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Education as Social Efficiency

The Socialising Influence of Schools
BY Pror. M. S. SRINIVASA SARMA, M.A.

————
THE BUSINESS OF LIFE.

The exceedingly unhappy condition of modern India on account
of religious dissensions and communal tensions calls for an urgent and
thorough re-orientation in the educational policy and programme. That
the function of education is the preparation for life is recognised by all;
and this idea is as old as Plate. Onlv, the implications of this principle
have not been clearly understood and properly emphasised. This aim of
education is not likely to be fulfilled unless we have precise and definite
ideas about what “life” is. An investigation into the meaning of life is
essential to demonstrate not only the vital and intimate connection bet-
ween the school and its social environment, but also the {undamental
relation between a man’s philosophy of life and his views on education.

»

Hegel looks upon morality as the end and aim of all school edu-
cation; and Dewey emphasises ‘“‘the necessity of discussing the entire
structure and the specific workings of the school system from the stand-
point of its moral position and its moral function in society”. Itis
conceded by all that the highest ideals of life and duty should be instil.
led in the minds of young children during the period of their school life.
In as much as the function of the school is taken to be the formation of
character, it is rightly considered to be a great moral institution; and it
should justify its existence by turning out pupils efficient in every sense
of the term—physically, morally, and intellectually; and above allit must
prepare and make efficient its pupils to take their legitimate place in the
social world; for, this is exactly the “business of life". Plato never for a
moment forgot the social function of education. His “Republic” is per-
meated by the idea that education is essentially preparation for citizen-
ship. Thus the new movement that education should aim not so much at
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mndividual as at social efficiency is only a new emphasis on an old idea
.\vhlch originated with Plato. It i3 being increasingly felt that education
1s a most important form of social activity, and that its ideal is social

progress and social efficiency rather than personal success and individual
development.

MaX  ESsENTIALLY SOCIAL.

This is in the fitness of things; for, man is essentially a social

animal. The gregarious instinct is perhaps the most deeprooted .

instinct in - man.  Every individual belongs to a social system.
An isolated individual is even inconceivable. Personal life and social
life arc so inextiicably interwoven that the self is comprehensible
Of‘ly as a3 mcmber of societv. Man is what he is because of and in
virtue of the community. It is his social significance that makes
life valuable to him; and it is the emptiness of social content that makes
life worthless and drives him to suicide. The child inherits everything
valuable from the race before it comes into the world; and its long period
of infancy consisting of about twenty years is spent in assimilating from
society the system of knowledge, the code of morals, and the form of
religion which are indispensable to its development into a full-blown
personality. There is, strictly speaking, no such thing as a “self-made
man”, No man can make himself. What he does in fact is simply to use
the opportunities that the society offers him. It is the society tPat
liberates and directs the energies of the individual. Our world of action
is one in which the individual is one limit and society the anothet; and
between them lie all sorts of minor associative arrangements like family,
school, club, friendship, etc. To be sure, $he individual can never even
“know himself” apart from society. It is the membership of a wide and
rich society that evokes the powers of the individual, and helps hin? to
realise his possibilities. Not only his latenf powers aroused by society,
but particular tendencies of the individual are selected and encouraged
and confirmed by it; and thus he is trained in reflective judgment and
personal valuation by the necessities of social existence. Man acquires
these rights and powers by education. Knowledge and strength of will—
- the twin aim of education—give him power, personality, and privileges.

CHARACTER—THE POWER OF SOCIAL AGENCY.

It was perhaps the consideration of this correlation between the
individual and the society that actuated Herbart to emphasise that all
real education is moral education. He says categorically that ‘‘the one
and the whole work of education may be ssmmed up in the concept—
Morality”. Now, what is morality * It is the set of principles according
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to which right habits are acquired, and correct form of character is
formed. Character in its inmost essence means the power of social agency,
the organised capachty for efficient social functioning. It means social
insight and social executive power. Morality thus is our social attitude
towards the human environment, and culminates in the formation of a
desirable form of character congenial to the individual and of service to
the community. The highest aim of morality is to bring into existence the
best-ordered community which gives the greatest scope to its compo-
nent members to make the best of themselves; and the “best” in human
nature is that which contributes to the harmony and the onward move-
ment of society. The inter-personal relation, whether it is communal or
national, is always essentially a2 moral relation;.and the consciousness of
the rights and duties that are indispensable for the harmoniously creative
social life is ultimately based upon the consciousness of moral obligation;
and this supreme sense of duty, though personal, is socially initiated.

Now as the community is essential for the perfecting of -the
individual, so is personal morality a means and a necessary condition of
social reconstruction. A life can be great and full only through a wide
social grasp. Morality is the principle of cohesion in society; and in so
far as any society is coherent and integrated it is moral, Only in so far
as man identilies himself with others and seeks a common good, can
there be association. There is thus a most necessary and intimate
connection between public socialisation and- private. moralisation. The
verdict of history is that the races and the individuals with the more
advanced moral standards survive while those of lower perish. Nature
has socialised man by a repeated application of the method of *United
we stand, divided we fall”". Morality is not merely an organising but a
corrective force. It is like a gardener tenderly nurturing some flowers
and ruthlessly pruning or weeding out others so that the garden may be
the most beautiful place.

SOCIALISATION—THE AlM EDUCATION.

Thus it is claer that there could be no real conflict between the
ideal of Ethics and the aim of Education. Therefore the education that
discovers and trains the distinctive powers of the individual is at the same
time rendering the best service to the whole community. The member.
ship we enjoy in the social order involves rights granted to us and rights
which we should grant. Each man is a recipient of goods through
membership in the moral solidarity of the community; and the realisa-
tion that one receives benefits leads to the realisation that one should
give one’s share. The powers of the individual must be trained in such
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a way that he may become an active and efficient member of society:
:I‘he' task of harmonising the individual’s aim with those of the society
1s no easy affair; but the realisation of it is at once the pressing problem
and the main purpose of education. Time was when the schools confin-
ed themselves exclusively to the intellectual culture of the pupils; but
today 'owing to advanced civilisation and specialised life the demands
of society on the individual have become extremely complex. And the
school which does not do something towards fitting the young to meet
t.he new social needs is not fulfilling its appointed task; and the educa-
tion .that does not cultivate equality of treatment, community of interests,
and impartiality of regard in its pupils stands self-condemned. The
pupils should be made to feel that the test of any right action is itS
social value. The Kantian ideal should be the inspirer of their everyday
behaviour; “So act as to treat humanity, whether in thine own person or
in that of another always as an end, never as a means”.

There are countless ways and numberless opportunities which
could be wisely utiliced to inculcate ideas of organised co-operation and
sound social spirit in the young students. It should never be forgotten
that education is a community life and the schools a community living
a life, and not a mere instrument of instruction. Sometimes even people
engaged in the educational line speak glibly of religious instruction,
moral training and social service as “‘extra-curricular activities”, which
‘betrays a most 1amentalbe lack of insight into the value and function
of education. It is the primary duty of a well-planned educational
?cheme to give a concrete shape to all social values, and train the grow-
ing young children to become living embodiments of those values. The
beauty of self-sacrifice and the glory of self-surrender are inspired and
maintained by religion. Religion, if anything, is the unifying principle in
social life. It is a social necessity, it is the cohesive force that integrates
the varying and divergent individuals into an organic unity. It is indeed
a mockery to say that religion would be disruptive, and therefore should
be driven out lock, stock and barrel from our schools. A Iittle dispas-
sionate inquiry will convince us that it is not religion that breeds fanati-
cism and intolerance, but superstition, ignorance and bigotry that mas-
querade as religion which are responsible for these undesirable traits in
human beings; and the way to eradicate these obnoxious features is
certainly not by keeping the study of religion out of the healthy and for-
mative atmosphere of the gates of learning, but by submitting it to open
and honest discussion, free and fearless criticism, and independent and
creative thinking; and in order to carry out this purpose no better place
could be found than our educational institutions where truth is sought
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to be gained for its own sake, where no standard other than reason is
accepted, and where a perfectly free atmosphere prevails.

RELIGIOUS INSTRUCTION INDISPENSABLE.

Therefore a school or college which dees not provide for syste-
matic instruction and training in religion and morality—the two of
the most powerful social agencies for unifying and intégrating the diversi-
fied and differently constituted human beings—is a mere machine like a
Printing Press producing stereotyped lifeless graduates and passed men
after a standard pattern. It would be profitable and really instructive
to remember in this connection the shrewd observation of a Japanese
visitor to America to the effect that “The Universities here are athletic
associations in which certain opportunities for study are provided for
the feebleminded”, This refreshing and thoroughly radical attitude to
education is most urgently needed to correct and vivify our country
which is most ingloriously following the old soul-killing policy of
ordering the schools to produce 35 % men who have become adepts in
the ignoble art of “mugging up” the dictated notes and vomiting them
out at the deadening examinations. It is no good blaming the cchools
for this sorry state of affairs. Let it be noted that ne' edacational
institution can do exactly what it considers best and wisest, as its very
existence depends on public favour and public support. What is
therefore urgently needed is a transvaluation of values on the part of the
parents and the leaders. In the meantime every school may within the
restricted and limited scope of its freedom foster corporate life among
its members, and instil sociability, catholicity, tolerance, and “‘give and
take” attitude in them, and train them in social efficiency by the help of
its regular studies and varied methods. '

THE SocIial. VALUE OF PrLay.

Literary Societies, Boy Scout Associations, Dramatic Unions,
Social Service Leagues and Athletic Clubs afford: excellent opportunities
to the pupils to learn not only bow to think but also how to live. These
vital limbs of a ““live” school should function efficiently if the education
that is imparted in it should fulfil its avowed object. These activities
narture such qualities as loyalty, truthfulness, justice, perseverance,
self-control and tolerance—which are the foundations of character.

To take one example by way of illustration: Play is the most
valuable means to moral culture and social discipline. It is the nursery
of virtues. Plato tells us that “the soul of a child should be guided
through his play towards the pursuit of excellence in ways that he will
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nme::ts“:fe[:hl:e\:'spgm\? up'.’. Muscles are in a peculiar sense the instru-
school of mo ﬂll'lt, ar; V_Chxcles of habituation and character. Play is the
dence. and C:m: Yb t gives not onl'y ‘strength but courage and confi-
If the’esscnc ;” utes energy, decision and- promptness to the will.
olay fs i me ? social hfe. consx.sts in being good and doing good, then
. ost powerft.ll lncer'ltlve to it. It is the making of the social
lity ’promffnfl:tef a fr.l(:ndly m'tercourse on a footing of perfect equa-
eac’h individzbl 8 t‘h_v rivalry with a view to draw out the best which
understand 8 1sd "‘fP*‘b’e of, and _tends to the increase of mutual
thercfore ben\iﬁn‘ sympathy. The high social value of games should
they are main] stintingly and‘ generously fostered and encouraged as
Self-educatiouy lms(;rumc:ntal in training the students in the fine art of
participate da" efa erSh’P. and SfTClal admin.is.u:ation. The sluglents w?xo
ties, Sportin ,‘) adtell; day in the life and activities of the D.ebatmg ‘Socw-
of the SChOOl&\:irlll - xc“."S'On.Cllfbs, Musical and Dramatic Assocralio.ns
spirit. Pla not fail to u.nblbe a genuine social interest and soc.lal
- Vlaying together, working together, living together and studying
together w1!1 certainly quicken in them a high ard abiding social sense,
:Lam them in adaptive plasticity and sympathetic tolerance, and teach
em the much needed lesson of mutual dependence and social solidarity.

THE ALCHEMY OF THE TEACHER'S PERSONALITY.

o .Tht? responsibility of the teachers in this supreme function of
ucan‘on is tremendous. Apart from their personal lives which should
exe'mphfy to the pupils the high ideals of life, the teachers should
strive to‘present the subjects they teach in their true relation to the ac-
tual realities of life. They musttry to make instruction less bookish
and more concrete. This will facilitate the socialising process. Class
lessons. should aim not enly at cultivating and enriching [the mind and
et.mc».bhng life, but should tend to elevate human labour ;nd endow with
dignity all forms of useful occupations. Group activities should be en-
coufagf:d as they give an insight into human institutions and train the
pupils in institutional life. They also reveal to the teachers the basic

inclinations and special apti i
. ptitudes of pupils, and th iv i
dance in the choice of their lifework. P thes give uselul gui

of the sl:c;:fifiaes;:lsrej? rtdthe most essential condition for the realisation
es. They are direct! : UCat.lon s to_ be found in the teachers themselv-
the nation or coec Y “?Sponslble for integrating education with the life of
the most inﬂuentxPT‘ll)mty as a whole. They are the most numerous and
Datore Tes oot ia ody of soc.lal servants. The engineering of human

es m their hands; and since the foundatioris of correct thinking,
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associated life and mental balance are to be laid in childhood and
youth, they have the best chance of achieving the rich and fruitful inte-
gration of society. The whole life of the community flows through the
schools; and the teachers there are not only trainers of children but
veritable makers of society. The right training of the social instincts is
beyond any doubt one of the most important means of securing happi-
ness to the individual and orderly progress to the society. A man can-
pot be said to be healthy mentally whose social instincts are poor or
perverted. When a man is becoming disordered in mind, commonly one
of the very first symptoms is the diminution of his social interests. The
insane people are natoriously, if not positively, anti-social.

Again, good manners always imply altruism and consideration
for the feelings of others. Children learn by what they see, not by what
they are told. Good manners can be taught only by patient and “persis-
tent example. Through the contagion of personal example, man’s influ-
ence has infinite possibilitics. Thus the task of the teacher is most diffi-
cult and onerous; and he must rise to the full consciousness of his duty
and dignity, and endeavour to discharge his obligations in a religious
and missionary spirit, devoid of seH-interest and with profound spiritual
insight. Truly does George Bernard Shaw proclaim: “This is the true
joy of life, the being used for a purpose recognised by yourself as a
mighty one; the being thoroughly worn out before you are thrown on
the scrap-heap; the being a Force of Nature, instead of a feverish little
selfish clod of ailments and grievances, complaining that the world will
not devote itself to make you happy”.



Causes for the Deterioration in
High School Education.

By MR. S. SANTANAM, M. A, L. T.

' The students coming out of High Schools with certificates of
eligibility for entrance to university studies and government services
have been found to be deteriorating in their standards of knowledge or
at least acclaimed to be so by university lecturers and professors who
have to deal with these High School products for further studies and
allso by the Public Service Commissioners who publish now and then a
list of howlers in proof of the abysmal ignorance of the prospective
government employees. The author of this article is prepared to accept
tht?lr verdict in the case of a vast majority of successful students and
thinks that there are some good reasons for such a deterioration.

~ The most important of the reasons for it is the invasion of our
ngh Schools by a vast number of pupils for the mere spoils of victory
in p.ublic examinations. Our High School education was once a fairly
paying affair, and there was something almost like a guarantee that a
Matncu]ate will be able to eke out a livelihood, decent and honourable
ln‘go'vern.ment or similarly secure services. This was responsible for,
bringing into the High Schools all classes of pupils in the hope of some-
how successfully completing the course tor enjoying the fruits thereof.
In our coPntry the literary education imparted by our High Schools
was and is a hard nut to crack by the scions of communities other
than those which have been brought up in an atmosphere of literary
culture, For a long time after the introduction of this Enelish High
School education, only those communities and among them r;'mly such
pers'ons as showed a capacity and calibre for such education went in
for it and others stood aloof. The result was that the material and stuff
tha? were handled by the teachers in the previous generations were of
a high order and excellent results were obtained. The examinations
were also stiffer and perhaps also freer from many corrupt and unwhole-
some methods which have now come in to vitiate the quality of the
certificates issued by the test of public examinations. No wonder then
that with better pupils and tests High Schools were able to produce
fitter pupils for the Universities and more capable men for government
§ervices and others requiring a good standard of literary training.

Now the days are changed. All and sundry come into the High
Schools and it is our policy to bring them all. Even the depressed
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classes who have been from time immemorial deprived of all chances of
such an education are encouraged to come in by freeships, free supply
of books and clothes, and free meals or scholarships, which may be
more than enough for all these. There is now hardly a community, how-
ever backward it may be, which does not think of sending its youth to
schools to try their luck for the plums of respectable and paying services
under the government. Schools have multiplied and their further multi-
plication is desired and even necessary not only for the spread of educa-
tion but also for the solution of the problem of the unemployment ques-
tion as tegards the educated. Normally every school has also been
growing in its strength and has been trying to retain it even in depress-
ing conditions, if not to augment to it. Naturally the teachers and the
authorities of all schools have tried not only to attract pupils but also
to retain them by lenient promotions; strictness in promotions may
mean, and in the experience of the author has meant, the closing down
of some sections in the school, which in its turn, cannot but mean send-
ing away some of the teachers, even the permanent ones. No wonder,
then, the teachers who have to decide the class promotions have to
decide them in a way not prejudicial to their interests and those of
their fellow employees.

This loose filtration by promotion has also been largely respon-
sible for the deterioration of education. This has gone on for a great
number of years and pgrhaps has to go on also for various reasons
other than those based on the interests of teachers themselves. The
hands of a strict headmaster and his staff are very often forced to be
lenient in promotions by influential people in the neighbourhood, aye,
by those very people in the menagement who are ready to condemn the
teachers for bad results in the public examinations. Parents who
usually do not care to know anything of the progress of their sons
during the year flock to the school to get promotion for them, however
poor may be their marks in the different subjects. All excuses are
brought in by them; heart.rending appeals are made; special coaching
to make up the lack of knowledge in any subjects is profusely promi-
sed; in the last resort even intimidation is tried to make the headmaster
yield. In this way, the not-over-strict headmastet’s promotions are made
looser still. Every pupil and his father want promotion at the end of the
year; the idea that he should deserve it does not at all bother him and
his parents. The poor teacher and the headmaster have therefore to
put up with classes where in more than 50% of the pupils are not fit for
the standard. Is it any wonder then, that the standards are becoming
lower and lower year after year ?
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b anx]{:t;h;rfdtﬁowterfu:lfactor which contributes to the deterioration is
et re:te etahc ers themselves for the production of showy
e onn g : r the percentage of passes, the greater is the credit of
ers and their schools. The management is pleased, the pupils

are pleased and the parents are pleased while the public ,also horours
sucl} schools. The successes may not be deserved and the succe.ssful
pupils test(?d by intelligence tests and original powers of con:position
and capacity to answer questions of a variety different from what they
have been coached for in various subjects may be woefully below the
standard and perhaps thoroughly unsatisfactory and vet the school with
a good percentage of passes escapes censure. What does it care if it
can only dress up shallow students as possessing the substance of dl:
cation as attested by the certificates of eligibility won for‘ti;em in :blic-
exammatlo'ns? In fact these certificates are very much like those o‘f) doc-
ZEZSO\:])UC:.Eg for tl'le illness of employees when they go on medical leave;
Yy difterence is that the doctors who issue the certificates know

the truth though they may certify otherwise but the S. S. L. C. Board
dodnot know the truth when they issue the certificates, Tenchc.rs now.
z; tz;ys do f]Ot care to educ.ate the:ir pupils and teach them the subjects
1 the curriculum with a view to impart a good knowledge in them, but

simply coach their pupils for examinations for supplying thcm, with
ready-made answers for probable questions. The greater the luck and
the power of the teacher to foresee the questions, thz better will ‘the
:siults.be. It seems to Pe a waste of time for him and his pupils to be
astering the whole subject when by a thorough drilling in answering

the few questions that appear

results c in the examination paper, far better

ore ars:o: :b;a;nefi than through the morally right, tediously longer,
the entire sul: n es‘a a@van!ageous method of the thorough mastery of
loped an uncajne:t according to the.syllabus. Some teachers have deve-
cood name s e%c?eoYer of foreseeing the ques.tions and have earned a
ness to foll ! n feachers, thanks to t.helr shrewdness and readi-
ollow this paying method of coaching. \When this power is not
Phossesséd' the teachers piteously hunt for guidance elsewhere. Even
;e:ririgfr:'e endc0uragefj to ol.nair'x a list of such questions through
likely h.s,I?on enc? with their friends or relatives in other schools
ely to have a knowledge of the questions to appear either through

the powers of their sure-hitting teachers or of others who may have a

scent o i in
f them in sonie clandestine manner. That some schools also

practised or may practise dishonest ways of knowing these questions
can b.e well unde'rstood from the distrust of the Government to i)laccthe
:l;::ss)l:irllnpa’pgrs jn the custody of the headmasters even a week before

ammations.  The leakage of question papers is perhaps a normal
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annual affair, though only in a few yea';‘s'\ﬁ'becomes too much to be bru-
shed aside without an inquiry. Though in the long run honesty is the
best policy, there can be no questioning of the fact that dishonesty if
indulged in cleverly and without the possibility of detection is immedia-
tely the most beneficial policy for the good name of the school and the
teachers.

How far the system of public examinations instituted to issue
certificates for higher studies or services can vitiate real 'education 1s
easily understood by an experience of common examinations instituted
in the schools under some District Boards. If, say for 10 High Schools,
there is to be a system of common examinations from the I or II form
upwards, the teachers who are employed in such schools at once feel
that the results of such an examination will be vsed to judge their merit
and so they take to coaching, hunting for questions, helping their own
pupils if they are themselves examiners, and even stooping to hinting
the answers in the examination hall. Good results seem easier of produc-
tion through such methods than through honest and laborious methods
of teaching. In the experience of the author, common examinations in the
lower forms have been playing bavoc on the quality of our High School
education. Such a system is perhaps not maintained for healthy reasons
but for uawholesome causes which it may not be prudent to discuss
here more especially as it is not very germane to the point at issue. It is
enough to point out how it leads to deterioration of education in the
lower forms in the same way as the public examinations have been do-
ing in a larger measure and sphere in our province. Thus even from the
lowest classes many schools have to replace good methods of teaching
by paying methods of coaching. The result is that the deterioration sets
in at the very foundation. Examinations dominate the whole High school
education and instead of being mere tests of knowledge have been
elevated to be the ends and achievements of education. .
se is to be found ia the principles deciding
The S.S.L.C. Board very often exer-
e results and wants to avoid the
hter of the innocents by resolv-

Another pitiable cau
the issue of the eligible lists.
cises the right of moderating th
onslaught of the public cry of the slaug - .
ing to include a decent percentage of pupils who have ap;.)eared in their
list. In factthe S.S.L.C. system itself was brought into existence
to avoid such a slaughter through university examinations. It has been
a policy of the Board, it may be guessed, to give.eligibili.ty at. least to
35%. If passes go below the level, then a;uﬁcxal manipulation of the
marks brings into the list many who do not deserve to be there by the
marks at first obtained by them. It is no wonder that High Schools
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follow the same liberal principles to a greater extent and feel jt unjust
to detain more than 35% of the pupils of a class under any circumst-
ances. Usually not more than 10% are detained.

A fifth reason lies in the absence of an efficient set of head.
masters to ron the High Schools properly. Without meaning any offence
to the existing headmasters, I wish to say that many among them have
secured their appointments for n6 extraordinary merit or marked superior-
ity when compared with the L. T.’s serving under them or serving else.
where as assistants. It is true they are also L. T.'s and possess the
necessary qualifications for the post. Mere qualifications, however, are
not enough for that post of honour and command in the High Schools.
Experience, character, enthusiasm for ideals, real superiority in know-
ledge and the art of teaching, personality, devotion to duty, sympathe.
tic understanding of the defects of the assistants and tact to correct
them and make them co-operate with him in making the school cfficient
without any desire to lord it over them by his authority and to use hijs
powers for selfish purposes are necessary for the headmastership, and
many a headmaster at the present day may be quite inferior in these to
many who happen to be only assistants. Communal counsiderations,
n.epotism. local politics, recommendations and relationships of influen.
.nal persons have secured them their appointments. Without understand.
ing that, and trying their level best to deserve their place, many of them
play the petty gods in their narrow sphere of authority, 'maltreat
t'heu‘ assistants though more experienced and capable, and cause their
time and energies to be lost in pin-pricks, plots and counterplots.
The peons, school property and even funds are misused and tempo-
rarily misappropriated, and the assistants who are courageous enough
to resent, oppose and expose them are victimised through their influ.
ence with the authorities. Unless and until the headmasters are pure
and enthustastically devoted to the cause of education, there cannot
but be deterioration. A good commander makes 3 good army and
similarly a good headmaster makes a good school.  Almost every.
thing depends on the headmaster and the whole tone and efficiency
of the school can be improved by a good and marred by an inefi-
cient or bad headmaster. In the matter of having made many of
their appointments, local boards have played a prominent part with
results which have not been satisfactory, and thus have brought in
deterioration. What is worse, they have thrown cold water on th
enthasiasm of capable assistants and made them discontented
careless about efficiency because it is not properly

e
and
rewarded.
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Another powerful reason for the deterioration is found in the
attitude of our pupils, They do not have any enthusiasm for an educa.
tion which has no attraction for them in itself or by its utility for the
securing of jobs in the event of their getting through the course with
credit. No boy has a taste for all the subjects of the course and some
have no taste for any of them. The pupils are there for securing only
the passports for jobs—jobs which are becoming more and more difi-
cult to obtain! Then why work hard and rack one’s brains over these
subjects? It is enough to get the barest minimum of marks for passing—
that is their motto. They only want marks to pass but not the know-
ledge of the subjects taught. How is it possible to arrest the deteriora-
tion in education with pupils of such a mental make-up ?

One more reason can be added and ‘that is the over-crowded
curricula of studies and the over-loaded syllabuses. The primary clas-
ses and the lower secondary classes are now taught too many sub-
jects and are worried with too much of information in each subject.
Even in the High School classes, one or two subjects can be dropped,
such as the Cgroup subjects of the present systém aiid others simpli-
fied, In attempting too much, the system has produced a nausea for
education in the minds of the pupils and thus has led to deterioration.

_ Many other causes can be given by others, as good as and better
than those given above, but it cannot be denied, it is hoped, that
the seven causes mentioned are among the most powerful factors acount-
ing for the deterioration. To sum up, they are as follows:—

1. The rush of all communities, backward and the depressed

. a)so, and of the incompetent among the forward communities for High

I ar o s e U SRS TS & ARSI TV S . ¢
School eduéition with a view fo sécaring jobs ufider ‘government.
' EEE AT SN -

2. Lenient promotions.

3. Recourse to coaching and malp}r;ctices' in preference to
teaching by teachers forced to be anxious for results and the evils.of
coaching spread down to the lower classes through a system of common
examinations. ‘ , '

4. The absente of capable héadmasters.

5. The mentality of the modern students.

6. The over.crowding of the subjects and the overloading of
the syllubuses in them, i .



lt,‘ THE INDIAN EDUCATOR

o Vie:fhfhzrt:ﬁr’ lt:owever,. wishes to sound a note of warning against
inforie Jhat all the products of modern High School education are
e averae products of sach an education a generation or so
o quality ot sggo?rodhlfct may be inferior, but in absolute numbers
e o o ars. 1p as judged by the best specimens of modern
s e wi hson with those of the previous generation, the autbor
legitimately roucz;ve gade a remarkable advance of which we may be
el fhe. s. ; nly the. enormous numbers of the inferior spe-
the. total o, rrl:?qk:r:epoorjnon t(l;at the good specimens form in
. umber m: ple ready to raise the cry that EDU
TION HAS DETERIORATED AND IS I)E'I‘ISI\’(I:())R.»t\i'll:‘lt.\'l(;f)LCA‘

Geography

By Princ -
CRINCIPA .
L K. S. VakiL, m.kd., M.R.S.T., F.R.G.S., LE.S. (Retd.)

The Mad :
Association inahx;;?a(ic;c;gtrfphlcal A.ssociation is the only Geographical
solid work in the field y 1as steadily worked on since its start and done
ferences,~ your summer ,hGeogrgphy' - Your Journal, your annval con-
to places of interest i :‘}:, ools. your regional Burveys, your excursions
and several other allied € country, your refresher courses for teachers,
sided interests, and ll‘: 'athVltl.es bear ample testimony to your many-
phy by the Un,ivers-tt . ,fnsummn of a Diploma and a Degree in Geogra-
have achieved ig ﬂj‘eyﬁoldl\fadras ma.r.ks the high degree of success you
ject by your U.nivers’te - Recognition of Geography as a Degree sub-
country and  will 'l Y serves as an example to other universities in the
recognition as a s ’b?t e vb? exgected, gradually lead to its general
0t Such s ;itiu Ject of University grade by other Universitics. Withe
respect or its Etudovnt’ooge cannot expect the subject to be treated with
yond the school Zh . © pursued by students and teachers much be-
entering training col‘lg + In the absence of such recognition, teachers
can take a5 their s egells ére apt to l.OOk upon it as a subject which they
the necessary bac}(pecna mgthod subject even though they do not possess
krit, History Mathgrour-rd of know}edge of it. They take English, Sans.
previously a; an o erpancs, or Science, only if they have studied it
but they t k ptional subject for the B. A. or B. Sc. Examinati

¥ take Geography and attempt to study methods of teac}:‘iiéo?t'

e

S ]
uch teachers on their return to schools as

ceed to--tf?ch,_t_he subject as if thev teachers of Geography pro-

R ,k"e_"’ i"wi" enough and often make
Address to the Seventh Madras Geogmphicul“Couferanco B

. of study in elementary schools
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There is no doubt that Geography suffers
recognition as a subject of cultural value.
made up for its neglect in the past

and given Geography the place that is due to it in their schemes of
education. Ours is, so far as [ know, the only country which claims to
be advanced but which still does not give Geography its rightful place
in its schemes of school and university education. It is, therefore, our
duty as teachers to press its claims to equality of treatment with other
subjects on the attention of the school and university authorities.

No subject of school or college study is so highly interesting and
useful as Geography. Geography touches our life at every point. Our
homes and habitations, our foods and drinks, our roads and railways,
our commerce, and industry, all depend on our Geography——our'natural
environment. What we are today socially, industrially, and even
pelitically we owe to our Geography. Geography explains how gaps in
the natural defences of our frontiers led to repeated foreign invasions of
this country in the past, what caused the failure of the people of the
plains of India to withstand these jnvasions, ' what 'made ‘Panipat the
historic bawlefiedd’ of Noith ‘Mdm, What ‘tnakes Peshawar a military
ou"'t'p‘ééf\’of'vthe atmost value, what makes Delhi the matural capital of
India, und what has caused foreign domination of India and what has
made it come to stay. A wild man in the jongle can live His life with-
out any knowledge whatsoever of reading, writing, and ciphering. He
catr get on without the least ‘kwowledge of literature, history, mathe-
matics; soienbeund sit the ether sulijécts inclifded’ - our school and
college courses, But he cannot get on without a knowledge of Geogra-

a complete mess. of it.
on account of 'its late rec
Advanced countries have, however,

" phy. He must know the Geography of the locality in which he lives so
-as ta:be able to carry on his business

L of life- without inconvenience or
hardship. He must know the local'soily the-10éal climatic-and seasonal
conditions, the local products and means of transport, etc., soO that he
mray be able to live usefully and efficiently. As soon as a baby begins to
turn its eyes to the various things it sees lying around in the house and
explore its environment, it hegins, no. qatter how unconsciously, to
study geography. S

Dr. Cousins who presided at your Fifth' Conference putin a
suggestion for Geographicing all education. I endorse his suggestion and
strongly recommend you to strive to make geography the central subject
and correlate all other studies to it. In
these times, when everyone is calling for reconstruetion of education on
practical lines, it should not be difficult to frame a school curriculum on
the basis of geography-—on the physical environment of the child—on
local hills and valleys, heights and‘depressions, rivers and rivulets, plants
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and animals, products and industries, people and their occupations,
manners, customs and modes of life, means of locomotion, etc. The
earliest school activities may be giverr the form of nature stories, nature
rambles, nature drawings, and modelling in sand and clay of local land
forms. Language lessons may be based on stories of excursions to places
of interest in the locality; arithmetic lessons may be based on measure-
ments of distances between the school and children’s homes, the school
and the temple, the school and the railway station, the police station, or
the Revenue Office; on calculations of prices of articles of daily uses; etc.
Tales of travel, exploration, and adventure, descriptions of journeys,
voyages, and flights, by land, sea, and air may be provided for study
with a view to firing the imagination of the rising generation at school
and college. , o
In the teaching of Geography, I believe that it is extremely de-
sirable to emphasise the value of Home Geography. The teaching of
the subject may, with advantage, begin with the home or the locality in
which the pupxls live and progeed stage by stage on concentric lines from
the town or village to the tehsil or taluka, from the taluka to the zilla,
from the zilla or district to the province, from the province to the count.-
ry, from the country, to the continent, and from the continent to the wide
world.  Unless the teachmg starts from what is known and within the
purview of the pupils, it is likely to fail to evoke their real interest in it
I would relate all geographical teaching to what is likely to be within
their knowledge and experience. 1 would not conduct it on formal text-
book lines. If there is any subject in the school curriculum which can
be taught altogether without a text book, it is geography. What we
need to teach it satisfactorily are visual aids—maps, charts, pictures,
models, etc. If we use them freely and liberally and visualise our teach.
ing, it cannot fail to {ulfil its purpose.
Explanation of origins of place names occurring in the course of
" geography-teaching would, I believe, help considerably in making it in-
teresting. For instance, explanation of the origins of such names as
‘Madras, Pondicherry, Calcutta, Bombay, Allahabad, Abmedabad,
Daulatabad, Bengal, Kathiawar, Bihar, Bijapur, Vijayanagar and
Vascoda Gama, would throw a flood of light on their past bistory and
enable the teacher to correlate his geography-teaching to history-teach-
ing. ' . .

Ia the teaching of Geography, nothing is, to my mind, so impor-
taat as weekly talks to pupils on current events. Nothing broadens
their general mental outlook and liberalises their social interests and
sympathics so much as weekly sutveys of world events. Nothing is
more helpful to the teacher in achieving the hightest purpose of geogra-
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phy-teaching so much as these, A clear understanding of the events
occurring in the world from day to day is highly educative in value, It
enables the rising generation to encompass in their view all the peoples
of the world, understand the relationships which bind them and the
differences which divide them, and study the forces which have been
steadily working to narrow down their differences and bring them closer
together. It engenders in themn a spirit of world citizenship—a spirit
which it is so necessary for educators to encourage in the cause of
general happiness of mankind.

It would not, I beleive, be out of place, in a conference of
geography-teachers such as this, if I mentioned some common errors in
geography-teaching. There is a tendency among teachers, as most of
you may have noticed, to confuse north with up and south with down,
country with contsnent, state with country, mouths of rivers with their
sources, climate with temperature, products with industries or occupa-
tions. There is a tendency to use the term ‘““mountains” to signify
sometimes ‘“‘mountain peaks” and sometimes “‘mountain ranges”; to
consider plains to be as flat as floors and plateaus to be as level as
table tops; to regard tributaries of rivers as their branches flowing away
from the main streams; to treat glaciers, avalanches, and icebergs as if
they were all the same or nearly so; to forget, while speaking of the
slanting rays of the sun, that the sun’s rays arc all parallel to one ano-
ther and that the slant of the so-called slanting rays is due to the slant
or curvature of the earth’s surface; to believe that the sun is overhead
every noon at the equator; that the hot weather is caused by nearness
of the sun to the earth; that the torrid zone inlcudes all the hottest
regions and the frigid zones all the coldest; that the frigid zones have
snow everywhere all the year round and that the torrid zone has
no snow any-where at all; that the temperate zones are never so hot
as the torrid zone and never so cold as the frigid; that it never rains in
deserts; that there cannot be any plant-life in deserts; that there is no
rain in deserts because they are deserts; etc. Such errors convey wrong
notions to young learners and make impressions on their minds which it
is difficult for them in after.life to get rid of. If, when they grow up,
they chance to become teachers, they naturally tend to pass on their
erroneous notions to their pupils and thus unconsciously perpetuate
them. It is up to us teachers to make careful lists of such mistakes and
supply them to the Association so as to enable it to prepare from the
lists received a fairly comprehensive catalogue of common mistakes in

geography-teaching and bring them to the notice of all geography
teachers not only in this Presidency but in the whole country. The

service thus rendered will, I feel sure, be very much appreciated by all
concerned in correct teaching.



Three Days in a German Women’s
Labour Camp.

By Joy WRiGHT,

I have i .
have just spent some days in a German Women's Labour Camp

By October 1, 1937, there were 345 of these camps for women in

Germany, The 10,000
A U7 ’ young wo ) ~ .
being joined by another, l(;g,OOOfnen now i the Labour Service are

o Whici)fze(l)t(;ggt‘l would like to know something about this mov

classes of s:)ciet?ormllg “'Ofnen. bet\\'eet? the ages of 18 and 25 from all

lity under strict ()11;0 u;)tanly live for six months with the utmost fruga-

tendin ' cipline, and w.ork‘sn( bours a day digging potatoes,
g cattle, Cooklng or sci ubbmg In some peasant cottage.

ement

throug:;):;eai(t)::r'f‘r.lends of mine in Berlin arranged the visit for me
lfe o5h the phomlrl:s.h I had to suppl}.' them with a synopsis of my
before allowton s ér phs of myself; a quite na.tural precaution to take
Ourte shortl S belg:er to sta)" as a guest in a Goverment institution.
i the Eag of o ac' the permission. They chose one of the camps
hat Fros mom.ma;\) near Sch\.\'elbus. As T left Berlin behind me on
many tales, . the";f:, f'el‘t a c’erta.m amount of trepidation. I had heard
ach ghven 1 o \“evr'xt) of life in these Labour Camps, and I am not
met by v o el llngk{nyself. At the little wayside station I was
Womans Lo st n looking young woman in the khaki uniform of the
a5 ahe Toohets Shervxce. (I discovered later that she wasn’t as stern
appemred e tiengtrefttcd.me, tolq me to wait a moment, and dis.
bemrt sy o fw \\'ovmmutf:s with a bicycle in each hand, My
(ot T sl ent:\ years since I rode a bicycle. But I knew
Labony G at);lltionmderabl).' privileged in being allowed to visit the
. R At h;jo l:p cavil a't the means of locomotion provided by
i mounting e bic;tclee.enrsru::l:‘l:.p;fit:r s;v;ral attempts Isucceeded
; n ha " atrs

::;igl?nge ::] ttobthel.l')ack f)f h.er machine, and off s'zlli?::::t.mr;pgz(iidr:;'
Ng‘,erg,ele:s : e xl;cel ;“‘lmml.ng, once you learn it you never forget
hevert) (’)Ol‘l ave leshed that the five miles to the camp h d

shorter by half. Getting off the wretched machine was afnothzr

story.  Luckily I found a conveni ]
against it while I clambered off, et dooray and Propped the Bleyele
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he Leader of the Camp,

girl at school. In those
mind

Down the path to meet me came t
Fraulein Kottmaijer. I felt rather like a new
seconds while I walked towards her there flashed through my
‘Heavens above, I've got lipstick on”. 1 tried to remember how much
ipstick I had put on that morning, and whether I had remembered to
sowder over it so that it didn't look too glaring. I gave as well a hasty
‘hought to my finger nails and thanked my lucky stars that I have never
een a disciple of the blood-red school. 1 hoped my “light-rust’

Whether it did or not, I never found out; but

might pass un-noticed.
by the warmth of the welcome I was given from both the Camp Leader
if they did notice

and later from the girls themselves, I conclude that 1
these things they absolved me on the grounds that I was English, not

German,

It was by this time about one o’clock and the girls of the camp
were still at their work in the neighbouring village and settlement. While
wve waited for them to come back, the leader showed me around the
camp. It is established in what was the Dower House of a Castle, and
stands just inside the Castle Gates. On the ground floor was the camp
Common Room, a big dining room with four long tables of wood,
scrubbed to a dazzling whiteness, walls distempered in sunshine yellow
and in the centre of one long wall what they called their “flower
window”, a wide-window sill banked with growing flowers. On the
tables also were bowls of flowers.

Béyond the dining room were model kitchens and laundry rooms.

On the first floor the bedrooms were arranged.  Ten or twelve
girls slept in each room in double decker bunk-like beds. The bedding
consisted of a straw mattress, no pillow, and a hlanket folded and
covered by a cover of blue and white check linen. (I slepet on a straw
te comfortable). On this floor also was

mattress myself and found it qui
bowl and small bench.

the washroom where =ach girl had her own

ccupied with locker rooms for clothes and

The floor above was 0 _
e kept her clothes

shoes. Each girl had a locker with a key in which sh
and personal possessions.

There were 38 women in this particular camp, including the
Jeader and two assistant leaders. Their ages varied from 18 to 25 years,
and [ was somewhat surprised to find that the averagfa age seemed to be
about 21 years. I had expected the majority of the girls to be nearer

18 years old.
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As we finished our tour of the house the girls began to return
from their work, some on foot and some cycling. They were wearing
their working uniform, a butcher blue drill dress, with short sleeves and
peter pan collar, a pinafore of navy blue spotted in white, and a red
kerchief on their heads. A very neat and practical uniform it looked.
They seemed cheerful and happy coming up the road in twos and threes
chatting and laughing. When they saw us they gave a friendly *“Hail
Hitler”, There was nothing military about their greeting. The days
when one used to have the feeling that the German’s greeting of ‘“Hail
Hitler” held something of defiance in it have gone, it has become almost
as benign a salutation as the Bavarian’s “Gruss Gott”,

On their return to the camp the girls changed for their leisure
hours into their own private clothes and we all gathered in the big
dining room for dinner. It was a very good dinner too of a simple kind.
Rissoles we should call them, the Germans call the Hamburger steaks,
and boiled potatoes. Two of the girls are detailed each week for kit-
chen service and they prepare the meals, another two ar: on table
service, which consists of laying the table, clearing away and washing
up.

After dinner everyone went to bed fosr an hour and a half.
There was no compulsion to sleep, they could read or sew if they wish-
ed, but most of them after six and a half hours work in field or cottage
were only too glad to sleep for this time. At 4. 30 they assembled again
in the dining room for a short period of instruction by the camp leader.
On this particular afternoon she was talking about the position of the
farmer and peasant in the life of the nation, glorifying country life and
the people who work on the land. Three times a week this prriod  of
the day is occupied by lectures, and on the other two afternoons by folk
dancing and handwork. Saturdays and Sundays are recreation days.

At 0. 30 came supper; cocoa made with milk, rounds of rye
bread spread with gherkins or sausage meat, and a delicious salad. The
salad was so good that [ asked how it was made and was told that i
consisted of white cabbage finely shredded, chopped apples and gherkins
with an oil and vinegar dressing.

Supper is usually followed by one of the girls reading aloud a
newspaper, but just as we were starting with this a knock at the door
hailed with wild enthusiasm by the assembly announced the arrival of
the two assistant leaders of the camp, returned from the Reich Party

Days in Nuremberg, which they had attended as delegates from their
camp.
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For the next hour they entertained us with a graphic description
of their experience, tumbling over one another in t%leu' eagerness to te}l
us all about it. In the middle of all the description of camps and uni-
forms the young voices dropped to an awed whisper “And ... then ...
came ... the ... Leader............

Certainly Hitler has the whole hearted adoration of the young

people of Germany.

At 8.25 we all trooped out into the garden and 'c%ssembled around
the flag staff with arms raised at the Hitler salute while the flag was
lowered. The Women's Labour Service has its own flag, a swastika
flanked by ripe ears of wheat. And so to bed!

At 5 o'clock next morning I was awakened by the smn;d c.>f

e e o

scurrying feet and rolled out of bed just in time to see my cofmrah tesiclal
their neat shorts and vests set off for a sharp ten minutes ob pnys

jerks in the open air.

The next half hour was devoted to washing, dr(?ssmf;, m;:kx:\lg
beds and putting rooms in order. Five.minutes b'efore sr"w o ;loc;kfast
assembled again while the flag was hoisted. 6 ?clo.ck was bre st
time. Breakfast consisted of milk soup and rye Plsgults. Milk soupt;]'
kind of gruel made with milk, thicker than Enghsh gruel ,but rather : m(;
ner than our porridge. A second breakfast arrived at 9 o’clock fOf' t osk
who were working in the camp. The peasants for whom they wor
usually provide the girls with an equivalent meal.

At 7 o'clock the “arbeitsmaiden” set out for their work in the
neighbouring fields and cottages. Later in the molrning 1 went rou.nd
to see them at it. In the first house the ‘‘arbeitsmaid” was busy making
cake for the family tea, the other side of the road another was up on
top of a threching machine lending a hand. Just along the way we look-
ed in through a kitchen door and found the arbeitsmaid mopping up the
floor. Another visit discovered one of them in the cowshed milking the
cows.

I asked one of the peasant women how she liked having a strange
young woman sent to help her. She told me that at first, she and her
neighbours were a bit doubtful about the idea, but once the 'awal.(ard-
ness of the first few days had worn off they all found the extra pair of
hands a great help. She said “We have come to a very happy under-
standing with our work girls”. But it was not necessary to tell me
this. I could see for myself that these young girls were tremendously
popular in the village. They work for six weeks in the same place and
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then change around to give them each a diversity of experience. The
young woman who was showing me around took me to the cottage
where she had worked for the first six weeks, and which she had left a
fortnight before. The joyous greeting she received from the whole family
spoke well for the success of the Labour Camp idea.

Saturday afternoon was a holiday.
ing her birthday

cam

One of the girls was celebrat-
and had invited twelve of her special friends in the
P to a birthday tea. With typical German kindliness she asked me
td join them. During the next two hours while we sat around a table
bearing 22 candles, laden with flowers, cakes and
times with smiles of the tales of military

existed in these camps. Discipline, of course, does exist, but the position
between the Camp Leader and the girls seemed to me to be very similar
to that between 2 prefect in an English boarding school and the girls of
her form or house. The atmosphere was o
of command and obedience.

fruit, I thought many
diseipline which 1 had heard

ne rather of co-operation than

The next day, Sunday, was visiting day at the camp, the day
when parents and friends may come
for the day.

rides,

to see the girls, or tuke them out
Those who had no visitors went off for walks or cycle
and several of them set out to visit their *
ing in the kitchen all the week they go to teaon S
tained as guests of honour in the
ing back to see the people they h
weeks,

settlers”, After work-
undays and are enter-
parlour. In many cases they were go-
ad worked for during their first six

I spent most of the Sunday talking to one or other or groups of
s. It was interesting to hear about their different circumstances.
They came from al] districts of Germany and from every social circle.
For the most part they were undertaking the service voluntarily., The
only instance when the six months Labour Service is compulsory for

women is in cases where girls wish to enter universities. then they must
first do the six months labour service.

the girl

I was quite sorry when Sunday evening came and I had to leave.
They all came out to see me off and thrust into my hands and pockets
half a dozen odd shaped parcels. When I had time to inspect them I
found written on the outside of each “Guten Appetit”, and inside was
enough food to last me two days, cake, biscuits, and sandwiches of
their delicious rye bread and Sausage meat. “To eat ia the train” they
said, but I would have needed to take the Trans Siberian route to eat
my way through so much food in any train. (I. R, [, B.)

1

— e,

The Teaching of English.

By ProF. A. Rama IYER, M. A.

[Prof. A. Rama Iyer, M.A., of the N'rltiona:l C;l::gé:l,in’lg‘r;cfhg:gpl?slzz

i ] 7 of six lectures on the nglis!
g?"e’ o [?'Il)lnrle}:rse/n’c: tcooulr;re. Michael West's methf)d . of t::ac;l)nilsgtrilcté
:I\‘xl:: :ng:c, arranged under the auspices of the Trwt:thpac;vthe e
Teachers’ Guild and inaugurated by 'Mr. V. R. Rax:tg:nded b,y Y cond
District Educational Officer of Trichinopoly, wasl: e oy oot
number of teachers deputed by several sch.ool.s. The firs e o
were devoted to a discussion of general p'rmcxple; ag;lr; ePUb]iShEd by
a study of Dr. West’s New IVl;‘tl:m;l‘1 jerfrzerLCtz:es a'ppeared A

: Co., Ltd. e firs

E:cno%::eac:::i(?;::}, %u?loof [e‘rrors, in the September number olf ilziefogtig
Indian Teacher. We understand that the .re_:port of thheOleei]Ztter o
not have the benefit of Mr. Rama lyer's revision. The .\\forma.] oo of
since been revised by him, without any change in the in s i n
the lectures as delivered, and we have great pleasure 1n pub:
The Indian Educator for the benefit of teachers.]

1. PRINCIPLES OF LANGUAGE-STUDY.

Friends,—I am thankful for the opportunity that has :e::llgI::elll
me of giving you this course of lectures. _BUt hether }é(;cide it for
thankful for it remains to be seen: you will have to [ reenly
yoursclves at the end of the course. As a matter _Of fact, h:-nmyself:
conscious of my own limitations. T am not.a' trame)(]i te::chn e o,
I have not passed through the mill of a training co ege.I have never
nion of some people,  that may be & disf]“ahﬁca“;’“'d_ ualification.
taught in the primary classes, and that is a rea 112qcc{)ming for,
But I undertook this task because I found no one e svthin e o
ward to do it. So, please do not regard me ?l‘lq an)tativeg' I just
authority on the subject. My conclusions are 2 ten ’
place them before you for your consideration.

thods in
But I am quite sure that the present haphazard me

of teaching
the choice of text-books and the haphazard m-itct:c)'ldswould be a
must go at any cost. Any change', I am c:m;ls“y i)e worse than
change for the better, because things cannot e
they are. ) \oosis that has
I propose to follow very closely the prlldnt;i Z)et:tc:z;r) for you as
been put into your hands. 1 think that wou
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well as for myself. We shall be able to do the maximum of work
within the time at our disposal by adopting that course,

The topic of the first lecture is: “Principles of Language-
study”. We must have a clear idea of what it is that we have to do
in teaching a language,—particularly, in teaching English. And so I
thought a whole lecture must be devoted

to the principles of langu-
age-study,

More and more I have found it utterly impossible to deal
with college students because they have not had
They have learnt everything the wrong way.
wrong habits of speech and writing.
forming and a habit-adapting process. Correct habits have to be
formed from the very beginning. If we form a bad speech-habit, that
bad habit is very difficult to get rid of at a later stage. I have found
that the two years of the Intermediate course are not enough for our
pupils to unlearn what they have mislearnt or learvt in  the wrong
way, The more 1 think about it, the more I am convinced of tne
supreme importance of the elementary stage. “If we take care of the
elementary stage, the advanced stage will tuke care of itself.” That
means, we want the best teachers for the elementary st

not really matter if we have comparatively
deal with the later stages.

a good grounding.
They have acquired
And language-study is a habit-

age. It does
incompetent teachers to
But our methods are ull topsy-turvy. \We
believe that anyone is competent to teach children;
teachers for the higher classes. This is all wrong; but we cannot
change this method at present. \What we have got to do is to im-
Prove the equipment of the elementary teachers that we h
It is the duty of each elementary teacher to imprave his own equip-

ment: he must make himself as good a teacher of English as he
could possibly be under the circumstances.

we seek the best

ave today.

The next point is about the place of English in India. There

again, our system is all wrong. No argument is required to convince

any rational man that nothing can be more absurd than
foreign 1

stage

to have a
anguage as the medium of instruction. Even in the University

. 1f we could arrange it, the mother-tongue should be the medi.
um of instruction. All of us, however, must admit that English is ne-
cessary for us. Even under a Swaraj Government, I believe, English
will continue to be indispensable. But we begin to teach English at
present too early. If I were an educational dictator, I would forbid
the teaching of Eaglish till a good grounding has been given in the
mother-tongue. The mother-tongue should first be taught on modern
lines as a modern language, on _the principles on which all modern
languages are taught. There are very many works on the teaching

\ L
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. . here

of English as the mother-tongue, ' 1n}tenc:)edo‘foragionugtl1>:1h:e::mhingw
nglish children. Have we a singie Do ' »
’Elz‘argnil as the mother-tongue ! We think there ls.n(;h?:;:dofjorrchild)i
books, because Tamil is our mother-tongue, and we o
ten can learn Tamil without any effort and that au.ltythat the fret
teach Tamil. This is quite wrong. “{c mu§t see to 1hat (,)ur i
five years at least, Tamil is taught mten.swely, so t AR
may be able to have a mastery of Tamil, so thaft the}T?r‘n)i,l iy
to gather all the information that they want . r.om L o
There are not enough Tamil books at present glvmdg T e
ledge; that is a want which will have to be' reme 1eA.t rese;‘t e
there is a demand for Tamil books, th<?y w1ll. c]ome:i. manpd P
are few Tamil books, because there 1s so.htt e A ei“ er a good
books. The teaching of 'E“g]iSh- tl::rer:;)ng‘ieto Tlign you will find
fl:frmliiiggli:ﬁs cb::n bgc:vetnat::g‘h:hear:rc‘iolearnt much more easily than at

present.

In many schools, English is begun in the 111 Cf]ua;s; I:nms;mnz
schools, in the IV Class. Nothing can be more \;:asteoﬂ;er-tongue >
that so much time which should be de\:oted toEt i.sr: T
taken away from the mother-tongue and given to hng 1If .Only e
result’ Neither language is propetly learnt or taug t.l o N all be
that is devoted to English at present in thcése l?wer class OO s
devoted to Tamil, don’t you realise how infinitely bettetr o steny
would be equipped in their Tamil? At present they dohno' ZznnOt e
of their Tamil, and by the very nature of the case tfe)md o Rt
mastery of English either. And when you have not' ot
medium of expression, you cannot have real education.

West, in his book called Language in I.B‘ducattm.t,t hgztatr;motpsge
ing chapter on “Aphasia in Education” in which he piool: is“ e
has no brain-power when one has no power of expre;s i @ language
That is what is happening to us; even those of.us w; op e ons,
on their education and culture are really suffering ,rorr: ey
They cannot think out an original thought’. Th.ey cann:nou T e
in English because their mastery of. Eng}lsh 1sh not o gF:)r e
cannot think or express themselves in their mother-to hgou].d or all Lhese
reasons, [ think it is absolutely necessary that :;veI s o o e
on Tamil in the lower classes. If I had afree: hand, ;:,ced T hine
English earlict than the Il Form. I am quite .czgv A 3
would be lost by it and everything would be gained. DL

-t
/‘) C_SJ"'/
a8 ';)33- ) 24=)

a5 g
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The need for perfect co-ordination between the teaching of the
mother-tongue and the teaching of English is anoiher very Hnportant
thing. When English begins to be taught, it must be taught by really
competent teachers. That goes without saying. And the teacher of
Tamil and the teacher of English, if they are different, must work in

perfect co-operation with each other, because the fundamental princi-
ples of language-study

are the same for all languages, though the
methods

will have to be changed for English because English is being
learnt as a foreign language.

English is to be taught merely as language, not as literature, in
the early stages. We think now that the best means of teaching English
is to prescribe good passages of literature; but it does not work. How
many of our students at present, nay, how many of our graduates, are
really lovers of literature ?  Not even one per cent of them, so far as 1
can see. Why is it ? Because they have not gotam

They do not learn to like the literature, because they
language.

astery of language.

have not learnt the
They have not learnt the language, because the language has
not been taught as language, that is, as

a medium of expression,

In the earlier stages, I think it is very important that the ideas
that are presented to the pupils should be familiar ideas. Of course, it
is not always possible; if you want to deal with English life, you canaot

have familiar ideas. But, in the early stages, there should be no un-
familiar ideas introduced,

Now let us consider the different kinds of skill or ability which
have to be taught. There is, first, the ability to understand written
matter, to read and understand books. Secondly, the ability to under-
stand speech. 1am not always able to follow an Englishman's speech.
When I go to an Engish talkie, I find, I am not able to follow a good
deal of the conversation. Why is it ? Because the English that 1 have
listened to all my life is English as spoken by our own prople, not by
Englishmen.  Ability to understand speech, therefore, is different from
ability to understand written matter. Thirdly, the ability to speak.
That is a different kind of ability—the ability to use English as speech.
And, fourthly, the ability to write. Oune kind of ability does not neces-
sarily give another kind of ability. I shall give an example from my
own experience; you will excuse me if I give some personal illustrations.
[ know a bit of Bengalee. I can read Rabindranath Tagore's books in
the original Bengalee and understand them fairly well. But I cannot
pronounce Bengalee correctly; 1 cannot greet a Bengali in his own
language; I cannot put two words together in Bengalee. Nor can I write
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Bengalee; I cannot form even a single letter. S0 I have orlllly .thef:?:}tl
kind of skill—the ability to read Bengalee; and. I have go.t t atllln;lknow
high degree, though I have not got the oth.er 1'<mds c.)f skill at all. oo
also some Hindi, I have the reading ability in a hl'gh degree. e
also the ability to understand speech, though not. in the _same geak
because, when a man whose mother-tongue is Hindi begins to l_S“pder.
very fluently in his language, it is only with an effort that I c.atn t;‘ou .
stand him. T have also got the ability to speak to some ex;en ) WhOgse
my Hindi speech is necessarily different from tbe. .speech f)' Onttz) ose
mother-tongue is Hindi. I have also got the ability to write N {)il’ty
extent, But here again, I have got in a much larger meja.sure the a t;er
to understand written matter than the other kinds of ability. .Ahs alm\i’tvest
of fact, the ability to understand written matter, as Dr. Mic fae A
contends, is the easiest to acquire. His contention 1s that, s0 ar e
average Indian child is concerned, it is quite enough for h}l‘m v(:ou]d
able to read English books and understand them, bec.auset e'reh o
be very few occasions on which he has to speak in English,
fewer on which he may have to write in English.

. i ct
I have already referred to the importance of formlk?gb-fcf)r:n
3 _ : it-form-
speech-habits at the earliest stage. Language-stu'dy l-S ha : rest is
ing process, so, if we form correct habits to begin with, theb.t i
plain sailing. It is by means of drill-work tha‘t co.;':frectt Zitlu:tionq
formed. We must learn to use th? language in dl- e'ren learning
over and over again. Drill.-work does not necessarily mean e

by rote, or dull, monotonous repetition. We must learn to us.e
y ’ . 7 h to refer to a particular
language automatically. \When we have - for it and then
object, we should not first think of the Tamil r.lgme o
think of the English word. When we have an 1 'efa. knowledge of
come to us forthwith in its English form.. Even if our AN
English is elementary, it must be automatic, Elementarl}d 20 Evgn
does not mean superficial knowledge or shpsh:d km-)jvaevfr; impor-
elementary knowledge must be thorough. Thoroughness :ca“y y o
tant principle. When we cannot use a langnage autor:%ll o i; Those

. [e) ed .
. that extent, we have n .
t learnt that language; to . ss their
Z(f) us who have not learnt any English .are abl;vto :::;i*sdo -
thoughts in thetr mother—tongue automatlc:Il)’- ) leearcnt o express,
in i hich we have no
becanse we have certain ideas w ] ue
in our mother-tongue. We have not mastereod our m(f)th;ra::ifllg y
- . . o
Il our ideas. Our use
enough torbe able to express a our . . ither. You
not futomatic. Our use of English is not automatic xe:tess mysel
can see it is only with an effort that 1 am able to exp
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now, because I am now trying to express my thoughts in the simplest
language that I know. It is not automatic; that means, to that
extent I have not mastered English. **The fusing of linguistic sym-
bols to the things symbolized”,—that is the definition given by

Palmer of the learning of a language. The word and the idea can-
not be sepgrated from one another.

o I'have already referred to the need for accuracy and thoroughness.
o shipshodness should be tolerated; and no wrong forms should be
2eérd by the pupils. That is a very important practical point to remem-
at: .in Thét means, no opportunity should. be given to the pupils to hear
correct form In the early stages. Since the pupils have not yet
mastered their language, they cannot distinguish between what is correct
and what.is not correct. \When a pupil says, “I is coming”, you should
not a'sk him to exercise his own ingenuity to correct it.  You should not
ask his neighbour either. He may then say, “I are coming”. Two in-.
corre?ct forms would then be there, and all the pupils would hear those
two incorrect forms, making it double labour for you to correct the
error. I a pupil says “I ¢s coming”, you should at once correct him,
saying “I am coming”, I am coming must be taught as a whole. We
have to teach complete word-groups, if not sentences. Tt is only names
of objects and actions that can be taught as single words.

The next principle is the principle of interest.  Drill-work need
no't be uninteresting.  \When I Jearnt Sanskrit, I learnt it by means of
drill, but it was very dull and monotonous drill, because | \\'n's never able
to unc'ierstand then why I was being exercised in those forms. I simply
submitted to the dictation of my elders and went on repeating those
forms. That is not enough; the pupils must know what thev are about.
The?f must know the meaning of the expressions that they are drilled in.
Vanet.y can also be introduced. It is the teacher’s jeb 10 sec to it that
the drillwork is not made dull or uninteresting.

' I\.low let us consider some chief factors of interest.  First, there
1s the e.llmination of bewilderment. You should not try your ingenuity
on an inocent pupil whose knowledge of the languag; is very meagré.
Then, a sense of progress is achieved. The child should be able to feel
at the end of every lesson that something new has been learnt during the
lesson. In the New Method Readers the pupil is told how many words
he knows at the end of every lesson as well as at the beginning of it.

- Then, there is the spirit of competition or emulation. ® Game-like
etexrcnscs are the best for this purpose. Variety is another important factor
of interest.  Concreteness also plays a very important part. In the
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earlicr stages, no abstract ideas should be introduced at all. Do not
bother about the moral of a lesson, whichis something essentially
abstract. It is psychologically wrong to introduce abstract ideas at too
early a stage, especially in the teaching of English. Everything should
be concrete; that is tc say, the words that are taught should be the
names of familiar objects and actions. They should be able to see be-
fore their eyes the very objects, or imeages or pictures of those objects.
If you are teaching an action, teach it concretely. Take, for instance,
“Go to the door”. The teacher should himself go to the door, and the
pupil should say *“I go to the door”, suiting the action to the words.
This method of action is much simpler and much more interesting than
translating the expression into Tamil, If you "translate everything into
Tamil, half the time is taken away by Tamil, and the pupil gets very
little practice in English.

I turn now to proper gradation. The training of the ear should
precede the training of the eye; reading should not be taught before the
sounds. The pupils should be made familiar with all the speech-sounds
of English, and they should have learnt a few words before they pro-
ceed to read a book. When they find that what they read is what they
have already learnt orally, you can imagine the interest that they will
take in reading. The ears have to be trained for another reason. Correct
pronunciation can be taught only through the ear. So, ear-training
comes first, voice-training next, and then reading. The pupils should
be taught to pronounce the sounds of the words correctly before they
are taught to read. I have found from my experience that reading
is much casier than writing. It is only after a few lessons have been
learnt th:t writing should begin. Our Tamil Readers which are suppos-
ed to be written on modern lines are all written on wrong lines from this
point of view, because the words or the letters that are introduced are
arranged from the point of view of writing. I think this is quite wrong.
When writing begins, you can casily arrange the letters in the order of
difficulty.

Then comes ‘immediate memo:iy before prolonged memory’. In the
early stages, you should put questions only on what you have just
taught, not on lessons taught in the previous classes. That is immediate
memory. Prolonged memory cannot be expected of beginners. The stage
at which you can proceed from immediate memory to prolonged me-
mory will depend upon the capacity of the pupils and the kind of matter
which you are teaching. ““Chorus work before individual work” is an-
other important principle. English is an entirely foreign language, and
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; .
ptrsozc:lucx;d: saorsncgz:f :e:;,tg o;:r child;)en; so, if you tell a child to re-
uce word, he may be too mnervous to do it, S

?;gg:h\e\rlths,oa::]tt)e chhlldren should be made to reproduce thl: ::l;n;z
traini;]g ,in Cho:;s \:.0?1; m;y get over that nervousness. After some
Good o orus th, t e'y can proceed to individual work, with very
Eoniding o Cho- e shy esf and the most timid child gets over his
contenen T unr-l:s \:ork. Next, “sen'tence })efore word”, since the
Wwe must proceed fr]o othlanguage. i mple, from e ot
bart, gy proceed noin e ce.mple.x to the simple, from the whole to the
to put ko - start with single words, and then teach the child

gether in sentences. Ide
tences, though often a phrase or
words can also be t
jects; but there is n

as can be expressed only in sen-
ncht it tl:;y\\;gred-group can be taught. Single
twl . merely names of concrete ob-
duce th Sentencoe:og]; m'teach‘mg them by rote. unless you intro.
o e oy beginnin. ) f) our amm s.hould be to introduce sentences
sentences somine tgh, as iar as possible. In West’s books, vou have
e very first lesson. “‘I sit.”, “It is."——;hcsc two

sentences are introdu
ced when only .
been taught. y three letters of the alphabet have

Then i .
I shall don] “t.?;:i}:issti};edpnn:lpl? of *‘correct usage before grammar”.
tell you categorically noweta;] with the teaching of grammar. But lct me
grammar in the earlier st. that I do not believe in the teaching of
forbid the formal te,er} .Stdges' If I \were an educational dictator, 1 would
The only Engli;h I ‘::"”‘ﬁ °f hn;.:hsh grammor before the 1V Form.
Grammar, [ admit 1 })Ij(\:t‘ 1:;:(;2:(‘; ‘tl:e e'aﬂ)l')smgus was from Nesfield's
. ) d Yy it, but I have nev i

gs::ccg :rej::ll\\attl was never drilled in the use of Engl?s;,r ::t(:]:‘r“e,:
English, becau;;n(i.ll;\l:n now I have to be so halting in speaking
what is required is drizilci thadequate training at that stage. Therefore,
nitions. The i ‘ n the correct forms, without any rules or defi-

¢ time devoted to the formal teaching of grammar rules and

dc»ﬁnition i o] i

S 1s so much time take ‘ay e lepiti

. en away from th ’ Q

E yhsht acher, ) lgltlmate work of the

versis :h:ir;itr::twmth sda}' something about the Translation Method
Method at present 'I‘lo -’I.‘herc is a lot of controversy about the Direct
India. Bl t ) e Direct Method.has come to be discredited in
in our school?on. in that WhaF was being tried as the Direct Method
L learnt ‘: \\.2‘13 not the Dlrect'Method; it was a travesty of it.

my English by the Translation Method. Every sentence that

[ read h .
ad to be translated into the mother-tongue.  \What a latorious
. : A u
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and wasteful process it is! It is not only wasteful, but it is wrong, be-
cause it never leads to automatism. You will never learn to use the
Janguage automatically, if you simply learn to translate the English into
Tamil. Of course you get to know the correct meanings; Tamil transla-
tion is very good for that purpose. But, for the beginner it is utterly
difficult; translation is not an easy thing, and word-for-word translation
from English into Tamil is the most absurd thing that you can imagine.
Take a simple illustration—*I am a man.” Translated into Tamil, it
snar wefgar, In translating it, you have to drop two words
altogether. How can you teach a child these subtleties 7 How can
you explain that ‘am’ and ‘a’ have to be dropped in the translation?
The translation method never leads to fusion or automatism, though I
am free to admit that translation is a very useful exercise at a later stage.
When the foundations have been well and truly laid, you can proceed to
translation. Then there must be translation and retranslation: transla-
tion of an English passage into idiomatic Tamil—the translation should
read as if it were an original passage, and then retranclation of the Tamil
passage into English, trying to get at the original as far as possible. It
is a very good exercise, but not in the earlier stages. The Translation
Method of teaching English is all wrong for this reason: it never leads

means:

to fusion or automatisn.

And why is the Direct Method discredited in our country? First
there is the teacher’s poor equipment, How many of our elementary
teachers have mastered _ English speech ?  The aim of the Direct Me-
thod was to make the pupil speak English just as an Englishman
would speak it.  Think of the absurdity of an Indian elementary teacher
starting with such an aim! The teacher’s equipment—even the best
teacher’s is necessarily too meagre for that purpose. Secondly, there
was no proper environment for making the pupils speak in English all the
time. Thirdly, there was no selected or controlled vocabulary and no
graded scheme of lessons. Even in the Direct Method, you must have
a definite scheme before you. The aim seems to have been to try to talk
about anything at random in English. You cannot talk about anything
at random in English, a foreign language which you have not mastered
The words which you have to introduce must be very care-
Dr. Michael West has prepared a New
Method Conversation Course. Itis a two years’ course. He says it is

to be tried only after four years of reading practice. He has,
chosen a limited vocabulary of one

His contention

yourself.
fully chosen and controlled.

after a series of experiments,
thousand werds with the maximum expressive pOwer.
is that all common ideas cam be expressed with the help of these
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one thousand words. He has made experiments through years to airive
at this select vocabulary. He has very carefully devised the order jn
which the words are introduced in the course, There were no such
materials in the hands of the Direct Method teacher in
Fourthly, there was no real speaking practice for the pupils.  Think of
a class of 40 pupils and a period of 45 minutes. Suppose the effective
time to be 40 minutes, to be devoted to 40 pupils, The teacher had to
put a questicn to each pupil and clicit his answer. Let us imagine
that absolutely no time was wasted, that no pupil devoted
the thinking out of an answer, that he had his answer
ends. Even so, half the time was taken up by
person that got speaking practice was the teacher, not the pupil. FEach
pupil had half a minute at the most, and for the rest of the time he had
only listening practice. I have heard some of our best teachers say:
let the pupils listen to good English. They have been liztening to fairly
good English all their lives, without being any the better for it. The
reason is this: you learn to speak only by speaking, as you learn to real
only by reading, and learn to write only by writing, These things
sound too elementary to be emphasised, but they have not been under.
stood by us as yet. There are many people amongst us who have learnt
some Hindi. They are not able to speak Hindi, because they never got
any speaking practice. Fifthly, there was the refusal 1o use the mother
-tongue under any circumstances. It was regarded as a divine injunc-
tion that the mother-tongue should never be used. If a pupil forgot the
nae for a particular object, the utmost that could bLe done by the
Direct Method teacher was to pomt to it.  The tcacher can sive a lot
of time and energy by using the mother-tongue; even under the Direct
Method, the use of the mother-tongue is not entircly forbidden, Winn
you find that a pupil has forgotten the meaning of

must explain it to him in the mother-tongue; th
doing it.

our country,

any time to
at his fingers’
the teacher, and the

a word, then you

at is the simplest wav of

I'believe in the principle of the Direct Mcthod, It must be tem.
pered with translation; but the principle is fundan:entally cound. In ajy
our teaching of a foreign lunguage, the direct principle should be used
as far as possible, bothin speech and in

writing, The mother-tongue
should be used as little as possible, The dircet principle is the principle
of fusion or automatism; if we use the mother-tongue at every st

. R age, it
becomes the very negation of this principle,

Mr. Champion has wuscd very h
West, simply because West has  the
average Indian pupil, re

arsh language 41
temerity to
ading 15 more necessary tha

wout  Michae]
assert that, for ).
n the other kinds of
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. ; ' any
ability. West, however, is perfectly right. He h‘ms?]f h?\iit(iz«\vlszc:ar:ticg-
kinds of exercises for speaking practice as well .asNor Mcthobd Conver-
And latterly, as I told you, he has published hxs. ew o witing:
sation Course. So West is not against our teaching spee Indian pupil,
But he is quite right when he says that, for. the ?vert)g?iti RS
reading is more necessary than the other kinds O aol a)ri ' as possible.
with good reading matter; we must come to readlnglas ed \)«‘ritten work
The text-book is the basis of our teaching. But oral an f the langu-
must also come in, Mere reading will not do, as mast;ry (; v of oral
age must be of 3 good all-round sort. So there must be p ed'r)]’ tter
work and written work, based on carefully ‘prepn.redh_re"‘blois Even
And that is just what Michael West has provided 1o 15{ IZ‘noI'ish o
Dr. Ballard, whose composition books called’ Fzmda’mefn aeachb Pupil’s
intended for England, has given a Teacher’s ‘Bool\h ornswers o b
Book. And in these Teachers hBOOkS' 'hli E:i i‘:et:kterf i:;l such a matter,
jons, because he knows that no ris @ )
Zzetshtéozv.crﬂge teacher has no time to think ou.t the ans;'ers t\?vtll;i qt";:n
tions. And his books were written for Enslxsh teachers. s s ade.
about the Indian teachers? Our teachers’ equipment 1s mu}c]ard e
quate than that of English teachers, and they are moreto devise their
than English teachers. They cannot be depended upon o hz;s been
own composition material. And that1s why all the ma © o what I
placed in the hands of the teacher. The New Meth"?v couﬁ)d}' the prin-
‘might call a {ool-proof system. The tez\f:her h.as only to ?ven by West.
ciples of the course and follow the detailed dlrect,]onsb-g absolutely no
Of course, West does not claim that there shoblfl L(he warning that
deviation of any kind from this procedure, but he ?‘“SS hould be strictly
as far as possible the procedure which he }'1as outhl:e Sa"-ived "+ after
followed, because his procedure is one which has been
a suries of expetiments over several years.
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INSPECTION OF ScHooLS

The Conference holdin
discoveries resulting from
be translated into action asg

g the view (a) that it ig of great importance that
8 mere exact knowledge of child psychology should

! rapidly and as completely as possible by the adop-
tion of more and more active, intuitive and concrete methods, (b) that for this

purpose it does not suffiee to rely upon the improvement in the methods by
which future teachers are trained in Institutes of Fducation, Training
Colleges, ete , (c) that teachers in serviee also require supporé, encouragement
and guidance, (d) that this duty is essentially one which should be cirried
out by inspectors of all grades; and considering algo that neither authoritv
imposed from without nor routine methods make oducation really effective, but
only the zeal of teachers in their vocation, that in all grades teachers should
have great liberty iu their choice of methods and their upplication as they
also have the right to expect that their intellestual liberty shall be preserved,
that whenever the authority of the inspector is called into action, it sheuld
be exercised, assuring to the teachers the necessary guarantees against arbit-
rary action and injustice, that in order to be fit for their work inspectors have
d knowledge of psychology and edueation. but also of
qualities, enabling them to guide with sympathy and
hers under their charge, that inspection is in the majo-
thought to be necessary for elementary, secondary and voca-

tional education, but generally speaking it is not considered appropriate to the
highest forms of education;

moral and intellectual
understanding the teac
rity of countrieg,

Recommends to the Ministries of
countries:

Public justruction in the various
(i) that the choice of inspoctors of all grades should orly be made

after a very searching investigation into the moral qualities and intellectual
attainments needed for this most delicate function ;

(ii) that none should be appointed to the inspectorate, who has not
previously shown an interest and an understanding of general educational
problems, either in a period of probation or by following a special course organi-
sed by a postgraduate instibution, In this training there should be a place for
the study of comparative education and the study of the system of schocl
organisation in other eountries :

(iii)  that the examination to discover fitness for the inspectorate,
where such exists, should deal not only with knowledge properly speaking bug
also  (by the introduction of concrete examples of the problems which an

inspector may meet) with capacity to administer with intelligence, tact and
justice ;
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; i life of an
(iv) that the point of fundamentsl importance in the i

shi e and be able to
inspector is that he shall understand the teachers .m his Ch:l;,gt dhoir intellectu”
advise them, bearing in mind that he must at all bimes resp | matters ;
al freedom and encourage the spirit of initiative in educations

; , and fo

(v) that in order to be able to carry out their ?;t:o:rsep?;libarge of
keep pace with the educational progre'ss. insPecgml's il:)(r):plox,—thaf: o second-
too large districts nor with dyties whlc‘h are un ;1 yhould b tn the hends of
ary eduention particularly, administrative contro .s e ttors should o nati-
other officials, and that directioa in purely educationa |
tute the proper mission of the inspectors ;

(vi) that by means of visits abroad .by O ¢ Toadors of
by special courses of work and by collaboration w; h ey Sehools) in
thought in Institutes of Iiducation, Traifni.ug Collegef;;o:l"d koop abrenst with
various educational researches and enquiries, they 8
modern edueational thought ;

i lves such general
i 1d establish amongst themse |
e s 201 patible with the preservation of freedom of

prabationary periods and

agreement on broad issues as is com

action to the individual ; '

i at

(viii) that in the intercsts of the chﬂd.ern a:(:i (:,f 1;20 ;):;vthe  btie
themselves these latter should be subjected to inspectio

achools ;

e schools

‘ i i ractice
(ix) thas even if the specialisation of;lnsiwector:cnix:lziza;eonlnShpou]d o
i i i tary rural schools, sp
difficult, as for instance, in elemen
eatablished wherever possible ; -

(x) that for example the teaching 1dnl:n'x:3
in schools for the blind and deaf-mute, should hrv
and advice of specialist inspectors ;

(xi) thab for elementary scboc;ls;”
should he special inspectors in' charge ©
manual work and domestic science ;

(xii) that these inspectcrs shouldd :::i
guiding, as far as their subject 18 concer.ne ;uml s
tary education in the small towns and in et visits o thei
(xiii} that these specialists ghould pay regular ]

Xii;

h() w t d St lct t nd B.d 1 hlm ’
018 lth he 18Lr lnspector m order 1;() assist a vise
8C

d
(xiv) that with regard to aecondar:'b:!e u
tion, where the conditions are mo?t favourable,
should be considered the pormal thing.

TEACHING OF PSYCHOLOGY. ol e
1 tThl?uique for the various grades of teaching,
tional tec

nt schools, in short courses,
the benefit of the guidance

at any rate in large towns, there

edueation, physieal edueation,

entrusted with the duty of
nspeotors in charge of elemen-

cation and vocaticnal educa-
specialisation of inspectors



3b THE INDIAN EDUCATOR

wentality of the ehild or the adolescent, b) that the psyehological sciences
have, during the past years, made remarkable progress knowledge of which will
be of great importance to teachers, sven in cases where no immediste and
direct application may be expected, (c) that, nevertheless, it is less important

to give {uture teachers this special psychologial training than to develop in
them a tuste for observation, as well a8 an attit

wards the child and of obedience to the Jaw
lopmens.

ude of caution und respect to-
8 governing his psychological deve-

-

Recommends to the Ministries of FEdueation in the various ecountries :
{i) that future teachers sh

. ould acquire & sound psychological train-
Ing integrated with their general educational préparation and particularly with
their teaching practice ;

(i) that this trainin
but also, and more particulary,

(iit)
the use of vario
developed eritic
tative study of

g should include not ouly general psychology,
psychology of the child and the adolescent :

that it should not merely seek to initiate future teachers into
us tests and methods of measurement, which pre-suppose a well
al mind and a certain scientific maturity, but comprise a quali-

mental development and of the atructure of the child's mind,

from the intellectual and affective, individual and sceial aspects ;

liv)

that in addition to the sbudy of the normal child snd wvormal
adolescent, pro

vigion should be made for the study ol problem or abncrmal
children (in co-operation with school elinies), of individua) aptitudes and
characteristios (in co-operation with achool ahd voeational guidunce services),

and of the various environments in which the childrey are reared, home,
school, ete ;

(v) that in each of thoge fields, the psychclogical training should
eousist essentially in case-studies, personal observations and research on the
intellsctunl, moral and soeigl development of varied types of children: that
these cage studies should preceds and aceomp
would otherw
learned by di

any ex cathedra courses, which
ise tend on the one hand to be misunderstood by pupils not having
rect experience to grasp the sense of the peychological problems
and theories, and on the other to give them an exaggerated respect for for.
mulas instead of a knowledge of the importance of studying fncts ;

{vi) that this payehological training should nat he given to future
teachers until they are old enough and sufliciently mature and have enough
culture and biological training to enable them ta upderstand the significance
of the experiments in which they are called upon to colluborate ;

(vii) that this training should be given by professors who are them-
selves sufficiently prepared, not only by reason of their philosopbical culture,
hut more particularly by their practical experience in scientific o3 periments and
in the technique of psychology.

Notes.

The Educational Outlook in India.

3 S.
By. Prof. C. A. KRISHNAMURTHI RAO. M:A,; F.R. ECON S
ASSOCIATE EDITOR.

. s —————

The year that has just closed 'has been eve.nth;:
and even a unique one from the point of view of educntvfonit'5
advancement. True, a proper or accurate assessm'ent osgior~1
intensity or depth would be hard to get at: But the 1lr{nhpr:been
is there and is not illusory that our educational outlook has .nd
considerably affected and we have covered much new grou
since the last year began.

Education is largely irfluenced by the political outlook
of a country especially from national and, per-haps to a]lesEsx—
tent, from international politics. The two are‘mse'parab e ]tll-
cation is a preparation for life and life Wth.h is continually
changing should expect education to follow in her footsteps
and adjust itself accordingly. There have been. trer.nendous] ac(;
tion and reaction as between life and 'c(‘iucn.txorj in our alr:.
during the year just past. The most striking \fIdl‘catnczn of this
change has been the introduction of 1:"rf>vn.1c1al ..-utonomy
which brought in its train the Congress ministries which have
with characteristic energy addressed themselves to the taslf of
solving the thorny problem of education among other questions
‘demanding immediate attention.

Not the least important of the events of last year
has been the holding of the Indian Science Congress at Cal-
cutta when India was honoured with the visits of some of ‘the
most eminent British experts in the various branches of scien-
tific knowiedge. It was a rare experience for us 'and sh.m?ld :e
a source of grent inspiration which would bear rich i:ru\t‘;n :he
future. Dr. Saha and Sic V. N. Brahmachari stnndmgh. )}" e
side of Sir James Jeans form a brilliant company of whic .kztn‘}:
Indian may be proud. One should certainly miss the stri m:
personality of Sir C. V. Raman in such a galaxy of eminen
scientists, whatever might have been the reasons for his keep-
ing in the back-ground.
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The All-India Educational Conferenee was held in
the fourth week of December last in Calcutta and important
pronouncements were made and resolutions passed. The
Madras Provincial Educational Conierence was held in May
last in Tanjore and the next meeting is to be at Mangalore in
May next. But what has created quite a stir in the education.l
world throughout the land is what is known as the Wardah
Scheme whose most prominent teature is the central idea of a
craft in which every pupil should have a course of training.
The scheme is the outcome of the brains of such eminent per-
sons as Gandhiji, Jawaharlal Nehru and Prof. K. T. Shah, the
well-known economist of Bombay. Probably on account of
pressure of other work at the present stage of political evolu-
tion of the country their heads and minds are too full to allow
them to work out the scheme in detail.. Hence the extensive
and varied criticisms from various quarters which would be
modified when the question is viewed in detnil «nd in proper
perspective. The International Fellowship of Lducation paid
us a visit and in the course of its itinerary saw our educational
system at work in the various provinces. One of them speaking
about the \Wardha Scheme is sud to have remarked that it
permitted the economic aspect of education to dominate the
cultural. Proposals for the reorganisation of Secondarv Fduca-
tion had been before the public some time before the talk
about the \Wardha Scheme. But the present state of affairs in
the world of education in our province seems to be one of
suspended animation because of the multiplicity of counsels
and the inability on the part of leaders and the Government
to give a definite lead to the next forward stage of progress.
Of course the old system with all its features good and bad is
functioning but even its acuvity has been paralysed to seme
extent in the present condition where miny of the ideas are
still nebulous but still claim attention.

The Head Masters’ Conference met in Madras in De-
cember last to consider the situition particularly in the light
of the \WWardha Scheme The Minister for Education and his
Parliamentary Secretary were both present. The features that
came tn mast for cirticism were the period of years covered by
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the Scheme, the neglect of the cultural side and th'e self-sup-
porting nature of the scheme which made the pupils pay for
the teachers. The present circumstances seem to demand a
clearing of doubts by the promoters of the Scheme and a
clear-cut considered programme to be placed before the pubh.c
only after deep and mature consideration. Otherwise there is
much waste of public time and energy often to no purpose.

It is equally impottant that anything new that is going
to be introduced should be in such form that there is the least
jolting. It should automatically fit in without the slightest
disturbance to the progress now being made. New things to be
successful must fit with the old and carry the whole machinery
more smoothly and =fficiently to the next stage of progress.
Neither pressure of other work nor a desire to get big things
done quickly should force the pace. The lack ot finance in.the
face of ambitious programmes is another feature that might
militate against an early realisation of our goal. But we must
grant that the evils of our educational system against which
agitation had been long and loud have the needed corrective
only in the fundamentals of the Wardha Scheme which only
require to be given proper shape and torm. [t is not mere craf.t.
Our art and culture grew around our crafts. Our very domestic
utensils—those which held the field before the advent of the
cheap stuff that has now flooded the-market—are evidences of
this. Self-supporting education in the hands of the resourceful
teacher does not mean the dependence of the teacher on the
pupils’ effort. It is a co-operative endeavour where the teacher
is not inactive. Self-supporting would also mean the redemp-
tion of the teacher from the slavish dependence on manage-
ments many of whom are uneducational in outlook. The best
thing seems to be to single out problems and get them solved
by concentrated attention in which the actual worker, the
teacher, should be permitted to have a larger share than he
seems to be having gow.
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1. Longmans’ School Arithmetic (in English):

M.A., L.T. Puoblished by Longmans, Green & Co., Ltd ,
(1936). ‘

This is an up-to-date text-book of Elementary Mathematics design-
ed to suit the needs of Secondary Schools. The topics of the syllabug have
received clear and exhaustive treatment Fundamental mathematical concepts
have been stiessed, and pains have been taken to give pupils lucid and accurate
notions of terms and processes. The treatment is within the easy comprehen-
sion of pupils of ordinary ability and also gives scope for advanced students to
acquire necessary foundation for specialiged courses in the subject

By S. Krishnaswami*
Madras. Price: Rs. 2/°

The contents start with a resume of the fundamental prineciples
and processes applied in the book, and after dealing with compound quantities
and properties of numbers, emphasise on contracted methods. The chapters
on Square Roots, Percentages and Ratio and Proportion ete. that follow, have
been carefully prepared with attention to applications in daily life and graphi-
cal illustrations. Mensuration of simple figures nnd solids receive clear treut-
ment, accompanied by easy experimeuts where mathematieal prools are not
possible Examples are copious, varied and bearing on daily life, with model
solutions to explain the principles. S.S. L. C. Fxamination papers have been
added at the end. The book has been neatly got up.

2. A Simplified School Chemistry: By S Jagannathan, £ A, L. T,
Science Assistant, Municipal High School, Villupuram. {1937).

This is a school course in Chemistry designed to meet the requirements
of 8. 8. Li. C. pupils bringing up the subject under C. Group. Written by an
sxperienced teacher, the book reveals a olear and intelligent grasp of the
scope of the departmental syllabus and the needs and standard of the pupils
for whom it has been intended. The author has made a judicious eombination
of the theoretical and practical aspects of Chemistry. Experimental details
are sufficiently lucid and exhaustive and the lundamental manipulations have
been carefully and clearly illustrated to he helpful to students who desire to
have a decent grounding in the subject. Diagrams have been neatly done and
are suggestive. Qualitative analysis of salts has received a fairly elaborate
treatment at the end, The appendix, and the questions added st the end of
each chapter form useful features of the book. Neatly printed ang got-up,

the bandy volume will be a valuable guide and companion to pupils specialis-
ing in Chemistry.

3. Story Poems: By K. Srivivasa Kioi, P.A., L.T Published by the
Teachera' Publishing House, Meadres. Price: As. 12. (1937)

This is a collection of story poems judiciously chosen and carefully
graded for composition work Each poem has a short introduction in the
beginniog, and a set of questions at the foot, followed by brief explanatory
notes where necassary. Helpful suggestions for the reproduction of a poem
have been given, with somne models following them, Some of the puems are
copyright. Another speciul feature is the appendices on vocubujury work
occupying about 30 pages, which should prove highly useful to pupils. The
publieation would be found valuable for the High School classes Tho get-up
and priant leave uothing to be dosired.

V. 5. Raman Vaidyar & Bros.,

SWARAJYA PHARMACY,
- (REGISTERED)
ALWAYE,
( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of which when
intimated, are helag promptly complied with free of charge.

We have many of the Ayurvedic medicines prepared according to the
striet prescriptions enjoined in Ayurveds with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
wholesule rates: genuineness and purity of which we could guarantee. In

addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale.

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market.
Besides, we could convinee patients of the economic value of adopting the
holy and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rates.

Medicines are despatched by V. P, system on application.

Rs. As | Rs. As,
Asoka Ghritha per lb. 3 8 | Adhayarishta per 24 oz.
Indu Kanta Gritha " 3 0 Bottle 10
Falsann Gritha " 3 0 [ Dasamoolarishta . 2 0
Sragwatha Gritha ., 4 0 | Drakshasava " 1 4
Sukumara Gritha " 5 0 | Lohasavs . " 1 0
Schagaludya Gritha " 7 8 | Kasthuryadi Pills per 100 3 0
Thithaka Gritha - 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana o 0 12 | Virechana Pills perDoz. 0 6
Ajamiamss Rassyana 2 0 ] Rasa Bhagsma per Tola. 2 0
Chyavana Prasa " 1 8 | Asana Vilvadi Thaila 240z 1 8
Kankayana Modaka " 3 0 [ Pinda Thaila {ointment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila 1 8
Mahat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha " 2 0 [ Sahacharadi Thaila ' 2 8
Madhusnuh! Rasayana 3 0 { Dhanwantari Thaila medicated
Musalyadi Rasayana 7 8 101 times per oz. " 30
Narasimha Rasayana ,, 3 0 | Ksheerahala Thaila medicated
Patavaladi Leha " 1 O 101 times per oz. " 2 8

For further Particulars write to:-

Telegrams:— THE MANAGER,
“swaraavar OWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore,)




ELEMENTARY SCIENCE SERIES (S.S.L.C.)

BY K. S. RAMACHANDRA IYER 5.A, L.T.,
":Sémor Science Assistant, Town High School, KUMBAKONAM
* Approved by the Text Book Commitiee.

*1. Book I {Physics & Chemistry)
*2. Book II (Animal Life)
*3. Book III (Plant Life)

*4. Book IV {Sound, Light, Magoetism, & Elecbnclty)

9. Book V Physiology & Hygiene

6. Practical Physics C. Group (Heat & Light)
*7. C. Group Physics, Book I for Form V
(Heat and Light) in the press.
"*9,  General Seience — Form 1
10. General Science for IV Form {in Tamll)

11.  General Science V & VI Forms (English) Physical Soiouoo
12, General Science V & VI Forms {English) Natural Science

8 Do, Do.

For Copies apply to:—

1—0—-0
0—6-0
0—6—0
0—8—0
0—8-—0
0—7—0
0-14—0

0—7—0
0-10—0
0-12—0
0—9—0

THE AUTHOR.

Problems In Elementary Mathematics.

Ia Tamil For Forms |, I and Il
By M. RAMAKRISHNA AIYER, BA,L.T,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.
PRICE Rs. 1—4—0 (only.)
A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committee. Apply to ithe Author.
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The South Indian Teacher.
The official journal of the South India
Teachers’ Unioun.
The ouly Eduoatioast journal devoled

to the teacher nnd hi: problems, Best’

modium for advertisemont:.
Rates can bo had o application.
Aunual subseriptioa Rs. 3.
Apply to:—Manager,
41, Smganchar 8t., Triplicane, MADRAS.

A TEXT-BOOK OF
Elementary Mathematics
BY

V. P. Viswanatha Ayysr. B.A. LT,
8t. Marv's High School, DINDIGUL.

BHARATHA DHABMA.

Published on the 15th of every Month
A Magazine of Liberal Hinduism
The Oﬂicnl Organ of the Arya Mata Sabh

Editor :
AMR. K. V. SESHA AYYANGAR,

Beit Medium for advertisoment.
Apply for rates to the Managor, 8

BHARATHA DHARMA
“Moryalaya”, Royapetta, Madras-

Dr. G. B's. Medicated Snuff.

- Acknowledged to be $ho-bext thmnghont-
India for Neuralgia, Nasal Catarrh, Tooth-

Book I for Form IV As. M
Book 11 for Form V Ac 12 acho, eic., ete., Guru Basava & Co,, Lid-
Book 11! for I'orn VI L. No. 510
Text-Book of Algebra he, 1 P. 0. Box o

" Part I1 . As 13 PARK TOWN. MADRAS. ——




[t’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per 1b.

Sold at leading Stores or direct from:

LALJEE GODHOO & Co.,  SQUCARPET,

Head Office: BOMBAY 3, Branch: KUMBAKONAM.
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A sneeze is the first sign of a cold
which if not checked in time maey.
become troublesome; so instead of

drugging vourself, just rub a little
AMRUTANJAN on the nbse and
you will get quick welisf, and
besides prevent the cold from

taking a serious turn.

AMRUTANJAN

CURES TROUBLESOME COLDS
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