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FOR THE NEW SYLLABUSES.

THE SOUTHERN CONTINENTS

AND NORTH AMERICA
(FORM IV)

BY

Ty

Author of “ World Studies,” ““ North America East of the
Prairies,” * India in the World,” etc.

The popularity and extraordinary reception accorded to
Miss Birdseye’s text-books recently written for the Madras
syllabuses have encouraged the publication of an entirely
new series of geographies for the 1937 S. S. L. C. syllabus.
The author’s wvaluable experience of both teaching and
writing for Indian students have been combined to advan-
tage, and the publishers are conﬁdent that “ The Southern
Continents and North America ”, and the succeeding volumes
which are in rapid preparatzon will be widely used in

High Schools.
Price As. 12

ELEMENTARY SCIENCE
BOOK I

BY

Prof. H. R. MILLS, M:A,,

Principal, Maharajah’s College, Ernakulam.
AND

E. RAMAN MENON, M.A,,
Asst. Prof. of Physics, Maharajah’s College, Ernakulam

Specially prepared and written by Scientists of con-
sidercble experience in handling the teaching of Science in
Indian High Schools.

Book I covers the complete requirements of the new
Fourth Form Syllabus.. All experiments included are well
within the scope of the average Indian High Schools and
diagrams and illustrations have been carefully selected or
drawn with a view to their educative value.

‘ Price As. 10.

MACMILLAN & CO., LTD.,

. (DSCORPORATED IN ENGLAND)
" MADRAS—BOMBAY—CALCUTTA—LONDON.
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Ready in April 1938.
FOR FORMS V AND VL

ELEMENTARY SCIENCE

Prepared in accordance with the latest (June 1937) Syllabus
in the subject for A. Group.

A NEW SERIES OF ENGLISH READERS.

THE CORONATION ENGLISH READERS

Edited by PROF. J. C. ROLLO, M.A, JP.,
Principal, Maharaja’s College, Mysore

(V  Class) As. 6.

Physics by Mr. V. N. Vi tha Ai MA. LT. Lect in Physi Primer, Part T (I Class) As. 3. Book I

ysics by Mr. V. N. Visvanatha Aiyar, M.A., LT, Lecturer in ysics. . -

Government Muhammadan College, Madras. T Pr{mcr, Part I (IV .Class) As. 3.| Book II (VI Class) As. 8.
. . . Primer, Parts I & II (Single Book I (VII Class) As. 10.

Chemistry by Mr. P. A, Narayana Aiyar, M.A,, L.T., Additional Professor of Volume) As. 6.| Book IV (VIII Class) As, 12

Chemistry, Presidency College, Madras. /
Natural Science by Mr. K. C. Ramaswami Aiyar, M.A., L.T.,, Lecturer in
Natural Science, Ceded Districts College, Anantapur.

Our Elementary Science book covering the Physics and Chemistry portions
by the above authors has been a great favourite. A-most suitable book to
meet the present syllabus is now in print and the book will be self-contained
in one handy volume.

The present volume will cover the syllabus for Forms V and VI and one
for Form IV will be ready in June. There will also. be available a Tamil
edition at an early date.

Specimens on- Request,

SRINIVASA VARADACHARI & CO,,
Offices : —190, Mount Road, MADRAS.

(Approved by Madras and Travancore Text-Book Committees.)

JUBILEE READINGS

FOR HIGH SCHOOLS
By

HENRY MARTIN, M.A,, OBE,

Principal, Islamia College, Peshawar

WITH INTRODUCTION, CRITICAL NOTES TO CLEAR UP DIFFICULTIES
AND EXERCISES BASED ON NEW MODEL QUESTIONS AND
GRAMMAR SYLLABUS ISSUED BY THE DEPARTMENT

Book I: As. 14 Book II: Re. 1
/

M. SESHACHALAM & CO,
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This new series of English Readers provides, in addition to suitable read-
ing matter, systematic practice in the use of language. The language has
throughout been carefully: graded in point of vocabulary and grammatical
structure so as to lend itself readily to treatment in class, while as regards
choice of topic and method of presentation the age and general outloock of
the pupil have always been borne in mind. The lessons have been so devised
as to interest the pupil in matters that are really important for them., The
Readers aim at giving accurate knowledge of the English Language as written
and spoken and stimulating interest in the world around. The books are well
illustrated.

-Applications from the Heads of institutions for specimen copies will be
complied with.

B. G. PAUL & CO., Educational Publishers
12, Francis Joseph Street, G.T., MADRAS.

DESCRIPTIVE GEOGRAPHY
‘ For the Middle School

The instructions and principles,
accompanying the syllabus have
been closely followed, including

Prepared in accordance with the
principles given in the Scheme of
Work and in accordance with the

type syllabus, issued recently by
the Madras Educational Depart-
ment. :

By N. SUBRAHMANYAM,

Lecturer in Geography,
Teachers’ College, Saidapet.

(Tamil & Telugu)

Book I As. 10, Book ITI As. 12,
Book ITI As. 12.

(English “dition is in the Press)

the descriptive treatment; and the
volumes have been well-illustrated
by choice pictures; maps and dia-
grams. The exercises at the end
of each chapter have been very
carefully prepared not only for the
purpose of testing the subject-
matter learnt, but also in some way
to supplement the matter taught.
The bold print on glazed paper with
fine get-up . makes the volumes
attractive.

—Journal of the Madras Geogra-
phical Association, Oct. 1936.

P. VARADACHARY & CO.,
8, Lingha CLetty St., Madras.

Publishers 2 Masulipatam
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! The following are some of the prominent features ‘of

E this new series of English Readers, planned to teach our

children to speak and write English effectively. It is the
outcome of years of practical experience, and combines the?
best features of modern methods of teaching a foreignf

language.
1. The reading matter is very carefully graded; it is also
easy and.of varied type and interest.
2. Variety is a characteristic of each book.

3. In each book there are many lessons in dialogue form to
familiarize the children with Spoken English.

4. The whole series is abundantly and artistically illustrated.

5. 'The varied exercises in composition, given at the end of

each lesson, form a unique feature of the whole series.
They are both full and instructive, and supply suitable
material for practice.

COOPER, Publishers, BOMBAY, 6
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NOW READY. General Science Series. Price As. 12
Editor: M. S. SABHESAN, MA.,
Madras Christian College.

IV FORM-GENERAL SCIENCE

The book has been prepared in accordance with the latest Departmental
Syllabus for General Science. It is attractively illustrated, and nicely printed
on superior paper.

Tamil and Telugu Editions will also be ready in May next.

WILL BE READY IN MAY 1938
GENERAL SCIENCE FOR FORMS V & V1

Tamil and Telugu Editions in the Press.

Loyola Mathematics Series: Gencréll Editor : Rev. Fr. L. VION, S.J.
A NEW MODEL TEXT-BOOK
OF
ELEMENTARY MATHEMATICS
Price Rs. 2-8-0 Postage Extra
Tamil and Telugw Editions for the IV Form portion will be ready in .hm:e next.

G. SRINIVASACHARI & SONS,,
Narasingapuram Street, Mount Road, Madras. '

SOUTH INDIA TEACHERS' UNION
NoTICE.

The Annual General Body Meeting of the South India Teachers’ Union will be
held at the time of 29th Provincial Educational Conference at Mangalore.

Agenda : —

(1) Adoption of the Annual Report,

(2) Election of Office bearers,

(3) Amendments to rules, if any, .

(4) Any other business brought by the Working Committee.
M. S. SABHESAN,
Secretary, S. I. T. U.

29TH PROVINCIAL EDUCATIONAL CONFERENCE, MANGALORE

Nortice.

Attention of the members is invited to the resolution (Published in the Febru-
ary issue of the S.I.T., Vol. XI, pages 88 to 90) included in the agenda of the
29th Provincial Educational Conference, Mangalore. Amendments, if any to these
resolutions, should be sent, so as to reach the Secretary, Reception Committee, 29th
Provincial Educational Conference, Canara High School, Mangalore, on or before
the 20th April, 1938, .

41, Singarachari Street, : M. S. SABHESAN,
Triplicane, Madras, _ Secretqry, S. LT, U,
30—3—1938, .
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SOME THOUGIHTS ON THE WARDHA SCHEME OF EDUCATION
By

Miss A. M. PETERSON,

/

Seva Mandir Ashram, Porto Novo.

The Wardha scheme of education has been received with great inte-
rect. Many praise it and call it the ideal and most suitable educational

scheme for India. Others criticise it wholly or in parts . I attempt to

say a few werds about it because the strongest objection that I have to
it, does not seem to trouble anybody clse as far as [ have seen.

I have been an admirer of Mahatma Gandhi. I have read what he
has written, listened to his expositions and have had talk with him
about what our national education should be. I have agreed with his
origiral simple scheme of education where he says that children should
learn by doing, that the hand and the heart should be educated along-
side with the brain and that the mecther tongue which is the living
language should be the medium.

The chief point in Mahatma Gandhi’s campaign for the uplift of this
country in which we have taken his lead, has been his unique doctrine
of non-violence or satyagraha. Therefore I was disappointed when 1
read the Wardha Scheme which to me seems in many ways to have
gone far away from his ideals and which worst of all sets up free and
compulsory education as its aim.

How can non-violence be reconciled to compulsion ? I cannot
understand it. However good a thing may be, does it not lose its value
if it is to be forced on people ?  And more so when it is on children who
are not asked whether they want it or not. Milk is a good nourishment ;
but when used for compulsory feeding, is it good ?

Compulsiva: and Himsa seem to me to be”two steps on the same
ladder. And is it the way of truth ? In Madras they have had free
compulsory education for some years; but only on paper. How to en-

‘
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force a law of seven years compulsory school attendance? Are the
children to be put in prison on default or should their parents be
punished ? And why call education free if the children are to pay for
it by their lakour ? Education is never free just as any other valuable
commodity belonging to this world is not free. Education is a costly
thing. The question is only how and by whom it is to be paid for.
Those who demand that education must be free and compulsory, gener-
ally have the idea that education is a state affair and when the state
gives free education, it has the right to make it compulsory. The state
has to get money for running its machinery from its tax payers or from
some other source and now when the Congress Ministers are killing the
goose ‘ Excise’ I agree that that unnatural beast thaf gets intoxicated on
drinking the life-blood of the people and lays a few golden eggs for the
government should be killed—they say they have no money and that
the children must be made to pay for their education by their own
labour.

Most of the Indian children are starved or half starved. To
compel a child of seven or eight years old to sit for three hours and
spin on a Tackli, which is a tedious and tiring work, to pay the teacher
so that he can go and have his meal while the child may not have a meal
the whole long day in school, this I think, is cruel exploitation.

Childhood should be a happy care-free time, a time for the growth
and development of body, mind and soul. Life has its stages or seasons.
you cannot make a plant bear fruit before its time. First we have
the sprouting of the green leaves, then the flowers and at last the fruits
are borne. Animals feed and protect their voung ones and teach them
to be able to care for themselves. It is the duty and great privilege of
parents to protect and care for their children, not only for their bodies,
but for their souls too. Children start learning from the moment they
are born into this world. Father and mother are the child’s natural
teachers and no other influence is as great for good or for evil as the
influence of the home. '

Our great Danish educationalist and religious and nation reformer
Bishop, N. F. Grundtvig contended that the only true education for a
child was its Home-education. Gandhiji himself, I understand, has
given his sons a Home-education. None of them bhave passed any exa-
minations or been sent to any school.

But you may say that even if this Home-education is the ideal one,
India has fallen on evil days and very few homes are able to fulfil their
sacred duty. They are too poor, both economically and spiritually to
do this. Even the more wealthy and healthy countries of the west have
introduced compulsory school-going. But I know that in Denmark
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where we have the best free education, many parents have learned by
bitte} experience that they lose the influence over their children as a
result of their having sacrificed them to the idol called ‘Learning.’
Hence the state which is after all a soul-less machinery should not be
entrusted with giving education. The more restricted its power is,
over spiritual things like education and religion, the better.

To-day we have one government to-morrow another. One wili
want to train our boys to be soldiers and its girls to bring forth many
children preferably males to be used as cannonfodder. The aim of the
succeeding government may be to produce good labourers or clerks to.
act as wheels in the state-machine. To stop or change this huge machi-
nery that has been once started is not easy. It goes on grinding and
turns out clerks and the like perhaps when they are not wanted any
more as at the present stage in India. Let us not replace one bad thing
with another. Why should India imitate the west and make the same
mistakes ? India has a history and culture of its own. It has a great
inheritance to renew and use. The new educational scheme should be
on the old foundation. Of old when India was one of the foremost of
nations, the homes educated the children, perhaps here and there assist-
ed by a village school 1o teach reading and writing. And even up to
the present day the so-called illiterate poor people have handed down

the cultural inheritance from generation to generation.
[

Education of no little value in handicraft, arts, trade and cultiva-
tion of land has been given in the Indian Homes by fathers to their
children and mothers have taught the girls house-hold work, simple
arithmetic (even now an illiterate Bazaar woman may beat out a
modern educated girl in the mental reckoning of fractions) singing,
dancing, folk-lore and drawing. Look at intricate and beautiful draw-
ings called kolam inside and in front of the houses here in south India.

The grinding poverty, the fight for daily food, the .political serf-
dom and the overthrowing of old ideals and modes of life without being
able to find new and better ones to replace them, have landed the Indian
people in a pitiful and helpless condition. The early irresponsible
marriage was another detrimental factor. A reformatory step in this
directioin was the Marriage Restriction Bill, the so-called Sarada Act.
It is now being enlarged. Why not improve it still further ? By not
only asking for an age certificate, but also for another certificate to say
that the individuals concerned have been educated enough to know and
fulfill their responsibilities as citizens of their country. The pair should
have passed a rimple test in literacy. The boy should have learnt some
work by which he can support his family and the girl should have
knowledge in practical house work including spinning and sewing so
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that she may be her husband’s help-mate and be able to bring up her
children and given them a sound education. Besides this, the persons
wanting to marry should produce a health certificate stating that they
do not suffer from venereal diseases or leprosy. These clauses if made
law would go a long way towards improving conditions.

Simple village schools for primary education should be started on
the basic ideas of Mahatma Gandhi so that instruction and education
may be imparted through hand-work and through the mother-tongue
which language alone can reach the heart.

Only teachers filled with zeal for service and love for children
should be given the work. The best would be married men whose
wives could teach the girls and attract pupils to come and learn spin-
ning, gardening, and sewing by singing, music and story-telling.

Every school must have a school garden and playground as also
advised in the Wardha Scheme. There should be shady trees where
classes can be held. There should be flowers and vegetables and if
possible fruits like plantains and tomatoes which the children should
be allowed to share being the fruit of their labour. Cotton should be
grown. Deva-cotton which is used for the sacred thread, can be easily
grown everywhere. It can be made in to sliders by hand Therc need
be no machine for ginning and no bow for carding. This is the way we
do it in our Ashram. And how the children enjoy the handling of this
clean soft stuff and make it into the finest sliders and then to spin them
into yarn! For young children up to the age of ten, work should be as
play and never tedious or they will lose interest in it and hate it. Also
they should see and enjoy the result of their work and therefore they
should have the yarn they spin for their own clothes or if they need
food more than clothing, they should have the money for food. There
should also be a school kitchen where they can learn to cook. The
Wardha scheme recommends a light meal—why light ? But does not
say where the money for it should come from. ‘

It cannot be expected that the teacher or.teachers would know
more than one hand-work. Why should not the parents and all the
people in the village, look upon the school as their co-operate concern ?
Those who can should support it by money—By prohibition the money
cannot be lost. What is a loss to the government must be a gain to the
people. So they can better afford to pay for the education of their
children—Those who have no money can pay in kind and others by
labour. The local carpenter can spend a little of his time in teaching
the boys simple carpentry, the weaver, weaving and so on. The
mothers could came and spin and listen to their children when they
have finished their daily work in their homes.
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Many farmers and workers cannot afford to dispense with the help
of théjr children in the sowing, harvesting and other busy seasons.
The bigger children should have regular classes only in the slack seasons
when they are not needed at home. In Denmark we have had such
seasf)nal schools attended by the bigger children in winter and by the
smaller in summer. These schools have worked very well and if now
they are abolished, it is because book learning is the cry of the day !

If there are such schools within reach and education is made

attractive, surely children will gather and parents will be proud to sacri-

fice what they can for the future of their children. But orphans =i«
very poor children may be neglected and misused and also Harijan
children may not be admitted in these schools. Here the state must
see to it that all have equal rights and that no child is prevented from
attending school. There must be societies for the protection of chil-
dren—Perhaps therc are laws and societies for this purpose. .They are
badly nceded. I have never seen them working anyway. Many more
Ashrams and orphanages are wanted and religious organisations
should be encouraged to build such Homes.

Fwvery young citizen should have the opportunity not only for getting
a sound primary education’; but also higher studies if required.

The present dualistic system of elementary and secondary schools
should be abolished. The primary schools should be common for all.
They Should have no examinations. Only a final test should be gone
through in theoretical and practical knowledge. A post primary educa-
tional course should then be available for those who want it and have
the capability for higher studies. The school final should be changed
into a state-controlled public matriculation examination that gives ad-
mittance into colleges, training schools and technical institutions. All
shoud pass also a test in some practical work likke spinning, weaving,
carpentry, smithery, gardening or agriculture and the girls in domestic
work. Students appearing for entrance into training schools should
have had at least one years practice in teaching., Privately prepared
students who have been educated in their homes or in now-recognised
schools and ashrams should have on equal right to appear for the matri-
culation and be allowed to enter any college or other institution for con-
tinuing their studies.

The Wardha scheme does not claim to be finished and complete in
jtself. The Committee as well as Gandhijee have asked other educatio-
nalists to help them in this stupendous task of finding ways and means
for a true National Education for India and if these thoughts derived
from my work amongst and for the children and young girls can be of
help to anybody I shall be gratified.



AN EXAMINATION OF THE SCHEME OF BASIC EDUCATION *
(Outlined at the Wardha Educational Conference)
| By

K. G. Samvmaiy, B.A., M.Ep. (LzEps)
Principal, Training College, Aligarh.

The most outstanding event of the year, now coméng to a close, ig
the formulation of the educational scheme, associated with the ’name of
Mahatma Gandhi, at the Wardha Educational Conference held in 'OcFo-
ber last. In some ways, the scheme is, in its promise, .the most signifi-
cant educational move ever since the inception of the pres?nt system of
edwucation in India. It is but natural, therefore, that thlS. conference
which serves as a central clearing house of education.al ideas 1.n the coun-
try should devote itself to a discussion and el}lcidf:\tlon of this sclheme——
important because of the auspices under which it has been .draw% up
and, even more so because of the intrinsic value of the efiucatlonz.tl ideas
underlying it. As one who has had something to do with wo'rkmg out
the curriculum and other implications of the schemfe, I deem it a great
privilege to initiate this discussion in the hope that it may prov?ke free
and frank criticism without which lucidity of thought is impossible.

Before discussing the main features of the scheme which, I presume,
are well known to all the educational workers assembled her.e——lt seems
necessary to recall to your mind briefly some of the outstanding featgres
of the Indian educational situation which serve as a background.agalnst
which this scheme has emerged. Only then can we duly appreciate the
reasons which have given it its distinctive characteristics. -

DISCONTENT WTH THE EXISTING SYSTEM

No one will contend the fact that there is at present a uni'versal‘ dis-
content with the existing system of education in India. Starting w1’Fh a
small circle of educational thinkers and workers, it has gpread wider
and wider, engulfng the public and the student community ?nd. even
breaking through the crust of official self-complacenc':e. This is the
cumulative result of many different forces and tendencies—some politi-
cal, others intellectual, some concerned with immediate problems, o%hers
idealistic in intent. What has, however, transformed a'n educational
and cultural question into a live political and economic issue of great

*Read at the XIII Ali-India Educational Conference.
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urgency is the almost intolerable incidence of unemployment on the
educaled classes. The impact of the general economic disorganization
of the world on India, accentuated by the peculiar political conditions
prevailing in the country, have added immeasurably to its urgency and
people are asking themselves with increasing persistence ; What is the
good of an education which is not only divorced from the currents of
our national and culture life—which incidentally, has been the case
from its very inception but also fails to equip people to earn their living
which was originally its main raison detre ?

ABSENCE OF A CREATIVE LIFE-GIVING IDEAL

This is, however, only one side of the picture. Our education is
under fire not only because it is out of touch with the realtics of the
existing economic situation in the country, but also because it lacks the
inspiration of any creative, forward-looking, life-giving ideal. Far-
sighted educational thinkers are realizing ever more clearly that the
world' is at present in the grip of powerful forces—social, political,
economic and cultural—which are tending to remake the existing social
order in the light of their peculiar ideology. The question that faces
every intelligent, thoughtful person is: will this new social order be
based on exploitation and force, on competition and violence, on uni-
formity and regimentation, on the tyranny of man against man, class
against class, nation against nation ? Or, will it be a co-operative and
humane social crder, developing the individuality of the citizens to its
fullest stature, integrating their varied capacities for the service of
social purposes, eliminating so far as possible the motives of greed, fear,
cruelty and envy and substituting the ideal of creative happiness and
service for the ideal of possessive happiness and domination ? This
great and vital issue which has always exercised the mind of great moral
and religious teachers of mankind confronts us to-day with a new and
more challenging urgency because we have now—for the first time in
history—the power though not the vision, to order our society in such
a way that the material and cultural goods of life will become the com-
mon possession of all instead of being the envied monopoly of the few.
Now, this is certainly a far-reaching economic and social question de-
manding a radical reconstruction of some of our most strongly entrench-
ed institutions and practices which, by the inertia of habit, we have
come to regard almost as immutable—even though the world about us
is in a state of lux. But it is equally an educational question, requir-
ing an intellectual and emotional redirection of people’s psychology and
a social orient.tion of their motives and relationships. It requires a
new educational ideal and a new educational technique which will pre-
pare children not for a life of greed, exploitation and selfish possessive-
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ness but for a life of co-operative service and creative endeavour. And
if a warped, inhuman, social and educational system can produce the
ego-centric, exploiting type, surely a more just, rational and co-opera-
tive social and educational system can help human nature in giving a
better account of itself. It is only the incurable misanthrope, ignorant
of psycho-analysis and psycho-therapy and insensitive to the finer
possibilities of human nature who will dismiss this possibility
as utopian....Our blindly self-complacent educational system continues
to function, without concerning itself at all with the momentous issue of
the type of human being and the type of social order which it aims at
creating and, thereby, helps in maintaining an indefensible status quo.
How can such an education gather up.the progressibe forces of national
life and harness them to the service of any great ideal ? It must per-
foree concern itself with narrow instructional aims, aveiding all genuine
and living issues as dangerous and irrelevant. N

MAHATMA GANDHI'S LEADERSHIP. .

Many attempts have been made during recent years to introduce
changes and improvements in the system—some broadening of the cur-
riculum, the introduction of vecational bias, a hesitant and niggardly
recognition of the place of the mother tongue....But all these changes
have been in the nature of patchwork, taking the general structure or
framework of the system for granted and seeking to make minor modi-
fications and adjustments to cover up glaring defects. But this tinker-
ing has, never really tackled the fundamental issues and it is lucky that,
at this critical juncture in the history of our country, Mahatma Gandhi
has provided far-sighted leadership in this field—as he has done in so
many others—and has thrown himself into this question with the same
characteristic thoroughness and devotion as he brought to bear on his
political work or the scheme of Harijan uplift. In outlining his scheme,
he seems to be keenly alive to the manifold aspects of this tangled and
complicated situation—to the gruelling poverty and unemployment
which are sapping the man-power of the nation, to the ever-increasing
gulf between the urban and rural pcpulation and the educated and
uneducated classes, to the profound truth that our predominantly theo-
retical and bookish teaching does not provide an integral education for
the total personality of the child. He has a clear understanding of the
fact that all our social, political and economic programs are likely to be
wrecked at the rock of illiteracy and ignorance, for it is extremely diffi-
cult, if not entirely impossible, to organize any successful mass move-
ment, when the masses are steeped in ignorance and are predominantly
illiterate.. Then there is his ideology of non-violence or Ahimsa, his
conception of the relationship of classes, his desire for the preservation
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of the rural economy against the onslaught of the machine and the
large scale Industry....All the manifold considerations, working within
his lucid and marvellously integrated brain, have goné to the making of
his .educational scheme whose two aspects—educational and economic—
we must now-examine separately. Mahatma Gandhi holds that ‘lite-
racy in itself is no education ’—it does not result in “ an all-round draw-
ing out of the best in the child and man.” He would therefore, “ begin
the child’s education by teaching it a useful handicraft enabling it to
produce from the moment it begins its training.” This craft work
should form the nucleus of all other teaching provided in the school, so
that subjects like history, geography, science and mathematics will be
taught not as separate, self-contained hodies of knowledge ferced on the
child for some reason incomprehensible to him, but as the need for them
arises in the course of his craft work or as the teacher might make use

. of his growing interest as natural points of transition for the study of

various subjects. In fact the curriculum may be broadly envisaged as
the study of the two major aspects of the child’s environment—the
physical and the social—and craft work which utilizes the resources of
the one for the purposes of the other is the natural focus or the meeting
point of this dual study.” -

VALUE OF PRODUCTIVE WORK.

Let me make it clear at the outset that this idea of making pro-
ductive work the centre of education is nothing startingly new in the
history of education thought. Many great educationists, past and pre-
sent, have stressed the significance of creative and productive work for
securing an all-round integral education for the child; Rousseau, Pes-
talozzi, Forebal, Montessori, Russel and a host of others. Many others
have actually worked out the idea in practice—Dewey in America,
Kerschensteiner in Germany, the advocates of the project Method in
many parts of the world..The idea is original so far as Gandhiji is con-
cerned—it is the result of his own experience and intuition, not acquir-
ed at second hand from reading books. But it has not the novelty
claimed for it by his admirers—whose enthusiasm outruns knowledge.
The intelligent educationist would, therefore, welcome Mahatma
Gandhi’s leadership because it brings within the domain of practical
possibility principles and ideas which have been an article of his faith
for years but which could not be put into practice because no one has
had the courage to make any radical departure from the established
system. The constitutionally timid and cautious should, on the other
hand, feel reas.ured because it is not a wholly new and untried revolu-
tionary doctrine which might throw the entire educational machinery
out of gear but something which has the authority of expert educational
opinion and experience at its back,

2
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What then is the educational and psychological justification for this
new conception of the educative process and technigue. Only a long
argument can do full justice to his theme and that being out of place I
cannot do better than quote from the report of the Zakir Husain com-
mittee on this point :—* Psychologically, it is desirable because it re-
lieves the child from the tyranny of a purely academic and theoretical
instruction (which implies passivity of assimilation) against which his
active nature is always making a healthy protest. It balances the intel-
lectual and practical elements of experience and may (under right con-
ditions) be made an instrument of educating the body and the mind in
co-ordination. The child acquires not the superficial literacy which
implies—often without warrant a capacity to read the printed page but
the far more important capacity to use his hands and his intelligence in
the service of constructive purposes. This is, if we may be permitted to
use the expression, the literacy of the whole personality. Educationally
considered, it is to be welcomed because * by making some significant
craft the basis of education we can give greater concreteness and reality
to the knowledge acquired by children ” and relate it integrally to their
needs and interests and rescue it from that formal compartmentaliza-
tion which makes school learning both dull and meaningless for them.
During the period of adolescence and pre-adolescene there is a special
justification for the introduction of vocational work because at that age
the youth craves for reality and feels bored if he has nothing to do at
school but play with symbols. At this stage, any dominant vocational
activity becomes a pivot round which his fleeting and unstable interests
begin to cohere and his personality gradually acquires its characteristic
note.

WHAT ABOUT CULTURAL VALUES?

Nor should the advocate of cultural values in education entertain
the apprehension that such a stress on vocational work will defeat the
really valuable aims and objectives of a ‘ liberal education’. If a liberal
education aims at ‘ liberalizing the mind’ i.e., setting free new interests
and appreciations and enthusiasms in the child, then it is not so much
the ‘contents’ of the subjects taught as the spirit in which they are
taught and learnt and their reaction on the child’s growing mind and
personality which determine their cultural value and significance. The
great German educationist, Kershchehsteiner, has made the profound
observation that ‘ the education of the worker is the door to the educa-
tion of man’ and he tried to transform the ‘ book schools’ of Germany
into ‘work schools’, arguing that true culture comes not from second

hand book knowledge, unsupplemented by experience, but through.

socially useful Productive work honestly, intelligently and spontaneous-
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ly performed. Likewise Professor Nunn of the London University has
pointed out that any form of work—whether manual or Intellectual or
artistic which releases the child’s creative impulses and awakens his
mind into interested activity is a liberalizing influence and that, in the
case of many ‘poor learners,” manual work often succeeds in unlocking
their mental energies also which ordinary academic work had left inert
and unreleased. Moreover, thinking and activity are so interlinked
that we cannot possibly develop intelligence and reasoning apart from
their use and application in problems, situations and projects which are
as much intellectual as practical, and an education which ignores this
psychological truth arrests the growth of fruitful thinking. The pro-
posed basic education, teaching through crafts will—if rightly directed—
stimulate intelligent thinking and purposive activity which are essential
ingredients in a person’s culture.

SOCIAL IMPLICATIONS

But the scheme has other broader implications also. To quote
Mahatma Gandhi’s words: “ My plan to impart education through the
medium of village handicrafts like spinning and carding ete. is conceived
as the spear-head of a silent social revolution. It will provide a healthy
and moral basis of relationship between the city and the village and
thus go a long way towards eradicating some of the worst evils of the
present social insecurity and poisoned relz;tionship between the classes.
It will check the progressive decay of our villages and lay the foundation
of a juster social order in which there is no unnatural division between
the ‘haves’ and the ‘have-nots’ and everbody is assured of a living wage
and the right to freedom.” “One may or may not agree with the under-
lying sociological thesis of this statement and personally I am inclined
to think that the forces making for the scientific and large-scale organi-
zation of industry and the increasing momentum of class conflict cannot
be indefinitely put off by this conscious striving for preserving intact
the simplicities of the rural cconomy. But no one will seriously
challenge the position that such an education will tend to break down the
barriers of prejudice dividing the intellectual and manual workers and
reawaken in the educated classes a lively sense of the dignity of labour
which our present schools have so effectively killed. Such quickening
of the realization of human kinship and solidarity is not only an immedi-
ate moral and ethical gain of incalculable significance ; it may also make
the final transition to a more just and humane social order easier and
smoother than it would otherwise be. Econdmically considered, while
it may not alt:~ether short-circuit the travail of the industrial revolu-
tion, it will certainly increase the productive efficiency of the unemploy-
ed and poverty-stricken villagers and enable them to utilize their leisure
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profitably, provided it is intelligently worked out and secures the
co-operation of other Departments of the state.

REORIENTATION OF CURRICULUM AND METHOD

But all these advantages claimed for the scheme will not be gained
magically merely by the introduction of the element of craft work in
schools. They require a radical reorientation of educational methods
and curriculum without which even the best of schemes may become
mere dead letter. Mahatma Gandhi himself has an appreciation of this
imperative condition. “Every handicraft” he says, “has to be taught
not merely mechanically but scientifically—i.e., the child should learn
the why and wherefore of every process’—meaning thereby that the
craft chosen should be rich in educative possibilities and the method of
teaching should exploit these possibilities intelligently. The primary
object of the scheme is not to produce craftsmen-trained to practise
their crafts mechanically but rather to exploit for educational purposes
the resources for intellectual, moral and practical training implicit in
craft work so that the educated individual becomes both a better worker
and a better man. Productive work is, therefore, not merely an addi-
tion to the curriculum but a principle of method inspiring all teaching
in school and stressing ‘co-operative activity, intelligent planning,
accuracy of performance and individual initiative and responsibility in
learning.’ If the other school subjects continue to be taught in the
traditional manner, leading to passive assimilation of second hand know-
ledge, the basic idea of the scheme will be utterly defeated.

As in the organization of method so in the selection of crafts, it will
be necessary to exercise great care and thought. In order to serve as
the means of an integral and balanced education, the crafts chosen should
offer natural points of correlation with important human activities and
interests and should extend their ramifications into all branches of the
school syllabus. Hence the Zakir Hussain Committee has suggested
such rich and significant crafts as weaving and spinning, gardening and
agriculture, wood work and leather work, cooking and sewing which
have an age-long and honourable history and wealth cf traditions behind
them and which touch human life at many anglés and points. Such
a craft can become a centrex from which emanate many rich and pro-
gressive human interests—historical, geographical, scientific—developing
into studies which later take on the distinct identities of history, geo-
graphy and science but are, to begin with, part of child’s naturally
growing, undifferentiated experience.

A COORDINATED TECHNIQUE OF TEACHING

Experience of over twenty years with the Project Method in
America and elsewhere and of the Complex Method in Russia, as well
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as other similar educational experiments in other countries, has shown
that jthe proposed technique of school work is both practicable and
desirable and many of the initial handicaps and knotty points of detail
haye already been settled. The record of the Dewey School, for

-instance, offers a mine of helpful suggestions and observations in this

connection. Properly selected crafts offer numerous opportunities to

‘the intelligent teacher for correlating and integrating the useful

contents of the school curriculum with productive work in hand. The
committee has worked out, by way of illustration, the possibilities of
a cotton project—its cultivation and growth, its distribution, the pro-
cesses involved in manufacturing cloth and other materials, the practice
of spinning and weaving and they were amazed to find what an infinitely
rich field it offers for the historian, the geographer, the Scientist and
even the Mathematician and the linguist. The geography teacher can
study its import and export, the processes of its manufacture—giving
more than a glimpse into the Industrial Revolution—the economic condi-
tion of cotton growers and, so on. The history teacher will interest the
child in the various ways adopted by man to protect himself from the
rigions of climate and to achieve an acsthetic effect, in the part played
by cotton clothing in ancient civilizations,—looking at them from one
particular window, no doubt, but glimpsing many fascinating things
incidentally '—the development of cotton industry in India, the flourish-
ing trade with the west, the decline of the industry under the East India
Company—what a rich field does that topic offer for the study of the
social and economic history of that period !—the later development of
cotton factories, the growth of the Swadeshi movement, even the Sino-
Japanese war and the move to boycott Japanese textiles! On the
scientific side of the Project is the study of various successive stages of
its growth—the sowing of the seed, germination, growth of the plant,
flowering, harvesting—providing at every step opportunities for gaining
valuable knowledge about botany, agriculture, physics, chemistry,
zoology, climatology—a real “ general science” course éentring round
an interesting and concrete nucleus. Then there is the ‘romance of the
spinning and weaving, the rural economy of life in which it plays an
important part, the numerous mathematical calculations from the simple
counting of yarns to calculating the weight of debt and compound in-
terest, on the Indian peasant and the study of the economic legislation
in his behalf. Can any one complain of the paucity of useful knowledge
which can be correlated with and acquired through the working of such
a project ? The teacher will not, however, find in it a royal high road
of text book teaching which makes no exacting demands whatever on
the teachers’ intelligence and ingenuity and adopt a formal, logical
method of presentation. But he will discover in it the far more valuable
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possibility of subordinating intellect to life, knowledge to action, logic
to psychology, pedantry to common sense !

THE IDEAL OF SELF-SUPPORT

The self-supporting aspect of the scheme has occasioned considera-
ble controversy and many questions have been raised : Is it at all possi-
ble to make education self-supporting ? Has it ever been done success-
fully before ? If it were possible, is it desirable ? Will it not at an early
age harness children to an undesirable, profit motive ? To take the last
question first—because of its ecthical import—critics have failed to
realize that working for profit—when it is neither for selfish ends nor
involves exploitation of others but is in fact an active participation in
a national service of the greatest significance is a highly commendable
activity and I do not see why it should be improper for children to
contribute towards the cost of their own education. 'As to the practi-
cability of the idea, it is not possible to speak with a hundred per cent.
confidence without putting it to the test of actual large scale experience.
It has been tried in certain specially favoured schools with success but
that, of course, is not sufficient guarantee of its success in a whole
nation-wide school system. We should, however, bear in mind that
the idea of self-support has been used here in a limited sense. With his
resonableness, Gandhiji has modified his original position and now his
stipulation is that the children’s earnings should, in due course, cover
the recurring expenditure on the teachers’ salaries—all other recurring

und non-recurring expenses being met by the State. The Zakir Husain .

. Committee has since examined this question very carefully—particularly
with reference to the craft of spinning and weaving—and, after a care-
ful scrutiny of the present labour rates, it has come to the cenclusion
that there are considerable possibilities of success in this direction and
that, if the State undertakes to purchase the products of children’s
work, it “will cover the bigger portion of the running costs” of the

school, provided both teaching and supervision are properly organized. -

The reason why Gandhiji has insisted on the retention of this condition
is twofold. Firstly, he realizes that unless.some emergency measure
like this is adopted to overcome the insuperable handicap of finance,
the proposal of establishing a system of free and compulsory primary
education extending over seven years will continue to reside in the
region of pious hopes and remote speculation. If, on the other hand,
a considerable part of the recurring expenses can be met otherwise, the
State will be able to inaugurate the scheme forthwith. Secondly he
does not want merely the introduction of handwork or practical work
as an extra subject, a kind of set-off against the theoretical studies. He
desires the crafts to be taught to the standard of economic productivity
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so that a student who passes out of the seven years’ school will be able
to earr% at less Rs. 15 per month if he takes it up as his regular occupa-
tion. This competence cannot be attained without the imposition of a
measurable check, like the one proposed, which will ensure thoroughness
and efficiency in the work of students and teachers. “Without such a
check” the Committee remarks, “there is the greater danger of work
becoming slack and thus losing all educative value, both intellectually
and morally. This is only too obvicus from the experience of ‘manual
training’ and other practical activities introduced in schools from time

‘to time.” But the committee is equally conscious of another danger—

namely, that “in working the scheme its economic aspect may be over-
stressed at the expense of its cultural and educational objectives and
teachers may devote most of their attention and energy to exacting the
maximum amount of mechanical, drill work from the children, neglect-
ing the intellectual, social and moral implications and possibilities of
craft cducation. In the training of teacher as well as the guidahce of
the wqu of the supervisory staff this point must be constantly kept in
mind and must colour all our educational activity.” But “we wish to
make it quite' clear,” the committee observes, “that we consider the
scheme of basic education. .to be sound in itself. Even if it were not
self-supporting in any sense it should be accepted as a matter of sound
educational policy and as an urgent measure of national reconstruction.”
It is a further argument in its favour, however, thet, as I have indicated
above, it holds out the possibility of makirg a considerable contribution
towards the cost of education.

DIFFICULTIES TO BE FACED

It would be idle to deny that there are great difficulties in the way
of putting the scheme into operation successfully. How are the teachers
to be trained who will possess the ideology and the mastery of techinque
demanded by this new basic education ? What shall we do to provide

books suitable for the purpose ? How shall we raise the standard of

teaching so as to provide within seven years the necessary modicum of
useful knowledge necessary for intelligent citizenship in a democracy ?
How will the transition be effected from the present to the proposed
system ? The Committee has made certain valuable and practicable
suggestions for tackling these problems and has tried to crystallize a
new ccnception of the school as an active and co-operative community
which prepares for life through participation in life. It has made im-
portant recommendations about teacher training, examinations, supervi-
sion, curriculum and other related questions. We must also remember
in this connection that many of these difficulties—about better books,
better teachers, more active schooling, raising of standards—are pressing
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on us in any case whether or not we adopt this scheme and many others
are not before us because we have never courageously faced the possi-
bility of a radical transformation. It is not that we are trying to
replace a good enough system by a radically new one; we are really
engaged in trying to replace a soulless and effete system which is entire-
Iy out of rapport with the needs and ideals of national life. The issues
involved are so tremendous and so significant that no intellectual or
financial effort can be too great for,this educational reconstruction and
neither inertia, nor conservatism, nor mental or financial timidity should
be allowed to stand in the way.

AN APPRAISAL OF THE SCHEME

In appraising the scheme as a whole, then, let us remember that
Mahatma Gandhi is the first person who has envisaged the possibility of
a continuous seven years course of compulsory primary education for
the masses, while ‘practical’ administrators and educational authorities
have been debating about the respective merits of four and five year
courses. He has had the intutive vision to link up education with rural
life and with vocational needs and to realize the social and moral im-
plications of productive work as a means of imparting integral educa-
tion. He has suggested a way of transforming the existing ‘book
schools’ into ‘work schools’ and thereby rescuing children from the
intolerable boredom of a purely academic and passive education. He
has opened up the possibility—if we have the requisite understanding
and the imagination—of releasing the creative impulses of children
through school work. Above all, the scheme has a profound psychologi-
cal value inasmuch as it lifts the educational problem of the country to
an entirely new plane where we are primarily concerned not with minor
modifications of detail in method, curriculum and organization but in
forging afresh an education suited to national genius and responsive to
national aspirations. It is easier to win enthusiasm and devoted service
for such a new educational venture than for a system which continues
to work within an outworn, discredited framework. But the desired
~ success cannot be achieved by a blind adherence to the letter of the
scheme while the spirit is rejected, for most of the problems and ques.
tions in education—as the Report of the Committee also recognizes—are
open questions, interrogation marks which will have to be solved in
spirit of sincere, open-minded inquiry and intelligent experimentation.
Will the teachers in India take up the challenge and put the best of
themselves into the*service of the greatest educational crusade of the
age?

FUNDAMENTAL PRINCIPLES OF THE WARDHA SCHEME
By

MRr. G. SRINIVASACHARI,
Assistant Master, P. S. High School, Mylapore.

The Wardha Scheme seeks gradually to wipe out the existing
educational structure and to build afresh a system suited to the
genius of the nation. It proposes to make education compulsory from
the age of 7 to 14, girls being allowed to be withdrawn at the age of 12
if the parents so desire. It scems to say, ¥ Away with all apologies for
Manual labour. Get rid of the idea of educating the body by one
method and the mind by another. The anarchy of the body is more
pernicious than the anarchy of the mind. Co-education of the body and
mind and co-ordination of Bread-winning and soul-saving are the only
methods of overcoming anarchy.”

The proposal raises the problem of education at two important
stages of the developmental years, first from 3 to 6 plus in the pre-school
stage and secondly from 14 to 18 in the post-Wardha School stage.
Education of the children of school-going age is one whole process. So
the Government ought to announce the nature of the provision that
they are going to make for education in these important stages.

Two Imperative needs :—It is well to draw attention here to two
important educational needs and the duty of the Government to take
practical measures to meet them.. A sound educational policy in India
should combine the two following objectives : —

(i) of producing a fairly well informed electorate of industrious and
co-operating citizens : and

(i) of training a smaller class of rulers (a directing class), who
inspired by a passionate love for service, will build up a great nation
with stable prosperity.

The first is very important in view of the appalling illiteracy in the
country. It must be recognised that the chief wealth of the country
consists in the millions of men and women. Every one of them must be
able not only to read and write but to add, be it ever so small, to the
wealth of the nation; otherwise these millions will constitute a huge
waste of human resources and become a drag on the poor country. It
Is in rceognition of these things that the Wardha Scheme proposes practi-
cal measures to meet the need. ‘
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But it is necessary to point out that practical measures to ensure
a steady supply of men to meet the second of the needs mentioned, are
equally important.

Patch-work in education is sure to make confusion worse confounded.
Education must be regarded as one whole and continuous process.
While elementary, secondary and University Education may each be
governed by different sets of rules and regulations, the three stages
should be regarded as a continuous process so far as the child as a unit
is considered. It should be recognised that national welfare depends
upon the provision of educational- opportunities which will carry the
individual as far as his or her abilities permit.

For illustration, let me take the case of pupils who will pass out
of the proposed Wardha Schools. The teaching faculty of the school
may discover a set of pupils capable of profiting by higher education;
but too poor to do so; or the parents themselves may, after giving a
complete course in the Wardha Schools, have higher ambitions for
their sons and daughters. These should be helped to branch off to
pre-university course, industrial and technological schools by liberal
state provision for scholarship. Hence it is high time that the Con-
gress Government should declare their policy in clear terms towards
every stage of education if they should make any innovation success-
fully.

THE PROBLEM

To understand and appreciate fully the principles expressed and
implied in the materly report of the Dr. Zakir Husain Wardha Educa-
tion Committee, it is necessary to state briefly the immensity of the
problem of mass education. It is well known that compulsion in edu-
cation has a brief but sad tale. In our own Province since the passing
of the Elementary Education Act of - 1920, District Boards and
Municipalities have been allowed the option of introducing compulsion
for a five year Elementary School course. The introduction of cumn-
pulsion necessitated the levy of education cess. ‘As the measure proved
. unpopular with people who had been taxed to the highest possible
limit, the agencies for the spread of Elementary Education were
reluctant to shoulder the responsibility. Those who introduced
compulsion did so half-heartedly and soon withdrew. The grinding
poverty of the masses has been such that children of school-going age
have been made to do some labour in the field or farm to be of some
economic value to the family. The character of education imparted
has been thoroughly umnsatisfactory and unattractive. Hence largely
for want of necessary funds, and on account of the inefficiency of
schools compulsion has never been seriously tried.
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It is a matter of common knowledge that only about 30% of the
children of school-going age have been so far drawn to schools. Even
of this small number the premature withdrawal has led to ‘wastage in
education.” Compulsion to be successful has therefore to depend on
two conditions :

(1) The masses, particularly the rural population, who form 89¢%
of the total population, should be given some economic relief and some
hope of getting an economic return for the less of labour involved in
sending the children to school, if not immediately, at least after the
completion of‘the compulsory stage of education.

(ii) The State should be able to find necessary funds for universal
compulsory free education.

In British India, there are now about 35 millions of pupils of
school-going age. On a rough calculation the state would require
about 50 crores of Rupees of recurring expenditure. It is said that
for our Province it would be 8 crores. It is no doubt the State’s duty
to educate the children. The popular belief is that the Government
can find enough money if they want to. This is true if they have a
free hand in all matters. The fact is that it is impossible to find enough
money to cover the cost of free compulsory education under existing
political and financial conditions. There is not even the prospect of
being able to find such State provision in the near future. Now the
question is what is to be done ? Shall we allow things to drift as we
have been doing so far or get ready to wage war against illiteracy ?

Mahatma’s Lead :—It is at this juncture that the Mahatma comes
forward with his self-supporting scheme of education to solve the pro-
blem of mass education ‘in a practical way and within as short a time
as possible.” The basic idea of his scheme is ‘ that education, if sound
in its principles, should be imparted through some craft or productive
work, which should provide the nucleus of all other instruction provided
in the school.” It is expected that the new school would be able to earn
enough ¢ to pay towards the cost of its teaching staff.’

The report consists of five sections with a detailed syllabus for the
craft of spinning and weaving. Section I deals with the basic princi-
ples of the scheme. The objectives set forth in section II for each
subject proposed to be included in the curriculam, are such as should
be quite familiar to every teacher who has kept himself abreast of
times. The very important question of a society of duly qualified
teachers is considered in Section III. The standard of attainment, the
peried of training, the content and scope of the courses to be covered
are all scientifically stated. Adequate importance is attached (Sec-
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tion IV) to the provision of an efficient and sympathetic supervisory
staff. The vexed question of examination is looked at from the most
up-to-date point of view and a method of ‘check-up by sample testing’
is suggested as way out of external examination. Section V deals with
administrative problems connected with the school. The Zakir
Hussain Committee have embodied the Gandhian principles of
education in  their. masterly report.' The expert knowledge of
educational theory and practice that they have brought to bear on
their work will be clear to any one who carefully reads the report.
Each of its five sections has to be dealt separately if any constructive
citicism is to be offered. Teachers’ Associations have been engaging
themselves in the task of examining the details of the Scheme and
giving the public a definite lead. .

Fundamental Principles of the Wardha Scheme:—The entire
scheme stands or falls on the attitude taken in respect of the following :

(i) The basic idea of education through producuve work.

(ii) The economic aspect of the scheme.

The Committee have endeavoured to clear every possible mis-
understanding in respect of these two principles.

The Report says, “the craft or productive work should be rich .

¥

in educative possibilities.” “The object of this new educational
scheme is mot primarily the production of craftsmen able to practise
some craft mechanically, but rather the exploitation for educative
purposes of the resources implicit in craft work.” The idea implied
in this method is new. To those who look at it with traditional con-
cepts of the acquisition of culture by book-say and hear-say methods
it will not be quite clear. The point of the change is that the scheme
is calculated to subordinate culture to earning by craft. The dispro-
portionately large time allotted to the craft work taking ‘spinning and
weaving’ as the basic craft the mechanical way in which the number
- of working days is fixed at 288 calculated at an average of 24 days per
month, and the comparatively short time allotted to Recess and Physi-
cal training—all make it appear that the emphasis will be more on the
craft-work than on the acquisition of knowledge through playway and
book-study. The second report on the syllabus is ealculated to remove
such misunderstanding. It must be remembered that a rigid time-
table cannot suit the principles of the scheme, that apportionment of
time will vary according to the craft chosen to suit the environment,
and that the time allotted for practical work and study will vary in
accordance with the age of the children.
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Play, Work, Drudgery:—The principles of the Wardha Scheme
will hecome clear if we consider the relation between the common
terms work, play and drudgery. Play is usually regarded as inconse-
guential activity, something done that leaves no significant result, This
is so only in the case of very little children. The results in their case,
are bf fleeting value but while they last they are of value, But to the
boy who plays cricket the result is significant or he would not spend
his effort in the activity. The fundamental difference between play
and work according to modern educationists is this. Play is free acti-
vity for a personally desired result; that is the satisfaction of an inner
felt need. The attention is free and the fatigue slow. Work is acti-
vity for a necessary and a personally desired result; that is the
satisfaction of an outer need accepted as an inner need. As in the case

‘of play attention is free and fatigue slow. The craft-work in Wardha

Scheme is to be made an outer need accepted as an inner need. That
is why there is an absence of play, as is ordinarily understood, within
schaool hours. Drudgery is the performance of an activity for a neces-
sary result; that is the satisfaction of an outer need. Here the atten-
tion is forced or derived and the fatisue quick. (Vide 1483, Modern
Public Education, Isaac Doughton),

The Wardha Scheme proposes to make the pupils feel the joy of
purposeful activity by the intreduction of craft work. The educator
finds a place here for the highest idealism.

Safeguards needed . —The obvious danger is that Work of the kind
contemplated may easily degenerate into drudgery; To guard against
such a danger, there should be.provision or a well-trained and highly
qualified staff capable of making pupils respond to proper stimuli and
creating in them desirable intellectual and emotional dispositions.
Another safeguard needed is a time limit for craft work—a maximum
of half and a minimum of one-third of the school hours. It is not
desirable to work more than 220 days for the school year.

Knowledge and Skill:—The spirit of the Wardha Scheme is
decidedly a challenge to our present ideas on culture and education.
The scheme not only makes knowledge accessible to all classes of the
community, but it goes a step further and makes skill in a craft accessi-
ble o ali classes of the community. “ There is no opposition between
knowledge and skill. Skill is knowledge in action. Skill you may
say, is knowledge, completing itself by doing the thing that it knows.”
(Page 216, The Education of the Whole Man). It is this, 1 believe,
that is described in the report as “a capacity of using hand and
intelligence for some constructive purpose.” The committee phrase
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this as “ Literacy of the Whole Personality ”. A careful consideration
will show that there is nothing retrograde in the proposal under dis-
cussion.

The Economic aspect of the Scheme:What has provoked adverse
criticism is the ¢ earn-while-you-learn’ principle involved in the scheme.
It is undoubtedly a new ore in its application to a nation-wide problem.
The philosophy of this requires careful exposition and consideration.
It seems that the principle is the result of economic expediency. The
Mahatma himself says that, the self-supporting character of the scheme
is the only way of solving the problem of mass education in the present
political and economic conditions of the country; we have therefore
no option but to conclude that the debated principle is the result of
economic necessity. ‘

Let us look at the present practice. All are agreed that vocational
bias should be given to pupils in schools. A good number of schools
have introduced manual training. Provision for this has involved
some initial and recurring expenditure. The articles produced have
by no means been finished ones, ready for the market. It is not un-
usual to take the service of professional artisans to give finishing
touches to pupils’ products. What ultimately happens to these arti-
cles ? On an occasion the best among them are put on show. Some-
times pupils are allowed to take a few things that they have made for
keep-sake. Most of the things are consigned to lumber. In stray cases,
the articles are sold and the money so realised added to the -School
funds. The pupils leave the school with no further interest in the
craft. It is not thought of even in leisure hours that hang heavily on
them. Viewed as a whole is it not a waste of time, money and human
effort ? Nobody has seriously objected to this waste. The Wardha
Scheme proposes to eliminate such waste and pu’ the whole thing on a
scientific basis. The pupils’ labour will be turned to bring grist to the
school mill. Where is the harm ?

Again, what do rural children do ? - Do they not work in the field
or the farm every day of their lives. They are mostly occupied in some
sort of drudgrey which, although in the case of children helow 12, it
does not bring any money, still is of some economic value, from the point
of view of labour. In the changed conditions the ryot is given some
relief. Ameliorative measures are being taken and will continue to be
taken so that those who have been accused of being reluctant to send
their children to school will in future be willing do so. Instead of
drudgery and ignorance the children will have knowledge and skill.
Instead of their parents paying fees by way of taxes, the incidental
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labour of the children is sought to be turned to account by Government
Agency. Viewed this way there seems to be nothing wrong in it.

It must be mentioned here that if the scheme is to be put into ope-
ration the Government will have to spend much more than now towards
init‘igl and recurring cost.

The Crux of the Problem:—The crux of the problem is to find men
and women of the right type for staffing the schools. The report lays
right emphasis on this aspect of the problem. In discussing the pro-
blem of selecting suitable condidates for training the report says,
“Teaching requires special social and moral attitudes and qualities, and
it is not right to assume that every one who volunteers to enter the pro-
fession is suitable for it. We must therefore conduct our selection with
great care and forethought and preferably take only those who belong to
what the psychologists call “the Social type.” It is highly improbable
that the profession would be able to attract right type of men on the
pitifully low salary of Rs. 20. The initial salary should be at least Rs. 25
with some prospect of highter pay.

The second report from Zakir Hussain removed the fear that tea-
chers’ salaries will depend on the uncertain income from pupils’ earning
and gives a clear lead to solve the problem of staffing schools.

In fine, the underlying principles of the Scheme are sound and
worthy of being absorbed into a school system.

It is hoped that teachers will accept the challenge that the Scheme
contains—that of building up a new technique. The social revolution
tha scheme contemplates and the economic implicafions of the produc-
tive work have also to be rightly understood. Such an understanding
and a readiness to assist in its practical application to educational re-
construction are immediate essentials to reach the desired goal. Under-
standing must replace apathy ; and discussion must lead to action.
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SECRETARY OF TENNURE OF NON-CATHOIICS IN CATHOLIC EDUCA-
TIONAL INSTITUTIONS.

The Secretary, Vigilance Committee, writes . —

The Trichy Roman Catholic Boarding and Training Schocl authorities have
terminated the services of two teachers this year-on the usual notice accordm"
to the contract in force in the institution.

It will be remembered that this years’ termination comes in the series of the
terminations begun by the school authorities since 1936.

On the Secretary, S. I T. U. Vigilance Committee interviewing the R. C. Bishop
of Trichinopoly, on a representation duly registered from the aggrieved teachers, the
R. C. Bishop was pleased to inform the Secretary S. I. T. U. Vigilence Committee
that the terminations were part of a higher policy dictated from- above whereby
non-catholics were to be replaced by Catholices, if and when &available,

The local Hindu correspondent interviewed the R. C. Bishap in this connection
and the Bishop has confirmed in writing that the information supplied to the cor-
respondent was perfectly correct. The matter has been reported to the Education
Department.

MEDIUM OF INSTRUCTION IN GIRLS SCHOOLS

Mr. T. P. Srinivasavardan, Hon. Secretary, Madras Teachers’ Guild, writes:—

The Madras Ministry of Public Information has issued a communique regard-
ing the introduction of the Mother tongue as the medium of instruction in Non-

language subjects in the High school forms. The communique recognises, that-

although a large number of High schoals are at present using mother tongue as the
medium of instruction, there are still many more which are in a favourable position
to adopt it. It states that it is the intention of the Government that all High schools
in unilingual areas should from next year begin the us: of the mother tongue as
the medium of instruction in the Fourth form. The latter part of the communique
tries to explain why instruction in the mother tongue in schools in bilingual ‘and
multilingual areas and in Girls’ schools cannot be introduced immediately. The
two provisos in the communique, exempting boys’ schools in bilingual and inulti-
lingual areas and all Girls’ schools from immediate adoption, will be taken advant-
age of by many schools for delaying the introduction of the mother tongue as the
medium of instruction and the aim of the Government will thus be frustrated.
Further many districts in the Madras Presidency can be called bilingual areas.
What test the Government will apply to determine an area as unilingual or hilin-
gual should be clearly stated so that the present unwilling schools may quickly
move in the matter. The Government should fix a time limit by the end of which
all schools in bilingual and multilingual areas should begin the use of the mother
tongue. If this is not done. the initiative may never be taken by such institutions.
Human nature being what it is, such institutions will try to get on with the pre-
sent state of things 2s long as possible. Besides, even the schools which introduce
the mother tongue next year will give it up after a few years, seeing that the
neighbouring schools use English as the medium of instruction. Till very recently
the Model High School, Saidapet, and some other institutions in the mofussil
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used the mother tongue of the locality as the medium of instruction to teach non-
language subjects, but now they have given it up, because the neighbouring schools
use English as the medium of instruction and the parents in those localities are
led to believe that instruction given through the English medium is supezrior. The
Government must be aware of the fact that the mother tongue is used as the
medium of instruction even in the lower forms of the schools in bilineual and
multilingual areas. It should therefore be found practicable in the instit;tions in
those areas to begin the use of the mother tongue in the Fourth Form even from
next year, If there are more schools than oae in such areas the problem can in most
cases be solved by the schools agreeing among themselves as to which mother
fongue each school should choose.

Many Girls’ schools use at present English as the medium of instruction in the
lower forms, even though their pupils come from homes where English is not
normally spoken. The knowledge that girls acquire in such institutions does not
compare favourably with that acquired by girls of the same age in other countries
where the medium of instruction.is their mother tongus, The first thing that the
Government should do is to issue a G. O. compelling Girls' schools using the English
medium in the lower forms to introduce immediately the mother tongue as the
medium of instruction.

The Communique only discloses the Government's halting policy. A quick
and bold move must be taken by the present Government to give effect to their
intention. The Government should immediately riotify which schools they consider
as being in bilingual and multilingual areas and should fix a time limit, say three
years, by the end of which all schools in such areas and all Girls' schools should
be compelled to begin the use of the mother tongue in IV form as the medium of
instruction in ncen-language subjects.

Mr. T. P. Srinivasavaradan, Hon. Secretary, The Madras Teachers’ Guild, 42,
Singarachari Street, Triplicane, writes :(—

From the academic year 1938-39, Secondary grade trained teachers who took
their B.A. degree subsequently have to pay Rs. 180 as their tuiticn fee, for the
L.T. course. Till this year the tuition fee was Rs. 80. The announcement of the
enhanced fee has been made in the Fort St. George Gazette without enlightening
the public why this action has been taken.

In the year 1926-27, the Senate of the Madras University considered sympa-
thetically the resolution permitting bonafide teachers in recoznised institutions to
appear privately for the examination in Arts. Taking advantage of this conces-
sion many teachers who entered service as S.S.L.Cs. or Intermediates in Arts
qualified themselves for the Degree examination Such teachers are self made.
Besides their regular and exacting work in schools, they devoted sufficient time
to enable them to get through the exsmination. The South India Teachers Union
and the All-India Federation of Educational Agsociations have been emtphasising
year after year that teachers should try to improve their qualifications so that they
might widen their knowledge and that all fecilities should be afforded to such
teachers in their attempts to improve their qualifications. The Serate has done
the right thing when it permitted them to appear privately. Now the Depart-
ment, ¢f Education in raising the tuition fee is evidently trying to restrict the
admission of such teachers as have graduatzd privately to the L. T. Class. Istead
of giving encouraagement many obstacles are placed in their way. The schools in

4
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which they are employed plead inability to grant them even a meagre allowance
while under training ; only a few of them are selected every year; most of them
~ are aged between 35 and 40 with fairly large families to support. At the top of
these comes this enhancement of tuition fee. If the Depariment of Education
thinks that they do not require training in a Training College as they have al-
ready undergone Secondary Grade training, then such teachers must be per-
mitted to appear privately for the L.T. examination, as they are now allowed to
appear for the Arts Examinations. In other countries there are regular Training
colleges and refresher courses intended for trained teachers in employment. The
Department of Education may arrange for Refresher Courses for such teachers
enabling them to appear privately “for the L.T. Examination. After all in this
hum-drum World L.T. degree for a teacher has a value of its own.

There is not an atom of justification for the raising of the tuition fee when
untrained graduates are admitted without any tuition fee. It is hoped that the
Department will reconsider their action and cancel the system of levying fees
altogether. The Graduate Secondary Grade trained teachers plead only for justice
and equity and no preferential treatment. Is it because they have passed pri-
vately their B.A,, without studying in any College that they should be asked to
pay a tuition fee of Rs. 160 ? These teachers satisfy the conditions laid down for
the selection of candidates in the L.T. Class. Why then this invidous distinction
between one set of candidates and another ? It is suggested for the earnest and
sympathetic consideration of the Department and the Government in the Ministry
of Education (1) that a definite number of graduate secondary grade teachers be
admitted to the L.T. Class every year till arrangements are made for Refresher
courses to enable them to appear privately and (2) that no tuition fee be charged
for such teachers. ‘

*

THE S. I. T. U. PROTECTION FUND

OBITUARY.
We regret to have to announce the death of Mr. G. Maragatham Pillaj,
First Assistant, Hindu Middle School, Viravanallur, Tinnevelly District,
(Reg. No. 1097) on 12-3-1938 at the early age of 45. His nominee will be paid

a sum of Rs. 1,119 on receipt of the claim papers.

FROM OUR ASSOCIATIONS

TRICHY DISTRICT TEACHERS’ GUILD HQUSE.

-The third quarterly meeting of the Trichy District Teachers’ Guild and the
laying of the Foundation stone for the Trichy District Teachers' Guild House took
place on 26-2-28 in the Guild site on the Eastern Bouleward Road Trichy. When
over 500 teachers from all parts of the District and friends from other Districts
were present on the unigue occasion. !

- The Guild meeting took place at 3 p.m., with Mr. V. Saranatha Iyengar, Presi-
dent of the Guild in the chair. There was a Discussion on the Wardha Scheme
initiated by Mr. V. Ramayya Aiyar, Senior Deputy Inspector of schools, Trichino-
poly, Messrs. N. Halasyam, M.L.A,, M. M. Balakrishna Aiyar, Retired Teacher, Fr.
A. M. Antoniswami, S.J., N. Kalayanarama Alyar, Secretary Tanjore District Tea-
chers’ Guild and member S. I. T. U. Working Committee, Narasimhalu Nayudu, and
S. T. Famanuja Iyengar, participated on the discussion.

The Guild passed resolutions welcoming the Wardha Scheme and authorising
the Secretaries to take steps to start an experimental Guild School with spinning
and weaving as basic cralt and fo run a course for the teachers in the Wardha
Scheme,

i

Amidst music, the auspicious ceremony of laying the foundation stone for the
Guild House began at 4-13 p.m. Sir T. Desikachari was welcomed by Mr. S. T.
Ramanuja Iyengar who read a statement about the growth of the Trichy District
Teachers' Guild since its inception in 1830 as the Trichinopoly District Teachers’
Association and read messages.

Mr. V. Saranatha Iyengar, President of the Guild requested Sir T. Desikachari,
Kt., to lay the foundation stone.

Sir T. Desikachari, Kt. congratulated the Guild on its activities and growth
since 1890 and expressed his pleasure at the teachers’ organisation putting up a
Teachers’ Guild temple to serve as an inspiration to all. He then laid the founda-
tion stone with a silver trowel designed by the Jewellery House, Trichinopoly for the
purpose, with the name of the Trichy District Teachers’ Guild inscribed on it.

Rv. Fr. A. M. Antoniswami, S.J., proposed a vote of thanks and in doing so
referred to the construction already started by way of the compound wall, Out-
house and Sanitary provisions including a well, and and hoped that the Guild House
would soon rise with the co-operation of Sir T. Desikachari and teachers and
the public.

The Messages from the following persons were read :—

Dr. T. 8. S. Rajan, Minister of Public Health.

Mr. 8. K. Yegnanarayana Iyer, President, South India Teachers’ Union.
Rev. M. G. Kuolt, Joint Secretary, S. I. T, U. e
Mr. V. Srinivasan, Secretary, S. I. T. U. Protection Fund. IS o

Mr. V. R. Ranganatha Mudaliar, D.E.O. Tanjore W

Rev. Fr. F. P. Leonard, S.J., R. C. Bishop, Tricinopoly.

Mr. E. N, Subramaniam, Secretary, Chittoor Guild. e
Mr. K. S. Chengalroyan, Secrcary, Salem Guild. . o
Mr. S. Natarajan, Secretary, South Indian Teacher. PO s
Mr. T. R. Gopala Rao, Vice Chairman, Trichy, M.C, -~ '
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THE MALABAR DISTRICT TEACHERS GUILD.

SPECIAL EDUCATIONAL CONFERENCE.

Under the auspices of the Malabar District Teachers’ Guild, a special Educa-
tional Conference was held in the Board High School, Koduvayur on Sunday, the
27th of February, 1938, under the distinguished presidency of Sreeman K. Kelappan,
President, Malabar District Board. A large number of delegates from the different
schools in the District, a few representatives of the Coimbatore District Teachers’
Guild, and other prominent educationists attended the Conference.

The function commenced with prayer by Mr. Y. Srinivasa Ayyar, of Coimba-
tore after which Mr. P. P. Venkatachala Ayyar, Headmaster, Board High School,
Koduvayur delivered the welcome address. After extending a hearty welcome to
the President, and delegates to Koduvayur, he traced the history of the various
proposals for educational re-organisation, and drew the attention of the house to
the salient features of the Wardha Scheme and its workability.

The President next delivered his introductory speech in Malayalam, and began
by giving his reesons for addressing the gatheting in the vernacular, the increas-
ing importance of which had already been recognised all round.: He next referred
" to the present system of education and stated how its chief defect lay in the edu-
cation being not related to practical life. Proceeding the President said that the
present system allowed children to stay in a fool's paradise without giving them
opportunities for experiencing the sorrows of life while they are at School, so much
so that they find themselves at sea when they enter after life, The Wardha
Scheme, he declared, was best fitted to the conditions of this Country, which being
poor, could not think of an alternative Scheme, for introducing free and compul-
sory Education and appealed to the audience to give their due consideration to the
problem.

Mr. K. S. Gopalakrishna Ayyar of Kottayi, moved the following resolution on
Reorganisation of education :(—

Resolved that while this Conference is in General agreement with the princi-
ples of the Wardha Schemea of Education, the same he modified as follows ;—(a) (i)
that education be made compulsory and free for all children of 5 years of age and
above, (ii) that the first 2 years of the course be spent in Kindergarten classes,
staffed, as far as possible by women teachers, as a preliminary to the initiation of
the pupils into the Wardha Scheme, (iii) that the existing Elementary Schools be
gradually converted into institutions of the type contemplated in the Wardha
Scheme, (iv) that no undue emphasis be laid on the self-supporting aspect of tae
scheme, (b) The existing Higher Elementary Schools do have the complete course
of the Wardha Scheme and the Lower Elementary schools the Kindergarten classes
and the first three years of the Wardha Scheme; (¢) The Secondary school course
do extend to 5 years, from after the Lower, Elementary Course contemplated in
(b) above and the subjects of study be the same as in the Wardha Scheme, with
the modification that in the basic craft, instruction be confined to manual train-
ing, that Hindi, English and one classical language be made compulsory, that in-
struction in all the subjects be imparted in the mother tongue throughout the
course, and that at the end of this period, there be a public Examination for issue
of final certicate which will also serve as an entrance examination for the Univer-
sity. (d) Two years training be given to those who would stop with the Wardha or
Secondary Course and enter on their life’s career. (e) Specialisation do hegin in the
University course only and the Course do extend to three years, instruction being
imparted in the mother tongue of the pupils.
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Mr. T. L. Ramaswamy Ayyar of Ottappalam seconded the resolution after which
it came up for discussion in which several members took part. The Conference
finally adopted the following amendment moved by Mr. K. S. Sivarama Ayyar of
Palghat :—

Resolved that this Conference welcomes the Wardha Scheme of Education and
expresses its willingness to work the Scheme.

As regards the other portions of the resolution about the pre-Wardha period
and the Scheme of Secondary Education it was decided to postpone consideration
of the question till the Government views on the matter were known.

The following resolutions were also adopted at the Conference :—

(1) Resolved that this Conference requests the Government to standardise the
salaries and service conditions of teachers engaged in Government, Local Fund or
aided institutions.

(2) Resolved that this Conference requests the Government to introduce
Hindi as a compulsory subject in the first three forms of all Secondary Schools in
the Presidency with effect from June 1933,

3. Resolved that this Conference views with grave concern the proposed abo-
lition of eight High Schools and two Middle Schools under the Malabar District
Board and appoints a Committee of the following five members to suggest alter-
native ways of retrenchment for the consideration of the Board before the 14th of
March.

Gopalakrishna Ayyar.

1. Mr. K. S.

2. ,, P.P. Venkatachala Ayyar.

3. , K. U. Damodaran Nai,

4, , C. S, Sesha Ayyar.

5. ,, T. K. Subramaniam, (Convener.)

The President next wound up the Conference by a few remarks after which
Mr. T. K. Subramanian, M.A.; L.T.; Secretary of the Guild proposed a vote of
thanks to the President and all other gentlemen who had contributed towards the
succes of the function The gathering dispressed at about 5 p.m. after an enjoyable
‘At Home’ to the delegates and visitors by the Theaches’ Association of the Board

High School; Koduvayur.

THE ANANTAPUR DISTRICT TEACHERS GUILD:
SEVENTH ANNUAL CONFERENCE

The Seventh Annual Conference General Meeting of the above Guild was held
or. the 26th instant at Gooty in the London Mission_High School.

About iwenty delegates representing affiliated associations in the district were
present,

Mr. F. Maltus Smith M.A. Principal of the High School welcomed the delegates
in a shor* address in which he emphasised the importance of district teachers’

guilds in the future of cducation and drew the attention of the members to the
Wardha Scheme which, he said, laid undue stress on the handicraft side as against

the literary side.
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The Conference was declared open by Mr. A. S. Jayanandam, M.A. L.T.,
Deputy Inspector of schools, Gooty. In his opening speech he referred to the country
pulsating with new life and deplored that instead of teachers organising themselves
efficiently to tackle educational questions other people who were not educationists
were trying to prescribe panacea for the educational ills. He appealed to the tea-
chers in the district to organise themselves better.

Mrs. S. Vaidisvara Iyer, Headmaster Municipal High School, Tadpatri.
then delivered his Presidential address in which he reviewed the activities of the
Guild in the district and pointed out the necessity for the teachers to realise the
lessons taught by them, viz,, that Union is strength. He made a passing reference
to some of the pressing educational .problems now before the public, that is the
Wardha Scheme of education as compared with the Vidya Mandir Scheme of the
Hon'ble Mr. Sukla of the Central Provinces, Hindi in schools which, he said, was
esssential in spite of the meaningless opposition in some parts of the Tamil country,
the need for vernacularisation even in multilingual areas, the necessity for the
retention of even uneconomic schools, especially in poor and backward areas, over-
hauling the system of awarding fee concessions to depressed and backward classes
and lastly the unreasonableness of the distinction between male and female tea-
chers of elementary schoals in the grant of fee concessions to their children. The
seventh annual report of the Guild was then presented by the Secretary. The re-
port showed that special attention was paid during the year to ventilating the
grievances of Elementary School Teachers under the Anantapur District Board and
appealed for co-operation by affiliated associations in a greater measure so that the
Guild may be a live organism in the corporate life of the teachers in the district.
Reassembling after interval, the conference passed a number of important resolu-
tions and the following were elected as office-bearers of the Guild:

President: Mr. S. Vaideeswara Aiyer, Tadpatri.

Vice-Prsident : Mr. C. K. Tharu, Gooty.

Secretary : Mr. C. Ranganatha Aiyengar, Gooty

Assistant Secretary : Mr. T. Chidambariah, Tadpatri.

Auditor : Mr. P. Raghavendrachar, Uravakonda.

Other members of the Executive Committee ; Mr. H. K. Srinivasa Rao, Kona-
kondla, and Mr. K. C. Seshan, Penukonda

Mr. S. Vaideeswara Aiyer was elected as Guild Representative on the Exe-
cutive Board of the S. 1. T. U. for the year 1938-39. :

The delegates were entertained at lunch by the L. M. High Schocl Teachers’
Association and the School Students’ co-operative Stores.

The next Conference of the Guild was invited to Tadpatri.

RESOLUTIONS PASSED AT THE SEVENTH CONFERENCE OF THE
ANANTAPUR DISTRICT TEACHERS GUILD.

1. This conference hopes that under the Congress Ministry there will be

& general all round improvement in the life of the people and trusts that a well-
planned programme of education in all stages will be soon formulated to rectify the
many defects in the existing system, attention being paid to the spread of mass
literacy by all possible means in the quickest manner possible.

2. This conference lends its hearty support to the recommendations of tha
Bouth India Teachers’ Union on the reorganization of Secondary and Elementary
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Education as adopted at the 27th Provincial Educational conference held at Tan-
jore in May 1937.

3. This conference is in full sympathy with the ideals adumbrated in the
Wardha Scheme of national education and hopes that no time will be lost in giving
effect to it in this province.

(a) While it feels relieved that the self-supporting aspect of scheme is not
emphasised, it hopes that the salaries of the teachers would be commensurate with
the task involved and their social status it is of opinion (b) that there should be
nursery or feeder schools for children between the vears 5 and 7 and (c) that the

time allotted for handicrafts should be reduced and more time be given to cultural
studies.

4. This conference requesis the Government not to close down certain Second-

ary Schools as being uneconomic, as it is inevitable that in backward areas such

schools are always uneconomic and as there is necessity of having at least one
Secondary schools for each taluk. '

5. This conference welcomes the proposal for the abolition of the District
Secondary education Boards and District Educational Councils to be replaced by
newly constituted District Education Boards and pleads for adequate representa-
tion of teachers in the above Boards through the medium of the District Teachers’
Guild.

6. This conference particularly appreciates the vigorous steps taken by ths
Government for the introduction of Hindi in Schools and hopes that with the next
schocl year Hindustani will be taught in almaest all the Secondary schools in the
Presidency.

7. This conference appeals to the Government to see to the expansion of
Girls’ education in the Presidency by starting at least one Middle school for
each taluk town and one High School for each District town exclusively for girls.

8. This conference suggests to the Government the desivability of maintaining
a register of unemployed teachers for each district.

9. This conference appeals to all managements of the High Schools in the dis-
trict to change the working hours so as to have 312 hrs. in one session and 115 hrs.
in another session, that is say 7-30 to 11 A.M. and 3-30 to 5 P.M.

10. Resolved that the disparity in the scales of salaries of Headmasters L.T.
Assistants and the Secondary Grade teachers in the Government Educational De-
partment and those in Local Board and Municipal Services both in Secondary and
Elementary Schools is a piece of injustice.

11. Resolved that the maximum pay of the Drawing masters of Secondary
Schools be the same as that physical training instructors of such schools.

12, Resolved that the complete management of Elementary schools under

Local Bodies be taken over by the Government as early as possible thus putting

an end to the many difficulties of teachers under local bodies and that till the Gov-
ernment takes up the management the following grievances of the Elementary
School teachers be immediately redressed.

(a) That the cut imposed upon their salaries be removed; (b) that the Presi-
dent District Board, Anantapur be requested to give effect to the resolution of the
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District Board passed at its meeting held on 14-2-38 regarding the paynient of
personal pay to Elementary school teachers with effect from. ]:-8-'37.; (c) that the
President District Board and the Executive authorities of Municipalities be request-
ed to grant personal pay for the teachers who were dra'wing a pay over and aboxlle
the maximum as advised in Proceedings Dis. No., 22538 dated 17-1-33 and Dis.
No. 86:38 datd 2-1-38 of the Divisional Inspector of Schools, Madras North; ('d) th':xt
duty allowances be given to Headmasters of Flementary schools as preseribed Vm
G.O. No. 5096 L. & M. dated 7-12-33 i :

13. This conference requeéts the Government to enhance the grants gi'ven to
aided Elementary school teachers to the level of the stales of pay adopted in Ele-
mentary Schools under Local Bodies.

14, This Conference resolves that the working hours of Elementary Schopls .

be from 6-30 to 11 AM. with an interval of half an hour.

15. This conference appeals to the Director of Public Instruction to exempt the
Music Teachers who have put in more than three years of service in a high School
from the new rules regarding qualifications for music teachers.

16. Resolved to accept the invitation of the Tadpatri Municipal 'High School
Teachers' Association to hold the next annual Conference at Tadpatri.

THE 5TH PROVINCIAL PHYSICAL EDUCATION CONFERENCE

The 5th Provincial Physical Education Conference will be held at Mangalore
during the 1st or 2nd week of May 1938. The following are the topics selected for

discussion s

1, Type of Programme in Physical Education for Fducational Institutions.

2 Recreational and play Programme for the Public. ]

May I request you to be good enough to contribute a paper on any of the .axco've ?
It has been decided to print the rummaries of the papers presented for distribu-
tion at the Conference. The summaries shall not exceed at thousand words. I
shall be therefore much obliged if you will send 3 copies of the summary o.f your
paper along with the full text of the paper, so as to reach me by the 15th April 1938.

An exhibition on health and physical education will also be organised in con-
nection with the Conference. I hope you will be able to send some exhibits 'on
the subject. Exhibits should be sent to Mr. A. Surendranath Rao, BA,, LT, Jo.mt
Secretary, The 5th Provincial- Physical Education Conference, Ganapathy High
school, Mangalore, S. Kanara, to reach him on or before the 20th April 1938

Thanking you in anticipation of your co-operation.

P.S.—Resolutions to be moved at the Conference should be sent to the Hony.
Secretary by the 15th April 1938,

THE TEACHERS’ BOOK-SHELF

Style in English Composition. By Dudley Bateman, (Macmillon & Co., London.
1938. Price 2sh. 6d.)

This is a book of exercises. Each exercise is preceded by a few general re-
marks. Part’l (99 pp.) deals with some of the common,error of every day spoken
and written ‘English. 22 pages are devoted to colloquialisms (including slang and
tlicties) 4 pages to malapropism and 3 pages ts double Entendre. The exercises
in part 2 (91 pp) aim “to lead carefully up to the development of a style a
little above.-the ordinary every day level” reached by English boys and girls
between the ages of 11 and 15. The intention of the exercises is not to provide for

" examination purposes.

The exercises in Chapters VI (Elaborations), VII, (Essay methods), VIII,
(Letters and speeches) and IX (Essays) can with profit be worked by students of
the Intermediate classes in Indian colleges: but the students’ answers should be
periodically gone into by the tutor. The exercises in Chapter I, and exercises 17,
18, and 19 in Chapter V can be set as tests to pupils of the matriculaiion classes in
Indian schools.

V. 5.

The Bisoro storics. By H. H. Prince Akiki K. Nayabongo Vols. 1 & 2. (Basil
Blackwell, Oxford. Price 6d. each.

These are African animal stories written with the object of enlightening the
children of the western world. These books can well find a place in the class
libraries of the Indian middle schools. Indian children are sure to derive both
amusement and profit from them.

V. S.

“Prime Ministers of the Ninetcenth Century ”. By Hearnshan Published by Mac-
millan & Co., Ltd. Price Rs. 2.

The book under review is a compilation of a series of eight lectures, delivered
by professors of high repute in the Educational world, the editor himself being one

~ among them. As stated in the “Introduciory Note”, the lecturers are not all of

the same mind in their interpretation of the term “political principles” and as
anticipated by the Editor, this variety of their interpretations instead of detracting
from the value of the book adds to its richness and interest. Politics cf nineteenth
century England interests the readers. The transition from old Toryism to modern
conservatism. The struggle between Protectich and free trade the inauguration and
development of local autonomy in the far flung dominions of the British Empire,
the emergence of the mother of parliaments in its mest democratic form and the
conflict between Nationalism and internationalism are mirrors in the work of the
Prime ministers of the previous century. The lecturers have not resorted to the
humdrum method of presting common place facts ordinarily found in text books
but make an admirable comparative study of the private and public lives of their
‘Subjects’. . They have presented as complete and true pictures of the greatmen
without laying undue emphasis either on their merits or foibles. Neither discolour~

5
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ed by prejudice nor highly coloured by flattery, the book is sure to be profitable
reading and needs no commendation to politicians and students of politics. The
moderate price of the book will help it to attain wide popularity and support it so

richly deserves.
M. D.

Tales of the Indian Cavaliers. By Charles A. Kincaid, C.V.0. 1.C.S. (Retd.) Mac-~
" millan & Co., Ltd. Price Rupee one.

Mr. Kincaid has done a great service to the heroes of India, by publishing in
book form the stories of their heroism. The tales had originally appeared in the
Hlustrated Weekly of India. Tales of heroism have always a fascination for the
adolescent and these tales, will be read with great interest by our boys. It can
be recommended as a supplementary boock to the students of the scaior forms in
our High Schools. The book is printed in bold type is attractively got up.

Graded and Everyday Examples in Physics. By R. V. Johns, W F. Ware and A. L.
Rees, M.Sc,, Macmillan & Co., Ltd. !

This book is prepared to supply a variety of exercises in Physics. The authors
have taken care fo include under each section a large number of exercises and
have graded them. Each section begins with a short.explanation of the physical
principles involved and is followed by a few worked examples illustrating the
application of the various principles. The book will be a valuable guide to the
students in the- Intermediate grade. Physics teachers in High Schools will find the

book very useful when selecting questions for periodical testing.
S.N.

bl
One Hundred and Seventy-five English Scholarship Tests. By Dudley Bateman.
Macmillan & Co., Ltd. Price 2sh.

This hook will be of good help to teachers to test their pupils in grammar, voca-~
bulary and general knowledge. There is no grading of questions but the teachers
will find a wide range to choose from.

The Coronatior English Readers—Books II III and IV . Edited by J. C. Roello.
B. G. Paul & Co., As. 8, 10 and 12 respectively.

The earlier hooks of this series of English Readers were reviewed in the columns
of this journal on page 211 of Vol. X. The Editor strictly conforms to the plan he
had outlined. In Book II a certain amount of simple instruction in grammar is
given and students are encouraged to write a few sentences upon a subject that nas
been dealt with. Book III is to be used by pupils of the ages 12-13 and this is the
stage when they should know the principles of grammar/ The Editor has taken
care to introduce in the lessons applications of the principles of grammar. In the
exercises given at the end of each lesson, technical terms of grammar are introduced
and defined. The exercises are so framed, as to make clear these grainmatical prin-
ciples and at the same time to enable them to acquire the habit of correct writing.
The lessons are so chosen that while they widen the reader’s vocabulary, they also
will add to his general knowledge. Book IV provides a considerable extension of
vocabulary and a number of idicms are introduced. This book has, according to the
Editor, three aims—-that of giving accurate knowledge of the English language as
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written and spoken, that of stimulating interest in the world arcund, especially about
India, and of helping in the development of good character. The bocks are well
illustrated and are printed attractively.

Aids to the Study of English Literature. By J. C. Nesfield. Macmillan & Co., Ltd.

This is the 5th part of the pcpular book of the same title by the author. This
part deals with Figures cf Speech, Prosedy and kindred subjects, Poetic Diction and
style. The book is a familiar beok and needs no special critical examination. The
publishers have done well in publishing this part of the boock separately as it will
be handy enough for students engaged in the art of making their composition
effective.

New Study Recader, Martin, Primers I, II and Books I tc V. Messrs. J. J. Cooper,
Bombay.

These form an excellently graded series of English Readers. In the arrangement
of the lessons the editor has taken care to ensure a thorough acquaintance with
words and word groups by providing for regular practice. Questions are set at the
end of each lesson. These are varied in character and provide plenty of materials
for dri!l in sentence construction and the grammatical ordering of words.
Mr. Martin’s rich and varied experience in India has helped him a good deal in
designing these readers to the particular needs of Indian students. The books are
attractively illustrated and neatly got up.

THE S. I. T. U. PROTECTION FUND.

(List of names continued.)

1379 Mr. K. O. Oommen, Asst, Voorhee’s College High School, Vellore.
1380 ,, L. Mariapragasam Pillai, Santhome High School, Mylapore.
1381 ,, K. Krishnan, Santhome High School, Mylapore.
1382, ,, S. Devasagayam, U. C. High School, Madura.
1383. ,, V. Balasubrimania Pillai, Board High Schoo), Lalgudi.
1384. ,, T. K. Kuppuswami Alwar, St. Joseph's College H. S., Trichinopoly.
1335. Mrs. Mahaboob Be=», Corporation Mdn. Girls School, Madras.
1386. Mr. V. Shanmugam, San Thome High School, Mylapore.
1387. ,, S. Ragothama Rao, S. S. R. Ele. School, Triplicane.
1388. ,, G. Krishnaswami, Kellet High School, Triplicane.
1389. ,, U. Balasubramanian, Board High School, Udamalpet.
13%0. ,, R. S. Krishna Sastry, Municipal High School, Ootacamund.
1391. ,, G. C. Balasundaram, Concordia High School, Ambur.
1392. ,, B. R. Ebenezer, Concordia High School, Ambur
1393. ,, A. M. Sivagnanam, Concordia High School, Ambur.
1394 ,, N. J. Bagyanathan, Concordia High School, Ambur.
T.

1335 ,, P. Balaraj, Concordia High School, Ambur.
41, Singarachari St. V. SRINIVASAN,
" Triplicane, 20-3-1938. ‘ Hon. Secretary.



EDITORIAL

OUR BUDGET )

The Budget for 1938-39, to which the public have been looking
forward with great interest, has been presented. That the budget has
been prepared on sound lines seems’to be the general feeling. There
are clear indications in the budget that the Congress Ministry will not
forget the interest of the masses. Whether the Ministry should prefer
to follow the traditional policy in departments like Education is a matter
of concern to persons who expect a definite lead.

The public should feel thankful to the Hon’ble Speaker for the loud

speaker arrangements in the premises to enable the people to follow the

proceedings of the Assembly in comfort. They can learn for themselves
how their chosen representatives are discharging their duty. It will be
good if the members have the gift to see themselves as others see them.
The large gathering outside the Assembly Hall gets the impression that
the members of the House are more eager to press their rights and privi-

leges. It is an elementary principle of responsible government that they

should pay heed to questions of broad policy affecting the province as
a whole. It is expected of them to resist the tendency to take up the
time of the House with trivial administrative or sectional questions,
Another impression which the people may form is that much valuable

time is wasted. The general discussion serves no purpose and nothing

is gained when members wander from China to Peru. Later on the
same arguments are repeated again and again in connection with cut
motions when demands are brought up for discussion. It is in vain that
the Hon'ble Speaker has appealed to the members to speak to the point
and to avoid repetition. Whatever may be the feeling of members in
regard to the attitude of the Hon’ble Speaker, the public appreciates the
view of the Chair and feels that the discussion should be directed
towards a definite useful end. -

Our readers would like to know what has been done for education.
We may say at once that there is no indication of the mind of the
Ministry in respect of its educational policy. People may go on talking
about reorganisation and reference may be made by the members of the
treasury bench and others to the Wardha Scheme but the budget follows
mamool. The discussion on the education budget was unreal and we
regret that several members showed no sense of proportion. Out of
four hours allotted for the education demand for 2 crores, many of the
members kept the House for nearly 3 hours by repeating the same argu-

ments about Hindi and College Committee. A good opposition can have. .

EDITORIAL 135

shown that little is done with regard to Hindi though there has been a
good deal of talk. It could have said that the proposal of the Govern-
ment meant nothing since many out of the 125 schools in which Hindi
is proposed to be introduced have been already teaching Hindi. It is a
matter for surprise that the Opposition has, far from questioning the
soundness of the policy of the proposed transfer of contrsl of Board
Elementary Schools to the Government, chosen to condemn District
Boards. The present Minister for Education was himself holding the
portfolios of Local Self-Government and Education on a previous
occasion and many members of the Opposition have been asscciated with
the administration of local bodies. The Boards have been running

" schools for years and it is a matter for regret that the local bodies should

be strongly condemned on the floor of the House. It appeared to be a
plan to call a dog mad and hang it.

There are two points which we should like to bring to the notice of
the Government. .No provision is made in the budget for building grants
to aided schools though the managers have been encouraged by a pro-
mise of grant to take in hand the construction of buildings. We are glad

- that the Minister for Education has given the assurance that the promised

amount will be paid. Managers of schools have very limited resources
and they have to satisfy the inspecting authorities and universities in
regard to accommodation. One can easily realise what serious disloca-
tion is caused by this failure on the part of the Government to provide
in the budget the necessary amount. If this be an indication of the
attitude of the Ministry towards aided institutions, it is essential that the
managers should lose no time to organise themselves and press upon the
Government the formulation of a policy. The managers seem as help-
less as teachers! The other point relates to the salaries of teachers in
aided Elementary Schools. The Director of Public Instruction, was kind
enough to promise an increase in the teaching grant so as to add one
more rupee per month to the teacher’s salary. Later on it was announced
by the Government that the manager would be permitted to take from
this teaching grant ten per cent. towards contingencies. The teachers in
Elementary Schools are not unaccustomed to such reverses. We are
really surprised to see that, while no provision is made in the budget
for the increase in the teaching grant ‘promised by the Director, the
permissicn given to the manager to take from the teaching grant ten
per cent, 's allowed to be in force.

The budget does not go far enough. The Ministry cannot consider
every suggestion made by the Opposition irresponsible. It is difficult to

. appreciate the budget unless the policy of the Government is announced

previously. We however, congratulate the Ministry on its attitude
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in respect of Hindi and College Committees and we appeal to the
Ministry to take steps immediately to improve the conditions of service
of teachers in aided Elementary Schools.

REORGANISATION OF EDUCATION

The Hon’ble Minister for Education gave a clear account of the
proposals for the reorganisation of education“in his speech at the Loyola
College. These proposals are nothing more than what has already been
announced by the interim ministry. One may perhaps be led to think
from the speech of the Minister that the Government has made up its
mind. Our readers may be aware that the South India Teachers’ Union
and other educational bodies have already submitted their opinions to
the Government. No one knows what the Government thinks of the
non-official opinion. No committee has been appointed; as in other pro-
, vinces, to examine all the proposals including the proposals of the
Government and to place definite recommendations before it. We fail
to see why the Madras Government should hesitate to appoint a small
committee consisting of the representatives of the Department, the South
India Teachers’ Union and the Management. It is reported that the
Government will be meeting business men in a few days to find out
their requirements. It is also understood that the reorganisation pro-
posals will come into force in 1939. One who is familiar with the his-
tory of education in this presidency may rest assured that the reorga-
nised education is likely to be the same as the existing one except for a
change in nomenclature. It is something that the Hon'ble Minister has
stated on the floor of the House that the reorganisation proposals of the
Government are still under consideration. It will be wise not to think
of reorganisation if the Government does not find it possible to allot
more funds. The South India Teachers’ Union will welcome any reorga-
nisation if it does not arbitrarily restrict the facilities for education and
if it should aim at a proper and sound distribution of pupils through
persuasion. The sine qua mon of real reorganisation is the readiness
- on the part of the Government to provide vocational courses in differ-
ent schools. The speech which Rev. Father Vion of Loyola College
delivered at the Hindu Theological High School should help the public
to understand how the extension of the Secondary School course by
one more year will prove detrimental. The Government cannot itself
tackle the question of reorganisation. The managers and teachers
who have valuable . contribution to make should be consulted before
the final decision is arrived at.

EDITORIAL 137

THE WARDHA SCHEME

The Zakir Hussain Committee has published a second report and
it has taken pains to answer the several criticisms made against the
scheme. The self-supporting idea is relegated to the background and
the Committee makes it clear that it was not its intention that the State
should not give financial help to basic education. Some critics were
saying that the Wardha scheme contemplated the aholition of Secondary
and University education. The second report shows that such per-
sons were under a misapprehension. The education of the pre-school
child should be given special attention while discussing a scheme of
nation-wide basic education but those who consider this omission in the
scheme as a defect forget that the pre-school child was considered by
the Local Government to be the concern of the Health Department.
We learn that the Madras Teachers’ Guild will present its report on the
Wardha scheme at the Guild Educational Conference on 2 April and we
hope it will place all aspects clearly before teachers and help them to
come to a decision later on at Mangalore.

TRICHINOPOLY DISTRICT TEACHERS GUILD

The Trichinopoly District Teachers’ Guild is to be congratulated on
its successful efforts in taking the lead in securing a Guild House for the
use of its members. The Trichy Guild is the oldest District Teachers’
organisation and for nearly half a century it has been doing useful work
in regard to the consolidation of‘the teachers in the District and pro-
maotion of education in the District. It has been an active limb of the
South India Teachers’ Union. The laying of the foundation stone of
the Guild House on the 26th February, 1928, is the result of a persistent
effort in securing a habitation of its own. Thanks to the appreciation
of the work of the Guild by the public of the District, the Guild has
been able to secure a site for its building and we hope that ere long
the Guild would complete its building. We congratulate the members
o the Guild on the success of their efforts and wish the early fulfilment

of the ambition.
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THE SOUTH INDIA TEACHERS’ UNION
PROTECTION FUND

The Tenth Annual Report

The Bo'ard of Management has great pleasure in presenting the
following Annual Report of the S. I. T. U. Protection Fund, Madras for
the year. ending 31st December, 1937. '

Strength The number of members on the register on 1Ist
January, 1937 was 873. 13 members were in arrears for over three
menths and their names were removed. Out of this number, six mem-
bers availed themselves of the provision in the Rules for readmission
making the net removals 7. There were eight deaths and 13 withdrawals
during the year. 46 admissions were made during the year and the
strength at the close of the year stood at 891 of whom

70 Members contribute 4 -units

64 » B 3 )
267 2] ’ " 2 »
490 ” ” 1 unit

and the total number of units in force was 1496. The following is an
analysis of the strength according to districts ; —

Madras _ 176 Anantapur 22
Coimbatore _ 135 Chingleput 13
Trichinopoly 81 Godavary 7
North Arcot 75 Vizagapatam 7
Kurnool 64 Nellore 7
Salem 62 Ganjam 4
Tinnevelly 56 Malabar 4
"Madura 42 Guntur 2
Tanjore 40 Cudappah 2
South Arcot 39  Kistna 1
Ramnad 25 Bellary 1
Chittoor 25 - Miscellaneous 1

The average age of new admissions during the year is 31-00.

The Ninth Annual General Body Meeting of the Fund was held at

Tanjcre on 7Tth May, 1937 to consider the Annual Report and elect Office
Bearers.
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Board Meetings: The Board of Management met four times in
the year, on 20th March, 6th May, 8th May and 15th August, 1937, be-
sides considering many items of business in circulation. '

Award of Benefits: It was with deep regret that the Board learnt
of the death of the following eight members and their nominees were
paid the amounts noted against their names :—

‘Age at Call Benefits

Reg. No. Name & Address_ Death Monfey Paid
Paid

Rs. Rs. Rs.

218 V. S. Gopala Iyengar, Kattuputhur 53 100 230
853 K. V. Anantaraman, Coimbatore 42 45 270
254 S. R. Subramanya Iyer, Tuticorin 50 200 580
252 P. Muthukrishna Iyer, Tanjore 53 103 230
357 T. V. Tiruvenkatachari, Tirukoilur 50 ' 90 285
930 M. S. Thiagaraja Iyer, Negapatam 42 116 540
1136 V. Radhakrishna Iyer, Trichy "33 39 265
445 V. Raghavachari, Kumbakonam 40 92 285*%

Distribution of Assets: About 45% of the total assets are
invested in Government (British India, Mysore, Cochin, Travancore)
loans and securities; 30% in Fixed and Recurring Deposits; 15% in
loans to members and 10% in Land Mortgage Bank Debentures, shares
of Joint Stock Companies and current Ales.—

Actuarial Vealuation: Prof. K. B. Madhava, M.A., AILA,
Actuary, the University of Mysore, was requested by the Board to take

up the valuation as on 31——12——1937 and his Report is printed as

Appendix II to the Report. It is very gratifying to note his expert
finding that the Fund is financially sound. Two points mentioned in his
Report need special mention: (1) The economical management as evi-
denced by the low rate of the expenses (8:65% of collections) ; (2) The
favourable mortality experience.

The Actuary has after a very stringent valuation, recommended a
handsome bonus of three annas per month per unit for the period 1933-37:
“ A sum of money equal to three-sixteenths of the amounts due and paid
after 1st January, 1933, as monthly premium by each member, payable
along with the claims, that is to say either at the end of the term of 25
years or at death.”

*Benefit outstanding.

Z 3 -

This result is due to the propaganda work done on its behalf by the
members of the Fund and the hearty co-operation with the Board, of the
hqnorary representatives in different centres.

The progress of the Fund for the quinquennium 1933-37 is given

- in appendix I. Though the Fund has progressed, the number of mem-

bers on our rolls is yet very small. Some districts do not find a place in
our list of members. Some districts whose contribution to the profes-
sional advancement in other respects is great, have not contributed as

. many members as they should have. The Elementary School teachers,

to whom the Fund must make a special appeal in view of the low month-
ly premium, have not taken advantage of the Fund in larger numbers.
In this connection we invite the attention of our fellow teachers to the
following remarks of our Actuary:

) “In the hard and difficult times ahead of Indian insurance in
‘general, it is the duty, and it is to the profit, of the members of
your profession to take advantage of the benefit your Fund offers.”

Is it too much for the Board to count upon every individual member
to secure at least two more members to the Fund ? If this be done, by
the time the Fund meets next year, it shall be at least 3000 strong. The
Board appeals to those who are not already in the Fund to join it with-
out delay, and thus help themselves and the profession. To quote the
Actuary again,

“The large number of members to whom this Fund is Pri-
marily intended, are either unmindful of their own interests or
are unaware of the excellent benefits that accrue to them in the
scheme of mutual help that your Fund is offering.”

(By order of the Board)

41, Singarachari St., V. SRINIVASAN,
Triplicane. Hony. Secretary.
20—2—38.
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APPENDIX 1

Progress of the Fund (1933-37)

v

1934

Details 1933 1935 1936 1937
Rs. Rs. Rs. Rs. Rs.
Benefit Fund 41,829 57,879 7é,823 1,00,477 1,17,979
Profession Fund 1,664 - 1,860 1,766 1,961 2,186
Reserve Fund 3,067 3,332 3,943 4,404 4,865‘ :
Depreciation Reserve Fund ‘322 630
Loans distributed to Members 7568 9,262 12‘,983 17,543
Total Number of Members 738 764 838 873 891
Total Number of Units 1116 1n 1348 1438 1496
Average age of new Members 32 32-3 32:4 3100

admitted

31-7

No. of Members on rolls on 31-12-37.

High Schools & Middle Schools ..

Elementary
Colleges

Schools

Miscellaneous

Total

738
111
18

..oo24

—

891

APPENDIX IL

The Actuarial Valuation Report, 1937

From

Pro. K. B. Madhava, M.A, ALA.,

Actuary,

The University of Mysore,

Mysore.
To

The Members,

The South Indian Teachers’ Union Protection Fund,

Madras. )

No. 9465: Dated the 28th January 1938.

Gentlemen,

(1) Thave now completed the valuation of the liabilities under the life assurance
plan in your Fund as at the 31st December 1937, and I beg to report as under:—

(2) The date of last valuation was as at end of December 1932. You were then
transacting business on the dividing plan which I condemned, and, which as you
know is now under a ban of illegality. I was therefore obliged to give you a plan
for reconstructing your business and I am glad to find that you have given effect
to the same. You have now had about 4 years of working under the new plan,
as a result of which it is pleasing to find the Fund in a satisfactory and progressive
condition giving rise to ample profits on which you may well congratulate your-
selves.

(3) There were 999 members at the end of December 1932. Under the transi-
tory rule providing for the transition from the old scheme' to the new scheme, 237
members withdrew. Withdrawals on other grounds amount (after adjusting for
readmission) to 135. Fresh admissions, however, number 287. There were 23
deaths in all during the quinquennium. Accordingly, there remained as at the closing
date of this valuation period on the books of the Fund liabilities on account of 891
members. The membership is thus fewer than 5 years ago. While this feature is
riue to the large number of withdrawals on the transition from the old to the new
scheme, already referred to, it is feared that new members have not joined in ade-
quate humbers, The large number of members in the teaching profession to whom

- this Fund is primarily intended are either unmindful of their own interests or are

unaware of the excellent benefits that accrue to them in the scheme of mutual help
that you- fund is offering. However, with the results of this investigation, and
with the Increased endeavours of your Management and co-operation of existing
members, I hope that everybody that can get into the Fund will get in as early as
possible,

(4) Now, what are these advantages which the members derive by being in
your Fund ? 1 notice that you had claimed 12 such points while placing my Report
and Kecommendations of 1932. These still hold the field, and I am really very
pleased to confirm that

(1) The fund is financially sound,
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(ii) There now emerges a decent surplus out of which you are able to declare
very handsome bonus,

(5) This satisfactory position is in the main due to three causes—Economeal
management, wise husbanding of resources, and favourable mortality experience.

(6) In regard to expense of Management, your procedure is to constitute a
working fund from annual contributions, annual subscription, some part of fines,
interest and other miscellaneous items of income. These amounted in the last 5
years to Rs. 8,599-10-0. Out of this working fund you meet all your expenditura,
which, in the same period amounted to Rs. 8,503-9-5. “Even in this way you saved
Rs. 96-0-7 in consequence of which, the working fund (which, by the way, is not
merged in the Benefit Fund), which stood at Rs. 224-15-6 on 31—12—1932, stands
on 31—12—1937 at Rs. 321-0-1. This is quite remarkable. But the proper way to
assess your expense ratio is, to take the total expense of Rs, 8,503-9-5 in relation to
the total of your premium and other such income. In the last 5 years, these items
of income consisted of Rs. 84,483-0-0 (Fixed calls) ; Rs. 7,178-0-0 (Special calls as
Loan) ; Rs. 6,635-8-0 (Annual contributions and subscription), or a total of
Rs. 98,296-8-0. Calculated in this way your expense ratio is only Rs. 8.65% col-
lections, and when it is remembered that several well-known Indian lifc offices
are spending over 20% to 30% of collections one realises how large a benefit is
derived by your profession forming such an association as this for their mutual
benefit.

In regard te this valuation, although it was sufficient to have relied on the
working fund alone for meeting expenses, I am reserving in addition the future
value of one-half rupee per annum from the members’ regular premium. The
reserves therefore have been augmented by Rs. 8,566, and you can with the aid of

this not only meet adverse fluctuations in expense ratio, but undertake increased

organization so necessary for your fellow teachers.

(7) The interest yields on the mean funds of the year, havs, calculated accord-
ing to Hardy’s formula, varied as under in the intervaluation period:—

Year 1933 1934 1935 193¢ © 1937
Rates% 5.37 4,64 546 . 418 400

The average is 4.73 per cent. It is no doubt satisfactory. It has placed your mem-
bers in good advantage. It also leaves a good margin over the rate of interest (4%)
I have assumed for this valuation. But you will notice the large and persistent
fall that has overtaken many a similar institution has also overtaken you. The
future perhaps will be even more unfavourable. You will have to choose between
low yields and less secure investments, and I am sure you will make the right
choice. Even if you should be inclined to diversify your fields of investments, I am
afraid the new insurance legislation does not open up many directions. However
I have thought it fit to consolidate the present advantageous position of your Fund,
and to put in a special reserve, calculated at 2 per cent, of the present value of
Assurances, viz., Rs. 5,892 and with this your Fund can well resist the miserable
blight .that has overteken the investment market.

(8) In regard to mortality, I am glad to say that the same favourable experi-
ence you had upto 1932 has continued in the last 5 years also. ,

13

First Five  The Second period of

. years. five years

Years of life exposed to risk 1,710 4,093
Actual deaths 10 23
Expected deaths on the Standard
(a) British Offices’ Om (5) with 10 years

rating (the standard employed in the

valuation 24 59
(b) Mpysore State Officer’s Life Assur- '

ance Fund (1812-23) 16 40
(c) Oriental Life Assurance Co’s Hindu

Experience 20 S0

~ The above table clearly sets forth the advantageous position in which your
Fund is placed through favourable mortality. It is upto your existing members to
live up to this criterion, and for your future members to reap the benefits accruing
in this way.

I have employed for this valuation, as at the last valuation, the very stringent
standard (a) above referred to, and there is evidently in it a large margin for any
adverse fluctuation in mortality. In addition I have reserved a sum of Rs. 199 to
meet the excess amount needed for the claim of a member (No. 1016) report of
whose death prior to 31st December 1937 seems to have been received after the
close of the accounts. ’

(9) The principal results of the actuarial valuation completed on the methods
and principles described in the earlier paragraphs are as follows:—

Rs.
Present Value of Assurances 2,94,608
Present Value of Future Premiums 2,05,594
By difference, the value of the liability is 89,014

To which should be added some adjustments arising on account of

(1) What is called “elimination of negative values” (an actuarial

necessity) 207
(2) “Claim acceleration” to enable the commutation of the

liability determined for the payment of claims as at the end of

the year of death to which the actuarial functions relate to the

payment of claims immediately on death 5,892
(3) Special Provision for expenses referred to in Para (6) above 8,566
(4) Special Provision for interest referred to iri para (7) above 5,892
(5) Spet.ial Provision for one claim report referred to in para (8) above 199

Total Net Liability 1,09,770

The present balance in your Benefit Fund as given in the Audited Bala‘nce Sheet
as at 3lst December 1937 is Rs. 1,17,979-6-1. Accordingly the surplus disclosed is
Rs. 8,200-6-1. This is eminently satisfactory, but it is worthy to note that if items
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(iQ) My recommendation for the disposal of the disclosed surplus of Rs. 8209-6-1 . [ \ »
President. N S

is that you allot as bonus, a sum of money equal to threc-sixteenths of the amount

due and paid after 1st January, 1933 as monthly premium by each member, payable

along with the claims that is to say either at the end of the term of 25 years, or at

death whichever is earlicr. This bonus will vest only to the 890 members (omitting

member No. 1016) who were on the books of the Fund as at 31-12-1937 and whose

contracts were therefore valued. The following tabular form will I suppose indicate .
more clearly how the above recommendation will work for a member:—

3|16 of this, being the

Amount paid or due to be paid Reversicnary bonus by

on each unit before 31-12-1937.  which the claim amount
will be increased.

Date of entry

Rs. ; Rs. a. p. '
Before 31—-12--1932 60 i 1 4 0
Jan. 1933 60 t ' 1 4 ¢
Feb. 1933 59 11 1 0
Mar. 1933 58 1014 0
Dec. 1933 49 9 3 0
Jan. 1934 48 9 00
Dec. 1936 _ 13 270
Jan. 1937 12 2 40
Dec. 1937 1 0 390

No cash value of these bonus additions will be paid to members who wish to dis-

count this before their normal date of claim by death or survivance, and no addi- '

tional bonus on this or any other rate should be paid for the months subsequent
to December 1937 until the next valuation is completed. .

(11) I am quite confident that you consider the results eminently satisfactory,
and that you, like me, are looking forward for the future with even greater satis-
faction.

(12) I wish to conclude ’

(i) with the reiteration that, in the hard and diffictlt times ahead of Indian nsur-
ance in general, it is the duty, and it is to the profit, of members of your profession
to take advantage of the benefit your Fund offers;

(ii) On a joyous note that your Fund is so flourishing and has such a prosperous
future before it;

(iit) thanking the Honorary Secretary and his staff for the diligent and intelligent
way in which the materials for the Valuation were supplied to me.

I remain,
Gentlemen,
Yours sincerely and fraternally,
(Sd) K. B. MADHAVA

Actuary.
28-1-38.

Mr. M. S. Sabhesan, M.A., Christian College, Madras, % 3 A

N

Vice-President. ‘
Mr. R. S. Subramanya Iyer, B.A,, L.T.,, Hindu Theological High School, Madras,

Secretary.

Mr. V. Srinivasan, B.A,, L.T., Hindu High School, Triplicane.

Other Members.

e W
Mr. N. Kalyanarama Iyer, B.A, LT, Sir Sivaswamy Iyer High School,
Tirukattupalli.

Mr E. H. Parameswaran, M.A,, L.T.,, Thirthapathi High School, Ambasamudram.
Mr. M. K. Ramamurti, B.A,, LT, T.T.V. High School, Madras,

Mr. S. T. Ramanujam Iyengar, B.A,, L.T., E. R. High School, Trichinopoly,
Mr. 8. Srinivasa Iyer, B.A,, L.T, S. M. D. High School, Vellore.

Mr. S. Srinivasan, M.A,, LT, Lecturer, Theosophical College, Madanapalle.
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NOTICE

Arrangements have been made with the Indo-Commercial Bank, Ltd.

Madras, to receive payments on behalf of the Fund in all their branches and
intimate to us the same. The Bank has branches in the following places :—

~ MADRAS
ARMENIAN ST., CHINA BAZAAR, MAMBALAM, MYLAPORE
AND TRIPLICANE.

MOFFUSIL
AMDALAVALSAH PUDUKOTTAH
ANAKAPALLE SALEM
ARUPUROTTAI SALUR
BERHAMPUR SHEVAPET
‘BHAVANI SHIYALI =
CHIDAMBARAM TADEPALLIGUDAM B
COIMBATORE TANJORE
CONJEEVARAM TINNEVELLY
z -ELLORE TIRUPPATTUR
= + ERODE TIRUPUR
= GOBICIETTIPALAYAM TIRUVARUR
= KARAIKUDI TRICHINOPOLY
KUMBAKONAM TUTICORIN
MADURA VELLORE oy
NEGAPATAM VIRUDHUNAGAR.
PALAKOL AND
PALGHAT
PARVATIPURAM "'VIZIANAGARAM
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'ARE YOU UNDER 407
Are you a member of the PROTECTION FUND

RUN BY VTHE’TEACHKERS FOR THE TEA-
CHERS under the auspices of the 5. L. T. U.?

‘Over Rs. 12,000 paid as DEATH BENEFIT

'to the families of deceased 'teachers o

Over Rs 18, 000 dlstnbuted as LOANS to nearly
350 Teachers :

A BONUS 0 F 3as. PER UNIT PER
MONTH FOR THE- PERIOD 1933 37 .
‘ HAS BEEN DECLARED

..---------.-----.-.-------' ™~ A
- - 1 ---I--------.--
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Foriinartzculars apply to . . S
[ f'fV SRINIVASAN ER
R Hon S'ecretary, e
'I I, o PROTEGTION FUND
H 41, Smgaracharl Street, :
o Tr:phcane, MADRAS ,
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