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THE ROLE OF SENTIMENTS IN CHARACTER TRAINING

By
Pror. ANJiLver V. MattaEw, KoLHAPUR

Though the importance of education is widely recognised, there is
no agreement regarding its chief purpose. There are quite a number of
people who believe that the primary function of education is to provide
ideal citizens for the state, citizens who would follow without questioning
the instructions of its aceredited leaders. There are some who emphasise
the future earning capacity of those that are being educated and this is
particularly the case in certain influential quarters in India to-day. Some
again there are who emphasise the cultural role of education. So too
there are those who believe that the highest purpose of education is the
development of the individual as an individual. The advocates of all
these divergent views on education are however more or less agreed that
whatever be the particular aim of education advocated, training in
character forms an important and integral element in all educative pro-
cess. Let us therefore look at the problem of character training a little

more closely.

In the development of character emotions and sentiments play a
very important role. Emotions give change and colour to life. Without
them our lives would have been monotonous, drab and prosaic. Emo-
tions save our lives in this respect by introducing plenty of change into
what otherwise would have been an existence of dreary, dull evenness.
Pleasant emotions such as joy and sense of success lead to greater effort
on the part of the subject who with renewed courage proceed to excel
the performances of others and his own previous record. Great and mo-
mentous decisions and choices are sometimes made on the wave as it
were of a great emotional upheaval—steps which would never have been
made had it not been for the inrush of feelings at the time. Such choices
have made ‘or marred lives of numberless individuals and of even publie
bodies, The part that emotion plays in art is generally recognised.
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Works of art such as poetry, music and painting are created by pe ,

who have marked emotional experiences and who want to share thej
experiences with others. Even for the appreciation of such W:rks euf-
art our emotions should be mildly aroused—a fact we seem to forget >
our schools and colleges, where the appeal is too often to the cogniti:,n
intellectual side of life and the emotional aspect is not rarely left to shif:

for itself.

Things that are highly beneficial when moderately emp]oyed ma
become positively injurious when inordinately indulged in. This is truz
of emotional experience too; for though without our emotions bein
touched we fail to rise to high standards of achievement in any directiong
we also recognise that an intense emotional stir may often be productivé
of grave evils. Emotional excitement interferes with the routine fune-
tions of our physiological system, affects skill and learning and the cool
process of thought, and creates problems in social conduct. A whole
volume can be written on the issues mentioned in this paragraph. We
shall however be satisfied with the mention here of a few concrete.facts
Regarding the first of the points mentioned, interference with physio:
logical functions, Susan Issacs mentions in one of her recent works some
remarkable instances. A new nurse expressed shame and disgust at
the “dirty” habits of a child of two. “At the end of six weeks the boy
was so terrified of not being clean that he was waking at all hours of the
night in great anxiety, and running to the w.c. every few minutes durin
the day. And he had developed a bad stammer. The nurse had gaineg
her end—but at what cost!” She mentions another boy who as a result
of ‘a nurse’s scolding for wetting his bed failed to urinate for twenty-
seven hours. Emotional causes may give rise either to bed'wett'y
or diarrhoea in children or sometimes the opposite symptoms of consut,lig
pation or retention of urine. Serious forms of illness such as nery .
break-down, blood-pressure and diabetes are not rarely brought ab:))us
by continuous worry and anxiety. Emotional tensions cause anti-so .u;
conduct such as hooliganism, stealing, libelling one’s neighbours a
People are sometimes so torn within themselves that they cannot !;‘;tc )
tain any equanimity of mind, and they feel driven forward to some ran.
tical expression of their wild, untamed feelings through word o c]; ee;-
and we onlookers call it a problem in behaviour—and in more seriou.s'

cases, a crime.

Emotions are simple or complex. The emotion of fear for instan
is a simple or primary emotion. But when we speak of admiration ce
really refer to a complex or blend of different primary emot; ons. we

. we admire a great national hero like Gandhi or a poet like Tagore, the“ hen
is a tinge of fear in our emotional make-up—we would not think of tall:
. ing ﬁbem;)resence, much less with them, There is the un.

~
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istakable element of negative self-feeling. There is even an element
" positive self-feeling, for we identify ourselves with the hero and feel
certain satisfaction that we are akin to him and that we too share his
ory. Similarly when we speak cf pride we exprience a positive self-
eling a sense of superiority. The feeling of acquisitiveness is also
esent to a certain degree in this emotion—we are satisfiied that we
ssess something which others do not have. A sense of satisfaciion that
mes through membership of a hero also is an element that enters into
e emotion of pride. Similarly we can analyse into simpler emotions
ich complex emotional experiences as gratitude, reverence, amazement,
dignation, etc. These emotion-blends are made up of a number of
imary feelings that are called forth by the combined working of two or

ore instincts.

What is known as a sentiment is a still wider and more comprehen-
ve system of emotions, a system that tends to call forth a number of
flerent instinctive reactions in its service. It is different from an emo-

tion simple or complex in that it is more closely associated with a cona-

‘tive urge, is more abiding and permanent than an emotion. It is as it

were a system of organisation operating as one scheme or pattern. “A
sentiment,” as Mcdougall puts it, “is a system in which a cognitive dis-
position is linked with one or more emotional or conative dispositions
to form a structural unit that functions as one whole system.” Take for
example the sentiment of patriotism. If we are patriotic we love our
country; are afraid when its freedom or prosperity is endangered; feel
angry towards its enemies; identify ourselves with its heroes; are.in-
clined to subordinate our personal interests to its larger interest; glory
in its past and present achievements and feel sorry when samething goes
wrong with it. Here the country is a cognitive object, and a number of
emotional and conative attitudes are formed round the cognitive object.
We are not only not indifferent regarding it so far as our feelings are
concerned, but we are inclined to strive or be active on its behalf.

Sentiments however are products of growth. Though they are re-
lated to natural propensities they follow a certain course of development.
As a matter of fact an individual starts life with very few sentiments and
those few are related to his personal biological needs. In course of time
he is able to recognise not only his needs but also those persons who
minister to his needs: his mother who slaves for him, his father who gives
him a sense of security, and his brothers and sisters who make his life
easy by their sharing some of his experiences. Thus he develops a senti-
ment for his home. As he grows older he develops a sentiment towards
his play-mates whose presence he does not yet consider a blessing in

fiself, but without which he realises he does not have any scope to assert
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his own superiority. Later on, with the lescen

dawns in him a more real spirit of friendl?ﬁzsoatzh h?: ado _ e there
he now regards as his comrades and whose opinion c:mpamr ons .“’h°“‘
he highly prizes. Thus arises genuine group loyalty v:lfi : mu
only a sentiment for the group as such, but also ior’th o implies not
tues and ideals which the group holds dear. 0% shatract vir-

the family or a club or a church, a material thing like th Hls}:itution fike
book used by, a departed friend, or an abstract virty eﬁi ot.o Of’ or a
fidelity or generosity. However they arise, sentimentse ®oustice or
nature; they supply the driving power that motivates b:;: dynamic in
who lacks the dynamic energy of Sentiments is dull and ] v10u.r. One
his ways. He is a stranger to that enthusiasm that ?nki:dﬂ;ar ge m all
gination of a noble soul and surrounds aJ his achiev, o the ima-
humble they be with the halo of disinterested zeal. Asements however
the strength of one’s sentiments can be gauged by the > matter of fact
fice he is prepared to undergo in its pursuit, amount of sacri-

As in all life processes the law of exercise ; —
velopment of sentiments also. The more arcsl:x?tilxsn;;;ex':nve m the 'de-
the more attention is given to the object of any Sentimemex&rclsed, ie,
grows that sentiment. For example let us consider the e stronger
loyalty to one’s school: the more thisg loyalty is called £ !e.thSentxme.nt of
stimuli the more is its pull felt by the individual conce orth by suitable
student takes a special interest in its Progress in hj rned. If
of its football team or secretary of its debating u::;
footl?an team or secretary of its debating union or lon ;r lead-er of its
service league, his interest in that school is naturall er of its social
that of a passive participant in these enterp rlse:, more alive thap
actively he works for the school the stronger is his sen’ ﬁ;:dt fthe more

nt for it.

. any one
Pacity as captain

If sentiment can grow and become

be possible for it to decay and eventualls;r (:zg;;;nd deeper it should
gence or disuse. That is how in every movement pear thr
lofty its ideals and however strong the momentum of itg opie

asm, we often find not a few back-sliders—men apg wongmal enthusi-
a start in the race but who failed to continue steadfastt{me.n wbo.made
is of particular importance to those entrusted with the t”l.n .lt' This fact
ter of the young. The beginning is important in all mora] 8 (-)f charao.
but those only are counted worthy of honour who are m!l(!hlevemgm,
to the end. It is possible for a person to develop a seng and f’m‘f“l
equally possible for his enthusiasm to become go cool m‘; ::;tyx:hi:
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icriorate into active hostility. Some of the worst enemies of any virtue
or of any good cause are to be found in the rank of those who paid
deferential attention to it at first and then fell away.

Sentiments are also contagious. When one individual evinces enthu-
siasm for a cause others are affected by it, and in course of time the
whole group tends to show the influence of its prominent members.
Participation in common activities and rituals and ceremonies are of
special significance in this respect. They promote the group sense of the
members of the community and strengthen their sentiment of devotion
to it. Speaking of educational institutions in particular, the various
extra-curricular activities possible for its members—such as theatricals,.
social service, competition with other schools in sports, and co-operation
with them in organising inter-school exhibitions—are important not only
as they extend and enrich the intellectual apprehension of the young but
also as they broaden their sympathies and develop their sentiments and
loyalties. On the other hand those teachers and managers whose vision
does not extend beyond the daily grind of intra-mural activities are
mere vendors of useful information who starve out the emotions and
sentiments of the young. And the result of emotional starvation is
similar to that of physical starvation in that the hungry have a tendency
to feed themselves without moderation or discrimination on anything
that seems to promise satisfaction. Where there is no scope for the
healthy functioning of sentiments, likes and dislikes of a morbid nature
are likely to crop up and to express themselves in a social or anti-social

conduct.—

Hence the importance of caution in regard to one’s attitude to senti-
ments of hate. No one can deny that hates and dislikes too, like loves
and loyalties, have a certain place in the development of the moral self,
especially when they are directed towards some vice or moral evil as
cowardice, unfaithfulness or dishonesty. Hatred or contempt, however,
enterfained against someé definite evil trait or traits in others may de-
generate into a hatred towards the persons who harbour the evils in
their life. This is a dangerous practice as it cuts at the very root of
social life. Similarly inculcation of narrow ideals of patriotism or party
loyalties makes it hard both for the leaders and the followers of the group
concerned to enter into healthy social relations with members of other
groups except on terms of blind competition and hostility. Hatred, sus-
picion and fear are as baneful in the life of groups and nations as they
are in that of individuals. In times of war especially the contagious
nature of sentiments referred to above makes itself particularly felt and
forces of passionate rivalries and rapacious hatted seem to stride triumph-
antly across, and it takes years of pain and disillusionment for militant

*
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people to realise—and some do not seem to realise it at all—that
operation, neighbourliness and sympathy are better than mutual g
picion, war and hatred. sus-

The role of sentiments should however be differentiated from that of
sentimentality. When a man gives expression to the existence w'xthzz
him of a number of good sentiments without that steadying and con
jve influence of a master-sentiment, we feel disinclined to give a: .
. credit to his sentiments, and we call him a sentimental person Sem;iy
mentality is a paltry substitute for a system of sentiments, 6ne wh-
weeps over the sorrows of a hero in fiction and does not care to raise .
finger in aid of his suffering neighbours is sentimental when a sensibla
man’s sentiments are stirred within him he tries to re-act in an ap rof
priate fashion by doing something to further the good towards whicxl: h
feels drawn or to counter-act the evil which he abhors. One who d .
not do it merely indulges in cheap sentimentality which in the lon :e )
is more productive of evil than good to his own moral selfi—not to 5 :;:
of his influence on others. No one has any respect to that kind ?e
nunciation which in Sanskrit is known as smasan-vairagya or (:.u're-
vairagya, an ephemeral wave of emotion that passes over onepwl:l‘
he attends the funeral of a friend or listens to a heart-stirring r ligi .
talk given by a self-sacrificing saint. " e

Not only in the realm of knowledge but in the re i

the axiom holds good that there is no impression av?th(:fu?geh; (l:-ond.uct
When we are moved by a noble thought to do something good wz :lsls 1:1%
do something practical to translate that emotion into an ac,t Letoth

expression be, as James says, the least thing in the world.—s aki .
gently to one’s grandmother, giving up one’s seat in a horse capem'amg
(or a bullock cart or a motor-bus, as we may put it), if nothin o
heroic offers ; but let it not fail to take place. Our fail,ure to " mo’re
some little way to a noble sentiment will “hinder future reSOIre§pond i
emotions from taking the normal path of discharge.” uhops and

CUBS, SCOUTS AND ROVERS
By

Drwan Banapur K. S. RAMASWAMI SASTRIAR,

(Continued from page 547 of Vol. X, No. 10. )

The Scout movement is divided into three branches : —

1. The Wolf Cubs for boys of 8 to 12; (the aim being to develop
individuality).

2. The Scouts, for boys of 11 to 17; (the aim being to develop the
sense of service).

3. The Rovers, for young men of 17 and over; (thé aim being to
carry forward the Scout ideals into citizenship).

The wolf Cubs are so called with the object of appealing to the boy’s
individuality and his sense of romance. The Wolf is supposed to symbo-
lise the ideals of keeness and purity and obedience. “To the wild tribes
witb brought scouting to perfection, the Wolf is the perfect scout. And
so we call the junior scouts Wolf Cubs, and thus find ready to our land a .
symbol of innocence, and the gaiety of nature; of obedience founded upon
the realisation that the old Wolf knows best and is in authority; of an
alertness and eagerness to learn, so becoming the skilful Scout of the
Jungle.” I have always felt that the idea of associating Wolves with
scouting was due to a mere accident. If the scout movement had origi-
nated in India, the story of the RAMAYANA would have given us a
different symbol altogether. The wolf cubs are taught chiefly through
the medium of games, stories and little ceremonies founded upon Rud-

yard Kipling’s Jungle Book.

The Scouts are, as already stated, boys from 11 to 17 years of age.
A scout should know the Scout Law. He must learn about the flag
about the uses of the Scout Staff, and about the tribal signs and salute.
He then makes the ‘scout promise. He then becomes a member of the
Patrol or gang of six others and should do what he is told by the Patrol
Leader. He must feel that his honour can be trusted. He begins as a
Tenderfoot, i.e., on the lowest rung of the ladder. He then becomes a

Second Class Scout and eventually becomes First Class Scout. He can
win various badges of proficiency for excellence in various branches

of service. - The badges are worn for the honour of his troop. He is full

&
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of ESPRIT DE CORPS. He rejoices in his self-imposed discipline and
he takes delight in doing good turns. He takes a keen pride in his upj-
form. He comes an expert in camping.

. Rovers are Scouts who are 17% years of age and above. They are
called so because at that age the hoys move on or rove from the
restraints of childhood and boyhood into the freedom of manhood. But
the freedom of every man is limited by the freedom of all others. The
rovers are constantly moving into expanding horizons. They must be-
and must feel themselves to be and must be felt by others to be like
the Knights of Arthur’s Round Table.

First and foremost, a Rover should be full of energy. Just as what
attracts us most in a child’s face is innocence and in a boy’s or a girl’s
face is winsomeness, so what attracts us most in the face of an adolescent
is energy. He should not be wanting in gentleness and tact. But he
must be bubbling over with energy and power. This does not mean
that he should clamour for success and admiration and applause. His
must be the girt loin and the tended lamp. His energy must show it-
self not in mere revolt against authority but in his practical readiness
to join and serve all good causes—his quest of adventures of the soul.

The above word QUEST contains the secret of the Rovhbr's
. temperament. Quests are undertaken in a spirit of comradeship.
Adventure implies elements of joyousness and preparedness to meet
the unknown. Comradeship implies the elements of sympathy and co-
operation. It needs generosity as much as justice. It demands respect
for others as much as self-respect. The Rover must further have the
qualities of hero worship and loyalty in regard to persons who are his
superiors in character and experience.

The first quest that should be undertaken is organisation. The sue-~
cess of modernity is due to its organising power. Much hard work has
to be done before an organisation is planned and perfected. A large
number of small difficulties will constantly arise and must be met and
smoothed in a spirit of toleration and sympathy without surrendering
vital principles. Here as elsewhere we must remember the three al)
important words, viz., tact, push and principle.

A much more important quest is the quest for service. The field of
service is vast, and hence different rovers can equip themselves with
efficient knowledge and skill for different forms of service, In India
they can render very valuable service during fairs and festivals, They
can help the Police officials and the Hospital authorities for traffic regula-
tion and during accidents, In India where illiteracy is rampant they
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can do their bit to educate the people and thus pull up India to the
level of the most forward countries of to-day.

The Chief Scout says well; “By Rovering I don’t mean aimless
wandering, I mean finding your way by pleasant paths with a definite
object in view, and having an idea of the difficulties and dangers you
are likely to meet by the way.” A Rover must not only have strong
and. serviceable hands but must have smiling lips and a sound head

.and a jovial and affectionate heart. He must have not only physical
courage but also moral courage. He must as readily stand up for his
convictions as he stands up against ill-treatment.

The Chief Scout says further, “ Rovers are a brotherhood of an open
Air Service. They are Hikers on the Open Road and Campers
of the Woods, able to shift for themselves, but equally able and ready
to be of some service to others. They are in point of fact a senior branch
of the Boy Scout Movement—Young men of ever seventeen years of
age.” He says further: “The Rover Brotherhood is not only a
brotherhood but jolly brotherhood with its camp comradeship its
uniform, and its ‘dens’ or meeting-places all the world over.” Since it
is a Brotherhood of wanderers, you can, as a member of it, extend
your travels to foreign countries and there make friendships with Brother
Rovers of other nationalities. This side of our Movement is not only
interesting and educative, but is going to make a real step in insuring
the future peace of the World through mutual goodwill. ”

The Chief Scout says further: “The aim of Rovering is brother-
hood and service of others. The object of the Rover training is to
enable young men to develop themselves as happy, healthy and useful
citizens and to give each his chance of making a useful career for him-
self ”. Thus Rovering “ provides Scouting for young men with its joys
of Backwoodsmanship and Nature-craft” and at the same time “ gives
them the opportunity of doing useful service for others”. “ A Rover
should specialise in some Scout Activity or other, in some form of
service, in some hobby or job of handcraft . It is done both to promote
self reliance and to enable the Rover to take the lead in one way or
another, because the main object is to enable him to acquire a sense
of responsibility and become qualified for leadership.

Rule 256 says “ Rover training is a continuation of that given to
Cubs and Scouts with the same objects as are laid down in Rule 1,
but with wider outlook, and with the added object of helping Rovers to
make useful careers for themselves. Rover Scouting covers the period

. sduring which the young man’s finding himself, i.e., developing his char-

acter and his powers by training them and edeavouring to put into
2
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practice in a wider world the princi

referred to Rule 1 already. T}I:us gﬁiﬁgoih?;esx-igg t ?aw > .I have
character and ability of the Scout undergoes a further do jovering the
Royer must become more and more self-reliant and ovelopment. The
Chief Scout’s expressive words, “ paddle his own can:)nelf’St’ to use the

* Rover Scouts are organised as a “ CREW ” «
A‘Crew cSnsists of two or more “ Patrols "’ of hl:;fd:rdaoze}:o};er Leader 7.
unc.ler .a Rover Mate ”. No minimum number is fixed over Scouts
which .xs subdivided into Patrols as may be suitable. Th for a Srew,
Crew is normally a part of a Scout Group which c'onsis:sltgvelrl Sﬁ:m
all three

sections of the Scout Brotherhood—Cub pack, Scout Troop, and Ro ;
’ » an ver

Scout Crew. Each member of th

A e Patrol should h i .
dutfes in the work of the Patrol, such as keeper :fvz :xlns own special
Seribe, the Purse holder, the Hike manager, Study Leader, S Tores, the
tainment Manager and so on. er, Social Enter-

F. W. W. Griffin says well: “ ing i
educational pastime for boys, or evesxforot:'n xgnelfx Itl::t only 2 game and
Boyhood may welcome it as a call to the delights of t;ull')sue with boys
:f:e s;op:tr; m;' ozn:l woodcraft, to fascinating occupations in lt‘;:ttle::ood of
o ga o ur?s and to the real%sation, in some cases, that Scor:t‘?m’
forsaking nothi::\y £ o bo'y ompin to help his country. Manh o
saki thing of all this should take a wider view a d o oo
a d.u'ect .contmuation of Scouting, its expansion and a :i] reah.?e that
of 1'ts principles and practices in everyday life are w}l,] o appl.lcation
::hgatory on each loyal man-scout . To such an ez:::si o apndeed,
in: mt;r;:; %(;:e;x Scouting is rightly applied, and althou;: Zifcsutmg
it a triﬂeystilted e'twl}):'d nover Scout, owing to its greater length mml:fmt
B trifle stilte 1;1. should never be forgotten that no one can be at e
et tl“eem%l a Rover Scout. Rover Scouting is 3 Sm_‘; Tue
self-reliance, to a(1)1uhOOk of 2 man-scout—It leads to self diSCiplil: nd
5 ot s onest pride in work, to a clean patrioti ® and
e relating of all these to your service of God.” Th sm. and to
;::Set pt!l']mcxples of St.:outing more intensively and e;gtensivzls yROV‘e ™ apply
ey become ideal citizens. They do not ce 10 life and at
they find their fulfilment in citizenship. Therein h?es:t;:; tusﬁclouts and
: of Lord

Kitchener’s famous sayi
ying on 1st Jul
Scout, always a Scout. ” uly 1911 at Hyde Park: “QOnse a

The Chief Scout says, “it i i
L : ys, “it is not possible to run
:i:; . The den is a place “ for making things, doing tl::: o Withnou: -
gs, z:]s w-ell as fo’x; talking ”. “Its decoration must gsakand £
craft and poineering ”. The Den must illustrate and ass:tpe the ofcuwoo&
activities

" always tending to one end—self-de
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of the Crew” (F. W. W. Griffin’s Rover Scouting). Mr. Griffin says
further: * The den should be a centre of activity as far as handicrafts
are concerned, Rovers ought to be offered the choice of several, and
be able to practise one at any rate steadily for a year”. He speaks of
“ the Rover Den with its ever-changing and yet continuous programme
velopment for and by ‘service’, the
Rover motto”. He further says: “ The Den programme must, there-
include advice and assistance in physical self-training by sports,
instruction in woodcraft and towncraft, opportuni-
and the growth of the mind chances of
lp in your own ventures, initiation into
roduction; and the attaining of
onscious comradeship with your

fore,
hiking and camping;
ties for developing observation
united quests of service, and he
the secrets of healthy growth and rep
that illumination which admits you to ¢
Creator ".

Mr. F. W. W. Griffin says well:  “The Rover Scout is the frontiers-
man of Scout Service, and Scoutcraft in his case, therefore, involves
insuring his being supplied with the right frontier activities in the

present, as well as receiving the right training for the future. His fron-

tiers may be classified under six headings: —the Vocation; the home and
family; the Scout movement; working for his country in some definite
way; augmenting the world-wide brotherhood of Scouting; and helping

forward the kingdom of God ”.

The chief Scout says: “By the term Scouting is meant thé work
and attributes of backwoodsman, explorers and frontiersman”. Such a
spirit of exploration applies as much to towns as to forests. Mr. F. W. W,
Griffin says well in his work « ALWAYS A SCOUT”: " “What a great
need there is today, for example, for men to help their country by
exploring the backwoods of life in the factory, office, pit, profession, etc.,
by facing up to the actual conditions there, and by blazing a glowing
trail of the Scout Law—honourable and honest labour, loyal co-operation;
useful, skilled and generous service to mankind; warmhearted good
fellowship; courteous dealings with all, even with the discourteous;
sympathy with all God’s creatures; submission to all lawful authority;
cheeriness; thrift, coupled with generosity; and clean thinking and
living. Such men, and there is growing number of them are indeed
« grontiersmen ” and also, for along their little line of territory they
patrol darely, guarding the safety and happiness of those with whom
they come into contact, and inspiring them to take up the game of
poineering citizenship ”,

Thus Cubs and Scouts and Rovers must aim at an allround culture.

They should first of all take part in manifold athletic activities. They
rpust be fit and keep ft. Civilisation leads to air-starvation and sunlight
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starvation.  Scouting must help to correct this error,

There is a
beautiful stanza in Gerald Gould’s WANDER-THIRST :

“I know not where the white road runs nor what the blue hills are,
But a man can have the Sun for a friend and for his guide a star,
And there’s no end of voyaging when once the voice js heard,

For the River calls and the road calls, and oh ! the calj of a bird ".

But such a physical discipline must be practised in moderation. There
must not be any sense of strain. Athletics is not an end in itself. Eating
and sleeping and exercise should be practised in moderation and in
proper measure. The Bagavad Gita declares this to be necessary even
in YOGA. If to such moderation we add early rising and bath in cold
water and rhythmic breathing and breath control (Pranayama) and
meditation, we are sure to have perfect health. We must never sleep
during the day. We must go to bed early and must not keep late hours.
No amusement is worth the sacrifice of health. = We should practise some
music. It will give us health and happiness and holiness,

As regards food, it is hardly necessary in India to discuss the value
of vegetarianism. Whatever be regarded as the proper food of adults,
there could be no doubt about the need for taking cereals and vegetahbles
and fruits so far as the youth are concerned. Fresh fruits and vegeta-
bles cgntain vitamins which are the main factors of life and energy. We
must chew our food well. For this purpose we must keep our teeth
clean. It is well to clean the teeth after supper 2lso. We must not
eat sweets in excess and must not imbibe alcoholic drinks. We must
take pure cold water when we are thirsty. We must eschew tobacco
and other poisonous stuff.

As regards exercise, Scouts should cultivate the modern games
which not only give recreation and open air life and physical culture
but lead to the cultivation of comradeship the teamspirit. Such games
are cricket, fo6tball, hockey, golf, ete. But the Scouts should not ignore
the cheap and excellent indigenous games such as Danda etc., The
world champion wrestler is an Indian, by name Gama. He says: The
general health of India has deteriorated for we are not practising our
old ways of exercise. I am sorry that we Indians have become so much
enamoured of western education, Western civilisation and Western
exercise that we have forgotten our civilisation and the manly Indian
exercises ”. The Scouts must practise also waling, running, mountain
climbing, swimming, rowing, fencing, etc. Hindy Scouts must take to

Suryanamaskara also, as it will give them good health -
and mental vigour. and keen vision
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ﬁA true Scout is always eager to camp out. He loves 0 pack his kit

- and trek away and pitch his camp. He makes his own fire and cooks his
_good. He loves nature in her own home. When he comes back, he comes
back healthier and happier and halier.

A scout camp is not a military camp or a mere picnic. It does not
mean mechanical drilling or mere idle pleasure. But it means self-help,
cheerfulness, and service of others. It means a spirit of adventure. It
means a love of open air. It means a spirit of pioneering and exploration
and initiative. It means a love of hard work and a ceaseless cheerful-
ness.



IS THE LIBRARY SERVICE ADEQUATE ? »
By

Sri S. R. RaneanatHAN, MA,, LT, F.LA,,

University Librarian and Secretary, Madras Library Association,

Mr. President and Gentlemen,

I have been asked to answer a definite question enunciated by your
President—is the Library Service adequate ? To all appearances, the
question would demand a monosyllabic reply— “yes” or “no”. I am
sure, however, that the President does not expect so brief an answer,
Nor does the question admit of it. The fact that I have been asked to
take twenty-five minutes in answering shows the intention of the Presj-
dent. °

We have first to agree upon some unit of measurement of the ade-
quacy of library service. Secondly, we must agree upon the minimum
number of units required. So far as this latter aspect is concerned, per-
haps the only possible course is to compare the adequacy of library
service here with what obtains elsewhere. But it is possible to think of
several units of measurement. Let me consider a few with you to-day.

One obvious unit of measurement of adequacy is the number of
books available in the public libraries of a country. Using this unit let
us compare Madras with, say, England and America. England has 28
million volumes in its public libraries. America has 68 million, Though
no accurate census has been taken for the province of Madras
from the data I have been collecting of late, I may say that the numbe;
of volumes in the libraries open to the public in the province is less than
3% a million. The figures % a million, 28 millions, 68 millions will surel
produce in your mind an adequate impression of the inadequacy o);
library service in our province.

It may be argued that the total number of volumes is not a reliable
measure of adequacy. If this Rotarian Club of Madras has a library of
1,000 volumes for the use of its members, it is not proper to say that its
library service is inadequate in the sense of the contrast hetween 1,000
and 68 millions. You will agree then, that a better unit of measuwm'ent
will be the number of volumes per capita in a community. Here are

#A lJecture delivered at the Rotary Club, Madras, 19th Noy. 1837,
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Some figures, from this point of view:—Norway has 3 volumes per
capita, Sweden has 114 volumes per capita. England and America have
each 12 a volume per capita. As for the province of Madras, it hasn’t
even 1 100 of a volume per capita! Even if we confine ourselves to thé
City of Madras, we have only less than % a volume.

But there is still another consideration. Even the number of
volumes per capita may not be a truly significant measure of the ade-
quacy of library service. After all, a mere collection of books is not
equivalent to library service. Library service is rather measured by
the extent to which the community uses its collection. In other words,
a more appropriate unit for measuring adequacy of library service is the
number of volumes issued in a year from the public libraries—and here
again the issue per capita. In Czecho-slovakia each citizens borrows 18
books per annum. In Denmark 5 books per annum; in England 4 and
in Germany 1%. But in the City of Madras the issue per capita is only
15 a volume. And if we take the whole province, the issue per capita is
not even 1'1000 of a volume!

Yet even the issue per capita may not be reliable. A few bibliophiles
who spend more time in the library than elsewhere can easily swell the
issue per capita. In fact, I am now reminded of an extraordinary occur-
rence in one of the Panchayat libraries in a neighbouring district. Part-
ly due to the persuasion from the Madras Library Association, the Dis-
trict Board opened some Panchayat libraries and at our suggestion it also
appointed part-time readers to read to illiterates at appointed hours. For
this duty the President of a particular Panchayat Board selected a clerk
of the Panchayat Office who was his favourite for various personal rea-
sons, and gave him the reader’s allowance of Rs. 4 per mensem. Some
months after the scheme had been started, I toured the district to see how
it was working. In the Panchayat library mentioned above, the person
in charge was showing me round. I learnt from him that the issue was
very heavy and that almost every book had been issued at least once.
I was very pleased to hear it. But it was too good to be true. When I
looked into the issue register I found that the name “Ramaswami” figur-
ed very prominently under the heading “Borrowers’ name.” In fact 95
per cent of the entries showed “Ramaswami”! I asked him whether that
particular village had so many “Ramaswamis”! But he said that he
himself was the only Ramaswami of the place. This explanation of the
high issue per capita took my breath away. When I asked him how he
found time to read so many books and why he would not give them to
others, h= innocently replied that the President had appointed him Reader
and if he were to read all the books quickly he would get an increment,
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The danger illustrated by this Ramaswami’s administration of the library
should be remembered in judging the adequacy of library service !

A more appropriate unit for measuring adequacy of library service
will evidently be the percentage of the population that is actually reach.
ed by the libraries. Here are some comparative figures : —In Denmark
16 per cent of adults are members of public libraries. In England and
Sweden 12 per cent use libraries; in Germany 2.6 per cent. In Madras
I very much doubt whether one in ten thousand uses the public libra.
ries! Even confining ourselves to graduates, of whom there are about
34,000, only about 3 per cent use public libraries.

There is still another way in which the adequacy of library service
can be measured. We may examine the nature of the books contained
in the public libraries in relation to the interest of the public. In this
matter, however, I must spend a minute in explaining to you a great
change that has come over the library movement, in most of the coun.
tries of the world. In India the library movement is still in the pre-
natal stage and so it will be rather difficult for us to realise from our own
experience what modern library sorvice means. We have really to look
abroad for light. In many western countries the library movement is
already in full swing. Not entirely by its own intitiative. Those who
promoted libraries had intentions which soon proved to be far too limit.
ed. None knew at the outset all the functions a library could perform
But gradual discovery of these functions has led to a better en]argemeni
of vision in library service. Books are now being served in the homes
of those who could not be attracted to the libraries by any other method,

In India to-day there is the danger of library authorities looking at
librarianship from the point of view of the past, discarded everywhere
else. There is also the danger, so fully illustrated by history, of librarj.
ans with progressive views being obstructed and administratively, if not
actually, stoned by those in power,

The primary duty of the earliest librarians was to conserve to de.
fend the book from users. They were keepers of books. Even’ to-da
the librarians of the British Museum are called Keepers. y

In a later phase, lasting up to a generation or two ago, the librar;
was usually a book-man, a bibliophile, a literary gent who 1 ov::
and understood his books better than he understood those who were and
might have been his readers. We do not wish the love of books
books to be lost to librarianship: a keen sense of book valyes is que
tial. But for us books are essentially instruments, chogen and to be
used, for certain purposes. The danger that I have pointed out is the
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danger of looking at libraries from the wrong angle that of books rather
than of readers.

In India, which has been the field of a daring experiment in the
possibilities of bureaucratic administration, there is the danger of a third
type of librarian being evolved. This librarian may look upon a library
neither from the angle of books nor from the angle of users. He may
look at it from the angle of his own rights, privileges, prestige and en-
joyment. His love of his own comfort may blind him to the comfort of »
readers. He would rather restrict the service to the public than forego
his private conveniences. The penal clauses of the library rules will
loom large in his vision. In other words he may look upon himself as
an “ Officer.” Who knows what that outlook means!

But the post-war concept of librarianship has completely ousted
the “Officer” spirit. It has even allowed the books to recede into the
background and has brought into the centre of the picture the readers—
actual and potential, with emphasis on the potential.

The primary duty of the librarian of to-day is to convert every citi-
zen into a reader of books, not by force, not by special legislation, but
by persuasion and by service that is at once prompt and exact. The
term every citizen includes not only the normal but also the abnormal—
supernormal and subnormal. It includes for example not only the in-
tellectual aristocracy but everyone else; not only the classes but also
the masses; not only the urban but also rural folk; not only the adult
but also the adolescent and child; not only the man but also the woman;
not only the healthy but also the sick; not only the free citizen but also
the man behind prison bars; not only the literate but also the illiterate;

not only the sighted but also the blind.

I have here a concrete example, a list from an English Town with
15,000 readers. Of these 4,000 are women engaged in their domestic
work. The remaining 11,000 represent 250 trades and professions. 700
are labourers, 600 clerks, 71 soldiers, 71 surgeons, 71 nurses, 71 um-
brella-makers, 71 pawn-brokers, 71 night watchman, 71 undertakers, 71
bus-drivers, 47 butchers, 33 clergymen, 29 cleaners, 22 artists, 22 bar-
men, 22 bakers, 13 blind persons, 1 driver, 1 bill-poster, 1 chimney-sweep,

and so on.

I wonder how long it will take for an Indian Town to have such a

variegated list of readers—such a high pitch of adequacy of library ser-
vice. But I am sure you will grant that neither the bibliophile librarian

. nor the caretaker librarian nor the “officer” librarian can ever help reali-

3
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sation of such a state of affairs. We want an altogether new type of
librarian who harps not upon what he is to get from the library but on
what he is to give to it—who focuses his attention not on what he will
get from the community but on what he will give it in service.

This new ideal modifies also our view of the sort of books that are
to be collected in public libraries. Library service cannot be adequate
if bookselection committees will admit only highbrow books into the
library. To make library service adequate libraries should have plenty
of books of all standards and on all kinds of arts and crafts which will
be of interest to all kinds of people. Bodley, whose name has been per-
petuated in the Bodleian Library of the University of Oxford, would
not allow Shakespeare’s dramas into his library. They were too vulgar
for him. So he threw away some of the first quartos and folios of
Shakespeare that found their way into the library. His successors had
to spend fabulous sums years later to acquire representative copies of
those very quartos and folios. I mention this because in India of to-day,
the gulf between the English-educated intellectuals in whose hands aj
power is concentrated, and the 98 per cent who form the rest of the popu-
lation is so great that there is a danger of mutilation of library service
by the adoption of high-brow standards of selection.

Finally, we have to remember that adequacy of service is not com-
pletely measured in any of the ways we have discussed. Service is some-
thing essentially qualitative and does not lend itself to quantitative
measurement. The essence of service is elusive, intangible, invisible and
may thus be missed and unprovided for. It consists fundamentally in
personal service to readers. That should be understood to be the most
important function of a library. A famous British Librarian said that a
Jog of wood with a reader at one end and a librarian of the right type
atsthe other interpreting a book to him would constitute a library, but

a collection of a million volumes in which there is no :
remains merely a collection. Personal service

This post-war conception of the true {
mands the elimination of the care-taker Jj
an and the officer librarian and the recruitment i

: . v 1br of service-mj .
vice-intoxicated librarians. 1t is also reflecteq in the prov;ir:nm:fed, sei:l
staff to re:xder this personal service to readers. It is caljeq the “Sfl::; r-
ence staff”. Its business is to establish contact between the right readeer

and the right book in the right manner at the right time. 1y, the provi-

sion of reference service our country is still f. i
ar
ties of our University, I am glad to say, have b::: 1:3-“@'1:;;: ‘;th:h";;

problem and they were among the first to Provide a full-time reference

unction of library service de-
brarian, the bibliophile librari-
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staff, though inadequate in strength. I trust that each of the distin-
guished members of the Rotary Club of Madras with his rotary ideal of
service in personal, business and community life, will become a centre
for propagating this principle of library service and will do all he ean
to bring about a state of affairs in which every town will have a public
library with a good assortment of books, thronging with.readers and
manned by an adequate army of men, fired with love of service, looking
upon service and not their own personal comforts and advancement as
the summum-bonum of life,~men for whom such a life of service will
be the sole reason 2nd aim: of their work and of their seeking to be borne
on the cadre of librarians.



APPRECIATION AS AN AIM OF POETRY TEACHING
By

! Sr1 8. TIRUVENKATACHARI, M.A.

Thyagarayanagar.

It is a matter of common knowledge that every teacher writes down
a few aims for every lesson that he proposes to give. He would consider
his work as satisfactorily done, if these aims were achieved. Thus, the
teacher of English Prose, has, for his significant aim, the drilling of the
pupils in new language forms and correct pronunciation. The formula-
tion of an aim, therefore, is considered a necessary requisite. We often
" find teachers of poetry stating ‘appreciation’ as the primary aim of their
teaching. Most unfortunately. nothing more than the mere statement
of the aim is done by the teacher. The ambitious aim stands merely
stated; not achieved. Peep into a poetry class in India; memories
of your experiences in a Surgical room will at once occur to you.
Poems will be cruelly treated: they will be mercilessly cut into count-
less pieces, analysed to an absurd extreme. Their beautiful skin will
be pealed off. The skeleton alone will be presented in all its naked
horror to the terrified audience. The poetry teacher will impress you
as one skilled in Anatomy. He will perform a thousand operations on
the poems and twist thenfx out of §hape. But look into his notes of
* lessons. You find ‘appreciation’ written in bold letters. It is just like
cutting out the beautiful limbs of a beautiful damsel to appreciate her
beauty. But such is the state of affairs.

Yet, no doubt the real aim of the poetry teacher is ang must be ¢
tedth appreciation. 'The only thing about poetry that is worth teachi .
is the enjoyment of it. The idea of teaching appreciation mi },fac mg
ridiculuous and funny. Yes, in a sense it is ridiculous, It 1o E~d. solun
in the sense that true appreciation is never taught; it comes S~ ridiculous
ly. But be it noted that the word is used in a different s rlzomanevous-
‘guide’. While it is impossible to teach appreciatjon it s ufe to mfaaln
to lead young pupils to the appreciation of g0od things. Itq‘ u.e possTb e
to make a horse drink (for it is in the power of the horse is xmpOSsxbl.e
is possible and necessary to take the horse to water -! only): yet .1t
thirsty it will certainly drink. - 1f the harse is

What is appreciation ? It is very difficult

" toe in it s .
tory manner. Definitions have been attempt Xplain it in a satisfac-

ed but nope of them can
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be satisfactory. It is as difficult as the other wbrd ‘pleasure’ to define.
The dictionaries are content to give synonyms like ‘ value’, ‘ estimate '—
which make us none the wiser.

It is also unwise to attempt to define or explain appreciation. But
our inability to define it clearly, does not mean that we have not under-
stood the term and its significance. We certainly know what it is
though we cannot expresg clearly what we feel about it. At least we
are able to explain it by examgles. Our eyes see Beauty. They enjoy
it. We unconsciously say that we ‘appreciate it. Here we have used
another, word, ‘enjoy.’” And this leads us to a point of importance Viz.,
that we appreciate because we enjoy. What is enjoyment ? It is a feel-
ing which we get when our sense perce:ves its most congenial object.
For instance, when we say we enjoy music, it is implied that we do so

only on account of our sense of hearing perceiving the music sweet. .

Likewise we enjoy a dish, we enjoy a show, we enjoy a bath, we enjoy
a fine scent. Thus, appreciation, we have noted, is the result of enjoy-
ment. Negatively stating it, without enjoyment there cannot be appre-

ciation.

The question we must address ourselves to next, will be, why talk
of appreciation with regard to poetry teaching alone? Is there nothing
to enjoy in prose ? The word prose is itself self-explanatory. However,
good prose provides us enjoyment. Who would fail to appreciate the
poetic prose of Charles Lamb ? While reading Lamb we are apt to forget
ourselves altogether. Lamb’s prose is certainly more magical in quality
than some of the finest poetry. But generally speaking, prose cannot
help us so much as poetry to develop the powers of appreciation. If
prose is words in the best order, poetry is best words in the best order.,
Prose does not leave so much impression on the reader or hearer as
poetry. Poetry affects the whole man not only through his intellect
but through his senses and what is loosely called his imagination and
works upon his emotions. In the words of Herbert E. Palmer : Poetry is
one of the highest kinds of creative expression and at its loftiest is promp-
ted by what the Bible calls Spirit which is pure Thought perfectly fused
with pure Feeling or Emotion, the fusion so complete that it is impossi-
ble to discern any division of contact. That which is most highly creative
in the Arts is generally sensed before it is understood. It channels
through the reader’s or beholder’s soul through his feelings or emotions
(because partly inspired by such) into the analysing laboratories of the
brain. 'The creative impulse is in contact with central rhythms which
spring from the source of all things, the Spirit of Light.

Thus in brief the charm of poetry cannot be repressed. It is Beauty
pure and simple. To understand poetry is to know Beauty. He must
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L}
be a brute who refuses to be touched by Beauty. We appreciate poetry
spontaneously even as we appreciate Nature. The same feeling over-
takes us. Good poetry certainly makes us fall in love with it at first

sight.
Therefore our appreciation of poetry is and must be different from
our appreciation of prose.

In this conneection, it is worthwhile knowimg what Jagger has to say
on the subject. He says: The poet’s intention in writing or reading his
poem is that the same poetic experience shall be revived
in the reader’s mind. To read a poem is to recreate it with the same
degree of intensity. Such an act of revival, if performed perfectly,
could only be performed by an ideal reader, by one whose mood is attun.
ed when imagination is alive, whose curiosity is alert, who understands
what poetry is and who comprehends the words of the poem. More
than this, his experience would have to coincide with that of the poet as
would his emotional sensitivity and his rhythmic quality and his power
to feel the associations of words. Such a reader would need no inter-
preter, no preparation; he would get through at once to the inspiration
which is the poem. But no two persons have had exactly the same ex-
perience and none feel the associations of words in exactly the same way:.
Appreciation is passive in that it receives beauty. The reader must sur-
render himself to the will of the enchanter. And it involves feeling al-
though it is not mere indulgence in sentiment. But the enchanter, once
he has the reader under his spell, will require him to act—in this sense
it is active. His mind must awake to new and more glorious life.

What are our arguments for teaching appreciation to school
children ? Are the immature young fit for such an instruction ? The
following are some of the arguments in favour of teaching appreciation
to children.

Young people have an instinctive liking for poetic thought. They
instinctively like the beauty of language in poetry. Though the pupils
will not be able to tell why they like particular parts of the pozm
they are able to detect those lines which possess the highest merit.

As Tomkinson has pointed out, there is much in com
the poet and the child. The mind of the poet and the chil:in C:;eb;:::;leen
The poet lives in a world of emotion and though the head may ch "
the heart it does not dictate its outpouring. The child’s worlq tasw'n
emotional and both poet and child are imaginative beings. Both [l); .
occasions for dreaming. The language of the poet is. in .its . h:;
understood by children. His words are simple, sensuous N te:
so are theirs. He delights in pictures and colour ; so do thc;ym::xo’f,;d;

-
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a joy in the music of words and in the swell and subsidence of rhythm;
they also do. The creative instinct is as strong and abiding in the child
as in the poet. They are both makers. The poet labours to make a
piece of beautiful work which will have its chances for all time; and in
his work finds truest expression of himself, his highest human opportu-
nities. The child strives after the expression of himself and does it in
the same way as the poet by creative work. In short the poet is childish;
the child is poetic. Having in view these arguments, Tomkinson has
even gone to the extent of suggesting the teaching of ‘verse-making’ to

children.

Further, there is one other convincing argument which argues for
poetry being taught to children. It can be best understood in the words
of Jagger: The little child cannot see much, but the eye- with which
he beholds the world does not wear the spectacles of habit and pre-
judice. He sees Nature in her freshest colours. The school receives him
comparatively unspoiled; his mind is not clouded by expectation of death
and decay; it has not yet had such commerce with the world that is fixed
cn profit and loss, or shackled by conventions. He is naturally fitted to
appreciate poetic inspiration which is not sophisticated and to respond

to rhythm which is not too subtle.

Last, the child hungers for life, and poetry alone can give him all
secrets about life in a manner most appealing to him.

We have stated that appreciation cannot be taught but must be
spontaneous. Why then talk of teaching appreciation to pupils ? Though
the instinct for the beauty is native in man, good taste is not acquired
without apprenticeship. In the appreciaiion of art, nurture must sup-
plement nature; we must train the child in the way it should grow and
especially in literature, appreciation depends on training. The taste for

| good writing is an acquired taste and in many of its aspects literature

makes no immediate appeal to the untrained child. Once introduced
to the beauty of poetry in the proper method, children will appreciate it

better than we can.

Stating the method by which appreciation could be best taught in
the class, it is proper that we should deal with Reading first. It is a sad
mistake which we commit when we think that reading aloud can be
very easily done. How many of us have reflected that only one in a
thousand reads as reading should be done ? Pupils in the school often
take pleasure in reading a passage in a sing-song tone. Some eloquent
professors and lecturers in India often assume the role of Bhagavathars

who perform Harikatha Kalakshepams to emotional audiences. It is no
wonder that young pupils who are instinctively imitative, imitate the



286 THE SOUTH INDIAN TEACHER

voice of such lecturers. Bad habits acquired in the early stages come to
stay with us to the last.

The reading which is designed to stir the emotions whether of the
reader or of the auditor is reading aloud. Therefore, it is of especial
importance in poetry. Poetry can be understood, much more, appreci-
ated only if it is read properly. For understanding prose, silent
reading must be practised; but, for the understanding of poetry loud
reading is essential. Understanding is difficult, especially for children
if loud reading is not practised; for while it is possible for an adult u;
hear the music of poetry in silent reading, it is hardly possible for
children to hear with the eye. Good poetry, properly read, charms the
hearer even as the musical instrument of the snake charmer charms—
let us believe 'it—-the poisonous cobra. Poetry is not for silent absorp-
tion. It is for reciting aloud. Ore says his pleasures out while rea ding
poetry. And Tomkinson stresses this point only when he says that much
fine poetry is a cry, an exultation, a rapture of the spirit and declares
itself most fittingly through the human voice.

If poetry is not read aloud in the class, children my never learn to
appreciate it as poetry, since in a child suggestive sound awakens more
poetic emotion than delicacies of language. The emotional effect of
poetry might be traced in the class and analysed by the children, them-
selves, if selections are read aloud. '

The pupils therefore must be given proper training in loud reading
The best way would be the teacher should first read the poem in th‘_:
proper manner. It follows, that the teacher should train himself for
the task at first. He must; otherwise, he will fall short of the definj
tion of Tomkinson that “ A teacher in the literature lesson is in eff ;
a broker in Aesthetics”. While reading, the teacher must bring ot te}f
force of rhyme and rhythm. The wavy feature of poetry, its rh th ¢
must never be ignored, while reading. There cannot he p(;etr . ')th o
rhythm. Versifiers are distinguished from prose writers in they .
~:se rhythm. way they

What is rhythm ? “ By rhythm we mean the rise and fa]]
less regularly, of spoken or written phrases caused by the altmore. or
of accented or stressed and unaccented syllables " Rhythm is ‘;l';:a e
rise and fall of the sea, rather than the pendulum of a clock p‘ : lh'e
essentially emotional utterance, and rhythm cannot be ban.ishet()je s
it. “To discard rhythm is to deny the first principle of aj] mfrom
to abjure melody, to reduce verse to the leve] of chopped u lengths
of prose ”. The teacher must read bearing this fact in mind 'I:;e pupils
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must also be made to understand that rhythm is the soul of poetry.
The moment the pupil perceives the rhythm of poetry, he gets the power

of appreciation. Scansion need not be taught separately; But the

teacher might pass or run on wherever necessary while reading the
poem aloud. It all depends on the gbility of the teacher. Unless the
teacher is thorough with the process of poetic appreciation, the
appreciation lessons will degenenate and fall short of that degree of
poetic experience of which the children are capable.

Rhyme is also a feature of poetry; bu, it is not a necessary feature.
If the poems prescribed have rhymes, the teacher should see if the pupils
read them with due attention to the rhyme scheme. Rhyme is certainly
one of the important elements in poetry which make an appeal to the

reader.

Recitation should be a regular feature of the poetry class, The pupiis
should be taught to recite properly the poems learnt by heart. There is
no danger in ‘cramming’ a poem; on the other hand, there is every
advantage in it. The teacher should have taught recitation in such a
manner, that if a pupil should recite a poem, the other pupils of the class
should be able to understand the meaning of the poem by merely hear-
ing the poem recited. For that matter, while a poem is read or recited
by the teacher for the first time, the pupils must at least be able to get
a vague idea of what the poem is about. The pupils must not wait for
the teacher to give the explanation to know the subject of the poem. If
it should be so, the teacher must read or recite the poem with proper
gesticulations, modulations of voice, and change of facial expressions to
suit the meanings in the various contexts in the poem.

For efficient reading or recitation, the voice of the reader or the
reciter must be perfectly trained; for, poetry is only read for the chanm
of sound. Otherwise, no appreciation arises. An efficient throat is a
desideratum. And Harriet Monroe would say : “ The reading of poetry
should be an easily accessible delight, instead of the bore which it
usually is. The defect chiefly to be avoided is a certain high sounding
routindity which most pupils assume like a toga when they start to read
a poem aloud. Most voices, need training to develop the latent beauty
in them; every school should teach the proper use of this delicate
musical instrument in us. Given a good voice properly controlled,
an ear for rhythmic rhythm and the simplest possible observance of the
pitches and tone of poetically ephanced speech and you have the begin-
ning of god reading of poetry—a beginning which practice and the
stimulus of the emotional and imaginative intensity may develop into
high artistic beauty. '

4
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A systematic and a careful training of the ear in the pupils is alsp
of unique importance. A cultivated ear is part of.the technique which
enables the student to interpret poetry for others and to appreciate for
himself. Ear training is the basis of all work in appreciation and it
rmust come first and remain to the last. The charm of poetry is the
charm that presents to the ear. The aural appeal is the greatest in
poetry. So the attention of the children should be drawn to the charm
of sound in language and they should be encouraged to express pre.
ferences for nice woxds.

The meanings of poems appeal as much as their form. The meanings of
poetry appeal as much as their form. Great are the intellectual pleasures
arising from the meanings. The writer knows many among his friends
who would actually shed tears while reading portions of Sri Valmiki's or
Kamban's—Ramayanam the two great masterpieces which are the best
representatives of Sanskrit and Tamil Poetry respectively. The reader
of the Ramayana cannot but identify himself with the Hero; his joys and
sorrows. That is so because he understands the meanings of the verses
very clearly and gets absorbed in them. The Four Thousand—Vaishna-
vite eclectic book of intellectual treasure and pleasure——is another which
is enjoyed for its excellence of meanings. Understand the real meanings
in poetry—certainly they will grapple you to their soul with hooks of
steel. To children it is always best to give easy poems. For the pupils
can appreciate such poems only which deal with things within the reach
of his imagination and knowledge. Those poems requiring elaborate
explanation and not springing from universal and simple emotions should
not be given to the pupils for reading. Those poems alone are fit for
the pupils which present no difficult of any kind. The teacher of poetry
it should be remembered teaches appreciation not explanation and
paraphrase. Explanation and paraphrase are secondary in importance
in the poetry class. They are taught only as part of appreciation study.
But unfortunately, in a bilingual country like India, where English is
a foreign language, paraphrase and explanation take the primary place
and the poetry lesson degenerates into a paraphrase lesson. Though
certain amount of knowledge will undoubtedly be absorbed in the
Appreciation process, it is purely a by-product. Emotion and not reason
takes the initiative and colours the thought. Works of art are not there
matters of fact and theif' cog:')itive aspect is of secondary importance. To
labour verbal explanations in literature is simply to miss the raison
d’etre. It is to mistake the bricks and mortars for the building”. So in
order to avoid unnecessary verbal explanation, it is always best o have
the simplest and the easiest poems. For instance. the Rime of the
Ancient Mariner is appreciated for its sublime meaning without explana.
tions being found necessary. It is essential to remember that with
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regard to the selection of matter for study procedure must be ordered on
the known laws of mental growth.

While it is advised that the teacher should as far as possible en-
courage the pupils to understand the meaning of choice expressions in
the poem independently, it is equally desirable that the background and
atmosphere of the poem should be clearly visualised by the pupils. The
pupils should be trained to bring before their mind’s eye the scene of
the Ancient Mariner caught ‘alone alone all all alone alone on a deep
deep sea’. They should picture to themselves the sight of the Mariner
shooting the albatross with his cross-bow. Otherwise no appreciation
arises; no understanding is possible.

Poets are known for their high imagination. Though we know that
the Ancient Mariner is only a  figment’ of Coleridge’s imagination, we
forget for a while that we are reading a product of imagination when
the Ancient Mariner proceeds to tell ‘ The sun’s rim dips; the stars rush
out’.  The touches of realism which the poet gives make the poems
wonderfully real. This fact must be carried home to the minds of the
pupils. The imagination of the pupils must not be allowed to run riot.
It must be in harmony with what is real.

All true poetry suggest atmosphere. Atmosphere is suggested by
“the witchery of certain words in combination”. Might be the
atmosphere might be ‘ alien to every day experience but we relieve and
share in it because it appeals to our imaginative sympathy . Atmosphere
cannot be taught. It must be felt. It all depends on the efficiency and
capacity of the poetry teacher; not on his knowledge of facts but on his
aesthetic sense, his sense of the Sublime.

The Heart of man is the province of poetry. The poet’ records only
what his heart feels. This explains the varying moods in the poems,
The mood of the poem is therefore of very great importance to the
lover of poetry. For the poet the mood begets the poem; for his
audience the poem begets the mood.” It can only do so if it is read in
an appropriate spirit. The teacher’s primary duty is to identify himself
with the sentiments of the poem. The pleasing mood of the poem should
evoke a kindred mood in the teacher. The teacher should lead and the
pupils should follow. There is nothing so infectious as emotion. He
who would move others must first show that he is moved himself. The
appreciation of mood must come of its own accord to the pupils. It
cannot be thrust into them. It can come only if the pupils recognize it
and welcome it. The sense to appreciate mood never likes to enter
hostile doors. The pupils are inhospitable because they are unable to

ize their guest. Then, let the teacher guide the untrained hosts
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in the art of receiving desirable guests. It is not a difficult affair to
train children. “It is to be believed that the mood may be induced in
the child even if he does not grasp wholly the content of the subject
matter. In reading poetry to children the teacher may act Jj(..

on the advice given by a humourist: ‘ Take care of the sounds, the sense
will take care of itself.” The mood of a poem is associated very intimately
with its rhythm and the tone colour of its words ang the best and the

only way of summoning up the fitting mood for children js to set free
the rhythm and the word music in a reading aloud.

It is important to repeat the well known rule of poetry apprecia-
tion that a poem should be taught as a unit by itself: it must
not be cut into pieces. The dissection of a poem takes away all jts charm;
it makes the poem an object worthy of contempt.  The whole alone
can appeal in poetry. The parts are like the dead limbs.

It is true that keen and minute observers possess the capacity to
appreciate anything. They are often struck by the glories of Nature.
They find sermons in stones, books in running brooks and good in every-
tiing. To them a thing of beauty is a joy for ever. They will appreciate
the good in everything. Show them round a garden; they are pleased.
Give them fine poetry; their pleasure is equally great. For they have
acquired the sense for appreciation. Therefore it is best to develop the
powers of observation in the pupils. The pupils must be shown good
scenery—landscapes—good pictures, good plays, good architecture. They
must be taken to places where Nature is at her best. True, poets are
bom; but it is equally true they are made better poets by Dame Nature.
Goldsmith’s Deserted Village would be less appealing if it were merely
a figment of his imagination; It now touches depths of feeling and opens
the gates of our vision only because it was a real village which Golg-
smith knew, lived in and loved. True love is the basis of all apprecia-
tion. It must not surprise us if a boy who used to be sitting near a
brook silently watching it as it came from the haunts of coot and hern
later developed into a poet. The pupils can be trained to love Nature
not by abstract talks on Nature but by being introduced to Her directly.
The teacher therefore should afford plenty of opportunities to the boys
to come into contact with Nature. It might be suggested here that it is
good to have the School in the midst of an excellent garden so that the
pupils might spend their leisure time profitably. Then poetry will
hold. them by a charm which though invisible will be stronger than
all the chains by which men bind themselves to the materia] world. Know
Beauty, you will certainly understand poetry and know to appreciate it

In the teaching of poetry much depends on tixe teacher. Some would
even suggest that poets alone must teach Poetry. For poetry must be
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enjoyed first and then taught. It is not like teaching Physics or
Mathematics. Though it might be impossible for the teacher t'o be a poet
2s well, he must necessarily be poetic to appreciate beauty .hlmself. Let
him know what poetry is. Then let him take up the teaching c'>f poetry
to his pupils. Let him read as much poetry as he can. Let hxfn enjoy
while reading. Let him develop his aesthetxc.powc'ers. Certainly the
teacher’s taste in literature will largely deteme his own cul{ure and
that of his pupils and will enormousy influence his outlook on his work.

I have no apologies to offer for pleading in such s.trong .terms_ to
teach poetry only for appreciation. I am one with To'mkmson in feeling
that when a man loses his sense of beauty he loses his natural sense of
t:alance and must crawl instead of standing upright.‘ Educatiog has 1o
cption but to take service in the cause of betauty. The emotxor'xal life
is a natural and necessary corrective to the life of reason. Man is ever
‘ roaming with a hungry heart’ and .it is the bAusmess of .educatlon to
open up right channels for the heart’s over-flowing. Man is not wholly
sustained by the fruit of the Tree of Knowledge; he must eat too of the
Tree of Life; In the study and practice of Art he may find empioyment
for his powers and solace for his spirit’.

G
N



THE VALUE OF MOTION-PICTURES IN THE TEACHING
OF HISTORY

By
Srr T. V. Cuokxarra, M.A., L.T., Survau

Now that the introduction of Provincial autonomy, the visit of the
delegation of the New Education Fellowship, and the publication of the
Wardhz Scheme have all focussed attention on the content and method
of education, it will not be amiss to take stock of the situation with re-
gard to the place and the methods of teaching history in schools and
particularly consider the value of films as one of the potent
modern methods of historical instruction. What place does and
should history occupy in our ,schools? How can the films be
made to illustrate and illumine history?  Although univer-
sally taught in schools history is a neglected subject in the
curriculum. This neglect is not a little due to *the uninspired
choice of material’, the faulty methods of instruction or very often
the want of any method. History as a school subiject is the study of
lists of events with the dates, unexplained and uncorrelated. which makes
one dislike the subject at school and despise it in after life. Tt is en-
visaged as a collection of dry-as-dust facts and has not been a human
subject to the secondary school pupils. The teaching of history is still
supposed to be everybody’s business, The History Room with a proper
supply of books for study and reference, maps and models, charts and
diagrams, pictures and portraits, is unknown in Indian Schools.

The proper study of mankind is admitted to be man and everything
that the child and adolescent learn should be built up around history as
the centre wiil be granted. The cultural and humanising values of his-
tory cannot be exaggerated. “As nothing teaches, so nothing delights
more than history says Loke. History is an instrument of liberal edu-
cation. It not only affords training of the intellect but also a training
in right living. It develops the critical faculty and leads to the appre-
ciation of human achievement. Intelligent teaching of history may in-
directly inculcate patriotism, good citizenship and humanitarianism and
by appealing to the historical imagination of the child, an understanding
of the present in the light of the past can be attempted. The scientific
teaching of history will encourage pupils to crificise historical actions,
to see both sides of a debatable question before coming to any conclu-
sion and to note just as clearly as in the chemical or physics laboratories

MOTION PICTURES IN THE TEACHING OF HISTORY 303

the inevitable effect or effects of any particular cause. For producing
such results the history lesson should not be a mere narrative but should
develop in a series of problems to be solved introduced by ‘How?’ ‘Why?’
and so on. ‘

If history does not present some idea of the development of civili-
sation it has failed; if it does not provide the outlines of evolution it has
failed; if it does not show whence we derive our artistic ideals, social
customs, cultural values, economic principles and administrative axioms
it has failed; if the number of Ghazni’s invasions is better known than
the name of Nalanda it has failed; if Alexander bulks larger than Asoka
or Tamerlane than Tukaram History has failed in its purpose. If our
pupils leave us with an enquiring mind, if they have been made to rea-
lise that there is something in it and that history is not a list of dates
or of causes and consequences to be forgotten as soon as possible, but
the opening of the story of human endeavour, if we can make our pupils
fee! that history has a real bearing on our everyday life and that it is
therefcre worth while taking trouble to assimilate its facts we shall have
taught history as it should be.

The wise choice and organisation of material and scientific methods
are the two things needed for the successful teaching of history. The
problem which faces the history teacher, perhaps even more than his
cclieagues, is that of securing the active participation of the Pupil in the
work. The basis of most history teaching is the oral lesson. The boys
may appear to listen, they may even really listen, but if it stops there
the result is nil. It is only when hearing is followed by action that know-
ledge can be said to be acquired. In other words, the history teacher
has to try to get the boys to do something. Here the method of teaching
history and the aids to the method come in. It is not possible here either
te elaborate the aids or explore some of the less frequented paths of his-
tcry teaching. The purpose of the article is to see whether and how far
it is possible for the history teacher to make use of the films as a part
of his teaching technique with profit and pleasure.

In the course of oral work or private study the child will often meet
with ideals which he can only understand in part of scenes which are
only dimly imagéd in his mind and illustrations have to supplement the
the exposition of the teacher or the text book. Illustrations give a clear .
cenception of something which is in nature general, assist the imagina-
tion or help the children to understand the course of events and the rela-
tions between facts. These aids afford variety; they often make an
appeal where other methods fail; they stimulate interest; they prevent
sysiematic teaching becoming a mere routine. The cinema is in our
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midst, whether we like it or no; it

hfu'ness this potent factor in moderzeric:r:zssal:or s;‘eox"” }"l:ther e c:m‘nOt
picture has been regarded as an agency for diversion} o ot
inriead of an aid to instruction. Slowly but surely the o EMerta.mment
come t‘o stay. The teaching cannot ignore its challen Zmema mind has
cai: af?ord to neglect so important a factor as the motim e :%hOOl
education ?f a generation that resorts to the cinema wptl:tures - 'the
sf the talking picture, such a vast new field in the w'orld ‘f et: ¥ co.mm-g
f.pene'd up as staggers the imagination. The great adv y ueation 18
ing picture has over the silent firm is that the child’s aftn tage t}'xe t.alk-
t«_j:i by the addition of sound as it was never rivetted bef ertion 1s rivel
of the talking picture, the leading teachers of the world ::;e. By rfleax\«;
are of r.lecessity limited, can now be brought face to face O,Sfe aud.le'n ces
A film is a big thing in the teaching of history. For one \t‘hnh !Y.nll‘xons.
trotes every action. In books there may be illustrations, b ltng s
portf'ay a scene or action in a certain place. A film Sh.owu they or.‘ly
m.ovirg about naturally. There is only one thing better hs ey e
!ea.mmg history, that is, seeing what actually happened i ?? flms for
is impossible and one cap see only the relies which lt.se p L that
the best aid for learning history. remain, the film is

7ithin the last decade, the rapi i - i
instructional purposes has revealedpt}cxie e::f:xstli(z):llit;rar:; t:;xn pictures [or
film as a teacher’s aid in the United States of America am: ;‘:alue o the
reve}aﬁon is yet to be made in our country. There has bee neand 'A
cussion of the general problem of the teaching film in e?lsu S i
some airing of the matter in the popular and educationalc a;lona! circles
me.nts 'have been advanced for its use, that for instane e A:\rgu-
episodic, too mechanical; its use would dwarf the chzl,d}he‘ ﬁlm o
powers and atrophy thought since a class is intellectuall N m@mﬁve
looking at the screen. But these contentions are in the n:mpa.sswe While
?:fu:xn:nz '.I‘he teaching world .and other interested persore otfha p‘no'n

1 gainst the film according to their personal ns theorised
without experiment for either point of view. predilections but

Extensive investigations hav arri :
America and England with re;a::iee:‘o L:}::mison ;n Jecent
teaching. For instance in 1922 Weber obe o fi
in ¢ School of New York from lessons accom 't:ldned
plue.ly oral lessons. In 1924 Professor F, N p;:l oy
vrrsc;t: and tWelv? collaborators conducted .a s;f:;anf of Chicago uni-
x:;) ess and detail far surpasses the teacher in the ! experiments in

n of the purely narrative type. Many counter Presentation of any

brpught forward. The film method has been st; mz'i‘;’:zr:ts l;ave been
00 facile, too

ears in
Ims in history
better resldts

" the contribution of the
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the schools of several American cities on the comparative value
of motion pictures and other methods of instruction. The film was com-
pared with oral teaching and with other visual aids as slides, stereo-

graphy and still pictures. Motion pictures were found to have two dis-

tinct merits. There are some instances in which the understanding of

a: object requires that it be shown in motion. Secondly motion makes
objects attractive and as a consequence attracts close attention and
prompts to better learning. The film.is valuable for the presentation
of matters which the child cannot picture in terms of his previous expe-
rience. Some of the advantages claimed for the film method are
(a) an increased interest in school work and a sustained interest in
the topics studied ; (b) a quicker originality and a larger participation in
project work and other self-activities; (c) a greater desire and ability
to discuss subjects and to write about them; (d) a greater
facility in correlating features of their lessons with community
conditions; (e) an ability to concentrate mental activities, to think
more accurately and to reason more soundly. Films give a connected
and coherent picture. They help to give the idea of history growing
out of itself and not being merely a story of incidents concerning heroes.
They give the pupils main facts and a broad outlock and touch all points
of view in a short time. They also serve as a connecting link between
social and political history.  After having a course of lessons on a
certain subject or reading round it widely, to see a film would make a

clearer impression and help to fix the knowledge gained in the mind.

Since the film quickly covers a large ground it is useful for revision.
d more pleasurable.

Learning is less fatiguing an

Another experiment on the value of films in the teaching of history
was conducted in America in 1927 by Professor Knowlton of Yale
University. For a period of five months all the 521 pupils in the vIII
Grade of a junior High School at New Haven received the same instruec-
tion in History, but the experimental groups saw films at the opportune
moment in the course, the control groups having only the usual aids.
A series of films were produced to illustrate the whole history of the
United States of America. No expense and trouble were spared to make

these Photoplays accurate and realistic. The test was devised to measure
films to enrichment, retention and the creation

of interest. The investigators give as their outstanding findings: (1)
that the photoplays contributed materially to the gaining and retention

of worth-while knowledge, particularly of knowledge of interrelation-

ships other than time; (2) that they produced more pupil particpation

in class room discussion and (3) that they caused the pupils who saw

them to read voluntarily more supplementary history reading material
®
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than under controlled class room conditions. The pupils learned about
a

: e aid , .
more. id of the photoplays but retained only about 12¢¢

. The Historical Association of England deci

;:;:)btehe possibilities of historical classroom ﬁln*(Ai 01(111 tl(ﬁ))?.}:ld (;Es::(:::g\
iy jfntx}r]l:dce; of tthe t'eﬁ'e'ct of th.e film on all types of scholars, in various
Plares and i:nélye,ml:n:ilustgal nn;i ag:iicultural areas, in towns and

: - ary, Central and Secondary Schools. Th
general effects of the historical teaching film a istorical
films give life to the past as nothing else dol:s ":m)'- The' e
* ] Yy rtraying life i
J;ce)::(x;xe'r:t :;nd l?y' gwmg a background, with full d‘:t)ail.) '%hlelfeﬁli:
rea évg eat m.terest in the characters as People who have really
- B giving interest in stories of the past and by making the
or affairs of other lands live to us. the films help history to pirf - péSt
. . N ©
;r:iie;:::;t:(:m},ft:aft‘lls, to promote social imagination. One ;?t:z
e ic 1 ms would be of assistance is by providing a sound
tiongx(’) fpwxlfa and social background for the story. They helb reallixsa
son of C(::, t:flx.r\d t\}\:herg the ev?nts ‘took place, the relative significance
of eac Sympatﬁr, f e effect of its history on other countries and they
arouse Stimmatzd or'mc:the;‘rl Peoples. ?nterest i1s aroused and imagini;-
o oo ol t.h e films help children to gain both in grip and
. e, he p em to remember, afford them pleasur d .
point of view in addition to that of the teacher and t};e tZ\:inbop;esem ’
3 ok.

In the elementary schools the children remembe
: . . ‘ r mo

;‘:;e’t‘hg:ecﬁli;z::ncc;rrnbmed with a following lesson. It is ;(;tttf):rt:cstuf:
s wonden : me}x:tall‘y Pass'ive while watching the film. They
curiosity is roused %V‘}T at }is coming next and thus their intel]cctu::l
- enco“ragEd‘ » ~aSk en t- e film has been shown the children should
cerves to help the ChilquGStlonS anc-l start a general discussion.v This
e on cortection of mr'en to organise the new information gained. t

and give vent to the :Sapprehenswns. to satisfy the curiosity ar ‘se:])
ined from the 1an erest Freated. in fact to make the k'now(;z;l

the exercise of his thou }I::Ol‘e permanent possession of the child fr o
the historical teachin ﬁ? lupon it.  Without this follow-up discu "om
a5 a teaching mediumgin tr: oses a very great part, if not all, of .its :\llom
either as introduction N Clé ss-room.  The historical ﬁlm' can be g::;
for purposes of revisi or during the course of the study of a t .U-~ 4

of history resides in Oft\s The test of the film as an aid to th;: top;lii:;
Civing of life to the la the}l\pfulness in these four matters ('»;5; The
the stimulation of th past, the c‘reation of sympathy for its‘ le, and
! € constructive imagination . (2) Traini:ge(::o ,c:ir;d

=
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» think honestly and regard new problems with an open mind. (3)
‘he creation of permanent interest in History. (4) The learning and
g of historical information..

ation to be vividly awakened to the past, the
of bygone ages must be made to live. The film can help in this
he teaching of history, in the stimulation of the
when this is interpreted to mean his power
past and of identifying himself with the
houghts and feelings of men of other times. Many backward children
\oticeably profit by the historical teaching film. Film is a help to duller
ind unimaginative boys. It gives realism to historical teaching by sup-
slying details that only those with exceptional imagination can supply

he intending teachers of history, particularly for

‘or themselves. Fort
the non-specialist, the historical teaching film might be of the greatest

ememberin

For the child's imagin

eople
mportant aspect of t
hild’s historical imagination,
f imaginatively realising the

value.
s with their academic bias the film is use-
ful. In the upper classes the film serves for revision, as a basis of

and for critical appreciation, historical and aesthetic. Boys
the wall while the movement in the

ays do not read history apart from the
text-book. The films give more vivid picture than can be gained from
reading all but detailed accounts. The film provides starting points
from which the pupils can build up their own imaginative pictures.
For younger forms the films can be of a dramatic type ; for senior forms
films will be useful for showing diagrams, drawing maps, etc.

Even in secondary school

discussion
seldom look at pictures hung on
film holds their attention. Many b

rtain limitations. The film presentation of
ate both in respect of appeararnce and
itle and other historical incidents can
ructed with that fidelity both to detail and general
demands. But these defects can be mini-
e film producers with accurate details. In
use of films is definitely unhelpul. The
tend to harden impressions of certain
vince when it depicts static objects.
tion picture is invaluable. Its value

Films have of course c€
rsonages are not accur

character.  Films showing ba

celdom be reconst
effect which the historian
mised if historians help th
the matter of time relationships
very vividness of the film may
events. Film is outside its pro
But where action is inherent mo

lies in the appeal to the ear.

The enquiry committee of
have scen enough to realise that
is now available for the teacher
just as the historians of the 16t

the Historical Association of England
a new instrument of incalculable power
of history. One can refuse to use it,
h century could have refused to have
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their books printed. One can be frightened of it and leave it to be
exploited commercially. as has happened to the amusement film. One
can try to discover its direct educational value and limitations, as 15
being attempted with wireless. But it is useless to pretend that the
instrument does not exist. The experiments in other lands have done
much to clear the ground. Indian tests also need to be taken. The
conclusions that are true of one country do not necessarily hold for
another in such a matter as this. since educational tradition and practice
as well as racial temperament, vary considerably. But the value of
the film particularly in the case of history 18 acutely felt. ‘There ?s a
temptation in teaching history to ust oral methods too cxcluswely,} since
the subject so often demands from its wvery nature. thelexercxse of
teachers’ full powers of vivid description. The resulting lack of
bhalance between oral and visual methods is probably to a certain exttem
harmful  to  all pupils and especially  to the visual child.
Miss Francis Consitt, the English  enquirer asked  many pon-
academic people of ages ranging {rom 30 to 63 what they
remembered of their school  history. Several  of  them had
forgotten most of what they knew. Dramatic  stories  stood
out chiefly in their minds—Alfred and the cakes. Harold at Hastings
and Henry's plethora of wives. Any method of instruction which
promised to correct this bias deserved careful consideration.

A time may com¢ when every class room has its film projector just
as to-day every class room has its black-board. It should be admitted
that there are not historical films worth the name in India but they will
come into existence if and when the need arises. A deadlock exists in
the matter of producing educational films. Producers refuse to create
them for a non-existent market. Teachers refrain from asking for pro-
jectors, since they cannot judge without trial of the value of the films
not are they confident in the supply of suitable reels. Moreover our
schools are too poor to own a library of films or a projector cquipment
1o throw the films on the screen. May 1 plead for an enquiry with regard
te the use of educational films in our Presidency by an expert cduca-
tional committee as has recently been done in Central Provinces®

FROM OUR ASSOCIATIONS

THE SOUTH INDIAN TEACHERS UNION PRESIDENT ON TOUR
AT TRICHINOPOLY

AT SAMAYAPURAM

Prof. S. K. Yegnanarayana lIyer, President of the S.IT.U, arrived at Trichy
on 9-7-'38 and accompanicd by Messrs. S. T. Ramanuja lIyengar and K. V. Samba-
iva Sastri. Secretaries of the Trichy District Teachers’ Guild and Mr. R. Lak-
shmana Ai:,_var, Senior Deputy Inspector of Schools, Lalgudi Talug motored to
Samayapuram at 9 a.m. and addressed a meeting of the Range Elementary Teachers’
Association. Mr. Iyer outlined a programme of work for Elementary teachers in
the scheme of rural reconstruction with a view to enable the elementary school
master make himself felt in the rurzl life of the community.

AT GOLDEN ROCK

At 2 p.m. accompanied by Mr. V. Ramiah Aiyar, Senior Deputy Inspector
of Schools, Trichy Talug, and by the Guild Secretaries the President of the SIT.U,,
motored to Golden Rock and addressed a meeting of the Golden Rock Elementary
Teachers’ Association. Mr. Iyer pleaded for organised effort on the part of
teachors bth on the professional and educational side to impprove themselves and
expatiated on the need for teachers shedding dogmatism.

WORKERS' CONFERENCE

At 3 P.M. Mr. Iyer presided over a conference in the E. R. High School of the
Union Workers in the Trichy District Teachers' Guild consisting of Secretaries of
Teachers' Associations in the district. Many important subjects were discussed
r=lating to the license system, personal allowances to teachers in Local Board and
Municipal Schools. the position and future of the Higher Elementary Schools, the
future of official Teachers’ Associations, the administration of the G.P.F., Security
of tenure. teaching in Elementary schools, corruption in the educational system,
grants for elementary schools, the disabilities of school masters, the S.I.T.U.,
Service Conditions Bill, and the Wardha Scheme and educational reconstruction.
The meeting was adjourned and it met again at 6 PM. The Union President said
that a symposium on the subjects was neccssary on the subjects mooted and he
promised to focus attention on them. But he said the solutions lay not in the
hands of the Union and teachers had to focus attention on these in regional con-
ferences and take the public into their confidence. .

IMPLICATIONS OF THE WARDHA SCHEME

At 3-30 P.M., Mr. V. Jayarama Aiyar, Advocate and Manager of the National
College presiding, Professor S. K. Yegyanarayana lyer delivered a lecture on the
National College on the social implications of the Wardba scheme and spread the
revolutionary character of three concepts. namely. craft centred education, univer-
salisation of Elementary Education as 2 democratic measure and State effort in
Elementary Education. The Jecturer opined that the concepts were already there,
but Gandhiji had quietly made them inevitable. As the concepts were healthy
and desirable and revolutionary in the manner of their introduction to end the
old order, the lecturer exhorted the public to welcome the scheme. The chair-
man thought serious thinking was necessary in the YVOrkins out of the scheme,
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CONGRESS GOVT. AND EDUCATIONAL POLICY

At 5 PM. in the E. R. High School, Mr. V. Saranatha lyengar, Local Presi-
dent of the S.I.T.U. Branch at Trichinopoly presiding, Prof. Y’egnanarayana
Iyer spoke on “Has the Congress Government in our province an educational
" policy”?

In the course of his lecture, he reviewed the history of Anglo-Indian Education
in India and stressed the landmarks in it, of the triumph of the English language
in the curriculum, the centralisation of education, the encouragement of higher
education thro’ universities, the piecemeal efforts at enquiry, and the absence of any
enquiry into education on an all India basis. After referring to the attempts at
reform in Madras thro’ the investigation and reports of Sir R. Venkatratnam,
Champion and Statham, the lecturer enquired if the Congress Govt. in Madras
had any educational policy or any intention to enquire into the condition of
education before enunciating its policy. He cited the instances of enquiries in
Agriculture and Co-operation before the reforms were taken on hand. The
Congress Govt. during the year of its office had been dealing only with educational
adminjstration and minor questions like fees, discipline, grants and the like.
What was wanted was an overhauling of the educational system on a well laid

out plan. Education was a major enterprise and proper education would lead -

to economy of expenditure on the police, jails, courts and hospitals. The Con-
gress Govt. had not yet begun to think of education as a factor of national re-
generation. They had done solid work in respects of prohibition, agricultural
relief, medical reform and industries, but the fringe of the problem of education
had not been touched. The Congress Educational Minister in Madras was one
qualified to do things and he had an Education Secrctary who had risen from the
ranks of the teaching profession but yet they had not exhibited any inclination
to take the step forward in Educational action. Concluding the lecturer hoped t}:n
the Congress Govt. in the province would develop the inclination to enquire into
and plan and evolve cent per cent national efficiency.

Mr. V. Saranatha Iyengar endorsing the lecturer’s point of view said tha
the educational system was a system designed to make beggar India receive d le:
from its political masters. The question raised by the Presi dent of the SOoth
India Teachers’ Union had to be taken up by the country and the adyi tru
teachers should not be lost sight of by Government. The Congress Govt.eehadom
jearn to respect the educated man too. The policy of the Congress Govt. in to
cation, whatever it was, could not succeed unless it changed its at titude m ededu..
tion unless the Education Minister forgot traditions and unless the D uca-
was Indianised. trectorate

The President left next day for Tinnevelly.

THE ANANTAPUR DISTRICT TEACHERS' GUILD
DISTRICT TEACHERS' CONFERENCE

A conference of the teachers of the District Educational
and others interested in Education including the local M,L?feeml&m tapur
wes held in the Municipal High School Hall on Friday the 8th Ju) o
3 PM, with C. J. Varkey, Parliamentary Secretary to the Minister f T
in the chair. or Education

A memorandum copy of which is enclosed herewith, wag resen
Pu:ﬂmmhryseaetaryand'thodiscusionwubaudondupofmn:;::
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memorandum. Mr. Varkey ascertained the sense of the house on the following
points and it was unanimously expressed in the following resolutions :—

(i) That the mother tongue, Hindustani (up to 3rd form) and English shoul'd
be compulsory languages of study, Sanskrit being one of the optional subjects,
in the High School course.

ii) That the District Secondary Education Boards and the District Educational
Councils be replaced by a single District Education Board as recommended by the
Legislative Sub-Committee on Education, representation from the Dt. Guild being
increased by abolishing the separate Headmasters’ constituency.

(iii) 'That the License system in Aided Elementary Schools could be effec-
tive only if there is a Board of Appeal.

The Chairman dwelt on the other points raised in the memorandum and said
that the Government was considering some of them immediately and that the
rest would be taken up for consideration in course of time.

]
MEMORANDUM OF THE ANANTAPUR DISTRICT TEACHERS' GUILD

SUBMITTED
To.
C. J. Varkey Esq,
Parliamentary Secretary to the Minister of Education,
Camp: Anantapur.
Sir,

We congratulate the Government on having introduced two of the most im-
portant reforms in the field of Secondary Education Viz., the teaching of non-lan-
guage subjects through the medium of the mother tongue, and the provision, in
the Middle School course, for teaching Hindustani as a compulsory language
subject.

The South India Teachers’ Union, of which this Guild is a member, has been
agitating at its yearly conferences, for these and many other necessary reforms in
Secondary and Elementary Education.

The Guild feels it its duty to place before you the urgent need of carrying out '
the following recommendations:— .

(1) the reorganization of Secondary Education so as to provide alternative

vocational & cultural, of study after the present 3rd Form stage, elastic

courses,
from one to the other during the course.

enough to facilitate pupils to change
(2) Abolition of vast, unwieldy and unreliable external public Examination

like the SSL.C., as represented in the last S.L.T.U. Conference held at Mangalore.

(3) Security of tenure of service of teacher in aided schools ensuring uniform
stardardised scales of salaries, leave rules, Board of appeal and such other ameni-
ties as will make the service contented and safe. -

(4) Provincialisation of the services of teachers of Secondary schools in Dis-
trict Boards and Municipalities.

(5) Maintenance of a teachers’ register for each district out of which alone

appointments should be made,



812 THE SOUTH INDIAN TEACHER

(6) Abolition of all cuts in the salaries of teachers in District Board and M
gipal schools, and the grant or restoration of personal allowances -
the revision of salary scales made in 1934. Such cuts practically ucltznseq‘\;nt o
of the scales introduced by the Government and make the scales a fa:;.- oot

(1) Setting up of District Education Boards, in i
. . place of the existi istri
Secondary Education Boards and District Educational Councils, with ::vilzil::\n?:
a::neller boards in each local area for the supervision of Elementary Edu zjo
giving sufficient representation to teachers in that area. cation
(8) Control of Elementary Education directl /
y by the Government. and i
free education based on the Wardha Sch i i + and making
o eme applicable to children from 6 to 14

(9) Realization of the policy of closing down un i

o .
backward areas. eonomic Secondary schiools in

We pray that in any reform contemplated in the field of Ed i
/ 1 an _ i ucation, ini
of Teachers’ organizations will be given their due place and wei::t the opinions
2 .
1 have the honour to be,
Sir,
Yours in service.

giﬁ;i:a:oo(y. C. RANGANATHA AIYENGAR,
Secretary.

(Sd) S. VAIDEESWARA AIYER
President.

KURNOOL DISTRICT TEACHERS' GUILD

A general body meeting of the Kurnool Distri

. istrict T ' ;
Saturday evening, 9-7-1938, in the Coles Memorial I:?;}}:e;hg;ﬂd T::as held on
good gathering of men and women teachers and heads of instilut_' ere was a
all the local associations and also delegates from Nandyal and A‘Ons representing
J. Rockwood, M.A,, Guild President, occupied the chair tmakur, Rev. B.

Mr. K. N. Pasupati, Secretary, welco
o ' ’ lcomed the deleg
r.eport on the activities of the Guild during m: pal‘t‘k:alﬁ-;::rpr;semed the interim
x mfzx?ent for .the period under review and pointed out u* e read the finan-
Guild’s financial position. The report was duly adopted byn;:‘ for improving
meeting.

The Secretary then suggested alterati
. ' rations to bye-laws relati
i, e i o el by 3 Sul-commie o Mare.
ing Caun - The house resolved they might be referred to ; o lhe nsto-
ons for opinion and brought before the meeting ol ted

The following office-bearers for
the year 1938-39 we
re then elected: —

1. President:
% Viees p:;:i d;et:-: B(-i;l. ;ocm. PrinH ci‘;;al. Coles High School, Kurnool
. e A : ya, Headmaste, . .
3 k\:l' ; (l-l)KP. l:{a;)u. Headmaster, Coles High r's:;::d Kltnrgh S;:hool' Atma-
. Secr tary : . N. Pasupathi, Munici . ' nooj.
;. Joint Secretary: K. Nilakanta Rso. pal ngh SChOOl. Kumool.

. Guild’s representative on the §
LT ;
Municipal High School, Kurnool. U. Executive : G. Siva Rao, Hesdmaster,
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6 Extra members of the Managing Council: (i) M. P. Rajam Iyer, (ii) N.
Sundaresa Iyer, (iil) Ch. Narasimham Pantulu, (iv) Mrs. P. 8. Raju,
(v} Miss. Lima. .

The President then called upon Mr. K. N. Pasupathi to read the draft address

to be presented by the Guild to the Hon’ble C. Rajagopalachari, Prernier, on
10-7-1938, and the House gave iis approval to it. Jt then elected a commitiee con-~
sisting of Messrs. B. J. Rockwood, K. N. Pasupathi, M. Ramayya, G. Pullayya,
G. Siva Rap and Miss Lima to interview she Premier and present a memorandum

on behalf of the Guild.

Then Mr. K. N. Pasupa
Fund end appealed to such
this great brotherhood of te

thi addressed the meeting on the 8. I. T. U. Protection
members as had not joined it to enrol themselves in
achers and promote professional solidarity and mutual
helpfulness among teachers besides making some provision for their families. He
distributed Telugu leaflets on the Fund to Elementary teachers.

With a vote of thanks to the President and the outgoing members of the Manag-
ing Committee, the meeting terminated.

INTERVIEW WITH THE PREMIER

of the Kurnoo! District Teachers’ Guild, a2 committee consisting of
Messrs. B. J. Rockwood, K. N. Pasupathi, M. Ramayya, G. Siva Rao, G. Pullayya
ond Miss Lima, interviewed the Premier yesterday afterncen (10-7-1938). The
Premier and the Publicity Minister who sat by his side were garlanded, after the
formal introduction of members. The Guild’s memorandum, a copy of which is
herewith enclosed, was placed before the Prime Minister, For lack of time, only
three out of the seven subjects raised in it were taken up for consideration, and

al} of them are guestions of local importance.

The first was a request to the Government not to close any of the Board High
or Middle School in the district on the score of its being “ uneconomic™ Mr. M.
Ramayya, Headmaster of Atmakur Board High School, urged for retaining all Board
schools, considering the educational backwardness of the district. The Premier felt

there was 2 strong case in faveur of retention.

The second subject raised was a request to grant permanent recognition fo the
Municipal High School, Nandyal, and a subsidy to it. Mr. G. Pullayya of this school
presented a separate memorandum on behalf of the Nandyal Municipal High School
Teachers' Association, and placed some facts before the Minister.

The third point was a request 10 raise the local Government Middle School for
girls into a High School. The Premier asked Miss Lima, Headmistress of the school,
about the strength of the first ¢hree forms. Messrs, B. J. Rockwood and G. Siva Rao

seid that there were many girls studying in the local Boys’ schools and they would
all join a Girls' High School, if it was opened. The Premier felt that there was not
strength enough in the Middle School to justify its being raised to the status of a
High School, Yet he would place aur requests before the Education Minister,

L4

On behalf
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MEMORANDUM OF THE KURNOOL DISTRICT TEACHERS' GUILD

(in connection with the interview sough
t by its representati uring
the Premier’s visit to Kumoogp fives d

1. The question of closing down some Hi
igh and Mi ; v
an tl.le score-they are uneconomic.—Economic and eduwﬂ:afg‘:::m the district
d:sfnct requires special consideration and treatment at the handi ardness of the
It is prayed that the existing schools, which are not many, may :qubtlvemment. :
’ retained

permanently.
2. Nandyal Municipal High School.—Governm, i
L g ent is
mafxent recognition to the school and grant a fixed sul::sidyrt'i)q :’:‘fd " a.ceord pecostr—
as in the case of other Municipal Schools in the Ceded Districts meet its net
3. A Girle’ High School for Kurnool needed.—No faciliti .

. A Higl — acilities for highe i
for girls in our district. The local Government Middle Schoolefi)ror' 1s : educa.non
1o a High School. Eirls may be raised

4. G.O. No. 4619 L. and M. of 1934.—The scales of j

‘ . . pay in the G.O. i
liberalised and made equal to those obtaining in Government sf:hoo(l)s require to be

5. G.0. on Text-books—Regarding the method of ibi .

prescribing of text-

. public Secon.dary schocfls, the heads of institutions or committees of scho:l sbtao;k:min
be vested thh power instead of giving it to Chairmen of Municipalities and l’resiy
dents of District Boards and the District Educational Officers, as at present i

6. Improvement in the conditions of service of teach i i

ers in Aide

and Secgtdary Schools.—Standardised scales of pay may be introduce: ai:":x:x:at;z
on by Government in all private i ;
on by private schools. Uniform rules regarding leave to be

7. Provident Fund.—A higher rate of interest than tha

- t t offered by

Savings Bank to be given to the Provident Fund investments of teach::s thg} P-OSN
ment to consider the question of investing the Fund in more paying Bar.lk.s ovems

K. N. PASUPATHI,
Secretary, Kurnool Dt. Teachers’ Guild.

Kurnool,
Dated 10-7-1938.

THE S. 1 T. U. PROTECTION FUND
OBITUARY.

We regret to have to announce the death of Mr. M. R .
tant, Municipal High School, Coimbatore (Reg. No. 10;:7)”&%' Asis-
_the early age of 37. His nominee will be paid a Benefit am on 12-1-38 mt
on receipt of the necessary claim papers in order. ount of Re. 256-4

MW

.

THE S. L. T. U. PROTECTION FUND, MADRAS

(List of names continued.)

Name and Address.

Reg. No..

1428. Mr. S. David, Aided London Mission School, Mangalam (Salem Dt.).
1429. ., R. Sivaramakrishna Dikshit, E. R. H. School, Trichinopoly.

1430. ,, V. Rajamani, Sri Ramakrishna M. H. School, Mambalam, Madras.
1431. ,, James D. Issac, Voorhees College, Vellore.

1432. ,, V.G. Gokulapala Sarma, P. S. High School, Mylapore, Madras.
1433. ,, R. Mahadevan, Muslim High School, Triplicane, Madras.

1434. ,, M. A. Rajagopalan, V. M. High School, Bodinayakanur.

1435. ,, A. K. Viswanatha Iyer, Hindu Ele. School, Trichinopoly.

1436. , S. Md. Eusuff, Muslim High School, Triplicane, Madras,

1437. ,, C. M. Balasubramanian, Sri R. M. High School, Mambalam, Madras..
1438. ,, M. S. Narasimhachary, Ch. High School, Chintadripet, Madras.
1439. , K. Venkatesa Iyengar, National High School, Negapatam.

1440. , .B. S. Lakshminarayana Sarma, S. V. Ele. School, Trichinopoly.
*1441. ,, B. Padmanabha Iyengar, Sir M. C. T. M. High School, Madras.
1442. ,, B. S. Sethumadhavan, do.

1443. ,, M. R. Sakharama Rao, Board Middle School, Kattumannarkoil.
1444. ,, K. Venkataswami, Municipal High School, Kurnool.

1445. , N. Saptharishi, E. R. High School, Trichinopoly.

:446. , 1. Chandrasekara Sarma, Municipal High School, Kurnool.

1447. Mrs. G. Maramma, Municipal Hindu Girls’ School, Kurnool,

1448. ., S. Kamalamma, Govt. Middle School for Girls, Kurnool.

1449. Mr. P. Ayyappa, Municipal High School, Kurnool.

1450. , S. Kandaswamy, Board High School, Tenkasi.

1451. ,, S. Rajagopala Iyer, Bd. Higher Ele. School, Nanjundaptram.

1852. ,, N Krishnamachari, S. S. Rao H. Ele. School, Triplicane.

1453. ., S Parthasarathy, Madras Christian College, Tambaram.

14%. , K. S Srinivasathathachary, Hindu High School, Madras. ,
1455. , M. B. Vellaya Mudaliar, Bd. Higher Ele. School, Mallasamudram.
1456. ,, P. S. Krishnachar, Hindu High School, Triplicane, Madras.

1457. , C. Venkatramana Sarma, Municipal High School, Kurnool.

1458. , N. Ramakrishnan, Kalyanasundaram High School, Tanjore.

1459, ., G. M. Nagaraja Rao, P. S. Higher Ele. School, Mylapore, Madras.
1460. ., K. R. Vepkatasesha Iyer, Zamindar’s High School, Katuputhur.
1461. , K. N Pasupathi Iyer, Municipal High School, Kurnool.

1462. ,, T. Viswapatha Sastruly, Pach. College, Madras.

1463. ,, V. Rajagopala Naidu, Municipal High School, Coimbatore.

1484. , M. Ambasankaran, T. T. V. High School, Madras.

Triplicane, V. SRINIVASAN,

Dated, 20-7-38. Hon. Secretary.
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PROCEEDINGS OF THE MEETING OF THE GENERAL BODY OF
THE SOUTH INDIA TEACHERS' UNION HELD AT 10 AM. ON 20-5-'38 ;
IN THE CANARA HIGH SCHOOL, MANGALORE

There were 55 members present. Mr. S. K. Yegnanarayana Aiyer took the
chair.

The Secretary presented the report on the working of the Union for the year
ending 31-3-1938 and as copies of the Report had been already distributed it was
taken as read. After some discussion the proposition that the Report be adopted
was carried unanimously.

It was reported to the General Body that under the circumstances stated it
was not found possible to carry on the work of the Vigiluince Committee, but
the General Body resolved to continue the Committee and the following were
chosen as members : —Sjt. S. T. Ramanuja Iyengar, Convener; G. Siva Rao ; and
S. Mukunda Rao, T. K. Subramanyam, A. Srinivasaraghavan.

The following office bearers of the Union were then elected . —

President . . Mr. S. K. Yegnarayana lyer..
Secretary .. .. ,» M. S. Sabhesan.
Joint Secretary - . » E. N. Subrahmaniam.

‘Treasurer » V. Bhuvarahamurthi Rao.

The Secretary moved the adoption of the following amendments to the exist~
ing rules and they were unanimously adopted : —

1. Rule 3 (C).

For the words “not entitled........ paid” substitute the words, ‘cease to be
eligible to enjoy any of the privileges open to them until the affiliation fee or subs~
cription for the current year as the case may be, is paid in full No individual
member whose subscription is in arrear on 1st December of the official year, and
no member belonging to the affiliated Guild or Association whose affiliation fee
tothe.UnionisinarrearondlelstDecemberofﬁmOmcmyw'Mbe itted
tc vote at any Conference or at any of the meetings of the General Body, the
Executive Board and the Working Committee until the affiliation fee or sy '
tion is paid in full” becrip

II. Rule 5.

For the words ‘of the Districts........ Annual meeting of the Union” in the
second para, substitute “District in the Madras Presidency to be elnctedbannually by
the concerned District Teachers’ Guild and the name of the representative should
becommunieatedtotheSecretary,S.I.T.U.beioretheAnnualm.ﬁngofm.
Union.”

III Rule 5. Powers of the Executive Board.

(a) Insert between ‘up” and “vacancies”, the word Interim.”
(b) For the words “in its constitution,” substitute the words, ‘i Execu-
tion,” substitute the words, 'in the Executive Board" 9 the
(c) Add the following before the last sentence: — ]t shal) ha power
sppoint Committees and refer any question to them, 10 refer an‘;e ::1« to ﬂ:
Working Committee for consideration and report, to delegate any of jts powers
mdfuncﬂmtotheWorkinaCommmeemdmmmctb\mn.indmm

-
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When a difference of opinion arises on any question in circulation, the opinion of
the majority shall be the decision of the Executive Board.”

IV. Rule 5. Powers of the Working Committee.

(@) Insert the following as (i) and (ii) and renumber the rest. (i) to admi-
nister the funds of the Union and to carry on the work of the Union on behalf
of the Union; (ii) to txansact business in circulation provided that the opinion of
the majority shall be the decision of the Working Committee in case a difference
of opinion should arise;

In the existing clause (iii).

(b) For the words “in consultation with the Reception Committee,” substi~
tute “after consulting the Reception Committee.”

7. Rule 8 (A). Educational Conference.

(«) In clause (e} delete the words ““meet to.”

(b) In the clause (f) insert after “indirectly” or any District Teachers’ Guild
having only individuals as its members;” and insert after the werds “ope vote”

the words “or five votes respectively.”

IV. Rule 8 (C). Delegates and Visitors.

Insert after “visitors” occurring for the first time the words ‘on the payment
of such fees as may be perscribed by the Reception Committee. The amount thus
collected shall be divided between the Reception Committee and the union in the

1atic of 2 1

Rule 9 (D),Vo!ing at the Conference.
For “The Madras Teachers' Guild" substitute ‘Every District Teachers® Guild

that has only individuals as its members.”

Vil. Rule 9 (E). Agenda jor the Conference. _

(i} For the words “within the prescribed time" substitute the words “the time
prescribed by it.”

(ii) For “the words ‘It is compeient for the working Committee' substitute
the words It is competent for the Working Commitiee and the Reception Com-
mittee’.” -

iX. Rule (F). Subjects Committee.

(i) In (b) sdd the following:—"The President of the Conference or jn his
absence the President of the Union shall preside over the Subjects Committee meet-
ing. In the absence of both, the members of the Subjects Committee shall have
the power 1o elect a Chairman for the meeting.

(i) In (e) for the words ‘prescribed time’ substitute “the time prescribed by
the Working Committee.”

X. Rule 10. Annual Meeting.

Add the following in the end and substitute a comma for the full stop “and
each delegate present at the meeting shall have one vote”

A resolution recording the appreciation by the Union of the services rendered
16 the Union by the Rev. M. G. Kuolt as Jt. Secretary of the Union was unani-
mously adopted,

With 8 vote of thanks 1o the chair the meeting came to a cloge.

(5d) S. K. YEGNANARAYANA AIVER,
President,



THE TEACHERS’ BOOK-SHELF

Reading and Composition. B i llan
and Co, Ltd. Price 2sh. );:::.be t Maciniyre. Books Il and IV. Macmi
These two books of this series contain many interesti
. g ! ting i ; i i

z’:gl;f;ill’:"::‘mzh:yecm be \ised with .advantage as Text-booglu; li‘:r:rui' }::;elfus‘z:\sooll:

anthology of Englisﬁ group 13 to 15, if they could be supplemented by a suitable

A ve':rse. A special feature of the books is that at the end of each
or ercises of a recapitulatory nature and exercises i o ish cor

po.smon ‘and vocabulary practice. Spelling practice is also i o English oo

fa.ms ? list of additional questions and exercises. A caref llndu‘]ed' Book TV cot

will give valuable help to teachers in preparing their : aussjp;mm | of these books
room lessons. own ents on their class

Longmans’ Tamil Readers. Books I
. 3 to V. By M. V. j amil
Pandit, Government College, Kumbakonim ¥ Ramanujacharsa, Retired Tumi

This series of Tamil Text-books has
has been scientifically selected and each :::erczeft\:‘liy B::ll;'uuu:d. The vocabulary
of. the words learnt in the previous rcader, thus ensuring aleﬁ ghmakes adequate use
with the wordsf. They are properly graded. The lessons are orough acquaimance
interest the child. The lesson topics include moral stories fa::;l'toplcs \’rhlch would
Puram.as, gex.xeral knowledge topics. and biographies of éreat !m;.’ﬂﬂrles from the
. are pnn%ed in a; clear bold type and are well illustrated. A w l“ ians. The books
g'eaders is the listing at the end of each lesson, the ne‘w elcome feature of the
lesson Questions given at the end of each lesson are hel f:lords introduced in the
exercises and as help in composition. We commend thesi both as recapitulatory
authorities in cme of Elementary educaﬁon, readers to the notice of

EDITORIAL

PIECEMEAL REFORM

The question of the transfer of the control of Board Elementary
Schools to the Government seems ta be engaging the serious attention
of the Minister for Education. An official Conference was held recently
at the Secretariat and no one knows what the outcome of that Conference
is. Why this transfer of control is taken up for consideration now is not
known. That the local kodies are inefficient and that they are not to be
entrusted with the responsibility for elementary education are the ideas
frequently mentioned in official reports and in the utterances of our pub-
lic men. While we may not be disposed to indulge in any academic
discussion of the role of District Boards in regard to elementary educa-
tion, we shall not be doing our duty if we do not point
out that the Government should not hastily abandon the time-honoured
and widely accepted policy that the local bodies should be allowed to
play their part in respect of the expansion of elementary education.
Whether the transfer of control will promote efficiency is an open ques-
tion. Jf elementary education be ineffective and unsatisfactory it is not
due to local bodies alone. The official conference should have realised
the danger of attempting piecemeal reform. It is essential that the Gov-
ernment should consider the problem of elementary education as a whole

and adopt measures which are in the long run likely to place it on a

sound basis.
This exclusive atte
able. Any reform whi

ntion to the control of Board Schools is objmﬁon-
ch leaves out of consideration the position and

condition of thousands of aided schools is to shut one’s eyes to the weak
and diseased spot in the system of education. The schools under local
bodies may be bad, but those under private management are worse. It
may be that the control of Board Schools bad to be considered because

wo crores. But the case for the control of

of the expenditure of about t
jew of the several lakhs of children in them.

aided schools is stronger in vi
A well-planned national system of education should concern itself pri-

marily with the organisation, control, and curriculum of all elementary
schools whether administered by local hodies or private individuals and

comimittees.
ntrol of a large number of Board Schools to the

The transfer of co
Government involves additional expenditure. Private managers will be
justified in imagining that they may lose even the little help now ex-
Is the education of thousands of children

tended by the Government.
in aided schools a matter of no consequence to the public and the Gov-

*
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ernment ? Should the educational progress of these children be mad
to depend solely upon the uncertain and precarious resouern !fmthe
impecunious teacher-managers ? Official reports complainces tha(: the
teacher-manager schools are ephemeral, ill-equipped and ineffici te
Many of the aided schools managed by Committees are in no b::f ot
tion. The conditions of service of teachers in these schools hav C‘Ii’epos‘-
tc.) cause anxiety to the well-wishers of public education Undeer Sui
circumstances it will be a short-sighted policy to imagine .that th tsuc
fer of control of Board Schools is the question of prime im ert:;ns-
Such a policy is bound to have serious repercussions in coursepof 6 ce:
No convinecing arguments have been advanced for a suddenod lm:;
ture from the existing policy. All that one can gathe e.;pa
the utterances of our leaders is that the local bodies sho:ld oot
be given opportunities to deal with administrative matters. Ther "‘?t
something to be said in favour of this view and the end can be 'e el;
by letting the local bodies confine themselves to the enunciat‘gam £
general policy with regard to expansion and improvement Somelz?t:
powers have been already transferred to the Director of l"ublic Inst -
tion and a move on such lines will free the Board Schools from 1"«::
squabbles. It will be a case of cutting the nose to spite the face !:? 1:,
our attempt to put an end to party influence. the local bodies tha; h‘a
done fairly good work in the past, should be deprived of their ()pportux‘:ie
ties for service. As is well pointed out by the Commissioner for Edu-
cation, the proper thing will be to train the members of the local bodi .
on proper lines. It has to be realised by the Government that ed o
tional reform is not a matter of mere administrative device. It h o
face the issue directly and to take all the component factors‘ i - t.0
deration before it can formulate a comprehensive policy Thmt(o} N
ment will find it difficult to arrive at a sound decision so‘ lon S
not.choose to take into its confidence the Managem B as it does
India Teachers' Union. gement and the South

GOOD POLICY

We learn that Mr. P. A. Sub i

' hat Mr. P. A. ramania Ayyar, Headmast i

It-ll:agthMSchéolir'I'nphcane, has taken leave preparatorv to retire:‘ fzmdu
r. G. V. Narayanaswami Iyer, the first assistant, ha bhee . ?ﬂd

ed Headmaster in his place. 7138 been appoint-

Mr. Subramania Iyer is well-known t
he has rendered to the teaching professiznm‘:r r‘:‘adem Tne services
oﬁ?ic;a l;edirazr ;rexat:lhe Sc’)uth.lndia Teachers’ Umonna:;ﬂi:e;:otc:c‘: cmli‘\esmdas,
o iat'ers Gﬁl.]lﬂd and its Co-operative Society, and t;n Head
brethren. The };;I:lw : always be remembered with g‘rat‘t de .
u High School which has had the privi‘l:g:o‘f,y w}::

»

.. _ous considerations in

qu‘qnm 221

m the esteem of the public has, during his tenure of office, made fur-
ther appreciable progress in efficiency and strength. He had the good
[oriune of working & Headmaster almost throughout his career. One
may perhsps find in this an explanation of what his friends used to re-
gard as an “admi . tration complex” in him. His devotion to work and
‘his interest in the welfare of the pupils are well-known and the public
'is aware that he is a man who is not influenced by personal or extrane-
discharging his duty as Headmaster,

Those who have been closely associated with him in his activities
other Headmasters were anxious to be guided by
for a lead. The history of education will certain-
ly be different if Headmasters of experience understand the signs of the
times and impress upon the Government and the public the importance
and value of the fundamentals of education. It is a great satisfaction
that he will be satying at Madras -and we hope he will centinue to take
an abiding interest in the work of the Guild and the Union. We wish

him long life, sound health and happiness in his retirement.

reat pleasure t0 congratulate the Management of the
ol on its wise and wholesome decision to appoint the
e School as the Headmaster. It is clear that the
Management is opposed on grounds of policy and principle to the idea
of importing a man from outside. The managements of some leading
schools in the city have, the Union notes with great satisfaction, chosen
to give a chance to the men on the spot. The T. T. V. High School, the
p. S. High School and Sir M. Ct. High School had shown their
confidence in the men on the spot when the place of Headmaster had to
be filled up. These persons have not been found wanting. This policy
of the Management of Madras Schools has a special significance. It is
a distinct assurance to the masters in the school that they can hope for
o career in the school and that the competent aspirant will not be de-
prived of the opportunity for service as Headmaster.  Teachers in
aided schools should realise the implications of this sound policy. They
+ and act together and the Management

from the staff a team spirit. The Headma§ter should in his turn
-oalise that he has to carry the school staff with him in all his measures
of reform and to represent their po:mt of view to the mfmagement. A
j00d team spirit among the s will .enhance' the pt:estxge of teachers
'nd the management cannot but deal justly .Wlth their representations.
endeared himself to his colleagues and

£r.G. V. Narayanasami Iyer has
omrades in his long service of over twenty years and we beg to convey
ur best wishes to him and to the Hindu High School.

have always seen that
him and Jooked to him

1t gives us 8
Hindu High Scho
first assistant of th

expects

, »

et
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A PROBLEM

Many were the letters that appeared in the press last March in re-
gard to the question papers set for the S.S.L.C. examination. Some of
the Teachers’ Associations have considered the question papers from an
academic point of wiew and offered suggestions to the department for
future guidance. The raging controversy is almost forgotten now in view
of the unexpectedly favourable results. How this has happened
will remain a problem. If any one should somne yers later make a study
of the public examination, he will, in all probability, come to
the conclusion on the basis of the question papers and results of 1938
that the standard of achievement of the S.S.L.C. pupil of Madras is very
high.

A public examination ceases to serve the purpose for which it is in-
tended if the question papers be far above the standard or if undue leni-
ency be shown in valuation and moderation. We appeal to the SS.L.C.
Board to see that the proper standard is kept up. It will do well to con-
sider the criticisms it has received in the right spirit and issue definite
instructions to examiners. There is much to be said in favour of the sug-
gestion that question paper setters should be chosen from teachers with
good experience in teaching the concerned subject in the high school.
Now that General Science is one subject for study a division of the Gene-
ral science paper into two parts with marks separately allotted to them
'is quite against the conception of the General Science scheme.

OUR PREMIER

Our Premier has almost completed his tour programme and he has
‘taken pains to explain the policy of the Government in regard to various
matters. One statement that stands out clearly in all his speeches is that
he will not think of taxing the poor ryot any further, however much he
may syfnpathise with the object of any scheme. He leaves no one in
doubt with regard to this principle and it is clear he is determined to
adhere to this view. It is not proper or useful to quarrel with him. He
has moved among the masses and understood their difficulties and it is
our duty to support him. While he is unwilling to tax the ryot further,
we take it he is not against the reshuffling of the funds available for allot-
ment under different heads. May we appeal to him to have the education
budget for 1939-40 considered from a new angle so that the needs of tea-
chers in elementary schools may be met ? It will be a good thing if Ye
should seek the co-operation of the Management with regard to the im-
provement of the conditions of service. An appeal from him fo the
management will create a proper atmosphere and it is then likely that the
management and the school staff will come to a common understanding.
Financial help from the Government may not be forthcoming and schools

h ]
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Il have to be run with the resources available for the management. Th; .
sgress of the school depends upon the gOO}(ll :glp? Oh
l:he!‘S and it is necessary that the man’a g.emer%t and. ; . S o
100l should consider the problem of adml'mstratlon wit olut ;Inyt;eseze
d devise measures for the efficient working of Fhe school; 1e1 detrh e
ynagement nor the staff can ever think of sgoﬂmg the school an sre
why the two should not put their heads together to find a
lr:;i:za;?r:he interest of the school. A joint Confer'ence of the E?cecu;
'e Board of the Union and the Managements may go into the question (;
ditions of service and arrive at a formula ac(_:e.Ptf‘ble.to both. It
I'C'OI} l,mA if the Government should take the initiative in regard to
ill lﬁ éuuu‘ -

is matter:
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« A PROGRAMME OF PHYSICAL EDUCATION FOR GIRLS SCHOOLS § ! Edited by PROF. J. C. ROLLO, M.A, JP, :
] IN INDIA. By Mrs. H. C. Buck. Rs. 3-12. : : Principal, Maharaja’s College, Mysore :
+ THE PROGRESSIVE SCHOOL: A Study in Methods of Educirice - H . ( 1
v aton and of
: Teaching. By W. M. Ryburn, M.A., Rs. 1. 5 5 PRIMER—Parts I and Tf and BOOKS I, II, IIl and IV E
: THE PSYCHOLOGY OF LEARNING AND TEACHING: A New (ipoo ¥ ! As. 6, G, 8, 10 and 12 respectively. '
: bution to the subject in the form of @ Three-Phise theory By 1‘{ ': : ) :
2 S. Perera. Rs. 3. - E § 1. Itic. a series of well-planned and well-thought out English Text-Books :
: LETTERS AND SOUNDS: Englizh Spelling and Pronunciation, By Henry (] : tjor standards 4 to 8. :
' Martin. Rs. 3. : : 9. The scheme and treatment follow the generally accepted principles of :
] . .
; BETTER VILLAGE SCHOOLS: A Progrumme of Action for hdic. By @ : English Teaching. :
) Mason Olcott. Cloth Rs. 3; Paper Rs. 2. ’ : : 3. The y provide suitable reading matter for the systematic usage of the :
! :
s THE PAGEANT OF PROGRESS. CGeneral Editor: J. W, Bispham. A new : H - language. :
: series of books of an informative charucter. These books should be gy 8 : 4. The language has throughout been carefully graded in point of :
] the shelves of all school libraries. Rs. 2-6-6 Euch. : * vowrbulary and grammatical structure. :
l .
: ASTRONOMY. By W. M. Smart. : E 5. In the chojwe of topic and method of presentation the ag> and general :
] . : . . .
: CIVIL ENGINEERING TO-DAY. By Edward Cressy. : : outlook; of the pupil have always been borne in mind. :
: PHOTOGRAPHY TO-DAY. By D. A. Spencer. : : 6. The readix.’g matter is well chosen and is carefully graded. :
H FLIGHT TO-DAY. By J. N. Nayler & E. Ower. : H 7. The lessons have been so dtlzlviscd and piaf;ned ;‘5 to in(;erefst the I;UDHS E
- 4 : atte” hat are really important for them and of stimulating
: RELES - . + E. H. H H in matte'rs tha !
s w1 S TO-DAY. By E Chapman. : ; intcrast in the world around. :
: WARSHIPS TO-DAY. By M. W. Burgess. : } 8 There m-e,//lessuns in dialogue form to familiarise the pupil with spoken J
: ENGINES TO-DAY. By John Harrison. 5 ' : Englith. :
'

: CHEMISTRY TO-DAY. By Arnold Allcott & H. S. Bolton, : H 9, The clioice of verse is made in such a way that there is somewhat of :
i HOW IT GOES. By Herbert McKay. Rs. 2-6-6. H ' a ideparture from current practice. '
i [ L. .
: A HISTORY OF BRITISH INDIA. Revised and enlarged cdition of standard : : 10. They aim at giving accurate knowledge of the English Language as :
' work. By P. E. Roberts. Rs. 4.8, : H written and spoken. 1 i
2 . ] s . .
i MAPWORK AND PRACTICAL GEOGRAPHY. Seccond edition A Text- : } 11 The value of correct pronunciation and spelling is stf"essed. '
. book on Modern lines containing sections of actual ordnance mups. By : : 12. The varied exercises under .each less.on form an unllqu:e f.ea.ture of the :
E John Bygott. Rs. 5-13-6. B : H whole series. The exercxs‘cs provxde.: for the pupils individual work. :
4 PRINCIPLES OF GENERAL GEOGRAPHY. By H. L. Kaji. Rs 2.8 H T 13. A kind of informzﬁ gramma; u:; t;\:fil: in the first two books and this is !

e § e in the succee 2 H
! MODERN GEOGRAPHY, BOOK I: The Foundations of Geography. By : 1 developed in E 4 eleatly in bold type and on rood ’
: D. M. Preece & H. R. B. Wood. Rs. 3-8, ’ : 14. The Readers are printed clearly . yp .g paper. :
" THE EARTH CHANGES. By Janette May Lucas. Rs. 4.2 : . 15 Ilustrations are profuse and suggestive and the prices are fixed very :
' s moderate. 1
: : : :
. ] . . [
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HAVE YOU TAKEN ADVANTAGE OF THE
AMENDMENT TO RULE VNo. 6?

HAVE YOU INCREASED THE NU'MBER of
UNITS?

AUGUST, 1938.
g — The Gita.

Raise yourself by your own efforts

Maximum number of units allowed to a
member below the age of 36 incfuding

the units now held 4
Do Between 36 & 38 3
Do do 38 &40 2

For further particulars apply to :

V. SRINIVASAN,

Hony. Secreru,y
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THE SOUTH INDIA TEACHERS’ UNION
PROTECTION FUND

PHYSICAL GEOGRAPHY FO
‘ STUDENTS

By CyriL 8. Fox, D.Sc. M.i. MinE., F.GS.

The members will be glad to hear that

Geological Survey of India.

we are moving very shortly to OUR OWN
BUILDING, 520, High Road, Triplicane
(Opposite to the Triplicane Post Office),

CONTENTS.

PART 1—MAP-MAKING AND ASTRONOMICAL GEOGRAPHY.
The Meaning of a Map—Maup Prejection—The Earth as a Planet.

Part II.-LAND AND SEA.
Land and Sca-—Rivers and Glaciers—Volcanoes and Earthquakes—The
QOrigin of Rock Masscs—Denudation, the Rock Structure and Topo-
graphy of the Indiar Continent—The QOcecan and its Movements.

Triplicane, V. SRINIVASAN,
29th August 1938. Hony. Secretary,

-.“-'-‘---.--..‘-.-.-...‘.‘-‘--

l-.-.--..‘--.-’-.'..-

---.-.--..-.--.--‘-----..-....-’--....---...-”_-‘.-...'-
Part HHI—CLIMATE.
Temperature in Relation to Climate—The Forms of Water—The Atmos-
phere and its Movements—Climate—The Geographical Distribution of
Land Animals and Man.

Are you under 40 ? No educationalist who is seriously concerned with geography

should be without « copy of this important book. Every aspect of

‘ physical geography is thoroughly treated, and several of the

* author’s colleagues or other friends have written part of chapters

ave you Olne / where their knowledge is considerable. Each chapter is concluded

with a generous serious of Questions and Exercises and the whole

book has veen thoroughly clarified by 284 photos, Illustrations and
Maps (slightly more than one for every two pages).

The Protection Funel? e spenet ot Gl S

of Indim and the Indian Meteorological Depariment have played a
big part in is preparation. and four coloured survey maps and a
ap caloured inset of their map symbols add to the usefulness of the

For furiher particulars apply to :~— book

THE SECRETARY, 564 . xii Pages. Price. Rs. 5
MACMILLAN & CO., LTD.,

(INCORPOMT‘?ﬁF ! xcrLawD)
S MADRAS—-BOMBAY— ALCUTTA—LONDON. ————e—r—

o e T

S, I T. U. PROTECTION FUNI
41, Singarachari Strimy
Triplicane, MAT
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FOR SMOOTH SKIN

A MYSORE PRODUCT

PONGAM-BEVU SOAP CONTAINS CTIVE
THE
PRINCIPLES OF TWO OF THE FINEST ?NDIAN

MEDICINAL OILS PONGAM D NEEM
PONGAM-BEVU SOAP
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- LONGMANS, GREEN & CO. LTD,==x-

Stanip > ew dcoadary School Geography, Part 1 ((The Three Southo. i _uii-
tinents and North America—Portion for IV Form).

Tamil Edition As 14 Telugu Edition Re. 1
Part II (Eurasia and India—Portion for Forms V & VI) in Tamil and
Telugu. In the press.

Tout's History, Book H. Part I—To. 1603.
‘Tamil Edition Re. 1
Part 11 1603 to End. in Tamil and Telugu. In the press.

Telugu Edition. In the press.

A First Book of Indian History. By H. C.
Follows the syllabus issued for IV Form.

English Edition As. 10 Telugu Edition As. 12
Tamil Edition As. 12 Malayalam Edition As. 12
How India is Governed. An Introduction to Indian Civics and administra-
tion. By L. R. and G. P. Nair. Re. 1. ’
Longmans' Literary Selections for Schools, Compiled by two experienced
masters, Edited with Introduction and Notes and Exercises on Text,

Grammar and Composition.

Book I Book I1 Re. 1

As. 14

The New Method Grammar. By Harold E. Palmer. llustrated. 2s. 3d.
This book is written for younger students of English as a foreign language.

A Gramm.ar of English Words. By Harold E. Palmer. 5s.

This grammar confines itself to the 1000 words (or word groups) which
experience has shown to be the most troublesome to students of English.
It sets out all that need be known about them for a comprehensive know-

ledge of English.
Dare you Speak in Public. By Arthur Duxbury. With a Foreward by John
Duxbury. 5s. net.
The Book of General knowledge. By R. R. Martin.. 7s. 6d, net.
A book of reference for cvery library as well as a text-book for candi-
dates for present day Profc sional Examinations.
\ Text-Book of Gymnastics. i, 1. E. Christensen and Peder M. Trap.
Translated into English by Rolf H. Junker and E. Major. With Diagrams
and half-tone plates. 6s. net.

The Pathway Plan, Individual Method in the Infant Room. By Isabella,
M. Ruxton, F.E, LS, F.F.U, (higher) Montessori Diploma, 4s. 6d. net.

36-A, MOUNT ROAD, MADRAS.

LONGMANS’ NEW BOOKS=-s=------y
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ACTIVE ENGLISH
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The ONLY set of its kind specially prepared for ORAL Teaching
of English to Indian boys.

INVALUABLE FOR all High and Middle Schools.

29 Reading Sheets, cach measuring 20x 30 inches, printed in
bold print-script on stout drawing paper.

Each Sheet is supplied with an ILLUSTRATION o suit the
reading matter.

Price Rs. 5 only per bound set of 29 Reading Sheets and 28
Hlustrations. V.P.P. charges Re. 1-8.

&5 A School without MARTIN'S READING SHEETS
ts like the School without wall-maps.

MESSRS. COOPER. THE FIRST INDIAN PUBLISHERS.

* We owe it to Messrs Cooper to have been the first Indin punhshers
to have brought out the Active Reading Shects i series of about 30 shedts
as large in size as a small black-board. Each sheet has a lithogiaphed
illustration representing sume portion or other of the text and questions
printed in bold types such that 1t can be seen fram o dstance by all meinber,
of the class. These sheets will setve us EXCELLENT MODELS FOUR
CONVERSATION LESSIONS AND HAND-WRITING EXERCISES. Hand-
writing in our schools is bound to improve if the script method is insisted
on at the earliest stages. The Active Reading Sheets will be a help in the
direction.”—Madras Educational Review, May, 1938,

“Here are 29 Reading Sheets, each measuring 200 x 30 mcher, printed
in bold print-script on thick drawing paper and beautifully stitched together
like a collection of wall-maps. Each sheet is supplied with an silastiation
to suit the reading matter.

The reading matter itself has been very ably selected and graded.  There
is nothing in it which a little Indian boy will find fureign or distasteful  The
illustrations too are very clear and arresting. Here is, we believe, the only
set of its kind in India specially prepared for Oral Teuching of English to
Indian boys."—The Bombay Teachers’ Journal, July, 1938.

COOPER, Publishers, BOMBAY.
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SCOUTING IN INDIA
BY

DEWAN BAHADUK K. 8. RAMASWAMI SASTRI, °

I. THE FUTURE OF THE SCOUT MOVEMENT :

‘ CONCLUSION.

Q& Scouting thus stands for many virtues and talents and makes a boy
keen as well as clear in thought, word and deed. If it were merely to
make a scout know better the secrets of woodcraft by giving him a know-
ledge of animals and nature it will be a poor thing, though even this is
better than mere bookishness which is the result of the present system
of education. It is woodcraft and something more. It is not mere
training through games, though even that is better than modern bookish-
ness. It is a system of training in citizenship through games. It is thus
interest in games and something more. It is not mere interest in hobbies
and handicrafts, though that is better than the ineffectual bookishness of
to-day. It is such interest in hobbies and handicrafts and something
more. It is not even a mere desire to he serviceable and to do good
turns, though that is better than the selfis . bookishness of modern times
It is such spirit of service and something n ore.

The Indian Youth needs more than anything else the glamour of
adventure and of pionecring and of pathfinding. They are hereditarily
and habitually prone to bookishness and worship of words. It is the
imagination kindled by experience that leads to inventiveness. Philip
Carrington says well in his Boy Scouts’ Camp Book : “ The ideal Scout is
always he who could exist on a desert island with a penknife and a
tomahawk . Let us remember that all the endeavours of the adults to
reform education—valuable as they are—will not go far after all. As Sir
Robert Baden Powell says : “ New Education Acts altering the hours of



326 THE SOUTH INDIAN TEACHER

the curriculum, new rubrics based on the letter of some old time instruc-
tion, are only going to scra_tch the surface ; it is deep ploughing out that
is needed to kill the weeds and to bring on the healthy crop ™. He says
also that if there is to be an cleventh Scout Law it should be: ".A
Scout is not a fool. He thinks a thing out for himself, sees both sides,
and has the pluck to stick up for what he knows to be right ", Scouting
is the real deep ploughing of the field of education.

The Scout’s life of camping will give our youth the needed corree-
tive to the inevitable effects of modern urban life. Woodcraft was the
earliest of our sciences and is even now the best, though it is being rapid-
ly forgotten. Every such camp is a real community centre in the midst
of Nature'’s scenes. The song says : ** Pack up your troubles in your old
kit-bag ”. The good things which can be had there are " the pure air
the bracing lung-healing power of the woods. the sun bath, the toni(_:
exercise, the nerve rest and the joy that comes from control of mind and
body ”. John Lewis says well: " The aim of camp should be to get
clear of civilisation with its slackness and softness, and cheap and nasty
pleasures, and go instead for the more strenuous joys of the primitive
pioneer’s life ”. It has been said equally well: * Get out in the open
live in a tent and save your life take the tonic that Nature put for vm;
into the wind, the sky, the sunshine. the smell of the carth. the r'a'm
the spices of the pine and forest odours, the salt of the sea, the ozone uX:
the great out of doors, which no contrivance of man can duplicate
or even imitate.” ’

The fact is that a Scout may not be a Knight of the Round
Table but he must be a Knight of the Cross Roads. He has to learn
to help and serve early in lifc so that the passion for service may
be a lighted lamp in his heart in later life. Capt. R. E. Philipps says
well:  “The ancient knights, often rescued maidens in dialrt:ss
roped to trees in sylvan glades or tied with chains to perilous crags.
If the modern knight of the bare knees finds that his distressed
maiden is an old lady of eighty who lives in a garret and has lost her
sight—well, perhaps it is worth while being a modern knight after all.”

The commotion in the country and in scout circles owing to
Lord Baden Powell’'s remark about Indians has resulted in bitter feel-
ing against him and has led to the Provincial Scout Councils disaffiliating
themselves from the Imperial headquarters in England. So far as | am
able to judge the situation, the anger against his remark has been intensi-
fied by the desire for a sclf-contained India ahd the drive against Imperia-
lism. There is a move to affiliate the Scout organisations to the Seva

j ere is another move to keep them separate on an
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independent though thoroughly nationalised basis . I need not enter into
hink that every Province can have its national

that contraversy here. It
self-contained scout organisations and that they can be eventually fede-

rated into an All-India organisation. But the more necessary a'nd urgent
reform is a thorough nationalisation in respect of the Scout uniform, ﬂ.ag
badges, etc. There is a tendency among ‘the Scou.ts to develo‘p a s'uperlo-
ritv~ complex despite their motto of service. Ind.la must nationalise her-

If before she internationalises, because there is already a strorfg ten-
. in the Indian temperament towards self-effacement and universa-
ﬁi;cy :[r‘lhe same duty lies before Scouting in India also—Nationalise and

then Internationalise.



STENOGRAPHY AND THE BOOK WORLD

BY

RAO SAHIB S. R. RANGANATHAN, M.A, LT, F.LA.,

Seeretury, Madras Library Association and University Librarian,
Madras.

The relation between the world of stenography and the book world
as it is to-day, is of a reciprocal nature. It cannot be said to have been so,
however, all through time. But curiously enough, a similar relationship,
as obtains to-day, seems to have been present in the carlier epochs of
history. Hence before entering into a deseription of this reciprocal rela-
tionship, it may be well to trace the history of the purpose of stenography.
It is proposed to trace it in the reverse order.

From about the middle of the 18th century, stenography has been
taken to be the art of writing legibly, by means of brief signs, at a rate
sufficiently rapid to record speech. Two systems of signs had been tried
—the orthographic and the phenetic systems. The phonetic system was
first introduced in 1765 by William Tiffin into English speaking countries.
But it reached a high degree of efficiency ~ith the invention by Issac
Pitman of his © stenographic sound hand " in 1837. Throughout this
period the purpose of stenography has been merely that of writing rapid-
ly. There was no question of putting stenography to the same purpose

as cipher-writing.

STENOGRAPHY AND CIPHER-WRITING

In the years before the middle of the 18th century, however, steno-
graphy and _cipher-writing were to a large extent treated as one. Fur-
ther the writing was based on orthographic system and not on a phonetic
one. In the English speaking world, the first considerable contribution
to stenography was by Timothy Bright in 1388 The very title of his
book will corroborate the statement that stenography and cipher-writing
For, this book was called the Art

of short, swift, and secret writing. The epithets short” and * swift ”
" SeCl‘cl ”» co"es_

stated that
crecy, steno-

were taken as more or less equivalent.

refer to the stenographic aspect, while the adjective
ponds to the cipher aspect. Thought it is a digression it may be
partly on account of stenography serving the purpose of se

graphers had to be courtiers. Timothy Bright seems to have been 2
ate his

courtier of sufficient influence as to obtain permission to dedic
book to Queen Elizabeth.
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Another instance of a stenagrapher having unusual influence over

. Iators and ministers is that of Dr. Byron. He is said to have, invent-.

in 1720 what is known as Universal English shorthand. Evidently he
printed only 50 copies in 1749 to convince his legislator friends about the
efficacy of his system- These 50 copies were intended only for private
circulation. But he is said to have used his influence with the legislators
to get a special statute enacted for the security of his invention.

* Throughout the middle ages stenography seems to have thus mixed itself

up with secrecy and hence with politics to a large extent.

ROMAN PERIOD

However we reach a different situation when we enter the Roman
period. At that time stenography seems to have been invented and
used solely for the purpose mentioned in the modern definition with
which we started, viz, to record the spoken word legibly and by means
of brief signs at a rate at which the words are spoken. Tt is significant
nfluential stenographic systems was invented in the first

that one of the i
century B.C. by the famous Roman orator and author Cicero. He taught
his system to his disciple Tiro and the system was thence forward known

as Tiro's system. It was more a scheme of abbrevieted writing than of
special s}'r;\bols. If we go further back in time, we find a system of
stenography invented and used in the fifth century B.C. by the famous
author and historian, Xenophen. Before him another great philosopher
and author, Pythagoras, is said to have usec% hi? own system of steno-
graphy. Thus, if we go sufficiently far back in .txme, stenography was a
pure art for recording speech as it is to-day without any intermingling

With " Secrecy ".

HINDU PERIOD
(2 too, st enography has been such a pure art and has
had the simple purposé of recording the spoken word at a rate at which
it is spoken. We get some valuable light thrown upon our theme—on the
rec.i rocal relation between stenography and the book world by what is
pded as the greatest epic of the world—the Mahabharata. The
regar . The terms of contract between

’ jetation.
habharata was taken to dicta . 1
xﬂ muth(:)r of the Mahabharata and his stenographer,are interesting—are
: aodem as they can be. Atany rate these terms of contract are worth
as m : .

pondering over by the stenographers of to-day-
HER'S CONTRACTS.

In ancient Ind

A STENOGRAP _
mewhere that the bighest_ speed attained in
It has been stated 352‘; :,ords per minute. But it appears that that

modern stenography 18
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high speed can be maintained only for a few minutes. But the author of
the Mahabharata seems to have come across a stenographer of extraordio
ary speed and persistence ; for he is said to have demanded a condi(i: \
which was rather perilous to the author. He stipulated that he would conn
tinue to do service only so long as his pencil could be kept writing 'I‘h-
moment the author’s words failed to flow so as not to engage his. n -(;
continuously, the stenographer would run away. It was. bnn d.ofl)lt;t “
daring challenge and even the prodiguous author of the ."Wahabhar(‘xta
was perplexed by this challenge. But he soon recovered himself 'm:;
imposed a counter obligation on the stenographer which gave -him ‘th

necessary relief. The author stipulated that the stenographer qh,,u](;
never write even one symbol without understanding the full im;;on (f
the words. In a sportsmanlike manner. the stenographer accepted th(')-
condition. The author of the Mahabharata seems to have exploited th'IS
condition ; for whenever the current of his words would fail. he wo ]l:];
introduce some nonsensical passage now and then. Such pa&g;‘,g(,q N tu

ally gave trouble to the stenographer. Before he could decidc: thizhl.'—
was nonsensical and take down the words as they were th“
author would compose a sufficient number of verses in advance' The
fact that the Mahabharata has been completed to the everlastin‘ f :
of our motherland is sufficient evidence to show that the ~’t(-nog$-a a}:ne
and the author pulled on with one another in a happv. and .i ti p “
productive way. * ntimate and

AN ILL-INFORMED NOTION

As 1 stated already, the chief value of this anecdote is the 1 ht tha
it throws upon the reciprocal relation between the world of Steni ht
and the book world. Let us first take the extent to which thmb‘;oy
world can help stenography. The condition that the stenographe eh u]k
not write any word or passage which he does not understandpie ; fv}? ld
some rule, which every stenographer should observe. HOWev;,- o ole-
an easy condition to fulfil as knowledge is making tremendous ts.got
to-day almost in every sphere. Each department of knowledge :£ F’
own jargon, so to speak. It is necessary that the Smnographi . 1](;
be well-versed in those jargons if he is to fulfil this condition Re o
bering the innumerable departments of knowledge in which‘s .mlti?sma-
tion is advancing so rapidly to-day, it can be easily seen that d‘:c li: :
grapher cannot make himself fit for the fulfilment of this con:ii?o-
unless he is prepared to read books widely and frequently. The st ton
grapher, who does not put the book world to the maximur-n. ibli g
will soon prove a failure. This warning needs to be speci all‘;os:m use,
ed in our country to-day. It is not uncommon for a young fellow who is

*_of experience that creative
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unable to get through the S.8.L.C. Examination to be told, * You are not
6it for study. leave the school, learn shorthand and try to shift for your-
self ”. The subnormal youth, whose initial equipmerit is too poor to carry
him across the school barrier and whose capacity for further self-educa-
tion with the aid of books is perhaps poorer still, is believed to be best
suited for stenography ! This ill-informed notion should soon leave our
popular mind if stenography is to play its legitimate role in the further-

ence of the progress of our land.
NEED FOR SPECIALISATION

An able stenographer needs not merely a good initial stock of know-
ledge and information ; he sheould also get it replenished from day to day
by the study of books; he should get himself abreast of the progress
made in every sphere of knowledge. More than any other profession
that of the stenographer should give up the prevalent wrong notion that
one’s education ends the day on which one leaves the school or college.
He should realise that education is a life-long process that begins in the
cradle and can end only in the grave. One can very well forsee that the
time is not far distant when the progress of knowledge will so outstrip
the capacity of individuals that stenographers should also specialise in

particular subjects. Certain stenographers could specialise in for work
in engineerings concerns ; some others for medical concerns ; still others
to practise in courts and so on. But till the profession has sufficiently
developed, and the market for it is sufficiently widened to admit of such
a specialisation, the stenographers of our country will have to depend
upon the book world far more than they would otherwise have to.

*  STENOGRAPHY AND MOTHER-TONGUE

Now we pass on to the dependence of the book world on stenogra-
We have already seen that our proud possession of the greatest
epic of the world had to depend upon a stenographer who would throw
a challenge to the author to compete with him in making the flow of his
thought as rapid as that of his speed of writing. We complain of the
lack of books on current thought in our languages, to-day. The main
reason for it is no doubt that for over half a century, the most gifted of
our people had been stunted in their creative capacity by having been
fed through an alien tongue and by having been obliged to think and
write in a foreign medium. The most subtle and the most devastating
way in which our future stands undermi.ned by foreign domination is
this suppression of creative ability by the indirect means of bringing out

a divorce between the thinkers and their mother tongue. It is a matter
thought can precipitate itself into vocal form

phers.
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.

only through the medium of the mother tongue.  Apart from this major
cause, even granting that some of us can think in the medium of the
mother tongue, the physical process of writing out a book is too arduocus
to make one continue to write books unless one is given all the help that
an able stenographer can give. This raises the issue of stenography for
the South Indian languages. Since stenography has been made a
phonetic one during the last century, it may not be diflicult for an
agreed system of stenography being adopted for lunguages like Tamil
and Telugu.

CAPTURE NASCENT THOUGHT

We see to-day signs of rejuvenation in our country. We are witnes-
sing the passage of our motherland through a period of renaissance. Qur
motherland is being blessed to-day with some souls whose creative capa-
city is as high as it can be.  We have such creative souls in almost every
sphere of thought. In close association with them we want an army of
able, well-informed stenograpbers in our mother tongue who can cap-
ture the nascent thought of the creative souls and record them for the
benefit of the masses. It will be a proud privilege of the present genera-
tion of our stenograpers to act as pioneers in inventing a suitable system
of stenography and applying it for filling the book world with indigenous
literature so that our mother land may feel to be second to none in the
scale of nations when they are measured by the amount of creative lite-
rature each nation has contributed to the literary stock of the world in
every sphere of knowledge.

LET THEM HELP
Mildred Sizemore

HOME EDUCATION SECTION
“The Child’s First School is the Family "—Froebel.

(Issued by the National Kindergarten Association, 8 West 40th
Street, New York City).

“T am very glad to commend the kindergarten work,
believing as I do, that is especially helpful to the little people
and that it is especially needed under modern social condi-
tions ".—J. R. Countis, former President, Grenada College,
Mississippi.

Are the children of your community provided with a
kindergarten ? If not would it not be wise to work to get
one established in the public school ? Write to the National
Kindergarten Association, 8 West Fortieth Street, New
York, for advice and free literature on this subject.

“Is that the twelve o'clock whistle ?” Mrs. James hastily gather-
ed up her mending. “I had no idea it was so late. Time passes so
quickly ”.

“It certainly does,” replied Mrs. Blake. “ Won't you stay for
luncheon, Margaret ? Ellen has it nearly prepared, and she is so proud
of her biscuits; she has just learned to make them. She will be dis~
appointed if you go”.

“1 thank you; since you put it that way, how can I refuse ? Jean
and Betty are visiting their grandmother today, and it is lonely at
home ”.

A few minutes later, as she buttered a fluffy white biscuit Mrs,
James said to Ellen, “ My dear, you certainly are an accomplished cook.
I'm not surprised that your mother is proud of you. I only wish that
Jean were as interested in cooking and housework as you are. You’re
the first girl I ever knew who liked to do dishes.”

“ Oh, thank you, Mrs. James, ” Ellen laughed. “I can’t say that I
really like to wash dishes, but Mother says that we have to do the
things we dislike in order to do the things we like, and I love to cook
and, of course, cooking requires washing dishes. So I just do them ”.,

3
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Later they heard Ellen singing at the unpopular task. * How do
you do it, Grace ?” Mrs. James asked. “I have so much trouble get-
ting Jean to lake an interest in housework. No doubt it is lack of proper
training, but I have tried to teach her. Ellen is so different from other
girls, though. I suppose that is the reason you can get her to do 5o
much”.

“You are wrong, Margaret. Ellen is no different from other girls .
of her age, but I have always shared duties with her. and now she *-
assumes them without protest ™.

%1 can’t understand how you do it. What is your secret 7"

“There is no secret. When Ellen was just a tiny girl she was
naturally interested in everything Mother did, just as all small children
are. If I had to make a pie, she was given some dough to roll with her
toy rolling pin and make into a small one. She baked loaves of bread
in her doll pans, and also cakes and cuokies. It hindered me at times,
but I realised that if that eager interest were ignored it would die, so
I encouraged it. Then, as she grew older, I let her cut the cookies and
gradually learn to cook. While it took a great deal of time and patience,
I have been rewarded many times over. Now, on Saturdays, which
Ellen calls ‘ Mother's day off ’, she takes charge of the kitchen immedi-
ately after breakfast, and until time to start dinner in the evening, it
is her responsibility. This leaves me free on Saurdays to catch up the
tag ends of the week’s work. I usually have a number of things that
I can’t find time to finish earlier ”.

“ Grace, you have given me a clear picture of the mistake I made
with Jean. When she was little and wanted to help. I wouldn't allow
it. I thought I could not take the time to have her in my way: I could
get through so much more quickly alone. I didn’t realise the harm, 1
was doing to the child and to myself. It won't be easy to undo. But
I see now that Jean is not to blame, so I shall have more patience with
her.—We'll talk the problem over together. She is very sympathetic.—1
think she will want to do her part, and she and I will be able to interest
little Betty ”.

ROADS THAT LEAD TO PERSONALITY DISORDERS
BY

R. B. LIDDY, PH.D., LL.D,,

Department of Philosophy and Psychology,
University of Western Ontario.

(From the Canadian School Journal)

William James, eminent psychologist and brilliant essayist, was
fond of referring to certain words as weasel words. Democracy, free-
dom, socialism, religion, education are terms not easily defined. They
are elusive, slippery, unreliable; and personality, I am afraid, is another
such term. It is vague, ambiguous, woolly. It surely deserves to be
classified along with Professor James’ weasel words.

In his recent book, Personality, a Psychological Interpretation, G. W.
Allport examines no fewer than forty-eight different definitions which,
at some time or other, have been given to the term, personality. And
then, as if to round out the list, Allport provides two more of his own.
The ambiguity of the word is obvious. In these circumstances, any
definition is bound to be more or less arbitrary. We shall, however,
not go far astray if we decide to define personality as the total system
or organization of activities which characterizes a human being at any
given time. A man’s personality, perhaps we may agree, is what he is
at any given moment in his life history. And a personality disorder
arises when there is operating within the personality any tendency which
prevents the maximum possible development. Personality disorders
imply the presence of disintegrative, disruptive forces. These, of course,
may be of such a nature or such a degree as to lead to either minor
or major disorders. The former may be relatively unimportant, or at
least may seem so; the latter, however, may be so serious as to result
ultimately in a shattering of the whole personality.

We are to consider here certain of the roads which, if travelled far
enough, lead to personality disorders. That is, we are to pay attention
to some of the conditions which tend toward maladjustment, whether this
be of a serious sort or not.

Someimes the quickest way to the heart of things is by way of
illustration. Professor Gates of Teachers College, Columbia University,
provides, in one of his articles, * an illustration of a type of problem
by no means uncommon. Mary, 10% years of age, was in the fifth grade.
She had done fairly good work in the fourth grade, but now she was

* See Chapter 3 in Achilles, P.S., (ed.), Psychology at Work.
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rapidly losing interest in her work and falling behingd the rest of the
class. She had had a sunny disposition, but thig was disappearing . She
was becoming irritable and gloomy ; and she was losing weight.

When the teacher reported the_symptoms to the
wise enough to have Mary given, in the first place. a careful physical
examination. It was quite possible that defective vision or hearing
might be the cause of the symptoms. Or a focal infection,
docrine disturbance, or incipient tuberculosis might be at the root of
her difficulties. Sometimes, indeed, in cases like this. one is justified jn
suspecting the beginning of a subtle, mental disease.

parents, lhey were

Or an en-

Fortunately, however, Mary was found to be physically normal.
An investigation was next made into Mary's social environment. This
was found to have been unusual in several respects, the most important
factor being that Mary had, for certain reasons, been taught at home for
several years, associating chiefly with adults, and pot attending school
until she was 9 years old. Finally, Mary was given certain psychologi-
cal examinations. It was discovered that emotionally she was well-
balanced, except. of course. for the Particular disturbances which had
recently appeared. And it was discovered that Mary had an intelligence
quotient of 150, which means that only about one child in ten thousand,
picked at random, has as high a degree of intelligence.  Here at jast
was a possible explanation for Mary's lack of adjustment in grade 5.
The work was too casy for her. Furthermore. the adult environment
by which she had been influenced, had given her an unusuallv sophisti-
cated vocabulary.  This the teacher did not appreciate. Mary.'s answers
had seemed to the teacher to be “ smart aleckish ", and often she had
ridiculed Mary’s best efforts. Thig was the chief cause of the unhappy
symptoms which had begun to manifest themselves in this case. An im-
mediate promotion to grade 6. and a more understanding teacher were

the only requirements needed to bring back Mary's sunny disposition,
her weight, and a return of academic success.

Let us examine another case, this time that of a boy.
factors which often lead to the maladjustment of person-ality are those
connected with speech defects, John B. is one of the many boys who
suffer from stuttering. When referrad to the clinic. he w
of age, was in grade 6, and had an LQ. of 95. His father
work, his mother emotionally unstable,
there were five brothers and two sisters
poverty and distress,

Among the

as 13 years
was out of
and the family as a whole—
—Presented a picture of extreme

There was nothing unusual
his shabby clothing and his fr

ont upper teeth which prot]"uded bﬂdly
Inquiry revealed that the stut

tering began after 5 serjous illness when

about John’s appearance, except perhaps
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RO. .
! ears old. A kindergarten teacher to whom

4y S
the sub;:ct Wai :;Z:;aren tly aggravated the symptoms by scolding him
John had gope

stuttered and by sometimes slapping him on the hands or head

he stu

w?t;nbooks or rulers. N

" Jogist to whom this lad was referred met him for e
The psycho ngor ten weeks. An attempt was made to re(.iuce is

half hou? weer hasizing what he had already achieved in

feelings ©

inferiority by emp _ ) . n
f -mferlboiti 03; and industry were praised, and. httle_sald about his
school. H!S;_Ia;nwas given careful training in the articulation of conson-
handicaps-

ant sounds, an

i lists of words and reading exercises
Bd :}l}’: Ce:lc}yo}) i;ia::: weeks period t.he stuttering had en-

were US-Ed‘ ’ d. except on the infrequent occasions when he became

tirely dxsappe{itr ed yorﬂwés suffering from extreme fatigue. It was confid-

um;suallg'egt":(; fhat the boy would make a complete recovery.

ently ex

here is nothing so fascinating as a bewilder-

. t .
Some one has said that | nothing so satisfying as a good approxi

; behavior, an .
ing bit of h.umage uate understanding and treatment. .Ut.ldet' any cir
mation to 1t'5th€:3 :VO cases just presented are highly significant. They
cumstances,

itv of the situation, and the necessity,
emphasize the frequentt;;mg?gx{é of correct diagnosis. They remind
and, at the same lm;f’ expert clinical advice is desirable, and they sug-
us, too, that freQUetf; ; : serious consequences of neglect. Mary a?nd John
gest the alm.ost cferdl that lead to the disintegration of pe'rsonahty. And
were travellmgyl?:‘r stoo many, children who are travelling those same
there are man

ds.
roa hot, in the two illustrations which we have E;sed, the
It happens t a}»} d much to do with the symptoms of malad?ustment.
school environment ha ot always to blame; failure in social a‘d}ustme‘nt,
Of course, the f:hooi lSiS" usually the result of a number of interacting
as every one nows,

i le; in many
school plays but @ minor role;
causes, and 1 Y casesthti}:leg at all to do with the development of
no

others the sc.hoos has The home, the playground, -moving pictur.es., are

personality dlso.r ers‘ental factors which, on occaslon, serve to initiate

among the enV{ronment Organic conditions, such as mtellectl_lal Sl..lb-

or foster ma;ad:::;‘;‘efeét or bodily disease, frequently are predispasing

ncrmality, phys ?

gt es.
recipitating caus

orp habit-systems which result may b.e of n;lany
f them are often classified as escape .mech;mgrnng,s (:: it:;s

kinds. Some Od d as defense mechanisms. The f:h)lt} w od e

are often regarae ickly as the other children in his grade may

e to learn as quickly day-dreaming. Here in a dream world

The unsatisfactory

poS:el:); find solace in excessive
ma
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he can achieve success. A magic wish or two. and lo! his troubles are
at an end. He has passed all the examinations and everyone, even the
teacher, recognizes his wonderful ability.

There is a place for day-dreaming. It is properly one form of re.
creation, but when it becomes a substitute for necessary action it js 5
danger symptom. It becomes a road which, if travelled far enough,
may lead to serious personality disorder. The delusions of grandeuy
and of persecution which characterize certain major mental diseases
find their humble origin in the apparently innocent day-dream.

Another form of escape is slipping back to juvenile ways of behavior.
This type of reaction is commonly called regression. When one refuses
to face a difficult or unpleasant situation and adopts. delibermely or
otherwise, childish ways of response, he is using an unhcalthy type of
escape mechanism.  The adult, indulging in a temper tantrum, is an
illustration.  Regression may lead to grave consequences. for the most
dreaded of all the mental discases, namely. the schizophre

nias are, in
part at least, characterized by excessive regression.

The human mind is expert in devising escape mechanisms, and their
variety is great. Defense mechanisms are likewise numerous. Two
generic forms of defense are rationalization and compensation.
Rationalizing, as the psychologist uses the word, is offering plausible
excuses in place of real reasons. A hoy, careless in spelling, may
rationalize by saying he has been poorly taught. Or his mother masy
seek to excuse her son's carelessness by remarking that he takes after
his father. Very often this process has real value, but it is always

dangerous and should be recognized as a possible road that leads to
mental disorder.

Compensation, which is the attempt to excel in some
cause one has been unsuccessful in another, likewise hag
values. A person disappointed in love, may turn to poetry
gion, and, if the results are good, the process of compensatic
commended. If, however, the substitute activity is anti-socia]
the method used is unsatisfactory. The boy who compe
failure in academic pursuits by becoming a bully on the
not adopting a satisfactory defense mechanism.

activity be-
its obvious
or to relj-
n is to be
in nature,
nsates for
play-ground is

To illustrate the treatment of behavior, at least in part compensa-
tory, and manifested in a school situation, let us consider a case reported
by S. L. Pressey in his book, Psychology and the New Education. In
the middle of a classroom “ there were two smal] columns that support-
ed the ceiling. One chronically failing boy whose seat was behind a
column evidently became completely exasperated and proceeded to * shin
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, . . The teacher unwisely shouted at him and he,
up . the a;xlm:jtmif p::;ch, proffered some replies. In a few moments
being W d had climbed the second column. Someone suggested a race
another lah limbers; in a moment there was a group at the foot of
between ! ; X rever;ting the teacher from laying hands on either boy,
cach B Iz)m elimination tournament was in progress. The teacher
and before li;l gd and even cried. At this point Miss A was asked to do
shoutet%, 5 sfl , entered the room at once, sat down at the desk, and
Somethmg'h :s Not the slightest attention did she pay to the stud-
carrected thet n;ly discovered that climbing dusty posts was not much
ents, who pre}Sle roups had dispersed of their own accord, the teacher
fun. Whe:; t Feirgst she asked the two boys that started the trouble what
took a' han h They replied that the posts were a nuisance. She
had ailed tifertrhl.ere were not some more sensible solution than climbing
then asked few minutes the boys of the class were at work moving the
them. Tn & det‘;;e room until the difficulties of seeing and hearing were
de e minimum. By this time the session was at an end. On
reducci*ld t(') . morning Miss A entered the room to find a couple of lads
m.equ 0“;‘;‘5 posts again, but she simply smiled at them, went on with
chm. ing ting lesson she had prepared for the day, and soon the boys
the interest gth ir seats. The childish boy who had started the trouble
wenf back to. : t.ics two or three time that day, but Miss
contmuedf lhblesegyfr:-m: moment in the work she was doing. By the
A mever o= e of the pupils even looked up at these antics and, the
z?o; ilad; Yd’:: nperformance was greeted by adverse comment from the-

1 ’

other pupils ”. *
It is obvious that there are good ways and bad ‘ways of handling
ch tendencies as we have been discussing. The wise pa.rent or t'ea-
o 1] seek to discover and to use the best ways. He will recognize,
cher will see etimes escape mechanisms and defense mechanisms may
too, that'som te the personality and promote adequate adjustment. A
servc? to mtfegxt'af r example, may be a blessing in disguise, challenging
physical defect, 0d nobler efforts. Had it not been for physical defect
one to greaterhan enius of Robert Louis Stevenson, of Walter Scott, of
;1; r»;e;kyl;z::’atn: ag host of others, might never have come to full fruition.

ead to personality disorders. To prevent

There areoiozﬁis ft:)‘:l :r:vellin; these roads, there are certain ap-

people, youns wl;ich should be recognized by all. (1) We must

provec .measurf?S rtance of careful physical and psychological exami-

emphasize thev;m p;ust encourage the cultivation of abundant physical

:ati;::S . (g) Wee must t;ach people to be honest with themselves; to
ealth.

* Op cit., PP 118-9.
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.ackm.)wledge their mistakes ; to practise the art—it is a fin

ing hf‘e as it is, and making intelligent adjustment to uf art‘—of fac-
and disappointments which are bound to arise. (4) W © difficulties
provide opportunity for successful achievement fc.)r all, in :o TSt by to
cal and mental spheres. (5) We should rely mor(; th the physi-
n}ent and praise than upon blame. There is no plac ufpon encourage-
_ridicule. (6) Sympathy, tact. fair play., must lez . or nageng and
And (7). when the need arises, we should seek thrcbs be employed.
pert assistance which certain individuals or ,or i possxble, the ex-
provide. Banizations alone can

There are roads that lead to personality dis
other roads that lead to happy, 5510102‘::2‘, T:?::::f:l le there are
other'paths we must find, and into them we should t 'ng: These
faltering steps of those, within our schools or with o direct the
.beaten, and bewildered, have adopted unwholesom out, who, bafled,
ing the conflicts and maladjustments of life. ¢ methods for solv-

THE 5TH PROVINCIAL PHYSICAL EDUCATION CONFERENCE

Held at Mangalore, South Kanara from the 14th to the 21st May 1938

A Report by

Dr. G. F. Andrews, MA,, Ph.D.,

Hon. Secretary, Madras Provincial Physical Education Association, Saidapet

In my days physical training was anathema. We students vied with each oth

in absenting ourselves from physical training classes. Fortunately to-day t ;r
hasis placed on physical fitness and health gives physical activist'ie ¢
k and more participation of students is an established feat:r:
sical Education Association is therefore to be congratu-:
h Provincial Physical Education Conference to focu

attention on the problems of physical education and it is my hope that this Cons .
ference will contribute to clarify issues and to intensify the interest that is no -
being evinced in physical education. In words conveying these ideas Janvt:
Ghulam Dastagir Saheb, District Educational Officer, South Kanara decla‘red t;
5th Provincial Physical Education Conference open before a representative gath :
ing of educators and the public on the 19th May 1938 at the Canara High gSch:;—

Mangalore.
In his Welcome Address Dr. K. Vittal Shetty referred to the existing cona

tions in physical education and specially to the circumstances which tend to make
the teachers of physical education the ‘depressed class” of the whole teaching
profession. He pertinently remarked that coordination between physical educa-
tion and education based on sociological, biological and psychological findings is
a necessity, that health education should form an equally important aspect of
education, and that physical education in cooperation with education should be
concerned with the whole child and be more purposefully useful and productive

of more happiness.
Sri A. B. Shetty,

proper emp.
new outloo
The Madras Provincial Phy
lated on organising this S5t

M.L.A., Parliamentary Secretary to the Hon'ble the Minister
for Public Health, who presided over this Conference delivered a very learned
and thought provoking address. He reviewed the work being done in England
America, Germany and other Western countries for better national health an(i
physical fitness. ‘“Whole nations” he said, “are being made to look upon physical
fitness as a matter of patriotic responsibility,” while the governments concerned
provide ample facilities towards this end. He pointed out that the needs of India
are no less than those of the Western countries, but that here we must 'proceed
carefully because of the appalling malnutrition of the people young and old alike.
He emphasised on the need for organised medical inspection and for a close co-
ordination of the several types of physical activities because “physical education
is no longer merely an affair of developing muscles and sinews the newer philoso-
phy lays more and more emphasis on its educational values rather than on the
mere exercise values.” He discussed the problem of public recreation also be-

¢ the impending implications both of earned leisure and of enforced leisure

cause O
due 10 unemployment. “Whoever seeks to serve the drunkard, reform the sinner,
and reclaim the hooligan must’ he said, “bring within his reach healthy and

wholesome means of recreation.”
3



342 THE SOUTH INDIAN TEACHER

The stirring address of the president gave a sound lead to the Conference.
Papers on “the type of physical education required in educational institutions”
and on “Public Recreation” were read at the later sessions. Mr. L. K. Govinda-
rajulu, B.A., B.L., Director of Physical Education of Annamalaj University lead
the discussion on the former subject and Mr. D. Santiago. General Secretary and
Physical Director of the Coimbatore Y.M.C.A. initiated the discussion on the
latter. Special attention was invited at the discussion to the need for fuller re-
cognition of the indigenous physical activities and to a thorough study of these
activities. The following resolution on this subject was adopted later;—

Res. No. 8: This Conference is of opinion that a thorough study of indigenous
games, folk-dances and other physical activities is urgently nceded if these activi-
ties are to survive and requests the Government to depute some qualified Indian
for the purpose.”

As regards public recreation it was felt that the state and the public have
great responsibilities in the matter. Being convinced that the time is ripe for
necessary oction the Conference adopted unother resolntion which runs thus:—

“Res. No. 4 This Conference is agreed that it is high time to take up the
question of organization of play and recreation facilities for the public and re-
quests the government to appoint a Committee including non-officials to investj-
gate into this matter and to submit their recommendations at an early date.”

Other resolutions adopted at the Conference relate w some of the pressing
needs in physical education. They are:

“1. 'This Conference strongly feels that the present scale of pay of the
Physical Training Instructors is quite inadequate for their maintensnce 4nd for
improving their status, and therefore requests the suthorities 0 take carly steps
for the improvement of the scales of pay of Physical Trainiy Instructors.”

“2, This Conference recommends that qualificd Physical Directors be em-
ployed in High Schools and that they be considered on an equal status for re-
muneration work and service condition as L.T.'s"

“3. This Conference is of opinion that the work done by the Physical
Training Instructors from after school hours till the closing of the games and
sports activities is their legitimate work and should therefore be considered as two
teaching periods.”

“S. This Conference expresses its appreciation of the scheme proposed by
_the Government for organising village sports, but is of the opinion that the sue-
cess of the scheme demands the supervision and guldance of trained recreation
workers.”

“6: This Conference notes with great concern that physical education is not
given its due importance in the Wardha Scheme of Educational Reconstruction and
suggests that necessary modifications be made therein so that the play life of
children may be adequately taken care of.”

“1. Inasmuch as there js a pressing need for the revision of the Elementary
Secondary and Training school syllabuses this Conference urges the Govemmen;
to take early action in the matter.

“9. This Conference feels very strongly that the physical education needs of
children in Elementary Schools are very much neglected since the teachers in Fle-
mentary schools have little or no knowledge of the type of physical education re-
quired for elementary schools, and therefore requests government to srrange short
courses of Training in Physical Education for Elementary School teachers or to
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subsidise and encourage any such courses that may be conducted by private orga-
nizations.”

“10. This Conference is of opinion that since over ten years have elapsed
sfter the introduction of compulsory physical education in the Colleges of the

Madras Uriversity the time is ripe for an enquiry into the result of the scheme
and requests that a Commissioner for Physical Education be appointed for the

purpose at an early date.”

“11. This Conference recommends that suitable tests in Physical Education
activities be held to judge the pregress of each individual student and that the
results be considered at the time of promotions and selections for public examina-
tions and requests the Madias Provincial Physical Education Association and the
Y.M.C.A. College of Physical Education to work out a definite scheme for this

”

purpose
~12. This Conference urges upon government the imperative need for the
provision of recreational facilities in urban and rural centres and appeals to the

government to set apart open spaces for such purposes.”

w13, This Conference recommends the open type of school buildings with
sufficient space around for the formation of children’s playground with up-to-date

gymnastic eguipment like see-saws, swings, inclined plane, etc.”

“14. This Conference urges upon the government the crying need for medi-
cal inspection in schools and colleges and requests immediate action on this sub-
ject.” ) .

“Res. No. 15. This Conference reguests the Madras Provincial Physical
Education Association to take immediate steps to arrange for a deputation to wait

- upon the Hon. the Premier, the Hon. the Minister for Education and the Hon. the

Minister for Education and the Hon. the Minister for Public‘ Health to place before
the Government the pressing need for definite forward F.Johcy re: physical educa-
tion in educational institutions and re: pla.y and recreat:on for the public and to
urge government to take immediate steps in the matter.

The resolutions are of far-reaching import'ance inasn'luch as implementing
them is bound to effect rapid progress in physical qucatlon with the resultant
improvement in the health and physique of the nation.

Two demonstrations of physical activities and a pageant of physical activities

included in the programme of the Conference and were much appreciated.
The eant entitled “Athens India” was a historical presentation through tableaux
:fl'xeﬁf:g contributions of various countries to physical education, beginning with
Gme:.display of health and physical education charts and exhibits also formed

of the activities of the Conference. These charts®and exhibits served to dis~
f::inaoe correct ideas regarding health and physical education.

The Conference was brought to a close by the President on the afternoon of
the 21st in a short speech wherein he again emphasised the educational values of
physical education activities and appealed for a right understanding of physical
education and for greater cooperation so that the whole child may be educated
and be enabled to grow to live an abundant life full of satisfaction and happiness



FROM OUR ASSOCIATIONS

TWO ADDRESSES TO THE HON'BLE CHIEF MINISTETR

To
The Chief Minister to the Government of Madras,
Camp: Tadpatri,
HUMBLE MEMORANDUM
Sir,

We, the teachers of the Municipal Hi
that we rejoice at your visit to our p
TADPATRI, & holy and ancien! town.
sence of their father, who has returned home
customary on such occasions for children to
we be permitted to do so.

gh School, Tadpatr;, beg leave to submnt
lace and welcome ¥ou very heartily te

after 4 l‘ong tour and it is but
demand this thing and that May

1. We are indeed alive to the growing needs of our .

. . )
in sympathy with the introduction of Hindi in Schools, or::“‘:;o and are @ﬂy
ahead of the times afmd visualizes a free and united India has bm.::s 'llmlc
this language. Hindi is the cmblem of the unity of the people of India. \‘;eeome
for its early introduction in our school. e pray

We have been serving on here for Years without 3

' move and been
much stagnation. Therefore a periodical transfer would be very wttf;;t“

The acales of Pandits are such that none whe have passed . Exami
nation could reach the maximum of Rs. 75 before ),,im,,d ;:c vi of the us:

pondhlepodﬁonhe!dbytberdiumwinﬂicbsdmh,theymaybcm

{
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i ) i ie, Rs. 5 in two years instead of Rs 2
immediately a higher rate of increment ie, ' _ : :
mo years, so that they may reach the maximum in 14 years like the L.T’s,

5. Teachers in schools managed by local bodies often regard themselves as a

Jected lot discharging the same duties as their brothren in Government Educa-~
n'ei:Ic Depurtment with decidedly betier pay and service conditions. We pray
:}’;c the il::equéﬁty of status may kindly be removed as early as possible. The
SIT.U. also has been requesting the same in many of its conferences.

§ We pray that the scales of salaries of teachers which existed before the
’ tion of the new Government scales, may bev allowed to continue fo the
mt'rofiuc‘ bents. The loss incurred by the adoption of the new scadles to the
existing mcumbe ma de good with retrospective effect by granting full personal
teachers may 1-11-1934. This was the policy of the Government when revision
allowances from d’ to the Government servants. Now-a-days the moral and ethi-
of scalef wats ma ;a ve weighed more with the Government than the strictly legal.
cal considerations neouraged to approach you with a prayer to exempt teachers
:{r: are clhessreftt;\:‘ eRs 50 per month from payment of profession tax and school

wing i€ )

tees for their children.
We pray for your long life and prosperity.
We beg to remain,
Sir,
) Your most obedient servants,
(8d) S. VAIDEESWARA IYER,
President,
T. CHIDAMBARA. IYER,

Secretary.
14-7-38.

ici lg School cachers’ As s L.
L2 Mem‘bers of the Mumcxpal High ‘ ’
on behalf { the T

Tadpatri.

Office of b
Tadpatri, 5-7-38.

e MHS. Teachers’ Association,

MEMORANDUM
TENURE IN AIDED EDUCATIONAL INSTITUTIONS

. TEACHER
Be- Submiﬁed on behalf Oi

TRICHINOPOLY PDISTRICT TEACHERS' GUILD

erning ¢ eacher-tenure is based on Rule 12(1) and Appendix
stem gov
1. The sy

tional Rules introduced by G.O. 180 dated 6-2~1930.
28 in the Madras Educa hers is unsatisfactory, as revealed by the many cases
" ‘é:;ainsﬁuitions, which, in effect, amount to dismissal. This
of terminationt . separtment in their reports.
. u’s’ remedies bave bee? suggested like:

ario Teaching profession,
. tion Of the
a. Unific®
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b. Provincialisation of the Teaching service,
c. Statutory recognition of Teaching as a public utility service,
d. Administrative amendment of the MER.

4 The South India Teachers’ Union and its constituent Guilds feel that there
ought to be a tenure-plan to improve the service conditions uf teachers and 1o
insure security of tenure.

This purpose will be served.

A. If a section similar to the one, found in the local Boards Act empewering
the Government to lay down rules for the scales of salaries. conditions of ‘wrvicc
leave rules, termination, dismissal and appea! be inscrted in Rule 12 1n the M ER’
and insisted upon as a condition of recognition and aid. o

The inclusion of a rule on the lines indicated will have the force of a section
of the Act since in any case the penalty for non-observance of the conditions of
the Grant-in-aid Code and educationa! rules is withdrawal of recognition,

B. In addition to the amendment of the MER. the Government should create
a Provincial Arbitration Board to serve as a tribunal to hear complaints and judge
and decide, its decisions being finul and exccutable like # decree of a Civil Court.

C. The agreement in force should be amended so as to provide {or the fol-
lowing:
a. Every agreement shall state whether the post is tempor:
porary -
nent and in all cases, it shall state the period. 4y or perma

b. A permanent teacher shall not be disturbed by the Management Il
he runs his full service to the end of his 55th year of service. provided it shall be
lawful for the management to give him three months’ notice at the cnd of the
academical year for any of the following reasons:

Closing down of institutions,

Retrenchment, subject to seniority and service,
Gross insubordination,

Proved incapacity

Sentence involving moral turpitude.

c. In case of dispute, the aggrieved party shall have u ri
] . ) a right t
claim to the Director of Public Instruction by means of a veriﬁcdg::clit‘i)o: r:t‘:t: p
his cause for grievance and demand for relief, and the Director shal) refer it af“g
due notice, to the Provincial Arbitration Board. - alter

d. Every school authority shall employ only such persons as ure found

in a list or Regi f Teachers i v distri intai
i ' gistry of Teachers in the district maintained by the District Educa-

V. SARANATHA IYENGAR,
President.

S. T. RAMANUJA IYENGAR,

Representanve

Trichinopoly,
18th June, 1838

-
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SALEM DISTRICT TEACHERS’ GUILD

Sri C. J. Varkey, M.A,, M.L.A., Parliamentary Secretary to the Hon'ble Mi-
nister of Education attended a special meeting of the Salem District Teachers
Guild on Saturday the 30th, July, 1938 at 2 P.M. in the Salem College Hall.

Mr. K. Muhammad, District Educational Officer, Salem, who presided, referred
to the need for improving the state of education in Salem District. He requested
Sri Varkey to tell the audience how the Government proposed to tackle the pro-

blem.

Sri Varkey spoke for about 90 minutes. He confined his remarks to elemen-
tary education, the training of teachers and secondary schools. It was agreed on
all hands. he said, that wastage in elementary education must be eliminated. The
uneconomic and inefficient schools had to go. In pursuance of this principle, the
Department had been very strict with the result that even though the number of
schools had diminished, the number of pupils in the schools had considerably in-
creased. The idea of the Government was that the pupils must remain in the
schools for five years and complete their course of studies in the primary schools
without break. That was the only way to retain literacy in them, as otherwise
relapses into illiteracy was bound to result. The Congress Government in Madras
was not thus going back on the scheme of free and coTnpulsory education. But
there was no money to start enough schools to have um\-rersal compulsion for all
at one stroke. They, therefore, proposed to move cautiously and to introduce

i stages.
com};;‘:‘%‘o:gmmegnt were considering whether elemen_tary education could not
be cut short by one year, so as to enable pupils to get into the secondary schools
after four years of primary education. It would then give them seven years for
secondary education, without cutting down a 'year from. the University course.
The subject of bifurcating the secondary education course in thg fourth form ftage
was also being considered so as to enable stude‘nts to take to e.xs}fer a professional
course or a University courss, according to their tastes and abilities.

Sri Varkey exhorted teachers to loock upon their posts as vocational rather
than professional. Like poets and soldiers, teachers were born and not made.
The training imparted to them only developed wha't was in them. He referred
tq the privately managed institutions which we.re doing 'good work and he stz?ted
that Government did not propose to interfere with them in any way. There might
ke instances of mismanagement but they could all be set right by better control by

the Government.
With a vote of thanks proposed by

Guild, the meeting terminated. ’
Sri C. J. Varkey was presented with a memorial (published below) on behalf

of about 125 teachers employed in the District Board of Salem and Dharmapuri,

affected by the new scales of pay since 1934,
WhOO}:\ dbeb;:!l; of the District Teachers’ Guild, a deputation led by Messrs. V.

. _ Chengalroya Aiyar, R. Narayanaswami Aiyar, A. V. Sunda-
Domamlslyﬁkmini};aygna Lyar and others met Sri C. J. Varkey and urged
resa ﬁ:eydar,for- constituting a Board of Education, to ensure continuity of policy
the n vest it with the control of secondary education by bringing in the necessary
r:;s;:ﬁon Sri Varkey discussion with them the implications of the proposal.

. K. S. CHENGALROYA AIYAR,
"g“;“&’; Joint Secretary.

Sri V. Doraiswami Aiyar, Secretary of the
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SALEM DISTRICT TEACHERS' GUILD

To ..

The Parliamentary Secretary,
To The Hon'ble Minister of Education,
MADRAS.
Sir,

Subject: Prayer for the restoration of the old scales of pay.

The humble memorial submitted by the District Teachers’ Guild, Salem, praying
for the restoration of the old scales of pay, respectfully showeth :—- o

Your memorialists beg to represent the cause of nearly 125 teachers employed
in the Salem District Board and in the Dharmapuri District Board High and Middie
Schools who are members of this Guild. They were employed prior to 1st Novem-
ber, 1934 and were getting salaries in the Secales:--

Headmasters—150—10—200.

L.T. Assistants—75—5—125.

Intermediate Assistants—40—2—50—1%2—60.

Secondary Grade Assistants and Pandits—35—35—11,—50--1 0.
Drill and Drawing Masters—35—11;—50.

till 1st November, 1934 when the new revised Scales

Headmasters—110—10/2—170.
L.T. Assistants—85—5/2—100,
Intermediate and Secondary Grade Assistants and Pandits—30—2 2--.50
Drill and Drawing Masters—25-—2/2—45. :

into force. This revision of Scales, instead of bein "
y ' g applied 1o new
only, was imposed on all. entrants

Your memorialists beg to state that this sudden and un icati
the new scales has deprived the teachers of a good portion l;m‘:‘ia?;:;:‘:}l‘oz:f
had earned by dint of loyal and efficient service and for which they have a ri hy
as judged from the usual convention and practice governing ull public - nfc:'
Your memorialists consider this imposition of the revised scales on old incusfnr!:e .
so as to effect their pay and status adversely is rather unprecedented and o
paralleled. This has caused great hardship to them both in the matter of n‘::na;:;
:};;g ‘:a&:, nt: day affair of their family and of meeting their other commitments and

In this connection your memorialists respectfull L i i

to §ll Government services the revised scales of thitflfl go‘i‘:r:n:‘r:!u:\lciut‘h:q“d
revised scales of the present Government have both been made operative lne“v
the case of new entrants. Your memorialists further respectfully submit th;:n yhi'l:
‘the same Fundamental Rules and Government Servants' conduct rules are '\7

in regard to Local Board Services as well, this unique treatment of l»cn;!B::::
Employees alone has come like a shock. In public service an employee ressonably
expects to raise in the course of his service both in status and in emoluments
This drastic reduction of his pay coming as it has done quite unexpectedly nnd
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unreservedly has struck at the root of Security of tenure and thrown a damper on
his enthusiasm for the present and his hope for the future for no fault of his.

Your memorialists, therefore pray that you may be graciously pleased to allow
them to continue on the old scales of pay and that they may be granted all pre-
vious increments and emoluments respectively from 1st November, 1834, on which

date the new scales were applied in their cases also.
Your Memorialists beg to
remain,
Sir,
Your most obedient servants,
S. M. LAKSHMANA CHETTIAR,
Presgident

V. DURAISWAMI AYYAR,
Secretary.

R. NARAYANASWAMI AYYAR,
Vice-President,

Salem, K. S. CHENGALROYA AYYAR,
30-7-1938. Joint Secretary.

TRICHINOPOLY DISTRICT TEACHERS’ GUILD
FROM OUR CORRESPONDENT, 21-8-'38,

g of the Managing Committee of the Trichy Dt. Teachers’
Guild was held on 30-7-'38 at the E. R. High School, when amendments to the Guild
constitution, the creation of a Trust Board far the Teachers’ Guild House were
resolved upon and resolutions were passed regarding the application by the Guild
for a loan from the S.1.T.U. Protection Fund to expedite completion of its Guild

House and the openirig of the Guild House in October by His Excellency the Gaver- -

nor.

6-8-'38.—On 6-8-'38, an extraordinary meeting of the Guild was held in the
Bishop Heber High School with Sri T. S. Krishnamurthi Aiyar, DE.O., in the chair
when Dr. G. F. Andrews, Physical Director to the Govt. of Madras outlined a
programme of Physical Education for schools. The lecture was followed by an
Inter-Schoal Demonstration, presided over by Rev. Fr. A. M. Antoniswami, S.J,

Vice-President of the Guild.

8-8-'38.~Another extraordinary meeting of the Guild was held on 8-8-'38 in
the National College Hall with Sri V. Saranatha Iyengar, President of the Guild
in the chair, when Messrs Sri Ram Bajpai and Venkataraman of the Seva Samiti
Scout iation spoke on * National Scouting” A resolution forming a commit-
tee with power to co-opt, consisting of Messrs. V. Saranatha Iyengar, Dewan Baha-
dur T. M. Narayanaswami Pillai, Janab Mahomed Usman, K. R. Avadhani and

.S. T. Ramanuja Iyengar as convenor, to organise a local branch of the Hindustani

Scout Association.

11-8-'38.—Yet another extraordinary meeting of the Guild was held on 17-8-°38
in the E. R. High School with Sri Saranatha lIyengar, President of the Guild in
the chair when Dr. J. C. Kumarappa of the All-India Village Industries Associa-

tion lectured on “ The Philosophy of the Wardha Scheme of Basic Education,”
P .

30-7-'38.—A meetin
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GUILD PROPAGANDA

SIT.U. and Guild Propaganda were conducted by Messrs. S. T. Ramanuja
Iyengar, K. N. Sambasiva Sastri, Secretaries of the Guild at the following places:
31-7-38 at Ariyalur; 3-8-38 at Tiruchendurai; 7-8-38 at Ayvvampalayam ; 14-8-38
at Udayarpalayam :; 20-8-38 at Andanallur, Rajendram, Kulitalai, Vaitanallur and
Lalapet. The Union and Guild work for teachers was explained in detail at every

meeting.
THE MADRAS TEACHERS' GUILD

The Madras Teachers' Guild held its annual meeting on the 27th August 1938,
at the T. T. V. High School. As many as 450 members werc present. Dr. P.
Subbarayan, Minister for Education distributed the Shields to the successful teams
and certificates of merit to the winners in the competitions held by the Physi-
cal Education Section of the Guild. In a brief speech, the Minister suid that he
was interested not only in the field of education, but also in the ficld of Physical
education without which they could not produce a healthy race. Healthy out-door
exercises were necessary not only for the pupils. but also for the teachers. He
congratulated the Guild on its growing strength and wished it every success. My
M. S. Sabhesan, in thanking the Minister, said that the time had come for the
teaching profession to do something more than merely express their approval of
the Government policy. It was necessary for them to come forward and educate
the public on the soundness of the proposed educational reform and create 3
favourable atmosphere. He emphasised the need for the Minister to consider ways
and means of improving the conditions of service of teuchers in aided Schools and
pointed out that if a Committee consisting of those intere.wed in cducation was
charged with giving proper advice in the matter, the Minister could casily solve the
problem. He also requested the Minister to take up the question of the adminis-
tration of the Provident Fund for teachers in aided schonls. The Government,
he said, derived a substantial benefit as a result of long-term deposits. He was of
opinion that the Government’s contribution from onec-third to onc-half would not
cause any difficulty to them. He then stressed the need for giving official recog-
nition to professional organisanons by extending to them representation in the Statu-
tory and Ad Hoc committees appointed to consider educational problems. He sug-
gested the appointmer}t of a Board of Education on lines suited to the ls of
this province which would be adequately represented by the teaching profession
and other bodies interested in Education.

Mr. M. S. Sabhesan, then announced that the following off; -be ;
elected without opposition. orhearers were
Mr. M. S. Sabhesan .. President.

Mesars. K. Kuruvilla Jacob, G. V. Narayanaswami
Iyer, Syed Abdul Gaffoor Shah Sahib

Mr. M. S. Madhava Rao

The meeting then adjourned for lunch.

Re-assembling after lunch, Mr. T. P. Srinivasavaradan, the Secretary presented
the Annual Report for 1937-38 for adoption. During the year under report the

Vice-Presidents.
.+ Treasurer.

~, strength of the Guild rose from 679 to 701. The Council of the Guild met*

nine times and .transacted business of various kinds. It appointed sub-committees

i & fo study u,. Government communique on Re-organisation of Education, the Wardha

s
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Scheme of Basic Education, the compulsory introduction of Hindi in schools and
_ the Visual Education report published by the Central Provinces Government. It
also passed a number of resolutions of professional interest. The Education Week
and the Guild Way were celebrated as usual. The Building Fund at the beginning
* of the year stood at Rs. 6,060 and at the end of the year Rs. 7,228-6-3. The net
collections of the Drama Baktha Nandanar amounted to Rs. 204-8-0.

After some discussion, the Report of the Guild was adopted unanimously.

A resolution expressing their deep sympathy at the demise of Rao Bahadur
A. C. Pranatharthihara Iyer was passed, all standing.

Mr. K. Kuruvilla Jacob spoke on * Standardisation of Tests.” This was fol-
lowed by a lecture on the “Sccial Aspect of Elementary Education” by Dr. J. 2,
Joshua of the Madras Christian College. Mr. R. 5. Subrahmania Iyer, Vice-Presi-
dent of the South Indian Teachers’ Union Protection Fund, pointed out the advan-
tages of joining the Protection Fund and appealed to such of the members as hag
not yet joined the Protection Fund and enjoy the benefits. Mr. S. K. Yegnanarayana
Iyer then addressed the gathering exhorting the members to form study circles.
Mr. M. S. Sabhesan then announced that Messrs. T. P. Srinivasavaradan and Syed
Mahmood were elected as Secretaries.

In bringing the proceedings to a close, the President of the Guild appealed to
the members to take greater interest in the affairs of the Guild.

A resolution thanking the retiring office~bearers and old members of the Guild
Council was then recorded.

Mr. T. P. Srinivasavaradan then thanked the Masters’ Association of the T. T.
V. High School Mr, Vedanta Desikan and his helpers who were in charge ‘of the
polling, and others for having made the function a success.

T 1
THE S. 1. T. U. PROTECTION FUND
OBITUARY.

We regret to have to announce the death of Mr.* P. Muthiah Gounder,
Retired Teacher, Mahajana High School, Erode, (Reg. No. 153) on 20-8-1938
at the age of 58. His nominee will be paid a Benefit amount of Rs. 311-4-0
on receipt of the necessary claim papers in order.

m




THE SOUTH INDIA TEACHERS' UNION

PROCEEDINGS OF A MEETING OF THE EXECUTIVE BOARD OF THE
SOUTH INDIA TEACHERS' UNION HELD AT 11 AM.
ON SATURDAY THE 30TH JULY 1938.

Present : —

Messrs: S. K. Yegnanarayani Iyer (in the chair?,
M. S. Sabhesan,
N. Kalyanarama lyer,
M. S. Subrahmania Sastri.
T. K. Subrahmanya Iyer,
S. Natarajan,
V. Bhuvarahamurthi Rao.

1. Minutes of the last meeting taken as read and approved.

2. Letters from members who were unable to attend were read and recorded.

3. The President made a statement regarding bis tour in the District of Tin-

nevelly.
4. Resolved to request the Propaganda Committee of the Proteciion Fund to

place sufficient funds at the disposal of propagandists who are requested to work

according to the following plan:—
Messrs. M. S. Sabhesan and E. N. Subrahmaniam 1o tour in the Ceded

Messrs. S. K. Yegnanarayana Iyer and S. Natarajan Srinivasan
n v ' v.
tour in the Districts of Nellore, Guntur and West G;dav:;i ) ©
5. The Secretary made a statement regarding (i) «

: . ) circulars sent istri
Teachers' Guilds and affiliated associations and the replies received m‘:re?pm::;
(i1) eommu.nieatwns s.ent to the Government, the Minister and the Director of Pub-
Bc Instruction regarding the resolutions passed at the Mangalore Conference

8. Resolved to co-opt the following members for .
i the
represent Districts where there arc no District Guilds:— Executive Board 1o

Cuddappah Sri E D. Martin

Belhl'y " C. Elisha

Nellore . M. Seshadri

Bast Godavari - Satchith i

lv:f"“‘l w A. Narayanamurthi Pantulu
- P.V. Gwal‘fjm

7. (a) Read the applications for affiliation ia Teachers'
of the South India Pundits’ Union and the Matli.;a‘:w Prs:\:‘htmr'. Un§0n
Mﬁon Resolved to affiliate them provisionally for one earym:‘l gy
tain conditions to be settled in circulation after the Secretary y.nd - ::nlm, it
to an understanding on the matter of holding conferences etc e e

(b) Resolved to affiliate the Guntur District Teachers' Gm alter getting the

formal application.
8. The Treasurer made a statement about the financi
ncial i
(a) Resolved that out of Rs. 108-1-0 of the Deh::l tia‘l"n:;fl. the of
R;&I-Obemnwward:meeandimmmdandmalaxd

THE SOUTH INDIA TEACHERS’ UNION 353

Rs. 100 be deposited with th S Gui :
2 Fixed Doputt, e Madras Teachers' Guild Co-operative Society as
(b) Resolved that a sum of Rs. 250 be deposi i
R . . posited with th
Teachers’ Guild Co-operative Society as a Fixed Deposit in the na;emcx;d:;:

Silver Jubilee Fund.

9. (a) Resolved to issue a notice to the Distri g i i

that if arrears be not paid before 1st Sepwmber,‘si:r:friufsazezsisa?ﬁl}l;k:’dChmgleput

that the District Teachers’ Guilds of North Arcot, Ramnad, Coimbataore )

jore be requested to pay up their arrears before 1st September 1938 ; ¢ and Tan-
(c) that the following Teachers’ Associations i ,

arrears of subscription be paid up before 1-8-1938 th:f/ :(le?;dbet};za;?ess .their
i, Teachers' Association, Board High School, Yellamachalli fated : —
ii. Teachers' Association, Board High Schoo!, Amalapuram '

iii. Teachers' Association, V. R. College High School, Neﬂt;re.

(d) that the other Teachers’ Associations in arrears be requested to pay u
P

their arrears before 1-9-1938.
10. Resolved that the names of Dr. Zakir RHusain and Reo Bahadur K. V
Rangaswami [yengar be recommended for the Presidentship of the All-India E:du .

cation Conference to be held at Bombay.

11. Resolved to recommend the following names io the membership of the
Council of the All-India Federation for 1939.:—

Subrahmania Sastri of North Arcot.

M. S. Sabhesan of Madras.
E. N. Subrahmaniam of Madanapalli.
S. Natarajan of Madras.
V. Bhuvarahamurthi Rao of Madras.
12. Resolved to place before the Government the view of the Union that the
question of management of Elementary Schools in the Province as a whole should be
taken up and not merely the question of taking over the management by the Go-

vernment of the Board Elementary Schools as it is now contemplated.

13. Resolved ta celebrate the Fducation Week by constituting a Central Com-
mittee for the celebration in the Province and a grant not exceeding fifty rupees
be made to the Central Committee.

14, Resolved to authorise the Secretary to communicate with the Secretary
asters’ Association and find out whether that Association

of the Provincial Headm
will put up candidates to the Senate and Academic Council from the Constituency
of Headmasters ; if they do not, o bring up the matter before the Working Com-

Messrs :

(b) Resolved to address the District Guilds to let the Executive Board know
whether they are in favour of the South India Teachers’ Union pufting up candi-
dates to the Senate from the constituency of Registered Graduates and to bring
up the matter before the Working Committee for pecessary action,

15. Resolved to address Dt. Guilds to get all the Range Associations of Ele-

mentary Teachers of their Districts affiliated to them and to request them to inform
the office if there be any difficuity in the way of getting it done.

(5d) S. K. YEGNANARAYANA IYER,
30—7—1938. President.



THE TEACHERS' BOOK-SHELF

Poems of To-day—3rd Series. Published by the English Association and Macmil-
lan & Co., Ltd., London, 1938. Price 2sh.

This is an anthology of English Poems published since 1922 down to the present
day. English Poetry of the present is characterised by a challenge to the tradi-
tional modes of the poetic art. This anthology, while containing many verses
chacracteristic of the age, also contains a number of poems that are truly typical
of the modern school and yet conforming to certain accepted canons of style. The
anthology includes a larger proportion of verse of a light quality. It is indeed
regrettable that the publishers could not obtain permission to include examples
of the works of some well-known poets of the present day.

Essentials about the League of Nations.—This small but closely printed book
of about 350 pages should be considered a useful book of reference by all desirous
of knowing about the League. As the title shows it supplies il information rc -
the League, its constitution, its activities and achievements. To those in the East,
the League is only an ineffective organisation. There was a common behief that the
inauguration of the League will usher in an era of peace all over the World and
banish for ever war and the horrors attendant on a war. The weak and ineflec-
tive policy of the League in the matter of the Abyssinian Conquest, the prolengation
of the Spanish Civil War with the farce of the non-intervention and the Jupanese
aggression over China are present reminders to the unbelicver and the sceptic that
the League is only a combine of the Stronger Nations 1o keep the Weaker ones in
their subordinate place. But, besides its political activity, it has developed a use-
ful, intellectual and human side of its activity, and in this, the League has achieved
a commendable measure of success. Its work in connection with Tropical disea-
ses, nutrition, opium and drug traffic—amelioration of the conditions of labour
compel recog’niﬁon.

The Compact volume under review is a mine of information. Precise infor.
mation regarding its constitution, its members, its agencies are Biven. I con-
tains a very valuable index which will facilitate casy references., A number of
- useful appendices and a number of useful plans and charts are given. A °h
the Library of each school will prove useful to teachers in getting . l:o.:\,!,
mation in essential facts about the League of Nations, The book is P“ublaiﬂxed or-
the Information Section of the League, Geneva. Itg price is Igh by

High School English Grammar and High School English Composition By P. C

Wren, MAA,, (Oxon), 1LES. (Retd.), and H. Martin,
Published by K. & J. Cooper, Bombay. Price Rs. 3. MA. (Oxon), 0.B.E,

Wren's High School Bnglish Grammar and Martin’s High §, Com
position are two well known books widely used in our schools. CA'I;: f:la - nnde;
review is a one-volume edition of these two popular books and is pﬂce:me( Rs.
only. Part II of the High School English Grammar is smitted as Part !.d th:

High School English Composition covers the same ground more fully. The ‘

lhhersdaervetobethankedforpublhhingthh%nnd:.p”,
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Elementary Chemistry. B} Sylvanus J. Smith, M.A. Published by Messrs. Mac-
millan & Co., Ltd. Price 4sh. 6d.

This book is intended to cover a two year course in Chemistry for students
preparing for the School Leaving Certificate Examinations particularly those held
by the University of London and the Northern Universities Joint Board. The book
may be found to be suitable to students of our S.S.L.C. Examination. The chapter on
Introduction to Atomic Theory is strictly not within the scope of our syllabus but
every chemistry teacher will feel that such an introduction will be very helpful
in enabling the pupils to understand certain chemical changes. The chapter on

“ Molecular Theory and the construction and use of equation may be commended to

s~ the more intelligent pupils. The chapter on the use of Standard solution is very
""" well written and will serve as a good introduction to quantitative chemical anly-

sis.

Questions are given at the end of each chapter. A good collection of
Test Papers are also given in an appendix. The illustrations are both numerous
and clear. The printing and the get up are good. The language is simple and
the book will be found to be a suitable text book for *C* Chemistry of the Madras

SS.L.C. Scheme.



EDITORIAL

EDUCATIONAL BROADCASTS.

The Director of Public Instruction has recently circularised schools
to ascertain if schools would favour Broadcasting for educational pur-
poses and if they would be prepared to go in for receiving sets. In the
meanwhile an announcement appeared in the local dailies that th.
Director of the All-India School Broadcasting programme has decided
to commence the programme of educational broadecasts without waitin
for the replies of the heads of institutions. This may be considered :.
move in the right direction as it would give the more sceptical among
school authorities an idea of the nature of broadeasts and their educatic

nal advantages. A few of the more progressive schools in our Presi dency -

are already having receiving sets but the absence of a programme suited

b

to the needs of the pupils of our schools is keenly felt and the radiot
is more used for amusement than for educational purposes. The v

Madras Corporation has a school programme and the Educational Officer |
of the Corporation is already impressed with the educational value.
The benefit could be enjoyed in full if the broadeasts are properly
organised. The Director should be not merely a technician but must
be an educationist who could organise an instructive programme. The
example of the British Broadcasting Corporation which has appointed
Mr. Ogilvie, a teacher, as the Director of Broadcasts is well-worth con-
sideration, if the experiment in India is to succeed. Broadcasting as an

instrument of instruction and spread of knowledge has heen recognised -

but the experiment will fail if those responsible would not take into
consideration the needs .nd interests of those for whom they are in-
tended. A very close co-operation between the School and the Broad-
casting Agency is very essential as otherwise Broadcasts may be of
doubtful utility. We trust that the Educational authorities will giv,
careful consideration to the proposal and secure the necessary co-opera
tion by setting local advisory committees of Teachers to advice the
Director of School Broadcasts.

TEXT-BOOKS.

We understand that the Government contemplate preparation a
publication of Text-Books in the South Indian Languages in the several
subjects under Group C of the SS.L.C. Scheme. Such a step will great-
ly help the adoption of the mother-tongue as the medium of instruction.

alg in securing a uniformity of the equivalents to technijcal
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