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Education as Social Efficiency

The Socialising Influence of Schools
BY Pror. M. S. SRINIVASA SARMA, M.A.

'——-—-—*——M
THE ‘Business OF LIFE,

The exceedingly unhappy condition of modern India on accoundt
of religious dissensions and communal tensioPs calls for an urgent Ta;lat
thorough re-orientation in the educational pohcy‘anfi pmgrar‘nmde.b i~
the function of education is the preparation for life is recogpised by : I’
and this idea s as old as Plato. Onlv, the implications of this ;.mn'c:p E;
have not been clearly understood and properly emphasistad. This axfr‘n .O
education is not likely to be fulfilled unless we have precxse': and de‘imxt‘c
ideas about what “/ife” is. An investigation into the meaning o.f lite is
essentiaf to demcnstrate not only the vital and intimate connection beti'
ween the school and its social environment, but also the fundamea.'zta
relation between a man’s philasophy of life and his views on education.

- Hegel looks upon morality as the end and ain} of a_[i school ec:.u‘-E
cation; and Dewey emphasises “the necessity of discussing the en lt;
structure and the specific workings of the school system from t}:’e Sti: s
paint of its moral position and its moral function in soctety™. tvll
canceded by all that the highest ideals of life and duty Shofﬂd be x;x?; X
led in the minds. of young chigdren during the period of their school I e;
In ns much as the function of the school is taken to be the fo.rmaf!OH ‘3{
character, it is rightly considered to be a great moral institution; and it
should justify its existence by turning out pupils efficient in every 55“5:
of the term—physically, morally, and intellectuaﬂy;?f"_i above all “,mt’;
prepare and make efficient its pupils to take their Jegitimate place in the

~ social'world; far, this is exactly the “'busipess of life". Plato never for a

. . [T .

moment forgot the social {function of education. His “Republic” is per

imeated by the idea that education is essentially preparation for ‘cmzen;

ship, Thus the new movement that education should aimnot:so much a
' I
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individual as at social efficiency

is only a new emph
which originated w

ith Plato, It is being increasingly
Is a most important form of social activity, and that
progress and social efficiency rather th
developn ent,

asis on an old idea
felt that education
its ideal is social
an personal success ang individual

MaN  ESSENTIALLY SOCIAL,

This is in the fitness of things; for, man

is essentially a social
animal, The gregarious instinct is perhaps the most deeprooted
instinct in  man, Every individual belongs

to a socig] system,
An isolated individual is even inconcei

vable. Personal life and soci
life are so inextiicably interwoven that the self ig comprehensible
only as a member of society. Man is what he js because of and iy

virtue of the community. [t jg social significance that makes

s his
ess of social content that makes

al

life valuable to him; and it is the emptin
life worthless and drives him to suicide. The chil
valuable from the race before it comes into the world; and its long period
of infancy consisting of about twenty years is spent in
society the system of knowledge, the code of morals, and the form of
religion which are indispensable to jts devslopment into a full-blown
personality, There js, strictly speaking, no such thing as a
man”, No man can make himself, What he does in |
the opportunities that the society offers him.
liberates and directs the energies of the individy
1is one in which the

between them lie all
school, club, friends

1 inherits everything

assimilating from

“self-made
act is simply to use
It is the society that
al. Our world of action
ociety the another; apd
sorts of minor associative arrangements like family,
hip, etc. To be sure, the individual cap never evep
“know himself” apart from society, It is the membership of a wide and
rich society that evokes the powers of the individual, ang helps him to
realise his possibilities. Not only his latent pPowers aroused by society,
but particular tendencies of the individual are selected and encouraged
and confirmed by it; and thus he is trained in reflective judgment and
personal valuation by the hecessities of social existence, Man &cquires
these rights and powers by education. Knowledo

ight : g¢ and strength of will—
the twin aim of education—give him POWer, personality, and privileges

CHARACTER —THE Powrr Op

It was perhaps the consideration of thig correlation between the
individual and the society that actuated Herbart to emphasise that gy
real education is moral education. He Says categorically that “the one
and the whol education may be swmmed n

} § orality 2

individual s one limit and s

Sociar, AGEXNCY.

p in the concept—
It is the set of principles according

L
\‘M&L/

nasT N

NB¥ )
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to which right habits are acquired, and correct form of cl_laracter is
formed. Character in its inmost essence means tbe power of social agenc'::):i
the organised capacity for efficient social f.unctlomt.xg. Itam?ﬁlns tfi(;‘;‘de
insight and social exccotive power. Moraht,\t thus is our social a e
towards the human environment, and culminates in the formatlorf
desirable form of character congenial to the individ'ual'and of servmct;(;
the community. The highest aim of morality is to bring into ezflftencc ’
best-ordered community which gives the greatest scope to 1,t’>. compo-
nent members to make the best of themselves; and the “best” in human
natare is that which contributes to the harmony and ?hz’a onward move-
ment of society. The inter-personal relation, whether it is con'umunal Stf'
national, is always essentially a moral relation; and the cor‘\scmusnesst've
the rights and duties that are indispensable for the harmoniously Fre‘a‘l °
social life is ultimately based ypon the consciousn"es.s of mo.ra( Ob.hfg?tloti’
and this supreme sense of duty, though personal, is socially initiated.

Now as the community is essential for the perfecting ' 9f thc;
individual, so is personal morality a means and a necessary condmon.ge
sociul reconstruction. A life can be great and full osly tl'lrough a wi
social grasp. Morality is the principle of cohesion in society; a.nd ‘m quor
far as any society is coherent and integrated it is moral. Only in so fz
as man identifies himself with others and seeks a common gO?d’. can
there be association. There is thus a most necessary zfnd- mtm’}akte
connection between public socialisation and private mors.tlxsatton. e
verdict of history is that the races and the individuals \\'1th‘ the 'more
advanced moral standards survive while those of lower pernsh.“l\a?urg
has socialised man by a repeated application of the method’ o.f Unite
we stand, divided we fall. Morality is not merely an organising but a
corrective force. It is like a gardener tenderly nurturing some flowers

and ruthlessly bruning or weeding out others so that the garden may be
the most beautiful place.

SOCIALISATION—THE AIM EDUCATION.

Thus it is claer that there could be no real conflict 'bet\\:een the
ideal of Ethics and the aim of Education. Therefore the ed.ucatxon that
discovers and trains the distinctive powers of the individual is at\;he same
time rcndering the best service to the whole community. The rr&err:b;::
ship we enjoy in the social order involves rights granted to usdan hr g ;
which we should. grant. Each man is a ;ec?pien.t of goods t rczfxg
membership in the moral solidarity of the comn.:um.ty; and the rea ls]ac;
tion that one receives benefits Ie'adsv to the realisation tha-t One. shoun !
give one’s share:; The powers of the individual must be trained in suc
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a way that he may become an active and efficient member of éociety-
The task of harmonising the individual’s aim with those of the society
is no easy affair; bot the realisation of it is at once the pressing problem
and tbe main purpose of education. Time was when the schools confin-
ed themselves exclusively to the intellectual culture of the pupils; but
today owing to advanced civilisation and specialised life the demands

of society on the individual have become extremely complex. And the

school which does not do something towards fitting the young to meet
the new social needs is not fulfilling its appomted task; and the educa.
tion that does not cultivate equality of treatment, community of interests,
and impartiality of regard in its pupils stands self-condemned. The
pupils should be made to feel that the test of any right action is itS
social value. The Kantian ideal should be the inspirer of their everyday
behaviour; “So act as to treat humanity, whether in thine own person or
in that of another always as an end, never as a means”.

There are countless ways and numberless opportunities which
could be wisely utilised to inculcate ideas of organised co-operation and
sound social spirit in the young students. It should never be forgotten
that education is a community life and the schools a community living
a life, and not a mere instrument of instruction. Sometimes even people
engaged in the educational line cpeak glibly of religious instruction,
moral training and social service as “‘extra-curricular activities”, which
betrays a most ]amentalbe lack of insight inta the value and function
. of education. It is the primary auty of a well-planned educational
scheme to give a concrete shape to all social values, and train the grow-
ing young children to become living embodiments of those values. The
beauty of self-sacrifice and the glory of self-surrender
maintained by religion. Religion, if anything,
social life. It is a social necessity,

are inspired and
is the unifying principle in
it is the cohesive force that integrates
the varying and divergent individuals into an organic unity. It is indeed
a mockery to say that religion would be disruptive, and therefore should
be driven out lock, stock and barrel from our schools, A Jittle dispas-
sionate inquiry will convince us that it is not religion that breeds fanati.
cism and iatolerance, but superstition, ignorance and bigotry that mas-
querade as religion which are responsible for these undesicable traits in
human beings; and the way to eradicate thege obnoxious featutes is
certainly not by keeping the study of religion out of the healthy and for-
mative atmosphere of the gates of learning,
and honest discussion, frec and fearless criticism, and independent and
creative thinkidg; and in order to carry out this purpose no better place
could be found than our educational institutions where truth is sought

but by submitting it to open
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to be gained for its own sake, where no standard other than reason is
accepted, and where a perfectly free atmosphere prevails.
RELIGIOUS INSTRUCTION INDISPENSABLE.

Thercfore a school or college which dees not provide for syste-
matic instruction and training in religion and morality—the two of

“the most powerful social agencies for unifying and integrating the diversi-

fied and differently constituted human beings—is a mere machine like a
Printing Press producing stereotyped lifeless graduates and passed men
after a standard pattern. It would be profitable and really instructive
to remember in this connection the shrewd observation of a Japanese
visitor to America to the effect that “The Universities here are athletic
associations in which certain opportunities for study are provided for
the feebleminded”. This refreshing and thoroughly radical attitude to
education is most urgently needed to correct and vivjfy our country
which is most ingloriously following the old soul-killing policy of
ordering the schools to produce 35 9% men who have become adepts in
the ignoble art of ““mugging up” the dictated notes and vomiting them
out at the deadening examinations. It is no good blaming the cchools

.. for this sorry state of affairs. Let it be noted that no educational

institution can do exactly what it considers best and wisest, as its very
existence depends on public favour and public support. What is
therefore urgently needed is a transvaluation of values on the part of the
parents and the leaders. In the meantime every school may within the
restricted and limited scope of its freedom foster corporate life among
its members, and instil sociability, catholicity, tolerance, and “‘give and
take” attitude in them, and train them in social efficiency by the help of
its regular studies and varied methods. ’

THE SocialL VALUE oF PLAY.

Literary Societies, Boy Scout Associations, Dramatic Unions,
Social Service Leagues and Athletic Clubs afford excellent opportunities:
to the pupils to learn not only how to think but also how to live. These
vital limbs of a ““live” sehool should function efficiently if the education
that is imparted in it should fulfil jts avowed object. These activities
narture such qualities as loyalty, truthfulness, justice, perseverance,
self-control and tolerance—which are the foundations of character.

.. To take one example by way of illustration: Play is the most
valuable means to moral culture and social discipline. It is the nursery
of virtues, Plato tells us that “the soul of a child should be guided
through his play towards the pursuit of excellence in ways that he will--
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need when he is grown up”.

Muscles are in a peculiar sepse the instru.
ments of the will,

and vehicles of habituation and character. Play is the
school of morality. It gives not only strength but courage and confi-
dence, and contributes energy, decision and promptness to the will.
If the essence of social Jife consists in being good and doing good, then
play is the most powerful incentive to it It is the making of the gocial
man, and generates a friendly intercourse on a footing of perfect equa.
lity, promotes healthy rivalry with a view to draw out the best which
each individual is capable of, and tends to the increase of mutual
understanding and sympathy. The high social value of games should
therefore be unstintingly and generously fostered and encouraged as
they are mainly instrumental in training the students in the fine art of
se]f-edu;ation, leadership and social administration. The students who
particip~*~ 4~after day in the life and activities of the Debating Socie-
ties, Sp. .ng and Excursion Clubs, Musical and Dramatic Associations
of the school will not fail to imbibe a genuine social interest and socjal
spirit. Playing together, working together, living tdgether and studying
together will certainly quicken in them a high and abiding - social sensei
train them in adaptive plasticity and sympathetic tolerance, and teach
them the much needed lesson of mutnal dependence and social solidarity.

THE ALCHEMY OF THE TEACHER’S PERSONALITY.

The responsibility of the teachers in this supreme function of
education is tremendous. Apart from thejr personal lives which should
exe.mplify to the pupils the high ideals of life, the teachers should
strive to present the subjects they teach in their true relation to the ac-
tual realities of life. They must try to make instruction less bookish
and more concrete. This will facilitate the socialising process. Class
lessons should aim not only at cultivating and enriching :the n;ir;d and
ennobling life, but should tend to elevate human laboyr :md endow with
dignity all forms of useful occupations. Group activities should be en-
couraged as they give an insight into human institutions apd train the
pupils in institutional life. They also reveal to the teachers the basic

inclinations and special aptitudes of pupils, and i
. . ' thu i
dance in the choice of their lifework, > give uselul gui

» In the last resort the most essentia] condition for the realisatio
of the social ideals of education is to be found in the teachers themsell ;
es. The}f are directly responsible for integrating education with the life :;f
the pation or community as a whole. They are the most numerous and
the most influential body of social Servants, The engineering of hi'n:r;n

‘nature lies in their hands; and since the foundations of Corrict thinking,
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associated life and mental balance are to be laid in childhood and
youth, they have the best chance of achieving the rich and fruitful inte-
gration of society, The whole life of the community flows through the
schools; and the teachers there are not only trainers of children but
veritable makers of society. The right training of the social instincts is
beyond any doubt one of the most important means of securing happi-
ness to the individual and orderly progress to the society. A man can-
not be said to be healthy mentally whose social instincts are poor or
perverted. When a man is becoming disordered in mind, commonly one
of the very first symptoms is the diminution of his social interests. The
insane people are notoriously, if not positively, anti-social.

Again, good maunners always imply altruism and consideration
for the feelings of others. Children learn by what they see, not. by what
they are told. Good manners can be taught only by patient and “persis-
tent example. Through the contagion of personal example, man’s influ-
ence has infinite possibilities, Thus the task of the teacher is most diffi-
cult and onerous; and he must rise to the full consciousness of his duty
and dignity, and endeavour to discharge his obligations in a religious
and missionary spirit, devoid of self.interest and with profound spiritual
insight. Truly does George Bernard Shaw proclaim: “This is the true
joy of life, the being used for a purpose recognised by yourself as a
mighty one; the being thoroughly worn out before you are thrown on
the scrap-heap; the being a Force of Nature, instead of a feverish little
selfish clod of ailments and grievances, complaining that the world will
not devote itself to make you happy”.



Causes for the Deterioration in
High School Education.

By MR. S. SANTANAM, M. A, L. T.

The students coming out of High Schools with certificates of
eligibility for entrance to university studies and government services
have been found to be deteriorating in their standards of knowledge or
at least acclaimed to be so by university lecturers and professors who
have to deal with these High School products for further studies and
also by the Public Service Commissioners who publish now and then
list of howlers in proof of the abysmal ignorance of the prospective
government employees. The author of this article is prepared to accept
their verdict in the case of a vast majorily of successful students and
thinks that there are some good reasons for such a deterioration.

The most important of the reasons for it is the invasion of our
High Schools by a vast number of pupils for the mere spoils of victory
in public examinations. Our High School education was once a fairly
paying affair, and there was something almost like a guarantee that a
Matriculate will be able to eke out a livelihood, decent and honourable,
in government or similarly secure services. This was responsible for
bringing into the High Schools all classes of pupils in the hope of some-
how successfully completing the course for enjoying the fruits thereof.
In our country the literary education imparted by our High Schools
was and is a hard nut to crack by the scions of communities other
than those which have been brought up in an atmosphere of literary
culture. For a long time after the introduction of thig English High
School education, only those communities and among them only such
persons as showed a capacity and calibre for such education went in
for it and others stood aloof. The result was that the material and stuff
that were handled by the teachers in the Previous generations were of
a high order and excellent results were obtained.
were also stiffer and perhélps also freer from many cor
some methods which have now come in to vitiate the quality of the
certificates issued by the test of public examinations, No wonder then
that with better pupils and tests High Schools were able to produce
fitter pupils for the Universities and more capable men for government
services and others requiring a good standard of [iter

a

The examinations
rupt and unwhole-

ary training,
y come into the High
. Even the depressed

Now the days are changed. All and sypd
Schools and it is our policy to bring (hem al
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classes who have been from time immemorial deprived of all chances of
such an education are encouraged to come in by freeships, free supply
of books and clothes, and free meals or scholarships, which.may be
more than enough fac all these. There is now hardly a community, how-
ever backward it may be, which does not think of sending its. youth. to
schools ta try their luck for the plums of respectable and’paymg services
under the government. Schools have multiplied and their further multi-
plication is desired and even necessary not only for the spread of educa-
tion but also for the solution of the problem of the unemployment ques-
tion as regards the educated. Normally every srj‘ho'ol has .'also been
growing in its strength and has been trying to retain it even 10 deireshs-
ing conditions, if not to augment to it. Naturally the teachers an tie
authorities of all schools have tried not only to attract puplls. but also
to retain them by lenient promotions; strictness in promotions may
mean, and in the experience of the author has meant, the closing dewn
of some sections in the school, which in its turn, cannot but mean send-
ing away some of the teachers, even the permanent ones.. No wonder,
then, the teachers who have to decide the class promotions have tc;
decide them in a way not prejudicial to their interests and those o
their fellow employees.

This loose filtration by promotion has also been largely respon-
sible for the deterioration of education. This has gone on for a great
number of years and perhaps has to go on also for various reasons
other than thosc based on the interests of teachers themselves. The
hands of a strict headmaster and his staff are very often forced to be
lenient in promotions by influential people in the neighbourhood, aye,
by those very people in the menagement who are ready to condemn the
teachers for bad results in the public examinations. Parent.s who
usually do not care to know anything of the progress of their sons
during the year flock to the school to get promotion for them, however
poor may be their marks in the different subjects. All .excuses ‘are
brought in by them; heart-rending appeals are made; special coachm.g
to make up the lack of knowledge in any subjects is profusely promi-
sed; in the last resort even intimidation is tried to make the headmaster
yield. In this way, the not.over-strict headmaster’s promotions are made
looser still. Every pupil and his father want promotion at the en'd of the
year; the idea that he should deserve it does not at all bother bim and
his parents. The poor teacher and the hegdmaster h.ave therefOfe to
put up with classes where in more than 50% of the pupils are not fit for
the standard. Is it any wonder then, that the standards are becoming
lower and lower year after year ? ;
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A third powerful factor which contributes to the deterior
the anxiety of the teachers themselves for the production of showy
results. The greater the percentage of passes, the greater is the credit of
the teachers and their schools. The management is pleased, the pupils
are pleased and the parents are pleased while the public also horours
such schools. The successes may not be desceved and  the successful
pupils tested by intelligence tests and original powers of composition
and capacity to answer questions of a variety different from what they
have been coached for in various subjects may be woefully helow the
standard and perhaps thoroughly unsatisfactory and yet the school with
a good percentage of passes escapes censure. What does it care if it
can only dress up shallow students as possessing the substance of eduy-
cation as attested by the certificates of eligibility won for them in public
examinations? In fact these certificates are very much like those of doc-
tors vouching for the illness of cwiplovees when they go on medical leave;
the only difference is that the doctors who issue the certificates know
the truth though they may certify otherwise but the S. S, L. C.
do not know the truth when they issue the certificates, Teachers now.
a-days do not care to educate their pupils and teach them the subjects
of the curriculum with a view to impart a good knowledg
simply coach their pupils for examinations for su
ready-made answers for probable questions. The gr
the power of the teacher to foresee the questions, thz better wiil t
results be. It scems to be a waste of time for him and his pupils to
mastering the whole subject when b
the few questions that appear in the examination papcr, far better
results can be obtained than through the morally right, tediously longer,
more arduous and less advantageous method of the thorough mastery of
the entire subject according to the syllabus. Some teachers have deve-
loped an uncanny power of foreseeing the questions and have earned a
good name as efficient teachers, thanks {o their shrewdness and readj.
ness to tollow this paying method of coaching. When this powe
possessed, the teachers piteously hunt for guidance ¢
the pupils are encouraged to obtain a list of such q
secret correspondence with their friends or relatives
likely to have a knowledge of the questions to appear either through
the powers of their sure-hitting teachers or of others who may have a
scent of them in some clandestine manner, That some schools alsp
practised or may practise d¢shonest ways of knowing these questions
can be well understood from the distrust of the Government 1o
question papers in the custody of the headmasters even a w
the cxaminations. The lc;ikagc of question p

ation is
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annual affair, though only in a few years it becomes too much to b.e bru-
shed aside without an inquiry. Though in the long run honesty is th.e
best policy, there can be no questioning of the fact that dishonesty. if
indulged in cleverly and without the possibility of detection is immedia-
tely the most beneficial policy for the good name of the school and the
teachers.

How far the system of public examinations instituted to' issu.e
certificates for higher studies or services can vitiate real educatl?n 1s
easily understood by an experience of common examinations instituted
in the schools under some District Boards. If, say for 10 High Schools,
there is to be a system of common examinations from the I or II form
upwards, the teachers who are employed in such schools at once feffl
that the results of such an examination will be used to judge thei‘r mertt
and so they take to coaching, hunting for questions,* help.ing thelr. own
pupils if they are themselves examiners, and even stoopmg to hinting
the answers in the examination hall. Good results seem easier of produc-
tion through such methods than through honest and labor.iouf met.hOdS
of teaching. In the experience of the author, common exammat'lons‘m the
lower forms have been playing havoc on the quality of our High School
education. Such a system is perhaps not maintained for healthy re'aSOHS
but for vawholesome causes which it may not be prudent to dlSCUS‘S
here more especially as it is not very germane to the point at issu.e. It is
enough to point out how it leads to deterioration of education in the
lower forms in the same way as the public examinations have been do-
ing in a larger measure and sphere in our province. Thus even from .the
lowest classes many schools have to replace good methods of tf:ach1ng
by paying methods of coaching. The result is that the deterioratlon sets
in at the very foundation, Examinations dominate the whole High school
education and instead of being mere tests of knowledge have been
elevated to be the ends and achievements of education.

Another pitiable cause is to be found in the principles deciding
the issue of the eligible lists. The S.S.L.C. Board very ofter‘x exer-
cises the right of moderating the results and wants to avoid the
onslaught of the public cry of the slaughter of the innocents by .resgl\.r.
ing to include a decent percentage of pupils who have ap[?eared in their
list. In fact the S.S. L. C. system itself was brought into existence
to avoid such a slaughter through university examinations. It has been
a policy of the Board, it ;nay be guessed, to give .eligibili.ty at' least ;‘o
35%. If passes go below the level, then artificial manipulation of the
marks brings into the list many who do not deserve to be t.here by the
marks at ficst obtained by them. It is no wonder that High Schools
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follow the same liberal principles to a greater extent and feel it unjust
to detain more than 35% of the pupils of a class under any circumst-
ances. Usually not more than 109% are detained. :

A hifth reason lies in the absence of an efficient set of head-
masters to run the High Schools properly. Without meaniﬁ"g'any offence
to the existing headmasters, I wish to say that many among them have
secured their appointments for no extraordinary merit or marked superior-
ity when compared with the L. T.’s serving under them or serving else-
where as assistants. It is true they are also L. T.'s and possess the
necessary qualifications for the post.  Mere qualifications, however, are
not erough for that post of honour and command in the High Schools.
Experience, character, enthusiasm for ideals, real superiority in know-
ledge and the art o teaching, personality, devotion to duty, sympathe-
tic understanding of the defects of the assistants and tact to correct
them and make them co.operate with hip in making the school c¢fficient
without any desire to lord it over them by his authority and to use his
powers for selfish purposes are necessary for the headmastership, and
many a beadmaster at the present day may be quite inferior in these to
many who happen to be only assistants. Commuanal considerations,
nepotism, local politics, recommendations and relationships of influen-
tial persons have secured them their appointments, Without understand-
ing that, and trying their level best to deserve their place, many of them
play the petty gods in their narrow sphere of authority, maltreat
their assistants though more experienced and capable, and cause their
time and energies to be lost in pin-pricks, plots and counterplots.
The peons, school property and even funds are misused and tempo-
ratily misappropriated, and the assistants who are courageous enough
to resent, oppose and expose them are victimised through their influ-
ence with the authorities. Unless and until the headmasters are pure
and enthusiastically devoted to the cause of education, there cannot
but be deterioration. A good commander makes g
similarly a good headmaster makes a good school,
thing depends on the headmaster and the whole tone
of the school can be improved by a good and marred by an ineffi-
cient or bad headmaster. In the matter of having made many of
their appointments, local boards have played a prominent part with
results which have not been satisfactory, and thus have brought in
deterioration. What is worse, they have thrown cold water on the
enthusiasm of capable assistants and made them discontented and
careless about efficiency because it is not properly rewarded.

good army and
Almost every-
and efficiency
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Another powerful reason for the deterioration is found in the
attitude of our pupils. They do not have any enthusiasm for an educa-
tion which has no attraction for them in itself or by its utility for the

- securing of jobs in the event of their getting through the course with

credit, No boy has a taste for all the subjects of the course and some
have no taste for any of them. The pupils are there for securing only
the passports for jobs—jobs which are becoming more and more diffi-
cult to obtain! Then why work hard and rack one’s brains over these
subjects? It is enough to get the barest minimum of marks for passing—
that is their motto. They only want marks to pass but not the know.
ledge of the subjects taught. How is it possible to arrest the deteriora-
tion in education with pupils of such a mental make-up ?

One more renson can be added and that is the over-crowded
curricula of studies and the over-loaded syllabuses. The primary clas-
ses and the lower secondary classes are now taught too many sub-
jects and are worried with too much of information in each subject.
Even in the High School classes, one or two subjécts can be dropped,
such as the C group subjects of the present system and others simpli-
fied. In attempting too much, the system has produced a nausea for
education in the minds of the pupils and thus has led to deterioration.

Many other causes can be given by others, as good as and better
than those given above, but it cannot be denied, it is hoped, that
the seven causes mentioned are among the most powerful factors acount-
ing for the deterioration. To sum up, they are as follows:—

1. The rush of all communities, backward and the depressed
also, and of the incompetent among the forward communities for High
School education with a view to securing jobs under government,

2. Lenient promotions.

3. Recourse to coaching and malpractices in preference to
teaching by teachers forced to be anxious for results and.the evils of

coaching spread down to the lower classes through a system of common
examinations. . .

4. The absence of capable headmasters, ‘
Af-5. The mentality..of the modern students. '

6. The over-crowding of the sibjects and the overloading of
the syllubuses in them. :
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The author, however, wishes to sound a note .of warning against

the view that all the products of modern High School education are
inferior to all the products of such an education a generation or so
ago. The average product may be inferior, But in absolute numbers
and quality of scholarship as judged by the best specimens of modern
times in comparison with those of the previous generation, the author
thinks that we have made a remarkable advance of which we may be
legitimately proud. Only the enormous pnumbers of the inferior spe-
cimens and the small proportion that the good specimens form in
the total number make people ready to raise the cry that EDUCA.
TION HAS DETERIORATED AND 1S DETERIORATING.

*

Geography

By PriNcipAL K. S, Vaxir, wa.ud., M.R.S.T., F.R.G.S., LE.S. (Retd.)
————

The Madras Geographical Association is the only

Association in India that has steadily worked on since its
solid work in the field of Geography.

Geographical
start and done
Your Journal, your annual con-
ferences, your summer schools, your regional surveys, your excursions
to places of interest in the country, your refresher courses for teachers,
and several other allied activities bear ample testimony to your many-
sided interests, and the institution of a Diploma and a Degree in Geogra-
phy by the University of Madras marks the high degree of success you
have achieved in the field, Recognition of Geography as a Degree sub.
ject by your University serves as an example to other universities in the
country and will, it may be expected, gradually [e
recognition as a subject of University grade by other U
out such recognition, one cannot expect the subject ¢t
respect or 1ts study to be pursued by students and tenchers much be-
yond the school stage. In the absence of such recognition, teachers
entering training colleges are apt to lock upon it as g subject which they
can take as their special method subject even though they do not possess
the necessary background of knowledge of it, They take English, Sans.
krit, History, Mathematics, or Science, only if they have studied it
previously as an optional subject for the B, A, or B, Sc.  Examination,
but they take Geography and attempt to study methods of teaching it
although they never before studied it €Xcept during their school coyrse,
Such teachers on their return to schools as teachers of Geography pro.
ceed to teach the subject as if they knew it wel} enough and often make

e Seventh Madrag Geographieal Conferencs,

ad to its general
niversities. With-
0 be treated with
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a complete mess of it, There is no doubt that Geogréphy suﬁ]’ers
on account of its late recognition as a subject of cu!tura] value.
Advanced countries have, however, made up for its neglec't in the pas:
and given Geography the place that is due to it in thel.i' scher‘nes o
education. Ours is, so far as [ know, the only country v&nc.h claims to
be advanced but which still does not give Geography its rightful place
in its schemes of school and university education. It i3, t*here.forc, our
duty as teachers to press its claims to equality of treatment w1.'c¥! other
subjects on the attention of the school and universTty a‘l';\thontl.es- .
No subject of school or college study is so highly mtere-stmg (a)n“
useful as Geography, Geography touches our life at every pomt'. | ¢
homes and habitations, our foods and drinks, our roads and raxle aYSi
our commerce, and industry, all depend on our Geography—our natura
environment. What we are today socially, industri'ally, and even
pelitically we owe tc our Geography. Geography expl*afns %IOW gaps xr;
the natural defences of our frontiers led to repeated foreign Invasions o
this country in the past, what caused the failure of the people' of t:e
plains of India to withstand these invasions, what made Pa'mpa‘t. the
historic battlefield of North India, what makes Peshawar a n.u'htar);
outpost of the utmost value, what makes Delhi the natural capltalho
India, and what has caused foreign domination of India an.d \\"hat has
made it come to stay. A wild man in the jungle can live h}s hf.e with-
out any knowledge whatsoever of reading, writing, and .cnphermg. }I){e_
can get on without the least knowledge of literature, history, mathe
matics, science and all the other subjects included in our school and
college courses. But he cannot get on without a kn?w!edge of G-eogra-
pby. He must know the Geography of the locality in \.vhxch he' lives so
as to be able to carry on his business of life without lnc:'onvemence or
hardship. He must know the local soil, the local climatic and seasonal
conditions, the local products and means of transport, etc., so tha‘t he
may be able to live usefully and efficiently. As soon as a baby begins tc(l)
turn its eyes to the various things it sees lying around in the h'ouse 'an
explore its environment, it begins, no matter how unconsciously, to
' geography, o ‘
o gDr‘-5 Czu);iﬂs who presided at your Fifth Conference putiin 8
suggestion for Geographicing all education. I endorse his :mggf.-s;ltloﬂb?ncdt
strongly recommend you to strive to make geography the c.entra s.lt Jeln
of:study in elementary schools and correlate all othe.r»studles to it. |
these times, when everyone is calling for reconstruction of eduf:auc:m on
piéi’ctical lines, it should not be difficult to frame a school cumcu.h.m on
the basis of geography—on the physical environ.ment of t‘?le ch;ldf-on
local hills and valleys, heights and depressions, rivers and rivulets, plants
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and animals, products and industries, people and their occupations,
manners, customs and modes of life, means of locomotion, etc. The
earliest school activities may be given the form of nature
rambles, nature drawings, and modelling in sand and cla
forms. Language lessons may be based on stories of excursions to places
of interest in the locality; arithmetic lessons may be based op measure-
ments of distances between the school and children’s homes, the schoat
and the temple, the school and the railway station, the police station, or
the Revenue Office; on calculations of prices of articles of daily uses; etc.
Tales of travel, exploration, and adventure, descriptions of journeys,
voyages, and flights, by land, sea, and air may be provided for study
with a view to firing the imagination of the rising generation at school
and college. _

In the teaching of Geography, 1 believe that it is extremely de-
sirable to emphasise the value of Home Geography., The teaching of
the subject may, with advantage, begin with the home or the locality in
which the pupils live and proceed stage by stage on concentric lines from
the town or village to the tehsil or taluka, from the taluka to the zilla,
from the zilla or district to the province, from the province to the count-
ry, from the country, to the continent, and from the continent to the wide
world.  Unless the teaching starts from what is known and within the
purview of the pupils, it is likely to fail to evoke their real interest in it
I would relate all geographical teachirg to what is likely to be within
their knowledge and experience. I would not conduct it on formal text-
book lines. If there is any subject in the school curriculum which can
be taught altogether without a text book, it is geography. What we
need to teach it satisfactorily are visual aids—maps, charts, pictures,

models, etc. If we use them freely and liberally and visualise our teach.
ing, it cannot fail to fulfil its purpose.

stories, nature

Explanation of origins of place names Occurring in the course of
geography-teaching would, 1 belieye, help considerably
teresting.  For instance, explanation of the origing of such names ag
Madras, Pondicherry, Calcutta, Bombay, Allzshabad, Ahwmedabad,
Daulatabad, Bengal, Kathiawar, Bihar, Bijapur, Vijayanagar and
Vascoda Gama, would throw a flood of light on their past history and

‘enable the teacher to correlate his geography-teaching to history-teach-
ing,

in making it in-

In the teaching of Geography, nothing is, to my mind, so impor-
tant as weekly talks to pupils on current events, Nothing broadens
their general mental outlook and liberalises their social interests and
sympathies so much as weekly surveys of world events. Nothing is
more helpful to the teacher in achieving the hightest purpose of geogra-

¥ of local land .
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phy-teaching so much as these. A clear understanding of the events
occurring in the world from day to day is highly educative in value. Tt
enables the vising genecation to encompass in their view all the peoples

+ of the world, understand the relationships which bind them and the

differences which divide them, and study the forces which have been
steadily working to narrow down their differences and bring them closer

“together. It engenders in them a spirit of world citizenship—a spirit

which it is so necessary for educators to encourage in the cause of
general happiness of mankind.

It would not, T beleive, be out of place, in a conference {)f
geography.teachers such as this, if [ mentioned some common errors mf
geography-teaching.  There is a tendency among teachers, as most ,O
you may have noticed, to confuse north with up and sot.lth \\'lt‘h fl("“"f-
country with continent, state with country, niouths of nv'ers with their
sources, climate with temperature, products with industries or oc.cup‘a-
tions. There is a tendency to use  the term ““mountains’ to 51§111f)'
sometimes “‘mountain peaks” and sometimes ‘“‘mountain ranges’; to
consider plains to be as flat as floors and plateaus to be as 'level as
table tops; to regard tributaries of rivers as their branches flowing away
from the main streams; to treat glaciers, avalanches, and icebergs as if
they were all the same or nearly so; to forget, while speaking of the
slanting rays of the sun, that the sun’s rays arc all parallel to one ano-
ther and that the slant of the so:called slanting rays is due to the slant
or curvature of the earth’s surface; to believe that the sun is overhead
every noon at the equator; that the hot weather is caused by negrness
of the sun to the earth; that the torrid zone inlcudes all the hottest
regions and the frigid zones all the coldest; that the frigid zones have
snow  everywhere all the year round and that the torrid zone has
no snow any-where at all; that the temperate zones are never s0 h?t
as the torrid zone and never so cold as the frigid; that it never I'all:ls in
deserts; that there cannot be any plant.life in deserts; that there is no
rain in deserts because they are deserts; etc. Such errors convey wrong
notions to young learners and make impressions on their minds which it
is difficult for them in after.life to get rid of. If, when they grow up:
they chance to become teachers, they naturally tend to pass on therr
erroneous notions to their pupils and thus unconsciously perpetuate
them. It is up to us teachers to make careful lists of such mistakes and
supply them to the Association so as to enable it to prepare from tt?e
lists received a fairly comprehensive catalogue of common mistakes in
geograpby-teaching and bribg them to the notice of all geography
teachers not only in this Presidency but in the whole country. The

service thus rendered will, I feel sure, be very much appreciated by all
concerned in correct teaching.



Three Days in a German Women’s
Labour Camp.

By Joy WrRiGHT.

I have just spent some days in a German Women's Labour Camp.

By October 1, 1937, there were 545 of these camps for women in
Germany. The 10,000 young women now in the Labour Service are
being joined bv another, 10,000,

I felt that I would like to know something about this movement
in which 20,000 young women between the ages of 18 and 25 from all
classes of society voluntarily live for six months with the utmost fruga-
lity under strict discipline, and work six hours a day digging potatoes,
tending cattle, cooking or sciubbing in some peasant cottage.

Some good friends of mine in Berlin arranged the visit for me
through the authorities. I had to supply them with a synopsis of my
life and two photographs of myself; a quite natural precaution to take
before allowing a foreigner to stay as a guest in a Goverment institution.
Quite shortly came back the permission. They chose one of the camps
in the East of Germany near Schweibus. As I left Berlin behind me on
that Friday morning I felt a certain amount of trepidation. I had heard
many tales of the severity of life in these Labour Camps, and I am not

much given to hard living myself. At the little wayside station [ was

met by a rather stern looking young woman in the khaki uniform of the
Women’s Labour Service. (I discovered later that she wasn’t as stern
as she looked). She greeted me, told me to wait 2 moment, and dis.
appeared, returning in two minutes with a bicycle in each hand. My
heart sank. It is twenty years since 1 rode a bicycle. But I knew
that I was already considerably privileged in being allowed to visit the
Labour Camp at all, so to cavil at the means of locomotion provided by

my hostess would have been churlish. After severa] attempts Isucceeded

in mounting the bicycle; my companion had gallantly strapped my
luggage on to the back of her machine, and off we went, I decided
cycling must be like swimming, once you learn it you never forget.
Nevertheless [ could have wished that the five mjles to the camp had
been shorter by half. Getting off the wretched machine was another

story. Luckily I found a convenient dOOrway and propped the bicycle
against it while I clambered off.
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Down the path to meet me came the Leader of the Camp,
Fraulein Kottmaier. I felt rather like a new girl at school. In thf)se
seconds while T walked towards her there flashed through my mind
“Heavens above, I've got lipstick on”. 1 tried to remember how much
lipstick I had put on that morning, and whether I had remembered tot
powder over it so that it didn't look too glaring. 1 gave as well a hasty
thought to my finger nails and thanked my lucky stars that I h.ave neve,x;
been a disciple of the blood-red school. 1 hoped my *light-rust
might pass un-noticed. Whether it did or not, I never found out; but
by the warmth of the welcome I was given from both the Cam;.) Lea(?er
and later from the girls themselves, I conclude that if they dld. notice
these things they absolved me on the grounds that T was English, not
German.

It was by this time about one o’clock and the girls of the camp
were still at their work in the neighbouring village and settlement. While
we waited for them to come back, the leader showed me around the
camp. It is established in what was the Dower House of a Castle, and
stands just inside the Castle Gates. On the ground floor was the camp
Common Room, a big dining room with four long tables of wood,
scrubbed to a dazzling whiteness, walls distempered in sunshine yellow
and in the centre of one long wall what they called their “flower
window”’; @ wide-window sill banked with growing flowers. On the
tables also were bowls of flowers.

Bevond the dining room were model kitchens and laundry rooms.

On the first floor the bedrooms were arranged.  Ten or twelve
girls slept in each room in double decker bunk-like beds. The bedding
consisted of a straw mattress, no pillow, and a blanket folded and
covered by a cover of blue and white check linen. (I slepet on a straw
mattress myself and found it quite comfortable). On this floor also was
the washroom where each girl had her own bowl and small bench.

The floor above was occupied with locker rooms for clothes and
shoes. Each girl had a locker with a key in which she kept her clothes
and personal possessions.

There were 38 women in this particular camp, including the
leader and two assistant leaders. Their ages varied from 18 to 25 years,
and I was somewhat surprised to find that the average age seemed to be
about 21 years. I had expected the majority of the girls to be nearer
18 years old. l -
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As we finished our tour of the house the girls began to return
from their work, some on foot and some cycling. They were wearing
their wosking uniform, a butcher blue drill dress, with short sleeves and
peter pan collar, a pinafore of navy blue spotted in white, and a red
kerchief on their heads. A very neat and practical uniform it Jooked,
They seemed cheerful and happy coming up the road in twos and threes
chatting and laughing. \When they saw us they gave a friendly “Haj)
Hitler”.  There was nothing military about their greeting, The days
when one used to have the feeling that the German’s greeting of “Iajl
Hitler”” held something of defiance in it have gone, it has become almost
as benign a salutation as the Bavarian’s “Gruss Gott”,

On their return to the camp the giels changed for their
hours into their own private clothes and we al] gathered in the big

dining room for dinner. It was a very good dinner too of a siple kind.

Rissoles we should call them, the Germans call the Hamburger steaks,
and boiled potatoes.

Two of the girls are detailed cach week for kit-
chen service and they prepare the meals, another two
service, which consists of laying the table,

up.

leisure

arz on table
clearing away and washing

After dinner everyone went to bed for an hour and a half.
There was no compulsion to sleep, they could read or sew if they wish.
ed, but most of them after six and a half hours work in field or cottage
were only too glad to sleep for this time. At 4. 30 they assembled again
in the dining room for a short period of instruction by the camp leader.
On this particular afternoon she was talking about the position of the
farmer and peasant in the life of the nation, glorifying country life and
the people who work on the land. Three times a week
the day is occupied by lectures, and on the other two
dancing and handwork, Saturdays

this period of
afternoons by folk
and Sundays are recreation days.
At 6. 30 came supper; cocoa ‘made with milk, rounds  of rye
bread spread with gherkins or sausage meat, and a delicious salad. The
salad was so good that [ asked how it was made and was told that it
consisted of white cabbage finely shredded, chopped apples and gherkins
with ap oil and vinegar dressing.

Supper is usvally followed by one of the girls reading aloud a
newspaper, but just as we were starting with this a knock at the dooy
hailed with wild enthusiasm by the assembly announced the arrival of
the two assistant leaders of the camp, returned from the Reich Party

Days in Nuremberg, which they had attended as delegates from their
camp.
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FFor the next hour they entertaimed us with a graphic description
of their experience, tumbling over one another in their eagerness to te.ll
us all about it. In the middle of all the description of camps and uni-
forms the young voices dropped to an awed whisper “And ... then ..
came ... the ... Leader............

Certainly Hitler has the whole hearted adoration of the young
people of Germany.

At 8.25 we all trooped out into the garden and assembled around
the flag staff with arms raised at the Hitler salute while the flag was
lowered, The Women’s Labour Service has its own flag, a swastika
flanked by ripe ears of wheat. And so to bed!

At 5 o’clock next morning I ’was awakened by the sound ?f
scurrying feet and rolled out of bed just in time to see my comrades. u;
their neat shorts and vests set off for a sharp ten minutes of physica
Jerks in the open air.

The next half hour was devoted to washing, dre.'ssing. makmvg
beds and putting rooms in order. Five minutes before six O'C]OCk,f“i
assembled again while the flag was hoisted. 6 o’clock was breal\.aS
time. Breakfast consisted of milk soup and rye biscuits. Milk soup is
kind of gruel made with milk, thicker than English gruel but rather thin-
ner than our porridge. A second breakfast arrived at 9 o’clock for those
who were working in the camp. The peasants for whom they work
usually provide the girls with an equivalent meal.

At 7 o'clock the ‘‘arbeitsmaiden” set out for their work in the
neighbouring fields and cottages. Later in the morning I went 'o‘fnd
to see them at it. In the first house the *‘arbeitsmaid” was busy making
cake for the family tea, the other side of the road another was up on
top of a threching machine lending a hand. Just along the way we look-
ed in through a kitchen door and found the arbeitsmaid mopping up the

floor. Another visit discovered one of them in the cowshed milking the
COWS.

I asked one of the peasant women how she liked having a strange
young woman sent to help her, She told me that at first, she and her
neighbours were a bit doubtful about the idea, but once the awal-mrd-
ness of the first few days had worn off they all found the extra pair of
hands a great help. She said “We have come to a very happy under-
standing with our work girls”. But it was not necessary to tell me
this. I could see for myself that these young girls were tremendously
popular in the village. They work for six weeks in the same place and
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then change around to give them each a diversity of experience. The
voung woman who was showing me around took me to the cottage
where she had worked for the first six weeks, and which she had left o
fortnight before. The jovous greeting she received from the whole

family
spoke well for the success of the Lahour Camp idea.

Saturday afternoon was a holiday. One of the girls was celebrat.
ing her birthday and had invited twelve of her special friends in the
camp to a birthday tea. With typical German kindliness she asked me
to join them. During the next two hours while we sat around a table
bearing 22 candles, laden with flowers, cakes and fruit, 1 thought many
times with smiles of the tales of military diseipline which I had beard
existed in these camps. Discipline, of course, does exist,
between the Camp Leader and the girls seemed to me to
to that between a prefect in an English boarding school
her fori or house. The atmosphere was one rathe
of command and obedience.

but the position
be very similar
and the girls of
r of co-operation than

The next day, Sunday, was visiting day at the camp, the day
when parents and friends may conwe to see the girls, or take the
for the day. Those who had no visitors went off for walks

rides, and several of them set out to visit their

m out
or cycle
“settlers”. After work-
ing in the kitchen all the week they go to tea on Sundays and
tained as guests of honour in the parlour. In many cases they
ing back to see the prople they had
weeks,

are enter-
were go-
warked for during their first six

I spent most of the Sunday talking to one or other or groups of
the girls. It was interesting to hear about their different circumstances.
They came from all districts of Germany and from every social circle.
For the most part they were undertaking the service voluntarily, The
only instance when the six months Labour Service is compulsory
women is in cases where girls wish to enter universities,
first do the six months labour service.

for
then thev must

I was quite sorry when Sunday evening came and [ h
They all came out to see me off and thrust inte my hands a
half a dozen odd shaped parcels. When 1 had time to inspect them I
found written on the outside of each “Guten Appetit”, and inside was
enough food to last me two days, cake, biscuits, and sandwiches of
their delicious rye bread and sausage meat. “To eat ia the train” they
said, but | would have needed to take the Trans Siberian route to eat
my way through so much food in any train, (L. R. 1. B.)

ad to leave,
nd pockets
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The Teaching of English.

By Pror. A, Rava Ivegr, M. A,

—————

tProf. AL Rama Iyer, M.A., of the National College, Trichinop?ly,
gave, in April 1937, a course of six lectures on the Teaching of Efwglls‘h,
with special reference to Dr. Michael West’s method of teachn?g .1t~
The course, arranged under the auspices of the Trichinopoly District
Teachers’ Guild and inaugurated by Mr. V. R. Ranganathan, the then
District I2ducational Officer of Trichinopoly, was attended by a good
number of teachers deputed by several schools. The first four lectures
were devoted to a discussion of general principles, and the last two to
a study of Dr. West’'s New Method Series of Readers, publishe.d by
Longmans, Green & Co., Ltd. The first four lectures appeared in an
uncorrected form, full of errors, in the September number of The Sou{h
Indian Teacher, We understand that the report of the lectures did
not have the benefit of Mr, Rama Iyer’s revision. The whole matter has
since been revised by him, without any change in the informal st)'l? ?f
the lectures as delivered, and we have great pleasure in publishing 1t 10
The Indian Educator for the benefit of teachers.)

I. PRINCIPLES OF LANGUAGE-STUDY.

Friends,—I am thankful for the opportunity that has been given
me of giving you this course of lectures. But whether you will feel
thank{ul for it remains to be seen: you will have to decide it for
yoursclves at the end of the course. As a matter of fact, I am keenly
conscious of my own limitations. I am not a trained teacher mysel.f:
I have not passed through the mill of a training college. In the opi-
nion of some people, that may be a disqualification. I have never
taught in the primary classes, and that is a real disqualification.
But I undertook this task because I found no one else coming for-
ward to do it. So, please do not regard me as anything like. an
authority on the subject. My conclusions are all tentative; I just
place them before you for your consideration.

But I am quite sure tH4at the present haphazard methods in
the choice of text-books and the haphazard methods of teaching
must go at any cost. Any change, I am convinced, would be a
change for the better, because things cannot easily be worse than
they are.

[ propose to follow very closely the printed synopsis that has
been put into your hands. I think that would be better for you as
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well as for myself. We shall be able to do the maximum of work
within the time at our disposal by adopting that course.

The topic of the first lecture is: *‘Principles of Language-
study”. We must have a clear idea of what it is that we have to do
in teaching a language,—particularly, in teaching English. And s0 I
thought a whole lecture must be devoted to the principles of langu.
age-study. More and more I have found it utterly impossible to deal
with college students because they have not had a good grounding.
They have learnt everything the wrong way. They have acquired
wrong habits of speech and writing. And language-study is a habit-
forming and a habit.adapting process. Correct habits have to be
formed from the very beginning. If we form a bad speech-habit, that
bad habit is very difficult to get rid of at a later stage. I have found
that the two years of the Intermediate course are not enough for our
pupils to unlearn what they have mislearnt or learnt in the wrong
way., The more 1 think about it, the more I am convinced of the
supreme importance of the elementary stage. “If we take care of the
elementary stage, the advanced stage will take care of itself.,”” Th
means, we want the best teachers for the clementary stage. It does
not really matter if we have comparatively incompetent  teachers to
deal with the later stages. But our methods are uli topsy-turvy. We
believe that anyone is competent to teach children; we seek the best
teachers for the higher classes.  This is
change this method at present. What

at

all wrong; but we cannot

we have got to do is to im-
prove the equipment of the elementary teachers that we have today,

It is the duty of each elementary teacher to imprave his own equip-
ment: he must make himself as good a teacher of English as he
could possibly be under the circumstances.

The next point is about the place of English in India. There
again, cur system is all wrong. No argument is required to convince
any rational man that nothing can be more absurd than to have a
foreign language as the medium of instruction. Even in the University
stage, if we could arrange it, the mother-tongue should be the medi.
um of instruction. All of us, however, must admit that English is ne-
cessary for us. Even under a Swaraj overnment, I believe, English
will continue to be indispensable. But we begin to teach English at
present too early. If I were an educational dictator, I would forbid
the teaching of Iiaglish till a good grounding has been given in the
mother-tongue. The mother-tongue should ficst be taught on modern
lines as a modern language, on the principles on which all modern
languages are taught. There are very many works on the teaching
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of English as the mother-tongue, intended for English tcacher's and
English children. Have we a single book about the teaching of
Tamil as the mother-tongue? We think there is no need for any
books, because Tamil is our mother-tongue, and we think our child-
ren can learn Tamil without any effort and that any Tamilian can
teach Tamil. This is quite wrong. We must see to it that, for the first
five vears at least, Tamil is taught intensively, so that our children
may be able to have a mastery of Tamil, so that they may be able
to gather all the information that they want from Tamil books.
There are not enough Tamil books at present giving modern know-
ledge; that is a want which will have to be remedied. But, when
there is a demand for Tamil books, they will come. At present ther'e
are few Tamil books, because there is so little demand for Tamil
books. The teaching of English, then, is to begin after 2 good
grounding has been given in the mother-tongue. Then you will find
that Iinglish can be taught and learnt much more easily than at
present.

In many schools, English is begun in the Il Class; in some
schools, in the IV Class. Nothing can be more wasteful. It means
that so much time which should be devoted to the mother-ton'gue 18
taken away from the mother-tongue and given to English. What 1s 'the
resalt’ Neither language is propetly learnt or taught. If only the time
that is devoted to English at present in these lower classes could all be
devoted to Tamil, don’t you realise how infinitely better our children
would be equipped in their Tamil? At present they do not get a mastery
of their Tamil, and by the very nature of the case they cannot ge.t a
mastery of English either. And when you have not found an efficient
medium of expression, you cannot have real education,

West, in his book called Language in Education, has an open-
ing chapter on “Aphasia in Education” in which he points out that one
has no brain-power when one has no power of expressiog in a language.
That 1s what is happening to us; even those of us who pride themselves
on their education and culture are really suffering from this hand.icap.
They cannot think out an original thought. They cannot think originally
in English because their mastery of English is not enough; and they
cannot think or express themselves in their mother-tongue. For ull these
reasons, I think it is absolutely necessary that we should concentrate
on Tamil in the lower classes. If I had a free hand,‘I/'would not introduce
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The need for perfect co-ordination between the teaching of the
mother-tongue and the teaching of English

is another very important
thing. When English begmns to be taught, it must be taught by really

competent teachers. That goes without saying. And the teach
Tamil and the teacher of English, if they are different, must work in
perfect co.operation with each other, because the fundament
ples of lunguage-study are the same for all
methods will have to be changed for E
learnt as a foreign language.

er of

al princi-
languages, though the

nglish because inglish is being

English is to be taught merely as lan
the early stages. We think now that the be
is to prescribe good passages of literature;
many of our students at present, nay,
really lovers of literature ?

guage, not as literature, in
st means of teaching English
but it does not work. How
how many of our graduates,
Not even one per cent of them
can see. Why isit? RBecause they have not got a mastery of language.
They do not learn to like the literature, because they have not learnt the
language. They have not learnt the language,
not been taught as langoage, that s

are
, so faras [

because the language has

» a5 a medium of expression,

In the earlier stages, I think it is v
that are presented to the pupils should be

is not always possible; if you want to deal with English life, you cannot

have tamiliar ideas, But, in the early stages, there should be no un-
familiar ideas introduced,

ery important that the jdeas

familiar ideas.  Of course, it

Now let us consider the different kinds of skill or
have to be taught. There js, first, the ability
matter, to read and understand books. Secondly, the ability to under-
stand speech. I am not always able to follow an Englishm
When I go to an Engish talkie, I find, I am not able to follow a good
deal of the conversation, Why is it ? Because the English that 1 h
listened to all my life is English as spoken by our own people, not by
Englishmen.  Ability to understand speech, therefore, is different from
ability to understand written matter. Thirdly, the ability to speak.
That is a different kind of ability—the ability to use Eunglish as speech.
And, fourthly, the ability to write,. One kind of ability does not neces-
sarily give another kind of ability. I shall give an example from my
own expericnce; you will excuse me if [ give some personal illustrations,
[ know u bit of Bengalee. I can read Rabindranath Tagore's books in
the original Bengalee and understand them fairly well.  But | cannot
pronounce Bengalee correctly; I cannot greet a Bengali in his own
language; I cannot put two words together in Bengalee. Nor can I write

ability which
to understand written

an's speech.

ave
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Bengalec; I cannot form even a single letter. So I have only 'the ﬁrlst
kind of skill—the ability to read Bengalee; and I have got that ina f’au y
high degree, though I have not got the other kinds ?f skill at all. T know
also some Hindi. [ bave the reading ability in a high degree. I have
also the ability to understand speech, though not in the.same degree
because, when a man whose mother-tongue is Hindi begins to speak
very fluently in his language, it is only with an effort that I can under};
stand him. 1 have also got the ability to speak to some extent, though
my Hindi speech is necessarily different from the speech of. one whose
mother-tongue is Hindi. I have also got the ability to write to Sf)trle'
extent. But here again, I have got in a much larger measure the ability
to understand written matter than the other kinds of ability. .As a matter
of fact, the ability to understand written matter, as Dr. Michael \Vest
contends, is the easiest to acquire. His contention is that, s0 far as tbe
average Indian child is concerned, it is quite enough for him to l:{'
able to read English books and understand them, because th("re wou
be very few occasions on which he has to speak in Fnglish, and
fewer on which he may have to write in English.

I have already referred to the importance of forming .correct
speech-habits at the earliest stage. Language-study i‘s a hablt-forrr?-
ing process, so, if we form correct habits to begin with, the 'rest 15
plain sailing. It is by means of drill-work that cqrrect ha.blts 'art?
formed. We must learn to use the language in different SItuatlc?ns
over and over again. Drill.work does not necessarily mean learning
by rote, or dull, monotonous repetition. We must learn to use the
language automatically. When we have to refer to a. particular
object, we should not first think of the Tamil name for lt' and thefl
think of the English word. When we have an idea, that idea must
come to us forthwith in its English form. Even if our knowledge of
English is elementary, it must be automatic. Elementary knowledge
does not mean superfictal knowledge or slipshod 'kn(.)wledge. . Even
elementary knowledge must be thorough. Thoroughness is a very impor-
tant principle.  When we cannot use a language automatlcall)_', we have
not learnt that language; to that extent, we have not learnt it. Thos'e
of us who have not learnt any English are able to express the'xr
thoughts in therr mother-tongue automatically,. We cannot do i,
because we have certain ideas which we have not learnt to express
in our mother-tongue. We have not mastered our mother-to.nglfe
enough to be able to express all our ideas. Our use o'f Tamil is
not automatic. Our use of English is not automatic either. You
can see it is only with an effort that 1 am able to express *myself
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now, because I am now trying to express my thoughts in the simplest
language that 1 know. It is not automatic; that means, to that
extent 1 have not mastered English. ‘“The fusing of linguistic sym.-
bols to the things symbolized”,—that is the definition given by

Palmer of the learning of a language. The word and the idea can.
not be separated from one another.

I have already referred to the need for accuracy and thoroughness.
No slipshodness should be tolerated; and no wrong forms should be
heard by the pupils, That is a very important practical point to remem-
ber.  That means, no opportunity should be given to the pupils to hear
an incorrect form in the carly stages. Since the pupils have not yet
mastered their language, they cannot distinguish between what is correct
and what is not correct. When a pupil says, ““[ is coming”, you should
not ask hinr to exercise his own ingenuity to correct it.  You should not
ask his neighbour either. He may then say, “I are coming”. Two in-
correct forms would then be there, and all the pupils would hear those
two incorrect forms, making it double labour for you to correct the
crror. 1 a pupil says “I is coming”, you should at once correct him;
saying "I am coming”. I am comsing must be taught as a whole, We
have to teach complete word-groups, if not sentences. It is only names
of objects and actions that can be taught as single words,

The next principle is the principle of interest. Drill.work need
not be uninteresting. When I learnt Sanskrit, I learnt it by means- of
drill, but it was very dull and monotonous drill, because I was never able
to understand then why I was being exercised in those forms. 1| simply
submitted to the dictation of my elders and went on repeating those
forms. That is not enough; the pupils must know what they are about.
They must know the meaning of the expressions that they are drilled in.
Variety can also be introduced. It is the teacher’s job to see to it that
the drillwork is not made dull or uninteresting,

Now let us consider some chief factors of interest.  First, there
is the elimination of bewilderment. You should not try your ingenuity
on an inocent pupil whose knowledge of the language is very meagre,
Then, a sense of progress is achieved. The child should be able to feel
at the end of every lesson that something new has been learnt during the
lesson, In the New Method Readers the pupil is told how many words
he knows at the end of every lesson as well as at the beginning of it.

Then, there is the spirit of competition or emulation. Game-like
etercises arc the best for this purpose. Variety is another important factor
of interest. Concreteness also plays a very important part, In the
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earlier stages, no abstract ideas should be introduced at all. Do not
bother about the moral of a lesson, which is something essentially
abstract. It is psychologically wrong to introduce abstract ideas at too
early a stage, especially in the teaching of English. FEverything should
be concrete; that is te say, the words that are taught should be the
names of familiar objects and actions. They should be able to see be-
fore their eyes the very objects, or images or pictures of those objects.
If you are teaching an action, teach it concretely, Take, for instance,
“Go to the door”, The teacher should himself go to the door, and the
pupil should say “I go to the door”, suiting the action to the words.
This method of action is miuch simpler and much more interesting than
translating the expression into Tamil, If you "translate everything into
Tuamil, half the time is taken away by Tamil, and the pupil gets very
little practice in English.

I turn now to proper gradation. The training of the ear should
precede the training of the eye; reading should not be taught before the
sounds. The pupils should be made familiar with all the speech-sounds
of Iinglish, and they should have learnt a few words before they pro-
ceed to read a book. When they find that what they read is what they
have already learnt orally, you can imagine the interest that they will
take in reading. The ears have to be trained for another reason. Correct
pronunciation can be taught only through the ear. So, ear-training
comes first, voice-training next, and then reading. The pupils shounld
be taught to pronounce the sounds of the words correctly before tl'ley
are taught to read. 1 have found from my experience that reading
is much casier than writing. It is only after a few lessons have been
learnt thut writing should begin. Our Tamil Readers which are suppos-
ed to be written on modern lines are all written on wrong lines from this
point of view, because the words or the letters that are introduced are
arranged from the point of view of writing, I think this is quite wrong.

When writing begins, you can easily arrange the letters in the order of
difficulty.

Then comes ‘immediate niemoiy before prolonged memory’. In'the
early stages, you should put questions only on what you have j.ust
taught, not on lessons taught in the previous ¢lasses. That is immediate
memory. Prolonged memory cannot be expected of beginners. The stage
at which you can proceed from immediate memory to prolonged me-
mory will depend upon the capacity of the pupils and the kind of matter
which you are teaching. “Chorus work beforc individual work” is an.
other important principle. English is an entirely foreign language, and
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its sounds are quite new to our children; so, if you tell a child to re-
produce a sound or a word, he may be too nervous to do it. So, to
begin with, all the children should be made to reproduce the sounds
together, so that they may get over that nervousness.,  After some
teaining in chorus work, they can proceed to individual work, with very
good results. Even the shyest and the most timid child gets over his
timidity under chorus work. Next, “‘sentence before word”, since the
sentence s the unit of language. It is an important principle that
we must proceed from the complex to the simple, from the whole to the
part. You should not start with single words, and then teach the child
to put them together in sentences. Ideas can be expressed only in sen-
tences, though often a phrase or a word.group can be taught. Single
words can also be taught when they are merely names of concrete ob.
jects; but there is no point in teaching them by rote unless you intro-
duce them in sentences. So, your aim should be to introduce sentences
from the very beginning, as far ac possible. In West’s books, you have
sentences coming in the very first lesson, “Isit.”, “It is.”—these two

sentences are introduced when only three letters of the alphuabet have
been taught,

Then there is the principle of “correct usage hcfore grammar”.
I shall deal with this in detail with the teaching of grammar, But let me
tell you categorically now that I do not believe
grammar in the earlier stages. If [ were an educational dictator, 1 would
torbid the forinal teaching of English grammar before the 1V Form,
The only English I myself learnt in the early stages was from Nesfield’s
Grammar. [ admit I have profited by it, but 1 have ncver acquired
fluency because I was never drilled in the use of English, either in
speech or in writing. Even now I have to be so halting in speaking
English, because of lack of adequate training at that stage. Therefore,
what is rcquired is drill in the correct forms, without any rules or defi-
nitions. The time devoted to the formal teaching of grammar rules and

definitions is so much time taken away from the legitimate work of the
English teacher.

in the teaching of

I want now to say something about the Translation Method
versus the Direct Method. There is a lot of controversy about the Direct
Method at present.  The Direct Method has come to be discredited ip
India.  But I contend that what was being tried as the Direct Method
in our schools was not the Direct Method; it was a travesty of it.
llearnt my Lnglish by the Translation Method. Every sentence that
[ read had to be translated into the mother-tongue.  What a laborious
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and wasteful process it is! It is not only wasteful, but it is wrong, be-
cause it never leads to automatism. You will never learn to use .the
language automatically, if you simply learn to translate the Enghsh into
Tamil. Of course you get to know the correct meanings; T.am'll transla-
tion 1s very good for that purpose. But, for the beginner it is utte.rly
difficult; translation is not an easy thing, and word-for-word tra'nslat.lon
from English into Tamil is the most absurd thing that yo.u can 1ma.g1;1n(?.
Take a simple illustration—*I am a man.” Translated into Taml, 1t
means: srar wesfl gar, In translating it, you have to drop two words
altogether. How can you teach a child these subtleties ? How' can
you explain that ‘am’ and ‘a’ have to be dropped in the translation?
The translation method never leads to fusion or automatism, though I
am free to admit that translation is a very useful exercise at alaterstage.
When the foundations have been well and truly laid, you can proceed to
translation. Then there must be translation and retranslation.: transla-.
tion of an English passage into idiomatic Tamil-—the translation shoulfi
read as if it were an original passage, and then retranslation of the Tamil
passage into English, trying to get at the original as far as possible. R
is a very good exercise, but not in the earlier stages. The Translation
Method of teaching English is all wrong for this reason: i never leads
to fusion or automatism,

And why is the Direct Method discredited in our country? First
there is the teacher’s poor equipment. How many of our elementary
tcachers have mastered English speech ? The aim of the Direct Me-
thod was to make the pupil speak English just as an Englishman
would speak it.  Think of the absurdity of an Indian elementary teacher
starting with such an am! The teacher’s equipment—even the best
teacher’s is necessarily too meagre for that purpose. Secon(.ily, there
was no proper environment for making the pupils speak in English all the
time. Thirdly, there was no selected or controlled vocabulary and no
graded scheme of lessons. Even in the Direct Method, you must have
a definite scheme before you. The aim seems to have been to try to t?lk
about anything at random in English. You cannot talk about anything
at randomw in English, a foreign language which you have not mastered
yourself. The words which you have to introduce must be very care-
fully chosen and controlled. Dr. Michael West has prepared a I.\Ie.w
Method Conversation Course, [tis a two years’ course.. He says it is
to be tried only after four years of reading practice. He has,
after a series of experiments, chosen a limited vocablflary of one
thousand words with the maximum expressive power. His contention
is that all common ideas cam be expressed with the help of these

‘
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one thousand words. He has made experiments through ye
at this select vocabulary. He has very carefully devised the order in
which the words are introduced in the course, There were no such
materials in the hands of the Direct Method teacher in oyy country,
Fourthly, there was no real speaking practice for the pupils.  Think of
a class of 40 pupils and a period of 45 minutes, Suppose the effective
time to be 40 minutes, to be devoted to 40 pupils.  The teacher had to
put a questicn to each pupil and clicit his answer. Let us imagine
that absolutely no time was wasted, that no pupil devoted any time to
the thinking out of an answer, that he had his answer at his fingers’
ends. Even so, half the time was taken up by the teacher, and the
person that got speaking practice was the teacher, not the pupil. Each
pupil had balf a minute at the most, and for the rest of the time he had
only listening practice. I have heard some of our best teachers say:
let the pupils listen to good English. They have been listening to fairly
good English all their lives, without being any the better {or it. The
reason is this: you learn to speak only by speaking, as y
only by reading, and learn to «write only by writing, These things
sound too elementary to be emphasised, but they have not been under-
stood by us as yet. There are many people amongst us who have learnt
some Hindi. They are not able to speak Hindi, because they never got
any speaking practice. Fifthly, there was the refusg) to use the mother
-tongue under any circumstances. It was regarded as a div
tion that the mother-tongue should never be used.
name for a particular object, the utmost that could be done by the
Direct Method teacher was to point to it. The teacher can sive a log

of time and energy by using the mother-tongue;

s even under the Direct
Method, the use of the mother-tongue is not entirely forbidden, When

you find that a pupil has forgotten the meaning of a word, then you
must explain it to him in the mother-tongue; that is the simplest way of
doing it.

ars to arrive

oulearnto read

ine injunc-
If a pupil forgot the

I believe in the principle of the Direct Method. It
pered with translation; but the principle is fundamcnmlly sound. In all
our teaching of a foreign language, the direct principle should be used
as far as possible, both in speech and in ‘writing, The mother-tongue
should be used as little as possible. The direct principle is the principle
of fusion or automatism; if we use the mOlher-longue at every stage, it

must be tem.

becomes the very negation of this principle,

Mr. Champion- has used very harsh language aboyt Michael
West, simply because West has the temerity to assert that, for the

average Indian pupil, reading is more hecessary than the other kinds of
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ability. West, however, is perfectly-right. He himself ha.sigzws;c:ar::it::'
kinds of exercises for speaking };lractlciﬁsh\\:lll]izst:; \I:/Irethogd e
erly, as I told you, he has publishe . over-
:ant?o:lagoufse. So West is not against our teaching spcecklx :l)iranw;::igl'
But he is quite right when he says that, for. the ?verba%et nSo b
reading is more necessary than the other ::n:ieid?ng Zslela}riy e soble
ith g reading matter; we must come h ble-
:I“}:l] f)e(;(t)flbook isbthe basis of our teaching. But oral and \;rxttl:n lav;(;:llt
must also come in, Mere readindg will né)t c:}c:,r:sn:l;:tstszyp?emy e
¢ of a good all-round sort, So the . )
i]i?rlin:itdb\\-ritten s\\-ork, based on carefully .prepa.red .real()imi mfllztiirn
And that is just what Michael West has provided in his Ic;:on sl.iSh e
Dr. Ballard, whose composition books called Fundamenta k,;g buoils
intended for England, has given a Teacher’s .Book for eacrs R
Book. And in these Teacher’s Books, he has given the.anéx; L
questions, because he knows that no rislf can be taken mﬁsm o the ues.
as the average teacher has no time to think ou't the answers O e e
tions. And his books were writtcn for Engllsh tea'xchers. T e,
about the Indian teachers? Our teachers’ equipment 1is mutcy L e
quate than that of English teachers, and they are more Zevise o
than Eunglish teachers. They cannot be depended upon to' e been
own composition material. And that is why all the matera 1
placed in the hands of the teacher. The New Method courtsed B e prin-
might call a fool-proof system. Th; tea'clhgr :?s Otlil(:z;stog?vl;n) by Wost,
i f the course and follow the detaile irec .
gfl:zu(:set, West does not claim that there shoulfi bcthal;j::l;itzg’thnat
deviation of any kind from this proc.edure, but he glvgs herld e ly
as far as possible the procedure which he l'las outlined s e e
followed, because his procedure is one which has been arri
a series of experiments over several years,
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wentality of the child or the adolescent, {b) that the psychological sciences

have, during the past years, made remarkable progress knowledge of which will
be of great importance to teachers, even in cases whers no immediate and
direct application may be expected, (c) that, nevertheless, it is lesg important
to give future teachers this speeial psychologial training than to develop in
tbem a tsste for observation, as well as an attitude of ¢
wards the child and of obedience to the |
lopment,

aution and respect to-
aws governing his psychalogical deve-

Recommends to the Ministries of Fdueation in the various countries :

(i) that fature teachers should acquire & sound psychological train-

ing integrated with their general educational preparation and particul

arly with
their teaching practice ;

(i) that this training should include not only general psychology,
but also, and more particulary, psychology of the child and the adolescent ;

(iii)  that it should not merely seek to initiate future teachers into
the use of various tests and methods of measurement, which pre-suppose a well
developed eritical mind and a certain scientific maturity, but comprise & quali-
tative study of mental development and of the structure of the child's mind,
from the intellectual and affective, individual and sceial aspects ;

4iv)  that in addition to the study of the normal child and normal
adoleseent, provision should be made for the study of problem or
children (in co-operation with school clinies)
characteristics (

abncermal

v of individual aptitudes and
in ¢o-opecration with sechool ahd vocational guidance services),

and of the various environments in which the children are reared, home,
school, ete ;

(v) that in each of those fields,

the psychological training should
congist essentially in case-studies,

personal observations and research on the
intellsctual, moral and social developinent of varied types of children; that

these case studies should precede and nccompany ex cathedsa courses, which
would otherwise tend on the one hand to be misunderstood by pupils not having
learned by direct experience to grasp the sense of the psychological problems
and theories, and on the other to give them an oxaggerated respect for for.
mulas instead of a knowledge of the iinportance of studying facts ;

(vi) that this psychological training should not be given to future
teachers until they are old encugh and sufliciently mature and have enough
culture and biologieal training to enable them to understand the gignificance
of the experiments in which they are called upon to collaborate ;

(Vll) that this training should be given by professors who are them-
selves sufficiently prepared, not only by reason of their philosophical culture,
but more particularly by their practical experience jn seientific experiments and
in the technique of psychology.

Notes.
The Educational Outlook in India.

By. Prof. C. A. KrRISHNAMURTHI RAO. M.A,; F.R. ECON S,
ASSOCIATE EDITOR.

The year that has just closed has been eve.ntfu:
and even a unique one from the point of view of educatlon.a
advancement. True, a proper or accurate assessm.ent of .|ts
intensity or depth would be hard to get at. But the impression
is there and is not illusory that our educational outlook has beeg
considerably affected and we have covered much new groun
since thé last year began. t

Education is largely irfluenced by the political outlook
of a country especially from national and, perhaps to 2 less ex-
tent, from international politics. The two are.inse_parable'- Ed]tll-
cation is a preparation for life and life whrc}w is continually
changing should expect education to follow in her footsteps
and adjust itself accordingly. There have been trer:nendous ac-
tion and reaction as between life and educn.tior.\ in our Ian-d
during the year just past. The most striking n_1d|.catmn of this
change has been the introduction of Provu?mal A.utonomy
which brought in its train the Congress ministries which have
with characteristic energy addressed themselves to the task. of
solving the thorny problem of education among other questions
demanding immediate attention.

Not the least important of the events of last year
has been the holding of the Indian Science Congress at Cal-
cutta when India was honoured with the visits of some of 'the
most eminent British experts in the various branches of scien-
tific knowledge. It was a rare experience for us and sh.m?ld be
a source of great inspiration which would bear rich frmt in t:e
future. Dr. Saha and Sic V. N. Brahmachari standing b)‘; the
side of Sir James Jeans form a brilliant company of whic .ka‘_ﬂy
Indian may be proud. One should certainl/y miss the str} ing
personality of Sir C. V. Raman in such a’ galaxy of 'emment
scientists, whatever might have been the reasons for his keep-
ing in the back-ground. ‘
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INSPECTION OF SCHOOTS

The Conference holding the view (a) that it is of ¢

great impartance that
diseoveries resulting from a mers exuct knowledge of child psychology should

be translated into action as rapidly and as completely as possible by the ndop-
tion of more and more active, intuitive and concrete methods, (b) that for this
purpose it does not sufltice to rely upon the improvement in the methods by
which fubure teachers are trained in Tnstitutes of Education, Training
Calleges, ete , {c) that teachers in service alsa require support, encouragement
and guidance, (d) that this duty is essentially one which should be eurried
out by inspectors of all grades; and considering also that neither authoritv
imposed from without nor routine methods make education really effective, bu.t
only the zeul of teachers in their voeation, thag in all grades teachers should
have great liberty iu their choice of methods and their application as they
also have the right to expsct that their intellectuul liberty sh
that whenever the authority of the inspector is called into action, it sheuld
be exercised, assuring to the teachers the necessary guarantees against arbit-
rary action and injustice, that in order to be fit for their work inspectors have
need not ounly of sound knowledge of psychology and education, but also of
moral and intellectual qualities, enabling them to guide with sym
understanding the teachers under their charge, that inspection is in
rity of countries, thought o be necessary for elementary,
tional education. but generally speaking it is not consider
highest forms of education;

all be preserved,

pathy and
the majo-
secondary and voea-
ed appropriate to the

Recommends to the Ministries of Public Instruction in
countries:

the various
(i) that the choice of inspectors of all grades should only

after a very searching investization into the moral qu

attainments needed for this most delicate function ;

bs mnde
alities and intellectual

(ii) that none should be uppointed to the inspectorate, who hag not
previously shown an interest and an understanding of gener
problems, either in a period of probation or by {ollow
sed by a postgraduate institution,

al educational
ing a special course organi-
In this training there should be a place for
the study of comparative education and the study of the system of schoel
organisation in other enuntries :

(i11)  that the examination to discover fitness for the inspectorate,

where such exists, should deal not only with knowledge properly speaking bug

also  {by the introduction of concrete examples of the problems which an

inspector may mee$) with capaciby to administer with intelligence, tact and
justice ;

INTERNAT{ONAL CONFERENCE ON EDUCATION 35

(iv) that the point of fundamental importance in the life of an
ingpector is that he shall understand the teachers in his charge anfi l.)e able to.
advise them, bearing in mind that he must at all tines respect their intellectu
al freedom and encourage the spirit of initiative in educational matbers ;

(v} that in order to be able to earry out their duty prope')rly. and hc;
keep pace with the educational progress, inspectors should not be m'charge ;1
too large distriets nor with duties which are unduly complex‘f—thab in segon f
ary education particularly, adininistrative control should be 1n the hands ?
other officials, and that directioa in purely educational matters should consti-
tute the proper mission of the inspectors ;

(vi) that by means of visits abroad by probationary periods and
by special courses of work and by collaboration with eminect leaders f’f
thought in Institutes of Education, Training Colleges, (or Normal Schools) _m
various educational researches and enquiries, they should keep abreast with
modern educational thought ;

(vii) that they should establish amongst themselves such genera:
ngreement on broad issues as is compatihle with the preservation of {reedom o
action to the individual ;

(viii) that in the intercsts of the childern and of the private schools

themselves these lutter should he subjected to inspection as are the publie
schools ;

(ix) thas even if the specialisation of inspectors may be in pracblze
difficult, as for instance, ip elementary rural schools, specialisation should be
established wherever possible ;

(x) that for example the teaching in infant schools, in short co.urses,
in schools for the blind and deaf-mute, should heve the benefit of the guidance
and advice of specinlist inspectors ;

(xi) that for elementary schools, at any rate in large' towns, “f"a
should be special inspectors in charge of art education, physical education,
manual work and domestic seience ;

{xii) that these inspectors should be entrusted with the duty of
guiding, as far as their subject is concerned, the inspectors in charge of elemen-
bary education in the small towns snd in rural schools ;

(xiii} that these specialists should pay regular joint vi‘sibs to their
schools with the distriet inspector in order to assist and advise him ;

(xiv) that with regard to secondary education and vocaticrxa] educa-
tion, where the conditions are most favourable, specialisation of inspectors
should be eonsidered the normal thing.

TEACHING OF PSYCHOLOGY.

The Conference, holding the view {a) that all education and all educa-
tional technique for the various grades of teaching, should be adapted to the



38 THE INDIAN EDUCATOR

The All-India Educational Conferenee was held in
the fourth week of December last in Calcutta and important
pronouncements were made and resolutions passed. The
Madras Provincial Educational Conference was held in May
last in Tanjore and the next meeting is to be at Mangalore in
May next. But what has created quite a stir in the education:]
world throughout the land is what is known as the Wardah
Scheme whose most prominent teature is the central idea of a
craft in which every pupil should have a course of training,
The scheme is the outcome of the brains of such eminent per-
sons as Gandbhiji, Jawaharlal Nehru and Prof. K. T. Shah, the
well-known economist of Bombay. Probably on account of
pressure of other work at the prescnt stage of political evolu-
tion of the country their heads and minds are too full to allow
them to work out the scheme in detail. Hence the extensive
and varied criticisms from various quarters which would be
modified when the question is viewed in detail and in proper
perspective. The International Fellowship of Education paid
us a visit and in the course of its itinerary saw our educationa!
system at work in the various provinces. One of them speaking
about the Wardha Scheme is said to have remarked that it
permitted the economic aspect of education to dominate the
cultural. Proposils for the reorganisation of Secondary Educa-
tion had been before the public some time before the talk
about the Wardha Scheme. But the present state of affairs in
the world of education in our province seems to be one of
suspended animation because of the multiplicity of counsels
and the inability on the part of leadets and the Government
to give a definite iead to the next forward stage of progress.
Of course the old system with all its features good and bad is
functioning but even its acuvity has been paralysed to some
extent in the present condition where many of the ideas are
still nebulous but still claim attention.

The Head Masters’ Conference met in Madras in De-
cember last to consider the situition particularly in the light
of the Wardha Scheme The Minister for Education and his
Parliamentary Secretary were both present. The features that
came in mest for cirticism were the period of years covered by
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the Scheme, the neglect of the caltural side and the self-sup-
porting nature of the scheme which made the pupils pay for
the teachers, The present circumstances seem to demand a
clearing of doubts by the promoters of the Scheme and a
clear-cut considered programme to be placed before the publl.c
only after deep and mature consideration. Otherwise th.ere is
much waste of public time and energy often to no purpose.

It is equally impoitant that anything new that is going
to be introduced should be in such form that there is the least
jolting. It should automatically fit in without the slightest
disturbance to the progress now being made. New things to be
successful must fit with the old and carry the whole machinery
more smoothly and efficiently to the next stage of’ progress.
Neither pressure of other work nor a desire to get big things
done quickly should force the pace. The lack of finance in the
face of ambitious programmes is another feature that might.
militate against an early realisation of our goal. But we must
grant that the evils of our educational system against which
agitation had been long and loud have the needed corrective
only in the fundamentals of the Wardha Scheme which only
require to be given proper shape and torm. It is not mere craft..
Our art and culture grew around our crafts. Qur very domesﬁc
utensils—those which held the field before the advent of the
cheap stuff that has now flooded the market—are evidences of’
this. Sell-supporting education in the hands of the resourceful
teacher does not mean the dependence of the teacher on the
pupils’ effort. It is a co-operative endeavour where the teacher
is not inactive. Seif-supporting would also mean the redemp-
tion of the teacher from the. slavish dependence on manage-
ments many of whom are uneducational in outlook. The best
thing seems to be to single out problems and get them solved
by concentrated attention in which the actual wotker, the
teacher, should be permitted to have a larger share than be
seems to be having nDow. o :



Reviews.

. ———

1. Longmans’ School Arithmetic (in Fnglish): B

. ¥ 8. Krishnaswami®
M.A., L1, Published by L . ! ami
s ublished by Longmans, Green & Co., Ltd., Madras. Price: Rs. 9/°

This is an up-to-date text-book of Blementary Mat i i
ed t.o ghit the needs of Secondary Schools. The topicg of t::n;;ﬁlliis:?gu-
received clear and exhaustive treatment Fundamental mathematical concamz:
hav.e been stiessed, aud pains have been taken to give pupils lucid and accun?te
n_otlons of t:erms and processes. The treatment is within the easy comprehen-
sion _of pupils of ordinary ability and also gives scope for advanced student :

acquire necessary foundation for specialised courses in the subject 5o

2 The ccl)pgegts hstt;.)rb :vibh a resume of the fund
and processes applied in the book, and after dealing wit iti

and properties of numbers, emphasise on contracted :n}e]t‘;noor;:)ou%igz?;h:;e:
on Square Roots, Percentages and Ratio and Proportion ete. that follow ‘:m:e
beefx carefully prepared with attention to applications in daily life and g:raphi-
cal illustrations. . Mensuration of simple figures and solids réceive clear treut-
ment, accompanied by easy experimeuts where mathematical proofls are not
possible  Examples are copious, varied and bearing on daily lifep with . ‘:iol
solutions to explain the principles. S. 8. .. C. Examination papérs h vml;) .
added at the end. The book has been neatly got up. ave boen

2. A Simplified School Chemistry: By § J >
Science Assistant, Municipal High School, Vil]:puralffﬂ(?gg't?l)mn' P T

This is a school course in Chemistry designed to i

of S. .S. L. C. pupils bringing up the subjeect undger C. Gg;?zeg t%ss:ge‘grel?ems
experienced teacher, the book reveals a elear and intellige;nt grasp ofy t?;x;
scope of th'e departmeptal syllabus and the needs and standard of the pupils
for whom it hflS been mtenfied. The author has made a judicious combinstion
of the thgoretlcnl and practical aspects of Chemistry. Experimental details
are sufficiently lucid and exhaustive and the fundamental manipulations h
been carelully and clearly illustrated to be helpful to students who desi nze
have a decent grounding in the subject. Diagrams have been neatly d o :i)
are suggestive. Qualitaiive analysis of salts has received a fairly e;)anl:’oant
treatment at the end. The appendix, and the questions added at ghe endmo?
each chapter form useful features of the book. Neatly printed and got-up

the handy volume will be a valuable guide and compani i iali
ing in Chemistry. 8 prnion £o pupils  specialis-

amental principles

3. Story Poems: By K. Srinivasa Kini, p.a :
Teachers’ Publishing House, Madras. Price: As.‘12.‘ (l53$) Published by the

"This is a collection of story poems judiei s

graded for composition work. Fach “))oem h]n.s aogilcifb c)iar?:reondu:t;idonca;efutltl‘y
beginning, and u set of questions at the foot, followed by briel ex la:t .
notes where neocsssary. Helpful suggestions for the reproduction ofpa, i:ory
have @)een given, with some models following them, Some of the poem‘om'n
oopyng_hh. Apother special [eature is the appendices on vocabalay : m;
oceupying about 30 pages, which should prove highly useful to py ‘1y RN
publication would be found valuable for the High Sichool classes p’1‘ b e
and print leave nothing to be desired. - the get-up
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V. 9. Raman Vaidyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED))
ALWAYE.

( Branches:-Chalakudi & Karupadanna. )

Cansultations regarding disease, diagnosis, the symptoms of whiech when
intimated, are being promptly complied with free of charge.

We have many of the Ayurvedic medicines prepared according o the
strict prescriptions enjoined in Ayurveda with the full process inculcated
thersin and offer them to the public at the lowest price both on. retail and
wholesale rates: genuineness and purity of which we could guarantee. In

“addition 6o this we have in stock all the country herbs and obther medicinal

ingredients ready for sale.

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market.,
Besides, we could convinee patients of the economic value of adopting the
holy and antique-oriental system of treatment for which we have special
tacilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rates.

Medicines are despatched by V. P, eystem on application,

Rs. As | Rs. As.
Asoka Ghritha perlb. 3 8 | Adhayarishta per 24 oz.
Indu Kanta Gritha " 3 0 . Bottle 10
Falsana Gritha " 3 0 { Dasamoolarishta " 20
Saraswatha Gritha " 4 0 | Drakshasava " I 4
Sukumara Gritha " 5 0 | Lohasavs " 10
Schagaladya Gritha " 7 8 { Kasthuryadi Pills per 100 3 O
Thithaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthys Rasayana " 0 12 { Virechana Pills perDoz. 0 6
Ajamamsa Rassyana 2 0 | Rasa Bhasma per Tola. 2 O
Chyavana Prasa o 1 8 | Asana Vilvadi Thaila 240z 1 8
Kankayana Modaka  ,, 3 0 |Pinda Thaila  (ointment) | 8
Kasthuryadi Leha " 10 O | Balaguluchyadi Thaila ,, = 1 8
Mahat Chinchadi Leha |, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha - 2 0 | Sahacharadi Thaila " 2 8
Madhusnub: Rasayana ,, 3 0 | Dhanwantari Thaila medicated
Musalyadi Rasayana 7 8 101 times per 0z.  ,, 30
Narasimha Rasayana 3 0 | Ksheerabafa Thaila medicated
Patavaladi Leha " i 0 101 times peroz. ~ ,, 2 8

For further Particulars write to:-
Telegrams:— S THE MANAGER,
“swaraavar SWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore.) +
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* Approved by the Text Book Conunitiee.

*1. Book I {Physies & Chemistry)
*9. Book II (Animal Life)
*3. Book 11T (Plant Life)

*4. Book 1V {Sound, Light, Magnetism, & Electricity)
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8 Do. Do.
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Problems In Elementary Mathematics,

fn Tamil For Forms I Il and IiL
By M. RAMAKRISHNA AIYER, ».a , LT,

AND

R. RAMAKRISHNA AIYER,

Assistant Masters, St.Michael's High School, Coimbatore.
PRICE Rs. 140 (only.)

A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committee. Apply to the Author.

The South Indian Teacher.
The officinl journal of the South Iudin
Teachers” Union.

The ouly Educatioaal jouraal devoted
to the teachor and his problems. Best
medium for andvertisements.

Rates can be had o1 applieation,
Annual subscription Rx, 8,
Apply to:—Manager,
41, Singarachar S¢., Triplicane, MADRAS,

A TEXT-BOOK QOF
Elementary Mathematics

_ BY
V. P. Viswanatha Ayyar, B.A. L.T.
8t, Marv's High School, DINDIGUL.

Book 1 for Form 1V As, 14
Book 11 for Form V A 12
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BHARATHA DHARMA.

Published ou the 15th of every Month
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Editor :
MR. K. V, SRSHA AYYANGAR,

Best Moedium for a4 vertisement,
Apply for rates to the Munungor,

W BHARATHA DHARMA
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Dr. G. B's. Medicated Snulf.

Acknowledged to he the bozt throughout
Indis {or Nouralgia, Nisal Catavrh, Tooth-
ache, elc., ete.,, Gura Basava & Co., Lid,,

P. 0. Box N, 510,
PARK TOWN, MADRAS,




[t’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per lb.

Sold at leading Stores or direct from:

LALJEE GODHOO & Co.,  SQUCAREET,

Head Office: BOMBAY 3. Branch: KUMBAKONAM.
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A sneeze is the first sign of a cold
which if not checked in time may
become troublesome; so instead of

drugging yourself, just rub a little
AMRUTANJAN on the nose and
you will get quick relief, and
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Education an Ascending Stalrway

: S . ASTRI, T.A., B.L.
By DEwWAN Danapur K. S RAMASWAMI SASTRI, DA,

B . ]

1f FEducation is, as the etymological meaning of the word :%hows,
an unfolding or a drawing out, we have to do the work of reveahn‘g the
divine in us through all the sheaths of the soul. As the body is the
tabernacle of the soul, we have first and foremost to make the b'ody a
revenler of the soul instead of being what it is now—an obstruction or
hindrance to the self-expression of the soul.  The body should be ﬁt.ted
by proper food and exercise to be a channel for our self-expres'sxon.
The food shou'd be vegetarian and non-stimulant and non-luxurious.
It should be capable of increasing our physical health and sttength a.nd
longevity and augmenting our mental purity and calmness and poise
and happiness. No intoxicating beverages should be taken. In the
same way cxercise should be such as to develop all the parts of the
body in a harmonious way. The western games are costly and lead to
lop-sided development. But they develop the team-spirit and the power
of combination. 1 would therefore suggest that our youth have indige-
nous exercises in the morning and western games in the evening. In
addition to such exercise, they should practise Brahmacharya af\d
Yoga. They should rise in the early hours of the morning and practise
indigenous games and bathe in cold water and offer their prayers and
practise breath-control and meditation.

A body so trained and disciplined will in its turn inﬂueflce our
tendencies and desires. It will instinctively shrink from im‘purlty afxd
excess and will silently influence the mind also against mental impurity
and passion. Side by side with the disciplining of the body, we must
discipline the mind alse. The Lord describes in the Gita the three-fold
discipline of the body and speech and mind by the single word Tapas-
(Ref: Gita Ch. XVII, verses 13 to 15),
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The mind consists of emotion, intellect and will, and each of
these aspects must be disciplined, remembering at the same time that
they arc a unity in trinity and a trinity in unity. In the case of young
boys and girls, we must begin by stimulating the right emotions and
repressing the wrong emotions, What are right emotions and what are
wrong emotions? Broadly speaking altruistic emotions are right emo-
tions and egoistic emotions are wrong emotions. Bertrand Russell puts
the distinction in a telling way by contrasting creativeness and
possessiveness. The things that we can enjoy while sharing with others
are finer and nobler than the things which we crave to enjoy secretively
and by excluding others. Another way of looking at the discipline of
the emotions is the inculcation of the proper attitudes towards our supe-
riors and equals and inferiors. These attitudes are reverence, comrade-
ship, and tenderness.

An yet another way of disciplining the emotions is emphasised
by the Yoga Sutras. \When we see a happy man, we must love him.
When we see an unhappy man, we must sywpathise with him. When
we see a good man, we must be glad. When we see a bad man, we
must avoid him. If we guide ourselves in this manner, our minds will
become calm and clear,

The discipline of the intellect should {olléw the discipline of the
emotions but the latter discipline must also go on with the former,
There is nothing higher than Truth. Our whole life should be a cease-
less search for Truth. The cnemies of such a search are haste and
dogmatism and intolerance. It is the intellect that reveals the Law that
governs the universe and the purpose and the goal of life. It pursues
the methods of induction and deduction, and of anaylsis and synthesis.
When our intellect attains keenness and poise, it recognises and reveals
to us the orderliness of creation and the purpose of God. The poet
says in Locksley Hall:

“Yet I doubt not through the ages one interesting purpose runs,
And the thoughts of men are widened with the process of the sung.”

The mind becomes fuller and fuller of light and vision. Memory and
ratiocination and imagination are equally vivid and aglow.

Then comes the discipline of the will. The power of judgment,
the capacity to make right choices in life is the greatest of our duties
and of our privileges. Such a discipline is the crown of all the other
disciplines an g along with the continued discipline of evolution

; OMNs the ripe fruit, while emotion is the flower
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and intellect is the unripe fruit. The flower has its fulfilment in the
unripe fruit, and the latter has its fulfilment in the ripe fruit.

When we have such disciplined bodies and senses and minds, we
will be able to get the power of intuition or soul-discernment, because
the external sheaths will then cease to be hindrances to soul-expression.
The man of intuition will find his path in life lit up by an inner light.
Wordsworth says in his Happy Warrior:

“Whose high endeavours are an inward light
That makes his path before him always bright".

Such a man will know how to serve his brethren aright and will be
able to realise God and establish the Kingdom of God on the earth. It
is he alone that can realise his oneness with the Creation and with the
Creator, In him we see the three rays of Beauty and Goodness at.xd
Truth proceeding from the central sun of Infinite Love which is Infinite
Bliss, and Infinite Bliss which is Infinite Love.

Correlation as a factor in Education.
By Mr. S. M. DuTT, M.A, B.T.

——afe———t

1. Since it is extremely difficult to treat a subject isolating it
completely from the rest, Correlation which consists in showing the
interdependence of one study upon another comes in. As a principle,
Correlation should be largely availed of in imparting knowledge to boys
in Schools, as in the hands of a school-master it is a great weapon to
make a lesson interesting, Good teachers in all ages have established
some sort of connection between one study and another. What was
implicit in the past has been made explicit in the present age. The chief
reason why correlation as a principle is so strongly insisted upon by the
Educational authorities seems to be that the curriculum of instruction
in schools scveral years ago was too much crowded., The range of
studies was extended and g multiplicity of so-called subjects lengthened
the time-table of schools. For instance, Reading, Recitation, Grammar,
Composition and Translation were separately taught in three different
periods, Similarly, Mensuration, Arithmetic, oral and written, were
assigned different hours and taught by different persons. The result of
this is not at all satisfactory, The responsibility of teaching being
divided, no teacher is expected to teach the subject properly showing its
intimate connection with different branches. Complaint has been

J-
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reccived from teachers themselves for the bad result of boys in a class
for the neglect of this principle in framing the time-table,

2. Lach subject being divided into several parts and treated
independently, the relations existing between different studies have been
neglected and artificial barriers have been created between one study
and another. To give one concrete instance, our boys can hardly get
to think that there is close connection between Algebra and  Arithmetic
though they are aware that both come under Mathematics. That the
symbols of Algebra are not some unmeaning signs but that they stand
for concrete realities can only be understood when an Arithmetic pro-
blem is solved with the help of Algebraic formvlae.

3. Correlation of studies brings about a simplification of
School course by treating different branches of one and the same subject
together and produces great economy of time and cffort.

In many schools there are still separate hours for teaching
Grammar, Dictation, Cemposition and Translation. Now.a-days it
is considered injudicious to assign separate hours to different parts,
since they arc essentially connected with literature lesson. The con-
nection between certain studies is so close that they do not find a
distinct place in the curriculum but have been amalgamated with one
another. In Lnglish Schools there was a scparate hour for object les-
sons but since it is found that all studies should be objectively illustra-
ted, such a practice has been dispensed with. Drawing as a separate
subject is disregarded and independent drawing in lower forms of the
Schools is not encouraged by the majority of educators. But unfortu-
nately the Education Department does not recognise the principle. As
to economy of time and effort, an illustration from history will make it
clear. In reading a lesson on Lord Clive in an English Reader, reference
becomes necessary to the scene of action where the hero achieved his
brilliant success. Incidentally several facts may be gathered about the
battle of Plassey which not only rouse the interest of boys in the study
of History but saves the labour of the teacher of history to some extent

It is a pity that the teacher of literature will not consider it a
part of his duty to inculcate facts of history but will think it as outside
the range of his subject though some amount of historical information is
essential for the clucidation of the materials of study.

4. Correlation is primarily concerned with the linking of differ .
ent studies to each other. In describing an event in History, it is
hardly possible to convey a clear idea of an event without associating
it with a certain place. Also in the field of literatare a person can be

best studied in relation to his environments of which he is mare or less a
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product. The materials of literature again are derived from all sources.
Geography is not only a supplement to History but its lessons teem with
natural science dealing as it does with rocks, plants, animals and races
of men. These studies are vitally connected. Hence in laying down a
curriculum thev should be given their distinct place. A close Scrutiny
of the syllabus of studies in existing schools will reveal that the princi-
ple of Correlation is not properly observed. Organisation of knowledge
takes place only when a course of studies has been well arranged and
selected in view of the number of and variety of important relations
existing between them.

5. To a student when he enters the portals of a school leav®
ing behind the joys of home and play ground the school is rather a
prison house, where he goes creeping like snail. He places himself in
an atmosphere which has nothing in common with his surroundings. If
the teacher cannot lay hold of the inner thoughts of the child, the
School is a place which the pupil will shun. As women have tender feel-
ings and greater sympathy with children, they are more qualified to train
them than male teachers. It is for this reason that clementry education
is gradually coming under the control of women.

6. In selecting teachers for the lower forms great discrimina-
tion should be made. It has been the practice to place one or two
trained teachers of higher forms to conduct lessons in the elementary
department of a High School. But such teachers have proved unsuc-
cessful and have even found it difficult to maintain discipline in their
classes. They cannot adapt themselves to their new environment and
consequently fail to deal with such things for which there are not
sufficient points of contact in the minds of their pupils. It does not seem
to be a sound policy to attach primary classes to® High Schools.

7. An immense influence may be created by a teacher upon
the minds of his pupils when he makes them feel that the school is not
an artificial place but the world in miniature. Dry and intricate lessons
may be made pleasant and simple when their practical utility is pointed
out and some sort of connection is established between the school and
the outside world. An attempt must be made by the teacher to convince
the student that most of the things he learns in school may have theic
application in life. By following this process it has become possible
for me to rouse the interest of the most lethargic boy. Unfortunately
the attention of our teachers has not been directed to this kind of
practical work.  Hence the Training Colleges in different provinces
should make strenuous efforts to change the angle of vision of the exist-
ing teachers in High Schools.



Difficulties in putting Edueational
Theory into Practice.

By Miss A. B. Van DOREN, M.A.

———tt

It 1s a truism to say that there is always a great gulf between the
ideal and the real. No poem or picture or song ever fulfils the dreams
of the poet or artist or musician who creates it. “A man's reach
exceeds his grasp” in every line of creative effort. A sadder thing in
hfe is found in cases where no ideal exists—where poor vperformance
satisfies the performer and no “spark disturbs our cold”,

In Indian education we find both conditions existing side by side.
Any one who reads current newspapers and Magazines, from the cons-
tant flood of eriticisms and complaints, knows something of the deep
dissatisfaction with present day education which fills the minds of think-
ing people.  On the other hand there are vast masses of unthinking
people including many teachers and parents who are so deep in the ruts
of the old regime that they feel no more dissatisfaction th
bial frog in the well. Discontent is ever the mother of progress and
perhaps the first step in spreading such discontent is to be taken through
analysing and broadeasting the reasons for failure. Why do we fail to
make our schools as good as we might ? :
the best we know in educational theory ?

an the prover.

Why do we not live up to

The first obstacle we may mention is the weight of the old liter-
ary tradition. The aims of traditional education are to enable the
student to read books—not necessarily with understanding to wield a
pen, and to add up columns of figures. These abilities secure for their
possessor a place in a fixed caste—the caste of the “educated” who are
removed from the vulgar herd of those who labour with their hands. In
some few cases membership in this “caste” leads also to a “white collar
job”. This ancient tradition until lately prevailed also in the W
there, to a large degree, new theories of education, re-inforced by
economic depression and unemployment, have prevailed, and education
1s coming to be recognised as a series of meaningful activities.

est, but

The second hindrance, closely allied to the first, is the existence
of an inflexible Government curriculum, apnd an examination-centred
school system. Particularly in high school classes, these conditions

deprive schools of all spontaneity and make the teaching formal, lifeless,
and wooden, :
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The conditions of teachers’ training provides another formidable
handicap, In some Provinces untrained teachers are still employed in
large numbers,  Such teachers teach as they were themselves taughts
which means the perpetuation of old and formal methods, or of no
methods at all. There are schools to be seen where English is still
taught by the translation method, and where the master still reads the
history text book to his class. Some training colleges still employ the
formal methods of the last generation and year by year send out fresh
relays of teachers to perpetuate them, Even where training colleges do
use fresh and stimulating methods, it is most difficult in one or even two
years to supplant the old methods which years of schooling have made
into habit patterns. It is natural and easy for all of us to teach by the
same methods as those by which we were ourselves taught. When and
how is the vicious circle to be broken ?

One more obstacle to be mentioned is the large size of sections
and crowded time-table of the teacher. Insome high schools a maxi-
mum of 40 in a class is expected, and this may be increased to 45 by
special sanction which often is all too easily obtainable. A class of
this size prevents the close personal relations which should obtain bet.
ween teacher and pupiis. 1 have visited many classes where the master
gave no sign of knowing the names of his students ; “youv” or ‘‘next”
was the usual form of address. The pupil is not an interesting human
being to be studied and understood and encouraged and befriended ; but
a mere unit of mass-production. The teacher has little time for profes-
sional reading and study, for thorough preparation, or, most important
of all, for getting to know his boys on the playing field or in their
bomes. In these matters, girls’ schools are far ahead of boys”

Destructive criticism is easy. There is no difficulty. in pointing
out faults in curriculum, method, and organization ; what is mich
harder is to show the way out. The present writer has no Eureka to
proclaim, but ventures to suggest a few steps that may be taken in the &
right direction. ' ’

1. Teachers' Associations may bring pressure to bear upon
Ministers and Departments of Education. With the coming in of the
new Constitution there is a chance to influence opinion before it settles
back in the old mould. Coagress ministries are prepared for change,
and desire improvement. The recent report by Messrs. Abbott and
Wood shows a way of getting education out of its old grooves. “Among
the changes that may be pressed for are the followingi— ' .
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(a) A modified curriculum. In the last few years progress
has been made in emphasis upon the use of the vernaculars ; if an equal
amount of progress is made in the training of the hands, the diversion of
of boys to pre-vocational courses, the use of practical methods of teach-
ing, the emphasis upon pupil activity, and the development of initiative
and judgment, we shall see real advance,

(b) The reduction of the size of classes so that teachers may
be able to have closer personal contacts with their pupils.

(c) Emphasis upon training. In all Provinces there should
be insistence that only trained teachers shall be employed as permanent
members of staff. In the training schools lies the root of the whole
matter ; it is through them that new ideals in curriculum and method
must be built into the fibre of the future teachers of the land. Among
other things they need to develop an interest in Child Study, and place
greater emphasis upon carefully supervised practice teaching.

(d) Departments of Education should also be asked to
encourage in each area a few progressive schools, preferably aided
schools, by giving them freedom to experiment along various lines.
What Moga has accomplished in experimental education of the ele.
mentary grade, should be done for Seccndary Education as well.  At-
tention is called to what Ushagram at Asansol, Bengal, has accompli-
shed in this line. There is need for the encouragement of many
*“Ushagrams™, each choosing its own line of experiment, and demonstra-
ting its problems, its successes, and even its failures. The visiting of
experimental schools should be a recognised part of training.

2. But, while working consistently for changes in education
policy, it is not necessary to fold the hands and wait, Even, under
present conditions, there are better schools as well as poorer. A good
teacher can enliven the worst curriculmn  vet invented.

(a) Every school can begin to improve its methods at least in
the teaching of one or two subjects. Geography is a good place to
start, as many Training Colleges have introduced improved Geography
methods. A room set aside for this subject and 3 well-trained enthusia.
stic specialist can enliven the curriculum at, at least, one point. Some
schools introduce new methods of teaching in one or two periods a day-
e.g- a school shop run as a “Project” and linked up with the work in

arithmetic ; history taught by using the “assignment”’ system of the-

Dalton Plan ; individual work sheets adopted in the teaching of English
or tbe mother-tongue. A school cannot revolutionise its methods all at
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once without confusion; every school can make a beginning by
encouraging its most progressive teachers to experiment in one subject ;
if successful, the experimental attitude can spread year by year.

(b)  Another fruitful line of reform is the introduction of hand-
work or pre-vocational courses. Every one interested in this idea
should study the conclusions of the Abbott-Wood report. The Jey
Narayan High School at Benares has done outstanding work in shifting
its centre of interest from the books to the hand, and in requiring every
member of the staff to fit himeelf to teach one industry. Schools not
prepared to go to this length may introduce various forms of hand.work
through a “hobbies club’” which meets out of school hours. In such a
club every boy or girl chooses the form of hand-work which appeals to
him or her, and all the work is done on the Project Principle, The new
Ministries are deeply committed to education of the hand and are sure
to be sympathetic toward such experiments.

(¢)  Where hostels are attached to schools, they may do much
through their community group life, to make up the deficiencies of the
curriculum. Through a Panchayat or House System of self government,
through student responsibility for food management, through the deve-
lopment of flower and vegetable gardens, and in innumerable other ways,
initiative, judgment, the habit of right choice, as well as experiences of
worship and service may be developed. In day schools such training is
difficult but not impossible. The House System can be developed in
connection with school sports ; school entertainments and inter-commu-
nal dinners can be managed by the pupils ; social service and work for
literacy can be carried on through the Scouts or Seva-Samiti. Here too,

thcugh unable to do everything, each school can initiate at least one or
two extra-carricular projects,

(d) Again the crux is found in the personality of the teacher.
In him we find the final cause of the success or failure of the school.
When a teacher stops learning, his professional decay sets in, and is
soon followed by intellectual death. How can teachers be kept fresh
and forward looking? How can they be induced to form habits of
reading and study 7 Where can they get the necessary books ! How
can they be taught enough psychology to be interested in the study of

~ the child and adolescent 7 While we hope for and strive after Training

Colleges that will create all these desirable attitudes and habits, it is
useless for us to mark time. The head of every school can do some.
thing through an up-to-date library ; through teachers’ meetings with
papers, reviews, discussions, debates ; through social evenings and staff

‘ .
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dinners of fellowship ; through the use of motives of patriotism and
religion. 'When several schools are found in the same town, inter-visita-
tion may be encouraged ; exhibits and demonstrations may be arranged ;
teachers’ tours can be organised to places of interest ; holiday or week-
end refresher courses may be planned. When the teacher is stimulated

the school will be awake ; when the teacher is dull, the school, too, goes
to sleep.

This paper does not pretend to be exhaustive ; its writer only
desires to stimulate the reader to find out for himself the cavses in his
own institution of the lag between theory and practice ; and the ways in
which his own staff may be induced to bring their work up more nearly
to the level of their ideals. B. & O. Teachers’ Journal.

You are not old!

—_————

“AGE is a quality of the mind;

If you have left your dreams behind,
And hope is cold;

M you no longer look ahead,

And your ambition’s fires are dead,
Then you are old.

But if from life you seek the best,

And if in life you keep the zest
And love you hold,

No matter how years go by,

No matter how birthdays fly,
You are not old.”

Place of the Village School in Village
Uplift. \e? ¥

By Mg, D. V. CuIickERMANE, B, A., B.T.

———e e —

The problem of village uplift is a very important one and de-
mands foremost attention from all those who have the welfare of this
country at heart. Village Improvement Committees formed in some
places are doing good work to bring the villager in touch with the
modern civilization and improve his conditions. But there remains a
great deal of work, far more than what has so”far been done. The
work done by village improvement touring buses and occasional vis‘i-
tors to lecture to the villagers on topics of interest to them, is
desultory and has to be supplemented by consistent and continuous
work by some permanent agency. Employment of paid persons to
do this work is out of question in these days of financial stringency.
But some work, however, can be done hy the Village school and the
schoolmaster in this direction.

The most serious handicaps of the villagers are poverty and
ignorance, In fact, the former is aggravated by the latter. Ignorance
of villagers in ordinary business, partly due to their illiteracy, puts
them to a great deal of expense, and hardship. They are often
easily duped by middlemen who carry on a profitable trade at their
expense and rob them of their due for their labour. How villagers
are often victims to the greed of rapacious moneylenders snd have often
to lose even their small belongings, is a common experience. The
ideas of villagers about health, hygiene, sanitation and infectious dis-
eases are very quaint and it is no wonder that the poor village folk are
exploited by the priests or fortune-tellers. Nine out of ten villagers,
will attribute a malarial fever or some simple domestic ailment to the
influence of evil planets or village deity and will run with coconats,
cash and other offerings to the local temple priest for propitiating
the angry deity.

For the improvement of the condition of the villagers, it is
necessary that this colossal ignorance should be removed and the
farmer made to shake off his conservative and superstitious ideas,
lest he should fall a prey to parasites who drain off his hard-earned
money. The village schoolmaster commands respect in the village
and is regarded by the populace all round as a—perhaps the only-—
learned man near by. The village school can be the meeting place
of the workers in the evening after their daily toil and then the
schoolmaster can talk to them on topics of general interest. He can
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arrange for occasional lectures on sanitation, hygiene, and modern
methods of business and agriculture and also inculcate them in their
civic responsibilities. When possible, he can illustrate his talks by
suitable lantern slides, to be supplied to him by some central agency.

The village schoolmaster will have usually to make two classes,
those who are young and anxious to be literates, and those who are
past forty and too much advanced in age to be inclined to begin
learning now. The latter will bave to be content with such general
information as the teacher will impart to them. For these he will
read articles of interest on different subjects from periodicals and ac-
quaint them with the latest news in the country and interest them
in general politics. For the former he will have to conduct regular
classes, If every school in villages undertakes this kind of adalt
education, tremendous progress will have been achieved in a short
time.

To carry on this kind of work suwccessfully, the village school
master should possess firstly necessary qualifications and secondly
sufficient leisure. At present teachers in village schools are recruited
directly after their passing the vernacular final examination and their
knowledge, even to suit them for their job, is very meagre. DBetter
read and better qualified teachers will have to be engaged. Some
training in rural uplift work and adult education should also form
part of the Training College covurse, As regards leisure and time for
the overworked teacher for doing adult education work, the present
primary school course will have to be remodelled and the time at
present devoted to purely literary work will have to be halved. On
an average six hours are devoted now to purely literary work in schools
and educativnists are now agreed that this time can be cartailed to
its half without any loss to efficiency in teaching. Manual training
and physical education do not form, at present, part of the primary
school course. If these are included, time desoted to mere teaching
work will have to be necessarily reduced and the teacher can find
sufficient leisure to carry on other work, [t is expected that the
work of manual training and physical education will be in the hands
of other teachers specially trained for them.

Where soch work is undertaken by the village teacher, he
will be guided by the village Bmprovement Committee and a small
remuneration may be paid to him from ijts funds to encourage him
in his work. The teacher will also keep a regular record of the
work done and report the progress to the higher authorities periodically.

——narns

The Aims & Methods of Mass Education.

By Pror. DiwaN CHAND SHarMA, M. A.

———

(Exiracts from a Broadcast talk delivered from the Lahore
Radio Station on the 31st January, 1938.)

Speaking in America after the conclusion of the Great War
the late John Galsworthy said, ‘“Nevertheless, the essential new factor
is, that, whereas in 1914 civilisation was on two planes, it is now,
theoretically at least, on the one democratic plane or level. That is
a great easing of the world.situation, and removes a chief cause of
international misunderstanding. The rest depends on what we can
now make of democracy. Democracy is neither government by
rabble, nor government' by - caucus. Its measure as a be'nf-gﬁcent
principle is the measure of the intelligence, honesty, public spmt.‘and
independence of the average voter. Intelligent, honest, public-spirltfed,
and independent voters guarantee an honest and intelligent governing
body.”

He further asked the question, ‘“What then can be done't.o
increase in the average voter intelligence and honesty, public-spirit
and independence?” and himself gave the answer, “Nothing save edu-
cation”. Today in India also one finds a similar spectacle. The
leaven of the democratic principle is at work everywhere in British
India as well as in the Indian States. That this augurs well for the
future of India everyone will admit. But at the same time no one
would deny that if India is to be made safe for democracy the
Indian masses must be educated.

The problem of the education of the peoples of India has
always been a grave and urgent problem. It has always engaged the
attention of the administrator, the statesman, the social reformer, the
educationist and the philanthropist, but though the desire has always

been insistent the means have been wanting and the methods have
been not always successful,

Yet the problem of mass education in India means nothing more
than the liquidation of illiteracy, About two years ago an enquiry was
conducted by the British Institute of adult Education about the aims
of mass education and what the students said about these was highly
interesting. One student said that he read because he wanted to know
himself; another said that his objective was to extend his intellectual
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horizon; some one said that the aim of education was to produce an
intelligent democracy or to enable the masses to lead a fuller and
better life and to make them capable of thinking for themselves and
not be led by press and other propaganda. Many of the students
were thus actuated by two motives, the culture motive and the social
motive. They wanted the enrichment of their personalities, and they
wanted to be centres of usefulness and service in this disordered and
distracted world. But no such motives operate in India at present so
far as mass education is concerned. Iven if they are there, they are
remote. Here the main objective is the removal of illiteracy and this
is not something to be scoffed at. In a country where only about
eight per cent of the population is literate, the extension of literacy
becomes more or less a sacred, nay a religious duty. This becomes
all the more necessary when we remember that the percentage of liter-
acy is much below this amongst the rural population of India, and that
the so-called depressed classes and the women in the villages show a
woeful lack of education even in the three R’s.  The extension of mass
education therefore becomes an imperative duty, for it would have
untold advantages. It would raise the level of the intellicence of the
citizen making him better fitted for coping with the demands which his
daily life makes upon him. On account of it he would become a better
peasant or trader and would be more hospitable to modern methods
of agriculture or trade. As a voter he would become more steady and
balanced and would no longer remain at the mercy of biased press
propaganda and clever emotional appeals. Again, this kind of educa-
tion may do something to remove that sectarian strife which has been
the bane of our life in fndia. He  may acquire tolerance and learn to
appreciate the good points in the different peoples that inhabit India
and the different religions to which the Indians own allegiance. Above
all, he may learn the, simple virtues of cleanliness in life and may
rebel against the insanitary conditions that prevail all over India in
villages as well as in towns,

But if such are the aims of mass education the question is,

What methods can we adopt to carry them into action? I think the
four methods that are open to us to spread the blessings of mass
education are:—

1. Adult schools. v

2. Propaganda in the form of lectures, cinima films and

other kinds of open demonstrations.
3. Libraries.
4. The Radio.

Vs
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It should, however, be remembered that our chief weapon is
the adult school and that propaganda, however extensive or intensive,
and libraries, however numerous, and the Radio, however well-equip-
ped, can come in only as allies.

It is, however, worthy of note that something is already be-
ing done to disseminate literacy. In the three British provinces of

- Bombay, the Central Provinces and the Punjab there are quite a

number of adult schools which claim a few lakhs of students. The
other provinces of India also, and especially Bengal, have taken a
step forward in this direction. Only recently there was formed in
Rombay the Bombay City Literacy Association with the object of
spreading literacy. It is conducting 21 Marathi classes for women
and 2 for men, 8 Gujrati classes for men and 1 for women; in all
44 classes attended by about 1700 adults and taught by 76 teachers.
In the same way, the Bombay Presidency Adult Education Association
has been conducting some literary classes for factory workers, office
peons and Harijans. At Vile Parle, a suburb of Bombay, a night school
has been opened which is attended by peons, tailors, barbers, factory
workers, railway servants, milk-men, domestic servants and others.
In the Satara district in the Bombay Presidency a similar experiment
15 being carried on for the benefit of the peasant. The Poona Adult
Education League has several schools under its control where adults
are given instruction to enable them to read and write. Similar at-
tempts are being made in Muzaffarpore in Behar. The Calcutta
Corporation recently made arrangements for the education of adults
who are doing manual work. It started schools for carters and
sweepers. It also gave grants in aid amounting to about Rs. 12,000/
to a hundred privately managed night schools. The Karachi Corpo-
ration also embarked on a similar experiment. Recently the Munici-
pal Board of Allahabad has undertaken a wide campaign to wipe
off illiteracy within its limits. ’

Bot it is not only in British India that vigorous efforts are
being made to outlaw illiteracy. In the State of Baroda illiteracy is
looked upon as a kind of social disease and every. effort is made to
do away with it. In the Cochin State also there are quite a number
of adult schools where efforts are made to stamp out illiteracy.

There are some other progressive Indian States also that are alive to
the dangers of illiteracy. '

But it is not only the provincial governments and the Munici-
pal Boards in India that are aware of this problem: Some philan-
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thropic agencies such as the Y. M.C. A., the Depressed Classes
Mission in Mangalore, the Servants of India Society of Poona, the
Seva Sadan Society of Bombay, the Dev Dhar Reconstruction Trust
in Malabar, the Bengal Society for the Improvement of the Backward
Classes and the Harijan Sewak Sang are also doing their best to
fight illiteracy. In this connection the work of the Poona Seva Sadan
Society which was founded by Mrs. Ramabai Ranade deserves special
mention. This Society, among many other beneficent activities, secks
to combat illiteracy among women. It has special primary classes for
grown up women, which can be attended from 1 p. m. to 5 p. m. every
day and where women of ages ranging between 15 and 35 are educated.

But all these attempts are nothing when compared with the vast-
ness and complexity of the problem.  India has millions of adults who
require to be educated and these sporadic, stray and casual attempts
for their betterment cannot solve the problem. Voluntary agencies
may be helpful, but they cannot delivec the goods in a short time. The
Municipal Boards and Committees of India may plan a drive against
adult illiteracy but even they cannot accomplish this task within their
own jurisdiction, unaided and unhelped. The provincial governments
and the administrations of Indian States may do better than any of
these, but even they cannot force the pace of things, handicapped as they
are by financial considerations. Still this problem could be solved if
all these agencies joined hands in this noble work. Other countries
also had similar problems to face, but they have solved them without
much delay. 1n Turkey and China literacy has made rapid strides, and
the Soviet Russia has worked wonders in this direction owing to the
principle of universalism in education. In 1917 the Soviet Russia had
only 33% of literate population, but it planned a campaign for the edu-
cation of the masses and the result was thatin 1928 it had 58% of
literates in Russia. But the efforts in this direction were not relaxed
after that and in 1834 they had 90% of literates. It is really remark-
able how they achieved all this in such a short time. Not to speak of
Russia even a small sub-country like Wales is making heroic efforts for
extending adult education within its bounds.

To say this is not to minimise the efforts that are already being
made in India. At least of one thing one can be certain and that is
this that in this country we are becoming exceedingly alive to the need
of ‘extending fiteracy amongst the adult population. Only recently [
chanced upon some schemes which aim at abolishing illiteracy. One of
these schemes is drawn up by an advocate of Allahabad, who claims to
impart literacy in six weeks by teaching an adult two hours every day.

.
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According to it the adult so trained can read at the end of six weeks
ordinary story books and write a simple letter in his own language. In
this scheme the cost per head of spreading literacy would be Rupee one
and Annas eight in the towns and about Rupee one in the villages. This
is a very cheap and quick method though one cannot say that it can
produce the desired result. Another scheme that is more ambitious and
more comprehensive has been drawn up by the Education Officer of an
Indian State. According to this scheme an adult is required to attend
the school only for two hours every night. He is taught not only to
read and write, but also to take an intelligent interest in the world
around him, So in addition to the instruction in the 3 R’s., he is given
many other side interests. The school begins with a prayer and a song,
the meaning of which is explained to the students. Then the alphabet
is taught by means of the chart or the black-board or the primer. This
takes about half an hour, and when it is found that the student is not
feeling interested in this a short story is recited or a newspaper reading is
given. After this a short talk is given on some topic of social, hygienic
or agriculturay interest. After this the school closes with a short prayer.

But it should be remembered that the extension of adult educa.
tion cannot be achieved by means of mere schemes, however simple or
ambitious. 1t can be done only if we have the will and the resources.
I believe that the will should come from the people and the resources
should be supplied mainly by our governments and partly by the people
themselves, It is therefore a task that should be undertaken by the
Municipal Boards and the District Boards and the funds at their dis-
posal should be supplemented by philanthropically inclined persons. It
should therefore be made obligatory on every Municipal " Board and
District Board to remove ijlliteracy within its jurisdictions.  In this
matter they can seek the cooperation of the many unemployed educated
and the teachers of various schools. Acharya P.C.Ray said some
vears ago in the course of a lecture in Lahore that in China mass
iiliteracy had been removed by the University students who had settled
down in the villages end taught the people as a labour of love or for
a tare living wage. I think something like this could be attempted in
this country also. It need not be said that the advantages from it
would be manifold. But if this is not done, it may -take Tndia 1150

years, as a representative of the World Literacy Committee, computed
to abolish illiteracy. ‘



Hobbies and their Utility in Education.

By Mr. V. V. DiveEkaRr, B. A, B. T.

We often notice that the collective instinct is present in children
and they are often found collecting things of different colour which
attract their notice. The duty of elders, then, is to divert it to proper
channels and then it would certainly develop and that hobby is sure to
lead them to make proper use of the materials they have collected and
in the long run it may even redound to their benefit and even profit.
For have we not heard of people in England and other foreign countries
getting rich by their hobbies which have not only given them pleasure
in the act of doing it but have led them to fortune ?

Now let us take a few of the most important hobbies, and see
how far they help one in receiving instruction or in making researches.
First of all let us deal with photography. There are students, whom
T know, who are in the habit of collecting beautiful snapshots, that off
and on appear in Weeklies and Photo Art journals. Thus they make up
an Album, which in the course of years, in case the hobby is pursued
very long, go on adding and will ultimately enrich his €ollections. If
there be a rich man, as in England, who takes a fancy for the collection
he may even go in for the collection at a great cost. This habit, there-
fore, will lead to the development of his instinct and he may either be a
good photographer or an artist. Child is the father of man and what-
ever direction he turns his attention to, there he will surely develop his
talent. We are aware of the fact that in the Illustrated Weekly of
India there is a weekly snapshots competition,and the first prize, which
is worth much, is carried away by the best photographer. Mr. J- C.
Taraore of Bombay, who after his graduation took to photography,
has shone in that line. In these days of unemployment as many aven-
ues of employment as are available are quite welcome.

Similar to this is the collection of beautiful pictures. When one
shows a liking for pictures we generally conclude that he has an inner
craving for art and we should as far as possible try to divert it to the
proper chanmel. There it will find proper scope and, field where his
natural talent may often show itself off. We read that in nations like
England teachers and parents take care to watch the natural bent of a
child’s mind and try to place before it possibilities for its natural early
development. 1f one were to go on collecting beautiful pictures one
may in course of time have such a big collection that even a decent
building would be insufficient for the purpose. In short he might even
possess a small Art gallery in his own house. While I am writing this
lam reminded of Mr. K. S. Vakil, M. Ed., once our Educational Inspec-
tor and now Principal S. M. T. Teachers’ College, Kolhapur, who has
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developed the habit of collecting beautiful picture Post-cards from all
the countries he has so far visited. His collection has now grown to be
so big that one big storey in a Government High School was quite in-
sufficient to exhibit his collection. I need not emphasise that such a
collection is extremely useful in a class of History and Geography to
drive home the matter, to make the teaching realistic, effective and at
the same time interesting and instructive. Every School, therefore,should
make attempts to keep a large stock of good, interesting and instructive
pictures. The Pictorial Education issued by Evans Brothers of London
abound in such pistures of great educational value and every school
should as far as possible not only subscribe to the magazine but also
should keep the collection for occasional use in the classes.

Now I come to another useful hobby namely collection of stamps.
[ read only the other day that one was able to find out the years in
which the kings ascended the thrones with the help of the postage issued
from time to time, This is but natural, \When one arranges the stamps
of different countries in an Album and tries to study the same one is
able to discover the political changes that took place in a country. Let

‘us take for example Portugal. When we place side by side the stamps

in their nataral order we atonce notice when that country became a
Republic., or for the matter of that, let us take the case of South Africa
and study from the postage stamps the changes in the form of -Govt.
from a Dutch Republic into the Union of South Africa.” I have heard
that in foreign countries such collections of stamps fetch a high price
and a faddist might even offer a fancy price for a postage stamp which
is very rare. Now taking the case of India, if we take up a ‘postal stamp
of May 1935, we learn therefrom that it was the year in which the
Silver Jubillee of His Majesty King George V took place. '

One more hobby td which boys and even eldetly pesple devote
themselves to, is the collection of rare coins i. e, nuemismatics. This is
only another way of tracing the history of kings and countrics and also
great events by striking new coins that occurred in a country. If a

‘king or a Govt. took it into its head to commemorate great events by

striking new coins in that year, as great kings of old did in'clden ‘days,
we are able to record from the. coins the great ovents:'tha occurred.
We meet with such collections of. ancient and modern ‘times in- all
Museums e. g. the Prince of Wales Museum: of Bombay; and -there dre
scholars, who have devoted their lifestime to the'study and the under-
standing of those coins and thus to.connect the events-and writehistory,
Taking for example the coins of Vijayanagar.scholars like Prof. Iyengar

-and Father Herras have read hxstory in those coins amd have also mqﬂe

many valuable researches. S . TR
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Now taking into consideration the collection of stones, which
plays an important part in the study of Geology, we find that Geologists
take great care to visit centres of interest to them esp. in valleys of rivers
and mountains and collect stones which speak them and are made to
tell them their own life history, A Geologist will take care to preserve
the stones and specimens he has collscted to keep them in his own
Laboratory to name them and date them, and, they would also write
down their own remarks on them. We read that students in colleges
generally start on Geological tours in the course of which they collect

lot of geological specimens and learn a great deal about the geological
phenomenon.

Before I close this article I should like to refer to ong more edu-
cational activity and that is gardening. Every school is expected to
have a garden in its compouud to serve not only as an ornament to the
school but also to serve the purposes of a Drawing Class, where pupils
learn to draw specimens from nature and the students of Botany, who
also require natural specimens to experiment on. In November last I
had been on a visit to the Hospet, where T availed myself of the opportu-
nity to pay a visit to the Municipal High School, which has been beauti-
fully situated. The Head Master of the High Schoal, Mr. Bhat, was
kind enough to take us round ani [ was extremely interested to see that
the Head Master along with some of his Assistants was engaging a batch
of students in gardening during the last period of the school day. I
complimented the Head Master on this happy innovation and desired
that schools all over India would try to follow suit. I need not dilate
here on the usefulness of a school garden but suffice it to say that it
develops in the minds of young students the habit of spending their
spare time very usefully. \We have heard of Florists in Bombay and
other cities of India, who have amassed large fortunes by supplying
flowers to the public at the proper time i.e. on festive occasions. This
is no doubt a very useful avocation and in these days of unemployment
it will certainly provide an avenue of service atleast to some of the
educated un.employed. Scouting also lays great stress on gardeéning on
account of its great utility,

These are some of the hobbies which help man in life and at the
_same time to use his spare time usefully. I am reminded here of the
words of Dr. Barlow in Sandford and Merton who tells Tommy Merton
.that he who does not work has no right to eat. Similarly, I would beg to
suggest that he who does not use his spare time properly has no right
to exist, I do hope that my readers will ponder over the above and do

what little they can to develop as many of the hobbies as they can
among the students entrusted to their care.

German Films for Medical Facultié

Professors become Cameramen
FROM A CORRESPONDENT

How new operations are performed—Moving pictures teach correct
Enunciation—Diabetics must be properly dosed.

— e b———

Hundreds of specialists meet periodically at a CongresS for
Surgery to listen to lectures of distinguished surgeons on new’ methods
of operation, the results obtained and possible errors and mistakes.
But however lucid these lectures mayv be, they will not enable the
members of the audience to perform the operations themselves exactly
as described. Even the most accurate verbal account falls short of the
convincing clarity of ocular perception. Only a small number of those
present ever get the opportunity of seeing the operation performed and
even fewer are privileged to acquire practical experience as assistants of
a prominent surgeon. This is where cinema photographs prove service-
able. At the Vth International Congress for Scientific Photography and
Filins it has been proved that excellent films can be made without in-
terfering in the least with the surgeon’s work or the patient’s comfort.

But here the technical problems of the educational scientific film
arise. The bromide of silver of the sensitive negative does not react to
colours in the same way as the human eye. The numerous colour. con.
trasts which the eye discerns in the opened abdominal cavity, and which
make it possible to distinguish the individual tissues and adipose sub-
stances, the blood.vessels and membranes, are not reproduced satis-
factorily in pictures where they are seldom more than faintly indicated
by the black and white of the film: An otherwise excellent film by
Funk-Munkeberg on *“Fighting Lupus” showed the difficulties encount-
ered in this respect. Here a wide field is open to the colour film on the
improvement of which research workers in many countries are busy
experimenting. Germany, too, already has several good- systems, but
the problem of combining the utmost precision of delineation with
exact differentiation of colouring has not yet -been solved with complete
success anywhere, Professor Bur, -of Celestat-Strassbourg, showed a
reel whete every single one of thousands of pictures had been photo-
graphed simultaneously three tintes;” subsequently the three separate
series - photographed with red, ‘blue and green colour filters were
thrown on the screen as one. A German :firm built for Professor
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But the requisite complicated apparatus, which works with a very
high degree of precision and accuracy in the reproduction of colours.

Saying «“A”

In the above mentioned cases the shots were taken in ordinary
light, however feeble. Difficulties increase when an X-ray film is to be
made. X-rays pass through the flesh and adipose tissue as well as
through bone and brain, and the physician who has an X-ray picture
taken for diagnostic purposes, can only base his conclusions on
“shadows” their comparative strength and position. But an educational
film by Prof. Zwinner, called “The working of the Vocal Organs”, de-
monstrates how tongue, teeth and lips cooperate in forming the vowels;
for instance where the tongue is placed when the letter “A” is pronounc-
ed, and again how it presses against the upper row of teeth and recedes
in order to produce a **Z”. In this and similar cases the dosing of the
X-rays require great care, otherwice the lips will completely disappear
whereas the whole head must be shown on the screen like a transparent
and movable model. To procure this effect different kinds of X.ray
lamps must be used in turn,

“Interesting Cases” or Datly Routine ?
g y

As to the object of educational films, opinions differ conside-
rably in different countries. A German gynaecological film by Dr.
Kittler reveals how the medical practitioners experience, looking for
possible abdominal tumeurs, can easily be led astray by certain natural
phenomena of the abdomen which in individual cases may assume ex-
aggerated proportion,

Another film produced by the German Medical Body shows the
practitioner how, by cutting asunder nervous cords it is possible to
prevent atrophy of toes and feet in cases where a pathological irritation
of the nerves induces contraction of the respective blood vessels and
stops the free circulation of blood in these parts. This film also in.
clades pictures of cases of successful operations where the patients re-
covered their full working capacity, Thus the practitioner who is con-
fronted with the question of an operation of thig description, is enabled
by the film and the relative statistics to form ag opinion of the chances
of recovery for his patient. Films from other countries, on the other
hand, showed chiefly unusual operations which are called for compa-
ratively seldom, further reels that referred to various medicinal pro-

ducts and must be properly classified as propaganda for certain indus. -

trial concerns. The chairman of the congress, Professor Claoue
(France), who himself showed an excellent film on cancer of the breast
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spoke most emphatically in favour of the German idea of using medic:.al
educational films for the spread of enlightenment on health and hygi-
enic questions, and for furthering professional instruction among prac-
tising physicians.

“Digestive Process of a Diabetic”.

Here is another subject tackled by a medical film. The patier.nt
has retired for the night and is asleep. He suffers, as the spectator is
informed, from diabetes. The intention is to demonstrate in the course
of the night the process of metabolism, namely, the assimilation of food
by the digestion, since the process is of supreme importance for the
state of the patient. At first glance the film is confronte'd with the
apparently insoluble problem of presenting something static, the‘ st'gte
of the disease, as something dynamic, the action of the disease, which
alone will furnish an instructive and interesting picture. The Germa.n
film “Insulin” has accomplished this by trick sequences. A clock is
introduced, marking the progress of time at different stages between
diagrams, showing how the sugar contained in food is abs.orbed by.th.e
blood, and is either assimilated or.in the case of diabetes 1s not assimi-
lated. In the same way the effect of an injection of insulin is shovt'n.
Finally the physician can see how important it is not only to prescribe
the insulin off hand but to dose with utmost accuracy the quantity
necessary to convert the sugar and stacch not assimilated by the orga-
nism of its own free action. The picture also shows how to regulate
properly the whole mode of living of the patient suffering from diabetes.
(I.R. L. B)



Wilhelm Filchner, Man of Action.

By Dr. WoLrgaNng MEJER,
__-—-.i._...

No one was surprised in Germany at the announcement that
Wilhelm Filchner had been among the first to veceive the German
National Prize. Filchner is regarded both as the most successful
and the most popular German explorer of today. During the last
years his name had already appeared often in connection with bar.
rowing experiences which had befallen him in the interior of Asia.
But even as far back as 1911 when the University of Konigsberg
conferred upon this young geographer of 34 the unusual distinction
of an honorary Doctor’s Degree, he had already gone far beyond his
own colleagues and was generally recognized as an explorer of ex-
traordinary energy and purposc and with many scientific achievements
to his credit.

Filchner had an unusual Jife even then and one worth men.
tioning because of its bearing on his later profession as an explorer.
Naturally the most important qualification for being successful in
this field is an innate ability to lead. DBearing this in mind, there
exists an inner relationship between the first profession chosen by
Filchner, that of being an army officer, and his later development into
one of the greatest of explorers of the world. Filchner was: born on
September 13, 1877 in Munich and after attending the Gymnasium
decided to become an army officer.

As with many other famons explorers, so also did it happen to
Filchner—out of one profession, in which they have cacried on dili-
gently, better than the average of thosc of their own age, a certain
natural power ov driving force comes forward causing them to boldly
push onward along unknown ways. In his inspiring speech as rector
of St. Andrews University, the famous Fritj of Nansen defined this
mvsterious power and fascination of exploration: *It is an awaken-
ed love of adventure, such as lies dormant in everyone of us. Itis
the secret desire to do great and daring deeds, to fill one's life with
something more than the daily pilgrimage from house to work and

" from work back home again. It is the eternal urge to conquer
dangers and difficulties, to unveil mysteries, to penetrate territories
beyond the pale of every day experience.

Such a “Love of adventure” in Nansen’s sense motivated the "‘q

young officer into attempting and accomplishing his first undertaking in

WILHELM FILCHNER, MAN OF ACTION 65

the service of exploration, On May 24, 1900, Filchner set out all alone
on a ride over the Pamir. A man with two horses alone on the “roof
of the world”. He succeeded. Three years later, Filchner, already
known as a successful explorer of Asia, was placed at the head of the
German China Tibet Expedition and went through the “Central Repu-
blic” from Shanghai to Si-ning-fu. He advanced as far as the robber-
infested north-cast of Tibet. From the spring-fed lakes of Hoangho
he marched forward eastwards to the mountains, which are now once
again well-known in connection with the latest events in the Far East.
The results of this Expedition, undertaken in the years 1903—1905,
were made public by Filchner in bis comprehensive work, ““North-East
Tibet” (Nord-Ost Tibet). It was published with the support of the
German Kaiser and the State Government and gives in four atlases and
several volumes of botanical, zoological, ethnological, physio-magnetical,
and topographical contents an. impressive testimonial to the work
accomplished under the most difficult circumstances imaginable in the
heart of Asia. Another book which he wrote about this trip is ‘““Tschung-
Kue in the Central Republic” (Tschung.Kue im Reich der Mitte). This
is a complete and careful presentation of Chinese culture, and has added

greatly to our knowledge and understandmg of the life of the Chinese
people.

For many years after his China-Tibet Expedition, Filchner re-
mained and worked in his own country. He was connected for a long
time with the Trigonometrical Department of the Prussian Land Survey
(Landesauf nahme) and the Prussian Main General Staff. A few years
later we find him again active in an entirely different part of the globe—

‘Filchner as a Polar explorer! In 1910 he crossed the highest mountain

of Spitzbergen on skies. Then he led an expedition to "the Antarctic,
discovered Prince Regent Luitpold Land and a great ice barrier at the
southern border of the Wedell Sea. Suddenly a tremendous flood des-
troyed the winter station they had built.  After that their Expedition
ship, ‘Deutsch land", had to take to the open sea so as not to be cru-
shed by ice. Finally the ship was frozen in and forced to drift in the i icy
darkness of an Antarctic winter. Filchner gives a graphic . picture of
this journey with its many adventures in his book, *“To the Sixth Divi
sion of the World” (Zum sechsten Erdteil). - Roald Amundsen, the
discoverer of the South Pole, knew how to appreciate the unusual abi-

lity of the German explores, He plighted him to take part in an expedi-
tion to the North Pole. i

Then the World War broke put. Fxlchner did not go thh
Amundse to the North Pole. He served his country instead as an army
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captain on the eastern and on the western fronts. At the close of the
war he devoted himself primarily to writing.  With his book, *‘Storm
over Asia” (Sturm uber Asien), he appeared once again as master of
prose writing, It attracted a tremendous reading public. A short time
after this literary triumph his large, admiring circle of readers and the
whole scientific world were surprised and shocked at the sudden news,
“Filchner murdered”. Anxious weeks passed by. Then came consoling
certainty. Filchner was alive but in great danger. In January 1926 he
set out once again on a journey and went from Taschkent eastwards
through Sin-Kiang and Kan-Su. Il and destitute, he passed the winter
of 1926-27 in the Kumbum Cloister. He had hardly recovered when he
resumed his march to Tibet in company with two missionaries, one an
_ Australian named Mathewson, and the other Plymire, an American.
After unheard of fatigue in the arid, parching desert, the caravan were
held prisoners two long months by Tibetians. Since they had heard
absolutely nothing from Filchner, the British Indian Magistracy had
almost decided that he had fallen victim to one of the innumerable rob-
ber bands that at that time infested every district. In the meanwhile,
however, Filchner had succeeded in getting through a call for help to
the Viceroy of India. He persuaded the Dalai-Lama to allow Filchner
and his guides to continue on their journey. New and unbelievable
hardships and exertions awaited the already much-tried band. In dead
of winter 1927.28, they crossed the Himalayas. In spite of all the hifd.-
rances and delays that accompanied the trip it was rich in scientific
gains. Filchner made detailed physical maps of the greatest part of
their route of about 6,000 kilometres. In a district almost unknown
physiographically, he built 153 earth magnetic stations and made jnves.
tigations from them. This journey has been made a graphic reality to
thousands of people in Filchner's most-read book, “Om mani padme
hum”. An interesting picture of the rites and the dogmas of the present-
day Lama kult is given by Filchuer in his book, “Kumbum Dschamba
Ling”. He has also captured ani preserved for posterity many amazing
Lama customs in a 22,000 metre film, and hags pecformed in so doing
a never-to-be-forgotten service to ethnology, The heart-breaking condi-
tions under which this labaur was performed can be imagined in this
brief quotation from Filchner: “Thirst caused the greatest torment; my
mouth seemed to be glued shut, so dry was it. Each one of us had to
watch our ‘companions lest we fell asleep, And on top of everything
else my footwear bothered me. Soon we came to a district in which
sharp stones were scattered in the sand, and they cut right through my
shoe soles, I fell down and could go no farther. We had tramped nearly
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60 kilometres in the desert and still no water! We crept forwarfi closely
together. To top the climax of misfortune I had broken my right foot
a short time before in falling down. It hart me so much that I could
scarcely move.”

To be able still to make scientific deductions and observations
under such circumstances, and then after undergoing such experiences
accompanied with such bodily discomfort and pain to .start out once
again on a new and dangerous journey for the sake of science, requires
the soul of a super-explorer. In spite of serious injury sustained in the
last expedition, Filchner started out once againin 1934 on a trip of
discovery in the heart of Asia. There he experienced once again years
of unheard of hardship and danger. Once again he fell into the hands
of fierce Asiatics. Tungusens held him as a prisoner six fnonths ‘long.
Now the daring explorer has returned safely to British-India. H_owever,
he thinks to retarn onmly for a short time to Germany, which bzfs
honoured him with the bestowal of the National Prize because of h}s
distinguished service in the furtherance of scientific knowledge. But in
the spring of 1938 as soon as he has finished his pre.?ent W.O’.rk x?b(:?t
his last journey, Filchner intends to return to India, untiring 10 bis
service in investigating the globe.

GENERAL ENGLISH
with Select Essays and Letters
BY S. M. DATTA, M-A, B.T.
Embodies the researches of a literature M A. in the field of teaching

Essay-writing. The writings of standard autbors have been adapted to the
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By A. M. DATTA aAND S. M. DATTA, M.49 B.T.
The book commends sals in India and outside such a¢ Afrioa.
: Prion : As. 14, :

* The P of Madras says: "It is packed full of ipfprmgtiqix ofa
valuable k?nd :.;%;ees;repositions. verbe and idioma eta. of the English langungg: .

%o be had of :  All-Indis Publishing Houge,
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The Teaching of English.

By Pror. A. Rama 1YER, M. A
—————— e

THE CHOICE OF TEXT.BOOKS.

I propose to deal in this lecture with the importance of choosing

the right type of reading books. We take it for granted that, after a
preliminaty course of ear-training and voice-training, we have to start
with reading. The right type of reading book for Indian children is
something quite different from the right type of reading book for Eng.
lish children. We should not forget this point. When I was at school
there were absolutely no readers prepared for foreign children. So the
books which I learnt were books written by Englishmen for English
children. 'Why is it that these books are not svited for our childrn?
The English child, when he starts reading, has a decent vocabulary; he
has already a command of several hundred words. But, when an Indian
child starts reading, he does not know a single English word. Further,
the English child is speaking English all the time, while the Indian
child has opportunities of speaking English only at school; when he
goes home, or when he meets friends outside, he does not use English.
So his environment is quite different, and his vocabulary, so far as
English is concerned, is nsl when he starts reading. Therefore, his text-
books have to be specially written {for him. Now, Tamil has to be
taught to our children in the way in which English is taught to Eng-
lish children; but we do not care to doit. What do we do in our schools?
We spend a whole year in teaching the letters of the Tamil alphabet!
And how many words are introduced into a Tamil Primer? I have seen
many primers which do not contain even a hundred useful words.
Most of the words are long, rare words; and our children have very
few occasions to use such rare words in their language, whether in
. speech or in writing. If, in the New method English Primer, there cun
be introduced 220 words, don’t you think that 4 Tamil , child, who
already knows a few hundred Tamil words wheq he starts reading, can
be taught a few hundred Tamil words before he has finished learning
bis alphabet? It is the easiest thing in the world. But we scem
to think of Tamil as if it were a foreign language to the child. It is his
own language; it is his mother tongue, and he knows so many werds
already. The most rational thing would be to tégch him the alphabet
with the help of the words which he already knows; not a sinele word
should be introduced into the primer which a normal child is ;ot likely
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to understand. And then the order in which these words are intro-
duced is also quite wrong in our Tamil books, because we think of the
ease with which the letters can be written. Why should we think of
writing at all to start with? We should think only of reading. If we
think of reading to start with, we can introduce so many words even in
the first lesson, as you will find in an English primer written for English
children, because they are all words with which the child is already
familiar. With the help of illustrations, the child can be taught the
words, and by practice the child learns to read those words. It is not
necessary for him to learn each letter of the alphabet separately, to
begin with. He could be taught to read the words much more easily
than he could be taught to read the letters. [ have found this method
from my own experience to be much simpler. :

All of you will admit, therefore, that the teaching of English read-
ing is something quite different from the teaching of Tamil reading.
We want matter which is suited to the age of the child, in a vocabulary
which is absolutely simple, a vocabulary composed of the commonest
and the simplest English words. By the simplest English words I do
not mean only words of one syllable. Many common words are words
of two s;llables; and words of one syllable are not all simple words.
Our aim should be to start with the commonest words as far as possible,
but the matter should be not matter suited to infants, but matter snited
to children of the age at which they are taught to read English. All
this means that we must have special text-books written for our children.
As our environment is also quite different from the environment of the
English child, the matter which is introduced must have relation to the
Indian child’s environment, not the English child’s environment. But
there are many stories which are universally popular, which are liked by
children all over the world, for instance, the Arabian Nights. Many of
us seem to be under the impression that these are English stories, but
they are not. They are stories of a world-wide interest, which are liked
by children all over the world, Michael West has proceeded on the
principle of introducing as many stories of a world-wide interest as
possible, not English stories in particular, because he has prepared his
Readers not for Indian children alone but for all.forsign children, His
Readers are being used now in so many different countries—in India, in
China, in Egypt, in Turkey, etc. For this reason, he has as far as
possible avoided purely environmental words. .- .

The five chief points to remember ‘in theteaching of reading in'a
foreign language are set out in Séction II ‘of the Synopsis. - The first is:
the pupil should from the beginning derive pledsure and a sense of
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power from the study. That means, stories should be introduced as
early as possible, stories of a aniversal interest, b:cause children like
stories better than anything else. The words that are taught to the
children must be such as will enable them to express a number of idease
The maximum of expressive power should be the aim. That means,
the words should be very carefully chosen and they should be the
commonest words. There should be no occasion for the child to un.
learn a single word which he has learnt at the beginning. The second
chief point is: new words should be learnt by practice in actual read-
ing sitwitons, not as mere vocabularies. We find in our Tamil pri-
mers single words given without any connected sense. The best way
to teach words is to introduce them in actual reading situations, not as
Jmere words; that alone gives a sense of power. The third chief point
a the teaching of reading in a foreign language is: new words should
appear at regularintervals, not in @ miss. You would find in many
readers that the words are introduced in a mass, not at regular inter-
vals. If you examine a single page of realding matter, you would find
some 20 or 30 new words, some of tham very rare and difficult words,
No foreign child would be able to master so many words at a time.
According to West, the number of running words per new word should
not be less than 30 in a Primer or 40 in a First Reader. This principle
cannot be applied mechanically, but as far as possible this rule should
be adhered to. The number of new words in the First Reader is less
than in the Primer. Words of low frequency should be as few as
possible. Word-frequency lists have been compiled by persons who
have devoted years to that work. The most popular, the most authori.
tative, word-frequency list used at present is that of Thorndike. After
a thorough examination of a large and varied literary matter, the words
of the English language have been arranged in the order of their fre-
quency. Words of low frequency mean words which are used rarely in
writing. They should be as few as possible in children’s books. But
environment cannot be altogether avoided, For an Indian child, there
is no difficulty at all in learning the words, ‘clephant’, and ‘temple’,
Although they are of low frequancy, we cannot avoid tham.  Bat such
words should be few and the matter should be syited to the age of the
pupil.” Very few Indian childrsn of five or sjx can enjoy English
hursery rhymes,

There should be books for extensive or supplementary reading
to go with the books for intensive sluly, and silent reading should be
practised when the supplementary readers are read. At first we must
see to it that the child has learnt the correct pronunciations of the single
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words and also the correct way of reading counécted matter. When 1
was in the Intermediate Class, I had a teacher who was supposed to be
an authority on English pronunciation, but now I know that, though
his pronunciations of single words were correct, he did not know how
to pronounce words in combination. Ha woull say, for instance, “‘as
far-as-possible,” with the same stress on each word. ‘“As faras
possible” is a single word-group; so also ‘““bread and butter,” **cup and
saucer”, and so on, Take any sentence that you like, you will find the
same kind of thing. Even in dictation, we should not adopt the methed
of giving out the words of a sentence separately, In dictating to cbildr'en
we should dictate in the natural way, by grouping words. The.chlld
never learns to recognise English as spoken naturally, if you dzc‘tate
the words separately. That the pronunciatigns of words are. modified
a great deal in combination with other words is a subtle point, but one
which no teacher should neglect. Reading aloud is very necessary 1in
the earliest sta%es, but, as early as possible, silent reading should be
introluced. Michael West's advice is that all the supplementary ;eader.s
should be read by the pupil silently. Silent reading alone .i1s
rapid reading. The eyes pass rapidly over the matter, and you are able
to take in the whole matter. You can test the comprehension of the
pupils by means of suitable questions. In the early supplement-ary
readers, West himself has given suitable questions to test compreher.lswn. |
Many of us have not learnt the art of silent reading, even in reading a
newspaper. We must learn silent reading ourselves, and we must teach
it to our pupils at as early a stage as possible. If we do that,- we s?xall
find how easily they are able to cover the whole course in an incredibly
short time. ‘

We come now to the principles of Vocabulary Selection. *“Word-
counts represent almost the fiest scientific and objective approach to
problems of language-study,” says Huse in his book, Ps;ycho{og)'z of
Foreign-Language-Study. Word-counts have, however, their own limi.
tations, because ths-word is not the unit of expression. . The unit of
expression is very often a word group, and so the frequency .of .the
individual words is not a final test. This is a real handicap fot:. those

who have to prepare Readers,
¥ -

1 should mention here the latest attempt at a sélection of a voca-
bulary of 2,000-words by a cemmittee of experts. The result of their
final labours has not yet béen published; But it is a very .eiabora.te‘
investigation that they ‘are éngaged: in.' “They hav?“:limited th’er‘nsalv\(@
to a vocabulary of 2,000 words:of maximum cfﬁc;a‘gcy, that 18, mAxi.
mum of expressive powet, by mesns-of which-they want day one to be
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able to express all ordinary thoughts and ideas. Itis a work which
has been undertaken under the Carnegic Endowment, and those who
are at it are West, Ballard, Faucett, and Palmer. When this list of
2,000 words is published in its final form, it is bound to be very useful
to students of English all over the world. In the meanwhile, Palmer
has prepared a Thousand-Word English, and brought out in it

2 num-
ber of story-books for children.

I come now to our haphazard methods of choice of text-books.
In my first lecture I used the expression, “selected and controlled voca-
bulary”. A selected vocabulary is quite necessary for the reasons which
I have explained. The way in which the words are used must also be
carefully controlled by the writer. They should not be used in a hapha-
zard fashion, West and Faucett proceed on the principle that each
new word should be used at least in three different reading situations.
You find at least three sentences in which every new word is used. And
then the way in which the vocabulary is built up is very interesting.
The vocabulary must be carefully controlled, so that the maximum of
expressive power may be secured. We do not care for these things in
our choice of text-books. In many of the books which we now use in
our schools, the lessons are not graded within the same reader or from
reader to reader.  And there is no continuity. The First Reader of
one series is used in one class, then the second Reader of another
series is used in the next class.  We do this on the ground that we
have to patronise different publishers. We must have a set of Readers
for three or four years—three years being the absolute minimum. Let us
not make a change merely for the fun of it, before the whole series has
been tried during the period. I have found West’s Readers condemned
outright by many schools; but I say they never had a fair chance,
because the principles of the course were never understood by the
teachers. I have had talks with some of those teachers, who have not
minded confessing that they never tried to understand West’s principles.
They never knew that West proceeded on principles which were different
from the principles on which other writers of text-hooks proceeded, in
spite of the fact that in every one of his Readers West has explained his
principles. The Composition Book and the Supplementary Readers
were never used at all !

In our schools, there are no separate books for intensive study
and for extensive reading. The so-called non.detailed study has been
dispensed with now, and we think that the detailed study of a text.book
of less than a hundred pages is all that a high school pupil can do in
the course of a whole year. As a matter of fact, if English were taught
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on proper lines in the earlier classes, you would find that a pupi'l in the
V or VI Form can very easily read and master three or four times as
much as he is called upon to do now.

Our Anglo-Tamil Primers should be given up at any cost, becal%-
se they do not teach the language; they teach the vemactﬂar equi-
valents of English words and English sentences, a.nd nothupg more.
They lead us into the delusion that we are learning English, when
actually they give no practice in the use of English.

Finally, books for beginners should be written. by Englishn}en
who know the problems relating to the study of. English as a‘for?lin
language. Many of us have a superstitious veneration for an English-
man. An Englishman’s pronunciation, we think, is the las'E word on th.e
matter. Do we think that gny Tamilian is an authf)rlty on ':[‘am\vl
pronunciation? Then why do we imagine that any Englishmauy, §m'\ply
because he is an Englishman, is an authority on English pronuncr.'].tmn?
He is no authority on correct English either, simply because he is an
Englishman. Why, then, do I say that books for beginners should be

* written by Englishmen? No Indian, however learned, can express simple

ideas in simple, everyday English,—especially, when he has to confine

himself to a limited vocabulary of a few hundred words. A nexyspape':r

critic who thought it was his duty to take me to task for expressing this

view that books for beginners should be written by Enghshmen., has

quoted the examples of Gandhi and Tagore to confute me. Well, if you

mention Tagore, close down all your schools and colleges; he never

went to school. And so with Gandhi; no school taught him his Eng-

lish. Let us not think of extraordinary men; let us think of the rlormal

child. Moreover, I never said that Indians could not becorfle wrfters of

good English. We are now trying to consider the way in which th]e

language should be taught to the normal child who goes to 'scho? .

Englishmen alone are capable of writing books using simple, .‘1d10mauc,v
everyday English. You will find that, in books written by Indnan.as, th?re

is always something roundabout and oatlandish in the way m. which

ordinary ideas are expressed, Would we admit that any Enghshmafx

could write Tamil Readers for our children? The subtleties of Tamil
can never be mastered by a foreigner. With due deference to all our
masters of the English language, I maintain that they dOil’lC:t kn.ow how

to express simple ideas in simple, idiomatic Englis'h. The hnghsh tl_xat
they have learnt is literary English; it is not the kind of English which

should be used in children’s books. (The lecturer then read out a whole
play from Seven Little Plays, written with the help of the 500 odd.
words used in Michael West's New Method Readers Book I1.)
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A MusLiM SCHOOL FOR GIRLS IN Morocco.*

The Xl-Hajeb Muslim school for girls was opened on the st of Ogtobher

1932, Tt was in the nature of an educational experiment: the nttempt was to

be made to teach the girls of a small town in Morocco the rudiments of the
French language, while giving them an education appropriate to their environ-
ment, in hygiene, housewifery, and native arts and crafts. The school has won
the confidence of the rural aristocracy of the neighbourhood and the other

classes of society have fullowed the example of the chiefls, so that the schoonl
has about a hundred pupils.

The curriculum includes the following subjects: langunge and recitation,
reading and writing, mothercoraft, hygiene and care of the sick, arithmetia,
character training, drawing, weaving and preparation of the wool, embroidery,

needlework, mending, ironing, cooking, domestic seience Berber is the mo.
ther-tongue of the pupils.

Drawing is taught as o praparation to weaving The pupils endeavour
bo draw the patterns found in the woven fabric of the tribe of Beni-M'tir.
This prepares them to understand the art of the tribe; the patterns of other
tribes, pertaining to a dilferent type of art, are ignored. LTuropean taste, for
instance in the choice of colours, plays no part. Weaving is the main ocoupa-
tion of the Beni-M'Tir women; it brings both comfort and art jnto their tents:
for a woman to be a good weaver stamps her as distinguished, intelligent and
well-educated. Therefore weaving takes the first place in schocl. The wool

used is prepared in the school, from the flesce to the finished article, burnous
or carpet Beni-M'Tir women eunnot sew; the girls are learning

at school to
make most of their clothes.

The sohool is a home for the pupils, the life nf the tribe flows through
it. The school mistress’s part is to bacore acquainted with that lifo and to
prepare the pupils for it. She has come to learn rather than to teach. She
koows how to show her appreciation of the Berbar oivilisation Tivery school,
As every country, has a loeal civilisation and a pecyliny angle of evolution with
which it is wise lor the outsider to get acquainted ¢ once. The eharacteristic
of the El-Hnjeb school is to draw from the enviroument all the resources ne-
cessary to the life of the school. 1t is rather difficuly for the foreigner who
speaks another language and belongs to another environmeunt to uanderstand
the spirit of a tribe Tn art only does this spirit appear in 2 ooncrete and in-
telligible form. Thus to make a local art, sedulously cultivated, the pivot of
the teaching and of the life of the sohool, is the surest way of heing true to its
oharacteristie, not to mention the many other advantages of a gehool with a

*Information Service of the International Bureau of Ldueation.
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professional bius. To teach that art is to understand the needs of a civxllzatxo;xe.
FEducation must fulfil those nesds rather than create new ones; new 'nee]s ato
and must be the result of an internal evolution. To teach ths.mh' art is a sto o
train charncter specifically, by inculeating respsct for traditions, respec for
all those things which being the outcome of a climate, of & past, of o race

the truth for that particular time and place.

Tt is a woman of the tribe, an expert in the ars of wemving', \fvho dlre:}t];s
the work. but she has had it pointed out to her that the discipline of : e
school is not her affair; that she must derive her prestige s.olely from her
knowledge of her art.

A post-school section has as its aim the promotion of weaving au;)(.)tr)!.ﬂ
the former pupils of the school by selling their work, either through exhibi-
tions of weaving or to visitors of the school.

THE WARDHA SCHEME,

Professor Krishnnayya, in his address, made the {ollowing referenc? to
the scheme of elementary education propounded at Wardha under the nus{:mea
of Mahatma Gandhi: “Before leaving this subject it is necessary to. mnfe ,:
gpecial reference to some of the features of the unique schemse emeargxIngSh(z;zla
Wardha I expect it will be examined by some of your met.nbets an b g
not forestall discussion From what T have said already 1.b must be e:i o’
that [ believe making our education more practical isa desn-a:ble g?al. lau e
teaching pupils for & period a day some useful line of work 1sdqu1t? nu.\;hr:mld.
but one eannot be so sure that “the whole of .the goneral e ut;;l “t:heir -
come (or can come) through the orafts .at.ld simultaneously \\1l e
gress.” The teacher who can manage this in the c;.eoonda.ry schoo 13u3.fﬁ "
rara avis indeed Even in the prixnars‘r school this. ;ha,s beeun founh xos:ibh;
Not less challenging to ove’s imagination are the clalma'made for the :) ible
achievements of this child of the new age. Next regn.rdmg self-sup:olt; . there
is room to feel thab schooling may beoonze cotnmarcx.nl and may ba :Ximum
mercantile atmosphere and that exp\oitut\«'m with n view to securing ttx;m nam
gelf-support may become dangerously possible. The bt'lrden of supp:;e ‘dleﬂder
ention should rest rather on the parent and the. public than om he Sen e
shoulders of innocent children. The idex of finding throug.h t;he'wor o Gah.
classes enough sales-procseds shold be woll wort:h t?xpenmem.m:;',I wi m;d o
dhiii is more an Fastern fable than a man and his life and wor :;:ers\ ke
beluted chapters of the Arabian Nights. Ho has sucoeeded where o

“failed and there is so much that is ideslistic in the scheme that a trial on a

small seale in a selected aren and in the most favourable oix:oumstanoe; rh.ke
that given to prohibition in Madras or to passive resistance in South drlos.
would be tremendously worth while prior to a nation-wide advoeaey or adop-
tion.” ' ey ;
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By Pror. C. A. KrISuNAMURTHI RAO, M.A,, F.R., ECON.S.
ASSOCIATE EDITOR. .
———
Students’ Strikes.

OF late, the tendency on the part of students to go on
strike has shown itself to be on the increase. It s to be seen
in schools and colleges. The reasons seem to be sometimes
grave; sometimes trivial. In certain piaces, ministers had to
intervene. The youth of India has been noted for its docility.

But, possibly, itis a sign of the times, that the youth
of the country has taken to new methods of self-expression and
action. But what is of greater importance is whether the
strikes can be justilied or approved of. In certain cases, parti-
cuiarly of High Schools, detention of some students from
appearing for public examinations has been the cause. A
challenge to asthority particularly in educational discipline is
inconsistent with ideas governing the relation of the teachers
and the taught. But so far as the Andhra University students
are concerned, they are moved by a spirit of self-preservation,
"l‘he best solution for the recurrence of such a trouble in any
torm seems to be with the authorities in avoiding all possibili-
ties of such a situation arising, by foresight and a clear
conciliatory attitude.

Teachers’ Strikes,

Even more surprising and regrettable are the circums-
tances that have compelled certain teachers to go on strike as
they have been landed in a position of ytter helplessness and
despair owing to non-payment of salaries for months together!
And yet, the teachers are the builders of the nation ! Every body
is aware of such conditions and yet, even the Congress Ministry
has not seen its way to terminating such 3 sad state of affairs.
[s it any wonder that teachers should grow so desperate? The
machinery of the Government works in a novel manner on such
occasions. Such schools are threatened with dissolution owing
to mismanagement. Is it the fault of the teachers? From lonz

sustained agony the teachers are led to the prospect of bank-
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raptcy and unemployment. The remedy is worse than the
disease !

Inefficient Schools.

The Government has come out with its mind made up
regarding the fate of these unfortunate schools. The reason is
that they are inefficient as their poor strength would indicate.
The grounds on which such a conclusion is based cannot
sufficiently justify such a course when the cry is for more and
more education and education on an extended basis. Any
school is better than none in any place. If the Government is
unable to give financial aid to such institutions let them bring
it down or dole out in proportion to the strength of these
institutions. But let them not kill them outright. Here, as
elsewhere, the case is that of the rich getting richer and the
poor becoming poorer. The poor schools should be encouraged.
Poverty is no crime and is not incompatible with efficiency. It
is one of the strongest weapons in the armoury of the socialists
that the burgoise and the upper classes tyrannise over the poor.
The spirit of the times is for the elevation of the poor and.poor
schools are among them. Such a policy is particularly unfort-
unate when it operates against elementary schoofs It is{agic
to be told that a small number in a schoo! is an indication of
inefficiency. Honours classes in particular groups would have
to be closed down for the reason of small numbers. The point
to be considered is whether the schools are efficient really,
whatever their strength might be, because it is a variable and
fluctuating factor. Moreover, the normal or average parent-
public and many among the teachers themselves are unable to
follow the numerous and often unconnected policies and
changes introduced in the world of education by the leaders,
ministries, and Departments of Education.

The Medium of the Mother-tongue in Colleges. .

A lively discussion ensued in the Academic Council of
the Madras University on the 17th of February 1938 when a
resolution was moved recommending the same by one of its
members. It was pointed out by some among them that while
the principle underlying the proposition was acceptable, the .
colieges can tike up the policy only when all the High Schools
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have prepared the ground by a wholesale adoption of the
same. But the truth seems to be that those schoonls which have
Eot yfat t:ﬂ<exl to the system have not done so because of‘the
‘dommatlon of the University” which aims at a high standard
in English which, in the opinion of many, can be a:t:\inf;d oar]
by providing for the students as many opportunities for usli]ny
English as possible beyond the usual English hour. The coﬂegei
are in a better position to inaugurate the policy by making a
beginning in subjects like History, Lconomics and Logic.

Reviews.

—_———

pu hl,d :hfa Coronation English Readers: Ldited by J. C. Rollo. M. A
1(;1&:; ig r:gpe.cg;ell’;ul & Co., Madras. Books, II, IIT and IV—Price: As. 8.
- . These neatly go.t-up books form a continuation of the series we
a .revxewed already, _whxch follow the same nims and principles of teachia
E.nghsh to Indian pupils. Book IT containg carefully graded lessons deali :
“.nbh familiar subjects and introducing pupils to commeon’ words and e o,
sions easily intelligible to them. A small beginning has also been mazle)misn'
elementary grammar and composition work. Book III eluborates the grammar
and composition work of Book II. The vocabulary is extended and the lesson
seek to introduce the young reader to the use of simple and idiomatic En lishs
The .Tndian background is kept up to interest the pupils. Book IV whilge ‘
tfandmg his knowledge of vocabulary and idiom still further, gives ;\ronu c?x.
tion notes and warning against common grammaticul errors The ]essonsnd;ai
with a variety of matter interesting to readers and unobtrusively didactie iﬂn
t‘::iz;etn%f;;:;_ decent grounding to them in the use of correct spoken and

All the Readers reveal great care and
‘ up-to-dateness of teachi
meth?ds. The exercises at the end of each lesson are sufliciently exhuucs:,l':g
and give opporbunities {or impressive drill in the principles of correct usrltg:
;)I‘rid lgrammn.r. The bookg u.re aptly illustrated and attractively printed.
1e list of words at the beginning of each lesson and the appendix at the end

of each book form other useful features. The i i
. se i
use in the lower forms of schools, ries will be found suitable for

2. New Study Readers: By H. Mart;
. . . ]n| M. . X d
lished by K. & J. Cooper, Bombay. & (Oson). OB.E. " Pub.

Primer As. 5, Book I As. 7, Book
IV o, 14, pommer B8 O IT As. 9, Book III As, 12, Book

This is a new series of English Re
' . 4 aders by an experienced teacher
of English who reeds no introduction. The books have been enrefully planned
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to teach Indian pupils to speak and write correct English by ellective, modern
methods. The matter in each has been graded and of varied interest, and
written in simple direct English. Dialogues form one of their special features,
which are intended to familiarise children with spoken English. The notes
and exercises following each lesson in Books Il to V have been intelligently
framed and would prove- helpful aids in the understanding of the subject
matter, and in grammar and composition work. The Primer and Book I have
been done with special care so #s to afford opportunities for practice which
would lead to the easy acquisition by beginners of common words and their
usage. Illustrations are profuse, apt, and neat. The get-up of the whole series
is quite good.

3. The Southern Continents and North America: By Eva D. Birds-
eye. Published by Maemillan & Co.. Ltd., Madras. Price As. 14,

The book under review covers the latest syllabus of Form 1V, for
which it is adapted as a text-book. The regional system of treatment has been
followed, and the inter-relation between man and his environment has been
clearly brought "out with suitable pictures. Suggestions for practical work
following each lesgon and the numerous sketch maps and diagrams used to
illustrate the contents, would be bound of value to pupils.

4. Food, Clothing and Shelter: Series of Geographical Toexts by
L. McD. Robison, Published by Macmillan & Co., Ltd., Madras.

For Pupils:
Bock TI Providers ef Food, Clothing and Shelter, Price: As. 10.
Book ITT Growers and Distributors Price: Re. 1.

Book IV Manufacturers and Explorers  Price: Re. 1.
For Teachers:
Book II, Boak 111, Book IV Price: As. 8. each.

The above continue the series of geographieal books written on &
novel and intelligent plan combining the teaching and the learning gide. The
contents profusely illustrated with pietures and maps. while making interest-
ing reading, would tend to help pupils to apply their knowledge to associate
with life problems. The subject has been dealt with from a human standpoint,
emphasis being *laid on pupils’ outdoor and observation work. Suggestions for
practionl work have been given at the end of every lesson Revision exercises
based on the new method have been included. All the books have been attrac-
tively printed in bold type. _

Book II deals with -the three essentials of life conditioned by
environment, Books III and IV with the processes of growing, macufacturing
and distributing various articles essentinl for man. " .

Each book has a Teacher's Companion moderately priced, which
explains to him the theory in general, of impressively teaching the subject
followed by details having special reference to the contents of each Pupil's

Book. .

orientation to their methnds.
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THE POPULAR & WIDELY APPRECIATED ENGLISH READERS

THE NEW ERA ENGLISH READERS
FDITED By
H. CHAMPION, M.A., LE.S. (3 Books)
James H. COUSINS, D. Lit. (2 Books)

By
M. S. SUNDARESWARAN & A. S. VENKATARAMAN
Primer 1 4th Ciass As. §
Primer N 5th Class As. 6
Book ! 6th Class As. 8
Book 11 7th Class As. 10
Book i 8th Class As. 12

This woll-planned-out series of Iinglish Readers have hecome alresd
vers:’p.opulan-. As the nawe itself indicates, they huave ushored in a “Ne\z
_Era in the teaching of English and an Era of educational progress in Schools
in India. The Readers have been highly appreciated and r’bhelalnunl-b)'O[)bf
schaolg using them are beeoming more and more year after year l\.tr?:ﬂ gf

the books in any school will convi i
' : vines the toacher of their advantas
similar books in the fisld. Bos over

Apply to:—

B. G. PAUL & Co.. EDUCAT]ONAL PUBLISHERS
12, FRANCIS JOSEPH STREET. G. T.. MADRAS. '

A SIMPLIFIED
School Chemistry.

By ' Poreword by
S. Jagannathan, B. A, L. T, Prof. P. C. Ramachandran, M.A.,

MUNICIPAL HIGH SCHOOL. ST. JOSEPH'S COLLEGE
VI‘LLUPURAM, TRICHINGFOLY.

The Madras Mail (11 -12- 37):— |

“Intended [lov high schools, the Simplified S¢ L

{ollows the syllabus for the Secondary Schooll Leuv?ntj)%)érgz;z‘l‘l:»\tlymclos‘ely
and Chemical laws aund procoesses ave explained andbiHmtimrédemll lys']l‘(ia‘
analyses and experiments given are thorough and should h;ﬂ’p the S;u il Llo
arrive at accurate results. Iixercisos and questions wre appenden ]t; ’ ; ;}0
chapter in ovder fo test and strengthen the knowledge of the pupil 0 e,'ly“
lessons are designed to encourage chservation and study puphls. - The

The Hindu (26--12—37),

“The book is written in accordance with the § § [, C
optional cheomistry. The subject matter under euc} lle'ld‘ill; is ‘suilt.'
to the requirements of tho class.  Both the TI’OOYObic‘le 'u[:d ‘I’rILCL' K
of the subject have been properly treated. The bk c‘on‘h'xins n‘l'ul-:‘x aspects
of diagrams. The languige used 13 simplo.  The use of bl{e ool “T!e n.umbm.
equip the boy for the S. S, [i. C. examiuntion in optional G?\Otxxiét1~y"' Proporly

312 Pages s

Pudlished by the author.

syllubus in
ably Hinited

Price Rs. 2.

V. S, lRaman Vaidyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
AT WAYL.

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of which when
intimated, are being promptly complied with free of charge.

We have many of the Ayurvedic medicines prepared according o the
gtrict prescriptions enjoined in Ayurveda with the full process inculeated
therein and offer them to the public at the lowest price both on retail and
wholesule rates: genuineness and purity of which we could guarantee. In
addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale,

It is with a view to prove to the public the potency and raarvellous
= .osult of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market.
Besides, we could conviace patients of the economic value of adopting the
holy and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rates,

Medicines are despatched by V. P, system on application.

Rs. As. Rs. As.

Asoks Ghritha per 1b. 3 8 | Adhayarishta per 24 oz.
Indu Kanta Gritha " 30 Bottle 1 0
Falsana Gritha " 3 0 [ Dasamoolarishta " 20
Qaraswatha Gritha " 4 0 | Drakshasava " I 4
Sukumara Gritha " 5 0 | Lohasavs " 1 0
Schagaladys Gritha 7 8 | Kasthuryadi Pills per 100 3 0
Thithaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana " 0 12 | Virechana Pills perDoz. 0 6
Ajumamss Rassyana 2 0 [ Rasa Bhasma per Tola. 2 0
Chyavana Prasa " I 8 | Asana Vilvadi Thaila 240z. | 8
Kankayana Modaka " 3 0 |} Pinda Thaila (ointment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila 1 8
Mauhat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha . .. 2 0 | Sshacharadi Thaila " 2 8
Madhusnuh: Rasayana 3 0 { Dhanwantari Thaila medicated
Musalyadi Rasayana 7 8 101 times per oz. = ,, 30
Narasimha RBasayana ., 3 0 | Ksheerubala Thails medicated
Patavaladi Leha " 1 0 101 times per oz. " 2 8

For further Particulars write to:-
Telegrams:— THE MANAGER,

‘ewamagvas SWARAJYA PHARMACY,

ALWAYE, ALWAYE, (Travancore.)
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VISED SYLLABUS

Issued by Madras S. S. L. C. Board, 2nd June, 1937,

BY K. 5. RAMACHANDRA IYER B.a , L.,
Senior Science Assistant, Town High School, KUMBAKONAM.

1. General Science IV Form (Tawil) .0'.10_0

2. General Science V & VI Forms (Physical Science, English) 0-12—0
8. General Science V & VI Forms (Natural Science, English) 0—9—0

For Copies apply toi— THE AUTHOR.

Problems In Elementary Mathematics. |
In Tamil For Forms 1, Il and NI - g

By M. RAMAKRISHNA AIYER, ».4a., .T,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.ilichael's High School, Coimbatore.

PRICE Rs. 140 (only.)

A Highly uselul Text Book for the Lower Torms
prescribed in several Sehools in the Presidency.

Approved by the Text Book Committee. Apply to the Author.

The South Indian Teacher.
The official journal of the South Tndia
Teachers” Union.

The only Xdueational jouenal devoted
to the teacher and his problems. Dost
mediam for advortisements.

Rateos can be had on applieation,
Annual subscription Rs. 3.
Apply to:—Manager,
41, Singarachar St., Triplicane, MADRAS.

A TEXT-BOOK OF .
Elementary Mathematics

BY
V. P, Viswanathe“Ayyar, B.A, L.T.
St. Mhry's High School, DINDIGUL.

Bopk 1 fot Forni$W - As. 14
Ol [ fgx FPorm V- An 12
-Beg or Form VI L. 14

Text-Egok of Algebra he 1
" Part I As. 12

BHARATHA DITARMA.

Pub\i’w‘hod on the 15th of overv Month
(.;x M'ng:mno of Liboral Hinduism
The Official Organ of the Arya Mata Subh

Editor :
MR, K, V, Sgsia AYYARGAR,

Best Modium for advertisemont.
Avply for ratos to the Munnager,

B BHARA’THA DHARMA
Moryalaya”, Royapetta, Madras.

Dr. G. B's. Medicated Snuff.

Aclmowlodgod to be the best thronghont
India for Nouralgis, Nasal Catarrh, Tooth.
acho, ete., ate., Gurn Basava & Co,, Ltd.

P. 0. Box No. 510,
PARK TOWN, MADRAS.
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It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per Ib.

Sold at leading Stores or direct from:

LALJEE GODHOO & Co.,  SQNCARFEL.

MADRAS.
Head Office: BOMBAY 3, Branch: KUMBAKONAM.
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A simple chest cold may, if
seglected, turn into bronchitis;
avoid this by rubbiug your
chest  with AMRUTANJAN,
Its penetrating warmih goes
decp down inte the chest,
loosens the phlegm gad brings
quick relief.

AMRUTANJAN

 CURES TROUBLESOME COLDS =
W ; A————— f::i?,
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Published by Mr. V. Aravamuda [yengar, B4 LT, MADURA
&Pﬂ'uteﬂ by A. Srinivasn, Ivengar at the “Samparn PRESS, MADURA.
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