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BASIC MATHEMATICS.

By Mzn. A A Knisumaswami Avvaxear, M.A., LT,
. Mysore,

S

A  JOLTAIRE once remarked : "One merit

V. of poetry few will deny; it says more
and in fewer words than prose,” With eqnal
significance we may say: "Ope merit of
mathenwatics fow will deny ; it zays moreand
in fewer worda than any other science.” The
formula eé™ = —1 expressesa world of thought,
of truth, of poetry, of religious spirit, for

‘God eternally geometrises’.” I may add that
" this famous formuls of Euler is two hundred
_ years old and each symbol here marks a dis-

tinct level of growth of mathematical ideas
from the humble beginnings of counting to
the negative sign,impossible root extractions,
the nbiquitous {=) and the veritable founda-
tion {¢) of the great mumerical lexicon, the
Table of Tiogs. How many such ideas can be
appreciated by our friends whose mathemat:.

“cal education has stopped with the 8.8.1.C,,

H PR | 3 )
Intermedinte or any other equivalent staga
in onr education? Their knowledge in mathe.

matics is perhaps just sufficient fo enable

them to achieve the laudable ubiiit;arian pur-
posa doscribed in the Shakespearial phrase
*chronicling small beer, While research is

. taken for granted in such sabjects as medi.

cine, physics, and the natural geiences, even

cultured people have a dim nobion on what

lines research in possible in mathematics and
XLIV—8%

probably imagine that it is only working
harder and harder problems. Such general

and gross illifsraey in mathematics is rather
deplorable,

 Even the little mathematics that we teach
in schools and colleges is considerad difficuls,
for our curriculum-framers have the happy
knack of picking up the driest bones of -
mathematics and stopping just where mathe-
matics becomes most interesting. The pre-
sentation of the subject by the teachersis
often topsy-turvy. Just imagine how it will
be if we are first taught to read and svrite the
mirror images of the letters of the Xnglish
alphabet and then straighfaway asked to
read books written in the ordinary style. Our
curriculum is overgrown with weeds which
deserve to be eradicated and removed. It hag
to be revitalised with wmore inberesting and
mwore useful (nof necessarily in the bread-and.
butter sense) mathematical ideas. Further
our feaching has fo be made more thorongh
50 that no pupil misses the essential ideas of
mathematics, The ideal that every teacher
sbould place before himself in mathematical
teaching is to see that no pupil makes any
mistake in his work out of ignorance, If
there nre sny errors at all, they must be due
to oversight, slip or chance. 'We must not {or.
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get that the pupils have & right t0 have teach-

ers who know how to teach as well as the

right to study a kind of mathematics which -

they can not enly understand but also.enjoy.

I propose to sketch briefly how the mathe-
matics we teach can be made more interest-
ing, illuminating and comprehensive, so that
at the end of the Honours course, every stu-
dent can follow infelligently and with zest
articles in current matheratical jotrnals and
himself contribute to ﬁho g’rowth of the
subject. ‘

The term * Basic Mathematics ' is intended
to cover all mathematics which introduces
the student rapidly to the frontiers of modern
research..

We start with the Middle School where
we should lay the true foundations of num-
ber-notation and number maunipulations, viz,,
the scales of notation, and the four funda-
mental cperations, first applied to the inte-
gers, then fractions, then again decimals and
later to conerete mumbers invelving money,
weights and measures in current and fre-
quent use. The Rule of Three, ratio and
proportioh and simple geomaetrical notions
liko distance, angle, curve, derived from the
study of elementary solids, should mark the

highest level at this stage.- Problems on

profit and loss, simple interest, etc., should
coma in as illustrations of the Rale of Three
and need not be emphasized in separate
chaplers with organised drill sebs, The ap-
plications of the Rule of Three in life are im-
mense and varied and it is a fatile task to go

on das:.xfymcf theso uses. Ope Vice of such

classification is thst the pupils gét a wrong’
iden of the’ gcope of problomu to whith the

general principles of arithmetic can be dp-

plied They should know how to attack a

problem on its own merits, .
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In the High School stage, the arithmetia
has to be extended by only one more opera-
tion, the square-root; sad. four chapters on
the special fields of application, commercs,

-finance, kinematics and mensuration. Prob-

fems of thé simplest kind only need be
touched upon. Exercises involving heavy
transactions tend only to daze and confusze
the pupils while they ada little to tha clazifi.
cation of the leading ideas. IFor exmmple,
problems on Stccks and Shares where a
speculator goes on endlessly buying and sell-
ing different kinds of shares, nind the positive-
ly immmoral problems on a merchant mixing
up several Lmis of ¢offee or sugar in differ-
ent ratios ultnmateiy to his profit or loss
according to the efnclencﬂr of his fraud, are
entirely to be avoided. Time thus saved may
be profitably utilised in garnering fresh and
fertile mathematical ideas and progressing
further afield, instead of going round and
round a desdly monobonous ocircamscribed
course lié the bulls yohed to na oil.press.

- We may nexd introdace the pupils o two
other fascinating branches of mathematics,
algebra and geometry. In general, algebra.
may be ‘said to .begin whers amthmehc
ends, The analysis needed in examining
what ought to be done in an arithmetical
problemn is usually very.simple. If the
situation becomes mare complex, 8 subtler
tool has to be employed, ie, algebraic
analysis. When once algebra steps in, it
brings in its wake its own train of manipula-
tions and operations. The main contribution
of algebra is 'a compact symbolism, which
records briefly and. accurately long wordy
statements and gwes a tresh vxh&hty to tha
new exp]essmm o : -

To begm thb all an%hmctm can be retold
in the language and symbolism of algebra.

- Thisg vnll esmbhah not only the link between

[
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“arithinétic and algebra bt also the now out-

look that algsbra revesls in its™ generalisa-
tions, For making any general stutement

~algeben is indispensable and without general
“statemaents a3 starting points, no general
“truthi of science can be arrived at. For
“example, many boys have an interest in

number and ave bound o appreciate such a
general statement as ‘ the sum of the first n
odd nnmbers is n®.’ Let the boys realise that
withoat algebra ‘(he ‘road to sc=ehtntn, dis-
covery is blocked. , :
The bsginnings of -algebra “will centre
tound’ 8irected numbers, the rule of sigas,
brackets and the four {undamental rules
spplied fo simple algebraic expressions inte-
gral and fractional. At a later stage should
come the study of algebruic forms, fheir

-dimensions and degres, their factorisability

and recognition under all masks. No pains
should be spared in training the pupils to

-obtain § clear vision to distinguish the differ-

enf sspects of the smne expression and to

realise that expressions that look different
may be really the sama. The fes Lher maey
ause the words ‘ degree,” * variable,” ‘function’

long belore he expects thevgdpils to use them
rightly. The proper sense of these words will

. be unconscionsly ccquired by their appro-

priate use in numercus different contaxts,
‘Surnination of series is a very inferesting
chapter of algebra, which our High Schoot
students should not iss. If we confine our.
selves to the simplest and most striking ex.
amples, the study is bound to be very relresh.
ing. A ceciain nroount of drudgery cannot
be helped in wading through the solution of
equations, simple, guadratic and simultane.
ous, the last of which involves the process
of ‘ elitnivation,” the algebraic way of kidk-
ing out the unwanted, Since the goul of

algebra it solving problems, sufficient time’

"

N,

stes,
: LY

w,

‘mush be devoted to then; 50 as tu sECUre
trmmng in four processes ;-

(i) tna aiﬁebram spztmﬂ uat of rde\ ant
data; M .

- {ii}. their appz opriate rudu ion to eglia-
fions;

(iti] .the solubion of u;ua.t ons; and .

(iv) theinterpretation of resulés obtained,

After a problem is solved, it may be weil
to allow the mind to play round the probiem,
to review the method critically, to ¢xamine
whether aliernative methods are possible, to
test what varistions in the numerical data will
lead to absurd answers and so on. Unduly
difficult problems ehould always be avoided
in elementary teaching. Straightforward
methods are always preferable o side-track-
ing short-cuts. We have no fime to waste in
side-tracks, however slluring, unless occa-

sionally to avoid the tedium of a monoto. *

nous high-road. For, we are likely to miss our
company while turning & by-lane. Short-
cuts and devices cannot generally be remem-
bered long, their associations in f‘m mind
1 mf'f aw. s

T g ;)L, stabistic and &s»ebwm Fhere ara
many points where algebra comes indo
tact with geometry and we must not fail trv
geiz* such opportunities to eruphasize the
link between alyebra and geometry and cla-
rify the ideas ol the one with those of the
other. Graph is one such link.

14 is often thought thab geometry hasa
peculiar capacity to develop reasoning power,
his is & mere fefish. Ieasoning power can
be developed through any subject which iy
taught intelligently so as to provoke thinking,
Ispecially in the elementary geometry of tha
plape as it is introduced to the modern pupils,
the emphasis is more on the preception uf

«
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geometrical facts than geowstrical reason-
ing. Indeed in plano geometry we may ven-
ture to say that until a fact is obvious in a

figure,- argument will be- of little use. For

example, if two straight lines look unequal,
any amount of geometric reasoning will fail
to ¢onvince one that they are equal. But the
mafbber 18 different in the geometry of higher
dimensiong than two. Iere the scope for
intuition and visual preception is very limit-
ed and we are driven back to base allour in-
ferences and deductions on the facts definite.
ly assumed as a stsrting point. Attention
should therefore be directed t6 acquive all the
necessary geomstrical facts in two and three
dimensiops from experiment, observation,
drawing and measurcinent and to make pre-
cise statermments about them. After all the
important . geowmetrical facts ave gathered,
they may be sortied into two kinds, those that
are fundamental and those thatcan be deriv.
ed from the fundamentals by geometrical
reasoning without going through the labori-
ous process of induction. - When geometry
ig thus analysed, sll $he basic worth.while
~ geometry of the plane and the solid can be
condensed into about threc-score staternaris
including theoréms and constructions. The
power of thinking out proofs should be
developed through easy exerciscs, after all
the outstanding propositions are mastered.
The pupils must be made to take delight in
doing riders and. not shrink from them as
abominations. The beauty of a geometrical
ﬁgﬁl‘re or proof hae to sonk gradusily into the
pupil’s mind tHtough the teacher’s own pre-
ception and expression of it,

" Bimple and striking theorems in solid geo-
metry should not be taboo. Their proofs
may be learnt but need not be mastered.
Glimpees into spaces of higher dimensions
are nof to be neglected, if the pupils have to
pealise the Jogic bebind geometry. Just as

Yy
2
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the idea of the third dimension springs up
immediately from the recognition, of ths
existence of at least one point outside the
two-dimensicnal plane, even so the idea of
the fourth dimension will SmMErge as 800n #s
you recognise the existence of ab least ome
point outside the three space. Fifth and
higher dimensions emerge similarly,

From geometry Ve step further aficld into
trigonowetry, which unifies the earlicr ariti-
metic, algebra, ang geomelry. The fwo
formulie, a® = E*4 2% =3¢ cos A, a/sin A=
bisin B = ¢fsin C = 2R, are encugh to bring
home this unifying aspact. With a little
introduction to trigonometrical ratios, our
boys will be able to appreciate thess formule
as well as the addition formul® of the sino
snd co-sine. The pupils sheuld scon geh
familiar - with the natural trigonometric
tables, It is a waste of time to make the boys
work nuinerous trigonometrical identities,

Lastly, in the High School course, we may
include logarithms, explain their notation und
use, and tell the pupils how to consult the
numerical lexicon, the Table of Logs. Inci-
dentally the pupils way be told of another
set of logarithuns calculated to a queer bass
2'71828....(c}, which has many theoretical
advantages, ope of which is its relation to the
trigonome‘tric_functions cos x and sin z dis-
covered by Huler in 1748. This discovery is
efx=cos x+i sin z; and if we put z= g, we
put efm= — | “tha formula with which we
opened this essay. All this will form part of
the detailed study of mathemstics,

As regards non-detailed study, at least in
the last year of the school course, I propose
that one hour & week wmay be devoted to the

bistory of mathematics, which skauld include

biographiss of famions mathematicians and
the contributions made to mathematics
by the anvient civilized nations, the Hindus,

Dio. 1938) - .

the Greeks, the Arabs, and some of the con-
tributions of our own time. . A. Miller's

Historical ~Introduction to Mathematical

" Literature, and H, W. Turnbull's Great
" Muthematicians are suggested in this con
_ npection,

Considerations of time and space compel
us to be very brief with respect to the topics
to be included in the College classes, Here
the students must be introduced only to the
very best standard works written by the
highest anthorities. o

At the Intermediate level, two good texts
suffice, one for calcuins and the other for
geometry. Hardy's Introduction to Pure
Mathematics is ample for the former, and
Cagey's Sequel to Buclid for the latter. It is
nof intended that these texts should be done
from cover to cover, but the leading theorems
should be mastared and only such examples
worked as will secure clarification of the ideas
uaderlying thege theorems. It implies a
thorough mastery on the teacher's part to
be in a position to select the appropriate
theorems and exsmples, In addition, the
students ought to study as a special subject
scne selections from a standard work in
Greck or Indian mathematics, say, a section
of the work of Archiredes or Bhaskara.

In the B.A. and B.Sc. classes, the work of
the Intermediate course should be deepened
and extended by the study of modern texts
like those of Titchmarch, Sommerville, Max
Planck, Fisher, Uspensky and Smart for
analysis, analytical geomefry, mechanics,

. statistics, probability and astronomy respec-

fively., :
In the Honours classes, in addition to the
mbove subjécts which have to be studied
more thoroughly than in the B.A. and the
B, 8e¢., we should teach Hobson's Theory of

Functions, Baker's Principles of Geometry,
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Forsyth's Differential Equations and. Turp.
bull’s Theory of Determinants, Matrices and
Invariants, : i

In the M.A. and M,Sc, classes one branch
of twentieth century mathematics should be
studied thoroughly right up to the most re-
cent developments so that one may get a
true vision of the lines in which modern
mathematics is advancing, A good working
knowledge of French or German is absolute-
ly essential to the live mathematician. For,
the greatest source of mathematical informa-
tion is the Encyklopuedie der Mathematischen
Wissenschaften, which is published in Ger-
man and is also translated into French. It
is good for the students in the highest classes
"o culfivate the habit of looking into mathe-

. matical journals, ‘At any rate they cannot

afford to be ignorant of the half a dgzen
Indian journals devoted wholly or in part to
mathematics. The first thing that a mathe-
matics graduate. should do after he takes a
degree in mathemadics is to become & mem-
ber of the Indian Mathematical Society, The
cost of membership is so trivial, being less
than 6 pies per day, a sum which the poorest
scholar should not consider too great s sacri.
fics to keep alive the mathematical fire in
India, once the home of all bacic mathera-
ties, decimal nolation; the algebraic symbo-
lism, and the trigonometrical functions,

 Mathematical Philosophy is a very good
non-detailed subject for study in the Coliege
classes concurrently with the History of
Mathematics. Then the students. will know
sometning of the mutual relations between
logic and mathematics, = Boolens algebra i
an example of & very suceessful atterpt to
translate logic to symbols. ‘115 one of the
earliest examples of pure mathematicy which
is not numerical. "It shows us how we can
invent & new calculus for a new situation and
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‘thef in virtag of the abducatlou of tueaning
‘inhersnt iy’ such 'a caleulus esnress a% one
stroke the laws and properties oi_ a8 . many
different subject matters as we can find
interpretations, ifi this way unifying depact-
ments of empirical science or Inathewmatics
itself, which might otherwise remain discon-
pected” The. ideal of a mathematical system
may be chaxracterised as. axiomabic, abstract,
deductive, hypothetical, or formal according
0 tie various distinet but not disconnected
points of view : axiomatic because based on
arbxhra.r*ly chosent axioms, absirach because

the meanings of symbols are banished, deduc- -

tive because the reasoning is confined only to
the principles envisaged thmugh the axioins,
bypothetical becaunse the truth of the axioms
is irrelevant, and formal becaunsé of the atten.
tion paid only to the pattern of combinations,
In pursuit of this ideal, atternpts were made in
the last century -to improve the rigour of
mathematics by expressing, as wany mathe-
matical notions and processes as possible in
torms of integers. *The arithipetisation of
mathematics reached an shuost” pathological
fervour in Welersirass and Kropecker” In
the present century, lussel and MW hitehead
bhave evolved after nemly twenty. years of
labour their Principic Mathematica, & monu-
mental work in which’ theix main aim is to
reduce o}l msthematics to's few notions, axicms
and a et of logical rules, The atternpt revealed
paradoxes whose solution involved ideas which
rendered invalid certain important types of
reasonipg  frequently used in mathematics,
The pature of the paradox may be xlluahated
briefly by a non-mathematical exampie.

Counsider ‘the adjectives in the Knglish
language. - Divide them into two- classes ac-
cording as the property represented by the
-adjectives apply to themselves or not. We call
the first class of adjectives like ‘sbort and
¢ Knglish' autological and the second class i
adjectives * long ' and * German heterclogical.
1f we now try to find to which of these two
classes  the mew  words ‘autclogical’ and
“heterological” belong, we meit with p con-
tmdmmon. 1f neterologxcal is betewlogu.al &be

PO
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property expreesed by the word doss not apply
‘toitself. Hence *heterologicsl’ is antological~-
& confradiction. - ‘ﬂm*l&rls, it *heterolegicul ia
-autologicad, its meaning ¢ pplws to iteell and
thereiore *heterological ' heterological,
‘Russel tiies to explain’ away Lhm paradox by
his famous Theory of Types. But the same
‘theory roskes invalid derfain ‘methematical
arguments in the Thenry of Faoetiona of g
Real Variable, . To avoid. this Russel proposed
apother axiom. Af any rate these researches
reveal certain basic and irremediable deficien-

‘éids in the deductive ideal ifself. But ihe
mathematicians are persigtens. Their soul:

will never rest ip peace until ihey sufficiently

.analyse the trouble and find a way out. There

are a few thinkers like Brouwer and Hilbert
who reject the attempt to “identify mathe-
maties and logie. Tothem the Aristotelian
logic is too norrow in its scope and has to be
alandoned and replaced by 2 more subtle and
comprehensive - logie. ‘ Mathematics scems
1o be pem“"m}} unfinished, although we
cannot point oub auy particular dop&ru zgnbot
it which cannot be reduced to arder. -

T'o sum up the consent of our survey, we

statt froin the fcuntainhead, the integer ownd
its wampulations, its algebroic extension ag o

directed number which serves us the first ink

between- geometry and algabia, then ramble

through spaces of one, two, three, and higher
dn*xmncmns and relurn again and aguin (0 the
carth to cxamine the soundness of the foundar
tions and make proper contacts with ail_the
branches of mathematics. The foundations
may seery to be eternally umsatisfactory,
however deeply we probe and whatever order
and system we bring to bear upon every
branch of mathematice. In our rambles we

moake sure that we pever leave the high-way,
never miss any interesting objects, nor sever
our connection with the past. 'We therefore
bave a full appreciation of the mathematical
heritage of the past, are fully conscious of the
vastoess snd deptll of thoe methematical ocean
in which we sail and fully realise the great
vucharted regions that stil awaib explors
tion,.
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A THQ'NEQA{:?'F’Q-AYQ PAPEERED ' T e FARTEN
, By "\'ia \T&GAT 8. memm', M A..j
“._ ’f\;'ﬂ T . Lishore. . RUINS N LLIIE L L

St Umtv ig’ its mspxra.txon umtv s 1ts alm lst Movement Qnd Movemenb 3rd anemenﬁ

.. -and unity is 1ts soul.”
>~ Percival Wilde;

GOOD one-act play is a miracle of con-
. densation.. The playwright must have
tha mtellf*ctual courage to sacrifce m!;hle:slv
all irrelevant material : p‘im]lehems, choruses,
goliloquies, synonyms. The swiftness of ex-
position;, -the brevity” of dialogne, and the
hoﬁmﬂeneity of effact are its saliont sharacter-
mtx
!t; is pl&yable in LO&‘I‘itt‘f}(tl"el Jr Ly shoztt
gpace of time, and intended to be ﬁ%‘lmﬁaﬁ—d
as & whole without the aid of infermissions.
“ Unity,” says P, Wilde, “is at once itg main-

spring - -and its escmpement lts n*om@ power

smd its It mltat,mn "

A single’ effect is conve;nd powerfull; cr
r}dicatd}, poetically or rudely, seriously or
whimsically, a.c¢ordmg to the nature of the
éffect intended. T he phy ‘exercises an in-
stentansous arrest of attention, a continued
grasp, to be relinquished only. a!tet the curtaln
hus [altoa. S

Lot vs examine the genesis of the o{xn.m
play.  We may icngh’iy c.;:tmgmbh thres

!

B (LT movemnents ;-
") An Inifial Movement which will suggest
(fuestions by presenting o dramatic situstion, -

(i) A Rising Action which will bring the

preblems idto & -focus by developing the
drainatic confliet to g Jogical conclusion, -
* (i) The final * Chck whtch comp!ett.s the
framework,-, . .. . L,

8

&ntuatmn - (lmsxs - Reeolutxon
I X
Let us critically’ examine . * ’I‘he Deat;h
"Trap” by Saki. Girnitza, Vontiefi and some
other officers - want to assasinabe. Dimitri, the
Reigning Prince of Kedaria, and enthrone
rince Karl. Stronetz, on the other hand,
endeavours to protect the life of Princs
Pimitri against the capital treason, The rebels
themselves are nof unanimous nbout 4$ha
methods of doing away with the Reigning;

Prince. - - -
“ Girnitza—When we've kxlled fshxs boy,
- we've killed the last of the
dynasty, and laid the way

. clear for Prince Karl. !
?{'@ﬂ.ﬁiﬂf;%bill 1 wish the boy could be.

cleared out of our path by
.tbe finger of Heaven rather
than by our hands,”

Thes sibuation gives risa to tb"ee dramatic
questions s ‘ ‘

() Girnitze hes remaoved VETy  WeLp on
Jfrom - the palar'e and .made full preparations
for the assassination.  Will he suecceed 7.

(i} 8tronetz, though persiaded by the con-
spirntors, hos refused to leave the palace,
Will he be able fo-sava Prince Dimitei ?

(i Vontielf opuws ‘that Dimitei ¢ should hﬂ
siiowed to die n natural death! Witl *the
finger of Hoawn work? » -

As we rénd the pla.y, we find that ‘atmnebz
makes Dimitri pretend to ‘be -op -the ;peint of



death. Vontieff interprets it as the work of ~

“the finger of Heaven,” and consequently
Girnitza abandons the idea of assassination. -

Prince Dimitri, however, has little love for
lifte. Ho docs not ke ¢ to-be-laft-till- called-
for™ business. So he drinks and makes his
enemies drink poisoned wine, The conclusion
is militantly modern: “I never thought
death......could be......s0 amusing.”

SALIENT FEATURES OF THE ONE-ACT PLAY.
The Plot,
-1, The plob is usually faken from evary-‘
day social life. - :
2. It has e!abom,te stage- -directions for tho
guidance of the plot a3 well as é!mcnpi.xon of
“the setling.. -

COLE, G]nnrsx is re:ich@i towards the end.

" The Characlers.

4, “The one-sct play,” says Marriott,
“ rarely has more than four or five characters.”
However, this is nob a gemersl rule. Mr,
Galsworthy has un;,lc;yed b doz:&n characters
in ¢ The Little Man.”

5, No superfluous characters are intro-
duced. Out of the dozen characters in * The
Little Man” not a single can, be omitted. *
6, There is no development of characteri-
zation. It ig quite obvious, because the spnce
in too smsall to portray @ full-fledged picture.

The Dialogue,

7.. 1t is in prose ss contra-distinguished
from the blank verse of the Elizabethans,
Beveral attempts, however, have been made
hy poets like John; Drmkwatar for the revival
* of poetic plays.

B, The dialigus s  honse end tingling and
slways subservient o aclion. Tvery “sentance
is intended fo supply moet usefnl information
sbous the plob or character,
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9. YLongspeeches are not put in the mouths

. of characters, The writer of one-act plays

can afford to waste not a single word,

10. Very few digressions are mmde\ A

digression, however fine it may be, breaks Lhe
umty of i impressxon of a play.

The Semng. : v .

. The setfing is mainly indicated by
z,laborate stage-directions just at the bemnnmo‘
of the play.

12. The unities of time, place and actxon
ate strictly obeerved.

13. The qet*mg, as well as the plot a.nd
cmm{:w‘@, i mom realistic in form &nﬂ matter
than the Elizabothan draive.

The Denouement,

14. The denouement is‘ the final line which
closes the play. It fills the resder with admir-
ation, solves his immediate problem and
opens vistas through which fancy may rcam
at ease. *“ The Death Trap” ends with the
sentence: * I never thought death. .....could
be......s0 amusing.” ‘

The Fhifmoph_/

15. A large mass of the best modern drnmi
is indirectly didactic, Every one-act play has
some wmotal to fteach. Thus “The Denth
Trap"” sdvocates suicide when a man is tired
of life, : , . .

‘Well, anyhow, here the story stays,
T far 4% Jeast as I understand ;

And, Tobert Browning, you writsr of plags,
Here's & subject to your hand, R

‘INFLUENCE:  ~ ~
(DIARY LEAVES). R 3 |

By H E, ProrF, NicHCLAS DE ROERICH,
. N Naggar.

-

» \/ THILE we were staying in Peking all of

us remarked how subject we were to a
sudden irritation of the throat and to catching
cold,” We’ cauld find no reason for such
symptoms

They were certamly not cau<ed by damp-
ness or any of the usual sources from which
colds arise, or.to nervous irritation, nor could
they be said to arise from dust since we had

already come through Harbin where dust
storms prevail, What surprised us was the
sudden character of theze attacks and the
fact that they seemed to arlse from no visible

cause

){cstmday { noticed that N, G. was staring
out of the window, after having had a sudden
attack of cold; so I asked him what was
the matter, His reply ivacririteresting, ‘

“ About 200 metres from {his hatel, there
is, judging from its appearance, a short wave
station. We have all noticed- painful sensa.
tivas in the throat and nose and all of us have

_caught cold. Now, American investigation

has shown that short wave emissions raise
the temperature of the body and cause inflam.
mation of the mucuous membrane, It is
‘quite likely then, that this station is the cause
of 'our symptoms. S

At the International Radio Conference if
was agreed that broadcasting stations ought
to he esiablished euiside cities, at a distance
to be n}ezterminéd by the deld of emissicn,

A iadio station placed in the city nol (mhr
spoils the breadeast but Is even prejudicial to

XEL1V-—-83

the health of the citizens, Moreover, the
antennae are generally at such a ‘short
distance from the base that they act as
reflectors and produce superimposed har-
monics,

A German prolessor recently made an

‘experiment in which be directed ultra.short

waves against 2 steel column with a diameter
of 1'50 metres, After several hours the
column -fell and the workers wha were
present died after a shert illness of 3 type
anknown, -

Another sinfster fact is' that no less than
four of the leading specialists of the short.
wave technique bave ended their daysin a
lunatic asylum, ' :

We will not positively assert that the short

" wave station in question was responsible for

our symptoms. What is certain however, is
that the comcxdence was of the viraost ime.
potiance, =

Artiﬁcialfﬁtensifying of wave producﬁon'
must be at the root of all sorts of perturba.
tions, I "

Space bhas always sung, murmured or wept
but {o-day the forces that cross it clash with
one another in a 'dangerous way, It would
be absurd to imagine that such concentrated
energies Have no evil effects, If these elec-
trical discharges can be used for healing and
doing good they can alse prove very deadly.
In fact all powerful energies when mechani-
cally reinforced are lilely to prove harmiul,’
Qne is always he-arin;.'ff; of experiments to



,

788 o THE EDUCATIONAL REVIEW.

increase these wave powers but one never
hears of any measures destined to balance
the teasion they set up, We do not mean
that we ought to renounte all fucthur research
In the way of radio, electdicity, or Roentgen
_rays, but cantion 15 veeded,

ft'haz been said that resesrch workers can

canse a rain of stonea tu fall from beaven

Many imagine this was said as a joke,
Catastrophes of this sort ¢an, unfortunately,
be provoked quite easﬂy although the means
are often invisible.

To-day there are a number of new heart
diseases which are puzzling the doctors, The
neurotic character of modern life is a com-
meaplace, and whereas some doctors, with
very good reason prescribe rest, others will
sanction drugs containing a certain dose of
poison,

We ought to dencunce such a use of ' nar-
cotics, as a mortal danger, but we should
also insist on the control of these intensified
energies and upon research work as to their

" effects, whether for good or evil,

The effect of Radio stations in the city; of
the atmosphere being so overcharged with
electricity that to shake hands is painful, are
obvious cases; but fresh mechanical devices
are being invented every day and who can

foreses their effects ?

Since we have begun to study the influence
of thought, let us also pay attention to the
effects of such spatial energies.

Every available measure that guarantees
the health of the community should be put in
force, It is useless to shorten working hours
if the worker’s health is to be undermined
during his leisure hours,

[Dre. 1858,

A mmmnmmtmu received from Norway
informs as that Prof. Kiaus Hansen of QOsle
Umvumty has absorbed poison known to
kill animals and fish, Several hours later
the prolessor was in good health, We salut.
had to sit iz
the electric chair, evolution would hardly
advance, . . ;

his heroism but #f everyone

I

ADORN.
By H. E. Pror, NICHOL\AS De ROBRICH,
Naggar.

Boy, beware of things,

Often the object that we possess

Is filled with snares and malice

More dangercus than all upheavals,
With us we carry for years an evil-doer
Not knowing that this is our enemy,
At the consel of property, a small
Kaife is always hostile to us, .

Hostile is also a staff.

Often a rising upheaval are

Lamps, benches and bolts,

The books disappear, we do not know wher"‘
To the upheaval sometimes adhere

The most pewe—fm olijects ;

" To save one's self {rom them is unpms:ble

Under fear of deadly revenge
One lives long years,
And during the hours of meditation and
loneliness
You cdress the enemy, - - o
If one is spared from people ’
Then he is helpless against o’b;ectb
Many colored are shining all thy thmgs.
Thy hfe with benevolence
Adorn,

-

SOME PARALLELISMS AND DIVERGENCES
IN SOUTH INDIAN DRAVIDIAN. .
BY MR, L V. RamaswaMI Alvar, M.A, B, L.,
Ernakulam, o . o

°}PIIE mutual confrontation of some of the

earliest linguistic types and forms of the
South Indiar literary Dravidian speeches yields

useful results which enable the Dravidianist -
to demarcate the stages of evolution to which

these types belong in the different speeches
and, farther, to adumbrate some important
inter-linguistic connections on the basis of these
demarcations, The study of these parallelisms
usﬁsq 10 the comparativist the fact that Old
“amil preserves the rmaximum number of con-
servatwe features (ses below). i a stage of
spcech which may thenretically be described as
common South Dravidian did exist at all,
features of Old Tamil may be said to have been
pearer Allied - to them than the corresponding
fentures of OId Kannada or Old Telugu.
T.inguistic material dating back to fairly
e.r;.rly pericds is available for Tamil, Kannada
and Telugu. The language of the Tamil

o Sargam works is (I think) based on living

coiloquials that were current in South India
sonte considerable time before the beginning of

 the Christian era. A good deal of standardization

of types and forms may have been introduced by
the writers themselves

classics is fundamentally based on an active
colloquinl” current iong before some (at leas t)
ameng these works were compo%d. My analysis
of the languaqe of these 8§ Sangam waorks leads ma

to think that while larze portions of Pu ranBarn,

CAvanEodoe Padittuppattu, Algmianra and

Kurundogai contain earliet linguistic  forms,
Kalittogal, and  Kwural
forms belonging to u later stage

Paripidal . svidencs

of linguistic

, ; but I bave hardly any .
.doubt that the Kunstsprache of the Sangam -

evolution, though such featares are not suffi-
ciently numerous to justify the classifica.
tion of these works as Middle Tam. ones. The
language of N'dladi {included by the literary
tradition in the category of the Padinepkijk-
kapakku set of the Saigam classics) and Cilap-
padigiram shows a greater number of these
evolved features; but itis in the works of the
‘Saivites. and the Alvirs that a new linguistic
stage markedly manifests irseif. These egg\blu* .

tions and developments should have arisliin
the colloquials some centuriss befors ihe works
of the Saivite and Vaispavite hymnists were
composzd. Side by side with the gradual develop-

‘ment of these characteristically Middie Tamil

features in the eastern districts, the wast coast

colloquials may have devc‘oped some of their

own unigue linguistic pa.ulmrxtie Thus ia

many respects there is a continuity of linguistic.
evolution from what may be marked off as Old

Tamil {the language of the Sangam classics,

particalarly of Pur,, Agan'in., Aidg., Kurund,,
Paditt and Pattuppattu) to what may be called

Middie Tamil, . .

The grammatical tradition of Old Tam. is
embodied in Tolkippiyam, while the grammars
Viractlivam and N’ annil euv:sage some of the
evolutions posterior to the Old Tam. stage.

For Kaunada, there are a number of pre-
literary inscriptions, the languvage of which has'
buen aptly described as Virvada hale Kannada,
Those sg 1ar discovsrzd range from the Gfth

captury 1o the ninth cenrury AD.  The earliest
eatont literary work is Havirjamérga (9th
seniurylh
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The grammatical tradition of early Kanuada is
embodied in éabdasm;ti (of Kavyivalgkana of
the 132th century), Bhasibhasana (12th century),
Sabdamanidarpana (13th cedtury), while some
later Kannada features are also envisaged in
Sabdinus’asana (17th century),

The earliest extant literary work in Telugu is
the translation by Nannaya (11th century) of the

first three cantos of the Mahabhdrata; buta

numnber of inscriptions composed before this

‘period have also been unearthed, The language |

qf thess inseriptions .is of great importancs
for the Dravidianists inasmuch as they reveal
forms telonging to an carlier stage of evolution in
Telugu, Tha grammatical tradition of early
literry Telugu is pressrved in Atharvanpa Kari.
kivali (13th century), Bhagabhisava [13th
century); Andbradabdacintimani { ? ), anda
- number of commentaries on the last-mentionad
work, like Bilasarasvatiyam, Appakavivam aund
Ahtbalopanditiyam, _ ‘

I have the’coursc of the followinyg pages
classified in a summary ' way ithe prominent
features of Kanrada and Telugu in so far as they
are relevant for comperison and contrast with
Old Tamil ar Middle Tamil characteristics,

" It would b secn that Kanpada and Telugn
veveal (i) retemblances to Old Tam. {eatures
in some types; (ii) correspondences to Middié
Tam, cbaracteristics in“some others; and (iii)
divergencies in respect of scme features, which
cannot {in the presenté¢state of cur knowledge)
be connected with Tamil types, these variations

1 Some of the papers in which I have discussed in
detail the aspects sdverted to here are the fellowing 1m-

' The Morphology of the Old Tamil Verb*

** Deavidlic Sandin '

¢! History of the Tam.-Mal. Alveolar Plosive "

* The Druta Classification of Literary Telugu "'

* aAphaeresis and Sovnd-displacement in Dravidian ©

* Dravidian Fricatives and Affricates "’

(Dre, 1438,
{
being bumerous in Telugu while they are

comparatively few in Kannuada.

I have included Middle Tamil also here in
order to illustrate the continuity of linguistic
evolution from Old Tamil to Middls Tamil and
also to indicate in what directions the develop-
ment of some of the features of Kannada and
Telugu has run parailel to, or diverged from
the evolution of Middie Tamil from 0Qld Tamil,®

MIDDLE TAMIL
PHONETICS

1. ‘The sound ¢ is described by the Old Tam.
graramar Tolkappiyam, Ejuttadigiram [ 80 | as
produced with the middle of the tengue-blade
on the “appam . The point of articulation of
the sound was purhaps somewhere befween the
alveolus and the highest point of the hard
palate, The commentarians interpiet the sitru
as meaning that the point of articulation was on
the “middle of the hard palate,” which was
pethaps true of the phonation of the sound ip
their days. To-day the sound is commonly
produced with the middle of the tonpue-blads
on the alveolo-palatal frontier or on the portion
of the hard palate immediately behind the tecth.

rudge, '

? The fellowing sypibols are ussd in (his essay for.
(3
spec@al sounds i

t'~the ‘' spraad-blade’ dental nasal of Old Tam.
and of Mal, ~

n—the * poiat-cantact "’ alveolar nasal of Old Tam.
and of Mal.

a—ibis symbol stands for the nasal consonant
whether dental or denti-alveolar or alveolar),
of languages (iike Kann’aga and Telugu, and

Sanskrit and NIA janguages) where there is
no phonemic difterence between n’ anc g,

ti-—~the long alveolar stop, '

nd—the alveolar grovp comwon in Od Tam. and in
Old Mal.

r—the short palato-cercbral trill uf Tam., Mal., Ofd
Telugu and Old Kannada.

Dro. 1938.1

\ Tolk?ﬁpiy:im classifies thé sound- Among
vallejuttu [19], and groups it along with &, ¢,
¢, p and ¢ It is quite possible that it may
alteady hive had the affricate valué (i e., that
of 4 anitary sound in which the occlusion . of
a plosive is immediately followed by the sibilant
element] that it possesses to-day in . some

~ contexts in Tamil (for which sée below).-

Short initial ¢ in many Tamil dreas is evaluat-

" ed as a sibilant § both in the colloquial and in

the reading of téxts.

_ Sliort medial intervocal ¢ bas in all areas the
valus of §.

Short medial ¢ in the literary groups yc. lc, rc,
Ie, e, ne, tic (the medial position arising on
account of external sandhiexcept in the group Ic)
is {when texts are read) ejuated commonly to §,
sometimes slightly voiced in #c and fc.

Medial cc is always (both in the colloquials
and in the reading of texts) brought out as a long
affricate, the length being evident in the element
of occlusion being kept up for a longer time than
for the short ¢ (when pronounced as an affricate).

2. ‘The difference between the “spread-blade”
dental nasal #” and the ““ point contact ” alveolar
nasal n—scrupulously kept up in literary writing

at all periods—had become obliterated in at-

least the colloquials of the late Middle Tam.

" period, as illustrated by colloquia} inscriptional
instances like the following in ‘which the two-

nasals are ' confused "’ :—

, ¢ R

The symbol for " is wrongly introduced for
that of # in instances like the following - —

en’ makkal;

an'ém

tan'im

The symbol for -the pbint-contact alveolar #
pppears in the stead of the symbol for the

o
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“eorrect™  “ spread-blade " dental #’ in in-
stancas like tha following : - :

nal '

_ tandu . _

This “ confusion” of synibols points to the
tendency ‘already developed in greater or lesszer:
degx:ee in the colloguials) to give the value of a
“ point-contact " alveolar # to all short #-sounds.
In modern Tamil (both in the reading of texts
and in the colloquials: - the ** point-contact™
alveolar value is the only value given to what in.

“correct ' writing is represented by the sym-

bols for r’ and #,

3. Th alveolo-palatal nasal # in initial posi-
tions appears to have been quite a common sound
in Old Tamil; but late Middle Tamil inscriptions
{containing many colloquial instances) evidence
the replacement of initial 7- by the symbol for
the '* spread-blade "’ dental ' (as in »'ayirn for
ftayirn, and #'dnrs for Aanru), In modern Tamil,
the value of a point-contact alveolar 7 is given

to the sound in colloquial utterance though when
texts ate read in which the symbol for 7. is
embodied, the ** correct " value of 7i- is given.

4. 'What is represented by the symbol for-r
in numerous instances in the earliest'stéges of
Old Tam..was probably an alveolar stop, or it at
least involved a strong alveolar stop element.
This is clear from i) the grammatical tradition
handed down from a ‘}ery ancient period and ex-.
pressed in the cldest extant Tamil grammar that
it is a stop [cf. the term ofta in Tol. El]l;
(ii) the sandhi treatment of sounds, involv-
ing the assimilative'production of »; and (iti) the A
fact that it embodies always an * enunciative "
before pauses and before consonants following
(like other plosives). :

In Middle Tam, colloquial inscriptional in..
stances, however, the symbol for r is so often
“confused” with that for the trill 7 (which latter
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is a true »- sound formed with one or two taps
of the tongue:tip on the post.dental region or
on the tooth-flesh) that one can safely infer that
7 had in the colloguials acquired already the
value of the trill and that its plosive character

{or perhaps its plosive element]! had disap-
peared : — '

markku fo; marku
n'irk- for wirke
vagaparkellai for vagapirk-ellai

are some colloguial inscriptional instances in
which » i5 used instead of the * correct " .

" The following are instances where the symbol
for » is ' wrongly "' used for r ;—

epperpattadum for epperppatiadum ;
iruvarkkum for iruvarkkim ;
tatinirkujam for tapnirkkulam, etc,

That this remarkable change in the value of r
should have happened early is clear also from
the earliest available grammatical traditions of
_ Telugu and of Kannada which regard the sound
as a “‘cerebralised” variety of the trill ».

5. The long voiceless alveolar plosive #£ had,
according to the old commentary (1Zth or 1ith
century) on Viracoliyam, already the value of
dental ¢t in the colloquial of the period, though
it is also pointed out that this value was current
only among the erivilladar ‘ the ignorant ',

dez-.y, the Tam. colloquials of South India
always use the value of dental #¢ in colloquial
utterance, though in reading texts the old group
tt is evaluated as t (), :

6. Similarly, the alveolar group #nd had
already in late Middle Tam. colloguial
speech, the value of s, as is shown by collo-

(To be continued,)

{Dro. 1938

quial instances (in the inscriptions) like ennn for
endi, onnte for ondu, etc,

Today in colloquial speech, the value of 5.
‘or of fin in some areas, particularly in tga
neighbourhood of back vowels) is given, though
when texts are read the group nd (written nr) is
evaluated as nd (r)l. -

7. v is described by Tolkippiyam, Eluttu, as
a labio-dental, while today it has in Tam. fand
in Mal.) only the value of a bilabial, generd:ly
speaking. o K

8. The sound known as the iiydam' appears‘
to have fallen into disuse in the colloquial.of the
Middle Tam. period, as it'is not met with in the
colloquial portions of the inscriptions of this
period,

This Old Tam. sound had, to start with,
perhaps a mouth-fricative value in: which a
glottal fricative element was also involved, For
reasons I have adduced elsewhere, the sound was
evaluated (when texts were read) as a voiced
velar fricative from the Middle Tam. period
onwards, : '

9, The Old Tam, grammar speaks of the
absolute consonantal value of the finals y, 7, /,
I, m, B, n and, in a few instances, of »/, 7 and v.

Middle Tam. colloquial inscriptional insiances
show that in colloguials the ‘‘ enunciative " was
optionally introduced after 7, /, {, #2 and n-occur-
ring as finals of monosyllabic words, while the
Old Tam words with absolute final -n' (porun’,
verin'), -0 {urifi) and -v (tev' became out of
vogue., Viraciliyam expressly excludes -v from
its list of absolute consonantal finals.

' The v here is an alveolar ¢ homorganic with the
sounds preceding it in the grougs.

GREAT EPOCHS OF ENGLISH POETRY:

By Mr. RaM PRASAD PANDEY, MA.
Sitamau, C.I.

I PROPOSE here to give the reader,

within the shortest compass possible, a
historical review of English Poetry, both pure
and dramatic. Prof. Saintsbury’s account of
English Literature, the major portion of
which is indecd poetry, covers about one
thousand pages, very closely and finely print-
ed ; yet he calls it ‘A Short History’. T in-
ténd to take but a few pages, and one can
imagine, therefore, what sweeping and cruel
curtailments will have to be made. This
scheme will not permit of a greater thing than

naming the most important ages and slightly .

touching on their representatives.

The English language, prior to the middle
of the fourteanth century, was in its forma-

“tive stage. It contained nothing, therefore,

‘that can by the widest inclusion and the
kindliest judgment that retains critical com-
petence, be described as best or principal in
relation to literature at large’. The few things

. that it had resolve themselves into transla-

tions from Greck, Latin or French or sheer
experiments in tale-telling, mostly on religi-
ous topics. Much of it, no doubt, is pleasant
and profitable to read even now ; but compa-
ratively little of it can be said to be fully
accomplished as literature.

The poetry of which the Englishman is
more proud than of anything else, because, as
he believes, it has contributed more to his
national greatness than even his vast Empire,
begins with Chauncer who wrote in the last
fifties of the fourteenth century- Contempo-
rary with him were Langland and Gower.

“They wrote fairly good things. ‘Gower wrote

with a set object, and nothing can be less

beautiful than the form in which he puts his
tales. Langland wrote with the object of
reform in social and ecclesiastical affairs, and
his form is uncouth and harsh.” But Chaucer,
like the true artist in poetry that he was,
wrote for pure and noble pleasure, wrote
because he was full of emotion and joy in his
own thoughts and thought that others would
weep and be glad with him. He has then the
best right of all poets of his time to the poet-
ical artist's name.

Chaucer's position in the history of Eng-
lish poetry and towards his own time resem-
bles that of Chandbardai in our own, or that
of Dante, whom he'loved so well, in the his-
tory and poetry of Italy. Dante embodied all
the past elements of the middle ages in his
work, and he began the literature, the
thoughts, and the pbwer of a new age.. He
was the evening star of the medieval day and
the morning star of the Renaissance. Chau-
cer also representad medievalism, though in
a much more incomplete way than Dante,
but he had, so far as poetry in England is
concerned, more of the Renaissance spirit
than Dante. He is more humanistic than
even Spenser (an Elizabethan). England
needed to live more than a century to get up
to the level of Chaucer. He made his coun-
try’s tongue the tongue of noble literature.

Besides contribating a mobile and sensitive
prosody and an inexhaustible freshness and
propriety of phrase, to which in no mean
measurée is due his greatness, Chaucer 'ga\re
English poetry new subjects, drawn partly
from Italian literature, partly from Latin,
partly from the popular tales of his day, part.
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ly—and this is the most imporiant of all—
from the English life which he saw around
' ‘we pass from
convention to direct impression and expres-
sion, from pageantry to conduct, from
allegory to fact.” ‘With him the conversation-
‘al note first enters into English poetry. With
the conversational note came also an in-
exhaustible humour, never boisterous ar
forced, but playing gently round its subject
with a quiet fun, which to this day sometimes
defies the efforts of commentators to tell whe-

ther some seemingly serious sentence does not -

hide a jest’. Unlike a few of his predecessors
and a large body of writers in the later ages,
he had no lyrical gift. Naor did he attempt

" secular dramas which scarcely existed then.

L

! The only department of poetry open to his '

pursuit was story-telling, and as a teller of
stories, when we consider the sweetness of
his carly tales, the glittering colour and high
chivalrous tone intermingled with comedy,
the vivid character-sketches, and the homour
of his latest tales it is-impossible to name
any other English poct whose achievement
can be matched against his.’

‘ The last poems of Chaucer and Langland
bring our story up to 1400, when they both
passed away. The hundred years that fol-
lowed are the most barren in English litera-
ture, and the claim of the first three-quar-
ters of the sixteenth century to our remem-
brance rests on their being the nursery-ground
of the Elizabethan age which perhaps is the
very greatest epoch in the history of human
thought. - Practically speaking, this lasted
from 1580 to the publication of the Paradise
Regained in 1671 (some critics limit it to the
Restoration in 1660). This period covers as
many as four reigns: of Elizabeth, of James I,
of Charles I and of Oliver Cromwell. On this
polmcal basxs. theage may be resolved into

three sub-ages, as has been done by Prof.

Saintsbury, Elizabethan, Jacobcan and Caro-
line in order of succession, the last covering
two.

The best way to arrange .the poetry of the
first sub-period is in an order parallel to the

growth of the national life of England. If we

compare LEngland after 1580 to an ardent
youth, we shall find in the poetry of the first
years that followed that date, all the elements
of youth. ‘It is a poetry of lave and romance
and.imagination—of Romeo and Juliet. Later
on.when Englishmen grew older in feeling,
their enthusiasm; which had flitted here and
there in action and literature over all kinds
of subjects, scttled down into a steady enthu-
siasm for England itself. The country enter-
ed on its early manhood and parallel with
this there is the great outbreak of historical
plays and a set of poets whom I (S.A. Brooke)
will call the patriotic poets. Later still the

fire and strength of the people, becoming in- -

ward, resulted in a graver and more thought-
ful national life, and parallel with this are the
tragedies of Shakespeare and the poets who
have been called philosophical! A fourth
phase represents not a new national life, but
the despairing struggle of the old faith against
the new. ‘ 7

The Jacobean period is the age of Elizabe-
than poetic culmination. We perceive here
special profundity, weight and thought, ‘ The
bloomy flush of the Elizabethan period pro-
per has fled; the conciet remains, but it is
graver, less childlike; the play of words
continues but it is changing into the play of
thought, sometimes hard to be called play, so
laborious and cyclopean is it." The poetry,
actually and exclusively belonging to the
reign of James, is somewhat less charming
than that of the poets who owe more direct
allegiance to Elizabeth or to Charles. ‘Yet

[Drc. 1938, " Drg, 1938,)

the. best of the songs of the dramatists date
from this time ; the masques of Ben Jonson-
and others contain, in the good old phrase,

‘ poetry. enough for anything” We cannot.

find out of Spenser and Rossetti more.
gorgeous things than the best passages of the
Fletchers ; anywhere perhaps sweeter things
than the best trifles of Ben, of John
Fletcher, of Wither, of Browne ; anywhere at
all such mysterious melody as that of Donne.’

‘ But undoubtedly the very greatest accom-
plishment of the time was its accomplishment
of drama. After making every reasonable
allowance for the obscurity which rests on so
many of the exact dates of the Elizabethan
theatre, we can be fairly certain that the
larger number of its consummate examples
date from the first quarter of- the seventeenth
century, most of the best work of Shake-
speare, all with one exception at each end, of
the best work of Jonson, all the work of
Beaumont, of Fletcher. and probably most of
the work of all the rest, save Shirley, belong

to it. Moreover; in what follows there is little

or nothing new. The effects which have been

achieved with such gigantic expenditure of

genius, if not exactly of criticism, first by the -

University Wits and Shakespeare in his
initial ‘period, then by Shakespeare and his

great contemporaries in this especial time,

are merely repeated, weakened, and at last
frittered away. It would be rash to say that
of the really great plays included. in the
general list of the Elizabethan drama, not
merely four out of five or nine out of ten, but
nineteen out of twenty belong to this time.’
To sum up, ‘depth.and weight appear in
Jacobean literature as they appear in none

other, yet does .it not: lack finish and.~

grace.”

‘Under this éeneral notice no doubt the
plays of Shakespeare whose activities be-
longed to the reign of Elizabeth as well as
James, have been touched upon ;-but only in
so far as they are of the age; in fairness to

, XLIV—96
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‘théir character which, by universal suffrage

of scholars, transcends all times and all
climes, we must devote to them some time
exclusively. Naturally, I can merely indicate
here Shakespeare's dramatic excellences in
their barest outline. Anything like an ade-.
quate treatment will require several essays. - -

* Shakespeare is above all writers the post
of nature, the poet that holds up to his
readers a faithful mirror of manners and of
life... His characters are the genuine progeuny
of common humanity, such as the world will
always supply, and observation will always.
find. His  persons act and speak by the
influence of those general passions and prin-
ciples by which all minds are agitated, and
the whole system of life is ‘continued ‘in
motion. In the writings of other poets, a
character is too often an individual s in those
of Shakespeare it is' commonly a species.
‘And all species scem familiar to him;- the

-boisterous no less than the gentle; the benign
no less than the malignant.” We doubt if

any other -author had control over so much,
of humanity as Shakespeare..

Shakespeare has revealed to us the abys-
mal depths and mysteries of the human
mind. ‘In the gravest sense it may be.
affirmed of him that he is among the modern
luxuries of life; that life, in fact, is a new
thing and one more to be counted, since
Shakespeare has extcnded the domains of
human consciousness, and pushed its dark
frontiers into regions not so much'as openly
descried or even suspected before his time,

far less illuminated (as now they are) by

beauty and tropical luxuriance of life. For
instance,—a single instance indeed, which in
itself is a world of new revelation—the
possible beauty of female character had not
been seen as in a dream before Shakespeare
called into perfect life the radiant shapes of
Desdemona, of Imogen, of Hermione, of
Perdita, of Ophclla,Jof Mxranda, and many

others.’
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of sentiment, brilltancy and finish of diction,.

and suggestlveness.

Burns was a nghlander, and the nghland
seems to. have heightened his- position.
English people do not hold him in the same
reverence in which the Scots are wont to do.
Still Burns was and is held to be a really
good poet, bordering just on the great.
‘From the death or silence of the last
Cavalier singers _about a hundred years
earlier, there had been in English no serious
lyric of an impassioned kind that possessed
the highest quality of music in verse, there
had not even been any approch to such verse.
But it ‘not only existed in Burns; it was
aimost impossible for him to open his mouth,
to dip pen in ink without producing it.’
Besides this musie, his lyrics have dialect,
local colour, fresh versification and special
scenery, and, with these equipments, they
really melted the elghteenth century literary
froqt

The third great poet of the prosaic eighteenth
ceatury was Goldsmith. He, the Dr. Minor,
was like Johnson, the Dr. Major, a writer of
all work. But we have to consider him here
only as a poet and a dramatist. Prof. Saints-
" bury considers him to be the greatest of the
cighteenth century dramatists and one of the
most noteworthy of its poets. He wrote two
dramas : ‘ The Good-natured Man " and * She
Stoops to Conquer.” The second is far the
superior of the first. Its characters have

gracious humanity ; the dialogues have ex- .

quisite literary- qualities ; and the action is
not far irom the probable. In Macaulay’s
opinion, it is ‘an incomparable farce in five
acts.” - His poems are, like the dramas, small
in bulk, but full of quality. The Traveller
and the Deserted Village, his best pocms,
have much grace, variety, and natural
scenery. They are not devoid, in their own
fashion, of force and grandeur. ‘ They were
the last really great work of the artificial-

conventional school of verse, and not far from
its greatest.’

"Blake was an extreme romantic in a non-

romantic age or in an age of, as Prof. Brooke.
says, transition. From birth to death he

lived in the spirit and valued only spiritual
values. From his poems he appears as a
prophet of whose words "all ages have need.
They testify to his rarest spirituality, allied
to intense imagination and extraordinary
energy of mind. ' If we read him with under-

standing,’ wrote the learned Editor of the |

Literary Supplement of the London Times,
some ten years ago, ‘we cannot remain the
same as before.. In his songs we hear.un-
earthly music.’ :

Having thus noticed the Augustan age and
its continuation, we shall now concern our-
selves with the Romantic Period. Romantic
signs are already palpable in the poems, as
I have hinted, of Gray, Burns and Blake.

" But its hisfory as an accepted theory dates, as -

already said, from the publication of the
Liyrical Ballads of Coleridge and Words-
worth. The theory that they preached and
professed continues in some form or other to
our own day, so that the whole long period

since then has been in spirit and forma

romantic period. The romantic conception,

however, of our own century differs from that .

of the nineteenth and therefore our. review
will terminate with the termination of the
nineteenth century. The twentieth century
poetry is marked by what may be called the
neoromantic spirit and can be dealt with only
in a separate essay:

That romantic age is divisible into two
periods : the one of triumphant romanticism
and the other of established romanticism
which is more generally called the Victorian
age. Actually spezking, this Victorian period
should begin with the Queen’s accession in
1837, but from literary reasons it is held to
have been set on foot in 1830, the year of thg

[i)Eo. i93A8.\,

Dro. 1938,)

publication of Tennyson’s first’ volume  of
poems. :

First, therefore, will occupy us the period
between 1798 and 1830, the period of trium-
phant romanticism or revolutionary period.,
The master Augustan poets, Dryden and
Pope, were literary conservatives who attach-
ed great value to classical convention, which
insisted on a particular class of subject, upon
a prescribed form, generalisation, abstention
from the fantastic, the individual and the
abnormal. Against all these the Romantists
protested. They contradicted the masters
on all points. And this contradiction of classi-
cism was transformed into romanticism so
that it is intense subjectivity and emotional-
ism, love of nature and the picturesque.
Victor Hugo defined it very nicelyas ‘Liberal-
ism in Literature.” And liberalism in any
sphere of life amounts to extreme individual-
ism. Literary individualism means that
every man has a right to utter his own
thoughts in his own language and in what-
ever way he may deem best. In the last
quarter of the eighteenth century, throughout
the whole ‘length and breadth of Europe, a
very earncst attempt was made to emancipate
the individual from the unjust shackles of the
communal and conventional. In politics and
sociology it culminated in the French

* Revolution and in the realm of literature, in

the triumph of romanticism.

When we come to notice the poets of this
period, a host of them come up with their
many and various claims. But we shall
notice here in rapid succession only Words-
worth, Coleridge, Shelley and Keats.

If poetry is at bottom a criticism of life,
Wordsworth is entitled to an eminent posi-
tion among first-rate poets, for, more than
any other poet’s, his poetry treats primarily
of life. The moving accident was not his
trade. To freeze the blood he had no ready

.art. To pipe a single song for thinking hearts
\yas his sole delight.
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. Meditation and sympathy, ot action and
passion, were the two main strings of his
serene and stormless lyre.” He possessed no
dramatic power : his genius was introspective.
The joys of nature, the elemeatal emotions
of humanity and the necessity of obeying the
moral law were his favourite subjects. In
style, he made the trivial serve the expression
of the sublime. -‘ Wordsworth’s claim, his
special gift, his lasting contribution,’ in the
words of Lord Morley, “lies in the extra-
ordinary strenuousness, sincerity and insight
with which he first idealises and glorifies the
vast universe around us and then makes of it,
not a theatre on which men play their part,
but an animate presence, intermingling with
our work, pouring its companionable spirit
about us, and breathing grandeur upon the
very humblest face of human life.” - -

Coleridge in his poetry is the greatest pure
exponent of romanticism. Here he has no
equal. His treatment of the supernatural is
indeed unique in its combination of elusive-
ness and actuality. The world conjured up
by his imagination is as unsubstantial as the
world of our dreams, yet ds often happens .
with the world of our dreams, it has a curi-
ous reality of consistency of its own. Anather
feature of his poetry is the pervading pre-
sence of psychological truth in it. This
psychological truth is of the very essence of
the Ancient Mariner and Christabel. The
story of the Ancient Mariner is extravagant
and incidents weird and improbable ; still it
is a great poem because of this truth, because
the reader’s attention is really centred upon
the spiritual experiences of the mariner him.
self. Lastly, his natural descriptions are rich
in sensuous beauty and are here and there -
touched with mystical radiance. * His versifi-
cation is_full of music and verbal magic.

Shelley is among the greatest English poets.
His is a poetry of idealised beauty and love,
Most of his poems are permeated by the
spirit of true poetry which is impossible of
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satisfactory analysis. ‘He outsang all -poets
on record but some two or three throughout
all time ; his depths and heights of inner
and muter music are as divineas nature’s and
not sooner exhaustible. He was alone the
“perfect singing god; his thoughts, words,
deeds, all sang together....veuveoee  The master
singer of our modern race and age, the poet
beloved above all other poets, being beyond
all other poets—in one word, and the only
proper word — divine,” are the .words of
Browning about Shelley’s genius. Prof.
Saintsbury thinks eulogy on him is possible
ad infinitum, but his worst utterance is better

worth reading than the best panegyric of any .

commentator.

The muse of Keats luxuriates in classic
myths and medieval legends and is inspired by
an insatiable love of beauty. To him, ‘a
thing of beauty is a joy for ever’ and ‘ beauty
is truth, truth beauty.” In the description of
sensuous beauty, his poetry has rarely bcen
equalled. Matthew Arnold assigns him a
place with Shakespeare in naturalistic inter-
pretation. ' ’

Having thus presented before you the chief
elements of the poetry of the greatest masters
of the revolutionary school, I shall pass on to
the Victorian Age. Their number is legion
and they wrote poems, and quite excellent
ones, during this period. It was a period of
pure poetry, and in this respect it stands un-
paralleled both in point of quality as well as
quantity. But here I shall select only two
poets, Tennyson and Browning, both of
whom in an unprecedented fashion at once
led and summed up the poetic production of
two-thirds of the nineteenth century.

In virtue of the astonishing, uniform,
continuous and consistent display of poetic
art, Tennyson is ranked with the best of the
“English poets save Shakespeare. The mis-

sion of the nineteenth century was to apply the
powers of colour, form and music to the in-
vestment of the largest possible number of
themes witk the imaginative suggestion of
poctry, and he carried it to a point not
reached by any other. In the words of
Saintsbury, * to those who have ears to hear,
there is absolutely no poet so inexhaustible
and original in harmony as Tennyson. He
never comes short in poetic thought. He has
dignity truly Miltonic. In his work beauty
shines out everywhere. He had not the heart
to approach anything that was impure, un-
true or unjust ; he could never bend his art
to pander to low desires, base feelings, or de-
praved tastes. To the very last heswrote only
of what was worthy of love, of noble pleasure,
of heartfelt adorations, and this is the secret
of the invincible charm that pervades his
poems.

Browning was a poet of love and life.
Energy, carelessness of form and intensity of
thought are his chief characteristics. The
great mass of his work is dramatic, but not in
the ordinary sense of the term, Ilis charac-
ters rarely express themselves in action ; they
are-always analysing themselves. Shake-
speare and Browning arc alike creators of
souls ; but whereas the former works as with

the clay of human action, the latter as with

the clay of human thought. This is why the
best of his poems arc monologues.

All the characteristics in his poetry are the
faithful reflections of the poet’s mind. His
strong optimism in philosophy expresses
itself in energy and intensity ; his view of
life as a constant struggle towards betterment
is his roughness, ruggedness of poem.

Browning died in 1889 and Tennyson in
1892. The latter wrote to within the year of
his passing away. Still a change in attityde

(Drg. 1938,

Dro, 1938)]

towards poetry is dated from about the middle
of the nineteenth century. Side by sjde with
their power and influence, it grew very strong-
ly. As Prof. Saintsbury writes, * this change
which resulted in verse, sometimes not far, if
at all, below the level of the best of the first
and seeond Romantic periods, exhibits, ex-
cept in the single instance of Mr. Swinburne,
a somewhat greater resort to extrinsic sources
of interest—a kind of relapse upon the
classics in Matthew Arnold, a double dose of
medievalism and Early Renaissance touches
in the Pre-Raphaelites, and later still, spora-
dic or spasmodic excursions or returns to
science, to Wordsworthian, gravity of ex-

- /'
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préssion, to this or that reinforcement or
crutch. In other words, there is a slight
want of confident originality and indepen-

‘dence, Bat it is heartening to be informed

by Prof. Hudson that towards the close of the
nineteenth century there was again a change
in the shape of the renaissance of the early
romantic spirit. There was an outburst of
robustness and a fresh return to nature, a.
revival of Catholicism and Mysticism.

But in pursuing this change, we shall be
entering upon our own century, a period of
bewildering variety and width of poetic pro-
duction, and here, therefore, the review must

close.

" Garette, dated 10th May 1938)

The Bombay Teachers' Journal (March, 1937),

=" Approved for class use for schools in the Madras Presidency. (Vide Fort St. George

NEW INDIAN CLASS READERS
By P. C. WREN, wM.a., 1.E.S. (Retired),

ASSISTANT DIRECTOR OF PUBLIC INSTRUCTION, BOMBAY.

Primer, As. 5; Reader I, As, 6; Reader II, As, 7; Reader 111, As.10; Reader 1V, As. 12,

This series is a revised edition of P. C, Wren's '’ Indian Class Readers,” and as such, it is hoped,
will not fail to draw the attention of teachers all over the country. {t will be noticed that the whole series
has been maost carefully planned and graded, and very full} illustrated. All the lessons, withont any excep-
tion, will be found full of interest as they present children with cbjects and stories familiar to them. Each
book marks a stage in the pupil’s progress in self-expression. Abundance of conversational lessons form a
prominent feature of the whole series. The poems included in each book are simple and of genuine merit.
The questions on each lesson are so framed as to ensure a firm grasp of the subject matter, Tt is claimed that
this new series provides excellent material for effective teaching of English to our children,

OPINION

'Here is a fine revised series of books for young beginners in English. They are well graded,
varied and interesting. Dialogues have been introduced here and there ; some lessons are in dramatic form
the poems are such as will appeal to Indian children: very many lessons are illustrated. These can be utiliz
ed for oral and written composition. To add to all these excellent recommendations of the bocks, the
exercises at the end of each lesson are bound to secure the best results in speaking and writing English "~

COOPER, Publishers, BOMBAY, 4.
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" MORAL'INSTRUCTION IN HIGH SCHOOLS.

By M=, R. ALWARAIYENGAR, B. A.,
Bangalore, - ‘

Necessity. It is very desirable that per-
sons employed in any walk of life or un-
employed, whether the products of schools
and colleges or not, should realise that their
conduct in life be such as to create facilities
for the peace and happiness of not only
themselves and others but also of the whole
world, It is contended that moral instruc-
fion given in educational institutions will not
produce the- desired effect as much as is
expected; yet nobody can say that it does
not produce any effect at ,all because it is
direct and depends mostly upon the teacher
and the taught. '

Curriculum. Suitable changes in the
kind of books dealing with morals, ethics,
character and conduct, stories and fables,

anecdotes of historical personages, lives of -

-great men and heroes, biographies and auto-

biographies of great men, religion and-
philosophy in general will have to be made, -

including current literature on the subject in
different parts -of the world. The lessons
should be graded. - S '

Means and Method. -Though it is a fact
that -the knowledge of virtue and vice is
requisite-in practising the one and eschewing
the other, the direct method of moral instruc-
bion does not seem to produce a strong desire

for practising morality. . Instruction may be -

given with the help of (1) such stories as will

prominently present to the hearer the result

of practising a particular virtue or vice and
') of biographies and lives of great men angd
neroes arnd historical anecdotes which will’
llustrate in addition that the practice of
virbue is not always the only way for success
n life and thus convince the students that

rirtue should be practised and vice eschewed -

n spite of success or the reverse in Jife, The

£

illustrations taken miy be modern and of’;

1

our own country so that they may be |
followed with ease. ‘Do asI do” should be
the direct order enjoined on students for the '
other order “ Doas Isay andnot as I do * wil] |
not be valued and obeyed eagerly by stadents. |
Man is an imitative being and this quality of ;
imitation is very strong among boys of im- |
pressionable age. Therefore whatever virtue |
& teacher wants to impress on the mind of i
pupils he should put it to practice himself|
first in his daily life and should act up toit |
80 that it may be easy for the boys to imper- }
ceptibly imitate and follow him. If virtue |
cannot be taught it can be canght likea con. ;
tagion. DPictures of Gods and great men ;
should be represented. :

Sources of Morality. The foundation of |
morality is religion fo1God isTruth and Truth
is the central ‘virtue among virtues, It is
said that there have been persons who are |
good though they embrace no particular form
of religion and have no belief in the existence

" of God at times and therefore it is alleged|

that morality is not based on religion. But!
in spite of the absence of visual proof and
direet argument with regard to the existence.
of God the number of atheists in the world is-

© very very small. As soul and God are not’

visible to the naked eye ordinary EXperi-{
ments to find out the truth about them just:
like in the case of matter are not helpful. A |
certain attitude of the mind and discipline
of the body are necessary for self and God!
realisation. e }

Is there & God or a number of Gods in the.
universe who has or have created so many:
religions in order that the embracers of these:
religions may fight like enemies and kill and;
murder one another even now ? If not, who,

!
3
.

" -Dro. 1938.]-

‘are the creators of these religions ? Are not
‘these religions man made 2 I pause for an
answer. . o '

: . - One thing is recognised bj’ the embracers

of all these religions and that is that there is
one Liord and Protector of the universe. We
have to take this kernel into account and say
boldly that ** Unity of God " is recognised in
all religions. Therefore we may take for our
purpose here * The Fatherhood of God and
“the brotherhood of all men " as the univer-
sal religion. ' '

Agency. Tt has been definitely recog-
nised by ail that the teacher is one of the
most important factors in moulding the con-
duct and character of the future citizens of a
country. DButin the opinion of some pet-
sons the majority of teachers in the h1gh
.schools is a set of discontented .men in-
different with regard to their duty, If thisis
admitted, is it not an indirect—and why not
a direct—reflection on the professors of
colleges 7 Are not high school teachers the

direct products of colleges ? If it is conteded -

that those who are to be entertained in the
Tiducation Department should possess en-
viable moral character and should be able to

~-educate their students morally, is it nof

necéssary that some condition shoqld‘ be im-
poseéi on them in addition to their general
.quaJiﬁcation in order.fo ensure the}r moral
worth ? Such persops should be subjected to
the best of moral character measurements.

Sources from which an individual ts endowed
with or acquires moral character and conduct,

Morality

Nature Nurture

' e [T VAU S

! J
Hercdity Physical
' Envi‘ronmept )
T
"Home Community School Friend Public
XLIV-97

Social Environment

o

' MORAL INSTRUCTION IN' HIGH SCHOOLS. ST

‘When this tree is taken into considera-
tion the part played by fhe teacher in
the formation of good. character and con-
duct of the student does not seem to be very
appreciable on account of the following
reasons —

(1) As there are a number of sections in the' -

three forms of the high schools the contact |
of the teacher with the student every day is
very short—some of the teachers may not

. come in contact with many of the students

in the school. '

(2) As the system of subject teachers is in
vogue in the high school, many students

ve no chance of moving with their teachers
for a long time every day.

(3) It is admitted by everybody that house
influence on the conduct of a student is most
telling since he spends the greater part of his
time daily with the family members and has
greater confidenco in thei.r Wo;_cds.

(4) The influcnce of the other elements
such as friends and public should also be
taken into consideration. '

(5) Unfortunately if the home and other
influences are opposed to those at school, it-
would be very difficult for the teacher to
succeed in his attempt because he has to
eradicate the home and other powerful and
acquired influences first and then rgp]a.ce
them by the new and opposite school in-
fluences.

(6) Theacquisition of morality is more a
question of practice than theory and is |
naturally difficult.

Principles and rules of. right conduct
sheuld be insisted upon the subjects and
disciples by the rulers and the heads of
Mutts taking opportunities to do so when-
ever possible and leading at the same time a
mode} life themselves.
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SYMPATHY IN EDUCATION.
NEED F(‘JR CHANGE OF OUTLOOK IN OUR SCHOOLS.

By MR, J. P, SAKSENA, B.A,, B.T,,
Kanker,

OXFORD'S NEW BOOKS FOR SCHOOLS

FOR CLASS USE

Gecrge Gazette,

(Approved for class use by the Madras Text-book Committee, Vide Foyt St.
: Part I.B dated 22nd November 1938)

A'WAY TO ENGLISH By EGERTON SMITH, M.A.

PRIMER As. 7 BOOK 11T As. 10

BOOK I As, 7 BOOK IV As. 14
BOOK II As. 8 BOOK V As 14
~ *The book ils’ hori :
e Hindue books are all carefully graded. The pupils’ horizon expands -continually '~
'A Way to English is a new experiment in introducing the pupils h
is not English, to the study of the English language ".— The Ces-lm? TE:zacl‘erose mother tongue
NEW DECCAN R}ZADERS By F. J. A. HARDING & M. S. DoRAISWAMI
BOOK 1, As, 15: BOOK I1, Re. 1; BOOK 111, Re. 1-1-0
These contain selections in prose and poetry. drawn from original English and from

standard translations of books of world-wide merit, Th i
( - . e selected pieces have been very care.
fully chosen and rewritten where necessary to suit Forms IV & V of oar Presidency. v care

MODELS.OF PROSE AND VERSE., By F.G. PEARCE. Re. 1-4
An ideal detailed text-book for Form V
PRACTICAI:, ENGLISH GRAMMAR FOR INDIA By F. G. FRENCH
BOOK I for Form I: The parts of speech in grammar and in composition, As, 8
BQOOK 1II for Form 1I: The different kinds of words and their
sentences, As, 10
BOOK I1I for Form IIl: Grammar applied to composition, As. 14

1]
In all the three books, grammar is not in i
e i S presented in its usual for ;
indispensable aid to composition.”—The Hindi, mal garb, but as a

FOR GIRLS' SCHOOLS

different uses in

A PROGRAMME OF PHYSICAL EDUCATION FOR GIRLS' SCHOOLS IN INDIA.

’ By MRs. H. C. Buck, Rs. 3:12.0

13 . ) i
The book will be found very handy by everyone interested in promoting a programme

of play for all, and to those who are teache i ion i
rvatuable ol 2 hose wh rs of physical education it should prove to be of

FOR TEACHERS

THE PROGRESSIV : . _
W. I\‘i'. I%(SBSUIRN},S SI?SSOL (A study in methods of ed.ucatlon and of teaching, By

TEACHING : A quarterly technical journal for teachers (Eleventh year of publication)

Subscription Rs, 2-8-0 (Post Free) for four i ipti
.. Su . ssues, For subscription pur
begins with the September issue of each year, plion purposes the yea‘r

- OXFORD UNIVERSITY PRESS
MOUNT ROAD POST BOX 340 MADRAS

"TYHE teacher’s role is not that of a shepherd

in the midst of his sheep, but something
entirely different, A te’avcher among his pupils
is.a guide, a friend, a playmate, a kindly

. father and a benefactor, Itis a well-known

truism that ease makes children, difficulty
makes men,

A child is a plant,_the tender off-shoots of
which are liable to wither by the cruel wind
of the teacher’s harsh temperament, An un-
congenial atmosphere is not the proper place
for the development of the faculties of a child,
Place him in the most congenial circum.
stances, and he will turn out to be a fuli-
bloomed flower be it -a champak, rose, or
jasmine according to his innate tendency and
spirit. But, if the same child be placed in
adverse circumstances from the very begin-
ning, he is bound to prove himself a cynical,
decrepit, vinegar-countenanced fellow, Wher-
ever he goes, instead of shedding light and

‘lustre, he sheds a veritable gloem, He cannot

possibly have a cheerful look to impart sun.
shine and happiness to others,

Education is a slow process. The child’s first
education begins at home, The family is the
eternal school of social life, The adamantine
rock of social virtues is first developed in
family life, That is why we sece a world of
difference between a child who has been the
only issue of his parents and one who has
been brought up in the midst of his brothers
and sisters, The one is unsociable, proud and
haughty, while the other is co-operating, com.
promising, he!pful and sympathetic, The habit

that is formed in childhood continues to ado-
lescence, manhood, nay old age, and even up
to the grave, Every t?:xougbt of ours, whether
good or bad, leaves its impress on the soul
and thus character is formed,

* We build our future thought by thought,
Qur destiny is writ and we know it not,’

We may examine the life of any great man
and we shall find that the mother is the first
teacher of the child and the great being to
mould his destiny in after-life, If we trace
back Gandhiji’s love for truth to its pristine
source, we find that the sced was planted by
the mother, If the young Mohandas per.
chance told a lie and the mother happened to
know about it, she would not punish him but
undergo the penance herself by undertaking
a fast for three or four days, She would find
the fault in herself and not in Gandhi. She
would say that a child tells a lie when he
apprehends some fear; but if he knew that
howsoever great a mistake he might commit,
he would not be chastised, the child would
never take rtecourse to falsehood, It is the
mind obsessed with fear and tremulousness
that seeks shelter under the shadow of a lie,
Such a rule of conduct on the part of a wise
mother had a profound influence on the young
Gandhi and howsoever critical the situation
might be, he would not stoop to telling a lie
afterwards,

A child has naturally great sympathy for
the mother because she has such a great affec.
tion for him, When a mother takes recourse

“to fasting for the purification of the child, his
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heart feels a more bitter and abiding remorse
for the suffering of the mother than he would
have otherwise felt had he been beaten, The
latter would be soon forgotten, but the former
.has a great psychological effect of a perma-
nent value and has a lasting influence, Self.
correction and self.reformation are much
better than improvement by ccercion or cor-
poral punishmgnt_ We all  know that that
which is forced is never forcible, Your friend
is a good singer, but he has not the mood to
sing at some picnic, You compel him to sing
against his wishes and lo! the quality of the
song is poor—nay, it has no soothing influence
en your mind, :

The story of George Washington is familiar
to us, He and his sister cut a cherry tree,
It was a great favourite with the father who
was very much pained to find the object of
his affection cut and ruined, The father in-
quired of Washington but he had not the
meral courage to acknowledge his guilt, but
bis sister had and she confessed her fault,
The father was very much elated and forgave
them both. He felt sympathy for poor Wash.
ington and encouraged him to follow the path
of virtue without paying any regard to the
consequences, ill or well, This true sympa-
thy had a wonderful ¢ffect on the youth and
he made up his mind to speak the truth at all
costs, :
Now, let us see the reverse of the medal,
An anecdote from the life of the famous David
Copperfield—an autobiographical novel by
Charles Dickens—will not be out of place
here to illustrate our point, We will quote
him, ) ‘

“Shall I ever forget those lessons! They
were presided over nominally by my mother,
but really by Mr. Murdstone and his sister,, .,
I had been apt enough to learn, and willing

enough, when my mother and I had lived
alone together. I can faintly remember learn- -

ing the alpbabet at her knee, - To this day,
when I look upon the fat black letters in the
primer, the puzzling novelty of their shapes,
and the easy good nature of O and Q and 8§,
seem to present themselves again before me
as they used to do. But they recall no feel.
ing of disgust or reluctance, On the contrary,
1 seemed to have walked along a path of
flowers as far as.the crocodile-book, and have
been cheered by the gentleness of my mother’s
voice and manner all the way. But these
solemn lessons which succeeded these, I
remember as the death-blow at my peace and
a grievous daily drudgery and misery, They
were very long, very numerous, very hard—
perfectly unintelligible, some of them, to me
~and I was generally as much bewildered by
them as I believe my poor mother was her.
self, :

“Let me remember how it used to be, and
bring cne morning back again,

~“Icome into the second-best parlour after
breakfast, ‘with my books, and an exercise-
book, and a slate, My mother is ready for
me at her writing-desk, but not half so ready

as Mr, Murdstone in his easy-chair by the

window (though he pretends to be reading a
book), or as Miss Murdstone, sitting near my
mother stringing steel beads, ~The very sight
of these two has such an influence over me,
that I begin to feel words [ have been at infi.
nite pains to get into my head, all sliding
away, and going I don’t know where, |
wonder where they do go, by-the-by ?

# 1 hand the first book to my mother, Per.
haps it is a grammar, perhaps a history or
geography, [ take alast drowning look at
the page as I give it into her hand, and start

'[Deoc. 1938, ‘Drc. 1938.]

“but she does not dare, and she says soltly ...

“"off aloud at a racing pace while I have got it

fresh, 1 trip over -a word, Mr, Murdstone
looks up, [ trip over another word, Miss
Murdstone looks up, I redden, tumble over
half a dozen words, and stop. I think my
mother would show me the book if she dared,

Want of space forbids us to quot‘é the
passage in full, but those of us, who

“are acquainted with the novel, cannot but

sympathize with the lad, The natural result
of this treatment on the part of the hard-
hearted step-fathér was to make bim sullen,
dull, and dogged, He was not made the
less so by his sense of being daily more

and more shut out and alienated from his

mother. The silken cord of love and sympa-
thy that proceeded from his mother’s heart
was broken and with it all the benevolent and
ennobling influence vanished for ever,

The child, after leaving the lap of his
mother, comes to study under the protecting
love and fostering care of the teacher. And,
if the teacher does not possess the heart of a
mother and her sympathy, he is bound to
prove a failure, We cannot expect a child
to be an adult from the very beginning, Well,
a child drops a glass and it breaks. A foolish
teacher expects in the child the mature mind
of a youth and beats him, He does not realize
that a child is ignoraant of the brittleness of
glass, The child is terrified, becomes ner-
vous, and the harmony, which should help bim

in understanding his lessons, is 'disturbed, -

Unless and until there is that personal touch
of sympathy, love and affection between the
teacher and his pupil, no good can ever come
out of the teaching, In order to develop the
latent faculties of the child, it is absolutely
necessary that the edifice of studies should be
built on an eternal foundation of sympathy,
A good teacher should realize the difficulties

W
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of his student and try his leyel best to remove
them from the uphill and thorny. path of his
progress, Such a brilliant student -as Napo-
leon, who was so well up in French, mathe-
matics, and other difficult subjects, could not
successfully learn- German for the simple
reason that the teacher of German wasan .
unsympathetic, hard-hearted fellow.

It is said of Swamit Rama Tirtha that when
he was a Professor of ‘Mathematics, his love
and sympathy for his pupils was so great that
even the dullest one could solve a difficult
problem on the black-board.in the class-room
unaided by the Professor, which he had failed
to do in spite of his best efforts at home, The
loving, cheerful, and sympathetic presence of
the teacher was sufficient to elevate his soul,

Such is the ennobling and uplifting influ.
ence of sympathy on the part of a teacher,

Sympathy bas its part to play_’ni)t only in the

class-room and laboratory, but also in the
playground, in the garden, and outside the
precincts of the school. ' :

In Tolstoy’s school, love, sympathy, and

‘liberty played a'very great part, Sympathy

does not, however, preclude_the necessary
means of discipline, Discipline has its own
place and a wise teacher knows when to sym-
pathize with the student and when tarestrain

- his evil tendency. Sympathy and discipline

should go hand in hand like the letters () and

U.- When the teacher is going to correct’
some untoward conduct or aun act of impro-

priety of his student, the motive behind should
be the forming of good habits, character, and

mora! thoughts based on sympathy and love.

Hatred, revenge, prejudice, and partiality

have no place in the teaching vocation,

The path of knowledge through _wh“igt: the
child has to pass shOqud’}_Je strewn wi&l{:ﬁo&yﬁs
and not thorns, By, it is a matter of~gret,
regret that the majority of the teachers ofpur’,
primary schools ;agnﬂd {sqme in the secandaﬁry. e
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schools still believe in the time-worn maxim,
‘Spare the rod and spoi! the child,” Truth
to say, the dominant spirit that haunts this
sacred region, and seems to be the command-
er-in.chief of all the powers to make|the
child learn his lessons, is the birch,

How often we find in our daily life that at
the very name of school a child begins to
shudder, and is nothing better than a picture
of misery | A

No wonder then that a greater part of our
children who go to school come out as
cowards whose minds are full of fear, and
lack initiative, They have no self-reliance,
no courage, no vigour of mind, no alertness,
in fact, nothing of those virtues which really
enable one to fight the grim battle of life. Of
what avail it is to the nation, or to the parents,
or to the children themselves if at great pains
they have a smattering knowledge of the Three
R’s | Even when they take their degrees some-
how or other, such knowledge as they have
gained without that robustness of mind, which
is the corner-stone of all success in life, is of
no use, -

The childhood is the formative period of
life, and if once the devil of fear enters into
their minds and finds a foothold, it is diffi-
cult to chase it away in after-years.

How one wishes the teacher of one’s children
to be of the type of the one mentioned in avery
beautiful story in the Talmud, which tells how
“ once in a great drought the greatest Rabbis
prayed and wept for rain, and the rain came
not, Aand at last a common-looking person
got up and prayed to Him ‘who causeth the
wind to blow and the rain to descend, and
instantly the heavens began to cover them-
selves with cloud, and the rain began to fall,
¢ Who art thou,' they cried, ‘ whose prayers
have alone prevailed?’ And he answered,
¢ am a teacher of little children,”

We are not concerned here with the fact of

the story, But the ‘'moral is there. Indeed,
the teacher of little children should have the
heart of the Jewish teacher,

The only ideal nursery which the writer has
so far seen is the Montessori School for
Children at Rajghat, Benares, run under the
auspices of the Theosophical Society, There
may be a few other schools like it in our
country, but surely they can be counted on
one’s fingers,

What a happy day it would be for India
when all our primary schools could have such’
a pleasant atmosphere and such good teachers
as one finds there! The writer knows from
personal experience that a child, an a/umnus
of the institution, although he was laid up with
fever, would very often get up from his bed
and request his mother to send him to bis
beloved school. Such a school .is the real
extension of the home, and every educationist
should make it a veritable Mecca.

We know that to establish a school of this
type everywhere is a costly affair, and our
poor country cannot afford to run such nice
primary schools. But, the spirit of service
and the atmosphere which permeates that
sacred institution do not require any money
to introduce as it only needs a change of
outloock on the ‘part of the teachers and
nothing else, :

Every educationist who has the good of the
future citizens of India at heart should visit
this ideal school at Benares, and inculcate the

pervading spirit of the institution in the minds ~

of the school teachers of his locality.

It is only when we have such an ideal
before us that any education worth the name
can ever be imparted to our children,

et m——

[Dro. 1938,

STUDY OF

HISTORY.

By Mr. KariLeswar Das, M.A, B.Ep,

HE study of history in the proper spirit
has f:ngaged the attention of cultured
people all over the world. In the Universities
of ¥ngland and America history and modern
languages are replacing the classics. In India
scholars are atterpting to rewrite history on
the basis of national culture and civilisation.
The structure of modern history is raised on the
more solid and broader basis of known facts.

The uscs of history-study are self-evident
and need no expatiation. When the dictum
“ Act, act in the living present, let the dead
past bury its dead,” iy sung to us with over-
emphasis, there is really something of material-
istic utilitarianism in it. We cannot sweep
the slate of heredity clean. The past is not
a mere cncrustation. It lives and grows into
the futuve through the present. History pro-
porly recorded is a source of healthy inspira-

tion for a people to advance in deep, full, rich -

and varied life taking a legitimate pride in the
glory of its past achievements, making a right
apprisal of its drawbacks in the path of pro-

_gress, supplying them and realising the ulti-

mate, the supreme objective. Leaving the
metaphysical quest of the One and the Abso-
lute to the functioning of philosophic specula-
tion, every event in the world—be it a
physical entity, mental phenomenon or
spiritual experience—has a beginning, a course
and o goal slong the line of evolutionary
development. To trace this line by all means
of human intelligence is itself a study pregnant
with high suggestibility. Technicalities apart,
history is really the central subject of human-
ism, Itis essentizlly human in that it deals
with men of flesh and blood. It is tke chart
and rudder which help us to steer the ship of

Ichchapuram.

our life safe on tempestuous waters in many
a dark night to the calm of the haven. In
dealing with the gradual formulation of insti-
tutions, social, political and economic, as a
result of the interaction and inter-relation of
various forces—necessity, temperament, racial
and communal predilections, human aspira-
tions and failings, habits and customs and
manners, geographical conditions, etc,,—their
rise and decay, history epitomises the very
essence of life. In short, history is the
truest reflection of man’s pursuit of the ever-
receding and “unatéainable ideal of the most
perfect, the fullest and the happiest being in a
set of the given—ever seeking to manifest it
in the actual. ’

Herodotus, the father ‘of the history of the
West, whose genius flowsred in Asia Minor,
the meeting place of different cultures and
intellectual freedom, defined Eistorie as an
enquiry intended to elicit truth, The char-
acteristics of his writings are narration and
close observation of facts. Thucidides gave
history & critical bent of mind. In our land
of ancient civilisation, history as Itihase i
delineated in the epics of the Ramayana and
the Mahabharata and the Puranas, which
constitute even to-day the chief means of
popular education and moral and religious
instruction. JItikasa is taken along with the
Sruti and Smriti as a fundamental means of
true knowledge and right conduct. Our con-
ception of historical trends is that they are
the means of revivifying and re-establishing
righteousness (Dbarmna), when it seems to be
quite fallen through vice, in its pristine purity
and glory by virtuous sovereigng and saints in
times of yore,



754 THE EDUCATIONAL REVIEW.

The question whether his§ory is 4 scienco
or an art is more often than not point-blank

and can be viewed differently. = It is 2 matter
of distribution of emphasis, In the method of
study and investigation, in the procedure of
selection and comporison of facls it is a
science. But at the same time there is full
scope in it for the play of artistic insight,
imaginative fervour and creative energy by
means of which the results of the scientific
investigations, comparisons and selectiony are
embodied and enshrined. On the one hand
imagination cannot be let loose, History is or
at least ought to bhe based on hard facts.
Alleglance to truth requires close correspond-
ence to actuality. A fine sense of discrimi-
nation, sifting of material, systematic arrange-
ment, formation 2nd correction of provisional
hypotheses, an adequate response to the
veritics of life ‘are quite essential in historic
4 study.  Assumptions, hasty generalisations,

biag, - prejudice, pet dogmas are to be tested,.

verified and corrected in the clear light of
objective truth and logical analysis, Diligent
research should never be divorced from real
life and ought no§ to becoms ridiculous through
s met-work of lop-sided exaggeration of fancy.
Surely theseare characteristics of the up-to-date
scientific ‘method which' is the landmark of
our present 'intellectual’ éontent. - On  the
other hand cold and dull history is false
history for the men and women of the past,
whom 'it- bandles, were zctive and warm-
blooded. History is as- vague and indefinite
as subjective human purpose playing in this
elusive and uncertain’ world and therein lies
its distinction from the exactitude and definite-
ness of objective sciences, The conception of
historical interpretation is constantly ‘chang-
ing. History is not a mere chronicle of kings
'md queens, births and deaths, battles and
’ sexges, not & bare skeleton of facts and hgures

[Dro. 1939

-dry as dust] It is clothed in the garments o
being, incorporated in flesh and blood, vitalisec
in the perennial spring of life. . The organic
whole, the social context, the inter-related
complex are not lost sight of 'As new
materials are brought to light, they are
assorted to a hierarchy of positions being
weighed on a standard scale of values. Proper
evaluation necessitates the eschewing of too
much stress on a detached particular, a local
colouring. The true, the good and the beauti-
ful' can never be equated and standardised
with the false, the ugly and the ignoble simply
because of co-existence. The ephemeral is
always ephemeral The Indian genius with
its characteristic bent ever seeks the ever-
lasting, the abiding even in the kaliedoscopic
and ceaseless flux of historicity, Surely these
features of historic study involve the exercise
of art. DBriefly put history at its best is
literature in trammels to hard facts. Hence
it ought to be clothed in the finest language.
All the beaucdies, harmonies and cadences of
style are required for its expression, So it is
that cminent historians are unfailingly masters

- of style. Gibbon in his Decline and Fall of

the Roman FEmpire, Carlyle in his French
Fevolution, Macaulay in his English Revolu-
tion, Tacitus, Hieun Tsang, Badoni and
Ferishta illustrate this point of view. One
drawback of Gibbon is anachronism——he im-
ports nineteenth century ideas into the annals
and anccdotes of Roman History. In contrast
to him Scott is a true antiquarian and expects
the spirit of antiquarianism from his students.
In the realm of our Itihasa Valmiki and
Krishnadwaipayana (Vyasa) and Suka are not
historians in the narrow sense of the term,
but also legislators, poets and seers, Thus
history partakes of the nature of science as
well as art, literature and philosophy in due
proportions and correlations.

Drc, 1938.]

T¢ is apparent that s racord of history of a

particular epoch by a writer of later times
can be more relied upon, for contemporaries »

are apt to be biassed. Again modern
historical research is enriched in msny ways
and has worked marvels through excavations
reading of coins, monuments, plates and &
hundred other means.

In a broader senss everything human can
be envisaged in terms of -historical order,
Dante, Chaucer, Shakespeate,‘Milton, Defoe,

: 7T hackeray, Byron, Shelley, Barrow, Peacock,
. Bhavabhuti, Bana, Kalidasa, Amir Khusro,

Faizi are not higtorians in the technical sense,

" _but incidentally they deal with history in a

profound manper, . They give more authentic
records’ of history than ‘Thistorians who write
with too much self-consciousness. or are apt.
to forget their individuality in that of their

heroes.- The Bible, the Illiad, the OdesseJ_

are typical histories.

History furnishes us with criteria to judge
the peculiar merits and defects of different
civilisations and epochs, It corrects vagaries
and misconceptions based on shallow ignorance
and one-sided” learning, 1t stimulates right
judgment. The working of the law of cause

and effect is much in evidence in history, At
 the same time the influence of accident on

the course’ of human affairs is not lost sight

of. Determinisn and the play of free-will,

casuality and spontaniety act and react in the
never-ending historical process.

To-day in the midst of the conflict of
cultures of the ancient and modern and the

© East and West, in the melting-pot of diverse
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creeds, * isms," political - ideologies and eco-
nomic self-sufficiency plannings, in & period
of excessive stress and strain, lowering of

"war-clouds and darkening of the horizon,

chauvinistic nationalism and apologetic inter-
nationalism, racial and communal animosity,
increase of armaments and- frightful clash of
partial interests, severence of age-long tradi-
tions and cleavage of discontinuity, the im-
partial study of history on a back-ground of
the whole world in a healthy spirit of co-
operation is of inestimable value on a.ccount
of its capacity of forming sound judgment,

ﬁllmg the void and creatmg the _hng of
sequence and succession, weaving partialities
into & pattern of wholesome unity and keep-
ing the ideal of peace and progress through
the golden mean before mankind, For all
clamours and doubts, fears and competitions,
jealousies and vituperations are resolved into
a harmonious blending of right knowing,
seeing and doing in true love, faith and
brotherhood when the fundamental and un-
derlying purpose of the Livine is realised
in life. * Pictures representing myriad types
of human thought, feeling and civilisation
through the pages of history are presented.
History is a very comprehensive, complicated
and highly intelligent subject,” says George
Macaulay Travilion. * Through the pages
one increasing purpose runs,” sings Tennyson.
Through the limitless vista of eternity the
Time-Spirit endlessly weaves, the warp and
woof of world-phenomena, i.e., history, and
man, the highest product of God’s creation,
ought to experience ifs deep significance and
be blessed. '
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LITERATE MAN?

BY MR, G, D, TAMASKAR, M.A,,
]u&bu!pore

1. We beheve it was Grant Duff who'in
his well-known History of the Marathas
propounded for the first time that Shivaji
was an illiterate man, This is what he says in
this connection :— :

- “ Mahrattas seldom can read or write ; they
consider all such learning the business of a
Karkoon, and, if not degrading, at least
undignified. Shivaji could never write his
name.” (Duff's Hislory, of the Marathas,
Chapter I11.)

The above opinion came to be tacitly accept.
ed by all Western and some Eastern scho-
lars, and came to be embodied in most of the
text-books for schools and colleges. Stu-
dents must have wondered at knowing that
the builder of an independent kingdom in the
very face of three poweful Muslim states, the
Adilshahi, the Kutbshahi and the all.lndia
Moghul-Shahi, should be after all an illiterate
man ! Their wonder increases manifold when,

they learn that a scholar like Sir Jadunath

Sarkar should repeat the same opinion after
one hundred years after Grant Duff, Sarkar’s
opinion runs as follows ;-

“ The weight of evidence is in favour of the -

view that Shivaji was unlettered like three
other heroes of Mediaeval India, Akbar, Hai.
dar Ali and Ranjit Singh, The many Euro.
peans who visited him never saw him write
anything ; when they presented any petition
to him, the Raja always passed it on to his
" ministers to be read to him, No piece of
writing in his own hands is known to exist.,”
(Shivajgi and his szes, Second Edition,
'pages 25-26.)

It might seem after this that the fact has
been established beyond doubt and that any

attempt to further discuss the question
amounts to “pounding the pounded ”, It
must however be remembered that explora-
tion of the sources of the History of Shivaji
has been a very recent activity and that the
explored sources have not been examined
with all the care that they deserve. At pre-
sent there are two schools of the history of
the Marathas, One bases its facts upon senti.
mental grounds and cares not for the opinion
of the opponents, The other builds its struc-
ture upon prejudices or upon prejudiced facts
and is not prepared to look into the Marathi
sources at all, Sir J. N, Sarkar fairly weil
represents the latter type, An unprejudiced
historian, however, must examine all the
available sources and arrive at the truth in an
independent way, Therefore, an attempt to
discuss the question once again must not be
unwelcome or irritating to any one.

2, The first systematic reply to Grant
Duff on the above point was attempted by the

late well-known research-scholar of the his-,

tory of the Marathas, namely, V, K, Rajwade,
in the defunct magazine, “Saraswati Mandir,”

In it he tried to show that all the leading
Marathas from the time of Shivaji knew read-
ing and writing, These facts need not be

repcated here. We take leave to cite here -

only some of his arguments to show that
Shivaji was literate :—

(1) -Shivaji is said to have spoken in Per-

sian to Aurangzeb,

(2) Shivaji could understand the poems of |

Bushan.

(3) Shivaji is said to have composed Aratis |

and Songs,

_ Dio. 19381

~

- (4} Shivaji used to read regularly Ramdas’s

Dasboth,
- (5)° Shivaji encouraged the composition of

© Rajvyavahar Kosh " and many other works
“on different subjects,
" The first and third points may yet require

ptoof. The second is undoubtedly true, The
fourth also is yet to be established ; but the

‘fifth is undoubtedly true.

3. The second systema'tic attempt to prove

the literacy of Shivaji was made by Mr, Aba -

Chandorkar in his article published in the
 Bharat-Itihas-Sanshodhak-Mandal Quarter-
ly,” Volume 11, joint issue of Nos, 1-4, Among
the different new points that he has tried to
make out are the following :—

(1) Many of the officers and members of
the family of Shivaji knew reading and
writing,

{2) The Chhatrapatls used to wnte only
the last complimentary sentence,

(3) Whenever a decision was made by the
ardeal. process, zn order to that cffect from
the Chhatrapati was necessary, A reference
to such order written by Shivaji himself (dated
Shaka 1590, ie, 1668 A,D,) is contained
in a letter addressed to the leading persons
of village Mohari-Budruk of Tarf Gunjan
Maval,- It reproduces from the Chhatrapati's
letter a sentence consisting of 36 words, The
pertinent part of the letter is given below
from p. 121 of the " Bharat.Itihas-Sanshohak.
Mandal Quarterly,” Volume I, joint issue of
Nos. 1-4 :—

“ There has been a dispute between Govind
Vishwanath Panahi on the one side and Ramji
‘Krishna gao Khanderao on the other over the

 Kulkarniship (Patwariship, 7e, village ac-

countantship) of the Raool's village, The
king was ready to decide the question accord-
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ing to his own mind; but the two agreed to a
decision by ordeal, So the king sent with
Abaji Moredeo an order written by himself
(anaer gradiar) to this effect :—" There is a_
dispute going on between Govind Vishwanath
Panashi and Ramji Kri-hnagao Khanderao,
over the Kulkarniship of village Sohari, They
have agreed to decide it by ordeal, to be per-
formed by each of the two, Therefore.you
should get the ordeal performed by each of
the two, The order is therefore sent with
Abaji Mordeo,” -

(3) The following from Khafi Khan also
contains a reference to Shivaji's own letter:—

“But his scn, Sambha, a boy of tender
years, was with him, and he suffered so much
from the rapid motion that Shivaji left him
behind at Allahabad, in charge of a Brahmin,
a man of high repute in that place, whose
trelations in the Dakhin had been clos'ely con-
nected with Shivaji's father, Shivaji- placed
a sum of money with the Brahmin and com-
mended the boy to his care, He was not to
part from him until he received a Jetter in
Shivaji's own hand ; and if he obtained cer-
tain intelligence ot Shivaji's death, he was to .
act as he deemed best, (Eliiot and Dowson,
Vol, VII, page 281).

So it is clear that Khafi Khan knew that -
Shivaji cou'd write, ‘

5. The third systematic attempt to prove
Shivaji's literacy was made by Principal Bal.

- krishna, M A., Ph, D., of Kolhapur, in the

Shivaji number of the * Purusharth ”’ (March,
1933}, Among the many points cited by him,
the following are the chief ;—

(1) The Shiobharat describes his education
in detail and definitely mentions of his learna
ing to read and write (see ch, 8 and 10},

-
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2)- The Chitnis Bhakhar and the Shio.dig-
vijaya definitely mention Shivaji's learning
to read and write,

(3) Shivaji's father Shahji and his son
Sambhaji were not only literate, but knew
~ Saunskrit and composed verses in it, ¢ Budha-

bhusan’ was written by Sambhaji, _

(4) The names of the forts were all San.
skritised by Shivaji, '

(5) The Persian political terms were re-
placed by those of Sanskrit and a glossary of
political terms (Rajvyavaharkosh) was ordered
to be prepared, ‘

(6) He was believed to be a great patron
of learning and-rewarded liberally Bhushan,
Gagabatta and other learned men,

(7) Ramdas has called Shwa]t g3% (know.
ing everything), .

(8) There is a reference to Shivaji's own
letter received by Raoji Pandit (Bharatvarsh,
Vpl. l, P 8o).

No. 6o of the English Records on Shivaji
is a letter by Gyfford in which he says: “Yes-
terday arrived a letter from the Rajah written
by himself to Raoji,” Patrasar-Sangrah 1640
and 1643, which are Surat letters, refer to
treaties signed by Shivaji,

(9) The English merchants seemAinsisting-
ly instructing their agents to hand over the
letters in Shivaji’s own hand, If Shivaji
could not read, this insistence should have
secemed meaningless,

"At the end of Patrasar.Sangrah, document

" No, 848, Revington’s letter from Surat

(No. 26, English Records on Shivaji) we have

these words :—* Thither carry the letter and

deliver into his own (Shivaji’s) hands ; for we

fear these Brahmins make letters to fpeak
what they please.” '

[Dno 1938

(ro) 1t has been shown that whe_n a treaty;
was made between the English.and Shiva_u,,~
" there was a reference made to the fact that

it was not yet ratified by Shivaji by placing|
his own signature (see Dr, Balkrishna'si
Shabhji, page 445). (There are several refer-s
ences reproduced on pages 15, 17, 29 and 44,
Part II.)

(11) Several letters containing the signa-i
ture of Shivaji were sent (to the English) by
Narayan Shenvi. (Indian Factories, Vol. 11,
p. 236; Factory Records, Bombay, Vol, l
Pp. 30 3-31). :

(12) Mr. Child had received a letter s:gned
by Shivaji himself, :

(13) Letters sent by Shivaji to Sir William
Longhorn are extant, _

(14) The account of Shivaji's sack of Suratv’
written by the Dutch, contains a reference to
Shivaji's own letter, (Dutch Records, Vol, 29,
No. 763). {

(rs) Over the controversy about Hendry
Kendry, there passed many letters between!
the English and Shivaji, In that correspond.
ence a distinction has been made between}f
Shivaji's own letters and the letters of his
ministers, and there is a definite reference {o
two letters in Shivaji’s own band. (Original}
Correspondence, volume 35, No. 3965), .

(16) Shivaji signed documents along with
two governors of Goa. 3

(17) The Rairi Bhakhar contains a refer-
ence to the effect that Shivaji opened and read
out his father’s letter to his guardian, Dada]l
Konddeo, (F, M. S. I p,, 9) i

i

6. Many of the above points might seem
to require corroboration by the production of
evidence, Some, however, are of the unquesa
tionable kind and they cannot be easily set
aside, Such are the above quoted pointy

t
i

i
|
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Nos, 3 and § of Rajwade, Nos. 1, 2 dand 3 of
Aba Chandorkar, and Nos, 1, 7, 9, 10, 11, 12,
14, 15, 16 and 17, of Dr, Balkrishna, One
has either to accept the fact or disprove the
points, The documents containing references
to Shivajis own letters or his signature de-
serve special attention for acceptance or
rejection,

. In connection with my study of the knotty
problem of the birth.date of Shivaji, I came
across certain other evidences, to which I draw
the attention of the reader for his considera-
tion, -

7. First I shall cite additional evidence
from the Bhakhars. The g1-Qalami Bhakhar
is the earliest in composition. (1) In the
twentieth article, it is mentioned that Shahji
entrusted Shivaji to Dadaji Konddeo and
asked him to give him education, Now,
“ Education” must include reading and
writing, _ (ii) In the 63rd article, Shivaji is
said to have written to Aurangzeb,” '
" egmmmET ardlaE A8l aE 58 geEga
G agdFe qreand guad g g,

A person who is illiterate cannot undere
stand the pun put upon the word &
(punished) and gia (fair face) : nor can he be
expected to know the ancient history of the
Hindus so as to tell Aurangzeb that India
belonged to the Hindus from the anciznt
times, The word gfg may be said to be of
every day use ; but the word Z[r&f (punished)
requiries not only literacy, but a fair know.
ledge of Sanskrit, That Shivaji knew Sans.
krit and the ancient Hindu lore we shall

rove in due course. (iii) In article 77 it is
described that Shivaji used to say the follow-
ing verse :—

qErAll a@ U | qenar ae Aty
g@ar ag G’!’Nl g1 aet |1gvy ||

v::/
/
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It is clear from this that the writer knew
that Shivaji knew Sanskrit; otherwise, he
would not have attributed the repeated saying
of the above verse to Shivaji. We are inclin.
ed to think that Shivaji himself composed it,
The defective construction from the point of
view of metre cannot be otherwise accounted
for. That Shivaji attached greatest importance
to his cavalry is an undisputed and well-known
fact, (iv) After the death of Dadaji Konddeo,
Shahji is described to have sent a consolatory
letter and grants in the name of his son
Shivaji (article 24 of the 9r.Qalami Bhakhar),
Could Shivaji remain content with having got
them read by some one else? Oral message
in that circumstance must have accompamed
the Sanads (grants) ’

(v) Just before his death thvap gave a
paper which he had written to Moro Pant,
Anaji Datto Surnis and Balkrishna Prabhu
Chitnis, The Forrest edition definitely says
that it was written by Shivaji and this is
borne out by an examination of the facts and
circumstances, After his return from the
Moghuls, Sambhaji was kept at Panhala under
strict watch by Shivaji. After Shivaji's dealh;
the above mentioned ministers placed Raja.
ram on the throne, So the paper must have
contained in it an arrangement to be carried
out after his death. Shivaji's actions and words
show that he was ever prepared for a death
on any account, especially at the hands of his
enemies in a fight, So, he used to make
future arrangement for the emergency arisa
ing out of his death, Sambhaji’s tonduct had
intensely disappointed him, So after the
return of Sambhaji from Dilerkhan's camp,
he should have decided upon some arrange.
ment to be done after him in the event of his
death, This he should have written with his
own hand some time before he was seriously
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ill. Else there was no necessity of getting a
‘paper written by his ministers and then hand.
ing that over to them, Oral instructions
would bave been tantamount to getting a
paper written by them, So, the conclusion is
that the paper was previously written by
Shivaji bimself some time after Sambhaji’s
return or during his last illness.

(4) In Sabhasad’s Bhakhar we meet with
the following points :— )

(i) On the occasion of Afzalkhan's inva.
sion Shivaji's men were for making peace.
But Shivaji is believed to have said :—

ST @HT XY AN UL |

gofyfad s w1 BRmd o
Whether Shivaji said this verse or not is not
the important point, That Sabhasad believed
that Shivaji was capable of saying a Sanskrit
verse is important, (ii) When Shivaji built
a palace at Raigarh, he built also a temple
called Jagadishwar (Swylaz). To the left

side of the main entrance are inscribed the
following verses ;—

QAR ] RE QARSI
sfiasgaea: Fager goa: fg@a fgas |
B3 Fo-yROARReE 9wy ,
SIS ygdRIETEY gIeTa B g
9-F9- aTET- YRR T AT -

wrl: FHNE AtRaRAEREHIRE

o arTd RraRed SaiErn AR
AR A FeeammEragsad (| R 1

Who composed these verses is not the
point, The point is that Shivaji thought it
necessary to inscribe in Sanskrit the year of
his coronation and the name of the architect
of the palace on the entrance of the temples,
The mental satisfaction that this is aimed at
to give can be derived only by one who knows
Sanskrit, (iii) Sabhasad describes that after
Sambhaji. returned from Dilerkhan’s camp,
Shivaji tried to give satisfaction to him in
various ways ; then “ the father and the son
looked into all the accounts of the kingdom.”

How could Shivaji do this if he did not know

reading?  So, it is clear that Sabhasgd defi-
pitely believed that Shivaji knew reading.

(?) The references indicating Shivaji's.

literacy are many and very clear in Chitnis’s
Bhakbar,*. It cannot be supposed that there
was any reason for Chitnis to fabricate this
matter,

(i) On page 54, it is clearly mentioned that.
Shivaji was not only learning writing, but also
the reading of the Shastras, We have by now
indicated points to show that Shivaji knew
Sanskrit, The study of the Shastras could
not and cannot be done without the know-

-ledge of this language of the religious litera-

ture of India. We have reason to think that
Shivaji knew some of the Shas'ras, That he
knew the Mahabharat is undoubtedly true,.
Mr. C, V, Vaidya has indicated this in the
Shivaji Number of the “ Purusharth ” (March
1933). We have been able to note some
other definite points to indicate the same,
We shall note them in their proper place in
the course of the discussion, We have only
to indicate for the present that he gave er-
couragement to the different learned men as
Gangabhatt, Hanmante and others to compile
works on various subjects, ’ )

(i) On pages 69, 70, 71, it is mentioned
that Shivaji entertained Balaji Avji Prabhu’

in his service as he saw that his handwriting "
was very good. How could an illiterate man |
appreciate good handwriting? The description .

of Shivaji's appreciation of Balaji Avji Pra.
bhu’s handwriting is so clear that it leaves no

doubt as to whether Shivaji could read or not,

It must be moreover remembered in this con.
nection that Malhar Ramrao Chitnis, the
writer of the Bhakhar, was a descendant of
Balaji Avji. He can be safely relied upon
to know that Balaji Avji, the first well.known

Chitnis of Shivaji, was given office as" his

handwriting was appreciated by the builder
of the Maratha Swarajya, (iii) On page 91,
it is mentioned that Shivaji used to read the
Dasbodh or some other (religious) work regu-
larly. (iv).On page g2, it is described that
Ramadas Swami sent a book on politics
and duties of a Kshatriya to Shivaji, (v) When
the Adilshahi (probably in 1648 A,D.) pointed
out to Shabhji the treasonable conduct of
Shivaji, the father wrote to the son to desist

® All the references given herein™are those {rom

. Sane's edition of 1924,

[Dzo. 1938.

Dro. 1888.]

from that kind of conduct, ” Having received !

the letter, Shivaji consulted his wife Saibai

as what he should do in the situation, At this:
Saibai is described to have said:“lama

woman and a woman’s intelligence is likely
to lead to disaster " (&figrs gegnarn)”’. Whe-

ther "this is historical or not, it is clear
that Chitnis thought that Saibai knew enough
Sanskrit to be able to use the well-known
Sanskrit proverb on the right occasion
in the right way, [f the wife could be
believed to be conversant with Sanskrit,
was the husband altogether illiterate 7 . How

" could he then understand and appreciate

the above reply of his wife? (vi) On
page 87, it is described that Tukaram sent
a reply to Shivaji’s invitaticn letter, com-
posed in the Abhang metre, Such a reply
was nonsensical if Shivaji could not read and
appreciate it, -So, it is clear that Malhar
Ramrao Chitnis thought that Shivaji could
read and appreciate a letter in- poetry,
(vii) On page 179, in connection with the des.
cription of the administrative system, it is
mentioned that the Chitnis used to prepare for

~
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the king 2 wriiten syniopais’of the news receiv.
ed through the head of the secret intelligence

-department, -The" writien synopsis would

seem meaningless if Shivdji did not know
reading, (viil) On pages 186-188, the daily
routine life of Shivajiis described, . Chitnis
mentions that Shivaji used to read in his
ministers’ council the letters received and
meant to be despatched, Thus it is clear that
Chitnis definitely thought Shivaji was not
only literate, but knew Sanskrit and had
studied some of the Shastras. We have
already said that we are inclined to believe in
all this, Some evidence we have already
pointed out. Other evidences will be pointed
out in their proper places in the course of
this discussion,’ : ,

The references indicating Shivaji’s literacy,
to be found in- other Bhakhars are not now
necessary, Some of them have been pointed
out by Dr, Balkrishna and have been summa.
rised by us above, We shall proceed to point
cut in the next instalment_ evidence of con.
temporary documents, for these 'are likely
to be more conviacing to scepiics,

’ {To be continued.)
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- :CRITICISM. AND. ITS LIMITATIONS. - - -

Y : " M=, N. SaBuApATH! Row, B.A., B.ED, - . .

AT such a time ds this when the literary
y atmosphere is saturated with critical
writings which are pretty much of a plece
now.a-days, it is but in the fitness of things
that we should examine them fair and square,
A reading of most of the critical writings
brings home to us the fact that a languid air
of sameness and monotony pervades all inter.
_pretative effort, shutting out from the casual
observer ever so faint a stir of virile thinking,

¢ A smart phraze or a paradox;a'cackle or
perhaps a growl; a pose of cheap omni-
science—and the critic seems more than
qualified . for bis occupation, The. reason

for this is to be sought not in the critic but in_

the education, which standardises culture and
drags a finger of coarseness over the fine
material of art, Hence it is that to genera.
tions of youths Shakespeare has been a
matter of four periods and Milton of three;
Bentham's Prireiples of Legislation a factor

in the Romantic movement; and the dates

1660 and 1798 touched with a strange magic—
absurdities over which they have wasted many
an intense hour, . ‘ .

Far be it from the present . writer to
condemn altogether the by-gone modes of
critical thought; they were needed in’ their
time and in a subtle way they ‘are still
working to fashion a clearey understanding of
art, The over-worked dicta of Matthew
Arnold never seemed quite spent up, There
had been revision; even Pater. and Oscar
Wilde bad their little day ; and just when they
were thrown into the dust-bin of discarded

gods, their idiosyncracies in style and-

thought started to work in a hundred incalcul-

able ways, so that but fer a- scholar heré and
a journalist there, criticism “stands” to-day

- Sompeta. - ‘ o ‘M‘:

practically where it did two or three genera-
tions ago, So, far from enlightening ‘it has
ceased to inform, Criticism of the oider type
‘hardly ever tackled with the real issue—the
older critics took literature to pieces, as
though it were a machine, instead oh;zhat

“it actually was, a complex product of life

and mind, The history of & form, the sonnet
or. t.he blank verse, is alter all an abstraction
arising out of a too hasty application of the
theory of biclogical evolution to literature,
When - Milton improves upon Shakespeare's
blank verse, it is qui*e as much because Milton
was Miltoo as because he came after Shake-
speare, Possibly he might have done no worse
it he had come before him, Italy, France and
India have had their influence on England:
but a Shakespeare or a Wordsworth . or a
Kipling were made not so much by them as
for them, They are English in “soul - and

-style; by virtue of this only, they have
‘permanent interest ; and the exotic” Bowers
-they gathered on foreign lands have merely a

decorative value,

Literature must be approached just as
Nature is approached with less a scientific
than a spiritual mood; with just the
emotion with which the deeper things in
life are contemplated, What is forgotten is
that literature drives at practice and not at

. theory, Hence it jibs in bharness with
.philosaphy ; hence the disaster of applying

philosophical formulae to literature, The
man that gains most from literature need be

‘no scholar at all, He may know nothing but

his own dialect, He may be a humble, worldly

man ; for not until literature is read withan

aim, at practice does it become profitable,
Therein it resembles religion which becomes
mere formality, mere priest crafit, as soon as
it is made into an abstraction, Scholar craft
in literature is no less dangercus than priest
craft in religion, Recal criticism comes not

from” that quarter but when a man tells in

plain language, how exactly and in what way

a boak has profited Kim,

s e
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COMMERCIAL SUBJECTS IN SECONDARY SCHOOLS.

Bv Mgr, A, V, Sussa Rao,

Sulurpet,

T WENTURE {o write a few points on the
| above head with great pleasure and
interest, :

The Andhra University has instituted a
Degree Course for Commercial subjects
but the Madras University has not yet copied
this step, But the Madras University is
giving eligibility to students that take
Rook-Keeping as their optional subject in the
% S, L. C, course but not for the poor boys
who  stop away with the $,8,L.C, and who
want to reap the benefit of learning the
special subjects under Commerce head such
as Typewriting or Shorthand, Generally,
these two subjects are taken by poor pupils
who wish to discontinue their studies at the
end of the High School course with the
intention of entering into any business or
Government ofiice as clerks, typists and
shorthand-writers as they have no sup-
port for prosecuting their studies after their
8,8, L,C, course, We must at least be

glad that the usefulness of these subjects has
“heen recognized by the Andhra University

and the University is now producing students
with ¥, Com. and M. Com. Degrees,

In only in a few of the Secondary
schools in  the Andhra districts all the
subjects under Commerce head are being
taught, In most of the High Schools, the
two subjects such as Typewriting and Short-
hand are taught and in some schools, the
third important subject is also taught, ie,
Baok-Keeping. There are also other High
Scheols where only one subject, 7,2, Type-

. writing alone,is taught, In the case of Type-

writing and Hook-Keeping, a number of pupils
CRLIV-9Y

may come when they enter the V Form so
far as Andhradesa is concerned bacause these
poor boys are under the impression that these
two subjects are easy to learn and 1 had the
pleasure of seeing a good number of boys
come for Typewriting. Some boys will come
at least for the sake of fancy io this Type»
writing class, '

Now-a-days, the syllabuses are made heavy
in each subject under this Corimerce head
and the authorities have made tiem equal to
the Lower Grade syllabuses and these sylla.
buses have been given effect to from the 1938
Public Examination, These syllabuses were
sent to the Headmasters of various Secondary
Schools in the Presidency by th: Secretary
S.S,L.C, Board, with his letter R,Z, No, 660-
B/3s, dated 8th October 1935.

The plight of the poor set of Commer-.-
cial Instructors employed in Secondary
Schools is very miserable and the
present scale of pay is Rs. 30-2-53. As there
is deterioration in the salaries of these
poor Instructors who handle the two higher
forms of the High School and who have equal
responsibilities as cther L. T. assistants and
present their pupils to the S. §, L. C, Public
Examination; there is also equal deterioration
in the case of pupils that take up these
commercial subjects. In the caze of Short-
hand, for example, a very few beys take this

subject, These young boys are under the
impression that this subject is a bit more
difficult than other subjects but at the same
time they do not know there are many benefits
in learning Phonography, There are a
good number of persons now receiving high
salaries by passing tompetitive ¢xaminations
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in- Shorthand, You may well find such a set of+:

gentletheni in Legislative Councils, Business
Offices, Banks, etc, [ may point out in this
connection, that the Commercial Instructors
working in the High Schools must try to
encourage these young boys to take Shorthand
as their optional subject and they may well
say there are more advantages than when they
take other subjects under the Commerce head.
1 know ad a matter of fact, that not even 100
or 150 pupils sat for the S,S,L,C, Examina-
tion in Shorthand last year and that is
why there is only one single Examiner in
this subject, whereas in other subjects there
are two Chief Examiners and a few Assistant
Examiners, Irom this we can infer there is
a good lot, of deterioration so far as Short.
hand is concerned, [ was told actually
some time back by an Examiner that he
" received only 75 te 9o adswer papers for the
whole Presidency and [ must take the- liberty
of requesting the Instructors to educate the
pupils in Shorthand when any opportunity
comes to them and point out various advan:
tages that they derive by learning this subject
and thus give opportunity to get more scope
for learning this subject in future, -

I would also request all the Instructors in
the Secondary Schools where Shorthand
is- taught under Group C through vyour
valuable Journal and , also through news.
papers to give due respect and encourage.
ment to the young boys when they ask a few
suggestions regarding Shorthand and its use-
fulness in the field and try their level best that
there should be no fall so far as Shorthand
is concerned, A good aod conscien-
tidus teacher will bring forth naturally good
results in all the ‘subjects under Commerce
head. The pupils must he- made to work by
assigning to them a good number of exercises
$0 as 10 enable them to werk amply at home
and when they come to Shorthand classes,
they must be made to read and write, including
transcriptions from the B, B, and alsc fiom
the Pitman's Weekly Journal. Correction
work must be done daily and once in a week
certain marks may be allotted for a regular
written exercise just like in other language
subjects, The boys may be encouraged by
giving varied dictations in the class itself and
they must be coached up to the extent.of 100

5

w

[Dzc. 1988,

. words per minute now-a.days ; otherwise these
poor boys with their poor knowledge of
“Epglish cannot cope with the required
minimum speed for the Public Examination.
Sometimes, these pupils may be asked to
- correct their own transcriptions by exchanging
their note books and thus let them understand
by themselves alene the number of mistakes
they commit every day and in that way the
pupils can find out their own-progress in their
. daily transcriptions. If the teacher does this
sort of work daily, there .is “gocd scope to
secure very good results in the S,5,1.,C. when
Shorthand is.concerced and naturally a good
number of boys will come to take this subject
in the V Form iiself like other subjects under
Commerce head, Ibope and think many will
do justice in this direction so as to see there
shou'd be no fall in taking up Shorthand as
their optional subject under Group C when
the pupils enter the V Form and at the time

of selecting the subjects as per their special-

" tastes and requirements,
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. WHAT IS'POETRY?
" By Mg D.'P. Rao, '

e

YOKTRY, as Wordsworth bas said, is.the

application of some of the finest thoughts
on nuture, art and life:i' These thoughts are
often garbed in the richest and sweetest
possible words " that, h%va the spell and
harmony. of music, They emanate’ {rom
hope that makes a ray ‘oif heaven burst out of
the darkest clouds, from faith that ‘looks
throngh death’ and from charity that suflers

lcug and softens all judgments on men and.

measures. Poetry is the mirror of life and
nature exhibited in all their aspects. And-as
thera is & dualism in nature and human life
such as light and darkness, pleasure and pain,
keat and cold, proﬁt and loss, rise and fall, it

.conforms to both the aspects of phenomena.

1t covers all sentircents that move a human
heart and fill it with the milk of human kind-
ness ; it records all ﬁhoughts that beat about.
the breast in repose or. in action and it exposes
all passions that, expose. man and defile his
being, Itis arer f‘lifefthough it does
not proceed with a cudgel to correct the
erring man, Its function is mild and yet
forceful, its language is sweet and yet going
straight to the heart, Byron and Tennyson
attached all “importance to the poetry of
human life. To Wordsworth, poetry was
nothing but that of flowers and butterflies.
T'0 him the meanest flower gave thoughts * too
deep for tears.” He held poetry as a power in
itself that could feed the mind in * wise
pussiveness,’ s

Shalespeare’s poetry held the mirror up to

* . Lalitpur, U. P,

insight that could gurpass all knowledge and’

“experience. Keats was enamoured of the

beauty in all things wherever found, and he
considered o thing of beauty as a joy for ever.
To him the poetry of the earth is never dead.

The songs of life and beauties of life were

eternally existing realities, Shelley made the
poetry of love his own—the light and life of
man and the *fire for which all thirs$,

- To Goldsmith, it was the poetry of home
relics and remi_niscences .that mattered, He
80 often pined for what was not ; but he came
to the conclusion that there could be nothing
like an unmixed thing on the earth..

Milton considered poetry as a “great task "
in dedication o God. . In the first_instance it
was the vindication of God. over the manners
of man as that was. of Pope; in the other if
was the vindication of moral virtue that
must assert itself amid the most trying
moments of despair. '

In fact there is nothing of the beautiful
and the sublime, of the gay and the grave, the
weird and the warlike, the common and. the
extraordinary, but finds a place in peetry,

The war’s rattle, the ballet in the hall, the
king’s merey, the prince and the peasant, the
ill-clad beggar meid, and the brawny smith
one and all make the theme of poetry, Add
to these the natural backgrounds, .e., the
rising sun, the smiling morning, the smiling
green valleys and silent woods, flora and
fauns, thundering clouds and tempestuous seas
and what not. All these make tho fext of

pature and life, and dipped deep down to-the—-poelry,

“
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Poetry is thus = painting -with so much
size and proportion, elegance and grace of ali
that concerns man end his environment.

But like other things, poefry, too, has
heights of its own, It is & consecrated thing
for the infinite—a voice raised like a fountain
b0 one who guides and disposes of all things
oo earth and in heaven.

Tagore's Gitanjali may be considered as of
this description, fthough quite a number of
western poets have also beld the thome in
right earnest and maintained it to the highest
glory of God. Such a kind of poetry is not
trammelled up by time or place; it holds
good for all ages and circumstances. and
order of mankind. Hence it is that when a
poet becomes dust and ashes, his sweet postry
survives and blossoms as fresh flowers in the
dust,

Whatever the case may be, poetry ag
high office to perform, If must teach men
the love of nature and reverence to God, Any
thing short of this would be like a seed thrown
on a barren soil, In the next placa it is to
. console the afflicted and make the happy
happmr and bring sun-shine to day- hght But
poetry i not restrained,

1t cometh from a free heart, We cannot
of course kindle when we will. The wind of
genius bloweth where it listeth. And so
poetry cannot be made to order, It iz the
product of a mind brought to love and
sympathy after long agitation and contempla-
tion. It is the downpour of a poet’s heart

paver ceasing to ache for the toiling and

[mzc. 1933.

suffering humapity. That i the ideal, But
the poetry ol to-day is muking headway

- like the benighted moon lost amidst the

clouds, It is deep, it is subtle, it is full of
pathos, sweet and solemn air. It is charncters
ised by the simplicity and richness of thonghi
expressed in apb words. It is maoking 8 way
out of the prosaically cobstituted world of
chacs and complications,

And though ‘nothingness' is the theme,
vastness, darkness and fragrance are the key.
aote of modern poetry. As the London Times
Literary Bupplement has observed, it is getting
free from $he¢ parrow conventions of wetre
and rhyme, figures and allusions, Everything
has 1ts own time and place, and poetry mm}
musie are happily on the revival,

A repaissance has come and it may be for
poetry to rise to its eloquence. With o better
form of society and s better world knif to-
gether in one bond of love and sympathy and
tolerance, poetry foo may expand its bound-
aries and deliver its roessage to the world
breaking through all unnatural barriers of
wont and custow, race and colour.

Poetry thus, as it is, ia to be like 2 peren~
nial flow of a clear stream by the side of
which ony way-worn and wearied travelier
might sit under the coc! shades of the frses
that might r'gro_w on its banks and quench, his
thirst.

For what is poelry, after all, that of Shake-
apeare or of Tulsi Das, but the poetry of the
whole human race for guidance, consclation
and encouragement

Do, 1938.]
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FLOWER GFFE

RINGS.

Ravaswayy,

She*e«,ottah.

- Among thy uuffhtxer offnrmuss here are

' mlnfa,

i’T was on a cold December night, a friend
of mine at Madras tdok me to & music

concert, There I saw an old lady coming to

the platform led by her daughter. She sat down

acd in her hands was placed & Veena, A fow

minutes she tuned the instrument. -Perbaps

she then searched her mmd for what to gwe.

That wis Veens Dhanam

Dhanam’s was a type and class ef music',
the like of which appears only once in a
" millennium, For more than half & century she
shaped the history of music in South India.
Eminently classical, her style of music was__
characterised by simplicity, stateliness, grace

and finish. It-is these-that has -made her.- -

listeners m.my s time franscend physical per-

ception and get a glimnpsa™ Gf sha Ltemal -

Alter the tuning was over, ‘there came
forth a series of enchanting pieces ; -some ex-
pressed sorrow with & vague presentimant of
happiness, others -joy, though there was a
hidden spring of sadness even in through .
them. My heart began to throb and surge.
Here and there, I heard the sound of her
shaky voice, with the nervous tremor of feel-
ing in it. The words, the. music, the pure -
quivering voice made my cyes shine and li
with tears. I felt & now sensation. -

I fell into a trance., A world of sunshine.

lingering into moonlight was presented before
me. I opemed my eyes and looked around

- A beantiful piece in * Bhoori Kalyani’ ..

foll on my ears. I closed my eyes sgain. I
wanted t¢ die listenicg to the sounds and at

e

the same txme was e.wm: fm more hfe. I was
thrilled, overwhnfmed ‘1 struggled hard to
hold baak my tears a.nd still more to suppress
a shoub of Joy that was ready to escape me.

Bright hope, vague fear of despondence, gales-

brea,ng out, the rush of happmens, the eager

" expectancy of the lover, the tineasiness of the
. love, all *hece,_l heard, not in her song, but

in her voice, Hcm I Vvlah that xt is all

recorded ! .

L B K

She has joined the b;ightest stars of our

© -music.. And nothing greater’ would we have

done to keep heri xnspumg memory ever green

 than see that our musicians, at least try to

interpret * the finest of the Fine Arts ” as she
did while she was in this world.

4 Time rhdy nip and flower may fade
-But Fragrance dwells in Fancy's shade.”
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o Jamsh
OR countless centuries the Rishis through
-“whom were revealed the Srutis have been
nspiring sources of the Aryans and those who
came in contact with them. There were
many fribes, races and.cliuvs each having their
.own chiefs called by the appeliation of Rajas
and the like, But all recognised the Rishis

Lot

. as advisers, counsellors and guides. As far as
" ‘passible they did not embroil themselves
. ‘actually in struggles for personal aggrandise-

‘ment, so much so that they “were rebmd_eg
with confidence and respect by all parties. -
T héy'v;e’re the Séutsapg; the Assémbly of the
Wise—the prbfound in experieuce.‘

.mx.n.bﬂ“ is puab down as 45,000 and overy day-,
their names are remembered af lsust at the

time of Hindu marriages as belong fmg, m su"h.
and such Gotra and’ vaam ’

There were Ra;a Rxshxs and hrahma Bas;hva. A

The former were generally concerned with

Samuba Dharma, the Lraviithi aspect
In the complex activities of society conflicts

are bound to arise. Those decp in the truth
of human pature with their clear minds and
ability and alertness to understand fhings in
their perspective dealt with the solution of

such problems. Those seers and prophets of -

 more serious frame of mind wibh reflestive.
minds - were generally classified s " Brahina

Rishis. They were mors concetncf‘ with the
fuudament&ls———the absolute rather than with

t o relative, the transient, the eVADAYCEnT.

During the long permda of hleOL‘V of t,hu p
Aryan races the Rishiy’ wisdom wazad or .

waned in.consopance. with the earneésiness,

’THE §“ ‘S*SAGE GF’ "E"‘-iE

lm{zs s

M AIYAR, B A., B L,. « LN
f:dpur, o '

“capacity and - the enterprise of the generdlion
{following their sage advice, - - -
The ordinsry human mind 1 has got & pecu-
‘liar [ascination to concretise idens of things
-info  sowething -seceable,  The Devas they
cannot see with their eye, The pitris to whom
they are more intimately attached they cannot
goe ‘except with their eye of Feith, -Bufina
Rishi the embodiment of o man,. & person in
flash and blood, they can have. approzch and
lock up to for advice and gmdauce. That i xs
‘the root of hero worship. The later Mal.atm').s.
‘the Yogis, the Gurus; the Acha.ryas, in short
people who are held in roverénce for their

. holiness, may be taken in the broader sense a8

Bishis,’ the men of thought.

‘The Rishis "in the midst of the tantalus of
existenceo lived both their individual lives and
_also lived in” congregation. They had. their
Cown colonies’ {rom what we. see from the
varions Purana#. . . The Naimicharanyss were
the mosat.famous of the group where the
Paranes were recited by the son of Vyasa,

To whst cxtent to which the leaders of
-$hought in the country—those who sirictly
follow the old rigid codes and those of the
modern frame ‘of mind—approximate their
lives to the Hishis' idesl to that measure they
will be looked up to by society, The Rishis
‘bave beén in thé past and are in the present sapd
they are bound to be in the future. -Like the
unknown- mortal here they ‘are living amidst
.ug, There is no special mazk or garb for them,
Lt they live like ordinary work-a-day mortals
gpreading their fragrance wherever they go.
They Iive up to their ideas as ‘the prophets
“of od, . But the ordinory mind of :man is 50
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obtuse that it generaHly does not sse the light

when it existe but only after it is gone,
To define the term Rishi ia perhaps o little

difficult as generally in language and expres-

sion definition is very hard.  But we may say
that a Rishi is one pure in thought, word and
deed, i.e, thse thres karanas are adjusted
‘and harmonised and kept under control. That
is why Datanjali wrote tersely that Yoga is
Chitta vritti Nirodhah.

It would be an 'interesting and instructive
‘field of research to find out who these 48,000
‘Rishis were  and what particular part they
played in the life of the ancients. In the future
periods when the history of the ancient Aryans
is to be written the part played by the Rishis

fD- e iu"vf‘l iy

sheuld be placed in 4rue perspeciive and
we have every confidence that there swill be
sich sooner or later neither unduly praigiog
for excellence not present and nor ioporting
adjectives for which thers is no warmniy, v
short it should be a history ns deserivad by the
great historian Thueydides. .
Who are tho Seven Rishis? Ars they mere
figments of the imagination of the s neierd sky -
gazers or have they any real phwn in She

-gscheme of society ?

Were the Rishis confined to ome parti-
enlar class as stated by the modern Ovientalicy
or are they from all groups? This will give
many o solotion: to the current problems of
the day. It is left to postamy and fo those

" now living to judge and decide,
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LIGHT-HEARTEDNESS' m”éxc‘ELSis AMONG

THE STUDEN"‘

POPULATION.®
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BY \IR N ULLAL, BA 8. T, C D,
. Bombay.

\/ T‘Eﬁpeople in ‘India are admirably com-
'Y posed for riding any theory in vogue to
death. Tiine was, about a quarter of a century
ago, when the proper attitude for a teacher
to take in the class or in the presence of his
pupils anywhere was considered to be that of
the Jehovah of the Bible or ¥Yamadharma-
raja of the Ilindu Puranas, He had to be al-
ways a serious-looking, sombre and awe-in-
spiring figure who considered it sacrilegions
$o langh or smile, while the pupils were con-
gidered to be the humble servants of the
teacher, obeying him blindly, listening fo him
in class with gaping mouths, taking whatever
fell from his lips with unquestioning trustand
never daring to ask questions, Kven when
the teacher indulged in his periodical stock-
jokes, the pupils dared not laugh aloud
Taking interest in games “or gymnasbics was
a disqualification for & school pupil. Class®
teaching was always dull and uninteresting.
Extra-curricular activities were . unknown,
Caning the pupils,—even for failure to under-

. gtand the teacher,—was considered the

sacred right and pruvxlbge of the teacher and
it was the duty of the pupils to submit
raeekly to the caning. The harder a teacher
‘could cane, the more efficient was he consi.

dered to be. A pass at the Matriculation

Txamination wus considered the crowning
glory of a school-pupil. The periodical
examinations were considered as sacrosanckag
the final University Exirance Examination,
No doubt, under this system the pupil had no
freedomn of thought and reasoning, was not
allowed any power of initiative, was simply
a passive receptacle of whatever was instil.

led into his mind by the teacher, was lacking
in zest and spontaneity and got a purely
literary education fitting him only for a
clerk’s profession, but this system had a few
advantages. In the first place, a seriousness
and an earnestness of purpose and respect
for and confidence in the teacher engendered
in the pupil that proper attitude of mind so
essential tc success in study. Secondly,
this attitude of wmind brought in its train
concentration, exactness and precision in
anything that was undertaken as wellasa
desire to excel in his own field. One has,
however, to admit that the key-note to
success in this system. was the fact thata
pass in the Matriculation or any other Uni-
versity Examination was sure to secure a
job for the happy recipient of the Examina.
tion Ceriificate and so the tescher taught and
the pupils learnt with great enthusiasm.

Now, however, the pendulum has swung
to the other end. The teacher has, now-a.days,
to be all smiles and to maintain an inviting
and even indulgent attituds towards ths
pupils. The rage for the “play-way"” in
education, the teacher’s efforts to make class
work interesting and attractive, the need for
hig close association with the pupils in their
games, an attempt to put into practice the
principle that strict discipline is destractive
of individual initiative and freedom of
thought, the large variety of subjects to be
taught in the class-room and, what is more,
an excessive attention paid to sports and
games and inter-school compefitions in
these, which now-a-days, are spread over the
whole academic year, have all conspired to

¢ A Paper read at the X1V All India Edugz;;ional Conference at Borabay,
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raduca zent and enthum%m ﬁoer s‘ru&xm umcmu
pupils fo almost the freozmg point. Super-
ficiality and irrezasponf~zibiiix%rv form the wabchs

word of the pupils, now.a-days, whilé &

(gg\:ildne»cme sort of air has been growing
ori themi. While formerly games and
spoxts wers neglected, ﬂxev have now be-
come the al]-absorbmg fzctor in the pupil’s
life, While in the past the teacher was held

it awe and reverence he is now breated with .

scant courtesy, if not with ridicule. Heis, at
best, tolerated. Parents also help towards
‘this denouement by openly speaking dispa-
ragingly of teachers in the presence of their
school-going children. Discipline of any sort
i8 resented, freedom of thought is mistaken
for licence to do 8s ome pleases and light-
hemta&neqs is mistaken for lovity,

I‘ut thisstate of affairs the pre%nt day
* tencher is partly responsible, That type of
teacher who is an sll-rounder, excelling
pupils both in the class.room snd in the
games-field and who can f{recly mix with
the pupils and yet can keep up his dignity is
vet to be evolved. A large majority of our
mwodern teachers are the products of our ald
system of education, who can scarcely lead
the way to the pupils cntside ths cless.room
and who are xm%ﬁm in the sporte.field and
A e bra curm,ular activilies, Hven in the:
class.room they ¢an gcarcely work with half
the enthusinem that the & *-mcher evinced in
the past, This 5 parbiculwrly fhe case in
a big city like Bombay, 0O ng §0 the small
salary offered to him, the teacher can havdly
make both ends meet and he tries o racoup
}umself with private tuitions, in which his
energy is well nigh spent and it is his bored
and tired ghost and npt he himsslf that endors
the school at 11 A, M, Naturally, precious
little of enthusiazm can be expected ol bim.
Many a teacher’is, again, & sguare man in a

e et

U(‘A,I‘IONAD MEVTM".

;DEC. 19352

S

rcmnd ho?u, h.mtm' La.l.“ébr' to temchmg a8 tha
last resonrce left in Life. Tt is not known
when bhat long.wished for willennium will
grrive, in which only thoss who can produce
a cerbificate from o properly constituted
Board of Registration will be appointed
beachers, Af present aonybody is considered
fit for & tencher’s job.,

Again the ol allnrement of & post fo the
successful sbudent is waniing. Day after
day the Du}”oolu,nng pupil sees, before him,
the depresving sight of M.As, B.A’s and
L. B's moving about the streets without
employment and attends school, 8o to say,
aimlessly, for ~want of anything better
to do.: ' '

In the nelresult, the average secondary
sehool pupil as well as the college student,
now-a-days, behaves ag if he basno purpose
in life, u,chmw»n. very liftle selid from o
education, though his sequires costly tastes.
He has lilble or ug respect {or antherity and
of courtesy- he hasnext fo nil.. At g&ther-
ings, whether they be social gatherings or
audiences ab w lecture or disconrse, hig be.
haviour is wanting in decorumn and he is
callouy to tho feelings of otbers. At lessons
or lechures very fow attend to the throad of

the narrative, the ronjority being on the

look-out for somrething  carious in the
teacher’s or lectorer's features, dress, manner
or speech and alwuys on the alert to seizs a
stray word or expression heve and there and
raise o hmﬂ m«‘i cry. Any afbewpt at enforce.
ment of discipling on sach oceasionz is
resented 1 n:,' the pupils and stvdents as an
offence agninst their freedor. It is true,
freedom of thought in badly seeded by the.
pupil; he was in the. past kept down under
the dogmatic thumb of the teacher. But.
$he frecdom he seeks ahe m.l(x Le one of the

3
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*‘lg,hf. and healthv kind. No tﬂacher can give
& lesson - successfully if every pupil claims

" freedom to act as he likes. One may wanf

topeke fun af the teacher’s nose, another may
desire to quarrel with his neighbour and -a

_ third one may decide to sleep. The freedom

should not be in these directions. All the
pupils are gathered in a class with .a set

- purpose, namely, to learn something from

the teacher or by their own reasoning. The
freedom comes in, for instance, while argu-
ing out the various points of view about
a theory or statement and not in effectually
preventing the teacher from having his say
or preventing intending hearers from hearing
him. No nation has become great without
discipline. Discipline is everywhere seen in
nature. Liook at the disciplined movements
of the sun, moon and stars. One wrong
move on their part and we shall be finished.
Again look at the disciplined behaviour of
our internal organs. Where shall we be if
the heart, Iungs or liver wanted freedom of
conscience of the type pupils and students
want now-a-days.in schools and colleges ?
The teacher or professor may excuse us for
a breach of the school or college discipline,
bui nature is merciless, Not even one
transgression, however slight, is excused,
Every lapse or fault in bygienic discipline,
is briskly and definitely punished. Proper
discipline is, therefore, e essential to life and
ought to be submitted to by pupils and
students. : :

T'hen there is the question of the play-way
in teachiog. True, dull and uninteresting
teaching leads to brain-fag, but the play-
way sheuld not deumnrate into {lippant
child-play. Just as all work and no play
makes Rama a dull bey, all play and no
work, ] mean, serious work,  makes Rama a
balf-baked, superficial, though gay;-student,

LIGHT-HEARTEDNE SS AMONG STUDENTS. . 73
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Life is not ons whole of play and
It is real, it is earnest, Tt is irue b N
shonld be taught to take the difficalties of
life calmly, patiently and smilingly, But
this refers to the exterior, while the interior
undercurrent of seriousness thers remains
and the future citizens shouid not quail
uoder.it, and towards this end the pupils
should be irained by being inured to sevious
study and a disciplined lile 1wheu ‘lf;

school,

Linst but not least the apgle from which
school and college education is viewed both

by parents and by pupils andi students is &-

faulty one. The commonly prevailing idea
is that this education is nothing if it doos
not serve as a passport to service in some
Government, Liocal Board or Mercantile
office. Just as the ore from the mine ig to
be smelted, burnished and polished before
it can be of use to the community, similarly
every individual shonld receive general cul.
ture by way of polish, before he or she can
stand on his or her legs in society and can
be a useful member of society. Education
rounds off angularities, softens rough natures
and develops patience and reascning powers
in man. Just as large fishes swallow small
fishes, the educated prey upon the anedu-
cated economically and commercially as
well as politically. If not from any other
point of view, at least frown the point of view
of self-defence and self-preservation in
future life, should pupils in schools and
students in colleges take sericusly to the
general education. they receive in their
institutions instead of ~treating "It ‘with
indifference and Wasting their precious
time in childish frivolifies and saperfi
“cialities. - )

Wo are at tho thrasheld of a preat effort
in Responsible Beli-Government in India;
¢
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we have to work hard for the betterment of
millions of cur unhappy brethren ang, if we
are to achieve any measure of success in our
endeavour, the sort of xrre.spon:ﬂble levity
and licence masquerading as the play-way
and freedom of thought w education,
prevailing among our school pupils and
college students, must forthwith cease,
yielding place to earnestness and seriousness
_of purpose, for the more earnest and serious
they are in their work, the better willit be
for the future of our counfry, It is, there-
fore, the bounden duty of us all teachers
to give serious thought to this problom
and to instil into the minds of our pupils a
strong desire. to be serious in that part
of their work in which sericusness
is due, '

9oR
: TIME.
b
By H. E, Pror, INICIIOLAS DR Ruxgmcn,
' N:zvg::r.

It is dreary for us to walk in the crowd,
So many hostile powers and darts,
Dark crealures descended
On the shoulders and faces of passer =by
We shall go aside ; there
On the hiil where the pillar standg-—
An ancient one—we shall sit down.
They will pass us by,
All creatures will settle below
And we shall wait,
And if the message
About the Sacred Signs shall appear,
We too shall strive,
If they are borne aloft
We shall rise
And honour them,
Sharply we shall look,
Sharply we shall listen ;
We shall be valiant and aspire
And we shall manifest—then when
Shall come the predestined

Time,
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By Mrs. CORRIE FEARON, Ep- B. (Edin.)
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NEVVS AND NOT ::.S

THE WORK OF PROGRESSIVE SCHOOLS
IN THE UNITED STATES OF AMERICA.

- The Committee on Experimental Schools of
the Progressive Ilducation Association issued

" some time ago a multigraphed -presentation in

summarised form of reports submitted by 78
schools {44 of which were public schools)-from
States as far apart as California and New York.
This general report® describes many interesting
experiments -conducted by ‘these schools in
the following fields (as listed in the index):
activity programme, community participation,
co-operative management, curriculum changes,

guidance and personality developmeng; integra-’

tion, music and the arts, parental participation,
records and reports, retarded pupils, science -in

the new curriculum, teacher training. This

report is the preliminary framework of what
may, it is hoped, become 2 permaneant clearing-

‘house of information brought up-to-date annually
" by new reports from schools, The essential

value of this new departure will consist in the
fact that henceforth questions concerning pro-
gressive practice can be answered by reference
to what is actually being done or has heen done
in particular schools. :

"The ideas and practices advocated by Progres-
sive Education, which twenty years ago were
regarded as fantastic by the great bulk of profes.
sional educators all over the country, are now
discovered to be widely adopted. This change
has been brought about by several causes:
expetimental psychologists have steadily under-

mined ancient prejudices and substantiated the

more positive claims of the radical theorists;

some teacher-training institutions have seen and.

# *“\What Schools are Doing” ! chm:t of the Com-’
mittes on Experimental Schools, 1937, 64 pp.. Progres-
sive Education Association, 310, West 90th Street, New
Yotk City, . " g

spread the lxght' rmc.lly, a growing body of
influential ~American parents has seen its
children both busy and happy in schools and ha<
become convinced,

From the bady of evidence contained in the
report, three well defined tendencies emerge.

(1) The tendency to be avowedly experimental
is gaining ground and is no longer considered a
crime. “ Radical notions may safely be in-
corporated in the instructions of a City Superin-
tendent to his corps of principals and teachers, or
in the public pronouncement of a State Commis.
sioner concerning his pkms for a drastic over-
hauling of the whole educational machinery of
his State.” ‘ . :

A2 ¢ The recxprccal tenaency for schools to -
invite the -co-operation of parents - and for
parents to demand. to know moare about the '
schools is spreading,””  This is more evident
generally in private schools, but many rural
public schools are failing into line.

-(3) The third tehdency, which appears less
frequently but has in a few ‘instances achieved
remarkable success, ““is for the school to become
genuinely' 2 community centre, operating day
and night throughout the 'yéar, to furnish
facilities and guidance for a host of activities,
social as well as educational, open to all ages
and intimately tied up with the prevailing local
sconomic structure.” Here, the public schools
take the Isad. One’ experimental pri'vate schooi
however ' in a large city, has carried out an
interesting experiment in a related field: it hasg
furnished expert professional guidance to a
group of small rural public qchno;s in the coautry
near-by. ’

Another Commission of the Progressive
Education Association, the Commission on the
Relation pf School and College, is conducting
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an Eight Years Stady relating to an expperimeny.
of great value and facreaching influence, This™

expariment is beipg mads by thirty progressive
schools who have been authorized by o nueober
of colleges amd. Universities 1o prapare ibelr
pupils, s they lhink best, for college, and not
for an eptrance, examisation.® This has thrown
& hesvy burden of responsibility upon the schools
and has led to a desp study of many problems,
in which vet another commission of the Associa-
tion hag

7 very belpful, that on Sscondary

hoot Caericalum. The thirty school heads and

the directing committee spent four days in
conlevenca {a the astumn of 1917 discussing
problems of {he democratic ideal n relation to
education, © 1his of courze hoped and anticipats.
ed, that the euperimental secondary schools are
helpiog their pupils to prepare themselves effec.
tivaly for pollega, but it is nolt knows for certain,
The evidencs bis not been collected and
A, Thav is precisely 1:".*3:).'.":\,& the Eight

Votws Sindy s dving, Four college crecutives

aoalyee

whe have the - complete confidence of college
‘administrators have been chosen For this work,
They are sladying cacefully the progresy in
callege of students (rom the thirty schools. [t
will end in 1941, when a full report will be
xn’t'{ﬁi@hx&g Cytear grovps in California, Mickigan,
theleven States which are ineiuded
in the Southern Asscciation of Colleges and
wols,  are engaged in similar
A darge body of evidence will
ve hiy nunileble within a2 few years: an
entensive, delsiled, and carefully analysed study
of the colloge experiences of several thousand
stadenis,

pele

2 mesee davppr
WIS OGIGETY o)

™

study,” writes Mr, Ajken,

14 o

ze the inlerssring pampbier entiled " Preparing
Seudents for foge,” Ly Willord M. Aikem 18 pp.
Rapriased from ™ The BEdusstional Record Supplement”
for Yapmagy $HI5L The Amerienn Council on 'Ec'iu'::ahcu;,'
i, Jackuon §lace, 15 W., Waskisgten D, €,

&

s ' is not concerned with grades alone. We do not

consider them an adequate measure of success in
schoel or in'college. Experience in school aﬁd
college should lead to the fullest possiBle
development of capacities for satisfactory living
and for the best possible contribution to the
common life......... The numbers of our staff
working in the colleges are seeking answers
10 such guestions as these : Is the student devel-

oping intellectual competence? 'Is his scholar.

ship up to the level of his capazity? Does he
have intellectual curiosity apd drive? Does
his thinking conform to the usually accepted
characteristics of the scientific attitude ? Are
his study habits adequate and effective 7 Is he
using his free time wisely 7 Does he participats

in the arts creatively or otherwise ? Is ha taking’,

part intelligently in student activities? Does
he take advantage of the opportunities for
development provided by the general life of tha
college?t Is be coocerned with his own
physical development and well-being ?  Does he
manifest practical compsience, common sansg,

and judgment in meeting finsncisl obligations ;-

in obtaining and keeping a job ; in the distribu-
tion of his time? ...... ,

Is he concerned with problems of community
life, the community which is the college, and
the larger community outside the college? Is
he concerned with campus issues 7  Is he gware
of contemporary problems, social, economic,
political ? Is he able to criticise intelligently ?
1s he willing to assume responsibilities and to
make personal sacrifice ? Dces he have a sense
of duty? etc.

1t is too early to make any‘sweéping generali-

sativns upon the basis of the evidence in band.

Upon the single bases of grades in college,
the students from the thirty schools compare
favourably with students of egual ability ‘and
similar background from traditiomal schools,
Thete iz reazon to expect that significant growth
will come from these efforts towards preparing

Dzo, 1838.]

American youth for affective’ participﬂticn‘ig
America’}"ldemoctatic society. ‘ :
PROGRAMMES OF SECONDARY EDUCATION

X

e IN FRAKCE

Secondary Education. (Its object, spirit and
method.) Secondary education falls into two
periods,‘ the first embracing the first four years
and the second, the next three years. In this
gecond peried, the chagacter of the studies ig not
a revision of the curriculum already studied nor
a repetition of things a'ready done. Each period
has its own educational function, peculiar
to itself. In the first, the object is to open the
children’s mind to the fundamental notions that
must be acquired and firmly held before passing
on to the hurmanistic culture to be _compietcd- in
the second period. - ‘

The bfogrammes of 1938 and the present

_instructions relate only to the first period of

secondary education: but the object of this
oducation, the spirit that pervades the studies

from beginning to end, and the general methed

applied by the master in each subject and each
class, may be defined here.

Its Object. In spite of the diversily of subjects
and the multiplicity of sections, a deep-ceated
and oréanic unity pervades secendary education,
investing it with its originality and determining
its proper function, as is shown by the co-
ordination of the programmes. This unity
recults from the fact that the aim of education
at this stage is to train the mind and give a
general culture, Its role is not so much to
furnish the children with useful knowledge as to
encouraga the free and full development of their
faculties and make them truly human by cultivat

- ing those qualities that give value to humarity:
_ inielligence, kindness, character, moral sensitive-

ness, love of beauty. A humanistic education
takes its meaning from this aim and not merely
from its content. )

Secondary education is therefore characterised
rather by the spirit of its teaching and the ends
it pursues thap by the subjects taught,

» -
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Ity Method—The Activiry Bethod, Teathing
that efms at t ‘the mind can only ba
garried .on with

pupils. ‘As Montaigne has stated, the mind
cannot be trained without being exercised,

. Problems and Posers. Teachers exerciss the
child’s mind in the first place by keeping it alert
through continual questions, They must pro-
pound little problems, accustom the child to ask
himself posers, to question his school fellows and
to recognise the real difficulties he is up against,
They also keep alive in the child the valuable -
faculty of wonder and admiration, which
Descartes considered to be the fundamental
passion and which is both the stimnlus t6 mental
activity and the proof that it exists. In
secondary teaching the talent of the teacher is
almost reduced to the great Socratic art of
questioning, ™ : . -
Cultivating the Meniory, - There aré however
certain mechanisms the use of which .must be
understood for the benefit of intelligence and
culture. Too much has been said against the
memory and our pedagogy has perhaps sometimes
neglected or misused it wrongly., Memory is
pecessary for exercising the intellect which
cannot work upon nothing., Hence it is important
to give it its due place, While the child’s
memory is still fresh and elastic it must be
stocked with recollections, perceptions and
images which will order themselves in the sube.
conscious mind and will come {6 the surface when
called up by semsations or fresh perceptions,
A cnltivated mind is a rich mind, capable of
many associations and of varied mental combi.
nations, the seeds of which must be sown early,

"Necessity of Work, However one must not
lose sight of the fact that the abject of all educa-
tion is to give the child the sense of epergy and
the habit of concentrating his cffort on the lines
of greatest resistance, Thus can education
contribute to the building up of the will; it
¢an, without any moralising on the part of the
teacher, have a truly moral effect and, through’
the intsllect, reach to the very core of the child’s
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being. ‘The pupil’s “effort must therefore bs
measured, he must be shown how to work so as
to avoid wastage of energy, his effort must be so
directed that it is never in vain ; physical training
must be assigned a just place ; the mind must be

allowed times of relaxation when the child may’
satisfy his own tastes and use his activity freely.

Buf when all this has been duly taken into
consideration, he mus! remain convinced. of the
_inescapable - necessity of work, not only of
attractive and easy work, but of austeré and
difficult work.

 GENERAL CONSIDERATIONS.

. Organisation of work and management of

the class. It is the duty of the teacher to
evaluate, direct and control the work of papils.

1. Evaluation of the Work. Spirit pervad:
ing the Programmes, Evaluating the Wwork
means apportioning it to the physical strength
and the intellectual capabilitiss of the child and
to the time within which it must be accomplished.
The teacher knows: of what ‘his pupils are
intellectually  capable ; but to evaluate their
possibilitieé with fairness, he must take into
account the requirements of branches other than
his own. To do so, the teacher of French, for
instance, must‘reali_ze that he is under no
obligation to take his pupils through every item
in the syllabus, In the literature syliabus of
1938, there is a compalsory list of .authors
Qhom na young cultured Frenchman may ignore,
and a voluntary list, which thefteacher may—
within certain Jimits—expand or restrict accord-
“ing to the needs of his class, the tastes and
aptitudes of his pupils. Teachers of science
must also remember that their programmes are
" schemes within which they are at liberty to
choose their examples {types of animals or of

plants, class experiments), ~ the order of

mathematical deductions, the exercises for their
pupils to do collectively or individuallyr

. The teacher, being imbued with the spirit that
ghould pervade the whole of secondary education,
will realize that it is more important to have

. [Dro, 1938

done well that which has to be done, to have
learned and urndersiood fundamental things
thoroughly, rather thau to have gone through
every item in the syllabus or even to hava
touched .on a great oumber of points, If the
‘teacher is firmly convinced of this pringiple, his
pupils will not run the risk of being overworked,

Agreement detween the Teachers, There will
be less risk of overwork if apn agreement be
establrisshed under the ‘leadership of the school
administrations,~in the class councils, sessions
of which must be held regularly,—between all
the teachers of ore class,” This agreement
rzlative to the apportioning of the hours of
supervised study among the different branches is
prescribed by the regulations and has become n
common practice. On condition that the re-
gulaticng  conlinue te be carried out with
vigilance and firmness, not excluding liberalism
and elasticity, every teacher will have a share
of the pupil's work bof none may monoﬁolise it,

II. Directing the Work — Co-cperation
detween the different branches, Agreement should
not be limited to the assessment of a few hours
on the time-table. After having distributed the
work in their staff meetings, all the teichers of
one class should bshave as though they were
one persont teaching all the subjscts. Thus they
would maintain the necessary proportion and
balance between the different parts eof -the
curriculum, ‘Their agreement should extend to
co-operation of the several branches,

Cuidance of School Work, There is yet
another aspect of guidance of the pupils” work
which would spare them much fruitless effort, i.e,,
teaching them how to work. It is not so much
excessive intellectual work that causes fatigue
as wrong, unmethodical ways of doing one's
work, the burden of useless effort that the
child who does not know how to order and
organice his work lays upon himself, ‘The
teacher should therefore initiate his pupils to the

technigue of school work, putting them through’

an apprenticsship under his guidance; teaching
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thern to use their tools, to consult dictionaties,
grammats, text-books, to use drawing instru-

ments; showing them how to take notes, how to !
keep a copy-bock neat, how to make a list of -

one’s readings, how to summarise # book, a
chapter, a page, how to keep an individual file,

how to describe briefly an experiment, how to’

establish a rough draft reduced to its essential
elements No teacher should consider it beneath
his dignity to fguide this initiation which seemsa
{ittle thing but is reélly important. D_oes not

education consist partly in givihg a child good

habits that by * making an ally of the brain,”
by éstablishing the automatism of all the material
part of work, liberate the mind, leaviné it free
for all the tasks peculiarly its own ? i

Guidance of Iutellectual Work. Even in these
tasks the teacher's guidance is needed, he must
show hie pupils how to set about them, and not
merely give them theories on the subject. Such
is the. object of the collzctive exercises that
must be set both in the scientific and literary
subjects, In the time devoted to these exercises,
the teacher will show his pupils how to set about
intellectual work, by getting them to collaborate
under his guidance in making the plan of an
essay or finding the solution .qf a problem in
‘mathematics or physics.

-Encouraging Voluntary Work. '-Whi!‘e limiting

wisely the compulsory work he sets, the teacher'

must stimulate voluntary work by every means
in -his power. In every class there are pupils

*delighted to do more than is required of them.

‘Those children must be encouraged ; all must be
snabled to give their full measure, but the
teacher must not discourage the others by giving
cut tasks only suitable for the cleverest. It is
sometimes held that -the ideal would be for the
teacher merely to co-ordinate and guide ¢pontane-
ous, free work. It is perhaps not possible, per-
haps not even desirable, to reach this ideal, but
we can at least be inspired by it to appeal
XLIV—~101 '
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- continually to the activity of the child and to

- trust somewhat to freedom.

-

+ EDUCATION OF CANAL BOAT CHILDREN
IN THE NETHERLANDS.

] V According, to the rulings of article 9 of

the law on compulsory education, children not

having any fixed abode are exempted from the

school attendance required of -all other Dutch

children. Hence canal boat children leading a~

wandering existence are not required to attend
school, When, however, their parents’ barge is
docked for more than 8 days in the same river
pert the school attendance requirements, come
into effect and the children must attend the
Iocal elementary school. Moreover bargemen
are realising more and more the expediency of
giving their children a good education so that,
without being compelled to do so, most of them
do their best to procure it,  These parents send
their children tg school as socn as their barge is
docked or—and this is what is happening more
ahd more frequently—their children ate boarded
out for several years in one of the towns or
villages where the barge is docked at regular
intervald, It goes without saying that this
uninterrupted schooling is greatly to be preferred
to the other, which is much too desultory.

The disconnected schooling is called **[lig.
plaats-onderwijs" (docking place education) and
the uninterrupted scheoling
(continuous education). Although the law of
1920 on elementary education'applies to both
kinds without special regulations, its articles
allow sufficient initiative to local authorities for
both systems to be as beneficial as possible. In
localities having very busy river ports the
children of wandering bargemen are--whenéever
possible—not sent to ordinary schools, but ta
schools organised on purpose for them (the
“ ligplaats scholen”—docking place schools),
where the teaching is adapted to their needs, 7.e.,
reduced to essential subjects. These schools,
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by -common consent, generally use identical
scheol supplies thus enabling the children to find
always and everywhere the books, maps and
instruments to which they are accustomed, For
the same number’ of pupils, they have a larger
teaching staff than the ordinary schools, the
teachers’ salaries being paid by the Government,
The liberal provisions of the law of 1920, hy
making these adjustmentis possible, have ren-

ssary ihe satting ap of a special

the education of canal

- nance of ligplaais scholes he ordinary ele-
mentary schools have one or several classes set
apart for canal boat children and provided with
special teaching staff paid by the State. In
villages where barges only exceptionally—or
rarely—dock, bargemen’s childier have to be
satisfied with atiending the ordinary classes,

1f the parents so desire, they may board
their children out in order to enable them to
attend school for the whole duration of the
school atiendance period. That sysiem, bowever,
has the grave drawback of depriving the children
of parental supervision for several years. To
obviate this drawback, boarding schools have
been opened for the ' continu-onderwijs,” with
a curriculum of three years only, the children
thus being separated from their parents just for
three years. The results obtained in these
schools are nearly as favourable as those obtained
in the ordinary school with its seven years'
curriculum ; this can be explained by the follow.
ing reasons: (1) the branches taught are less
numerous ; (2) the number of hours of school
attendance is a good deal higher than in other
schools ; (3) the teaching staff is Jarger for the
same number of pupils ; {(4) the children are only

- admitted to these schools at an age when their
in_telligence is already developed, The results

B s .

(Deo. 1938,

obtained are aven better if attendance at these
three year schools can be preceded and followed
by * ligplaats-onderwijs’ (teaching in the dock-
ing schools), which ensures that the children
come to the continuous school already prepared
and that they do not forget what they bave
learned in it.

"When bargemen wish to place their children
ina family or in a boarding school for the needs
of their education, and have not suficient means

they can obtain a substantiz! grant

riain socistics which receive copsidernble

3

he

=it In 1237, about 2,560 canal Loat
children benefited by this provision, For the
current year, the number of recipients will be g
good deal higher, larger sums having been placed
at the disposal of the persons concerned. The
total pumber of canal boat children of school age
for the whole of the Netherlands is about
11,000.

s from the Public Treasury of

The measures taken to ensure that canal beat
children shall havea good education are becom.
ing steadily belter and more and more adequate
to the real needs of the populalion living on
rivers and canals. - It cannot yet be said
that all canal boat children bave sufficient
schooling, because all the parents do not yet
recognise the need for it ; however, the minority
which does not take advantage of the education’
provided by the State is becoming smaller and
smaller. - '

THE RECREATIONAL CINEMA AND THE
YOUNG.* :

The Secyetariat of the League of Nations has

" just published a booklet of 31 pages entitled

“The Recreational Cinema and the Young"
The preparation of this book was .undertaken
under the auspices of the Advisory Committee
on Social Questions.

* Price: 9d.: $0.20,

Dec, 1938.]

~{ The book reptodi:ces a report which is the .

_result of enquiries started in 1934 by the former
Child Welfare Committee and reviewed by the
" Advisory Committee on Social Questions in
1938, It is based on information collected from

" the Governments of forty.six countries, both

members and non-members of the League of
Nations, from a number of correspondent meni-
bers of the Advisory Committes and from the

International Educational Cinematographic

Institute, which has to-day disappeared. Account
has been taken in the report of the discussions
which have been held on various occasions in
the different Committees of the League on the

question of the influence of the cinematograph

on young péo;)le and, in-particular, of thke dis-
cussion which took place in 1936 with the col-
inboration of two experts: Mr, A. C. Cameron,
cne of the Governors of the British Film
Institute, and Mr. Edgar Dale, Associate Pro-
fessor, Buteau of Educational Research, Ohio
State Universily, répreéerlting the Payne Fund
of New York City, which has carried ‘dut an
ipvestigation into the question of the cicema and
the voung in the United States of America. The

Advisory Commitres had also the advantage of.

the presence at the discussions which gave rdise
to the report of Mr, Oliver Bell, Director of the
British Film Institute. Mr. Beil not only took
part in the discussion hut alsy gave practical

demonstrations of the kind of film shown at

children’s performances in the United Kingdom,
The Advisory Committee was ouly able to coms
to conclusions of a tentmiive nalure, but il in-
structed its Rappotteur, Mr. 5, W, Harris, the
United Kingdom delegate, to publish the present
pamphlet which gives a reaum® c¢f the existing
position and will serve as a means of stimulat
ing interest in the subject of the influ nce of the
_recreational cinema on the young.

The report contains descriptions of the resuits’

i invesiigations made in diferent countries

j

NEWS AND NOTES, . - ‘ ' oqgi

tlzoricernﬁng the frequency of atfendance ‘of child-
ren at cinemas, the effect of such ‘‘attendance,
juvenile tastes in films, the chief niethqu which
can be adopted for protecting ~children  from
unsuitable films, the organisation of special
perfo'rmances for children or different classes of
young people, special films for the young and
the teaching of film appreciation.

In conclusicn, the opinion is expressed that
the enquiry undertaken on the question of the
recreational cinema and the young will have been
justified if it only serves to draw attention to a
problem which is common to the-whole world.
The enquiry has already led to considerable
discussion and to useful action in different
countries. It has shown the necessity for
positive as well as negative measures in dealing
with the problem of the recreational cinemn and
the young, and for close collaboration between
the cinematograph trade, public authorities,
teachers, interested social . organisations and
parents, At the same time the report emphasises
the importance of a balanced approach to the
question, It is necessary to take into account,-
on the one hand the needs and desires of children
and young people of different ages, and on the
other the way in which the cinemn may satisfy
those needs and desires.

The report concludes: ) o

‘ The importance of making the best possible
use of the cinetna as a medium of recreation and
e,duculion for the yonng will not be dispufed, At
the same time, a sense of proportion should not
be lost,  As.Dr, Dale pcinted out, there may
be a tendency to over-emphasise the impertance
of the influence of the cinema on the mental ;(ndJ
moral make-up of young people. The film must
be considered in relation to all the other
amusements and activities of | youth, such as
games, camping; art, music, which contribute to.
a full and wholesome recreational ‘life, 1t is

" st as upwise to exaggerate the place of the
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cinema in the leisure of the young as to regard
it as an apmiligated evil from which they must
be protected at all costs.”—From the Bulletins
of the Imiernational Bureau of Education,
Geneva,

THE MADRAS TEACHERS' GUILD.

A public meeting of the English Section of
the Madras Tedchers' Guild was held on Thurs-
day, the 15th December 1938, at 5-30 P,M. in the
P. S, High -School I{all, Mylapore, when Mr,
Korula Jacob, M,A., L.T. Lecturer of the
Meston Training College, Royapettah, delivered

a lecture on ‘ The Realien for English Lessons .

and Miss L. Helen Philipzs, M.A., L. T., T.D,
(London), Lecturer of the Lady Wellingdon
Training College, presided, There was a large.
gathering of ladies and gentlemen and more
than fifty representatives from different schools
in the city attended,

The lecturer began by saying that ‘realien’, a
" term taken from German, means real things, or
in other words, means the giving of a background
to English lessons. 'For example, the expres«
sion ‘ warm welcome’ can be understood only
when the English surroundings are realised, as
against the Indian surroundings where ‘a cold
welcome ' may perhaps be preferred. We speak
of two kinds of environment, practical and
cultural. The realien is to be taught in order to
give the pupils an association with the English
life. In stages only we proceed from the known
to the unkoown. For teaching realien we shounld
have a graded syllabus drawn up in a conceniric
plan. 1t can be done in connection with com-
position and Library classes, By realien we
want to give the pupils an idea of the scenery of
England, But the scenery obizining in India is
quite different from that obtaining in England,
In early stages conversation amidst natural
scenery may be highly effective. But how far
such open air classes will be suited for English
teaching cannot be asserted. Froperly equipped
class-rooms may be better than open air classes,
But it is. not often ensy to secure such class.
rooms. Pictures representing English life may
be used. The use of the Dramatic method may
be effective as helping the teachkers and pupils
to have facilities for haviog a goed deal of
English background,

El

- [Dxo. 1938,

The lecture was followed by a discussion in'

which several teachers took part. From the
discussion it was gathered that realien cannot
be treated as a subject in the school time-tabls
but only asa metbod of infusing knowledge to
pupils, It can be used in connection with any
lesson including History and Geography, 1t
forms part and’parcel of English teaching, Ex-
cursions to places of English atmosphere and
participating in functions and festivals relating
to English culture such as Christmas may be
efFectivc for the teaching of English. A collec-
tx_ot_x.of things representing English life and
civilisation may be secured and an English
museum may be created for the use of English
classes. A lesson in English is bound to become
more interesting and impressive if the pupils are

made personally acquainted with the life and .‘

manners of the English. In fact strictly speak-
Ing true teaching of realien would mean aciual
matter of fact confact with the English life and
surroundings as it is poscible to students in
Europe. The teaching of realien may be com.
menced from IIT Form in our schools. ‘

The President in her concluding remarks said
that realien is a” method of infusing into pupils
& knowledge of the life of a foreign people so
that they may have sympathy and appreciation
for the culture of that nation. Realien is not to
be taught as a lesson but only as a method.
That too is done incidentally as occasion arises,

For example, while teaching lessons like an -

English breakfast table or Christmas, pupils’
knowledge of the realien may be of real interest,
During Christmas the sale of Christmas cards
may be of special interest to pupils to interpret
the life and manners of a foreign people. Pictures
by themselves may not be effective unless
accompanied with background. Correlating the
English work with Geography and History is
also highly beneficial to give the pupils a know-
ledge of the life-and dress of the English people,
The President made a plea for the creation of a

specially equipped English rcom in. schools, -
-Though the teaching of the realien may. make

pupils understand things easily, it is too much
to expect an appreciation of the atmosphere in
the EHigh School classes, As it is, it may not
be practicable to teach English realien in this
cocuntry in open air classes amidst chosen
scenery, ‘

With a vote of thanks by the Secretary the

meeting came {0 3 close.
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REVIEWS AND NOTICES. "

ADVANCES IN UNDERSTANDING THE CHILD. This book desarves a wide circulation among

CoMPILED BY THE HOME AND SCHOOL parents, teachers, ministers and all those who
CouUncIL. OF GREAT BRITAIN. 3RD EDI- indirectly or directly have anything to do with
TION. Price ls. . the training of children, -

This is probably one of the best books- in the \
field of Child Education and Child Psychology, Apvanczs iIN UNDERSTANDING THE ADOLES-
and is written b experts with thorough know- CENT. Price ls. |
a y exp : :
ledge and s_ympathetic understanding of chxldr.ex?. This book is a companion volume to Advances
The variou? chapters 1'n tlhls_booﬂ‘k .ﬁ{ff:donfg; in Understanding the Child. The wealth of
nally compiled as a basis for a y;ar s ;m,t ry‘; o fmowledge regarding adolescent bebaviour prob-
};arenf!s. Feachers, n‘urses angho\xer{su dm egl:oup loms has been summarised and presented in
" llarmgmg P chxldren.b th e'Ejitor)i;l Com. 2dequate language for the benefit of parents and
e fwzre émwn utIl,thmleCoum‘ilof Great those engaged in the education, training and
mittee of the Home and =c¢ : - . e e
Dritain. An excellent Foreword has been con. gmdance‘ of young people.  Daoctors, ucator

ibu (ib‘ Dr. Crichton Miller. As Muriel 8ad Social scientists have co-operated in this
glbum .yt r; in the Preface (t<; the second €mdeavour, asa glance at the table of contents

ayne poms o8 indi . . Besides a discussion of the
edition) the book emphasizes * the importance of woulfl indicate. . e oliet B i
. tud ther than any elaborate physical, psychological, religicus flm moral

the- right attitude «rathe factors involved in adolescent behaviour, the last

-

. knowledge of " psychology or, biology, or any three chapters entitled ** Parents, Teachers and

spcial technique.c;’ .1116 ‘:arlous dtopltcs dl.ngﬁ;ef Adolescents,”  On Being a Parent,” * Stay for
book are discussed with a true understanding. " ire noteworth The book gives
the child and with due respect for its indivi- "" Answer, " are noteworthy 8

' - an excellent presentation of the study of the

duality. ] Adolescent, We commend this stimulating
The four qualities, Conﬁdenqe, Helpfulness, volume to every intelligent parent and teacher.
Dependability and Thoroughness, are chosen as !

" essential in the development of the child into a
- socialized individual, sharing in the life of the pgriyary EpucaTioN IN INDIA, By DINEAR

community. Contrary to these qualities are DEsAl, BoMBAY.. PUBLISHED LY TUE
.certain characteristics s'uch as Fear, Cruelty, SERVANTS OF INDIA SOCIETY, Price
. Stubbornness and fe:ilousy which retard growth Re. | 4 As,

and interfere with normal social adjustments. This volume originally appeared as a papet

How' these can be avoided through DrOper ., ....q (s the Servants of India Society. The

guidance and training has been indicated ,by the | ok is dedicated to G. K..Gokhale and contains

various wrilers. Thex:e is a vaiua?le section t}m valuable information regarding the method and

Rewar'd s and .PurflS}.l.m e‘nls,l To quot; t;; s,éope of Primary Education, The author has
' suthor's conclusion : Finally, we  shau set forth the aim of the book in the preface : (1)

" remember that reward expands, punishment :
coptracts : and both expansion and contraction To take a survey of the present system of primary
are processzs to be applied gently, sparingly and education.n British India from the point ‘05
with skill by human agents,” view of the toiling masses; (2) to show thg
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defects in the system and how to remove them ;-

- {3) to suggest a practical scheme of compulsory
mass education, “To tha masses the school
is not a'luxury that may be limited in 2 fit of
economy, but a necessity that can be starved
cnly at the national peril.” .

The author points out that though primary
education bas been the declared policy under-
lying the Primary Kducation Acts that were
passed in various provinces (1918 to 1926) the
Act has not been enforced in many areas. In
theory there has been compulsion but not in
practice. In Chapter 1] be shows how wastage
and stagnation is one of the serious defects of
primary education in India today. He criticizes
the heavy curriculum and suggests the simplifi-
cation of the present curriculumu,  * It is of the
utmost importance to realies that many of the
defects of the present system can never be elimi-
nated without making primary instruction com-
pulsory and universal ** (p. 26).

Quoling examples from Russia, Japan, Italy
and China, the author suggests that a course of
primary education extending over & period of four
years will be adeqoate to begin with, ina scheme
of compulsory mass education in India. He holds
the view that primary education, as distinct
from Nursery Scheols, should not begin before
the age of seven.  As regards the size of classes
the author commends the Vidya Mandir Scheme
being introduced by the C.I’ Government, where
the maximum number of chiidren allowed for
each teacher is fifty. -

Mr. Desai advocates the shift sysiem as well
as the system of travelling teachers as worthy
of being introduced in isolated villages India
may profit from these experiences nnd experi-
ments carried on in other parts of the world.

He is not particuiarly enamoured of the
Wardha Scheme. He contends that no real
progress can be made in bringing education to
the masses unless teachers as a body are reascn-
ably paid and contented. He objects to a craft-
centred education at too early a siage of the
child’s development, * He points aut the danger
of craft learning drifting into child labour.

(bro, 1938,

The later chapters of the book contain other
suggestions for improvement and expansion, the
administration, control and problem of finance
with regard to the scheme of primary education.
Chapter XIII gives a valuable summary of
suggestions, The author has made a thorough

" study of the subject of primary education. We

commend this book to all those interested in
primary education in India,

MEANING AND STYLE. By A. I, ScorT, M.A.
MacmiLraN & Co.,, LTD. Pr. xi AND 190.
Price, 25, 6d.

© A sub-title describes this work modestly as -

" 4 selection of extracts from writers of the 14th
century ¢o the present day, for the siudy of
English prose in upper forms.”
more than an anthology. br. Scott writes in big
preface: ‘' This book has a three-fold purpese :
to encourage exact and careful reading; to
develop critical appreciation and discrimination
by detailed analysis of siyle ; to show the gradual
development of English prose from the 14th
century to the present day.”” To achieve these

. objects, Mr, Scott has adopted an excellent

plan, He gives us in the first instance a bird’s-
eye view of the development of English prose in
a brief introduction, free from critical tech.
nicalities and embellished with extracts from

" great writers. Next, we have the anthology

proper, beginning with an extract from Sir Jehn
Mandeville and ending with one from the * New
Statesman ' (1937). Each extract is followed by.
questicns on meaning and style, intended to test

the student’s capacity for comprehension and:

critical appreciation. The third and last
section of the work gives further selections
without mentioning the age or author of any
extract and students are asked not merely to
understand and appreciate, but also if possible

to infer the date and the writer from internal

evidence. - There is a very useful glossary atnghe

end, dezling with oft.uSed but little understood

expressions in criticism,

4

But it is much

ey .

Do, 1988.] i . ADVERTIBEMENT, - © §85

L - " " . -
There are many well-selected exercises.”

1] S : 4
"It bears comparison with better known works and in some ways is an

&7 Approved for class use for schools in the Madras Presidency.
Fort St. Ggarge Gazette, dated 10th May 1938.) ’
What the leading Educational Journals
say about P. C. Wren’s High School
English Grammar :—-
[ " i .
Like other books of the author this one is also goino t
tke othe ks ot } also going to have a good
. footing in Indian high schools.” M N
. FxUs a unique place in the new scheme of the teaching of grammar.”
N I'he method of presentation is inductive.” '
) The examples lend a freshness aad reality peculiarly their own.”
) The exercises are plentiful, varied, graded and of a practical character.”
y There'is an infinite scope for copious oral practice in expression.”
Careful attention is paid to the bearings of grammar on composition.”

{6 ~ y

I'he Grammar lays emphasis on Composition and Usage.”

(Vide

ti . .. - ) " '
Should be used for revision, for reference and for exercises.”

improvemeént,” L
(TR . . L pa . - :
. This very useful classbook of modern English Grammar.”
The book covers an extensive ground, dealing as it docs with all the
phases of the subject.” e

“This textbook is distinguished in a striking manner from its rivals in
the ficld by its abundant parsing models, the copious exercises in
grammar and composition, and the exhaustive treatment of Analysis
and Svnthesis of sentences.” L T

The book will eminently satisfy the requirements of any ambitious
scheme of instruction in English High Schools.” ‘

¥=" In the interests of your boys you are requested to examine Wren's * High Schoal
Egglish Grammar '’ along with the .textbook of English grammar in use in your school . In
spite of the natural partiality for an old textbook you will notice the several special fea.tures
of Mr. V&"ren'ss‘ book which male it one of the most striking textbooks published in recent
years. For it is not merely one more iexthbook of English grammar on the usual lines, but a
class:book of outstanding merit which bad its origin in the conviction that a bo,olf of
Enghsh. grammar on modern lines, providing plenty of Exercises of a practical type and )a;ing
emphasis-on all topics which bave n direct bearing on Composition wasg—l—ong overdue,

i

P

‘  COOPER, Pubiimhers; BOM BAY, 4.
Sole Selling-Agents for the Madras Presidency ;

Christian Literature Society for India, Park Town, Madras.
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Mr, Scott has set before himself definite
objectives and has sucosadsd admirably in his

plan. We have no doubt that a study of

this in the manner suggested by Mr. Scott will
greatly benefit the students in our high schonls
and colleges. The standard ovght not to prove
too high for our 8.5.L..C classand is at the same
time by no means beneath the notice of
professed students of literature in our Honours
classes. Herein lies the outstanding excellence
of the book.
NATIONAL EDUCATION. PUBLISHED BY THE
Education OFFICE, SHRI VAIKUNTH,
SUNDERBAGH, LUCKNOwW.. FAGES 220.

This sumpluous produclion isa special number
of the Education, the organ of the U. P.
Secondary Education Association, and contains
contributions from several distinguished edn-
cationists and messages from eminent adminis.
trators and statesmen interested in education.
All aspects of national education are touched, and
it will be possible only to name a few of them
here. Prof. Aftekar writes learnedly of Popular
Educatioh in Ancient India. Mr. Sri Prakasa
has many candid things to say of Adventures in
National Education. The Vidya Mandir Scheme

and the Wardha Plan are discussed in a section 4

dealing with the Reorganisation of Education,
The inter-relations between the growth of
national consciousness and {(he various edu.
cational movements in the country form the
theme of scme interesting studies. Women’s
education is not neglected and physical education
gets its due shate of recognition. Educational
progress in various provinces is recorded,
though one regrets to note that Madras does not
. find a place here. Some space, it is interesting
to know, has been devoted to detailing the
history and achievements of teachers’ organisa-

tions in the various provinces. Altogether this

——

* f
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special number of Education provides varied
fare, and teachers and lay readers ali ke will find
it instructive and interesting.

CONCERNING CHILDREN :

1. WgraniNG, DR. FLORA SHEPHERD. PP. 10,

2. CONCENTRATION IN YOUNG CHILDREN,
MARY GUTTERIDGE, PPr. 8. .

3, THE FixsT Two Yrars. DRr. Susax
‘Isaacs, Pp. 15,

4. Scnoor REPoORTs. G. R, SWAINE. Pp. 1 1.

5. FRIENDSHIPS IN ADOLESCENCE. DR. Sy-
BILLE YATES. PP, 11. .

6. THE BEGINNING OF READING IN THE

- INPANT Scrioor. FrRANCES Ror. Pr. 11,

7. THE BABY WHO DOES NOT CONFORM TO ©

RuLes. Dr. FLORA Surruerp. Pr. 11,

8. INDEPENDENCE IN ADOLESCENCE. DR.
SyBILLE Yates, Pp. 8.

9. IMAGINATION AND PLAY IN CHILDH()OD )

Dr. RurH GrirFiTHS. PP, 12,

10. PrAy v THE INFANT ScHooL, E. R.
Bovyce. Pp, 16,

PUBLISHED BY THE UNIVERS[TY OF LoNDON
INSTITUTE OF EDUCATION, AND THE HOME
AND ScHooL CouNncIL OF GREAT BRITAIN.
Price 3d. rAcH,

Of the above, Nos. 1,2, 3 and 7 deal with
babies in the Nursery stage; Nos. 6, 9 and 10
with children in the Primary stage, and Nos.
4,.5 and 8 with boys in the Secondary stage,
These pamphlets deal with the care and norture
of children in England but many of the remarks
would apply snbstantially to conditions in India
as well. Each of them is written by an expert
in her own line and they are well worth reading
both by parents and educationalists, the need
for co-operation between whom, at every step, is
emphasised by almost every writer. A sugges-

tive illustration on each title.page enhances the

attractiveness of each pamphlet.

———
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It supplies the wzs:ifzst mnge of
- information - §
ii is the easxes‘&, tca read |

It has the sim plest arr angement

Its definitions are clear

Its pronunciations are modern

The
pEIL gt ) '
E'EA MILL AM “ most usable ever devised

MO‘DERN | . ) ft;t' Colleges
: FHioh Schoois, »
DICT HONARk b

Houses and Offices

It embodies the best modern practxce
and scho!arsh:p

It is up~-to-date
!%s bmdma is wearpme?

Y . (d OI'RS 8:0:-0,
1466 pages Over 1'40,000 entries.

MACMILLAN & Co., LTD.,
MADRAS—BOMBAY—CALCUTTA—I,ONDON, _ =
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DESK WORK
J- P. ROSE, M.A. B.L.
PREFA::E |

his is a collection of exercisesin
English. A few of the exerciscs
have been chosen from standard
works by English and American
writers and adapted ‘to suit the
needs of boys and girls in India.
Directions and instructions are
given at the beginning of almost
all the exercises. In order to en-
able the students to understand the
exercises a few models have been
workcd olt..

The exercises are more or less
graded. Each exercise can be work-
ed out in class within a period of
school work not exceeding 30
minutes. -

INDIAN EDITION

| USES OF THE SAME. WORD ; THE SENTENCE
| (Five Chapters); FUNCTUATION ; WORD FORMA-

BOOK II v« o .6 as. ‘
BOOK L - e .-+ 8 as. Price Re. 1+8=0.

MACMILLAN & Co., LTD,,

MADRAS—BOMBAY—CALCUTTA~—~LONDON.

FIRST -
ENGLISH COURSE
BY
ARMANDO MENEZES
AND

V. D. SALGAONKAR

CONTENTS:

NOUNS; ADJECTIVES; THE ARTICLES;
PRONOUNS; VERDS; ADVERBS; PREPOSI-
TIONS: GONJUNCTIONS; INTERJECTIONS ;

TION ; DIRECT AND INDIRECT NARRATION ;

ENGLISH ORAL PRACTICE; STORY’-\VRITING K

THE PARAGRAPH; THE ESSAY: LETTER.
WRITING ; hlALOGUE i PARAPHRASE ;
APPRECIATION OF POETRY. /

A Combined Grammar and Cong-

{Dz0.1988..
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GENERAL GEOGRAPHY FOR HIGH SCHOOLS

By Eva D. BIRDSEYE,

BOOK 1. THE SOUTHERN CONTINENTS AND NORTH ..
AMERICA. (FomIV)." As. 12.

BOOK Il. EURASIA AND INDIA. With Some.Treatment of General
Geography. - (Forms V and VI, 280 + vi Pag'es, 113 Map.. and
Tllustrations.) RE. 1.

TAMIL EDITION

BOOK lf THE SOUTHERN CONTINENTS AND NORTH
- AMERICA. (FormIV). As. 12. |
" TRANSLATED BY * '
M. SHLNMUKHASUNDARA Mupariar, M.A,, LT,
Headmaster, Pachaiyappa’s High School, Madms _

by reason of her long experience as a teacher is regarded as an authority on the sabject.

PRESS OPINIONS ON BOOK I
Review from ' The Hindu'’
“The very simple style of the aathoress is a particularly noteworthy feature of the book,”
ELEMENTARY SCIENCE

H. R. Mirts, M, Sc., (Londen), Dip. Ed. (Cantab.)
Prmctpal ulaiunamh s College, lzrnakwlrtm
. : AND
h RaMaN MEenow, MA. : ‘
Asst, Prof. of Physics, ﬂfahulr.a’}-czh? College, Ernakulam

BOOK 1, 173 pages (Form IV). As. 10.
BOOK I, 265 pages (Forms Vand IV), Rg, 1.

An entirely fresh and dehghtful Geography especially written for Indian Students, ‘from
the viewpoint of this country, by an author who, by the success of her earlier publications and
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TAMIL & TELUGU EDITIONS- g
of BOOK 1.—Ia #he I’p.‘,s :
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MACMILLAN & Co., LTD.,
e v MADRAR l-‘“x'ié=:«i"* CALUUTTA-LONDQON, s



fDm,. 16:

[n)
(%
sl

Fomiy [P TRk e
=ncyCiopdeqaias
i . £ g

ok T F s % 3% S £
High Schools

1

. PROJECTS AND PICTURES
TEACHING IN PRACTICE FOR INFANT SCHOOLS

An Encyclopadia of Specialist Information for Teaz.hers

in Infant Schools

Five Volumes, with a Portfolio of 75 Class chturss and
Reference Book: ~S. 73-14-6- -

- TEACHING IN PRACTICE

‘ FOR JUNIODR SCHCOLS

An Encyclopxdia Prcsmting the Latest and Best
Methods and comprising .
- PruprArReD LLESSONS FOR {*OU}\ YEARS

Six Volumes, with Portiolio of 180 Plctuns and
Reference Book. RS. 83-7.4-0.

MACMILLAN'S

TEACH%NG IN PRACTICE FOR SENIORS

An Encyclopedia of Modern '\Iutbods of teaching in the
Senior School written by Recognised Authorities in
Education and Containing
Turee YEARS CoOURSES 1§ CURRICULUM SUBJECTS
In Eight Volumes, with a Portfolio of 150 Class Pic-
tures and Reference Book. R,&,, 104-13-6.

Wwis for our Detaile z’ ;:rusf:w!us on any of the above

MAC,MiLLAN & Co., LTD.,

{INCORPORATED 1IN ENGLAND)
MADI {AS—BOMBAY~LA.LCU'1‘TA~LUNDON
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it T. V. SUBRAMANIA AIYAR,

\
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| Commercial !nsum*'tor, Govt. Muhammadan College, Madras,

@ﬁ’fﬁi’%ﬁ.@@%iﬁi CORRESPONDEI] éﬁ‘
Prepared in accordance with the. Syllebus in the subject
for the BMadras Secondary School-Leaving Certificate Examination

DEO 1938. }‘

and
the Madras Government Technical Ezaminations
D, Crown 16mo. 180 pages. ‘Prics Re. 1-8-0.
Approved as a suitable Text-book for Echool use.
(Fort St. Georgs Gaaelte, 24th July 1923, page 671),

GRADUATED EXER_CISES IN TYPE-WRITING

Usetul for both Touch and Sight Methods

Demy 8vo. 240 pages. PRICE Re. 1-8-0.

ﬁ(}{)K KEEPING FOR BEUI NNLQS

Over 400 pages—bound in cloth, Price Ha. 2.
Approved as a Text-Book suitable for school use and Libraries,

vide Fors Balnt George Gazstte, Part LB p, £11, dated 32.-12.'28

Ty -
S o ———

COMMERCIAL ARITHMETIC

FOR SECONDARY AND COMMERCIAL SCHOOLS
Prepared in accordarnce with the S. 8. L. C. Syllabus -

D. Cr. about 200 pages. Price Re. 1-4-0.

Approved as a Text-Book snltable for School nee,
vide Fort St. George Gazetfe, Part I.B, p. 647, dated 1-11-1927

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADEAS,
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By CORRIE FEARON (Nee Gorpon), Ep.B. (Edin)

~Asnociate of the Freebel International Unlon, London ; Spacialist In Cb!ld Bducation
Presldeat of the Assoclation of Child Naturs and Education of Indin; and
Liecturer, Teachers’ College, Saidapst.

CHILD NATU'@:E AND EDUCA’MON "

MEramRr: A WIRIMIEDOADTER WINDOAY
FEROM A KINDERGARTEN WINDOWY _ |
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¢ SRINIVASAVARADACHARI & CO, 180, MOUNT HOAD, MADRAS

Dito. 1988 . ADVERTISEMENTS, .- S
“THE SOUTH INDIAN TEACHER” |
‘ > is ‘

| '.[‘HE OFFICIAL JOURNAL OF THE
SOUTH INDIA TEACHERS UNION--

It is therefore the Journal of the teacher
and no teacher should be without it.

Subscription is only Rs. 3 per annum,
Reg!stered Office :— |
41, .‘Singarachari Street,
Triplicane, Madras.

FOR

THE BEST OF THE BEST READ
THE

XN:@IE]&X READERS E}fﬁﬁgﬁ’i‘
Monthly Journal, Appreciated Highly by Lieading Publicists, Educationists,

_ Qovernment Oftisials, sie., ste. ‘
, Becommended fur Colleges and .lfag/z Schools
Sixare Cory As. 8, Annvan SvesenrpmioN Rs, 5.
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C -

You Cun't miss this Standusd Publivation
SO FIWLERAN WEHEHOsE WESY
a,i}{)u Biographies, Profusely illustrated, Over 1,400 pagea
oo Veluable Information about every Indian Siate.
Pmcw Rs. 10, ¢ ‘ L " {Postaez ExTnA, He. 1)
: Availeble at «ll Leading Book Stalls throughout India
{7.8.4s Represenfative i FPublizhers, London Representative r—
Mussrs, ¥oaant & Co, Yesuaxasp Pupnioarnion, Lito., SunpER . Kanani, Esg.,
230, Fifth Avenue, - 20/22, Elphinstone Circle, 2, Willoughby Road,
New York, (U.B.A)} Fort, Bombay, 1. Hampstead, London, NJW
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