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The High School Education

By Principal S. U. SHUKLA, M.A., T.D.
{Concluded from the last issue.)
e

The root of the matter is that the whole system has become
antiquated, has outgrown its utility and requires thorough overhauling
in the light of modern psychological research and the changed require-
ments of the Society. Somehow the University dictation to the schools
has not been done with any understanding or deep insight. It has
repeatedly been done without reference to the heads of schools or the
large body of teachers on whom ultimaely the burden of teaching the
subjects in the syllabus will fall. No offence or insult is meant to the
august body in whose buildings this Conference is held but it must be
plainly stated that if the syllabus of new Matriculation Examination
being followed from this year is the best that august body could pro-
duce after years of deliberation, it has, indeed, failed signally to feel the
pulse of the nation to provide for the requirements of the community.
This syllabus is a mixture of all sorts of oddments and a jumble of
of ideas representing a compromise on matters where no compromise
could fever be thought of or allowed. It has given weight to all
sorts of considerations, but those of the pupils, of their interests, apti-
tudes and their training as useful citizens, The wide options, and elective
subjects that are requisite because of the diversity of interests, aptitudes
and capacities are not allowed and the undue stress on formal subjects
which have no utility for every student is not removed. The University
has not given the right sort of lead to Secondary education. The
scheme is a characteristic product of specialists of different subjects
whose one thought was the inclusion of their own subject in the syllabus
without regard to its general appeal and utility.

The University should recognise that bigher academic studies
could be carried on, not only in a few traditional subjects butin a’'number
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of new subjects which are of equal if not greater importance to Society
and the nation. The University should admit within its portals all or as
many of normal intelligent young men and women who have had a basic
training upto a standard in some subjects which appeal to them and
which have sufficient significance for the community. Merely Languages
or Classics or Philosophy or Politics or Natural Science are not the only
subjects a University could take cognisance of. The Arts and other
useful branches of social studies have an equal claim to attention and
inclusion, But that is a matter for higher academic studies,

Regarding High School Education, the University should allow
such a free scope to the adolescents of the community that all minds of
students with their varied interests, capacities, aptitudes and achieve-
ments could find proper recognition on their successful attainment of a
specific standard.

The Matriculation Examination is a preliminary examination in
the nature of a test of general achievements and intelligence and it shall
not be looked on as a final judgment on specialists. It is only a test to
find out how many of the pupils have attained a certain degree of
proficiency in some subjects or groups of subjects so that they may
profitably undertake further studies to specialise in those or allied
groups of subjects. The University examination, its aim and procedure
will have to undergo complete overhauling and rationalisation if it is
proved to mean anything sensible and vital, The whole attitude to the
examination will have to undergo a fundamental change. The modern
boasts of examiners who with most unsympathetic ideas, set about prun-
ing and cutting, as if they were rearing ripe ‘corn, will have to go and
be replaced by a comprehensive understanding attitude which aims at
discovering the state of knowledge (not of ignorance) on the part of the
examinee,

The University Syllabuses will have to be more elective, will have
to contain more options and choices and allow more Jatitude to pupils.
The wrong insistence on a knowledge of all subjects of English, Mathe-
matics, Classical Languages, Vernacular, Science, History and Geogra-
phy will have to be changed as there is no general appeal of all the
subjects to the pupils and as the present requirement in each of these

odern Educationists of High Sehools and the University
emphasise the teaching of subjects related in no direct

e most significant activities of life to-day which will

ber of the pupils in Jater life,

to-day either through want of guidance, through

At or through extraneous circumstances have preferred
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to continue in the outworn effete way of the past. The traditioqal
idea of a general High School training aims at no spec.lﬁc goal and with
no definite bearing upon demands of the time continues to control
practice to an unwarranted degree,

THE NEED FOR SCIENTIIFIC STUDY OF SCHOOL EDUCATION.

The needs of Society and thé glaring facts of Sociology and
Psychology, the varying types of pupils in attendance upon a n'wd]em
high school all unite in demanding a reorganisation of S.. S. Curriculum
and of the requirements of Matriculation or School Leaving test. .

The urgent need of the High School at the present time is the
determination, with regatd to the life activities, the standards and ideals
that should accompany them, of the educational objective that shoul.d
guide the work, and the instructional materials to be used as means. in
the attainment of those objectives. Without deﬁnige clear-cut ob]eccl:-
tives in the light of present and future needs all curricula and methods
are bound to be artificial, archaic and formal and consequently are
bound to be failures. . :

Even though general objectives may be specif}ed to c?u*e?t tht;.
course of School Education, yet the specific educational objectives t{‘
each school must needs be determined to a large measure .by the condi-
tions under which it operates and by the needs of the pupils and com-
munity it serves.

What should be the objectives of Secondary school is. .the ques-
tion that naturally arises. What should be the‘nature. of training High
Schools should impart and how that is to be achieved is the next ques;
tion to be tackled. In the light of the objectives afld ‘the nature g
training to be imparted the vita] questic?n of reorgamsat_lo.n oil Seco;u;
ary School has to be considered and discussed not only in theory
from the point of view of practicability.

The factors in considering the objectives of Secondat:y Schoo‘lzs
are (1) The characteristics of adolescents \-ho are”to be tram:e(;i up ( ;
The needs of the community (3) The vocational needs a}?d guidance o
different groups and. finally (4) The preparation of pupils for .Ch:lg.hgr
academic training,  Some Educationists have. st.ressed seven ob]ecu.ves
taken from the report of an American Commission on the reorganisa-
tion of Secondary Education. These are of .such general importance
that they may be usefully studied by us for guidance.

SEVEN OBJECTIVES.

1. There should result an improvement in community health and

sanitation. —
d b
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2. Greater control and a high standard of command over
fundamental processes—which are such essential tools in continuing
education,

3. Home should become a more satisfactory Social Institution

Through the contribution to the cultural activity of all its
members: for the home environment of intimate and repeated experi-
ences is probably the most potent of all factors affecting our education.
The Educational experiences of the home are so oft repeated, the
approvals and disapprovals, encouragements, inhibitions are so unvary-
ing on the habit and attitude level, that the automatic reactions, the

emotions and habits of almost everyone reflect the influence of home
life.

. 4. All future citizens should be helped to find a vocation for
which they are suited and in which they may find the joy of produc-
tive effort, both because of the increased community economic resources

therefrom and also because of the increazed social stability and proba-
bility of ordered progress. )

£ [

9. There should result a more critically responsive public opinion
a united and determined effort for a better community and a more
intelligent readiness to contribute to the general welfare.

6. The ever-increasing leisure-time of great numbers of the popu-
lation may be used for harmless recreation, for self improvement or for

vicious idleness, waste, and even crime. The school should set up

higher standards of employments of leisure, if such leisure is to be an
asset rather than a liability, to the community.

7.7 Finally, the supreme outcome of the community investment in
Secondary FEducation must be higher ethical character of the: maturing
boys and girls, that they may perceive clearly their relations to their
fellows and to the institutions with which they deal, and be accustomed
tc subordinating selfish desires to the welfare of others.

The high schools are required to give pupils life experiences and
opportunities for active participation in doing and making things where-
by they may form attitudes and habits and learn through activities.
The Secondary schvol curriculum should prepare pupils for active
adaptation. Each Secondary school should know what physical needs
are necessary for majority of its pupils and what vocational efficiencies

would be required for its pupil. In the grouping of all the subjects the
schools should differentiate between subjects which

_ ! are necessarily
sequential and others which are conventionally

sequential. Again
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wherever -possible subjects should be co-related and all available know-
tedge regarding pupils should be utilised.

. The Secondary School may look upon preparation for College
as one of its justifiable functions, but it must have a broader and a
wider purpose and objective if it is to serve its real aim.

\While considering what are the functions of a High School
with regard to life we come across the crux of the whole problem,
What are the requirements of the Society ! For the sake of convenience
we may state that they are in” general those seven objectives stressed
above. The school must provide some general training in inculcating
ideas of civic responsibility, duty to State and to Society and to
Humanity. The school should aim at creating aptitudes and tastes in
subjects which have lasting values through life. There should be
cultivated sense of appreciation of music, fine Arts and literature. Ideas
about the right use of leisure and healthy recreation of mind should be
given to the pupil at this stage. The High School must continue the
work of the reorganised Anglo-Vernacular and the Elementary School.
But the trainihg given should be of sufficient interest to the mature
pupils. The school has got to develop physical and mental qualities of
all pupils. It must inculcate habits and ideas of service and give them
proper standards of conduct and behaviour. The school cannot afford
to neglect the most useful work of guidance of its pupils not only with
regard to future courses but with regard to everything and anything
of import affeeting their lives. ‘

During the Secondary School period pupils develop abiding
interest and formulate their ideas of social duties. Naturally these
have to be guided with great caution and particular care. While the
Secondary School must continue to attend to the common interests and
integrating objectives, the school should pay more and more attention
to the differentiations in the curriculum wherever possible.

With regard to the very important question, what should be
included in a High School Curriculum, no hasty or off-hand solution of
the whole problem should be given here. Yet we can safely state that with
the exception of English and the vernacular and of subjects which are
proved to be of vital importance and essential value, no absolute
requirements should be laid down, Such requirements are not in keeping
with the spirit of differentiated curriculum. Any pupil, who . satisfies
the requirements by doing satisfactory work in a certain minimum group
of subjects out of a number, should be allowed a certificate of profi-
ciency or an equivalent recognition entitling him to further academic or
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vocational studies. In modern complex life with its innumerable avenues
for culture, with its almost unlimited treasures in the way of education-
al materials no one person however gifted can utilise profitatly more
than a fraction of these. There are necessarily many paths along
which different individuals can acquire the educational experiences most
valuable to them as individuals and for the peculiar service which they
can render for Socicty, The first year of the High School may safely
be given up to the discovery of aptitudes, interests, abilities and life
purposes of the pupils, With this would come the co-related problem
of guidance along healthy channels. The guidance is not only in
matters of study but also in general behaviour, choice of vocation and
choice of subjects suited to the pupils’ special aptitude. The pre-voca-
tional or the vocational training should come in the third or the fourth
year of the High School stage.

There is just one more problem
Educational System of our country.

of specialists and scholars or the desire to parade one’s knowledge be
fore ignorant little fools, the examiners or those entrusted with th§ tasi;
of evaluating pupil’s work at the end of the High School career are apt
to give more failures than suitable recognition of g pupil’s abil;t ar:)d
achicvements iu positive terms. The life of the young should not );)ef’in
with a debit account of failures and disappeintments, The psychol oy
of failure is indeed a fata] one. The positive side of each pu‘;ii re u(')f)’
to be stressed and given due credit for. Each failure costs an as )2 on
on the very system and the Educational Machinery as a \\'imlp e

Each mal-adjustment of pupil and curriculum
the Educationists to find the proper point
questions of examinations and the inequalities of resnylts have bee
discussed fully in that pamphlet ‘Examinations Examined’, we knm:
how misguiding such artificial tests are bound to be. Other suitable
means of testing pupil’s progress and achievement should be utilised
Records of work done during the year, record of social activities‘
results of intelligence tests, records of capacities and aptity ,
got as much value as if not more than Examin
when an Examination is of a su

particularly troublesome to the
Either through the zealousness

is a challenge to
of contact, The vexed

des have
' ation marks, especially
1 : perficial type, having no relation to the
testing of a pupil’s achievements as a whole. The school should al

develop a series of extra curricular activities such ag the School Assifno
bly, the debates, dramatics and athletjcs, The value of these is ind d
so great and the success attendant on an introduction of these ;Zs

been so out§tanding that in any modern system of education these must
find a prominent place,
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In conclusion, the High School has a number of useful functions
to perform over and above the preparations of pupils for higher aca-
demic studies. These aspects of higher University studies are only a
handful compared to the vast majority which leaves school during the
different stages of studies. Their needs are as vital and as pressing as
of those who go up to colleges and the school should attend to these
even much more than to the academically inclined pupils. The cob.
webs of traditional, formal stulies of only a handful of subjects which
have been hallowed by tradition must be dusted away and the modern
High School must reorganise itself in the light of modera requirements
of the individual and the community so that it may retain its useful par=
pose of so educating the individual that he may bz trained up to be of
the greatest social usefulness to the community and at the same time
find the fullest scope for his natural abilities and capacities. '

Two Methods of Education.

By Principal K. S. VAKIL, M, Ed., F. R. G. S., M. R. S T., L. E. S. (Retd.)
(Opening Address at the Bombay Presidency Secondary
Teachers’ Conference.)

———

Educational exhibitions are valuable helps to teachers engaged
in actual day-to-day work of educating young people. They enable
them to compare their work with that of others engaged in the same
field and to improve it in any manner in which improvement may be
suggested by such comparison. Seeingis believing. Suggestions received
from oral instructions of the head teacher or the Inspector or from
printed words of books on education are far less effective than sugges-
tions received from actual specimens of work done in schools and ob-
served in exhibitions such as this. Hence, to my mind, educational
exhibitions are far more valuable to teachers than educational conferen:
ces.

We are living in fast.changing times—times which demand less
talk, more work; less theory, more practice. Edacation, if it is to
improve and become satisfactory, must change its present far too verbal
and bookish character and take a thoroughly practical turn. We have
tried the literary and bookish methad of education for over a century and
have arrived at a stage where everyone, official and non.official, is com-
pelled to admit that it has failed. The Government of India themselves
have admitted the failure of the present system of education and recog-
nised the need of its radical readjustment, Leaders of public opinion

.
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too, have been reiterating their demand for educational reconstruction.
These official and non-official movements for educational reform have
resulted in the production of Wood and Abbott’'s Keport on the Govern-
ment side and the Wardha Education Scheme of Mahatma Gandhi on
the popular side. Discussions are now proceeding on these two sets of
proposals and endeavours are being made to evolve a final plan con.-
taining what is good in both.

The Wardha Scheme which has of late engaged much public
attention rejects the present method of education through books, lessons
and lectures and proposes instead the method of education through
practical work,

The difference between the two methods appears to me to he the
same as that between the traditional method and the activity method.
To put it in the words of Dr. Kilpatrick, “the traditional way is limited
to subject matter-set-out-to-be-learned. ‘Study’ is the effort to acquire
this. To learn is to acquire so as.to be able to give it back on demand
precisely as originally set out. All this i3 control from above and with-
out, not as with the activity programme—the building up from within of
ever better and more responsible self-direction. The teacher in the
traditional way fixed in advance what shall be learned. This is the
static way brought down from the distant past where each generation
merely repeated the preceding and what all should do was fixed either
by custom or autocracy. The activity way, contrarywise, is the way of
democracy and of a growing civilisation directing itself to ever better

things through conscious study.  Under the aetivity method suggested

by the Wardha Scheme, if it is properly worked out, classrooms may
be expected to become places where children are active, not passive,
where they learn through their own activities in groups or as individuals,
instead of listening en masse constantly to lessons and directions given
by teachers. They may be expected to become places where children
are stimulated by the freedom offered to them, by the activities of their
companions, and by the suggestions of their companions and teachers
to do something and produce something of immediate interest to them
or of value to them in relation to their environment.  When the activity
method of education is generally adopted in schools. there will be 2n over.

" whelming number of specimens of puapils’ work for exhibition on occa-
sions such as this. At present, owing to absence of any provision for
practical work in schools only a small percentage of schools in the pro-
vince do such work and are in a position to supply specimens of their
work for exhibition. Let us hope that this situation will soon change
for the better under a more satisfactory plan of education.
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The Headmaster and the School.

BY Sri. P. S. VAIDYANATHASWAMY AIVAR, B.A., L.T.

“The Headmaster is the school and the school is the Head-
master,” said an experienced educationist in the course of a familiar
talk to a few friends of his. This saying has a good.deal of truth in it.
In these days when either owing to communal consciousness or internal
dissensions in a school, the headmaster is changing too often, or the
headmaster and assistants try to measure their strength in tale-bearing
and mischief-making with the result that the management, without any
real notion of the internal situation, proceed to pass resolutions either
throwing out an Assistant or sending away a Headmaster, it is of para-
mount importance, to consider the truth and implications of the above
saying. Indeed, one wonders to be told that a certain school has seen
10 Headmasters in the course of a decade or that almost all the masters
that served there ten years back have left it. About the strength or
solidarity of such a school very few may have high hopes. On the other
hand, a school which is reported to have a Headmaster in a staff of not
less than 20 years’ service is most likely to command the respectful
attention of any outsider. When we hear of colloquial names like

“‘Dr. Arnold School’ or ‘Dr. Miller College', we are filled with a sense of

reserence and admiration for the long and close contact which those
two persons had for their respective institutions and it is no surprise
that common people remember more distinctly their names than those

»of their institutions. So also several schools in our country are

remembered by the people more on account of the Headmaster who

'had a long connection with them. Hence it is but right to say that in the

opinion of the public there is a complete identity of the Headmaster
and the school,

If so, what should a Headmaster be to deserve this identifica-
tion ? It is not enough if he is merely a gentleman who is a favourite
of the manager or the Educational officer or he is able to appear
neatly dressed and make a few formal decent utterances on certain gala
occasions. He should be a man of real responsibility. He should so
far forget his personal interests as to make the school interests his
own. The feeling that the strength, popularity and glory of the school
depends entirely upon him, should be uppsrmost in his mind. and never
either by act or intention he should try to gain any personal object or
do any personal injury to any one irrespective of its censequences to
the school. He should remember that only the school, well-kept and
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well-conducted, would keep him fit for his job and not otherwise.
This realisation on his part is possible only when there is sound discip-
line in the school. How can this be observed ? A well disciplined
school is that where, according to W, C. Bagley, discipline is conspicu-
ous by its absence and it has become 2 fashion or the commonly
prevailing made. The functions of discipline in a school are to create
and preserve the conditions essential to progress, to prepare pupils for
effective participation in adult society, and to teach lessons of self-con-.
trol by persistent and sustained effort. This kind of discipline can
never be said to exist in schools of every sort. The pupils in an ill-
disciplined school can easily be marked out. They are insolent, in-
different, disdainful, boisterous, impudent, and sullen. They scamp
work, defy teachers, howl about, scribble on the walls, make rooms
untidy, disturb meetings and copy during examinations or desperately
ignore examinations, The Headmaster should therefore, be, a person
whose presence will be a guarantee against these features of indiscipline
and will ensure the automatic and smooth working of a school on right
lines so that there may be no need of any mentton of discipline.

This is a great responsibility that vests in the Headmaster. How
‘can he discharge this responsibility? It is not enough that he is very
brisk and industrious nor will it do that he has high academic qualifi-
cations. He should in the first place possess the teaching personality

of a teacher. Personality here is generally understood, according to
educationists, to consist of the following if not more q
Address, personal appearance, optimism, reserve,
sincetity, symwpathy, vitality and scholarship.
that he should have an Organising capacity.

tion in a school is to train the pupils to bec
to cnable teachers to put forth thejr best and
the school well.  To achjeve this purpose,

friendly, same and sympathetic by nature in
be able to teach classes so that his assist
in him a guide in times of doubt,

ualities namely
enthusiasm, fairness,
It is equally essential
The purpose of organisa-
ome honourable citizens,
to invite the public to help
the Head-master shal| be
the first place. He shall
ants may always hope to find

He should be accessible to pupils
-who wish to make representations to him and he should be interested in

boys’ outdoor and general activities, He should be often conferring
with parents and be loved by them. He should consider the Inspector
as a friend and should avail himself of CVely opportunity to seek his
advice, help, and co-operation. Above all, his relationship with the
assistants should always be of a very cordial nature. He should pever
do or say anything in the presence of pupils that may, to the slightest
extent, detract fcon their sense of reverential regard fo

r their masters
and never should he find fault with his teachers before

pupils.
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Necessary as it is that the Headmaster should be an ab!e teache'r,
it is all the more necessary that he should be a good organiser. His
organising capacity is of so vital a significance that oftentimes .hls capa-
city as a teacher is left cut of account. Generally, a weak, l'ncapaFlle
or imprudent Headmaster can be spotted out from the way in which
a school is organised. A school where boys are unruly, game§ and
sports are not well provided for, intellectual recreations such as literary
society meetings and competitions are not systematically e.ncourﬂged,
group organisations such as scout troops and excursion parties are not
carefully nurtured, cannot be regarded as well kept or well or'de.red-
We see in many places schools housed in bad and dilapidated bulldmg's-
with dingy and over-crowded class-rooms, little or no space for physi-
cal exercises, no reading room facilities for boys, no scope afforded for
literary activities and no hearty cooperation between the Headmaster
and the parents. The Headmaster of any such school can. have no
claim to the grateful memory of either the pupils or the public at any

time and no one will have any reason to consider such a school as any-
thing but ill-organised.

To avoid all the defects and drawbacks of anill-organised schoel
the individual capacity of the Headmaster alone will little suffice. The
willing and cultured co-operation of all the masters is abso.]utely essen-
tial. Indeed, it may be postulated as a fundamental condition that the
glory of the Headmaster is bazed upon the glory of the staff. The more
a teacher is respected and encouraged the more the Headmaster becomes
dignified and popular, The less the teachers are encouraged the less
the co-operation that the Headmaster can hope to get from them, and
the more the dangers to which the school in all*its spheres may be ex-
posed. The Headmaster who is very well qualified in all respects may
sometimes be f.ailing in his dealings with his assistants and on that ac-
count alone all his otherwise appreciable virtues may be pushed to the
background and he may be judged not only a tactless man but ;
haughty and vain person. To ensure this co-operati?n of all the sta
the Headmaster shall be quite fair, sincere, sympathetic and at the same

time reserved. As a matter of fact, these are some of the qualities going

to form the personality of a teacher as well as .the» H?admasler. . As‘ a
teacher should exhibit those qualities in his d}ealmg:gs Wlth. the pupils, ;;)
the Headmaster should display them in his " dealings with the staff.

"Truly a bad Headmaster can be discovered easily from a mere observa-

tion of his behaviour with the staff.

Let us see in what ways a Headmaster is oftentimes proving
bimself deficient or unpopular. In several schools, especially aided
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schools conducted by individuals or managed by committees, the day to
day relations between the Headmaster and the staff are peculiacly ana-
molous and offending to any educationist’s sense of good discipline.
The four qualities of fairness, sincerity, sympathy and resztve mentioned
above are variously lacking in the Headmaster in some school or other.
He is perhaps choleric or splenetic by nature and gets extremely pro-
voked or irascible for the slightest cause and forgets himself so far as to
bawl loudly to the staff and attract around him a crowd of aping and
whining school boys. Or heisa man of deep prejudices, curious
predilections, and bad vindictiveness of spirit.  As such he has no trace
of fairness, of sincerity or sympathy about him. He considers it a mar-
vellous weapon to exercise his powers of distributing work among the
staff, if he has a mind to spite, ill-treat, or send away any member of
the staff. He may on ordinary occasions pose himself as a great up-
holder of righteous principles always giving due consideration to the
service and capacity of masters. But if some one of the staff chances
‘to be not in his good graces then all his tall talk of fairness vanishes to
thin air and he acts with a degree of partiality and vindictiveness that
should not at all be associated with the Head of the institution. He
distributes work in such a way thata particular assistant is bound to
get disgusted with his job and not unoften, if he be a man of indignation,
‘resigns his office and gets free from an unwelcome control. Or the
Headmaster tries to find faualt with the assistant in odd wavs for “either
coming to the school late by 5 minutes or failing to attend an entertain-
ment of the school boys on a holiday or for having left unccrrected an ill.
spelt work in a boy’s composition note bcok, or for not being so lucky
as his colleagues in producing promotions in his class at the end of the
year, This fault-finding propensity on the part of the Headmaster is
developed to such an unscrupulous extent on occasions that he makes a
confidential report to the Manager or Secretary containing all kinds of
representations or misrepresentations with the result that an assistant is
surprised one fine morning with an order giving him notice of discharge
from the school or stopping his increment ; and no amount of appeal
or application on the part of the assistant bears any fruit. This kind
of activity on the part of the Headmaster is a complete negation of any
possible virtue of sincerity or sympathy in him. While the Headmaster
on the one hand evinces his prejudice against one assistant,
he on the other hand displays a surprising degree of indulgence to
another assistant for whom he has taken a ‘fancy’ either because heis a
man of high connections or because he has been doing some
personal services to the Headmaster in other capacities. For ex.
ample, such an assistant is invariably exempt in practice from the
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obligation of keeping correct time in attending school or valuing bis

‘composition exercises up-to-date and carefully or adhering to the other

rules of school discipline. The Headmaster is all sympathy and sin-
cerity in his case, and he showers upon the assistant favours varied and
rich. He is placed in charge of the school scout troop, or association
work or some confidential record work year in and year out and some
decent allowance is guaranteed for him in addition to his salary. What
does this indicate except a gross violation of the virtue of fairness ?

These and similar instances are not at all likely to ensure any
growing co-operation between the Headmaster and his staff. On the
other hand, the dangers of a school having such a Headmaster will be
only too many, and will doubtless undermine the foundations of popu-
larity and usefulness of the institution. By a series of lucky circum-
stances a man may be able to stick to his position as a Headmaster for
several years without possessing any virtue to entitle him to the office.
The world will only heave a sigh of relief when such a man vacates his
office and with Benjamin Franklin we can only exclaim ‘Ah poor
deluded people, you are doomed for a time to turn the grindstone for a
booby’.  On the other hand, a school can little afford to lose the ser-
vices of a really good Headmaster ; for verily he will be, naturally, so
closely identified with the prosperity of the school that no one can help
sighing with grief at the time of his leaving the school. I remember a
stalwart educationist of a Headmaster who could boast of having
harmed not even the smallest menial in his school, nor of having spoken
harshly to an assistant nor of having done or said anything either in his
relations with the pupils or the public that might imperil the personal
dignity of a teacher or his command of discipline, and who could count,
among his achievements of a decade, upon having acquired a huge play-
ground for the school, started a well-equipped hostel for the boys,
enriched the library and the laboratory two fold and three fold, encour-
aged the school champions to compete in District and Provincial
Athletic competitions and won many trophies. When he retired quite
against the wishes of the management and the staff, on account of
his old age and with a view to make room for his trusted first Assistant
it was a sight for gods to witness the series of entertainments lasting
for aver a week held in his honour by the staff, the pupils, the public,
the parents, the old boys and friends. To day long after the gentleman
departed from the schcol aud from this world too, the staff of the
school are cherishing the most grateful memories of the late Head-
master. The portrait of the person and the several blocks of buildings
named after him serve as but a vague indication of the green memories
of the public.
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Hence the whole purpose of the organisation of school work can
best be served by the Headmaster’s hearty co-operation with the staff,
That is the keynote of success to achieve the other aim ef teaining the
pupils, or making the teachers put forth their best or to secure
the help of the public. Let me be therefare content with examining the
scope of such co-operation and the ways of achieving that, The Head-
master of a school is in all but name only a teacher and his being the
head of 2 school cannot in any way keep him secluded from the
ordinary feelings and sentiments of a teacher. The day-to-day work of
a teachert i3 the mainspring of Lhe entire life of a schoo). Only so long
as teachers are cheerful and enthusiastic and optimistic the pupils will
have the benefits of free and growing knowledge. To keep the teachers
in such a happy mood. the Headmaster should have a clear grasp of
bis duties. His is mostly a work of supervision while the teacher’s is
entirely a work of service. Service, to bear full fruit, should be unfet-
tered and cheerful. The teacher should never feel that his work is
impeded by the carelessness or rudeness of the pupils, Nor should he
feel that his capacities and resources are not properly encouraged or
utilised by the Headmaster, Hence the Headmaster's dutics towasds

the staff may be broadly considered under two heads namely distri.
bution and supervision of work.

The distribution of work is, indeed, a matter of great tmpartance,

especially in large schoals.  In all well known schools of the West and

even in India the practice seems to be to treat all masters of equal

qualification mostly on an equal footing regarding the distribution of
work.  We understand that in the Santiniketan School of Doctor
Tagore, masters are all given a free range of work and it is said that
even the wock of the Headmaster is for all practical purposes attended
to by the masters by turns so that every one of the staff has come to
feel the same atrachment to the school and its property. In the distri-
bation of work there is absolutely no invidious distinction shown
between one and another. In certain schools masters especially in High
School classes ate allowed to choase the work that they like best every
year aud attend to it with zest. In several ather schools the plan of
work is that the high school masters are allowed to go up from
JV Form to VI Form along with the puapils each vear and again begin
a new rotation. This is supposed to satisfy g healthy principle from
the point of view of the masters and papils aamely that the boys will
have a growing filial cegard for teachers and the teachers will have a
parental interest 1a the success of the pupils at the final examination
and afso a full grasp of the boy’s merits and defecis. On the other
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hand, certain queer natured Headmasters in a few schools seem to be
paunic-stricken to be told of such a proposal. They think that a teacher
aftec his appointment, unless he happens to be connected with some
bigwig or favoured of the management or a personally helpful ally,
should not be allowed to have touch with anything but the lowest class
for a few years and afterwards also only if he pleases the personal
whims of the Headwmaster. But the pupils having ance come under the
care of the teacher, may be filled with real respect and regard for the
teacher and may be only too glad to continue their studies for the next
year also under his guidance. This is really an anamoly. A true and
well meaning Headmaster will disdaia ta check the free growth of a
teacher’s spirit of service and his teaching enthusiasm.

As regards the other aspect of the Headmaster's work namely
supervision, it deserves elahorate attention. The distribution of work,
important as it is, cannot be regarded so fac-reaching in its consequen-
ces as the supervision of the distcibuted work. The effect and thorough.
ness of the school work eaticely depsnd on its supervision, Hence the
Headmaster of a school should geaerally regard supervision as his most
important piece of duty and if properly carried out that will remove a
lot of misunderstanding, indiscipline and confusion in a school. As a
matter of {act, real supervision may include all that a Headmaster is
expected to do not aaly within the working hours of a school but also

otherwise, But here we coafine ourselves to supecvision withia schaol
hours.

The Headmaster of a school is responsible for the easy and
smooth working of a school accarding to a time table carefully .drawn
up. He has to look aftec the pupils atteading to their work in different
classes, the pupils doing their work regularly according to teachersv'
wastruction, the masters feeling undisturbed in theic work and the pupil
behaving in a disciplined and orderly manner both in class-rooms 2nd
outside, Of course the maintenance of the necessary school recorfis.
time tables, corriculum, and the conduct of examinations are all routine
matters of supervision which need not be considered a‘t present; for
given the carefu} daily supervision of the work going on in the scheol,
everything else will antomatically follow.

It is the daily supervision of the school work that is oftentimes
lacking in several Headmasters. A true Headmaster is expected to
supervise all the classes daily, correct teachers gently, and encourage
them, punish snitably cases of boys’ misconduct, held teachers’ confer-
ences to clear doubts and answer questions. In several schools the Head-
master seems to feel that he is 2 privileged gentleman who can cdme
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and go as he likes and who need not be bound by any rigorous routine
as the teachers. Especially, when the headmaster feels he has some
influence with the school authorities, he does things as he likes; so much
so that several flaws in the daily conduct of the school work créep in
and the discipline and efficiency of the school are endangered, For
example, in a school lacking in regular supervision many evils are noticed,
Pupils do not attend their classes regularly. They abscond from cer-
tain clasSes with impunity. They come to classes grossly indifferent to
their studies and defy the teachers when they are chastised. They
stroll about the school as they like during school hours.

. They play
several other boyish pranks such as how

ling at teachers, scribbling
abusive languages on the walls and bullying younger boys. These ir-
regularities, if checked then and there, wijll completely disappear to the
good of the school. If they are not checked, they

‘ grow into positive
dangers to the school discipline and reputation,

What shall the Headmaster do to check these irregularities? He
can do much by way of supervision, He should first check the atten-
dance of pupils. In about half an hour after the school commences
every day he shall go round the school visiting class after class. The
strength and the number present are noted on the black board in each
class as soon as it is commenced.  All late comers shall be kept out-
side the class till the Headmaster finishes hig supervision, unless ' the
teacher is pleased to admit the boys for valil reasons. As soon as the
lesson is commenced every teacher may find out all cases of delinquency,
indifference and impudence in the class, Such of the boys as in the
opinion of the teacher deserve scvere notice may be kept standing in
the class till the Headmaster finishes_his round, The Headmaster, a: he
goes along visiting class after class seeing on the board the number
present, may stop to find out the cauce for large absence if any. Late
comers standing outside may be questioned and jf they be habitual or
wanton they may be given a cut or two by the
Such of the pupils as are kept standing in the class for any act of in.
discipline should also be attended to by the Headmaster and given a cut
or two. All such punishments may be for the sake of discipline, record.
ed in a note book to be styled the discipline register of the cla,ss. The
Headmaster can do this kind of supervision twice daily and more too if
necessary. The school gate should always be watched by a person and
no boy coming to school later than half an hour should at a)] be
admitted inside unless he brings with him any letter from

Headmaster and sent in,

his parent to
the Headmaster or class master. Except during recognised intervals no
]

boys should be allowed to loiter about eijher inside or outside the

school. Boys found doing so, should be found oyt by the Headmaster
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by himself or through a specially appointed discipline board and such
cases unless justified by valid reasons should be punished by the Head-
master with a cut or two on the palm and such punishmsnts recorded
in the class Discipline Kegister. Prompt and punctual attendance on
the part of boys may be encouraged by instituting prizes to both for
classes and individuals for the best attendances, such as by way of a
rolling trophy. Boys found guilty of other kinds of indiscipline may be
suitably punished either with warnings or cuts. All such punishments
may be recorded in a discipline register and serious and repeated cases
of misbehaviour may be circulated and put upon the notice board, once
a month. For this purpose the Headmaster will do well to enlist the
services of teachers of the school in batches by turas every month so
that the combined wisdom and experience of the masters may be of
great good for the school. In addition to the teachers the Headmaster
may regard it as a very encouraging step to enlist the services of some
of the well-behaved pupils in various classes. For this purpose it would
be good that the Headimaster himself appoints the monitors of the vari-
ous classes in the school by some process of testing so as to choose
intelligent as well as brave boys and he may hold talks with them now
and then. Of course the teachers may be asked to give them suitable
training in watching for cases of misdemeanour and bring them to the
notice of teachers. This method may work great joy and enthusiasm
among the pupils and the monitorship of a class then may be considered
as a work of real merit and strength and not physical growth only as
at present.

In conclusion, it may be said that the Headmaster of a school if
he is to keep up the reputation of a school and muke it a useful training
ground for all the young folks that come within it, should try to
keep it free from the drawbacks of an unruly school and an unruly
school is marked by the careless behaviour of the pupils, indulgence
and weakness of contral on the part of the Headmaster and the inade-
qQuate preparation and brief tenure of teachers. To keep efficient control
over the boys and staff the Headmaster should be a man of marked
character, indomitable will, deep sympathy and great reserve, He
should realise that he is but the symbol of the combined work of the
staff and never should he try to lord it over the establishment and think of
terrorising the staff into obedience by the exhibition either real or
assumed, of his superior authority, The boys forming the chief element
of a school should be kept in healthy check and the Headmaster will be
cutting at the root of the school greatness if once he makes it appear to
the pupils that heis weak.minded, or loose-tongued or prejudiced

against any particular teacher. The boys’ misbehaviour is generally .
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infectious and if the Headmaster either because of his spite for a teacher
or overfondness for a pupil makes it appear that he is trying to judge
between a teacher and a pupil, woe be to the school discipline and
never would it be possible for the Headmaster to maintain perfect order
afterwards. Even though a teacher might have done a serious mistake
to a pupil the decent course for the Headmaster is to lend a patient ear
to what the pupil or the parent says and sympathetically listen to the
teacher’s explanation and dispose of it in a magnanimous way realising
all the while that the teacher, whatever he did, was but a representa-
tive of his. Generally it may be said that he is a weak.minded Head.
master'who allows himself to be approached by pupils with complaints
of all soits. The usual course for the pupils should be to make their
representations to their respective teachers. The Headmaster need have
no personal talk to the pupils except through the monitors. Indeed he
shall be so tactful and reserved that ill-behaved and impudent pupils
will be really afraid of approaching him with frivolous complaints
against teachers. This may be ordinarily avoided if only the Head-
master goes round regularly supervising the classes every day.

Hence, blessed is the school, they say, which has for its head
a person of truly good personality. Contented and cheerful are the
staff. Dautiful and brilliant are the pupils. The public can have no
better satisfaction than to send their children to cuch a school with
money and advice. The Headmaster is held in such a high regard by
the people that his name is identified with that of the school and he is
regarded as an embodiment of the ideals and traditions for which the
school stands and it is needless to say that people will ill-afford to lose
the services of such an ideal Headmaster for the school.

The Higher Technical Education in Egypt

By PrOrESSOR CHARLES ANDREAE.
-—.'4.___

Engineering has, at all times, played an important part in the
development of agricultural countries. In Egypt, particularly, where
first rate problems of water supply and irrigation had, almost incessant-
ly, to be faced and solved, it has rendered invaluable service and
contributed to a large degree towards the agricultural development of
the country and the prosperity of its people.

The wealth of Egypt depends mainly upon the Nile and its
annual flood, but, as the natural flow of the river is not sufficient in
itself to satisfy water requirements, extensive irrigation and storage
works have had, for over a century, to be envisaged, carefully planned
and put into execution. The first work of this kind, in the long series
of dam constructions, which followed, has been the Delta Barrage near
Cairo, built by Mohamed Aly the Great, about a hundred years ago.
In the beginning of this century the famous Assuan Dam was built, since
then heightened twice, A large number of other bairages, erected
methodically and successively in various parts of the Nile, now regulate
irrigation in raral Egypt and an important dam at Gebel-Aulia, near
Khartoum, has just been completed in order to allow the storsge of still
larger quantities of water. In connection with these great works, an
extensive system of canals, regulators, etc., has been carried out and is
still in progress throughout the country, whilst in the matter of water
distribution and drainage of land, a vast number of pumping and power
stations have been erected and will be further required in years to come:
It is, therefoce,e vident from the foregoing considerations that engineering
and agriculture have been and are closely connected in Egypt,

Over and above agriculture, there has always been a more or
less constant work in connection with harbour and railway constructions
roads and other means of communication. Villages and towns required
and still need great improvements. They require light, water supply,
canalization and sanitation, which again entail municipal engineering
and town planning, The continuous increase of the population natu-
rally leads 10 the creation of industries and to the consequent erection
of up-to-date factories, run by power or steam. All this represents an
immensity of varied and specialized engineering work and an ever-
growing need for qualified engineers. o

» * *

In order to meet these drastic needs, a school of engineering was

created as far back as 1820 by Mohamed Aly Pasha, but it has had t¢
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close up several times in the face of the difficulties that prevailed at that
time. It was, nevertheless, re-opened a few ye

ments of the State for a larger number of en
so the school went on until it was finally transferced to its actual place
at Giza, where new buildings, beautifully situated on a part of the
Orman gardens, were erected in 1903, in order to accommodate it,

ars later as the require.
gineers was growing, and

The inteliectual renaissance of Egypt, which had been the strik -
ing feature of the reign of the late King Fuud 1, bas given to the whole
question of education a fresh and uplifting impulse, 1In the year 1926
the Egyptian Government brought about a thorough reorganization of
the Royal School of Engineering. The enormous programme for new
public works and for their aperation, as also for the maintenance of
existing ones, fully justified the efforts of the Government in educating

and training, within the country, an adequate body of national technical
men,

In 19206, My, H. Potterat. an experienced engineer and late
Professor at the University, of Zurich, was appointed with the object
of commencing at once a vast reorganization of the School, on the basis
of scientific and educational principles that had
in Europe.  Unlortunately, Mr. Potterat suffere
hardly two years and died in Janaary, 1928,
writer,

Until 1935, when it became a Faculty of the Egyptian Univer.
sity, the Royal School of Engineering was ruled by the law of 1927,
which was slightly modified in 1930 and 1932, The main principle
behind this law was to guarantee a close coanection between the work
of the School and the practical needs of the country, For that purpose
the law introeduced a School Council of nine members, five of which,
including (the Chairman, were to be chosen outside the Schaol Staff,
amongst the leading engineers in the various Government Administra-
tions and in private enterprises. To give to the representatives of
independent practice such influence in the direction of the School was a
proper and wise course to follow, if a too theoretical, one.
was to be avoided and a fair comprehension of the special
country secured, through the collaboration of technical
thorough knowledge of local requirements and conditions,

proved their efficiency
d from ill.health after
He was replaced by the

sided teaching
needs of the

In Egypt, students of engineering have no opportunities, as their
colleagues have in England and other countries, of being trained for
practice in places other than the School of Engineering, as there are no
offices of Consulting Engineers and the number of factories and indus.

trial enterprises is, as yet, rather limited. Thig unfortunate situation

men with a .
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prevents students from undergoing an apprenticeship, and the School
of Engineering is compelled, in the circumstances, to consider not only
the scientific preparation of students, but at the same time, their intro-
duction into practical enginecring. The graduates, who, in their large
majority; are appeinted to Governmental jobs, must be able to do,
straightaway, useful practical engineering work, and that, mote or less,
independently. This consideration compels the School to specialize up
to a certain extent.

* * *

The course of University standard is four years. Admitted for
this course are, on principle, bearers of the Egyptian Secondary
School Certificate (mathematical section). But in order to complete
their preparation, a preparatory year was introduced in 1930, after
which the student had to pass an entrance examination. At the end of
each academic year (end of May) there is an examination ; no stadent
is allowed to pass a higher year’s course if he has not succeeded in the

examinations of the year before. In this way the weaker students are
gradually eliminated,

The School of Engineering, now the Faculty of Engineering,
has, for the time being, four Departments, which train their students
for different technical professions: Civil Engineering, Architecture,
Mechanical Eongineering and Electrical Engineering. The first of the
four years is common for all four Departments. Itis mainly devoted
to those sciences, which are the basis of higher engineering, such as
pure and applied mathematics, descriptive geometry, physics, the ele.
ments of the theory of structures and survey, etc.

The main technical subjects for the Civil Engineering Depact-
ment are: Sucveying, irrigation and irrigation design, bridges, metallic
constructions, reinforced concrete, municipal engineering, roads, railway

and maritime works and related subjects, Great importance is attached
to hydraulics.

For the Architecture Department: Drawing, perspective, bistory
of architectural design and project, etc. ‘

For the Mechanical Department: A thorough course on
machines, theory as well as design, steam engines and refrigeration,
internal combustion and hydraulic machines ; great importance is also
attached to the planning of power stations, where the mechanical as
well as the electrical part is treated, Fajr attention is given also to
workshop technology and industrial management.
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For the Electrical Department: Besides the mechanical snbjects,

which are given a smaller place thap i the Mechanical Department,

electro-technics are taught in a more detailed and specialized way.
Direct and alternative cuorrent theory and machines are given a wide
space, as also electric tradition, transmission and power plants ; lec-
tures and exercises are given regolarly on light, electricity, telegraphy,
telephony and radio eng?neering, to prepare engineers for the corres-
ponding Government Departments.

The programmes do not differ much from those of similar ins-
titutions in Europe, A great part of the time is devoted to practical
exercises both in the drawing offices and laboratories, the latter being
an jmportant part of the premises of the Faculty, which disposes, at the
same time, of large and up-to-date workshops for metal and timber
work. Itis a recognized principle that engineers should have some
manual training, which, ip Europe, the student s usually able to get in
factories and workshops outside the technical institute or the Univer.
sity.  As in Egvpt similar opportunities far tratning  so many rtudents
ate difficult and rare, the Schoo) was forced to provide then within its
premises,  These School workshops ape equipped with the most modern
machine tools and facilities tor foundry and all kinds of meta) work,
and also for joinery, this kind of work being considered important
specially for . the students of architecture. A}) students of the prepa-
ratory and ot the common first year work there several hours each week,
whereas those of the Mechanical and Electrica] Departments work in
them during the several weeks of the summer vacations for practica)
training in technology and management. '

Owing to the exceptienal importance of irrigation
subjects, particular care is devoted to the te
laboratory is equipped with instruments of fa
of hydcaulic phenomena, for measurements a

and related
aching of hydraulics. A
cilities for the observation
nd experiments.

The Mechanical Department has, since 1929, a laboratory for
heat engines at its disposal. This laboratory comprises a Jarge boilers
steam engines and tucbines, internal combustion engines, Diesel and
other useful machines. The engines are connected with dynamos, which
produce the electric light for the Faculty and the current for the labora-
torias of the Electrical Department. A special section is devoted to
tests and researches on concrete and reinforced concrete; its implements
include a 500-tan press (Amsler) by means of which columns 7 ms.
high caa he tested, a pulsator, a 175.t0n bending machine etc.

The Institute is further equipped with g laboratory

' : ' for investiga-
tion work on foundation soil, the object of w

hich is to investigate the
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behaviour of Egyptian soils under the load of buildings and of civil
engineering works. It attempts to find out the relation between loads
and the setting of constructions and the physical characteristics of the
different kinds of soils. This laboratory is quite young, having been
established as recently as two years ago, bat it has, nevertheless, been
able to do good work and to render precious setvice; some of its works
were successfully submitted to the International Congress for Soil
Mechanics at the Harvard University (U. S, A.) in 1936,

In 1933 H. M. the Ring Foad I laid the foundation stone of a
Bew laboratory for tbe Electro-technical Department. This labora.
tory was completed and put into operation at the beginuing of the
academic session in October, 1935. It contains lecture and drawing
rooms, {aboratovies for direct and alternative current, & high-tension
testing room and [aboratories for light electricity, telegraphy, telephony
and radio engineering. A new laboratory for Physics, both for teach-
ing as well as for research work, is at present under consideration, and
one for the demaoasteation and investigation of irrigation schemes. For
some titue  past the addition of a new Department for Chemical I[ndus-
try to the Faculty of Engincering has been ‘in contemplation, but up
to the present moment the project did not materialize, possibly on the
ground that these is at present no sufficient scope for its creation.

* * *

The teaching staff of the Faculty is, for the present, both Egyp-
tizn and Foreign. [t js composed of 55 members and a staff of Assig-
tants (Demonstrators). The junior members are all Egyptians trained
in Europe, Amongst the best graduates of the Faculty, some are select-
ed, after a few years of practice either in a Technical Administration
or as Assistants at the Faculty itself, for the purpose of undergoing
further training and specialization abroad. When they have obtained
higher degrees or terminateq an appropriate practical training, they
are appointed at the Faculty, generally as assistant-lecturers, In this
latter capacity, they are enabled to train themselves in the art of teach.
ing under the guidance of senior members, with a view to filling, at a

later stage, the post of Professor and replacing, gradually, the retiring
Foreign members, .

As European experience shows, all technical progress, whether
administrative or industrial, depends, to a large extent, on the advance.
ment of the technical training in a given couatry. And the progress of
an engineering school is of the utmost importance to a .country which
depends for its economic development upon teachnics, as is the case

with Egypts  Unatil the present day, nearly all graduates of the Faculty
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of Engineering have entered Government services as engineers or archi-
tects. But the time is not so distant when graduates of the Faculty
will also be required by industrial and other enterprises, and the
authorities of the Faculty have borne this coming possibility in mind;
they have arranged their programmes accordirgly, and followed, in this
respect, the principles of similar institutions in Furope; they have
gndeayoured to maintain a fair middle-way between scientific and

;/prachci\rammg {I. R. L. B)

\,‘ —

S an Thoughts on Education.

¢/; By Sri V. V. DIVEKER, B. A., B. T.

Al Bunw7 the course of my work as a teacher for the last 22 years
I have come across several classes of students in and outside the School
and have done my best to help them whenever possible by advice and
guidance. Sometimes when I am alcne having a stroll on the beach the
following thoughts recur to my mind, and I have put them down here
for the information of my brother teachers.

At present the Wardha Education Scheme is uppermost in the
minds of all and specially of those interested in the education of the
young. Though I do not mean to go into the details of the Scheme, as
I have done so before, in the columns of the Indian Educator. 1 mean
at once to say that it is based on a base craft round which all instruc-
tion will centre. There have been criticisms for and against the scheme,
which has citizenship and self support as its ideals and even the Vice-
Chancellor of the Bombay University referred to it in his Convocation
address as impracticable. The new Educational Commissioner with
the Government of India in his first interview, soon after landing in
India said that the ‘scheme was ‘‘interesting” though he did not pro.
nounce any opinion on it. However he added that basic education had
not been self-supporting in England. The sponsors of the scheme have
started a Trammg College at Wardha to train students (teachers) on

: Az he Government of C, P. are proceeding with

N spread education in that province though
» \hat scheme. Some time back a deputa-
% Hen. Mr. Shukla and laid before him
and he promised to leok into their
t. In our province Government have
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appointed a Basic Education Officer to start instruction on the lines of
the Wardha Education Scheme.

* * *

The Government of Bombay have issued a circular stating that
Hindustani is going to be made compulsory in all the Primary and
Secondary -Schools of the Presidency. Hirdustani, which according
to Congress is going to be the Lingua-Franca of India, will be made
hereafter compulsory in the higher standards of the Primary School
and in the lower standards of an English Teaching School, The script
to be used will either be Devanagari or Urdu and there will be no exa-
mination in that language though learning the same is compulsory. In
the Madras Presidency there is great agitation on that point as the
public think that it will be a new danger to the pupil’s mother tongue.
In my humble opinion there should be no objection to the introduction
and study of an additional language.

* * *

The Government of Bombay desire to introduce Commercial
education in some of the Government High Schools and thus give it a
vocational bias. In this connection I should like to refer to an article.
that appeared in the Kaiser-i-Hind in which the writer deprecates the
ideas of over- early specialisation, The Principal of the Sydenham
College of Commerce also is of opinion that specialisation in the earlier
stages of a school curriculum will not lead to good and benefit the
students either. He is further of opinion that the parents of students
studying in the High School are not in a position to make up their mind
as to what course their children should take up and he thinks that
early specialisation is not possible under the present circumstances. He,
therefore, suggests that in case specialisation is to begin, students who
have specialised in certain subjects may, if necessary, be allowed to go
in for the general course at a later stage. Itis learnt that in England
this specialisation in a Junior Vocational School begins generally at
the age of 11. But conditions .in India and England differ much.
There the parents are able to make up) their minds cegarding their
children’s future earlier due to circumstances. But in India it is other-
wise. But it may be taken for granted that none would raise any
objection if useful subjects like Accountancy, Banking, Type-writing
and Shorthand are introduced in the existing school ‘curriculum, as
these subjects will make a student better fitted for life and its struggle.
But the only point to be considered is whether the curriculum followed
in the top most classes, which is already heavy, will not be heavier still.
Bat in this case also we can get over the difficulty by introducing these

o I | | ‘
PrL  NnasTN BRIy
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subjects as additional optional subjects, thus making the range of
option wider still.
* » »*

The Government of Bombay mean to introduce compulsory
Physical Training in Schools and with this intention in view a Physical
Training Institute has been started at Kandivli near Bombay. The idea
of introducing physical instruction is indeed laudable and the teachers,
when trained, will be able to introduce physical instruction in the schools
in their charge. Thereby Government will have given proper place to
physical education, which has so far been sadly neglected to the detri-
ment of the health of the students. I had an opportanity of going
through the report of the medical inspection of a school and I saw that
the medical officer had moticed several defects which could be easily
corrected by proper care and attention at the proper time. Such for
example are bad teeth, bad eyesight etc. It is quite necessary to have
regular medical inspection of schools at least at the beginuing of an
academic year and it is no doubt true that the care that we may bestow
on the health of the school going children will be amply repaid in the
long run.

* * +

Presiding at a gathering of students at Satara on 2nd October,
the Hon. Mr. Mavalankar, Speaker of the Bombay Legislative Ascembly,
deplored the loose tendencies observed in young students of today.
Students of today according to my knowledge do not apply themselves
to their study as they should. One thing at a time is a good principle
which they should follow and while they are in school they should for-
get all about things that do not concern them, and apply themselves
heart and soul to their legitimate work, Easy going habits they should
not at all contract while in school.

*

» : »

The Scout movement in Indiais at present in a melting  pot.
There are 2 organisations mainly concened with Scouting viz. The
Hindustan Scout Samiti and the Baden Powell Association. The
majority of the provinces in India have cast in their lot with the Hindus.
tan Scouts and have also shown their sympathy for this new Scout
movement. The great difference in the two scout organisations appears
to be in the scout promise the scout has to take. It requires that a
scout shall be loyal to God and State whereas the old promise required
the scouts to promise that they would be loyal to God, King and coun-
try; and secondly the new scout movement will be free from official
control. The two organisations have been putting forth their efforts to
push their own movements in their own way and we have to wait and
see which of them finds favour with the general public.

House System in Bengal

By Sri GAURI PRASANNA BISWAS, M, A, B. T,
————

(A short note on this subject appeared in our last September issue,
which has provcked some ohservations fromm our esteemed contributor, Sri
Gauri Prasanna Biswas, M. A., B. T. We publish below his letter and our own
answers to meet a few of the points raised in it. Readers will profit by a stud{
of "The House system and ite principles’ as’explained by the author,—Ea. I. E.}

A short note on “House System in schools” as introduced in
Bengal appears in the September issue of your esteemed journal which
Fequires some comments by way of elucidation to disabuse your readers’

mind of all possible misapprehensions that may hang round the ques-
tion.

Your remark at the outset that “The Bengal Premier has taken
a lead in introducing ‘House System in schools in his province’ is not
authenticated.  The syllabus of Physical Training for Secondary
schools, issued in Government notification No. 471 T—Education,
dated 15th May 1933, long before the Premier came in office, contained
provisions of an entirely different nature from those of the previous
syllabus and instructions were issued to Headmasters and teachers
concerned to understand and introduce all sections of the reformed
syllabus that would be possible under local conditions. Accordingly,
Mr. James Buchanan, M. A., Physical Director, Bengal, published a
booklet entitled “Suggestions for the improvement of Physical Educa-
tion in Schools” early in 1936, embodying among other things the princi-
ples and methods of the House System and hints for its actual opera-
tion. Thus the introduction of the system is primarily attributable to
the Physical Director in a regime prior to the formation of the pres.ent
Ministry. But when protests arose in a certain district in Bengal against
the system, the Bengal Premier in the course of his tour there gave out
that he would give it a fair trial and introduce it in Bengal.

I do ot know when and in what form such a method of school
organisation existed in India as you think it did. I quite agree that many
of the so called methods {of instruction which are the outco.me. of an
enlightened and scientific outlook and have got ““a local habltatl.on and
a name” in the West, were in,some form or other practised in India. The
House System, whatever its form in India might have been, seer.ns to be
a relic of the instructional and disciplinary methods practised with good
and bad results by the Jesuits of the 16th and the '17th century. B‘:t
the system as detailed with all possible lucidity in Mr., Buchanan’s
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“Suggestions” to supplement school organisation on efficient lines makes
tor unalloyed good and you have rightly pointed it out in the closing
paragraph of your note.

There may be some die-hard and stiff-necked educationists who
have not seen deep into the system in actual operation and even {ear, as
you hold, that boys may become automatons losing all individualitys
scramble for marks or places and forget the higher ideal of a school
esprit de corps, that the school may be parcelled out into self-sufficient
warring camps or ‘Houses' without any cohesion and co-ordination., With-
out adding my comment on such an exaggerated notion, I would do well

to quote here portions from Appendix F, P. 32 of the above “Sugges.
tions” for the enlightenment of the critics.

“PRINCIPLES'
(a) Each class is divided into four groups—A, B, C and D,

(bY  All groups A are combined to form one “House", groups
B another and so on. Each House receives a distinctive name, e go
Tagore House, P. C. Roy House, Asutosh House, etc.

(¢} Each House is composed, therefore, of representatives of
all classes.

(d) Four teachers are appointed House Masters, and four
other Assistant House Masters.

(e} Four senior boys of outstanding character are selected
as House Captains and four other Vice-captains,

() The most outstanding boy in the school is appointed
School Captain and another as Vice-Captain.

{¢) Each House receives a distinguishing mark and colour,
e. g., badge, tibbon, etc.

(h} House Masters and Captains with their assistants are
responsible for all activities (recreational, disciplinary, etc.) in their own
Houses and endeavour by every possible means to build up a corporate
spirit in the members, develop the powers of leadership of those selected
for positions of responsibility, and foster the idea of loyalty to the
House and to the achool.

METHOD OF INSTRUCTION,—

(a) Make the initial selection of House Masters and Assistant
House Masters, choosing those teachers who have shown an interest in
the pupils beyond the confines of the class room.

(b) Select the School Captain and House Captains, choosing
bays of character and initiative who are likely to have a good influence.
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(¢)  Divide each class into two equal sections, one composed
of those whose homes are some distance from the school. Subdivide

these sections to give four teams in a class all approximately equal as
regards mental and physical ability.

(d) Combine corresponding teams of cach class to form

Houses, and prepare a register for each House to be in care of the
House Master,

(e) Select two boys from each House as candidates for Vice-
Captains’ posts and allow members to vote for their own Vice-Captain.

APPLICATION TO GENERAL WORK,—

The House organisation may be used to conduct Inter-House
competitions in attendance, punctuality, academic work, discipline
games, etc., by giving a monthly maximum of points and making deduc-
tions for every absence, late arrival, mistake, or breach of school rules.
The Headmaster and the Physical Instructor who are not attached to a
particular House, should keep the records of these.”

Then follow the instructions regarding its application to physical

education—aorganisation of after-school games, Inter-House competi-

tions in different sorts of games suitably to date and time in the routine

so that groups of 88 boys in a school of average numerical strength are
employed in alternate days. From the above it is abundantly clear
that the system seeks to achieve better order and maximum good
through what you may call a democratic rearrangement of the school
population with the minimum of trouble. It is quite in consonance with
the ideal of sclf-government and self-expression, which is the goal of
all kinds of government, be it in the school or in the country. The
House Masters have to work the system in co-operation with their pupil

assistants who thus have a share in the smooth administration of the
school.

You are informed that one feature of this system requires the
sending of reports of boys in the different Houses to the police, that
teachers are pressed into the secret service and that the voluntary ser-
vice of Military Intelligence Officers has also been requisitioned to
supervise the working of the House System.

Now T will try to explain how such a healthy and innocent
system turned into a scape-goat for an unfortunate combination of

circumstances. Owing to paucity of qualified Physical Instructors with
necessary training for the smooth operation. of the system, — and still
such Instructors are few and far between — some Military Intelligence
Officers who had accurate knowledge and training of this system in



Gleanings

Courage in Modern Life
MoRraL RATHER TIAN PHYSICAL.

“In adult life, there is not (now) the need there once wag for bBravery,
Most men are relatively {ree from attack or threat of attack; the dangers which
surround them, such us dangers of tratlie, eall for prudence and restraint rather
than physical courage. A physieal coward can get along better today than in
earlier years. Couwrage in the physical sense is not the out-standing virtue it
once was. Cowardice is not so great a bandicap.

“While, however, physical courage is couting to ocoupy a place of dimi.
nishing imporbance in wodern life, the nesd becomes more compelling {or
intellectual and moral courage. Wheun we allow ourselves to be deceived,
when we fail to look facts in the face, when, in shovt, we lack intellectunl
courage, we suffer for it. And we suffer when we have not the moral courage
to stand by our convietions, when we support a cause in which we do not
believe, when we allow desive for giin or any other consideration to prevent
us from doing what we believe to be right. Intellectusl courage and morgl
courage are more essential today than bravery, and one who is lacking in them
is guilty of the worst bype of cowardice.” —The American Observer, Washing-
ton, D. C.

L

Secondary Education.

The members desire once more to declare that it ig necegsary for
secondary education to maintain its independence, as an essential condition of
its efficiency.

They declure that an education of freedom based on reason and respect
for truth, is the soundest foundation for the education of the social seuse,
because it leads to a discipline accepted voluntarily.

Tt is the duby of secondary edncation, at the risk of failing in its bask.
to train the sacial sense in the children committed to its charge. It contri.
butes thereto by its function of iutellectual training which provides society
with an elibe possessing sccurats and open minds; it ought to help further by
using school life as an apprenticeship for the pupils to corporate life; it can
collaborate in & very beneficial manner in the out-of school activities used for
social training,

In order to fulfil this function, it is important:

(@) to preserve in our secondary education its living spirit and its
formative culbural aims;

{b) to encourage in study, in corporate life, and in games, all forms
of collaburation, of voluntary subordination, and of personal regponsibility
(team work, clubs, pupils’ debating societies, social work earried on by groups
of pupils, mngazines, etc.)

The Congress, declaring that in the majority of countries the training
of the social sense is incomplete, that in many cuses it does not exist, resolves

that the associations shall work together to formulate a practica
scheme for this education and to study in what manner teachers way best be
prepared to (ulfil their role of social educators, having due regard to their own
individuality.

* Resolutions passed by the ILighteenth I[nternational Coungress of Secoundary
Education, Paris, August 2nd—8th 1937,
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True Education.

“Education is not something to prepare you for life, but rather a part
of life itself. Earning should go hand in hand with learning. Theselittle
children in school, earning money with their vegetable garden; teaching each
other their own experiences: helping each other > plant and cultivate, —they
are getting a real education. For true education consists in learning to do, by
doing; learning to help, by helping; learning to earn, by earning...Here, we
are tying to merge schooling and living into one uninterrupted whole, so that
there will be no disconcerting break between learning years and earning
years,”

~—Henry Ford about Nis experimental School at Greenfield.

Geography Teaching and Aircraft

There is always a tendency for geography teaching to lag behind the
realities of ths outside world, the amount of lag depending largely on the
vigour of the teacher. In a period of rapid change like the present it is parti-
eularly desirable to uim at up-to-date teaching,

Many text-hooks are great sinners in this respect. There are recent
books which say very little about modern roads and practically nothing about
air transport, radio, ete. Reeent changes, however, have made it very neces-
sary for us to consider these matters in relation to our teaching.

It is not suggested that very wuch should be said about air routes.
They change with such rapidity that the teacher cannot always be sure of his
facts. Certain geographical factors, however, have increased in importance
while others have diminished.

THE SHORT ROUTE.

The principle of great circle sailing applies to the air as well as to the
ocean, sc that it is now more essential that the child should have some idea
of it. The only way of dealing with the subject is by means of the globe.
By fastening a piece of thread on London and pulling it taut between thers
and Tokyo, the short route can be made obvious. ~ If this is compared with a
flat map, tho errors due to the latter will easily be seen.

This will lead to other considerations for the airman. It is unlikelv
that one flying from London to Tokyo would keep atrictly to tha great circle
because it would carry him to the bitter wastes of Northern Siberia. Climate,
the existence of nir ports and landing grounds, provision of petrol, and moun-
tain barriers are all fastors to be considered.

Certain towns have risen into new importance because of their position
on air routes. Lxamples are Baghdad and Karachi on the route to Calcutta.
Aeroplanes fly on this route twice weekly at present, continuing to Singapore
once a week. Children will be interested ta wateh developmenis here ; at
present mails, but not passeugers, are accepted as far as Australia (Brisbane).
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The towns of Recife (or Pernambuco) and Natal are importans because the
airships of the Luftschitfbau Zeppelin Company arrive there from their
Transatlantic flight from Friedrichshafen on Lake Constance, Lakehurst (New

Jersey) is likely soon to become an important terminus of a Zeppelin route
from Europs.

The rise of the science of weatler foreeasting is closely allied to air
transport. Children can easily be made to understand how vulnerable
aeroplanes, and still more airships, are to storms. Teachers will know how
to give some idea of the vast network of telegraph, telephone, cable and radio
eommunication by which weather information is collected at London, ete.,
and forecasts broadcast to airports and to pilots.

SOWING BY PLANE.

It is not ouly in reference to transport that aireraft should be mention-
od. In teaching sbout the constant warfare sgainst insect pests there are
such facts as the modern attack on locusts from above by poison gas or {iames.
In agriculture there is the new method of sowing, e. g., rice from low-flying
seroplanes in Soviet Russin. Tiven the lonely trapper or lumberjack of
Northern Canada is helped by aircralt, for if he falls ill or mests with sn
accident a ‘‘mercy flight” from Edmonton may take him to hospital, the
time takeun being a very small fraction of that needed by other means-
Forestry is also helped by aeroplane patrols looking tor fires.

Long distance railway routes have certainly diminished in importance
and this should be reflected in our teaching. Probably no one would now
travel from Leningrad to Vladivostok by rail, as it is quicker, more ocomfort-
able and even safe to fly. Will the sawe thing happen in Canada when the
new air route between Nova Scotia and Vancouver is completed ? 1t is to
have 114 landing grounds, each with a powerful beacon light, and the journey
will take about 24 hours instead of 6% days by rail. Some years ago the
completion of the Cape to Cairo railway was considered to be merely a matter
of time. Now this is much more doubtful, for the motor car and the aeroplane
between themn have removed the greatest need.

It is essential to lead the child to realise that we are living in a time
of revolution. Thirty years ago no heavier than air machine had ever flown
a mile. Geography is a study of the earth in its relations to man, and it
geems likely that these relations will be more profoundly changed in the nexs
thirty years than in the last as aircraft are extended in uses and numbers.

(From ‘The Schoolmaster and Women Teachers' Chronicle’.)

The Madras Teachers’ Guild.
English Section.

——
OUESTIONNAIRE.
AIMS.

1. What is the objective of teaching English in Secondary Schools?
(a) Is it enough for the pupil to understand the ordinarily spoken
and written English?

(b) Should the aim be to enable the pupils to write and appreciate
English Literature?

2, What in your opinion, should be the extent of vocabulary of a pupil
at the close of his Secondary Sehool course?
3. Would ‘Basic English’ help to realise the aim.

TEXT Books.
1. What is the criterion, in your opinion, of a good text book in Eng-
lish:—
a. for Primary classes
b. for the Lower Secondary classes

c. for the High School classes.

2. Are you sabisfied with the present method of schools preseribing
text books?

3. Do you think that all the text books in English in your school are
quite suited to the different standards for which they are preseribed!

4, What defects, if any, do you notice in the text-books?

5. Do you know any school or schools having their own text books in
English, i. o , written by their own masters?

6. Do you know any Teachers’ organisation that has brought out its
own English text books for different standurds? If so, mention them.

7. Do you think that it is possible for the Madras Teachers’ Guild to
bring out its own text books in English?

8. Can good text books be brought out by the spontaneous and free
co-operation of the teaohers in the eity?

9. Do you think that the preseription of text book is & help or a bind-
rance to the free learning of English?

10. If it is a hindrance, what remedy do you suggest?
' METHODS.
1. Do you believe in the direct method of teaching English, and if so
do you think it can be adopted in all classes?

2, Do you think that the trauslation method of teaching is helpful to
the growth of free thiuking and speaking of English?

3. Do you believe in the play-way method of teaching?
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4. If so, can it be of any help to improve the vocabulary and prouun-
ciation of boys?

5. Do you think that grammar and oral composition should he done
independently of text books?

6. TIf not, how can they be correlated with prose and poetry lessons.

7. What are the new plans of teaching now in vogue in other countries
of which you approve’?

8  Which plan, you think, is chiefly adopted in most sehools?

9. Is it possible to evolve a plan of teaching suited to the environments
of Indian schools quite different from those of obther countries’

10. 1f so, how?

11, Have you faith in what is called the use of the Realien’

12. If so, can boys’ excursions be of any help to give the boys some
ideas of the Realien’?

13. How far. in your opinion, can arts like drawing and Musie be corre-
lated to English lessons, to the latter's advantage, in connection with prose
and poetry teaching?

14. Do you think that the adoption of the Basic Buglish is conducive to
the growth of Iinglish?

PRONUNCIATION, WRITING AND SPELLING.
1. Do you consider phonetics necessary to bhe prescribed as a practical
lesson for the lower classes?

2. Do you think that handwriting should be improved in all classes ag
an essential for good knowledge?

3. If so, in what ways is it to be done’

4. 'What steps do you recommend for the day-to-day improvement of
boys’ vocabulary?

5. Do you think that the present standard of s
very low?

6.
spelling’

pelling among boys is
Do you suggest any concrete plan for the improvement of boys’

LI1BRARY, READING ROOM AND AssociaTioN ACTIVITIES.

1. What steps do you suggest to ensure real extensive reading of pupils?

2. Do you believe that pupils in all schools are making proper use of
the library?’

3. If they do, do they evince growing interest in the study of library
books and if so, how?

4, How far do the school literary societios improve English knowledge
of pupils® ’

3. Do you think boys are taking real interest in the work of literary

societies’
6 If not, how can they be made to do so, so far as English lesson 1is
coneerned’
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7. Do you think that pupils’ powers of reciting poetry needs improve-
ment’
8. If g0, what steps should be taken>

9. Can the School Literary Societies be of help to improve hoys¢
powers to memorise and re-produce’

10. 1If so, how?

11. Is there a reading room for the pupils of your school?

12. If so, what are the Tinglish periodicals supplied®

13. Do you find the boys taking interest in the reading Room? If so,
how?

14. Is your school running an English magazine — printed or manus-
cript’

15. 1If so, how many are issued per year’
16. How far boys’ are themselves contributing to them?
17. Does the publication, in your opinion, help the pupils to improve
their nglish?
18 What steps are taken to test the genuineness of the pupil’s contribu-
tion?
EDUCATIONAL RESEARCH,

1. Do you think that the formation of study circles in different centres
among teachers in the City is possible?

2. If so, how should the work be organised at the centre;

3 Do you think that frequent meetings of all English Teaching masters
will redound to more efficient teaching in schoolg?

4. If 8o, what should be done at each meetiug?

5. Would it be possible to introduce the exchange system of teaching
in sehools by the masters in the eity?

Notes.

We extend our cordial greetings to all our esteemed
constituents on this occasion of our completing the Fourteenth
Year of our career, and while thanking them for their valued
support and co-operation all these years, offer our best wishes
to them for a MapPPY AND PROSPEROUS NEW YEAR.

Students’ Strikes.

It is unfortunate that students in some parts of the
Madras Province shnuld have taken it into their heads to resort
to strikes prompted by flims yor thoughtless reasons. Most of
these effusions seem to be the work of half-baked elements
having bloated notions of freedom and egoism. Some of them
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have thought themselves upholdars of Socialism, some too
egoistic to submit to tests of their competency to appear for
examinations, and others have played as tools in the hands of
people who have some axe to grind against institutions or
authorities. Similar instances of students having been misled
into subversive activities have been common in other provinces,
too. A recent report states that girl students in an institution
in Bengal not only resorted to strike but went even to the length
of assaulting lady teachers. Ferments like these have been the
fruits of general indiscipline and lack of well-ordered lives in
schools. Most of the schools nowadays do not breathe that
old-world atmosphere of reverence for God and men nor that
spirit of restraint and righteousness from which alone emanate
trune freedom and character. Public life has become everywhere
rather stinking from want of sufficient early initiation into the
virtues of disciplined hfe, and it is no wonder that immature
minds get themselves entangled into pitfalls ruinous to their
lives by imitating their elders.

The Congress Governmeant in the United Provinces have
with commendable zeal tackled this problem At the instance
of the Premier, Sri Govind Balla Pant, the Intermediate and
Secondary Board ot Education of U P. has circularised to all
institutions in their jurisdiction threatening adoption of severe
measures against students resorting to strikes and withdrawal
of recognition from institutions which either tolerate or are not
stern enough to put down such activities.

The Madras Government had recently issued a code of
disciplinary rules for the guidance of institutions in the Pro-
vince, which should, we believe, effectively help them to tackle
knotty situations. Drastic actions of rusticating or otherwise
dealing with offenders who persist after warnings, may have the
desired effect; but this may not go a long way to ease the situa-
tion unless the root of the matter is probed into and prompt
and enduring remedies are applied with vigour. Propensities
of thoughtless indulgence in all activities likely to interfere with
their stady and unfit them for solid work as future citizens,
should be nipped in the bud in the very early formative periods
of life. It is only a hearty co-operation between the school and
the home that can accomplish this. Teachers of the right type,
of high character and contented living, are needed for this work
of cleaning the Augean stables and reforming,
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. ! BHARATHA DHARMA
A TEXT-BOOK OF “Moryalaya”, Royapetta, Madras.
Elementary Mathematics

BY Dr. G. B’s. Medicated Snuff..
V. P. Viswanatha Ayyar, B.A., L.T.

St. Mary's High School, DINDIGUL. Acknowledged to be the best throughout
Book I for Form 1V As. 14 India for Neuralgis, Nasal Catarrh, Tooth- i
Book II for Form V As, 12 nche, ate,, eto.,, Gura Basava & Co., Litd,, -
Book III for Form VI . As. 14 X :
Text-Book of Algebra Re 1 P. 0. Box No. 510, A

” Part II As. 12 PARK TOWN, MADRAS. ™
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GENERAL ENGLISH

with Select Essays and Letters
By S. M. DATTA, M A, B.T.
- Embodies the researches of a literature M A. in the field of teaching

Essay-writing. The writings of standard authors have ‘been adapted to the
{ requirements of Tudian boys. PRICE: As. 12 only

THE STUDENTS' GUIDE
By A. M. DATTA AND S. M. DATTA, M.A.,, B.T.
++The bodk commands sale in India and outside such as Africa.
PricE : As. 14,
of Madras says: "It is packed full of information of a
A\ epositions, verbs and idiows etc. of the Fnglish language.”

d\bad of :  All.India Publishing House,
30, Cornwallis St., Calcutta.

/3 REE: BOOK: MEDICINES
. 5;-H. M. B; H. M. D. etc. free homeo-Ayur-Unani-
53/0y post also.  Practitioners also get soon. Homeo
3" Rs. 5. Homeo—Practice book Rs. 4. Insanity cure
PIS=IE-T10. Enclose 2 annas stamps:—Purincipal, Indian Homoeo-
pathic Institute and Society (Govt. Regd). P. Q. Mahuva (Kathiawar |
Dist. India.)

SADHANA AlISATTHALAY.

DaCCe BENGe. L

LEADING MANUFACTURER-OF PURE & GENUINE AYURVEDIC MEDICINES.
CONTROLLING PHYSIGIAN- ADHYAKHA-OR.JOCES GHARDRA GHOSE,

AYURVED - SASTRI, M.A..F.C.S (LONDONLM.C.S(ANERICA),
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLECE.

Other Branches:~Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong, Patuatuly, (Dacca), Lahore,
(Punjab) Burdwan.

Guaranteed absolutely Pure and Genuine Medicines, prepared strictly
according to tho Ayurvedic Sastras. Catalogues are sent free on applieabion.

On deseribing the nature of diseases, prescriptions are given gratis with
greab care.

MAKARADHWAJ (Swarna Sicdur). (Pure & with Gold) Rs. 4 per tela.
A wonderful specific for all dicenses. It regulates. the nerve, bile and phlegm,
increases vitality, mental and physieal vigour and tones up the system,
SARIBADISARSA. Rs. 2-12 per seer. A wonderful, infallible medicine
for all sorts of blood impurities.
SUKRA SANJIBAN. Rs. 16 per seer. A very powerful and effective

medicine for the restoration of lost vitality and energy. It immediately puts
into you all the vigour that every man should have. :
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It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per 1b.

Sold at leading Stores or direct from:

LALJEE GODHOO & Co.,  SOWCARPET,

MADRAS.

Head Office: BOMBAY 3. Branch: KUMBAKONAM.
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Avoid Aspirins — &
Avoid Heart Troubles.

USE -

AMRUTANJAN

CURES ALL ACHES & PAINS
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Published by Mr. V. Arevamuda lyengar, B.a., 1.7, MADURA
& Printed by A. Srinivasa lyengar at the ""SaMraTH PREss”, MADURA.
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