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The Teaching of English

By Pror. A. RaMma IYER, M. A

(Continued from the April issue.)

[ ——
IV GRAMMAR AND COMPOSITION

When shall we begin to teach grammar in a formal way? I told
you I was brought up almost exclusively on grammar, The time that
should have been devoted to drill-work, the actual use of the language,
was taken up by mere grammar, by rules and definitions. I should
have mastered English much better if that time had beea devoted to
drill.work—exercises in the actual use of the langunge in speech and
in writing. That was the old system in our countey. Then there came
a stage when grammar was dispensed with altogether, when our experts
imagined that grammer woula come of its own accord, without any
practice. That was the other extreme. Now we seem to have gone back
to the former position. I have often heard educationists waxing
eloquent on the causes that have produced the deterioration in our
English standards. 1 have heard them say very dogmatically that it is
all due to grammar not being taught. And they were responsible for the
reintroduction of formal grammar. Now you have a heavy syllabus in
grammar to go through. I wonder if any of you can honestly say that
you are able to see any signs of improvement as a result of the reintro-
duction of formal grammar. I cannot understand how the idea gained
ground that the best way to master a modern language is to study its
grammar. For a classical language, it may be all right; not for a living
language like English or Tamil, I have found children in our schools
being tortured with the subtleties and intricacies of Tamil grammar,
under the idea that Tamil grammar would enable them to use
Tamil correctly in speech and in writing. This, however, is a
superstition. [ do not agree that the deterioration in our English
standards is due to lack of formal instruction in grammar: [



136 THE INDIAN EDUCATOR

affiem 1t is\,’\due to lack of proper training in the initial staves So th

rez?lcdy 1s'to start with pupils who begin o fearn English {a bcm; sch?) tl )
Itis no' good starting with high schogl students or college stug *Ots‘
who cannot easily unlearn what they have learned wrongly,  Prof cn >
Otto Jespersen, one of the greatest anthorities on nmmz:mr and fs'bo*’
logy, bas dismissed it as a superstition th et et io-
grammar is the best way to teach pupils to express th
?xcaﬂ_\'. His prescription is; “Away with {
1s Tight again and again.”,

emselves gramma-~
13ts and rules; practise what

) }And s;’b}' 15 1. that it i3 not advisable to teuch grammar at
an early stage? Gran is o3 i / :

a eackh stages Grammuar is a science to be learnt inductively, after the
wfg as Phi

tnguage has been learat. \Which comes first, the grammac or g
language? Many of us seem to think that ges e

r : uak that grammar comes fiest, that the
gramimnatian lays down certain laws, and that people write or
}a.icordx:?g to those laws. An English grammasian, at any rate, iz not

. H » M ‘ » °
tke Panini, who laid down the laws of Sanskrit Grammar and, h
j ’ ' | ‘ ' , whose
laws have held good ever since. Yoo cannot change Panini’s laws of
grammar; but English gcammar is constantly changing.  Many of ‘d
) i ‘ : . o 4 4 13 O
a0t seem o suspect it, but the English grammar of to.day s guite diff,

) : . @) itte.
rent from the Enaglish grammar of Hity years back Theee is very fitt]
. o i3 . ery
m common between the English grammar of two centities y e
English ‘grammar of to-day in many paints.
to-day r:i b({und to cease to be good grammar a fesw years h
because English is a living language.  Also, th e
pocause Boghs g + IN& grammar of the spoken

angwage 18 daferent from the grammar of the we ’ .
matter of fact, Palmer has writte e of Linguage: As a

‘ G ritfen A gr; - ;
becanse spoken English is so fiffe o ’Gf P oen Laglish,
e Spoen gleat ‘ attferent {rom writlen Eaglish, The
Lng vhieh we learn is written Enelish n gk

§4sh, not spoken English,

speak

enturies ago and the
What is gaod grammar

\\ el!, the “Eneiahailti(ms gramim i are ‘e]? usg ‘iul no
1Y Oi “le 14 s an r ] s ] ‘.

to the beginne
knowzel{;gzxz:}:{rcrblé;tt(’iitbz addvanced. stc.xdent, who is able to arrange his
Knowiedge V} certs U heads. 1t is simply bewildering to the beginner
. empt such a kind of arrangement, The elimination of bewild N
Wti};;lg on{e of t‘hc tundamenta] principles, do not bewilder your et:nf‘xl)f
1N any rules of grammar or any definitions, and never forc hp o
learn by rote ary rules or definitions of grammar, Ag poi:ﬁ:d to(:? lw
. )y

——Pabmer, only a tenth el : ' :
%:“ﬂii?, ‘i;/ b) of English lends itself 1o logical classification and
£ % - .

grammar.book v .
\\x you find very often pages of “f‘PPmpriat@
k}Y

7 TN You think all th
N ‘ ‘ at comes vnder grammar: byt i ;
ePOSNG, You Hy
,'/'1; English ushg Qr idtem. Correct Enelish is a , 3 t “' ’S' o
g matter of usage; it is not

Most grammatical roles have
S are so maaoy that the rule is

.

A\
a matter Ofi 3&mmar. You find that
it

\ Vo
exceptions, j78d; very often the exception

at theoretical instruction in
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ao use at alf. It 13 no nse remembering a rule, because of the numerous
axceptions. And so, what we have got to learnis the correct usage,
and then we have to teach our children the same thing, 1shonid like
to give you a simple instance {vom the conjugation of the verb “'to be.”
“Is” is the present singular form, *‘are’ is the plaral form, we say.
The child says: “I is golag”  Why nat? —the chid s logical.  You
have yourself to thank for it, because you have taaght the chitd the rule
that the singulur verb (s “i2.” If the child is daring cnough to ask you,
“Why not?, then you grow wild, because you are unable fo give an
explanation. And then there is the sule that “vou”, even when it
refers to a single person, must be followed by the plural verb, “are.”
Suppose the child says, “youis our teacher,” because “you” there
vefers to an individual, vou cannot give any reason to prove it wrang,
We have simply to teach the correct forms te begin with, without giving
any kind of rule. Correct Eaglish is more often than not a matter of
idiom, not grammar. I shall give you asimple example. When the
children get noisy, what do we tell them? “Don't make noise.” That
is not carrect English. The correct English idiom s, “Don’t make a
noise.” Often we litecally teanslate onr Tamil idioms into English; that
is how we murder the Eaglish Janguage so often; we do not take pains
to learn the differsnce between our Tamil idioms and the Fnglish
idoms.  As a matter of fact, 1 have known many people assert dogma-
tically that there are to tdoms in Tamil. If you think so, you will make
a grand discovery when you procecd to teach Tamil to a foreigner.
Eaglish has the simplest grammar among all the Juropean languages.
But, as Palmer has pointed ouy, only a tenth of English lends itself to
logical clussification ard rule. 5o, nine-tenths of Eaglish fall beyond the

province of the grammarnan.

And how do we learn idiom? Simply by practice; there is no
other way. The cosrect form has to be impressd on the child’s memory
by repetition, A language is taught by intensive practice, not by the
teaching of grammar. There is another thing. The so called rojes of
grammar are very often arbitrary, There is a rule, forinstaace, a rule
which I suppose iz repeated still by grammarians, that no scatence
should end with a preposition.  Just now I read in one of Palmer's
books of an Eanglish teacher who got wild with one of hiz pupils
whd persistently ended his  sentences with prepositions, and
rogred out, “How aften am [ 1o tell you that you should
not use a preposition to end a sentence with?" He forgot his
own injunction in his speech, because it is so natural in English to use
a preposition at the end of a sentence. All good English writers bave
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constructed sentences ending with prepositions.
or teach English, you should learn and teach Eng

tdea was that childten’s books should,
matic forms.

If you want to learn
lish idioms. The old
as far as possible, avoid idio.
The language used in those books was artificial, and had
no res‘emblzmce to the natural English spoken by Englishmen.’ Pal .

gives it as one of the basic principles that idiom should be tau ahm(?r
the earlist stages. You should not fight shy of idiom becau~e‘ f t o
no language without the idiom. [ do not think [ am .m self o
to teach English idiom, because my knowledge of E>
ma.dequate. So I would advise you to stick to the book
It is for this reason that [ contend that the books w
bf: books written by Englishmen who know the idio
You may call me unpatriotic to go in for books writ
If we are unpatriotic enough to study

need not mind being unpatriotic enough
men,

self competent
nglish idiom is

hich we teach must
ms of the language,
ten by Englishmen,
the Englishman’s language, we
to use books written by English.

Grammar, then, is to be taught indirectly by means of well-devi

sefi !essons and composition exercises. West has proceeded h
}')rlnClp[e that if all the correct forms are taught they can later b 0Il)' t"e
fied and regularised by the pupils themselves. Palmer. t o ic St
followe('i~ any grammatical scheme in his composition ,exe(z:i,se e
composition exercises like those of west, are based on the :l bj o
matter of the reading lessons, Now it is not practicable to avoid t]h}em-
o{ th;: past tense altogether at the very beginning, becaase it isl a preinkzzsie
e the y i ‘ .
Se“;h:t(:z:;aitnl\:tsgo:l;lhbegm as ea‘rly as possible, because children
e she e o e ; drt: n a‘nythmg else, and for stories, you must
o ve past ].' o the chlldrerll must be familiarised with past
Y early stage.  The child cap easily understand the dis.

tmctio’n between the present tense and the past tense
tense in English which is very difficult to learn :

tense,-the present perfect and the past perfect
among us do not use these tenges correctly,

bresent perfect describes the present result
student should not say:

pupil is still in the school,
for two years,”

There is another
That is the perfect
Even Masters of Aris
Here 15 a simple rule: ¢/e
‘ esent of a past action. So a
‘I'am in this school for two years,” If the
. h he 'slixould say, “I kave been in this school
cauase he still continues to i
Past perft is to be used when it refers to thte ﬁl;(;t lonf tthv(:osc:?t()l‘ ' 'The
‘where had you been when I called” is correct but notp : haCtIOUS'
you been last week?” If the teacher knows these distincti elearn,
th.ere should be absolutely no difficulty in teachine tbhmcu
Simple grammatical terms alone shoold be taughtbin thzo

ons clearly,
rrect forms,
early stages

which you yse,
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with no rules or definitions, because the rules will only bewilder the
child. My own view is that no formal text-books of grammar should
be introduced before the IV Form. If English is taught on West’s
lines, you will find that the three years’ high school course is more
than enough for teaching all the grammar that is necessary. As a
matter of fact, quite a good deal of what we teach is not grammar at
all; it is idiom, Our teaching of English grammar is now so futile for
another reason also, namely that Tamil grammar is not taught on modern
lines. But, in the first three or four years at least, thereis no need
for the teaching of even Tamil grammar. The old notion unfortunately
still persists in our country that even for learning the mother-tongue
grammar is indispensable. Grammar is really a stumbling-block for
the beginner; it is more a hindrance than a help. Of course, what we
teach should be the correct forms, so that any child should be able to
distinguish between what is right and what is wrong. But the child
need not be able to give reasons. 1f a child insists on knowing a reason
which is beyond its capacity to understand, tell him gently that he can
afford to wait. I believe that the teaching of English grammar could be
considerably simplified if Tamil grammar were taught on the lines on
which the grammar of any modern European language is taught. That
means, we must have changes in our nomenclature. I know there would
be an outcry against the very suggestion; but I think it must be done.
In any case, Tamil is not taught at present as a modern language. We
teach it now as we teach Sanskrit, which is a classical language. We
have pot yet learnt the vital difference between the teaching of a classical
language and the teaching of a modern, living language.

Now we come to Composition. We seem to have a notion that
composition means English composition. [ do not know if any attempt
is made anywhere to teach composition systematically in Tamil, Some
of us seem to have an idea that composition is essay-writing. Nothing
of the kind. [Essay-writing comes at a very late stage; only advanced
students can be expected to write essays. Even in Tamil, essa?'-
writing should not be attempted in the earlier stages. Composition 1o
those stages means simply practice in the use of the correct forms. The
fundamental principles of composition are the same, whatever the l.aflg-
uage used may be. Thatis why 1 think it essential that composition
should be taught first in Tamil, before it can be taught in English with
any degree of success. You remember the point with which 1 started,
namely, that the teaching of English should begin at a muach later stage
than at present. I am not in favour of English being taught before the
11 Form, or at any rate the I Form. The four or five years that the
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pupil sperds 4t school before the 1 Form ase all ‘to be dévoted to

intensfve training in the use of the mother-tongue.  Then you will.

find how simple the teaching of English becomes.
has already been mastered, it is ‘comparatively
language.

When one language
easy to learn another
But what happens at present is that neither of the two
languages is mastered at any stage. It is a tragedy; but we have to make

the best of a bad job. In any case we must make our Tamil teaching
much more efficient than it is at present

make our English teaching much more

even under present conditions, For this, the teacher himeelf must be
capable and earnest.  He should be unsparing in his efforts to improve
Bis own kaawledge of the tangnage.  And he shonld ceaselessly experi.
ment, beczuse be has no many diffecent types of pupils to deal with,
and the methods that are adapted to one place and one set of children
are not likely to be perfectly spited to another type of chiidven. And
so the teacher, especially at thag stage, should be a bold experimenter.
We have, unfoctanately, no spirit of experiment or inquiry.
sure, if { put you o straight question, most of you woul
best as they are. It is that attitude which must be
cost. There is no doubt that there is pl
even under preseat conditions.

» and at the same time try to
efficient thap it i3, It can be done

d'say things are
got rid of at any
enty of room for improvement,

Written work alone is called compositicn by many of us. Or
work is also composition, Composition oral and w
on the reading matter, and should be taught by

use of the mother-tongue should be avoided as
reasons.  The first reason is th

al
ritten, should be based
the ‘idirect method.! The
far as possible, for two

at the language cannot be mastered
nnless the pupils learn to yse it automatically.

that the time which should be devated to the teaching of Enstish shauld
not be taken away by the mother-taague,
the translation method, West does not mind the use of the mothey-
tongue if time and Energy can be saved by it. But the direct bond
should be established, Composition must be based on the ieading mat-
ter, because the words with which the children compose their sentences
must be words  which they know already. New wards should not be
introduced at that stage.  That would lead to errors of all kinds and
waste of time, So, in the interests of efficiency, all the compasition work
given in the earlier stages shounld be based on the subject-matter of the
reading lessons, that is, matter which has already been mastered, You
will find that that is just what has been done by some of those authori-
ties on the teaching of English, e.g., West and Palmer.

To begin with, you should introl
exercises which are intended to test if

The second reason is

as is the case when we use

uce anly comprehension tests,
the pupil has anderstood the

I am quite .
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meaning. The questions that are put should. all-be very lsxmp!e
questions, and each question should test the knosx'ledge "ofi o;xj:f ons
specific poiat. More than one test should not b; :;“D ve ;{c:igan
exercise. Belore free compc;sitio.n, tyou mui:ichha::l g;xérazt c;:\eiosgu{de.
; I e stories, for instance, 1 :
fx"z:d:tel'llit;iszbguide words are indispensable for the begmneréi“\'o;
cannot otherwise tell a child to repeat :%'atory after rea{ %ﬁar.
Thece are also other kinds of guided'cor'nposztzon. ’You are yam -
with the exercises which involve the hlling in ofiblanks- T!?‘ese’ exe;m; X
must give lists of words or phrases out of w:hzch the'pupx c(n; zhzu?d
just the right word or phrase. Then, in putting {;uesnons,b}o bould
frame them in such a way that those questions ce}n € answer
with the heip‘ of the words which you have used in -them. Free
composition should come at a later stage.

’I;he composition courses devised by Palmer, I;au:ett,u:ir:i
West are there for our use, Here arf? the faur books Z ;S;{Lﬂ o
Series of Ballard’s I+ unda;n;’]nt;d Et;gl:é;l’i}iixf;ediziiosf SEngﬁsh o
English children, Maay ol the lessons : B e
i ikely to be understood by our chdd’ren, or'eve y ous
xif:e?;.e Z:;xt gngf’rsh child, whase mo‘ther.tongue.as Enghsﬁ-&ﬂ:iﬁi
be tanght these things. We do not think .of .teachkt‘ngdc':;rr:n:e bet:\‘een
thing Jike these things in Tamil. ~ That is just ht'li :‘eand e ey 0
e mug}:‘)floﬁfnghéhu: tle:.;;ers have no tuue
which we teach Tamil te eur childr b . 4 .
T k eir pupils, because that written
. gi(') 't‘hrc‘?ufut;iﬂc:? er\::r‘;.en I;v?ll)!; :fritt:znX \Eofk in thfs eacliec stages is
2':;6;{1:); oral work, there will be few errors in the written work. fB::}I:IZg
e Paf.ﬂ“f) Se:h:fpff;;‘;::f‘if Iflfeoiihof:?;uorse. We
starts with an introduction on c e
nkful to West and Faucett, for pr’ovsd'mg us wi
?I‘ii.‘éferj’)efi;ko}:skof the same kind, giving detailedltgxr‘ect:zn;;ve‘k’tc;}:
will have so. -much else to do that you are notA xde );t have the
time to prepare the answers to these questxoﬁsil \n L oud be
too much to expect of an ordianary teacher,' w 0‘15 ot 18 ie o be
able to give correct answers to all the questions himse h h<3 et
learn the correct answers before he c?uld l‘mpe to 'tf:}ac Ct e“:,skg(m
pupils. Palmer, in his Graded Exerc:ses. in Engl;;xl omiemises,
hat given fourteen distinct types of exel:c1se, andla dt m;ee: e ht,
mind you, are based on the matter which bhas already be ' gH;
t a new word is introduced. But these books are not quite suite
:gdcw;lrachildren, because his Readers have been specially prepaced {oc
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comes in the necessity for making temporary appeals. According to
Waitz, rewards may make the positive stimulus of pleasure the motive
to duty.

Being given more often for intellectual merit than for moral
excellence, rewards are generally misapplied. They foster a love of
excelling rather than a love of excellence. Rewards are in need of
grading and the difficulty in the direction causes evil instead of good.

All children ought to be rewarded according to their deserts but this is
impracticable,

Granted their necessity, rewards in order to produce the desired
results must be based on certain general principles. They should be
made an educative instrament. As a rule, rewards are to be awarded
for continued or increased efforts which have permanent effect and not
for any single performance and as such should be given on rare occa-
sions. Again, we must see that children do not labour with a decided
alm at prizes which ought to go unexpectedly to the boy who labours
honestly, habitually, persistently and regularly. Graver watters
connected with moral law such as truthfulness, honesty must never be
rewarded. Prize-winners should be made to look upon prizes as marks
of teachers’ approbation and not kindness. As P.C. Wren has it,
rewards should be (a) the reward of merit, (b) of little intrinsic value,
(c) few in number and (d) difficulty of attainment.

There are various kinds of rewards:—

1. Place taking: Although it tends to encourage healthy emu.
lation and affords to every scholar a chance of comparative distinction,
it is very limited in application as it is confined to meritorious boys and
provokes envy. The system is pernicious for it wastes time, creates
unrest and disturbance, lends unnecessary re.shuffling, and vselessly
checks the progress of teaching. The system is iniquitous inasmuch
as a fortunate shot at the 45th minute may bring to the top a pupil
losing places for 44 minutes.

2. School Privileges: These take the form of filling certain
places like prefects or monitors, curators, librarians etc. and of holding

offices of trust such as getting books and apparatus for teachers and
keeping watch over wicked pupils.

3. Decorations: These act as a spur to action and should be
of simple things like badges or flowers.

4. Prizes: These include books, medals, scholarships etc. and
possess some value. They are an index of mental capacities, often
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produce a healthy rivaley and also appeal to the social emotion of boys
i e- desire to give pleasure to parents and teachers. But sometimes they
provoke cupidity and jealousy which is an anti-social tendency and dis-
courage efforts on the part of unsuccessful scholars by creating in their
minds a feeling of disappointment which may harden into indifference
and callousness. Failures aught to be utilized as a stimulus to further
exertion.

5. Praise: It offers the most ready and simple form of reward.
To give joy by deserved approbation is, as Hecbert puts it, the fine art
of discipline. Praise aids the formation of character by establishing a
right association between proper conduct and approbation and impels
children to do what is good. But it should be used sparingly and
reserved for an act of signal merit,

The basis of award should be attendance, conduct, Progress
and games.

Attendance Rewards: These can be justified on the ground that
they induce children to be regular and that they are capable of being
won by every student and thus reward efforts. Some countries like
U. S. A, look upon such rewards as irrational because they set a higher
value on attendance than on education. But regular attendance and
punctuality being valuable things, so far as moral training is concerned,
need to be cultivated by means of rewards.

Conduct Rewards: Generally speaking, it is very difficult to
ascertain the conduct which calls for rewards. Good conduct should
form the normal conduct. Still for prolonged good coaduct involving
performance of positive acts, prizes of small value ought to be given-
It may be noted here that conduct rewards awarded to boys wha are no
better than stumps of wood or blocks of stone are often abused.

Games Rewards: These are valuable in that they attach impor-
tance to physical qualities as not inferior to intellectual ones. Medals
and badges are to be given.

Progress Rewards: These genecally go to a few clever boys and
thus have, in the words of F. Arnold, only a limited appeal. Viewed
rightly, they should be very judiciously awarded to the learners
who labour consciously for ‘actual and not relative progress’ and take
the form of books on the subjects in which the pupil has made progress.

One must conclude, therfore, that rewards have a useful place in
school administration and a judicious use of them must be made when
occasions arise.



German Schools for Mothers

By GreTe KLUENNER.

————p e

Editor’s Note:—The writer of this article recently took a course tn one
of the Berlin “Schools for Mothers”, so that she is
able to discuss this subject from personal observation.

At the present time there are 230 “Schools for Mothers” in
Germany. Within the last three years, about 34.000 courses of instruc.
tion have been established, and no less than 1,140,000 German women
have received the benefit of this instruction. \When one speaks of a
“schoo]", it is generally associated with the necessity of passing exami-
nations, and the idea of a “School for mothers” may raise the picture
of a lot of old gray-headed women bending over the tasks of the school
room. But these schools are quite different.  All that is taught 1s of the
highest practical value to the mothers themselves, to their families and
children, and to the community. The schools are located in modern
buildings and have nothing of the dingy atmosphere sometimes associat-
ed with the old-fashioned school-house.

Starting from the standpoint that the active cooperation of the
women of the nation is necessary in order to uphold its spiritual ideals
as well as to improve its material condition, the leader of the Reich
Women’s Organization, Gertrud Scholtz-Klink, developed in 1934 a
comprehensive plan to establish these schools for mothers as a distinet
part of the Reich Women’s Organization, the first of these institutions

was opened that same year, and to-day there are 230 of them through-
out the country.

As to the plan of study, it may be said that this is a combination
of practical instroction in the most simple household activities and edy.
cation along more general lines. The subjects are divided into three
main groups as follows:

1. Housekeeping; (cooking, Sewing, Washing & Ironing)

2. Family Hygiene; (Care of Infants, Home Nursing of the Sick)

3:. General Cultural Education (The Home and its Relation to
the Nation; Folk Tradition and Customs)

It goes without saying that the above plan of study may be
a.mended to suit the conditions of life in the locality where the school is
sr'tuated. The instruction given to the mothers in a little mountain
village differs from that which they receive in a large city, and the course
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of study in the schools located in sea-coast towns is somewhat different
from that of an inland farming region. There are 3000 trained teachers
and instructors, of whom 1000 are regularly employed as professionals,
and the remainder give their services from time to time as volunteers.
The teaching staffs include experienced women doctots, trained nurses,
kindergarten teachers, and school teachers, all of whom take advanced
courses at specially organized normal schools, such as those in Berlin,
Bayreuth, etc.

Attendance at one of these ““Schools for Mothers’ is not compul-
sory, nor is a woman required to be a member of the National Socialist
Party. The tuition fees are extremely small, and in many cases are
remitted altogether. The classes in the various separate courses generally
number from 20 to 23 students, who may choose whether they prefer to
attend the morning, afternoon, or evening class. The lectures or reci-
tations last two hours. All those who participate in these courses of
instruction arve taught how to keep a model home according to the most
modern and approved standards, special emphasis being laid on utilizing
domestic products rather than imported ones. At the close of each
course, the students receive a certificate of attendance, which is now
required to be submitted by women applying for positions in certain
branches of occupition. From this it is clear that young women from
the age of 13 years an1 over woull do well to obtain such a certificate.

An important feature of the system of training and educating
mothers is that it is not confined to cities and towns alone, as courses
of inztruction are also given in the most out-of-the.way villages, parti-
cularly along the frontiers. For this purpose there is a large group of
itinerant teachers who make regular tours lasting a fortnight each from
village to village, taking with them all the necessary school equipment.

In addition to these itinerant teachers and the regularly establi-
shed schools in the cities and towns, there are the so-called boarding-
schools where students are taken for a period of 4 to 6 weeks and
receive a very thorough coarse of instruction in housekeeping of the great-
est value to them in future life. The first of these schools were establi-
shed in more or less inaccessible localities, where the women were unable
to reach one of the regular schools, and so lacked the opportunity for
improving their knowledge. For such women, the ‘‘home” school,
conveniently aearby, has been of great benefit to many hundreds of
women and girls. These boarding or “home” schools are to be found
in the Rhoen, in Saxony, and in Oldenburg.
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There are also boarding-schools known as “bride” schools, for

you / i i
(})th ng women who are engaged to be married to men in the military or
er government field service. The course lasts 6 weeks, and in addition

to instruction i eepi i
: .tr ction in h0u§ekeep1ng, the students receive regular gymnastic
training and lessons in physical culture.

According to all reports the School-for-Mothers plan has been
a great success throughout. During the last three years about 1 1‘40 000
women have received instruction. Schools and teaching st;ff* '
constantly being increased and enlarged, so that a much larger n;m;re
of students is to be anticipated in the next year or so. (I. R. I. BY) .

The Spirit of Japanese Industry
By M. G. Mori.

——————— .

Ni sl whi
ppon Seishin, which may be rendered roughly as ‘the spirit of Japaw', is a

cult; somethi arded as @ p aspira a
‘ ”;[ o thing regarded as an ever-present aspiration or ideal state
fmin ic .
v which even the humblest coolie can participate if he does

but cary 'S 1 )
b y out his work in what one can only describe as a religious
Jrame of mind,—7The Times.

Tas

alarme(;f':: t\;:?,:gr:«tw-oi]d today is not merely amazed but actually
o lond oar o s rlla successes of _]:}pan. and is apparently willing
st e 102 y p.alTSlble cx.pl-anatl'on of their causes. The Japa-
oot ntxtr:g umtators,-lt is s‘ald, that they have more than
dostion OCCid:‘rt llack of inventive genius by their thorough-going
Sinae howvever e al me.thods of manufacture and organization.
Japnats equa“;v Witha}[;):mg is hardly adf:(]tlate as an explanation of
e oA h,er o lurope :jmq Ar?enca in many lines of industry,
ot oo ua superl?rlty in a few others, allegations of
ed labour™, social dumping, underselling, and other shameful
;z:lpractlce.s and abuses are brought against her into the bargiiz
ha::ftoher-e is the undeniable fact that the rates of international exchange
r years been unfavourable to Japan, thus tending to increase
(r;)th.er than to reducs the volume of her export trad:. But these
ex;ﬁzii:r&docxtem.a.l factors, even if for argument’s sake we grant their
» do not give us even a clue to the deeper and more endurin

causes of Japan’s present industrial prosperity. In the quotation frori
fhe London Times above, we find in a single sentence one of‘ the most
important, if not the most important, of these invisible forces at work:
In other words, Bushido in its essence, though not in its familiar old
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, still lives in many of the men (and women) who have made
nese industry what it is, and who are even now striving for its still

iter future.

This “Spirit of Japanese Industry” is at once the title and the
cal theme of a hook recently offered to the English.reading public by
Ginjiro Fujihara, one of Japan’s leading business men and a life
ber of the House of Peers by Imperial appointment. In his perface,
eminds us of the oft-ignored fact that the industrial structure of
n is no “mushroom phenomenon”. As everyone at all familiar
. Japanese history knows, this nation had attained a fairly high
ee of skill and efficiency in a number of arts and crafts long before
advent of industrialism, an exotic plant brought overseas from the
it. Let him who doubts this statement read Basil Hall Chamber-
s articles on Art, Lacquer, Wood Engraving, etc. in Things Japa-

Many of those who practised such arts were artists in the true
e of the nante, as a considerable number of anecdotes told of them—
\d-engravers, mack-makers, paiaters, swordsmiths, and others—amply
ve. Such stories, told and retold hundreds of times by professional
Jnteurs, may or may not be accurate in detail. Some may indeed be
wore than mere fables. But they give one a better or more concrete
\ than any scholarly dissertation could furnish of the spiritual quali-
that go to the making of Japanese craftsmanship—intense devotion
ne's work, a sense which results therefrom of the honour and sacred-
5, almost, of one’s occupation, an indomitable self-confidence in one's
stic ability, and a perfect readiness to sacrifice one’s very life in
er to uphold this honour and dignity. Mr. Fujihara cites several
cdotes to illustrate these trials saying, by way of introduction:

“In the veins of those engaged in the mechanical and chemical
ustries of the present generation runs the blood of their ancestors
5 devoted themselves seriously to their work. In the light of this
ial trait, it will be seen that there is no mystery in the rapid rise of

ian as an industrial nation.”

These words are quoted from the authorized English version,
'E SPIRIT OF JAPANESE INDUSTRY (published in 1936), of
. Fujihara's KOGYO NIHON SEISHIN, first published a year or two
viously. The latter, an outcome of a series of lectures, was intended
‘nspire his compatriots with confidence 1n their own industrial futures
ile the English traaslation, we learn, was undertaken by Mr.
sunosuke Fukukita, A. B. (Stanford), in the hope that it would help
»an’s industrial position to be better understood abroad. The book,
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which is beautifully illustiated, with some of the pictures specially paint.
ed for it by Mr. Aritsune Hattori, is certainly well designed to serve
this double purpose. Part One describes in thirteen chapters (all models
of conciseness and broad outline) how the modern industry of Japan
has developed in the course of seventy years from an infant stage into
the present state of efficiency and prosperity; while Part Two analyzes
those racial characteristics of the nation that seem to have made this
amazing progress possible, or even inevitable. In the third or conclud-
ing part of the book we get an account of Japan’s unprecedented
expansion in foreign trade and a forecast of the bright future that awaits
her if only she perseveres. Life is thorny, and a nation that aspires to-
wards greater expansion must be prepared for stru
even more formidable than those that beset indiv
with high ambitions in commerce, industry, le

ggles and calamities
iduals of humble origin
arning or politics.

It would be extremely interesting to quote Mr. Fujihara’s obser-
vations in repudiation of the charges of dumping and other malpractices
commonly brought against Japanese trade and industry, or to summa-
rize his opinions on the more or less tangible causes of their present
prosperity, namely, the relatively low cost of living, the “simple life”
and habitual diligence of the Japanese people, the efficient administration
of their factories, the extra efforts stimulated by insufficient naturaj
resources at home, and last but not least the elasticity of Japanese trade
and industry expanding rather than contracting under pressure from
rival nations. Equally interesting would it be to cite the author’s views
in favour of a powerful army and navy as guardians of our expanding
trade interests abroad, for he frankly regards preparedness or arma-

ments as a “’national investment” whose object is to provide the force
necessary for overseas expansion.

This article is brought to a peaceful close with one of the
delightful little stories in the book which illustrate the Samura; Spirit

in Japanese industry. The particular incident here selected is given
by Mr. Fujihara as an instance of self-confidence in which there is a
solid foundation of the highest workmanship.

To quote verbatim from the English edition;

“In the sixteenth century there was a celebrated armour-maker,
su Harima by name. He was noted for making w
DNknown as bullet-proef armour.
the famous war-lord, to make
a greahRovour.  The order was therefora
ist came to the palace with th

hat was
He was ordered by Oda
armour for him, and this was
most painstakingly executed,
¢ armodur. ‘Do you mean 1o
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say,” demanded Nobunaga, ‘that this armout is fcally bullet-proof?’
*Yes, Your Excellency,’ ’answered Hirima with an aie of self-confidence.
‘Then, put this armour on and stand there,” said the war-lord sternly,
‘Let me fire at you and test the armour with my owa gun'.  The ar-
mour-maker, with no sign of nervousness, put the armour on. Nobuna-
ga's officers and men were at the height of excitement who'en he was
about to pull the trigger, pointing his gun at the artist standing beff)re
him as serenely as a statue. The sight of a mere eraftsman standing
with imperturbable calmness staggered the veteran soldier, and drop-
ping the gun he said, ‘I know what you mean by bullet-proof armour.
I will pay any price von propose.”

The author ends the story with this remark:

“Had not Harima put his heart and soul into his work, he would
not have been sure that his new armour was bullet-proof. The intense
concentration with which the ancient masters of Japan deyoted them-
selves to their work was almost akin to religious zeal.” —{L R. 1. B.]

Kduecation’

3y Dr. GuaLTHrERrus H. MEES, M.A., LL.D.

What is Fduoation ? Education has been defined as what is left x.vl?en
a wan has forgotten all that he was taught. This i3 rather a stnkmfi
definition, for u;ually educabion is taken in the sense of being e:\mcbly tha
which a man has heen taught. For this reason, because there is 80 much
misunderstanding on this subject, there are a great many pr?h!elezs in our
present society. TFor the sake of these problems it is well worth while to go »
little deeper into the real meaning of edueation,

The average man thinks that education consists in the digest'ing of
numbers of books and lectures, up to the erowning moment when a pl‘ace of
paper is given, mentioning the achievemeat in the form of a.degre?, making the
way clear for a good job. Such a concep(.ion. i's common, m. India, rather t.:oo
common, | The word “education” brings up visions ‘of an 1mports?.nt~lookmg
cortificate, of a name suddenly adornad with some 1m'porCanb-laakmg let;i':ers.
bahind it, and of acquaintances respectfully shaking tbfs'lr heads and muttering:
“Oh, he is sueh a clever fellow, such a clever fellow !

The pity of it is only that. some years after, all the bookish information
which had been stowed away with much perapiration of the brow in a half

digested form hag vanished away intn the bottomless depths of the unconscious

*‘Address at the St. Berchmans' College Day Celebrations.
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l*torgobten! There is also the possibility that the bookish food hus really heen
digested, that the material has heen thought out with all the cleverness of »

well functioning rationalistic hrain and made the intellectual property of the
person,

b . . N
5 Please excuse me for the negative pictures I am holding up to you.
ut I want to give vou some common psychological tvpes, and I reserve the
rmore constructive types till the end.

T.he (mere, rationalistic tvpe i3 a good typa for all positions which do
not 1'equ'lre anvthing out of the ordinary, or tact and payehologieal insight.
Th? rationlistic type thinks it can explain everything., conveniently and
easily, with the help of some books and theories and eomnnn sense. A“ the
secrets .of the universe cin b3 given a ritionalistic whitewash and disposed of
:ﬁ?sv:::):nbg;evl,:l.t;h:() secre?ts seem to be hayond the rewch of explanation of

vpe, v nveniently termed as snperstition or disbeliaved altoge-

ther. q 't w
h ‘I‘f vou don t/ wanb to sse somabndy, well, laok the other wiv. when vou
meet him. 1T ! e} rati iati ; bl )
he ‘mere} rationalistie type does so with situations and
phenomena.

As n..]'luropenn [ know that type thoroughly. The nineteenth century
and the beginning of the present century have hrought forth (wer\vhelminé
rt);m;:e.rs o}[bhat tvpe. '['ho.life of Ilurope has been coloured by it. The other

Pes in tiurope have suflered under its assume:d intellectual suproemacy.

Tueki
Au(.,klly: of course, there have always been people of the other types too
Otherwise culture would have come to an end long ago.

_ In the last twenty years, however, n new type of scholar has heen
((;ommg forward. 'It i3 a more intuitive type, with a broader vision and b3
he:::pelnl- g‘r.;s;? czf thmgs,' as scientific in its mothods as the rationulistic tvpe, but

n ) er 1n its pretenticns. The rationalistic type will profess to be able to
explain everythiug; the new type will acknowledge that all theories are after
all only theories and liable to be refuted and substituted by other theories: It

has given up t-he idea that knowledge coull be final, and it is not ashamed
say, when a difficult question is put to it,

course, is that of the true scholar,
scholastic.

to
I do not know”. This type. of
whereas the other type is that of the

l?uring my 24 years long travels in India T have noticed that here the
revarse is taking place. In Burope the (mere) rationalistic type is beginning to
makfs pl?zce for the higher type of scholar. In India the rationalistic type is
coming in more and more, and the old traditional Indian type, which poss-
essed many of the elements of the true scholar, is slowly rebtiring into the
background. It is a great pity. ‘

‘ Why aw 1 bringing in all this? Because the popular conception of edu-
cabion ssems to be to bring forth the rationalistic type, or even that which is
not even up to the standard of the rationalistic type.

) I mean the textbook
§ype. I do not know any other nims for it,

Iiven Turope has never brought

W
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forth sueh a strange phenctenon: the textbook-and-diploma-type! When you
ask the average schoolbay in India why he will go to University, he will say:
to get n degrea. Why? To get a job! As if that ware the most obvious thing in

the world.

But the real purpose of a University is to provide education, not mere
(nstruction and cerbificates,

Iiddueation weans the unfolding of the capacities of the human persona-
lity, of the emaotions. the mind, and the soul with all that it jimplies.

Consequently our edueation starts at the moment we are born and ends
at the moment we step on to the cramation pyre or into the grave. Aud even
then it may continua, who knows?

But by the nature of things » esrtnin period of life is particularly the
time for education. The most wonderful unfoldment of personality takes
place het wasn the ages of twelve and twenty. Conseguantly all systems of
education aim ab providing the convenient facilities for aiding the unfoldment
at that particunlar time. The most important factor at that time is the inti-
mate contact betwesn the student and the teacher. Where there is intimate
contast between teachers and studeats, there is a good basis for education and
enlbure: where bhere is not, there can be only text-book instruction, but no
personality unfoldmeant. Consequently there can be only little use to the
communiby.

With all the great achievements in many fields at the present day, even
in the field of educabion. the average conception of education really falls much
below that of our anceators, of hath Fast and West. The sdueational gystem
of both the orthodox Ilindas and Mohammeduns was one of intimate relation
hetwaon students and teachers. Among the Hindus the student lived with
the (1uru who had only a few studenta living with him: Brahmaeharis who
had the privilege af close contact with their Guru.

Iu the West there was the same custom, JIn Middle Ages students
lived in the mnnasteries which were then the only places where education was
given. The students shared the life and the work of tha monks. In very
much tha same way, the Fathers of this College are earrying on this ancient
tradition.

When education passed out of the hands of the Fathers of the Charch
to the Universities, the same practice continued to prevail at first. In the early
canburies of Oxford and Cambridge Uaiversities every student or sowmetimes
two students shared the redm with one of the professors in the College whara
they studied, thus having the closest contact with their teachers, leading
to inspiration and enthusiasm for the work. Al work then had the thrill of
sacredness about it.

All over the ancieat world similar customs prevailed. It is only in our
modern age that great changes have come. In the average Ugiversity in India
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there is very little social contact hetwean the beaching-staff avd the students.
In BEurope there is much more contact. In the Universities on the Continent
the professors hold ‘‘at-hames” for their students, sometimes indeed in a
more home-like way, with the lady of the house presiding over a pot of tea
sometimes in the way of stndy or diseussion groups in which professors and
students discuss certain problems together. The University has unothing
to do with this officially, but every prafessor is expacted to arrange such semi-
official or unofficial evening groups which are often considerad of greater import”
ance than the lectures given in the University. In some Universities this
practice prevails more widely than in others, though in some it is dying out.

In Oxford and Cambridge this system is not ounly worked out mora fully,
but has even been adupted as part of the University scheme of edueation and
instruction. Tt is in this that the very great importance of the two ald
Universities lies. Not in the sound of the famous names, not in the expensive
life. not in the age-old buildings, but in this edueational element lies the value
of the great Universities, a heritage of the past.

It is often a source of wonder ta me how it is that Indian Universities.
which are suppnsed ta be framad largely on the ileal of Oxford and Cambridge,
have failed to adopt that thing which is the very basis of their life aund educa-
tional system.  Much i3 talked abrut Oxford and Cambridge exuninations and
textbooks, about old buildings, and traditions in various branches of spork,
But few people understand that the really important aspect of these great
Finglish Universities lies in the opportunities aiforded for friendly contact with
the “dons”, as the graduates of M. A. standard are called, in all the fields of
life. Tt i3 not only in the lecture-halls that they are seen, but also in the
dining hall, in the college-chapel, and what is most important of all, in their
rooms which are situated side by side with the roama of the undergraduates

’ With some dons the students have to do officially. In Cambridge, for
m?ﬁﬂ-nce. there is the ‘Tutor’, who is the person appointed to be the represent-
ative of the father of the student during the whole period of his
studentship. The Tutor gives general advice, not only on the line of study.
but on all aspects of life with which the student is concerned. He can go and
confide his troubles to the Tutor and ask his advice on auy subject he likes.
second\y' bhere is the “Director of Studies”. Ile is the advisor and dirsctor
in the work. He says what lectures should be followed, what books should be
rea.('], what “Supervisor”  will be assigned. Thiedly, there is the Supervisor,
again the most important peraon fram the point of view of the actual work.
He holds clwsses usually to abaub two or thres students at u time, and certain
aﬁpecbs of the wark are discussed, The students write 83says for their Super-
visors and go to them with questions and puzzling problems. Books are
discussed  The reul inspiration for the work, the love for a certain branch of
of knowledge, is mostly derived from or stimulated by the Supervisor.
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Fourthly, there is the Dean, the spiritual guide of the Collage, as we
might call him. Usually he is the centre of a flourishing religious and intellecs-
ual life. He is also the disciplinarian of the College, and all students swho have
broken written or unwritten rules will have to {ace him, give an explanation,
and, if necssary, receive a punishment, usually in the way of being “gated”,
which is a mild form of imprisonment within the confines of the College, or, in
the case of serious offences, in the form of haing ‘“‘sent down” for a certain
period, meaning sent home,

Then, at the top of the hierarchy, there is the Master of the College, as
is usually called, embodying the College traditiou with all that implies. He
and his wife also give ‘at homes’ to students.

As you will notice, all the various grades of teachers are easily approach-
able even for the humblest of students. I noticed that this is in contra-
distinction to the general practice in India, where, of course with brilliant
exceptions here and thers, on the whols the teachers of all grades are not only
nob accessible for tha students, hut very often not even for the other teachers
lower in the hierarchy, or, as one would express it here, with a lower pay.

Reully speaking, a Torcher, with a capital T. is a servant of an ideal,
tha highest ideal there i3, namely, not only thit of imparting knowledge to a
papil, but thut of trying to aid in the unfoldment of a pupil in such n way that
he bacomes a better man than himself. Too many teachers, however, not only
in Tndia, but alas! averywhere, think that they have been appointed to sell
information as a shopkeeper sells sweets or chilly-powder (according to the
flavour of the information). Too many teachers of all grades, and especially
of the higher, are also somewhat infatuated about their titles, positions and
srlavies. Pride and information wre unpleasant characteristics in any depart-
ment of life; but in people who profess to be educationalists, they are the more
tragie, unsavoury or comie, according to the point of view.

It is my experience that the greatest educationalists are the simplest and
most unnssuming of people. Thay are the true fathers and guides of a nation.
They are the bearers of culture and get the full and instinetive confidence of
all they come into contact with. They are ths real “Brahmanas” of a nation,
in the true sense of that word, as “knowers of Truth’” and servants of God.

In modern elucational movements there is a strong tendency to go back
to that fundamental and yet so much ueglected element of education: the
personal contact. As regards Hindu institutions, we must mention, before all,
Shantiniketan and the Gurukula at Hardwar.

In sueh centres of culturs it is endeavoursd, according to the ideal of
the University or the Academy, to impart a love of the pursuit of truth and
the expressions of humanity in the arts, and inspiration to lead a life given to
the service of the community. [nstruction has its great use, but even more
important i3 the creative eapacity of the student. The amount of knowledge
guthered by & man is not of use to him or to the community, if he bas not the
capacity to apply it creatively. Therefore, the University ideal is to stimulate
the creative powers and to form personality. In the way of knowledge of
tacts, it is not of great importance that the student should know exactly where
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and how to get the information wanted for practical purposes. He should be
thoroughly oriented in his own science, and well oriented in the relation of his
own particular science to other sciences, so that he will be able to cope with
all situations.

Thus adueation is the path to eulture, Culture is the mere knowledge,
but creative humanity. It implies that whieh 1 should like to eall by a
wonderful, ancient, alas mueh misinterproted and nisused term: DITARMA.
There i3 a mysterious urge in the human sou! which, when it awakens, chapges
the life of a man, and makes him a conscious worker in the Kingdom of Meaven.
it is an urge towards econstructive work in joyful co-operation with other men
and women, It is Dharma.

Calture, Dharma, Bluction! —nat words which should convey to us a
sense of the camnpetitive struggle in life, of sa-called stern realities, noy of old-
fashioned or outwern ideas or unpractical lusuries, but words which shoutd
give us a sense of the joy which is the basic element in these conceptions, the
oy of the explorer and crewtor which man is at heart, the jny which made man
what he is, the joy which is his birthright.

To experivnece this ioy it was that in ancient timeg the Brahmachari
approached a preceptor with the request to guide him on the path to truth.

To experience this joy the modern Indian should sesk

education and
admission to a University, not for the sake of “ingbruetion”

, a degree and the
promise cf a gool job, preferably. of course, a (Government job!  This modern

tendency is swelling the ranks of unemployed intellectuals in the cities which
are now supposed to be the centres of culture, but in fact are only the centres
of civilization., The ancient and more noble tendency-—luckily also still
found at the present day— does not consider the fruits and the ontcome, hut
thinks of the privilege and the Joy of the work and the life alone. Now the
requitements of the day point largely to the country.

In the rural parts theve
18 ltnmense scope for creative work.,

Leaders are wanted in so many depart-
meuts of life in the countryside. Rural reconstruction, culbural reconstruction.
there is no end to the needs, there is no end to the possibilities alsn'

Dharma means doing the right type of work in the right place, necording
to the direction and urge of the inner man, reacting to the needs of the
country. That is the only thing which will re Mlly manage to give a man happi-
ness in his dealings with others and pesee in his soul.

In conelusion, let me return to the beginning of my speech: “Fducation
18 what is left when a man has forgotten all that he was taunght”. It iz the
capacity to realize and perform Dharma which is the fundamental task of any
educational institution to evoke in and give to the student. It is the capacity
of intellectual adaptation to outer circumstances, it is the power to choose
correctly, it is the capacity to feel inspired by the mysteries of the Universe
and of human life, withouat sentimentality, but with the thrill of intellectunl
pleasure and the spirit of systematic and objective inquiry.

Wheun this is realized, even the instruction-side of education: textbooks
and formulas to be learnt by heart, assume a new aspect, pregnant with

weaning.  They have their place, they cannot be missed, and we often bave
oceasion to be gruteful for them.

29th Provinecial Educational Conference
Welcome Address
By D. ManjayyA HEGGADE, EsQ., M. L. C.

———f———

The history of education for the last 150 years in India is a
history of reckless waste of its economic resources. The aim of literacy
was the aim of exploitation, and the literates to a large extent became
the inevitable tools of exploitation. Thousands of crores of ruptes were
spent in producing seven per cent literacy in the country. Education
had not the least connection with the country’s welfare, it was never
conceived as a function of economic or social progress. It created
high-brows and snobs who thought it was their privilege to be served
by the less fortunate. FEducation was never thought to be a prepara-
tion for national service, far less as an instrument of economic uplift-
ment. The tragedy of education was conceived when Lord .(‘.urzon, the
most reactionary Governor-General of India of Modern Times, and a
great autocrat, with an over-whelming faith in the efficiency ol Govern-
ment machinery, became alarmed at the sign of independence on the
part of Indians, and the Indian Universities' Act of 1904, was .p:\ssed bv
which Government could control education of the masses as it pleased,
and the regulations regarding public schoo.ls were tightened up. ’I‘he'
tragedy came to a climax when the new India Act was born. And now
we are in the thick of the throes of this tragedy. And you are called to
contemplate fairly drastic measuras to alleviate this suffering.

[ do not think [ am competent to lay down a c.ut and dried
formula for arriving at the meaning and values of education; but as a
layman I claim to say that instruction that enables a mm:\ to u.nderst'fmfi
and sympathise with his less fortunate neighboufs and gives hllm suﬂ*mx(i
ent strength and resourcefulness  to relieve the distress of people aroun
him can be called education. In a brief way let me state that educat;c:n
is that power that makes a human beix.xg an mstrur.nent ofdwea 't 1.
Without being dogmatic let me say that this interpretation of education
can to a great extent solve our pro.blems,.e.md I appeal. to you to
examine the veracity or otherwise of this definition of educatlon-‘ ‘ Ther'e
is a large number of people who are charm.ed by the word hbera]..
They unnecessarily want to dilute education with much Eu.nvante':a\l senti-
mental fluid gathered from the stagnant pools of tradition. "Lhey d'o
not seem to understand that education is ff)r welf.are, and no? a hypnotic
or an intoxicant. The functions of education as interpreted in the terms
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of welfare are chiefly (a) elimination of discord between man and man,
(b) increasing the capacity of turning apparently useless things into
things that yield comfort, and (c) making life livable and enjoyable in
an atmosphere of righteousness and fellow-feeling. Slavery, exploita-
tion, selfish interests, vice and hatred are merc foreign matters in a
healthy educational organism. Let me again extend my appeal to you
that your concerted endeavour would give us a practical formula that
would enable us to have a grip on the realities, that would help us to

have a correct anl clearly defined ideology of the aim, scope and
function of education.

One thing that seems to me to be the outstanding defect of
education is that it is Godless. Those who speak much of God and
thrust dogmas and creeds, farces and formulas, in their education, do
so because there is less of God in them or in their codes of behaviour,
To say that education should be religious is to dole out an eye-wash,
The process of education itself must constitute a religion—a religion
tbat 1s made of three simple constituents, namely, love, truth and non-
vnolence:. Love has its inevitable concomitant, self-sacrifice; truth its
concc?mltant, suffering; and non.violence has humiliation. In actual
practice all the esseatials of all great religions should be taught, so that
the average child should be made to fraternise with his fellows irres.
pective of creeds and castes. The process of education which does not
constitute a religion makes a man extremely selfish, conceited, mean,
and devoid of all human feelings in his fight for his rights and privileges.
In short, it is this Godless Education that is responsible for the materia-

listic tragedy of the West. In my opinion, Godless education is worse
than illiteracy.

Now there are certain problems of the day in the sphere of
education, T crave the privilege of placing before you in the usual lay-
man-like way. These are. (1) Mass Education, (2) Adult Education,
(3} Selt-supporting Education on the Wardha Plan, (4) National
language, (5) Linguistic division of the country, {6) School accommo-
dation (7) Education in Fine Arts and (8) Physical Education. 1 do
n'ot propose to give any solution, but my ideas as to how these ques-
tions have appeared to me. Before approaching these topics I must ring
a nf)te of warning. With the attainment of authority and power mono.
polic tendencies usually creep in. Certain persons who get a convenient
opportunity to sway their rod of non-chalance to opinion of any kind
take a cruel delight in being ab:olutely deaf to erstwhile friends—to
friends that sacrificed everything that these might come into power. We
have had painful experience more in the educational sphere than in any
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other; Associations that were on the brink of starvation and craved
for patronage have turned themselves into machines of selfish interests,
and have raised the pre-eminence of prestige by denying to others those
very rights and privileges that had been denied them; they want their
stamp of authority to prove the worthiness of any scheme or programme;
no one else except themselves are considered efficient to give a diploma
of efficiency. In fact, these people bave created a monopoly. As I write
this, there comes into my hand a publication; an association ol some
national workers at Madras want some 1500 workers in the course of 4
or 5 years—S. S. L. C’s to boot; but the hall-mark of efficiency on these
poor people will be stamped only when they undergo their training in
their institution for three menths! What an audacious claim! They
deny the right to these poor people to get a stamp of efficiency if they
undergo the course of training in any institution other than their own!
They are the makers and markers of the hall-mark of efficiency—a claim
too proud and almost tveannical!

We are accusing the aathorities of woodenness, and formal
dilatoriness called red-tapism, when some one else is the authority; and
we suffer our freedom curtailed, or our bona fides doubted when these
authorities wicld theie rod blindly without discrimination. It is mere
animal instinct of retaliation to turn the table on others whea we
assume authority. A daughter-in-law when she becomes mother-in-law
will become more formidable on her own daughter-in.law., Sucha
state of things will obtain only in a materialistic atmosphere of selfish-
ness, and surely we cannot expect narrow minded revenge and restric-
tion of liberties when our popular Congress Government is committed
to the creed of non-violent unselfishness. I hope and believe that they,
and even the supreme command, do not in the least claim that theic
views on education, have reached any finality of acid proof permanence;
I also hope that this creed of non-violent unselfishness has not made the
Ministers and their Secretaries deaf and dumb, and altogether devoid
of human attributes. When they have tabooed vested interests of all
kinds how can we expect them to create new asylums of vested interests’
Some say that the Wardha Education Committee is not really represen-
tative of all shades of thought and culture and the sanction behind the
qualification of the members is painfully arbitrary, and that even Muhatma
Gandhi is not free from the obsession of superbureaucrats who have been
looking up for inspiration and guidance to Oxford and Cambridge and
other western temples of learning. Though I do not fully associate
myself with this view, I have yet a lurking suspicion, that the method
of enquiry and the mode of work is lacking in perfect coordination of
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mature thought of eminent educationists in the country. But, as we
are on the lowest rung, we hope, that in course of time, all possible and
available intelligence and experience will be explored before a definite

step is taken in the process of reconsteuction of educational means
and machinery,

Traths become platitudes when we cannot make use of them to
increase our comfort. Every one believes that mass education is the
key that opens the main door of the temple of national well-being, but
no one knows how we can put this truth into practice. 1 believe it is
50 because education is considered as private property, which an indi-
vidual ot class has a right to possess, and it is desecration to allow it
to be shared by any and all. As a corollary, they belicve, that educa-
tion is as much subject to the law potential as any energy is.  That is,
if the masses were to he educated, general reverence for education will
be reduced to zero, and hence traditionalists and iealists are forging
their weapons to protect their sanctoria. What is the work of the
Universities and Academies, and with what energy and enthusiasm the
graduates are trying to maintain the prestige and sublimity of these
institutions? Do we know the more the anflinching loyalty to these

extravagant luxuries the less is the chance of mass education to succeed?
Adult education is the necessa ry and inevit

able preliminary to
mass-education.

It was the first contemplated step and the work that
was efficiently carried out in countries like Turkey and Russia. In the
report on Educational Administration of Madras we hear, year after
year, the futility and inutility of adult edacation schools in this presi-
dency. The conclusion we have to draw from this is obvious. The
illiterate adults of Indig cannot be inferior to thos

. e of Turkey or Russia
n ordinary intelligence, It must be ejther the defect of the instrument,
mode or policy of instruction.

It is high time that you seriously bestijr
yourself to tackle this problem, and offer a constructive and efficient
scheme to the Education Minister, who, I am sure, will give it a fair
and sustained trial. I am certain, success of the Adult Education Sche.
me among the illiterate masses wil] naturaily pave the way to the solution
of the problems of compulsory primary education, self-supporting indus-
teialised mass education, and technical education '

For the progress of any country the masses should be - able to

know their responsibility and their duty to their country,
we can have a strong nation,

‘learn to earn’ type is quite nece
ted States fiom England,

Then only
For this purpose mass education of the
ssary. After the separation of the Uni-
the former started a new experiment of
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democratic education, with the result that the United Statfas became
self-supporting within a decade. By effecting similar drastic chnnses
in the educational policy fifty million illiterate people of Russia,
steeped in ignorance and superstition, were e‘ducated aud. made‘ self-
respecting and self-supporting citizens of a mighty Repub'hc, as if by
a miracle. It was possible because the few educated middle classes
co-operated with their free-service principle with the national leadérs
who effectively carried on the ‘Down with Illiteracy Movement’ with
unabated zeai and earnestness. The healthy infection of these ideas
spread south-wards into Turkey, and under the able leadership of
Kemal Pasha the ‘Sick Man of Europe’ was miraculously transformed
mto a ‘Virile Youth’. We, in India, have been looking forward for
the initiation of such a drastic change through the inspiration of
Mahatma Gandhi. In keeping with his principles, and the tempera-
ment, tradition and the spirit of the people he has offered a solution
in the form of the Wardha Scheme, It has occupied the focus of
attention of all educationists throughout the whole of India. [ feel
I am not at all competent to assess the feasibility of that schemie,
vet from what I have been able to follow from the course of dis-
qussion in the papers, I feel, there could be no better solution than
the Wardha Scheme in removing illiteracy on the one hand, and in
increasing the human capacity for production of wealth of the country
on the other. Learning with a view to earning the ordinary comforts
of life is the golden kev to cconomic inlependence of any co.lmtry,
and for India, at this stage of evolution and struggle, that is the
most formidable antidote against foreign exploitation. Though I
connot see eve to eye with the framers of the scheme it is bound to
succeed if we insist on Tripartite Cooperation in the programme.of
self-support.  \When the child is one partner we ought to recognise
the teacher as the second and the state as the third partner, every
one of the partoers having duties well weighed against .privileges.
If we accept this principle and make the schen'\e progrc'sswelylself.
supporting, and modify and amplify it to sm‘t tk.xe genius, chma'te
and temperament of the people of different districts, [ am certain,
within a decade from the date of launching the scheme we shall have
brought about a peaceful and benevolent r‘evolution m' the counfry, and
surely we shall be able to form ourselves into one mighty nation that
can face any problems of the worla.

The question of a common national language for the whole of
India is no less important to an educationist. No system of education
can be really national without a common indigenous vehicle of thought,
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and there can be not the least doubt that Hindi-Hindustani alone can
be the national language. Unfortunately for our presidency the depart-
ment of education has not been able to tackle this problem in any
satisfactory manner, probably due to some discordant notes in other
districts.  The result is a sliding back from facts to formulas, and

from formulas into experimentation. Fortunately for our district there

is not a single discordant note anywhere from anybody, even from sea-
soned fanatics and senile traditionalists. Strange as it is, our very acquie-
scence has turned out to be our waakness, because as I learn the
Dakshina Bharat Hindi Prachar Sabha people are too chary to allow
the local workers to have those privileges that are monopolised by the
Thyagarayanagar Hindi \Vorkers. A propaganda leaflet says that 1500
Hindi Teachers would be required during the coming 4 or 5 years, and
the least qualification would be S.S. L. C. and Rashtra Bhasha Visha-
rad, after which a three months’ course of training at Thyagarayanagar
would entitle them for a diploma on the strength of which they would
be recommended to the Government for employment. Power of recom.
mendation and power of certification are thus centralized and hundreds
of poor Pracharakas who have been working in the field for number
of years patiently and perseveringly are left to rot, because they are not
S. 8. L. C’s. A Sanscrit or Kanarese Pandit though he may not know
a b ¢ of English can teach the languages in High Schools and Colleges
but a Hindi Pandit must be a graduate or at least an S. S. L. C, Crea-
tion of new vested interests, compromises anld half-measures are ample
indications of that weak-kneed policy which, I am sorry to note, the
Government has been pursuing with, regard to Hindi-Hinduastani. Can-
not the Government make it compulsory on all Government servants,
below the age of 45, to pass a test in Hindi-Hindustani? Can they not
make it a compulsory subject in all the Higher Elementary and Second-
ary Training Schools, or cannot the Government have one Hindi
Normal School in each District at a cost of about Rs. 2000/- per year
per such normal schoal?  These are very important questions that the

Government shall have to settle if they are really sincere about Hindi-
Hindustani,

o9th Provincial Educational Conference
Presidential Address by Mr. M. S. Sabhesan, M.A.
(Extracts).

——r—pr———

In the course of his presidential address delivered at the 29th
Provincial Educational Conference at Mangalore, .Mr..M. S. S.abh:;san;
while criticising the scheme of educational reorganisation, po]mte oud
that both local bodies and provinc.ial governments were to b a}t{r_ne a;t;
were guilty of a stand-offishness which prevented them from ta mlg . e
fullest advantage of the generous disposition of the Government c‘>f. n 1af.
He then dealt with the scheme, the objections thereto, the opinion lo1 ,
the S. I. T. U. and the role to be plz\‘yed by thfa Govemnf*ne;llt, t i
Management, the Parents and the Teaching profession, The following
has been extracted from his address:

Scheme of the Local Government. \Yhat is the rggrgan}s:tlt;r;
scheme of the Government? I am sure you will all be familiar \\.1t he
details of that scheme. At the elementary stage, the‘reorgan.lsa 1ro.
scheme seeks to increase the percer}tage of permal?en.t hferates 1.n [:)m.
portion to the school-going population through elmmu‘zltonbofu;::‘c;nis-
plete, uneconomic and snefficient elementar;? s.cho.ols chseﬂ;.:ﬁ:i( dminis:
tering the rules for grants-in-aid and subsidies in 'jl Spem’eqr Jnanner
As regards higher education, the scheme takes away one )b : n
aniversity stage, extends the secondary school course by one yose;
suggests diversion of pupils to technical or trade schools, rf::gs s
l)iftlrcation of courses at the lhigzh s::c;(;ir:tzfjg:r;:rrte}f::llection .Of

al public examination at the tour a g
::\:iir;lt]spto the pre.university or techn.ical courses as t.he cats;: rrnazbliiec.
A lowering of the maximum age to 18 in regard to recnfltme'n of pu he
service is also recommended so as to encourage tl?e dwersllloneodzsses
to occupations and thus to remove the congestion in the colleg .

Objections. The first objection to the _Government sck}eme \;'hmh
even a beginner may make is the absex'lce in .the communique lo any
reference to finance. Neither the conversion 'of 1ncomp!ete schoo sf, nsr
the provision of several vocational courses will be possible unle.s's un sf
are allotted in the budget. The improve'mfent of the con'dfnons o
service on which there is no difference of opinion means additional ex-
penditure, | |

Secondly, the scheme is silent on the delicate and difficult
problem of the relation between the Government and the Management.
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The aided institutions have been playing a dominant part in the sphere
of education. Reorganisation of a far-reaching nature which is declared
to be the end in view, should affect the managing bodies in some way or
other at every stage.- The success of any scheme of reorganisation will
depend to a considerable extent on the financial stability and willing
co-operation of the Management. The Government is aware of the
ﬁnf{ncial condition of the managing bodies and it should have taken
pains to consider how far these aided schools can be relied upon to
bear the increasing burden.  No one knows how many schools will have
to be closed for want of funds. How the Government proposes to give

effect to the reorganisation scheme if the managers be found unable to

bear e . . .
the strain is not discussed. One gamms the impression that the

Government seems still to be acting on the assumption that it is the
(.luty of the Management to bear the respbnsibility for education while
its duty s.tops with giving advice and aid if possible. There are the
)?Ca)- bod'xes whose administration has come in for adverse criticism,
I\othu}g 15 mentioned in the communique about the contro) of the
schoois under local hodies thought it is freely talked about that

elementary schools under local bodies will be transferred to the
Government.

. Thirdly, the Government scheme does not indicate clearly any
planning in respect of education. The public can have no idea as to
what the Government programme is even in a general way and how this
programme is proposed to be completed. [If the tem'lency for drift

should continue to be the outstanding feature in the administration of

education there will be no means for the public to judge the progress of

the r.eorganisation scheme as years pass on. It is justifiable for the
Pubhc to assume that wastage and stagnation could have been avoided
if a definite programine had bezn followed. While the authorities com-
plain that local bodies have not cared to submit any programme for the
expansion of elenentary education, they are themselves averse to the
formulation of a comprehensive programme. The quinquennial reports
of the Central Government will open the eyes of the Congress Ministry
to-the need for independent thinking and courageous spirit.  In the
q.umqucnnial report for 1912-17, it has been observed by the Commis.
stoner that ‘it is important both for the general increase of literacy and
for ensuring that facilities are not confined to certain communities, that
the expansion of primary education should procced upon a definite
plan.”  The report for 1927.32 refers to a quotation by the Hartog
Committee from the report of the Bengal Committee andﬂ this empha-
sises the same point: “The mere expenditure of money cannot solve the
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fundamental problems of primary education, unless it is spent according
to some well-considered scheme based on faith and courage as well as
on the experience and experiments of the past.” The Director of
Public Instraction of Assam, is reported to have recently pointed out
that plans extending over a period of vears should be drawn up and
approved by the Legislature so as to avoid another period of wastage
and to ensure systematic and continuous progress towards a definite
object. Something in the nature of a programme was attempted in our
province as the result of a survey in 1923 and the quinquenuial report
for 1922.27 gives prominence to the scheme of a school in each village
with a population of 500. Unfortunately the programme does not seem
to have been worked out with faith and courage. The tendency to
treat certain well-known symptoms, such as wastage and stagnation 1s
becoming more marked and  the closure of schools is the anly vemedy
that is seriously suggested. There is the danger of the goul itself
being forgotten. No one knows whither our administrators want the
province to move, The Congress Ministcy may perhaps be puzzled by
the numerous tables of statistics. If our Premier should, in the midst
of his heavy work, find time to go through the guinquennial reports of
the Government of [ndia, he will understand the outlook and limitations
of our admini-trators and easily discover that the lack of a well-planned
programme has led us to the present unenviable position. Itis for the
Congress Ministry to ask itself the question ‘Whither in Education’
and to call upon the Department to bring up proposals for the
working of the programme.

Lastly, the scheme gives us no idea as to the manner in which
the conditions of service of teachers are proposed to be regulated. Ad-
ministration reparts and other official reports admit the seriousness of
the position in many aided schools and in several schools under local
bodies. The Union has been constantly harping on the point which is
plainly stated as follows in “Education in Iadia.” “The fact that India
is a poor country is no excuse for the miserably low salaries of pay
which some provinces offer. To reply that teachers can be obtained on
the scales offered does not take into account the type of teacher recruited
and the effect on the school of having a staff discontented, depressed by
poverty and on the look out for other means of increasing their income.”
The conditions of service in secondary and elementary schools are equally
bad and utter confusion prevails in several schools under local bodies.
The contract which is insisted upon by the Government has not proved
useful in ensuring security of tenure. Instances of managements resorting
to the provisions of the contract for terminating the services of quulified,
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competent and hardworking teachers on religious or communal or
linguistic grounds are not infrequent and a state of alarm prevails. The
proposed license scheme for teachers in aided elementary schools
cannot claim anything more than that the position of teachers will not
become worse. The Government is aware of all these facts and vet no
attempt is made in the communique to set right things, The improve-
ment of the conditions of service in aided schools is regarded by the
Government as a concern of the Management. What the situa-
tion will be in a few years no one can foresee. The Union wanrts it to
be clearly understood that the profession looks to the Government for

the immediate adoption of suitable measures which will promote con-
tentment and ensure security of tenare.

Opinion of the Union. Apart from such general considerations,
the Government scheme is objectionable for a variety of reasons. It is
my duty to remind you of the opinion of the Union on this scheme. The
Union is opposed to the idea of restriction of facilities for education
though it is in sympathy with the diversion of pupils to courses for
w_hic.h they have aptitude. It holds strongly the view that the proper
dlstl‘lbl}tion of pupils among the several courses is what is needed.
Hence it is opposed to the arbitrary selection of pupils at the fourth form
stage by means of an external public examination. On grounds of
economy and practical administration the Union is also opposed to the
extension of the secondary school course by one year. It is my honest
conviction that the reorganisation scheme does not touch even the fringe
of th<? problem. Why the Academic Councils have not considered the
question is inexplicable. Many are the points in the communique which
are rather obscure and no indication is given as to how far the Govern-
ment is prepared to implement its own halting recommendations. It will
be a pity if this scheme should come into force in 1939 in the present

form. The Union will then have a busy time and if it should realise its
duty it should get ready for action.

The child. The Wardha scheme has just now entered the stage
and it is not proper for anyone to brush it aside or to kill it with kind-
ness, I am extremely surprised to be told that many of the objects in
the scheme could be achieved with the help of the new syllabus propos.
ed to be introduced by the Government. This is certainly an admission
that the Wardha scheme is sound. Yet one fails to understand the
hush-hush attitude in regard to this departmental syllabus. Is it not
strange that mention should often b made of this syllabus about which

the public and the profession are utterly in the dark by the Premier and

the Minister for Education? [s it not amusing that the Minister for
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Education should attempt to persuade the pablic to accept the unknown
syllabus by dragging in the name of Mahatmaji in support of it?  Whyv
should the Minister ask the public to be satisfied with a substitute on
the strength of the good opinicn of Mahatmaji while his all-India
scheme itself is available? The problem of reorganisation i3 not a
simple one and a scheme does not originate de novo in the Old College
and the Secretariat. There is a strong case for convening a conference
of the representatives of the Unian, the Management, the Industries and
the Universities with the Premier as Chairman to consider immediatelv
the rearganisation of education in all its aspects on the basis of the
material available just now and to formulate definite proposals. In
considering the problem with all its ramifications we should not be
deterred by financial considerations. It is worthwhile to know where
we are and how we should proceed. The question is not whether we
can afford to spend the money, but whether we can afford not to spend
it. One preliminary conditian for the solution of the problem lies in the
clear recognition of the fact that the four concerned parties, the
Government, the Management, the Parents, and the Teaching profession
should change their angle of vision and look at the problem from the
point of view of the child. Then shall we have the proper atmosphere
for the discussion of this vexed question.

The Government. The Government will have a different role to
play in the reorganised education. It should be more than a mere
administering agency. While making all parties concerned realisz that
its pcwers will be freely used whenever an occasion demands it, it
should do all it can to encourage initiative and co-operation. A
Board of Education consisting of ths representatives of the Univer-
sities, the Union, and the Management is absolutely necessary if the
Ministry should get expert advice at every stage. The Government
should not hesitate to assume direct responsibility for education; but
at the same time it should endeavour to enlist the support and co.
operation of the Management and the Teaching Profession.

The Management, That the private management has done
valuable service in the cause of education is well-known. The relation
between the Government and the Management should be clearly de-
fined to avoid confusion. The responsibility which the Government
is bound to assume in the interest of public instruction makes it
obligatory on the Government to satisfy itselt with regard to the
conditions of service of teachers, accommodation and equipment in
every school.  Aid and recognition by the Government mean that
aided institutions are regarded as national institutions in whose wel-
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fare and efficiency the Government is deeply and directly interested.
While the need for this wholesome interference of the State cannot
be called in question, it is essential that the Management should
have a distinct assurance that it can always count wpon the liberal
support of the Government, srrespective of race, religion or political
complexion of the Management so long as the conditions for reco-
gnition and atd are scrupulously and faithfully observed. No
Management that is sincerely anxious for promoting the souad secular
education of the children may allow itself to be swayed by conside-
rations of religion or caste or language. If there be any Manage-
ment that does not come up to this ideal, the Government should
make it clear that its school will cease to be a public institution.
It will also be a good principle if recruitment to the staff of schools
be made by selection from an approved register of qualified teachers
maintained by the Department so that the public may have full con-
fidence with regard to the quality of instruction. An organisation of
Managers has become necessary for the progress of education on
sound lines. Questions of transformation and amalgamation of schools
are sure o arise under the recrganised scheme and an organisation
may go a great way towards promoting better understanding not only

among Managing Bodies but also between the Management and the
Government.

The Parents. The parents usually plead complete ignorance of
the work of our schools and they are often unable to understand the
needs of their children. There is a good deal of amusing and unintellj-
gent criticism in regard to books, notebooks and courses. Our educated
men find it difficult to appreciate the adoption of modern methods and
appliances in the class.room though they are themselves keen on enjoy -
ing the modern amenities in the form of improved cars, roads and lights.
The ignorance of the public is a serious obstacle and our schools do
not catch the eye of even educated men. There is a great need for publi-
city work and I'should like to remind you of the objective of the
Canadian Federation of Teachers' Association in this connection. The
only way to gain permanent benefit is to change the attitude and outlook
of the people. We are therefore, turning our thoughts more and more
to research and experiment and to working in co-operation with trustees
and parents so that they too will be ready for changes.’” Ouc Education
Week organised year after year is to become more popular and with
better co-operation and understanding between the Department and the
Union, it will be easy to educate the public.

The Teaching Profession. A well-organised teaching profession
is a valuable asset to a country. In several Western countries, teachers
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are required by statutes to join the Teachers’ organisations and to attend
their conferences. These organisations bave been started everywherc
primarily with the object of improving the status and salaries of teachers
and of safeguarding their interests. Fortanately for the children in
those countries, the organisations were able to win their points early in
their career and they are free to direct their attention towards education-
al research and guiding the public in educational matters. They are
consulted by the Government on all educational questions and are
given ofticial recognition and representation on behalf of the profession,
The National Union of Teachers in England is invariably consulted
and it also has seats in the Consultative Committee of the Board of
Education and in the Buarnham Salaries Committee.  These organisa-
tions maintain full-timed salaried officers of good status and there are
several departments such as Law, Organisation, Pedagogy, Discipline,
Publicity and so on. We shovld endeavour to pull together and speak
with one voice whatever platform we choose to occupy. The need for
independent non-official educational opinion on which the Culcutta Uni-
versity Commission has laid much stress is always admitted and it is the
duty of every teacher to make the South India Teachers’ Union the one
organisation that can represent the South Indian teaching profession:
A profession that cannot organise itself on such lines will never be
admitted to be fit to train the future citizens on sound lines.  The
Congress Ministry which is alive to the value of sound organisation in
moulding and guiding public opinion should, far fromn doing anything
which is likely to interfere with the wholesome influence of an organised
body like the Union, len1 a helping hand in promoting its development.
It should make it plain that individuals, however eminent they may be,
can only speak for themselves and that their opinion can
never be preferred to that of an organisation. The Govern.
ment should officially recognise the Union which represents the
entire profession.  Only then will every individual who feels the urge
to do his bit for the profession think it necessary to join the organisation
and avail himself of the opportunities for service. The growth
of professional solidarity should be a matter of deep concern to both
teachers and Government. All teachers, except a few anti-social indi-
viduals, will then realise the advantage of meeting on a common plag-
form under one banner, irrespective of colour, race and religion. There
should be no place either for snobbishness on one side or inferiority
complex on the other. Teachers will then be in a position to fulfil all the
obligations of the members of a learned profession and a healthy non.
officul educational opinion may be built up. Our affiliated associations
have got a good deal of work to do in this direction beyond setting their
houses in order.



Notes

THE LATE Pror. K. SUNDARA RAMA AIVER.

——

We deeply regret the demise of Prof. Sundara Rama
Aiyer at Kumbakonam at the ripe age of 84. He was an out-
standing personality in Southern India by virtue of his deep
erudition, culture and piety, his high thinking and simple living,
his mighty and alert intellect and his spotless chiracter. He
was a true Vedantin and a born teacher held in universal esteem
by his students and the public alike. Prof. Sundara Rama
Aiyer bad a long and bnlliant career as an educationist mould-
ing the thought and outlook of many generations of ctudents.
He had a remarkable aptitude for mastering various subjects
and giving clear and terse expression to his thoughts. Late in
life, after his retirement from Government service, he wedded
himself to learning Sanskrit and acquiring a mastery in it with
a zeal and strenuousness rarely to be found among men of his
age. This enabled him to become a noted exponent of Hindu
philosophy and religion.

‘ The late Professor was an csteemed contributor to our
journal and took an abiding interest in its welfare. We had the
proud privilege of this and of his occasional inspiring personal

encouragement in our humble endeavour in the cause of educa-
tion.

\Ve convey our heartfelt condolences to his revered son
Dewan Bahadur K. S. Ramaswami Sastrigal, and join our

countrymen in their prayer for eternal peace and rest to the
great soul.

The Mangalore Educational Conference.

The 29th Provincial Educational Conference was held
at Mangalore from the 18th to the 21st of May, presided over
by Mr. M. S. Sabhesan, M. A, the Secretary of the South India
Teachers’ Union, Mangalore being far away, it did not attract
large numbers of teachers, though the gathering was represen-
tative of the province. The conference held its sessions and the
delegates were accommodated in the commodious buildings of
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the Canara High School. Great credit is due to the organisers
for the excellence of their arrangements and the care with
which they had attended to minute details contributing to the
comfortable stay of the delegates. Mention in particular should
be made of the remarkable solicitude and discipline among the
young student volunteers, which is worthy of emulation by
others elsewhere and which augurs a happy and prosperous
future to the young generation. We heartily congratulite the
Reception Committee on the success they have been able to
achieve in spite of their handicaps and lack of experience of
organising or attending similar conferences.

The Presidential Address did not pursue the usval
mamool of a mere survey of edacational ideals and reconstruc-
tion, but was a trenchant criticism of the aims and policy of
the Government in its educational programme. A stiunch and
sincere worker he has been {or over fhfteen years guiding the
destinies of a Premier organisation in the Presidency, the
President was competent to give a free and bold expression to
the age-long ills of the teaching profession and press for their
amelioration with vigour and frankness.

Mr. Sabhesan was simply voicing the opinion of the tea-
chers when he referred to the work of the Ministry with dis-
appointment and subjected the so-called Government plan of
educational re-organisation to severe criticism. The teaching
public have been eagerly waiting for a determined and definite
step from the Government towards educational re-orientation,
but beyond making the study of Hindi and the vernacular
medinm compulsory, they do not see any systematic attempt to
grapple with the various problems as in certain other provinces
where representative committees have been appointed to work

~at them with definite terms of reference. The President was

hence justified when he pointedly adverted to the stand-ofish-
ness of the Ministry in respect of a vital matter concerning
nitional regeneration, We are one with him in his desire that
the Ministry should shake off its lethargy and appoint a
Commission representing the South India Teachers’ Union, the
three Universities and the non-official educational experts and
managements and refer its recommendations to public criticism
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before formulating its resolutions. The Ministry’s present
hush-hush attitude avoiding such well-recognised procedure in
its preparation of departmental syllubuses and giving effect to
new schemes of education would only strengthen the suspicion
that the Ministry has been following a policy of drift like its
predecessors.

We also endorse Mr. Sabhesan’s pointed reference to
some grave defects in the scheme of re-orpanisition Adequate
attention to fiuance and the status and security of service of
teachers, which alone would contribute to the success of any
scheme, has been lacking. The holding of an external public
examination at the fourth form stage for diversion of studies is
educationlly unsound and opposed to public approval. Nor

would it be advisable to extend the secondary school stage by
one more year.

The constructive proposal of the President regarding the
need for the constitution of a Board of Education for the pro-
vince, would be appreciated. An organisation of this kind
representative of the South India Teachers’ Union, the Univer-
sities and the Managements, would be helpful in enabling the
Government to secure expert advice on educational questions
before formulating its educational policy

It is a good thing that the Parliamentary Secretary to
the Education Minister had made up his mind to watch and
take part in the proceedings of the Confereuce. We hope he
wouid guide the Government to take a correct perspective in
the light of his observations and experiences at the Conference
and enable it to formulate an’ educational policy and pro-
gramme which would satisfy the needs and aspirations of the
teaching public and the people in general.
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