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Reader 1, As. 7; Reader 11, As. 9; Reader I, As. 12;
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The following are some of the prominent features of
this new series of English Readers, planned to teach our
children to speak and write English effectively. It is the
outcome of years of practical experience, and combines the

best features of modern methods of teaching a fore

ign
language.

1. The reading matter is very carefully graded; it is
also easy and of varied type and interest.

2. Variety is a characteristic of each book.

3. In each book there are many lessons in dialogue
form to familiarize the children with Spoken

English.

4. The whole series is abundantly and artistically
illustrated.

5.

The varied exercises in composition, given at the
end of each lesson, form a unique feature of the

whole series. They are both full and instructive,
and supply suitable material for practice.

COOPER-PUBLISHERS—BOM BAY-6.
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Hindrances to the Growth of Secondary

Education
Py Mr. K. G, Warty, M. A, B.T.

———

Itis an admitted fact that in point of education India is the
most backward country among all civilised nations of the world.
Though we can hoast of cur glory of the past and of the stage of
civilisation which none of the modern nations have vet been able to
reach, one thing remains undisputed that we are not at present in a
position to assert ourselves in any sphere of life. For this state of our
country many vissicitudes in the political history of our country
are responsible. So long as the Government of the country was
often changing hands one could not expect any substantial development
in the system, growth or method of education. But the advent
of the British rule and the consequent peace and happiness and also
leisure to think about these problems gave us an opportunity to grow
and develop our educational ideas. For the last one hundred vears the
British Government have assumed the responsibility of educating the
mass of people in western sciences and culture.  But it is very painful
to note that the progress of education has been very slow indeed.
Compared to other nations like Japan, which could bring about a com-
plete change in the education and aspirations of the nation within a
short period of half a century, India's progress is at a standstill. It
is indeed a pity that after a lapse of a full century not more than 8 per.
cent of the population is literate, which include even those who can
only and simply sign their names,

The reports of the Education Departments show that there has
been some progress in the growth of education. But if the resources
of the previnces and the intelligence of the people are taken into consi-
deration, that progress is quite unsatisfactory and far from what it
ought to have been. The latest report of Bombay shows that there
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5.  But many of these schools 1 in citi

! ' are located in cities o
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; . . . of education in
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qualification oil:)t:,e tOf ;dUCatlon;}] grants, fixing the pay and minimum
and particularly "u::(: er, more liberty in internal management of school
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ment, insisting of e )] ff'atmg Them as the representatives of the depart-
of the schoolg o mploying trained teachers only on the teaching staff
introduce withans aso'me of the refonps. v:vhich the ministers can easily
ment.  Adoption ofn)’ extra responsnblhty- on the part of the Depart-
School Learin Ev u.ema.culzrr as the r'nedmm of instruction unto the
much as in Bogmba ?T}:nano,', 1s now being slowly brought about, inas-
English in his vern)acu: pupils are allowed to answer any pa per except
this move by issuing & ar. The Department should give an impetus to
favour of ﬂdoptiong ofcxvrCular to the effect that the Government is in
short the department sh vernacular as the medium of instruction. In
cation and oo should ad.Opt a definite policy in Secondary Edu.
nsequent reforms in the administration of schools. .

There is ¢ ;
e 1s another hindrance to the growth of Secondary education

in the beli
e belief of some of the people that English Education creates among

ems if India is to succeed in the demoocracy’
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our boys and girls a tendency to disrespact their elders and their reli-
gion. The belief is not without foundation, for the pupils that received
English education felt within themselves that their minds were libera-
lised and began to search their hearts and customs to find out how far
they were conforming to the new ideas and ideals they had formed. So
their actions were to some extent responsible for this belief among the
orthodox people. It is a sad thing that there should exist such a belief
that irreligious tendencies are the result of any education at all when
righteousness is admitted to be one of the aims of education. The pre-
sent system and methods of instruction arenot able to remove this wrong
belief; nor will the introduction of religion as one of the subjects in
the curricula remove it. Insistence on the right sort of conduct on the
part of teachers whom the pupils as a rule try to imitate is the best way
of improving the situation. Qur younger generation should learn the
rules of right conduct not through direct teaching but through obser-
vation of the conduct and manner of the teachers in school and parents
at home. The Heads of schools should prevail upon the parents and
general public to visit their schools and try to create confidence in them
by giving them opportunities to freely criticise the policy of the Head
Masters and offer suggestion for improvement. In fact, the heads of
secondary institutions should create occasions when they can remove
any misunderstanding on the part of the parents and older people.

One more reason why secondary education does not show a
satisfactory growth is that it has been very costly for the majority of
the people. Indian villagers are as a rule very poor and itis a laxury
for them to send their sons and their daughters to zecondarv schools.
And those who at some cost to their comfort and necessaries of life
undertake to give English Education do so with the object of making
their boys able to earn their bread and help them a little when they grow,
Their want is the bread-and-butter education. But they find that these
boys do not secure good jobs even after passing their School Leaving
Examination and consequently they begin to clamour against the pre-
sent svstem of education. On one hand we find that the majority of
the people are too poor to g0 in for secondary education, and on the
other we find the Government trying to increase the monthly fees and
make it more costly than it is at present. It was indeed a pity that the
Rombay Presidency Teachers’ Conference held at Bombay in Decem-
ber last passed a resolution which amounted to say that the present
rate of fees in secondary schools should be raised. The resolution was
proposed and seconded by two Govt. officials and was carried because
of the consideration given to the position and powsr of those officials.
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England has made - instruction free upto the age of 15 which corres-
ponds to our English Standard VI; United States have all secondary
edu?atior.l practically free; and every civilised and self-governing coun-
ry is trying to expand educational facilities by making it cheap, while
India ha:s not yet felt the need of considering this problem in its right
perspective. In England “Open the School and close the Jail” is l‘t;he

y & allS nmo f{ ’

~ The problem of grants in aid of Education is one which deserves
sertous consideration. The system in vogue in Bombay at least is faultev
It should be clearly recognised in the first place that it is the duty nf
the State to impart edwucation to the people of the country -
ed?cation should be the first concern of every national Government
\r\"lt.h the provincial autonomy now introduced and with the pOpulax‘-
ministers at the head, we hope things will change for the hetter.

and that

Why the teaching of Arithmetic suffers

By D. V. CHICKERMANE, B. A, B. T.

———e

Arithmetic is looked upon by many pupils as a difficult subject
in their school curriculum. It is the stumbling block of a majority of
children. 1In fact, in Primary Schools more students are detained for
failure under this head than under any other. It has been frequently
observed that there is much wastage in the Primary School course. The
report of the Director of Public Instruction, Bombay, for 1934/35 gives
us an idea of the wastage. The per-centage of boys studying in the
infant class in that year was 31 and of girls was 43. This per-centage
steadily decreased and in the 4th Std. for boys it was 11'5 and for
girls 7°4. Failures in the Examination and consequent detentions are
to a great extent responsible for this wastage. When pupils ;eeking
admission in a High School after the Primary course are tested, one finds .
that, even with simple sums, more than half the pupils get confused and
are unable to solve them. Backwardness in Arithmetic is confined not
merely to Primary classes, but also to the Secondary school classes,
where Arithmetic is equally dreaded. There, however, pupils depend
upon Algebra and bookwork. in Geometry for their success in the Exami-
nation and trust little to Arithmetic. \When recently Arithmetic came
to be deleted from the list of compulsory subjects at the Bombay
Matriculation, the change was welcomed by the student-world with a
sigh of relief, though the parents and -the public regarded it as unwise
and retrograde.

An enquiry into this state of things reveals to us some of the
causes that have led to it. Among them, firstly, mention must be made
of our mechanical methods of teaching, which stimulate no independent
thinking. As in every other subject, so in Arithmetic, examinations
appear to be the goal of pupils and teachers. Teachers teach Arithmetic
and pupils study it with the sole object of getting through the examina-
tion. Even the educated public gauge the quality of instruction im-
parted in a school on the examination results. Thus the teachers have
to equip their pupils with such information and training that will help
the greatest number of them to get through the Examination. Their
guides in this are the questions set at the previous similar examinations.
They do not hother themselves to see that the pupils have understood
the principles taught by them or digested the information given to them
and are able to use them in practical life. In many cases, the pupils

-know the processes of solving stereotyped examples, but get confused
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if there is a slight variation in the word;
on in wording or the data of the

;rtn :ther wo:ds: the learning of Arithmetic has become purely me«l:;::“;
® oes not .s.tnmulate.the pupils to'think for themselves. They haav.
n opportunities for lnd'ependent and clear thinking or reasoning o :
'i] process. For solutions, methods, the pupils look to the teagch ;
an ﬁal.'e guu:]ed by the.m in minute details. Like History or Geogra ieur's
i[:;c:aaency.lnln the subject, depends upon the memory of pupilegr %z;

nce will give. the readers a clear idea as to h y he
' . s ow mechanical the | -
:)yg ‘:ﬁti};j;;mel. P;:)llls) a:: taught. that the area of a field is calcu'l::tr:d

g leng y breadth. To calculate the are

: a of the
:i : ;‘out}:x;‘;l tl::y tla)aVe to add the length and the breadth of the r::rlrl\s
y this by two and the height. Every ’

n . y student knows th
;\f lgnsolve'a examples on area readily though he has no idea what Zsreeaa ?g
oo .e]“e.re to ask him, why we should add length and breadth‘ c;.
iply it by two, why not divide it or subtract, or any c;the:

question on the process, which w i
. s, ould set him thinkin roul
unable to give satisfactory answers. B e would he

teaChinTh'e tr?edium of English which is still used in many schools in
tea boogl;,;:har:other Set-back for the pupils. The wording of some of
at are used as text-books is so terse and 5
t : se and vague that it
l;:(c)c;z;s dlfﬁ]x;ult for the pupils to grasp the meaning of many of th‘e
pro ﬁ“ds‘.he s‘uc.h be the case, how can we expect them to think out
e of En;ios :t.lon,for thet;:selvea? Happily Vernacular is taking the
: In'many schools as the medium of teachi
‘ . ‘ ching. 1
.:zhseols y:ihere pupils of different vernaculars are admitted i:ngli:}?ol::
suitabllxeset thr;:ugh n.ecessity, as the medium. The difficulty of 'gettit‘n‘
ext-books in vernaculars is also one of the obstac " the

path of introduction of vernaculars as the medium les in  the

Schoolsseicsmti:,)é-n should be noted that Arithmetic, as taught in our
and our daily el:g to become more and more remote from human lifz
academic interest‘ :el(’ile.nces. The p.roblems that are setare of more
met in Comman men X\\fol:ve c_omphcated operations of fractions, rarely
and topics which a.re fm- metic ought to be taught for its utility in life
curricalum, Our f: interest and utility should be included in the
compound'ime;—estpugn S can wo?'k out harder examples in simple and
They can work out’ . ut have no idea of.the Post Office Savings Banks.
are :'\sked ‘o calcuht:arpples in Proportion, but get confused when they
deposits. They (‘z;n l}c‘ome tax or Insurzimce Premia, or interest on
but when they ar;e asiafj”) work examples in  Mensuration and Areas
life, thev prove fail ske .to make use of their knowledge in practical

" P arlures, simply because they have had no such trainings
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or the problems they have worked, rarely pertain to life, or actual situa-
tions in it. Their ideas of Government Securities, or Cash Certificates
are very vague, though they can work out many examples based on
them. Arithmetic has to justify its position in the Syllabus from the
utilitarian point of view, but in actual practice we find the reverse. AS
such the study of Arithmctic appears to children something difficult
and tedious. ‘ '

1f pupils are to take an intelligent interest in Arithmetic and are
to be benefited by its study, it is necessary that both these defects
should be removed. It should be the aim of teachers to make the
pupils think rather than reproduce what they have given to them by
way of notes, or as guidance. Mere reproduction of stereotyped pro-
cesses should be discouraged. This will be possible if the teachers
who teach the subject are trained for it. The policy of entrusting any
subject to any teacher is harmful to the interests of both the teacher
and taught. There can be no definite improvement in the quality of
instruction unless the number of trained teachers is increased. The
latest report of the Director of Public Instruction, Bombay, shows that
the percentage of trained teachers in the Bombay Presidency, in Primary
schools, is 48 and in aided Secondary Schools, (excluding Government
managed) is 13'4, which it will be admitted, is very low. The text-
book, which we use, should also be thoroughly revised to suit our
modern ideas. They should include chapters on Savings Banks,
Income tax, Insurance and other business transactions, written in simple
language intelligible to pupils. The problems should be taken from
pupils’ experience. S6 long as such text-books are not available, the
teachers will have to frame their own examples to suit the requirements
of the class.

The importance of a good knowledge of Arithmetic cannot be
more emphasised. It is useful to the business man as well as the lay

_ man, to the rich as well as the poor. Owing to the defects pointed out

ahove in our teaching, pupils are losing Interest in it and regard itasa
difficult subject. It is the duty of the parents, teachers and the authori-
ties concerned to make the “learning of the subject easy, interesting and
at the same time useful to students.



The Teaching of English

By MRr. S. M. DATTA, M. A, B, T.

—— e s

It is essential that we should consider what an abnormal waste
of energy is involved in the learning of a foreign language in this coun-
try. Ordinarily foor years should suffice to give a boy workable know.
ledge of English but after undergoing training for a period of 8
a boy in a High School does not acquire sufficient knowledge o
subject te move in English Society or conduct daily business in
lish. The chief reason seems to be that colloquial English does not
form a part of teaching which has been placed in the hands of such

persons as are unacquainted with the modern devices of simplifying the
study of a foreign language,

years
f the
Eng-

Whatever may be the imperfections of Direct method, it can-
not be gainsaid that it is the natural method. Instead of learning about
the language, boys get actval practice in it—they learn to speak by speak-
ing, to hear by the hearing, to write by writing, W hoever has come across
a boy reading in a European School from early vears will find that he
can express his ideas more clearly and easily in a foreign tongue than
an ordinary boy reading in an Indian School. He may not be able to
avoid grammatical errors but his vocabulary is much richer than that
of a boy of his age. This is due to the fact that he is made to speak
often and has to make an effort to make himself intelligible. But the

method is effective only in the early stage when the complexitie
of thought do not arise.

s of

Our boys hardly make an effort to learn the language for daily
use. The great objective before them is to understand the meanings of
certain passages occurring in the text books prescribed for use and ex.

press them in English, Teaching is entirely designed on the model of
examinations and boys generally

prepare answers to certain questions
likely to be set,

There are instances to show that some boys pass their
examinations by committing to memory the whole of a text book,

No attempt is made to improve their composition and strengthen
the foundation of the knowledge of a foreign language. To teach a
foreign language properly entails a great hardship on a teacher. He
should not only be trained but he must possess a rich vocabulary of

words are idioms.  This can be successfully done by one whose mother
tongue iz English.
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Most of the teachers of English have picked up thei.r l;no;‘vle:f;
from books. There is a small minority who -have caug!xt it re.sn ond
warm for living lips. The use of monosyllablc words is rarg {verSity
conversation and B.A.'s and M.A.'s coming fresh from 'the. ni
speak literary English which boys find difficult to follow.

English being our Court language and its 1mpotti::&: eg'f,l:é
recognised all over the world, it is absolutely necessary ey
should be made to develop the pupil’s power of expressllon s
life. It must not be understood that the cuitural va \;e' othe hizher
should be ignored in any way but it should be emphasised in
stage.

The entire subject of English is not treated as an orgz:m.c G\tl;?::
while the various branches of its study such as Prose, 'I;t;:a riésult j
mar and Composition are entrusted to diﬂ'ere.nt hands. o ehey
this is that teachers are hampered in teaching the lanS“age subject.
cannot effect correlaticn among different par.ts of the;:mmaterials.
The linguistic exercises should be connected A ith the reading T e
discussion of the contents of each lesson, written composition A
lation. One lesson watched by the writer of the"Ge.rmar.\ Schoo.on) o
who is an Indian is described below as a .SpeClﬁC |ll.us.trat1 r;mmar
teacher began by questioning the hovs in F.T\ghsh on the K;:T{,f“ e
meanings and subject-matter of the previous lessons. e shonld
on the blackboard the heads under which the story of t e eiheir e
be told and asked these boys who could narrate. it, to ra'fe. call;zd t.o
One of the many students who had put np thelr. hand.s w e}r‘e qt.mv e
the platform. Whenever he forgot any point while telling the story,
other boys were asked to help him.

The new lesson was then taken up. The teacher lex:;t ﬁ,fq;lnl
explained to the boys what they were going to read aho}:xt. n; & ;md
was then read paragraph by paragraph by them and the mea . gq 2o
subject-matter were explained by the teacher by meanslc')f .(mecs(t;::éczion
answers. The teacher used the MaCk;oar:|fr?ql;i:tl.fin;:g o beet

‘i ammar and the meanings of words while in z b)
:;:tl:eir;?:’:rrr:lnhd the lesson with History and Geography. The mql::::
faculty was hrought into plav when the tefichel: asked such qu.f; . §
as ‘What do vou think of this story? Why is this passage heautifu

- " ‘ S
An excellent feature of the lesson imparted ?’) Germ:l:n :z"z:::g
of English iz that hardly any German is spoken either by the tea
hild =3 .
or the boys in Classes,
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In early days of English education it was the practice in Bengal
to emphasise speaking in English at least in the higher forms. A boy
who could not make a request to his teachers in English was nct at-
tended to and by sheer compulsion he was made to speak in English.
With the growing importance of the child’s vernacular, the practice is

not et.lcouraged now-a-days though it was considered a useful agency of
teaching a foreign language,

Formerly undue attention was given to the study of formal gram.
mar and it was generally taught deductively. Grammar should not
be considered an end in itself but its importance must be recognised.
As English and an Indian boy’s vernacular are widely different, a

systamatic study of grammar is necessary as it gives one command over
the accurate use of a language.

The method which I have personally tried with success in the
matter of language teaching is the Retranslation method. Let a boy
translate an extract from an English text book into his vernacular

and after a faw days let him take up his own translation and render the '

same into English., By comparing his own production with the original
one, he will be in a position to notice some peculiarities of expression
which an Indian boy misses and the difference in the idioms of the two
languages will be brought home to his mind.

Reac!ing plays an important part in language teaching and it is
not emphasised at present in high schools. The traditional method
for a teacher is to ask the boys to read aloud some portion of a para-
gfal?h. They go in their own way and often their mistakes in pronun.
ciation remain uncorrected as most of the teachers have not learnt the
language from those whose mother tongue is English.

It is the duty of a teacher to give a sample reading lesson drawing
t!le attention of the boys to correct accentuation as well as pronuncia-
ticn of each word in the lesson. If the teacher will write the difficult
word on the blackboard and drill the pronunciation, it will be easy for
the boys to learn.  All boys should be given the chance of re:\dir;g by
turns and marks may be allowed to reading not only in the lower form's
but also in the higher ones. The services of a FEutopean having good
pronunciation may be requisitioned for the purpose,

. .Oml composition is not at all stressed in our high schools. Eng-
lish being a foreign language, our boys are shy in speaking the language
lest they should commit mistakes, which cannot but eécape detection
at the hands of a scrutinizing teacher. Formerly a debating club was
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attached to each school and it helped the boys to deliver short speeches
on common topics and write simple essays. Conversation on the subject
matter of a class lesson under the form of questions and answers by
pupils may serve a useful purpose in making abstract things real.
Dramatisaticn may be resorted to so that the boys may practise speak-
ing on the subject of the lesson. ' ‘

The Education Department does not encourage holding too many
examinations now-a-days. Hence regular weekly exercises which trained
the boys in habits of writing in the past have ceased to exist. Exami.
nations had this advantage that they enabled the teacher to diagnose
the defects of students and adopt remedial measures. The present sys-
tem of giving class exercises is not fruitful of good results as the correc-
tions are made by the teachers themselves and no attention is paid to
them by the boys. It seems to be necessary that bdys:should correct their
own errors in consultation with the teacher. As we develop the power
of speaking by speaking, we have to followa similar process in teaching
the bovs to write correct English.



Training of the Child Memory
By MR. V. V. Divekar, B.A,, B.T.

———,

While I was engaging my own class, one day, 1 casunally asked
my students to recite one whole good poem and, to my utter surprise, |
found no show of hands. Then I asked each one of the students indivi-
dually and got the disappointing reply from every one that they could
not do so. "My class was not a bad one as it consisted
class students and this strange response from them set m

deeply as to why such a state of things should exist at
schools,

of several first
e thinking very
present in our

There is no gainsaying the fact that the literacy among us is on
the increase and that all the people have realised the importance of edu-
cation. If such be the case, why should students then be in such a state
I could not at all understand. ] had once the good fortune to listen to
the late Dr, Bhandarkar, who said in the course of a speech that in case
the pregent generation is not capable of producing such great men as
Ranade, Telang and Pheroz Shah, it is duc to the education which we
at present receive in our schools. Whatever may be the view.point of
others and however divergent the views of us who toil in the field of
education, I should consider that the methods of study of the present

generation have very considerably changed, as very few students realise
the seriousness of stody.

I remember that when I was studying in the Primary School, it
was incumbent upon us to learn by heart all the multiples ranging from
1 to 30 as well as many other things besides committing to memory
several other things like texts from the Gita, Abhangas from Tukaram
and verses from Ramayan. But oh! those days are gone and the latest
methods have taken the place of old ones, condemned and relegated to
the limbo of oblivion. Such committal to memory of things not uader-
stood has been branded as cramming and recitation and repetition have

been held over for a later period, when students are in a position to
understand what they repeat,

I remember to have read long ago what Byron s
repetition.  He said that oft when he repeated in |
had learnt by heart in his school-days, little nnderstanding then the
meaning thereof, he had a sort of great mental pleasure, when he
able to repeat the poems and understand the real and in
the verses. Itis my impression and belicf that the

aid about such
ater days what he

wWas
ner meaning  of
students who learnt
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Sanskrit by theipld . Shastricomethod could understand- Sanskrit better
than those who learn Sanikrit at present. Views may mde@ differ as
Macaulay says, ‘‘Minds differ as rivers differ”, -

I am therefore trying to point out that learning beautjft.xl w(elrses
and text by heart in childhood and in the school days cgyt‘ai}t_jly w°::
good and is a life-long achievement and a casket of gems to those
hold it. T rémember dn Gccasion in my own place when Dr. Mann, once
the Director of Agriculture, Bombay, delivered a lecture on agricul-

‘ture in Canara and hinted that we should take ewee-of dgriculture and

. . ) ch
then wealth would surely come to us-inaphufy. The lecture was mu
a::reciated and an old man who was called upon to thank the learned

Doctor got-ap and carried the audience with him by repeating the well

>

‘known lines of Goldsmith,

“ll-fares the land to hastening ills a prey,
Where wealth-accumulutes and men decay.” |
~* ““The Jécture went home to the audience ‘and every one went home
highly pleased with the old man’s quotation from memory. 1 very much
doubt whether many of our young men will now be able to repeat, as I
said at the beginning of this article, 10 beautifu! lines of poetry from any
modern or rncient poet.  The syllabus followed in Secondary schools
requires, as put down in schedule B, that 100 Tines of good poetry should

‘be learnt with ease by heart. This is no doubt done in schools but

along with the promotion to higher classes the lines slow.ly .evaporate
from their mind and by the middle of t_lxe)-eg; u»'iﬁb?!ﬁ.ﬁﬁ!?ﬁ!§i$£mpl°:
tely fOrgottﬁn: : O A

I certainly feel very sorry for such a state of things and as ru_les
stand the Dept, cannot be held responsible for this state of aﬂ‘a:r§.
which now exists. 1 am of opinion that students are mainly responsi-
ble for this state, as in my opinion, they have not realised the impor-
tance of knowing any gems of poetry either in English or any of the
Indfén" vervaculars and committing the same to memary’, They take
the study of poetry very lightly and do not at all feel .the importance-or
necessity of committing real poetry to memory; which will serve as a
treasure chest to them for all time to come.



_ Svain Madora Tompie -
By ProF. K. S. SRIRANTAN, M.A, FR. Econ. 5.

" (Continued from the February fssue.)

-Among the Samhara Moortis carved in this "temple atonce the

finest and terrible is the image of Gaias : .
pillars in the Kmbattadi‘mabagsgr::m?:; oy '_n one of tb:

and dancing with its skin as a Prabbamaadals.. This Moorti is. mote.

:;amiiu! than similar Moortis represented - in ather temples.. *Again we
,,Gaj:z: ::nd o};:?.thz ﬁ&‘!"eﬁ{?f nngnd Skanda gsually associated with
+ At the foot of Siva we sea:the . bead of the elephant

:r;nz«:r, At the top we see the tail of the elephant and on either side
gs are most graphically chiselled. A very large number of nieely
_::;:ed‘ olut ornaments are seen on the image of Siva. Siva has eight
énd‘zé h :otsl;e tk'x;:ee right hands are seen the trident, the kettle drum
y oose. Two of the L!;gfge:h;f'tds hold the shield and the skuli,
_ ot o IS Held in Vismaya pose. One cannot but be
::::‘:; ‘f’i’rtg§v5°“:‘;;}mi)’ O.f tl}e face. Several are the versions about the
frason for a killing this giant. No doubt all versions agree in the
Ct that Siva killed an elegh:nt and made use of.his skin as a garment.

‘The Kurma png‘gn:ﬁ - lagudn B pbyerves that

- TR DROE o e e it phbb g ALt a4 - 301 13

Siva cgﬁ)ef out” sadden y J{"rom this Linga to kill :an  Asu ﬁ’tﬁﬁ%ﬁﬁiﬁﬁ

ziststflme the shape .Of an elephant to kill all the Brahmins who were

jcr;ngi;i:r‘;:? ”mmmga absorb.e.dl in meditation. A village in the Tan-

disfmctive a:t of gva d":il' i ciﬁle: in the Tamil country with this
. . an 1s 18 perbaps the only !

beautiful metal image of Ga\jaharamoorti.p ¥ place which ns 2

Wiyt e

B

Kalahara moorti is another type of éarﬁliarafnoérti i—lere we

Sh;:r f:::j tyl:'-‘ga\ :ma. -god of death who came to take away the life of
— lon'gv .w’ithost“nch devotee of Siva. Rishi Mrikandu, it is said,
. "to his o ll; a:sﬁon. He prayed to God for a long time. In
have many o e[;e:)ers Va appeared and asked him whether he would
live for oot Sis‘ sons or one re.markably intelligent son who would
. w“z l'x een Xeafs. I?(nkandu chose the latter and so very
No douby g i:d;se:)e: bhlm with a son who was named Markandeya.
Bt b p;rents “F:‘ 0 y ttfe Lord, Markandeya exhibited rare talents.
ced, The bon o € becoming more and more anxious as vears advan.
Y Who got scent of this impending disaster to the family

began to i :
8 offer puja to Siva and thus became a great devotee of Siva.

?ﬁfvﬁiﬁ%y 'Yama in one hand and in the |
»J” c eq

o i lb;‘

k.

SIVA INMADURA TENMFLE "5

The God of démsik sppeaséd exetly on' the dow’ deet6 takiaway Mar-
] .wﬁmmmm eya'wis ‘Aéw under f:“PW #eﬁt%:

of Sivei:We'see in this wéolpture’ Markunduyh huggide

Siva Linga. The God-of dehth is under Wie ekt fdt:6F Siva who is seen

dancing on the back of hi body.- The pointed Rt toe of Stva fs seen
‘piercing theamgh the aeck oft Keldt AN while the * righe-feg ¢ ol tifs

hip. -The twistthat bes been giten to the body of ¥ivwia tias only to be
seen to be admired. , It ia atonce natural and wonderful, _The shield is

rly the rope binding Markandeys-,, %MC God of death ]ookipg
up to God Siva for his grace. Tbe calm in the placid face of the fignre

"of Siva in thig tegrible encounter with evil forces personified in'the form

of the demon crushed under his foot is a telling suggestion of the mighty
glory of the Lord to whom no achievement is so great as to cause the

slightest ﬂ!‘ﬂsmﬁwﬁa hig countenance. The entice sculptore is
very_peptly. excated and the, seulptos bas:enabled. us. 10, .see the

B lad " d

{details of the human body perfectly. Among the Samhara
Moortis in the South Indian temples this seems to be a type by itself. -

‘Tripurantaka Moorti is another important aspect of Siva. We

see this seelptare bath in the ‘Pudumantapam and Kambattadi mantap, |
fpeetor

The one in the Kambattid 1§ far Sipeétol-und better polidhed und car-
ved. Here we see Siva just about to start on a military expedition in his
delicatelv decorated chariot drawn by four horses. The right leg of
Siva is kept a little in front and the left slightly indicata motioe,
Siva is seen almost standing ctr-his tol. ™ THEYE -
the simhakarna pose and'i8 holding the bow string in which the arrow
is set. The chariot itself is being driven by Brahma whose figure is
seen just above the horses. Just opposite to . this, pillar we have .the
carved figures of three Asuras against whom Sive & eaIng.

The three Asuras represented i the pillar just opposite were thre

| sonwutrone/Tasakasurs. After petfortilig severe penances these thrée

asuras obtained ‘froms Brahma the boons by which each one'gat a cas-
tle to his liking—one was ofgold: and was located in heaven; : shiother
of silver located in the air and the third was of iron and located on the
earth. These three castles were to become ofie after one thOus.aE\dj_
years and could be destroyed only by a single arrow. The atrgcmgf
committed by the Asuras were intolenble.to the gods and goddesses;
they therefore resorted to Brahma for advice, He'su.gges;ed thiat they
could go to Mahadeva who alone wielded such a wonderfol Wweapon.

God Siva, when they apprmWir prayer and 'stz.'\rtcd on
his adventure. In their gratitude € served iwéydeva in seve-

\W°

b
v
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ral capacities. Vishnu became his arrow, Agpi its. barb and:: Yama jts
feather. Mahadeva made the Vedas his bow and Savitri his bowstring.
Brabma became his charioteer. - This is the compésition which we see
executed in the pillar. Though Siva is out on-an expedition, :his facial
_expression is rémarkably serene. The nails and the nervesare most

realistically indicated. The chariot itself by its superb decorations wel)
deserves its worthy occupant.

Under Samhara Mobrtis must be mentioned the figure of Siva as

Vira Bhadra located just to the east of the Kembuttadi mantap.. The

'figure imelf exceeds-the size of an ordinary man and is ohe of the most
superb in this temple. The proportions of the fimbs cannot escape the

notice of any. This form 'Wak psauined by Siva as already pointed out

to destroy the Yajos-of Daksha. * To this scutptis ¢ we.seq Vira Bhadra
with- ten arms; three out of the *fie tight hands ‘carry the bs a, lhe

hds carry \
parasu and the khadga; of the remaining two hands, one holds a long
other pulls out

sword which is thrust into the neck of Daksha and the :
quiver. The left hands keep in them the dhan

an arrow from the ‘ )

musala and the pasa. Bebind the JatuifikEE Wi sdw MatidiSn® either
sidé™ et seen ?ﬁhﬁiug on the prostrate body of Daksha
Prajapati. The way in which the sculptor has indicated the thrusting of
‘_the sword through the neck of Daksha is particularly noteworthy.

We may now pass on tojconsidg,‘;hﬁewyadgipqs Santamoortis of
Siva. Among these the figure that a3 received w"tYfe"ii"’x"li’i“:ﬁ‘i’i‘l‘im'nmn'ecia—
tion i3 that of Kalyana Sundara moorti.

This is also the most popalar
as the marriage of Goddess Meenakshi with Lord Sundareswara is the
central theive of many a local legend. Here the sculptor has given a
realistic description of Sundaresfara’s marriage with Goddess Meenak-
shi. We see Maha Vishny pouring the sacred water on the joined
hands of Sundareswara and his consort.’ Below are seen Biititha ténd.
ing the sacred Agni and numerous other ganas exhibiting a rare sepse
of joy. This figure is casved in many places in and around Madura,
The two outstanding among these are the one found in Kambattadi
mantap and the other in Pudu mantap. The uniformity waintained in
the depiction of these figures shows that the Indian artists were experts
in the art of imitation too. *“When these artists were able to carve one
image exactly like another, will it be impossible for them to carve an
image exactly like a human being if ever they cared to do 507" The
figure found in Pudu mantapam belongs to the time of TirumalaNayaka
while the otber found in Kambattadi mantap is a recent carving. The
figure Kalyana sundra moorti is artistically perfect. The admirable
modesty expressed in the slightly bent face of Parvati cannot escape
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. o,
the notice of any pilgrim. In the \\'ords. of Mr‘. T. .A. Gf\p:x:)hgii{:in
“In these the principal figures are Parvati, who is be.mg gl\"ie i atand.
marriage by Vishnu pouring water in the bands of Siva; an oo e ity
ing on the left with his right band stretche:d out to "r;ce;‘e Lo ot
in front of and between him and Vishrtu is seen, “:; t o be
down in shyness, Parvati keeping her ngh’t hand hfte. uf’v e
taken hold of by Siva; and on the left is Vishnu pommgk I
vessel on the hand of Siva. Below and in a c.ount.er sun :‘a 'th. orent
Brahma making fire-offering. The whole sub)ec} is trheat l :,;rateness
cleverness and the effect is very striking. . There is not the e Z e
which one meets with in the cave temples of North.em an A
India, but the very simplicity of the sculpture carries a gx'e.:i c ar

with i't. " The shyness depicted on the countenance cff the bri ?15 ?:
noteworthy. The form of the face is rounded lke a hén s egg.

Vrishabarudra moorti or Siva on his bull is another very mter?st:r;‘i
representation of Siva seen ‘in this temple.. There are two pxlla;s sl'n e
Kambattadi mantapam having Siva in this f.orm. This f:fm o u::ed
o b e R T e eantimed )

Copying Tendency
By Mr. B. R. Drsupraxpg, B. A, (IHonours), B. T.

I was thinking of composing myself to rest at th.'e fa‘g end Iof t'he
year when the call came from the editor for a contnb.utlon. T was
“chalking out a programme of spending the summer hohdays. in ;omz
cool shady place on the bank of the Krishna. The early mom:;xg ‘::r
were set apart for swimming, the mid-day for a heavy. mea;)l m;c aI w:q.
and the evenings devoted to long rambles along the rxtler-' in ;d fron.]
just going to dispose of the nights when I was rudely awa e}:\ s
my day-dream by the postman’s knock that scrved. me with the e' i or.t
summons. In such a condition, what was I to write upon? 1 “;Sdt;(;.
left thinking long over the subject. I took the clue from a casu '
cussion,

From every day experience in the class-room, a tenf‘l?er finds
that some pupils have a tendency to copS'-‘C{f to be.lefﬂl'ef still,—to u;e
unfair means to pass their examination. \.\' hen. this is found out, sub-
ject teachers feel offended, supervisors admit their slacknesss, and enthu-

-siasts find fault with the seating arrangement and lack of severe punitive

. . N} 0
measures on the part of authorities concerned.  Honest folk! They do
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DOt seem 1o realise that these measures, at best, only lessen -copying.
They do not go to the root of the matter. Strict supervision, proper
seating arrangement, etc. are all police ‘bundobast’ which might pre.
vent crimes for the time being, it does not deal at all with the tendency
to copy. On the other hand, the more conscious thg attempts to check
copying, the more deliberate and skilful may be the pupils’ attempts to
copy. The whole thing may develop into an unhealthey game in which
the teachers ate on.one side and the pupils on the other, each trying to
defeat the other. Therefore the measures we adopt, shall be such as

not merely to lessen copying but to sublimate this tendency by re-
directing it into healthier chanpels. .

But why does a boy copy? Various people give various answers,
The old answer that a child js born

n sinner is 20 clearly praved to be
a myth that it does not need any further discussion, Class.test.in a
measure of a pupil’s abilities durin

g a particular period. Every pupil
Raturally wishes to stand well in the opinion of his parent, guardian,

master or neighbour, The instinct of self-display, if 1 may he pormriteed -

to call it, must_have scope.
ning. Let no one deny this !
themselves do not go f
answers in the annotatj
boy. A boy w 4 )

than an honest boy who attempts to give his owit WRINGE =g :
the reward for self-effort? In the case of the lower boys teachers insist
80 much on reproduction of their own answers that the boy’s originality
is supprédsed and he repeats parrot-fashion the teacher’s own answers.
What is the boy doing here?’ ™ He'is ‘mechanically copying not his neigh-
bour, but his master. This is equally bad. 1Itis highly interesting
to see how teachers prepare their classes for inspection. A fortnight
before, special classes are held morning, evening, noon and night,
Classes are drilled in get answers to set questions. At the inspection

time, if the inspector slightly interferes or questions the class himself,
the cat comes out of the ba

being copied by pupils,
the pupils’ achievements,
is copying whether they r
inaster’s,
answer.

He does make honest efforts in the begin-
Later on he finds that honest efiorts by
ar enough. There are examiners who prefer

ons to the honest answers attempted by the
ho passes anqthez’g.%v;%!;gqg 3

On the other hand, they priede themselves on

What a perverted understanding ! Copving
eproduce their neighbour's answer or their
provided they have no share of their OWn in arriving at that

But we refuse to see things in their real nature.
to copy a teacher’s answer, why not co

annotator’s:  The vicious circle goes on
rooted vice. \Who is responsible for t

If it is a merit
PY a neighbour’s, why not an
till copying has been a deep-
his? Never suppress a boy’s

his own, comes up higher

g Teachers do not object to their answers

9
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‘ i i at he
iginality. Never force your own views upon him. Actl::pt t ‘z:‘ 4 he
:"gto ive, correct and alter it, if it deserves that. Make him ok and
nz: -m:ely:cépy you. Be a leader, not a dicga}‘tﬂq‘-u Remember a
teacher is a leader, not a dictator; nor a slave-driver,

As we have seen above, the instinct of self-dfsplﬂs{s ‘: r:tf::;;s
sponsible for copying. More often than not, our 0‘.‘“ te‘ bis Dowes
’r;hp always test one and only one power of the pupil, viz., flsh’ztory
o ;Yng“sh Composition. A pupil may have the best lftl\;\:::c‘i‘se \;op:rly in’
géography, or science. Since he cannot exlzfi;:flt' b dis.appearing
English, he fails miserably in the test. ~This o ‘t!ioz‘ £ saswering in
to a certain extent, since pupils are ‘.’“"‘.“d the op! hy etc. as
ir vernaculaf. “But it does remain in science, geograp valents
:f‘e‘”:’:’am:: are not vet so developed as to supply suitable equ
for technical terms. 3 '
Understanding is different from g;(?ressix?g, lt m \:irltxnfm A; :mf%‘:
may have understood a passage, appreciated its bean 'efsa“ in’the ot
same time, if closely questioned on the passage, hefma) ine himself
;xs well as in the written test. \\'h_\'?' H.ls power f) eirt’rt};e si e fimmel
in English or his English Composition is so weak. L b of drawing,
if he is asked to f{lustrate adparticnl«:I [;va;sng:sb.’;:t tire:;derstobd o
he may very well do so, and prove tha e : e So we
passage than any one else who. merely juggles “;1 e ression.
st take care to give an all-sided test—comprehension, exp :
:::e~false, blank-filling—etc., so that ali E}fe ;‘)owe:; "’!:)é{:n E;Z&:;;;;
simulataneusly tested a:d tl:h:‘imi:rz::g?ksst;:dﬁ:’::ld;:\ 'the opinion of
e i i r, an us
;::kfeel‘lto:'l’t:g:gns(.)th';he instinct of ‘self-display’ will not thus be unneces-
sarily thwarted.

Last, but not least, is the School-atmosphere. Teachers, :::’
more especially managers must try to create a healthy moral atmosp

‘it the'school,  No dishonest act should go undetected. ~Merit, seli-

iti i be the
effort, seniority, and not favouritism or con.»m\.mallsm. Shousli‘:iou oto
prime factor in considering - promotion, assigning ranl.c, p‘O e
Our daily behaviour shall be snch that it will uncon;c.lous yke:'l\ e
i i e i odel without being as
the pupils who will take itup asam '
S0 plf is our good character and conduct that the 3oungster:d s:i\&l:‘l‘i
unconsciously copy with profit, and not our own.anS\;e;'s :word, ot
that are forced upon them, though not at the pomt..o the il
by pointing the cane. It is only thus that the copying ten
be redirected into a healthier channel and sublimated.

—————



Mysore’s fitness to give a lead to the

Vocational Education in India.
By Mgr. C. S. Krisuna A1var, M. A.

Please permit me to confess at the very ontset that I am really a
laymen in the field of vocational education, for I had had not, so far,
any kind of vocational training in my career; nor do I claim to have
made any special or deep study of this very complex but nevertheless
i'nteresting and important subject. As a few hours’ thought on the sub-
Ject convinced me thst this State of ours possesses some unique facilities
for inangurating a scheme of vocational schools, I thought that I might
as well place my humble views before a learned audience like yon and
welcome yvour valunable hints and suggestions on the subject. Hence 1
wish to impress upon you the fact that the object of my attending this
conference has been more to learn from you all, than to communicate to
you anytbing useful and valuable and I shall certainly consider myself
highly fortunate, if, at least as a result of this prayer of mine, the

proposed scheme of the Reorganisation Committee is brought into force
by our Govt. at a very early date.

I propose to deal with my subject nnder these headings: (1) The
unanimons: opinion it existe at present in our country og the need for
vocational .schools; (ii) Some general factors that contribute towards
the success of a scheme of Vacational Education; (i) and lastly

applicability- of each one of these factors to our Mysore state.

1

The heading of my paper, of course, takes for granted that the
time for educating the public opinion in favour of vocational education
bas long past and all that is needed in our State at present, is to bring
-into force, as early as possible, the scheme so ably prepared by the
Reorganisation Committee. Years ago, it has been admitted in our
country, that the school whose courses are mainly—if not entirely—de-
signed to meet the requirements of the university examination is adefinite
handicap to industrial expansion in India; long ago, it has been clearly
realised that the true function of secondary education is preparation for
living and that this preparation must necesserily vary with the mode
of living for which the pupil is intended. Unfortunately, even to-day.
most of our High schools in India, work up to the same system of exami-

*A .paper read under the auspices of the M. S. E. I.. at (3hick:mgulur.
Dec. 1936,
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nation, pursue the same curriculum, without any appreciable variations,
assuming that all pupils are alike and have like aims. To qlfote a well
kaown educationist, “the idea that a good genersl education of the
University type is the best, or even an adequate preparation for every
kind of career is as false and mischievous as it can be".

The root of the present day trouble of hundreds of young men
with University degrees literally starving or leading a parasitical life
is to be traced to the Secondary education imparted in our High Schn?ls.
for these prepare our boys only for the Universities. - All responsible
men in our country are agreed on this one point, namely, our Secondary
cducation should be entirely reformed so that vocational training would
be available for children as ap alternative to academic subjects. “1f
sameth'it;g is not done, and done immediately too, the body of unemp-
loyed intellectuals will become a serious political problem as the

disillusionment of the intellectual proletariat breeds bitter discontent
and unrest”. )

Though vear after year, the need for a well thought out scheme
of vocational training has been growing more and more urgent in our
country, no province seems to have tackled the question fully and
successfully. True, some attempts have been made here and there, but
for a vast country like India, with snch industrial possibilities, such
attempts are rather too meagre and inadequate, A systematic beginning
has to be made and that too on a faily large scale.” Prof. Sarma of
Trichy is, therefore, not at all over-emphatic, when he says, that “it is
absolutely pecessary to confer the benefits of vocational tiwining on all
the pupils in the elementary, secondary and college stages, so that
education may at least solve the hread and butter problem”.

31

Coming now ta a few of the contributory factors of soccess, [
have to put as first and foremost Time factor. Even the best and the
most useful reform is bound to fail, if it is in advance of the times. This
factor is decidedly on our side. Within recent ‘years, all the nations of
the world—however small it area and poor in resources they might be—
have been more or less concentrating their resources on development of
industries and manufactures with a view to strengthening their economic
positicn on a sound basis. In other words, Economic Nationalism is
the order of the day., Life has become a great struggle for existence,
not only for individuals but {or nations as well, So, if we do not w.ar_lt
eur country to be wiped ont of the surface of the earth—as Abyssinia
of Africa—we have to move with the times and make the necessary
adjustment, especially in our educational system. Our failure to do so
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Ul wo®, only. ipaldully Hiuntrates wiiher our utter bolplessnass i
remodelling: o6 - ows'“viintationa) -system or the intensity of our hide
bound comebvaition; i.e. opposition te: al) change,

P
il

r*"‘"’.i?'f)xir”t%""'fmr‘n this patriotic mative of developing the resources
of our country and providing employment for its millions, there is ano.-
ther factor which must act as a powerful stimulus for furthering a scheme
of national vocational education and t

our boys. - “Theriden of nu
Centory, has been conclusively M«'ag,»h.% b of
¥meginstion; we mow know for certain ‘that ‘didual theq,
steadil)" increase as we ascend the biological scale.” Does not plain
. commonsense tell vs the corricula of studies in our schools shonld be

as varied as possible to suit the. varying needs of the different types of

children?

At no time in our country, perhaps, h

a discontent with the prevailing system of education as just at present.
Everyone, specialist or layman, has to say something against it, to
c?ndemn it as quite useless, unsuited to the times: and in spite of inge.
Dlous and subtle attempts made by a few in defence of it, there is a
general consensus of opinion in that the system reqQuires

overhauling. Every Educational Committee or Board, appointed not

y and es of ¢ ry, but even outside
l_nd:a, hgs‘ m!,sig lM-~;&-Mm3u‘w_~~mﬁl sub-
Jects or other, its main suggestion in the report. The public * opinion
bas thus been sufficiently educated and g very favourable -atmosphere

..J . N - . -
ior‘lntmdncm & scheme of vocational education has certainly heen

Creatad,

ave there been so profound

a thorough

The next important factor

. is government support. That a good
system of education is the most i

: : mportant duty of any.gavt. has now
been recognised all uver the world. To quote an Educationist, “Every

individua) has a threeford function in the world—to make g liv
to be a citizen and to be g man, and the State h
has the opportunity of performing these three
a national system of education should be that

all young citizens, irrespective of birth, wealth
kind of education by which they can best profit.’
and generous individua} citizens, Associations
elaborate scheme of vocational education
up, in right earnest, by the govt. of the ¢

elihood,
25 to see that every one
functions. The aim of

Or station to receive the
* However philanthropic
and firmg might be, an
» to succeed, must be tgken

ountry,
o1 mlgh‘t term the next factor as ap industrial environment. Tech-
nical, industrial and even vocational institutions

can thrive only in an

bat is the natural inequality of -
terul oquality, boomed up in the 18th'

4
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SH- which can supply students with oppartunities. of
( later on, hel[:)Pthem;to secure well paid '“‘Pl‘;yl
i o implies that the services of experienced and su:c;x; t:
men in the various trades and professions—and not, of m“eb"e :tilis e(i
however high their academic qualifications m!g‘*‘t be—have ‘; to succeed
to the maximum extent, if the scheme of vocational training

in a country,

A well-equipped Psychological Iahfﬁ:gtor}f Tay.be!d::it::da::'
another important factor. “In fitting an indqvngpnl"ft')r hlsdvt:; inte’resgs'
has to take into account the apﬁmées. ha_bit.s, skill an e crests
of the individual; and these can be.ascertamed qnly bI); a hselr; ol
vocational tests. Such tests conducted in the well-equipped syc ;). 3\ !
lnboratbﬁes of the western countries have shown wh.ether an in mdu '
prefers to work with his head or his hands, prefen:s indoor or out oz
work, inclined to originate or imitate, to ada{)t h@self or asstlm;.“yde.. -
ponsibifity and so on.” If vocational education isto succeed ;n " in,
similar tests have to be devised and the necessary laboratory facilities
created or improved.

A knowing and enthusiastic head is another factf)r. “The problem
of occupational planning,” says an expert, “is V'fy d:ﬁ‘xc.ult am':l cor.np.
lex because of the diversity of human callings which tequire .qulte dniji'e-
rent methods of investigation.” In fact, any kind of systematic plann}ng
in the realm of economics, for instance, requires elab.orate,p:eparf\tmn
and careful study; the need .is greater in a suquot-hkgawccn'paaot?a,l
planning. He must not only be an expert, but also an er.\thusmst with
full self-confidence. Otherwise, it may not be so easy for him t? progress
satisfactorily. Then again, the man who thinks of launching out A
scheme that involves an expenditure of several thousands of rupees, if
not lakhs, not to speak of the welfare of the thousands of you.ngsters,
must certainly possess vision,’ courage and foresight. If » third rate
man of superficial study is to introduce a scheme, it can, at best, be only
a hotchpotch, slipshod work of bungling and blundering.

Another essential condition is a good preliminary survey of the
land and its occupations; for rightly has it been said, that the very
worst friend of vocational education is he who collects the programmes
of the most advanced, scientific educational institutions in Europe and
America and presents them in his best literary style as mod.e!s to be
followed in India.” Gentlenen, we all know that our condlthns and
traditions differ so radically from those of the western countries that
any unmodified, wholesale adoption of the scheme is sure to fail. A
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judicious or discriminate adaptation is quite necessary and this, of
course, presupposes a comprehensive survey of the land and its people..

Even the best of the schemes, can remain as a scheme on paper
only, without finance. And even a govt. can think of taking up any
new scheme, only when its coffers are fairly full.

m

Let me now pass to the third part of my subject, and that is
really the subject proper, and see how far, in each one of the above menti-
oned factors, our State is specially fitted to give a lead to the scheme.
1 believe, T am not at all exaggerating the situation when 1 say that
perhaps, nowhere in India is the public opinion so strongly favourable
to a scheme of diversified curricula in our secondary schools as in
Mysore. Qur people have fully realised the utter unsuitability of the
present too literary a type of education for one and all, and hence in any
scheme of vocational education to be introduced by the government,
public support or co-operation is sure to be forthcoming.

. Next is our benevolent and sympathetic govt. Generally speak.
ing, itis only in Indian India or Native states that we can find an
identity of interests between the government and the governed: in this
respect, the people of Native states are more fortanate than their bee-
thren in British India. It is needless for one to say, that nowhere in
India—British or Indian—can we find a government so paternal and
solicitous of the welfare of the people as that of H. H. the Maharaja
of Mysore, That Mysore administration is a synonym for good govern-
ment is a fact known to every one.in India. This by itself is a very
hopeful and encouraging factor.

Coming now to the third factor of industrial environment, the
many government and. quasi-government industrial undertakings of the
State do certainly provide an adequate training ground for a large num.
ber of vocational subjects. Private individuals, out of jealousy, may
hesitate to give the students full facilities for practical training: but
this can never be the case with a government, as the very object of the
government is to make its people as happy as pessible. With the possi-
ble exception of ship-building and connected maritime activities and the
manufacture of jute goods, I think that facihities exist in our State for
.almost all other industries and occupations that conld be successfully
ollowed anywhere in India. The long list of places to be visited, given
on p-226 of the Reorganisation Committee Report, is by no means
exhaustive; it refers only to the places in Bangalore. \We have besides.
the Iron, Steel and Paper factories of Bhadravathy, Sugar factory of
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Mandya, Gold-mining in K. G. F. area, Electrical Engineéring at Siva-
samudram etc.. : ‘ R

“Take the question of Psychological Laboratory. The Un:xversiiy
of Dacca is the only other Upiversity in India that lfas got Experimental

Psychology. The fact that the head of our Psychology Dept. is a

Professor of International reputation is an additional point in" our
favour. 1 have, therefore, no hesitation in saying, that if at all vocational
tests suitable to India, are to be devised, they have to be done in our
State of Mysore only. ;

As for the ability of the Pilot who is to launch the scheme, even
people outside our State are agreed in saying that in Mr. N. S. Subba
Rao, ous.D.P.1., we have the best fitted man. Very few D.P.1.’s have
made so careful a study of the subject from so many different aspects
as he, and we have every reason to be proud of one, who possesses not
only the requisite knowledge, zeal and confidence, but also some other
qualities Jike initiative, broad outlook, foresight, courage-— in short true
statesmanship.

Coming now to the Preliminary Survey of the State and its peo-
ple, Dr. Kini, the president of our Section, has done this work admirably
well.  Apart from the high encominms showered on his book by local
as well as foreign reviewers—even a high class journal of the type of
Times Educational Supplement London had reviewed the book beauti-
fully, in its columns some months back—a close study of the book
is sure to convince even the most pessimistic sceptic that his book is a
very valuable stady. The thorough, carefnl and cxhaustive way in
which'it has been carried out by Dr. Kini—himself a specialist who has
made a study of the subject in the most educationally advanced coun.
try U.S. A.—has undoubtedly lightened the burden of vur government
to a considerable extent.

As for Finance, I won't say that our position is very satsfactory.
We cannot certainly congratulate ourselves on & good surplus budget;
but I believe you all will agree with me when I say that that ominous
cloud of financial stringency has shown signs of its departure at an
early date. The present cheapness of the money market itself is an
encouraging factor. It is only a question of “where there is a will therc
is a way”. If we press the matter with all the emphasis at our com.
mand, T am sure, government will take steps, at a very early date, to
start at least a few vocational schools in the State, as an experimental
measure,

Then again there is another favourable factor for us. Some pro-
gress has already heen made in our State, towards what might be called
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vocational education. Chapters II, III, and IV of Part II of Dr. Kini's
book, give a succinct account of the progress so far made in Trade,
Industrial, agricultural and commerical education in our State. So
what is needed now i only an elaboration of the scheme that already
exists, with a few modifications and ad justments, a proper coordina-

tion and re-grouping. In this, the State is certainly much in advance of -

other parts of India.

So, there is no reason why this Model State of ours, which has
already set an example to British India in many a laudable scheme, such
as, Electric installation, Compulsory state insurance, Rural develop-
ment, Medium of instruction in High Schools, Large-scale irrigation pro-
jects, liberal aids to industrial enterprises, uplift of the Depressed and
Backward classes etc., should not lead in this important educational
reform as well.  As most of the factors necessary for the suécess of
the venture, are so fully present in our State, let us earnestly hope that
before lang, the well-thought.out scheme of the Reorganization Commit-
tee will be brought into force and that this State of ours will keep up its
deservedly earned reputation of being the most up-to-date and progres-
ive Native State of India.

Before I close this paper of mine, I just wish to point out a few
of the shoals and rocks that are to be avoided. (1) Our progress has to
be cautious and slow. (2) We must see that sufficient number of tea-
chers of requisite standard and skill are trained before the introduction
of the scheme on a fairly large scale. (3) Every opportunity must be
taken to din into the ears of our young men the dignity of labour, They
should be made to realise, in the words of the poet,

“If 1 were a cobbler it would be my pride

The best of all cobblers to be.

1€ 1 were a tinker, no tinker beside

Should mend an old kettle like me.
(4) As suggested by Mr. Amarnath Jaha, in his Presidential address of
the All India Educational Conference, the University of our State
should be persuaded to start cheap and short courses of study and
to grant certificates and diplomas—as distinct from degrees—in some
of the vocational subjects. (5) Lastly in our zeal for vocational edu-
cation, we must not forget the fact that every man is to he educated,
first for life and then only for living; that the finished products of
our schools, should be men first, and skilled workmen next.

To sum up, [ have tried to show, during the course of this paper

of mine, that the most urgent measure of the hour in our country is to
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save it from the appalling wastage of human effort and mdney and to
improve the economic condition of the country; to plan “‘a chain of gene-

_ral and vocational edueation based on present knowledge of mental and

physical development in childhood, adolescence and youth and on
the varieties of the civil and occupational environment of the people; to
give goodbye to “the present single-track curricalum of all schools lead-
ing all pupils to the bottle neck of high school education and entrance
to the University; to diversify our curricula of studies so as to provide

~ functional and realistic instruction, suited to environmepts, tastes and

aptitudes of individual pupils; to remove the erroneous conception that
every child who attends a high school has a right to enter the portals
of the university.

I bave put in a plea for vocational education—of course, along
with a few cultural subjects—to be imparted in separate institutions;
to try this, as a cautious experiment, at first in a few select centres
only; to try to get the hearty cooperation of our industrial magnates and
merchant princes; I have next tried to show that some of the necessary
factors for the success of the scheme—such as a sympathetic govern.
ment, favourable public opinion, an industrial environment, a well
equipped psychological laboratory and zealous and knowing Depart-
mental head, a thorough and careful preliminary survey of the land and
its occupations, a scheme already in existence, fairly prosperous finance
etc. are fally present in this State of ours. Lastly, I have drawn the
cenclusion, that Mysore State is the best fitted province in India to give
a lead to this most important and urgent Educational reform and that
it should be our proud privilege to be the first in this too, asin many
other noble projects.




Some Problems of Secondary Education
‘By Mr. K. S. VENKATASUBBAN, B. A, L. T.

St m—t——

Secondary education is rightly considered as the most important
stage in the education of pupils not only because it enables them to get
a wider culture but because it leads them on to University eduacation
which is the highest form of culture that we can think of. Being an
important step in the educational progress, it is full of problems await.
ing the solution of educational reformers and adiinistrators alike. In
this article an attempt will be made to focus attention on some of the
fundamental problems which must be tackled if our system of Secon-
dary education should prove of any value.

DURATION OF THE COURSE
The first thing that has to be decided is the duration of the
Course. By common consent this is fixed at six years, of which three
form the lower secondary and three the upper secondary or high school
course. But some educationists are of opinion that the dividing line

should be drawn at the end of féur years after the primary canee.. in.

stead of three years, This scheme has something to be said in its favour,
first because it lengthens the lower secondary course, and secondly
because it reduces the strain of the high school course, especially when
there is public examination at the end of the latter. But the usual three

and three years has numerous advantages so that it cannot be easily
overlooked,

-

COoURSES oF STUDY

The next thing to be considered is the Course of Study or the
Subjects of Instruction. There is a general consensus of opinion that
the Secondary school should give instruction in subjects such as Eng-
lish, a second language, Elements of Mathematics, Elements of Science
and History and Geography, But there is great diversity of opinion
regarding the inclusion of subjects like gardening, music, manual occupa-
tions and vocational training, Recent opinion, however, is in favour
of including some at least of the latter subjects, though not frc.tm !he
cultural point of view, at Jeast on account of their practical or utilitarian
values. Hence all schemes for the improvement of secondary educa-
tion must take cognizance of the existence of these subjects and make
due provision for their inclusion in the curriculum of studies.

This naturally raises the question of the relative importance of
the two groups of studies, the cultural and vocational. Once we grant
that there must be a place for vocational or pre.vocational subjects, we
must be prepared to consider their respective claims and the censequent
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importance to be attached to either group of studies. Here the g(\;:d::;e-
given by the report of the Committee appoiflted. by the I\llys.oriQi t;) emn-
ment to go into the question of the reorganisation of pre.umve.;tee o
cation is very valuable. In the opinion of the above Comm! ; .l -
time given to the two groups of subjects—cultural and pr'actl:am o
vocational—must be as 2: 1. Here of course a word of warning o
necessary. It must not be thought that the ordinary seconda{ry ‘s:.:“oc:l s
are in any way expected to prepare pupils who are capable of taking up
an ‘svocation and earn their livelihood immediately tb?y le_twe.th? secc;n-
dry school. Thisis the work of special technological msntun;ms o:
which our country is not yet ready. Hence our §econdary. schc:)o s r::ls
for some time at least rest satisfied with imparting what is at best only

" a pre-vocational or semi-vocational education.

MEDIUM OF INSTRUCTION

This again is a very vexed question which h.as' raised grea}te con;
troversy. As some educationist has remarked, India is perhaps t :t;
country in which this question has been discussed in all seriousness, ?’ ;‘ e
in other countries it is taken for granted that the mother tongue c;{ the
pupils is the best medium of instruction at any stage of educatmn.. 0\v:
ever, even in our country opinion is slowly veering round anfi .tt may
be safely assumed that the majority of educationists are of opinion that
instruction at least upto the collegiate stage should be in .the vernact.zlar,
or mother tengue of the pupils. Of course difficulties will be experien-
ced in provinces where more than one language is spoken by a ‘ltfrge
number of persons, in which case it would be bm:d -to satisfy' the ¢ alfnvs
of the ceveral langnagés. But by snitable planning and a little of give
and take the difficulty may be overcome to the benefit of all.

-Speaking about the medium of instruction, one cannot forget the
enormous expenditure of time and energy that. is being made at present
owing to the false glamour attached to a forelgn. language and the sup-
posed benefits of instruction through it. Educational rcforms.and prac-
tical administrators have come to realide the real benefits of instruction
through the mother tongue and it is to be hoped that ere long what is an
anachronism will disappear and the vernaculars will be r.estored to thfu'
legitimate place as the vehicle of instruction in the primary and high
school stages.

SPECIALISATION,

This is also one of the much debated topics regarding high
school education.  Some educationists are of opinion that the too early
specialisation which is in vogue at present is fraught with evil conse.
quences and that our pupils should therefore he led on throngh & gene-
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ral course of instruction postponing the question of specialisation to the
university stage. But others—and these are in the majority—hold ths
view that given the right subjects and the proper guidance at the time
of selection, specialisation by itself will not be harmiul to the students,
but would tend to make the course more attractive and beneficial both
to the teachers and the taught. Of course, there is no gainsaying the
fact that most of our pupils are too young to decide as to what sub-.
jects they must select and consequently we come across many cases of
misfits, The error can, however, be rectified if the parents and teachers
give their valuable guidance at the right time and enable the pupils to
make the right choice, ‘

In this connection, it is also necessary to point out the evils of
excessive specialisation. All specialisation pre-supposes a good ground-
ing of general education; and until and unless a pupil is well equipped
with this general education or education in the fundamental subjects up
to a certain standard, his specialisation instead of proving a blessing
will act as a handicap in his later life.

EXAMINATIONS. o o
The question of having one or more examinations during the
Secondary stage of edutation is also a vexed one. Some authoritics are
of opinion that there should be only one examination and that at the
end of the Secondary stage. But others are of opinion that it would be
advantageous to have an examination somewhere about the middle of
the Secondary stage é. . about the end of the ‘third or foueth year,
Cohsidé'riné the great harm that is likelv: to be caused to the voung
minds by subjecting them to a severe strain at a premature stage, it is
wise to postpone such an examination to as late a period as possible if
we cannot altogether avoid it. On the whole it may be said that there
should be no-outside examination and that tco of a mass type before
the pupil is aged at least fourteen years. If such an examination could
be postponed to the age of sixteen years, it would be all the better,

- "~ CoxcLUSION. :

As hinted at the beginning of this article, the aim of the writer is
not to give satisfactory solutions to the many problems that are facing
Secondary education to-day, but to point out the trend of modern
opinion regarding them. It is earnestly hoped that these and other
similar problems will be discussed—and many of them have already

been discussed—in the educational conferences and s
tions arrived at.

atisfactory solu-
The problems are too big and too important, not to
say too complex, to be disposed of in the course of an article. However,

if- they set people thinking, the much needed reform of Secondary edu.
cation will not be distant,

~ Cavalry Training In Germany
The School at Hannover.
Iis many-sided activilies.

BY GENERAL FREIHERR VON DALWIGK zU LLICHTENFELS
Commandant of the Cavalry School at Hannover.

~ Every nation with a well-equipped modern military esta-
blishment has a cavalry school grounded on the best traditions of
horsemanship which today constitute the basis of all modern
cavalry training. What Saumur is to France, and Pinerolo to
Italy, the Cavalry School at Hannover is to the German army
and to German horsemanship-

This name is identified with all the traditions of German
cavalry, with the illustrious prowess of German horsemanship,and
with all of the great ¢avalry officers of the German army. Itis
at this school that all the problems connected with ridingand with
cavalry tactics are studied and solved, so that its history is the
history of German horsemanship.

Having its origin in the Royal Military Riding Academy,
where the elite of the 100 cavalry ‘regiments used to assemble in
their bright coloured uniforms of pre-war times, the school repre-
sents Prussianism and its high ideals of achievement, of manhood,
and of devotion to the Fatherland.

The war destroyed or scattered most of the corps of cava-
Irv instructors as well as most of the stock of cavalry horses. Out
of the ruins of the old army, rose the new cavalry school attached
to the 100,000-man army, and was re-organized through the
arduous and energetic labour of its Command, General Seyftert.
His successor, General von Kayser, devoted his efforts to impro-
ving the qui\iity of the mounts and their traimng. In open riding
tournaments, the Hannover Cavalry School achieved its first great
successes when General Freiherr von Seefeld was Commandant.
Later, General Preusser established regular stables for mounted
sport and for all-round military riding. The School attained its

international reputation in equestrian sport under its present com-
mand.

The excellence reached by the cavalry of other nations
served both as a stimulus and an esample to the military horse-
manship in Germany. Useful knowledge was gleaned from the
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unusually fine horsemanship displayed by the Cavalry of France,
Switzerland, Italy, and Sweden.

years which was anticipated
v ™ more heartily than wag the
first visit to Berlin of the French cavalry team. [t equestrian
prowess helped to rouse the

ambition of the German cavalrymen.
The.resonndmg applause and the hearty reception wij

. The main function of the Cavalry School,
18-the training of offjc

, ers and non-commissioned
years' course of schooling to be j

now asformerly,
officers in a two

: and training required
of equestrian prowess have all served i

of horsemanship in all its branches. One result wag the establish-
ment of regular tournament stables at the Cavalry School. These
together with the training stables, the jumping stables, the strict)y

military stables, and the racing and hunting stables, have all
helped to" develop good riders to

expertness in all kinds of riding. The fundamental principle is
always the same; namely,

to develop a thoroughly trained and
carefully drilled horse, and to teach the rider to have a good seat.
The course of training in the cavalry is supplemented by exer-
cises on tournament mounts, and this accounts for the fact that

the visitor to a German riding tournament will always notice that
the same method and style of riding and jumping is followed in
the cavalry troop as among the expert riders in the school.

The Cavalry Schoo} is divided into several departments,
Department 1 embraces the new
officers and is devoted to their training. The Senior “Faehnri-
chs” (non-commissioned " officers eligible for commissions) are
given a course of instruction to prepare them to become

ly commissioned cavalry
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cavalry officers, and when tliey have completed this course, they
are assigned to a troop with the rank of lieutenant. :

Department 11 takes in those receiving instructtona ;3
horsemanship, and is divided into a riding-school for oﬂ?;:ers, 2
one for non-commissioned officerss Generally, the pupils a:ed i
school are trained for two years in every branch of riding u . n;g
the cavalry. Their horses on the average are better trai o
than those used in the troop, and are mostly drawn from the stu
farms of East Prussia and Hannover. I_n_ the Autumn, the Mem-
bers of this school take part in the hunting.

Department II1 is to train instructors in driving for ca.va’]ry
as'well as for tournament purposes. Driving as a sport enjoys a
great deal of popularity in Germany, so that at aln.wc?st e;erz'
equestrain tournament especially those held in nfral !oca}xtles: t (;:r :
are driving’ contests and exhibitions. Instruction is given in n;
ving everv sort of them which is now in use. The method o
instruction in driving is based on that emp]o_ved. by the famous
expert Benno von Achenbach. In the art of driving, therefore, as
well as riding, the Cavalry School is a very important factor.

Dapartment [V includesall of the tournament stal?les :_abov‘e
mentioned. The first of these is the training stable, wh:?h x‘nclu-
des among its famous “show’” horses, “Absin.th”. “Fels”, .‘ Ggr-
mane”, “Gimpel” etc. The training stable is run according -to
the classic method of breaking-in and training, and is in charge‘
of Lieut. Colonel Gerhard, who won the Silver .Mcdal at the
recent Olympic Games. The mounts used at this schf)ol are
almost exclusively of German stock.  With the exception of a
few thoroughbreds, most of these horses come from Hannover or
the Trakehnen Stables.

THE STABLES FOR JUMPERS AND GENERAL VERSATILITY,

Nothing has done more to promote the entire d{:x'elopmen;
of cquestrian jumping in Germany than the ncc.nmphshmer?ts. o
the Cavalry School in this branch of horsemflnshxp- The training
methods have been thoroughly worked out into a pe.rfect system.
They are the result of the labours of well-known ‘ international
tournament riders, one of whom, Captain (Rittmc:.ster) Momm,
was pliced in charge of the stables last Fall.  This met}lod' of
training, which has also been used for years in the cavalry in
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connection with the breaking4n of jumping-horses, hi# enabled
the cavalry school to draw upon a sufficient number of well-train-
ed young officers to take the- place of those returning to join
t.ﬁe.u' troops. In wintertime, the training is carried on in a large
ru!mg ring, 100 meters long by 25 meters wide, in which every-
thing counected with “parcours” can be held without any diffi-
culty. On the outdoor riding-field, all kinds of hurdles and other
obstacles are arranged for single and combination jumps. The
School also has at its disposal a large tract:of:land outside the
city, where also the hunting stables are located. On this tract

all the various forms of jump used in steeplechasing have been

to training jumpers and hunters. . The. horses weed:: ‘
well-trained and tried out. They are first broken to be absols
bridle-wise, and then are started on learning the low jumps. Only
when a horse has mastered these and. she several kinds of combi-

built, the natural configuration of the country being well adapted

natioﬂ ‘um .S o 1 , ¥ ! g
ch J o IB" l‘,:,; h*e‘t; %i.»,’“": g,;ﬁ,ﬁ’*fa‘{ » e o I
e bies, ‘young -officers are trained in the art

of riding a race, and this training has been a great stimulus to
gentleman jockey riding and the sport of horse-racing. The Caval*™
1y School is well represented in this branch, and has made excel-
lent records in the large hurdle races and steeplocohasome . ..

Nearly every one of the successful gentleman riders of
recent years has been a graduate of the School.

The Huriting’ si:aﬁleslias charge of the training of hunters
and hounds throughout the Autumn, a hunt is held twice a week.
In these events both horse and rider are given a strenuous task to
perform. The great event of the season is the so-called “Huber-
tus Hunt”, in which from two to three hundred huntsmen and

huntswomen take part; there being alwaysa large gallery of
spectators.

. Germany, like every othér nation with horsemanship tradi-
tions, requires mordern army, horse-breeding facilities which are
capable of furnishing this army with an adequate supply of effi-
cient cavalry horses, and a center where German horsemanship
may find expression and continue to develop, as well as to repre
sent the nation in international riding. This classic center of
German horsemanship is the Cavalry School at Hannover.

L ,NOtes
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e The Coronation. :

We heartily offer our most respectful congratulations and

our loyal greetings to the person and Throne of ‘His'?lm'perial

Majesty'ion- his coronation. Imbued With Jofty ideals of service

and trained by Ris'Thustrithes father in the path of constitutional

rectitade, ‘His Majesty is now at the helm of the greatest monar-

““chical empire, and he is certain to prove thé"pride of the realm

dedicating himself to the cause of human welfare and champion-
ing liberty, .peace and -goodwill among mankind. We join our

- couti¥men in their prayer that God may shower upon him His

choicest blessings and endow him with long life, health, glory and
prosperity. _ i .
w07 The Tanjore Eﬂmﬁonil'(:bnlm.

The Provincial Educational Conference met at Tanjore in
the first week of May and had a successful session presided over
by Sijt. C, Rajagopalachariar. Sectional conferences organised by
the Geographical Association, the Physical Education Association,
and the Pandits’ Association also contributed to make the
programme full and varied in interest. A Refresher Course for
Elementary school masters enhanced the value of the annual
gathering. In spite of the warm ,weathey, . the attendance of
delegates and visitors was good, and valuable work was done
during the session by reaching well-considered decisions on the
Re-organisation of Secondary and Elementary Education.

THE PRESIDENT.

The teaching profession should consider itself lucky in ha-
ving sécured the services of Sjt. Rajagapalachariar. Teachers
had an opportunity to know him intimately and learn how deser-
vedly he had been acknowledged as the leader of the people. A
shrewd lawver of deep erudition, tact and critical acumen, he proved
a very able President: Members of the Subjects Committee,
more than others, had the occasion to learn of Sjt. Rajaji’s remark-
able powers. They could easily see how he was fired with a zeal
to acquaint himself with the various problems_of the teacher and
his time-honoured ills; how he could sit till a very late hour in the
night studying and examining the resolutions and clarifying the
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issues with unrivalled insight and sympathy, grasp and vision; how
he was able to gnide and shape the proceedings, giving the discus-
sions the benefit of his wide experience, practical wisdom and
selfless service. Sjt. Rajaji was simple and clear in his views and
expression, at times spicing his utterances with gentle humour
and sarcasm, unsparing and fearless in his criticisms, and overflow-
ing in sympathy. The S. 1. T. U. had many knotty questions
to solve at the Conference which, but for the remarkable lead of
the President, might have fared with-indifferent vesults,

EXAMINATIONS

One of the controversial questions arising in the course of
the discussion on the Re-organisation of Secondary Education was
the desirability or otherwise of having an external examination at
the end of the school stage. The S. 1. T. U. stood for the ideal,
as it should, and it was right in its demand for its discontinuance
in the circumstances that were to obtain in the new scheme.
But its radical view seems to have been far ahead of the times,
and so opinion was divided, those for its retention winning the day.
But as the President remarked, teachers ‘need not im;igine that
the subject was disposed of one way or the other. The fort had
been breached, and those who voted for the demolition of the
examination incubus had succeeded, because the sacredness of the
examination had been removed and the thing would crumble to

to pieces in' the near future. It might no doubt go on for some
time but with very apologetic existence. Persons who had voted
for the examina

\ tion did so not because they respected the exami-
nation but because they scented danger in a change in transitional
circumstances like the present. 1t wasa sort of conservative
terror.”  The fact is that the ma jority of teachers hold the view
th;_at while other countries tolerate examination as a necessary
evil our country is not advanced enough to steal a march over
others. Another factor to seriously
ofherwise of the teacher 1o act conscientiously in the existing ser-
vice cqnditions. Delegates had, probably, this aspect of the
matter in their mind whon they voted for its retention. The tale
of the .B. Group subjects in the years gone by might have been
green in tbeir memory, and they did not, probably, wish to be
fettered with the exercise of discretion or responsibility.

consider is the competency or
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THr MOTHER TONGUE-

The use of the mother tongue for the teaching of non-
language subjects was approved by the Conference. This has
been done year after year, and yet most of the schools seem to be
where they were- The Conference was probably unaware at the
time of the move of the Teachers' College Model Sf:hool at
Saidapet to give up the reform introduced. The pu.bhc \VO!:lld
expect a2 Govt. Model School to carry out experim:ents m‘teachuk'.lg
methods on progressive lines so that others might emulate it.
The present action at Saidapet woulfl show how far teachers
could expect sympathy and co-operation from the. Department
and the public in popularising the vernacular medium. A:f. the
President remarked, the wastage and stagnation that tl}e Govt.
was speaking of was really here, ‘the continuous wastage mv.olvefl
in using a foreign language for teaching kmowledge subjects.
We hope wiser counsels will prevail.

ViILLAGE TEACHERS.

The President expressed an opinion both at the Workers’
meeting and at the open Conference that in the Govt.’s attempt
to conserve the resources for the uplift of the poor masses even
constables’ services would have to be requisitioned for fighting
illiteracy.  True, even constables may have their own place as
aids for the spread of education. But many' teachers seemed to
cntertain a sincere doubt whether the President really thought
and was convinced that constables could efficiently discharge the
skilled work of trained teachers and supplant them, if need be,
when their services were available on off-duty. We hope Sijt.
Rajagopalachariar would not have meant so, as we have reason
to gather .from his recent - utterance at Madras. Teaching, as
knowing people will admit, is an art, quite as technical as—per-
haps, as some would hold, more than—politics. . It is not all,
however academically qualified, that can ‘educate’ in the real
sense of the word. Sjt. Rajaji had spoken truly when he remarked
“Though a man constructing a house knew that a doorway was
necessary, only a carpenter could make the doorway’. We trust
he would concede that what is true of politics is also true of
teaching.



Reviews

1. Kolam Series:

Ry P. V. Jagudisa Ayyar: Oxf :
Madrs. Books I to IV. o Ayyar: Oxford University Prem,

People are quite familiar with the Kolam designs of our girla and Indien
n.l;‘home, but very few know and appreciate their value as an Art. The rhyth-
mio patterns drawn with a few pinohes of rice flour, sametimes coloured. con-
Yort our commonplace hut and house inso homes of heaudy. A regular exercise
in drawing them is of great aducational value i that they give a training in
free-arm and free-hand drawing. The designs genernlly relate to life unlike
the fantastic figures indulged in in the drawing elasses of sehools, and they will
tond to develop the creative and sesthetio semse .of girla. Tuoeclusion of this
subject in the currienlum of girls” schools ‘Wwill makeé their sdusation practiosl.

The designs are graded in difficulty. TFach exercise has three parts,
the first denoting the placing of points, the recond how they have to be con-
!\ec?ed together and the third the finel formation. The name of each derign
is given in aix languages. Blank space is allowed opposite-to eash for the
practioe of the drawing o

‘We commend the nse of the series in all girls” schaols.

2 sh.

Thie is an interesting detective tale cevtering round ‘s mndess, -obser.
vant and skilled policeman Abd-el-Aziz. The police are out to ecrush the vice
of Dope in all its forms, fmuggling of this commodity is a common trade, and
the young detective has to act intelligently to book the offenders. He learns
that the hands and feet of the smuggler betray him, and so has a enreful eye
on them. The plot unfolda itself naturally. The langnage is simple and idio.

mati-c with a delightfol literary flavaur. The bhook haa a few apt iltestentions
and is neatly got up. '

Books by Longmans, Green & Co. Ltd., Madras.

3. ;.:‘C's'rwﬂdv,ﬁmbh.@,iﬁun; orm@ws an 81 areri e B —Rooks
LIT&IIN By L. D. Stamp. (Tamil Edition) Price: India—10 As, Book
I—10 As. Book 11--12 As. Book 111—12 As.

The'se descriptive geographies conform to the departmental syilabus
and are admirably suited to the needs of the Jower secondary lormn.. The
::;:‘;: ?ie'“e"t'-r the play of nature on man and of man on natnre, has been
anthor. °W-f he contents being based on the first-hand knowledgs of the
cori » Are 0 great interest and value. The troatment in a)f the hooks of the

ed ig direct, elear and simple, eare having heen taken to present only facts

2. Hands and Feet: By Swithin Roberts. Maemillan & Co.. I4d. Price-
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T g g e

snd“diagranss sr6 in profusish. n f8 - followed by & :

_ exerciges. The get-up leaves nothing to be desired. The language of the

translator is Toeig and simplé free from padeiitdy. ¢ =% . &° -

4, armwsyew @iﬁu Jﬂjr@aéﬁ“é‘é . a1 S em e @a’v?w llﬁ,é,all;l-
Rooks I, II & 1L By M. K. Sanddméiddchariar, B. A., L. T. Price:
‘As. 5. 6, 8, 10 respectively.

Bo'oks :m Indinn History for yvoungsters need to present the easen-
"iala such as will conduce to irapire in them a lave for the sacred past and
an interest in historical studies. The contents, too, should be free from dis-

tortions and ) th¥jatest his@bri% yepakrghes. The
author with #mm%g"ﬁnéé'has %ept these pri ,‘ﬁg ® view and
%rought out a uselul series, exhibiting a judicions arrangement in f-’he_ presen-
tation of matter. Teachers and pupils will appreciate the simple and homety
Tamil in which he has clothed his ideas, and the useful maps and pictures he
has inclnded. Tvypes have been varied to suit the diﬁ'et:gglg g!a.gge{s‘.b gnt'_iit,ha
ket-up is good. oo

Stories from Indian History present a variety of matter to children
avhioh brings out the greatness of Indian men and women in the realm of
of patriotiam, sourage. moral, apiritoal and intellectual attainments Prominent
idens have been printed in bold type to sttract the yoang readers’ attention.
The others of the series contain matter conforming to the syllabus, which
‘makes delight{ul reading.

5. amAwdd sdgioreid: By M. V. Ramanujachariar, Price:
As. 23, 3, 4. 5, 6 respectively. o .

:These ati;réc‘t;'.'w; bobklets form n seriés of binteresting Tamil Readersr

for the five atandarda. The matter throughout is in chaste, faultless Tamils '

sllustrated with pictures and colour plates. The topics introduced are varied
and associated with life. Some parts of Tamil Grammar are here and there
taught in the form of dialogues. Familiar Tamil poetry and proverhs suited
Jo the standard have heen incllldpd. with short notes on the former appended
ht the end in Bodk V. An attempé haa been made by the anthor to apprcach
the new method of teaching, givirg the rew words learnt and setting a few
exercises at the end. More opportunity eould have been given for drilling
the vocabulary hy studied repetition in the course of the reading matter. Book
1 forms the Tamil Primer for beginners. The alpha bet is taught in order by
means of words and pictures, cpportunity being given for drill in the letters
and sounds picked up. All the books are well got up.

- —

~~~~~~~~~



SAMPATH PRESS

398, North Masli Street
Madura

it s

QUALITY PRINTING

CHEAPNESS | NEATNESS ..
N T #
PROMPTITUDE SECRECY
ACCURACY | RELIABILITY
Undertakes

All kinds of Jobs, Printing of question papers, Letter
heads, Hand-bills, Supply of a}l School and Office requisites.

UNDER THE EXPERT SUPERVISION
- OF

MR. V. ARAVAMUDA IYENGAR, r.a, LT,

Managing Editor, the Indinn Fducator,
Madura.

Patronage solicited

M—w

i

mx-Sh em Bazar, Calcutta 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong, P.muiy (ﬂaeu). Lahore,

(Punjab) Burdwan. s
Guarsoteed sbsolutely Bue .apll;Gennine Medisines, prepared strictly |
i eling. Ouhlognesmuntfue a apglioation.

On deacnbmg the nature of disenses, prescriptions are given gratu with
great eare.
MAKARADHWAJ (Swarna Sivdur), (Pure & with Gold‘:ﬂks t po;itola g
A wnnderful,sb&iﬂc\ﬁ!*ﬂmifw. lt regulates the nerve, bile an p ogm. 5
SABIB ADISARSA. Rs. 2-12 per seer. A wonderfuf' ’infullibla med:ome
for all sorte of blood impurities.
- SUKRA SANJIBAN. Rs. 16 per seer. A very powerful and effective
medicine for the restoration of lost vitality and energy. 1t immediately puts
into you all the vigour;that overy man qheuld have. .

OUR SCHOOL PUBLICATIONS

1 Garuda and Anjaneya 0—4—0 .
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ELEMENTARY SCENCE SERIES (S. &L%
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" Sewior Soienve Assisiant, T o ,;gmm kbsgaxomu B
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Awam.mmm " Book T {Pbysios & Chemistry)
RSB ad oy i
A Text ‘hook of Ele. Seianee Book 1I {Anims) Life) 0—6—0
" Book 111 (Plant Life) 0—06—0

ST Book TV {Sound, Light,

~ ... Magoetism, & Eleotrieity) 0—8—0
" Book- V.. Physiology & Hygiens) 0—8—0

Prastioal Physies C. Group (Heat & Tight) 0—7—0

General Sciencs for Form I (Tamil) e Re. 0—7—0

General Seience for Forms 11 & IIT will be ready lhortly

A Text-book of Physiea 8, S Lﬁﬂ.i"‘ﬂ Group, B

The South Indian Teacher.
The official journa) of the South India ' BHARATHA DHARMA.
Teachers’ Union, P“bu'h‘d on the 15th of every Month
The only Educational journal devoted A Magasios of Iiberal mg'“‘s bh
to the teacher and his problems Rest | The Official Organ of the Arys Mata 8a
maodium for advertisements, Editor :
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- ’ Anply for rates to the Mnnager.
41, Sin ancbnr&. licane, MAD! )
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Problems In Elementary Mathematics.

In Tamil For Forms §, H and NIL
fzi‘{iﬂ\f’ M. MMAKBIBHNA AIYER, RA, L.T,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.

PRICE Rs. 1—4—0 (only.)

A Highly useful Text Book for the Lower Forma
prescribed in several Schools in the Presideney.

Approved by the Text Book Commiltee. Apply to the Author.

A TEXT-BOOK OF “Moryalaya”, Royapetta, Madras.
s
vy BY Dr. G. B's. Medicated Snuff.
lswasaths Ayyar. B.A., L.T.

St. Mary's High Sct'xz.ol DNDIGUL Acknowledged to be the bet throughont
Book I for Form IV As, 14 Indis for Neuralgia, Naca} Cntarrh, Tooth-
Book IT for Form V , Al 12 Ache, ate., ote, (luru Basava & Go.. Tad.,
Book 111 for Form V1 an W
Text-Rook of Algebra he. 1 P, 0. Tox No. 510,
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