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OPINION.
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Education and Leisure
Multiplying Interest Pockets

By DR G.S. KRISHNAYYA, M.A. (MADRAS), M.A,PH.D. (COLUMRIA)

—_—

A Man is to a very large extent what he is during his leisure.
\When he is off guard, when he is free to do just what he likes, when he
is not being watched, driven, checked, he expresses his real self. For
a true index to character one has to look at a man’s likes and dislikes,
his preferences and abhorrences exhibited when he is monarch of his
time, thought and action. In these days when youth the world over is
demanding freedom for self-expression and self-realization, it is a matter
for concefn as to whether the ‘self’ is the kind that is safe expressing

and whether it deserves to be realized.

There is another aspect of leisure which is worth considering.
What a man does during his leisure is of consequence to himself and to
others. \When he is on duty he iz protected even against himself and is
comparatively harmless so far as others are concerned. But when he
is set free, that is the time fraught with possibilities of good or much
evil. If his tastes are low, if his likes are vulgar, if his interests are
narrow, he is not likely to benefit himself or others by the use he makes
of his leisure. On the other hand, if he has lofty ideals, noble passions
and healthy avocations, he is certain to make a genuine contribution to

the increase of human happiness.

Nor is that all.  Just as there are hours of ease to relieve days
of toil, so there are years of leisure awaiting a life of labour, and if per-
sons have to be prepared for the proper disposal of their free time, it is
not less important that they should be adequately equipped for the
satisfactory utilization of their retirement. Has it not been found that
men who have had successful careers and held positions of responsibility.
often go to pieces within a year after being pensioned? They have no
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Zustammg mtere;ts. Has it not been found that women whose children
ave been married and settled are often miserable? They have no

absorbing occupations. It wa i i
. as easler far, and happier, to b
pestered, overworked! PP et

The problem,
make such use of t}
improv

th.en, 15 to ensure that young people and old will
oment Lo them‘:;;v leisure that it will mean bencfit to others,
stare” is now within re hesf and pleasure for all. “Time to stop and
will be available i hac of almost everyone, and more and more of it
innocent mstibme mdt ?dzxy's fo cowe. 'Wbat assurance have we that
to our )'()l)y;n fOIkan dwholesome l‘ec'reatlon will be sufficiently attractive
their idle h;nds ":r; hto those of‘ riper years as to give occupation for
sure that our citizl ( e.:}ds .and deliver them from evil”? Can we be
literature?  Hyy er‘xs }\)\xll discern and feel excellence in art, rusic and
of what eonstitu;3 “eht © guarantee th
will 50 value ande(s]et he tr.ue, the good -zmd the beautiful, but that they
put themselves ont e l,t as to .be willing to pay the price for it and
and wom ."I] . i pursuit of it ? Should we not ensure that men
en will know how to escape from excesses of all kinds and the
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at they will not merely be aware

T RESPONSIBILITY oF THE SCHOOT.,

“Our children re
the right things,”
will tend to repeat

Tequire to be trained to feel pleasure and pain at
said Plat‘o who evidently understood that children
from those wiict tcf:l(;SSE; atcl:xons which give then] satisfaction, and desist
school, when thes wm b fem an.no.yan.ce. ' It is when children are in
achieved. The %ch‘ool orming their inclinations, that this ideal can be
30 presented that‘ ehild 0“553 to see that things that are worth while are
With thep oo ch ren will be attracted to them, that evil is so dealt
averston 1s the result.  As the twig, so the branch.

Besides,
able period of
adolescence are

ctl;:lfireg are in school not merely during the impression-
Se:ll(l;nlwzs but] when the restless, surging emotions of
ence is dEmanding S’ltbigf nt.out et and the eager quest after new experi-
help the introvert d ‘.adc.lon'. Sure]?' something should be done to
and reality. 1 he ’; ;:“\ .l feaming P"P”.S In their teens to find their feet
clientele and to qtriv-ect ool 1s under obligation to study the necds of its
more than meet ;he - %supbl)- §hem. If the school can do nothing
pressing, it will hq{:ro .lem:s of 1t§ Pupils at a time when they are most
better than by ope AVE Justified its existence. How cun this be done

Peming up hefore the adolescent new and attractive

.
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vistas and inviting him to appropriate some part of the glorious heritage
that is his birthright.

Again, the school is cencerned with the future as well as the
present of the pupil. That means that if the citizens of tomorrow are
10 live full, rich, varied lives and know how to get the best out of their
leisure, they must be taken in hand today. If age is to be rescued from
being dry, drab and dreary and become the active, useful, radiant thing
it should be, a host of ‘interest pockets’ or ‘interest pegs’ must be
provided in youth. In no other way can interests that are absorbings
lasting and many-sided be cultivated. And as there is no other soctal
institution willing or competent to discharge this cbligation the school
has-to function here as elsewhere as the ‘residuary legatee’.

There may be some who feel that storing up interests against
hour of leisure or years of ease is not so important as storing up skills
and information likely some day to bring in rupees, annas and pies.
No doubt the school has to keep its feet firmly on the ground and con-
cern itself with matters of bread and butter. (These days no butter ).
But it must nct be forgotten that children have a mental and social
appetite not less real than the physical one.  “Man shall not live by
bread alone,” said the Master. The shortsighted utilitarian would feed
the body and starve the soul. Thatis how we happen to have so
many with ungirt loins and unlit lamps walking the world.  If school-
ing is to result in the building up of the whole physical, "moral, aesthe-
tic and intellectual life of the pupils, it cannot fail to include stimulat.
ing in them the ability to utilize the common means of pleasurable
relaxation and recteation. The school must prepare its pupils not
merely for a livelihood but for life.

\WHAT THE SCHOOL CAN DO.

In keeping with the arguments adduced in the previous pages
there are two outstanding things which the school can do to teach its
pupils the proper use of leisure: (1) sct up standards and develop
tastes which will help to determine the choice of proper forms of recre-
ation, and (2) develop habits and interests which will continue to
provide enjoyment and recreation in leisure hours in later life. To
realize these objects the school can and should press into service all
its activities, curricular and extra-.curricular.

Within the curriculum: If the subjects of the ordinary curri-
culum were treated as they should be, pupils would not only learn
them but love them. Once that stage has been reached there can be
no complaint of indifference and inattention. More than that, what



126 THE INDIAN EDUCATOR

they have learnt to love they will love to learn, and these will linger,
linger with them through life. 1t must be the business of the teacher
to see that children associate pleasure and not pain, with the subjects
which he teaches, for quite often definite disgust and permanent repul-
sion have resulted from the teachers’ hardling of otherwise fascinating
subjects. Dy their treatment teachers can either cure or create interest.

Courses in language and literature should introduce pupils to
one of the most valuable and accessible means of recreation, and enable
them to find genuine pleasure and obvious profit. A child can be
compelled to read, but when the compulsion is withdrawn, he will cease
to read.  So, the task is not only teaching children how to read, but
to read, to love to read.  The appetite for reading grows with what it
feeds on, and so care mwust be taken to provide it with a good and
plentiful diet. In the firsr place, we cannot expect children to love
materials which are not worth loving.  Secondly, children will not

love that for which the teacher does not evidence genuine love and
enthusiasm.

The social studies—history, geography, civics—should reveal
lines of interest which can give life-long satisfaction. What more inter-
esting reading can there be than the story of mankind, (history is “a suc-
cession of stories all trus”) its loves and its hates, its manners and
morals, its ideals and achievements. The story of the earth as man’s
home, the way he found it, what he has done with it, swhat it has done
for him, and the relation of cause and effect are not less thrilling. His-
tory and geography reduced to terms in which one expericnces them in
everyday life, and the management of one’s own towns and state and
country cannot fail to interest children or adults, and civics is no other
than that. Treated as they should be, there can be no more fascinating
drama than what which the social studies present.

In addition to the intrinsic interest which these school subjects
possess, there are aids and agencies at the disposal of every resourceful
teacher for making them vivid, gripping and enduring. What about the
excursions to things and places which make the subjects real, dramas
and pageants which kindle a living interest in matters of bygone days.
pictures, still, moving and audible which put life into “the dead past”
and make children re.live those eventful times? With this amount of
“‘vicarious experience”, the pupils are certain to imbibe a lasting inte-
rest, which means that, so far as those children are concerned these
subjects will have a future. Courses in music, drawing and painting
should develop permanent sources of enjoyment. Unfortunately they
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are handled by men least likely to pass on a passion for those arts.
Contagious enthusiasm should be regarded a qualification no less indis-
pensable than a first class certificate. Tastes and standards are things
which in a sense can be taught as well as caught. Unless refined
tastes and high standards come to hold sway, the cheap and the com-
monplace will demand and obtain disastrously exclusive control and
what are not the possibilities, along this line, of physics, chemistry and
nature study?

The school library can be of invaluable assistance in encouraging
the reading habit, which will, in youth and in age, prove an unfailing
source of infinite pleasure. It should lead to the love of ownership of
books and magazines, and to the use of facilities offered by public
libraries. Since the aim of the school library is to foster love of reading,
care has to be taken to see not only that the reading provided is good
and plentiful, but that the materials are made accessible in attractive
form and at the appropriate time,

Extra-curricular: Outside the regular curriculum there are even
greater opportunities for the development of recreational interests for it
is the recognition that the school should not only aim at producing
citizens who shall have acquired certain skills, abilities and information
but also somehow try to educate young people so that they may take
into life with them a broad outlook, varied interests and a rich person-
ality, that has brought into existence what are usually called ‘extra
curricular activities’ ¥ These activities furnish experiences which
stimulate interest in avocations and then lead to the development of
interesting and desirable hobbies. They also get pupils into the habit
of using most of the ordinary means of recreation and enjoyment.

This approach is particularly successful because of, amongst
other things, the play given to the social tendencies in group activity,
The formation of appropriate voluntary clubs for the encouragement of
the different interests and activities, has often met with so much success
that a number of progressive schools have shown an inclination to
provide a place for them in the regular time-table. Another important
factor which makes this line of attack so advantageous is the super-
vision of the teacher-adviser, who knows the pupils as well as the
educative possibilities of the particular activity, The remarkable
thing is that interests and hobbies started under the auspices tend to
become permanent possessions.

t For a practical and comprehensive treatment of this subject see the
author’s handbook of extra-curricular activities entitled ‘Citizen-training in
School’ published by the Oxferd University Press. —Ed., I, E.
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And now for some of these activities and avocations.

Extra-curricularly, literaty interest can be created and developed
by the preparation of school handbooks, magazines and news-papers.
It is amazing the quantity and quality of work that school children can
do along this line with a little guidance and encouragement from their
teachers. Literary and debating clubs {are other means for fostering
love of purposeful reading and recasoned conversation.

Music and drama clubs foster both talent and appreciation, for
both capable producers and intelligent consumers are needed. Parti-
cipation on the school stage enables one to get a great deal more out
of subsequent attendance at the theatre. Also the occasional perform-
ance of an expert gives the amateur pupils an idea of the height yet
before them and the way to attain them. If it is true that demand
regulates supply, it means that people are given—on the stage and
screen—what they desire. It is for this very reason that good tastes
and high standards must be made the permanent possession of our
prospective citizens.

. Outdoor pursuits are always healthy and recreative and are not
difficult to encourage. A school which arranges picnics, ‘hikes’ and
excursions, long or short, educational or not, will stimulate in its pupils
a love for the hills and the “starry firmament” and start them in the
habit of going out on their own. Scouting is another invaluable means
of encouraging interest in the great outdoors. As a corrective to the
sedentacy, stay-at-home habits, deplorably common among the so
called educated classes—tired and retired alike
paign would be of inestimable advantage.

such an early cam-

Games and sports might have been included along with outdoor
pursuits were they not so important in themselves, The value on the
ph)‘s‘icul side is recognised to be great enough to deserve their intro-
duction in the high school and continuance in later life, but the social
advantages are not less significant.  The enjoyment of club-life later
depends to a large extent on the ability to partake whole.heartedly—
not necessarily expertly— in games of one kind or another and to mix
unself-consciously with persons in various stations of life. Since vigor-
ous athletics will have to be abandoned as age advances, it is necessary
that activities suited to different stages should be learnt and pursued.
Por a normal, satisfying life, a regular regime of physical activity is
indispensable, and this should be begun while habits are being formed.

™ The value of interesting hobbics can never be exaggerated.
ey enable people to pass their spare time profitably and pleasurably
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and without injury to others. Especially valuable are they when working
days are over and time seems to hang heavy on one’s hand. Instead of
fecling on retirement as though the very foundations had been knocked.
off from underneath, and collapsing, they might easily take to the
avocations begun while in school. Resourceful teachers can get their
pupils enthused over hobbies associated with several of the school
subjects. Collecting stamps, butterflies, picture postcards, quaint
stones, shells etc., will teach a number of useful things.  Photography,
gardening, carpentry, dairy-farming and poultry-raising represent other
useful and absorbing pastimes, which might conceivably becomez more a
vocation than an avocation for a ‘re-tyred’ couple. No man, no woman
who took to these habbies in youth has vet found age aninteresting or
unprofitable or unsatisfying.

If man is a social animal—and woman more so—social activities
should find a large place in the extra-curricular programme of a school.
They would not only offset the academic and individuvalistic tendencies
of our education but enable our young people to fit into social life
later on. The group activities mentioned earlier definitely makz for
social efficiency. In addition, socials, parties and gatherings well
organised, should provide desirable training in conversation and enter-
tainment which alone can transform feeding into fellowship, a biological
necessity into a sncial phenomenon., These are all activities which
might well occupy some part of one’s leisure and therefore practice in
actual social situations should not be withheld from school pupils
especially when, as it happens, they are most craving for society.

Anocther aspect of the social urge which has tremendous possi-
bilities as a leisure time occupation, is social service, In a country so
obviously full of misery and misfortune, sorrow and suffering, he must
be made of stone who has not heard a soul-stirring S. O. S. And yet,
how few answer it readily? Fewer yet know now to answer it effectively,
Indiscriminate charity is sometimes worse than useless. Therefore
experience in scouting, guiding, first aid, ‘big brother’ and ‘big sister’
organizations, social service leagues, rural uplift, adult education and
co-operation with hospitals and child welfare centres should be
extremely valuable. As ‘small return’ for the health and strength they
enjoy, young people should cultivate the habit of tending on those less
fortunate. Also, when the hustle and bustle of the work-a.day world
has slackened, when the maddening rush for gold has ceased, when man
is again his own master, a life of unsparing service should be more the
rule than the exception. As the shadows lengthen what better offering
can creature make to Creator than selfless care of fellow-creatures ?
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CONCLUSION.

These then are a sampling of the things which schools can do
to equip the citizens of the future with the ability satisfactorily to use
their leisure. Great responsibility rests on the school as the idealized
epitome of the world to reflect the problems which the children face
and will face increasingly and, to supply effective solutions therefor.
The attitudes and achievements of men and women during their leisure
hours and after retirement should be credited to their alma mater in
the same way as their doings while under harness are at present
proudly traced and claimed. The school cannot forget, as it has so
often in the past, that its function is not only “breadwinning” but also
“soul-saving”! It is for this reason that reformers insist that all edu-
cation should be co-education—co-education of mind and body—and
also that schools which concern themselves with preparing pupils
exclusively for the sunlit hours and forget the moonlight period of man’s
existence are doing less than their duty,

Foreign Criticisms of Indian Education

By Mr. K. S. VaxkiL, M.Ed., M.R.S.T., F.R.G.S., LE.S. (RETD.)
——f———

Sir George Anderson, formerly Educational Commissioner with
the Government of India, speaking on Indian Education at the Confer-
ence of Educational Associations held in London at the beginning of
this year, observed that ‘‘mere multiplication of large numbers of
schools, small, inefficient, only too often of the one-teacher variety,
was of little value in the grim struggle against the forces of illiteracy
and that the solution lay rather in the direction of a comparatively
small number of central schools with feeder schools in neighbouring
villages”. It is difficult, however, for any Indian interested in the
advance of this country to agree to this view, particularly in these times
of Constitutional Reform which demand mass literacy as the sine qua
non of its success. To meet this urgent demand, we need the introduc-
tion of compulsory education in all the provinces and states and rapid
multiplication of schools so as to be able to place facilities for element-
ary education within easy reach of children in the remotest villages.
Consolidation and concentration of schools in bigger villages suggested
as a solution of the present problem would require abolition of schools
at present existing in a number of small villages and reduction of a
number of others to the inferior position of feeder schools.  Itis hard
to imagine that any Indian animated by a desire to promote the
educational advancement of his province would be ready to accept the
suggestion, If large numbers of village schools are small, inefficient,
and of the one-teacher variety, the solution lies in their all-round
improvement—improvement of their enrolment by the introduction of
compulsion, improvement of their teaching by the training of their
teachers, and improvement of the numerical strength of their staff by
the employment of a sufficient number of teachers in them. It would
not at all be difficult to effect these improvements, if the authorities
were to realise their urgency and provide the additional funds needed to
carry them out, They never have any difficulty in finding additional
funds needed for the improvement of what are known as of ‘security
services'.

The suggestion for the classification of primary schools into
central schools and feeder schools is far from acceptable, since it
implies classification of villages into superior and inferior for edu.
cational purposes—into villages fit to be served by others and villages
fit to serve them., Such basis for classification is obviously unpalat.
able and cannot be accepted in these times when every village or urban
community claims equality of treatment in matters of general adminis-
tration,
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What we need are village schools of different grades. In smaller
villages, we need schools aiming at Jittle more than literacy through a
simpler and more elastic course of elementary education covering a
shorter period for children up to the age of 11 years complete in itself,
so far as it goes, but, at the same time, leaving the door open to any of
its pupils who may choose to seek a higher course of education in a
bigger school in the neighbourhood. In bigger villages, we need
schools giving a complete course of primary education of about six
years’ duration—offering in addition to the ordinary subjects, a working
knowledge of English and vocational instruction in practical agricul-
ture, commerce, or industry, according to local needs.

The need for these two grades of primary schools is great.
The first would be practically the type suitable for smaller villages
\\'hFre attendance of children would have to be generally compelled,
while the second would be the type suitable for larger villages where

the people would come to appreciate the need and value of education
for their children,

Sir Abhmerst Selby-Bigge, formerly Permanent Seeretary to the
Bova'rd of Education, England, and a member of the Hartog Committee,
writing recently on the ‘vices and defects’ of Indian Education, noted
the same—*‘the casual multiplication of small, inefficient, and often
F’Phememl schools”—as the defect of primary education.  While read-
ing such public criticisms of Indian Education, one cannot help asking
who were responsible for the establishment of the system which is
now so much under fire at the hands of foreign experts.  Were not
British officers of the Imperial service responsible for it ? It is they
who framed and founded the system—not Indian Ministers of Edu-
cation nor Indian officers at present in service who only recently took
over the system as it was handed on to them by their British predeces-
sors.
founding of central schools in bigger places and of feeder schools in
smaller places. If this system was good. who gave it up in favour of a

“ ; T . . ..
casual multiplication of small, inefficient, and often ephemeral
schools”—and why ?

A further question arises as to what has given rise to all this
crop of public criticism of Indian Educatjon by foreign experts in
recent years. Is it the transfer of control of ‘Education’ from the
hands of British administrators to those of Indian Ministers ?  Before

the advent of Indian Ministers of Education in 1921 criticism of Indian
Education was not much in evidence,

As a matter of fact, education began in this country with the -

Curiosity and its Place in Education.
By (Miss) Alan D. Cooper, 5.A., dIp. (I.eeds)

—_————

A person’s activities and the role he plays in the human drama
which is life, depend more or less on his innate or inherited tendencies
or instincts. These instincts serve as a motive power for all thought
and action. From these instincts, the will of individuals and of nations
is gradually developed under the guidance of intellectual faculty.
Now let us examine the origin of instincts, their general characteristics
and their relation to the fundamentals of human mind. Instincts are
innate and not acquired. They are common to all species. They ap-
pear in certain specific behaviour under specific situations. All instincts
do not appear at first. Some instincts grow out of others, and some
fade after some time. Some instincts do remain for a long time in their
primitive form, There are three main kinds of instincts (1) play (2)
curiosity (3) imitation. Let us examine the instinctive behaviour of a
child and what part instincts play in his mental development. A child
in his early years is a practical human being. He cannot soar high
or think in the abstract or suppose something which he cannot under-
stand. The instinct of curiosity appears throughout his life, though it
undergoes some modifications as the child’s mental power increases.
This instinct of curiosity has a very wide scope and itis all-embra.
cing. It creates an appetite for more knowledge and information. In a
child every new thing if not too unfamiliar creates curiosity. Hence,
the child is very active in early stages. Before school education begins
for the child, hc learns not by necessity but by curiosity. Let us
take an example of the instinct of curiosity when not related to an intel-
lectual purpose. It should be borne in mind that a child’s actions are
so spontaneous and of such a short duration that he does not stop
to think what he is going to do next. The instance given by Meredith
—a boy looking at a parcel—is worth being examined. At first the little
bey is curious to know what that thing is, then he wants to take it and
turn it up and down to see it properly. Afterwards he wants to open
it and asks why that parcel was brought, for whom and for what pur-
pose. Now from this simple instance we can infer, that the instinct
of curiosity in this little boy is greatly supported by an emotion of
wonder. Of course the human mind issuch a bundle of instincts inter.-
woven with one another, that, itis extremely difficult to pick out a
particular instinct and isolate it from other instincts and emotions, but
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as far as a child’s mind is concerned the instinct of curtosity appears
more prominent.

With older people or say children from the age of ten, this in-
stinct of curiosity is much toned down. Their thoughts and actions have
the basis of increased mental power. They do get stimulated by any-
thing new or novel like quite small children, but, they differ from
younger ones in one way—tkey mentally work out the means to under-
stand and interpret what they find curious. Hence, the behaviour of
older people is purposive. Plato is quite right when he says that curio-
sity is the root of all knowledge. Columbus would not have found out
America, if the instinct of curiosity had not been so strong in him. New-
t?n’s Law of Gravity is also an instance in point. To quote Sir Percy
Nunn, “Social organisations, laws of Government, arts and sciences,
have all sprung from a restless and creative power, which, even in the

dullesF of mankind, adds to the world something that would not be
there if that power had not been exercised”,

Again we have not to ignore the fact, that natural endowments
have greater force than nurture in the life of an individual. An intelli-
gent action is often unlearnt and arises naturally in response to the
praoper stimulus.  Once a little boy saw a carriage passing by his gate.
He became curious to represent the similar to what he had seen. He
made.the sofa his coach, himself the coachman, and his little brothers
and sisters, persons sitting in the carriage. But soon he found out that
the sofa did not move like the carriage. His intellect aided him to hit
Qn a still further developed plan, He brought out in his garder his
little brother’s pram and made him and his sister sit in it. He tied a
Strong string round his waist and tied both its ends to the pram and
began to move it.  Now in this example the boy’s action is said to have
been aroused by curiosity but is greatly related to intellectual purpose-
As t.he child grows older his behaviour and actions are no longer blind
but illuminated hy purpose. The perception of an ohject tends to have
two-fold results—arousing in a person the emotion to act and desire. A
fencher has to be very careful not to thwart or suppress the instinctive
impulse of a child. Each child is prompted to action chiefly by the
possession of an instinctive tendency. From the above quoted exa“mple
we can come to the conclusion, that the sense of curiosity helped by
the faculty of intelligence makes us see all kinds of relations in thines
and consequently to perform all kinds of activities. 8~

We know that it is uswal with young people to have the impulse
to make something novel and new in life and often to aspire for the

CURIOSITY AND ITS PLACE IN EDUCATION 135

remote. According to Sir Percy Nunn and Mr. Ross, the fundamentals
of the human mind are (1) Mneme and (2) Horme. Mneme is the
mind’s general power of retention after experience and Horme is the
activity of mental structure. Both these powers are involved in
instincts in all they exhibit. We could as well agree with Mc Dougall
in justifying the statement that an instinct of construction is present in
all individuals but it varies with different minds. The play-ful activity
of the child seems to be in a part determined by this instinct. With
some of us the satisfaction of having actually made something is very
real and quite apart from its value or usefulness. Hence, the impulse
to make something contributes motive power to all human constructions,
Here it is worth while to take a note of the parts played by interest and
attention. A person does not do anything if he is not interested in that
particular thing. Once a little girl received a doll as a present. She
was so much interested in it that she took a card-board and began to cut
pieces somewhat resembling the main parts of the doll. She then
joined the pieces with paper fasteners. The miniature of the doll was
quite crude but it did bring out an idea of something resembling the
doll. Richness of imagination is not to be overlooked even if the action
is guided by intelligence.

An instance of the impulse to make something and how it deve-
lops intelligence is not far to seek. Take for zxample the invention of
the steam engine, Stephenson found out, that, steam was a force and
he intelligently worked on his idea for a long time. In the end he
succeeded in convincing the world that steam could be used as a motive
powecr in the working of steam engines. How truly Mr. Ross says that
all science begins in wonder and an enthusiasm for the wonders of
science. To quote Thouless, “There is a difference between a mere
curiosity of the scientist and of a child. The scientist is no longer
interested in isolated facts, but in the grouping of those facts into
general conclusions.” A high and unusual degree of intelligence is an
addition te curiosity.

As we said before, that instinctive actions are unlearnt, it is wise
to note, that as the child grows older, knowledge and reasoning help
immensely to modify the stimuli which excite curiosity, which is no
longer blind but illumined with purpose. Dr. Montessori is right in
advocating so strongly leaving the child free to ‘work out his own
impulses. To check a child when he is curious about anything or when
he wants to express himself in words or actions, is to chill his en-
thusiasm. Let children learn by experience. Froebel strongly stresses
activities wherein children express their own personality. A child’s

Il



136 THE INDIAN EDUCATOR

instinct of curiosity to learn and express himself prepares him for the
serious business of life. A child is more likely to attend to things he
sees and hears than to abstract ideas. Once it so happened that a
llttlfz boy read the description of an Indian gentleman. He became
curious to draw a pen picturc after the description. From the descrip-
tion he could not exactly understand the fashion of the man's dress.
First he asked his class teacher various questions’about an Indian dress.
Then he took hold of a picture book and began doing his work., When
he came to know that an Indian was living in the same town, he went
to i.lim and showed him the picture. In short, the little boy was very
curious to know how his mental picture would appear on pz;per. The

restless instinct of curiosity is the root of all learning and an origin of
all science.

. .Sir Percy Nunn is justified in saying that the richer the scope
for imitation the richer the development of the individual will be,
Hence, a teacher must never forget the truth “A child’s instinctive
tendencies are the teacher’s starting point in influencing behaviour for
the simple reason that no other starting point is available,”

New Trends in Indian Education

By DEwAN Bauapur K. S. RAMASWAMI SASTRIGAL, B.A,, B.L.

—_———t

In every great and self-governing country education is the
imparting of the social heritage to the individuals of each generation,
followed by the augmentation of the heritage by the contributions made
by the great individuals of each generation. But in India the govern-
ing idea in recent times has not been Education for Life but Life for
FEducation. Dr. Tagore once compared the modern system of education
in India to an elaborate canal system, the only defect being that no
water flows through it. He said further that the three outstanding
defects of Indian Education are that it has treated the Indian languages
and literature in a step-motherly fashion, that it has not been conversant
with Nature in all her beauty in India and has not kindled any real and
living knowledge or love in regard to it, and that it has segregated the
Indian boys and girls into snmething like a separate caste and has been
bringing them up without any knowledge or love in regard to the toiling
and illiterate masses who are sunk in drink and debt and desperation.
Unless these defects are overcome and there is a new orientation in the
realm of Indian Education, there will be no salvation for India,

Let us not forget that India was a great and self-governing
country once and that there could be no greatness or freedom unless
there is a great system of medicine to keep people healthy and a great
system of education to keep the people able to fill worthily “all offices
of peace and war”. The Indian ideal of education was the ideal of fitting
the mortal for immortality (Vidyaya amritam asnute). The educational
discipline was not harsh and narrow but was inspired by joyousness
and a harmony of outer and inner values. The fullest use was made of
the purifying and vitalising and recuperative agencies of cold water and
morning air and sunlight. Japa and yoga and brahmacharya attuned
the body and the soul to their highest possibilities ef self-realisation.
There was equal attention to the development of diverse mental facul-
ties such as Dharana and Medha and Pratibha (memory and reasoning
and originality). The youth was made familiar with the idea of the
joy of service and the happiness of duty. I know that education was not
in widest commonalty spread and that the material sciences were not as
keenly cultivated as the spiritual sciences, and that the great modern
concepts of national unity and efficiency had not become the universal
and dynamic possession of all. But the vital elements of the ancient
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educational ideals and methods have to be re-visioned and re-captured
and re-introduced to the Indian education of the future.

But my main aim in this essay is not to consider the ancient
Indian education but to trace historically the development of modern
Indian education and to evaluate the educational position to-day and to
have a vision of the future of Indian education. To use the words of
Mr. Arthnr Mayhew in his recent book on The Education of India, we
have ** to face obvious facts and apply unassailable principles”.

It is usual to begin the history of modern Indian education by .

referring to the historic battle between the orientalists and the occilenta-
lists, and the part played by Macaunlay in it.  But Macaulay’s part was
very small, and the occidentalists really won under the leadership of
the missionaries and Rajah Ram Mohan Roy, Macaulay merely gave
the coup de grace 1o orientalism and let off his antithetical fireworks.
He said shrewdly: “No Hindu who has received an English education
ever remains sincerely attached to his religion”. Burke’s famous praise
of *“a people for ages civilised and cultivated, cultivated by all the arts
of polished life while we were yet in the woods” had no practical
results,  Sir Thomas Munro’s view that “if civilisation is to become an
article of trade Dbetween the two countries, 1 am convinced that
England will gain by the import of cargo’ was equally fruitless in the
realm of practical results, The occidentalists won not because of the
forces of reason but on more mundane and selfish considerations. The
Government wanted a large number of employees as it wanted to
abolish Persian and substitute English as the larguage of the offices
and the courts. It was further expected that the spread of English
education in India will bring about a considerable increase in revenue
from industrial and commercial intercourse with the West. But
another result of the new drive was also expected and Macaulay, at any
fate, was proud of it. He knew that Indians “having beconie instructed
In F.uropean knowledge may in some future age demand European
lnstitutions” and said: “Whether such a day will ever come I know not.
But never will I attempt to avert or retard it.  Whenever it comes,
it will be the proudest day in English bistory”. Time’s answer shows
that the proudest day has arrived. But is Britain proud of it ? We
pause for an answer. Trevelyan said: “No effort of policy can prevent
the naticn ultimately regaining their independence.” The Swaraj ideal
1s already far above the horizon to.day.

The anglicisation of culture and life thus went on apace. Bat
there was a sense of dizappointment all the same and the return swing
of the pendulnm began. The people felt that the occidentalisation had
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been overdone. Even the Government felt so. The Resolution of the
Government of India in 1913 on Educational policy says that they
attached ‘‘great importance to the cultivation and improvement of
Oriental studies” and that India must “investigate and retain interest
in her ancient civilisation with the help of western methods”. The

‘upsurge of the essentially religious nature of the Indian has begun

again. It is absurd to attribute the new surge to the “amorphous and
protean’ character of Hinduism. Mr. Mayhew says: “It (Hinduism)
had survived a Buddha within its fold, an Aurangazeb without. Its
survival was due to its amazing capacity for adaptation to circum-
stances, its power of absorbing what was life.giving, of modifying what
was non-essential and of rejecting everything that would have weakened
the foundations of its social system”. This is but one aspect of the
truth, Why Hinduism has such 2 deep hold is itself the result of a
deeper cause viz. the fundamental spirituality of its followers and its
power of appeal to such spirituality. He says: “Such a living organism
was quite capable of absorbing western ideas and information without
svrrendering its essential characteristics. To the radical nothing is
more baffling than a plastic conservatism”. Such absorbent power
belongs but to the externals of Hinduism. Its heart is in its search of
God—the immanent and transcendent God.

Such have been the surges to and fro in regard to the funda-
mentals of education and life, Equally interesting are the ebb and flow
of ideals and methods. Indian languages, literature, art, philosophy
and religion were relegated to a subordinate place and were often
put out of view altogether. Indian bhistory, especially, the history of
ancient self-governing India, was ignored. A rigid control of education
by the State was established whereas in England the ideal was that
of autonomous universities. In ancient India the State endowed educa-
tion but the teachers followed their Dharma without dancing to the
tune of their paymasters. The enrichment of personality has ceased to
be the dominant aim of education in India. Itis in India and India
alone, out of all countries in the world, that we find the spectacle of
Indian boys and girls undergoing a process of spoon-feeding in respect
of western sciences and humanities through the medium of a foreign
language. The original idea wasto use English as a temporary ex-
pedient and to substitute it by the vernaculars in course of time. But
the means has supplanted the end. And yet the attempt is to gather
grapes from thistles. The goal of “a class of persons who will make
the learning of Europe intelligible to people of Asia in their own
languages” is as far off as ever. The filtration of modern knowledge
to the Indian masses has hardly begun.
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. The good results of the western system of education in India
are obvious and must be acknowledged. A new sense of the unity of
India and a dynamic patriotism have been born. A wider horizon is
around us. The youth of India realise to-day that they must not be
content with caste or communal rights and duties and that they must in
terms of the motherland and all the communities living therein. The
concept of citizenship is a dominant concept to-day in India. In addi-
tion to this, there is a wide-spread hunger for material progress. The
standards of life are slowly rising, though they may be low in com.
parison with the standards in the West. But could it be said that
ethical progress has been keeping pace with political and material
progress ' Has the Indian scheme of values been placed in the fore-
front of the teaching to the youth of India ?

. We have therefore to realise that the new trends in Indian Edu-
cation are vernacularisation, nationalisation, and practicalisation. The
future in Indian education belongs to those who will use the vernaculars
as media of instruction and examination. The new Provincial

_autonomy will synchronise with a new linguistic autonomy as well.
Hindi  will become the all-India language and English will slowly be
relegated to the position of an international language. India will learn
to look at her problems with an undivided mind and from the dominant
angle of vision of national welfare. Qur too literary educatiou will
slowly give place to a more practical education, because India is full of
a blazing anger at the spread of unemployment in all classes. To-day
fele'mentmy'education is a corridor leading to secondary education, which
in its turn is a corridor leading to purely literary nn'i\-ersity cducation,
Indian inventiveness has not been stimulated at all. The most im-
portant of all the new trends in education in India is the stimulation of
Indian skill and inventivenass and cultural self-respect so that India
may forge ahead in production and have economic self-sufficiency in

the matter of feeding and clothing her children and re-attain her cultural
leadership of the world, '

Aesthetic Education.

By (Miss) BELa DEvi, M., B.T.

—————

produced by natural beauty of every kind, life would lose half its charm.
So far from regarding the training and gratification of the tastes as
unimportant, we believe that in time to come they will occupy a much
larger share of human life than now. When the forces of nature have
been fully conquered to man’s use— when the means of production
have been brought to perfection — when labour has been economised to
the highest degree — when education has been so systematised that a
preparation for the more essential activities may be made with compa-
rative rapidity — and when consequently, there is a great increase of
spare time; then will the beautiful, both in art and nature, rightly fill a
large space in the minds of all.”” (Spencer).

A florist cultivates a plant for the sake of its flower; and
regards the roots and leaves as of value, chiefly because they are
instrumental in producing the flower., But the flower is the thing to
which everything else is subordinate, the florist has learnt that the root
and leaves are of greater importance, because on them the flower
depends. He knows, it would be folly if he were to neglect the plant.
Architecture, sculpture, painting, music and poetry, may truly be called
efflorescence of civilised life.

The absence of aesthetic culture 'in our school curriculum
distinctly shows the vice of our educational system. It . neglects the
plant for the sake of flower. In anxiety for elegance, it forgets sub-
stance. It gives but the rudiments, and leaves the greater part to be
picked up any how in after life — it imparts a mass of facts, most of
which are irrelevant, and the rest without a key. It does not train the
inner being to appreciate a beautiful thing— A lovely sunset with all its
grandeur and colour, a charming sunrise at the sea-side, A tree dressed
with new leaves, a bush full of flowers, a painting, a piece of sculpture
a temple, a sad melody — all these pass before the child unnoticed. He
is not moved by this, these have no appeal to the child’s soft mind.

According to Spencer, the teaching of sculpture, painting, music
and poetry should be based on science. It is true; but during the school
age, it is not possible to teach the child basing on science. The bones
and muscles of the human frame in their distribution, attachments and
movements, stability of figure, theory of equilibrium — laws of appear-
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ances, lincar perspective, acrial perspective — musical phrases and its
inflections and cadences — poetical cxpressions, its rhythm, metaphors
and hyperboles — all these are too difficult for a child of school age.
The suggestion of Spencer is more applicable to the higher studies
when one specialises in the subject. But we cannot neglect these. We
must try to create in the child the sentiment which leads to expression,
The child must know for himself a thing which is beautiful ; not because
some one else says so, not because it is instructed by the teacher, not
because it is writtcn in the book — but he must feel for himself.

This may be done through various lessons, in different ways,
The teaching of nature study may create a love for beautiful trees,
flowers, insects, birds and animals. Teaching of Drawing, as it is done
to-day in most schools leads to copy-book — this does not help him
to appreciate any great art.  The children may be taken to art galleries
to see the famous pictures and the teacher may explain to them there
the respective merit of cvery picture. The same may be done with
sculpture.  Pictures may be collected for the use in school. A resolu-
tion has been passed by the Bengal Women's Educational Conference
1937, that the pictures should be borrowed from the Archealogical
Department {or use in schools. Gramophone records of famous pteces
of music, both India and Western, may be played in the school, to give
the children an idea of good music. And it may be explained to them
what consists of good music. A school band may be organised. Let all
the children have an idea of these fine arts so that they may choose
well in which to specialise in their after-school age.

Mere knowledge of history, geography, mathematics, elementary
science will not make up a man. He needs training in aesthetic culture,
which may help him or refresh him in his lonely life, at the time of
misery, Or he may spend his leisure time enjoyably in these ways.
But if he is not introduced to these, in his earlier years, sometimes it
becomes totally absent in after life or it becomes too late tole
The softer minds of children are easy to be moulded. Let them not pass
the school career without knowing these. Let them occupy the leisure
part of educ ation, as they occupy the leisure part of life,

arn,

Some aspects of learning and teaching
a foreign language.

By Miss OLSSON, M.A., Ph.D.

Everybody who has struggled .to learn a language knOE\':s what
a great amount of time and effort is involved in .that task.. Still, ;':re
we not apt to think that it is with great ease and without any c.ffort.t at
the small child learns its mother tongue. Charles‘Daf\\‘m 15 said to
have answered the question, ‘‘At what period of life is the gre:\t‘est
amount of human effort expended?” with the words : ‘The first
3 vears, for it is during these vears that the child learns its mother
tongue.”

As far as I know linguists or physiologists have not yet given an
exhaustive answer as to how the process of learning a language works
in the brain, But this much is stated. The brain substa.nce of the
centres that constitute the linguistic W(?r.ksho'p of t.he brain mu;t lt:e
thoroughly impregnated with the requisite linguistic elements of the

language to be learnt.

Everybody knows what a vast amount .of lo‘ng fmd intense prac-
tice is required to impregnate the braincells with linguistic E:lfsﬂ‘fﬂtS S0
thoroughly that we can uge the foreign language as a real living means
of intercourse. Drop by drop it has to be assxmllate.d by .the cells,
and this requires a great deal of digestive work, Happily this process
of digestion is unconscious. Nobody imagines how m%lch work i
involved in learning to read for instance. The small child learns its
first language by constant hearing and repetition:not one or two heurs
a day, but all day thiough for 2 or 3 years. Experience shf)\\'s th;}t
linguistic elements are much more easily absorbed by the braincells in
early childhood than later on. The cells seem to be softer, so to say.
IEven with censtant hearing and practice a grown up person cannot
learn a language so easily as a small child. The linguistic elements are
not so readily absorbed by the brain substance. On the other hand,
what is easily absorbed wiil also more easily disappear from the brain
substance. Europeans in this country. can for instance by experience
corroborate the following statement: A child born out here, easily
learns the Indian vernacular, even better than its European mother
tongue, because it has more opportunity to hear the Indian vernacular.
If the child is taken to Europe before it is 5 or 6 years old, and has no
opportunity to use the Indian vernacular for one or two years, the
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know.vledge of the language will completely disappear without even
leaving a single trace in the braincells, Such children coming back to
Indi.a as grown up people, and beginning to learn the Indian vernacular
again, have not the least remembrance cf the language they once talked
fluently as small children. Nor do they learn the language more easily
than others, the linguistic elements seem to be completely deleted from
the brain substance. It is different if we have learnt a language as
gr'own up people. Even if we do not use it for vears, something of it
will still stick in the brain, and it is very easy to pick it up again.

This shows there is some change in the braincells as we grow
i'n age. which necessitates greater efforts and other ways of getting the
linguistic elements absorbed by the brain substance. Besides hearing
and repetition which are the only natural means to the small child,
the assimilation process has to be promoted by sceing and writing
rf:presentations of the language and by using reasoning and construc-
tive power. But the greatest importance still lies on hearing and
repetition, the same means as the child uses.

. This fact will have been realised by the pionzers of the so-called
direct method of language teaching. The spoken language must be
the starting point.  The method is so well known in India that there
15 no necessity for saying much about it. The method seems to bhe
much more spread and used in India than in Evrope. As late as up to
1886, the old translation method was unchallenged in Europe- Even

to-day very few schools in Europe use the direct method of language
teaching.

Still, as far as my experience goes, though the majority of
eachers seem to acknowledge and understand the superiority of the
direct method to the old translation method, they do not put it into
consistent practice, and the results are not so good as those I have
seen reached in a few of those rare schools in my own country where
the teacher consistently works on true direct method lines. Though
good and honest work is done by many teachers here, it seems to me
some of the principles are not perfectly understood and applied.

I have stated that the linguistic elements must be absorbed by
the braincells. The teacher’s task will thus be to pump the idioms of
a new language into the brain of pupils by constantly making them hear
and repeat the idioms. This might be called the positive task. Any
language teacher, on trying to do this, will have experienced what a
firm hold the mother tongue has upon the pupil; it has grafted itself so
effectively into the cells of their brains that their whole mental activity
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s indissolubly bound up with the mother tongue. The pupil is con-
stantly striving to express himself through the vehicle of the mother
:ongue.

Thus the mother tongue is the powerful and dangerous rival of
the foreign idiom, ever ready to assert itself and oppose every effort of
the teacher and the learner to get a real grasp of the new language.
The teacher has therefore also another task, which might be called the
negative, and which consists in keeping the mother tongue in the back
ground, driving it away as completely as possible. 1 do not think
teachers realize the importance and value of this negative task.
The most effective solution would be to eliminate the mother tongue
altogether, but as that is an impossible task, the teacher must try to
neutralize its influence as much as possible. No competent teacher
can evade this task. We have to count with the mother tongue, and
the teacher who has not realised the tremendous power of that rival has
failed to realise the essential difficulty of the problem. The teacher has
to counteract this mighty influence and promote the assimilation of the
foreign idioms by an intense use of them and by keeping down the
mother tongue to the greatest possible extent. It is a great temptation
to the teacher to use the vernacular in explaining the foreign idiom, it
is such an easy way compared to trying to make the pupil grasp the
foreign idiom without the vehicle of the mother tongue. Many a teacher
would say: “Why should I waste many minutes in explaining this
thing in English, when I can make the child grasp it in one second if
I tell it in Tamil?” And soitis told in the mother tongue, and the
teacher has got a palpable result quickly. But he is wrong if he thinks
this has brought him nearer the goal: the assimilation of the idiom by
the brain cells, he is as far from the goal as ever. Short cuts are not
necessarily the best ways. An English proverb says: *“The longest
way round is the shortest way home,” and in this case that is true.

But any teacher who has practised the direct method and tried
to abolish the mother tongue as far as possible will have experienced
that sometimes he does not get the expected result if he tries to make
the pupil grasp the foreign idiom without having recourse to the mother
tongue, On some occasions, which anyhow should be rare, he will
have to give hints in the vernacular. Such cases may be summed up
thus :

To explain words and expressions that would demand an ela-
borate time wasting if done in the foreign tongue without producing
the desired result.
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To check the pupils’ comprehension of the foreign element when
the teacher suspects the pupil has not grasped it eorrectly,

On a higher stage to bring out the contrast between the mother
tongue and the foreign idiom.

These occasions should be rare and used with much discretion
by the teacher. Every time the teacher has taken recourse to the
mother tongue he should make it a point to brush off the vernacular
equivalent as soon as its duty is done by intensely practising the
foreign idiom.  Always he must be on his watch against the dangerous
enemy : the mother tongue.

From the previous points, another question might arise with
reference to Indian circumstances :—

“Would not the use of English as medium of instruction in our
schools greatly favour the assimilation of the foreign language and
make students acquire a better knowledge of it?” To me it is raised
beyond every doubt that this must be the case, though some advocates
of the direct method deny this. It seems to me against physiological
and logical reasoning to deny that the pumping of English into pupils’
brains all day through (except during vernacular periods) would not
produce a better result than doing so only for 2 hours a day during
proper English periods. The gain to the foreign language seemis clear
to me.  But what may be discussed is this: Will not the loss in clear-

ness as regards subject matter and thinking be greater than the gain to
IEnglish ?

. Teachers who have had some experience in using English as
medium of instruction may differ in opinion. Personally I have found
that pupils in the higher forms are not seriously hampered in their
understanding of the subject matter and that the gain to the foreign
language has been greater than the loss to the subject in question.
Everybody will agree that it is unnatural to students to learn non-
language subjects through English as medium, and that it is not fair to
take advantage of this means to get a raised standard of English. Still,
as long as English is the officia) language of the country and given the
same Importance in examinations as the vernacular, I do not think we
should be too eager to abolish it as medium of instruction. I am only
talking from language point of view leaving other considerations. As
soon as India can do away with English in official life, the same high
standard of the foreign language ought not to be expected from
: ordi.n_r\ry students, and there would hacdly be any reason to defend its
position as medium of instruction any longer.

The Wastage Problem in Education.

By Mg. BANkIM CHANDRA RAY, MA.

———f———

The problem of educational wastage and stagnation is
entirely ignored by many, improperly assessed by some and
tolerated by all. The most striking feature of our educational
system is the large disparity in the strength of pupils attending

primary, secondary, and tertiary grades.
’

The great defect of primary education is the wastage that
occurs between class and class. It has been estimated that out of
100 boys in Class I only 30 p. c. pass on to Class 11, 20 p.c. to
Class ITI, 5 p. c. to Class IV, and 3 p. c. to Class V. The wastage
in the case of girls is even more marked- Thus wrote the Hartog
Committee, “The vast increase in primary schools produces no
commensurate increase in literacy, for only a small proportion of
those who are at the primary stage reach Class IV in which the
attainment of literacy may be expected.” Again, the large
mnjdrity of children who entering elementary schools bid good-
bye to their studies in a year or two erelong sink back into
illiteracy. According to the 7th Quinquennial Review on the
Progress of ILEducation, ‘“39 p. c. of the children relapse into
illiteracy after 5 years of their leaving School.”” This phenomenon
per se is not ominous but it entails a good deal of wasted energies
which might have been diverted to profitable channels.

The appalling wastage in man-power.and money-power is
also noticeable in the secondary stage. Of the scholars who join
secondary schools about half (474%) drop off in the journey without
completing the fuil course, while § (rather 21°3%) can complete it
successfully. One half of the number of candidates for the
S. S. L. C. are also unsuccessful- Figures in colleges tell the same
tale. There is an in-equality between the number of entrants
and sugcessful candidates.

Educational wastage is not peculiar to India but is discer-
nible in the school system of England. Taking London statistics
for 1925—26, it was pointed out by an educationist that though
guardians undertook to keep the wards up to the age of 16, there
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was a gradual falling off in numbers from the age of 12 or 13 to
that of 10; only § stayed in the school until 16 and 2 rds. of the
school children cither failed to complete the school course or to
come up to the standard of success.

vicwedT?ri)mpr(:;}z?lle: f ':;ii?geCci)r]lle«}rligher Tdumt{inn 'n'my .
et o anothe angle. ges anc Umverghes are
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ast army of our alamni do not
profit  mentally, physically and materially. As a rule
average graduates manufactured by the university mill are iHj
fitted for avenues of life other than white-collar employment and
n)rc. thus compelled to lead a spurned life of enforced idlencss.
Being dis-illusioned and dis-gruntled, they find too late in the day
that huge energy, good money and precious time have been
wasted-  The raison d'tre for the wastage and stagnation is to be
§oug?r]1t .in the fact that a large number of pupils join educational
1]nst1tut10ns \.\'hOSe'pecuniary circumstances or intellectual calibre
(0 not permit their completing different courses.

Now the question is, how to stem the tide of this melan-
choly wastage. In view of the fact that a considerable number
of p}.lplls drop off at the end of the primary grade with its reper-
cussions on literacy, the sensible course by which the system of
zl)r}m:lr.y ed'uc;\tion‘ may be rescued from the colossal wastage and
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der the over-intellectualised system. The large majority of
our young i ' ‘
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cational C issioner, m: i , ( :
C onal Commissioner, made the followine pertinent observati
The work of the high . I,
¢ higher classes of secondary schools (:
quently university cl 1 by popite, seeonq conse
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7 or 20 years of age, who are un-necessarily longi '
literary educat; i o g e
3 ation and are thus wasting their own ti
‘ e as well as
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other people’s money and OPPOrtunities......c.coon. Effective substi-
tutes more suited to their needs and opportunities are needed.
Such substitutes would be a type of higher vernacular education
in rural areas, which will be capable of expansion, which
will be in harmony with village conditions and requirements,
which will train up boys and girls desirous of remaining a part of
the village and of spending lives of service to the country-side;
in urban areas it would ordinarily take the form of vocational
training of various types imparted in separate institutions and
properly adjusted to the general scheme of education.”

The Private Tutor.

By Mr. GAURI PRASANNA BISWAS, M.A., B.T.

Sometime back a few letters appeared in the Post bag
column of the Amrita Bazaar Patrika which exposed the vices of
the system of private tuition and consolatory remarks suggesting
remedics: The present attempt is nothing but a further dilation
on the system from different points of view.

The root cause of the system is admittedly keen unemploy-
ment and low wages which drive young men of education to
accept private tuition to earn a pittance or eke out their
miserably low income. Hence the lot of a private tutor is never
an enviable one running as he does to his job from north to
south and east to west, through sun and shower, from house to
house and hour to hour, mostly in the morning and afternoon and
even till late in the evening when the whole busy world quiets
down to rest. He is like Wordsworth’s Cuckoo, ‘‘a seeming ubi-
quity”, “at once far off and near” keeping his time by the watch,
lest he should get in at his noon-time sphere of activity or at his
boarding hall to find his meagre meal stiffened into icy cold
under an over-turned bowl. It is not an easy affair for a tuition-
secker, however strong, qualified and painstaking he may be, to
snap a job by a mere interview with or application to X, Y, Z or
Post Box number such and such if the anonymous employer is
zealous enough to pick and choose out of an overwhelming rush
of educated unemployed. It is actually a survival not only of the
fittest but also of the most beggarly and shameless. Once an



Urbanity (Culture Cult Propaganda).
By Dr. Nam o3 Tro
Thus spoke Dr. Nam:—-
My dear people of Orur,

In my first talk Texpounded to you my ideas about cleanli-
ness, both external and internal, individual and communal, and
laboured Fo prove that it is the first essential requisite of culture.
Th'e cult.lvatlon of cleanliness in thought and word as well
A4S In act 1s very necessary hut is not enougk for the possession of
what one should call culture. Urbanity is the quality which
shou.]d be developed to co-exist with that cleanliness; without this
quahty, the distinguishing hall-mark  of culture is Iacking in any
one who will lny claim to he a man of culture. |

.What is this urbanity T wish you to take pains to cultivate?
It. consists in the first place in the unfailing use of pleasant forms
of expression, making vour language completely free from any
\fulgafity or foulness and abstaining from any deliberate or thought-
].ess s'tmging sitire or wounding words of anger- Secondly, it con-
Sists in understanding and following the etiquette or polite forms
of ‘behaviour prevailing in your society. If you do not speak in a
.rcfmed manner and behave politely in the socicty yvou are moving
i, you are certainly lacking in culture.

Denling with urbanity in the sphere of speech, we find
the very appropriateness of its derivation. It is only in uarban
areas where a large number of people of different professions,
CaSFeS, colours and languages live together that the quality of
polite speech implied so very much in urbanity develops. The
lnflguage of the townsman acquires a polish which is always ad-
mired by the rustic. The villager attempts to a pproximate in his
speech to the style of the cityman. Frequently he takes shelter
upder the plea of his being a rustic for any blemishes in his expres-
sion, and is very eager to keep in touch with citymen as far as
p‘osmble. Mr. Jawaharlal Nehru, in one of his recent speeches
dlSpaFage(l the modern fashion to idealise the village, and called
the city a fine flower of civilisation. Whatever he might have
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meant, I, as a propagandist of culture, should like you to bear
this aspect of the scope for the development of polished conver-
sation afforded by towns. The cultivated tongue of the cityman
must shed words as beautiful and fragrant as flowers. The man
of cultured speech is never offensive in his words, supercilious in
his tone and brow-beating in his arguments. He is not unneces-
sarily or unduly loud in company and tiresome in his conversation
or speech. He talks only when necessary and to the point. He
knows the art of keeping silence. When he breaks it, he does so
only to enlighten, please, amuse or enliven others or to carry his
business or family transactions necessitating speech on his part.
He is neither a bore nor 2 mummy in company. He knows what
to speak, when to speak and how to speak, and also where, when
and how he should not speak at all. That means, lie has perfect

self-control.

Self-control practised in speech is one of the greatest
virtues and deserves to be cultivated with great diligence and
perseverence. Says Mr. Jawaharlal Nehru in his “Glimpses of
World History”, “Culture and civilisation are difficult to define
and I shall not try to define them. But among the many things
that culture includes are certainly restraint over oneself and con-
sideration for others. If a person has not got this restraint over
himself and has no consideration for others, one can certainly say
he is uncultured” T remember the splendid effect made on me
as a young chap of fourteen years of age by a stirring address of
the Rt. Hon’ble V. S. Srinivasa Sastri. He powerfully deplored
the levity with which students use very bad vulgar words in their
conversation and the ear-shooting anguish which cannot but fall
to the lot of cultured man when he passes witnessing and hearing
the street quarrels in some of our Tamilian villages. What a
pity is it to find that women descend to greater vulgarity in such
brawls than men! How delightfully contrasting is it to read that
the Japanese have language which itself is lacking in such ear-
grating words! The politeness and courteous behaviour of the
Japanese children have struck all visitors. It is said that hardly
an impolite word or discourteous expression escapes the lips of the
Japanese. The prosperity of a nation that can boast of such a
culture is really well-deserved.
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The Japanese and even the Chinese are said to be a -nation
of gentlemeh even by western writers. Who is a gentleman?
Says Cardinal Newman, “The true gentleman carefully avoids
whatever may cause a jar ora jolt in the minds of those with
whom he is cast ; all clashing of opinion or collision of feeling, all
restraint or suspicion or gloom or resentment ; his great concern
being to make every one at his easc and at home. He has his
eyes on all his company ; he is tender towards the absurd ; he can

recollect to whom he is spenking, he guards against unseasonable

allusions or topics which may irritate ; he is seldom prominent in
conversation, and never wearisome. He makes light of favours
and seems to be receiving when he is conferring. He never
speaks of himself except when compelled, never defends himself
by a mere retort, he has noears for slander or gossip, is scrupulous
in imputing motives to those who interfere with him. He is
never mean or little in his disputes, never takes unfair advantage,
never mistakes personalities or sharp sayings for arguments or
.msinuates evil which he dare not say out.” Again, “If he engages
In controversy, his disciplined intellect preserves him from the
blundering discourtesy of better, though less educated, minds. He
may be right or wrong in his opinion but he is too clear-headed to
be unjust, he is as simple as he is forcible, and as brief as he is
decisive.” Thus we see that to be a gentleman, one has to be very
careful in the use of his tongue when he employs it for speaking:
This mastery over the tongue is easily acquired in the towns owing
to a number of reasons, but the villager is apt to be a freec lance.
Villager or townsman, there is a great need to study the art of
polite speech, the first requisite of gentlemanliness and a necessity
for cultured life. This may also be of great help to men to
advance their interests in society. Whether it enables them to
push up their position in life or not, it works as a great lubricant
in society and smoothens and softens social life and intercourse. It
is a key to social harmony and happiness, and is well within
every one’s means to cultivate for the sake of social welfare. A
cultured man, however, is never satisfied with conning himself with
the phraseology of politeness and the prevailing codes of courtesy,
but should have innate love of humanity of which urbanity is
only the outward expression. Kindness to fellow-men is the very
foundation of all politeness. It is no good to be polite as far as

URBANITY (CULTURE CULT PROPAGANDA) 155

words are concerned and harbour ill-will and bad feelings at heart.
It is a tragedy to find a polished cloak to a rotten interior. Very
often one meets with such specimens in towns, whereas in the
villages the interior or the heart of peopleis all gold in many
cases while in their words and external expressions they are vulgar.
Such a rotten townsman is hundred times worse than such a rus-
tic. It should be your carnest endeavour tosee that the good
within you never appears to disadvantage by appearing in a bad
dress or expression.  While the cultured man shows himself
a man of learning, humour, courtesy, sclf-restraint and love, he
is also ever trying to employ his tongue to move men to unite
together for good and noble objects and he thus contributes to
social solidarity. His words are charged with the magic of
making men and women live better with their fellowmen.

Dealing with urbanity in the sphere of behaviour, I have
only to mention some small acts or observances which have been
developed as proper forms of etiquette in different societies. Some
silutations are not mere words but small acts which accompany
the words of silutation or themselves suffice as polite ways of
moving with others. The good-morning salute, the hand-shaking,
the standing when a superior comes, the chivalrous offering of
one’s seat to another looking for one, especially in the matter of
accommodating the fairer and weaker sex, are western modes of
acting or behaving which are regarded as showing the urbanity or
good manners of an individual. ‘The namaskaram, the kumbudu,
the handlifting for blessing, the standing up of the wife in the
presence of the husband when in company with others, are some
of the small acts regarded as etiquette in the Hindu society. The
cultured individual behaves in accordance with the demands of
e:iquette and adjusts his conduct in these affairs by the standards
which prevail in his society. Even in the matter of dress, there
are different forms and modes to which a great deal of importance
is given by some societies. In this affair the man of culture
does try his best to suit himself to the standards set up by his
society amnd conform readily to the prevailing etiquette regarding
dress, unless he wants deliberately to stick up to a style of his
own for reasons which will compel recognition from others or at
least get toleration at their hands.

Thus we get at the very essence of urbanity. It has much
to do with one’s words and something to do with one’s behaviour.
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'How to speak and act so as to look and be refined in our manners
1s what we have to consider when we want to be urbane. In spite
of thg {nu]titudinous differences in forms of expression and manners
prevalllng among the different societies in the world, the basic
ideas underlying the concept of urbanity are the same. They are
love or kindness, respect, and avoidance of coarseness, vulgarity
abuse, slander, vituperation, provocation and rancour inh one’s’.
speech and behaviour to all the people with whom one moves.

Urbanity has reference to the manner in which these features are
. ]
expressed in one’s words and deeds.

_ Considering the Hindu culture, we find that the level of
urbanity as reached in the past but historic times was great, very
great indeed- The unstinted admiration of forcigners for the
gentleness and gentlemanliness of the Hindu proves his solicitude
for the cultivation of urbanity and a virtue which flows out of it,
namely, hospitality. Megasthenes, Fahien, Hiven Tsang and a
hqst of European travellers bear testimony to the sweetness of
Hindu manners and their hospitality. Such sweetness and
hospitality which almost became proverbial are even to-day seen
to an extent, not to be looked for under the depressing political
:m.d economic conditions which have fallen to the lot of the
Hindus. The ideals of etiquette and urbanity as portrayed in the
great Hindu epics are hardly beaten by those found in any other
literature of the World. The urbanity of Rama makes him the
very pink of perfection as a man of courtesy and good manners.
He is the highest imaginable beau ideal for urbanity. Valmilky
portrays him as one who takes the initiative in ta]l\j when one
meets him, as one who just talks as much as one should, neither
1:385 nor more, :}nd as’one who talks gently and pleasantly. ‘Speak
gentiy is the title of a remarkable poem which is sometimes
taught in our schools. Well, therein is the secret of urbanity.

So, my dear people of Orur, let me conclude by exhorting
you not only to be clean but also to be urbane. It is S’li(i’
manners make the man.  Good manners should be ];earnt l;v m;
:.md assiduously practised and woven into your web of life. 'i"he
lc?eal of urbanity should he imbibed by you in such a wa | as to
give you a behaviour pattern which will mark you out ;sym‘en of

culture who adorn the world just as flowers do.

: Be gentlemen
speak and behave as gentlemen. " |

Notes

By Prof. C. A. Krishnamurtki Rao, M. A., . R. Econ. S,
Associate Editor
Teachers and Efficiency

Two notable pronouncements were made during the past
week on matters educational by two speakers eminently qualified
to speak on such topics: One of them was the President-Elect of
the next Provincial Educational Conference to be held next May
at Tanjore and the other was by the President of the S. I. T. U.
The former speaking to the Dt. Teachers’ Guild at Mangalore
pointed out that their inferiority complex and their being obliged
to constantly “protest, petition and struggle with the employers
and those in authority”” were the reasons why these Teachers’
Guilds had not proved meore effective and useful to the nation than
they had been’’. He contrasted thesc Guilds with others which
were ‘‘independent and able to settle their own affairs”. Prof.
S. K. Yegnanarayana Aiyer speaking to another audience regret-
ted the low efficiency of educational institutions not excluding
colleges. Ile wondered why some schools and colleges should be
better than others; or rather why some should be very bad, thus
bringing into existence inequality of efficiency in institutions situa-
ted in different localities but serving the same standard of educa-
tional attainment. One has certainly got a right to expect equal
efficiency from institutions which have come forward to teach up
to the same standard of public instruction governed by syllabuses
drawn and regulated by responsible educationists. Probably,
Prof. Yegnanarayana Aiyer has just finished valuing answer papers
and has been impressed, if not oppressed, by this sense of the
great gulf dividing institutions as regards efficiency. That it is a
fact cannot be gainsaid. But it will be of little help to us merely
to know this. Every one concerned should try to make the Guilds
more effective and our institutions more efficient.

Wastage and economy are words that have come into very
frequent use of late with regard to education. They want to pre-
vent wastage of a particular kind only; they seem to be oblivious
of a wastage of ever so many other varieties—wastage to the
growing brain, the poor groaning parent, the bewildered society
and a country with a hoary past but yet in its apprenticeship as a
nation in modern setting. Children subjected to untried or ill-
tried experiments and difficult of application over areas too wide
and differing in essentials; the growing burden on the parent
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avoudable in many cases;

the clash of ideals a i
. a als and an imperfe
understanding of them re pertect

i sulting in ..s*oci:ﬂ cpnfusiom and the mis-
o Of tducation Irom the point of view of the nation as a
.whole especially when other countries are foreing ahead and adopt-
ing §hort-cut methods at rendering their pezplz fit to stanccl Orllj’l
footm.g of gqun]ity with other nations. Here is the real waste 0;1
a nation-wide scale, the missing of essentials on our onward
Tnnrch- We cannot get rid of things which we know to be useless
1.f not harmful; we cannot take in things which every one l;no;n;;
1s not only valuable but positively essential to our advancement.
It is :flso a question of finance. Here we are verily caught in an
amazing victous circle; and yet we have departments of inbstruction
and ministers of Education who have, no doubt, done what the
could under the circumstances, But that which7 has to l;e (1())]);

should be done and that can be done, in a substantial measure,
only by the teacher himself.

o tlHere is the crux of the problem. The teacher is or ought

)C . . * )

tL’h,() 1 ’1er ex’pert. in the matter whose opinion shall prevail though
> liyman's point of view would certainly exert a salutary in-

fluence over expert opinton.  But it is imperative that the
teacher shall summon to |

r us aid that confidence based on sound-
ness of jud ' Sund

. ) gment that will entitle him to a seat at least in educa-
tl()'néll cqc]es. The teacher has permitted himself too long to be
driven hl‘ther and thither without daring in some cases even to
look straight at his employer,, still less to express his opinion
even when he is quite sure that he is in the right.  People who
ought to know fail to appreciate what a great loss it is to the
nation 'when 4 body of teachers cannot boldly give expression to
their views for fear they should lose their jobs! Is it to the inte-
rest of the patient that the Doctor’s opinion should be unhéedecl?
But gach teacher should be man enough to have views of his
own in his own line and express them when necessary in a way
that would be helpful. But it is the clear duty of every one con-
cgrned-~~management, department, the (3over;1ment and the pub-
lic-—to coax the teacher out of hisshell of shyness or self-absorption
n.nd dema-nd from him considered views. If Guilds are not effec-
fm'c and institutions not efficient, it is not entirely their fault. It
is due to the prevailing notion that education can afford to sixift
for itself without others Jooking into. They don't look into because
they would be asked to apply remedies in right carnest whi(;h is
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incovenient to many a person that would have a hand in matters
educational and now and then play the patron of the teaching
profession. Let the teacher hang himself or be hanged by others,
but what is to become of the nation’s work? Treat the teacher
as the servant of the nation; give him proper conditions of work
and exact from him corresponding results. It is pathetic tragedy
to see the maker of the nation of the future tremble, beg or bow
before people clothed in brief authority. It is certainly not sug-
gested for a moment that the teacher should constantly quarrel,
non-cooperate or be stiff-necked. He must certainly be the pat-
tern of a gentleman answering in every detail to the portrait of
that worthy drawn by Cardinal Newman. One teacher unworthy
of his calling does a hundredfold injury to himself and to the
profession than all the Satanic managements in the country put
together-

Any amount of reorganization or reform in education
would be vain and futile when the fundamental condition of
co-operation between the teacher and the management under the
discerning eye of the public is not provided for by fault on either
sidee  How many realise the amount of dislocation caused to
education by disagreement between the two sides, by their not
resolving to see eve to eye owing to small notions of prestige
where greater interests are involved. Freedem with restraint fully
observed by both and the strict observance and solemn resolve
that neither shall exploit the other under any tempting circums-
tance shall be the sole ‘‘assurance and safeguard” for the success
of this great nation-building task. Except for a few comments, how
does public opinion show itself when a teacher or even the head
of an institution is sent out of service or when the position of the
management is made unbearable owing to the hundred pinpricks
that can be produced to provoke a body that cannot defend itself
against every attack rightly or wrongly launched. But successful
and sympathetic administrations can in almost all cases obviate
such instances. There have been institutions pursuing the even
tenor of their existence undisturbed by a single ugly instance;
they have celebrated centenaries. There are also institutions
out-doing French Governments in instability. It would not be
difficult to find out the reasons for both, given the earnestness to
find a solution of the problem. The inequality of efficiency in
educational institutions would then disappear; for, at bottom, the
evil is due to economic causes. The ill-paid or irregularly~paid
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teacher, whatever his protestations to the contrary, cannot and will
not do his work satislactorily. Tt is unhuman to expect him to
do it. The teacher does not aspire for ministerial salarics but he
expects fair, regular, living wages. Is he entitled to it or not? T.et
there be no camouflage about it.

The teacher’s work is no less onerous than that of the
judges who enjoy a guarantee of security of tenure. Few have
the patience or the inclination to perceive how many children are
hourly dying—an appalling massacre of the innocents escaping
the eye of the guardians of law and order—hccause the teacher
cannot do his work properly. The teacher should do his work in
the full consciousness that so long as he does his duty properly he
can be sure of his job.  Parents are most interested in this work.
Parents” Associations or Committees working properly would help
smooth working.

The Guilds’ work can be more cffective if they undertake
to collect and publish in their official publications statistical infor-
mation as regards changes of stafl, scale of salarics, regularity of
payment, which should be supplied to the Guilds authoritatively
and as a matter of routine. It is high time, we feel, that the eye
of the S. I. T. U. operating through the Guilds and Associations,
be permitted, as of right, to travel in these certainly not-forbidden
regions and by such useful work remove all obstruction to real
cducational progress. The words of wisdom that have fallen from
the Tips of these two eminent men have not come 2 day too soon.

Reviews
The Coronation English Readers: Edited by J. C. Rollo, M. A. Published by
B. G. Paul & Co., Madras.

Primer—Part I (For Class IT1I) Drice: 4s. 3.

Primer—Part 11 (For Cluss IV) . As 8.

Book [ (For Class V) . Ae. 6.

These neatly got-up booklets have been designed on intelligent lines
for beginners of English. The material and he order in the series foliow
accepted principles. Attention has been systematically paid to equipping
children with familiar vocabulary nnd drilling it without creating n feeling of
boredom. Exercises have accordingly been so devised as to keep up interest
throughout, introducing variety and action. The TFirst Reader follows
upen the Primer, and is governed by the same principles. Speaking and
reading ure emphasised. The value of correct pronuncintion and spelling is
ssressed. Simple principles of grammar are brought in informally and induetive-
ly.  Simple verses for recitation also find a place, 1llustrations are profuse
and suggestive, neat and tastelul.. Kach lesson indicates the new words
learnt, in bold type followed at the end of ench boak by a list of all the new
words. The exercises conform to the new methcd of teaching English and
exhibit iutelligent originality and experienced thinking. Scrupulous care has
been taken to give an Indian setting throughout. Illementary schools will
find the series admirably suited to their needs.

|

Longmans’ New Text-Books for Schools.

Longmans’ Indian Readers. By J A. Yates, M.A, I.LE.S. (Retd.) Written
on modern lines  With eoloured plates

Primer [ ... As. Book I .. As. 6
Primer 11 ... As. 4 Book 11 ... As. 8
Introductory ... As 5 Book [11 ... As 10

Book IV. As. 12.

Longmans’ Descriptive Geographies. By L. D. Stamp, D Se., F.R.G S,
Written in accordance with the new syllabus issued by the Madras
Tducation Departmens for the use of Middle School Forms. Profusely
illustrated. Simple language.

In Tawnnl. In English.

In Telugu,

Book 1 As. 10 As 10 As 12
BZok 11 As. 12 As. 12 As 14
Book 111 As. 12 As. 14 Ready shortly

mans’ Stories from Indian History. By M. K. Sundaravaradnchariar,
LongB A., L.T. For Classes 4 and 5. In bold type. With illustrations.
Tamil Edition, As 5. Telugu Edition, As. .

Longmans’ Indian Histories. By M K. Sundaravaradachariar, B A., L' T,

Tamil Telugu.
Book I for Form I As 6 As. G
Book II for Form II As. 8 As. 9
Book I1[ for Form 111 As. 10 Ready shortly

Y ils’ Ari i ' T. S Rajagopalan, B.A, L..T. Logieally
mans’ Pupils’ Arithmetics. By T. S Rajagopalan, ;
Longurrnnged series with plenty of graded examples and exercises to meet the
needs of individual and group work.

Tamil, Telugu.
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Rook I for Form 1 As. 10 As
Rook I for Form 11 As 12 %s. 1:11
Book III for Form 111 As. 12 o.

i i for High Schools. By H. C. Tamil Edition. By 8. K.
lnd“;;‘evl::?lt\"l:?:nazi, BA,LT. Telugu Edition By A. Ramachandra Rao,

B.A. LT. Tamil. Tellug;. 0
it i 1 2 0 " Re. ;
Part 1 : Pre-British Period Re.
pﬁIt 1I: British Period Re. 010 O Re 010 0
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heads, Hand-bills, Supply of all School and Office requisites.

UNDER THE EXPERT SUPERVISION
OF
MR. V. ARAVAMUDA IYENGAR, B.A, LT,

Managing Editor, the Iudian Educator,

Madura.

Patronage solicited

- SADHANA AllSAllHAI.AYA

DaCCA , BENGaL .

!—""""“—'__" o
LEADING MANUFACTURER OF PURE & GENUINE AYURVEDIC MEDICINES.
CONTROLLING PHYSICIAN- ADHYAKHA-DR,.JOGES CHANDRA GHOSE,
AYURVED - SASTRI, M.A.,F.C.S (LONDONIM.C.S(AMERICA),
FORMERLY PROFESSOR OF CHEMISTRY, BHACALPUR COLLECE,

Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, C}nttagong Patuatuly, (Dacca) Lahore,
(Punjab) Burdwan.

Guaranteed absolutely Pure and Genuine Medicines, prepared strictly
according to the Ayurvedic Sastras. Catalogues are sent free on application.

On describing the nature of diseases, prescriptions are given gratis with
great care.

MAKARADHWAJ (S8warna Sindur). {Pure & with Gold) Rs. 4 per tola.

A wonderful specific for all diseases. It regulates the nerve, bile and phlegm,

inereases vitality, mental and physical vigour and tones up the system.

SARIBADISARSA. Rs. 2-12 per seer. A wonderful, infallible medicine
for all sorts of blood impurities.

SUKRA SANJIBAN. Rs. 16 per seer. A very powerful and effective
medicine for the restoration of lost vitality and energy. It immediately puts
into you all the vigour that every man should have.

OUR SCHOOL PUBLICATIONS

1  Garuda and Anjaneya 0—4—0
2. Avatars of Vishnu 0—4—0
3. Jesus Christ 0—5—0
4. Tales of all Time 0—6—0
5. Rama, the Ideal Son 0—4—0
6. Aesop’s Fables I 0—3—-0
7. Do. IT 0—4—0
8. Karna, the Warrior 0—6—0
9. Stories from Shakespeare 0-12—0
SUITABLE FOR HIGHER FORMS.

1. Tamil Poetical Selections 0—5—0
9. Nitthilakovai—a collection of Tamil Poems 0-10—0
8. Selections from Prose & Poetry in Tamil Book I 0-10—0
4, Do. BookI1  0-10—0

Write to:—

V. S. SWAMINATHAN,

Publisher,
MADURA, TINNEVELLY & MADRAS.




V. 9. Raman Vaidyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE,.

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disense, dingnosis, the symptoms of which when
intimated, are being promptly complied with free of charge,

We have many of the Ayurvedic medicines prepared according to the
striet prescriptions enjoined in Ayurveda with the full process inculeated
therein and offer them to the public at the lowest price both on retail and
wholesale ratus: genuineness and purity of which we could guarantee. In
addition to this we have in stock all the cowntry herbs and other medicinal
ingredients ready for sale,

It is with a view to prove to the public the potency and marvellous
result of the system of Aywrvedic phwrmucopoeis and thereby make them
appreciate its value, that we have quoted the lowest price in the market.
Besides, we could convince patients of the economic value of adopting the
holy and auntique-oriental system of treatment for which we have speciul
facilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rutes.

Medicines are despatched by V. P. system on application.

Rs. As. Rs. As.

Asoko Ghritha per lh. 3 8 | Adhayarishta por 24 oz.

Indu Kanta Gritha " 30 Bottle I 0
Kalsana Gritha " 3 0 [ Dasamoolarishta " 2 0
Saraswatha Gritha " 4 0 | Drakshasava " I 4
Sukumara Gritha " 50 Lohasava " 1 0
Schagaladya Gritha " 7 8 | Kasthuryadi Dills per 100 3 0
Thithaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana " 0 12 | Virechana Pills per Doz. 0 6
Ajamamsa Rassyana 2 0 | Rasa Bhasma per Tola. 2 0
Chyavana Prasa " 1 8 | Asana Vilvadi Thaila 240z. | 8
Kankayana Modaka  ,, 3 0 |{ Pinda Thaila {ointment) 1 8
Kasthuryadi Leha . 10 0 | Balaguluchyadi Thaila  , 1 8
Mahat Chinchadi Leba ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha - 2 0 | Sahacharadi Thaila " 2 8
Madhusnuhi Rasayana ,, 3 0 { Dhanwantari Thaila medicuted
Musalyadi Rasayana 7 8 101 times per oz. |, 30
Narasimha Rasayana 3 0 | Ksheerabala Thaila medicated
Patavaladi Leha " 1 0 101 times per oz. " 2 8

For further Particulars write to:-

Telegrams:— THE MANAGER,
“swaraavar SWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore.) B

ELEMENTARY SCIENCE SERIES (S.S.L.C.)
BY K S. RAMACHANDRA IYER 5.4, 1.1,
Senior Science Assistant, Town High School, KUMBAKONAM.
* Approved by the Text Book Commitiee.

*1. A Texi-book of Elementary Science Book I {Physics & Chemistry)

by K. 8 R. and G. V. Re. 1—0—0

*9. A Text-book of Ele. Science Book II {Avimal Life) 0—6-—0

*3, " Book 111 (Plant Life) 0—6-—0
¥4 . Book 1V {Sound, Light,

Magnetism, & Electricity) 0—8—0

5. " Book V Physiology & Hygiene) 0—8—0

6. Practical Physies C. Group (Heat & Light; 0—T—0

*7.  General Science for Form I (Tamil) Re. 0—7—0

8. General Science for Forms II & III will be ready shortly

*9. A Text-book of Physies 8. 8. L. C., C. Group, Book I for Form V 0-14-0
10. Do. Do. (Heat & Light) will he ready shortly
For Copies apply toi— THE AUTHOR.

Problems In Elementary Mathematics.

In Tamil For Forms I 1l and 1II
By M. RAMAKRISIINA ATIYER, v, I.T

AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.

PRICE Rs. 1—4—0 (ouly.)

A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presiduncy.

Approved by the Text Book Committee. Apply to the Author.

The South Indian Teacher.

The ofiicinl journal of the South India
Teachers’ Union,

The only Educational journnal devoted
to the teacher and his problems. Best
medium for advertisements.

Ratos can be had on application.
Annual subseription Re, 3,
Apply to:—Manager,
4}?%i¥garachar Sk., Tgriplicano, MADRAS.

A TEXT-BOOK OF
Elementary Mathematics
BY
V. P, Viswanatha Ayyar, B.A,, L.T.
St. Mary's High School, DINDIGUL.

Book I for Form 1V As. 14
Book II for Form V A, 12
Book LI for Form VI AL 14
Text-Book of Algebra e 1
" Part I€ As. 12

BHARATHA DHARMA,

Published on the 15th of everv Month
A Magazine of T.iberal Hinduism
The Official Organ of the Arya Mata Sabh

Editor :
M. K. V. SESHA AYYANGAR,

Best Medium for advertisement,
Apply for rates to the Manager,

BHARATHA DHARMA
“Moryalaya”, Royapetta, Madras.

Dr. G. B's. Medicated Snuff.

Acknowledged to be the best throughout
Iudis for Nouralgis, Nasal Catarrh, Tooth-
ache, ete., ete,, Gura Basava & Co,, Ltd.,

P. 0. Box No, 510,
PARK TOWN, MADRAS,




TWELVE REASONS, FULLY JLLUSTRATED.

> Why you should prefer
THE NEW ERA ENGLISH READERS

FIRST & SECOND PRIMERS AND BOOKS, 1 to 3.
Annas 5, 6, 8, 10 and 12 respectively.
IH. CHAMPION, M.a, 1E.s, (Three Books)

‘_Dr. J. H. COUSINS, (Two Books)
{M. S. SUNDARESWARAN, M.A, L.T., and
By A. S. VENKATARAMAN, p.a,. L.

In many respects the New Era English Readers strike out a new
path in the principles of Foreign Language Teaching. They have many
commendable features, only a few of which are mentioned here,

(1) The latest principles accepted and advocated by authorities
on Modern Language Learning have been followed.

(2)  The problem of English Teaching in India being very largely
the problem of the beginner's stage, emphasis has been laid on the
linguistics, ‘the facts of language' and the language units which are not
always the single words, but the phrases and idioms which enrich the
English language.

(3) The aims of the series embrace, not only an ability to read,
but also an ability to speak and write English.

(4) The subject-matter of the lessons is the outcome of a judici-
ous combination of scenes of Indian life, and Western life and the
approach to Western knowledge and culture is made through familiar
matter in a new garb, most of the English Readers being rendered
unsuitable to Indian Sclools because of their treatment of exclusively
English Scenes.

(5) Interest in the lessons is tought to be stimulated by adapting
the subject-matter to the ages, temperaments and tastes of Indian children.

(6) The lessons are carefully graded, from the point of view of a
word and phrase scheme, and a grammar scheme. The principle,
“From the Known to the Unknown” has been adopted.

\7) Corresponding to a passive stage in the acquisition of a
mother-tongue by a child, tlere must be a passive stage in a foreign
language study and this has been duly recognised in Primer L.

(8 All modern methods of teaching are meant to exercise the
self-activity of children and the emphasis, therefore, has been shifted
from teaching to learning foreign language. With this end in view,
exercises on the use of Lnglish have been given to enable the pupils to
master the new language forms in every lesson.

(9) Few instructions have been given to the teacher for the
reason that the use of the Readers is Self-explanatory.

(10) The use of the vernacular in explanations is not taboo.
(1) Language learning being a matter of habit, memorizing
certain forms of expression is encouraged.
(12) The illustrations are meant to illuminate a situation more
than the single words.
Specimen copies will be sent on application.

B. G. PAUL & Co., Educational Publishers,
12, FRANCIS JOSEPH STREET, MADRAS.

Edited by

e AMAZING VALUE.

HIGH SCHOOL
ENGLISH GRAMMAR

HIGH SCHOOL
ENGLISH COMPOSITION

P. C. WREN, ™. Ao, (Ox0N.), 1. E. S. (Retired)
AND
H. MARTIN, m. A. (Oxon.), 0. B. E.

PAGES 647. Pricg, Rs. 3.

Both Wren's “High School English Grammar” and Wren
and Martin’s “High School English Composition” are now
largely used in schools. At the suggestion of several Head.
masters, this ONE-VOLUME edition of the two books is publi-
shed at the low price of Rs. 3 only. Part Il of “High School
English Grammar” is, however, omitted as Part | of “High

' School English Composition™ covers the same ground some-

what more fully.

OPINION.

“Wren's Composition hardly requires any recommen-
dation or review as it is very widely read all over the land.
By placing this book in the market, the publishers have
hardly left .. .. any room for choice.”

—The Bombay Teachers’ Journal { March, 1987, )

“The publishers should feel proud that they have been
successful in making it a STANDARD book.”

—The Bombay Teachers’ Journal ( March, 1987 ).

COOPER~-PUBLISHERS-BOMBAY—6.

N

/ -




| OXFORD BOOKS
Suitabl

e for Class use in Secondary Schools
and approved by the Madras Text-hook Committee

JUNIOR HIGH SCECOL READER By W. Turner As. 14

A HIGH SCHOOL ENGLISH READER. By W. Turner . As. 14

OXFORD HIGH SCHOOL READERS FOR INDIA. By S. V.
Rangagwami Aiyangar. Fookl As. 14 Book I, Re. ).

THE OXFORD ENGLISH COURSE: Inpian EpiTion. By Lawrence
Faucett, M.A. (Oxon.) PriMer, As. 7; Book I, As 7: Book I, As 8:
Book IIf, As. 10; Book 1V, As 14; Book V, As. 14.

THE CLARENDON READERS. Primer, As 7; Book I, As. 7:
Book I, As 8; Book [ll, As. 10; Book IV, As. 14: Book V. As. 14,

OXFORD HIGH SCHOOL GRAMMAR. Recommended for S.5.L.C.

Course. Re. 1 -8
OXFORD COURSE IN ENGL.ISH COMPOSITION. Re. 1 —4
FIRST COURSE IN ENGLISH GRAMMAR AND COMPOSITION.,

By A X Soares and M. N. Majmudar. Part I, As 4: Part I, As. 6;

Parr IH, As. 8.

OXFORD GRAMMARS FOR JUNIOR CLASSES. Book I, As. 5;
Book I, As. 8%; Book lll, As. 14.

THE OXFORD HISTORY OF ENGLAND FOR INDIAN
STUDENTS. By Vincent Smith. Revised and brought up-to-date
by H. G. Rawlinson. Suitable for Group A of the S.S,L.C,I.{C]zlassisz.

e )

CLARENDON TAMIL HISTORY OF ENGLAND. By S. T.

Ramanuja Aiyangar, Suitable for Group A of the SS.L C. Course.

As. 10

INDIA' WORLD AND EMPIRE. By Heibert Pickles, Suitable for
Forms V and VI. Re. 1—12
CLARENDON HIGH SCHOOL GEOGRAPHY OF INDIA. By
Herbert Pickles, Suitable for Form 1V, As 12
OXFORD INDIAN SCHOOL ATLAS. Re. 1—4--0

(Tamil & Telugu Atlases for Lower Forms are available at As. 12 each.)
ELEMENTARY MATHEMATICS. By S. Balakrichna Aiyar, Books
I, I, & Il {Tamil and Telugu Editions.) As 12 each.
Encrist Epition. Book I, As. 12; Book If, As. 14; Book I, As. 14;
Book 1V, Re. 1—-2: Book V, Re. I; Book VI, Re, |.
ELEMENTARY GENERAL SCIENCE. By T. A. Rama Aijyar,
V. Swaminathan and S. Srinivasan. Re. | -8
ELEMENTARY GENERAL SCIENCE IN TAMIL. Book 1 for
Form ! By T. A. Rama Aiyar, V. Swaminathan and S. Srinivzsane.
s.
(Books 11 & 111 for Forms 11 & 1l are in preparation)
OXFORD COPY BOOKS. Nos. 1-12 2 as each.
OXFORD STUDENTS' HISTORY OF INDIA. By Vincent Smith.
Revised. and brought up-to-date by H. G. Ra wlincon, Suitable for
S. 8. L. C. Group C. Re. |—-12—0
A NEW HISTORY OF GREAT BRITAIN SECTION Il 1688-1815.
By R. B. Mowat, Recommended for SSLC C. Group Re, 1-11.6

GEOGRAPHY FOR TRAINING SCHOOLS (TELUGU)RBylG.6Sri(')

mamurthi. :
XFORD UNIVERSITY PRESS
AD BHARAT BU.ILDINGS

AQUNT R MADRAS
. L
~f )y LN |

T OUR SCHOOL PUBLICATIONS.

~ ¥ 1. ATEXT BOOK OF GEOGRAPHY for 1 to 111 Forms

" S . P U - -‘Q T
5 P . R I TR S

~THE CORONETION ENGLISH READERS
Edited by Prof. J. C. Rollo, M.A.

(PRINOIPAL, MAHARAJA'S COLLEGE, MYSORE)

PRIMER, PART I (Ill Class) ANNAS 3
PRIMER, PART II (IV Class) ANNAS 3
PRIMER. PARTS I & 1i ANNAS 6
BOOK 1 (V Class) ANNAS 6

Books 11, 111, & 1V will be ready shortly

i Y

H -~ The above series of English Readers are tl_\e result_ of

_thorough study of the present day needs of pupils learm.ng
§ English at the early stages. The books are well got up with

. | many illustrations. A perusal of the books will convince any

» ¥ teacher of their special merits.

T‘ t Application for specimens from teachers will be attended

to immediately.

A' * ” B. G. PauL & Co.. EDUCATIONAL PUBLISHERS,
’ 12, FRANCIS JOSEPH STREET, MADRAS.

Just Published! January 1937.

NEW BOOKS IN ACCORDANCE WITH THE LATEST
SYLLABUS.

HIGHLY USEFUL FOR THE LOWER FORMS.

by G. V. Rama Ayyar, B.A, L.T., Town High Schoo),

Kumbakon e for Form 1-10 as.  Book 11 for Form I1-12 as,

Book 111 for Form I11-12 as.

- CE SERIES for [to lIl Forms by
Rev‘ZG.GIEY‘}Eg’:sl: %CAF:FLT, B.D., and M. Somasundaram,

B4, L.’l}‘é’ook I for Form 1-10 as. - Book 11 for Form 1I-11 as.. :I‘

¥ Book 111 for Form 111-12 as.

ERIES for J to 111 Forms. o
A YR ™ Bk 11 o Form 118 30,

¥ Book 111 for Form 1119 as.
a For copies apply to: .
MESSRS. G. V.K, SWAMY & CO,
< ME§§DUCATIONA’!&' PUBLISHERS,
1. KUMBAKONAM, '




»

NEW INDIAN CLASS READERS |

P. C. WREN, M. A, 1. E. 5. ( Retired ).
ASSISTANT DIRECTOR OF PUBLIC INSTRUCTION, BOMBAY.

Primer, As. 5; Reader I, As. 6. Reader 11, As. 7;

Reader 111, As. 10. Reader 1V, As. 12. ‘

This series is a revised edition of P. C. Wren's “ Indian
Class Readers ”, and as such, itis hoped, will not fail to dra\ _
the alterntion of teachers alli over the country. It will be
noticed that the whole series has been most carefully plan-
ned and graded, and very fully illustrated. All the lessons,
withoul any exception, will be found full of interest as they J
present children with objects and stories familiar to them.
Each book marks a stage in the pupil’s progress in self-
expression. Abundance of conversational lessons form a
prominent feature of the whole series. The poems included .
~in each book are simple and of genuine merit. The questions '
on each lesson are so framed as to ensure a firm grasp of
the subject matter. It is claimed that this new series provides
excellent material for effective teaching of English to our :

children.

OPINION.

“ Here is a fire revised series of books for young beginners in
English. Tley are well graded, varied and interesting. Dialogues
have been introduced here and there; some lessons are in dramatic form; -

are illustrated. These can be utilized for oral and written composition.
To add to all these excellent recommendations of the books, the exercises
at the end of each lesson are bound to secure the best results in speaking
_and writing English "—The Bombay Teachers’ Journal (March, 1937).

COOPER-PUBLISHERS—-BOMBAY—-6.

the poems are such as will appeal to Indian children: very many lessons ﬁ
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