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HOW MANY RUPEES

SCHOOL PLAYS

ARE YOU NOT THROWING

SPECIALLY PREPARED FOR CLASSROOM PERFORMANCE, SCHOOL
' CONCERTS AND FESTIVALS OF HISTORICAL DRAMA,
IN JUNIOR AND SENIOR SCHOCLS

AWAY ON LUXURIES ?

THROUGH THE CENTURIES. A series of Historical Plays by

W. H. Steele and R. V. Taylor. Price ... 014 0
‘- THIRTY MINUTES WITH ROBIN~‘HO0D .. 011 0
Re. 1 per month ALICE'S ADVENTURES IN WONDERLAND .. 0.8 6
THROUGH THE LOOKING GLASSAND . , .. 086
ln sur e s yOur l i fe :::,(21 é)clzz; each in one Scene, Dramatized for the Centenary

THE KING’'S HIGHWAY—A MORALITY PLAY

f or R ‘ 2 5 O THE LIFE AND DEATH OF KING ARTHUR .05 86
s to 375 “A COMMON KING "—(Being some part of the story of Alfred of
England.) ’ .. 05 6
The above three plays are written or adapted by A. H. Jones.
and THE FIR TREE, THE SNOW QUEEN. Adaupted jrom Hans Andersen
by Edith Marshall. each .. 0 8 6
PRIDE AND PREJUDICE. A Play in Four Acts, Adapted from
Jane Austen’s Novel by Anne Johnson-Jones .. 0 8 6

MACMII LAN'S NOVEL SERIES OF SCHOOL PLAYS FOR
INFANTS. By Kate Lay. Each set containing a pamphlet with

Ensures Professional Solidarity,

the complete play for the teacher’s use and a card for each child’s
For f " individual character parts 05 6
» .
e Partwulars apﬁzy o= KI ————_OF TERATURE
NG’S TREASURIES LI
THES. I T. U. PROTECTION FUND No. 12.. FORM ROOM PLAYS—JUNIOR 0120
’ No. 13. SHAK_ESPEARE PROGRESS. An Anthology ... 100
41 S . No. 131. FORM ROOM PLAYS- INTERMEDIATE o012 09
» Olngarachari Street, No. 184. PLAYS FOR MIDDLE FORMS 012 0
' .| No. 176. MODERN PLAYS-—Ist scries 100
No. 234. " ., —2nd series .1 00

Triplicane, MADRAS,

N

MACMILLAN & CO., LTD.,

(INCORPORATED IN ENGLAND)

_—————— MADRAS—BOMBAY—CALCUTTA—LONDON.
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BALAR KALVI

A Tamil monthly journal devoted to Elemen-
tary Education.

A Safety First supplement is issued with
each Number.

Annual Subscription Rs, 2

Fublishers:- The South India Teachers’ Union.
,’,'ﬂ'@'l‘ﬁzor earticulars to:—
AP "~§‘UJ (2
A i\ MANAGING EDITOR.
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ANNUAL 1931 :
The Madras Geographical Price As. 12. T 5 K ' N
NOTE.—OQne year subscribers will get R 5 " u R ‘
. . the Annual copy free. AN o o
Association Subscription Rs. 3, a year. C __ ‘
Apply to— THE MANAGER,
Is a valuable Companion to o “ ScHOLAR,” Palghat. A MYSORE PRODUCT
the Teacher. THE INDIAN EDUCATOR,

An Ilustrated High Class Cheap Monthly.
Editor: V. Aravamuda Iyengar, B.a.,, LT.
Annual Subscription Rs. 2 only. Sample

Copy, As. 3.

Controlled by an influential Editorial Board.
Recommended

vy District Educational
ASSociarion, | Officers for use in Schools, Colleges, Clubs
and Libraries,

Best Advertising Mediu
Gopalapuram, Send M. O. to the Manager :

THE INDIAN EDUCATOR,
. MADURA.

PONGAM-BEVU SOAP CONTAINS THE ?I\CIIDT;XEI
PRINCIPLES OF TWO OF THE FINEST

MEDICINAL oiLs PONGAM o NEEM
PONGAM-BEVU SOAP

- KIN
MADE SPECIALLY TO PREVENT AFFECTIONS OF THE S

Apply to: —THE SECRETARY,
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EVERY SCHOOL AND COLLEGE SHOULD SUBSCRIBE T0

“THE FIELD-MADRAS?”
An All Sports Journal

Published under the distinguishoed
H. E. the Governor of Madras and
Advisory Board.
Devoted to all kinds of sports and athletics with articles b
) Profusely illustrated and printed on <;uperio(r A'es " oberts
Recommended by the Director oi Pukl ‘ Moy er:

.. ic Instrueti M
for subscription by Higl ide ] ; 1on.
y High Schools vide Proccodine. .
the 30th July ’36. e Proceedings No. L. Dis,

N The name of the ” Ficld-Madras ", an all sports month]
e notice 'ol the heads of all High Schools and Colieges as .
approved list, which may be subscribed for’ e

patronage of
an influential

adras as suitable

14600 /1111 dated

Is brought to
a Journal on the

Annual subscription Rs. 5 only

SRINIVASA VARADACHARI & CO
Offices 1—198, Mount Road, MADRAS. ?

(Approved by Madras ¢

nd Travaacore Text-Boolk Committees.)
JUBILER READINGS

FOR HIGH SCHOOLS
By
HENRY MARTIN, M.A., OBE.

Principal, Islamiaq College, Peshawar

Book I: As. 14 Book
00k II: Re. 1

M. SESHACHALAM & Co
Publishers |

Masulipatam
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meememec—e====-=- Longmans’ Books

New Method Magazine, Issued six times a year. Price per copy As. 3
(Postage one anna cxtrai. Annual subscription Re. 1-6-0, inclusive of
postage.

This magazine is mcant for ali learners of English as a forcign language.
It contains many stories, facts ond news, and also interesting lessons about
things around and things abroad. Well dlustratoed.

This con profitably he nwsed el hearios o lower sy woll s upper

forms of schools. Issued from June, 1837.

RECNE BG0NS

Everyvday English Phrases.  Their Idiomatic Meanings and Origins. By
J. S. Whitchead. With a Foreword by Lord Sanderson, sometime Prinei-
pal of Ruskin College, Oxford. 2s. 6d.

An Everyday English Course for Iereign Students : By C. E. Eckersley, M.A.
Ilustrated. 2s. 6d.

In this book an atiempt has been made to give the beginner the foundation
of a thorough knowledge of the English of today. Grammar lessons with
copious exercises are also given. A special feature of this book is the series
of conversations that alternate with grammar lessons.

English Idioms for Forcign Students. By A. J. Worral. 2s.
What Word Shall ¥ Use ? A Guide to English Idiom. By A. G. Beaumont. 2s.

Exercises in English. For Foreign Students. By J. O. Judd, F.I1.L.. 2s.6d.
This will not only serve to supplement the formal grammar and composi-
tion work of the class, but will also provide some excellent material for
oral and written composition, general conversation and periodic tests.

How to Think Clearly. By R W. Jepson. 3s. 6d.
How to pitch holes in argument—How 1o sce through rhetorie—How to
treat advertiscments—How to create prejudice—How to read between
the lines—How to form judgments—Read this book for these. With
examples drawn from the newspapers, books and speeches of today.

Straight and Creoked Thinking. By Robert H. Thouless. 3s. 6d.
An invaluable corrective to crooked thinking.

Twelve Tests of Character. By H. E. Fosdick. 3s. 6d.

Deals with fundamental problem of the meaning of lifec and with {he most
‘ difficult of arts—the art of living.

The Kings and Queens Series: Each 3s. 6d.

Henry VIII. Mary Quecen of Scots. Robert the Druce.

These present the main facts of each life in a manner which everybody
will understand and in words which everybody will enjoy reading.

LONGMANS, GREEN & CO. LTD.

wmmmemmann=nes 36-A, MOUNT ROAD, MADRAS, accassusnscancs
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+ THE CORONATION ENGLISH READERS ! s,” N\
1 J - vv‘\. ,
l: Edited by PROF. J. C. ROLLO, M.A. : . " l#‘
) Principal. Mcaharaja's Colleye. Mysore l: CONTENTS v s ‘l.;
1 IR SPGB
A ' -
: Primer, Part 1T (IIT Class) Annas 3 : R Pace
1 Primer, Part 11 (IV Class) Annas 3 ] . B e 235
: Primer, Parts 1 & TH Annas 6 i THE NEW POLICY IN ELEMENTARY EDUCATION by Esscne. 53
' < lass Annas o ~ i) -
| Book 1 (v Classy nnas 6 H THE PLACE OF VOCATIONAL INSTRUCTION IN SECOND-
1 .
: Books IL I, & IV will be ready shortly. : ARY EDUCATION by Mr. E. W. Franklin, M.A,, BT, T.D. .
1 1 .
. - aswami
i The above series of English Readers are the result of thovough study of . SCOUTING IN INDIA by Dewan Bahadur K. S. Rama 475
ll the present day needs of pupils learning English at the ecarly stages. The : Sastrigal ..
1 . - . '
v books are well got up with many llustrations. A perusal of the books will i r . AND EFFICIENCY
1 convince any teacher of their special merits. i THE PRIMARY ’IEACHERS—FHEIR PAY .. 3718
1 ! by Prof. M. S. Srinivasa Sarma, M.A.
!
' Applications f{or specimens f{rom teachers will be attended to imme- 1V A TECTION FUND
! diately. H THE SOUTH INDIAN TEACHERS UNION PRO -
' H —Annual Meeting
1 . ot M 1 . ) Qe
: B. G. PAUL & Co:, Educational Publishers i THE S. 1. T. U. WORKING COMMITTEE—Proceedings .. 986
1 12, Francis Joseph Street. G.T.. MADRAS. 1 . S LT U 389
H i REORGANISATION CF EDUCATION—Views of the 5. 1.T. U.
an o N S BN PR S NN N NN SN WD M IS G W AN S G N OO AN K NN U R R NN W R W TW N 1S B RN OER MO SR E ! a209
- .. uJu
o R GLEANINGS
y .. 39
' DESCRIPTIVE GEOGRAPHY i FROM OUR ASSOCIATIONS
1
: For the Middle School E THE TEACHERS BCOK-SHELF .. 40
" 1 .. 405
: Prepared in accordance with the The instructions and principles, : EDITORIAL
! principles given in the Scheme of accompanying the syllabus have }
: Work and in accordance with the been  closely followed, includirg '.
1 type syllabus, issued recently by the descriptive treatment; and the ¥
\ the Madvas Educational Depart- volumes have been well-illustrated :
! ent. by choice pictures, maps and dia- '.
1 grams. The exercises at the end Y
! By N. SUBRAHMANYAM. of each chapter have been very :
! M.A, LT, FRGS, carefully prepared not only for tha :
!. Lecturer in Geography. Eﬁ:trt):el qo‘f t tsstmg tbe subject- :
: Teachers' College, Saidapet. ‘ carnt, but also tn some way H
! to supplement the matter taught. &
: (Tamil & Telugu) ’fl;he bol(i print onkglazed paper with :
1 ne get-up makes the vol 1
i Book I As. 10, Book II As. 12, attractive, olumes 4
1 Book III As. 12. :
t —Journal of the Madr
L] . . . . adras G P
' (English Edition is in the Press) phical Association, Oct. 1936?°gra :
1 1
1 1
: P. VARADACHARY & CO, :
'
! 8, Lingha Chetty St., Madras. :
[ d 1



General Science Series.

Editor: M. S. SABHESAN, M.A.,
Madras Christian College.

IV FORM-GENERAL SCIENCE

We shall be hringing out very soon, a Text-Book on General Scienee
suitable for the IV Form. The hook is prepared under the editorship of
Mr. M. S. Sabhesan, M.A., whose previous experience in this line should be
well-known to Teachers in High Schools.

The book is heing prepared in accordance with the |
Syllabus for General Science. It is attractively illustrated,
on superior paper and is expected to be ready early in Se

Specimen copies will be sent by the publishers to He
of Science in the IV Form, who are ¢
the publishers in advance (o enable
copies are ready.

west Departmental
and nicely printed
ptember next.

admasters or Teachers
arnestly requested to communicate with
them to forward the specimens when

——————

Useful for School Librarics.

INTERMEDIATE BOTANY
M. S. SABHESAN, M.A.,
Wide Demy 8vo—364 pages and 241 Mlustrations,
Price Rs. 3-0-0. Post free Rs. 5-14-9.
G. SRINIVASACHARI & SONS.,

Narasingapuram Street, Mount Road, Madras,

K. PALANIANDI PILLAI & (0.

Educational Publishers
16, Sembudoss Street,

We have held the fieid for the past fifteen years as
Premier Publishers of Original Excellence,

Among Cur Publications Are

Tales for Children :
AND
EDITIONS FOR LIBRARY
N
TAMIL,

Development of Child-Mind in consistence with Modern Thought
has been the Aim of every ane of Qur Publications.

ENGLISH

The Presentation of Subject,

The Simplicity of Thought, the Choice of Topics, and The

Fineness of Get-Up have earned for us the Co-operation of the
Teaching Public.

The Arrangement of Ideas,

L L L T T TR
mEY S mE e S,
TP L R L)

G.T., MADRAS.

Text-Books for Schools

AND TELUGU

THE
SOUTH INDIAN TEACHER

Vol. X. August 1937 ~ No. 8.

THE NEW POLICY IN ELEMENTARY EDUCATION
BY
ESSENE

Quite an unusual stir has been caused recently in the world of
ducation by the publication within a period of six months of two' press
smmuniques on education and by the innumerable speeches dehverec.i
y the Director of Public Instruction all over the ler.lgth and bread'th Of<
1e presidency wherein he has laboured hard to explain tbe commumque's
1emselves and the objectives of the department, and to 1mp.ress thergby
pon the public his unbounded sympathy for and interest in education
1 this province.

Before undertaking a critical examination of the communique fmd
1e policy enunciated therein, exception has to be taken to 1ts publica-
on when it was definitely known that a more pf)p.ular Ministry wa?C
sing to assume office shortly. In justice to that Ministry the documen
1ould have been submitted to the scrutiny of the new Governmentf,
ad then allowed to be published by that Government as a stat‘emen;clg
s policy and objective in education. This is not' the first occasuz}r: :vt}e;;
rogress has been hampered like this. When it was known X a i
overnment of India Act, 1919, had become law and. that he
formed Government would come into office on the‘ 1st April 1921, the
;'e-reformed Government hurried through leglslat.mn for ele:)nenr;;ri
jucation by passing the Madras Elementary Educat_lc?n Act, 1920. o }j
1e Act was not framed with reference to the .confiltlons that \x./ou f e
-eated by the Reforms that were shortly coming in, was t};g ylf\v}(; a
.rge section of enlightened opinion, official as well as non-o c1at. . o:v
.lI' this out of date Act hampered the'reform‘ed Governm}e}n 1n. 1h i
tempts at expanding elementary educ:ljltlon rapidly so that.t .ey ml%
:nder a satisfactory account to the Indian .Statutory ?omrrussmn 1sf (;o
"ell-known. Soon after the Act was put into operation, grave defects
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(¥d in it and all attempts at amending it suitably Lo the re-
quiremenys fOf the times proved abortive owing to the unfortunate clash
of intere&t y The present unsatisfactory condition of education is in no
small ure due to the imposition upon the reformed Government of
apsfut-ofidate Act for the framing of which they were

not responsible.
#oped that the communique now under examination will not simi-
Ty be allowed to obstruct the ne

own policy and objectives.

w Government from enunciating its

In this article the communique in so far as it rel
education alone will be examined, as that stage
existing conditions the most important.

ates to elementary
of cducation is under

In this connection, one has
seriously to ask the question what the communique has to say for se

ing a rapid expansion of elementary education. Beyond overworking
the already hard-worked words ° stagnation and wastage’ it contributes
little to the solution of the problem. The problem of problems in con-
nection with mass education is whose should be the primary responsi-
bility for its expansior and improvement and how
should be provided and controlled. One looks in vain
munique for any lead or suggestion in regard to this point. The ques-
tion of questions has been whether Government should not assume
immediate responsibility in t}

1e matter and take over the direct control
and financing of elementary education. For

Cur-

and by whom it
in the long com-

various reasons previous
Governments have not chosen to face this vital question squarely and

depended solely upon private effort and local hodies and upon voluntary
system for rapid enrolment and improvement

. That it was no use to
depend upon private

effort for securing the pace that was necessary was
clearly indicated in the Report on Public Instruction for 1992-03.
“ Education by private agencies on which this province so largely
depends has almost reached its limits and that any great extension in
future must involve corresponding expenditure from public funds, with
prebably some measure of compulsion.”  Experience has shown not only
that private agencies cannot cope with the work that lies ahead but that
they are actually withdrawing gradually from the field. Experience has
also shown that the part that local bodies and municipal councils can
play has to be reconsidered. In the first place, they have not the funds
necessary for the purpose. Secondly, they have not risen equal to the
occasion and evinced a sense of responsibility in
and expanding education.
have expected the Gove

administering schools
With such experience before us one would
rnment and Education Department to come for-
ward with a bold enunciation of their policy for the future financing and
control of elementary education, but the communique is strangely
silent in this regard, and vet it opens with the words, * The time is ripe

for a pronouncement on their general policy in regard to the main bran-
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ches and grades of education.”” Can a mere.statement ?f the e>:;set;r11§
condition of education and examination of its f:le'fe.cts1 317 anycforS "
constitute policy ? Can the appoin.tmentt‘ofg E;Z;S;:,nie tljipee;l uas o
Schools and additional subordinate inspecting ag ’ ‘kd' o @ the
icy of Government in education ? Can an unspanng indictment
fl'(:elzlt(}e]achers in elementary schools and their \z‘zo&‘k bljl idp(x:ztzon(jsr;?)l;l\z
il ust refer to vital questions of the A ‘
Z:rolg itpi; 1:3;;; that not even a casual r?fere-nce is ma(.ie to» th(;rgt 1r}atche)§
lengthy communique. So long as this vital question d;zat impmve__
squarely and solved boldly, it is futile to expe?t any \X’ry Dpform rove:
ment in elementary education in the province. Ey rk e
ignores this vital question is bound to be a mere patchwor
failure as the previous attempts .have been.

. . . -
It is a pity that all stages of education should be mixed upf in one '(;;)ees
munique and this will only lead to reference to adn;mbﬁr]o. cgorélrrlzhy,of
1 i inordinate delay and the shelvin
and ceaseless discussions and inor - Jnally o
i 3% ther as has happened before many a
all questions on one ground or ano - : i ©
W'lt(}ll the innumerable reports cited in the communlque_ 1t(;elf(i bRte ;f;n;
i 4 ion i icher stages is important indeed bu S
sation ¢f education in the hig : e e
i tion of that question should not in any 3
urged is that a considera e o
i form of elementary education.
de tc stand in the way of re '
]r:lj:m of elementary education is intricate enough to occupy t}ae.fu'll
i ifeti X Director and Government, and 1t 18
official lifetime of more than one :
essential that it be taken up and tackled first before other stages are con
sidered.

To come to the contents of the communique, pomtec(li'tatl‘in:r(l)r;l:
drawn to the ineffective and fruitless nature of the exi)er;l 1111; oonee
mentary education owing to the fact that tbe nurr;b;rog 1; dpthe ho pass

ut of the ffth class has declined greatly since 1905-06 a v
? the percentage of literacy has been consequently‘ slow an cally
:in li 'r;cf The conclusion is therefore drawn that ' wastage arT stag

o ml’ ;;\' e not,only continued but increased. Be it observed in pass-
%mmm t t?lv e words which have been over-worked in recent years. ar?d
mg'tza ?iske ‘ His Masters’ Voice® flung at the face of the public in
;Z};lsf)n le‘fd out of season by the inspecting I—?f’ﬁtcers,caremrili)teréew 1})0};2?;)&

i h artog Com .

o 'discoveriidaf\f/; tt};e i’fl rlif :LrZeR?;’)oiteon Puglic Instruction for Fhe
att'entlon o t;at ended with 1911-12. Vast changes of a far-reaching
. wer made in education in 1905-06 which were.bou‘nd to
S weanisqtion and efficiency of elementary education in the
aﬁec't fhe Orgd th; fisures of that year which have been taken for com-
pre?ldrelnc?:r’lr?; theref;re serve as useful guides for comparison. In the
parison ¢ >



358 THE SOUTH INDIAN TEACHER

ﬁrs.t place. the results grant system which existed then made it ah
while for every teacher to keep the old fourth (present fifth; it' ::/({mh
iild enc(ljavc‘u)r to take as many pupils as possible through th(; l(lli“(hest
ss.  Consequently, almost every school had the old fourth class ,

large number of pupils passed out of that class. The re ]L‘abb e
the results grant system by the capitation grant system mq()l ac'ement‘ o
ble for the teachers to merely swell the strength of the ‘ahe | p%‘Ohta_
any regard to the class in which the majority of pupils i: e thout
need. .to take a large number of pupils through the foua't}(:nded o
‘abohtlon of the primary examination and theo substituti:)n ;1353 -
tg‘lslrsrlegtareyr’l;v%th z‘my .numl:er of standards from 1 to § (;oxtht(hete(l)lmd
Standardgpl. - Zlmaly with s'tandards 1 to 5 and Lower Primary with
pancards 1 o, twoile not .a little responsible for the tendency t()‘ main-
" took o inslirr;scg;ds in schools. These far-reaching char‘lqes which
bt o e I 1695-05 made themselves felt immediately on ;he distri-
Pteracs b C}I;r; anzor;lg 1h§ standards to the disadvantage of perma;qent
o c if(;tﬁof fﬁqg(,:ttlros f;)lr ??dards 1 to 4 from 35, 24, 19 16. to
» » 16, 14. » factor which has tended to intensif is phos -
P:;intfis%rgiggbeen taken n.otice of by the authors of the ZO:;fri:zi
o e 0o , Or e\.fen prior to 1921, education meant only educatio '

ses ; education of the masses was unknown and did not exisil

Hence : .
of th:n? nal‘i]teicziueiiat‘:}?nany minded classes attended schools, and as most
celves for the High Se)hprllmary schools with a view to preparing them-
sleted the fitth dc ‘(210 Course, they not only stayed on till they com-
This position ] én, ard course but even proceeded to the high school
attomond Withwas 1cntu‘ely altgl‘ed when mass education came‘to bé
masses“could llo?eg and. e11F11L131asm, It is common knowledge that the
make them attend ?‘Easily lflduced to send their children to school and
keep their childr > (Oto ‘l‘egu]a%'ly. It is also a fact that they could not
L ;rhege Ciren at school immediately they became economicall
e e 10 their ‘:umsr ances not only affected the progress of the pu 115;
premature withd?-aagnldt10’;1 " t.he same class but also resulted in t}?eir
led to irregular \{\/a : he -cu-cumstances that arcse later and that
e o and irr esponélble work on the part of schoo]

only accentuated the disease. The disease was not }?OS and tte}ib

wever the

fault of the schools
or teachers. It was alre: i
on account of the changes introducedl ed'?‘ic:[here e isted fhere

?}\lvare of the tendency did not unfortunate
en and th i
ere. It could hit upon the right expedient of compulsion as

the o : [ i
; nly cure for the disease but no action was tak
evil has become serious and assumed  roport

ard

authorities who were
ly take steps to counteract it

o 3 consequently the
alarming proportions by now.

A 'L"'.‘i

The ineH Ctl e and f] 11.1 { a‘ 1 e []I“ 0]
e \Y% 1 1 88 nature h -
) ; O t e hug money Spe
lllelllal y educatlon over Whlch the COImllllnique bellloaIlS iS iIleIIe

n ele-
d from
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the fact that the percentage of pupils who pass out of the fifth standard
has declined and that the rate of increase of literacy has also declined.
The causes of this disquicting feature as discussed at length in the

communique are —

(i) Many schools are incomplete in the sense they do not have the
fifth standard which is assumed to be the normal of a lower elementary

school.

(i) A large number of schools are ineflective, uneconomical, or

superfluous.

(iii) A very large number of schools are single tcacher schools
which are automatically presumed to be inefficient.

(iv) Aided schools still employ a large number of untrained

teachers

(v) Many schools work irregularly owing to the indifference or
irresponsibility or both of the teachers.

(vi) Teachers do not keep themselves up to date by learning the
changes that take place in educational theory and practice.

A casual reference is made to the unsatisfactory conditions of
service of the teachers and a hope is held out that necessary rules for
improving them will be framed soon. The District Educational Coun-
cils and District Boards come in for their share of blame.

The first question any one will ask is whether it is the fault of the
schools that they do not have the full complement of 5 standards. It is
obvious that the department countenanced the opening and running of
schools with less than 5 standards: there is the fact that at no time it
required a lower elementary school, much less every lower elementary
school to have five standards. On the other hand the rules and practice

till very recently were that a school with standard 5 was treated as a
It was for this reason that the old Madras

higher elementary scheol.
arate recognition for every standard

FEducational Rules contemplated sep
above the fourth. The belief that a complete lower elementary school
need have only 4 standards gained ground. Even the Elementary Edu-
cation Act did not make the position clear. It left the matter vague.

Even the rules framed thereunder copied only the provisions in the
lated separate recognition for only standards
continue to be so even to this day

although much fuss has been made about the incompleteness of a large

mber of lower elementary schools. For these reasons the majority of
y 4 standards. If an appreciable number of

old rules and contemp
zbove the fourth. These rules

nu
schools came to have onl
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schools now have less than 4 standards, the fault is
partment. Since 1930 the cry of concentration
round with its central schools and fe
schools came to be reduced to the status of junior or feeder
With what fairness then can one lay the ¢l
doors of schools and teachers ?
that they should have 5 st

again that of the do-:i
and consolidation has gone
eder schools and a large number of

schools.
1wrge of incompleteness at the
It is only now that the schools are told
andards and it would be unf.
without giving them sufficient time to adjust themse
quirements. An expansion of a school means money and time and
reasonable time should he

given to it to make the necess
The difficulty is going to he the ere
under the local bodies whose finances

providing the additional plant

air to close them
Ives to the new re-

ary provision.
ater in the case of public schools

are far from being satisfactory for
and staff.

Reference is next made to ineffective, uneconomic
schools.  Inefficient schools exist because the

nanced by the department. Education
to weed them out as othe

al and superfluous
y have heen so long counte-

will suffer by any hasty attempt
r agencies to take the place of these

are entirely lacking. They have to be told how
inefficient and what improvements they should effect to be continued
on the recognised and aided list, and given some reasonable time to

effect the improvements suggested. If even then they show no improve-
ment, they should indeed he elimina

ted. It is a point for the considera-
tion of the authorities whether the majority of teacher managers and
managing committees will ever be in a position to come to the expected
standard. What should be done under such circumstances should be
decided just now. The question of superfluous schools in rural areas is
not so easy to decide. The mere fact that there is more than one school
in a village cannot make one or the other of the schools superfluous. In
the majority of cases these superfluous schools are schools run in the

cheries for the benefit of the depressed classes either by the Christian
Missions or the Lahour Department.

because facilities for the education o
in the general schools.

faster than before but it
rural areas,

schools
they are ineffective or

These schools came into existence
f these classes were not provided
The evil of class prejudice is indeed dying out
cannot be gainsaid that it sti[] persists in many
Of course, the rules say that schools which do not admit all
classes without distinction will lose recognition and aid. In the majority
of cases the schools do not say that they will not take in the pupils of the
depressed classes but evade the rules by saying that they do not come.
The number of such schools is much larger than what appears in the
departmental returns and reports. The closure of the schools for these
backward classes on the ground they are superfluous will inflict there-
fore an irreparable loss upon the classes that deserve special attention.
Another factor which has to be taken into account in this connection is
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i ’ ’ ting schools.
itione odation for amalgamating
ilability of additivnal accomm : : ’ ating hools.
the aval.f:ik’lll?;;ses is such accommodation available .and fr;weiorsr;adofvn
e ewble to provide the extended accommodation. h0 :[ies o
i LFaY 4 -1 ~

ks fo a‘che reason they are superfluous before the.auu 01d e satisty
SCh00151fOI n the points of additional accommodation an
themselves o : ot ad at
accessibility will be short-sighted policy.

5 ingle-teacher schools. It has been‘
T e liome:vtehi\f;%z,?)f()OSlviéllages with a populatior; f-f r}es;
eStim;%e: t};\lfter: :§e1'eéa1'ds villages which have a éal‘“g(tar pOI:: ; k1)(;, h
e b : : e often scattered into a :
should be said that they are more e e eemtres have
e ea?h ?\l;it? 2 5}?3:11;:;026(;5; to the requirements of sght(;zljgzni
o be?n ot u~eh resard to other needs. In the nature .o e !
educat}on o c; the remotest villages and popula’m.on centres,
e tob \r o e‘ned and maintained in such population fce ! ﬂ;
SChOOlS'have o L ?}}:e cannot contribute any large num’be:1 o'rlt)m;z‘l{t
Y a Smanneilb hesllx the number of pupils is small the 'degdSChOOIS
b s o t“flor an additional tcacher in the case of. ai ]e chools
T e ointment of an additional teacher in t‘_.\le c‘. o
or countenance {5 oy chools have therefore to be necessan‘y sfmged
e T(}ilese Se under the category of isolated schools re e:\l;,o_
teacher schools an C;’ mNo warning or compulsion wil.l mal.;e .th(.em v
o in e Commun"lqu lr;er schools. In the nature of things it is 1m]1poarC
teacher or more Leacy - suggested that all the single-teac}{er.scho(.) ?.ties
ble. Itis nOF’ ho.ws‘ efly‘herec may be single-teacher schools in lﬁca: o
S e ;e than one ‘teacher but they do not havg\ : szsm o
ol hav‘e H}c(})m‘ the number of pupils attending schoo.l is od ma
the simp 1‘Cab(mh ) L The remedy in such cases is compulsm: a;l oo
for o e tez'll?h elfiollowing observation found in th.e Repornao e
pulsion .Only‘ 19((%)6-07 is pertinent here. “ The o'rdmary v1f‘1v§(.§3 choo)
L o fOI: ing on an average about 32 pupils in four th ve casses
s smal Contamlig Ouéstion to expect it to maintain a tegc ; ven o
e o aeses. (’ll‘h only remedy at present %s to tralr%r 13 seacner
every two C laS-SeS' bl y o that each class is profitably engdge'. s
fo frame EIS ‘:m:rel;;ag sc}?ools do not train the pupil—tleac};iisislrtlh:t e
because t18 5 i i largely in rural sc :
class teaCh}ilng W}}llcl)f)}lls rzsstfsj lts};cevrfx?’zter ogf that a large number of rural
single-teacher sc ,

schools, are inefficient.

; f staff in
: t to the inadequacy o

; made in the repor ] hers to

Reference 151 altsl?e case of aided schools, the nur;l.bil :fa:zzcwill e

many SchOOb.d nnds largely on the number for w lic .:a reschor for

be employ;Id epe wer will have the inducement to keep

a
allowed. No man
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each class when at the time of the assessment of grants he is told he has

one or more too many for whom grants will not be allowed. Further

the question of adequacy in the sense that there should be a teacher [0;‘
e‘ach class or thereabouts is unattainable in the case of most of the vura
schools. The number of pupils of school-age is limited and the’ numbe

of these who will attend school is still more limited. The staff to b;z
employed even under the revised rules introduced last January( depends
upon the number on average rolls and on average attendance an}?i the
number required for getting a teacher for cach class is not p;)ssible 11;
the casc of many rural schools. Combination of classes and plural
Feachmg are inevitable in such cases and the only remedy for re i
inefficiency which may arise on this account is that proposed u 1L
teacher schools, namely, training in i
management.

moving
r single
plural class {caching and

Aided schools must plead guilty to the charge that they have k
on e_mploying an increasing number of untrained teachers a};m o
fact is that it has not so far been prohibited or penalised Tiii , -Ut e
inspecting officers have been recommending and the Cothmcils }?atierduy

according recognition and been

aid to schools starte c

trained teachers. Private agencics perforce ditclesobicZiu?\(u'ltned > lf“'
and perhaps more profitable to employ untrained teac(her: lt} Was' ?E?Sler
ones. So long as the employment of untrained teachers s ot ralhed
d‘lsquahﬁcation‘ it cannot be made the subject of a cc;mlslfn'ot mad'e i
aided schools. It is gratifying that greater strictness in ?hfimt agam?t
now observed and hetter resuits may be expected But h . rt‘g‘_ird N
fer?nce has o be made to the possible harm that I’;’li ht b \e;e e
cation hy this measure being suddenly introducedg Thﬁx one to edu-
of untrained teachers is strictly prohibited in Si;]gl.() te t-h

teacher schools and such schools have to lose aid thouch o b and .tf’VO-
Most of these schools are schools run by teachers in a‘:h ?-Ot rQCOgnltlon-
and in not a few cases they are also past the o own villages,

employment

op ] 1
this reason that they were under the orders O?Déo(\)/f);izrlrllillltg-

the Councils last year. To disqualify these also will o;ﬂy le:d ‘ce

of an appreciable number of rural schools. The closure of ithe closure
and others of the kind which is aimed at in the commu -'0 t es'e schools
a matter for regret provided that complete, effective an;luqfuﬁe‘w111 pot be
are built up in their place. Is it possible at all ? et schools
private managements will not comcy in re .
local bhodies have not the money to do so
and build up complete, e ‘

It was for
xempted by

. As already stated

adily to supply the want, and
Who is going ¢ in

. : g to step in then

ffective and efficient schools in such 1c1))calities ?

The next cause to be considered is the irregular
f=]

. worki
schools. The communique attributes it to lack of fr rhing of many

equent visits and
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supervision and makes out a case for the strengthening of the inspecto-
rate. If after a hundred and fifty years of enlightened administration
inspecting officers of the department have to regard their work in the
nature of ‘ policing ', it betokens a very sad state of affairs. The duties
of the inspecting officers are entirely different. The remark of
Mr. Braithwaite made in the Report on Public Instruction for 1906-07
is worthy of notice in this connection. Speaking of the re-organisation
of the subordinate inspecting agency effected during the quinguennium,
he says “ As regard Sub-Assistant Inspectors they are as a body gra-
dually coming to view their profession as an oragnising one, rather
than, as was formely believed, a ‘ policing’ one.” And yet we are told
after a neriod of 36 years that ‘ policing’ is the most important part of
the work of the Inspectors to which they should devote their main time
and energy. Detailed instructions have heen issued to them to visit as
many schools as possible and a return of visits which is reviewed by the
Divisional Inspector has been prescribed. It has also been ruled that the
inspector need stay in the school for 10 or 15 minutes only and see whe-
ther the teacher is at his post and the registers are kept properly. Visits
are provided for the purpose of seeing the schools in their normal work-
ing condition and helping the teachers with advice and suggestions. To
convert them to ¢ policing’ may make the work of the inspecting officer
disagreeable and vexatious and will hardly conduce to improvement in
education. It will never be possible to employ sufficient number of
officers to do this policing work efficiently. Let the service in ele-
mentary school be made worthwhile and secure and the need for poli-
cing will not be felt.

The irregular working of schools and teachers is due to several
causes such as slackness on the part of the officers of the department and
inefficiency on the part of local boards and Councils. The authorities
are not unaware of the situation in local bodies. To blame the teachers
or the inspecting officers now is hardly fair. The real cause of the
disease should be found out and effective measures taken to eradicate it.
There is need for considerable improvement not only in the administra-
tion of local board schools but also in the outlook and administration of
the department itself. It is easy for one in a privileged position to take
a fling at the poor teachers and decry their work and responsibility but
when it is seen that the conditions under which they are placed are
literally stifling and stinking, they are as a lot more worthy of pity and
sympathy than condemnation. It is true that schools work irregularly
but it is also true that the causes therefor lie largely outside schools and
teachers. Let those who wish the teachers to reform themselves reform
first of all the conditions, soul-deadening conditions, for which they are
not a little responsible either actively or passively.

2
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Before taking up the last cause, namely, that te
themselves up to date, attention has to be dr
in the communique

achers do not keep
awn to the observation made
that the curriculum for clementary schools is un-
suitable and that it should be revised hy including such subjects as
hygiene, civics, cte. under the compulsory group and by laying emphasis
on the project method which is the best suited for rural e
schools. It is a common tendency for people to attribute any
education to the unsuitability of the curriculum
ly. That the scheme of studies for clement

lementary
failure in
and revise it immediate-
ary schools is even now
sufficiently comprehensive and elastic is 2 thing admitted on all hands.
This is what appears in the introduction to a handbook written by an
officer of the department. = Some people put the total blame on the
existing curriculum of studies for elementary schools, prescribed by the
department, and they most emphaticaily advocate a thorough ove

rhauling
and revision of the scheme.

I personally differ from them, and honestly
feel that the course as laid down hy the department is more or less a
comprehensive one, with sufficient elasticity for adaptation and modi-
fication to fit into any rural environment.” There are many others who
hold that view strengly and it is surprising that without any reference or
consultation to people who can speak with authaority on the subject the
Director suddenly appointed one fine merning a commitiee

composed of
persons in and round Madras.

The serious trouble with schools has
never been that a curriculum suited to local conditions has not been
fcllowed. Every year the teachers prepare with the
inspecting officers detailed classwar and monthwar syll
their own schools.

approval of the

abuses suited to
The trouble has not also been that the subjects in-

cluded in the cptional group are neglected. On the other hand all
imaginable subjects under the sun are brought in and taught, or at-
tempted to be taught. The trouble has been that too much is attempted
with the result that the essentials are neglected. One has to completely
alter his educational principles to agree to the direction in the com-
munique that hygiene, and for the matter of that cirics, should be made
compulsory subjects. The impossibility of teaching system
to immature minds should be obvious.

does not in the least help in making the
roundings clean.

atic hygiene
Further, the study of hygiene

pupils, schools and school sur~
What is practicable and necessary is practical hygiene

which will inculcate in pupils the value of cleanliness and make it a
habit with them. And yvet we are

that the whole fabric of elementary e

is not included in the compulsory group. It is hoped that the revised
syllabuses framed with such notions will not also be arbitrarily introduc-

ed with9ut further scrutiny and examination by those who are at least
as well-informed as the members of the Committee,

seriously told in the communique
ducation is falling because hygiene
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The idea of instituting refresher courses to enable teachers tohke‘elg
themselves up to date is indeed commendable. But such com;{se; i ;)11
) ni 1 finite view and not hap-
anis ffinite plan and with a de
be organised on a de ‘ i and
i i &  in some places to catc
rdly as is being done now m so : ! of
hﬁiZ:f }';he department should publish a monthly educational magiuérel;:
'L wilich the chanves in educational ideas and ideals shouij \;e ;10 1O 1
o ‘ ing -ation should be published. Une
1 ring ;chools and education should :
and articles bearing on sc : b B e of this
ies and his Assistants be placed in .
f the many Deputies anc . a . e
?Nork and Educational Officers should bhe requi ed to contril}olute iveg
‘ [ el's ar emselves
ing is str that several of the Cfficers are
cles. The feeling is strong ‘ s are the b
ears behind in education. If the Officers are r.nen of }nbil!‘atl;);; athe
iydeas and have been specially trained for the job as in Amer
teachers cannot fail t¢ be influenced hy them.

What has the communique to say in C;het 1§§ttei£:fpa(;<zn;?1§1§8?i

.ation ? It justly condemns the policy adopted in : ‘
Z‘i‘é;j; compulslion without any preparation. therefI(Izl' lascitrzzziss:gz
that the schemes have in most cases been a falluire. da S presses the
need for discrimination in introducing compulswn‘ an happsizs tche o
localities and cases which need it most. 1t further Emp aiu ? (he 1o
portance of taking girls igtohaccou;F in an.x;lf;tit;\z stchaetmteh.ey | these are
indeed commendable and the pu i alje ratifie at they have been
recognised at least now. But what is the positive contributi o

i e 1 ommunique when for nearly half a century bo
tp}lliszioer;arz‘l:rr(}:nicnagéet;anuhlicqha\re insisted that compulsior;vis the; ?:lli]
cure for liguidating mass iliitevacy ? Most disappointing. ) e ar ind;:
: eriously too, that * when however steps have been taken as
Z:feg?;llotlhij,-esolution to improve and build up the. averfagé :éi?ﬁ?tz;}z
school, Government are prepared to adopt the .p’ohcyho ’grand Y
tending compulsion in the presidency . The if s,lev er; ': and grades
ally's are very important. It is clear t.hat compu sionthat means <
liquidating mass illiteracydis brutsthed tas;dte(.) bljo\i}i\:ﬂ};d do;vn That oo
been whittled down already is attempte be whittled Con e ol
ther. The Act of 1920 contemplated universal comp -

i ; e amended Act of 1934 introduced a modifie
;il;iirf)r}lf ?}i;f;o?i avfsilldTEe applied only to those who carzle t: SC}:SSL
The present suggestion is that only children of‘the lg‘lweat;:ir §ing1§
should be brought under the purview of compulsion. ve;lzr 600 ely

tation of the Director there are at present 1,425, o

o t}jcet:(lm(;?é 715.005 children at school who are past the age for com-
thel ‘O ur1de1j thej rule laid down by him. That means that f(.)r five or
D e v ¢ half the number of children of school-age will be ex-
oot fi/efa o O\t,}(:e rovisions of the Act for the reason they may not com-
:rlg)etether(filrfr;h staidard course before they attain the maximum age for



366 i SOUT
6 THE SOUTH INDIAN TEACHER

compulsion. is pres ;

SChO}C())lS ton 'It‘hls presumes that the children who are broucht o
ooy will no lat all come to like schooling and education and sL(‘ay long
: tl. g complete their education butl will leave the school immediz th
¥ they complete the maximum age limit. -

A Sgtzzp:;:;t:d?arzllgraph is devoted to higher clementary education.
s e o lggé-SGOmi‘xﬁsrzthi};oolsi (iid c;’l()t k{lav}e standards above the
! -06. es mtroduced that year contem
:Li};%silesielrrlr(;e“(})]fm}ll;giz ;}ife‘fmenttzuf'y sch(l)ols with standards 1 to 8 vrx)fli?ltlej

inite Wwhicl erent from that of the secondary schools

:r(l)alm}fufdth%s v.dlﬂe-rcnc.erit was for a long time the rule tlﬁat t}(l)(())j.z w'}Il‘((j
A ught admission in high schools without a transfer cortificate (v é
:.;ecor\dzu.*y school should pay the fees for a year of the class (bel o that
into Yvhlch admission was sought. There was little enth Sb ‘e o
for higher elementary schools for some years and thei;lsxl:xlf;?bé\l% e
;/Oe;ylgsorgflol’lz. "I“h’Il‘i 1s vﬁlat appears ip the Report on Public Inst;ilc:;/:;

. ere 1s as yet but little demand for higher e

instruction in vernacular.’ jementary

When the ban on th issi
. i gt ¢ admission ils
of elementary schools into sccondary schools was re of the pupils

\Iz:a:) given to t?e opening of more and more hisher
) ecaxfle profitable for private agencics to o;en and maintai i
:iecx;)nrfg:?;ys zﬁil;)]o‘ls.t }f(fr they could levy almost the same ratels['acl)rf1 fltleleihzz
tions in the ma‘tst’er Zﬁfl r:ee(:l(‘)e‘ﬁ:i(zitoiu})jeiiteilto e oies and conds
' ! I , an ey earned lar 7
;rr;}r)rllo?;r:fezzzozfcl?(‘)y‘/ gzidtehteachers and becoming eligiblegef)(()ir %llr:n::afi
30, e grants 7t > i
showed unusual enthusiasm il’gl, this rii)t?e}z}ebzzaizzmr.nechal< bOdles o
saw th.at their children or relations could easily finish th?me’f;llmt?resmd
education without paying any fees. Of cours:e these hi 'hellr l? e
schools which worked as mere imitation middle schools fim Ade'tmentary
standard and achieved less, but what of that when there L' ava lower
ber of hungry secondary schools which were ready and w\;leilnefiny ccont
:iilfr:(iift: of t}};eso Ahighc—r elementary schools for the fee iiCl)(r)]liciflgt
nuja Ayva; TZ? l(flgght ‘t‘hem. "'I'hus, as observed by Mr. S. T. Rama-
o ha\:e thise E;Uhls.aliude w, ich appeared recently in the press, not.
e have SChOOlebelt e }elmentary schools competed unhealthily with the
Standard\and ool ut they have also pulled down considerably their
et e el c;;enczry much t.o the detriment of higher education. Of
e al ¢ cs ade up hy hberal promotion in classes, and by mode-
edS. S. L. C. and University Examinations.

moved, an impetus
elementary schools.

Apart from this defect which isb

is the question wh
cther the f 8
could be fritte unds o

¥y no means small or trifling, there

vailable for element i

. funds > ary education
away by maintaining these schools from public funds
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and paying grants to them from public funds. Of course provision for
extended courses should be made but this should be after the minimum
of lower elementary education has been made universal and extended
to every child of school-age. Every rupee taken for higher elementary
schools impoverishes the Elementary Education Fund to that extent and
makes less and less money available for elementary education. It is
because it is more profitable to maintain higher elementary schools than
middle schools that many secondary schools have, as confessed in the
communique sought and secured recognition as higher elementary
schools. To carry lower elementary education to every village and
child of school-age five times as much money as is now spent on ele-
mentary education is needed. Lower elementary cducation is the
birthright of every child and is also the obligation of the State and when
that has not yet been fully achieved, no pie should be spent from the
Elementary Education Funds of local bodies or the funds placed at the
disposal of Councils for the maintenance of higher elementary schools.
For the purpose of the Elementary Education Act it should be ruled that
only standards 1 to 5 will be recognised for expenditure from funds
belonging to elementary education and that if local bodies and private
agencies desire to open and maintain extension classes, they should do
so from their own funds literally supplemented by grants-in-aid.

It may be urged that this will cut away the one main source of
supply for higher elementary training schools. To this it has to be
stated in reply that the time is now ripe for raising the qualification for
admission into higher elementary training scheols by fixing it as the
possession of a completed SSL.C. Vast numbers of such candidates
are now seeking admission. Many of the objectionable practices in tea-
cher manager schools can be traced to the operation of the provision
that candidates intending to join a training school should have served
in a school as a teacher for sometime. This has seriously handicapped
aspiring teachers who cannot help becoming a party to the abuses of
teacher managers. This provision serves no purpose and it should be
deleted in the interest of education. This will be doubly beneficial to
education. It will, by shortening the course of training to 9 months,
spare the stipends for the extra 13 months now paid to persons posses-
sing lower qualifications and increase the rate of supply of trained
teachers per year, and also raise the level of efficiency of elementary
schools. The suggestion to conserve all funds for lower elementary
education alone was made even 10 years ago but this was not un-

fortunately acted upon.
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Contemporary India is profoundly dissatisfied with the existing
system of cducation. From the press and the platform University con-
vocations and educational conferences,

political leaders and edu-
cational thinkers. teachers and

administrators, comes the

pres-
sing call for the immediate reconstruction of

our education to
adjust it to the life of the country and to the requirements of the

changing times in which we live.  All over the country the weaknesses
and defects of the educational system are being exposed and remedies
suggested.  The inercasing unemployment among the educated classes
points to the need for revision even more strongly. No aspect of edu-
cation escapes criticism to-day.

It is a happy sign of the times that there is this widespread demand
for refor@ from both eminent educationists and men distinguished in
public life and that there is unanimity among them that we must look
to education {o remove the various ills from which our socio-economic
system suffers. The all-embracing, comprehensive reach of e

> : ducation
to transform ihe life of the country is being reco

gnised more and more.

The most far-reaching criticism against the
education is that it makes no adequate provision for vocational trainine
and that it attaches a disproportionate importance to a purely litemro
education with the distressing consequence that there is a rising tide( 03;
educated unemployment in the country. It is necessary il Atl f' st
place, to examine this charge. v e A

contemporary system of

It should he clear to every student of education in thig country that
the charge as it stands, is largely unproven. In actual fact our schools
and colleges éuﬂ'er, not from want of provision for vocational traininé
1}3)31; f:,(;fl tkll.en? cgncentration on the training of g definitely vocaticnai
Utimarias; al:ldlt(; ‘ty;.)e. Our education is essentially practical and
clerk tomd als alm‘ed at the production of Government officials,
o n,arrow ran,ﬂ a\')\;y}e;ls, doctors and commercial clerks, and within
o hoes Lot re, it has succee@d remarkably well. Where it seems

atled almost completely is on the cultural and literary side. 1t

VOCATIONAL INSTRUCTION IN SEC. EDUCATION 369

has not succeeded in teaching students to enjoy their life, to enter with
minds steeped in the culture of their home into the heritage of their
country. In our educational institutions and professional walks, the
educated Indian leads a life and thinks and works in an atmosphere
totally different from the life and atmosphere at home.

That ouwr schools and colleges prepare for an obviously limited
number of vocations is no fault of the system but is due to the absence
of other vocations providing a living for a large aumber of trained men
and women. Education must provide men where they are needed af\d
can be supported. The creation of new fields of work is outside its
scope. There is a great deal of unemployment among the eduLcatec}
simply hecause in socicty there are no fields for their employment gfnu
that is no fault of the educational system. No amount of education
will create employment. The increase in new avenues of employment
depends on the economic advancement of the country. When the.se
avenues are cpen, then it will be the task of education to produce ll‘alfl-
ed men and women to enter them. The problem of unemployment is.
therefore, basically an economic and not an educational problem and n.o
more tinkering with the system is going to solve it. Bducation reorgani-
sation must wait on an economic reconstruction of society wherein D?W
and varied spheres of work are available leading to a demand for specia-
lised training and skill.

It would be foolish for educational institutions to start preparing
their students for employvment in spheres of work which do not yet
exist. It would be absurd to prepare students as mining engineers,
naval officers, avaitors, business secretaries, technicians, techonologists
and so on when there is no steady and continuous demand for such
people. Such a policy would increase the ranks of the educated pro-
letariat unable to find suitable employment.

Though the foregoing argument might be conceded to be largely
true, the fact remains that the secondary school in our country, which,
of all institutions, ought to exhibit wide variety and elasticity in res?ons'e
to changing conditions of life, has remained hitherto a stereotyp.ed m.stl-
tution whose sole function is to pass its pupils through the matriculation
as the portal to a limited sphere of Government service or to the great
lottery of the legal profession. The whole of .the secondary. ,'a:.cho.ol
system, with exceptions, which though of great interest are trifling in

" pumber, is dominated by the matriculation system and the secondary

schools are extraordinarily alike all over India.

The high school is par excellence an institution for the education
of all adolescents; in other words, its function is broader than that
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usually connoted by the term secondary education, and covers not only
the work that ends with the matriculation, but also thai provided in
trade, industrial, commercial, technical and domestic science schools.
The aim of secondary eduation ought chiefly to be the cultivation of
(1) civic-social-moral responsibility ; (2) recreational and aesthetic
participation and appreciaticn; (3) occupational efficiency (including

preparation for higher institutions) and (4) physical efficiency.

The main question for us in this article is ‘How to achieve occu-
pational efficiency in secondary education ?’ A few further questions
arise : (1) When should the preparation for vocations begin ? At the

conclusion of the secondary school course or at some

intermediate
stage

(2) Where should vocational training bhe imparted ? In a
general high school as a parallel course or in some specialised institu-
tion as a separate course (3) What ought to be the duration of voca-
tional training at the secondary stage ? (4) What should be the curri-
culum of a school providing courses in vocational instructions ? (5)
How should pupils be guided into diverse courses of training ?

Before we proceed to deal with these, a preliminary question must
be answered. Should secondary education he available to all who want
it or should there be a limited number only who should be allowed to

enter it ? It has quite often been suggested that the standards of the
matriculation and university entrance examin

ations should be stiffened
in order

to prevent pupils prolonging their literary studies unduly.
This, in its turn, it is suggested, will prevent studen
schools and thus swelling the number of the unem
an admirable suggestion on other grounds but p
denied opportunities of secondary education mer
to it in large numbers.

pared with the total sch
is not for restriction of t

ts entering secondary
ployed. This may be
upils ought not to he
ely because they come
This number is strictly very small when com-
ool-going population of the country. The need
he field of education but for its wide expansion.

Secondary education means not

a certain type of school but edu-
cational provision for

earlier adolescence in general. It is clear that
all the needs of adolescent population cannot be met
institution, hence secondary education for all demands careful selec-
tion and wise distribution. At present, we seem ill-equipped both in
institutions and ideas,

There is the sharp but false antithesis between
cultural and vocational education. The cause of culture suffers as
tending to be identified with a barre

n intellectualism, against which the

hile failing to integrate with, inforn:
and inspire, vocation. Culture is not rooted in productive usefulness
and vocational is not rendered valuable and significant through cultural
meaning,

by one type of

world is reacting more and more, w
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For guiding principles in reconstruction we must surrender t}.1e 1dfea
that a single type of school is necessarily the best place of ecflucatlotg 011
; ani tem of vocationa
i :plore and organise the syste
like, and resolutely exp : . :
aneaaration There must, therefore, be leeI‘SlﬁCa.tIOn of typ;sna(t)f
pel;cgndary school, whether separately or within one ;mxtf, also CO.]-OI‘ 1hOS;
. : i hools, for pupils w
isati 5 true vocational schools, )
‘ganisation of a system of ' : hose
Olgca’cion is determined, with the organised industry and professi
Vo , wi
playing an effective controlling part.

When should vocational preparation begin ? ?ssum;riﬁd tsheaetmatlcl)
over the country a four-year period of pri@ary schoollx;g w e e
be necessary, it is clear that this period is .too smal (;)r af yupils—_at-

cept for placing the tools of knowledge in the .han S 0 }:)} e
i . t of literacy. Education can hardly be said to l'lave .)eg -
:;lilslrgti:;e Oconsidering the short duration and t}l;xe p:}(l)ver;nlaélyi ;nif:ltC1fSe

’ 1 imary his, therefore,

e prevai%ilng;hl(l)lulgliepzﬁgjgd Siiftgoe'vo;rational schools. It is vital
e e lll)uplldsbe a ‘ vestibule’ period between primary .and second-
e e S D ent not in a particular school but under suitable obser-
ary' educat}l;m! Spviod should be both preparatory and exploratory,.and
T s pe‘dar school side as looking forward to adolescent 1n-te-
o th'e Segzr;aterythan at 12 years of age—age, not attainment, being
o }’)teilir;nn and end quickly for more able pupils mar.ked out for ag—
he cr;{ ec n(;ral education. All should pass through it. .IE dgman s
Vanc'e '0(13 able teachers capable of discovering their puplls' attltudes‘,
Parhc‘ﬂar ydd ; tional aptitudes. Definite vocational training s'hould
mterftsbz?ed Yl(;foan a course of general education. At the conclus1on03£
:}}:;scoirse, which should end normally at plus '15 .t}tlere ;;?;:;j ;)S:E ot
of the ¢ vestibule’ three main avenues, each leading (f) a fined goal, dis-
tinct but not segregated, and admitting of ’Fransfer ‘o pu;;D Is from one o
another preferably in separate but possibly in large * omni

. rrie
(1) A Junior courses—ages upto plus 15 with a balanced curri
clum of diversified content.

. . de
(2) A middle course—ages upto plus 17 (;rticulate(ih;mi};czgoial
lification for industry or
ced course and entrance qual :
le?ool and as qualifying for University entrance.
s

i e 1 p*'
3 A]) aav (1 cour —— lO 8 or 9"—' eed pec a :
d ance SEe: up 1 l 38\ S S ) ‘l I (‘ velo ‘

( 1 |)l our Country as a I!lain SeleCtiVe agency between lntellectua

and the rest.

Stages the[e Should be tW() ma : : re
y tO Urloi\’ eI‘SI'tS/ y g 1 glcal tl am g a d
I‘ator Stud aIld tlle lll }lel teCthIlO (¢] n n
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(2) gencral. The University’s function is to train
general course, loosely organised with a wide
cater for the less able scholastically
ble students from the universities.

for leadership. The
range of options, would
and would serve to drain off unsuita-

There should be a complementary vocational organisati
schools, whether whole-time or part-time, need to re b
occasional element in work or e :
courses adjusted {o the le

N vocational
duce the casual o
: nrolment and to organise a variety of
aving standards of the above three levels

(lf) The Trade School mainly for part-time apprentices but with
. - 3 v 3 ] w

so}r]ne ull tl.me work. It may he g Junicr department of g tech . 1
sc .ool. Main trades should he taught in thig school, namel .
smithy, leatherwork, bookbinding, printing, tailoring V> carpentry,
. (2) The technical school would give
1r;g. and prowde lower preparation for higher work. The co i

0 mdustry- in (‘Jrganising recruiting is essential. These sch -?peratlon
help to drain off the unsuitable from the University o0 should

business and secretarial train-

. 3) Th.elTechnological schools usually the Universit
inc ude training in technology and engine 1o
like Teaching, Medicine, Law.

, It should
ering as well ag professions

There should also be a selectiv
elective type of sch - ohi
11 and 15 or 16. This school should take isc ool for children between

ZE?Y;the’ average in intelligence and it shnulgu}zilse ‘Zhge?i;?tegpedauy
ias ; : i i

s n U;TQLaIIt;gZulld r.iot bfe iieg‘arded .as a trade or technicyl sech\z)oocla'rtllot
currisLllL,m w» 1 ol preparing its Pupils for entry into Universj 01‘
' ] ould be less academic and should offen .er51ty. Its
Jects and craft work including - Ofler a variety of sub.

bookbirding, cooker
i , v, needlework, metalwop
common *core’ of subjects of e These pud be a

cts of general ed i
Math ics. Hictr _ Ucation, namel .
ematics, History, Geography, and Elementary Science “fl-’thEnghSh{
Ith severa

optional subjects. A]] these would be giv na‘hp Vo d
S. e woul glven a ‘bigg’ ' n
a5, vocational a

commercial. A school lik i
e this would be th ining o
entrants into various t ) trammg sround for future

. ypes of trade, technical and techy . L
tio . echr g
woﬁd ::efi(;h:lfsurldftlgr?s of a general culture with ;O\lrzaclqct?ir::ft;:s
guided into suitappe e 804 aptitudes of pupils diseoyered and
vestibule “ ! able channels. This school would provide th 1
€ period between the Primary and the Secondary Zt tge -
age.

I . .
n order that such a scheme of voeationa] instr

ary school stage may o it i
' 4 &€ May succeed it is essentj [
siderations should he kept in mind ol that e

uction at the second-
ertain important con-
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(1) There must be a close integration with the economic system of
the country. Education must prepare for avenues of work open and
available, for vocations demanded by society. It would be foolish to
prepare students for work for which there would be no demand. Such
a remedy for educated unemployment would render il cven worse.
This means that there should be made a close and scientific study of the
available channels of occupation and this in its turn demands a close
co-operation between education and industry. In the scheme as pro-
posed above of diversified types of secondary school with a co-ordinate
organisation of a system of true vocational schools for pupils whose voca-
tion is determined, organised industry and profession must play an
effective controlling part. In the strictly vocational preparation there
must be an increasing participation of organised industry and commerce
in the work of planning and providing for their own recruitment.

(2) There should be no compromise with the essentials of culture,
that is, by vocationalising the secondary school itself or by unduly voca-
tionalising the course. The system should guard against the division of
hoth of subjects and pupils into vocational goats and cultural sheep, in
such a way that those pupils who are labelled ‘ vocational ’ are encourag-
ed to sniff at so-called cultural pursuits as being in some way highbrow
and unpractical, while those labelled °cultural’ are contemptuous, to
their own loss, of activities which are really involved in adequate cul-
ture but now happen to be called ‘ vocational’. Such a division will
only perpetuate that fatal dualiem which is at the bottom of so many of
our modern troubles in diverting pupils to vocational pursuits.
‘ Practical’ and ‘ vocational ' should not be used to describe any parti-
cular group of studies in the ordinary school. Vocation here should
still be a phase of general culture not to be sharply distinguished from
it. Distinction tends only to debilitate culture and to detach vocation
from its wider significance.

(3) The whole scheme should be flexible. Pupils should be free
to move from one vocational activity to another until they settle down
to the one they like most and show the best aptitude for. The ex-
ploratory function of junior stages is of paramount importance. No
pupil should have the choice of this vocational activity dictated to him
irrevocably. Promise of future talent is not easily discoverable and
can be best formed by actual trial. Hence the scheme should permit
reasonable flexibility of choice and preparation.

(4) Scientific vocational guidance is absolutely necessary if the
plan is to work successfully. There should be at least one teacher well
trained in vocational guidance in each secondary school. It will be his



374 THE SOUTH INDIAN TEACHER

duty to administer tests of vocational a

' it ‘ o .
into, suttable dho ptitudes and to direct pupils

Is of study and work. Such tests will need to be

carefully prepared and st: i
4 F standardised, perhaps differently f i
parts of the country. v for different

K . vy .

.(u) Another essential condition is. occupational analysis that is
phys@al, mental and moral traits acquired for success in an occupation
This is a difficult and laborious piece of work, but unless it is under-

taken} and carried out, there can he no scientific guidance of pupils into
vocation suited to their capacities.

' In order that the products of secondary educational system as out-
lined ahove, may be made to render with efficiency the service fo‘
which they have been fitted, there should be a scheme for their pro ei
employment after due vocational employment agencies whose taskp it

Wlll he to keep an up-to-date register of occupations in consultation with
industrial, commercial and husiness firms.

The need for orienting the system of second

ary education in th
. . . . . . . e
direction of vocational training is immediate.

Hitherto it has b
2 - e
single-track system leading to the University. What is now recfui?'ez

is to make it self-sufficient in a large measure and to plan educati

at that stage in such a way that it would meet the requirement c? g)ln
changing conditions of life in this country. The scheme evolvt:do (:
be characterised by (1) wise selection of pupils; (2) careful dmzls
tion of schools; (3) wide diversification of subjects and curri lslrlj
(4) integration of cultural with vocational aspects of education anl((i:u(zé7
integration with the existing economic structure of the country. Sucl)l

a scheme will need the co-operation of the administrator, the teacher
and the parent.

SCOUTING IN INDIA
II. The True Inwardness of the Scouting Mentality.
BY

DEWAN BAHADUR K. S. RAMASWAMY SASTRIGAL.

We are all God's children and He has given to us this wonderful
world to use it for our welfare and our enjoyment and to love Him as
its creator and as our Lord and as our Friend. It follows, therefore,
that «ll institutions from the school to the state must form means of
increasing such feeling and such conduct in us. If any institution fulfils
such a purpose it is worthy of praise. If it fails in such purpose, it
deserves condemnation.

Scouting also must ke tested by the same acid test. It is a means
and not an end. An institution becomes a source of debasement and
corruption if it is treated as an end in itself. Scouting is intended to
supplement schooling so that both together may make our boys and
girls know themselves and other human beings and nature and God
hetter than either would do by itself.

The infant lives on in the boy and the boy lives on in the man. The
scoutmasters, like the schoolmaster, should regard his primary function
to be to let the finer and nobler elements of the boys’ nature to run
freely. He should interpose only now and then to guide and even more
ocecasionally to chastice and to prune. The passion for the Beautiful
and the Good and the True is implanted in all. But different persons
have different strata impeding the upward thrust of the fountain. The
scoutmaster and the schoolmaster must help the surging Humanityward
and Nature-ward and God-ward impulse find its way out. They must
have true reverence for the human personality and they must be in-
vincible optimists.

Like all other great Universal Religions, Hinduism gives a power-
ful lead to the scoutmaster and the schoolmaster. Mr. F. W. W.
Criffin rightly says “As a respite from conside.ring the present welter
of psychological facts and fancies it is interestlng_? to recall that thre.e
thousand years ago Hindu teachers were postu].atmg a threefold mani-
festation of Divinity, as Wisdom, Power and Will. The,;v taught, more--
over, in accordance with the tenet as, al?ove, 80 .bel(lw tha}t the mani-
festation in activity of humanity was 51m11ar.ly triple”. He is, howevler,
wrong in thinking that the truth that Love is a form of Power and also
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transcends it was the discovery of a later age. Hinduism teach

Fove is the fusion of Wisdom and Power and Will and hth teﬁc es‘that

is but the outflow of Bliss. The deepest thing in man a HOVe .)tsclf’

Whatever we think and say and do must allow the :szprji}':(l)]rllessé
S8 [0}

Happiness through Love which flows through
b cgh t ;
and Power and Will. oueh the channels of Wisdom

Such Happiness is quite different from Pleasure. Pl
following the call of the senses but happiness implies. folloea:gure ol
of the' soul. There may be pleasure in tasting a forbid(;vmgf th.e call
there is pure pleasure in looking at a star. The scoutmasetn rl_llt bt
schoolmaster, must store and radiate happiness if he des{rer’ ke the
tr'ue happiness in the boy. When an electric current is senist;O- evake
wire m'agnetic power is generated there, and such a wire lc')ugh .
magnetism to another wire which is brought into the ma Can'lmpart
If the scoutmaster and the schoolmaster are full of the spi gtne?c ﬁelc'i.
ness and Love and have Wisdom and Power and Will t}ll) Y 0' Happl
s.uc‘h qualities in the boys. Just as a torch can be k’ind(leydw111 ke
%wmg flame, so life must shine by torch of life. Only a 1'? only a"t i
ideals can impart ideals and then lead to their realisation e of realised

When I refer to ideals, I wish to m i
than institutions, must be the means of ilkeelplitngiiz te};at the'y, e
ness z.md Love and their derivatives viz,, Intellect and I;El‘risstl.on of Hap?i-
The 1d.eals must, in the case of boys, cling around ind(') 1'(()in o Wll'l.
bence important in India to stimulate the admiration of t}iVl AT
immortal heroes of the two immortal epics of India © bos for the

shall refer to these. In a later Chapter 1

If you wish to cu

other flefects, there is no use in givingr}eli:j1 Eﬁzr;)fcf:)l;ezgoi or t}.left or
stern' injunctions. Make him love Harischandra and Raom e
heroic characters. At the same time tell him to love all a and other
loves. himself. Then he will himself refrain from harmi others as he
uttering untruth or by depriving them of what the hmmg others by
fore him the symbols around which the affections (}),f ti"e. Place be-
?lung for centuries. If you wish to bring in the tote e1 people hz?ve
in the Garuda or the Swan or the Bull or the Peacorl][{1 ; ement,.brmg
the Elephant etc., and let him think not of the be Stc 011:‘ the' Lion or
but also of the God and Goddess connected Witha»i t orP the bird alone
ches us the value of autosuggestions and external Su. Sychology tea~
put the power of suggestion to the maximum u ggesftlons.‘ D(? w.e
capable ? Do we really hitch our wagon to a star ? SlfToto at‘fﬁmh A

Quite as important as S i Ever out trooo should
ymbol is Song v 00p S
' . . s
have its Troop Song besides the song to God and the Naii(:nal Ant ;
nthem
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and the song to Mother India. In song there is not a mere lifting up of
the voice ; there is a lifting up of the heart.

In the same way each scout troop must have its flag. The flag is
a centre of loyalty and a symbol of aspiration ; if every troop has for it a
special flag along with the Union Jack and the Indian National Flag,
there would be a welding together of comradeship along with Loyalty
and Patriotism. Every boy—nay every man—needs external aids to
intensify and to fuse together his Joyalty to God and Crown and
Country.

It is good also to have a special motto. The general motto is ad-
mirable. But a special motto gives a sense of ownership and intimate
possession. Everytime we read it or hear it we feel as if we are knit
more intimately to our comrades and renewed in spirit. The human
mind has subtle mysterious Pprocess by which it sublimates itself.
External aids to such sublimation are of value as quickening and in-

. vigorating such process of the mind.

We hear much about the still small voice of conscience. But
while the passions are strident and eruptive, we cannot hear it. It is
when by the above said and other external aids the passions are calm
that the still small voice can be heard. Mere external codes or ser-
mons are of little use.



THE PRIMARY TEACHERS—THEIR PAY AND EFFICIENCY
BY

PROF. M. S. SRINIVASA SARMA, M.A.,

National College, Trichinopoly.
I

“The usual reply in regard to the responsibility of teachers is that
not much can be expeceted from a class of persons who draw low sala-
ries and work under difficult conditions. 1 am not brepared to accept
this as « legitimate excuse. In the first place keenness in one’s work
a{ld the endeavour to do the utmost which lies within one is not the
prerogative of the wealthy and high paid only. Lack of this world’;;
goods and difficult conditions have throughout history never prevented
real inspiration, scli-sacrifice and ardent zeal for a particular type of
work.”” Mr. R. M. Statham (Address to the Coimbatore District Ele-
mentary Teachers’ Conference).

« « %
£ *
*

“1It is unfortunate that the (teaching) profession has not been able
to organise itself sufficiently to withstand adverse influence. It tea-
chers are ill-paid, if there bhe no security of tenure, if their continuance
in service depends or. the whims and fancies of managements, is it pos-
sible that they will be in a position to perform their daily tasl«; properly
and inspire the siudents in the right direction ?’—Dr. A. Lakshmana:
swami Mudaliar (Madras University Convocation Address.)

* * *
* *
*

Reconstruction is the watchword of the hour.
schools stand in urgent need of reconstruction.
cation to a wheel. What he meant was that educ
set going on proper rails in the right direction
men will travel with ever increasing velocity
bered that especially at the kindergarten stage the teacher is dealing
with forces that make for the liberalising of life, the strengthening of
character, and the creation of wholesome and stimulating ideals. ' The
formative factors which are to shape the individual and mould s.ociets;
are in his hands. !
of character and
integrating educati
cher is thus the
ency depe

The primary
Plato compared edu-
ation, like a wheel, if
and guided by the right
- It should be remem-

on with the life of the nation. The elementary tea-
very bhackhone of education ; and upon his effici-
nds whether we are to become an ed

ucated nation or not.
The great purpose of elementary education is to

give the “elements” of

He is in a strategic position to supervise the growth .
culture in children, and is directly responsible for -
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education to the children, that is to say, to lay the foundation for all
other education.

The most difficult of all educational work is to teach young chil-
dren. It requires special skill, in-born ability, and high technique,
quite different from that required for the teaching of high school boys or
college men. In fact the professor's work in a college or even the L.T.’s
routine in a high school is nothing when compared to the task of the
elementary teacher. Even a tyro in psychology will tell you that the
education of a child during the first ten or twelve years of its life is of
the greatest importance, and that the way in which the child is handled
during the years of infancy and boyhood determines its character and
career to a much greater extent than any education it receives after-
wards. Unless and until the invaluable services rendered by the pri-
mary teacher are recognised and attempts made to elevate him to the
position he deserves, all steps devised to further the cause of the higher
education of the country are foredoomed to failure.

Fairness and uniformity of administration are the real achieve-
ments of modern civilisation. The affairs of men to-day are strictly
governed by “ business principles.”; and the significance of professio-
nalism in our modern social life may be measured by the fact that a
thousand and one “ codes of ethics,” and “standards of business” hava
emanated from professional and business crganisations. These are
symptomatic results of a complicated and deeply rooted social move-
ment. The professional man by virtue of his superior ability and
training in a particular field of activity feels entitled to charge for his
services. And this prerogative is not only granted and secured to him
by law but by the public as well in its recognition of the desirability
of seeking his services. And yet the present Director of Public
Instruction, Mr. R. M. Statham says that low salaries, mean and des-
picable persecutions and difficult conditions should not stand in the
way of real inspiration, self-sacrifice and ardent zeal. This is sublime
idealism indeed! But should the pocor elementary teachers alone
by obligated to sentimental and absolute idealism ? Are the doctors,
engineers, lawyers, D.P.I's and D.E.O’s, precluded from considering the
financial side while engaging in their particular type of work ? Does
not the professional career in the sense of the performance of services
entitle a man to a relatively decent income ? Is the doctor ashamed to
demand, and does the patient grudge to pay. the usually heavy fees
charged for services rendered ? Why then should the schoolmasters
alone be asked to deliver the goods in a spirit of self-sacrifice in a world
which is based on economic and industrial foundations ?

4
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The clementary teacher’s pay is a paliry pittance of 15 or
20 Rupees. He is paid less than all other members of the profession,

but has larger classes and longer terms.  Imagine the teacher, with this
absurdly low salary which is not free

from unjust and inexcusable
“cuts ", himself always the ta

rget of mischievous and cruel attacks
from the Board Members and Inspecting Officers and in perpetual
dread of losing the joh—Do you think these conditions will enthuse him
to discharge his duties with zeal and earnestness ?

That teaching is a mission and not a profession, and that the tea-
cher should not besmirch his fair name hy

and rewards for his services is not in
vehement in his attack on the
for their teaching.

any considerations of pay
any sense a new idea. Plato was
sophists for their practice of taking fees

The sophists were the professional teache
City-States who did duty on strietly
manded heavy fees for their tuition.

rs in the ancient Greek
“business” principles and de-

His reason was that it created a false re

lationship and robbed the
teacher of the

independence he ought to maintain. His conviction is
that education is an affair of the spirit, and that spiritual goods cannot
be bought with money. But what is the condition of India to-day ?
Education with us is state-supported and state-regulated ; and all
schools are under the control of some public body. The Government
not only prepares the syllabus, but also, with its army of inspectors and
the whole gamut of rules and regulations controls the entire process of
educationn so much so that the initiative and the responsibility of the
teacher are practically killed. He is more anxious about the “ returns ”,
and the abject adherence to “ departmental rules” than about the learn-

ing and the adoption of the latest and the most effective methods of
teaching.

“Physician ! Heal thyself.” Will there be any room for the whole-
sale condemnation of the primary teachers if the educational officers
and their deputies think less of the red-tape and more of the human
side of educational work ? How many of the whole host of the inspect-
ing staff are conversant with the latest discoveries in applied psychology
and consider it their duty to initiate the primary teachers in the most
efficient methods of teaching ? Tt is open to question, moreover, whe-
ther our authorities, the Boards and committees are throughout inspired
by that true knowledge of life and its meaning which is the only genuine
qualification for their task. At any rate it is they who lay down the
lines on which teachers are compelled to work. In these circumstances

it is adding insult to injury to preach to the starving teachers the inane
platitude that money is “ filthy lucre.”
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There is an entirely erroneous impressiog in the mn‘ui.s Off_m,of; e(i)lt‘

that teachers in ancient India did not receive remunera ion l01 :
o fessional services, and that we would therefore be disloyal to ous
iiiteiiaditions if we should demand pay. Manu says II. 246.

g1 fewod miAzd FAAE Arad |
qUe VRY ArEiTE GTAKNAATTEA )

The pupil should bring about the satisfaction of the teache:xt‘b(?;
flering him a piece of land, gold, a cow, a horse. a‘n uml?rellaiIali);ll )
:andals a seat, paddy vegetables and clothes. Again he says .

FsAIafa JAG ITATE: § I=4T |
“He is called an Upadhyaya who teaches for the purpose of mak-
ing his living.” o
altogether ignore plato’'s objection that a'ny-
thingo fa;;rssih;fq Caancr:)(;:lmercgial spirit is a desecrat]ioon fof e;irtcl)(;in;);:é
at those who follow this high vocation must be r'ee om the
an'd th?t erv motives. But the only way to safeguard. t .e is
"Lamt . mercenf tsllle teaching profession is the complete equalisation of
mter?smdness or kind of educational work with a uniform sc;%le of
‘Salanes fOrf evleerigth of service only. The salary should be sx_xi?ﬁ_mently
Fl;;::ll etr:)t sZZure freedom from petty anxieties, adeqlllste facﬂr}‘t}l]esr efoig
1 i & rovision for old age. e
e o ?nihgar:/ae‘gil:eg,o; iilrﬁ);: p\f/;yp Principals, Professors and Ins-
e reasor}ll mld be paid higher salaries than the primary teac.hers. T}ll{e
peTtorS . (I)lufOr prefermen‘; should be the fitness for the paruclar wor(i
%r;xz (:‘fj;oﬁtting reward for those engaged} in educatlor;rils -_g;ii’c;:r Z:; i
fuller opportunity for service. Work is 1t.s ov;n }i‘e(\:;le P at,home
ial work, work suited to one’s talents, in whaic Jecls an pome
iiﬁliomfort:;ble, and in which cone can exprlessh ones;ligzr; -12 Sihich one
. \ the co
- k')e proﬂ?.thltr;z;%egsnsof Stphl:tst;}f;azrc?rln the Principal to the Pandif;
o ’ lary of Rs. 120 a month. We all to-day protest
draw e Same'sat the caste differences and the al'rogaI}ce of the
vehemently agamSBut what about the numberless (artificial) castes
e me~n . Principals, University Professors, College Lecturers?,
o Hgadmssliell’? High Schéol teachers and elementary schoolmasters ?
DEO’s, DP.ls,

behalf of University teachers,
i ntly urged by and on ‘

.It . fz:? uethaty if the profession does not offer what are stx}'lanieli
o ’] rv and better prospects,” it will fe.ul -to attract t 1? dei
called gél)()d - any Why then, I wonder, is this principle not applied to
men and women.
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the primary teachers by Mr. Sthatham ? For
pendence, the

of the teacher

e blonst of e ? a ‘number of reasons, inde-
. § g manhood is not commonly the lot

s .Ho is 'every.-'wl‘iere a man who has put the grosser
rize {uisition behind him ; but if he is to be effective in the work
Zf his modest ch({ice, he must ke paid enough to maintain hig family in
le'cent, corpfort without extra earnings, to be able to purchase the tools of
his trade in the shape of a select library, to have a change of scene once

a year, and to be able to dis I o )
students. 0 dispense an unassuming hospitality {o his

The teacher is the pivot upon which the whole educational syste
moves. The most essential condition {or the success of educati 53’5 L}r1n\
supply of a sufficient number of men and women of the 4t ,a{)(m I; ) ;
to train character and develop thought. A failure heﬁ)h ‘QSt l'ttf{v
qu.ality or quantity would paralyse all advance and fyr a: regdf .
brightest hopes. The conditions of service should be made psate the
ble for men, of independent spirit and more attractive to r;nm‘e }01-01..&‘-
rate ability. The educator must he released from c;m N 'hrs{_
restraints, and he at liberty to express his individuality in th r'l;entlonal
methods of his school. In short he must be trusted. and 1‘eceeilv§ac1;ﬁ2¥1(}

; ia

St 1 due { 1 p c g o p anc f
con dela‘ on l O 11S lofessl()llal St lll(h]l’ r\Il(l ]le ort
1m nce o
1115 service,

THE TEACHING PROFESSION

“All of the Professions have this in conmmon :

of humanity. that they exist for the welfare

. But each has its special obligation and field of work -
ir;:)r::l zi ::j ltaw ‘arluli %)erf?ct' ‘_?ustice'; the physician or surgeon to I:a’feTgEZrlc?tsztgo'
o o o cultivate spmt.ual life and safeguard social ideas; the engine t’
teacherptL:) flgg:afe;-};; ;he archltegt to construct useful and beautif,ul build?ngs(?rthz
observed tha£ tcli : e‘;{on-g learning an‘d growth among all the people. It wiil be
cannot be iustic(:: tab'th o t}-le tez'xcher is at the foundation of all the others, There
without goodb habi::l. OUt th(elhgence.; he.alth without knowledge ; spiritual life
teacher's work is thé ;10 fi " and engineering without taste and aspiration.  The
st Important because it touches all of life.”

JOY ELMER MORGAN,

THE SOUTH INDIAN TEACHERS UNION PROTECTION FUND.

MINUTES OF THE ANNUAL MEETING HELD ON 7TH MAY 1937.

The Ninth Annual Meeting of the General Body of the Protection Fund was held
at the Conference pandal at Tanjore on Friday the 7th May at 2 p.m., with Mr. M. 5
Sabhesan in the Chair.

a5 members were present.

Mr. M. K. Ramamurti, Hony. Secretary, presented the Annual Report. It was
resolved that the Report be taken as read.

It was then moved that the Report be adopted and the propostition was seconded.
Members offered suggestions while discussing the motion. Messrs. M. R. Subra-
manya lyer and S. S. Viswanatha Iyer of Gobichettypalayam suggested that the
vate of fine on overdue call money be reduced in view of the hardship caused to
many a poor teacher by such a heavy penalty.

Mr. C. Ranganatha Iyengar (Gooty) pleaded for a more vigorous drive {or
membership and Mr. Kalyanarama Iyer (Tirukattupalli) suggested the need for a
well thought out plan for propaganda work.

Mr. T. P. Srinivasavaradan (Madras) suggested that till a sum of about two

 lakhs is invested in gilt-edged securities, money should not be invested in com-

I

N,

mercial enterprises. He also stated that the average age of members admitted
during 1936 was well over 34 as deduced from the addition to the Reserve Fund.
The Secretary pointed out that the calculation of average age referred to by the
member was wrong. The cash and market price of the bonds owned by the Fund
and various other information of routine details were furnished as requested.

The Report was adopted unanimously.

The following office bearers were then elected :—
President.—Mr. M. S. Sabhesan, M.A, Professor, Christian College, Madras.

Vice-President—Mr. R. S. Subramanya Iyer, B.A., L.T., Hindu Theological
High School, Madras.

Secretary.—Mr. V. Srinivasan, B.A., L.T., Hindu High School, Triplicane.

Other Members of the Board —Messrs. N. Kalyanarama Iyer, B.A., LT, Siv
Sivaswamy lyer High School, Tirukattupalli; E. H. Parameswaran, M.A., LT, Head
Master, Thirthapathi High School, Ambasamuram; M. K. Ramamurti, B.A, LT,
T.T.V. High School, Madras; S. T. Ramanujam Iyengar, B.A, L.T., E. R. High School,
Trichinopoly; S. Srinivasa Iyer, BA., LT, S. M. D. High School, Vellore; S. Srini-

vasan, M.AA,, LT, Theosophical College, Madanapalle.

Auditor.—Mr. V. Soundarajan, B.A., GD.A., RA., Madras.

The budget was placed before the General Body for information.

The meeting next placed on record its appreciation of the services to the Fund

by the retiring officc-hearers.
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. The amendmcn}s to rules Nos. 6, 9, 12(a), 12(b), 14(b), 18 and 19 given noti
of were taken up for consideration. The amendments to the above antimi dno 1lcc
; he < > ned rules

were carried, except the one relating 12(a). Th :
] g lela). e rules as finally amende
General Body will read as follows:— ) y amended by the

Rule 6.—Second paragraph :— Applicants for admission to the Fund
allowed to pay the sum referred o in Rule 6 under Admission in et 1 o bc‘
not less than Rupec one per month but they may be admitted as menlgit~a mcm's o
the last rupee is paid within six calendar months of the first pa n:xds pI‘OV.ldC.d
the calendar year whichever is earlier; if the entire amount }fe yx int (.n' w¥th¥n
the prescribed period, the amount alrcady paid shall lapse to themF paid within
carried forward to the Reserve Fund.,  Applicants who have been allo L\lcrild and 1'.)0
instalments will be entitled to the benelits of the Fund only [rom th W(; » Py
admitted as members on complelely paying up the sum ;‘e[erred (i i:waiiflebZ"ng

Rule 9. Benefits: Remove the portion of the Rule beginning from ‘B fits’
enefits

in line 5, and ending with “shall be isswed, in line 16 i
, RE s and 3 v ;
ot pasasranh : substitute the following

‘ Benefits shall also be payable on increased scales for proportionately i
monthly calls; but on a single life, not more than four units of bd L(y ‘mcreased
issued in the case of members within 35 years of age, nal more t}e\.t\m 1t; ‘shall bL
in the case of members befween 35 and 38 yeurs of age and not more Lt;: e um'ts
in the case of menbers between 38 and 40 years ol age, on the date <fm tW(? 1“?“5
for admission, provided that this clause shall apply only to adnliss‘ionsoor?ig:xl(llcefli?:\

7th May, 1937, the admissions prior to that de i
, , ssiox ate being governed b isions i
force in that hehalf until the said date’ y the provisions in

Rule 12 (b) ‘A married subsecriber shall not ordinarily be permitted to as

sign the amount of benefit to any one other
' or than the subscriber’s wi
e e e subscriber’s wife, or hus-

Rule 14 (f) Notwithstanding the foregoing, if such a person applies withi
a further period of three months to be reinstated as a member of the F \:,ll H«;
- - vy it H M 9 " ' u
pays a reinstatement registration fee of Rupee one and the arrears of sub‘n' o
and annual contribution togethier with all the seription

. monthly calls and fines, if : >
for the period up to date ol re-admission, he g

may be eligible for readmissi
shall however be open to the Bowrd to readmit a member condoninegdde?;}‘f::’oz;elz};

%n the submission of application for readmission or the failure to pay the d i
lulAl or both ; and on such reinstatement he shall become entitled to( );;ll t(l)'\ u'eshir‘l
privileges and benelits of the membership of the Fund. ¢ e

Rule 18.—The members of the Board, and ar: auditor or auditors shall be
clected annually by the members of the Fund at a meeting to l: }-\l?clls Sd'd 'l:
not later than the 30th of June, following the year of rewort, a de ‘hell }(l)rldmaf;;'}:
till the subsoguent clection.  Interim vacancies in the B(L)ard’ ;F MZrzlgenfentom':;

be filled by co-option by the Board; and
ard ; such co- she
office for the unexpired period. oropted members shall fold

Rule 19.—Add the {cllowing as (d).

The Board shall have the power to appoint a member of the Board as ‘Presi-

dent’, ‘ Vice-President” or ¢ -
Occur, ’ President’ or ‘ Secretary’ as the case may be, when an interim vacancy
s.
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The following Resolutions were next considered and declared carried : —

RESOLUTIONS

(a) Resolved that the amounts lying unclaimed for over twelve months in the
suspense account of non-members and of persons who have ceased to be members,
do lapse to the Fund and the same be carvied over to the Roserved Fund.

(b) Resolved that the amount outstanding as special and ordinary loans or as
back fee from such persons as have ceased to be members of the Fund as on 7th May
1937, be wriiten off and the same be debited to the Benefit Fund Account.

(c) Resolved that the moneys due as loans {ordinary and special) together with
interest thereon from members, who by default, have ceased to be members and

who have not been readmitted. shall be written off and the same he debited to the
Benefit Fund Account.

The Meeting came to a close at about 4-30 p.m.

M. S. SABHESAN, V. SRINIVASAN,
President. Hony. Secretary.
Triplicane,

22nd August, 1937

N. E. F. DELEGATION AND CONFERIENCE
RECEPTION COMMITTEE

An influential delegation of New FEducation Fxperts will
visit Madras during the last week of October 1937.

A Conference on New Education and special group discus-
sions on New Education Problems are being organised.

Join the Reception Committee at once.

Particulars of Membership—Minimum Rates.

Patron .. Rs. 25
Donor .., 10
Institution .. , O
Individual o, 2
Teachers under training .. Re. 1

For further particulars write to K. K. Jacob Esq., M.Ep.
(Leeds), Secretary, N. E. F. Reception Committee, Christian

. College High School, G.T., Madras.

All remittances to S. Madhava Rao Esq., Treasurer, N. E. F.
Reception Committee, Christian College High School, G. T,
Madras.



THE S.1.T. U. WORKING COMMITTEE

Proceedings of the meeting of the Working Committee held on 14th Avgust 1937
in the office. .
Present. Mr. S. K. Yegnanarayana Iyer (in the chair)
Mr. M. S. Sabhesan.
Mr. S. Natarajan.
Mr. V. Bhuvarahamurthi.
Mr. V. Srinivasan.
Rev. Milion G. Kuolt.
Mr. S. T. Ramanuja Iyngar.
Mr. C. Ranganatha Iyengar.
Mr. S. K. Subbarama Iyer.
Mr. E. N. Subramanya Iyer, and
Mr. E. H. Parameswaran.
1

83

I The secretory rade a statement end urising out of it the commitlea passce
the following resolutions.

(1) The Director of Public Instruction be requested o see that steps are taken
to change the existing rules regarding the provident fund as the working committee
is well aware of the fact that the requests contained in the memorandum contra-
vene the rules as they are at presnt.

(2) The invitation of the South Kanara Distriect Teachers’ Guild to hold ihe
next Provincial Educational Conference be accepted.

(3) The District Teachers’ Guild, West Godavari be affiliated to the S. I. T. U.

(4) That Mr. A. V. Kuttikrishna Menon, Principal, Zamorin's College, Calicut,

be our representative at the Inter-national conference of the Educational Associa-
tions to be held at Japan.

(5) That the expenditure of Rs. 2-8-0 incurred by the. secretary in giving tea
to Mr. Kuttikrishna Menon be approved.

(6) That the sum of Rs. 66 paid by the Tinnevelly District Teachers’ Guild be
accepted in full settlement of all amounts by way of subscription due from the Guild
upto the end of June 1937.

II. Mr. S. K. Yegnanavayana Iyer., made a statement regarding the Publishing
Company viz., that application for its registration under the Co-operative Socie-
ties’ Act has been forwarded to the Deputy Registrar, Madras and that the work could
be started as soon as the bye-laws are approved and the certificate of regisration is
received.

III. Mr. S. K. Yegnanarayana Iyer made a statement ahout the visit of the New
Education Fellowship Delegation and the step taken by the S. 1. T. U, in organising
an Ad Hoe Reception Committee. The action taken wag approved. The secretary
was authorised to send an appeal to all the constituent Guilds and teachers’ asso-

ciations requesting financial help in the matter of giving proper reception to the
delegation.

IV. ) It
Rangaswami Iyengar, Principal, Hindu University, Benares and Dr. Bhagavan Das

was resolved to recommend the names of Rao Bahadur K. V
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of Benares, to the presidentship of the coming All-India Educational Conference to
be held at Calcutta.

(ii) The following people be nominated to be the representatives of the
SIT.U. on the Council of the All-India Federation of Educational Associations.
Messrs. E. H. Parameswaran, C. Ranganatha Iyengar, M. S. Sabhesan, S. K. Sub-
baraman and W. Satyanarayana.

(iii) That Messrs. N. Subramanyam of Teachers’ College, Saidapet and
S. Nataraja Iyer be allowed to go as delegates of the S, I T. U. to the All-India
Conference and the Treasurer be empowered to pay the delegation fees of these two.

(iv) Mr. M. S. Sabhesan is requested to draw up a list of subjects and send it
to Mr. Khattry for consideration at the conference.

V. It was resolved that the Education Week be held from the 25th to 31st
of October so that it may synchronise with the visit to the City of Madras of the
delegation of the New Education Fellowship. It was further resolved that an Ad
Hoe Committee to be in charge of the Education Week Celebrations be formed as
usual.

V1. The following members were co-opted to the Executive Board of ihe
S I.T.U. 1. Mr. M. K. R. Dikshitalu, Prasident Teachers’ Association, M. H. School,
Bimilipatam. 2. Mr. M. Seshachari, President, Teachers’ Association, R. K. Middle
School, Allur, 3. Mr. P. V. Gangaraju, S. R. High School, Challapalli, 4. Mr. T.
Suryanarayanamurthi, Taluk High School, Tenali and (5) Mr. E. D. Martin, Wardlaw
High School, Bellary.

VII. The report of the convener. Vigilance Committee is rvecorded and further
communication from him is awaited.

MASS EDUCATION

The Government communigque on the reorganisation of education was consi-
dered. As the proposals for the reform of Secondary education contained in the
communique were considered by the Working Committee at their meeting held on
the 6th and 7th March 1937, the Committee concentrated its attention upon Elemen-
tary education and the following resolutions were passed :—

VIII. (1) That mass education should not be taken as synonymous with
Elementary Education as is done in the Government Communique.

(2) That separate and adequate provision should be made for adult education.

(3) That while admitting the existence of stagnation and wastage in element-
ary education it is of opinion that the causes pointed out in the communique are
not only those referred to in the communique and that many important contribu-
tory cases like inefficient supervision have been equally responsible.

(4) That while recognising the Government view that the most urgent need in
mass education at the moment is to eliminate ineffective and inefficient schools,
the committee is of opinion that Government should consider at the same time the
desirability of converting these ineffective, inefficient and incomplete schools into
complete economically well filled and well staffed primary schools.

(5) That universal compulsion should be introduced at a very early date to
avoid wastage and also to bring in and retain children in schools.
5
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. (6) That the compulsion contemplated in the Government  Communique  is
inadequate, unsatisfactory and disappointing and . -

nothing short of universal ¢ 1-
sory education would satisty the ideal of 1007 literacy of the nation rsal compy

(7) That the first charge upon the available resources of the

i ; ; slat ansi
of education up to and including 5th standard, ¢ be expansion

(8) That post elemenmary schools, complete in themselves and intended ¢
“hildy C e < . . Lves nded for
children of age 11 plus, more or less on the lines of central school

in the Hadow Report should be started in central areas s contemplated

(9) That the direct responsibility of the Government in the matter of findir
adequate funds for Elementary education should be admitted o Hnding
(10) That no reform in elementary education e i

ary ¢ an be satisfactory yuy i
. . less o S
}mprovem.ent he brought about in the service conditiony of tcnch(%rs-y as -css LH@QUVC‘
in resolution No. 7 of the Tanjore Provineial Educational Con[erb o (o mplated
the S. L T.). eree (Page 262 of

(11) That the posts of divisional inspeetors be abolished and

ducted to reduca the number of officers in the e o scrutiny he con-

ducation department,

(12) That the idea of Increasing the existing number of inspe
and the services of non-official educationists be utilised for pul‘go
to supplement inspection by Government agencies

ctors be given up
ses of supervision

(13) That the suggestion contained in the communique of associating th
department in the matter of supervision be abandoned. ¢ revenue
IX. Service Conditions of Teachers—That Messrs: S, K. Yegnanarayana T
and M. S. Sabhesan representing the Union do wx ‘ hos

ait in deputation upon the Chi
o e . s . . N tef
Mml:stel /and the Minister for education and request them to see that the admini-
strative amndements of rules ’

suative ¢ 5 of the M. E. R he effected with a view o standardisa
ne salaries und to ensure security of tenure as provided in the Local Boards Act

X. D. P. I's Coimbatore Speech.- The Waorking Committee considers the re
;nalks made by Mr. Statham in his Coimbatore speech on Elementary Educatio
ke ' : i n
e‘paltn?ent about elementary school feachers are far tgq sweeping and the com
n . ~ . . . > - -
b}\ttee 151 of opinion that they are undeserved espectally in the light of the deplora
e conditions of service under which th cen : o
ese teachers have bee ki
years. The committee is further of opini g othen g all these
b T of opinion that there are me i
: ' i e are many other ¢ ¥
causes responsible for this deporable siaie of affairs Y e contributory

X1 (T}ravancorc experiment.—The Committee welcomes the idea of the Tra
vancore Government in allowing coriai } ‘ ot
‘ g certain schools to experi i
' v : ol periment in the matter
changing the working hours from 10-4 1o 7-11 in the morning matterof

XII. 5 T ¢ :
Yegnanar;ta\:’asllesolxed that a small sub-committee consisting of Messrs: S. K
I Digtricty Tzaciet‘,JM. S Sabhesan and S, Natarajan be appointed to circularise;
E ers’ Guilds and gather their views on the Government Com

IIlumque, Co—()ldmate t}le lnformatlon thuS a$: 1]191 an ce it befOI W OIk"
, iy ga C‘d d pla e the

REORGANISATION OF EDUCATION

VIEWS OF THE S. 1. T. U. ON SECONDARY EDUCATION

The opinion of the South India Teachers’ Union on Secondary Education for-
warded to the Government in March is as follows :—

I. The South India Teachers’ Union considers it desirable that the duration of
the secondary schocl course should continue to be six years as at present for the
following reasons ;—

(a) The extension proposed in the drafi resolution will be a great strain on
the slender resources of a large number of pcor parents who have no idea of allow-
ing their children to go to the University.

(b) Very few secondary schools will be in a position to run the VII form
with their existing resources in cccommodation, men, equipment and so on unless
liberal grants-in-aid are placed at their disposal by the Government.

II. The South India Teachers’ Union is of opinion that an external public
examination proposed to be held at the end of the IV form stage is undesirable for
the following reasons:—

(a) The proposed examination which must be a uniform p1<1blic examination
in view of the purpose for which it is intended to be employed, will come to exer-
cise a dominating influence over teaching with the resuit that cramming will be
the order of the day from I form upwards.

(h) The IV form stage is not the stage when a definite decision regarding
the future of the pupil can be arrived at with the help of an external examination
and very soon the cry of slaughter of the innocenis will be raisd once again every-
where.

(¢) The individual differences of pupils will never be given any considera-
tion and metheds that will pay in the examination will be resorted to though thcy
are unsound educationally.

(d) An examination of the type proposed in the draft is unreliable and it
can give no help in determining the courses for which the pupils are fit.

(e) The test will result in merely eliminating in a very arbitrary manner
a number of pupils and the stagnation of a large number of boys at the IV form
stage will become a far more serious problem.

II. The South India Teachers’ Union is of opinion that no good case has been
made out for a definite restriction of the number of students in secondary schools
and that any proposal which will result in an arbitrary restriction of the facili-
ties for higher education will prove detrimental to the general progress of the
country for the following reasons:—

(a) The congestion in colleges can be relieved by the Universities themsel-
ves which are at liberty to fix their own standards for entrance and any proposal
to restrict the number of pupils in secondary schools with a view to preventing
overcrowding in colleges will be a drastic step.

(b) The Secondary school population in Madras Presidency forms just half
a per cent of the total population of the presidency and the lollowing figures
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show how any proposal which seeks to restric

t the n ¥ ils i
dary schools will be regarded as a retrograde umber of Puplls in Secon-

step.

No. of Sec. school pupils in

Countries. Population. literary and Technic |
: a
schools,
Eneland About (in millions) - —
nglan 37
Scotland 5 12,00000 nearly.
Canada 10 2,50000 "
Australia 615 00000
South Africa 8 250000 |,
New Zealand 114 1,00000 |,
India 370 1:00000 .
MADRAS 45 lg,ggggo "
) 0,

. () The need for a wider diffusion of Secon
in view of the responsibilities the country will
constitution In the words of Lord Curzon Sec
employment, the condition of all national adva
stepping stone for every class of the communit

dary Education ig real espe
have to shoulder under the
ondary education ig

nce and brosperity,
y to higher things »

cially
new
“the key to
and the sole

. IV. The South India Teachers’ Union is of
is a policy of a sound regulation or distribution

and that a well-planned scheme of diversion at
the following reasons :—

Ofplnlol:l that what ig really needed
ol pupils and net one of restriction

(a) The literary type of the
and it takes no notice of the diff
are fit to pursue Secondary Educ
for pre-university courses,

present secondary system jg found to be
narrow

erent aptitudes of a large num
‘ . umber ils wh
ation with advantage though they r:fayp l;pltlsb ﬁ(;
ot be

{b) There is a need for alternati

( ve courses or diversj
provide ample scope for individual differences and a fled cour
geneous character of the Secondary school populati

ses which wil}

Te necessary owi
Ing to the
on. hetro-

(e) Pupils who are keen on proceeding to the y
school beyond III form stage should be encoura
there a.  provisions for compelling pu
tinue to attend part-time and evening

. pper forms of the Secondary
ged to do so, when in other countries

pils to remain at school ¢
schools til]l 17 and 18, ol till 15 and to cop-

(d) A scheme of natural diversion whe
. reby pupils
tarily the courses for which they are fit with th: hei:e .

bled to select volun-
will be better than an arbitrary elimination b

of parent
. s and
¥ examinatiop, teachers

(e} Diversion cannot be effective under the sche
solution since the adoption of a lower standard for vme
sise the prevailing erroneous notion that they are of oc?t
intelligence on the part of the pupil. anin

.proposed in the draft re-
1onal courses wij] empha-~
ferior type and require no

V. The South India Teachers’ Uni
be regarded as the prime question in t
it regrets that the Government has n
at least an outline of the alternative

on is of opinion that diversion
he reorganisation of secondar

ot chosen to indicate in thei’i
tourses to be provided iy the

is and shoulq
education and
raft resolution
middle of the

the HI form stage is necessary for
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secondary school course. It feels that in the existing circumstances a bifurcation
at the end of III form may be attempted and that secondary schools may be enabled
to offer alternative courses so that pupils may complete their secondary school course
either in the pre-university line or any vocational line.

VI. The South India Teachers’ Union recommends that for bringing about the
proper distribution of pupils in secondary schools it is desirable to bear in mind
the following points :—

(a) All pupils’ proceedings beyond the III form should be placed on the same
footing and regarded as secondary school pupils.

(b) The total load on the vocational side be the same as that on the pre-uni-
versity side but the emphasis on different subjects should vary with the nature of
the selected course.

(c) The courses of study for pupils in the vocational side should, while attempt-
ing to give a definite vocational bias, also provide for a minimum of instruction in
liberal subjects so that they may be able to play their part as citizens intelligently
in addition to acquiring the manual skill required for a specific trade.

(d) Education for citizenship should not be forgotten in any scheme of reor-
ganisation.

(e) All pupils should be enabled to receive a Secondary School Leaving Cer-
tificate if their conduct and progress be satisfactory and a public examination at
VI form should be dropped.

(f) Secondary School Certificate holders alone should be considered eligible
to appear for the University entrance examination or Madras Service Commission
and Government Technical examinations and the certificates should also be regarded
as qualifying the holders for admission to technical institutes or training institu-
tions.

VII. The South India Teachers’ Union agrees with the view of the Government
that a pupil who is not fit for a literary type should not be encouraged to proceed
to the University on the ground that he belongs to the backward community and
that clever students from the backward and poor communities be enabled to take
advantage of the facilities for higher education through a generous system of scholar-
ship and fee remissions.

VIII. The South Indian Teachers’ Union also agrees with the Government that
the age limit for recruitment to clerical establishment in Government service may
be reduced to 19 so that a large number of pupils who are only anxious to enter
public service may be diverted sufficiently early.

Note. The views of the S. I. T. U. regarding Reorganisation of Elementary

" Education will be found on page 387 of this issue.
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FILMS FOR EDUCATION
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Educational System at Birisiri & Bratachari

: ' rIsix Ideal i
Rev. Victor J. White of the Birisiri Mission, Mymensin:,har:;(:rigly.thn;ﬁ Exercises. ¢
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ferro-concrete, etc.,; 1 Middle English School with extension classes in agriculture
_120 students; 1 Guru Training School with 25 students.

Our experiments have covered the whole range of primary and secondary edu-
cation and we have been able to lead the way in developing a system where theory
and practice are well-balanced. Handicrafts and agriculture have been incorpora-
ted in the curriculum of the schools thus providing for the students.

The question of suitable physical instruction has received careful attention
and we have introduced a variety of exercises based on the western model, also
field games such as football, volley ball, cricket and hockey. In addition a troop
of boys scouts has functioned successfully as also the Bratachari physical exercises.
We have sought a fully as also the Bratachari physical exercises. We
have sought a system of physical culture that can be applied to the needs of
village schools as well as central institutions, and we are convinced that the Brata-
chari ideals and exercises are those that can be most universally put into practice.
This does not mean we would dispense with other exercises, games and associations,
but it does mean in our opinion the Bratachari system gives the inspiration and
stimulus that will make all forms of training more successful.  From practical
experience we find this indigenous system has spread and done more for the physi-
cal well-being of children in the villages in two years than other systems have
accomplished over a number of years. There is something about these rhythmic
exercises which captures the imagination and the impetus thus set up carries it
forward to practical fruition.

We have seen the two hundred scholars in our central schools at simultaneous
exercises. At one month’s refresher course for village teachers we have seen
these young men captured by the Bratachari songs and exercises and in turn they
have introduced the same into many schools under our care. The Bratachari in-
structor has been on special duty for over 12 months visiting centres 60 miles west
and 30 miles east. Our greatest difficulty has been to comply with the many
requests for his services in schools far and near. When on our tour we have seen
the children, both boys and girls, Hindus, Muhammadans and Christians, doing these
delightful exercises and the experience leaves a new sense of joy and hope.

We are convinced that the Bratachari system in its present form or with cer-
tain modifications should be placed on the curriculum of the schools, speically in
view of the fact that the Government resolution on primary education is about to
be put into effect. Our reasons for coming to this conclusion are:—

. 1. The system lends itself to general and practical application even in rural
areas. Girls and Boys and all castes and creeds can take part: 2. The method
adopted inculcates the collective and co-operative spirit as compared with the com-
petitive spirit of some games; 3. The system is indigenous and is related to na-
tional conception of physical culture; 4. The ideals and rhythmic exercises bring
an inspiration and joy which is exhilarating and contagious.

1t may be said, we have more ideal conditions than elsewhere for the introduc-

.tion of such instruction that will improve the health and physique of youth under
. our charge. What we have found really works in our educational system, whether

along the line of theoretical studies, village handicrafts, agriculture or physical in-
struction, and is certainly capable of general application to the needs of Bengal and

India as a whole.
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EDUCATION AND MENTAL HYGIENE
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NEW EDUCATION FELLOWSHIP DELEGATION TO INDIA

Plans for the visit of the delegation are nearing completion. The delegation
will consist of :—

1. Rektor Lawrin Zilliacus, B.Sc, Chairman of the N.E.F. International
Committee and Principal, Tolo Guenska Samskola, 1elsingfoss, Finland ;

2. Mr. Ernest Salier Davies, CBE., MA, (Oxon), Dirsctor of Education for
Kent, England ;

3. Prof. Pierre Bovet, D.Litt. (Geneva;, Hon. Liit. D. (\ﬂfim'atersrand), Pro-
fessor of Education, University of Geneva and Vice-President, N.E.F. Switzer-
jand.

Madame Bovet will accompany Prof. Bovet. She is Joint-Editor of a monthly
paper on Home Education. It is hoped that Mrs. Salter Davies will be in the party.
The delegation will come from Australia after attending the Regional N.EF. Con-
ference there during August—September. 1t will travel from there to Trivandrum
_ starting work there on the 25th October.

GENERAL PLAN FOR N. E. F. DELEGATION'S VISIT TO INDIA
IS AS FOLLOWS:

Monday, 25th October, 1937 .. Trivandrum 3 days.
Thursday, 28th ’ » .. Madras 5 days.
Tuesday, ond November, 1937 .. Muysore 5 days.
Monday, 8th " » .. Hydrabad 3 days.
Thursday, 11th » » .. Nagpur 2 days.
Monday, 15th ” » .. Bhopal 2 days.
Thursday, 18th » " .. Gwalior 3 days.
Monday, 22nd » » .. Agra 2 days.
Thursday, 25th » ”» .. Aligarh 3 days.
Monday, 20th ’ » .. Delhi 5 days.
Saturday, 4th December, 1937 .. Lahore 7 days.
Saturday, 11th » » .. Ludhiana 2 days.
Tuesday, 14th " " .. Lucknow 4 days.
Saturday, 18th ” " .. Benares 2 days.
Tuesday, 21st ' " .. Patna 3 days.
Friday, 24th " ” .. Calcutta 7 days.
(All-India
Educational
Conference).
Saturday, 1st January, 1938 .. Bombay 7 days.
Saturday, 8th o .. Baroda 2 days.
Tuesday, 11th " ' .. Bombay Sail for
Europe.

The' general arrangements regarding the tour ave in the hands of Mr. E. Ww.
Franklin, Spence Training College, Jubbulpore. For particulars of the Madras
Programme write to Mr. K. K. Jacob, MEd. (Leeds), Headmaster, Christian College
High School, Madras, G.T.

6
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47TH TRICHINOPOLY DISTRICT GUILD CONFERENCE

(From our Trichy representative.)
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established through drama, reading rooms, lecture, libraries and other modern
devices. It was easy to achicve, because our common people were perhaps the most
intelligent and civilised people in the world. The objective of a complete primary
course in each school was difficult to achieve for many reasons. It was therefore
necessary to keep Mass education and Elementary education apart and treat them
differently. To think of universal literacy only as the outcome of a wide system
of fully equipped Elementary schoeols was the English idea. India was not England.
Mr. Statham’s plan could not be effective on this ground alone. The immediate
need was to save the existing schools for the people and not to kill
off the schools and restrict school facilitiess. =~ What applied to politics
equally applied to our schools. In politics they were asked to build upon
the existing structure. But in education, existing conditions were sought
to be ignored. Any reform to be effcctive must have funds. More and more money
has to be spent ; let us not talk of waste so soon. The amount spent per head on
Elementary education was comparatively small when compared to the expenditure
in other countries. Of course attention must be paid to the checking of abuses in
this connection. Schools therefore must be financed properly and teachers would
then stand by the nation. In the case of literacy, what was required was man power.
Every class is open to the reproach of not making any return to the nation for the
benefits thcy derived from the nation as represented by the Government. Teachers
alone were not to be blamed for the set-back in literacy. For instance, pensioners
would easily be employed to advance literacy outside schools. They should there-
fore ask Government to have two schemes, one for literacy and another for Ele-
mentary education and to reconstruct both on lines suited to this country.

NEW METHODS

Another direction in which Elementary education was sought to be improved
was by new methods, Mr. Saranathan went on to say. They had been long accus-
tomed to memory-training and to bocks. Mecthods like the Project method were at
present advocated. Such methods were expensive and required experts in Elemen-
tary schools to plan and execute them. It was difficult to adopt new methods under
existing conditions.

CURRICULAR CHANGE

Yet another direction of reform was the adoption of curricular changes. What
exactly was required was not a mere change in curriculum towards the practical
arts and crafts, as suggested ; is the aim, even abstract knowledge. True knowledge
is always abstract knowledge.

SUPERVISION

The reform proposed in regard to supervision was more supervision. Already
supervision was in one way overdone. There was no doubt that a great force of
Junior Deputy Inspectors would be more and more necessary. But jurisdiction had
to be contiguous and not concurrent as it was at present. Where was the need for

- a Senior Deputy Inspector over a Junior Deputy Inspector ? Where was the need

for a Divisional Inspector over a District Educational Officer ? The appointment of
officers seemed to be based upon a blind policy. What was wanted was a Teachers’
Soviet for each area and not more officers and not certainly revenue officials. The
suggestion to attach revenue officials for supervision of schools was, in his opinion,

atrocious.
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HIGHER ELEMENTARY SCHOOLS
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save for the State what had been set apart as grants to educational institutions and
by State subsidies and State audit which could effect a substantial saving in educa-
tional finance which was being wasted at present by an indiscriminate and an anti-
deluvian system of grants and subsidies. The machinery of education had to re-
member that the teacher was not a spare part thereof, but a vital factor, as important
as the army of the Inspectorate. In this connection it was necessary for the Con-
gress Cabinet not to follow Dr. Subbarayan’s theory of the teacher being a commo-
dity in the educational market, but to make the teacher a public servant and to
bring the teaching profession under a Teachers Registration Council, like the Bar
and Medical Councils. The structure of education had to be replanned by an area
survey, with jurisdiction well defined. The administration of education had to be
placed under a Provincial Board to do the work of the educational police. The
educational side of the system had to be made effective by making Inspectors and
Training schools capable of giving educational guidance as in America. The top
heavy Inspectorate had to be done away with as they were needless both {rom the
point of view of effective administration and educational guidance. The plan sug-
gested could be backed up with vital statistics, and the pursuit of the plan by the
Congress Ministry was bound to achieve what both the Director, Guilds and others
had in their minds.

The resolution was carried.

ELECTION OF OFFICE-BEARERS

Mr. V. Saranathan was re-elected President. Rev. Fr. A. M. Antoniswami, S.J.,
of the St. Joseph’s College High School and Mr. T. J. Mully, Headmaster, Municipal
High School, Karur were elected Vice-Presidents. Mr. V. D. Venkatasubramania
Ayyar (St. Josephs) as Secretary, Mrs. Grace Dora Raj and Mr. K. N. Sambasiva
Sastri (Lalgudi) were elected Joint Secretaries, while Mr. S. T. Ramanuja Iyengar
was re-elected as the Guild representative to the Provincial Executive of the South
India Teachers’ Union.

OFFICIAL CO-OPERATION ASSURED

Mr. T. S. Krishnamurthy, District Educational Officer, Trichy, who arrived was
welcomed by the President. Mr. Krishnamurthy replying in Tamil said that they
were living in time of changes and the people, the parents and teachers had to take
more interest than at present in the education of children. The authorities were
prepared to pay beed to the representations of teachers, particularly when a change
was taking place in the Government of the country. The new Ministry was bound
to interest itself in Education and there was bound to be greater progress in Ele-
mentary Education. He assured them of his co-operation with the Guild in its

effects.
With a vote of thanks proposed by Mr. S. T. Ramanuja Iyengar, the meeting

terminated.
In the morning between 7 and 11 nearly 150 teachers visited the South Indian

Railway Golden Rock Workshops, by the courtesy of the Works Manager.

The following are the resolutions passed at the 4th Annual Conference held at
Golden Rock on 24—-7--1937.

1. Welcome to the Ministry. This Conference of the Guild welcomes the forma-

tion of a representative and responsible ministry in the province and requests the
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?abmet to est.ablish contact with organised teaching opinion with a view to promot-
Ing co-operation between educational workers and Government.

2. Greetings to the Hon'ble Dr. T. S. S. Rajan. This Conference resolves to
conv?y to Dr. T. S. S. Rajun, a respecled leader of Trichy, its greetings on his
appointment as Minister of Public Health.

3. The Government Proposals Re: Reorganisation of Education. This Confer-
ence appeals to Government to place the reorganisation proposals recently gazetted

for revision by a representative committ; i
e ce of the Legislature, the Deps
the South India Teachers’ Union. cpariment and

4. A Tcn-year Plan of Education, Thi
) . is Conference suggests to t
ment to concentrate immediately on: » he Govem-

(a) the achievement of mass literacy through intellectual conscription ;

(b) the improvement of cfficiency in teaching, in schools and colleges, by
a planned programme of child and teacher uplift : ‘

(c) the adoption of « programmme of reorganisation of the educational strue
ture based on an educational survey of the province ;
3

(d) the reconstruction of educational finance by (i) a National Education
Fund, (ii) i’l public loan for Mass education, (iii) an Educational
Endowments 'Act,. (iv) State subsidies for nationalisation of schools
(v) State audit of all educational institutions ; ,

(e) the reform of the administrati ]
! istration and work of educational bodies and

(f) the reorganisation of the limbs of the educational machinery by

(i) abolition of Divisional Inspectors, (ii) establishing a Provinecial

Board of Secondary education, (iii) unification of the teaching scrvice

o) ag o
f all gencles Ul)del 1 leachels Ieglstlatlon (.Ol.m(,ll, Wlth a service
COde ﬂlld sasary SChEdules, (1V) reorx galllsatloll 0f the IllspeCtorate alld

Training Colleges and schools with i
ra a view to mak
giving educational guidance. © them capable of

t S.klEfﬁciency in Schools. While recognising the neegd for teachers in the district
'o tac. e classroom .problems and apply the principles of modern methods of ;(1:
ing with a view to improving the standards of teaching and learning in sc}? ‘;eatch'-

ools this

Conference calls upon management iv
@ s to give teache iliti
- rs all facilities for such experi-

6. Medical Inspection of Children. This C
. Me . onference urges the Minj
provision in the Budget for the compulsory medical inspection and 1?::::3‘: . tmak(::
reatmen

in hospitals of the locality of children at school j i
ot the et iy © in the interests of the building up

7. Elementary education. This Confer
: y e . ence endorses th i
the Tanjore Provincial Educational Conference re: Element:r rec?lmme'ndatlons o
quests the Ministry to give their best consideration to the samey seucation and re-

8. Secondary and Higher Educatio: i
n. This Conference is i
- of th i
thtz1 system of ‘Secondary and Higher Education requires improvem :t (.’lef;n' that
and the adoption of new objectives, rather than g reorganisati of the stricture
and content of Secondary and Higher education ation of the structure
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9. Representation of Guilds in District Bodies. This Conference urges that
every Guild in the province should be represented as such in bodies like the District
Secondary Education Board, District Education Council, District Board and District
Economic Councils, with a view to enabling organised teaching opinion to have a
bearing.

10. Guild Office-bearers. (a) The Managing Committee recommends io the
general body the adoption of the conventions re: office-bearers as outlined in the
annual report the convention to come into effect from the 48th session.

(b) Amendment to Rule 10(c). Amend 2 into “3 secretaries” and add at the
end of the section, “the third being one from the Elementary teacher members in
the Guild.”

THE MALABAR DISTRICT TEACHERS’ GUILD

THE ANNUAL MEETING

The Seventh Annual Meeting of the Malabar District Teachers’ Guild was held
on Saturday the 31st July 1937 in the Nurani Hindu High School, Palghat, with
Mr. N. R. Ramaswamy Ayyar, BA, LT, in the chair. There was a fairly large
attendance of members representing the different schools in the district.

The President in his introductory remarks extended a hearty welcome to the
members of the Guild, after which the Secretary, Mr. T. K. Subramaniam, read the
Annual Report, which was unanimously adopted. The Report is printed elsewhere
in these columns.

The following office-bearers were then elected for the ensuing year :—

President: Mr. A. V. Kuttikrishna Menon, M.A., BL., L.T.

Vice-Presidents : Sreemathi C. Chinnammu Mannadissyar, B.A., and Mr. N. R.
Ramaswamy Ayyar, BA, LT

Secretary : Mr. T. K. Subramaniam, M.A., L.T.

Joint Secretary : Mr. P. Gopalan Nair, B.A,, L.T.

Treasurer : Mr. U. Damodaran Nair.

Mr. S. K. Padmanabha Ayyar, B.A,, LT, of the B. E. M. High School, Palghat,
was elected as the Guild representative on the S. I T. U. Executive Board.

The retiring office-bearers, ie, the Vice-President: Mr. K. Janardanan
Thampan and the Treasurer: Mr. S. K. Padmanabha Ayyar, were thanked for the
work done during the year.

The draft rules of the Guild presented by the Revision Committee were read
and adopted after which came discussion on resolutions.

Mr. K. S. Gopalakrishna Ayyar, B.A, LT, Headmaster, Board High School,
Kottayi, moved the first resolution regarding the impending reorganisation of
Secondary education. It brought to light a great cleavage of opinion among the
members and so it was resolved to refer it to affiliated Associations for their opinion,

its final adoption depending on the majority view of the said Associations. The other

resolutions were all adopted unanimously.
RESOLUTIONS

1. Resolved that the reorganisation of Secondary Education be on the follow-
ing lines :—
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(a) The Elementary and Secondary system in vogue be done away with
and that there be only one system as detailed hereunder :~- (j) P)r'ima
stage—Classes I to IV, (if) Lower Secondary stage—Classes V to V11¥
(iii) Upper Secondary stage-—Classes VIII to X, ,

(b) There be a Public Examination on the basis of lin
shall serve as Entrance Examination for Univers

(c) There be vocational schools established in suitab]
the needs of those who do not go in for Univer

(d) Vernacular be the medium of instruction in ail

(e) Education in the first two stages up to the end

compulsory.

guistic areas which
ity Courses.
€ centres to cater to
sity education,
non-language subjects.
of class VII pe free and

2. Resolved that this meeting do convey its humble felicitations
Ministry on their acceptance of office.

3. Resolved that the unqualified Pandits, Drill and Drawin
prior to 1926, be permanently exempted from h

4. Resolved that Hindi be introduced as a compulsory subject in the Secondar
School Course and that Government be requested to recognise the titleg conferrei;
by the Dakshina Bharat Hindi Prachar Sabha in appointing Hindi Pandits,

5. This Guild do recommend to the Boy Scouts’ Associa
schools in Malabar to scver their connection with the Baden

view of his attack upon Indian character and to get themsel
Seva Samiti.

to the Congress

. g Masters appointed
aving the prescribed qualifications.

tions in the various
Powel Movement in
ves affiliated to the

6. This meeting is of opinic
will constitute a decent dress an
in this dress.

1. This meeting supports the resolution assed istri
ary Education Board regarding the Board at I;ts metisi,n;h;elrfialiib:ﬂl;]s“rmt Second-
With a vote of thanks to the chair proposed by Mr. T. K. Sub;rama i th
Secretary and an enjoyahle “ At Home” to the mermbers by the Teachers’nim’ i :
tion of the Nurani Hindu High School, the function came to a cloge at about SSSOPCI;II_

i, . d 3
Dated g St; 19\5 7. Secl et: y
6 th £ &u u. ary.

n that a dhoti, a full shirt and an angavasthram
d that teachers be permitted to attend the school

THE MADRAS TEACHERS' GUILD

drd ANNUAL MEETING

The forty-second annual meating of the Madras
Saturday evening at the Singarachari Hall, Hindu
Mr. M. D. Manikkam, the President, in the Chair.

T.eachers’ Guild was held on
High School, Triplicane, with

400 Teachers were present.
Mr. G. V. Narayanaswami Aiyar, on b
School, welcomed the memberg of the Guild
the invitation to hold the anny

chalf of the staff of the Hindu High
Guil and thanked them for having accepted
al meeting in their school. The Guild, he said, had
under the new Govern-y
The reorganisation of the whole system O,
ry would !
fully believed that under
education would give plac
announced that the staff ¢

the new dispensation the examination-ridden
e t.o a better system on really national lines,
f his school had contributed Rs. 50 towards the

system of
He also
building
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fund of the Guild. He then invited the members to a lunch arranged by the mem-
bers of the school stafl.

The President declared that for the new year Mr. M. S. Sabhesan was elected
President, Messrs. P. T. Srinivasavaradan and G. Srinivasachari, General Secretaries
and Mr. Syed Mahamood, Treasurer.

Lunch over, the members met again under the presidency of Mr. M. S. Sab-
hesan, the newly elected President. He thanked the members for the honour done
him and assured them that he would try to serve the Guild as much as possible.

GOVERNMENT’S PROPOSALS

The Secretary presented the annual report and it was adopted. The report
stated that the strength of the Guild stood at 879. The number of members on
the rolls at the beginning of the official year was 628. As many as 81 members
were admitted during the year. The proposals for the reorganisation of education
which the Government had under contemplation were now published for expres-
sion of public opinion and the proposals regarding secondary education were con-
sidered by the Guild and its opinion on them was in the main approved by the
Provincial Education Conference. The Guild regretted that some of its sections
continued to be dormant. Much of the work of the Guild really depended upon
the activity of the several sections. Reorganisation of education and the reform of
the public examination were being seriously discussed. It was very necessary that
the sections of the Guild should make a careful study of these questions. The
proposals of the Government in regard to elementary education required very
careful study and the Guild should not hesitate to express its opinion. The pub-
lic looked to the teachers’ organisation for a proper lead and it was the duty as
well as the privilege of the Guild to study these problems and give its opinion.
The impression that the public would form of the teaching profession depended
upon professional solidarity and efficiency.

Mr. S. K. Yegnanarayana Aiyar next addressed the gathering. He said that an
influential delegation of the New Education Fellowship would be visiting Madras on
the 25th October. The delegation would consist of Rektor Lawrin Zilliacus, Mr. Salter
Davis and Mr. Pierre Bovet, all distinguished educationists. It was proposed to hold
a new Educational Conference and also celebrate the 7th Education Week. A Recep-
tion Committee had been formed to accord a hearty welcome to the Delegation and
he appealed to the teachers to contribute their mite to make the visit of the
Delegation a success.

ELEMENTARY EDUCATION

Mr. S. T. Ramanuja Iyengar of Trichinopoly spoke on the Government Com-
munique on reorganisation of elementary education. He said that the time had
come for the teachers to give a definite opinion in the matter of evolving a plan
of their own, and present it to the powers-that-be. The communique certainly
dwelt at length on inefiicient, incomplete and unwanted elementary schools. But
nowhere in that communique was a plan outlined. The elementary teacher alone
was not responsible for wastage in education. Any reorganisation of elementary
education must begin with the betterment of the lot of those teachers. This must
be made clear to the authorities. There must be legislative and statutory guarantee
for the teachers. This did not mean that the technique of elementary education
did not require improvement. The administration was top-heavy. The elementary
school teachers should not be looked down. The structure of elementary educa-
tion could be improved by voluntary efforts of higher grade teachers. The idea
that a teacher was a commodity must be given up by the Government. If thesec

7
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fundamental improvements were carried out, wastage and stagnation in elementary
education could be avoided.

The Chairman in bringing the proceedings to a close exhorted the teachers to
have unanimity among them and to be vocal and articulate in their demands. in
respect of reorganisation of the whole system of education. At present most, of
the teachers were as silent as the students themselves when questions were put to
them in the classes. They should insist upon legislative and administrative mea-
sures for obtaining security of service for their profession. They must speak on
educational questions purely as educationists. Let them not spend their time
merely on insisting upon safeguards. At the same time the powers-that-be should
look to the needs and requirements of the teaching profession. He wished the
Guild a new era of activity in the coming years and thanked them for having eleci-~
ed him as President.

With a vote of thanks the meeting terminated.

THE TEACHERS’ BOOK-SHELF

Stories of Peter and Pat. By Florence M. Surfleet. Form books. (1) Kitty

Green Eyes. (2) The adventure in the woods. (3) Pear Jam. (4) The
Blue Pencil.

These are an interesting set of stories introducing familiar things and taking the
young readers to adventures which would grip the attention of children and make
them continue the reading with interest. They are full of interesting dialogues with
the ordinary abbreviation of spoken English. The books are illustrated attractively
and the illustrations besides improving the appearance of the book are designed to
help in the understanding of the story.

The first book ‘Kitty Green Eyes’ tells the adventures of a Kitten up an apple
tree from which she is afraid to get down and Peter and Pat assisted by the mother
trying to help it. The second, ‘The Adventure in the Woods’, describes the
children’s visit to a neighbouring wood. The third book, ‘ Pear Jam’, gives an excit-
ing kitchen stores, the attempt of the family to make Pear Jam, how the jam was
overboiled it tasted no nice and sweet, that the children caked it Pear Toffee and®.
enjoyed its taste. The fourth book gives in a manner sure to fascinate the readers
the account of a quarrel over a lost pencil and reconciliation between Peter and Pat
on finding the lost blue pencil.

The books are printed in large type and may well be placed in the hands of
boys of Form I or II as interesting supplementary readers, V

L

EDITORIAL

THE NEW EDUCATION FELLOWSHIP
Our readers will be giad to learn that a section of the New Education
Fellowship has been organised at Madras. Membership is thrown open
to all those who are deeply interested in the education of children on
sound lines. There is a common notion that schools and teachers should
seek to mould the child into a pre-conceived pattern. This potter con-
ception has given place to the new idea of the gardener who has to watch
the growth of the tender children and to let them have opportunities
for the development of their complete personality. Such an outlook
involves a new approach of the problems of school life and the New Edu-
cation Fellowship has as its object the investigation of all aspects that
have any bearing on the personality of the child. The Fellowship section
has not been started a day too soon in Madras and the human touch
which is the outcome of this Fellowship will stimulate the profession to
face squarely the problems of the child. The Madras section whose
jurisdiction covers the whole presidency is fortunate to receive a delega-
tion of the New Education Fellowship in October. The delegation is to
consist of :— (1) Rector Laurin Zilliacus; (2) Mr. Salter Davies and
(3) Mr. Pierre Bovet. We have no doubt the South Indian public in
general, and the teaching profession in particular have been
eagerly looking forward to the visit of the delegation. The Working
Committee of the South India Teachers’ Union has decided to make the
Bducation Week synchronise with the visit of the delegation and we
appeal to all teachers and teachers’ associations to make proper arrange-
ments for the visit of the delegation .and the celebration of the
Education Week. The delegation had originally an idea of staying for a
week in Madras but their stay is cut short by two days so as to provide
for the visit of the delegation to the progressive Travancore. The party
is expected to be in Madras on 28th October and the Education Week
is to commence on 25th October. It is not possible for the Committee
to give any details of the programme just now since the final decision can
be announced only after consulting the convenience of the delegation. The
Reception Committee that has been constituted to make the arrange-
ments is fortunate to have as its Chairman, The Hon. Dr. Subbaroyan,
Minister for Education. Mr. S. K. Yegnanarayana Iyer, the President of
the Union and Mr. K. Kuruvilla Jacob, Headmaster, Christian College
>School, are the Secretaries of the Reception Committee. The Working
Committee of the Union has authorised the Secretary of the Union to
appeal to teachers and affiliated associations throughout the presidency
to enrol themselves as members of the Reception Committee. Member-
ship of the Reception Committee is a privilege and it is not every day
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that the teaching profession will be h
its guests such distinguished educatic
midst as teachers among teachers.

teacher is requested to bear in mind.

can be expected to be economical,
the wholehearted backi

aving the opportunity of having as
nists from foreign countries in our
There is one point which every

While the Reception Committee
it should be confident that it can have
ng of the profession at this moment. This is an
cher, school, association and management in every
¥ and jointly contribute to the success of the visit
of the delegation. What is more important is that the contributions
should reach the secretaries in time so that anxiety may be relieved and
Proper arrangements be made. We hope the appeal of the Unijon will
have a prompt and adequate response.

HINDUSTANI

The announcement that Hindu
created a stir in several quarters.
Party happens to be closely assoc
stani in schools. The question
While discussing this topic
efforts have been made f

stani is to be a compulsory subject hag
It is a mere accident that the Congress
tated with the introduction of Hindu-
should be judged on itg own merits.
» 1t should not be forgotten that strenuoug
or several years by enthusiastic and self-

petent to guide us in rega
for Hindustani. English i
that has received western education and the
are not understood outside the respectiv
India are now seen in large numbers ey
and it is necessary that they should
contact with the people. The
could not enjoy to the full the North Indian toyur
by them on account of their ignorance of Hindj.
with  surprise that without Hindi they

stand North India. On general grounds one sh
instruction in Hindustani. Considering that vol

South Indian vernaculars
e distriets, Young men of South
erywhere outside the presidency
be in a position to come into

South Indian Teacher-delegates

organised
They learnt
could  hardly under-
ould admit the need for

school stage. The resolution that was finally ad
should be made 3 compulsory subject in the first
school. We welcome the move of the Governm

opted is that Hindustani
three forms of the High
ent in regard to Hindu-

EDITORIAL 407

tani. It is unfortunate that gentlemen of the standing of Sir K. V. dRe(:dl
Sha uid read more into the proposal. When the soundpess and I.1ee of a
. 0asure are admitted, it is wise policy to lose no time in mere dlscussmn‘;
;rtl ?s for the schools to give effect to the scheme. Perhaps the depalj;men
1 g
ill be issuing presently certain hints or suggestions for ‘the ,fbquI 'agce
“;1 chools. It may be taken for granted that the introduction o : 1.1;hu—
ot ' inimisi i tance of either
inimising the impor
i is not at all to ke understood as mini
;Itznllish or the Mother-tongue. While we would welcome .from th.e
aut%lorities any general hints with regard to the tezcalchmg of Izlr:dftm::
. . . ou
1d be given some latitude in regard to ,
we feel that the schools shou o xe Lo hours
doubt that schools will discus p
method and scope. We have no : : he practi-
ils i i ’ iation meetings and frame
cal details in their masters’ associa : e 2 scheme
i i be certainly expected to de
ited to the locality. They may . .
:l;estion in a scientific and sympathetic manner and w1thtdue r:gaalrgoz
i d the pupil. The Government propos
the interests of the country an it proposal does
i ith schools and teachers to do part.
t ask for much and it rests wit :
]r:l‘,?(perience alone will tell us what further steps will have to be taken.

ATION OF EDUCATION .
REOTII:::s communique explaining the plan Whi?h, thehMml.stxjynfc();
Education proposes to adopt with a view to ascertaining the olpufm; o
the public and educational bodie:) in t}.le m:tte; }: gsn?gfep?\i? ns1 St(;r e

isation of education has been issued. '
rﬁéﬁf:ﬁfiii his Secretary will meet in.conference jche IP;res(;denttser(;f
District Boards and of District Educational COUI'1C115, ea n:a:ions,
Teachers’ Guilds and so on in select centres and re.ce.lve r;pre.:eﬁe:; res-.
It is not clear even now whether ‘dn(ei Eorﬁress Mir;;s:rls\fﬂ inailstr; e
ponsibility for the scheme formulated by e pre\.rff i bet“.,een ore

as a report in the press that there were vital differen ‘

gongresspMinistry and its predece:}slox; ir}ll recg(::cgirte(; fﬁﬁf;i?rzhiilfsaﬁf\i

e the case, it is necessary that the . j
xl'failz:igered the original proposals and. issued a 'fr;sh'dcor;lsml\i,rﬁg;e :}):e

laining their programme. The bodies and in 1.v1 ua »

) ini oposes to meet in several centres were given an opportuni y
oS er b II: opinion on the reorganisation proposals. Do the author-
FO‘ eX'preSSdi take the existing proposals as the basis for discussion ‘7 It
e s 1;) much better if the Minister had appointed a committee
WOUI.d 'havef iirel Director of Public Instruction and representatives of
\CO?IStutl}fato forwarded their opinions already to discutss the differen‘.t
o et d submit a report. The Minister will then be in a better posi-
a.speCtS o Sunce a definite policy acceptable to the public and in con-
ton am'qt(})1 the party ideals. The plan of consultation proposed in the
;2‘22: cso:muniqui will only mean random discussion leading to no
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definite conclusion. The problem is a very intricate one and there is the
danger of details being overemphasised to the detriment of the general
policy. Not even the most optimistic among us can at all hope for any
early solution of the vexed problem of reorganisation through this plan
of consultation. It would be something if the Ministry should indicate
what its view is with regard to main questions, such as com-
pulsion in Elementary education, the financing of education,
the diversion of students to vocational courses, the provision of
facilities for adult education, and the role of Universities. There
is no point in the proposed conference at select centres when the public
Is not given a chance of knowing the mind of the Ministry. The Congress
Ministry has chosen to take action with regard to prohibition and one
fails to see the reason for the ‘ hasten slowly’ attitude in respect of an
equally important question of reorganisation. We hope that the Ministry
will take all the materials in its own possession into consideration and
formulate a scheme, which may be published for public criticism.

A RIGHT MOVE

The authorities, we understand, have decided that teachers who
intend to join the training colleges and schools will not hereafter be
required to produce a certificate of having worked previously as teachers
for some time. We should consider this to be the right move.
It is not necessary to know why such a condition was enforced all these
years. It might have been enforced solely to enable the large number
of untrained teachers in schools to qualify themselves as trained
teachers in preference to those who have not been employed in schools,
This condition which may be theoretically sound has, however, been res-
ponsible for many of the abuses in school administration. Bogus schools,
nominal teachers, manipulation of grants and similar objectionable prac-
tices have found their way in school life since a number of honest young
men have been compelled by force of circumstances to become a party
to them. A training college or school shbuld have its own plan for
selecting the proper type of persons with aptitude for teaching.
It is essential that great care should be taken in regard to selection at
the outset ; otherwise the profession will have a number of misfits and
the money spent on the training of such men will be a waste. Those who

have had experience of training institutions go one step further in order
to improve the quality of the

suggest the abolition of stipends.
that, in the case of training schools, s
keen on teaching and had no aptitude loo
of livelihood and somehow managed t
mendation or influence,

education should be plac

teachers under training and
There has been a feeling

ked upon the stipend as a means
o get admission through recom-
Now that cveryone is anxious that Elementary
ed on sound féoting, we hope the training insti-

everal persons who were not"
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tutions will not be swayed by any colnsidre}x;t'xonre(;t;)oer;itbhizlai?yﬁft:ressse 12(::1:
ion i i upils. eir

t'he P}igiesj::;‘ gict:riese;iz:t(:; (;fng szith the non—prov.ision of sti};l)end;

:;cr:lept for the really deserving but poor candidates, it 1;1ay :ean }:)ir())is

that students who join the training school will be persons who ar

to qualify themselves for the task ahead of them.

ATION o
AIDE’II‘)thl:t(t:ers of Mr. N. K. Thirumalachari and others cm’:m;:;gmtl};ﬁ
opinion of the Madras Teachers’ Guild in respe.ct of the aie;nuidersto()d
ning Elementary schools show that the,cmt‘u:s };av:e r(l)t et of
aright the attitude of the Madras Teachers Guild. It li 1:1 e e
the Guild to underestimate the services rendered by Eas s
The present situation in regard to Elementary edlucatlolrjl.rector S
pointed out by various committees as well as 1?y the 1tem o
Instruction. Many of the very serious defects in the :ﬁrs T tnton
tary education are to be ultimately traced toh.1 e sty
administration by the poor teacher-managers. W .1e a ipese e

ointed attention has been drawn to stagnation a [ theﬁj
fnanaging bodies and teacher—managirs have nort)a(;.}:::: :((1)0;(1;0 S et
. opinion or to indicate the measures they ari pre ared o adot b e
stagnation and wastage. The large num er o‘b e e ey
management have been feeling their posxtlo.n to be . t;z able A ey
know where the shoe pinches. The m.anagmg co;n;m deeand e
managers have been consistently pleadmg want o T}llm 8 nd thelr ofly
income is admitted to be grants and fee-mc.ome. e emp yhools .
er of untrained teachers, the existence of bogus sc ,
}e?f:n?el;z;bnature of hundreds of SChOOI.S, the non—paymen}t\i:lf-1 t:::}};fls;
the ‘irregularity in the payment of salaries are features :.V e e
of most of the schools under aided management. The ve 3; fact hat e
authorities call upon the teacher-managers and rn:itlnagmgunlc mittees 4
pay the teachers in Elementary ;c};OOI'St a‘iflezi‘; ; S(in :gl;ducﬁon loned
as grant by the Government speaks for i sedl .b‘ B ot salaries
grant is immediately followed by cuts an ‘ 3;, e evel: T o ity
It is very doubtful whether teacher-managers . e
it i i vernment communique rega
the Com'htlonf ilzécflﬁiioe‘:’l? :;(;hiic(gzlplete schools into efficient and .co'm-
O e 10 The teaching profession which is well aware of the gx1st1ng
pete 'SChoo . t help expressing the view that Elementary educatlon‘can
?ituatlon'canno e if Government should rely chiefly upon aided
by The poverty of the teacher-managers a.nd
teachel"-manzgzl"s-s is frequently rveferred to in administration
s d ’ t;fe Department itself doubts if any improx{ement
reporlt)se :gected solely by teacher-managers. Under such circum-
can \
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SCOUTING IN INDIA
BY
DEWAN BAHADUR K. S. RAMASWAMI SASTRIGAL

HI. SCOUTING ; ITS DELIGHTS AND DISCIPLINES

The objects of Scouting are thus clearly and admirably stated iu
vule T The aim of the association is to develop good citizenship among
boys by forming their character—training them in habits of observa-
tion, obedience, and self-reliance—inculeating loyalty and thoughtful-
ness for others—teaching them services useful to the public, and hand-

crafts useful to themselves—promoting their physical, mental and spiri-
tual development”. Thus observation and obedience and self-reliance
are the main ohjectives of the movement. These qualities are not inde-
pendent of one another but are really interdependent. On their har-
monious development depends the development of the character of the
boy.

Professor Conklin says in his work HEREDITY AND ENVIRON-
MENT : “ One of the most serious indictments against modern systems
of education is that they devote so much attention to training memory
and intellect and so little to the training of the Will”. 1 do not think
that even memory training is carefully attended to now-a-days. Even
as regards the intellect, there is but little that stimulates true inventive-
ness. In the realm of invention our record of achievement is very poor.
As for the stimulation of our emotions and imagination, we are left un-
cared for. The development of the Will is the primary factor in Charac-
ter and is left even more uncared for.

The value of games and scouting consists in giving us some things
which we do not get in the classroom. Games develop comradeship,
team-spirit, and emulation besides contributing to physical culture. I
have shown how scouting develops our much neglected powers of seeing
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“ Character and Intelligence,
Handcraft and skill,

Health and Strength,

Service for others and Citizenship "

Thus scouting brings us physical welfare, mental welfare, and moral
welfare.  This is what we must particularly hear in mind. It takes us
tc the bosom of nature and gives us the Joys of an abounding life an
spen air and sunshina. We can never appreciate outdoor life com-
munion with Nature adequately until we actually taste those pure
delights, nor need we go far from our town or home for that purpose.
The Chief Scout says “ I have had the luck to camp out in a good many
different parts of the world—in the Canadian backwoods, Central
African jungle, Egyptian desert, Norwegian rivers, South African veld,
Himalayan mountains ete.—all have their own particular delights ; but
all the same your own country has a beauty and charm of its own which
is hard to beat however far you may travel. You have there the Joys
of camping almost at your door, at the least possible cost in money,
time and trouble. Out of the stuflfy smoke and secondhand air of the
noisy town you have stepped out in the freshening breezes of the open
doors and drinking deep of the pure air you gain ‘new blood in your
veins and new life in your brains’. And as you swing along with the
untiring stride of perfect fitness, you know the Joy of living. Over
hill and dale, with changing beauties of scenery, at everystep you feel a
free man. The view is yours to gaze upon, you are free to go and free
to stay and free to pitch your lodging where you feel inclined” ... ..
There is no pleasure that comes near to that of preparing your own meal
over your little fire of wood embers at the end of the day, and no scent
like the smell of that fire. There is no view like that from your lair on
the woodland hillside. And there is no sleep like that in the open air
with warm blanket or a good thickness of paper beneath you (more
under than above you is the tramps secret for lying warm o’ nights.)
The sound of the night and the companionship of the beasts and the
birds make you feel a comrade of all in the Brothership of Nature, Rain ?
Cold ? Yes, I suppose they come, but you really get to disregard them
when you are in the regular swing and habit of week-end campaigning”.

Thus this is a wonderful delight—the joy of the open road, the joy
of woodlands, the joy of communion with Nature. In India both young
and old had it in plenty during their pilgrimages. Nowadays pilgrims
rush about in trains and see nothing. Formerly they had the pilgrim
feet as well as the pilgrim heart. Pilgrimages were campaigns of the
body as well as of the spirit. The Scouts of to-day must catch some-
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TEACHING OF ENGLISI}
BY
PROF. A. RAMA 1YER, M.A.

A course of lectures on ~ The Teaching of English ™ for Lramiig
teachers according to the * West Method arranged under the auspices
of the Trichinopoly District Teachers Guild was delivered by Prof. A.
Rama Iyer, M.A., Vice-Principal, National College. Trichinepoly, on the
I5th April, 1937, in the E. R. High School Hall.

The Seerctary of the Guild (Mr. S, T. Ramanuja Iyengar) in requesting the
Districet Educational Officer (Mr. V. R. Ranganathan, M.A.. B.Litt.), to inaugu-
rate the course, said : —

Gentlemen,—1It is with very great pleasure that T extend to you all 2 warm wel-
come on behalf of the Trichinopoly District Teachers' Guild.  To-day we are in-
augurating a course for training teachers in the teaching of English, and we ave glad
to say that this educational enterprise of the Guild has met with considerable suc-
cess.  Very often it is said that the Teachers’ Guild is always moving on the pro-
fessional groove. To-day we are disproving that charge, and in stating that I wish
also to stale that there has not been adequate response on the side of managements
who very often din into our ears that there is greater nced for doing work on the
educational side. This will be borne out by the fact that, though there are a large
number of schools in this District and particularly now in this urban centre, only
a handful of institutions are participating in this course of lectures,

This enterprise has been rendered possible thanks to the enthusiasm and the
guidance which our distinguished Educationzd Officer has been showing and we
have all felt that he has always an eye on fundamentals particularly according to
new educational ideals, and we do hope we will be able to meet with success in
the matter of organising refresher courses in large numbers in the future. Our
thanks are also due to Mr. Rama Iyer for the way in which he has been working
for the advancement of the teaching of English in our schools. He has already
given a number of lectures in various parts of this Presidency on the same subject,
and to-day he is going to bring to his task considerable experience in the delivery
of these lectures, and I have no doubt that under his able lead, the Guild will be
able io improve the technique of teaching English. With these words I have great
pleasure again in extending a warm welcome io you and requesting Mr. Ranga-
nadhan, the District Educational Officer, to inaugurate the course.

n inaugurating the course, Mr. Ranganathan said ;-
& bel R

Gentlemen,—I am very thankful to you, to the Teachers Guild, and particu-
larly to the Secretary for not merely asking me to participate in this course of

"lectures but also for organising this class of instruction. When 1 had a talk with

Mr. Rama Iyer some time back. I asked him if he could not give a more practical
and intensive training in the wuse of text-books, particularly in the teach-
ing of English, and knowing Mr. Rama lyer's special interest and special qualifica-
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Keaders, we should only be glad and 1 should associate myself with that series of
lectures also. 1 am awarc that I have never made an attempt to study Faucett so
thoroughly as I did Michacl West. Though 1 am intercsted in both these sets of
Readers, I have a beller knowledge of West, and that is why 1 requested Mr. Rama
Iyer to tlalk to the teachers about West.  But having gone through West, 1 find it
is not perfect at all. It has gol its own drawpacks. 1 think Mr. Rama Iyer will
tell you about the delects of West's Readers albo. But taking the series as a whole,
1 find that West is much more usciul than other books. I will go further and say
that the best valuc trom West's Readers ov ihe West Method is to be got from the
tirst two or three books. But my own opinion 1s that only in the initial stage, if
you begin your English in the 4th class, as I suppose most of the schools do, if you
begin it in the 4th class, 1 think you can stop with West-—I am only making a sug-
gestion—at the end of the I Form. After the I Form, the particular value of West's
Readers is not so apparent, becouse there s o lge amount oi repetition of matter
which makes it rather dull reading for the avervage boy. My own impression is that
West is very uselul only in the tust thiee classes and after the firsi three years, there
are a good number of English publications which will have to be tried. When I say
English publicutions, I do not do so with wny prejudice against the Indian Publishers.
But on the whole I believe that English publications are much better written and
much better printed with much better illustrations, because a certain amount of
time and labour has been spent over these things, and so they are likely to be much
more useful than books published in India.

Mr. Rama Iyer's plan given in the synopsis which is belore us all, in the course
of his first four lectures, is to lay down the general principles in the teaching of
English with demonstrations where necessaty and later on in the actual handling
of the various text-hooks. 1 now request Mr. Rama Iyer to begin his lecture.

Mr. Rama Iyer then gave his lecture.

. PRINCIPLES OF LANGUAGE STUDY.

Friends,—I am thaakfu! to my friends, Mr. Ranganathan and
Mr. Ramanuja Iyengar for the opportunity that they have given me of
giving you this course of lectures. Bul whether you will feel thankful
to them for it remains to be seen: you will have to decide that for your-
self at the end of the course.  As a matter of fact, I am keenly conscious
of my own limitations. 1 am not a trained teacher myself. I have not
passed through the mill of a training college. In the opinion of some
people, that may be a disqualification. I have never thought in the
classes and that 1s a real disqualification. The only experience that I
have had in the use of these West's Readers is in teaching a single pupil,
and that is, my own daughter. That expericnee is quite different from
the experience of teaching a whole class.  So I should not be too hasty
about generalising from my experience; I am conscious of that. But 1

~undertook this task because I feund no one clse coming forward to do it.

So I thought it was my duty to do what little T could. T thought it was

quite necessary that I should start with that personal explanation. So

please do not regard me as anything like an authority on the subject.
2
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of several books on language study and language teaching. So 1 would
advise you to take ithai as yvour motte. “ I you fake care of the ele-
montar&' stage, the advanced stage will fnke care of itself.” What does
it mean 7 We want the best {cachers {or the elementary stage. It does
not really maticr if we have  comparatively  incompetent teachers,
to deal with the later stages. Dol owr metheds ave  all .lopsy-
arvy We belice that anyone i comwmpetent to teach children
e {\Yant the best teachers for the higher classes.  This is all wrong.
But we cannot change this method at present. So what we have got {o do
is to improve the equipment of the elementary teachers that we have
to-day. 1t is the duty of cach elementary teacher to improve his own
cquipment.  He must make himself as good a teacher of English as he
could possibly be under the circumstances.

The next section is about the place of Fnglish in India.  There aga.in,
our system is all wrong. No argument is required {o convince any ratio-
nal n‘mn that nothing can he more absurd than to have a foreign langu-
age as the medium of instruction. Even in the University stage, if'we
could arrange it, the mother-tongue should be the medium of instruction.
Well. at préson!, in the clementary stage, we have the mother-tongue as
the medium  of instruction. All of us admit that English is
necessary for us. Even under a Swarnj Government, 1 believe
English will continue to be indispensable. But I believe that we
hegin to teach FEnglish at present too early. I I were an edu-
cational dictator, T would forbid the teaching of English till a good
grounding has been laid m the mother-tongue. That is to say. the
mother-tongue should first be taught on medern lines as a modern
language, on the principles on which all modern languages are taught.
Th(;rc are very many works on the teaching of English as the mother-
tongue intended for English teachers and English children. Have we
a s&ngle book about the teaching of Tamil as the mother-tongue ?
We think there is no need for any hooks, hecause Tamil is our mother-
tongue, and we think our childven can learn Tamil without any effort,
and»that any Tamilian can teach Tamil; that is our idea. It is quite wrong.
We must see to it that for the first five years, say, of the course,
Tamil is taught intensively so that our children may be able to have a
mastery of Tamil. so that they may be able to gather all the information
that is necessary for them at that stage from Tamil books. So I realise
the fact that there are not enough Tamil books at present giving modern
knowledge. That is a want which will have to he remedied. . But when
there is a demand for Tamil Books, they will come. There is no dgubt
about it. At present there are few Tamil hooks because there is so little
demand for Tamil hooks. So the teaching of English is to begin after a
good grounding has been given in the mother-tongue. Then you will
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find that English can be taught and learnt much more casily than at
present.

In many schools, English is begun in the TII Class, in some schools,
in the IV Class, Nothing can be more wastelul, Tt mo:

ans that time which
should be devoted (o the mother-toneue is taken away from the mother-
tongue and given to English. What i the resuli 2

Neither language is
properly le;

wnt or taught. If only the time that is devoted to English at
present in these lower closses could all he devoted to Tamil, the
teaching of the different subjects through the moedium of Tamil, don’t
you realise how infinitely better, our children would he at their Tamil ?
At present they do not sget a mastery of theie Tamil, and by the very
nature of the case, they camnot getl o mastery of English either.  And
when you have not found a medium of expression, you cannof acquire
knowledge nor real eduecation.

West, in his new book called © Language in Education ” h
ing chapter called “ Aphasia in Education.” Aphasia is
you have no Tanguage, your brain gets atrophied

as an open-
a disease. When
; you have no brain-
power ; you have no power of expression in a language.  And that is
what is happening 1o us: cven those of s who pride themselves en their
gencral education and euture are reaily suffering from aphasia. They
cannot think out an oviginal thought. They cannot think originally in
English because their mastery of English is rof enouch ; and they cannot
think or express themselves in their mother-toneue, For all these rea-
sons, T think it is absolutely necessarv that we should concentrate on
Tamil in the Jower elasses. If 1 had a free hand T would introduce
English only in the IT Form. T am quite sure and certain that nothing

would he lost by it, and everything would be gained.

The need for perfect co-ordination hetween the teaching of the
mother-tongue and the teaching of English is annther ver
thing.  When English hegins o be taught. it must be
teachers.

y important

taught by competent
That goes without saying. And the teacher of Tamil and the

teacher of English, if they are different, must work in pe
tien with cach other, hecause the fundamental princ
study are the same whatever the langua

rfect co-opera-
iples of language
ge may be, though the methods

will have to be changed for ¥inglish because English is being learnt as a

foreign language. I shall have to deal with this matter in some detail

when we come to the teaching of composition.

English is to be taught merely as language ; not as 1i1,orature, in the
early stages. We think now that the hest means of teaching English is to
preseribe good passages of literature. But it doces

not work., How many
of our students at present, or how many of our graduates, are really
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lovers of literature ?  Not even one per cent of them, so far as I can see.
Why is it ? Because they have not got a mastery of the 1larn;gliatgl;e
They do not learn to like the literature beeausge they .ha‘v}r,‘l‘niot 0@1:‘ hjﬁ
language. They have not learut the 1;:1“:};;1,1:7_9(\. hecause )‘r, , ?n’buabn as
not-bcen taught as language. that s 2w a medium of expression.

In the ecarlicr stages, T ikink it iz very imporiant that the i(!nasl'that
i 1 1137 i na . 2y

are presented to the pupils 851()\“‘,(3‘ he fmm’h;\‘r 1rlolas.‘ ?hc 1?.(;1(1“”?}
o{lexpression may he diflevent. Of course 1t 1s not amrar_\s .pf)s.?l.){qe(l
we want to deal with, sny. English life. you (?;J‘mm.t‘ha\.*o farrf',h;u ]1, oai.
But in the early stages, thore should e »o un{mmh:n“ iflens mh‘om‘uiec :
And then we should have a clear idea of what it is that we are trying
to teach in teaching English.

Now with reeard to the different kinds of skill or abi.li&.y which have
to taught. There is, first, the ability to vnderstand \*.’I‘llH,CB maH(_‘\;', t?
read and understand books.  Second, ability to understand spece 1 t
am not at present akle to follow an Eng]if;hmnn’s‘ speech.  When I‘%O h(i
an Fnglish talkie, I find that I am not able o follow a good d.eal of the
convefsation. Why is it ? Because the English that T have hstlt:erllcd to
all my life is English as spoken by our own.peopl(‘z,-nét hy~ I;]x;;g is H}r]len.
(Some of our friends would teli you that 1%10 ideal ‘tr';mg \voul(,‘ efto ;\evi
Englishmen as teachers of English in all scnpols. Ttisa C!)P??e 0}r pe;. ‘
tioﬁ. Let us not think about it just r_low.) We rhave. Indian ez‘lc elosf,
and we have to learn our English at the hands of .Indaan teac.hel S. g
course, I do net mean to say that any kind of English Spéec-h is eno'u.g
for us. I shall come to that point in dealing with })1‘()1‘1L%\1(?Ia1~10n. Ab:htz{r
to understand speech, therefore. is different from _abxht},.* to undc%-g\,anf
written matier. Thirdly. ability to speak. That is a diflevent 1;111d 0
ability—ability to use English as speech. A.nd, .fourth]y‘, a‘bLfL\é t(;
write. One kind of ability does not necessarily give .anotnerY m} f;l
ability. I shall give an example from my own experience. | }()»u i
excuse me if I give too many personal illustrahoni. 'I1have toTeﬁ(:(')l‘q’-‘
crete. I know a bhit of Ben«alee. I can read I\?b)cwmmth q_fmelc.
books in Bengalee in the original Benegalee and understand thcm_‘ d\‘; y
wéll. But I cannot pronounce Bengalee correctly ; 1 (,'E}Iil;()t‘ ts;m}c) a
Rengali in his own language ; I cannot put two v\rm‘.ds to'got het n:: f)e‘n-
galee; I do not know how the Bengalee letters are written; [ caflvn().‘t otllm
a single letter. Thave not learnt, so I need not SE,.I_V, tha‘f I cannot \::171 i et 1;
language. So I have only the first kind of skill—ability to unders ar;1
veor matter. I cannot understand the Bengalec spe?ch, because the
wrltten” -onunciation of his mother-tongue is so peculiar that 1 cannot
Bengahs‘ plonech '(1t all. So of these four kinds of ability, I have only
{EUOVA:S ligfd of(— ability—ability tc understand written matter.
the Irs
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have got thal in a lairly high degree. Bt T have not ol the other
kinds of skill at all. I know also some Hindi, Y have the ability to
understand written matter. T have some ability to understand speech,
though not to the sume extont, beeavse when 4 man whose mother-
tongue is Hindi begins (o speak very {luently in his languase, T am not
sure that T can make aut cvery woed of his speect
cffort that T can understand him. I have sot the ability to speal to
some extent.  But my Hind: speech is quite dilforent from the speech
of one whose mother-tongue is Hindi, You would at once be able to say
that my mother-tongue is not Hindi, 1 have got the ability to write fo
some extent, But here again, [ have gol in ¢
ability to understand writton matier, 1}
a matter of fact, the ability to une

1 It is only with an

v much larger measure the
wan the other kinds of ability. As
levstand written matter, as West has
contended, is the easiest {0 acauire.  And his conlenlion i that, so far as
the average Indian child is concerned, it is auite enough for
able to read English books and inderstand them, hecause there would
be very few oceasions on which he has 1o speak in Englis]
oceasicns on which he may have 5 write Fnelish,
of the eountry that we write letters cvon o our

him to bhe

1, and. fewer
i is only in our part
own people in a foreign
it be dreamt of. But even
We have very fow oceasions for it.
stend written matter s
Without that ability we cannot get on, and there is no point in our learn-
ing English.

language ; nowhere in the regt of India would
the ability 1o write is not NeCessary.
But the ability to undoep

I come now to what I misht
portance of formine correct
As authoritics  on

call some general principles. The im-
specch-habits ot the carliest  stage.
language-study  would tell :
study is a  habit-forming process.  And
habits,  to besin with,
there is the nced lor

yvou, language-
so il we form  correct
the  rest g plain-sailing. And
drill-work. It g
work that ecorrect habits are

then
by means of dpill-
formed. We must learn to use the
language in different situations over and over again.  Drill-work does
not necessarily means learning by rote or dull, monotonous repetition. I
shall deal with that later. T am speaking of the princ

iple of automatism,
which means we must learn (o use the fangn

age automatically. When 1
have (o vefer to a particular object, I should not first think of the Tamil
name for it and then think of the English word for it : When T look at
the object, T must think automatically of the E

inglish word for it. When
I have an idea. I must think of that. That idea must come to me forth .
with in the English form. Even if our knowledge of English ig o »
ary, it must be automatic: it must come ouvtomatically. ®ie
knowledge does not mean superficial k

It is a very important point to r

lement-
nentary
nowledee or slipshod knowledge.
emember.  Elementary knowledge, even

s absolitely necessary. -
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i it 15 only elementary, must be thoreugh. ’l‘huro‘uglmcss is very ,lntll,),till.t;
ant to remember.  So when we camiiot use a anguage aul(nlld‘ll‘(,d ¥y
:vc have not learnt that fanguage; to that ux’t_cnt,‘wc hayc uol 1cLun’L}11L)
Now we use Tamil in our Lo ;mlumu\.iml.ly. Some of us '(u;o.n.ot fl) e
to do it. That is a different thing. Those of us wbo have not Acalu% dily
English are able lo express thelr thoughis in Hl‘(,‘l'l' 1.110Lhcr—}t‘tmlguu\(‘u') o(—
matically.  We cannot do ity because we huve ceriain ideas which \‘vxtnavd
learnt o express in our mother-tongue w&i have notl 1’1;{1{5 uT -
our  mother-tongue  cnough o be  able m express “,‘,‘.1‘ ‘10»1‘14
ideas.  Cur use ol Tamil is not ezut',,nm'l,n,. Gur use okf gu&:ﬁ; ’ L;
not automatic cither. You may say that I bave a mastery o . Eg 15t1t,l ‘
have not.  Whenever I have to speak in English, 1 hach tL') thu; c_),L-ltI '1;
words of the English to express my ideas.  You can see 1t is only \1 ldt
effort that I am able o cxpress myself now, because now I am tl)?llla ot
express my thoughts in the simplest language that 1 kuow};a 1;1:1)1
automatic. Thuat means te that extent I h'zw.c not 'nw.stug(xl Itr-,o.',
That is the meaning—" The {using of lingmst‘zc symuol‘s <to t‘le{‘ 111;3T
symbolized 7. That is the definition given by f’;a‘ln'lcr of thg :-:Lic ‘y‘o' :1
language. This phrase is found in his bo(‘)k . Ihls? qugédbe—te\zflinfna
Business.” What is this language-learning business 7 He etvot}c% ~,(,vxel-

1 ¥ . N ") . ~
ral pages to an examination of this quc'st{on, and }ill,.(,()lvl'l{(‘,i& L}; 1-1,15(;2__
clusion ©  “ The fusing of linguistic symbols to the th.mg.«, aym;of%ée "
{hat is automatisin. We should not think of an of)]ect apar.t 101T1 tt
name for it. The two should g5 together. The word and the idea canno
be separated {rom one another.

I have already referred to the need for accuracy and thoroughness ;
no slipshodness shouid be tolerated ; and no wrong torvms :ﬁ;oulld beuhr;c:i
by the pupils. Thal is a very mportant [‘;racttczd pl_.»mt W nc}s\yo st
vemermber. Thatl means no opportunity should be gwcn to t Llpupl s v
hear an incorreet formn in the early stages. That is buause; 1}0 ft)u.ljl;
have not yet mastered their language, they cannot dl§mllgu1>‘.. Ij'b. W,bxen_
what i3 correct and what is not correct. W.'hcn a ptlpxl szs. 1.5dt10‘ >
ing ”’ you should not ask him to oxeru.su his own iy g:‘igllLtl(ty' m En“IL o
correet it You should not ask his nmg‘hbm’l\r too: he ma'ynsdl)j | ‘.15
coming.”  Two incorrect forms are thf:'re. It means that1 a ‘t 1e }Juplt
hear those two incorrect forms, and so it _means.dok’x,ble la ‘)Omléo,{ou 'o
correct an error. When a pupil says I is coming,” you 5}}1011 a“li)ng'e
correct him  saying “I am coming.” Y()L} 5;‘1"1(;uld give du ‘m
the correct form 1 am coming.” I am coming” must be taught as a

‘ isac e s e, a word group which sometimes may be
A whole. Ilisa complete sentence, a grouy

tence. Most often we have these word groups instead of single
rl Sell ‘ . : [ e y AN o1 ¥ Ly v Rl
( ds. It is only names of objeets that can be taught as single words,
words. e E
and bhardly only other words.
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m

The nexi principle o the clemont of mterest. | spoke about dritl-
‘.j/()l'k‘. Drill-work  socd wot be made toipteresting. When I lv'n;zi
Sanskrit, for instance, 1 lcarnt it by neans of (lv'ill‘. But it was \(/01'
dull and monotonous drilly, Because T was never able to undm';itu; .l th ".1\'
\«‘uhcn I wus exercised in those {erme, o simply submitted tu [l)(t (l‘i"Lt“l-l
ton of my cldces who weni on repeating thore Jorms "1‘}1'/11 ‘ }
enough.  The pupils must know what they are about, '[‘lh.uv 1r11 "tlhr o
the meaning of he expressions that they are deilled at V"1'Jiot l“ ﬂ'l(l)?V
].De introduced. This good drillwork neea not he dull 01: un(i‘nt(‘ti ‘Ltfm ‘d k>I(t)
is the teacher's job 1o w0 to it that the deill work s not dAull S mg' '
resting, is not made dull or uainteresting, k / o ik

. e .
There are some chiof factors of inte

rest. First, there j
A ere are s . . sty there is the of
tion of hewilderment, You should not try the

pupil whose knowledge of the 1

o~

iming-

nuity ol an innocent
4nZuage is very meaope
b ] N

inge

And then, sense of progress achicved

child 4t the ond of every I { » 1& avery important thing. The

d of eve sson shouid be able {o :

i the ) e uble to feel (1

new has been learnt during the lesson "

expressions and has learnt to Cxpress
child must nceessarily have
r

MuUst learn the coproet ot . : the pupils

. ¢ th.L"£$)ILL’uxr “PEeeh sittations by means of dyijl rk e
wise there wiil he no o Interest s t Ll or. Other-
s not always possibl
ble to

L Of course i

: ) SMLBC 1L

teach things which arc inter o every child
R ry child in the
LWt 50 many diffe

eresting ¢
because we have to des
ant principic to reme

should tcach things which are likely
and we should teach thermn in
ordinarily apt io

‘ at something
If the child huy learnt new

many new ideas in English, the
orerse ol progross achicved, ’

same degree,
tent children jn o class.
mber as far g possible we
9 he interesting to (he children
. ven things which arc:
‘ nade Interesting to them That
r who knows how to make unintc;restir;g

ek e .
But it is a very mport

o 4
: Suen @ way that e
Le uninteresting are y
means woe must have a teache
things interesting.
n . . . .
Then there is the nculeation of the spirit of competit
1t
' you should offe
thing done. A thing must be done for
the prize or reward, The spirit of
many ways.

HHon or emulation.
" r prizes for every right
s own sake, not fop the sake of

cmulalion can ho |

T shall have oeec o o ¢ ntroduced in S0

man atl have occasion to vefer to them later on w}

eal with ¢ ositicn, for instane g | en w
1 compositivn, for instance. For our teaching tq e

there should be  wmore variely  mirodoced  in it Ot )
would be dulll  And concretencss also plays o -V)‘lh(.‘leS(}
part. In the carlicr stages, no abstract ideas should be intt.ly important
Do not bother abonut the moral of the lesson ’I]':duced aalt
a lesson ig something essenllally  abstracl. It .ig ,Q mor;}l of
wrong to introduce abstract ideas at too o;u.ly> apsthologlcally
stage

It does net necessarity mean (Jud

. .
ne mtercstms;‘.

it

,  espe-
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cially in the tecaching of English. Everything should be con-
crete ; that is to say, the words that are taught should be the names of
objects with which the children ave familiar, and as far as possible, they
should be able to sec before their eyes the very objects, or images or
pictures of those objects which ave in the class-room, and which are
familiar to the children in their homes. 1f you arce teaching an action, you
should teach it concretely. Take for instance. ™ Go to the door.” The
teacher should go to the door, and when the pupil repeats it—"1 go to
the door "—the child does it. This method of action is much simpicr
and much more interesting than translating it into Tamil. If you trans-
late everything and every action into Tamil, that means half the time is
taken away by Tamil ; the time which should legitimately be devoted to
English is taken away by Tamil, and the pupil gets very little practice.
In these ways we should try to make the matter of the teaching and the
teaching itself as concrete as possible especially in the carly stages.

I want to turn now to proper gradation. The trainiag of the cars
should precede the training of the eyes, that is to say, reading
should not be taught straightway before the pupil is taught the
sounds. The pupils should be made familiar with all the speech sounds
of English and they should learn a few words before they proceed to
read a book. And when they {ind that what they read is what they have
already learnt orally, you can imagine the interest that they will take
in reading. Otherwise they would be at sea. The ears have to be
trained for another purpose too. Correct pronunciation can be taught
only through the ear. So, ear-training comes first, voice-training next,
and then reading. The pupils should bhe taught to pronounce the sounds
of the words correctly before they are taught to read. I might also
introduce here reading before writing. I have found from my experi-
ence that reading is much easier than writing. It is only after a few
lessons have been learnt that writing should begin. Our Tamil Readers
which are supposed to be written on modern lines are written on wrong
lines from this point of view, because the words or the letters that are
introduced are introduced from the point of view of writing. I think it
is quite wrong. That is not the only defect in our Tamil Readers. But
it is a serious defect. When writing begins, you can arrange the letters
if necessary in the order of difficulty; it is easily done. The reading
need not be taught in the particular order.

Then comes oral repetition before reading; and then, immediate
memory before prolonged memory. In the early stages, you should put
guestions only on what you have just taught, not on lessons taught long
ago in the previous classes. That is immediate memory. Prolonged
memory cannot be expected of beginners, The stage at which you can

3
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proceed from immediate
upon the capacity of the
teaching, and so many dif

memory to- prolonged me
pupils and the
ferent congj

mory will depend
kind of matter

derations, Ty
fore individual work iy another important principle

English is an entirely foreign languago; the sounds of English are
new to our children, and so it you tell the ¢hiid ¢ reproduce
a word, the child necessarvily and naturally is timijd,
If you insist on hig doing it, he may break down,
the children should be made to reproduce the
they get over that nervousness.
you ean proceed to individu wWith very uood results,
shyest and the most timid child gety over
chorous work. Then, drill-work before fre

which you ape
ren chorus work beo
in teaching English.
quite
a sound oy
Is nervous to do gt

S0, to begin with, afl
soundg together
After some training
al work.

then
in choruy worls,
Even the

the timidity by means of

¢ worle, T hyye already re-
ferred to th‘ls mportant Qrmcmlc In speech and in writing Next,
sentence before word. 11 ig based on the principle (h

at the sentence is
le that we myg broceed
simple o the
then teach the
as can he expressed only ]
a phrase, a word-group, can he taught,
taught when they are merely names of ¢
ho point in teaching them by rote unle
tences.  So to begin, your aim should b
as possible. In West’s books, for ing
in the very first lesson “Tosit 7
introduced vwhen only thre

the unit of language. 1t is an important princip
from complex (o the simple, not {rom the
You do not start with single words and
together in sentences,  Ide
often

complex.
child o put them
WY sentences, Very
Single wordy can also be
onerete objects. Buyg there is
88 you introduee them in sen-
¢ to introduce g

tance, you have se
CIt 1s."—th
e letters of the alph

ntences as far
ntences coming
at is, two sentences are
abet have been taught.
Then there is the correct usage before gra
that in detail in dealing with the (e
you categorically now that 1
grammar in the earlier stages.

mmar,

I shall deg) with
aching of gramin

ar. But let me te])
do not heljeye in the teaching  of

If I were an educationa] dictator—I
would forbid the teaching of English grammar bhefore the IV Form

Well, T wasg brought up myself on a diet of English grammar, The
only English I learnt in the carly stages wag from Nesficld's Grammar-.
I confess 1 have profited by (. but I have never acquired fluency,
because 1 was never drilled in the use of English either i speech op
in writing, be so halting in Speaking Eneligh

at that stage. Therefore what ig required
is drill in the correct usage without any rules o definitions. T, time
devoted to the formal tee

aching of grammar rules and definitiony ig S0
much time {aken away from the legitimate work of the Engligh teacher

Even now [ have to
because of lack of training

I want now to turn &

Utention to the Transl
Direct Method. There

ation Metlyo versus the
Is a good deal of cont

roversy about the direct
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» diseredi i ia.
thod at present. The direct method has come to be diseredited in Il@ld
‘ O ' ’ 4 . 3 < Yo 3 ¥ £
mlL is no doubt about that. But I contend that what was being trie
here is aboul - what cing ried
N the direct method in our schools was not the direct methold ,dlté i
as the : o civect met R
: esty of it. I learnt my English by the Translation Mectho ey
avest . H \ : ‘ g .
1 tence that I wrote had 1o be iranslated into the mother to;giub he
b § ; it is ! It is not only wasteful but it is
‘ous asteful process it is! It s A
a laborious and waste g ) s
rong because it never leads to automatisin. You \\1111 n(?E\‘fezl' oo the
o - 4 : e 5 transls neolis
lungu:le‘e automatically if you simply learn to tl'u.]‘s le[err ;1 shinto
I" mil : Of course you get to know the correct meaning ; Tan | transk
amil. vou g v Famil s
tion is very good for that purpose. But for the beginner dlttls u1 tioz
. anslat i d-tor-word transla
difficult : translation is not an ecasy thing, and word-for-v | transiatior
‘ i 3 J > .
from English into Tamil is the most absurd thing thz}t 30; o C;mes
Take a S{mple illustration “I am a man.” Translated mtg amm;rdg mes
to this: srar paflssm  In translating it you have to ;Op }I‘ld 1; o
. 1y oL Il 1\19 i . () C 1 1as
gether. How can you teach a child these subtleties ? 'II‘_I e ot
%h‘e'\d;r mastered its mother-tongue under our sy}stem. 10\: a n e
Dlair h ¥ i e translation ?
i ¢ "and ‘a’ have to be dropped in the
D i - aut tism. But I am free
i wer leads to fusicn or automatism.
translation method never . e o e
i y a later stage—w
i Ay i s a very useful exercise a
to admit that translation is a ; o when
the foundations have been well and truly laid, you can proce(}eld Jran
lation. You can take it for granted that the mother-tongue -as fa rz tir
( | | (i v f 'y good practice in bo
d -anslation gives you very g :
hbeen learnt well and tran ood practi Dot
4 i retrancslation ; translatio
X 1st be translation and retrans
the languages. There mu . anc ‘ ‘ tion
of an FEnglish passage into idiomatic Tamil—the translation Shouid
41l iz -~ = o o re-
as if it were an original passage, that should be the test an;l t e e
b - umil passage i nglis rying to get at the origina
i f the Tamil passage into English, trying & .
translation of the Ta ! o (e origina
i i g t in the earlier stages.
" as pos t is a very good exercise, no A
as far as possible. Tt is 1 : the earller stages.
i ] ry sparingly in my opinion in the e
So translation should be used very ap:x l?glg tm h.y UpEnQ;HSh the earfier
¥ lation method of teaching Eng S ,
stages. So far as the transls . ' b s coneern
ed c>it is all wrong for this reason : it never leads to fusion or a
3 o &
And that is our aim.

And why is the Direct Method discredited "m ()UI" cou'ntryl‘jt T?Iir‘i

are some contributory factors. Firft the teaclhezg %c:?higl_tg:\n;h g o
>ntary teachers have mastere ¢lish spe ?

n?any Og OU1‘1'}1311{?11}(1?;ilz;i;:;e};eli gEr)x:r_:jlish in the same way as an English-
e t;)dn ( eak it. Think of the absurdity of an Indian Element-
. Wf)uh S};t;rtinlg' with such an aim! The teacher's equipment—
Y . bert t;'lchel"s equipment-—is necessarily poor, too meagre for
e e S(econdly, there was not proper environment for 1t,' for
that'purp}i)se. ils speak in English and English alone all the time.
malin t}e -~ s no selected or controlled vocabulary and no grad.ed
Third’. ;llere ‘r};]sa Even in the direct method, you must have a definite
50292: %efziseoy(;tl The aim seems to have been to try to talk about
sche .
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anything in English. You cannot talk
foreign language ic ¢

. en language whl_ch you have not mastered yourself. And th ds
which you have to introduce must be very care o o
trolled. There was no such course beforeu
Now Michael West has prepared a New Met

aboul anything in English, a

fully chosen and con-
our direct method teachers.

hod Conversati
e , e ersation Course. It
Is a two years course. He says he wants it to be tried only afte rf'

r four

years of reading practice, and he has very carefully after i
periments chosen a limited vocabulary of one thousand v:o:(iues' oo
maximum expressive power. His contention is that al] cominzvriﬂ'ldthe
can bhe expressed with the help of these one thousand e
He has made experiments through years 1o arrive at thj W?rds-
vocabulary. He has very carefully revised the order "ls 591_901'
the words are introduced in the different exercises Thmv hich
no such materials in the hands of the Diyect MetHO(i.tea hel'e' o
cogntry. Fourthly, there was no veal speaking practice { C }011 . o'ur
Think of a class of 40 pupils and a period of 45 minutes 01St ® pupils
effe_ctive time at our disposal to be 40 minutes ; to be'd\ e the
pupils. The teacher is putting a question 1o g ;aupil andtvlo'te'd: by 4'0
answer. Let us imagine that absolutely no time is w [, ng his
devotes any time 1o thinking out of an answer
finger’s ends. Even so, the teacher is {o put
That means half the time is taken up by the {e
got speaking practice was the teacher, not the
half a minute at the most. and the rest of the
practice. I have heard some of our teachers say - :
good English. They have been Iisleningtt‘: fj:ly le:) Odu;]pu}?lls listen to
lives without heing any the better for i The gré) ng‘hSh .all their
iearn to speak only hy speaking.  You learn .to’ re 1 this:
earn to write by writing. These thin S 8 \
emphasised. But they have not been unc?er:t(:)l(irclldb;ozs ﬁalfmental‘y o be
many people amongst us  who have learnt qome; yg Tbel‘e
are not people speaking Hindi. Why ? The;y ne el They
speaking practice. Fifthly, there was the refusal V‘E!‘ Bt any
mote.r—tongue under any circumstances. That ‘ wzzq e the
a divine injunction: never use the mothor-ton;ueregafeg o
S . n

asted ; no pupil
; he has hig answer at his
a question to each pupil.
acher ; and the person that
pupil s and each pupil had
time he had only listening

you
ad by reading, you

are

if a pupil forgot the name for a parti i o
g ; a particular thine or object
upit for g , you h i
to point to it. That was the utmest that can be done byythe d:’id Py
thod teacher. There was that crude notion {h et me-

: at the mother-tongye
tircumstances. The teachep could save g

g a simple word in the mot
And so even under the direct method, the use of the mothe},\lrelt‘-tongue.
-longue is

not forbidden to that exte
g a nt. It must be used oceasi
not s : asionally f{ xpla-
ation. When you find that a pupil has {orgotten the mear?il;lge fla
N g of a

should never he used under any
Iot of time and energy by givin

[N
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word, then you must teach him in the mother-tongue: that is the
simplest way of doing it.

I believe in the soundness of the Direct Method. H must he tempered
with translation: but the Dircet Principle is fundamentally sound. In
all our teaching of a foreign language. the diveet principle should he used
as far as possible either in speaking or in writing. The mother-tongue
should be used as little as possible. The direct principle is the principle
»f fusion or automatism ; the pupils should be able to use the language
automatically. And if we use the mother-tongue at any stage, it is the
very negation of this principle.

I must also say a word about the need for plenty of nral and written
work based on carefully prepared reading matter. We have already
agreed that our aim is to teach our pupils to read as quickly as possible.
But the other kinds of skill are also necessary in teaching English. We
should not forget any of these other skills-——the ability to understand
written matter; ability to understand specech ; ability to speak:; and
ability to write.

Mr. Champion has used very harsh language aboul West simply
because West had the temerity to assert that for the average Indian
pupil, reading was more necessary than the other kinds of abhility. He
is perfectly right. And West himself has devised so many kinds of exer-
cises for speaking practice and for writing practice. And latierly, as I
told you, he has published his New Method Conversation Course. It is
a complete course of conversation in English. And se West is not against
our teaching speaking ability or writing ability. His contention is—and
there I think he is perfectly right—that for the average Indian pupil,
reading is more necessary than the other kinds of ability. And so we
start with reading matter. We must have readers, though to begin with
we must have some oral practice, that is only for a few days. We must
come to reading as early as possible. As soon as the correct speech-
sounds have been learnt. we must start with reading. The text-hook is the
basis of our teaching. But oral and written work must also come in.
Mere reading will not do. And mastery of the language must be of a
good all round sort, and so there must be plenty of oral work and written
work based on carefully prepared reading matter. That is important.
And that is what Michael West has provided in his hook. I wonder if
all of you had seen his readers 2 All of you are familiar, T hope, with
Ballard’s “ Fundamental English,” intended for composition practice.
He has published a Teacher’s Book along with each hook, and there are
four Junior Teacher’s Books and four Senior Teacher’s Books. And in
these Teacher’s Books. he has given the answers to the questions himself
because he knows that no risk can bhe taken in such a matter as this and
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the average teacher has no time to think out the answers to the ques-
tions. But they were written for English teachers. What

about the Indian
teachers.

Our teachers’ equipment is much less satisfactory than that
of English teachers, and they are harder worked than English teachers.
For various reasons, they cannot be depended upon to devise their own
material. And so all the material has been placed in the hands of the
teacher. This is what I might call fool-proof system. The teacher hag
only to study the principles of the series or course and follow the course
according to the detailed directions given by West.

does not pretend that there should be absolutely no

kind from this procedure, but he gives a warning—that
the procedure which he has outlined should be stric
cause his procedure is one which has been arrived a

experiments over several years.

deviation of any
as far as possible
tly followed, be-
after a series of

CHAIRMAN'S CONCLUDING REMARKS

In the course of his concluding remarks, Mr. Ranganathan expressed a desire
that there should be more informal discussions and that the teachers taking the
course might put questions to the lecturer on the subject-matter of the lecture.
He agreed with many of the suggestions that Mr. Rama Iyer put forward. He
agreed that English grammar should not be tau

ght in the Secondary Schools
before the III Form. He gave an instance of a chil

1d which was able to know in-
stinctively what was correct usage without the

was because that child learnt English as a languag
peeculiar situation, studying as they did everythin
In no other country were there so many absurd difficulties placed in the way of
education through a foreign tongue. Yet under the existing circumstances, he
would like to suggest that English might be begun early because learning a lan-
guage was a process of habit-formation and constant association of symbols. He
believed that many languages could be learnt by the Indian child if a proper
grounding was given in the mother-tongue at the earlier stage,

e. In India they were in a
g through a foreign language.

On the question of lack of text-books, he would like to refute of the remarks
made by Diwan Bahadur S. E. Ranganathan at the recent meeting of the Saidapet
Teachers’ College. When he (the speaker) read the remarks of the Diwan Bahadur,
he was inclined to think that there was something radically wrong with our cul-
ture when such remarks could be made. He would like to refute the charge by
saying that there was no lack of text-books, and he could hardly subscribe to the
view that the vernaculars in South India were not adaptable for higher teaching
and the assembling of knowledge. He had often heard philologists say that South
Indian vernaculars were more advanced than the J apanese language, and when they
knew that Japan was teaching in the Japanese language, he wondered why higher
knowledge could not be communicated in the South Indian vernaculars.

Referring to the suggestion for promoting the reading habit, Mr. Ranganathan,

said that reading for pleasure in a foreign language became an effort, yet he con-

sidered that library facilities should be provided and the teachers should encourage
the reading habit.

Concluding, he hoped that teachers would profit by the course given and make
it useful by introducing it in their schools.

Of course West~ \

learning of grammar. That
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THE CHOICE OF TEXT-BOOKS

I propose to deal with the importance of choosing the right type of
reading books. We take it for granted that after a preliminary
course of ear-training and voice-training, we start with reading.
The right type of reading-book for Indian ch‘ildren is some-
thing quite different from the right type of reading-book for the
English children. We should not forget this point. When I was at sch(?ol,
there were absolutely no readers prepared for forexin
children. So the books which most of you and I lnearnt were ll:ooks
written by Englishmen for English children. Why is }t that tl}lles?E olc;S }sl
are not suited for our children ? The reason is obvious. The lng >
child when he starts reading has a decent vocabulary ; 'he has.lz ria ty
a command of a few hundred words. But wherf an Indian chi . 5 ;r S
reading, he does not know a single English w?rd. Al}l,ﬂ tt;rex
the English child is speaking Enghsh‘ all thg tlme;1 wf e the
Indian child has opportunities of reading English an 1? lspehen
ing English only at school; when he goes out of the school, w

he goes home, or when he meets friends outside, he does not use English.

And so his environment is quite different, and ‘his vocabulary, shq fz;r zls
English is concerned, is nil when he starts readmg.. Therefore, his ext-
books have to be specially written for him. He is already five or ;1}}:
years old; he is not an infant. And so you can see that the Eng 1; .
child learns English in the natural way. Now Tamil has t'o behjclezlug :
to our children in the way in which English is tau.ght to Engh'sh chi ren;
but we do not care to do it. What do we do in our Tamil Primers ?

‘We spend a whole year in teaching a primer, teaching the letters of the

Tamil alphabet. And how many words are introduced into a 'f;r;?sl
Primer ? A hundred words at the most. I have seer; zillanyhprndred
which do not contain even a hundred words ; and even o t c;se -1; pdred
words, there are many words with which jche Chlld. 152818t a?r’r(;:) Wc.)rds
is all topsy-turvy. And in those readers which cont'am hor o fe“;
most of the words are long, rare words; and our chllc.lren al':.e very g
ions to use such rare words in their language, m.spea ing a§ w
OCC.E\ N iting. If in English, in the Primer, there are introduced in the
?iislfnlgzz)lll §20 words, don’t you think that a Tamil child, who already

nows a few hundred Tamil words, when he goes to school, when he

i ds before he has
ing, can be taught a few hundred Tamil wo.r .
K/Eifzt}feze?j;l;lglirfg his alphabet ? It is the easiest thing in the world.
i

But we do not think of it, because we seem to think of Tamil as if it were
1;oreign language to the child. Itis his own language; it is his mother-
a
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tongue; he knows so many word
’ . S. And t
be to teach him the alphabet with th he most r

ready knows; not a single word sho

ational thing would

not new words; only the letters ar
tions, the child can be taught the wo
the child learns to read those words.
each letter of the alphabet separately,
to read words much more easily tha
letters. I have found this method fro
simpler. I had occasion to deal wi
Education Week. I devoted some

days. I tried to explain how we
present.

€ new. With the help o

f illustra-
rds, and by more and mor ction

€ practice,

So all of you will admit that the teaching of Ep
thing quite different from the teaching of Tam;]
matter which is suited to the age of the child, g
absolutely simple; and that vocabulary must b:e COVOCabulary which is
monest and the simplest English words. By the simmfosed Of.the com-
I do not mean words of one sylla'blé. piest English words
are words of two syllables. And
not all simple words. Our aim sh::ﬁfids beOf toonet sylla}_nle are
commonest words as far as possible, but the rnaji:éIrt tath the
not matter suited to infants, but matter suijteq to childr T hould be
which they are taught reading English. All ¢ o0 f the age at

. his mea
have special text-books written for our childre o that we must

. ‘ . h and as oy i
is also quite different from the environment of the ;ﬂ;;ll"n;om?ﬁnt
i1sh  child,

the 'matter which is introduced must have relation to the di :

env1.ronment, not the English child’s environment. But ther; o childs
stories which are universally popular, which are liked b :hélr { any
over the world. “The Arabian Knights” deals, for i: t [dren .all
stories—many of us seem to be under the i ’ at e
English stories, but they are stories of a worl

glish reading is some-
reading. S we want

the principle of introducing as many stori
terest as possible, not English stories
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has prepared his Readers, not for Indian children in particu-
lar, but for all foreign children. His readers are being used
now in so many different countries—in India, in China, in
Egypt, in Turkey, and so on. And so he has as far as possible avoided
purely environmental words. The chief principles on which he has pro-
ceeded are given in the second section in the synopsis before you.
Michael West thinks it is not necessary to give conversation practice to
our pupils. He has provided for speaking practice, oral work, in his com-
position books. But conversation is something different. And he has
also devised a conversation course, which is a two-year course, for he
thinks the best results can be produced if such a conversation course is
taken up after about four yvears of reading practice. That is his expe-
rience. If you read that book on “ The Psychology of Foreign Language
Study,” you will understand that there is a large body of opinion in
favour of the view that reading should come first.

To return. The five chief points in the teaching of reading in a
foreign language are set out in Section II. The first is: the pupil
should from the beginning derive pleasure and a sense of power from
the study. That means stories should be introduced as early as possible,
stories of a universal interest, because children like stories better than
anything else. The words that are taught to the children must be
such as will enable him to express a number of ideas. The maximum of
expressive power with the minimum of words should be the aim. That
means the words should be very carefully chosen and they should be
the commonest words. There should be no occasion for the
child to unlearn a single word which he has learnt at the
beginning. The second chief point is that words should be learnt
by practice in actual reading situations, and not as mere vocabularies,
We find that in our Tamil primers single words are introduced without
any reference to anything. But if you have the occasion to introduce
any word in a lesson, by all means you may do it, but not merely for the
fun of teaching that word. The best way to teach words
is to introduce them in actual reading situations, not as mere
words or vocabulary; that alone gives a sense of power.
The third chief point in the teaching of reading in a foreign language is
that new words should appear at regular intervals, not in a mass. You
would find in many readers that the words are introduced in a mass, not
at regular intervals. If you examine a single page of reading matter,

you would find some 20 or 30 new words, some of them

’&very rare and difficult words. No- foreign child would be

able to master so many words at a time. According to West,

the number of running words per new word should be not less than 30 in

a Primer or 40 in a First Reader. This principle cannot be applied
4
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mechani i

numbel;u;z;lly, but as fefr as possible this rule should be adhered to. The
¢ tr;leew :;ords 1? the First Reader is less than in the Prime;' We
s sumption we should teach a 1 .
of sentences from the very beginning, and :\i:frlzlage Py e
quency should be as few as possible, i

been compiled by several writers who hav
Now the most popular,

of low fre-
VS(/;ord frequency lists have
e devoted years to that k.
the most authoritati ot ased
o ‘ th ative, word-frequen i
2 :;e;;(:rtx:olj tlf'ule one or:igmally compiled by Thorndike qut:f tlli)tr:szﬁ
of large and varied literar .
exa y matter, the words i
guage have been arranged in the order of theix(?f tflxl'qunghSS/h
equency .

Words of low fre
quency mean words i .
They should be as few as possible. which are used rarely in writing.

. B i
be avoided. Take the word elephan ¢ environment cannot altogether

. t, for inst, F :

t . . ) ance. i
}llere Is no difficulty in learning the word °ele or a,m Ind‘lan ch11d;
although they are of low frequency ant’, or “temple’,

such we cannot avoid th

e mv::tr;is s}l;xould have ‘reference to the environment oc;s:hWOI}‘?T- Bu(';

oy r should be suited to the age of the pupil e child, an
ymes about Jack and Jill, for inst Puptl. You have those

‘ ance, : .
that age can enjoy such nursery rhymes Very few Indian children of

Then there should be books fo i
ng 1o o o : r extensive or supplem -
In praitis\:(;thw’;}:; bto}:)ks for intensive study, and silfrft rezcrlliti;ys}fzi(lid
pe practised wher theec ;};gplementary readers are read. At first we
nele. wote anat the cf hl has learnt the correct pronunciations of the
When T oo pne alse. e ct?rrect way of reading connected matter
ot T vas in the In Ern.ltedlate Class, I had a teacher who was su .
posed to ke an ‘?2 ¥y on English pronunciation. He 1I)d
: s-far-as-possible ”  with re
2 fovinstan the same stress

143 A

s far as possible” ;

sible ”  ig i

o o o o o =8 poss a single word-group ;
, "up  and  saucer,” and so on

Take any sentence that you like i
e . - like, you will find the ga i
e ti; m;\g};; dfz:t?er is slee.plng. Even in dictation, we shrzildklr:“i
ety ool pronouncing the words in a sentence separatel 0
dren, we should dictate in the natural o
vxﬁ)r(%:. The. child never learns to recognise English Z: "
Zr gf :n 3;1; ed(;c:ate W(t)rgs separately. And so the pronunéiastions of d
e Mmoifed tgr‘c::r t=:-a1 In combination with other words. The:V e
e Reading-aloudy‘lmportant points which no teacher sho 1 e
is very nec v neg-

by grouping
poken natur-

. . essary in the earli
3323;’;90581@9’ silent reading should be intjzgiscteds e M
vice is that all the supplementary readers sh01’11cid r;)d Mltglfl :
3 € rea Y

the pupil silently. Silent reading

rapidly over the matter, 2lone is rapid readi

ng,
and you are able to take in & The eyes pass

the whole matter.
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You can test the comprehension of the pupils by means of suitable
questions. In the early supplementary readers, West himself has given
suitable questions to test comprehension. Many of us have not mastered
the art of silent reading, even in reading a newspaper. We must learn
silent reading ourselves and we must teach the art of silent reading to
our pupils at as early a stage as possible. When we do that, we shall
find how easily they are able to cover the whole course in an incredibly
short time.

We come now to the Principles of Vocabulary Selection. “ Word-
counts represent almost the first scientific and objective approach to pro-
blems of language-study.” That is what Huse says in his book “ Psycho-
logy of Foreign Language Study.” Word-counts have their own limita-
tions, because the word is not the unit of expression. The unit of expres-
sion is very often a word-group. And so thLe frequency of the individual
words is not a final test. It is a real handicap for those who have to pre-
pare readers. So the real units of expression have not yet been studied
and classified and arranged in their order of frequency. And so these
word-frequency lists are not to be regarded as final.

1 should also mention here the latest attempt at a selection of a
vocabulary of 2,000 words by a Committee of Experts. The result of
_their final labours has not yet been published. But it is a very elaborate
investigation that they are engaged in. They have limited themselves
to a vocabulary of 2,000 words of maximum efficiency, that is, maximum
of expressive power, by means of which they want any one to be able to
express all ordinary thoughts and ideas. And there, too, they have
adopted this scheme of minute classification. It is a work which has been
undertaken under the Carnegie Endowment and those who are at it are
West, Ballard, Faucett, Palmer. When this list of 2,000 words is pub-
lished in its final form, it is bound to be very useful to students of Eng-
lish all over the world.

I come now to our haphazard methods of choice of text-books. In
the first lecture I used the expression “ 1o selected and controlled voca-
bulary.” A selected vocabulary is quite necessary for the reasons which
I have explained. The way in which the words are used must be carefully
controlled by the writer. They should not be used in a haphazard
fashion. And West and Faucett proceed on the principle that each new

~ word should be used at least in three different reading situations. You
Nghould find at least three sentences in which every new word is used.

And then the way in which the vocabulary is built up is very interest-
ing. The vocabulary must be carefully controlled, so that the
maximum of expressive power might be secured. We do not care
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for these.in our choice of text-books.
now use In our schools, the lessons are
from reader to reader.
of one series

In trnany of the books which we
not graded within the r

: > reader or
And there is no continuity. The First Reader

is used in
of another series i used one thclass, then the Second Recader
n e next cl i
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ne set of
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cannota;esjgt) Of re;ders 1s necessarily published byo;j ;)ilrllr lpres%m purpose
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e . . ’
which th rned outright by many schools, I k ve found Wests's
ey were tried ; but I say they ' now some schools in

: . neve .
the principles of the course were never o had a fair chance, because

I have had talks with some of those teach understood by the teachers.
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for ey 5 : Separate books for i i

been dispenseii wr?;ldlng- The so-called non-d;?z:i'inzwe i an(}

now, and we think that the detag d Sttugy t?la:

ed study—tha

is of the text-book—of abou
: t 100-150 i
can do in the course of a whole yeaiages o all that & high-school pupi!

has be.en. taught on proper lines in the earlj'&s a matter of fact if English
a pupil in the V or VI Form can very ler classes, you would find that

. a. H
four times as much as he is called upon tcs)llg read and master three or
0 how,

. Then there are no b
. ooks for ¢ .
quite necessary. omposition practj .
English,” anc;Jl Il? hI haVe'already referred tq Bgllacg’ce.“ And that =
may be, e e has provided Teachey's Handbook axds * Fundamenta!
o o work through his exercises and i S, o that the teachers
with the maximum results. In the minimum of time

Yesterday I referred to the Anglo-
e e el
English g e language; they teach the ver Y be'cause they

. words andt_ English sentences, anq lflothinél acular equivalents of
more. They lead us

i : »\luced in a lesson of fift
Tamil Primers, I mentioned that,
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into the delusion that we learn English, when actually they are transla-
tions and give us no practice in the use of English.

Finally, books for beginners should be written by Englishmen who
know the problems relating to the study of English as a foreign language.
Many of us have a superstitious veneration for an Englishman as an '
Englishman. An Englishman’s pronunciation, we think, is the last word
on the matter. Do we think that any Tamilian is an authority on
matters of Tamil pronunciation ? We do not. Then why do we
imagine that any Englishman, simply because he is an Englishman, is an
authority on matters of English pronunciation ? He is no authority on
correct English either, simply because he is an Englishman. Why, then,
do I say that books for beginners should be written by Englishmen ?
Take the lessons in a book written by an Indian—New Era
Reader Book I.  These lessons do not provide any kind of inten-
sive training, and the composition exercises that are given here do not
provide sufficient practice either. In a couple of months, a normal
child which has been taught the language on right lines, must be able
to cover the whole textbook—in three months at the most. I am not
exaggerating at all. I am speaking from experience. And then note
the way in which poetry is taught.  Take this piece on the English
vowels. As a good mnemonic, this is useful. But it is not
English poetry at all. To take another example, the word
“ messenger ” is introduced in the I Form. It is too difficult a word for a
child. There is a lesson on letter-writing, I think, in the same book.
There the different forms “yours affectionately, *yours sincerely,”
“ yours faithfully,” are all taught! What is the fun of teaching the I
Form child all these different conventional forms ? How can you ex-
plain them ? But, on the other hand, you will find in a reader written
by an Englishman, only letters written to parents or teachers by children,
and for the most part letters written by children to parents end with
“ your loving son.” And then, why do we want a lesson on the Jackdaw?
And there are only fifteen lines in that lesson. If you take a corresponding
lesson in West’s, you will find at least four pages of reading matter.
Which is better ?—four pages of reading matter with the help of as
many words already learnt or ten or fifteen lines of reading matter ?
Why does an Indian child want a lesson on a flock of sheep ? In fifteen
lines of reading matter, you have so many new words, most of them quite

unnecessary at that stage. I cannot go into these things, in greater

. detail just now. TItisavery real handicap if many new words are intro-

een lines or so. The quantity of matter which yon
can do in the course of a specified time depends upon the number of new
words introduced in the lesson. If the new words are much simpler,
then you can cover much more matter. A newspaper critic who thought
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us claim that Tamil spelling is phonetic. I wish they would try to teach
foreigners. No spelling is perfectly phonetic, with the exception of
classical languages perhaps. No spoken language can have a perfectly
phonetic spelling, because the ideal pronunciation is not exactly the
came as the prounciation which we actually hear in speech.

Fnglish spelling, with its vagaries, is a great bugbear to beginners.
We know even highly educated people are apt to make mistakes in
spelling. Merely for the fun of it, I have put down here some rhymes,
showing the vagaries of English spelling.

When the English tongue we speak,
Why is break not rhymed with freak ?
Will you tell me why it’s true

We say sew, but likewise few,

And the maker of a verse

Cannot cap his horse with worse ?
Beard sounds not the same as heard ;
Cord is different from word ;

Cow is cow, but low is low;

Shoe is never rhymed with foe ;
Think of hose and dose and lose,
And of goose, and think of choose ;
Think of comb and tomb and bomb ;
Doll and roll, and home, and some ;
And since pay is rthymed with say,
Why not paid with seid, I pray ?

We have blood and food and good ;
Mould is not pronounced as could ;
Wherefore done, but gone and lone ?
Is there any reason known ?

And, in short, it seems to me,

Sound and letters disagree.

You see how irrational the whole thing is. If you examine the end
words of these lines, you will find many examples of words pronounced
alike spelt differently. The teaching of English spelling, not to speak of
the learning of it, for ourselves, is a great bugbear. But we have spell-
ing rules given in many books. These spelling rules may be helpful to
advanced students, to those who have already learned the correct spel-
but who are apt to feel some doubt at times. The spelling
helpful to those who are able to remember the exceptions,
and they are not helpful to beginners. So let us not try to teach any of

these spelling rules to children,
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children should be drilled in those words, to begin with. That is very
useful. But the children should be made to understand from the very
beginning that the same spelling does not necessarily mean the same
sound. All the training I gave my daughter was this: she was read-
ing at that time Tipping’s Reading Series. At the end of each lesson,
the new words that are introduced in the lesson are printed
in bold type. There are several columns of such words. I
used to take four or five words at a time to start with, and give her a
minute or two to look at the spellings of those words. And then she

-~ would shut the book and give the correct spellings. And there were

very few errors. And that kind of exercise was repeated for a few
days. At the end of the few days, she was able to give the correct
spellings of all the words without any difficulty. That means her visual
memory was rather strong. But you wiil come across many children
whose visual memory is very weak. They must be given intensive
training of this kind over a longer period. But you should never tolerate
slipshod spelling at the beginning. If you take care of the elementary
stage, the higher stages will take care of themselves. It is very difficult
to unlearn what has once been learned, especially when what you have
learned is a wrong thing.

In addition to spelling drills, dictation and transcription exercise are
very useful for fixing the correct spellings on the minds of the children.
But as I explained previously, dictation has other aims also. The only
aim of a dictation exercise is not to teach correct spelling. The children
must learn to follow correct pronunciation. So you should not read
out your passage word by word ; it should be read out naturally, with
the pauses where they naturally occur in the course of your reading.
The ideal thing is not to repeat at all. Give sufficient time for the child
to take down the thing. At the beginning, you will have to give more
time than later; but it does not matter. The child’s retentive power
must be developed in that way. I find even in the college classes,
that I have got to repeat a phrase of three or four words three or four
times. Even then they go wrong in taking down the phrase. Dictating
even the simplest matter I find is one of the hardest things, even in the
college classes. The reason is that they have not been trained to take
down dictated matter correctly. The dictation exercises that you have
been giving to them have not been exercises of the right type. So we
should avoid the error of reading the matter in an unnatural and arti-
ficial way, dwelling on each word repeating the full pronounciation of
each word. Let the children be told plainly that it is their duty to listen
carefully and to try to retain what you dictate. Otherwise, dictation is of

very little use.
5
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the correct pronunciation, because he came here as the master. He never
thought that it was his duty to try to learn the correct sounds. We
need not follow the example of the Englishman in this respect. The
teacher of English in any case must know phonetics. He should not
teach the children how each sound is produced. He should never
give them any kind of technical explanation of the way in which the
sound is produced. But very often he will find that a persistent error
can be corrected by a simple explanation. He must be able to demon-
strate the difference of pronunciation of such pairs of words “ vine,

/ wine.” He bites the lower lip and the upper teeth in pronouncing the

sound of ‘v, and rounds his lips in pronouncing the symbol ‘w.” You
should be able to give this simple explanation to the children.

The importance of good ear and voice-training to begin with
cannot be too strongly emphasised. I have told you already that a few
classes must be devoted to this kind of voice-training. All the children
must be able to produce all the sounds clearly and correctly before
reading is begun. And there should also be drill in the sounds foreign to
the mother-tongue. I shall now indicate some of the vowel and con-
sonant sounds which are foreign to Tamil :—

(a) Vowels : — (3) hat; (5) hot; (55) hall; (8) but; (9) about;
(21) hate; (67) hole; (29) hare.

(b) Consonants :—V. (Difference between v and w), -ch, j-zh
(measure) th (thin, then) r (far far off, fare, faring, farther), z sound of
s (his, does, cabs, roses), t sound of d (locked hissed, laughed, wished).
Double consonants with single sounds (killing, running, hitting, hissing,
commission, connection, accommodation.)

The numbers which you find used in brackets in connection with
vowels are the symbols used by Michael West in his New Method Dic-
tionary. Whatever the spelling may be, we are here concerned with the
sound alone. The same sounds may be produced by means of differ-
ent spellings. I have indicated some of the variations here. Do not
ever dream of teaching English pronunciation by means of translitera-

tion.

Every vowel sound is modified to some extent when followed by the
¢« sound. ‘R’ is not pronounced except when it is followed by a vowel
sound either in the same word or in the next word. You will find in the
English Pronouncing Dictionary .by Daniel Jones, for instance, that ‘R’
is completely dropped except when it is followed by a vowel. But care-
ful speakers would always indicate the dropping of the ‘R’ by a glide in
the pronunciation.
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should be a master of all these skills, otherwise he cannot be a good tea-
cher ; we cannot inculcate a skill which we have not ourselves. I will
mention here some of the devices by means of which we can improve
our pronunciation and our ahility to follow English as spoken by Eng-
lishmen. There are good sets of gramaphone records for all sets of
pupils. Every school should have a set of these records. These teachers
themselves can never learn correct English pronunciation, because they
do not meet an Englishman from year's end to year’s end, and they do
pot hear Englishmen speaking. And these educational records are in~

~ dispensable. Then I should mention the radio and the talkie. They are

also very useful in enabling us to acquire the correct pronunciation, the
correct stress and intonation. In connection with pronunciation I should
give a warning. Englishmen are generally rather indistinet in pronun-
ciation, and so let us not regard indistinction as a merit. Distinct-
ness is a fundamental quality. Distinctness and correctness can go to-
gether. We must always aim at distinct utterance ourselves and we
must train our pupils to pronounce English distinctly. Iam afraid even
in teaching Tamil we do not always teach our children to be distinct.
Fluency and distinctiveness can go together ; they are not incompatibles.

IV. GRAMMAR AND COMPOSITION.

The teaching of grammar is a moot question. When shall we begin
to teach grammar in a formal way ? I told you that 1 was brought up
almost exclusively on grammar. I cannot say that I am thankful for it,
because the time that could have been devoted to drill work, the actual
use of the language, was taken up by mere grammar, rules and defini-
tions. So I could have been able to master the language much better if
that time had been devoted to drill-work—exercises in the actual use of
the language in speech and in writing. That was the old system in our
country. Then there came a stage when grammar was dispensed with
altogether, when our experts imagined that grammar would come
of its own accord, even without any practice. That was the
other extreme. Now we seem to have gone back to the former
position. At the meetings of the Academic Council of the University I
have heard so-called experts waxing eloquent on the causes that have
produced the deterioration in our English standards. I have heard them
say very dogmatically that it is all due to grammar not being taught.

_And they were responsible for the reintroduction of formal grammar.
}_\Iow you have a heavy syllabus in grammar to go through. I wonder if
any of you can honestly say that you are able to see any signs of
improvement as a result of the reintroduction of formal teaching of
grammar. I cannot understand how this idea has gained ground that the
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Well, the generalisations of the grammarian are very useful not
to the beginper, but to the advanced student because
he is able to arrange his knowledge under certain heads. It is simply
bewildering to the beginner to attempt such a kind of arrangement. The
elimination of bewilderment, you remember, is one of the fundamental
principles, and so do not bewilder your pupils with any rules of gram-
mar or any definitions, and never force them to learn by rote any rules
or definitions of grammar. And then note the statement made by
Palmer: “Only a tenth of English lends itself to logical classification
“and rules.” In a grammar book you find very often pages of
“appropriate preposition,” and you think all that comes under grammar;
it is English usage, English idiom. It is not a rule of grammar, that in a
particular sense, a word should be followed bp a particular preposition.
That is the usage, and you cannot give any reason for such
usage. And so correct English is a matter of usage; it
is not a matter of grammar. You find that most grammati-
cal rules have exceptions, and very often the exceptions
are so many that the rule is no use at all. It is no use remembering
a rule, because of the numerous exceptions. And so what we have got
1o learn is the correct usage, and then to teach our children the same
thing. I should like to give you a simple instance from the conjugation
.of the verb “to be.” “Is” is the present singular form, “are” is the
plural form, we say. The child says: “I is going.” Why not ?—the
child is logical. You have yourself to thank for it, because you have
taught the child a rule, that the singular word is “is.” Then you get
wild with the child, because the child has made a mistake. If the child
is daring enough to ask you “Why not? Then you grow wilder
still, because you are unable to give an explanation. And
then there is the rule that “you » even when it refers to a single
person must be followed by the plural form “are.” Suppose the
child says “you is our teacher,” because “you” there refers to am
individual. The same thing follows. And what is the conclusion ? We
have to teach the correct forms, to begin with without giving any kind of
rule. And how do we do it ? You teach this all by practice ; you prac-
tise these forms in sentences over and over again ; you need not explain
the forms at all. But correct English is more often than not a matter of
idiom, and not grammar. What I call usage is idiom, very often. That
is a kind of usage which does not follow any kind of rule. It is peculiar
to the language. I shall give you a simple example. When the children
»¥et noisy, what do we tell them ?—* Don’t make noise.” That is not
beorrect English. The correct English idiom is “ Don’t make a noise ?
We literally translate our Tamil idioms into English; that is how we
murder the English language so often ; we do not take pains to learn the
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roared out “ How often
Position to end g senten
speech because it ig S

Y ended his sen
am I to tell you t
ce with ?” He f,

0 natural in .
end of a sentence All oo elish

tructed sentences ending with
%earn or teach English,
idioms.  The idea was that childr

EIZS that idiom should be taught in the
ght shy of idioms, because there is no languag
e

I do not think T
am  competent 1
because my knowledge 0 teach

g): b.ooks written by Englishmen,
ghshmans language, we should ioti
written by Englishmen. NOUBR 1o use books.
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The rules of grammar are very often arbitrary, and grammarians
do not always agree.

So grammar is to be taught indirectly by means of well-devised
lessons and composition exercises. But West in his Composition exer-
cises has not proceeded on this plan. He has proceeded on the
principle that if all the correct forms are taught at a later stage, they can
be classified and regularised by the pupils themselves. But you will find
-~and Palmer too—he has not followed any grammatical scheme in his

~ composition exercises. His composition exercises are based on the sub-

ject-matter of the reading lessons. Now it is not practicable to avoid the
use of the past tense altogether, to begin with, because it is a principle
that narrative should begin as early as possible, because children delight
more in stories than in anything else, and all the stories which you write
cannot be written in the present tense. You must use past tense. So
the children must be familiarised with the past forms at a very early
stage. The child can easily understand the distinction between the pre-
sent tense and the past tense. There is another tense in English which
is very difficult to learn. That is the perfect tense, the present perfect
and the past perfect. Even Masters of Arts among us do not always use

“ these tense forms correctly. The simple rule given is this: the present

perfect describes the present result of a past action. So a student should
not say: “Iam in this school for two years.” If the pupil is still in the
school, he should say “ I have been in the school for two years,” because
he still continues to be in the school. The past perfect can be used when
it refers to the first of twe past actions. If the teacher knows these dis-
tinctions clearly, there would absolutely no difficulty in teaching the cor-
rect forms. Simple grammatical terms alone should be taught in the
early stages, with no rules or definitions because the rules will only

. bewilder the child. My own view is that no formal text-books of gram-

mar should be introduced before the IV Form. If English is taught on
West’s lines you will find that a three years’ high school course are
more than enough for teaching all the grammar which is necessary. As
a matter of fact quite a good deal of what we teach is not a grammar at
all ; it is idiom. And these common idioms should all have been taught
earlier in teaching the Readers. Our teaching of English grammar is
now so futile for another reason also. Tamil grammar is not taught
on modern lines. The difference between the Tamil grammar and the
English grammar our children are not able to see. Where there are re-
Wyemblances, we can more easily teach them. Where there are differences,
we can also very easily teach them if Tamil grammar had already been
_taught in the early stages. But in the first three or four yers at least,
there is no need for the teaching of even Tamil grammar. But this old
notion unfortunately still persists in our country that even for learn-

6
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ing the mother-tongue,
is a stumbling-block :

what we teach should
able to distinguish bet

grammar is indispensable. It is not. Grammar
it is more a hindrance than a help. But of course
be the correct forms, so that any child should be
ween what is right and what is wrong. But the
child need not be able to give reasons. If the child insists on knowing
your reason, which is beyond your capacity to give, state it as gently as
possible that the child can afford to wait. I believe that the teaching of
English grammar would be considerably simple if Tamil grammar were
taught on the lines on which the gram
language is taught. That means we must have some changes in our
nomenclature. I know there would be an outery against the very sug-
gestion. But I think it must be done. In any cage Tamil is not taught
as a modern language. We teach Tamil now as we teach Sanskrit which
Is a classical language. vet learnt the vital difference
between the teaching of a classical language and the teaching of a
modern, living language. So the tech

. nique which ig adopted in the
teaching of a classical language is utterly unsuitable to the teaching of a
modern language.

Now we come {0 Composition. We seem to have a notion that com-
position means English composition,

I do not know it any attempt is
made anywhere to teach composition to begin with in Tamil,
tion is the art of composing, that is, putting words together co
express ideas. Then some others se
Is essay-writing. Nothing of the ki
late stage. In the early stages, the

ed at all. Only advanced students
in Tamil essay-writi

Composi-
rrectly to

principles of composition are the same
whatever the language used may be. That is why I think

it essential
that composition should be taught first in Tamil before composition can
be taught in English with any degree of success, You remember the
point with which I started, namely, the teaching of English should begin
at a much later stage than at present.

I am not in favpur of English be.
ing taught befort the II Form, or the I Form. And the four or
that the pupil spends at school before the I Form

intensive training in the use of the mother-
find how simple the teaching of English beco

has already been mastered, it is comparatively easy to Jeary anothe®.

language. . But the result at bresent is that neither of the two languages
. is. mastered at any stage. It is a tragedy. But

we have tq make the
best of a bad job. And that means we must make oyp Tamil teaching

five years
are all to be devoted to

tongue. Then You would
mes. When one language(
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re: we . f at any cost.
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There is no

under present conditions.
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already. New wo kinds and waste of time. : k
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teaching of English.

hension tests, exer-

introduce only compre .

in with, you should in : tood the thing.

To }‘:).eim :‘:tintznded to test if the pupil has. ur;tlleer; ,;e S ons which

cises which & t are all to be very sim )

; : t are pu . . than one test

N[he questions I:hzwledge of one particular p01nt.f Mofl;eee composition.

each test the - Ived in an exercise. Then before ies, for instance

should not ke ;n\{Z d composition. In retelling the stories, 3 ; 'ensabh;

you must have o eguide words. Those guide-words are indisp '
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Michael Wes
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for the beginner.

You cannot si .
after reading it. imply ask the child to repeat the story

are familiar with t}’ll:l::(eeri?s anOtI}:'e; kind of guide composition. You

. . es which involve filling-i

in putti . ing-in of blanks.

quzstioxr:;g 'Zhe c%)uestlons, you should frame them in such a wan t;at'flkl‘en‘

o fhe ques?‘n e answered with the help of the words whiih e

. ions. Free composition should come at a late stag you
e.

The composition courses devi :

e vised by Palmer, Faucett, an

e Fundat;l:n::;e };i tl{x.e };ceachers. 1 referred to Ballard’s seriisVZfe shfoz‘;:

on Fundamental g t1s . Here. are the four books of the Junior Seri

[hese are books :vhn ;clen ?or children in English schools. Man irt:.

(oosons deal with ¢ e eta;lf of the English language which are nyt(;'k 1e

9 be under: mOth:; (:ur c 1lfiren, or even our teachers! But a OE l 1?3’1

hid whose mol tea— }(:pgue is En.glish, can be taught these th'n ng\llsf

T e o oo ; gllg gué children anything like the sam:lgt;: in

is taught to English ch-(le ifference between the way in which aghich
ildren and the way in which we teaclﬁ TEng%lih

amil to

our children. Those 1
S . essons are based .
position whi on the princi 3
Shrough mlcvl\lrrf:;n be done orally. Our teacﬁersc;? le of gqued com-
itten work of their pupils, because th:: ewrn'(’:ttlme tokgo
itten work is

so full of errors. The written work i

sofu ! of erros. 01E'k in the earlier stage

on oral worke. A :etsci)s ‘:::;;e. will ‘E)e very few erfosss}i‘r?ulﬁebir]:?tii

VR thlrable, if only these books could be slightl

e o i , they would be perfect even for ou hs'lhg y

parallel set of teachers’yl(;u ltthe e e oabard has also repeed

AR o0oks. The Teachers’ Book IV st prepa'red a

o o s i)s?)selof the whole course, but all ini al‘és o the
, 1 am sure you would be thanli?ulei f(;;'vthte

O est,

or Faucett, for instance, {
ett, tor , tor providing you with
same kind giving detailed directions and fulltlharf::rc}‘ers’ Books of the
ers sometimes. It

does not mean that you can be idle
- Ther o ths

L e d v Tl 1 e e o
ordinary teacher whoql-les lons. It would be too much tlme to prepare
to all the questions h;xsnn(;; likely to be able to give co expect of an
for himself before he c ?flh So he must learn the correct answers
graded exercises on Er?‘; L ope to teach them to his Orxrect answer’s.
You have an introdf :;s Composition are all basedpupﬂs' Palmer’s
plained why the Translc o here - also. He has v on the Readers
for this. He has also atllo,n method is not the righte{g clearly ex-
are very important be}(p ained the types of exercises fll*rﬁd of metl:xod
taught the correct for:ZuseTf}:Om th.e earliest stage ’;he ese exercises
repeat it himself, and try‘ to e pupil must listen to’ the pupﬂ. must be
exercises, and a’ll the answer. H e gives fourtee dflu.e stion, must
y 8ng hese exercises, mind you, are bastd istinct types of
on ‘the matter
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which has already been taught. Not a new word is introduced. And
these books have been prepared for Japanese children, because his
Readers have been specially prepared for Japanese children. You have
most of these different types of exercises in the language books
of Faucett, the author of the Oxford English Course.

Ana so, the time spent on early work is not. wasted at all. It is very
usefully spent.

Then, everything caid or written should be serupulously corrected.
A boy should not be asked to correct the error of a fellow-pupil.

All the English work in one class should be taken by one and the
same English teacher. The impressions formed at that stage would be
clear impressions. You cannot eliminate bewilderment if one teacher
teaches in one way and if another teaches in another way.

There is no need for me, I think, to dwell on the need for thorough
correction. 1t is no use your giving an exercise unless you are prepared
to correct the exercise. And all corrected work should be re-written.
The whole sentence chould be rewritten. For example,

suppose the child writes: “1 is gqing,” you should not make
the child write “ am ”. That does not mean that the child has mastered

" the correct form of that sentence. The word “is” is not wrong by itself;

it has only come in the wrong place. And so the child should rewrite
the whole sentence. 1 am afraid this point is not attended to always.

RSB
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.THE SALEM DISTRICT TEACHERS'

GUILD
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held gt 3 P.m. on the 4th
under the presidency of N

ahajang High School Hall
r. Bernard Thomas, MA. ¢ Oxon
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.. ary schools and
t in the matter of superwslo.n of ile:,ze::tis?actory unless
the Revenue DepartmeI; reform in elementary 'Educa‘.clonc‘;‘:1 ditions of teachers, It
it was of opinion thatt nbe brought about in the ser\.'lcefavour of co-education upto
effective imp;'(:,enm:? Educational Councils and was in
favoured abolitio

. the
: lass. . ination at the end of
and including 5th c favour a separate Public Exammatlthe existing six years
The meeting dlfl ot anecessary to add another yea; tots were to be taught
IV Form. Nor did it se(:imcation- All non-languag? sufJ‘:}c1e School Course of the
course of Secondary E uther-tongue‘ Diversification o Agriculturs, Handicrafis
through the medium 0;::; of the vocational subje‘:ts-l;lkiegagrd to the proposal to
III Form and the-tf ° rsuits were recommended'. Wit ssion in the morning the
and other ind‘fs?la }!::urs of school work by a Smglle(eieinto consideration,
replace the exxstll’fg that local conditions must be ta

. f opinion
Guild was o

i in the
uage subject in
ded to be taught as a compulsory’laer:‘itygs}lould have its
Hindi was recommenGuild was of opinion that the Un'ltvment to clerical estab-
first three forms. Tht:. n and that the age-limit for recrui
examinatio:
own entrance

shm i 18 or 19.
in government service be restricted to
li ent in g

’ HALF-YEARLY
DISTRICT TEACHERS' GUILD
HURNOOL CONFERENCE

istri ' Guild was held
ference of the Kurnool District Taachers
ly confer
The half-year

on i i h 01, Kurnool,
the 28th Ins 3 to 7 p.a. in the COleS Memorlal ngh SC
bb instant fr om B O

P.G. High
.T., Manager, S.
. of Mr. G. Gurubatham B.A., L teachers, numbering about
under the presidency e gathering of men and women ciations were present.
School, Nandyal. A 1al][‘%gpl'esntatives of nine affiliated asso

. ttended. Re
a hundl‘edv a

3 i B.L.,
ana Plllal, BA,
. began at 3 p.m. when Mr. Bf. Lilzzhmm his speech he ex-
The proceedings er, Kurnool, opened the con erihe children they taught, to
Municipal Commission i,nstil the right ideals among countenance too many or
horted the teachers :ﬁ cause of education and not to
ly in the . dies.
work unselﬁShh:l’nges in the curriculum of stu thanked the opener of the
too frequent c hi Aiyar, B.A., L.T., Secretaryi tes. He requested them
1 ’ N b4 a .
Mr. K. N. Pasupatlld a hearty welcome to the. de;iachers’ Union at the last
conference, and exten eolutionS of the South Indian ting thern
. i the res : suppor :
to bear‘ in mmitional Conference at Tanjore, by sup hief features of the Gov.
Provincial Educ in his opening speech, outlined the. ¢ He spoke at length on
The President., in his tlie re-organisation of edl.xcaftlon(-iefects in it were to be
ernment Communique o:d pointed out that the ex1st1r11g elementary education
elementary education :ed five-year scheme of compu SO;‘: no use of blaming the
remedied and a pl:_i‘lnin the whole presidenCY-. There i‘l”ing such as ‘wastage’ and
should be introduce ters for the various evils prevah Public were all equally
elementary school mas ctorate, the Department fmd‘ t ;:d ucational Councils and
Mytagnation’, but the .I;Sf: then spoke about the Dlstrlcﬂf should be made power-
/tO blame. The-PreSIfeabolishjng them. He said tha't eS’II‘hey should be reformed
deprecated the idea ; spread of elementary (‘Ed'l-lcatl()’r:i'1 President requested the
ful instrumenis for t Z iig the evils that existed. The
by remedy ’
or mended,
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teachers to express their considered views on the various important issues involved
in the subject of reorganisation of ed

ucation.
A discussion then ensued
Kurnool, explained clearl

» Mr. M. Venkatramiah, of Coles Memorial High School,
all the proposals of the

y in Telugu, for the benefit of the Elementay Teachers,
government re: elementary education.

The house then adjourned for tea. Tea over, discussion on the subject was re-
sumed. The following resolution, moved by Mr. S. Vaidyanatha Aiyar, B.A. (Hons.)
L.T., was adopted : —

I. Compulsory elementary education should be introduced in the whole pre-
sidency in the course of the next five years. To obviate the financial and other dif-
flculties such as adequate staff ete.

» it is suggested that classes for children of the
first two standards might be held in the morning, while those for the other three
standards might be held in the evening.

Discussion on Secondary education then took place. The following resolutions
were passed :—

II. The middle school course should be confined to three
There should be no public examination

at the end of thig cours
III. There must be a bifurcation of courses
course,

years as at present.
e,

at the end of the middle school
IV. The Pre-university course must consist of three years.

Then the question of the introduction of Hindj in schools was discussed. The
The Secretary, Mr. K. N. Pasupathi Alyar, addressed the neeting. He drew they
attntion of the house to the circular he had recently sent to all associations on this
subject and placed the views of teachers’ associations of the M
Nandyal and the Board High School, Pyap

unicipal High School
| ully, favouring the introduction of Hindi.
He moved a resolution on the subject and

. appealed to the teachers to give their
support to it. Mr. S. Vaidyanatha Alyar ma

. de an eloquent speech in Telugu, while
seconding the resolution. There was much discussion and the following resolution
was finally adopted :—

. pulsory language subject in the first three
forms in schools, where Urdu is not taught,

The Conference then passed several resolutions of g business character.
With the President’s concluding remarks the Conference ended at 7 pm.

THE S.1.T.U. PROTECTION FUND

We regret to have to announce the deatp,
Ailyar, National College High School, Ty
17-9-1937 at the early age of 34. Hig
of Rs. 265 on receipt of the claim pap

of Mr. V. Rathakrishna ’
ichinopoly (Reg. N, 1136)

nominee will be paid a sum
ers,

-

.getting 2 proper perspec
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“find a perusal of this »

i ject.
useful list of publication on the subjec

By W. L. Sumner. Publishers. Basil Blackwell, Oxford.
ing of Science. vy W. L.  Publisher x
e (ttﬂéents Macmillan & Co., Ltd.) Price

i i in Post Pri-
. teaching of General Science in
i 1 treatise on the irhary schools
This is & ve'y usef::ent on the Hadow report, a number of lx:ftit :’:istenz’e. T
mary Schools. Consed Senior and Central Schools have come e o oo grent
variously designated as ted by the incubus of an external exam: hose scope is wide
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Higher School Revision Mathemati B ;
Co, Tt Prie o M ¢s. By N. Crossland Me. B.Sc.—Macmillan &

set by the various examining bodies i

Typical Examination Papers. Ans
e wers to the various questions g

IS THE ROLE OF THE TEACHER CHANGING ?
“To the teacher of a former .

generation good conduc
end was an orderly and quiet i o means to G . The

classroom in which teaching could proceed, and learn
, -

He asked for bread: he was given the ot ; he was offered freedom®

To the teacher of to-day,
balance between what is consistent

The modern teacher can no lon :
She sees them rather as individuals,ger Eard the children she teaches as a
capacities to be developed, his own tastes and inter
Herein the teachers’ changing role offers its o
cannot be met by the blind applicati Sreat
lent. It is to be met only by unde:

class.
N needs to be served, his own
S 10 be respected ind fostered.

est challenge, The challenge

on of pedagogical ap i
rstanding g1 child.a stractions, however excel-

EDITORIAL

| EDUCATION IN THE BUDGET

The Congress Ministry has presented its first budget and one may
congratulate the Legislature on the expeditious way in which the budget
was discussed and all demands for grants passed, without any divi-
sion. Re-organisation of Education is admittedly the burning question of
the day, if one should judge from the discussions in the press and on the
platform. But neither in the pudget nor in the discussion thereon has
education found a prominent place. One is apt to get the misleading
impression that there is nothing wrong with education and that there is
no urgent need for any reform. The demand under education is practi-
cally the same as it was last year. The ministry does not seem to re-
alise the need for the provision of additional school facilities. The
number of school-less areas is still very large but the Hon’ble Minister
wants the public to understand that the need of the hour is the weeding
out of the inefficient elementary schools. One will naturally ask whe-
ther the administration of education was so inefficient and shortsighted
in previous years as to make the routine task of eliminating inefficient
schools a major problem and a question of high policy. If the situation
be really so bad, it is expected of the Congress Minister for Education to
tell the public what his proposals are in the sphere of educatior_x. He
finds it convenient to repeat the time-honoured plea of want of funds.
Poverty of ideas is more dangerous than lack of funds. There is not
even one constructive suggestion for converting the so-called inefficient
schools into efficient schools. The Government and the public should
realise that the inefficiency of the existing schools is not a litttle due to
the appointment of unqualified teachers on low salary and the lack of
equipment. What does the Government propose to remedy the
state of affairs ? One should expect from the Minister, especially after
the recent speech of the Director of Public Instruction, at Tellicherry to
give us an idea of the scheme for the betterment of the conditions of ser-
vice of teachers. Something more positive than the eliminating of
schools is called for. It is unfortunate that the Government has not
chosen to indicate atleast the lines on which they propose to act. We
shall be told that nothing can be done now since the guestion of reorga-
nisation of education is still under consideration. We know that a sub-
committee of the Congress Legislative Party is studying the question.
ke-organisation has been in the air for years. If it be really urgent, it
certainly requires speedy action as in the case of the Prohibition and Cloth
Licensing Bill. We are not impressed with the way in which the party
in power has been dealing with the subject of Education. We can appre-
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stay in this province is short the Committee regrets that it is not possi-
ple to arrange for visits 0 the different centres in the Province. It

sentatives of moffussil teachers and of aﬂi’-
embers of the Reception
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., Madras during the last week of October
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