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\( EVERYMAN’S LIBRARY

Eprrep By Ernest RHYS

This great edition of the cream of the world’s literature has
now reached the colossal sum of 942 volumes, and we have
pleasure in bringing to your notice the three latest additions to

' this popular series.
A Complete Everyman list will be sent on Application?té‘

STORIES & POEMS Walter de la Mare
In representing the outstanding modern writers in Everyman’s Library
it has been found that there are some whose work is so various that a
> :miscellany is more fitting than any single work. Mr. De la Mare stands
A alone in modern literature, for as peet and story-teller he is entirely
individual. This Everyman volume shows his best work ; it is a new
anthology which every admirer of the author’s work will want to possess.

(No. 940).
PLAYS & STORIES

Tchekhov’s fame grows steadily with the years, and now for the first
time his best work is made available in a single two-shilling volume. The
translation is by S. S. Koteliansky, whose English versions of The Cherry
Orchard and The Seagull appear here for the first time. The Wood Demon,
the carlier version of Uncle Vanya, is the third of the full-length plays in
the book. A few shorter playlets are also included. Tchekhov's mastery
in the art of the short story is shown by a selection of twenty-three of his

best stories. (No. 941)
MODERN PLAYS

This volume, which will provide remarkable value for money, is an-
other new venture for Everyman. Its purpose is to present varied and
representative plays of the twentieth century by outstanding dramatists.

(No. 942)

Anton Tchekhov

OTHER RECENT VOLUMES ARE :—

ANGEL PAVEMENT by J. B. Priestley.

THE GRAMMAR OF SCIENCE by Karl Pearson.

THE OLD WIVES TALE by Arnold Bennett.
STORIES, ESSAYS, AND POEMS by Aldous Huxley.
STORIES, ESSAYS, AND POEMS by G. K. Chesterton.
THE WHITE PEACOCK by D. H. Lawrence.

TALES OF DETECTION edited by Dorothy L. Sayers.

7 CAKES AND ALE by Somerset Maugham.
‘ THE GOLDEN BOOK UP MODERN ENGLISH POETRY.

MACMILLAN & CO., LTD.,

(INCORPORATED IN ENGLAND)
- MADRAS—BOMBAY——CALCU'I'I‘A—LONDON.
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5 ; Advisory Board. N
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JUBILEE READINGS

FOR HIGH SCHOOLS

By

HENRY MARTIN, M.A,, OBE

Principal, Islamia College, Peshawar

WITH INTRODUC :
o EXERCTION, CRITICAL NOTES TO CLEAR UP DIFFICULTIES :
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THE NEW METHOD MAGAZINE. Issued six times a year. Price per copy.

Acs. 3. (Postage one anna extra). Annual Subscription Re. 1-6-0 (inclusive
of postage).

This magazine is meant for all learners of English as a foreign lan-
guage. It contains many stories, facts and news, and also interesting
lessons about things around and things abroad. Well illustrated.  This
can be profitably used in class libraries of lower as well as higher forms
of schools. Issued from June 1937.

RECENT BOOKS

EVERYDAY ENGLISH PHRASES. Their idiomatic meanings and Origins.

By J. S. Whitehead. With a Foreword by Lord Sanderson. 2s. 6d.

AN EVERYDAY ENGLISH COURSE FOR FOREIGN STUDENTS. By C. E.

Eckersley, M.A. Hlustrated. 2s. 6d.

ENGLISH IDIOMS FOR FOREIGN STUDENTS. By A. J. Worral. 2s.

WHAT WORD SHALL I USE? A Guide to English Idiom. By A. G.

Beaumont. 2s.

BRIGHTER ENGLISH. By C. E. Eckersley, M.A. Containing Short Stories,

Essays, Poems and Plays, with Copious exercises. Unusual idioms are
fully explained. 2s. 6d.

THE SUBNORMAL SCHOOL CHILD—VOL. [I—THE BACKWARD CHILD.

By Cyril Burt, M.A, D.Sc.(Oxon). 20s. net.

A HISTORY OF THE EDUCATION OF YOUNG CHILDREN. By T. Ray-

mont, M.A. T7s. 6d.

LEARNING AND TEACHING—AN INTRODUCTION TO PSYCHOLOGY

AND EDUCATION. By A. G. Hughces and E. H. {fughes. 7s. 6d.

A HANDBOOK OF VOCATIONAL GUIDANCE. By C. A. Oukley, BSc, and

Angus Macrae. With a Section by Edith O. Mercer, and a Preface by
C. S. Myers, CB.C. 10s. 6d.

THE PHYSICAL BASIS OF GEOGRAPHY. By S. W. Wooldridge, M.Sc, and

R. S. Morgan, B.Sce. With Hlustrations. 12s. 6d. net.

PRACTICAL PLANE GEOMETRY AND PATTEKN DRAWING. By R. C.

Surkatha, A.M. Part I, Re. 1; Part II, Re. 1-8-0; Parts I & IVv—
In active preparation.
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NEW STUDY READERS

N3 K
By

HENRY MARTIN, M.A. (Oxon.)), O.B.E.

LATE PRINCIPAL OF THE ISLAMIA COLLEGE, PESHAWAR.

Primer, As. 5; Reader I, As. 7; Reader I, As. 9; Reader III, As. 12;
Reader IV, As. 14; Reader V, Re. 1.

‘ The following are some of the prominent features of

this new series of English Readers, planned to teach our

children to speak and write English effectively. It is the

outcome of years of practical experience, and combines the

best features of modern methods of teaching a foreign
language.
1. The reading matter is very carefully graded; it is also
easy and of varied type and interest.
2. Variety is a characteristic of each book.

3. In each book there are many lessons in dialogue form to
familiarize the children with Spoken English.

4. The whole series is abundantly and artistically illustrated.

5. The varied exercises in composition, given at the end of
each lesson, form a unique feature of the whole series.
They are both full and instructive, and supply suitable

material for practice.

COOPER, Publishers, BOMBAY, 6
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Editor: M. S. SABHESAN, M.A.,
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, xt-Book on General Science suj
Y x ‘ Se suitabl
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MESSAGES

THE HON'BLE DR. P. SUBBARAYAN,
MINISTER FOR EDUCATION WITH THE GOVERNMENT OF MADRAS

I am very glad that the South Indian Education Week is being held
every year. I am sure the meeting of teachers to consider the ways and
ad of education both primary and secondary is a very

means of the spre
Ip the authorities in coming to definite conclusions

good thing and will he
on the reorganisation of Education.

H. ¥. SAUNDERS ESQ. MA., 1ES.
Ag. DIRECTOR OF PUBLIC INSTRUCTION, MADRAS

In all this welter of words about Education, its rationalisation,
nationalisation and reorganisation, about syllabuses and curricula,
methods and principles, do let us remember the Individual Child, his
limitations, his likes and dislikes, his home surroundings and mental
background, his capabilities, his hopes and opportunities, and let us
emphasize the fact that the Girl is as important as the Boy.

MR. P. SESHADRI,
PRESIDENT, ALL-INDIA FEDERATION OF EDUCATIONAL ASSOCIATIONS

I send my best wishes for the success of the Education Week. May
ouse the interest of the future in educational

it serve not only to r
knowledge and ideals of the teaching

matters, but also to refresh the
profession in Madras.



THE CENTRAL EDUCATION WEEK COMMITTEE

The South Indian Education Week
lise the great need there is for devoting special attention to the problems
of Education at the present moment. The Week is also intended to
explain to the people the aims of Education and the needs ang achieve-
ments of our schools. The appallingly high percentage of
admitted by all and the ineffectiveness and unsuitability of higher edu-
cation are found to be serious obstacles to the progress of the Nation.
Nothing is gained by continuing to harp on the defects of the Education
System. The Central Education Week Committee hopes that on the
occasion of the Education Week, the authorities, the public and the
teaching profession would consider what steps have to be adopted to
enable our schools and colleges to meet the varied needs of Changing
India. A change in outlook has become essential and the interests of
children in schools should loom large in all the discussions during “the
Week. The Central Education Week Committee hopes that the public
will evince interest in the programme of the Education Week and co-
operate with the organisers in respective centres, so that the Govern-
ment may be in a position to arrive at
reorganisation of education in India.

seeks to make the public rea-V

illiteracy is

a sound decision regarding the
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From the International Headquarters, N.E.F. London.
Bl All over the world to-day sensitive people are aghast at the appa-
£ § - rent inability of humanity to conduct its affairs with even a modicum of
& 2 G reason and rightecusness. The spectacle of chaos and waste and evil,
Mo s = both within nations and in the relations between nations, ought to sug-
g N S gest to adults a doubt of their fitness to “mould” the minds and charac-
2 B v ters of children. May it not be possible that, instead of pontifically
3w §§ deciding what is good for children, we ought rather to pause, humbly
™ o ¥ = observe the child himself and try to understand what he is, and then
2 e . . . . .
B om arrange the circumstances of his life in the light of what we can learn
E SR of his nature ? For if the children of to-day become as their elders, the
IR world will quite certainly be lost.
[o] <
& v 2
E s $a To avert this catastrophe let us take our lesson. There is at least

a fair chance that human nature will grow up as straight and strong
and beautiful as it begins, if only we will let it. In arranging the
environment of young lives—a duty which their physical helplessness
imposes on us—Ile us try to fit their environment to them, not them to
it. This does not mean keeping children infantile or even renouncing

P
= Tz our function as educators., It means approaching our task in a new
E Rl way, the psychological way, and trying to give children the milieu in
& 2 Tz which what is best in them can expand and come to maturity.
Tk
E g g i~ _The idea is not a new one. A long line of thinkers and pioneers
E} 20X have developed it with ever greater precision. What is new is the
P =R widespread attempt in our day to put into practice the outcome of their
z 3 cumulative thought. But this “new education”, like many another
[aE < effort of spiritual creation, is now facing the perils of hasty and rather
& S 5: z superficial acceptance. To those who hear of it with sympathy it seems
& ;T so obvious that all we have to do is to put it into practice. In their
LEE
£ £
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exhilaration they try to do so. But it i
; . ut it is not as eas
certain number of schools the children have beenyg?i:;u;;‘at;c Inz
iberty an

politely requested to grow up nicely of their own accord. S h
. Somehow

all has not gone well. And a reaction has come, swift ang dispiriti
ispiriting.

The mistake has been in su i .
suffice, regardless of attendant c?ifzia;izz 1;1c;ertyd1by itself w_ould
E‘:‘i}i 'i‘g:ﬁless of tlhf; quality of the adult lives in f::;)see Siéif“ﬁ"”ﬁ
N g\i’\:;r; thee te free. This was psychologically naive O;rfdofts
no liberty, child nemy ample occasion to blaspheme. Libert
y, children cannot be left in a void : iberty or

Some kind of environment there is bound to 1t is a sheer impossibility.

0 infl ' be and that i
will influence their growth. Our task is to provide them j}?;’hlronmint
a suita-

bly prepared environment i
~—suitable in th .
of the stage which they have reached e sense that it fits the needs

So, if we thought we i
J were lightening oy

r own t <
when we embarkedvon the new and psych ological w ask as egl.ucz.ats)ra
were profoundly mistaken. “New education ” ay of education, we
the educator, not less, and infinitely more k oans more work. for

be able to manipulate the child’s environlrlr:):::tedgi 1o e shall not
suita

studied the child himself, an bly till we h

i , any more than e have
plant of which we know nothing. Mere g\gsdi:viill .do so for a delicate
really have to master the nature of s not enough.  We

th i
doctor has to know the human bod © thing we are dealing with, as a

. . ¥, and, like hi
nique. That technique will be far removedefl}z:’ g:evelf)p ;)ur tech;
€ simple set O

mechani i ;

it .Hn;cal rules WhICh comprised the old-fashioned teachers® © »

k.w1 e som.ethu‘xg elastic and varied, to be u deac': ers’ “method’:
skilful adaptation, informed with insight ang m dse with resource and

Odesty,
But here we come back
to the educat .
] or hlm . .
’Lhe aiiﬂt world, the world which surrounds the S;li and W_lth him to
itz w1nﬁ§}1tortly venturg. It bears all the marks ocf $ and into which
: lco icts and ma%ladn.xstments, its stupidities ang our wc-)rkmanshlp:
'ua mfertla and unimaginativeness, mirrop our cruelties, its spiri-
'1;‘1}:0 thlshsorry s.cheme of things that we are edsz\;l' selves. I it to fit
Arzsiv W tohare hkely. to read these wordg will agreel?hg the young ? No.
o the, elllé to l'orling up children so that they wmag tha:‘, cannot be.
into the world s it is I this s a true dilem efinitely not fit
atter course. But, fortunately, the mere po e must choose the
S

Ly in, :
the answer : it is to-day an essential part of thge (;fd’lcll':; tCIu’estlorll{ suggestls{
or's task to wor

for the re@oulding o.f our grown-up world. W

selv‘3‘1s aga;n and aSaun t}}a‘c our world is n'o ﬁte lmuSt “epsat to ovr”

people and, sadly ill-equipped though we are fgracti for these young
¢ enterprise, W€
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must labour to break up its rigid monstrosity. We must face the fact
that we ourselves shall probably not be able to build the new order.
It will require more than one generation. to devise and establish a reign
of peace, justice and co-operation. But we will do our part. Our part
will, it is true, consist principally in helping a new generation to grow
up free in spirit, supple, creative, adventurous, unafraid. Such men
and women will be hetter able to build a new human society than we
are. But we must not on that account, with our customary cowardice,
wash our hands of the direct task of social reconstruction. We must
put our energy inte every kind of work that promotes peace, social
and international justice, and the substitution of co-operation for con-
test. As educators we are in a happier position for this work than any
other group of people, for we are in daily contact with those who have
not yet been “conditioned” to the ingrained ovils of our old world.
We serve at the well-head of the future.

P. S.—The New Education Fellowship is an international organisation. with
members in practically every country of the world. Its members are parents,
teachers and others interested in the child.

- The Fellowship has organised cections in many countries; it arranges a world
conference every three years. The next world conference will be held in the
United States and Canada in 1939.

This summer a regional conference was held in New Zealand and Australia
which was a tremendous success. In New Zealand alone 20,000 people attended
the sessioas held in the four largest towns.

There are Sections and Groups of the N.E.F. in India united in an All-India

Section.



NATIONAL EDUCATION : SOME PRELIMINARY NOTES
BY

DR. G. S. ARUNDALE

There are certain obvious things ahout
tion on the basis of which a national minist
educational programme They are the b
education throughout the world ; and it i
so long been influenced by a foreign syste
fused as to certain outstanding essentials.

a national system of educa-
Ty must not fail to build its
asis of national systems of
s only because we have for
m that we have hecome con-

In the first place, the education ; .

Ind.ian nationals, save where g fOreigf ii‘zi’z::alnaciolnal's must }oe. by
assistance. Nowhere else in the world ig the educati o o “pecialised
youth entrusted in large measure to foreignerg Amai {(;n' of a natipp’s
th.at. only those whe are Indian can evoke in indian o urely clear
spirit. Some of us who are foreigners have for a time ‘gomh the Indian
But the time has now come for all of us to Withdrai?nf :ble t;help.

om a pre-

eminent posts, save as our contracts i
‘ s, permit otherw;
ordniate positions of co-operation—not of direct; Do to take sub-

Instruction, Inspectors, the whole of the highe
at the earliest possible moment. We must no
If we retire some before their time for retire
compensate them, for they have served faithf
Indian youth we must have Indians to direct

st cadre, must be Indian
t inflict hardship on any.
ment we must adequately
ully. But for the sake of
and to plan,

This is among the first duties of
and he must not be afraid to tackle g

There is no question of prejudice. There must be no
sonal feeling one way or another. India will never pe right]
and unless her youth are rightly educated. And one el tly free until

education is that, save exceptionally, :i‘:m;m(ti .in right
€ indians.

Mini#er of National Education
ny difficulty which may arise.

question of per-

Indians must edy

In the second place, throughout the school life
in the university life also, the medium of
tongue. There must he no compromise in
have to have different schools for differe
words, we are bound to re-organise Indij
various mother-tongues. I see clearly the
and there be caused. But it cannof be h
the defects in the existing system at all ¢

, and soon

education must be t}f: ;:otlizf
this, and if necessary we ghall
nt mother-tongues, In other
l‘m education in termg of the
Inconvenience which will here

elped. We have to get rid of
osts,
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In the third place, and this is consequent upon the preceding item,
we must have a national series of text-books, written for Indians as far
as possible by Indians. This will take some time to achieve. But the
varjous national ministries must combine to organise this ilem without
delay.

Fourthly, there must be an Indian counterpart to the Montessori
method of education, but a counterpart which shall run throughout the
school life. and ultimaiely be capable of extending to the college.
Madame Montessori has this in mind for ber own splendid scheme. Some
of our best Indian teachers, women and men, must work at this from
now. Here again, while there may be individual activity in the various
provinces, there will have to be one great system for the whole of India,
modified where expedient to suit local conditions. The text-books will

. have to be written in the light of this system, so that they serve its

purpose.

*This Qcounterpart to the Montessori system must be an education
by DOING, not exclusively, of course, but dominantly. Gandhij'is self-
supporting scheme may possibly dovetail in. Indian youth. especially
considering the conditions obtaining in India, must be a practical youth,
able to take part in the crafts and arts, the life-earning occupations,
agricultural and industrial, of India as she is to-day. The objective of
Indian education must be in part to help India’s young cifizens to earn
their living simply and helpfully, honestly and contentedly. We must
break away from the world’s slavery to the mind and to all intellectual
dominance. We have for too long bowed down before the fetish “1
think, therefore, I am.” 1t is as true to say “I feel, therefore I am.” It
is no less true to say, perhaps even truer, “I do, thevefore I am.” How
right is the Prime Minister of Bombay when he says that we must revo-
lutionise Indian education. The revolution will take time. We cannot
even in a year or two move away from the ruts and grooves in which
we have become imprisoned. But we must begin, and now.

Fifthly, therefore, we must recondition our teachers, as H. G. Wells
puts it. Indian teachers will everywhere be only too willing to be the
advance-guard of India’s educational revolution. But they must be
helped. They must ke re-trained, trained out of the existing futilities
into the freedom of Indian essentials, Ministers of National Education
must begin to plan the necessary means whereby the end of such re-

’ conditioning may be achieved. Without the right type of teacher there

will be no truly Indian education. This is one of the reasons why the
revolution must take time. Essentially, Indian education will need
teachers who teach more by the example of Doing than by the injec-
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tion of so-called facts from text-books. Doubtless must Indian youth
know what the world is thinking. But it is far more important for it to
know how the world is living, and how it has to live, Good thinking
depends upon successful living. Mens sanag in corpore sano does nojc«
merely mean a physically healthy body, but rather a body which knows\
how to make a living for itself simply, honestly, happily : or, as T often
like to put it, healthily, helpfully, and therefore happily. Ang T would
add that also more important than thinking is feeling. 1f youth every-
where were to understand how the world anywhere is feelin
be farther off from war than we at present are.
tions are our very near relatives, and need all the
minds are relatives slightly more distant in de
relative of all is in a way the physical body,

g, we might
Our feelings ang emo-

more education. Ouyr
gree, though nearest

I do not think I need mention at length the speech
compulsory Hindi and a change in the hours of educ
first, so long as the mother-tongue is supreme we
to national solidarity by making Hindi-Hindustan
a change in hours, we must make the hours of busi
sensible instead of stupid, as they are now. Then the change for educa-
tional institutions will be as easy as it is desirable. Nor need I mention
at length the need for experimental activity. Obviously, we must make
experiments before we can hope to arrive at g really practicable scheme

-worn subjects of
ation. As for the
may well pasy hemage
i compulsory. As for
ness in all departments

Sixthly, and lastly, our Congress ministries must positively have
vision in the educational field as in all other fields. Their Education
Minister must have vision and courage—a vision of real Indiap educa-
tion, and the courage gradually to make his vision actual. He must
disentangle himself from his education department firmly but sympa-
thetically. He must make clear the fact that he is the head of the Edurc)a—
tion Department, and not any subordinate offictal. He must not allow his
own personal equation to stand in the way of his duty to the nation. And
he must realize that Indian education must be in Indian hands, He must
be vigorously but courteously aggressive, and ever restless until he
achieves. He must be the keen friend of all progressive educational
activity in his province. He must see things for himself and know things
for himself. In these days of transition the Director of Public Instruction
and the Inspectorate should be his agents for his work, Their poiicies
must be dictated hy him. They must change as he directs them to

change. They must learn to co-operate with him in the new directiong
which Indian education must everywhere be taking.

We can well wait for the advent of a truly Indian system of educa-
tion if only we are sure that it is steadily coming. The Congress Minis-
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tries are being weighed in the balance. They have yet to make g;)od.
We cannot take them at their valuation of thems.elves‘, that theyma Oﬁe
constitute Indian nationalism. We judge their nationalism byhthe b} ,(;juvz
they achieve. We who are teachers will judge 'the.m by Whét t hey};a(_l ice
in the educational field. We are even now weighing them 1.n the ba aﬁ d
If we find them wanting we shall try to get rid of them if We can Tie
any better Ministries. We want a national system of e§ucat1o(;1. he
means are immaterial. It is the end that matters. We in Madras ) ;
now waiting to see what Dr. Subbarayan will do. We .do not. expels/la

miracle. But we do expect the beginning of very definite action, y

he justify our hopes.



NEW EDUCATION
BY

MR. K. S. VAKIL, LE.S. (Retd.),

Kolhapur.

While teachers are, everywhere in this country, talking glibly of n
Education, hardly any of them are actually carrying onb their we\iv{
according to the principles they so fervidly preach and profess ROI:c
learning still prevails in most of the Elementary schools and pm;rin O'e
of knowledge goes on in most of the Secondary schools, enlivened o
sionally by some pictorial illustration or practical demonst Ot(':ca-
Colleges, on the other hand, behave as super-schools and feel altoratl}c:n.
unconcerned in principles or methods of teaching. The talk of adie ti o
the school to the child, of suiting the curriculum to the child’s hp'lng
and mental capacity and characteristics has little influence of e
practice of teaching. This state of stagnation in the practice of ed 3‘3‘}131
appears to have resulted from the unprogressive character u(f:atmn
Departments of Public Instruction which are manned mostl bo .
educated in pre-war times and possessing little or no professiz 1y -
ing for the work committed to their charge. They are ignor ni Vo
advance that their own country has made in educational bprinax.l IOf the
practice during the last quarter of a century and are equall Cll.) e and
of the powerful change that popular agitations conducted dy %gnorant
period under the leadership of Mahatma Gandhi and the politi m{mg that
introduced by the Government of India Act of 1919 have b Lo reforms
in the educational thought and outlook of people of this cour Otu Bt 2bout
officers, according to the innate conservatism of human natuxfl o The‘se
fied with the present state of things and do not bother theme’lreSt sats
any ideas of reform unless they are compelled to do so b uent abm-lt
the provincial councils. This inert attitude of mind is nat\i’ qlllles.uons n
by the advanced age at which most of them rise to the res . ’ mduce'd
tion of Directors—an age at which their eyes are turnedeﬂsxble posi-
nearing date of super-annuation and return to their sweet hmOI‘e o the
any reform that involves thought and action. This positi ome than to
be radically changed by the appointment of consultation reqmr.es to
composed largely of persons qualified to advise on varioVe comm.t tees
questions that demand consideration at the hands of GOUS educational
Patriotism, Physical Education, Mass Education Vocatiovelinment’ ?.g.,
and Training of Teachers. These Committees wc’>uld fror: EL Educat‘mn,
advise Government regarding framing or revisior; of culrr;lf ti) tlmezi

cula an
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courses. of educational rules and regulations. according as need ariscs
for it. Unless compelent agencies to advise reforms arve created and set
at work with the Divectors of the Depariment of Public Instruction, no
real change in the present position can be expected.  Their creation
would soon bhe followed by various measures of reforms that are de-
manded by teachers and the public and result In elasticity in school
curricula, metheds and procedures and in freedom to inspectors, teach-
ers, and pupils. A general sense of patriotism or love and pride of
country in the best sense would develon ; the physique of the youth of
the country would improve ; rapid progress would be made with educa-
tion of the mass of the population; a practical turn would be given to
cducation and growth of unemployment of the educated checked ; and
supply of trained teachers would be made to keep pace with demand
for them. For these and various other veforms, the rigidity and un-
progressiveness of the old Departments of Public Instruction requires

_ 1o be tempered by advice of expert consultative committees composed of

experienced and go-ahead thinkers and workers in the field of education.



NEW EDUCATION
BY

MR. D. S. GORDON,

Secretary, New Education Fellowship, Mysore

Some years ago the late Sir John Adams wrote a well-known book
entitled The New Teaching in which he gathered together som f300
latest thoughts and ideals regarding the work of the school. He feﬁ' the
this up by another equally remarkable book, Modern De'velo mo (;ng
Educational Practice, in which he set forth some of the 0utsta€1d"en o
periments that are being conducted in the field of education Thmg o
books, among numerous other modern publications, clearly.indi este t\go
new spirit that has come to actuate all educative effort at theCa ®
time. Progressive teachers are no longer content to teach the pres'ent
things in the same old way, nor are far-sighted educationists csamé 0
think of the school in the traditional manner as an instituti Ontent' v
merely hands down the intellectual and cultural heritage of tl}?n hWhmh
race. On the other hand, there is a deep searching of hearts ev rywheee
regarding the purposes of the school and regarding the manne t?-rywh?re
it should carry on its work. This spirit of enquiry and ex .r o Wl?lCh
this dissatisfaction with the existing state of things, ig Un%eﬁr;lentatlon’
most distinctive characteristic of new education at ;he pres(:enttedly the

There are several organizations throughout the world W}?Oment.
interested in the study of education and in the development of o ave
niques in teaching. But probably no two countries have cOﬁV\TI}eCh-
more towards this movement than England and the Uniteq gm uted
America. In both these countries there has been, for some ta‘t o of
a continuous and vigorous emphasis upon research. Not oi(léars" e
field of educational philosophy but also in regard to school or ym ‘.Lhe
and methods of teaching numerous workers have brought to glér;llzahon
ways of thinking and acting. The ideals of John Dewey havelg | new
permeate every aspect of school work in America and England come to
as in most of the other democratic countries of the world ’Das We’ll
educational philosophy was the first great and thoughtful cixall e £
the conceptions that had actuated school work throughout the a ohee t'o
insistence upon freedom, his emphasis upon interest as the mainges't. His
ing force in education, as opposed to the principle of effort wlrfilohlvi:-
tained in the traditional school, has produced far-reaching ch ¢ 0._
our conceptions of training the young. Equally significant is tx';llnges in
of the psychologist. He has attempted the study of the mind frosq \:Z:{
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ous standpoints, and each has yielded some valuable knowledge. In a
field which is admittedly difficult of study, and in which for decades mere
subjective opinion derived from introspection filled the place of reliable
information, the psychologist has for the first time evolved a body of
objective facts deduced {from observation and exporiiment. The work of
the schocl is already profoundly affected by psvehological findings, and
this is hound to be more so with the advance of Lnowledse and its
application to human purposes. Mental tests of all kinds have come to
stay. and no teacher who is abreast of the times can afford to be ignorant
of the value and use of these.

1t is obvious that the progress of education depends upaon Jarger and
larger numbers of teachers all the world over taking an intelligent
intorest in these developments. For this purpose organization is neces-
sary. Knowledge must be pooled and discussed. We have to learn not
mervely from books but from one another. Tn former times, before the

.new spirit of enquiry came in, the authority of famous persons played

a drdat part in educational as in many other matters. Tt supplied the
place of actual knowledge. Under such circumstances dogmatism was
casily encouraged ; change was opposed. But nowadays there is nothing
more conspicuous in the world than change. Not only material things
and social and national arrangements, but even more, the conception of
people about all things is rapidly changing. Education. therelore, has
naturally 1o adapt itself to a fast changing world, and this can only be
done wiscly by organization and exchange of thought.

The New Education Fellowship is a world organization which
attempts to provide a broad forum for the discussion of differing educa-
tional views. It has already done valuable work through world confer-
ences and publications. It officially holds no unalterable views of its own
but is always open to new ways of thinking and new modifications of old
ideas. Whatsoever is good. whatsoever is noble, whatsoever is efficient,
whatsoever is founded on fact, whatsoever is liberal, these it follows
without fear or favour. It therefore deserves the support of all right-

thinking people.



THE HOME AND THE SCHOOL

BY

MR. M. T. VYAS, M.A. (EDN.), (Lonb.)
Principal, The New Era School, Bombay

We propose to consider here the value
home and in the school. In other words, we
and the school in relation to the child. Keepi
fact, we shall discuss what an ideal home wou
should be. But the ideal home by itself is bo
its own ideal without the full co-operation of
school can never achieve its purpose—its ob
in its growth without the co-operation of the

of nurture of the child at
are thinking of the home
ng the child as the central
1d or what the ideal school
und to fail ip realization of
the school, just as the ideal

jective of helping the child
home,

THE HOME,

In the life of the child the home hag
the more i
And so greater attention has to be devoteq tootr}?elmpor?ant Part to play.
for the child. creation of a home fit

The home has a location and in the ver hoos;
predominant thought must be the needs ofy t; 00si
father’s business needs or the mother’s ik, ¢ ch
the point of view of relatives, society am
worship. These may be important enoy
ride, as very often they do, the greater

r;i of the house the
_child rather than the
es and dislikes of localities from

enities op nearness to a place of
gh, but they shoulg never gver-
Interest of the child. 'e
The home for the child must
space and green trees round
difficult to be satisfied. Butali)fouz:il ]f;;et;};?‘ps
would think in terms of the child .
children's  parks, open spaces |

ave plenty of ajy
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interest in cricket during the last few ycars has achieved the creation
of facilities and the financing of a proposed stadium in the city. 'This
is because the cifizens of Pembay have been very enthusiastic about
cricket.  Butl there are other things, perhaps of a greater value, for

enthusiasm to achieve.

The child must have a room, a corner of its own in the house, where
the child feels that it is his own, that it is equipped for him, that the things
there are his and that he has 1o lock after them.  Apart from giving
a child a room or corner equioped with {furniture of proper size and
taste, the main thing is to give the child a bright and cheery home where
the sunshine of love and undersianding from father and mother radiates
in its glory. Poverty may not vprove such an insuperable barrier if
there is the sense of understanding and the ingenuity to improvise things

required for the child’s needs.

. A ROOM, A CORNER FOR THE CHILD IS A NECESSITY

Even the bird parent instinetively makes all the preparations for
its young hefore its hirth by building a nest full of soft grass and
then goes into the details of fond for its yvoung ene and proceeds to
adjust its life to the needs of the baby., Why should the humans fail
to do for their little ones what the birds with rare affection and thought
do for their babies ?

THE PEOPLE OF THE HOME

There will be people in the house who do not understand the child
and interfere with the parents in their attitude towards the children.
I do not know why the father or the mother should not sometimes hold
a family council, call all the people of the house and explain to them
how the child should be understood and treated.

The influence of the company—the people that the child spends its
time with particularly in its games and evening walks play a very
important part in the life of the child. And very often the children are
left in the company of the avahs, the scervants or the chauffeurs. The
parents defend themselves by saving that the servants to whose
care and company the childven are entrusted are good or trust-
worthy persons. But these are lame excuses born of selfish-
ness because the parents do not want to put themselves to
those inconveniences of being away from their cinemas, drives
or society engagements. It must he remembered that servants are ser-
vants and have their own standards of behaviour,
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It is necessary that certain types of influences must be :
the home. The home must permeate with refining, humanj fireated .
ral and artistic influences and these could be built L{p by dn;‘lsu.‘tg, cultu-
consciously made ; as, for example, the father’s and mOthee’ nite efforts
of the old people, treatment of the servants, treatment of dr ; tl“e'atment\
atiention towards guests, use of refined language. omestic pets,

The home should think of the following details :.—

Food.—We must make a systematic i

: a sye atic study of Dietetics § :
what food is the best suited. There has been enou;;hmli Chlldren.-
F.‘oc‘)d Problems—(Dr. Tilak’s pamphlet). The food that e:qeal‘Ch -
liking of the adult must not be made to suit the child s o the

. - I
tion of food the interest of the child in the home must b n the prepara-

¢ above others
The hours of meals for the child must be those th

and not those that fit in with the adult. his office hours
ments.

at suit the child

RECREATIONS

Children must not be dragged i
lec‘tures. theatres and cinemgaé w’;?e;}emiieizleiiire;;(;?ety functions,
prisoners because it so suits the convenience of the pare 1tmes h?ld as
a great harm to the child. Parents. on the contrary srl; S.]dThl:g does
those Pleasures and recreations that would interest~ :the 01;1‘ think of
beneficial to it.  Special picnics, outings, walks ;>r drins 14 and be

tours and excursions must be thought out
for their children.

. and even
and arranged by the parents

It is shocking when one comes across children who
money and cars but have not been taken to a . v
dpens. 1:vhich command a fine view of Dock Y

arsi .or' even Juhu. I remember how a child felt i
;);ng plcdmc to Parsik.wben he saw the vast expanse oén gﬁgzelydhappy
an expressed his joy to his teacher in words thus the pen
we saw horizon so much. Horizon means the ﬁeids t
Surely the parents could have done this for the chiid °

. parents have
place like Mazagaon Gar-

ard Land or to Chembur

:—“In the way
uch to the sky.”

HOLIDAYS )

.There are things which the parents can do for
during the holidays which the school cannot d01
they not think of developing the child’s hobbi ’
to the markets of Bombay, making the h'ldles,
the physical and human geography Bormbay

their children
Why  should
paying visits
uainted with

of Bombay, and survey-

or social engage-
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ing shop window displays to know what Bombay buys in finaries
and luxurics. ete. The child should he taken to such places where
his curiosity vould be aroused and aatisfied. A visit to the Docks or
a day in the Museum will be an education by itself.

Among his various playthings at home should be:
Drawing papers. crayons, eoloured pencils,
Coloured papers sd scissors,

Weoeoden Bricks and empty malch boxes,

Coloured wall pictures in bold relict,

Toys of educational value,

Plasticine, clay, ete.,

Picture blocks.

Gardening implements.  The child must have a little flower bhed of
its own in the garden.

Sand *pit or a big tub with sand.

Muscum will be an education by itself.

Dress. The parents should not decorate the child in gold, silver
and grand clothes to satisfy their parental vanity. The child loves
simplicity.

In the building up of child life, as we have said, the home plays a
greater part than the school. It is the place where the child spends
its leisure hours. 'The child’s temperament. its inclinations, its inborn
{endencies can besi be understood only at home where the child freely
stretches itself and coxpresscs itsell by doing odd things. The child’s
sociability. artistic or musical tendencies, tastes in reading and sense of
curiosity are best revealed in the home.

THE SCHOOL

Therc is only one institution—the institution of the school which
has come into existence with a definite thought of the well-being of the
child and with a definite ideal that stands for the child and child alone.
The aim of the school should be to let the child grow in his own like-

ness by giving him all the facilities and conveniences.

The realisation of this ideal depends upon the teachers first.  An

" ideal like this can only be realised by a community of teachers who are

cultured, broad-minded and refined, who are well-educated and have
a healthy all-round outlook on life. I admit that in the present day
these types of teachers are few. But, there I do find fault with society
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rather than with the teachers. The best of people do not
ing, not merely because they are not well P
of the teacher does not receive the respect and regard that ig it

society. It is a community that is left oy of society 5 due from
social functions, and is cut off from social life. ’

. g0 in for teach-
aid, but hecause the calling

Teachers who are cut off from societ
in their outlook on life and society. They are bound to gef -
habit of thinking in terms of their routine work, with o Bet 1n.to the
life, and children placed in the hands ol such t(;acjpnno bearmg on
be narrow, unpractical, short-visioned. £ are bound to

v are bound tg remain narrow

The treatment of the private tutor
attitude with which a parent
shoves him into a corner,

in the home

the indj
) ) lﬂd
receives g ifferent

tutor at home and

shows  the general
. t
teachers. It is needless to say that a teache °

be respectfully received by the pare
trusted with his children. If parents want children to j
sation of their aim in life they musi wish and work fa

status, social and economical. In denying dignity_stotr the teachery
the teachers they are denying the same to their child:erlfs‘respe(:t to

r who doeg 1ot degerve

nt dees not algg to

deserve to be’
ve a high regli-

The teacher if he is to brin
hobbies, recreations, taste for reading, love for painting
tics—if he is to bring all these {o your children 1nvlgf , bl
a man of these parts and must have the facilities t¢ bla y he must be
decent clothes and seek recreations, if he is 10 § ;ly books, put on
child. To realise this the school and societ S Y use to the
of teachers, and must adequately re
cir?umstances where teachers are paid so low it ig
society itself that they should create a Teachers’
supply good libraries, facilities for tr
etc., to teachers.

g refinement, culture
2

love for aesthe.-

ward them,

in jfhe interest of
Efficiency Fund to

There must be a free and ha
and the principal and betw
create the rightful atmosph

pPpy comradeship betw.
een the teachers and the s
ere for the child to live in a

€en the teachers
tudents so ag to
nd grow.

A school where teachers cannot talk )
school au.thorities—a school where childrer;lazzifofvde; freely with the
teachers is bound to be suffocating. Sy also the Cﬁss reely with
teachers and parents must be broken down Paregli between the
must meet as often as possible not in formal meet; nts and teachers
but at Teas and at dinners. ngs to hear lectures

is left out ofy

titude towards .

cleanliness,
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No educational institution can stand for anything that admits of
smallness of community, of religion, of scx or even of country as
divorced from human interests. As in aim, so in the fixing of the curri-
culum. it must not be so fixed as to diverce itraching from life. To
the various school subjects must be added subjects that touch life
nearer as cooking, music. painting, carpentry, sewing and mending, etc.,
if the child i= to grow into a successful citizen.  Feouting and the
worshop hour must be felt as necessarv, nav more than the study of

language or mathematics.

THE HOME AND THE SCHOOL

The environment in the home and the school must breathe freedom.
The home and the school must he a place where the child can see and
feel that it is his world for self-expression. The environment of the
home and the school should therefore he a world of freedom and happi-
ness—a world where he can express, do and undo things, create and
destroy. )

The environment must be full of motives of activity. The aim is to
make the child independent of the parent and teacher who should only
watch and direct rather than instruci and interfere. The child by nature
is active and wants to do things. It is creative, is independent, is cheer-
ful, is full of curiosity and enthusiasm. is ohservant—is a little scientist
worrying vou with “ Whys” and “ What is this 27 The child must grow
more and more in the expression of these natural gifts, and if he does
not it is the fault of the environment.

The home and the school must have a common understanding with
regard to creating genuine interest in the child for work for its own sake.
There is no place for fear, corporal punishment, competitive spirit and
prizes in home or school.

It must also be remembered that there is something that no curri-
culum can teach and that is “ culture”. There is no wveriod or hour
either at school or at home when children can be taught culture, con-
sideration, sense of responsibility, chivalry, discipline. These the child
imhibes unconsciously through home and school atmosphere.

All that T have said only stresses the necessity of greater contact
between the home and the school. There should be home in school and
school in home. A sound co-operation between the Home and the school
would give the child the best advantages of a residential school without
going through some of its disadvantages.

The parents must know the school their children are going to. They

must know the school, its environment, its general tone, its ideals if it
3
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has any and its special ways of deali i
. \ : @ vs raling with chi
view of school studies and life. Above oildren from the point of

all
teachers. all the parent must know the

The day the child joins the school ¢
d joins th ol the parents
duce the child to the school. They must terljl thr; Zcr}:mslt pl}”lOpel‘ly -
Sthool what ex

the child. its inclination, its health, i i
s inclination, its health, its peculiarit *h
and should hide nothing from the school Bljtleiilianii idiosyncracies,
parents must continue to send their observations thei: sﬁldrmt e s
at'home to the school. Here is an attempt of one éoh 1y of the child
children and understand them from the parents' poinﬁt O(f) o know the
At oI view,

actly is

The history of Education tells us that religion d
used schools to serve their own purposes an?i t};ean' State have cach
schools have been given to them by the State or y 1'§lm o ‘bias of the
them. There are private schools which may be fe ion which founded
of religion or the control of the State to g cer{a vee from the influence

at the mercy, so to say, of the whims, f

. . ancies and *
educational ideals of the parents. For, the very exisfzgze()ffthe io-eaned
g of such private

enter}?rise depends on the patronage of the public, ang
experiment the school wants to make, it can Waléear:) 1thatever ideal
! nly by adjusting

itself to the parents’ wishes. What
- : shes. then could he
in the face of such conflicts ? ke be the future of education

1} ciFy like Bomhay must have a Parents’ and T )

to bring into closer relation the Home and the Schot)‘eaChers Association
a.nd teacher may co-operate and co-operate intelljo Y tSlO that the parent
tion should work for the welfare of the child hy E.:den v The Associa-
teachers and citizens, or bringing them up-to-dat .ucatmg the parents,
and healthiest outlook on education. - ¢ in the latest thought

The as e
research workers in child welfare clini ssoclation should ask the

. . . . cs, doctors i .
in dietetics to give the benefit of thejy studie: ;)117 h;ifintalsl‘ Spectalist
T ng lectures to

parents and teachers,

The association should have a plan of arranging
bln‘j Vv

and lectures keeping child welfare in view arious activities

As for example :
1. Holding children’s festivals on Diwali spring, et
iy , ete.
2. Having camp-fires or musi ‘
X sical evenings with
gs tommunity singin
g,

3. ‘ Building up a children’s cinema Hall or 11 that :
arranging for special children’s shows in the cinem t 2t Is achieved
tures collected or selected by the association could s liuses when pic-

) € shown,
4. Musical concerts for school children

in extent, but they are:-

THE HOME AND THE SCHOOL 483

5 Lectures for school children on music and musical instruments
with demonstration,
6. Picnics and tours of parents and {eachers.

The association can also arrange a series of lectures on topics such

as:—
1. Pre-school period of the chiid.
2. The adjustment of parents to their children and to cach other.
3. Educational toys.
4. Every day home problems of children.

5. Discussion on Dill of Rights tor children comonly Known as
the Declaration of Geneva.
6. Nature versus Nurturc.
7 What are habits and how are they formed ?
8. The problenu of servants and ayabs.
9. Private tutors.
10, PFeisure howrs @ hobbies and FOCYCauions.
11. Sex and the child.

APPENDIX

THE NEW ERA SCHOOL,
Hughes Road, Bombay-7.
Dear Sir/Madan,

May 1 requesi you o Al e ts S Child Stady T torm 7 It will help
the School to understand the children better, and thus cnable us to
render eflective service to the children, individually wnerever possible.
As this form is intended for children of all ages you are requested to fill
in the columns concerning your child. The information supplied will be

kept confidential.
Thanking vou for your co-operation,

Yours truiy,
M. T. Vyas,
Principal.

CHILD STUDY

Name of the child. .. oo
Standard. ..o
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1I. Home Environment

(a) Brothers and sisters (Elder and younger to the child)

(b) Profession of the members of the family (Father

brothers, etc.) , mother,

!

(c) Special interests of the family (Art, music literature
politics, games, outings, drives, photography ’ ’

(d) Has the child seen life out of Bombay ? :
place, date, etc. '

(g) Is there any open space near about home ?

(f) The child’s personal belongings—Toys, picu:wes clothes. etc

(g) Servants—Has the child servants at home ? Ij hO -k-b’ }Lz d
to any one in particular ? | S e atache

(h) Pocket money—How much does h
does he spend it ?

ete.)
Give details of

e usually have, and how

III. Health conditions
(a) Did the child suffer from any serious illness in life 2 If so
) V[vjhat 1are the alter effects, physical and mental ? S
sual complaints of the child pegard: s ho. ;
cough, headache, ete.) regarding his health (Cold,
{¢) Physical defects—Ear, eye, voice, ete
(d) What special consideration g , ‘
L 0 you e : .
in view of the child’s peculiar healthxf:)eCL rom the school

{e} Health habits— onditions ?
1. Likes and dislik it
bles, etc.) ¢ With regard to food (milk, vegeta-

2. Hours of sleep.

Does he sleep in the daytime ?

4, General—-—putting fingers in )
picking, bed-Wetting, ete,

(f) Physical endurance®

w

the mouth, nail-biting, nose-

IV. *General Intelligence (Specia] A
(a) Reflective
(b) Imaginative
{c) Concentration
(d) Verbal facility
(e) Curiosity
(f) Observant
(g) Regularity in work

bilities)

*In filling this make use of thege s
1 .
D-Not revealed. 8S: A-Very Good; B-Good: C-Fair;
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V. Special interest in studies—
(2) What subject ov subjects does be like most ?
(b} How does he pursue this intevest ?

VI. lIuterest in sports
(a) What games does he play ?
(b) Does he play regularly ?
{¢) If not, why not 7

Vik *Temperamental gualities

{(a) Sociability

(k) Sense of responsibility
(¢} Sense of henour

(d) Qualities of leadership
{e) Seli-confidence

(£) Consideration for others
{g) Helpfulness

VIL  Orderliness
(a) Is he orderly at home ¥ (Tidiness with regard lo his per-
sonal belonsings—his behavieur)
{b) If not, why not?
{¢) Personal cleanliness

IX., Home-work assigned by the teachers--—
(a) Is it too much, just envugh, or too little ?
(b) How does he view his work ?
X, How does he feel after returning from the school—gloomy,
cheerful or tived ?
XI. Hobbies
(2} What ave his special hobbies ?
(b) How much time does he devote to these ?
XII.  Attitude of the chiid to the school, teachers and his companions.
What is the normal attitude of the child towards (a) the scheol,
(b) School activities, (¢} teachers, and {d) his class-mates ?
XIII. Friends, neighbours and normal conversation
(a) Have you anything to say about (a) his friends, (b) types
of neighbours, ete. ?
(b) What does he usually talk about and with whom ?
XIV. Any other information.
Signature of the Parent or Guardian.

..............

*In ’ﬁlling ti\is make use oI t}{ese signs:  A~Very Good B-G:;)d; C-Fair;
D-Not revealed.




HOME, SCHOOL AND SOCIETY
BY

PRINCIPAL T. L. H. SMITH PEARSE, M.A, LES.,
( Principal, Rajkumar College, Raipur.)

In ovder to produce a good member of Society both Home and School
must co—aperate’ and very closely.  That is axiomatic but it is not a plati-
tude because the need for this co-operation is noi well appreciated and
the difficulties in the way of it are numerous.

What is the school to do for instance when its aims are not those of
the home 7 [s it to work aiong lines which it is reluctant to follow ? Is
the school able to do any good work when the home is pulling in an
opposite direction 7 How much‘ ig ihe'sc‘h()ol to give way ard bow 7
Where it cannot do so conscicntiously, is it to influence the home and,
through it, Society to change ils views on the purpose of education ?

These are the main questions 1o be discussed in this article,

The uestion whether, leaving financial considerations apart, it is
better for the child between the ages of, say, ten and sixteen to be edu-
cated in a boarding school o in a day school is both interesting and highly
controversial. It cannot however be discussed at length within the scope
of this articie. il must sublce Giuy W say this as a summary of personal
opinion.

Where the home is reaily cwjuwued and within convenient distance
of the school and the paren have sulicient leisure, the day school is
probably the better schoot for the enild. iﬁgt this ideal home is so rave
as to male the boarding sencol, i suct, the beiler school for the average
child. That such schouls are not cotamoner in India is due partiy to
parents not appreciaiing the ruih of tnis statement hug mainly to the
higher cost of education in toem.

Why i the ideal home so vare 7 The reasons are many., One i
geographical. All those hoses not situated sufficiently near to good day-
schools are ruled out uniess the parents go to the greal inconvenience
and expense of moving the home at least temporarily. This is in very
many cases impossible.

Again the part played by the ideal home in the education of the
child is exacting and takes time. Not many parents have the leisure
even if they have the will and the skill.  What is required is that the
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parents, at all times when the child i< net al the day-school, shall super-
ne them into cultured

channels. This {osk devannds that the Tethor, home from o full days work,

vise his or her behaviour and occupstions. gui

I3

! . ‘- v N
and the mother, tired b hor honachald Auiies, shall saer

i

ire a great

novt of Fhaip fime Tof{ in the day for ihair oy rest andd posreation. All
exeent well-to-do pavenis hove net 20! enoush lelenes to plav this part
day atter dav. Bven (o dovote the weskeond (o the home-education of

the child recuives an uneommon neaselfichness,

Amonesi the welldedo thepea mne he the Teisire bt there also has
fo be the will and the <k T is not eave (o find narental selfishness
amoncet the goper olasses who leavnt hew 1o enjoy themselves and have

wore moenns {o do so.

And then skill js reqmiead. The peont ne less than the school
moster. eon do his worl by oo s B intentions, The arl of
tauenting v co! casy cither o hame o o wahenl s Ths macthodds have to
he ﬁ»?oﬁ_%; atudied and mtotlernte sanlicd Thoere

‘. SROre e common errors

+

into svhivh the hestomeanine narents fall,

The first is mode lene before school-going age. Love and tenderness
are the chief termpters.  The infant is over-coaxed. over-indulged and
develons no sound reoular habite. Yot it scoms rclear that the time for
the meet vieid antharity and &

iplive should be the fivst four vears of
Iife before child becomes mohile and has strong decires of its own.
At later voec it is not the time “ fo pui the serew on” but gradually to
toke 5t off . Cerfain regrlar habite of conduet and health, and invaluable
educational foundation to huild on. cheudd have heen well and truly
formed long hefore the school starts 1o nlay its part.

Another parental fault, which is cven more common, the more in-
terested in education the parents are. is the overtaxing of the child’s
brain. It scems to be very commnn for parents to ask their children to
be excused games and out-of-scheol accupations on the ground that they
are delicate. It seems to he very rare that they express a wish to spare
their children’s hrains and eves. Too many homes try to supplement
the intellectual work of the classrorm with more brain work at home
undér private tufors. The delusion scoms widespread that a child who
works ten hours a dav will progiess twice as fast as the child who works
five. As to the strain this puts on the cves alone it is significant that,
out of 2574 students of Nagpur University medically examined in 1936,
639 suffered from defective visien and this number was more than four
times as large as the number sulfering from the next most common
disease.
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This unwise excess of importance attached by many homes to the
purely academic side of education seems to be largely due to under-
valuing the importance of the other sides of an all-roung training. This
may be said to be six-sided. The academic training is but on, .
physical another. Aesthetic, creative, and leisure-time training, with
an introduction to service for others, complete the six sides. It ’is felt
not to be an exaggeration to say that the average home at present looks
to the school to concentrate on at the most two of these sides and
grudges the time spent on any of the other four.

The over-taxing of the brain and eyes is not the on]
home where the health of the child is concerned ; and
at home it is there that health is given or denied,
sufficient evidence that the average Indian home do
child to look after his or her health sufficiently well.
irregular hours, ignorance of the rules for keeping
hygiene are to be found in too many homes,

y fault of the
if he or she lives
There seems to be
€S not educate the
Il-balanced diet,
fit and defective

.
» 7

There are bad homes in every country and it is not
to them. It is also in the home which tries to be g00
comings and handicaps in the way of good home educat
red to are believed commonly to be found.

intended to refer
d that the short.
lon already refer-

These criticisms have been made not to tr
on the home for the defective education wh
Other criticisms could justly be made of the
to be good. The object of mentioning them
school must know about the home ; that even
difficulties and limitations ; that there are ce
the true education in many of them ; that certaj
commoner than others. The school must study f}ialﬁm“";eif;‘esses are
dispassionately ; its strength and its weakness must be neither ealy but
overvalued. It must be seen as it is, before the school c:n gnd-e . ror
proper role in the whole education of the child. For 4 sch ecide its
about this work, ignorant of or ignoring what help or p d ool to. S?t
likely to receive from the home, is as unlikely to 1 _erance it is

. ead to suc
treatment of a disease by a doctor who has not fully diagnosegez:hai :ﬁe
' at the

ich many children receive.,
average school which tries
1s to make clear what the
the best of them have their
rtain misconceptiong about

disease is.

One of the main problems of a schoo] e
sided education is to carry its homes with it
educate the children but their parents also.
what sides of education the school must speci
home cannot or does not,

. Not only wijj it have tq
Another is to decide to
ally attend because the

e side ; the\. .

y to throtv the whole blame

ndeavouring to give a six.
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The home must know what the school is doing and why it is doing
it. The day-school has an advantage here over the board-school because
many of its parents live nearby. They must be attracted to visit the
sschool and there are many ways in which this can be attempted. The
possibility of using rooms at the school in the evenings and at weekends
as a Staff and Parents social club where indoor games, reading and con-
versation are possible is one worth consideration. Visits to the school of
interesting people, school debates, entertainments and lectures should
not be held without the issue of invitations to parents. At least once a
year there should be a parents’ day with an attractive programme in
which the Staff and boys demonstrate as well as possible all the different
sides of the schoo] training. An annual prize-giving is a valuable oppor-
tunity for the headmaster to speak mainly to the parents. A parents’ com-
mittee is a feature of several schools in other countries. It might meet

* at the school twice or thrice a year and affords the parents an opportunity
~of expressing their points of view and discussing them with the Staff in

a quite informal way. The boarding school will find it harder to make
use of these suggestions but not impossible to employ some of them. It
has to rely more on the written word, though the day school needs to use
this too. The parents should be given full reports about their children
twice a year and it is important that these give as much prominence to
their progress in character-formation, health, games, and other out-of
school activities as in their lessons. The experiment has been made in
some schools of placing the masters each in charge of a group of boys in
whom he is to take a special interest. A letter once a montn to the
parents of the boys in his group would be much appreciated by them.

It is the Headmaster's- duty to keep parents informed by circular
letters what changes are being introduced in the school and of his reasons
for them ; and to defend those features of his administration which he
knows to be the subject of parental criticism. His annual Report need
not be only a dry collection of statistics ; part of it should be written for
the parents and discuss the subjects in which they are or he wants them
to be interested. They should all be sent a copy. A school magazine,
especially if it is largely the work of the children, is another way of
keeping the home in touch with the school. If the schol has a committee
of Management, this body should invariably coopt some of the parents.

A school which holds out its hand to the home in some of these
ways is going to find it much easier to attend to those sides of a full edu-
cation which it feels that the home for one reason or another is unable
sufficiently to develop. Here the boarding school has a great advantage
over the day-school in that its children are on the premises for twenty-

four hours of the day. This type of school needs the approval of the
4
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home as much as the day school, but it needs its active co-operation only
in the vacations, But the day-school boy is influenced by his home every
day and this type of school has less time in the day to work upon his
whole upbringing. All the more necessary, therefore, it is for the day<
school to have the home with it, and the more it succeeds in this, the
Jonger the hours that the home will allow the child to spend at the school.

The great aim of the school of to-morrow ought to be to win the
home over to approval of the idea of attaching less importance to the
purely academic training and more to the other sides of a full education.
It should be understood that this statement does not seek to belittle the
importance of the training of the mind. This must continue to be the
most prominent duty of the school which occupies most time in the
school day. But its importance must not lead to excess. The home
still has to be brought to recognise that long hours of home-study and
the private tutor do the child more harm than good.

The school of tomorrow has also to do much more than it does now
for the health and bodily development of the child. Thig teaching will
be both practical and theoretical. The child can learn in the classroom
how to keep fit, he can study both personal and public hygiene and what
is the right food to eat. But he must also be medically examined regu-
larly, he must have regular physical exercises and play games, and the
school must find the means to give the day-boy one meal a day of the food
which dietetics recommend. It is wise in schoals where marks are given
to include in the child’s grand total his or her marks for physical effici-

ciency with a high maximum compared with that for each classroom sub-
ject,

It has also to do much more to develop the aesthetic and ereative
abilities of its children and to teach them how to use their leisure-time
wisely. It will require another article to explain how these sides of a
full education can be developed; but the relevance of this reference to
the subject of this article is that little can be done in thege directions
at a day-school unless the home has been persuaded to e

t th i
longer hours at school. In the boarding school much can e child stay

be done but its
permament value depends on the home knowing why it has been done

and approving.

Finally, reference must be made to the need for training in cit;zen—
ship. As that introduces the school and home to the thirg subject of this
article—Society—it deserves a longer paragraph.

Everything that has been said about the co-operation that the school
must evoke from the home can be regarded also as connecting the school
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with Society, because the aggregate of homes is Society. But besides

working for the good of Society through the home, the school must also
work directly for it.

Whether civics is a subject better begun at the school or the univer-
sity is a subject on which opinions are divided. But history and current
affairs, rightly taught, should be regarded as most valuable means of
preparing the child to take a useful place in Society. That they are
seldom rightly taught is a melancholy confession for the school. The
aim should be not merely to fill the child’s head with so
many facts. The main facts must be learnt and known well
but then they must be wused. History, rightly taught, is by
far the best school subject by which to train the child to be-
ware of the printed word and the first opinjon heard. It

» should train the child to ask himself wherever he be, “ What are said to
be the facts, are they true, how do I know ?”7 U history in the school
teachas the child to begin to think like that, it is serving Society well.

Secondly, whatever the home may be doing to teach unselfishness
and interest in others and in local affairs, the school must not miss the
opportunity of engaging Staff and children in some suitable forms of
social service. A school scout group is a very valuable and popular form.
Other forms of voluntary sparetime service which can be performed by
small groups of teachers and children are visits to patients in the local
hospital, the planting and care of trees, help to women and children at
Tocal fairs, the organization of games for small boys from the poorest
quarters in the locality. Readers will no doubt think of other such
activities not beyond the capacity of small groups of volunteers to
undertake at, say, one week-end each month.

It being a very important part of training in good citizenship to learn
not to expect something for nothing, it is most desirable that every mem-
ber of the school from the Headmaster to the youngest boy should be
invited to contribute something monthly, however small. to a Fund
which will finance, at least in part, the various forms of public service
which these groups undertake.

In these ways and by these means the co-operation between school,

home and Society may be expected to increase greatly without which no
schoo! can prosper.



MNEME OR HORME
The Copernican Revolution in Teaching
BY

PROF. M. S. SRINIVASA SARMA, M.A.,
National College, Trichinopoly.

The existing system of education with its culminating point in a
stringent, rigorous and uniform type of examination has rightly been con-
demned as stultifying curiosity, drying up the fountain-heads of origina-
lity, and choking the initiative and the creative energy of the pupils.
Faulty psychology is the prime cause of this tragic mess of things. The
Lockian “tabula rasa” doctrine and the Watsonian Behaviourism have
been responsible for the unwholesome practice of stuffing the min q with N
materials by dint of drill and repetition ; and this wrong procedure was
actively encouraged by the vanity of teachers who flattered themselves
that the great abilities displayed by a few of their pupils were wholly due

to the superiority of their teaching! Naturally therefore examinations
were accepted as the correct measure

also of the teacher’s capacity and competency !

The open revolt against this erroneous inter

and its activities was heralded by the Intellige

: nce tests. Examinations
are simply tests of memory ; they determine ony the mnemic capacity

of the individual, that is, the power of recan; )
: ' ! ecapitulation i
reproduction of materialg already memori and mechanical

prefation of mental life

enerates into the ignoble art of
. mechanisin th «© ”

the dictated notes and reproduce them at the examiri\tioe m tt{ mug aup

secure at least 35 per cent of marks, ns with a view fo

HORME—ITS NEW ORIENTATION

Inspired by Freudian Psychoanalysi
and Jung, impressed by the analysis and the researches of Adler

ings of the Gestalt School of Germany,

not only of the pupil’s ability, but
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and sponsored by William McDougall, Hormic Psychology proclaims that
active striving towards a goal is a fundamental category of psychology,
and is a process of a type that cannot be mechanistically explained or
resolved into mechanistic sequence. The tferm “horme” signifies the
conception of human energy as manifested both in conscious and uncon-
scious behaviour. Hormic psychology takes the individual as a goal-
seeker ; purposes are thought of as controlling the activities of human
beings. Hormé is the mental force, the source of energy which sets the
ends, and sustains the course of all human activity, and of which the in-
tellectual processes are but the servants and instruments. McDougall
rightly points out that ” man is so constituted that, like animals of other
species, he desires, and, under appropriate circumstances, strives to
attain certain great natural goals, food, shelter, companions, a mate,
and purpose implies foresight of the outcome of a certain action and the
knowledge and so forth.” Hormé, therefore, means purposive activity ;

_.and purpose implies foresight of the outcome of a certain action and

desire for that outcome.

McDougall calls his latest book on General psychology “the Ener-
gies of men” with a view to emphasise this new outlook on mental life,
and points out in the preface that the reason for his not calling it “ hormic
psychology is that the word “hormic” is not yet sufficiently familiar
to the public to find a place on the title-page.” His contention is that
human behaviour shows goal-seeking ; goal-seeking requires motives ;
and the primary motives are provided by instinets. (* Propensities ” is
his term). Now these instincts are plastic, and become modified and
combined into complex sentiments. The child develops sentiments to-
wards individuals such as his father and mother, towards institutions
such as religion and country, and towards spiritual values such as truth,

goodness, god and beauty. McDougall holds that these sentiments are
the direct motivating factors in adult behaviour.

PSYCHIC DYNAMO AND SPRING OF CONDUCT

In the light of hormic psychology mental activity becomes purposive
activity involving perception of the situation, anticipation of the effects
to be produced, striving towards a goal, and satisfaction when the goal is
reached. Admitting striving and satisfaction, this psychology finds a
place for a scale of values and lays the foundation for ethics, religion and
aesthetics, “Thirty years of wrestling with the empirical evidence,”
says Dr. McDougall, “have convinced me that the functioning of the
native propensities (his term for “intincts”) enters into all mental
testing conditioning achievement in various complex ways,” and deplores
that “these conative or striving factors have hitherto been but very
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inadequately taken into account by the mental testers”
in the human species about fourteen primary instinets (fo
fear, curiosity, parental, gregarious, self-assertive,
appeal, constructive, acquisitive, laughter and self-
declares (The Energies of Men. p. 99.) that “th
that such inborn propensities are the very fo
life, that they provide the driving forces, the
in all our activities from the simplest to the

the primary moves of all human achievement ; they determ; These are
of all activities, and supply the driving power by which arlrlune the ends

He recognises
odseeking, sex,
submissive, anger,
“-Preservative), and
€T€ 1s o room for doyht
undation of ]| our menta]

hormi i i
mic energies manifested
most complex.”

cesses are sustained; and in them we are confronted with T}?ntal Ve
mystery of life, mind and will. Again, it is in them we fing the contral
e concen-

trated energy of the life-urge which m i
acquired susceptibility. ’ whes for congenital capacity and

Stirring and goal-seeking are connecte
ligence is the power of looking forward
which new adaptations are necessary. Tt §
striving and purposeful activity who
seeing the needs of the future, and o

d with human progress, Intel~

s those who ljve by energ,
have the greatest power of f
f working for the new needs

etic
ore-

conditions. For every effort we make, for every difficult cj and
resolutely faced, we realise afterwards an access of ; 'CH‘Cu'mstance
meaning of life and experience, and nsight into the

render our mindg hot only m

sensitive but more active. ore

TEACHING IN THE LIGHT OF HORME

The significance for the Art of Teac
psychology is tremendous and revolutio
the methed of enriching the experience

exploits on the strength of his array of interests, hig ch

physique and his environment, Education W(;uld b e traits, his
futile without explicit recognition of the objective w ° mechanical and
hormic psychology in order to shape the motiveg a.nd ir?cne:'d °n adequate
the teachers, to adapt materials and curriculum and to elil oty choose
admission. Learning power and intelligence ar,e one anscei3 :ﬁt actnts for
The amount an individual can learn, and the rapidity Wisamﬁ'tﬁirilg_
Which he

learns are directly dependent u ;
pon the motiy s
energy that is released by it. © of the individual and the

hing of the hormic movement in
na;rs; It means that teaching ig
of the pupilg by facilitating first

Mneme facilitates memorial learni i
ng; it is th,
conserves and reproduces the past experience, It i‘; ;r;iental. pPower that
nical process, the efficiency of which is determined chinfliarﬂy a mecha-
and number of repetitions required to learn. This re:usi’rby the time

€S receptive

and sensing the changes. for
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rather than constructive thinking. But the creative type of mind finds
natural expression in change, initiative and discovery. Hormé facili-
tates creative learning, and implies the availability and use of the past
and the present as raw materials for the future. Thus there is more of
horme than of mneme in learning, for the past is less powerful than the
future. Desire is the prophecy of attainment; there can be no growth
without it. The creative mind gropes, and finds ; and each discovery is
but a clue to a further groping ; and this is the problem of incentive, the
urge, the *“ drive ” for attainment. If the *“ drive” is a compulsion from
the outside, it is not as effective as when it is an impulsion, a desire, what
constitutes most effective incentives for growth and effort is the big
problem confronting the home, the school and other social institutions.
Every child should be kept flexible, sensitive to every impression, living
a full and varied life, putting on one accomplishment after another, and
yet trained to reach some excellence in each act he undertakes.

ees * EDUCATION—A MOTIVATED PROCESS.

Learning always takes place with reference to an end. If the goal
is vague, learning will be proportionately ineffectual, for there is nothing
definite towards which the individual is reaching. The importance of
child-study from the point of view of his aims and goals and future career
has been the direct consequence of the hormic psychology. This has
effected a copernican revolution in education by introducing the concept
of the “ child-centred school” which emphasises the individual rather
than the group, emphasises creative work based upon the inventive
character of the learning process and not upon memory which, taken
alone, is mechanical, and recognises that learning depends upon per-
sonality and will, and not on sheer drill or mere repetition.

America has proved itself to be a pioneer in this line. Practically
every student in the U.S.A. Schools and Universities knows his IQ, and
is studied by the Vocational Counsellors, and receives guidance as to
the trade or profession for which he is best suited after being put
through certain appropriate psychological tests. In London there is the
National Institute of Industrial Psychology which has a department
offering vocational guidance on scientific lines. In our country, on the
cont-rary, our educationists know practically nothing about vocational
guidance and apparently have little desire to learn it; and we have a
Government Department of Education which has neither a research labo-
ratory for psychological investigations, nor a dynamic Progressive Tea-
chers’ College eager to assimilate and adopt the proved and approved
truths of modern psychology.
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Lack of motivation is the root of all maladjustments
vation increases the learner’s kinetic energy, .
ment. How long a learner will persist in his e
the amount of energy he possesses and in part on the success of hi
efforts ; success breeds confidence ; and confidence is conducivest0 >
sistent effort. The principle underlying motivation is that of o
a goal, and making it attractive. Punishment should b
nal, generates fear which inhibits all joy, initiative and enterpri
kills interest and spontaneity. The motivating conditions therpnse’ and
important for education are: (1) making th
for the things to be learnt (2) developin
be learnt. (3) making the learner desir
he can do so. (4) getting him interested
(5) interesting him in some tangible goal
The process of learning is quickened, and
the tension caused by motivation.
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ECONOMY IN EDUCATIONAL FINANCE
BY

N. L. KITROO, B.A., B.T.,
Headmaster, Sri Pratap High School, Srinagar.

India is one of the least educated countries in the world. Her per-
centage of literacy, even among males, is appallingly low. Among
females there is no literacy worth the name. In towns and cities, educa-
tion has made some little headway, but even here the percentage of
secondary school scholars to the total urban population compares very
unfavourably with that in other advanced countries. Higher education
is no better and the ratio of college students to the total popula-
dion even in such relatively advanced provinces as Madras and Bengal is
low®r* than in any country in Western Europe.

And yet it was not always so. India had evolved a civilisation and
culture that even to-day excites the envy and wonder of those who have
the patience to delve into her past. While yet Europe was in a state of
barbarism, the savants of India had made bold excursions into the
domain of speculative philosophy, and propounded theories about the
ultimate questions of life and hereafter that still hold the field. Our
indigenous systems of medicine, inspite of lack of Government patron-
age and consequent arrested growth, are serious rivals of the allopa-
thic system. The achievement of the past in Mathematics, Science and
liberal arts, were no less wonderful.

A certain class of people would, however, pursuade us that there is
at present too much education in India, and artificial restrictions should
be imposed upon its expansion in order to stem the rising tide of educat-
ed unemployment. Such a specious argument, which would make edu-
cation responsible for the ills of economic unbalance, industrial retarda-
tion and foreign capitalistic exploitation, is happily no longer seriously
entertained. India wants a bolder policy of educational expansion as
much in the elementary department as well as in the advanced depart-
ment. This does not imply that a searching examination of educational
aims and methods is not equally necessary. What is contended is that
India can take her proper place in the comity of nations by an expansion
and liberation of her mental outlook such as can only be guaranteed by
a planned and progressive system of education.

One of the difficulties in the way of educational expansion usually
advanced is lack of funds. Under the Government of India Act, education

S
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is a provincial subject, and provincial revenue oy

Depression has reduced the taxable margin ofsazzfczlr;flf::lu?a:lely 1@1ted.
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venturer. Its status was determined by other than monetary standards. It
should be the privilege of the teachers of to-day and I include in this
term all ranks engaged directly in teaching or in supervising to revive
the ideals of the past, and, wedded to a life of simplicity, carry the torch
of learning to every home. The teacher of ancient days was far poorer
than his present day compatriot, but he knew and others knew that he
was engaged upon a labour of love, and was respected accordingly.
There were no contrasts then—such as the disparity of salaries in these
days, to embitter his feelings or lower his self-respect.

The expensive machinery of modern education in India has greatly
stifled private enterprise in education. The rules of grant-in-aid have
been so designed that only those schools, which can pander to the non-

essential luxuries of buildings, furniture and salaries on a scale consistent

with the standards maintained in Government schools can hope to be
krought on to the grant-in-aid list. If the conditions for securing grants
wer& Yess stringent in these respects, more could be done by private
agencies towards the educational uplift of India.

The harm done to the cause of education in India by an indiserim-
nate adoption of exotic notions cannot be measured merely in terms of
the cost it has involved and the consequent limits it has imposed upon
the expansion of sound education. It has set before the Indian youth
standards of life and comfort which are not only impossible of achieve-
ment on any appreciable scale for a long time to come, but are also
foreign to the genius and culture of the country. When I see the marble
floors and the expensive furnitre of a modern University hostel where
an impressionable youth has to pass four years of his life, I contemplate
with serious misgivings the disillusionment that awaits him when, at
the end of the college course, he has to return to his own poor home
where chairs and tables are conspicuous by their absence. The psy-
chological reaction is a distortion of the values of life, and an idea that
what was the sweet home of childhood is a hovel unworthy of the bud-
ding ambitions of a University graduate. The simple wavs of life of his
parents appear quixotic to him, and create in him the feeling that he
does not belong there. Can anything be more tragic both for the youth
and his parents ?

It is contended in certain quarters that the children of poor or
middle class people have no right to take to a College course which is a
luxury intended only for those lucky people who can pay heavily for it.
It is strange that in a democratic age like ours, even Indian educationists
should share such a fantastic view,
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A syndic of an Indian University, himself a senigr professor in a
‘ National ’ College once seriously told me that he looked with dismay
at the growth of numbers seeking admission to the University and he and
those of his way of thinking had suggested the restric

enhancing, beyond the means of the average parents, the cost of ‘Univer
sity education.

A sun-dried bureaucrat would not have argued differently. When I
put it to him that an Indian and a worker in a Nationa] i.nstitution
should not arrogate to himself the right of penalising a poor but promis-
ing youth in such an artificial and unjust way, ang that restriftion of
numbers in the University, even if otherwise considereq desirable, could
be effected by setting a higher standard of achievement ag a COI"ldit'
precedent to admission to the college course, lon

he admitted i
take. In course of talk, when he was deploring the absenze :;ls 00\31;) mllg.
ings and good furniture in certain colleges and schools he hadg ° it \;1 -
behalf of the University, I asked him if, when he was at horr:’emhi , f:}?;

more at ease squatting Indian fashion or seat He lad ¢
ftad to

ed on a chair.

confess he never used a chair there. Should we not serious] id
whether we are right in advocating artificial conditions of wyﬂfiofm t;ir
college so entirely divorced from home environment ? Indiano : in ; e
has suffered from the inevitable consequences inherent in 5 © tucat.l on
posed from the outside. It is upto those who desire tq nati Sy?em im-
cation to dethrone the idols that have grown rouyng it and tonazl ise e.:du-
the means, needs and the environments of the countpy © adapt it to

tion of number by .

EDUCATION FOR CITIZENSHIP
BY

K. G. SAIYUDIN,
(Principal Training College, Aligarh.)

There is no problem to-day which is more pressing in its urgency,
more far-reaching in its implications—practical, philosophical and ethical
—than that of the relationship between the individual, the society and the
state. What is the place and the function of the individual in the Social
order of which he is 2a member ? How far is the state justified in control-
ling the life and activities and determining the aims and objectives of
groups and individuals ? How can the school and other social agencies

. train the individual to perform his duties and fulfil his obligations as a

civizen without sacrificing the claims and the creative self-expression of
his personality as an individual ? In what way can we bring about a
synthesis between the needs of education directed towards good citizen-
ship and that directed towards the perfection of individuality ? The
proklem has always been a ticklish one and has challenged the thought of
great thinkers throughout the ages: Plato was struggling with it over
two thousand years ago. But the conditions of modern life, with its large
scale organization of life’s activities, its increased intercourse and com-
munication between groups and countries, its more urgent pressure on
the individual through its powerful instruments of propaganda—all these

have made this problem of ¢ citizenship ’ far more acute and grave than it
has been ever before.

We are living in a wonderful age—wonderful alike in its promise
and power and in the nature of the dangers and tragedies which await it
at every step. Radical experiments are being tried to reconstruct the
fabric of social and economic life in many parts of the world—in Russia,
in Ttaly, in Germany and, in a less spectacular manner, in many other
countries. They challenge, in no uncertain terms, the traditional con-
ception of the place of the individual in society and various schools of
‘ Collectivist’ philosophy have seriously challenged the postulates and
assumptions underlying the democratic ideal and the belief in individual
freedom. It is argued that in the interests of social efficiency and even
of individual development. the state must assume complete control over
every aspect of individual life and the individual must draw all his inspi-
ration and his moral and ethical values from it. We in this countrv. can-
not afford to remain indifferent to the issues thus raised, for they are
neither remote nor irrelevant. Qur own political future is in a state of
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flux and political institutions are in the making. The iy
opinion and world politics, therefore, matters to us profou
because of this fluidity of our society but also because the
day become a single unit in a sense it never was before.
ventions leading to rapid means of communication and incre
tual intercourse have annihilated space and time and no
afford to remain aloof from the happenings in other parts
Moreover scientific progress has also increased almost 1
sweep and effectiveness of propaganda and its improveq
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tible minds of a people. If education fails to provide th
good citizenship, we shall be left at the mercy of chan
demagogic propaganda or momentary, irrational whims,
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expressly contemplated or provided ; whatever could
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meet a twofold challenge. Firstly, the challenge of a much °n has to
plex socio-economic situation in which the somewhat egg ore com-

hazard and optimistic technique of democracy does not funz’t-ii;n;g’ hap.-
uccess-

fullly—in which it has, in fact, broken down so far as th
modern scientific industrialism is concerned. Secondly, it hae tcontrol of
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momentary hesitations and failures of democracy, advocate age of t.he
tion of all democratic values and practices, and to revert tos a refplfd'la_
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freedom of the individual, the right of independent judgm
for critical thinking—all these are disintegrating force o jche need
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nization of national life from top to bottom. The ‘ good’ citizen must be
prepared to obey the commands of the existing authority without ques-
tion ; he must certainly learn to co-operate with others but only for ready
made purposes imposed on him by the state in its wisdom ; he must have
an absolute faith in the infallibility of state and the rightness of his side
and he must admire and try to maintain the status quo. This involves
something like a mass-manufacture of minds possessing a uniformity of
outlook and relieved of those individual differences which always upset

- the bureaucrat and annoy the mediocre herd. All originality, all uni-

queness is suspected ; criticism is unwelcome ; it may be even dangerous
for those who indulge in the luxury. All these are disruptive tendencies
which must be carefully suppressed through properly controlled educa-
tion and other agencies. There is no doubt that such mindless, ‘ Mecha-
nical Citizenship,” as Russel terms it, does produce, for the time being, an
illusion, even a real feeling of increased efficiency and, by bringing the

_scattered energies of the people to a focus, it arrests disintegration and

prodyces a seemingly coherent social order. But the game is hardly
worth the candle for its ethical and practical consequences alike are, in
the long run, disastrous for them. Such an education tends to perpe-
tuate the status quo, while the primary function of education should be
the continuous reconstruction of social and personal experience ; it de-
mands a uniformity of outlook and reactions whereas the richness of life
consists in its diversity, in evoking the uniqueness and originality of in-
dividuals. It takes away from them that creativity and freedom which
is the most distinguishing and valuable trait of the human mind. “ What
will it avail a man’, asked Jesus Christ, if he gains the whole world but
loses his own soul ? Ethically speaking, we cannot possess our souls un-
less we have the freedom to conduct life’s great adventure in our own
way, for {freedom is an essential condition of goodness. ‘Nothing good
or bad enters the world’ says Professor Nunn, ‘ except through the free
activities of individual men and women,” meaning thereby that forcible
imposition, from outside, of any uniform ideal is an insult both to human
dignity and to man’s rightful freedom. Good, whether individual or
social, must grow, like a flower, from the depths of our inner, sponta-
neous natures. It will not, indeed, be without discipline or restraint but
these restraints will be taken up and assimilated into our free activity ;
they will not be felt as alien forces fettering this activity.

This conception of citizenship which values freedom and individu-
lity and does not seek to suppress them in the interests of a rigid collec-
tive efficiency may, in the words of Bertrand Russel, be termed ‘ Creative
Citizenship.’ It welcomes the growth and perfection of the individual
even in those directions which may yield no immediate social utility—
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disinterested pursuit of knowledge, scientific
of new visions of Art or Social Life—realizing
ly creative of new values for the enrichment
the fearless cultivation of intelligence and is n
the fact that intelligence is often a disru tive i :
interferes with the calm and shelter of estrz)iblishaelclldicizl:o;:;g factor.and
It does not seek to limit and cramp the sentiment of human conventions.
fellow feeling lest it should weaken the intensity of p sympathg{ and
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—in fact co-operation in a free, democratic communit 'm sman life
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secure the maximum development of groups and individylanxmuS v
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mony out of the conflicting wills operating in 3 societ 0 bl‘lngmg har-
implies that, to the extent that there i unjust exploitat'y. col
or individuals, the social organism is diseased and defe lz-n of any groups
on injustice, on the acceptance of the jungle law whyj illze' 418 based
e.xcept those of selfish, personal necessity. Education:u " ows no rules
lies in a conscious attempt to broaden and expand oury its .Sl.gmﬁcance
ception of such terms as loyalty, sympathy, soci traditional con-
bility. So long as we continue to cramp oyr .
confines of our immediate class or ecircle or even our racj " the narrow
groups, the clashes and conflicts and wars which en;:iizl anddnational
T modern life

will continue. Science and Industry haye so linked
now dare live unto itself alone ; its weal and S UP that no group

cably with those of others. Hence, in a very re‘;o:: nasre bound up inextri-
must be a citizen of the world and education e, everz{ good citizen
breadth of knowledge and the imaginative sympath must give him the
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and creatively in the progressive reconstruction of society. He must, in
the first place, possess a keen sense of social responsibility, an active con-
cern tor the welfare of others and a willing and earnest striving to secure
the Good Life for his fellow beings. Any citizen or social order which
puts up complacently with poverty, ignorance, disease and a general
sense of frustrated lives on the part of large sections of the community
is not only lacking in ethical sensitiveness and the sense of social respon-
sibility but harbours within itself the seeds of its own decay. This readi-
ness to work for the welfare of others, to sink personal and class inte-
rests in the larger common interests of mankind, to subordinate smaller

to greater loyalties may be taken as an acid test of true ecitizenship. It

is a painful problem to consider how far our educated youths are being
trained to meet this test. Secondly, our good citizen must be prepared
to take his full share in the work and activities of the community, not
shirking it through laziness or because, by accident of birth or wealth, he
can afford to live on the labour of others. [f an individual does not put
at laast asmuch value into the social heritage, material as well as cultural
as he gets out of it, he is not a good citizen ; if he does nothing whatever
in return for the service and amenities which he receives as the member
of an organized society, he is a drag and a parasite and should either be
medically and psychologically treated or, to borrow an interesting ex-
pression of Bernard Shaw's, be liguidated’.  Thirdly, this good citizen
of ours must be a lover of freedom for himself as well as for others
and this is only possible if he possesses genuine tolerance and respects
honest differences instead of trying to suppress them by force.

But, in the complex world of to-day, these qualities which are pre-
dominantly moral and social will not suffice. Certain intellectual quali-
ties are also essential if he is to play his part intelligently in the modern
world. Thus Education must develop in him the capacity and the habit
of clear thinking because, without it, independence of judgment is a
mockery and may even be a source of great danger. He should learn to
think of social problems with almost the same objectivity and precision
as he applies to the study of scientific matters. Of course these pro-
blems and social issues will not leave him cold—they will be permeated
by emotional realization and, in some cases, arouse his intense enthusi-
asm or indignation but, in so far as their study is concerned, he should
not allow his prejudices and prepossessions to warp and distort his vision.
Moreover, education must enable the students to acquire the habit of
discounting the effects of propagande which in its present powerful, but
pernicious, form has made unbiassed thinking on social and political pro-
blems almost an impossibility. A good citizen must be immune to this
subtle, all-pervasive influence and must learn to use his critical judg-
ment. Lastly, he must take a keen and healthy interest in the living pro-

6
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sanitary conditions of their native towns or villages and to
render social service in various forms, such as running
night schools, visiting hospitals, doing manual labour. All this,
however, has to be supplemented by an intelligent and critical study of
modern world conditions, by stimulating students’ interest in the under-
standing of living problems of the day. It is a false tradi-
tion which believes only dead and ancient knowledge to be a
source of culture and attaches no educative value to the study
of modern problems and modern knowledge. The past is valu-
able in the degree that it enriches our understanding of the
present and we are able to assimilate its culture into present
day life. It is foolish to give it either geographical or temporal
boundaries. ‘Genuine culture’, Russel points out, ‘consists in being a
citizen of the universe, not only of one or two arbitrary fragments of

" space-time; it helps men to understand human society as a whole, to

estimate wisely the ends that communities should pursue, and to see
the preseat in its relation to past and future.” (Education and the Social
Order). It is, therefore, obviously unwise to divorce education from the
study of all current problems of living interest—contemporary history,
political and.economic issues, social problems, the evolution of existing
institutions of society. The danger involved in ignorance of, or indiffer-
ence to, these questions—on which every citizen will be called upon to
form his own opinion intelligently—is far greater than that in partisan
bias on the part of teachers. Opportunities must, therefore, be provided
in schools—through the study of journals and newspapers, through dis-
cussion periods and well-informed talks, to stimulate the interests of the
boys in these issues which will soon confront them as citizens. But real
understanding will only come when the possibilities implicit in the cur-
riculum as a whole are exploited to give the students a knowledge of the
modern world and the right attitude towards it. There are some sub-
jects which lend themselves particularly to this purpose. History can
thus be presented as a ‘ conspectus of the growth of civilization’ and as
an instrument for giving the children a reasoned faith in the future of
the race and an understanding of the role played by man’s co-operative
and unceasing effort in the shaping of the drama of human life. Like-
wise geography—particularly human geography—reveals to the expand-
ing and the assimilative understanding of the child the conditions under
which different peoples have been living and working out their destiny

 and how, through the operation of natural forces, they are dependent

on one another. Science, if studied as a living subject, shows not only
the triumph of man over physical nature but also gives the citizen much
useful knowledge about public health, sanitation and social and personal
hygiene. Literature—provided it is good literature—is a great, if in-

.
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EDUCATION FOR CITIZENSHIP
An Experiment

BY

C. V. SURRAHMANYA AIYAR, B.A,, L.T.

(Vice-President, The Hindu Theological High School
Masters’ Association)

INTRODUCTORY

It is a fact of psychology that the gregarious instinct for group life
is very strong in the child. Citizenship may be defined as
the sublimation of that instinct into the social conscience of the
adult. It is an emotional urge and needs knowledge, capacity and
charhcter to fulfil itself. In these davs of increasing social unification
and solidarity. Education for Citizenship has become a major national
issue in every country. In the New Era that has dawned upon our
Motherland, our schocls will have to tackle the problem in a more
thorough and systematic manner than they have done hitherto. Theore-
tical disquisition will not help us so much as practical guidance. Experi-
ments conducted by schools in the direction of citizenship training are
bound to throw light on the subject. About ten years ago, an attempt
was begun in our school to impart such a training and it has been con-
tinued since. The experiment is briefly outlined here for what it is
worth.

CITIZENSHIP INSTRUCTION IN THE CLASS-ROOM

The subjects of the curriculum have not only an examination value,
but also a citizenship value. In the monthly Demonstration Lessons
that are given under the auspices of the Masters’ Association of our
school, we take good care to remind ourselves of the citizenship aspect
of those lessons and to emphasise it in the class-room. The Mother-
tongues and Indian History are given special prominence and are utilised
to foster in the minds of the boys a love of national culture and ideals
which constitute the psychological background for citizenship.

KNOWLEDGE OF PUBLIC AFFAIRS

Accurate knowledge of public affairs is the first requisite in the
equipment of the citizen. It is a regrettable fact that even University
students, who are well up in their special subjects of study, often betray
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a surprising ignorance of public affairs. We have, therefore, felt it
our first duty to impart such knowledge to our boys in various ways.
Periodical Citizenship Classes are held under the auspices of the Boys’
Union. The subjects are chosen with a view to add to the stock of the
general knowledge of the boys and to sustain their interest in public
affairs, The manner of presenting each topic is discussed beforehand
and each class master gives the lesson to his pupils in accordance witll
the formulated plan. This method has ensured definiteness and
Among the subjects that have been dealt with so far may be
the following : —

accuracy.
mentioned

1. The Congress Ministry and s Parliamentary Programme
2. 'The Use and Abuse of the Vote, )
3. Local Self-Government.

4. Provincial Autonomy under the New Act.

5. Harijan Uplift and Temple Entry.

6. The Problem of the Minorities in India.

7. Telling figures for the Imports and Exports of India.

8. The Population of India.

9. Neo-Hinduism.

10. The Italo-Abyssinian War.

11. The League of Nations.

12. The Sino-Japanese Conflict.

13. The Masses and Classes of India.

Boys follow each lesson with interest and often put searching ques-
tions, prompted by a spirit of enquiry. Another avenue for the boys to
gather general knowledge is the Reading Room. Its tables are full of
journals, both Indian and Foreign, many of them being of special interest
to boys. There are also several Newspapers.

Boys often find it di
to pick and choose what is needed for them from these 30urnalsdﬁcull:;
order to give them guidance in this respect, a reform wag intro;iuced

last year. 'The Teacher-Secretary of the Reading Room reads th

periodicals in advance and marks such articles and passages as are usee
ful and can be understood by the boys. In addition, a Bulletin Boaﬂ;
has been set up in the Reading Room itself in which the Secretary writes
daily, in his own hand, the important events that happen in our countr

and in other countries and which are chronicled in the newspapersy
There is quite a rush of boys at 9-30 A.M. every day near the Bulletix.x
Board. They throng there eager to glance at the day’s news. A fur
ther source from which our boys get enlightenment in this dire i
the Quarterly Chat on Current Events that regularly appears in e
of our Magazine. The chats are written by one of us in simple English
They have supplied valuable and correct information to the boys rfglas,r-:

ction is
ach issue
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ding important events that happen in various parts of the world and in
our own land. Last, but by no means the least, is the personal contri-
bution of the Head Master in this behalf. When events of striking impor-
tance or of immediate value to the boys occur, he makes it a point to
draw in an effective manner the attention of the pupils to them in the
course of his daily announcements after Prayer, and the youngsters carry
and retain in their minds the information thus supplied. In these seve-

ral ways an attempt is made to impart a general knowledge of public
affairs to the boys.

THE ART OF PUBLIC SPEAKING

It is the duty and also the privilege of the intelligent citizen to place
his knowledge at the disposal of the public and to take his due share in
influencing public opinion by argument and discussion. Hence he must
cultivate assiduously the art of public speaking. Training in that art is

»imparted to our boys in a systematic manner. The training commences
in YHe case of each boy when he reaches the First Form and continues
steadily upto the Sixth for a period of six years. He is trained to speak
in his Mother-tongue in the Lower Forms, his teachers giving him guid-
ance and help. By the time he comes up to IV Form, he casts off ner-
vousness and is accustomed to platform speaking. He then gets addi-
tional training in speaking in English. Discussions, debates and meetings
at which boys deliver impromptu speeches on the spur of the moment are
held in turn. The subjects are chosen with great care, taking into consi-
deration their educative and citizenship value to the boys. Most of the
meetings are held by the several sections of each High School Form se-
parately with elected Boy-Chairmen, under the observation and guidance
of their respective class masters. The object of holding these section
meetings is to afford chance to the largest number of boys possible to
participate in them. Nearly 200 boys, all told, get a chance to speak on
the days when such meetings are held. Every boy is thus enabled to
appear at least twice on the platform in the course of the year. The most
interesting and the most educative meetings are those at which debates
in English and the Mother-tongues take place. These are occasions
when the top boys exhibit their powers of rhetoric, persuasion and argu-
ment at their best. Voting on the subject of discussion is taken at the
beginning and also at the end of the debate, and the difference between
the two countings throws a revealing side-light on the relative merits of
the combatants. As a result of this systematic training, manuscript
eloquence has completely disappeared. The generality of the boys speak
boldly, freely, naturally and to the point, never transgressing the time
limit set. Some of them often take an original and independent line of
thought. And such indeed is the general interest in these discussions
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that at the end of every meeting many boys raise their h

. ) ands t
and feel disappointed because they are not given chanceg, 0 speak

) PRACTICAL TRAINING

The citizen must not only be a man of knowledge and a
but should also be a man of action, capable of doing and ma
Training in this direction is provided for a fairly large numbher of b
to whom is entrusted the entire management of many eXtra-curyic (;YS
activities. The power thus conferred has not only enabled the | ular
pick up practical experience, but also to develop a keen sense of roys to
sibility and the spirit of co-operation. One of the important pupilespon.
nisations is the Boys’ Representative Council which voiceg fortlf rtg;-
pupils’ point of view in many matters. The way in which it i e
business may be cited as an illustration. At the meetin 85 of the zsacts
cil which are convened by the Head Master, suggestiong and ¢o Oz.m.
suggestions for improvem'ent pour in. But there ig no rigidity 0;111 ez:..
tude in favour of any pet view. The members show 5 comme 1a1‘;t1-.
flexibility of disposition and take in new facts angd change theinc‘a‘ole
point, if they are convinced. The Pupil-Secretaries of the dili‘f view
organisations are given help in the matter of keeping m-mutes_bo()kerent
also in managerial work which will stand them in good stes d wh s and
enter life and take up responsible public work. When they

DISCIPLINE

Discipline is one of the cardinal virtues of the good citizen, and it ;
one of the prime duties of a school to instil into the minds of b(; . 1l‘c is
of that virtue. Tidiness of person and surroundings, punctualif S ove
larity, promptitude in payment of dues, ¥ regu-

orderly marching frq
. . m ¢
class, silence during Prayer and at public meetings, the obsery lacss T:o
ance in

essentials of national ways and customs—these are not private byt i

virtues. Our most vigilant attention has been paid to them andpubl.m
cultivation has been reinforced not a little by daily exhortati their
appeals on the part of the Head Master. The names of the sectio ons a.nd
take the first three places in regularity of attendance and in th:s which
payment of fees without fine are assigned places of honour in thep;':mpt
put up in the Hall. It cannot be said that in matters of observin shields
tuality, of keeping public places clean and of observing silence atg oy
meetings, our elders have set up standards that we can be pro p; blie
We have, therefore, felt it our duty to din into the minds of ¢ ud of,
the observance of these elementary virtues, and our efforts hay e r:n; :::YS
in vain. The boys realise that the rules of discipline have beo o
ceived and enforced in their own interests and a healthy public en‘c(‘)n.
has grown up amongst them in which indiscipline cannot thriv:Pu;;Z

good speaker,
naging things,
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perfect silence that prevails in our school congregations has time and
again attracted the attention of many visitors and we will record here
the opinion expressed by three of them, the Deputy Director of Public
Instruction, District Scout Commissioner of Madras, and a distinguished
College Professor.

1. “What has appealed to me most is the silence that prevails here.
I have enjoyed the Prayer here to-day as I never enjoyed it
before.”

2. “It is not possible for a large number of boys to sit together
without talking at all. I heard no talking during the time
that the display was going on. It is a great tribute to the
School that it is able to maintain such discipline.”

[

“1 have heard of pindrop silence before. I am experiencing it
only to-day.”

The spirit of discipline has often shown itself at its best on the sports-
field. Boys show admirable temper always while playing, accept deci-
sions of the referee without the least demur and seldom has there been
a hitch. A prominent citizen of Madras who presided some years ago
at our Annual Sports, which are held year after year on the S.ILA.A.
Grounds, observed that the excellent discipline that prevailed on the
occasion sprang up from the boys and was not superimposed on them by
the teachers. The observation is quite true. It is well-nigh impossible
even for the most powerful Head Master or for any body of teachers to
maintain even a semblance of order in the vast area of the S.I.LA.A.
Grounds, unless the pupils themselves shoulder the responsibility. We
will only add that the fact the Boys’ Court of Honour, which judges grave
cases of breach of school discipline on the part of the boys, has had no
work during the last two years, is a clear indication of the discipline and
morale of our pupils.

UNITY

Unity must be the watchword that should be written in letters of
gold on the banner that the citizen carries in his hand. Boys
must be trained to develop this sentiment not only within the
portals of their schools, but should extend it to their com-
rades that study in other schools. Ours being a Hindu School,
religion has been the most potent influence in the fostering of
this feeling. The instruction that is imparted in the class-
room is not only entirely non-sectarian, but also shows in the most posi-
tive manner tolerance to other faiths. This sentiment of unity has been

further deepened by congregational worship daily, on Fridays and on
1
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important festive occasions. Though ours is

: : . a day sch 1

re51d<.ant1al school prevails, and boys and teachers Iimaizotl(’, the Sp1.r1t of

premises for the greater part of the day and also meet oftef ethe}: llndthe
on holidays

in connection with some work or another. A i
. social life has th '
us been

evolved and the spirit of camaraderie has

able extent. Periodical excursions to ot?l:'nsi}izzi:ped;o  consider-
Excursions to places of religious and educational inter:I}c hthe Antual
the boys to cultivate a wide outlook and to realise ths' o e.:nabled
their fellow-students outside. The community life th inilkmshlp with
developed among the boys has made it impossible fo: thaS thus been
C_o.mmunalism to rear its ugly head in our School. In th ° mm.ISter of
ditions of our country where communalism is unfortunz o ullar con-
it is absolutely necessary to keep the atmosphere of our ed tely. cenpant,
tutions free from the contagion of that poison. ecucational insti-

SERVICE

The degree of willingness that a citizen
serve the community is the measure of his pli}l;?i‘::vss;?ri(’:omz forw.a r¢ and
number of boys who are enrolled in one capacity or anc;th Sonsiderable
of the Seva Forces of the School are given training in re ;r ?S merr}bers
willing and selfless service. The Seva forces comprisent;rmg smiling,
Corps, the Scout Troop, the Musical Choir, the Sthothr Pe Volunteer
and the Decoration Committee. It is the Volunteer C 2 " atam Goshti
utmost benefit from the training. It has verily becor:irps that gets the
and Honorary Police of the School. Occasionally, the elil:he Red Cross
Seva Forces to render public service and they ly'eadilca comes to our
call. Only recently when the Sri Ramakrishna Centerf -epond to the
took place in Sowcarpet, our Seva Forces were to the fary Celebrations
valuable public service. The example set by the Sore. and rendered
leavened the generality of the boys, the result of whiche'rvme Corps has
of a high average of public spirit among them. Tjm 1 the prevalence
our boys responded to calls of a public, national or hurr'iaz;l : flgain have
ter in a liberal spirit. Special mention may be made her terian 'Charac-
rous and spontaneous response to the appeal for hel oo then.' gene-
of the Behar Earthquake. P on the occasion

THE TEACHING OF PATRIOTISM

Patriotism is the mainspring of citizenship. - ,
the minds of boys a deep love for the saints, }I:er::: ai(;hOOI 1'nst11s into
land, living and dead. The Anniversaries of the Great ::tl'lots of the
year after year. Boys are afforded the amplest oppart ?.Celebrated
themselves acquainted with the lives of national Celebritilelmtles to get
expression to their feelings of affection, love and reverenscg:mfi to fhgive

r them,
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One result of the patriotic spirit that animates the boys is the starting of
the Boys’ Own Bharath Matha Mart which embodies the ideal of Swa-
deshi. The initiative for starting it came from the boys themselves and
the Mart has always been manned, managed and financed by them. The
Mart, thanks to the enthusiasm of the boys, is a splendid financial suc-
cess. The picture of the Bhartha Matha occupies the central place in the
Prayer Hall. To Her, all of us offer daily worship. Our Mother, death-
less as the Gods, casts Her loving eyes on all Her children of whatever
race or hue, and in Her presence we forget our differences and barriers
and feel ourselves as one. The singing of the National Anthem comes
at the end of every function, major or minor, rejuvenating our hearts,

minds and souls.
CONCLUSION

What has been said above is a matter-of-fact account of the Educa-
,tion for Citizenship imparted in our School. There is nothing novel,
origihal ‘or spectacular about it. The only claim that is made for it is
that it represents an ounce of practice in the midst of tons of theories. A
concerted attempt has been made by the teachers to understand aright
the psychology of our youth and to guide their impulses into fruitful
channels. In the days that lie ahead of us, there will be far greater need

. to give them such guidance, sympathy and help. It will be well if the

members of the Teaching Profession bestir themselves in the matter,
come to a definite agreement as regards the scope and content of the
Citizenship education that is to be given to our boys and introduce it
in the schools as early as they can. If this contribution helps to some
extent in arriving at a solution of the problem, the writer will be more

than satisfied.



CITIZEN MAKING IN SCHOOL
A Plea for the Co-ordination of Body and Mind
BY

DR. G. S. KRISHNAYYA, M.A. (MAD.), PHD. (COL.),
Vice-Principal, Teachers’ College, Kolhapur.

No matter what the ideals of a particular people have been, the
school has always been looked upon as the maker of citizens, History
shows that nations have made their education a training for the attain-
ment of the things they valued most. Athens, prizing beauty, symmetry
and harmony, both physical and intellectual, sought through her great
teachers to cultivate a love of the true, the good and the beautiful.
Rome, exalting law, authority and conquest, instructed her youth in,
oratory so that they might advocate the claims of law, and trairied Alrem
in war, so that they might introduce the Roman Eagle to the uttermost
parts of the earth. The education of Monasticism was other-worldly,
because the gaze of its adherents was fixed upon the hereafter.
Training in arms, loyal and gallant service to the king and devotion to
whatever was noble, brave and courteous comprised the education of the
Age of Chivalry, because these were the highest ideals of that period.
And in our time the same thing holds true. England needed patriotic
sons, valiant heroes, and dependable representatives to help her with her
colonial expansion, commerce and administration, and so her outstanding
schools set out to give an education which stressed courage, character
and love of country. America, after her first struggle for liberty, shared
with other countries of the nineteenth century an eager desire for mate-
rial success, and therefore, the surest means of obtaining that treasure

became the object of close study and effective practice.

IRRELEVANT EDUCATION IN INDIA

But in India, education has not consciously sought to meet the
needs of the times, much less to respond to the ideals of the nation.
Ever since Macaulay it has had aims foreign to the interests of nation
building, and its concern to develop abilities and qualities which a pro-
gressive people should possess has not been easily recognisable. Our
schools have yet to devise a system of training which will bear evidence
of interest in the culture of the past, the demands of the present and the
hopes and fears for the future. If it is true, as we have been told
ad nauseam, that Indians do not co-operate with each other, they lack
initiative and practical-mindedness, that their critical faculty is never
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exercised, that a sense of responsibility is conspicuous by its absence, that
enterprise, originality and independence are unknown—if they do not
possess or exhibit these desirable and essential traits—it is evident that

in India the citizen-making institution has not yet been made to function
effectively.

The Indian high school has yet to recognise its responsibility for this
larger social control. Even when it gives comprehension, insight and
perspective and helps the student to become conscious of his ideals, it
does little to relate them to the business of being good citizens. Unrelat-
ed to national thought, unresponsive to national needs, unconcerned
with home and community, our educational system moves on from one

generation to another blessing neither him that gives nor him that
receives.

The “regular” work of the school centres around knowledge, and
comparatively few opportunities are provided for the practice of desirable
*ideas and attitudes. Education is usually treated as something stored
up I’ text books, certified by tradition, guaranteed by teachers, meant to
be taken by children willy-nilly in uniform fashion, in order that they
may become good citizens. Or else, it is regarded as a process which
can go on only in class-rooms, under the supervision of school masters
as though education could be bound within the covers of any books.
But if man is to be considered as a whole, his well-being means the
well-being of his body, the well-being of his spirit, as well as the well
being of his mind. The curriculum in its almost exclusive attention to
one aspect has neglected these others.

This comprehensive work therefore, at the present time, cannot be
carried out in the class-room, much less can it be left to chance. So
long as the purpose of the school is supposed to be the teaching of  exa-
minable ” subjects prescribed by the ubiquitous syllabus, so long as the
mastery of book information takes the place of the building up of the
whole aesthetic, intellectual, moral and physical life, so long must most

... activities calculated to introduce pupils to a world of broadly varied and

significant education be regarded as “ Extra-curricular ”. It is this re-
cognition that the school should seek not only to produce citizens who
shall have acquired certain skills and certain abilities, but somehow to
edugate them so that they may take into life with them strong character,
balanced judgment and robust physique, that has brought into existence
what are usually called “ extra-curricular activities ”.

WHAT CAN BE DONE

From the .point of view of the development of attitudes, the “life ”
of the school as distinguished from its courses of study has very large
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significance. This principle has long been recog
the emphasis upon school life has probably been
unquestioned contribution of the great secondary schools of England
Eton, Harrow, Rugby and Winchester. Such schools have an adg e \
over most of our high schools in that the entire life of their stuzllantag.e
under institutional control during the years of schooling. The el?tsh?s
advantage cannot be duplicated in day schools, a great deal (‘anltg dt is
to overcome this handicap in some measure through the inteliiae : d o
lopment of extra-classroom activities,—clubs, societies gamc o oeves
scouting, dramatic performances, school magazines, exc,ursion:S’ :ports,
councils, social service leagues and the like. The most valuabl’ sludent
perhaps, which we may learn from English and American scho()le . essor.1,
recognition of the value of the more purely socia] activities ag 5 ther
of training youth. Nor can it be forgotten that the school is ?hmeans
and most appropriate agency for the promotion and proper regyl G:' best
this side of the pupils’ life. Thrown together intimately dur'gu ation of
part of their working hours, the pupils most naturally form ]g}li 3 la:rge\
into groups and find in extra-classroom activities, wide pos _b.{_n'.lse..ves
self-expression, self-realisation and therefore real educalt)io e for
the added advantage of the presence of the teacher’s authorl't Thf?re .
extended sympathetically to the social life of the pupils assl v which, if
better regulation of it than can possibly be secured in’ an Ul‘e;a mouch
Besides, the social instinets of gregariousness emulation andy {:‘ l?l‘ ey
especially strong during this period. These urges will ’causeastmi]lsm e
form organisations, good or bad in their ultimate effect upon ltlhe'nts.to
and character. And the school cannot escape the responsibility ofe:ir thfe
eter-

mining whether the good or the bad effect i i
prevail, ects of this social urge shall

nised abroad, Indeed,
the chief factor in the

THE NECESSARY DISCIPLINE

Social Efficiency.—The student has to b
judge other people and get on with them. S
an invaluable aspect of the training for life. If education is i
rily a matter of lessons and examinations, but of becomin ot e
with, and adjusted to, the world of men and affairs, rex'cra-cug ?cquamte-d
vities have a large part to play in achieving thig very dESirab;'rlcglar a.ctx-
al objective. In the place of the old-time maxims and serme < cation-
social behaviour, actual practice in right social action is aﬁong 3 good
selfish service, co-operation, toleration and true democrac o ed.. ey
which are encouraged by being forced to function in actualy a1.~e 1<.ieals
tions. The pupil has to exercise them if he is not to lose h's PR situa-
standing in the different organisations. This is learning by éiiilgace and

@ .able to understand and
ocial efficiency is therefore
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Citizenship training.—There is no better method of training pupils
for their rights and responsibilities as citizens. It has been said that
“ the good citizen is one who has sense enough to judge of public affairs ;
discernment enough to choose the right officers; self-control enough to
accept the decision of the majority ; honesty enough to seek the general
welfare, rather than his own at the expense of the community ; and pub-
lic spirit enough to face trouble or even danger for the good of the com-
munity.” Not only do these activities develop the mechanics and devi-
ces of government, but they also give opportunities for the development
of the true spirit of good citizenship. The pupil learns many civic vir-
tues. He also learns many valuable lessons in the art of ruling and of
being ruled. Preparing a pupil for membership in a democracy by train-
ing him in an autocracy or an oligarchy is an incongruity.

Moral Training.—Experience has shown that there is no better way
of teaching and applying lessons in ethics than through bringing about
the participation of students in extra curricular activities. Qualities such
as justice, honesty, fairplay, co-operation are put to the test. “ Every
ounce of moral experience is worth a pound of ethical training.” Besides,
it is necessary that wholesome recreation within reach of all, should be
offered to our pupils under the right kind of supervision and environ-
mental conditions. The inner discipline developed through practice in
directing his own affairs will abide with the pupil long after he has ceased
to be a school boy. Virtues cannot be cultivated in a social vacuum.

Proper Use of Leisure.—Too long has the school ignored its respon-
sibility for stimulating interest in avocations. The purpose of education
should include the increasing in the pupils of the ability to utilize the
common means of enjoyment—music, art, drama, literature and social
intercourse, games, picnics, excursions, scouting and other out-of-door
pursuits. The problems of adequate and wholesome recreation is solved
to a large extent by these activities. Apart from their direct and prac-
tical value they are invaluable for the enlargement and enrichment of
personality. ‘ Book-worms ’ rarely acquire a broad culture.

Development of Leadership.—Another badly neglected duty is the
development of leadership. The regular curriculum is incapable of en-
couraging the qualities which leaders should possess. Every student
who gets the training that is to be obtained through leading his fellows
in some school activity, is preparing himself for leading his fellowmen
in the social civic and vocational activities of the later life. Followership
also needs to be developed if leadership is to achieve the best results.
The least that the school can do is to furnish the necessary opportuni-

ties for the exercise of both.
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The School too stands to gain by the introduction of extra-curriculsy
activities and the provision of citizenship-training. Participation inuth
management of the affairs of the school tends to enligt the interest e
co-operation of the pupil. This “ We-feeling” towards the memb er:ncfl
the school—the head master, the teachers and the fellow pupils...ho
far-reaching effects. It makes possible and available 3 public opy has
which can enforce conformity to certain accepted and acceptablepls?on
dards. It makes co-operative effort easy and natural. Self-contro] an(-1
discipline readily become matters of common concern, Such an attit::;,
is an invaluable asset to the school. €

Summarising, it may be said that through these activities, intellj ’
, -

gently conducted, it is possible to secure the broader social, civic, moral
physical and avocational improvement so essential for a successf:).l we11:
rounded modern life. The regular work of the school offers
comparatively few opportunities for the development of desir-
able ideals, habits and attitudes. It is therefore necessary
that attention be given to nation-building angd citizefi-builains
activities outside the curriculum. In  countries X

with well-established traditions many desirable things ¢ b

trusted to happen naturally, but in others such things will largelanh e

to be made to happen. Deliberate and detailed planning wil] hzveaxt;e
0

take the place of happy blundering. Then and only then will th h

have discharged its obligation to this and the succeeding ene sl ool
teaching people to practise fair play, to live co-operatively gto :ﬁatmns,
responsibility, to think clearly and critically, to exercise i,niti " oulder
independence, to build strong bodies and active minds and ¢ ative an.d
God by serving their fellowmen. © Serve their

and ‘schools

ON INDIAN CITIZENSHIP
BY

MR. C. SRINIVASAN,
L. T. Class, History Section, Teachers’ College, Saidapet.

History abounds in instances of civil wars and revolutions chiefly
arising out of an imperfect understanding of the problems affecting the
privileges and duties of citizenship. The growth of national conscious-
ness in various countries presents a fascinating study. With the increas-
ing association of common people in the government of a nation, the
problems of citizenship have grown and have engaged the earnest atten-
tion of politicians and statesmen. The growth of democratic form of
government and its wide acceptance among civilised nations have
brought about a condition which has compelled educationists to plan for
successful citizenship. It is usual for political theorists to discuss
education in relation to democracy.

But the attempt of educationists to tackle problems of citizenship is
of comparatively recent origin. In this article, it is proposed to string
together some recent trends in the development of civie consciousness
among school pupils in western countries and state in broad outline how
we, Indian educationists may, in our schools of various grades, inculcate
in the pupils a right sense of civic consciousness.

Citizenship has been defined as an attitude of the mind which con-
ditions correct living in an organised society. It is not only the condition
of political activity but also the cumulative result of active participation
in social living and of genuine sympathetic understanding of the struc-
ture of modern society. True citizenship expresses itself in domestic,
social, vocational, political and religious relations. It transcends the
narrow confines of membership in political state.

It is necessary to be clear about the term citizenship in its relation
to school life. Are we thinking of the preparation which our boys and
girls need in order to play a good part as members of the community
that they may be fitted to do their own work as well as it possibly can
be done and to have a wide view of service for others ? Or, must we
take this subject in relation of the citizen to the state and the actual
political knowledge that each citizen should possess ? Or again, are we
thinking of a training in citizenship as being a training for some one who

8
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has to have the world view, and who should realise

eitizenship of humanity and of the brotherhood of m something of the

an ?

We really want something of these three kinds of
education must surely be undertaken with these aims
citizen must not only realise his responsibility for hj
his country but for the peace of the world.

citizenship and all
in view, A good
S community and

The aim of civic education implies a permanent
appreciation of the aspiration of the peoples and of thos
the varicus cultures in one’s country. Character trainin
in civic education. When that is achieved, the special
blems of government may with profit be attempted and

interest in and
e who represent
g is the first step
training in pro-
given,

The specific aims of teaching Civics are usually regarded as follows

1. To give young people a sympathetic un
less social interdependencies essential in mode

2. To acquaint the pupils with the work
welfare agencies.

derstanding of the count-
rn life.

of private and publig social

3. To acquaint adolescent pu

pils with t i .
citizenship. he specific duties of political

4. To make the growing bo i
ys and girls to u
of the government under which they live. nderstand the structure

The methods adopted in the varioy
classified under three heads: (1) Th
teaching Civics as a separate subject of
indirect method according to which civ
through planned work in school in ad
participations, and (3) The incidental
cacy of creating civie-mindedness in
the various subjects of the school, ch

s cc?untries of the world may be
e direct method which aimg at
.the. school curriculym, 2) TI?
ic ?deas are inculcated in pu ilz
dition to various forms of cilzr'

me?hod which believes in the ei’flic
.pup1ls through a Proper cour in
iefly history, o

Of the three, the indirect and the in
more popular in the western countri i
advocates of the indirect method favoejr t’?}?: \::;:kfhred Tohod. The
-the same lines as those of the government of theiy colsst o the school o
in derflo.cracies, work on democratic lines, those in thersé '_I'hus chools
are mlx?lature Soviets ; while the educationa] institution e Rfepublic
ships aim at the development of an aggressive national :o‘:sliizdlctator-

shess,

Under the incidental method j
. . » all subjects are well-gy;
Ing a civic consciousness. But to limit the scope ofli}f:lteq for foster-
chosen history, which has even been defined as the Sch article, I have

There are writers who maintain that the need for the togc(})xfif itiiegship.
g ot Civics

cidental methods appear to be

ON INDIAN CITIZENSHIP 523

has arisen from the imperfect methods of teaching of History. They say
that history taught on proper lines can surely train the mind in clear-
thinking and logical argument. Besides, it should help to form those
qualities of sympathy and imagination which are necessary for the true
understanding of the difficulties and realisation of the problems which
a government may have to face. In the words of Clarke, “To turn to
Civics because we have failed to get the proper results of history teach-
ing is like feeding a patient on pure vitamins after we have ruined his
digestive system and assimilative powers by feeding him stodge.”

There is a growing recognition that the study of history must ap-
proach the civic problems of the day. All the advanced countries have
happily realised the need for the re-orientation of the history text and
a remodelling of the methods of teaching of the subject. History study
now, therefore, looks at the present in the light of the past and at the
past in relation to the present. Historical facts are analysed from vari-
ous points of view ; the social problems and issues emerge, the relation
of the Individual and of the organised society to these issues, are consi-
dered. Through such a study, it is hoped that the student gains the
power to analyse and organise his thought. He then deduces general
principles which he applies to any new situation. It is also hoped that
by considering this material not just as a chapter to be learnt but as a
live problem that living people about him have to meet, the student may
see that his sympathy, his will, his intelligence and his effort must be
actively related to his membership in human society. And, if in addition
he has grown up in a school emphasising constructive attitude in day to
day human relationships, he may perhaps go one step further as he
matures and do what he can, even though it be little, to help to solve the
problems of his town, or his country or his mutual concerns of all
countries.

The value of the incidental method of teaching Civics depends mostly
upon the skilful planning of the history teacher and the excellence of the
text-book used. In addition to the intelligent linking of the past with
the present the teacher gives a systematic course in current history. The
pupils are interested in what is going on about them. They acquire the
habit of reading newspapers and learning the chief occurrences in their
country and in other countries. Thus pupils get clear ideas on the issues
of the day. In most of the schools in the west, the teacher makes use of

" such devices as individual collection of clippings, picture cartoons and

a bulletin board for which the entire class is responsible.

The teaching of local history is another method of preparing pupils
for citizenship. The every-day events in the lives of local people help
to make history real to the pupils. It is of value to a boy to have acquired
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India is one of the greatest ethnographical museum ; that the idea of a
common nationality is but imperfectly understood ; that although Hindus
and Muslims have been living together for centuries subject to the same
vicissitudes of fortune, strangely enough, the bond of brotherhood is
lacking. It is said that the rigidity of the caste system has cut off the
social ladder by which a member of the so-called low caste can climb up.

All these difficulties do exist in our society. There is no country
except probably the Communist Republic where distinction between
man and man does not seem to exist. If elsewhere the distinction is not
one of caste, it is of class. We must remember that our Hindu system of
caste, as originally set up was a grand conception—a division based upon
service. Later on, when inferiority complex set in, the system began to
degenerate. The result is that to-day we see the bare bones of a splendid
organisation.

But the feeling of service for community is latent in us. The
,villagers, unschooled though they be, have in them engendered a feeling
of tizht*civic consciousness and respect for authority. But, owing to
lack of opportunities of contact outside their limited sphere for reasons
needless to be given here, they have not been able to develop their
natural consciousness to such an extent as to understand the rights and
responsibilities of a citizen of a democratic state.

Nevertheless, the conception is there, and can be easily awakenedg
and, indeed, it has been to some extent done by political propagandi

The most formidable obstacle to the growth of civic conscio
in the Indian is the economic problem. With famine, scarcity o
and a high death-rate, the population is enormously increasing.
face of these facts, economic betterment, says Sir M. Viswesvaray! 3'. i
a condition precedent to the inculcation of civic ideas. Poverty has
regarded as the main cause for the proverbial indifference of the In&ian , Ly
to the form of government. Even India has changed, and is changing. ™ - "?),‘Q/‘
rapidly. The formation of national government in seven major provinces Y ‘
is proof thereof.

Our educational system-——nearly everybody has something against
it. ‘Wooden,’ ‘soul-less’, ‘narrow’ are the epithets used in describing
it. From the fact that reorganisation is the burning topic of the day, we
may believe that some good will come. But it is a pity that our captains
of education are amazingly backward in their ideas. They are not even
up-to-date, judged by their utterances. It is however hoped that in any
scheme of reorganisation due attention will be paid to the training of
citizenship.

One might naturally expect an appraisal of the teaching of civics in
our schools. I-am afraid, there is not much to say, and what little there
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It is pleasing to note that the South India Teacher’s Union is orga-
nising this year the World Good Will Day. It serves as an excellent
training for creating an international outlook. Such opportunities may
be made more frequent.

Turning our attention to history as means of educating our pupils
in citizenship, we find a great many obstacles staring us in the face.
Text-books are not quite good. Elaborate descriptions of military ope-
rations, sieges and battles occupy the major part of the most popular
text-books. Great care is needed in drafting a history syllabus to place
before the teacher the dominant idea that he should use it as an aid for
training his pupils in citizenship. At present, in most cases, teachers
have either knowingly or unknowingly become slaves, to a rigid sylla-
bus. Considerations of examination, more than anything else, dominate
both the teacher and the taught, and unless a better, more scientific and

-more reliable method of assessing the pupil’s attainments is devised to

be put in place of the kind of examination we are having there seems to
bé nq hope of manipulating the syllabus so as to realise the aims and
objectives of good civies teaching. Even in the present circumstances,
an intelligent teacher can find enough elasticity in the syllabus to be
master of it and yet not altogether ignore considerations of external exa-
minations. It is difficult to serve two masters—the real need and the atro-
phying examination. Somehow, we have got to do it and look for the
day when we would be freed from the grip of external examination of
the kind now in vogue.

Again, the teacher of Indian history has to work under many other
adverse conditions. He is not free to form his own judgments and freely
communicate them to his pupils. He cannot get away {rom the impres-
sion that he belongs to a subject nation. Some years ago, the Director of
Public Instruction issued a circular that the answer of the S.S.L.C.
pupils revealed digressions which were probably taken as evidence of
inflammatory teaching, and history teachers were warned.

Now that times are changing, and progressive realisation of an equal
partnership in the Commonwealth of Nations has been tacitly regarded as
the political aim of India, the history teacher has a task which is sacred
and noble He, more than anybody else, by intelligent planning, re-
sourcefulness and adherence to historical truth, can develop a just
sense«of national pride which is the soil on which the plant of civie consci-
ousness will sprout and grow. The teacher must so plan his work as to
make the pupil feel that he is bound by indissoluble ties to those who
have gone before him, that he has a part in all the experiences of his
race and that he must merge his little life in the vaster and grander life
of the nation. The awakening of patriotism through the teaching of
national history is thus the first requisite of a sound educational system.
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great poets like Tagore. Many hundreds of Indian students must have
studied in England in the last decade and a half, many of them very able
in their own lines. But the line of very few of them is one of the arts.
A member of the Staff of the Royal College of Art in London told me
recently that since 1920 only two Indians with real artistic ability had
entered that College—one a painter, the other a sculptor.

The seeker after beauty in India to-day will find it in plenty among
the relics and monuments of the past. He will find it among those
villagers who have not been spoiled by so-called education in their
houses, their music, their dances, their dress, their articles of daily use,
their ornaments, their very gait. But he will have to look far and look
long to find much real taste and artistry among the educated classes. He
will find among them that, when they have money to spend, it buys more
often vulgarity, overdecoration, crude colouring, stridency disproportion
and luxurious discomfort, when it attempts to buy something of modern
Indian design and not merely an imitation of a Western one.

The de luxe motor car with a siren of crocodile shape and silver hue
basking on a sky-blue mud guard ; the exterior of the typical rich man’s
house which disfigures Malabar Hill in Bombay ; the music played by
the band at many wealthy weddings ; the purple plush covers and cur-
tains, the marble-topped gilt furniture, the innumerable ornanments, the
gilt-framed oleographs, the crowded pieces in expensive drawing rooms ;
the facts that it is almost impossible to find modern Indian books finely
bound and printed, and that a publisher recently admitted to me that it
was impossible to sell profitably any book in an Indian language costing
more than Rs. 2-8 ; expensive Indian jewellery ; the pornography of many
newspaper advertisements; the typical presentation casket; these are
but a very few instances of the lack of taste and of appreciation of real
beauty in India to-day among those classes who through their wealth and
education should be the patrons of the best in art.

It is hard to believe that this can be so in a country which possesses
such magnificent ancient literature, architecture and sculpture ; which,
coming to smaller things, has aroused the envy and imitation of the world
by its carving, its sari and its classical dance.

If there be any truth in this indictment, (and the writer’s belief is
that there is a great deal of truth in it), the main reason is the neglect of
artistic training in modern schools and not a lack of artistic talent
amongst Indians. It will be a good day for India when public opinion
begins to put pressure on the schools to develop the natural talent which
undoubtedly exists.

9
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write. No one tells him to do any of these things but he sees other boys
doing them helped by the teacher and before long he is usually doing
one of them himself. By the time he leaves the primary department his
teacher knows quite well what artistic tastes and abilities he has. Some
have none.

This is the main discovery which the primary teachers have to
make in the case of each boy. Before passing on to the work in the
middle school department, it should be added that a certain amount of
artistic work is also done incidentally in the primary classes during teach-
ing periods. Impromptu acting is quite common during language and
history periods and there is plenty of semi-voluntary decoration and illus-
tration of nature-study, history and geography note books.

In the middle school department a boy has compulsorily to attend
two singing and six art lessons each week. But what he does in the art
lessons depends on the report which he brings from the primary depart-
ment. If he has any interest in drawing, painting or modelling he is
encéuragkd to develop it ; if he has none, he can learn a musical instru-
ment instead or put in extra work at school subjects. It is useless to
persevere at active art work with a boy who has no artistic ability at all.
Secondly, any boy in this department can volunteer to do carpentry out
of school-hours for 41 hours a week when other boys have to do farming,
gardening or model-making. But if he does carpentry he must during
the art periods in class-hours design, submit to criticism, and draw to
scale the article which he intends to make in the carpentry class. No
boy should ever be allowed to make anything which he has not first
thought out and drawn on paper. Thirdly, on one afternoon in each
week a period of 75 minutes is given to all boys in the
high and middleschool departments when they must ocqupy
themselves with some form of artwork but it is left to each
boy to choose each term what form shall be his. During
this period are held dramatic rehearsals of the next school-
play, instrumental music and singing lessons, reading and discussions
of good vernacular literature. The art room is also open of course and
boys, poetically inclined, can try their hand at writing their own verses.

This short description of artistic training in middle-school classes

. refers 1o certain features of this kind of teaching which deserve rather

more mention. Its chief characteristic is its lack of uniformity. If
every boy is not doing different work from his class-fellows, he could be.
It is useless to require every boy to paint the same picture or to make
the same article. Even if two boys are painting the same subject, they
should be encouraged to paint it from different points of view and in
different media. The pupil, not the teacher, is the proper
person to choose his subject. Secondly, the work done must
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The Musical Society gets up one concert a term and its members
get private instrumental and choral lessons. One evening a fortnight
they organize a recital of gramophone records.

The Literary Society has two branches ; one concentrating on Hindi,
the other on Oriya literature.

The only compulsory art-lessons for high school boys are the two
weekly appreciation lessons ; one in English poetry, the other in general
design. A boy receives these lessons during the three years prior to his
entry into the matriculation class. A short description of the nature of
these lessons follows, as it is believed that they are not given in many
high schools and there seems to be great reason why they should be re-
garded as essential in all.

The English poetry appreciation lesson will be discussed first.
Three books which it should help teachers to study are : —P.H.B. Lyon’s

,The Discovery of Poetry (E. Arnold),

*Notes on the Teaching of English in Lower Middles, (G. Over-
Rughy) and Creative Verse Writing (L. J. Robinson) in the Teachers’
Lesson Unit series published by Columbia University, New York.

A certain amount of poetry read in these lessons is learnt by heart ;
often boys in the same class learn different poems; and a good general
rule is that no boy should be required to learn a poem which he does not
enjoy. But the main object of the lesson is not to learn or to teach
anything in the usual sense of those words in schools. It is to promote a
love of good poetry, to lead to an understanding of the art behind a good
poem and to awaken a desire themselves to attempt original verse-writ-
ing in the more gifted of the pupils. If learning by heart is felt to hinder,
not to promote this main object, it should be dropped. Poems of acknow-
ledged merit are read, perhaps several times; boys are invited frankly
to say why they like or do not like them. The teacher has to be on the
look-out at first for answers designed to say merely what the boy thinks
his teacher wants him to say. When a poem is found which really
seems to appeal to the class, the teacher and class explore more fully
wherein its charm for them probably lies. Sometimes third-rate poems
can be read with profit in order to discover how they lack quality. A little
is probably said after reading each poem about the mysteries of prosody,
rhythm, metaphor and choice of language. After several poems have
been read the class is usually ready to make a list of subjects about which
some of them may be able to write verses themselves, and they will then
begin, very crudely at first, to attempt to do so. When that stage is
reached the teacher has broken the back of his task, so long as he never
forgets that such infantile original verse, though it often cannot be prais-
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The next stage is to engage their developing tastes on practical pro-
blems. How this can be done can be most easily explained by dscrib-
ing two probléms which have been actually given recently to the pre-
matriculation class of this college.

An Indian visitor had described the College temple as ‘ characteristic
of all that is most decadent in Indian architecture.” This
remark was mentioned to the class and they were invited
to try to discover what faults in its lines had prompted this
devastating criticism. Pictures of as many famous Indian temples
as could be obtained were observed and the College temple
was compared with them. Then came the problem, “If the College
temple had to be rebuilt and you were the architect, draw pictures in
elevation of the temple you would build.”

Another problem concerned a lawn in front of the Main Building in
the centre of the College gardens. An architect who happened to be
visifing the College was siruck with an idea for greatly improving the
lay-out of this lawn and kindly presented the writer with a set of draw-
ings showing what he would like to do if given a free hand. The class
was told that the central lay-out of the gardens could be improved and
that drawings showing how it could be done had been received, but they
were not shown them. They were asked to make their own drawings
first, showing what they would do, and only after these had been made
were they allowed to compare them with those of the architect.

The writer is the first to admit that the technique to be used in
giving a three-year course of weekly lessons of this kind have not
reached perfection in his school. ‘They are a new kind of lesson in
high schools and there is little technical literature to guide the teacher,
But they do not require an artist to give them ; any trained teacher who
believes in their value and gives thought to selection of topics can have
high hopes of some success. That they are not valuable lessons, no one
can assert. The writer is aware of difficulties in some schools in the way
of teaching the fine arts, acting, music, handicraft, even the appreciation
of literature. This passive artistic training at least, no school has an
excuse tc neglect. It is as essential for any pupil as are reading,
writing and arithmetic.
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culous but also improvident and wasteful to build foundations and walls
and refuse to put up a roof. In other words, a public educational system
without a complementary public library system is an absurdity and a
nationol waste. '

The budget of the province of Madras under successive govern-
ments, however, discloses how during the last half a century this import-
ant interdependence of schools and libraries has been overlooked. There
has always been some provision for formal education, it has indeed been
increasing, though it is still very inadequate. But till twenty years ago,
there was no provision at all for public libraries. Even now there is
only a nominal provision. Some ten years ago, it was vaguely realised
that money spent on school education which is not backed by library pro-
vision was largely wasted and a provision of Rs. 45,000 was accordingly
made to stimulate the establishment and functioning of public libraries.
But grasp of this inter-relation between school and library was still so
feeble that the amount was very soon halved. A few years later it was
still further reduced to Rs. 10,000.

Let us see what obtains in other countries where the inter-depend-
ence of these two instruments of public education is understood and
acted upon. England considers an expenditure of 2sh. 6d. (Re. 1 As. 10)
per capita on public libraries a reasonable minimum. America would put
the figure as 1 dollar (Rs. 2 As. 10) per capita. I am aware of the com-
paratively low level of income and expenditure per capita in this coun-
try. But is it unreasonable to say that a budget which does not show at
least one pie per capita for expenditure on public libraries discloses
apathy on the part of those who must lead, who must know, who must
have faith in the prime importance of the things of the mind and the
imagination ? One pie per capita would mean in round figures
Rs. 2,00,000 for the province of Madras. Surely there is no comparison

between the actual 10,000 and the barest minimum of Rs. 2,00,000!

Till to-day the public finance of all our provinces has been in the
hands of persons whose interests were largely extra-national. We need

not wonder then that book service to the masses has been so utterly

neglected. It has been wusual to plead the appalling illi-
teracy of the country in justification of this omission! Such an argu-
ment savours of the eighteenth century library outlook! But the
twentieth century library, which wants to bring within its field every
citizen of its neighbourhood, has developed methods for rendering ser-
vice even to illiterates. It has developed a system of reading books to
them and it produces scrap-books and picture-books which educate them

through pictures. A modern library further seeks to satisfy the craving
10

.
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sponge of the candidate’s memory and reduce itself to a sort of automatic
writing by brains unfitted for creative work.

On the contrary, the child and only the child must be the determin-
ing factor. His curiosity must be kindled, not smothered. The power
of observation and pursuit, not merely a mechanical faculty of absorp-
tion, must be developed. The attitude of enquiry must be fostered.
The pace of each child is to be determined relatively to itself and not to
that of the teacher, the class or a fictitious average child.

Now the only effective way of teaching a method is to provide
opportunities for applying it. This means creating situations in which
the child has to seek information for himself ; providing opportunities for
finding it; placing him among books; helping him to find his way
about ; training him in extracting what he needs from books ; teaching

‘him to build such elements into a whole to satisfy the original situation.

If the school is to educate the child for the changing India, the school
library must cease to be a closed cupboard opened now and then for driv-
ing out puchis. It must be a live workshop with plenty of attractive,
well-built, well-printed, well-illustrated, well-written books; with com-
fortable furniture, open shelves, charming pictures, flowers, hangings and
a bright and cheerful appearance; with a librarian who loves children as
well as books, who can attract to himself all the children of the school
not only with his nice stories and infectious smiles but also by his capa-
city to find the right book for the right child at the right time; and,
above all, with a teeming crowd of busy children doing their tiny re-
search and thereby learning the art of finding out under the unobtrusive
guidance of the librarian, unshadowed by fear of the rod or dread of
examination, reading because it is both profitable and pleasurable to read.

In a word, teaching the use of the library is half the battle in edu-
cation. The School Library should become the heart of the school—sup-
plying the life-blood to every department and every activity. The lib-
rary -hour should be the hub about which the whole time-table revolves.
This should not become another class hour. It should not be a * forced ”
hour, but a time when each child pursues its own special line of interest.
Varied suggestions in the class room should aim at increasing the
chances for all types of children to cultivate a real and personal interest
in some topic or other. But in the library hour no child should be forced
to read this book or that. On the contrary, every facility should be
given for the child to pursue any subject he likes in whatever way he
considers most productive. The librarian should work with the children,
not on them.
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(4) Eventual abandonment of the mass method of teaching and sub-
stitution of the individual method ;

(5) To facilitate the above, making the library the heart of the

school, equipping it properly and making it a chief workshop for the
children ;

(6) Readjustment of the teaching method in the class room so as to
arouse curiosity in children and to induce in them an appetite for new
experience which will make them not only observe things for them-
selves but also confirm their observation by reference to the recorded
experience of others collected in the school library ;

(7) In other words, a shift of the focus of the purpose of teaching
from loading children’s minds with facts to developing in them the
capacity to educate themselves perpetually in the school of life with
the aid, whenever it may be needed, of the books provided by public
libraries.
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recognition of our unity as children of God. An egoistic nature will
never serve. It is only man of unselfish nature that will gladly serve
others,

THE SCOUT LAWS

Let us take the Scout laws and see what disciplines are indicated
thereby. The first law is “ A Scout’s honour is to be trusted ”. Truth
is the soul of everything. The Ramayana says: ‘“ Truth is the essence
of the World.” (Dharma saram idam Jagath). What is truth ? It is
the harmony of thought and speech and act. The well-known lines in
Hamlet say :—

“To thine own self be true;
And it must follow as the night the day
Thou canst not then be false to any man.”

In each man there is a better man within. Try to draw him out. This

“can he done by a direct appeal to the nobler self or by an indirect appeal

to the lesson of another and nobler life in the past or in the present. The
latter method is often the more effective way. In such a noble person-
age, as in a mirror, we see and live our own nobler self.

The second Scout law is that a Scout is loyal to the King, his Coun-
try, his officers, his parents, his employees and to those under him. This
follows from the first law. If a boy sees his nobler self and hears its
voice, he will be loyal all round. He will know his King’s commands
and carry them out. He will love his land and do his best for it. He
will be loyal to his officers. He will treat his parents as Gods. He will
show loyalty to those above him and to those under him. He who
learns to obey will learn to command aright. No man is born as a
leader. He must be a selfless servant before he can become a self-
less master.

There would be occasions when a clash of loyalties (Dharma
Sankata) would arise. That is a good Society where such a clash is
reduced to a minimum. Such a clash not only produces unhappiness
but also sometimes sours a person. But one cannot avoid such clashes
altogether. In such a case we must know what are the greater loyalties
and what are the lesser loyalties. When Sri Rama had to choose between
obeying his father and obeying his mother and satisfying his other rela-
tions, he resolutely put obedience to his father before everything else.
Whenever his father who was unwilling to part with him, implored him
to stay, though he had passed his solemn word to send Rama to the
forest, Rama had no hesitation in obeying the call of Truth and fulfilling
the pledged word of his father in preference to the spoken word of his
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the onslaughts of selfishness and conflict in later life. Unhappy is the
man who is too sensitive or untrained to make many pure and noble
friendships in early life. The Scoutmaster must fill himself with such
a spirit before he can impart it to the Scouts. A Scout with such a
feeling of friendship and brotherhood active in him as the result of Scout
discipline will be a better son and a better brother at home. He will
be all the better as a citizen in his later life. His old age will not be
Ionely and miserable, but will be sweetened by honourable friendship
and affection.

The fifth law of Scouting is : A Scout is Courteous. It is not enough
to have the feeling of brotherhood in the heart and to do service to
others. Much of the grace of an action lies in the manner of doing it.
As Tennyson says,

“ Manners are not idle but the fruit

- Of loyal nature and of noble mind.”

L Y hd

Courtesy is due to all, be they high or low. We are prone to be courte-
ous to our brothers and to be surreptitious to those who are below us.
This is an ignoble trait of character. In modern times ‘voung men do
not show proper courtesy to age. They confuse lack of courtesy with
independence. They are often merely made when they think that they
are asserting their individuality. Courtesy is a refinement and grace
of spirit and not mere external show of breeding.

The Sixth Scout Law is: A Scout is a friend to animals. We often
think that God’s injunction to be kind is unsuited to human beings.
That is a wrong view. The injunction extends to animals and birds who
are our dumb brothers. What is called sport is often mere murder of
our dumb brethren. It does not always involve the killing of dange-
rous wild animals who have become a menace to man. It often means
the killing of defenceless animals who do not harm men. Sir J. C. Bose
has enlarged our kindliness of nature by showing the sensitiveness of
plants as well. The scout must lovingly learn and note the habits of
animals. He should help them as much as he would help human
beings. He should do a good turn to them when a bull is straining
painfully as it drags a heavy load along, just as he would in the case of
a cooly. The object of dividing Scout Troops into Patrols named after
animals and birds is to make the Scout feel a sense of kinship with
them.

The Seventh Scout Law is: A scout obeys orders of his parents,
patrol leader, or scoutmaster without question. It is only he who obeys
that will learn to command. Further, the instinct of reverence is one

1
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extr:t.wagance. It is really
be niggardly oy

. V is thrifty
0 are in need, It a boy
help any
not likely

The Tenth and last Scout Law is :

A .
and deed. In India pusity has Lo . Scout is clean in thought, word

. ghly prized
not mean mere external purity, though that is :iliiﬂong. Purity does
¥ Vvery important.

Tolget up anld bat}}e early in cold water is very nec

;)ln y secure long life arfd health but wij also gj €ssary. That will not
heart and soul. Such inner purity is ali $ve Us purity of mind and
is ugly, even so vice is ugly. We Just as dirt
for such cleanliness is Brahmacha The Sanskrit word
clean without and

within will be beloved of God. tVa. A boy whe is

THE SCOUT SpiRpy '
Quite as important as the Scoy
t Mott
the Scout Law are the Scout Spirit an(zl gczif thfet Scout Promise and
crart,

can be summed up in one word : SERVE

The Scou iri
tS
usefulness and a life of happiness, pirit

ervice is a life of
S a careful atten-

. A llfe Of S
Scouteraft implie

v
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tion to the kind of physical exercises and mental hobbies suitable for
each boy. Mr. Griffin rightly refers to “ the kind of physical recreation

most adapted to different occupations in life, and different types of
bodies and temperaments.” We do not pay sufficient attention to this

matter.

Scoutcraft refers also to another important aspect. It implies both

wooderaft and towncraft. It tells us “Back to nature” as civilization

tends to cut us away from nature. At the same time it prevents us
from turning like cave men and tells us to work for a better and more
socialised life. The Scouts’ hobbies must eventually become the handi-

crafts of the adult.

The chief Scout defines Woodcraft as ¢ Knowledge of animals and
nature and calls it “our key activity ” and says that it will give us
“ Character and intelligence, handicraft and skill, health and srength,

“and seryice for others and citizenship.” In towncraft also scouts

must’ learn to use our senses by observing animals and nature
as well as men and their ways. Scouts must keep a log-book
and will find a camera useful. Mr. F. W. W. Griffin refers also to Mind-
craft and says, “ Building up the mind is just as important to the Rover
Scout as developing his physical body, and here again, full allowance
has 1o be made for individual differences as regards inborn talents, per-
sonal circumstances, his general outlook and his ambitions. Mindcraft
is an application of pioneering which can be most effectively started and
encouraged in the Rover Den.” The Scouts must learn to go through
the door of literature and art into the mgic realm of imagination. They
must form study circles and try by discussion to arrive at correct ideas.

In regard to a Scout’s behaviour to his brother Scouts, the Chief
Scout says: “If a stranger makes the Scout’s sign to you, you should
acknowledge it at once by making the sign back to him, and then shake
hands with the left hand. If he then shows his Scouts badge or proves
that he is a Scout, you must treat him as a brother Scout, and help him
in any way you can.” The highest ideal in human life is the ideal of
brotherhood of man. It follows naturally from the supreme ideal of the
fatherhood of God.



TRENDS IN PHYSICAL EDUCATION AND SCHOOL-HYGIENE
IN SOUTH INDIA

BY

DR. V. KRISHNA RAO, L.M. & .,
Medical Officer, Presidency College, Madras.

ORIGIN

The policy of following a systematic effort at hodily improvement
by the introduction of physical examination and the treatment of defects
in Schools and Colleges, was regularly begun in India, only after the
Report of the Calcutta University Commission, 1919. Before 1919,
however, there have been noble and isloated attempts by the School-
masters and the Madras Government (1917), to interest themselves irp
the health and welfare of the students. Regulationg requi'ring ‘the
systematic examination of Elementary school pupils were introduced
by a Government Order in Madras in 1920 (2). This was revised by
another G. O. in 1925 (b) and made applicable to High schools. In
1927, this examination was carried further and made compulsory i-n all
Colleges, affiliated to the Madras University, This Medical Inspection
that was “ to ascertain the general physical condition of the pupil "—to
quote the G.O. of 1925—was abandoned in 1928 amongst school»clixildren
the citizens of to-morrow; but the College examination is continued ,

2. In the early days, when Physical Education was not a sub-
ject, not a regular course of studies, there were 2 body of “Drill-
masters”, who taught a variety of drill exercises, which are character-
ised by the authorities of the Y.M.C.A. College of Physical Educa-
tion, Saidapet, as “Traditional, formalised, and standardised schemes of
physical education, based on artificial system of exercises” (c). These
drill-masters were teaching muscular exercises to build a stron- hese
tution and equally attain endurance power, through the rin g arallel
and other forms of muscle-developing exercises. In 1917 or thge’rp bouts.
the Y.M.C.A. at Madras organised a course of Physical core s’
classes, teaching Gymnasium and ecallisthenics exercises,

: . to build
manhood. This was the time when the first Indjan Defenceu]?o:c:tzgiz
sisting of University students) was formed., In 1920, this oreltuninary

work took a definite shape in the establishment of the Y.M.C.A. Col-
lege of Physical Education, at Royapetish (a non-official oréar;isa;tion)
This College under the able guidance of Mr. H. C. Buck was training a;

good number of young men in gymnasium games, and i
d y 1! . In
1927, when the Government of Madras recognised the nece:Si}t‘;ezfsm .
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cal inspection of School pupils and Colleges students, they kindly
stepped in and have recognised this voluntary work of the Y.M.C.A.
authorities and their College, and were pleased to appoint Mr. H. C.
Buck as the Advisor to the Government of Madras on Physical Educa-
tion. Now to impart education in physical activities in our Presidency,
which incidentally serves other parts of India, there stands a model
institution, the Y.M.C.A. College of Physical Education at Saidapet.
The “emblem” or “crest” of this College is that of 3 human figures run-
ning for “ENERGY, VIGOR, HEALTH.” while its aim is to make “Phy-
sical education educationally sound, emphasis being placed on obtain-
ing outcomes with educational values rather than mere traditional
exercise values” (d). In other words, the aim is to produce a set of
trained Physical Instructors or Directors,—the purpose of Physi-
cal Education being “so planned and conducted that it may
result in knowledge, habits, attitudes, and skills useful ior the
present and throughout life” (College prospectus). How far
{his_ spirit has pervaded into the public life of this Presi-
dency or wherever this torch of knowledge has been carried,
during the last 10 years, it is beyond the scope of this Paper.

3. Recently, on 8-4-37, a British Physical Training Bill was offi-
cially introduced in the House of Commons, designed “to give effect to
the Government’s scheme for improving the health and physique of the
Nation”. This aim seems to be more comprehensive and in accord with
national sentiments, and will undoubtedly be an improvement on the
present aim of the Y.M.C.A. College as enunciated above.

4, The present trends in Physical Education could be broadly dis-
cussed under the following heads:—

(i) Courses of Study. (iv) Medical inspection.
(ii) Physiology and Hysgiene. {v) Physical education.
(iii) Ventilation Laws. (vi) Health education.

COURSES OF STUDY

5. As the Y.M.C.A. College of Physical Education Saidapet, is
the -only recognised Institution in our Presidency, it is worthwhile to
look into its curricula and time-table. The Course of studies is built
upon 5 guiding factors, namely,

“ (i) The inherent interests and desires of the participants;
(i) The Needs of the participants;
(iii) The Physiological or Health values of activities;
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(iv) The Social values of activities ; and,
(v) The Carry-over values of activities ”

The students are taught many kinds of
items being sports, games, and athletics; a
regarding the same. Callisthenics is tay
No gymnasium at all. The Board of E
mended that at least “ 3 hours should
Physical exercises, in addition to the
light of the British Physical Training B
courses on national lines and sentime
wish to raise the man-power of India
versity Training Corps— (Dr. Moonjee,’

ducation, England, hag recom-
be devoted to Gymnasium and
ime allowed for games.” In th
ill, .it is advisable to remodel the
nts in India, especially when wz
by‘taking advantage of the Uni-
s Military College is an example) .
(ii) Physiology & Hygiene.

6. There is no law or Government O
‘ i rder in i iring 3
tions to be given in schools with regard tq s, o elring instrue,

. th
narcotics—as part of Physiology and Hygiene, t:uge}ffte?'cs of aleohgl.and
personal hygiene is taught as well. In schools. I wigh

Prim,
instructions given along with Physiology ST are to be got up and

(iil) Ventilation Laws

7. It is a well-known fact that the
troublesome one in school-hygiene. At
. . . . : prese i
building is required to be painted and I;'i»ssviry o
tain regulations of the Educational Depart o co
students to each room is not enforced, which
of' t}.1e reasons being the financial status of the h
dioxide of the air is a definite gauge of the dogr school. The carbon-
air, caused by the “ human efluvia " In Americ:e 30f he
per minute is allowed per pupil in the school Of, 0 et
in Maflras and elsewhere are rapidly improving csofse )
loc_ahtxes suffer from over-crowdedness ang bad- Sehiools in congesteq
It is the teachers that must enforce the laws of g, Pointed above,

: ventilation j
see that children do not suffer from congestion G;Iz;tltl}?:orll o schools, and
class-room. )

ventilation problem is the most

nform g

cer-
ment, but the number of
leads tq over-crowding, one

of air—supply
the conditiong

(iv) Medical Inspection

8. .Closely connected with Physi
_ ) . ysiology ang fane
fnspectxon of. pupils. The policy of the eqy catiofg]gmne is 1fhe medical
ing the medical inspection has been va authormes’ regard-

ryin ;
and moods of the various officers at the ¢ ying according 1o the attitudes

‘ ; ime. At -
ing due attention at the hands of the authorities p’i‘f: féllttlfin0t recelv.
' ated inspection
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of college students, is however, an admission of the necessity of
looking after the health of the University students. To quote the Report
of the Calcutta University Commission, 1919, the function of a Univer-
sity is that it must be “in a position to assure the public that the stu-
dents to whom it awards its degrees, have received their training under
conditions favourable to health and character, as well as to intellectual
attainments.”

9. The technique of medical inspection includes the detailed
examination of the pupils from head to foot, and offering the best advice,
and “follow him up ” if necessary. There is no provision for an imme-
diate clinic in the college or school compound to treat the few students,
seeking advice. There is no “follow up” policy at present. This is a
longfelt want, which the educational authorities could profitably intro-

. duce with little costs, considering the expenditure they are incurring on

other activities of the institutions.
-

4% As regards the medical inspection by schedule forms, they re-
quire modification by way of improvement. A very comprehensive and
elaborate instruction to medical officers, with regard to the medical
inspection of pupils has been issued by the Inter-University Board,
India (1931), which throws a flood of light on the various factors to be
reckoned with, in building up the physique of the students. By adopting
this change, we would be also falling in line with an All-India basis.

(v) Physical Education.

11. The importance of Physical Education in the school curricula
was long recognised by engaging the * Drill-masters” to teach gymna-
sium and drill exercises. As explained earlier, the drill classes have
been slowly deteriorating, almost beyond recognition, owing to a number
of causes, of which the lack of interest by the pupils is one important
cause. Most probably, the present method of living and out-
look on life—all study and no play, more brain work and less of
manual labour—struggle in this economic warfare of life—and
equally the want of active sympathy on the part of the
educational authorities (in being indifferent to the health and the phy-
sique of the Nation, as of a higher principle to be aimed at and followed)
—all“these have tended to the admittedly low physique of the present
generation of youths, either boys or girls. Moreover, the present day
games are too costly and uneconomic. An average student cannot afford

. to buy or enjoy the amenities or recreation; and if he is able to do so

this automatically ends with his scholastic career, either in school or
college. He is none the better, for attending to the “ games”, with re-
gard to his physique.
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12. The low physique of our youths could be judged from the fol-
lowing figures:—

For a group of 8 South Indian students,

Index of Nutrition (Levi’s formula) .. 2.18
Average Vital Capacity of Lungs .. 2-095 Litres,
Average Vital Capacity of Lungs per Sq. Meter

of body-surface area ~++o 1-29 Litres.
Basal metabolism, according to Surface-area

(average 1:625 Sq. Meter) —Aub-Dubois .. 1600 Calories,

The physical fitness of a set of Medical College students, Madras
is as follows :— '

Vital Capacity of Lungs .. 229 Litres
Vital Capacity of Lungs per Sq. Meter .. 1-85 Litres:
The Levi’s Index of Nutrition of other Races is ag followé —

English .. 2:38

Belgians .. 2-37

Dutch .. 237

Swiss .. 2-39

Jews .. 2-39

Mysore students .. 2.25

Bengal Hindus 2.99

—Calcutta University Students’ Welfare Committee Report

From these statistics it is evident that our youths of to-day are belo
the average of other groups in India, w
13. The Y. M. C. A. at Madras, originally and rightly started

nasium and calisthenics classes and continued the same, Il they g::tn_
blished their College of Physical Education in 1920, But, unfortun.a tela.
this original intention of gymnasium being part of the curriculum hZ;
given place to one of teaching sports and games, which has been deve-
loped as a “fine art "—the “ Physical Education”. Now it is all Spor:s
and games.

14. In the days, before the advent of the Y. M. C, A,
Physical Education, gymnasium and calisthenics were the su
stance of physical education. The efforts of the teacher w
tional and were expected to be repeated by the pupils of their o
volition at any other time. In earlier days, there were the traditio:r;
and other “formalised exercises”, all conducive to the healthy grow:h

College of
m and sub-
ere instruc-
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of body and mind, as opposed to the bat and ball of the present day
sports and games. At present, the Physical Directors or Instructors of
the various colleges and schools are more worried, taxed, and concerned
with arranging fixtures of matches, sports, games, near and far off from
their stations, rather than attend to the main need of building the phy-
sique of the pupils. Compulsory playing of sports and games will not
give the strength and muscular development, which is needed in any
sound system of physical education. These games do develop other
innate qualities of head and heart, and make a “sportsman”. But, it
must be recognised that because a child is required to play these games,
necessarily he will not become more healthy in mind and body or a
better social creature. If I understand aright, Physical Education
is not only to develop those fine qualities of sportsmanship, but
also to build up a vigorous and sturdy rising manhood of our country.
In this connection, I may quote what the Skeen Committee recommend-
d, “ Good physical stamina, sound mind, a well developed body and
pluck are certainly some of the qualifications, which are in the opinion
of the Committee, essential for an officer . . . A definite policy should
be laid out to raise the standard of physical fitness to the level suggested
by the Skeen Committee.” Judged by this standard, the present acti-
vities of the Y. M. C. A. College of Physical Education need some
revision. Considering these objectives, teachers in charge of physical
education classes must impress on the student the true aim of drill
classes and their relation in the body politic of our country.

In this connection, it may not be out of place, if I should refer to the
revival of the indigenous physical activities and physical cultural classes,
conducted by the Sivaji Vyayam Mandal and other similar organisations
in Madras and Mysore State. The present activities of the Board of
Education, England, towards inaugurating a physical fitness campaign—
“to create new leadership, to train men and women and to inspire the
whole people with the ideal of physical fitness, the official

“encouragement of Japanese Judo and Ju-Jitsu, and other “ keep-fit” sys-

tems in foreign countries, amongst prison warders, policemen, and de-
tectives in England, and the latest attempt, Kraft durch Freude

" (strength through joy) movements, now so popular among all classes in

Gesmany, at the present day, and the insistence by the London
Teachers’ Association on a reinvigorated Health and Nutrition policy for
every child—all these point to the realisation of the importance of phy-
sical education, in relation to the good physique, body-build, and well-
being of the child or adult. It is regrettable this is not full realised in

our country.
12
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PLAY-GROUNDS.

‘ 15. The necessity of play-ground has been realised, and the
interest has become so keen that even encroachments for play-grounds
are advocated at the expense of the larger public. In Madras there was
a serious proposal to convert the foreshore into play-ground b’ i
dropped owing to opposition. Now, all school n e this was
; : W, . 0ls are setting up regular
play-grounds for their pupils as suits their purse. Again, th,
are formed more “to play games” rather than from th; o gr?unds
building the physique of the youths and providing the necv lew‘pomt.o.f
ties. The present method of approach to the physical WelsfSary b
Nation is responsible for this state of affairs. I go not me ~re of the
that sports and games should be abandoned and that e o vcate
vert to traditional indigenous exercises immediately 1 e should 1.‘e-
of Physical Education in relation to the national mai’h ut the real aim
kept in the forefront, and all policies directed accordin. (;Od ml‘xst be e:ver
vigorously in foreign countries to get the maximuy: %y, 2 Is practised
the British Physical Training Bill. ™ Denefit, as witness
16. This comprehensive training of : s
with the school, but extends beyoncglg it p'};iseny:all);it:r‘:mes does not end
fxeed of the community. Community and school-hygie e the recreational
into one another as the home and the schoo] of thg }r:'e pecome merged
are interested in preserving conditions affect; the ¢hild are, where all
That is why probably, ancient kings in India g ¢ health of the child.
gymnasium and other forms of manly gamesn
the lighter forms of the same.

(vi) Health Education

17. The scheme of Health teaching has the d

ing the teacher in the general public health sch, y

the teaching of Hygiene as a vital experience err;lﬁ and also converting
programme must be such that every Chiid ¢ 8im of the school-
gram‘me which would enable him to reach and h 125 a Personal pro-
physical health, of which he is  capabl ° -th,e 'hlghest level of
whole purpose of the Hygiene education musteb mdlwdua]]y. The
the regular, enthusiastic, and intelligent partie ‘: really aids towards
a health 'regime, which has been outline d for trl):a 1on of the children in
of America, an authority on child education eIr benefit. M. Brown
rgmark, that “ the Health Education must be ‘; makes thig significant
ning and end of hygiene, but as the manual of 5 I‘)‘;:‘fed nof'; as the begin-
t}}e labt?ratory Wﬁs the child’s own physical oren .ural sclence, in which
his environment ”, SANISm and the field was

uble object of orient-
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18. In teaching health, the Health behaviour is the common goal.
A sound health regime can be introduced into the life of the child, built
into his habit patterns, and made automatic in his behaviour by the
methods of Propaganda, Drill, and Rationalisation.

19. The Health routines briefly enumerated are as follows:—

(i) The continuous observation of the individual child by the teacher
and records. These records show the child’s progress in the correction
of correctible defects, and the major elements in his individual problem.

(ii) The Health habit record, kept by the child at school and also
by the parents at home.

(iii) The health inspection of children. Defects noted and sent to
hospitals for treatment.

(iv) The taking of height and weight. This accurately and con-
gsciously done, sanely interpreted, becomes one of the best means of
measyring the progress in health.

(v) Relating health behaviour to growth by graphically recording
the child’s gain in weight, at each weighing period on the weight report
record ; and

(vi) Serving nourishing meals in schools, so as to keep children in
good condition.

20. The above program of health education to be carried out
reguires team spirit and a sufficiency of well-paid teachers. In con-
ducting the propaganda, the teaching must be offered in the child’s own
vocabulary and with an appeal to its instincts, according to the age of
the child. In adopting the 2nd method of “Drill” stage a successful
repetition of the initial teaching by way of propaganda is required. It
must stop the moment the performance becomes habitual.
The child must be made to be aware of the health essentials, In the
last procedure of rationalisation the object may be accomplished both
by direct instruction and correlation. Every fact is taught as a fact,
and then allowed to assume its proper place, in relation to other objects.
The 3 stages of Propaganda, Drill, and Rationalisation regarding Health
Education blend into one another, both 'in time sequence, and in

qugilty.

21. As regards the Direct instruction method, a few suggestions are
offered here to suit our immediate needs. There must be a text-book,
according to the grade or class of the child, regarding the teaching of
health education. The Teacher must go through these text-books as
they do with other text-books. In this book, the essentials of what's
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and how'’s of Health behaviour must be s

propaganda and drill classes. rised, and included in the

22. The important factors on
health teaching could be based are,

1. Food. 2. Sleep and rest. 3. Exercsie

which this health behaviour and

4. Cleanliness,
FOOD.

23. At present the consumpt; “« )
milk, fruits, vegetables, etc.), is ad\ll)c:::(::edoiix Inrt)ili':tec}t:.ve foods ~ (eg,
ly “f'u'el foods” to keep body and sou] together FW ile there is hard-
nutritive value form an economic aspect in g +*ood problem and its
where the whole produce is sufficient for onl 1;P°0r country like India,
tion. The evil consequences of the practi Y two-thirds of her popula-

must be pointed out. The value of
there is no Indian home, which does not take s

meals and milk could be supplied, fin
supplied at Corporation schools are u;
the cooking of vegetables, cereals,
50 as not to waste the bye-products
protective value of the food
things could be mentioned in

ance permitting, Mid-day meals

Dsatisfactory. Ap ;
. n inst i
etc., may be ruction for

in cooking, and th
» You would extra
simple language in

us loose the little
ct otherwise, All these
schools.

SLEEP AND REST
24. This is the most essentia] thing

that “They grow while they sleep”. Re @ child needs. 1y must be told

st before slae
. P mus
Exercise: —The simplest way is to t be taught.

child grow ”. teach that “exercises make the

Cleanliness : —The danger of un
nose to throat must be taught, from t}?;ai,l:;i finger foods carried from
son must be taught including interna% 8% Sleanliness of per-
elimination. Community hygiene,
of defaecating and passing urine j

could be permanently improved.
clothe either the Police or the Sanitary InspectOrwo'uld be no need to
prosecute persons, for committing nuisance, W~thWlth Special powers to
instruction, the health behaviour would take 1th these stages of direct
and be made applicable everywhere. The Publion che color of axioms
conducting experimental Health Unjt scheme cat e;l:h Dep:itlrtment is

) Onamallee, near

profitably carried out, -
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Madras. It would be interesting to know how the Government is in-
culeating this health behaviour, but it is beyond the scope of this paper.

SUMMARY

25. Looking back over the last decade and a half, when the Health
education in all its aspects received a recognition, the acceptance and
teaching of Physiology and Hygiene has also received attention in senior
school life. As regards the Physical education, due to the indomitable
energy and enterprise of Mr. H. C. Buck of Y.M.C.A., Madras, there
is a widespread recognition of it also. The courses of study and the
Laws relating to the health and physical education, reflect the transition
from the old gymnastic period of drillmasters (considered sufficient in
itself) to an instructional and purely academic period. This is chiefly
devoted to games, or “rhythmic activities” under the Physical Instrue-
tional legislation by the University of Madras and the establishment of
the after school hours for unhampered practice of these activities. The
partial legislation by the University of Madras and the establishment of -
the Y. M. C. A. College of Physical Education at Saidapet, is not under-
stood by the laity or the school-masters. This is tinged with popular
prejudices and taken as beyond the scope of education.

'26. 'The Physical Directors justify their existence by the supervi-

sion of the “games, sports, and athletics”—sometimes euphemistically
- called “recreations”. The objects of body-building, attending to the

physique, and corresponding exercises to improve the same have receded
to the background. The Physical exericises in military drill and gymna-
sium af all physically fit must be made compulsory and a student
who is physically unfit may upon the advice of the Doctor
of the institution substitute special work in the gymnasium
for the regular exercises. The present attitude of the Physical Direc-
tors of Colleges, in attending to the Junior classes only and that too for
2 terms only is to be deprecated. The physical education, such as it is
in schools and colleges, must be made to embrace all the students in the
Institution, from the time they enter right up to the end of their scholas-
tic career. As pointed out in the Mysore University Report on Medical
Inspection, the aim should be that “the sound body shall leave the school

" pr the college not weakened but strengthened in mind and body by the

system, and that the delicate boy shall be invigorated by suitable exer-
cises and discipline during that period of his life”. The importance of

» the removal of defects, and the prevention of diseases and the relation of

health to school progress must be made to be appreciated. It is to these
defects that our Medical and Educational authorities must devote their
immediate attention for the well-being and the best physique of the rising
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generation of India. During the latest “Perfect Physique Competition
Prize” at Hyderabad, Mr. F. Weber, Director of Physical Education,
Hyderabad, made this significant remark, that a “conscious effort to im-
prove the youths’ physical development and therewith their health and
well-being” must be the goal. And it must be our endeavour to trans-

late into action the pregnant words of Disraeli that “the Youths of the
Nation are the trustees of Posterity”.

ANNEXURE. Suggestions For Adoption By The
EDUCATIONAL AUTHORITIES | -

1, If the “aim” is not only to produce trained Physical Instructors
but also to serve the cause of the youths of our Nation, the well-being
and improvement of our children’s physique and make them the prop
of our country, then a change in the present policy and outlook of the
Educational authorities must be brought about, as indicated above,

2. The general policy with regard to the Medical Inspection mu;t
be revived, and enforced.

3. A Bill on the lines of the British Physical Training Bill must be
introduced.

4. All students must be made to undergo the physical exercises to
build the physique, as an objective to live healthily, not only for the
present, but also in future.

5. Differentiate the weak from the strong, and give graded exer
cises accordingly.

6. Teach community Hygiene and welfare, apart from th, coiee
’ e
of the Health Propaganda Board. activities

7. Supply health essentials in a printed form, so that the child and

his parents may keep contact with the school or college and th mm
) e -
nity at large. commu

8. Compulsory feeding of poor children with “ Protect; »
addition to a decent diet, in public schools. ctive food ” in

MAKING THE NATION PHYSICALLY FIT.*
From a C; to an A, nation
BY

G. F. ANDREWS, M.A., PHD. (COLUMBIA),
Senior Physical Director, Saidapet, Madras.

These are days of national awakening. Reform of the system of
education, reconstruction of rural life, redeeming the peasant from his
penury, recharging society with ideals of democracy and such are some
of the features of national life that are receiving attention. And, along
with these there is talk also of making the nation physically fit, of rais-
ing the nation from a less than C; one to an A, nation. The physical fit-
ness.and wvital efficiency of the millions is certainly basic to national
welfare and the subject is therefore worth a little consideration.

WHAT IS PHYSICAL FITNESS ?

The ordinary person thinks of physical fitness in terms of a muscu-

lar and beautifully developed body, little realising that the fitness of such

a body depends on the functional efficiency of the vital organs. That
this is so is evident from the fact that in times of war thousands who

consider themselves physically fit and wish to enlist as combatants are
rejected as being physically unfit.

Physical fitness really connotes not only the absence of any defi-
ciency in the physical body and the possession of a fairly well-built and
knit musculature, but also the efficient functioning of the vital organs.
While on the one hand deficiencies like lameness, colour blindness, deaf-
ness, etc., mark a person as physically unfit, on the other hand heart dis-

eases, lung troubles, nervous disorders, etc., also cause one to be physi-
cally unfit.

To be physically fit then, one must have sound limbs, sense organs
which are not defective and vital organs which function most efficiently.

FACTORS CONDUCIVE TO PHYSICAL FITNESS

Physical fitness depends on four important factors namely, heredity,
food, habits of life and exercise.

* Reprinted by kind permission of the Editor, Madrgs Mail,
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There was some medical inspection in the past. This was given up
because of its ineffectiveness. Its revival under better auspices is urgent
and a close tie up between the findings of the medical officer and the
physical activities provided under the direction of the physical director
will ensure careful follow-up and better results.

Of the many facilities for the carrying out of a sound programme
two must be mentioned. One is a lighter curriculum and load of studies
and the other is change of school hours. Both these topics are engaging
the attention of the educational authorities and of the teaching profession
and it is hoped that effective and radical changes will be made.

That students are groaning under the heavy syllabi of studies and
the fear of examinations and that as a consequence they do not have the
leisure or the inclination to engage in healthy physical activities is too
well known to be reiterated. Lightening the curriculum is a necessity.
The introduction of the vernaculars as the medium of instruction will
helﬁ in this respect to no small degree. It is a good augury that the con-
sensus of opinion of parents and teachers is in favour of very much re-
duced syllabi and courses of studies.

A change in school hours so that there is no mental or physical work
in the hottest hours of the day i.e., between 11 and 3 is overdue. The
advantage for a physical education programme will not be in the in-
creased time that will be available for the activities, but in the increased
health and vitality of the students. At present an effective phy-
sical education programme is not possible because of the 5 hours of work
between 10 and 2 which does not enable the students to enjoy the rest
that is necessary at noon time, which makes it difficult for them to eat
proper meals at proper times leisurely and to rest afterwards so that the
food taken in may be assimilated, and which leaves them fatigued at the
end of the day. A long interval between 11 and 3 will obviate these
difficulties and the improved condition will be an incentive for the
students to enjoy the outdoor activities after school sessions are over.

ACTIVITIES FOR ENSURING PHYSICAL FITNESS OF STUDENTS

This subject has been discussed in its various aspects by the writer
in his book on Physical Education in Indian Schools (Published by the
Little Flower Co., Madras). The characteristic features of these activi-
ties may be described thus:—

1. They should be natural activities, i.e., such as easily arouse the
interest of the individual for participation because of the existing pre-
disposing neural connections.

13
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2. They should give scope for the exeroi
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II. Activities which thou
gh not exact]
bute to growth and development, and haVeya::fag:? Iiaiial type contri-
&l becayge i
vities such as  BROUP of sever] kinds (i)ff t:?cetlir
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(3) Wading
(4) Boating—rowing and paddling
(5) Water games

(b) Stunts and self-testing activities

(1) Tumbling

(2) Pyramid building

(3) Indigenous activities
(i) Dundahls
(ii) Bhaskis
(iii) Surya-Namaskarai.
(iv) Mugdals and heavy Indian Clubs
(v) Malkamb Exercises

(4) Stunt exercises on gymnastic apparatus.

III. Rhythmic activities for rhythmic and dramatic expression:

' (a) Folk dancing ,
(b) Athletic dancing with athletic movements set to rhythm
(c) Gymnastic dancing with stunts set to rhythm.

IV. Combative and defensive exercises:

(a) Wrestling

(b) Boxing

(c) Singlestick and Doublesticks

(d) Combative games of low organization like cockfighting, wand
wrestling, hand wrestling, ete.

V. “Outing” activities of the hiking and camping type.

This list of activities is not exhaustive. It is possible to add more.
But the emphasis is on plays and games and such natural activities as are
intrinsically interesting. Activities of the drill type are left out because
they are unnatural and mostly unsuited to existing conditions and needs.
A play programme satisfies the individual capacities of the students
better than a programme of drill and exercise.

. INDIGENOUS OR FOREIGN ACTIVITIES ?

The avove list of activities includes both. There are some who
would include only indigenous activities in the physical education pro-

" gramme in schools and Colleges. While indigenous games and exercises

should be included, there is no need to exclude the western games.
Finance will generally dictate what activities should be included in the
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activity or tonic to make them all brisk and will be a sort of pre-mili-
tary training in schools and colleges.

On the basis of this programme of marching as a pre-military train-
ing and of a programme of physical activities to ensure physical fitness,
it should be easily possible later on to require everyone to undergo the
military training that will before long become a requirement in this
country.

PHYSICAL FITNESS OF THE MASSES

The percentage of the population in schools and colleges is however
very small and it is therefore necessary to consider how the masses can
be made physically fit.

The introduction of compulsory elementary education will ensure
that all children between the age of 6 and 11 will attend school. It is
here that the foundations must be laid. Along with the programme of
“studigs, there should also be a programme of physical activities and it
should be made incumbent on every elementary school teacher to see
that he engages his children in wholesome games, plays and such physi-
cal activities as are suitable for these children for at least half an hour
every day. e

Adult education programmes should include programmes of play and
recreational activities of the physical type. Provision of public play-
grounds and recreation parks for use of non-school going children and
adults of both sexes under trained leaders is a necessity. Physical Cul-
ture Institutes, and Clinics conducted on sound lines need to be
encouraged.

THE PEOPLE’S RESPONSIBILITY

Facilities for the use of the public in the shape of playgrounds and
recreation centres are however scarce. The King George V Memorial in
England has taken the shape of public playgrounds all over the country.
The people of the country contributed to the success of the scheme by en-
dowments of land and gifts of money. There are many in this country
also who can easily part with some acres of land for playground purposes,
or institute endowments or put up recreation centres. The masses are
helpless because of their poverty. It is the rich who must come to the
rescue,

The government are proposing to levy a compulsory cut in salaries
of government servants from 2% to 30%. Why not utilise the savings
so effected for creating a fund for the promotion of the physical fitness
of the people ? This may well be the contribution of the services for
the purpose and the savings will be well invested !
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THE STATE’S RESPONSIBILITY

Lasting success to any scheme depends on the state’s aid. A sugge
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Physical degeneration must be checked. The people
both a responsibility in the matter. But the State
if the nation is to be raised from a less than C, positi

e male and 23 for
and 61 of England.
and the State have
must take the lead
on to an A, status,

REORGANISATION OF EDUCATION
A Study of the Madras Government Scheme

In view of the great constitutional changes under contemplation and
also on account of the study of unemployment problem by the
Sapru Committee, the Government of India deemed it necessary to con-
sider the problem of reorganisation of Education, on the basis of the
recommendations of the Central Advisory of Board of Education.

DIAGNOSIS

Its diagnosis of the present system will be admitted to be a fair and
correct statement. It refers to three main defects in our system. (1)
The ineffectiveness of expenditure on elementary education owing fo the
fnappygcigble increase in the number of permanent literates. (2) The
inflexibility of the secondary system due to the uniform stereotyped liter-
ary type which is in the nature of a Procrustean bed and which can
never meet the varied needs of a large number of pupils with different
aptitudes. (3) The ineffectiveness of University education owing chiefly
to the serious congestion in colleges. The Government of India called
upon the Local Governments to bear these in mind while considering
the problem of reorganisation and has communicated the frame-work
suggested by the Central Board as a basis. It suggests (1) a primary
stage of 5 years, (2) a secondary stage of 7 years with a lower secondary
school stages of 4 years and a higher secondary school stage of 3 years,
and (3) a degree stage of 3 years. It is pointed out that at the high
school stage a large number of pupils who are not fit for the University
should be diverted to vocational courses.

UNIVERSITY STAGE.

Now for the proposals of reorganisation made by the local Govern-
ment. The University stage does not come in for any detailed considera-
tion. The one material change suggested in the reorganisation scheme is
the transfer of one year of the intermediate course to the secondary
schogl. The Government calls upon the Universities to institute diploma
courses in modern subjects like Social Sciences, Journalism, Aeronautics
and so on so as to prepare pupils for occupations.

MASS EDUCATION.

The report of the Government deals elaborately with elementary and
secondary education. The one outstanding point in the report relating
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to Mass Education is the disquieting feature of ineffectiy [t i

shown that the percentage of literates in relation to the enﬁss. It. S
population has not been keeping pace with increase in thesc ool-going
schools and in total expenditure. That the money spent on Ex:llumber of
education has been a waste is the burden of their song. Th cmentary
ment takes the view that a person can be ireated as liéerat eifGovern.
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assurances of adding to the permanent literacy, 1l give manifest

are in.
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Some remedies are suggested such ;
conditions of service of teachers, facilities foistet;}z;ei.ms_g‘?vem.ent of the
revision of the curriculum and the strengthening of t}, SFI‘Vme training,
the appointment of Divisional Inspectors and Depu: 1n;pectorate by
do vigorous policing work along with the valuable SY nspectors tg
operation of the Revenue Department angd village head ul?port and co-
remedy however on which the Government sets hi h‘}‘:len. .The chief
ministration of a warning to the local Bodjeg and magn X opes is the ag.
be given hereafter to (1) complete schools with five Stgers that aid wig
complete feeder school with a few standards passin andar,ds’ (2) in-
plete schools and (3) single-teacher or two-teacherg 0;11 Pupl.ls to com-
areas. Thus the conversion of incomplete ang ill.stS:ﬂOOIS In isolated
complete, well-staffed schools is proposed to be achie ed .s(;hools into
of this warning. The feasibility of adopting compul ved with the help
converting the incomplete and uneconomiea] SchoolsSfOItl a5 a means of
economically well-filled schools is considereq in det?]o comPIete and
arguments are advanced to show that compulsion 11 and Ingenioyg
only when schools have become complete ang whenc:n. be thought of
with school places are available. It is argued that umvultable buﬂdings
will increase wastage and that it will be wige to restrict ersal compulsion
to children of the lowest age group. compulsion only

CRITICISM OF THE ABOVE PROPOSALS

The proposals of the Government in respec

. t of
tion are open to serious objections. In the g Elememary educa-

st place the aceount of-
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stagnation and wastage is far too alarming. Anyone who is conversant
with the history of elementary education in our province knows that
the Department itself has not been emphasising all these years either
the importance or the necessity of complete schools. All schools with
standards 1 to 8 are called elementary schools and no definite encourage-
ment or inducement was given to managers to convert incomplete
schools. Till recently, the 5th standard was regarded as a part of higher
elementary school. The apathy and poverty of parents are more mark-
ed now than in 1905 and very little propaganda has been done ; and con-
ditions of service of teachers have been getting worse. It is no wonder
that the percentage of increase of literates in relation to school-going
population has only shown slight improvement. Secondly, the scheme
does not deal with the financing of elementary education at all. The
public can hardly give any worthwhile suggestions when the financing
of elementary education in the future is a sealed book. Thirdly, the
scheme counts too much upon the effect of the warning regarding grants
and- subsidies. The poverty of managers is well known and their
income is derived solely from fees and grants. How can thousands of
incomplete schools become complete with one teacher for each standard
in the existing circumstances ? The scheme should admit the responsi-
bility of the Government and tell the public what steps it proposes to
adopt in case the managers choose to close the schools. The question of
agency should be made clear to the public and it should be made to re-
alise that thousands of schools will have to be closed if the government
does not find a substitute. Fourthly the scheme indulges in a
good deal of special pleading against compulsion and the arguments
are not at all convincing. How can thousands of incomplete schools

~ develop into complete schools unless children of school-going age in the

locality are compelled to attend ? How can an uneconomical school
with a few children in each standard become economically well-filled
unless compulsion is introduced ? To think of introducing compulsion
after the schools have become complete and economically well-filled is to
argue in a vicious circle.

In the report there is no definite scheme for the improvement of
the conditions of service of teachers. It is idle to expect things to
improve by nominally revising the scale of grants. The government
cannot shut its eyes to the serious objectionable practices in the admini-
stration of schools to-day. There is no guarantee that the increased
grant will reach the teachers at all. Standardised scales of salaries

- should be dopted and insisted on as a condition of recognition and aid and

steps should be taken to safeguard the interests of the teachers.
14
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If the District Educational Councils have
blame. It was open to the Government to use
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SECONDARY EDUCATION : PROPOSALS

;I;EE z:gf::ils of the Mafiras Government in regard 1, S

ound three ideas. (1) The alteration d;i econdary Educa-
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retrograde nature.
econdary education

REORGANISATION OF EDUCATION 5171

not understood the spirit of the criticism of the Government of India
that there are far too many students pursuing purely literary courses.
The Madras Government seem to think that a definite restriction of the
number of secondary school students preparing for entrance to the uni-
versity should be our view-point. What is needed to prevent overcrowd-
ing in colleges is_the fixing of a reasonably fair standard for entrance
and the Universities are at liberty even now to adopt their own stand-
ards. The Government proposal seeks to go further than preventing
overcrowding in colleges. Its insistence on a definite restriction of the
number of secondary school students preparing for University entrance
is uncalled for and reactionary.

The Public examination at the end of IV form which is having a
meaning in the light of the policy of restriction of the number of pupils
in secondary schools is uneducational and sure to encourage cramming
right hrough in the middle school. No arbitrary method of diversion
should be attempted and the chance of success of a diversion scheme de-
pends on the provision of proper vocational guidance based on school re-
cord. A sound distribution of pupils is what is necessary and it
should be secured through expert guidance based on proper understand-
ing of the pupil by the parent and the school. Diversion of students on
which the Government lays so much stress will not be looked upon with
favour if the public should feel that the vocational courses are regarded
as inferior. The dual standard proposed by the Government seems to
imply that the vocational courses require no talents.

Another serious objection to the Government scheme is the exten-
sion of the duration of the course by one more year. It may be that
some advantages may be claimed for this change. But these do not out-
weigh the serious disadvantages. Poor parents who do not mean to
send their children to the college are called upon to spend more money
for secondary education and the percentage of students stopping away
at the end of the High school stage is over 60%. Apart from the fact that
the one year taken from the University will cause considerable disloca-
tion and wastage of equipment in colleges, very few schools will be found
to be able to run the extra VII form under the present circumstances.

CONCLUSION

Taking the proposals of reorganisation as a whole, they should be re-

.garded as retrograde and unsatisfactory. Here and there one may find

good suggestions and a real desire for improvement. The underlying
idea in the whole plan is, consciously or unconsciously, the restriction of
facilities at each stage. The proposals relating to the elementary stage
directly lead to the closure of hundreds of schools and the load of illiterate
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adults will increase in future.
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- OUTSIDE THE SCHOOL
BY
MISS V. K. BLACK, B.SC.

It is typical of what has been called the “ New Education” that it
places a high value on human personality and its free development. It
is typical that the plea for the free development of the person extends
also to that of the free development of the social unit, the group, the
class, the school, the society or club within the school. And this is claimed
to be closely linked to a conception of a democratic society in which is
recognised the right of a social group to develop from within, rather than
have ideas and rules impinged upon it from without.

Democratic countries have allowed their educational pendulum to
swing far in the doctrine that freedom in the school is necessary for true
vitality and provides the only atmosphere congenial to the development
of personality.

Freedom of action, freedom of speech, freedom of thought; excel-
lent things these are, giving expression to the creative power within the
individual. Freedom in discipline (a contradiction in terms), freedom
in curriculum, freedom in method ; have these not meant for the school
child more possibility of the expression of his personality and, as a re-
sult, a more natural growth ? It is necessary in the world to-day that
we should learn to think for ourselves. And where should this power
be cultivated more than in the school ? Thus speaks the modern educa-
tionist.

And we may rightly claim that from this endeavour to carry ideas
of free development into the school, has arisen a teacher who is more
understanding; who is a greater student of human personality ; who
studies growth of body and mind ; one who is less of an autocrat in the
classroom than was his predecessor. Modern Educational Psychology
has set great store by Child Study. Schools have reorientated their pro-
cedure in consideration of scientific facts regarding the physical and
mental development of the child. Teaching methods have altered so as
to care for individual differences. And through this change of focus
teachers have advanced as students of human nature, of conditions of
learning, and of method.

Nor must we forget that in the very forefront of the aims of educa-
tion has been put that of character training. In the endeavour to fit an
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individual for life, it has
Bul we seek to raise a question in the mind of the teacher. Does he

healthy body alon at a healthy p;
the develo Ifle ¢ ? cannot do. so. Along with the develo S ooind and really know the world in which he is endeavouring to train his pupil to
pment of character is essentia], pment of those live ? Is his own knowledge not somewhat limited ? Does his environ-
“We conceive,” says Mr. Keith Struckm . ment induce his consideration of the whole cosmop.olitan group or does
ey i it tend to make his own importance and that of his immediate surround-

the E.ducational Guidance of the School Child “er ;s introduction to
fl.lnCtIOI’lS. The first of these is ,
nity, and, through the community, of the gogj

dings loom large in his eyes ?

nt of the s .
chool commu- Let us examine his background. First a pupil with the school as his

childr : . al iti o

religioins. arTclll ec(f:g:iatzoﬁ f::f ;hli s religious, andqil:ailsltz(i(spl?isgzleldual surroundings. Then a student, his environment, on.e of culture and

games and societics, 1o theoht e school, in assembly ang pr n t}.le' learning ; his endeavqur, self—development§ bis assoc1ates,. of lik‘e out-

numerous everyday ’actlvm ouse system, in school proclu(::-y ers, mn look and purpose to }.umself. Then th'e training college \{v1th a kindred

school. The sesory - es and, less tangibly, in the “ton ,l ons, in atmospher.e but ter}dmg to change 1%15 focus to the child. Then t.he

in character, min and bodOn is t}?e _de"elopment of the individe of jche school again with this new focus but with the same atm(?sphere ; and wﬁh

riculum followed by the ch):]d Thl; Is, or .Should be, achieveq inu:i child, co-workers of the same background, purpose and interests as him-

approach to the child, and in alllnhlslshi:;:?nm%t In all the methsd(;u:; self.

vities. Neit contactg A . . ) .

the oiher xathon e o, o aims, shoud sgng o o 2 b peckgratnd, 1o it not 7 A Lackground diforent trom thet of the

plementary. The communal hfeasosflsz one ano.ther, since they :r:n?; of majority of the people in the world. He has obtained his knowledge of

duals contributing to it have free pla soclety is more rich if the ind-m- his fellows and of the world more or less from one angle all his life. In

dividuality ; and the characters of Y, in other directions for the; e the pursuit of his profession he has invariably met at closest quarters

and stronger if they play th of the individuals themsel\;e e1.r o eople of an outlook similar to his own. His club is usually a teacher’s

munity. There are no 3;}1 eir full part ag members of 5 vis oo richer f:)lu]f thus again outside the school he n.neets with those of his own pro-

diz:iryfto (tihese~the develo;)erlx;:rlll’cn ifvtiz; fl};‘: ISChOOI that arioi?;lssﬁ;z- fession, with those who see the world much as he sees it.

and of individu vitalit -

complete unles: litc };T\fcitie:sozdthe other ; anq the pul-g():: otfhsooni han.d Such is the background of most members of the teaching profession.

both, and unless it secures th .equately and in balanced pro s.c ool is Of course, a reader may say, you have omitted consideration of all the
€Ir organic correlation ” Portions for enrichment that comes from family life, as son, as husband, as father.

You have omitted the casual acquaintance, the relative, the one hundred
and one outside contacts that are made in the week. You have omitted
the broadening of life that comes through book and newspaper. You
have omitted the interests of life that lie outside the day’s routine, the
interest in politics, in citizenship, in people, in hobbies.

:}::ll tlo the teacher to develop further il(?uel: };)e Mmore than that It is 5

e clas ) ’

stan din;r;);m}]l:n(;ioé}sleh?;orld S workers wit}, aIs> (;:aih;a:;ml‘ld as he does ‘Admittedly all those have their influence and occupy a larger or a
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o o N elf, €epening does life ap};:ear tcf) him a?s it does, e.g., to the parents of his pupils who

e admit that in the endeavoy are not in the profession ?

modern education T to fit the sgs °
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seek the welfare of the whole rather ththose of the Community atnder bis * @ life of considerable physital tofl,  They have knoeked up against men

teacher’s job to think out hyy bect £ an of himself, T4 has st of all types; of varying character; of varying influence; of interests

precinets of the school, 0 give effect 1o thi €Come the widely different from their own. They have had the stern discipline of

is truth withs
Within the the workshop, of work being rejected until a perfect job has been turned
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out. They have had the constant
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and thus that nothing short of thig can be accepted from them

Or he may teach in an agricultural areq wher
have their life disciplined by, and their interests
tinual grappling with the forces of nature, Aga
near the sea where the stern life of the fisher
the elements of nature. Or again his gch
bazaars and shops, where the parents of hi

e the song of the soil
Centred in, thejr con-
0 his schoo) may be

men has mage real to them
ool may be ;

aim and outlook than does one en
try ? In his daily work he is
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children in his home and in hj
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s fatherhood he is
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To them is entrusted the Clrs is a
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child may be spent under the teacher’s inﬁuenec hours of the life of the

any other one influence.,
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side of life viz, the care of the body,
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i ’ k, the
in the course of his day’s work,
] e must not forget that in t _ ‘ °
Bu;;;ts with adult life in many situations .and env1rorlllments, :;:un(i1 :
dOCtorfar more and far different from those which the teacher meets day
types
asttI::er day in the children he teaches.

. lo-
Another challenge. A teacher, perhaps b}e:caus;:f he 1sui}}11e e;;;yc}:l ;)S
i i ider himself as such,
ia 10 his pupils, may begin to consides . :
pta ed(fl' 1:d Shild life ; he knows about child guidance ; he knows about re
stualr ’ !
pressions and remedials.

And yet how many of the most brilliant contributions to th;: study
f hiltc; lige have come from pens other than those of the teacher ?
of ¢ .

A little while ago, there appeared in the Bri’u?h J(gllllrn;;illrl li)cfl l?)(fiu:}?e
ional Psychology a paper on Childhood, comparing the ¢ < the
Hore 4 ith the child of the middle of last century. Does
present day fwr information to teachers’ handbooks or to classroom re-
authol; o S;)le shows the children portrayed in the nevels' of Char.les
%C{rdso- ,NO‘; In Dickens’ novels” she says, “children play t}.lelr part side
ch.k'ens' ith the adults in whose company they live. Their ch'ara<.:ters,
by '51('19 - their personal traits, all contribute to the drama wh1ch' is set
i ’l’deis, finds in these novels different types of down-trodden chlldrfen,
forth S' ; children, of mentally defective children, of introspect%ve
olfl'lc;rr;ll)dtgﬁe finds ’détaile'd descriptions of the mental processes which
:alle place in a child’s mind.

Dickens of course is unique. Yet others like him, in less outstand-_-
i contribute enormously to knowledge and thought concern
e chology. The man in the street has an opportunity of
g h‘umal'ﬁsﬂsesl,lows in a way a teacher does not. And among those are
1:;5;’::5 the teachers’ own special province.

So in this new education you are seeking to fux"ther, Teachers, be‘
bf and ready to learn, recognising the contributions others have to
h}lm Zcogm'sing the limitations of the teacher by very ?eason of the
glve,p’:‘ional background and qualifications he brings to his work ; and
exce _quali
planning to overcome these limitations.

.

May I quote Aggrey of the Gold Coast :

“1 pray that God may continue to makf! me humble, meek ar(xid mﬂtz
in my own interest, but bold as a lion, unpregna'lble as a aman
and as determined as Fate when it comes to working for Chrlstfan
co-operation, for the elevation of my race, and for the protection

of childhood and womanhood.”

15
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Be forgetful of your rights and your wrongs. Say with Aggrey :

“To this end was I born that I might bear test;
that men should be too busy to muse over personal wrongs when

they are working for the good of humanit
y. Ileft i
home. T am busy working to bring harmony.” my feelings at

mony to the truth

And thus like him, you will make your contrib
inestimable and great. Aggrey said “Only the be
Africa. .. .. Africa, my Africa.” Remember the
shop over the details of his work : the importanc
in the biggest ship. And then with a new vision
IS GOOD ENOUGH FOR INDIA,. .. .

ution to your country
st is good enough for
workman in the work-
e of the smallest screw
say “ONLY THE BEST
- .. INDIA, MY INDIA.

THE INDIAN ADULT EDUCATION SOCIETY

As already reported in the August issue of One and All, the visit of our mem-
bers, Fred Williams and Mrs. Williams, to India has helped towards the formation of
the Indian Adult Education Society at Delhi. This new organisation has commenc-
ed its work at and around the capital, but it aims ultimately at the encouragement
and co-ordination of adult educational activities throughout India. Its leaders con-
sider that the time is now ripe for making a gigantic effort to free India from illite-
racy and for the encouragement of a greater knowledge of the useful arts among
the masses. A very wide programme has been drawn up with the object of appeal-
ing to many and varied interests, and the method of the LA.E.S, so far, has been
to organise classes to meet the demands for adult education as they are made by vari-
ous groups This has led to the formation of an Adult Education College, which has
a membership of about 30 adults, and meets nightly at the YM.C.A. buildings in
Delhi: the first and second year university degree courses are being taken. A simi-

Jlar institution is being formed to prepare adults for the matriculation examination.

UPc;)ssibly of greater importance is the work which is being done at the other end
of the educational scale. The opinion of the leaders of the LAES. is that the
approach to the attack on illiteracy should be indirect, the initial step being to inte-
rest village folk in those arts and crafts which have an economic value, and accord-
ingly, about twenty people are being trained as teachers to go out into the villages
and impart knowledge of new handicraft method. Tt is proposed to make use of the
Panchayats as the channel of approach to the villagers. I may explain that in anci-
ent India each village was ruled by a small council of elders—literally five—called a
Panchayat. To a considerable extent this system was destroyed during the British
conguest, but recently efforts have been made by Government for its revival.

The teachers of the LAE.S,, are expected to give their services without payment
—a return to ancient Indian ideals—and the Committee desire to obtain the use of
buildings of various kinds free of rent. All who receive instruction are expected to
contribute in money or in kind towards the incidental expenses. The LAES. is
also anxious to obtain “Life Patrons,” in order to help meet these expenses which
are bound to be considerable, The minimum donation entitling one to this honour

is 500 rupees (about £38).

In a note on a concert programme of the LAES. (part of its money-raising
activities) 1 find, “ above all the society realises the helplessness of man in the face
of the problems that face him, and puts its faith in God alone for their solution,”
while Aim VI. reads: “To provide for all who seek instruction in the Society insti-
tutians sound, moral and religious instruction in their respective faiths, to be im-
parted by the best qualified persons available for the purpose.” The motto of the
LALES. is “Lighted to Lighten,” and it suggests a work of loving service, the need
for which is not limited to India. The acting president is Professor J. B. Raju, and
the Hon. Secretary is Professor H. B. Richardson, both of whom are members of

Reprinted from “ONE AND ALL”, the organ of the National Adult School
Union of Great Britain, September, 1937,
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EDITORIAL

THE EDUCATION WEEK. .
The Seventh Education Week which is to be celebrated throughout

the province in the last week of October, will, it is hoped, mark a great
epoch. The central theme which is to form the basis for discussion is
EDUCATION AND CHANGIN G INDIA and it is difficult to think of a
more appropriate topic at a time when, in a number of provinces, the
Great National Congress has chosen to undertake the responsibility for
administration. Various views on reorganisation have been expressed
both by educationists and laymen and the Education Week will undoubt-
edly be a good opportunity for the authorities, the management, the
public and the teaching profession to have a heart to heart talk on the
intricage sproblems. We hope that the deliberations during the Educa-
tion Week will help the Government to arrive at a sound decision regard-
ing the reorganisation of education and to formulate a comprehensive

forward policy and programme.

It is a fortunate coincidence that an influential delegation of the New
Education Fellowship should happen to visit Madras during the Educa-
tion Week. The Central Education Week Committee has hit upon the
happy idea of synchronising the Education Week with the visit of the
delegation and has thus made it possible for the teaching profession and
the public to get the benefit of the valuable experience and advice of the
delegation in regard to the momentous question of Reorganisation of Edu-
cation. The aims of the New Education Fellowship have been brought
home to the public through leafllets and the need for a fresh outlook and
for an unbiassed approach of the problems of education is felt. The dis-
tinguished members of the delegation are visiting our province in an
opportune moment and on behalf of the teachers and public men of South
India, we have great pleasure in extending a hearty welcome to the dele-
gation. The Reception Committee of which the Hon. Dr. P. Subbarayan
is the chairman, consists of teachers and public men and an interesting
programme has been drawn up. We are looking forward with great
pleasure to the ensuing visit and we hope teachers of South India will
gather in large numbers and show their regard for the delegation. The
discussions and talks have a direct bearing on the central theme of the
Education Week. The programme is crowded and members of the
delegation cannot be given ample opportunity to visit all the insti-
tutions. The teaching profession will be very glad if the period of
stay originally contemplated by the organisers had not been cut short,
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The Special Education Week number of the South Indian Teacher
contains original articles on the different aspects of the central theme
and the Editorial Board hastens to express its profound gratitude to the
contributors who hail from different parts of the World.

The South India Teachers’ Union is fortunate in securing the co-
opearation of the department and educational associations in regard to
the organisation of the education week year after year. This year it has
bee.n fortunate enough to sceure the active co-operation of the Department
Wthh has deputed the Principal, Teachers’ College, Saidapet, and the
Divisional Inspector of Schools, Madras South, to represent the; Depart-
mem.: qf Education in the Central Education Week Committee. It has been
receiving the willing and prompt support of its affiliated Associations and
Guilds. .Tlr.le work is great and we understand that the strain on its re-
sources is increasing. The message of the Education Week has yet to
reach a very large number of teachers in villages and we urge upon the
Sﬁ;e::,“:lgmu tl}e necessity and desirability of affording financial aseist:
he Union as suggeste i i
e o e an 2 hagsgado I()it:g' the Central Education Week Commit-
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For the Middle School

Prepared in accordance with the
principles given in the Scheme of
Work and in accordance with the
type syllabus, issued recently by
the Madras Educational Depart-

ment.

By N. SUBRAHMANYAM,

MA., LT, FRGS,

The instructions and principles,
accompanying the syllabus have
been closely followed, including
the descriptive treatment; and the
volumes have been well-illustrated
by choice pictures, maps and dia-
grams. The exercises at the end
of each chapter have been very
carefully prepared not only for the
purpose of testing the subject-

Lecturer in Geography,
Teachers' College, Saidapet.

(Tamil & Telugu)

Book I As. 10, Book I As. 12,
Book TII As. 12.

matter learnt, but also in some way
to supplement the matter taught.
The bold print on glazed paper with
fine get-up makes the volumes
attractive.

—Journal of the Madras Geogra-
phi(;al Association, Oct. 1936.

(English Edition is in the Press)

P. VARADACHARY & CO,
8, Lingha Chetty St., Madras.
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