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& Wren’s “Story Poems” still remains unsurpassed as an
unique collection of stories in verse suitable for Indian boys
and girls. It is selling by thousands every year through its
sheer intrinsic worth. Of how many other anthologies of

verse can this be said?

It is true that succeeding compilers of story poems or
stories in verse have freely drawn upon the labours of the
editor of our anthology, Lut this has not affected the
popularity of our book which is largely used in schoo!s all
over the country, and also in Burma and Ceylon.
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AUTIHOR OF ‘““THE INDIAN TEACHER'S GUIDE”,
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v=" THIRTEENTH EDITION. PRICL, As. 'L

This book, one of the cheapest offered at the price, contains by far the
best and the most comprehensive collection of STORIES IN
VERSE (99).

The poems are all such as a school-boy can read without much
difficulty and which will really interest him.

ENTRACTS FROM THE PREFACE TO WRENS
«gTORY POEMS".
The best kind of poetry for boys and girls is narrative poetry, story
poems, in W hich the tale of brave and noble deeds is told. The simpler
the diction the better. o .o« e The ideal poem for class use is that

which tells a fine story finely, scts forth a brave tale in stirring words.
COOPER-PU BLISHERS—BOM BAY

Sole Sclling Agents: MESSRS MACMILLAN & Co.,
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National Education for India
By Pror. D. S. GORDON, M.A, LL. B., A.M.,, DIP. Id

(Continued from March issue )

————at—

Under these circumstances itis no wonder that the growth of
primary education has been very slow. Effective primary education
must at least produce literacy; but between 1892 and 1922 the percent-
age of male literates of five years and over in British India increased by
only 1+4 and that of female literates by 1+3. The total literate popula-
tion at the present time does not exceed 10 per cent. This is undoubtedly
very slow progress. At this rate it would take more than a century for
all the boys, and more than two centuries for all the girls, of school-
going age, to get primary education, assuming that the population re-

mained stationary during all this time.

In this connection the problem of relapse into illiteracy must
also be considered. It has been found by actual experience that
nothing less than a four-year primary course can secure permanent
literacy in an individual. But unfortunately only 18 children out of
every 100 who are enrolled in the first class of the primaryschool reach
the fourth class. Out of nearly 4 million pupils who were found in
class T in 1922—23, only about 711,000 reached class IV. This means
that more than three-fourths of the money and effort spent on primary
education is a waste. The most urgent need of Indian primary educa-
tion, therefore, is the prevention of this huge “educational mortality™.
Every attempt should be made to retain the pupil in the school for st
least four years. But as the Hartog Report wisely observes, (Page 49),
“Retention of initial literacy acquired at the early age of 10 or 11
depends largely on environment, and the environment of the great
majority of Indian pupils who leave school at the primary stage is not
conducive to such retention. The parents in the village home are usually
illiterate, they are too poor to buy books, and attractive \'eqxgacular
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literature and periodicals suitable for children are not available.” Under
‘\hese conditions it is no wonder that even those pupils who had a
compigfe L)rimary education may tend to become almost illiterate in the
course of years. In order to counteract this tendency some kind of
follow.up work must be done, so that children may come under educa-
tive influences even after their formal schooling is over. But the best
and most permancnt results in this matter can only be expected when a
favourable atmosphere for learning has been created in the village. The
adults must be reached; for so long as the adults remain indifferent,
there is no incentive for the children to practise the art that they bad
learnt at school.

Unfortunately, howcver, itisin regard to adult education that
the situation in India is most disappointing. In the advanced countries
of the West, where the litcrate population ranges between 75 and 953
per cent, adult education is still considered an important matter. Th re,
the pcople are no longer satisfied with the mere ability to read and
write; they aim at making use of these tools for acquiring knowledge
and broadening the mental outlook. Workers' Educational Associations,
Extension Lectures, Working Men’s Colleges, University Settlements
for educational and social purposes, these represcnt some of the ways
in which this kind of work is being intensively carried on, In India such
a high type of work is not at present possible; nevertheless an enthusiasm
for educational and social uplift can be created by similar agencies.
Alrcady in certain provinces night schools, lantern lectures, cincma
shows, and moving libraries have been started. It is earncstly to be
desired that thesc activities are rapidly extended.

While the great problem of adult education cannct be over.
emphasised, the problems connected with children’s primary education
must at the same time be tackled.  The number of primary schools in
British India was 142,000 in 1917, 160,000 in 1922, and 190,000 in 1927,
This represents an increase of about 11 per cent in the first quinquenni-
um and 12 per cent in the second. It as also been found that there is
only one boys’ primary school for every seven square miles, or for
every 900 of the male population, and there is only one girls’ primary
school for every 45 square miles, or.for every 5000 of the female
population. Nor is the distribution of these schools over the country
satisfactory. In some provinces such as Madras, Bengal, and Bihar
the provision is liberal; whereas in others such as the Central Provinces,
the United Provinces, and Burma the schools are few and far between.
Again, the urban arcus are on the whole far better provided with school
facilitics.  The great question therefore is, how  to create a system of
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schools for India’s seven lakhs of villages in which ninety per cent of

her population lives.

The present unequal distribution of schools not only re'tards edu-
cational progress but it also causes financial waste thr‘ough u,madc;quﬂte
utilisation of existing schools. The average enrolment in boys ‘prxm.ar):
schools, especially in the higher classes, is very low; and in girls
primary schools, it is lower still. Hence co-education has been S}Jggest-
ed as a means of securing economy, for this will do away with the
necessity for providing separate schools for the sexes. At the present
time, in certain perts of India, co-education has already become the
practice in the highest as well as the lowest stages of education. Sox'ne
educationists even welcome the spread of this practice on other social
grounds. A second method of preventing waste is by careful consolida-
tion of schools. By closing superfluous schools and establishing
central schools in suitable places educational effort and equipment may
be concentrated and improved, and educational expenditure may be
more wisely and cffectively distributed.

Auother factor which enables a little money go a long way 1in
India is the cheapness of school buildings and equipments, as compared
with the Western countries. While one need not necessarily approve
of open-air schools, it is at the same time not at all necessary to cons-
truct costly and eluborate structures. But this does not however wean
that the present school buildings in mcst villages are in any way satis-
factory. They are generally dark, dingy, ill-ventilated and bafily sxtua.ted
and sanitary arrangements are almost unknown. A simple, inexpensive,
unornamental and durable type of school building must be cvolved for
every large area throughout the country.

But a school is more than its walls. Its curriculum and methods
of teaching are far more important than its exteriors. At present the
primary school curriculum aims at little more than the three R’s, ;.md
even this is not accomplished in the most efficient manner. Memorisa-
ticn plays too important a role, and thinking is not 'encouraged: Bn.;:
perhaps by far the most fundamental criticism of I-ndxan e.ducatxon in
general, and of primary education in particular, is that it does not
touch life. Education and life seem to run in parallel grooves. John
Dewey has said that the school is a miniature society and that it should
reflect the surrounding life-activities. But on the contrary what do we
see in India? The educated child despises the occupation of its parents.
Mr. F. L. Brayne, who has done not a little for the uplift of Panjab
villages, condemns this sort of education in unmeasured terms, He says,
“The making of better farms and better homes, the rules of health, the
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dignity i
angdmtt}f of Ia'bour, z}nd the duty of service must be taught and practised,
ane de pfuj?lls be msp;red to stay and lead their village to better things
th, ead of either bolting off to the towns as soon as they have got all
e 5 ] '. N . . ‘ ’ ‘
o )l can out of the village school, or making their schooling an ¢xcuse
r loafing about the village and refusing to put their hands to thdr
n , . T . ‘
nhcestral occupation. What is the use of history or geography to a b
\‘y ’ ’ ) < J C 4
VRO IS at any moment likely to lose health, sight or life owing to hi:
ignor 3C gl ’ i y ¢
;O ance of the ABC of hygiene?  \What is the use of Arithmetic if it
1 €s not teach the farmer to hushand his resources and to fight the
de . . .. . . . ’ l
'Lr?mn'of waste that is keeping his village poor?  What is the use of
o is : : se
fw nhgt ltdens of better things to the boy, when his future mate 1s not
lp,“iin 0 makfz the home bright and comfortable?  What is the use of
: g ‘_m.\t_}lmg at all when there is no means of centinuing, developi
and putting it into practice ; i e e P
Suect ;.f L0 practicein the village when the boy has grown up?
o }f e i e-history of a fly or mosquito is of cqu
anc ol ten times more practical valye to a village 1 '
history of Akbar or N; le y and ponction of o (o lie-
oot \i”L a;;o con. The theory and practice of co-opcerative
re 1lage panchayats are surely rreater v » -
than algebra or syntax!”  (The Rupal C) o groater value to the village
fan alge ax! abLommunity and the Schoo
G. S. Krishnayy: ‘orewor . . o eoch by
n.ust be basec ]))”i- I 0““‘01(]: Page IN).  The raral school (:urric;l‘m;]
: ¢ buscd upon rural interests and rurg] needs -
But the most impor i aral
! MOS portant requirement of ruraj o i
. , al educa ay is
the right type of teacher, for upon his cnery oy

gy, enthusiasm and o ffi: ,
the success of the whole thing depends d clficiconcy

India needs 14 :

carefully se . e needs large numbers  of
y selected and properly trained primary school teachers “Tl

¢ -I's. 1

{mrlnoble; ;)f teachers of vernacular who were sent out from the school
11r11a‘“ ; ‘or all Indlr% was only 9411, or 1828 less than there (mfh)tmt(:
throg ,}Lu; to supply thf.: annual wastage of 11,239 vernacular tt:l(:]l( s
o :él,),(c)eaté. and tcsrgnation.”' (Oleott: Village Schools in Inr.lia‘
ge 1356). bmc<.3 then the situation has not appreciably improve or
want of teﬂ_cllcrs it has hcen necessary, in severg] provir)l : “I”O"Ld- l" "
numerous single-teacher schools, although it is known thus' oyt
are thoroughly inefficicnt.  Over 50 per cent of the sch atI S“.ChSChOOIS
Bengal, United Provinces, Burma, Bihar, Orissa and A (?0 o Madra
teac.her schools; and over 60 per cent of the sch;)ols is:alz
India are such schools.  As if this is not sufficicntly bad tth X WhOIC' N
of trained teachers is deplorably low. [n boys’ I’rim; ’ ~e o
44 _ber cent of the teachers are trained; and only 2§ v ohools only
tram'cd teachers have completed the middle schoo) oo™ (')f tl?e
:ldm?lted on all kands as the minitmum necessary g C-Ourse, “'l“C.h 15
qualification for such a teacher.  No need to sa‘ el e'ducatxonal
far worsc in girls’ schools. Yt the sitaation s

al educational value

are single.-
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A better type of teacher is certainly needed. But how can vou
secure him when his salary is as low as Rs. 8/- per mensem in Bengal,
and when it nowhere in India exceeds Rs. 50/- even after a whole life-
time of service? In many parts of the country village teachers have got
to supplement their slender income in other ways. Frequently they act
as village postmasters, letter writers, licensed quinine vendors, secretaries
of local co-operative societies, and inciters of litigation. Dut apart
from the question of improving their salaries and prospects, it cannot be
contended that the kind of professional preparation that they have had
is satisfactory. Firstly, their low initial qualification makes it necessary
for the training institutions to spend much time in imparting a knowledge
of the school subjects which they ought to have acquired before they
came up for training. Secondly, the courses in the normal schools are
overweighted with theory, whercas these schools should mainly direct
their attention to the production of efficient classroom teachers. Thirdly,
the rural bias 1s almost entirely lacking. It 1s forgotten that no one can
bz a successful rural teacher without an understanding of rural problen.s
and without the ability to help the villagers in solving then.

Closely connected with the question of providing an adequate
and properly trained teaching force is the question of school inspection
and supervision. It is frequently complained that the inspecting staff
is insufficicnt; but a far more serious consideration is whether the per-
sons who compose the staff always possess the necessary qualities of
head and heart. Inspectors and beadmasters of the fault-finding type
do far more harm than good; for it must be remembered that no amount
of extraneous fear and coercion can produce such good results as the
conversion of the village teacher himself into a willing servant of the
community. Everything ultimately rests upon the teacher’s mentality.
If he believes in the nobility and value of his work, the presence or
absence of a superior officer will be immaterial. The work will go on.
And if there is an officer of the helping type, his visits will be eagerly
awaited and gladly welcomed, for these visits are sure to put new spirit,

and infuse new confidence, into the teacher.

So far the problem of Indian education has been considered and
described mainly from the point of view of the male population. But
the education of the women and girls of India is even more important;
for it has been wisely said that if you educate a man you educate him
alone, but if you educate a woman you educate a whole family. Fortu-
nately the necessity for female education has been increasingly recog-
nised in recent times; but the situation is still unsatisfactory compared
to the progress in the case of males.
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While 13 per cent of the male population is literate, only 2 per
cent of the female population can read and write in any language.
“Between 1917 and 1922 the increase in the number of girls under
instruction was only 184,000.  Between 1922 and 1927 i was over
400,000 or 30°6 per cent, a very substantial increase; but in the latter
quinquennium the increase in the number of male pupils was 2,400 00>0
or 37°1 per cent; thus the difference between the number of girls ,and
boys at school, already great, was increased by two millions. In no
province does one girl out of five attend school; in some provinces not
one out of 20 or 25. In Madras three out of five boys attend schoo]
in Burmah, where the proportion is lowest one out of four. In Britisf;
India only ten per cent of the girls of school-going age attend school;
the figure for boys is four times as high.” (Hartog Report. Page 1‘1-7),
Between 1917 and 1922 the number of girls’ institutions of all kinds in.
3ritish India rose from 19,500 to 24,500. 1In the next quinquennium it
rose to 29,000 and in 1929—30 it stood at 32,910.
however, does not show a proportionate increase.
years that have elapsed since 1918 the female popul

The enrolment,
During the twelve
- ation in school has
risen from 1 per cent, to 2 per cent representing 2,000,000, This
includes girls from Anglo-Indian, Parsee, and Indian Christia;1 communi~
tics also.  And what is even more significant is the § -

‘ ‘ ' act that over 90
per cent of the girls under instruction are

. s . in primary schools. The
educational mortality is appalling. Out of every 100 girls who

admitted to Class I, ten only reach Class 1V
of boys.

are
» as against 19 in the case

But apart from the question of increased effort and better facili-
ties for girls’ education, the methods of teaching and curriculum need
examination. It is frequently complained that the teaching in girls’
schools 1s not so good because well-qualified women teachers are nit tso
be had.  Morcover, there is little differentiation in the kind of subijects
taught from those of boys’ schools. As the Frazer Report truly obseJrv
“Any scheme of education for the Indian girl should be p, o
understanding of the tradition of womenhood into whict
of the place she occupies in the life of her own community, of the
characteristics which her own people deem in her noblest ar,ld most
admirable, and of the functions which she is o may be allowed to
perform.”  (Page 68). It is no doubt true that at the primary stae
the differentiation in the curriculum may not pe very pronounch- (b{:::
yet the villager would hardly send his girl children to school unles; th
fitted well into the life of the village home and of the village so .ft’y
after their schooling. (To be cin/inucelfi);

ased on a wise
1 she is born,

Importance of Domestic Science.”

By Mgs. [HHanNA SEN, B.A., B.L., T.D.
———

The twentieth century has inaugurated a period of rapid develop-
ment and changing values. It has witnessed a revolution in the position
of women. Political equality has been conceded to them, and women
are being called upon to take part in the administration of the country.
Equality of opportunitics for self-expressien is also theirs and the pro-
fessions and the universitics have been thrown open to them. New
privileges have brought new responsibilities. In the educational field
this is reflected in the insistent demrand {or reconstruction, for an educa-
tional programme drawn up against the national setiing and closely
related to practical realities and urgent needs. From distant corners
of the country come everflowing streams of adivee : reduce wastage,
secure adeguate financial support, change the objective, vary the curri-
cula, adopt modern methods, improve the staffing, increase the equipment
and what not. Irom all this welter of phrases and pious hopes, there
emerges one significant fact; school studies must be related to life and
the home if they are to prove attractive and worthwhile to both the tax-
payer and the parent. Education must come down from the cold
mountain heights of academic isolation to the warm plain of realities,
placing the suni-totum of human experience at the service of all.

In so far as women’s and girls’ education is concerned, therefore,
Domestic Science demands a place in the scheme of things. It must
from an integral part of all educational curricula, primary, secondary,
university. If homes are to survive and keep pace with the changing
world, those in charge of them should be specially prepared and suit-
ably trained.

A ParaDOX

It seems paradoxical that while the progress for higher education
has reduced the inevitability of marriage as the one and only career for
women, greater emphasis is being laid on the study of domestic subjects.
The present attitude is but a restatement of the age-old principle that
whether women marry or follow other pursuits, on them will devolve
the main task of managing the home, for decades to come, It is also a
denial of the age old belief that women are gifted with an inborn genius,
a heaven given intuition for home building. Disease in Indian homes,

* A Paper read at the Eleventh Session of the All-India Educational
Conference, Nagpur, December 1935.
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high infant mortality, malnutrition even among the .riCh’ squalor, etc.,
strike at the root of this superstition,  All the love in the world cannot
make the home camfortable or healthy unless the housewife knows her
job. Specific training is essential if women are to utilise the advantages
of science in their homes and to add to them the loveliness of art.

Lapy IRwIN COLLEGE

It was with this ideal in view that the Lady Irwin College camc
into being, late in 1932.  The College seeks, through its trained teachcrs,
to convey the message of hygiene and the science of living to the honws
of India. The courses of studies followed in this institution cover a
wide range of subjects, intended in part for the cfficient teacher, and in
part for use in home and ctvic life.  In addition to the wusual domestic
subjects of cookery, laundry, housewifery and needlework, the syllabus
includes anatomy and physiology, dictetics, hygiene, first aid, home
nursing, mothercraft, account keeping, gardening, civics, child phychology
and elementary physics and chemistry. The twin arts of wusic an'
classical Indian dancing are also taught. The intending teacher takes a
year’s training n method and psychology.

Formal class-room instruction is supplemented by visits to
centres of educational value, by days spentin a village and by the
application of the principles of domestic science in the running of a
home. A series of house duties, assigned to students in rotation, entrusts
to their care the entire management of the hostel. The student who
acts as hostess during a given period has, among her duties, the care
of the servants’ quarters, household sewing and mending, decoration of
flower-vases and the entertainment of visitcrs other than the students’
private visitors. Preparation of menus and part of the hostel meals,
giving out of stores and keeping of daily and monthly accounts, care of
kitchen and godown, checking of cutlery and china are assigned to
another student. The *"Nurse” is responsible for sick-room treatment,
the arrangement and care of the medicine chest and the supervision of
sick-room meals. In addition to these there are many other duties con-
nected with the care of the laundry, the bedrooms, the living rooms,
games and the library.

IFROM LABORATORIES TO PRACTICAL NEEDS

This feature of the College activites will shortly acquire a new
shape. The authorities propose to construct cottage homes in addition
to the main college block with its up-to-date laboratories. These
cottages, varying in size and grade, will be the centres of expericnce for
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conducting homes with families differing in size and income. They will
be the means of translating the knowledge gained in the laboratories
into the practical needs of the home.

The amount of instruction in domestic subjects, necessary for
daily use in the home, can be given, however in secondary schools. But
more advanced institutions may be established for instruction of a
professional character for teachers and social workers. If the childern’s
charter which is placed on the programme of the Conference, is to be a
living force, if it is to receive more than just lip loyalty, the study of

hygiene, psychology, parent-craft and many other subjects I have men-
tioned, become imperative.

Indeed, this type of education based cn the three-fold principle
of health, beauty and economy, must be available for all women and
may be for all men. For men share with women the responsibility of
producing healthy children, of providing them with the right atmosphere
and of guiding them into a life of self-controlled freedom.

Gleanings.

—————
FUNCTION OF EDUCATION.

(From the Presidential Address of Faiyaz Bahadur Khan, Esq.,
M.Sc.,,L.T.,Dip. Ed,P. E. S, Meerut).

Education in India, like other manifestations of our natural genius and
culture, has come in for a great deal of eriticism lately. This is only ag it
should be  Woe are in the throes of a great renaissance and on the eve of
great changes. And this period is always characterised by a process of severe
questioning and eriticism of accepted beliefs and dogmas and old tested transi-
tions. This process is always healthy provided that planting our feet firmly
on our yesterdays, we lock at our tomorrows with faith and courage and are
not swayed by catchwords and fashionable slogans. What is new is not always
bad and what is old is not always rotten. It is best to have ideals which have
their being in the past and reach out tc the future. And I am afraid much of
the eriticism which has been levelled against our education has missed this
important point. Tt has been inspired by individual idiosyncrasies and has
lacked the breadth of impartial and all sided search. Light has certainly been
thrown but it has been thrown through coloured glasses which has more than
often blurred the real issue. Some have blamed our Education for having been
too literary and have cried for technical bias, industrial incarnation and agri-
cultural metamorphosis. Others have condemned the system and have called
it a colossal waste Others again have traced the unemploywent to the door
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of education. Poor education has been dazed by the general onslaught and
has found it hard to justify itself to all its various eritics. I am not an npo]:)-
- gist of our present Lducational System and agree with many of its eritics in
parts but I feel that this criticism has lost much of jtg point hy having been
so diffused. Diversity is good but underlying it must be some unity which
gives coherence and lucidity to all such utterances. Tt ig not mere indixstrimli%-
ing or ruralising our education which will help us, but a system of Bducn‘tioln
waich will have elasticity to mould itself to the needs of our national growth
along healthy lines without tarning India into Nai Lands or 'black)sl)i,'ts
Italy. Don’t forget, gentlemen, our land is the land of Shanti and we [nuqt;
evolve our own methods of salvation which must be tyue to om nubion‘-xl
geniug and not imitate too blindly the Fast or the West ‘

4 And agaiu our land
ig the land of the poor and one cannot afford

any expensive experimentulism
And our crities? T.et them know that jf Indj
cauntry-—it has enormous possibility of industrial dey
=g n il our educatinn has been too literary we have
only to maintain but to pass on to the next gener
life’s oxperiences. And further that man does not live by bread alone 1o }
a spivit and side by side with his plough or spinning w},;ge} factory or 0, s
house, he has to have Kalidas and Ghalib—Tansen and Ch’ﬂ"ll’t}'li ”.\ ]m \“1”6-
to dwindle into a mere tool and automaton—sans mind sn:c; ‘i Lol o
power of being enriched, eunobled by the spirit of ﬂe;m;v m'um;““"e‘z'tt, :ﬁ”‘s
And again it is not Edueation which ig responsible foy m.]emplo 'n'l )(;“’I“”“-
the biggest number of the unemployed found in the countries | r) S
of education many of our educational critics swear? No, the hl)-n li
Where else. The function of Fducution is not nierely tyo ‘>rndlu:¢;) N
farmers, successful lawyers and engineers or pushing sulesnlxen hut :"”“I'cf(’“b
Men, who are sufficient unto themselves angd capuble of denling  produce
with their changing environment and leaving behind theip Cultrl)u‘
tual heritage enriched and all the better for hav

a s an Agrieultural
elopment as woll, And
o cultural heritage not
ation—enriched by our own

whose system

successiully
‘ al and spiri-
ing been in theiy enstody,
“THI COINAGE OF THE HEART”

“I often wonder” said Mr. MacDonald, in the course of hi
the members of the N. U. T, "if vou teachers fully appreci i
narily important tasks that have been commi - ippredt
we talk of the profession’ of teachers,

address to

ate the extriord;-

tted to vour keeping

. This word does not adec

present what the [unction of a teachier is in this world Your ce 1

’ b . . service s

the service of hired servants, but of men and women devoted to great 4. "
v v . y y ) { , .
Your pay is given to you in the coinage of the heart ang " ol

of the pochet.

Sometin ey
tuntely ye-

ot (n the cornage

"It must be the endeavour of every
that the teaching profession is content, vush bo to bl
lm.rmony between the whole community and the 1>r0fes;iox o" 01:)“03 comploo
said it was absolutely an essential for the teacher's self 1o sy MusDonald
the most complete good will und co-operatio sret

governnie

"t of the countyry. ¢
The policy | ot

. and status that
n should exjst between the Central

GLEANINGS 127

Government and Tiocal iducation Authorities, The Government might have
to ask the teachers to bear physical burdens which wers moral burdens on
{hem, but let them be assured—porfectly assured—that the problem: of the
status of teachers was one which was the conceri of every Britisli Govern-
ment that understood the problem of governing under the present conditions.

Mr. MacDonald said that the object of Fducation was to improve the
efficiency of human personality from generation to generation, and to enrich
that human personality and endow it with those qualities which enable it to
be independent, wise in its judgment, and equipped to meet problems of human
citizenship.  “Our system of Edueation,” he said, “developed much since the
foundaticn of both those bodies which are now in happy alliance, but its
develepmient must be steady and systematic.”

The alus of education must go on expanding from generation to genera-
tion, What we must do {or teachers is to give them every opportunity and
incentive to keep them progressing with the times, so that as new problems
arise the cquipment of our educational system will be able to meet these prob-
lems and solve them successfully, The muwrk of their success will be that they
havo preduced new probloms. (From the “'Schoolmaster and Women Teachers’
Chronicle™.)

TESTS AND MEASUREMENTS IN PHYSICAL EDUCATION

(By C. H, McCloy, State University of lowa, International
Sducation Review )

In the field of education during the last decades we find an in-
croasingly extensive and diseriwminating use ol objective measurements, This
s been nof only an indication of the increasing approsch of education toward
o more scientific base, but one of the causes of that approach. The use cf
moutal tests and standardized measurements has become a commonplace in
the cluss room instruction, but it is much less well known to the general
ndwinistrator that equally valid tests of a similar nature are available for use
in the field of physical education and are being used by many progressive
superviscis,

A recently complied bibliography on tests and measurements in physi-
eal education lists somme four hundred titles. This may not be an accurate
indieation ¢f the amount of worth while research being done in the field, but
it does indicate the growing interest in the testing movement. Many of these
tests have been poorly constructed and nre relntively invalid, just as were the
earlier tests in the mentul field, but a number of them, based on truly scienti-
fic research, have proven their worth as really valuable aids to the intelligent
teacher of physical eduention in that they help the administrator and the
teacher to serve the pupil better than would ctherwise be possible.

In order to serve his pupils well a teacher must have some adequate
estimate of their individual abilities  Accurate subjective estimates are fre-
quently not possible for a number of weeks or months after the beginning of
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a new school year, and, with the large classes prevalent in many systems, it
may be impossible ever to make them adequate];.r. Tests properly
and interpreted can give the teacher the desired information abo
cities and abilities of his pupils at the time when it will be of n
him. Such information is important to the teacher w
a purposeful program.

administered
ut the capa-
1036 value to
ho is trying to promote

No one test can measure everything in the physical edue
Tt is asg ridiculous to expect a test of strength to be a valid me
soccer football as it is to expect a hand-writing sc
mathematical aptitude. Tach test has its specifie
definite limitations. 1t is the purpose of thig pape
the best tests and measurements at present avaij
or uses of each.

ation program,
asure of skill in
ale to be wvalid in testing
uses and each test has itg
r to present briefly a few of
able and to indicate the use

'Tesfs of gencral motor capacity

The expression general motor capacity

is used to denote innate capa-
cities for molor performances.

These general capacities underline almost all
specific motor abilities, but in this group of tests no attempt has been made

to test the specific skills of such activities as baskethall, hockey, or swimming,
In this battery we shall include severa) tests which measmo rel
unrelated abilities, all of which enter into generul motor capacity .
study in this field hus determined that three different tegts or Imo
ments for girls, and four for boys, when prorerly
motor capacity to such a degree of accuracy
a large battery of achievement tests.

atively
A recent
asure~
combined measure general
as to give correlations of 93 with
This battery cousists of:

1. The Sargent Jump. This test measures the extent to which one
can project his body upward with a jump, Thig is o test o
contraction ability of the n.usecle. It is o test of relative
which is one important element in general motor sbility.
this test correlates about .30 to .85 with a batt
particularly those of the track and field type.

2. The Brass Test. Thisig primarily a measure o
bility. It is made up of stunts, administered to determine how quickly the
individual can learn new motor skills, The original test ag published by
Brace has heen 1evised, eliminating some of the weaker tests and adding
others which correlate more highly with motor ubility, Sinee these test
ke given without previous practice, they are invalid in a
uses a great many stunts in its activities program,
test, which measures this same ability in g differen

3. The Burpee Test. The test
word of commund the pupil bends forward,
and places his hands on the floor.
front leaning rest position. He returns o his first pegit;

f the explosive
potential Jioyge pouer,
When properly given,
ery of achievement tests,

notor edyca-

8 musg
school system which

In such eqges the Johnson
t manrer, may be used.
is given g follows:

‘ Upon the
bending hig knees as far
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. . ination, Tt
onds. This test is primarily one of agility and big muscle coordmatlo? oy

:Zi)uld l;e practiced several days until the pupil understands the form o

tost.

4 The Classification Index. This is included in (;hef boi’ja. l;attzg
but not in the girls’. It is an index number ob.buined from t[};e i(;r:r;ldil.y e
{in years) + 5 ITeight {(in inchos) + Weight (iv pounds). S}.t it( Y e
;,his 1s 2 measure of size and maturity. Research has shown tha o clone
value for classifying girls (9), and as yet no other formula has been
to take its place.

i regression
These tests have bean combined into o battery, and mulhrplte 1eg}lfs)zs(:itv
equations are used for the purpose of computing the General Mo ,(I)‘rst‘}*_ ]i)
I(rlndev Boys: .82 Sargent jump + 53 Brace Test +"2.26 Burg((a)e Be b T;,st
(‘lnq‘;i.ﬁcation Index — 182 Girls: 2.03 Sargent jump + 3 3ra
-+ 17°64 Burpee Test + 40.

Tests of gencral motor ability

This exprossion is used to mean the develo.ped nbilit‘y of the dl;;j;\gcfitll::
at the time tested as differentinted from the innate Cnxwzlclty‘trffgla:de‘{ A
development, which is measured by the General Motor Capaci (51/ c‘;ldes e
the word "'general” restricts the scope of this. grom.) of tests an : ?xf iy
measurement of spocific abilities. Such specific ablht-?es, howev(;n. rlq onsy
do correlute highly with both General Motor Capacity and Genera
Ability.

In the battery we have replaced the somewhat elub(::atfa, lt)Ezt\ t;?; utslfe
ful, Rogers Strength Test with chinning. ”Besveu‘rch fbflix soslt(:\\erzlual g
purpose of deterwmining General Motor Ablnty }t is o a mb' e e up of:
it is much simpler and less expensive to adinister. This ba

i i nd

1. Chinning. Boys chin in the useful manner on t:)hi i:m;; Ei;eri-

their chinning strength is computed {11), 'Girls use a b;:;‘rb airl easps tho bat

nately the height of the base of the xiphaid Cﬂrﬁl]ﬂge-. (:aegr body sbraight,

and assumes the position of ‘fall hang”. Then, keeplﬂgh 206s this a8 muny
she flexes her nrms until her chin comes over the bar. Scere
times as possible and the number of chins is used us her score.

irls and

2. Track and field events. This includes three events fs}:'e g;::nding

four for boys: the sixty yard dash cr the sixty yard DOtﬂ}fo r:s:’ing bigh jump_.
broad jump, the basketball throw or the shot put, and the r

These are combined by the following formula int(') Btht; -S;Traltfno;f;
Ability score: Boys: .1022 traok and field points +‘ 3928 chi g
Girls: .42 track and field points + 9.6 number of chins.

From these two scores, the General Motor Ablllti’]. armd (;hteQGetni:::;l
Motor Capacity, may be determined the' General Motor Ac 1e.azemen it:lz)()thm:
which tells relative ability in terms of innate motor cagacl Y, lé)r.b o
words, "how good an individual is in terms of how good he cou 8.
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evident that this Quotient is suggestive for grading as well as [or purposes of
classification.

Prediction tests

To mention prediction tests is to bewail the lack of excellent ones. The
Sargent Jump, when properly computed with age, height, and weight, {3 a
splendid prediction test for track and field ability. Tdgren and Tohuson
have recently developed prediction tests for basketball, hut these are of
value only for pupils who have been at least partially trained in baskethall
techniques. Certain studies have shown that track and field abilities of skill-
ed performers correlate about 80 with skill and playing ability in basketball
and soccer football.  Wells has shown correlations of about
track and field and foothall and has secured
ween football and a battery of motor

.60 between
a multiple correlution of .70 het-

ability  tests. Siovors has cons-
tructed a test to predict wrestling ability, which shows mueh promise  Dut

on the whole there are not many tests which may be used as reliable predic-
tion tests for potentiul sports’ skills.

Achicvement tests
Good achievement tests are much more ¢o

for such tests in track and field hive heen
McCloy.  Johnson’s baskethall test and the 1
Health are promising heginnings in theso fields,
however, for standardized tests for 1w
gymnastics. stunts, tumbling. thythms,

mmonly availuble  Norms
validated by Cozens and by
aseball tests of Rodgers and

There is still a real noed,

any indoor program activitios such ng
wnd dances.

Cardio vasculay tests

Certain cardio-vascular tests are more valid measurements of present
functional health conditions than hag been commonly recognized.
are easily administered und are particularly useful jn ovaluating the relutive
recovery of pupils who have been out of physical edueation

activities because of illness, and in determining the
team members.

These tests

and other sehool
athletic “condition’ of

In the tests detailed above it will be noted that we |
mention of tests of body mechanies or posture.
that most of the present standards are based u
premises in that they fail to allcw for individy
ences. This is a problem which needs q gre

ave cmitted any
This is because we believe
pon fundamentally ursound
al, hereditary anatomieal differ-
at amount of intelligent study.

In this paper no attempt has been made to givo
tests available. The discussion has been restricted to
the more useful tests with a briel discussion of their purpose, hut with no dis-
cussion of how to integrate them into g brogram of physical education. We
hope, however, that this presentation way be helpful iy pointing out the fune-
tional groups of interrelated tests, in suggesting a few sources of useful tests,
and in indicating the limitations of some of the tests that aro at present avail-
able.

an exhaustive list of ]
presenting n number of

Excursions in Geography.
Value and Conduct.
By ‘Krisuna Raw’.

i i rogress
Like all other things on carth, Iiducapon toohhaffm:]tswgrd g})een
d ifs evolution.  On no problem of Edu.czm’on has the L e
o C\(') he hanpging of the old order yielding place to ne 1.; e
e 'rhe : Tf\rifo :een in the field of Education. Th.ere a\zrld °
Y STngS’ 1Sf ( —;*mching changes during recent years in the w o
mﬂrve”fms mi?} ":re C;m‘nges have been comprehensive and all-?ervaf lt}i;
F:)t::i::)t\l\(')hne;re isﬁhis 4change more marked than in the domain o
Science of Geography.

Time was when Geography was, tovuse a well-kn(})lz*rr; pf:.r;:e’ot:i
Cinderella of the School curriculum.  When we i'tticsrclzof ot
sclves the taught, Geography was relegated tf) a pfos e mamina.
"md was utterly neglected. It was not a subject or e | e et
‘tionS' nor was it regarded as an essent.inl .clement in a c.oyu > onition in
ed uc:’Ition. It was considered too inmgmﬁcan't to ;ece;;:aver B
the syllabus for High School forms, and even In th:) o b ® rind
standards, it was just permitted to breathe on. 1 ’ g);r iﬂ)jects' o
was very often exploited for what were calledﬂ lcn(vlleco“eges, e 1o
armies of young men came out of our SChOO]a' nnd n B e of
speak and write well in a foreign tongue, .wel]-verse lttcr]y S orat of
;10:1d men and in historics of vanished‘natlons, but uk e her
the nature of the land in which they lived, not.to spe:e O onment,
than their own. Unable to understand the influen
they lived like blindmen in a wonderland. .

. country,
But fotunately for us and for the lastmg;’er;e]i:eoi:(;lgeogmphy
the example of other countrics has b.een followe f(zchoo,l- Centuries of
is gradually coming to its own both in and out l(:e .this belated though
neglect and banishment have only served to ma iking and the more wel-
due recognition all the brighter, all the more Strt-onged and Geographers
come. Everywhere now we see Geography_ men'tllo say that they are
honoured. There are o(;f course Sontzl{ethi};né(:csou\:ing’ {,focational Instruc-
‘aves i cean of education, a a ¢ .
“.’mei(lzszh;roilleand such other fads have ha'd. their day, :cmkc; thatn.(;:iz:
oo s but the latest of these splendidly rising, but quickly vanishing
Emb%tllisbl‘eltl us however hope that these cynics will not prove prophets.
u S.

Along with the growing recognition of the importance Of. Geo;
X therge has also been a development in the very conception o
graphy,
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the subject and in the method of teaching it.
the old and the new Geography is not merely
dimness and brightness, or between insignificance angd importance. Th
difference is more fundamental and basic. It is the difference bézt\\' X
a dead body and a living organism. The old geography was g I’C,en
feat of memory.  Geography of the old days meant the memo;isqr:'(
and repetition in correct order of the capes and bays of a country (O.wn
the capitals of the several states of the world. [t was a eo}r 1}??
more useful to sailors. DBut the new conception of Geoerg ')hg,. ig ai y
of a perfect scicnce, and like all sciences, it has tobl>el5t}ud‘sd t' "
practical way. Geography is a human science; its functio:we s
describe the work of man on earth. It thys covers a very wid : 0
embracing as it does, all buman activities on the one h),mil ¢ field,
vast stage of those activities on the other. Again Geogra )h" 1’ e the
cd with all the sciences. Itself based on the physi‘clal} ladconncct.
sciences, ?t is the basis of all the humanities. Geograph than‘ mmYnl
a very unique position in the school curriculum, It }i’s tlllS OCICUI)‘lCS
house, so to say of the knowledge of other subjects; it s ]; ¢ varing
stone with which to measurc the pupils proficiency ,in oth ‘t C t(.mch.
and it is an essential back-ground for the proper elucid t'm Sbiects;
subjects of study. In short, though th ay soun.(;1 lt(::) l(:f Itml{ly
J _ g to be
the school. It is he that unifies and focuses tl]c(,qz‘;gcc:e];ct dh)eﬂdfnast('r of
knowledge, and makes explicit the connection Dbetwop certments of
time-table with its assortment of the noen them. The

unity of knowlede
and not unoften mutually counteractin s
h g departments is g wo
; nder to the

pupils. It is in the geography class that the pupil applics his un:
knowledge to practical purposes, and understands how h'*lsl— units of
of the thermometer and barometer, of the plants ﬁnd .115-‘ nowledge
laws and principles of mathematics, helps him to C:)mmﬂ]S, of the
influence of his surroundings and react to external stinvu]i]“[i);c};ens the
& Dbetter

The difference between
the distinction between

rc

! at claim m
swallowed easily, the geography master is the

mto severy)

and more profitable manner.

A science cannot be taught only through books and blackb
A laboratory is an indispensable element i the teaching ?ic oar.ds.
of sciences. Moreover what is called self-learning i§ o;m, leam"?g
these subjects. The telling method is not ap “"qu?lliﬁed great use in
The pupil will have to do experiments and e ‘ Bood here,
always lead to certain results. Geography to
be studied in a scientific way. What is called
necessary for its teaching. The map is a me
student unless he knows the principles and ¢o

m'.n how certain causes
018 a science, and has to
p.ractical work i3 very
aningless symbol to the
nventions of map-making,
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and has himsclf attempted to make maps, crude though they be. Other-
wise the map instead of being an instrument to see through, and a
means to an end, will become an opaque wall blurring the vision, and
an end in itself. The isotherms will be meaningless lines of red and
blue unless the pupil has himself learnt to note the daily temperature,
to get at the average conditions, to reduce temperature to sea-level and
to connect places of equal temperature by suitably curved or straight
lincs. Thus, telling things to the pupil is not so important in Geography
as learning things oneself:

But here again there is a difference between Geography and
other sciences. The physicist and the chemist may casily perform all
their experiments within the four walls of the laboratory or atleast
within the school compound. The botanist may also succeed in bring-
ing together his plants to a common place. The zoologist may keep all
animals in the zoo. Dat by its very nature Geography is not capable
of being treated in this fashion.  We cannot bring within walls the
cloud-capped hills and the fast-flowing vivers, the gigantic waterfalls
and the rising tidal waves, the endless beauties of Nature, and the
intcresting types of humanity. In the case of the other sciences, the
mountain will come to Mohamed; but in Geography Mohamed has to
go in scarch of the mountain.  The teacher and the pupils of geography
must therefore do much of their work away {from the school-room.
Thus as a scicnce, practical work is necessary for Geography, and much
of this practical work has to be done outdoors. Excursions therefore
are of fundamental importance in the study of Geography.

What is the value of these Excursions’ The most marked value
is of course that they better the pupils’ grasp of geography and also
render casicr the teaching of the subject. Then during excursions the
pupils are enabled to see things in proper perspective, to view them in
their proper places, and not transplanted from their natural and homely
settings to alien, artificial and uncomfortable as well as inartistic sur-
roundings. Thus the majesty of God’s creations and the wisdom of
his arrangement of things become clear to the excursionists. They are
also enabled to see the connection between two natural objects and the
influence of one upon other for good or evil. The instinctive love of
nature in us is kindled, satisfied and intensified. Whether Nature is red
in tooth and claw or whether she is a beneficent and kindly mother may
be studied by the philosophically inclined. We are also made to feel
what a vital connection there is between man and his environment.

The next value of excursions is, even more manifestly, cultural.
As was already pointed out, the one function of Geography is to unify
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the several departments of knowle
compact whole, and in natyre we

school time-table, history ang geography, physics and the natura]
sciences, are water-tight Compartments, as it were.  But nature knows
no such separations. There a]] things exist side by side.
will make this clear. There may be an old fort In an ancient town at a
strategic position. The history master would have explained to the
pupils only its historical Importance. [yt an-cxeursion to the place
may reveal why a fort was constructed at tpgt particular SPOt, what
geographical conditions favoured the attack by encnijes at that place,
and then it will become clear how miljt and territoria]
acquisitions and frontier quarrels are ] d by geographical
features. Thus geog aphical excursio may be of uge not only to the
geography master, but to his colleagues, Here again the geography
teacher comes out in glowing colours, al stone of the school
arch, as the unifier of many

dge.  All knowledge

is really ope
arc made to sce thig cl

carly, In the

One cxample

ary Campaigng

argely contro)le
ns

as the centr
aspects of knowlcdge.

(To be concluded,)

Where the Screw ig looge,

By MRk JiTeNDRA Narn BANERjy;

Only fifty years ago, the village

not extend far beyond the Primary standard <:ffcctiv<:1y t
pathsala of the same denominatiop Comprising
varying in age from five to hfteen yeqrs, He
for about two hours in the morning and one |
evening, the greater portion of
sleep.  The special feature of
means of the application of corporal punishment w},
credulous boy of the bresent generation will be g]

uttered on solemn oath by eye-witnesges, The chief instrument he
made use of was the rod which he applied with boundlesg euergy and
the only maxim which guided his educationy] policy wag “spare the rod
and spoil the child”, This is the type of the village Primary Institutions
of the by.gone days. The few M. v, M. E.and 1. E. schoolg which
existed in the country then could not boast of 4 much better method of
imparting education. Byt these institutions Produced amazing results,
The knowledge of the Vernacul » Hygicne and “:rithmctic
which a boy derived from such school proyed cnough for
practical use in his subsequent This cnabled hiy, to scribe

E, M. A.
Pedagogue whose knowlcdge did
aught hig
a score of Youngsters
Sat with hjg pupils
our and g g i the
1 which  he very often speny in
his method of teaching wpg varied

the mogt
oW to beljeye even if

ich cvep

ar Ianguage
& primary
rural life,
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: igher literature and news-
nts, to read higher
f letters and docun‘we ol of an average
all sortsan(ci) to make calculations hardly erxé)ec;e(jf knowledge of e
papers esent day. The standar Al
iculate boy of the prese ; s was undoubtedly
Mamwl;‘ntrwr{co passed young man of those dfﬂ}hs' ‘dqy
b rage 1L < AP ~ ¢ . L4 this day.
l?ilfheréthan that of the average Matriculate boy o

i j and appliances
Now look at the paraphernalia of nTstrn?f:"ttSional s
‘e being made use of this day in certain edy (l e
th“t‘ o )f”“&' A ‘ledge to the young kopefuls of the lan : rom the
fo'r s l\lno“ tefto the Inspector of schools, every memoer o
both th SChOO' mals]d inspecting staff must undergo a certat e
}’)Oth'the tcaCh!ngh'ﬂnse]f 'for his work. Knowledge has 'ftol o S
t;“i“mi t(c)xl;itrlitlmlx'\t and personal experience,t by [Xa)l)&:im“y e
ofton | 1 ven  ludicrous too, {
ey ot Sfl:xcttx]:;:i i;\liins pupils can tell him' that rfd) FOLEE::
s ot and o “.Ot‘ ‘rfS\\"c‘c{ One ¢of them must rub a bit of tl)(.. ormet
e Suglu'l‘ ltbmswue :‘md swallow a quantity of tl)ev']iatt)t)uqc:cpmd
e 'f“b” 111: tcacher.  Then only his answer wi 1 'L t(O pted
Clilss'm"’m‘_l"“x moLt It will not do for a boy of fifteen 51m'p 3 o now
e Oth(—'{“'“’: If]un'ctions‘ of the different parts of the bod)'. Iy cormpon.
o lnunill((':lr‘:n'ind sing \\:itl] dance and gestures a song spefcutlhg S
{jtltf))ithc wurpose of teaching youngsters what Pz,l-rtf:ncti(m& e
cale I lly, what mouth and what nose and thcir s B
Cn‘HCd,thﬁI})c o}t,b\cv c‘ntitlcd to answer the questions of thfy: tiiil n;ethOd’
;l']'b 1th ? trfn system, the Dalton Plan and many a pl‘a)‘y-\i\ntmduced -
" one after & )1‘~ and often all at a time—, are b(?lnb teics are
o of am)t&ﬁrn‘ schools.  Educational experts in all 1c(ou b Tiohe
some of t.l-le nlloi:rhchs to invent ways and means to n'l.i;hzm e
busy l-afll‘mg) e o cq‘sil‘y and playfully accessible to fl” \\;l o e
Of' Im““]Cd'gL mgl:\"t‘hout care whatsoever. All rellgxons“ lands e
WlthO‘Lft - ;mr dcllinqucnts, the administrative laws O'f a th%;re R
Chﬂschen; ?’ breakers; but in the sphere of educatxonvoungster i~
B o -iqhment’corporal or even voca‘l. Ab} sose this may
NS I()iu? hr his nc’eglect of duty or naughtme'ss ec s this ey
oy S'COld'e' 'O d so stand in the way of his making progt o e
o Sptlrfllt'v;u:ecently been set on foot in one of the lir:r)s
é\o::i:g:i]f th;‘world for abolishing home work altogether,

. , idered as funny
However, inspite of everything that ma}dbe CZ‘;S‘in 2 particolar
’ » d <
lous endeavo
i on account of the overzea ' out - it
o lumcrouslake teaching experimental and interesting, 1t will bte anem_
methOdf i rtlo suppose that the method of teachln_g O'f the I')asl rgatte;l
and un mrsuperior to that of the present day. With its particula
tions was



136 THE INDIAN EDUCATOR

tion to child psychology, its sympathetic view and helpful applhiances
the method of imparting knowlcedge has now considerahly imprové(‘l
and certainly no man or woman becomes a worse teacher for his or her
undergoing a training course.

But wbat benefits have we derived from all this? Has the ¢ walit
of knowledge acquired improved in all stages of education? or iln ( vmy
stage? Let us first examine the primary course. As the Hc:xdm'l;toy
of an H. E. School I have the occasion to test the knowledge of t(. :
to forty boys secking admission into the bottom ]
after passing the Primary Examination every year.
the last two years that the majority of the boys could not give the
accurate shape to all the letters of the alphabet, English or chqm‘)h ¢
They are so diftident of their knowledge that they do oA

hirty
ass of my school
It was found for

) o nat venture any
reply boldly or withont hesitation.  They have to be taught everything

afresh in the secondary school.

Students reading in class VII of the High English school after
passing through the M. E. standard have been found ignorant of the
distinction of the letters ‘s’ and ‘h’ in sound and symbol.  “Nigst” fm:
“night”, “figst” for “fight”, are types of errors occurring twenty fimos in
a single page of their exercise books, Boys of the RIdtl~ic1]]ati0n (1‘

. ! ass
freely use the signs of the present participle and the i

) LT bast tense after the
sign of the infinitive mood and are scarcely able to rightly begin if ¢
o

arc asked to render any complex sentence from the
English.  The matriculation course no longer enables 4 chap to ¢

pose a paragraph of 15 or 20 lines on any subject or to seribe q leot:}-
of the same length without committing a lot of mistakes, P“Oféwor, crf
colleges are heard to complain that students after passing thchls ©
culation Examination cannot follow their lectures in the ﬁ:%t ’ o
of the college. The ignorance evinced therein is > year class

hey
vernacular into

appalling.
f i’ » Ministe [ T7 N 3 8] . .
T)hg IIon‘blc .\Il'mstcr of Efll.catlon, Bengal, in his opening speech

at the Bengal IEducation Week Conference held in February last

. . . . ary last, quote
certain replies from the Test Examination papers of candidat ' ?th

Lo - —_— N ates  seeki
admission into the Teachers’ Craining College, The ignor ’ king
‘ - ance  evineed

therein is appalling.

[rom this miscrable state of things in the ¢
will be wrong to suppose that the intellectyal facul
deteriorated. If the modern school boy is neglig
standing in the class-room, he is more active | i

B ) ¢ M social  functioy
1S and

practical life and more clever and intelligent in the crafty
their compeers of past generations, WY world than

phere of education jt
ty of the race has
ent or slow of under.
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Neither can it be assumed without injustice that the teaching staff
to-day is less efficient than their predecessors.  Quarter of a century
ago most of the High English Schools in rural areas were run with two
graduates only, the Headmaster and the Assistant Headmaster, whereas
the poorest H. E. school in the country now employs at least four
graduates including one trained teacher or an M. A. which conclusively
proves that at least the academic qualifications of the teaching staff of
a sccondary school are better now than twenty five years ago. The
story of a teacher sleeping in the class.room is now past history and
there is nothing which may lead one to belicve that a schoolmaster
now works less earnestly and actively than before. For the sake of
justice, exactly the same thing is to be said about the colleges and the
primary institutions of the country also.

Where in the machinery of education of the country is the screw
loose then causing such bad products?

IFrom certain quarters the entire blame is laid at the door of the
unfortunate school masters. It is authoritatively asserted from there
that the teaching staff and specially that of the secondary schools is a
lazy lot doing nothing and thinking little for the welfare of their young
pupils, driving in the old rut of the stercotyped methods of teaching
and very often augmenting their poor salary by private tuition,—
a practice, they say, baneful to the cause of education. Questions may
be put to these critics:  Did the school masters and even the village
pedagogue of the by-gone days think out fresh methods of teaching
every now and then for the benefit of their students ?  Is it not their
only and simple whip method which produced amazing results in those
days of trust and devotion when people did not learn to think irrever-
ently of all institutions,~—social, religious ann educational ?

Are not the much maligned school masters of the present dayv
through their different organisations and varied activities showing
greater interest in their life’s occupation and more earnestness for the
improvement of matters educational than their predecessors of the past
generations 7

Inadequacy of trained teachers and insufficient supply of edu.-
cational aids and appliances due to the poverty of the land are alleged
by some to be the root causes of the failure of the modern educational
institutions in producing satisfactory results. My answer to them is:
Had the modern pupil a strong desire to learn, he would have easily
achieved his end with the existing facility of education,
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Want of co-relation between the different stages of cducation,
dual control, lack of nccessary supervision by a single central body,
want of proper facility for diversion and amusement in the school
premises and different other things are declared by different othcr
sections of people to be the causes of this failure.  To them all T would
like to say, “These flaws existed 50 years ago and they exist now:
why should then a Matriculate or a graduate of average talents not l)(;
able to display that amount of knowledge which his compeer could
boast of then ? Why should the production of all educational insti-
tutions be inferior to that of the previous genecation 2

. The cause of the evil, Isuppose, licsin a quite different way.
It is a stern fact thz}t religion, morality and virtue have now-a-days lost
thf:lr hold on mankind, and materialism, luxury and artifictality have
gained the lost groumd. WVith this, simplicity, trust, devotion and
unsclfish desire for knowledge have almost disa;;pcarcd ,fmm the hur;mn
mind.  As the hermit, who in ancient time practised cndless austerities
in life and in his pursuit of spiritual wisdom took shelter in~ the soiitnry
cwes of mountains or in the forest, is now considered as the model of
superstition, so the man who represents only the truth and whose only
dclight is v acquisition and spread of knowledge is in the prcscntv”cncr-
ation flouted at as a simpleton, a maniac, a fool.  Life has bcco:)c far
more complex now and the struggle for existence harder, In this
struggle for existence an anxicty to live and to live a life of luxury and
material pleasure has become predominant and suppressed the nobler
instincts of the mind. Pcople now-a-days hunt for jobs and for
pleasure, some follow the paths of glory and the paths of fame which
nced no longer be the paths of knowledge and of truth.  But hankerine
after knowledge,—knowledge for its own sake,~—is a rare scntimcn:
now. The young folk, both male and female, rush to schools and
colleges not so much for the sake of knowledge as for passing c-xz;mi-
nations which 1is essential for sceuring service, the aim of life now for
most people of the country.

Expericnce has taught people that ‘Short cuts’, ‘Guides’ and
‘Madc Llasy’ series are the shorter and easicr way to passing exami.
nations than reading the prescribed text hooks and trying to assin;ﬂ'\te
the contonts thereof. So the students no longer pay much h('ed‘ hto ﬁ;vir
text books and only cram the answers of possible questions {rom tllle
key books.  This habit bas now become the second nature.  If a class
tcacher now asks his pupils to learn something, the latter will first
ascertain whether that something is likely to be set in the examination

and the former must cry in the wilderness if they find it otherwise
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This habit of memory work altogether excluding intellectual
labour obstructs development of the power of thinking and this state
of things continues almost to the end of the academic career immediately
after which ninety nine out of hundred young people have to face the
stern realitics of lifc and encounter the struggle for existence.  Always
and everywhere all attempts to raise the standard of knowledge of the
young folk are bound to mcet with failure as long as factors remain,
which instead of facilitating intellectual activities hamper the natural
growth of the mind.

This appears to me to be the real cause of the present deterior.
ation of the quality of education. It is not a fact that the teaching
staff is less qualified or more indolent than their predecessors.

The Original Nature of the Child:
How to Shape it.

By Mr. S. C. SiNHA, M. A, DIP. ED.

“Maw’s aim is not to acquire but to enlarge and to realise his
consciousness by growing with and growing tnto his surroundings.”
Tagore.
We have inherited certain tendencies from our ancestors of the
remote past. \We have travelled far in the evolution of man, and shaken
off much of the original nature of our earlier progenitors. But traces of
some of these impulses, handed down to us through the expericnce of the
race, are still in our blood. These innate impulses respond to various
stimuli in various ways at different stages of the child’s life. In fact, the
activities of the child are the result of the internal prompting of these
impulses. A child behaves at the behest of its instinct. It cannot but
do so; and on the free play of these instinctive impluses depends the
development of the future man. The child expresses itself through these
natural forces, which are the materials with which the educator, in which
are included parents also, strives to build the man.

The response which a child makes to the situations which con-
front it is known by the term behaviour. When a child is hungry, it
screains; it runs to its mother when frightened; it gazes intently at the
red hot flame; it puts into its mouth small bits of objects lying on the
floor; it clutches eagerly at a new doll; it shows jealousy at the advent
of a new child in the family; it expresses joy when its hunger is eased.
In this way it does thousand and one things. All these responses of the
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child to different stimuli may be combined in the word behaviour.  Ag
the child grows it cxpresses itself by its behaviour or the responses of
its organism to its environment. It is this behaviour of the child with
which the teacher, and as a matter of fact, parents are concerned. Jn
the education of the child, thercfore, the home comes first, and the
school next.  On the atmosphere, influcnce, discipline and environment
of the iome will, undoubtedly, depend the future well-heing or ill-being
of the child, a helpless progeny of the race.

The impulscs are of profound importance to the healthy growth
of the child, and the very existence of the species.  Some of these ten.
dencies had quite different uses in the long past, and were, probably, a
ph'ysiczzl and physiological necessity then.  They have outgrown tiléir
original function. Take, for instance, the acquisitive instinct\ of children
They love to collect useless objects, that greet their eyes, and stockin".
them carefully as though they were precious things! Th'c 0rigin4 of thi:
tendeney may be traced to the surpreme necessity of the primitive mar‘m
of searching and sharing his food, fucl and other things needed for his
physical necessity; but so strongly has it heen stamped on  the m:rvou%
system of the organism that even now it responds to its irre ‘
We cannot brush aside all such impulses.  The edue
to make them instruments of building the child,
complete man for socicty, country and state.

sistible urge,
ationist endeavours
and making it into the

He observes the appearance of these original impulses in the
child with the eagle’s eye.  He cannot allow these urges to grow

' ; wild,
and have their own way.,  He bides his time with w

. ; : atchful paticnce,
ready with his tools, to shape, chisel and polish them for hig

' . ap purposc,
In the werds of Robert W oodworth, “instinctive actions,

' rather than
reflex actions, are the key to the understanding of human behaviour
H i ",

All human behaviour is built upon a basis of innate tendencies which
arc in all essentials very similar to the instinctive tendencies of animals.”
>y 4 ; ale o Iyt ~

But in the case of animals these driving forces are fixed, stable and
predicable; in case of man they are vartable and not predicable. In the
1(' ver nnnm]([]? mstinct Stll.l rules and intelligence haley”, Each ins.
tinct develops in the organism gradually and may express itsclf in

partial and incomplete form before it is perfected. This, however, ig
2y ver, S

practically born
¢ but little youth
i “period of development in
which skill and knowledge are acquited while the instincts l
slowly maturing”,

not the case with lower animals; because they are
almost fully developed.  This means that they hav
which, in the case of the human child, is the

are sti]l
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“Youth” says Dr. Myers, ““is essentially the period of free deve-
lopment during which the young creature freed by parental care for the
full responsibilities of self-determination, can afford to play and to
experiment and, by so doing, to build up a rich body of experience.”
This is possible for the young creature whose prime needs (food,
shelter, warmth and protection) of existence are looked after by the
parental instinct.  With the young whose essential requisitec of life are
thus cared for there is no need of the instincts maturing at birth. Their
instincts may grow leisurely and begin to function at such intervals as
may be helpful to acquire a rich and varied experience. Such general
and non-specific instincts are rendered possible by the period of youth,
passed under parcntal care, for it removes the necessity of the instincts
functioning from birth on.

Nothing would give the educationist greater delight than to have
a prolonged period of youth in the human child, for ‘‘the longer the
period of youth, i. e,, of relative incapacity under parental care, the
richer the expericnce which co-operates in the pursuit of goals prescribed
by the instincts”. The child is enabled to acquire experience by coming
in contact with a variety of situations, environment and stimulus. It is
because men has a longer period of youth than other creatures that his
intellectual development is also higher. The parental instinct in man
has been pushed to such a height that it offers the human child many
years of youth “to display a great range, variety and freedom of move-
ment, enabling the child to adapt his actions to various kinds of experi-
erc: and situations”.

It is the parental instinct, therefore, that is responsible for the
development of Intelligence. In the lower animals, too, this instinct is
present but in a very modified form. It is concerned with simply pro-
viding food, shelter and warmth, and that, too, for a little while. The
cow will not allow one to come near her just born calf. But after
som:-time her affection dwindles, and the parental instinct dies a natural
death. The cat will scratch the child who attempts to fondle its kittens,
but soon its warmth for these kittens dies down.

Perhaps God has a higher purpose to fulfil through man, His
noblest marvel, and so has He intensified the warmth of this most im-
portant instinct in him. He has, in a sense, made the human child
more helpless than a just born calf, but, never-the-less, has sown in it
the seeds of great and momentous possibilities and promises. In this
helplessness of the child lies its superiority over the animal. The parent
does not only satisfy the child’s physical needs, but provides things
and situations which help it to acquire experience.
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Two conclusions can be drawn from the

. : ca foregoing paragraphs
viz,, (a) the child has within itself , large assortmgnt &oflinr:t?x:z:?m
) § we

impluses which respond to varioys situations,  Tease the child, it wi
.be angeredi_HmUSe it, it will take delight; rebuke it, it \\'i]]‘ x zlf : o
it can also jump, creep, laugh, babble, move it,s eyes &eT o ened
child is, in the words of Robert Woodworth, equip )e)*d ‘ 1 lhe human
ma.chme-sbop of mechanisms for accomplishing thisf ‘\"1 .’“”” e
It Is the tftsk of the educationist to apply these dri\'in(:“fet)' o rFSUhS.
child to his own purpose. (b) The lon{;cr the pcrio; o(f)lc):j 1;n e
8 uth,

greater the possibility of these insti i
s stincts beine , . -
lopnient of Intelligence, e made uselul for the

the
(1(,V(:~

(To be continned.)
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Ancient India’s Contribution to

Modern Education,
By Mr. S. M. Datra, .

Europe has been alive
efforts to control nature, India was not anxious t”“: lmade L naous
tried to harmonize herself with it for the peace vf h S
feature of Indian education was that it m'u‘i‘* v & fri
a 'foe of nature. The ancient Eastern i(de:lm
writings of the British poet Wordswort], wi;o
mind that there is great appreciation of hig po

A, BT,
to environment and h

ature but
: A pleasant
an a friend rather than
has becn embodied in the

15 80 akin to the Indian
ems in Indija,

Schools of India werc held in the tecesses of g fore
ban'ks of a river remote from cities, Th;: chil ia 'OrCSt o
amt'd'st the healthy influences of nature,  He had th( ‘“ i
t'umues for the nature study and (1isc0\'cry of txjuth:lb il‘lt‘."‘f]ld 0[{1““‘-
Ilfe~' The tcacher had in his turn facilities of m‘i"“fi?‘dmg ?fmmf}]
p}{[‘J!]S who were members of his household and tr'tin;zg)sh r'eely' e }'“S
different hours were assigned to the teaching of dif(fcrcntts:lﬂbrj:(‘:ltr;d while

on the
as thus nurtured

N Much is heard now-a-days of open
Brx.ush Government schools must be decently b
equipped and the condition precedent to their recz"nizfmse'd- g el
cor?fo‘rm to certain rules laid dowp by the jgrdbuc 1:).11 " they maust
.Tlu.s ‘mvolves an outlay of expenditure which the i a o Dt‘p:‘u'tlm:nt_
it difficult to meet.  Lhie school house was a privqlg)enidt»e ff{,’cnmes hod
a tree or the courtyard of templein the past, and‘ st (d“el,]mg’ shad of
on those days when the clements raged furiously [)ur }ir“laz ubanldone;l

1. - Lagore, thoug

air schools. Under the
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deeply saturated with the Western ideas, revived the ancient ideal by
establishing his school in a retired place hallowed by the memory of
his saintly father and holding his classes in a grove. The people of
the West have realised the importance of open-air schools from
hygienic standpoint.

The ancient ideal of a teacher was low in Greece. Bacon says
that since the days of the Greeks, the word pedagogue has been held in
contempt and staves were often tutor to the children of 2 Roman noble-
man.  Well.educated Greek captives were kept as slaves for the
training of young people.  Among English poets Goldsmith has
immortalised a village pedagogue for all time to come.

This was not the case in ancient India where the preceptor held
a very high place in society. He trained his pupils without any
remuneration.  The essence of teaching is influencing and it is a profes-
sion of personul contacts and influences.  An attitude of respect for
one who teaches is indispensably necessary for a pupil.  Teaching was
therefore confined in the past to a class of people who monopolised
fearning and led a clean pure life. The old preceptors wzre not only
great in learning and conduct but they had personality of their own,

The modern method of class teaching is not without defects. It
becomes difficult for the teacher to know cach boy, his tendencies and
aptitudes and adapt his teaching to the special requirements of indivi-
duais.  He is now alive to the importance of the syllabus, examinations
and results rather than to the needs of the child. He can hardly spare
tire to answer questions that may arise in the minds of individual stu
dents and sometimes goes on giving his lesson unmindful of their difficul-
ties.

In the East, teaching was more or less individual. The observa-
tions of a Japanese educationist on this point are interesting:—\We were
not taught in classes in ancient Japan. The grouping of soul-possess-
ing human beings into classes as sheep on Australian farms was not
known in schools of old. Our teachers believed instinctively that man
cannot be classified and he must be dealt with personally face to. face
and soul to soul. So they schooled us one by one, each according to
his idiosyncrasies, physical, mental and spiritual.

Under the old Hindu system it was the business Of. the teacn'er
to call his students one by one and explain his difﬁcultx.es‘.. He d.ls-
covered the apperceived mass of a boy’s knorvledg.e by e'llcmng replies
to his queries and showed great skill and patience in solv.mg th‘e prob-
lems of both the bright and dull boys. We can geta glimpse into the
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old method of teaching by observing the method’ that is still in vogue in
the existing tols. In the West, provision is made for the teaching of the
intellectually dull students in separate schools.  Here in the E:st the
teacher gave his whole-hearted attention to the backward student"% t<;
raise him to the normal level. Collective teaching has not been %uc;:esc
ful in this country for the reason that the majority of our tcac‘hers 'll‘(‘
untrained, and it is a long established practice to engage tutors ‘fm:
bovs at home. The salary of the school-masters is so 10\: that ru;der-

ing help to a pupil at his private residence is an additional sour f
. « b
incon.c to them. ree o

T.he monitorial system had its origin in India and it was t
pla‘nte'd in the West by Bell and Lzmcast&er. This has been Ch'l;q t mns.{
as mdlgenf)us inasmuch as it is traced to its origin ‘in ’t'he ({is‘t':nt”)l'\e:t
In the Vedic age. This Indian system of mutual instruction im‘ )'(IrtC(Ii ‘l; y
one master to a number varying from 200 to 1000 boys throu E}: })
archy of teachers, asst. teachers monitors, ushers and i)O 'S qt{’ ) 1'1Cf-
cost was adopted in an age when the apathy of the En '}1isl; : no:mnal
national education could not be otherwise éhuken. A ;nﬁnbcr cl))fcople t](i
on the models of Bell and Lancaster sprang up in England and ic e
through the agency of organised sccieties for impm’ti:g‘ )firlxqr e
tion to the poor. The National Society and the Britlish 1( (i llf“\St.rEW-
School Society founded by the friends and admirers o.f {h:‘fll voxugn
gentlemen were the only national agencies for educatin: ‘tlh)o‘e o
in general and were employed for the distribution of ; 1'e beople
grants for primary education till 1870. uritamentary

In elementary schools or pathsalas, Sardar-Paruas or lead
students are made to teach numbers and multiplication t"{)l S
class by shouting these out in a sing-song tone even now—‘l de'S o
spirit of the monitorial system is followed in such devices :s tf\isl.)'l;lt‘he

: alton

plan, tle Project method and supervised study where the need of a b

CO(')[)(:l:atiOn and mutual helpfulness is emphasised. We ma ‘a ;ﬁalthy
terise 1.t not so much as teaching of students by students as t‘h}e Ch ?rz_lc.
of a friend by a friend under the guidance and direction of a teach ¢ [;ng
Patrol leader in a scout troop is responsible to the SCOUt;“'lste ‘;r- :1@
~orJerly upkeep of the students under his charge. Along “,it‘h trr) or t‘ie
ing of a teacher in connection with the Folk dance n o‘b'ement _‘L' .
ted by Mr. G. 5. Datta of Bengal Civil Service, a studer;t of hil:d:é;l?:cl)-l

1s similarly trained so that he may h 1 ste h
Y ¢ ¢ ay elp hlS mast i eac Ine
) J Er1n It n songs
and danCCS to hlS f(:HO\\'S. ‘ tea l

(' p « “]o[dl
ooper dtl()” C f techhCIS (lnd StUde“tS Pl OdUCed a he llth’
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Its value is being recognised gradually in the West so much so that
students in Russia take an active part in the management of schools.

The practice of weaning of a boy from his paternal roof and
keeping him in a boarding school under the charge of a preceptor pre-
vailed in the past and in the Hindu system the environment of a child
as a great factor was fully recognised. The ancient Hindus could not
conceive of a system where the child was not segregated from his home
influences and subjected to the hard discipline of life. By living in the
house of his teacher as a member of his family he could exercise the
gentle emotions of his mind being free from the seductive influences of
worldly life. The austerities which a disciple had to practise in.a
forest school could not be provided for under normal conditions of life.
The old rigid system has left its impress upon the existing boarding
schools.

The Project method of tcaching has become a fetish with
American educators. The time is not distant when its utility. will not
be so much exaggerated as at present. Most of the branches of know-
ledge known to the Hindus were the offshoots of their great sacred
project Vedic sacrifice. The pupils were taught to work at it and it
was a sufficient field for their normal activities from brick-laying to

drawing, from counting to reciting, measuring to chiseling. The

Kshattria and Vashya pupils had more practical projects before their
eyes in the form of warlike feats and industrial arts respectively.
Ancicnt India developed a mighty civilization. Owing to the imposition
of Western education an attempt has been made to discover the glorious
tradition based on a system of education which has something of value
to contribute to the world’s progress and culture.



Vocational Education for Boys at the
Secondary Stage.

By Mr. K. SAMPATHGIR] Row, w. 4,

Rl S,

INTRODUCTION .

. There is.no subject of educationg] reform thyt ; )
minds of educational thinkers at the Present moment 1S engrossing the
'subject of Vocat.ional Education.  Ang there i nSO_ m}mh as the
lm.mediate importance. Perhaps the only other “u~b' )0 :ub]cct of more
said to be nearly as important is the question of \(mi{vcc that ‘may e

Education. ersal Elementary

UNEMPLOYMENT,
During the last ten vears, the problem of Vgt .

has received further importance owing to the in(‘leqsidl,t,lm]a] Education

among the educated. The extent of this unv’ o

assessed by' any agency, but Sir M. Visveswam}_),“ DULS it at 11 G

~—an alarming figure considering that evep the tota] St at 14 Milliong

literate and educated in our land js but a fractiop of l"umber of thog:

tion. This prompted a Resolution being brouent he totnl. popule.

he.forc the. Legislative Assembly in 1926 for the ﬂp&)oi L(lp for discussion

mittee to investigate the problem of unemployment }'m(;‘ ?npnt of a Com.

measures.  The Government expressed the olxir;ion Sﬁlﬁfﬁ ol
4t no usefy]

purposc could be scrved by a Committee set up by the ¢
ment, and preferred to refer the matter to Loc oveemarnl Govern.

Local Governments appointed Comurittees - but d
N M M . ’ C).()n

reports, pious hopes and wishes, the Investigation eng

Goverrments has yielded no tangible results e o Local

unemployment
mployment hag not been

al (xovernmtms. The

well written

ACADEMIC STANDARDg,

Another and more recent development which h
attention on the problem of vocational cducation ’i: the dicc.:
that is growing and has come almost to 4 hm;i i d‘:qsw?facli(m
academic circles about the deterioration of ac:\d;m' ‘ln X Umv”:lt)v
Universities’ Conference that met i March 1934 Y ,].L tndards.
a Resolution containing the following \\ords:; basscd,
the problem of unemploviment ¢

as helped to focus

and
The
among others,

¥ M

owing A practical sulution of
| an only be found ip 4
ment of the present system of schools in such

of pupils shall be diverted at the completion
tion either to cccupations or to se

adica) read just.-
& way that o large number
o of their secondary educa.
parate vocationg] institutions.” The

VOCATIONAL EDUCATION 147

Central Government issued a circular to the local governments in
February 1935 drawing their attention to the Resolutions of the Univer-
sities’ Conference, and recommending for their consideration a remodcl-
ling of the entire cducational system providing in it courses of practical
and vocational instruction ; so that the evils arising from a purely
lterary and academic education might be minimised. The Circular of
the (}(;\'t. of India contains the following significant paragraph well
worth careful consideration by all those interested in the spread of
vocational education in our country.—*Theugh of course, subjects
such as Manual Training, Drawing, and Nature Stady, should be deve-
loped in all secondary schools and though pupils of these schools
should be encouraged to take part in practical pursuits, it is debatable
whether the inclusion of vocational subjects along with literary subjects
in the ordinary secondary schools and colleges is the best mcans of
achicving the object, which the Universitics’ Conference had in view.
To be suecessfuly vocational training requires somewhat expensive equip-
m nt and above all experienced and practical teaching. It scems obvious,
therefore, that resources should not be dissipated but should as far as
possible, be concentrated in the institutions designed for the purposc.
Moreover, there is danger that haphazard intermingling of vocational
and  general study may defeat the very object, which it sets out to
achieve.  Pupils may be tempted by bait of somewhat superficial and
desultory vocational training to prolong unnccessarily the literary studies
an i thereby to drift aimlessly into paths which are unsuitable to them.
‘This danger should be avoided. It is on these grounds, among others,
that the proposal of the Universities’ Conference that vocational training
should ordinarily be provided in separate vocational institutions also
deserves attention.  The Govt. of India realise that education by itself
cannot create new industries and thercby increase opportunities of
cmployment, but boys, who complete the shortened sccondary course,
as proposed, and subscquently benefit by the form of vocational training
would be more likely to be absorbed into industrial occupations and to
make most of industrial opportunitics than are many of those who now
graduate or fail to graduate at a comparatively advanced age. In any
case, they would probably receive education better adapted to their
capabilities.”

Sir Tej Bahadur Sapru has been interesting himself in the question
of unemployment, and the Central Advisory Board of Education (which
has been recently set up) after having the benefit of listening to his
views formulated certain proposals only afew months ago. These
proposals are designed to make definite provision for vocational or pro-
vocational instruction in schools imparting general education, and for
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more sustained efforts being made to see that those who could not
profitably pursue higher studies should be diverted for other channels
- so that the ends of higher education may be more adequately met with
the help of better controlled material.

)

This, in brief, is the reason why this problem has come to the
- forefront during recent times. One cannot help feeling, however, that
the origin of interest is from quarters that seem to be more interest-
ed in preserving the quality of higher education unimpaired than in
visualising the definite prospects, the necessity, the feasibility and the
other favourable circumstances that should attend the introduction of
any fruitful system of vocational education. It is diversion somehow or
other that seems to be desired rather than any anxiety to tuckle the
problem of vocational education by itself as an integral one, in relation
to the numerous factors that should be taken into account before the
problem can be solved with any degree of success.

ENGLISH LEDUCATION IN INDIA,

English I2ducation as it has obtained in India during the last
100 years may itself be said to have been a kind of vocational educa.
tion. We may choose to call it liberal education in speaking of its
centent at the present time, but at its very inception the authors of the
system designed it to get rccruits for running the subordinate branches
of the administration of the country. As has often been pointed out,
it turned out clerks in large numbers, and it was looked upon by the
public at large as a means to unlock the gates of Government service
where [the knowledge of English is a necessary accomplishment, Itg
occupational value has been, till recently, more in the public mind, than
its cultural value. Now, however, that the supply mcre than exceeds
the demand, and the problem of the educated unemployed is assuming
serious proportions, its place in national economy is getting to
be greatly discredited, notwithstanding its value as liberal or
education. The educational structure as it obtains at present h
in its purpose in subscrving national needs.

cultural
as failed

This, indeed, is the fate of any system of education, liberal or
vocational, when it turns out material which cannot ad just itself to
existing national needs. Public Education is a social undertaking, and
through it the progress and prosperity of society is sought to be achieved.
To alimited extent one may speak of education for education’s sake when
speaking of the aim of general education, which lies in training the latent
faculties of individuals in a community—their power of observation and

judgment, tiir memory and imagination, their capacity for reasoning
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and appreciation, All schemes of primary and minimum general educa-
tion which is considered as the birthright of every citizen in every
enlightened country are intended to train these faculties, and such train-
ing may be said to be an end in itself. Bot when we speak of vocational
or occupational education or training for a livelihood—we expect a
definite objective to be achieved, a certain tangible result to be gained.
It would be absurd to speak of vocational education for its own sake.
FFor it is a deliberate process intended to train its recipient to a well-
defined goal. The ends of social economy, the industrial and economic
needs obtaining in our country at the present time or likely to obtain in
the near future, therefore, determine the kind, and extent of vocational
courses that can be introduced. Unemployment among these with
merely general education is a sad enough evil, but unemployment among
those with professional training might prove positively dangerous to
social peace.

THE TRIANGLE OF VOCATIONAL EDUCATION.

1. Inldustrial and economic needs. Proceeding from the above
considerations, it may be laid down that the first hypothesis of voca-
tional education is the present industrial and economic need of the
country, or those needs likely to arise in the near future. This is the
base of what might be called the triangle of vocational education.

Now it is a patent fact that the country’s economic structure
suffers from want of balance owing to the large numbers of those who
live a life of parasitism, and the great disproportion that exists between
the numbers engaged in agriculture and industries. While 44% of the
total population are agricultural workers, many of these earning but a
precarious livelihood from agriculture pursued on small patches of land
and using crude methods, only 7'3% are industrial workers. The country
has lapsed to a deplorable extent in regard to her industrial life owing
to unrestricted foreign competition during the last century. Her wealth
has been depleted and she is now at the boctom in the list of civilised
countries in the matter of economic well-being. Private enterprise by
itself cannot in the nature of the case cope with the situation. Vigorous
nation-wide efforts initiated and supported by the State, are required
before the economic and industrial life of the country can be rehabilita-
ted. Definite plans, such as those propounded by Sir M. Visveswaraya
in his “Planned Economy for India’ (1934) have to be pursued if India
is to be lifted out of the morass. As Sir M. Visveswaraya observes in
the Preface to his book “The country is in a position today—as it never
was before—to advance to the front at a bound. The people have most
of the facilities required for a big step forward. Enormous numbers of
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trained men and huge masses of uneducated population are waiting
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by the state, the necessary need will then have been created fo ‘I .
numbfzrs of trained men. Without thig necessary circumstm(iice itr wari:
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flourish and bring about an economic revival, Y and
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The intensely practical and organised way in which América or
England or Japan organise their resources to keep their cconomice life in
a prosperous condition extort our admiration, and enthusiastic Indians
who visit these countries and see the highly complex but none the less
thoroughly organised industrial structure, get so impressed that they
hasten to advise their fellow-countrymen to do likewise. We cannot,
hewever, transplant any part of their structure into our land, We may
study their mcthods, and profit by their example, but the structure
raised in our land must take due note of Indian needs and Indian condi-
tions.

2. Hereditary crafts and professions.  Another circumstance
which counditions any fruitful svstem of vocational education in India is
the existence already, in however decayed a form, of old hereditary
crafts and professions obtaining on a caste basis.  This mayv be called
the second side of the triangle of vocational education.  Thus we have
numbers of professions and crafts, still surviving with more or less vita-
lity, i spite of all modern competition and still catering to a very
considerable extent to the needs of the community. We have thus the
weavers, the carpenters, the blacksmiths, the goldsmiths, the tailors,
the washermen, the oilmen, the potters, the leather-workers etc. It would
not do to ignore them, and introduce in a hurry fresh recruits into these
professions. Not only would the new recruits be at a disadvantage owing
to their higher standards of living but an unfair competition would be
forced upon craftsmen who have done well in their day and deserve
cvery decent chance in ours.

It is not, however, suggested that these crafts should be left
alone. In many of these the technical processes followed admit of great
improvement. The methods and devices that have been invented in
western countries have to be borrowed; and the Indian craftsmen pro-
vided with the knowledge of the latest improvements in regard to the
equipment and pursuit of their crafts, There are many such reforms in
every craft, now followed on a hereditary basis almost unchanged for
generations. The young men belonging to these crafts, if they could be
made to realise the great advantages that would accrue to them by
adapting the latest methods and the full scope that exists for the fulfil-
ment of their ambitions, would only be too glad to utilise their inherited
skills and aptitudes. The glamour that surrounds the soft, ‘black-
coated’ professions has proved a strong temptation to many young men,

and regret has often come too late after contact with hard realities.
L

lt(
A
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Vocational Schools should make it a part of their programme to offer
special facilities, to the sons of artisans and craftsmen, after their period
of general education is over, and take all measures to see that the
hereditary skill is conserved and developed for the good of the commuy.
nity.

New recruits to these crafts, when special aptitudes are seen to
exist, need not, however, be excluded. It is, however, necessary to
exercise great caution in admitting such new recruits for
already stated.

reasons

NEW TRADES AND CRAFTS,

Outside these old-world crafts, numerous new trades and ocey.
pations have sprung up in the conditions of modern kife.  These now
professions may be said to have come to stay, and to be making fairly
steady progress, needing trained hands, and implying some amount of
general education for being intelligently pursued.  Some of these have
an artistic bias and basis, like music, painting and drawing, (comnwerc}'ll)
spray-work, photography, photo-processes of block-making etc. Sor‘ne
presuppose some amount of chemical and scientific knowledge like the
manufacture of soaps, inks, polishes, tooth-powder, syrups, dyeing
silvering of glass, electro-plating, dry-cell manufacture, Pharn’mcv 'mii.
to an cxtent tanning, 1n so far as it can be pursued on g small~sc‘ulc
Again there are professions like composing and printing, type'\\'ritin(,‘
short-hand (English and Vernacular), Accounting, Commercial Corr::
pondence, Banking, Co-operation, Electric wiring and fitting TeTc-
graphy etc., which have already received considerable enough a’ttnr o
so as to make the supply of trained hands already in excess ofl thn
limited demand that exists for them. In training recruits for these ne ¢
pr(')fessions that have come into existence, it is necessary that a‘ r ﬂCVlV
estimate should be avsilable of the demand and attempts sho ‘3\181
made to see that the supply and demand agree approximately w'd be

The indsvidual and his needs and aptitudes. The third sid
of our triangle of vocational education is the individual, his private n Szl"e
his preferences and predilections, his aptitudes, and habits, and his ete .
perament. It is here that the educator, the cducational administrator eml
educaticnal expert come to play a large part. Cnly far too ny; v of o
young men at school merely drift along with no definite aim
latter life, entertain ambitions much beyond their abilities to achicy
the country’s general conditions warrant.  As has beep 1‘er"a;ked \l(: o
investigator who applicd some tests to a group of Anirican .Hi 'h c)}1 anl
pupils,“No less than 479 of these pupils had chosen work \\hic"h l Scheo
siderably beyond their mental reach, while 79 had under-rated t

ny of our
as to thdir

ay cen.
hetr in-
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tlligence ahd chosen vocations considerably below  their mental level”.
“The lower an individual stands in mentality” writes the investigator
(IFeingold), the higher seems to be his vocational ambition.” (The case
for Vocational Guidance by Angus Macrae 1934). In regard to Indian
High School pupils, however, it would be trucr to remark that a consi-
derable number of them have no definite ideas at all, but wait like
Micawber “for something to turn up”.  “The statistics indicate that
many pupils prolong unduly their literary studies and are thereby in
danger of losing their bent for more practical pursuits.” (Letter from
the Government of India addressed to the Local Governments in Febru-
ary 1985). And when literary studies are finished, and an occupation
has to be chosen, it is accident that plays a much larger part than any
design or previous training deliberately undertaken for the same. It is,
therefore, not a matter of surprise that the chief motive operating in the
minds of those who desire to enter life is an appointment, preferably
under Government, where there is sccurity and assurance of regular
monthly emolumients, in preference to occupations which may yield
morce gains but are less sccure. For instance, in reply toa (uestionnaire
issucd to High School pupils in Mysore in 1930—31, under the auspices
of the Mysore Secondary Education League, out of the 600 pupils who
scnt in replies, 449 chose Govt. appointments, 149 private employment,
35.3% ‘independent’ carcers, while 6.7% had no ideas, even as a matter
of speculation. The same inquiry revealed that the amenities of town
and city life proved a great attraction. 50.4% of them wished to be
employed in cities, 25.9% wished to be in towns, only 16.6% preferred
village life, while 7.19% had no ideas in the matter.

(To be concluded.)
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In many ways this second type is preferable to the first
because it does help children to consider problems of right and
wrong, but after all it is but a modified type of the first. Here
the police officers are the pupils. Often their judgment is of a
very inferior quality and the offender is dealt with too severely.
There is much to be said against this method.

Our schools to-day are striving to attain the highest type
of control—unselfish self-control. A'ciass of super-bright children
were to give a pageant. Many wished to take Caeser’s part,
but instead of quarrelling about it they decided to find out what
qualifications a person should have to enact it well. After con-
siderable discussion the group chose a boy who was best fitted.
All the boys contributed to the costuming of Caeser, and in
doing so showed their willingness to sacrifice their personal

desires for the good of the whole.

This is the highest type of control as it shows that the
urge towards right is from within—that character has been built
in the child. When the class as a whole sets up its own stan-
dards of work and hehaviour and cach child lives up to them,
sharing responsibility and making all decisions with reference
to the good of the whole, we have unselfish self-control.

Order and freedom are both secured in the schoolroom
when the teacher is neither a despot nor a nonentity but a leader
and a comrade in a quest which is engaging the full attention
of all. If the teacher’s attitude is friendly and sincere and if
the curriculum is suited to the needs of the boys and girls and
numbers are not too large, free natural discipline is possible.

The progressive teacher leads his pupils by providing for
them challenging tasks suited to their ability and which absorb
and direct their energies into constructive channels. Incessant
activity is a law of the child’s being. The first secret of control
is that this activity should be directed into useful channels.
The greatest resource at the disposal of any teacher is the love
and respect of his pupils. The teacher who is sympathetic and
friendly and whose private life is a worthy example may en-
gender the love and respect of his pupils and at the same time
lead them along a course of strict moral discipline. The skilful
teacher observes his pupils when they do not know they arc
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being watched. He studies the predominant passions and re-
actions of each child and as those dilfer so do his methods with
cach individual differ.

The problem of control which the class-room teacher
must meet is a miniature of the greater problem which
confronts the adult in real life.  The future welfare of our
country largely depends upon the methods of control we
teachers use upon its future citizens. By our mecthods we can
produce anything from slaves to freemen.  Let it be our hope
that in the dim distant future, through our methods of Educa-
tion, the ideal of a true Democracy can be reached-—a govern-
ment of the people, by the people and for the people. ‘

The teacher of the present day and of the future, it secms
to me, is called upon to exercise greater resources within his
or her own life than ever before. It is easier to command
than to direct, to do than to get done. The teacher in the
child-centred school needs personality, sympathy, and an
understanding of the children’s motives and actions. She
needs to know why a child makes certain responses under
certain circumstances. She has to provide interesting and
suitable work and through it gain the co-operation of all the
children. The teacher needs to feel the necessity for keeping
a child well and suitably occupied. The teacher should also
realise the importance of studying her children individually.
Above all the teachers should realise that the school exists for
the children and not for the teacher.

Notes.

Reorganisation of Education in India.

By Pror. C. A. KRISHNAMURTHI RAO, M.A., F.R. ECON. S.
ASssOCIATE EDITOR.

Judging from the kind and extent of light thrown on this
important question from various parts of the country by those
competent to speak on the subject on account of the heavy
responsibility they are shouldering in matters educational, we
may well feel entitled to say that we are well-nigh out of the
woods and progress hereafter is not only assured but also
substantial and bound to yield satisfactory results. We refer
to the very clear lead given by Educationists particularly in the
neighbouring Indian states of Cochin and Mysore reguding
problems that had hitherto appeared formidable and almost
incapable of an early or easy solution. They are the problems
of General versus Technical or Vocational education which had
been for long so interlocked that the best brains found it difh-
cult to know exactly where to begin or how indeed to approach
the problem with any certainty of success. There was even a
tendency to regard all thought and energy spent on this ques-
tion in the past, as having been futile. But it must now be
clear that all this has led to clear thinking and definite plans
formulated embodying details into a workable scherne where-
by neither General nor Vocational education need suffer by what
might appear to be encroachment on each other's domanins,
The process has been certainly painful but pain is the price we
are called upon to pay for any progress.

The problem has been mentioned above in a some-
what simple form—General versus Vocational education.
But the same problem has been stated in numerous other
ways which, though apparently different, can all be traced
directly or indirectly to this one broad and vexed question
of General and Vocational Education. Among these may
be mentioned questions like University Domination of
Secondary Education, the Reorganisation of the S.S. L. C.
Syllabus, University Education and the Unemployment Pro-
blem, Mass Illiteracy, Mass Education and the like which a
casual glance at any page of a newspaper would reveal in
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impresssive array to thc‘inquiring reader. But such really diffi-
cult problems have received admirable solution in the states of
Cochin and Mysore and one might well wonder whether the
British province of Madras has addressed itself to this question
with that grasp, vision and definiteness which are writ large
and broad in the proposals made by the Cochin Director of
Education and by the Mixed Committee appointed by the
Mysore Gevernment with Mr. N. S. Subba Rao as  Chairman
It would be well for us to remember in this connectjon th'x\:.
the Andhra University also has solved the kindred problem ;f
Secondary and University Education with characteristic clear
ness and definiteness. It is quite certain that in the near fut( -
the problem will be left in those areas shorn of jts thdr ‘urg
exhibiting only blossom and fruit ripening in 4 eneral ne an
the community at large. seneral good to
There is a somewhat nlarming]y prey
several quarters that the moment we begin to t
or even actually reduce planning to writing
automatically disappear. We are certnin]b):
iL;I‘C to the dangerous example of the Sovjet
S0 R e ~% Inquire whether there haq
been no planning at all in other countries and at oth i
Like every other good or bad thing under the sun over tlT(‘S.
ming has its own limitations and could be successfy] ;)s]“ plan.
given conditions. No country or community Wit“hOut y under
control of its population and resources of eVery sort ’Compl_ete
of planning or talk of it honestly., The greatest C;n tl.nnh
for planning is the ruling condition that the lon‘ er th (’lndl.C{lp
the greater the uncertainties for which there cgm bt e oo
tive planning; and planning for a short period w‘oulde EO cllec-
point or face. The two states of Cochin and Myso h e don
well, therefore, to straightaway get 1o their tnskyq r; e Jore
a clear-cut plan of work, sufficient unto theAdr1 o0 .S}pread out
extravagant flourish of trumpets about“plzlnnin(;u}" Wit lout. any
very hard of late by riders great and smay)) o alorg ridden
conceivable occasion. The noxt campaign i,; Ion .a]m.OSt every
suggested, must be a plan to aboli p,?mnmg,n may be
8 tbolish talk
season and out of season, on
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all our jllg would
indebted for this
System, But some

planning in

alent belief in-

NOTES 159

Tle contribution made by the British Province of Mad-
ras to the solution of this all-important problem must certainly
be regarded as quite inadequate, if not positively poor, when
considered side by side with the attempts and achievements of
Mysore and Cochin in this direction. But there are causes and
explanations for this rather novel phenomenon. The area is
vast and not compact as that of Mysore or Cochin. The elect-
ed legislatures and the Ministry of Education cannot bestow
the same effective attention or mould the educational policy,
for reasons too well known, in the same way as the Indian
States can do. There is the linguistic complication. Education
is after all a minor subject receiving scanty or indifferent atten-
tion which is meinly directed to changes from the present to
the past, from the blue bed to the brown, from one complicated
situation to another—changes indeed, but no progress, in spite
of a bewildering variety of educational agencies—managements,
aided and unaided, mission and non-mission, Teachers' Guilds
and Associations and Inspecting Officers from Supervisor to
Director. And yet—

We are anyhow glad that our neighbours’ initiative and
coordinated enterprise have shown them the way out of the
problems, ILike Columbus, the Mysore Committee started three
yearsago from a limited inquiry which has unconsciously expand-
ed into a discovery of American size, comprehensiveness and
promise. The entire range of pre-University Education spread
over 11 years under the control of the Director of Public Ins-
tructiort has been surveyed and reduced to practical limits of
manageable dimensions. In the first place, the aim of educa-
tion is set out in unmistakable terms. The conditions under
which education is given and taken to-day—both favourable and
otherwise, are next considered. Factors like unemployment re-
ducing the attractiveness of education receive candid recog-
nition. Erroneous notions like the over-valued University Deg-
ree are exposed or exploded. But without any defeatist menta-
lity, they are ready with practical solutions like the providing of
a diversity of courses suited to temperament and environment,
tradition and aptitude. “It will be sufficient and economical to
have three grades of schools”, the primary schools in as manv
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places as possible throughout the State, the Middle Schools
General and Vocational, in popular centres and the H;;
Schools, General and Vocational, in District headquarters Igd
larger towns. The primary course is for six years domimatnd
by a rural bias. The other two are each for three ;e
The merit of the entire scheme is that jt affords no chanZeaer
relapse into illiteracy and that at no stage of the course d os
the vocationally-minded student lose sight of a touch w‘ith Ohes
bracing influence of general education; nor, similarly, ca the
reverse happen. Each stage is complete in itgelf ﬁ’tti‘nn t'e
votary to a particular place or status in ljfe, The feelir?gt?

an incomplete or truncated education ig eliminated entire]
¢ y-

There is no question of the University dominating th
Secondary Course or the ine]igib]e-eligib]es ;rorf the
e

S.S. L. C. contaminating the better elements

) in :
Intermediate. the Junior

The happiest suggestion in the Mysore pProposals is with
regard to the Nursery Schools, the golden link between child
welfare and education. The Committee hns also very deﬁ l
views about the need for separate types of education for ryra] mtg
urban areas for which, in their opinion, there is no nec( :?n'
All controversy about examinations is sct at rest once fCSSlt).
by their emphatic declaration that the time has not yet er
for abolishing the same. The®proposals of the Cochin Dj o
of Public Instruction are almost on similar lines and showr('eCtic?lr
cations of the influence of Mysore thought But the ste indi-
tion is whether the British Province of Madras, now
threshold of Provincial Autonomy under the ncw, dispe 0~n 'Fhe
and with its plethora of brains, will move at all in thg r‘:’ﬂtxon
We shall wait for the great event if and when it may hq;;tee[:.

at ques-

CHILDREN’S EVERYDAY SCIENCE IN TAMIL.
For Forms I, IT and Ill—eaclh As. 12.

By M. S. SUBRAMANIAN,

Assistant, Hindu Secondary School, Viravanallur, S. I. Ry.

Neatly got up, conforming to the lutest syllubus in General Science, in
elegant and tlowing Tamil, with rare photegraphs, pictures and diagrams in
profusion. in bold print, bighly inviting to young readers and appreciated by
eminent edueationists, scholars, scientists and so forth.

Please apply to the author,
SIR C. V. RAMAN, Director, Tndian Institute of Science, Bangalore, writes:-

T have heen looking through vour “Every Day Science” for Form T and
lnave been very favourably impressed by the variety of the material and the
Jreshuess of the treatment, I attach the greatest importance to our children
getting a wide outlook on Scienice.  Your efforts in that divection should
certainly prove fruitful.

My, S. K. Devasikamany, B.A., 1.7, Headmaster, Bishep Heber High
School, writes in his foreword:—"...... He has the happy knack of presenting
scientific truths to young pupils in an easy and attractive style...... "

Mr. V. Sivaramakrishnier, M.A , Professor of Physies, II. I, the Maha-
raju’s College of Scienco and Government Meteorolcgist, Trivandrum virites:—
R The author’s inborn gift of lucid presentation of essentials is very much
in evidence in this book. The apt interrogations and queries in the midst of
each lesson Will, T bhelieve, serve the intended purpose of stimulating the
thoughts of the reader und creating in him the curiosity to know more of it,
The book is profusely and aptly illustrated and even the latest novelties of
scierce have found a place in it......

The Indian Edueator:— “...... The contents are full of life and reveal the
ennfident and comprehensive touch of a teacher sctually handling the subject
in the classroom, A dispassionate reader will not fail to observe the eharming,
flowing Tamil the author has been gifted with throughout...... It is provided
with rare photographs and pictures in profusion obtained evidently with much
trouble and expense. The development of each topic is simple ard natural,
ard the matter reads like a novel ¢f absorbing interest...... "

The Hindu:—".... .The book is written ir suitable language. The i!lus-
trations are clearly drawn and the get up of the book is gocd. Every topie of
the syllabus is dealt with in detail.”

The Scholari—""We have come across several science onks in the
various vernaculars of the Presidency but none satisfies th.e requirements of
young children as much as this splerdid work under notice The common
difficulty is to make the technical subject interesting reading. We rejoice to
find that the book ean at one stretch ke read from cover to ccver, for the
subjects are treated in such an sbsorbingly interesting fashion and the hands
of an adept teacher are visible in every line of the book............... We do not
know if the book cau be praised encugh.”

The South Indian Teacher—"".........With his experience in the matter
of preparation of books for children the author has succeeded in presenting the
subject matter in an interesting manner and the style is simple and elegant.
There are numerous illustrations and these have been drawn with care.”




=" Practical in treatment, and compre-
hensive in scope, this book merits
introduction in all the High School
classes.

HIGH SCHOOL
ENGLISH COMPOSITION

P. C. WREN, . . (Oxon.)

LATE INDIAN EDUCATIONAL SERVICE
AND
H. MARTIN, wm. a., 0. B. E.

PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR
Seventh Edition. Pages 428. Price, Rs. 2-4.

This b,(?ok appears as a sequel to Wren's ‘Progressive English
Composition™, and is marked by the same excellences which characterise

that book and have made it the most
. popular claae- .
Composition for over two decades, s-book of English

It is designed to do for High School classes what
English Composition” (now in its 50 th edition)
ve for the lower standards of our Schools.

“Progressive
has been able to achie-

It has been planned on absolutely modern lines, and the treat
of each topic is throughout practical and such as t Coment

to Indian boys and girls studying English for t
School-L.eaving examinations.

o prove of real service
he Matriculation and

The numerous exercises form a unique feature of the
should prove a very useful adjunct to the teacher of “Gener:
a

book, and
1 Englisi'".

pon the preparation of the
perienced teacher who use
. . . ) s
it is hoped, will materially help him jn his
level of the knowledge of English in our

The great care and labour bestowed u
book will be evident at every step to the ex
it in the class-room, and,
work of raising the general
schools.

SUPPLEMENT TO “HIGH SCHOOL
(As. 2) contains the Formation of Words

COOPER—-PUBLISH ERS—-BOMBAY
Sole Selling Agents: Mrssgs. MACMILLAN & Co
Bombay : Calcutta - Madeas, K

NGLISH COMPOSITION™
and the Figures of Speech.

Our New Publications for 1936.

1. General Science in Tamil.
By Rev. G. P. JAMES, B.A, L.T,, B.D,,
HEADMASTER, HIGH SCHOOL, PASUMALAIL
AND
M. SOMASUNDARAM, B.A,, L.T,,
HIGH AND TRAINING SCHOOL, PASUMALAL.
I Form : 10 As. Il Form : 11 As. III Form : 12 As,

2. Geography Text-Books in Tamil.
(as per latest syllabus.)
By G. V. RAMA AYYAR, B.A, L.T,
TOWN HIGII SCHOOL, KUMBAKONAM.
I Form: 10 As. Il Form : 11 As. 1l Form : 12 As.

3. Tamil Selections for Higher Forms.

By O.S. VENKATARAMA AYYAR,
SENIOR TAMIL PANDIT, TOWN HIGH SCHOOL, KUMBAKONAM.
Part I for Form 1V : 9 As. Part II for Form V : 10 As.

4. Tamil Text-Books for Lower Forms.

By Vibwan S. SITARAMA AYYA_R,
LECTURER, NATIONAL COLLEGE, TRICHINOPOLY.
I Form : 7 As. 11 Form : 8 As. 111 Form : 9 As,

5. Geography Text-Books for Higher Forms.
By G. V. RAMA AYYAR, B.A, L.T.
(1) The Southern Continents of South America Re. 1-2-0
(2) Other parts (in print).

For detailed calalogue apply to:-

G. V. K. Swamy & Co.,

EDUCATIONAL PUBLISHERS, BOOK-SELLERS,
STATIONERS, ETC,,

KUMBAKONAM.




& In his Indian Class Readers Myr. Wren has ma

de a very

successful attempt to meet the needs of Indian children

INDIAN CLASS

READERS

P.C. WREN. M. a. 1. E.S,

AUTHOR OF THE “DIRECT” TEACIH]
SCHOOLS, THE INDIAN TEACHER'S

Primer, As. 6. Reader I, As. 7.

Reader III, As. 14. Reader IV, Re. 1.2,
MR. WREN COMES SPECIALLY WELL-EQUIpP
“THE INDIAN CLASS READERS”,

He was for many years 3 brilliant
Educational Service. At first he was 3 te

Educational Inspector and g University

NG OF ENGLISH) IN INDIAN

GUIDE TO Tig THEORY
AND PRACTICE OF MENTAL, MORAL AND p stear

EDUCATION, ETC,,

HYSICAL

ETC.

Reader I, As. 10,
Reader V, Re. 1-6.

ED FOR WRITING

member f the Indian

acher of Fpal:
¢ ) “nglish, the
EXamine » then an

subsequently the Principal of the Secondary Teachers’ ; lir)glish, and

o, 3
in Bombay. In these severa] capacitics he g

ence, the results of which are available ip
have secured for him unstinted praise
teaching of English to Indian boys and

Mr. Wren’s “The Direct Methed of

known to teachers all over the country, while hig

Composition” published twenty-three ye

teaching of English in Indian schools,
Since the publication of that re

It will be thus secn that the author of «The

IS not an ordinary man who manages to
Readers and secures a publisher t
tent writer of more than local f

Readers with several unique features

COOPER—PUBLISHERS.

Sole Sclling Agents: MEssrs. M
Bombay : Calcutty -
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ACMILLA N &'BCI%Y
Madyras, !

ACTIVE ENGLISH READERS

BY PRINCIPAL HENRY MARTIN, M.A. (OXON). O.B.E.
Primer, As. 53; Reader 1, As. §; Reader I, As. 11;

Reader 111, As. 14; Reader IV, Re. 1-2; Reader V, Re 14.

It is a real pleasure to us to bring to your notice an exceptionally
good series of [inglish Readers, recently publisked by us. The fact that
Principal Martin is responsible for it, is in itself a sure guarantee that
the work has been done by | im with that thoroughness so characteristic
of him. Througl.out the six books of tke series he Las aimed at achie-~
ving variety and arousing and sustaining the pupil’s interest, while
ensuring that the lescons are suited to the requirements of the class~
work
|. In preparing these Readers the good features of the Direct
method L ave been fully recognised, while not overlooking the limitations

of this method.

2. The Readers are so planned as to contain ample material for
securing the best results in reading, writing and speaking English.

3. No pains have been spared to make the reading-matter as varied
and interesting as possible.

4 The Lessons are carefully graded, both in subject-matter and
treatment.

5, A special feature of this new series of English Readers, is the
abundance of sprightly Dialogues. They supply ample material for class-
room conversation Every good teacher will readily realice their immen-
se value in lelping beginners to acquire naturalness and ease in speak-
ing English.

6. The Poems selected for these Readers are of great intrinsic merit
and such as will have appeal for Indian children. Most of these Poems
are supplied with simple introductory notes.

7. Almost every lesson and picture in these Readers will supply
the teacher with material for exercises in Oral and Written Composition.

8. All the Readers are profusely and beautifully illustrated and
printed on good quality paper, and attractively got-up.

SOME OPINIONS.

“The Epglish used is clear and simple, and the style is smooth and plea-
sing. The text readily lends itself to drill in constructions and to exercises in
Cowposition.”—7The Punjab Educational Journal.

"\Ve recommend the books for use as prescribed readers in schools.” —
The Punjab Educational Journal,

“Tha Active English Readers contain very interesting lessons on varied
topics, which arve likely to grip the attention of boys.”—Muysore University

Magaszgine. . . .
"We we'come this book of a very attractive series...... The illustrations

have a charm of their own.”"—Educational Review. ]
“We have already reviewed No, V of this excellent series of Readers, The

third and fourth Readers of this series are equally good.”—Progress of
Education.
COOPER—-PUBLISHERS—-BOMBAY
Sole Selling Agents: MEssrks. MACMILLAN & Co.,
Bombay : Calcutta : Madras.




NEW INDIA ENGLISH READERS

BY

E. E. WARD, wm.a. (canTap),

Diploma in Education (Cantab).
AND

A. M. WARD, m.A. (cANTAB).

Wiritten on quste new lines, with numerous illustrationg
Bearing in mind Indian conditions, the authorg have laid great
<

' » and spelling in the early
stages; and the lessons in the Primers have been suitably graded and
3 [s 2 £ n

arranged. Detailed instructions to teachers have

stress on the importance of pronunciation

also been iven
the beginning of the hooks. & at

In the planning of the lessons in the series of Reade
: rs,

) the
teaching of grammar has been gradually

' e . devcloped, and 4 student
studying the series is sure to acquire a working knowledg

. ¢ of {
elements of the Ilnglish Grammar and usage. ° he

Detatls of the series «with prices,
PRIMER 1 48+ xvi pp. with one colour plate
PRIMER II  824-viii pp. with one colour plate
READER T 128+x pp. with 2 colour plates
READER I 160+x pp. with 2 colour plates
READER III 210+x pp. with 2 colour plates

Price 5 Ag.
Price 7 As,
Price 8 As.
Price 10 As.
Price 12 Ag,

We solicit the favour of your patronage

THE TEACHERS’ PUBLISHING HOUSE
EDUCATIONAL PUBLISHERS

»
.

MADRAS

€5 Adopts the Reform Method recommended by the Board

of Education for teaching modern languages.
THE REFORM METHOD

LITERARY READERS
BOOKS I-II

EDITED WITH
EXERCISES IN COMPOSITION AND APPRECIATION

BY
HENRY MARTIN, m.a,0.B. E.

PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR.

Book 1. Price, Re. 1. Rook Il. Price, Re. 1.2.
Boolk tIl. Price, Re.1-¢,

These Readers, containing modern selections from
Prose and Doetry, are intended for use in the higher stand-
ards of onr schools.

Their aim is to help boys and girls to apnreciate fine
literature and to express themselves in good English.

The Notes, Iixercises and Hints have been written on
the lines sugoested by the editor’s life-long experience 1N
teaching Indian bovs and girls reading in High Schqol
classes, and are meant to help [ndian boys to acauire
practice in answering the type of papers set at the Matri-
culation and S. S 1., C. Examinations.

The method adopted is the Reform Method advocated
bv the Board of FEducation in their Report on the Teaching
of English, and favoured by most modern educationists.

It will be seen that all the selections in the three
RBooks are gleaned from works which have a permanent
place in the history of English literature.

At the same time these selections are qmte easv
enough and suitable in other respects for High School
classes.

It should also be pointed out that the selections do
not consist of scranpy extracts, but each one is sel'f-con-
fained and of sufficient length to interest the pupils for
whom they are meant.

COOPER—-PUBLISHERS—-BOMBAY
Sole Selling Agents: MEssks. MACMILILAN & Co.,
Bombay : Calcutta : Madras,
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" JAWAHARLAL

‘We must build our Swadeshi industry
on the firm rock of efficiency and not
merely on sentiment.” and

Western India

during the last twenty-two years is (
the same accordingly. That ig why it
possesses the strongest financia]
TOTAL FUNDS EXCEED Rs. 77 Lcg,
TOTAL BUSINESS IN FORCE EXCEEDS Rs. 250
EXPENSE RATIO LESS THAN 23'8,

Men of capacity and character may wrjt,

]

SAYS:!

e

oing

position,

LACS,

for agency to:

WESTERN INDIA LIFE INSURANCE €O 1on
SATARSE.RANCE CO. LTD.

TO LET.

—_—
K\\\\t

The officizd jourual of the South India
Teachers” Union.

The only Educational journal devoled ]
to the teacher and his problems. Pest ]
medinm for advertizements.

Rates can be had on application,
Annual subseription R+, 3,

Apply to:—Manager,

The South Indian Teacher. }
|
\

41, Singarachar St., Triplicane, MADRAS. .

A TEXT-BOOK OF
Elementary Mathematics
(IN EXGLISH)
(Approved by the Text-Book Committee.)
bY
V. P. Viswanatha Ayyar, B.A,, L.T.
8. Mary’s High School, DINDIGUL.

o India for 3 nlgi
! v for Nour.llm:x, Nasal

Book I for Form IV As. 14
Book IT for Form V As, 12
Book III for Form VI As. 14

BITARATIIA DHARMA

Published on the 156h of gve
The (A;\}TM_:?g:lzmo of Tiberal Hinduisn

el Organ of the Arya \I‘LL;\ Sabi

Mata Sabh

Editor ;
;\nz.\h. V. SksHA AYYANGAR
best Medium for advept: :
v advertiseme
Apply for rates to the I\Innng]éi‘

M(T;;H:]\RA”THA I)HARMA
ryalaya”, Royapetta, Madras

Dr. G. B, Medicated Snuff,
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v Month
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ava & Co“ Ltd,,
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For Copies apply to:—

ELEMENTARY SCIENCE SERIES (S.5.L.C.)

BY K. S. RAMACHANDRA IYER B.A, L.T,,

Senior Science Assistant, Town High Schiool, KUMBAKONAM.
Book I {Physics & Chemistry)

by K. S R. and G. V. Re. 1—0—-0
A Text-book of Tile. Science Book TI (Apimal Life) 0—6—0
Book IT1 (Plant Life! 0—6—0
" Book IV ‘Sound, Light,
Magnetism, & Electricity) 0—8—0
Book V (Physiology & Hygiene) 0—8—0
(Heat & Light) 0—7—0

Re. 0—T7—0

A Text-book of Elementary Science

Practical Physies C. Group

General Science for Form I (Tamil)

General Science for Forms II & IIT will be ready shortly

A Toxt-book of Physies S. 8. L. C., C. Gronp, Book I for Form V 0-14-0
Do. Do. (Heat & Light) will be ready shortly

THE AUTHOR.

Problems In Flementary Mathematics.

In Tamil For Forms I, Il and IiL
By M. RAMAKRISHNA AIYER, B.A, LT,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.
PRICE Rs. 1—4—0 (ouly.)

A THighly useful Text Book for the T.ower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committce. Apply to the Author.

GENERAL SCIENCE
(IN TAMIL)

(Approved by the Text-Book Committee _
Vide Page 611 of the Fort St. George Gazette dated 12¢h November 1935)

BY
Mr. M. NARAYANASWAM], B.A, L.T.
Science Assistant,

St. Michael’s High School, COIMBATORE.

Book I for Form 1 Book III for Form III
Book 11 for Form 11 Book IV for Form IV

V. S. VENKATARAMAN & CO.,
EDUCATIONAL PUBLISHERS,

KUMBAKONAM.




V. S, Raman Vaidyar & Bros.,

SWARAJYA PHARMA
(REGISTERED.) Y.
ALWAYL,
(Branches:-Chalakudi & Karupadanna, )

Consultations regarding dises : .
tions regarding disease, diagnosis, the g

intimated, are being promptly complied with tree of cymptoms of which wl.en

harge.

Wehave many of the Ayurvedie medicines
striet prescriptions enjoined in Ayurveds, witH
therein and offer them to the public at the low
wholesuale rates: genuineness and purity of w
addition to this we have in stoek all the count
ingradients ready for sale.

prepared according to5 the
the,full Process inculeated
05t price both oy retail

hi and
ch we coulg au

arantee, [n
ry 'hs
Y herbs and other medicipal

It is with a view to prove to the public the ot
result of the system of Ayurvedic pharmacopoeig, wl lency wed marvellous
appreciate its value, that we have quoted the lOW(; 2( t.here?)y make theus
Besides, we could convince putients of the ecOnomi: brice in the markes,
holy and antique-oriental system of treatinent for ‘j;ll.ue of adopting tho
facilities in the collection of herbacious medicines: A \(; nch we‘ have special
to sell medieines at such low rates, +And hence if g possible

Medicines are despatched by V
Q < Yy V. P, system
on application

Asoko Ghritl s
soko Ghritha per b, 8 | Adbayari Rs. As,
Indu Kaota Gritha . 3 0 [ porrp™ ver 2405,
{\?l155l11?1 (71“1“‘111: " 30 Dusamoolupist b I0
Saraswatha Gritha " 4 0 | Drukshasovn tha " 20
Sukumara Gritha N 5 0 LO‘}MS;:LVR ; | 4
ppgdya Grithe T8 Kasthuryadi it o 4 0
Agnsbi)y;: ét:sul;una : (3) ‘g i‘;seié(}achurr)m Vzl.hnk.n }z):;« ];29 (3) 2
é%nnmmsn 11)3,usu vana 2 0 | Rasy El?:srlnl;ls per Doz, 0 6
K;I};gflizw {123'] " 18 | Asana Vilvadi Thail, 1)8541 ola. 2.0
Kusth yf N dL }(1 A ”» 3 0 | Pinda Thaaily, (oi oz. 1 8
B\Idsh bu}«}}&- l } o " 10 0 Balaguluchyai Thy pnbwent) 18
M_‘Lhn VJ'l)mg')Edl Leha . 2 0 | Balaswagandhad; T(Llllai )8
M;df;usxlujl‘:i Im?::r-m - % 8 Sabacharadi Thaila il % g
Musalyadi Hasayem :, 7 8 Dh:m\\v;mtt;.nri Thaila medicated
Narusimha Rasayana 3 9 : (S yer oz, 3
Patavaladi Loha ) T 0 I\.sheembgil;;;];h:;lu medieated 0
oz ” 2 8

For further Particulars write to:- ’
THE MANACER.

“swarasvar SWARAJYA PHARMACY

_ALWAYE. ALWAYE, (

Telegrams:—

Travancore.)

A NEW SERIES OF TEXT-BOOKS FOR THE TEACHING OF ENGLISH TO
BEGINNERS IN INDIA.

THE NEW ERA ENGLISH READERS

PRIMERS FIRST & SECOND & BOOKS I, 11 & 11
Ammas 0-50 060 080 0-10-0 and 0-12-0 respectively
IH. CHAMPION, A, 1.ES. (Three Books)
|Dr. JAMES H. COUSINS, . LIT,, (Two Books)

M. S. SUNDARESWARAN, m.a., L.T.
By and
A. S. VENKATARAMAN, 5.a., L.T.
Highly spoken of by eminent educationists and are in use in schools
throughout this Presidency and a portion of Bombay Presidency
These five books have been brought out at an enormous cost and
time after judicious thinking and consultation. The books have been
tested in many institutions and found to satisfy the needs of Indian
children reading Iinglish upto cighth standard.

Fdited by

Some of the more noteworthy features require to be mentioned
here. There is a progressive scheme consisting of words and phrases,
real language units. Desides, duc attention to grammar is imparted.
There 15 a grammatical bias underlying each lesson. It is obvious that
grammar in the early stages cannot be formal and must be largely an
essential part of language acquisition. This principle has been recognis-
ed in a large degree. At the same time, one will be attracted by the
questions and exercises at the end of each lesson.  They are meant to
assist the children in dcquiring a real command of the linguistics.

Schools where the readers are in use vouchsafe to their merits as
superior to other readers, in that the lessons are carefully graded,
intermingled with dialogues, giving prominence to Indian life and
scenery. The editors have suggested that vernacular should be used
wherever necessary,  We are sure that at the very perusal of the readers
every teacher will pronounce them to be good.

Lessons are profusely illustrated appropriately to the subject
matter of the lessons. Every book contains a tricolour plate of an im-
portant lesson.

We request the teaching public to make an expcriment on our
Readers, and it will be to their best advantage.

Specimen Copies will be supplied on application from Heads of Institutions

B. G. PAUL & CO,,

EDUCATIONAL PUBLISHERS,
12, FRANCIS JOSEPH STREET, MADRAS.




DHANA BASEL MISSION BOOK DEPOT
e MANAGALOEI?IE.
AUSADHALAYA . EXGLISH couPoSITON FOR HIGH S7HOOLS N INDIE

Q. RS
AN S e e
b.\\’\’\.\—:;‘ == DACCA ( Bengal ) By K. Srinivasa Kini and K. Bhavani Shanker Rao. Price: Re, 1.—8—0.

Written in accordance with the Madras 8. S. L. C. syllabus—Concentric

—ADHRY -
° HYAKHA plan—book divided into three parts, each covering the work of one form.
JOQes ehandra Ghose, M. A, F.C.S. (London) A simple but full exposition of the technique of Composition, Exposition
Formerly Professor of Chemi.siry, Bhagalpur College and exercises ba.s'ed on excellent literary passages. Complete with 'model leffters,
B hes: 8e. stories, biographies, essays, and story poems——all selected from eminent writers.
Otheg7/4rasl:c ez.-}%hyszBzi\zar. Caclcutta. 213, Bowbazar Street Calcutt Dispenses with the need for a separate book of story-poems.
rand Road, ittac » Lalcutta,
CPanin) Burdad: alcutta, Chittagong. Patuatuly,(_Dacca),Lahore. OPINIONS.
Guaeanteed wbsolutely Pure aud Genuine Medicine : prepared sbyi Though many books on English Composition have recently been pub-
Ayurve(()]icdS:lvsm.'tf. . (ljlatal'ogug are sont {ree on application, strictly according to the lished, this book stands prominent in its charming presentation of topics.
n deseri IRZAII(’(IXEXSE&}K' PEC Cription s ave give. gratis wigh great cure The Indian Educator.
(P & with Cg ](SWARNA SINDUR)_ o Its illustrabive exercises are particularly well-selected and will stimulate
ure & with Gold) Rs. 4 per tola. healthy imitation. The Bombay Sec. Teachers' Association Journal.

A wonderful specific for all diseases, [t regulates the

vitaliiy, mental aud physical vigonr and toaes up tho sy,vu.m”‘“'"”' bile and phlegm, ineroasos The lessons are well arranged and the chapters on preecis, letter writing

: and the essay are particularly good. The book will create in the pupils a taste

SARIBADISARSA. Rs 2-12
A wondertul, ingll-llillg(ﬁnglié&o for all sorts of blood in”,ﬁ?{i‘?er' M for the language. The Hindu Educational Supplement.
NJIBAN.  Rs 16 per s '
I Ad\:le-_\' power‘ft_zl and offective m.edicinc for the rc:ior:uLi(?xI(i?llnszse:i-"-ll‘t ; 2. THE COMPLETE ENGLISH COURSE:
' ImmO‘Al‘-léOXLI‘)X‘ gx&f‘sﬁl/gﬁ \};81(1; Lh‘llt(?vcrv mun should have, Y and energy, By K. Srinivasa Kini. Second Edition. Part 1 As. 12. Part II Re 1.
, y d S g, 9 . ) ) . . ' . . '
A groat vemedy for all fo?.;ﬁi,d?i;;,' 50 doses, Rs. 5. Suitable for the Fourtl and the Fifth Forms of the Madras Presidency.

A popular series, now in its-Second Edition Merits of the First Edition

O U R SC H OOL P U B LICAT] ON S considerably enhanced, Some difficult pieces replaced by simpler but equally

good ones.

I,  Garuda and Anjancy .
9. Avatars of Visl jneya " ()_4__0 Tixercises, notes, new model questions and suggestions for library work
o ‘ 5 OL visinu 0 4 follow each selection. Exercises cover voeabulary work and the Grammar and
3. {eius Christ 5 0_4‘0 Composition syllabus for the S. 8. L. C. Course.
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Education as Training.

3y Pror: DEwWAN CHAND SHARMA, M. A.

——f—en

Once Mahatma Gandhi described education as the training of
the hand, of the head and of the heart. It is a simple and arresting
definition, though like all definitions it is incomplete,  But still it is a
fairly workable definition, which can be used to serve as a test of any
educational system. Judged by this definition the schools, the colleges
and the universities in this world should produce persons, who can use
their hands dexterously, who can use their brains, and who can feel
healthy and wholesome emotions. In other words, education should
aim at the complete and harmonious development of man. It should
not devclop one part of a man at the expense of another, nor should it
foster one faculty at the cost of another. It should produce men, who
can live complete and rounded lives, and not those who lead freakish
lives. Thus in a good educational system there should be room for
giving free play to the emotions of a person, and for giving exercises to
his brain and to his hands.

But our educational system does not fulfil any of these functions,
Can our students think for themselves? No, not even one in a thousand
is able to make up his mind about any problem for himself. He can
repeat glibly the views of others, but he cannot form his own opinions
about anything. In other words, he can learn things by heart; he can
even assimilate what others say; but he is deficient in critical faculty.
As regards creative thinking, he can show nothing for his pains. This
is the reason why so many of our students look like imbeciles after they
have finished their educational careers. This is also the reason why
our schools, colleges and universities have not produced many first-rate
thinkers in any of the domains of life, in arts, and state-craft. OQOur
appreciation of literature is second-hand and is dominated by the
standards which others have laid down for us. In our love of the fine
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arts W \:‘z»r‘c. led by others; in O/{;r understanding of science we

follow ofhere. qnd‘ih’_out notions of state-craft and economic policy

we are incapable of giving a new lead. In vain do we look 'p(I) ”'} P

a Middleton Murry, a Bernard Shaw, a J. M. Keynes, an ()1;3”“(;]“ 1{0r
ynes, ¢ r Lodge

slavishly

and men of their kind.  Of course, there are some men of outst
> me nuts

e s . andi
ability in every department of life in India nding

) .

ty ut  their numbers

o ) o . 2 crs  are

n;éh{blbl(, when compared with the numbers of those, who are inc bl

negligible wh parec se, are mcapable

of 2 ¥ (‘:lltICdl or creative thought.  Love of conformity in eve '[l i

is bred in our bones by our educational system, and thd ol
' b al syste ere are very few

who can dare be rmna g s to b i,

darc be original.  To be original is to be ostracised in India '

e quI]\"l(:lrcd“o(c;s]r\ourdcducntional system provide for the healthy play of
-0 simple work-a-day cmotions.  The study o try s “

our emations. Sut instead of doing so, it }C);lf}'l)(:rtztxli;\lsJ}:)(;:Idnds\ df)l')
.(;c:)gr{;phf_\']afld history should give wings to our in]’Igin'lti(]);m()ll)l)l;
instead of doing so, they degenerate into barren cats v‘ 5 e
and places. Iven the Victorian virtues of sclf-cor?;lrt(;lllotz;fikr(l)(f)\\'llh‘lllnr('xs
n_nd sclf-reverence do not find any scope for d(.-volopm(;nt in our ¢ (1: {?'L’
tlona.l system.  The result s that our educational system war L “ld:
emotlopal side of students. It produces persons, ;\'ho 'nx(- })1511 | l;
obsc.ssxons and inhibitions, in other words, persens \\"ith n]( 4 91
cravings. This 1s but natural under the conditions, when fear 1;1 .
love is the basic principle of our cducation.  The s’tudcnt doljl'[ ot o
t.o be good, he is only afraid of being bad and degencrate (()b N
tmn.a‘l system should not, thercfore, inculcate a negative x.no lllr 'L'd“‘f“'
positive morality,  Defore a student learns what it is t(; be rl‘l I,
knows what dishonesty means.  Our fear-ridden  svster Lf PR,
therefore, produces emotionly starved persons. ot of e

e
ation,

N .
But the chicf defect of our educational system is th

not make any provision for the training of the hand

kind of disinclination to manual labour of any kind

at it does

It produces a
met the Manager of an English daily, who pointed to It\Ih(l)st dl::)fn*g "1?'0 I
educational system with extreme regret.  He said that ever LC:,O, olur
reccived a stream of educated visitors, who wanted one job 0}; '( ‘L}} ]-c
All these persons wanted the kind of job, which they thou rh:no't “""-
respectable.  For instance, they preferred to be clerks on a ; : N !)C
t.:mcc and not anything clse even on a fairly decent sala m;;“ -
liked to be a workman on Rs. 20/- a month, but cV(‘l‘\'(;;]C‘ i\ 10 e
a dcespatcher even on Rs. 14/. a month. They thoug'hvt it bc\t:fltu t(.) b(.:
in an office than in a factory. This, he said, was not the u;'to 1“‘”“
the persons, who came from countries other than India. I;ct lt}i;de '?rf

American on his establishment, who was a graduate of one of tt
: he
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American Universities.  After remaining unemployed for a long time,
he went to my friend for a job. He offered him a job, which involved
a lot of manual labour. This the American accepted gladly, and made
a success of it. But an Indian in his position would not have done so.

The time has, thercfore, come, when our education should be
given a vocational bias.  But this does not mean that we should have
separatc vocational schools only for some of our children. Ve might
have separate schools for highly specialised things, but for our ordinary
purposes it would suffice if we could give a vocational bias to our soO-
called liberal education. In other words, the training of the hand should
be made compulsory in all cducational institutions, schools as well as
colleges. Every student, be he a student of literature or of Science, a
student of history or of economics, should learn the use of his hands,
so that he could leave the school or college not utterly a cripple so far
as manual labour went.

It is only this kind of educacion, which will produce the right
type of citizens. Without it the products of our cducational institutions
will be dreadful freaks and not complete men.

The Hostel System.

3y MRr. BankiM CHANDRA RAY, M. A.
———fe———

The greatest drawback of the educational system pre-
vailing in India of which teachers are painfully conscious is the
absence of healthy atmosphere out of school hours. The un-
healthy environments in which most boys live, move and have
their being nullify the best teachings of the school. Moreover,
incapacity or lack of leisure on the part of many a guardian
renders home life inadequate for the purpose of sound training
which is essentially ‘a home industry’. Hence comes in the

necessity for school hostels—houses of residence for students

attached to schools—which are an important appendage to
Indian educational system.

Hostel life has the distinct advantage of placing a
pupil out of the daily cares and anxieties of domestic life. In

an Indian household which is a big concern, clashing of inter-
ests and out-break of frictions are, more frequently than not,

*
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met with.  Diseases and sickness which are also matters
almost every day occurrence cause distractions to l ]tqs o
whose first aim is to pursue a course of un-interpy t {«( neands
Hostel life thus freeing learners from worries and M
home life, provides for them g calin and pé;l(:(‘f ] e
which is congenial to progress and study. “Qj,,tilge S e
r?mﬂrks Mr. Prothero, “suitable :xccommodz;tion . ‘lé(lum’”
sight, quietness of study, cure in sickness and f’rr-itlrcl);z ({)ver-
“he rom

dor‘].xc.stlc worries, and only in hostels can these w .
sufhciently supplied.” s be

studies.
tions of
atmosphere

The hostel system is an important means of 1
order and discipline into the Jife of students. Und\e the
ful care of a resident superintendent who is ip lor p Wiltc}.l-
the conduct of the boarders is systematised and i(l) (’_‘f“’”"l-_\‘v
regulated by proper study and suitable rccr(e'ltio ]L”I o
fosters corporate life by deepening the £ the Toste.

ringing

] { also

ter ove for the hoste] -

the school, hostel world being an epitome of the world ni o
> u

Another advantage is that the vescd problem of reljo;
ciation can be casily tackled by the establishment flhdious
tional hostels.  No wonder then that a oo
attached to hostel life in Furo-America. Student

generally found to reside in school hostels gmun ?lth-crc e
many “Ilouses” under particular teachers ; 1k ped-nto 5o
traditions of their own. ndwith

tside,
edu-
nomina-
sreat importance g

special

One must conclude, therefcre, that although the
system lacks the potent tie of natura] :1ffcctionb )
educators unique oppertunitics for developing thc’v
ties of their young charges. ?

hostel
1t offers to
arious quali-

Vocational Education for Boys at the
Secondary Stage.

By MRr. K. SAMPATHGIRI Row, M. A,
(Concluded from April issue.)

Another regrettable feature of the drift to which many young
men reconcile themselves is the acquiescenee in a life of parasitism.
This may be due to reasons beyond the control of the young men.
Whatever the reasons, a new ideology vigorously and persistently pro-
pagated that no individual physically fit should permit himself to live
the life of a parasite, scems to be a crying need. Lincoln said, “Edu-
cated people must labour,  Otherwise education itself would become a
positive and intolerable evil.  No country can sustain in idleness more
than a small percentage of its numbers. The great majority must
labour at something productive.””  And in our own country, Mahatma
Gandhi has interpreted the famous teaching of Karma Yoga as expound-
ed in the Gita in a literal way, that he who does not labour but partakes

of the common stock is verily a thief.

Practical instruction. It must, however, be stated that in this
matter Indian voung men find the ‘times out of joint’ and are more
sinned against than sinning. Literary education, from the elementary
to the College grades, has been so purely academic, so much a matter
of mere reading and writing and exercising their memory that young
men trained in this system should not be blamed if when they grow to
adolescence they are singularly inept at practical work and have no
inclinations, much less aptitudes for occupations requiring manual-skxll.
It is true that according to the accepted theories of Educational Science,
provision is made in the course of studies in Elementary and Middle
Schools for practical instruction of some kind. But they adorn the
syllabuses and are rarely reduced to practice. And yet unless due pro-
mincnce is given to practical instruction at the lower stages, we shall
never have laid the true foundation for any scheme of prevocational or
vocational education at a later stage.

The chief difficulty, however, for the proper provision of Practi-
cal instruction in our Primary and Middle Schools has been the lack of
equipment, absence of well planned, graded and purposeful training, and
a wholly inadequate appreciation of the part that such instruction plays
in the education of youth.

The problem of equipment for every School need not prove so
formidable a difficulty as appears at first sight if practical instruction
classes could be opened on a co-operative basis—several institutions in
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a town contributing towards the maintenance of, and sending thei
children by shifts to a single well-equipped Practical 'I‘min‘ilu- llnh tute,
And expenditure could be kept down to 4 C()nSidt‘I"ll)lt’( g n)n ”ftfmie'
enthusiasm and resourcefulness on the part of in*at;lxtct(v extent by the
of utilising raw material cheaply available n thn. i the matter
out saleable material like fans, fancy ”
envelopes, mats, buttons etc.

- locality, and turning
articles out of coloured  paper,

Educationists agree that pot
S agre c merely the ; , ,
but the hand and the eve have to b tmined}i)(.fo,.o mind and the body

! | ANV Bercon’e
tion may be said to be complete. Y persons educa-

Every i

‘ D Pupil needs this traini WV

have also to realise,” says a recent ite “l ' - i N
nter, “that’the mere aeademic type

of boy—the linguist, the historian, and the matl

to gain if their curriculum includes s athem
They, too, necd work besides liter ‘
creative,  ‘They, too, need some
in purely intellectual tasks.....

all stages, we deal with th

atician- -have much
ome amount  of manual art.
ary composition,
corrective for the
.. By intmduning
. e problem mope
higher output of fist-rate thinkin.
‘class-room’ subjects. ... ... ;

which is definitcly
long hours spent
art and craft work at

©ostentifically and secure a
durmg the
. oo These studies, the
to reccive a warm  welcome in the schoo)
. . . T S.

primarily intellectual character of Second

i Secondary
realise that arts and ciafts, properly used ’

) _ : Ty used, o
basis on which we build; at the sanie timc, tl

i s they will be - weontind i
gredient of that more harmonious systew ( Y Will be an essentiad in-
) . Bde ow
ing and to which the best thinking of the
which physical culture shall unite w
hand and eye.”

time dirceted to the
refore, should continue
Without forgetting the
education, we should
an broaden the jntellectual

f‘rds which we are work-
X day is urging us, a system in
ith the training of the mind and

It is not merely in the interests of |
need better and more practic
ary Schools, but with a view to the discove
habit-forming purposcs.  These aptitur(].cv, ey o
in life, but when they get inhibiteq o\\'inub to |
their development, it becomes difficult :)\'hf) ack of
reached for the individual to bend hig wil] f:)n ;hc
.tion of these lost aptitudes,  Apd the habitcl o
mstruction foster are of no lesg imPOrt'mceJ It ha

dhce. s been observed that

one of the main di ‘neces betw “

! . i ‘dlfft:rtnceb between General Educqy; .
Kducation consists of the fact that while thedf ation and  Vocational
training, the latter aims at habit-tmining Oriner
cxist for such habit training, the '

al instruction i{:)nzoniuu.s education that we

ur Primary and Sccond-
f aptitudes, and for
are manifested fairly carly
opportunity for
adolescent stage 15
recovery and wtilisa-
that courses of practical

alms at faculty-
b and the earlier opportunities
& ——

er—for they would help so far as

Indian pupils are concerned to Beutralise the disinel
sinclin

ation and lack of
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temperament that are formidable obstacles in the way of Indian youth
taking readily to practical and technical pursuits at a later stage.

Prevocational Courses. Due provision must thus be made for
compulsory practical instruction at the elementary stage, and to the
largest number possible at the secondary stage. (Thisis only a com-
promise in lieu of the ideal of compulsory training for all owing to
practical difficulties under our present conditions, like want of sufficient
resources in equipment and by way of trained instructors.) The nature
of Practical Instruction at the secondary stage will depend upon the
facilitics available; but for purposes of illustration, the following may be
sugysted: gardening, cardboard modelling and book binding, hand
carding and spinning, fretwork, spray work, drawing and painting,
simple lathe work, weaving of net-bags, tape ctc.

It is along with such practical instruction that we should consi-
der the question of introducing pre-vocational courses in secondary
schools.  These would be optional and would provide for the prelimi-
nary training of these, with a non-academic bent of mind, or those
whose private circumstances require their early entry into an occupation,
so that they might be fit to finish off later with a full-fledged vocational
course. Thus, for instance, a two year prevocational course at the end
of the secondary stage, with an S. S. L. C. Certificate, would lead to a
diploma course, of a longer or shorter duration in a Technical Institute.

The basis and traditions of our secondary schools being purely
intellectual, it would be doing violence to accepted nomenclature to

‘term the courses provided in them, of not more than 7 or 8 hours a

week at the most, as vocational courses. They can, in reality, be no
more than prevocational courses, and much confusion of thought that
unfortunately prevails would be avoided if this clear distinction was
clearly realised, and its implications always borne in mind. ““There is
danger that haphazard intermingling of vocational and general study
may defeat the very object which it sets out to achieve.” This warning
sounded in ths Government of India Circular already referred to de-
serves to be laid to heart, While, therefore, the prevocational courses
provided at the Secondary Stage could serve as a watershed for the
diversion of youthful talents, it would be too much to expect of the
courses that might be introduced at this stage, where academic studies
still preponderate, as fitting its recipients to enter immediately upon
wage earning professions or occupations. Itis only ia well-equipped
Technical or Vocational Institutes that such training could be given
under conditions nearly approximating to those that the trainees may
have to face in real life. “The saddest mistake which many well-mean-
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ing enthusiasts in the new movement have made” remark the authors
(Charles A, Porser and Charles R. Allen) of “Vocatsonal iducation in a
Demaocracy”, “has been the attempt to give the same students s
of a course of instruction which will at one and the same
tor College and for immediate wage earning.

ome sort
time fit them
Vocational truming
should follow, not accompany, general education, and it should be built
upon the largest foundation of general education which the vouth
\\.'illing and able to lay before he undertukes traming for
tion or pursuit,

15
an oceupi-
Once, howevcer, he has entered upon this training, its
controlling purposc should be to equip him for the work he

Wants
to do.”

The courses that may be introduced
for prevocational training may be broadly
(1) artistic; cluding such subjects

at the Iigher Secondary stage

classified into five group :
. as Music, Drawing and Painting,
as appiied to commerce for purposes of advertisement, Book-illustration
C:wtoons cte., photography and process work, cuarving, engraving and
mlay work, (2) Chemic al industries like the manuf
polishes, syrups, dyeing, silvering of ¢l
tacture, Pharmacy ani tanning, (3)

actore of Soaps, inks.
ass, electroplating, drv cell manu-
' Mechanical and Electrical like
Mechz‘un.(:u] sho'p and fitters’ work, foundry and moulding; clectric wiring
and fitting, Printing, (4) *Agriculture, rural cconomics, Pedagogics,
(5) Commercial  subjects  like Accountancy, Banking, Practice of
Commerce, Co-operation cte.

Considering present standards of attainment in Fnglish on the
part of Secondary students one would sugpest Typewriting and  Short-

hand to follow a full fledged secondary course, instead  of recommend-

ing it, as often happens now with sad results, to those who do not make
good in the academic subjects at the Sceondary stage,
Vocational Courses. Such  training as may be provided in
aming  professional standards
in the first four groups wentioned above. Al that can be attempted in

Generai Institutions will not suffice for att

two years 1s to give the background of theory necessary, and a certain
amount of practice.  Where, however, courses in continuation are not
available 1n existing technical institutions, arrangements must be made

by the ducation authority, with private companics when necessary, to

4. . Mr 5. V. Ruma Moorthy, M. A, L c¢. s, in o lecture delivered

last your (10—2--33) advocated that 507, of the students should be given
agriculture, 30° industrial mechanics and 20, other subjects. The widespread
interest in rural recoustruction would indicate the need for a course in Rural
Ecouvomies.  Pedagogics would lead to a short course in » norinal sohcol and

train teachers for lilewentary Schools,
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provide places for these ‘apprentices’.  In subjects of group o above,
the courses that may be provided in schools may themselves prove
adequate. It is only then, so far as the teaching of commercial subjects
is concerned, that vocational courses can be said to be feasible at the
; i : i institutions,
secondary stage in the existing general educational institut

The above suggestions assume that the young pl‘lpil is able to
choose and enter upon a pre-vocational course in the Flfth' 1*(?rm stage.
Can he or his guardian take a wise decision when. tbe .pupll is .yet ,S;Jl
voung” Public disapproval of such early spccmlxsatlor}s, as 15 we
i(nm\'ﬂ, is strong in India. But if pre-vocational or vocanonaleduc.:at'xon
is to be introduced in the Secondary stage at all, such carly specmh.sa-
tion secms incvitable.  And it is to ensure that the choice shall be wise,
that practical instruction classes at the carlier stages are suggested for
the discovery of aptitudes. Individual records of such aptxtt?d‘cs shall
have to be maintained and be available to High School authoritics  and
guardians.  Another provision  that  scens necessary under present

. . : ) ] O otaling a4 Bre-v ional
con litions is to make it possible for a pupil taking a pre voeat

- b s midc at the
course to revert to the general course, cither in the middle or J..t 1

. e e-vocationa
end of it.  Thus for instance, at the end of one year, a pre-vocationt

. L is ability to
course student may, by produciag satisfactory evidence of his ability

cope with the general course leading to a College, be taken back to that
course.  Or at the end of the course, he may be permitted to take up
only the group of subjects leading to the College .Classes and ‘not be
required to take the whole course over again, This cun be easily pro-
vided for by introducing group passes at the end of the be‘condary Stage,
Group A comprising subjects compulsory for those going up to the
College as well as those taking up the pre-vocational course, ‘Group B
cOlnpfising the optional subjects. Such provisions are pecessary SO
that the early choice in the V Form may not prove irrevocable, and will
go a long way in allaying public apprehension in the matter.

Vocational Guidance. Another device much advecated and to
some extent practised in western countries is the prO\fiswn for expert
‘Vocational guidance’.  Much has been \\'rittefl upon it and we le:}m
that a course in the subject figures in the Curriculum of the . Instx"uct%on
of Education in the London University.* From a very illuminating

‘book called “Predication of Vocational Success” (published in 1934)

recording the investigations and results of Prof. E. L. Thorndike with
o

9. There is, besides, in England a Vocational Guidance Department

ttached to the Nutional Tnstitute of Industrial Psychology.
ablid
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five others® one gathers however that such predic
the whele less reliable than  the untutored ke
pupils themselves, young as they are, have bee'n found

more nearly to their later carcers thay the decisions ne o correspond
or the findings of outside experts, The A
ment of India Circular to the
ing suitabe cxperts who would

ation by experts, is on
S and impulses of the

| of their guardians
reccommendations of the Govern-

Local Gover

.mt Governments < provide for train-
advise vy ‘
‘ Young men and women in regrard

to their aptitude ¢ itness for ;

: ,al utude and fitness for particular careers Suitd
reglons’ seems, therefore, somewhat premature T otited o different
There is need, how

re I8 xd, ever, for the epong:

reation of Juveni

' venile
ve . will prove g
way of providing celiable data ang means of
vacant to young ien who otherwise

and somctime prove gullible victing

Burcavs in every province,  Thege bl
great blessing in the
O employment and situations
(nfg without guidance of any sort
of unsc
| | Inscrupuloys bscudo-cmployers,
Conclusion. 1If Vocational Education hyg —
\ one o ‘ 4S5 not
headway, as the nced that hag long heen felt for it
because the problem has b ackle N vt s
o S been tackled only fron the sid
cause the problem has . : s side
dual, his needs fancied and real, in other words nostly
. : S, & - e M
of the educationists. But as we have tried to point o the side
of the ' : : . mt o
arc two other factors of cqual importance, to be t b
tion, viz., firstly, the deve : owi
, , firstly, the development of economic and industrial life i
country and the active support on the part of the Seat o oy e
) 3 3 « A { : ) (l (:
development, and, secondly, the existence of crafts ‘
- M M ! V o
agelong traditions and with guild organisations mo

o

made as much
of the indivi-

above, there
aken into considera-

to effect rapid
and professions with

o re or less cffoetiv
‘ing ; se - . ss cifective
surviving to the present day, and faced With severe compotiti f )

petitton from

he more highly organise ituli
the more highly organised and capitalised  economic nd ind o
syvste i 1 > N 1 : ’ anc ndus ‘
systems of modern times. The consideration of the fipgt of tl ustrii
) BT . . ) R ) - P
necessarily raises high political 1ssucs, which for y e Tetors
° 1e

- A L . i time being  are
beyond the purview of the educational reformer P

factors would point to the necessity  of (7cndnrtir;l 'hc' SCCO'nd' e
g cconowic surveys
lzl regarding the utility and
along whie 34
reorganised, or reinforced, the scope that vxi{.:t? h{‘:l’ Ell::[zar?iicfl fto "
instruction in these in public institution, cte. Until these t\\'(f’ o
arc borne in mind, and the problem of Vocational Education i
ached from all the three sides, with the State ‘ N

in every region with a view to arrive at dat
extent of existing trades and crafts, lineg

aspeets
appro-
m(-rchants, cmployees,

. 3. The investigation was conducted between 1921 and 1939
into the possibilities of guidutice ut the age of 14. 1807 c¢useg u;e. : t-o i
tho report. The errors in vocational advice are oxposed and the ot won,
clu.des. “that employers may fail to get labour proportionate to trlep'ort aoon
paid, and employees may not secure wages proportionate to their ub;;:iltry 'V’vages

inquire
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industrialists, and cducationists laying plans in close co-operation,
no satisfactory solution seems possible.  Meanwhile, the educationist
has no need to sit with folded hands. The problem of devising suitable
instruction for the hand and the eve, practical instruction or manual
training, by whatever name it may be called, devolves primarily on him,
And this, if successfully attempted, will lay the foundation of all pre-
vocational or vocational training and create the atmosphere for practical
training which is so much needed as a corrective to the purely academic
training at present in vogue : when this atmosphere is created, and in-
dividual aptitudes developed and explored, a great step forward will
have been taken in the direction of educational reform in our country.
One may then trust that the present vrge for introduction of profitable
vocational courses will bear fruit in due course, other circumstances
operating favourably te 'give that urge the nccessary scope and condi-

tions for carly and effective fulfilment.

Adult Education in Theory and
in Practice in Modern India.

By DewaN Bauapur K. S. Ramaswami SASTRI, B.A., B.L
————— e

Sometime ago, Stephen Leacock wisely and humorously observed:
“Iducations are divided into splendid educations, thoroughly classical
educations and average educations. All very old men have splendid
educations, all men who apparently know nothing else have thorough
classical educations, nobody has an average education.” The intelligent-
sia in India to-day have an advantage in that they have thoroughly
splendid and thoroughly classical educations—indced too splendid and
too classical for words. The majority of the adults in India have no
education at all. What between the two—a thoroughly useless splendid
classical education and a thorough lack of average education—India is

in a sorry plight indeed.
And yet he who runs may read the writing on the wall. This is

a competitive age—an age of cruel crushing callous competition. The
other nations are forging ahead.  Even oriental nations, accustomed
to alternate cold and hot water baths of half-hearted praise about
spirituality and whole-hearted abu-se by Miss Mayo and . h.er ilk about
sex-obsession, have begun to butt into the race. Japan joined the race
long ago and is now an almost champion runner, Even China has

docked her pig-tail and compressed her alphabet and is spurting along
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like Atalanta. Burma has got tired of India and is trying to go her own
way. And yet we are where we are !

Very little reflection is required to realise that free and compul-
sory and universal primary education of our boys and gitls is our dire
and universal need and is the sine qua non of the achievement of our
Political and economic freedom. This is not the suitable place to go
to the political and economic aspects of our life. A periodical en-
larged electorate, now in the course of its incvitable onward flow towards
adu.lt SL.lffl'ElgC, if it does not go along with ever-cnlarging literacy culmii.
nating 1n cent per cent literary, is not only a were dclusion and a snare
but is a danger to ourselves and to others as well,

~ But have we really and fully envisaged the problem of universal
primary education while we talk glibly about it. The modern man adds
to his f:onfusion of thought in many dircctions a curious and lamentable
confusion of thought in regard to literacy and knowledge. It seems to
me that any day a man or a woman fed on the ideals of the Ramayuana
and knowing his place in life and filling it worthily and well is far
superior, though he may not know the alphabet, to a man or woman
who knowssthe mystic symbols in this or that script and knows that two
and two make four but has not got any of the disciplines that go to make
a person a good citizen or a devout mun or woman, a worthy member
of the civitas humans or of the civitas dei. Akbar was illiterate but
was onc of the wisest of men and one of the best of the rulers of men,

I would therefore plead for amplifying the content of our primary
education by leavening it with the ideals contained in the Ramayana :\n:j
Mahabharata and Bhagawata. I would plead also for retaining in the
future scheme of primary education such admirable elements as were a
vital part of the ancient pial school education—namely, mental arith-
metic, information about the names of months and years and seasons,
knowledge of simple remedies for simple ailments, elements of civics
etc. Whenever we approach the Government with a demand for more
and better primary education we have the budget flourished in our faces
and we are treated as Oliver Twist was treated when he asked for more.
Military Expenditure looms as the most formidable item of expenditure,
The ever-growing cost of public administration—which grows in cost
but not in usefulness—is the next charge on the scanty balance. There
are many other mortgages on the national purse and education is the
last of the puisne mortgagees. Let us remember the wise words of
Thorcau : “Instead of noblemen, let us have noble villages of men. If it
is necessary,Aon’xit one bridge over the river, go round a little there and
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throw one arch at least over the darker gulf of ignorance which surrounds
us”. An educated people who know the laws of health and strength
and who have knowledge of the laws of life and superlife and who cheer-
fully undergo conscription to learn to defend their country without going
to conquer other lands will be the best army in the world.

Why has universal elementary education not been making
real progress in our country? The want of funds is only one of the
causes of its slow progress. An equally potent cause is that there is no
adult education movement going on side by side with it. If the elders
of the present gencration have no literacy or culture they cannot be
expected to take a warm interest in the success of the battle launch'ed
against literacy and ignorance. They are either indifferent or hosFlle
spectators and not give the weight of their support in the great campaign
that has been launched and is going on a nation-wide scale against

ignorance and illiteracy.

Dr. J. H. Cousins quite recently pleaded that the object of adalt
education should be not an ever-growing educated clectorate but a
cultured humanity. Dut when adult education is as yet not making 2ny
headway at all, has even the ideal of an ever-growing educated electorate
emerged above the horizon? The ideal of a cultured humanity is as yet
far below the horizon.

Both primary education and adult education must spread through
many means and with the aid of many agencies. The class-room presid-
ed over by the schoolmaster and his ever-lessening rod is nO‘t the. onl.y
or even most important element therein.  The visual instn?ctlon side 1s
even more important than mere oral teaching. ~The Cinema and the
Radio, the Magic Lantern, pictures, maps etc., are quite indispensable
as aids in the war against illiteracy and ignorance. Nay, the verna-
culars must be vitalised and rendered plastic and ductile so as to express
and carry modern ideas and modern thought to the minds and hearts of
the people.

It seems to me that the most important and vital and vitalising
of all the agencies of uplift in our land to-day is the rural library and
reading room. The Rt. Honourable V. S. Srinivasa Sastri said some
time ago: “Of the few movements in India which, by their vigour and
promise of growth, tend to sustain the heart of the drooping patriot,
the recent Library movement is one.” I have already said that uni-
versal primary education of boys and girls will never succeed without
the development of adult education pari passw. But aduit education
will never thrive unless the Library Movement is extended paré passu.
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Just as many of our boys and girls lapse into illiteracy after receiving
primary education and thus all that had been done for them is lm(.km:
even so slightly educated adults will lapsc into tliteracy and :1>]l that N
done for them will be undone. We must remember at the same ‘til o
that if the Library Movement spreads, as it seems to try to d(; ( witho] t
the spread of universal primary education for boys and girl; and (l)]f
adult education, it will be a mere dummy. It will sound well 1:n ‘annu,ll
reports, but that is all. A library for the illiterate is like a picture- "lll('r"’
for blind men or like an orchestra for deaf men, Thus our mottd il‘loul()i
be one school and onc library for one village, ‘

1S

But the dumb books will never speak. At any rate, they will
speak better if there is a librarian who wil] make the knowledge con.-
tained in books, more alive than it would otherwise be. The world is
bettered by ideas not by words. If words are enough to save the world
the dictionary which contains all the words will do. But no ]c‘(icor;
has as yet saved men or nations. It has been said in Sanskrit tha‘t we
want not only the KOSA but also the ACHARYA and that of these two
factors the latter is the most important factor, The librarian is ‘ther-
fore the keeper and  the sharpener of the village mind, Hc:r(\ is L.;
splendid field of wotk for our cducated uncmployed.  They c:m‘ Scrv;z
themscelves and serve India as well if they do such a blessed work yiut
to do that work well they must get over their facile and fata) Super.iorit
complex.  They nwst be trained in institutes where the necessuary equi )y
ment will be given to them to fit them for rural service.  The ()rdii\'ul‘ :
school-finalist or cven the graduate to-day is a hapeless  bein ‘H)e
Fno\\’s much that is uscless to himself and others and manages togiorn 't
1t soon.  He knows so little that will serve himself and others Her::“t*
he has to be cquipped for effective rural scrvice. Mr, S, v R'u.n'um 'tli‘
has Leon telling us oftcn about “intellectual conscripti()n”,. ‘Bu(t i:l i)'
necessary to have a rural service training corps if the conscription is t(:
succeed. I would go the length of saying that a school-finalist or a
graduate should not get his diploma or degree unless he is trained in
such a rural service training institute and gets a periodical training by
practical service in a village for six months, Then and only then 2 new

horizon will dawn on our people and they will be fired by a new vision

But how will the Library Movement succced unless we have a
large number of books written for conveying to the people modern
knowledge in the vernaculars in a simple and assimilable form? Though
every vear the graduates of the University give a pledge that they will
muk: modern knowledge filter down to the masses, the pledge has . been
but o broken pledge all along.  How could that pledge be redeemed at
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all at any time unless the Government and the Universitics and the
Public stimulate the production conveying by means of the vernaculars
modern knowledge in a clear and attractive manner? In a poor country
like ours, we must bring out one anna booklets for the million convey-
ing modern knowledge to our people.

There is another aspect of the matter, In our unfortunate land
distracted by caste squabbles and colour problems of all sects we must
multiply common platforms if we are to achieve nation-building soon
and well.  The co-operative movement is one of such platforms. Quite
as important is the village library and reading room. Even the
co-operative movement is being invaded by the spirit of communalism.
At any rate the domain of knowledge is one where such a spirit must
not enter. It 1s in such libraries and reading rooms that we can foster
that spirit of unity which, it is hoped, will soon blossom into national
solidarity.

I desired to plead at the last meeting of the Senate of the Uni-
versity of Madras for the University realising its responsibilities in this
direction.  But the hammmer fell on my resolution from an unexpected
quarter as the meeting was dissolved for want of quorum. I do not
wish to say anything about the quorum rule or about the want of public
spirit which results in such want of quorum, The universities in India
have done very little as yet to spread the light of modern knowledge far
and wide, They have been but mere manufacturers of graduates who
were eligible candidates for employment once upon time but are now
mere victims of unemployment and nothing more.

Let us not lay the flattering unction to our souls that we are
introducing by the Library Movement, something which India never knew
before.  Our leaders have a bad habit of thinking and telling that India
has to borrow idcas and institutions for everything that is needed for
her uplift to-day. I do not agree with that attitude. We had great
Libraries in India in ancient times at Pataliputra, Taxila, Benares,
Ujjain, Vikramasila, Nalanda, Tanjore and other places. The. village
Pouranika, the Harikatha performer, nay, even the humble itinerant
ballad-singer, were great agents in the diffusion of culture in our land.
Let us not be self-boastful and scorn their aid in modern mass education,.
The modern schools and libraries and reading room are tending to
develop a spirit of levity and irreverence and have a cold secular lay

atmosphere. Let us go to the west for lessons in organisation but for

God’s sake let us preserve our soul.



Secondary Education in the Melting Pot

By Mr. K. S. VENKATASUBBAN, B.A. LT
A, L.T.

——t——

Sec . . .
incepti(;lr“hsea‘:;‘;):d(;t:r}l/riih;)foiLeavmg Certificate Scheme, ever since its
ly < ( ‘ cen‘tury ago, has undergone n

Chﬂn_ges. A.tlme there was when it was considered suf{? i £ s
studxefi Enghsh, a second language, Elementary I\Inthem]'m'ent lf‘il bupil
tnr)f Science, History and Geography, together with o arcmen-
opth_naI subjects. At first candidates were beine ex 0'ne e
Eng]lsh, Vgrnzlculnr, Elementary Mathematics, and{’on:ammCd Onl')’ i
subjects. Subjects like Elementary Science, Histor o mo‘rc ool
though tm}gbt in schools, were treated as non-exa}; .‘“"d' Ceosravhy,
and these in course of time, as might be expected, c"un]xlndtlon ubjects
as Ie.ss an.d less important. The study of the verm(m IL O s regarded
phasised in th.e beginning, in as much as the pupil%l stlufjlF (;V“S e
cular C?xnl)osltion and Translation without any [;rcscr’;cd()nl}y Ve
soon this state of affairs was remedied and the I)o‘n e s, B
the s.tudy of one or more text-books as in the cqsél ‘ r;mgnt Prtscribed
next instalment of reform was to lay down cour‘;;s fo hnghSh' The
known as B Group subjects, viz. History and »(;Lo(‘), 'Stlldy in what
Then came a series of changes by which the nurnl') ‘b”Ph)' -
of C Group subjects were sought to be repulated (’Ir‘h

the scheme has been undergoing changes from tin.l t e g s
not yet taken a definite shape.  The Director o Publia Toond it b
Madras has reeently issuced a questionnaire rel

are
Science,
and combination

. as
f Public Instruction in

R ating to . .
the S. S. L. C. course and has called for the exprei%ion the revision of

it way not be iappropriate at this juncture to consig
2 ) 1 o ¢
the existing scheme and propose certain

()f vie\vs. SO

v the defects of

] ) 3 remedies .
changes taking place in the neighbouring State of M; the light of the
sore.

THE MYSORE S. S, L, C. SCHEMI

The 5. 5. L. C. Scheme which is in force at present in t}

of Mysore compares very favourably with that of the Mad mgt 1 state
and it has cven certain advantages not present in the latt > S. L.C.
features of the schemc as it obtains at present are: atter. . The main
a. Ewmphasis is laid on the teaching of the essential subi

as DEnglish, a se o oy ubjects, su
Lnglish, “ sccond. linguage, Elementary M’lih ] .ch
Elementary Science, History and Grography athematics,
. . . Hte .

examination subjects and the student has to
. ¢ )]
tion to them all.  In other words, there I

All of these are
ay equal atten-
are no B Group or
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non-examination subjects, except perhaps Drawing which is
taught in Form IV.

b. The student has to select one out of a number of additional

subjects, among which may be counted academic, practical or

vocational, and aesthetic subjects. Thus due provision has-
been made for the choice of “appropriate subjects to suit

individual tastes and aptitudes.

¢. Generally speaking, greater attention is paid to the teaching of

the vernacular or the mother-tongue of the pupils.

d. A lower minimum is fixed for a pass in the Additional subject
than in the case of the C Group subjects of the Madras
S.S. L. C., in as muck as the aim is to determine the tastes and
aptitudes of the pupils rather than to train them for any
definite vocation. In other words, the burden of the C. Group

subjects 15 considerably lightened.

REPORT OF THE COMMITTEE ON THE REORGANIZATION oFr

PRE-UNIVERSITY EDUCATION.

Now, not satisfied with the existing arrangements, the Govern-
ittee in July

ment of His Highness the Maharajah appointed a comm

1933 for the purpose of considering the question of the reorganization
of Middle Schools with ruralised courses of study. Eventually the
scope of the enquiry was extended -to other fields and ‘what began as a
limited enquiry into the desirability and possibility of differentiating
courses of study in Middle Schools... ... ......developed into a compre-
hensive enquiry over the entire range of pre-University education spread
over eleven years under the control of the Department’. The committee
mentioned above has just published its report on the reorganization of
education together with the syllabuses and it will not be out of place to
consider here some of its recommendations, in so far as they relate to
secondary education. The main recommendations of the committee are:-

1. The Primary course should be one of six years instead of four

years as at present.

| Schools should be separated from General Schools.

2. Vocationa
must be located in

This does not necessarily mean that they
different buildings and be managed by different persons, but
that they should form separate units of instruction with

separate aims.
3. There should be three grades of schoolsi—
A. Primary Schools.
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B. Middle Schools—  (a) General. (b)  Voeational.
C.  High Schools— (1) General, (b) Vocational,
4. The periods of instruction in the above schools should be gg

follows:—

Primary Schools—6 vears.

Middle " 3,
High ve 3,

5. The medium of instraction in all non-lan

guage subjects should
be the mother tongue of the pupils.

0. There should be a Public Fxamimation

at the end of the
Middle and High School courses.

The full report of the committee containg very many valuable
suggestions, but the following are note-worthy from the point of view
of reformers of secondary education:—

1. The general and vocational schools have been separated and
this is a distinct gain from the point of view of pupils studying in both
the types of institutions, in as much as they are accorded different
groups of subjects for study with varying emphasis on the cultural or
academic subjects and practical or vocational subjects.

2. The practical or vocational training of the Pupils beging as
soon as they enter a Middle School, that is, at about the age of twelve
and lasts until they leave the High Schools, that is tj]] they are fourteen
or fifteen years of age. And as regards the kind of instruction provided
in the Vocational Middle or High Schools, the committee gre emph
cally of opinion that it must not be a mere tinkering with the problem
of vocational education or training but that it must definitely train o
pupil for some vocation or profession, so that he may earn hig living
thereby later on. According to the committee ‘the essence of vocational
education is that the person taking the course should. be able actually
to earn something approximating to a living wage at least at the end of
the course’.

ati-

3. The next point worth noting is the wide choi
that may be selected by pupils taking the general or voc
In the proposed S. S. L. C. scheme the subjects of study in the General
High Schools have been classified under two main groups, compulsory
and optional. The compulsory group includes subjects like English,
Second Language, General Science including Human Physiology, Ele.
mentary Mathematics, History, Civics and Geography. The optional
Group has been sub-divided into four minor groups as follows:—

ce of subjects
attonal course.
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A.  Humanistic group, including subjects such as His‘tor}f Ef
England, Geography and one of the follo.wm.g: English,
Sanskrit, Persian, Arabic, Islamic History, Hind1.

3. Mathematics and Science group, including _SUbJe'CtS like
Algebra, Geometry, Physics, Chemistry, and Biology-

C. Practical Arts group, including subjects lil.ce Domestic Arts,
Agricultural Arts, Industrial and Commercial Arts.

D. Music and Fine Arts.

| Syllabuses have been framed for most of these subjc'cts. Thus
we find tdhat there is a wide choice for the pupil . and he' might s:letcc:
the subjects according to the end in view. Sxm%larly thh. re;ar -
vocational education there is a very wide choice of sub]cct?. . he
following are a few of the subjects that may be chosen along with the
subjects prescribed for compulsory study:—

Wood-work, Building-trades, Automobile Mechanics, I‘DrinFmg
and Book-binding, Agriculture, Sericulture, Electric Wiring and Lighting,
Photography, Horticulture etc.

The subjects have been chosen with referef]-ce to the neetn]is olf)-::?t:
pupil and the possibilities of giving adequate training, becagse the ;, ind
is not merely to impart theoretical knowledge but ) to proYK_ie rea .
effective training with a view to preparing the pupil for a living.

4. The next point for consideration is the stress laid orx(:lm[:iriiltr;i
knowledge through the mother tongue of the pupxls.' The ( Ot' e
are convinced that ‘the mother-tongue is the best medlu.m ofimjnliucas "
in all pre.University classes and English need be substitute hou}l'd -
last resort’. Hence they propose that the n}Other-‘tor;lgue S N
adopted in all grades of schools in the tea(fhmg of a] :;m- attimpts
subjects. It may be mentioned herc in passing that alre Mythematics
have been made to teach History and Geography and evi? h:ve ..
through Kannada in the High School classes anq the resuhs teachli)ng ¥
very satisfactory. It is hoped ere long to provide for the
the remaining subjects through the vernacular.

From the brief survey of the recommen(.iations ou:ilmed z:lbo::
the following points would not have failed to strike the rea .‘ef e
humbly commend them for the consideration of the reformers:

1. In any proposed scheme of High S.choo] faducation due att‘en-
tion must be paid to the teaching of essent.xal subjects, such as Engl{sh,
a second language (Vernacular ora classx_cal la'nguage), Mather{latxcs,
Science including Biology, and the Social Sciences, e. g. History,
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Civics, and Geography. No scheme which omits any one of these sub
jects can be considered satisfactory. )

2. The study of vernacular or the mother-tongue of th il
should be given due importance and it should in no w o brS
This would also facilitate the tcaching of the subj
mother-tongue.

ay be neglected.
ects through the

3. There should be a wide choice of optional subjects, preferabl
arranged under several heads, to suit the individual cap’a(‘:)itie%m') )
aptitudes of the pupils. The instruction in these will to some exténtd?d
complementary to the teaching of the general or compulsory subje )‘e
if all the essential subjects indicated in (1) are included jects,

of study in the course

4. Due provision should be made for teaching vocationa) subjects
either in existing schools or in separate schools, and the instructim;
given in these must be truly vocational so as to cnable the

- oct pupils pas-
sing through them to earn a living later on, ‘ [

5. Time and place should be found for the inclusion of sy k
aesthetic subjects as Drawing, Painting and Music, at least to 4 linkl'tc‘d]
extent, though not as examination subjects. Considering the‘ ) lc
want of instruction in these subjects, it is unnecessary to Stré:;h;:t,
importance of including these subjects in all courses of gener ‘ ‘

. al e .
tion. cduca

Such in brief are the recommendations of the Committee apps
ed to revise the Courses of Instruction, and the reader would ‘le[)Omt-
to ponder over these and try to adapt them to suit his necds v
hope that within a short time the much vexed question of re;) ranizi
the S. S. L. C. course in Madras will find a satistactory solutiq’af]mng
hands of the numerous educationists of the presidency. on at the

Let us

The Training of Graduate Teachers®

By Dr. G. S. KRISHNAYYA, M.A., Ph.D.

B s 3

Scattered across the length and breadth of the country are 21
institutions for the training of graduate teachers. Ten of them are
managed by Government; four are run as departments of Universities;
fivet are financed by Indian States, and four are conducted by missio-
nary bodies. Of those twenty-one, only six are meant for women stu-
dents—two are provided by Government and four by Christian missions.

Representatives of these institutions have never met together to
discuss matters of common concern. Through the sharing of experience
and opinion much loss and inefficiency could perhaps be avoided. The
world has accepted the value of group discussion but true to the con-
servatism of the profession, the trainers of teachers have preferred to
carry on each in his own way and without the benefit of his neighbour’s
different experience. No doubt there are obstacles in the way but they
are no more serious now than were those at one time in the way of the
universities getting together. As will be seen from the findings of the
survey, there is such a variety of practice and opinion in the field that
the periodical gathering of those involved in the training of teachers 1s
likely to yield substantial results. It is possible that by joint diseussion
with others in the field, those differences might be reduced, and it is also
possible that by the same process some of them might be strengthened
and confirmed—which also being in the light of larger cvidence and
experience is much to be desired.

THE QUESTIONNAIRE.

As this is unfortunately not yet possible it was felt that it might
serve as a partial substitute to have a questionnaire embodying some of
the important matters sent round to the different training colleges in
India. So a questionnaire was prepared and sent to the institutions
which train graduates. The Inter-University Board publication, which
must be mentioned in this connection, containing Mr. Gordon’s survey
of the Training of Teachers, deals with the facilities and requirements
from the university’s point of view. The questionnaire was meant not
merely to discover changes made since the publication of that survey in
1932, but much more definitely, first, to collect the experience of the

* A Survey based on a questionnaire.
t Including the one in Mysore.
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colleges themselves, and secondly to obtain the opinion of the principals
and staffs on present practice and possible alterations.

The questionnaire consists of five pages dealing respectively with
1. The Training Course, 2. Practice Teaching, 3. The Practical
Examination, 4. Staff and Students and 5, What the Training
College Can Do. The matter contained in the questionnaire will be
evident presently.

Replies were reccived from eleven colleges. In view of the partial
response it is theoretically impossible to arrive at any valid generalisa-
ticn. Had all the Colleges co-operated, it might have becn possible to
pass beyond the present status of probability to one of certainty.  Un-
fortunately it is not generally realised that it is just as l)oss:il)l<: to
generalise about opinions held at a particular time as it is about condi-
tions prevalent during a certain period.  The former may not carry any
certainty regarding the rightness or wrongness of a spesific procedure
but has great index value.

L THE TRAINING COURS):

Subjects:—With data not exhaustive it appe

/ ] , ars that Principles
of Education, Iducational Psychology, :

ok Mcthods of Teaching and
School orgamzation represent the greatest common agreement. History
of Indian Education, Current Indian Educaticnal p

.. . roblems, Compara-
tive I2ducation, Modern Methods, Educationy] Handwork, Child Psy-

. T wper! , Jevr , . .
cholog)., Exp .rlmc.ntdl‘ Psychology, Y.ducational Classics, Physical
Education are required in one or another college but in no college are

all of these to. be found.  Nor is any subject in this latter list faught in
all the reporting colleges.

I'ees:—In some Government Colleges, no fees are harped, except
for outsiders who have to pay very heavily, s e mr’;,a, o

The highest fee charged i VLY, sometimes Rs. 500/ and morc
¢ highest fee charged in any . Lo -

5 “o 4Ry non-government institution is at 13enares,

Rs. 200-8-0, and it is interesting to note that here they have the largest

number of applications—10 times the requited number. There secs’
b

to be, therefore, no relation between cheapness and popularity

Duration:—The duration of one academic year of 20 to 37
weeks is considered by some to be all right for te :
the course could be extended over another ye
and activities, we arc informed, could find
tutions:—LEducational measurement,

achers in services If
ar. the following subjects
a place in some of the instl

‘ experimental psychology, class:
. + N . < . ’
room psycho-analysis, cducational handwork, administration of cduca-

tion, mfodern expertinents and problems, excursions, civies, and cnrich-
.nt of the presen jc i , ot
ment Of the | t subjects, forcign systems, and more practical work.
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The difficulties in the way of having a two years’ course are stat-
ed by some to be chiefly financial for the student and the management
of his school. Some of the colleges will need more accommodation.
One mentions, *“Conflict between Universities and Departments of
Public Instruction on the question of control” and ‘‘the unintelligent
criticism of people who do not understand”.

Post-graduate Degrees:—The pre-requisites for admission to
post-graduate work mentioned as existing or as desirable are Vocational
Tests, B. T. and three years’ experience, sound scholarship, ability for
rescarch and successful teaching.  Some Colleges are content with a
B. T. or L. T. or B. Ed. degree. Facilities do not exist in all the
colleges for starting a post-graduate course,

Amongst subjects taken up or considered suitable for research
are mentioned—Vocabulary Building Tests, Word-Frequency in the
Vernacular, Achievement Tests in the different subjects, Reading Interests
of children at various stages, Investigation into Scholastic and Mental
Tests of Boys, Place Names in Geography, Dates in History, Examina-
tion, Marking, Speaking Vocabulary, and Dacca which has had a post-
graduate course for over four years has encouraged research to a
remarkable extent and can claim 25 interesting studies,

2. PRACTICE TEACHING.

The amount:—All the colleges replying require some amount of
practice work, some as many as 60 periods and some as few as 12. In
Madras no minimum is laid down by the University. In Baroda two
months of intensive work is done by the students under training. The
variation of practice work done by a student in a month ranges from 4
to 60 periods. Ideally, according to one, it would be desirable for a
student to have altogether 3 months’ intensive work, according to
another 100 periods, but the rest would be content with 20 to 30 periods.
Benares feels that no hard and fast rule can be laid down as it depends
on the individual student-teacher. There seems to be no agreement

either, as to when practice teaching should begin.

Supervision:—The College staff seems to shz.:trfe, in varying
degrees, with the Head Master and the staff of the practl.?mg. scl'xoo_l the
supervision of practice work in the majority of the reporting mstxt\‘xtlons.
Practice teaching takes from one.seventh to one-half of the College
working week. |

Practising School:—The vast majority of the Colleges have their
own practising schools, and in addition, have to use several other
schools in the neighbourhood—some as many as 9. Training Colleges
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engage from 4 to {\sth of the total working week of the pr

actising
school or schools. &

Subjects:—Students are required te pr

actise teachinp i
' ‘ 1€ : 8 a maximum
of 3 subjects and a minimum of 2 subjects.

Marks:—There is no agreement regarding the number of
set apart for practice work or the ratio between m
teaching and those for the Practical Examination, In some institutiong
no marks are awarded at all bot in others 100 to 300 marks >ilre I(Oln:

murked for the work of the year and the i
: percentage in the 5
from 33 to 50. 5 he total v

marks
arks for Practice

arics

Supervision Teclznique:~—Kegarding the nature of

. cc supervisio
there is marked unanimity. In every case it is g : "

aid to consist j
. - o In a rov.
Ing the lesson plan, asscssment, criticism and suggestion !

' Co-ordination:——«Continuity and efficiency in the work of
Practice School can be maintained, it is felt, by close co.o serati of the
ween the staffs of the school and of the College, by closely lfc;liol(,)-n bot-
School Time-Table, by consultation with, and attendance of th;‘lslli(l)hcl\

0

staff and by having the practising school dircetly under the Colley
-re,

Model Lessonsi—Most of the Colleges
which are given by members of the college staff
are useful and should be continued. Some are p

arrange model lessons
and  believe thyt they
ot sure of thejr worth,

3. PRACTICAL EXAMINATION,

. Its Value:—Not all the Universities conduct practical examin
nation for the teaching degree. The few colleges who do not ‘h‘,ml,nd-
practical examination are against it as well as one or two othe e
consider it unreliable. The measures suggested for makine tLS) wh‘o
more reliable are more thorough supervision and greater weé’ ht'tv tfeSt
the year’s performance. Those who once had a practical e‘fgam"lbe Lor
and have dropped it have done so owing to financial conside;atiol:atl(}),n
numbers to be examined, the artificial conditions inevitable an(?’ tthe
nervous strain of it all. Instead, they would recommend )

. \ . joint discuys.
sion of the staff and reliance on the year’s work. seus

Marks:—From 100 to 300 marks are awarded at the sractical
examination by the Colleges which conduct a practical test, '[I‘l‘)i e
presents from 1/6 to  of the total for the whole examination ar?d e
independent of the results in the Theory Examination, Thes’e . kls
are awarded on the basis of one and, in some cases, two lessons T‘l’lxrx .
i5 difference of opinion as to whether a candidate should be pass'ed ifﬁl::
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has failed in his year's work, but the general feeling is that in border-
line cases college marks should help.

Examiners:—Nowhere are there less than two examiners, and
the number varies with the number of candidates. The number of ex-
ternal examiners is from twice to five times the number of internal exa-
miners. The examination lasts from 1 to 18 days and examiners are
found to vary noticeably in their capacity. Some can examine 25
candidates a day and some are reported to be trusted with only 7. The
remuneration varies from 1 Re. to 3 Rs. per lesson and in one case the
examiner is reported to be treated as state guest, paid T. A. and given a

cheque for Rs. 100 as well!

The Time:—The idea of having the examination a year later, in
the teacher's own school, does not find favour. The best time 1s consi-
dered to be after the course and before the examination in theory,

4, STAFF AND STUDENTS.

Pre-requisites:—Some of the pre-requisites for admission are ad-
mission tests, experience and minimum and maximum age. But they are

not universally demanded. .

Students:—The number of students varies from 30 in Baroda to
160 in Saidapet, Madras. Everywhere the colleges have more than
they can conveniently accommodate. In Trivandrum it is half as many
more. There seems to be great demand for training facilitie_s and .v'ery
adequate provision. The number of applicants for seats 1o Training
Colleges is from twice to seven times the seats available. Nor are all
the students applying for admission, poor stuff. In the different colleges
there are amongst others, some first and second class graduates and
some M. A.’s and some M. Sc.’s.

Staff:—All the colleges reporting have drawing and drill masters
and in addition some have 7 and some 9 members on the staff. These
members are from the ranks of teachers, headmasters and inspectors in
varying proportions, There are still comparatively few with research

- degrees in the colleges: in many colleges none at all, in a few as many

as two, in one case three. Contributing papers to conferences and
journals is not uncommon though there are some colleges where the
staff is not known to have published or presented any articles. The
Training College seems to be no congenial soil for research. After
joining the Training College, very tew have done research in education.
In one instance four members are reported to have done research of
some kind and in a few others two and in other cases none at all. Lack
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Ef leisure and facilities are usually held responsible. The

hours of work per weck varics widely in the different intitations. - o

It 1s two and in some over twenty, and in the rest betweenulrl)ODS;lxrzxoone
Z and .

5. WHAT THE TRAINING COLLEGE CAN DO

Research:— Al are agreed tha

research, but only a few are :quippetc?q;:) :ltl)e sf)ounegey should ‘undertake
ha\re already conducted research and experiments \:\ A lew colleges
which are necessary are mentioned funds, Icisurc: . ,g:.nEHTSt.thc factors
tory, apparatus, experience, bigger staff and g pr’qit‘iy'c ; O‘glcal !
the cc')llege, but funds and leisure are repeated ])l ‘ tshmg sc.ho.o]

experiments and research considered suitable );"1 ,e 1ma]0nty' . The
fearher but to them might be added the effect on chéi;e- o mentioned
ing, the education of bright and subnormal children rt(lnx o o pod-
and. growth, achievement tests and the relation of h:' e relation of dice
Indian school girls, cight and weight in

abora-
under

Refresher Courses:—The majori

s sesi— majority of the Colleges

. e es are 1de
of ti}ur ability to conduct refresher courses, but some %ecl tl CO“““V‘ l?t
versity should undertake it and some the Department e the Uni-

T’aim’”g of Head Masters and Inspectors:—The yae .
of -th.e Colleges reporting consider it desirable to have ¢ vast majority
training of head mastets and inspectors, and ubout‘ he 1‘} course for the
that the Training College can wanage it Some halt of them belieye
for the purpose. ne need funds and staff

' C(mt.act with the Alumni:—All the colleges k
their alumni, though not always a complete one. Am eep a record of
ma'de for keeping in closer contact are the mai.mcn ongst the suggestions
regls.ters., the arranging of lectures, socials and O]d“;Ce ,of employnient
pul‘)llc:mon of wagazines. These measures are no\,)O'ys })uys and the
tutions,  Only a few colleges have their own jou\mt'rll('d In some insti-

more are interested in the idea. s but as many

CONCLUSION,

Whi?e it is of value to know what the principals and .
sors‘of Training Colleges have to say regarding pre ‘h and the profes.
possible changes, it would be of no less dt’ﬁni(eI , Si('“t procedure and
V\'/hat the teachers under training think of the courg advantage to know
tions they would like to make for its incrcaseci cff-e 'and what sugges.
pOSc.d, therefore, to issue a separate questionnaireeCfUVeness. It is pro-
making the students in Training Colleges vocal on th(?r the purpose of
carnestly hoped that the opportunity will be utilized Is matter, and it is
colleges. o v o ‘ed by all the training
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Time was when a questionnaire received no attention at all and
all that was necessary to discredit it and justify indifference, was to call
it “American”. But now with the increasing realization of the need and
value of collecting data and the consequent growing use of this technique
in Dritain itself, there is hope that soon the questionnaire method wil]
be both understood and appreciated in India also. In several fields
there is no other means available for getting together relevant informa-
tion from a variety of sources, and, if, in such circumstances, the res-

ponse is partial, the possibility both of making surveys and of reaching

broad based conclusions is obviously debarred.

FEducation Through Marionettes»

By Mr. K. N. Gurra, M.A,, HigHER T.D.
GOVERNMENT NORMAL SCHOOL, ALLAHABAD,

AND

Dr. J. C. MaNRY, M.A., Pu.D., CHRISTIAN COLLEGE, ALLAHABAD

—

[(NoTE—The authors will be glad to correspond with readers who are
interested in making practical use of marionettes in teaching hygiene, economy,
thrift, co-operation, and improved agriculture. They hope to publish reports
of such experiments from $ime to time.
llowing volume a sufficient guide: “Dolls and
’ by Max Von Boehn. Translated by J. Nieoll, G. G Harrap and Co.,
A smaller and loss expensive volume that will serve the
dy's Theatre”. by H. W. Whanslaw. Wells, Garduoer,

Beginners will find the fo

Puppets,’
Ltd., London, 30s.
purpose is: “Everybo
Darton, and Co, Ltd., London, 3s.]

\Worthy citizenship through character development should be
one of the primary aims of education. If this is granted,
Intimate Rela- then we must for ever remember that character neither
tion of Hand- was, Dor is, nor will be, formed by mere talking and
work to Char- reading but always grows through the child’s doing
acter. something purposive ; that means, of course, purposive

from the child’s point of view. Hence the importance
use of real education.
both physical and mental, develops the
ctivity, accompanied with satisfaction,

of handwork in the ca

Purposeful activity,
understanding- Through such a
T e T - .

* u the preparation of this article we have received much help from
Rachet Gampert, Winifred H. Mills, Louise M. Dunn, and Waldo S. Lanches-
ter, to all of whom we make grateful acknowledgments. — AUTHORS.
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worthy ideals and truly social attitudes toward these ideals are esta.
blished—ideals, when pursued consistently, from behaViOUr-pattémg
some of which are reduced to habits and skills, These behaviour-pnt.-
terns and habits and skills, when highly integrated to conform to the
standards accepted, result in strong, well-balanced personality—the
ultimate goal of character education,

Through the legitimate use of handwork the well-established
principle of activity can, in an cffective manner, be brought into évén
our dullest, most monotonous, and lifeless schools, Soon they will n’o
longer mark time: they will be galvanized into fresh life; they will be
fitted to the child’s harmonious development—physical, mental, and
moral aspects of the child. .Fsthetic education, roughly the education
of the feeling-side of the human organism, without which any amount of
.attempts at character-building will be frustrated, can be inextricably
interwoven with our existing physical and intellectual education thr‘o‘u h
handwork, and mainly through the pfvotal technique of Marionvttei
Masks, and Shadow-plays. h

Children like pictures, particularly coloured pictures, in two

dimensions—length and breadth.  They like still more

Child Nature.  toys with a third demension, depth, or thickness: :m({

they like, most of ali, those toys if they move ;’al)mxt.

Children are naturally, when unspoiled by repression, so active them-

selves that they sympathize most readily with that in the environment
which is constantly on the move,

Morcover, children are generally very fond of wee things.
Marionettes fulfil all these conditions. Therefore they suit child nature
most if the puppets are made to do those things which are taken from
the chidren’s growing and ever-increasing accustomed environment
Besides these advantages, for us in India there is the additional fact tha;
the tradition behind the marionette lies deep in the country; hence it is
one of the most potent means of real education.

The roots of the family tree of the marionette are deep in the

life of Ancient Egypt, India, Persia, China, Japan and

History and  Java. Its great trunk springs from the soil of Greece

Form of Mari- and Rome; 1ts branches spread over Europe and reach
onettes. America.

Of all forms of the marionctte the shadowgraph is the most
convincing. The claborate art created by, the Shadow Theatre of Java
where it appears to have been raised to a fine pitch of delicacy anfi
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beauty, is of particular interest to educationists. The shadowgraph
theatre is in modern times frequently met in Europe and America.

Excavations in Egypt have proved that marionettes were
common in that strange land five thousand years and
Oriental Origin  more ago. In India too such performances are very

of Marionettes ancient, but now they are dying out.
either in Egypt The marionette has great antiquity. So an-
or India. cient are puppets that it is impossible to trace their

origin. It is quite possible that India, rather than
Egypt, was their first home. The people of India believed that puppets
lived with the gods long before they came down to  this world. There
is a story of Parvati, wife of the god Shiva, that tells of a puppet which
she made that was so beautiful that she was afraid to let her husband
see it, so she carried it away secretly to the Malay Mountains. But
Shiva suspected his wife and followed her. When Shiva saw the beauty
of the puppet which she was trying to hide from him, he fell in love with
it and brought it to life.

Another story is told in India about a basket of wonderful
wooden dolls that was given to a little princess. These dolls were made
in such a way that, when the princess touched appropriate small
woodcen pegs, one would fly through the air and return with a wreath of
flowces; stili another could dance, and one could even talk. \When
puppets were made to represent the gods, they were made of pure gold
and birds trained to talk were placed in their mouths.

The fame of these Indian puppets reached Persia and Turkey,
China and Burma, Siam and Java, in each of which countries the
puppets were different, and different kinds of temples and theatres were
made for them. Even the elephants carved for them to ride upon were
different in each country.

In India, China and Japan the great rulers were greatly interested
in puppets, and required their presence at court. We often hear of
wonderful marionettes which were one of the most popular entertain.
ments of the courtiers of Akbar the Great.

In Ancient Greece Archimedes, Socrates, and Plato are the names
of three famous friends of marionettes which have come down to us.
Archimedes, the greatest inventor of his time, liked puppets, it is said,
because he could devise so many clever ways of making them move and
appear human. Socrates enjoyed taking a puppet in his own hands,
asking it clever questions, and then furnishing equally clever answers.
These most unusual conversations would soon gather about him a
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crowd of Athenian men and women, who were greatly interested in his
humour, irony, and whimsical paradoxes. The dialogue would prob.
ably go on and on until his scolding wife, Xantippe, appeared. Plato
cared little for their mechanism as Socrates, his master, also probably
did; but, like his great master, he was interested only when they werlz
made to talk about the serious things of life, or when he saw them r.e-
presenting the gods and heroes in the beautiful scenes of the plays. l

‘ ays given
on the small stages for them in one part of the great theatres ;

Puppets after the Renaissance, following the decline of miracle-
plays, became popular in Europe, and reached their height during the
17th, and the early part of the 18th, centuries. At first they den)g; ex
clusively with stories from the Bible, and the field widened 'sloxx'j.:
That the real and the fable were confused is proved by the riots thit'

not infrequently occurred when harrowing subjects were presented

As in almost all other European countries, the earliest Enplish
puppets were those which gave religious plays in the churches. :
the churches théy went out among the people still giving pl;ty; founded
on the Bible stories and the lives of the saints. Tl!:csc ;hvs \\L' U
combinations of shadowgraph and marionctte and the I A

)

From

nglish people
o : Ly ~ . B peol
called them *“motions.” English puppetecrs were also very fond of

going to the fairs.

Probably the most popular play ir England in those days was
one called, “The Old Creation of the World, with the Adv;ilion ‘of
Noah's Flood”. The best scene showed “Noah and his family\ coming
out of the ark with all the animals, two by two, and all the fowls of t]f’,
a.ir'sce‘n in prospect sitting upon trees; likewise, over the ark js t>hc .
rising in a glorious manner; morcover, a multitude of
rank, the angels ringing bells...”

L un
angels in a double

This play was given for fifty-two successive nights.  Mr. Powell
the clever fellow who owned these puppets, once set up his thczqfre 'us;
outside the colonnades of Covent Garden, opposite the pnrish( chquc‘h
of St. Paul.  He began his plays at the sound of the church bells, and
was successful in diverting so many from the church services th,ut he

was severely reproved by churchmen,

About 1642 all regular theatres were abolishad in England, but
martonettee-theatres were not included in the prohibition. When news
of this reached France and Italy, many showmen started at once for

England.  They knew for certain that they could gather pennies on the
way from almost every pocket.

a
{% ’ VR 2Nl
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N . .
To-day the most beautiful English puppet$ dge being made by
Mr. William Simmonds, who began his work with puppet-plays for-

village children. Mr. Simmonds manipulates his own WS“.”&Q "he
cleverly improvises songs, dances, and pantomimes.

Within the past two decades there has been a decided revival of
marioncttes, and great mechanical ingenuity has been expended in giving
the tiny figures life-like activitics. Such a life-like performance of the
puppet-show has robbed one of the most ancient, but artificial, forms
of entertainment of much of its antique flavour; but it gives boys and
girls a distinct impression of the difference between the artifictal and the
real. This distinction was not always made in a long history of
marionettes.

For over 30 years F. Alice Marzials of Oxford, has developed
marionette-theatres and puppets—both the ‘stringed” and “gloved”—
varieties, written plays for them, and worked them; and his present
efforts to simplify puppetry for the use of children are the outcome of
a desire to provide them with an educational hobby of such absorb.
ing interest that they will be willing to spend upon it some of the time
they now devote to the cinema.

Those educationists who intend to utilize the cinema in the
cause of education should carefully read what Mr. Marzials, out of his
vast cxperience, says about the cinema:

“There can, I think, be no question that many of the films the
children see are very bad for them, and that these pictures either give a
wrong direction to childhood’s ali-important impulse towards imitation,
as seen from time to time in our police-court news, or else, by their
ever-increasing sensationalism, they induce a kind of mental inertia
which is greatly to be deplored.” Some such cases are found in Cyril
Burt’s ‘“The Young Delinquent”.

So it is quite easy to understand why in Vienna and Geneva very
t laws have been passed against boys and girls below sixteen going
blic cinemas. In these cities special arrangements have
ch shows for school-going children to have educational

stric
to the general pu
been made for su
significance.

Me. Marzials further says: “Some years ago I saw a silent film
‘Nero’ which was largely advertised as educational. The house
was packed with children, although it was a ho‘t summer afternoon, and
I can still see with the eye of memory th.at horrible series of ‘close-ups’
of a clever, forceful actor’s face registering every pbase of gradation of

called
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lust and cruelty—a most unedifying spectacle masquerading under the
guise of history.

“I could hardly sit through such performances, but all round
me young people were thoroughly enjoying it; and T realized that, had
I been brought up from childhood on this unnaturally stimulating mental
food, I too, in all probability, would have become hardened to it, and
ready, as they were, for the increasing length and intensity of the doses
necessary to keep cxcitement from turning into weariness and satiety.

“No one will deny the value of films displaying the wonders of
the world, the habits of bird and beast, the industriecs of many lands,
But this form of education is an absorbing of knowledge only, and for
children it should be counterbalanced by facilities for expression, for
invention, for creation, more especially in the age of wonderfully perfect
mcchanism in which there is so great a tendency to let machinery do
everything, even our thinking, for us.  With some of my young friends
who indulge in cinema habit mental inertia has reached such a pitch that

they cannot remember the details of films that intcrested them only «
few hours before. '
“It is to counteract this inertia by providing a delightful activity

making great demands upon the inventive and creative faculties, and one
that is well within the scope of children of nine years old and upw
that I offer a simplified form of puppetry, one of the oldest of the Arts,
and yet, nnfortunately, onc of the most difficult to describe. It s easy
enough to give details and to state facts; but, to make those who have
never seen it realize its fascination over puppeteer and audicnce alike—
that it is well-nigh impossible, though many gifted writers have tried
their hands at it; and it is this fact that makes propaganda so difficult
Talk or write about it, and you raise little enthusiasm; demonstrate it-
and at once you obtain a roomful of converts, as 1 haye proved ’
and over again.” :

ards,

ave

over

We have also here in India to convince people by doing, and not
merely by talking and writing.

Mr. George Bernard Shaw, in “Back to Methuselah”, has ar.

raigned mankind through the mouth of the che-ancient

Bernard Shaw. for its incurable interest in playing with “rag dolls”

That Mr. Shaw recognized traces of the same WCaknesé

in himself is confessed by his preparatory note to a book in which the

rag doll of infancy is glorified and traced through all jts manifestations
and elaborations from the dawn of time to the present day.

N
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Mr. Gordon Craig is a great English artist who sees marionettes

not as so much wood and cloth pulled about by a few

Gordon Craig. strings at the whim or careless people, but rather as

real creatures, human or more than human, quiet and

dignified, like the gods of old. It has been his delight to give them

agnin the great roles of literature. He too invited the greatest actors of
Europe to come and learn from them.

Puppet-shows have, at various times in the history of the world,
held enthralled the circle of the simplest peasant, and yet led play-
wrights like Shaw, producers like Gordon Craig, and great actresses like
Eleonora Duse, to say or hint that in these mechanical dolls, with tleir
strange, intense parody of human expression, gait and gesture, lies the
truest theatre for wkich, if a choice had to be made, might well be
sacrificed the larger theatre with human actors.

Many readers will regard the preceding statement as extreme, if

not absurd. Most people, however, will agree

Values of Marion-  with Shaw that the wooden actors may be instruc-

ettes, tive object-lessons to our flesh-and-blood players.

They are engaging toys, and much muy be learned

from them, becaunse they are miniatures in size, intensely packed com-

pendiums of expression and gestures, beautifiully-carved figures, and
handsome scenery and costumes.’

Moreover, to make these little wooden or clay characters play
and speak does not present any of the drawbacks such as developing’
vanity, the fondness for “showing off”, and the like as children’s theatri-
cal performances do too often. In the puppet-show the children stand
and act from behind the curtain.

Mr. Waldo S. Lanchester, partner of the famous puppeteer,
H. W. Whanslaw, writes in a recent letter from

Lanchester on the London: “There is certainly a great deal of simple
Values of Marion- handicraft in the making of puppets, wood-
ettes in Elementary  carving or modelling the heads, costume designs,
Schools. scenic designs, and dramatic literature, either the

old legends rewritten for the puppets or modern
plays, the chief thing being plenty of change in scene (and lighting if
possible). We are just getting the elementary schools here in one part
of London interested; and for the children, practically all the usual
lessons can be turned towards the puppet stage, drawing, cutting out
paper for decorative purposes, for lino-cut printing, all help towards the
scenic effect. In dressing there is ueedlework and the research into
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history for the correct kind of dress; and finally, in the petformance the
children can introduce the singing of folk-songs anqg music,
the training of speech before others”,

as well gas

By marionettes we can teach history and literature anq life at

once in the most effective manner according to the

History, Literature Laws of Learning: “Every school should have itg
and Life At Once. model theatre” for “Educatiop is a breparation for
life, not merely for ]ivelihood; and any school

vity that contributes to the amenities of existence and in
necessary and laudable part of the educationg] System,"*

acti-
tercourse s 4

Again, in the report by the Adult Education Commiittee of the

Board of Education (London), we fing these weighty

The Adult Educa- words on the subject: “Architecture, sculpture, and
tion Committee  painting, music and diction, poetry ang prose, ges.
London (Report) ture and dancing all are ready to find thej, place in
the drama, and to combine in jtq production,’

Instead therefore of sctting children to make articles of passing utility
in the manual training class, why not get them (o make in cjthey car.l.
board or wood, a durable model theatre for staging plays ip the schog]
—all with but little expense?  \We can magine no more intcresting.

and,
at the same time, profitable, lesson; for apart from manug|] t"uining, the
unity of the model theatre wil] only he beginning as the work of “Chips”

1s, so far, finishing.

By means of the model theatre we can teach hzmdicmfts, litera.
ture, history, and dressmaking, and develop orgiuality and

& scnse of
the picturesque possibilitics of the stage.

In Czechoslovakia the doll-theatre is an important e

education not only of young  people,

Czechoslovakia. adults, especially parents.  The doll-theatre is also

an important means for the dissemination of know-.

ledge regarding public hygiene, domestjc science, and other such practi-

cal subjects. Much work hag been done this fespect.  Therefore

many newspapers in Czechoslovakia have aregular colump fo the doj].
theatre, and the column is never lacking in Interest varicty,

ans for tpe
but also of

The total number of marionctte-theatres in CZ3ChOSlovakia is
said to be in the neighbourhood of 3:500.  The literature available for
these is very rich; there exist almost 1,500 Origing] Czech plays, besides
a great many translated from other languages, and there gre several
technical works on manipulation Properties and SCenery,

* The Te‘aching of English ip Englang, - ——
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nt time more than 150 educated persons, inc'luding.a
At- the Presl‘“"h t academic degrees, are engaged excluswe.ly in
number with the hig ]f-sn from town to town and viilage to village
et Co tmv; \lfaiia. In this progressive repub']ic the puppet-
e eome o Oof the principal means of entertainment, ms?r.uc-
e eharmet Onfe mation for schools of all grades, for fam_thes,
o for 1 Chara‘:ter"‘);ql societies: Where resources do not permit 9f
and for adult educat]l.c:t]ce e e o T o do ot per i o
a real theatre, these hl lt‘f)y and an artistic entertainment. Thus.pu.ppet.
cular find in them a caqr;ntq 3 e artsic entertainment. Thos ’Ptlmatc
oot wilh Stuc:’en;i’hs;’“a""i"diSPenSable condition for making any
touch with eac

» successful. }
o reallll)k SZ\\n Czech artists such as Dr. Vesly and Dr. Podrecca
Well-know

dels of characters as ingenious as they. are artlstlsc,zratjg
have cre'uted ertion of these miniature actors of a height of 18, =)
sl pmgr Drimal has used these characters to teach the princi-
centimetres. .

i ife insurance, and economy,
ples hygl'cne, . msrtist Richard Teschner has created some modern
fo Vienn the’ . ttes. He has carved them most delicately from
T'z:c;m:nd has shown great ingenuity in the way he has
put hi; little figures together. | |
ica there is a growing list of friends of the marionette:
In-America Sarg, a charming artist who has taken h].S puppet-
o gx(:;z ;o tI;e largest cities of Avr'neric’:} a‘r:;i{ de}li:tsd 222
Amerien ople with his “Rip Van Winkle", “Rose nd i
Doaneuixote". The manager of his marionettes, Mr. Ma
King” and >

‘o ‘ingenuity and taste,

Searle, is alsf) o af:ﬁ: Olfe::j?d work of Mr. and Mrs. Maurice Brown

fo Ch{cago tfzr pthe marionette.  Mr. Perry Dilly introduced
made new frlenctils cople of California. He producefi a great number
mnrionettC.S ot ctp ;;] of his puppets are exceptlonally‘ fine. Mr.
of interesting play S’d Mr. Edward Mabley, creators of the ‘_ Tatferm_an
William Duncan an ) .ht to the marionette stage unusual lm'ag'l,natlon
Marionettes”, h“.veab(;zirgably shown in their “The Melon Thief", The
and skill Wh":hlc;sn River”, and “Pierre Pattflm' . .
King of the G_o e_ 1l the mysteries of running a puppef.:-show are be-

In Cahforn;a *; chosen from the Los Angeles public shooolj. In
ing revealed to a]c aihe thrilling drama, “Jack .and .the Bean Stalk , the
giving, for examp e(,l by youngsters under the direction of eﬁ?cxentdsupe;
strings were worke . yy sentation Jack climbed and the giant ..:_am;c;'
. ch’pUI;h; ci)fnlaittle people behind the scenes who spiritedly
ictate

Austria.

vision.
in rage at the
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ran the controlling apparatus. In the internationally famoys element
schools of Winnetka (Illinois), under the guidance of the City Supe
tendent of Schools, the children are likewise making gre P
marionettes.

ary
rin-
at use of

Marionette-shows are being revived and te-formed not op] in
England, Czechoslovakia, Austria, and America; gthor

In Other Count- countries, such as Belgium, France, Germany S:vitzer
ries As Well, land, Italy, Japan, Romania, and Russia, eé’lch has 1
distinctive development to report within recent year;

the time being, do
cinema, and where
y for the tecming
v these little people in

Here in India, where financial limitations, for
not permit an educational theatre or
India, even the “magic lantern” is {00 cost]
millions of the rural population
the puppet-show should prove doubly welcome to ) educationists
vision, that is to say, to all educationists worthy of the nameL Th]Sth o
population would specially find in the puppets healthy anq m: ool
tainment, as well as instruction. Schools, both urb .
able to make the puppets themsclves and conduct the plays T
costumes and scenery cost for a vear far less than the tmpl))ir‘])r:. f .h,c
single “drama” as currently produced in many schools, [’l‘h&x Old )
theatre built by the pupils themselves would be pcrmnncr‘)t. It (’\\:11110 1‘:]
a source of great interest for lessons, in manual work, ar, needl l 1):
and even in language, history, and geography. The marionette: Ce:VOI'b.
very interestingly, and therefore educatively, made 4 pivotal sub'e;c: f .
stcral traditional school subjects; and the values of co-o;)erzxtivi s o
ties, of good seeds, of scientific and economical agricultura] iip sle -
of panchayats, and so on can be effectively taught, pements,

By F. ALice MARZ1ALS, OXFORD

Here I'am lying in my box—just bits of wood—

Stuff and leather, struug togother, wondering whether

You will help me, Ah, you could if so you would !

Take mo up and disontangle these my strin S now all g.j

You must glove your hunds with patience, End forget ;i,‘l;:ssl?' .
There now—ses me moving—thus, and le me, SCUITYIng roso,
Ere your wireless comas to fret me,

Clothe myself with memory’s gurments from

Your rich and varied store,

Think of kings, and then my gesture

Will be royal as My vesturoe.

Think of villains, and you'll see me

Slouch and cringe from door to door.,

Use mo kindly, and blindly

Will I do your utmost bidding, mirror forth

Your joy or pain.

By myself, just useloss lumber,

Here I lie in stagnant slumber,

Hoping, heart-sick, for the day when man

Will use once again.

tistic enter-
an and rural, will b

Notes

o

Salem Educational Conference

THE outstanding event of the month was the holding of
the DProvincial Educational Conference at Salem during the
2nd week of May. As usual, there was a fair attendance of
delegates from all parts of the Presidency, in spite of the un-
welcome weather characteristic of Salem. Mettur and Yercaud
and the rich mineral resources of the District seem to have
been special attractions to the visitors. The Conference was
presided over by Mr. S. E. Runganatham, M. A., formerly
Vice-Chancellor of the Annamalai University, and the Rec?p-
tion Committee had the generous leadership and co-operation

of G.F.F. Foulkes, Esq., M. .. C., Zamindar of Salem.

Tue WELCOME ADDRESS

The Chairman of the Reception Committee, while w.e]-
coming the delegates, briefly referred to the aims of education
and how best they could be fulfilled. Education being ‘the
endeavour on the part of each existing adult generation to fit
the rising generation for their duties in life’, Mr. Foulkes said
that the life of the child as an individual should be deve-
loped to fit it to take its due place in the social life of the
community. He was alive to the ill-balanced nature of the
present-day education and the feeling of disappointment felt
by the people thereat. He was rightly of opinion that boc?k-
learning should be accompanied and supplemented by. the train-
ing of character, manners and physique. The accomplishment of
this needed a close and friendly relationship between the teacher
and the pupil, which, he said, could be compassed by encoura-
ging hostel life, initiating extra-mural activities develogmg the
individuality of youngsters, and forming Old Boys Associations.
Mr. Foulkes appreciated the importance of high quality and
personality of the individual teacher in this connection and
suggested his active participation in periodical Refresher Cour-
ses in Pedagogics to secure efficiency. The Chairman drew
the attention of teachers to the value of their mingling together

‘informally in their leisure time and exchanging ideas and
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experiences. Here is a piece of advice which, we trust, teachers
will, in their interests, cherish and follow. Mr. Foulkes believed
that ‘properly qualified and selected Inspectors of schools
would be a real help to the staff of 2 school’. [le also would
like the schools to be inspected thrice a year. We wonder
whether many would endorse this view. Teachers in Madras
Presidency seem to have reasons to believe that under the pre-
sent method of recruitment and the inquisitorial functioning of
the inspecting stafl schools can expect very little help of the
kind Mr. Foulkes envisages.

THE PRESIDENTIAL ADDRESS

The address_of Mr. Runganatham offers a few thought-
ful suggestions for educational reform with most of which edu-
cationists may be familiar. At the outset, his warning against
the error of regarding the several stages of education as b@e a-
rate in spite of their different objectives and problems, is \)clr;i-
nent and timely. Most of the educated public and ,tc;'llchcrs
have been culpable of taking this erroneous view and thLo wil-
ful abstaining of most of the college men from act,ive purti‘ci Y-
tion in the conferences of the S. L. T. U. is an instance in ,Oil,;[
Problems of tenure of service and salary as obtaining in slccon-.
dary and elementary schools are now confronti:g cc;llc 1es
also, and we hope cre long these common grievances woﬁld
bring together members of this fraternity into one
munity working for the common good.

united com-

| .The President emphasised the nced for 1 progressive
policy in education in all its branches, adapting it to the :')cquxrc-
ments of the hour. Rc-garding primary cducation, he was alive
to the wastage, but was of opinion that the re

definite programme of expansion and compulsion in preference
to concentration and consolidation, the present condition of

literacy i sitati i
eracy in the country necessitating this. In regard to recorganising

the course gf‘stu(‘lies for secondary schools, his desire was that
manual training and handicrafts should be ‘
lower and optional in the highe

r classes of all general schools.
He felt that separate industrial and craft scho;ls unde ified
control should be estns runi

Oll 1 ini L)- M

medy lay in a

compulsory in the
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honoured illiberal grant-in-aid code and institution' of scholar-
ships on a liberal scale. He was also for the revival of the
Middle School Examination and the holding of an entrance
test for admission of pupils into the collegiate course. This
Jatter would frce secondary education from the domination of
the University, and give it the much needed individuality.
This idea may not find favour with many teachers, but view-
ing the present condition of things from a practical and wider
angle, they will concede it as a necessary evil which for want
of a substitute must remain. All will agree with the Presi-
dent’s plea for the establishment of a school of applied psycho-
Jogy in South India for improving the equipment of teachers.
The closing remarks of Mr. Runganatham are inspiring and
need to be treasured up by every teacher in the discharge of
his duties of a laudable vocation in life.

Reviews

——

1. A Class Book of Magnetism and Electricity: By H. E. Hadley.

R. Sc. (Lond.) Published by Maemillan & Co., Ltd. Price: 6 sh. 6 d.

This book is intended to provide a course of work leading up bo the
School Certificate and Matriculation Examinations tuken by pupils in Secou-
dary Schools. Others also interested in the subjeot will find it a suitable
introduction to the study of this branch of higher Physics. T})e first two
chapters deal with the properties of an electric current and certain aspects of
magnetism familiar to pupils. These prepare them to approacfl and compre-
hend the more precise treatment in the later chapters. Histozj.lcp.l notes }'mve
been added to several chapters to secure increased inerest 10 .t'he subject.
Later chapters ure devoted Lo the practical applications of Electricity as -w'lre-
less, telephony, broadcasting, sound recording, talking ﬁ[ms‘ and' television.
Each chapter has a set of exercises taken from recend examinabtion papers.
The get-up and print leave nothing to be desired,

9. Pupils’ Class Book of New Model Elementary Mathematics:
Books 1 to 8. By S. T. A, Hopper, B.A., L T. Messrs. Macmillan & Co, Ltd,

Madras.

Book 1 for Class III (Tamil) As. 4 Book 5 for Form II (Tamil) As, 10

Book 2 IV .,  As. 6 Book 6 II1 " As. 10

Book 3 v . As. 8 Book 7 IV(English)Re 1
.10 Book 8 V&VI » Re.1-8

Book 4 Form I " ‘As
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The above form suitable text-books in the subject embodying the recent me-
thods in the teaching of Mathematics. The treatment reveals the hand of an

oxperienced teacher quite alive to the needs of the pupils,
paid to short methods and devices for rough checking

Attention has heen
and verification of ance

wers. Revision tests have been intelligently framed and will prove highly
e]

useful.

Books 7 and 8 follow the 1934 scheme. Correlation has been attempt-

ed between Algebra and Geometry.

Some of the topics of the departmental syllabus seem to have been

omitted in the books of the lower forms.

Symbolic arithmetie, simplification

of algebraical expressions and graphical solutions of certain problems seem ro

have been a little overdone. The books on the whole

support.

are good and deserve
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A TEXT-BOOK OF
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(IN KNGLISH)
(Approved by the Text-Book Committee
BY
V. P. Yiswanatha Ayyar, B.A,, L.T.
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Book I for Form 1V As, 14
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CHILDREN’S EVERYDAY SCIENCE IN TAMIL.

ror Forms I, II and Ill—each As. 12.

By M. S. SUBRAMANIAN,
Assistant, Hindu Secondary Scliool, Viravanaliur, S, 1. Ry.

Neatly got up, conforming to'the latest syllabus in General Science. in
elegart and flowing Tamil, with rare photographs, pictures and diagraws in
profusion. in bold print, highly inviting to young readers and appreciated by
eminent educationists, scholars, seiontists and so forth.

Please apply to the author,

-

ELEMENTARY SCIENCE SERIES (S.S.L.C.)

BY K. S. RAMACHANDRA 1YER B.A, I.T.,
Senior Science Assistant, Town High School, KUMBAKONAM.

Book I {Physics & Chemistry)
by K. S R.and G. V. Re. 1—0—0

9. A Text-book of Ele. Science Book II (Animal Life) 0—6—0
Book IIT (Plant Life) 0—6—0

1. A Text-book of Llementary Science

. ) ‘Sound, Light,

* ) Pook I‘q\’lagnetism, :% Electricity) 0—8—0
5. " Book V (Physiology & Hygiene) 0—8-—0
6. Practical Physies C. Group (Heat & Light) 0—7—0
7 Genoral Scieuce for Form T (Tamil) Re. 0—7—0
8. (oneral Science for Forms IT & ITI will bo ready shortly

9. A Text-book of Physies S. 8. L. C., C. Group, Book I for Form V 0-14-0
10. Do. Do. (Heat & Light) will be ready shortly

Por Copies apply toi— THE AUTHOR.

- Problems In Flementary Mathematics.

In Tamil For Forms I, 1T and IIL

By M. RAMAKRISHNA AIYER, B.A., L.T,
AND R. RAMAKRISHNA AIYLIR,

Assistant Masters, St.Michael’s High School, Coimbatore.

PRICE Rs. 1—4—0 (only.)
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Science Assistant,
St. Michael’s High School, COIMBATORE.
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MAKARADHWA] (SWARNA SINDUR).
(Pure & with Gold) Rs. 4 per tola.

A wo dorful specific for all dienses 1t veaulates the nerve, bile and phlegm, incrensos

vitality, mental and Physieal vigour and tones up the system.
SARIBADISARSA. Rs. 2-12 per seor.
A wonderful, infallible medicine for all sorts of blood impurities.
SUKRA SANJIBAN. Rs. 16 per seer.

A very powerful and cficetive medicino for the restoration of lost vitality and ouergy.

It immediately puts into you all the vigour that every mau should have.
ABALA BANDHAB JOG, 16 doses, Rs. 2. 50 doses, Rs. 0.

A great reniedy for all fomalo discases.
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o Avatars of Vishnu 0—4—0

3. Josus Christ 0—5—0

4. Tales of all Time 0—6—0

5. Rama, the Tdeal Son 0—4—0

6. Acsop’s Iables 1 0—3—0
7. Do. 11 0—4_0
8. Karna, the Warrior 0—06—0
0. Stories from Shakespeare 0-12—0
SUITABLE FOR HIGHER FORMS.

1. Tamil Poctical Selections 0—5—0
9. Nitthilikavai—a collection of Tamil Poems.... 0-10—0

-

3. Selections from Prose & Poctry in Tamil Book T 0-10—0
] Do. Book IT  0-10—-0

/

Weite to:—
V. S. SWAMINATHAN,
Publisher,

MADURA & TINNEVELLY.




0, S, Raman Vaidyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE.

(Branches-'-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of which when
intimated, are being prompbly complied with free of chargo,

Wehave many of the Ayurvedic medicines prepared according to the
strict prescriptions enjoined in Ayurveda with the full process inculented
therein aud offer them to tho public ut the lowest price both on retail and
wholosale rates: genuinoness and purity of which weo could guarantee, In
addition to this we have in stock all tho country horbs and other medicinal
ingredients ready for sale.

It is with a view to prove to the public the potency and marvellous
rosult of tho system of Avurvedie pharmacopoeia wnd thorehy make them
appreciate its value, that we have quoted the lowest price in the murket.
Besides, we could convince patients of the occonomic valuo of adopting the
holy and antique-oriental system of treatment for which wo have special
facilities in the collection ol herbacious medieines:  And hence it is possible
to sell medicines at such low rutes.

Medicines are despatched by V. P.system on application.

Rs. As. Rs. As.

Asoko Ghritha per Ib. 3 8 | Adhayarishta per 24 oz.

Indu Kanta Gritha " 3 0 Jottle ‘ 1 0
Kalsana Critha " 3 0 | Dasamoolurishta . 20
Saraswatha Gritha " 4 0 | Drakshasava . 1 4
Sukumara Gritha ., 5 0 | Lohasava o N I 0
Schagaludya Gritha " 7 8 Kasthuryadi Dills por 100 3 0
Thithuka Gritha " 30 NflSll{uchurr_m Vataka per Doz. 0 6
Agasthya Rasayana " 012 V,II'OChimn Pills perDoz. 0 6
Ajpunamsa Rasayana 2 0 1 Rasa Bh‘:lsnmv ~per Tola. 2 0
Chyavana Drasa ., 1 8 A;;zm:t 'V‘IIV.:LGI Thaila 2402 1 8
Kankayara Modaka " 30 Pinda Thaaila . (Uilltment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila 1 8
Mahat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thuila 2 8
Maha Vilvadi Leha . 2 0 | Suhacharadi Thaila . 2 8
Madhusnubi Rasayana 30 Dh:m\vzmt':mrl Thaila medicatod
Musalyadi Rasayana 7 8 i 101 times per oz. . 30
Narasitnha Rasayana o, 30 RShOOlﬂl)n}*h Thaila medicatod
Tatavaladi [eha " 10 101 times per oz. " 2 8

For further Particulars write to:-
Telegrams:— THE MANA GER,

o osvar  SWARAJYA PHARMACY,

ALWAYE. ALWAYE, (Travancore.)
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Vritten on quite new lines, will numerous tllustraltons.

Bearing in mind Indian conditions, the anthors have laid great
stress on the importance of pronunciation, and spelling in the carly
stages; and the lessons in the Primers have been suitably graded and
arranged. Detailed instructions to teachers have also been given at
the beginning of the books.

In the planning of the lessons in the scrics of Readers, the
teaching of grammar has been gradoally developed, and a stulent
studying the scries s sure to acquire a working knowledge of the

elements of the English Grammar and usage.
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Dispenses with the need for a separate hook of story-po

§ -poems.
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- “Though many books on English compositi

this book, stands prominent in its cll:Z:;xt)Iion huve recezlply beon published
The Indian Educator. n& presentation of :

“Its illustrative exercises are particularl

hea,l‘t,rllx‘{] u{uta.tlon."-—The Bombay Sccondm?y v;‘igcs}?li‘;?eg n‘nd'wi.ll stimulate
i bheeese:‘isogiear'e xt‘v_elll arranged and the chapters on p:g:izmlhgn Joumal.
and the. v ,,p‘“. icu arly s00d. The ook will croate i “. o tqr-w;-lbmg.
or the language.”’—'The Hinduw' Educational Supple;nemn 0 pupils u taste

topicy.” —

TI{E COMPLRETE ENGLISH COURSE
Biiion. Purt 1, Ay 12, Purt ILRe. 1.

uitable for the Fourth and the Fifth Fo

g 1 ar ! forms of the M dregi
conai\idg?:l?ll?re:gi: [io“ém its gepond e.dibion. Merits g(f]ﬁ:loligmden?S{V
e s Thvorei 'et . Some diflicult pieces replaced by simple -gsh Fdition
Bk Tollow ; ! ises, notes, new model questions and suggosti r bub equally
Ac_l.selectmu. lixereises cover vocabul gostions for library

mar avnd composition syllabus for the S. 8. L. C ary work and the graw-

Suitable both for class work and individual 'S:l(;(‘]];?o'

OPINIONS
“The books are well calculated to i
The Madvas Mail o interest the students in good English.”
“The notes and exercises appended N
Educational Supplement. ppended to each lesson ure good.” —'The Hindu
“Thesa f{eatures make the selecti
The South Indian Teacher. Hons the really complete  course.”
“The thoughtful, graded arran o
, gement, the helpful aids
and the attractive

get-up deserve the appreciation of ;
Educator. of all teachers of Fnglish.” — Thelndian

By K. Srinivasa Kini. Second

OUTLINES OF ENGLISH HISTORY Srini
shaukasr Rao. Price, Re. 1—8. + By K. Srinivas Kini and U, Bhavani-
A well-known, popular book; now in excellent get-up

READINGS IN ENGLISH LITERATU
o - 4 V1A RE. . t 3
; Itdwould be an ideal class-hook for ro;uli“xl;grl,,é\ss'cll]?' ll art II, Re. 1.
1ese readers will have the patronage they so richl ol ... We hope
Indian Teacher ly deserve.”—The South
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Character-Building-Education
Through Hand Work.

By MR. K.N.GurTa,M A, HIGHER DIPLOMA IN EDUCATION (T.C.D.)
e

“When wealth is lost, nothing is lost,
When healvh is lost, something is 1osb,
When character is lost, everything is lost™.

Parliament is aiming at granting Self-Government to India by
instalments,  But any change in the system of
Either form, Government only counts little when the people are
matter or both illiterate, ignorant and self-seeking. It is not safe and
wise to offer a sword unless the holder is sane and
capable of wielding it in the better cause of humanity. A prominent
statesman has written, ““Where there is no intelligence there will be no
unity. Where there is no comprehension of unity and no conception
of how political action can secure it, a mere change of systems of
Government is like a change in style of architecture without discarding
the rotten bricks which made the previous buildiog uninhabitable.” Self-
Governing institutions kere in India, such as District and Municipal
Boards, are the living examples of this truth. Along with the change
of form, the matter should also be changed through all.round education
of Body, Mind and Soul.

. One cannot commit a greater blunder than to believe that all the
difficultics, financial, social and otherwise that confront India to-day will
come to an end, the moment self-government is granted to us. If the
right type of men imbued with sacrificing and missionary spirit is forth-
coming, even the present form of Government can bring plenty and
peace for India. 1If the right type of mcn is not being brought up
through all-round education to devote themselves to the service of the
country, India will never be able to hold her own in the struggle for

moral and material advancement, even with self-government and the
[

e s 1Yy>
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wresent will conti
torment us.  Self-purification tlfrough real educaﬁb&fis“_z(;jf“t‘hg,, >
importance. RS

many ills from which the country is suffering :

During the last century, when the scope of the franchise was
being broadened in England, in other words, when

tbe power from the apex was gradually being spread
is not sufficient.  to the broader base of the pyramid, Robert Lowe,

To tecach letters

who in Gladstone’s phrase “really supplied the whole
brains of opposition” uttered this poignant and incisive aphorism, “We
must induce our masters to learn their letters”,

To teach letters is not cnly barren but may evcn be dangerous.

It is not well to teach people to read unless at the same time we teach
them to ¢hink with some useful purpose ahead. By giving the people,
from their carliest yeurs, the real education they now lack, we can
s:curely lay the foundation of the Democratic State to come. Of all
forms of waste the most extravagant is the waste of brains. When
Self-Government for India is the goal established by Parliament the
illiterate and ignorant masses should be educated on proper lines to be
loyal citizens and worthy characters.

The task is onc of appalling complexity. Illiteracy among the
teeming masses of India is deplorable, and every
Knowledge is of effort is to be made to remove it. What is
little use unless
thoughtfully
applied.

more
necessary is the dispelling of ignorance and dissemi-
nating of useful knowledge. 1t isa very important
fact to be remembered that ignorance really means

not knowing, but very frequently ignorance is due to
not thinking.

No doubt knowledge is power, if thoughtfully practised when
the appropriate occasion arises, otherwise it becomes g mere burden,

like the undigested rich food of the idlers. This is gradually being
realised by us as we see the limited success of the cfforts made by the

village-uplift pioneers. The teeming masses have little power to think
with some useful felt purpose.

In the weighty words of Dr. A. E. Harper, M.a., td. D., “India
needs, as does every modern nation, thinkers, men
and women, who can reason out their conduct, make
plans and think through probiems, yet most teachers

permit their pupils to spend too much time in memoris-
ing and cramming for examination. They arenot practising thinking, and
thinking power will not result. Many of our schools give an education

What India
necds most.
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divorced from any constructive activity, any manual 'labour.
S ct those boys to be interested in any manufacturing pro-
N Canmthexzere'll respect for the workers of the world, nor to have the
C'eS;tosr ti?it ;: ca;;italists in a world of business, nor to be will%ng to h.elp
::fi;th thpeir own hands in the cleaning up of the ru.bblshT;hatk_]sd co';uescllr:lg
the spread of an epidemic in a disease-infested city. The lnew ey
cation we give is not likely to produce a Qurbank to. dlsc:i)ver N
ties of fruits or flowers, or an Edison to 1r')vent the incan esceneaCh e
lamp, the phonograph, etc. It will not‘stlmulate a Scott hto lr o
South Pole. It will not prepare for a life of adventure, ft E af)orcgés o
of new paths of human achievement, and t‘he conquest o f e orees
India nceds no crammers but thinkers and doers 1n' t .S
India needs useful loyal citizens and worthy characters.

nature’’.
other words, O
Definition of a A citizen means a member of astate. ; lze. [:

y ( i i 5 ongin o
Citizen and his  has wider meaning than that of merely belonging

responsibilities.  a state.

The School-boy is to be not only a voter and a.sub]ect (;f la
he is also to be a member of a family, himself re.:sponmble hetrlea t;r,’ain_
all probability for the rearing and traifling of children and t ;Sm o
taining the continuity of society. He is to be a \\'o.rker ‘e'nlgage. o
occupation which will be of use to society and which will mam "
own status and self-respect. He is to be a me'mber of some partuf: L
neighbourhood and community and must Foin.tnb.ute to the valt;]eSz :
must add to the decencies and graces of civilisation wherever he 1s.

w;
in

Citizenship implies the duty of every member of the state, high
or low, in eradicating social evils however deeply entrem.:t‘)ed they ma};
be. To fulfil efficiently the duties of a useful l'oyal citizen require
thought, effort and co-operation at every step in life.

Every voter in the coming Democratic State must be a useful
loyal citizen and a man of worthy character in the above sense.

fer - tion
Those three essential qualities, thought, effort and co-opera ,

iti 4 lified
Qualifications of a useful loyal citizen may somewhat be amp 1ﬁe
of a citizen. for more clarification.

Firstly, a citizen should be like the tfvo faced Ror.nan godhjanl;]as,

the spirit of good beginnings of ?ll things, who Th.s

(a) Thought. power to hear and see on l‘)ot'h sides at once. ! is
Roman god most clearly sxgmﬁ'es that every pro lc.am

has two sides bright and dark, apparently opposite, but in deeper in-
sight different and necessary aspects of one and the same corrlxlmo.n
humanity. A citizen, like Janus, should be able to balance carefully in
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his mind both sides of an argument. Therefore thoughtful suspension
of Judgment i.e. the power to weigh evidence and reach a conclusion
based solely on evidence, is one of the first duties of a citizen. ‘‘More
ills are wrought by want of thought than this world dreams of.” There-
fore a would-be citizen should be educated to think, and for the smooth
running of society and state weigh for himself without any pré-judice
both bright and dark sides of pressing needs and problems: ,

Secondly, like the country-carter described in “Aesop’s TFables”
.ﬁnding. his cart stuck firmly in the mud, be should n~0ty
(b) Self-effort immediately and merely fall on his knees and implore
because of self  Almighty God to assist him. Hercules, the cotlmtrv
confidence. carter’s mighty god, looking down from « ('1011:1
soundly rated the suppliant, telling him to )11£ his

own shoulder to the wheel and he would soon get out of his difﬁ1 ulty
which he subsequently did with the success predicted. The C'lr:e' t‘~
to his faith rightly implored the help of his god in his dilemm'; blllt :Ee
god had a lcsson to teach him, which lesson is familiarly refer(r’ed in the
proverb “God helps those who help themselves”, ’

A citizen should bave confidence in himself. When he is faced
with any obstacle he should not lose heart. This quality shoul({ f
developed in a would-be citizen from the piimary stage, by ado )tix:i
and practising “the Principle of Activity” rather than the Principlle 0{;
Passivity in teaching. Self-reliance and self-effort are the key of life.

‘Of course thinking is a form of self-effort. But thinking should
develop into doing; the deeds of individuals should be directed to ch
well-being of all. We are all members of one great family Thz
thoughts of Isaac Newton, Michael Faraday, Charles Darwin and -otherq
roused them to action, they were not dreamers only but doers as weii
and for this reason they were able to give the World wonderful scienti
fic contributions. )

Thirdly, like the members of a teain engaged in a Tug-of-War
putting together, working as one body, each putting

(c) Co-opera-  his full weight and strength into a long steady pull
tion and His a would-be citizen should cultivate a spirit to) \E'orl\i

Excellency. together such as is required in Co-operative Socicties

P -
and Panchayats, The power of co-operation is one

of the most potent truths of life; and it was well emphasised by His
Excellency Sir Harry Haig, K.C.s., C.L.E., in reply to the Allahabad

University Convocation Address given by His Highness Lt. Col. Nawab -
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Hamidullah Khan Bahadur, G.C.S.1., G.C.LE,, C.V.0O,, Ruler of Bhopal, on
DeC. 57 1935'

Working together alone secures success in home, in school, at
sports, in business, in war and in peace. Every one knows how dis-
astrous it is to a team if one boy plays selfishly, if he will not pass the
ball. Each must work for all, and all for each.

This aim of developing a co-operative disposition in a would-be
citizen can be achieved by undertaking more and more group and team
activities in schools.

As mentioned above, self-effort alone is the key of life, and co-
operation is its main spring. The key of a watch imparts power by
coiling the main-spring that sets all the wheels and cogs in steady
motion, thus moving the hands for the general service of man by indi-
cating the time. So, too the self-effort of individuals can by co-opera-
tion unite to form a powerful force for the general service of mankind.
A citizen should be capable of disregarding minor points of difference
and thus be able to co-operate with his fellow-beings in causes of major
importance. Without this spirit of true co-operation little success is
possible in this vast and complicated World of to-day.

The foundation of the above three essential qualities should be

laid while a would-be citizen is quite flexible in di§-

Three essentials  position. The most impressionable age is spent 1

should be lived schools. It is then that these essential qualities

through in should not merely be memorised, but lived thro.ugh;
schools. the foundation must then be laid on a firmer basis.

Hence vseful loyal citizenship through worthy character deve-

lopment should be one of the primary aims of educa-

Intimate relation tion in our schools. If this is admitted, then we n.u.st

of Hand work to for ever remember that character neither was, nor 1s,

character. nor will be, formed by mere talking and reading, l?ut

always grows through the pupils doing som?thmg

purposive, that means, of course, purposive from the pupil’s point of

view. Therefore the importance of Handwork lies in the cause of real
education. '

Purposeful activity, both physical and mental, develops the

"understanding. Through such activity, accompanied with satisfaction,
_worthy ideals and truly social attitudes towards these ideals are esta-

blished—ideals, when pursued consistently form behaviour patterns
some of which are reduced to habits and skills, when highly integrated
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to conform to the standards acce

pted, result in strong, well balanced
personality—the ultimate goal of

worthy character—cducation.
Through the legitimate use of Handwork, the well established
principles of Activity, Accustomed environment apd Integration can, in
an effective manner, be brought into even our dullest, monotonous, and
lifeless schools. Soon the » they will be
galvanised into fresh life, they will be fitteq to the pupil’s harmonioys
development-—physical, mental and mora] aspects of the pupil. Aesthetic
education, roughly the education of the feeling sides of the human
organism, without which any amount of attempt at character-building

will be frustrated, can be inextricably interwovep with our existing
physical and intellectua] g ucation through Handwork.

(To be concluded,)

—————

Excursions in Geography.
By ‘Krisuna Rawm’
(Concluded from April issue.)

Again, excursions have :
School-life. The aim of educ
mation, but to strive to perfect all the §
potential in n:an. Qur schools mugt
young men full of the divipe spirit of yo nextinguishable
glow of culture, The work of edycat; fore stop with
the school room and the school hoy d the boundaries
of erected walls and prescribed tim ayground is only
an uncovered school room, ion the work of perfecting the
social graces of the young ones g
from the forma} discipline and the .
room, teachers apd pupils during e

thier atmosphere, There is even now a false notion among us that {00

much familiarity between master and pupij] is the d"eath~knell of discip.
line. Tt is time we shook off these iti

X . The teacher, in
addition to his work of dispensing ; he pupils’friend,
philosopher and guide, This larger Jations between
master an.d pupils will come to ki Again the excur.
sionists will learn the lessons of
spirit of self-reliance wil] be infla

al side of
¥ to impart some infor-
aculties that are inherent and
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ip his pupils with the
row on what it feeds on. No teacher can equip ot e e oo
?ull knowledge of all things on earth. He fc;tnn :liitr;c Doriny e Pl
the method of approac_h and the mann:arnc;tiesqof wtodying. things ﬁ.rst
the students will have immense opportuni s, books T the ranming
hand. And this habit of ‘finding tongues mveryﬂ,ﬁng’ wil be o poons
brooks, sermons in stones and g(;od in e
acquisition in the years of manhoo .h aching and leaming of go.
T excug;r;z :Ezd:r:i:;i}; talle knowledge; and they help to
B ir?afl) graces of masters and students. Lo
perteet e x f excursions is a very difficult matter: An. 0 05:
The Com.iucatnobe attempted here. For as places dlbfferq:?ang;d
- ger;me'mll szg‘tlzxy'e;: the conduct of excursions will }tlaveUtrc;)ane a(nd nged
e refe ’ itions and equipment.
e r(Zifertelr())cteh':voe ilcloecnilic(;(l)nfjattures and facilities. hIn] ::xer tf};);t;l;;sils
orman 5 ‘ i and in the latte .
homan sice o ge?ngﬂrsri)sh}s,elesnrz(s)r: 2fe[:1at;ern:md an architect, where';l]s in
P b s mor. reature. Students in coastal towns and .t ose
 atand party do not b erception mass. Some villages
in inland parts do not have thf: same app ' o oo
have i thers none. It is not unoften we fin o oy
e e n a larger flow of water than that from the ha f-i oh
who have never S(?er seen a vast area of green fields, whose cape:]c:ltyl
fap, who have ne’\f‘ its elemental grandeur amidst the gorgeo.ui 1s§ gy
epprecinie beaut)dm s has been killed by massive walls of brxc. an ey
of nature’s russt ?CS odern mechanical invention. All these dlffere.r(l)c Ss
S ) ;]“ e to be reflected in the programme of. excxflrtSJacnh:
of environment wil hay ust vary from class to class. The almldob eke :
Again the programime n\)reral stages of the school course shou : bet ﬂ;’)‘
ing geography in the S]‘; upils may be taken to the same places,' ;1 ,ili
in view. Of couryse aill [r)]ot be the same. The emphasis on pf)m s;t:n-
terest of boiigjnw variation from class to class. In tfhe low;\:er stan-
gavg atgzr;ie;pi?lnt;afhing geography is to Pa:e glzk:aiyheorprrpils learn
. i he aim is to . :
pex S'tUd'ieii:;siZnt;i:;]\?ednl:i:;zSZ?sg(taography from observation of data;
the princip

i“ th i I <

i ce

i f several
: eals to pupils o
. : i sts and varying app ine advanced
il havg dlffiregttll]zt:;zcher must be careful not to combine
standards. An

. . d to confusion.
d young pupils in the same trip, as it may lea o e verld:
and Y in excursions may be undertake:n to arg’ pi;ten hear of the
Adgamt ebe confined to the home region. We .
they need no
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fcfrtunate students of America and England going on an excursion to
distant continents and reaping the manifold benefits of travel ’H';d the
flrst-haf)d study of things. But with the poor resources of ;rmn of
}t)heflnd}an parents excursions even to neighbouring districts m:ly) not
Czn;i;blte; }lirf.h So as 2 matter of necessity our excursions have to be
¢ home region. In geography the unit is the whole world

:::éiionnoit any patrtu:u]ar1 continent or country. So in geography the home
re s important only because it is a region known to us well and
izyoojrah;fnrjoeaicsh(.m]’l"he \;-orld 1s a combination of several home regions,
hip il bl to)u:dc ip of the block. An intensive study of the
e elp s o w te‘rstand the naFure. of the block. Tor instance,
. ! g ‘ ater can be studied in the local stream or cven
' the sma canals that are formed after rainfall. And then the
pupils may be enabled to draw on their imagination and visualisc in the

mind’s eye the work of ¢ i i
"oa 1vVer
oot gigantic nivers that flow through the scveral

The
year's pro geography teﬂC_her must carefully arrange beforchand a
EXcursiE;nsgramm-e of excursions for the scveral classes. Too many
few wi may interfere with the normal work of the school d
ew will not be of lasting benefit ) and too

taken 25 normal Fwelve to fifteen trips a year may be

It is very :
o ¥ necessary that the teache
study in advance the places of excursions cher should visit and

tht?roughl)’ with the points of interest
gowng to a place for the first time

likely that in the novelty of the ex
to be missed.

He must acquaint himself
] to b'e noted there; if he is himself
along with the students, it is very

perience he allows i i
. s important points
The first excursion should alw \ b

hillock or a high mound will be

oitock ¢ mound be good, but where it is not :
under)stq;}éei;loftf) building \g\'xll‘sufﬁce. The one serious fi(:flunc(i l'tower
! : g of our surroundings is its piece-meal Mknow
very well the individual parts of a region, but e whele
its entirety. We see the limbs se;)arzltel\" o e

ays be to an emincnee; a

e know
hole region in

: : » but not the body i
these limbs are parts. 'We perceive the river, the canal 0ch ﬁZidWh:;h
’ d y S, €

means of co icati 2 i

" mmunication separately, and miss the connections betw

hese appar_ently unconnected features. But to have a proper e

tive the entire region will have to be viewed at once and  one oo
’ «

. o _ in one
We must have a bird’s eye view or an aerial view e

f ‘hole”
Then, and only then can we sce the causal link boetwte}i \:l}:i()le P]a\;:ve-
ngs. e

can the i
' ;hu; learn for instance how the Indian villages are located
raised pla ; . ‘ ‘ Oca in ¢
place by the side of a reservior of water amidst A - ateh.
ment area and how the fields are watered and draj d "l caeh
ned,

sec the means of communication leadine We can also
=]

to and from the village connect-
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ing it with urban centres all round which depend for their food products
on the rural habitations. The winding course of meandering rivers and
their three-fold work of denudation, transportation and deposition may
be seen clearly. Very often mountains are exploited by man, and
quarrying operations carried for long deform the once majestic moun-
tains into grotesque shapes and fantastic forms. From the mountain
top we can also see how the fertile lands are utilised for cultivation and
how as a result of what is called the growth of society even dry lands
have a phenomenal rise in value being utilised as play-grounds, race-
courses, health resorts etc. The sight of the vast green of surrounding
vegetation will give us an idea of the influence of soil on the growth of
trees and plants. We can also perceive how railways and roadways
tend to take the line of least resistance. Thus the view of a region from
an eminence gives us a general and basic knowledge of it and thus pre-
pares us for a more detailed and minute study.

The ground having thus been prepared, the next excursions may
be made to other places, with a view to studying particular phenomena.
We may take the physical features first. A small hillock in the locality
may help the imaginative pupils to form an idea of the gigantic moun-
tain systems of the world. Similarly from on a hill, pupils may be taught
to distinguish between the different types of clouds and also how when
perhaps we are having winds that blow from west to east the clouds
keep moving from east to west, thus showing how winds have at one
time different directions in different parts of the atmosphere. An excur-
sion immediately after rainfall will explain how great rivers are formed,
and how river-captures are effected. A gap between two hillocks will
explain the importance of passes for communication and intercontinen-
tal commerce. An excursion to a river will illustrate the formation of
deltas, the changes in the course of rivers, erosions, the depositing of
silt, the wearing of rough rocks to smooth pebbles, the two-fold use of
rivers for irrigation and navigation. The local transportation of logs
of wood and bundles of grass along the waterways should be compared
with the increasing importance of waterways in international trade. A
survey of the local tank or lake will give the pupils an idea of the forma-
tion of lakes, their inlets and outlets and of their usefulness perhaps as
fishing grounds and as places of recreation. Similarly, the study of the
drainage of the small home region will give an idea of the drainage of
big continents. In a coastal town an excursion to the sea beach is of
course very necessary. A visit to the local observatory will facilitate
the grasp of the mathematical portion of geography. Pupils must also
be made to understand why their village or town is situated at that
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particular spot. The fertility of the lands, the meeting of roadways
the holiness of shrines, the nearness to Places of amuge ’
of the reasons that give rise to human habitations. T, pupils must
also be made to appreciate the importance of nodal centres. A walk
across the country side or along the cana] bank will also afford

tunities to learn a variety of lessons, oppor-

ment are some

But geography is essentially a humap science
human side that greater emphasis should pe laid. Even the term physi-
cal geography is looked on with disfavour nowadays., The ph 'si}c"l
basis of geography is the more appropriate term, geography al)W'l ds
signifying human geography. Excursions shoylq be mbade to )h‘y)
which will reveal, albeit in a smal] measure, the great human tmln;CLS
tions between nations, An excursion to the weekly shandy wijj] ey,
lify the buying and celling of things, the mutual depend :nce of Cxlemp-
on one another, the rise of markets ig central localitie; the bup%'ace*S
relations, the wonders of trans nge of ra’w Comm(;l;‘]ﬁis
and finished goods, the exports and imports of 5 place etc, A w"d(kl on
the road beyond the village may show to the young O;IGS ho;v t(})]n
modern passion for speed and the hurry of civilized life have leq ¢ he
practical scrapping of the old slow methods of carriage of rﬁeno t ?
goods. They may e€n the rail anq atr;)(e

rmal growth of automobiles
The trade barriers that greatly

and it is onp the

also see the competition betwe
road, and learn how as a result of the abno

the road has again come to its own.

hinder the development of Inter-state Commerce may e studied in th

local toll-gate (although toll gates have now been abolished in our ;
vince.) A visit to the bazaar wil] show y et some of t} e
¢ e v

necessary things from perhaps Czecho-slovakia or J
will make the pupils reflect how countless labourerg are working fo

comfort, unseen by us. The unity of the world v ill thus be e é:th:-\of(lir
Somebody said sometime ago that the best he L{ asised,
Nations could do to promote internations cague of
pense a correct knowledge of geo
world.  Pupils should be made to watch
articles are being carried in the bullock c
They will then find perhaps how raw cotton
town to be ginned and baled and exported to dijgy
where they return manafactured into cloth,  Thuyg ¢
for raw materials of the advanced industria] nations
undeveloped countries will be made clear. A visit ¢
vest time may form the basis of a lesson on th
world, «nd since geography is best studied thr

s how we g ery
4pan.  And thig

e nearest
ant localities from
he great dependence
on the Comparatively
O the fields at hag-
efarming regions of the
ough Comparisons,
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may be made to compare the primitive metho.ds of agricultu‘re be;e W}t?:
the scientific methods adopted for instance in North America. ‘ VI,S-il
to the harbour and a study of the articles taken out and brm.lght in vs;l.“
show how the sea today is more a bond of union than a barrier. It wi
show how the sea is exploited by man; the sight at sunset of the fishers
in Madras returning from the bosom of the deep with the harvest of Fhe
sea, and of the women waiting ready to take the fish to th.e evening
market for immediate distribution to the fish-eaters is a very 1mpre551:e
sight indeed. A visit to the local mill will be of help to understan the
massive industrial organisations of the world, and also to learn the
various manufacturing processes. Pupils must also be made to zzlp?r]ei-
ciate the influence of geography on our foced, our dress and our _ \er;
ings. ~The roofs of houses in places of heavy falr.lfall, and t‘he' ;mj:nce
windows in regions where heavy winds blow will xllustratf? thwsmf gﬁh S
Similarly, play is controlled by geograp.hical features. Chll.dren 0~ ;jr.s
may be seen at Madras to be playing with toy b?ats and tiny nets-. ’ y
in urban centres demand toy motors and baby bicycles. Rural children
love to play with tiny pots of clay. Excursion§ may also help u; to
understand how the location of industries is guided by several considera-
tions, as the suitability of climate (as for instance in the case of Lanca-
shire cotton manufacture) the availability of raw products, nearness to
markets, abuadance of labour etc., and how, very near the great m’amll(i
facturing factories are found several bye-industries. Thus tbe W ?rti-
will shine to us in its true colours of a busy hive of human beings 1n
mately connected with one another,

Having selected the places of excursions the geOgré‘l.PhY E;ii}i‘:f
must be extremely careful in the actual conduct of the tupls ' (Firsgt
out young ones to distant places is a very heavy responsibility. p
of all, excursions should not be undertaken without the knowledge lgm
consent of the parents who must be previously inforpwsi of the place,
time and duration of the excursions. Again all pupils in a class frfnsz
not be equally rich. There may be several poor boys who canntoot a;n:ke
to meet the expenses of excursions. To l?ave them O}]td oihe make
them undergo special hardships is to instil into young minds f p t
of inferiority complex and make them feel the hum111f1t1on of poverty.
To ward off this unhealthy effect, a Common Excx.lrswn fund may be
instituted and voluntary subscriptions raised. Rlch.parents. may be
induced to contribute liberally. Once out on an excursion, pupils S.hO'l]ld
be placed on an equal footing. Just as in camp life, Fhe? excur %olr:.lsts
must be made to enjoy equal facilities.and Emdergo similar haf ships.
It is also good to have a class lesson immediately before the excursion
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and one immediately after. Pupils must be told
the excursion and what things they are expected to ohserye. Subsequent
to the excursion they must be made to give out their observationg vgh' lh
should be amplified and systematised by the teacher, -
should take with them an observation notebook,
of interest as they impress them. The teacher s
out all the interesting things, but must allow th
own powers of observation. But he must intervene when an i

point is likely to escape notice. Credit may be given to the py I_’lorti?t
observes the largest number of interesting things. The seveﬁpt pt f\\ o}
class discipline will have to be relaxed g little during e“CUrzi of the
pupils must be allowed to roam at will, though the \1; OQ)onf and
excursion will have to be kept constantly ip V‘iew, On[; ti .s; of the
therefore be in charge of fiftcen to twenty pupils, f more ac .]e“r may
to be taken the services of another teacher may be re Uisit'Pup(I; have
accident, fatal or otherwise, during excursionsg will aliclnat \ lOn}"d]_- Any
pathy and sound the death-knell of the Programme of e P'u slic S)ym-
may fall from a precipice or wade unknowingly intoe}:jcumons. Boys
step over thorny fences. The teacher must carry with h?r(;p Wf;]t‘c‘rs o
summon all the pupils to a central place at the shortest not.“ whistle to
boys should be given a helping hand whenever necessary 1;‘:9 Youngcr
care will be required when the excursion party COnS»isti.of ‘\'gn] Breater
In a mixed school for boys and girls it may not be gogd 1 B e
girls along with the boys on excursions, even as it i b oy the
to leave them out. They may be taken either as °
a SCP‘"‘th' time, or one teacher will have to be in entire charpe f

because girls may not have the nimbleness of foot apg hqu‘(; them,
body of the boys.  Again, where a trip is likely 1o extend o‘r food of
three days the teacher should previously make arrangem e o or
boarding and lodging of pupils, Al kinds of available ‘e'nts for  the
nct be drunk; nor should boys be allowed to haunt 4]} ; (;atef should
meat shops. If possible, concentrated and no“_perishqbl:f s of sweet-
taken by the party from home. The scout habit of tal\"'\n s 1100515. ma)" be
quantity of articles for camp shounld be cultivated, Whire)e me}ducnb!e
malarial, boys should be asked to take special care ip vth | paee is
food and clothing. Thus all the teacher’s ingenuity an, e m
will be taxed during excursions. He will have to be
cyes.  He must be not only the teacher, but alse t
pupils under his charge. These cautions may seem
these elementary things that make or mar excursjons,

beforehand the aim of

Excursionists
and note downp points
hould not himself point
€ pupils to exercise their

advisable
a separate party or at

atter of
1 resourcefulpesg
all hanls and all
he mother of the
trivial, byt it is

A well-thought-out, properly organized

and  wise]y
. . . . . C
scries of excursions will give a mew life to the ¢t Y conducted

eaching of geography,
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It will deepen and intensify the pupils’ interest in the subject. It will
raise the tone of the school, and better the relations between master
and pupil. It will make school-going a pleasure rather than a task.
It will make of w.e school a better training ground for the great work of
life. Excursions are instructive recreations. They combine pleasure
with profit. They enable us to be of imagination all compact and see
the world of meaning hidden in common things. They make us probe
into the immensity of God’s creations and into the wonders of Nature.
They fulfil to an eminent degree the supreme mission of Geography,—
viz. of affording an intelligent commentary on the divine ar.rangement of
things on earth, of explaining the how and why of happenings, and of
justifying to us the ways of God, Nature and Man.

How to teach English.

By MRr. Paresy CHANDRA SEN, M.A., B.T.
———f————

CRITICISM:

The problem of English teaching in Bengal High Schools .h’as
seriously engaged the attention of educationists n'ow-a-d.ays. .C'rl%lc_s
responsible or indifferent very often indulge in a disparaging Cflthlsm
to the effect that the standard is low and that the modern m.atnc.u.]a.tes
and graduates are not worth the name. The root cause of .thls criticism
is the. unsound knowledge of English due to bad and inefficient teaching
of English in schools and colleges.

The college authorities blame the secondary schools for pro-
ducing bad matriculates not well-grounded in English. The sch(.)ol
authorities in their turn brook the eriticism, as they have got no effective
voice in the matter. In our opinion the fault is equal'ly shared—the
unsound ground-work in schools, to a great’extent }mpedes 50“_“d
teaching of English in colleges and irresponsible teac.hmg of Englls'h
‘based on lecture method only does not prove effective in most cases 1n
collegiate education.

In our present discourse we shall leave out of account the
method of English teaching that obtains in colleges. We shall deal
only with the problem that concerns High Schools.

THE PROBLEM:

The Problem of learning English includes certain factors which
should be carefully known to the learners. What points should we
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keep in view, when we begin to te

I ' ach English? What is our objective
or aim in learning English’ ' ‘

Tke‘ objective may be enumerated as follows:—(i) We want the
boys to write correct English. (i) We want the boys to speak correct
English, (iii) We want the speaking power of the boys should: be
decent, {Sy “decent speech” we mean good pronunciation and correct
accentuation. (iv) We want the boys to read English in a good way.

) These are the objectives the teachers should keep in view, when
they undertake the task of teaching English.

Certai ?IO“,I the question arises how can these objectives be fulfilled?

rtainly we cannot follow the same method in all the grades of a
school.  Different methods are to be adopted in different classes to suit
our purposes. Before suggestions are made for improved method of

teaching English, discussion of the prevailing traditional method will
not be out of place here,

TRADITIONAL METHOD OF TEACHING ENGLISH IN HIGH SCHOOLS.

It is an admitted fact that the traditional method of teaching
,F,"g“Sh, which prevails in most of the High Schools even now is not
inspired by any objective in view. The teachers are often placed in
charge of teaching English in certain classes only to fill up the gaps in
the time-table. Defective method of teaching English in most cases
arises from the incompetency of the teachers themselves. Indeed there
are very few, teachers on the staff of a school who can be regarded as
competent to teach English.

‘ These teachers in English do nat know what to teach and how
to teach. “ They follow a method devised by themselves which does not
serve the real object. As a result, teacher and taught are found commit-
ting the same kind of mistakes even in elementary principles,

Defects of the traditional method are enumerated below;—
(a). Teachers generally ask the bo '
. : Ys to prepare
at home; they realise at school what the boys phaE)/e lejmstaatpassamge
1 ; . . d ome.
They punish the boys if they fail to give correct answers to th i
put by the teachers, . o0 the questions

. (b) Sometimes the teachers as
portion of a passage and the
Go no*, however,

k the boys to read aloud some

Y 80 on their way from boy to boy. They

correct the mi : . .
e mistakes in pronunciation and accentuation

ommi A .

t knolt alr:d the reason is, that in most cases, teachers

tuation, This faul | dw the correct form of pronunciation and accen-
§ due to want of previous preparation. The teachers
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do not care to prepare the lessons which they are likely to deal with in
clags rooms.

(c) Instead of giving a sample reading lesson or discussing the
Jesson by way of teaching it, they spend their time dealing with gramma-
tical subtleties such as parsing, narration, verb-form, noun-form etc.
1 do not, however, under-rate the value of grammar teaching, but what
I mean to say is, that in the matter of language-learning grammar hé.lS
absolutely got no place. In our schools rather too much stress 1 laid
on the teaching of gramimar and the teachers devote too much titne to
the teaching of grammatical techniques. In most schools English text
books are made hand-maids of grammar. The teachers analyse a
passage, transform a sentence, convert a phrase, condense a pamgra'ph
and dissect queen’s English in various other ways. In short, durl}lg
English periods, class rooms are no better than language dissecting
rooms,

(d) There is another defective method which is followed in our
schools. This method is regarded as ‘“Translation and Retranslation
method”. The teachers explain everything in Bengali and often ha\{e
recourse to mixed language—English interlarded with Bengali. This
mixture of language impedes the receptive power of the boys and no
bond can be formed with regard to language expression and the ideas,
the lesson contains,

These are the main defects of the traditional method of teaching
English in most of the High Schools in Bengal. With the increase in
the number of trained graduates scientific method is being gradually .
adopted and it is hoped that with the improvement of the cadre of
English teachers as proposed by the University of Calcutta, in the new
revised regulations for the Matriculation Examination, English teaching
in High schools will be considerably improved.

SUGGESTIONS FOR THE IMPROVED METHOD OF TEACHING ENGLISH.

Language is learnt by means of ear and eye. The more we hear
one speak to us the more we learn what he speaks. The mere we read
a thing the more we learn it. Now this reading may be of two kinds—
silent and aloud. The former is of more help to us than the latter.
Indeed, learning a language chiefly depends upon two things (i) Reading
(ii) Constantly hearing or listening to the language spoken by some.
If we keep a boy of five or six, who has no idea of English, in the
company of English speaking people for a considerable time, say for a

“year or two, we shall see that the boy can speak English quite nicely,

though he is innocent of English alphabets and grammar.
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\When the knowledge of English alphabet is acquired and a boy
can fairly proceed with a book, amount of reading will help him a great
deal in learning and mastering English. The more he reads, the morc
he learns. It is, therefore, evident that “reading and listening to English”
are to be encouraged in schools. The method, which is to be adopted
in schools to improve the teaching of English is stated below.

(1) In classes I1I—V, the teacher should give a sample reading
lesson drawing the attention of the boys to pronunciation, accentuation
of all the words of the lesson. It will be more effective if the teacher
write the words on the blackboard and drill the pronunciation of the
words thus written one by one. The teacher should then write the
meanings of the words on the B. B. and get them drilled. The teacher
will then tell the boys the meanings of the lesson in vernacular as a
whole and not disjointly. The teacher will then realise the lesson thus

taught by short questions put in English. One day a week should be

set apart for carrying on conversation in English on the lessons taught.

Grammar must not be discussed while English lesson is taught
A period in a weck should be kept fixed for discussion of grammar in
connection with the lessons,

(2) In classes VI—VIII—the same method is to be followed
with a slight change as follows:—

The teacher should tell the meaning or the substance of the

lesson in English and not in Bengali mixed with English, Mixcd langu-

. age should never be used unless there is a necessity for it to explain a

difficult passage or a word or a phrase of the lesson. The boys should
be encouraged to speak in English, to put question in English.

(3) In classes IX and X the boys should be asked to prepare
all the word meanings of the new lesson to be taught in the class and
to read the lesson at least five times at home in order to prepare the
ground work., The teacher will then explain in English the meaning
of the passage thus previously prepared by the boys. It is better to
give the gist of the lesson in English and to realise it from the boys.
Explanation of difficult passages should be particularly emphasised.
Difficulties with regard to construction of sentences, words and phrases
should be clearly explained in English.

Some twenty minutes should be reserved for practice of composi-
tion bearing upon the lesson taught. Difficulty with regard to pronuncia-
tion and accentuation of words should be demonstrated on the B, B.
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SUGGESTIONS,

1. English lesson should not be made unnecessarily grammar-
ridden.

2. The teacher should teach English through the medium of
English.

3. The boys should be encouraged to read extra books as
many as they can at home.

4, The boys should be encouraged to express their views and
ideas always in English specially in classes VIII—X.

5. More importance should be given to practice of composition,

6. The boys should be asked to write substance or precis of
the lesson in school and at home.

Home & School in Character Education.

By Mr. S. ViswaNATHA IYER, B.A, B.T.

PSS S——

There was a time, when it was believed, that a boy’s mind was
a blank shcet of paper, on which we may write what characters we
choose. Psychologists hold that the character of a person is to some
extent derived, not merely from his parents, but also from his stock.
Now, this theory of character inheritance is the source of many a
surprise and many a disappointment. Education means the drawing
out of the mental and moral qualities of a child. Strictly speaking, the
education of a child begins from the moment of his birth. As a child,
he is all ear and eye to receive impressions from the outside world and
these impressions go to make up his character. Then comes the period
of school education, which is no doubt a perioq, when he receives a
good deal of the sum total of the education which he receives in his
whole life-time. Hence, nothing would be more demoralising than to
separate either the home from the school, or the school from the home,
from the sphere of character education. Both are necessary and one
should supply the omission of the other.

Sweet home is the receptacle of all the gentler virtues in man
It is here that all the softer feelings and emotions develop. It is here
that the heart grows more and more intensely deep. Itis again the
family, .more than the learning, that makes the moral man. Religion
is no doubt taught by preachers and books, but one finds the highest
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religion in the saintly image of his mother. In fact, the whole life of
man is one long sermon upon religion, teaching him the onc lesson
’

‘Just are the ways of Ged
And justifiable to men.’
His sufferings, the ups and downs cof his life

all these arc so many
educative forces that make his character. :

A parent can teach his children, the simple moral precepts,. in
order to elevate the morals of hig young ones. He cou]d\qls ,\:-91[
attend to his children’s object of curiosity. He could teach tLem the

hygienic conditions of life and could o
: : give the good sunshi i
the two tonics of nature. ’ ne and air,

Educatiqn means, as has already been pointed out, the unfoldine
of all the faculties of the mind and the body. How far }:i' b'l? tive
to be fulfilled in our schools, is our main concern, \{79_ db e
the Spartan kind of education*Which was mainly the educr?tior:)t f\\’ﬂ}l’:t
body, unaccompanied by the education of the mind :l‘he QO o
soldier, whose mental and mozal faculties lay dormant. i
machine. Again, we do not want the cultural aspect o’f
Athens, the city of the olive branch, resulting in the prod

prodigics in Arts and Letters, men like Plato and Socr
cultural

was a living
education of
uction of the

er ates, Tt was this
aspect of the political education in Athens that enabled her to

produce men like Pericles and leave the modern world the

: . herits
ideal democratic institutions. tage of

Our own aim in the
. nstituti a past had been the
attainment of the ‘High ideal of perfect mastery over senses’

was to sit at the feet of his Guru. He had to shun sensual pleasure
of all kinds and lead a simple and austere life. This form of e[zlu‘cqtiorsx
resulted in the creation of a nation of philosophers, whose chief ‘bus'
ness in life was to meditate upon the origin of the universe and thl.
problem of existence. The speculative tendency created a ‘race o;

thinkers and religious teachers like Buddha and Mahavira
religious specul :

A pupil

: ‘ But when
ation became all in all, the fate of the nation was sealed

The nation of ascetics found themselves unable to defend themselves
against the onslaught of the foreigners, So, what is worthy to aim at
would be a rich character to suit the present day ;

' _ conditions, not only
in the class room but also outside the class-room

It should be the aim of teachers to make the |

in every activity and relation, count for mor
should vitally

ife of the school,
al education. The aim
affect not only the teaching of every subject and the
treatment of every problem of discipline and training
general atmosphere and spirit of the class-room of the ,s
are various facters for doing so.

but also the
chool, There
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\Vithin the class-room, the personality of th.e teacher 1s at Fhe
root of all character education. The teacher’s voice spee‘ch, hearn;lg
and dress; the teacher’s poise, self-control, courtesy, kindness; the.

incerity, i i h ife are inevitably reflect-
teacher’s sincerity, ideals and attitude towards ]

ed in the character of his pupils.

Reverence is vital to morality. Whatever quickens in children

the feeling of dependence on a higher Po.wer; wh.atef/er arfou.ses mq;l:;r:
the sentiment of worship or flls them with adr'mra.tlon 0 tme'{g]‘re{] e,
promotes reverence. There is no Sul?jecF studled.m sch.ool which reve-
rently taught, may not yield its contribution to this sentiment.

Self-respect, which is also fundamental to moral develo.pmeynt 1;
engendered in a child when he does his best 'at tasks that are W ort
while and within his power to do well, with proper recognition by
teacher and school-fellows of work well done.

The corner-stone of a self-respecting character is principle—the
will to be true to the right because it is right, whatever the conse-
quences, to act ‘with firmness in the right as God gives us to see the
right’. The essential difference between principle and mere self-interest
should be vividly brought home to each child.

Each school study has a specific moral value. The living_ voice
of the teacher in the class-room brings the pupil in communion with the
great men of the past and gives him a clear understandi.ng qf the books
which are the repositories of knowledge. The ‘studies in whatever
branch they might be, have their value not merely in that th.ey make :(he
pupil’s character on sound principles. As Bacon tells us, history ma es
men wise, poetry witty, mathematics subtle, philosophy deep, logl.c and
rhetoric able to contend. The study of nature and of natural sc1_ences
gives the pupil an understanding of his own environment,. but history
and literature have their influence on the spiritnal side of his nature.

It is said of history that it shows ‘the present in the light of the
past. It is the systematised story of the spiritua! and t'emPOVfl ex-
periences and experiments of mankind.” It was said by Bishop bt.ubbs_
that by a study of the experiences of the past, we are enabled to ‘Jl?dge
correctly the tendencies of our own time and to make proper decisions
for the future. Though this may be said to be too much to expect from
the study of history, it is indisputable that history socialises and huma.
nises its students ‘making them more tolerant of those whose views are
not theirs and arousing in them admiration for heroism and social

service.”
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Of literature, which is said to be the root and branch of all the
arts and sciences, it is needless to say that a study of literature builds

up sound character. It incarnates the best that man has thought and
felt. 'We can enter into the soul of its creators,

and enlarges the character, deepens and purific
ment, increases the power of man.
substance and form, art and power,

It quickens the mind
s the source of enjoy-
It possesses fineness and force,

‘ ‘ . It unites the principles of beauty
and music. It is the educative tool for fundamenta] reasons, It is the
greatest amount of wealth.

A few words on the education which a boy
class-room would net be superfluous,

and the school—the spirit that makes ch
and ‘our school’—is one of the stronges
exists a proper ‘Esprit de corps’,
solved. It should be remembered
fellow-students that the young m

receives outside the
The spirit of the class-room
ildren say with pride ‘my class’
t moral forces. Where there
the problem of discipline is largely
that it is in the company of his

: an finds the most stimulating environ.
ment for his development. ‘I the warm and congenial atmosphere of

COmpar?ionsllip, ambition, honour, loyalty and sympathy flourish, with-
out which the spirit of youth would be ill-nourished’. Moreover, the
strongest ties of friendship are formed early in youth and the influences
of comradeship and leadership continue to make themselves manifzst
not mercly during the period of the student’s school life, but later also.

Viewed from this
be immeasurable.
fellow students, exc
class.

perspective, the value of hostel life is seen to
Here a student is always in the company of his

ept when he is under the eye of the teacher in the
Life in the midst of the society of friends,
appreciate fair conduct, but who wil] be among th
him for any misbehaviour,

who are willing to

‘ e foremost to flout at
' 1s the best tonic for the innocent self-conceit
which the pardonable partialitics of home may readily feed.

the qualities of self-reliance, respect for one'
which to take rebuff or defeat, are fostered.

It is here
s fellows, and the spirit in

The modern ideals of education are self-realisation and social
service and these ideals are best achieved by the life in the hostel.

The ckild should early gain the.idea of social membership. The
truth that co-operation and unselfishness are essential to true social
living should be made real and vital, This truth is brought home
through ‘group work’ where the work of each is necessary to the work

of all; and through the feeling in a schoo] or class that the honour of
all is in the keeping of each.

HOME & SCHOOL IN CHARACTER EDUCATION 221

In this connection, we ought not to forget' the influence of I;h:;
games. They have a direct influence on 'the making of c'hara‘ctert.o s
unquestionable that games of a scho.ol give an apprenncte; 1pcmdy "
life, such as no other school pursmt. can give. In no ohuerna.r1 oo
occupation is a pupil at such close grip with opposing hut P
and in no other occupation is there so great a demand for selt- )

patience and firmness, good temper and hearty good will.

No person has a fully developed moral c.haracter un‘txl. thfir'e ::;;S.
been a transfer of the seat of authority from wnho.ut to within nmcur:
a moral man obeys himself. Effective means to tl?xs end 'ar.e. best Isfe o
ed by means of school excursions and .other social a(':m'ltufas.th o
excursions be to a historic place, the sight of the r‘ellcs o | eyep >
rouses the student’s imagination and brings before his menta eer?ts. o
flash after flash, pictures of the scenes over whose momlj'ms e
stands. Or, if the excursion be to a nz}tural scenery L\"her;arljcter. ”
gorgeous splendour, that again has its influence upon s ¢
the famous lines of Wordsworth:

‘One impulse fsom a vernal wood
May teach you more of man,

Of moral evil and of go?d

Than all the sages can.

It is thus seen how much the character is nTade by groperr ffausca;
tion. Character knows no creed or caste. Saint I‘\Tanaaxiod-cuuer
pariah; yet he was a great moral force. Gladstone w:ss O s
by caste and yet he became the greatest,state.smam e haman
put it ‘It is the greatest reserved force.’ It is the co-¢
being and the reflection of God in man.

f real
Indeed, it is in the making of character that the value of r®

i for
i i ' facts which one has to cram
“education lies. The dull and the dry fac e very o

ination are deservedly . ' . |
the purpose of examinat , oot e ith Y e

the examination is over. That which a stu e
he leaves his ‘Alma Mater’, is really a character profp;firfle)zs d:;:;lspti“
which enables him to steer through the stormy seas o.

he reaches the destined goal.

This means a change of heart in superintenc]lent: Sstuizr\:;zr;
and teacher, as to what is of most ys'ortt:].tcror?;e:crl;ic:ts bne.umcouraged'
i;‘;‘; Scoucrl:ilctitl]j:lmr:ﬁgf'bcC:t;:E;ZZtl},:o; e::)trin.sic to intrinsic ;x?bkj;ec:
matter. Activities that challenge the deepest interest andhtheld lgse:e

owers of the children should be SO}Jght. Teachers s O-Ub-l-t, ize
S\/ery opportunity to build in the pupils a sense of responsibility
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glg)rou? values. A sense of duty well-built is
uty and honour should he reinforcements “

lessons will not 1o
: set rigat the mg
children. But gre atter.

great moral a set.
Text-books with set

at care is to be tak T.h‘s may be done with elder
ful social livi . > taken mn actual mo iving, 7

' living under the guidance of thoce wh ral living. Zest-

ap ; - ' :

ppreciate social moral values and on the oth'e ] . N}: the onc hand

r love children

how to lead th ;
em. Thism .
tion. ust be our main relj

and know
ance in character educa-

—
——

Mr. S. K. Devasikhamani, B.A

By Mz. o+ L.T.—An Appreciation.

L. N. GusiL SUNDARESAN.
——— e

Present conditi
. tions of Second . .
India, and of the Madras Presidenc ary education in many parts of

to the rise of outstanding educ Y i particular, are not favourable

Of Char( t ’ a a4 las g -
o n b ﬁ 1 butlon to I d uca-
ar Cd a )lht ’

WhO, Within the lilnit € e y e “(i' on y
'() ]l(i) (l 1][@ ]‘O\\D, l)}]t tO advance the cause Of tl'ue educ lt'olll i S .]tl.,
of d scoura \ « ngS r. S. I(.

Devasikhamani
after noa] 4m, the veteran Headmaster of our Presid :
early 45 years of devoted service to educati neys who retires
ion,

Born in 1871 at Nazareth, Tinnevelly Distri
.. X ri i

::;e' gf}t’;‘j:asch:;zlslfy ,1 he was educated at Sawy;rt[')uorfa':‘nhzlfri}c]il}’,I‘m:peC.~t )
Ay Heu career at sc.hool and college, graduated inuMlCO}llm
Sharroch. M. A, 4 m:::s onfe of the favourite pupils of the Reyv. }t ;.
ary of the earl}’/ o “valght and str'flightforward Christian Mis on.
and Government Servi: \t\} b hAt ® time when graduates wereS,;)cr:\:
human life, Mr. Devasikh a8t Oflght to be the summum bonum of
vocation in lite. I =1 amant deliberately chose teaching as hj ,; xo
School. Nand é.ll rll{ 893, hff tc?ok up a placein the S, P GIS gi;ca;
oo a,SSiSctmtym,qst urno(;)l PlStrlCt, where he remained for § ‘yea‘rs ﬁlfst
T Pt o l;qy'e 1; edr ar; since 1898 as its first Christjan Headmaster
the Headmashter ofafb ); lénd;r do'ctonj’s advice and for two years‘ vms
him in the Sarah Tucker Callege. oo ChingIeput. Next we e
matics. While here l(; . 'Odege' F.'a]amCOttah, as Lecturer in Mathe-
leader of the Indi'm’ ;tgalne Prominence as a great church worker and
Hich School ) 1an community, ‘While in Nandyal, he made the

& a model in every way, in discipline and in ’popuhrit)' in
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officiency and in usefulness. Even to this day he lives ir'x the affection-
ate memory of the citizens of Nandyal, among whose plo.neers of edu-
e occupies a distinguished place. Quite recently in .1934 they
invited him to participate in the rejoicings of the Golden ]}]b)]ee of the
school when they unveiled his portrait in the school and did themselves
honour by honouring their early builder and benefactor.

For over 28 years (1908-1936), he has been Headmaster of the
S. P. G High School in Trichinopoly, (latterly known' as Bi.shop Heber
School), and pi!oted the institution with credit and distinction. If to-
day, in spite of the unfortunate closure of the college, the educational
work of the S. P. G.in Trichinopoly continues its progressive course,
it is in no small measure due to the sound and solid foundations laid

by Mr. Devasikhamani and other revered men.

cation h

Itis not easy within the limits of a short article to dwell at
length on the manifold educational activities of Mr. Devasikhamani
during his long service of 44 years. At camps and conferences, at
Committee meetings as well as large gatherings, he has played a not
minor part. He has moved with missionaries, European and Indian,
educational officers, old and new, inspecting commissions, missionary
and lay, and gathered a rich and fruitful experience which very few can
boast of. If he could be persuaded to write his autobiography, it would
be of surpassing interest and value as an epitome of educational history,
not only within recent times, but ceaching far enough back into the past
that is fast growing dim.

In his role as headmaster his thoughts were bound up with the
school committed to his care. Always alive to its needs, and eager
to secare for it the benefits of every new and progressive movement,
he was either the first, or among the first few to vary the even tenor of
High School life in this presidency, by founding a school magazine,
organising school excursions and Scout patrols, and introducing the
house system, and the equally valuable system of school prefects, which
secks to train boys in the difficult art of self-discipline and self-govern-
ment. The range of his activities has been wide and comprehensive.
For well over a decade he has represented the Headmasters’ Consti-
tuency as a member of the Academic Council or the Senate, or both.

‘He was for some time a member of the S.S.L.C. Board, and a mem-

ber of the Text-book Committee. Years ago he was a member of the
Trichinopoly District Board, and by performing his civic duties with-
out fear or favour brought credit and distinction to his profession In
1930, he was asked by the South Indian Teachers’ Union to organise
a North-Indian Tour to enable over 300 teachers of this Presidency to



224 THE INDIAN EDUCATOR

attend the ficst All Asia Educational Conference in Benares. He and
Mr. Yegnanarayana Iyer had to work at it unceasingly for 3 wmonths
before a special train could be arranged.

He has several useful publications to his credit. All tourists who
visit the sacred rock of Trichinopoly owe a debt of gratitude to him
for his interesting little book on “The Rock and its Temple”. 1t is not
merely ‘an excellent guide book; it is valaable for its rich background of
local history. ‘Sévaji at Partabgarl’, the first book in Tamil to clear
the character of Sivaji in his relation to Afzul Khan, will always hold
its own in its appeal to the young. His *Progressive Course in Englisl’
(Junior and Senior) and ‘A short history of the Madras Diocese’ in
Tamil, are some of his other productions which testify to his ablity
and scholarship.

Labours, such as these, have not gone without public recogni-
tion. All over the presidency Mr. Devasikhamani’s name is familiar,
not only in educational circles, but in other fields as well. The teach.
ing profession did him honour when it elected him President of the
Provincial Educational Conference held at Coimbatore in 1930.

Mr. Devasikhamani is a person of extraordinary encrgy and abi-
lity. Though he is now three score years and more, he is young in spi-
rit and intellectually alert. It is this, more than any other, that has
saved him from the fossilising effects of age and made him competent
to deal with educational problems in a truly modern and scientific spirit
of inquiry. At an age when other men would think of ‘blest retirement’
and rest, he feels with that doughty ancient that ‘Old age hath yet his
honour and his toil’, and it is dull ‘To rust unburnished, not to shine
in use’. He has still several years of useful public service before him;
and we can confidently assert that in any new sphere of activity which
he may choose, religious or social or political, he will bring to bear
upon the work before him all his ripe experience and knowledge of
affairs, bis energy and enthusiasm, his organising ability and his emi-
nently practical turn of mind.

To few is it given to bave laboured so long and with such

distinction—to fewer still the spirit, yearning in desire

“To strive, to seek, to find, and not to yield”.

In a Crow’s Nest
A Fiction.

—te——

By ‘L. K/

I beg to tender my heart-felt apology for, as I originally thought,
it was not a lumber room but a teacher’s room. 1 was temporarily
misled by the sight presented by the room where chairs of different des-
criptions could be eyed, some completely armless, scme semi-armless
and some without a quarter leg or a half leg or a leg and a half but
majestically leaning against a wall or dignifiedly resting on a window-
sill. Some chairs served as stools being backless and one or two
unserviceable platforms that were cast into the room seemed to have
assumed fantastical shapesin humble response to the seasonal variations
of wind and weather. I was for a moment about to make impectuous
suicidal conclusions in respect of the inherent status of the room and
thereby cast an indelible blot of incalculable sin on its sacredness when
I was providentially saved by the presence of some turbans that were
negligently thrown over the articles of furniture which put a check on
my rampant conclusions and indicated to me in unmistakable terms
what the chamber was intended for. In support of this logical inference
(for which I congratulated the unseen owners of turbans) I noticed a
teacher, who paced into this apartment perfunctorily and took his seat
on a corner of a dancing chair, with an extraordinary diplomatic skill
for which by force of habit he seemed to have the unconscious wont.
This gentleman, from what I surmised of him, was rather a conceited
pedagogue who observed no decorum, for, he lacked that courtesy
which, by every sacred law of humanity, he is bound to show, though
not to others, at least to one like myself who has the prdud privilege of
belonging to the same holy though lowly pedagogical fraternity. He
has neither saluted me nor returned my salutation and this I record
with emphatic protest. But let us not dilate and spin and yarn on a
negligence of duty so insignificant, for reasons that perhaps it is not
after all intentional, or is only an inevitable result ¢f a moody melan-
choly pature which often-times subjects itself to temporary freaks of
inexplicable character, but the pride of having sat in the Madras Con.
vocation Hall twice as a recipient of two lucrative degrees, B. A. &
L. T., could never be prevailed upon to reasonably reconcile itself with
the arrogance exhibited at that instant by perhaps one of inferior quali-
fication, and thus flinging to the skies my superior intelligence and
collegiate education, which never came to my rescue and which never
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hint : : i i
h a(:]datboor{kithat I was then in a foreign ground. I assumed the role
rigine and blurted out, not without justification, “I'm insult-d»

sir, Iama B.A. L.T. and )
[ER s YR ST SN somcthmg more I4d
. ‘ od
saluted or at least honoured with the return of salutatio SSCFVC o e
salutation,

“May that ‘something more’ be the headmastersh
< asters

tution?” inquired my tp of any insti-

adversary, which .

: . ’ ast .

question being so well upon the truth. I ho':Z;Shed me ot a little, the
. ad my

stro S : . .
» t;g re:.en:ncnt at the mischievous implications of such
em petha H . . K ‘ sucn a Ty
'Il‘l‘Og“mcI()e :n’cllpli bel}:\g the identicality of headmastership V\itf:lu:l}, e
< ¢ ¢ g . o . ' St >
of torcor i m 'lu‘g .tme.ss,.but headmaster though T was and ‘P}r(jme
school and h y own institution, I was evidently a non ;11('t o e
an ence . N . e -entl In a new
adging from tho ve\ f?n 'thb least sign of remonstrance in ymy bc}?’ll\f
6PP0=ite threatene(;lrtumOnsl0f the external facial features of the n;qr;
R o result in a serj . S
him with a fier 1 Serovs physical demonstrati 3
headmastership y A‘"}‘_P:}Iatable dissertation by the latter O:lmrll“ltg
. . ittle calm thought : ‘ urse
struck like lightni gat which, thanks to the Almighty
ghtoing my heated chaotic brain limighty,
» suggested to me further

catastrophcs as well, whi :
: ; ich, with al i
I carefully avoided by observing golde:,h;;;izglmcss at my command,

own fcelings of very

By now the room w

as full with i
took rest according its human contents and every ong

to his physi 5 lyi
ting. They conversed in br;ti:;fsal cr:xfe(iib'f?'m
out from class room experiences schol lere
newspapers, sometimes, for somé timeo
aloofness and oftentimes Ieaving itst7'
itself in the all absorbing controversy o(f)pq‘

g lounging, stretching, sit-
ot fleeting subjects culled
administration, G, O.’s and
eaf:h group maintaining its
¢ inthe Jurch and mcrging

J ome other group.

ust then the happy an
) ) nouncemcnt wa 1ffi

coming and ery % made that 83
actualfy stooad” . orvmce crery one shook off his lethargic Wlltillmg‘ ) a;’
up when he distinctly heard the rattling of : . ulc :md
wheels an

actually saw a jatka with an Iy i
¢ an lyengar inside holdi
with one hand and a basket of solid items V\‘itl(l) ?Y::got:;)hm pot of woffec
§ er.

| 1 (.)l (3] g tlfﬁn some Of the St 1 y I [o] X tca-
chers re € ] « « ur Ol’lg

off, with a view to finislin

’ sling off the necessary ablutj

' 1 ¢ < tions a i
ly and alternately lifting and lowering their feet on t o gorous
pavement round the protection wall

Where’s the rope?” Nobody answering
sent to the headmaster d i ,

. ‘ , who directed hi
ent to the ‘ im to the school clerk w i
e r,etu:e(.:ted him to the peon who was found nowherre :\h};ol;r:n
; ning cmpty handed with the news that the bucket’ and th)e,

' he scorching cement
crying - “Where's the bucket?
a boy was caught holl of and
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rope were with the headmaster who said that it was no choultry. The
poor teachers after having waited in the hot sun dancing over the pave-
ment for over fifteen minutes, got back to the lumber room (excuse me,
to the teachers’ room) and begged the tiffn Iyengar (for he was so
called) to grant cach of them a small cup of cold water, with which
they washed their mouths and right palms only and sat down to take
tiffin which now tasted exceedingly delicious especially after their recent
experience in the hot sun which was still fresh to them. For some
time there was nothing but a jumbe of short and long drawn sounds,
words and laughters comprising of “two idlies, please; very fine chutney;
ha! ha! ha!; sugar, please; another medu vadai; karabundi for quarter
anna; good, good; why not you taste Semia Kesari?”” and so on and

so forth.

Added to this merry party of teachers there were, on every side
of the room, school pupils, in batches—all purchasers of tiffin items—
who naturally brought a pell-mell round about, which attracted the
attention of the head of the institution, who came rushing to the spot
and before whom the pupils fled in terror setting in motion their round
vadais and tossing their karabundis which fell and spread everywhere
and footing and Kkicking off coffee cups and water tumblers! Before
the teachers could look up to know what the matter was, in came the
infuriated headmaster who vociferously burst out “What pandemo-
nium is this? This is no room for revelling and carousing. Teachers
are expected to behave honourably. Here, Mannangatti, remove these
platformes and put them over there. We shall then sce where these
fellows lunch or lounge.”

Every one resented this rude treatment but nobody had the back-
bone to check it. Anyhow, one teacher, who was evidently my adver-
sary, boldly put the question *‘Are we then to take our tiffin in the hot
sun?” “Wherever you choose. It is not my concern. I regret the low
mentality of teachers’” was the instantaneous downpour of the H. M.,
who afterwards turned to the tiffin Iyengar and plainly told him that he
was at the bottom of the whole affair, that he should not step into the
school the next day and that if in defiance of that order he kept his
routine, he would not hesitate to instruct his Adi-Dravida peon,
Mannangatti, to neck him out and fling his eatables and drinkables into
the public street. He then went off to his chamber, instructing Mannan.
gatti once again, on pain of dismissal, that he should forthwith remove
the platforms and sat down to a hearty refreshment which he had
already stocked from lyengar.
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The teachers were yet taking their tiffin when Mannangatti en-
tercd the room. What was the wrath of the teachers! and oh! where
was the tiffin Iyengar! The teachers were cursing and threatening the
paraya peon who, entirely deaf to all that was flung at him began to
lift the plat-forms. The tiffin Iyengar having disappeared ané th(. well
being robbed of its rope and bucket, the teachers, both Orthodox' and
heterodox, had no other go but to use that day’s “Hindu”, which was
already serving them as mats, to clean their hands, but to wet th;ir
parched throats, oh! plague on him who was responsible for it. That
day no teacher had coffee and the headmaster was seen to whistle (;“.
by the masters’ room in high glee.

I was then quite convinced why T was not treated politely by
my adversary, and though 1 was myself a headmaster and pronc to be
more aristocratic, I entirely disapproved of this treatinent and went
straight to the headmaster and told him that I was also a headmaster
like him and that such a treatment meted out to the assistants would
only undermine the reputation of the shool. T was going to say some-
thing more when I was interrupted by my auditor who said “This is
not your school and I need not be instructed by any fellow. These
assistants deserve to be crushed. T can’t understand their audacity in
disliking the presence of an Adi-dravida, especially at a timz when the
congress party is growing more and more powerful in every nook and
crook of the country and capturing all councils and usurping ever
power. I have purposely appointed him pcon and all my circulars qr};
taken from class to class by him. 1 am scriously thinking of ap oi‘nt
ing Adi-dravida teachers as well so that our social (:onditionp m'1-
better itself at least within the four walls of our school. Every A(Ly

dravida boy gets a prize and he has the guar :
Yy g S ap guarantee of promotion whether
he reads or no.

While he was thus waxing eloquent Mannangatti entered the room
with the bappy news that he had removed the plat-forms and came so
near us that it angered the H. M. who suddenly blurted out. “Tut!
stand away you rogue. I'll dismiss you. These parayas ShOl;ld be;
kicked like a cur. If we show them a little kindness they begin to lick

our face.” So saying, he quitted the room and I, too, did so regretting
not a little why I entered it. ’ s

London University’s Centenary.

By MR. RoBErRT OAKE.
— e

London University celebrates this year the Centenary of its foun-
dation. During the week June 29 to July 3 the hundredth anniversary
of the grant of its Charter by William IV will be commemorated in
functions, including an assembly for the award of honorary degrees, to
which Universities all over the world will send delegates. The occa-
sion will bring together a brave display of academic gowns, gowns,
crimson and black, purple, gold, blue and green. '

London was one of the last of the great capitals of Europe to
provide itself with a University. It was stimulated to do so by Bentham
and the Whigs who were responsible for the great reform of the eighteen
thirties—the reform of Parliament, of the Puor Law, of the Municipal
Corporation.

A hundred years ago Oxford and Cambridge still imposed a reli-
gious test that debarred both Protestant dissenters and Roman Catholics
from taking their degrees, and it was partly with a view to providing
University teaching for those excluded from Oxford and Cambridge that
the first of the London Colleges, University College, was founded.

Religious rivalry aided the cause of learning. The action of
Whigs in opening University College to all, whether or not they were
members of the Church of England, was regarded as a challenge to the
established Church, and the Tories in their turn, under the leadership
of the Duke of Wellington, secured funds for the Duke establishment
of King’s College as a “College in which instruction in the doctrine and
duties of Christianity as taught by the Church of England should be
for ever combined with other branches of useful education”.

The two rival institutions started work, but their pupils could
not qualify for degrees for four or five years until, in November 1836,
the University of London was founded by Royal Charter with power
to examine and award degrees to the pupils of University College,
King’s College, and such other institutions as might be named by the
Crown. Twenty years later the University was giver power to examine
students whether or not they had pursued their stucies at a particular
institution. In consequence, large numbers of “external” students have
been able to take London degrees after a course of private study.
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The institution within the Uin: e .
mination “i.nternall)"’, o num[ét:rvegs;.t} ,Tp;lr:pzilrmlg students for exa-
Wom'en—-wnh one devoted to Householg and SYOC?CI Ude. Colicges  for
of Science and Engineering, a Schoo] of Econom; a SCle.nce-Co“cg< $
leges, Theological Colleges, Medical Schools at(;'sl;hAgrlCU]tura] Col-
:L?tleusn(tii:r\i)?e?f[t);ta\lf c:t:ri?fhovoll{ of Hygiene and Tr Op(icale Metjoiciflte ignre:}t
dies, and to S . ar}‘ esearch, to Astronomy, to ad . ug“-

) Stavonic and East European studies, vanced stu-

. The colleges are housed in all parts of Lond
L ) ndo
:;1;} itself has had quarters Successively in Somerset Ho ’
R S use, }
ouse, B}Jr]mgton House, and the Imperial Institute 5‘?: Mal’“fOl‘OUgh
ton, but it has long necded 2 home of its owp # South Kensing.

Magnificent new buildipes .
in _BI_OOInsbur)' immediately bgﬁfnsdatrseng\rvitisb;l’r\)flg fopened for it on a sir:
coincidence the first wing will be ready for occt; tJS-eum’ _and by a happv
after the celebration of the Univereity’s Cent pation this auntumn, soon
area 9f 103 acres. It was purchased In 1977611,:-“'\" The site has an
gift of £ 400,000 from the Rockfeller Foungatig‘;tgft?\e aﬁsistancc of a

merica,

London has led th in

onal prastiee o U:ivemtiz\\a% - several departureg from the iti

' 7 ) sities. The first wag the recoonitinn tradii-
candidates for degrees in the classical Jangy 5 itlon m 1836 and
should first be required to show 5 minimum of fro:;{;e-S’ ('r_"f’k and Latin,
Sf‘cond was the establishment of degrees ip slci ICiency in English. The
I:.ngland, in 1860. Thirdly, London was the ﬁeﬂce for the firgt time in
United Kin.gdom to admit women to its degrees rst ac,qde.mic body in the
was n.mdt::- in 1867 by awarding Certiﬁcatebs 0n'lhA cautious experiment
ex"ammatu.)n for ““female candidates, no mgale )1eﬂ resu)'ts of a special
Women did not desire special treatment, howet;;bon bel_ng admitted”,
degree, honour and prize of the University »and in 1878 every
women on equal tcrms with men, 45 made accessible o

That London values its University is shown by ¢k
of.studcms—~some 14,000—who are attending its vy y the great number
evidenced, too, by the generous contribution: tl;'lt Lhmr)us colleges. 10 is
wards the most of th: new central buildings in I(BI a‘? been made to.
don County Council, the authorities of the Home(é)(ZnSb-ury' 'I"he Lon.
Kent, Surrey, Essex, Herts and Bucks, and the Bor Untles,‘M|dd]e5ex,
Croydon, West Ham and East Ham, have gajj voted oueh “ouncils of
to the buildings fund, while the University’s new o SUb?‘»tanti;ll grants
built with the aid of subscriptions from the Cor ererflomal hall will be
London and the various City Companies. Poration of the City of
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In addition to serving London, the University is coming to per-
form an Imperial and International function. The unique facilities for
specialised and advanced studies due to its situation in the capital of a
great Empire attract students from overseas in ever increasing numbers.

Moreover, its examinations for ‘“‘external’” students are held in centres g
all over the world, within the Empire by the sanction of the Dommlgﬁ;”_

or Dependency concerned, and in other countries " by arrangenxé’gt'-;"
through the Foreign Office. ’,":N’
:1 ; 4
Totustio

Questionnaire—S. S. L.. C. Scheme

(CircULAR OF THE SECRETARY, S. S. L. C. Boarp, MADRAS,)

———— f———— % .. ‘*M.M
. . . & "G"f'yl‘
In connection with the proposal to revise the 1929 S. S I.. C. Scheme, TS et

I am desired by the Director of Public Instruction, Madras, to issue the
following questionnaire to elicit opinions. Bearing in mind the fact that the
8. 8. L. C. course has to cater not only for pupils who propose to go on to
Universities, but for the much greater number whe join various services or
talle up other occupations, you are requested to send your considered opinion
on as many of the following points as you care to:—

1. Do you consider that the present (1929) scheme has been worked

long enough to make it possible for s proper judgment to be passed on its
results or do you think it should be contiuued for a further period of years?

2. (1) Are you satisfied with the present (1929} scheme?
(b) If not, what do you consider its chief defacts?

3. i. Speaking generally do you consider it more desirable to tench
pupils those subjects for which they have a natural aptitude, or do you think
it better to insist on their being taught all the general knowledge subjects re-
gardless of whether they have natural aptitudes for them or not?

ii. In view of the introductory sentence to those questions and
remembering the much greater detail of modern knowledge compared with that
of even 50 years ago, and the greater specialization in many modern
professions and oceupations, do you think it necessary or desirable that pupils
in the last two years of the High Scbool course should be compelled to learn

subjects for which they have no natural aptitude?
4. Which of the following schemes do you think best for the purpose

of a School leaving certificate examination:—
(i) One in which all subjects are compulsory;
(iiy One in which certain subjects are compulsory and others entire-
ly optional;
One in which certain subjects are compulsory but in which the

oo
iii
(R .
cptional subjects are confined to certain groups;

1.
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{(iv) One like the Cambridge School Certificate, in which the subjects
are all arranged in groups and the eandidate has to satiséy the
examiner in a certain number of groups.

NoTE:—In the Cambridge School Certificate Examination there are 4
groups and a candidate has to satisfly the examinor in the first three. Ile
must take 5 subjects but may not take more than 5. Speaking broadly, the
first group countains English, History, Geography, Religious knowledge; the
second group, languages; the third group, Mathematics and Secience sub’jectg.
and the fourth group, Arts and Craits and other miscellaneous subjects. '

In the Luropean High School examination of this Presidency English
a language and Elementary Mathematies are ecmpulsory and the ’ca.ndidqte;
must take three other optionsls and may take four. )

5. 1f you prefer 4 (i), (ii) or (i11), which subjects do you think should
be compulsory?
6. If you prefer 4 (ii) or (iii)

(a) What subjeats should be provided as optionals?

(b} How many of these should each puypil be expected to take?

(¢) Are there any subjects at present included as optional which
you counsider should he omitted from the school course al-
together? If so, which?

7. 1f you prefer 4 (iii), how should the ‘optional’ subjects be grouped?

8.{a) Are yonu of opinion that a second language should be g compul-
sory subject!

(b) 1f so, should this be a classical or modern language?
9, What are your own opinions as to (a) the desirability, (b) the

practicability of teaching all non-language subjects in the high school {orms i
Indian vernaculars? o

10. (») Are you in favour of any subjects hein i
. g taught ;
high school forms but not included in the annual examinat?on‘)m school in the

(b) If so, what subjects would you consider under this head?

Answer to Questionnaire.
(FroM A RapicaL’s PoINT OF VIEW).

—
Q. 1. The 1929 scheme has been given a fair trial.
Q. 2. (a) No.
Q. 2. (b) lts main defects, one corollary to the other, are:
i. divided aim in trying to meet university standards and at the

same stroke to cater to the needs of various employers. both
private and public; )

ii. a too ambitious and heavy syllabus;
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iii. purposelessness and unwieldiness of its common simultaneous
public examination {or nearly 20,000 candidates of all languages,
ages and sexes, and all walks of life, seattered over an area of
two hundred thousand square miles.

REMEDY:—

i. TLet the university insist on its own Matriculation Txaminabion as
the sole and indispensable qualification for its entrants: and let schools be
given the option to ecoach up and present pupils for the same.

it. Tet the present system of 8.8 L. C. Pubdlic Examination be
scrapped: the sehool marks of the pupil during three years, together with the
headmaster’s remarks and recommendations, if any, being final, subject to all
reasonable control and supervision by the Department through its officers.

iii. Let employing agencies, both public and private, (including
Government, which has already its own entrance examination and examioa-
tion-board in the shape of the Public Service Commission and Departmental
THeads) hold each its own examination, in its own bime and way, if and when
it cares,—provided (mark the suving clause!) it is really in need of hands, and
has one ov more jobs immediately at its disposal and guaranteed o the select-
ed among the successful candidates according to merit. This will take the in-
cubus of the public examination from off the head of real education, and also
offer an incentive to, and ensure an interost (which are now sadly lacking) in
study. sufficient to make it appear worthwhile to do one's best. :

Q. 3. (1) The question of aptitudes does nob arise under answer: ba

, Q). 9 supra. ,

On a priori principles, of course, if interest cannot he created in g sub-
ject, its study should not be made compulsory. DBut the discipline through
bitterness seems to be part and parcel of the world's economy and structure.
It also ill lies in our mouth to trot the principle of aptitudes when we still
insist on a compulsory study of a thoroughly foreign language. for all pupils,
aud insist, too, on a bigher percentage of marks in that language, knowing full
well from the bitter experience of a guarter of .a century that the aptitade of
90% of our pupils has been proved to be nil in that direction. ,

Caesar’s wife must be above suspicion and the members of the S 8.1.O
Board (even of its Tamil Section) should be above bad English. But we see
in their printed report on the Examination of - March 1935 the statement
* these delects can never be improved” meaning, of course, ‘removed’.

But since there will be no 'pass’ or ‘failure’ .in the proposed schems,
compulsion will not only lose its sting and significance, but will also. provide,
by the vartety for choice before the pupil, ample opportunity both by manifes-
tation and elimination, for real aptitude to show itsalf in reaction; for the
finding out of natural aptitude is a ticklish question in the majority of cases.

Moreover, if the principle of aptitude is to be followed to its logical
gonelusion, we should be prepared to permit each pupil to omit the study of
one or more of the preseribed subjects during the course, according to his will,
pleasure and convenience. '
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Tle present syllubus may therefore be curtailed in the following direc-
$ions:—

w) I, when proper facilities are
not be made interesting
under Physical Sciencs,
8 in Chemistry) chosen f
illastr

afforded, experiments in science can-
» othing else can: therefore in Lilementary Scionce,
only a set of 24 fixed experiments (16 in Physics, and
or ease of manipulation, bearing in daily life and
ation of [undamental prineiples. need be prescribed for the whole course
of three vears, to be compulsorily dosne ag bractical work by each and every
pupil: supplemented by ancther fixed set ol 30 other somewhut harder experi-
ments (including 6 in Botuny) to be shown as demonstration lessons by t
The other subject in the Science syllabuy ma

(b) In English, Question paper I m
paper of the I type way be given,
from the mother tongue,

{c) Drop the C. Group subjacts.

Q 3 i Reasonable candidates who aim at a joh as desirable may
not grudge to pay the price demanded.

Omniscience cannot be bestowed on the best of pupils within the four
wulls of the school-compoungd.

Real knowledge which is worth anything, is picked up only in the
highways and by-ways of actual life,

form the majority, (or intellectual viri
i3 the indispensable spur bo all action
school can only humbly aim at giving
in handling the mere instruments of gl

eachor.
y well be left whore they are

ay be dispensed with, and only one
including easy translation into Knglish

Grim necessity in nverage cases, which
lity and curiosity in finer, rarer types)
, including effort nt acquisition The
& preliminary but indispensable training

I knowledge and life and putting tho
pupil in the way., Al other notions aboug the worth or work of sehools must
be classed ag professional coneceit oy putling, But that is a bit of pragmabio
psychology,-~and by the way.

Q. 4. There shall be no
the whols Presidency. {Vide ans
price of buffaloes in thei
shall we call upon a pup
definitely what it has to

8. 8. L. C. Public Lxamination common to
wer to Q. 2. supra). We do not diseuss the
r bath, with their horas alone sticking out above: nonr
il to sit for an examination without each side knowing
give or hopes to get.

Q. 5. But, examination or no examination, five subjects must be
compulsorily studied by all pupils under the course.—1, English 2. 5 second

language, 3. Elementary Mathematics, 4.

‘lementary experimental Science
5. History and Geography together with gome

kind of manual training, bosides
Drawing,

Q. Gand7, There shall be no optional subjects, single or in groups,
Q. 6. (c) The present C. Group subjects will go.
Q 8 (a) yes. (b) either, ag now,

Q. 9. (a) Itis both desirable and  (b) practicable.
Ruther the question should pe: “1s it desirable or practicable to edu-
cate through any other medium?”

Q. 10. (a) no. (b) does not arise,

Notes

——af——
Re-organisation of Secondary Education

/ of India is arranging to '{ndent on the
o TthSGO;V:fE::;‘::S in England to re-org’axynsg secf?g(cil:ers}i
S ation dia. Provincial Governments have been (f |
cducation b m.md it is learnt that most of them are zIL\gu
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I O e that 2 claborate report will follow with pmctlc'a
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aucity of
‘ is not so mach a pa ,
education at present suffers from 2rdly financial

. : nie

expert advice for its re-orientation as the Dl?] Tt who are
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ard 1t - and compe g
Tlntimwtely conversant with our problems (m’(.li‘hu(’ pwould be 10
1 ¢ . . T3

. practical advice with little or no cost. - cought to give
us pr er, if foreign aid, though costly, is e
harm, however, experience. But what we 3

. i our
us a new angle and enrich ould approve of the

nt w
doubtful of is whether the (l}o.ven;.r(r:lftions when formulated,
N > M 1Ce ] N N
ith all its financial 1mp s notification
scheme "thtirllto effect, in the face of such an Om“_‘otu of continu-
and put1 recently appeared about the unce}r}tax]r; yalready t00
that has he present financial aids to scC fooh ling highly
ance of the p e have been instances of SheiviD °
There s on the ground of financial string-
hat the valuable labours o'f the
1d be saved from sharing 2

inadequate. '
useful and practical scheme

it desire t
cy, and itis our d
Egmyin" expert committee shou
o
imilar fate. . .
similar f The S s.L.C Questionnaire
ction with the proposal to revise t}]l3e 19d2?}9nSS- S-
ne ard has is-
in con the Secretary of the .S‘ S L C'. CC; Educatio-
L. C. Scheme, aire to the Heads of institutions an o
sued a questnotnne“cit their opinions. The questions relate .
nal Officers 9029' scheme has stood the test and could be cobn 1t
whether.the 1 ¢ form, what its defects are and how~ éas
nucd in 1ts Pt:ese:moved Other connected issues also find a
- d ber )
they coul

place for enquiry-.
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Elsewhere are published the questionnaire and a set of
answers to it by an experienced teacher and Headmaster
Teachers will be in agreement with most of his views. It wili
be observed that the whole trouble springs from a lack of
definite aims and curricula to suit modern needs and an
apathy of the powers-that-be to find means for the d'ivcrsion‘of
talents in suitable channels at the proper stage. Itis a folly to
allow secondary education to be dominated by a divided 'mﬁ
to meet university standards and at the same time to C’ltcll' to
the needs of employers. The present confusion of iSSlJe;

w hether education should be reduced to the learnine o} ;‘Snf*o
11'-sh or the: n.cquxsltlon of general ability to know .'Tnd cht
situations in life, should be cleared. The present scl is
neither fish nor flesh, and has not been foun(i he]ﬁfui%?t?wéi

to pupils aspiring to enter university courses or to those sceki
O : Kin

jobs for livelihood. &

ettty
The South Indian Teacher.
. The official journal of the Sowth India CHARATHA DHARMA.
: Teswchers’ Union. Published on the 15th of every
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to the teicher and his problems. Dest | The Officinl Org: :
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A TEXT-BOOK OF “Moryalaya”, Royapetta, Madras.
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by : Acknowledgod to be the host throughout
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X India £ algin, Nas
St. Mary’s High School, DINDIGUL. or Nourulgia, Nusal Catarrh, Tooth-

acho, ete,, ote., Gurn Basava & Co., Tud,,’
.y ‘)

Book I for Form IV As. 14 !
Book 11 for Form V As, 12 '
Book 11 for Form VI As. 14 £ 0. Box No. 510,

PARK TOWN, MADRAS,
CHILDREN’S EVERYDAY SCIENCE IN TAMIL
For Forms I, Il and Ill—each As. 12. .
By M. 5. SUBRAMANIAN, .

Assistant, Hindu Secondary Sclool, Viravanallur, S. 1 R A
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V. S. Raman Vaidpar & IBros.,
SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE.

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of which when
intimated, are being promptly complied with free of charge.

Wehave many of the Ayurvedic medicines prepared according 69 the
strict preseriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
wholesale rates: genuineness and purity of which we could guarantee. In
addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale.

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market.
Besides, we could convince patients of the economic value of adopting the
holy and antique-oriental system of treattuent for which we have special
{acilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rutes.

Medicines are despatched by V. P. system on application.

Rs. As. Rs. As,

Asoko Ghritha per 1b. 3 8 | Adhayarishta per 24 oz.

Indu Kanta Gritha " 30 Bottle I 0
Kalsana Gritha " 3 (0 | Dasamoolarishta " 2 0
Saraswatha Gritha " 4 0 | Drakshasava " 1 4
Sukunmara Gritha " 5 0 | Lohasava v 1 0
Schagaladya Gritha " 7 8 | Kasthuryadi Pills per 100 3 O
Thithaka Gritha - 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayans " 0 12 | Virechana Pills perDoz. 0 6
Ajamamsa Raseyana 2 0 } Rasa Bhasma per Tola. 2 O
Chyavana Prasa " 1 8 | Asana Vilvadi Thaila 240z 1 8
Kankayana Modaka . 3 0 | Pinda Thaila {ointment) | 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila 1 8
Mahat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maba Vilvadi Leha . 2 0 Sahacharadi Thaila " 2 8
Madhusnuhi Rasayana ,, 3 0 { Dhanwantari Thaila medicated
Musalyadi Rasayana 7 8 101 times per 0z. 30
Narasimha Rasayana 3 0 | Ksheerabala Thaila medicated
Patavaladi Leha " 1 0 10! times per 0z.  ,, 28

For further Particulars write to:-

Telegrams:— THE MANAGER,
“SWARAJYA” SWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore.)

L}
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) These five books have been brought o ncy
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here, There is a progressi
. s a progressive I
N \ progres scheme consisting of words
real language uni.s.  Besides, due attention to ords and phrases
There is a grammatical bias underlying cach l0 grammar is i”‘lpartod’
o . g cach lesson. [t g (e
grammar in the early stages cannot be formal and muy tISiOb;;ous that
S e arge]y
an

essential part of language acquisition. This principl
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questions and excrcises at the end of each Jess
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B. G. PAUL & CO,

EDUCATIONAL PUBLISHERS,
12, FRANCIS JOSEPH STREET, MADRAS
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SADHANA

AUI?ADHALAYA

ACCA. (Bengal)

—ADHYAKHA--

Joges Chandra Ghose, M. A.F.C.S. (London)
Formerly Professor of Chemistry, Bhagalpur College.

Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street,

67/4 Strand Road, Calcutta, Chittagong. Patuatuly, l,Dacca),Lahore,

(Punjab) Burdwan.

Guaranteed absolutely Pure and Clonuine Medicines, prepared strictly according to the

Ayurvedic Qastras.  Catalogues aro sont freo on applicsbion.

On describing the nature of disenses, preseriptions are givon gratis with great earc.

MAKARADHWA] (SWARNA SINDUR).
(Pure & with Gold) Rs. 4 per tola.

A wonderfal specific for all diseases, 1t regulates the noerve, bile and phlegm, inerenses

vitality, meabal and physical vigour and toaes up the systein.

SARIBADISARSA. Rs. 2-12 per seer.

A wonderful, infallible medicine for all =orts of blood impuritios,

SUKRA SAN]JIBAN. Rs. 16 per seer.

A very poworful and offective medicine for the restoration of 1ost vitality

It immediatoly pubs into you all the vigour thut cvery man should have.

ABALA BANDHAB JOG, 10 doses, Rs. 2. 50 doses, Bs 5.

A great remedy for all female diseases.
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Rama, the Ideal Son
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Do. II
Karna, the Warrior
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Tamil Poetical Selections -

Nitthilakavai—a collection of Tamﬂ Poems....

Selections from Prose & Poetry 1n Tamil Book
Do. Book IT

Write to:—
V. S. SWAMINA THAN,
Publisher,

MADURA & TIN NEVELLY.

S

0—4—0
0—4—0
0—5—0
0—6—0
0—4—0
0-—-3—-0
0—4—0
0—6—0
0-12—0
0—5—0
0-10—0
0-10—-0
0-10-0




Ou
rN
€ .
| w Pubhcat;OHS
- G
By Rev. General SCienCe in Tams
’ P' ]AMES B amll.
) ,A.,

HEADM
TASTF
STER, HIGH scyg LT, B
oL, p
)

M. so AND ASUMAI;A.I’
HIGH MASUND ’

I Form : 19 a, AND ;;mm]
. For

2. ¢
eography T
(oo gy EXt-Books in Tami]

ARAM, 54, .

NG s
o CHOOL, pasyy
: 11 Ag ALA7L,

Y G alest
TOw A A )
I Form 10 AS“N HIGH SCHOOEYAR BA. L.T

I
Il Form - 11’ KUMBAKONAM,

3. Tum: As,

i amil Selection
SENIOR TAMILO. > VEN
PANDIT, T

sf .
, or Higher Fopms
art I for Form IV:g |
:9A

OWN AYYAR
HIGH schoor, K?JI\,
! MB

8.
Part Il for F, AKONAM
rm :

4. Tami

amil

ey Text-Books Vi10a,

LE DWAN S. S '
CTURER’ ITARAI\T

I Form :7 As NATIONAL COLL
. E

5.6
eography Text.B HI Form
W h o G VR ooks for Hi o4
(2) The Southem . AI\IA AYYAI{ lgher Forms
) Other parts ( COntinen ' BA, LT,

For detg;
elailed calalogye app
Iy to:-

GV

EDUCATIONAL 1{% Swam

Sram ISHERS :

KUMB ALRS oy COKSELL
MBAKONAMC, ERS,

0.,

fOl’ 1936.

I Form ; 12 4
8.

1 Form ; 12 4
8.

——

“1.

%9,

4,

5.
6.
.
8.
*3,
10.

For Copies apply to—

Senior Scicnce

* pApproved by the

A Texb-book of Elamenhury Seience

by K. B R.and G. \Y

A Text-book ence BooK 11 (Animal Life) 0—8-—0

Prncticfﬂ Physics ¢. Group

General Seien

General Qeien

A Text—book )
0.

ce for Torms 11
{ Physies s,

ELEMENTARY SCIENCE SERIES (S.S.L.C.)
. RAMACHANDR‘A IYER B.A, BT

Towh High School, KUMBAKONAM.

Text Book Committee.

e J—

Book 1 (Physics & Chemistry)
a. 1

Book 11 (Plant Life) 0—6—0
Book 1V {Sound. Light,

Magnetism & E\acbriciby) 0—8—0

Book V (Physiology & Hygiene) 0—8-0

(Heat & Tight) 0—T7—0
Re 0—7—

& 11T will be ready shortly
C., C. Group, Book 1 for Torm V 0-14-0
{Heat & Light) will be ready shortly

THE AUTHOR.

Problems

By M. RAMAKR
p R RAM

sistant Masters, St.Mich
PRICE Rs.

A Highly v
prescribed in sever

Approved by the

In Elementary Mathematics.
o1 1 and UL

{n Tamil For Form

ISHNA AIYER, B.A. L.T.,
IAKRISHNA AIYER,

ael's High School, Coimbatore.
1—4-0 (only.)
seful Text Book

{or the Lower Forms

Text Book Commitlee. Apply to the Author.

Mr. M. NARAYAN

Science AsS

st. Michael’s Hig
Book 1 for Form 1
Book 11 for Formll

NERAL SCIENCE

(N TAMIL)
{ Approved by the
jde Page 611 of the Fort st. Geo

Text-Book Comimnittee
rge Gazette dated 12th November 1935)

ASWAMI, B.A. LT,
istant,
i, COIMBATORE.

Book 111 for Form 111
Book IV for Form v

KATARAMAN & CO.,
TTONAL PUBLISHERS:
UMBAKONAM.




NEW INDIA ENGLISH READERS

ot

PN BY

\

3 oma in Education (Cantab).
Y ﬁ} .
fre ! :

] AND

ey
o A M. WARD, ma. (CANTAD).
£ s 1"{ e

. . e

"t et

W ritten on quite new lines, with numerous sllustrations.

Bearing in mind Indian conditions, the authors have laid great
stress on the importance of pronunciation, and spelling in the early
stages; and the lessons in the Primers have been suitably graded and
arranged. Detailed instructions to teachers have also been given at
the beginning of the books.

In the planning of the lessons in the scries of Readers, the
teaching of grammar has been gradually developed, and a student

studying the series is sure to acquire a working knowledge of the
elements of the English Grammar and usage.

. Details of the scries with prices.

PRIMER I 48+ xvi pp- with one colour plate
PRIMER 1I 824 viii pp- with one polour plate
READER I 128+)§_- pp. with 2 colour plates'
READER II  160+x pp- with 2 colour plates
READER I 210+ x pp. with 2 colour plates

Price 5 As.
Price 7 As.
Price 8 As.
Price 10 As.
Price 12 As.

We solicit the favour of your patronage

THE TEACHERS' PUBLISHING HOUSE
EDUCATIONAL PUBLISHERS s 3 MADRAS
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