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ENGLISH COMPOSITION FOR HIGH SCHOOLS IN INDIA. By K.
Srinives Kini and U, Bhavani Shankar Rao. DPrice, Re. 1-8.
‘ Written in accordance with the Madras 8. 8. L. C. Syllabus—concentric
plan—beok divided into three parts, each covering the work of one form.
A mmp]e but full exposition of the technique of composition—exposition
and exercises based on excellent literary passages.
Complete with model letters, stories, biographies, essays and story- poems
all selected from eminent writers,
Dispenses with the need for a separate book of story-poems.

OPINIONS

‘“Though many books on English composition have recently been published,
this book stands prominent in its charming presentation of topies.”’—
The Indian Educator.

“Its illustrative exercises are particularly well-selected and will stimulate

‘healthy imitation.” — The Bombay Secondary Teachers’ Association Journal.

“The lessons are well arranged and the chapters on precis, letter-writing,

- and the essay are particularly good. The book will ereate in the pupils a taste
for the language.”—'The Hindu' Educational Supplement,
k4

THE COMPLETE ENGLISH COURSE. By K. Srinivasa Kini. Second
-Edition  Part I, As 12. Part IT, Re.'1.
“Suitable for the Fourth and the Fifth Forms of the Madras Presidency.

A popular series, now in its second edition. Merits of the First Rdition
considerably enhanced, Some difficnlt pieces replaced by simpler but equally
good ones, ILxercises, notes, new model questions and suggestions for library
work follow each selection. Exercises cover vocabulary work and the gram-
mar and eormposition syllabus for the S. S. L. C. course.

‘Suifable both for class work and individual st.udy.

OPINIONS -
“The books are well caleulated ta interest the students in good English.”

-—Thc Madras Mail.
’ “The notes and exercises appended to each lesson ure good.” —‘The Hindu
Educatzonrzl Supplement.

- “These features make the selections the really complshe course. '—.
The South Indian Teacher.
» "“The thoughtiul, graded arrangement, the helpful aids and the attractive
get up deserve the apprecmtxon of all teachers of DBoglish.”— Phelndian
ba’ucator ‘

OUTLINES O‘v‘ ENGLISH HISTORY. By K, Srinivas Kini and U. Bhuvanx~
shavker Rao.  Price, Re, 1—8. .
A well-known, popular book; now in excellent get-up. =

READINGS IN ENGLISH LITERATURE. Part I, As. 12. Part II, Re. 1.

: "It would be an ideul class-hook for reading at schonl . .. We hope
these readers will have fba patronage they so nchly deserve '—The South
Andian Teacher. :
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Character-Building-Education
Through Hand Work.

By Mg. K.N. Gurta,M A., HIGHER DIPLOMA IN EDUCATION(T.C.D)

(Concluded from the last issue.)

—————

Those who are keenly interested in Handwork and earnestly
Pivotal-Points wish to derive all round above benefits from its

to be assimilated introduction in schools should assimilate and
and practised in act according to the following.
Handwork.

j ,

(1) The aim and object of Handwork is to use, as far as possi-
ble, the knowledge of school subjects in fulfilling
the daily individual and social needs of pupils, if
these needs are within their capacity and means;
and at the same time to help them in acquiring
the knowledge of school subjects through the employment not merely
of their eyes, ears and lips, but also of their hands (blind man’s eyes);
and while thus vitalising the school subjects, Handwork also aims at
meeting the social need of inculcating love and respect for manual

Aim & object.

- work. The predominating ideas that the hands while fulfilling the

school and home, individual and social needs from the doer’s point
of viaw, should be employed in such a way as to lay the foundation of
worthy character and loyal citizenship at the pliable "school age on
a sounder basis. :

(2) Education is a continuous process of growth, having as

. its aim at every stage an added capaéity of growth.
Education is a When a process is quite new and fresh for the
process. pupil and it is neither too easy nor too difficult for

him, it has educational value. After some practice

- that particular ptocess becomes mechanical. But now he has an added

capacity of growth and he is fitted to rise still higher. ¢,
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For a baby the process of holding a spoon and carrying it'to
his mouth has-é“m educational value in the beginning only. The same is
true when a boy starts learning cycling. After some practice the pro-
cess of cycling becomes mechanical. He goes on cycling and his mind
is free to think of something else. If his cycling practice was confined

, to an open trafficless park the process is mechanical for that place

only,” But when he just starts cycling on crowded and crossing
roads, the process again becomes educational at a higher level.
Thoeught is again needed. '

In Handwork the pupil should not be allowed to continue the
same process for a too long time. He should be stimulated and
encouraged to rise higher and higher under the wise supervision of
practical sincere teacher. The pupil should be allowed to grow slowly
and steadily at his own natural speed. The speed of growth should
not be forced through prematurely. Too much kelp to see the product
look beautiful will weaken the pupil’s initiative and self effort. If a
ratti’s help of the teacher can keep the pupil to continue on the work
sawaratts’s help should never be given. The pupil’s standard of beauty
should be stimulated to rise still higher and higher but the adult stand-
ard of beauty at premature stage should not be forced in by too much

-help and conversation. Aesthetic aspect of education should receive

legitimate attention.

(3) Both process and product should be taken care of in
schools. Both are the two ends of the same pole.
They are not antagonistic to each other, But
in school, process, from the educational point of view, process is
product or both. primary and product is secondary in schools.

What is primary

"A, B and C, supposing there are three pupils. They belong to
the sixth class of a High School. The class teacher gives them five
Arithmetic questions as home task. A has a private tutor at home.
With most of the tutor’s help he finishes his work without any difficulty
in a very short time. His five questions are right. B has no private
tator at home, \With all of his own help, he finishes his work ina

longer time than A. His three questions are right and two are wrong.

C, the third pupil, like B has no private tutor at home. =With all of his
own help, initiative and judgment he finishes his work in a longer time
than A. His five questions are quite right.

From the product point of view, that is the exhibition point of
view, A ranks with C because their five questions are right; and B is

3y

CHARACTER-EUILDING-EDUCATION . 239

thrown to the bottom, because his three questions are right and two are
wrong.

But from the procecs point of view, that is the educational point

-of view,; C tops the list and B comes next and A is thrust to the bottom

although his five questions are right.

An educationist should not be enamoured of by the fine product

only. He should possess more penetrating eyes than those of a layman.

To him the primary thing is what those five questions have done for
the above three pupils, A, B and C; and not what A, B, and C have
done for those five Arithmetic questions.

In the like manner, in Handwork an educationist should watch
what a particular piece of paper or wood has done for the pupil and
not what the pupil has done for that piece of paper or wood. What
may be very pleasing to a craftsman may be very annoying to an
educationist. \Wherever possible and wise both process and product
should be taken care of. But pioduct should not be enriched at the
cost of process in schools.

() In our School Exhibitions too much emphasis is laid upon
the product aspect. Very few care how the
School-Exhibitions product has been achieved at. Most of us get
ov.r-emphasise bewitched of the fine finished glittering appearance
product. of the product. We care little how the big loukis,
' attractive models, fine maps, press-like physiologi-

gal charts have been produced.

Who chose, who planned, who executed, who judged, who
organised and who recorded are the vital questions in Handwork.
But most of these are done by the adults concerned. The pupil
executes, nay imitates, what specimen has been laid before him, and

" obeys what his task-master has told him to do for the coming exhibition

and anyhow to earn the visitors’, mostly  lay men, Wah! Wah! The
pupil has not been allowed to create something new; he has not been

allowed to realise what was so powerfully bubbling in the innermost

chamber of his heart. Itis all because of the predominance of the

_ product, the exhibition point of view in our Schools. Unless we allow

the pupil tc realise himself and express himself through Handwork
under the vigilance of the teacher acting as a friend, ‘philosopher and
guide, Handwork is of little value in schools. Handwork is for the
pupil and' not the pupil for Handwork to please the visitors’ eyes
pouring into the school-Exhibition Hall. . So care should be taken that
the exhibition point of view should not over-shadow the educational

‘",
LI S



240 THE INDIAN EDUCATOR

point of view in schools. In its proper place the exhibition has its own
values. There is no doubt about it.

(5) Lack of vital interest makes most of the learning in schools
very dull. Lack of organised freedom and initia.
WWhat is interesting tive in schools is followod by lack of purpose and

from the pupil’s initiative in the work of life. School should deve-
point of view is lop in its pupils, initiative purposing and sense of
really educative. responsibility through Handwork.

In Handwork the adults should not impose upon the pupil what
he should do. He should be free to make his own selection for his
immediate use. Unless an article is of any use to the pupil it will not
be interesting to him. Unless itis interesting it will have very little
educational value in cultivating mental discipline. If it is his own
selection he will get merged wholly and solely in making it. He will
make body-mind-.soul efforts in executing it. He is not working on
account of any external pressure in - Hand werk to save himself from
punishments, chide, rebuke, low marks or failure. He is working because
the work is of his own selection, therefore interesting, and fini.bed will
satisfy his own felt immediate need. The environment of Handwork in
which the pupil is working is quite different from the environment of
other school subjects. :

The reward of eating a Rasogulla lies in itself. In the same
way Hand work does not need any external reward. Like quinine Hand
work does not require sugar coating. It is naturally sweet, if properly
Handed. Itis all-through sweet internally as well as externally. It
does not require artificial sugar coating to make it interesting.

(6) Hand work, as an effective and dynamic method of teaching,
is primarily intended to educate pupils to be useful,

Hand work as loyal citizens and worthy characters when they.
method is not enter into life. Therefore, the pupil should be
spoon-feeding. encouraged to do almost everything by himself

in proportion to his capacity and means. Spoon-
feeding method of teaching, which is so prevalent in most of our schools,

will not help us in fulfilling the aim and object of Hand work. The

more the pupil is allowed to stand on his own legs and permitted to-
utilise his own means and resources, the more educational value he will
be able to derive under the friendly vigilance of the practical teacher.

(7) This character building Hand work can be introduced in all
Primary, Middle, and Secondary schools without
The teacher’s role, any additional expenditure on the part of the
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. Government, Money is not needed.  What is
most needed is the teacher’s common sense and sincerity.

The teacher of Hand work should be well acquainted with the
real interests of his pupils, He should know what they vehemently like
to do. The teacher should not impose his own plan upon his pupils.
In the beginning it will not be wise and practicable to start witha
complicated and difficult purposive activity. The teacher should bagin
with something simple.

To achieve all-round educational values from any form of Hand
Method of teach.  work the following six steps are indispensable:—
ing Hand work

(a). Choosing and Purposing:— To fulfil the aim and object of
Handwork the pupil’s whole-hearted co-operation
Choosing & is essential.  Whole-hearted co-operation will
Purposing result if the.purpose is of the pupil and not that
of the teacher. The possible purposive activities
should be listed on the blackboard as they are suggested by the pupils.
Then the teacher should give time to each pupil who has suggested a
possible topic or activity to speak in favour of it. Let the pupils tell
why it appeals to him; how it can be developed; what would be. its:
advantages ta the whole class. After hearing from all of these. pupils,.
the teacher should give opportunity for a full discussion on the part of..
the whole class. The teacher should stimulate the discussion by means
of-questions that will bring” out other' points of view. The teacher
should encourage different expressions of opinion. Certair suggestions
will be eliminated very easily. A few may still be left on the board
which may-take several days of discussion during the Hand work period
before the choice narrows down to two or three. In all that time the
_pupils’ interest has been stimulated. They see the possibilities of
certain' developments. They begin to take sides. '

The teacher should then bring the- class to a united decision to
follow out one of these possibilities. Give some instruction in citizenship
in the rule of the majority for the good of the group, But the final .

"choice made must be the choice of the pupils themselves and pupils

must so feel it keenly. -The selected activity must meet some felt imme-
diate need of the pupils—something they really want to do or find out.
The earnest and worthy purpose is at the heart of success in Hand work.
The purpose must be common to the class or group. It must be
accepted by all. Comradeship,and good will is necessary for the carry-
ing out of the purposive activity by the class or group. e
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A valuable form of composition for the class will be writing
out the reasons for the decision they have made.

1

(b) Planning—The second step in carrying out a purposive
activity is to make a plan before starting the work. To teach the
' pupils to do their own planning in life, it ought
Planning. to be done by themselves in schools. The

teacher should call attention to the need of a plan
and provide an opportunity. He should try to enlist the co-operaticn
of every member of the class. He should encourage those who are

backward about speaking up. He should point out the difficulties to -

be met in carrying out the selected activity. He should keep the goal
in view before the class and try to secure a plan which will carry the
purpose through. The whole class should get a share in the plan,

If the pupil’s planis a good one, the teacher should forego his
own. The class should be taught to prepare in outline form a brief
plan of their selected activity. In construction activities a drawing
of the article to be made, or a plan to scale may prove useful.

In case of difficulties, the teacher and pupils together should
search and find out the solution. The information can be found
cither in bocks or magazines on the matter or by writing to some
authority, The teacher should act as the big brother. The teacher
himself should grow with his pupils.

(c). Executing—Let the pupils do the work without too much
assistance. The teacher should help them when
Executing badly needed to the best they can. But the work
should really be theirs, because it is their selected
activity. He should control a great temptation to help too much or
even to do parts of the work himself in order to produce a more finished
product to please the visitor, the spirit of an exhibition. He should
remember that his object should not be a perfect piece of work but the
maximum amount of learning by the pupils and useful character deve-
lopment. A crude result may mean a large degree of genuine learning
and good teaching.

The educational possibilities of the purposive activity should .

always be in the teacher’s mind. He must see that the maximum
amount of learning from each process is secured.

Success in a part of the work is a great stimulus to hold the
pupils to their purpose and completing the whole work which they have
undertaken.

b
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(d). Judging—On the completion of the work or at certain
stages in the activity the work should be reviewed

Judging. and the pupils brought to judge their work,
noting errors in choice, in planning and mistakes

in performing. They should consider what lessons they have learned

“from the purposive activity they have carried through. The teacher

should help them to discuss such questions as how we can learn to
work better next time, and what good habits and attitudes we have
learned that we wish to practise all our lives.

The pupils should also consider the school subjects-matter
which they have learned on the basis of the purposive activity under-
taken.

(e). Organising what has been learnt—clear and definite attitud.

es and habits are the results of dynamic teaching.

Organising Knowledge grows out of experience and the felt
what has been need of the child. The teacher should help the
learnt. pupils to organise that knowledge and relate that

experience to a larger body of interest and know-
ledge, other-wise the result of the year’s work may be very scattered.
The resuits of the purposive teaching may sometimes be a -hodge-podge
of inforination and interest; He should lead his pupils to gather
«nd organise what they have learnt,

As the class pursues its purposes and its plans in the develop-
ment of a purposive activity, they will find that there are gaps of know-
ledge to be filled in. The teacher should see that those gaps are
bridged. He will see that the holes are filled in. The bits of know-
ledge will finally be filled into their places in the General-\Whole,

_ (f). Recording what habeen learnt:—
The organisation of knowledge can best be done through the Hard
work-Book. Each pupil of the class should
Recording what has keep a record of the development of the purpo-
been learnt ' sive activity. The class should learn to work

out summaries and outlines of school-subjects
matter and of their habits and attitudes formed through the purpo-

sive activity. The motive should be the desire to pass on to others the
interesting things gained. It may be helpful to other classes who may
choose to study the same or related subjects.  Another motive may
be to invite the school to hear the interesting things they have found
out illustrated throngh charts and pictures. Thus they will feel need
of arranging in logical order the school-subjects matter and other
things learnt. Thus they will choose the important facts which they
discovered in the purposive activity so far.



The Original Nature of the Child:
"How to Shape it.

By MRr. S. C. SINHA, M.A., DIP. ED.
(Continued. from April issue.)
.-.—-'.———

THE ACQUISITIVE OR COLLECTING INSTINCT.

We all know how the little ant stores food for the rainy days—how
the busy bee gathers honey for future use—how the thievish crow con.

ceals its food under the tiles and the cunning dog buries a piece of bone:

in-the ground, ‘and returns to it later'to gobble it up at ease!” What
prompts this apparently intelligent behaviour in these creatores?
Irstinct,” to be sure, This'was a dire necessity in the primitive-man at
the early stage of his life when hoarding food, fuel, barks of trees and
skins of animals meant existénce. This, probably, gave the race security
against famine or other warring tribé or any emergency of a like nature.

Itis, however, no longer as great a necessity as it was in the
early stage of human existence. But the stamp is there, though consi-
derably weakened by time. "It persists as nature’s gentle way of opening
tle eyes and the ears and the other sensivities of nature’s child to the
great, mysterious surrounding: world in which it finds:itself.”

Children love to own and collect things not for what they are
worth, but merely to satisfy this inborn urge of their original nature.
Take your children on a holiday trip to the sea-shore. Wait and watch.
You will soon find their pockets bulging out with the cumbrous weight
of_shells, pebbles, even tiny little living crabs and all that!  Not unof:en

has the domesticall) careful, but ‘psychologically - careless mistress

murmured to you against the ‘incorrigible’ child who would not listen .
to her repeated’ warning against tearing the pockets of coats and frocks

with the load of useless objects, as broken ends of tumblers, nails,

horse-shoes, feathers, empty matchboxes and cigarette cases and invited ‘

)our attentlon'

- Fancy the “orr) of the mother, who is fastxdlous about cleanli--,
ness, chancing, all unawares, upon a heap of rubbish, picked out of the”
ddst-lin at the door, secretly hidden behind’ the costly mirror.in.the .
drawing-room,. or a basketful of Turkey feathers smuggled under the .

clean-washed bed.stead in the retiring-room! Damn the tiy ‘scoundrel’.

It gives her no rest, and she naturally loses control over her temper.
So, probably, does the father, who on.his return fcom office, hot with .
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work, finds, to his great horror, the pictures from the newly indented,
illustrated catalogue of the latest fashion in dress and cutlery merciless-
ly scissored off by his naughty child!

We feel for the poor parents and housewives, who have had
such bitter experience—and who have not? But we can'not blame the
poor child. Ve would, indeed, be unwise teachers and parents if
little rubs as these irritate and excite us to punish the child. If we just
for a moment turn the mental searchlight inwards we will find that we
also did the same mischief. Why not, then, suffer our children to do

so? -~Bear in mind that it is the impelling force within that goads the
chlld on, and secks satisfaction in owning and collecting all this rubbish-
It is the pleasure of hoarding that they seek, and not the uncanny
experience of what it is to tease their parents, whose mere stare is
enough to frighten them out of their wits. They get no special pleasure
in spoiling the draw-room or soiling the bed-stead. Discipline, of course,
demands certain measures to counteract the free play of this impulse.
But punishment, certainly, is not the remedy.

Firmly, indeed, is this ipstinct stamped on the nervous system.
You cannot, do all you can, change it. It is in their nature—in the very
bload. - Before long. it will wear out of itself. The stones, the screws,
the tumbler-ends, which they so proudly treasure, will lose all their
charm with the coming of youth, and appear in their true worthlessness.
But so long it is there we must make the best of a bad bargain. Help
the children by diverting tkeir attention to the collection of better and
more useful objects. Previde for them a family museum and a little
z00; and encourage them to fill the former with valuable collections like
stamps, old coins, picture-cards, flowers, ferns, rocks, eggs, Moss-Cover-
ed wood, queer fossils, shells, skeletons of animals, freakish fruits,
specimen of different kinds of earth and similar curious things that
pique their curiosity; and the latter with pets as rabbits, birds, tadpoles,
small fishes, white rats and so on.

By all means create in them a spirit of healthy rivalry in excel.
ling one another in their collection, and let them feel that they own
a museum and a zoo of their own apart from the one they have at
school.  \What a treat ‘it would be for them! From little villains they

. would turn to be disciplined members of the family, and a comfort and

joy to us all. ” A little effort and guidance on your part will save this
impulse of the children from relapsing into its original form and venting
it through useless channels. '

There should be separate shelves for different objects, and the
children made to classify them accordingly. Fix a special day -in the
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week for the exhibition by the children themselves of their collection to
the whole family, selected friends and neighbours. Let them do every
thing necessary for the show—the arrangement, the classification and all
that. Bid them give a detailed history of the collection, and explain
_ the exhibits to the spectators. A day may come when an ordinary
stamp or an old coin might unfold its tale to the tiny collectors and
carry them away to lands strange and faces new! Who can say that
they will not feel curious to know about kings and men, who moved on
this mysterious earth of theirs, when their fathers and grand-fathers
were as young as they themselves are! Who knows that a piece of rack
or a broken skull will not kindle the spirit of a geologist or an 'ughré

pologist in their hearts! Some at least of these collections may, pPr-
chance, awaken the sleeping Hampden, Gibbon, Columbus, Stanley,
Cook or the Marconi in them! And a dream it is not,

THE INSTINCT OF CURIOSITY,

Children are inquisitive or curious. They get curious to know
things, novel and unusual, which attract their attention. Something, it
may be the tick of the clock, the rogr, of the thunder, the rain-bow in
the sky, the rustling wind, the¢ stiioke in)the chimney, the shadow cast by
the lamp, the motion of the toy-engine and the llLQ,_,:tm in their minds
a curious interest which they cannot fully comprehend. In this partial
comprehension lies the motivation of this instinct, which excites them
to understand an object or situation, and leads to “fuller comprehension
or clearer perceptlon——perceptlon definite enouch to determine some
other instinctive action”.,

This impulse is not complete in itself. Tt does not rest satisfied
by having just roused the attention of the child. Its purpose is not
served till it has linked itself to some other useful impulses. It has no
specific object, and is not called into play by objects of any special
type. A brilliantly sunny weather after a beastly storm excites the
curiosity of children, long confired indoors; they run to the wet field
and at once begin to jump and play with the water left by the rain.
Something in the shape, size or colour of a piece of rock strikes them,
and they take to collecting similar rocks; the sight of a globe-trotter,
with his soiled dress and bearded chin, piques their curiosity, and they
are seized with the desire to make trips or excursions to unknown
places. In all these instances the curiosity-iastinct is closely related
now to the impulse of physical activity,” now to that of collecting and
now to that of migration or wander-lust.

" The origin of this instinct is not hard to seek. The unprotected
and ill-sheltered primitive man had always to be on the alert against
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tribal raiders, wild animals and sometimes even unusual natural and
physical phenomena. The slightest noise, disturbance, movement and
unusual occurrence rightly demanded attention and observation. They
could not possibly rest at ease until they had fully probed into their
origin and made sure that it was nothing particularly threatenmg This
constant watch and care so nicely perfected their distance-sense—eyes:
ears and nose—that the least ruffle in the bush or the distant screech of
a bird or an unusual smell carried by the wind forewarned them against
the approach of some enemy, man or beast.

In the animal world we find the play of this instinct., Look at
the horse frightened at the sight of some ill-defined object on the ground.
Watch how it circles round the object, with eyes, ears and nose wide
awake, how it starts away in retreat as the object seems to move in
the wind, how it approacheq it again and ultimately satisfies its cuno-
sity, ““The omnivorous monkey, preying upon and preyed upon”
says Prof. Woodworth, “displays this instinct in a great strength and
versatility; and this feature of their constitution was probably of the
first importance in leading them on in the scale of mtellectual develop-
ment”, :

We are all familiar with the way in which this instinct works
in children. There comes a stage in their life when they have no end
of questions to ask. The poor child, who was punished by its mother
as being a little too precocious, for asking the innocent question—
‘Mother, how was I born?’- simply responded to this inborn urge. Many
a tiny mischief done by children are impelled by this instinct. It has led
many of them to break open nice little dolls to see what makes them
close and shut their eyes, smash their father’s watch just to discover
the origin of the ceaseless tick, to pull apart the jaws of the dogto catch
the mystery of its bark, and, even, sometimes, to unlock the mother’s
jewellery box to determine what it is that she guards so zealously!
Mischievous these little antics are, but mischiefs, for which nature, not
the children, are to blame. We should put up with these unless we are
able to sublimate the instinct to better educational channe's. Thiss
however, is the destructive side of the impulse; and it requires great
toleration and discretion on our part to divert it to the constructive
path,' and make‘it subserve educational and social purpose. -

The constructive aspect of the impulse is another worry to the
parents!’ FEvery parent must have had the terrible experience of being
bombarded with a series of why and what of things by their childven.
The volley of questions. put by them is the out-come of the curiosity
response which agitates their minds. The children who seeing the
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buzzing aeroplane flying overhe .
it ﬂies like a bird or seeigng a tfad';’-:;fenfzjlir parents to tell them how
patr ?f horseS., want to know the cause, of nlg W.lthout the help of a
in their conscious life at the completely ec]; ooking for the first time
eager to learn how it is overshadowed or n0till?SEd moon or sum, get
chimney going up and fading in the air, en cing the smoke from the
and where 1t goes finally are only respon quire as to why it does so

. . . din to e 3 .
o_rlgln.al nature w hich constantly endeavoursgto t;']s i call of their
situation. adjust itself to present

It is an essential factor in i

dren, Itis a stepping stone to fultl}:xf :)net:cllictxsl ddevelopment 0} Chil-
]edge and tr}rth. “It is" says Prof. Averi “I\?n S,eamh for k.now-
ducing he.r child to the wonders and the ac‘cua,litiesatur«;ie‘S o Of.m'tr.O-
of the universe. To evade or falsify would be a o Lh'e patentia tics
Nat.ure, who provides parents and older childrenl')oml(;e ot t(') e
curiosity of those young and tender in years, O;nc:rsuirhtosaiiast'lfoyt'the

ifaction

has been to the uttermost
2 , Pparents and o]a
their prime capacities in this world.” ¥ persons generally lose

This instinct is nonetheles i
fatal attempts made at the conquesst pz;e};ielrzsgtr?}:n °P p‘eo‘ple. .T.he
endeavour to penetrate into the stratosphere, Or’to ; Sci)en}t:st s thilling
explorer’s adventarous dash into the icy polar re io(:xm tde hMarS’ the
pologist’s experimentation with human and animil sialr; t e’atr:thm-
ced to the impelling force of this instinct. “The attiiode of coriositor
says Prof. Woodwortd, ‘‘is essentially one of sus enedc:i f:udnosn).,
and that is the beginning of wisdom, of questionin I¢))f fs .tgu gm_ep.t,
nation and of explicit judgment.” It aids the childrge’n to e;eriri;;x;:n:
power of discrimination and the systematization of reflective judgme:lt

‘Let us, therefore, suffer them to bombard us with interrogations
and satisfy their curiosity. Never snub them down. \Ve do notgalwa .
rea.lise what a great harm we do our children by lightly dismissirﬁz
ﬂfélr queries, and sometimes bidding them imperiously hold their pratc-
tling tongue. By so doing we suppress one of the greatest instinctive
promptings of human nature which seeks to reach out to new experien-
ces for irs further development. Let us be patient with them, and-
answer their questions wisely, softly and joyfully. . Never alIow’ their
curiosity to go unsatisfied. We ought to see that they get the Tright
answer to all their queries, so far the answers are consistent with sosial
and educational needs. o ’
.. There is often 2 world of meaning underlyiné some very perti-
nent questions asked by a child.. If we could but put ourselves in the
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position of the helpless child, and read its mind just at the time when
it asks its parent a particular question, and lovingly answer it, much
of the misconception we have about children would be removed and
things made easier . for the teacher. We will do well to remember that
the child who takes delight in tearing paper is curious as to the nature
of paper. The child who bangs his rattle upon the floor is curious as
to the hardness of the floor or the interior of the rattle. The child
who studies passing vehicles or stares at strange and unfamiliar faces
is curious as to the nature of vehicles and of people’s face in general.
And as teachers and parents, it is our foremost duty to help this in-
stinct to bloom to perfection; and not nip it in the bud, and thus blunt
the edge of one of the sharpest weapons of education,

GREGARIOUS, HERD OR SOCIAL INSTINCT.

Children are fond of companions.  They have a natural tendency
to seek the group or form themselves into gangs for a common purpose,
good or bad. In a family of a dozen or more children, we often find
different groups each engaged in different activities. One group is inte-
rested in games, a second in doing certain mischief. say plucking off
flowers or stealing fruitz from the neighbour’s orchard, while a third
in reading books. If we carcfully watch them we shall find that each
group has a leader of its own, \Ve shall also notice that the mem-
bers of a certain group obey the leader implicitly, and are closely
attached to one another. There is also an instinctive tendency in
them to support, defend and help the comrades belonging to their own
group. They will not, however, help any member of any other group.

In your own family you must have often noticed how a little
brother and an unfortunate sister are ill-treated and shunned by the
other children, who have banded themselves into one particular group.
If you just care to observe, you will, as a rule, find children of the same
age moving in groups of their own. Whatever they do, they are always
together. In a foot-ball match, in the theatrc or cinema, in school
socials, in the park, on their way to and back from school or play-
ground, you will inevitably find them in more or less constant groups.

) Animals are gregarious, too. They instinctively herd together.
This is more or less mechanical. The deer roam, play and graze in
herds; so do cows, sheep, peacocks and wild boars. Separate a
cow or a sheep from the herd; it will soon grow restless and continue
to low or bleat till time blots out of its mind the past associations. The
function of this instinct is to keep the members of the group together,
It helps the young animal, whea it is just able to search its own food .
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to adhere to, and not stray away, in course of its search for food, from
the herd, and, thus, weaken it )

It is this instinct that enables them to herd together, ensure collec-
tive security, collective attack and collective defence and mutual warn-
ings of danger. When a wolf falls on an individual cow, all the cows
of the herd rush to its help. If you shoot down a single crow many
crows will crowd  together, and make a nasty noise to warn, in. their
own language, others against the threatening danger. Each herd or
flock has a patriarch or leader of its own who is implicitly followed by
others of the same set, and who is a sort of guardian or protecting
agent to its followers. :

The necessity of this instinct in the primitive manis easy to
guess. It brought the members of the same tribe or clan together with
a view to fortifying themselves against a superior foe. Through this
social union they sought protection. They often fought together and
fell together for the sake of the group. The wild tribes of Australia
and Africa even now live in groups or clans with leaders whose very
word is command. The sardar or chief of an Aboriginal clan, or the
foreman of the village Union of the present day is only a reminiscence
of this group.leadership. An outcast does not, perhaps, so much feel
the stress of the economic sanctions as the distressing experience of
being shat out from the group. A dangerous criminal, confined in the
cell, is not so sorry for his prison-life as for the loss of the privilege of
moving, walking and mixing with other co-prisoners. '

Adults are not free from the influence of this impulse to keep
together. 1t is this gregarious tendency that makes us dashto club-
houses on our return from work, and attend to social meets, parties
and dinners at private or public places. The formation of associations,
unions, societies and similar organizations to promote some cause or
interest is a response to the social instinct. It is just to safeguard and
protect communal and social interests that organizations like the All-
India Hindu Mahasabha, All-India Muslim League, All-India Depres-

sed Class Association etc. have been formed; and these are a natural .

outcome of the herd instinct. To this impulse we may even trace the

prevalence of so many political parties in every country. The regis-’

tered crimninal tribe is as much an off-shoot of the gregarious instinct as
philanthropic societies like the S. P. C. A., formed to prevent cruelty
to animals or the Red-Cross Unit, formed to look after the wounded.

How fondly you wish to have your friends by vou when going
“to the Talkie-House or the theatre! The sight of anything pleasant
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at once fills your mind with the desire to share the pleasure with your
friends, and how you regret having left them behind! How lonely and
cheerless you feel when your children are away on a holiday in the
country! What a delight it affords you when the home is again filled with
their homely bustle and hurry! All these various impulses to be near
your friends and children are prompted by the herd instinct, which
excites tender emotions in your heart, and tie you down to the family
or to the circle of friends.

When your children come to the gang age (10—16) the impulse
to be with his gang may, even, impel them to disobey you. In vain will
you atlempt to confine them indoors lest they fall in bad company and
relapse into activities which are bad for society. At this age children
are prone to become juvenile marauders and bullies; and acquire bad
habits such. as stealing, smoking, playing cards, drinking, fighting and
injuring others’ property, usually breaking the glass-panes of the
school-window and damaging the chimneys in the public roads.
The sight of a- gang of boon companions shouting jeeringly at some of
their school fellows or making uncalled for and unprovoked sarcastic
remarks at some innocent, queer-locking passerby or a decrepit old
beggar is not at all uncommon.

In the life of every child this stage will sooner or later come.
You need not be unnecessarily nervous about it. This is a beneficial and
highly desirable tendency. It helps the development of the child. The
child cannot but express these normal impulses, which struggle for exit
at this particular age. e have just to see that the impulse is not mis-
used and misdirected to socially unacceptable channels. Bide the time
with the patience of an angler, and when, you think, it has come, pro-
vide for them clubs, social and literary, occasional religious congre-
gations, games and plays requiring team-work more than individual
attention, hunting excursions, scouting expeditions, boating trips, fish-
ing parties, carpentry classes, gardening facilities and so on. Our
chief aim should be to nurse a esprit de corps—a sense of unity,
common comradeship for common weal. Let them work unselfishly
for common good. All must endeavour to maintain the prestige and
good name of the family or the school.

There is no need worrying about the leader. The members
themselves will find one, and pledge their allegiance to him. The leader
is selected not for any specific quality which others in the same group
lack. He may be the fastest runner, the best story-teller, the best organi-
zer and so on.  In other words he must excel others in some special
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trait. But we must always have strict eyes on the companions of our
children. Undesirable elements must needs be eliminated from the
group not by force, but by well-reasoned persuasion, for it is hard
to separate one’s chum from the common group. Put before them
examples of groups which have been spoiled by bad members, side by
side with instances of groups which have shed lustre on the family or
the school. Perchance these may kindle the emotion of shame and

emulation and wean them away from bad chums,
(To be concluded).

rp——

Invocation.
By A TEACHER.

May He Who is the Great Teacher of
Souls help us to realise the
sacredness of our mission;

May He who is Knowledge Absolute grant
us victory in our Crusade against
Ignorance;

May He keep us ever chaste, ever above
daily triflles, with eyes set on
pure ideals and noble emotions;

May the world never be too mach with
us, torch-bearers of Light, and
may we ever tread the
razor-like path of a righteous living;

May we, guardians of blossoming souls,
ever feel a kinship with our wards;
and may teacher and pupil be bound
by silken cords of love;

May we ever remember that where we stand
there is the temple of knowledge,
that the Deity whom we adore is the
white-robed Argel of Learning;

May we ever seek our fulfilment in a life
of dedication and sacrifice; may we,
like the Supreme Preceptor Himself;
ever give out of our own innate
fulness; 4

May we ever be windows unto Truth, and

: may our pupils ever be Pilgrims
unto Wisdom’s shrine..

The Teacher’s Manner in the Class-room

By Mr. N. S. ULLAL, B.A., s.T.C.D. SENIOR DY, E.I.
——f——

The old idea of the propriety of a teacher’s behaviour in the
class was that he should be, like the Yamadharmaraj of the Hindu
Puranas or the Jehovah of the Bible, a stern and austere personality,
whose face-muscles should never relax into a laugh or smile even, who
should never come down from his seat on the platform as if he were
snff(f.ring from some infirmity and who should deal out rewards and
punishments to the pupils according to their deserts in a mechanical,
matter-of-fact manner. The pupils, in their turn, should, according to
this old ideal, be hushed in his august presence or should speak, if at
all, in undertones, should move about with the lightest step and in a most
unobtrusive manner, lest the equanimity of his mind should be ready
to do his behests and run errands for him and should, like the pupils
of the school -in Goldsmith's “Deserted Village”, try to humour him
by laughing with “counterfeited glee*’ at his jokes, however poor they
may be. They should, in short, be the humble servants of the
teacher.

This ideal for a teacher might have been well and good in the
Pauranic days, when the teacher was not given any salary nor was
thc? pupil to give any fees; on the other hand the pupil had to find the
daily bread for the teacher by begging from door to door and the
te'acher was a sort of a companion-tutor to the pupil, who lived with
him until his education was over. It will not do in these days of paid
teachers and day-scholars,

The present day ideal for a teacher is that he should be all
smiles and all kindness, easily accessible to the pupils, ever active
and ready to help them whenever necessary, that he should be more
moving among the pupils than sitting in his chair, that heshould encou.
rage the boys to talk and ask questions and that he should freely mix
with them in their several activities. Unfortunately, we have a tendency
to ride any theory to death and just as in bygone days we went to one
extreme of making the pupils too cheap for the teacher, we are now apt
to go to the other extreme of making the teacher too cheap for the pupils.
No doubt the teacher must identify himself, with the interests of the
pupils, but, in his behaviour with them, he should see that work in the
class never dwindles down into childish play. His behaviour should be
sut.:h that the pupils should realise that he loves them and has their well-
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being at heart; but should never feel encouraged to take too much of
liberty with him, Familiarity with the teacher should never be allowed
to breed contempt for him in the pupils. He must make them langh
and feel quite at home and encourage them to think and ask intelligent
questions, but, the moment he finds that they are exploiting his kind-
ness and asking frivolous and mischievous questions, or that they are
behaving in an indecorous or discourteous manner, he must be able to
hush them into silence with a more, serious look or by a simple, stern
word of command. In doing this, however, he should take careto
see that nothing he says is vulgar, obscene or, in any way, undignified.
His speech in the class should be slow, steady and clear with no tinge
of shouting in it. The most important thing needed in a pupilis a
favourable and sufficiently serious attitude of mind for study, without
which concentration of mind cannot be had and this cannot be attained
unless the pupil cherishes a high respect for the teacher and feels that
he will be doing wrong "if he trifles with him. This can be realised
from the fact that a father, however intelligent and educated he may
be and even though he be a teacher himself, cannot induce in his
son that seriousness for study at home which his class-teacher can,
and here I may say that all psychologists agree that there is a serious
and laborious part in study. \Vhatever the other defects of the old idea
of the requirements of a teacher, it helped to secure this kind of a
favourable attitude for study in the pupil; its main defect, however, was
that it made the pupil lose his individuality and identify his interests
with those of the teacher and hence it is discarded now-a-days.

We thus see that the first requisite in a teacher’s manner in the
class-room is a cheerful, inviting, encouraging and yet dignified attitude
towards the pupil. Next to this is patience, which is the key-note
of a teacher’s success in the class. My idea is that a teacher however
impatient and short-terapered he may happen to be, at the commence-
ment of his career, will, if he thoughtfully acts up to the present day
ideals in teaching, attain complete self-possession and command over
his temper in ten years, if not earlier. No doubt some of the old

teachers were embodiments of thunder and their bad temper gathered
strength as their service grew, but that was because of the autocracy

they enjoyed in the class-room; even amongst the old teachers, how-
ever, the most successful ones were those who had a fund of patience.
Now-a-days, the change in the ideal of teaching and, more than that,
the desirability imposed on the teacher in the matter of caning the boys
had forced him to eat much of the anger that boils up in his mind and
in a few years he gathers patience enough in spite of himself.

&

THE TEACHER’S MANNER IN THE CLASS.-ROOM 255

The present ideal is not simply to fill the pupil’s mind with indi-
gestible facts and figures and make "him repeat them parrot-like
whenever called upon to do so, but to set him thinking .on the problem
before him and guide him in finding a solution thereof himself and
reasoning power can never be developed in the pupil, if the teacher
gets impatient and flies at the pupil whenever he gets answers not
satisfactory to himself. Impatience and bad temper in the teacher
instantly upsets the pupil’s mind and dries up the stream of thinking
and reasoning power in him.  More often than not the teacher’s ques-
tion is vague or the pupils have not understood the drift of the ques-
tion at all. Hence if many unsatisfactory answers are returned, the
proper thing for the teacher to do is to pause and think and ask himself
whether, after all, he himself is not in the wrong. Uufortunately, we
are, most of us, apt to think ourselves to be infallible and the pupils
to be always wrong. Nay, even when we are inwardly conscious of
our mistake, a foolish notion of prestige drives us to maintain that we
are in the right and to force the pupils to accept our position as the
correct one. This we certainly do with our tongue in the cheek for
no one knows better than we that we are really wrong. No one is
infallible and my e.\'perienée is that a frank avowal of his mistake on
the part of the teacher raises, and not lowers, him in the estimation of
the pupils. |

My impression is that patience, evenin a case where thereis a
just cause for anger, will teach us tact and give us self-possession and a
command over the pupils which impatience will never teach or give. 1
may best illustrate this truth by the example of an ideal teacher I have
in mind. For convenience sake I shall name him Mr. XYZ. He was one
day teaching Geometry to a certain class and the congruency of
two triangles had to be proved. He asked a certain boy to come to
the blackboard and prove it. The boy began in the old time-honoured
and traditional way. “Let ABC and DEF be the two triangles.”
*Stop,”” said the teacher, ““vut other letters than those in the book.”
The boy, who had a mischievous bent and who wanted to teach the
teacher a lesson, wiped off the letters “ABC and DEF” and put in their
places “XYZ”, the initials of the teacher’s name, for one triangle and
“DOG” for the other triangle, his object being to say in the open
class that XYZ was equal to DOG. Now in a situation like this most
of us would have been inclined, and justifiably too, to fly at the boy’s
throat; there would have been an explosion and a scene in the class and
the day’s lesson would have ended there. Not so our Mr. XYZ. He

" coolly glanced at the board for a second or two and his mind was made

up. Before the boy opened his mouth, he said to the class, “Now, boys,
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you have got two triangles on the board, namely, XYZ and GOD, and
you have to prove that XYZ is equal to GOD,” it being immaterial
which way one read a triangle, and to pin the boy at the board down
to this reading of the triangles, he immediately said to him, ‘“‘write
down on the board, my boy,” “to prove that triangle XYZ is equal to
the triangle GOD.” The lesson went on as coolly asif nothing had
happened; only the mischievous boy felt crestfallen and unhappy, but

from that day onwards he came to cherish a great respect for Mr.
XYZ,

The evil effects of impatience and noisy behaviour on the part
of a teacher are seen at their worst when he works as a supervisor in
the examination hall shouting to a candidate, who wants his help, from
his place in the chair and thus interrupting the chain of thought in the
minds of all the candidates, instead of silently approaching him and
quietly explaining things to him so as not to disturb others.

I next come to the manner of the teacher at his table in the
class-room. This should never be suggestive of sluggishness, lassitude or
laziness, as is the case when the teacher lounges back in the chair with
his legs sprawling on the "table or with his knees lifted and pitched
against the edge of the table. The pupils are, so to say, a mirror which
faithfully reflects whatever the teacher does. Directly the teacher
reclines in his chair, the pupils lounge back in their desks and many a
boy begins to yawn. \When the teacher inculcates alertness, activity an
smartness among the boys, he must do more by his persenal example
than by precept. He must sit up in his chair and must be always ready
to move about in the class or to go to any individual boy, instead of

compelling him to come with his books to the table, whenever he needs
guidance.

This Jeads me to the consideration of the mext point closely
connected with a teachers manner in the class, namely his personal
appearance. When he advises his pupils to be clean, neat and tidy in
their dress and appearance, he must be a picture of neatness, tidiness
and cleanliness. - The most ugly and heavy looking teacher will vastly

tmprove his appearance by neatness and cleanliness, while the handsomest

man will look ugly and slovenly in a shabby and untidy dress. A
teacher’s face and especially his mouth. must be as clean as his dress.
One of the worst things for him to do is to appear before the boys with
panand tobacco in his mouth. Tobacco chewi ing mars the natural beauty
of the face and mouth. It not only imparts an uncouth ard slovenly

appe'\rdnce to the teacher, but also prevents him from speaking clearly -

to the boys and ciear speech is, as we all know, most essential to suc-
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-cess in the class-room. [ cannot say much or definitely about second‘

ary teachers in this matter, for I rarely come across them in the
course of their daily duties in school. At any rate, during my days of
teachership in high schools, very few of my colleagues chewed pan and
even these few refrained from doing it in class. My experience of Pri-
mary teachers is, however, quite the other way. It is my lot to move
among Primary School teachers, about 50% of whom at least are given
to pan and tobacco chewing in the class room. I often find a teacher
giving a lesson on cleanliness, all the while making grimaces in his

.efforts to contain his saliva in, while his words hiss and struggle out

through the red fluid in his mouth, which not only trickles down the
corners of his mouth, but also besmears his lips, chin and moustaches

~and, what is worse still, gives a shower-bath to those who have the

misfortune’ to be near him. I also find sundry red spots here and there
on his dress, caused by the same fluid being wafted thereon by the trea-
cherous wind, whenever he goes out to spit, while the tips of his thumb
and fore-finger are half burnt with the chunam he has been constantly
using in pan-chewing. One can imagine what effect a lesson on clean-
liness from such a kind of teacher will have on the pupils. 1t may inter-
est you, in this connection, to heat the reply once given to me by an
Urdu teacher, who was a thorough going tobacco-chewer, when [ asked
him how, with tobacco in his mouth, he could teach correct pronun-
ciation to his pupils. “Rao Saheb,” said he, *you are not aware, perhaps,
that pronunciatiens in Urdu proceed from throat.” It was useless to
argue with such a man. Besides, the occasion was one of those on
which discretion is the better part of valour.” Hence I took the teacher’s

“reply in the lighter vein and remarked that I was certainly not aware

that pronunciation in Urdu consisted only *“Ha, ha, hi, hee, he, heho,
hou, and soon.” There was a general laugh and the matter ended
there. Pan and tobicco.chewing  is so rampant among Primary school
teachers that [ am seriously thinking of making a suggestion that pan-
chewing should be laid down in the Vernacular Masters’ Code as a
disqualification for a teacher’s post.

Our objects in teaching is to prepare, for the pupils entrusted to
our care, a good back-ground for future citizenship. In order that the
boys.and girls ‘of today may grow up to be good citizens of tomorrow,
right principles of life in all its aspects should be inculcated in them
and this can be done best by the teacher's being a personification of all
he preaches. For, to the pupils their teacher is their idol. I remember
Yhow I and my- contemporaries, when we were boys at school, fought
hard for our teachers whenever anybody questioned the wisdom of
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whatever he said or did- Some boys went even to the extent of imita-
ting the gait and mannerisms of their teachers. Such being the case,
we, the knights of chalk and duster, should take care to see that the
pupils’ idol is not a sorry one. In short, nothing in the teacher’s dress,
appearance, speech and behaviour "in class should be such as to preju-
dice, in any way, the high aim before us, namely, the inculcation of
right principles of life in the pupils. ER

To sum up, a cheerful, inviting, encouraging and’ yet dignified
attitude towards the pupils, alertness, activity and readiness to help
them where necessary, patience with them and a frequent introspection
within oneself to ensnre that one is on the right path, neatness, tidiness
and cleanliness in dress and appearance, clarity and decency in speech
and, above all, the avoidance of anything suggestive of laziness, lassi-
tude or slovenliness in dress, appearance and behaviour should be the
main features of a teacher’s manner in the class room. ’

The Karnatak Teachers’ Journal.

Less Drift and More Plan.”

By Pror. K. S. SRIKANTAN, M.A, F.R.E.S. (LOND)

et

It is an open secret that the public at large is quite discontented
with our system of education,. This discontent, unfortunately, is on the
increase almost every day and the attempts made by educational con-
ferences like this to secure public appreciation and support have so far
been a failure. Educational progress, in my opinion, is impossible
unless we have the genuine support of the public. The question, there-
fore, is ‘Why is the Public so dissatisfied with the type of education we

“are giving?” The real reason in my opinion is not in our teaching
methods and much less in the curriculum of studies to the public. The
proof of the pudding is in the eating thereof. They judge the work of

the teachers not by the type of the method followed but by the product

he has produced. The parent finds that the boy after years of study
finds himself helpless when faced with the problems of life. “*\What are
you going to do®” is perhaps the one question that no student in' India
‘can satisfactorily answer. How can we expect the parent to appreciate
a system of education which does not enable his boy to answer this
apparently simple question? This incapacity of our students to answer

* A paper read at the Iducational Conference, SALEM.
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this question is largely due to our educational system which does not
help them to plan their future. Until every student is enabled to answer
this question during his educational career, I do not think any problem
in our country will be solved. If the problem of unemployment has not
yet been' satisfactorily solved, it is largely due to the lack of a planned
outlook among the unemployed themselves. How on earth, I wonder,
the unemployment problem is going to be tackled when the unemployed
themselves do not know whither they are drifting!

Life in ancient India was always planned. The caste system
fixed a particular occupation for every one and there was no chance for
a round man to occupy a square hole. A training in planned life was
given to the students in universities. The whole day was one round of
planned activities. There was a time for rising, for prayer, for studiess
for food—nay, for everything. Discipline was looked upon as more
important than instruction and the most important work of a teacher
was to help the student to get into an orderly routine of life. One such
discipline consisted in early rising. According to Sambarta Sambita,
the student should perform, his Sandhya in the morning when the stars
are still visible. Manu lays down that “If the sun rises seeing him asleep
out of wilful laziness let him mutter the Gayatri Mantra and fast for a
whole day.” To rise late from the bed was looked upon as a great sin
and met with severe punishment. Kalidasa also emphasises the habit of
the student getting up in the early hours of the morning. This was
followed by prayer. Says Manu, “Both in the morning and in the
evening, let the student, pure and self-controlled, mutter the Gayatii
and pray in a holy place.” ‘The Mahabharata mentions that the student
should pray to the sun in the morning and Agni in the evening. Again
there were useful regulations for bath and dress. “The student shall

“wear,” according to Manu, “lempen, silken and woollen cloths.”

According to Vasishta, the wearing cloth of 2 Brahmana should be

“white and spotless, that of a Kshatriya dyed with madder, that of a

Vaisya dyed with turmeric or made of raw silk, The undyed cotton
cloth is for all religious students.” Again there were definite rules

-about the nature of the food. The student was expected to take the
- previous permission of his .Guru before sitting at his leaf. To Manu,
-“Food daily *worshipped gives strength and vitality. Unworshipped

food destroys . both the worlds of the partaker.” More important than

* all is the fact that the study - of every student was well planned. There

were also days and hours when the student was prevented from doing
any intellectual work. The non-reading days were known as Anadhyaya.
During a period of eight years of studentship the pupil had 384 non-
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reading days. Thus, while the caste-system planned his life, the
educational institutions trained him to keep to a plan.

When we turn from this condition to our own, we have to pain-
fully admit that there is more drift than plan in the lives of our young
men. Qur students have no definite time to tise up, no definite time to
study, no definite plan of study and no definite time for sleep. In brief,
he reads without plan, eats without plan and plays without plan. It is
no wonder that in later life, he finds himself like a small boat without
rudder and compass. It is impossible to say even for a teacher what a
student would be doing at a particular hour in the day. One might be
sleeping, another might be studying and still a third might be wandering.
Ask any student what he is going to do next day. The answer more
often than not would be “I don’t know”. One who has not the capacity
to plan even his daily activities can by no stretch of imagination be
expected to plan his life. Itis really strange that at a time when the

~atmosphere is charged with the talk of national and international
planning, few people should have turned their attention towards the need
for individual planning, for unless an individual knows to plan his own

life, it would be impossible to expect him to work for a nationa’
planning.

Planning is the warp and woof of an Englishman’s life. He has
a plan for every day, for every month, for every year and so for his
whole life. He knows what he has to do on the morrow and so equips
himself for it to-day. He keeps a record of the books he has studied
and is able to pick out any reference at a short notice. 1n my opinion,
many students fail in the examinations because they have not been
taught to have a proper plan of studies. Once study is planned, it is
impossible even for the dullest to fail. It is the experience of us all to
“find many never-do-wells in our own country coming out with distinc-
tion th:e moment they go to foreign countries. This.is again largely

due to the fact that their studies are well-planned under the instruction
of eminent professors.

What shall we do? If the members assembled here realise the

importance of planning, [ think it would be easy to so change our

educational policy that teachers might give a training in planning for
every student. The immediate need of the hour is not planned educa-

tion, but an education for planning. Planned life depends as muach upon

planned education, as planned education ‘for an education for planning.
I hope the conference would at least do its best to insist upon the
_maintenance of a proper Jiscipline in our schools, which is easily the
first step in the ladder of planned life.

Training for Citizenship in Secondary
Schools.” |

—fe—
By Mr. B. R. DESHPANDE, B. A., B. T.

Secondary education in India has apparently no ideal to realise,
no goal to reach. Its only objectis to train up candidates for the
Matriculation Examination. The efficiency of a high school is judged

-by the number of passes in the said examination. Students’ character,

general efficiency, intelligence, resourcefulness and social activities recei-
ve little attention. In these circumstances, it is no wonder that the pre-
sent matriculates who are often fit only for Government service feel
bewildered when they do not get even such jobs. They swell the army
of the unemployed. The few that can afford to go to colleges, return to
find that the practical world which they are called upon to enter is
totally different from the world of books in which they lived. They
find themselves misfits. In this way there is nothing but waste from
top to bottom. Even those fortunate few who are above the needs of
job-hunting find themselves utterly useless.

Can we utilise this wasted energy in such a way that the whole
country will stand to gain thereby? The only answer is that secondary
education must have an ideal. What shall it be? On a close exami-
nation of the ideals of education in ancient times in all countries, we
find that the ideal depends upon the needs of the times. In the present
circumstances when franchise is extended and political liberty widened,
we want nothing so much as citizens of the right type who will place
the interests of the country higher thun everything else, who will be
prepared to sacrifice their own good for the public good and who
will choose only the right type of men as their representatives. It
was in the fitness of things that Sir Mirza Ismail, the Dewan of
Mysore, stressed this need in his convocation address at the Anna-
malai University. But it is no good beginning at the top. It has to
be reached from the bottom. Training for Citizenship should begin
in the schools. But in what schools and at what stage? Obviously in
secondary schools, at the high school.stage. In the last two standards
of the high” schools of the Bombay Presidency, we find boys of just the
age when such an ideal can grip their hearts. It is here, thercfore
that we should lay the foundations of citizenship-training. But it is to

* A paper read at the seventh Session of the Karnatak Education Week
at Bagalkot, October 1935, s ‘
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be borne in mind that  such training like moral training should pervade
and form an integral part of every lesson taught and learned at
school. If it is detached froin other.lessons and is given in different
periods, the same evils would result as have already resulted from
moral instruction being assigned to separate periods. The danger
in this case is that the pupils will detach it from life and will care
for it only during that period. If, however, it forms an essential part
of évery lesson inside and outside the school-room, it will tend to
.secure correlation between the different subjects of the curriculum.
The absence of such correlation makes the whole instruction mecha-
_nical and unnatural.

In the curricular subjects, English comes first. In the sclections
from literature prescribed for the examination we find plenty of material
for our purpose. Take any play of Shakespeare, say Macbeth. Macbeth’s
fall is due to his vaulting ambition which over.leaps itself. © How would
the case have been if he were inspired by correct ideals of citizenship?

No subjects come handier for our purpose than history and
geography.  Shivaji’s success, Napoleon’s failure, Italy’s progress,
Japan’s rise, and China’s awakening, are a few of the innumerable
examples which will contribute to our purpose. The importance of
geographical position of a country and other influences which have
cither made or marred its progress, the natural love of mountains, seas,
rivers, places where epoch-making battles have been won or lost, may
likewise serve our purpose. The human and national interests in
geography, the development of indigenous resources and such other fac-
tors, shouald be used for our purpose.” Science subjects should be so
taught and learned that they will no lenger be abstract principles but
that their use will be illustrated in practical examples so as to further
the material development of the individual pupil, and through him that
of the society and the country. Soap-making, book-binding, preparation
of simple apparatus of every day use, small repairs of articles etc.
must receive the attention of the science-department. The Mathematics
teacher instead of dealing wholly with the geometrical point and the
areas of ficlds not bigger than his class-room, must widen his outlook
and deal with real live situations of profit and loss; he should explain
the importance of co-operative effort in producing, buying and selling,
instead of dealing with the theoretical difference batween the Barker’s
discount and True discount. All this does not mean that abstract
theory has no place in teaching. Nothing is further from the writer’s
thoughts. Theory divorced from practice or practice divorced from
theory, is harmful.  Both must blend in harmmony.
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It is by means of extra.curricular subjects that the lessons of
citizenship can, not only be taught but also be practised. The team-
spirit on the play-field, the patrol-interest in the scOut-syst_em, ﬁ.le
house-spirit in the public.schools of England—all these culminate in
the school-spirit which is absent in the average Indian high school.
The school has been merely a tread-mill. Boys must be given a share
and a very real share in the school-work. Class committees with the
monitors at their heads and the master as an adviser, leading to the
school-committees of masters and monitors, advised and controlled .by
the head-master, the debating socity electing its own chairman, holding
its own meetings with the advice of the master where necessary, teach
practical lessons in citizenship, leadership and self-government. They
throw the responsibility on the pupils and make them love the school
of which they are not an insignificant part. The school-spirit thus c.rezf-
ted should be used to develop national love by honouring nation’s
heraes, by celebrating national holidays, by holding prize-contests on the
composition of national songs and biographies of nation’s great men and
women. Itis only on these  lines that we can train our citizen§ of
to-morrow, who will be called upon to face harder tasks and solve F)xgger
problems than have hither-to confronted us. Let us be up and doing. -

My Impressions of Bombay
By Mgr. P. A. RAMA SARMA,

e et

The City of Chance, the Emporium of India, the gateway to the
west, the City of Knights, the tiny picce of land originally bought by
Catherine of Braganza, as her bride’s prize to Charles Il of England,
Bombay stands out selected .by Nature to jut out into the sea as the
foremost western bulwark of India. The puny foot-hold of a schem.
ing Company of traders of yore, she now accommodates the elite of
the world’s largest mercantile marine.

Her natural configuration is her cherished blessing. Practically
an island, she has the choicest facilities to - offer to the mooring ship,
the weather-beaten vessel, the regular steamer from abroad. Protect-
ed by a small chain of hills with a happy allocation suited to a
nautical atmosphere, Bombay is ever secure from the huge convex of
a sea-eruption,

Bombay is the New York of India. Though she cannot compare
favourably with Calcutta, “The City of Palaces”, and with New York
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of sky-craper fame in the point of meeting the skies, yet it eclipses
the former in fabulous stores of riches, and at least makes a near
approach to the latter in mercantile and maritime importance.

Indeed Bombay offers a most variegated sight to the sauntering
gaze of the tourist, though not so much to the actual resident, of a
succession of massive buildings each differing from the other in struc-

ture, style and artistic and pompous get-up. Bombay is the pre- .
_eminent commercial City cf India. Being the gateway to the west, most.

of the carrying trade of India is managed by her. Hence we can only
touch upon her commercial importance and leave her there since no
sure estimate of Bombay’s actual wealth and her yearly turn-over
can be made with certainty.

Bombay is a terribly congested city with a teeming commercial
population. The Guzerati and the Parsi, the Marwadi and the Kabuli,
the Jew and the Mahajan, in fact, every representative of the commer-
cial communities of the world is fully represented in Bombay. Their
transactions are huge and often verge on speculation. Especially the

“Share Bazar is a hell for gambling in broad day light, and cotton

market offers the best opportunities to deal in “futures”™ as they are
called technically. One point of peculiar interest is that the ground
floors of all the buildings, and thisis the universal rule, areoccupied
by shops and firms. Hence the colloquy ““Upar Makan” ““Niche Angady”,
residence above and market below.

The health of Bombay is the most precariouns of its kind when
compared with that of other cities of India. Periodicity of disease,
especially of Malaria during the four months following June, may be
said to be the established health-creed of Bombay. Her vastly congest-
ed areas partly account for this. Her marshy environs contribute a
great deal to bring about this set of conditions. At the present day
under the City Reclamation Scheme 11000 acres of land are being
reclaimed from the sea. The sea-wall is fast approaching completion
and makes us reminiscence a mental picture of Netherland’s Dykes.
Though affording a much needed accommodation to relieve the conges-
tion of population, the Reclamation Scheme is no unmixed blessing.
.Land claimed from the bowels of the sea will be essentially marshy
and the future health of Bombay is only a matter for conjecture.

With the existing number of places of public resort such as
parks and preserves, Bombay’s health cannot be to any appreciable
degree efficient. It is hoped that the City Fathers will soon take into
their heads this prime pecessity of Bombay and make the required
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provision for the same. Here mention mast be made of what are gene-
rally called the “Hanging Gardens” reared on the steepy slopes of
one of the Malabar Hills. These are the gardens beautifully designed by
the citizens of Bombay in memory of Sir Phiroze Shah Mehta, the
pre-eminent citizen of Bombay and a doughty son of Bharatha Varsha.
These are the healthy resorts of the citizens of Bombay, and the wealth
and beauty of the city assemble there for an evening stroll. These
gardens were the scene of the Bawla murder tragedy of which much
had been heard through the News-Press.

The citizens of Bombay offer us a strange mixture of creeds
and nationalities. Guzeratis and Parsees, Mahammadans and Goanese
are huddled together in that greatly congested city. A study of their
demeanour, character, and customs will be interesting and amusing
to a great degree,

Sight defilement and ceremonial cleanliness are nowhere to be
seen in Bombay. - Instead, a profound sense of faith and the quality
of faithfulness will see every Guzerati gentleman and lady invariably
go to the temple early in the morning before 9. A. M. standard. You
cannot see a Guzerati male entering the shop without first going to the
temple, neither can you single out a Guzerati lady attending to her
household duties without discharging her devotional duties first.

One more quality of the Guzerati that excites cur admiration is
his simplicity coupled with a rich measure of an unassuming tempera-
ment. Civil even to a beggar, you can see a Guzerati millionaire walk.
ing all the way from Girgaum to Bhuvaleswar to buy flowers and
vegetables, a distance of over a couple of miles every morning, with
the characteristic “‘zoli” familiar to every one in our parts slung to
his right arm.  The sanity of this feature is pretty plain in that it makes
for economy and personal and choicest selection. But the Parsi gentle-
man offers us quite a different picture. Parsi society is highly wester-
nised, and if ever western civilisation has penetrated deep into the
heart of India, it is only into the household of that element worshipper.
Yet the -Parst gentleman is the embodiment of shrewdness and patience
while he is well-versed in the art of husbandry and economy in a
cerfain sense. * The Parsi lady is highly Europeanised. In etiquette, in
personal appearance and airy shows, and in costume, the Parsilady

-resembles in every respect a modern European beauty. Aping western

fashions may be said to be the fitting quality of a Parsi lady. The
Parsi husband may manage a whole year with a pair of black suits,

‘but the Parsi lady requires varieties of costly clothing in her ward-
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robe to deck herself to advantage every time she sallies ferth inte
society. In short, the Parsi lady may be pronounced to be fashion
incarnate, and in her perpetual hankering after show and parade
she rivals the beauties of any other community in India. But the
Parsi home auvgurs no attractiveness as would be suggested by the
‘meteor-like flourish of the Parsi lady.

Bombay is the best nursery to the enterprising youth with some-
thing of push in him. Bombay society is essentially unassuming and
every encouragement wiil be afforded to the really deserving youth.
More than that, the avenues before him are so broad and so free that
he finds no difficulty in pursuing the one best suited to his attainments,
Indeed, Bombay is a city worth living in bot for the single considera-
tion of health.

‘Heidelberg-World’s Intellectual Life
Centre.

By Marie-Luise DoONIKE.

————

Heidelberg is more than merely a name and suggests more than
merely the idea of the oldest German university. The very sound of
the name evokes visions of a beautiful landscape, the longings of youth
regeneration and the fulfilment of maturity. It is a mistake only to
speak of the ‘‘Heidelberg of romanticism”, for this town, the meeting-
place of the youth of Germany and foreign countriss, retains the values
of a rich and proud past only in order consciously to build upon them
the creations of our new and so great era. It is superfluous to mention
the names of all the writers, painters, musicians, and sculptors who were
stimulated to produce their great works in and by Heidelberg; yet it
must be said that it 1s not an echo, but only an introduction to what
the energetic and consciously up-to-date conceptions of this town are
constanly producing afresh. in 1936 Heidelberg will once more be the
scene of the Reich Festival Performances, famous in Germany and
abroad, which are becoming more and more the incorporation of the
idea of the “Bayreuth of the German theatre”. 1936 is also the 550th
anniversary of the foundation of the University of which the new build-
ing was a magnanimous American endowment. An exhibition which
will demonstrate German intellectual work during this periad of 550
.years has been organised to provide the friends of the “Ryperta Carola”
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with an impressive idea of how Heidelberg University fructified the

world’s intellectual life. Again and again one is conscious that a stream
of creative intellectuality permeates this town which is so wonderfully
youthful, and that one is surrounded by a constructive force that
appears inexhaustible,

Not only internally but also externally the new Heidelberg is
marked by an expression whose heroic features are demonstrated by
the impressive “Thingstatte”, an arena for public functions, and the
War Memorial on the heights. And yet these red sandstone structures
accord so well with the romantic countryside—which is rightly called the
land of castles and strongholds—that they have just as natural an
effect as the ruins of Heidelberg Castle in the verdure of the heights of
the Odenwald. The Thingstatte on the Heiliger Berg, a permanent
memorial to the German Labour Service, is one of the most heautiful of
its kind in Germany. Even for foreigners, the plays performed here in
1935 were an experience which théy will never forget.

The ruins of Hejdelberg Castle also became, on the occasion of
the Reich Festival Performances, a great stage setting for a world in
which appearance became reality, and reality the setting for an imagi-
hary world. Every spectator at the Festival Performances was fasci-
nated by the changing play of sound and light. \Vhether it is a scene
with knights in armour or Shakespeare’s dainty fairy plays, to see and
hear the -performances in the courtyard of Heidelberg Castle is to
experience the transformation of scenic appearance into actual reality.
Extensive facilities for coloarful animated crowds and restrained allusi-
ve gestures on the part of the individual actors all form a wonderful
full-toned instrument in the artistic hands of the producer. It occurs
quite naturally that everything new that this so eternally youthful town
has created is utilized, not in a disturbing way, but only to develop and
increase the effect.

Thanks to the new Reich motor road from Frankfurt to
Mannheim and Heidelberg, the old university town is now still more
easily reached by mary people. Seated in one of the smart streamlined
motor coaches it is a real pleasure to watch the beautiful scenery which
has’almost the effect of a Nature park, the heights of the Bergstrasse
with its castles and strongholds and its wealth of blossom.

But Heidelberg is also a centre of regeneration in yet another
respect, for it possesses one of the richest radiv-active brine spring in
the world. With its inhalations and pump-room cures, Bad Heidleberg
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also increases the physical forces like a fountain of youth, But men-
tion may also be made of how fine it is to travel quickly up by the
mountain railway to the Konigstuhl and enjoy the charming view of the
landscape at an altitede of almost 2,000 feet. The Koningstuhl com.
mands a particularly impressive view of the Heiliger Berg and the
Thingstatte, and is also the starting point for rambles for hours along
the ridge to the narrower part of the Neckar Valley.

In order to fully appreciate the romance of Heidelberg, it must

be scen in spring. The attraction is perhaps greatest when one comes
from the snowfields of the neighbouring Black Forest and finds onesclf
in a landscape which constitutes the threshold of spring in Germany. A
short ramble up to Heidelberg Castle takes us into the midst of it.
Here the young God of Spring embraces the wanderer with blossom-
clad arms and accompanies him on his way, for beside his path sounds
the brilliant fanfare of the yellow forsythia, delicately feathered pink
alrpond blossom f{lirts with him, and "the chestnuts come to greet him in
procession with the wonderful white candles of springin their pale-green
hands. The red sandstone ruins of Heidelberg Castle clad in a white
veil of cherry blossom seem like a renaissance jewel.

All that is recalled by name of Heidelberg for those who know |

it. Those who have been favoured to experience it take the memory of
it with them as a souvenir of a reality. that is unspeakably beautiful,
and which- makes us understand Schubart’s words: “One must be
dead if one does not revive in Heidelberg.”

Gleanings

[ S

ENGLISH SCHOOL SYSTEM IN INDIA

“In view of the fact that Primary Education in India is not nearly as
developed as Higher Education, the demand for professional services on the
part of the masses is small. Government posts are most attractive, because
they are better paid. To study Law means both to acquire social standing—
though Government may be despised—and the prospect of economic advance’
This tendency is emphasised by the fact that the Iinglish School System has
been wpplied to India. with the result that it does not produce " the kind of
reople who could easily fit in with the needs of their own country.

“For the products of this system there seems to be no other openings
than to go on to the University, and hazard everything for the sake of a
Government job, and in case of a failure to find a position in one of the pro-
fessions such ns Law or Teaching. This is the result of the fact that in the
high school stage no other channels of employment present themselves into
which the student may go.”—Dvr, Kotsching.®

* Qunted in the Report of the Unemployments Comm#tee United TPro-
vinees, 1935, {(Pages 210-11)

* * * * * *

“Perhnps the tencher will never be sung by poet or biographied by sage,
or extolled by historian, yet success lies within the hands of this least appre-
ciated of public servants. He may find the pathway strewn with obstacles
and hardships may abound. Disabpointments may be his daily lot and mis-
understanding his heaviest voke, but once let him catch the gleam of stars
lighting the paths for young ambitions, let him turn his {ace quietly upwards
and forge ahead towards these lights—and the obstacles become less formid-
able, the pathway straishter. These ambitions become his ambitions, and he
will greet his tasks with the thrill of a treasure seeker, and will thank his God
that life holds so much for him."-—-RUCCESS, Educational Review, Saint John.

* * * * * *

RESPONSIBILITIES OF TIE TEACHER AND THE TAUGHT.
Speech by H. R. Mills Esq. M. Sc. (Lon lon} Principal, Maharaja's College. Ernakulam,
at the Cochin Teachcrs' Conforence.

The first responsibility of the teacher is to do all in his power toestablish
a right atmosphere in the School. The atmosphers of the school does more
for the pupil than any specific teaching or ethical instructicn, and further a
right atmosphere is fundamentally one in which the students themselves
recognise and realise their own responsibilities in the school, Iligh schools
should turn out men who fully realise the meaning of responsibility. It is nct
simple, ns this realisation is bound up with the student’s whole character
and personality for which the school is very largely responsible. Quite fre-
quently, when I have attempted to give College students some responsible
piece of work, I have often been told by students themselves that it is better
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to have the supervision of a member of the staff”. Such remarks show that
the students have not lived in an atmosphere of respownsibility in the High
schools. It is one of the basic prineciples of child education that the child
must be regarded not merely as a potential man or woman or as a pocket edi-

" tion of a man but as a personality with a definite child life to live here and

now. This child life must be catered for and developed by giving it responsi-
bilities within the school. A great deal has been spoken ahout discipline fram
thig platform this evening and I think we all agree that it is better to have
educated citizens than uneducated citizens, whether they are employed or
not, provided we vnderstand education to imply a recoguition of responsibili-
ties and a disciplined life. By discipline, I do not mean the automatic type
which springs from acquired reflexes, which could he described as the Army
type of discipline. A story is told of a well-trained soldier who was proceed-
ing. from the Canteen to the barrack room carrying his plate of dinner. A
playful friend of his stepped just behind him and shouted ‘‘SHUN", where-
upon the soldier immediately dropped his dinner and stood rigidly at attention
in accordance with his system of training. The discipline given in a scheol
must at first be applied from without and later accepted from within The
student wust aceept it inwardly ip his own life. Such an inner consent
to discipline is the most valuable pessession in life. 1t is the responsibility of
the teacher to adwninister the right kind of discipline at each stage of the
students’ developinent. In the early stages of the students’ life, diseipline
should be rigid and cffenders must be punished for. If you do not punish a
student who rebels against the order of the school, you do not recognise
his right to rebel, neither do you help to restore the offender to society.

Then, the teacher has in my opinion, a great responsibility towards
the physical needs of the boys and girls in the class. The teacher should
not leave this important matter entirely to the visiting medieal officer. It
is the responsibility of the teacher to be continually on the look-out for any
physical defect and to alleviate it as far ns possible, hecause the modern
view is that you are dealing not with a wind in a boy, but with a “body-mind”".
One cannot functior without the other.

The teachers’ responsibilities towards the intellectual development of
the child are well enough established and T will pass cn to say that the busi-
ness of the teacher does stop with this, for, Le is responsible for the complete
development of the young personality that has a spiritnal as well as an
intellectual outlook. To summarice, the most effective way of dealing with
the student’s spiritual nature, I will simply mention two well-known slogans:

1. Religion is caught and not taught. 2. Ixample -is better than
precept.

It is often suid thst 'Gurubbakthi’ is a thing of the past. More is the
pity. 1% is tho respensibility of the teacher to ensure by his life and teaching
a due reverence for knowledge and the teacher. I wish to urge teachers to
make school life more interesting in every possible way. Dstablish a daily
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routine and ritual. ITold morning assemblies either for prayer or for a reading
from great passages of literature. Young boys and girls .love a routine

. oand ritual in their school life. The value of the Scout movement is well-

known and ope of the secrets of its success is the way it fosters the child’s
love of ritual.

Another responsibility of the teacher is to remain young., Ile must
never grow old in spirit. This means that you have to keep abreast of the
times, to be interested in the modern development of Science, to give popu-
lar lectures and talks. The teacher above all must be the embcdiment
of the law of the school, the law of Society and the highest moral law. Un-
less the teacher himself embhodies the Jaw, he cannot administer discipline.
A class of children is always keenly aware of pretence or humbug on the part
of a teacher. Some schools hear the name of God daily. others do not hear it
at all, but whatever be the fcrmal attitude of the schonl. T wish to urge
that one of the aims of education is to inculeate in the lives of pupils what
is known as the “Practice of the Presence of God"”. Tn this talk, I cannot
expand this point. but let us apply it to a much neglected problem in schools;
the problem of chaslity and offences against the body. ~ You may punish,
you may eane. vou may lecture, vou may teach nature studv and phvsiology;
hut the only real wav is {or children to realize that the bady i3 the temple
of the ely Spirit of God. This is understood by «ll religicas, that recognise
God’s indwelling Spirit in man. Tven though this problem is difficult, it is
the responsibility of the teacher to grapple with if earefully and tactlully.

A great deal of what T hoped to say on the dignity of labour has already
been said by the previous speakers. Tk is man's heritage to work, to strive
and to create. Tt is the responsibility of the teacher to see that his pupils have
opportunities for doing manua! work in the school, not merely delicate manual
training. but hard manual work in the school gardens or on the School build-
ings, The teacher must give the lead. The previous speakers have compared
some of the educational triumphs of the west with less successful efforts in
India T.et me say that there is no difference hetween the Indian school boy
and the English school boy as resards response to nble leadership. Teachers
are often inclined to use the words *“Go on”, instead of ‘Come”. [t is the
respousibility of the teacher to be a leader and vot a driver, The work of the
Flementary school tescher is of great and vital importance. This is recognised
in my own country by a teacher in a good Tlementary School having very
nearly the same pay avnd status as a University lecburer and il the elemen-

tary teacher fulfils all his responsibilities, the pay is well earned.

+ Never be discouraged if results strived for are not immediately forth-
coming, Seeds'sown by the teacher may take years to grow and bear fruif,
We have here and now, to get on steadily with our responsibilities aud main-
tain always the spirit of optimism.

I wish you one and all success in working out and applying the many
pieces of pedagogical wisdom that this Conference has given you.



Notes

—_—————

. Human Nutrition

Itis gratifying to observe that His Excellency Lord
Linlithgow has been evincing personal interest in some of the
most vital problems of Indian Economics. Since his assump-
tion of his exalted office, His Excellency has been applying
his mind to the solution of some of the age-long problems of
our country, the importance of agricultural research, the need
for improving the livestock and the question of human nutri-
tion. Recently at the opening meeting of the Nutrition Advi-

sory Committee at Simla, His Excellency observed: “lam
entirely convinced that whether we are concerned to advance-

among the rural population improved agricultural practice, or
better sanitation and hygiene, or better nutrition, we shall find
that our best endeavours will achieve little that will endure
unless and until literacy is imparted to the women of the
country side.” This is but too true. It is hoped that His
Excellency’s enthusiasm will permeate the concerned adminis-
trative machinery to enable it to move early on lincs which
would earn for him the undying gratitude of India.

A Scheme in Poona.

The Rural Reconstruction Association of Poona is
launching on a scheme of helping the large number of middle
class cducated people living in towns under miserable condi-
tions on small pensions or small private resources. People in
towns are reluctant to move to villages because they think they
would find there neither company nor necessary educational and
other facilities. The Association proposes to solve the problem
by selecting suitable villages in which to establish educational
and other facilities and provide practical training opportunities
by which people could earn while learning. Comparatively
cheap colony-schools will be established which will receive

boys from villages and where properly qualified persons and -

pensioners will be given the opportunity to teach and earn.
Provision will also be made for necessary social amenities
which would conduce to sweeten their life. The pioneer
school-colony has been started at Bhade, Post Lonand, Dt
Satara. \We wish the scheme all success.
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New S. S. L. C. Scheme for Cochin.
The revised S. S. L.. C. scheme which had been under

. the consideration of the Cochin Durbar has come into opera-

tion in Form V of the current academic year. The first Public
Examination under this scheme will be held in March, 1938.

The subjects of study of the new scheme fall into three
groups, A, B, & C, those of Group B, though compulsory,
being non-Public-Examination subjects, as Madras once had.
Group A is compulsory, and it includes English, a Second
Language and Elementary Mathematics. Group B comprises
General Science, Drawing, Outlines of History and Manual
Training. Group C consists of 19 optional subjects of which
only two are to be studied for the public examination. The
large variety of subjects here will suit the varying aptitudes of
pupils. The scheme has been designed to cater to both those
who seek only to complete their school certificates and others
aspiring for University courses. Some of the optionals have to
be included in the list of University eligible subjects and
arrangements are being made for the same. Specialisation
will begin in Form V, Form IV being a period of probation-
Group B subjects will be gone through from Form 1 and
completed in Form V. The success of the B Group largely
depends upon the presence of contented teachers which, we
hope, Cochin has in plenty, by virtue of its efficient and sympa-
thetic administration of Education.

Reviews

———

1. Sita’s Choice and other Plays. By A. S, P. Ayyar, M.A, 1.CS,,
F R.S. L. Price: Re. 1—8

A S P. Ayyar needs no introduction. His lucid, impressive
and humourous writings based mostly on modern society are appealing
and thought-provoking. The book under review contains two plays and
a dialogue which portray modern Indian life in this period of transition
when old ideas are gradually giving place to new.

In the first play, Sita’s Choice, Sita, a beautiful girl of fourteen,
is married to a sickly widower of forty, who dies of T. B. after a few
months. A year later, a young civilian employed in an oil company in
Persia weds her, and the play ends happily for all.
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The hero of the second play is Rangaraju, a barrister of the Ksl at-
riya caste, who with his wife, Subhadra, and two children has been
leading quite a modern life, visiting the club, playing bridge and chat-
ting with friends. Now a change had come over Rangaraju as a result

‘of his contact with Anandaswami and his religious teachings. While
Rangaraju gave up his habit of meat-eating and drink, Subhadra stuck
to her old evil ways. Rangaraju goes on a pilgrimage only to find his
wife, on his return, faithless to him—Subhadra under the influence of
drink having been forced to yield to the overtures of Timmaraju, her
cousin. Subhadra makes a clean confession of her guilt to her husband.
who was obliged to forgive her as aresult of his promise to Ananda-
swami to forgive any one who confessed his or her fault however heinous
the sin might be. While Rangaraju promises to spare her life, he refuses
to treat her as his wife. This half-hearted and incomplete forgiveness
is not acceptable to Subhadra, and in an altercation that followed Ran-
garaju in a fury stabs h-r to death with a dagger and seeks the extreme
penalty of law at the hands of the judge. The scene closes with Ranga-
raju walking cheerfully and calmly to the place of execution. The play
as ii moves on from scene to scene plays upon our emotions deeper and
deeper till it reaches the climax with the death of Subhadra The words
of Pichayya bemoaning the fate of the brilliant barrister dive deep in
our hearts and bring tears to our eyes.

N. Subramania Ayyar, B.A., L.T

2. Elemeptary Mathematics in Tamil (for High Schools): By
K. Raghavier, B.A., L. T., Math. Asst., Coronation High School, Sri-

vaikuntam. Price: Re. | -38.

This is a welcome addition to the ranks of Tamil Elementary
Mathematics Books for the higher forms. Conforming to the syllabus
and written in simple Tamil, the book presents the subject in a
concrete form. Pressing into his service his rich teaching experience
of over 20 years, the author has given a lucid treatment suited to the
atlainments and requirements of the standard. Exercises are copious
and graded in difficulty, and relate to daily life. Diagrams have been
given in profusion, which will tend to make the abstruse portions clear
to pupils. Pains have been taken to provide ample material for drilling
the average type of pupils in the fundamentals of the subject and also
giving scope for progressive students for advanced work.  The code of
Tamil equivalents approved by the Government tas been adopted. The
appendices provide numerous test questions, besides §.5 L. C. ques-
tion papers, Arithmetical Tables, Formulae and a list of technical
terms in Tamil and Englich. The printing and get-up are neat. High
Schools in the Tamil Nad will find the publication a useful text-book.

WIN RS. 5,000

MOTORCAR, Radio Sets, Gramophones, Typewriters,
Books, Watches and Study Scholarships
Rs. 2,500-0r a MOTOR CAR —First Prize (all correct)
Rs 1.000—Second Prize (one error)
Rs. 500—~Third Prize (two errors)
Rs. 500—Fourth Prize (Three errors)
Rs. 500—Ten Prizes of Rs. 50 each
10 Scholarships of free training in any of the undermentioned subjects
AND SEVERAL EXTRA PRIZES
Minimum Guaranteed Rs. 500. CLOSING date 25th July 1936
Mere are five * SUBJECT ” words which you have to place in order of
their simplicity and usefulness to youngmen ;
TYPEWRITING CORRLESPONDENCE
OFFICE-ROUTINE SHORTHAND BOOK-KEEPING
EXAMPLE—We give the first plsce to TYPEWRITING, as it is the
first essential and most useful subject nowadays.

Now find out your choice and place the second, third, fourth and fifth
words in the following column :

I 2 3 | 7 I 5

TYPEWRITING

The sealed solution is deposited with the Continental Bank of India
Ltd., Bombay. ’ : ;

The result will be published in papers on 1st August,A1936.

RULES—1. An Entrance fee of Re. 1 per entry must accompany every entry by
M. O. or postal order. - 2. The above Coupon may be cut and used or typed or written on
plain paper with full and legible address of the sender. 8, The Diractor's decision shall be .
fiisl and legally biadiag ia all matters. 4. In case of tie, the prize money shall be distri-
bated equally among the succesful winners. 5. The entrance fee is not refundable,
6. The result can be posted to the competitors.sending an addressed and stamped envelope. -

THE FEDERAL PRESS
DADAR, BOMBAY
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The otficial journal of the South India
Teachers’ Union.

The only KEducational journal devoted
to the teacher and his problemns, Best
medium for advertisements. :

Rates can be had on application.
Annual subscription Rs, 3.
-Apply to:—Manager,
41, Singarachar St., Triplicane, MADRAS.

A TEXT-BOOK OF
Elementary Mathematics
([N ENGLISH)
VAptroved by the Text-Book Committee.)
BY :
Y. P. Viswanatha Ayyar, B.A., L.T.
St. Mary's High School, DINDIGUL.

Book I for Form 1V As. 14
Book Il for Form V ‘ As, 12
Book III for Form VI As, 14

Published on the 15th of every Month
A Magazine of Liberal Hinduisin
The Oflicial Organ of the Arya Mata Sabh

Editor :
MRg. K. V. SESHA AYYANGAR,

Pest Medium for advertisement.
Apply for rates to the Manager,

BHARATHA DHARMA
“Moryalaya”, Royapetta, Madras.

Dr. G. B's. Medicated Snuff.

Acknowledged to be the best throughout
India for Neuralgia, Nasal Catarrh, 'footh-
ache, etc., ete,, Guru Basava & Co., Ltd.,

P. O. Box No. 510,
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A NEW SERIES OF TEXT-BOOKS FOR THE TEACHING OF ENGLISH Té—-
BEGINNERS IN INDIA.

THE NEW ERA ENGLISH READERS

PRIMERS FIRST & SECOND & BOOKS I, Il & 111
Apnas 050 0.6-0 0-8-0 0-100 and 0-12.0 respectively
H. CHAMPION, M.A, L.ES. (Three Books)
Dr. JAMES H. COUSINS, p. i1, (Two Books)

M. S. SUNDARESWARAN, M.a., L.T.
By and
A. S. VENKATARAMAN, e.a., L.T.

Highly spoken of by eminent educationists and are in use in schools
throughout this Presidency and a portion of Bombay Presidency

Edited by {

These five books have been brought out at an enormous cost and
_time after judicious thinking and consultation. The books have been
tested in many institutions and found to satisfy the needs of Indian
children reading English upto eighth standard.

Some of the more noteworthy features require to be mentioned
here. Thereis a progressive scheme consisting of words and pbrases,
real language upits. Besides, due attention to grammar is imparted.
There is a grammatical bias underlying each lesson. It is obvious that
grammar in the early stages cannot be formal and must be largely an
"essential part of language acquisition. This principle has been recognis-
ed in a large degree. At the same time, one will be attracted by the
questions and exercises at the end of each lesson. They are meant to
assist the children in acquiring a real command of the linguistics.

Schools where the readers are in use vouchsafe to their merits as
“superior to other readers, in that the lessons are carefully graded,
intermingled with dialogues, giving prominence to Indian life and
scenery. The editors have suggested that vernacular should be used

wherever necessary. We are sure that at the very perusal of the readers

~every teacher will pronounce them to be good.

Lessons are profusely illustrated appropriately to the subject
matter of the lessons. Every book contains a tricolour plate of an im.
portant lesson.

We request the teaching public to make an experiment on our
Readers, and it will be to their best advantage.

Specimen Copies will be subplied on application from Heads of lnstitations.

B. G. PAUL & CO.,,

EDUCATIONAL PUBLISHERS,

12, FRANCIS JOSEPH STREET. MADRAS.
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ELEMENTARY SCIENCE SERIES (8.8.L.C)
BY K. S. RAMACHANDRA IYER B.A, 1.7,
Senior Science Assistant, Town High School, KUMBAK bN AlM.
* Approved by the Text Book Commitiee.

*1. A Text-book of Elementary Science Book I {Physics & Chemistiy)

by K. S R. and G. V. Re. 1—0—0

’:g A Text-book of Tle. Science Book II {Animal Life) 0—6-—0

iy " Book IIT .(Plant Life} 0—6—0
. " Book 1V {Sound, Light,
Magnetism, & Electricity) 0—8--0
5. v ' Book V (Physiology & Hygiene) 0—8—0
6. Practical Physics C. Group (Heat & Light) 0—7—0
*7. General Science for Form I (Tamil) ORG. 0—7—0
*8. General Science for Forms II & III will be ready shortly
9. A Text-book of Physics 8. §. L. C., C. Group, Book I for Form V 0-14.0
10, Do. Do.

(Heat & Light) will be ready shortly
THE AUTHOR.

Problems In Elementary Mathematics.

In Tamil For Forms I, Il and IIL
By M. RAMAKRISHNA AIYER, BA., LT.,
_ AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High Schoal, Coimbatore.

PRICE Rs. 1—4—0 (only.)

A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committee. Apply to the Author.

GENERAL SCIENCE
(IN TAMIL)

) (Approved by the Text-Book Committee
Vide Page 611 o the Fort St. George Gazette dated 12th November 1935)

BY
Mr. M. NARAYANASWAMI, 5.a., L.T.
Science Assistant,

St. Michael’s High School, COIMBATORE, |
Book I for Form | Book 11l for Form 111
Book Il for Formll Book IV for Form 1V

V. S. VENKATARAMAN & CO.,
" EDUCATIONAL PUBLISHERS,

For Copies a_b;SZy to:—

KUMBAKONAM.




V. 9. Raman Vaidyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE.

( Branches. Chalakudi & Karupadanna. )

Consu]tatlons regarding disease, diagnosis, the symptoms of which \vh n
jntimated, are being promptly complied with free of charge.

Wehave many of the Ayurvedic medicines prepared according to the
strict prescriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price bath on retail and
wholesale rates: genuineness and purity of which we could guarantee. In
addition to this we have in steck all the country herbs and other medicinal
_lnrfredlents rea,ds for sale.

It is with a view fio prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market.
Besides, we could convince patients of the economic value of adopting the
boly and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hence it is possible
to =ell medicines at such low rates. ’

Medicines are despatched by V. P. system on appllcatnon.

Rs. As. | : ' Rs. Aas,
Asoko Ghritha per 1b. 3 8 | Adhayarishta per 24 oz.
Indu Kanta Gritha ' 30 Bottle 1 0
Kalsana Gritha - 3 0 | Dasamoclarishta - 20
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Ajamamsa Rassyana ., .2 0 | Rasa Bhasma per Tola. 2 O
Chyavana Prasa " | 8 | Asana Vilvadi Thaila 240z | 8
Kunkayana Modaka . ,,- .3 0 | Pinda Thaila - (ointment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila ,, 1 8
Mahat Chinchadi Leha ,, 2 0 | Baluswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha . 2 0 1} Sahacharadi Thaila " 2 8
Madhusnuhi Rasayana ,, 3 0 | Dhanwantari Thaila medicated
Musalyadi Rasayana ,, 7 8 10} times per oz. 30
Nurasimha Rasayana ,, 3 0 ] Ksheerabala Thaila rr*edlc.xted -
Putavaladi Leha " 1 0 101 times per oz. " 2 8

For further Particulars write to:-
Telegrams:— THE MANAGER,

“qwarasyar SWARAJYA PHARMACY,

ALWAYE., . ALWAYE, (Travancore.)
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“Take Down”’!

By Pror. M. S. SRINIVASA SARMA, M. A.

—————

Exhortations are often made to teachers by enthusiastic School
Inspectors and sometimes by Ministers, Judges and other high-placed
officials when they preside over school anniversaries or open educa-
tional conferencés and exhibitions that the primary air1 of education is
the training of the children in thinking. The prevailing scheme of
education with its culminating point in a stringent, rigorous and
uniform examination which is the main cause of the dullness, dryness
and the mechanical deadness of our schools and colleges necessarily
calls for a warning from right-thinking men. The modern system of
education has been aptly compared to the Japanese method of catching
fish. A string is tied round the neck of a cormorant so that it may
roam the length of it, and fill its pouch with fish; and when this i filled,
the master pulls it out by the string, and makes it disgorge. In a similar
way, the pupils are made to swallow facts of history, geography, science,
literature, ctc., and are mode to disgorge them at the examinations.
Then we assess the brightness of their intelligence and the excellence
of our teaching by the ratio between the amount engorged and the
amount disgorged! No wonder therefore that the teachers are pulled up
and warned against mechanical ““mind-stufing’”. Learning ceases to be
creative thinking; it is no longer the making of discoveries, and the
joyful expansion of personal powers. It has now come to stand for
the mechanism of “mugging up” the dictated notes, and “‘vomiting”
them out at the examinations with a view to secure at least 85 per cent
of marks. Rightly thercfore does the modern system of education
stand condemned as stultifying curiosity, dryving up the fountain-heads
of originality, and killing the initiative and the creative energy of our
pupils.

Let it be realised at the outset that it is not fair to blame the
teacher for every educational ill; let us admit the fact that no educa-
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tional instruction can do exactly what it considers best and wisest;
- because its very existence depends on public favour and public support.
\What is therefore urgently necded is a transvaluation of values on the
part of the parents and leaders. The rule of thumb method of evalua-
ting the teacher’s ability exclusively by the number of passes he pro-
duces at the examinations must go. 1f you prescribe a number of text
books, and if they have to be *‘covered” within a stipulated time, and if
questions are to be sct from those drab pages, and if you are going to
retain the services of the teacher during the succeeding year on the
strength of the examination results, then the only efficient method is to
dictate nctes on all important topics, make the pupils memorise them,
and hold weekly examinations to test and train their memorising
powers. In fact, an experienced and really capable teacher (B.A., L.T)
in a Private High School recently told the present writer that in spite
of his great faith in, and undoubted capacity for, scientific and psycho-
logical methods of teaching, he had by the compelling force of grim
and relentless facts been constrained to ask boys to ‘‘take down” notes
hour after hour in the form of questions and answers, and make them
repeat them the next day with folded hands! And it is a proved fact
that the examinations put .a premium on the capacity to reproduce
materials drilled into them by note-dictation. Add to this the melan-
choly fact of the teacher being obliged to work from 10 A.M. to 4.30 p.M.
for five or six hours without any leisure period. No honest and
conscientious teacher can do five to six hours of really valuable
teaching work a day in the right spirit and in the correct manner. The
vexatious and soporific routine compels him to ‘‘finish” the portions
for the examination by the short cut method of note-dictation and
mechanical memorisation.

Let us mark that word “education”, and hold fast to its
meaning; there would then be no question of cramming or stuffing of the
mind; for education is a “drawing forth”, ‘‘a growing out”; and the

best educator is he who plants the seeds in the mind and waits for them

to grow. A fact of basic importance which every teacher and parent
should bear in mind is that note-dictation and cramming are hopelessly
incolnsistent with the fundamentel laws of learning; and the students, if
left to themselves, would certainly never memorise at all. They aiways
prefer to learn.  They are eager for new information on any subject.
Creativeness, adventuroasness and the acquisition of knowledge for its
own sake constitute the basic nature of the child. But we, in order to
propitiate the false gods and to eke out our livelithood in a most
shameful manner, prove traitorous to the basic lessons of logic and

" satisfied. It
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psychology. Note-dictation is twice cursed; curseth him who gives
and him who receives. In the first place, it is not fair to stude:ts as’
it deprives them of the necessary training in thinking and acquiring
knowledge by guided self-effort. And secondly, it makes the teacher
indolent, passive and intellectually torpid. It takes the line of least
resistance, deadens the power of reasoning, and kills the spirit of
wonder which is the root of all knowledge and culture. Of course
kn(?\\'ledge is the ultimate object of the trained mind; but the
traming of the mind is the main concern of education. And the training
of the” mind does not consist primarily in the passive reception of
knowledge, but in the active process which prepares it to assimilate that
knowledge. Facts by themselves are valueless unless the pupil knows
why they are facts and understands their inter-relatedness, their
n.nderlying principles, their causes and effects, and can use them ’in the
right place and at the right time by co-ordinating them with living
problems and daily situations. ’
Education must be regarded not as a routine designed to facili-
tatc? the acquisition of dead matter, but asagrouprof activities by
which reasoning powers are exercised, and curiosity aroused and
tisf must promote criticism, argumentation, and creative
thinking, It is certainly not a mechanical process of ‘“taking
down” facts and giving them back again. If education is to
\?'ork miracles, if it is to be, not an irksome and laborious task, but a
life-long happiness and an ennobling intimacy with all that is true, good
and l?eautiful, there must be a radical and thorough reform effected in
tbe aim and management of cur schools and colleges. The teaching-
:\i;)rklm the class-room should .be inspirational, rather than instruc-
nal.  As Dean Ashbaug has rightly pointed out, “the evidence of a
great teacher is not that his studeats know the material he has taught
mli)trthatdthey come i:rom his courses with an insatiable desire to kno“:
mo :Can' n:iore of his field”, It ?s not the quantity of information one
1135 acquire that ought to determine the value of education, but the
1mtxat1v¢,.mdependence of thought, and the desire to learn which are
aroused in the pupils. The only excuse for attendine to text-books:
syl]abuse:s, libraries, laboratories, and examinationsbin sch‘oo-ls and
col‘le‘ges is that they may be “made tools and accessories for men:al
traiming.  Vital and enduring interest should be aroused in the children
by pr-e:enting the facts of knowledge in close relation to their personal
experience and real objects. The lifeless and inane topics of histor"
geﬁ)graphy, mathematics etc. should be replaced by practical an)d’
mtimate applications that give the children the joy of working on
problems, and the delight of discovering their solutions. ¢
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Thus the most pressing need of the present-day education is to
put an end immediately and altogether to the organisation of dead matter
. into neatly packed parcels, and to do away with the type of examina-
tions which put a premium on the verbal fidelity in the reproduction of
these dead materials. In our hurry to produce “results”, and in our
frenzy to insure the security of our occupation for another year, we are
making circus animals of our pupils by forcing them meckanically to
conform to the morbid discipline of taking down notes and making
them reproduce automatically those notes at stated hours. Neither the
teachers nor their employers pause to ask—Is this education solving the
the problems of individual and social life? Does it develop that human
insight which will understand and enjoy the best and permanent in our
achievements—the literary, philosophical and moral creations of all
ages?

The expedient of note-dictation could be tolerated if books are
rare and inordinately costly. But in these days of cheap editions and
widespread library movement both in school and outside, there is no
need to have recourse to this most dull and uninspiring form of teach-
ing. It not only ruins the handwriting of students, as they have to
scribble furiously to keep pace with the dictation; it actually does the
work of the student himself, and trains him in hyprocisy and superficia-
lity. The sordid sight of dozens of good-sized note-books containing
summaries of text-books cooked and dished up to suit the needs of arid
and lifeless examinations by ill-paid and over-worked teachers is indeed
a most heart-rending phenomenon, and a standing condemnation of
the utter soul-killing nature of the existing system of education. Is it
any wonder that under such circumstances malpractices at examinations,
publications of “cram-notes” and the rise of “tutorial colleges™ to
coach students in two weeks or thircty days on a guarantee basis of
“success or money back” are increasing in number and variety, and
thrive and flourish in our country—the country which was once famous
for its Gurukulas, Taxillas and Nalandas?

The human mind is a marvellous instrument which, wher pro-
perly trained and tuned, develops its own powers. Education is directed
growth; it can certainly work wonders if it does not degenerate into
memorising of dead words and passing of deadening examinations. A
system which 1gnores, if not actually chokes, the child’s right to growth,
freedom, initiative, self-expression and a questioning attitude towards
life but insists on verbatiin reproduction of dictated notes can never
produ’cé' “Jive” men who would boldly face facts, reason out things for
themselves, and view life as a voyage of discovery and a career of

-
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i_t.vention. That is why the teachers are often pulled up Ly thought-
ful men and warned that the aim of education is the training of the
children in thinking. Thinking is the mental adventure of discovery
from the vague chaos of sensation to the definite order of reasoning.
".'\’e are said to “know" a thing or an event when we have analysed Lit
into its component parts, when we have related it to its remote and
immediate causes, and when we have brought it under a law or principle
of which it is an instance. Imagination, memory and reasoning are the
process that function in thinking. To organise school work in such a
way as to exercise the thinking powers is the first task of education.
The function of thinking is to guide our action, to. determine when,
where and how we must act in order that the ends of life may be most
effectively realised. To improve this power in the individual is to
develop the spirit of observation, to stimulate the curiosity tendency,
and to train the eye, the ear and the senses to grasp and realise for
himself what goes on around him.

The child hardly knows a limit to his restless and persistent
enquiries into the what, why and wherefore of things. Truly has Plato
saic} that “in wonder all philosophy begins’. \When the child’s native
curiosity is aroused, creativeness, adventurousness and the acquisition
of knowledge are insured. But then, geninne culture is always the
result of the impact of one personality upon another. In the last resort,
it is the power of personality of the teacher which determines the success
of the educational enterpriss, and insures the willingness of the child to
learn.  If the teacher is not fettered by commercial and rule of thumb
standards, and if he is properly equipped for his mission, he would
certainly brighten the school-room with his personality and enthusiasm,
and inspire the pupils with the romantic and exciting nature of the
informafion which he imparts. - No teacher would say the same thing
year after year; by shades of emphasis, repetitions, illustrations and
discussions—all of which constitue his power of personality—the
teacher makes life in the class-room a glory, and the task of learning
a delight. There is always a freshness, dignity, cheerfulness, ease and
grace in the spoken word which transforms instruction into inspiration.
Thus the primary requisites of educational improvement are a correct

goal and proper perspective, and a dynamic teaching pers nﬁﬁ:’f{;’g@
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The Original Nature of the Child:
How to Shape it.

By MRr. S. C. SINHA, M.A., DIP. ED.

(Continued from July issue.)

———

THE PLAY IMPULSE.

““Children generally hate to be idle. All the care then should be, that
their busy humour should be constantly employed in something that is of use
to them.”—Locke,

\We are familiar with the playful activities of the young, healthy
kitten, the young colt, the pups, the lambkin and even cubs in the Zoo.
How joyfully they skip and jump, bite and rush at one another, dart off
and back again, romp and run together ! Watch the new-born calf.
Hardly are its slender legs strong enough to balance the body when it
starts running and jumping, steadily mastering the art of play through
constant failures. It has had no lesson on play from its mother. Itis
the powerful urge of the organism that forces this activity onit. Itis
a helpless victim to the inner impulse common in all creatures. It is
the life-force that enlivens it, and makes it fit for the struggle for
existence. '

IN CHILDREN.
*The play of natural lively children are the infancy of art’.

In children the play response reaches its climax; and it is a
biological and physiological mecessity. Nature has lavished on bher
children an inexhaustible store of energy to fill their long period of
youth with activities which, while checking their graduwally ripening
instincts running into anti-social channels, help them to complete their
biological evolution.  There is no end of the playful activities of

children. LEven an infant in perfect health throws up its legs and arms .

playfully. This is Nature’s  way of perfecting her children for the
survival of the fittest. There is a common belief shared by all mothers
that the more the child throws up its legs and arms, the healthier will
be its growth.

In older children the play response finds greater and freer scope.
They lose themselves in their play. All their working hours are filled
with thousand and one plays. Itis impossible to satisfy them with

play-materials. They are never enough to satiate them. They them- .
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selves improvise them. Now they play with the spinning top, now with
marbles, now with the doll, carefully repeating their own daily routine
with dolls, making them sleep, awake, bathe, dress, eat and drink, and
even suffer for imaginary mischiefs; now with the unfortunate goatling
that has strayed into their play-ground; now with the old motor-tyre,
rolling and wheeling it as though it were a motor, and occasionally
warning imaginary passers.by off the road with vocal 'horns; now with
the bow and arrow, frightening little birds out of ths orchard; now
with the dog, mercilessly whipping it for refusing to obey their
imperious command; now with the water in the reservoirs, splashing it
with sticks and pebbles and hands; now with the bricks heaped on the
compound, building little houses for their pets to shelter in and so on
ad infinitum.

They have no rest; and probably they do not wish any. They
do not feel at ease till they have expressed through play the innate
tendency which seeks fruition in all this physical. activity. You must
have observed the distress of your child when it is torn away from its
play-mates by the nurse. How reluctant to part from its companions!
What a pathetic appeal to let it alone in its tearful eyes! It wrenches
its heart; and long after it has wept the pangs away in sleep, it
continues to sob. Not unoften have you felt your patience taxed by
the meaningless scream of your rowdy children while engaged in your
work. So must have been the mother who many a time during the day,
has had to change the robes of her children for their being soiled with
mud or wetted with water! Often does she complain to her neigbbour
against the children only to listen to a similar tale of woe! It is natural.
In vain will you try to dam the overflow of their life-giving energy. It
is like the engine letting off the excess of steam generated in the heated
boiler. The boiler would burst if it is not let out. Play is the safety
valve for growing children. Check it, it will burst and ruin them!

IN ADULTS.

Look at the adult human being. Maturity might have made him
more thoughtful and worldly-wise, but has not slacked his love for
sports. Age has, no doubt, turned his attention to playsinvolving more
judgment, cleverness, skill and deftness, but the urge of his original
nature is still there, The well-kept Golf-course, the velvety Tennis
Lawn, the clamorous card corner, the brilliantly lighted Billiard Table,
the chequered Chess Board, the spacious Foot-ball Ground, the alluring
Sweep-stakes, the popular Olympic Sports and International Games,
the thirst for explorations and expeditions into untrodden regions are
natural sequcnce of man's all-absorbing play response. :
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There is hardly any man who is all work and no play. No
living creature can live without it. The violent physical exertion
involved in play may not be always present in the play of the adult.
The friendly chat over the smoking cup in the club or at home; a visit
to the theatre or cinema, an evening stroll in the park, a holiday out in
the country, a listening.in to the Radio are, in spirit, play. Military
manoeuvres, whatever their ultimaté object, big musical processions,
and even wrestling and boxing are essentially play. Play passes con-
tinously without break into work. The renowned musician, the famous
acrobat, the professional foot-baller and the inquisitive chemist—all
take their work in an attitude of play. They will resent the idea that
their play is not work. :

CHARACTERISTICS OF CHILDREN’S PLAY.

If you have been careful to watch little children up to the age
of 6—7, at play, you must have been struck by its variety. This shows
that their play is aimless. In fact, no cne game satisfies them. In
course of half an hour you find them trying various plays. Now they
are playing with the toy-engine, and the very next moment they let it
alone and get hold of the family dog, passing by them, and enjoy a
joy-ride. Now they are playing at hide-and-seek, and the very next
moment leave it and chase the flitting butter-fly sweeping past them!
This aimless play continues up to the age of 9.

With the coming of the Gang-age, play receives a new orientation.
The moment they enter the group their play becomes purposive. They
are now shooting up and Nature fits them for the new situation
so that they may adapt themselves to their new exigencies. They have
now entered the social age, and quite in the fitness of things their games,
too, become social. Group-games begin to interest them. Interest of
the group comes to occupy a very prominent place. All the members
of the group, however great their number, play with a single mind.
Selfish play gradually wears out of their minds; and they begin to feel
the awakening of a new consciousness.

Watch a party of boys playing Kabds against another team.
Each player strives hard for his respective party. = Each realises that
the loss or death of one member of his own side means the weakening
of the whole team. There is no backing out, no slackening of efforts,
no sclfish bickering. Even when all the members of one party except
one are dead or out of play, the surviving one exerts his best to restore
bis dead comrades. e resents the idea of submission: and disdain-
fully rejects any proposal that is derogatory to the honour of his team.

THE ORIGINAL NATURE OF THE CHILD: 283

He prefers falling fighting to submitting like a coward. ‘\\'hat a great
joy is it to him when, in his last desperate dash he, p.erc}}anc.:e, succefads
in killing one of his winning opponents! What an “inspiration to find
his now eligible comrade by his side! No wonder if these two heroes
turn the tide of the game!

This is the socializing aspect of play. It is this aspect of p]a?r
that is of the greatest educational value to children. It encourages fa'lr
play, faithfulness to the group, obedience to the leader, comradeship
and co-operation. It is in this spirit that international games and.com-
petitions are organised. Through such games a spirit of healthy rivalry
and social equality is fostered. The children learn to adapt themselfves
to social order; and shake off selfishness. Once they learn to take pride
in the preservation of the prestige of their team, they realise one of the
greatest lessons of life.

The way children shout while at play must have often firritated
you. Indeed, on many occasions you have had to ifus.h out of your
study or office-room to stop the nose on threat of punishment! There
is no end of their screaming, shouting and shrieking! Their vocal cords
have no rest. You are just having vour mid-day siesta when a group
of children, formed into a human goods train busily whistle p?:\st your
room! You are intently poring over an interesting book or 40mg some
very urgent work, demanding close attention, when the mimic buzz of
an improvised aeroplane by your children outside puts you off your
temper! Imagine the blush cf the mistress, who thinks too much of her
children, bragging of their good manners and quiet nature _to her guest,
when just a little way away they quite unexpectedly burst mt.o a fit of
unmannerly vecal gymnastic!  This boisterousness is the life of the
children’s play. You cannot divorce it from their play. ' You will act
against Nature's laws if you demand silent play from children.  Your
threat may have a temporary effect, but it will cause a mental suppres'
sion which will spoil much of the natural charm and spontaneity of
play, and upset Nature’s plans of their free growth.

Why blame children? We adults are also boisterouse in our
play. The loud noise made by spectators in a big foot-ball match,
Rugby tournaments, rowing competitions, sporting events, and even at
social meets are, though not directly connected with play, the outc.ome
of the boisterous element of play. The solitary corn-reaper, who sings
as she to her sickle bends, or the group of toilers, which makes a com-
bined sound as it puts forth all its energy to pull the roller or the
lonely traveller, who sings as he wends his way through the deserted
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path is a tempered response to this urge of internal pressure. So are
the old folk-dances, and ‘the modern way of singing in chorus.
Civilisation has tempered them, but has not been able to suppress this
botsterous spirit of hurrak in man!

This boisterousness may not be an essential part of the play
they indulge in; but the play unleashes the internal over-pressure of
energy which seeks an outlet in this noisy eruption. This is only
natural. You cannot seal their lips, and restrain this uvproarious
boisterousness in your children! You might as well try to curb the
fierce current of the surging river! The will to- make noise is in the
heart of every child. It would be foolish on our part to held it back.
We only misuse our anthority when we snatch away the crackers from
the pocket of our children or the little drum given as a birth-day
present, Let them shout—but not at all times of the day. Let there
be.fixed time for every thing. They must be told that there is a fixed
time for their play, and that they have no right to disturb other mem-
bers of the family who also have a fixed time for work. They must
learn to respect the feelings of other members, and neighbours. This
means a little sacrifice on their part; but this they must make if they
mean to be good boys and gitls and useful citizens in foture.

Let us, then, not forget that our children are growing through
their play, for play is the only activity which brings into action all the
innate impulses of children. It helps them to adapt themselves to their
environments by harmonizing and civilising the instinctive tendencies.
Some of these tendencies are such as cannot be safely indulged in
civilised society. In this age of progress, civilization has made faster
strides than man’s fundamental instinctive nature has changed. Many
of his instincts are yet in a wild state, and do not fit in with present
conditions. If Nature has not been able to remedy this defect in her
child, she has provided it with play through which these unsocial and
anti-social tendencies are chastened and diverted into social or civilised
forms of expression,

KRick out the boy who tends to becowre a bully or a pilferer or
indulges in criminal or anti-social pfopensities. Provide for him suffi-
cient play-activities under the supervision of play-experts, and watch
the change that comes over him! Before long will bis evil desires be
drowned in the boisterousness of play. In fact, much of the juvenile
criminality that perplexes educationists is not, in all cases, the outcome
of perverted nature but due to a misdirection of strong innate impulses,
which, for want of normal outlet, are perforce driven to seck satisfac-
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tion in irregular and anti-social conduct, and menace the healthy growth
of the child. Play is the best and most natural method of moulding
and educating both the desirable and undesirable tendencies of the
child. In the race the instincts are developed sooner than they do now.
They come late in the life of the child; and it has therefore a longer
period of youth which needs must be fairly well crowded with play-acti-
vities with a view to restraining some of the original instincts relapsing
into their original functions.

If we observe a bit carefully we will find that there is a slender
thread of seriousness running through all the noise, uproar, and
boisterousness, evident in plav. In other words, it has a purposive
aspect. \Watch a group of boys actively engaged in building a doll-
house or improvising a tiny shed for the pups! With what patience,
energy and earnestness they set about doing it! All who have witnessed
the almost classical boat.race between Oxford and Cambridge must
have been impressed with the purposiveness and eainestness of play:
Turn for a while to the little girl playing with her dolls. To them they
are living folk. How carefully and tenderly does she dress them, feed
them, bathe them, lull them to cleep, take them out for evening and
morning stroll, seat them on the dining table, and even scold them for
imaginary disobedience and mischiefs! Is not she fitting herself for the
great task she will have to do us a mother! When your boys play with
bows and arrows, and go out into the ncighbouring jungle in search of
hunt, do not think they are merely repeating the history of the race.
They are preparing for the great struggle for existence. It is Nature’s
way of training her children up. v

v

CONCLUSION.

Play is, perhaps, the only thing which never tires the children;
and reveals them in their true colour. They lavish all their energy and
heart on it. ‘There is no hide-and-seek there. With open hearts and
lovely innocence they lose themselves in it. They forget their hunger
even. Not unoften has the nurse to drag them to the bath-room or the
dining table. Not without any purpose has Dame Nature put this
irresistible urge in the breast of her children. Spontaneous is the out-
flow of their physical activity: It is a stimulus both to mental and
physical growth, and has a distinct survival value, Observe a set of
boys playing foot-ball or any other organized game. Look at the
smartness with which they carry the ball, the alertness with which they
dodge the opponents, and the judgment and accuracy with which they
pass the ball on to their co-players. As heruns with the ball he has
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to be mentally and physically alert. 'He knows that physical activity
tempered with mental dexterity will win the game for the team, and shed
. lustre on the group to which he is proud to belong.

Let, therefore, children play and enjoy their little days of glory
as heartily as they can. Provide for them plays and games suitable for
their age. Sublimate their superfluous energy to health-giving activities
which will stand them in good stead in future. Let us not forget that
“the most instinctive feature of childhood is the activity known as play.
Itis the most important fact of human life in as much as it is
through play that adaptability to environment has been secured which
has made man superior to his environment.”

. The three most commonplace theories of play are: (1) the
Spencer-Schiller theory according to which play is the manifestation of
superfiuous energy. It maintains that play-activity is due to superfluous
overflow of energy which is more than what is required for existence.
(2)  The theory of Karl Groos which holds that play is a means of
preparation for adult life by allowing the instincts to ripen for experi-
mentation and socialisation. (3) Stanley Hall’s theory which regards
play as a recapitulation and revivication of the tendencies inherited from
the race. For example the child, at certain stages of its growth, plays
the game of hunting and bloodshed which may have no reference to adult
needs. It is so because this particular stage of the child’s development
corresponds closely to the Bushman stage, which the race has long left
behind, of his ancestots when they had to hunt and fight for self-
protection,

Objections have been advanced against all these theories; and
the most modern theory of play has yet to pass through psycho-analytic
tests. One thing—and an important thing, no doubt is clear. All these
theories regard the play impulse as the fundamental motive of human
activity. It is plain that the child has more energy than is needed for
his up-keep. It is against the Law of Nature to allow this excess of
energy to run riot. Proper outlets must be offered for its due discharge.
And this can best be done by providing for children plenty of scientific
games, recess and relaxation.

Group-games are best suited for this purpose. They not only
stimulate physical and intellectual growth but harmonize and civilize
the budding instincts. They encourage the principle of give-and-take,
and impart valuable lessons on organisation, discipline, judgment,
perception and adroitness. Take for example the game of Kabdi. It
requires close attention—ottention to the skilful movements of the

THE ORIGINAL NATURE O THE CHILD: 287

friends no less than those of the foes. In running away from the enemy,
the player has to quickly adapt his movements to circumstances. There
is not much time left for deliberation. In the time of danger when he
is besieged by his foes and his breath is running out, he has to devise
means of escape in a trice. It is for all these advantages that group-
games are finding favour in all advanced countries.

It is no exaggeration to say that we, Indians, are not as playful
as we ought to be. We are a bit too philosophic.  Sir Michael Sadler
rightly wished: “If I was to have oue wish and only one wish with
regard to Bengal—I might wish it should have more laughter. 1 don’t
suppose that all through ordinary Indian life, there is anything like as
much as you get in English foot-ball match on a Saturday afternoon
and nothing at all like the merry laughter you hear in North-Italian
towns.” \What he said of Bengal is true of all India. Let our children
not follow our footsteps. Let them play, dance, skip, shout and laugh
as merrily and heartily as they can. o

In the advanced countries of Europe people have realised the
importance and great educational value of play, and have offered their
children in schools, colleges and work-houses special scope for their
instincts to grow, and be perfected according to modern needs of civili-
sation. In America they have what is known as “Play-ground move-
ment” which has made it incumbent on the authorities to organise
well-equipped play-grounds under the supervision of special play-experts
who teach various group-games to children. Such a move is of supreme
necessity in India. The time a child spends in play is no waste of time
and energy. On the contrary, it gives the child physical and mental
equilibrium, and implants in him the seeds of citizenship, “If the {rec
hours of the child” says Dr. Dukes, “were made a period of cheerful
recreation and constant lively occupation, weariness, idle lounging and
bullying, with their deterioration of tone and character, would disappear.”
Let us fill the free hours of our children with good games, music, dance
and drill. Let them play bravely and manly games so that they may
play out the serious game of life keroically and fairly.

“The true idea of self-restraint is to let a child venture. The mistakes
of children are often better than their no-mistakes.”” II. W. Beecher.

*The training of children is a profession where we must know how to

" Jose time in order to gain it.” Rousseau,

(To be concluded).



A Practical Problem

By Mgr. B. R. DESHPANDE, B.A., B.T.

I am afraid what I have written may not appeal to most of my
readers. They may dismiss all this as trash. But what does that matter?
Nothing is a trash to the teacher. The very mistakes committed by the
boys at which other people shudder he must patiently bear. And turn
these to some account too. Does not Treble express his gratitude to
school boys’ errors which have contributed to the stuff on which com-
position-books are made? Are there no professors in training colleges,
with degrees native and foreign, who have talked much and written
more on the way in which we should hold a chalk-piece while writing
on the black-board? Why! Even the duster has not escaped the
attention of these- large-minded professors. Precise instructions are
given abeut the way in which the duster should be used to rub the
writing on the black-board. But there is not one opinion about this.
According to some experts, we should operate upon the black-board
with the duster in much the same way a syce grooms the horse with brush.
But being now used to a different kind of horse altogether—I mean the
horse of the black-board—and having no occasion for the syce, I had
to dismiss him with a present of my former horse. So I can have no
demonstration of the matter., To resume, when all these great men
have discussed such small matters at such length, why not I? If they
have written trash, I too have done the same. I have the additional
catisfaction of erring in high company.

The discussion of the manner and method of holding the chalk-
piece and using the duster is only typical. It has led the way to other
discussicns. Much has been spoken and written on the method of
correcting pupils’ composition-exercises. But is there a single chapter
or paragraph on the kind of pencil we should use to mark the mistakes

and point the corrections? 1f there is, please quote chapter and verse.

We do use the “Office red and blue”. But this pencil points both ways
and so makes confusion worse confounded. Happy are those who are
chiefly guided by the exigencies of the pencil. If the red side is in
working order, they use that. If the bluec is ready at call that serves
their purpose. If both are in a fit condition, the choice lies with the
fingers. But a conscientious teacher cannot compromise himself like
this. He is not a weathercock. He takes his stand on principles.
Therefore shoulld we use the red or the blue pencil for correction work?
This is the problem—the practical problem—which we have to solve.

A PRACTICAL PROBLEM 289

Theoretically that is the best correction which comes from the
pupil himself. But some of the pupils are not what we expect them
to be. They are somewhat tough for us. And rightly too; because who-
ever writes ill knowing it to be so? Naturally they presume that all is
well with what they have written: and unless we make certain intelligent
and intelligible marks they will never feel that they have committed any
impropriety. Hence the necessity of making some marks; and hence
too, the problem—which pencil should we use—the red, the blue, or
the red and the blue?—

I racked my brains to no purpose. DBeing much perplexed, T did
not know what I was doing. I was talking to myself; and loudly too!
I realised this, when, down fell the big volume from the hands of my
friend who was holding it before his face as though not bheing satisfied
with drawing the line between himself and the rest of the busy world,
he wanted to interpose a wall in the form of the bulky volume. Hold.
ing his head erect, he declared his opinion emphat'icca(lly that the red and
the blue had their distinct functions to perform. The red is to be used
for marking mistakes. \Why? Red is danger-sign. It warns the boys
against danger-spots. It is like the red lantern that declares the road
closed and warns off passengers. The blue comes in for hints at
improvements and other similar remarks. The red repels; the blue
attracts. The red warns off; the blue invites. Thus the pupil would
be cautioned against errors and attracted towards suggestions.

But we are reckoning without our host. \What if the red acts as
the red rag and scares the boy -away? The blue, the sea blue, the
soothing Dblue might fail of its purpose in spite of all its attributes.
Thus we are no nearer the solution of the problem, viz., which pencil
shall we use for correction of pupils’ composition-exercises, the red, the
blue or the red and the blue? Will no one help me out of this
difficulty?



Food and Public Health."

That improved nutrition would result in spectacular improvements
in public health was claimed by Lord Astor, speaking as chairman of
the League of Nations Mixed Committee on Nutrition at the end of the
second session of that body in June.

“The advance,” he said, “which science has made in the ficld of
nutrition in the past thirty years bring a new light to bear on the pro-
blem of public health. They show that many of the specific diseases
with which every country is to some extent plagued are nutritional in
origin and therefore preventible by improvement in the national dietaries.
Furthermore, much of the gloomy sub-health which is not severe enough
to cause definite illness but which nevertheless reduces the working
capacity and the capacity of the individual to enjoy life can be obviat-
ed by improved nutrition.

“Many Governments have in the past raised the standard of
living of their people by direct action leading to improvements in hous-
ing, in sanitation, in the regulation of the hours of work, to mention a
few. Governments have now a new channel by means of which,

according to the scientists, much can be done, possibly more than by -

the improvement of any other single environmental factor, to improve
social welfare.

“The results,” cohtinued Lord Astor, “of better diets would be
a marked, indeed a spectacular improvement, in the general health,
vigour and happiness in the populations of the countries concerned.
Of this fact, the committee had overwhelming evidence.

“‘We have been supplied in particular with a great volume of
evidence on the effects of improved nutrition on mothers and children
from early childhood to adolescence.

“The addition of milk to the diet of schoolchildren has resulted
in increased height and weight, greater freedom from illnesses including

the common cold, has increased their spirits and has actually made -

them more boisterous and perhaps a little more difficult to control.

“This may be a temporary difficulty to schoolteachers, but
healthier and bappier children must prove permanent assets to every
State. '

* League of Nations Bulletin.
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““The evidence before us has also shown in the clearest way how
many of the disabilities of pregnancy and of the dangers of childbirth
may be lessened if women obtain plenty of the protective foods, while
the anaemia which is too often associated with breast-feeding, can also
be largely avoided.

“But the economic consequences would also be important. By
leading to a great increase in the demand for most foodstuffs, improved
nutrition policies would contribute to solving many of the problems
now facing national agriculture and would increase the volume of
international trade. In fact, this particular means of increasing
consumption would do something towards ‘reducing the intensity of the
abhorrent paradox of poverty in the midst of pleaty’,

“ The Mixed Committee on Nautrition concluded its second
session by the adoption of a preliminary report and recommendations
to the Assembly. The report traces the way in which this subject was
taken up by the League at the initiative of the Australian Government,
supported by a number of other countries. It observes that the grow-
ing inlerest in the question of nutrition *is due in the first place to the
fact that the wide possibilities which better nutrition opens up for public
health are now being realised. The progress of science and the develop-
ment of methods of observation have enabled all to recognise the
immense importance attaching to the food factor in the - preservation
and development of national health at a time when the crisis, by reduc-
ing and in some cases entirely eliminating the income of whole classes
of the population has exposed them to the danger of defective nutrition.

“At the same time, the interest shown by the delegates is also
explained by the fact that progress in nutrition is rightly considered as

“a factor capable of helping to remedy the agricultural crisis both on the

national and on the international plane,

“The new scientific discoveries applicable to agricultute, by
strengthening man's power over nature, are enabling him to increase the
production of foodstuffs beyond all expectations, a fact that is of vital
importance to the standard of living and the general welfure of the
nations,

“But, at the same time, considerable economic difficulties have
still to be surmounted before mankind can be in a position to benefit
fully by this abundance. Science has done and is doing its share; it is
now above all in the economic sphere that constructive efforts must be

-made in order to ensure that the nutrition of the masses should make

proportionate to the progress in our knowledge.
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Furthermore, while the problem of nutrition is as old as humanity,
it has assumed a particular aspect since the world economic depression.
In many industrial countries, we are witnessing two contrary develop-
ments. On the one hand, people are beginning to adopt a nutrition
conforming more closely to hygienic indications, and the process is
greatly facilitated by the low prices of foodstuffs, On the other hand,
the crisis has increased beyond all expectations the number of persons
who, lacking employment or in other ways having fallen victims to the
economic depression, no longer command an income necessary to
procure sufficient wholesome food. Side by side, therefore, with an
undeniable progress in the matter of nutrition, we find the creation of
danger zones, where the disquieting results of dietary defects loom
increasingly large.

“The consequence is that the problem of nutrition, which in the
past has only been dealt with incidentally in the majority of countries
—e.g., in connection with the campaign against adulteration, or by
philauthropic effort—is beginning to-day to bulk much larger and ‘o
take rank with other great national problems, the solution of which is

- regarded as an unavoidable collective obligation. It is these tendencies,
common to the majority of countries, which gave rise to the decisions
‘of the last Assembly, for it is hoped that the efforts of each country
within its own frontiers—efforts which are necessarily partial and limited
or empirical in character—will benefit by an international exchange of
ideas and experiences.

“Lastly, with a view to greater clearness, it is well to recall that
the discussions in the 1935 Assembly turned on the paradox represented
by the simultaneous existence of large underfed masses of people on
the one hand and of a surplus of agricultural products on the other,

The Committee’s report concludes by warning against the belief
that improved nutrition policies would alone be sufficient to cure the
world’s economic troubles which, it says, can be cured only by a
“general and fundamental revival of all national and international
activities”.

The recommendations of the Mixed Committee to the Assembly
emphasise the great importance of the subject from the point of view of

public health and reserve the fuller treatment of its economic aspects to
its later report. ‘

The Commiittee suggests that the Assembly should recommend
to Governments that they should promote the scientific study of nutri-
tion problems and see that the latest information on nutrition is included

-
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in the teaching of medical students, public health authorities, etc.; that
they should conduct a vigorous policy of education and propaganda
for the instruction of the general public and facilitate international
co-operation and the exchange of information in this field; that they
should support the work of the League Health Organisation on this
subject; that they should consider the steps to be taken, whether at the
public charge or otherwise, to meet the nutritional needs of the lower
income sections of the community, in particular as regards ensuring
adequate food supplies, especially safe milk, for expectant and nursing
mothers, infants, children and adolescents, and the needs of unemployed
or other distressed adults; that everything possible should be done to
make food supplies, especially protective foods (e.g., milk, eggs, fresh
vegetables) available at prices within reach of all classes of the
community, while at the same time safeguarding the interests of the
producers. '

For these purposes, it is therefore suggested that Governments
should improve and cheapen the marketing and distribution of food-
stuffs in both industrial and rural districts, that they should encourage
collaboration between co-operative and other forms of producers’ and
consumers’ organisations; that they should grade foods of all kinds
according to quality, safeguard the purity of foodstuffs, and control, on
the basis of international standards, the preparations sold primarily for
their vitamin content, co-ordinate the work done by différent national
authorities under a central authority and co-operate internationally, as
well as consider any modification of their general economic and com.
mercial policies that would help to secure the supplies of foodstuffs
necessary for a sound nutrition policy. :

The Mixed Committee also invited the Assembly to recommend
the Governments conccrned to give their full support to the Health
Organisation in its enquiries into the widespread malnutrition which
exists in the tropics and certain Far Eastern countries.



The American College

Rural Uplift Service.
1932-1936.
Mr. J. S. PONNIAH, M.A., DIP. ECON, F.R.ES.

Chairman, Conmmnittce on Research and_Extension.

The rural service programme of the American College, Madura, is
the direct outcome of the recommendation of the Lindsay Commission,
which has placed before the Christian Colleges in India the idea of their
making a real contribution to the solution of economic, social and
religious problems of the country,

The American College has taken quite seriously the Lindsay
recommendation. Early in March 1932, a new Department—the
Department of Research and Extension—was constituted with the Head
of the Department of Economics as the Chairman and the heads of tne
other Departments of the College (and one or two co-opted outside
members) as the Managing Committee.

At its very first meeting, the Committee resolved to select a
village, called Narasingham, some six miles north of the College just off
the main road to Melur, as the centre for projecting rural service. A
graduate village guide and his wife, both trained at the Y. M. C. A, Rural
Reconstruction Centre at Martandam and Ramanathapuram, were
appointed to reside in the village and carry out the programme of rural
uplift.

The first response of the Narasingham villagers was one of
suspicion and even mild opposition; they began to question our motives
and circulate rumours of all sorts about our objective.  The Chairman
(Dr. A. J. Saunders, M.A., Ph. D.) and the village guide (Mr. Herbert

Thirithuvathas, B.A., L.T.) had, therefore, to work hard by frequent

meetings and conferences and slowly break down the spirit of mistrust
and establish goudwiil and friendship. It took nearly six months to do
that. To-day, the villagers, one and all, not only want us to stay and
do more work in their midst but also would not permit us to move to
other centres and develop them.

The first task was to make an economic survey of the village
in order to plan a definite programme of work orn the basis of the needs
revealed in the survey. The work done so far has been in the direction
of (1) Agricultural improvement:—the distribution of improved paldy

~r
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seeds, the growing of green manure crops, the use of better ploughs, (33
of them have been bought by the villagers) and the better preservation
of cattle manure by ‘manure pits’; (2) Health and Sanstation:—Con-
struction of three large trench latrines partly from contributions from
the District Board Rural Sanitation Department and the Common
Good Fund of the Local Co-operative Society and partly out of the
contribution of the villagers themselves and the putting up of a few
‘bore hole’ latrines. A well for good drinking water is in the process
of construction. Medical aid (occasionally through the District Health

" Department, as when a small-pox epidemic broke oat in 1932, or when

cholera broke out in July, 1936, and regularly by the village guile who
keeps a stock of medicine for simple ailments and fever is made avail-
able at the centre to the people in the village and the surrounding areas.
(3) Education:—By means of an Adult Night School, a sewing class for
the girls, a Library and Reading room and regular conferences, lantern
lectures and occasional cinema shows; (4) Co-operation:—A Rural
Credit Society which had worked a few years but was at the point of
being liquidated before we started our work, was revived (27—5—'33)
and is now functioning satisfactorily. The village offers great scope
for co-operative marketing of hand-pounded rice; and we hope to
be able to develop this aspect of co-operative enterprise very soon.
(5) Panchayat:—The organisation of the Panchayat in 1935 is a
distinct asset to the village, as we hopes that this institution will
soon be able to share and ultimately take over and carry on the work
done by us all these four years. (6) Arbitration:—Many difiicult cases,
mostly partition of properties, have been very amicably settled at the
Centre. (7) Entertainments and Recreation:—-Sports for school boys
and girls, a camp-fire for boy scouts, a Christmas Tree during the
season for the children and a volley-ball club for the adults are some of
the items of work under this head. These bring cheer to the whole
village folk, including the boys and girls who evince very keen interest
on such occasions.

One most distinguishing feature of our centre is that it has
afforded opportunities for the various departments of the College—
Chemistry, Natural Science, Physical Eduacation and Scout-organisation
—to join in this effort, each contributing its specialised knowledge for -
particular aspects of rural uplift. To give one example, the Depart.
ment of Natural Science under the guidance of its professer Dr. C. P-
Gnanamuthu, M.A., F.Z.S., D. SC., has made a valuable study of the waste-
products of the village—night.soil, sewage, dry rubbish, useless
vegetation, and made vseful suggestions for their conversicn into manure
and has conducted also a survey of the fish resources and discases of the
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crops of the villages. The students of Economics, particularly those
that are taking up Rural Economics, pay frequent visits and are learning
many things from actual village life. The Centre is, indeed, of great
value to the College, as it gives to the students and the teachers a
knowledge that they are projecting their influence and message outside
the College buildings and as 1t inspires them with a sense of service for
some needy brethren in villages.

Our centre, we are happy to record, has been the means of
effecting co-ordination between the various Government departments
whose activities are directed towards rural uplift. For, it has been the
scene of work by the officers of the Departments of Agriculture, Co-
operation, Education and of the District Board. A multiplication of

such centres and an enlargement and intensification of work as done at-

Narasingham would indeed be the best method of achieving co-ordina-
tion of work among the Government departments—a theory, which has
been repeatedly advocated by economists and publicists, but, which,
unfortunately, we have never been able to see in actual practice or even
believe it were practicable.

What have we done to this village and the neighbourhood?  Any
casual visitor will see little that is tangible or visible—except the trench
latrines, the well and the manure pits—but we have bcen able to effect
a revolution in the attitude of people. We have created in them a desire
for economic improvement and better living. This, in fact, is the secret
of rural uplift. \We have truly been able to inspire them with confidence
that a large institution like the American College, is standing behind
them and cheering them in their drab hard life. And we have also
equipped them for self-help through the Co-operative Society and 'the
Panchayat—the twin children of rural reconstruction.

\We could, indeed, do more. And we plan to do more. We can
enlarge our work in this and other centres. We can inspire and
influence philanthropists, Local Boards and other educational or
mission agencies in the two districts of Madura and Ramnad—whose
higher educational needs, our institution primarily serves—to follow our
example. We can arrange conferences, conduct a school of Rural
LEconomics, train up leaders and workers for rural uplift and, in short,
serve as a temple of knowledge and a centre of light. “\Where there is
no vision, the people perish.” \We believe we have begun and are deing
a good work and invite and appeal to others to share in our work. For
“whosoever shall give to drink unto one of these little ones a cup of
cold water only, verily I say unto yoa he shall in no wise lose his
reward”.

Y

.

New Organisation of Elementary
Normal Schools”

French Government Decrees, 30th October, 1935.

Financial necessities demand among other problems the reorga-
nisation of our scholastic institution, particularly of the normal schools
for elementary teachers.

At the present time studies in these normal schools cover a
period of three years. During these three years the student-teachers
(boys and girls) follow courses of general instruction and at the same
time are initiated into their future profession. At the end of each year
their work is controlled by a series of tests which together constitute the
higher certificate (brevet superieur). But the preparation for this certi-
ficate, which is chiefly a test of general culture,’ 6ccupies too large a
place in the work of the pupils and does not allow them to be suffici-
ently apprenticed to their profession.

On the other hand, the tests for the entrance examination to the
normal schools are held in common with the tests for the elementary
school certificate and the higher elementary school certificate examina-
tion; they do not always permit an appreciation of the necessary
qualities and aptitudes of the student-teachers, the future men and
women elementary school teachers, Moreover, these common tests only
draw candidates to the normal schools from the higher elementary
schools and from continuation courses.t

It is deemed possible to re-organise these normal schools for
elementary teachers on a two-year instead of a three-year basis. This
reduction, which will mean an economy in tke State budget, will neces-
sitate a modification of the conditions for the recruitment of the student-
teachers and a reform of the instruction given in the normal.schools.

The entrance examination will be open to candidates aged 18
years on 31 December of the year of the examination, holders of the
higher certificate, matriculation certificate, or the diploma of the
secondary continuation courses.

There would be no question of adding to the qualifications
demanded by the law for the exercise of the functions of teaching. But

* Communicated by the International Bureau of Lducation, Geneva.
t These students enter the present normal schools at 15 or 16 years of age.
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it would give access to these functions to all young people who have
had a post-primary education other than that of the’ secondary or
higher elementary school (national vocational schools, practical com-
.mercial and industrial schools, national agricultural schools, etc.) and
it would admit them to the entrance examination of the normal school.
For this reason, there will be organised, at the end of their specialised
stud.ies, a special preparatory period, which will enable them in one year
to sit for the higher certificate, matriculation, or diploma of the second-
ary continuation courses, exemption being granted, as need be from
th(? tests in which they have passed in order to obtain the various post-
primary diplomas which they possess.

The normal school studies will be more specially professional
and. this professional training will cover two years only, during which
period the student teachers will receive, at the same time as a supple-
n?entary general culture with special reference to the teaching profes-
ston, a theoretical and practical training adapted to the realities of
the_ elementary primary school; thus a just place will be given to
agricuitural training and manual work for future men-teachers, and to
household arts, hygiene and child care for future women-teachers; both
groups will attend courses on rural legislation and on community
organisation, preparing them for the mission which they may be called
upon 1o exercise among the population in the midst of which they will
live. Lastly about half of their compulsory attendance time will be
reserved for purely professional training through close contact with the
pupils and teachers of the practising schools.

| Cramming.
By MR.']m«:NDRA NATH DBANERJEE, M. A.

—

Voice is heard, now and then, from here and there against the

habit of cramming prevalant among the scholars of the age, particularly -

in our portion of the land; but hardly an attempt has been made as yet
fully to gauge the havoc it has caused in the sphere of education. It
has subdued intellect, crippled power of thinking and killed interest in
the acquisition of knowledge. Although the quantity of education has
slightly increaced in the land in recent years, its quality has undoubtedly
deteriorated in all stages,—lower, secondary and collegiate—, and I
think nobody will contradict me if I say that this habit of cramming,
which is growing more deeply and more extensively every year, is one of
the main causes of this deterioration.
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Cramming has totally absorbed the educational activities of the
average student of this day. Almost every minute he devotes to his
studies is spent in cramming—very often parrot-tike repetition of words
without understanding or caring to understand the meaning. Even when
he is confident that he has learnt his lessons and can rehearse summaries
and paraphrases of important extracts from his lesson and answers to
the possible critical questions, he is scarcely found to understand the
structure of a sentence or the true significance of the words and phrases
occurring in the lesson. What is thus imperfectly learnt is very easily
forgotten and the labour spent is labour lost leaving -no impression on
the mind.

The prevalent practice among many school boys now-a-days is
to get by heart 10 to 15 essays in Class VII, 20 to 30 or so in the next
higher class, 40 to 50 or so in each of the two top classes instead of
trying to learn to write a paragraph correctly in their own language.
\When the class-teacher finds that his class is so p{odr in English that
it is not possible for him to teach the majority of his scholars to write
even five lines in correct English in a year and that they will be required
to write complete essays in the annual examination, after a half-hearted
remostrance he gives his boys tacit permission for cramming. This
enables some of the boys to secure pass marks, but they forget most
of the things got by heart soon after the examinaticn and go to the
bigher class without acquiring efficiency in anything or any useful
knowledge whatsoever during the whole year.

Proceeding thus, a boy, who can write in the examination paper
an essay on a difficult abstract subject if it falle within the range of his
memory work, cannot write a simple letter to his father in tolerable
English asking him for money to purchase books.

If asked to give an example of a factitive verb, a good boy of
the topmost class will readily quote from his memory, “They made
him prisoner’’, but if he is again asked to point out the factitive verb in
that sentence, he will look at the face of the questioner with vacant eyes
for a few seconds and then will most probably say, “prisoner”. Un-
fortunately for him, the right word has not been indicated in the text

book on grammar which he has read. ,

These actual illustrations clearly indicate how little the school
boy's think to-day and what amount of energy and labour is wasted every
day by cramming. This tendency has become so deep-rooted and has
extended so wide that the cause of education has now actually reached
a seriously alarming state of things and stringent measures both inside
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and outside the school premises have become absolutely necessary to
cope with the sitvation,

To select proper remedy, it is natural for one to enquire how the
disease originated and how it became so acute and wide in its range-
To me the following appear to be the root causes of the malady. It
may be that I am wrong somewhere or everywhere, but I shall consider
my labour as bearing ample fruit if it sets superior brains athinking
this way,

1. Service is now the aim of life of most people of this land
and passing examinations is the only criterion of fitness for the same.
Boys and girls are sent to schools and colleges by their parents and
guardians only to pass examinations and they themselves too are not
found inspired by the nobler purpose of acquiring knowledge. Experience
has taught men very well that “short cuts”, “guides” and ‘‘made easy”
series are the Shorter and easier way to passing examinations than
reading the prescribed text books and trying to assimilate the contents
thereof.  So the students no longer pay much heed to their text books
and only cram the answers of possible questions from the key-books.

2. Real thirst for knowledge—knowledge for its own sake
—is a very rare thing now. 1t is a stern fact—although many
people, T know, will hesitate to admit and some never accept it—that
love of religion, morality and virtue have venished frem all parts of the
surface of the earth and materialism, Juxuwy ard artificiality have
occupicd the vacant space. With this, simplicity and unselfish desire
for knowledge and truth also have dizappeared from the human mind.
The ideal of plain living and high thinking is an object of ridicule now.
The man who leads a poor and sirple life and whose knowledge is his
only wealth is considered as backward in civilization by most people
and is flouted at as a simpleten, a maniac snd a fool by some. Life
has become complex now and its hard struggle for existence has killed

the noble instincts of the mind. People now hunt for jobs and for-

material pleasure. Of course scme follow the paths of glory and paths
of fame, but these too in the prescnt age nced no locnger invariably be
the paths of knowledge and paths of truth. Booming and propaganda,
the scattering of money and catering to the public taste may serve the
purpose as well or better.

3. Another cause is the eagerness of the parents and guardians
to hurry up their children through all stages of their educational career.
In the old system of the village pedagogues a child generally 1t the
patasala at the age of 12 or 13 years while boys are now admitted into
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the bottom class of the High English School mostly at the age of 7 or
8 years when they cannot properly read their vernacular text books,
hardly know the English alphabet and are found lacking in the rudimen-
tary knowledge of Arithmetic essential for that stage. Consequently,
even in that early and important stage they cannot properly follow the
standard and in order to secure pass marks begin to cram what they
fail to understand. The work thus ill-begun ends in sad results. After
a course of study for 8 years in the secondary school a hopeful of the
land shows ludicrous want of knowledge in every subject taught in the
class-room.

4. Overflooding of the market by “guides” and “short cuts’ is
another very strong factor gererating and encouraging the bad habit,
Innumerable authors to solve their bread problem vie with one another
in producing cram books thrusting the original text boos completely to
the back-ground. The mind becomes less inquisitive and more indolcnt
when it finds everything ready for its use as the inhabitants of a country
generally become more ease-loving and less enterprising where the soil
produces means of livelihood with nominal labour. The cram-books
preventing the natural growth of the mind have become a scrious
menace to the cause of education.

These are the root causes of the malady. There is no doubt
that the disease is a hard one and requires immediate and careful atten-
tion. Now the question is whether the reformer of education should
proceed like a Homoeopath selecting medicine by symptoms only
without paying much heed to the causes or act like an Allopath
lastructing bow to remove them and at the same time prescribing a
suitable mixture to cure the discase.

- Before entering into that question we should first sce which of

_ the causes are removable, how to cope with them and which defy

human endeavour,

"The first cause mentioned above is that students now-a-days
care only to pass examinations and cram-books are the shorter way to
success in that direction. We find no weapon to fight' with the cause
here. Advice or appeal in favour of original thinking or study for the
acquisition of knowledge will fall flat on the scholars of the day. The
second cause enumerated before is the lack of longing after true
knowledge. This is a tendency of the modern age akin to want of faith
in religion and morality, brought about by unavoidable circumstances,
—our contact with foreign ideas, the domination of our mind by the
artificial, materialistic and frivolous aspect of the western civilization,
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We have said elsewhere much about the lack of faith in morality and
and religion and do not wish to repeat it here. \What we intend to say
now is that in the modern age when even fove of glory and fame does‘
not beget love of knowledge, it is idle to hope that the latter commodity
will be very soon restored to the degenerate, conquered mind.

So the reformer of education has no other alternative than to
follow the foot prints of a Homoeopath as far as at least these two
causes, which defy normal endeavour, are concerned.

Education is a luxury for which the people of this country can
very ill afford to pay in these days of economic depression. It is no
wonder then that the parents and guardians should seek to finish the
primary education of their children at home or in a pathsala in a couple
of years or put undue pressure on the teachers of secondary schools for
promotion year by year. The secondary schools too,—or at least the
village schools—,in their miscrable financial condilion can hardly
afford to refuse admission to the unfit chaps, and schoolmasters, partly
afraid of incurring the displeasure of the guardiens and partly in fear
of having their scanty salary further reduced in case of the transfer of
the unpromoted boys to a neighbouring rival school, are not in a posi-
tion to resist the pressure. Is there any ray of hope in the economic
horizon of the country that the financial embarrassment will soon .dlS-
appear bringing in a censequent change of mentality in the g.uardlar.]s
of the school-going children? Or if this third cause is a disease 1
itself, it is disease of the mind. A mind diseased is very hard to cure.

So in this case also we should like to advise the educational reformer-

to follow the principle of a Homoeopath.

The fourth cause is the suzerainty of cram-books. No amount of
persuasion will succeed in resisting interested persons to produce **short
cuts” because they do so not from a philanthropic motive, but to solve
the bread problem or to swell their purse. Children forbidden to use
cram-books will do so at home. But an additional weapon in the
armoury of the penal code or a regulation of the university can put
an end to the sovereignty of the cram-books.

So here at last the reformer of education may once act like an
Allopath and vrge the legislature to enact a law penalising the publica-
tion of key books up to class VIII or appeal to the University ff)r' a
Regulation purporting to withdraw affiliation from schools pen.mttmg
their boys the use of keys. Students of classes IX and X preparing for
the Matriculation Examination may be allowed key-books approved by
the University. -
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The malady has now attained a stage crying for serious consi-
deration of all persons interested in education. Leaving it to proper
persons to try for the enactment of the aforesaid measunres, I would
propose the following steps to be immediately adopted by all High

English schools in the country.

1. The use of any kind of key-books should be strictly forbid-
den in all classes from III to VIII. Onlv students of classes IX and X
may be allowed key-books selected by the class-teachers.

2. Questions in all the examinations should be put in such a
way that no pass mark can be secured simply with the help of memory
work,

3. Favourable consideration should be made for the boys’ own
composition at the time of allotting marks in the examination papers.

4. Marks should be allotted to the students’ class work and

home exercise during the whole year and these marks considered at the
time of their promotion to the upper class.

Correspondence

An Appeal

THE Father Bertram Memorial Committee desires to bring to
your kind notice that, at the Sheriff’s Mceting held on the 23th July, 36,
it was resolved that steps should be taken ta perpetuate the memory of
the late Rev. Father Bertram, S. J. by commemorating, in a suitable
manner, his eminent and varied services in the cause of education. It
is desirable that the memorial should be such as would indicate the
honour due to his great personality and also further the educational
causes so near and dear to his heart. The committee requests one
and all of you to make a liberal response to this appeal and send
your generous contributien so as to make the memorial a great success.
The final form of the memorial will be decided by the committee later.
Remittances may be sent to ‘Rao Bahadur R. Krishna Rao Bhonsle,

I. 5. O. “Stone gift”, Murugesa Mudaliar Road, Tyagarayanagar P. O.,
Madras.

All-India Fedération of Educational Associations

The 12th Al-India Educational Conference will be held at
Gwalior on December 27th to 30th, 1936. A very influential Reception
Committee has been formed with the Education Minicter of the Gwalior
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State, Rai Bahadur L. B. Mulje¢, as Chairman, and various sub-com-
mittees are actively engaged in making arrangements. The Secretary of
the Federation has invited suggestions from educationists in general on
the following:—

(a) Topics round which the papers and addresses should
centre in the General Session and the Sectional Conferences.

(b) Subjects on which papers should be invited for General
Sessions and the Sectional Conferences.

(c) Names of Educationists who should be invited to read
papers or deliver Addresses at General Sessions and Sectional Coafer-
ences, together with the subjects in which they specialise.

(d) Resolutions that should be passed by General Sessions or
Sectional Conferences. : .

The following Sectional Conferences have been decided upon:—

(1) Primary and Rural Education ; (2) Secondary Education ;
(3) University Education; (4) Childhood and Home Education ;
(5) Vocational Education ; (6) Adult Education; (7) Examina-
tions ; (8) Health and Physical Education; (9) Moral and Religious
Education ; (10) Training of Teachers, Experiment and Research ;
(11) Internationalism and Peace.

Suggestions regarding each of the matter mentioned above for
the General Session and for each of the Sectional Conferences are to

be sent to Mr. D. P. Khattry, Honorary Secretary, Post Box No. 52,

Cawnpur,

The Educational Pyramid.

Prof. M. S. Srinivasa Sarma, M.A., of the National College,
Trichinopoly, delivered the inaugural address to the Teachers’ Associa-
tion, Ponniah’s High School, Trichinopoly, on the 7th August at 4.45
P. M, with Mr, V. R. Ranganatha Mudaliar, M.A., B. Litt., (Lond.), the
District Educational Officer, in the chair. The subject of his address
was “The Educational Pyramid”. Mr. S. Srinivasa nghava Iyengar,
B i, L.T., the Headmaster, welcomed the guests.

Prof. Srinivasa Sarma began by saying that the educational
enterprise could be represented by a pyramid in which the learner
started by being influenced by the four cardinal factors of education,
viz. the curriculum of studies, the teacher, the technique of instruction,
and the incidental activities (these four being the four corners of the
pyramid), and advanced to the apex of the pyramid which was the goal
of education. The educator was a human engineer building up character,
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intelligence and personality in the pupils. In order to shape these,
there should be explicit recognition of the goal which may be vocational
training, cultural polish, scientific research or political career. Educa-
tion should concern itself with the whole child, and aim at the sym-
metrical development of the powers of the head, hand and heart. The
lecturer then urged that instruction should be more inspirational than
informative, and guarantee a well-trained mind. Regarding the techni-
que, he protested against the “‘play way” and “sugar-coating” methods
of “soft pedagogy”, and pleaded for the cultivation of self-control and
the power of resistance to idleness and evil. Learning was facilitated
only when properly motivated. Curiosity and the spirit of adventure
should be stimulated to insure sustained interest. He further pointed
out that character was organised capacity for efficient social function-
ing, and that it should be built up by the incidental activities, such as
games, literary societies, Boy Scout Associations, dramatic clubs,
excursions etc. which should be the “live” limbs<of a school. He
concluded by saying that the teacher was the central citadel of the
educational fortress and that he should rise to the full consciousness of
his duty and dignity, and endeavour to discharge his obligations in a
rcligious and missionary spirit, devoid of self-interest, and with pro-
found spiritual insight.

The Chairman in his concluding remarks called upon the mem-
bers to take to heart the lecturer’s suggestions, and attempt to conform
them. Mr. A, Dharmanathan, the Secretary, proposed a vote of thanks.

Gleanings

—_—

Nazi School Books

Arithmetic and Bombs

The correspondent of the Observer in Warsaw states that the follow-

ing two sums are taken at random from the new schoolbocks in use in
Germany  They are for children of 10 years of age.

*'A squadron of forty-six bombing aeroplanes throws bombs at a town
of an evemy. Ivery aeroplane possesses 500 bombs weighing 1,500
kilograms each. Caleulate the weight of all the bombs together. ' Flow

many fires will the bombs cause if every third explodes and every twentieth
causes a fire?"

“Bombing aeroplanes, flying during the day, goat aspeed of 280
kilometres an hour. Night bombing aeroplanes can only fly at 240 kilometres
an bour, How many hours will each class of bombing aeroplanes need to

. *
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cover the area between Breslau and Prague, Munchen and Strasshurg, Kiel

and Metz?”
—"The School Mester” (London)

A Matriculation Fetish
A Government asked lo break the spell.

The fetish of the *'Matrie” has been attacked by Mr. A. F. B. Fox,
one of H, M. Inspectors of Schools, who, at the invitation of the Govern-
ment of Southern Rhodesia, has been investigating the educational system of
the colony. .

“It was a heartening experience,” says Mr. Foxin his report, “to
meet the Chamber of Commerce in Salisbury and Bulawayo and hear the
opinion of these business men. They expect their recruits to come to them
equipped, not with a matriculation certifieate, bub with evidence of a good
general education. If the Government could see its way to give a lead in that
direction when making appointments to the Civil Service. the unotion that
matriculation is the only hall-mark of education would scon be dlspelled {from
the publie mind.”

The absurd wastefulness and gross unfairness of withholding a certi—
ficate from a boy who may be brilliant in several important subjects but
mediocrs in only one is obvious to many. Yet without a matriculation certi-
ficate the entrance to many avenues of employment is barred.

—TEdueation {London).

Reports of Examiners.
Indian Civil Service Examination,—1934.

ENGLISH Essay—The use of half-understood cliches, phrases, andlong
words, and the bombastie style, redundancy anad repetition of words, ideas and
phrases, are all far too common. Punctuation is very bad in almost every
essay ; and the colon and semi colon are never used.

Many candidates do not understand how to break up words when a
part has to be written at the end of a line and the rest at the beginping of the
next line: e. g , impre-ssion : vbje-ction, perha-ps,

Many spelling mistakes are due to inattention and to an attempt to
write too much, :

The essays ou (a) show that in teaching English literature too much .

attention is given to minute and analytical study of certain short poems.

Essay writing ia not well taught, - There is little in these essays to
show that the candidates have learnt (a) to analyse the subject and show
clearly that they understand it, and then to keep to the poink, (b) to make
paragraphs lead from one to another, or (e) to sum up at the end the veasons
= for the views expressed and to give a brief restatement of them. '
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Tt is obvious that an absurdly large proportion of the eandidates had

* “no chance whatever of success, and that by entering for the examination they

were merely wasting their time, and causing their parents an unnecessary
expenditure of money.

#

A very large majority of the essays show that the candidate would be .
quite incapable of writing a reasoned report or judgment expressed in fair
Lnglish, and therefore that he i unsuitable for the Tndian Civil Service.

ExcrnisH PRECIS AND GRAMMAR—There was little evidence that
candidates had taken the trouble to read through what they had written.
Several did not read even the questions carefully.

Far too many showed a Iack of proportion in their answers; e. g., one of
the best wrote seven pages on one question and left himself no time to answer
two and a half questions.

© It was mtexestxm to note the close relation between neat work and
good work. s

There were too many silly mistakes.
GEXERAL KNOWLEDGE—The standard is very moderate.
LEveryDAY ScieNcr--The general standard was extremely low.

The gerieml impression conveyed was that most of the candidates
oither had no scientifie outlook on matters of every-day life or had aequired,
ab mosb, a hurried smattering of scientific knowledge in the course of recent
reading.

TNGLISH LITERATURE—In the case of the verv good eandidates the

- exceplional qualities of the answers were noticeahle not only in sound know-

ledge and attractive presentation, bub also in a cultured and eritieal outlook
on the subject. b

The worst fault, apart from ignorance of the subject and misunder-
standing of questions, {though often closely related to these defects), was
irrelevance.. Many ecandidates did nct indicate which of two alternative
questions they were answering, and it was cften necessary tn read some conai-
derable way through the answer before the subject could be determined.

Most of the candidates left the impression of having read about the
authors rather than the authors themselves.

Many candidates started off with their answers without properly
understaunding the question.

MODERN EUROPEAN ITISTORY—Several candidates seem to attach
much more importance to flowery (and vague) circumlocutions than to a
kunowladge of fact. No candidate displayed accurate geographieal knowledge
and two thought Denmark to be a part of the Spanish Netherlupds.

¥



NOTES.
Some Unsolved Problems of Education.

By Pror. C. A. KRISHNAMURTHI RAO, M.A,, F.R., ECON. S.
ASSOCIATE EDITOR.

P . s

There are problems of education in every country but those of
our country are peculiar from more points of view than one. In other
lands the government has been showing unceasing interest not only in
financing but also in originating and revising educational policies
formulated under their auspices. In countries libe Germany and Italy
it is entirely a concern of the State and the Dictators. In America and
England, education is attended to either by private philanthropy in
princely circumstances or by the State which has made it perhaps
second only to affairs of Government. In India, attention has been
only recently paid to educational matters. The occasion was provided
by the growing acuteness of the problem of unemployment. The
Government is, therefore, anxious to reorganise education.

It may be pointed out that the reorganisation is to take place
only from the point of view of a particular aspect namely unemploy-
ment. One has to doubt whether the reorganisation as proposed will
bring about a better state of affairs really. It is in the provision of
adequate avenues of employment that real salvation can be had. At
the same time in the field of education the maximum effect must be
sccured with minimum effort. The viewpoint of the parent must not

be lost sight of. Unnecessary expenses and the needless multiplication -

of agencies can be easily avoided. The element of the teacher and the
atmospheresin which he has to find his work done must receive immedi-
ate and adequate attention. Any amount of reorganisation that omits
these prime factors will be futile and bound to fail in the realisation of

the aims of education. Nay, more, it will cause a considerable

amount of dislocation and jolting for those generations of students to
whom every change in the name of reorganisation means so much
confusion and, in some cases, of serious consejuences on mental
development and prospects of life.  Above all, with finance lacking in
proportion to every new proposal of reorganisation, one is led to wonder
how any attempt at improvement can be effective at all.

Attention has been directed to certain features in our educational
system. The presence of “‘the over-age pupils” in the senior classes of
High Schools has been pointed out as a proof of congestion due to
literary education. It may be pointed out that in the absence of any-
thing better to do at that stage of life the ““over-age pupil” has no other
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option. He would certainly join a vocational school if such a one
existed.

This leads us to the next and connected question of vocational
sc'hoo]s. The Government in the Provinces are still making upv their
minds regarding this point while states like Mysore and Cochin have
alfeady marched along the way chalked out by them to themselves.
We are merely satisfied with creating “vocational bias” whatever that
nebulous expression might mean. We have been at it for these several
years. The cause for this state of affairs is to be found in the poverty
of educational institutions and lack of adequate aid forthcoming.,

Another direction in which reform is to be effected is in makine
SCh(.)Ol..% in rural areas have ‘‘courses attuned to rural needs”. Her:
again, it may be pointed out that the suiting of rural courses to rum;
needs does not necessarily mean anything simple: or inexpensive. I‘n
order to be effective, it requires no small outlay, for, the workers in these
areas must be specially trained. Moreover, with the increasing intro-
duction of improvements in rural arcas, the rural aspect of >life{> is fast

disappearing; and rural genius cannot be confined to rural limits. The

mov ' ’ i
ement towards towns seems to be icrepressible. In the words of

the(rj (;rovernfnent of India circular, resources ought not to be dissipated
and due care must be taken that new schemes are

sustained. propevrly financed and

Gy . 8
of Lute "Efﬁcxef)cy z'md F:c.onomy" are te.rms with which we have become
L mncreasingly familiar, The maximum number of pupils with the
mlnlrfmm numbgr of teachers is advocated. It is a clear evidence of no
plentitude of ﬁnapce. Forty was once considered cnly a maximum but
a lesser number was advocated. A change in view has thus‘ occurred
But can fundamentals change? And is the . teacher upon whom tht’;

entire hope of success de
: pends so placed : fov .
results? P as to achieve the expected

The cry for trained teachers is raised everywhere but we do not
hear of any move anywhere of guaranteeing employment ‘to these, still
less to give them a working or living wage. Production of traincd’ m;n
goes on irrespective of the demand, on open-market conditions. . Th
Go'vemment feels it is no concern of its whether the trained tea(;hel.'v iZ
or is no.t employed and he is not subject to the supervision of any
agency in the sense of having something analogous to labour legisht‘ioil
regarding conditions of employment and work. (

And yet the teacher is the builder of the citizens of to-morrow!
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ALWAYE,

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of which when
intimated, are being promptly complied with free of charge.

Wehave many of the Ayurvedic medicines prepared according to the
strict preseriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
wholesale rates: genuineness and purity of which we could guarantee. In
addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sa.le

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market,
Besides, we could convince patients of the economic value of adopting the
boly and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rates,

Medlcmes are despatched by V. P. system on application.

Rs. As. | Rs. As.

Asoko Ghritha per Ib. 3 8 | Adhayarishta per 24 oz.

Indu Kanta Gritha " 30 Bottle 10
Kalsana Gritha v 3 0 | Dasamoolarishta " 20
Saraswatha Gritha " 4 0 | Drakshasava . 1 4
Sukumara Gritha 5 0 | Lohasava " 1 0
*Schagaladya Gritha " 7 8 | Kasthuryadi Pills per 100 3 0
Thithaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana " 0 12 | Virechana Pills perDoz. 0 6
Ajamamsa Rasayana ., 2 0 | Rasa Bhasma ver Tola. 2 0
Chyavana Prasa » I 8 | Asana Vilvadi Thaila 240z. | 8
Kankayana Modaka  ,, 3 0 '| Pinda Thaila {ointment) 1 8
Kasthuryadi Leha " 10 .0 | Balaguluchyadi Thaila " 1 8
Mahat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha v - 2 0 | Sahacharadi Thaila . 2 8
Madhusnuhi Rasayana ,, 3 0 | Dhanwantari Thaila medicated
Musalyadi Rasayana ,, 7 8 101 times per oz. " 3 0
Narasimha Rasayana ,, 3 0 ] Ksheerabala Thaila medicated
Patavaladi Leha " 1 0 101 times per oz. " 2 8
, For further Particulars write to:-

Telegrams:— THE MANAGER,

"swanagvar OWARAJYA PHARVIACY
ALWAYE, ALWAYE, (Travancore.)
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A NEW SERIES OF TEXT-BOOKS FOR THE TEACHING OF ENGLISH TO
BEGINNERS IN INDIA.

THE NEW ERA ENGLISH READERS

PRIMERS FIRST & SECOND & BOOKS I, II & IH
© Apmas 0-50 069 080 0-10-0 and 0-12-0 respectively
H. CHAMPION, M.A., LE.S. (Three Books)
Dr. JAMES H. COUSINS, b. LT, (Two Books)

M. S. SUNDARESWARAN, wm.a., L.T.
By and
A_. S. VENKATARAMAN, g.a., L.T.

Highly spoken of by eminent educationists and are in use in schools
throughout this Presidency and a portion of Bombay Presidency

Edited by {

These five books have been brought out at an enormous cost and
time after judicious thinking and consultation. The books have been
tested in many institutions and found to satisfy ‘the nceds of Indian
children reading English upto eighth standard.

~ Some of the more noteworthy features require to be mentioned
.here. There is a progressive scheme consisting of words and phrases,
real language units. DBesides, due attention to grammar is imparted.
Thera is a grammatical bias underlying each lesson. It is obvious that
grammar in the early stages cannot be formal and must be largely an
essential part of language acquisition. This principle has been recognis-
ed in a large degree. At the same time, one will be attracted by the

¥ puestions and exercises at the end of each lesson. They are meant to

\,,"Ixssist the children in acquiring a real command of the linguistics.

Schools where the readers are in use vouchsafe to their merits as
superior to other readers, in that the lessons are carefully graded,
intermingled with dialogues, giving ‘prominence to Indian life and
scenery., The editors have suggested that vernacular should be used
wherever necessary, We are sure that at the very perusal of the readers
every teacher will pronounce them to be good. :

Lessons are profusely illustrated appropriately: to the subject
matter of the lessons. Every book contains a tricolour plate of an im-
portant lesson.

We request the teaching public to make an expériment on our
Readers, and it will be to their best advantage.

Specimen Copies will be supplied on application from Heads of Institutions.

B. G. PAUL & CO.,

EDUCATIONAL PUBLISHERS,
12, FRANCIS JOSEPH STREET., MADRAS.




ELEMENTARY SCIENCE SERIES (5.5.L.C.)

BY K. S. RAWACHANDRA IYER na, T,
Senior Science Assistant, Town High School, KUMBAKONAAQL

“ Approved by the Text Book Committec.
*1. A Text-book of Llomentary Scienco Book I {Physics & Chemistry)
by K. S R.and G. V. Re. 1—0—0
%9 A Text-book of Ble. Seience Book 1I (Animal Life) 0—6—0
3, Book 111 (Plant Life} 0—6—0
4, Book 1V ‘Sound, Light,

~ Magnetism, & Elecuxclts) 0—8—-0

Book V (Physiology & Hygiens) 0—8—0
Practical Physies C. Group (Heat & Light) 0—7—0
Generai Scieuce for Torm I (Tamil) Re. 0—7—0

oo

8 General Science for Forms IT & IIT will be ready shortly )
%9 A Text-book of Physies S. S. L. C., C. Group, Book I for Form V 0-14-0
10. Do. Do (Heat & Light) will be ready shorbly

For Copies apply toi— THE AUTHOR.

Problems In Flementary Mathematics.
In Tamil For Forms 1 II and IIL
By M. RAMAKRRISIINA AIYER, ®B.A, LT,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael’'s High School, Cotmbatore.
PRICE Rs. 1—4—0 (only.)
A Tighly useful Text Book for the Léwér Torms

preseribed in several Schools in the Tresideney.

Approved by the Text Book Committee. Apply to the Author.

The South Indian Teacher.
The ofiicinl journal of the South Indin
Teachers” Union
Tha ouly Educationnl journal devoted
to the tenchier and his problems, Dost
medium fof adveridenicnis.
Rates ean be iad on applieation.
Anual subseription Re 3.
App]y to:— Manager,
41, Singarachar St., Triplieane, M ADRAS, |

DITARATIIA DIIARMA.

|

|

% published on the 15uh of every Month

| A Magazine of Liboral Hinduism

i The Ofticial Orzan of the Arva Maty Sabh

: Editor :

| MR, K.V SPsSHA AYVANGAR,
Post Mediam for adverlisement.
Apply for rates to the Managoer,

DHARATIIA DIIARDMA

A TEXT-BOOK OF “Moryalaya”, Royapetta, Madras.
Elementzry Mathematics -
(N FNGLISH) Dr. G. B's. Medicated Snulf.
(Approved by the Text-DBook Commiittee.)

Iy Acknowledgoed to be the best throughout
V. P. Viswanatha Avyar, B.AL LT,

Si. Marv's High Schsol, DINDIGUL.

Book 1 for Form 1V As 14

Yook L for Form V As. 12

Book HI for Form VI As. 14

Tudia for Nouralgin, Nasal Catarrh, Tooth-
ache, cie., eie, (ura Dasava & Co., Iutd,
P. O. Box No. 510,

PARK TOWN, MADRAS.

It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
) dinner a delight.

Say many millions of
experienced housewives.

’_Re', 1-14 per Ib.

Sald at Ieadmg Stores or dsrect from.

LALJEE GODHOO & Co.,

Head Offxce. BOMBAY 3

SOWCARPET
~ MADRAS.

Branch KUMBAKONAM
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The Original Nature of the Child:
How to Shape it.

By MRr. S. C. SINHA, M.A, DIP. ED.

(Continued from August issue.)
. ¢ A
FEAR OR THE INSTINCT OF ESCAPE.

“Fear is implanted in as a preservative from evil; but its duty,
like that of other passions, is not to overbear reason, but to assist it.—
It should not be suffered to tyrannize in the imagination, to raise
phantoms of horror, or to beset life with supernumerary distress”—
Johnson,

This is another important instinct we have inherited from our
remote ancestors. Almost all mammals instinctively run away from
danger. Hunters are familiar with this aspect of animal life. The
slightest rustle makes a herd of deer skip swiftly away to a place of
safety, and sends the quills of the porcupine on their ends. The
timid rabbit starts at the softest stir, and with ears raised up, it makes
for the nearest shelter. Even the lion, proud king of beasts, has been
found to" slink away with unkingly strides. The weaker and less
defenceless the animal, the more sensitive this instinct. In the case
of such animals fear is quickly excited. ‘

The origin of this instinct is quite plain. In the early history of
the race, when they were not well protected, and had to live a nomadic
life, self-preservation was the most important thing. They had to
make themselves safe against wild animals and still mighticr foes. They
observed that the fall of lightning burnt to ashes a tall-crested tree;
and the mysterious property of the mysterious spark filled their mind
with fear. A serious earth-quake, perhaps, shook their faith in the
safety and solidity of the earth they lived in; and stamped on their
lYSTrvuy
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terror-charged nervoas system the fear-urge. A fire in the wood,
accompanied by terrible sound of cracking trees and the hideous
scream of wild animals perishing in the flame, struck terror in their
hearts. Similar experiences got rooted in their nervous system; and the
stamp was handed on to the prqogeny as an unwelcome legacy. Prof.
Woodworth detects two distinct phases of this instinct and prefers to
call it the instinct to escape. “In the young of the human,” says he,
“and of many other species it determines (a) a running to shelter, and
(b) a lying hid when the shelter has been attained. The shelter may be
the nest or the body of the mother. For the adult, the shelter may be
the lair or any other cover; for the gregarious species, it may be the
mass of the congregated herd.”

Children specially are prone to fear. We have often noticed the
child, frightened by the loud crack of thunder, running to its mother,
and sceking shelter in her lap. A child can hardly be made to sleep
in a dark room without the nurse by its side. You cannot make a
child pass by the grave-yard at night-fall. The sight of a dead body
or a coffin often fills the child’s mind with uncanny fears. Little
children even get frightened at the loud patter of rain on a dark and
stormy night, and crouch round their mother. “Tew children” says
Prof. Averill, “grow up to adulthood without having been at some time
or other afraid of something or somzbody. One of the commonest
sources of fear in children appears to be darkness. There is something
awesome and uncanny in a dark place where shadows play uncertainly
about in the gloom, and where every chair and every table seems
strangely endowed with corporeal existence.”

Adults, too, are not free from the grip of fear. A sudden loud
noise at midnight or the appearance of an ominous comet or the fore-
cast of an impending catastrophe not unoften unnerves us. Fear in
adults has, however, both a negative and a pesitive side. You are
awdkened from your sleep by an unusual sound at dead of night, when
everything is calm about you; and you are startled. But the moment
you discover that the disturbance was caused by a cat jumping over
the cup-board in search of cheese, your nervousness disappears; and
the moment your fear is dispelled you, probably, laugh at your discom-
fiture, and then forget all about it. The incident makes no lasting
impression on your mind, and you snore the fear away. This is the
regative side of fear. It has very little educational value.

- There is another more permanent and salutary influence of the
fear impulse. If you analyze your fears, you will find them fall under
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various classes. You have social fear, moral fear, religious fear, sexual
fear and so on. You live in a society. You have, therefore, to mould
your conduct in such a way that your actions may not check its pro-
gress, and bring on yoa social disapproval. You are, perhaps, an
advocate of the free will theory. True, you have an independent
will of your own; but you dare not go against the established code
and canons of your society. This restraint helps you to become
a good and useful citizen, and prevents creating chaos in society.

If we had not any fear of disgrace, fear of the law, fear
of religious restraint, fear of social censure, fear of moral lapses, and
the like, we would have shamelessly fought among ourselves, and
made our life hopelessly unbearable and miserable. History gives
us many examples of the overthrow of society and similar organisations,
in the dawn of civilisation when order was not fully restored, and
the value of discipline not well realised. It is fear of disgrace that
acts as a great check on our behaviour. It is the fear of law which
compels obedience, and makes us law-abiding citizens, all determined
to work for common good. Tt is the fear of religion which keeps us to -
the path of God and virtue, and lends a moral tinge to all our actions.
This is the positive aspect of fear which exercises a deterrent influence
on human behaviour and conduct which is the basis of all well-ordered
society, In children this aspect of fear .is not well developed;
but it is this side of the fear-urge that educationists have to develop.

The fear impulse is, therefore, a blessing in disguise. ¢Fear”
says Goldsmith, *‘guides more to duty than gratitude. For one man
who is virtuous frcm the love of virtue, or from the obligation he
thinks he lies under to the giver of all, there are thousands who
are good only from their apprehension of punishment.” “IFear is the
mother of foresight” says Beecher. “Early and provident fear is the
mother of safety” says Burke. It has, thus, a constructive side;
and exerts salatary influence in shaping the moral and social life of the
child. .

Wise parents and nurses will endeavour to ally the unnatural
and groundless fear of the child, and divert it to things which conduce
to the moral government of society in general. Stories of ghosts and
hair-splitting imaginary creatures strike deep at the nervous system of
the child, and often undermine mental equilibrium. Many mothers and
nurses, out of sheer annoyance at the obstinate weeping of their
children, vawisely frighten them to sleep with black stories of

hobgoblins, kidnappers and dreadful creatures. Some cven shut the

juvenile offender up in a dark room.
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All such punishments may have the desired effect, but at

a very heavy cost indeed. The unknown dread lingers on in their
* memory. It lies submerged in the subconscious region, and creates
what is' called the fear-complex, resulting ultimately in chronic or
morbid fears to last all through their life. The effect of this suppression
on nervous children is specially serious. It not only makes them
timid to a degree, but leaves them mentally and physically weakened.
Often do children react against this in dream and night-mares, which
are sufficient warning to a wise parent. Such dreams are a danger-
signal which all well.wishers of children should take immediate note of,

If we carefully trace the history of the phobias and chronic
fears of children, we will find that they are associated with some
uvhappy incident of their early life. Such tragic experiences of
children are firmly impressed on their mind, and continue to haunt
them right through their adulthood. This persistence make their life
pitiably miserable, and causes constant mental suffering. Extreme care
has to be taken in dealing with this instinct in our children, specially
those who are constitutionally weak and timid. It requires infinite

patience and toleration on our part to sublimate the fear instinct to
the proper channel.

Let us, therefore, patiently strive to remove the unnatural fears
of our children. Guide them to be afraid of the unavoidable
consequences of wrong.doing, lying, disobedience and mischief, Instil
in their minds the fear of disgrace, censure, shame, failure and social.
disapproval. In a well disciplined family every child soon realises that
there are certain rales which every body has to obey for the good of
all.  Any breach of these family-laws by any rebellious child shouald be
punished with threat or dread—not ofg
which is calculated to lower the offend
abiding member of
humiliation.

hosts—but of general disapproval
er in the estimation of other law-
the family, and awakens feelings of shame and

It is a folly to frighten the children to sleep. If they are obsti-
nate, and not in a mood to listen to good counsel, tell them that if they
do not go to bed in time, they will be late for breakfast, and will be left
behind by the Ayah in the usval morning walk. They may be deprived
of the thing they are most attached to, and will be looked . down upon
- by others as late-risers. If they lie, put before them the example of child-

ren who have suffered for lying; and the evil consequences which their
behaviour has brought on them. -In the non-moral age of the children
1t is no good putting into their minds abstract ideas of sin, virtue, right
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and wrong, They cannot appreciate them. They live jn a concrete
world with a limited experience. We have, therefore, to put before them
concrete cases and consequences of what we may call minor fnoral lapses.
The chief point is that through the instinct of fear the chlld.ren should
be made socially, morally and educationally alert and conscious. The
destructive aspect of fear—the fear of the mysterious and Ehe uncanny—
should be transformed from unhealthy, nerve-crippling, mind-weakening
state to channels which tend to the good of the society they are e.?xpect-
ed to be good citizens of. (To be continued.)

Occupational Planning®

By Pror. M. S. SRINIVASA SARMA, M. A.

———p—— -

That education is a preparaticn for life is a teuism which every-
body is aware of. But, what is life? To live does not mean merely to
stay alive, but to have the fullness of life. A thing is \\'hat. it does; and
life consists in bringing about an adjustment between the inner and t.he
outer conditions. There are three problems which make up the re:clhty
of life; and every individual has to face and solve these probler.ns 1? he
has to catch the full meaning of life.  In the first place, we live in a
world where we have to exert and labour hard to have our meeds satis-
fied. That is to say, we should wrest a “living” in order to meet the
economic needs of food, shelter, clothing, etc. Secondly, we find our- -
selves living in association with other men; and we have to ad:}})t
ourselves to them and get into friendly contact with them. by developI-ng
in us social feeling and the spirit of co-operation. Thlrd'ly. we live
in two sexes; and the problem of sex hasto be solved in love and
marriage,

A1M oF EDUCATION.

Neow if education is‘ to fulfil its task of preparing the individ}1al
for life, then it must train him to approach the problems of occupation,
social adjustment, and marriage with confidence and courage. \Vlflat
we expect of a human being is that he should be a good -iellow-wor er,
friend to all, and a true partner in marriage. Education, therefore,
should aim at the maintenance and improvement of the' healt{h ;nd
physique of the young people, the broadening and refining ol their

*NoTe:—The above is the resume of thbe address delivered by Profes.sor
M. S. Srinivasa Sarma. M.A., on the occasion of the Day Celebration
of the City College, Madras, on 11 —5—1936,
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interests and sympathies by the influence of good literature, and equip-
ping them with a competent knowledge of somwe craft, industry, or
occupation which offers a reasonable chance of providing a means of
livelikood in adult years. That modern education is not accomplishing
its aim of teaching people how to live is evidenced by the sorry spec-
tacle of the appalling number of unemployed intellectuals. The tree of
knowledge is known by its fruits, and may be said to exist for its fruits.
The discovery of truth and the pursuit of knowledge are not the main
aims of human existence. Man is not made for knowledge, but know-
ledge came into existence to serve man.

Life depends upon securing a “living”; mental freedom and
mental harmony which are necessary for concerted action and creative
achievement occur around the thread of the career motive—the life-
plan; so closely is the self dependent on the organising demands of
vocation that the self and job are identified; and if education does not
make life possible and insure the integrity of the self by equipping the
individual to earn his livelihood, what meaning is there in culture, know-
ledge for its own sake, and all that sort of rigmarole? 1t is a double
sin to keep a boy in college till 20 or 24 without fitting him for any
livelihood; it is a sin against the boy as it condemns him to a compul-
sory idle life breeding a demoralising sense of inferiority and futility; and
it is a sin against socicty as it does not enable him to discharge his
duties as a citizen in an efficient manner. How can a man be socially
cfficicnt if he cannot even earn a livelihood? In fact as the psychologists
point out, there is danger to his sanity if an adult is denied opportunities
to express himself in some congenial work.

MAKE VOCATIONAL EDUCATION COMPULSORY.

Now the only effective solution is to graft the practical work
which will fit for daily life into the main trunk of general educativn in
all its stages, and thus prepare the pupils to some extent for their future
careers and callings. It is absolutely necessary to confer the benefits
of vocational training on all the pupils in the elementary, secondary,
and collegiate stages so that the education may at least solve the
“bread and butter” problem. There is no use in saying that there are
-separate technical and industrial schools. They came in only later on
for advanced and specialised training. The vrimary problem is how
to discover the individual’s tastes and aptitudes, and cultivate them in
the right manner. Man is essentially a tool-using animal; and the
young men should learn to handle the plough, the handloom, the
hammer, and the sewing machine, and work with them more intelligently

~¢
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and with greater ease. The schools where the students get an oppor-
tunity to use tools as well as books would give them some idea of the
native bent of mind and their special aptitudes, and so make “them
much more able to face the world. The pupils should be encouraged
to think about their after-sclool life, and to find out what they are good
at while they are still at school. To want to do something is a powerful
incentive towards becoming efficient in it. But it is hard for the boys to
know what they want to do unless facilities are provided to link up
school work with the tasks of the outside world. Thus the trainingin the
manufacture of articles of necessity and luxury, besides relieving the
monotony of the regular courses of study, will effectively help them in
securing some useful life-work, and stop the annual drain of several
crores of rupees to foreign countries.

SCIENCE OF WORK.

Recent work in psychology has resulted in techriques, tools and
discoveries which contribute to a better understanding of the interests
and aptitudes of individuals, and of equipping them for congenial
careers. Industrial psychology is the nafe given to this department of
experimental research; and it means the “Science of Work”. It has at
its command today not only tests of ability and aptitude, but also
measures of behaviour, interest, attitude and adjustment to environ-
ment. In fitting an individual for his vocation, one must’ take into
account the aptitudes, the habits, and skills, and the interests which
the individual brings with him. Thesc determine the ease with which
further learning may be accomplished in any direction, and set limits to
training.  Selection of an incompetent candidate for employment
results in failure and discouragement. In fact the relation between the
vocation and the worker is mainly psychological in the sense that
increased efficiency as well as success and satisfaction of the worker
depends largely upon his mental preparedness for the occupation
which he has chosen. Vocational mal-adjustment brings about ineffici-
ency, failure, and unhappiness. There must be a perfect psychblo;;ical
adjustment of the worker to his work.

The aim of industrial psychology is to discover the operation of
the mental laws which characterise the work, and so to bring its pro-
cesses under intelligent control. Ttis concerned with the study of
the psychological relations between labour and management, the
incentives to work, the arrangement of the worker's material and the
nature of the implements with which he works, the posture and move-
ments of the worker, the training and selection of the worker, the distri-

-
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bution of periods of rest and work, and the physical environment of the
worker. Of these problems, Vocational Counsel is the most important.
By this term we mean the advice given to the applicant based on
systematic examination of his mental and bodily condition as to the
occupation for which he is best fitted. That is to say, it aims at
finding the best job for a particular worker. It is needless to stress
the immense importance of Vocational Counsel. What a wastage of
time, money, and happiness arises from the “round peg” trying to fit
into the ‘‘square hole” If a man is fitted to his work, not orly is he
happier and more efficient at it, but his health is better.

VOCATIONAL SELECTION.

Vocational Counsel involves a thorough knowledge of the
personality of the candidate, his bearing, address, honesty, loyalty,
and temperament. A medical, physiological, and a psychological
examination of the candidate becomes essential. A large number of
tests are now available by which we .can arrive at a fairly accurate
measure of the general intelligence and of the special abilities. Voca-
tional tests are now applied by a large number of firms throughout the
world. In Germany such tests are used by Krupps, Zeiss, Siemans and
Halske, the Osram Co., and the German State Railways. These
Companies have installed psychological laboratories in which vocational
tests are conducted. In England the Vocational Selection tests devised
by the National Institute of Industrial Psychology are being success-
fully employed for the selection of engineers, weavers, embroiders,
dressmakers, packers, biscuit-makers, clerical workers, retail salesmen,
etc. With the aid of the Vocational Tests, it is possible to find out
whether an individual prefers to work with his head or with his hands,
whether he prefers indoor or outdoor work, and whether he is inclined
to originate or imitate, to adapt himself or to assume responsibility,
These tests also discover what the individual is personally interested in.
To be persistently interested in any activity is to possess some measure
of ability in it. It is the sign of power, and indicates capacity not only
to energise intelligence in learning, but to carry the learner safely over
the difficulties and discouragements which would otherwise produce
failure. On the whole, interest, general intelligence, and moral charac-
ter are ieliai?le guides in the selection of a Vocation.

ROLE oF PsSyCHOLOGY.

The choice of a profession should not therefore be made lightly
and in a haphazard manner. The wrong job is the case of needless
misery, discontent, unhappiness and failure; and the misfit ultimately

—
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becomes individually a tragedy, and collectively one of the.greatest pro-
blems of modern life. The employee becomes discontented, dispirited,
and diffident, while the employer wastes time and expense in engaging

_the employee and in training him to work at which he will never do well.

Vocational unfitness is the prime cause of industrial unrest. Does it
not stand to reason that before the man can be fitted to the job, know-
ledge of the requirements of the job is necessary? To choose wisely the
right jcb, therefore, is no easy task. It involves assessing impartially
and accurately the individual’'s abilities of mind and body, and
qualities of temperament and character. It requires a knowledge of

the ubilities and qualities demanded of a wide and varied range of

careers, and full information regarding the openings and prospects.
The occupations differ from one another in the demand they make upon
the mental and manual skill of the individual, and in regard to technical
knowledge which they entail. The psychologist, therefore, analyses the
occupations into their psycho-physical elements, and constructs simple
combinations of processes cotresponding essentially to those of the
tasks involved, and tests the individuals in these respects. He measures
personal reaction-time, sensory acuity, perceptual quickness, memory
span, associative habits, imaginative ingenuity, power of reasoning, and

~ other functions, singly and in combination with reference to the special

character and needs of various occupations.
OCCUPATIONAL PLAKNIXG.

But then, the problem of occupational planning for the young
adults is very difficult and complex because of the diversity of human
callings, which require quite different methods of investigation. We may
in a rough and ready way group cccupations in six principal classes:
first, artistic, such as drawing, painting, music, dancing, film-acting’
cartooning, photography and process work, carving, engraving and
inlay work. Secondly, those which. are predominantly mechanical,
involving the use of tools like mechanical shop and fitter’s work,
foundry and moulding, electrical wiring, and printing.  Thirdly, there
are the chemical industries like the manufacture of soaps, inks, polishes,
electro-plating, pharmaceutical works, tanning and toilet articles.
Fourthly, agriculture and rural economics.  Fifthly, the commercial
pursuits including accountancy, baoking, sales-manship, business orga-
nisation, and direction. And sixthly, the more distinctly intellectual
professions such as the legal, medical, civil and teaching occupations.

The distressing condition of India today cries out for institu-
tions like THE CITY COLLEGE, to help its young citizens to discover
the things which they actually need, and to suggest the best way of
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satisfying them, The Universities are flooded with a number of your
men who ought not to be there; and the result is an annual harvest of

barren brains lacking in initiative, but suffering from a fatal belief "that
they are somehow superior because they have had a University  educa-

tion, Biclogical researches and psychological tests of intelligence have
given a knockout blow to the fictitious theory that all men are equal
and should be given the same kind of education, and have proved

concluswel) the infinite diversity of man’s gilts; and itis now um\ersally‘

recognised that each should be given opportunities of learning accord-
ing to his capacities. - Considerations of economy as well as humanity
require. that the pupils should be guidsd to the selection of vocation
best §uited to.them.

.

" 1T \WANTED—“CAREERS MASTERS”

There should, therefore, be a systematic organisation of Voca-
tional Counsel and Occupational Planning. In Europe and America
t‘hcre"i‘:s a “Careers Master” in every well-equipped school who is an
expert 'in industrial psychology and mental testing, whose duty it is to
determine the boys’s fitness for the particular kind of work suitable for
him, and diagnose the things he is interested in. But then the boys
must be given opportunities to become interested in various types of
vocation, They must be taken to factories, shops, hospitals, newspaper
offices, Court-rooms, etc. where the actuval business of life is carried on.
Cinema films of the manufacture of articles of daily use, of Railway
carriage - building etc. should be showu to them; and lectures of an
autobiographical nature by the industrial magnates and heads of differ-
ent occupations should be arranged. These will give a human touch
and a realistic account which will thrill the young staudents and fire
their imagination.  All these factors are of immense importance in the
choice of vocation, and in becoming efficient in it. ' '

IEsTaBLISH  INSTITUTES oF PSYCHDOLOGY.

" What is" necded today urgently is the establishment of a

“National Institute of Industrial Psychology” like the one that exists in’

England to evolve procedures of testing and interview for estimating
vocational fitness and to make detailed studies of the requirements of
a wide range of the possible occupations from which a choice must be
made. 1t should act as a sort of a central clearing house for occupa-
tional information, and as a consultative bedy for difficult cases. The
dignity of work and the desire to do something useful must be instilled
in the minds of the young. The young pupil should be made to realise
that the fulfilment of his being is to be found in and through his work.
It is folly to think of work as.man’s primaeval curse. The fact is that
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work shows the worth of the individual, and that good work well
done, whether in the growing of paddy or in the making of pots, is,
of itself an ethical act. Parents, employers, and educators must,
therefore,” supply that guidance and supervision which is specially,
necessary during the period of adclescence; and it should aim at
making independent and resourceful men who are able to do their own
thinking, and to adapt themselves to the conditions in which they find
themselves.

" This college, the unique feature of which js the Bureau of Voca-
tional Counsel and Occupational Planning, is the first of its kind in
India; and I heartily wish this most useful Institution and its illustrious
Principal every success.

————————

—Mysore—
As it strikes a visitor. : : -
By C. A. K. ’

Mysore was busy preparing herself to celebrate H. H. the
Maharaja’s Birthday on the 31st of May 1936 in a fitting manner of
which there were evidences in the main squares, before the Palace and
in the Jaganmohan buildings where the Asscmbly was to hold its Sessi-
ons. Guest Quarters and resorts of sojourners like the Modern Hotel
were acquiring greater accommodating capacity. In Bangalore, many
a non.Mysorean had arrived ‘to seek refuge in its “salubrious climate
from the heat of the plains. Madras faces were to be seen during even-
ings in the Cubbon Park, in the verandah of the Restaurant or on
the greens in front. Bangalore has become an All-India centre with its
Institute of Science and its attractions drawing alike the middle classes
and scions of other Indian Royal Houses, one of whom is rumoured to
have offered to ercct a fountain in front of the Chamarajendra Statue in
the Cubbon Park.

Bangalore was originally known as Kalyanapuri; a name which
it deserves more than ever to-day—the rich regulated _verdufe, here and
there spreading out into parks; its beautiful roads and buildings; anrd
the net-work of bright lights within which the City is clasped at night,
making it exceedingly lovely by day or by night. Mysore is no less
attractive. From the .Chamundi Hill, one gains an unforgettable
impression of the scene below—the Lalita Mahal standing in isolated
grandeur eastward; the race course; thousands of houses amidst which
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the golden dome of the Palace rises superb; the Nilgiris on the south;
the - Kannambadi waters glistening far away in the sun in the north-
west. It is eminently the scat of royalty. As one moves among the
p=ople, oneis struck with the loyalty and reverence they feel towards
their ruler whose concern for their welfare has made Mysore so pro-
gressive and modern. As head of the State and society, his popularity
is unparalleled. He is an epitome of royal, public and private virtues,
holding the scales even between communities, a constitutional monarch,
in the words of Bagehot: ‘guiding, warning and encouraging” the
administration. The intense richness of life in the State would impress
the most listless of visitors,

The isolation of the State is a thing of the past. Other parts of
India particularly around the State, are eager to establish connections
with it. The bus is a powerful agent in facilitating it. Alighting at
the Mysore station, one is surprised to hear. “Going to Qoty? To Telli
cherry, Sir?” Places so wide apart as Coimbatore, Salem, Tellicherry,
Dharwar, Madanapalle and Chittoor are easily accessible by bus which
is a powerful auxiliary to the Railway. Little wonder that Mysore, with
the measure of independence she enjoys, is able to develop her produc-
tive and marketing capacity so strikingly. One secs progress all reund
with little talk about it; any doubt about Indian capacity for self-govern-
ment, given proper conditions, is bound to disappear.

The visitor to Mysore is free from the puzzle which the chakram
offers at every step while in Travancore. It is all British currency and
post. He may or may not know that between Bangalore and Mysore
he is travelling in a State-owned railway which was once notorious for
its halting and jolting; but to-day the Mail train commands the status
of a Boat Mail. The Talkie attracts, without the aid of the hideous
advertisement one meets with in the Tamil-Districts. The Mysorean is well-
dressed without making one feel that he has overdeone it. Women are
advanced in education. Outdoor life and games are very popular.
Public life is not marred by any untoward exhibition of communal bit-
terness.  The administr ation at the top is the guardian of all communi-
ties and is prescient of the needs of all, so that there is little need for
agitation for reform. In industry, the Government leads with capital
and initiative, regulating and guiding private enterprise and preventing

it from erring. The tale of languishing industries is not heard here,

nor of miscrable institutions run by private committees. \While the
Government has provided numerous public institutions, private philanth-
ropy has been spontaneous and abundant. A few names like those of
Sir K. P. Puttanna Chetty, Sowcars Banumiah and Docddanna Setty
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would suffice to support the statement. The State is specially lucky
in having drawn to itself the benefactions of a Tata whose magnificent
state keeps eternal vigil over the stately edifice in front, in sunlight as
in floodlight.

State enterprise is characteristic of Mysore. It began with Sir
K. Seshadri Iyer and gained momentum under Sir Visvesvariah whose
policy has been criticised as having committed the State to huge
recurring expenditure. Some of the schemes have had to be held up for
want of funds. But time is required for éven well-founded hopes to
materialise. The era of industrial activity certainly had its birth dur-
ing his regime. The cart-loads of sugar-cane awaiting to feed the
Sugar Mills at Mandya which meet the entire demands of the State;
the Sandal Oil Factory whichis almost a monopoly; the Soap, Silk
and Porcelain Factories; and Paper Industry of which a great deal is
expected are not, certainly, negligible achievements. The State Insu-
rance Scheme compelling every Government servant-to become a mem-
ber has transferred huge profits from Life Insurance Companies to the
State whereby its resources are increased; nor can this be regarded as a
trespass by the State, however much Insurance Agents might feel over
their canvassing prospects. Life in the cities is comparatively free from
the political excitement so conspicuous in the Madras Districts, with
little room for unrest or party politics. Remunerative enterprise does
not need to strain taxpaying capacity. The people take instinctively to
trade comprising the products of the field and the factory. The daily
paper with the largest circulation is the “Hindu”. Kannada journals
are numerous but their outlook is more cultural than political. Hindi
is making headway particularly among the ladies. Many Brahmin
bakeries and first class restaurants are run by graduates.

Motoring between Bangalore and Mysore, one finds villages with
their names on cement boards, cement gates leading to the villages with
decent concerete seats on either side, giving the whole an air of elegance.
The agricultural, veterinary, forest and health departments work in close
co-ordination. Health units have each a Health Officer who with his
staff is constantly touring, coaxing ‘the old order to change and give
place to new’. Manure and implements with suitable advice are ever
available. Seeds and plantlings are sold cheaply. Even small towns have
Maternity Hospitals. Here, one fecls, is real rural uplift.

The Muzrai Department corresponding to the Madras Religious
Endowments Board specially protects the ancicnt monuments with

_which the State abounds., The temples at Ilalebid, DBelur and Som-

nathpur have received additional immortality at the hands of Ferguson
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and Havel. But there are other places which one would missin a
hurried visit. One such is Nanjangud not far from Mysore with its
Sri‘kanteswara shrine, which contains figures beautifully wrought in the
niches of the temple walls and in the cars (Rathas). One of them is the
figure of a maiden looking into a mirror held in her left hand with her
right heel gracefully raised while the toe rests on the ground—a speci-
men of rare workmanship, the exact likeness of which, curiously
enough, is to be seen only at Courtallam in the Tinnevelly District where
there is also a temple with unmistakable indications of Hoysala design
and workmanship. Would it be too much to suspect Hoysala pene-
tration by the Arabian sea or otherwise into those parts? The temple
also contains statues, certainly not modern, of the four Tamil Saints—
Appar, Sundarar, Manicka Vachagar and Sambandar—over which the
Tamils might feel proud.

Another place of interest is Closepet some 30 miles from Banga-
lore, named after Sir Barry Close, British Resident some time in the
19th century. Its original name is Ramagiri. Tradition has it that on
the top of a flat hill close by, Kakasura the crow, pecked at the thigh of
Sita, for which he was punished and then pardoned by Sree Rama—a
well-known episode in the Ramayana. Picnics are held on the spot
to-day but not a orow is to be seen there!

Seringapatam and French Rocks are too well known. Maddur
invites visitors to the Sivasamudram waterfalls. Nandi has become a
place of pilgrimage “now that Ganihiji was there”. Sringeri and Sosale
are the seats of pontifical heads, the former founded by Sree Sankara-
charya and the latter by Sree Vyasaraya of the Chandrika fame who
was the recipient of numerous gifts of lanls by Nawabs and Rajahs in
far off South Arcot, Trichy, Tanjore, and Tinnevelly Districts, to
mention some only. The old fire of Sree Sankara and Sree Madhwa
must be re-kindled at these scats, if they should escape the onslaughts
of time and powerfully hostile forces.

The question of outstanding interest for Mysorean and non-
Mysorean alike, however, is that of the Federation and its implications
and effects. As the train steams off the Bangalore platform, one’s
mind is steeped in thoaghts and reflections over the scenes one has
witnessed as much as over the future which is enveloped in mystery.

It is of peculiar interest just now when His Highness is visiting England

and other countries in the West.

Library Movement In
Madura and Ramnad Districts

By Pror. K, S. SRIKANTAN, M.A., F.R. Econ. S., Cert. Libr. (Madras.)
——

[I am happy to respond to the invitation of the Editor
to contribute a brief article on my impressions about the library work
in these Tamil Districts. The tour itself was rendered possible by the
kind help given to me by the Madras Library Association. A detailed
report of the tour will, I expect, appear in the forthcoming annual
report of the Association.]

Thanks to the co-operation of the Collectors of Madura and
Ramnad, the tour was at once enjoyable and educative. It was clear
before long that the popular impression that the masses in India had not
enough enthusiasm in the cause of mass education was absolutely
unfounded. On the other hand, in almost all the places I visited it
was easy to discern a bubbling enthusiasm for mass education. The
villagers, however, expressed their disappointment at the fact that the
actual services rendered to them by the so-called social workers, were
far below what they made them expect by their speeches. This was, in
fact, at the back of their mind whenever any enthusiast entered into a
village. ~ And no wonder he was looked apon with suspicion. If, on
the other hand, one could convince the villagers of his sincerity of out-
look and at the same time the limitations under which he was working, the
confidence of the villagers was almost assured. I am particularly glad
to report that in these 2 districts, not only there is today a great wave
of enthusiasi but there are visible certain lines of oractical action, The
Madras Library - Association, I am glad to say, will find in these

2 districts a very fruitful field of action.

The first place to visit was Rajapalayam. It is one of the
Liggest places in the Ramnad Dt. having a population of nearly 35,000.
The people here are proverbial for their business talents, and progress.
In Rao Bahadur R. V.Ramasundaram Pillai, they have a dynamic
personality who combines wealth and wisdom—rather a rare combina-
tlon. Add to this, the place has in Mr. Ramaswami Raja, DPresident of

- the Panchayat Doard, a very sincere and discriminating social worker.

There are two public libraries in this place called Bhoopathi Raju
Bank Library and Dhakshina Andhra Kshatriya Grandayala. The
latter institution, though small, has stolen a march over many
other such librarics in South India, both in its organization and
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hours of opening. It is open from 6 a.m. to 10 p.m., thus satisfying
one of the most impertant laws of the library science. The more
interesting feature of this, however, was the fact that boxes of books
were being sent for the use of ladies in their houses, It is needless to
point out the wisdom of the organisers in giving to the ladies this rare
privilege.  Another remarkable feature of this library was that papers
were being read to the illiterate masses.

Rajapalayam can certainly be proud of its beautiful high school.
The Headmaster was kind enough to show his library. There were at
the time of my visit as many as © trained librarians, in the school. And
I was surprised to hear that the library itself was still under the control
of a Drill master. It is too late to speak about the wisdom or other-
wise of such a policy. Itis hoped early attempts will be made to
make the library worthy of the building in which it is located.

. Close by Rajapalayam is Srivilliputur, a place as big as
Rajapalayam itself. That place is lucky in having two libraries
—the  Penington Library and the Municipal Publie Library.
Rao  Bahadur R. V. Ramasundaram Pillai seems to be the
very soul of the Penington Public Library. The library, how-
ever, does not seem to be as popular as its location and strength
weuld make one expect. There were only 23 subscribers. This small
num.ber was due to a heavy cautior fce of Rs. 5. Moreover, the
Penington Public Library had books which were far above the needs
of the people of the locality. The Headmaster of the local High
School in Srivilliputur, though old, was young in his enthusiasm and
love of library work. The teachers were asked to set separate question
papers on library work alone and I was glad to hear that the system was
working well.  Unfortunately, no attempt was being made to provide
women with library facilities.

Aruppukottai in the Ramnad District might ahrost be called a
~hive of libraries. There were as many as 5 libraries and several were
on the point of being started. Among the libraries visited were, the
Silver  Jubilce - Library, the Devanga’s Library, Puliyampatti Saliyar’s
Library, The Co-operative Library, and the Nadars’ Library. The
place was lucky in having in Mr. Balakrishnan who is one of the most
enthusiastic Deputy Inspectors of Schools. He seems to hava been
responsible for the starting and proper working of several of these
libraries. In the course of my examination of the several libraries, I came
across several old Mss. which, as they were not being properly
preserved and much less used, wowld have gone to destruction but for

my suggestion that they ought to be preserved. It is necessary that a

]
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systematic attcmpt should ke made immediately to collect :all such
Mss. The local dector expressed a desire to start .a hospital library
service league in the place so that the patients might have the benefit
of studying books. '

Andipatti is a small place near Usilamrpatti. The place is
coming to be well-known as a centre of rural reconstruction, thanks to
the ungrudging labours of Mrs. Venkalakshmi Ammal, a member of the
Madura District Board. The centre of her activities is known as the
Vegavathi Ashrama. At the time of my visit, her husband, Mr. Bala-
subramanier, and she had made ready a library van called Gyana-
ratha measuring 6/ X2/ x7' with glass almyras on all sides. \When
the cart filled with books was drawn into the village, Andipatti, the
enthusiasm of the people knew no bounds. It is hoped that the efforts of
these sclfless workers will be properly appreciated by the Madura
District 'Board.  Bodinayakanur is a fairly big place with a
High School of its own. The library was under the control of
a Drill.-master and there was no real enthusiasm for library work
among the students, A word, however, should be said about
the Pankajam Library owned by Mr. S. A. Rangaswami Chetti,
son of Mr. Alagannan Chetti. There was a choice collection of books
and I was glad to note that he was making arrangements to make it a real
public library. Not far from Bodinayakanur is the famous Dottom
Station from where packages are sent through long ropeways to
several hill stations—the most important among which is Munnar. 1
was told by the station master of the Bottom Station that there were
at Manjas 30000 coolies working in these stations and they were practi-
cally strangers’to the thought currents of the world. I discussed with
the Station master the possibility of opening a ropeway library. I am
glad to say he has promised to render what help he canin carrying
knowledge to the dwellers in the hills. I am sure the Madras Library
Association will do its best to help these poor labourers to escape from
thz dull routine of their daily lives. The people ¢f Uttamapalyam
exhibited the greatest amount of zeal in the cause of the Library
Movement. A Library Association was formed and it i hoped they
would soon affiliate their Association to - the Madras Library Associa-
tion. At Pudupatti the villagers were running a library of theic own.
Thanks to the endeavours of Messrs. Alla Pichai and Rajagopala
Gowder, Pudupatti promises to become a model village.

Though several other places were visited by me, I am afraid
the space allotted to me will not permit me to elaborate on them.
Before concluding, however, I have to observe that the position of the

»
.
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libraries in the several schools visited (with some exceptions) was
lan;entable. The circular of the Director of Public Instruction regard-
ing library work was more honoured in the breach than in the ebser-
vance. Very few headmasters realised the significance of library work.
WWhile one or iwo were positively against the type of library work that
they were expected to do at present. There was, as a result, a chacs
of opinion in the matter of utilising the library hour. Ir certain schools,
the hour was utilised for finishing portions, while in certain others they
were being utilised for silent reading, while, in still others, they were
merely lcisure hours. This was largely due to the fact that many schools
had no library experts and, as a result, library work was the laboratory
for nen-librarians to experiment. Itis necessary that steps should be taken
immediately to introduce a certain element definiteness in the nature of
library work. It has also to be admitted that thelibraries of several high
schools were mervely collections of specimen copies, and to insist upon
library work in schools with such libraries was certainly placing the
cart before the horse. I am sure these observations of mine will be
taken in the proper light and efforts made in the right direction to make
the library a true dispensary of the soul.

N.B. [The D. L. O’s do not seem to take any interest in the
library work. The Headmaster and the staff find that their work in the
library is very rarely appreciated for oftentimes the D. I8, O’s do not even
enter into the hibrary. I wish that ithe Director of Public Inatruetion insisted
on g detailed repcrt of the library work in each schaol being submitted to him ]

Child Guidance

A New Social and Educational Service.

By Pror. T. G. NARAYANAN, M.A, L.T.

—_——f——

Child Guidance as a form of social and educational service is
of recent origin. It is less than ten years since Child Guidance Clinics
were fitst opened in England. In America, they have been in existence
for just under two decades. In this country, however, there has not
been made as yet any attempt to open such Clinics. An appreciation
of the aims and the unique value to the community of such Clinics may
go some way towards creating an atmosphere that should necessarily
precede their establishment.

Child Guidance is the fruit of knowledge acquired by the studies
and rescarches of post-war psychologists regarding the child, his nature
and his needs. They have successfully put to practical use the results
of their labours. And as a consequence, the modern Child Guidance
Clinic has come into being io help ‘the difficult child’.

As indicated, it is only after the Great \War that Psychology
seriously began studying the child. The War and the economic distress
that followed it, threatened the normal and healthy development of the
child all over the world. Unemployment and overcrowding have made
child rearing a business that imposes a terrible strain on thz parents.
If the strain is a severe one on the parents, it is no less severe and
dangerous on the child himself,

~ In homes where there is no space to move about, where there is
squalor and scarcity of food, where infectious disease of one kind or
another is not uncommon, the children have a terrible job growing wup.
They are made to share in their parents’ anxieties and problems; peace,
born of a sense of permanence and security is denied them.  They - also
frequently fall sick and are never in perfect physical health.

The child that is brought up in this manner, without sufficient
freedom to grow in, becomes noisy and makes himself a nuisance to the
adults. The adults, their nerves already on edge, react on the child
harshly and thus mutual irritations of an evergrowing nature are set up.

. Nervous disorders, child fears and behaviour problems are the result of

such mutual irritations. \When teachers and parents complain later
of increasing child delinquency, we need not wonder as to the nature of
the cause.

¢
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Child Guidance has come into existence to combat and lessen
this growing delinquency and consequently lessen the need for Remand
Homes and Borstal Schools. The puzzled parent or the teacher is
given expert advice and help at such Clinics regarding the difficult,
nervous, backward or abnormal child.  Such children are benefitted
only when treated by skilled Child Guidance workers. The Children’s
Foundation of America, formed in 1921, has been doing valuable work
by helping to co-ordinate and publish the results of the researches of
Child Psychologists. The Commonwealth Fund of America helped
to found the Child Guidance Council in 1927, the first scientific and
organised body to Start actual Clinics. Now in England and Scotland,

there are over fifteen Child Guidance Clinics; and more are being
planned. '

The functions of a Child Guidancc Clinic are twofold. TFirstly,
it gives expert help to the children brought to it by parents, teachers,
physicians, social agencies and Juvenile Crime Courts.  Secondly, it
trains workers to man fresh Clinics and prepares lecturers of both sexes
to do propaganda and social work. The Clinic is staffed by an expert
Psychiatrist capable of treating abnormalities in children, He is
acquainted with all the methods of the varicus well-known schocls of
Child Psychology—the Fruedian, the Behaviourist and the Adlcrian.
Each child presents a new problem or a new phase of an old one, Of
course, it does happen that the Psychiatrist fails at times. DBut, close
study and careful treatment more often than not resolves the tangle.

Because the Clinic has to approach a problem from many angles,
the medical, the emotioral, the educational and social, it needs besides
the Psychiatrist, a qualified physician and an experienced teacher.
These three work and pool the results of their individual examinations.
Thus, the child is thoroughly studied. Changes in diet, hcalth habits,
environment, work etc., are advised.

It is at this stage that the intelligent co-operation of the child’s
family becones essential, if results are to be got. Tactful, trained
women social workers play their greatest role at this juncture, acting
as officers connecting the Clinic and the home and following up the
cases till the end. Women with their innate motherliness, affection,
sympathy and delicacy are best fitted by nature for Child Guidance
work. As Psychiatrists and follow-up workers at Guidance Clinics, they
) have a noble and useful future ahead. It fact, many of the Clinics in
America and England are staffed and run by women.

The following brief study of a case history mentioned by Susan
Ertz may illustrate graphically the work of a Child Guidance Clinic,

-
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Emily, a sensitive child aged thirteen, suffered from ‘a severe
squint in oue eye. She came from a poor home where her father was
a habitual drunkard and also demented. However, her mother and
sister were good to her. In the school, her fellows shunned her and
made her miserable. At home, she was a burden. She became a rebel
in sheer gelf-defence. At the Clinic, the workers discovered that the
girl was in constant dread of madness. Desides that, a sense of back-
wardness and ugliness due to the squint was making her wretched. A
hospital operation cured her of the squint, and sending her to a special
school where she was e¢ncouraged and treated kindly convinced
her that her fears of madness were unfounded. Placed amid healthy
social environments, she became normal. A job was found for her and
now she is steady and an asset to society.

If only a portion of the money spent today on policing crime,
on running asylums for the lunatic and the criminal, could be spent on
the difficult, delinquent child, there would be an immense saving in
money later on and what is more important, in avoidance of unnecessary
suffering. Humanity would be less miserable, less criminal and more
happy. The leisured women of the community have in this field a
golden offportunity for useful, social service.



Open Air Schoolﬂ as a Step Toward
General School Reform.

A Novel Movement in Germany.

By Dr. H. SAHRHAGE.
——tftr———

In many lands, open air school movements have been started,
based on considerations of maintaining a standard of health in the
schools, and in every case the fundamental motives and aims have been
the same; i.e. to bring up the nation to the highest state of bodily,
spiritual, and social efficiency. A long rcad lies between the first
Congress, held in Paris in 1922, the second in DBrussels in 1931, and
this third Congress, to be held in Germany,—a road beset with struggles,
not only for school hygiene, but also for a rightly understood attitude
toward school education in general. \When the doctors began their
efforts to take sickly and ailing children out of the “unbealthy atmos-
phere of the School room”, and to place them under their own personal
surveillance, educators had long been at work among the school-teachers
to do away with the old-fashioned school methods, which with their
over-emphasized intellectualism were threatening to make out of the
schools nests of dreary book-worms. The Rural Educational Homes
have existed in Germany since 1901, Forest Schools since 1913, Their
development, to be sure, was interrupted by the War, but was resumed
immediately thereafter with rc-doubled zeal, when the physical and
mental decay, especially among the youth of the large cities, was seen,
and when it was realized that medical treatment alone would not remedy
this condition. IZducation, as well as social aid, was required; for the
decisive factor in the process of healing is the will and the wish to be
cured. :

Cognizance of this truth led as the Brusseis Congressto a
systematic plan of co.operation between doctors and teachers. The
open air schools, however, were still considered in a category of
“special” schools, whose boy and girl scholars were recruited from
the regular schools when designated by the doctors as being particular-
Iy in need of coming under the tutelage of a teacher virsed in the care
of backward or physically ailing children. In sofar as these institutions,
in their curricula and methods of instruction, substitute for the
traditional, scholastic theory, actual practice and experiment, reducing
the volume of subjects to be studied, and directing the course of study
along lines of more practical use in life, includiug also sport and games,
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household and garden work, long walks for Nature observation, the
study of racial and national questions, and participation in pational
festivals and similar events they are doing what isin effect of the
equivalent of demanding a reform of the school system as a whole.
The sessions of the Congress resulted in extending the functions of
open air schools to include healthy children as well as ailing ones.
The Congress also demanded that the scope ol these schools be made
to include every kind of school, leaving the form and detail of putting
the plan into operation until the coming Congress in Germany. ‘

It was not merely accidental that Germany was chosen for this
third Congress, for the reason that here the transition was alrcady in
full swing. At DBrussels T represented the Rural Boarding School
movement in Germany, which had made considerable progress after

‘the War, on account of the miserable condition of health and morals

prevalent among German young people, and grew to large proportions
as a reaction against the disruptive influences which were at work in
in city and nation. The Rural Boarding School takes entire classes
from the regular schools, escorted by their teachers, into the country
where they work and study together. At that Congress (1931) I
emphasized the fact that “according to its Jocation, the pedagogical
point of view of the Rural Boarding School changes materially from
that of the city school and therefore has lasting effects upon the ¢onduct
of the latter.” In this point, I found that I was in agreement with the
leader of the German delegation, Director Triebold, who transmitted
the Reich’s invitation to the third Congress of which he is to be Secre-
tary-General. It must be the earnest wizsh of all of us to bring the
open air school, out of its limited capacity as an institution for sickly
children only, and to open it to all scholars, of the regular schools.
In emphasizing the Rural Boarding Schools, I do not wish to over-
estimate their worth as against other forms of open air school. They
are simply part of a general scheme, in which the others also play their
part.  The Congress program at Bielefeld and Hanover describes
“Open Air Schools as Special Schools for Weakly and Sickly, but
otherwise Capable Children” and discusses the progress of the move-
ment in various countries. The theme has been enlarged to read, ““The
Open Air School as a Step toward General School Reform” and appli-
cations to attend the Congress may be made to Secretary-General
Director Karl Triebold, Biclefeld—Schildesche, Plass—Str. 34, who
will also gladly upon request furnish anyone interested with tlhe Interna-
tional Committee for Open Air Schools’ Magazine, of which eight
numbers have already appeared, free of charge.




Intellectual Co-operation.

————

As each year, the work at the League during July was mainly
concerned with intellectual co-operation. There were successively
meetings at Geneva of the Joint Committee of major International
Associations, the Advisory Committee for League of Nations Teaching,
the Scientific Committee of the Intellectual Co-operation Organisation,
the Internidonal Committee on Intellectual Co-operation and the
Governing Body and Directors’ Committee of the Institute of Intellec-
tual Co-operation,

* ' * . *

During the session, the Intellectual Co.operation Committee
reviewed the work done by these various bedies, committees or expert
sub-committees and by the Institute of Intellectual Co-operation, the
International Educational Cinematographic Institute, the Internatienal
Museums Office, etc. This involves work of a specialised nature, which
is in some respects beyond the purview of the general public.

Amongst the problems of the hour which the Intellectual Co-
opcration Organisation is endeavouring to solve comes, in the first
place, unemployment amongst intellectnal workers, and especially
young university graduates.  Naturally, this problem could only be
dealt with with the help of the International Labour Office which is
specially competent owing to its experience on unemployment ques-
tions. The Intellectual Co-operation Committee is itself convinced that
the question of unemployment amongst intellectual workers cannot be
separated from the general problem of unemployment. It refrained
from indulging in exaggerated hopes, and was convinced that the
remedies to be recommended must, above all, be national in character.
The most effective would, the Committee considered, be the finding of
opportunities of work, as has been proved to be the case by efforts
already made in several countries. But international action might also
be of considerable value. "It would consist in the establishment of co-
operation between University Information Bureaux. At the present
time, these bureaux do not exist in all countries, and one of the results
of international action would be to bring them irto existence.

Another of the methods considered for overcoming unemploy-
ment amongst young irtellectual workers is the reform of secondary
education. For stagnation in the liberal professions is a consequence of
the overcrowding of universities, and this latter arises from the fact that
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secondary teaching has so far been regarded almost exclusively as pre-
paratory to the university,

Other questions of great importance for international relations
were considered by the Organisation — in particular, the .revision of
school text-books. Much progress has lately been made on this subject,
for, during 1933 and 1936, a number of national Intellectual Co-opera-
tion Committees have revised the history text-books. The Paris Institute
has collected from school books a certain number of passages on con-
troversial points which it offers as models worthy of approval. These
passages were collected in Denmark, Finland, France, Norway, Nether-
lands and Sweden.

As Professor Gilbert Murray, Chairman of the Intellectual Co-

- operation Committee and one of the most eminent Greek scholars of

our time, said at the end of the session, the work of  intellectual co-
operation has gone on in calmness and serenity in the midst of economic
difficulties and political conflicts. Despite all that is now dividing man-
kind and flinging men one against another, intellectual co-operation is
endeavouring to unite men’s minds. Its cause is the cause of civilisation.
Bat, before it can be of still greater service, it must be trusted, it must
be protected from politics and must be given a greater measure of
autonomy. League of Nations Bulletin.

Students’ Welfare.

Convocation Address of His Excellency Sir Robert Bell,
at the Bombay University, 18th August, 1936.

—— e

“There has been during the last century much discussion of the
functions of a modern university. In practice, they are broadly speaking
two. One is the advancement of knowledge by research and thinking.
The other is the conservation and spread of knowledge and ideas by,
among other methods, teaching. It is the latter function, the giving of
instruction, which in Bombay must appear to the students, their parents,
and the general public to be the main function of the university., I may
also emphasise,” said the Governor, “that a great deal of the instruc-
tion given at a modern university is professional in character and de-
signed specifically to train the student for a professional career. This is
not a fortuitous circumstance. It has been frequently urged that the
aim of a university should be to fit its students for their after-careers in
life and it has sometimes been a criticism of the Bombay University
that it gave much instruction which was useless for this purpose.
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“But these were not the views in the past of the older universities
elsewhere and, while the instructional functior of a modern university
is of great importance to the individual student, the older view is of great
importance to society and the State. In the older view the main function
of a university was the culture of the intellect by means of a liberal
education in which the subjects taught were distinguished for their inuti.
lity in earning a livelihood. In such an education, also, the importance
attached to what was taught was hardly greater than the value given
to the opportunities of intellectual development afforded by merely
bfinging together a number of young men for a few years. The aim of
such an education was to train good members of society and true citi-
zens of the State, and it wasin practice, the education of the class
which gave a nation its leaders.

_“The idea of such an education and itz system are, fortunately,
still in places preserved. But both the idea and the system are often
barely discernible in modern universities beneath a dense overgrowth of
professional instruction. Herein lies the possibility not merely of loss
but even of danger to society and the state. The State is, indeed, con-
cerned that its teachers, doctors, lawyers, engineers, chemists,—all those
trained in its universities for a professional career—should have high
professional attainments and be efficient servants of the public. But it
is not less concerned with these men and women as its citizens and as
leaders in all branches of its public life. It is because the Bombay Uni-
versity has a responsibility in this direction, which I believe it recognises,

that I venture to ask you to consider with me how far its students are -

fitted not merely by instruction and training to serve their clients effi-
ciently and to earn a livelihood but are fitted also by cultivation of the
intellect to play their parts as citizens, many of them as public workers,

some of these as public leaders, a few—there can be only a few—whose

names will live after them.,
MepicaL INspecTioN oF COLLEGES

“Thoughts of this kind suggest themselves after a perusal of the
last two annual reports of the medical inspection of students in colleges
affiliated to the University of Bombay. Here at least is evidence that
the University looks beyond the conferment of degrees on those who
pass its examination. Here are research and the collection of data
among its own body of students. And the facts ascertained give food

for thought. The reports show that out of between 13,000 and 14,000 -

students examined during each year the health and physique of less than
two per cent could not be improved at all owing to organic disease or
could be improved only by a surgical operation. Of the remainder
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one-half of the total number examined were placed in B-class which
comprises all students who do not satisfy a certain standard of weight
and measurement prescribed on the basis of age but who are capable
of improvement by training and diet. Students are therefore classified
as B-class on account of poor physique or of underweight or of both.
The object of the medical examination is not merely to ascertain the
physical state of the students but to learn what steps are necessary to
remove defects. The reports record that the main defects can be
remedied in the case of poor physique by physical training and exer-
cises and in the case of underweight by proper dieting. The medical
examinations in different colleges admittedly vary in thoroughness but
the main facts are clear, that 50 per cent of the student population

- are physically deficient and that the defects are, partly at least, curable
. during the student’s college career. *“This state of affairs must be

changed if the Indian nation is to make headway in this world under
modern conditions, politically as well as socially.”

FOOD FOR THOUGHT AND SCOPE FOR ACTION

“I have said that these facts give food for thought; but they
also give scope for action, Much attention is paid at present to the
uplift of classes which require direction, encouragement and assistance.
But among the educated classes, who are better qualified to help them-
selves, there is a clear field for physical uplift and health improvement.
What can the Bombay University, the Alma Mater of these classes do,
through the colleges, to repair the health and physique of half the
student population? '

“The remedies have been stated, proper dieting and physical
exercise. They seem simple enough but there is more in the problems -
of the students’ underweight and poor physique than appears on the
surface. Underweight is not always or perhaps even usually .due to
insufficient dieting; the reports emphasise the prevalence of an unsuit-
able dietary. Again poor physique is not always due to lack of pro-
per dieting; many well-fed students are physically undeveloped. The
percentage of B-class students varies widely in different colleges; it
ranges from 30 to 70 per cent and the worst colleges are in a well
defined territorial group. In another such group it is recorded that
the students though well fed are reluctant to take up physical training.
These are among the indications that environment is a predominating
influence during pre-college days in determining a student’s physique
and his regard for his personal health, The report for 1934—35
suggests a study of the dietary, mode of living and recreations of
youths in different parts of the Presidency. There is evidence also to
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show that a change in the environment of a student when he enters a

-college tends to sharpen his interest in his own physical welfare. It is

specially noticed in the latest report that a health sense is being deve.
loped and a desire to improve physique is being created so that students
are beginning to seek advice as regards diet and exercise.

“If the student is to be given a change of environment then the
most beneficial change is, or ought to be, provided by residence in a
well-run hostel. If the college, in its turn, is to be given full opportunity

-of assisting the student in promoting his own physical welfare this also

is best afforded by its control and supervision in hostels. Meals adequ-
ate in quantity and properly balanced to supply a full diet can be
guaranteed and if the number of students is reasonably large and
constant and the management efficient, the cost should be less than
what it would be if the student made equally good arrangements for
himself, assuming that it is practicable for him to do so. Medical
supervision can also be arranged; the fact that 50 per cent of the
students are physical defectives shows that it is necessary. The annual
medical inspection which now takes place has opened the eyes of
students to their remediable physical defects and many of them would
be glad to have them corrected if . they had advice and assistance as
regards dict and exercise. Lastly the hostel system facilitates opportu-
nities for physical exercise and recreation. Suitable food and exercise,
with the medical supervision desirable in the case of the physical defec-

tives, are the basic conditions required to enable students to study to

the best of their ability.

“It is easy for me to say that colleges require playgrounds, orga-
nised games, athletics and physical drill. I might suggest that no new
college should be affiliated which does not provide such facilities and

- that existing colleges should be stimulated to improve those which al-

ready exist. But in mentioning these matters I am not suggesting that

colleges should turn out athletes and gymnasts. I mention them as

means to an end and that end is good health, I hope it is accepted that
a healthy well-developed body is a good thing in itself and that the
cultivation of good health justifies its own end.

INSPECTION OF INTELLECTUAL HEALTH.

Is not the same true of the intellect? 1Is not a healthy fully
developed intellect also a good thing in itsell? Intellectual culture has
been described as *““the command over our own powers,. the instinctive,
just estimate of things as they pass before us”. Does not this intellec-
tual culture which is the fruit of a liberal education justify its own end?
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Docs it not also furnish society with its best members and the State
with the class of citizens from which spring the true leaders irn public

life.

“If this is so I might enquire whether, if intellectual health and
development were tested by the psychologist as bodily health and
development are tested by the doctor, we should not find among our
students a large proportion who, for their years, are intellectually under-
developed. I shall not pursue this question. It is sufficient to point
out that, even if the new student has been as fully developed intellectu-
ally as his years permit when he enters a college, he avowedly ecnters
the college in order that his intellect may be further cultivated and
developrd. The question which T am leading to is this—whether more

+ cannot be done in the colleges on the intellectual sid, as more requires

to be done on the physical side, to train students not merely to fill
their posts in life with efficiency but, by the full development of their
natural capacities, to make them intelligent, capable and active members
of society, The point of view for which I am pleading is that the
environment of ccllege Jife should make up some of the loss of that
liberal education in which the academic system of a modern university
is lacking. Intellectual health depends on environment not less than
bodily health depends on it. As I have already said, the mere associa-
tion together of young men has long been regarded as an important
part of a liberal education but such association must be ander condi-
tions favourable to intellectual development.

BLESSINGS OF THE HOSTEL LIFE.

The well-run hostel must, therefore, provide more than suitable
food and opportunities for exercise; it must provide the environment
for intellectual growth as well as for physical well-being. It should be
organised not mercly to enable students to live together but to obtain
the full benefits of doing so. The student’s day does not end with
the lectures he attends, nor with his private study, nor with the close
of his games and recreations. There is no better period than the student
age for beginning the exchange of ideas, for cultivating good fellowship
and learning to understand and respect the ideas of cthers. Not least
in India is it desirable that members of diffcrent communities should,
during the impressionable days of youth, mix with each other and learn
to understand the point of view of those brought up in different
surroundings and often with different beliefs. There is no better way
to get rid of mutual distrust and acquire the sympathy, or, at any rate,
the toleration which comes from understanding.
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“Actual conditions being vi hat they are no very large percentage
of our student population can be expected to live in hostels. Bat I
wish to draw attention, first, to the object and benefits of the residenti-
al system and to the opportunities of assisting this side of college life
which are afforded to those who from time to time give donations for
educational purposes. It is possible, for example, to assist those who
must leave their homes to attend college but who are driven by circum-
stances to cheap accommodation in private houses. Inmy own coun-
try, Scotland, where the universities are old and the residential system
is not traditional its benefits are now recognised and most of the local
authorities who provide entrance scholarships to the universities have
taken power to supplement their awards in order to enable scholarship
holders to live in a hall of residence when they are financially unable to
do so on their own means.

" “In the second place the fact that the great majority of stu-
dents must live at their own homes or in lodgings raises the problem of
creating the most favourable environment during college years for this
class. It is true that a student’s life at home has its own benefits and
that in other cases the struggle to success through the simplest living
has its own reward. Dut, {from the point of view of society and the
State, these conditions do not solve the problem of the whole develop-
ment of the student and the acquisition by him of something more than
knowledge and a strong memory. I repeat that society and the State
want more than proficient members of the professions, they want more
than scholars, they want intelligent members of society, well qualified
to take their places in public life and to supply it with its leaders.

SOCIAL AMENITIES.

“There is not time today to describe in detail how the non-resi-
dential universities and colleges are tackling this problem at the present
time. I merely mention that Students’ Unions are now widely regarded
as essential—I mean Unions with suitable buildings and equipment.
In many modern universitics membership of the union is obligatory.
Clubs and societies of all kinds, common room accommodation, refresh-
ment arrangements, gymnasia, swimming baths, playing fields and
pavilions—all these are also required. But these other requirements
are usually affiliated or connected with the Union. My_main”object is,
however, not to speak about Unions but to attract attention to the
problem which they have been designed elsewhere to solve.

“This problem is not a new one. Nor are my rcflections original.
But the disturbed conditions of the civilised world have revealed the

.
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problem more clearly and have brought old thoughts for its soluticn into

'a new prominence in Europe where the last war destroyed the flower of

the manhood of a full generation. India shares the new problems of
civilization on the eve of greatly increased responsibilities and the train-
ing of the next generation fer leadership is as important here as in the
west. Here, as elsewhere, the true direction of university progress
appears to be towards quality rather than quantity, if sufficient scholars
are to be turned out capable, as they should be capable, of becoming
the leaders of national life and thovght. If this is a fair expectation
from university men and women, then the need of them is greater now
than it has ever been before and, while the instructional activitics of the
colleges must always engage the University’s earnest consideration, I
plead that steady improvement in the student’s environment should be

~ a problem always to be kept in sight. I fully realise the difficulties to be

overcome and the limitations imposed on the University. But the pro-
blem exists; it is a serious problem; and in the world as it exists today
it dare not be overlooked in India.”

| NOTES
Where Our Education Leads To.

By Pror. C. A. KrISHNAMURTI RAO, M.A, F.R. Econ. S.,
“ASSOCIATE EDITOR.

A prominent member of the Madras Public Services
Commission, Rao Bahadur M. Narasimham Pantulu, drew point-
ed attention the other day to some grave defects in our edu-
cational system in the course of his valedictory address at the
Ninth Annual Meeting of the City Youths' Association, Madras.
It is a pronouncement by a member of a body charged with
the responsible task of selecting suitable candidates for posts
in the public services from among a host of educated young
men anxious to secure some decent means of earning their
bread. He records his experiences with these young men and
draws inferences from their answers which lead him to concla-
sions about the sort of education they have gone through in
schools and colleges which cannot certainly be consoling to any-
body concerned. They reveal a pathetic state of affairs regard-

- ing educational efforts and results. Surely, one would be



_ 342 THE INDIAN EDUCATOR

tempted to exclaim after reading these, “Something is, if not
roften, at least positively bad, in the state of Denmark”. It
is more the concern of the teachers to investigate the matter
properly so that their hard labour performed, in the majority
of cases under several handicaps, might reflect greater credit
on the profession asa whole. Most of the examinees were
graduates. So the colleges must come in for a good portion
of the blame. It matters little, however, on whom the blame
rests most We must know why this state of affairs should
persist. It is not the first time that a member of the Public
Services Commission entertains his audience with narratives
of marvels of such answers. Sir Vijiaraghavachari gave us the
classic instance of Ice-bergs and Nicobars. It is ceftainly
not suggested for a moment that they mentioned these instan-
ces with any feeling of triumph. But such have been the re-
sults of our educational efforts. Should nothing be: done to
rectify matters? If so, by whom should it be done? The sys-
tem of education of which such are the results is more or less
the same throughout this vast sub-continent. That, indeed,
makes the task stupendous but in the interests of the public,
our young men and the teaching profession as a whole, it would
be well if proper attention were directed towards the remedy-
ing of this deplorable state of affairs.

\While we are grateful to such prominent members of
Government for bringing to light the unfortunate results of our
educational system, it must be a standing request with them
to see that they bring their personal and official influence to
bear on educational authorities—the Department and the
~ . great variety of managements—to see that better arrangements
are made that instruction be imparted in our institutions so as
to bear more definite and satisfactory fruit. The teaching
profession as a whole in particular, and the public in general,
would be highly indebted to them for arresting such a process
in this “muddy vesture” of education. Cannot one exclaim
with a certain amount of truth and justification that the pre-
S.S. L. C. products had a sounder grasp of General Knowledge?
‘\Whatever may be the reasons for this or that state of affairs,
does not the stunning fact stand there, as testified to by such

NOTES 343

indisputable authorities, grinning at. us and making us weep

over the same, a veritable challenge to the efficacy and pur-

“ posiveness of our present system of education?

Incidentally and fortunately, Mr. Narasimham Pantulu
has referred to another aspect of our educational system which
demands equal attention. Referring to Chemistry B. Sc.
Honours Graduates applying for a Sub-Inspector’s place, he
said, “It was a sad confession that young men pursue their
courses of study without any definite’ objects in view.” One
may beg leave to point out that there could not have been a
single case, especially in the higher Science courses, of any
student entering the course without any definite object inview.
A taste and capacity for the subjects, an expectation of being
absorbed in any paying walk of life and the emphasis laid on
these courses in modern times must have led the young aspir-
ant into these courses. If, being disappointed to find that there
was no opening which could appropriately utilise his specia-
lised talents, he applied for a Sub-Inspector’s post certainly
reluctantly and for want of some other thing to think of, is the
sistake his?  \When courses are devised in our public institu-
tions, what was the definite object the authorities had in view?
Should they not watch the results from time to time and ad-
just production in relation to demand and see that careers are
open to them? On the contrary, it acts so much as a force to
lure young men away into fields where hopes were high and
careers closed. Why should not entrants be told even at the
outset about the prospects to which the courses could lead?
If there is any want of definiteness of objects on the part of
students, it is no less so on the part of our public educators.
Again, may we ask whether those who have been selected as
Sub-Inspectors and Inspectors had that definite object in view
when they started and what was the sort of training and edu-
cation that fitted them to this career? The whole thing scems
to reduce itself to this position—receive the education that is to
be had and angle in the deep and uncertain water of life.” It is
one more testimonial earned by the University degree and must
set every acidemician seriously thinking. Signs are not want-
ing to show that parents have already begun to think in the
direction.
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But what about the deplorable lack of General Know-.

ledge among these products of our schools and colleges? What
is known as culture in the higher sphere goes by the name of
General Knowledge in the lower. Itis anyhow an indication
of a certain breadth of outlook. It can be had by wide read-
ing and clear and accurate thinking. Is the instruction accord-
ing to the curriculum now in vogue in schools calculated to
promote this? Have the teachers the necessary enthusiasm to
create this thirst? Are their pay and prospects such as to
make the teachers themselves vigilant as learners and alert as
imparters of ever new and fresh knowledge? How can one
expect finished products with machinery that is out of joint
and is unfed or ill-fed? The building depends on the builder, the
planner and the labourer for its attractiveness and soundness.
To-day, in the field of education, it is the inanimate part that
is increasingly and gorgeously fed, and the human elcment is
more than proportionately starved. It would require the pen
of a Carlyle to draw a true picture of costly buildings where
teachers are crawling in the pride of their profession, keeping
their lives, their pay and prospects quite secret deep downin
their pockets! What a disproportion and misbalance of condi-
tions! It was Cardinal Newman that gave the classic defini-
tion of a Universily as an association of teachers and learners
much more than a pile of buildings. The same must be tri;e
in essence of the Jowest elementary school. The present en-
thusiasm for extending libraries and library services can bear
fruit only if there is the genuine thirst for more knowledge.
Libraries can be of real use only after a certain stage of deve-
lopment has been reached. We are multiplying agencies and

means without adequate attention to the essential factor or

actor in the drama namely the teacher. Get the right type of
teacher and keep him, you get the right sort of education and
the well-informed student. Mr. Narasimham Pantulu’s address
has been an eye-opener and a most timely and pointed remind-
er 0( which way our duty lies regarding one of the primary

concedns, of‘ e'state and its citizens. It deserves wide publici-
ty and dee) h’r'nkmﬂ ' .
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