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Underwood and Royal, and the inclusion of a good number of question papers
got in the S S. L. C. and Government Technical Examinations for both
Grades—speed, statements, and lithographed manuseripts of more than 60
pages.

The book, complete as it, is, will best serve as a suitable text-book in
all commereial schocls, and surely prove to be a constant companion to all

typists.
P P. LAKSHMINARAYANAN, B. A,

4. Tales of India: Published by Meemillan & Co., Ltd , Madras Senior:
1. King Karna’s Heroic Sacrifice, 2. The Story of King Harischandra, 3. The
Story of Chandra Has, 4. The Story of Usha and Apnirudh. Price: As. 2, 3, 3,
and 3 respectively.

These formn the latest additions to the series, Nos 11 to 14, each
telling an interesting story familiar to Indian youths. Written in flowing and
idiomatic Tnglish, and illustrated by apt pictures, the booklets make goed
reading for leisure hovrs and will be found useful frr extra study by pupils of
the upper forms Tach tale stands for some high moral purpose, ns Karna
sacrificing his son for honour and Harischandra losing his all for Truth. They
are priced very cheap, and schools will do well to purchase many sets of them

for use in the library.

5. Macmillan’s Story Books: Books [ to [V: Published by Macmillan
& Co,, Ltd. Price: As. 4 each,

These are attractively got-up booklets for youngesters IS.ch has
four or five Indian tales written in churmning, simple English suitable for
pupils of the lower forms. - Fach story is illustrated with coloured pictures in
appropriate places. Young readers will got their knowledge of English consi-
derably improved by studying these publications, during library hours or at

home.
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For Forms I, II and Ill—each As. 12.
By M. S. SUBRAMANIAN, _
Assistant, Hindu Secondary S. I{ool, Viravanallur, 8. I. Ry.

Neatly got up, conforming to the latest syllabus in General Science,
in clegant and flowing Tamil, with rare photographs, pictures and
diagrams in profusion, in bold print, highly inviting to young readers
and appreciated by eminent educationists, scholars, scientists and so
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Reviews

———

1. Text-Book of General Science: For Form ITI, in English: By M. R.
Ganapathi Aiyar, Science Assistant, St. Mary's High School, Madura. Part I
As. 8. Part TI As. 6. Darts 1 & II together As. 19.

These two neatly got-up booklets are designed to meet the require-
nglish. Closely following the

meuts of pupils learning General Science in IO
troated the sub-

syllabus and having a clear grasp of its scope, the author has -
jeet in simple Iinglish sufficiently intelligible to Form IIT pupils. The topics
of each lesson have been explained with respective headings, and experiments,
it any. Apt illustrutions and tesbing questions at the end of each chapter
add to the vulue of the books. Readers will appreciate the simplicity and
lucidity of presentation of even abstract subjects as Iinergy, Lesson 24, We
commmend the use of the publicaticos to 21l schools teaching the subject in

Tinglish,
By Mr. M. 8. Subra-

2 Children’s Everyday Science in Tamil:
orms 1T & I1I

manian, Asst., Hindu Seeondary School, Viravanallur. For T
Price: As. 12 each.

We have great pleasure in expressing our appreciation of the two new
volumes brought out by Mr. Subramanian, Written on the same lines, illud-
trated with rare photographs and pictu.es, aund printed neatly in 13 pt types,
a8 their predecessor, they should be highly inviting not only to young renders
but also adults. We congratulate the author on the happy knack he has of
presenting scientific truths in elegant and chaste Tamil. A few colour pictures
have also been added this time. Some of the illustrations are highly sugges-
tive, as in lesson 50. Books compiled by a gifted teacher and writer like the
present author are of great value to children and thoy deserve to be introduced

to them.
3. Fundamentals Of Modern Typewriting: By A. Mahammed Kban,
Primier Techniesl 1nstitute, Chittoor, Price: Rs. 3—8—-0

As the author himself has rightly said in his preface, this volume is
an up-to-date edition on the subject of Typewriting to guit Tndian conditions
mosb prominently.

The; book is divided into ten chapters consisting of graded and pro-
gressive exercises on the Fundamentals of Typewriting, beth theory and pruc-
tice, hesides clear and practical instructions in Fingering and Manipulation,
Office Routine »nd Business Correspondence, Tubular work and Government
Orders. Specification and other legal documents, Display and Manuseript
work, Press copying and Duplicator process.

Two welcome additions that must necessarily appeal to the pupils
are the mechanism lessons on some of the Standard Typewriters— Remington,
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schools and colleges is never too | )
arge for the requir
the country. quirementes of

Mr. Mukherji’s observation on female education reflects
a sane and moderate view. According to him, ‘we must not
perpetuate the blunder of training our girls under theA same
system as governs the education of our boys. Our ideals should
b(?, generally speaking, to give our women an education which
will make them the mainspring of spiritual force in our society.’

The.Prcsident’s concluding remarks exhorting educated
men to aspire for true Culture which would free them from all

. ) L
corpmunahsm, cliquism and cabalism’ are inspiring and
praiseworthy.

The Central Advisory Board.

o The Central Advisory Board of Education had its first
s'lltmg at Delhi in the third week of last December. Its resolu-
tion on the reconstruction of school education among other
things, would be read with interest. ,

The Board resolved that a radical reconstruction of
school education was necessary and that education should be
d.1v1d]cddmto definite stages, each with a clearly defined objec-
tive leading pupi i ach st: i

ding | pils on coml')]etlon of each stage to practical
occupations and to vocational institutions. The-All-India
Educational Conference has accorded its approval to this.

The stages recommended are:

. i. The primary stage providing a minimunm of geveral education and
training which will ensure permanent literscy.

ii, 1“119 loyver secondary stage providing a self-contained course of
genem.l education which will constitute a suitable foundation either fcr higher
education or for specitlised practical ecourses.

iti. The higher secondary stage in which would be included institu-
tions with the varying lengths of courses (u) .prepa: tudents for admission
to ux?i?*ersitias in arts and science, (b} training teachers for rural areas, (c)
providing in agriculture, ministerial work and selected technicul stbjects which
would be chosen in consultation with employers

We do believe in the need for education of 2 more prac-
tical character, but we should like to emphasise our view
expressed above thata mere supply of trained young 1aen
qualified in various technical pursuits will not solve the problem
of unemployment.



Notes.

All-India Educational Conference.
ference'l;ilfse}lle\]gr{tlj session of tbe All-India Educational Con-
e Ove; . eM at Nngpur during the Christmas week, pre-
o Ca]cuthyU r. Sy.amapl-‘ngad Mukherji, Vice-Chancellor of
A a r’nversmy. hlsew}?ere appears his Presidential

: giving a masterly analysis of the present state of edu-
cation and constructive suggestions for its future guidance and
Co.ntro]. We shall deal with a few of the salient points which
might be of interest to educationists.

Attempts have been made at Madras and elsewhere to
cut dgwn grants to secondary schools and colleges for diversion
to primary education. Mr. Mukherji’s able criticism depre-
cating any attempt to create a division among the different
br:lnch'e:q of education will, we are sure, open the eyes ‘of
authorities concerned and move them to revise their retrograde
policy. o
N Vom'lt‘.hc 'I;resrlde.nt-’s answer to faddists advocating technical
bvocational traming to the neglect of a sound liberal educa-
tion is no'teworthy. He says: “There must be ample provision
for scientific education and for the spread of technical know-
ledge, bl.lt we must not encourage one aspect of cducation to
the. detriment of any other.” In his opinion, ‘a mere supply of
t.@med .youths, qualified in various ‘scientific or technical pur-
suits, will not solve the question of unemployment. Opportuni-
ties must be created for absorbing the services of such voun
men, who must also be encouraged to take to trade comr};ercg
and industry’. The serious unemployment prob]en’1 nowadays
can l?c solved only if the Government would engage itself( act);-
vely in devising ways and means of developing and utilising
the natural resources of the country for the bencfit of its people
and attempting an equitable economic distribution. e

Iis emphf"ttic protest against the recent suggestion of
the Central Advisory Board of restricting the sco )rzh of edu-
cation, found favour with the Conference. Tt is not ’Il wise thin
to reduce the existing number of schools on the plea that reg-
orientation of education is necessary. The present numl;er of
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mit and the atmosphere they create are likely to strengthen the separatist
tendencies or to break them down. The success of their teaching will be
judged not by the result of examinations or the careers which the students
may obtain, bat by the qualities of patriotism, self-sacrifice, courage, freedom
from eommunalism and from sectarian instincts which they develop, If the
members of this Association, and through them teachers in general, interpret
their functions in this more catholic and spiritual way and inculcate upon our
youths, the masters of our future destiny, the right relation between their
province and community on the one hand and their motherland on the other,
they will be the true heirs of the great teachers of this ancient land to whom

we owe almost all that we know and live by.

Let us all be true to our salt, and let us so strive and so act in the sight
of all men that if we fall, future generations might at all events love us and
bless us as brave loyal souls that fought for the right. If we believe that
Culture is the essence of the best that man, toiling through the ages like “an
infant crying in the night, like an infunt erying for the light with no language
but a ery”’, has felt and said and dons; if we believe that Culture is the
sumination and harmony of things as they should be; that it is the divinely
appointed principie of Evolution forever dynamie, growing from more to more;
that it ministers, unites, slevates and saves;—if thus strong and radiant be our
faith, it is still possible that we shall be able to get the better of communalism.
And we shall do so, if sternly we resolve to honour men aceording to their
quality and character, regardless of the sect or cawp they come from, and to
stamp our mint-mark on great thoughts and deeds as such, uninfluenced by
the colour and creed of the thinker and doer. Communalism, cliquism, eaba-
lism are hut cultural nullities—{rom them come only freakish growths and
perverted performances. May we be endowed with strength and courage to
rogard ourselves, however humble and unworthy, as soldiers in the Great War
of Liberation of Humanity, marching proudly for the Promised Land of the
Swaraj of the Intellect, the mental emancipation of man!
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et me turn for » moment to the intricate problem of the education of
girls. One of the noteworthy features in recent times has been the rapid
growth of female education. Our responsibility in this sphere becomes all the
greater because it is left mostly to us, men, to discover the best methods for
educating the fubure mothers of our race. We must not prepetuate the blunder
of training them under the same system as governs the education of our boys.
In these days of female emancipation I do not urge that women sbould not be
treated with equality, but it must be recognised that however insistent their
demnand for equal treatinent may be, there are certain differsuces which can-
not with any effort be obliterated. Our ideal should be, generally speaking,
to give our women an education which will make them the mainspring of
spiritual force in our society. They must be rendered fully qualitied for dis-
charging those sacred obligations which eonstitute the heritage of Todian
womanhnod.  From them will radiate the great virtues of strength, of purity
and devotion, of truth, joy and beauty, of patience under suffering, reminiscent
of the glorious past of Tudia, whieh will constitute an jrresistible force in the
future development of our mind and character. From this it does not follow
that wo should discourage women who wmay enjoy speical aptitudes from
following particular branches of knowledge or professions, now mostly the
prerogative of men. It is, however, essential for us to remember thabt if our
socieby 1s to be held togothier and not be broken to pieces, Indian women must
be so educated as to enable them to take their rightful place in family and
sociul life, peculiar to the traditions of this country, which with suituble im-
provements must in their fundamental feiatures be worthily maintained in

future.

Before T close, permit, me to emphasise that true educstion consists
more in the spirit it conveys than in the instruclion it imparts. The question
is, whether we have been able to strengthen those invisible bonds of under-
standing which unite inan to man, irrespective of caste, creed and comuunity,
or whether we have betrayed this ideal and imposed artificinl restrictions on
natural sympathies and brotherhood. Judged by this test, I am sorry to have
to say that muny of our educated men sre to-day often the victims of narrow
proviueial and connunal feelings. Pray do not think for a moment that I am
casting a reflection on auy province or community in particular, It must make
every teacher pause and think when he finds that uneducated men are often
free frown these trammels and we, who claim to be educated, are trying to
inoculate them with this severe poison. So ]on'g ng the present environment
of distrust and suspicion continues, we can never hope to attain our cherished
goal of n united nnd regenerated India. It makes us sometimes despair of our
future when we realise how our education often [+ils to check the growth of
bitter commnunal feuds and increasing inter-provineial ill-feeling. I do not ignore

“that the present economie and political condition of the country is also res-
ponsible for this stute of afiairs  While the teachers have little to do with
these aspects of the matter, I would implore them, with all the emphasis ab
my ermtmand, to ask themselves evory day whether the influence they trans-
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most villages and in many towns and call for immediate redress at the hands
of trained and skilled workers. With the development of electric power, broad-
casting, cinema, to mention only a few, scientifically trained men can, with the
belp of the State, make themselves eminently useful to society. Cultural and
political awakening due to the influence c¢f Universities still calls for their ser-
vices. ISducational institutions must not regard themselves as factories for
the production of clerks and subordinate ofticers but they have also tc supply
the country wilh the leadership and skill in different branches of aotivity,
economic, commereial and industrial; municipal, provineial and national India
stands in urgent need of University men, animated with the ideals of service,
unagination, eourage, catholicity of outlook and resilience of nature.

There can be no question of reducing the existing educational facilities
on the plea that re-orientation of education is vitally necessary. We do not
believe that the present number of schools and colleges is too large for the
requirements of the country. Those who urge their reduction on the ground
that the educution imparted by them is defective, must, in the first instance,
secure the foundation of a suflicient number of institutions where the right
type of training will be provided for the children of the soil, The schools and
colleges of to-day may be enabled to ndapt themselves gradually to the altered
demands of the educational reformers. The situation becomes extremely
dangerous when a reduction in their number is advocated ou the plea of edu-
cabional reform  Let us not follow the path of destruction so easy of access
until the materials for reconstruction and expansion are geuerously made avail-

able to us.

No far-reaching reflorms, aimed at increased facilities for education,
which will be vuried in character, will ever be acedmplished without larger
financial ussistance from the Stato. The Central Government recently distri-
buted to the provinces u crore of rupees for rural veconstruction. Ilor this it
has earned the gratitude of the people of India. The same Government has
just innugurated a Central Advisory Board of Education not merely as & pro-
vincial concern but also as a national problem of supreme importance. Let us
put forward a united demand that Government should set apart at least a erore
of rupess annually for several years in succession for distribution among the
provinees, in proportion to what they themselves may raise, to be spent for
tho improvement ol primary and secondary education, principally the latter in
relation to the problem of unemployment. This expenditure will be productive
of national efficiency and will yield results fur wore vialuable than what some
other departinents of the State, which absorb not one but several crores of
rupees from the publie exchequer, can ever bope to uchieve, This is the only
practical way in which Government can re:lise the object it claims to have in
view, namely, a wide expansion of sound educaition; and it can do it far more
speedily and offectively than by the periodical publication of reports, resolu-
tions and schemes, however exhuustive, elaborate and learned they may be,



PRESIDENTIAL ADDRESS 29

division among the different branches of education. If we are to advance as
a nation, we must meet the legitimate demands of all stages, for it is only thus
that we may hope to build a complete edifice, a temple of Jearning with a foun-
dation deep-rooted, a base broad and strong, and a crown of glory reflecting
India’s highest culture and civilization.

Auother defect which has received its dus share of criticisin in recent
times is the disproporticnate attention paid to literary education. 1tis now
recognised that our students must be given ample opportunities for following
varied lines of study, theoretical and practical, devised in accordance with our
neods and resources. One of the problems now engaging the attention of edu-
cational authoritizs, official and non-official, is the establishment of institutions
which may provide for training in diverse branches of practical gkitl and
kuowledge. This reform is urgently culled for in order to meet the question
of .nddle-class unemployment, It will, however, be a mistake to take an

~axclusive view of vocational or technical education. We must devise means
of shaping our policy in such & way as not to neglect the supreme value of a
sound liberal education. There must also be ample provision for scientific
education and for the spread of technical knowledge. While emphasis may
be laid on one or the other in accordance with the aptitudes and requirements
of different classes of students, we must not encourage one aspect to the debri-
ment of any other

It iy hmportant for us to bear in mind that a mere supply of trained
youths, qualified in various scientific or technical pursuits, will not solve the
question of unemployment. Opportunities must be created for absorbing the
sorvices of such young men, who must also be encouraged to tnke to trade,
comwerce and industry. There must be a eloser association between the
State and the educational authotities on the one hand, and representatives of
capitulists, of trade, industry and commerce on the other. The State must
alsc pursue a policy of a fairer and more equitable economic distribution and
strive for the utilisution of India’s vast natural resources in the interests of
the poople of this land. Neither can our aspirations be ever sabisfied unless
we succeed in breaking through the barriers which at presont restriet our
ontrance to certain careers, such as the army and the navy, which absorb
not a small percentage of the youths of other civilised countries.

Suggestions are now and again put forth to limit admissions to Univer-
sities, either directly or indirectly, mainly with a view to alleviating the in-
creasingly distressful problem of unemployment. While, as I have said, it is
the duty of the State and the people to explore new avenues which could
absorb our trained young men. I must aflirm that it is a retrogrado measure to
seek to solve the problem by reducing the number of educated men. We must
not forget that the percentage of University trained men in our country in re-
Iation to our population is deplorably lower than in other civilised lands, and
any attempt to roeduce still further even this small number will bring about
national deterioration Crude and mediaeval standards of life yet prevail in
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Universities hava undergone vital changes and do not to-day exist only for
condueting examinations. They have adopted other ideals more appropriate
to their true functions and are trying to discharge their obligations with vary-
ing degrees of success and efficiency. But a machine-like spirit still persists
and continues to deprive these institutions of their full share of life, faith and
vigour without which they cannot contribute tc national wealth and welfare.

English was deliberately chosen as the medium of instruction and
examination to the deplorable neglect of the vernacular languages. Indigenous
institutions suffered decay and existed merely us shadows of a by-gone past,
1t was apparently thought that a new race of Indians would gradually grow up
who would become influenced by the culture and civilisation of their rulers,
and out of feelings of loyalty and gratitude would be the strongest champions
of British interests in India. I need not enter into the details of this aspect of
the history of Indian education. That our vernaculars should be developed
and given their rightful place in any schemne of national education is now widely
recognised. We cannot at the same time forget that our economic und politi-
cal progress and cultural advance are closely bound up with Western science
and literature through the medium of Western languuges, specially Iinglish.
A reconciliation between these two poivts of view is possible and must be
found for the sake of our future national growth.

There is another matter which deserves notice. Primary education was
naglectod until recently and that in & manner which gave rise to widespread
resentment. It was tlhiought at one stage that higher education, if extensively
given, would itself become an instrmment for the spread of primary education
among the masses This hope has not materialised to any satisfactory extent.
1t is now recognised that the spread of free and compulsory elementary educa-
tion is one of the pressing needs of the day and, in many provinces, ways and
means are being discussed for giving effect to this iden. Lack of {unds is
usually advanced as the reason for the delay in fulfilling this saered obligation
which rests on Government. But we refuse to believe that mooey cannot be
found if there is a will to find it. I voice your united demand when I say that
there should be no further delay on the part of Government to remove this
stigma which has attached itself to its administration, namely, that after more
than one hundred and fifty years of British rule in India only about nine per
cent of her people enjoy the benefits of literacy.

I would here refer to one line of eriticisio which is often adopted in
certain quarters. It is suid that we should spend more on primary education
by depriving other branches of educeation of the finuncial ussistance derived
{rom the State. The question is whether we are spending such colossal sums
on secondary and higher edueation that they will without loss of efliciency
permit of reduction. The answer here is defivitely in the negative. State-
help for education in India is meagre compared with that in other progressive
countries. 1t is also out of proportion to the contributions mwade by private
non-official agencies in India. We should deprecate any attempt to create o
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struction, almost bewildering in character. This situation is capable of logical
explanation, Valuable as education is at all times in the history of every
civilised nation, to us, Indians, it is of paramount importance at the prosent
juncture. Differences there exist as to the means which should be adopted
for the realisation of India’s political rights, but there is complete unanimity
of opinion that no real and permanent advancement is possible unless educa-
tion of the right type spreads far and wide, till it saturates the teeming millions
of this vast sub-continent. I bolieve it is this aspect of our future national
giowth that has inspired many, though not all of the recent reperts and utter-
ances on education.

One of the criticisms with which we have grown familiar is that edu-
cation in India has been a complete failure. I have no desire to under-esti-
mate the evils inherent 11 the present system, but I believe there has some-
times heen a definite tendency to over-state the case. It would be idle for us
to ignore the fact that, but for the edueation which we and our fore-fathers
have received, we could not have made the progress achieved by us in dilferent
fields of thought and activity. There can he no question that Western educa-
tion has brought us into eloser contact with the culture and civilization of
progressive countries other than ours. There can be no question that it has
laid the foundations of an Indian nationhood: it has helped to awaken our
national consciousness, to broaden our intellectual horizon and to kindle in us
dreams of a better and a mightier India which we all long to see realised. Tt
has taught us sell-respect and has inspired us with a sense of equulity and
fearlessness prompting us to stand up as men, demanding justice and fairplay.
We need not fesl unduly nervous if it has helped to disturb the placid cot?'
tentment of our poople or if it has shaken accepted beliefs and dogmas, fO?‘ 16
is only through such unsettlement that the right path of {uture reconstruction

can be discovered.

I am ot suggesting for 4 moment that everything that our educational
system has to offer is good, or thab all products of Western education are
animated by the spirit of service, culture and patriotism. The system has
undoubtedly its weak points and a change in its outlook and objective is _im-
perative. DBut let us not minimise, much less forget, the great contributions
it hus made

One of its gravest defects is to ho traced to historical reasons. The
growth of Universities in India marked a definite stage in the progress of
Indian education. But University education was introduced primarily {for the
supply of the agency for running the administration of » bureaucratic govern-
mont. Government stood in need of central organisations which could test
biw capacity of the students, educated in schools and colleges, on the basis of
public examinations and the Universities were brought into existence. They
were not meant at the first stuge to be seats of culsure and learning, nor were
they intended to foster higher teaching and research or to train leaders of a
democratic community. More than seventy-five years have come and gone;
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III.  Mechanical System of Marking:—

At the time of examining the answers, each answer is sub-
divided into so many points and the total number of marks allotted to
the question, is subdivided among the points. The examiner has to give
some marks, however low they may be, to the answers of the questions
and their subsections, providcd the answers are partly or fully correct.
These marks or fractions of marks, when added together, often come up
to minimum pass marks, and the examiner has no choice but to pass
the examinee though the quality of his work may be insufficient for a pass.
Thus far about the defects.

In a subsequent issue of the Journal we propose to discuss,
somewhat elaborately, whatever constructive criticisms and suggestions
for improvement we have got to offer. The Teachers’ Journal.

Presidential Address.

All-India Educational Conference.

By MR, SYAMAPRASAD MUKHER]I, M.A., B.L., BAR.-AT-LAW, M.L.C.

I must at the outset express to you my deep thanks for the honour
which you have done me by asking me to preside over the eleventh sessicn of
your Conference. Last year I was unexpectedly prevented from fulfilling a
similar obligation at Delhi. I feel grateful to you for the continued confidence
which you have reposed in me. )

The All-Indin TFederation of Tducational Associations uunder whose
auspices this Conference meets, enjoys a representalive character. [ts'objects
include the investigation of educational problems alfecting our future welfare
from the lowest to the highest stages., The Federation cannot, hewever, re-
main satisfied with its present status. I would urge the extension of its
sphere of influence, specially by the establishment of active proviucial centres
in all parts of India, which would examine important loeal needs and problems
and pursue a progressive poliey in the light of general principles enunciated
by the parent body The Federation is capable of turning itself into a most
powerful and beneficent organisation, which may legitimately demand to be
heard on all appropriate occasions. It must in its turn continue to be a body
fully alive to the varying needs of the provinees shich it claims to serve; it
must call forth the services of men representing dilferent academic intorests,
irrespective of class, ereed or political dogwa, and be inspired with the sole
desire of advancing the cause of sdueational expansion.

In India, education has recently been receiving close attention at the
hands of people belonging to diverse schools of thought, and we are confronted
to-day with a long catalogue of criticisms, suggestions for reforma and recon-
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III.  Livery teacher is a good examiner:—

This is a preposterous proposition; for experience proves
the case to be quite otherwise. Teachers are often biased, and an
examiner with a bias is a bad examiner,

IV, One purpose of examination is to improve teaching:—

This too is not or rather should not be the objective in view
with an examiner.  He is indeed a bad examiner who starts with a
definite aim. Examination should follow teaching and not the vice-versa.
(It may not be out of place to mention here, in this connection, that there
is 2 School of cducationists hcaded by Doctor West who does not fully

subscribe to the view of Doctor Wallis. (Vide Doctor West’s Language
in Education, Chapter 11.) '

V. An examination is based on what o candidate ought to
know:—
With this prejudice in mind, the examiners find it very

difficult to award marks when questions are either too difficult or
uncexpectedly easy.,

VL There is a prevalont opinion that the examincrs should be
speeialists. Nothing, howcver, can be farther from truth; for a specialist
15 certainly too hypereritical for the task of cxamining the works of
children of 10 or 11 years of age,

An attempt has been made above to give, in short, an
account of the broad and the most salient defects of the traditional
system of examination in gencral. Now as I come to consider the
particular system of cxamination as prevalent in our own country,
specially in our Alma-Mater, I mean, the University of Calcutta, where

it is conducted mainly in the line of the traditional system, we are

reniinded of some other additional defects which, though of less impor-
tance than those mentioned before, cannot altogether be passed over.

L. Too much use of alternative questions:—

Such questions are useful as conducing to freedom in teach-
ing.  But if their introduction be not accompanied by a raising of the
standard i. e. raising of marks rcquired for passing or if no provision be
made for the prevention of cramming without understanding or know-
ledge, they are sure to resglt in the lowering of the standard.

II.  The practice of examination by compartment and of grant-

ing grace marks has also the same lowering effect on examination as
above. :
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(a) IExaminers are required to look over quite z; ie.trge
‘ nat ithi ime.
number of examination papers within a very short space Ot, time
Therefore they have always to harry up. Under the circumsta ,

error in judgment in awarding marks is not unnatural.

(b) The question cf fatigue to.o is not a littl’e r'espons;bqle’
for thi In the morning when the mind is ffesh, the examiners (,}
o IIS.h iv works an amount of attention which they can scafcely have
'I;a}tyhteoeifef\]ilng when they are exhausted, both in body and mind, after
1 "

the day’s toil.

(c) Variations depend, to a certain extent, also on the

varia (o] > MO . p < ” e exan €S the
t10n f th( 1 d( or t( n er Of the examiner w 11110 h xamimn

bapers. "
o (d) Lastly, mention may also be made here of wilful

[ i i Al mers.
i Spo Xa
negllgchC on the part Of some 1rre SI nsible € 1

Of the defects noted above, the f:xrst five ¢ hasdly be remec

as long as human nature remains w.hat it really 1s. : s e

er medy. We can indeed steer clear of them oy
e ,1 nt(f:ltrnl:iisetdrio Our suggestions to avoid themland also t(}){e: o
e ch . i ill follow later on. ,
e ot Offthe ?iocfff;zgr“?le?zttsﬁ(t? :;2 traditional system of exami{m-
u'S e no'te (?d SOunt by Mr. Wallis of International repute. Accorchngr
o i, pomfttllo(\)wing arc some of the most glaring defects of Fhe tr}:(h};
:O :;T,S)t::en? of examination which have rendered it,—a ﬂnng whic

ional sy 3

j e i many,
we can never do without, so very odious to » h)

an hardly be remedied

1. Secrecy:— |
It is a child of fear. Itis born of the dread of the examiner
is ar.

i i . This veil of

that he has not perhaps been fair to all the 'cand;datesidon‘ :it e

" tery around it, makes examination an .ob.]e(ft of susp o

;’55 i };’lid that secrecy often conceals within its bodsofm et
bl ‘ inefficiency or other deiec 2

-t of duty, gross 1nefiicic . fect : oias

cu]Pablf3 neg'];;its(?is wh;’ tie New Examiners are in favour Cc;f F‘hlsflomi;l,]t
s CTance.me of hide and seek. They demand and demand rightly the

ing this ga

i and above board.
everything should be fair, open, and 2

II. Infallibility:— N
i ision
One is at liberty, if need be. to appeal ?gmnst th? edrec sTm
s ainst that of an examiner.
i t judge, but not agatns : r
S hl]gh C:urbeiievid’ to be infallible; but recent investigations
he wa

recently, do the examiners differ from one another in their

demonstrate how often

estimate of the performance of an examinee.
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A second experiment was carried on by Mr. Starch in 1912,

Two papers were sent to 142 men and the marks awarded exhibited
tremendous variations.

Experiments were also made, once in 1921 and again in 1926, at
the Teachers’ Training College, Dacca, under the personal supervis’ion
and directions of Prof. A, K. Dutta, M. A, B. T. Here, too, a wide
variation in marking was the result. ’ ,

. Now, as we peruse the accounts of these experiments, the ques-
tion that naturally arises in our mind is: what are these variations due

s .
0 : e i
to? The following, among others, suggest to ourselves as possible

answers:—
{ . M N
(1) The Personal Equation of the Examincri—

' .The idiosyncracies of the examiner have much to do with the
variation in marking. The previous acquaintance of the examiner with
the candidates is also not a little responsible for such variation, How-
ever conscientious and upright an cxaminer may be, he is not above
hum_an weaknesses, and hence one is not justified in calling an examiner
p'x}'tml because of the fact that in awarding marks he is somectimes
guided by his past impressions about the ability of a candidate.

.(77) Different examiners have different tastes, and as such it is
not surprising that the same answer which is appreciated by one exami-
ner will be found fault with by another.

' (3)  Marks vary also because of the relative importances that
dlffc.rcnt examiners lay on different elements, such as points, clever-
dFalmg, spelling mistake, handwriting ctc. in the answers. One element
nicely dealt with would fetch much value.

- (4) Difference in the standard of leniency and severity of
d'lff.ercnt examiners, or of the same examiner at different times and in
different moods is another reason of variations in marking. - An exami.
ner has got to examine a large number of papers. He does so in several
days. Hence such difference in standard is almost inevitable.

_ () “Minimum Sensible”, as Mr, Hartog in the Calcutta
University report calls it, is no less a cause of variation in marking.
Prof. Edgeworth has christened it as “sensible”. It is difference in our
perceptional discrimination of fine differences. It differs in different
persons. Power to discriminate is limited; so, marking varies.

. ‘(6) . There are besides some other minor causes which account
for varjation in marking, '

The Traditional System of Examination
and Its Defects.

By ANNADA CHARAN BuowMIk, B. A, B. T.

Examination has always been denounced and denounced freely
as an cvil, but it has up till now successfully withstoed the destructive
criticisms of all impatient and irresponsible critics and has come to
stay as a necessary evil, if evil one may call it at all. Tt is ad.mltfcd
by all that in the present state of our society, some sort of examination
is essential. Bascd on the spirit of competition and dominated by the
sense of fair-play, some method of selection is fundamental to our
national life. The employer who buys the services of a man in the open
market of the world has the right to demand that the capacity of the

mployee has been measured with relative precision on a

prospective e th 1 . .
common standard. Again, the aim of education 1s to bring about certain

changes in children.  Examination, in some form or other, is necessary
also to measure the progress we make in this direction. It must not,

however, be construed from our fore-going remarks that in our opmion

the present system of examination is without any defects whatsoever.

Far from it. We hasten to admit without much ado that it is indeed
defective and probably requires thorough overhauling. But \vh:t.: we
is this: That, despite many drawbacks, examining
a profound stimulus. In fact

So it must not be ended

beg to maintain here,
is at worst a necessary evil and at least

the whole educational machinery hinges on 1t.

but mended.

Till the close of the 19th century, it was universally believed
that examination, or for the matter of that, the 'assignment of m?r'ks
was absolutely correct. No question was ever raised as to the va.hdlty
of such measurement. There was no desire to examine the examiners.
Everything was taken on trust. But, recently examination was weighed

in the balance and found wanting by various experiments c.arr}ed on
under the personal supervision and guidance of great educationists of

unquestionable competency.

In 1899, Prof. Edgeworth of the Oxford University made the
He published a piece of Latin Composition in a
journal and invited men to assign marks on the piece. His directions
were that the piece was to be supposed to have been submitted by a
candidate for the Indian Civil Service and that the piece was to be
marked by the examiners of I. C. S. examination only, Twenty eight
The lowest mark given was 45. Two examiners
The average of the marks awarded

‘first experiment.

men came forward.
went so far as to award 100,

was 74. )
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observing concrete cases and patients. The city of Berlin co-operates
with this establishment in every way, so that its hospitals are centres of
medical research and study.

IT

At the Berlin University, the IFaculty of Medicine has the largest
quota of forcign students. Indeed, this school of medicine has so many
branches and departments, that it would be impossible to describe them
in detail herc. Prominent amonyg them are the Departments of Medical
History and Natural Scicnce, Race Hygicne, Occupational Diseases,
Cancer Research, and the Homeopathic Polyclinic, besides the world-
famous School of Dentistry, and 20 clinics connected with the Charite
and Robert Koch Hospitals. The professorships are filled by eminent
men in the medical world.  The Faculty of Law includes courses of
lectures on forcign law.  EFrench law is heard in the French language,
and Foreign students are especially interested in the courses in connuer-
cial law given by the Department of Foreign and Commercial Law, in
which Dr. endroit Krauss lectures on “Iilements du droit civil francais”,
Dr. Frement A. Higgins, attorney at the Bar of the United States
and Lecturer Leontevitsch on the Constitutions Law of the Soviet
Union. There are also lectures on modern Chinese and  Japanese law,
The IFaculty of Philosophy includes the various natural sciences, and a
school of applied mathematics, and a school of pedagogy. Also a
school of pharmacy, a photographic laboratory at the I. G. Dye works,
meteorological research at the Potsdam Observatory, and anthropology
at the Kaiser Wilhelm Institute in Dahlem.  Political Science is taught
through the mediumn of discussions cf actual problems, such as the
nationalism of Iluropean peoples, and there is a special department of
Ancient History and the early Indo-Germanic History. Journalism
has a department of its own, and there is a school of public Laws of
Nations. In the study of the Fine arts, the recent calling of Wilhelm
Pindcrs of Munich will give a new impetus to this department. In the
ficld of comparative philology, there is no language, living or dead,
which is not taught at Berlin University, be it old Irish, new Persian,
cywric, or the ncgro dialects of Africa. The former “Serinary of
Oriental Languages” has outgrown its original functions, and although
it still teaches all the languages of the orient, the importance of
European and World Politics has so vastly increased, that the Seminary
is to be separated from the University and to become a part of the newly
organized “Foreign College’” (Auslandshechschule). In this place, a
Scheol of Veterinary Surgery has been incorporated in the University,
together with a School of Horticulture. There arc many more Faculties
and Departments,—altogether, 800 instructors for 8000 students!



Berlin University.
(FOUNDED 125 YEARS AGO.—800 INSTRUCTORS—8000 STUDENTS.)
By HERBERT GUENTHER.
.

No other college in Germany enrolls as many foreign students as
Berlin University, nor has any other German college such facilities for
the visiting student. It has, for example, an “Institute for Foreigners”
(Deutsches Institut fuer Auslacnder) whose function it is to lend every
possible assistance to students coming from other lands. They may
here obtain information regarding the conditions and cost of living in
the German capital as well as regarding their proposed courses of study.
Throughout the whole year, 8-week courses are given in the German
language, the students being classified into four groups, according to
their\proﬁciency, so that any student whose knowledge of German is
limited, may come to Berlin before the term begins and learn sufficient
German to be certified as qualified to attend University lectures.

At the head of the list of the Institute’s arrangements for the
social life of the foreign student, stands the Lessing House, where he
comes into daily contact with German students during the hours of
leisure and recreation. The Institute also has a special home for foreign
students where a certain number of German students also reside, the
latter showing their fellow-students from abroad every act of friendship
and comradeship. This home is known as the Hegel House, where the
great philosopher spent the later years of his life, prior to his death in
1831, It contains 50 comfortable rooms, beside baths and lounges,
dining rooms, an auditorium, and a library of 5000 volumes. There is
also an interesting museum of German cualture. For sociable gatherings,
there is music, chess, table-tennis, and other games, in which students
who do not live at the House also take part. (The Institute finds furnish-
ed rooms for foreign students as well.) Finally, The Institute provides
a course of study for foreigners in their home land, which may be taken
preparatory to their coming to Germany for study, or after their term of
study in Germany is completed. In this connection should be mentioned
the Humboldt House of the German Academic Exchange Service,
(Deutscher akademischer Austausch-Dienst), whose activities form a
counterpart to the work of the Institute.

An. old.established and highly esteemed institution is the
Karserin—Eriedrich House for Advanced Medical Study {(Robert
Koch Platz 2), which provides opportunity for foreign physicians,
whether they have previously studied in Germany or not, to gain a know-
ledge of modern German medical seience. The majority of these doctors
take part in the course of study offered, while a few of them remain to
study under one of the famous spec.ia]ists, and have the opportunity of
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a robust optimism and have an abiding faith and enduring confidence in
the sacredness of our mission, the nobleness of our vocation and the
greatness of our service in regenerating the race. Qurs is a proud
privilege and noble heritage to work with the best of all materials—
human material divine.

When we have taken to this ‘sorriest of tradez’, whether from
choice or necessity, it is our imperative duty to feel a rcal pleasure and
genuine enthusiasm for the work and do the best for the children com-
mitted to our charge.  Our first and foremost duty is to maintain an
attitude of intellectual alertness and improve skill and teaching efficiency,
We must not stand still in self-complacency but keep abreast of nove)
educational experimrents carried on in Euro-America and pursue a policy
of eclecticism, combining all that is best in the old and the new. We
rust dispel the popular mis-apprehension that examination-passing is
education and endeavour to bring about a new orientation in the educa-
tional outlock of the public. We owe it to ourselves to demonstrate
that inspite of great hardships and undue handicaps, we can muster
sufficient courage, strength and energy to give a lead to the country in
the various fields of activity which are the springs of nationhood. We
must utilise our opportunities such as are given to the few ‘to spread the
universal gospel of sanity and sanitation, of light and love, of the whole-
ness and wholesomeness which are holiness, and which is, above and
beyond all denominational gospels’. Being essentially trainers of the
rising generation, our aim should be to live up to our best selves by
striving to ‘eradicate personal weaknesses, failings and draw-backs
which militate against perfection and success’. We must draw inspira-
tion from the brilliant galaxy of India’s past teachers who being far
above all earthly contaminations were the holiest of men.

The consciousness that the future history of the nation is in
our keeping ought to impart an elevating sense of our serious responsibi-
lities. Though we, the votaries in the shrine of learning, may not come
into the lime-light of popular recognition in this sordid, insidious and
calculating world, it is no poor consolation to us that we have acted
according to the best of our lights to fill this planet of ours with better
men and women and thus leave it a little happier and richer than we
found it. Let us always remember the inspiring lines of the poct:—

“The world's life hangs upon your brain,—
Your intelligent brain,

You hold the whole world in your hand,
See to it what you do.

For wrong or right, for dark or light,
The world is made by you.”
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the occasion, and looking at the waters of the ocean shining < ' lten
silver exclaimed in an inspired mood, ‘If Maya be so enchant
much more enchanting should the Reality be?’ Thus geography
serves to give us a fleeting vision of supreme truths.

Philosophy again strives to show that the world thoygh appa-
rently a confused mass of happenings is really a sound organism wprk)-
ing on definite principles. We often hear the phrase, ‘as free as the and ,
but in the Upanishads we read that even the elements are not fantlrely
free agents. They declare, ‘From the fear of the Supr.eme L.%emg the
wind blows; from fear of it rises the sun, from fear of it again Indra,
Fire and Death proceed to their respective duties” Geography explains
this same truth in a more practical way. It tells us how the wind-systems
of the world follow a definite course, flowing from a place of high pres-
sure to one of low pressure, and being affected by Ferrel’s Law, how
monsoon winds blow at regular intervals, how rains come at S.tated
periods, how particular fauna and flora are to be expected at particular
seasons and places. Thus geography teaches us that even the elements
act in obedience to a universal Law.

Geography has therefore every right to be e'levatfad to the position
of a philosophy and be termed by the more imposing tltlfi of Geosop.h}.h
for it furnishes a dynamic basis to all the sciences, explains the activi-
ties and habits of man in a systematic way, accounts eYen for th‘e feel-
ings and sentiments and religious beliefs of men, gnd links us with the
sublime in life. A knowledge of Geosophy alone is the sure guarantee
of a well-ordered life lived intelligently ard effef:tively. It is th'e one
philosophy that is both the interpreter and inspirer of human life on

earth.

New Year’s Message to Teachers.

By MR. BANKIM CHANDRA RAy, M. A.

Sandwiched between meagre salary and insecfure tenure ours is
indeed a very hard lot; but the poorness of Pay is a complaint noy
peculiar to Iandia but chronic /and univefsa]. Suffering is the badge (.)f
our tribe. Standing as we do on a spiritual and not on an economic
plane, we are pledged to poverty which Carlyle calls the throne-crown
of the great. Petty considerations of pelf .shci)u‘ld not, t.herefo're,. be
allowed to traduce our noble tradition of plain living and high thinking.
Ours is a work of devotion, a ]abo’ur. of lov'e to be undertaken by a
heroic embrace of the missionary Spif‘lt. It is up .to us ‘tf) accept the
laurel of renunciation and sacrifice since we are high s;?mts of educa-
Our duties and responsibilities are of far greater importance than

'on. . . . . .
. and remunerations. We must be imbued with a high idealism,

our rights
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From Geography to Geosophy.

(Continued from November tssue.)

By ‘Krisuna Ram’.
———f——

The function of philosophy is to explain the doings of man, and
t%lus make life better understood and better appreciated. The cultiva-
tion .of a geosophic outlook in our citizens will lead to more harmonious
relations between the several communities that are now warring agains.t
one another. Gencrally it is the difference in habits of food and drink
n'nd dress, difference in the manner of specch etc., that are great stumb-
ling blocks to national unity. We men, in spite of our tall talk and high
flown phrases, are really such slaves to the small details of life that it is
those small details that weigh with us in arriving at conclusions about
:ih:; charac.tcr of .oth‘ers. But if we are made to realise that after all a

ifference in habits is the tesult of a difference in environment, we will
cease to make capital out of immaterial distinctions. The ’westemer
look§ on with contempt at the mecagre dress of an Indian peasant, and
fan.c1es that Indian peasants, becuuse they do not know how to ,cover
their bodies decently, must be very near the level of brutes. But if he
only pauses to think why the Indian sheuld be so particular in exposing
as much of his body as possible, he will find out that it is not
nearncss t? the brutes, but nearness to the equator that makes
him remain half-naked.  If the Indian labourers toiling in th(;
open fields at mid-day were to imitate their western colleagues
they would be inviting certain death, So too will the westfrne;r,
realise that the darkness of the Indian skin is no more a sign of inferiority
than bis white one a mark of superiority, and that even as the lecopard
cannot change his spots the Ethiopian cannot and should not chq;) e
his skin. In fact, it 1s surprising to note how many of our pre'uciicis
have their roots in sheer ignorance of the real cause of things JSo th
Indian vegetarians cannot repress a smile of contempt when .the :ee
very orthodox Bengulis taking to fish as if it were only a sea-weedyI too
was having that prejudice until a visit to Bengal made ‘me rea]isé that
the Bengali’s partiality for fish is a simple illustration of man’s eatin
the only thing he can get. In the rainy season the low-lying lands ogf
Bengal arc a sea of water and it is impossible to grow vegetables in the
season. But fish abound everywhere. And so the accommodative genius
of man has laid down the rule for Bengal that fish-eating is not in-
consistent with orthodox Hinduism, whereas we southerners with our
different envircmr'ment look on fish-eating as a diabolical crime. So too
great movements in world history will be better understood if they are
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This indifference, or even hostility to religion is seen even among the
Muslims. Bertrand Russell’s books are said to be in great demand.
Moreover, it is significant that the Nehru Report on the Indian constitu-
tion carefully excludes the religious question; and the Youth League of
which Mr. N. Jawahar Lal Nehru is the leader, states in its constitution
that the League is out to fight for the abolition of antiquated social and
religious customs. The question of temple-entry by the depressed classes,
which is now agitating the minds of the people, is another indication of
the same tendency to break away from the shackles of the distant past.

The conclusion to be drawn from all these developments, how-
ever, is not that India is trying to get away from religion, but rather that
she is striving to achieve a re-interpretation of her ancient scriptures in
order to suit modern conditions. She wants a religion and a philosophy
which would help towards political unity, social solidarity and eCOnomMic

amelioration.

India’s other disabilities certain social factors are fre-
quently pointed out. The caste system, the joint-family system, the 30
million widows who cannot be remarried, the 60 million uatouchables,
early marriage, and the purdah—all these have come in for a good deal
of criticism in the past. But it augurs well for the future that most of
these disadvantages are rapidly losing their grip upon Indian societys
notably untouchability against which a campaign has been undertaken
since Mahatma Gandhi’s memorable fast, and early marriages against
which the Sarda Act has been passed. What renders the outlook most
hopeful for the future is the fact that the women themselves bave be-
come keenly conscious of their disabilities. Since 1926 the All-India
Women’s Conferences and other local organisations of women have
done remarkable work not only in matters affecting their own welfare

but also in other matters pertaining to the good of the country as a
India is passing through a period of renaissance. The educa-
who continues to make much of India’s peculiar diffi-
gainst the windmills of the past.

Among

whole.
tionist, therefore,
culties is, like Don Quixote, fighting a

(To be Continued.)
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ought to be undertaken and facilities ought to be provided. A right
lead should be given to the masses in this matter for they are the
greatest sufferers. No doubt the religious objection will naturally be
cerious in a conservative country such as India; but God certainly
cannot desire that men should perpetrate the cruelty of bringing children
into the world for whom they cannot provide the chance of a reasonable

existence.

Apart from widespread poverty, lethargy, overpopulation, aqd
other general unsatisfactory material conditions tt_xere are certain
spiritual factors which have contributed to the present situation in India.
Regarding one of these factors Lala Lajpat Rai says thus: “Tfle
general prevailing idea of life in India is that it is a necessary evil.
That life itsclf is a misery and a misfortune from which it is desirable
to escape, is so deeply written in the souls of our people that it is not
easy to efface it« What India needs is an earnest, widely spread, persis-
tent effort to teach and preach the gospel of life. That life is real,
precious, earnest, invaluable, to be prized, preserved, prolonged and
enjoyed is not so obvious to our people as it should be. Not that
Indians do not value living; not that they have no respect for life as
such; nay, in fact some of them care for mere life so much as to pre.
serve inferior lives even at the sacrifice or detriment of human life. The
vast bulk of them prefer mere living to honourable living.” (National
Fducation in India, Page 39). This absence of zest for life has frequently
led Indians to take pride in their own “spiritual” civilisation, and
contrast it with the materialism of the West. They forget that spiritua.
lity docs not consist in despising this world and failing to make the
best of it, but rather in making material prosperity an instrument for
the advancement of higher and nobler desires in man. A nation steeped
in defeatism and fatalism is undoubtedly heading towards race suicide.
Alrcady the enervating influences of climatic conditions are against us,
but if to this religious and philosophical influcnces of an other-worldly
character are added, the problem becomes well-nigh impossible to solve.

While the mentality just described is essentially true of the large
majority of the people in India, a totally different and perhaps contrary
tendency has also been noticed, especially among the educated classes.
These classes seem to suspect that the traditional religions and philoso-
phic beliefs have done more harm than good to the country. They are
sceptical of the value of all religion. The Lindsay Commission Rfaport,
taking stock of this development, remarks that a strong current fs.set-
ting in among the educated elements of even the traditionally ' reh‘gfou's
people of India towards what has been called secularism or ‘anti-religion’.
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are one year old. In certain crowded cities such as Bombay it has
been found that infant mortality is as high as 556 per 1000. Nor is the
mortality any the less serious after that age. The average length of an
Indian life is only about 30 years, whereas itis 50 for most countries
of Europe and America. The number of births, too, as indicated by
the recent census of 1931, is appallingly high. Indeed but for this high
birth-rate the population could hardly be kept up.

The problem of population is an outstanding prob]evm not only
in India but all the world over. When the Rev. Thomas R. Malthus
stated, at the close of the eighteenth century, in his famous Essay that
population tended to outrun the means of subsistence, few people took
him seriously. Since then, however, although economists have not
ceased to criticise the Malthusian Law as regards its form and details,
they have come to accept it in substance. In many countries, therefore,
the idea of restricting births and thus giving a fair chance of a longer
and more comfortable existence to reasonable numbers is striking deep
root. But unfortunately in India the numbers that are carried away are
still being replaced by the largerhumbers that are born. Economists
have not been slow to point odf that under British rule the deaths due
to war, disease and famine have been considerably reduced, and that
this fact largely accounts for the enormous increase of population
during the past decade.

The increase recorded during 1930—31 is “probably the most
substantial real decennial increase that India has ever experienced. An
advance of 11 per cent in ten years is in itself startling enough, but it
becomes vastly more so when it represents an addition of 34 million
persons to the country’s population, that is to say, of only 6 millions
less than the total existing population of France, and of considerably
more than the population of such countries as Spain, Poland, or Austria.”
(India in 1930—31 P. 145). In spite of what some economists and
politicians are trying to make out, that further development of the
natural resources of India could support a larger population, it must
still be maintained that the country is over-populated, even according
to the low standard of life that prevails everywhere. Again even if it is
conceded, for argument’s sake, that the maximum possible population
has not yet been reached, still it cannot be maintained that the maximum
desirable population has not yet been surpassed. Hence in no country in
the world—with the exception of China—is birth-control more urgently
needed than in India. It is fortunate that this necessity is already being
recognised by the educated classes in this country. But if appreciable
results are to be achieved it is obvious that birth-control propaganda
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The Minister of Education supervises directly all Government,
public, and private universities and higher schools, and Government
libraries; and, through the Prefectural Governors, he controls also all
the public and private schools, kindergartens, and libraries of the
Prefectures.*

The Prefectural Governors are responsible for general supervi-
sion over all public and private schools, kindergartens, and libraries
within the areas subject to their jurisdiction. They are assisted in the
work by the Chief of the Department of Internal Affairs who has under

him School Inspectors and Sub-Inspectors to inspect schools and con-
duct other educational business.

The Mayors of towns and cities and head-men of villages, al-
though they are not Government officials, supervise elementary schools

within their jurisdiction and dcal with administrative business relating
to them.

The directors of Government schools and the principals of
normal schools who are Government officials are subordinate to their
respective supervising authorities and control the affairs of their schools
and supervise their staffs. The principals of normal schools have the
authority to inspect elementary schools of the prefectures to which they
belong.

Education in Japan is thus largely controlled by Government;
though part of the authority is entrusted to the automomous public
bodies (prefectures, districts, towns, cities and villages) and to private
individuals. The administrative organs both of the Central Government
and the local bodies are so well systematised that the instructions of
superior authorities are faith{ully observed by their subordinates.

The responsibility for the establishment and maintenance of
clementary schools rests on cities, towns, and villages, and that for the
establishment and maintenance of middle schools, girls’ high schools,
technical schools, normal schools, and schools for the blind and the
deaf-mute on the prefectures. Cities, towns, and villages are not permit.
ted to open schools other than elementary until they satisfactorily show
that they have carried out their obligations relating to elementary educa-
tion. The prefectures, on the other hand, are permitted to establish
higher schools, higher normal schools for men and women, universities,

* For purposes of local administration, Japan proper is divided into 3
urban prefectures and 43 rural prefectures. The prefectures are again divided
into 633 sub-prefectures or rural districts, 109 oities, 1704 towns, and 10,046
villages.
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does not attend an elementary school, the guardian shall be held res-
ponsible for the neglect.” *

The educational policy enunciated in the imperial rescript has
been steadily pursued, and there is now no village or hamlet in Japan
where people cannot read and scarcely any among even the poorest
class who cannot express their thoughts in writing.

Education is recognised in Japan as one of the most important
functions of the Government and 1s virtually under Government control.
It is mainly regulated by Ordinances, which are proposed
by the Minister of Education, who is one of the members
of the Government, and laid before the Cabinet, the Privy Council, and
the Emperor, and if approved, are issued in the name of the Emperor.
The Imperial Ordinances deal with Elementary Schools, Normal
Schools, Middle Schools, Girls’ High Schools, Colleges and Special
Schools, Technical Schools and Colleges, Higher Schools, Imperial
Universitics, Private Schools, etc., and are put into execution by the
Minister of Education who is the Head of the Department. As such,
he has charge of all matters relating to education, art, science, literature,
and religion. He is assisted by a Parliamentary Vice Minister in the
conduct of political matters and matters connected with the Imperial
Diet, and by a Vice Minister of Education in rhe management and
supervision of the work of different branches of the Department. The
work of the Department relating to education, art, science and literature
is distributed among six bureaux: (1) the Bureau of Higher Education,
(2) the Bureau of General Education, (3) the Bureau of Technical Edu-
cation, (4) the Bureau of Social Education, (5) the Bureau of School
Books, and (6) the Bureau of Student Control. Each Bureau is in
charge of a Director whe is assisted in his work by Secretaries, Matters
not falling within the purview of any of these bureaux are dealt with in
the Minister’s Secretariat. There are, besides, School Superintendents
who inspect and supervise schools and deal with school matters;
Superintendents of Compilation who compile and examine text books;
Superintendents of School Hygiene who look after the sanitary condi-
tions of schools; and a Parliamentary Secretary who deals with political
matters and matters relating to the Imperial Diet.  Various advisory
committees composed of official and non-official memwbers are also set
up occasionally to advise the Department in important educational
matters.

Administration

* ““A General Survey of Education in Japan (1926)", published by the
Department of Education, Tokyo, pp. 4 and 5.

]
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power and position and restoration of supreme power to the Emperor
In 1868, the Emperor assumed the supreme executive authority in the;
country and issued an imperial rescript, proclaiming that ““intercourse
with foreign countries shall in future be carried on in accordance with
the public laws of the whole world”. The five fandamental principles
of the new constitution then announced were:—

(1) That deliberative assemblies to whom all measures were to be
referred should be established;

(2) That all, high and low, should unite in carrying out the new
constitution;

(3) That.ofﬁcials and common people alike should be able to fulfil
their just desires;

(4) That uncivilised customs should be abolished and government
shculd be carried on according to just and equitable principles;

(5) That knowledge should be sought throughout the world in order
to promote the welfare of the empire.*

The introduction of the new constitution was soon followed b
the abolition of the feudal system, the appointment of an educationa};
officer, and the promulgation of the first Code of Education of 1872
It was stated in the preamble to this Code that the only way to succeed'
was by (1) the cultivation of morals, (2) the improvement of the intell
lect, and (3) the practice of arts. For these purposes, schools wenr i
bfa established. The whole country was to be divided' into 8 éniveriitto
districts, each university district into 32 middle school districts ang
each middle school district into 210 elementary school districts ’ each
of which was to contain one school. Each middle school distri(’:t was
to have 10 to 13 school superintendents, each with 20 element'l;
schools under him, and one Government inspector and his staff 'I.‘h};
school course was to be, in the elementary schools, one of 8. years
(fr-om the age of 6 to 14} divided into two four-year periods and, in the
middle schools, one of six years divided into two three-year peri,ods-

. An imperial rescript which was issued with the Code of Educa-
tion stated:

"‘Henceforward, education shall be so diffused that there shall
be no ignorant family in the land, and no family with an ignorant mem-
ber.” ‘‘As to higher education,” it further stated “it is left to the in-
tellectual capacity of each individual; but if a ch;ld, male or female

* “Japanese Educational Exhibiti
se | i ion—Notes on the O isati
Japanese Education” (Board of Edueation, England). p. 3 reamation of

Education in Japan.

—_————

By MRr. K. S. VAKIL, M. ED, M.R.S.T., F.R.G.S., LE.S. (Retd.)

Education in Japan, as in India, may be taken to have begun on
present lines from its first contact with Europeans in the middle of the
sixteenth century. The Portuguese who were given by the Pope mastery

of the eastern half of the earth were the first to arrive in
Introductory . ) . .

Japan. They were, in fact, driven to it by a storm which
overtook them on their way to Macao in South China. They were well
received and were allowed to trade. In 1549, St. Francis Xavier
followed them and started evangelistic work. But the aggressiveness of
the Jesuit missionaries who followed him enraged the Buddhist popula-
tion and priesthood and caused the Emperor to issue anti-Christian
edicts in 1565 and 1568. Thus began a policy of suspicion, exclusion,
and persecution not only against the Portuguese but also against the
Spaniards and the Dutch who followed them. The edict issued in 1610
ordered the expulsion of all foreign Christian priests and declared it a
capital offence for any Japanese to become a Christian or to have any
connection with Christian missionaries, the punishment being death by
burning and confiscation of property. No Japanese might go abroad
and no foreigner might come to Japan.

This state of things continued till the middle of the nineteenh
century. About that time, American trading ships, on their way to

“China, had begun to visit Japanese ports and had felt the need of esta-

blishing commercial relations with Japan. The Japanese, however,
were unwilling to do so. In 1853, therefore, Commodore Perry was
despatched with a fleet to Japan. The Japanese were panic-stricken at
the appearance of the American squadron, and felt compelled to negoti-
ate a treaty with America. Similar treaties had soon afterwards to be
entered into with Russia, Holland, England, and France. Thus, sheer
force of circumstances brought Japan into contact with Europe and
America. In 1860, Japan despatched envoys to Washington and in
1862, to all the European countries.

Japan, however, had becomz sharply divided on the question of
foreign intercourse, the large orthodox Imperial party bitterly accusing
the military Shogunate party of signing treaties with foreigners without
imperial sanction and of thus exercising and usurping the power which
really belonged to the Emperor. This agitation against the Shogun
(the head of the feudal lords) brought about resignation by him of his
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I have equated the ancient anande with the modern sociological
aspect of education for reasons that I must here make plain gO
modern educ.ationist takes the sociological aspect of education .to tl)“
f:on.Ct.erned with the developing of the social or enlarged nature of the
if]d..lVld'UEll by ‘‘mentally re-living the race’s life” (167). This mental '
living is done by the study of what is known (science), what is felt (a :e)'
and what is willed (volitions, in history, law, morals). This r Sl'
mental conception of education, though it still persists, has been P‘"e;
by later educational pioneers who are coming to rega,rd man rf)oatSse
only.' a thinking animal, but as a creative spirit. But the edllc ti aSl
sociological idea of re-living the race’s life seems to me to ba m'na
another way of saying that the student should realise his u 'te J?St
the larger life in which he is imnersed, which is the Upanish nc;'y e
of experiencing ananda. Ananda, the realization of the uniat l((:)f “iafy
and. the community of its forms, appears to me to be the centr}; j 'lﬁe
catx?n of and impulse to true social action; and true social ) J?Stl'-
the inescapable sequel of the realization of unity. Ananda i:cuon'ls
logy seen from the inside in the characteristically oriental way: 520}0'
logy is ananda seen from the outside in the characteristically };cii;e:q'
tal way. Qur American author speaks of happiness as consistin ?n
the possession and use of one's full powers, which is the aim of edfca-

tion: “he knows the true...... feels the beautiful......wills the good"(240)-

.Thus ancient and modern, eastern and western, responses t
educational necessity visualise the same constituents of ,the e:cijucat'o 0l
p.rocess, and give ratification and assurance to one another: and lbth
give us the same view of the capacity endowment of hurr;anit —sub
stance.shaped as body, vital energy, mind outer and inner—y—whicl;
cg-ordl.nated in the individual, put the individual in vital contact with
his environment, physical and super-physical, and thereby give that
sense of enlargement which is the sign of the soul. ° :

(To be Concluded.)

i
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substantial aspect, produce the varieties of form and of groupings of
forms; manas and vijnan, the awareness of life from the outside and
from the inside: this is the psychological aspect of education, the edu-
cation of the mind; ananda, satisfaction in being, the ultimate attain-
ment of education, God-consciousness or Cosmic consciousness.

Turn now to the table of contents of a book written by an Ameri-
can educationist in 1903, but which it was my misfortune not to have
read until recently—a misfortune which was perhaps good fortune in-
asmuch as my ignorance of this particular book, with its closeness to
my own thought and experience, left my mind free to work out its own
contémplation of educational essentials without intimidation by one
who was an elder in experience. Dr. Herman Harrell Horne, then
Assistant Professor of Philosophy and Pedagogy in Dartmouth College,
in the United States of America, in his small but packed book, “The
Philosophy of Education”, plans out his study as fgllows: Chapter I,
The Field of Education; Chapter II, the Biological Aspect of Educa-
tion; Chapter 111, the Physiological Aspect of Education; Chapters IV
and V, the Sociological Aspect of Education; Chapters VI and VII,
the i%ycho]ogica] Aspect of Education; Chapter VIIL, the Philosophi-
cal Aspect of Education. The chapters lead by partial definitiors up
to the inclusive definition: “Education is the superior adjustment of a
physically and mentally developed conscious human being to his “ir-
tellectual, emotional and volitional environtent,” with the ultimate
addendum that “‘the environment of man is God”.

If we now place the list of ancient and modern educational
essentials side by side, we shall observe that they coincide in all but
one respect—that is, if we set aside the modern educationist’s Philoso-
phical Aspect of Education as being here an approach to the under-
statding of the whole meaning of education, not a constituent of
education.

EDUCATIONAL ESSENTIALS

Ancient Modern
Ananda Socfological
' Vijnan Psychological
(subjective)
Manas - Psychological
(objective)
Prana Physiological

Anna Biological



A GROUND-PLAN FOR FUTURE EDUCATION IN INDIA 3

modern, both occidental. A glance at them will, I hope, make our
own ground-planning all the more convincing.

Here is a translation of an invocation attributed to the third
century Welsh bard, Taliesin, which might be used at the opening of
the day’s work in a school or college run in the Indian devotional spirit.

Grant, God! protection,

Ard in protection strength,

And in strength perception,

And in preception knowledge,

And in knowledge the knowledge of truth,
And in the knowledge of truth the love of it,
And from the love of truth the love of being,

And from the love of all beings the love of God—
God and all godliness.

Careful attention to the order of the invocation shows that it

restates the Upanishadic steps in education with certain suggestive
extensions.

Protection and strength in the invocation are the old Druidicat
equivalents for the subetance and cnergy of the Upanished. Percep-
tion and knowledge are the exterior and interior aspects of the mental
function (manas) of the Upanishad. The “knowledge” of the Upanishad
is the “knowledge of truth” of the invocation. From knowledge of truth
comes the love of it: juan (wisdom), which is of the mind, the Welsh
poet adds bhakti (devotion), which is of the heart, even as the “Bhaga-
vad Gita” added devotion to intellection. From love of truth comes
love of life, the true love of life at its highest. Love of life in all living
beings passes into love of God, which is the Welsh equivalent of the
ananda of the Upanishad; the ecstasy of union “of the individual with
the universal life; a truer rendering, I believe, of the meaning of ananda
than the single-word “bliss”, which indicates an experience at a much
lower level.  Qut of this union of mental and emotional realization
comeg not only the knowledge and love of God (Brahman, reality) but

the love of the qualities pertaining to godhood, and necessarily their
fulfilment in life.

Before I present the sccond occidental reaction to educational
universals let me recall the curricular materials of the “Taittiriya Upani-
shad’. They are anna, the substance of life: this is the biological
aspect of education, the education of the physical body; prana, the
energy of life; this is the physiological aspect of education, the edu-
cation of the vital processes of the body that, in conjuction with the
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The story is of a youth who desired to discern the real from the
unreal, the true student. His father first instructed him to the effect
that the very means of his search for reality (food, energy, the senses,
the mind and speech) were themselves reality, being products of reality
(personalized in the Upanishad as Brahman). The youth put himself
under discipline, and through discipline came to the realization that

" substance is reality. But this did not seem to be the whole of the

matter, and he repeated his request to his father for further instruction
as to the nature of reality by discipline, for it alsois reality: and, as
Sri Sankaracharya says in his commentary on the' Upanishad, “it is
well known in the world that of all aids to the attainment of cternal
objects, discipline” (sometimes translated * penance” which injccts
a false idea of melancholy austerity into the translation) “is the most”
excellent aid. " This discipline Sri Sankara defines as ‘‘ concentration
of the mind and the senses,” thatis to say, control of one’s inner
and outer instruments of action, as distinct from uncontrolled expendi-

ture of one’s powers, which leads to impoverishment and decay.

By discipline, the story proceeds, the youth realized successively
that energy is reality, but not the whole of it, that mind is also reality,
that knowledge (that is direct mental experience and enrichment) is
reality. Finally he realizes, by discipline, that the essential nature of
reality is bliss, and, knowing that, he finds himself one with reality, the
completely educated being.

The purpose of education, therefore, according to the story of
Bhrigu in the ‘Taittiriva Upanishad’, is the realization of the divine
in everything. The method of education is intense controlled search,
not mere note-taking from another’s cearch or note takings. The
materials of education are everything that concerns the substance and
energy of things, the operation of the mind and its accumulations, and
verdicts, and through these life in its essence and fulness. Here, then,
is the ground-plan of a complete education—physical, mental, emotional,
spiritual. i '

Now the value to modern Indian education of sueh an epitome
of educational philosophy, science and art lies, not in its Indian-ness
or its ancient-ness, but in its truth; and, because it is not the invention
of a race or era, but a discovery (uncovering) of educational foundations
laid in the nature of humanity, it is -certain that somewhere else and
at some other time, one could find similar expressions of reaction to the
same truth if one had the time to search for them and the intelligence
to recognise them. 1 have not had time for such research, but T have
in my memory two examples of what I mean, one ancient, the other
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We are extrer;nely grieved to record here
the demise of h“‘is Imperial Majesty, King
George V, on Jan. 20, at 11-55 p.m. By his
death, ‘the Empire has lost not only a
great King but also a great Gentleman’. We

join in the world-wide sorrow at the

parable loss and beg to tender our
ful and heartfelt condolences to

rs of the bereaved Royal Family.
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A Ground-Plan %ﬁ_uture Education

in India.
By KuraraT! James H. Cousins, D. LIT.
(Concluded from January issue.)

The view of the student now before us is that of an embodicd
consciousness, an entity consisting of body (in two aspects, substance
and energy), through which life has elaborated human history and or-
ganization, and mind (in two aspects, objective and subjective), through
which humanity has sought by observation and contemplation to dis-
cover and understand its environment.

But there is an implicit sub-division of these that gives us, when
we recognise it, a break-away from the past towards the future. Mind
has not only its objective and subjective directions in operation: it has
also two distinct though interacting ways of approach towards the
objective world for experiential data, and of expression of its subjective
responses to objective experience—the way of thought and the way of
feeling, These two channels of simultaneous take-and-give have been
regarded in both oriental and occidental philosophy as activities of the
mind. But the mind has become so closely, almost entirely, identified
with thinking, that the feeling-function of humanity has not, until
recently, received the attention it needs, and has not yet been taken fully
into account in education.

This identification of the mind and thinking is right: thinking is
etymologically the characteristic activity of the mind. But to extend

the term mind to include feeling is wrong, is a false hospitality that has
made feeling feel a dependent, even a servant, in another’s house.

The process of feeling is as distinct from the process of thinking
as both are from the process of willing and the process of doing; and
education of the feeling-capacity as such is at least as necessary as
mental education and physical education—though no phase of educa-

" tion can ever achieve its highest result if separated from the others.
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capacity and experience. The educational solution of the problem lies
in the understanding of the full nature of the student, and the fulfilment
of its necessities. What that nature is will have become clear to those
who have followed our study thus far with the inner ear as well as with

the outer. Here we have only to consider the aspirational capacity of
the student,

We may put the matter of the emotional nature of which aspira-
tion is a phase, into a couple of paragraphs.

Emotion is an expansive force, a tension of the psyche, which
moves towards its fulfilment in two main directions.

In one direction cmotion moves towards relie
objects fabricated by the individual, This is the w
the objectifying of emotion in a form suitable to th
individual. We shall consider this ph

ving its tension in
ay of art-expression,
e endowment of the
ase in our next study.

In the other direction emotion seek
objects by merging the bein
Universe.

s relief away from external
g of the individual in the larger Life of the
This is the way of religious aspiration, the stretching of the
finite in human bonds towards its native infinity.
tension and the glimpsing of its satisfaction is
religions, and is, in fact, the vit
diversity of their expression of
observance.

The experience of this

common to all the
al basis of their inner unity, despite the
it, mentally in doctrine, dynamically in

From the point of view, therefore, of a complete educ
impossible to omit from it the means to the s
tional hunger of the student. Education must include religion. There
would be no necessity te stress this matter, even as
to stress the matter of satisf
had the same co-operation

ation, it is
atisfaction of the aspira-

there is no necessity
ying physical hunger, if the school and college
from the home in regard to the spiritual needs
of the student as they have in regard to the physical needs. But parental
attention is so anxiously occupied with the provision of the bodily needs

of the'children that jt willingly delegates all but 4 ceremonial fraction

of its religious responsibility to the educator. And yet, save in schools
and colleges of a specifically religious character, there is little or no
recognition of the fundamental spiritual necessity in general education in
India or anywhere elge, This omission is, I believe, one of the two prime
causes of the descending graph of reverence and discipline in large
and growing numbers of the youth of India which is causing grave con-
cern to those who have the higher interests of India at heart. The other
cause is the general omission of creative expression in education.
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. .. . tion.

Three objections are ordinarily made to religion 1m e;duzz;zld

One comes from the side of education to the effe?t that educatlct)npeople

he tendency of the religions to separate ,

be completely free from t .  seperate pecRs

7 wi d (and recently wi

ft to deal only with the min e : : !

alr::st;zd]:nt But if the recognition of the religious n:ecessug wh:(:lhnc\:vw
‘;nve hoted in the education of India in the past, and if the dema

. s 4 on
b ing made for the complete education of the individual, are base
€

li I am convinced they are, this objection would. appear to ha\i':
ho lty', it To maintain it on the ground of a separative tf:ndency ‘
“O'V?hd%ty- 1:int';in that no essential human activity on wt'nch humanrt
:ehg;?f:elr]ssstl?or;ld b<; continued. This would reduce humamty to no

y
entity. | o | e
The second objection comes from the sxdF ofl;el1g11(i)ni,otuhsacfolrsl,trt:],

‘action. in educational institutions under specifically relig e
Ob]ecn?o;m of religious expression other than that professef yrmi-
'to it This is an understandable position on _the part i)h'la S;ups
‘“S“tu“f’n' It is, as I see it, cducationally unob]ectlonable? while % i
o faltl?.' 1:,tinue ’go express their aspiration in traditional o;;nis;:
of ht?mamty © artation. of education is not merely. a pro;;agaani[y
provf'(;:tthelltmis I feel, better that the religiousHnec}esssltyboifou;;l;n o
be separa : | ; ressed at all. ut obv
. _Se.Pafately ex;:ir;rslsii? at: 1%::;tie:npal institution should apply or}lg tg
e o fefs‘?:"a articular faith, If it invites members of 'ofher fait SQ‘t
r'm?:ﬂi)tzrss;fflosr I3011, it should make provision for their religious necessity
joi .

also. | | -

The third objection comes from the s.xde of ed‘(llcatt(l)oriiii:?;:, ' :d

hich holds that its duty is to be neutral in regar e etion

W 1Ct ues religioas neutrality as making no provision for t e':al o

C(f)nt;: s;;iritual needs. of students on the gr?und of cere(rinc;:;mal -
(t)rinal‘ differences. If religion is, as I believe, a funda

h ] H . .
ity neutrallt fexCluSlOn 18 Ol'f ' . |

tastes in food.

. . he
So far as I can realise the situatioln, lcz‘olg:‘r:lgnaot ::3 5\{1;elzofr:7‘?i:c§ng
. . a
point of .view Ofie?olzxcaitrlxofguzzi;‘.t}’My Cown e)fpe.rience, apart fro;n
e aga'mSt o f\ent has brought me to the conviction, alrsaady stat§or;
SPECUIaf“{e a"g}:l uld l,)e restored to the place it held of old in ed}lcatl 1
Fhat fe'hglon us Iso brought me to a technique of religion as an mteg;a
B o o -hals iiucation that has in it, I believe, the possibility of solv-
Parttgi f)i?i;rlzme as between a universal human necessity and 2 histori-
ing
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(Continued from January issue.)
———— g ——
Morals occupy the first place in the curricula of all classes of
educational institutions in accord

ance with the injunctions of the
Imperial Rescript issued with the revised Code of Education of 1890,
which ran as follows:—

“Know ye Our Subjects:

“Our Imperial Ancestors have foun
broad and everlasting and have deeply
subjects ever united in loyalty and fili
generation illustrated the beaaty the

mental character of Our Empire, and berein also Jies the source of Qur
Education. Ye, Our Subjects, be filial to your parents, affectionate to
your brothers and sisters; as husbands and wives be harmonious, as

friends true; bear yourselves in modesty and moderation; extend your
benevolence to all; pursue

learning and cultivate arts, and thereby
develop intellectua] faculties

and perfect moral powers; furthermore,
- advance public good and promote common interests; always respect the
Constitution and observe the laws; should emergency arise, offer your-

eously to the State; and thus guard and maintain the pros.

Imperial Throne coeval with heaven and earth: So shall
Y€ not only be Our good and faithful subjects, but render illustrious
the best traditions of your forefathers.

ded our Empite on a basis

and firmly implanted virtue; Qur
al piety have from generation to

reof. This is the glory of the funda-

“The way here set {orth is,

indeed, the teaching
Our Imperial

Ancestors, to be observed alik
the subjects, infallible for al]

to lay it to heart in al] rev
that we may ajl attain to

bequeathed by
e by their Descendants and
ages and true in all places. It is Our wish
erence, in common with you, Qur subjects,
the same virtue,” *

Copies of this Imperial Rescript are distributed by the Depart-
ment of Education to all classes of schools, Government, public, and
private; those supplied to Government schools being signed by .the
Emperor himself. The Rescript is read out on all public occasions.
The two virtues specially emphasised in it are loyalty to the Emperor’
and filial piety. To encourage the spirit of loyalty, photographs of the
Emperor and the Empress are distributed to all schools. These and

*“A General Survey of Education in Japan (1930)", pp 2-3
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lly guarded.
i st be kept in a special place and carefully g
the Rescript mu

. - . . .

; ‘1 case of fire
as if d them in

save
of school directors and teachers who have
risk of their lives. ini Agriculture,
even at' the . her Elementary Schools, Man}ml "I‘ralm;\i,3 agll or any
In ng(;f in the case of girls, Domestic Smenlcleocali,ty ‘o addition
Commerce, a!;jt’ ccording to the needs of the schhool o local
of them, taught & ' elementary school ¢ - olish, and
iects of the ordinary . e, e. g, English,
fo the Sutbjecces make it advisable, a foreign language, €. §
circumstan I . bt
other useful subjects may also be taug

dinary ele-
dinary and Higher Elementary Schools, the or
In Ordinar

combined. f parents in ]
. n the part of | ars’
. i rowing tendency o ion of the 6 yes
k thr'he:g’li(siraeng at school even after t;]e Clorr:glrztelcgourths of schools,
eep their 1 course. Nearly S every
entary school ¢ Thus, in Japan,
compulsory ele'rcrlle the higher elementary course. o lementary school
theretore prov\lzillage possesses not only an ordinary
city, town, or
i d
lso a higher one. iddle Schools an
. SF Sg ondary Education, there are boy’s Middle
or Sec

irls’ Hi Is.
Secondary Education  girls’ High schools

. . have graduat-
The aim of the Middle Schools is to gl}\iz t;?;ze‘::ocorresponding
: tary schools or w ' hich
e from the ordl?tazirifr:: rj1 ;oyod general education of .a rlatt::(r)ramgy
atta o irit of nationa .
Middle Schools standard and to foster the spirit O comprises the
The Middle School course extends over five yea
. bjects:— ] 1on language-
oo Sull Japanese language and Chinese classics, foreign lang
Morals, Jap

i i eography,
lly English), history, g !
. r French, but genera . . Beograr.
(Enihsh,t?errzzr;;;l history, physics and chemistry, law a
thematics, 1 b ce
E?iustry, drawing, singing, and gymnastic e a suplemen:
To the regular middle school coursec;); dv fojrf thc;se applemen-
adde
rear or less may be I e R e
o Ciotu l;ls?toi;); eifylocal circumstances require, a prepa y
ompleted it, :
(c::f tvls)fo years may also be provided.

apan to

. ither com-
. iddle school must have e
desire to enter a middl hool course
.B oys W:;tory course or the ordinary elementary Scunder cwelve
pleted ltst prfl[i)mrily be twelve or more years of age. Boys
and must ordinz :
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are admitted as exceptional cases

of the ordinary elementary course
have shown remark

if(;hey have completed the fifth year
and are physically well developed and
to encourage the Przgi:ssq(::foiamh']p]’l e ablect of this provisio: being

bovs . Progress of specially gifted boys. A
ys seeking admission into the middle schools) is fa: trzf)r:utr:]lber tﬁf
an the

accomn 0 10n aVal]ab e

the heads of

the schools con

. cerned and admissi .
to the results of the examination admissions are made according

Girl’s Hj i
s High Schools are intended to provide a general educ

ndary standard §
or women, to fo .. .
and to develop female virtue. ster the spirit of nation

for girls, corresponding gencrally

of seco
lity,

ation

o al mora-
¢y are schools of secondary grade
to boys’ middle schools.

Girls who ha ‘
ve completed the ordinary elementary school course

Gir , . Oor are : 7
Is’ High Schools cam t\\helve years of age and in possession of the
e i :
scholastic attainments as graduates of the

OIdlnaly elenlentaly S(:ho()ls are a(hnlSSll)]e t() lll hl h S(:ll()OlS.
g S g

The girls’ hi
. gh school course extend .
but it may be reduced to 3 years if t s ordin

el i
ementary schools or if the circums

In high schools ; .

be prgovided ‘fj(l; ft;)]re gl;ls, a hlgh?r course of two or three years may also
higher grade similar Ft)olgfse of tnparting to girls general education of a
a supplementary or post 2t provided in the higher schools for boys, and
benefit of those \vhopds -gmduate course of the same length for the
high school course }«?S”e -t~(1) study fllr.ther one or more subjects of the
a domestic course ;11a3v Z;sinbz “”hO"dQS]re to stuc.iy domestic subjects,
the domestic course only r-nay gsglszi’s?:l?lizhig?s, high school with

called a Domestic Girls’ Hj
s’ High S
part of the course S et

pupils,

o arily over 5 or 4 years,
e girls have graduated from higher
tances of the locality demand it.

o Such a school is
rls who wish to tak

( ‘ : ake oul
are also permitted to do so and are called elect;\'}é

The i : 1y .
language, fOSl'l:}ibJsCtlS taught in G1rl§ High Schools are:-Morals, Japanese

gn language (English or French), history geography
] <l ’

“]dt en’ldtiCS iern rawin pc g

y natllral sclence d i ]

- .] . v 1 . . N

sewinge ’ C g ﬂll(l amtn dOlIlLSth SCiCnCLy
o IllUSlC, al’ld gy'l‘m]astics-

In speci i :

§ 1al circimst 1

t : ances, foreign

may be owitted, ' gn langua

subjects.

and the tim . ge, drawing, and music
Further, if Jueot e assigned to them distributed among other
. ! al circumstances requi .
economics, manual arts, industrial work $ require, pedagogics, law and
. .. 'Or a .
be taught in addition to the ab ol nd other useful subjects may
above subjects of the normal curriculum
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The popular demand for girls’ high schools is as great as that
for boys' middle schools. They have therefore greatly increased in

number and in enrolment in recent years.

The Japan Women'’s University is a private institution for the
education of girls from the lowest (kindergarten) to the highest (univer-
.. sity) stage. Itisnot yet officially recognised

Japan Women's University as an institution of university grade, but is

endeavouring to secure such recognition. The courses followed are not

dissimilar to those followed in corresponding schools for boys, though
they are perhaps slightly lower in their requirements in some respects.
The aim, however, is to raise them, as soon as circumstances permit, to
the level of those for boys. Special needs of girls are also provided for
by the inclusion in the courses of such domestic subjects as needlework,
embroidery, home economics, music, painting, etc.

Concurrently with the provision of boys’ middle schools and
girls’ high schools for secondary education, provision is made for indus-
trial and technical education of such of the graduates
of the ordinary or higher elementary schools as
desire, when grown up, to engage in trades and industries by the esta-

. blishment of technical schools, agricultural schools,
Technical Schools . . . .
commercial schools, nautical schools, fisheries
schools, trade schools, and technical continuation schools.

Technical Education

The course for those who have completed the ordinary elemen-
tary course extends over from three to five years, and that for those who
have completed the higher elementary course from two to four years.
The first course is for technical schools of primary grade and the
second for those of secondary grade-

Provision is also made in these schools for the special needs of
those who desire to take only part of the course; of those who, after
completing the prescribed course, still desire to continue in the school
for further study; of those who after completing the boys’ middle school
or girls’ high school course wish to enter a technical school with the
object of receiving technical education, and, lastly, of those who wish
to receive instruction in a simple way within a short period.

The need for technical education has been recognised both by

the Government and the public. Hence,- there has grown up in the
country a wide system of technical schools.

Technical Continuation Schools are provided with the object of
giving boys and girls engaged in trades and industries useful knowledge
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Technical Continuation School rzlating to them and of giving them further
education necessary in daily life. The

:)vf;fzrotrwt%rcec;urvses, the ﬁrst‘ extending over two years and the second ove}r,
of teachine inyeaars according to the nature of the studies. The hours
160 1o 47s o thefear ra(xilge from 200 to.420 in the first course and from
class. Gratnn se;:ond.course according to studies and grade of the
e et cours; s-;).1 ordinary ele-mentary schools may be admitted to
have ot » while those of higher elementary schools or those who

pleted the first course may be admitted to the second course.

] ) IEChﬂiCQI continuation schools may, if local
equlre, teach o Y
qulre, t nly one course, the first or the second. Moreo er they
’

may give fu her i 1 \'4 v
}rg " rt I'.IDStK'UCtIOl’l to those v ho have completed the second
course, ns ir e chnica u
pECla] Circumstanc s, te hnical continuation schools of a

high i
gher grade may be established for the purpose of giving specialised

training.  Generally :

: y speaking, much freedom is allo

isats ’ wed :
the organisation of their work and curricula, to- schools in

The institutions for hi

Higher Education
schools.

s for gher education in Japan are higher schools,
universities, special schools, and special technical

Higher schools are institu

Higher Schools education. tions intended to compl\ete boys’ general

Th
ordinary Czcourse of study extends over seven years. It consists of an
school Erse of four years and a higher one of three years. Higher
with only the 3 years’ higher course also exist.

Candi el .
idates for admission to the ordinary course must have

completed the ordin
ar .
ments, y elementary course or must possess equal attain-

Candidates for admission to the higher course must have com-

pleted the ordinary
y course or the fourth year of the middl
must possess equal attainments. e schools, or

In the hi S
e uhfgher.t.:ourae are taught such subjects as are necessary
Th c0ur~:' n(;\'/e.rsmes and for leading life in the world as gentlemen
s . - ’
1s divided into two sections: Literature and Science

for ent

Th . . .
e subjects of study in the Higher Couirse in the Literature sec-

tion are: Mo
1 rals, ].apanese language and Chinese classics, tw
anguages (one princip ’

: d o* foreign
al and one subsidiary), history, geography, outline

[o] ()(ﬂlb 1;1[9 86¢ ..nd fore]gn la‘ 8 ge &ltogethex’ lf

circumstances,

EDUCATION IN JAPAN 49

of philosophy, psychology and logic, law and economics, mathematics,
natural science, and gymnastics.

The subjects of study in the Science section, on the other hand,
are: Morals, Japaneee language and Chinese classics, two foreign langu-
ages, mathematics, physics, chemistry, botany and zoology, minerology
and geology, psychology, law and economics, drawing, and gymnastics.

Students on satisfactory ccmpletion of the course may assume
the degree of “Tokugyoshi” (Bachelor).

“A University is an institution established for the purpose of
imparting essential knowledge in theoretical and applied sciences and of
undertaking minute research in various branches of
sciences, as well as of building individual character and
fostering the formation of the national spirit.”

Universities

As a rule, a university consists of several faculties, but in special
cases a university with only one faculty may be established.

A post-graduate course is attached to each faculty. In universi-
ties which are composed of several faculties, a university hall may be
established for keeping the various post-graduate courses in touch with
one another. Under special circumstances, a preparatory course may
also be provided.

Candidates for admission to the universities must be graduates
from the preparatory courses of the universities or from the higher
courses of the Higher Schools, or those recognised as possessing
equal attainments.

Students who have studied in a faculty for more than 3 years
(4 years in the case of the Faculty of Medicine) and passed the prescrib-
ed examinations get the title of Gakushi (M. A.). They are then entitled
to enter the post-graduate courses which extend over at least two years
and may be prolonged to 5. On those who satisfactorily complete the
post-graduate courses and whose theses are approved by the councils
of the Faculties concerned, the University confers the Doctor’s degree
(Hakushi). Those who have not pursued studies in the post-graduate
course may also submit theses and claim the Doctors’ degree. The
“degree is conferred, if the faculty council is satisfied that the candidate
possesses scholastic attainments of the requisite high standard.

The wide range of the work undertaken by the universities in
Japan will appear from the following details regarding the Imperial

* Annual Report of the Minister of Education, Japan, for 1926-27, p. 173.
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University of Tokyo. It consists of 7 Faculties, viz., Law, Medicine,
Engineering, Literature, Science, Agriculture, and Economics. The
Faculty of Law includes 2 courses of law and politics. The Faculty of
Medicine comprises 2 courses of medicine and pharmacy. The Faculty
of Engineering comprises 11 courses of civil engineering, mechanical
engineering, naval architecture, aeronautics, technology of ordnance,
electrical engineering, architecture. applied chemistry, technology of
explosives, mining, and metallurgy. The Faculty of Literature embraces
10 courses of Japanese literature, Japanese history, Chinese philosophy,
Chinese literature, Oriental history, occidental history, philosophy,
Indian philosophy, psychology, ethics, theology and history of religion,
sociology, pedagogics, aesthetics and history of fine arts, philology,
Sanskrit literature, Iinglish literature, German literature, and French
literature, The Faculty of Science includes 10 courses of mathematics,
astronomy, physics, chemistry., botany, zoology, geology, minerology,
geography. and seismology. The Faculty of Agriculture provides 6
courses of agriculture, agricultural chemistry, forestry, veterinary medi-
cine, fishery, and agricultural economy. The Faculty of Economics
includes 2 courses of political economy and commerce.

Young men of adequate learning aged 19 and above who are
desirous of attending the lectures or experiments in one or more subjects

prescribed in the faculty courses may be admitted as elective pupils in
the faculties, but only when there are vacant seats.

Visiting students may be admitted on application, when the study
of students is not inconvenienced by their presence. They must conform

to the conditions prescribed by the taculties, unless they are deputed by

the Japanese or foreign governments, (To be concluded.)

Centres of Musical Life in Germany.

By Dr. LupwiG KARL MAYER.
—_——

In the course of its history and developme.nt (?ermafn ?tu“:j;ii::i:
always been definitely characteri;edd_by ntlilsn ?Lx;eré;tr);n:n ;{zich s
component units. However torn by dissens AR

‘e been in past times, culture was always the connec ing tie
::Ivdetl:)gzther pthe German character and the German Slpln:;l:keai:
invisible thread encircling all the different and {requently 1015 inp s
of the country. This is the only explanation of the stt?adf'avst ong f o
a united Reich which increased gradually and steadily, in spﬁefq :
particularism and of the interests of individual rulers, until it wads 11‘:1i {1
realized in our days. But while this unity has now been achleveyg v; (;f
means a welcome and intentional proper arr.ange‘ment of the who eGCr-
national life, there still remains the fruitful diversity o'f the various er
man tribes which is manifested to a special degree in the dommp ‘
culture and which constitutes in particular the strcngth of our artistic
and, above all, of our musical, life.

In the course of historical development, Berlin, the pn.esellat cafx-
tal of the Reich, played a much less important part as a musica cfenﬂre
than many another royal or princely capital and even the era of the
Second Reich did more to increase the brilliance of its external appear-
ance than its actual importance. In the years of the vaember Repu.b-
lic efforts were made, in accordance with the i_nternatlonal tendem':zes
of the day, to give Berlin the stamp of a musical cosmopgﬁtanucx }11.
but, it must be admitted, without doing more t.han endangeru?'g a c1;]-
ture that had grown organically or was still in growth, owing tr;‘)ht' g
noisy din of “business” without character. It was left for tlfe‘ Tl:,e
Reich to give the capital the right stamp, also as regards musxct.. Jhe
city has thus become the organizin.g centre and, at the ﬁa(rine :gt;me
representative platform, without prejudicing the necefsa;y ;}hflaﬁe dence
of the “provinces”. It is the headquarters of the Berlin i agd' .
Orchestra, the most representative German orchestra; .here, in a 'mon
to the traditional State Opera, there is the German Reich OPera, in the
German Opera House in Charlottenburg, but at the same time the .bes.t
artist and orchestras in other parts of Germany are also regularly invi-
ted to give performances in the capital.

Thus the old musical centres in the Reich not only continue to
exist unimpaired, but their artistic capacities are also intentionally
encouraged and increased. Munich, in particular, the old South German
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.artls.tlc capital, is experiencing a worthy revival of its great traditions
l.:n(tihli respect, _and, as 'the capital of the National-Socialist movement
and U ;:Z;orifw’;ieczl\pxtal] of G'ermap a.rt, ffnjoys the special patronage
ond the e O e ;ca musical institutions, the Academy of Music
O p ra,‘ ave been p.]aced under fresh and energetic manage-
» which will still further increase the reputation of the summer
V}’e}g?er angl Mozart Festivals. Munich and its environs are the home
Ziansans ;’flt"zner and of a number of the most fertile and gifted musi-
» and will thus also become one of the creative centres of the Reich.

€ B Thehpart played a.llong side of Mun'ich t?y the little Bavarian town

Sayreuth really required no explanation in view of its importance.
Owing to the renewed recognition of the essentially German character
of ?Vagner’s music dramas, Bayreuth has now really become tl;e
national shrine of the entire nation, and whenever the Festival Theatre

on the green hillock opens its ..
. pens its doors it rightly becomes th ,
Interest of the artistic world. gy ) e centre of

ing to i%;l;:ﬂl:leu?tlsck}, Dresden is al.so eagerly and successfully endeavour-
ame as a musical centre, both as regards operatic
performances and concerts. The same is true of Leipzig, the old town
f)f Bach, a'nd of Hamburg, which has lately given a powerful fresh
1n1Pu]se .to its musical life, and which, as the gateway connecting the
Reich with the rest of the world, is of unusual cultural importance.

artisticS’lo jar we ha\{e selected. for x}antion a few of the principal

an mus.lcal centres, but, in addition to this, it must be emphasized
fhat the same will is at work and the same endeavours are being made
in all parts of Germany. The dangerous slackness of past years, which
could not be concealed by feverish activity in the principal musical
centres, has now given pluce to real musical life, which is striking proof
of the fact that, along with confidence in its present governmel;t, the
S};rlrll:ir; pe';;;]eGhave als? ' rf':gained confidence in their own creative
¢ fc)rt.‘mmee er‘maf] spirit is on?e more alive and is finding intensive
rer s “tsxpless‘lon, as ever, in German inusic, which, as the Fuh-
e andg rt;xc;lsvt Gerx'nan ?f t'hc: arts”, In this sense the newly
e ealthy mus?cal life in Germany must be valued all the

lb' ¥, for, after all, it does not flourish on the soil of material
superﬂl%xty, to satisfy a demand for Juxury but as the elementar vit:ﬂ
expression of an entire nation in the midst of a hard and difﬁc;ltystru(g-

g.]e for life. But this provides the very conditions which must give
rise to the growth of real culture.

Trilingualism.
By ‘KrisHNA Rawm'.

Amidst the several heritages that our ancients have left us, none
is more beautiful, none more useful, none more wonderful than the heri-
tage of a language. It thrills us to think how from the crude attempts
of the prehistoric human groupings to express their feelings of fear, joy,
love etc., through certain articulate utterances, language has evolved to
its modern state when we unconsciously associate particular ideas with
particular words. In fact there is no idea or conception in the mind
that has not got a corresponding word or expression. It has been said
that a rose called by any other name will smell as sweet as ever. But
we have become such great, albeit willing, victims to the tyranny of
words, that one almost fears that, after having associated the rose
flower with a particular word for many ages, the flower called by any
other name will have a different appeal to mankind. Some one has said
that syllables govern the world, In fact the power of words is marvellous.
There are a hundred definitions of the word ‘liberty’. Each man has
his own conception of liberty. Yet history tells us that the magic of
that word has been the cause of gigantic world-movements and of
dreadful wars. Language wields really a potent influence over us. For
man is a social animal. And he is in his element when in the society of
others. To satisfy his social instinct therefore he should be able to
express his thoughts and féelings and emotions to others. He should
give and receive sympathy. All this is possible only by means of langu-
age which is the instrument of expression for mental ideas. Without
language therefore no communion is possible between human beings,
and in the absence of such intercourse we will have to live and die as
brutes. It is language that keeps us above the level of animals by
making it possible for us to have a continuous exchange of ideas.

But if the origin and the development of language are very
interesting phenomena, the diversity of languages on earth is no less
intercsting. Perhaps a comman language for all the world would have

_resulted in a greater measure of unity in the world. Perhaps it would

have led to a better understanding of the fundamental oneness of diffe-
rent races of mankind. But there is the other side to the picture. A dull
uniformity will be very wearisome. Unity in diversity is the plan of
creation. A monotoncus sameness is never very healthy, nor is it beauti-
ful. It is therefore better as it is, better that there are numerous langu-

_ages among mankind. Even in the same language there are very many

diaiects. The Scotchman’s English is scarcely intelligent to a Kentish

L
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i:clrmer, and tf.le western Tamilians cannot suppress a smile when they
(;ivtzn“fz tk;fc (c:hzltllect .of their sout.hern brethren and contrast it with their
o yto Suci>t f}?uzal speech \\.nth its licentious mutilation of words and
) ,1 o e pf)tent passion of economy in human speech. Still
multiplicity of dialects is not without its brighter aspect. Too
hmuc.h of colloquialisation is bad for the growth of a language, bu.t it too
a:salts own uses‘fc?r society. Lang.u.a.ge is a great unifying factor. Just
commo'n religion, a common civilisation, a common history, and a
common pride in being the inheritors of an identical literature are
nstrumental in keeping together a group of men through the bonds of
a mutual f;ympathy and affection, so too the possessidh of a common
!anguagc 1s a powerful bond of union between men. Every sane man
Is naturally pr.oud of his own tongue, at any rate he should be proud of
1t.. Even to §t1ck to one’s own particular dialect is not bad after all. It
will be a pitiable sight indeed to see all our poor peasants and farmers
renounce thc?ir own rugged modes of speech and their queer yet effcctiv;:
expressions in favour of the literary way of speaking, Even in England
where school boys and girls are taught the perfect pronuncia;iogn( of
words th'rough the medium of the British Broadcasting Corporation all
(.io not.v1ew with pleasure the possibility of the local dialects disappear-
ing entircly.  Just as amidst a forcign nation the immigrants from a
dxs.tz.mt country come together, drawn by their own distinctive charac-
teritics, so too the speakers of a dialect have a silent sympathy towards

onec another. /
ter. In almost every department of human activity language s
thus an all-powerful factor. T

In India we do not suffer from the misfortune of having only one

language. We are in the other cxtreme and suffer from a plurality of

languages ic 1a 1
guages and dialects. Of course India is a big continent and it has

he ‘ . .
1ad such a chequered history that it is not surprising that there flourish

on her bosom hundreds of dialects. We have had it pointed out to us

;::(t’l::eof tIltle many cbauses 'for our disunion is the absence of a common
Ev:ry )r.OVin c:;lnn‘o.t e dem?d .that there is some truth in the remark.
s icts aSce bﬂb }‘ts own'dlstmct.tongue and sub-tongues. This cer-
common aen )lz; g.n(lier against free inter-provincial discourse among the
T ple, hindering even the free ﬂoxv of trade. But as in so
’ﬂmy ther respects, the position of India in the matter of languages is
rdalrl:ill’(lll;indi;dx:tnsl do.speak a.nlulti}u‘de c.)f languages, but still India
by hoosiots of dif?erfl unity of being. This big continent, though divided
o tho Loy recrilt languages and creeds, is still one, The dwellers
. bmth;rs bgl;?ns'”may not und'erstand the language of their
T ern b ’f ; d.Stl they feel an instinctive sympathy with them.

p ns of Indians wherever they be are the same. Thus in spite

\\
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of the great diversity of languages India has managed to remain un-
broken. However, the possession of a common language, a lingua
franca, will intensify this unity. India therefore needs a common inter-
provincial language. She ought to have had it long ago. Historical
factors however stood in the way. Of course the possession of a variety
of dialects has contributed its own share to the richness of India’s
civilisation. It has given her more than one literature of which she can
legitimately be proud. There is the ancient Tamil literature with a
glorious past; there is the Bengali literature which has developed enor-
mously in recent times. There are several other Dravidian and Aryan
languages, each boasting of talented authors and poets, great works of
art and epics. There is nothing to prevent a Tamilian from being proud
of a Bengali Tagore, or a northerner from enjoying the beauties of a
sonthern Bharati. While therefore we need not regret the existence of
many languages, we ought to feel ashamed of the absence of a common
national tongue. The question of a national language for us has been
of late discussed threadbare. There are differences of opinion, because
of the extraordinary conditions here. There is a school of thought
which says that, facts being as they are, English alone can and should
be India’s national language. There are others who say that a foreign
language should never be made our lingua franca. There are still others
who feel that any attempt to have a common language for this big conti-
nent of a dozen and more provinces will lead to the deterioration of the
provincial vernaculars.

Let us first review the position of English in India. By a series
ot accidental factors, English has come to occupy a prominent place in
our society. It is the language of government, of the legislatures, of
public bodies, of commercial organisations, of the educated higher
classes. Itis the language of inter-provincial intercourse, of news-
papers and of cultural magazines. A knowledge of English has come
to be considered as the indispensable qualification for good citizenship,
as the hallmark of culture. We who are English educated feel uncom-
fortable in the company of those who know only the vernaculars. We
know more about the great masters of English literature than about the
Titans of our own mother literature. The Indian’s mastery of the English
language and his proficiency in the English literature have evoked the
admiration of Englishmen themselves. We have amidst us silver-
tongued orators ir English, gentlemen who speak a flawless English,
and poets writing in English, in whose productions and delivery, as one
critic has remarked, there is nothing to suggest they are not English-
born. But with all this the English language can never be the common
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language of India. We will have to reject it even on grounds of senti-
ment. There is nothing more disgraceful, nothing more disastrous for
the dignity and solidarity of a nation than the wooing of a foreign
tongue. No matter however grand it is, however wide-spread, aforeign
tongue can never cease to be foreign. It cannot be racy of the soil.
It will ever remain alien and aloof. We will be miserable patriots if
We are content to receive an alien tongue in our midst and to give it
honours greater than those we give for our own native tongues. It
would only mean that either we are traitors devoid of national self-
respect or that our heritage is so poor indeed that we cannot, get on
without the help of an imported tongue. On the very grounds of patrio-
tic sentiment, we cannot allow English to usurp the throne of being
India’s national language. Those who argue in favour of English being
made our common tongue have their stock arguments. They point out
that English having come to occupy its present position, cannot be
ousted so easily. The past cannot be unmade, they say, and we must
have the consequences of Macaulay’s fateful step. But to these critics
the only reply is that if the small past of a century and half of the
dominance of English language cannot be unmade, the still greater past
of centuries of Indian history cannot be unmade at all. The smaller
must submit to the greater, Again itis a superstition to think that
English is permanently wedded to the whole of the Indian nation. We
who are ornamented with university diplomas are apt to look at the
world through our own eycs.  We do not realise that the vast masscs
of the Indian continent are getting on without even an
with the English alphabet, that in spite of their ignorance of English
they have a solid goodness and worth and all the graces of the soul
that go to make up a cultured human being. Those who fancy that
English can become the language of the masses do not take into account
the utter impossibility of driving home a foreign tongue into millions of
Indian families and making it grow there. History does not show us
one instance of a people having ever chosen a foreign language as their
Own national tongue. 'What no nation, ancient or modern, eastern or
western, has done, we may well despair of doing. The French and the
German people will never consent to give greater dominance to an alien
tongue. S0 too we cannot, consistent with our national self-respect
and with the necessity for our self-preservation, a

for our maintaining intact our heritage,
to an alien language.

acquaintance

nd the imperative need
agree to give the pride of place

If English cannot become the lingua franca of India, what langu-
age can take that place? Everyone must concede that the fortune of
being crowned as the national language of the Indian continent belongs
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by right to Hindi. It is too late in the day to dispute thal: ila:fr!}'ng;zcsl:
is the one language that is understood by the greatest numbe of Indians,
and the minority who do not lgn?w :ll?a; ttong;]riom;s:naiie ;Zn;lmges v
the majority. Moreover, Hindi is allied to a I the languages o
India, and as such it is not very difficult to. msjls.ter 1t.' lo the
, ivities in present day India, Hindi is rapidly spreading
rSe::;C(;ﬁfiiZ‘,;t;nd a large number of Sou‘.d? Indians have.a.lreatdy ]n;i:te;;
ed the language. The universal recognition .of the leg'ltlr?a eofp ace
Hindi is also seen in its having been included in the curriculum ths Arya[;
Of course the Dravidian languages being far rfamoved fror.n ef Ayat
ones and the Hindi script being the Devanagari, the mastesrmgtholndians.
nvolves a greater amount of time and' ijO\lblg to us, .outhe foaling
But we must cheerfully submit to the initial dlﬂicultlc.zs, in
that the learning of Hindi is a duty we owe to the nation.

(To be concluded.)

Presidential Address.

(Extracts from the Address delivered at the Mangalore CoHege
Day Celebrations.)

By BeEguM MIR AMIRUDDIN, B.A. (HONS.)

To-day we have met here in this fine buildingto celebr);t:t:rhe;[;;:l);
occasion—an occasion when the childret.l of this ..AI.mea ;n for have
gathered round her with friends and well-wishers tc? rt:;]:ll)ti:t e ally
over her achievements during the past year.d Thlxrsit s Collegs i
foregathering contributes much to the comrade spi I.ts T ] fcure
not mere brick nor mortar, nor books nor lessong X S alities
consists not in its building and equipment?, bu.t in ;l.ma thzy one o
When people come together on an. occasion llkfe' td‘:;ﬁps Y L drewing
opportunity of renewing old acquaintances and rtllen e guishod. pet.
inspiration from the Principal, Professiors and other guished per
mixplrt?)at may be present. To-day this Alma Mater of h'unt ;e Tight "
sons . o

~ ents shines in an effulgence of hex: own,
::)}ll(: ;lnoiizivsv rzt::rd of work that she has done during the past years.

I have heard with deep interest the report of last ycar’sd act:;ixttilzi
of this institution, which shows that on the bfed-rock of slounthir; fiion
the achievements have been solid, and I heartily congratu ;tei i

d the prize-winners on the laure
1 and the staff on the results an e p :
fk?ey have won. The report of the Principal shows that the aim that

this College has set before itself is to provide boys end girls with a



60 THE INDIAN EDUCATOR

grooves and take chances and be ready
Youth, if it is not anaemic or fossilized,
thought and action. The spirit of
spirit of joy, buoyancy, and explor
that should be always kept presery
the progress of every country’s civi

to do anything worth doing.
will always be adventurous in
youth which is synonymous with the
ation into realms unknown is a spirit
ed and intact, as it is a vital factor in
lization and culture.

You young men and women who have received
have acquired not only a large fund of knowledge,
ed yourselves with true culture, The very essence o

and refinement of character and a broad outlook,
dowed with educ

education I hope
but have also provid.-
f culture is excellence

. Those who are en.
ation should make a conscious effort to develop that
culture, that attitude of mind which'has bee

n so beautifully expressed
by Mathew Arnold to look at life steadily and as a whole. We should
try to have a culture representative of all that ancient Hindu and Persjan
civilization stood for, all that Islam meant at its best for a weary world,
also all that Western culture im

plies with its religious doctrines derived
from the Hebrew Prophet, and the beauty and sweetness of Greek art,
Greek philosophy, and Greek science welded into one by the organising

genius of the ancient Romans. Let us try to develop in India an atti.
tude of mind that does not move in narrow channels, but which looks
upon the broad world with tolerance that is born of understanding. Let
us make a conscious effort to cultivate 2 liberal outlook and purge our-
selves of the feeling that we are membets of a particular caste or
commun ty. We should all realise that apart from the field of relation-
ship between Man and his Maker, there is a vast field of common ente-
prise, common enjoyment, an ] co-operation from which religious and
sectarian polemics that divide us must be rigorously excluded. It ig the
supreme quality of genuine breadth of vision that we in this country
have to cultivate with great assiduity. The hope of the future rests on
you, young men and women who are in the spring-tide of life; and it is
my carnest praver that endowed with the high training and inspiraticn
that you have received in this College you will prove a beacon, a shin.
ing light, and a guide to your fellow-citizens.

History & Literature.
By Mr. S. C. SINHA, M.A,, DIP. ED.

(Concluded from Vol. XI No. 12.)

e 3]

i i ct of
In our last article we have dealt with the t'heore.tlcal{ i;;;e e
the problem. Now we propose to touch the practlcalkmdetge recgptive
tion—how best can the history-teacher help to awaken
imagination of the students?

i i asil

Children are by nature emotional, and thmfs e:;gz;onra:i;bo“):’
appeal to their tender hearts. They lo.ve to scan the g e e at the
;i;)ten to the soft murmur of the sparkling .brook, gla'zedoured oots on
flitting butterfly, eager to catch it and see 1f'th<‘3 multi-c . ,d ot
its tiny wi be rubbed out! The whxstlmg west win oy ot
bear apy mes Caz for them, but it nevertheless inspires them wi e
- imy 1'nZisaif Nature. If the furious gale strikes -terror 1r::0 tie
;Zvefrljts,n;giebeﬁmy calm that follows it surely opens their eyes
softer aspect of Nature. . .

The history-teacher has to take advan.tage};)f t.hxs :;tb?:;;sarig,
of the students, and make the best use of it. e 1§d i
required to create the so-called poetic atmosphirs :1011 O eation.
strive to kindle in their mind what may be .dll’ll E; hif o e e
1f, however, he can do this witho;F l?l'stl:rg;:;{’;c:)l?qul;e e o however:

: y' an .

\'Nm haYe :ii oor}eh?rf Y?S tjj:t“;ﬁehtoone;i erlxdeavour to creat.e in thin; z:n fatrll:;){r,
1: ;23: '“: taste for’literature, and thereby to .thr.ow. mt:n l; ;)d e
latent ’love for all that is lovely, noble and majestic 1n 1

i i i which
This can be done by co-relating hlst?:i};yflth'rt;ef}?;siz’i e
c .
o ety a!:rl'lxoftfeezztz[)Sep:zt’:;:nocffht;r:;zgalish-teacher{ suitablefeétra(c::lss,
o C'Ollec't, ot bearing on his subject-matter, from the works o at_rr;ed
h_a"mg d“echt These collections will then have. to be systema elduré
htidrary allltteodr Sv.vith the lessons he proposes to dellver: This pr(:lcue re
Zl; psjt;;j:g historical facts, events and characters will, we ven
suggest, have a double effect on the class. e tae ol
Let us illustrate what we mean. When‘ we have to1 fe e .
b he important role Joan of Arc played in th.e Battt? o O
et us ot fthe following extracts to the class, introducing the "
Eiurser?lzslin «“Well, boys, that's what an historian says about the
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Maid of Orlear.xs. We shall now see how Shakespeare has represented
her. I‘am going to put before you two extracts from one of his famous
Wo.rl.<s in which she is pictured from two different points of vi

British and the French. Here you are!” viewthe

“Puccelle, that witch, that damned sorceress,
Hath wrought this hellish mischief unawares,
That hardly we esoaped the pride of France".

Henry VI. Act IIT, Se. II.

Such is she from the British poi 1 i
point of view. The foll i
the French point of view: prine fines reveal

“In memory of her when she is dead,

Her asheg, in an urn more precious

Than the rich-jewel’'d coffer of Darius,
Transported shall be at high festivals

Before the kings and queens of France.

No longer on Saint Denis will we cry,

But Joan la Puccelle shall be France’s saint”.

Henry VI. Act II, Se. 1.

After the class have understood it with the aid of the teacher one or
two questions of the following type may be asked with profit: ,

Why is she damned as a witch by the British ?
Does she deserve the epithet ?

What is the hellish mischief referred to here 7
Why is she hailed as France’s saint ?

Here is a quotation from Byron’s Age of Bronze. After a talk
on Napoleon’s character, his ambitious dreams, his success and failure
’

it may, perhaps, help the class, and make th .
. . s ’ € leSSon int .
umpressive. - eresting and

“Who born no king made millions draw his car,

Whose game was empires, and whose stakes were thrones;
Whose table earth; whose dice were human bones”

We may pertinently ask the following historical questions: What
hfstorlcal character is referréd to here? Is the estimate made here of
his character true and just? Are the facts mentioned here historically
borne. out? From the point of view of literature, we may ask the class
to strip Pare;the metaphor, and reconcile the statements italicized with
purely historical facts. This will be a nice mental exercise as it will
make them think, and compel them to analyse the mind of the author,

\
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and probe into his statement. Let them exercise their mind as hard as
they can, and endeavour to realize how even the dry, matter-of-fact
historical truths can be woven into a melodious song by the jugglery of
well-chosen and significant words and phrases.

Each such extract should be punctuated with apt questions to
answer which the students will have to ransack and revive their previous
knowledge, and compare historical facts with the statement of the
author from whose work such passages are quoted. If the students
have really appreciated the character of Napoleon, it will not be bard
for them to appreciate the literary beauty of the fine poetic estimate of
one of the strongest passions of his life woven into so fine poetry in the
line—whose dice were human bones!

DUKE OF WELLINGTON.

“Who never sold the truth to serve the hour;
Nor paltered with Tternal God for power;
Who let the turbid streams of rumour flow
Thro’ either babbling world of high and low;
Whose life was work, whose language rife
With rugged maxims hewn {rom life”.
Tennyson—Ode on the Death (1852)
of the Duke of Wellington.

What idea do you gather from the above piece, of Wellingtonas a man’
Bring it out clearly, and balance it historically. Is the estimate of the
poct correct? Illustrate your answer with historical incidents.

KING JOHN.

e that same purpose-changer, that sly devil,

That broker, that atill breaks the pate of faith,

That daily break-row, he that wins of all,

Of kings, of beggars, old men, young men, maids”.
Sha.kespeare—King John. Act II, Se. L.

Do you justify the epithets used against King John? What historical
events will you advance in support of your argument?

NAPOLEON’S FAREWELL.

“Farewell to thee, France! when thy diadem crowned me,
[ made thee the gem and the wonder of earth,—
But thy weakness decrees I should leave as I found thee,

Decayed in thy glory, and sunk in thy worth”.
—Byron,
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Is the poet justified in putting this sigh of lament in Napoleon's lips?

Is the assertion made in the italicised line true of the hero? Amend or
justify it historically.

How far is the following remark true of Cromwell?
““Guided by faith and matchless fortitude,
To peace and truth thy glorious way hagt ploughed”,

—Milton's Sonnet on Cromwell.
Is the estimate of Alexander the Great made in

the following extract
accurate? To which of his traits the poet gives

prominence here?
“Soothed with the sound, the king grew vain;

Fought all his battles o’er again;

And thrice he routed all his foes, and thrice he slew the slain”,

—Dryden. Alexander’s Feast,

General Lee in his Eulogy on Washington speaks of George Washington
as “‘first in war, first in peace, and first in the hearts of his countrymen”.
Do you agree with the poet? Why was he loved by his people?

Macaulay calls George II “a bad son and worse father, an un-
faithful husband, au ungraceful lover”. Does he deserve the invectives?
Is the statement within strict historical bound ?

Henry VI thus muses on his own lenity:
“I have not stopped mine ears to their demands,
Nor posted off their suits with slow delays;
My pity hath been balm to their wounds,
My wmildness hath allayed their swelling griefs,
My mercy dried their water-flowing tears.”

Can he be excused for this self-laudation? Does the extract give any
clue to his relation with the people?

Cardinal Wolsey meditating on the vicissitudes of life laments as
follows:
"I have ventured,

Like little wanton boys that swim on bladders,
This many summers in a sea of glory;

But far beyond my depth; my high-blown pride
At length broke under me: and now has left me,
Weary, and old with servioe, to the merey

Of a rude stream. that must for ever hide me."

Shakespeare—Henry VIII.

y? Do you justify it historically? Did
What's the historical basis of the state-

- Is the lament becoming of Wolse
he really go ‘beyond his depth’?
ment ‘high-blown pride’?
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In estimating the character of great historical “per'sonalitie‘:s,
relevant quotations from their speeches and writings may profitably be

- put before the class. We may even ask the students to estimate the

character of great heroes from such speeches. Let us, for examhple,
quote the following sayings of Napoleon to the class, and let them
deduce their own conclusions about his character:

‘It may happen to me to lose battles, but no one shall ever see
ne lose minutes either by overconfidence or by sloth’. '

‘Invested with the national authority, strong in justice and law, ’I
shall not hesitate to enforce the requisitions of humanity and honour’.

‘We wi make war as generous foes’ -

‘;lz :‘nll]]lsf rrlmlgt fear death; vfhen soldiers brave death, they drive

im i ’s ranks’.

i mt(‘)V:f}:)euz?izr?zﬂsicrtdezn honour are incurable. The moral effect of
this catastrophe will be terrible’.

“What do you mean by Fate? Politics are Fate?’

Passages of this type, if judiciously selected, will makethelesson
interesting, and pique the curiosity of the class to know am? leefm si)r?{::
thing more about the character from sources other than their .tl?y e "
books. In this way we can not only enliven the lessons, but in use in
our students a love for literary appreciation. This method .of -lmlfmg
history with literature will enable them to have incid(.entall.y. an mklu{g mfﬁ
the minds of great authors of different ages and nationalities. 'I"hls 'WII
also acquaint them with the views of great men on important hxstonc;
events, and personages. Readings from famous authors.of.ten help t Pi
teacher to catch the fancy of the class, and exciting their interest, zea
and, above all, curiosity, relieve the boredom which not unofter-x vitiates
the atmosphere of the history class.

7. " Many ifiportant historical incidents, events and 'cha.r‘af:tc'erfs llllaVE
been woven inta'fine poetry.. ‘We have just to take §ome ‘P;Elms,‘ w ic
will be well rewarded, to select: appropriate, historit{ally lltergry Feces
to embellish our lessons, and thereby to sweeten t.hb dry bqpes o.f hlstorz
for our young friends. An apt quotation at fhe"nght place, tx.me an
occasion will, not only make the lesson illummgtmg, but. e.ffectwe,1 im.
pressive and fruitful, It will also aid retention by intensifying, pro 9ng-
ing and repeating the impression to be remembered.

There is another good mental exercise for the class. Q'r'eat
literary authors, who have dealt with historical fact.s, cbaracters anq
incidents, do pot always have strict regard for historical a.ccurlacy.
There are at times lapses and anachronism. in th.eir won'.ks, affectmg}txme.:,
place and persons. Such divergencies are inevitable in any dramatic
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treatment of history. What we think of as a single ‘historical event’ is
to quot'e H.erford, commonly made up of a crowd of minor incidents'
happening in different places and on different days. The dramatist
concentrates them into a single continuous act.

. We may present to our students carefully chosen extracts con.
cerning a particular phase of our lesson; and require them to note all
such inaccuracies. While testing their knowledge of history, it will
enable them to have a glimpse at the mind of the author; and p,erchance
lure them to gauge the depth of his imagination. It will, ;)erhaps delight
them to know why the author, who is quoted, sacrificed histori’cal gc-
curacy to dramatic truth, and suffered his imagination to create imagi
n'atxve characters, and interweave their fortunes with those of)the histgo:
r.xcal personages of the Play. The class will have gone a long way to
literary appreciation if they realise that not without a purpose are new
touches and incidents and characters invented. We shall deem our
efforts amply rewarded if we have been able to stir in them some thrill
f’f surprise and quickened interest in the course of events, Philosoph
1s born of curiosity; and curiosity is the root of all knowledge. o

S—————

Literary Education versus Technical
Education.

—_——

By MRr. Hari Papa BANERJEE, M.A,, B.T.

. .Now-a-days literary education imparted in schools and colleges
in India has been subjected to merciless criticism and is made fhe
scape-goat of all the evils of the world—social, moral, econemic and
political.  Literary education is made responsible for 'the huge arm
of the unemployed in the country. The Government look aslfance a);
the educational institutions which are supposed to be the hot-bed of
the political unrest now prevailing in the country.

But really what has education done? Its crime is that it has
made the nation self-conscious. The people are now making a persis
tent demand for political emancipation in no uncertain termgs. Ffjdusc];x:
tion has opene:d to them the world of knowledge and imaginatit;n
thoughts and ideas. The youths of the country visit forgign lands tc;

enlarge their bounds of love In shor .
. ) ¢ ed
very outlook of the people, education ha}s’ Gifanged the
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But the time has come to take stock of the effect—good, bad or
indifferent—produced by educational institutions, so that we may be
in a position to introduce necessary changes in the light of experience
gained so far. We have now been called upon to pronounce judgment
upon the work done in the field of education. Can we do away with
merely literary education divorced from technical education? Laymen
who educate their sons are easily persuaded to believe that because
their sons can no longer secure lucrative jobs in Govt. offices or else-
where, the gates of the schools and colleges should be closed forthwith.
Their reasoning presupposes that schools and colleges exist to manu-
facture prospective clerks, lawyers, teachers, physicians and engineers;
and because they are no longer required in as large a number as
formerly, literary educafion and for the matter of that, education
itself which equips men for the learned professions is superfluous.
The educational policy of Lord Macaulay and the early administrators
of India is responsible for this mentality of our country. A graduate
thinks that his life is not worth a penny if he is unable to secure any
employment. The consequent despair has cost many valuable lives.
Much water has flown down the Ganges since the early administrators
formulated their educational policy. They required clerks and so establi-
shed zilla shools which were to serve as models to private enterprises.
But the state of things is non-existent now and a new policy is required.

What do we find, if we examine the educational needs of the
country? The last census reveals an appalling state of illiteracy
among the teeming millions of India. How can the country which
has ninety-three per cent of its people illiterate claim equality with
those in which almost cent per cent are literate? This problem has
baffled all solution and there is little chance in near future. Unless
and until this blot on the fair name of India is removed, all her political
and economic aspirations will remain dreams. Every man and woman
can claim at least a smattering of Three R’s and for this the need of
free compulsory Primary Education is urgent.

On the other side of the shield, the pitiable condition of the
unemployed deserves the sympathy of all. The press and the platform
are resonant with the demand for a change in the educational policy
and system of the country.

The recent convocation addresses of the different Universities
of India have touched upon the vital problem of unemployment among
the alumni and suggested the solution in their own ways. Some
advocate a vocational bent to the present system of education. The
Government of Bengal have decided upon the diminution of the number
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of H. E. Schools in the province. The Government are evidently led to
take this step from the political consideration. It is an undeniable fact
the anarchists and terrorists find easy recruits among the educated un-
employed. On the other hand the guardians of boys educate their wards
half-heartedly, because they are almost sure that their wards will swell
the ranks of the unemployed aftes the completion of their education.

There is no denying the fact that education worth the name
should equip tbe learner for complete living. It should make hir;x a
useful and happy citizen. But the pinch of hunger—the drive t
struggle for existence—must be satisfied. We cannot forget the trut?l
that man is the combination of animality and rationality—he is th;:
combination of body and soul. We can ignore one and over-esti
'the other to the detriment of both. We must eat to live and ti’xz ‘::a:e
is morallly bound to provide us means to earn our bread. The avemill .
of carning bread in an agricultural country like India are few, while tlifsz

western educatlon and ClVIIIZathIl ha‘r(: ll)llltlplled our v all'S a“(l ra ]S(’(l
« . v :

The issue has been more complicated by the fact that the man
ma;l:e;:ellvgd even a smat'terif)g of education in our country censi-
i to(be? abour b?neath h.IS dignity. Dignity of labour is a lesson

earnt by him. It is, however, expected that as education be-

comes wide~spread nd univ h
a versal, the i i i P

y i , perverted notion will. dis p

1t has done n vthe western countries, wppen %
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beasi Ha\fmg.wewed the problem from all standpoints and in all its
oearings, we are at last forced to the questions: Is education to b
lbmpa;ted m such a way that it will enable th i
ar:‘;afaltdﬁzz?thcsiztcl)glst;nd f:ollegfes ;o be converted into workshops
¢ aim of education be to produce skilled

carpenters, weavers, farmers, tailors and smiths’ Or shlz)uld education
: : . . ) cation
ii:oitiair:dquncc;ng poets, writers, thinkers, orators, artists, philosophers,
Robans I\;ath statesmen/! Po the society pay more respect to a
'Mahatmaji o OPS adlamshedjl Tata? Do we show more honour to a
oAl an; i or f? We‘ cannot o.f course, ignore the utility of
oo and iron oundries. But ancient India could produce savants
ges without the help of motor cars and modern machineries. John

Bright condemned iversi

: the university education in :

H as mu i
provide bread to the graduates. rch as it failed to

e recipient to earn his

. But bread-caming cannot and should not be the object of edu-
u;e ,On. lc sc ools and ;olleges may be called vocational in so far as
y are training grounds for future lawyers, engineers and mechanics

LITERARY VS. TECHNICAL EDUCATION 69

The schools and eolleges cater to a disti‘n_ét need of the society and
cannot be replaced by vocational education.

We do not ignore the importance of vocational schools—everything
in the world has its utility but for God’s sake, do not drag the goddess
of learning into the smoke and din of factories. The two kinds of
schools, vocational and literary, should be kept strictly separate and
one should not be allowed to trespass upon the field of the other.
There are thousands and oné way of earning bread but bread-earning
and pursuit of knowledge are ill-chosen companions. Man is made of
body and soul. An ideal system of education should aim at the har-
monious development of both. Bread-earning is one of the primitive
drives and instincts for self-preservation or for the preservation of the
physical existence. Whether we will it or not, we must satisfy our
appetite. Such is not the case with the spiritual needs. There is no
inner drive to attain moral excellence, to cultivate benevolence and
other altruistic activities. It has been admitted in all countries of the
world that education is a powerful aid to spiritual development.

In order to develop our latent powers, we have to read exten-
sively and think deeply. We have to be acquainted with the thoughts
and ideas of the great men to whom the world is indebted for what it is
today. The great thinkers and philosophers supply the mental food.
We have to take it and digest it for spiritual nourishment. ~As we have
to take food for the physical development, are we under the necessity of
acquiring language habits in order to develop our mental faculties.
Hence this great arrangemwent of a net-work of schools and colleges
throughout every civilized country. These schools and colleges cater
to the spiritual needs of the naticn. They are indispensable in the body
politic, tkough they may appear to be mere decorations and ornaments.
But these institutions are the very foundation of the society and orderly
government. The value of discipline derived from them is very great.

Let us examine the subjects that are taught in schools and colleges,
The vernacular, a foreign language, Mathematics, History, Classical

‘language, Science etc. are the subjects which are taught in schools and

colleges. Language ability is at the root of all knowledge, whether
receptive or expressive, Intelligence tests which are being so extensively
used in Europe and America now-a-days, have conclusively proved that
those who excel in a language i.e., in writing and speaking it, have
superior intellect while those who have imperfect mastery over a langu-
age are mentally deficient. The expression of a thought or idea in a
clear, exact, and definite manner is not an insignificant achievement on
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for entrance in the subordinate services which attract the
largest number of our young men would, the Committee hopes,
prevent wastage at the Universities by drawing them into
service soon after the Secondary school course. The rules re-
garding the age of retirement should be rigorously enforced so
that young men might have a chance and the Committee is

against any extension being granted.

The agricultural institutes come in for a good deal of
attention as also agriculture as a profession. Here again the
value of practical training is urged. Subsidiary industries must
for their improvement get men trained adequately and financed
or subsidised for such industries. Dairy-farming and the
employment of educated men as farm and estate managers
with the co-operatlon of zamindars would be beneficial.

As regards industries, a detailed industrial and economic
survey should be undertaken, accompanied by the establish-
ment of industrial research workshops located at different
university centres or industrial areas. The supply of cheap
electricity for small industries in the starting of which the
Government should help young men on a well-laid-out plan
and the carrying out of the recommendations of the Industries
Reorganisation Committee are stressed by the Committee.
Assistance might be given to private industrialists on the
distinct understanding that they take in qualified men. As for
marketing cottage products, expert advice should be made

always available.

The Committee then passes on to consider how best to
organise marketing and recommends the starting of co-operative
stores employing educated men with proper training in sales-
manship and the linking of the purchaser with the manufactu-
rer to the benefit of both. A limited financing and marketing
company for the province should, in the opinion of the
Committee, be organised to finance and secure employment to
educated men. The internal trade of the country should be
helped by a well-devised system of Railway freight rates and
an efficient publicity branch, helping commerce with necessary
information.

In recognition of the growing demand for vocational and
industrial education, the Committee would have the education-
a1 machinery recast so as to give proper training and bias in
earlier stages. The appointment of regional vocational
guidance authorities should watch and guide the growth of
industries keeping them in contact with educational institutions.
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1. International Education Revi

eview: Iidi
Paul Monroe, Published from Berlin SW 68 si;t‘:?;)y Alfred Baeumler and
cription: 12 RM. ’ 03 a year,

'The International Education Review is a bi-monthl
Z};iif:::a;cee o: an Alllnencu.n 'and a German Editor in co-opeia:(i)sg u::iz(:)uzng
sutlons R;)nros u;g “couu.trleg. (?outributions are in Lnglish, German and
o Of.inter tnbs rlf: y scientifie lines, the journal presents educational prob-
o est bearing on .researc'h. It aims at playing the role of i tp .
a or:gan for the promotion of intellectual and spiritual ing, s
a8 such it will be of value to educationists all over the wzrlgndersmudmgl»and

2. India in the World: B
& Co., Ltd 1935, Price: As. 6,

.This is a text-book compiled in conformit
on ?ndm, by an experienced teacher of Geograph
India, general principles of World Geogruphy
:Isrllf ﬁn(;i a pl:acebm the book. The treatment of the subject is simple and

ar. Caie has been taken to present abstract topics in a homely manner

Skebch-maps and diagrams are i io w
in profum i 'OVe V i i
ot " f bho s J N b and will prove aluable aids in the
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y Eva D. Birdseye: Published by Maemillan

y with an improved syllabus
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and suggestions for practical
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3. Higher School Geometry: By L. Crosland. Macmillan & Co., Ltd.,
London. DPrice: 6 sh.

This gives a course in Advanced Geometry suited to the Higher School
Certificate syllabuses in British schools and also useful to our University stu-
dents. The contents comprise an elewentary treatment of the analytical
geometry of the st. line, oircle and conic sections, some of the properties of
the triangle and the circle treated by the methods of pure geometry, and a
development of the prineipal properties of the Conies, among other things.
The arrangement of the subject matter and the method of treatment reveal
some novel features which will be appreciated. Simple numerical and advanced
oxereises gathered from examination papers have been added. The  printing
and get-up are very good.

4 A Junior Course of Analysis: (with supplementary examples in
Latin & French). By B. J. Pendlebury. Maemillan & Co., Ltd. Price: 2 sh.

This is a practical grammar on original lines suited to the ueeds of the
lower forms. It is primarily a study of the structure of sentences in English.
Young readers will have n clear grasp of the fundamentals of English grammar
and the significance of grammatical terminology, by studying this valuable
book. The chapters dealing with the differences in the vredicates of being
and those of doing, the method of urderstanding the chiel functions of words,
the different kinds of sentences and their analysis, to mention only a few, are
highly comprehensive and instructive. Youngsters will be henefited by the
appendices on tenses relating to active and passive voices and on the plural
forms of nouns. We commend the use of this book to all desirous of having a

decent grounding in the subject.
5 swg Ces sfsfid Apsepsan for Class V. Maemillan & Co,,

Ltd., Madras. Price: As. § (1935).

Young readers are introduced here to a shert sketch of eminent person-
ages in Indian History from the earliest to the modern period down to King
George, Written in simple Tamil aud illustrated with apt pictures, the stories
make interesting reading. The first lesson gives an account of our country
and the last, of our Government, :

6. General Science (in Tamil) for Form I: By K 8. Ramachandra
Ayyar, B.A,, L.T, Senior Soience Master, Town High School, Kumbakonam.

Price: As. 7.

The enterprising author whe has brough
the higher forms in English bas added one more to the series by this Tamil
publication for Form L. Counforming to the latest syl.labus, he has treated the
topics in forty nine short lessons, illustrated with suitable diagrams, and in
simple Tamil. English equivalents have been given side by side with vernacular
terms wherever necessary, and useful questions added at the end of each

chapter. The contents are concise and to the point,

t out useful Secience books for
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addition to this we have in stock all the country herbs and other modicinal
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1t is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the markei.
Besides, we could convince patients of the economic vulue of adopting the
holy and antique-oriental system of treatinent for which we have special
facilities in the collection of herbacious medicines:

And hence it is possible
to sell medicines at such low rates.
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A NEW SERIES OF TEXT-BOOKS FOR THE TEACHING OF ENGLISH TO
BEGINNERS IN INDIA.

THE NEW ERA ENGLISH READERS

PRIMERS FIRST & SECOND & BOOKS I, II & 111
Annas 0-5-0 060 080 0-100 and 0-12.0 respectively
H. CHAMPION, M.A., 1.E.S. (Three Books)
Dr. JAMES H. COUSINS, b. LT, (Two Books)

M. S. SUNDARESWARAN, wm.a., L.T.
By and
A. S. VENKATARAMAN, 5.A., L.T.
Highly spoken of by eminent educationists and are in use in schools
throughout this Presidency and a portion of Bombay Presidency

Edited by {

These five books have been brought out at an enormous cost and
time after judicious thinking and consultation. The books have been
tested in many institutions and found to satisfy the needs of Indian
children reading English upto eighth standard.

Some of the more noteworthy features require to be mentioned
here. There is a progressive scheme consisting of words and phrases,
real language units. Besides, due attention to grammar is 1.mparted.
There is a grammatical bias underlying each lesson. It is obvious that
grammar in the early stages cannot be formal and must be largely an
essential part of language acquisition. This principle has been recognis-
ed in a large degrec. At the same time, one will be attracted by the
questions and exercises at the end of each lesson. They are meant to
assist the children in acquiring a real command of the linguistics.

Schools where the readers are in use vouchsafe to their merits as
superior to other readers, in that the lessons are careff_llly graded,
intermingled with dialogues, giving prominence to Indian life and
scenery. The editors have suggested that vernacular should be used

wherever necessary. We are sure that at the very perusal of the readers
every teacher will pronounce them to be good.

Lessons are profusely illustrated appropriately to the subiect
matter of the lessons. Every book contains a ¢ricolour plate of an im.
portant lesson.

We request the teaching public to make an experiment on our
Readers, and it will be to their best advantage.

Specimen Copies will be supplied on application from Heads of Institutions.

B. G. PAUL & CO.,,

EDUCATIONAL PUBLISHERS,

12, FRANCIS JOSEPH STREET, MADRAS.
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(IN EXGLISH) A Magnzine of Liberal Hindui-m

(Approved by the Text-Book Commitice., The Officil Orgnl'j.;;?;: .Aryn, Mata Sabha

BY MR, C, V. KRISHNASWAMI AYYAR,
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CHILDREN’S EVERYDAY SCIENCE IN TAMIL
For Forms I, 1I and Ill—cach As. 12.

By M. S. SUBRAMANIAN,

Assistant, Hindu Sccondary Scheol, Viravanaliur, S. I. Ry.

Neatly got up, conforming to the latest syllabus in General Science,
in clegant and flowing Tamil, with rare photographs, pictures and
diagrams in profusion, in bold print, highly inviting to young readers
and appreciated by eminent educationists, scholars, scientists and so

forth.

Please apply to the author.
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Japan also maintains at a high level of efficiency such advanced
research institutions as the National Research Council, the Geodetic

o . Committee, the Central Meteorclogical Obser-
Institutions of higher

Scientific Research vatory, the Observatory for the Measurement of

, Latitude, the Imperial Marine Observatory, the
Imperial Earthquake Investigation Council, the Council of Aeronautics,
the Institute of Aeronautics, the Imperial Academy of Fine Arts, the
Research Institute for Iron, and Steel and Other Metals, and the Ins-

titute for the Study of Infectious Diseases.

Special Schools are schools higher than the secondary but not
quite of university grade, giving higher education in arts and science.
' Special schools which give instruction and

Special Schools training in vocational work are called Special

Technical Schools.

The course of Special Schools extends over three vears or more.
For admission to them, completion of the course of the middle school
or the girls’ high school or possession of equal or higher scholastic
attainments is required. The course of study in schools other than
those established by Government is generally left to the discretion of
their founders or managers, though it is subject to the formal approval
of the minister of Education. =~

Large special schools do not differ substantially from universities.
Hence, there is a tendency now-a-days to convert special schools into
universities. '

Ample provision exists in Japan for the training of elementary,
secondary, technical, and normal school teachers. Each prefecture is

lys1vs

‘:‘,f,i L‘ \ r‘ . ..'o '(j
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Teaining of Teachers lrequlred by law to establish and maintain at
teachers, and may bo s ea.std Ofxe 'Normal School for elementary
Ao institut'y fequwe , 1f circumstances make it necessary, to
oo Instit Glzns or the training of technical continuation school
bty £ o trail:1'emment, on the other hand, undertakes responsi-
il hioh o ing of tethers of normal schools, middle schools

gh schools, and technical schools, and maintains Higher Nor:

»

Stu i ini i
dents in training are given scholarships covering parts of

;/lfl(e)lrizzsfnsses Elthfer by the Government or by the local public bodies.
b a,S i:::em(l) t;hg students of the universities, special schools and
e be, ecome teachers receive aid from public funds or

y be exempted from the payment of fees. Further, persons with

promising careers are chosen for stud i
. ab
be better qualified for higher teaching.y road in order that they may

oot No:jmal Schools provide a regular course and may also provide
thg ) -tgra uate course. The regular course has two sections, of which
st extends over five years and admits students who have completed

Normal Schools 15 years of age (14 in the case of girls) and have
aty school o completed‘ two years’ course in a higher ele-
second is of one year?sofi?rs:tichufwa]ent scholastic attainments. The
duration for women and admit: t;;sr:e‘r‘xlssdh;f one year’s or two years’
age (16 in the ¢ ve
gitl’s high scho
The post.grad

ment

) completed 17 years of
alse of girls) and have comrpleted the middle school or
Ol course or possess equivalent academic attainments.

u ¢
have compl date course extends over one year and admits those who
pleted the regular course or possess equiv

demic attainments. alent or higher aca-

pedago'gl;ilia ;:b]ects of study in nyrmal Schools are:— Morals,
eoerach a,m ;:;meSe .language and. Chinese classics, English, history,
e econyc;m_a emaflcs, natural history, physics and chemistry, law
oot ics, agriculture or commerce, penmanship drawing and
o » music, an.d gymnastics. Of these, English and agriculture
T commerce are optional for women. Practical training in teaching is
given In the last year of the course for eight to ten weeks, y

improviljgr;?aslu Sclhools.are authorized also to organise courses for
or for train lt):a‘fr;leﬂtmg the }mowledge of elementary school teachers
e 1g chers of ordma'ry elementary schools, teachers of

g In elementary schools, and kindergarten mistresses. Normal
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Schools are required to have attached elementary schools of their own,
providing both the ordinary and the higher course, toserve as practising
schools. Normal Schools for women are required to have kinder-
gartens also, if possible. In special circumstances, however, local
governors may, with the sanction of the Minister of Education, permit
the substitution for the attached institutions of city, tawn, or village,
or private kindergartens, but such permission can be granted for only a
specified length of time.

Higher Normal Schools, Higher Normal Schools for Women,
and Special Institutes for the Training of Teachers provide training for
teachers of schools of secondary grade. The Tokyo Fine Art School
and Academy of Music provide special courses
for the training of teachers of drawing and
music for secondary schools.

Higher Normal Schools

Their entrance requirements are, generally speaking, the comple-
tion of the middle school, the girls’ high school, or the normal school
course, or possession of equivalent scholastic attainments. They make
admissions after a competitive examination. Their courses extend over
2, 3, or 4 years. Higher Normal Schools and Higher Normal Schools
for Women provide four years’ ordinary courses (including one prepara-
tory year) divided into three parts: (i) Literature. (ii) Science, and (i)
Physical Education in the case of men and Domestic Science in the

case of women.

Higher Normal Schools for men and women have a middle school
and an ordinary and higher elementary school (and also a kindergarten
in case of schools for women) attached to them as practising schools
and as fields for educational experiment and research.

Special Institutes for the Training of Teachers are provided
in connection with each of the Higher Normal Schools for men and
women for the training of teachers of middle schools, girls’ high schools
and normal schools in the different subjects of school teaching, e. g.
Japanese language and Chinese classics, English, mathematics, history,

grography, science, and domestic science.

Institutes for the training of Technical School Teachers are
attached to Government Universities and Special Schools. They have
all a three years’ course, to which are admitted those who have comple-
ted the middle or normal school course or'have completed the ordinary
elementary school course and have subsequently received instruction
for five or more years in tachnical schools.
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Institutes for the Tr
Schools are also provided
a course of one or two y
teachers of technical cont
ted the ordinary elementar
years’ instruction in a tec
school course of the s

amning of Teachers or Technical Continuatio
In almost all the prefectures. They rovidn
ears .and admit those intending to Eeco .
tnuation schools, provided they have comprlr:ae
g’nizclllool course and received five or more

al school, or have completed a technical

am

school, girls’ high school ¢ standard, or have completed the middle
been established si  OF m:)rmal school course. These institutes h

since 1911 in response to the urgent d ]esd (}ve

eman or

capable teacher
S caused = . .
education. by wide diffusion of technical continuation

Teachers of the Blind and the Deaf

Schools for the Blind and for De are trained at the Tokyo

af-mutes.

Kindergarten mistresses

Higher Normal Schools for womeare trained in Normal Schools and

110
Teachers of .
hese instituti Reformatc?nes and Schools of Correction i
§ tons by their Supervising Departments are frain-

Further
by the Goverm;]:slte?ed te.achers 'fmd officers of experience are deputed
or for special studiesrir(? tt}‘]m%tostlme, as need arises, for further trzf)inisg
Switzerlan : e LS. A., England, Germany, F
d, Austria, China, Holland, and othér countriZs’ France, Taly,

ed in t

For the improvement of

: qualificati
d'lr}f grade teachers in service tions of elementary and  secon-
‘Y

ge for sho the Central Government and the local
vacatio rt-term courses during th )
alions or at other suitable times Bt sum

w hell ¢V i I

mer or winter
t.hose attending them being paid
z.wellmg expenses or special allowan,
ificate at the end., -

Besides such Institutes for teachers

to impart a
general knowledge of
and of . wiedge of the system of .
educational admmlstra_!,iOn to those who arzleir:e[:::ary Cd_tl_catlox;
position o

direct su isi
ervis Py .
and the lri)ke. I;Eeover ll,q education, such as prefectural inspectors
. rer g
superintenden s at these institutes are secretaries, schooi

St shperintendents of )

compil : school h .

Tok[zl aIt_Ilf)rL and professors of the Tokyo Im;’egrlﬁlt;e,USl.lpen_ntendents of
yo Higher Normal School. petial University and the

Lecture Institutes are held

Lecture ; .
pose of impaifiigsﬁﬁiifegn SCh; ol Hygiene are also held for the pur-
teachers of . ge and practical training tosch ici
gymnastics, and members of local schfol ::tzzlri[z?e};sm?hs’
. e

subjects d ith i i
Jects dealt with include principles of school hygiene dentistry
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mental tests, mental fatigue, educational patho-

outlines of psychology, X .
1 children, theory and practice of physical

logy, treatment of abnorma
training, orthopaedic gymnastics, etc.
ol Directors are held, e.g., of Higher
r men and women, Technical and

and Technical Continuation Schools
m by the Department of

Lastly, Conferences of Scho
Schools, Higher Normal Schools fo
Special Schools; Fisheries Schools,
for deliberation on questions referred to the

Education.
Teachers are treated in Japan as a respectable body of public
servants, Court ranks and decorations, letters
Treatment of Teachers ¢ it etc,, are awarded to distinguished tea-

educational institutions in recognition

chers of both public and private
the Minister of Education, and the

of their services by the Emperor,
Prefectural Governors.

Pensions, family allowances, and retiring allowances are paid to
regular teachers of city, town and village element-

Pensions to Teachers ary schools, technical continuation schools, and

kindergartens.
iired by law to reserve funds for teachers’

d villages are required to pay every year
f the salaries

The perfectures are reqt
pensions, and cities, towns, an
a sum of money equal to one-hundredth of the amount ©
of regular teachers employed in their schools into their perfectural pen-
sion funds. Pensions, family allowances, etc., are paid out of the interest
and other income of thesz funds, and when the income is insufficient to
meet these charges, the deficit has to be met by the prefectures from

their general revenues.

Further, the Government encourages cities, towns, villages, town
and village corporations, and town and village

House Allowances . . . d
school corporations to provide housing accommoda-

tion for teachers or to pay an allowance for house rent instead.

Provision of allowances for the families of teachers who die in
harness, provision of house accommodation or house rent, and occasional
conferment of honours or letters of merit would go a long way in reliev-
ing the present discontent among our school teachers.

The most striking and interesting feature of the system of Educa-
tion in Japan is its perfect freedom from annual or final external exami-

nations. Pupils are promoted from year to year accord-
Examinations . - ‘ .
ing to'the results ‘of the term examinations and the
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opinion of the teachers who are

generally inclined to be liberal in the
matter of promotion.

Text-books and charts for e
Japanese language, arithmetic, Jap

deawi
Text-Books rawing,

lementary schools, relating to Morals,
anese history, geography, science, and
are published by the Department. Other books

are published by the Department or by private agency
with the approval of the Department, The examination of these books
is carried out by the Department on the application of the publishers

accompanied by an examination fee equal to the price of 20 copies of
the book submitted for examination.

There is no corporal punishment in Japanese schools. The stu-
. dents would resent it as an insult and would never sub-
Punishments

mit to it. Censure or reprimand is found effective enough.
In extreme cases, suspension and dismissal are resorted to.

No public scholarships or prizes are awarded in Japanese schools.

As there are no annual or final external examinations, there are no

. . marks sheets or results sheets grading students
Scholarships and Prizes ) .

according to the marks obtained by them and

no scholarships or prizes for those obtaining the highest marks in the

whole examination or in particular subjects. The case of poor but

promising students is generally met by their exemption from the ordi-

nary tuition fees or by the provision of scholarshi

ps and loans by public
and private bodies.

As will have been seen from the preceding sections, gymnastics

Physical Education (incll}ding phy.?ical and mi!itary training) occupy a

definite place in the curricula of all elementary,

secondary, and higher schools. Games and sports, fencing, wrestling,

jujutsu, baseball, lawn tennis, etc., are also organised by schools and

school athletic associations outside school hours. In summer and winter

vacations, students are encouraged to engage in mountain-climbing,
swimming, ski-ing, skating, etc.

Further, every public school is required to appoint (unless its
remoteness from towns makes it impossible for it to do so) a school
physician whose duty it is to hold physical examination of all school
children in April every year and to record the results of his examination.

A Research Institute of Physical Education exists for scientific

research in problems concerning physical education and for the training
of leaders of physical education.
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To supexvise school hygiene and the physical training ani)hea]tth
ildrer i f School Hygiene in the Depart-
hildren, Superintendents o iene
o sihc?fo]lilflulcation amli) of Directors of School Hygiene in the Prefectural
men

Governments are also appointed.

isi blic libraries is regarded as aneces-
apan, the provision of pu (

tn Jep sary item in the education of adults. The Governmf:nt
ublic Libraries i maintains a public library in Tokyo, viz.,
P accordingly p : ) Vi
the Imperial Library, containing over 600,000 voll;lrr}es, an encso Thire

. o y as.
i ide similar institutions 1 their own areas. :
he local bodies to provi : °
talre over 4000 public libraries or about 30 in every . 100.0 gq.n::leesxelr
illi ders. The extensive 1nflue -

apan, used by over 20 million rea '

gisped by these libraries in creating a general love of reading daTonge;I;e
Japanese people is noticeable everywhere in Japan. 'The . zlg n en-
papers are widely read. Even house maids, office rr.lemals, ricks! awm' ,
tramway men, and train conductors buy the morning fmd evening Ir;evxli-
papers and snatch time {rom their work to devour their contegt:.l t;)n -
shops, too, are thronged at night with people, young and f’l ) Z(; tg

through new books which it is customary for booksellers in Jap

put up for such public use.

Further, the Department of Education, through schools and

‘ museums under its control, arranges occasionally

Popular Lectures courses of popular lectures on matters of general e(fiuc;l-
o . .

tional interest for the benefit of the general public, and many of t

prefectural governments do likewise.

Organisation of Young Men’s and Women’s {’\sso?iations 1sbglsc;

very actively encouraged by the educational authorities w1th. the o' _}ecl
’ of stimulating reading, vocational studies, physica
Young Men's and ;0000 moral education, and the like. There are
Women's Associations over 16,000 Young Men’s Associations and over

12,000 Young Women’s Associations with millions of members.

. . e )
ial education activities, a Bureau o
To encourage all such social ed -
Social Education has been established in thz? Deplartment ;)f E?u?;,t;::’
and a Director of Social Education is appointed in every local g

ment. Y
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By ‘Krisuna Rawu’.

(Concluded from the last issue.)

————

Besides the eagerness
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men
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unreal inferiority on the part of the illiterate majority. If therefore as
a result of our education we are to be of any use to the multitudes
whose labour sustains us and whose hard-earned money makes it possible
for our schools and colleges to exist, we must make ourselves thoroughly
familiar with our vernacular and be thoroughly at bome in it.

Thus taking into account an ordinary Indian citizen, conscious of
his duties to the country and to society and eager to exercise his rights
as a member of the commonweal, he will have to be familiar with at
least three languages. First comes his own vernacular, the language of
his home, the tongue in which as a child he lisped. His first and fore-
most allegiance should go to the mother-tongue. Then comes the
national language, Hindi. He must make himself familiar with, if not
proficient in, that language. The claims of the mother-land on every
one of her sons and daughters demand his or her having an acquain-
tance with India’s inter-provincial language. That will facilitate inter-
course and trade-relations between the several provincial peoples.  And
lastly comes the English language with which it is good one has an
acquaintance.

The school is but preparing the ground for the future citizens of
the land and as such simple logic should convince us that in the school
also we must make our boys and girls learn these three languages. This
is the problem of trilingualism. The present position of languages in
our schools is too well known to require any lengthy elucidation here.
English is the chief language taught, and the vernacular of the province
(or a classical language) is also taught. The knowledge or the non-
language subjects are also more often than not taught in English.
Thus we have now a bilingual curriculum, as it were. The conditions
in the country however necessitate our having a trilingual curriculum.
The cry will atonce be raised that when even now the secondary school
curriculum is heavy enough, it is sheer folly to add to it another
language. But a dispassionate consideration of the pros and cons of
the question will show that trilingualism in our schools apart from
being very necessary in the interests of our country is quite easy of
adoption. But its adoption will involve a radical change in our system,
though certainly a change for the better.

First of all we must raise our vernacular from the mire of conti-
nued neglect and raise it to the position of the chief language in the
school, Not merely that, we must begin to teach all non-language
subjects in the vernacular. The necessity for the vernacularisation of
the medium of instruction in knowledge subjects has been widely recog-
nised, but its adoption in practice has been very slow. It is ridiculous
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to imagine that history and geography can best be taught through the
medium of a foreign tongue, by employing words and phrases which
baffle the students at every step. It is sheer waste of energy and time
to make the pupils get a knowledge of science and hygiene through the
difficult and thorny path of a foreign medium. Either the text books
are a bugbear to the pupils or the teacher’s English eloquence awes him
into a dull quietness. It is also thought in some quarters that English
being the medium of instruction helps considerably the process of learn.
ing English itself, and that ‘history students’ are as a rule better off in
English than their brethren in the science or the mathematics section,
This is sheer fallacy. If there be any such case, it is an exception rather
than the rule. The fact is that in practice English being the medium of
instruction actually lowers the proficiency of pupils in English. The
geography or history master must naturally devote greater attention to
his subject than to language, to matter rather than to manner. If he
begins to correct his history or geography exercises as if they were exer-
cises in English composition, it i utterly impossible for him to finish
his portions in time. On the other hand if he does not, as he cannot,
correct the English of the exercises in the knowledge subjects the pupils
persist in committing the most elementary blunders of grammar and
Syatax, and what is more woeful they get into a habit of writing bad
English, the result being that since a pupil cannot have two brains, one
for the history room and another for the English room, the good work
of the poor Knglish master is not only hardened but also rendered in.
effective. Thus the adoption of the vernacular as the medjum of instruc-
tion will render instruction and reception much easier, and it will put a
stop to the wastage of the good work done in the English room. 1t will
also release some spare time to be utilised for other purposes. The tre-

mendous success of the Oosmania University where Urdu is the medium
of instruction even for the highest cl
who are

truction.
immediate
Tamil lan
sciences
pression,
important

asses must silence all those critics
against the adoption of the vernacular as the medium of ins-
The other objection that is generally put forth against the
adoption of the vernacular medium is the inadequacy of the
guage to be the vehicle of expression of the western arts and
with their intricate and highly developed technicalities of ex-
But our Tamil language or for the matter of that any other
vernacular is not so poor in possibilities. If there are no old
terms to satisfy the new demands, we will coin new words. Languages
like men can live and thrive only by free exchange and assimilatipn and
absorption. The English language has acqu

tired its vast vocabulary
and its wonderful ease and jts liquid felicity only through a life long
process of assimilation.

There are some jealous persons among us who

7
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Educational Reconstruction.
By Mr. M. B. NIvoGI, M.A., LL. M.

(Welcome Address of the Chairman of the Reception Commitice,
All-India Educational Conference Dec., 1935, at Nagpur.)

It may interest you to know something about the educational
progress in the Province, which is, in many minds, associated with
wilderness. Although in the very ancient Sanskrit books the territory
which is now known as the Central Provinces had been described as
Mahakantar (a great forest), in later periods of history the kings of
Rashtrakuta, Paramar and Wakataka dynasties founded their kingdoms
in this city and ruled a large part of this territory. In more recent times,
under the Bhonsle rule, the Nagpur City became a centre of learning
and produced eminent Pandits who were illustrious exponents of
Dharmashastra, Nyaya, Jyotish, Vyakarana and Alankara. In 1827
when Sir Richard Jenkins published his report on the territories of the
Raja of Nagpur there were 46 public schools (with 936 boys) supported
by the payments made by the parents of the pupils, and 56 private tutors
who instructed 1259 boys gratuitously in Vedas and Shastras, Persian,

Arabic and Telugu.
BEGINNINGS OF MODERN EDUCATION IN NAGPUR

Under the British Rule the beginnings of the State education were
made in 1853 in the Saugor and Nerbudda territories. The principal
institution was a school at Saugor where the English language and the
learned oriental languages were taught. Besides that institution there
were a number of indigenous schools in villages and towns maintained
by private resources. In the Nagpur' Province proper no educational
system had been introduced, no Government school existed and no pub-
lic expenditure on this account was incurred. There was in Nagpur but
one Missionary school founded by Rev. Stephen Hislop, in 1846. The
diffidence and trepidation with which Rev. Hislop started the enterprise
can well be described in his own words. “On the 2nd of May with
much fear and trembling but yet looking to the head of the Church who
disposeth all things for the advancement of his cause, 1 opened the
school in the native city of Nagpur. God seemed to have prepared the
way, for while I was doubting about the possibilities of getting a house
without the consent of the Raja, I met with a person who was anxious
to let a house which he had just finished with the view of converting it
into a shop. Without much ado I took possession of the intended shop
and commenced operations with about 30 boys.” His faith and enthu-
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siasm justly evoked a remark from the Resident: “You have taken the
bull by the horns.” The general standard of enlightenment both in the
masses of the people and the upper classes was decidedly low and much

under even the then Indian average. It was in 1862 that an educational
grant of Rs. 50,000 was obtained for the Nagpur Province and similar

grants for the Saugor and Nerbudda territories, and a Director of Public
Instruction and an Inspector of Schools were appointed—the former
with headquarters at Nagpur and the latter at Jubbulpcre. The Hislop
College emerged in 1882 out of the high school founded by Stephen
Hislop and in the same year a public meeting was held to raise funds to
found an aided college at Nagpur to be called the Morris Memori
College to commemorate the long connection of Sjr John Morris with
this Province as its Chief Commissioner. The College was opened in
1885 with Mr. (now, Sir) Brijendranath Seal as one of the first staff of
Professors. The College was under the guiding hand
Krishna Bose who was later the foundation Vice-Chancellor of the
Nagpur University. The educaticnal advancement of this Province is

largely due to the lifelong labours and enthusiasm of Rev.
Sir Bipin Krishna Bose.

al

of Sir Bipin

Hislop and
With the foundation of the University in 1923
the Province came in a line with the other advanced Provinces. In the
early years the University had affiliated to it three Arts Colleges, a
Science College, an Agricultural College and a Training College main-
tained by the Local Government and an Ar
Free Church of Seotland. During the last four years private enterprise
has contributed to the foundation of more Arts Colleges at Nagpur and
Jubbulpore, one of the Collegss in Nagpur being a College for Women.
The high schools which feed the colleges are a legion. Besides these
there are Engineering, Medical, Agricultural and Handicraft schools
which are maintained by the Local Government, I must specially men-
tion the Agricultural Anglo-Vernacular Middle School at Pawarkhera
(Hoshangabad), which enjoys great popularity with the agricultural

classes and attracts a number of visitors interested
rural education.

ts College maintained by the

in the problems of
The chain of the educational system from the primary
(rural and urban) to the university is thus complete. To meet the special
requirements of the Princes of Feudatory States there is an institution
at Raipur, known as Rajkumar College, which is run on the lines of an
English Public School and is awaiting affiliation to the Nagpur Univer-
~sity.  Efforts are being made by a well known citizen of Nagpur, Dr.

B. 5. Moonje, to found a Public School preparing cadets for a career
in the army. The scheme of the Laxminarayan Technological Institute

is complete on paper with plans and estimates and it is hoped it will
materialise in the course of the next year.

.education, engineering and journalism.
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{FECTS
MODERN EDUCATION RETAINS MEDIA.EV;L fillz; lf)CfTeducation
A comparison of the results achieved 1r.1t e tine. The higher
i th diaeval and British periods‘ WOu‘ld be interes dgt. e
e British days was disseminated by .Pan s the
lefxrmng in thcf. pret-he repositories of learning and thfexr homesh were e
tris. T.hey \wfgi(:h focked those who were thirstlng for t ehancu :
acgdtizgftsiot:arlore. The teacher taught with affeCtllon aninte ;yp bll)lt
;]enarnt with reverence all that had emanafed in qg?;bic[))?:ggthe ltare
had its source in this country. Th? pupil .after 1 d there spread the
repaired back to his humble chode in the wnagfhainwas imparted had
light of knowledge. The knowledge, 'howeve.r, it was an anathema.
Jost its freshness and the very idea of improving or; 1 " eceptacle for
The mind became inert and passive and.served 0"; :h?j s with the new
storing the ancient lore. Comparing this state o t ﬁlishment of the
svstem of education that came in the wake of tife esta S e diffe.
British Government there are some remarkable S]mllarltfeclcllc;{ion e
rences. The part of the pupil in both these schfzmes 0 i the
that of a passive recipient of know]edge: The dlffcrenlgﬁe{o};ic gt
sources of knowledge. Instead of Sanslfrlt,.Gramr.nz(lir,imbibed t’he ready-
and Nyaya, the young learner in the English pef[l‘; t, however, provided
made knowledge that was imported from 01‘1t51de. at, - ;dvantage
easy admission of Government service with some ’peCLzl the young men
and this opening of a material career naturally attracte oo d?stinc.
of the intellectual classes to schools and colleges. The ran N
tion attained in the examination became for the large Z]a'Jortlh); o
mark of learning. The young hopefuls werfe aps::bzf llzw, medicine,
Departments of the Government, of the Iptr:]:SSSl;; S eans an unmised
evil. While on the one hand it gave the childrf:n of the soil t;ilcnemtgi;z
the art of Government and familiarised them with th% ne“; Z ateg he
and technique of law, order and good government, and tphfe ptrgaditional
conception of freedom which fund.ar.nent%lly 'atl’fefitioo much emphasis
out-look on religious, social and pohtx'cal life, it lai e aystom
on purely irtellectual activity and literary expresse ‘r;:m'\rkably well
limited as it was in its scope, answered the purpos . av;akening the
by encouraging the development O.f local .la[.)guag ':13 irations for a
country to the consciousness of its .rlghts, sticring up I Ptml sphere it
life of freedom, individual and national. In the inte tecof‘ e
had immense influence, inspired the great mol.vferr.xen sneral

olitical reforms and broadened the outlook.on ife in general. e of
P Much criticism has been levelled against the ex1_stmg sys en; N

education, and dissatisfaction has been voiced by eminent men, bot
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official and non-official. I am conscious of some grave defects in the
system, but I should be no party to discourage the masses from
d-er‘n.'mg. benefit from it. It provides the only approach to modern
civilisation and culture and the denial of opportunities to all on the
ground of un'ﬁtness from benefitting by it will result in undoing all that
has been achieved. The apparent drawbacks are due to the absence
of avenues in directions other than purely theoretical and literary. The
system requires to be supplemented rather than curtailed.

ASSIMILATION OF READY-MADE IMPORTED KNOWLEDGE

Education in a sense closely follows the requirements of life,
The system as it has grown reflects in a great measure the condition in
the country. It owes its origin to the British Government whose first
task in India was to evolve a well organised and powerful State, the
:absence of which had led to the decay of every form of national activity
in the past. The system, although intrinsically sound, is subservient to
thfe requirements of the State. It may well be hoped, however, that
with tl.le devolution of the power on the people and the consequent
cxpansion of national activities, the State itself will be more and more
the means of organising the rising tides of free life in all its creative
manifestations. So far both in the mental and material spheres we
depended on the outside world for supplying our requirements., The
knowledge that our young men imbibed and the manufactured goods
that we used arrived ready-made from outside. In its increasing sclf-
consciousness the nation has begun to realise that it has thercby reduced
1tse1_f to the position of consumers of foreign ideas, forcign arts and
forelgn goods. No nation which does not desire to wipe itself out of
existence can be content to hold such a position for long. Life is
no.tk'xmg. if it is not creative in thought, literary and artistic expression,’
utilitarian activities and above all its ideals. The creative impulse is,
now asserting itself in the scientific investigations and revival of the
ancient and building up of the modern industries. The educational
system wl.lich must be co-ordinated with life, cannot afford to ignore
f‘hls creative impulse. I have met many a young man who asked me:
Our country has all the paraphernalia of modern life, the railways,
telegraphs, steam engines, motor cars, aeroplanes and radios, but what
Bart or lot have we in their production.” I could not answer the ques-
nor'\; the present educational system cannot answer it; but it will have
serlo;usly to prepare itself to answer it.

DEFINE THE GOAL AND THE PoLICY

The mf)st urgent need of the hour is to determine the goal and
define the policy. As a result of the drift there is immense waste of
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effort and talent. We may well follow the lead given by other countries
who had, after the last war, to readjust their education to their respec-
tive ideals. I would particularly recommend the example of Japan, an
oriental country which was placed in an exactly the same position as
India wos. In 1868 the great Emperor Meiji announced: ‘“Seek know-
ledge widely from the world and determine affairs of the State accord-
ing to general opinion.” In 1926 when His Majesty Hirobito succeeded
to the throne he issued a revised edict in these terms: “Refrain from
variety and imitation and strive for solid character and originality.”

The example of Japan can well be copied by the other Asiatic
countries, particularly India. Life in India has emerged from its medi-
aeval inertness and has, during the last 50 years, become receptive as
well as responsive to the stimulating currents of modern life and is now
seeking an outlet in creative expression. We have sought not only
knowledge but goods from the world and are now going to determine
our affairs of State according to public opinion. The next step in our
educational movement is to organise our educational system in such a
way that the rising generation may not only cease to be mere “consu-
mers” but may also become “producers” in the realms of intellectual,
acsthetic and utilitarian achievements.

I have no doubt that the Ministers on whom will devolve the task
of directing education under the new constitution will announce their
policy. In my own Province, [ am broud to say that the Department
of Education has been progressive. It has already gone a long way in
introducing the use of the mother-tongue as a medium of instruction in
the secondary schools and in formulating the curviculum in primary
schools in such a way as to give a distinct vocational and technical
bias to the pupils in their early age. The cardinal problem of how to
divert the course of education into practical and useful channels so as
to give the rising generation a real training in the arts of life will demand
solution in the near future.
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Past and Present.
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(Continued from the January issue.)

—r———
E,(,iucation in India has had a very long history. “There is no
country,” says Dr. F. W. Thomas, the famous Indo-logist, “where the

love of learning had so early an origi i i
pOVVerfl']l an influence. Fro};n the sigm‘;](:arp:aeise);r:}ieie? lzstxng and
Bengali philosopher of the present day there has been an ltcl erre oy
succession of teachers and scholars.” (British Educqtior:ntlern;ptﬁd
Page 1.) To the institutions of Hindu learning were 1:ided lnt on,
thf>se of the Mohammadans when they came to rule (in In’dia er’I(‘)l?'
Hindu elementary schools, called Patasalas, existed side by siz;a wi ;
the Mohammadan Maktabs, and the Hindu schools of higher leam‘lt
called Tols, had their counterpart in the Musulman Madrasas. I;I:Jgt
the percentage of the people touched by these institutions, however, was

very sr.nall- No idea of widespread popular education had yet come
nto existence,

Bl.]t efiucation and the peaceful arts can thrive only when politi
cal security is assured. Hence in the confusion that ensued og th.
decline of the Moghul power after Aurangazeb, schools and learni .
fell on_evil days throughout the country., It was thus u o‘n th i
of the indigenous education that the British had to builid wh: r:llins
;iiui?? }t]h:ahresi)logsibility of government. A most fundament'lln quef;y

ich they had to decide at t 3 : ori -
Iearnivng should be revived or whe:;)ee:i;};t(l):z:::itng“ssog\l’c}lletl}:er Onlema(;
by Western knowledge. For a time it looked as if ori tel rlep i
would be resuscitated and encouraged. Warren Haslingselzwgo \::;n::xi

of the most ardent European admirers of Indian culture in those days
’

e‘st;blis'hed 2 Madrasa at Calcutta in 1781; and cleven years later, a
b;l skrit College was established at Benares. And the sum of one la’xkh
Of rupees sanctioned by the East India Company for education since

1813 came to b .
cchools. e used mainly for the encouragement of indigenous

gatherinMeinWhllE the movement towards Western Education was
g gsdrengt - Firstly Raja Rammohan Roy, the great social re-
er, and a band of men who believed in Western knowledge, started
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They, with the assistance of David Hare, a
watch-maker in Calcutta, established the Hindu College in that city in
1816, which later developed into the Presidency College. Secondly, the
an missionaries through their numerous schools gave
an impetus in the same direction. Soon a struggle arose between the
‘Occidentalists’ who favoured Western knowledge conveyed through
the medium of the English Janguage, and the ‘Orientalists’ who favoured
indigenous education imparted through the vernaculars. It was in this
connection that Macaulay wrote his famous Minute of 1835 which is
believed to have influenced the decision finally in favour of the present

educational system.

The next great landmark in the history of Indian education is the
famous Wood’s Despatch of 1854 which for the first time “imposed
upon the Government of India the duty of creating a properly articulat-
ed system of education from the primary school to the university.”
(Hartog Report, Page 12). Among the provisions of this important and
comprehensive Despatch, two things are particularly noteworthy. Firstly,
it emphasises the vernaculars as the sole media of mass education, and
secondly, it recognises the need for devoting far more attention to
primary education. Up to that time private "as well as Government
efforts were mainly directed towards the development of higher institu-
tions of learning under the pernicious influence of the so-called ‘filtra-
tion theory’ according to which it was believed that if you educated the
few up 1o the highest stage, this would naturally filter down to all other
classes of people who did not ordinarily care for education. Wood’s
Despatch gave the death-blow to this doctrine and insisted upon definite

efforts in the lowest stages of education.

an agitation in its favour.

influence of Christi

The emphasis thus laid upon primary and mass education was
once again reiterated 130 years later in the Hunter Commission Report
of 1882 and in the subsequent Government action based upon it.
Nevertheless no substantial improvement in the position had evidently
taken place, so that we find the Government of India Resolution of 1904
tion once more emphasising the same principles. This Resolu-
tion definitely states that primary education had so far received insuffici-
ent attention and an inadequate share of the public funds, and that it
should thenceforward be made a leading charge upon provincial revenues.
That the importance of popular education was becoming widely realized
is further evidenced by the introduction of Gokhale’s Elementary Edu-
cation Bill in 1911, and by the grant of 50 lakhs of rupees for this pur-
pose announced at the Delhi Durbar of 1912. It is true that Gokhale’s
Bill itself was not passed in the legislature; but still it has become the

on educa
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attempted to dole out education according to the social position to
which “God had been pleased to call” a person. In pre-war Germany,
and even in England, this restrictive policy was the one that was adopt-
ed; but in the United States the straight educational ladder has been
favoured. In most democratic countries opinion is rightly opposed to

any sort of social privilege in education.

In the light of these observations it seems to be a mistake in
India to have a set of purely vernacular schools which lead nowhere.
So long as higher education is imparted in English, so long also it is
necessary that this language should be taught in all elementary schools.
But the movement for vernacularisation of education at the top is
gathering momentum, and the time is not far off when ignorance of
English will no longer operate as an insuperable obstacle for entry into
the High School and College.

But higher education is certainly not the vital need of India at
the present time. Moreover, our faith in such education is now being

undermined by the growing problem of unemployment along university

If university education is worthless as a means of earning

graduation.
one’s livelihood, why should more people go up higher? How absolutely

unhelpful our universities are in the solution of India’s socials political
and economic problems will appear from the following extract from the
Lindsay Commission Report. (Page 372).

““The gulf between the educated classes and the ordinary citizen
is greater in India today than it ever was in nineteenth-century
England. The University education which is intended to fit men for
the higher professions and for Government service does not fit them to
anderstand the actual needs of the ordinary people whom they have to
serve. Rather it removes them into a different world of ideas. So long
as that remains true, university studies and university researches will
probably be remote from the problems and experience of the people as
a whole and academic in the wrong sense of the word. What is perhaps
s isolation of the university persists,
ducation in India, and we
f the great weak-

even more serious, so long as thi
there can be no active public opinion on e
have found the absence of such a public opinion one 0
nesses in college education.

«Democracy will be an illusory ideal in India until there is an
educated electorate, until at least there is a leaven in the gemeral popu-
lation who have the knowledge to administer all those forms of local
government and democratic organisation which must exist between the
people and the Government. There are the beginnings of the popular
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jails, justice, police, and watch and ward. The three jtems here men-
tioned swallow up altogether more than half the revenues of the country,
whereas the Government’s share of the educational expenditure works
d of population as against Rs. 17°3 for Great
Britain and Rs. 37°0 for the United States. Moreover, it is extremely
doubtful whether the recent money-increase in educational expenditure
really represents any actual extra contribution, or whether this is merely
due to the diminishing purchasing power of money since the war, and

the consequent rise in prices and wages.

Again, in the distribution of expenditure over the different grades
of education there is serious disproportion. It has already been noticed
that the Government had again and again expressed pious wishes and
passed strong resolutions that more money ought to be spent on primary
education. DBut unfortunately this has not yet been done. In 1927,
while the expenditure on primary education was Rs. 6°95 crores, that
on secondary and collegiate education was nearly Rs. 10 crores. Since
that year the amount spent on higher education has increased so rapidly
that the gulf has been considerably widened, That primary education
has for a long time been systematically neglected is borne out by Mr.
Biss who remarks that ic most parts of India there has been “one long
struggle to mect an impossible situation with wholly inadequate funds”.

(Primary Education in Bengal, Page 11). (To be continued.)

Take Time by the Forelock.

The morn that inspires hope for Day,
Snon into noon shall pass away
If you'll avail of sanct'fied Time.
Dream not of committing a crime,
Engage in pure and high thinking,
Lord’s devot’nal prayers singing,
Just when soft breezes of the dawn
Doth ask you to wake out of yawn,
For, if the Sun mounts high in sky,
Time shall your efforts best defy;
So learn the truth for good and all
Occasion lost you can't recall.
Do all in time, you sure would rise,
Under the blue ether’al skies.
M. S Dasania.



Leipzig University.

—_———
By MRr. HERBERT GUNTHER.

More than 500 years ago—in 1409—some 400 professors and
students at the University of Prague, unable to endure longer the rising
tide of Czechish nationalism, came in a body to Leipzig, the ancient city
first mentioned in contemporary documents of the year 1015, and were
warmly received. This was the genesis of the University of Leipzig,
the oldest German university north of Main. and the second oldest in
the whole country, Heidelberg being the most ancient of all. It is unique

in that no Prince or Bishop had anything to do with its creation: it was
a work of far-sighted merchants,

Famous names are connected with its early history, among them
Leibniz, himself a Leipziger by birth, but the university’s first flourish-
ing period came in the 18th century, when it became the largest uni-
versity in Germany. Gellert taught there, and Gottsched founded the
“Deutche Gesellschaft”, which is still in existence. And when the lad
Jobann Woifgang Goethe reached the age of 16, his father, who had
himself matriculated in Leipzig in 1731, sent his son to the same uni.
versity, where he studied three years, from 1765 to 1768. Later his
“Faust” was to make Auerbachs Keller, the old restaurant and wine
rooms on the Alter Markt famous. Twenty years later Schiller wrote
his “Ode to Joy” in the house at 42 Menckestrasse. Jean Paul, Kleist
and Theodor Korner also studied in Leipzig.

The Leipzig University again took the lead in 1830 in reorganis-
ing its whole plan of study, and did it so thoroughly that it almost
amounted tc a new foundation. This was the beginning of its scientific
repute in the modern sense, which was in large part the work of such

men as the historian Treitschke, the Germanist Zarncke and the jurists
Binding and Wach.

A unique feature of the university is the number of special train-
ing colleges and institutes belonging to it. In these 7,000 students work
in small groups. Three men laid the foundation for this—Lamprecht,
who founded the “Institute for Cultural and Universal History”, Wundt,
with his psychological institute (the first experimental psychological
institute ever created, now headed by Felix Kruger) and Sudhoff, with

the institute for m.edical history. Many others followed, and they form
the nucleus of which the whole academic body is composed.
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Other well known members of the faculty are the philosopher
Driesch, the pedagogue Litt, the historian Brandenburg, the Germanist
Korff, and the Egyptologist Steindorff. The faculty of law has special
colleges for foreign politics (Richard Schmidt), labour legistation, insu-
rance law, etc. Simons, former President of the German Supreme Court,
is one of the prominent authorities in this faculty. Other large training
colleges and institutes are those for economic and social science, Cen-
tral and South American economic research, and sociology. There is
also an institute of journalism. The natural sciences have their own
colleges, headed by noted men, and there is a wealth of honoured names
in the medical faculty, including such men as the surgeon Payr, the
hygienist Kruse, the anatomist Held, the psychiatrist Schroder and the
dental surgeon Romer. Leipzig possesses also a faculty of veterinary
medicine and an agricultural institute. Jts commercial academy, found-
ed in 1896, was the first in Germany. Physics and chemistry also are
represented by such great authorities as Le Balanc, Debuye and

_Heisenberg.

The University, situated on the Augustus Platz, was rebuilt from
an old clositer, and the cloister’s church is still the university Church,

Leipzig has the reputation of a university of hard work, where
much is demranded of the students, and there are perhaps less things to
detract their attention from work than in many typical university towns.
The local drink is “Gose”, a beer of low alcoholic content, which is
drunk from tall narrow glasses. Traditional student resorts are the
“Thuringer Hof” with its many rooms, and the modest “Kaffeebaum”,
in which King August the Strong also drank coffee. Somewhat more
pretentious is the open race track restaurant. Another favourite is the
waiting-room of the main railway station.

The town contains many interesting old houses fronting on two
streets with connection courts. In one of these Goethe lived as student.
To-day it is a fair building with a good restaurant. The “Furstenhaus”
and Town Hall, from the Renaissance Period, and the Baroque Old
Bourse, before which stands a monument of the young Goethe, are
about the only witnesses of old architecture. Near Grimme on the
Mulda is the Nimbschen cloister in which Katherine von Bora, who
became Luther’s wife, lived fourteen years a nun. The Luther City of
Wittenburg is also not far away, and Halle, another noted University
town, is a pleasant trip from Leipzig. . Further down the Saale is the
battlefield of Lutzen, where Gustavus Adolphus fell in 1632, and
Nietzche is buried in the nearby rocken.




Gleanings.

TEE UNEMPLOYMENT PROBLEM

(l.v?xtrcfcted Sfrom .Prof. Amaranath Jha's speech as the Chairman of the
University Education Section, All-India Educational Conference, Decr.,’35.)
While no university can undertak
student that chooses to enter its

future prospects of its alumni,
Indian university do? It will b
standard and intellectual ideals,
must plan on a large scale; it mug

e to promise employment t- every
portals, it cannot remain indifferens to the
In the circumstances of to-day what can an
o a sad day indeed if it lowers its cultural
It must fix its gaze beyond the horizon; it

t bow before the storm and t
: . rust to ¢
essontial sanity of the race to support it in its endeavour to hold high i};:

banner of mental integrity, noble endeavour and quest of knowledge for th
sake of knowledge. Truth must be its sole end—the discovery andg 8 0: d ‘:
truth. While refusing to be tempted by less elevated aims, and givin prta :ll
itF members the sweet opportunity spoken of by Lucretius ' of oceu f;in ’ the
high and peaeeful temples of the wise, well-fortified by lea’rning frcr:t}n ; h
they can look upon others and see them wandering hither und' thitherw :’1’;
seelfing the path_of life, straying in all directions, a university must make' it ir:;s
business to help its graduates to set out upon honourable and suitable careers

. (1) It can have a regular Appointment Board or Committee
universities of the West have been able to have an ndequate who]e-tin‘xe stuff;
but many others have to be content with honorary office-bearers. Mi ‘l ’
should not, however, be ex pected from these Boards. As the A 'd. i ‘1;‘“" 'es
trur of the Loodon University told me, “they dea) mainly w(i::hem]’cﬁtegls‘
second class men. If the majority of those giaduates who are oi[:;lls ts l(:r
tc'aachors, doctors, engineers, or industrial chemists, find it easy togsecgre ooslie
ext}}er by their own eflorts or through the direct personal recommendntizn os;
their professors, the residium left over to an Appointments Board, howeve
zealous and competent, is likely to consist of miscellaneous bods.r, and tg

include an appreciable number of indivi
oluc viduals whose academi
abilities are not of the first rank.” oo rocords und

Some

(2) It should get into touch with such
those of Industry, Agriculture, Reg'isbrat.ion, Co
all with Municipal and District Boards,
Self-Governmeut in 1929, made the follow
“As regards the appointment of university
ed a consensus of opinion that such candid
Liocal Self-Government service.
ed efforb to obtain such recruits”,

79\

‘\3./ (tl)ommerce and Ind}lstry sbould turn more frealy to universities
for. recruits, both for the technical and the administrative sides of their
It is unfortunate that in this country the need fo
widely realised. Not only for the position of tec

Government Departments as
-operative Societies and above
The Royal Commission on Loeal
ing recommerdation (section 411y
graduates, the evidence hag reveal-
ates will be valuable recruits to the
It appears, however, that there is no organis-

work,
r research in industry is rot
hnical specialists but also for

ahould fit the child for society. That is one-
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administrative side of business generally there gbould be a larger demand for

university graduates.

(4) Some sort of cont
the graduates who come from there—more
ber—should not hesitate to go back to villages.
attractive to educated men. -

(5) Cheap and short eourses of study should be introduced and eerbi-
ficates and diplomas—as distinet from degrees—should be g::a?ted. Such. s:ab-
jects as office organization, salesmanship, jourpalism, advertising anq publlfn.t.y.
management of a theabre, public speaking, hotel management, .pbyslcal (;na,m(i
ing,—and many others that can be thought of—should be introduced an
taught as a subsidary activity of the universities.

(6) More attention should be devoted to gubjects of purely Ix.adian in-
terest. Indian culture, Indian history, Indian ecopomics, Indian philosophy,
Indian classics, Indinn flora snd fauna, modern Tndian languages—these ought
to occupy a much more prominend place in our universiby studies than they

do at present.

act should be established with villages, 8o that
than 80 per cent of the total num-
Village life should be made

CHi1.D SGAVES

“The goals at which Education ought to aim,” said. Mr. Efrntesz
Raymond, proposing the toast of “Tdueation” nt.the ”annual dinner ;) e
Brighton, Hove, and District Teachers’ Association, “are h’ﬂl.and gotrllqo :
living and the upward march of mankind. Tt is my firm ennvicbion thayt ﬁesl
goals will not be reached until we set free the child slaves. A school’s fina
object should be to produce & very perfect gentleman—granted. But you can-

not produce a bloom until you have a good root. You cannot graft gentillity

] i ou will
on to untamed ignorance, becatse where you have untamed ignorance y

have intolerance. |
fr. Raymond, "“is producing
critical healthily rebellicus
bat is stupid and oruel
Obedience willingly
ly thing, because

“The main business of education”, gaid N
rebels. I mean fine, free, independent, hig{lly
minds—people who will indignantly rebel against all ¢
Half of education is teaching obedience.

in our society. ienct
p once exacted by penalties is an ug

given is a lovely thing; obedi
it is exacted by gervitude.

“We have to be very careful what we do with willing obedience. We

third of the truth. The other

two-thirds is fitting society for the child. So l'ong n.s you dmgo?x;. ch;l;]lrz?
into conformity, so long will you frustrate instincts, l'DSt.Ga(? of enl(;s -mf le:;n;
By vindictive and intolerant methods we ptodl.lce vmdlctfve. an ?onbe“;ér
people—little Fascists. Can such means 8ave this wo'rl.d as it is now/( bottex
world ean only be produced by rebellious, highly eritical, bold, origina

adventuro-us minds "
. {The Schoolmaster)



JAdult Education in 1935,

Report of the Aduls Education Section of the All-India
Educational Conference, Decr., 1935.)

R. K.S. VAKIL, MED., MRS T, F.RGS, 158, (RETIRED.)

fe———

It is gratifying to note that the sub

) : ject of :
recelved more public attention during the Aoult Education has

M KB Noni year than it ever did before,
r. K. F. Nartman, M. L. C,, M

a letter to the Bombay Municipal Scahy;;l:f(iz:nr:i}t’ée e addr?ssed
scheme for the removal of mass illiteracy from Bomba ,C_:Uggestmg ¢
cs)mmnnding that a beginning be made with it by the yo _l Y, and re.
night classes and Sunday holiday classes for Harijans mEu:]lng O i
by the Municipality and residing in free Municipal Uarts y employed
budget provision of at least Rs. 5000/- to start with qbe r:;Sd anfd that
purpose. He writes: “I will give my full co-operation to th: S(;xoto};:

.Commlttee. I am sure sure you will agree with me that the exXDer
is well worth a success. periment

“In case we succeed in this small venture,
spread in other labour areas so that in the course of j few vy
may be able at least to liquidate illiteracy in the city. I ew years we
by 'eJ.(perts that a course of 3 to 6 months, consistin' of a(;" informed
t.ralmfxg a week, is quite sufficient to enable the adu?t ’to 8 hours’
Juvenile population te be able to read and write and EVe:S ]well as the
newspapers, etc. A simple and easy curriculym may be ﬁz;::; to read

“It should be the privilege and duty of our Munici
'to be a premier institution in the country, to give a | dp
Important nation-building department, so th "
emulate its good example.”

the activities may be

ality, claiming
In this most
at other Municipalities might

Quite recently he gave an “At Home”
of the Adult Education Classes in B
i asse ombay and, address; i
© : » addressing th :
.”’Fhe root cause of the various problems, civil and natioia] e'i‘;’ :)a‘d'
i 1t§racy. The onl.y way of removing it is for every educat:ad er:Ss
to devote part of his or her time to education of the backward c];)ss:e:"]’

Mr. B. J. Desai, the leader of the
tive Assembly, in his recent address tom
dary Teachers Association, advised them
mass of their illiterate population by teac
arithmetic.

to teachers and students

Congress Party in the Legisla-
embers of the Bombay Secon-
t'o g0 to villages and serve the
hing them reading, writing, and
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The Bombay Presidency Adult Education Association which
was formed last year has already begun its work, and its Vice President
and Organising Secretary have submitted to this Conference papers
describing its work. It conducts in Bombay City 12 literacy classes
attended by 268 adults, of which 10 are for factory workers, 1 is for
Office peons, and 1 is specially for Harijans. It also organises for
matriculates, undergraduates, and graduates language courses in English,
French, German, and Italian; two-year courses in Economics, Political
Theory, English Literature, Principles of Education, and Philosophy;
and terminal courses in Psycho-analysis, Gujarati Literature, Political
Institutions, Development of Inter-nationalism, Electricity, Broadcasting,
Zoology, and Marathi Literature and Poetry.

The Teachers College, Saidapet, Madras, and the Theosophical
College, Madanpalli (Madras), are also doing good pioneer work in the
field of Adult Education, the former through its Free Adult Night
School and its Travelling Library.

The Central Night Schools Association, Muzaffarpur (Bihar), is
going ahead with its work in Night Schools for illiterate adults in that
part of the country.

The Government of Bihar and Orissa have, in a recent Resolution,
called the attention of managers of night schools in the Province to the
desirability of defining the purpose of each school so that its curriculum
can be better designed and better progress secured.

In the Central Provinces, the Department of Public Instruction
is re-examining the problem of Adult Education.

In Burma, a Burmese Book Society has recently been formed
with a membership of about 3000. It is managed by an Executive
Committee of 21 members of which the Hon’ble Home Member (Burma
Government) is the President and the Director of Public Instruction,
Burma, Member in Executive Charge. No subscriptions are levied on
members but each member has agreed to purchase copies of the publi-
cations published by the Society or under its auspices.

Mr. P. A. Inamdar, Director of Public Instruction, Idar State,
North Gujarat, and mefliber of the Board of Directors of the World
Federation of Educational Associations, has formulated a plan for
Adult Education in that State and issued detailed iastructions to Adult
School teachers for working it and has begun work on it in four villages.

The Travancore, Kolhapur, and Porbundar States are also
considering schemes for the education of illiterate adults in their terri-
tories.
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The Director of Public Instruction, Mysore State, where serious
endeavours to tackle thz problem of mass illiteracy have been made for

years past, thus remarks on the subject in his Decennial Report recently
published:—

“When the country is making a r
ficld, it is quite essential that the voters should be cducated so as to
discharge their duties as citizens... ... Adult Education has sometimes
been given a narrow connotation as being merely intended to cquip
adults with a knowledge of the two R’s but a more comprehensive con-
tent will have to be given and instruction provided in personal hygiene,
sanitation and elementary principles of co-operation. The methods of
teaching will have also to be improved and the powerful aid of the

Cinema, and in the near future the Radio, enlisted in the cause of the
education of the adults.

apid progress in the political

“The revival of adult education on sound
needs not only funds but a widespread organisation all over the State
to combat against illiteracy. Local Education Authorities should set up
unofficial organisations in each district, taluks, and, if possible, hoblies,
subject to the final control of a Central Board, Each district organiza.-
tion should enlist the services of a Volunteer Corps of social workers

and of paid workers also, train them in the field of Adult Education
and village uplift work, and

Central schools.

and practical lines

send them to villages to sct up clubs in

“The work of these clubs should be direc
ing of literacy and general knowledg
amusements as will induce the villa

ted towards the impart-
¢ and providing such recreation and

gers to gather there regularly and
willingly. § The club should get special news.papers containing stories,

news, infbrmation on such subjects as cultivation, cattle 1,
health, co-operation, etc., and arrange for lectures occasionally with
magic lantern, for Harikathas and Cinema shows, and for enactments

of dramas and farces, by a set of trained volunteers or by the dramatic
associations in schools and colleges.”

reeding,

Among the Universities, the Agra University has recently adopted
a scheme of University Extension Lectures; the University of Lucknow
has also a scheme of Extension Lectures; the Annamalaj University
divides its B. A. and B. Sc. Pass and Hon

! ours classes into batches and
places them under the control of a lecturer for Tutorial Classes and

requires them to meet their lecturers once or twice a week; the Nagpur
University is considering proposals for the Broadcasting of Lectures in
the Province; and the Mysore University, under its Extension Lecture
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i da, 1 in Urdu, 1 in Tamil, and
SCh'eme, a‘ifa;%e‘i iiol'ti;e;;:ie;;;}ﬁ‘;; aailld the University Tegchers’
Py Eng N M l]srorg organised 3 Extension Lecture Camps in c.ixffer‘ent
A55°°13t1°;’ Stzte w’ith a grant-in-aid for the purpose by the Um\temty.
B ta(in s. lectures on a large variety of subjects were delivered,
:\;I::?ie};nglfsl; but the majority in Kannada, the local language.

These activities are clearly indicative of the increasing a;.tt;x:ltgtl)ir;
that the subject is now receiving at the hands of Department‘s :ﬁons blie
Instruction, Universities, public leaders, and voluntary organisa
augur well for the spread of the movement.

The members present here will be glad to hear thz}t;s 1:(:::hye:;
1934, the World Association for Adult Educatlor.l was .km . eits bocca_
bl"sh a summary of my last year’s report to this Sfactlon in s oeee
p'un'il News Sheet No. 8 for March 1935. We are, n'ld.eed,' grahe -
ts;lz ;\ssociation for taking notice of our humble a?t1v1iy Alcrllmtt eSChooi
You will also be interested to learn that the Na}lt'lof\af e e 1
Union of England is now exploring the possibility o
beneficent activities to this country o el noting the ver
has suffered in the
G. K. Devdhar, the
He strongly believed
f the most crying

Before concluding this report,
great loss that the Adult Education I\;Ilove;mi?:
Bombay Presidency through the .deatL o ex .
founder of the Poona Adult Education ez'lgu . o
that Adult Education of illiterate masses was on

needs of the country.

Notes.

Report on Education, 1933-1934.

sy

t of India Report on Education for

The Governmen ts for our considera-

1033-1934 contains some interesting poin

tion.
PROGRESS OF EDUCATION. ;
Remarkable progress is observed afnong the.t.b:cl;v;;;zh
mmunities and the depressed classes. ‘Communitie
ca

: i ow have
ils above the primary stage n ,
ever recorded pupi . , omen’s
scaerllY ble representation at the university stage - ﬂnstruc-
CZHSI t‘?r?\ has shown a marked improvement. Physical in .
educatio
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tion and athletics have developed rapidly, and movements like
the Olympic organisations, the Boy Scouts movement, the Girl
Guides movement and others have become common.

Schemes
for rural uplift and expansion of vil]

age life are in progress.

Advance has also been made in other directions. Greater
interest is being taken in scientific research and technology
and in their application to industry. Attempts are being made
to minimise wastage and stagnation in the primary stage, and
consolidation and concentration of schools is being tried in

most provinces. How far this scheme of consclidation will
prove a success remains to be seen,
practical difficulties which
account.

as the problem bristles with
the author has not taken into

The Government is alive 10 the general dissatisfac-
tion with many of the existing conditions re]

Secondary and Elementary Education, a
been created to reconstruct education.

ating to University,
nd a machinery has

UNEMPLOYMENT.

The Educational Commissioner sugyests that, in view of
the unemployment of graduates, higher education should be
restricted. There has been a significant f
universities, and a marked increase in entrants is observed in
the Universities of Bombay, Calcutta and the Punjab. Our
review of the situation appearing in last December exhibits
varied opinions on the question of limitation of the number
studying in the colleges. 'What appears to be necess
the restriction of the number of entrants but such
tion as would afford facilities for the diversion
technological pursuits and rese

the active cooperation of the ¢
sities.

all in strength in five

ary is not
a reorganisa-
of talents in
arch.  This of course presumes
aptains of industry with univer-
The Government, too, should use their influence to
secure facilities for practical training to graduates under the
firms patronised by them. The recent resolution of the Inter-
University Board is quite clear on this question. The Educa-
tional Commissioner himself acknowledges the
Board’s services in stimulatin
courses providing more variet
tion will be found out of the

value of the
g the institution of new types of

y. In such circumstances, restric-
question,
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GIrLS' EDUCATION.

The rate of progress of girls’ e?ucati_cl)n }::S eg;;trlé;galgigy
“of instituti i upils )
of institutions and girl pup Lppr J
:rhe>n:ergbil;1d a liberal expendltgre on their eguca?gz 1?nsptlhe
lr%ciri(;lz}mci,a; stringency is in evidence. Co-e lcllcat}:e o the
;rimﬁ(ry stage has become far ]morelcomnéﬁestréd 12, umper
) ar e y au .
en teachers has been larg el
(l))izev:locr)? late a great awakening among worr?tti‘rl,Q 1tnod haave theic
tendency is observable among all commumties fo v i
oirls educated. Muslim girls are taking gre triking, where
bllrumtion and the position in the Pumab is v;r(}i S'rtlthe I’Jniver-
(tghe "Llrges’t number of Muslim ladies is recoraed 1
sity and Secondary stages.

The S. S. L. C.

A recent communication from the Dir?ctHny }?fsl;lllgcl)llz
Instruction, Madras, to the Headmg&sters. 0 . lge e
?'Ltes that a minimum of 40 % in English will be trhi(i month,
ih(e upils appearing for the Public ]-ExammlatlonemS R
for clighily to. the Universnyh'couffhget1::g ago in the

i i known this ch _
University had made i aped the notice of many
t it appears it has: escap A
t(iicz:gztres, blif thisplFad been widely l?nown,A(;neit S?souigachhers
: . 1 them. ¢ y
timel rotests from . .
exé)rifttidhave wayiteg for a Departmenta_] circular t}:) th;fneenfgzgé
ig enable them to take official cognisance. l?teein‘ Janaary
ordinance seems to have reached Headmastersd areat rories
this year, and this should naturally have cau}:g bgolt P e
to such c;f them as were not prepared for this
blue.

One wonders whether the University is well :}Ic‘lrvul:eic: li:
enforcing this change in the present CI.rcumstanc};es. e o
hat this raising of the minimum w1]! improve the. tandard. o
: 'a; éducation but would it be fair to spring a cha gare N
hx_g o ‘the candi’dates of this year, handicapped as theg e I}i
thls’ Onb i required to face a new type of Englis ]ilph 1
t,h.exr em_gl stress on grammar? A sensible course would aas
ggg‘l Stgeglaz}er the adoption of the ordinance l;ntll szc}:l};dtllr]ne as
will enable schools to present pupils rng};}oro}t;iv)érc%irms. IF o
the revised standard beginning from the > i
University cannot see its way to relax it, other 2;11: orities who
look upon the e]igibli)lity ha;ll ;nav?;tis ;helosltsrs;)minimum. oo

o be conten _

;};(:)l::]%vgeern:;iiistels will prevail to remove a ;faal hardship to

students.
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Tt i
1¢ Cochin Durbay deserves the gratefu) thanks of the

T ] . .

ict enforcement of rules relating to the

the Cochj , be intereste :
n Government now contribute by waydorgoé‘r:(;vr 7@2'10;

of the pa :
ones inpai}élg(g ::}ir;:]ned tea.ch.ers' and 873 % of the pay of trained
grant. The object ofst'heTI?]Sl;S e g ition to. the continééggy
sch urbar is to « Lo
ools are contented and efficient ag ?geqtthnat(te ts?:?wcoh?rs 'n aided
ot ols.

The Durbay’
ar's treatment of m-
also noteworth N of managers of ajde i
to aided institu};- Far from indulging in commercia ]L'd SChOO]S’ >
contented. crr b ions e]sewhere, they are expecrtrpdlsr:) pt}’.]cu]mr
fficers of th; D:L?'ldrtrll?l?iit thhe rgembers regu]nr]‘y 'n(;d ;t:l(]ynl
. 8 g [4 av < M
notice of any infringement of thee gen(c):mpowered to take severe
Co-operation ; -
. ation js expecte
also from teachers, who npre wd not only from
tance rol] for Jesg amount,

_ M managers but
arned against signing the acquit-

We h . :
obe our Ministers wijj] strive to emulate the

example of Cochip, noble

———

Reviews,

A School C :
T. 8. Krishnaswq} i ourse in Physics: (Th i

ami Ayyar, a4 ' : eoretical and Prget ]
Ltd., Madrag, (1935). Drice: R'S.T 2T/ Published by Longmans, g?:le?li .Oij

This comprehens;
nsive ;
» welcome nddiphr AN rsmd debmlgd text book of Experimnenta] Physics ig

&b)y desi n i i .
g ed to suit bhe requlrements f tl 5 l) l .l d y i‘y
(@) 10 E’. f). L C upiis an vel De'ltl
*

80t up. From act
] tual teachin i i
undor rovigr s, Pt B experience it hag bee
and mappio s a;etxgehszlr;;fult.conmanion avoiding thene):;)r};?r?esth?b A
concise rag % ¢ oho st 6 Lime Leing fairly priced Si “in Teming
in the sturero L PoInt in treatment of the vari o5, aiming egunge
of Ty 1y reat various topics, aiming gt ision
:rz;]ncgdu_re, the publication sho1 b eipineni
Phasis on the importance of ace

repetition upgq i

. or varyi

de ying conditio :
ducing reSults huve heen presseq ‘nst e een Inid,

A6 neat and in profygiey oC 1nko

E{flseabc::; chgpter, and a wide choice of ex
290 given,  We giron | :
teaching the subject undep %he C. Group * book in iy

2. A Text. i
By e o Te Jizoe:lr %ffener‘al Science: in Tamil, for Forms I, IT & I
) + LT, BD, and M, Somasundaram 'BA ( L TI'

Published by G. V K
respectively, + % Bwamy ¢ Co., Kumbakonan), Price: As. 10,11 & 12
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These are revised editions of the original New Model Elementary
Science, written in conformity with the latest syllabus on General Scierce.
Lessons have been intelligently drawn up, concretising the course with experi-
mwents wherever possible. The authors expect practical work of the pupils
where sechool condjtions permit it. Where the subject matter lends itself,
the telling is varied with suggestive questions which, with some thinking,
can be eagily answered by the pupils themselves. Pains have been taken to make
the lessons concise. The language used is simple and illustrations are freely
used. Printed in 13 pt. type, the series looks attractive and neat. English
equivalents have been given wherever necessary. The books will prove 1{56[[;11

to youngsters of the lower forms.
3. Educational Reformation in India: — Published by J. C. Basak,

363, Upper Chitpur Road, Calcutta.

This bcok is the result of the experience of a sexagenarian who has
attemped to squeeze in as much information as he possibly could in a book of
970 prges. Hence in many places his thoughts are irrelevant or ill-arranged.
Yet s they come from the pen of ane who has bestowed plenty of time and
thought on educational topies and has shown a real desire for the progress of
education in cur courtry, the book is quite inspiring here and there. The
writer oifers many practical solutions for the removal of the present ‘waste’
in all the depurtments of education, primary, secondary and university, and
they are worthy of our consideration ~'We beg to disngree with the author on
many ol his views, but at the same time have to thank him for his lively,

thought-provoking and interesting presentation of the various topics of current
interest, N Subramania Ayyar, BA, L T.

4. The New Era English Readers:—Primers [ & IT and Books I, I &
III: Bv M. S. Sundareswaran, M.A, L.T., and A. S Venkataraman, B A, L..T,
Ldited by H. Champion and Dr. James H. Cousins. Published by B. G. Paul

& Co., Madras.

These readers have besn planned and edited with great care by two
experienced educationists to give Jndian Children a sound and effective train-
ing in the study of Euglish. The Readers are properly graded with due regard
for the selection of appropriate words and phrases at each stage. These words
and phrases have been printed in bold type for the convenience of teachers
and pupils. If these words are thoroughly understood and memorised, the
pupils enn write short sentences with the aid of hints given at the end of each
lesson. Unlike most of the Readers in the field, these books are given an Indian
atmosphere by the selection of Indian topics and Indian scenes of life.

Euach lesson is followed by a set of exercises which fest not only the
thorough grasp of the words and phrases so far learned but give also enough
food for thinking. Incidentally, the exercises aim at making boys write short
compositions on subjects already studied using words occurring in the book.

It is gratifying to note that the authors have recommended strongly
the use of the mother-tongue whenever the teacher feels the necessity of
making elear the meaning of new expressions. This judicious use of the
vernacular now and then makes the task of the teacher, especially in the
lower clagses, quite easy, interesting and effective.

The attempt made to teach grammar i.n the very early stages induc-
tively on the concentric method is really praiseworthy. The books are pro-
fusely illustrated and attractively got up. N. Subramania Ayyar, B.A., LT

5. The Complete English Course:—Edited by K. Srinivasa Kini,
B.A., I.T., Published by Basel Mission Book Depot, Mangalore, 8. K. Parts

1& 2. Price: As. 12 and Re. 1/-
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The twn neatly executed volumes under review are good text-books of
English compiled on original and up-to-date lines and beautifully designed to
meet the high school requirements, The selections in prose and poetry offer
& rich variety in matter, style and diction, and exhibit a characteristic moder-
nity and freshness. The specimens included aim at introducing students to
standard literature and impart a very fair grounding in formal grammar so
much in requisition now. The quality and quantity of matter, the thoughtful
graded arrangement, the introductory notes, the helpful aids at the end of
each lesson in the shape of word study, brief notes, and questions, the apt
illustrations and the attractive get-up deserve the appreciation of all teuchers
of Bnglish, The questions on the subject matter are of the new model type;
vocabulary work follow the lives laid down by writers like Ballard and Jagger;
and exercises in grammar and composition cover the topies of the departmental
syllabus. The poems are fine specimens of beauty of thought and expression,
some of them being in a light vein Avoiding hackneyed matter, borrowing
fresh and enlivening copyright materials in profusion from modern authors,
Indian and English, the Editor has done n real service in bringing out these
valaable books. We heartily recommend them to the attention of all teachers

of English who are interested in the acquisition of decent English by their
pupils. : V. A.

Problems In Elementary Mathematics.

In Tamil For Forms I, I and IIL

By M. RAMAKRISHNA AIYER, p.A., LT,
AND R. RAMAKRISIINA AIYER,

Assistant Masters, St.Michael's High School, Coimbatore.
PRICERs. 1—4_¢ (only.)

A THighly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committee. Apply to the Author.

The South Indian Teacher. BHARATHA DHARMA,
The official journal of the South India .
Toachers’ Union. Published on tho 15tk of overy Month
The only Educational journal dovoted A M_ngnz-no of Liberal Hinduism
to the toncher and his problems. Best ;| Tho Official Organ of the Arya Mata Sabh
medium for advortisemonts, Editoys ;
Rates can be had on application, Mgr.C. v, KR1SHNASWAMT AYYAR,
Annual subseription R, 3, I?Ilz'l\}fl 1V SEfSHA AYYANGAR,
A 1 to:—Mana er, 03t Medium for adverti ‘oment.
4f%i?1’gamcha-r St., Tgriplicrma, MADRAS, Avply for rates to tho Manager,

TEXT-BOOK OF MBH‘]‘RATHADHARMA
A " “Morya aya”, Royapett
Elementary Mathematics yapetta, Madras.

(I8 ENarLisn) Dr. G. B’ i
(Approved by the Text-Book Committee.; B's. Medlcated Snutt
Acknowledgod to he the bast throughout

BY
V. P. Viswanatha Ayyar, B.A., L.T.

S an India for Nouralgis, Nasal Catarrh, Tooth-
St. Mary’s High School, DiNpraur., ache, eto,, etc., Guru Basava & Co,, Ltg
Book I for Form IV As, 14 ! ”
Book II for Form V As. 12 P. 0. Box No. 510,
Book III for Form VI As, 14

PARK TOWN, MADRAS,

SIX TEXT-BOOKS OF UNIQUE MERIT.

PricCE.

1. WREN’S ELEMENTAR.Y ENGLISH GRAMMAR. RS. 1-2
2. WREN'S A SHORTER ENGLISH GRAMMAR. . 1-8
3. WREN'S HIGH SCHOOL ENGLISH GRAMMAR. ,, 2-0
4. WREN’S PROGRESSIVE ENGLISH COMPOSITION 1-8

5. WREN & MARTIN'S HIGH SCHOOL ENGLISH
COMPOSITION. ,, 2-4

6. MARTIN’S COLLEGE COMPOSITION. w 2-8

COOPER - PUBLISHERS - BOMBAY
SELLING AGENTS: MESSRS, MACMILLAN & Co., LD,

BOMBAY : CALCUTTA - MADRAS.




BY

E. E. WARD, wm.a. (CANTAB),
Diploma in Education (Cantab).

AND

A. M. WARD, y.a. (CANTAB).

Bearing in mind Indian conditions, the authors

arranged.  Detailed instructions to teachers
the beginning of the books.

In the Planning of the lessons in the series o

teaching of grammar h
. as been gradually g -
studying the series jg sure to Ly

elements of the English Grammar and usage

Details of the series with prices.

PRIMER 1 48+xvi pp. with one colour plate
PRIMER I 82+ yii; pp. with one colour plate
READER I 128+x Pp. with 2 colour plates
READER 11 160+x pp. with 2 colour plates
READER III 210+ Pp- with 2 colour plates

We solicit the Sfavour of your patronage
[~

NEW INDIA ENGLISH READERS

Written o ] o lf .
n quite new lines, with numerous sllustrations

have laid great
in the early

have also been given at

f Readers, the
and a student

acquire a working knowledge of the

Price 5 As.
Price 7 As.
Price 8 As.
Price 10 As.
Price 12 As.

. THE TEACHERS' PUBLISHING HOUSE
EDUCATIONAL PUBLISHERS : :  MADRAS

BASEL MISSION BOOK DEPOT, MANGALORE
Some Outstanding Publications.

1. OUTLINES oF ENGLISH HISTORY
By K. Srinivas KiINI AND U. BHAVANI SHANKAR Rao. |
Third Edition—Price 1-8-0.
Approved for Class Use.
“This book satisfies a keenly felt want. Designed to meet the require-
ments of the Revised S. S. L. C. ‘A’ Group English History syllabus, it has

been planned with care and a clear perception of the aims of the syllabus
makers.”—The Hindu Educational and Literary Supplement.

2. READINGS IN ENGLISH LITERATURE
Part I for Form IV: 0-12-0; Part Il for Form V: 1-0-0.
Approved for Clase Use.

“The selections have been very carefully made. To add to the useful-

ness of the hooks, explanatory notes, short questions on the subject matter,
suggestive exercises in vocabulary work, and oral composition have been given.

“It would be an ideal class-book for reading at school and would
stimulate pupils to complete reading the books by themselves at home. We
hope these readers will have the patronage they so richly deserve.”

3. ENGLISH COMPOSITION For HIGH SCHOOLS
IN INDIA.
By K. SriNivas Kint aNDp U. BHAVANI SHANKAR Rao.
Price: 1-8-0.
“Though many hooks on English composition have recently been pub-

lished, this book stands prominent in its charming presentation of topies.
The book will be very useful for the students of the High School class who
have to prepsre for an examination in English II Paper.”—The Indian Edu-
cator. .

“Its illustrative exercises are partioularly woell-selected, and will
stimulate healthy imitation.”—The Bombay Sec. Teachers’ Association

Journal.

4. A SOURCE-BOOK oF INDIAN HISTORY.
EpiTeEDp BY K. SRrINIVAS KINI.
Price: 1-8-0.
Approved for Teachers and Libraries.
“It is & most useful publication which will train students in the right
historical method.”—Prof. Radhakumud Mookerjee. .




LYSINDS I;E’A MASTER, HIGH SCHOOL, PASUMALAL.
AND

. SOMASUNDARAM, p.a., LT,

~—— - FIGH AND TRAINING SCHOOL, PASUMALATL
' :!g“w{o As. Il Form:11As. 1l Form: 12 As.

2. Geography Text-Books in Tamil.
(as per latest syllabus )
By G. V. RAMA AYYAR, B a,, L.T.,

TOWN HIGH SCHOOL, KUMBAKONAM.

I Form : 10 As. II Form: 11 As. 111 Form : 12 As.

3. Tamil Selections for Higher Forms.

By O.S. VENKATARAMA AYYAR,

SENIOR TAMIL PANDIT, TOWN HIGH SCHOOL, KUMBAKONAM

Part I for Form 1V : 9 As, Part Il for Form V : 10 As.

4. Tamil Text-Books for Lower Forms.

By Vibwan S. SITARAMA AYYAR,
LECTURER, NATIONAL COLLEGE, TRICHINOPOLY,

I Form : 7 As. Il Form : 8 As. 111 Form : 9 As,

5. Geography Text-Books for Higher Forms.
By G. V. RAMA AYYAR, B.A, L.T.

() The Southern Continents of South America Re. 1.2-0
(2) Other parts (in print).

For detailed catalogue apply to:-

G. V. K. Swamy & Co.,
EDUCATIONAL PUBLISHERS, BOOK-SELLERS,
STATIONERS, ETC.

KUMBAKONAM.
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AJYA PHARMACY,
.SWAR (REGISTERED.)
-ALWAYE.

( Branches:-Chalakudi & Karupadanna.)
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A NEW SERIES OF TEXT-BOOKS FOR THE TEACHING OF ENGLISH TO
BEGINNERS IN INDIA.

THE NEW ERA ENGLISH READERS

PRIMERS FIRST & SECOND & BOOKS I, I1I & 111
Annas 0-5-0 0-60 08-0 0.100 and 0-120 respectively
H. CHAMPION, M.A., 1ES. (Three Books)
Dr. JAMES H. COUSINS, p. LiT,, (Two Books)

M. S. SUNDARESWARAN, wu.a., ..T.
By and
A. S. VENKATARAMAN, s.a., L.1.

Highly spoken of by eminent educationists and are in use in schools
throughout this Presidency and a portion of Bombay Presidency

Edited by {

These five books have been brought out at an enormous cost and
time after judicious thinking and consultation. The books have been
tested in many institutions and found to satisfy the needs of Indian
children reading English upto eighth standard,

Some of the more noteworthy features require to be mentioned
here. There is a progressive scheme consisting of words and phrases,
real language units. Desides, due attention to grammar is imparted.
There is a grammatical bias underlying each lesson. It is obvious that
grammar in the early stages cannot be formal_ a{\d must be largely an
essential part of language acquisition. This principle has been recognis-
ed in a large degree. At the same time, one will be attracted by the
questions and cxercises at the cnd of each lesson. They are meant to
assist the children in acquiring a real command of the linguistics.

Schools where the readers are in use vouchsafe to their merits as
superior to other readers, in that the lessons are careft_llly graded,
intermingled with dialogues, giving prominence to Indian life and
scenery. The editors have suggested that vernacular should be used
wherever necessary. We are sure that at the very perusal of the readers
every teacher will pronounce them to be good.

Lessons are profusely illustrated appropriately to the subject
matter of the lessons. Every book contains a tricolour plate of an im-
portant lesson.

We request the teaching public to make an experiment on our
Readers, and it will be to their best advantage.

Specimen Copies will be supplied on application from Heads of Institutions.

B. G. PAUL & CO.,

EDUCATIONAL PUBLISHERS,

SADHANA

AUSADHALAYA

DA CCA. (Bengal)

Joges Chandra Ghose, M.A.F.C.S. (London)

Formerly Professor of Chemistry, Bhagalpur College.
Other Branches:

67/4 Strand

~Shyam Bazar, Calcutta,

: Road, Calcutta, Chittag
(Punjab) Burdwan.

CGuaranteed absolutely Pure
Ayuarvedic Sastras,
On deseribing the nature of

—ADHYAKHA--

MAKARADHWA] (SWARNA SINDUR).

A wondorful specific for all diseases,
vibality, mental and physical vigour and ton

(Pure & with Gold) Rs. 4 per tola.

It regulates the norve, bile and phlegm, increases

es up the system,

SARIBADISARSA. Rs. 2-12 per seer.

A wonderful, infallible medicine {

or all sorts of blood impurities.

SUKRA SANJIBAN. Rs. 16 per seer.

. A very powerful aud effoctive medicine for the ro
It immediately puts into vou all the vigour that every man should have.

ABALA BANDHAB JOG, 16 doses, Rs. . 50 doses, Rs. 5.

A great remedy for all female disenses,

213, Bowbazar Street, Calcutta,
ong, Patuatuly, (Dacca), Lahore,

and Genuine Medicines, propared strictly according to the
Catnlogues are sont free on application.

diseases, prescriptions are given gratis with groat care,

storation of lost vitality and energy,
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12, FRANCIS JOSEPH STREET, MADRAS.

OUR SCHOOL PUBLICATIONS

Garuda and Anjaneya 0—4—0
Avatars of Vishnu 0—4—0
Jesus Christ 0—5—0
Tales of all Time 0—6—0
Rama, the Ideal Son 0—4—0
Aesop’s Fables I 0—3—0
Do. 1I 0—4—0
Karna, the Warrior 0—6—0
Stories from Shakespeare 0-12—0
ITABLE FOR HIGHER FORMS.
Tamil Poetical Selections . 0—5—0
Nitthilakavai—a collection of Tamil Poems.... 0-10—0
3. Selections from Prose & Poetry in Tamil Book I 0-10—0
Do. Book IT  0~10—0
Write to:—
V.. S. SWAMINATHAN,
Publisher,

MADURA & TINNEVELLY.
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A

ELEMENTARY SCIENCE SERIES (S.S.L.C.)
BY K. S. RAMACHANDRA IYER B.A, L.T.,
Senior Science Assistant, Town High Séhool, KUMBAKONAM'.

1. A Text-book of Elementary Science Book I {Physies & Chemistry)
by K. S. R. and G. V. Re, 1—0—0
2. A Text-book of Ele, Science Book II (Aunimal Life) 0—6—0 }.
3. . Book IIT (Plant Lite)  0—6—0 J
4. " Book IV {Sound, Light, f
Magnetism, & Electrieity) 0—8—0
5. Y Book V (Physiology & Hygiene) 0—8—0
6. Practical Physies C. Group (Heat & Light) 0—7—0
7. General Science for Form I (Tamil) Re. 0—7—0 ¢
8. General Science for Forms II & ITT will be ready shortly ’
9. A Text-book of Physies 8. 8. L. C., C. Group, Book I f;)r Torm V 0-14-0
10. Do. Do. (Heat & Light) will be ready shortly
For Copies apply toi— THE AUTHOR. ‘
CHILDREN’S EVERYDAY SCIENCE IN TAMIL
For Forms I, 1I and Ill—each "As. 12. é

By M. S. SUBRAMANIAN,,

Assistant, Hindu Sc. ondary School, Virav«malliw, S. 1. Ry. y“'

Neatly got up, conforming to the latest syllabus in General Scicnccj
in elegant and flowing Tamil, with rare photographs, pictures ar

diagrams in profusion, in bold print, highly inviting to young reader

and appreciated by eminent educationists, scholars, scientists and so'
forth. - '

Please apply to the author.

CENERAL SCIENCE
o (IN TAMIL)

" (Approved by the Text-Book Committee
Vide Page 611 of the Fort St. Ceorge Gazette dated 12¢h November 1935)

BY .
M. M. NARAYANASWAMI, 5.8 L., .
Science Assistant,
St. Michaels High School, COIMBATORE.
Book 1 for Form | Book 111 for Form 11l .
Book Il for Form Il Book IV for Form IV

V. S. VENKATARAMAN & CO.,
EDUCATIONAL PUBLISHERS,
KUMBAKONAM.
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