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Education in Germany
By MRr. K. S. VakiL, M. £d., M.R.S.T., F.R.G.S., L.E.S. (RETD,)
(Concluded from the last tssue.)
Thus, it will appear that under the German School system, a
pupil remains for at least 13 years at school befc?re he can proceed
toa University or to an institution of higher education.

It will also appear that while there is one common elemgx.lt:r};
school for all the children of the country at the base, ttf?fre are lt?o':‘s
institutions of different types suited to different needs of different sec

! of the population and of different sexes.

V " There are no examinations in the German elementary schools.
© At the end of the period of full-time compulsory _attendance at fourt;en
and normally after eight years of school, puplls' leave the class t z}t
they have reached with a leaving certificate, which confers zo privi-
leges and is not a testimonial of ability. It has. ’some ‘effect,f owzv;r,
' in so far as it determines the decision on a pupil’s aptitude for a defi-

" . . y . for
nite occupation, industrial or commercial, when he applies

guidance. s
There is no examination for admission to an Aufbauschule.

For entrance to a Higher School, there is, in some states, an
4

; n
Mmination, which is conducted by a committee composed of a

pdal number of teachers of the elementary school to wh.ic.h the .pupxl

belongs and of the higher school which he desires to join, with the
director of the higher school as its chairman. If, however, the ‘
director of the higher school is satisfied with the standard of the
elementary scho_ol, no test is held.

There are no course or promotion examinations in the higher
schools. _

At the end of the sixth year of the Higher school, there is usually
an examination for promotion to the course of its last three years,



w/Most important examination, however, is the Abiturienten
. (Leaving Examination) or Reifeprufung (Ripeness Proof or
Maturity Examination) which comes at the end of the Higher School
course. The Universities or institutions of higher education have, however
nothing, to do with it. Each school holds its own examination, the
Examination Board being composed of the head master and teachers of
the highest class of the school with the Inspector- of Schools as
Chairman. The Board examines only those students that appear
eligible to them for examination on the report of the teachers concerned
in thair teaching. The examination is partly written and partly oral,
It is interesting to note that even at this early stage, a student is
permitted to offer a thesis on some phase or aspect of une of the sub.
jects of examination in lieu of the written examination in that subjcct.
In the oral examination, too, he is permitted to select a subject in
which he may have specialised. The judgment of- the Examining
Board regarding each candidateis based on his school record as well
as on the result of this Leaving Examination. The certificate awarded..

at the end of the examination is called Reifezeugnis (Certificate of |

Ripenessi. The aim of this examination is not to test his ‘knowledge
but his whole personality and all-round capacity. Thus, the German
Higher School Leaving Examination is an internal examination and is
free from the evils of an external examination.

In the Universities, there are no entrance examinations.

At the close of the University course, there are examinations
for the doctorate.

The doctorate in itself confers no kind of privilege and is only
the prerequisite for admission to teaching in a University, '

The above relates to the German school system as it existed be-
fore the beginning of the Nazi (National Socialist) rule in 1933.

According to the Nazi programme drawn up by Feder and
declared by Hitler to be sacrosanct and unalterable, ““a fundamental
. reconstruction of the whole system of public education must be under-
taken by the State, so that every capable and industrious German may
receive the benefits of a higher education and therewith the compet-
ency to take his place in the leadership of the nation. The curricula
of all educational institutions must correspond to the practical neces-
sities of life, A knowledge of what the State stands for must be
inculcated in the school (instruction in citizenship) from the frst

/

1

-

| o me W7
e |

moment that children are capable of understanding. We demand that
specially gifted children of poor parents should have t}ueu‘ talent.s. fully
drawn out and developed without any consideration of position or
profession or cost to the State.

“In order to improve the physical well-being of the people, the
State must exercise its guardianship over mother and child and forbid
child labour. It must develop the bodily powers of the race by legally
establishing an obligatory system of gymnastics and athletic games,
and by supporting in every way all those societies that have to do with
the physical training of the youth.”

The aim of Nazi education is to make every German a Nazi
(National Socialist), just as the aim of Communist education is to make
everyone a Communist and that of Fascist education to make every-
one a Fascist.

Dr. Rust, Nazi Commissioner for the Prussian Ministry of Edu:
cation, at the very beginning of Nazi rule, stated the aims of Nazt
education to be (i) the rebuilding of the soul and spirit of Germany
on an entirely new foundation and (ii) the glimination of all that was
un-German from German schools— “to be carried out with all the
brutality that duty demands.”
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r. Theodor Wilhelm, a well-known German educationist, gave
unt of Nazi aims in education recently as follows:—

/" “In the National Socialist State, the whole meaning of the word
facation’ has little or nothing to do with the old conception of the

} Xf_éfm in Germany and abroad.

“Even up to a few years ago, it seemed a crime to allow politics
to play any part in education. ‘Education’ belonged to the school
and nursery. ...... It was confined to young people of school age,
and was a matter between teacher and pupil, at best between parent
and child. . It had no place in the world of the fully fledged citizen.

“The National Sccialist has a quite different conception of edu-
cation. In his eyes, education is experienced ~wherever there is

. genuine community of thought. Its aim is not the acquisition of any

particular knowledge, but the inculcation of the duty each man has
to perform in his place in the community. The conscious and system-
atic shaping of character which stood in the foreground of teaching in

the schools is only of small account compared with the very active and

manifold influence exerted by one man over anoth.er in his da.lly life—
by his conversation, his art, religious convictions, mtellgctual interests,

habits.
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W erf t'he community spirit is at work and where t
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he German nation
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e beginning
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“In Germany, educati .

) s cation aims no longer at .
;nft(?rmd and well-behaved citizen, but seeks to milzduc“’.g the well-

ac o . N aK 4
in t1ve men}be'r f)f the nation. Its primary object is not tewery man an
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“In his book, Hitler says: * i
main task of education does r};ot cgrllstiilf ‘i:igsnal Soci
ledge, but in the cultivation of perfect physicalC;i
of mental faculties is only of secondary importa iness.
the development of character must stand in the ﬂfe-
the encouragement of strength of will and de:i;(z(g)r

Instruction,

. alist State, the
amming in of know.
The trainin
g
And, here, again,
ound, especially
n together with g
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training towards the joy of responsibility; last of all should come the

academic instruction of the mind.’
¢The sequence which Hitler sets up here of Body-Will-Mind
shows a radical change from the old system under which academic

knowledge was always given first place.

,  ~The aim of the Nationalist Socialist educationalists is funda-
mentally different from that of the humanist idealists of the late 19th
century. According to the latter, the ultimate end of education was
the production of a harmonious and complete personality...

“To.day we think and live too near to stern reality to sympathise
with this cult of mere personality. In the Nationalist Socialist State
the individual only ranks in his position as a member of the whole.

“The nation is the source of his strength and itis only the part
he plays in the nation asa whole which gives his life meaning and

valae. The nation demands every individual to form part of itself.

«If the German Youth, therefore, is to be educated to member-
ship of the nation, the idealist conception of education proves
inadequate. In the place of the liberal education of personality comes
the growth of “national political” education. This, in no way, seeks
to deprive a man of his individuality, but it demands of him that he
should place his creative faculties at the service of the nation and

State.

““German youth of to-day feels itself more closely allied in its
educational ideals to Antiquity than to Classicism. It was a mistake
to think that the higher schools of the past could claim descent from

The humanistic Gymnasium scarcely reflected the ideals

Antiquity.
loistered schools of

of antiquity but was rather a remnant of the ¢
learning and mediaevaliem.

«\What then is the resulting influence on the teaching world of
this change of mental outlook?

he school is only

«“\We must stress here, again, the fact that the
For instance, the-

one centre of education besides many others.
National Socialist State has particularly at heart the revival of a healthy
family education, for without this the corporate education of the
Youth Groups will have no firm foundation. Then, there is the influence
of the churches, clubs, theatres, films, newspapers, wireless, etc., all
of which are great forces in education, Theré are also the festivals

which form a part of every community education.
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““A national festival is much more than a mere pause from work.
Ata festival we can experience not only our own association with the
feted object but a feeling of common sympathy with our fellows who
are feting with us. The National Socialist school will therefore
attach special importance to the proper organisation of suitable festi-
vals and encourage the children to take part in the righc spirit in the
great political and social festivals of the State.

“As far as the subject matter of the learning in the narrow
sense of the word is concerned......... special stress 1s to be laid on the
teaching of German, History, and Geography. The language and
history of the German people, together with thorough grounding in
matters relating to the geographical position of their country and the

nature.of its soil, are to form the groundwork of the National
Socialist school in the future.

“In the same way, the carlier history of the German tribes is to
be taught in detail......... In our opinion, this early history is of the
utmost importance in the school, not only for the new light it casts on
the question of our historical origin but because it is specially suited to
show the nature of the German spirit in the German mythology and in
the religious outlook of the ancient Germans. For the same. rcason
the study of folk-lore in its various forms will be introduced. ’

“‘Another very important corner.stone in the structure of the
new German school is the physical training. Germany has much lost
time to make up, for she has to learn anew what has been ‘ an 'Iccah -
ted fact for centuries in England. The fight against oné-sidv:d
accumulation of learning was begnn by the German Youth Movement
and has become an essential part of the National Socialist programﬁe-

' “As early as January, 1933, field games were made compulsory
in all schools, Membership of the ‘Hitler Youth’ also contributes
.much to a boy’s further physical training. Other subjects introduced
into schools by National Socialism are Eugenics and the study of
Race. The boys and girls are made to' realise that indifferenc.e or
neglect of details in the physical world has direct effect on the existence
or non-existence of the nation.

“The third important featurz of the Prussian school programme
is the so-called “Country Year”, According to the National Sgocialist
Principle of kinship with the soil, every German child is to spend his
or her ninth school year in the country. In this way, the elementary
school child has a new finish to his school days which prepares him
for life on the land and opens out many new vistas.
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“If over 200,000 children from the towns can be transferred to
the country where they can learn to appreciate the life and the work of
the peasants, it will be a revolutionary or, at very least, a strikingly un-
usual method of bringing about co-operation between the German of
the town and the German of the country.

«“And finally the training of the teachers must also undergo a
change. According to the Prussian regulations, the teacher of the
future, before he can claim any teaching post, must have passed through
the community school of the Working Camp and the Storm Troop.

“The National Socialist has no use for the teacher whose only
recommendations are his academic prowess and the examinations he
has passed. He must have been through the fice of the Working Camp,
for only then has he shown his ability to act as a teacher of the people.

“Instead of receiving his training in the town, moreover, the
teacher of the future will spend at least part of his training course in
the country. Not only the village schoolmaster but also the town

~ teacher will draw his strength from his contact with his national soil...

“The Storm Troop represents for Young Germany the stern’
school of German Socialism. This Socialism is concerned with disci-
pline and comradeship. The brown columns which march’in Germany
to-day are seeking the very opposite of bloodshed and war; they re-
present rather the backbone of the community of the German people
and the guarantee for the unity of the German nation. The face of the
Storm Troop is directed inwards and not outwards towards foreign
policy, and the Brown Army has fundamentally nothing - to do with
Militarism or Imperialism.

“What is growing in Germany to-day is not Militarism but a
‘soldierly’ spirit of comradeship. ¢ This soldierly spirit has been from
time immemorial the purest form of national community experience.
Whenever this soldierly spirit has been strongest, Germany has been
led to social unity. It is just this spirit which arouses the best and
noblest forces in the German breast.

“Here lies the key to the understanding of the new German edu-
”n *

cational methods”.

_Mr. Frank Roscoe, Secretary of the Royal Society of Teachers,
London, replying to Dr. Wilhelm writesi— '

The Nazi scheme proposes to place every German child and

youth in subjection to the state......... It is impossible to maintain one’s

* The Teachers World, May 30. 1934, pp. 32, 338, & 354
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:idtll:lldl-lath and at the same time to place all one’s creative faculties
e service of the state. These faculties and especially the way in

“Dr, Wilhelm pictures the Germ
. . an school system as devoted to
the making of loyal and efficient Germans, wholly bound to the State...

Yet men and w i
S omen are something mo iti

re than citizens, the 1
only to serve human ends. | the siate e

[ H 1
L ".I‘he chief end that it should serve is simple justice, the secur-
Fthg of fair play as between one citizen and another. To ’some extent
e i i :
state must control the lives and actions of individuals, but should

n < nd

The
re are, undoubtedly, some commendable features in the Nazi

scheme o i i :
2ge histofr?dl;ceclltlon’ €. g, its emphasis on detailed study of the langu-
- ’outdoo), n gqura[?h)' of the country, on physical training and
on outdo r'coml.nflmty life, and on the desirability of bringing teachers
o é) plts m;o living touch with rural life in the country. The i;leq o}
ountry Year is, indeed, origi is li . ,
_ ginal and is likely to remain in hi
as H , o ' emain in histor
remazssert;qct?.ntr;butlon to Practical Education. The fact, howevery
e Gévelts undamental aim is to subordinate man to the mecha:
to surrender ;[i]smiirllti\f'fimrlql and to deny him freedom and require him
su iduality to the stat i

e T e. Thus, it ov

gitimate limits of the purpose and scope of education i crsteps {he
of the term. ation in the true sense

K :
of educat‘iloetrly' ret?ar; able measure recently taken by Hitler in the field
is the drastic limitation of th

to be admi R, . ¢ total number of stud
educatio;mttteiisthls year to 'the Universities and institutions of hi:{f
sducet llo ‘,000, their distribution in fixed proportions to the tb .
Ob.ecte? EFatmn of oPly 10 p. c. of these places to girls, Th states
intJ o :7 t1 is measure is to correct the popular tendency to;vard e main

,g ctua higher education, to prevent overcrowding of th ‘ Puf'ely
and to thin the ranks of the ‘‘breadless army of docthrSn ¢ professions

We, too, have reached

o » a stage at which i

crv Stask 4 It appe ,

ry Ill)alt and adopt an exactly similar measure for tkl\)ep restriogn o 10
number of students proceeding to our universities restriction of the

As regards girls’ education, Hi

. , Hitler consid i

;p:‘rir;éi:;e“h’?‘r}?:. ' He r?cently said to a large Eg:rasthgr]ia:: heir proper

Nuremberg: woman’s world is her husband, her fagm(i)lfywirrr:gnhat
[ er

t The Teach.ers World, June 6, 1934, pp. 361 and 391
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«providence has given the woman cares in this world of her own
from which alone can be built up the world of man. These two are

never opposed, but are complementary to each other, just as are men

and women.
“The progress of the National Socialist Women’s Movement
nly a single point and that is the child—the little human being

concerns O
d must prosper and for which alone

that must come into existence an
the struggle for existence has meaning.”*

Addressing children last year; Hitler said: “You are the nation’s
future and you are responsible for the completion of what we are fight-
ing for to-day-

«“But you have the good fortune to play your part in the destiny
of the Nation in your youth, You, my German boys and girls, shall

Jearn once more, in the National Socialist Movement, to feel that you

are brothers and sisters of one nation.

«]t is never too soon to start to teach the youth of Germany

to feel that they are, above all, Germans.

«“What ill can befall a people whose youth renounces everything
in order to devote itself to its great ideals! National Socialism has built
up a national community which begins with the children and ends with
the aged. None can silence this great symphony of German people.

«T believe that in the National Socialist Youth Movement a new
race is growing up. And thus you, dear boys and girls, will one day
be Germany, and in your old age the remembrance of this will be the

reward which no one can give you to-day.” T

CHMEPEESRPESI S

* The Times of India, October 9, 1934.
+ The American {llustrated News-May, July 1934.First Spscial

Number-2 Edition.
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correction, which the teacher can give is to write at the end of the

composition, “Good, keep at it”.

The most important of all, the teacher in his correctiort sh.ould
exercise common sense. This is the saving grace, the crowning virtue
in every department of instruction; but it is of special worth 1n the
department of composition. Judiciously exercised, it will save tf'le
teacher from the besetting sins of narrowness and dogmatism. It will
also absolve him from the solemn reproach of knowing too much about
his subject. How any teacher can know too much about his own
business is difficult to understand. But, it may casily happen that a
well-equipped teacher of composition will make a foolish use of his rhe-
torical learning, just as, if he were ignorant, he would make a foolish
use of ignorance. Mr. Balfour says in one of his entertaining addresses,
“It is true that many learned people are duli; but there is no indication
whatever that they are dull because they are learned. True dullness is
seldom acquired; it is a natural grace.  Fill a dull man to the brim
with knowledge, and he will not become less dull, but neither will he
become duller”. Speaking in the same spirit, we may say that although
many learned teachers of rhetoric have been failures, there is slight
evidence to prove that they failed because they were learned.

An endeavour has been made to sketch in broad outlines the pur-
pose and the essential characteristics of good correction. It remains,
hoswever, to inquire whether correction with such an aim and of such a
nature is inherently and inevitably disagreeable. The opinion will here
be stoutly maintained that it is not. On the other hand, pursued in the
right way, the correction of essays may be as pleasing and as profit-
able as any pedagogical procedure that can be mentioned. Now, the
correction of essays, commonly deemed so trivial, so burdensome, so
wasteful of the mental energies, gives opportunity to him who knows
how to seize it. Has the teacher any native gift, a special aptitude for
correction? Here is his supreme chance in life. Let him not throw it
away. The power to help others in acquiring a mastery of their native
speech is one of the most important and valuable in the whole circle
of pedagogical equipment.

Does the teacher desire to cultivate his scholarship? The way is
open. If his interest is in literature he may so shape his methods of
correction, that the ransacking of any given piece of poetry or prose
will be unescapable. If he desires to pursue the study of psychology,
he should know that the psychology of language processes is one of the
most fascinating as well as one of the most profitable of modern lines

COMPOSITION _ 251

of research in the field. If he is interested, as he ought to be, in the
reconstruction now going on of the science of rhetoric, the opportunity
is all that could be asked for. The written work of the pupils in the
secondary schools constitutes precisely the material neaded for investi-
gation in this subject.

Finally, that correction carried on in the manner and spirit, here
indicated is a cultivating, liberalising and character building process,
need not be argued at length., It will bring the instructor into so vital
and intimate relations with his pupils, which calls for so great an exer-
cise of sympathy, insight and moral influence.

A class is a laboratory of tender human minds and the scope for
experiment, observation and inference is limitless. The company of boys
often acts as a tonic on the teacher. Are you ill? A visit from the boys
will tone you up. Are you dejected? A few inquiries from them wilj
warm your heart. Are you fretting under worries? Go to the class
with a leaping heart and the worries disappear as snow before the sun;

and you become as cheerful as the boys themselves. In fact, neither
disease nor age can make a teacher old. Always living as he does,

~ in the midst of exuberant life, your heart is ever young.

To enter the school in the midst of boys is as pleasant an ex-
perience and as great a satisfaction as entering a sweet-swelling and
sweet-looking garden from the heated and vitiated atmosphere of the
crowd. It is like seeing an oasis in the vast arid expanse of a barren
desert. It is the daily sip at this fountain, that sustains you from the
heat of economic poverty and public indifference. Life would indeed be
intolerable for a teacher under the trying conditions of service, but for
the tributary of happiness from the pupils. “Thanks, thanks to you,
my worthy friends for the joy you have given me”—this is the secret
cry a teacher is moved to make to the tender images of god that sit at
his feet. The greatest reward for teaching is love, as teaching itself is
a labour of love. Therein lies the glory of the profession; and in the
realisation of this truth, the true happiness of the teacher.




) A Practical Study of
Wanted” & Educational Appointments
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By MR. GAURI PRASANNA Biswas, M.A., B.T.

The sphere of Secondary Education in Bengal is almost a ‘no
man’s land’ to the authorities of private schools who are privileged
with an unlimited license of employing teachers on whatever pittance
they may condescend to offer. The stock argument which the employers
advance on behalf of the ludicrously low pay they attach to the posts
they advertim? is that they can procure the services of picked men 'on
these starvation wages, the piquancy of the situation being aggravated
by economic depression, absence of gencrous patronage and over-pro-
duction of graduates who are stranded noc being equipped with a bread
earning knowledge. The new schools which start up at every street
corner like grocer’s shops either out of a spirit of vendetta against an
old institution in close vicinity or out of a sheer money.making motive
by some disgruntled or unemployed teachers or persons, indirectly help
this sort of prostitution of education if we arc allowed to so term it.

. A glance at the “wanted” shect of some newspapers—a daily
sauce for the morning tea with the educated unemployed—will convince
one of the fun we have been making of education. Graduates, “pre-
f‘e'rably trained ones” with sound physique, strong in so mény sui)jects
with scouting and Bratachari qualifications, aptitude for physical and’
€xtra-academic activities etc., are wanted on (Heaven help us)
Rs T—nh —1—r—t—yorso. Even physical Instructors strong
In some subjects which are not their forte are wanted on similar paltry
sums. To all this a very handy make-believe with future prospects is
Eagge.d on to attract industrious aspirants, The so-called “prospe(:.ts;’
I e. increments and promotion in a less rhetorical expression ahtta'ched
to a teacher’s post are like the proverbial Philosopher’s st,one ever
spug_ht but never met with—prospects which school m‘ana ers q’re llib
abotit prior o the appointment of a teacher, who, howefer q(ua]i%cd
fl‘;eﬁmasf be, is coaxed and c;ajoled to accept the low salary.’ His fate
s xe f once for all. 'But ‘Hope springs eternal in human breast” and

e un ortun.ate fellow hopes and hopes and vegetates for years exerting
his best; he is undeceived at last to realise, when it is too )lt y 1 i
back or shift for himself, that the much-vaunted e e

‘suspects’ and that an applic
‘betimes.

‘prospects’ are all
ant need be more circumspect about them

Vo
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Then again free boarding and lodging on slight tuition are offer-
ed with advantage to the emplayers but entailing a humiliating drud-
gery in some cases on the employed, This privilege, akin to the historic
payment in kind affording the employers a partial relief from the more
difficult alternative of payment in cash, has an added bitterness when
the “slight tuition” no longer remains slight but often turns into a
heavy noisy Pathsala at the lodging or the ward or wards are impervi-
ous to reform. The emoluments, if they can properly be so called,
fall far less than the demands on the qualifications of a teacher who
has got to be strong in more than one subject, strong often in an in-
congrucus combination of subjects. If the advertisers recognise the
advantages of class-teaching on the specialist system or if they insist
on appointing teachers with special efficiency or expert knowledge in
any particular subject, they should deem it needless to requisition this
academic “strength” or versatility in so many subjects in one man. A
teacher, after all, is not like that much-desired domestic animal of the
story which gives pailfuls of milk to our wish, excretes more, urinates
less and consumes little or no fodder.

Applicants are asked to come up for interview at their own cost.
Five or six applicants, selected out of two hundred or more, are called
on to interview the authorities of a school to enable the latter to fix
upon the best as credentials and academic career do not always guaran-
tee the fitness of a candidate. Now, this at their own cost adds an
insult to injury to those who have to return with the half disappoint-
ing and half-inspiring colourless answer “‘we shall Jet you know of our
decision later on”. But a re-assuring answer comes to oné only (Heaven
bless him) out of a host of such tip-toe expectants while the rest wait
and wait and then give up. Some of them may have diagonally tra-
velled the country from Nadia to Sadiya or from Raniganj to Kishore-
ganj or from Bongong to Chittagong at an enormous cost and personal
discomfort only to be a dupe of “Later on”. The money thus lost
would otherwise have setved them a good two-month'’s maintenance.

Again some fortunate fellows who secure the appointment find
the advertised “place very healthy” a hot-bed of Malaria and the like
and a session’s service there makes a common cause with the low wages
to strain his “strength”, physical and academic, to the very verge of
collapse. Like to the Bengal-bound up-country man, brilliant with
‘prospects’ of service, he joins the school and like to the some up-coun-
try man, but now diseased, lean and lank, he retires whining to his native
village, damning his degree and the multiplication of his family.
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Then there is another bugbear—*‘State minimum salary expected”
which throws the applicants into a conflict of immediate interests re-
garding self-prescrvation and pleads on behalf of “half-a-loaf better-
than-no-bread”. A salary far below their fitness is offered by the
applicants to make sure of the job as the nearest port in the storm and
worse still, a trial without pay for some months is requested by some.

Is it not a clever ruse on the part of sthool authorities to screen their
poverty and strike the bargain?

Sometimes Headmasters are wanted who have had no hitch with
the managers of any school, i. e. who would play the wooden Garutman
of the school car (Ratha) in the hands of the committee and would
burn incense in the same shrine with its influential members. (Vide
Educational Advertisements in the A. B. Patrika of -/ -/34). We thank
the advertisers in this particular case, because they were so far frank
-and made no secret of their dictatorial propensities betrayed by a high
strung superiority complex. But often-times, in other cases, this partner-
ship in authority and management with the “sleeping” part for the Head-
master is agreed upon at the interview or during his period of probation.
A muzzled Headmaster, with blinkers to boot, goes his daily round like
an automaton to move the administrative pestle to press the little grains
to supply lubrication to the authorities. Thus the spirit for initiative
and free action in his own sphere is killed in him. A non-interfering
committee is a desideratum in the schools of Bengal and the exercise
of the time-honoured tripartite control by the Committee cum Univer-

“sity cum Inspectorate is sometimes conflicting and sickening.

Of late, some zealous managing committees have got it into their
head to test the knowledge and capacity of applicants at thc interview,
- degrees, certificates and mere physical presence at the interview not
sufficing. ‘The candidates are put in a class and asked to teach (?) it
for sometime, even without previous preparation, in the presence of the
managers. Obviously, there can be no question of golmal, class manage-
ment, mutual understanding of the teacher antl the taught and all that
all-important deal that go to prove the merit and mettle of a good teach.
er. The passive listeners including the managers observe the Teacher’s
posture and gesture, pronunciation, fluency and his grit and energy to
stand this peculiar strain and they enjoy the demonstration which is no
better than a pantomime. No method, Herbartian or otherwise, has
any place in such an artificial namby-pamby situation. Even trained
. and experienced teachers who have had much of it in the Training
College in a better and more instructive and beneficial situation though,
are no exceptions to these tests.

)
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This sort of arbitrary test cannot prove one’s worth. - Teachers
are no professional pulpit preachers or platform speakfers but mouldfers
of character and as such have got to make their way nto the growing
minds with the inner workings and corresponding outward behaviour of
which they have to acquaint themselves by day to da}y contaot. Furthe.r
temperament, earnestness, sincerity and steadiness in th'e dull pursx.nt
of a teacher’s avocation cannot be adjudged in a few minutes. Again,
we make bold to say that laymen, most of whom have neither even the
remotest idea of pedagogics nor the requisite amount of learning compe-
tent to judge of a distinguished graduate’s fitness, are usually the arbi-
ters of his fate. We wish the above system were put into reasonable
limits and not made into a fashion or fetish or carried beyond tche
“interview”. School authorities should bear in mind that a gru.dgmg
investment or an ill-advised fastidy in matters relating to recruitment
of teachers is not very helpful to the interests of education. . Cheap-
ness or niggardliness as much as misguided autocracy goes -with slow
but sure deterioration. But who cares?

Qtatistics in Education

e

By MR. B. B. SAMANT, B.A. (HONS.), B.T.
(Continued from June issue)

Column Diagram or Histogram.

To represent the frequency table graphically, t-he class inter\fals
are arranged on the horizontal axis and the frequencies on Fhe vertical
axis. A column or rectangle proportional to the frequenc?' in the class-
interval is drawn upon the portion representing that q_lass-mtervaL Thus
in table 3 the frequency being 1 in the class 1 to 9 the column for that

“class is drawn of 1 unit height. The adjacent column is drawn 2 units

high and the third 3 units high and so on. The figure thus obtained
is called the column diagram or the histogram. The area of the column
diagram is proportional to the total number of boys-

Frequency Curve.

As the number of cases is increased, and the class-interval is
made smaller, the frequency polygon will become more and more smooth.
There are different methods of smoothing a frequency polygon. One
method is as follows: The alternative vertices of the ‘polygon are joined
by straight lines and a smooth curve is drawn through the mid-point of
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the line joining this 'mid-point and the intermediate vertex of the frequency
polygon. Generally with a little practice a smooth free-hand curve can
be drawn without any construction. This curve is called the frequency

curve. The total arca between this curve and the base line represents
the total number of measures (say boys).

It was Quetlet, the Belgian scientist, who showed that the curve
of human measurements, such as the heights of normal men of a parti-
cular country or the girth of chest, strength of the grip &c. is almost
like the curve of probability or the curve of chance and error. This
curve is a bell-shaped curve. Ifinstead of physical measurements we
take mental traits, we get almost a similar result. Now if physical
measurements and also mental ones, which are governed by chance
conform with the curve of probability, then the results of any impartial
examination may also be expected to agree with the same curve to a
large extent. That is, very few cases ought to be found getting very low
or very high marks, while the cases getting average marks ought to be
many. So the curve representing the result should be a bell-shaped
curve.

If a coin is tossed twice, we may get any one of the following
results: (i) Both the tosses giving head (i1) First head and then tail
(iit) First tail and then head or (iv) Both tails. So out of the four
different probabilities, the chance for both heads is but once in four
[in (i)], the chance for head once is twtce in four (in (1) & (iii)], and
the chance for no head is only once [in (iv)].

If the coin is tossed thrice, we may get any of the following
resultss HHH; HHT, HTH, THH, HTT, THT, TTH; TTT; (the
letters H and T denote head and tail respectively). So the coin may
give any one of the eight results given above. Init the chance for 3
beads is once in eight chances, for two heads or one head it is thrice
and for no head it is once. In the same way if the coin is tossed four
times the chances for all heads &c. in order will be given by the num-
bers 1, 4, 6, 4, 1. Now it can be seen that these numbers are the
coefficients of ‘x’ in the expansion of (x+1)}* which is, x*+4x%+6x3+
4x+1. If the coin is tossed seven times, the chances for all heads &c.,
is given by the numbers: 1, 7, 21, 35, 35, 21, 7, 1, but as before these
numbers, which we find by actual counting, are given by the coefficients
of ‘x’ in the expaunsion of (x+1)7 which is

X7+ 7x84+21x5+35x4 4+ 35x3 + 21x 2+ 7x+ 1.
Now if ordinates are drawn, at equal distances, proportional to the

heights of these coefficients, then we get the curve of probability or
chance.
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This is an ideal curve. So the frequency curve got from the
actual class results can rarely be found to exactly tally with the proba-
bility curve. Still if the examination is properly conducted, the fre-
quency curve showing its result will approximate to the ideal curve.

Frequency Curve: its nature and interpretation.

(I) The ideal curve: This bell-shaped curve is symmetrical about
its axis. Many boys score an average number of marks and only a few
get too few or too many. When the curve of any result approximates
the ideal curve, we may call that examination also ideal.

In the fig. obtained, we find that most of the boys are getting
marks between 30 and 60. This is what it really ought to be, because
it is always found that the number of exceptionally bright children is as
low as the number of dull ones, while the majority of them possess
average intelligence.

(1) The skewed curve:—But many times than not the curveis
found asymmetrical. It may have a long sweep on one side. i e. the
curve may be skewed—Skewed positively or negatively. It is said t.o
be skewed positively when the Zaél sweeps to the right hand side; or in
other words when many boys secure marks less than half of the maxi-
mum number of marks. When the tail sweeps to the left i.e. when
many boys pass and a few fail, the curve is said to be skewed negatively:

(a) The positively skewed curve: In this case unless we take it for
granted that the sampling of the class was bad, we cannot justify the
examinatiop. Any of the following may bethe cause for this sort of result,

(1) The examiner might have been very strict (ii) He might have
been prejudiced against the majority (say owing to unhez}lthy
communal spirit). (iii) The question paper might have been very stiff or
lengthy. (iv) The teacher might not have taught the whole portion pres-
cribed and the questions might have been set from the portion neglected
(v) The teaching might have been inadequate, and so on.

(b) The negatively skewed curve.—Taking for gran;Fd that tl?fe
sampling was not bad, any of the following may be ascribed for this
nature of the curve:

(i) The examiner might have been very lenient. (ii) He might have
been partial to some. (iii) The question paper might have been very |
easy or short, or might have leaked out. (iv) Only the expected ques-
tions might have all been asked.
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(I The bimodal curve: This curve has two crests and a
trough in the middle. This may be due to any one of the follow-
ing: (i) The examiner might have been too stiff in the beginning, when
fresh, and too lenient at the end when he must have been disgusted of
the job. (ii) Some of the questions might have been set from a portion
not at all studied by a certain batch of students (say that portion might
have been omitted by their teachers). (iii) The examiner might have
been partial: He might have given marks very leniently to his group
of favourite students and in order to balance the average he might have
examined the rest very stiffly. (iv) The sampling might not have been
from a homogeneous group e.g. The candidates might have been from
two distant places or different classes, (v) The paper might have been
very stiff but might have leaked out in a particular group or centre. (vi)
Teaching might have been very efficient in some schools and very poor
in the rest. (vii) The teacher might have entirely neglected a certain

group in his class, say, his teaching might not have been for the masses
but for the classes.

(IV) The ‘)’ shaped curve: This curve is rarely gotfrom exami-
nation results. If in a village, examination is taken of all the
children of the school going-age (including those that have never
been to school), the result will give this curve. The curve for literacy

in our country, at present, will be of the same nature. Uneducated are
many, well educated are but a few. This curve is more common in

economics. If a curve is drawn to show richness, we will get the same
shape. Many are poor and very few are rich.

(V) The ‘U’ shaped curve: This curve also is not so common in
education as elsewhere. (To be continued.)

Poetry: What it is.

—p—ee

By MRr. S. C. SINHA, M.A., DIP. ED.

Some sort of idea of what poetry is we all have. We .kno;\;
what it means; we understand its nature; but it is bard to deﬁn§ ll)tc.)etry
eludes our grasp when we endeavour to put it in 1:(mg;11_age. TN
would not be poetry, if it hadn’t this spell. I.n fact, it 1s t is my oo
charm that makes us wistfully gaze at the fmry.colo‘ured wmis ilvery
butterfly, the wonderful play of colour in t.he .ram-bow, t ed Lo
beains of the autumn moon, reflected on the rippling broc?k; atnh worlci
spell-bound, to the liquid notes of the'Nc;ghtlhn'g;l':gd::,til\?ggh tkfe leay

ith i ', the impetuous west wind, whisth ough t
‘gvrlft:(}:nl,tin:zei(k)xi)s’dft mu1}'mur of the sparkling streamlet, ;mgfmi;:ylﬂon;}z
way through the rustling bush. Such is the secret spell 0 pand ccatter
define it is to tear away the pollcn-laden Qctals of the r.ose,said it vt
them in the wind. When asked to define 1t, St; Auglilstfmlelow‘ l’nis foot.
asked, I know; if you ask me, 1 kno'w n.ot.” We shall fo
steps, and humbly attempt to examine its nature.

Poetry, primarily, is born of h}lman feelmg?,dei;nostlorblzt a:i
impulses, We are all, more or less sub'Ject to these{e e Oetg ) ey
are not poets. What then, is the exclu.swe stamp of a p N cating oy
it that differentiates a poet from an ordinary .man? Ifllshpeworld. g o
a prophetic insight into the nature z.md experiences o.1 _E, e o o o
in fact, born with it; hence “a poet is born, not made". o e
power of observation, and deep thinkir.ltg. (31r;bhllshsi:st1;ndeivr:1 e into
sions are deeply rooted. All these tral s enable o deep e

| of things, and cull out all that is best, noblest and p rest
:::;f’“ Like thf l;ee he gathers pollen from flowers, and fmz;llcztsur: l:,:g
honey for the good of man. He lays bare the secrets ?h' e ,
this world to man for the edification and development of his .

Wide and varied is the range of our experience. (Iit 'Slcs,r:::\f:
simple and complex. The simple ones, such as our joys arz1 thousand,
hope and despair, success and failure, ‘“the heart-ache an shousa
natural shocks”—all events of our daily round—are common th(;
But the complex ones, such as the mystery and message of Natt}l:;'ef,ortu-
problems of life and death, truth and untruth are felt only. by orte
nate few. The higher our development and c.ulture, the w1dder 0\.1rd Ed
of experience. The poet is gifted wi.th A highly .develope min " aher
keen perception which supply him with wings, as it were, to soar hig
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and higher into the realms of experience and knowledge. His mind is
inspired with deeper and subtler feelings which are beyond our ken.
From out the depth and warmth of these emotions that overwhelm him,
is born a divine inspiration which makes him an oracle of God, and
“soar above the Aonian mount”, The inspired mind of the poet then,

“uvc...feeds on thoughts, that voluntary move

Harmonious numbers: as the wakeful bird

Sings darkling, and in shadiest covert hid

Tunes her nocturnal note."’ Milton
It is this heavenly inspiration that leads the poet to create for us an

entirely new world of new thoughts, new visions, new feelings and new
ideals.

The poet sees or hears something, It stirs his feelings, and sets
tingling the sensitive chords of the Aeolian harp, his impressive mind.
His mind may also be agitated by other impressions, no less deep. The
Iatter may eclipse the former, bug cannot completely efface them out,
The eclipse is only temporary. The Impressions sink down the inmost
depth of his heart; and fix themselves firmly on his memory. When the
conflict of feelings is over, they are reborn in the form of an idea, and
“flash upon the inward eye”, as if by inspiration. Thus Milton fclt the
heavenly Muse dictating to him his “unpremeditated song”. The poet’s
mind brims with impressions, imageries and emotions. These urge him
to unfold the fundamental idea which overwhelms him. He becomes
restless to convey the idea to us, for he feels he has a message for the
world. He feels like the Ancient Mariner, who had no rest till he had
laid bare his heart. He feels like the Skylark which enjoys no peace
till it has winged the blue deep, and

“Singing still dost soar, and soaring ever singest."’

Thus when Wordsworth sees the golden daffodils waving their
heads by the glimmering lake or Shelley hears the joyous Skylark pouring,
unbidden, “a flood of rapture so divine, in profuse strains of unpremedi-
tated art”, singing “‘of summer in full-throated ease’, his ‘““heart aches”,
and a “drowsy numbness pains his sense”. [t ajls his heart, but not
through envy of the happy lot of the bird, but being too happy in its
happinsss. He is deeply impressed, but for the blessed moment only.
Other experiences get the upper hand, and suppress his feelings for the
time being. They do not, however, fade away or dissolve with the
flight of the bird. They float in the sub-conscious region of his mind;
and in solitude they emerge out of it, unfolding themselves into 8 poem
like the tiny petals of the rose thrown into full bloom. Poctry, thus, is
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“the spontaneous overflow of powerful feelings; it takes its origin from
emotion recollected in tranquillity”.

The poet, therefore, appeals to us through pictures .and images.
It does not, like philosophy, fchiefly appeal to our mtel'lect. It
touches our understanding by means of these elements of emotion, and
thus bring our imagination into play. These images awaken our senses;
and it is through these newly-awakened senses that we see whz.lt tlfe
poet has seen with his mind’s eye; hear the music he has b?rne in .hxs
heart “‘long after it was heard no more”; catch the breezy air whistling
in the wind; and regale our ears with the unbroken murmur of th.e
sparkling brook dashing out of the hilly gorge—all woven into a melodi-
ous song by the poet.

B

A Predicate.

i

By MR, P. R. GOPALAKRISHNA AYYAR, B.A.

Whether eating and living are mutually compleme‘ntary or not,
learning and living are really so. We not only learn to live but live to
learn.  “\Vhen heaven lies about us” and when we are at School, we
prepare ourselves to live. But what we learn in those tender years
takes us away from innocence and that very heaven which surrounded
us in infancy, until we realise that in man there is ngthing bu.t the.two
primordial instincts, the procreative and the recreative—an 1n§elllg.ent
economic and political biped. It makes us indeed forget that there is a
complement to consider, the problem of living to learn, -the greater
learning, the life-long job of learning to fit ourselves for action here and
hereafter, which we have to do when earth lies about us, and yet has
nct covered us. We all know that the mortal coil has to be shuffled
off sooner or later, but scarcely consider what we should c-io when. that
event occurs or what lies beyond. Our insurance Agents indeed in an
economic way keep our memory refreshed u.fhile they sharpen tlhe’ lor;i-r
ing of our Jegal reversioners. There is nothing hov‘vever casual in f
existence which does not afford scope for observation from. the .pomt o
view of one who is fitting himself for the career which awalts' him when
the body seeks the eternal home of earth and the immortal is free to
find its own. To tabulate all that is thus observed under the racy
Ranganathan method, or any other equally good one, and turn them to

-good purpose is what we have to learn. And when we have learnt that,

we would have learnt to live as an economic being in an economic way, -
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living beyond the proverbial three score years and ten, and far transcend-
ing the barrier that bars the immortality of the body and the soul.
But our Libraries now are not filled only with such literature. There
is a lot more available than is necessary or good which made Frederick
Harrison exclaim that there were books, books everywhere, but no
books to read. They contain not common human experience, but what
belongs to the domain of sickly imagination or disordered brains. The
greatest study of man is man himself. This is the subject of all educa-
tion—man and his mental and material pursuits; and its object is not to
browse all that is in black and white, but to bite all that is good, the
true bread, and in the Baconian order, taste, swallow, chew and digest;
so that the grand truth of our lives may be known.

The subject and the object, as in grammar, are corrclated by the
predicate. What is offered to the intellect should be digested and con-
verted into true blood which sustains and satisfies not only the primal
wants but also the purpose of existence. The fulfilment of this purpose
is the ultimate goal.  All our Institutions should subserve this grand
object and co-ordinate learning and living on this common basis,

Frequently we find, as in the case of the present day students,
the subject and the object, the two extremes ace not linked but severed
asunder. The lessons from the school book are not and are not taught
to be, applied to the problems of life. The result is we have frequently
giant intellects walking in the wayfares like Gulliver in Brobdingnag; or
like Moses in the market, in the “Vicar ¢f Wakefield”. They all know
what the schools and the libraries offer to teach, but they are still just
big guillible babies in the bazaars of the world. One would be a
Marshall of Economics but without the ability to strike a bargain in
the bullion markets. One would be a Kant or a Kautilya revelling in
metaphysics or Arthdsasatra without being able to make their learning
a means to practical yoga, to simple life united in all its tendencies to
the one hope of making it rich in spiritual values.

To avoid this severance, to forge a link between the two ex-
tremes, so to say, to find the appropriate predicate, we require institu-
tions far different in kind from our present day Universities. Doubtless
in the struggle, domestic, economic and political, an institution exists
unperceived, but it is established for each one by the circumstances
that confront one. However, the leaders of thought are bound to render
the education it should impart less difficult to reach for every man. To
do this we should shape our institutions so as to give scope for apply-
ing arts and sciences to our everyday needs.

A PREDICATE 263

The problems of life baffle the best calculations, and to contend
against nature the best aid is in nature itself. Our greatest want is what
is denoted by hunger, a little food is all we want. I have not been able
yet to understand why we should procreate the species to sin and
suffering the clod is full of, and make also the problem of hunger more
difficult of solution. Svrely lust is a great demon who has made for
himself a kingdom of Greed so vast that all solution must fail before it.
We have therefore to revise the bearings of modern society and refound
it on the accredited wisdom of the ancients. To divide is not to take
away, and if we divide society into castes or classes as the sciences into
compartments, we do so only to make the whole stronger to resist the
destructive forces that constantly attack it. And we learnt more in the
pials and parnasalas of old than in all the impious Colleges of to
day. But we have lost the sense of reverence for the past and a rever-
sion to old modes of meeting the dragon of ignorance will have to be
left behind for those who have faith in them and devise new modes.

We have the beginnings ef such institutions scattered in different
directions. We have to revise these or raise one which will combine all
these into a University for applied arts and sciences. There is yet no
considered plan. e must realise all knowledge is required only to
make us happy. The institution should teach this and that all labour
not leading to it, is wasted. The Scout movement is a precursor in tlr.xe
line. We should all be in theory and practice scouts and scholars in
one.

Besides at present it will not be unprofitable to make our young
graduates in arts undergo probation, like Benedict in I.ove’s Labour
Lost, in a hospital, not to make their hearts callous and frigid but well
up with the milk of human kindness. It will be infinitely better tban
compulsory military service. It should be a period of honorary service,
not wage-earning. The moral power for good does not rest so much
in expectation of returns, as in charity. But perversely they have been
trying to poison the mind of children by saying that even the dictates

~ - of maternal love and filial piety should have a coin measure for their
“incentive. In such a world God cannot exact day labour. He too should

like our intelligent Police offer a reward for our love and devotion. We
are made more mercenary than otherwise by such writings, not fit for
that quality which like manna droppeth from Heaven. We should all
be taught to work and wage-earn not for the gratification of the senses
but for the gratification of the soul. Such an institution as .perhaps
can be found only in Utopia, but if we can accomplish it, we will find
peace reigning there, the economic forces being met by spiritual forces,
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Mammon and his make-believes being forgotten, and the divinity of man
recognised and raised to the heights of sacred vision. An institution in
which men and women will learn not only to tide over the affairs of a
sordid world but al:o to make their homes little green isles of paradise.
Man’s cause is woman’s, and woman's, man’s. But their functions are
different, and man cannot perform what ohly woman can, Nor can a
woman usurp the duties devolving on man without serious detriment to
home and society and also Government, Their education need not
therefore be co-extensive but co-ordinated and harmonised, for our
objectis not to make books bound in saries and book-shelves, bat
‘Homeés and human beings in the image of God.

Lesson Contest.

By Mg, ParesH CHANDRA SEN, M.A., B.T.

It is one of the most important factors of efficient teaching to
excite in learners natural curiosity to learn and to master the subject
matter of the lesson in their own wav. It proves effective in the best
way, when there is a sense of self.assertion and competition among the
boys. Perusal of child psychology and close study of child mind show
that young learners delight in vanquishing their rivals i order to get
recognition and place in class rooms. Hence the renowned educationists
have advocated the principle of place-taking and award of prizes to the
forward boys on the results of examinations. There is also an opposite
school of thinkers, who hold that the system of place-taking and award
of prizes and medals has its dark side, which does more harm than
good. As the number of bright boys in a class is few and limited.
exultation and segregated recognition of the few go to create bad feel-
ings among the boys, and it has a very damping influence upon the
morale of the class as a whole. And the thinkers of this school do not
support “‘prize-giving and place-taking’ in schools.

But the system of lesson contest has no such dark side, as it
stimulates self-activity and the spirit of self-assertion among all the
boys in a class.

PLAN OF LESSON CONTEST,

() The teacher is to divide the whole class into two divisions :—
Block “A”, and block “B”. Each block should contain equal number

of bright and backward boys. Boys of each block are to sit facing one
amother,
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(ii) The teacher is to ask the boys of both blocks to come pre-
pared with questions on a particular topic. These questions are to
remain with the boys and should not be divulged.

(iii) On the contest day, say one or two periods a month, the

teacher is to ask the boys to take their respective seats in their blo,c‘h ptﬂd’,n,a
a
s

the captain of the block taking the lead for making necessary T

’

ments.

¥
(iv) The teacher is to select a place behind the class, t§ Weynamed
“Prisoners’ Block”, where the vanquished or defeated stude‘n%~ ‘are to

sit at the signal of the teacher, ’ W ‘ SB%
(v} The teacher stands' near the B. B. and writes 3{1{? ¢Be
readv”; and when the class is all attentive, he writes on the B. B* @?a
block A”. Thereupon a boy of block “A” rises up and puts a questy *
to block “B”. The question is to be answered by any boy of block “B”
in a given time. The time to be taken for answering a question is to b?
determined and regulated by the teacher. If in the given time, “B.lockB'
fails to give the correct answer, the hoy who makes the attempt is to be

declared vanquished and to be sent to the **Prisoners’ Block” behind.

If no boy of block “B” stands up to answer the question and thi
time fixed passes without any answer from block “B”—the block .”'Af
is to be declared winner. If however, a correct answer comes within
the given time from block “B”—itis to be declared victor, and th_e
Block “B” boys will get the chance of putting a question to their
opponents. The right of putting questions always lies witk? the winner.
The contest is to be carried on in this way till the time limit exptres.

The main principle involved in a lesson contest is to create and
to foster a spirit of competition and healthy emulation among the' boys,
and the purpose is best served, when the boys are alive to tt.le f)bJect c?f
lesson competition. Boys generally take delight in vanquls'hmg thc'exr
comrades in an open competition, as it amounts to self-as.sertxor.u. It is,
therefore, the chief duty of the teachers concerned to enklindle m’ young
minds this spirit of self-assertion and sense of conﬁdencfe in one's own
powers, Lesson contest is best done in oral Arithmetic in .lower graC{eS
and in history and geography in higher ones. Geography is also a suit-
able subject for lesson contest in lower forms. Questions on map-
pointing, general importance of towas and cities, places of Commercial
and Industrial importance excite keen interest in boys. - If the boys are
once siezed with the idea that they will vanquish their rivals ina contest
they will arm themselves with all possible information on the subject

Y
Y
C
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matter and search all avenues and sources in order to defeat their oppo-
nents. It is calculated to create in them the spirit of self-dependance

and self-activity. Oral questions on arithmetical problems are equally
exciting and interesting.

Lesson contest may be carried on under the guidance of teachers
as well.  And the snitable subjects for such a contest are competitive
reading lessons (aloud) in English and the vernacular and recitations and
declamations. In such a contest the teacher is regarded as a judgeand

he pronounces jadgment with regard to the individual achievement of
the boys.

The modern art of teaching impliez more activity on the part of
boys and less activity on the part of teachers. It has also been recog-
nised that effective teaching means wiiling co-operation of the boys and
earnest desire for learning. and julged in this light the principle of
leeson-contest may be regarded as one of th» most usefu] and cffective
devices of learning. It is calculated to make the backwards in a class
more attentive and careful, as the instinct of self-assertion, whichis very
strong in juvenile minds, gets a free play.

The League of Nations.

UNEMPLOYMENT OF INTELLECTUAL WORKERS.

The growing difficulty for young men and women receiving a
technical or professtonal training to find employment is a phenomenon
so widespread and with such serious consequences that it has attracted
the attention of the League of Natiops. The question was considered
at a Committee of Students’ International Organisations, summoned

under the auspices of the League Committee for Intellectual Co-opera-
tion.

The meeting recognised that the unemployment of university
and college graduates was only one aspect of the world economic
depression.

It expressed its disapproval of any attempt to impose a barrier
against the employment of women or certain classes of the population
on the grounds of race or of opinion. Inits view, it would be both
harmful and dangerous to endeavour to place restrictions on attendance
at universities by those who could rightly claim the privilege, and econo-
mic barriers should not be raised by means of increasing fees or reduc-
ing grants to poor students.
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The Committee asked that, in connection with any measures
tending to limit the holding of different posts simultaneously or .lowering
the age of retirement, account should be taken of the unsatisfactory
economic position of intellectual workers, which obliged them to accept
more than one post and to continue working after the usual age of re-
tirement.

To remedy the shortage of employment for intellectual workers,
the Committee recommended: (a) the .establishment of university and
professional information centres in various countries: (b) that pub-
lic authorities or co-operative or mutual aid institutions should under-
take the direction of certain branches of intellectual work for which
private individuals themselves have not the means to provide; (c) the
adoption of measures by universities cr by students’ organisations for
training young intellectual workers for their professions in country
districts or colonies, or in new countries (colonial instruction courses,
“social groups” in France, “educational missions” in Spain, “frontier
colleges” in Canada); (d) the framing of bilateral or plurilateral agree-
ments on the equivalence of University degrees, on the exercise of pro-
fessions abroad and on the securing of employment for intellectual
workers from one country to another.

The Committee further asked that an information service for
intellectual occupations might be set up in the International Labour
Office, to co-ordinate the work of national information centres as re-
gards the filling of posts and to facilitate international exchange of
the necessary information for that purpose.

Finally, the Committee expressed the hope that interf!ational
organisations of students and intellectual workers would consider t.he
possibility of establishing an international organisation for securing
work on the basis of the general information which might be sup[?hed
by the International Labour Office. The Committee asked the' Institute
for Intellectual Co-operation to make a report at its next meeting.

RURAL HEALTH AND HOUSING.

The Health Organisation of the League of Nations has taken up
a question of interest to a very large majority of mankind—namely,
health conditions among agrarian populations. The work was be.gun
by a European Conference on Rural Hygiene in 1931, but preparations
are already being made to extend it to other continents. The European

_Conference drew up a programme of investigations to be undertaken by

a number of health schools and institutes in several countries on sub-
jects particularly concerning rural hygiene, such as purity of foodstuffs
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(especially milk), typhoid fever in country districts, the supply and
purifying of drinking-water, and the ““treatment” of manure and house-
hold refuse with a view to the destruction of flies. It also asked for a
study, from the point of view of hygicne, of rural housing and farms,
"Yith particular attention to (q) a general review of the housing condi-
tions in farming districts, with a view to framing suggestions in regard
to hygiene and public health, and thus also from the economic and
social point of view; and (b) an examination of the eclasses of rural

dwellings best suited to various geographical areas and to the customs
and nature of work of the inhabitants.

The various investigations into rural housing and farms have
been just begun; the other work is almost completed, and the informa-
tion collected has heen compared and discussed from time to time by
meetings of the ditectors of the schools and institutes concerned, sum-
moned by the League Health Organisation.  As regards  housing in
particular, it is proposed that the investigations should lead up to the
holding of national exhibitions for the purpose of showing what is the
present situation, what has been done, and what it is proposed to do,
in order to attain the standurds rcquired by health and modern civilisa-
tion. One of the Italian mcmbers of the Comwmission of Directors of
Health Schools and Institutes, who is President of the Fascist Con.
federation of Agricultural Workers, told the Conmnission at its April
meeting that his Government would probably be prepared to arrange
for such an exhibition to be held in the autumn of 1936.

Reconstructing Elementary Education.

.
By Mgr. N. SUBRAMANIA AVYAR, B.A., L T.

‘ The present curriculum of Elementary education is quite un-
satisfactory. The improvements so far made are without any fundu-
mental principle; they are spasmodic, personal, temporary and local.
They are of the nature of patch-work. Looking at the hopelessly poor
results of our efforts in the cause of mass education, I think it is high
time for us in India to discard the iraditional curriculum and effect a
thorough going constructive revision.”  This is what M, Siddalingaiya,
Principal, Government Training College, Mysore, writes on the huge

* An Appreciation of the Book on ‘Re-constructing Tlementary Edu,
cation in Mysore, Indin’ by M. Siddalingaiva M. A, B.71., Ph. p. (Col.),
Prineipal, Government Training College, Mysore.
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waste in the primary education of Mysore and India. His opinian is all
the more weighty as it comes from one who is eminently fitted for the
task of giving us a constructive programme of Primary Iiducation by
his vast experience in the Education Department as Assistant Inspector
of Education, his subsequent travel in America and Europe to study the
the systems of education there and the research work on education he
did at the Columbia University. It is very gratifying to note that
though the changes suggested in the Book are sweeping and radical, yet
the author warns us not to be revolutionary. ““It must be a process
of evolution. We must set the goal in view and move slowly towards
it. But there must be an entire recognition of the new Philosophy of
cdncation and a radical reconstruction”,

The author, in a brief and lucid manner, gives us a general idea
of the Administration of the Mysore State, the occupation of the people,
the educational progress from 1854 onwards and the various activities
of the Government. Next he aptly summarises the deplorable condition
of the village primary schools as follows:—

“Irregular attendance, an unwieldy nuinber of children in the
lower classes, faulty methods of teaching, presence of single teacher
schools, lack of enthusiasm on the part of the teachers, low qualifica-
tion of the teachers, their meagre pay, inadequacy of equipment such
as Text-books, maps etc, the debilitating effects of diseases, isolation
of villages, the inadequacy of supervision, the over-emphasis on exa-
minations, and, most important of all, the existence of a subject-centric
curriculum unsuited to the needs, interests and capacities of children”.

What then are the remedies? To start with, a new philosop.hy
of educatinn is needed, one that will rid ourselves of our fond preju-
dices and open our minds. We should proceed to a thorough re-think-
ing of our problems with a view to understanding actual human condl{ct
and organisation and should endeavour to solve genuine problems of life
so that we may develop a religion of self-reliance as opposed to our
present religion of defeatism. In the words of Lala Lajpat Rai, “We
cannot assume that everything ancient was perfect and ideal. Some of the
ideas held by our ancestors have been proved to be wrong; we bave to
readjost them. Some of their methods were faulty, we have to improve
upon them. Some of their institutions, very well suited to their age
and conditions, are absolutely unsuited to modern conditions of life;
we must replace them. We do not want to be a mere copy of our
ancestors. We wish to be better. With that object we have to re-
value our standards and ideals. The task requires all courage and manli-
ness”.
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Next, the author strongly recommends the adoption of the
Dewey Kilpatrick Philosophy of education with the necessary adjust-
ments to suit our conditions. That educational leader has done much to
emancipate “the professivnal intelligence of the present generation of
teachers’’s The three basic principles of Dewey’s philosophy of edu-
cation are, first, greafer respect for the individuality of the child,
second, recognifion of the school as a social institution, and third,
activity as the process of learning ... This means first, that the
cchool must reflect society and at the same time be a society and,
secondly, that each pupil must be regarded as a growing personality.
The new slogan is, “Education is life and the cchool is society”

Thus thinking, initiative and resourcefulness become the prime
factors in developing the child’s ability to cope with new situations and
solve new problems. They develop in the children such virtues as the
spirit of experimental enquiry, originality of thought, critical minded-
ness, freedom of expression, spirit of adventure, tolerant anderstanding
and creative sel{-cxpression.  In short, we have to realise the true aims
of education, i. e., health, command of fundamental processes, worthy
home membership, economic efficicncy, right use of leisure, citizenship
and ethical character,

The drawing up of an ideal curriculum to suit the above phi-
losophy of education is dealt with elaborately. The Project or Activity
curriculum is found to be particularly conducive to the cfficient work-
ing of the village school. “Projects, like the village home and its rela-
tion to the village, the Farm with intensive study to one praduct, the
village and its relation to the District, the village shop and Post office
and their relations to the province, can be used with abundant results
.......... The environment provides ample scope for the exercise of
individual initiative and judgment”. A special chapter is devoted 10
illustrate the working of the Project Method and it is gratifying to note
that the Training College, Mysore, is at present conducting an experi-
ment on this method in the primary school at Kadakola, Mysore Taluk.

At the same time the need for differentiation between the urban
and rural curciculum is clearly brought out. To reach the common goal,

rural and uchan children must travel by somewhat different roads. The ~

physical, social and psychological factors of the country side necessi-
tate numerous differcnces hetween the projects and problems of the rural
and the urban curricula.
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Very thought-provoking questions like ‘the problem of good
Text Books to suit the revised curricula’, the improvement of the
Examination system,‘Organisation and effective supervision’, ‘the selection
and training of teachers’ have been discussed and they are sure to be very
useful to the teachers and to those who are keenly interested in the edu-
cational advancement of our country. °

*“Sehoolmaster”

e
By Mr. 3. B. BANNERJEE, B.A., B.T.

The word “Schoolmaster” seems to have acquired particularly
in this unfortunate country, a significance that is associated with the
turning up of the nose. This is why the caption of this paper has
been placed between the prongs of a grammarian’s vice. However
guarded, the little intonation and the cynical twinkle will reveal what
is cherished and felt for this “noble” profession. Ask any one who
glorifics this calling and calls it “honest”, “honouiable”, “dignified” and
all that, whether he will take it up or whether he will mean it for his
children, he will in nine cases out of ten, hum and haw and begin to
talk of the weather. Feel his pulse and you will detect a low fever
though the skin is delightfully cool. Teachers are admittedly a set of
dumb driven cattle of society and they may be spared the encomiums
that are so patronisingly lavished on them to add jinsult to injury.
Self-deceit is no doubt a pleasant game and may be sa fely played else-
where but the ‘‘nation-builders” may at least be given the credit of
seeing through the dodge.

Teachers are poorly paid, they do not in most cases earn €ven
the wages of a coolie. This is admitted by the mighty Government of
the country. In the Fourth Quinquennial Review of Education in
India for the years 1897-98 to 1901-02 our Government frankly and
unconcernedly states that “in privately managed schools the salary
scale ranges from Rs. 5/- to Rs. 71/- i. e. there are not a few teachers
in the schools under private management who do not earn even oOne-
third of the wages of a coolie. What respect can the teachers, in

these circumstances, expect from the present day society which moves
on the pivot of £.s.d.? ‘

Again, schoolinasters live, move and have their being in a society
of people whose beards and experience are yet to grow. They can not
rise above the level of babyhood. Like their wards, they are and will
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ever be tied to the aprons till they sink into their grave. Can they
penetrate into the cleverness, the subtlety, the master stroke that have
reared and nourishzd the present society with its sky-.scrapers,
automobiles and a thyusan 1 and one other amenities? They are a pack
f’f noodles gloating over “grammar, nonsense and learning” and teach-
ing moralities to those who will ere long find to their chagrin that
moralities are not the royal roads to affluence in this wicked world of

ours. How has the poor world receded from the age when the
Saviour of Mankind asked His flock to “suffer the little children to

come unto Him, for theirs is the kingdom of heaven The angelic
works of the little cherabim, “the tratling glory™ in which heis shrouded
are, alas, taken by the wicked worll to be a snare to degrade and
delude mankind!

Sut the funniest part of the whole thing is that society expects
these very simpletons to be so many saints. They must be angels,
otherwise they have no right to be teachers. ‘The teacher is born in
the midst of the same environments as any of us, breathes the same air
and sucks his life-blood from th~ same soil and he will be an angel and
I shall sleep off my debauch in the drains. Can  anything be more
ridiculous? The soil that favours the growth of the peepul can hardly
if ever, grow an oak. There arc no doubt saintlv  teachers in every
society but their number is so smnall that they are like trees that are
artificially produced in hot-beds in cold countries. The surrounding
atmosphere does not touch or influence them, they create their own
atmosphere and shoot beyond the clouds. Such towering figures are
to be found in every sphere of life, but what is taken as exception
¢lsewhere is demanded here as the rule.

To think that the teacher will be the pink of perfection,
while the other limbs of society will be holiday making all their lives
betrays a superiority complex which is certainly the outcome of the
commercial spirit of the age. The ideals of asram lLifc of old are
expected of the profession while the conditions that may lead to it
are sadly ignored. Unlike the system of old so eminently suitable to
the genius of Indian peeple, teachers are now placad in charge of a
herd of little folks for 4 or 5 hours and the parents or guardians for
the rest of the day. What the latter do in most cases during the
longer period.is known to many. Not only they do not help but they
often undo what is done in schools. If the home is turned into a hell,
if it be a den of vice, if filth and squalor, wrangling and fighting be
its permanent featurc, four hours’ schooling under a system from
which religion and morality are rigidly divorced cannot. give a good
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turn to the impressionable nature of children and metamorphose them
into angels. The system under which the teachers work is rotten
and it is the society and not the teachers who can change them. But
instead of their doing it they want some of their fellowmen to manufac-
ture their urchins into angels in return for the few base coins paid
month after month, as if angels can be purchased with filthy lucre.

Another thing in which some parents and guardians seem to be

“blind to their own interests, nay feel extreme delight, is to tar and

feather teachers before their boys. Lquipped with this certificate
given to teachers by parents, the boy comes to school not to salaam the
teacher but to pluck him Dy the beard. Your scurrility will not detract
from the intrinsic merit of the teacher but it will ruin the life of your
boy for ever. You may call a teacher an ass, as vou call all of his class
who have mixed with your hopefuls even for three years, but for the
sake of your own interests at least, forbear from doing it in the
presence of the little brats whom you want to shed lustre on your
family.

There are black sheep in every flock. The writer had occasions'
to come across in the interior of the Sonthal Parganas and’ Ranchi
men acting as village pedagogues who have not even a scrap of the
three R’s in their heads. The notion seems to be confined not to the
aborigines only, but even amongst what is called the cultured people
the idea fs not unoften found to prevail that any body can be a “school
master”, “Schoolmastering” is thus a grand common facter and rall
clse are specialised knowledge. Any body can poke his nose with
impunity into the teachers’ domain but the teachers, like the Bengalees
of the present day, have no place wherein to lay ,their heads. Not
only lawyers and doctors but even their servants and orderlies may
issue a chit to teach the teachers how instruction is to be imparted to
their children, but the teachers will be caught as poachers if they
dare to pry into the mysteries of Pharmacopoea, Jurisprudence or even
tailoring and cooking.

Teaching is not such an easy art as the veritable bodies of society
may choose to think. IF'rom his humble association with some princes
among teachers of the present day and little study of the lives of the
saints, the writer is led to believe that he alone can properly be called
a teacher, preceptor or even father who can rouse the sleeping lion
in man, stir up the Divine in him and can make him really an image of
his Maker. The man who dabbles in a few choice phrases and
measured €xpressions and who can cram the heads of the little folks
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Carpentary, Smithy, Painting, or Music, now so much demanded to
make the average Matriculate less unemployable. (7) The strange
syllabus under Domestic Science which expects girls to study practi-
cally the whole of G:neral Science syllabus and, in addition to it,
principles of home-keeping. (8) The very unsatisfactory character of
“the syllabus under History, which omits the study of the Tudor and
the Stuart Periods, i. e. the study of the growth of rationalism in
Religion and Politics; and the equally unsatisfactory character of the
Geography syllabus which practically ignores cvérything outside India
and emphasises the influence of environments on Man, while the proper
thing now should be to emphasise the influence of Man on his environ-
ments. ’
.
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therein and offer them to the public at'the lowest price both on retail and
wholesale rates: genuineness and purity of which we could guaraniee. In
addition to this we have in stock all the countyv herbs and other medicinal
ingredients ready for sale,

It is with a view to prove to the public the potency and marvelious
result of the system of Ayurvedic pharmacopoein and thereby muake them
appreciate its value, that we have quoted tho lowest price in the market,
Besides, we could convince patients of the economic value of adopting the
holy and antique-oriental system of tveatment for which we have special
fucilities in the collection of herhacious medicines: And hence it is possible
to sell medieines at such low rutes.

Medicines are despatched by V. P. system on application.

Rs. As. Ras. As,

Asocko Ghyiths per ib. 3 8 ) Adbayarishta per 24 oz.
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Hehagnladya Gritha " 7 8 | Kasthuryadi Dills per 100 3 0
Thithaka Gritha " 3 0 | Nusikachurna Vataka per Doz. 0 6
Agasthya Rasayana " 0 12 | Virechana Dills perDoz. 0 6
Ajamamsa Rasuyava |, 2 0 | Rasa Bhasma per Tola. 2 0
Chyavana Prasa " I 8 [Asana Vilvadi Thaila 2407 | 8
Kankayana Modaka .\ 3 0 | Pinda Toaila (ointent) 1 8
Kasthuryadi Leha . 10 0 | Balaguluchyadi Thaila 1 8
Mahat Chinchadi Leha |, 2 0 | Balaswagandbadi Thaila ' 2 8
Muha Vilvadi Lehx . 2 0 | Sahacharadi Thaily, " 2 8
Madhusnuhi Rasayana 3 0t Dhaowantari Thaila medicated
Musalyadi Rasayana 7 8 Ot times per oz. . 30
Narasimha Rasayana 3 0 | Ksheerabala Thajla medicated
Patavaladi Leha " 1 0 101 times per oz. N 2 8

For furtker Particulars write to:-

Telegrams:— THE MANAGER,
“swanasvar  SWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore.)
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- The subject-matter of the book is characterized by variety and interest. The

Approved by the Text-Book Committce, Madras.
THE NEW ERA ENGLISH READERS

Tirst and Second Primer and Book I. As. 5. As. 6 and As. 8, Fully Illustrated.
Edited by H. CHAMPION, M.A,, L.LE.S.

By M. S. SUNDARESWARAN, M A, I.T., & A. S. VENKATARAMAN, B.A, L.T.
The Hindu, Madras, writes:

‘The Primers under review are strictly based on the lines laid down by -
the Editor. The lessons have been very carefully graded, the new words and
phrases to be memorized have been printed in bold type and the illustrations
serve their purpose. The revision questions at the end of each lesson reveal
the great care bestowed on them. The pupil has fo answer some questions,

make his own questions to fit the answers given and fll up the blanks which
may stand for different parts of spesch as well as turns and forms of expression.
In the second Primer are to be found easy exercises on transformation o}

senfences.

The Primers are good introduction to the learning of English.’

“Ppis Book I is the third of the series edited by Mr. H. Champion, the
first and bhe second primers of which were noticed in these columns some time :
back. It is intended for Form I and quite fully does it satisfy the requirements -
of Form I. The first two lessons and a few more scattered over the whole

book, are in dialogue form, perhaps as a translation from the Second Primer.

usefulness of the book is considerably enhanced by the very atbractive

illustrations, the vocabulary and phraseology at the head of each lesson, the

axercises at the end based on the subject-matter, vocabulary and grammar, and _-

also the scheme of grammar running throughout. We are sure the series in .
general and this book in particular will evoke the enthusiasm of both the

teacher and the taught’
Apply for Specimen Copies to:

B. G. PAUL & Co., Educational Publishers. -
12, Francis Joseph Street, MADRAS.
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OUR NEW PUBLICATIONS

General Science for form IV by A. VARADACHARIAR, B.A,L. T
Headmaster, and V. 8. KRISHNASWAMI, B. ., L. T., Science Master’

Pachaiyappa’s High School, Conjeevaram Re. 1 0 O
English History for beginners for form IV by Prof. HILDA JOHNSTONE,
M.4A,, University of London Re.1 0 O

History of India for forms V & VI, (Group C) by C. 8. SRINIVASACHARIAR,

M.A., Professor of History, Annamalai University. {Recommended by the
S8.8. L. C. Board) Re. 112 O

A Short History of England with numerous illustrations & maps {for Group
C) by Prof. HILDA JOHNSTONE, M. A. (Approved by the Text-Book
Committee) Rs. 2 0 0O

General Science for form I in Tamil by A. VARADACHARIAR and V. S.
KRISHNASWAMI. {Books II & I1I in active preparation) Rs, 0 9 0

World Geography—Madras Presidency for class V {in Tamil & Telugu

Tamil Edition approved by the Text-Book Committee) M. K. SUNDARA-
VARADACHARIAR, B.A., 1.7, Rs. 0 7 6

A Text-Book of Arithmetic for Lower Secondary and Middle schools by

S. RADHAKRISHNA AYYAR & K. VAIDYANATIIASWAMI AYYAR,
(Revised 3rd Iidn.) RBs. 012 0

P. VARADACHARY & Co.,
PUBLISHERS 2 MADRAS

Problems In Flementary Mathematics.
In Tamil For Forms I, Il and IIL
By M. RAMAKRISHNA AIYER, ».A., L.T.,
AND R. RAMAKRISHNA AIYER,

Assistant Masters, St.Michael's High School, Coimbatore.

PRICE Rs. 1—4—0 (only.)
A Highly useful Text Book for the Lower Forms
preseribed in several Schools in the Presidency.

Approved by the Text Book Commitice. Apply to the Author.

PUBLICATIONS.
By R. NATESA AYYAR, B.A.,L.T..
Senior History Assistant, Town High School, KUMBAKON AM.

I, For Higher Forms English History Parb 1 014 0
" " Part 11 012 0

" Indian History Part I 1 0 0

" " Part 1I I 00

2. For Lower Forms Indian History Form III ot o
: " " Form 11 010 0
" " Form 1 07 o

3. Stories from Indian History for 5th Class 0 50

A guide to Geography for the use of the S. S. L,. C. Students, (In the Press.)

THE TEACHERS’ PUBLISHING HOUSE,
EDUCATIONAL PUBLISHERS, MADRAS.
OUR NEW PUBLICATIONS

NEW INDIA ENGLISH READERS by E. E. Ward, M. A, (Cantab), and
A. M. Ward, M.A. (Cantab).

Now Ready: PRIMER I, PRIMER II and READER I.
Readers II to 1V : Expected very shortly.
" The eourse of lessons in the series has been arranged and graded to suit
Indian conditions. Emphasis has heen laid on correct pronuneciation, in
the Primers, and lessons arranged accordingly. In Readers I to III, the

lessons have been planned to include a course of graded Grammar lessons;
and the essentials of simple English Grammar covered in these Readers.

GENERAL SCIENCE for Middle Schools, by K. S. Sundararaja Iyengar,
B A, L.T., High School, Tirukattupaili. :

This series has been rewritten to suit latest departmental syllabus, and
the subject matter presented in asimple and clear style. Available in

Tamil and Telugu.

Book I for Form I Price 10 As.
Book I1I ,, I i ., 10 As.
Book I1I ,, ,, IIT Expected early in May 1935.

GEOGRAPHY Senior Series: A TEXT-BOOK OF GEOGRAPHY FOR
FORM 1V, by Mr. T. S. Sundaram Iyer, B.A., Thirthapathi High School,
Ambasamudram. Tn Tamil and Eopglish.

This book has been written to suit the recent syllabus issued.by the
S. 8 L. C. Board, and is profusely illustrated with maps Ml”(z'i jelagg&i:

Junior Series: by the same author. Book T for Form I, and Book II for
Form IT are ready. The third book of the series will be ready by the end
of April, 1935, Available in Tamil and Telugu.

GEOGRAPHY OF MADRAS PRESIDENCY by C. Raghunathan, B.A, L.T,
T.D. (Lond.), M. R.S.T. (Lond.), Headmaster, Government T.rammg
Sehool, Chittoor. A very attractive presentation of the su.b)ect in very
simple and familiar style. The approach to the severe.ul toplos'treateé in
this book’ is highly original and sure to capture the 1mng§natxon of the
young pupils for whom it is intended. Liavishly illustrated and attrachvel?y ‘
gob up  Tamil and Telugu edition, - AT

1. Applications from Headmasters and authorities for specimen
copies with a view to prescription will be promptly attended to.

2. Please apply for full catalogue and further detaﬂ.é-

YOUR PATRONAGE IS EARNESTLY SOLICITED




fElementary Science Series (8.5.1.C.)

By K. S. Ramachandra Iyer B.4., .T.,

Senior Science Assistant, Town High School, KUMBAKONAM.

1. A Text-book of Elementary Science Book I (Physics & Chemistry)
by K. S. R. and G. V. Re. 1—0—0
2. A Text-book of Ele. Science Book II (Anpimal Life) 0—6—0
3. . Book IIT (Plant Life) 0—6—0
4, ” Book IV (Sound, Light,
Magnetism, & Electricity) 0-—8—0
5. " Book V (Physiology &
, Hygiene) 0—8—0
6. Practical Physics C, Group (Heat & Light) 0—7—0
7. General Science for Form I (Tamil) ... Re. 0—7—0
8. General Science for Forms II & III will be ready in June '35.
9. A Text-book of Physics S,S.L.C., C. Group, Book I for Form V
will be out in a fortnight.
10, Do. Do. ) (Heat & Light) will be ready
in June ’33.
For Copies apply to:— THE AUTHOR.
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Education in England

By Mr. K. S. VAKIL, M. Ed., M.R.S.T., F.R.G.S., LE.S. (RTD.)

Till a hundred years ago, schools in England were mamta.me.d by
private philanthropic bodies by means of end(?wments, su;scmf’:;in;
and fees. It was only in 1833 that Parliament v.ote afg ‘Chool
£20,000 “in aid of private subscriptions for the ‘erectlon (;3 .tsain o
housbs for the education of the poorer classes 1n Gre.at rlh t;he
Rules laid down for the administration of this grant required ft a e
residence for masters or attendants should be excluded hrorix e
definition of a school house; and that no grant for.a school gunteo at
made (1) unless the private contributions towar'ds it ar.r?ounte1 o
least one half of the total estimated ex[?endlture, (n') uln e;hOOl
application for grant was recommended by either 'the N:\tlo(;m ‘in o
Sacicety or the British and TForeign School Society as deserv g ¥
attention and there was reasonable expectat.ion that the. s.chOO&i(;V{));len
be permanently maintained, (iii) until the private subscrlpt.lons (1 e
previously reccived, expended, and accounted for, fmd (iv) un ef~ e
applicm\t’s for grant bound themselves to sul')mlt hto tmtldltoc; e
accounts and to such “periodical reports respecting t e state i o
schools and the number of scholars educated”, as might be ca

Thus, in return for the building grant offered, Parlmmeglsorlz-
quired inspection of school accounts and periodical reports onfscSChoc»)i
This requirement marks the beginning of the system o
inspection.

In 1839, the grant was increased to £30,000 zm('i a spzzlzi
Committee of the Privy Council (which came.to be‘fmown ltissel:d o
time as the Education Department) was appointed hto s;xfeose o pro.
application of any sums voted by Parllament for the p pose

% Treasury Minute of 29th August, 1833

/:\
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ine P 3 T . 4 .
I\l\]vOtmg’ Public 'Lducatlon.” * One of the first acts of this Committec
4 “?C CS,m})hShme“t of a system of Inspection as a condition of
grant-in-aid, the regulation framed for the purposc being as follows:

“The right of inspection will e required by the Committee in all
cases,  Inspectors......... will be appointed from time to time to visit
Schqols to be henceforth aided by public money. The Inspectors will
not interfere with the religious instruction, or discipline, or managce-
ment of the school, it being their object to collect facts and information
and to report the result of their inspections to the Conumittee  of
Council.”t

In 1843, the Committee of Council offere
of training colleges, the

and the provision of scho

d grants for the crection
building or enlargement of teachers” houses
ol furniture and apparatus.

N . -
In 1846, a part of the annual P

applicabl arHamentary grant was made

icable ' T . ,
"Pplicable to (i) the increase of salaries of teachers in charge of
schools which obtained

payIIENt of stipends { C(-x:fific’at(-s ”of me’rit by examination; (i) the

on conditi stipe > 0 pupil-teachers (‘)f 13 years of age and upwards

four or ﬁ\lr(:n .S,flr th’eud pfflrcnts consenting to  their apprenticeship for

and (i) th) o jnao allow:m(;.;S to tC?‘C]'ml'S who trained them,

;t the ond oof i;i?rtlzn o~f sc.holzn"s]ups to pupxl-t(r.a(v:hcrs to cnable them
It apprenticeship to enter a training college,

In 185 itati .
853, capitation grants were sanctioned to schools on cach

scholar in average daily attendance for at least 192 days in the
school year,

In 1856, the Committee of the Privy
ment of Science and Art created in 1859
technical education w

Council and the Depart-

for the encouragement of
ere combined into an Educational Department.

In 1860, all the previous minutes of the Commiittec of  Council

were compiled into a code; and in 1561, a Revised Code
mtroduced.

was

The Rcvi.scd Codeabolished direct payments to teachers, paid the
grants earned directly to managers, caleulated the ep
attendance and, for the ﬁﬁ,t/ i :
the scholars, :

ants on the average
the individual examinaton of

bt d ) : P N T [ —
Order in Council he Privy Council of 10th

Avpril, 1839

t Minute by f

sember, 1839 “ducation of 24th Sep-
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In 1867, the Code was revised with a view to encouriging
- i
instruction beyond the three R’s and better training of pupl

teachers.

In course of time, however, it was found that the efforts of
religious bodies, even though aided by Government, cczuld not mezt
the growing needs of the people. In 1870, therefor(.e, Parhament.pai:sle
the first great Education Act—“An Act to provide for pub}xi: e-
mentary Education in Fngland and Wales”—known as the “Forster
Act”. vIt established  School Boards charged with the duty of CStI'l-
blishing and maintaining  elementary schools from local rates 1o
districts where voluntary effort had failed to providc such schools
or was unable to efficiently maintain them, and empowered them to
“make byelaws requiring the parents of children of such age, not
less than five years nor more than thirteen years, to cause iuch children
(unless there is some reasonable cxcuse) to attend school.” *

This Act marked the close of the era of purely vqluntary effort
in clementary education and the entry of public bodies 1nto the field.
Thus, there arose two classes of elementary schools: (1) Voh‘lr}.tary
Schools mointained from private funds and managed by .rellfglogs
organisations and (ii) Board Schools. maintained fro.m pubh(:h :?atz
and managed by publicly elected bodies. Both were aided by t ie.; o
and both levied fees, and their work was to some extent co-ordinate

by the Education Department.

The Act marks also the beginning of Compulsory Elementary

Education in England.

The Act of 1876 went furthér and laid down: “It s.hall be.the
duty of the parent of every child to cause such child to reccive efﬁ;len‘;
elementary instruction in reading, writing, and .arlthmetlc, hand, 1‘
such parent fail to perform such duty, he shall be liable to suc orleri
and penalties as are provided by this Act”.* it also forbade em{> c_;y
ment of children below the age of ten years and.of those W}‘IO, heing
of the age of ten years or upwards, had not obt'amed a certlﬁcatedof
proficiency in reading, writing, and arithmetic or of previous due

attendance at a certified efficient school.

The Act of 1880 made it the duty of every local education
authority to make byelaws regulating school attendance and thus

established universal direct compulsion. ¥

——

* QSection T4
*  Section 4 + Secbion 2
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In 1890, the Code was revised with a view to cncouraging
drawing, science, manual instruction, and physical training in clements
ary day schools.

The Act of 1891 sanctioned a fee grant in place diminution of
school fees payable by scholars in public clementary schools and thus
did much to provide free elementary education.

In 1893, the compulsory clementary education acts  were made
applicable to Blind and Deaf children.

In 1899, the present Board of iducation was constitoted, and
charged “with the superintendence of matters  relating to Iducation n
England and Wales.”

In 1902, the sccond great ducation Act, known as thie “Balfour
Act”, was passed. It introduced unity in local cducational adminis-
tration by abolishing the School Boards ereated by the Education Act
of 1870, by making local education anthoritics responsible for all
kinds of cducation within their respective areas, and by placing on
them the duty of maintaining and keeping efficient all public clement-
ary schools within their arcas which were necessary, whether provided
by themselves or by voluntary agencics.

This Act marks the beginning of New ILducation in Great
Britain, It was soon followed by a series of Acts designed for the
welfare of  children, The  Iducation (Provision of  Meals) Act,
1906, enabled  local cducation  authoritics to provide meals to neces-
sitous children.  The LIiducation (Administrative Provisions) Act, 1907,
introduced medical inspection and  treatment of - elementary school
children,  The Children’s Act, 1908, provided for the care of negleeted
children and children in sordid surroundings, The Mental Deficiency
Act, 1913, provided for mentally defective children.

- These beneficent Acts were followed by the third great I2du-
c:.mon Act, 1918, known as the “LIisher Act”. It was framed fwith a
view to the establishment of & national system of public cducation
available for all persons capable of 1)1’()]'1ti|15;‘ thereby and made it
the duty of the council of cvery county and (;(;unt\' lmrvon;;h to contri-
bute thercto by providing for the progressive: dv\'(:lopnmm and com-
prehensive organisation of education in the ares.

‘ Itsh plan included nurscry  schools, elenentary, sccondary, and
contm.uatmn schools, techinical and  “further’ cducation, and teaching
of University stand

ard, “Nothing so compreliensive. so complete

* Section 1
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so statesmanlike, and so liberal in spirit had ever been accomplished in
the history of British eduational legislation”, *

. Three years later, all the previous enactments regarding educa-
tion were consolidated into what is known as the “Education Act,

1921.”' This act is the authority governing the present educational
administration in England.

It will thus be seen how graduvally. during the last hundred
years, the system of education in England has grown and developed
into a first-rate organisation for national service. The Government
Department responsible to the nation for this service is the Board
of Fducation which has one of the Cabinet Ministers as its President.
The Doard conducts its work and exercises its control over educational
institutions receiving aid from it through Codes and Regulations
framed Dbvitin conformity with the provisions of the Education
Act, such as the Code of Regulations for Public Elementary Schools,
Regalations for Secondary Schools, Regulations for Further Education,
Regulations for the Training of Teachers, and Regulations for Adult
Education. But the actual provision and maintenance of the in-
stitutions is left to as many as 317 local education authorities who
receive aid for the pu-pose from the Board to the extent of about
one half of their educational expenditure recognised by it. The power
of recognition or non-recognition of expenditure is the Board’s main
weapon of control over educational institutions and over the educational
policy of the authorities administering them.

The Board’s administrative and inspecting staff for England
is divided into nine administrative Divisions, each dealing with all
brariches of education in its respective area. The work of the Divi-
sions is conducted and controlled by three Assistant Secrctaries and
three Chief Inspectors for elementary, secondary, and technical educa-
tion respectively, one of whom is Senior Chief Inspector, and one Chief

Woman Inspector,

The Medical Department of the Board is under the centrol of a
Chief Medical Officer, who is also Chief Medical Officer to the Ministry
of Health, and its staff consists of seven medical officers and fourteen
inspectors of physical exercises.

There is one statutory Advisory Committee called the Consulta-
tive Committee, two-thirds of whose members must be “persons qualified
to represent the views of Universities and other bodies interested in

* Yeaxlee-—"Working Out of the Fisher Act,” p. 8"



282 THIL INDIAN EDUCATOR

education”, Tt is o kind of standing committee of the Bowd reporting
on matters referred to it by the Board.  There are also two non-statu-
tOI‘T\‘ Advisory Committees on Adult Bducaticn and on Juvenile Organi-
Sﬂtl()l')s. There arcalso a Sceondary Examinations”  Council,  whose
functl‘nn 15 to co-ordinate the wark of the regional Boards controlling
the llflx'st and Second Sccondary School Examinations anid a Central
Advisory Comuiittce for the Cortification of Teachers.

i At the base of the Tonglish [ Tueational System: lie the Nurscry
5(‘,}1‘001;\‘ for children over the age of two and under the compulsery age
f'f five vearse  They are the result of the growing recognition of the
importance of this pre-school period of theie Jife in o their physicals
mental, and emotional or moral developniont.

Ihe Fducation Aet of 1915 empowerad local edueation authori-
T alecs ogeye 1 el '
ties “to make arrangemonts for :-,L1]>l»l}‘1xxv,; cr atdimg the supply of nurserd
. . 1, P . " i [
SCIM(')].\ and attending to the health, nourishiment, aud physical weifare
of children attending them.

“The main aim of the ninsery sehool s to ealtivate good  habils
tc q(‘M.H‘v cleanliness of person, good manners at table, <‘]<r:n'n('ss and
(‘<_’H‘.<’11n< ss of speech, kindness, and consideration for others, Tt further
.tl'lrs to foster a love of wholesonic food and healthy excrcise and to
induce an alert and receptive attitude of wind towards the world of
people and of things, |

“It 1s '

. X ; more of a home than a school—a preparation for <chool

self, And any | ‘uction in readi ; 1
Y nstruction in reading  and counting that gocs on 18

regarded ¢ ite subsidinry in ai
garded as quite subsidiary to the main aim of the school and s in
some schools aomitted ([It()gjr(;th(-l' ”

-
of ham)yrI:srg)f,f?g‘ramnm ()f; 4“'“* narscry school consists of a succession
The h'iil- suits. . The distinction between work and play disappears.
th@i},hi}fi? A“,.(irl‘{, \\'FK:T\ .thr;y think they ot playing, and play when
, W theyare working, Al the while they are prowing strong and
healthy in body, sanc and he ¥ "

\ppy in mind,”’«

Scho 5 are fr <
et 1 10] hours are from 8230 a. m. to about 5 p-m.  The chilleen
spe we day, as far as possi i i
} e day, as far us possible, in the open air in individual play and
games, n gardening and the care of pets ‘

. Two ree meals are pro-
vided 0 or three meals are pr

rreat care bei xereised i :
» great care being cxercised in the choice of dict and in the incul-

cation of pood manners _ .
g manners. Washing, bathing, the use of tooth hrushes,

and the general acquisition of
feature of the daily

goold hygtenie habits form a prominent
programn,

Dr. Ballard quoted “The London 13d ucation Service”, p. Bi
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As soon as children attain the age of five, the compulsory edu-
cation law becomes applicable to them. Their attendance at school
is required from the end of the school term in which they reach the age

of fourtecen.

Flementary education is frec. The Education Act of 1918 made
it illcgal for any fee whatsoever to be charged in public clementary
schools cither for instruction or for school materials.  Not only is it
Megal for the local cducation authorities to charge fees but also for
parents to pay for instruction given during school hours.

“The purpose of the Public Elomentary School is to form and
strangthen the character and develop the intelligence of children en-
trustesd Lo it and fo make the best use of the school vears available, in
assisting hoth oivls and hovs, according to their different needs, to fit
themselves, practically as well as intellectually, for the work of life.

“With this purpose in view it will be the aim of the school to
train the children carefully in habits of observation and clear reasoning
so that they may gain an intelligent acquaintance with some of the facts
and laws of nature; to arouse in them a living interest in the ideals afld
achicvements of mankind, and to bring them to some familiarity with
literature and history of their own country; to give them some pow'er
over language as sn instrument of thought and expression, and, while
making them conscious of the limitations of their knowledge, to devclop
in them such a taste for good reading and thoughtful study as “'i“‘ en-
able them to increase that knowledge in after years by their own efforts.

“The school must at the same time encourage to the utmost the
children’s natural activities of hand and eye by suitable forms of prac
tical work and manual instruction; and afford them every opportunity
for the healthy development of their bodies, not only by training them
in organised games, but also by instructing them in the working of some

of the simpler laws of health.

“It will be an important though subsidiary object of the school
to discover individual children who show promise of exceptional capact-

ty, and to develop their special gifts (so far as this can be done with-

out sacrificing the interests of the majority of the children), so that
they may be qualified to pass at the proper age into Secondary Schools
and be able to drive the maximum of benefit from the education there
offered them. v

“And, though their opportunities are but brief, the teachers can
yet do much to lay the foundations of conduct. They can endeavour
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by example and influence, aided by the sense of discipline which should
pervade the School, to implant in the children habits of industry, sclf-
control, and courageous perseverance in the face of difficultics; they
can teach them to reverence what is noble, ro he ready for self-sacrifice
and to strive their utmost aftcr purity and truth; they can foster a
strong sense of duty, and instil in them that consideration and  respect
for others which must he the foundation of unsclfishness and the true

basis of all good manners; while the corporate life of the School,

especially in the playground, should develop that instinet for fair-play
and for loyalty to onc another which is the germ of a  wider sense of
honour in later life.

“In all these endeavours the School should enlist, as far as
possible, the interest and co-operation of the parents and the home in
an united cffort to enable the childeen not werely to reach  their full
development us individuals, but also (6 become upright and  uscful
members of the community in which they live, and worthy sons and
daughters of the country to which they belong.”

School hours in public clementary schools are from 9 a. m. to
12 noon and from 2 to 4-30 p. m. Infants’ Departments close  their
work half an hour earlicr,

No definite curriculum is prescribed  for  clementary  schools.
The only requirement indicated in the Code of Regulations for Public
Elementary Schools is that “the secular instruction... ...... must be in
accordance with a suitable curriculum and syllabus framed with duoe
regard to the organisation and circamstances of the school concerned.”

(To be continued)

The Place & Duty of the School Master.*

0

By H. R. Harror, IEsQ., M. A, I. E. S.

Some of the leaders of modern western thought hold that it is pro-
bable that the race of men on the earth is a new phenomenon in the
history of this universe. There may be other universes, now or in the
future, there may have been other universes in the past, but modern
Western thought seems to incline to the view that as far as this universe
is and can be known to man, man is a unique phenomenon. Modern
scicntists, basing their surinises on probabilities, point out that the
probability of there being another earth like ours is negligibly small:
True, the earth we live in is but a miscroscopic speck in the great uni-
verse; for example, Betelgeux, the bright star in Orion, is so big that if
it were to be brought near to the sun it would fill twice over the whole
space hetween the earth and the sun; and Betelgeux is but one star in
the great constcllation of Orion, itself a tiny group of starsin the nebula
known as the Milky wav; and the Milky way itself is but one of the
many nebulae known to the astronomers.  Yet the curious combination
of circumstances that have produced the Sun and the planets, Pluto,
Uranus, Neptune, Saturn, Jupiter, Mars, the Iarth, Venus, and Mercury,
are believed to be so extremely unlikely even in the great comity of stars
amongst which we live that it is thought to be improbable that another
carth comparable to ours exists, This thought that man is unique may,
of course, merely be due to limitations of our thoughts, but assuming
that it is due to a limitation of our thoughts, it is our thoughts, in which
we are directly interested; and within our limitations, mankind has some

reason for thinking that he is unique.

2. While man’s place in his universc is, perhaps, unique, our first
inclination is to think that after all it is but petty. Yet further considera-
tion of the relative signs of things known to us show that, in actual
physical size, 2 man’s body is as much bigger that the smallest indivi-
dual particle known to science, say an electron, as the distance from
man to the farthest known star is bigger than man. The suggestion of
modern thought is that man not only holds a unique place but also, in
size, a middle place in the universe.

3. Mankind shares that unique middle place with a number of
other lifeless and living things. Amongst living things he has another

* Address delivered to the Lucknow Teacher's Association on April 8,
1935. '
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2;:::(1.”“11]{}" %lk? ll’i‘zmy Otllcl: animals he li.v(:s ina herd but unlike

nimals he is himself consciously developing and  re-arranging the
laws of the herd,  This conscious control over kthu Taws thnthgu‘;\-crn
the herd is one of the things that differentintes  mankind  from j(»l]m'
herds, that makes him unique amongst other living aninals.

4. Tfurthe anki £ s i
familv to ¢ th( r, mankind has set aside certain of the members of his
AMUY to traan up his young for ir ] i
e I ; )fmm,j for ther place i the developing herd.

s¢ e has st aside for that purpose ar {

asldle rpoae are ourselves PS50 SInasters

H(r[‘(: th<,—n 1. aur )l' I l' . l s (1\(0’ th(’ ”('““”] st
o : place, specialisad training wmembers of o unique herd
ot anmmals in the middle of @ unique universe, in the mididle
to our size, possibly near the centre of the universe:
the centre of an important nebular men,

in regard
somewhere near

ber of the star ¢ 'S
_ " : star  clusters  into
whic : 3G ¢ NI TR A i
ltl‘(‘h lhc'ma» of the universe is gathered, Tt looks as if we have
rather an import: ace ¢ ~ L
octant place and the natural question that arises, is, what

are we doing ; Ny .
7 mg and what do we propose to do about i, in this 1mportant

plncc in which we are set. The question can, of course, be answered
m' a th(')usﬂnd ways. It opens up a vista of more questions and many
dxs.cnsmons. There are plenty of books to tell us wh.'lt we might l»:'
doing and thinking, plenty of writers and authors, plmt\i of ilnotr:ulmx"
I'QHfl)'.to t(,‘('l(‘,ll the teachers, plenty of journalists to g;\'(: us ;hc lzlt(vsit
n?\\s In their correspondence columns and their leaders, Just now the
whole of t.hc (3(111.(Tllti<>l’1:ll systemi is coming under review, | (‘llll not, how-
ever, to-night going into details, that would take too lons and ’\\'nuM
for.m the subject matter of many addresses. [ am just v‘o(i‘ L t y

point (.)Ut the main direction of the road on \\'hiclf iw(-‘\ (:]x:rhto tt(l)) lt:

ave o N . . . . . : ©
t)rnq\t;lrllltn:(.mrzl(?t the little stations, the little villages, the little sign posts

5. I ion- :
Educational theorists dwell on the one  main objeet of the

teacher, the deve i
o » the development of character in those he is trainine.  Our duty
as trainers :y 1 y :
n 1\.()f t.h( young s to develop their character so as to it them

to take their place in socicty as adults.

0.

A combinati iti
Ae ation of qualities ¢ ake uyp
e ‘ _lu.xhtk..‘ 20 to make up the man of character,
as Fam dealing with gencralitios and not with details, T have hee
searching for the great and i ity o make up the
f 1 great and underlving qualities that o to make up the
man of character ¢ ave ' o ‘
ot character. And T have found the search an interesting onee The
mi ' IR \
ln n f)f really effective character is the man who has soucht
: ) WEo . . v .. 1 "
Happmess: at any rate, in part, the sceret of happiness
15 welcome everywhere, respected evervahern

anl found
The happy man
admired ovorvahers, Te
scarch for the weerct of

influences action by his mere presence. The
happiness =till goes on, men are <tll findine new

. . f’l(‘('% to ll at . .
stded Jewel that men e . volac 1t many-
Jowel that men call happiness. Many thinkers have sousht after

sought
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it, some have denied its possibility, others that mankind has any claim
to it. DBut I think you will all agrce that & measure of happiness is
possible to all who have the essential food, clothing, shelter, and health
and cven in part to thoze who lack some of these essentials.  Happiness
involves an adjustment of thought and action to the claims of environ-
ment and time, It involves an adjustment of thought and action to the
snmediate claims of environment, beeause no one is happy whose
thoughts and actions are in conflict with his environment, who is trying
to combat irresistible forces about him.  Happiness involves the adjust-
ment of thought and action to the claims of time, because no one can
continue to be happy who thinks and acts at any p:\rticulur instant so
that at a later period he will be thrown out of harmony with his en-
viconnont at that later period,  The problem of the scarch for the
sceret of happiness, after the primary needs have been satisfied, 1s the
problem of this adjustment: how is action and thought to be adjusted
to environment and time so that the outcome shall be happiness. Obvi-
ously to make that adjustment it 15 first necessary to apprcciate propert-
Iy the nature of cnvironment and time, and to do that it is ecssential

that the mind be cleared of all faulty notions of the nature of one’s en-
tact with enviconment, experiments
with matter in scme
the

vironment in time. This involves con
with it and the stody of it involves practical work
form or another, the constant testing of idcas about matter with
actunl facts of matter. It involves a mind cleared of all pre-concep-
ere is sufficient evi-

tions, a mind ready to accept that only of which th
Il things in the

dence that is true. It means that the mind must test 2
light of experience and acceept only those ideas which are found, in the
light of experience, to be in harmony with its environment; in the short-
est available terms, it means that happiness is based upon truth. You
may ask, with Pilate, who handed Jesus over to the Jews to becrucified
and who could hardly be described as a happy man. What is Truth?
well advised if with Pilate you do not stay for an

ook “The Pathway to Reality’ points
ions

But you will not be
answer,  Viscount Haldane in his 1
out that there are various kinds of truth; some truths such as quest.
of size or duration can be measured by measuring rods, .balances, time-
pieces,  Others, he says, such as the truth of a great plctu_re or of a
great ideal, the truth of conduct such as is manifest in the lives of -grez‘\t
men can only be tested by their adequacy to the deepest conception m
the light of which they can be judged. '

The answer to the question as to ‘What is Truth’ will be relative
to the person and the time; but for each person there is a truth ab9ut
all thtngs and that truthis that his perceptions, actions, and beliefs
shall accord with the result of experience.
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7. The ability to find and appreciate the truth is based in the first
instance on the giving up of all superstition and beliefs founded on i -as
which cannot be tested by experience cither your own cxperience or that
reliably recorded by others.  To scck truth means a constant readiness
to adapt thought to new experience and new discoveries; truth is not
static or absolute hut relative. Happiness involves a constant search
after truth and the constant endeavour to express in speech and conduct
the truth so found, Hercin is the hasis of all characters and  herein is
the ultimate value of the schoolmaster,
which he has been seleeted or appointed
inculcates that Icsson, the lesson of truth
conduct.  You will find truth and it
bottom of all the qualitics th
Punctuality, reliability, |
scientiousness, dilig

He suceceds in the objeet for
nly to the extent to which he
i thought and expression and
S concomitant happiness at the
at go to make up the man of character,
oyalty, sclf-rcliancc, sclf-respect, honesty, con-
(nee, endurance, kindness, paticnee, consideration
for others, unsclfishness, all conve from the search after truth, the cn-
deavour to act the truth, the desire to be trae,

They are but facts of
the jewel of truth,

8 The idea of truth and truthfulness, as I read the available his.
tory of mankind and his thonght
is not cven today accepte
to the real progress of m

and religion, 1s comparatively new and
Fby many wmen and bodics of men as essential
ankind towards a happicr state. For example,
the idea of truth is basic to the Christian relip
have been <o to the older Mosaic religion of

mantfestations,  Moses in the ten commandn
in them the Taw *thou shalt not hear f

ion but docs not scoem to
the Jews in its carlicst
ents did - indeed  embody
alse witness against thy neigh-
bour’ but made no mention of the need for truth in all dealings,  He did
not make any greater call on his fellows than to ronire them to be true
in respeet of what they knew of the actions of others. Jesus on the
other hand in almost his latest pronouncement cavs “To this (nd was I
born that I should bear witness unto the truth?  Discussions of the
relative advantages of trath and nntruth, rightcousness, 1. e, true deal-
ing and unrighteousness, 1. ¢ ontrue dealing. have hoen carried on in
one form and another throughout (. ages. Alwavs the belicf in the
need for truth has triumphed, the nations and people  that  have not
acted up to the light of the truth oy
those who lived closer 1o the truth,
(Truth is mighty, and wil] provail),
closcly bound up together,
future of mankin

they caw it have gone down hefore
Magna est arities, at  prevalebit
Truth, success, and happiness are
All chavacter rests upon truth, and the
Fwill be suceessful or unsuaccessfal, happy or unhappy
in exact proportion to the extcnt to which truth is sought and utilized as
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the mainspring of thought aud action. The corollary' as far vas vse arle
concerned is obvious. The schoolmaster has one main .dut) ,f tohmcuh;
cate the search after truth, the love of truth, those habits o ht oug
and conduct that are based on truth. In the search for and. the p;rlack-l
tice of truth alone will mankind progress towar<.15 that h;}pplﬂness “lvtlfl
so constantly eludes him, and rise, in his place in the universe, a little
higher than the angels.

9. I have preached you a sermon for which T feel I shou]d’ apo(lioi
gize. But ‘out of the fullness of the heart the mouth speakecth’ an
dared not use this occasion, for which I am grateful to you and to
Mr. Chunni Lal Sahney, for any other purpose than to speak of that
which is highest and noblest in the profession. We are fellow servants
with a great responsibility to the past, the present, ar'ld the future; you
are actually engaged in the day to day task over which I am but allln
overseer. It is easy to get lost in the detail and to lose a grip o'f the
whole. And I felt that to stand back and to try to see the universe,
man’s place in the universe and our particular duty in our ownldnarr(;{w
spheres in relation to the greater whole was the best use I could make
of this occasion.

———

Statistics in Education

By MRr. B. B. SAMANT, B.A. (HONS.), B.T.
(Continued from July issue)
THE CENTRAL TENDENCY

It is not always that we want to know every detail of the exami-
nation or even the nature of distribution. In such a case we would like
to know the general tendency, or better still, the central tendency of the
class. Among the different measures of the cent.ral tenden.c“y, thr;;ozre
very useful. They are: (i) The Mean (ii) The Median, add (iii) The e.

THE MEAN

If we want to compare in general the work of two men, .or the
salaries paid by two institutions, or the marks obtained b}'z boys. in tzz
classes, then we calculate the ordinary average or the arzthme_twtf)niter
and then compare. That class is better or that worlfman is mian
whose average score is more. In order to find the ar:th:in.et.g:e - b,
we add the score (say marks of all the boys) and then we divi y

the number of items (say boys).
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So the Arithmetic Mean, M =§n$;

1565
The mean for the result in table (1) will be = 3; = 440,
. . 8635
The mean for the result in table (2) will be = - 55 =00"113.

(Refer page 208, June issue)

To add up these scores is a tedious job, and the more so when
the number of scores is very great.  In order to facilitate the work of
adding these big numbers, the following method s adopted.  Any
convenient number is chosen and the difference between ench score and
this selected number is found out with its proper sign. These are called
the deviations from the selected number.  The selected numbers for the
scores in tables 1 and 2 (page 208) arc 40 and 60 respy.  Then all the
deviations arc added up, taking into account their proper signs and the
algebraic sum is divided by the number of the scores added and the
quoticnt is then added to the selected number (vee page 208).

So, the Mean, M=A+ End.

the deviation, and n, the number of scores added.

161

When A is the selected score, d,

The mean (for table 1) =40 + or = 440
The mean (for table 2 ) = 60 if ~604-113=60"113.

To find the mean from a frequency table: — The method given above
for finding the mean would be very luborious when the number of boys
is very great. In such a case we put the resuit in the form of a fre-
quency table and find the mean by any one of the following three
methods. Let us try to find out the mean from table number 3 on

page 210.  The first two columns in table 5 on page 291 are taken from
table 3.

Eirst method: The mid-point of each class interval, Cm, is noted
in the third colummn, in table 5. Then it is multiplied by the frequency,
f, and the product, f x Cm, is noted in the fourth column. Then the
products, f X Cm, are all added and divided by the number of boys, n.
The quotient is the mean, M. (e. g. In table 5, the mid-point of the
class-interval 30-39'9 is 35 and the frequency in this class-interval is 7,
so the product, fXCm=1245. The sum of all such products = ZfX
Cm=1575; this divided by 35 gives 45, which is the mean]. By this

method, the Mean, M = gfffﬂ?‘“_
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Mean from the Frequency distribution of 35 boys (id table 3)

1 ) 3 4 5 6 71 8‘1
Class intervals Cm. Cm. } X Cm. B fXE| I ;ifXIu
1=10 Marks | f 1 . R S A

—3 |3
__9'0 1 5 5 0 0 I
100_19'9 2 15 30 1 g -2 |4
20--29 9 3 25 | T3 9 6 |—1 |3
30—39°9 7 8 | 5 | 3 21 | 0 0
40—499 9 45 | 405 | 4 336 / % 12
50—59°9 7 55 | 385 | b J 35 | 9
60699 3 G5 i 195 | 6 | 18 l 2o
70— 799 2 75 | 150 7 ; 1g 4 8
80 —89 9 1 85 r 85 5 | 5|
Total... 15 | 1575 140 | | 35
Table—5

Mean {rom the Frequency distribution of 31 boys {in table 4)

: 5 16 7 1 8

1 2 ( rj I 4 i j . : | ul
Class interval | Frequency ; Cn. ] fXCm. ‘) I ] (XL | BT }fXF

1=1 Inch f‘_‘ K
=1 | - [_
57°0-579 j 1 575 575 0 ' 9 _g | 13
58 0-58 9 5 585 202 5 1 5 -2 ‘:.9
59 0-59 9 9 595 | 5355 | 2 | 18 -1 2
60°0-60 9 8 605 | 4840 . 3 | 24 I 0
61°0-61°9 5 615 | 3075 4 l 20 é ;
62°0-69 9 9 625 | 125(_)‘ 5 | 18 ] 2 :
63'0-639 1 { 635 635 G |

Total. | 31 | l18655' | | 83 —10

Table—6

Second method: To avoid the multiplication of big numbers,

1 iv the mid-point of the class
> of taking an cquivalent scale for ‘
e, 1 ) I(rlx column 3 (table 5), the successive numbers

i / the in-
/ he scale in such a way that i
We reduce the e (o in

interval, is introduced.
are increased by 10.

. . . : esent
crease in the successive mid-points can be rePrt mid-point is taken as
this case we reduce it to one-tenth) and the firs P

. i ore,
zero. (That is for 5, we write 0, the next number 1S 1-5’ 2t}51a§ lz lze)rlore
so reducing that to %, we write 1, the next number 1sC ) _;-O.Cm -1
than 5, so when reduced, we get 2, and so on. 50, m‘g ’u (l)sing’
Cm,=2, &c.). This can be mechanically remembe.md ¢ Sl‘ef)sl.)inter-
that in column 5, we have the ranks given to the dlfferefnt-scn?ultiplied
vals in order, namely, 0, 1, 2, 3, 4. Then the frequency, ’n:)ted " the
by the equivalent scale, E, and the products, f X L, a;ed and the sum
next column.  As before all the products, f X E are d (:h class-inter-
is translated back to the original scale, by multiplying by the
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val, I, (In the present case by multiplying by 10), and is then divided
by the number of boys and then the quotient is added to the mid-point

of the class-interval taken as an origin (Cm.). According to this method
the )

Mean, M=Cmo+ léE(f XE).
n

L, 10x14
M=35+ >".;5 O:/LS, (for table 5),

1% 83
M=57"5+ %’:oom (for table 6).

Third method:—This is practically the same as the second
.method but here instead of the first class-interval, some class-interval
in t.hc middle is taken as an origin i, e. it is taken as the zero on the
equivalent scale. This reduces the amount of calculations still further.

3y this method, M=Cm, + IXZ(EXE)
n
10x 35

M=35+4 LY
54 =

=45 (for Table 5).

marsa IX(—1
M=60"5+ ‘*(51 >~O)~=6()'18 (for Table 6).

. (Just as table 5 is prepared from table 3, in the same way table
1S prepared ffom Table 4. The mean found out from any of these
three methods is approximately correct).

Tiie MiEDiaxN

’ The f)rdinary method of finding the median or the score of the
mi dle boy is shown on pp. 206-207. If however the marks are arranged
in the form of a frequency table, then a different method is required.

THRE MoDE

. The mode is the most frequent value.  The X value of the crest
i a frequency curve gives the mode. In table 3, the frequency is hi hos‘t
namely 9, in the class 40-49°9. So ordinarily 43, the mid-poir;t 0% tﬁqty
class interval, may be taken as the mode. Mathematically it is fom;d
approximately by the formula, Mode= Mean— 3 (Mean —Median). It is
the most unstable and unreliable average. The mean and the median
are very useful measures of the central tendency.

VARIABILITY

The central tendency by itself does not give a complete idea
about the result. IFor example, there may be two series having the same
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mean or median but the distribution of marks may not be the the same.
Let us take a concrete case. The marks obtained by boys in three

classes are, say, as followsi—
Class A: 34, 33, 32, 31, 30, 29, 27, 25, 24, 23, 22, 21, 29.

Class B: 50, 46, 42, 39, 35, 31, 27, 23, 19, 15,12, 8, 4
Class C: 50, 33, 32, 37, 30, 29, 27, 25, 24, 23, 22, 2, 4,

The mean (or even the median) is the same in all the three cases,
namely 27 marks, but it is quite evident that the distribution is not the
same in them.  So some measure to denote the degree of scatter or
variability 1s also required. The variability can be given by any four
of the following: (1) The range (2) The quaréile deviation (3) The
mean Jevialion or (4) The standard deviation.

The range:— The marks in the case of class B are scattered more
than in the case of class A. In class A, they are more concentrated
near the mean or the median. In order to know how far the scores are
concentrated or dispersed, the range i. e. the difference between the
highest and the Jowest score is found out. Ittells us how far the
different scores are concentrated or dispersed round the mean or the
median. The range for class A is of 14 marks, for B and for C it is of
46 marks. Sometimes, however, the range does not guide us properly
as in the case of class C, where the mean or the range is the same, as
in class B, but if carefully obscrved, it will be found that there is hard-
ly any difference in serics A and C cxcept for the two extreme cases that
affect the range. In such cases the quartile deviation is very useful.

The quartile deviation: — The difference between the upper quartile
and the lower quartile gives the quartsle range, (Q.R.) So, Q.R.=U.
O.—L.Q.=Q4—0,. Itis the range of the middle half of the group.
The measure generally adopted is half of the quartile range and is called
the semi-inter-quartile range (S. 1. Q. R.) or Quartile deviation (Q. D.)

S0S.1. Q. R. or Q. D.=—91——210;1. For the three classes under consi-

deration Q. D. will be 4, 12 & 4 respectively. It will be seen here that
the fact, that was not detectable with the help of the range, is easily
detected with the help of the Q. D. This measure of variability is more
stable and reliable and at the same time quite easy to calculate.

The lower quartile range (L. Q. R.=Median—L. Q.) and the
upper quartile range (U. Q. R.=U. Q.—Median) if found out, -would
show not only the variability but also the relative degree of skewness
of the frequency curve got from the result.
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Below are given the valucs of the different measures of variabili-
ty for the different results on pp. 208 and 293.

Measure Table 1  Tablo2 Class A Class B Class C.

(1) The range 80 G2 1t 46 46
(2)  The quartile rangoe 23 20 8 24 8
{3) Tho qnartilo deviation 115 10 4 12 4
{t)  Tho uppor quartile range 11 11 1 12 4
{5} The lowor quariile range 12 0 4 12 4
(6)  The moan dovistion 144 107 115 1216 661
(7} The slandard devialion 177 179 163 143 9Th

MEAN DEVIATION,

The quartile deviation does not divectly tuke into account the
frequency distribution, nor is it calculuted from any average. Mcan
deviation has none of these defects. It is the arithmetic mean of the
deviation of different measures from a selected average. It may be
calculated from the median or the mean; the former, however, is per-
ferable to the latter, as the mean deviations should be the least about
the median point. In table 2 PP. 208 the deviations arc counteld from

_the median. [The difference between each score and the median is to
be found and then added irrespective of the signs].  The sum of all the
deviations, will be=33:3.«Fis divided by the number of items (here 31}
gives the mean deviation namely 107,

=d

-5 When the data is given in the form of a frequency table, the

So the_mean deviation

.7 |
mean deviation = En , where f, denotes the frequency and d, the devi-

ation or the difference between the median  (or the mean) and the
mid-point of the respective class-intervals,

STANDARD DEVIATION.

In the case of standard deviation, the respective deviations are
§quared and then added and the sum is divided by n, the number of
ltems and the sqaare root is extracted.

The standard deviation is very useful in the curve fitting and
also in calculating the Pearson’s coefficient of correlation.

In general, for a good normal result, the quartile deviation is less

tbar} t%:e mean deviation and the mean deviation less than the standard
deviation, '

(To be concluded.)

“Education Made Easy:

I\

.

By Mr. Bepin Behari Banerji, B.A., B.T. \\\w,

Pundit Madan Mohan Malavya regretfully told the writer once
that of the recruits to the Benares Hindu University from all parts of
India, Bengalees are found to be not so well-equipped as their brethren
from other provinces, A distinguished Bengali professor and paper-
setter and examiner in the Civil Service Examinations has szde the
rame painful remarks on more occasions than one. The results in tl.rxese
examinations for years together, barring the results of the Delhi Examina-
tions last year, also tell the same tale.  Madras, once a benighted pro-
vince, and the Punjab now take the lead.

Now why has this been so? Why are the Bengalees who once
were the torch-lSearers in education and who were given the palm in
thinking in India by a man like Gokhale, lagging behind now! Have
the Bengalee brains suddenly evaporated from the uncovered heads of
the Bengalees and are now caught up in the turbans of th.e othf.:r
races? \Why have the Bengalees who took pride not so much in . their
trade, industries or commerce, (glorious though they were), as in the
education of their Motherland, lost this noble asset and with that all
her reputation that so long distinguished her? *‘Reputation, reputation,
reputation! Oh I have lost my reputation! I have lost t‘he immortal
part, Sir, of myself and what remains is bestial”, so says Shakespeare
and thus inadvertantly portrays the picture of Bepngal as she stands
to-day.

Economic depression, mal-nutrition and the like that are said to b.e
the parent of a thousand ills of the present day cannot explain this
sad deterioration. They are the pet theme that applies equally to all,
if not, more to the other parts of the country than Bengal. But they
have progressed and we have fallen.

The gods are just to us all. Nature is impartial. There is some-
thing wrong “in what man has done for man”. The present S).'stem of
education seems to have caused all the mischief and has disgraced
young Bengal in the eyes of the world. Formerly a young Bengalee
could creditably pass the B. A. and M. A. together, or M. A., one year
after the B. A. with much distinction. But now the period has been
lengthened to two years for the post-graduate course, yet the pr.oduct
that is turned out in numbers year after year is found to be without
the hall marks of old. Any one who has todeal with the highest
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products of Tnivers,
agree with tné}]t(;xgtni:z;;tzf (:{lthchprcsem goncration musf, Tam sure,
connote.  If an M. A. in Enen;i }3\'0 not i them what their degrees
gramuar and even in spelling 6 %] coinmit bhad mistakes in i.liom,
and others. the “ngt;rl” :5% '19 is now reported by many employers
- C,\'pogcd, o ‘éo;) » ("gjqce l)ccm‘n(zs.:t huge joke and the mockery
examiners and the pa I‘(-tl"m(: examination to the surprise of the
gownsmen merrily paren s, though not of the authoritics ; yet the
on a par y'Lh“lh} hug their degrees and strut and fret as if they were
c()\u;cl :«md\ ;lt ;‘u éradLlat?S ol Old. who had to pass through o stitfer
aa it ':11(1(,1 tests,  If OI'IIHL‘,H}. 30 or 33 per cent, pass was the rule
and 3‘0 Or“?);”ptczf"cs]tilt‘l‘ }?:‘ikl)l\l'lncﬁs, llmt now the seale has been tnrnui‘
nt. lature has become the prevailing  fe .
the result . T > prevailing feature with
o Coinslz)lltct:;:]t\:lgls1(2:\(;;1;3(it:\l\lzntil:mllhzfls been substituted for a real one
- T ccupter with a lofty notion of his own imporiance
but the commodity does not sell well in the market. oo Aportmes

The course has been softened  alinge o i
been s 1 alimost to pulp.  Everything has
tomt,s 1osf1t ‘\ger:,rp‘e,)sjl.nnted or hn'lf-dlgcsted and sucked up in th(:{ﬁlittle
pedagogic literature, as if the children of Beno I have :
sudden become cducational dyspeptics, ¢ o KN
St ko e cduca )s}l)(p ics, and cannot assimilate the stiffor
ey g qm,te ;m s and grand-fathers.  I'rom their early childhood
oo “,.het‘tsgf:om(id to crz:c’k hared nuts and their intellect
P (:]:151 to masticate and  digest coarser viands.
propounded and where in tilte sil\)':\l:::: 5}'Ztcf"s i Ly e
;\rllltrelii;:tgql .{jiants“ like Rev. K. M, I%zlilllx'jiilghl\t;:.s ;),fwi:neo]h\:xz (((:E:h\
e ; : : 1hos
Rasm)dm.ry JGa;:g;{]r, l\Ir N.\ N. th)sh, Hir“ Surendranath Banerji, Sir’
Rashhehar pr()duc,cd_ 1;; [:;,]1:}“)i});l:\[l]]\v'h;.)l and a host of other lumi-
2 3, Qs y 2 e anci ] |
little pigmies decked in the ri,clf’cosgtult:cs)coftitr;t;n;:;g dilfrl:i{go(c)ifq e

A contrast between the old course and the new will show h
the boys o,f the present age are not to blame for their inal il't" bo stand
an all-India test. An cminent medical practitioncr who‘ ) Td} N _Sm"d
large n.umbcr of short-necked black bottles from AmsterdlixslL e
the writer that his B. Sc. assistant did not know where /‘:n toncciL to'ld
Not to specak of Amsterdam, how many graduates knov‘:ntiel 'Im 2
and importance of the chicf towns and cities of India? CUPOHUOT‘
prcsent.armngemcnt Geography is taught up to class VI}I o
the :qubject becomcs optional and oniy a few boy%~ \o{ d i Mo thas
merit take it up for the Matriculation I‘Ixamin'lt;o ey
thus learnt most perfunctorily by a handful of bO\fs sixn' Iy
the pass marks, while the subject was Compulg()ry Py

poor
Geography is
to get barely
in the old course

" done distinctly with the purpose of making

“EDUCATION MADE EASY” 297

is not only a compulsory subject in all secondary

and in America it
there as the core from

stages of Education but it has been recognised
which all studies emanate. Geography is thus regarded in America as
the goal to which all other  branches of learning converge and this is
the American lads in this

commercial age not only a fit denizen of his small state but a worthy

citizen of the world at large.

The study of History also shares the same fate. Not to speak of
the history cf forcign countries, cven the history of Indiais, like
while Science is

Geography, an optional subject in the Matriculation,
and ficti-

given a wide berth and its place is occupied by jungle tales
ticus storics that stinulate carnal desires in young men and Jead to their
ruin.  To give fillip to passions at the adolescent stage when
DBramacharvya or gelf-control is to be rigidly enforced is to throw
a lighted  match stick into a magnzine of gun-powder : the whole
thing will be ablaze causing young men to scek pleasure only in prurient
talks and lascivous writings. Young men require a harder regimen at
this critical stage to keep them straight, but a sad lack in this salutory
restraint and an encrvating climate have made many of them lose their

stamina to stand the hard knocks of the world.

Not only the course of studies <should be so developed as to
interests of the cducands, but the standard of
teaching and examinations should hoth be raised in order to regain
more the ground we have lost. In the excellent report of
Commission of 1917, Sir Michael Sadler cited
show how the papers are mechanically
Out of 3,2 marks areto be

cover the various

once
the University
a funny example to

cxamined in the Calcutta University.
ed to a boy who has translated I shall go” into ‘‘Ahang

and the ground adduced for this rich awardis that the
«1” and has rightly hit upon the
English assign any mark, not

“I have been going” ; yet the

award
gomishyati”
condidate has correctly translated
tense of the verb. Can an examiner 1n
to speak of 66 per cent, for the sentence
folly is as great in the one case as in the other. In.all languages, the
sentence rests on the relation of the subject to the verb ; if that
relation is marred, the sentence acquires an outlandish look which
should, like the foreigners’ attempt to learn a new language, provoke
a laugh instead of a pat on the back. To pass a boy who can
deliberately write such stuff as, ‘caughted’, ‘devoureding,’ ‘lefting’ and
unheard-of ‘howler’ as ‘“‘shoulded”, is to commit
by increasing the number of swelled heads
he people of other provinces.

is guilty of such
a voilent crime on society
and lowering it in the estimation of t
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Higher education

deserving to it with the Cli)l:irtloi)fbel meant for all. To Jure the un-
‘resulted in 2 hatred for the indijgn cheap degrees and diplomas has
In its turn given rise to the hi({i’zof Cmftf;md industries which has
present day and the v : ©army of the unemploye .
course be stiff andte":'ltlrlrlwlinﬁ' (?f decp .dlscont(;nt in the COE‘“J‘)“I L(,)rft tt!!:t
not only education In‘ul vqr?:ltmns strict as they were before, so that
quota of recruits for the ‘r”f’“S arts and crafts may get their ade U't‘t(‘
of the “cducated artiévlnsndnzm?‘mmn of the country.  The exp 1:ifn(ln£
most ignominiously to 7‘ 'm learned coolies” iy failed "nlul failed
presct good\'.goo,dy ] :(“HC the lost industrics of the (,(,1111;1_. l;;‘
wall; it has l;f:neﬁtcd n)( (,m. of education hag pushed I ,,,). ,

: ather education nor the trad vl to the

of the co . o ' '
untry. ¢ and industries

—————n

Beauties of Germany
By HeiNricn GESELL, v. p. |
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reasures of art apd culture
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of Europe. Or take the immense Central Railway Stations of Leipzig
ith their extensive loading and

end Stuttgart, Hamburg and Cologne, wi . .
discharging depots. And are not the modern passenger airplanes with

their perfect construction, their almost unsurpassed safeness and punc-

tuality, a powerful attraction to the stranger.
anic vessels, those mammoths
they were built. Then the
with its tributaries Neckar
e ships through

No less interesting are the trans-oce

of the sea; as well as the great docks where

wide rivers, Oder, Elbe, Weser, and Rhbine,
and Main, which, with the canals, carry in.numerabl
the length and breadth of the land. Since the War, extensive new'canals
have been planned, and already some of this stupendous piece of
construction, It will cross the Elbe north of Magdeburg by means
Just west of this point a ship hoisting crane 13

waful experiments male at the crane-

of a gigantic bridge.
«d to practica!

heing built, in which the succ
building works in Nicderfinow, neat Berlin, will be turae .
account. The works at Niederfinow are also well worth seeing as the
very latest thing in this branch of construction,  Here a ship of '1000
and lowered a distance of 36 metresin 2
ks is permitted to

Every visitor at the wor pern to
rman mechanical technique in all its

on one of the ships passing
sed or lowered:

tons burden can be raised
short space of 20 minutes.
inspect this marvellous piece of Ge
details, and he may even ride as a passenger @
through the canal, while the same is being ra

s of Germany are also, for the most

The principal power plant
part, open to inspection by visitors. In western and central Gefm:;n.y,
ned in

these plants are usually run by coal, which is 1n many cases M
At Golpa-Tschornewitz, near

the immediate vicinity of the plant. : . f
Bitterfeld, lics the Braunkohlen power plant, which furnishes a part 0
the clectricity for Berlin. This plant burns a brown coal Faken from

a wide crane-

a neighbouring mine. ."The overlying soil is carried over o o
like trestle, from one side of this almost immeasurably vast depostt,

: , i i cted
the other side, while at the same time, th2 underlymfl coal ;}iizxéiacars
by dredge-shovels and carried to the plant on an €n ess che

SR ; i ven to the
This type of clearing-trestle, which is not impressive to see(;rcteeg o
1 <
layman, was first huilt in Germany, been exp

and has since :
: ; -power plants

in considerable numbers. Equally imposing are tl;le water-p p

and dams in the mountains of central and sout

ern Germany. The
; i st
Bleilocht Valley dam on the winding Upper Saale n Thuringen Fore
ake. Thesame €

. i i ffect is to be secn
has formed a beautiful mountaift 1 : oo
in the Schwarzenbach dam, near the valley of the Murg in t!:e norther
Bl the large Schluchsee 11 the sou-

part of the Black Forest, and again in‘ )
thern part of the Black Forest, which 15 formed by a dam at an altitude
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of nearly 1000 metres. The watcr-power gained from those sources 1s
used for generating high tension current to supplement the regular current
generated  day and night in equal strength by the power plants on the
Upper Rhine and the Neckar. Some of the high tension plants are
equipped with pumps, by means of which, during the night, superfluous
quantities of current from the power plant can be collected in the form
of puniped-up water,

The great industrial works in Germany  have also heen alwavs
an object of interest to the sight-sceing visitor, Long before the elose
of the last century, a tour ofinspection of the Keupp Works in - [5ssen
was one of the most note-worthy sights which  Germany had to offor.
A trip through the Rhine-Westphalin: manaflacturing  disteict with its
immenee clevators, its extensive coke furnaces and blast-furnaces, is an
experience not to be forgotten. In the same  region are to be found
the largest steel rolling mills in Europe, as well as enormous pipe and
cylinder mills, and countless machinery manufactorics.  Duishurg-
Ruhrort, near the Rhine, is the largest inland port of shipment on the
European coniinent,

A hittle to the south of the industrial region is sitnated the town
of Leverkusen with its famous chemical works,——~the I. G. Dye Manufac-
tory; the other plants of the big dye trust being in or uear Berlin, necar
Frankfurt on Main, at Ldwigshafon, and especinlly in central Germany
and in Leunawerk ncar Halle ¢n the Saale. It takes over a quarter of
an hour for the fastest express train to pass through Leuna, and it is
here that the largest proportion of German motor fuels (benzine,
gasoline, etc.) is produced by mecans of a process of liquefying coal (in
this case, brown coal), a process which has been developed in Germany,

If one journeys up the Rhine from Duesseldorf, or even from
Duisburg, whether on the wonderful “Rheingold Express”, or within
the comfortable Rhine Steamboat, fora better view of the country, one’s
eyve falls on many places where German industrial enterprise is evident.
First, there are many steel mills in Duesseldorf itself then, the auto-
mobile factorics at Cologne, and further up the river, in Ruessellicim,
near Mainz, Opel Works. At Frankfurt there is a great assortment of
the various branches of the finished product industry, and it is in the
Rhine Main district that the construction of a Zepplin Atrship Harbour
for the trans-Atlantic traffic will soon give a new impctus to business
generally.

Manufacturing is also unusually active in picturesque Suabia,
centred in and around Stuttgart.  The efficiency and  economy
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practised in this region, is demonstrated by the fact that in Wuerttem-
berg almost 909 of all the accessible water-power has been put to use.
Here is located the very peak of German automobile construction, Daim.
ler-Bens concern, to say nothing of accessories and parts from the
Bosch Works, and other firms. Shoe-factories, also, are now flouri-
shing in Stuttgart, though until recently this industry was mostly con-
fined to the Palatinate or around Erfurt.

Another industrial centre for German finished products 1s located
in Thuringia and Saxony. Jena and Rhthenow are the homes of the
optical instrument industry, of which the leading concern is the firm of
Zeiss, whose German field-glasses, telescopes, and optical instruments
of every kind, have conquered the whole world. This firm has long had
the enviable reputation for its firmly established co-operation between
its manual labourers and its brain workers.

Saxony is still another finished product centre. Here are to be
found the big tool-making machine factories, out of which have also
sprung many automobile factories; also the spinning-mills and weaving-
mills, in particular the manufacture of stockings, which makes it
famous in the industrial world. Since the technical branch of industry
has taken the Leipzig Fair by storm, opportunity is frequently given, in
connection with a visit to the Fair, to make a personal inspection of
one or more of these up-to-date factories.

There is still to be mentioned the industries and manufactures of
eastern Germany. Through the Versailles treaty we lost much of
Upper-Silesia, but there is still a considerable part of the province
which we retain, and which untiring German zeal and energy has revi-
ved. Here we find a succession of mines, foundries, blast-furnaces,
power-plants, rolling-mills, and machine factories. It will not be long
before these also will be connected up with the German canal system.
On the tributaries of the river Oder, there have already been constructed
many dams, and more are in process of construction. These will give
to the beautiful Riesengebirge (Giant Mountains) a new charm.

And so we see that in Germany there are countless examples of
German industry and technique, and that the song which they sing is
the song of the German worker to-day. This should bring the German
people and the foreign visitor into closer sympathy, bearing witness to
the fact that German technique contributes its share toward the perfec- -
ting of human accomplishment. :



The Role of the Teacher in Education.*

———
By Mr. K. D. Grosn, m.a,, (OxoN), D1p. Ep. (OXON), BAR-AT-LAW.

Whatever schemes of reconstruction may be followed, it will
always remain true, however, that a sound system of education will
never be possible with an ill.paid, discontented, untrained teaching staff
and a system of ill-equipped, badly housed schools with no playing
grounds and gardens of their own. People forget that next to the child,
the teacher is the most important factor in education. They forget too
a well-traived staff, content with their work as life-carcers, an essen-
tial pre-condition of any kind of real education being imparted to their
children. Another essential condition of efficient teaching is a reasona-
bly well-paid staff, free from anxieties of want. Graduate teachers
in England begin with a salary ‘of a little over Rs. 250 per month
according to a gradonated scale that goes up by cighteen
increments to about Rs. 550. They can also look forward

to a pension scheme.  The European countries are, if anything, more

liberal in the matter of emoluments to their teachers. My blood
boils when I find graduates (real bona-fide teachers and not
merely raw students) being employed in Calcutta schools on a miser-
able pittance of Rs. 25 a month. This is much lower than what a
chauffeur or a butler gets in an aristocratic house. My head hangs
down in shame when I find teachers submitting to a system of fraud
that calls forced exactions their voluntary contributions to the school
fund or what is worse, teachers signing for a higher amount than they
actually ever receive. Itis well-known that quite a large number of
schools in Bengal rely normally on such contributions and claim a
maintenance grant from Government or satisfy the University require-
ment of a monthly expenditure of Rs. 375 by inflating salaries far
beyond what they really are. This is a situation that not only encour-
ages sweated labour but keeps the relations between the teachers and
all the other parties concerned shrouded in g mist of dissimulation
and unreality. Can’t we teachers take concerted ac
stop to these outrageous practices? Can’t we make it a point of
honour that no graduate teacher would serve for less than Rs. 50 ?
Iam sure if the teachers are adamant on this point,
and the University would willingly extend

tion and put a

the Government
a helping hand. Press for

*Extracts from the Presidentia) Address at

the Jessore District Teachers’
Conference
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nd a more satisfactory system' of provident
funds such as obtains in the U. P. You are certamly en'fxtled to bteret
undstions of pay, tenure and prospects. The Arbitration Boafd set
f:onunder the Uni,versity School Code offers :you some. protectllgm a:
asy rate against unjust treatment by managing commlttess. dist};ﬁ:t
fear - undercutting in pay, why not. th.rough your re;pe; 1\: gt
organizations and the parent organization of the fA. . .rat.ion o it
impossible for a graduate to accept a lower rate o remulneC on tha
Rs. 50 a month? If necessary, set up an A.ll-Beng’;l houS i
Registration on the lines of the English Royal Society of eacder ;os b
would register the names of bona-fide teac.hers, .present an tie znel
tive, and see to it that no one whose name is not mcludedhlln bodf,) e
is employed by the schools? :The establxsk.lmer'lt. of sudc a i aown
dispel fears of unfair competition and. an illegitimate dragging dowt
of the scale of pay. If you put a higher value on your OJVE om-,
others would soon learn and if they do not 'leqrn, they \Vlll e cSible
pelled, to live up to it. We have every right to take a pgzt ble
measures to safeguard our position and improve o?r s'tatufo ut e
have no right whatsoever to disgrace the great profession ch .

we belong.

a graduated scale of pay 2

And if the truth must be tcld, we c.lov di'sgrace our profes;iorll ir;
a most unblushing way-. Efficient tez}chmg mvolve.s ag.ood fea o
thought and daily . preparation, collectlorT and even xnvent}ocrll (;, nev;
material and appliances and constant enrlcl?ment of the mind throug
study of books outside the immediate curriculum and r;mgmg (f)ver af
wide variety of subjects. Very few of us are well read, verl}I e:vo
us ever take any pains over our lessons. On the contrary, all of us
are burdened with more private tuition-work than we can honestly

manage and come to school like jaded horses too exhausted to be of

any use to our wards and charges. We are too tired to help our

students and too occupied to improve our own mlfllcllsl.) T%e rr;eaf::
of the appalling ignorance of the average _teacher wi ewz‘:ke:hat o
one or two instances I shall give you. . I.t is not even a we  that th

didates for admission to the training college were 1n y 1
Al Il betrayed an astonishing lack of what may be calle genera
s eAr(ty cher asked to name the capital of France gave it
k“OWICdge-l h'leeaanother told us that King Geroge V came to the
o POft'Uga 5V8V !] The point need not be laboured. None of us-would
throne in 1 ] children under the charge of such teachers
really agree (0 L 2 o fter day without so much as a thought
and yet it is being done day afte

being bestowed on the subject.
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It will be suggested that teachers fall back on private tuition
work to eke out the miserable pittances they get from schools. The
managing committee and the guardians answer back that it is because
teachers have these additional sources of income and are not efficient
in their work, that they do not raise the standard of their salaries.
And so the vicious circle goes on while the person who suffers most
is the one whose future we are supposed to hold as a sacred trust.
Something must be done to end this extremely unsatisfactory state cf
things. It was found in an unaided school in Calcutta that 3 out of
every 4 boys had a private tutor. Itis a system that seems to flourish
especially on the soil of Bengal and defnitely mortgages the future of
her children. It is almost unknown in the form it has taken in Bengal,
in England and Europe. Government schools have taken a definite
step by forbidding more than 4 feachers in the school to take up
private tuition at one time for more than one hour in the day, there
being an absoulte ban on Headmasters. To my mind the whole
system of private tuition can be abolished if there is a general levy of
Rs. 3 per month on those guardians who engage private coaches. This
would mean an increment in the salary of every teacher in the school
by at least Rs 20 and more time for him to equip himself properly for
the work that he has to do. The average guardian pays at least Rs. 10
for a private tutor; there is absolutely no reason why he should not
be willing to pay Rs. 3 provided he is sure the teaching in school will
be such as will enable him to dispense with the scrvices of a private
tutor. Even if this per capita tax were made a reality as a result of
conferences between teachers and guardians, there would still remain
the nccessity of putting the school on a secure financial basis.

Teachers’ Past and Present *

e 3
By Dr. NaLINT KANTA BrAHMA, M.A, Ph.D., P.RS.

I wish to tell you what we ourselves can do in order to
improve our position. A slight improvement in the pay and prospects
of the teachers would bardly remove their grievances. Poverty of the
teachers is not a special circumstance of this age. Teachers as a class,
Brahmin Pandits, were always poor. Even when this couutry was at
its height of glory and prosperity considered from all points of view,
Brahmin Pandits were never materially rich. But there is a significant
difference between their status in the past and the status of the teachers
in the present. While the great Pandits of the past were proud of their
poverty, the teachers of the present day are always complaining of
their want of material prosperity and constantly keep this in the fore-
front of their minds. It is bad logic to argue that persons could afford
to be poor in those days, but now in the present age it is not possible.
So far as the distinction between the rich and the poor is concerned,
it is the same to-day as it was then. The advantages of material pros-
perity were also equally available in those times. The reason for the
wide difference in the mantality of the teachers of the past and .the
present lies elsewhere. Material prosperity had not sufficient attraction
for our great Pandits, who remained absorbed in their own studies and
for whom the pursuit of knowledge was the only occupation. They
did not take to teaching in order to earn money. They could not but
teach students,—reading for their own selves and teaching the pupils
were their only occupation. The genuine iove for wisdom, the disinter-
ested pursuit of knowledge, pure intellectual culture, prompted them t'o
be teachers. No consideration of material gain guided them in their
acceptance of the teaching profession. It is the characteristic of
genuine knowledge and purc pleasure that these want to be extended
and seek expansion. The pure bliss which these noble teachers derived
from their learning was of such a character that it wanted to be
communicated to others, and these generous souls found no rest till
they could find deserving pupils to whom the learning could be com-
municated adequatetly. If the pupils sought teachers, the teachers a..lso
were in search of pupils. Where such a harmonious relationship exists
between the teacher and the taught, where both are actuated by no’
motive other than the pure desire for learning and teaching, only there’
can we expec-t to reap the full benefits of education. These teachers
of the past found the greatest pleasure in teaching, and they had to

* Extracts from the Presidential Address at the Khulna Di. Teachers'

Conference. TL- _SN A ” . F,’w— g
| PNV /N%"‘jf‘j NS 67
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teach and could not do without teaching, whether they received any
money or not.

But now in the present we have so far fallen from that great
height that we cannot even imagine or understand how such a state
could be, or how intellectual pursuit alonc could keep a man absorbed
without any care for material prosperity. Most of us have become
teachers not because we have felt the genuine call to be a teacher, not
because we have enjoyed the pleasure of teaching, not because we are
confident of possessing the requisite qualifications, but because we
were not thought competent for anything else. The inadequate pay
and prospects of the teacher would not have so heavily told
mind if he had something of the mentality of the
he had liked his work, if teaching h

upon his
ancient teachers. If
ad been a source of pleasure to him,
he could have borne with patience much of the ills which seem to him
unbn'{.n'n ble.  Although the high ideal of the ancient teachers would
r.e1.1:nm always an ideal with us and even if we sce no means of actua-
lising the same in the near future, still it is true that so long as tcachers
do not acquire even a little bit of that temperament and mentality,
external remedics in the shape of a small increase of salary or income
would improve matters very little.  Only those who are temperament-
ally fit for being teachers, who have a certain amount of natural
preference for intellcctual pursuits and who arc drawn more towards
intellectual pleasures than towards those of the senses, only those who
- understand that material poverty does not mean poverty of the spirit
or the soul, only those who understand that the oppm‘.tunit\' to roam
in the intcllectual realm is a greater {fortune than being sup-plied with
the material comforts of life, only those who realise that to be able to
lead a life of intellectual enjoyment is to live a higher grade of exis-
tence. than one at the sense-level, do alone possess a right to belong
to this noble profession. The teaching profession is not for those who
are refused admittance elsewhere. It is for the men at  the top, not
-for those ?vho lic at the bottom. They ought to be given the first place
in the social scheme and the position of importance which they had
always enjoyed when India maintained her prestige and glory, should
again be assigned to them. And his recognition of their supreme status
by tk%e pub'lic and their own genuine love for learning, and not financial
. considerations, would serve as ample impetus for the best men of the
country to take to this noble calling. The efficiency that can be main-
tained and based on financial considerations is a second rate or third
rate cfficiency.  First rate cfficiency has got only one support, and that
is, genuine love for the work. '

Employment of Teachers

By MR. S. VASUDEVAN, M.A., B.T.

What with the fall in emoluments offered to the teaching pro-
fession and what with the haphazard way in which teachers are recruit-
ed to service, the standard of efficiency of teachers is bound to go down-

Hitherto there has been universal complaint about the incompetency

of teachers in the Lower Secondary departments, so much so that the
authorities have gone the length of suggesting that graduates might be
asked to teach English in the lower classes. It is not my point to
blame the authorities for the suggestion, though the sweeping remark
includes even some really efficient teachers with good attainments. But
no person who has had occasion to step into classes can deny the state
of affairs deplored by the authorities.

I am afraid that, generally speaking, even in the case of graduates,
only those who are much helow the average are likely to be attraf:ted
by the revised scales of pay. Of course some stray cases there might
be, where “chill penury” might force some really able graduates. to
accept the low salary offered. But these cases form the exception
rather than the rule. For instance, is it not shocking to hear, “The
weather seems to inclement” from a graduate teacher? No doubt,
there are many errors listed in some books as being “common with
the ordinary run of Indian graduates”. And hence, perhaps, it is our
birthright to commit them! There is no end, for example, to counting
the violations of the sequence of tenses in the case of many. I am
afraid “He thought he will”’ is so common that it may pass as current
English one of these days, on thejustiﬁcatio.n of usage. But now, I am
laying hands at such ‘encommon’ blunders like “what is my concluding

remarks?”

So whether they be graduates or under-gradu:'ltes or persons
with lower academic gratifications, it is proper selection: that counts
much. Selected applicants may be asked to handle a class actually
and give a lesson before appointment, when the authorities may observe
the lesson and note the method of teaching and the quality of the lar.xgu-
age used. Communal considerations or recommendations.from var'lous
sources should not be alJlowed to interfere with the selection., NEItht:‘.r
the fear of the applicant excelling the employee by virtue of his
superior talents, nor the desire to shine by contrast should have any
part to play in the matter.
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While sympathising with the managers concerned, the ‘minimum
salary’

method of advertisement has nothing to commend itself. The

lowest figure is the only criterion for appointment in some cases. That
figure is pitched upon from among

appointed at a slightly lower salary,
salary required by the candid

the applications, and the person
perhaps. Thereby the minimum
ate becomes the maximum really,

As for the appointment of Headmasters, men of ideas with good
experience, sound judgment, tactful discretion and wide reading should
be sclected. A personal interview will suffice to see whether a person
possesses these qualifications.  Of course, I do not mean the present
type of viva voce examinations obtaining in cert
they ask “How many steps did you climb
“Why are you tall?”
has used his experience.

ain quarters, where
before you reached this flat?”
Care must be taken to sce whether the person

It is one thing to have some expericnce and

it is quite another to have been profited by it.  One who has bestowed

some thougsht on educational problems, and who has formed some

defivite and settled views of his own may be preferred.

As regards the teachers for the lowest classes, the

minimun
qualification should be at least S. S. L. C. The existing teachers with
lower qualifications than the 5. S. L. C. can slowly be replaced by

secondary trained people. As the
vacancies may gradually be filled up
trained men.

present  incumbents  retire, the
by properly sclected S, S. L. C.

Above all, the scales of pay should be made te

mpting cnough
SO as to attract really capable intellig

ent young men.,

Notes

—————
Education in Mysore.

The report on Public Instruction in Mysore for the
1933—1934 has a few concluding rem
which will be of interest to educationist
to the efforts of the Department
and consolidation of Primary E
causes for the slow progress of
Improvement.

year
arks by the Director,
s. The remarks relate
4t expansion, re-organisation
ducation in the State,. some
literacy and suggestions for

The Department, during the

year under review, was
engaged more in the work of educ

ational audit and re-organi-
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sation than expansion. It desired to assure lctlsf}llfis ‘;’:f;:;:ri]l;
was getting the value for the money spent, ar;1 Ao
involved an investigation into the results on the : {he e
e ‘3§i_CienCy I;,rclld ;?i(f)nuilvl;tsy sfeqd.ily increas-
The expenditure on Primary kEduc a : Iy increas
i increase of literacy was not commensur It
xg,ii?:e;:?nlg demand for more -prirr.xary schoolssenvtva:ccl)lno(;c;rclciac
able, but expansion was not possible in - the pre
ression. |
o The Director had adopted some measures foSr rtzmo";?li
the causes of slow progress of liter‘acy in the l:a ‘;qcmed
single teacher school was a prgblem tnatA .l?ad] to ; e]i;mnat-
in this connection. e was nhV'e to the dxfflcu tly ci)n i
ing such schools, keeping in mmd the em.mpﬁ e
where it has been found impossible to avoid tlem. 1
i ear classes,
tried the method of combining the 3.rd and thfz 4thy Susach
which was found useful in increasing the 11t:eracif].001q hat is
known as the Shift System obtaining in Ceylorl; stc Wit.ﬁ ems
to have also been introduced in some places, bu
uccess. .
S Some useful suggestions are .thrown b§/ ttheculs)tlorgggz
based on his experience, which should bcﬂof va ueC oOf -
of education elsewhere. The problem of efflclenather e
Education being at bottom the prob]em of the t'fﬁmtion e
environment of the school, the QLIfl]lty and qu.rlsl };,We o
teacher has to be improved, v.lllége hbrarlgiture( e
brought into being without stinting expe'n ! ]arg,e nd e
modern methods of broadcasting resorted toml(' o
Lack of suitable home environments has .part }»This e
sible for the failure of Primary Educnhon‘.]h e o otk
overcome by enlistingf the symptathc?;l:rfsthaengl ,;Ecouraging iy
by the employment of women tea
attend boys’ schools.
’ We h)(;pe the Director’s viewv; would ge oftE)Cr)ﬁﬁt to those
interested in the improvement of Primary .E ncation.
. Text-Books for Examinations. - forstudy
Selection of text-books or.choice of selsﬁgogiarginations
by pupils appearing for University and Publi
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has of late come in for a gond denl of criticism.
condition of warring interests in India has made the task some-
what difficult, indeed. The susceptibilitics of the numerous
religionists in the land have to he kept in mind when a choice
is made. There have been instances when our Roman Catholic
and Muslim friends were up in arms against the inclusion of
what in their opinion were objectionable literature and those
portions had to be expunged from the prescribed sclections, for
the S. S. L. C. Public Examination. A rather unsavoury con-
troversy once ranged round another book of

The present

a professor of
international reputation, on the same rcligious grounds.

Now comes a mighty protest from the Hindus against
a vernacular text-book prescribed for !

nation of the Madras University.
the book in question contains stite
nas, inciting class hatred

e Intermediate 1ixami-
It has been reported that
ments denouncing the Puara-

and betraying an unp udonable
mentality of prejudice towards cverything connected with the

Tamil Nad and its civilization. One of the lessons is a poem
which, itisalleged, savours of socialist propaganda containing the
seeds of disaffection hoth against Capitalism and  agninst God.
If the report be true, it is regrettable that the University should
have prescribed it. Already, the soul-less education that is
being imparted in schools and colleges has undermined  the
present day students’ regard for man and God and has ins-
tilled & contempt for the time-honoured culture of our land.
The objectionable pissiges in question may tend to lower the
morale still further. [tisa pity that the sclection of text-books
should have been done so light-heartedly, as reported.

The present English sclections for the S, S, L. C. pupils
of Madras cannot cscape criticism of another kind, if not of
the former. The remarks of one Lady Principa in this con-
nection are quite pertinent.  As pointed out by her, neither the
teacher nor the pupil has one occasion to exert a smile in the
course of the study. Such morose literature for budding, jolly
youngsters is out of tunc with them. Aunother significant defect
is the paucity of good modern nglish prose which is just the
requirement for the acquisition by students of a working know-
ledge of Tinglish.  The selections on the whole have not been

REVIEWS vt

: hout
quite happy and seem to have been done in a hurry witho
exercising proper perspective.

i ionand
We hope the authorities will bestow careful attcelrltftrilon11
do what is needful to make text-bqoks serve real educ :
needs.

i

Reviews.

. d Uni-
1. Tales of Friendship by D. C. Sharma Published by Oxfor

versity Press: Price 10 as.

i jes, two from
This book written in simple prose contains three storie

e
the Mahabarata and one rom the life of I\'Iuhm'nmad,. the .It")r?)xl;:;?ﬁce:“ ';:e
stories bring out clearly the noble quality (_)f friendship and 1 sd ilntimate iond
tinely help rendered by Lord Krishna to his old class-mate a\nt o salfer.
Sudama after years of separation is the theme (?f the first s grt};].e L o atand
ings of Mohammad the Prophet for the propagation of I.SIa',m Bi)n ubiect matter
of his friend Abu Bucker by him through thick and thin is t el s 1] . idur
of the second story. The third one portrays the noble part p nye<l inr}:tions of
in the story of Mahabarata in saving the Pandavas {rom the m‘a: 1F(ic o
Dhuryodhana. In the last story the author hné traced the grea ’1‘1;6 bk
the very beginning to the end in a most nttr:tchl\"e and easy way. ding under
ean be used with advantage by the pupils of 1V Form for exbra-read]

the new curriculum.

tes: Books
9. Joyous English: Preparation Stage ! “nfl 1L ]oyouifgog: :ge I-1sh.
I & II: By Bdith I Walker. Published by Macmillan & ig '
Stage I1I-10d. Joyous Stories Book I-sh. Book 1T -1 sh. 4d.

. 4

These four books have been edited to .t;ruin chlldrenthgoﬂl::;ir E:::L‘:g{
‘naturally, easily, and fluently’, by the adoption of Wha}t} e s of theso
calls the ‘joyous method’. It is a reul joy to g0 thrt?ug L fnecb'mica,l and
readers. Instead of teachiug the rudiments of English in the ‘authoress
uninterssting way, thereby creating n distaste for the language, dinm of storics
has adopted the mothod of teaching words through the happy‘meBl:Oks 1&IL
parrated in simple nnd appealing manver in the Joyous Stories

Most of the words in tha readers have been illustr-ated anbd} 8:3‘3; 9;;‘1
suitable pictures and lhese help the pupils to rfac'otgt:;l.SZ end thought in
words unaided. Tncidentally the books encourage 191t1fm IVW Y of irrogular
the pupils by the adopiion of the game of 'Word-bmlfimg . or oalt with
e publis ‘Qwan’, ‘feather’. ‘toueh’, ‘biscuit’, ete. 3"9 ea hab i
sounds like d“%n’way g0 as to make their study inte.restmg_. V\:l‘lz:i is
in an orderlyv a;: te::ighe same time  bold step, is the way. in which :; i Y-T:,
pm]'se'v:'():te?i’n ‘t,lhe use of the articles and the pronunciation of words Wi
are initia .
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silent lebters, < ]

Great oare hus b?GnPt:I::]t Payoho, Whistle, Wrinkle, Aisle, [slund, sto.

The get-up is very attraoti 0 gll-lde the pupils to pronounee the words correctly.

them with plewsna.  Th 1ve with colour pictures, and children will take to
. @ uge of these books will enable them to make rapid

r g n g
p ogress 1 lead“) ﬁnd JVOldl” the h 186 wa t 10 u“d ener \] n the
g ‘g Ste Of 1 8

3. Matriculation Hj
n History of Engl
0P ¥ . gland by T o
B E., Published by K. & J. Conper, PJombszIeenlry T:ar(t)m, M.A. (Oxon)

N. Subramania. Ayyar, B. 4., L .

This Hi ‘eri i

et I:,]s:;brihb()()k 0?\ ering & period of about two ecenturies (17§4-1901)

d e requirements of the Briti i .

e t b the : , : ritish History cou i
Bogli ombay Matriculation Examination. The bhook ') 1o ".wsc‘”hed
vglish and the facts are analysed and preqentl 1 i S aativn e
For the sake of clearness and as memory.
together related events.

- an attractive manner
The [ ° alt t.o memory, the author has grouped
heen treated sepurately | Ofelgn poliey of the Kings and Ministers have
devotod fon benten of y ro.m their domestic vefornis and separnte chapters ure
dovolopmonts lof “f; \\;{tz:l naportance like the Industrial Revolution, the groat
¢ H e Victorian Period and Y o

Gover - the dovelopment of Parlia
‘ 9;1“(;”;‘%5 in Bngland. At the end of most ch"l’teri o list of ﬂ;‘llmfnenml;y
vith dutes and a lis @ chiel ovents
o ; s and a list of questions are appended which must prove ful
o students S B y very usefu
o Blntul. We wish that similar books will be prescribed by the Madras
oard, books spoeci : he  Mudras
who oo b() ‘*;ll?mltlly written to suil the syllubus by persons like My. Murtin

an boas . i L )
special di‘ﬂiculbi(;su ;O;)":fxl)e“"“““ of tenching in India and has grasped the
country, of Indinn students in their study of the History of a foreign
N. Subramania Ayyvar, B, A, L. T,

4. Preparator i
y English Grammar: Adapted from Neslield’s Outline

of Engllsh Gratnary b 1 n& C std
3 ‘ ¢ Yy Ashley S . i
Price: i)/’ Y sampson: Published by Mucmillun & o , Lta.

Thig is an att b i
to tho youne leumterem{)\%ln.t presenting Nesficld's Grammur in o form suitable
adl the s e 1;19 ufvuch that was superfluous hus heon weedod oub
: abt ade gimpler for study, ti i | :
tho ‘Dot sbudy, the book rotains the best featuros of
o et th.e"I‘ll:‘e (]:outents are divided into four purts: The diff f""th‘“p tis
R Ir ginds, parsing and synt: N e
o ynbax, and avalysis, sy " ; d
sequence of tonses. Now thut the study of o syuthosts of nonteni®

i . Iy 0w is . .
sised, teachers will find this a useful text-hook Brammur is onee again emphic

5. Lorna Doone: By R. ID. Blackmoore

(English Literatire Series No. 116) ubridged by Y. W. Cann, M. A

. Muewmillan & '

This is another of the Linglish o o H, Yii: 1,0
of Bxmoor in an abridged form
novel is given in the short intr;)(h
following page. The novel itsel[ is

Ik lce ¥ a) .
’l‘h; bx x:ure Series presenting the romance
1ctio nexground nnd suviropment of the
n, .
0, and the lile of the wuthor in the

L. . 3 1 ¥~
The interest and continuity of qtc;f:f:%”:l ~DuEes in thirty chapters.
N iLve

‘b up, A few notes,
o beon appended ab
clusses.

jec f( i l SU t : I reot 1
Buh e tq i e8s LYS anda s ln‘ ge: &.’(fu Lhel oadlr
the eﬂd I he ])001\ W l” bo (()l (h 0‘ ul b) t:he Il)tel n
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The Place of Art in Education.

i e—

DBy KuLarari Jamres . Cousing, D. LiT.

Not\\‘ithstrmding the high value that Indj
imicmorial has set an objects of art as helps towards spiritual culture,
Wt never got an integral place in cither the Hindu. Buddhist or Mussul-
man curricula. The artist was trained, but not educated. The artistic
product was more esteemed than its human producer. Even now, at
any rate in South India, we acknowledge the cestasy that the musician
creates in us by giving him a garland in the auditorium—and his food
on the pial if his name-termination on earth does not permit his having
it with those whom by his art he has lifted to heaven,

an thought from time

Plato did recognise creative art in education, though he was
rough on certain of the poets. But between him and the twentieth
century cducational thought in the Occident took little or no thought
for art.  Herbert Spencer, with all the cheek that mere brain can show,
turned it away from ﬂc emotional nature of the student.

Even as near our time as 1917, an American educationist,
Dr. H, H. Horge, in “The Philosophy of Education”, had to confess
that aesthetical education “is the most neglected feature of our curri-
culnm, and yet it stands as an essential constituent of the child’s

present and future environment, and is the product of one of the deepest
phases of the human consciousness”.

It is not far from certain that the neglect of an essential human
constituent in the preparing of the young for life will lead toa menacing
lop-sidedness in the individuals and in the social organism which they
collectively make up: that is to'say, it is fairly certain that the neglect
of art in education has led to the appallingly inartistic life of humanity

and to that most inartistic and inhuman of human activities, warfare.
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lems of human life cannot, we may conlidently assert,

be SOI\'ed/‘ ngfaumanity set free from its sub,-human obsessions, until a

.. radicg

- o ST > has been effected in the general attitude and wav of

A RPN\ . . !

\AQ";‘ 62 this can only be done completely by an cducation that is
5S¢

‘Complete in bringing the mpu
educative self-discipline cou
of the individua],

lees and desires of humanity under
ally with the mental and actional capacities

There is @ vague recognition of the need of emotional cducation
in the phrase that is so often used when all elsd has failed = \What is
needed is a change of heart”, the utterer uwsually waiting for the othors
to do the changing. DBut the mere sentimentality that the plhease
cxpresses is a feeble thing heside the urges of fecling-necessitv, What
is needed s (to use a estive figure of speech that is beconing
ucational literature) the ¢
of emotion, that is, the putting of them
tions, to the vit

suge
healthily frequent in ‘canalizing” of the oods
under control in delinite diree-
alising of thought and action.
work havoc on their way to futility ¢
desert sand of dead habit”,

wstead of letting them
rto disappearance in “the  dreaey
The digging of ¢
much casier matter than blasting them throug
ing of the creative epilse in chilidhood
educational wisdom,

anals in voung clay s
hold rocks, The eanalis-
and vouth by qet is (he only

Inarecent article on “Peace and Fducation”, Dr. Maria Montes-
sori puts this iden in her elear calm way,
elemont in the present world-crists, the
“the cause of war does not lie in arm

uss of them”.

Touching on the central
threat of war, she asserts that

aments, bat in the men who make
The foundational need of the

vicw—a view which I I avtily share, though
ments are as innocent as she helieves.
humanity to grow up with “a hea

crisis, therclore. in her
[do not think that arma-
~is an education that will allow

ithy soul, enjoyiug the full develop-
ment of a strong charactor and a clear intelleet”. This means a complete
education; an education bascd on the assurance,
observation, that its cowpleteness will lead

manifest anarchy produced by a selfish

now  ctrengthened by
humanity away from the
and predatory eduention to an

instinctive order subjectively imposed on human life by the anthority

of its own higher nature,

Dr. Montessort’s reference to ‘g healthy soul...... .. strong charac-
ter........clear intelleet” s not a casual phrase: it is the essence of her
experience as an clucator. It is her response to the inescapable triangle
of external human capacitics which weuncovered in our previous study-—

showhich the soul-ful qualities of aspiration
and creative expression unfold and realise

the emotional! capacity throug

themsclves; the dynamic

' : y ; whose activities have
equally true of youths w h ¢
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Now this naming of man as creator (and of course man is here
taken as the homo, the human being irrespective of sex) is just putting
into another form of expression Dr. Montessori's declaration that the
liberated child is a lover of work and order. For creation is orderly
work-—something done, and done under the laws of its own being. These
laws are, in some way as yet beyond our analysis, based in nature, and
affiliated with universal law. Liberation through creation is therefore
the sure way to individual happiness through the release of inevitable
creative tension into inevitable conditions governing creative forms, con-
ditions that, because they are the inevitable means to happy achievement,
are accepted, and in their acceptance induce in the creator of them “the
fundamental virtue of self-control”.

“«This means that art” (to state in Dr. Jacks’ words what 1 have
often stated in my own) “art (always understood in its catholic sense as
the most excellent doing of what needs to be done) must find a larger
and more central place in educational practice. It means that increased
weight must be thrown into awaking and training the sense of beauty,
the greatest of our lost inheritances, but the best of all prophylactics

" against vice, the most vitalising and uplifting of all the positive motives

that interest and actuate the whole mam..c....ozee ! » Dr. Jacks’ decla-
ration expresses the two main influences of art-expression on human
nature—-as preventive of vice in all its forms, and as a curative agent
(therapeutic) where vice is already active.

The therapeutic influence of art-expression is useful in the present
diseased.state of humanity. But the were application of remedial
measures to enable a diceased individual to recover the capacity to
repeat the actions that produced the disease, will not lead humanity to
any kind of health. The ultimate need is a true prophylactic—not the
ingestion ot injection of foreign entities into the emotional stream to
create a state of armed neutrality oscillating between periods of warfare
Letween themselves and other foreign entities; but the clear-ridding of
the imagination, the emotions, and their mental and physical collabora-
tors, of every disease-producing clement, through leaving them open to
the detergent flood of inspiration aud illumination from the lofty springs
of man’s higher nature that finds its true outlet in the arts.

This process——and it puts a complete education into a sentenceé—
carried out to any degree, will inevitably be accompanied by some deg-
ree of beauty. But beauty is not its objective. The pursuit of beauty
can itself become a pander to sensuality. It is thus exploited the world-
over to-day in the service of rapacious and ruthless commercialism.
Art in education is not a merely aesthetical matter, It is, in the pro-
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foundest sense of the term, » spiritual necessity, and, in the profoundest
sense of the term, a spiritualising power.

.In the application of art in education as
agent, it is necessary to observe the quality and quantity of the applica-
thI.l as in the science and art of medicine, It was, for example, no mere
whim that caused the Vedic dharma to forbid secular music to the
grihasta {householder). The wise men and women of old knew that
there are tendencies in human nature which needno artificial stimulation.
¥t would .be well for humanity today if those in authority, particularly
in educ.atlon, would recognise and act upon the fact that the present
Increasing subjection of adolescent youth to the impacts of triviality,
v.ulgax'rlty and ‘sensuality in popular entertainment and cheap publica-
tions 1s merely striking matches among combustibles. This is the most
general and most obvious misapplication of art in life.

a curative and preventive

But there are more subtle pessibilities o
art in education.

on the human sens

f the misapplication of
Music is obviously one of the most potent influences
. orium. In India, speaking generally, it is less liable
to 'mlsap'plication than anywhare else, since it is almost universally of a
rel'xgious nature in its theme, and challenging to the attention by its
scientific iuterest-though there is the risk of the influence of musi;: be-
- coming dulled by over-familiarity and by technical degradation through

lack.of‘ intelligent teaching of it in schools. Recent efforts to raise
music 1‘n I'ndm and to spread intelligent, as distinct from conventional,
appreciation of it, are all to the good.

But the teachers themselves
have much to learn, one vital matter being that the appalling raucous

voices of Indian singers, and their agonised facial expressions due to
wrong production, are disrespectful to Saraswati Devi.

In other countries than India the sensuous-emotional appeal of
music is most prominent. The ratio of sentimentality in occidental song
is far beyond that of other elements. In my young days, as an accept-
able drawing.room tenor, trained after the best continental methods, I
had the greatest difficulty in finding Songs on any theme but a treacly
caricature of real human love. School singing has therefore to be care-

fully selected. Even orchestral music has to be watched: for it is an

observed fact that certain tones,
exert a pull towards either the hig
through the cerebral system, or th
.the neural and generative systems.
ago.

intervais and successjons of sound
her capacities of humanity that work
e lower capacities that work through

Indian music recognised this ages
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The gramophone can be made a most useful adjunct to the teach-
ing of music in schools—not (as I have seen it used with disastrous
results on the aesthetical nature and vocal tone of children) by having
students follow songs by some of the crow-voiced vocalists whose
already bad voices are made worse by the nasal exaggeration of machi-
nery, but by having good records made like the set by Sir Walford
Davies giving four-minute lectures on the nature and development of
melody. These, augmented by remarks from the teacher, and further
demonstrated by appropriate additional examples of certain ragas
(scales) and talams (times), would help to build up taste and knowledge.

Discrimination is equally necessary'in literary forms of self-expres-
sion. The writing of verse is, as I know from experience since I was a
lad, a very satisfying and purifying means of release to the emotional
nature. But I am always thankful that my earliest contacts with English
poetry were first through good chosen pieces in my school-books and
later through the masters. I had therefore developed my inner resistance
to the vicious and inferior uses of the verbai art that later be?czfme
widespread in English writing. Indian youth has need of a similar
release, but the way to it is obstructed by the false allurements of Eng-
lish in Indian education. In many, if not most, of the alleged }?oems
that Indian young men send to wme for correction, foreword and mt1:o-
duction to some world-wide publishing house, there is hardly ever a ll.ne
of sensible prose, let alone poetry. There is aspiration of a most desir-
able kind in such productions, but its expression is destroyed by a ver-
bal medium that is utterly foreign to the genius of India. The mos’t
pathetic of these efforts are the imitations of vRabinc-lranath Tagores'
prose translations of his creations in elaborate Bengali poetry, for they
disclose a woeful insensitiveness to the reality of Tagore’s poetry’ and a
lamentable renunciation of creative initiative. The cure fo.r .thlS state
of affairs is in the vernacularisation of education, %.md the giving to the
students of their own true verbal means of expression.

Story-tellirig is a form of verbal release thz.at might be ustef;rl‘ly
developed in education. But there is story-telling and s.toryi Ye lri.
The shanachies of Ireland (public raconteurs) gave f)u.t glonofxsc)l pbu;
posterous yarns that made no pretension to realisti ?lfscnrt]l:)v; of
expanded the imaginative capacity of te.ller :mfl hearer. ;fe and by
today is, in the ultimate analysis, an evnl,.for it exaggel:ates ll ,ta;<e the
artificial emphases creates artificial reactions that .ultlmatt; };he S ses
place of true experience. Fiction founded on fact is ne ' "2/ o %
of falsity in human relationships today: it fulfils 1tse.:lf ¥ ;oregd e
vicious circle aud becoming “fact” founded on fiction.
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about India when I was in America th

wicked distortions and implications. Their excuse was that they were
only stories, and that Americans wrote just as distorted stories of their
own people. But I observed that, while the American reader knew that
the American story was only a story, he took the other stories to be
reflections of India’s complete life—whereas they had no more relation-
ship to life than the talkies that come to India from America have to
the vast complex of American life. The only true imaginative appeal
to the mind is that which is truly imaginative; that is, which makes a
true image of truth; which is, in a word, symbolical, making the transi-
ent image an imaginative x equalling something beyond itself, never
wholly indentified with itself. Novels make personal and transient
matters appear universal and permanent. They are always caricatures,

and often libels. The best imaginative material for youth is that which
1s obviously fabulous, for it cannot decejve.

who, in my hearing, asked her mother, as
bed, to read her a fairy-tale instead of a'
imaginative need of all childhood,
been sophisticated out of the
human level of mere gr
tal and emotional.

at made my blood boil with their

A little girl cn a steamer
a preparation for going to
‘stupid true story”, voiced the
and also of all adults who have not
ir true nature as creative spirits to the sub-
:garious and articulate appetites, physical, men-

The virtue of individual expression is the releasing of impulses
which, if pent up, will find subterranean outlets

under pressure and in
descending directions.

The daily item of art-activity in school is,
where it exists, a daily discharge of complexes which leads to a true,
and at present rare, normality of life. The vice, on the other hand, of
individual art-expression is a possible ¢xcess of development to the
extent of cxaggerating vaiuable personal characteristics into merely
peculiar idiosyncracies; of distorting a natural bent into an unnatural

pose, and degrading a healthy self-evaluation into an unhealthy self.
conceit.

Art-activity in education should, therefore, be accompanied by
the study of the best works in the various arts, and by frank and in-
formed criticism that will lead the student towards attainment of the
intuitive sense of values known as taste. The lack of such taste in
India today is one of the tragedies of cultural decline., Yet the
sensitiveness of India to the best things in art is, [ believe, only under
the surface waiting the chance and encouragemeut to assert itself. I saw
this happen once when I gave an exhibition of Indian paintings ina city
that shall be nameless. T resented the intrusion of an inc
bit, but was held back from drastic action by the fact th

age-long

ongruous exhi-
at the person
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who insisted on putting it in a prominent positi.ofx was the. chief patron
of the function under whose auspices the e:‘xhllntlon was given. I gave
a lecture on The History and Characterl:stlcs of .Indlan Painting on the
first night of the occasion, with lantern illustrations and referen.ces to
the lovely Indian paintings on the walls o‘f the hall.' Next morx.nng the
incongruity had disappeared. The exhibitor had. himself taken it away.
He had had an illumination as to what both art m. gene.zral and Indian
art in particular stood for, and would never again mistake a greasy,
artificial oil-painting for a work of art.

Schools and colleges should have ready access to art-museums.
Where this is not possible, collections of good copies of p?c.tures and
statues should be made and studied. Educational authormes. should
organise peripatetic exhibitions from towp to t(.)\vn accompanied b?' a
lecturer. All this means the provisiou of materials and the evolu?lon
of a new type of teacher. It also means cxpense, anc‘1 the question,
How can such expenditure be even begun to be thought of.m face of wor!d-
wide financial depression? The answer to that question is, that financial

' depression is the sequel of circumstances—false economic relationships

between individuals and groups, the destruction of ixpmense wealtl.l in
the world-war, and the wastage of still more wealth in tkfe pr.eparatlons
for the “next war”—circumstances that could t?ot have arisen if the edu-
cation of the young had not produced generations of unbalanced, .self-
centred, pugnacious individuals, inst.ead of all-round, co-ope.ra;xvelc)l'
disposed, and peace-willing human beings such.as woul.d be pro uce.
by an education in which creative art was an integral 1tem.. Expendi-
turc on art-in education is an investment that in two generations would
liquidate the world’s national debts.

For the development of collective expression, of coiop(.er.ative
creative activity.which is the best corrective of thf? v.ic‘es of individual
expression, drama, I think, stands supreme. The individual arts tfand. tf’
foster an illusory sense of separateness. Drama expresses t%)e indivi-
dual in relationship with otber individuals. It unconsciously mcxflcates
the natural law of the inter-dependence of all the partial embodiments
of the complete idea of the Cosmic Dramatist. It lets none, _ not even
the least, of its characters down; for if it makes the expression of A,

~dependent on the evocative impacts of B. and the others, it equally

makes the expression of B. and the others depend on the evocative im-
pacts of A. It is true that, as has been proverbially said, 'th‘ere could
be no play of “Hamlet” without the Prince of Denmark: it is equszlly
true that, without the rest of the characters of the play, not excluding
the grave-digger, the Prince could not exist.

. !
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Moreover, drama is made specially potent as collective discipline-
expression in being a synthesis of the arts—the art of painting in its
§tage-setting, of sculpture in the personal figures on the stage, of design
in t'heir relationship with one another and with the setting, of dance in
t}'1eu_" movements, af poetry and music in their speech. It is also a
discipline-expression in making individual thought and feeling subordi-
nate yet at the same time essential to the complete idea of the drama.
It 15 also collectively valuable in calling out the co-operative efforts of
various groups in'providing the necessaries for the complete production.

In India, unfortunately, the use of drama in education is ham-
pered‘ by a social inhibition that strikes at the root of full hurr;an ez-
pression in drama, the inhibition of the co-operative activity of hoth
sexes. This leads to the monstrosit
find big b:}nds playing the parts of women, and having to overcome the
lﬂCOﬂgﬂllt'leS of their physique by inartistic exaggeration of supposed
female tr{utS and actions. The result is 4 travesty that ruins the wh>ole
presentation.  'Where boys are cast for female parts Decause of some
Tmtural ﬁneness suggesting femininity, the resylt is frequently diqq9£r01xs
in the stimulating of perverted sexual desire in other boys \.vhic‘h‘ . Imd;‘-
to physic-al and mental infirmity and to a steepening of the rradel o'f
degrad.atlon of the idea of womanhood which has recently set Ei>n among
'you.th in India through the importation of debased ﬁ]m-presentationz
of ll.fe. elsewhere, and now through Indian-made concessions to the male
eroticism that exploits sex for gain. Until this cultural banality is got
rid of, InQia will deny herself the educative value of the‘ d:‘arr);a in its
fullness. Some share of its possibilities may, however be got by plays
written for male characters only, or female characters’only. o

y of young men with deep voices

. The manual arts—painting, carving, sculpturing, designing, and
the like—are probably the most effective means of expressionbfor '1’d (1
cent youth, as they are as free as anything human can be from ex:1 oy
ed appeal to erotic desire, and provide the most impersonal 'c‘lsge;a-
the pure realisation of personal impluses and capacities Coe

. I r.eturn, by way of conclusion, to the main thesis of these studies
in edgcatlon, namely, that the flaw in education today is its i ses ul es
ness in not catering for the full emotiong] nature of humqnitlnco:Phe -
expressec‘i in religion and the arts, Others put it otl;er oy l('::‘,' S
Radhaknshnan, in his Convocation Address to the Allah1b1v:llslj;1ive1;i;:
n I.\onfember 1934, said: “There is a remarkable agreeme‘nt‘ among :edu)-
;:fmomStS today Fh"‘t the system of education requires drastic revision
rom the foundation to the flagpole. 1t is out of date and unsuited to

[}
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modern conditions, and involves a colossal waste of intellect and energy.”
With this I fully agree. But the statement carries important implica-
tions. That which grows out of date does so because it was created
to fulfil the requirements of a former date. Nothing that is ultimate
ever becomes obsolete. If education is now going to be changed merely
to suit the needs of our date, it also will become out-of-date, and the
more rapidly because of the rapidity of change today. Education is
wrong, not merely because it does not fulfil superficial human necessity
today, but because it has not got to fundamentals. Tt will always be
wrong until it does so. And while education is wrong, the conditions
of life will be wrong. From this vicious circle there is no escape around
its circumference. There is escape only in ascending and viewing its
cssentials, that is, the nature and complete educational needs of the
student. India visualised those needs in the past; educational science

" has developed that vision towards completeness; it remains for educa-

tional administration to fulfil it.

——————

Education in England

By Mr. K. S. VakiL, M.Ed.,, M.RS.T., F.R.G.S,, L.E.S. (RTD.)
(Continued from the last issue.)

A Public Elementary School consists of three Departments:—

() Tnfant Department, of pupils between the ages of 5 and 7;
(ii) Junior Department, of pupils between the ages of 7 and 11; and
(ili) Senior Department, of pupils above the age of 11. According to
the recommendations of the Consultative Committee on the Education
of the Adolescent (known as the Hadow Committee), Infant, and Junior
Departments fall under and form the Primary stage of school educa-
tion, while the Senior Department falls under the Post-Primary stage.

The curriculum of the Infant Department is “to be thought of in
terms of activity and experience rather than of knowledge to be acquired

and facts to be stored”.* Its training and teaching is to be based on

the open air activities and interests of the children, and the first place
in it is to be given to the physical well-being and efficiency of the child.

The time available for work in this Department is to be divided
more ot less cqually between (i) natural activities, including physical
training, open air life, rest, and play and (ii) expression training, in-

* Report of the Consultative Committee on the Primary Sechool, p. 93.
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cluding speech, dancing and singing, handwork and drawing in the

case of younger children and between (i), and (i1) and (iii) formal ins-
- truction in the 3 R’s in the case of older children. ~

No hard and fast rule as regards the length of lessons is to be
adopted, aud “as far as possible, the child should be put in the position
to teach himself and the knowledge that he is to acquire sHould come,
not so much from an instructor, as from an instructive instrument,’*

The Junior Department stands between the Infant Department
and the Senior Department.

The subjects taught in the Junior stage usually include the Iing-
lish Language, Handwriting, Arithmetic, Drawing, Practical Instrac-
tion in Handicraft, Gardening, Domestic and other subjects, Obsecrva-
tion Lessons and Nature Stady, Geography, History, Singing, Iygienc
and Physical Training, and Moral Instruction.

It is expected that at abont the age of eleven
end of the Junior stage, “the scholars should be able to express them-
selves with fair ease and correctness on matters wi
experience or what they
have learnt accur

which marks the

ich fall within their
have read about in their books. They should
ately all the simple processes in arithme
at least the first steps in mensuration.

should now be showing more technical
difficult subjects and a closer finish,
geography will be forming in their minds
have been made to teach them details
cannot properly assimilate,””**

tic and made
In handwork and drawing they
skill and be aiming at more
The outlines of history and
» though no attempt should
or generalisations, which they

For older children of the age of 11 to 14 or 15 in Public
Elementary Schools, the Education Act of 1921 4 re

quires provision of
“courses of advanced instruction”

» 1. e., of more advanced and practical
work in the various subjects studied in the Previous stages and mentions
Central Schools as one of the means by which advanced - instruction
may be provided, In recent years, different types of central schools
have accordingly been set up in different parts of England.

“All the Central Schools in the London area, from their incep-
tion in 1911, have had a definite bias, either commercial or industrial,
and in some cases both. The general education provided for all pupils
P - ) ‘\~—“—”’J—'

" Report of the Consultative Comn

rittée of the Board of Education on
Infant and Nursery Schools, pp. 183.183,

** “Handbook of Suggestions for Teachers”

by the Board of Fducation
(England), 1927, pp. 55-56 \

1 Section 20,
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comprises English, mathematics,' history, geography, art, [;racticzyll
science, music, and physical exercises, togetht-ar with handwork or boy.s
and needlework and domestic subjects for glrls.. To these 'subJects~ is
added in all schools with a commercial bias, and in s?me s.choo.ls Vfllth
industrial bias, a modern language, usually French, including dictation,
composition, conversation, and a study of standard .French autho.rsi
After two years a bias is introduced.. In school§ with a commermad
bias, shorthand and book-keeping are introduced in the third gear sn
typewriting and office routine in the fourth.. To mak’e room for tde.se
additional subjects some of those taught in the c?arher years are .1?-
continued. Boys usually drop handwork or science , or bolth; hglrls
drop music and cookery and laundry practice. In boys Cen?ra Sc' ooes
with an industrial bias, special attention is devoted to. practlf:al'smendc )
and handwork. Stress is also laid on technica% drawing, whlch.mclu ;ersl
designing, scale drawing, tracif\g, and. the. making of bl‘ue 'prmts'-n -
girls’ Central Schools with an industrial bias, .more time is gwen. i e
last years of the course to needlework, a.rt, science, a.nd dor.nestl.cn‘ e
jects. A certain degree of bias is also given to the instruction 1

. le,
-ordinary sabjects of the curriculum. In Geography, for example

i e routes
special attention is devoted to the study off rallwa:iy)s andd tir;cll)ons and’
forci 'k s and manufactured), an
foreign markets, products (raw a ‘ o s o

ithmetic may be studied from

exports. In the same way, ar . ' : .

"Pcm or industrial aspect...commercial arithmetic being lar.g‘ely
merci ; ‘
concerned with money problems, such as interest, discount, annuxtt.les,
O . . . . '- On
and insurance, and industrial arithmetic dealing with mensuration,
< . o ;{z
estimates of cost and quantities.”

Such Central or “Modern” schools, as they are calledbll.)yEtI}:
Hadow Committee, and Senior De?artments or C.lasses o.f Pl}ll 1clatter
mentary Schools give a prac‘;tical bias .to thz? currlcglu;n in tr:ic atter

art of their course after careful consideration of lo.ca econo e con-
Gt and upon the advice of persons concerned with the local indus
?r]ite:z,nrsnaking at the same time adequate provision of the needs oi::::al:
pupils as are likely to derive greater advantage from a more g

course of study.

Post-primary pupils who seek general s.econdary edugat.lon ‘;)f
a predominantly literary or scientific type leadnr'ng to th.e h-mversn;;
roceed to ordinary secondary schools and remain there. till the age od
!1)6 17, 18, or 19, ie., till they reach the stage of the First or Secon
Sc,haol, Examination or University Matriculation. :

* Report of the Consultative Committee of the ‘Board of Edueation on
the Education of the Adolescent, p. 112,
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f Secondary schoals hav
or Secondary Schools as sch
at least four years and up to

e been deﬁne.d in the Code of Regulations
ools for pupils who intend to remain for
at least the age of sixteen. They must

, and must make
English Language and Litera-
glish, Geography, History,
o MamtxaI Instruction in the case

ase of girls, Physical Exercises,

» Drawing, Singin
of boys, Domestic subjects in th s
-and Organised Games,

the Seclsnlc? atgt;v;}?;ﬂ;ycthat neither the Elemen
as to curriculan, ljk:O ode.lays down specific or detailed requirements
general, curticulum Lo ur primary and secondary school standards. “In
by examination, ang _controlled, not by regulations, but by inspection,
studies. Even :So tilmBrare cases, }.ay payment of grant for certain
influence on Cu”i;m e Board exercises only an indirect or advisory
and teacﬁers e i um, Pfeferrmg to leave to both local authorities
Inspectors critic; est possible scope for variety and experiments  [ts
nticise and suggest, lbllt they seldom command.»*

tary School Code nor

Second : .
ndary schools fall into two main classes:—(i) Grant-aided

and (it
Provgdldlr;izp:fi:::-inegrsnt.aided Schools are either board schools
of Educati ) receivip )
o tee i pocel edueation authorities, Tndependent Sehas fl
and Winchestor] ‘nsles(.;‘(l) Public Schools (such as Eton Han.o?v
and i D&-ler I;]; cluding Gfammnr Schools  (ij) Preparato;y Sch ],
ceceive pupils of ]ePendent Schools.  Grant.aided secondar s hools
schools refeive ttf even plus and retain them till 16, 17 or‘lg (;’ °b‘;_5
five years (1318 emPat about the age of 15 and retain them %or ‘; N
the publie schooi's repare%tory schools prepare boys for adm; oo
_ _ and receive them at the earlier a russion ta
retain them till 13.  Gther Independent schools ta) e ?f 9 or 10 and
_of 9 or 10 ov even earlier and educate then till the :giu(fflligﬁ » bthe agde
or beyond.

The Board of Education prescri inath
tary schools except for those of tie‘;i(:;;b;sl:owe;‘:msmill(tlons f.'or' clemen-
seconfiary schools. Such pupils “must pass an entfc admnsslo;]' into
to th?lr age, and designzd to ascertain their fitness to toe test sunte}ble
‘t;‘uct1on". This examination is conducted by each pxl':fil b'ydthe t'ns-
) e education

*The Year Book of Fducation, 1932, pp 10-11. T

" of the tot
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authority concerned for selecting pupils for free * or special places and
scholarships available in its secondary schools. Although it was
originally inténded to be a qualifying examination, it has, owing to the
limited number of free places available in secondary schools, become
keenly competitive. Several local authorities use it also for selecting
candidates for admission to their senior elementary schools, central
schools, and junior technical and trade schools. There has been, in
fact, a tendency to make it a general examination for all pupilsin public
elementary schools.  The subjects of examination are, usually, English
and Arithmétic, and, in some areas, also History and Geography.

A Common Entrance Examination is also held three times a year
for the selection of pupils of Preparatory Schools for admission to the
Public Schools. The examination is conducted by a Board composed
of three representatives of the Head Masters’ Conference and three
representatives of the Assuciation of Preparatory Schools. The obli-
gatory subjects of this examination are Scripture and English, History,
Geography, Elementary Mathematics (Arithmetic, Algebra, and Geome-
try), Latin (translation and grammar and composition), and French
(two papers). Two papers are set in Greek, but Greek is no longer
compulsory in any of the Public Schools.

, With a view to maintaining a fairly high standard of work in
secondary schools, the Board of Education has instituted two exami-
nations called the First and Second Examinations or the School Certi-
ficate and the Higher Certificate Examinations. These examinations
are conducted by cight examining bodies, viz., the Oxford and Cambridge
Schools Examination Board, the Oxford Local Examinations Delegacy,
the Cambridge Local Examinations Syndicate, the Northern Universi-
ties Joint Matriculation Board (representing the Universities of Man-
chester, Liverpool, Leeds, Sheffield, and Birmingham), the Boards of
London, Durham, and Bristol, and the Central Welsh Board; - and they
are controlled and co-ordinated by ‘the Secondary Schools Examina-
s Council of the Board of Education.

The First or School Certificate Examination is taken at about
the age of 16 as a test of such a course of general education as a
secondary school pupil should be expected to complete before entering
upon a specialised course appropriate to the last two years of secondary
education. Candidates at this examination must pass in five subjects
chosen from the following groups:—- :

e s g . : — -
* pccording to the latest stabisbics available, free placers number 48'3 p.c.
ol number of pupils in grant-aided secondary sehools. Compare with

<imum of 15 p. c. freestudentship.

tion

it our ma
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I. English Subjects (English, Geography, Ancient and Modern
History, Religious Knowledge.)

II. Foreign Language (French, German, Greek, Latin, or other
approved language).

HI. Mathematics and Science (Biology, Botany, Chemistry, General
Elementary Science, Geology, Mathematics, Mechanics, Physics)

IV.  Art, Domestic Subjects, Handicraft, Music. The subjects passed
must include English and one subject at least from each of the first

three groups. The examination is held, in most areas, once and, in
some areas, twice a year,

Like our University Matriculation Examination, this examination
serves a double purpose: (i) as a School-leaving examination for such
of the secondary school pupils as desire to discontinue their school
studies and enter trade or business and (i) as a Matriculation examina-

tion, under certain conditions, for such as desirc to proceed to higher
university studies,

The Second or Higher Certificate Examination is intended to

set a standard for education in the last two years of the secondary
school. The subjects of examination are divided into four groups:i—

I. Classics, i-e, Latin and Greek prose composition, Latin and
Greek unprepared translation, Latin and Greek prepared books, Greek
and Roman History, Latin and Greek grammer and literature

I, Latin, Modern Languages,

English  Literature, History,
Geography, Music, and Art )

I1I. Advanced Mathematics
IV. Natural Sciences and Mathematics

Candidates must pass in three subjects and in the English Essay.
Group I counts as three subjects, group I as two subjects, but the
English Essay does not count as a subject. Candidates offering group

111 only, or two subjects only of Group II or Group 1V must satisfy the
‘examiners in a third subject.

It is noteworthy that the percentage of passes at these First and
Second School Examinations is as high as 70,

Notwithstanding these School Examinations instituted by the
Board of Education, University Matriculation Examinations remain as
university entrance tests for those who have not passed the School
Examinations and obtained the necessary credits in them.
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The subjects prescribcd for the London University Matriculation
Examination are;

Group L. English
., I1. Elementary Mathematics

111, One of the following: Latin, Greek, Botany, Chemistry
"’ Heat Light and Sound, Mechanics, Electricity and
Magnetism, General Biology

Groups IV and V. Two of the following, neither of which has
been taken under III (If neither Latin nor Greek ‘na§ been taken, one
foreign language must be included here): Greek, Latin, French, Gell;man
Italian, Russian; Spanish, Welsh, New Testam-ent Qreek, Gree 0f
Roman or English or European ot Britist'x Empire HlStOf‘y, Geographc)l,
Logic, Geometrical and Mechanical Dra.wmg. Mathematics (n}o.re a d
vanced), Mechanics, Chemistry. Heat Light and Sound, Electmtﬁ( an
Magnetism, General Biology, Botany, Zoology, Geology, Mustc,
Fconotmics, a special langnage.

Alternative Lower Papers: Aiternative': lower papers maylbe talﬁe‘:’n
iﬁ Elementary Mathematics, in Latin,' or in Frem.:b. An aeteir:z;t;ai
lower paper tay not be taken in adc%itum to the orc;;na}r)ymp?; sr i that
subject. If the lower paper is taken In Elemen.tary athe ';Il t};ematics
the ordinary papers in Elementary Mather.natncs nor in Ma hematics
(more advanced) may be taken. If an ?rdlnary' paper m' an{ f'zgor gn
other than English is taken, the alternative lower paper 1n g i
French may pot be taken,

The University requires pass, at one examinal:ion,( i}r: ﬁ\fe s;l;)};z:zf;
in st i i ive lower paper is taken (tne siX
or inn six subjects if an alternative e
i i i bjects not taken). Not more th:
being any of the Matriculation su e ecta,
sect of hi ken:; one only of Gieek, and Ne
ect of history may be taken; . ‘
:]ezft Greek may be taken; if General Biology is taken, Botany and
- may not also be taken,
Zoology ™Y (To be concluded.)
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At the early stage, the special advantage of the pictures is the
increasing of the pupils’ vocabulary concretely. So long as this is the
legitimate aim, supplementary use of pictures can be dispensed with. But.
even at this stage, there is no harm in introducing pictures to explain
words of English associations to Indian minds. Words like ‘House,
Street, Field’ etc, are instances in point. The chief principle regarding
the choice of vocabulary should be one of utility. Itis not however
advisable that much time should be given to an elaborate use of pictures

at this stage.

The pictures would be of most immedtate service in the transition.
al stage that lies intervening between the oral and the middle stages.
It would not therefore be out of place to drop some hints here, in regard
to the kind and use of pictures at this stage.

A large wall picture depicting common scenes of Indian life
would be the best one. The picture should portray the common things,
as a village school, = a post office etc. It should aim at a convenient .
mean between too much and too little. There should be enough variety,
to provide a rich vocabulary. It should bustle with plenty of life and
movement and should admit of the grouping of the vocabulary according
to topics.

It is necessary, that the picture should invariably be associated
with the early lessons in a reader.By referring to the picture, the teacher
can avoid introducing the vernacular, when engaged in the interpretation
of new words. He can also use the picture for the purposes of recapi-
tulating and expanding the text. The acquisition of the new vocabulary
on the part of the pupils and asking the pupils to expand the text.
book narrative can be tested in this way. In the later stages, a wise
teacher would make it a point, to appeal to the imaginative interest
of the pupils. In order to accustom the pupils to the idea, that words
apparently synonymous may stand for different sets of ideas as used in:
different languages, the use of pictures cannot be gainsaid. This would
become a case of gathering and formulating foreign associations round
the foreign word. : :

Though pictures are used as sheet-anchor for the acquisition of
the new and for the revision of the old vocabulary, it is to be observed,
that either a prolonged or a rigid adherence would bring about special
dangers. In the first . place, a pupil’s outlook-is apt to become narrow,
by being limited to words, capable of being represented in a picture.
Common vocabulary of fecling, of character and of reflection are not
of this type and constant leaning on the picture in this respect would
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betray the hollowness of the picture method. A picture is useful in so
far portraying verbs of action and movement and nouns and adjectives
of a concrete type. It is the reason why the use of the picture method
should become intermittént. Sometimes the pupils have got a tendency
to rely too much upon the pictare itself, for the purposes of recall.

Some pupils fail to remember the word, unless the picture is presented
before their very eyes.

Pictures of English life in the readers should evidently be of an
explanatory type. As English lifc finds its way into the reader, it is
pictures and illustrations of corresponding scenes and objects, that will

ordinarily be required. It is indispensable that the matter and illustration
should illumine one another.

The wide application of the suggested picture method means a
complete reconstruction of the conception of our language study. It is
therefore necessary, that the particular should precede the general, the
concrete, the asbtract, and practice the theory. At every step, means

- of imitation and repetition will be followed. Nature’s method is for us
an inspiring principle rather than an exact guide.  If the merit of lan.
guage teaching is understood in this way, it can do justice to the two
aspects of language, the artistic and the scientific.

Statistics in Education.

By Mr. B. B. SAMANT, B.A, (1IONS.), B.T.
(Concluded from the last issue).

CORRELATION,

In every problem of a scientific nature, we try to find out some
relationship between variables, i. e. quantities that can have a series of
values. For example, the height of a boy goes on increasing as his age
increases. So, the height and the age are both not only variables but
they are related to one another. In almost every situation we find such
variables related to one another . g. (i) The amount of rainfall and the
distance from the sea. (i) The time devoted for study and the number
of marks obtained in the examination. (iii) The distance to be travelled

and the railway fare for the same. (iv) The number of men employed
and the time required to finish the work.

In all these cases the change in one vhriable (the independent
variable) is accompanied by some change in the other variable (the

STATISTICS IN EDUCATION 333

pendent variable). In education also, we find the same case. There
some relation between the intelligence and the age. So,if in an in-
ligence test, we find that there is no relation between the age and the
ore then we would doubt its validity. ~So, for the purpose of compa-
1g two results or two variables we need some mathematic?l device f{)r
«ding the degree of relationship between the two variables. This
vice is known as Correlation. The first ideas 9f correlation were
ven by Sir Francis Galton in 1888. He tried t-o give a death .blow to
e idea of measuring intelligence by physical criteria by showing that
ere was no relation, whatsoever, between the two. The idea of corre.
tion was developed by Karl Pearson and Spearman 'to whom we are
debted for the formulae for correlation.

" In order to get some idea of the different ways in which variables
ay be related to one another, let us take for illustration the marks (of
surse purely imaginary) of eleven boys (A, B, C,... K.) in six different

ibjects. |
English History Geography Mathematics Science Drawing
A 10 10 8 0 3 g
B 9 9 7 1 g !
C 8 8 10 2 ;
D 7 7 8 3 14 ,
E 6 6 5 4 h
F 5 5 6 5 7
G 4 4 4 6 5 ;
H 3 3 2 7 6 :
1 2 2 3 8 9 0
J 1 1 2 9 8 0
K 0 0 0 10 9 19
/Ie‘an . _5_ ? 5 5 49 53
Table...7

Now let us try to compare the marks it.1 English ‘w1th tholse 1;
ther subjects. They can be compared graphically. Ifomts arﬁ p otti
o represent marks in English and one of the othe'r subjects. T ;.m:: o;
n English are shown on the axis of X and those in the other su \];C
he axis of Y. The marks in English and History exactly tally.' ‘(‘e 1say
‘hat there is a positive perfect correlation. (The grapkf for this \nl. be
.een to be the straight line y=x). This line is called the line of regression.
[f the marks in English are compared with those in GeograPhy, we find
that a boy getting more marks in English gets more marks in Geograll:;hy
but the relation is not so perfect as in the former case. We say tk at
the correlation is positive but imperfect- The graphical -representation

drawn will show that the .different pcints though not. lying in a
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straight line are closely scattered about the line y=x, the line of re-

i;::;;::ﬁcfozvvé ]ént:e t:narks in Englislh are compared with those in
o 3 that the boy getting the highest marks in English

e east.m Mathematics and vice versa, The two results vary in-
verse}y, that is, .there is a perfect negative correlation. The line of re-
grg:sxzszor. this result is just at right angles to the line y=x.
! iia:;lseoza;f ;ng:rks In English and Science gives the same
A Eut i?f;:::}::;d Mathe.matics but the correlation is

n

mark:q in English and Drawing, we d:&;‘“(f:“’;d \:r]\};renofwihcofmpari o
mentioned above, there is neither a positive nor a negativ ; 0“’1 z,'pes
Really speaking, there is no correlation. This we fxpreiscf)ryresa'l;?:g.

? Or’elatton- SO COry a i n %‘ 'V
; . elc tIO can be pO. lt‘ [N zero, or

Wi .
also at thgz::il;?lp‘ of gkr-aphlcal representations just discussed and
ime making use of the standard deviat; :
i . andg eviation ter-
quartile range, the coefficient of correlation is found out ar;)c; ";{irr]
] 2

Pearson It Is kl’lOWD b r r f hC
. as eqa son’s P odu t. r
i ; f l ti " C Moment 0 mula fOl' t

* * * »* »* » »*
Score in i
B ; Score in
OZS Enlgélsh d, d,? Geography d, d.? d, xd
5 25 ' 2
g g 4 16 ° g 3 49 1§
5 8 3 9 10 5 25 'lé5
D 2 4 8 3ot
E 6 ] 1 5 0 - :
F 5 0 0 6 1 ] 0
4 1 1 4 1 1 ;
H 3 2 4 2 3 ; ,
1 .2 3 9 3 2 ; ;
]‘1 1 4 16 2 ] : ;
0 5 25 0 5 2? 21§
Total 55 30 110 55 28 op n
3 22 94
Mean 5 5
s - ’rgh!le...S

Let us find out the cbeffic,
) ent of :
English and Geography given shor correlation y, for the marks in

is 5. Then we find the deviation of g; The mean in both the series

that subject (here 5 f 1on ot different scoreg from thi for
_J' .ere or English, 5 for, Geograph this mean.

the deviation in one subject with that i the Oﬂl:ery)'f Thenhwe mu]tlpl()i'

or each boy, an

ing the degree of causal connection.
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then the products so formed are added toget&r and then divided by
the product of the standard deviations for the two series and also by
the number of boys. For example, the mean for the scores’ in English
is 5. A gets 10 marks in English, so the deviation, dy, is 5; but he gets 8
marks in Geography; the mean of the scores in Geography being also 3,
the deviation d, is 3. SodZ?,,=25,d?,=9 and d;d,=15. In this
manner d2,, d2,&d, Xd, are found out for all the boys and then
added and substituted in the formula for y.

» * * * * * »

Pearson’s Product-Moment formula for the coefficient of corre-
lation though quite accurate is not so easy for the purpose of calcula-
tion, Spearman has given another formula, which is very useful when
the ranks are given, though not so accurate. It is called the Rank-rule

for the Coefficient of Correlation.
* * * * * * *

Prof. Spearman has suggested a still simpler formula, known as
the Foot-Rule formula.

When the coefficient of correlation is 1, we say that there is
perfect positive correlation. When it is less than 1, the correlation is
positive but imperfect; when it is zero, -the correlation is also zero;
when it is negative, but greater than — 1, the correlation is negative
but imperfect and correlation is said to be perfect negative whenitis—1.
If the coefficient of correlation be greater than -*4 between the scores
in two subjects, then in ordinary language, we say that the two subjects .
are correlated. In the same way new mental tests are tested by finding
how far results from them have correlation with other known facts.
The measuring of physical, mental and social activities constantly in-
volves the study-of causation or causal connection, between two or
more traits in question. The coefficient of correlation helps us in find-
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A Memorable* Conference of Teachers.

Rantamans s

(A humorous sketch)
By ‘AN EbucaTtionist’.

Puffed with the idea of the atility of Commissions and Conferen.
the rr}embers of the noblest of professions gathered together one
fine morning in the Central Hall of the Smoethly High School to
concert measures for holding an inter-continental conference of teac hers.
The idea was the result of a new fervour to ape the growing custom, so
that the pedagogues may not be accused of lagging behind the times.
Headx?)asters with literary acumen prepared the agenda, while constitn-
tionalists, economists and financiers among them divided the portfolios

among themselves to discuss the side issues in the age
their varied talents,

ces,

nda, requiring
Experience and iutellect were not wanting in them
10 prepare the necessary drafts and get them printed at their own ex-
pense, since, in spitc of poverty, they were Philathropy’s favoured
children. There were ninctecnth contury veterans with long coats on,
but, in a century when short coats and collars are
they thought it best to ad
to avoid being ridiculed
Headmasters, they

the tiptoe of fashion,
just themselves to the changing times, Hence,
by the twentieth century generation of booted
cut short the elongated coats and put on boots with-
out socks and laces. Their gait was suofficiently funny, though,

they themselves had occasional inspection of their assumed gaits, which
“at times, due to the raised heels of the shoes, brought them a brink
near falling. : ’

It was decided that Mr. Knowwell should preside and that Mr.
WooHlang should be the Secretary of the Reception Committee, The
Conference cannot be sufficiently congratutated for its excellent choice
of the president, who, had an inter-continental reputation for scholar-
ship, experience and spontaneous humour, Mr. Owljea, the tallest
and stoutest of Headmasters, was to read the annual reports,

On the day prescribed, the best representatives of the education
world, flocked in, in hundreds, to witness a scene, which wag unique in
character. The hall was decorated with all the scenic novelties which
were souvenirs presented by pupils to their respective schools. Neither
pomp nor grandeur was wanting in all that took plece.  The hall was
rich in furniture (a feature of supreme gratification to the teaching world)
and the president was vociferously requested to take the chair.

al
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Upon assuming his gadi, the president made a simple, humorous
laugh (I forgot to mention the fact earlier that the president belonged
to a more respected profession and walk in life—namely to the revenue
department). The scornful laugh was the outcome of his innate con.

descension and the noteworthy appearance put on by the teachers of

varying grades and subjects. Turbans of different patterns, with their
rents cleverly hidden, were ornamentally worn in varying altitades—
elongated, over stuffed and raised. A sense of starving satisfaction and
feeble intonation was writ large on their faces and, at every moment,
the oracular 'utterzfnce of the president was eagerly expected.

The Secretary read the reports, packed with scholarly ideas and
pedagogic problems, and ended with an earnest prayer, in the name of
the association, that much was expected out of the meeting with such
a Head. Thef. she resolutions were read in a copious manner, thus
showiag theghtriility of the imagination of the framers of the resolu-
tions. Topics ranging from dress to wmoral instructlon. were  sCru-
pulously selected with chosen expressions and the following were put
to vote.

1. . Whereas it has hecome a matter for note that the wider curri-
culum requires greater and more sincere cffort an the part of the‘teacher,
it is advisable that cach teacher foregoes his four or five periods of
loisure for the week and devotes them for engaging extra classes for

each pupil.

2. Whereas the present economic needs of the world require rf?al
cconomy by cffecting pecuniary sacrifice, it is advisable that tbe- hxg};
paid teachers forego 25% of their salary to benefit the .consfructxon (?
school buildings and trunk roads to be entrusted to philanthropic
contractors.

3, Whereas the selection of text books' by Headr'nas:‘ters has been
swayed by selfishness and ignoble motiveg it be an indispensable re-
solution of the association that the question of choice may be left to a
committee of local rate pavers, to be assisted by contractors.

‘4. Whereas there is a constant charge levelled at the 'In‘dmns. by
cconomists, that they have not raised their standard of living, it is dfamded
that every Indian pupil should be compelled to fo!!ow'clos‘eiy in the
footsteps of their Egropean brothers, regarding the wearing of dress and
the using of furniture. »

5. Whereas advanced scientific education has been found to be a

/ monopoly of European scholars, it is high time that the rest of the

world participated in- it by organizing European Tour Loan Banks,
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where, an incentive to pledge the entire property for a loan to move to
Europe, should be given,

6. Whereas the world has reached o stage when the superfti'
tious beliefs of the Eastern races have become an anomaly, it is high

time that such beljefs Were warred against in the interests of efficiency
and correct investigatiop,

honoured relatjon between scxes in the
castern countries was ope of stupid smoothness, it be a vital fact for

uent nature in marriage contracts be usually
he law of progress”,

8, Whereas physical
in school curriculum, it gh
sports should be conducte
at least four months of {o

activities shoyld
ould be decided t
d twice g ye
reign tour §

be given a prominent place
hat Inter-continental school
ar when each school may devote

Or sports purposes,
9. Ang, whereas, it

prices of articles justifies
cation Department (
should be fixed for

ying that the present fall in
a lesser salary to the incumbent of the REdu-
Secondary and Elementary schools) a grade of pay
them which justifies such a fall,

On the motjon o
referred to 5 Selec
and studjed opinia

f some of the members
t Committee, of non-teachers
0, within 4 week,

Similar series of
sions after discussiong
only knew we]] the
sorry why money
also convinced of

should find ap outlet thus ~ for, when clerks
academic and Professiona} qQualification
of highly intellectual order)
pay, the teachers
roll in higher sala
ing of cattle,

» the resolutions were
v 10 give an impartlﬂl

resolutions were rushed through and discus-
were haraagued op tach.  But the President
potency of the decisions gpq was inwardly feeling
Was wasted over sych ble business, But he was

US income of the teachers
n ail departments, with high
§ (working details and schemes
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ne can become 5 teacher) ppe allowed to
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(for any o
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Teachers (@Ir,&'",@u.lfri&@ar)

, 1t ig with supreme grntiﬁ-
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ion was pulled to Pieces and discussed
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i lude
I would only wish to conc

; by veteran Headmasters. , / ' Y
in great tl.‘enngt\,l:ithythe prayer (of course after thanking yo'ue f(:lr tur;e
fhe fune Kc)m have done me) that God should be pleased'tod g1vffects o
ho:l?u;rZsent planetary dislocations so that the desired e
to the u
produced.

. . cicht

With a vote of thanks to the president for his Vez wzlf];fery
. . g

ce 'and to the delegates who attend?d the functleon,the epreSident

uttera:nrm,inated. The teachers were everjoyed tof lste o President

mz scending to shake hands with them and they fe

conde %

mum utility desired was thus realised.

The conference was thus a grand success.

Intellectual Co-operation

(THE WORK OF THE COMMITTEES)
——te

ion in the world of
To achieve understanding and co.-operatxon“e::mtl Co-operation
thought—this is the aim of the Organisation thlzt}f direc‘tg this part of
‘ : ittee whi 5
ague of Nations. The Commi ves. but
of the Le wg:uework is composed, not of Government representatz’un,mes
age’s ‘ = . . R . : . c .
ihe Le"]&“ n: aged in scholarly and artistic work In  many have theic
thpel(')lg) fz:l3 ag;tg and the humanitarian and exact .sc1englt‘e:is S
N eticlulear problems in international co-Opemt‘lS“' ad attempts to
s:(;eaVOul‘S to deal with these. It goeS; . 'i;‘xrih:rle:ders of educa-
. : ~ r1 on wi
i eans of discussions cacrie A ondary and
d.lscqver :zymcountries what methods should be used in Iis:: e )most
.tto:i ';t:educati‘on in order to prepare students to ;:iry interdepen-
”'] nigcant feature of modern society—that of the necessz
sig
dence of peoples.

. . et
The Committee on Intellectual Co-operatlo:,ﬂv‘x;hlsv}:);:ajcet::;};mhe
ra, declared that the more the peoples o A Y e
a? Gene‘a, litical or economic interests so much the m N
e by'p'(t)‘ among them feel the urge to come c!ose. toldeact main:
81’eﬂt:§t Sf:r:dse‘ach other and to work in co-operation in order to
to unders

<l ; . and €COo-

i : ts within the different countries. have -presented ;};erce;a;}
nomic developfnen he past few years, but these dlfﬁ.culhes have rely
difficulties durmg‘t ihi importance of the work of intellectual cot-::den.
served to em)halsilsechieve a sort of synthesis betwgen the .twol.Sm
fion which lihi(r]\ut;leamodem world, nationalism and internationalism.
cies at wor ‘
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The recent discussions of
operation reviewed the various
the field of intellectual life in o

of the different civilisations an

the Committee on Intellectual Co-
projects which have been undertaken in
rder to promote a mutual comprehension
d the different countries in the world.

. . One of the most interesting activities which h
In this connectiop is the ob

tional relations. As

as been promoted
Jective and  disinterested study of interna-

. : a result of two years preparatory work, in co-
Operation with national organisations and schools

scientific study of international relations, a Conference was held in
LOI.)don in June of this year at which representatives from these various
National organisations discussed the question of collective security. It
15 2 ma.tter of some interest that the League’s wark in this ficld has re-
sulted in the further establishment of research institutes

Countries, occupied exclusively with o
of international relations.

interested in the

in various
bjective and disintercsted study

The Committee has also organised public
‘;‘)roblems ir') the field of art and artistic appreciation.  Five of these
conversations” have already been held at Frankfort, Madrid, Venice,
Paris and Nice, and the views brought forward and conclusions arrived
at have been published in permanent form. At the end of July of last
year, the “conversations” at Venice were held in the Doge’s Pnlz.lce, with

the as§istance of the Italian Nationa] Committee on Intellectual Co-
Operation.  Here the subject for discussion

and Reality: Art and the State”, Nearly 100 artists — painters,
tors, architects and writers — as wel| as professors of History,
and art critics contributed their views to these “‘conversations”. Dis.
cussions in this field are now to be dirceted toward the question of
teaching the fine arts and the forining of public taste.

“conversations” on

was “Contemporary Arts
sculp-
of art

Daring the month of March of this year a “conversation” was
held at Nice at the Institut d etudes mediterraneennes. Here o very wide

theme was broached: “The Formation of the Modern man and the Iinds
of Education”. '

For the benefit of the thousands of
are interested in this field of study, the League has published 2 series
of pamphlets dealing with specific aspects of the general problem of

intellectual co-operation, A recently published one ig entitled
tal and Occidental Civilisations”. I

Murray (Chairman of the League’s
tion) and the Indian poet,

people in every country who

. “QOrien-
n this volume, Professor Gilbert
Committec on Intellectual Co-opera-
Rabindranath Tagore, opened the debate.
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Further publications on this question will contain contributions from
well-known figures in China, India and Japan.

Another project which has been undertaken to promote a .better
knowledge of the great civilisations of the world is t.he collectm.g of
cthnographical and historical material relating to the origin of American
civilisation. This project was begun last year when the Assembly of
the League of Nations adopted a resolution proposed by Athe represen-
tative of the Argentine Republic. This collection will c'opfrlb.ute
material to the objective and scientific study of the original cmhsat%on
of the American continent and of later discoveries and conquests which
brought these civilisations into contact with the continent of Euroge-
This work will, therefore, cover one of the most important periods in
the history of the world.

The foregoing projects indicate how the L.,eaguef is endeavour-
ing, by creating opportunities for contact and dlsc.ussmn among dre.-
presentatives of the thought of various countries, to increase good under-
standing in the world. At the same time, anot.he; ftpproach to tge
general problem of intellectual co-operation is being tried —that ot the

| ) ! . IR 'tain questions
- conclusion of international conventions with regard to certain questt

in the ficld of scholarship or artistic creation.

For example, the League has dr?.wn‘ up a draft convention \\‘u‘h
regard to the use of wireless breadcasting in the cause of peace. This
draft has been sent to the various Governments Members of the League
a1d the Committee on Intellectual Co-operation hopes that an agree-
n.ent will be secured under which this means of rapid coxnmlln}catxon
between countries will not be emiployed for any but peaceful purposes.

With the same end in view, che Committee has discussed the
possibility of gaining agreement among the V'aric?us (.}overnment§ for the
return of objects of artistic, historical or scientific mt.erest wh.lch have
been lost or removed from their country of origin during the history of
the past five or six centuries.

The method of formal agreement between GoYernmt?nts is being
pursued, too, in connection with the Committee’s discussion o’f1 the
problem of history teachiug and school textbooks.‘ The draft declara-
tion, which the Committee has drawn up for the signature of Gov.em-
ments with regard to the revision of history text.bo'oks, says that sxfxce
they are ‘‘desirous of drawing closer an.d intensifying the goold l:elatlo'{?]sl
uniting them with other countries; convinced t'hat .those relations \u.
be further strengthened if the younger generation in every c.otmtry is
given a wider knowledge of the history of other nations; realising the
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necessity of obviating the dangers that may arise through the tendenti-
ous presentations of certain historical events in school texthooks; the

Y agree upon the following principles.

1. 1tis desirable that the attentjon of the competent authori-
ties in every country, and of

authors of school textbooks should be
drawn to the expediency: '

“(a) Of assigning
other nations;

“(b) Of
facts calcy]
nations,

as large a place as possible to the history of

giving prominence, in the te

aching of world history, to
ated to bring about 4 realis

ation of the Interdependence of

“20 Ttis desirable th

at every Government should endecavour to
find means, more eg

pecially in connection with the choice of school-
books, of putting school children on their guard against all sych allega-

tions and interpretations g5 might engender unfaic prejudices against
other nations.”

In its concern with the problem of te
sought the co-ovperation of the dircctors of h
Ous countries. A meeting was held at Paris
this year, at which such directors from the U
Hangary, Italy and the Uniteq States of Amerj
blems of higher education wh;
Preparatory studies for this m
Tepresenting the educatio
France, Hungary, Italy,
America. Thig prep:
tion of information on

lying principles of higher education in the Séven countries concerned,
relations between the universities and the State, interna] organisation
of institution of higher education. This information, which in many
cases has never before been made available to the public, will shortly

be published by the League’s Institute of Intellectua] Co.operation.
Meanwhile. the work in this field continues,

aching, the Committee has
igher education in the vari-
on May 3rd and 4th of
nited  Kingdom, France,
Ca met to study the pro-
chare common to all countries. The
eeting had been made by a Committee
nal administrations of the United Kingdom,
Spain, Sweden and the United States of

By creating opportunities for
publishing the discussions on the ¢
life in all countries, the League has th

internationa] contacts and by
ommon problems of intellectual

us contributed at the one time to
the development of

i

i
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T : e to offer is
disting civilisations in the world have
best that the existing civi ) istic works
able thsslation and publication of outstanding and character;lstxg we;rs
" [4 . . . e
t};el'ttleﬁ;ature and art in various countries. Within thedpasicr}: re inZlude
of i . ese
; orks have appeared. !
tion of Spanish-American w ‘ . . oliva,
. CIO”eeCs on Chilizn historians, the Diamond of Br'azﬂ, Sarmiento -ﬁee >
:;O o and Don Casmurro. At its recent meeting the Commlh nd
arica ; . : ch a
I Telzeztual Co-operation discussed the traﬁslatlon mtoh. Frei]icqtion
; lish of outstanding works of Japanese hterat;re.H.T 18 puAmeric'm
Lngiis i i f the Hispano- a
) : ] vay as that o )
fill be organised in the same v : : - mittee.
v”t]'ier; undir the direction of an international publishing com
series

i - mmittee on
As a result of its recent meeting, the work ofd t.hetocothe e o
Intellectual Co-operation may shortlydbe ;xtznde itlziee o e the
iti i In this field, the Comm
ial and political science. ‘ e
o mer tio}n and assistance of the International I.,abour Of’ﬁcehmh aw
cooprt lan(of study. In general, its interest will attach to tde uecia1
i : . . S
- ULZ ao[f) modern social problems; its method will be to stu };Stlzd @
ns}}))e'ictq within this field. One of these has alreadyd_l:.ee:s suogfg e
‘q‘lzl‘}ie /;daptation of Mechanisation to the Conditio
Labour”.

e et .

A Novel Experiment in German Education

D BRAINS—
(BOARDING SCHOOLS TO DEVELOP CHARACTER AND
-THE SECRET OF SALEM)

By Mr. T. B. GAUSTON.

r and wide
The fame of Salem School in Baden. h;S hsprlz?dAt;aietic Trophy
‘ i itish Public Schoo .
i ir team carried off the Bri : having been
smcl: tl\j’sll:itt: City Stadium in London this year ]?ft:?;bservergs have
e , Inglis

atntners up in the two previous contests. Mz'myllja’;i:}e imported British

t:::mped to the conclusion that Salem must simp }chieve cuch a signal

Jublic school methods whole.sale in or.der to :' b fn this assumption,

puc:cess Since there is a great deal of misconcep 10] ducation may be of
iome facts about this novel experiment in German €

interest.

H in Germeny
“Day Schools” have been the general order. qf thu}‘,g'svlenments"but
in the past. Great emphasis was placed in schotlastlct 2;: ;echool hours.
n v f its parents on .
ise youth was left to the care of tablished in
gtl;::: zzeb}y no means the first boarding school to be es
a A
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Gt?rmany bat none have made sach
this co-educational schocl near Bo
known to so many English visitor
April 1920 by Prince Max of B

a distinct break with tradition as
densee (or Lake Constance, as it is
s). Salem School was founded in

aden who put at its disposal his eighteenth
century castle. Salem hag g

. . great tradition of learning. It was here
that a Cistercian monastery w

\ ‘as started in the year 1134 and for nearly
seven centuries South Germany t

provided with a centre of piety and
culture.

' The nmgniﬁcent architectural heritage is still to be scen in Salem’s
Gothic Cathedral in the interior of whic

ods L ‘ : h the classical and baroque
periods have left their unmistakable stamp in sculpture and ccclesinsti-
cal adornment.

INSPIRATION rROM OXFORD.
I.n 1804 the monastery community was abolished and the castle
passed into the hands of the Grand Dukes of Baden. It is important
to emphasise the education

: ne edu al tradition of Salem, for the unique character
of the school lics in its successful assimilation of modern together with
traditional ideas. Dr. Kurt Hahn, the first headmaster who for 13 years

helped to mould the life of the school, studied hefore the war at Christ
Church, Oxford, from which he brought many an inspiration to Salem

but he never forgot that his wasg a German school. The closer you look
at the Salem system nf education the clearer it be

slavish imitation en bloc of English public schools with their demerits
as characteristic as their merits, .

comes that thisis no

I visited Salem School on two occasions—

1928—on both occasions coming up without previous warning to look
up an acquaintance there and so had Opportunities of secing it in work-
ing order on an average occasion. I was not left with the impressien

that everything had been brightencd up for my benefit as though for a
school inspector “doing the rounds”.

in 1923 and again in

The prefect system, as we know it in England. has been intro-
duced into Salem but with certain important modifications. ¢ X
are awarded, not for proficiency in games, byt for quali?i: of c(li:i::tr:r
They help in maintaining discipline, Here discipline is not regarded as
a routine means of enforcing conformity but rather as something that
each boy must acquire for himself “in order to tackle the tasks of life
to adapt himsclf to the needs of commnunity existence but to resist sub-
servience to public opinion”. It will be seen from this definition of the
aims of character building that life in such 1 working community as this
school is a real preparation for life beyond the school gates,
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When they have acquired this .sense of responfsi.l;ili.ty bnoci'swzz
left to record on their own charts their suc'cesses fand m;;zs 3egree ot
they regard as the best means of overcoming defects. o degree o
realism with which these entries are made serves as a use
the development of character.

TuE DISCIPLINE OF SERVICE.

The secret of Salem is that it is a real w.orking commun.xlty, rnoit
one where an artificial discipline 1s imposed ‘\\'hlch 1ezwesd p(l)lfpl]i?e at;tge;
mented but helpless in the face of the very different d'en—mnhs i e alter
school days are over. The boys take it in‘ turn to wake t ;: e t,hem
fetch wood and coal and do useful works in the garden. Lac ;e
learns some handicraft by going to the workshop of some ;mian.s .
neighbourhood for practical instruction. In the summetr t 1e t;))mw an};
the local farmers to bring in the harvest. They learn no onBy o o
swim but also to navigate a yacht and two cutters on the Dode .

; ior

In addition to the main school at Salem Castle ftherle t:ea::z)oxry

boys and girls are accommodated, there is a CO-edlthﬂtlfOt:va ,ﬁirlei o

) i ; Spetsgart a 1e .

school and a special school for women at .gpe ’% & o ik will be

The girls, too, receive, besides book-learning, educa 1 SN
of prz?u*tical service later, notably cooking, housekeeping, gar g

care of children.

The school fees at Salem arc so arranged that the'z pare:;smﬁz;{l
according to thcir means, Some })ax‘ents who car‘; aff:rdwlitttll)zge‘ et
as 200 pounds a year, others as little as 30 pounds. AS e e e
so with the children; in helping each Othel: over .the ;;lzct;h e oye and
they learn something of the true commu'mty spitit. Dot e Y titlor
gitls of Salem belong to and take part in the lact;\ulilxt S outs stadiom
Youth organisation of the district. They have afsck)l ST
which has been of great service to the youth of the neig

e T-MAD”
KEEN ON SPORT—BUT NOT 'SPOR

' i ; er-
When boys’ efforts at self-govemm'ent are nct)t tglsgx;eelt)lzshs;p -
vised by masters the cultivation of athlet_lcs is asp1 to P vent ex
extremes. A wise control has been exercised at Sa et ot On
tremes of the kind. Two afternoons a week fxre de\;ose O terval
fine mornings physical training is carried oxlxt in the 40 m hes ot the
1 the lessons. It is a remarkable tribute to the su s o
betlwriemethods that this school should have t-)een .able to achiev fa. o
jgl: run of athletic successes without becom;:lg itself a mere forcing
house for athletic champions and record-breakers.
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stron I?(‘;ring @ tour o
g Sides as Marlboro
ugh "
and Harrow at light thhletisand Tnmty College

, C i
hockey cup at Lugano, ambridge at hockey,

In 1930
Salem’s eleven carried off the

Salem sc¢ i
to examine itg p?z:;)lls VA
of matriculatiop,
universities, eight for
to English universities
age to English public ;;c
ha Ve completed their sc
English master attache

aword OIT the.state authorities
;h which 15 ‘the equivalent
ave qualified for German

hool days at Sg)
d to the staff, Thus

l:xy future citizens for G
tdeas and experience b
h countries have so my

e is gencrally an

c +

e::;lem not only does its
any but also contributes

etween Ep land
ch to leanf and Ger-

to that interchange of
many from which bot

Modern Education for German Youth.

THE HINDENBURG SCHOOL.

._._.‘.-—-1
By FraNz F. SCHWARZENSHEIN.

There are many places in Germany with the same name, but one
of these always possesses the greatest importance. Two cities, however,
bear the name Frankfort, and each enjoys an impo
with its size. I refer to Frankfort-on-the-Main an
Oder. The Frankfort-on-the-River Main is, to be sure, Very much the
larger and vastly more important, especially from an economic stand-
point and because its history as the former coronation place of the em-
perors of the Holy Roman Empire lends it a glamour not possessed by
its smaller namesake in the eastern part of North Germany. Merchants
from there, on trading trips to the Baltic in the Middle Ages, discovered
a ford across the Oder, at a place where the river’s banks are only little
more than a mile apart. They christened it “Vrankenvorde”, the ford
of the Franks, a German settlement soon &r0S€ there, and a bridge was
built across the river. A folksong still pessists in East Germany from
those carly days, telling how “deep snow lies on the bridge at Frank-

fort”.

The small Frankis
into a city of much defensive streng
Karl 1V and his troops were twice

rtance commensurate
d Frankfort-on-the-

h settlement on the Oder rapidly develo?ed
th that in 1348 the mighty Kaiser
beaten off with heavy Josses. Later

Frankfort-on-the-Oder became & member of the Hanseatic League. Thftt
period is still commemorated by ‘an iron herring on the wonderffxl Gothic
gable of the Rathaus, hanging from an jron rod. Tt}e herring, vast
quantities of which came from the cities along the Baltic, was one of

the most important articles of trade in the Middle Ages-

BAD CHILDREN MAY NOT COME TO SCHOOL.

The Oder Frankfort has becomé the.chief city of thz central part
of East Germany since the Treaty of Versailles cor?;?elled etrmanyk to
cede the Province of Posen-to Poland. T 1.1e loss 0 l;mgfzrtan Ymar ets
was naturally a heavy blow to Frankfort’s industry, but 1 'Wasb oxircon;:;.
The city became now 2 reservoir for thef Germans streaming bac tof e

d. The population gre¥ rapidly to 75,000, New housing
motherlan p Frankfort arose up-stream

jons were [ and & BeW ¥ 5 .
?CCO%"“O&?";’; with i | medieval and baroque build.-
rom the ’

. More than 3,000 n he modern German architec-
ings. an 3,

equireds .
ts many beautifu

ew dwellings in t

A
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tural style were constructed,

light and with their own gardens and play-
grounds for the children.

These children of Fra
at their disposal for sports t
stadium in North Germany
School. This is the ““Hind

nkfort are especially favoured. They have
he “Ostamarkstadion”, the most beautiful
» and they also attend Germany’s most modern

enburg School”, accommodating 1,000 pupils.
This is much more than a school in the ordinary sense of the word.

Each of the some 50 rooms has 3 personal note, with different coloured
walls, pictures, etc. Chairs and tables take the place of the usualdesks,

and the children generally sit in a semi-circle around the teacher, Iach
child has a blackboard for himself o herself, which may be used in the
recesses for drawing at wil),

All classes have boxes with modclling
sand, and during the manya] tr

aining hours or in special play hours the
children construct toys, villages, etc., with materials which they bring
with them. Thus advantage is taken of the child’s play instinct to

instil creative desires. The teacher’s role in this schoolis that of an
elder comrade.

Special rooms serve for the cducati
school kitchen, a laundry, a completely equipped maternity room with
all appurtenances for teaching the care of babies, a sewing room and a
small bookbindery. A locksmith's workshop and a carpenter shop are

provided for the boys. Superintendent Kretschmana, whose modern
pedogogical ideas have here been put into practice, is hig
with the results,

on of the girls, They are a

hly satisficd

“All the children enjoy attending scheol here,”
have no punishments in the usual sense of the word.
he is not permitted to come to school for
ed as a specially hard punishiment.”

he says, “We
If achild is bad,
a whole day. That is regard-

A “CLOSTER” FOR Musing STUDENTS:

Frankfort-on-the-Oder possesses another unique pedagogical
institution. This is its **Musikheim” (music room), erected in 1929, 1t
. also is situated in the new settlement, not far from the Hindenburg

School, and surrounded by fruit trees, From the outside it resembles a
cloister, with its low, plain buildings, and this impression is étrengthen-
ed when one goes inside, for the students live in 30 sm.ll but comfort-
able cclls.  Each contains only a bed, chair, table ang wardrobe.

The State of Prussia is responsible for the institution

, which is
. designed to give three-month courses of instruction to music

ally gifted
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mon schools. Special- attent‘ionlis pat‘:atr‘;
. and simple instruments, Piano and violin req}Jlfre tz:i%y} o
folk musie & SIK‘E lent if they are to be mastered satis ac;1 Y
of work and muc : E'llar instruments are looked down on. . T ehe o
saXOPhO“PjS and sim! opular in the 16th and 17th centufxes, td ne
play the s imple ﬁute] ptepand gaitar. There is much playing an Sf?gblf
and clavichord, thepzr concerts a hall holding 300 persons is a\}/‘al aThé
in small grovpe ity singing is indulged in several times a mont .S o
and 2{3:6 i(s)rcr)l;n tlilr:a zity interest themselves 1“;enlyh'fo; ";‘ZS: :Zt:nniie 4 “a
i itan . R , whic >
?;tw:hg work of' t‘}:fn “iMngtS:EII;eelrr)r;a ll?e”ge::(rla » municipal singing school.
z;ouggstaus“;ormfl;i};gn teachers are also planned for the future.
our

school teachers from the com



Notes.

R

PracTicaL E
“XAMINATION FORrR L. T.s.

The questio :
tiates in '.;‘leachinn of holding a practical examination for Licen-
back ) ears that the matter has fo
e nfgtr'fu}ther consideration as the Committbeeecn ftff_m;e(}
¢ mn ia . anpointec
vour of it. The system was tried somlcl thirty

five ye
ars ago .
go, but was given up. . Either on account of

nervousness o
r the poor store of expericnce of the examinee

or the exacting freaks of -
g freaks of €xaminers, sometimes brilliant men

capable of Fo e
dolx)vn, Th}())rum}ini a real assct to the profession were kept
results, it wasghowee eXflTlmatlon‘failed to yield all the desired
cases. in ﬁlter;n 4 ver, 'elpful, In spite of hardships in a [ew
thus ;v h g down misfits. The type of teachers turned out
as on the whole u I ‘ 5 turned out

. p to the matk. T
with pom § vl 10ugh not cenversant
pompous methods 1s now, they had at least the savin

S g

merit of a sincer i
oo for 2 SIm re love of their work, contentment and an apti-
rd work and impressive teaching.

A sys f o
type msz;tg?fzfulr:iac“t'fil ex?r;)inntion that fared
conditi e e ¢ With present day recruits. A certai
tcnchinzfnpc;(f)ft:sfgzls h(llb- (,)f late been brought into being ({:1“111‘12
to enter it Vvithéut]t\l:enclgil:tls::;;d};lit possible for all and sundry
. ¢ sideration of their f[itnece or
ng::i‘z;s]eef;;:;e, n?OSt responsible work of nati:lll-(‘l;ilillclltilr]lzs (2
in that it m;y t:led,tlboln for these may prove a blessing, indeed
principle it \voul(ilb eto w‘.aed outpromiscuous elements, [yt on'
the right type. Th e unfair .to useanuncertain test for selecting
exam;mtion ;'m ere are traitsina real teacher which o Pmc/tiC'\hl
born and not l(nqcrll:ve’;hhope o assess Correctly. A teac'h()er ”iq
experience and(the. be te'wdorth of A good teacher grows with lai;.
own collen,gues and )us 'JJu o8 of his fitness for the post are hi;
him day in and da Im pils, who have'opportunities of studs in;
miners ’who sits my dlt’ not the D. E. O. or 4 Board of g‘,xt
hope the ide"l (;f : JU' gment over him for a few minutes \\}c
pop e et of * prictical examination will be. dropped
. graduates, but also for teachers of other mn?(i)pe , not
T grades.

il with fho old
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SALARIES IN BOARD SECONDARY ScHOOLS.

Io deference to the wishes of teachers, the Hon’ble the
Chief Minister has issued an order revising the scales of pay of
certain grades of masters like the Pundits and Instructors, for
which they should be thankful. The Minister would have
earned the undying gratitude of all classes of teachers if he had
lso redressed the legitimate grievances of the rest. It is a
matter for regret, however, that he should remain obdurate in
keeping down the scales for others without assessing the conse-
The Minister should know that after all
what the other teachers want is a decent living commensurate
with their academic attainments and responsible work, salaries
enjoyed by men of similar qualifications working in educational
and other departments. To deny them equitable treatment
¢ suicidal to sound education. Already signs are evident of
aided managements copying the deplorable precedent set up
by the Minister, reducing teachers’ salaries still further, below
the level of a living wage. Can the Minister dream of
A Millennium in the land with a host of half-starved and dis-
contented teachers? The Minister would do well to appointa
committee of officials and non-officials to revise the scales
decently and liberalise the grant-in-aid code suitably, to avoid

the hastening disaster.
Dr. P. C. Ray oN HIGHER EDUCATION.

Dr. P. C. Ray has recently given expression to some
trenchant criticisms on higher education in the country, inan
article in the Indian Review of Madras. Pessimistic as they
may seem to many, most of the observations are true, and

should prove an eye-opener to complacent parents. We com-

mend the following extracts to the attention of our readers.
«The average college student in India” says Dr. Ra?', “is supplied
allowance varying from Rs. 40 to 50. Being a scholar,
ing sacrosanct. His parents who often deny
themselves the bare necessaries of life or even mortgage their homesteads
' nthly remittances, do all the drudgery of the

or lands to meet the mo (
Pousehold. During the holidays the young hopefuls being exempted
from the so-called menial work, waste their precious time in gOSSIPIDE,
card-playing and in organizing amateur theatrical shows or 1o an extra

doze of sleep in the afterncon.

quences of his action.

with a monthly
he is treated as sometb



352 THE INDIAN EDUCATOR

“Our authorities have Cambridge and Oxford before their minds
and they want to transplant them here. The students must have blazers
and trousers for tennis, and flannel suits for cricket. :
costs a mint of money. In fact, every student broughf up under such
pe?rnic‘.ous atmosphere becomes a missionary for the foreign exploiters.
Five years ago while T was in Paris, 1 found on inquiry that there were
thousands of students from Poland and the adjacent countries who
boarded and lodged on an allowance which would appear to us ridicul-
ously small. Even now in the University of Prague, one of the oldest
in Europe, where the best scientific and literary
students have to manage on incredibly sm
have an income of just £3 a month
from fees on account of poverty,
clothe and board himself on about

Their toilet again

education is imparted,
all means: 40 per cent of them
;1. Rs. 42; 38 percent are freed
The average student must feed and
£2 4s., i. e. Rs. 33 a month.

“No wonder Mr. Bernard Shaw should denounce Oxford and
Cambridge as breeding grounds of snobbery, and would, if he had the
power, raze those two universities to the ground. No wonder, Mr.
Ramsay MacDonald should autboritatively declare: “I believ
life does more harm than good to most men.” Herbert Spencer talking
of fashion in England says: “Life instead of being life conducted in the

most rational manner, is life regulated by spend-thrifts and idlers,
milliners and tailors, dandies and silly women.”

e University

“The student when he comes to town, from the rural districts,
imitates his comrades and imbibes costly habits.
be washed not by the ordinary ‘dhobi’
firms; his h

His clothes have to

. but by the dyeing and cleaning
air must be cropped not by the ordinary barber but in the

fashionable hair-cutting saloons. Then in the afternoon he has his
refreshments in the restaurants springing up like mushrooms in the
Indian quarters of the town. In the evening he goes to the cinema at
least twice a week. He conveniently forgets how much his poor parents
have to pinch themselves to meet these expenses. There is a certain
degree of selfishness bordering almost on meanness on the part of the
scholar in thus levying forced contributions and s
Of course, a student may be justified in dr

sources for his expenses,
minimum.”!

pending them on luxury,

awing upon his guardian’s re-
but these should be limited to the irreducible

Reviews

et

Macmillan’s Novel Series of School Plays for infants by Kate Lay.
List of the series:i— .
In the Attic
The Great Fall
The Vegetable Pio
Greedy Fire
The Rabbits’' Christmas Party
6 T)xe True Prince ]

This series¥of School Plays is an attempt on the parb of Kate Lm:i to
aatesly the play ik}ulse in the children by dramatising scen?s fr.om eve;‘sid :;'
life. Incidentaly, these plays develop the power of pbseerxtlon inthe ¢ tl) 21
and teach them.a few morals, In the fitst play, the spider, mouse, 'tee Ien,
fly and blue hotble are driven out of g room in the process of cleaning 1 f o
t};-e second, the most-kated doctor Fell is made, very popular because of his

o B0

: 3
fimely oure of oné Humpty Dumpty of the effects of & nasty foll. The 30
L4

play deals with the disposal of a vegetable garden to the kconst:rnam::‘ soif r:‘g;
vegebables grown in it, while the fourth guccessfully works ou Ti cF.ftE ot
between coal, paper, stick and poker $o pl;t ;ubla. srefdydfi:)ei;‘ts thz : l;asmg ¥
i i the last play
ibes a disturbed Merry Chirstmas an the ' : :

(:ff:c:ﬁ:i: ugly child by the farm birds, being ignorant of its high birth or ‘
princely qualities. | .

The subject mstter and environment of these plays ?re entirely E:slx:l;
ond it will be only to the advantage of Indian children if they are n];}n 0
alct a few such plays. This would enable them to study English in an Xog

- atmosphere and greatly enbance their power of conversational English jvhlch

L
is sadly lacking in our children.

Tach child is supplied with a card wherein the .portion to be l188.1'11‘:;’!:?;
ench is printed and numbered. By this device the children know when

turns come to spenk.
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Problems In Elementary Mathematics.

-

In Tamil For Forms I, I and lIL
By M. RAMAKRISHNA AIYER, B.A,, L.T,

aND R. RAMAKRISHNA AIYER,

Assistant Masters, St.Michael’s High School, Cosmbatore.

PRICE Rs. 1—4—0 (only.)

Book for the Lower Fomﬁs
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Apply to the Author.

A Highly useful Text
prescribed in several Schools in

Approved by the Text Book Committee.
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Tho official journal of the South Indis s Magazire of Liberal H;’S‘%‘“i{% .

Teacher.:’ Union.
The only Eduostionsl journl devoted THE OFFICLA%‘AO%GAAI\I}A T4
to the tencher and his problems. Best 'BHARA  orary Month
modium for ndvertissments. Egubhshed on the 15th of every .
Rates can be had on application. ditor:-

‘Annunl subsoription Rs. 8. v XIR. Kl".SSE;HA :QI:ANGlAzR, hé‘A; :ly
Apply to:—Manager \nnual Subscrip ion Rs. 2. only.
4}),%i{gnmohar st., Tripl’icane, MADRAS. P “Binglo Oopy As. 4.

Dr. G. B's. Medicated Snuff.
be the best throughout

DHARMARAJYA

SHRT SHANKARACH
goiToR: K. BAMASWAMY_SASTRII,
B.A.,B.L., Retéred District&Sessions Judge PARK TOWN, B DRAS,

Annual Subscription Rs. 4.

(A Sanatani English Weekty) , Acknowledged o
Patron-Founder H. H. JAGADGURU Indin for Nearalgiz, Nasal Catarrh, Tooth-
ARYA OF PURL acho, ete., eto, Guru Basave & Co,, Ltd,, R

P. O. Box No, 510, : B

“‘Wanted candidates fqt:Te!egmpl}
and Station Mas
| Re 98.-Unilorm,
free. Service 88
Eptrance form on &

A TEXT-BOOK OF
Elementary Mathematics
(IN ENGLISH) i
* (Approved by the T, é;ﬂ-@ook Committee.)
: r, B.A. LT,

ntinl: Bules and
V. P. Viswanatha Ayya nnas eighti—

s Hi , D DIGUL. R 7 K
B:;.Ihtt,{:t;‘;t;leg Sehocl, DY As. 14 Director, Royal Telegraph & Rly.
" Book I for Form V A 1 Duties College, Bombay No. 20.

tor olass. Allowanoé
quarter and- pagsage .

Book I1I for Form VI

|—FILES FORTUNE

Why suffer from PILES bleedivg or |+  Earn easily Rs_ 300/- a month
_ dry when our DIXA can ourc Yo2 completely | with a small capltal, by manu-
without operation. Price Rs. 4/ and Bs. 2/* factaring articales for the trade,
1d in the market, with

Read what others sayi— - :

N Mr. Mohan Lal, Advocate and Rais already S0 '

writes from»Fgrozed v::;dlh I:fiei the belp of a book containing -

‘ 3%5&2?23‘3& o&tou{ing my piles. American 3000 trade & commerce
e Constant use of its tWO bottles has recepits & formulas price: Rs 5[_'

- | delivered free if paid in advance.

1 Gandhi & Co., Naqui Road, Lahore.

“B% ° given mo.entire cure.

" Popular Commercial Agency,
. Md. Nagui Road. &= P,AEQRE?




SADHANA

AUSADHALAYA
DACCA (Bengal)

—~ADHYAKHA - -
Joges Chandra Ghose, M. A.F.C.s, (London)

Formerly Professor of Chemistry, Bhagalpur College.

Other Branches:~Shyam Bazar, Calcutta, 213, Bo
67/4 Strand Road, Calcutta, Chittagong, P
(Punjab) Burdwan.

Cuaranteed abolutely Pure and fronuiao Modicines, vropared stricily aceording to tho

Ayuwrvedic Sustras. Catilogues aro seut freg o anplication,

On deseribing the nature of disen-04, proseriplions wre givon gratis with groat care,
MAKARADHWA] (SWARNA SINDUR),
(Pure & with Gold) Re, 4 per tola.

. A wonderful specific for all diseasos. It regulates the nerve, bilo and phlegm, tnerensos
vitaliby, mental aud phvsic:d vigour and tones up the systen,

SARIBADISARSA. Rs. 2-12 per seer.

A wonderful, infallible medicine for ail sorts of hlood im]mril.ius,

A
SUKRA SANJIBAN. Rs. 16 per seor.

A vory powerful and offective medicine for the restoration of Ios vitadity and onergy,
It immediately puts into you al) the vigour that overy mo should have,

ABALA BANDHABR JOG, 16 doscos, Rs 2. 50 doses, Rs 5,

A greut romedy for all feiale dienics

OUR SCHOOL Py BLICATIONS

whazar Street, Calcatta,
atuatuly, (Dacea), Lahore.,

1. Garuda and Anjancya 0—4—0
2. Avatars of Vishnn 0—4-—0
3. Jesus Chyist 0—f-—0
4. Tales of all Time 0—0-——0
5. Rama, the Tdeal Son 0—4—0
6. Aesop’s Fables T 0-—3—0
7. Do. IT 0—4__0
8. Karna, the Warrior - 0—6—0
9. Stories from Shakespeare 0-19—0)
SUITABLE FOR HIGHER FORMS.

1. Tamil Poctical Selections y 0—5—0
2. Nitthilakavai—a colleetion of Tamil Poems,. . 0-10—9
3. Selections from Prose & Poetry in "Tamil Book 1 0-10—0
4, Do. Book Tl  0-10—0

Write to:—
V. S. SWAMINA THAN,

. . Publisher,
MADURA & T INNEVELLY.
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It’s the little bit of
L G Asafoetida that
makes a lot of
flavour and your
dinner a delight.

Say many millions of
experienced housewives.

Re. 1-14 per 1b.

- Sold at Iedc{ing Stores or direct from:

Head Office: BOMBAY 3,
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