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‘The Primers under review are strictly based on the lines laid down by
the Editor. Tle lessons have been very carefully graded, the new words and
phrases to be memorized have been printed in bold type and the illustrations
serve their purpose. The revision questions ab the end of each lesson reveal
the great care bestowed on them. The pupil has to answer some questions,
make bis own questions to fit the answers given and fill up the blanks which

-may stand for different parts of speech as well as turns and forms of expression.
. In the second Primer are to be found easy exercises on transformation of

The Primers are good introduction to the learning of English.’

“This Book I is the third of the series edited by Mr. Ii. Champion, the
first and the second primers of which were noticed in these columns some time
back. It is intended for Form I and quite fully does it satisfly the requirements
of Form I. The first two lessons and a few more seattered aver the whole
hook, are in diulogue form, perhaps as a translation from the Second Primer.
‘the subject-matter of the book is characterized by variety and interest. The
uséfulness of the book is considerably enhanced by the very attractive
illustrations, the vocabulary and phraseology at the head of each lesson, the
exercises at the end based on the subject-matter, vocabulary and grammar, and
also the scheme of grammar running throughout. We are sure the series in
general and this book in particular will evoke the enthusiasm of both the
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Education in India

Modern Period.
By Mg. K.S. VakiL, M. Ed., M.R.S.T., F.R.G.S., LES. (RETD.)
(Continued from last issue.)

" As regards secondary school courses, ti.ley noted thatdthe t'a(l)t-
{émpts made in pursuance of the recommendations of the E.u_]c(:al :
Commission to introduce alternative courses, analogous to wlcliat 1sf ;1}:)(\)&;6
in England as a “modern side”, in order to meet the nee s(;] Jhose
boys who were destined for industrial or commercu'll Pursu1t§, df'zl ot
met with success. The purely literary course, quahf?'mg as it di 0h
for the University and for Government employ, con.tmued to att;:acit tls
great majority of pupils, and more practical studies werebbu; itt tehelir
request. The Government of India, hq\vevex', .would not a a:‘to: helt
aim. In the present stage of social and'._mdustrlal @gvcloprzen i ) [::Etion
ed to them essential to promote diversified types of se:on ary edu
corresponding with the varying needs of practical life.

. .

As regards languages in schools, they observisd: ‘ 'Endg:lcs:ﬁl(l“z;s
no place, and should have no place, in the scheme of pnmar)1 etitute the.
It has never been part of the policy o,f‘ Government to subs e
English language for the vernacular diglects of the.country. :15 e
that the commercial value which a knowledge of English comma; ) o
the fact that the final examinations of the high s.chools are con ?cterelsri
English, cause the secondary schools to be st]ected tOI? hcert:uz;; >
sure to introduce prematurely both the.'ceachmg.r of English as easgns
age and its use as a medium of instruction; \v!nle. for thebsarr}xle r-t ons
the study of the vernacular in these schools is lfable tob e zoitlgcted o
the back-ground.. This tendency, however, requires to h-?d orrectec ™t
the interests of sound education. As a general rule, a ch

Ibid., para: 23
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b .
reoallow?d to lea.rn English as a language until he has made some
progress in the primary stages of instruction and has received a thorough

grounding in his mother tongue. It is equally important that when the

teaching of. English has begun, it should not be prematurely employed
as the medium of instruction in other subjects. Much of the prict?ce,
too prevalentin Indian schools, of committing to memory ill-understood
phrases and extracts from text-books or notes, may be traced to the
scholars having received instruction through the medium of English
before their knowledge of the language was sufficient to enable them to
understand what they were taught. The line of division between the
use of vernacular and of English as a medium of instruction should
broadly speaking, be drawn at a minimum age of 13. No scholar in ';
secondary school should, even then, be allowed to abandon the stud;

of his vernacular, which should be kept up until the end of the school
course,”# '

. As regards university education, they observed: “In founding the
unmiversities of Calcutta, Bombay and Madras, the Government of India
of that day took as their model the type of institution then believed to be
best s.uf'ted to the educational conditions of India, thatis to say, the
examining University of London. Since then the best educational tl;ought
of Eur_opf: ‘has shown an increasing tendency to realise the inevitable
spor'tcommgs of a purely examining University, and the London Univer-
:c,lty itself has taken steps to enlarge the scope of its operations by assum-
ing tuitional functions. The model, in fact, has parted with its most
characteristic features, and has set an example of expansion which can-
not fail to react upon the corresponding institutions in India. Meanwhile
the Indian experience of the last fifty years has proved thata system
which provides merely for examining students in those subjects to which
their aptitude directs them and does not at the same time compel them
to study those subjects systematically under first-rate instruction, tends
inevitably to accentuate certain characteristic defects of the ,Indian
intellect:- the development of the memory out of all proportion to the
other faculties of the mind, the incapacity to observe and appreciate
facts, and the taste for metaphysical and technical distinctions. Holding
it to be the duty of a Government which has made itself responsible for
education in India to do everything in its power to correct these short-
comings...... the Government of India have come to the conclusion that
certain reforms in the constitution and management of the universities
are necessary. They propose that the Senates, which from various
causes have grown to an unwieldy size, should be reconstituted on a

* “'Tbid” para : 26

" maximum number
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working basis and that the position and the powers of the syndicates

_should be defined and regulated. Opportunity will be taken to give a

statutory recognition to the privilege of electing members of the Senate
which, since 1891, has been conceded by way of experiment to the
graduates of the three older Universities. A limit will be placed upon
the number of ex-officio fellows; and a reduction will be made in the
s of the Senates so as to restrict nominations to those
bodies to persons well qualified to discharge their responsible duties.
Powers will be conferred upon all the universities to make suitable pro-
vision for university teaching. The teaching given in colleges will,
instead of being tested mainly or wholly by external examinations, be
liable to systematic inspection under the authority of the Syndicate;
and the dutv of the university not only to demand a high educational
standard from any new college that desires to be recommended to Goven-
ment for affiliation but also gradually to enforce a similar standard in
colleges already affiliated will be carefully defined. A college applying
for affiliation will be required to satisfy the University and the Govern-
ment that it is under the management of a regularly constituted Govern.
ing body; that its teaching staff is adequate for the courses of instruc-
tion undertaken; that the buildings and equipment are suitable, and that
due provision is made for the residence of some of the teaching staff;
that the financial resources of the college are sufficient; that its affiliation,
having regard to the provision for students made by neighbouring colleges,
will not be injurious to the interests of education or discipline; and that
the fees to be paid by the students will not involve competition injuri-
ous to the interests of education with any existing college in the neigh-
bourhood. Colleges already affiliated will be inspected regularly and
will be required to show that they continue to comply with the condi-
tions on which the privilege of affiliation is granted.” *

As regards training of teachers, they thought that the time had
come to endeavour to create a supply of trained teachers which shall
be adequate to the needs of the secondary schools throughout the
country. Not only must the supply be increased, but the quality of the
training given must be improved.

The principles above indicated regarding university education
were incorporated in the Indian Universities Act of 1904; and soon
after the passing of it, the Universities of Calcutta, Bombay, Madras,
Panjab, and Allahabad were reconstituted, regulations regarding the
affiliation of colleges instituted, and teaching functions were undertaken

by the universities. .

o In?i;x.Educ@E;r{z;i Poliey ", p;ras: 28
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The introduction of the Universities Bill gave rise to much heated

public controversy, particularly the clauses in it relating to the reconsti- -

tution of the Syndicates and the Senates, the regular periodical inspection
of affiliated colleges, and the regulations for affiliation. It was openly
alleged that Government intended, by these measures, to officialise the
universities and to curtail the existing facilities for higher education.

The Calcutta University Commission of 191719 which fully in.
vestigated the operation of the Universities Act of 1904 observed that
“perhaps the main result of the Act was to make the control and super-
vision of the Government over university policy more direct and effec-
tive than it had hitherto been” * It must be admitted that the stricter
rules of affiliation and the regular inspection of affiliated colleges have
largely justified themselves by the solid improvement they have caused
in the condition of the affiliated colleges.

The next noteworthy event in the history of Indian Education
was the Visit of Their Imperial Majesties the King Emperor George V
and Queen-Empress Mary to India for Coronation at Delhi in 1911,
when opportunity was taken to make a suitable pronouncement on the
subject of Indian Education. Replying to the address of the Calcutta
University on January 6th, 1912, His Majesty declared:—

“It is my wish that there may spread over the land a network
of schools and colleges, from which will go forth loyal and manly and
useful citizens, able to hold their own in industries and agriculture and
all the vocations in life. And it is my wish, too, that the homes of my
Indian subjects may be brightened and their labour sweetened by the
spread of knowledge with all that follows in its train—a higher level of
thought, of comfort, and of health. It is through education that my
wish will be fulfilled, and the cause of education in India will ever be
very close to my heart.” *

This announcement, coupled with the announcement at the
Coronation Durbar of an annual grant of fifty lakhs of rupees for popu-
lar education, gave great impetus to primary education all over India.

The educational position was again reviewed during the regime
of Lord Hardinge in 1913. In the Resolution then issued, the Govern-
ment placed in the forefront of their policy the formation of the charac-
ter of the scholars and undergraduates under tuition, Among other
cardinal principles of policy they included the following:—

* Report of the Calcutta University C&;n‘n—ﬁ-;éi—o;,wvol. I, p. 68.
* “Indian Educational Policy,” 1913.p, 11,
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(1) The steady raising of the standard of existing institutions
in preference to the increasing of their number;

(2) The steady diversion of the scheme of primary and second-
ary*education for the average scholar to more practical ends; e. g., by

‘ means of manual training, gardening, outdoor observation, practical

teaching of geography, school excursions, organised tours of instruction
-etc;

(3) Provision for higher studies and research-in India, so that
Indian students might have every facility for higher work without having
to go abroad. ¥

The education of girls, the Resolution stated, should be practical
with reference to the position which they would fill in social life, and %t
should not seek to imitate the education suitable for boys, nor should it

he dominated by examinations.*
- X

As regards secondary education, it reiterated the policy of Govern-
ment to rely as far as possible on private enterprise and obser.veq that
this policy was “dictated not by any belief in the inherent superlorl.ty of
private over State management but by preference ff); .an e.stabhshed
system and above all, by the necessity of concentrating the dn:ect cner-
gies of the State and the bulk of its available resources upon the improve-

ment and expansion of elementary education.”

It recommended the introduction of a secondary school course
complete in ’itself and of a modern and practical character, freed from
the domination of the matriculation, as suggested by the Indian Educa-
tiop’ Commission of 1882.

) A

As regards University Education, the Resolution ran as follows:-
“It i igportant to distinguish clearly, on the one hand, the federal uni-
versity, in the strict sense, in which several colleges of approximately
eq'ualvstanding, separated by no excessive distance or marked local indi-
viduality are grouped together as a university, and, on the other hand,
the 'aﬂiliating university of the Indian type, which, in its inception, was
merely an examining body and, although:limited as regards the area of
its operations by the Act of 1904, has not been able .to. insist u'pon an
identity of standard in the various institutions conjoined t9 1t.‘ The
former of these types has in the past enjoyed some popularity in the
United Kingdom, but after experience it has bzen largely abandoned there

} Ibid., paras: 4 and 8.
* Ihid., para: 17.

} 1bid., para: 20 and 24,
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and the constituent colleges which were grouped together have, for the
mOst part, become separate universities, without power of combination
with other institutions at a distance. At present there are only five
Ind%an Universities for 185 arts and professional colleges in British
Indla. besides several institutions in native states. The day is probably
far‘ <'ils.tant when India will be able to dispense altogether with the
affiliating university. But it is necessary to restrict the area over which
the affiliating universities have control by securing in the first instance a
separate university for each of the leading provinces in India, and
§econdly', to create new local teaching and residential universities with-
In each of the provinces in harmony with the best modern opinion as
to the right road to educational efficiency. The Government of India
have decided to found a teaching residential university at Dacca, and
they are prepared to sanction under certain conditions the establish-
ment .of similar universities at Aligarh and Benares and elsewhere as
occasion may demand. They also contemplate the establishment of
universities at Rangoon, Patna, and Nagpur., It may be possible, here-
after, to sanction the conversion into local teac hing universities, with pow.-
er to confer degrees upon their own students, of those colleges which have
shown the capacity to attract students from a distance and have attained
the requisite standard of cfficiency. Only by experiment will it be found

out what type or types of Universities are best suited to the different
parts of India.” *

Teaching and residential universities were accordingly established
soon afterwards at Benares and Patna.

* Ihid., para: 45.
(To be Concluded.)

Some Aspects of University Education
in India
By MR. V. P. NATARAJAN, B.A. (HONS.), B.T.
(Céntinued from thg last issue.)

improvement in university

It is impossible to effect satisfactory : .
better trained in

work until the student on admission to the college is .
methods of study and logical thinking and has a sounder fox.mdatxon of
knowledge. Radical improvement in the secondary system 1s not p'os‘-
sible while the present dual control of the Government and the Uni-
versities remained. Effective control and work in middle schools and
primary schools is extremely complicated. Any s.cheme to remedy the
situation effectively mast (1) definitely link up primary, s.econdar.y and
university education, (2) prevent unnecssary overlapping'm. the different
stages, (3) allow of effective control and development w1th1r-1 each ‘stage
and (4) allow the most economic use of whatever money is available

from public and private funds.

Sir P. S. Sivaswami Aiyar in his recent address at the Lucknow
University Convocation, declared, *I cannot help feeling’ that the average
graduate falls far short of the ideal I have set forth.” It may be that
the acquisition of useful information and general knowledge is a pro-
cess to be largely gone throngh in the secondar}" ’s_cho?l stage but it
cannot be said that the University has no responsibility in the matter,
or that it is creditableto a University to set its hall mark upon graduates
who are devoid of any information or knowledge upon matters of general
interest.  Sir P. S. Sivaswami Aiyar cites a curious instance of the dis-
play of woeful ignorance of clementary geography by a candidate for the
I.C.S. The candidate was asked what the shortest route was fr'om
Delhi to Australia and his reply was that one should go from Delhi to
London, from London to St. Petersburg, and thence to Australia! Se\'/eral
candidates were unable to name even the provinces of Indial A univer-
sity education which has failed to kindle among its a‘lumni a desire for
wide reading and a thirst for knowledge has so far failed of its purpose.
What the canses of this state of things may be and what steps should
be taken to remedy the defects are matters for careful enquiring by the
universities. Lord Eustace Percy expressed the opinion that the univer-
sity students did not know how to read for a degree but to be lectured
into one. That is an unenviable plight, and has to be remedied soon.
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The unceasing endeavour and great wealth devoted to primary
education during the past years have not contributed to even the rudi-
mentary literacy of the ryots of India. The children going out of ele-
mentary schools are not better prepared than before to follow their
father’s calling; their smattering of education does not awaken in them
any keen sense to keep their villages clean or their surroundings sanitary;
it does not help them even to read, write or count; for they lapse into
illiteracy very soon after they leave the school, and at adolescence their
marks or finger prints have to be taken as evidence of their execution of
legal documents. According to the Royal Commission on Indian Agri-
culture ““when calculations are made on the basis of information supplied
by th_e census reports, it appears that the total number of pupils in re-
cognized schools who pass through Class IV is a little more than the
normal loss due to death among literate males of twenty years cf age and
over.” The call is urgent for devising a scheme which will prevent the
phenomenal wastage in the present system of primary education. If
opportunities and facilities be made available for the employment of
cultured young men in the work of rural education and reconstruction,
Primary Lducation is bound to produce far more satisfactory results
than it does in the present situation. The scarcity of cultured man
power with real and abiding interest in the rehabilitation of the ryot is
often pleaded as the true explanation for the disconcerting failure of all
our efforts to promote the education of the teeming millions. The atti-
tude of the graduates of.the universities who comport themselves as if
they were of another caste. between whom and their parents there is
a wide gulf in thought and ambition, should change for the better, and
the day when the graduates live contentedly with the villagers, working
among and for the rural masses, will see the revival of a prosperous
rural India and a better Primary Education in India. This is an age of
universal literacy. Under modern economic organisation, literacy is the
backbone of industrial efficiency, and this is denied to India. Lala
Lajpat, Rai had observed, “Even the masses have a sufficient background
of character and intelligence. They are quick to understand and ready
to assimilate. Dut this is an era of scientific knowledge. For thaé,
literacv and formal instruction are necessary steps. In that India is
lagging behind other nations.”

-

It has been the declared policy of the Government of India to

utilise private efforts to the full extent in the extension of education in’

general and of Secondary education in particular. In fact the Govern-
ment has been entirely apathetic to the interests of the people in the
matter of education and has done very little of its own accord. In spite
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of the abject poverty of the middle classes and the adverse conditions
present, they have “always educated their children”. The British policy
in India in regard to secondary education has been trenchantly characteri-
sed as “uncharitable in the extreme and unsuited to the moral code of
any civilized government.” Taking into account the poverty of India,
the proportionately high expenditure on education from private sources,
amounting to more than two-thirds of the totsl, is certainly creditable
for India, If Great Britain had followed the same policy as the United
States did and has been doing in the Philippines, no one would have
ventured to class India as a “barbarous and uncivilized nation”, an epi-
thet for which Sri William Archer is responsible. Increasing and a more
carefully planned and benign participation on the part of the Govern-
ment is necessary for a rapid, well developed and co-ordinated progress
of secondary education in India.

A problem evoking considerable interest today is the introduction
of vocational and technological courses in the Indian Universities. There
has been a persistent demand from many quarters in recent years that
our universities should institute faculties of technology with a view to
developing the immense natural resources of the country and assisting
the growth of her industries. While it may be readily conceded at the
present day that technological studies should find a place in our uni-
versities, we have to be careful to see that in our new-born enthusiasm
for these studies we do not forget certain prominent considerations viz.
that the training in technology should not be inferior to that in other
branches of univeesity education; the student should have a wide founda-
tion of general, scientific and professional knowledge as a basis for the
more advanced study of his subject and technical ability to use that
knowledge; in view of the great cost of equipment necessary for techno-

logical instruction, the universities should observe a due proportion and

economy concentrating on such studies as are particularly suited to local
or other conditions and limiting the number of students for training;
there ought to be amiable co-operation between the technological de-

partments of the universities and the prominent industrial concerns and

the local and central Governmeuts, and lastly the university technologi-
cal classes should have as feeders a net-work of technical and trade
schools, to afford proper training for the large number of workers in the
factories. It was only after an elaborate enquiry in the course of which
the evidence of many educatiouists, industrialists was taken, that the
Calcutta University Commission recommended that as in the West, the
universities in India should include applied science and technology in
their course and recognize their systematic and practical study by the
grant of diplomas and degrees. ““The training of men for responsible

’
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positions in scientific industry is a service which the universities along
with other institutions may with advantage render to the community.
Moreover, the inclusion of practical scientific studies in the curriculum
of the institutions which are recognised as giving the highest forms of
of training for various careers has a beneficial effect upon the educational
outlook of the whole people.” Tt is very important to remember that
the foundation for such training should be well and truly laid, and the
Commission insisted that there should be a great improvement in the
high schools and intermediate colleges in respect of teaching and equip-
ment and the provision of general instruction in scientific training in all
intermediate colleges before such far-reaching developments took place.
The (?o'mmission insisted that for the best results to be secured, men
combum.)g scientific knowledge with practical experience and with a gift
of teaching should be secured, and these men are not always easy to
find. The Commission further stated. ‘“The University will require in its
technological departments mechanical equipment sufficient to give the
students a good idea of processes of manufacture; and the heads of the
technological departments must stand in such friendly relations to busi-
ness firms as will enable them to secure for the students opportunities
of experience in works. These relations with business firms can only
be built up slowly as confidence is secured. We are, therefore, of
opinion that it will be well for the universitv to develop its new depart-
ments of applied science and technology with deliberation and
caution, and to exercise such care in the admission of students
te these departments, and in the appraisement of their practical
aptitude, as will guard against an overproduction of young gradu-
ates in these subjects and will prevent such an outstripping of
the demand for them (cr failure to send out men who will satisfy
their employers) as would lead to disappointment, and to reaction
against university methods of technological training.” The Sadler
Commissian urged the desirability, already mentioned, of there being
division of labour between the different universities with regard to
technological training and research. The question is one deserving deep
and calm deliberation, before any hasty decision is given effect to. Dr.
Urghuart has struck a note of warning when he observed, “Your change
over to technical education would be an excellent panacea if it were a
case of posts waiting until men are trained to fill them. Those turned
out of technical training schools find the greatest difficulty in securing
employment. There are many trained to the utmost pitch and efficien-
cy in the West who can find nothing to do on their return to this
country.”’ (To be Continued.)

Co-education

—————
By MR. DHIRENDRA NATH SINHA, M. A.

One important problem that is, at present, agitating the minds of
the educated public, is how best to impart suitable education to boys
and girls of school-going age. Will there be separate arrangements for
the teaching of both or will they receive education within the same walls
and under the same roof ?

Some argue that it is unnecessary to waste money on separate
arrangements, If provision be made for educating boys and girls sepa-
rately, buildings, teachers managements etc., must be uselessly duplica-
ted. There will be additional cost and trouble no doubt but no addi-
tional gain. On the other hand, if boys and girls are taught together,
a spirit of comradeship will eventually spring up and this will enable
them to work in closer co-operation when they will take up their right-
ful places as grown-up men and women. There are many (.:ommon
spheres of activities in life; if the two sexes shut themselves up in water
tight compartments and go on working, each in utter ignoranc_:e ?f what-
the other is doing, there will be needless over-lapping, and friction and
conflict in many cases. Why should society suffer botheration, especi.
ally when the difficulty is easily obviated by helping the growth of
mutual trust and fellowship early in the lives of men and women? Such
growth can be best provided for in the system of co-education i. e. .to
say, in the system which makes no distinction between sexes while
arranging for the education of boys and girls.

Critics are not wanting who allege that co-education is fruitful of
many mischiefs. Boys and girls while placed side by side will pre-
maturely become sex-conscious. This will make the young learn_ers
prone to sensuality and will also create a perverted sense of morahf_\'.
The result will be many cases of sex-aberrations and consequent social
unrest.

Moreover, the capacities of boys and girls are different; they re-
quire different treatment, If the same rate of progress be la.id down
for both and if the syllabuses and curricula be settled accordingly, the
consequence will be nothing short of a disaster. In some c'ases boys
will move forward swiftly dragging the girls tied to their char1ot-whee.fls;
in other cases, girls will act as checks on boys’ progress, thus causing
unnecessary delay and disappointment. In the first instance_, there \.v1ll
be unseemly acceleration and in the second instance, there will be tire-

some retrogression.
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I:*‘mally, the requirements of the two sexes are not the same.
Boys .w111 hardly be benefited by a training in needle-work and cookery
an.d girls will derive no appreciable advantage from all those arts and
sciences that particularly require manly strength. Hence co-education
1S not.at all worth the money spent upon it and the energy bestowed
upon it. It is productive of no good but on the other hand: it creates
f%nfiless troubles and perplexities. Though it seems to be a short-cut,
1t 1s not really so. It will lead to an intricate labvrinth and far from

offering an easy solution to a vexed problem, it will make it still more
complex.

cation. L?lt‘hisctlg;et: caonnatl:jte etslzeb%rguments e agai“.St ?0_'3‘1‘1‘

ablished between boys and girls in their
class-.rooms, play-fields etc., is viewed with dread by many. So far as
we'thl.nk, there is no reasonable ground for any such z{pprehension.
It is dxsFance that lends enchantment to view. A girl is an object of
temptation,—she exercises fascination only because she is sedulously
kept out cf the way of a boy. Take her off from the position of seclusio;l
.and loofness and bring her into close touch with a boy of her age, she
s no longer a rare commodity to the boy but on uthe contrary, 1is
something quite commonplace not at all worth special,—not to ,;pe:tk
f)f amorous,—attention. Once bring her down from the upland of the
Inaccessible and she ceases to be a winsome temptress that she is gene-
rally believed to be. We do not say that not a single boy will be guilt;v of
a moral slip in the presence of the girl-students, The fa“ilings of human
nature are very stern facts: they cannot be altogether ignored. The pro-
per remedy for them is the maintenance of strict discipline in and out of
the class-room.  Any indecent suggestion made bv words or signs,—
any awkward situation created by the wilful mis—behaviour of boyvs
and girls, must be taken serious notice of quite promptly and the det(;r-
rant punishment meted out to the offenders. will serve as a warning to
others.

The argument relating to the different rates of progress should
not be levelled againsi co-education only. If it is worth any serious
consideration, it may as well be put forward against any system  that
provides for the joint-education of boys alone, having diﬁ‘m:cnt degrees
of aptitudes. As it is practically impossible and unusually expezsive
to form groups of bovs in consideration of their varying abilities and
make a separate arrangement {or the education of each group, this argu-
mo]nt cannot, with any justification, be brought against co-education
oniv,
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Some again make a fetish of requirements and assail co-education
even on this ground. Their attitude is certainly unreasonable. Special-
arrangements have got to be made with an eye to special requirements
not only for boys and girls but also for boys alone having different tastes
and outlooks. A boy with a decided leaning to literature will be a
miserable failure, if particularly trained in science; one having a special
liking for medicine, will never be able to give a guod account of oneself
if compelled to go in for a degree in theology. So girls as a class may
be given special training in domestic science, cookery, needle work etc.
in view of their special necessities. This is no argument against their
heing taught along with boys in all subjects of common interest. If
the two sexes could have kept aloof from each other in life, their edu-
cation too would have been profitably separate. As this is not so, it
will be a serious hiunder not to allow boys and girls an opportunity
for deilv contact.  If any such opportunity be offered, it will help the
free exchange of ideas, the growth of a sense of inter-dependence and
the development of a sympathetic attitude, each sex trying to appreciate
the difficulties of the other with a view to removing them by hearty co--
operation. It is a mistake to think that the close association will stimu-
late the sex—instinct and will make boys and girls more erotic than
they otherwise would have been. On the other hand, the unrestrained
access of boys and girls to societies of each other, will go a great length
in overcoming shyness and nervousness which are great stumbling blocks
in the wayv of the success in life, To gpeak the truth, the sex~obsessed
are generally those who, in their secluded spheres, do not come in
contact with the members of the opposite sex. Judged from all points
of view, co-edncation is well suited to boys and girls of every civilized
country. .
If any university has prevented co-education in the period of
adolescence out of fear from sex-troubles it must have taken a very re-
trograde step- No period is so helpful to the growth of mutual under-
standing and good-will as the much-maligned period of adolescence.
At this time, heart remuins tender and is susceptible to various influen-
ces. Best advantage should be taken of this situation so as to turn
malleable boys and girls,—the young hopefuls of a country,—into so many
selfless and worthy citisens. If, in this period, boys and girls are al-
lowed complete freedom in social and intellectual communication, one
sex will certainly be tolerant of the other, and will ungrudgingly concede
to the other, its legitimate rights and privileges, and the barrier between sex
and sex that has unnecessarily divided human life into two exclusive

croups, will certainly crumble down, never to raise its ugly head
L+l ~e

again.



Mental Testing & Statistics in Education

————

By MRrR. B. B. SAMANT, B.A. (HONS.), B.T.

A List Or BINET's TESTS

Below is given a list* of names of the items as arranged in Binet’s
1911 revision:—

Age 3. (1) Points to nose, eyes and mouth (2) Repeats two digits
(3) Enumerates objects in a picture (4) Gives family name (5) Repeats
a sentence of six syllables.

Age 4+ (1) Gives his sex (2) Names key, knife and a penny (3) Re-
peats three digits (4) Compares two lines.

Age 5. (1) Compares two weights (2) Coples a square (3) Repeats
a sentence of ten syllables (4) Counts four pennies (53) Unites the hal-
ves of a divided rectangle. )

Age 6. 1—(1) Distinguishes between morning and afternoon (2)
Defines familiar words in terms of use (3) Copies a diamond (4) Counts
thirteen pennies. (5) Distinguishes pictures of ugly and pretty faces.

Age 7. (1) Shows right hand and left ear. (2) Describes a picture.
(3) Executes three commissions simultaneously. (4) Counts the value
of six sous, three of which are double. (5) Names four cardinal colours.

Age 8:—(1) Compares two objects from memory (2) Counts from
20 to 0 (3) Notes omissions from pictures (4) Gives day and date (5) Re-
peats five digits.

Age 9:—(1) Gives change from 20 sous (2) Defines familiar wcrds
in terms superior to use (3) Recognises all the pieces of money (4) Names
the months of the year in order (5) Answers easy ‘comprehension ques-
tions’.

Age 10 :—(1) Arranges five blocks in order of weight (2) Copies
drawing from memory (3) Criticizes absurd statements. (4) Answers
difficult ‘comprehension questions’ (5) Uses three given words in not
more than two sentences.

Age 12 :—(1) Resists suggestion (2) Composes one sentence con-
taining three given words (3) Names sixty words in three minutes

* From: The Measurement of lntelligence by Lewis M. Tarman pp. 37.
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(4) Defines certain abstract words (5) Discovers the sense of a disar-
ranged sentence.

Age 15 :—(1) Repeats seven digits (2) Finds three rhymes for a
given word (3) Repeats a sentence of 26 syllables (4) Interprets pictures
(5) Interprets given facts.

Adult:— (1) Solves the paper cutting tests (2) Rearranges a triangle
in imagination (3 Gives differences between pairs of abstract terms

(4) Gives three differences between a president and a king (3) Gives the
main thought of a selection which he has heard or read.

This list gives but little idea of the nature, meaning and method
of conducting the actual tests. A copy given below of the part of the
translation of Binet's tests made by Mr. Cyril Burt in consultation with
Dr. Simon, will give some idea about the method of conducting the

test:*
“Repeating numbers.

Instructions— I am going to say some numbers, will you listen and
say them after me?

(for use only after failure in first set)

5 8 9

37 64 72 (age 3)
714 286 539 (age 4)
3681 5749 8526 (age 5)
52947 63832 97318 (age 6)
256634 573916 495827 (age 9)
0647518 4829553 59281336 (age 11)

‘Note:— Rate should be two per second; utterence should be
without rhythm, emphasis or inflection. Do not tell the child if he is
wrong. Do not repeat the series. Merely give him another chance with
another series. Failure owing to interruption does not count. While utter-
ing the numbers or syllables, hold up the hand or finger to prevent the
child starting to repeat before entire phrase or list has been completeq.
Drop the hand, as a signal to the child that you have finished and he is
to repeat.

“Fuvaluation:—One correct repetition out of three trials counts
as success. Note, therefore, the largest number the child can repeat.
The age at which series of different lengths can be repeated is given in the
last column above. The repetition of figures in their natural order, e g
0645678, should be noted as an instance of automatism” :

* From I\Ié—;ta,l Tests by P. B. Ballard.
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SoME Special. CHARACTERISTICS OF THE
BINET-SIMON SCALE

(1) He used the age-standards for the first time. This is one of
the most important discoveries in the history of psychology.

(2) He designed the test to examine higher and more complex men-
tal processes. He did not try to measure sensory discrimination, mere
retentiveness of memory, rapidity of tapping, power of distinguishing
colours etc. but he wanted to measure power of comprchension, abs-
traction, ability to direct thought in the nature of associative processes,
amount of information possessed, spontuneity of attention &c.

(3) He measured general intelligence. He abandoned the faculty
psychology. He thought that measuring each faculty scparately was
impossible as the different and so called simple mental processes were
interwoven and intertwined anywhere and everywhere.

Soume L.nMitaTions Or DrRawBACKS OF BINET's TrSTS

(1) It does not measure emotion or volitional functions. (2) It does
not bring to light idiosyncrasies of special talents. (3) Tt is an individual
test.  (4) It takes a lot of time. (3) It does not serve as a complete
pedagogical guide. (6) It cannot be uscd for finding exceptional abilities
in a particular branch. (7) It is not meant for the detection of brilliant
children. (8) The choice of tests is sometimes not satisfactorv. (9)
Directions given are at places, indefinite. (10) It is not so reliable at
the extreme ends.

How Tur ScaLe Was PREPARED

Binet took a particular test. Then be applied it to a large num-
ber of children of different ages. Then he tabulated the results accor-
ding to ages. Then he found out the lowest age at which about 70%
of children of that age pass in that test. Then that test was taken
to be fit for that particular age. DBinet accepted knowledge as one
of the marks of intelligence. His argument was that a child of a parti-
cular age, that was unable to answer a particular question on a parti-
cular topic, was so backward that he must be labelled as stupid.

How T Scare Is Uskn

Binet leaves it to the discretion of the examiner as to the exact
point on the scale where he should begin, Generally they start with
the tests for the age just below the actual age of the child. If the child
fails in any of those tests, they go backwards till the child passes in
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all the tests assigned for that age, then the child is examined in the tests
for his own age and above till the child passes in at least four or five
consecutive tests. Terman’s plan is to start at the age giving one
failure to the age, giving pass only in one test of the group. To the age
at which all the tests are passed, are added months proportional to the
tests passed in different groups. Example: If the child passes all the
tests for age 7, and 3 out of six for age 8, and 1 out of 6 for age 9,
then we take 7 years and toit add 6 months for tests for age 8, 2 months
for tests for age 9 and so we get the child’s mental age to be 7 years
8 monchs.

MENTAL AGE AND INTELLIGENCE QUOTIENT.

In Binet’s scheme of examination, we comparce the performance
of the examinee with what a child of normal or average intelligence can
possibly do. Thus the tests for different ages are supposed to be the
performances of normal children of that age. If a child whose chrono-
logical age is & years, does what is expected of a normal child of 8 years,
then he scores 8 years mental age; and he is said to be normal; if he does
what is expected of a normal child of 12 years, then his mental age is
said to be 12 years: he is bright; while if his mental age comes out to
be 5 years i. e. he does what is expected of a child of 5 years and
nothing more, then he must be classed as mentally defective. So by a
given mental age we mean ‘that general mental ability which is posses-
sed by the average child of the corresponding chronological age.’
Schools generally promote by age rather than by ability i.e. the class
location of children is made to fit the chronological age. So all those
that have nearly the same chronological age are grouped together but
one fact of fundamental importance is forgotten here, namely, if we
take a random selection of children 9 vears old, we include in them
children whose mental age ranges from 4 years to 12 years. This means
that if all these children are studying in the same class, as they gener-
ally do, then the dull children are promoted beyond their mental capaci-
tv, while on the other hand, the bright children are kept back though
their mental ability is quite fit for the work of two or three standards
ahead. So the mental age ought to be used for the proper classification
of children. Children whose mental level is the same can work and
learn together much better than childien with different mental levels.
The danger of over pressure on dullards and under pressure on superior
children is easily avoided, if they are grouped according to their mental

age.
Mental age tells us the mental level or the standard for which

the child is fit, but by itself it gives us no clue whatsoever about the
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intelligence of the child. For example, simply to state that the mental
age of a child X is 9 yrs. and that of a child Y is 8 yrs. does not tell
us anything about the brightness of the two children but if we know at

the same time that the chronological age of X is 14 yrs. and that of Y -

1s 6 yrs., then we would know that X is defective, while Y is superior,

Let us take a child whose age is 10 yrs. Now if his mental age comes’

to be 10 yrs., he is only average. If the mental age 11 yrs., he is bright
or to state mathematically he is 1} times brighter than the average
child of 10 yrs. If the mental age be 14 yrs., he is very bright or mathe-
matically his brightness can be denoted by 1%, It was William Stern,’
a German psychologist, who first gave the idea of this quotient of

mental age and chronological age as an indication of the degree of
brightness. So

MENTAL AGE
INTELLIGENCE = e e el

’ CE QUOTIENT OR L. Q. CHRONOLOGICAL AGE

It is generally multiplied by 100 and is expressed in whole numbers
{fractions are neglected). Expressed in words 1. Q. would mean the
relation between the mental development and what we can expect of the
child at that age.

It is found out by Terman and others that I. Q. remains practi-
cally constant for the same child from the age 3 or 4 to the age 14 or
15. I. Q. is the measurement (or index) of brightness. There are, how-
ever, fluctaations due to (1) Irregularity in mental development (2)
Health and (3) Defect in the scale.

The following table constructed from Terman’s examination of
the I. Q.’s of 905 unselected children, 5 to 14 years of age, is very ins-
tructive. It shows that most of the children are of average intelligence
and there are almost as many very dull children, as exceptionally bright,
though their number is very small.

I.Q. 56-65 66-75 76-85 86-95 96-105 106-115 116-125 126-135 136-145
Percentage 033 23 86 201 339 231 90 23 0°555
No of pupils 3 21 77 182 305 211 80 21 5

Different I. Q’s are described as helow: —

1. L Q. 140 or above-—near genius—found about 1 in 1000
2. 1.Q. 120 to 140—very superior | found about 4 in 100.
2

3. L.Q. 110 to 120—Superior—found about 15 in 100.
4. 1.Q.90to 110-—Average or normal—found about 60 in 100.

* William Stern, The Psychologieal Metho

ds of Tes;i;:g Intelligence, pp. 80.
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5. 1. Q.80 to 90—Dull normals—found about 15 in 100.
6. I. Q.70 to 80—DBorder line; I. Q. 50 to 70-Moron;
I. Q.25 to 50-Imbecile: I. Q. 0 to 25—Idiot.

One having the I. Q, below 75 is classed as feebleminded and is
defined as ‘one who is incapable, because of mental defect existing from
birth or from an early age, (a) of competing on equal terms with his
normal fellows; (b) of managing himself or his affairs with ordinary
prudence.’ (Definition by the English Royal Commissicn on Mental
Deficiency ).

So it will be seen that just as mental age can be used as the
basis for promotion or grading of the school classes with children of
homogeneous ability, so I. Q. can be used as the basis for the prediction
of the child’s later mental development. It is said that there is nothing
in one’s equipment, with the exception of character, which rivals the
I. Q. in importance. It would be, of course, a misconception that each
mental age is a separate and qualitatively a distinct level of attainment.
In the same way each I. . is not a distinct index of brightness, con-
trasting markedly with the one a little lower or a little above.

I. O. AND SEX DIFFERENCES.

The problem whether women are less intelligent than men is of
great importance. Ordinarly men are supposed to be superior. This
may be due to the fact that only men were doing psychological research.
Now it is found out that as far as the results of these tests can be re-
lied upon, women and gitls are in no way inferior in intelligence to men
and boys. The causes for the absence of many women in intellectual
fields may be the following: (1) they get neither opportunities nor any
stimulus, (2) marriage and bearing and rearing children takes up a large
amount of their energy, (3) training and atmosphere is unfavourable to
them.

(To be continued.)
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By MRr. P. R. GOPALAKRISHNA AYYAR, B. A.

If the end of life is happiness, it means the satistaction of wants,
complete satisfaction of wants in their entirety. But social life, orga-
nised or not, is not conducive to extreme and exclusive satisfactions.
Besides, man does not live now on the old plan of plain living even
when he does not rise to high thinking. He has his wants so enlarged
by evolving ever progressive and Protean desires, that the vicissitudes
of his fortune have become immeasurable. If we were to describe &
graph to show the man, in India 1000 years ago and him to day, it will
be something like a telegraph line connecting the sea-cable to the cloud-
capt and snow-clad towers of the Himalayas. This aspect of the
matter has caught the attention of noble souls at all times and they
have not been sparing in their admonition. From the prophetic utter-
ances of Indian seers in the hoary past to the signal fasts of Gandhi,
from the burning jeremiades and blasting anathemas, to the satires of
shaw and diatribes of Dean Inge, in the West, there is no difference in
substance—they bear the same burden, they all lament the folly of the
age in which they were pronounced. The greatest folly in our day is
in the abnormal development of our wants, wants which have driven
man away from his native homes and native simplicity as well. Having

d;fveloped them, he is now at pains to devise ways and means to attain
them,

Let us consiler a concrete example. Take the Brahmin. He
began gloriously in an ideal clerical atmosphere, leading a pure lie,
with simple tastes and sane outlook on existence, and he did not find it
hard to live mn spite of constant wars. To day he is the typical clerk
in the services, turning eminently into the Bureaucrat, not
ihe Bishop; his simplicity has given place to sybaritical pursuits; his
learning has lost its profundity and philosopby while gaining in brilliancy
of adaptation; his village home and its homas have bheen deserted for
the urban villas and the electric ovens. T will stop there and moralise.
Has he found more happiness?  Has he at least satisfied his growing
wants?.

Take labour—rice hulling.  Every home in the ancient village
hulled its own rice for food. The process added excrcise to a necessary
occupation, filled with employment the idle hours and cost no more
expense to the family. Now what happens? There is the ubiquitous
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mill monopolising it-the exercise is gone, the home occupation is gone,
1 anna at least has been taken away from each family for the day, be.
sides filling the atmosphere with mill.smoke and the ditch-stench. The
idle hours are lengthened, and Cinemas have invaded them—to tax the
family another anna or two at the least. Machinery has its uses but it
is not madness which made a Ruskin or a Gandhi inveigh against indus-
trialism. Machinery should not kill man-power. Directly it ceases to
be an auxiliary and begins to aggrandise, it should be abandoned.

Human want is no longer what it was when the Poet said:
Mau’s wants are little Lere below,

Nor wants he that little long.

It has so grown beyond recognition that we must soon find a
new word for it. It is ‘becoming’ vet. Bank reserves and insurance
companies have not brought him the blessing he has sought and his
problems have become more complex. Gandhi has taken to solve them
by ordering a retreat or a return to the villages. Sir K. V. Reddj, in his
luminous convocation address the other day, turned his telescope to the
same “deserfed village”, only a little further away, to the uncultivated
arable lands. (One may remember here the wish of Napoleon-that he
would like to convert all the gardens of Europe into smiling pastures).
These are men who have given their best attention and their lives to
study the economic conditions to day in this country. But to my
mind the suggestion to go back to the village and agriculture, much as
I wish it were done, looks like asking a bird which, fledged and full-
grown, has gone out of its nest, to go back to it. It won't go, thatis
all; save to lay the eggs and return to the crowded habitations of man.
Rural reconstruction is 2 beautiful ideal such as the slogan of ‘back to
nature’ or ‘live according to nature’ was in the eyes of men like Rous.-
seau and his generation. but it will not, I fear, satisfy the hunger of the
hour. A more readv hearing would now be given to a call to a cloud-
cuckoo town, to a call to reconstruct the aerial cities of Babylonian
monarchs; not only to have aeroplanes to fly to and fro, but aerial
places to live in and float on for ever! Expansion of Agriculture, will
only pat off the evil day of reckoning. The ploughs which fitted Cincin-
natus of old, will not become the modern Bachelor of Arts and Sciences.
Besides, a decade hence more population, less land, and less water to
irrigate will confront us no less distressingly than to day. War which
was a disguised blessing in controlling population, is being tried justly
at the International Bar and I hope will be banned. But we will have
to devise other means of birth control. Unfortunately the mechanical

means of control are themselves ill-timed now. For we have to meet
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anof.her unexpected foe in the field-in the Strangard methods of rejuve-
nation. The new Doctor won’t allow even the age of man to act like
a cor?trolling agency in keeping down population. That is a misfor-
tune indeed. Death and decay are primordial factors which were restor-

ing constaptly th.e balance against birth. These in the name of humanity
we are trying to interdict.

- How can we then shit?ld ourselves perpetually against the ever-
ncreasing obstacles to Happiness?. On the material plane, one substi-
tute is as bad as another; one difficulty gives place to an’other The
need therefore subsists for a proper, a better solution. .

h ".I‘here 1s one only solution for all this evil and it is a call from
tve spiritual pl'cl.ne. It requires the simplification of wants. Simplify

ants,.splrltuahse life and the control on it, then the portal of happi-
ness wf“ be near at hand. Instead of reconstructing a dead world
galv.'fmlse the living one on its path to peace and perfection. Instead o;
seeking mechanism to restrain population, apply the moral and mental
b'rakes, best self-imposed, upon the desire. Ins.tead of seeking rejuvena-
tion through monkey glands, observe ‘Bramhacharya’ which did not m
culcate total abstention, but resistance to abuse; and conserve the energy
upon continence. Instead of prolonging the search after the mone):-
means to satisfy the wants, learn to desist when, and lay down the arms
'the plough share or the pen, and leave the field for the youngex; to fali
in behind and fare-well. After 25 years of active work or 55 years of
age, do nothing but Honorary service. Let the younger earn r‘he} '1) and
allowances. Don’t you long for a living wage at 3000 or 4000 fmotnth

when you are three score and ten. Let the yourger fall into line, live
and work,

_ It was with a view to inculcate this great lesson of alleviating
distress by simplifying wants, the great seers of India organised the four
/}shramas, calminating in Sanyasya and Serenity, and stabilised the
foundations of society. But we have considered ourselves wiser than
our forefathers, and have now floundered in the vast and raging sea of
discontent, mental and material, social and economical. ‘

The one great need of the hour is thus for the leaders and think-
ers, to call for a halt in the race for modernity, in the precipitate rush
for miaddened existence and turn back, in towns or torn awav from it
in Thotapalli hills,* to healthy, simple and chaste living, J

In short, simplify life on the basis of the fonrfold Ashramas,
re-nationalisz it; then, we need not pulverise the peaky mountains to pave

* An Ashram exists here, called Shanti Ashram.
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our roads with (over which one cannot walk bare-footed without being
hurt); we need not bank up our rivers to build that power which in the
future is going to be the deadliest foe of man in war or peace: we need
not be crazy for gold to coin or conquer our commercial wants; we
need none of them which have brought us frequently to the tenter-hooks
in modern civilisation—marvellous no doubt, in its march to the mighty

ruin that awaits it.

Simplify life—economise the flesh wants, energise the spiritual
forces and enter that land of bliss where no wants are felt, not nirvana
and ennui, not death-but the Great End of Living in the Light, where
the soul perceives itself supreme and Sovereign of Eternity.

The true economics of the situation is then of the spirit. not of
matter, and the solution of the several problems that vex us rests not
with Political economy (so called) but with the spiritual economy-the
science which tells us that the maximum of happiness is attained by the
minimum of wants—that the spiritual Swaraj is attainable only by strict
conservation of the faculties which now run riot in transforming ex-
ternals into a tremendous power of destruction, and by saving them
from such dissipation, and by concentrating them on looking deeper
and beyond the ordinary insight into things, make them not fit to be
frittered away, but fit to care for, create and construct; make them in

fine dynamic for good and Divine.

Women’s Education And National
Progress.

—t——
By Mi. S. ViswaNaTHA IVER, B.A,, BT,

INTRODUCTION.

This question has now entered the region of practical politics
and has passed the bounds of academic discussion. There was a time
when this problem met with a hostile reception among the public. But
now conditions have changed, resulting in a change of angle from one
of antipathy to sympathy and support. It has been now recognised that
women’s education is a “Sine quo non” of social and national progress.
Its significance has been heralded by the march of events in the West,
where illiteracy has come to be viewed as an object of curiosity. It
must be admitted, that there are very few now in India, who will deny
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that the’education of women is an urgent problem bound up intimately

\Ylth her natic?nal reger.leration, requiring careful regulation and direc-
1100 to make it conducive to the national well-being.

N

. 'In general it is to be conceded that there is a welcome unanimity
of opinion among the Indian educationists, that in women’s education
we are one of the backward nations of the world. The figure of literacy
among women is distressingly low as 2'9 per cent, when compared with
15"5 per cent for men, a small figure in itself. This fact makes us
.emmently unfit to be called a literate nation. Even the reactionaries are
in favour of an increase. in the quantity of education given to girIS; by
means of an increase-in the number of schools and that too by the force
of compuls.xon. But the rub comes when _the kind of education that
should be imparted in our schools and colleges for girls is in question.

bavin Some of the ardent advocates of women’s education insist upon
g n')ore schools, mare scholars, better equipment, more efficient
Supervision and even co-education in the early stages. As a measure of
cconomy, co-education is even advocated in the advanced stages as
Wel-l- But the majority of our educationists think that the lines on
which the courses are devised af present are thoroughly unsuited and
if;:’h:zft();n;gvhlch.attempts at an incre.ase in the number of scholars,
Then ange'm the_ course of studies would be worse than useless.
7 are some w ho think that the present system of education impart-
ed to our girls is godless, irreverent, against our traditions and contrary
;o our Dharma. They are influenced by alien, western modern ideals.
férci?;n(;t but produce an “aggressive feminism” leading to spiritual ruin
YOnen, not to speak of the economic ruin for men. But it is to be
ﬂdmltt?d that those who advocate a change in the curriculum of girls’
education are not educated reactionaries of this type. Again there are
others who think of the women’s rightful place at the home and plan
t‘he curriculum accordingly. They see little good in teaching girls equa-
tm'nal problems or of an English King’s domestic infelicities. They
think that music and fine arts, cooking and washing, and Croonin;'
lullabies would produce more good. Her task would bbe to make thi
home happy for the husband and to fulfil her apportioned task bf rear-
Ing a new generation far better than the present. ‘

Western Culture in the East.

. A perusal of the planning of the education in such countrics as
China and Turkey will bring home to us the fact that these countries
are not limited in their vision by what the different sexes are, but what
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they would need as citizens of a modern state. Again, they Jhave not
hesitated to adopt the so-called western ideal of education and organi-
gation. Itis to be realised that education should be suited to the
social surroundings and that any given society cannot be static but
only dynamic. It would be quite impossible to have a modern system
of education entirely based upon ancient ideals. It would be interest-
ing to observe that many of the Asiatic countries like China and Japan
have distinctly forged ahead by borrowing freely from the western con-
tries. Yet in Japan it cannot be said that it is a wholesale copy of the
west. A policy of eclecticism has beerr adopted. In India, the case is
otherwise. It is a difficult problem. COwing to the political dominance
by the western nation, we have reacted unfavourably to the import of
the western culture and also to the ideals, however eminent they may
be suitable to our progress. It is this prejudice that has to be rooted
out, It is this fact alcne that makes our educationists thorough reaction-
aries. It is a wrong attitude and so long as we coddle this theory with
references to the ancient texts and glorious pasts, we are bound to be
where we are.

We hear much about our ancient ideals of womanhood—of
women who have sacrificed everything for home and husband. Ancient
India was not full of deep-seated ignorance. There lived many women
in ancient India whose stirring examples ‘“‘could fit a moral and adorn
a tale”. But certain pernicious customs had deprived them of the rights
which they once enjoyed. The result is their emancipation has become a -
necessity. But we are tempted to ask the question whose ideals they
were. One is obliged to ask if those ideals were freely chosen by women
in an unfettered environment or if they were imposed upon the society
by the omnipotent men themselves. Psychologists hold that social .
ideals are to a great extent nothing more than social conveniences.
It is not to be understood that such ideals were consciously and
selfishly imposed on others, But it could not be forgotten that they
are the unconscious rationalisation and idealisation of felt needs. -
The fact that they are unconscious canmot in the least diminish their
invalidity.

.

Educat®g for the home.

ven if it is to be granted that education should be an orna-
mental one in the case of women and they should be educated for the
home, it is to be admitted that all the cooking and washing, singing and
painting, would do nothing but little good. It would make the home
comfortable for the husband, if he happens to be a member of the un.

-
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employed or a person of limited means, The argument for this kind of
education is nothing but the up-bringing of the children. But it is in-

variably forgotten that this itself would demand a much higher standard’

of general educational qualification such as, a knowledge of physiology
and psychology, hygiene and general science. No mother can become
the up-bringer of her children properly if she knows nothing of vitamins
and conditioned reflexes and a host of other similar facts. If an ordi-
nary lay-man is to ignore these facts it may be pardoned. But persons
who are educationists and who have been ground slow and fine by the
huge mills of the Educational Departments, should certainly know
better.

Of course, it is equally important for fathers and husbands to
know there essential facts, as for mothers and wives. One can assert
that even now there are many husbands who are employed better
in homes, if only they would take into consideration the releasing of
their wives and mothers for public and professional work.

It is undeniable, that these two sexes are biologically different.
But these differences are in no way responsible for the general attitude
towards the position of women in the home and in society. The current
ideas and attitudes of men about the sphere of women in society are due
rather to the product of the particular economic and social arrange-
ments that have stopped to exist after the Industrial Revolution. Again
psychology has not established the fact that the intellectual needs and
“the capacities of women are different. Modern researches have simply
questioned the truth of these current ideas regarding the differences
between the two sexes. Besides, such ideas have no more currency to-
day, than Plato’s division of men themselves into three psycholugical
types.

If we consider the question of the education of women, from the
view point of preparation for the home and family, the educationists
fail to realise the fact that these are not static concepts but dynamic.

- It never occurs to them that institutions should change and ought to
change. So also attitudes and ideas ought to change with them. Our
country is now coming into contact with the mighty world forces
and it is impossible for us to turn this mighty Atlantic with our little
broomsticks. Hence our education of women from the basis of differen-
tial carriculum would have to take into account many factors, undreamt
ofin the philosophy of our Mentors of the past and also of the present.
The curricula ought to be so framed as would adjust girls to the ever
increasing changes and still more important should teach them how to
adjust themselves to the changing environment,
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The ideal.

To put it in a deeper sense, education is something more than
the adjustments and the teaching of adjustment to a changing society.
No educational system could be pronounced adequate, if it does not
take into consideration a criticism of the social dynamics, with things
as they exist and as they are being shaped. The aim of the educational
system should be the creation of the free intelligence which would go
to make up the reconstruction of the society and its ideals. This is
true not only of girls but also of boys.

If the educational system is based upon the above ideal, it would
give the girl perfect freedom to choose that kind of life which she wants.
If it is the home-making business she would be provided with ample
facilities for securing that end. If on the other hand she desires to
choose an independent career, it would encourage her to choose it, at
the same time leaving home-making business to others. But it is to be
distinctly understood that there is no antagonism between the two.
Examples are not wanting to show that every day an increasing number
of educated and professional women are not only building the homes
but also contributing their shares to the march of social events. This
is true not only in India but also in other countries. The girl, given
this freedom, will have the satisfaction of having freely chosen her voca-
tion,

But it is deplorable to peruse the present conditions and tenden-
cies. Present day things reveal that many millions of our women are
groaning under misery. To add to this, legal systems, social customs
and other disabilities are heaping terrible onslaughts of injustice upon
them. Girls are simply taught to be wise and as wives they are not
the equals of their husbands. If by chance they beome widows they
are obliged to fall back upon the grudging charity of their husbands’

relations.

Women in the West.

The recent census in England that took place in 1931 reveals
curious facts about women. It is said that they are the “Jills-of-all-
trades”. Among other curious occupations of women are those of gun-
smiths, plumbing, bookmaking, saddling and - harness making. There
appears to be no profession or occupation left untouched by women.
Even engine drivers, stokers and firemen are included, while shunters,
‘pointsmen’ and ‘level-crossing men’ were also counted. Flying clubs
are forecasting a hundred per cent increase in women pilots. Women
Magistrates are not scarce now-a-days.
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Concluston.

But we in India cannot slavishly copy the west. But it should
be the duty of every woman to keep herself in touch with what is
happening in the world. India can make her best contribution, not by
being conservative but by showing to the world her example of piety
and devotion, her power of sacrifice, her wide sympathy and compassion.
These are the gifts that India could give to the world and in this women
have to have their share and part. The women of India at the present
day need less education and more of culture, It is to be condemned
that the feeling entertained among modern girls is that the teaching of
the past was useless. What we need in India is the true art of living
and culture. Real culture means that which makes life simple and rich.
It would make women wise, sympathetic and tolerant. 1f all the women
thought that they could learn all from books and not from life, they
would remain ignorant and uncultured. Their struggle should be against
their own apathy, laziness and ignorance. They could regain their
ancient position only by united efforts for the common good. If they
found opposition in family life, it was rather their fault, because they
had helped to make these circles conservative and backward. True pro-
gress can come to our country only if women lived up to a standard.
Where each person had an equal right to work, where the Ruler and
the ruled were in sympathy and co-operation with each other, where
every class was of equal value to every other class of people, where
every one had equal rights and responsibilities, there was freedom. It
is imperative that women on their part should take pride in all that
they do for promoting this ideal. They should never confine themselves
to a narrow ideal. They should think of themselves always, as mem-
bers of the larger world,

The Truth about Libraries.

e
By MR. K. SoMASUNDARAM, CERT. LiBR. (MADRAS.).

THE Library movement in India, though of recent origin, has
gained immensely in popularity and intensity beyond all expectations,
thanks to the band of enthusiastic workers in the field under able and
expert leadership. We may even confidently say that it has come to
stay. While its promises in the future are rich and even limitless, it
cannot be denied that the movement has produced a certain cynical ten-
dency (but not very conspicuous) on the part of the public as to the
value or utility of the movement. The sincere servant of the library
movement must, however, welcome even this unwelcome attitude and
inquite into and remove the causes acting as a check to its expansion.
Several healthy movements have not only not gained sufficient recognition
but have given rise even to suspicion developing into dislike due to the
wrong spirit and methods of work of some among the workers. The ele-
ment of self must be totally eliminated as some have begun to believe
that the movement is made to subserve individual advertisement and
private interests. Thus a prejudice has been created against the
very movement, The patient and indulgent reader will find in the follow-
ing paragraphs convincing arguments for lending his whole-hearted
support to the movement which is a potent instrument of mass enlighten-
ment.

IMPARTING OF KNOWLEDGE.

Of all the ways and means of serving Humanity, diffusion of
knowledge is the best. For, “To carry knowledge free to the doors
of the ignorant, to educate them in the righteous path; nothing can be
equal to that form of charity; even to give away the whole world can
never come to its level.” * Knowledge is quite necessary to give a right
understanding of things, material and spiritual. Knowledge is power.
Scientific inventions and researches are made day to day. Man is
gaining mastery over nature and he finds himself in possession of means
which give him joy and comfort in life and power over men and things.

REMOVAL OF ILLITERACY.

Illiteracy is a great stumbling block in the way of a nation’s
progress. ‘The abnormally high percentage of illiteracy in India is not
only appalling to the enthusiastic social reformers but is a blot on the
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fair name of our ancient civilization and culture, and is the most vulner-
able spot in the safe governance of this country.” Since the scheme of
elementary education has failed in our country for want of a definite
and progressive programme and compulsory education cannot be extend-
ed further, it is incumbent on the part of the well-wishers of the nation
to go to the sources of knowledge, i. e. books, since ‘‘the choice of
F)ooks is really the choice of our education, of a moral and intellectual
ideal, of the whole duty of man .” ' “The diffusion of these silent
teachers, books, through the whole community, is to produce greater
effects than artillery, machinery, or legislation. Its peaceful agency is to
supersede stormy revolutions, the culture which is to spread, whilst an
unspeakable good to the individual, is also to become the stability of
pations” 2 “Studies serve for delight, for ornament and ability. Read-
ing maketh a full man”  “In them (books) the most high and incom-
prehensible GOD HIMSELTY is confined and worshipped”. ¢

FSTABLISHMENT OF PUBLIC LIDRARIES.

. It is very clearly understood that the establishment of Libraries
is necessary to remove the mass illiteracy, to prevent those who have
learnt a little from forgctting the same and convert the educated classes
into potential readers.

CONCEPTION OF THE TERM “LIBRARY".

The modern conception in a wide sense is a collection of books
and other materials in a place, the readers and the librarian who is to
effect the contact between the former two, plus all other facilities which
are necessary to impart education in an effective manner. Let us now
proceed to books and readers, and thz librarian.

LisrAaRY LLOCATION.

Before we get books, we want a local habitation. Itis 2 truism
to say t.hat the Library building must be excellent, having good appear-
ance, with every kind of comfort inside, well-lighted and well ventilated.
It must be situated in the very heart of the town which it has to serve,
or the fnost comfortable place where people may come easily and make
use of it. To avoid the distance in the way of free and full use of books

there should be several branch libraries and delivery stations in different
parts of the town,

—— e e

. (1) Trederick Harrison: (2} W. E. Channing, (3) Bacon: (4)
Richard de Bury.
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LIBRARY FURNITURE.

Just as the building, the furniture should be comfortable and
decent and should add to the beauty of the library. Such an arrange-
ment causes people to take great pride in the library as a town’s insti-
tution, The book racks must be within the reach of every reader and
adjustable to suit the convenience of the libraries to hold books etc.,
which are of various sizes. The gangways between them should be
broad enough to allow peeple to go through without any difficulty or
loss of time. Every reader must be provided with a separate chair and
table and research scholars be given liberal space for conducting their
work.. Adjustable book-rests for keeping open books, when the readers
have to refer to other books and authorities on the same subject, have
to be placed. These may appear to be ideal and hence impracticable
conditions. They are certainly not impossible, if discriminating econo-
my be observed in many public and quasi-public departmental activities.
Where there is a will, is there not a way?

OTHER MATERIALS.

A clock, a telephone, a thermometer and a barometer and a cycle
stand should be attached to a library. The library may be made .more
attractive by hanging flowers, charming pictures and inspiring portraits
of good and great personages on which the tired eyes of the readers
could rest now and then and refresh themselves and gain inspiration.

L.isrARY HOURS.

Regarding libréry hours, it may be kept open according to
local conditions during such effective hours when most of the people

will come and make use of it.
BoOKS ARE FOR ALL.

The library has to serve the people without any distinction as to
caste, creed, colour or sex. Every member of the community is entitled
to free education at the nation’s cost. So books have to be got to cater
to the needs of all alike, men and women, rich and poor, the townsman
and the villager, child and adult, and the healthy and the defective.

BoOK SELECTION.

This is a very serious section of the library administration due to
the vastness of publications. The decency and attractiveness of a
library mainly depends upon its representative and up-to-date collection
of books. < Every care should be taken to get the pest and most popular
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books possible within the funds available according to the tastes of the
people who are to be benefited by them. A collection of quick reference
works such as Encyclopaedias, Dictionaries, Year-books, Atlases etc.,
that are being asked for often and often for consultation must be
housed. Works on domestic sciences must be given preference in
selecting books for women’s libraries, Books printed in bold type on
good paper and full of illustrations suitable for both recreational and
instructional purposes arc to be gone in for for children.

RURAL LIBRARY SERVICE,

. More than 80 per cent of the population of India being agricul-
turists, a systematic working of travelling libraries is the quickest, casiest
and the cheapest device of serving them at regular intervals, having the
district or the urban library as their head-quarters. Books in the
vernaculars prevalent in the respective areas $heuld be chosen.

SrrciaL COLLECTIONS.

The blind may be made to spend their leisure time profitably
with books embossed according to Braille system. Like the blind, the
patients in the hospital, prisoners in the jail and the sailors on the sea
arc to be given books so that they may make use of the great amount
of leisure at their disposal in pursuit of knowledge. Generally the
principle of getting books in good paper and printing .and well got up
must be adopted. Local collections must not be ignored. Pictures,
albums, maps, lantern slides and other materials that aid education
through the eye must also find a place in a library.

PERIODICALS AND OTHER MATERIALS.

Periodicals, Magazines and Journals form a part of book selec-
tion in a big library. They contain articles on various subjects speci-
ally treated by experts in a very small compass. They are quite indis-
pensable to those who keep themselves up-to-date but have no time to
read books on the same. Cuttings from Newspapers and Magazines
on current events and burning topics may be preserved to meet the
immediate demands from the readers since it will take some time for
those topics being published in book-form.

CLASSIFICATION.

The collection of books and other materials require classifica-
tion so as to make them easily available to readers, without any loss
of time. Experience shows that the books and materials have to be
classified and shelved on a subject basis. A good scientific scheme of
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classification has to be adopted for this purpose. The various schemes

of classification such as Expansive, Subject, Library of Congress
Dewey’s Decimal and Colon so far published are defective for one or
more reasons. For, it is quite impossible to divide the field o'f know-
ledge into water-tight compartments scientifically. It is still more
difficult with books as the books are the embodiment of knowledge that
requires a quite different kind of treatment. It is our duty now to be
content with what we have and try to rectify the defects in them.
Leaving aside the demerits of the above schemes, we have to. choose one
of them on their own merits. The “Colon Classification” invented re-
cently by the talented librarian of the Madras University, Mr. S. R.
Renganathan, obviously possesses many features that the other schem-es
do not have. So, it may be adopted with great advantage in libraries
in general and in those,insthe Orient in particular, for there is a special

tre atment of Indology fully worked out.

CATALOGUING.

The catalogue is the key through which the resources of a
library are known. The classified books and materi:‘lls requ.ire cata.-
loguing in such a manner that the readers are prov1ded. with their
requirements in whatever form they ask for e. g., by subject, author,
editor, translator, title, series etc. at a moment’s notice. The modern
form of cataloguing in a classified form proves to be of immense value.

CIRCULATION WORK.

To make the books well read by readers, no pain should be
spared to follow an effective system of charging and discharging of
books, leading to'no loss of time on the part of the readers and the
library workers as well. ~As far as possible, the books must be made
casily accessible to readers by observing the principle of “open access”
and a good system of “Shelf-arrangement”, which help the readers to
make their choice as they please very easily and quickly.

REFERENCE WORK.

A certain amount of human aid in the right selection of matef'ial
als0 is necessary where the librarian comes on the scene. This kind
of human service is called " Reference Work” im Library parlance.

MODERN CONCEPTION OF THE TERM LIBRARIAN.

The importance of the Librarian cannot be overestimated. The
old idea of the librarian as a keeper of books has given place to a new
conception of his work and mission. Now “the ideal work of a libra.



Notes
The G. O. on Text-Books.

The recent G. O. requiring the retention for five years of text-
books in schools is an ill-conceived and unwise step. Educationally,
it isnot sound, considering the day to day progress made in educational
methods and subjects,’and the neced fora corresponding change of books
to suit them. Experiments in individual work are being carried on in
the Presidency, and naturally old text-books have to give place to new
ones, according to needs. Viewed from the teachers’ standpoint also,
the G. O. fetters academic freedom; it is an officious encroachment on the
privileges of educationists, who alone are competent to prescribe books
from time to time as they choose.

The Government seems to have acted hastily in the matter to
please a few who do not know what they are about. If there be parents
who object to frequent change of text-books in certain schools, they
may directly appeal to the Headmasters or Managers concerned. If the
Government is afraid that the overproduction of indifferent books by pub-
lishers tends to lower the standard of efficiency, it can screw up the
Text-Book Committee to exercise greater vigilance and strictness in ac-
cording approval. To make the Committee discharge its duties efficient.-
ly, the Government should reconstitute the body, weeding out incompe-
tent men. For one thing, keen competition among publishers should
not be discouraged; their rivalry in itself would be,a blessing as it would
tend to improve the standard of the publications.. If the Government
desires to remove any abuses in particular schools, it may advise the
Heads concerned. To have recourse to a drastic ruling of the present kind
is a highly retrograde step which is bound to prove a serious set-back to
educational efficiency. \We hope wiser counsels will prevail, leading the
Government to tecall the G. O. immediately.

Secondary Education in Madras.

Ariwsing are the ways of the Educational Department of Madras.
One wonders whether it knows its own mind and feels responsibility in
administering Education. Last year, in the teeth of opposition, a new
scheme 1with two optionals was forced on schools. According to this,
the course of studies for Form IV was re-organised, and managers of
schools and publishing firms were busy making necessary adjustments.
Before the scheme could run its full course, there comes a report that
the Department is thinking of reverting to the old one optional scheme.
The reversion may be welcome news to most of the schools. There has
been a feeling among them, legitimate too, that the old scheme, in spite
of defects, has not been given a fair trial. We also think so.
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But what is really at the back of all these frequent changes? Is
net this the result of a lack of definite aims and policy controlling Se-
condary Education? Should the destinies of thousands of youngsters
hang on the sweet whim of the powers that be? How long is the tinker-
ing to go on? Lack of definite ideals has led to lack of continuity of
policy both in the Directorate and Inspectorate of Education. Instances
of Educational Officers endeavouring to undo the work of their
predecessors have not been uncommon, which end in deplorable ex-
periences. A timely orientation of the aims of Secondary Education will
save it from the disaster towards which it has of late been drifting.

Reviews.

History of India:  (in English): For Form IV: By V. Jayarams
Ayyar, BA , LT., end revised and edited by T. S, Viraraghavachari, M.A.,
L.'7., Published by the Madras Premier Co., Madras.

This is an attempt by am experienced teacher at presenting the story of
the rise, growth and consolidation of the British power in India, in conformity
with the revised syllabus. The central topics and mareh of events have recei-
ved a fresh setting, illustrated with useful maps and pictures of personages who

_ contributed to the making of the history. The marginal paragraph hints will

be appreciited by readers, The language is fairly simple, and the subject is
covered in 80 pages. The execution of the book is neat.

A TEXT-BOOK OF
Elementary Mathematics
(IN ENGLISH)
(Approved by the Text-Book Committee.)
BY
V. P. Viswanatha Ayyar, B.A., L.T.
St. Mary’s High School, DINDIGUL.
Book I for Form IV contains more than 150 models and 1200 problems As, 14
Book IT for Form V contains mare than 70 models and 600 problems As, 12
Book III for Form VI contains more than 60 models and 720 problems As, 14
(8. 8. L. C. Papers included.)
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rian is to make the library an intellectual and moral force and an actual
entity and influence in the community” !

LLIBRARIAN AND SCHOLARSHIP.

The librarian, in order to serve the readers effectively, must pos-
sess scholarship of wide range and speak with much authoritativeness
and familiarity in every conceivable subject possible. He must have
the spirit of research and must be a specialist in some branch of
knowledge; unless he himself knows the pleasures and pains of 2 seeker
after truth, he cannot sympathise with readers.

LIBRARY AND PROFESSIONAL T RAINING.

Librarianship is vested with several tasks like classification,
cataloguing, reference-work etc., which require a well-planned  profes-
sional training with as much grind and as much technique as that
required for any other learned profession such as Medicine, Engineering,
Teaching or Law. In the words of Lord Lytton, “Books taken in-
discriminately are no cure to the diseases and affections of the mind—
therc is a world of science necessary tn the taking of them.” So, it is
needless to stress the importance of having trained people for libraries
instead of the untrained.

ILIBRARIAN AND STATUS.

Nowadays it has not yet been realised that librarians deserve a
status just as any other responsible member of society. The librarian
should be one of those to whom a decent and handsome pay is consider-
ed a legitimate duty owed by the public. Otherwise “to strain his spirit
of self.sacrifice to the point of starvation not paying him properly, would
be not only mere theorizing but directly planting the seeds of apathy,
indifference and ultimate failare of the very purpose for which the
library stands”.

LIBRARIAN AND HIS RESPONSIRILITY.

The Librarian who has to shoulder the sole responsibility in
thus radiating knowledge should always be ready to welcome readers
with cheerful outlook and attend to their needs most cheerfully.

LIBRARIAN, A GOOD PSYCHOLOGIST.

_ He must be a good psychologist so that the readers may be
sized up and humoured by his capacity. As soon as a reader enters

(1) Kudalkar.
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in, he must at a glance study his person, movements and anticipate
what he wants. He must converse with him and try to learn his
requirements both from his countenance and conversation.

PERSONAL SERVICE.

The pivot of the Library work is the personal service to readcr's
1 the selection of right kind of material available in the libra.ry. This
section particularly requires the careful handling of men 'of various types
who may come in for various reasons. Persons having the spirit of
social service not caring for the returns of their labour, and enthusm'sm
in the cause of popular education, can be expected to do the right kind

of personal service.

LLIBRARIAN, A GOOD ADMINISTRATOR.

Last, but not least, the Librarian should possess a good
administrative ability. The rules must be observed very rigidly. on the
one hand for better management of the institution, at the same time not
facing any stop in the free use of books. Any accidental situation has

" to be tackled very intelligently, tactfully, and impartially, according to

the circumstances. .

In conclusion, if the right kind of service to humanity——‘impartlrfg
of knowledge—is to be offered at the right time in the right ?lace and in
the right manner, it is quite possible to do it at all h01.1rs in the ‘most
fitting place, the Library, by observing all the principles mentioned
above.
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Education in India

*@‘4—_.—-
Modern Period.

By Mr. K. S. Vakir, M. Ed., M.R.S.T., F.R.G.S., L.E.S. (RETD.)
(Concluded from last fssue.)

The next event of importance in the History of Indian Education
was the appointment ‘of the Calcutta University Commission by Lord
Chelmsforq in 1917. It was presided over by Sir Michael Sadler, then
Vice Chancellor of the University of Leeds, and included among its
meinbers educationists of sound experience of university teaching and
organisation, both British and Indian, a feature which distinguished it

" from all previous Commissions.

Among the important recommendations made by the Commission
are those relating to

(1) the separation of the intermediate stage of collegiate Instruc-
tion from university studies and its incorporation with the work of
secondary schools by the creation of “intermediate colleges” connec-
ted with or separate from efficient secondary schools in each district;

(i) the creation of a Board of Secondary and Intermediate Edu-
cation, representative of all educational interests, for the inspection and
control of the existing secondary schools and the proposed intermediate
colleges;

(iii) the institation of two examinations, a high school exami~
nation corresponding to the present matriculation and an intermediate
college examination corresponding to the University Intermediate (but
much more varied in its range) and serving as test of admission to uni-
versity studies;

(iv) the gradual reorganisation of the teaching staff of secondary
schools and intermediate colleges on a professional rather than a service

basis;
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(v) the creation of new universities and the reorganisation, as

fﬂr . . . * L) 3
as possx.ble, of existing universities, on a unitary, teaching, and resi-
dential basis;

o (vi) the .redu'ct.xon of Government interference in the academic
affairs of the universitics to the minimum:
b

. (vii) the institution of honours courses, as distinct from pass cour-
H

V ¢ 5 n ¢ nd a omtmen

(ix) the appointment of small Civil Service Commissions, (a) to

defi . .
efine the stage of educational attainment which would be required in

h .
(t:Oc:ncaSFa 'of various groups of posts under Government, (b) to conduct
cor ptc)etltwe tests among qualified candidates for such vacancies as

y be announced, and (c) to approve all appointments made by direct

nomination in cases wher i poi en eld
where this method of appointm i

. p t is h

desirable; 1 '

(x) the appointment of a Director of Physical Training and a
Board of.btudents’ Welfare in each university to attend to the health
and physical welfare of students;

(xi) the institution of a Department of Education in each univer:

sity for the professional traini
s sionz ning of teachers for secondary
Intermediate colleges; ; Y sehools and

(xii) the inclusion of Education as a subject (a)in one of the
courses of study in intermediate colleges and (b) in some of the groups
approved for Pass B. A. degree.

(xm') tf.le. establishment of some sort of organic connection bet-
ween universities and the older institutions for oriental studies with a

«

VleW.tO the systematic encouragement and advancement of oriental
studies and research;

(xiv) the institution of university chairs or readerships in the Ver.
naculars and the introduction of the Vernaculars among the subjects
approved for pass and honours degrees, with a view to encouracement
of their more serious and scientific study; ;

(’f") the institution of technological courses and degrees suited
to varying local needs.

. These and other recommendations of the Commission have great-
%y as§1sted the movement in favour of reform of university education
in this country, and sevcral provinces have already revised or recon-
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structed their systems in the light of the suggestions offered. The new
Universities of Dacca, Patna, Rangoon, Lucknow, Delhi, Agra, Nagpur,
Andhra, and Annamalai have already been orgarised as teaching univer-
sities; and the older Universities of Allahabad and Madras have recon-—
stituted themselves on more or less similar lines.

The next event of importance in the history of Indian Educa-
tion was the transfer of the whole subject of education, except in so
far as it concerned domiciled Europeans and Anglo-Indians to the con-
trol of Indian Ministers of Education appointed under the Montagu-
Chelmsford Constitutional Reforms inaugurated in 1921. This change is
intended to enable the legislative councils by resolution and budget
votes as well as by other methods provided by the constitution to secure
adaptation of their educational systems to the peculiar needs and circum-
stances of their provinces. How little this intention has been realised in
practice in the Bombay Presidency is well-known to everyone connected
with the administration of education in this province. The primary and
secondary school courses are the same as they were before the Reforms
and even before the last Great War. The Grant-in-aid Code for recog-
nised schools is also the same as it was before the War. The Bombay
primary and’ secondary courses were last revised in 1913 and 1914
respectively and the Bombay Grant-in-aid Code was last revised in 1911.
The only change that has come over the Bembay educational system is
the transfer of control of primary education to local authorities cons-
tituted under the Bombay Primary Education Act, 1923. But, to put
it frankly, it is not transfer of control: it is rather the reverse. It is,
virtually, withdrawal of control which Municipal Boards formerly exer-
cised freely through their “School Committees’ and the District Local
Boards through the Divisional and District Educational Officers of
Government. For instance, under the Rules fraimed under the Primary
Education Act, the local authorities are not free to open a single new
school or to appoint a single additional teacher to meet the increasing

.educational needs of their areas, though they had been free to do so

under the old rules ever since 1884.

The educational conditions which prevailed during the period
immediately following the introduction of the Montagu-Chelmsford
Reforms were “‘perhaps the most inspiring in the annals of Indian edu-
cation. A burst of enthusiasm swept children into school with unparal-
leled rapidity; an almost childlike faith in the value of education was
implanted in the minds of the people; parents were prepared to make
almost any sacrifice for the education of their,children; the seed of
tolerance towards the less fortunate in life was begotten; ambitious and
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comprehensive programmes of development were formulated, which were
calculated to fulfil the dreams of a literate India; the Muslim commu-
nity, long backward in education, pressed forward with eagerness to
obliterate past deficiencies, enlightened women began to storm the cita-
del of old-time preju lice against the education of Indian girls...... Unfor-
tunately, many of these golden opportunities were lost through
inability to guide this spirit of enthusiasm into fruitful channels.”«

The Auxiliary Committee of the Indian Statutory Commission
(commonly known as the Hartog Committee) which reviewed the edu-
cational progress made from 1921 to 1928 reported:

“Throughout the whole educational system there is waste and
ineffectiveness. In the primary system, which from our point of view
s.hould be designed to produce literacy and capacity to exercise an intel-
l'lgent vote, the waste is appalling. So far as we can judge the vast
Increase in numbers in primary schools produces no commensurate
increase in literacy, for only a small proportion of those who are at the
primary stage reach Class IV, in which the attainment of literacy may
be expected. ...... It is to be remembered that under present condi-
tions of rural life, and with the lack of suitable vernacular literature,
a child has very little chances of attaining literacy after leaving school;

and indeed, even for the literate, there are many chances of relapse into
illiteracy.

“The wastage in the case of girls is even more serious than in
‘the case of boys. The disparity in education and literacy between
women and men so far from decreasing by the effort made is actually
increasing. The disparity between the wealthier parts of the country
and the poorer parts also tends to increase.

“In the sphere of secondary education there has been an advance
in some respects, notably in the average capacity of the body of teach-
ers, in their improved conditions of service and training, and in the
attempt to widen the general activities of school life.  But here again
there are grave defects of organisation. The whole system of secondary
education is still dominated by the ideal that every boy who enters a
secondary school should prepare himself for the university and the
immense number of failures at matriculation and in the University
Examinations indicate a great waste of effort.  Such attempts as have
been made to provide industrial and vocational training have little contact

* Progress of Edueation in India, 1927-32, by Sir George Anderson, Tenth
Quinquennial Review, Vol I, p. 3
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with the educational system and are therefore largely infructuous. Many
of the universities and colleges show marked improvements in their
methods of teaching, and in the amount of original work which they
have produced; and in some of them there is undoubtedly a better
training for corporate life than formerly. But the theory that a univer.
sity exists mainly if not solely to pass students through examinations
still finds too large acceptance in India; and we wish that there were
more signs that the universities regarded the raining of broad-minded,
tolerant and self-reliant citizens as one of their primary functions. They
have been hampered in their work by being overcrowded with students
who are not fitted by capacity for university education and of whom
many would be far more likely to succeed in other careers.”*

The period reviewed by the Hartog Committee has unfortunately
been succeeded by a period of great financial stringency, which has
caused heavy and indiscriminate retrenchments of educational expendi-
ture. “In a spirit almost of panic, wholesale reductions have been made
by rule-of-thumb methods and by percentage reductions with the result
that good and bad together have been thrown indiscriminately into the
abyss. A well-directed policy of retrenchment would have resulted in
the cutting away of the dead wood and ineffective expenditure which
have hitherto obstructed the salutary and economic growth of educa-
tion.” t

* Report of the Hartog Commitlee, pp. 345-346

* “Progress of Education in India, 1927-32,” by Sir George Anderson,
Tenth Quinquennial Review, Vol. I, p. 4.

(Concluded n‘ext‘ page.)
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How the pace of progress has been slowed down by these
retrenchments will be demonstrated by the following figures of the last

two quinquenniums:—

1922 1927 1932
Total No. of
Recognised Institutions 173,311 211,048 222,804
Increase 37,737 11,756
Percentage of
Increase 21477 509
Total No. of
Pupils in
Recognised Institutions | 7,742,225 11,529,350 12,122,466
Increase 2,787,025 593,116
Percentage of Increase 3599 514
Total Expenditure 183,759692, | 245,847,572 | 271,856,622
Increase 62,094,603 26,009,050
Percentage of Increase 3379 10°57
Total Government
Expenditure 90,230,028 119,332,854 | 124,603,905
Increase 29,102,826 5,271,051
Percentage of 82°25 441

Increase

* “Progress of Rducation in India, 1927-832,” by Sir George Anderson,
Tenth Quinquennial Review, Vol, 1, pp. 8 and 17

Mental Testing & Statistics in Education

By MRr. B. B. SAMANT, B.A. (HONS.), B.T.
BurT’s ReasoNING TESTS

Cyril Burt started his experiments among school children at Oxford
in 1905. Hz selected children of a particular age, asked their teachers
to arrange them according to their intelligence, then he gave them some
12 tests and found out the extent to which the res ults of his own experi-
ments agreed with the judgment of the teachers. He considered that
particular test more satisfactory in which, there was greater correlation
between its results and the empirical judgment of the teachers. Some
five years later he prepared mew tests and made further investigations at
Liverpool. He concluded that of all the tests of intelligence those that
measure the power of thinking, i.e. the power to understand and to
reason, are the best. ¢Thusis the commonsense vindicated by the
psychologist.’ '

He published (1919) a set of tests. Binet’s tests were meant for
the detection of the dull children, while these tests were for the selection
of the supernormal children, to whom scholarships might be awarded.
They consist of a series of tests ‘that appeals more exclusively to the
higher mental functions, > They are known as Burt’s graded Reasoning
Tests. A few of them, selected at random, are given below to give an
idea of their nature:—

(1) ‘Kateis cleverer than May, May is cleverer than Jane. Who
is the cleverest—Jane, Kate or May?’ (age 7).

(2) ‘I don’t like sea voyages and I don’t like the seaside. I must
spend Faster either in France or among the Scottish Hills or on the
South Coast.  Which shall it be?’  (age 8).

(3) ‘If I have more than a shilling, I shall either go by taxi or by
train: if it rains, I shall either go by train or by bus. It is raining, and I
have half a crown. How do you think I shall go?’ ( age 9 ).

(4) ‘Where the climate is hot, aloes and rubber will grow.
Heather and rubber require plenty of moisture: grass and aloes will grow
only in fairly dry regions. Near the river Amazon it is very hot and
very damp. Which of the above grows there? > (age 11).

(5) ¢Istarted from the church and walked 100 yds.; I turned to

the right and walked 50 yds; I turned to the right again and walked
100 yds: How far am I from the church ? ’ (age 12)
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(6) * Explain how the following code is worked:
message (in code ): dpnf up Mpcepo bu podf
the same ( translated ): come to London at once.
What is the secret letter for ‘X’ in this code ¥’ (Age 12)

GRoOUP TrsSTS OF INTELLIGENCE

The original Binet-Simon test, and its revisions and adaptations
are orzfl and individual. Being oral and individual they are more
searching and incisive no doubt. This and other merits are accom-
Panied by their drawbacks. The individual nature itself was bound to
irk those that were not interested in a clinical diagnosis.

~ In this busy world the question of the time involved in testing
cannot be overlooked. With the Binet tests it would take about an
h(?ur per pupil to examine. That means a school having 500 pupils
will have to spend about five months in this testing business. Apart
from t'he question of time involved, the grading would be very
complicated. One may compare the boys tested last with some tested
five months earlicr. So under the scheme of individual testing it is not
50 easy to examine everybody and not only this, but it is not possible
that everybody can test, as one ought to know not only the technique
z;lzt:ﬁ:roshe principle ur}d axrlying the experiment. There is again
o banger and that 1s‘of the pe.rsonal ?quation of the examiner.
{t1s pro szfe that the examiner may give the instruction in a better way
n t'he beginning but as he gets tired the instructions may not ‘b}e
.satlsfac.torily given and this is possible inspite of the fact that tBe:
mstr.uct%ons and the manner of giving them is fixed. He may not be so
precise in scoring as he gets tired. Slight change in the mode of the
examiner may cause a change in the response from the subject. After
al'l there may be that unwholesome chance of partiality too- Soxﬁe
slight suggestion or a slight change in the time taken or al‘lox.ved\ may
cause some difference in the response. So considering these difficulties

it ; uld be pr"tctically im i i
« pOSSlb] - tO lntr d ce th i ivi
wo : . e - odu e 1nle1dua1 t(:StS

Ir.1 order.to partly remove these shortcomings, the Group tests
came mto existence. Thorndyke, Pyle (1913), Lobsein (1914), and
Pintner (1917) and others had adapted mental testing to group re, u‘ire-
ments'- The greatest impetus to this tendency came forth qwhen
America entered the World War (1917.18)., She made us’e of her
psychologists. Otis and Terman were busy in group intelligence tests
about the same time. Taking their work as a nucleus, a comprehensive
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test was prepared with the help of a committee of psychologists. With
these tests they were to pick out the unfits—recruits not even worth the
training. Even this, if it could succeed, was thought to be a great
achievement. A large number of men in the Standing Army were first
tested with the prepared test and the results were ccmpared with the
longstanding impressions of their superiors in intimate contact with
them. This was for testing the test and to the amazement of all, it was
found out that the psychologists were able, not only to pick out the
stupid. but to grade them if required.

So the test was applied to the whole of the American Army. It
was a colossal undertaking, in which nearly 3 million soldiers were
examined, including 41000 officers ( ouly the Field and General officers
were omitted’. To quote Ballard: ‘The scheme enabled the authorities
to fire out the fools, to prevent the yoking of an ox and an ass and to
put the right man in the right place.’ The man failing in the group test
was examined by some individual scale like the Binet-scale before he

was declared unfit.

Nearly 4 of the subjects to be tested were ignorant of reading and
writing the English language. For them simple performance tests were
invented. Thus the army tests were of two types: the Alpha tests (for
those who knew English ) and the Beta tests ( for the rest).

One of the characteristics of these tests was that they were to be
answered at ¢ Break-neck ' speed. As many as 212 questions were t0
be answered in 23 minutes and 135 seconds.

Of course, the actual handling of the examination takes not less
than 50 minutes, owing to the time taken for instructions &c. “This
seems to the plain man to be a wanton incitement to guessing and a
wicked discouragement of thinking...... They put a premium on smart-
ness.” But it will be quite clear by throwing a casual glance at the
questions, that had there been no time limits then there would be no
distributivs and diagnostic value in those questions; moreover, intelligence
includee ‘the ability to.deal expeditiously with certain ccmmon tasks’.
Of course it would certainly be better, if some tests be without time limit,
so that the boys who are slow, being cautious and solid thinkers, would
be given some chance. Some new group tests have included some tests
without time limits. In the case of group tests it is very easy to
examine the answers. They can be even examined with a stencil.

In the Binet tests, there were some questions that were not ¢ Fool
proof’ i. e. having not more than one answer. This was avoided in the
Army test by suggesting 3 or 4 answers to the question out of which the
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best was to be selected. In order to avoid the cramming of the answers,
two or three different sets were prepared.

Nearly there dozen standardized group tests have come into
existence after the Army Tests. The National Research Council,
consisting of almost the same persons who prepared the Army tests,
published the National Intelligence Tests. Nearly Rs. 80000 were
spent for these tests. Besides this, many others ought to be noted.
They are: Terman group tests, Otis group tests, Haggerty group tests,
Northumberland group tests (by Thompson and Burt), Columbian
Mental tests (by Ballard), Chelsea Mental tests (by Ballard), the
Crichton test (by Ballard), the Simplex test. :

All these tests consists of short questions expecting still shorter

answers and are based on certain logical processes and they test higher
mental processes.

‘There are instruction tests to know whether the subject is quick in
uptake or not. To be able to obey orders and do as ordered instantly is
very essential in life. This test involves proper listening, proper undet-
standing, proper remembering and proper executing.

There are Analogies e.g. (1) Tire: hot as icer? (2) Lgg: bird as
sced: hen, plant, rice, plough.

To associate ideas by similarity is an important characteristic of
the human mind. ‘The most elementary simple difference between the
human being and brutes lies in this deficiency on the brute’s part to
associate ideas by similarity’ (W James).

There are tests to test the knowledge of meanings—meaning of
words and of sentences. This includes process of finding the opposite
word e. g. good: bad, early: late, or cheap or morning or night. (The
correct one is to be underlined by the subject). True and false tests
are also included in this e. g. lions are big fish, (false). Questions ans-
wered by simply yes or no are also included. There are tests that in-
volve the detection of absurdities e. g. ‘Light comes from the sun;
feathers are light; therefore feathers come from the sun.’

There are also tests involving the following processes:—
(1) Identity (Mango is a metal, frust, animal, juice) (2) syllogism
(3) completion or fill in the blanks (4) Reasoning.

The general conception of the Columbian Mental tests may be got
from the following:—

Tes‘t I Obeying orders e. g. (10) Write the number that comes
before the number that comes before fourteen, (5 minutes for 16 such
items )
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Test II. Mixed sentences e. g. (16) Some a pity do that is work it
not like people ( 5 minutes for 16 )

Test 1I[. Analogies e. g. (6) Dogis to Puppy as cat is to ( tail,
pussy, kitten, purr ) ( 5 minutes for 16 )

Test IV. Number series e. g. give the next two Numbers:
(8)6,2,5,2,4 2,— —(13)10,7,9, 6, 8, 5, —, —, (5 min for 16)

Test V. Best reason, e. g. Write the letter before tbe best reason
(20) people go to cinema (a) to learn about other countries (b) to enjoy
themselves (c) to meet their friends (d) to eat oranges and nuts.

Test VI. Common sense e. g. Five years ago Phyllis was two years
older than Maud. How many years older than Maud is she now?

ACHIEVEMENT TESTS.

Achievement tests and scales try to evaluate scholastic proficiency
with the help of objective measurements. The efficiency of a teacher
or a school is judged by an examination but as we have seen, the
results tell as very little. So achievement tests have been invented
which enable us to conduct the examination on strictly rational an.d
scientific lines with objective standards. By objective standard is
meant that standard which does not change from teacher to teacher,
place to place, and time to timre.

Achievement tests and scales consist of tests as well as tl?e
distribution of marks obtained in it by average children reading in
different standards or classes. There are standards or norms of
achievement for different subjects and different classes. In tlfe
construction of these instruments, the school product to be me.aSI_Jred is
thoroughly analyzed, then material acceptable to educationists 1s
collected and is first tried on selected groups of bright and dull children
and if found efficient discriminator, is then tried on unselected groups
from different standards or classes to see whether the progress from
class to class is detectable or not. The validity of the test'is tested by
comparing the result with the judgment of many teachers on the same
group and also by finding its correlation with a know.n test and _the
correspondence with the normal curve of distribution, these standardized
tests of achievement are used for supervision, for diagnosis and also f.or
guidance. The work of one school or teacher can be compar?d W.lth
another, the shortcomings of pupils can be explored and the direction
of the pupils’ scholastic or vocational career can be predicted tf) some
extent with these tests and scales. (To be continued.)




The Role of the Inspector
in Educational Administration.

————rf————
By MR. P. NATESAN, M. A, B. T.

Inspectors help the administration in the oversight of schooling
having due regard to the aims and objects set out by the Govt. But
aims and objects change with changing times. Time was when schools
were considered as factories for the production cf clerks and ele-
mentary school masters, and colleges as fuctories for the production of
administrative officers. This led to the domination of schools by exa-
minations and the use of business methods in head mastering and inspect-
ing. The headmaster thought his duty consisted in the strict enforce-
ment of his authority over the masters, in seeing that masters came to
school in time, that they produced programmes of work and notes of
lessons, that they corrected a specified number of exercises or tests.
The Inspector similarly considered his duty lay in verifying whether the
notes and programmes had been written up on lines approved by him,
whether the methods adopted by the masters in teaching were those
suggested by him. No attention was paid to the human element. No
notice was taken either of the individuality of the child or the personality
of the teacher. The whole thing was mechanised; children were the raw
material which the masters as factory labourers were to turn into the
finished product.

Fortunately this type of headmaster and Inspector is fast vanish-
ing and giving place to a new type imbued with modern ideas of demo-
cracy and freedom in. education. No longer is the inspector looked upon
as a superior being come to criticise whatever is done and to imposc his
views, The new inspector goes to the schools as a friend and colleague
-eager to discuss with the masters the peculiar problems and difficulties
confronting them, prepared to offer advice to those who seek it, willing
to learn and profit from the experience of schools. He is in fact a sort
of co-ordinating officer who takes note of how schools faced with parti-
cular difficulties have managed to grapple with them successfully and
brings the same to the cognisance of schools in-similar difficulties.

Thus in Secondary schools, the new inspector wishes to know
how far qualities of leadership have been tried to be developed in the
pupils. For under modern conditions graduates of high schools have
to be prepared to be efficient representatives of the people on Panchayets,
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District Boards and Legislative assemblies. He will notice how schools
have utilised the sports field for the development of team spirit, the de-
bating society for improving the powers of speech, the hostels -for
fostering communal harmony. He will look for any special features of
the school such as the prefect system, the house system, the celebration
of important events, and note how far youthful enthusiasm has been
sublimated. He will not bother himself about the routine lessons except
in so far as he is requested to do so by members of the staff or to help
to put in the way raw or inexperienced teachers. Another problem that
the new inspector interests himself in is to find out how far schools have
tried to give suitable advice to its graduates as to their future careers
and how far schools have tried to keep in touch with their alumni after
they pass out of their portals. He will also interest himself in the methods
adopted in schools to minimise causes of friction between the headmaster
and his assistants and to develop a happy family spirit.

The new Inspector of Primary Schools interests himself in finding
out how children have been prepared to become useful citizens. For
the graduates of Primary schools have to learn the proper exercise of
the vote, for on that depends the welfare of the village, the district and
the country. He will therefore find out how far schools have been able
to tackle the problem of wastage and the lapsing back into illiteracy of
a majority of the children. How schools have endeavoured to enlist
the cooperation of the villagers in the matter of admission of Adikar-
nataka children and in the matter of providing needy children with
books and slates. He will also find out how far single teacher schools
have managed to solve the problem of plural teaching. He will be on
the look out for any special features of the schools such as the play or
project method employed or any cheap and inexpensive apparatus’ or
appliances prepared.

Thus while the old Inspector had to mechanise things with a view
to improving the examination results the new ‘inspector looks farther
ahead and concentrates in the primary grades on a high percentage of
literacy and in the secondary on the turning out of citizens brought up
in an atmosphere of freedom and able to earn their living.



Some Aspects of University Education
in India
By Mr. V. P. NATARAJAN, B.A. (1IONS.), B.T.
(Continued from April issue.)

The problem of women’s education in India is one of vital in-
terest to the Universities, in common with the Government and society
at large. In spite of all offorts made in recent years, the percentage of
literacy among woman is still very low, as will be seen from the follow-
ing table (reproduced from Dr. Ziauddin Ahmad’s ‘Systems of Education:)

TEMALES. MALEs.
Percentage of Literacy 18 13°0
» Literates in English  0-17 1-58

(Total number of University students in Arts and professional colleges is
given in the figures noted elsewherc).

The leaders of political and ccenomic thought in India to-day are
as zealous in the case of female education as the most ardent mission-
aries and officials. But in spite of repeated attempts at giving a rapid
move to the progress of women’s education, the situation is still unsatis-
factory. The enthusiasm of the Education Department is confined to
_ Annual Reports and Council Speeches. Serious efforts in this direction have
never been made and are not likely to be made till women fight out
their cause themselves. The rapid spread of women’s education in the
universities is hindered by the good deal of criticism directed against
the college girls of to-day, who number only a few. Those women who
have not had the good fortune of attending college very often make out
that their educated sisters are too forward and bold; and not infrequent-
ly men hum and haw and insist on saying that their home life has been
ruined because their educated wives and daughters refuse to attend to
domestic affairs. These criticisms are true in many cases, for there
are numerous instances of girls who have hitherto been brought up in
quiet secluded homes and have been made to rigidly follow old time
conventions, suddenly experiencing the breath of freedom afforded to
them in the university hostels, feel that home-life is dull, and all things
pertaining to domestic work a drudgery. Home-ties however are usually
too strong for the average Indian girl to prefer staying away from her
parents. It hus to be admitted that it is an anachronism to expect
modern girls to be kept for ever in their homes, fit for domestic drudgery?
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marriage and breeding and rearing of children, and nothing elf,e. Ma}ny
Indian parents, even of the middle classes, have begun to realise the im-
possibility of refusing their daughters the minimum higher education,
with the result that to-day all the women’s colleges in India are crowded
with happy care-free girls, full of zest of living, thrilled wfth the new
world of knowledge and friendship and social activities revealed
suddenly before their vision, and imbued with the desire to work hard
to have a good time and to make the best of one’s future. The_most
conservative girl learns, by her college education, to be broa.d-mmded
and suddenly realises that people of all communities shou‘]d L.lmte as one
homogeneous whole to build up a new India. Oneis .1mb1bed w1'th a
spirit of tolerance and good feeling, so that minor faults in one’s friends
are forgotten and forgiven, and sympathy for one another’s .troubles
forms a link that is hard to break, even for years after. An interest—
ing picture of the American college girl may not be superfluous. “College
girls, like every one else, move with their changing world...... Fr?m the
set of sun until as far into the night as the local curfew perm-lts, a
women's college campus is thick with young men who ha\te arrived 1n
open cars from anywhere within a radius of a hundred miles. At tflle
same moment groups of care-free young women burst from appa:’ier}t y
empty houses. Everybody seems to know everybody else. .They rl.Vle,
dance, play bridge and lesser games, walk, talk. Nelxt morning Ehc girls
appear at classes in the same old knitted jumpers with th.e day’s tra}r:s-
lations done and neat typewritten papers ready to hand in. H?,W they
managed it, nobody knows.” The “after-college what?. Prob!emhsee:ﬁ
to be pressing in the United States since 1930. H.ere in India the p °
blem is only just beginning to take room, as ﬁndu.lg a career | ;‘;s n "
been a paramount necessity for the Indian girl, but in the Statesz'x t ,:)utie
“marriage is still regarded as the natural and desirable Vf)catlon , :
question of finance comes in, and so the American college gl'rl goes fJ(:h;
hunting, though there are few jobs open. Also the' predommancedo s
long continuing depression has made the collegfa girl of 1933' ar,l a1
become more thoughtful and serious, and realise that America’s p'ay
time is over. Bill paying fathers are tightening their belt§ an.d S;zndmgl
to college only the girls who evidence positive and active intel ectu:lS
interests. The college girl of to-day yet has many .excellent cours
before her, and has “the best of the era which is passing and some vefl};
good things from that which is coming. The chances are that she w1l
make a pretty decent sort of citizen.” (Miss Alzada Conestock.) Surely
the same can be said of the Indian college girl too. o
India stands to-day at the cross-roads, with.gigantic constitutional
changes impending. One grave objection entertained to the grant of ex-
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tended political reforms to India in certain directions appears to be our
abject unpreparedness to defend ourselves, How far this is a rational
defence put forward by the dichards, it is not possible to argue or judge.
Yet so far as the universities are concerned, very few of our graduates
join the Indian Territorial Force, or joining, continue for a period long
enough to make them senior officers. His Excellency the Commander-
in Chief recently observed, “The University Training Corps were primari-
ly raised to obtain recruits for the officer classes in the provincial and
urban units of the Indian Territorial Force., But as a recruiting ground
for officers, it had been found that they had entirely failed and the U. T.
C. were of no direct military value. Even from the educational point
of view, the results achieved had been disappointing. On the whole
there seemed to be no spontaneous desire in most parts of India for the
U.T.C.” The world to-day is beset with the conflicting doctrines of
nationalism vs internationalism. The problem of disarmament has been
on the anvil for quite a long time, but has not reached a solution. Is it
possible for the countries of the world completely to disarm themselves
and abolish their armies, navies and air forces? Is it likely that the mutual
fear and distrust of the nations will completely disappear in the near
future? A sudden and radical transformation of human nature embedding
deep sentiments, age-long traditions, instincts, prejudices, antipathies,
racial and national, love of power and cemmercial greed and mutual
rivalry, is impossible. It has often been urged, and has been pointed out
elsewhere, that the peoples of the world must give up their national out-
look and acquire an international mental vision. Some years ago, the poet
philosopher of India denounced the evils of nationalism with the fervour
of a prophet and with masterful eloquence. However higher desirable
may be the ideal of the citizenship of the world, it is unfortunately too
utopian to be realised in any conceivably near future. Because nation-
alism of an aggressive, predatory or exploiting type has been developed
by the peoples of the West, it does not follow, as Sir P. S. Sivaswami
Aiyar points out, that it is bad also for this “country of no nations”.
Defensive nationalism, especially in countries which: are geographically
destined to be a unity but have not been consolidated into a homogene-
ous entity, requires to be fostered by every possible means calculated
to achieve solidarity. Abstract ideals of conduct have to be adapted
to the circumstances of individual nations. That the militarism of
Western countries has led to wars of aggression is no reason for hold-
ing that a country which has been emasculated and become unable to
defend itself should not aim at the ideal of self-sufficiency for defence
but lead a parasitical ignoble existence. How deep the decay of mili-
tary spirit in India has gone may be judged from the difficulties ex-
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perienced in recruitment to the urban military infantry, the formation of
which was sanctioned, after immense pressure a few years ago. Itis a
blot in our educated young men, the products of universities, that they
have failed to respond adequately to attempts made to infuse a patrio-
tic sprit of self-defence under conditions which were assimilated as
nearly as possible to those obtaining in the Indian Auxiliary Force. It
is up to the universities to try their level best to remove at the earliest
possible moment this sad blot on the fair name of the country which
once boasted of the mighty Sivaji, the renowned Rajputs and the Sikhs
who have illuminated the pages of India's history.

(To be concluded.)

—

Composition *
Teaching & Correcting.

, By MRr. S. VISWANATHA AYYAR, B. A., B. T.
INTRODUCTION.

The subject on which I have proposed to.talk to-day is ““Compo-
sition Teaching and Composition Correcting”.  To many, the subject
may seem to be a trite one. But its importance cannot be gainsaid in
view of the recent S. S, L. C. circular that has been sent to all the heads
of the institutions. Of course the subject is trite. So are all things
beautiful and holy; the nearer the triter; but also ths more vital, the
more misty; perhaps, yet for this reason calling for more attention and
closer scrutiny. It is even so with the subject, that I have chosen to-day.
It is so varied and so many sided, so subtle and pervasive; the more it
is studied, the more it offers for study; the more familiar it becomes,
the more riddles it reveals; the older it grows the fresher it seems, )

The notions of some of the teachers who are entrusted with the
responsible task of teaching English Composition are quite fallacious
and one such is that, they expect too much from the boys even from
the very commencement. It is generally believed that as soon as a boy
has learnt to compose sentznces of a sort in the English language, he
can automatically be led into the art of attempting compositions of a
written character. This is a dangerous idea to start with and might,
if persisted in, be responsible for the failure of the boys to acquire the
necessary sentence-sense, which is the basis of all good writing and the

* A lecture delivered at Bangalore.
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?riterion by which ultimately the value of all written work is to be
Judged.

The problem therefore is when to begin written composition and
wh‘ere to begin it. It is pretty clear that the oral work should precede
written work by fairly a long period and oral work is intended to lay
the fou.ndation to build the superstructure of written work. It would
be a mistake to suppose that oral work is quite a separate one and
mus.t be treated separately. Oral work and written work are not anta-
gonists. They are not in the least rivals. But they are complements.
In oral composition matter is provided and_ it provokes questions and
counter questions and draws answers from the pupils, of course the
teacher also takes part in the game. This would insure more vigour,
freedom and interest. It will add vivacity and vigour and will form an
excellent auxiliary to written work. Itis in short intended to enable
the boys to construct sentences correctly, to observe and persevere the
necessary grammatical and thought sequence and to imbibe some ideas
as regards the function and the structure of the paragraphs. It is only
after sufficient practice has been given to the boys in the oral method
of teaching composition, that written work should be undertaken or can
be }lndertaken with profit. If, on the other hand, it is begun abruptly,
as is often done, it would leave the boys in an unchartered sea like a
rudc.lerless boat. Free and easy construction of sentences of the various
Slfb_!ects, a sufficient vocabulary and an_ elementary knowledge of the
diction and rhymwe of the language are essential preliminaries to any
programme of work in written composition, intended to yield useful re-
sults. As  Professor Clapp observes, only exercises in speaking
woulc? .make the training broader and more practical. The technique
of writing would be more carefully handled.

At the beginning I had the occasion to remark that we expect too
muf:h from the boys. This remark is true only as regards the time at
whlch.written composition is begun, but also as regards the subjects
on “‘hlc‘h. they are required to express themselves. The teachers of
composition always require the boys to write on abstract sabjects or on
topics that are invariably unconnected with the text-books. A ;eacher

i .
18 rather inclined to attach more value to the imaginative ¢

the boys. apacities of

Nothing would be more psychologically unsound than this.

The young minds are more proclivated to the concrete than the
?bStht’ to the known rather than the unknown. It is therefore of
1mmense'1mportance to note that in the early stages, as far as possible,
the subject matter of the text-books should be the pegs on which
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the exercises in composition‘should revolve. Not only that, it should
be the aim of the instructor to accomplish the difficult task of expressing
himself in his own language, to allow him to fall back for help on
the language of the text-book, as far as possible.

Now it is quite clear that progress in composition should be not
only from the oral to the written, but also from the chained to the free
composition. By chained composition it is meant the reproduction of
the words of the text-book. Free composition means expressing in one’s
own language. This means that the language of the pupil has attained
a stage of recognising the peculiarities of idiom and structure of the
language. Therefore the teacher must realise the necessity as well as
the desirability of setting exercises in imaginative compositions, inviov-
ing the exercise of the pupil’s original thinking and original expression.
He can then be made to think out situations for himself, to discover
solutions for such situations and to elothe his ideas in a language be-

fitting those situations.

But nearly all schemes for teaching the young to write, have
been based upon the idea of teaching composition through reading.
There has been a change in the angle of vision. Now the teaching of
the non.detailed text-book has been abandoned and reading in the
library has been encouraged. Teachers are inspired by a passage o
Stevenson’s in which he says that he played ‘the sedulous ape’. What
he found he liked, and he set himself to copy it. The value of this
precedent is questionable. In the words of Professor Saintsbury “It is
commonplace now that only towards the end of his too short a life he
was on the point of acquiring a style perfectly natural, free and his
own”,

While the principle of learning to write through reading has got
its own value, it has also got its fundamental weaknesses of its own.
For a boy or a girl, to write like “Hazlitt” or “Addison” is nonsense.
We choose these authors as models in composition because of their
simplicity in style. The boy or girl simply tries to copy their way of
writing which is not imitation, but mere mimicry. It would always be
easier to copy the bad than the good. The child does not think of the
style as the warp and woof of writing, but only as a superficial orna-
ment. He looks for the tricks and tries to copy them, whereas we want
him to be simple, direct and honest. ‘

The teacher of composition has a three-fold task. He must teach
the child to write simple and correct English. He must give him a taste
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for straightforward English.
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Indian Pedagogics.

The Future of Indian Pedagogics.
By DEwAN BaAHADUR K. S. RAMASWAM] SASTRIGAL, B. A., B. L.

———

I shall indicate in this chapter what are and should be the for-
ward movements in Indian Pedagogics in future. We must remember
that the purpose of education is a composite purpose. It must give us
strong and healthy hody. It must enable us to conserve the truths
which have been already discovered and stimulate us to adjust oursel-
ves to others and to live a life of self-sacrifice and devotion to others
and to organise suitable institutions and express the national life better
and better through them. It must finally enable us to know and love
and realise God.

While such should be the general objective in education, any
scheme of education which does violence to it by omissicn er by insuf-
ficient attention to any one of these aspects is not a proper scheme of
education at all.  To-day thereis much confusion in regard to our
ideals of life and this confusion has its parallel and counterpart in
our ideals of education. By wide thinking and careful judicious action
we have to get our national life into the royal road of progress again
in education and in life, :

Further, every great people has specially emphasised this or
that aspect of its composite scheme of education so as to conserve and
perfect the specialities of its national culture. Among the Hebrews
education was primarily religious whereas the Athenians aimed at a
h.armonious development of human powers. Among the Spartans educa—
tion was dominated by practical military discipline whereas among the
Romans it was regarded as leading to the improvement of law and
order. In England the aim of education has been to fit the boys for
practical life in industry and commerce and for the duties of a far-
flung empire. In America the aim is to train the youth of the land for
the betterment of the greatest democracy in the world. In such a variety
f)f cultural ideals, India has her ownideal. It seems to me that the Indian
ideal is the.highest and noblest of the ideals of education known to the
w.c‘)rlf:l-ar‘)d it 1s our duty to preserve it and perfect it and perpetuate. Its
amm 1s'to secure all the Purusharthas and lead the soul with the aid
of Dharma to righteous enjoyments (artha and kama)

; ; here and to
immortality (moksha) hereafter. Vidyaya amritam asnute

In proud America a recent writer named Mr. James H Baker
utter anenis ¥ ; ; . e
tters an anguished cry in  Educational aims and civic needs. ‘‘Men

conquer nature, and take cities in the modern way, and control political
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bodies but do not rule their own spirit. They profess a love for huma-
nity, are practical philanthropists, but in business are unjust to men.
They become cultured, but are not defended thereby from refined
vices......... [ fear that education has lost sight of its great central truth
which is humanism. Efficiency we have and culture, but too little of
saving human doctrine and discipline”. Do Indians want this type of
culture? Not at all? Are they eager to barter away this birth right for
a mess of pottage and go in for the so-called liberty and refinement?
Not at all. Mr. Baker says rightly: ‘“The mistake of the French Revo-
lution was emphasis of right over duties. We are yet living somewhat
under influences that produced that revolution and hence have an ill-
defined sense of liberty. The disregard for the laws of the state, the
spirit of irreverence, often border on licence and in so far deprive
us of liberty”. Do we desire to have the high-sounding tragedy of the
French Revolution re-enacted in India? No, a thousand times No.
To-day in the West every man is a law unto himself. Let us hear
Mr. Baker again. He says: “There are no universal human standards
to which the individual must adapt himself. This doctrine leads direct-
Iy to the pursuit of personal inclination. It leads to freedomof
election and easy methods in the schools, to weakness of home control,
to general inadequacy in training of youth, and in so far tends to produce
a generation of ‘unlicked cubs’. It pervades all our interests and amuse-
ments. It substitutes the Sunday comic supplement for the Bible: prob-
lem plays for Shakespeare; tales of Tom and Dick for human types;
imipressionism for art; feverish amusements for healrhful recreation; non-
descript music for Beethoven, in music and words representing neither
jov nor sorrow nor wit nor humour nor courage nor aspiration nor any
other human emotion or sentiment—nothing but imbecility”. Does India
want this type of freedom? Not at all.

The real secret of education is thus well stated by Mr. Baker:
“The child is to be adapted to civilization instead of civilization to the
child”. In short we want Indian educators and Indian education for
Indian children. Mr. Baker says aptly: “Our education is wasteful
because it attempts too much, uses too little judgment in the choice
of subjects and material and in consequence does nothing well. In
general education there is time for the best things only, those of perma—
nent value, and it is the work of the teacher to create the necessary
attitudes, interests and reactions, and inspire appreciation of higher
values”. In India we are running the same mad race as our brothers
and sisters do in the West in education as in hfe. It is now realised
in the West that “there is danger of making narrow specialists before
the foundation of manhood is laid”. We have the same danger in
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India to-day. Only we add to it the additional danger of making in-
effectual and jobless specialists before the foundation of Indianness
is laid. Spiritual values whiche were our special glory have been
thrown on the scrap-heap. Cultural values are fast following suit.
Have we got to-day our ancient and admired admirable passion for
beauty and goodness and truth? Mr. Baker says: “In the moral realm
a sense of touch with the Infinite attends the right path and a sense of
estrangement follows perverted ways”. This sense of touch with the
Infinite was our special distinction and merit in the past. Butitisa
vanishing quantity and a dying quality to-day. Here in India “was this
wonder of a humanity aflame with the Deity, burning but unconsumed”.
Alas! That fire has almost died out,

Thus the deepest aim of education should be dharma. It has
heen said well: “The good and strong will is the chief end of education”.
Flabbiness of spirit and a mere love of amusement and passion for a
fun and good time are in evidence everywhere. Mr. Baker says well:
““The Persians taught their youth, first, religion; second, uprightness;
third, restraint; fourth, courage. Mere efhciency never made a people
great. Not Phoenicii nor Lacedaemon nor Carthage, but Palestine and
Athens and Rome are pre-eminent in history”. May not an Indian ask:
“Why should we kow-tow before London or Paris or Berlin or Rome or
New York or Chicago?” Nay, may he not ask, “Why should I tamely
accept pedagogics at the hands of Rousseau or Spencer?” Return to
Nature is but glittering rubbish. The natural state is mere savagery
and life of uncontrolled impulse. Dharma is the secret of civilisation
and culture. The Darwinian doctrine of competition and survival of
the fittest is but the Jaw of the jungle applied to the kingdom of man,
The ethical process does not consist in imitating the cosmic process
but checking it by humanising it and then divinising it. The glory of
man consists in his selfless devotion to Humanity and to God. It is this
attitude that Shelley describes as

"“The desire of the moth for the star,

Of the night for the morrow,

The devotion to something afar

From the sphere of our sorrow’.
Sensualism add pessimism and fatalism and materialism and hedonism
and cyuicism are casting their baneful shadow all over the world as the
result of modern education. Life has ceased to be a romance, an ad-
venture, a delight. It has become a grim hunt for a snug life and a
good banking account. This is surely as low as it is barren and bereft

of joy. (To be continued.)

The Birth-Right.

~_——:’*4_,-—-
By S1vAPRAKASH.

It is usual to assume or assert that the birth-right of man is
liberty. But pause to consider the matter and it proves a myth. It
might have been demonstrable in the goiden dawn of the Umverse: when
a certain type of Misanthropy hypothesises all the glory that is I.lot,
existed. Such a golden dawn is itself a myth I fear, and my.ths rr{:ght
have been demonstrable then. But what is "that rare kind of birth-right,
called liberty? Is it freedom to act or think as one liked? Well the'n,
from the dawn of the human mind, there has been limitations upon Its
powers, if not to conceive, at least to crystallise the thought into ex-
pression, as in Political liberty; if not to contemplate an act, at.least to
achieve it as in social and religious liberty. It may be that at times, as
in the hoary past, there was no organised restriction upon t.he freedom
of the individual, but it never was an untrammelled birth-right. ‘ Even
Cain, typical of a frame of mind and the earliest advocate of liberty,
couldn’t escape being banished to wander with the branded brow. To
my mind the only birth-right is bondage. The soul, the suprewe, the
luminous one, according to holy scriptures, desires and gets entangled
in births. Birth itself therefore is bondage; and what else can be the
birth-right, the prime and the perfect birth-right, but bondage?‘ Born
in the body, the Atman suffers the limitations derived from heredity and
the handicraft of nature, limitations to which the flesh is heir tf). The
Atman, which the Upanishads declare to be above all bo‘ndage, is bound
by'its own imaginings and descends to the earth ax?d rfeallses the rights ?f
bondage. The breast-milk it imbibes is the ﬁrs? link in the long f:ham
it is going to forge for ftself before it tries to think O’f the lost hentagel;
Hunger which is the desire to grow, cries for the milk, and the mil
while satisfying, moulds the fetters of love. The fetters of love are
euphemistically termed the silken cords. May be they are of gold,
but they still bind, not break the slavery. The slavery of Samsar‘a
begins here. The family curb is extended to the curb of the t.>ody poli-
tic. The ties of family and thorny bridles of the highly orgamse’d~ state,
are at the two extremes of the Soul’s experience. All the qualities de-
rived from the three-fold clay-house are only so many c?xains that gather
round the soul which courted the birth and is caught in the bondage.
Death is 4n exit no doubt but the wise say that death does not lead to
the land from which there is no return! How can one get rid of this
bondage? - Will Avadatha Sanyasa rid the soul of this wretchedness,
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;}:2\51:;1};“5}: (;'fba bO_ﬂdage? The Lords of mystic lore are aware and
A 6’31‘}1 eration is in Videha Kaivalya, only attained by non-
Heart-cave. N Ot}e] Peace of the Cave.dweller, of him who is at the
of the life.};olro er \fvogfis the balance after discharging the liabilities
he is a0t an 8;51,11\;9;) t is nature, for though he may dwell in the cave,
for the bil'th-rigl;t gf breSlgent there, bur the Prince who having paid up
tion, and has mode of 3“ ‘Lge here, has reacquired his prenatal condi-
the pregnant glory of heat » hot the door to rebirths in bondage but
of all creatior, 'midl c the grace of the Great-Oneness which is compact
to knowledge \"h' h ;fiator, Death no more is the way to ignorance, but
like, form ai - : hlc iberates the soul from love and hate, like and dis-
Desire no morepbzmil?enon and, free‘dom which presupposes thraldom.
then there is the enjog, the soul’s enjoyment of its own immanence; and
other side of deqthj yIr?eI-]t of a different birth-right, being born on the
is death—it i d‘ . therefore the only birth-right is not bondage, it
1s deliverance { : §%
ce from bondage—but there is the rub!

B . .
ceians not\x‘fhi;cz rrtl)el;tlit 1tdbe not that ]ixberty which lies on the lip and
s ne bond: o ! ondage—as a birth-right or as an acquisition—if it
tho sisho Witha th)t n.t infinite love which only a gura can show and save
e Savmi,,‘ chglace and power of knowledge; and that immaculate
whish gos it s le.cb transcends the barrier of death, or Chudalay’s
e oent (ﬂ;dlz vine food; 'a'nd that fathomless love that is a
and that parental aensdsfillri‘;l (l:c())\rfl:lcttl)orgs’l thml'lgh Teh otee o e
eme ]

fare of both, here and hereafter. It }i)s a bli]rttlg-grizzcthngtt::e f:;n o “:‘161-

grudge

the exercise 0{ s
’ lt 1S a blrth rlf’bt no one ]) % [¢] [0} S U”l

The Children’s Charter for India.

Draft for Criticism and Circulation.
PR SUS——

THE PREAMBLE.

WHEREAS THE ALL INDIA FEDERATION OF EDUCA-
TIONAL ASSOCIATIONS is convinced that the Indian Society and the
Indian State (British & Indian) owe to the child the best that they have
to give:

AND WHEREAS it is also convinced that the continuity of our
Race and Culture and the realization of all our unfulfilled aspirations
and ideals depend upon the child who is the future man:

THE ALL INDIA FEDERATION OF EDUCATIONAL ASSO-
CIATIONS declare the following to be the birth-rights of every child
born in any part of India and in any strata of society irrespective of
caste, creed vr colour: and enjoins upon the Society and the State to
discharge the undermentioned duties towards the child:

THE CHARTER.

I. EVERY CHILD is a national asset of first class importance;
and it is the duty of the State and the Society to widely diffuse the know-
ledge and practice of Eugenics and emphasise the parental responsibility
of careful marriage and mating, so as to transmit the highest possible
potentialities to their children. It is the foremost duty of parents,
society and the state to provide for every child free and adequate means
for its full and complete normal development—physical, mental and .

moral.

[l EVERY CHILD must be helped by all concerned to be born

under proper hygienic conditions, and it is the duty of the State and the
Society to see that cuch conditions are provided for every child, irrespec-
creed or colour and also irrespective of the economic or
in which the child is born.

'S mother must be provided with free and

natal and post-natal periods so that
go on unhampered

tive of caste (
social status of the family
III. EVERY CHILD

adequate succour during the pre-na
the child may be born healthy and its growth may

by adverse family circumstances.
1V. EVERY CHILD must be adequately nourished, c.lothed a'nd

must be provided with hygienic surrcundings- for dwelli‘ng, .1r'respect1ve

of the economic or social conditions of the family in which it is born.
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. V. CHILDREN that are orphans and the waifs must be properly
sheltered, clotfhed and fed and must be provided with free and adequate
means for their normal development—physical. mental and moral.

'VI. EVERY sub-normal and defective CHILD must be given a
special treatment for putting it on the path to normality, failing which

it must at least be provided with full facilities to make its life endurable
and easy.

VII. EVERY delinquent child must be reclaimed from the bane-
ful effects of the bad homes, bad company or bad surroundings and
must be in all possible ways enabled to shed off its delinquency and to
return to normal life, ‘

.VIII. EVERY CHILD must be insured against sickness or
accident.

o IX. .EV.ERY CHILD’S person must be regarded as sacred and
mv101aple m times of all kinds of disturbances and it should be the first
to receive relief in times of all kinds of distress. -

X. EVERY CHILD must be protected against all the inhibitions

of fear as well as against every form of expleitation—physical, mental
and moral.

' .XI. EVERY CHILD must be brought up on the principles of the
dignity of labour and must be trained to earn its livelihood by fair
means.

XIL. EVERY CHILD must be afforded opportunities for the best
and highest education it is capable of, 3. e., the fullest development of
a!l the child’s power—intuitive, affective, cognitive and active to their
hlghest capacity, and be set in the intelligent and creative relationship
with his or her environment, mundane or extra mundane.

XIIL. EVERY CHILD must be initiated into the principles of
Physiology and Hygiene, Aesthetics and Eternal Verities found in Nature
and in Life.

XIV. EVERY CHILD must be given full opportunities to develop
fearlessness, self-initiative and self-expression and power of forming
independent judgment.

| XV. EVERY CHILD must be brought up on the principles of
unity that underlies all forms of life, so that it may develop respect for
all forms of life.

XVI. EVERY CHILD must be brought up to have respect for
the elders and to love all that is best in the various race-cultures and
religions of its land.
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XVII. EVERY CHILD must be brought up to have sympathy
for the weak, the defective and the old and must be trained to help

them.

XVIII. EVERY CHILD must be allowed to mix freely and on
terms of equality with any other child of either sex, irrespective of caste,
creed or colour.

XIX. EVERY CHILD has a right to be educated in its own
mother-tongue at least during the Primary and Secondary stages.

Student Life at the German
Universities.

e
By DR. ADALBERT EBNER.

With the reorganization of political conceptions and econamic
ideas there also arose a new type of citizen in the Third Reich. The
type of student and, at the same time, life at the Universities have also
changed. National Socialism as a view of life has broken with individu-
alistic thought, and replaced it by the idea of the Community, of which
the great final aim is the nation. The Community jdea demands good
order and discipline; the Community involves a leader and a following.

It is the task of the German Universities to serve the purpose of
realising the National-Socialist cultural idea by research, instruction
and education. Science itself will be bound up with the nation in order
to draw all inspiration for its questions and thoughts from this connec-
tion with the people. The student is to be educated at the University
as a National-Socialist German, and to be given his scientific profession-
al training there. The vocation of the academic youth is to become
the leaders in the formation of the future of the nation and the State,
and to carry out the material reconstruction of the Father-land, The
nation wishes the students to be German men with the virtues of honour,
honest pride, enthusiasm, readiness to make sacrifices, and faith so
valuable for a community life.

Within this framework three fundamental guiding lines in the life
of the German student may be recognised. :

Owing to his association with the people, his life has been given
an aim which, however, he cannot learn as knowledge, but must acquire
through experience of Socialist community life. He thus becomes a

national student.
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change relations with instructors drawn from the nation. The “Kama-
radschaftshaus” is managed by a leader, and the student stays here for

his first year.

As a political soldier,
Troops or Defence Squads.
his ideals, practises comradeship and discipline, and has a
of taking physical exercise.

His position at the University is regulated by the students’ law,

bility for and leadership of the entire body of students is
bsolute

the student is a member of one of the Storm

In these formations he is the guardian of
n opportunity

The responsi
undertaken by one of their comrades as leader, who maintains 2

discipline among the rest. Along-side of the leader is the League
Chamber in which the students’ corps are represented. The principal
member is the speaker who is in close touch with the leader. The leader
himself has a consultative voice in the Senate of the University with re-

gard to matters affecting the students.

The professional corporation is also represented as a constitutional

jink in the body of German students. The professional corporation has
its own legal rules and regulations. Every student is obliged to join it, -
and does so as a rule during his second year at the University. The task
corporation is to continue the political education in

of the professional
Its work is done by means of lectures

the spirit of National Socialism.
which the University officials are requested to arrange, delivered by

specially appointed lecturers or also by a working community establish-
ed by the professional corporation itself. The curriculum includes
national-political and National-Socialist schooling, training in history
and knowledge of Germany, and an introductory course in philosophy

and art. .

A suitable part is also played by life in the students’ corps in the
Third Reich. While the students’ corps were already firm supporters
of the State before the War, a fresh phenomenon is the Socialism which
has now found its way into them and forms a tie between them and the
people. The independent student who belongs neither to a political
formation nor to a students’ corps is not provided for in the Student’s
Law. The Students’ corps have thus assumed a fresh importance.
Students’ duels have also been retained, and what was formerly for-
bidden or yet tolerated by the State is now permitted as an effective
means of education in self-control, resoluteness and formation of char-
acter. The idea of honour, which the arméd student has always defend-
ed with his weapon in his hand, will also be cultivated in the new
State as a valuable asset in the student’s character, but this idea has
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assumed a fresh form, for it includes both personal and professional
and also national honour. '

Games play a great part in the life of the young student, but these
forms of exercise are also a means of completing his educational princi-
ples. Sport is not practised for its own sake, and is to be nothing super-
fluous. The students intend to awaken the virtues inherent in the Ger-
man character by means of sport. The students are really represented
in every branch of sport, in light athletics, matches, and in ball and
lawn games. But other forms of sport are also practised which are
very popular with German students, namely, mountaineering, gliding and
acquatic sports. .

The life of the students does not overlook the art of the nation.
They take part in the creative art of the nation as in other genuine art
owing to the necessity of satisfying their fecling for the beautiful, In
addition to this, they turn to art for other reasons. After all, art is not
isolated. It awakens problems in the mind of the individaal, and is
developed here as the meaning of life itself that knows no end. In this
way the life of a student also plays a creative part in art. The State,
however, provides the student with the possibility of going to the theatre,
listening to music, and sceing works of art all the year round at small
cost,

The student arranges his life in accordance with the profound
seriousness of the times, but in his connection it is nct forgotten that
youth is still youth and demands its rights. One of these rights is the
students’ festival which include the “Kommense’” or commensal meetings
which have not disappeared from the students’ festivitics, but unlimited
and senseless alcoholic excess in these festivities belong to a fabulous
past. The self-discipline of the modern student vnly permits him to
enjoy happiness. The cultivation of gaiety is now one of the features
of the students’ festivities and is expressed in gay students’ songs as clear
as the wine in a glass,

Sociability is also a part of the students’ life. It finds it finest
expression in mutual respect and good behaviour, and harmless but
genuine gaiety. ‘

These forms of life also find expression in the external appearance |
of the students’ life at the Universities. The Community idea leads them

to make huge demonstrations #n independent unit. The streets are filled
with these political soldiers whc wear their brown garb of honour with
pride, but alongside of them the gay colours of the students’ corps have
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retained their place. Their common profession of faith is demonstrated
outwardly by the German greeting and realised afresh in their hearts.

The life of the student in the Third Reich is no easy task. Itin-
cludes the whole being, and demands the whole of his strength but it is
supported by the fact that belief is the source of strength. The “amal-
gamation of German youthful gaiety with the moral feeling of responsi-
bility connected with God and the nation” leads to a form of students’
life which is “gay, German and upright”.

The German Universities too not only receive German but also
foreign students. As homes of research, knowledge and teaching, the
gates of the Alma mater are still, as they were in the past, for every
foreign student the entrance leading to unusual treasures. As a mem-
ber of this community, the foreigner enters the University as a guest,
and the exercise of hospitality is an eminently fine characteristic of the
German Universities in the Third Reich.  But the foreigner is free from
all the obligations imposed on the German student. He merely enjoys
the rights derived from his academic citizenship. In addition to this,
the new Community to which he belongs will exercise its honourable
obligation of host in tireless endeavours to show him the beauties of the
country, the national treasures and the life of the people. The acade-
mic offices for foreigners at the Universities undertake the organization
and execution of this desire, and at the same time provide an atmos-
phere of home for the sons and daughters of all countrics who have
met on the basis of attachment owing to their common experiences at
the university. The spirit of comradeship at the German Universities
will, however, be the bridge leading to general friendship.

School and Backward Pupils.

—_—

By MR. G. V. AYYAR, B. A,

Almost in every class the backward pupils form the majority. The
very best are a handful, two or three, four or five; those of the second
degree are about a dozen; the backwards, in varying degrees of back-
wardness, form the greatest number. How is one teacher to tackle so
many varieties of learners? This is a question often put by teachers.
As a general rule, the backward pupils are despaired of, they never im-
prove an iota, and are promoted by sheer length of stay in the same
class, causing the same inconvenience to teacher after teacher. Such
pupils are never reformed, and leave the school, as a general rule, un-
reformed.
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with the various kinds of scholars in his school. Delicacy also stands
in the way. But the gradual training up of the teacher until he is
turned into a thoroughly reliable and intelligent workman, is a task that
only the headmaster can do. One headmaster made it a point to give
every teacher a clean hour’s interview once a month, if not once a fort-
night, to examine his books, his note-books, his readings, his class
work &c. to probe into all his work, to understand his merits and his
defects, and offer suitable, kindly advice and instructions. The assis-
tants were thus turned into a band of learned, skilful, efficient, devoted
and loyal assistants. The same headmaster also made a habit of ex-
amining heaps of boys in the same way and after understanding thereby
the defects in the teaching, very confidentially and delicately, advised
the teachers concerned. No wonder the school became all but perfect.

Gleanings.
News versus Knowledge.

—oOHI 00—

“The removal by the telephone, the telegraph and the radio of those
barriers of time and space which have always widely separated mankind, to-
gether with the ability and zeal with which the art of journalism has been
carried forward during the past generation, has resulted in the development
of new problems of public character which are not easy of solution and which
have important practical bearings. The news of the immediate day, whatever
its character and from whatever point it may come, now takes an overwhelm-
ing precedence in the conscious attention of the vast majority of those who
are able to read and who do read. Their intellectual life, if it may be digni-
fied by that name, consists wholly in lesping from head-line to head-line. It is
from an appalling crime in the morning to a tragic accident in the afternoon or
to therecord of unthinking appropriation of hundreds of millions of non-existent
public funds in the evening, that their conscious attention jumps. So rapid
and of such immediate interest are news items of this kind, which it is the
beunden duty of the daily journals to present, that the readers of these jour-
nals find little time, opportunity or invitation to think. They have become
journalistically minded, and news constitutes pretty much the entire body of
their knowledge.

“As yet twentieth century man has not adjusted himselt to a life in
which news which is perhaps of merely momentary interest and passing impor-
tance plays so dominant a daily part. He finds himself compelled to try to
keep abreast of the news in order to carry on conversation with his fellowmen
and to deal with the tasks of daily life. His problem is, while doing this, fo
find time to think, to reflect, to understand and to fit the passing news into
its proper framework of understanding and interpretation.
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“The more news which the daily journals bring to the attraction of the
public, the more important it is for that public to understand the meaning of
the news, the lessons which it teaches and the econduct and policies to which
it points. Man cannot live by newspapers alone. He must learn to make
news take its place in the raw material of ordered and reflective knowledgs.

Unless he does so, news itself will have for him merely an emotional value
and his intellect will atrophy.

“It is not without interest o record the fact that the wisdom of Goethe
saw all this a century ago and at a time when these tendencies and habits

were simple and small indeed, compared with what they have since becomne.
These are Goethe’s words:

I cannot but look upon it as one of the greatost misfortunes of our
age that it allows nothing to ripen quistly: that the next moment, so to speak,
devours the preceding; that no time is allowed for digestion; and that we
live from hand to mouth, without leisure to bring forth any finished product.
Have e not reviews and magazines for every hour of the day? By this porten-
bous machinery everything that a man does or writes, or intends to do or
write, is dragged before the public. No man dare do anything, enjoy or suffer
anything, save for the delectation of others; and thus every trifle goes from
house to house, from town to town, from kingdom to kingdom, from one
quarter of tho world to another, at galloping speed.”

NicHonAS MURRAY BUTLER.”

* From the Report of the Iresident of Columbia University for 1934,
The Dean of St. Paul’'s on Education.

The Dean of St, Paul’'s (Dr. Matthews), preaching at a service ab St.

Mary Abehureh which was attended by delegates to the moeeting, said that

among the instruments for carrying eivilization forward there was none, excopt

the howe, of more importance than the school. The material with which the

schools had to deal was not entirely raw when it came to themn  In essentials

our children had the minds of primitive men. They had to be civilized. The
problem of civilization was the problem of the educator,

Some schools seemed to have laid almost the whole stress upon docil;ty.
They hai attempted to mould their pupils into some pattern which was
desired by the society which they served, and when this element in education
was carried to excess the school discouraged initiative in the boy and
condewned itself by being a place where genius was not fostered and might
even be killed,

On the other hand, there were schools and theories of education which
seemed to place all the emphasis on initiative and expected every child to be
a genius —places where discipline was a name of veproach, The elfect of
this type of education was not yet sufficiently apparent to enable them to
pronounce & decided verdict, but it was easy coough to see the danger which
they ran.

3
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Report on Examinations.
(Hyderabad Teachers’ Co«nfcrence.)

1. Txaminations may be given
a) To promote students to & higher class.
(b) To arrange candidates in ol:der of merit. Ldute
{c) To test the knowledge acquired by the candidate.
(d) Teo test the effectiveness of teaching. o ) tosching ©
(e) To diagnose the weakness or aptibudes in 1) pupil,

curriculum.
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5 The True False Test, the Mult-ip}e Choice 'I“leszia;:;:mg(o 0‘;7 s
Test ete., are known t0 have increased the interest an

teaching for the following reasons:—
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a, The correction is not subject to the eccentricities of the examiner.

h.  Owing to the large number of questions the element of chance is
reduced. '

c. It is possible to cover a cross section of the entire course.

d. Intelligrneo and attainment may be measured separately,

e. It gives no place for the crammer and prevents sbudents from
committing to memory the opinions of annotators and professors,

f. Tt provents guess work on the part of the students about probable
questions.

g It saves the time of the teacher, who has a large class.

And the use of these tests is therefore strongly recommended.

The essay type of questions may he used to judge aesthetic upprecintion,
the organisation of a field of knowledge or creative thought.

It is essential to regard the twa types of examinations as complemen-
tary,

6. We believe that short tests requiring a few minutes, given at
frequent intervals and without previous notice to the students are of value,
8.8, 15 questions on subject muatter requiring word or phrase auswers to le
answered in about eight minutes.

7. We believe that class examinations, some of them preferably
briel and objective be given at least four times a month, and of these three
exaninations he without previous intimation to boys.

8. In examinations, instead of giving marks, it is sometimes desira-
ble to have a five division seale involving words—Excellent, Good, Fair
(being the average), Poor and Bad — or letters, A, B, C (average), D and  “so
as to simplily evaluation and secure a more even distribution in the seale”,

9. To measure relative ability, an easy paper is much hetter than a

hard paper. A good paper must ensble an ayerage student to pass his exami-
nation. A few hard questions must be given for the

purpose of selecting the
more intelligent students. ,

10, There should be a judicial combination of oral and written tests,
particularly in the Primary Stage. In the Secondary Stage, Viva Voce tests

are meant to test ‘the intelligence, alertness avnd the general intellectual
outlook of the students’.

11. The annual examinations should not be the sole test in deter-
mining promotions to the higher classes of borderline students who have failed.

12, In valuing the ‘essay type' answers it is desirable to value

question by question and not paper afler paper, in order tc avoid variation in
standard.
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13. We recommend that steps be taken for the Preparation. of int‘e]-
ligence tests and the training of teachers in their use and interpretation, with
a view to their application in sehools.

14. Woe recommend the provision of suitable schools of special C‘n.s-
ses for feeble minded children, with trained teachers who could_he‘slp the chil-
dren to become self-supporting and not a burden on the ccimunity.

15. We recommend the cousideration of the eventual possibility of
the formation of a depu‘rtl‘nent for vocational guidance, and tl?e arra.ngel.nent
of suitable tests of special aptitudes and teams of tests for special occupations.

16. We believe that public examination questions be not seb by an
individual but by a panel of examirers. It is desirable to have some teachers
with at least an experience of five years on this panel.

17. TPublic examinations should be such that average students of an
average school pass. At least 50-53% of the canditates must pass an exami-
ration,

18. Teachers’ Training Colleges can help teachers in service ‘by
instituting a course of extension lectures on the mathematical and statistical
aspect of examinations.

19. It is recommended that the Fducational department prepar.e
standard Tests in Arithmetic or Iinglish reading to sorve as basis of experi-
1'1~ent and provide a model for objective types of questions.

Notes
Text-Books

Another comment from us on the G. O. on Text-Books
scems to be necessary. An M. L. C. of Madras rece‘ntly wrf)tc
in the ‘Hindu’ gloating over his being instrumental.m ushering
in this G. O. He regretted that teachers s'hould agitate for tl?c
cancellaton of his benevolent move. His reason was that f11n
District Board and Municipal Schools, the President or the
Chairman had usurped the powers of the tenchgr and the latter
had no voice in the prescription of books, and it was to reglove
this abuse he had influenced the Minister to act as he had ohne.
It mav be that the M. L. C. had diagnosed correctly, })ut as
he so‘ugght and applied the correct remedy? Is he hng(l}lrt Olr;
getting the aided schools also within the pux'\"1e\v of the d t
Did he consider whether it would be educatpnally sound to
have text-books unchanged for five years? A wiser course in .the,
circumstances would have been the enactment of a G. O. strict-
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ly discountemncing the encroachment of Managemeuts on the
legitimate powers of the teacher. Fettering the discretion of
the teacher in these vital matters and dallying with educational
problems without regard to conscquences is deplorable. We

wish the M. L. C. and the Minister had exercised wider vision
and farsight.

-

Compulsory Primary Education at Kumbakonam.
By Mr. S, VASUDEVAN, M.A., B.T., Associate Editor.

True lovers of education will be gl
on the working of the Compulsory Tid
Kumbakonam Municipality for the year 1933-'34, It states:
“All boys of school age and 73-8 per cent of the girls are attend-
ing the fifty three municipal and non-municipal schools in the
town”. These figures will speak for themselves as to the success
of the scheme. It is creditable that a high percentage of the
girls of school going age are at school, even in the absence of
compulsion. Tt is noteworthy that mixed schools are popular.

ad to read the report
ucation Scheme in the

The question of wiping off mass illiteracy seems to be
engaging the serious attention of the Municipality, as evidenced
by the starting of night schools, ]

ibraries and reading rooms.
Recalcitrant elements may someti

mes hamper the progress, but
smooth-sailing can be secured by enlisting the co-operation of
the public. We wish the Municipality all success in its endea-
vours towards the advancement of primary cducation, and

hope that it will continue to give a similar lead in other cdu-
cational activities also.

——————

T. V. CHELLAPPA SASTRY & SONS,

Printers, Publishers, Book-sellers, Half-tone and Line Block Makers, etc.
1-1 Sembudoss St.,

Madras.
Elementary Science
ny T. DORAISWAMI PILLAL B.A.,L,T.
(According to 1929 Scheme)

1. A First Book of Klementary Science, Physics & Chemistry Re. 1
2. Animal Life As 5 3. Plant Life  As 6
4. Physics in Everyday Life As. 10 5. Physiology, Hysiene &
First Aid As. 10

Also General Science in Tamil and Telugu for all the lower Forms sccord-
ing to the latest syllabus are available for sale.

Reviews

.

1. General Science: Bcok IV for Form IV, in Tamil: By 2.
Narayanaswami Ayyar, B.A, L.T., Scienco Asst., St. Michael's High School,

Coimbatore. Published by V. 8. Venkatarmman & Co Kumbakonam. Price:
Rs 1.

This forms the fourth of the series of Science Books ia Tutwil by the
author written in conformity with the latest syllabas. The muatter his been
correlated with the duily life and surroundings of the pupil. Kach lesson has
been intelligently planned to tre it of the "‘What, How and Why' of the topie

and written in simple, terse Tamil. The method is practical and concrete,

with simple experiments and demonstrations. Diagrams have been added
where necessary. The questions at the end of each lesson will be greatly
helpful in bringing home the essentials of the subject. Technical terms in
Tamil have been used only where necessary and their Finglish equivalents have
been given side by side. Vernaculur terns have been adopted from the lisk
published by the Government. Written by an experienced teacher, the pub-
lication reveals the author’s elear grasp of the requirements of the class. The
book will be found vary useful by pupils studying the subject in Tamil.

2. Readings in English Literature, Part Il: ERdited by K. Srinivasa

Kini,.B. A.. . 7. and published by The Basel Mission Book and Tract Deposi-
tory, Mangalore Price: Re. 1.

Part TI under review has been planned on the same lines as Parb I
reviewed in our last January number. The selections have been carsfully
made, most of them from modern authors, to suit the recent circular from the
Madras 5. S L. C. Board. There are three sections in the Book, the first
dealing with Prose, the second with Poetry and the third with Exercises in

* written Composition. The explanatory notes, questions on subject matter

and the exercises in grammar and composibion, continue to be the apecial
features. The neat print and gebt up along with the interesting contents of
publication muke it eminently suitable as a text-book for use in High Schools.

3. Confessions of a Thug: (Abridged and Adapted): By P. K. Anantha-

narayanan M.A., L T. Published by Bharathi Publishing House,, Bangalore City.
Pricei 12 as.,

Meadows Taylor has been known for his interesting historical roman-
ces embodying faithiul pictures of Indian life. The author of the book
under review has done a service to youngsters by introdueing them to one
of such stories. The hera of the narrative was s daring Thug responsikle for
many murders. A few of his lively adventures find a place herein. Reuding
through, one will glean an idea of the customs and practices of the Thugs,
their organisation and their extensive operations. The story makes easy and
delightful reading. It will serve as a good book for library reading in schools,

” -
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Books Published by Macmillan & Co., Ltd.

4. The Critic: By R. B Sheridan, Tdited with introdifetion and
notes by Robert Ierring, M. A..Price: 1/6.

The ‘Tinglish Literature Series’ published by Macmillan & Co. has
been enriched by this addition. The introduction should be very helpful to
students of literature. Ifirst there is a biographical sketch of Sheridan. It is
followed by a section dealing with the life of the people of the 18th certury
which shows how the drama was influenced hy Lhis. Next there is a critical
appreciation of the construction and characterisation of the play. The stage
before and after Sheridan and the characteristics of the Drama in the [8th cen-
tury next form the subject of discussion. The ntroduction thus gives the
render a comprehensive idea of the English drama At the end of the play are
given brief notes, some dates of the period, questions, subjects for short

essays, and s list of references which would prove as ‘helps for further study’.
The hook would bo useful to undergraduates,

5. Longer Poems Old and New: Selected and eodited by A. 8. Cairn-
cross, M. A, D. Titt.

This is another of the Scholar’s Library Series, very handsomely
got up. Readers who have a taste for Fnglish literature will appreciate the
discernment of the editor in the selection of poemns in this compilation. The
rich variety found herein from Chaucer down to our own days forms & delight-
ful anthology. The questions at the end bearing on each poem are eritical
and capable of testing the reader's appreciation of poetry. The volume
will prove a good text-book for the Uuniversity classes.

6. Hydrostatics and Mechanics: By A. Ti. E McKenzie, M. A.

This is an elementary treatise designed to suit tho requirements of
the School Certificate. It is divided into two sections, one devoted to
Measurement and Hydrostatics and the other to Mechanics. The author, as
a general rule, attempts to bring home the fundamental notions of the sub-
ject by explanution supported by apt applications of the principles visualised
hy pictures and suggestive diagrams  Pupils who find Mechanicg nbstruse will
obtain o clear grasp of it by studying this book. The author has pressed to

his service the remarkuble engineering and aerial feats to illustrate and explain
the luws and principles of the subject,

The study throughout is fascinating
and instructive.

The value of the book is enhanced by the topical summarie$
and gquestions added at the end of each lesson. Pupils who desire to have
an intelligent grounding in the subject will find the volume highly useful.

7. Milton’s Paradise Lost Book. II: Edited by M. Macmillan, B. A.
(Oxan.), D. Litt.

. University students will find the booklet under review helpful in
their study of English Classies. Tdited with copious notes and a highly illu-
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mihahing introduction, it will prove an excellent companio‘n to them.. The
circumstances under which Milton preferred to compose thx? grent epx.c, how
{ar he was original in the choice of his materials, the guperiority of hx.s fivst
two books over (he others, and a comparison of the poet’s representntmﬁ of
Qupan with that of Valmiki’s Ravana and similar proto-typ.es. are some of thz
topics dizcussed in the introduction. The notes give mo .nings o.f words,l‘z‘trt‘
phrases, allusions ate. and the appendix, the important grainmatbical peculiarl-

ties. The beokleb is attractively got up.

8. Self-Help in English Composition: By Anthony Desmond. Price
e The author has written this with the aim of giving to sttfdenz;s :1.'nd
teachers a number of rules that will agsisbt them in detecting' errors in Ihnghs}l
Composition. The book is counfined to errors in Grammar, 1n ?he use of p:m{rt:
cular words, and in indirect narration.  Having beeu en.ga_ged in the teaching
of the Fnglish language b0 Asiatie pupils fora long t1.me, the author hz}s :m{
intimate knowledge of their common errors. and this l?gok therefore, 1s G;)
apeat valus to pupils who wish to write hetter camposition We strongly
:ecommend it to the attention of all English teachers.

9. Observational Geography of the British Isles: By Herbert Hatch
B. Sc, and C. R. P Duckering. Price: 2-6-0.

This had been designed to suib the requirements of the school

- cortificate course in Fngland, "and will be found aqually useful to Indian

Qehools. The authors’ alm herein is to make geography study pmc'txcul. The
knowledge of the subject will be vague unless pupils make an orgamsed t]otbs'ar;
vation of streame, clilfs, roads, farns and other parts of the gubject ma ;1 on
the science. Accordingly, thoughtful suggestions for praf:ticzx‘l work hfwe;‘ :;:,5
given. The book is divided into three section?, Physical, Human al: le‘;;her
and Regional. Teach chapter has a seb of exercises 1‘30 be dcm.e by plupl e
in class or at home, and they are in consonance with the aim (_)E tle’au :
The publication will prove valuable addition to every school library.

et

CHILDREN’S EVERYDAY SCIENCE SERIES in TAMIL
By M. S. Subramanian,

7 eac;le’ ' ‘il”d“ :;eco”dﬂ) y SChO [/ ra t”lal]lﬂ S. I- Rv-
Ol, 1 U ]
FO! m I"AS. 12. Io!m ll"As. 12-

Both are ready for sale now I

i i lore, weites: ...

St i sa Institute of Sciencd Bangalors, .
e et youn . 1co’ for Form I and have been very favourably

. [ e, . A
havo beea looking through' your ‘Everyday Scier o tach the greaest

impressed by the varlety of the material and the freshaess of the treatmcm;t e ton
importance fo ouf children getting & wide outlook on Qcience.  Your efforts

ghould certainly prove fruitiul.
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SUPREME

FOR MAINTAINING
HEALTH & VITALITY.

Modern conditions of life take it out of you-
Let MYSORE SANDAL SOAP put it back with

your bath, morning and evening.

MYSORE
SANDAL SOAP

“THE TONIC BATH SOAP”

Government Soap Factory,
BANGALORE.

A TEXT-BOOK Of

Elementary Mathematics
(IN EXGLISH)
(Approved by the Tewt-Book Committce.)
Yy
V. P. Viswanatha Ayyar, B.A., L.T.

St. Mary’s High School, DINDIGUE.
Book I for Form [V coutains
ook II for Form V contning g
Book III for I

more than 150 models and 1200 probiems As, 14

) s mcro thau 70 modols and 600 problems As 12

orm Vi contains more than 6o modols and 720 problems Ac' 14
(8. 8. I.. C. Papors ineluded.) i

PILES GRIP-DUMBBELS

Why saffer from PILES bleeding or dry
w‘v]xon our DIXA can curc you cor%plﬂéi\?’ .
wihiout operation, Pric: Rs. 4/- and Rs. 2/- Use five spring NickeI-P]ated

Rewd what others say:— 1D~ .
Hr. Mehan Lat, Livo ate and Ruts Grip-Dumbbels and increase your

writes jrom Ferozepore:—“T used strength Rs 4/- a pair, Send Rs 5/

DIXA for about four days and had a :
woncerful effect i‘n curing my piles, with order. Catalogue of ‘other
Constant use of its two bottles has goods on request.

given me eatice cure,
~ Popular Commercia) Agency, AMERICAN SPORTS WORKS, L.E.
Md. Naqui Road, :: LAHORE. Md. Naqui Road LAHORE
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OUR NEW PUBLICATIONS.
Just published January 1935.

Books in accordance with the latest Syllabus (July 1934).
1. A History of India for form IV (B. Group) by Mk G. V. RAMA IYER

B.A,L. T, As. 10
2. A History of England for form IV{B. Group)by MR. G.V. RAMA IYER
B. A, L. T, As. 14

3. Narun Tamil Vachakam for forms I, IT & IIT byVipwaxn S. SEETHA-
BAMA IYER, Lecturer, National College, Trichinopoly @ As.7, 8, 9.

4, Sen Tamil Nur Korvai Part T & TI for forms 4 & 5 by O.8.VENKATA-
RAMA IYER, Senior Tamil Pandit, Town High Sehool, Kumbako-

nam @ As. 9 & 10.
5. The Atlas Geography of the Madras Presidency for class V by MR.
G. V. RAMA IYER, B. A, I. T. @ As. 8.

For specimen copies apply to:—

G.V.K.SWAMY & CO.,
EDUCATIONAL PUBLISHERS,

KUMBAKONAM.
CHILDREN'S EVERYDAY SCIENCE SERIES IN TAMIL

Form I—12 As. Forms I & III will be out sl_lortly.

By M. S. Subramanian,
Teacher, Hindu Secondary School, VIRAVANALLUR, S. I. RY .,

Mr. S. K. Devasikamany, B.A., L.T., Headmaster, Bishop Heber High
Schooel, writes in his foreword:— ‘. . . He has the happy knack of presenting
scientific truths to young pupils in an easy and attractive style . . . ”

Mr. V. Sivaramakrishnier, M.A., Professor of Physics, H. H. the
Maharaja’s College of Science and Government Meteorologist, Trivandrum,
writes:— *‘ . . . The author’s inborn gift of lueid presentation of essentialg is
very much in evidence in this book. The apt interrogations and queries in
the midst of each lesson will, I believe, serve the intended purpose of stimu-
lating the thoughts of the reader and ereating in him the curiosity to know
mote of it. The book is profusely and aptly illustrated and even the latest
novelties of science have founrd a place in it. ..."”

Mr. T L. Raghupathy Sarma, M. A., L. T.. Headmaster, Board High
School, Batlagundu, writes in his letter No. 53/1935:—"... [ find the book
quite what a scienco text-book for every young pupil should be, full of useful
and familiar illustrations appealing to the imagination and helping to rouse the
curiosity in them and I congratulate you on its production....”

The Indian Edueator:—"... The contents are full of life and reveal the
confident and comprehansive touch of a teacher actually handling the subject
in the class- room. A dispassionate reader will not fail to observe the charming,
flowing Tamil, the author has been gifted with throughout.... It is provided
with rare photographs snd pictures in profusion obtained gvidently with much
trouble and expanse. The development of each topic is simple and the matter
reads like a novel of absorbing interest....”




Elementary Science Series (5.5.L-C.) |

By K. S. Ramachandra Iyer B.A,, L.T.,
Senior Science Assistant, Town High School, KUMBAKONAM.

1. A Text-book of Elementary Science Book I (Physics & Chemistry)
, by K. S. R. and G. V. Re. 1—0—0
3. A Text-book of Ele. Science Book II (Animal Life) 0—6—0
4. ” Book IIl (Plant Life) 0—6—0
. » Book IV (Sound, Light,
. Magnetism, & Electricity) 0—8—0
. ” Book V (Physiology &
. . Hygiene) 0—8—0
6. Practical Physics C, Group (Heat & Light) 0—7—0
7. . General Science for Form [ (Tamil) ... Re. 0—7—0
g. ie;eralecience for Forms II & IIT will be ready in June '35,
: ext-book of Physics S.S.L.C. y
will be out in a fortnight. & Group, Bock T for Form ¥
10. Do. i i
in Jima 35, Do. (Heat & Light) will be ready
For Copies apply to:— THE AUTHOR.

L. V. Chellappa Sastry & Sons.,
Printers, Publishers, Book-Sellers, Half-tone & Line Block Makers, Etc.
1-1 SEMBUDOSS STREET,
TEXT-BOOKs &%
ON
GENERAL SCIENCE

(Prepared in accordance with the revised
syllabus published in July 1934 )
By
T. Doraiswamy Pillai, B.a., L.T
Science Assistant, Muthialpet High School, Madras
BOOK 1V For FORM 1V: (in English). This book is written in

simple Eoglish and is well illustrated. Price A
! anc . 4 . s 14.
BOOK I For FORM I (in Tamil) Coutains shert lessons on

the different topics mentioned in the syllabus,

BOOK 11 For FORM IT ). Price As. 8.
BOOK IIT For FORM III }“‘ Tamil in the press,
BOOKS 1,11 & III For I, T1 & ITI FORMS

) ( in Telugu are
under active preparation. i

V. S, Raman Vaidyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE. '
(Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of which when
intimated, are being promptly complied with free of charge.

Wehave many of the Ayurvedic medicines prepared according fo the
gtrict prescriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
wholesale rates: genuineness and purity of which we could guarantes. In
addition to this we have in stock all the country herbs and other medicinal
ingredients ready {or sale.

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market,
Besides, we could convince patients of the economic value of adopting the
holy and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hence it is possible
to sell medicines at such low rates.

Medicines are despatched by V. P. system on application.

. Rs. As. Rs. As,

Asoko Ghritha per lb. 3 8 | Adhayarishta per 24 oz.

Indu Kanta Gritha . 3 0 Bottle 1 0
Kalsana Gritha " 3 0 | Dasamoolarishta " 20
Saraswatha Gritha " 4 0 | Drakshasava " 1 4
Sukumara Gritha " 5 0 | Lohasava ‘ " 1 0
Schagaladya Gritha “ 7 8 | Kasthuryadi Pills per 100 3 .0
Thithaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana 0 12 | Virechana Pills perDoz. 0 6
Ajamamsa Rassyana 2 0 | Rasa Bhasma per Tola. 2 0
Chyavana Prasa " 1 8 | Asana Vilvadi Thaila 2402. 1 8
Kankayana Modaka 3 0 | Pinda Thaila .(omtment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila -, 1 8
Mahat Chinehadi Leha ,, 20 Bala,swagan.dhadl. Thaila ,, 2 8
Maha Vilvadi Leha - 2 0 | Sahacharadi .Tha11.a, s 2 8
Madhusnuhi Rasayana ,, 3 (0 | Dhanwantari Thaila medicated
Musalyadi Rasayana 7 8 101 times per oz. 30
Narasimha Rasayana ,, 3 0 | Ksheerabala Thails medicated
Patavaladi Leha " 1 0 ‘101 times per 0z. 2 8

For further Particulars write to:-

Telegrams:— THE MANAGER, .
wawaragvar SWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore.) '




OUR NEW PUBLICATIONS

General Science for form IV by A. VARADACH
. ARIA
Headmaster, and V. S. KRISHNASWAMI, B. 4., T. T., SI:i’enlz'el}W.’nEf;e?

Pachaiyappa’s High School, Conjeevaram Re.1 0 0
English History for beginners for form 1V by P

. HI 7

M.A., University of London v Prof Lba JORiN?T%ND()'

History of India for forms V & VI, {(Group C)
. pC) by C. 8, SRINIVASACHARIAR
M.A., Professor of History, Ann: i i i ! ,
P A y, Annamalai University. \Recommi{;deil blgé ths

A Short History of England with num i :
erous illustrat & for
C) by Prof. HILDA JOHNSTONE, . . (Approved by tie St Boon
Committee) S (;

General Science for form I in Tamil b
; y A. VARADACHARIAR and 3
KRISHNASWAMI. (Books IT & I1I in active preparation) Rsr.mO g Sd

| World Geography—Madras Presidency for class V {in Tamil & Telugu

Tamil Edition approved by the Text-Book i
VA EAD s akproved by the ext-Book Committee) M. K.ESUI%DATRA(-;

A Text-Book of Arithmetic for Low
X or Secondary and Middle schools b
S. R.‘_\DHAKRISHNA AYYAR & K. VAIDYANATHAS\%’AMF Aog’;ARY
(Revised 3rd Fdn.) Rs. 0 12 0
P. VARADACHARY & Co.,
PUBLISHERS iy MADRAS

ATANK NIGRAH PILLS

All tank Nigrah Pills
Al re Gold
A || fter Dinner
Allnd a Jewel
A || fter supper
A |l 1] persons
Al pprove them’
Al ve the leading tonic ..
All mong healthy and sick
Al midst poor and rich ..
All e available everywhere
Al ta rupee only for 32 Pills .
Madura Agent ATANK NIGRAH PHARMACY,

S. R. ACHARYA & SON,

Jamnagar (Kathiawar.)

Problems In Elementary Mathematics.
In Tamil For Forms I, 11 and IIL
By M. RAMAKRISHNA AIYER, B.A., L.T,,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.
‘ PRICE Rs. 140 (only.)
A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency
y.
Approved by the Text Book Commiltee. Apply to the Author.

- PUBLICATIONS.
. . By R. NATESA AYYAR, s.a.,L.T.
Senior History Assistant, Town High School, KUI(/IBAKONAM.

1. For Higher Forms English History Part I 014 o
" . n_ Pﬂ:rt ].I

" Indian History Part I (I) l% 8

) B I,‘, Con Part 1II 1 0 0

. For Lower Forms Indian History Form [IT O1I1t 0

" " gorln II 0 '0 O

3. Stories from Indian Histé'ry for 5th Class o 1 8 ; 8

A guide to Geography for the use of the 8. S. L. C. Students. (In the Press.)

41, Danappa Mudaly Street.
The South Indian Teacher. ) DHARMARAIJYA
sa1 % ; 1 Indi A Sanatani English Weekly)
The off °‘“‘TJ§‘;;§:L?fJ,};{’Of outh “ndin Patron-Founder fI. H. JAGADGURU
Tt : SHRI SHANKARACHARYA OF PURI

The only Educational journal devoted L
. nd  his s. Best EDITOR: K.S. RAMASWAMY SASTRI,
to the tenchor and his probloms ? B.A.,B.L., Retired District&Sessions Judge

medium for advertisements.
Rates can be had on application. Angual Subscription Rs. 4.
Annual subseription Bs. 3. WANTED Students, Candidates M. L.
Apply to:—Manager, M. 8. H M. B E H H M D. Vaidys-

41, Singarachar St., Triplicane, MADRAS. | puchan, Hakimier, ¥, C. H. I, etc, by
correspondence easily. Materiamedics, Rs.
5. Practice of medicine Rs. 4. Medicines
chenp. Send two anng stampi for pros-
pectus,—Chatbar, Homompathio Institute

: (Regd.) P.O.

TO LET. ' MAHUVA. (KATHIAWAR.)

Dr. G. B's. Medicated Snuik
Acknowledgod to be the best throughout
India for Neuralgia, Nasal Catarrh, Tooth-
ache, ete., efe,, Guru Basava & Co., Ltd.,
P. O. Box No. 510,

BHARATHA DHARMA.

‘Soundarya’, Mylapore, Madras. PARK TOWN, MADRAS.
A Magazine of Liberal Hinduism

THE OFFIGIAL ORGAN OF THE GOLDEN OPPORTUNITY.
BHARATA SAMATA H. L. M. S.. H. M. B. etc. Homoeo-Ayur-
ished on ¢ i . Unani postal tution examination, Homoeo-
F(ggg.l_ ed on the 15th of evary Month Materia Rs. 6 Homoeo-Practice Rs, 4. Earn

MR. K. V. SESHA AIYANGAR, M.A., B.. independent bread.
Annual Subscription Rs. 2. only. Universal Institute, Mahuva,

KATHIAWAR.

Single Copy As. 4.




THE TEACHERS’ PUBLISHING HOUSE,

EDUCATIONAL PUBLISHERS, MADRAS.
OUR NEW PUBLICATIONS

NEW INDIA ENGLISH READERS by E. E. Ward, M. A, ‘Cantab}, and
A. M. Ward, M.A. (Cantab).

Now Ready: PRIMER I, PRIMER II and RLADER I,

Readers IT to IV : Expected very shortly.
The course of lessons in the series has beep arranged and graded to suit
Indian conditions. Emphasis has been laid on corvect pronunciation, in
the Primers, and lessons arranged accordingly. In Readers I to ITI, the
lessons have been planned to include a course of graded Grammar lessons;
and the essentials of simple English Grammar covered in these Readers.

GENERAL SCIENCE for Middle Schools, by K. S. Sundararaja Iyengar,
B A, L.T., High Sehool, Tirukattupalli.
This series has been rewritten to suit latest departmental syllabus, and
the subject matter presented in asimple and clear style Available in
Tamil and Telugu. |

Book I for Form I Price 10 As.
Book I ,, L w10 As.
Book IIT ,, ,, T1II Expected early in May 1935.

GEOGRAPHY Senior Serics: A TEXT-BOOK OF GEOGRAPHY FOR
FORM 1V, by Mr. T. S. Sundaram Iyer, B.A., Thirthapathi High School,
Ambasamudram: Tn Tamil and Fnglish.

This book has been written to suit the recent syllabus issued by the

5. 8. L. C Board, and is profusely illustrated with maps and diagrams.
Price 15 As.

Junior Series: by the same author. Book I for Form I, and Book II for

Form II are ready. The third book of the series will be ready by the end
of April, 1935, Available in Tanil and Telugu.

GEOGRAPHY OF MADRAS PRESIDENCY by C. Raghunathan, B.A, L.T,
T.D. (Lond.), M. R.S. T. (Lond.), Headmaster, Government Training
School, Chittoor. A very attractive presentation of the subject in very
simple and familiar style. The approach to the several topies treated in
this book is highly original and sure to capture the imagination of the
young pupils for whom it is intended. Liavishly illustrated and abttractively
got up  Tamil and Telugu edition, As, T.

1. Applications from Headmasters and authorities for specimen
copies with a view to prescription will be promptly attended to.

2. Please apply for full catalogue and further details
YOUR PATRONAGE IS EARNESTLY SOLICITED

Approved by the Text-Book Committee, Madras.

THE NEW ERA ENGLISH READERS

First and Second Primer and Book I. As. 5. As. 6 and As. 8. Fully Illustrated.
: Edited by H. CHAMPION, M.A,, L.LE.S.

By M. S. SUNDARESWARAN, M A L.T., & A S. VENKATARAMAN, BA, L.T.
The Hindu, »Madms, writes: ‘

‘TPhe Primers under review are strictly based on the lines laid down by
the Editor. The lessons have been very carefully graded, the new words and
phrases to be memorized have been printed in bold type and the illustrations
serve their purpose. The revision questions at the end of each lesson reveal
the great care bestowed on them. The pupil has to answer some questions,
make his own questions to fit the answers given and fill up the blanks which
may stand for different parts of speech as well as turns and forms of expression.
Tn the second Primer are to be found easy exercises on transformation of

sentences.

The Primers are good introduction to the learning of English.’

“This Book I is the third of the series edited by Mr. H. Champion, the
first and hile second prin&i.‘ hich were noticed in these columns some fime
back. It is intended for Form and quite fully does it satisfy the requirements
of Form I. The first two lessons and a few more scattered over the whole
book, are in dialogue form, perbaps as a translation from the Second Primer.
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Education in Germany

e F————

By Mr. K. S. VaxiL, M. Ed., M.R.S.T., F.R.G.S., I.T.S. (RETD.)

Soon after her defeat in the last Great War, as after her fieftésrtl
at ];m in 1806, Germany recognised the need of reorganisati
of her educational system. . f

' i / or

In the Constitution she adopted in 1919, she provided
education as followsi— ,

i ntal

“The Federal Government, may, by la\fv, prf.ascrlbe dfucni';l::leand
principles with respect to Education, including higher edu
scientific libraries.
| i i > free. State

“Art, Science,  and instruction in them are free o’fil;i

) - » . m .
g'uarantees their protection and participates 1n their pro —
i ubli

“The education of youth shall be prov1d'ec.l f(?r‘ thfulfcof)oper_
institutions. The Reich, the states, and the municipalities sha
i . ch, :
ate in their organisation. .

i : Reich

“Training of teachers shall be uniformly regulat.ecilf(.n ;Escation
according to the principles which apply generally to higher e
‘ i ties O

“Teachers in public schools shall have the rights and du
state officials. Ny

' ’ of the

“The entire school system shall be under the supers 1st10ntherem

state: the latter may permit the municipalities to participate

. . o trained
Supervision of schools shall be carried on by technically traine
officials who are mainly occupied with this duty.

i i hall
“Compulsory education shall be universal. This purpose s

ith at
be served primarily by the elementary school (Volkschule) wi

i i 1 upto the
Jeast ejght school years, followed- by continvation dschc():goo1 psupplies
c(;mplétion of the eighteenth year. Instruction alm s
shall be free in elementary and continuation schools.
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“The public school system shall be organically constructed. The
middle and secondary school system shall be developed on the basis of
a grundschule (foundation school) common to all. This development
shall be governed by the varying requirements of vocations; and the
admission of a child to a particular school shall be governed by
his ability and aptitude and not by his economic’ or social position or
the religious belief of his parents.

“To enable those in poor circumstances to attend secondary and
higher schools, the Reich, the states, and the municipalities shall pro-
vide public funds, especially educational allowances, for the parents
of children who are considered qualified for further education in
middle and secondary schools until the completion of such education.

“Private schools as a substitute for public schools shall requirc
the approval of the state and shall be subject to the laws of the states.
Such approval shall be granted if the standard of the private schools
in their curricula and equipment, as well as in professional training
of their teachers, does not fall below that of public schools, and if
no dizerimination against pupils on account of the cconomic stand-
ing of their parents is fostered.  Such approval shall be denicd if the

cconomic and legal status of the teachers is not sufficiently  safe.
guarded.

13
In all schools effort shall be made to develop moral education,
pu.bl'lc-n‘xmdedmss, and personal and vocational efficiency in the
spirit of the German national character and of international conciliation,

““Instructicn in public schools shall take care not to offend the
sensibilities of those of contrary opinions,

“Civic education and manual training shall be part of the curri-
cula of the schools. Every pupil shall at the end of his obligatory
schooling receive a copy of the constitution.

“The Reich, the states, and the munici

palities shall foster popular
education, including people’s universities. )

“Religious instruction shall be part of the regular school curri-
culum except in non-sectarian (secular) schools. Such instruction shall
be given in harmony with the fundamental principles
association concerncd without prejudice to the
by the state.

of the religious
right of supervision

“Teachers shall give religious instruction and conduct church
ceremonies only upon declaration of their willingness to do so;

participation in religious instruction and in church celebrations and
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L TR
acts shall depend upon a declaration of willingness by those who
control the religious education of the child.

“Artistic, historical, and national monuments as well as landscapes
enjoy the protection and care of the state.

«It shall be the duty of the Reich to prevent the removal of

.. . T
German artistic treasures to fOI‘elgn countries’’.

“To carry out these basic principles of educational administration,
a special Department of Education in the Ministry of the Interior was
created in 1920 and the following Federal School Law was passed:—

“]. The Volkschule (people’s school) is to be organised in its
first four years as the Grundschule (foundation school) for all,
upon which the middle and secondary school systems shall also be
built. |

“These Grundschulen shall guarantee, along with a complete
preservation of their principal task as part of the Volleschzflen, also
satisfactory preparation for direct entrance into either a Middle or a
Secondary school.

%11, The existing Vorschulen (special junior preparatory depart.
ments of secondary schools) are to be abolished immediately.” *

Tn 1921, suggestions for the determination of the aim and for the
inner organisation of the Grumdschule and for the construction of its
caffriculum were issued for the guidance of the states.

The subjects of secondary education and training of‘t(.eachers
arc dealt with by a Federal Council of Education in the Ministry of
the Interior.

Actual school administration is endrely in the h:ands of the
individual states which are bound only by the principles of the
constitution.

The schools are financed by the states and municipalities in pro-
portions varying in the different states. As a rule, the state pays the
salaries of elementary and secondary teachers which are ever\\'here
fixed by law, while other expenditure is met by the municipalities.

The Grundschule is the common school for all children. Itis
the foundation of the whole educational system and covers the first
four years of school life.

Alexander. pp. 179-186.
* Ibid p, 187
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Its aim is to give a basic training on which not only the Volkschule
in its last four years can be built but also the middle school and the
different types of the Higher School,

The subjects of instruction in the Grundschule are religion, local
informational studies, German, arithmetic, drawing, singing, physical
training, and sewing for girls in the third and fourth years.

On completion of the course of the Grundschule, pupils proceed
to the upper section of the Volkschule or to the Middle School or to
any of the different types of the Higher School.

The upper section of the Volkschule is the finishing school for
thosc children who, on completion of the compulsory school period,

are to enter practical lifec and to receive thcir further education
chiefly in vocational schools.

The subjects of instruction in the upper section of the Volkschule
are religion (or moral instruction), German, history and civics,
geography, natural science, arithmetic, geometry, drawing, music,
physical training, and sewing for girls, and, in addition, where pro-
vision can be made, manual training for boys and home economics
for girls.

Specially gifted pupils of the Volkschule are, at the end of their
scventh school year, enabled and encouraged to proceesl for further
education to a special type of secondary school called Aufbauschule.
Ithas a six-vear course, which ends with a Leaving Examination
(Abiturientcn Examen or Reifeprufung or Ripeness Proof or  Maturity
Test) leading to the University or to an institution of higher education.

The subjects of instruction in the Awfbauschule are religion,
German, history, geograpby and civics, mathematics, natural science,
first foreign language, (English or Irench), second foreign language,
and drawing. Thus, promising pupils of rural and small town

schools can, through the Aufbauschule, proceed straight to the univer.-
sity, if they choose to do so.

The Mittel (Middle) School stands  between the Grundschule and
the Higher School. It aims at providing a suitable type of preparation
for many sorts of intermediate positions in the administr
of the state or municipalities as well as in the larg
commercial enterprises.

ative service
e industrial and

The Middle School offers several alternative six-year courscs: (1)

a general cours: for boys, (2) a general course for girls, (3) a voca-
tional-commercial or industrial-course for boys (4) a vocational-trade
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and commerce or domestic economy and social wglfare-course_ for
girls, and (5) a course for pupils desirous of proceeding to 2 ngl'ler
School of an academic type. All these courses a}'e very much alike
during the first three years and very flexible during the next three
years. The subjects of the general middle school course for b?ys
are:—Compulsory: religion, German, history and geography, one f.orexgn
language, arithmetic  (book-keeping), geometry, natural sciences,
drawing, music, and physical training. Optional: a second foreign
language, manual training, gardening, and shorthand.

The subjects of the general middle school course for girls are the

came as for boys, with this difference that they have sewing in

addition.

The Higher School is of the following types:—(1) Gym.nasium.
(2) Pro-Gymnasium, (3) Realgymnasiam, (+) Prorealgymnasium, (9)
Reform gymnasium, (6) Reform Realgymnasium, (7) Reform Realpro-
gymnasium (8) Realschule, (9) Ober Realschule, and (10) Deut.sche.:
Oberschule. Of these, Realschule, Progymnasum, Realprogymr'lasmmx
and Reform Realprogymnasium have a -six years’ course, while th'e
others have a nine years course. Gymnasien are older and more classi-
alin their aim, while realgymnasia and realschulen and Deutsche
‘Yberschulen are more modern in origin, aim, and outlook.

After completing six years’ course, the pupils of the. Realschule
proceed to the Oberrealschule; those of the Progymnasium to - the
Gymnasium; those of the Realprogymnasium to the Realgymnasium,
and those of the Reform realprogymnasium to the Reform real gymna-
sium, and receive further education there for three years.

(To be continued.)



Statistics in Education
By Mr. B. B. SAMANT, B.A. (}iONs.), B.T.

(Continued from May issue)
Variation Array.

Any science begins as a qualitative science and the rigid backbone

of mathematics takes it to perfection. If we just cast a glance at the

history of scientific achievements. we shall instantly see that they all
began as qualitative sciences and later on developed into quantitative

ones. Experimental psychology is now in no way an exception to this

general rule, as a quantitative organization of psychological data has
been successfully tried.

When we have collected educational facts in & numerical form the
first task is to classify the data in some suitable way so that it can
clearly bring out the general facts to light. Suppose we have got the

marks of a class, then we have to properly arrange the result. Let us
take one example.

Marks obtained by 35 boys in a class are given below:

35, 49, 52, 39, 42, 15, 56, 47, 36, 35, 55, 86, 68, 13, 67, 6, 74, 60,
21, 40, 30, 32, 47, 58, 57, 42, 33, 46, 26, 25, 76, 51, 45, 43, 54.

The boys are not arranged according to their marks, so the figures
also are not properly arranged. When we arrange them in the descend-

ing order (highest number first and the smallest last) we get the second
column in table 1. page( 208) A

We can now show this result graphically. If we draw vertical
lines proportional to the marks of the boys, at equal distances on a

horizontal line and join the tops of these vertical lines by a snwooth
freehand curved line, then we get an ogive curve representing the same
result. This curve is known as the variation array.

The marks of the first boy are 86 and those of the last (the 35th
boy) are 6. The point in the line representing the marks of the middle or

Fhe 18th boy is called the median point; and the median value or the median
is the score of this middle boy, namely 45 marks. The median point can
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. . N+1, here
be mathematically found out by the formula, median point= —5 whe

‘N’ is the total number of boys. ~As the number of boys in the present
N+1 35+1_36_ -
5 = 18.

case is 35; so the Median point= =7 =

The point half way between the median and the lower end is
called the lower quartile (or in short L. Q). Itis given by the 27th ‘F)oy
and is equal to 33. In the same way the upper quartile (or U, @), which
is half-way between the upper end and the median, is given by the '9th
boy and its value is equal to 56 The formula for L. Q. and U. Q. poiats
can be given as below:

. 3(N+ 1
L. Q. point.= Ii}i%, and U. Q). pomt=—(~-—$——)

. N
[NOTE: Some statisticians, however, take median pt.=~2,

L. Q. pt.= %I; and U. Q. p -=3—41§I. They define their median point as
that point on the scale on both sides of which there are an equal

N . o
number of measures, namely§ and not as the middle-most measure.]

Let us take another example. The heights in inches of 31 boys
in a class are given below:

576, 586, 59'0, 592, 596, 60°3, 606, 611, 60°9, 61°2, 61'3, 612
62-1, 63-8, 622, 61-4, 60'9, 608, 60°0, 60+4, 59'9, 59'3, 59°2, 59°1, 582,
588, 587, 581, 59'8, 598, 60-2.

The heights arranged in the ascending order of magnitude will
be found in table 2 (page 208). The median is given by the 16th boy
(3-’1—;_—1) and is equal to 60°0 inches; the L.A Q.=59'1” and U. Q-

—61-1”. The variation array got from this result is an ogive curve
which is opposite in nature to the one above.

(Note: If the number of boys be 100 then the median would be
(given by 505 while by the other formula it will be given by 50.)

. (Continued next page.)
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No. Marks Deviati i sogt
(Erom.40) o in tao Moo
1 86 46 1 576 —24
2 76 36 2 581 — 19
3 74 34 3 582 —18
4 68 28 4 586 —14
5 67 27 5 587 —13
6 60 20 6 588 —1-2
7 58 18 7 59-0 —10
8 57 17 8 (L. Q)591 —0-9
9(U.Q.) 56 16 9 592 —0'8
10 55 15 10 599 —08
11 54 14 11 505 —0'5
12 52 12 12 596 —0-4
13 51 11 13 59:8 —02
14 49 9 14 59-8 —02
15 47 7 15 599 —01
16 47 v 16 (Md.)) 600 0
17 46 6 17 602 402
18Md.) 45 5 18 60-3 +03
19 43 3 19 604 +0.4
20 42 2 20 606 +06
21 42 2 21 60.8 +08
22 40 0 22 60°9 09
23 39— 1 23 609 09
24 36  — 4 24 (U. 0)61°1 11
gs 33 5 25 612 T12
6 35 5 26 612 12
27(L. Q)33 - — 7 27 613 T3
28 32 g 28 61-4 T
29 30 —10 29 62°1 ;2'1
3(1) gg -—%g 30 622 %22
3 — £33 D, -0,
2 2 T 51 638 Xo'8
33 15 —25 Total 18635 +184
34 13 —27 . —149
35 6  —34
Total 1561 +335 3
—174
+161
Table 1 Table 2

The Frequency Table,

When the number of boys is very great, it is
them according to their merit and without prope
it would be almost impossible to make out
another easier method of tabulation is adopted.

not so easy to arrange
rly arranging the data,
anything from it. So
The maximum number
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of marks or score is divided into equal parts or classes. For example,
if the marks are assigned out of a maximum 100, then we may divide
the scores into 10 classes, each class snterval being of 10 marks. (Note:
we could have as well divided it into 20 classes of 5 marks each.) Then
we tabulate the result. (see table 3 pp. 20.) In the first column, we
write the classes of scores, say 0 to 9'9, then 10 to 199 and so on.
The nest column is the tabulation column. We take the score (on page
206) as it comes (not necessarily in an arranged formas in table 1 p. 208).
The first score namely 35 marks falls in the class 30-39°9, so we put
one line, one dot, or one sign for it in the tabulation column. For 49,
we put one sign in the class 40—; for 52, in the class 50—; for 36,
again one more in the class 30—; and so on.  When we get five dots or
signs, we group them together, just to simplify counting afterwards.
When the entire tabulation is over, we count the lines or dots &c., to
find the frequency of occurrence in each class and note it in the third
column. (The tabulation column containing the check marks is only
an aid for counting.) This tableis known as the Frequency distribution
or the Frejuency Table.

Let us try to construct the frequency table from table 2. The
height of the tallest boy is 638 inches while that of the shortest is 576
inches. So the range of distribution is 6:2" (=631"—57°6"). Here
the total range for the class intervals may be taken from 57" to 64" for
our convenicnce and may be divided into 7 classes, each class interval
being of one inch.  When tabulated, we will get the frequency Table
4 (page 210.)

So from these two examples it is clear that for the construction
of the frequency table, we must (1) choose a suitable range to include
the maximum and the minimum scores, (2) divide it into suitable class-’
intervals, (3) exactly determine the class limits, and (4) finally find out
the {requency of occurrence in each class-interval.

[Note: the point about fixing the class-limit seems to be of much
controversy. If the marks range from 0 to 100 and if the class-inter-
val is to be kept of 10 marks, then any one of the following methods
can be followed.

(1) Class-intervals.taken as 0 to 10: 10 to 20: 20 to 30; and so on.
In this arrangement it is doubtful in what class to put the marks 10, 20,
30 etc.

(2) Class-interval designated by the mid-point of the interval e, g.
20, 30, 40 and so on instead of 20-30, 30-40, 40-50, and so cn. Each
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score is to be put in that class w

hose mid-point is the nearest to that
score.

(3) Class-interval stated thus: 0 and onwards, 10 and onwards and
so on. (Generally written as 0-, 10-etc.)

4) .Another method is to designate it as: 0~99; 10-199 and so on.
e third or the fourth method is the most suitable)]

Frequency distribution of 35 boys

(Th

Frequency distribution of 31 boys

Seore Score
Class interval Tabulstion | Froquency {Class intervalTabulation | Frequency
= 10 Marks = Linch |

0—99 I 1 57 )

: 57°0-57'9 | 1 1
ég:%gg 1T 2 58'0-58'9 198881 b
30590 11T 3 59°0-59'9 | TIIII IIIT 9
40— . ITIIT IIV 7 60°0-60'9 | IIIII IIT 8
; -49.9 IITIT 1111 61'0-61'9 | IIIII 5
50-59.9 IITII 11 62°0-62°9 | 11 2
60—69'9 11 63°0-63'9 | I 1
70—179'9 1T
80—89'9 I

iTotal.. 35 ! Total.. .31
Table—3 Table—4

. In table 3, we find that in the class.interval 40~, the frequency is 9.
This means that 9 boys . get marks between 40 to 49,

is 3 in the class 20—, means that only 3 boys get marks between 20 to
29. Thus the frequency table gives us the general idea about the
whole result. It is much easier to grasp the nature of the result from
the fr.cquency table, than from a heterogencous mass of scores. For
- grasping the general situation, at sight, it will be still easter, if the fre-

quency of distribution could be graphically represented. ’The graphi-
cal representations would be most serviceable when many results are to

b 1.
e compared (To be continued)

The frequency

Sorhe Aspects of University Education
| in India

By Mg. V. P. NATARAJAN, B.A. (HONS.), B.T.

(Concluded from May issue.)

Another vital problem is the relation between the Indian Universi.
ties and those abroad. On account of the insufficient provision in our
country for research work in literary subjects and for technical pro-
fessional education, Indian students are compelled to go to foreign
countries for advanced study, and the number of such students is
steadily increasing. Most of the Indian students, for various reasons, go
to the United Kingdom, and present rather a tough problem for the Uni-
versities there. Till a few years ago the Intermediate and even the Matri-
cvlation Examination of «n Indian University was accepted by the
British Universities as a sufficient qualification for admission. But all
the Universities have recently raised their standard for admission.
Further on account of the limited accommodatian available in the
Britislr Universities, it is found necessary for those who are unable to
secure admission to any institution in Great Britain to go to the conti-
nental Universities, where the condition of admission for a foreigner is
very simple. This steady migration calls forth a more interested activity
on the part of our universities, either in assisting their alumni in wisely
directing their efforts in this direction, or in providing the same attrac-
tions in India itself which are now available abroad. And urgency is
lent to the solution of the problem by the findings of a recent commit-
tee appointed in Great Britain to consider what farther steps could
usefully be taken to encourage suitable students to go to the British
Universities and institutions for education and training, general, com-
mercial and technical. There have been numerous complaints that
Indian students are not securing proper facilities in Great Britain for
their further studies. The conference of Indian students adopted reso-
lutions pointing out these difficulties, which, in many cases, were not
experienced in continental Universities and firms. Of course, as pointed
out in the report of the work of the Education Department in London
for 1931-32, many students do leave with insufficient educational or
financial resources. - The High Commissioner says that “to his own
knowledge, there are over-many Indian students whose sojourn in Eng-
land has been unprofitable, either because they were from the outset
inadequately qualified by preliminary training or because of failure of
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health‘ or financial backing”. The fact that it was found nccessary to
repatr.lz.lte to India as many as 24 studeats shows the necessity for
exercising greater care by parents and guardians in India. Further, the
necessity for education abroad may be considerably diminished in the
near future if only the Indian Universities advance rapidly in the cater-
ing to the needs of the students, who hanker after every different course
of study conceivable under the sun. Dr. Quayle remarked in his report
that the Public Service Commissions give full recognition to Indian
degrees.  Yet exaggerated value is still attached to foreign degrees,
and so long as this is the case, it is inevitable that a number of students
would be attracted to foreign countries for further courses of study.
On the whole, however, the balance of advantage appears to be quite in
fav.our of discouraging Indian students from going abroad and wasting
thelr’substance there, especially as stulents who have returned to India
find it more and more difficult to secure suitable situations here. But
to those who do go, the offer of propzr facilities is absolutely essential
and the leading force in this respect must be the caceful and encrgetic

tackling of the problem by the Indian Universities before it is too late
and supcrfluous,

Many of the products of the Universitios cherish in their bosoms
the laudable ambition of joining public life. The urge of nationalism,
Rt. Hon. Sir T. B. Sapru has attested, was never more insistent and
n:resxstihle in the case of the Indian youth than at present. It is the
right of the Indian youth to be consciously loving India—his Fatherland,
flnd he who does nnt recognise that right and duty must be a political
mvertebrate worthy of the fostering care only, according to Sic T. B,
Sapru, of the Indiin Empire Society and Mr. Churchill of dichard fame.
Public life is a very serious and difficult vocation entailing  prolonged
and painful preparation and probation. A choice has to be made bet-
ween two conflicting schemes-—the destruction of the huge and compli-
cated structure of society in the vain hope of building it upon altogether
new foundations, and the less dramatic and spectacular, but more
laborious and solil task of repairing the damaged spots in the edifice.
One of the onerous inberitances of our people is that we are by tempera-
ment drawn into endless discussious of theories and principles (amply
testified to by the endless and vain talk of the members of the three
Round Table conferences!) and on the intellectual side of our life we
have to exercise more than ordinary self-restraint lest our inherited
metaphysical tendencies cramp, if not paralyse, our faculty for work.
There is the urgent need for suppressing fissiparous tende;rcies and for
a conscious ctfort to cultivate a broad and catholic spirit of tolerance
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in religious and social matters and for the realisation that apart from
the ficld of relationship between Man and his Maker, there is a vast
field of common service, common enterprise, common enjoyment and
cooperation, from which religious and sectarian polemics must be
rigorously excluded. Above all the alumni of the Universities should
mingle more with the masses—the teeming illiterate poverty-ridden
millions of India.

The rehabilitation of the masses and the reconstruction of Rural
India might very well constitute one of the foremest of the ardent pur-
suits of the Indian Universities. Rural Education is sadly negiected
today and nceds urgent attention at the hands of all bodies, particularly
the Universities. The Indinn masses as a whole and in general do not
get education in the modern sense of the term. One would naturally
ask as to what they are doing and how they are adding to their stock
of general infermation.  The masses are generally engaged during the
daytime in working for their daily bread. The institutions of recrea-
tion which have made their lives worth living all these years are con-
fined only to a few—the temple of worship, ‘bhajan’ and ‘harikatha’
parties, the village tank or river-ghat, and occasional fairs during festi-
val days. From the Indian point of view, the masses have very little edu-
cation to speak of. Old Indian education evolved from the people and
catered for the people. The present education has evolved from the
Government, and like all other measures of Government, this system
also is suffering from top-heaviness which means the progress of
University education without sufficiently accelerating the spread of
literacy—-a situation which the Universities cannot continue looking on
with equanimity because of the shaky foundations, built on sand, of their
own very existence. The word ‘public’ in public education in India has
been-characterised as a misnomer in present day India. Foreign tongue,
non-religeousness, officialism and dearness are the general defects,
sameness of the courses, too much literary bias, non-perception of Indian
needs, unsuitability of timings, and untrained teachers and want of
compulsory and free primary education for both the sexes are defects
of details. The modern teacher under Governmental stimulus has be.
come officially-minded, a petty autocrat, and has remained unapproach-

able and a non-mass man. It is a ridiculus spectacle to see an Indian

teacher wasting his energy in trying to imprint*knowledge in a foreign
tongue on his pupils for the purpose of giving them education. Acharya
Sir P. C. Ray has vehemently criticised this thus: “If we begin by criti-

~cally examining our methods in India, the first outrage that we find we

committed was in making a foreign tongue our vehicle of instruction.
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It is surprising that this principal reason for our intellectual sterility
was not discovered till very recently, and it is still more surprising to
find that some of the well-known educationists of the time continue to
regard this relegation of the English language to an inferiar positivn
as fra.ught with disastrous consequences. The study of foreign langu-
ages including English is by no means discouraged; only they must not
be looked upon as mediums of instruction. A man of education must,
in the fill‘St place, be one well up in all round information, and he can
iather it best a_nd in the minimum of time if he does so i’n a language
h'e learned ’to ]1Sp.in, \\'h.ile sugking his mother’s breast—the language of
(315 mixrser).’ Arithmetic, History, Economics, Politics, Logic and
osgg‘lap‘hy, 1n short the book of knowledge, can readily be mastered in

¢’s own vernacular. That should be the first stone in our educational
edifice if we want to build high and well.”

thrm}:ﬁhtzz-l);:l?mg ;:aln only be achievved by nntimm]ise.d éducation‘ and
anhopy Countglyle ? the mothers. Unfortunately, India is the solitary
ry where arguments become nzcessary to establish
mattcrs. which are axioms in themselves. The irony is t'hat the people
]amentmg for the probable degradation of English do not at all give a
E;‘lgitg:l: I:Zttffllclzlrczllhcllegliadatif)n nlreafiy suffered Dby our vernaculars.
compmhens{ve- - tz;t.nculatlon' Cm'ldldate’s capacity for krowledge is
comprel His,very )rlsaexpre.smon is cramped because of the foreign
s o I ?ress is St(')pped' z}nd“he stagnates miscrably. The
jority e :Student:, leaving the High Schools are neither able to
satisfy 'the Engiish boss nor the Indian firms employing only the verna
culars in their dealings, and consequently they fall " prey to hoverin-
unemployment, a sad commentary on the long period of education ig
our .S(thOOlS. Educational psychology has recognised the limitations on
ability to learn a foreign language and through the medium of a eré:i n
lan'guz?ge, but the Indian educators have not yet come to their scn:e:
It is time, and the Universitics are now devoting their full attentim:n to
thlS,'thE}t an earnest endeavour is made to give the languages, forcie
and indigenous, their due place in the educational strtict&*e.b e

M'ass education must essentially be directed towards the better.»

of the immediate environment of the ignorant illiterate people i tont
Roosevelt said, “There is too much belief that education[ "s ely

matter of books. I have met people with excellent liter'\l‘ training
whom I regarded as wholly uncducated in the essentials of ‘lilf}; tm“;mg
the other hand T have met men thoroughly versed in these essenziqum\ ";"
are shaky in their spelling.  Education must be practical ‘ I w‘ t’ :i (f
cation directed to make man able to care for himselflat;:i . for t?}l:)qee di

President
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pendent upon him. I want to see your colleges turn out men not mere-
ly fitted to take Government jobs, but who are good farmers and mecha.
nics. Education must be a step not away from the farm but i the
direction of the farm.” These words deserve to be carefully pondered
and re-pondered over, particularly when considering the measures for
the rehabilitation of rural India.

It was Abraham Lincoln who said “it is impossible for freedom in
one part of the United States and slavery in another to exist”. The
same thing could be appropriately said of the world of today; we cannot
have one country educated, and another suffering from the degrading
effects of illiteracy and ignorance. The post-war conditions have
brought along with its horrors and degeneracy a fund of enlighten-
ment and keenness of altruisdic vision to mankind. India has besn the
cradle of human civilisation from whence have come the first concepts
of philosophy, religion, science and learning. She has been to the world
a pioneer nation which has initiated all the advancements of the cen-
turies. India has a definite and sustained spiritual message which she
has given to the world ever since pre-historic days: and the essence of
this message is the superiority of the spiritual over the material, India
has not become abortive in her ability to bring forth the harbingers of
spiritual gospel and life. She still produces a Tagore to prove her
poetic faculty, 2 Bose, a Ray and a Raman to substantiate the fact that
in keeping with the growing trend of modern times she is not bankrupt in
scientific thought either. India can give a great deal to the West in
terms of her humane ideals of life and she can receive a great deal in
terms of modern progress and ways of organising humain affairs. It is
to the Indian Universities that we look up to for the bringing about of
such an international co-operation resulting in a new era of peace and
understanding and making possible the realisation of the ardent desire
of the great American Benjamin Franklin: “God grant that not only the
love of liberty but a thorough knowledge of the rights of man may per-
vade all nations of the earth so that a philosopher may set his foot
anywhere on its surface and say ‘This is my country’ 7.



The Language Problem.

————bft———

By Mgr. K. S. VENKATASUBBAN, R.A., L.T.
DEFINITION AND ScorE.

The language problem is one of the most important problems which
the pupils as well as the teachers have to face at present in our country.
There is no scheme of education in which the pupils are not called upon
to study one or more languages besides their mother tongue. Especially
is this the case in a country like ours, where the number of languages
spoken is very great and all pupils seeking higher education should do
so through a foreign language. Hence it behoves us to consider, when
a pupil has to learn more languages than one, not only the order of

study of these languages but also their relative importance and mode of
teaching.

RELATIVE CLAIMS OF LANGUAGES.

We have already said that the Indian pupil seeking higher cduca-
tion must learn at least two languages-—his mother tongue and English
which is a foreign language. Sometimes he learns a third language,
such as Sanskrit or Persian. In rare instances he chooses some other
European language like French or German, Nowadays his attention
is drawn to the study of Hindi which, though not the lingua franca at

present, bids fair to be so sooner or later. Under these circumstances,

it is but right thet we should ask what should be the maximum number
of languages which a pupil ought to learn at school or college, what
should be the order of studying them and what should be the value or
importunce attached to each. Tor on the solution of these problems

depends the worth of our education. Before we give a definite answer

to the above questions, we have to consider briefly the aims of language
learning.

Aws OF LANCUAGE LIEARNING.

There is no doubt that the most important aim of learning a langu-
age is to acqaire it as an art, that is to say, learn it as a native of the
language does, using it not only for the purpose of understanding the
thought expressed in the language but also for expressing our thought
m. xt'. But there .zug other suh?l\{mry ammns, such as reading and appre-
ciating the best literary works in the language, acquiring knowledge and
skill in the use of the language for purposes of literary composition,
studying its grammar, vocabulary, etc. It should, however, be admitted
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that the latter constitute more or less ‘academic’ aims and as such are
not realisable by one and all.

At this stage we shall do well to consider what some of the best
authorities on language learning have to say on this subject. Harold
E. Palmer, a well-known authority on linguistics, says that the aim of
learning a foreign language is four-fold:

(1) To understand the language as used by a native of the langu-

age;

(2) To speak the language as a native of the language does;

(3) To read books written in the foreign language; and

(4) To use the language in writing as a native does.
In other words, Mr. Palmer wishes that the pupil should attain complete
mastery over the language, both in its active and in its passive forms.
Dr. Michael West is of a different opinion. He holds that a pupil ought
to imbibe the correct forms of speech and expression by reading widely
and carefully books written by the natives of the language and that he
should not be in a hurry to express himself in the foreign language.
Consequently he advocates the free use of the vernacular or mother
tongue of the pupils in the initial stages which is not permissible accord-
ing to Palmer who insists on the exclusive use of the foreign language
from the beginning. J. J. Findlay strikes a slightly different note when
he says that the object of learning a forcign language is to get at home
with it ‘as the specific art of the foreign people’. Thus we find that
different educationists have stressed different aims and each has advoca-
ted his own method of learning the foreign language. Now the average
teacher (or an intelligent student who wants to learn a new language by
himself) gets puzzled when he comes across these conflicting aims and
ideals. Hence it is necessary that we should formulate the true aim of
language learning, at least so far as the majority of our pupils are
concerned.

Now there is very little doubt that most of our pupils, including
pupils studying in high schools, have for their object not the perfect
mastery of a language in all its aspects. but a fairly good command of
the language, involving the power of understanding the language and
of using it for purposes of ordinary expression. Anything bayond this,"
such as the detailed and critical study of texts, the mastering of gramma-
tical rules, and the study of literature must be beyond the scope of the
average pupil. Consequently much of our grammatical teaching,
meaning thereby detailed parsing and analysis, will have to be eschew-
ed if we are to make the work of language learning useful and easy. Of
course, this does not apply to the study of the vernacular or mother,



218 THE INDIAN EDUCATOR

tor.lgue of the.pupil in which he must necessarily have a greater pro-
ficiency than in the foreign language.

SOLUTION OF THE PROBLEM.

H%wing considered in outline the claims of several languages and
the o'bJects of learning them, we have now to come to a settlement re-
garding the language or languages to be studied by our pupils and the
method or methods of teaching them. It must be admitte;d by one
and all that the mother tongue should take precedence over all yother
languages and so its study should be pursued with greater vigour than
;1; present. .As.it is, things are different. We pay more attention to
o o et a0y ot vl

. he vernaculars rehabilitated.
Perhaps no other country in the world lays so much stress on the
stud}f of a foreign tongue. Japan, althougvh it encourages the study of
English and has even founded an institute of research for it, still pays
more attention to its vernacular. Incidentally it may be observed that
not .only should the vernaculars receive greater attention, but thnat all
:qub]ects s-hould be taught through the medium of the vernacular. This
fs so obvious that it requires no argument in its support except, perhaps
in our own country. Next to the study of the mother tongue comes the
study of English which is important to us for more reaso?us than one.
Its study also should be pursued on more rational lines, eschewing all
that is either worthless or wasteful of time.  The objec; being a prz:lcti-
cal command of the language, the quickest possible methods ’should be
employed. In this respect we shall not do better than copy the ex-
ample of Japan which bhas established a bureau of research in the
methods of teaching foreign languages under the able guidance of
H. E. Palmer. Next perhaps to the study of English, which by the by
should be compulsory for all, comes the study of classical languages,
such as Sanskrit or Persian, Greek or Latin. These have merely a
cultural value and so should be reserved for those who show a special
aptitude for them. Lastly there must be adequate provision made in
our schools for the study of a national language such as Hindi. Of
course opinion may be divided as regards the stage at which it should
be introduced and the extent to which it should be studied, but no one
can deny that it deserves a place in the curriculum of our schools,
since it is one of the best means of welding together the inhabitants
of this continent. Such in brief are the problems confronting the edu-
cators of our youth and unless they are faced squarely and solved
satisfactorily, the education of our youth will not be what it ought to be.

Some Lessons from Negro Education. *

———b
By Dr. G. S. KRISHNAYYA, M.A., PH. D.

The world over, there is a growing feeling of interest in the
Negro. The progress of the Negro during the last 75 years can be con-
sidered nothing less than phenomenal. Nor is that progress limited
to any one field. You notice it in the thousands and thousands of
wideawake bright school boys and college students. You are struck
with their hospitals, churches and schools. You are impressed with
the banks now owned and managed by a people who started life as
slaves. Your attention is arrested by the countless, comfortable, and
happy-looking homes now occupied by a race which had nothing they
could call their own. And then, what about the millions of acres
owned and cultivated by the Negroes—often producing more than their
white neighbours—they who once were good enough only as ‘field
hands’? What about the part they now play in industry and com-
merce, their stake in the country and their contribution to its progress?
And yet it must not be forgotten that in estimating the Negro’s pro-
gress one must look for its significance not so much in the aggregate
as in comparison with the resources with which they started and the
progress of other people or groups under somewhat similar circum-
stances. The progress of the Negro is not to be measured by the
heights to which he has gone, but by the depths from which he

has come.

Not less wide spread is the reputation of Negro educational methods.
The fame of Hampton and Tuskegee has reached India and we have
come to associate the all-round improvement of the Negro with their
system of education.  The changed complexion of Negro life—they
have changed from a crying raceto a trying race—a people with a
problem have' been changed into ‘a people with programme—is due
not a little to the emphasis placed in the schools and colleges on
factors and faculties which make for economic, social, physical and
mental progress.

Especially fascinating are these slavé—people to other people
who have yet to shake off the shackles of inertia and lethargy

* A detailed description of some of the leading Negro Schools and of

" their message for India is to be found in the author’s book,

The Rural Community and the School, published by the Associa-
tion Press, Calcutta.
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and with steadfast faith and hope strive to change the ordinances of
fate and circumstance. The message of hope and encouragement which
the other rural folk may receive is one which cannot be ignored, for

it is likely to contribute considerably towards the solution of India’s
rural problems.

With this background, we many pass on to see if, from the point
of view of the situation and circumstances in Isdia, Negro education
has any lessons to suggest. s there any guidance, or inspiration which
we may derive for the solution of our many school problems ?

The most important lesson which we may learn is the adapt-
ing of the curriculum to the needs of the child and his environment.
Creative intelligence and vnencumbered imagination have not sufficiently
gone to work in India on this most vital problem—hence the need for
calling attention to what would otherwise be merely platitudinous.
Until and unless school work has more than a nodding acquaintance
with child-life, the responsibility for the numerous maladies, both of
rural education and “of rural communities, must be laid on the
shoulders of the school authorities. 1t is unrcasonable to expect
parents to be willing to spare their children several hours cach day
for what must seemn to them worse than waste of time, encrgy and
money. The most superficial observer of some of the Negro schools
would be struck by the fact that they felt that there was no aspect
of child life which was considered either too low or too lofty to
engage the attention of the school. The teacher was expected to
know not merely the school boy and his physical and mental needs,
but his parents, thir income and occupation ani the conditions pre-
vailing in his home. With all this information concerniug each
pupil; which teacher could talk irrelevantlyand uninterestingly ? Our
courses of studies ought to seek to prepare our pupils, for life in
their community. If first things were first, the pupil’s needs would
be given prime importance and round him the whole educational
system would turn, not round the Matriculation
as now.

examination

Not only is the pupil’s lifc made the centre of Negro educational
effort, but the whole school scems to concentrate in meeting the
physical, intellectual, religious and economic needs of the commaunity.

Did the Negroes live in ugly, ~unhealthy, uncomfortable homes ? —

Then “Better Homes” became the watchword and home-makers were
given training in dixt, its cooking, canning, nursing, sewing, sanitation,
budgets, gardens, colour combination, etc. Did the farms need
improvement? —Then privately owned acres were converted into a
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laboratory for the teaching of school agriculture. The chief place

was given to this most important Negro occupation. Knowledge
about diversified cultivation, soils and manures, budgets and costs,
co-operative buying and marketing, became the possesé}on of ‘Fhe
progressive young farmers as well as of their conservative farming
fathers. More than that; this knowledge was pat to actual use,
and  better results were demonstrated on the farms. Subsidiar.y
industries, such as carpentry, blacksmithing, poultry-raising, fruit
growing, basket-making, were taught, with a view to enabling th-ese
men and women to add to their resources. In India such a relation
between our rural communities and our rural schools would- usher
in a new day. for both. The vast majority of Indian girls are
bound to find in home-making, their chief occupation in life ; and
yet the present  artificial and stereotyped curriculum hardly ‘attempts
to mect their need. The majority of boys in the village are inescapa-
bly marching towards agriculture for their livelihood and yet even
lip-homage is often denied to it by the rural curriculum. Mueh can
be done along _the lines described above, to make our schools res-
ponsive to the needs of the rural community.

The needs of the community are not likely to be known unless
special pains are taken to study them. Much valuable e'ffort in our
country is wasted, becavse enthusiasm rather than intelligence has
dominated the situation. In the village Schools, and especially in the
Normal Schools which prepare village teachers, the study of civics,
sural Science and rural problems should be made co.mpulsory and
signiﬁczmt. The future leaders of the rural community czm.nf)t .be
allowed to remain ignorant of these important matters. Familiarity
with the dfcrent rural agencies and their work may t.h?n flead
to better  co-ordination and more fruitful co-operation. .Cmc sense
and ‘citizenship—responsibility, conspicm?us now by Fhelr absence,
coula‘i also be thus promoted. Further, this would help m'the develop-
ment of community service, and would .make the school acomci
munity institution. It would be worth while to r:nake a ﬁrstc h:}n
curvey of the conditions in the village .of the province, or dxstrl-ct,
Aeter;nine what the rural school can do in preparing pupils to bring
about better conditions, to discover what has. been done elsew.here
to make life in rural surroundings safer, happier and more satlsfyl-{
ing, and to decide how the teacher and the school can “t')est wor
with the community in bringing about thes.e' better condmons‘ and
develop an appreciation of rural life and a vision of what the village

might become.
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averted by the introduction of parallel.courses. Attention has therefore
to be drawn in India to the need for increasing the lines of interest
among students and diversifying their education.* Instead of making it
necessary for all to march, in single file, through the literary course to
the university, it should be made possible for some pupils to do inten-
sive work in agriculture or mechanics, or home science, or teacher-
training, and yet have the necessary training in certain fundamental
ckills and subjects. It may be that the American example is of more
value at the high school stage; but attempts are being made in some
quarters to diversify the curriculum even at the primary and middle
school stages, so as to prevent migration to the town high school, and
to cncourage the stay in the villages of some of the promising products
of the village school.  Doubtless, at first, it will be difficult to divert
many from their degree-hunt: and how clse can it be, when for a whole
century, a high pass in the degree examination has been the sinc que non
for Government service,—one of the mest lucrative and attractive forms
of cmployment open to Indians?  This degree-hunt will take time to be
set right, but it will not disappear until a concerted and many-sided
attack is unsparingly carried on by all concerned.

“Train up a child in the way he should go, and when heis old he
will not depart therefrom”.  If it is desired to encourage industries and
promote technical training, the start needs to be made in the Kinder-
garten. It is absard to expect a decade and a half of literary educa-
tion to produce a man skilled in agriculture, keen on “business, or in-
terested in machinery. While children are young, their interest in creat-
ing things should be aroused, and they should be trained in the hand-
ling of tools. It may be well worth while also to introduce some cottage
industrivs,— not {or vocaticnal purposes, but chidly to cultivate skills
and aptitudes. It is notcworthy that some leading Negro institutions
find it both advisable and profitable to cncourage handicrafts and
native industrics, as part of the curriculum. Practical methods of
phture study, and school gardening, and the formation of clubs around
different rural projects, are also to be recommended. Club work gives
practical training in the fundamental economic process of food pro-
duction, conservation and marketing. It makes for a vital interest and
skill in agriculture and home economics, for, pupils learn by doing,
andoubtedly the best way to learn.

« Dr. A, H. Mackenzie, formerly Director of Public Insturction U. P.

and now Pro-Vice-Chancellor of the Osmania University, is advocating this

for Hyderadad State.
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Such a method provides an invaluable corrective to many Indian
failings. It develops initiative; it encourages self-reliance; it makes for
group action, it calls for resourcefulness; it demands perseverance.
The scientific attitude of testing results and forming conclusions is fatal
to a blind belief in outworn tradition. The purposing and achicving of
ends spells disaster to age-old contentment and uncontrollable fate.

If any system of education had been devised to meet the needs of
India adequatcely, it would not have been conceivable for school and
community to be divorced from cach other. Fortunately, there is cvi-
dence now of advances on both sides, and it is being realised that per-
haps even more important for the popularisation of mass education than

anything clse, is the rapproachment between the two alienated institu-
tions.

Too much cannot be said in commending this movement. The
tendency to make of the school “a house of the people” deserves every
encouragement.  With lakhs and lakhs of rupees invested altogether n
school equipment, it is wasteful to restrict its usc to a few hours cach
day, five days a weck, for only a few months in the ycar.  The school,
in most cases, by its very nature, being “public-built, equipped, main-
tained and run from public funds and open to all, regardless of creed
or political affiliation”—is the one place where all can meet, or should
be able to meet, on an equal footing. This therefore is the natural
community centre, and should be considered the “Capital” of the village
community. IFailure to use the school building as a social centre is
poor cconomics as wll as bad educational philosophy.

The chief aim of the community centre, as exemplified by Negro
institutions, should be to deepen the content and broaden the scope of
the terin ‘education’ and to extend the activities of the village schools,
so that they may cvelve into “People’s Universities”.

It should provide for the play-life of the community. It should he
a community forum, a place where the citizens meet for the courtcous
and orderly discussion of all things that pertain to  the community’s
welfare.  Local conditions will determine other activities that should
be engaged in, such as co-operative buying and selling,

This mecting of the people at regular intervals not only furthers
the social, political and educational life, but dcfinitely promotes a
communtty spirit amongst them. If this “we-feeling” is to be culti-
vated, opportunitics must be provided for itg expression.

o ) Too much
cannot be said in favour of stimulating in our villag

es- a public spirit
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and a community interest. This is the only way of ensuring the suc-
cess of all campaigns for civic and sanitary improvement—and itis a
way that has rarely been tried in India. A school which makes the
service of the community its goal will find -countless opportunities to
justify its existence.

With a school thus serving the people, the problem of “the edu-
cational indifference of the agriculturist” is automatically solved. His
attitude towards the school and that of his children cannot but be one
enthusiastic co-operation. “‘Here and there has the school helped me;
how can I help the school, say?” the rustic family will inquire. The
task of preventing a lapse into illiteracy, and of instructing the unletter-
ed in matters of health, home-making and better arming is rendered a
hundred-fold easier. Such a school would concern itself with all from
the unborn babe to the aged parent. Such a school is the ‘educational
dispensary’ of its community.

An ideal school cannot become actual without the proper type of
teacher. The necessary kind of instructor is impossiblz to secure un-
less the school teacher is made a more influential and respected member
of the community than he is at present. It is an old proverb that “the
teacher makes the school”; but in the new dispensation it may be as
truly proclaimed that “the teacher makes the community”. This is not
realizable, however, before facilities for the adequate selection, training
and supervision of teachers, a professional pride in the teacher’s calling,
and salaries attractive enough to appeal to the best men, have become
matters of fact. Till then, all schemes are likely to be more like so
many cries in the wilderness.

If the school is to be a community centre, the teacher must be a
social worker. Hence the emphasis on the training of community leaders
is noticeable in most Negro Schools. Similarly, in India, there are
many things, great and small, which are more or less expected of the
teacher, and which yet are not usually dreamt of in the teacher’s certifi-
cate. There are skills and qualities which would be a valuable posses-
sion to a community leader. The schools preparing rural teachers should
bear these in mind; for unless these men are duly equipped, they are not
likely to recognise or discharge the great responsibilities of their high
calling. As director of the children, the teacher has to be something

_of a leader. The teacher, as director of the one and only community

institution, is guardian of the Educational interests of the community.

The problem is thus one of taking the community as it is, assum.
AN . . . .
ing control of a neglected deficient School, and bringing the children
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and the community to appreciate the beauty and richness possible. The
teacher then becomes a link between the people and their opportunity.

Such a view dignifies the vocation of teaching and elevates it, both for
the teacher and in the cyes of all others,

However, unliss the standard of the recruitment is appreciably
raised, and the quality of training obviously improved, it is not to be
expected that this lofty view of the profession will be realised by those
within or become evident to those without.

The amount of salary received by the teacher may be reasonably
considered a measure of his cfficiency on the one hand, and on the other
of the esteem in which his services arc held.

Until the existing discri-
mination in favour of certain “services”,

with all its implications, is
abandoned once and for all, the teacher cannot help {ecling that the
implication is that for the welfarc of the nation he is of little value. If
a levelling np is absolutely impossible, the teacher claims that in the
interests of the profession he represents, there might well be a gencral
levelling down, and that it is unfair, unsound and unreasonable to
demand sclf-denial of one group and thrust luxury on the other while
all are the “most obedient servants” of mankind.

An bmportant phase of the professional improvement of the rural
teacher, stressed greatly in America, has hitherto received scant atten-
tion. The notion is fairly deep-rooted that once the teacher obtains
his diploma, he has no {urther need of either instruction or improve-
ment, for he knows all there is to be learnt regarding his trade, and this
because of his one or two-years exposure to the training coursc! Perhaps
if short courses were arranged from time to time, and teachers were en-
couraged to return to the training centres for further or refresher
courses, it would not be as readily taken for granted that, on bidding
goodbye to his normal school, enough pedagogy had been injected
into him to serve him the rest of his life. Our training schools arc
guilty of grave neglect when they imagine that thcir task is finished
with handing over their students to the Government or

University
examinations.

Further, so long as there are hosts of untrained teachers
in the villages, the training schools or their equivalent, should go out to
them. The aim ought to be to carry ‘first aid’ to the teacher while he is
at the job. Inspectors should follow these teachers into their communi-
ties and there teach and inspire them in the handling of their particular
problems and show how to relate the school course to the activities of
the community. This type of supervision is probably more urgently
needed than any reorganization of text-books or curricula.
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In conclusion, the secret of success achieved. by thf:[‘hNebg::eiii:; t;;z
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in Indi d other rural countries, has been to treat rural probie 1
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this is the crying need of India and until this is undertaken the results
his

are bound to be unsatisfactory.

It was Booker T. Washington who put Negro education1 on thtlz
4 when he said “We shall prosper in proportion as we learn
1(‘;3 ify and glorify labour, and put brains and skill into the common
ignify

tions of life”- This indeed is the motto of Negro education and
occupa

if our villages are to
has given such envia
people in many ways sl

be uplifted, there is no surer guide than that which
ble direction to the educational system of another
milarly circumstanced.
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The Future of Indian Pedagogics. ’
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Thus picty and all that it implies should be one of the main
objectives of the new pedagogics. The next important clement is politics.
We must realisc and teach that each great country and culture and
nation has a great part to play in the life of hamanity as a whole. Each
has got a contribution of its own to make towards the sum total of
human welfare and human happiness. This can be made only when
there is perfect concord and efficicncy and patriotism in each country.
If there is discord or inefficiency or lack of pariotism, no great and
signal contribution can be made by the country and the community to
the summation of human progress and human enlightenment. Such
contributory efficiency of each country does not imply any unhealthy
competition or mutual dislike. Tt is due to a desire for the enrichment
of human life—*for the glory of God and the relief of man’s estate”.

The true-spirit to-day must be met and understood. All over
the world men are striving, not for the contemplation of a past or a
future glory, but for a present glory and greatness. They are willing
to put up with any drudgery and put forth every kind and degree of
effort to perfect the cultural type and to bring into being a higher level
of unity and freedom anl happiness. -Shall Indix alone lag behind? TIs
it not her duty to link together aright education and citizenship and
politics? 'We have to embark upon a better and more intensive study
of Indian History anl economics and politics and sociology so as to fit
ourselves for a higher and more united national life by having higher
ideas of social equality and economic justice and political unity - while
preserving the distinctive qualities and graces of the racial type.

In this direction schools anl colleges and universities have to do
a great dcal. Unless they keep the flag of higher knowledge flying,
politics will become the game of demagogues and social discords will
wreck social welfare beyonl redemption. University knowledge will
be only a dclusion and a snare if it is unrelated to life. 1t should lead
to the efficiency and humanisation of industry, civic improvement, social
“unity and betterment, reformation of laws, and the growth of responsible
government.

In short, the new pedagogics should aim at making the new edu-
cation the means of conservation and increase of the national fund of

INDIAN PEDAGOGICS 229

social and political altruism, of justice and sympathy and concord. The
arrival of the Indian democracy is sure, though slow. Shall our in-
evitable democracy be allowed to bz ruined by ignorance and ineffici-
ency and corruption? Will not Indian education lead a crusade against
the sordid squalor of our life to-day? Is it going to shut itself upin a
palace Of abstractions and unrealities or is it going to come into the

crowded thoroughfares of life and work for the healing and the uplift of
the Indian nation? '

This then is one of the new objectives of Indian pedagogics. It
should create a new and vital so~ial and economic and political idealism
and make it fruitful in new ways in the fields of future practical life. it
must make morality dominate politics and public good the goal of pub-
lic institutions. It must put down the materialism and cynicism and
hedonism which are rampant in life to-day.

India is to-day surging with new life and is in the vortex of
world-movements. This is seen in the realm of education as well. We
are no longer prepared to copy from English models alone. We wish
to learn from all the experiments of the world in the educational field
and yet be ourselves. The present era of criticism and experimenta-
tion is a prelude to an era of new creativeness. All aspects of educa-
tion—rural and urban, primary and secondary and collegiate, literary
and vocational,—have to be vitalised and renovated. Indian education
must stimulate Indian inventiveness. and dower the Indian mind with
new faculties of organisation and leadership. It must vitalise the Sans-
krit and the vernaculars with a newer and richer life.

Education must therefore be no longer content with protecting
the heritage of the past and borrowing ideas from the West. To-day
it is mainly doing the latter work alone. It must hercafter become the
centre of a new applied social and economic and political idealism.
To-day it stands bewildered at the cross-roads. It must shake off its
bewilderment and lethargy and become a pathfinder and explorer and
lead us to the promised land. It must conserve and perfecc the spiritu-
al values in civilisation in the social and economic and political spheres
no less than in the realm of spiritual life. Only then will India be able

to live life at a higher level and to recapture her synthetic vision and
use it for human uplift.

Thus a truer and nobler piety and a truer and nobler political
life should be essential aspects of future Indian pedagogics. Equally
important is a truer and nobler practicality. In point of industrial in-
vention India lags very considerably behind to-day. This is not due to
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any inherent or essential sterility of the Indian intellect. It is due to
the .fact that science has not yet been accorded a prominent place in
Indian education and because technological education has not taken
any great forward strides in India as yet. In every school the mornings
should be deveoted to reading and the afternoons to doing in the cas;z
of all students. I13v.n in regard to mental work, the students  should
not be lectured at but should be left to discover for themselves. Replace
te%t books by life.  Have small classes and let the teacher be but a
guide. Except the few students who are to enter the learned professions
and the fewer students who are to take to research work. the bulk o‘f
the students should fit themselves for agricultural and i’ndustria‘l and

c n.m?ercml careers with the help of applied science and technological
training.

When Indian education has fulfilled itself in all the respects
stated above, it will then, and only then, be what true education is and
should be viz. the continuous drawing out of the best in us and others
for the greater happiness of man and the greater glory of Ged. ‘

Composition
Teaching & Correcting.

———

B ) ~ 7 17 A ~
Y MR. S. VISWANATHA AYYAR, B.A, B.T.
(Continued from the lasé issue.)

' No.\\' I come to the second part of my lecture namely the correc-
tion of written composition. It is generally believed that there is nothine
more beneficial and irksome in the work of the teacher, than th; ;
task of correcting every error that he comes across. Such an
taking is in fact calculated to impair his efficiency ‘
ble for him to come to his task with real zeal and

useless
under-
and make it impossi-
nd earnestness.

But there are other considerations, hesides these, that tell
ese, the

over.correction. against

' To many, corrections are apt to conceal rather
bring out the real meaning and the thoughts of the pupils, for there i
always the possibility that what the pupil wants to ex )-‘ o i 1 : e1IC li
by \\~hat. Fhe teacher wants him to express.. Thus the‘ 1\\1‘?:1\15 ;)ep ::Cﬂf
composition teaching, that is allowing pupil the op )ortucl)"ni(;i i) i)tfc f'o‘
self-expression is defeated. The pupils are apt to }I.\'Oid w:‘l' whilc;;
they see others do for them. They are sure to losc‘ active int;rest Cin

than help to
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their undertakings and to write their compositions carelessly and with
a less effort and leave it to the teacher to correct and improve every
error they happen to commit. Thus they forego valuable lessons in
self-help and one of the aims of the new education is defeated, while an
array of correction is apt to discourage the pupil by impressing upon
him the utter worthlessness of his efforts.

To quote the word of Mr. Chubb “‘we have made a fetish of
theme correction, which is about as sensible to correct every fmistake as
it would be to halt the student for every mistake in speaking. There
should be different understanding as to the scope and purpose of correc-
tion. It is not omniscient.” On the other hand there are some teachers
who argue against over-correction, They argue that the most important
thing in composition is the writing of it, and that the pupil will himself
se able to correct his composition if he lays it aside and returns to it for
criticism and correction after some days. Such a measure is not with-
out its value. But the present educational practice will not welcome it,
for, it still clings to the belief that the teacher bas much to contribute
towards the development and progress of the young. It has survived
the onslaughts of those who advocate individual freedom and self-help
methods for children.

We can therefore accept that some amount of correction in the
written work of the pupil is very necessary. Our practice and problem
is therefore to find ways and means, by which the burden and tedium
of this labour may be lightened for the teacher and the work made more
effective, so as to yield better and more satisfactory results.

Bcfore we proceed to formulate any principle of method of
correction, let us be sure of the aims and objects of correction. Children
often make mistakes not only in thinking but also in expressing thoughts;
inconsistencies, loose sense, grammatical errors and others of the kind
spoil and mar what they express and it is very helpful if they are inform-
ed of their mistakes and fully understand the why, the how, and the
where of such mistakes. The correct forms should be explained and
taught in such a manner that habits of correct expression are set up
throvgh constant self-expression. The essential point is that the pupil
chould understand what is wrong and know how to correct it.

In the first place much of the drudgery involved in correction

would be reduced if the teacher inspired children to render their best

composition. It should be the teacher’s duty to make composition
interesting. Interest is the main spring of all good work, and a teacher
who fails to make his composition interesting either by setting uninterest-
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Ing topics or by approaching the task in a cold listless manner will
surely multiply his labours in correction. He must therefore infuse such
ent?usiasm into the class that young writers learn to take a pride in
their work, and regard composition as an art worth pursuing.

' Teachers should refrain from setting too much written work
if they cannot cope with its careful marking and correction. Here :1;
elsewhere, quality should be preferable than quantity. One composi,tim;
a week carefully written and carefully corrected will be far more beue-
ficial than two or three hastily corrected and half heartedly corrected.

The_ most important thing which every teacher of compostion
must bear in mind is, that the pupils must themselves correct their own
mistakes. Correction is primarily intended to improve their composition
not the teacher’s, and it is essentially their duty to understand ami
corre'cF their own written work. As far as possible the mistakes should
be clicited from the pupils, and by means of further illustrations, ques-

tions anc.l suggestions they should be made to grasp why what they
have written is wraong.

Err.OrS in idiom and grammatical structure should be corrected
:)g;e(;ri:(lzlticolrilr;vs;)hf;urlélsbzpeel:lcil;;irij colncerncd, the habit of referring to
: 3 uraged.  In the upper classes, wherever
iosstble, a reason can be given for a correction. The pupil should be
elped to realise it. As Wyatt remarks, “A correction which is not im-
pressed upon the offender just wastes time and the most impressive kind
of cogectio’n is one in which the pupil finds out the correct form
.for hnpself, and then enters himsclf in his exercise beok, and commits
1t to his memory.” The teacher should refrain from writing the correct

form. in the exercise l)o.ok. But, he must make sure that the pupil
carries out the correction in the margin preferably,

We may agree, therefore, that every mistake need not be correct-
Teachers who merely pepper their pupils’ exercises with entries of
the correct fo.rm over the mistakes are ordinarily thinking moré of ‘im-
pressing the inspector than of teaching their pupils’b English, The
teacher should know the'type of error which his pupils ¢ vt .
pected to correct for themselves. ‘

ed.

ror v annot be ex-

Such mistakes ought to be :

: : corrected

in the class, use being made of the blackbeard while dojne so. To make
g . aK

the correction more impressive and lasting, too many errors should not
be dealt with at a time, and all corrections should have its general aim
the eventual and not the immediate elimination of er;ors- A ‘ca;efu’l
teacher would collect and classify such errors in a card. It would be
. better, if he has got a charter of what he is going to correct.

COMPOSITION 233

Not by the correction of errors alone, the pupils could be taught,
but also by the exhibition of good work. Occasionally model compo- -
sitions may also be exhibited. It should also be remembered that a
little encouragement is a good thing. It should be an important duty
of the critic to commend where commendation is due. The pupils
should not be allowed to feel that there is always a censor over their
heads to detect where they bave gone wrong. On the other hand, they
should be able to consider the teacher as a philosopher, a guide, and a
friend.

In marking errors the use of the code of symbols to economise
time and energy should be adopted. It will put the pupils on the right
track of mistakes even though the adoption of the course has got its
own inherent weakness. This would be leading the pupils in the path
of self-correction. In marking exercise books a teacher should take
particular care to be neat and tidy. Else the temptation to scribble
remarks in pencil or in red ink would make the boys become mimics,
aad they are likely to become untidy in their work. '

-

The ideal method of correcting mistakes is of course to have the
pupils by the side of a teacher, so that it may be thoroughly discussed
with him in every detail. But this method is rarely found practicable,
under tae ordinary school conditions. The next best method is to divide
a class into a certain number of batches and to take each batch in some
leisure period. Anyhow the teacher should remember that content and
form are as important as language and he should never fail to judge the
composition as a whole.



The Learning of English
by the help of Gramaphone. Records

'
BY MR. G. V. AYYAR, B.A.

Foreign languages like English can now be le
Gramaphone Records.

1

arned by means of

The elementary set of these records consists of thirty lessons
delivered by quite a number of eminent English gentlemen, and designed

to teach spoken English. Their use in the school or home is bound to

help pronunciation, besideg giving a valuable insight into the forms of
spoken English.

The subjects of the thirt
Visit.  (3) The Children,
Bedroom. (7) The House.
(10) At the Restaurant,
The seasons.

y lessons:i—(1) A family at Home (2) A
(4) A Drawing room. (5) Dinner. (6) The

(8) A Street in London. (9) The Hotel.
(11) Travelling. (12) The Post Office (13)
(14) Sports and Games. (15) A Holiday in the Country
(16) At the Seaside. (17) A Visit to London. (18) A Voyage. (19)
The Big Stores. (20) At the Tobacconist’s, (21) The Barber. (22)

The Doctor. (28) The Tailor, (24) The Dress-maker. (25) Time.
(26) Money. (27) Commerce. (28) The Motor-car. (29) The Theatre.
(30) Wireless.

Each lesson consists of a descriptive text followed by a conversa-
The lessons have been delivered by the following Scholars:—

1. Professor Daniel Jones, M. A. (2) A.L. James Esq., M. A.
(3) Professor Wyld, M. A, (4) Professor Firth, M. A. (5) D. Arundel,

M. A. (6) V. C. Clinton Esq.,, M. A. (7) Miss Forde, B. A. (8) Miss
Owan,

tion,

There is thus quite a variety of interesting voices. Together with
the Records is supplied the text of the lessons: spare copies of the text

can be had at a small price. The price is Rs. 125 the set. Less 10%
discount for cash payment in all cases. ’

2. Every day sentences in spoken English; ten les
Rs. 30/-.

sons, price

3. For a more advanced student there are thirty lessons, consist-
ing of interesting and instructive talks. They take one through Great
Britain, accompanied by a guide who describes, clearly and interestingly,
the principal objects of interest in each place visited, and talks about
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text book
Art, History, and Geography etc., of the country. The
r b H X .
’:::ecompanies of course: spare copies can be had

eth acts, 2 e lle]

with the text. Price about Rs. 75.

: "
5. English songs are given in five double-sided 10 R:i?c;;i:
One of tile principal objects of these songs 1s to teach pronun ,
ne :
and enunciation. Price Rs. 30.

ds.
6. Recitations from Shakespeare form the next se.:t oIf{ R;(():or s
These hz.we been delivered by a Shakesperean actor. Price Rs. 50.

7. Two Records by Bernard Shaw are entitled -Spoker.) Enfgltlih
& B ke'n English. In these Mr. Shaw delivers a special article of the
ro .
above name. Price Rs. 15.

j ight
i i imate, are subject to slig
above prices which are approximate, "
tTe;ltlieons- All the above can be had in other languagesorzzr.w:he
fluctu French etc. One-fourth of the cost to accompany rde d he
Gelrman’by V. P. P. Every facility and information will be place
¢ © . ) ) ) A N
i)l?eq;i(;posal of Schools and all intending purchasers.

N. B.—A complete set of all the above is a m(?st valus;ublzigf1 ::fatznfozh:
High S.chc.)ol and even a College. The price t;oftags 15351())(.): r:rery goo;l p—
o i m o . :
soven oot ;anlzg tfff i::selfkll’:nﬁ;{z,. f;;.a S’.'E‘lhe total cost eannot exceed Rs. 400,
one can '
It)}}:e oot 0" one B ial subscription of four
easily be met by any School—a special 8 on of Tone
The cos” (’mn « term, for three terms and even after, would serv ooty
sones per puP’ he se’ts and gramaphone, but enable als.o the renev;)a. >
to find the ooeh o3 cident, purchase of additional copies of 1sexf;.l ooulfi
records, if broken by :c ete 'The little subscription paid‘by each pupil wo ds
ropairs I neceflsal‘}’- ?iLl;l tht; benefit derived by pupils and masters. The rlecosror
bo more Gh? ]ug;trl;?ad iZ special gatherings once or twice a week after clas
could be demons

on holidays.

Trichinopoly.)



Notes.

—_—

Education in Travancore.

ment O’fI"l}e lnfest annual report issued by the Education Depart-
ravancore shows how far the Durbar has carried

glct)‘r)n‘:ﬁfézeth%hr?émmendatiOnS of the Reforms Education
ple almost -a“ t}; zovernment has no noubt accepted in princi-
could give effect ll?portant proposals of the Committee, but
obligations. A only to such of them as were free of financial
reason are :che emtm;ﬁ‘ those that have been held up for this
the introductionso? llShmen-t of a_ Technological College and
of the residential i tem(.ltwe practical courses in schools and
adopted are note;YStlem 'n colleges. Some of the changes
Inspectorate, withzlrrta]\zz,in;‘?r(;ncl;oi‘t’eiﬁment has reorganised the
romoti b . . e powers of appointmen
b the Dinesty (ransfer it had tillnow enjoed, and vesting them
Starting nos SC.hOo] ehpnv;leges of according recognition to and
lar schools have be:n ;:ng;zﬁgjlntfd It]o IDnSpectors of Vernacu-
observe ] 0 the Director. It
ved the ie;hdagnthe l?tjcel- measure of centralisation has};?isni)ifle:
mary schools hcqy-obIunmng bogus schools. Some of the Pr(i-
withdrawn froncqyr(; e 9losed do§vn or amalgamated, and aid
thought there was 23}’ ]prlvgte Primary schools where it was
chip t0 school-gomm e}:.l&dppmg. This might be a great hard-
Other saliont ot g children of localities affected by this step
cation And ermls ures are the €ncouragement given to co-edu:
the increased ilnteymerft of women teachers in primary schools;
ed classes. the ste:)essiallr;e;hi:dlrtatlon <?f Muslims and depress_’
an‘d }f,heCOpening of Malayalam H(;)r:(g)z?slséofras:sli{:t theeduli:/[at}ilon
rajad o' . ana-
ac?defm ol::ebz- Th.e Government is also keen on raisin:tlr1
¢ stan ards in colleges by restricting admissi Vhile
people will appreciate most of these reforms, th ‘ SSIOP' While
that the‘Durbar should keep in abeyance vi.t;l e}" will regret
-plea of financial stringency. We hope the Durrll)]f;lsllvriis ;)en 1t.he
a alise

the urgent need and im
> portance of diverti
. n
for effecting these reforms also in the near ffturrlzcessary funds

NOTES 237

Provident Fund & Insurance Premia.

Teachers under local bodies have the_ privilege of pay-
ing their insurance premia from their Provident Fund deposits,
which others in aided schools have been denied. Very often this
has been the subject of discussion in teachers’ conferences and
resolutions praying for the extension of the privilege to others
have also been sent up to the Government, in vain. It appears
that recently some Headmasters corresponded with the Govern-
ment on this matter and their request has been turned down.
Teachers are not, probably, aware of the reasons which made
the Government decline to extend the rule to aided schools.
Certain invidious distinctions exist between the service under
local hodies and that under naided agencies, which teachers
should agitate to remove at first. The local bodies being the
sole masters, contribute an equal quota as the teacher, the
Government paying nothing. They gunrantee a measure of
security of tenure to their employees which is rare in other
schools. Transfers, if any, are within the district, and this
helps to keep up continuity of service under the same manage-
ment. They also maintain a service register which greatly
facilitates the keeping of accounts. It is the absence of these
advantages, among other things, added to the obnoxious dis- -
cretionary powers vested in managers of aided schools to with-
hold their contribution at their sweet will, that handicap the
members concerned.

The remedy for this state of things lics in the teachers
agitating for the withdrawal of the aforesaid powers from pri-
vate managements, the maintenance of service registers by
District Educational Officers and the assurance of security of
service to teachers. There may still be other difficulties to

. contend with, which only provincialisation of the teachers’

service can hope to remove. The delay in the transfer of ac-
counts from one school to another in case of migrations, the
consequent untimely payment of premia and lapse of policies
are some of the problems that have to be tackled. We hope
teachers will do what is needful in the matter.

S————



Reviews.

1. A Text Book of Geography for FormlV, By T.8. SundaramAyyar,B.A
Published by The Teachers’ Publishing House, Madras. .
e hy ¢ (English & Tamil Fditions)
The author has followed the departmental syllabus in every debail, and
has brought out innumerable facts briefly within the easy reach of the teacher

and the taught. The treatment of the * World Studies’” towards the end of

the book leaves nothing to be desired, and the advuntages of the book are en-
hanced by the addition of copious illustrations and economic dingrams and
graphs, Though the 1934 Scheme is held in abeyance, the bock will be a use-
ful companion reader in the hands of the 8 8. T, C. pupils on “General Geo-
graphy”. The Tamil version is a translation of the English one, and is written
in lucid, readable Tamil,

G. T Williams, B.A., L.T.

2. Simplified English Grammar: By I.. Tipping, M. A. Published by
Macmillan & Co., Ltd. Price: Re. 1

Though mony books on grawmar have been written and published in
recent times, the books of Mr. Tipping stand prominent for their novelty of
presentation and the easy elucidation of the most uninteresting and difficult
principles of English Grammar. At every step, throughout the book, the author
has anticipated the difficulties of the pupils and has given original and sugges-
tive methods to avoid those pitfalls, In this book the author makes the
analysis of sentences more interesting and realistic by the adoption of the

‘Graphic Method of Analysis’. This is not only the ‘simplest and clearest’

method of teaching grammar but the most practical. Great attention has
been shown in the selection of copious and suitable exercises to drive into
the minds of the pupils the inportant rules of grammar The parsing of
diffieult words at the end of the book is highly entightening and instructive.
The book is eminently suited for use in the 1V Foruw.

N. Subramania Ayyar, B. A, L T.
3. The P. 8. High School Magazins, \[yllxpoxe Madras, Vol. I. No. 1,
Mareh, 1935,

We congratulate the Editorial Committee of the above Magazine on the
excellence of the first number they have brought out. The contents bear on
a variety of topics and are highly useful, instructive and intevesting. Oppor-
tuniby has been given to the self-expression of pupils, whose performances are
refreshing in tone and thought. The hearty co-operation of the teichers and
the old boys of the school is also evident. The magazine records also the activi-
ties of the school, which will keep the public and parents informed of its pro-
gress in various directions. Pupils’ knowledge of the vernaculars, Tamil and
Telugu, is sought to be developed by informing contributions of fine literary
worth. Fulfilling all the requirements of a well-conducted school magazine,
both in quality aud quantity, the number bids fair to be the fore-runner of

more brilliant successors in the future months to come. We wish the Jour-

nal a long aud prosperous career of useful activity in the cause of trueDharmic
education.

Elementary Science Series (8.5.L.C. )
By K. S. Ramachandra lyer n.A., 1.1,
Sentior Science Assistant, Town High School, KUMBAKONAM.

1. A Text-book of Elementary Science Book I (Physics & Chemistry)
by K. S. R. and G. V. Re. 1—0—0
2. A Text-book of Ele. Science Book II (Animal Life) 0—6—0

3. » Book III (Plant Life) 0—6—0
4, » Book IV (Sound, Light,

~ Magnetism, & Electricity) 0—8—0
5. ”» Book V (Physiology &

Hygiene) 0—8—0

6. Practical Physics C. Group (Heat & Light) 0—7—0
7. General Science for Form I (Tamil) ... Re. 0—7—0
8. General Science for Forms II & IIT will be ready in June ’35.
9.

A Text-book of Physics S. S. L. C., C. Group, Book I for FormV
will be out in a fortnight.

10, Do. " Do. (Heat & Light) will be ready
in June '35, '
For Copics apply to:— THE AUTHOR.

SUPREME

FOR MAINTAINING
HEALTH & VITALITY.

Modern conditions of life take it out of you-
Let MYSORE SANDAL SOAP put it back with
your bath, morning and cvening.

MYSORE
SANDAL SOA

“THE TONIC BATH SOAP”

Government Soap Factory,

BANGALORE.




Approved by the Text-Book Committee, Madras.

THE NEW ERA ENGLISH READERS

First and Second Primer and Book I. As. 5. As. 6 and Ag. 8, Fully Tllustrated.

Edited by II. CHAMPION, MA., LES.

By M. S. SUNDARESWARAN, M A,LT, & A 8. VENKATARAMAN, B.A, L.T.
The Hindu, Madras, writes:
‘The Primers under review are strictly based on the lines laid

down by
the Editor.

The lessons have been very carefully graded, the new words and

phrases to be memorized have been printed in bold type and the illustrations

serve their purpose, The revision questions at the end of each lesson reveal

the great care bestowed on them. The pupil has to answer some questions,

make his own questions to fit the answers given and fill up the blanks which

may stand for different parts of speech as well as turns and forms of expression.

In the second Primer are to be found easy exercises on transformation o}
senfences.

The Primers are good introduction to the learning of Fnglish.’

“This Book I is the third of the series edited by Mr. H. Champion, the
first and the second primers of which were noticed in these columns some time

back. Tt is intended for Form I and quite fully does it satisfy the requirements

of Form I. The first two lessons and a few more scattered over the whole

book, are in dialogue form, perhaps as a translation from the Second Primer.

The subject-matter of the book is characterized by variety and interest. The

usefulness of the book ig considerably eunhanced by the very attractive

illustrations, the vocabulary and phraseology at the head of each lesson, the

exercises at the end based on the subject-matter, vocabulafy and grammar, and
also the scheme of grammar running throughout. Ve are sure the series in

general and this book in particular will evoke the enthusiasm of both the

teacher and the taught’

Apply for Specimen Copies to:
B. G. PAUL & Co., Educational Publishers,
12, Francis Jeseph Street, MADRAS.

SADHANA

USADHALAYA

DACCA (Bengal)

—ADHYAKHA--

’ F.C.S. (London)
handra Ghose, M. A.
JoFg:r:erer Professor of Chemistry, Bhagalpur College.

: , Calcutta, 213, Bowbazar Street, Calcutta,
Otheg7/B4rg‘:::§ii'l§gzZtncz?:taxzta, E&llcl‘ilttz?gong. Patuatuly, (Dacca), Lahore,

(Punjab) Burdwan.

teed absolutely Pure and Genuine Medicines, prepared strictly according to the
Guaranteed a0 y

. d astras. Q105U d p tion.
i1 Catalogues are seut free on applica
1c Sas $
A yuarve

iz00503 seriptions s iven gratis with great care.
On doseribing the nature of discases, prescriptions are given g

ARADHWA] (SWARNA SINDUR).
MAI(<Pure & with Gold) Rs. 4 per tola.

ve, bi gm, i ases
derful specific for 21l diseases, It regulatos the nerve, bile and phlegm, increase
A wondertul ¢ J

antal and physical vigour and tones up the system.
mantal !

SARIBADISARSA. Rs. 2-12 per seer.

A wonderful infallible medicine for all sorts of blood impurities.
w ,

SUKRA SAN]JIBAN. Rs. 16 per seer.

vitality,

i st vitality s ergy.
owerful and efiective medicine for the restoration of lost vitality and energy
A very pow !

vi v 1d have.
i rou all the vigour that evory man shou

R iately puts into you a

It immoedinto

A great remedy for all female diseases.

ABALA BANDHAB JOG, 16 doses, Rs. 2. 50 doses, Rs. 5,

= OUR SCHOOL PUBLICATIONS

Garuda and Anjaneya
flfj' A;vamrs oﬁ Vishnu
: Jesus Christ
2. Tales of all Time

Rama, the Ideal Son
f53‘ Aesop’s Fables I
; DO-h W II]‘:iOI'
' 'na, the yyar
g' IS{t&olﬁgs from Shakespeare

éUlTABLE FOR HIGHER FORMS.

1. Tamil Poetical Selections . m;_.

0. Nitthilakavai—a collectlof)l oft ifa}mfpa?gﬂ ]3'.'(;'01; .
é Qelections from %gse & Poetry in Book I
4.

Write to S, SWAMINATHAN,
Publisher,

0—4—0
0—4—0
0—5—0
0—6—0
0—4—0
0—3—0
0—4—-0
0—6—0
0-12—0
0—5—0
0-10—0
0-10—0
0-10—0 .

MADURA & TINNEVELLY.




V. 3. Raman Vafdyar & Bros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYLR.

( Branches:-Chalakud; & Karupadanna.)

Consultations re

garding diseage, diagnosis, the symptoms of which when
intimated, are beiag

promptly complied with free of charge.
Wehave many of the Ayurvedic medicines prep
striet preseriptions enjoined in Ayurveda with the
therein and offer them to the public at the lowest price both on rotail and
wholesale rates: genuineness and purity of which we could guarantee, In

addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale.

ared according to the
full process inenleated

It is with a view to prove to 1
result of the system of Aye
appreciate its value, thut we

0 public the poteney and marvollous
rvedic pharmacopoeia and thoreby make thom

have quoted the lowest vrice in the market,
Besides, we could convinco patients of the economic valug of adopting tho

holy and antique-oriental system of freatment for which wo have special

facilities in the collection of herbacious medicines:  And hence it is possible
to sell medicines at such low rutes,

Medicines are despatched by V. P, system on

application.
Rs. As. , Rs. As,

Asoko Ghritha, per lb. 3 8 | Adbhayarishta por 24 oz,
Indu Kanta Gritha " 30 Bottle 1 0
Kalsana Gritha " 3 0 | Dasamoolarishta " 20
Saraswatha Gritha N 4 0 | Deakshusuva " 1 4
Sukumara Gritha " 5 0 | Lohasava " 1 0
Schagaladya Gritha " 7 8 | Kasthuryadi Dills per 100 3 0
Thithakn Gritha " 3 0 ! Nasikachurna Vatuka por Doz. 0 6 ]
Agasthya Rusayana " 0 12 | Virechana Pills perDoz. 0 6
Ajamamsa Rassyana 20 | Rasa Bhasma per Tola. 2 0
Chyavana Prasa , 1 8 | Asana Vilvadi Thaila, 2402. 1 8
Kankayana Modaka ’ 3 0 | Pinda Taaila (ointment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila, " 1 8
Mahat Chinchadi Leha ,, 2 0 | Buluswagandhadi Thaila ,, 2 8
Maha Vilvadi Lehs ' 20 Sahacharadi Thaila, " 2 8
Madhusnubi Rasayana 3 0 { Dhanwantari Thaila, modieated
Musalyadi Rasayana 7 8 101 times per oz. " 3 0
Narasimha Rasavana 3 9 | Ksheerabaly Thaila medicated .
Patavaladi Teha . 1 0 10} times por oz, . 28

For further Partic_ulars write to:-
THE MAN AGER,

"swarasvar  SWARAJYA PHARMACY,

ALWAYE., ALWAYE, (Travancore.)

Telegrams: —

OUR NEW PUBLICATIONS.
Just published . January 1935.
Books in accordance with ihe latest Syllabus (July 1934).
1.. A History of India for form IV (B. Group) by MR. G. V. RAMA IYER

A,LT As. 10
B. A, L. T,
‘oup) V.RAMAIYER
‘2. A His:or: c;f England for form IV{B. Group,by MR, G.V.R v
B. AR ] . ‘1

3. Narun Tamil Vachakam for forms I, IT & I1I byVIDWAX 8. SEF;T;IA;)—
' ‘RAMA 1YER, Lecturer, National College, Trichinopoly @ As.7, 8, 9.

4. Sen Tamil Nur Korvai Part T & TI for forms 4 & 5 by O S.VENKé’I}‘{A-
RAMA IYER, Senior Tamil Pandit, Town High School, Kumbako-

m @ As. 9 & 10.
I na .

5. 'The Atlas Geography of the Madras Presidency for class V byAMEg.

* (. V.RAMA IYER, B. A, L. T. @ As. 8.

For specimen copies apply to:—

G.V.K.EWAMY & CO.,
EDUCATIONAL PUBLISHERS,

KUMBAKONADM.
CHILDREN'S EVERYDAY SCIENCE SERIES IN TAMIL ,
Form I—12 As. Forms 1I & III will be out shortly.

By M. S. Subramanian,
Teacher, Hindu Seconda® School, VIRAVANALLUR, S. I. RY.,

i [ High
3, K : B.A., L.T., Headmaster, Bishop Heber i
erl'tbe'sBiAx.) Dh?: ?2:;;“::3&- * . . .He has Fhe hz'lppy knack of p,r’esentmg
E;I(:?lziii: f:-uﬁhs to Young pupils in an easy and attractite style. ... .

*  Mr. V. Sivaramakrishnier, M.A., Professor of Physies, H. H. -the.

i ‘or logist, Trivandrum,

raja’ { Science and Goxemmeqt Meteoro. drum

Mu‘lgm.a]a % ‘Oo“e'fg[‘;eouutho{sinborn gift of 1u01.d presents}.tlon ofdessentlialss il:

vor e;;h i;x evidence in this book. The apt mpe?rogatlons an qfue;*t?mu-

Z\igym‘dsh of eagh lesson will, I believe, serve thq 1;§en%ztz Eﬁifozsizy (:;o bimu-

ing Jhoughts of the reader and creating in him

}imol::agotfhiz”’}.’?}egbook is profusely aad aptly illustrated and even the latest
’ -1 . M : iR}
novelties of science have fourd a place in it. ...

Mr. T. L. Raghupathy Sarmla». M. ?x L;_é];.l.glggadr}?astef,ﬁfdo:;i ong}:
‘Schot , " writes in his leiter No. 5 935:— ...
Scbtooi;hls;?t;asg;r;gzs t\:xt-book for every young pupll should bq, futl ofu::z{l;l;
qué e{amiliar illustrations appealing to the imsgination and hel,?mg 0 10
ana ity in them and I congratulate you on its production.... N .
eumes ir C. V. Raman, Director, Indiann Institute of Science, Ba.nga.lo;e, wvt;t;es.f avoe ;(;Iy
have besel:l lc;ok'in1g thro'ugh your ‘Everyday Science’ for Form I and have been very

i tment. | attach the greatest
; f the material and the fteshuess of the trea
:mpre:s;?;eb’;;h:uinz‘lfitlydren getting a wide outfook oa Science. Your efforts in that direction
mporta

ghould certainly prove fruitiul.




THE TEACHERS' PUBLISHING HOUSE,

EDUCATIONAL RUBLISHERS, MADRAS.
OUR NEW PUBLICATIONS

NEW INDIA ENGLISH READERS by T, I, Ward, M. A, (Cantab), and
A M. Ward, M.A. (Cantab).

Now Ready : PRIMER I, PRIME

Readers 1T to TV . Expected ve

The course of lessons in
Indian conditions.

R II and READER I
ry shortly.

the series has boen ary
Emphasis has heen 1

the Primers, ana lessons arranged uccord
lessons hav

and the ess

anged and graded to suib
aid on eorrect pronunciation, in
ingly. In Readers I to III, the
e been planned to include 5 course of graded Grammar lessons;
entials of simple Fnglish Grammar covered in these Readers, .
GENERAL SCIENCE for Middie Sehools,

B A, L.T., High School, Tirukattupalli,

This series has been rewritten to sui
the subject m

by XK. 8. Sundararaja Tyengar,

t latest departmental syllabus, and
atter presented in asimple and cloar style  Available in
Tamil and Telugu,

Book 1 for Forl-n 1
Book 11 , 1I o 10 As,
Book 11T ,, . Il Expected carly in May 1935,

GEOGRAPHY Senior Series: A TEXT-BOOK OF GEOGRAPHY FOR
FORM 1V, by Mr. T. 8. Sundaram Iyer, B A , Thirthapathi High Seliool,
Ambasamudram. in Tamil and English.

This book has heen written to suit the recent s
8. 8. L. C. Board, and is profusely il

Price 10 As.

yllabus issued bgr the
lustrated with maps and diagrams.

Price 15 As.
Junior Serics: by the same author. Book T for Form I, and Book II for

Form 11 are ready. The third book of the series will be ready by the end
of April, 1935.  Available in Tamil and Telign.

GEOGRAPHY OF MADRAS PRESIDENCY by C. Raghunath

. T.D {(Lond.), M. R.S. T, {Tood.), Headmaster,

School, Chittoor. A very atractive pressntation of the
simple and familiar stvle,

this book is highly origina

an, BA, LT,

subjeet in very
The approuch tn the several topics treated in
land sure to capturs the imagination of t!
young pupils for whom it is intepded. Luvishly illustrated ag
got up.  Tamil and Telugu edition,

7.

10
d attractively

As. 7.
Applications from Headmasters and autlorities for specimen

copies with a view to brescription will be brompily attended to.

2. Pleasc apply for Sull catalogue and Surther details

YOUR PATRONAGE IS EARNESTLY SOLICITED
A R T Y R a7

OUR NEW PUBLICATIONS

' ACHARIAR, B. A, L. T
ience for form IV by A. VARAD R, L
Geng::dmszf;::: and V. S. KRISHNASWAMI, B. A., I. T., Science Master

j .10 0

Pachaiyappa’s High School, Conjeevaram Re -

English History for beginners for form IV by Prof. HILDA J O&ITI?T A 6
M.A., University of London

INIVASACHARIAR,

i ia for forms V & VI, (Group C) by C. 8. SR

HlSt(;;}; Oil:b?;‘fl;saso(;rofoilist ory, Annamalai Universiby. (Reconngzsdeii Iigé thg
S’s. L. C. Board) .

i i i % maps (for Group
i f England with numerous illustrations 4 €
A Shg;tblglsg:’!;§.olllL]g)A JOHNSTONE, M. A. (Approved by thgg‘eéxt Igoolg
Committee)

i i CHARIAR and V. 8.
i for form I in Tamil by A. V.ARADA '
Gem};’;}ég?ﬁgﬁgﬁf {Books II & I1I in active preparation) Rs. 0 9 0

' i V fin Tamil & Telugu

—Madras Presidency for class V { _ Eu

Wor?aﬁ??gsgggz approved by the Text-Book Commiittee) M. K.IS{gl\g)DA7R 6
VARADACHARIAR, B.A, L.T. - o

A Text-Book of Arithmetic for Lower Secondary and Middle schools by

S. RADHAKRISHNA AYYAR & K. VA]D:ANATHASWA%LI. %YleARé
(Revised 3rd Tdn.)

P. VARADACHARY & Co.,
PUBLISHERS - :: MADRAS

Problems In Elementary Mathematics.
In Tamil For Forms I, Il and il
By M. RAMAKRISHNA AIYER, BA, LT,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Mighael’s High Schoql, Coimbatore.
PRICE Rs. 1—4—0 (ouly.)
A Highly useful Text Book for the Lower Forms

i i ¢ in the Presidency. .
prescribed in several Schools in
Approved by the Text Book Commitiee. Apply fo the Author.

Government Training |

PUBLICATIONS.

By R. NATESA AYYAR, B.A.,L.T.,
Senior History Assistant, Town High School, KUMBAKONAM.

i i 1 014 o
I. Tor Higher Forms English History g::: a (l) I(Z) g
” . 1 . ) t I
v Indian History ]];:f-t 0 (l) l(l) 8
1 . iT} . II
2. For Lower Forms Indian History }]?;g::rﬂ III 010 0
“ ” Form I 8 g (())
3. Stories from Indian History for 5th Class

A guide to Geography for the use of the S. 8. L. C. Students. I the Press.)




ATAAK AIGRAH PILLS

tank Nigrah Pills
re Gold

fter Dinner
nd a Jewel

fter supper

Il persons

re the leading tonic |
mong healthy and sick
midst poor and rich

re available everywhere

> > > P> > > > > >

pprove them .

seee

t a rupee only for 32 Pills

sees

veeo asve sves

ess

Madura Agent

S. R. ACHARYA & SOIN,
41, Danappa Mudaly Street.

ATANK NIGRAH PHARMACY,

Jamnagar (Kathtawar.)

The South Indian Teacher.

" The official journal of the South India
Teachers” Unijon.

The only Bducatioal journal devoted
to the tencher and his problems,  Best
medium for adveriisemo s,

Rates can be had o ; upplication,
Aunual subseriplion Ry, 8,
Apply to:—Manager, '
41, Siugarachar 8t., Triplicane, MADRAS,

|
|

BHARATHA DHARMA,
‘Soundarya’, Mylapore, Madras.

A Magazine of Liberal Hinduism
THE OFFICIALL ORGAN OF THE
DHARATA SAMAJA
Published on the 15th of every Moath.

Editor:.

MR, K. V. SESHA AIYANGAR, M.A., B..

Annuat Subscription Rs. 2. only.
Singlo Copy As. 4.

DHARMARAIYA
(A Sanatani English Weekly)
Patron-Founder H. . JAGADGURU
SHRI SHANKARACHARYA OF PURIT
. _EDITOR: K.S. RAMASWAMY SASTRT,
B.A.B.L., Retired District&ESessions Judge
Annuat Subscription Rs. 4.

Dr. G. B’s. Medicated Snuif.

Acknowlodged to be the best throughout
Indin for Neuralgin, Nasal Catarrh, Tooth-
ache, esc., obe., Gura Basava & Co., Luid.,

P. O. Box No. 510,
PARK TOWN, MADRAS.
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