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IT BriTisn PERiOD
The carliest educational efforts of the East India Company  were
duec to a desire for the evangelisation of India by the propagation of the
Bible. In 1673 a school was started in Fort St. George and secular

- instruction was imparted in Portuguese. Then an English school viz, St.

Klary’s Charity School was established in 1715, But outside Fort St
George all the educational work was done only by missionaries,

- wéhwartz. 2 German Missionary, established about 1772 the Vestry,
" School for European and Eurasian boys at Trichinopoly. Then he

founded an English Charity School at Tanjore. Schools were establish-
ed at Vepery and Cuddalore by the missionaries of the 5. P. C. K. A
“Roman Catholic school was founded in Bluck Town (now called
‘George Town) in Madras. Ladv Campbell’s Female Orphan Asylum
was founded at Fort St. George in 1787 A.D. Dr. Bell conducted the
Male Asvium. He inaugurated the ancient Indian pupil-teacher system
which consisted in the elder or more advanced students becoming the
teachers of the younger students.  In 1785 three English schools were
established at Tanjore and Ramnad and Sivaganga. The Ramnad and
Sivaganga schools ceased to exist after 1790. But in 1790 Schwartz
opened a school at Kumbakonam. Christianity was not expressly
taught in the schools, though Schwartz hoped that the schools would
have an indirect proselytising effect. In 1716 the S. P. C. K.
wissionaries founded charity schools outside Fort St. George. The
cducational activitics of two missionaries viz, Ziegenbalg of Tranquebar
and Grurdler were specially noteworthy.

The Jesuits had started colleges in the Bombav Presidency even
so carly as 1575 and 1580 and 1620 at Bessein and Chaul and Margao.
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“characters were first cast into printing t) pes by
the Jesuits about 1577, The art of’ prmtmg wds “first ‘introduced by
the Portuguese missionaries so early as 1556. The first printing press in
British India was established at Madras in 1711 by the S, P. C. K. It
issved an ‘edition of the Tamil New Testament in 1714. In Bengal a
printing press was set up at the Hughli in 1778.

In Calcutta a ¢harity school was established in 1731 by the
English. Mr. Kiernander who was a missionary in the Madras
Presidency, was taken by Clive to Calcutta:and opened a school there in
1758. On 21st December 1789 the Free school of Society of Bengal
was founded. Kiernander’s school was amalgamated with the Calcutta
Free School. Hastings founded the Calcutta Madrasah in 1781 to
encourage Muslim learning and teach Muhammadan law. A Sanskrit
college was founded at Benares in 1791, The first girls’ school was
established in 1760 by Mrs. Hedges. It was on 15th January 1784 that
the famous Sir William Jones started the Asiatic boc1et) of Bengal
for the diffusion of historical and scientific knowledge 'Mr. , Carey’s
missionary school at Dinajpore wzs founded in 1794. The Baptist
- missionaries of Serampore founded no less than 115 schobls with above
ten thousand alumni before 1817. The earliest vernacular newspaper
was ‘the Samachar Darpan which was issued in Bengal by the Bapﬁqt
mission at Serampure in 1818. #

It was the Charter Act of 1813 that made prowsxon for glvmg';
regular assistance to education from the public funds It empowered
the Governor General in. Council to direct that one. lakh of  rupees:
in each year “’be set apart and applied to the revival and i improvement of *
hterature and the encouragement of the learned natives of Indl%k )atxd
for the introduction and promotion of a knowledge of the selences’
among the inhabitants of the British- terrrtones in India”. Onentalw
colleges were e%tabhshed at Calcutta, Agra and Delhi in 1824- 25.
In Bombay, Elphinstone made efforts to spread culture through the
vernaculars His scheme was to teach English as a classical language
and lmpau hlgher education through the vernaculars. In Madras,

a. Board of Public Instruction was established in 1826, Under its
auspices a central school was established at Madras in which the
Hindus wcre to be educated in the Sanskrit and the vernaculars. Bose
says: ‘“ Whilst the authorities were trving to spread classical education
in Béngal, vernacular education in Bombay and a mixture of both
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in Madras, the Hindus themselves were expressing their eagerness for
English edication in no unhcertain tone ”. Raja Rammohun Roy plead-
ed the cause of English education. The Hindu College of Calcutta was
started by the leading Hindus and by David Hare to give English educa-
tion. Speaking of it, the Committee of Public Instruction said: ‘ The
consequences have :surpassed our expectation. A command of the
English language and a familiarity with its literature and science
have been acquired to an extent rarely equalled by any schools in
Europe.” 1In 1833 there was a famous controversy between the Anglicists
and the Orientalists, which was terminated by the famous minute of
Lord Macaiilay. That minute marks the epoch at which official recogni-
tion was given to the necessity of public support of western education.

A further impetus was given to English education by the discontinuance
of Persian as the official language from 1838. In 1854 various measures
were taken to carrv out this policy further and more effectively. A
Department of Public Instruction was constituted : universities were
founded : training schools for teachers were established : provision was
made for maintaining the cxisting college and schools of a high order
and to increase their number and the grant-in-aid system was introduced
to foster a spirit of reliance of local exertions. Vernacular education
and women’s education and mass elementary education also were given
catcful and continuous attention. The Government of India thus
summed  up the results in 1904 in its resolution on Indian Educational
Policy: It is almost universally admitted that substantial benefits have
heen conferred upon the people themselves by the advance which has
been made in Indian education within the last fifty years : that knowledge
has been spread to an extent form erly undreamt of : that new avenues of
cmployment have been opened in many directions: and that. there
has been a marked improvement in the character of the public servants
now chosen from the ranks of the educated natives as comparcd
with those of the days before schools and universities had commenced
to exercise their elevating influence .

The new education has been productive of many beneficial
results. India’ was enabled by it to get out of mediaevalism into
modernism.  Further, India was already on her way to self-conscious
unity and a new sense of power. The new education hastened her
attainment of such unity and power. It enabled her further to imbibe
the new sci¢. ce and the new democracy of the world. If to-day Federal
India is_on tpe eve of being bern, the cause should be sought in the
new education. We have risen to the conception of education as a

national duty. We are making strenuous efforts to.day, to have umversal
—
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;2::10 free and compulsory prima‘ry education. Women’s education has
. m(;]v as general and as wide and as deep as the- education of
e e are also.devising means  to have a higher measure of
techno .oglcal education so that a higher era of agricultural and
mdustrlal. prgsperity might be assured for our land. In recent years
x;;any umversities have sprung into existence all over the land at
enares, Dacca, Delhi, Mysore, Chidambaram etc., and these univer.

men.

;tles are not mere replicas of the older universities at Madras and
arzn;s:t};l ez;nd Caé(.:uttav but are putting forth their best efforts—which
are purther co-or 1natfed am.i perfected by the Inter-University Board—

ring India into line with modern life so that Federal India may

attain a noble type of national iife and give her best contribution to
1 welfare and universal enlightenment.

“Freedom” in the
tional Tendencies in the Age

——————

By MR. GAUR! PrASANNA BISwAS M.A., B.T.

,,// A psychological study of mankind reveals the truth that man
.has freedom as his birthright. He is a thinking, feeling and willing be.
ing and has an organic growth rather than a mechanical adjustment
of body and soul. The body, considered by an orientalist to be a
clog to the soul, is not properly so, as the former is made subservient to
the lat.ter, being the medium through which self-expression and self-
determination find full play. Hence every phase in the evolution of man
has the stamp of an approach to freedom which, in other words, is
a negafion of restrictions.  J. S. Mill in his essay “On Liberty ” l;x:ge;
the f:laxms of a full development of what is good in the iﬁdividual’;
.spe'm.al and distinguishing group of capacities and tendencies. Every
individual is conscious of being something, of having thoughts, tastes

and aims which are his own. He i i
g . 15 not a reflection of the pre i
patterns of the hour, ) predominant

Socrates, Bruno, Galileo and others suffered martvrdom at
the altar of learning for free-thinking and free speaking but for which
we wou'ld have been deprived of the accumulated wisdom of the ancientls
Efiucatlon being a process of gradual expansion cannot accord weii
.w1th any chef:k or ban that may be thrown in its w'ay. Freedom
is what constitutes its very pith and marrow. If intellect is free, its
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highest flights are but natural. The Aryans with a world round
them smiling with the fruits of their agricultural labour, shamed the
spectre of starvation and the struggle for existence being therefore out of

~ the question, they had ample time to think. The Hindu Philosophy which

is racking the robust brains and is still the pride and envy of historin
thinkers all the world over is the off-spring of free-thinking. The best
English literature and philosophy and the modern developments in Arts
and Sciences could not have unearthed the treasure-troves of wisdom or
grown in a damping and cramping atmosphere. This element of freedom
entered into the growth of a Shakespeare, a Shelley, a Byron, a Carlyle,
a Faraday, an Edison, a Rabindra, and a lot of others to most of whom
the acquisition of a modicum of school education along the cut and
dried lines seemed an artificial barricade against their free browsing in
the laboratory or the archives of libraries. Looking at the other side of
the shield, we see that in the middle ages in India the ancient Hindu
student, content with his narrow outlook, put on the shackles of the
shastras and smrities and the result was that from morn to noon and
from noon to dewy eve, he was an automaton, going the round of fixed
daily rites and observances, bereft of all opportunities to produce a work
‘betokening originality. His Muslim brethren fared no better. The

alightest deviation on their part from the course of study and conduct %"

enjoined by their religious tenets was considered blasphemous. Look- .

_ing westward, we find no less disappointing a picture. The church and

its adherents had all thinking and spirit of enquiry subordinated exclusive-
ly to the learning of words rather than things, to dry and abstruse
metaphysics rather than common sense and practical things of the
work.a-day world. Even the Jesuits crushed out individuality with
an elaborate paraphernalia. Education, a make-believe after all till
then, had a chilling effect on the growing mind and men became, in the
langnage of Kant. “but living lexicons and, as it were, the pack-horses
of Parnassus”.

. Freedom was at a discount and the hands of the clock of
intellectual emancipation were turned backwards for a few centuries.

But one custom, good or had, corrupts or tires the world, and the
human mind is not static. A great storm was abrewing to blow away
the chains that tied it for sometime to a degenerate torpor. The
Renascence, the French Revolution, the Reformation, the German
Transcendental movement, the American war of Independence, in the
hy-gone days and the last great European war, the modern scientific
discoveries and inventions and a revision of the old-world ideas brought
“in a tremendous change in man’s outlook on things and carried in their

/
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trail the war-cry of Liberty, Fraternity and Equality whic.h had thhe(;f ;e;
percussions in the evolution of educational theories. Easier methods tg

communication _have brought into closer touch and interaction 1ie
different countries of the world which were, till a few years ago, se€ -f
centred and like water-tight compartments. The rise of a generation 0

educational reformers such as Rousseau, Pestalozzi and Froebel
revolutionised the educational world. Psychological. researches .have
analysed the human mind threadbare and laid down also educational
theories which, among other things, insist on an amount of freed.om be-
ing. allowed to the child mind as a keynote to its natura.l unfolding and
gradual development. Education is no longer a monastic monopoly or
monkish fiat in the west, nor is it exclusive and denominational, s.ectarlan
:.md metaphysical in India. The gates of learning are thrown wide open
to all, irrespective of caste or creed, to the Samurai and th(.i. Eta, t.o the
Brahmins and the Pariah, to the caste Hindus and the Harijans alike.

Mankind came to be recognised as an undivided whole, b?fi.y and
mipd together, with his usual share of joys and sorrows. .The Joy Of
using”, so long denied to the taught, in artificial surrou‘ndmgs. is now
a reality to them. Nature has come to her own in the citadel of le;"}-
ing and teaching. “ Back to nature ” is the cry of the da_v. as much in
social and economic questions as in educational reconstruction.

All the states in America are free to evolve and follow their own

educational theories and practices consistently with their on'w"ard.rr?arcg
in civilisation, and this freedom, the fountain head of Qf‘lgmahti anl
initiative, has blessed them with most of the up-t.o-date plans, an(t
“ methods ” of training the child mind. The child is now a f.ree agend
in the schoolroom and in the field and no code of dxsc1.p11r.1e is Qee;ne
unquestionable which aims at inhibiting the free-thmkln_g and/\ ;ef.:
‘movement of the child by barring an attempt at self—gxpressmn.- : r(,)f
child is a whole child, a piece of genuine metal in an admlxture.
counterfeits, to be shaped into any form by the educator. In. A‘merlcai,
the occasional sittings of Educational councils are the only umffymg ain;t
co-ordinating element that serves merely as an impetus to‘ ‘the.d 'ree”spt;f]e
of competition in evolving new practices in the field of gu1T1}:1g\ o
young, miscalled “teaching’, in a less blessed country. 1he to‘ :
reduced the necessity of external or governmental mspectxor;. o
minimum averting thus all unwelcome checks to the scope .of. 1e£ "
‘inside an institution. Dr. Thring of Uppingham fame z?s1lslte o
¢ freedom for the skilled workman” and went so far as to d_ls‘a. .ovt\O e
' Royal Commissioners ‘ to thrust the deafihand of ?Uts.ldéhpo“ gcl;:ool ”
heart-spring of a living machinery” viz., the Uppingham
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England. Bertrand Russel advocates complete freedom to children so
as to get them as they naturally are and not as they are already made
to some extent by environment. Surely, experience tells us that a
creature, cribbed, cabined and confined within prescribed limits, is a
subnormal or abnormal one,

In Russian schools, students are allowed seats as members in the
Managing Board and are thus given opportunity and a good share of
responsibility for the management of school affairs, with riper brains as
colleagues. Civilised countries open up avenues to their studenthood
for the free exchange of ideas and first hand study of the manners and
customs of different countries all the world over by offering them not
merely inter-provincial but inter-continental tours. The plea for open
air schools is an advocacy for less restrictions on the study atmosphere,
nurturing inner human nature under the benevolent influence of outer
nature.  Really a God-made organism cannot grow to its full stature
within man-made narrow confines, In these latter-day supplements to
cducational methods such as scouting and camping, excursions and
¢ducational broadcasts, socials, debates and magazines, school courts.
manual training, gardening, games and physical exercises, folksongs
and folk dances etc. this element of freedom and variety, which are the
very spices of life, has been sought to be fostered in the boys who. in
consonance with the working of nature, with what Bergson calls Elen
Vital or Vital cnergy, are allowed to spoor and yell, to track and
travel, to speak and think and read and write, to judge and adjudge, to

romp and jump-—a departure from the crstwhile lopsidedness and
stereotype.

Education will have a fostering influence, and justify itself as
meaning ““ drawing out”, when the child is definitely left to exercise his
own judgment, to act for himself without command or suasion or even
@ bare suggestion from the educator as in the Montessori System. Such
&n  cxercise m free individual decision is absolutely essential to the
growth of an enlightened and self-reliant will. It is a part of the
educator’s duty to supply them. Freedom in the choice of subjects for
study, in the choice of books, alternative questions and in the applica-
tion of different methods in solving problems feed the natural craving
for frcedom.  In every individual, there is an urge ”, ““a drive” which
dircets development from within, The educator is to let it have its way

to the point at which he may spring his art on it to guide it on to the
desired end.

The worst kind of so-called “rule” in childhood consists in
piling up the little annoving “ Don’t’s ” and awakening a spirit of opposi-
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tion to authority. But with all apology to Roussean, ‘a system -of
government is necessary for the child. The educative value of rules
.depends on the way in which they are selected and enforced. Lock
warns us against multiplying them to an injurious excess. Government
involves restraint and a child with an intense love of activities and
a strong preference for initiatiug his own activities, may be led, if the

rules enforced are oppressive or arbitrary, to resist them or avoid them
by childish chicanery.

‘““ Examination” as Adamson thinks, “is the dead-hand that
tradition places upon all attempts to get out of the rut of established
educational customs.” That it has a necessity there is none to gainsay,
But it disturbs the free pursuit of a particular course of study and, as

-a Bete noire, terrorises its victim who is guided by the idea that his
education has been rounded up with this finishing cap. The zeal, say,
for a book or a series of the same, is atrophied as soon as it is to be
read over again for examination purposes. The standardised tests make
2 common cause with the early introduction of a foreign tongue,
especially in the Indian curricula of study, to further curtail freedom—

-curricula, inflexible, universal and ill-assorted, which make no distinctions
of national needs and individual bents and capacities,

As in politics, so in education, the surging tide -of woman
.movement is gaining on grounds, hitherto considered too sacrosanct for
women, as is evidenced in not an altcgether negligible vehemence in
support of co-education. Women, exulting over -an anticipated

emancipation, are claiming freer scope and equal share with their competi-
tors of the opposite sex.

Even in a University, whence all educational forces diverge, a
distant ring of that motto, ‘Freedom first, freedom last, freedom
- always,” that Sir Asutosh, the celebrated university reformer of hallow-
ed memory held up as the solid bedrock of sound education, still
lingers in the memeory of 'Varsity men who try to float their ‘principles
after it. [Election is supplanting nominaticn to make a- learned bhody
. mote: -popular and representative. In more favouted climes, the
éducdtidnal system is pulsating with a new life which tries to bring the
teacher and the taught, the home and the school, the society and the
University and the State closer to one another by allowing a free inter-
‘change of ideas and ideals in the domain of culture. Itis a Twentieth
Century Renascence, par excellence. ‘

S ————————— : a

Year-End Addresses
in Schools and Colleges

—0Ore00-—

By MRr. R. NARAVANASWAMI, M.A.

It is the examination season now for all universities, s.cho.ols' and
colleges in our country. In some of the Western countries it is the
practice, an almost age-long custom, for all the s_tudents of a school
or a college to be asked to meet together on a‘day just after the- annual
examinations are over and on the eve of vacation to hear what is term-
ed the headmaster’s or the principal’s vacation address. All the stude‘nts
of the institution, irrespective of the class in which they are studying,
meet together ia common in the central hall of the school or college ff)r
the hcadmaster’s address which is but a retrospect of the school life
during the year and an intimate talk with students on h.ow to spend the
vacation uscinlly etc.  Usually this year-end address is f0'110\vec1. b?r a
feast or social. I don’t know in how many of our educational ms'tltu-
tions in our country this year-end function takes place. The educational
value of such a function cannot be over-rated.  First of all, the head of
the school or college is brought face to face at l.east once annually
with a gathering of all the students \}ncier him and is enat')led
to perform his duties of advice and guidance in regard to all of them in a
collective sense. Next, the students are enabled to feel the oneness of
their ¢ Alma Mater’ and the common kinship of. one and all of them
with their headmaster or principal whose headship they .ha.ve no other
occasion to reslise as a whole clsewhere. Further, it 1s \\'hen the
irksome examintaion is over and long holidays are abput to begm thz.]t
students—drooping spirits apart—generally fee.l con51df=,rab.ly relieved in
mind and body and are in buoyant spirits. Itis at this time that the
headmaster’s function of inculcating in them a spirit .of lovalty and love
towards the institution wherein they have bf.:en studying so long fol.- all
the good things they have learnt and e‘xpe.rlenced :there ant.i a desire to
act up to the ideals familiar in school life is cffec.tlvely carried out. The
vear-end address could easily be made the occasion to be eagerly sougl.)t
.after by students by the fact that the studcnts ?re treated therein
neither 10 books nor to note-taking nor to questioning, but to some
gcneral talk of absorbing interest to every one of them and of extreme
value from the point of view of character building.

1 would suggest the early adoption in our schools and colleges of
this wholescme custom of year-end addresses.



External Examinations in
Secondary Schools

By Mr. DHIRENDRA NATH SINHA, M.A.

For reasons best known to themselves, the Managing Committee
of a Bengal school recently tried an experiment in the system of the
school examination. Outsiders—and most of them not in the teaching
line—were associated as paper-examiners with the annual examination
of the school and the boys were promoted on the strength of the marks
secured in such an external examination.

So far as a school-examination is concerned, it is certainly an
innovation, for no such thing has ever been heard of in any schooland at

-

any time. Of course, this practice obtains, we must admit, in umversitl}-

examinations, but there also the examiners are men in the educational
line or such men as are known to have specialised themselves in certain
subjects, but not a group of gentlemen who are thought to be Subjanta
(omniscient) because they hold certain positions in the public life.

We cannot toc highly condemn the principle underlyingany such
system of examination. It betravs,—if not anything else—a lamentable
lack of confidence in the teachers of a school and also a wanton
disregard for their claims to sit in judgment upon the fitness or
otherwise of their own boys. If, in any case, the members of a school-
committee go out of their way and hold a so-called external examination,
their unusual conduct can be accounted for only by thinking that they
consider their own staff either corrupt or incompetent. If coiruption or
incompetence of the teachers be the reason for such a risky step, the
staff ought to be overhauled making it impossible for the continuance of
any such thing. If, instead of adopting that procedure, the committee
tread upon a very slippery ground, the chances, ten to one, are that they
will be hurled down into the vawning abvss along with all their boys and
their amateur examiners.

The unwary rush in where the prudent dare to tread. FEven
bonafide teachers are often hard put to it when they are to exercise
their judgment in looking over the answer-papers of boys; they always
fear lest there should be any unfairness in awarding marks and lest,
owing to their own error of judgment, the unworthy should be pronounc-
ed fit for promotion while the meritorious branded as unfit. The
authorities of the school certainly reckon without their host when
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they expect of their amateur examiners such judgment, knowledge and
tact as experiénce gives to a full-fledged schoolmaster. Moreover, many
of such men might he busy with their own work and so cannot but
prove hasty examiners. They are bound to do the work in a purely
dilettante fashion ; to them it is more a luxury than any serious occupa-
tion,—a mere pastime but no sacred duty with the performance of
which the fate of so many boys is indissolubly bound up.. They
little think that if they err a bit cither on the side of leniencv or on
that of strictness, they unknowingly do an act which cannot but
go against the best interests of the school. If such precarious test
be applied so as to judge of a year’s labour of a school-boy who may
have thought of nothing but his studies in his waking hours and in his
moments of dream. the result. we must freely sav. cannot be anything
but uncalled for injusiice.

Alas! It is quite unfortunate that while other professions are
thought to be close preserves for the professionals, where any kind
of intrusion is put down with a high hand, teaching is the only profession
on earth in which the value of experience and professional skill is
completely ignored and in which anybody who is somebody in the
locality can dabble with impunitv. Every body pokes his nose into
this subject, no matter whether he possesses the requisite qualifications or
not. It is often argued that there is obviouslv no material loss in
this, but it must be admitted that the set-back which the intellectual and
moral progress of the boys reccives therefrom, is indeed very great.

What is the duty of the teachers of a school in which the
authorities think it proper to hold an external examination of the kind
described above, throwing them into the cold shade of neglect and thus
breaking their morale? Do thev not owe it to themselves and to
the sacred trust which they hold in the name of God, that they should
rise and make a combined and effective protest against such a pre.
posterous scheme,—a scheme which all right-thinking people will
say is subversive of all the principles of sound education? It is a
gross insult to their abilities and an ill-merited slur on their fair
name. A reduction in pay they may smilingly accept, for poverty is
their badge in life, but such a challenge to their honesty, such an affront
to their intelligence they should never submit to on any account.



Anomalies of Legal Education in Indlan

Universities.
By Mr. V. R. SUBRAMANYA AYYAR, B.A., M.L.

B

INTRODUCTORY

The methods and scope of Law teaching in India have
come in so frequently for defence and criticism that the main issues
have been confounded in the midst of personal predilections one way
or the other. The development of public life and public work in India
requires that a knowledge of Law should be imparted to those who
want it, without imposing on them the necessity to undergo an elaborate
course in technical procedures meant for a lawyer. The Universities
in India have never thought of a suitable Law course for a public man.
Their methods and aims have been different. There has been very
little of academic consideration or policy in the starting, or affiliating or
conducting of Law schools in India. It is candidly admitted that
honest differences of opinion are bound to exist especially when vested
- interests combine against a satisfactory reform of legal education. It is

difficult to persuade the supporters of the present muddle to believe
that the galaxy of legal luminaries were produced .in spite of the
system, not on account of it. The system should be viewed dis-
passionatzly from an academic standpoint and its educational side.

CULTURAL ASPECT IGNORED

Out of wrong angles of vision have sprung up certain anomalies
in legal education, which do not find a place in other departments
in the Universities and affiliated colleges. The first of these anomalies is
that surprisingly enough legal education is always looked at from
a commercial standpoint. It is examined by the authorities whether the
Law college is self-supporting or not. Such a theory is opposed to
all- principles of education. It has even become a practice to find
out funds for other departments by the opening of law classes and
to spend less amount on them in disregard of principles of efficiency .
When reforms are proposed, the paucity of funds is put forward as an
excuse. '

PART-TIME STUDENTS

The second anomaly is that law students need not be full-time
students. They are attached to various offices, governmental or
private. Such persons cannot be expected to devote adequate attention
to their work. Consequently, work in officessuffer. Full-time clerks

ANOMALIES OF TL.EGAL EDUCATION 1929

are bound to be better clerks than student-clerks. They are also
less efficient as students. They believe that their studentship is only a
subsidiary occupation, and they are indifferent to the discipline of the
institution. In fact they have no interest in conforming to the rules,
and their desire is onlv to get their attendance. The example of
such indifferent students militates against sound academic environments
and engenders an undisciplined atmosphere.

EvENING CLASSES

The third anomaly is a consequence of the second one. Unlike
other classes, law classes may be held at any time, during the dav
or even till nine in the night. Part-time students, irregular classes,
unacademic concessions. form a distinctive feature of legal education in
India. The student is asked to be at the lecture-hall immediately
after sports. One wonders how much this will facilitate the study
of the principles of Law. An empty stomach waiting for the dinner-
bell and an exhausted body, are certainly not conducive to a proper
grasp of Law. If the students attend after taking their meals, the
predicament is most unenviable. The University allows them to take
rest in the lecture-halls of Law colleges preparing for the last item
in their daily progress i.c. sleep. It is in the midst of this tumultuous
struggle between the man and his sleep that learned discourses in
law are sought to be imposed on him.

Dr. N. P. Asthana, Ex-Vice-Chancellor. spoke as follows at
a meeting of the Agra University Senate in March 1929:— Now
look at the evening classes. They are only play-things. I was also
a student of these classes. Students go to theclass and when the roll-call
is made, they answer “ves”, and slip out. The Professor, who
comes tired after a whole day’s work in court, delivers a lecture:
which is never prepared before-hand. In the Agra College, we
had a verv good professor, who gave us the whole of his time. His
lectures were very much appreciated. But to expect a practising lawyer
to deliver efficient lectures in the evening is, I think, too much,
Dr. Asthana is at present the vice-chairman of the U. P. Bar Council.

PART-TIME LECTURERS

In the early davs of English education, there were not many
lawyers available to work as whole-time professors. So the system
of part-time lecturers was adopted. But it continues even though
the exigencies have disappeared. This is facilitated mostly by the

_ existence of part-time students. But the question is one of efficiency, not

sufficiency alone. The system of part-time students and of part-time
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lecturers may riot be said to be.inter-dependent. - In 'purely theoretical .
subjects at least, ‘whole-time professofs should be entertained by the .
Universities as far "as possible. In his. celebrated minute on the
reorganisation of the Calcutta University Law College, Sir Ashutosh
Mukkerjee advocated in strong terms as follows:—'* All this laxity
encourages our graduates to enter themselves largely as law students.
This is contrary to the spirit of the new Regulations. The college
shall have a whole-time Principal. Each of the Law colleges in
other Provinces has a whole-time Principal; it does not require
any argument to show that someone must take it his business to look
after the college and maintain it in a state of efficiency.” Similar arguments
would prevail for at least full-time professors with greater force.

Some vears back, the Madras Law College Magagine had
the following editorial note:— “Sir B. K. Bose (LL.D.) the Vice.
Chancellor of the Nagpur University, in the course of his Convocation
address observed that as regards imparting legal education, an ideal
system would be to have law colleges like arts and science colleges
with whole-time I>rdt€$_$0rs and students. No doubt it is true that
financially such a system would involve some expenditure. But the
question nevertheless is whether, if such a system would really be an
improvement in the existing mode of imparting legal education, it ought
not to be tried.” Mr. M. Retnaswami C. I. E., former Principal of the
Madras Law College and now member of the Public. Service Commission,
was of opinion ¢ that so'm&hir’xg must be done to make the teaching of
Law a career by itself and to endow research in Law by means of
whole time instructers in Law.”

In the course of an interesting lecture to the Bombay law
students, the Rt. Honm'ble Sir D. F. Mulla said:—In my time, the
study of law was easy partly because our professors did not know
much of Law, and partly because those who knew it, often secemed
to be anxious to finish up their work and go to their clubs. They
did not attach weight to the introductory portions, and began from the
150th page. One professor defined Law as that which was taught
in the Bombay Law College. Once a professor lecturing on Evidence,
dwelt on ““ consideration of promise ”; and when the students grumbled
that it could not be found in the Evidence Act, he said that the
law seemed to have been considerably amended since histime,  There is
every chance of indifference and want of enthusiasm prevailing in
the discharge of duties.

It is sometimes urged that practice at the bar will be more
helpful in the teaching of law. It may be freely conceded that persons
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who had not put in at least five years’ training at the bar will not
prove successful teachers in law, This is the minimum qualification for
appoinmrent besides high academical distinctions. It is scholarship
and capacity to explain and elucidate that might count as distinguished
from busy practice at the bar, for cfficiency as a teacher. At least
for subjects which do not come within the purview of daily court
work even for the leaders, whole-time mcn must be appointed. Roman
Law, Constitutional Law, International Law, Theoretical Jurisprudence.
Equity, Real Property, English Law of Torts and Contracts are
subjects which may be left for being taught by whole-time professors
with leisure to prepare them untrammelled by professional worries. It is
high time that the Univcrsities insist upon these subjects at least being
taught by specialiste.  This will allay to some extent the opposition of
vested interests to any reform in the teaching of Law, as the practitioners
can be requisitoned for teaching the Procedures, Evidence, and similar
subjects, A compromise like this can alone bring about a change
in the system. It is better to accept the compromise and reform
accordingly than dcelay the reform till all parties are satisfied. This
change can be brought about casily and speedily without offending or
affecting much the vested mterests of a few,

NEGLECT oF LEGAL RESEARCH

In the Universities, the Science and Arts subjects, and
Agriculture, Medicine, Engineering—in fact all departments of intellectnal.
aetivity have been provided with adequate funds for research work.
As if law 1s divorced from man and does not require any attention
nothing is provided for Law. When the Tagore Law Lectures werc
instituted, it was of course snticipated that there would be at least
some specialised work done in each of the Universities in the fulness of

‘time.  But the subsequent history is something which does not redound

to the credit of the Educational authorities in India. But is not the
result deplored?  In the course of an illuminating article, the learned
cditors of the All India Reporter of October 1926 remark as follows:—-

“The libraries attached to our superior Courts are over stocked
with all kinds of reports. ancicnt and modern, and a multitude of
text-books of practical utility from the point of view of the busy
legal practitioner. Well known works on Jurisprudence, International
Law, Historical studies in the development of Law, and theoretical
expositions of the ditferent branches of Law, are conspicuously absens
Even all the well known and available books in the English Language
on particular legal topics are not collected...... it would be much
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better if three or four law libraries come to an understanding to: speeialige
in particular departments of higher legal studies. We must admit
that Indian lawyers have not so far given sufficient attention to the
growing volume of literature on International Law, public and private,:

We feel that the reputation of Indian Lawyers should be kept up in the

same degrees in the field of advanced legal research and ifi. the
prosecution of studies which may be described as purely scientific
without any immediate utilitarian value for the practitioner,” - e

{

Law OPTIONAL GROUP FOR R.A. T .

A radical reform will be the introduction of the Law group
(Jurisprudence, Roman Law and Constitutional Law) as optionald’
for the B.a. Degree Examination. Vested interests might oppose it;
experts might decry it, but the place of Law will be similar to that
assigned to it for the B.s. in Oxford or Cambridge. The course for the
LL. B. might require some re-adjustment corresponding to the differences
in the course between the B.A. and the B.C.L. in Oxford. If the
Universities in India are serious in discharging their duties to the
aspiring citizens of India, this will be a good method. They cannot
do better than appreciate and adopt the spirit of the following remarks
under the caption  “ Teaching of Law ™ in the Law Times, London.
quoted in 1926 All-India Reporfer Journal 44:—* Following the
precedent of Lord Justice Atkin in his address just two years ago,
- Prof. De Montmorency in his introductory lecture on “Law and the
Faculty of Arts” at the University of London put forward a strong
plea for Law teaching in schools as part of a regular curricul}xm.‘
To make the broad principles of law a normal and compulsory subject
of instruction and examination would be productive of much good
inculcating a respect for law and order, bringing home to the voung
a ‘general knowledge of the system and method of government under
which they live. Not only schools but also colleges might well make
the subject a necessary one; for, merely as mental instruction and
intellectual discipline, a stody of law is invaluable. No one desires
to turn laymen into lawyers, to use the words:of the learned Lord Justice;
but. merely that the laymen. should learn the elements of law.” It is
high time that the universities in India tried to do something on the
lines indicated by Lord Justice Atkin and Prof, De Montmorency, so 'th;t
the ideal of the poet may be achieved;—

~*“Let knowledge grow from more to more,
- But more of reverence in us dwell.”

Wanted an Educational Renaiscence

By Mr. Dir Cuanp VARMA, M.aA.

Qur educational system—meaning thereby the whole fabric of
the modern pedagogy which is so intimately and immediately connected
with our present culture and civilization—has of late become an object of
scathing criticism, and as some of the critics happen to be not only
men of established integritv but also pioneers and leaders of world
thought, it is certainly not possible to brush aside the argument as
a matter of triviality,

“People” thus begine H. G. Wells while broadcasting what
he would do if he were made a world dictator, “are apt to identify
schools and education. Never was there a more mischievous error......
The reality of education for every one over fourteen in a modern state
lies more outside any class room......The fewer the school made
values a boy has, the juster will be his apprehension of reality. So far
as the general business goes bevond mere special drillings and instruc-.
tions, the need for schools dwindles to the vanishing point. So that
I am an educational gaol deliverer than a school reformer. I do
not so much want to alter and improve the schoolmaster as induce
him as gently as possible and with the fullest- recognition of his
past services to mankind, to get out of the path of civilization.”

With the name of Wells may be bracketted such celebrities
of our times as Rernard Shaw, Rertrand Russell and a couple of other
intellectuals who aspire for a new order of things, who visualise, however
vaguely. a state of things, when the existing stagnation, monotonous
boredom, sterility and bankruptcy of thinking along lines which can
usher in the contemplated order. will end. and the dead weight of
social inertia will be sufficiently stirred and mobilized so as to fead to
sunny lands and grassy plots of human regeneration and happiness.

In the first place, Wells opines that there is no necessary connec.-
tion between the school and education, rather the true variety of
the Iatter is never the boast of the former, This, however, may be
interpreted as indicating the intensity of the author to revolutionise
the status quo and though he assigns to himself the role of an
educational gaol deliverer rather than a school.reformer, | prefer to
put him in the latter category, for it is the impetuosity and impatience of
his genius that makes him run before his time,
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Granted then that the presentschool f&btic - is: not. 10 / be
bombed off, how is to be improved, what new wine is to be put in the
old bottles?

That the present school atmosphere is dull to a degree, snobbish,
inconveniently conventional, incapable of any regenerative thought or
action, and that it dooms its functionaries tq a. raund of nroutines
which are both an anomaly as well as an anachronism, being ,.as much
out of place and date as a feudal-cum-popish despotism would
suit if thrust upon a country like the U.S. A.—this, I think, would
be easily granted.

Wells, after appreciating the services of the schoolmaster, wants
him to get out of the way of civilization. Let us see if this functionary can
still be retained to his job and be yet a bit of help in working up
the wheel of progress. Let us trv to see if the teacher and the taught
can be so entirely revolutionised as not to occasion the alike remarks of
a future Wells.

There is no doubt, the average schoolmaster of our daily know-
ledge is a creature of the most unenviable lot. Overburdened and perhaps
over-worried (at least he looks that), over-worked and under-paid’
his potentialities, spirit, energy all sapped away and dissipated through
a tyrannical process of life which he knows not how to . coatrol,
he is a pitiable figure, indeed. Add to this his presumptuous pretension
to be the ‘ maker’ of the ‘ future order’,  the buslder of the wonld-be
citizens’, and you have the full picture of confusion worse confounded.
Nations are not made by impotent imbeciles of this stamp, that is
a task that demands a more robust hand.

It is nothing strange if the schoolmaster is dull, fails to inspire or
regenerate any new thought in his charge, is entirely incapable of
developing any personalitv and to utilize the same to enspirit ~his
surroundings, for all this is easily explained by the schoolmaster himself
who pleads “ guslty” to the charge and expressess his entire incapability
to do anything in the matter. The complex of inferiority sits so
heavily upon the pitiable pedagogue, that he always seems to be
apologetic sbout his ways, apologising of his very presence in this world
in which he finds himself so much of a misfit,

I want the schoolmaster to feel a little more confident of himself
to respect himself, if he expects respect from the world, to kncm
that he is just the functionary without whom the society would not
function and his work being so invaluable, certainly he can exact
a high toll of remuneration, at any rate it can be exchaiged at its
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full deserts. ‘“ Teachers of the world unite” and the world is at your
feet. You are the natural pioneers and prophets of the world in thought,
art, culture and science, Civilization itself is of your making and
it is only your own diffidence, hesitation, moral cowardice and sheepish-
ness that has tethered you to a vicious circle which threatens to
take the very soul out of vour body.

True, you are low paid, so low indeed that it is absurd to
expect you to do anvthing in the way of self-accomplishment which can
inspire your pupils, granted that the world thinks more of the paltry
wages grudgingly paid and nothing of the nature of the work entrusted
to yvou, but then whose fault? Surely vour and mine, for we are
not worth our salt, for surely there has vet to be a new generation
of bhorn teachers, who would change, nav revolutionise, the very absurd
frame-work which accommodates these nasty and retrogressive ideas
and ideals. A bit of idealism, vou will perhaps suspect. Nothing
of the sort. T solemnly assure vou. 1 mean every word of what I
sav and mean it literally,

A healthy system of education I regard to be the very panacea
for the multifarious diseases of the social bodv. A time has come,
when nothing shorter than a complete breach with the present state o
stagnation will alone save it from descending down to still lower depths
of dullness and stillness.  Things have to change soon root and branch.
That is the objective which every teacher who at all takes his job
seriously, has to settle down to achieve. A reform and a Wellsian
reform at that has to be brought about, then alone the schoolmaster will
merit his much-boasted claim of a ““ nation-builder .

Ultimately the schoolmaster needs to emphasise the solidarity,
compactness and the potentialities of his own class. He has to force
the society to acknowledge the superiority of his trade, the value
of his work has to be deciphered at its true worth. The schoolmaster,
humble though his title. is par excellence the very saviour of humanity,
and the society, if it wants to be rightly benefited, must sportily extend
the due honour by acknowledging the very pregnant part that this
great functionary plays in pulling down old structures and erecting new
ones more suited to the exigencies of the changed times.



The Function of the School.. .
By Mr. S. VISWANATHA AYYAR, BA., B.T.
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To think that education is confined to the school or at lea
to the school and home is a narrow view. Educational forces 'm v
joe divided into (a) informal education, aembodying the modif iiy
influences to which every individual is subject in varying degreesy(bg)
forfnal education embodying the modifying influence the contrc;l of
which is consciously assumed either by the individual himself or
by some educative agency, such as the home, the school or the church.

Informal Education

Experience is the greatest teacher. The burnt child dreads
the fire. The experiences that issue from practical life will have a
more lasting effect and will function more effectively than the experiences
gained in school.  Still informal education has some limitations. It is
unsystematic as it fixes only the experiences that happen to come,
with no provisions for such experiences that may not be presented till
adjustment has come and it is uneconomical, since it leaves out of
account the mass of experience that the race has acquired. It legyes
unutilised the capacity which man alone possesses to profit by the
experience of others. If experience is the best teacher, it is algo
the dearest. :

Formal Education

v It seems to perform an indispensable function in life. It does not
leave’the child to the haphazard operation of active processes. but sees to
itthat he assimilates, whether he will or no, those experiences which ;vill
help him the most. ’

The fundamentai agency of formal education is the family. The
atmosphere of the home is dominated by a conscious purphse to bring
the child into harmony with whatever degree of civilized life, the homke
may represent. Habits of personal cleanliness are inculcated through
imitation, by conscious construgtion,’ involving the correction :)f
mistakes, the serious repetition of trial and error. So also ideal
of morality and religion are impressed. In the most primitive fo 5
of human society, formal education is imparted at home alsq iﬁ w;mts
ever crude arts of hunting or warfare, the adult members of the fang:l:
may practise. e

Passing from the stage of savagery to the stage of barbarism
differentiation of the educative function, is to be found The ~ho;na
. , e
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retains its fundamental edncative functions but training in the primitive
arts of hunting or warfare gives place to a more thorough training
in special trades—not confined to the home. *Guild instruction’ forms
the first type of conscious formal education outside the family. With
division of labour there arose social castes—priests, producers and
soldiers. The priests became constructors of whatever race experience
had been concentrated or condensed into forms of knowledge. The
temple became the school. A new type of formal education, centering
in books and neglecting all arts, save those concerned with language, be-
came a fixed and permanent function of religion.

The modern school gradually developed from this educational
appendage of the church. Education as concerned with all conscious
and purposcful modifications of adjustment is coming to be recognised
as the truc function of the school. No longer limited to the realm of

the intellectual and the abstract, it teaches life at all points.
As an agency of formal education, the field of the school is

largely limited to the period of individual maturity and to understand
the function of the school one must grasp in some measure the
significance of this period to human evolution.

Infancy

Infancy in the first place is a period of necessary dependence.
Responsibility is borne by other shoulders and the child lives, what
may well be termed an artificial life.

Infancy is a period of plasticity. In the nervous system of man
the entire cerebrum is unorganised at birth. It is a matter of latent
possibilities and whatever connections are made later, are due almost
entirely to the forces of environment and not to the forces of heredity.
But, these connections once made tend to become tixed and inflexible in
the course of time. '

The School as a Specialised Agency

The school then is a specialised agency of formal education,
which aims to control in  a measurc the experiences of the child
during the plastic period of infancy. It must be repeated, however. that
education is not limited to the school. Where a man learns from
his experiences or from another’s, there an educative process is going on.
The education by the family and the society and the education by
the individual in the school of experience—none of these factors can be
neglected. But, at the same time, the school demands the largest
share of attention and study, not because it influences the child more
than any of the forces, but because it is more amenable to control.
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Factor of parental education is invariable.
ultra-variable, possessing very little stability. The school lies b t

these two extremes. A powerful educator of to-day can so d'e We;n
forces at his command as materially and tangibly to influencs. (b
future condition of society. The greatness of Japan and Gl::‘e the
in the commercial sphere is due to their high grade technical school;n w
The Environment ' ’

The social factor is

Environment is more influential than heredity in determinin
character. And just because the factor of environment is'a]] impommf
in human life, education which simply represents the rdtional employ.
ment of this factor, is all influential. The school is only ap institutioyr;
for providing environments, for regulating environments,
environmental forces to a definite and conscious end, Every subject of
the school curriculum represents some specific phase of experience
with the environment. Arithmetic-number is one of the ways in. which
we interpret environment. Geography is a study of environment in the
concrete. Bo‘gany, Zoology and Meteorology are but abstractions from
the comprehensive field that Geography covers. Chemistry and Astronomy
are experiences that result from our contact with the outer world.
Human sciences, history, sociology, politics—represent our experiences
with the social environment. Psychology is the science of experience
itself. Ethics and Aesthetics a_nd Logic are‘but specific phases of the
larger field of Psychology.

for turning

Conclusion

The function of the school, therefore, should he to impart
the above experiences to the child. The school has another function
as well. Education means not only the assimilation of race experiences
but also the acquisition of individual experiences, The school muqt‘
provide for the child certain environments, reactions to which WI“
give him experience that will be serviceable to him in later life 'I"hiq !

. . . . s is

the phase of education that is just now coming into prominence.
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Gleanings.
1. Mental Deficiency work in England.

—oO0p@=)O0—

It was my good fortune to be the guest of Dr. F. Douglas Turner and
the Royal Medico-Psychological Association on the occasion of the 1933
annual meeting of that Association at Caleton-on-Sea. This afforded an
opportunity for meeting the leaders in the field of mental deficiency in
Fnpgland with whose work I had heretofore been familiar only at a distance. It
also made possible brief visits t> a foew of the institutions for the mentally
deficient, and fulfilled a long-starding desire to see something of England
itself. Unfortunately, my visit was far too brief to permit any appreciation
of what is being done, or to evaluate the difficulties which confront such work

and the opportunities for its further development.
L]

To record my impressions is hazardous, for on a first visit one is
naturally at a disadvantage by the total lack of acquaintance with conditions,
men and events. There is also the temptation to compare the ideal in one’s
own country with the actuality in another, so that one tends to over-emphasise
the advantages at home in contrast with apparent limitations abroad. If such
iipressions are unavoidubly comparative, the comparisons themselves may ba
of additional interest to readers of this Journal who may not be familiar with
cobditions in the United States. )

Sinee no field of work rises much above its leadership, my impressions
of the professional personnel engaged in mental deficiency work in England are
of special interest. 1 find it difficult tn avoid effusive commenting regarding
the universal courtesy and hospitality aceorded me by those engaged in this
wark, courtesies which were so generous and spontaneous that to call them
“ surprising " or " unexpected "’ might seem a dubious compliment. Yet a
stranger is so feurful of obtruding, that every courtesy assumes international
importance and any rebuff justifies one's worst fears of a foreign country.
However much I should have been prepared for such universally cordial re-
ception. this remains one of the outstanding and most gratifying features of
my visit,

1t was particularly pleasing to meet some of those whose names have
loomed large in the history of mental deficiency in England. One hesitates to
single out individuals whose published reports of their work have reached for-
eign shores. Ope of the specially pleasant advantages of visiting abroad is the
discovery of those other leaders performing perhaps equally important work
whose lack of articulate expression reflects a modesty not consistent with
promoting the work at large. I frequently encountered this reluctance to re-
count really important progress where published reports would mean mueh to
those not familiar with those advances.
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Leadership in mental deficieney in Tingland seems mors ‘definitely
restricted to the medical profession than is, the ease in the United Btates.
This is particularly true in the institutional field. In this regard I sensed an
atmosphere of conservative administrative poliey, apparently reflecting tradi-
tional social attitudes. In many quarters dominant views obviously restrict
individual initiative and freedom, 8o that experimentation with new procedures
seems unduly hampered. While this may produce a slow-but-sure type of
progress, it also tends to limit creative variation and to restrict practice to
orthodox setivities. One readily notes some unrest and dissatisfaction on the
part of the younger professional workers whose eagerness and enthusiasm
seem unduly restrained by conventional conservatism and offisial supervision,

As my visit progressed I became aware of a lamentable lack of mutual
familiarity with what is being done in Eogland as compared with the United
States. I was naively unprepared for the programs I encountered, and was
just’ ingenuously surprised to learn that so much of the American work was
quite unfamiliar in England. The exchanges of professional visitation in this
field which have recently been taking place are most encouraging, but this
movement will not be really successful until similar exohanges of views are
promoted in the field of publications. It is little short of distressing that in
the absence of any difficulty of language the publications in each of these two
countries shculd be so generally unknown in the other.

Most English visitors to the United States commend the high develop-
ments in plant equipment in the American instituticns. Physical comforts
and mechanical facilities, which America takes for granted, are still relatively
uncommon ‘' in many English institutions where the need for “contraptions”
seems not so kesuly felt, What is more important than these material [acili-
ties are the programs of education, care, treatment and training. Here it
seems thot practice lags rather seriously behind ideas and a convensional
inertia cools the ardour of enthusiastic novitiates.

Also, the authority of the superintendent medical director of the

- English institution is much less than seems consistent with the high type of

personnel engaged. Man for man, talent for tzlent, the American superinten-

dent has much more authority in the immediate administration of his own

institutional affairs and much more freedom of action in initiating new
practices.

In the {reitment and training programs there sppears to be more
successful emphasis in the English institutions on physicdl education and
recrention, than is the case in Ameriea. On the other hand, manual educk-
tion of the classroom types seems not so highly deve'oped. Medical breatment
goenis fairly eomparable in the two countries, although the emphasis in res-
peet to clinical categories takes differeént direction. Thus the subjeet of
epiloia, which has received such definite attention -at ‘Caterham, is' hardly
touched in the United States, while the recent emphasis on birth injuries in
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this country seems to have had comparatively little development in England.
The excellent all. round programs at the Royal Fastern Counties Institution
reflects a standard that many American institutions are striving for; the
extraordinary development of trade training at Besford Court sets an ideal
which has not yet been reached in similar institutions in the United States ;
the interesting work at the Borstal institution for developments ai Feltham
has its eounterpart at Napanoch, New York.

An interesting development in Fngland is the comprehensive scheme of
social control which owes its origin, in great measure, to the Central Associa-
tion for Mental Welfare. While other countries have experimented with
various aspeets of this program, none appears to have achieved such a well-
rounded synthesis of all aspects of protection and provention. The objects of
the Central and of Tocal Associntions provide a plan which embraces the
essential aspects of social control and provides for detailed developments in all
maodern directions. v

One cannot think of this Association without, also, thinking of Miss
Tivelyn Fox snd her important personal share in its success. Her visits to the
United States and her writings in this Journal have slready prompted a
similar movement in this country, Indeed, the initial steps towards this end
have already been taken in several of our States. Here and there in the
United States local organisations are carrving oul some of the details of the
program of the Association, but nowhere is there a central organisation or &
comprehensive scheme.

The unified body of information and the centralized uniformity of
legislation in the field of mental deficiency in England is another objective'rf')ﬁ
yob attained in the Unitel States. The co-ordination of school authorities
concerned with mental deficiency has also not yet been achieved. Unfortunifte'
ly, I did not have time to observe the work being done under the educabion
authorities.

The impression one gets in discussing sterilization with Enghfh
authorities is that this is a subject in which one ‘“believes” or does not pe.
lieve and an issue on which one takes sides in a rather partisan manner
Profesaional opinion seems not to have reached that stage of academic
deliberation and factual scientific basis which is necessary o the development
of srund programs. The objections to sterilization seem to reflest professional
rather than public opposition and to rest on dogma rather than evidence.

English writers have long heen classical authorities in the text-hook
descriptions of the various problems of mental deficiency, and Tredgold’s hook
ia still unrivalled in American publications. Neverthless, progressive research
seéms not to have developed a very broad scope or an exceptionaliy high level
except here and thers, To observe Brushfield’s prolific eagerness for scientific
knowledge and to explore the research library at the College of Surgeons, to
the organisstion of which he is devoting his retirement, is a delightful
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experience, The young man who has not me i
breat in scientific enthusiasm and devotion, ju:t]?su:}l;g j;?ne};;;nn:;ﬁsﬁd. & rare
misges Tredgold has made an incomplete journey. The scholarlmcmn e
work of Stewart and Ashby at Leaveden: the original pro . research
activity of Earl at Caterham; the extensive and well-planned work of P

and Turner at the Royal Eastern Counties Instibution: the long-con:'"os.
productivity of Berry at Stoke Park; the psychologioal investigatio:’ﬂug
Father Frlington and others under the stimulation of Monsignor News

at Besford Court, are sll gratifying developments of great promise not ¢ e
tion the work being done in other quarters. ' © men-

' On the administrative side, the visitor is impressed with the overlap-
ping of different agencies and the apparant confusion of authority arisin :np-
the different administrative groups. There is, neverthless, a highgdemm
of co-operation on the part of the various agencies working sidg by bt

in both voluntary and official capacities. side

Finally, some caution must he observed by those visiting between the
United States and Bugland because of the oft-times contradictory meﬁuing of
terms. Thus, the ‘‘voluntary” worker in the United States is both uﬁpai:i
and unofficial and has a very dilferent status from that of the voluntary
\‘vorkers in Epgland. The “‘private” school of America is apparently the
“public” school of Kngland. The American “moron” is the Foglish “feeble-
minded”. And so for many other expressions both lav and technical in
resPect to which one must be on guard if one is to be understood and not he
seriously misunderstood. Even in everv-day speech it behoves the visitor to

guard well his language lest the cultured expressions of one country

parlance in the othaer. be vulgar

Edgar A. Doll, Pli. D., (Mental Welfare)

2. The Use of Tests in Career Finding.
————

The careers master of a school can never take quite such a complet
summer holiday as his fellowd, for it is at the end of the summer :)e .
that most boys leave school and require his services. Many schools h“-n
long lists of boys awaiting posts, and employers are heco e

X : ming more exapeti
in their demands. ine

o Mecbanization and the fact that many banks, insurance companies
shlppm.g.. and commercial houses are carrying larger stafls than their I"ﬂlmﬁ&,
of .busmess warrants. mean that for some years the number of tm f‘“‘“e
avallable in sedentary posts will be very much fewe P ko
bos_vs will have to turn their attention to the more
whieh wholesale houses and manuiacturing firms offe

r than wusual, and that
practical type of work
«. These posts require

gram of research -
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a greater variety of abilities than office work, and the question for which
of these the boy is most fitted by talent and temperament is now a great
problem. The common-sense methad of advice needs to he extended by
gsome more definite means of obtaining information about a boy's poten-
tialities, not only for the benefit of prospective employers, but also to
provide the boy and his parents with more comprehensive data on which
they can base their choioce of a boy's career.

As a result of baving taken a course in Vocational Guidance at the
Nutional Institution of Industrial Psychology in 1930, the careers master
at one school gained a very useful insight into the methods employed in this
work by the Institute, and adopted many of them. The intelligence tests had
proved extremsly useful, not only for telling employers whether a ocandidate
might be entruated with intricate work or whether he would be happier
in routine jobs, but for advising hoys who were thinking of entering various
professi‘ons whether they might expect to be success{ul in passing their
professional examinations. Although in most cases the intelligence test scores
correlated well with the position of the boy in his form, there were some
interesting exceptions which often confirmed the parent’s contention that
although their son was not interested in ordinary school work he did not
Yack the ability for ahstract thinking which forms the basis of everyday
“common sense’’. These exceptions were usually eases of boys who had
reacted badly to the drive through the narrow gate of the school certificate
examination, and had failed through weakness in mathematies or in languages-
The coramon-sense challenge of the intelligence tests appeals to this type of
boy, disgruntled and lacking sell-confidence because of his lack of success in
«chool work, with the vesult that he gave through them a more reliable
indication of his real power to think. The proved utility of this test as a
valuable aid in vocational gnidance made the careers master decide to extend
liis work to the testing of special abilities. The additional tests that it was
decided to apply were a performance test of intelligence. a clerical test, n
test for manual dexterity, a test of mechanical ability and tests for ability to
disbinguish from relationships and to remember faces.

The performance test of intelligence, as well as the test of manua-
dexterity and mechanieal ability show where an apparent lack of intelli]
gouce is due to thinking in concrste terms and “through the fingers”, rather
than in abstract terms and by the written word, and are extremely useful in
advising hoys who contemplate entering the more practical professions and
cruits. The clerical test has been found of great use in recommending boys
as relinble ‘‘juniors” to commercial firms. If a boy is intending to become
an architect, n designer, or a surgeon, the results of the test for ability to
appreciate form relationships are given special copsiderations. Observation
of the methods which the boy adopts in doing the tests, whether he is
impetuous or swhether he is methodical, whether he is easily discouraged
by failure, and so on, gives an indication of his temperamental traits which
may not have shewn up in the ordinary school activities.
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When a boy’s name is entered upon the “careers” register he is " given
a form of questionnaire to be filled in by his form master or the master
who knows him most intimately. The questions asked are those whick
beir on the boy's temperamental qualities, his sense of resp'onsibﬂﬁsy; his
reliability, his power of perseverance, and so on, and this information’is
often invaluable to the careers master. The judgments of temperhment
gained by the replies to the guestionnaire are then added to the confidential
record, which includes details of family tradition, scholastic record, out-of-
school activities and interests, medical history, capital available, and so fottlk,
It is by means of this comprehensive survey of the whole of the relevant faots
that the most valuable help may be given to the boy and his pareats. Too

much reliance is not placed upon the mere results of the tests, whieh in

themselves might give misleading ideas, but if they are viewed in perspective
with the rest of the boy’s record of abilities they furnish valuable clues The
results of the tests are included in the confidential record of the boy, and the
additional information thus recorded is well worth the few hours spent in

giving the tests.
—[Times Educational Supplement,]

3. Don’t Speak Correct English.

P

“Summarise the following.—If you are learning Tinglish because you
intend to travel in England and wish to be understood there, do not try to
speak Inglish perfectly, because, if you do, mo one will understand you.
There is no such thing as perfectly correct English; there is presentable
Fieglish which we call “good English” but in London nine hundred and ninety
nine out of every thousand people not only speak bad Fnglish but speak even

“that very badly. You may say that even if they do not speak English well

themselves, they can at least uwvderstand it when it is well spoken. They
ean, when the speaker is English; but when the speaker is a foreigner, the
better he speaks, the harder it is to understand him. No foreigner ocan ever
stress the syllable and make the voice rise and fall in question and answer,
assertion and denial, in refusal- and cobsent, in enquiry and information,
exactly as the native does, Thaerefore the first thing you have to do is to
speak with a strong foreign accent, and speak broken English: that is, English
without any grammar. Then every English person to whom you speak will
ab onee know that you are o foreigner, and try to understand you and be
ready to help, you."—Matriculation English Paper, 1934, Universily of
Bombay.

Some say that he was a son of the King of Kambanadar who wir—elain-
by some insurgents when he was in his mother’s womb. She fled away
from the kingdom and took refuge in an Occhan’s house where she
gave birth to the poet. Another version makes him a real Occhan
by his birth. There is a third storv which says that a Brahman
adultress gave birth to the poet at the foot of a flagstaff in a Vishnu
Shrine and the temple priest brought him up as his own child.
Since he was so born he was known as Kamban. Whatever the
fact might be, it is beyond doubt that he was brought up by an Occhan
in his early life. One Sadayappa Mudaliar, a rich landlord in the
neighbourhood, pitied the orphan and educated him along with his
sons, He is said to have got the gift of singing poetry by the grace of
Kali. Once his schoolmaster deputed him to watch over his millet
garden, when the King’s horse broke into the field and destroyed
the crop. Unable to twmin it out, Kamban sang a song of death and
the horse fell down dead. Afraid of the King’s wrath his master asked
him to revive the horse by means of another song and the horse
got back its life. The king. in admiration of his divine gift, is said to
have taken him to Woriur and made him a court poet. Apart from
all this mythological storv, one fact secems to be very clear that
his patron was Sadayappa Mudali to whom he was grateful to the end
of his life. His famous work the ' Ramayana” was sung only at
the request of his patron and not at the instance of any king. Nowhete
does Kamban say that any king patronised him and lavished rich
presents upon him, It is said that the Chola King asked Kamban
and Ottakuttan to sing the Ramavana in Tamil verse and that Kamban
idled away his time till Ottakuttan’s work was nearly finished. Kamban
was reminded of his task at a late hour and then he sang away
his epic at therate of 700 stanzas a day. Ottakuttan is said to
have destroyed his own work as he thought that his rival’s work was in
cvery way superior to his own. Kamban is said to have lived a
loose life in the company of two dancing girls in succession and to have
even detied the Chola’s power even at his court. In his early exile
he is said to have been patronised by King Prata Rudra of Warangal.
who, in his admiration of the poet's genius, became his betel bearer.



146 - THE INDIAN EDUCATOR.

The Chola King became afraid of him and took him back into his
favour. Kamban’s son is said to have been in amourous relationship
with the King’s daughter, which cost him his life. Kamban himself
is said to have been killed by the Chola King with an arrow. At
the time of his death Kamban is said to have cursed the King, who must
be Raja Ré.ja I, after whom the Chola power came to its decline. All
this cock and bull story is to be gathered from stray songs sung
by later poets and are found i a book called Tamil navalar charitai
(#dyp mrewi sflesg). Tradition makes out that Kamban wa§ everf
humbled by Avvayar and by an oil monger poet who condemned his work
known as Mummanikkovai (@powafié@sranas). Nothing of all that
is said of him seems reliable. To make him a contemporary of
Ottakuttar is itself a myth. If tradition should be believed, I.(amb:m
should have lived in the davs of Kulothunga II, a staunch Saiwte. and
admirer of Ottakuttan. A king, who callously destroved’ Yxshnu
Temples and persecuted Vaishnavites, could not have thc.\ught Of asking ﬂ:‘tf
greatest poet of his court to sing the Ramayana and pitted him ‘agallln:n
‘ﬁim own master and friend, Ottakuttan. Ottakuttan, who was all iIna 1f
the King’s Court, would not have even tolef‘ﬂtf‘f1 th? l’rese;"crf h(i)a
Kamban, a poet who has in several places in his epic extolled hx
hero and lowered Siva worship. That Kamban was an :}rdef{t
Vaishnavite is known from his own work and it is an open question Tf
the Chola King would have tolerated the perpetuation of such a work.
Besides, if Kamban had lived in the-days of Kulothunga 1L .he ought tf’
have heard at least of the great Vaishnavite reformer. Sri Ran?nnu]a
who lived at that time. On the other hand, it is said that at the: time of
his presenting his epic for approval at Srirangam, Na‘thamuni objected t'o
his having eulogised his patron in several places in a sa?red book.
That Kamban sang the Satagopar Antadi (s.-Csrui giFs7®) to pleasc
the Sri Vaishnavas of Srirangam is doing the poet the greatest injustice
imaginable. Unless Kamban had a real admiration for that gr?ﬂt
sage, he could not have sung that poem which is full of devotion
and attachment towards him.

, A stanza specifically savs when Kamban wrote his epic and
if that should be believed Kamban, should have lived in the 9th Century.
probably at the time of Aditya Chola’s reign. No mention is made of
Gangaikonda-Chola-puram which was the scene of all Chola activities
in the later times. In no line of his volumnious poetry does Kamban
make mention of any king as his patron, nor do we think that he lived
in an age when the Chola kings had come to prominence, All this
stupendous fabrication falls to the ground when we look into Vira
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Soshium (a7 Qeryfuns), a Tamil grammar, where the author makes
mention of Kamban, and the grammar itself should have come into
existence even as early as the latter half of the 11th Century, when
Raja Raja II could not have lived. The fact seems to be that many
later scholars and poets, who, interested in villifying the poet and
distorting his works by introducing their own compositionsin to them, gave
birth to all those stories about him, even to the extent of impeaching his
moral conduct. Our conclusion is that Kamban lived in an age when
Vaishnavism was rampant in the land and that his genius was fullv
saturated with Vaishnavite ideas and devotion long before the later
Cholas came to power.

So far ahout the life of the poet. His greatest work, the
Ramayana, shows that, in addition to his being a genius, he was a great
scholar as well. He must have studied deeply Chintamoni whose
stvle and diction he has adopted in many places. The stanzas referring to
the culogy bestowed upon the divine here by the Rakshasa warriors at
the time of their death show clearly that he was thoroughly conversant
with the ideas expressed in the hymns of the Azhwars. Though he
adopted Valmiki's Ramayana as his groundwork, he has departed far
from the original in many places and has added descriptions and
episodes of his own. He has dexterously introduced into his epic  the
story of Hiranya Kasipn which is not found in the original. His
devotion to Vishnu was so great that he in many places has spoken of
the supréme powers of his god and the inferior status held by the
other gods. His Bhakti went so far as to make him repudiate even
Valmiki’s narration of how Sita was carried away by the Rakshasa
king. He deliberately holds that she was lifted along with the ground
on which she was standing and that Ravana dared not touch her.
According to the traditional mode of Tamilian courtship he makes his
hero and heroine see and fall in love with each other even bhefoee
the public ordeal of hending the bow was undertaken by Rama. His
description of cities, forests, and mountain scenerv far excels the
original work of Valmiki. From every aspect we may pronounce
K~mban’s Ramayana to be an original work and Kamban, the prince of
Tamil poets, stands on a pedestal which could be scarcely touched by
any poet who lived before or after him. Besides the Ramavana,
Kamban is said to have sung two Antadis (#4587 8)—Satagopar and
Saraswathi Antadis. He is also the reputed author of Eruzhapathu
(a@rapug), a song in praise of agriculture. Semponsilai (QruQ@urar
#%v), Kanchipuranam (erg®yrrenrs), Kanchipillaitamil (srGFRIar2er 5
&#dp) Chozhakuruvanji (Cerpgpag®) and Tirukkaivilakkam (fmsans
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afarss) are attributed to the authorship of this poet. Probably some
other poet had sung these and fathered them upon the great poet—a thing
very common in the Tamil land. Many interpolations have been made
into Kamban’s Ramayana, especially to soften his vigourous Vaishnavite
feelings, but a sensible reader can easily weed them out. It is said that
Kamban did not sing the last Kanda of his epic and that it was taken
from Ottakuttan’s work. The tragical part of a hero’s career is
generally left unsung and so Kamban should have stopped with
Rama’s installation on the throne of his ancestors. The last Kanda
could not be the work of Ottakuttan as the very name of Rama should
have inspired him with hatred. The popular belief is that it was
sung by an oil-monger poet, which may be true.

After Kamban, we do not hear of any great poet for a century or
two. It does not mean that there were no authors or hooks written by
them. In fact, we have already seen that it was in this period tha-t
Saivite literature came to prominence and that it was Raja Raja Chola
who caused the hymns of the Adiyars to be collected and arranged ag
Tirumurais. A few grammars came into existence now and perhaps
some Puranas might have been rendered into Tamil at this period.
But a work of purely literary character does not seem to have come in.
to existence then. The reason is not far to seek. The Tamil country
was then in the throes of a revolution and the Pallava power was
then having its last struggle for supremacy. The Pandyas and Cholas
were coming to prominence and the decisive battle of Tirupurambiam
established once for all Chola supremecy in the land. The early Kings of
the Chola revival were too busy with the work of regaining their lost
prestige and in consolidating their power to think of the fine arts, The
honour ef establishing a Chola Empire goes to Raja Raja Chola |
and it was in his time that literature secemed to breath= again. But
people were more actively engaged in religious matters and so even
quasi-secular literature did not come to exist. It was in ‘he reien
of Kulothunga I that we hear of a great piece of secular literatu:e,
The Kalinga war established the Chola power in the north and the
martial song sung in glory of this war is a masterpiece of secular
poetry.

Jayamkondan, the Court poet of Kulothunga 1, has'.sung 2 Bharani
in praise of his king’s martial exploits. A Bharaniis 5 martial sang
sung in praise of a warrior who has succeeded in killing ofp the

, . e-
field at least a thousand elephants. It is so called after the name of the
Bharani constellation, on which day warriors celebrated their victory in

festivities and made offerings to the goddess of war. Nothine is
' o
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known of this poet, except that he was a native of the Tanjore District.
By this time Gangaikonda Cholapuram had become the Capital of
the Chola empire and this poet could have had easy access to his king.
The Bharani gives a stirring and faithful account of the Kalinga war
and how the Chola general came off successful in the end. Hence it is
known as Kalingattubharini (gefés ¢ guresfl), a book of a considerable,
political importance and literary value. It is a rare piece of literary
merit the like of which we do not hear of in the whole range of Tamil
literature. . We only hear of some other Bharanis, but they do no seem
to have ever caught the imagination of the Tamilian world. The
king is said to have richly rewarded the poet for his literature.
The style, metrification and diction adopted are eminently suitable
to the subject handled and we have no quarrel with the famous
commentator Adivarkku Nallar when he called Jayamkondan a prince of
poets. The Bharani consists of 13 chapters and contains many weird
descriptions. (To be Continued)

Notes.
————— —
The Teachers’ Service Conditions Bill was one of the subjects of
discussion at the recent meeting of the South India Teachers’ Union,
at Madras. The need for such a bill has been admitted on all hands,

but the problem bristles with difficulties, which, it is hoped, teachers
will endeavour their best to get over. First, it has got to be shaped

Teachers’ Service into the proper form acceptable to the
Conditions Bill and legislative body. Much spade-work has,
their task ahead. further, to be done to educate the

legislators in the main principles of the bill and their significance, and get
it into their good graces to secure for it an easy passage through the
legislative anvil. Very few' of the M. L. C.’s care to know of, and
interest themselves in, the modern educational problems, as will be
evident from a persual of the proceedings of any session. Most of them
have yet to realise that the problem of true citizenship and efficient
government is at bottom the problem of true education with a staff of
contented teachers assured of their tenure of service and emoluments.
To give the legislators necessary enlightenment, teachers’ organisations
would do well to invite those within reach, to attend their discussions of
the subject and have a free exchange of views. This mightlead to a better
understanding of the scope of the bill and the creation of a bond of mutual
sympathy which would erthuse the members to interest themselves in
the consummation of teachers’ aspirations.
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Besides this, teachers have
N des this, to exert thoughtfully to 1
bill in certain directions. They would do well to take z’nt tkltr:prrnoavtfa:;e

m 2 v
ent’s standpoint as well, The power of transfer vested in the

Provincial Board may probably c i (0]
~ome in ¢ i 1 '
\ nflict with the pronounced

Tmpros f;)h.cxes {)f some managements, and this deserves
) . el serious  attention.  Provision has to be
made to mcI}Jde all sections of teachers, if a Registry is to b d
Further, leglsl.ators may wish to know, for the pﬁrp().qe :))f cszZ::;n'
S.LT U colzii eItt twiuld be a go‘od thing if the Executive of the
oL ab.sence Og;: .a.lt e necessary literature, but failure to obtain it,
o similar legislation, should not deter them from think-

g out a scheme originally and forging ahead. It may also b inted
out that the framers of the hill had not consi the Bnaneiol el

; dered the fi ial impli-
cations ' w ' e financial impli-
ns and the wavs and means necessary for financing the =chegwe'

il ;‘he re-drafting of the Bill may take some time. and in the mean-
. ede Orts may be concentrated on the creation of am Arbitration
oarA,rb\‘vhlc’h seems to be the urgent need of the howr. Though this
Boz::;atmn may not be expected to be a panacea for all the

ills of the profession, it could at least serve to he

ac . .
stop-gap measure to alleviate the present misery of temchers. The

Egsﬁin?iiﬁ:ns:ft, of fePttj.Sentatives of the Department, the manage-
plaints and. fudge. profession, and act as a tribunal to hear com-
the decree of.a3 ciﬁfl' whose dec‘m?n ‘would be fing] and executable like
abruptly di wil court. 1In th,e Increasing vagaries of managements
experpiezce l?cl: x;s;nfa;iiit?ethe Ser:}l:es ef teachers of approved merit “and
o asons, this weuld be 3 ief. e D.P.I.
leusii;d tt;: nave rematked at a recent meeting Ofg iff;: f:};ej rasT’I;‘ealt):hers’
P;or ﬁn‘a:zesmiifte :f h't!le ,removals cc?uld be traced to the manager’s
of the removals fn;S it were so. Enquiry would, however, show that 99%
{rom setvice has been the result of " v
and communal bickerings some caprice, party
to compromise h.i s dignity. We have numerous instan fsuch i
these parts but it would be difficult to substantiate l’:;es of such cases 1n
'fhey are facts. This deplorable state of things maA te:,d All the same,
if the Department would- insist on each managemeit sub t? éiase a !‘ttle,
removals of teachers and their reasons, along with t‘;: mitting a list of
The fear of a prospective enquiry may perhaps: d t: annual returns,
scrupulous at any rate from going: headlong, We ’hoe r some of the
their beads together to get something tangible done
on the lines sketched above, to saféguard. their interegts

pe teachers will put

or an unwillingness on the part of the teacher

in the nearest future-

"Reviews: §

(. Cowposition Exercises in Elementary English: By A.S. Hornby.
Published by Maemillan & Co., Litd. Price : 2/-.

The book under review seeks to give foreign students of English
a knowledge of the most important grammar mechanisms of the langu-
age, together with the structure of sentences. Partl deals with the
“24 Finites'’ and their important uses. This has been placed first in
the book as the author believes that without a thorough knowledge of
how to use the Finites, progress in oral work in the early stages of
lapguage study will be poar. Part 2 treats of Nouns, Pronouns,
Adjectives, and Adverbs, Part 3, Verbs and Verb tenses, and Part 4,
Sentence structure. Students can best learn things by doing, and with
this in view, the grammatical notes are followed by exercises, which form
about half the book. The publication will give students a good
grourding in the elements of grammar necessary for writing and speaking
fairly correct English.

2. The Prince of Endrevast: By John Robinson Pleasants. Publish-
ed py the Meador Publishing Company. Boston, Massachusetts, U.8. A,
Price: 2 dollars,

This §airly handy volume of 474 pages, very attractively got up
in handsome cloth bind, embodiea a romance of thrilling adventures.
The principal scenes of action are laid in Central Europe, in time
preceding and following the Great War. The country is subject to great
political turmoil and unrest. A numher of pawerful characters appear
on the scene. prominent among_whom are Endrevast and Eulalie, a
beautiful voung shepherdess. The experiences of the msaiden in the
Castle of Rozanka and her subsequent adventures culminating in
impressive climaxes form very fascinating reading. The crowning
episode in which Fulalie weds Harold, ‘the worthiest product ever
wrought by Nature's master hand’, marks the happy consummation of
their love. There is a striking literary {lavour throughout.

3. The Galden Treasury of Indian Tales: Grade | {i) A Story Garden,
{ii) Under the Rainbow, Grade 11 (ii;) Woodland Tales, (iv) In Fairyland,
Grade 11l {v) Himalayan Tales. By Arthur Duncan, M.A. Published by
the Rharathi Publishing House, Avenue Road. Bangalore Gity.

This ceries is a welcome addition to the existing readers for
supplementary reading in the lower forms. The books have been very
attractively got up and printed on art paper.  One interesting feature of
toe series is that all the themes have been hased on indian life and
traditions; stories have been culled from the rich storekouse of myths,
legends and folklore peculiar to India. which would s strongly to
the imagination and sense of wonder of our FFudly ations are
apt and ample. The language. is simple any "p o 2 Juited to
the different grades of pupils f6r 'whom t e |
silent reading in library has become an
table, baoks like these will be found hi 4
the hands of young folk in all eckools.

ey part of the's LB
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Choicest Perfume of the Age
“National Flower Dust AR

it

The
The latest discovery i in scent science.

The sweetest and the most lasting of all nq.t}n'al Flower

Perfumes For .
WARD ROBE Or : POGKET

DRAWING ROOM Or BALI) ROOM
Sold Everywhere‘ '

Elephant Brand (Regd). Sandanadhi Tlmlam.

Cooling and refreshing Oil for the ha.:r

‘Manufacturers:

- M. Kather Sahib & Sons,

PERFUMERS,  MADURA.

OUR SCHOOL PU BLICAT‘ONS
1. Garuda and Anjaneya - g 0—-—4-—0
2. Avatars of Vishnu e 077‘”4"'0
3. Jesus Christ ke K 0__.5-—0
4. Tales of all Time e e 0—6—0,
5. Rama, the Ideal Son - . 0—-4—0
6. Aesop’s Fables I et 080
7. Do. 1T — . Q—4-O
8. Karna, the Warrior = S _0——-6;—0
9. Stories from Shakespeare ... g Q—L‘l—-—-(?
SUITABLE FOR HIGHER FORMS ’ -
1. Tamil Poetical Selections - .... ol ) 0-—5—-—0
9. Nitthilakavai-—a collection of Tamil Poems...;..,,, C 7 0-10—0 |
3. Selections from Prcse & Poetry in Tamil :Bdok I 0-10-0 §}-
4 Do. . ./BookIl 0-10--0 f
Write to— N

V.S SWAMINATHAN RSN §
Pubhsher,‘ R ‘

—————————— o
. A TEXT-BOOK OF 1

Elementary Mathematics
(IN ENQLISH) .
(Approved by the Text-Book Committee.)
BY
V. P. Viswanatha Ayyar, B.A, L.T.
85, Mary’s High School, DINDIGUL.

Book I for Form IV contains more than 150 models and 1200 pr;oblems As. 14

Book II for Form V contains more than 70 models and 600 problems As. 12
Book III for Form VI contains more than 60 models and 720 prohlems As. 14
(8. 8. L. C. Papers included.)

Problems In Elementary Mathematics.

In Tamil For Forms I, Il ang IiL.
By M. RAMAKRISHNA AIYER, B.A., I.T.,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.
PRICE Rs. 1—-4—0 (only.)
A Highly useful Text Book for the Lower Forms L
prescribed in several Schools in the Presidency.
Approved by the Text Book Committee. Apply to the Author.

ASTOUNDING TREATISES

On Hindu Religious Literature
By Mr. K. NARAYANA IYER, B.A.
dealing with (the Scientific exposition of Shrutis Upamshads etc.)
Practical Religious philosophy and Science of Yoga.
In English with Sanskrit quotations.

l.  Maha Bharata or Karma Yoga 4—-8-0
2. Vilified Vedas. Vindicated Highly critical and
constructive 500
3, Sandhya Vandanam The Practical Philosophy of
Hinduism 2—0—0
4. The Ramayana Part | or Jnana Yoga. . 4—0-0
Apply to: — N. MAHADEVA lYER M.A,,

Cotton Hill, TRIVANDRUM.

PUBLICATIONS.

By R. NATESA AYYAR, B.a.,L.T.,
Senior History Assistant, Town High School, KUMBAKONAM.,
. For Higher Forms English History Part I 014

0

. - Part 1I 0i2 o

" Indian History Part I 1 0 0

" " Part 1I 1 00

2. For Lower Forms Indian History Form III 011 o

" : " Form II 010 0

. a e  Form I 070

3. Stories from Indian History for 5th Class 0 5.0

A guide to Geography for the use of the S. 8. L. C. Students _ {n the Press)
TR R o i tion i eysteltossiliiciiinieib i el St minraar




. BL[CAT!ONS FOR MlDDLE SCHOOLS
EL ™ Mathematics: By K. 8. Srinivasachariar, B, 4., 1. T,
— av mlable in Enghish, Tamil, Telugu & Malayalam © As,

}." Book I for Form I . 12
l ‘ . » I »” 2 II ree : . vas vae 10
‘ . III ” » III “ee 12

| | amil editions ha.ve'K:n approved for use in verna.cula.r sobools in Ceylon,
'”Malﬂ-Y alam editions have been approved for use in schools jn Cochin State,

1 Elementary Science Series: By K. S. Sundararaja Iyen
Ele available in Tamil & Telugu gar B. A, L. T.

¥ Book I for Form 1

SRR § S It , ':': ,ig
II B -~ L e
L 1) III £ i1 I - 12

b History Series: By Mr, Sbanmukhasunda.ra. Mudahal MA., L.T,

, available in Tamil and Telugu.

¥ A history of our motherland for the young for Form T

" " Part I " 1I ool

" - 111
: OUR PUBLICATIONS FOR HIGH SCHOOLS
.A History of England: for High Schools By V., Venkatrama Tyer, m.4 | 1,
%;st Professor of History, The Presidency College, Madras. -
ritten in accordance with the revised A. Gr..s :
yllabus in B
, of the Madras 8.8.1,.C. Examination in simple and idiomatic Englilgs]:l; Htlﬂtory
tae attainments of the pupils. nited to
.Cloth Boards : .
~ Also available in parts: o v Relos
Part I From the earliest times to 1485 ., _ ‘ '
Part I ,, - 14851900 ... ° oAs 12

Pupils’ Geographical Series for High Schools,  ~ © °

8
10

. By Mr. C. V. Narayana Iyer, M.a., 1.1,,
b Asst Professor of History, The Presidency Co]]
(‘ ‘ In print: expected shortly.

S ‘The Teachers’ Publishing House
" Educattonal Publtshers, UMADRA

AR e T e | el s

ege, Madms .

-

g ] ’ By T. dS Suniam;n Iyer, B.A., Ambasamudram,
: pecially prepared to meet the syllabus of the Mg .
%txon in Geography A Group with numeraus 1llustra.ﬁ:ior:: insdné?a: Bxaming.
!wntten in slmple English. grams and
b . Tamil edition also available,
! Book T The Three Southern continents , )
H 11 North-Ameries . - o 4s 124
IIT Furasia & India , . S |
1V The World (General) o Beo 1/ f
Books, I.IV'Bound . T X
; A History of India for High Sehools, =~ ' %"

EASY GRAMMAR AND ORAL COMPOSlTlON

T. S. Vn'a Raghava Chari, M\A., L.T.
with a Foreword by
Rev. Father Bertram, S.J., BA, FM.U,,
Prmcxjml Loyola College, and Acting Vice-Chancellor, University of Madras

SPEC{AL FEATURES.

Prepared on np-to-date lines. Seeks to teach the essentials
of Gtrammar by means of well-designed assignments in the
shape of exercises—the lesson proper merely serves as a relevant
introducticn and guide to work through the assignments—
assignments more than enough for systematic work for one
year— ample scope for individual as well as team work—oar
geries leads a revolt against the o'd formal dry-as-dust Cram-
-Gramun.ar school of thou;,ht;--a,pprecmted by prominent educa-
tionists—well-received by numerous Headmasters and English
Teachers —suitable f01 Forms i, 1i and iii.

A. P

Book 1 0 8 0
Book IT 010 O
Book IIT Advanced 1 4 O

Our other Publications

LR ST FSD Bth B EE U
4-un. m@dgé@:ﬁu@
H-ir wgﬁ/qé@rﬁu_@
& 006G Do ’ :
55 S5

1 General English Course for High School
Classes. By G Vaidyanathaswami Tyer 1 8 0
2 absew areasn, Book 1 0 2 6
3 do Book 11 03 0
4 do Book VI 070
5o maar geaps SaRe yCarari: Book 1 0 4 0O
6 do Bmes gdoar 0 6 0
7T an_ g d®1@ goar yCasrond (Revised) 0 6 0
Selectio..s in Verse Book I for foomI 0 2 0O
do. Book I for form 11 5 2 0
do. Book T1T for form 111 0 3 0
“de Book 1V for form 1V 0 30
0 3 0
0 6 0
0 60
0 80
0 5 0

Ouatline maps are also available with us

THE MADRAS PREMIER Co.,

EDUCATIONAL PUBLISHERS»

WO W LI B TEATE L Rt

26, Perianna Maistry Street, G.T., Madras.

|




. FWELVE REASONSt < -

— o T ¢ Why you should prefer o _
T THE K .
NEW ERA ENGLISH READERS
First and Second Primer, As. 5 & 6 S
(Fully Hlustrated.) ST
Approved by the Text-Book Committee, Madras. '
EDITED BY

H. CHAMPION,M.AI, IlEll; (]

»

BY
M. S. SUNDARESWARAN, M.A., L.T.

AND
A. S. VENKATARAMAN, BA, L.T.
: In many respects the New Era Englih Readers
-path in the principles of Foreign Language Teaching.
'commend?‘blf features, on%y a few of \:j/h’ h
(1) The latest principles accepted and advocated iti
Mod(ern %}z:nguag]e I..eafrr}}‘ing1 h?‘v_tls_ beehn followedfmaA = by authorities on
2) The problem of English Teac ing in India bei 1
problem of the beginners’ stage, emphasis has been laj on the li:::::ti?:
‘the facts of language’ and the langiage units which are not always the
fingle words, but the phrases and idioms which enrich the English
anguage,
(3) The aims of the serjes embrace, not only an ability to read, but
also an ability to speak and wiite English :
(4) The subject-matter of the lessons is the out-come
combination of scenes of Indian life and Western life. and

is made 'through famili

of a judicioys

» temperament and tastes of India i
(6) The lessons are carefully graded, from the pointzfcblig:'egf a
word and phrase scheme, and a grammar scheme. The principle, “From
the known to the unknown’” has been adopted. ’

(7) Corresponding to a passive stage in the ac
tongue by a child, there must be a passive stag
‘study and this has been duly recognised in Primer |

(8Y Al modern methods of teaching are meant to exsrcise the 1f
activity of children and the emphasis, therefore, has been shifted fse \
teaching to learning a foreign language. With this end in view, oxerci .o
the use of English have been given to enable the pupils tc; ma :lses t})n
‘new language form in every lesson. ster the

Quisition of a mother-
e lm a foreign language

the approach '

(9) Few instructions have been given to the teacker |
i - or t
that the use of the Readers is self-explanatory, ‘ he reason
(10) The use of tlhe vernaﬁular in explanations is not taboo
{11) Language learning eing a matter of | bi 00.
. by a lt; memcr z o
’fOr,ms of exprersion is encouraged. 1Zing certain
(12) The illustrations are meant to illuminate 5 situat]
i io
the single words. , N more than

Specimen copies will be sent on application. _

B. G. PAUL & CO: Educationa] P
12, Francis Joseph Street, Mady,

—_—

blishers.
as,
\
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- AUSADHALAYA
DACCA. (Bengal)

—ADHYAKHA— :
Joges Chandra Ghose, M.A.F.C.S. (London)
Formerly Professor of Chemistry, Bhagalpur College.

‘Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong. Patuatuly, (Dacca), Lahore,
(Punjab) Burdwan. :

Gunranteed absolutely Pure and Genuine Medieines d stri i
, v Y : ; , propnred strictly according to the
Asurvegxc Sastga@ Catalogues nre sent free 03 applieation. #
n de:cribing the nature of dizensos, preseriptions are give1 gratis with groat earve.

MAKARADHWA] (SWARNA SINDUR).
(Pure & with Gold) Rs. 4 per tola.

A wonderful specific for nll dicenses. It re i i
- \ b “Nn%0s, gnlates the nerve, bile and phlegm, increnses
vitality, mental and physical vigour and tones up the system. :

SARIBADISARSA. Rs. 2-12 per seer.

A wonderful, infallible medicine for a1l sorts of blood impurt iex

SUKRA SANJIBAN. Rs. 16 per seer.

A very powerful and effective medjci i itali
. > Or) ul s iciro for the restoration of lost vitality and onergv.
It immediately puts into you all the vigour that every man should have. &

ABALA BANDHAB JOG, 16 doses, Rs 2. 50 doses, Rs 5.

A great romedy for ull female dizeases.

* A Text-book of Elementary Science.
(According to the revised S. S. L. C. Syllabus)

e

BY )

. R. Sankara Aiyar, B.A, L.T. & V. Sreenivaca Aiyar, BA,, L.T.
:*Parb I Simple Physical Measurements ver 0—5—-0
"Part II Simple Machines & Heat < e 0—5—0
j:Parb III Chemistry - . 0—6-0
;‘*‘Part IV Plant Life \ e 0—5-0
“Part V  Animal Life - cee 0—5—0
;’“I‘arb VI Physiology, Hygiene & First Aid cee 060"
“PartVII Light, Sound, Blectricity & Magpetism e 0—8-0

*Approved by tle Text-Book Committee.
Elementary Science Questions & Answyers according to the New Model.
. . By the above authors,
Part 1. Physical Science: (Physics & Chemistry) .. 0—6-0
_ Part 2. Natural Science: (Botany, Zoology, Physiology) 0—6- 0
Hand-book of 8.8.L.C, Chemistry (Optional) by the above authors
3rd Edition revised Price, Rs. 2—0-—0
N B.—257, discount to school-masters & Trade.
For copies appiv to:— ’

R. Thirumalai & Co.,

\_ Post Box No. 1234, 49, Bunder Street, MADRAS.

-

(SADHANA |

V. S. Raman Vafdpar & Bros.,
SWARAJYA PHARMACY,
(REGISTERED.)

_ ALWAYE.
( Branches:-Chalakudi & Karupadanna.)
Consultations regarding disease, diagnosis, the symptoms of which when
jntimated, are beiag promptly complied with free of charge.

We have many of the Ayurvedic medicines prepared according to the
striot prescriptions enjoined in Ayurveda with the full process inculcated

I therein and offer them to the public at the lowsest price both on retail and

wholesale rates: genuineness and purity of which we could guarantes. In
addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale

Tt i1s with n view fo prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the markeb.
Besides, we could convince patients of the economic value of adopting the
holy and antique-oriental system of treatment for which we have special
facilities in the collection of herbaecious medicines: And hence it is possible
to sell medicines at such low rates.

Medicines are despatched by V. P. system on application.

Rs. As. Rs. As.
Ascko Ghritha per lb. 3 8 | Adhayarishta per 24 oz.
Indu Kanta Gritha " 3 0 Bottle 1 0
Kalsana Gritha " 3 0 | Dasamoolarishta " 20
Buraswatha Gritha " 4 0 | Drakshasava ” I 4
Sukumara Gritha " 5 0 ] Lohasava " 1 0
Schagaladya Gritha " 7 8 | Kasthuryadi Pilis per 100 3 O
Thithaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthyn Rasayana " 0 12 { Virechans Pills “perDoz. 0 6
Ajamamss Ressyana , 2 0 { Rasa Bhasma per Tola. 2 O
Chyavana Prasa " I 8 | Asana Vilvadi Thaila 240z, 1. 8
Kankayana Modaka . 3 0 | Pinda Thaila (ointment) 1 8
Kasthuryadi Leha . 10 0 | Balaguluchyadi Thaila 1 8
1 Mahat €hinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Lehs . 2 0 { Sahacharadi Thaila " 2 8
Madhusnuhi Rusayana ,, 3 0  Dhanwantari Thaila medicated
Musalyadi Rasayans  , 7 8 101 times per oz. " 30
Narasimha Rasayana 3 9 | Ksheerabala Thaila medicated
Patavaladi Teha . 1 0 101 times per oz. " 2 8

. For further Particulars write to:-
Telegrams:— THE MANAGER,

cawarasvar SWARAJYA PHARMACY,

ALWAYE. ~ . ALWAYE, (Travancore.)




& . “Pronounced tﬁlbe the best uétln ﬁold; H
actical Lessons in Elementary Science iene.
Praetcal L et ol Py, Science & Hyg
for classes IV & V As. 5 each.  For Forms. I, Il & l1l-12As. each.
By M. S. Subramanian,

. $ . VIRAVANALL .S. LR .
S TSNS ATk o By ANALLUR. S. LR, oo’

kattupalli and to the National Girls’ High School. Mylapore. .

ME. 8. K, DEIVASIKAMANI, B. A, L. T., Head Master, Bishop Heber High School,
Trichinopoly, writes:— # ® # Your books............are well dose in simple easy style
® & & I have introduced them in my school and the class teachors are of opinion that
these books a. ¢ the best in the field at present.

lementary Science Series (5.5.L.C,)
by K. S. Ramachandra Iyer B.A,, L.T,,
Senior Science Assistant, Town High School, KUMBAKONAM.,
1. A text-book of Elementary Science Book T

inoluded in the booxs are well chosen nnd have been dealt with clearly sud in & very simple B
style of Tamil. ® ®- * [ i}l rccommend your books both to my Boys' School at Tiru-§ =

. (Physics & Chemistry) by K. 8. R, and G. V. Re. 1—0—0
2. A text-book of Ele. Science Book II{(Animal Life) 0—6—0

3. 2 Book I1I (Plant Life) 0—6—0
4. " Book 1V (Sound Light
Magnetism, & Electricity) 0—8—p
5. " Book V ' A
(Physiology & Hygiene) 0-—-8_¢
For Copies apply to:— The Author.
— - Mne. SASRCENre
If You Are Suffering From
Headache, Toothache,
Rheumatism, Swellings,

Stiff Joints,
Sprains, ete.
Do not hesitate to use

‘SHAFARANJAN’
(PAIN BALM) REGISTERED.

It will bring effective relief and cure
all pains in a few minutes,

| : AGENTS WANTED:
Apply to Manufacturers:

M. KATHER SAHIB & SONS,

| Perfumers, Madura.

Cough or Cold,

i

R R T

1-1 SEMBUDOSS STREET,

ENGLISH
First Primer edited by B. H. Mulley
" M AL T Rs. 0—4—0

ENGLISH NON-DETAILED
(By T. P. Srivivasan.)

As. P.
1. Tales from Panchatantra

IPwt 4 O
Do. IMTPart 4 0
Barntba, the Brother 5 0
Nala and Damayanti 5 0
Shivaji 5 0
Raja Prithvi 5 0
Akbar 5 0
Vikramaditya 5 0

12 Tales from Indian Tolk
Lore 5 0

(By R Venkata Rao, B.A., L.T.)
1. TEpic Tales [or the voung
Part 1 4 0
5 0

2, Do. Part II

LLEMENTARY SCIENCE
(By T. Doraiswsamy Pillai, BA, 1,T)
In accordance with the revised
S$.S8 L. C syllabus

1. A First Book of Tle. Science
Physics & Chemistry Re 1 4 0

2 Animal Life 5 0

3. Dlant Life 6 0

4, Physics in Every-day Life 10 0
9. Physiology, Hygiene and
First Aid 10 0
GEOGRAPHY
(A.K. Balasundaram. Dy. Inspector
of Schools, Bellary)
Book I Part I (Australia &

Afrioa) 8 0
Book I Part IT (North & South
America) 8 0

Book 1T (Burasia)

Book III (General Geography) 8 0

TAMIL FOR DETAILED STUDY
(T. V. Chellappa Sastrinr)

1, Tawmil Infant Primer 2 6
2. Correlation Reader No. I 3 0
3 Do II1 4 0
4, Do L 4 0
5. Do IVG 0
6.Vth Reader by IX. Gopalachari 7 0

Other Educational Books are also available both in Tamil & Telugu.

10, Sixth Reader for Form II
11. Seveuth Reader for FormIII
TAMIL GEOGRAPIIY
{B. V. Narasingn Rao, B 4, L.T.)
1. Madras Presidency 70
2. Text Book of Geography
(Revised) 12 0

3. Do. I 12 0

[ 4, Do. TIII 12 0

8.

N.Arcot, Salem, Coimbatore, Tanjore,

TAMIL NON-DETAILED STUDY
1. Ramadoss 6 0
2. Prahladha 7 0
3. Kabirdoss 6 0
4. Balavinotha Kathai 4 0
5 Balakathanithi 4 0
6. Vilvijayan 6 O
7. Vithivum Mathiyum 4 0
8 Parimalavalli 12 0
9. Interesting Stories 4 0

10. Shivaji 10 0
ErLEMENTARY SCIENCE & HYGIENE

1. Form I i2 0

2. ., 1I 12 ¢

3. . III 0

TAMIL ARITHMETIC

1. Second Standard 3 0

2. Third Standard 4 0

3. Fourth Standard 5 0

4 First Standard 8 0

5. Fifth Form 12 o

6. Second Form 12 0

7. Third Form 12 o
GEOGRAPHICAL MAP-DRAW.

ING EXERCISE BOOKS

1. V Standard 4 0

2. I Form 5 0

3. 1II Form 6 8

4, 111 Form ? 0

A ]

T. V. Chellappa Sastry & Sons.

l’riﬁters, Publishers, Book-Sellers, Half-tone & Line Block Makers Etc.

]

MADRAS,

Ag. P.

7. Vith Reader -7 0

8, VIIth Do. 70
9. Fifth Reader for Form I

by N. Lakshminarasimham 7 0

70

70

Do. I (Revised)12 0
DISTRICT GEOGRAPHIES TAMIL
Madras, Chingleput, S. Arcot,

Trichy, Madura & Tinnevelly.
each 4 0

L

Y



- INDISPENSABLE

, TO THOSE

Who pant for unfailing memory, strength,

parity and vigour of youth.

“ATANK NIGRAH PILLS”

Rupee ONE per tin (32 Pills).

ATANK NIGRAH PHARMACY,

Jammagar (Kathiawar),

Madura Agent

S.R.ACHARYA & SON.

41, Danappa Mudaly Street.

The South Indian Teacher.

The official journal of the South India
Teachers’ Union.
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leading people of those times and the sympathetic Govarnment bfficials

-though the attitude of the Government towards the education of th,

»eoplewas not definitely expressed excepting an annotncedfenf of :

wbe utilised towards aiding the promotion of learning. “So thz

ducing English in India or in Bombay Presidency

\ of the 19th century was to establish a m ;
\\ctween the rulers and the ruled,

il

at least
edium of free

Iy took a diffcrent turn with the arrival of Lord Macaulav
vehemently and advocated the introduction of FnrrIi:h
“nglis

\’70 ‘ / He had his own arguments to prove that the amount that
‘8.\\':11 6ned by the East India Company for promotion of learnin
- g

hould 1 ’ ith advant ;
dia should be spent with advantage on the introduction of western
sciences in India. He believed that Indian sciences wera k

false sciences
and, therefore, the studv of such false sciences ought to he diﬂcOuragfg

by the Government. He laboured to prove that a single shelf of
English was equal to the whole of Sanskrit and Arabic literature. Wo
should certainly excuse Macaulay for such a sweeping remark because
of his utter ignorance of these ancient languages. He, thﬂ'efm:é’
recommeneded to the Government of Lord William Bentinck to UP"OOt’
the ‘rotten’ oriental sciences and begin a{resh with the occidental sciences
which were to be introduced through the medium of English On‘l;'
Indians were to be necessarily taught Enghish, 3 knowledge of whic'l';
would make them understand the world forces in operation, ,
does not forget to advance a point that the knowledge of English
would enable the majority of the people to earn their livelihood. He
soid that a Sanskrit pundit was not able to earn his bread while a hoy
in the street with a smattering knowledge of English was in a he tt(;l‘
position to maintain himself than a learned pundit. Macaulay won the
day and the Government of Lord Bentinck pronounced their | juigme'nt
in a resolution stating that ‘the great object of British Government
ought to be the promotion of European Literature and sciences amons
the natives of India and that all the funds appropriated for the pur )o-—el2
of education would be best emploved on English education z'tl‘onba’;
This pronouncement settled the h(}fl‘f,ed controversy for the time being o

. The Government Resolution issued after the memor.
Lord Macaulay gave a great impetus to the spread of Engl
in India, The vernaculars, and particularly  the ancié;t languages of
India, namely, Sanskrit and Arabic, received a set-back.. nghe soﬁ
called western sciences Were given preference to, and wéreataughf
through the medium of English which few. could know.. More

abe minute of
ish Education.,

Macaulay -
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importance was, therefore, given to the study of English than to the
study of sciences. The most important factor behind this introduction

‘of English, under the disguise of the infusion and spread of western

sciences, was the need felt by the Government of English-knowing
Indians to be emploved as clerks in their offices.  The company had
by this time assumed the role of rulers and was no longer a commerical
firm. This idea of producing Iinglish knowing clerks is well expressed in
the famous Dispatch on Education in 1854, for we read therein: ‘“We
have, moreover, always looked upon the encouragement of education
as peculiarly important, because it is calculated ‘not only to " produce a
higher degree of intellectual fitness, but to raise the moral character
of those who partake of its advantages, and, so supply you with
servants to whose probity yvou may with increased confidence commit
offices of trust’ in India, where the well-being of the people is so
intimately connected with the truthfulness and ability of officers of
every grade in all departments of the State.” So the system of
education that was laid down in India was, in its origin, meant to

" produce a servant class which would be honest and obedient to them.

Besides this declared object, there were others which were not
explicitly expressed in official documents. Returning to Macaulay
himself, we find him exhorting his countrvmen in India to do their best
“to ‘form a class of persons Indian in blood and colour, but English in

. taste, in opinion, words and intellect”. He aimed at the destruction of

the feeling of nationality among Indians and force upon them English
tastcs and customs and civilisation. He even believed that it was
possible within a short time to turn all Hindoos into Christians or at
least inio those who were not sincerely attached to their religion.
Spread of Christianity and English civilisation also formed the motives
that induced the authority in power to introduce English in India.

I11

For the purpose of systematising educational activities of the
Government, Committecs or Boards of Education were cstablished in
most of the provinces. In 1840 was established in Bombay a Board
of Education consisting of seven members, four of whom were appoint-

eod by Government and three elected by the Elphinstone Institution.

Though dissemination of English was the aim of Government activities
in education, we note with gratification that the activities of this Board,
though . it was controlled by Government, were directed towards
introduction of national education according to their own view of it.
The main idea underlying the efforts of this Board was to spread the
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knowledge which was contained either in Sanskrit or Arabic books or
in English. They could not subscribe to the views of Macaulay and
others of his way of thinking that knowledge of useful sciences could
be got through the study of English only. So a controversy arose
round the medium of instruction, as that is the important factor in any
system of universal education. Any sort of knowledge, if it is to be
imbibed by the people, must be imparted through the language which is
known to the people. In the words of F. Boutros, who carried on an
Enquiry into the system of education most likely to be popular, “The
real, the ultimate object of a rational system of Education of the
Educational Establisments supported by the Government of this
country for the benefit of their native subjects is, I assume, to afford
the people the means of obtaining instruction of such a nature as may
have the most beneficial influence on their intellectual andmoral feelings”.
The Board of Education again report “One of the main duties of
Government in modern times is to protect one class of its subjects, the
weak, the unwary, the helpless, in one word the large majority, from the
unprincipled few, and the remedy, acknowledged to be the most
available one, is to inspire the bulk of the population with the desire,
and to afford the means, of acquiring as much exact knowledge as
possible on the various subjects and ideas which will come across
their path on their walk through life. We are perfectly satisfied,
therefore, that the only feasible project capable of being carried out
on a large scale for the introduction of national education is by
pursuing steadily the system already adopted by Government and by
making the corlial co-operation of the natives the basis of all our
proceedings.”  The idea behind ‘national education’ was that of
education for all. The policy of the Board is briefly outlined in the
rules and regulations issued in 1845. The following gives some idea
of the policy:-

“2.  The main principle on which the Board seeks to diffuse the
benefits of national education, is to endeavour to obtain the co-operation
of influential Natives in the efforts made by Government to improve the
moral condition of the people. ‘

[¥3

3. For this purpose the association of Natives in the local
management of schools is encouraged as much as possible.

“4. But in order to maintain a sound system, and uniformity
of proceedings wherever it is desirable, constant professional superin-
tendence is relied upon as the governing pnnciple.
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“11. The system of education which the Board of Education
have in view in the above arrangements, is to lay the foundation of a
sound moral character, and to impart information of such different
kinds, as experience points out, will be most useful in after life.”

The Board, however, should be congratulated on their idea of
national development at a time When India but feeblv thought of
nationality and upon the various improvements brought about in the
system with a view to spread useful knowledge among the mass of
people. The Board intended to spread new ideas and ideals through

_the language of the prople themselves. The ideas were to be acquired

from English also, which wasto be taught to the few, who in their turn
were to communicate .them to the masses. English was to be studied
mainly for cultural purposes. This had been well expressed by Captain

Candy. Superintendent of Poona Sanskrit College, in the following
extract:.-

‘It seems to me that too much encouragement cannot be given
to the study of English, nor too much value put upon it, in its proper
place and connection, in a plan for the intellectual and moral improv-
ment of India. This place I conceive to be that of supplying ideas and
the matter of instruction, not that of being the medium of instruction.
In a word, knowledge must be drawn from the stores of the English
language, the vernaculars must be emploved as the media of communica-
ing it, and Sanskrit must be largely used to improve the vernaculars and
make them suitable for the purpose.’

Juggonnath Shankershett, a member of the Board of Education,
states the same idea in different words in a Minute with which the other
two Indian members of the Board concur. He says:-

‘It is, in my humble opinion, an impossibility to teach the great
mass of the people a language, such as English, so widely different from
their own. Nor have I any hesitation in stating that the desire of acquir-
ing a knowledge of the English language and literature, evinced by the
natives is very great and very prevalent: and this is evident from the
efforts which parents make to get their sons as quickly removed from
the vernacular into the English schools as they can. Their motives for
this acquirement are obvious, public employment, and facility of inter-
course with Europeans, but it seems to be hopeless that we can ever
change the language of a whole country. In reality how insignificant a
portion of the whole population are acquainted with the English, or have
any prospect or means of becoming so. If our object is to diffuse
knowledge and improve the minds of the natives of India as a people,



158 TIIE INDIAN EDUCATOR

it is my opinion that it must be done by imparting that knowledge to
them in their own language.’

A study of these extracts from educational documents leads one
to come to the conclusion that the object of the Board of Education in
Bombay in encouraging the study of English ani retaining it in school
curricula was that of cultural development of the people. Free com-
munication with the rulers and public employment formed minor
objects in view,

v

We have divided the period under review into three parts to place
inclear relief the objects with which English was introduced in India.
During the first pariod which closes with the decision of Lord William Ben.
tinck in favour of English as the medium of instruction, the aims in view
were: (1) free communication of ideas with the Europeans and (2) pro-
motion of learning. During the second period English was introduced
(1) for the sake of securing English knowing clerks, (2) for forcing
upon the people of India English custems and civilisation and (3) for
promoting interests of Christianity. The establishment of the Board of
Education marks the beginning of the third period, when public employ-

ment and communication with Europeans formed less important aim than

the spread of ideas which were containted in the English language and
literature.  All these motives behind the introduction or retention of
English in India deserve to be examined as to how far they were fulfill-
ed. That may perhaps help us to determine the-place of English in
the svstem of national education for India.

Pre-School Education in Modern

Russia
PART II
By Mr. S. C. SixHA, M.A,, Dip. Ed.

e
Kintergartens: their aim: The Nurseries, as we have seen, are
meant for children under three. Of real teaching there is but little in
these pre-school institutions. Games and playful out-door activities form
the basis of these nurseries. The kindergartens, however, belong to a
higher grade. When the children in nurseries have reeeived a fairly good
training in discipline and been used to living out of homes, they
migrate into the kindergartens. They spend about eight years here,

starting from the age of three. Here the Russian children, get their
outlook on life and things completely ‘sovietised.’ ‘
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Though there is a TIroebelian and Montessorian smack about
these kindergartens, in substance there is a wide difference between the
two. The aim of these pre-school institutions is to impart physical
training, artistic education, and develop the will, speech and the think-
ing faculty of the children. The most important function of kinder-
garten teachers is to get the pupils in touch with nature. They are
introduced, though in a very elementary form, into what aie called
experimental methods of work in a well-organised laboratory. They
are made to observe things and make experiments; but the standard
must be in keeping with age and comprehension of the children. Under
instructions from the State Scientifie Council, “‘the material of instruction
should be organised about human labour as a centre”. There is no
hard and fast rule for the didactic materials to be used in the kinder-
gartens. This is a - matter of secondary interest with them. The State
wants the authorities of these institutions to fully comprehend the aims
of communistic education. -\When this has been realised, they are free
to make use of any material, which, they think, will best suit their
purpose.

Types and Daily Routine:

(a) “Ministerial” kindergarten: There are two kinds of kinder-
gartens—(i) one for the children of mothers engaged in ministerial
occupations; (i) the other for those of mothers employved in industrial
factories. The programme and aim of both are the same. They have
been differentiated only to suit the convenience of the mothers. The
first tvpe of kindergartens, generally founded in cities, open at 9 o’ clock
in the day. By 10 the children assemble. First of all, they are made
to wash themselves, and put on dressing gowns, supplied by the institu-
tions. Half an hour is given them to take light exercise, which includes
taking care of the school garden. This part of their out-door work
carries them to break-fast time.

Precisely at 11 they have breakfast, which consists of milk,
and sandwiches. After this, they are divided into groups, when the
day’s real work begins. These groups are scattered into different
rooms, each group participating in, various group-occupations. One
group goes to the game.room, another listens to music, and a third
retires to the study room. About an hour and a half they spend in
this way, under the supervision and guidance of expert teachers,
mostly women.

At 12-30, the children sweep clean the rooms in which they
worked. This done, they again go for another hour’s work. At 2,
dinner is served. Simple chats on table-manners are talked over the
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dinner table. All noisy behaviour and indiscipline are strictly guarded
against. After dinner, the younger children are allowed to have a nap
and the older children twenty minutes’ rest on their beds, which .are
kept hygienically clean. After the rest, they go once again to'their
study to spend about two and a half hours in quick and meditative study.
The work finishes at 4 when parents come back from their work to
take their children home. The kindergartens are closed for the day at 5.
This is the daily schedule of kindergartens in cities.

(by “Industrial” kindergartens: The kindergartens of the
second type have a larger day to suit the convenience of mothers
employed in industry. Such kindergartens generally open at 7 in the
morning. By 8 all children are ready for the day’s work. They are
taken charge of by the matron-in-charge, washed and dressed. Some
time is then spent in exercise, and minding the garden flowers. At 10,
they have tea. For two hours after tea they are engaged in group
studies. Between 12 and 1 they work and play. Dinner comes at 1.
After dinner practically all the children go to rest on their beds. Tea
with bread is again served at 4. After this, they put on their own
clothes to start for their respective homes with their mothers, who pick
them up on their way back from work. By 5 the schools are empty.
There are, however, some kindergartens whose time for work is adapted
to the convenience of mothers who work at night.

Children’s Homes are more or less places of whole time
resilence for children, and are naturally meant for children of the
kindergarten age. The same routine as is followed in kindergartens
are also followed here, with the exception that the evening hours are
devoted to assemblies and committee meetings. There, are, however, no
fixed hours for study in these homes. There is, of course, a time for
this; but it is not previously fixed. It depends on various conditions,
which cannot be determined in advance. There are fixed hours,
however, for rest, play, meals and the duties of commissions and
monitors. o

At present these institutions are graded according to the ages of
the children. There are three such divisions: (a) all children of pre-
school age are grouped in one; (b) all children of primary age in another
and (c) all defective children in a third. Eminent Russian education-
ists, however, do not favour this classification. They think that
mutual influence and mutual aid among the different age-groups can only
be beneficial™. - o ;
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Summer play grounds:.The last in the string of pre-school
institutions are the summer play grounds. These are play grounds,
simple and pure. Little children are taken out into the open air during
the warm months. They are something like our children’s parks with
the difference that while we send our children to these parks under the
charge of an ayah or boy, the Russian children are led by trained
matrons, who have the care of both the health and education of these
children. The life of the children on the play grounds is organized
in strict accordance with the principles underlying all other pre-school
ix}stitutions. They are not there simply to vomp and skip. There is a
vigorous propaganda for establishing a net work of such play-ground
schools in the remote Russian villages. The social significance of such
institutions is greater than that of the school, for the pre-school
worker is more intimately connected with the family of the peasant than
the ordinary school teacher.

This brings us to the closc of this chapter of Russion elementary
education. We shall now conclude with some general remarks on the
subject.  In this ambitious scheme of Flementary Education for
Russian children is visible the anxiety of the State for the physical
development of its children.

Care of chillren:- The State has realised that with the mental
development of the children, the body must also be developed. With
this view in mind, it begins to care for the child from its pre-natal
state.  Mothers in the family way are advised to visit maternity clinics
regularly, and have medicine, advice and help. Their troubles, if any,
are attended to by eapert doctors, who also instruct them in child-
nursing, child-rearing and child-dieting. Special diet is supplied them
free of charge, should any necessity arise for it.

Special privileges for mothers:- Defective and ailing mothers
are specially cared for. Every possible precaution is taken to see that
the child is born free from any disease. There is a law which allows
all Russian women doing manual work with full four months rest at full
pay—two months hefore and two months after the child is born.
Women doctors also have the same privilege. Only women working
in offices have three months respite. When they join their work, they
are allowed one hour and a half out of a working day of seven hours,
to feed their children, and attend to their needs. Special rooms are
attached to almost every factory for this purpose. While the mothers
work, their children are kept in creches which are found in all factories,
and even in universities.
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Fresh, open air—a necessity:- To let in fresh air, the windows
and doors of the class-rooms are kept open. Thin muslin screens are
spread cver them to prevent the entry of flies. Special steps are taken
during food shortage to ensure the supply of fresh and sufficient milk
for cdildren. Babies are as a rule fed on tuberculac-tested milk.

The adut population' may and often do go without milk; but they -

cannot suffer their childrcn to go without it. There are state farms

where large herds of cows are reared for supplying pure and fresh milk
to children only.

Organiced plays: Games form the most important part in the
syllabus for the Elementary cducation of Russian children.. Most of the
games and occuptions for pre.school children are classified as “organized
play”. Each play is purposive. The collective and social aspect of life is
impressed on children through play. Some games are so arranged
and materials so made that they cannot be handled hy one child alone.
Without the help and co-operation of other children, one child alone
cannot play such games. There are for example nursery building
blocks. These blocks when put together make a toy building. They
are pretty large and hcavy. Children have to co-operate with each

- other to make these into a building.
'

Excursions: In the kindergartens children are taken to work-
shops to interest them in all kinds of labour-processes, such as dying
and cleaning, sewing, catering, tram-driving, motor-driving etc. Regular
excursions to factories and big industrial centres are a common
feature of Russian education. The chief aim of these educational trips
is to impress on the children the importance and necessity of industri.
alism. These excursions are pre-planned in consultation with the
authorities of the factories and mills the children are led to.

Summer camps: During the hottest months in the vear the
schools are closed, and the chiliren are sent to what are called Summer
camps are forest schools. Here they live in the open air. Such
schools are commoner in villages than in cities. In cities there are
special play-grounds and parks with dining-rooms when they spend
the time under the supervision of trained supervisors, maintained by
the State. Twentyfive p.c. of the cost of maintaining these institutions
is met by the parents’ Trade Unions; and the rest by the parents them-
selves. Parents, who are too poor to pay, are helped by the: Commis-
sariat of Health. In 1932, 1'5 million children attended 'these Summer
camps. : R
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Cultural aspect: Theatres & Cinemas: Though games and play
form the chief part of pre-school education, the Russian educationists
are not blind to its cultural aspect; This is sought through theatres
and cinemas, specially built for children, and supported by the Com-
missariat of education and the Trade Unions, Plays have been
specially prepared to suit the taste, age and interest of the children.
Before they are played, they are thoroughly discussed and criticised.
There are travelling theatres whose main function is to advertise new
children’s books.  These theatres are very popular and attractiver
The admission rates are very low, and often there is no such fee.
The two biggest opera houses for children in Russia to-dav are the

Moscow and Leningrad theatres. The latter can accommodate 1,200
children.

Artistic side: music, drawing etc: The artistic side of education
is also notameglected. The artistic creativeness of Rnssian children is
developed through choirs, orchestras, drawing, clayv-modelling and
dramatic clubs. Competitions are often held in these subjects. and
certificates of honour are awarded to the hest competitors for cfficiency
in music. drawing, plaving on musical instruments etc.

Chillren’s Village :  Clubs, libraries and similar social organi-
zations are provided for children both in cities and villages. There is
a Park of Culture and Rest for children in Moscow. There is attached
to it a Children’s Village. Simple in surrounding and equipment, it is a
village in miniature, meant for recreation and test. There is a library
here. There are arrangements for various amusements, which are
calculated to remove the fatigue, bovedom. and tedium of the children.
There are lakes for boating and swimming, and play grounds where
they can play. There are small workshops in huts with carpentry and
modelling classes. Above all, therc is a train with stations running
round the compound of the place. The administration and control of
the village is in the hands of a well-trained staff of teachers who look
after the children, who come here to spend the day. It is open to all
children of school-going age. For a small sum of money they can
spend a day here, and have their meals.

It will'be in the fitness of things to conclude the article with the
remarks Of Dr. Pinkevitch, a pioneer of the new education in Soviet
Russia, about the general purpose of Soviet pre-school institutions.

Dr. Pinkevitch's Remarks: “ The typical form of pre-school
education is play, of school education the recitation. The anarchy of
the child’s development is extremely arbitrary, and the external co.ercion
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of the school period exists only in abstraction. Our task is to free
ourselves as far as possible from heteronomy in the school age,
and to submit education in the pre-school period to the national will of
the educator. There is a single unified educative process which alters
its forms in accordance with changes in the surrounding environthent
and mental life of the child. If at present play bears the sign of
wilfulness, this does not mean that we teachers should refuse to provide
the child with some form of invisible guidance here. If to-day the
recitation exhibits a forced and *heteronomic” character, this does
not mean that we should not strive to remain in the back-ground
by placing the child-pupil in the position of an independent * in-
vestigator ” who supposedly formulates and solves various processes
by himself. The elements of play are present in the second case,
Just as the elements of instruction inevirably enter into all the forms of
pre-school education.”

Coniclusion: Such is the educational career of a child in Sovicet
Russia. This is the result of the Great Russian Revolution of 1917
which has been the turning point of almost all the present Soviet
activities. As educationists, any new experiment in Education will
always interest us. It will be a pity if the political forces working in
Russia blinds us to the really good work done by the Russian
educationists.  Qur mission is far above politics. Our profession is
immune from any political tint. It is no sin to distil all that is best
in any educational scheme. We may not follow the educational ideas
of communistic Russia but there is no harm in squeezing out whatever
is good in them. “Inspite of the undoubted differences in ideology”
remarks Prof. George Courts of America, “which divide Soviet from
Western educational leaders, mutual understanding and recognition of
scientific attainments are indispensable, Even in order to condemn,
one must understand.... ... oo e
......... Within the narrower domain of pedagogy Russia is also the
scene of many interesting experiments which may prove of value to the
rest of the world. Russian educators have literally canvassed the
world for educational ideas which they may fit into their own scheme,
and make to serve their purposes. Among the more interesting aspects
of their school progran are the wide extension of freedom to the pupil,
the development of what they call the complex method of teaching,

the organization of the curriculum about nature, lahor and society,
and the large emphasis on socially useful labor.” T

Indian Pedagogics To-day
By DeEwaN BAHADUR K. S. RAMASWAMI SASTRI, B.A., B.L.

—da——
I. GENERAL DEFECTS.

Great as have been the results of the new education on western
lines in India, it can searcely be claimed by its best friends that it is
perfect or urged by them that it has been an unmixed good in our land.
I shall point out below its two great detects in particular viz, its
deficiency in the realm of moral and religious culture and its equally
notable deficiency in the field of practical education in science and
industry and commerce and politics. But they are not its only defects.

The most curious feature about Indian education to-day is that
it is vitiated by a commercial conception of education while at the same
time it is unpractical and too theoretical and fails in fitting the youth
of the land for new pursuits and carcers enabling them to live honourable
lives and contribute to the prosperity of the country. Bishop WWhite-
head says: “In the evidence given before the Indian Universities Com-
mission in 1902, witness after witness from every part of India deplored
the ‘utilitarian spirit’ that prevails among the students and the fact
that students will not attend to anything that does not pay for the
examinations. With a few notable exceptions it may be said that
love of learning is almost non-existent in our modern universities.” It is
lamentable that such a degradation should come into existence in a
country which prized learning for its own sake beyond all other countri-

‘esin the world.

So far as educational ideals are concerned, much remains to
be done. Artistic education is thoroughly neglected to-day. Unless

‘we recombine beauty and holiness and the asrama ideal in our schools

with the study of the sciences and the humanitics, we must be prepared
for a great landslide in regard to the cultural greatness of India. Aes-
thetics were developed in India to a height unattained elsewhere in the
world, and yet Indian aesthetics have no place iu our schools and
colleges and universities. In a country where education is divorced
from its literature and art and aesthetics, how can we expect great
forward movements in art life? We are told about the sterility of
the Indian intellect to.day. It is an insult to make such a statement
after doing us the injury of denying us a study of our own literature
and art and aesthetics.
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Thus education has to be broadened and sweetened by giving
‘an honoured place to the fine arts. We should attend not only to the
utilities but also to the higher values and ideals in life in regard to beauty
and holiness. India has consistently proclaimed budhi as higher than
manas and hence education has to attend to the development of the
budhi. 1f our youth are taught to appreciate a life much fuller than that
made familiar to us and if they are taught to see life steadily and see it
whole, they will rise to a higher level of life and lead the rest of the
world to .higher levels of life. While Bacon says that knowledge is
power, Sri Krishna teaches us that knowledge should be a sacrificial
offering to God (Jnana Yagna).

Such uplift of educational ideals will be incomplete unless
woman’s education goes forward along with man’s education. It should
enable woman te know all branches of knowledge without unfitting her
for domestic lifc or creating in her distaste for it. It should not be a
mere replica of man’s education. Domestic life and the fine arts and
the heautifying and sweetening of life are the special privileges and duties
of woman.

Indian educational methods also have to be reformed a great
deal. Our teachers yet act on the information ideal in -education.
Monier Williams says in his Modern India for Indians: *“To secure
more real education we have to make our teachers understand that the
human skull, which is their field of operations, is notin childhood a mere
rigid case or empty cavity to be packed like a portmanteau with a
given amount of knowledge in a given time, but rather an assemblage
of organs and capacities , to be gradually and carefully shaped, mould.-
ed and expanded.” Further. the interest of the students is not well
roused in practice. Inductive processes are not taught and applied.
Though there is much learned talk about apperception, yet there is no
real applied apperception. No attempt is made to activise the exist-
ing social cultural inheritance and to vitalise it by new and fruitful and
modern ideas. Further, no attempt is made during the period of youth
to train the memory and emotions by tales of national heroism and
service and by the biographies of the geniuses of the race. Again, the
most fatal of all the defects is that education is not imparted through
the vernaculars. As I observed on an earlier occasion, “ our lack of
originality, the hopeiess gulf that exists between the educated classes
and the masses, our inability to get through the words to the things
which they represent are due to this defect”. Bishop Whitehead points
out that one reason why the western culture has had a different effect
upon the Japanese nation is that almost from the first .introduction of
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western education, the Japanese resolved that the medium of instruction
should be their own vernacular. He says: “The result is that they
have been able to grasp and understand the new ideas of western
literature and science far more readily than the people of India.”
We must immediately make the vernaculars the media of instruction
in the high schools, making English a second language. In course
of time, vernaculars should become the media of instruction in
colleges as well.  Text-books will spring up in the vernaculars in no
time if the policy of instruction through the medium of vernaculars is
laid down and rigidly followed. Our vitiated mentality to-day is more
busy finding reasons for not beginning that indispensable work than
starting the work itself. Further, we have to restore to Sanskrit its
rightful place as the classical language of India. It was Sanskrit which
vitalised the vernaculars in the past and which can enable them to
function as instruments of modern thought. Our short-sightedness and
our communal feuds have resulted in the dethronement of Sanskrit and

‘the consequent de.divinisation of life along with the devitalisation of the

vernaculars. We have also to insist that in the interests of all-India
unity and inter-provincial sympathy Hindi should be compulsorily
learnt by our youth. It is not possible to detail here all the numerous
defects of our education. Qur hours of study are unsuited to the hot
climate of India. We must have our classes in the mornings and in the
evenings. Dress reform has to take place in the direction of simplicity
and comfort. e must have smaller classes so that we might have in-
dividual appeal in education.” We do not realisc the value of the home-
element in education. The modern Indian parents think that their duty

‘is done if their bovs and girls are sent to school. A distinguished Head-
master once said:  “ Boys generally had some sense, masters sometimes,

parents never.” I plead for the recognition of the view that education
is a co-operative adventure in which parents and teachers and boys
should take a co-ordinated and harmonious part. Turther, education is
costly and futile and examination-ridden to-day. All these and other
defects have to be remedied and set right without delay.
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Note - taking from Lectures.
By PrOF. SIR JOHN ADAMS.’
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—————

Note-making is the usual phmsé nppliec]:.to the p:epamtion made hy
the lecturer who does not propose to read to his. audiepce: note-taking is
applied to the work of the listeners whom he addresses. "It is & common
fallacy to imagine that in a well-conducted lecturing stheme the 'two sets of
notes should coincide. It is not a case of transferring a body of knowledge
from one mind to another. No doubt the fuiidiméntals of 'the ddcendurs
remain the same in the lecturer’s mental donfent ‘and the listener’s, but it
has been materiaily modified in its passage, and in' the listener's'hind  bears
definite marks of hig personality.  In various institutions' of univeérsity
standard, students are called upon ‘to preseut their motes of lectures as part
of their evidence of solid study, and those , who . inspest these notes are the

lavst. in the world to expect in them a duplicate of the lecturer’s notes from
which they were delivered.

* " 'One ol the most wholesome and humiliating experience of a lecturer 'is
to -examine his students’ notes of his own lectures. : In my efucation courses
at the University of Glasgow, it was the custom to have ir' each- semsidn
three general examinations in the great examination. hall. ' Btudents were
not allowed to carry their note-books o the. ‘individual.idesks -d#ti which. they
wrote their examination, bué . were directed éo ramge their books along the
big platform at the end of the room. i I used to plate my assistant, undar
the large clock in front of the students while I spent three chasteping hours
behind them on the platform reading their notes of my lectures; Naturally,
T learnt a great deal from the . blunders: they hmace, apd did my best to
remedy the defects in my methiod that the :téll;ta.lé notes.. suggested. xB“‘“‘
probably the most important lesson I lvearned_‘\'\‘ras the reality of the pklf@hpi'-
ship involved ia my treatment and theirs of tﬁé"s_f't'r'i}_'é subject matter, the

. i v .

common docendusi.

. . . T TR UL B
My investigations naturally threw basck to ty own.student days in the
same university, and set me to recalling my own note-taking and my fellow-
students. T found that I could distinguish four characteristic ways of facing

what was a very serious prcblem, in an institution where the lecture methcd

was universal. Southey makes fun of the Scottish students rushing about -

from lecture to lecture, and his sarcasm was as valid in my day as in his,
The first of the four ways of dealing with the lectures was by far the most
common, and may be called the ‘‘catch-as-cateh-can.” It consisted in
writing down as rapidly as possible as much of the actual words of thé

lecturer as we ocould capture. We had little chance of thinking about what-

we wrote, and put off till the evening the consideration -of what it was all
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about. This "writing up” in the evening was a serious business, for it
involved a nightly poena equivalent to the writing out of three or four books
of the Aeneid, with the additional torture of making some sort of sense out
of the whole. Our desire to get the most of the actual words of the lecturer
arose from the ignoble beliel that at the examinations our prcfessors
allocated good marks in direct proportion to the closeness with which we
gave them back what they gave to us. Theyv used to protsst that this was
not the case; but we thought that we knew better.

It was natural, therefore, that the second way of meetirg our problem
sas very popular in theory, though few there were of us who eould apply
in practice. This was the method of verbatim reporting Thiuking as we
thought at the tine, it seemed the ideal plan to take down the professor’s
words as they were uctually uttered, There could then be no question about
their suthenticity, and we were safe from any charge of heresay about
what came from the chair. We did not realize that the radical defect of
this method was that it discouraged real listening  The mind was so much
occupied with the technical details of stenography that it had not suificient
energy left to deal with the subject matter. Of course, had we been
experts at shorthand we might have done a little genuine listening ; but
even then we would not have attained our real goal of playing our fair
share in the partnership of speaker and listener. We did not renlize
that no lecturs, however good, is worth taking down verbatim., Indeed
the better a lecture is as a lecture the less justification in reporbing it
verbatim.  For a lecture differs radieally from a pamphlet, or a chapter
in a book. In printed matter there is no mneed for providing ‘‘before
and after” areas. The reader can turn back at any stage to make sure
of any point about which he is in doubt. Accordingly. the lecturer’s style
must differ from the writer's. He may, and indeed ought to, includo
& certain amount of repetition in his work, and his presentation should be
direct rather than invelved.

If you ask an intelligent and educated nan which is the better of the
two—a loose sentence or a periodic ?—the answer is almost always in
favour of the periodic. The very word loose damns the sentence to which
it is applied. And yet, when we are considering lecturing as opposed to
writing, the loose sentence is greatly to be preferred. 1t is inadvisable to
publish a series of lectures in the form of a book: the style has fo be
radically changed from the lecture-setting if a reading group is to be
appronched. For the same reasons, the verbatim reproduction of a lecture
is unsuitable for those who are being approached by oral inmstruction. The
truth is that every method of note taking must be evaluated according to the
place it gives to Iisteming! TUnless the method can be shown to provide
maximum opportunity for genuine listening it must be regarded as
inadequate. The higgledy-piggledy process of the catch-as-cateh-can gives
small opportunity for listening technique, and must be condemned accord-
ingly, and the verbatim plan must share in the same condemnation.
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we are fullowing TIn adopting the Rational Method the listener tries to
seize as early as possible the big broad genersl plan of the lecture. This
naturally nssumes that there 7s a big broad general plan. Too often this
assumption is not justified —in which case so muth the worse for the lecturs;
it is scarcely worth taking notes of. :

This Rational Method is sometimes given another name, from the
form the notes take on paper. This name is the "‘Indented’, since the
“heads” of the subject are ‘arranged at different distances {from the margir,
the important heads being at the margin and the others at varying distances
irom the margin according to their importance. Ir the formally finished
product the heads are classified under various letters and numbers—the
marginal beads being, say, Roman numerals, the rext capital letters, the
third smaull letters, the fourth Arabic numerals, and so on. As a matter of
fact, this classified heading scheme is more commonly found as the resulé of
note-making rather than of note-taking, which reealls the rather common
misunderstanding suggested at the opening of this article Tt seems at first
sight reasonable enough to expect that a fairly accurate method of testing
success in note-taking would be to compare the student’'s notes with the
lecturer’s. But if the tester sets up as his standard an exact duplication of
the two, he is on the wrong track. The subject matter is not to be merely
slipped through the listener’s mind and reproduced on his note-book. It has
to he assimiluted, made part of the listener's being, and reproduced with his
stamp upon it. Oliver Wendell Holmes has a happy metaphor in which he
figures the individual's reaction to any matter in terms of chemistry. What
may be called the professorate of a subject appears in the class note-books
as its studentite, On the factual side there ought to be exact correspon-
dence between the afe and the /fe. But each of the two compounds bears
definite and inevitable traces of its origin.

Teachsrs and prolessors mean what they say when they ask for their
students’ honest reaction to the matters presented in a lesson or lecture,
though there are certain instructors to s manifold reproduction of instructor-
pole reaction to the subject. »

But propagandism apart, instructors want to “‘put over” their
docendium ‘‘neat”, and accordingly ought to take account of the problem of
note-taking, and school teachers of the higher grades should accept the
respousibility of training pupils in this matter. It is not that these pupils
should be prepared for work at the university. It is now sufliciently
recognized that the percentage of secondary school pupils who go to the
universiby does not warrant the special university bias that has hitherto
marked our school eurriculum. But the training in note-taking is, in itself,
& valuable training in generul education, and indeed is of vital importance
in carrying on the work of the higher classes in school itself, involving as it
does a training in the art of thinking.
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To apply the Rational Method the listener must grope about at the
beginniog of his lecture in order to get as quickly as possible on to the
general plan of the speaker But it is unreasonable to start the listener
sbraight away on this groping He ought to have some training in the
process, ard here a lesson mayv be learned from the way in which shooting
is usually learned. You may begin the novice by setting him to shoot snipe
and an intelligent youngster will undoubtedly. by trail and error and a vast
waste of ammunition, acquire skill. But why not begin with something
within his power ? The sportsman speaks with horror of shooting at sitting
game, but the beginner may fairly claim that a fixed target inakes a most
reasonable beginning. As a noviee may start with a haystack and advance
by degrees to smaller and less stablo targets, so a heginner in note-tnki'ng
should not beset, as a freshman ab college 8o often is, to deal with sn
ordinary lecturer and left to make the best he can of the situation.

Like the voung marksman, he should begin with still life, sitting
game. In my own case, the process began with printed lectures Into
my hands wus placed one of Huxley's lectures, A piece of Chalk, if I
ramember right; and I was called upon to make out the “heads” that
Huxley might be presumed to have made t» guide him on the platform. All
manner of blunders naturally followed, and I had to begin again many
times. But the whole matter was hefore me, and I conld try back nas often
88 I needed  Similar printed lectures followed, Ruskin and Grant Allen
supplying some of the best material. Our next step was to make notes of
separate chapters from some of the best written textbooks then on the

mavket, This marked a distinect increase in difficulty, since the note-muker
had to take into account the contents of preceding and following chapters.

The next stage was actual listening, and my master made the choice of
actual sermons as material. This was an excellent choice. since the speed
is slow. Further, the preacher in those past days in Seotland had a helpful
way of exposing the skeleton of his address, and supplying his actual
“head”, In many cases he really did our note-taking for us. Aftera
fow weeks of this practice, our wise master got us to change places with
each other at our different churches. This introduced the new element of
a changing personality, and we learnt, without being taught, the elfects of
epvironment on the art of note-taking. The next stage was to prescribe

certain preachers whose ehurches we were io attend in a body. Here we |,

"had the grievous experiences of listening to an eloquent preacher, only to

find at the end of the sermon that we had no notes. We axplained to our
master on Monday morning that we were so impressed by the religious

appeal;thut we had been unable to make notes. He smiled understandingly
and told  us to go back next Surday, whev we would no doubt be able to
make a satisfactory report. The following Monday fcund us in the master's
room with the same blank and no better explanation. We grinned with
satisfaction when he explained that this particular orator could preach, but
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could not think. We eould got m} “b ' becyuse  there : wew! no heads
to find. : W¢' ‘leﬁtx llﬁpﬂ "fe‘ H bhds ay'\&heﬁ 6&1‘ er made it
clear that there are types of preachers who can do a great deal of good in
the pulpit, even though form;ﬁ logw ma.kes but a poor shaw in their mental
equipment.

. .The moral of the experimental method of trammg-1f it can be called
by such- a’dignified name-lis somewhat ourious. We got so skilful in
getting into the preacher's stride that we could'metaphorically walk with
hxm thtoughout the whole sermon 6n our own power,” and comé in at the
ond qmte unexhausted. Some of the less worthy among us, in fact, acdhiréd
such skill that they could make:notes'on their own account with the“aid of
ndthmg more than ‘the text and some of them took the mean at advmbdge
of ‘géttling the text from their ‘gisters and attending what they called

“Grednfields Churéh”, secure in the knowledge that they could turn in to the
master on Monday & highly creditable set of notes.

‘Morally’ this™ shows up a deplorhble state of ntfmls but h-pm the,
taphnical side it indiontes' sucbesd. * It signifies’ that the process of partner-
ship, has . beent:.cdtried to'ith ‘tisturkl Teste. Education in its widest seuse is
a bi-polar process in whidh the'edhband Begins as pure educand and progress
makes the educand more ‘and more of ah édueator: till at §omé dtage in the
higher grades the educator gradually steps: mside from’ his dirédtorship and
the ‘educand takes :his place, becoming ' really a cotnplex pérsonality’ Who.
in' bhe ' educational aspect, becomes an educator-educand. - The profeasi‘oﬁa!
educator does not give up educational work a.ltoger.her, though he gives up
his leadershlp. He is used by the educand as'a medhs towards’ an'‘end. The
educand may, at the final.stage, be said to. educate himself byveacting
upolt ‘the eduoator A French eynie haa gaid that a oat does not car ess"ns'

it *f' “Fyr oaress.es itself against us. The appixoatloq $0 sehool is obvious,
i H i

fo TRgr n&ﬁb‘-thkﬁ&g "Begins ‘with” 's parntership i in whwh the listener pka)q
the part of the sedulous ape, but by and by works his way up to an under-
standing of the game, and finally to a skill tha(t qnables him to . plsw/ off his
own Bat surely i odné ﬂwmt:oh devbhtly to be wnshed” _
S ' ’ The Joum’al of Eddgat:ort
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THE

Political Philosophy of Burke -

BY MR. S. ViSVANATHA AYYAR, B.A., R.T.

IN the whole range of English literature there is no decrier of
theories and theorists, comparable to Burke. It is very remarkable that
the world has turped and never turned in vain for that large reasoning
discourse upon the nature of society-and of man’s place init as a politic-
al and religious animal, which makes it impossible to withhold from
its exponent the designation of thinker, theorist ahd philosopher. He
carried into affairs a reasoning imaginatioh, fed' 'anld"‘i‘)‘ur)tﬁf‘qd‘ on yery
wide reading. Every speech, pamphlet or freatise that he gave out, to

the world is proof of the range of his reading.

When he encountered a political problem it was not in him to
deal with it in ordinary fashion and to be content to cut knots with the
hatchet of commonsense. Hardly could a policy,;a bill, an- amendinent,
an administrative act came before him which he.did not press back to
original principles with a thoroughness which raised it far above the
levels of ordinary politics. He goes to meet them as a stat'éslﬂan’. f"ﬁ‘&t"
he never leaves them till he has enriched their discussion by the’ insight
and reflection of a thinker. ' ' o -

On the one hand he is never weary of confronting abstractions
with concrete fact. He is oftenest quoted as the ‘Proghet 'of Circum-
stances”. ‘Circumstances give in reality, to every "poli j};gl principle its
distinguishing colour and discriminating effect’. To see human life no
 less than nature as a whole—this is the essence of the whole spirit of
Buirke.

‘Nothiing universal cap be rationally affirmed on any. morak or
any political subject.’ Burlﬁf believed in this wholeheartedly. Hence
the difficulty of reducing higflitical beliefs into a systematic code. He
believed that there was no absolute truth in Politics. The only guidance
he-provided for members of his party Was to guide themselves by justice
ang equity. Expedience, according to Burke, must be ‘another 'govern-_
inﬁf&?&en,i{‘ all, pragtical erisig, - But. by expediency, Burke mednt"
what was attaipable and practicable, in the best interests-nf the ruledr snd -
the ruled. A1 his life, hé was a practical politician. He was a combatant,
not a spectagor, whnsg prime businéss # wis: to' promote good measures
and resist bad ones. In order to achieve this, he felt it absolutely
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necessary to maintain and strengthen the system of Government by
parties., He was firmly convinced that strong party was one of the prime
securities of liberty. '

His life and thought came to be dominated by a sense of patrio-
tism, which in fervour has never been surpassed and in utterance §el-
dom equalled. This passionate admiration for his country and constitu~
tion was responsible for his vehement opposition to all proposals of
radical reform. He was so obsessed with the idea of the state being
a delicate equipoise that he felt it to be impossible to effect sweeping
reforms without upsetting the whole constitution. So he advised refor-
mers to be cautious and prudent.

Burke’s conservatism is not one cf sentiment and still less of
prejudice. It is the canservatism of principles. Burke was deeply con-
vinced that by the very nature of a civilised society, as well as by the
very nature of man; all radical reconstruction of a political system is,
to put the matter bluntly, simply a thing that cannot be done, though of
course, it may be attempted, as a man is a moral, religious as well as a
political being. This sinful action ought not to he attempted.

The happiness of the people is to be promoted slowly and by
making the most of existing conditions. Never, if Burke is to be beligved,
does the path of the happiness of men and nations lie through sweeping
innovations; always it lies in doing justice to the past in recognising
what it has achieved and in retaining it as an entailed inheritance. This
is the secret of these passionate exhortations in which Burke adjures
the reformers to approach the defects of their country, as they would,
the wound of their parent with pious awe and trembling solicitude.

Burke’s conservatism passed into a political sickness, which
shrinks from touching even the insignificant parts of a constitution from
a nervous fear of the far reaching effects upon an organic whole so deli.
cately balanced and so permeable to influence.

‘Another unique feature of Burke’s writings, is the combination

. of rhetoric with reason. He presses into view pregnant words, maxims

which are true for all time. There is no such thing as governing a peo-
ple contrary to their inclinations. The desires of the people when they
do not militate with the stable and etérnal rules of justice and reason
ought to be a law to the House of Corhmons. "

‘Nobody canbe argued into slavery’ is another phrase which
presses into half a dozen words the confutation of petty fogging lawyers,
who argued against American. Independence. ‘I know no method of
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evidence in thé work to show that’ the poet was™ a staunch Vaishnavite.
Next'to Kambun he is the gréatest laminary in Tamil literature. ~In his
imprisonment he i3 said to have been the atithor of a number of ballads’
such as ' Alliarasani Malai, Pavaldkkodi Malai, Pulandran-kalava-
malai, Subbadrai Malai, Viduran Kuram, etc. ~ As the language used
in them is most commonplace and even vulgar at times, it is highly
doubtful if =2 genius of . Pugazhend¥’s  stamp would have produced such
worke, It may have been wwritten by some one else and fathered upon him.
At'any rate it shows that this poet was madre popular than Ottakkuthan,
whose only redeeming feature ts' that he passed for a great poet.

. Ottakbuthan. This poet was a native of Manakkudi in the Chola
territory and was born of poor Sengundar parents. .One Gangaya, a rich
man of Tiruvennainallur, is said to have educated him. Out of gratitude
to him, the poet is said to have sung Nalayirakkovai in' his - praise. He
became the Court poet of King Vikrama Chola. He was a
hot-headed and arrogant man and teased all the poets who came
to the King for rewards. He is said to have even imprisoned
a few wof them. He distinguished himself in singing Ulas, Kavais
and Amtadis and passed for an expert singer. His people hearing
of his fame, ‘requested him to sing of their caste glory which the
poet refused unless they could show their valourous spirit by 'cutting off
the heads of 1000 men of caste and heaping'themin his presence. They
did s0 and the poet sitting upon the heap sang his poem known as Tt
ezbupatu and then made them all come to life by singing in praise of
Saraswathi. It is snid that he once killed a Saivite Sanyasin, fot' which
a hand of Saivite . devotees from Kumbakontim - went to 'Gangaikon‘dm
cHolapurait and - demanded his' Head. The king utiwilling to 'part’
with-his favourité poet is saidto have sent his son in'a palanquin in  his-
place. “When the fraud was detected: the prince was released ‘and the
King was compelled to hand over the culprit ‘for punishment.  This
time the King had to accedg to their request and sent the real offender.
As”;t‘h'(.e_'\!”\\'ere abont to cut off his head he pleaded for mercy and ‘zjlgre‘ed
to sing of the glory " of thejr favourite god Virabandan. They relented .
and aﬂo'wedbim t(: %mg”,f'l‘e’: sang \Vl'{at IQ known as Takkayaga Bhara.
ni and pleased his would-he murderers. * Goddess Kali hergelf is said to

Toodratl. S O T LR . ! : LAY .
have held a gqr():fx"tg llg,tht h&"lp 1nxhlswork PR
All this fabulews story shows that:hé wak a man - of an- inhuman
character and militant spirit. y But for his patron’s and pupil’s sypport
he might"!ﬁﬁ}é fail'e'c/l'i‘?l':é't}'f{hé i);iqd?o)f hié enemies. He lived to a’ good
ord’;a"gé' g’nd had the pleasure oF Se'eing'éhréé,‘ ‘Chola’ kings‘ on the throne.

B Begah hib career in Et‘tilé]réi'g:ﬂ"&f’ Viktama Chéla, saw his pupil Kulo-
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thunga I dead and succeeded by Raja Raja H. In honour of eachof
these kings, he has sung-a poem known as. {la. The . King is said. to
have given him a village near Nannilam, - whigh even now.: exists.in his
name as. Kuthanur, where there is 2 Saivite sheine built and endowed. by
this poet. The origin of his name has been fantastically explained in
thoee different ways. But the most probable interpretation is that he was.
so called on.account of his betting habit whenever he challenged:a rival
Poet in. a literary duel. Admittedly a man of petty jealousies and arro-
gant manners, he was never popular with.the people and hence many
stories have been invented to his discredit. But as .a poet he- seems
to have held a high rank. To rank him along with Kamban or Pugazhendi
is doing the greatest injustice to them and conferring upon this poet
an undeserved honour. - With all his: gbility and gemiys he has not left
one immortal work which can perpetuate his memory, What he has
left is not very much to his. credit, though its literary value cannot be

gainsmd. One was sung for: ‘patronage, another in a spirit of ' vainglory
and the third out of necessity to save his life, -

Arunagiri The next poet worthy of literary notice is. Ar\uagm |
His birth is miraculously accounted far. = It is said that the great:/sage
Paitinatiar once happened to fall in love with a dancing girl in a fit .of
weakness, Theresult was the birth. of this child.. This - -S4Ory. GABNOL .
be believed .as these. two great men lived. at differant times. with a gapi0f .

at least 400.yeags. He. was a devout. warshipper 1of .God: Subramanya. . .

and has sung a famous work, kpawn as Tiruppugazh. It is. a. highly- .
mys.cal treatise and the spirit of devotion breatbed in eagh .stanza .ie -
enchantingly thrilling and the diction is of a high order. Niothing else is
* kncwn of the author, except that he led the life of a recluse. He is said
to have met Villiputurar in a literary duel.and won over him. The whole
story seems to be a myth, becauge there is no evidence in the works of
either, warranting such a conclusion. - Ca

Bhadragirs, a recluse Km is saxd tobea disciple of Pattinattar
who left the world at the mstande of his preceptor. He hgs sung some
dolorous songs about the transitorifiess of won;lflly enjayments. Though
they are highly devotxonal and’ appealm fo the heart they do not seem
to be of such hterary value as Amnagm mTc gaﬁh Tamil hteraxnre .
teems with devotional songs of this pature an hey must be esteemed
more:for their spmtual value than for any literary ﬁodriehes

Vsllsputtura; Next to Kamban, Vxlhputturar shmes as the great-
est lm‘mnary in Tamll literature. He was the son ofa Vau;l; vxte Brah-:
man known as Vpraraghava Chariar of, Saniyur Village in a cennral Nadua
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He was well versed both in.Sanskrit and in Tamil and was patronized
by Varapati, King of Kongu land. A curious story is nartated of how
he eame to sing his Tamil Bhdratam. It:is said that.he quarrelled with
his brother in dividing his patrimony and the brothers went to the King
for his decision. Thereupon the King is said to have impressed upon
the poet the futility of brotherly disputes and requested him to render
the Sanskrit Bharatam in Tamil verse. There is anothes story in connec-
tion with this poet’s life. He is said to have been a militant poet and
cut off the ears of all poets who were defeated by him in literary duel
till he suffered discomfiture at the hands of Arunagiri. Both the stories
are myths and do the greatest injustice to the poet. His greatest work
is his Tamil Bharatam whose style, diction, melody, and treatment of
subject matter are in no way inferiar to those of Kamban. While Kamban's -
stanzas are highly sonorous -and pregnant ‘with sense, = Villi’s songs -
are more melodious and impsessive. He distinctly says that he teok up .
this work on account of his devotion to Lord Sri Krishna, whose adven.:
tures are narrated in the stories of the Mahabharata war. Though a-
Vajshnavite by birth, he does not seem to have been so intolerant of
other gods as Kamban, thoagh he never failed to display his Vaishma.
vite tendencies in his songs. The Tamil Bharatam consists of 18 patts,
but Villiputturar is said to have sung only the first ten. As already
remarked, great poets do not care to dwell upon the tragic events at the
close of their heroes’ careers. As in the case of Kamban’s Ramayana,
seme other poet ar poets, probably his son might have completed the
work carried to a certain limit by Villiputturar, Heis also said to be the -
author of Alagar Antadi. As. he was a good Sanskrit schalar his work
is full of words of Sanskrit origin, which, instead of distortiug, has
enbanced the music of his songs.

1 '“‘”Wr, said to be twin brothers, were comemporanes of Vil-
liputturar, The elder was lame and the younger was blind. While
thg elder showed the way, the younger carried his brother on his shoul-
der‘z- o Both of them were gifted poets. They always sang together, by
oue singjng the first two lines and the other completing the stanza  with
the last two, Imes They seem to have been in indigent circumstances and
sang stray songs for food. They moved from place to place begging for
their food. ‘They were at first under the patronage of Alkkondan, the
King who supporﬁed Villiputturar. They were extempore poets of rare
genius and spent most of their time in singing stray songs: They have
sung two poems of literary merit, which has assigned them a distinguish-
ed plave.in literany: meris; which, bas assigned them a distinguished place in
literature. Their Tiruamuttur Kalambakam has procured them the fame
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of their being unrivalled in singing poems.of that sort. Their other workt!
is Ekambapathar Ula... They are, also supposed toibe thd authors '-of'
Ammanai Padal, a panegyric on:|Pandya, butithe ‘general belief: i that
Pugazhendi is the author of this 'worke: . Much has been said of Mepsi
wanderings and adventures in course of, which ‘they displayed thejr !
poetic talents in numerous: stray stanaas. - .. .. | (To be continmed)!:
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+ 'Many. of you ‘must have ‘seenthe letters “that Navk redently
appeafed. in thé’ Indian press on' the ‘néed 'of sex “éducation for t‘hié"
young-and the desirability of the school taking dp this ﬁkgmxiﬁ"ddd’iﬁ‘éﬁ"
to the other duties;: Personally, I'do not thihk th'e‘avéi’ﬁg:é"f“:'é‘é'hé}"”c'a"“'
be of much help in imparting ‘even the ‘bare facts’ of biéfog'g."-f,‘fm‘*gm
physiology of sex to the boyd, not to ‘speak of the fat 'more di"fﬁ(';'\'lﬂ”
task of creating the right emotional outlook in’ matters of sey. The’i‘él is
far. xnore meed: of sex: education for ‘adults in ‘this' cm’mdy’ thaby it e
for hoys. - The-main facts concétning sex and reprodiideion aré Thinilias -
to.the:'majority of boys in this country—life is lived ‘méﬁé"&f,gms;li'dnam
f:onv,ersations on the part of the adults are far ‘mops” stggestive’ Wiy
informative'than in the western coutitried. There' has”‘ﬂe\'&r‘”béén“h‘ ‘
Mrs. Grundy-in our'land; atid exeept ifi very sheherd " houséholdg:
no.body- did everleaisd 'his paténts to blusk by ddking ‘the aksrier,
" where babies come front?” Our problem in the mattet'of Wil € ;&igh’"
is of a diffcrent dature from what i3 ususlly underétdod by vt diples.
sion. When people talk about sex educatian, they usually'iieah' im part.
ing a knowledge of the facts of sex and warning the Browing bov of the
hatmful - effects! of auto-erotic practices. ' But' ‘we $hoald tealise
that ' “here{ ®hoéwlédge of the facts of " sex" witt ! ngit ca'.'t‘fs.}‘lﬂfx'é’;
very far.’ \\We fiust try to cteate a Saner ‘and mowd! Mipiénul ohfthok !
towards ‘sex and’the teacher is ‘quite’ helpless iﬁ"fh‘tg"l“,&-txté’ri.ﬂEBei'ﬁEz'.
just 4n average 'metiiber of soclbty, ‘his Swn'outlobl H © ig;“{.‘égﬁee{n.
is fjiist aw warped #iid prejirdited as is that of his fellbhy -éiti‘:!?ﬁg"a q e
canriot’iexpect ah\v' improvettienit il the 'docial ‘-"dﬁﬂ‘&,kwxié\f éﬁ: - ;}:
It #ould' ot " Help matters in the ledst if ‘the téﬁé‘bé?"'tl\lks"’w m—&a:
bops™ dhont the stamens and piétils of flowerd): dokitte 4y il pait
patetits by' their behavionr™suggélt that sex’ i stifit any" WKadile 1;.%,,_
REEATEY. LS RS METTIRENSER ! EUNP S U NAVTR T8 TR T .
o v Modnidnddrass at the 1B, 60, Seeondars 1 8oksute i Torangt
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thing that/must at all tcos‘es'be ignored and'its'very existence dénied: ‘So’
longrour ‘attitudé’towardsi sex has been governed by conscientious beliéfs-
or sootal traditions or blind instinets-or prevailing conventions. 71t has:
been. the Iast sphere-of 'human life ‘and ‘activity to be invaded by ratiomal
knowledge- : '

Whatever knowledge we now possess of the sexual element of
human life has been won by a few ardent students who worked against
tr;emeriAO,ilS odds and were not daunted by the obloquy and odium . that-
the '\‘vorivd.“invariab.y heaps on these who dare to question ‘the current
belfefs; and customs. But this knowledge, so dearly .gained, is still:con..
fipgd to the few., One hardly dares to guéss how longit would take.
for, this.to become the current coin of human thought. .

VARIOUS ATTITUDES TOWARDS SEX

How distorted our -views on sex are! It will be evident if we
attempt a classification i of the - various attitudes towards it. Firatly,
there:is a smvall ‘minority of the Don Juan or Casanova type for whom -
sexis % pre<ocoupation.” The evidence of the existence of such a type
is-furnished by the advettisement columns of our newspapers. Quite a
disproportionate amount of space is taken up by the advertisers of aphro-
distcs'in these colamhs. I the prinitive state, the satisfaction of
passion is one of 'the main motives ‘of man’s activities. 'With his progress
towards civilization: a namber of counter-motives come to challenge
this impulse. The libertines don’t seeth to-have outgrown the primitive
stage where greater importance was attached to sex than to the function-
ing of the specifically human activitiés, The sex problem with civilized -
mahlis how to regulate the call of sex so as 'not to interfere unduly with
hisiotiver duties, ' Mental energy can pass through various channels to
spheres’ of nttions It may be allowed to flow along religious, artistical,
professianal, scientifio, political and sexunl channels. All these channels
are for use and should be used, but it should be ciearly realised that all
are not of equal value. Thoughts which are concerned with sex are of
lower value than those that have to do with intellect. This is not a
theologicat dogmatic assertion. The sex-activities are shared By man
wigh-the animals, - Man has made his way up ndt because of hisisex, but-
becanse :of thevimidlleot. As the supply ‘of mental energy is not-unlimited,
it is desirgbleithhtithe greatest amount of ‘mental energy should flow
devwn the chrmmeis of ;grdater value. - It mav seem to some of you that
I am taking & great deal:of painsi to prove the ebvious. It would. have
beewsensy enough'to.dismisgilibertinism with a categorical assertion of ivs’
being:#vicked.; But this arbitéary arid-dogmatic ‘method fails'to achijeve
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its purpose in the modern world... The discredit of religion in the present
day world is largely due to its excathedra dictums which the present
generation is not prepared to accept. If we are to convince pedple. we

must base our arguments on reason and get away from all preconceived
notions and prejudices.

i THE ASCETIC IDEAL .

. At the opposite pole to the libertines are the ascetics who are for
the complete suppression, if not ‘abolition, of sex. Their ranks have
been much thinned in recent years, but being a vocal section, they are
able to make a big noise in the world and to get the ears of the adoles.-
cent idealists. Leaving out of consideration those who belong to the
Faisee que je dis et non ce que je fais class in this group, we find th»
large majority of people who hold out an ascetic, ideal for the world to
follow are: (1) homosexuals, (2) those with a very sub-normal sex instinct.
(3) those who have had:some unfortunate experience in heterasexual

relations, (4) those who had a wrong twist given to their vita sexualis in

early years, and (5) those in whom asense of distaste: prevails owing
to sexual fatigue. Nobody can find any fault with an individual because
he chooses to set up an ascetic ideal;pf life for himself; itis entitely his
own business. But it hecomes incutgbent, to protest when such an. ideal
is paraded before the world as the oply ane tg be follawed. by all. and

sundry. The instinct was given to man for use, not suppression. Like :
all other animal instincts it has to be controlled and. regulated, -not:

abolished. The effects of repression have, been studied ;and have been
found to be a lack of poise, intolerance, nervonsness, narrow-minded-
ness, cruelty, excessive piety. perversion, -and religious mania. To..the
above list, Freud would add.the various neuroses and hyvsteria. The

most unfortunate effect of all is to make the, mind sex-obsessed. In- thig

respeict the libertine and the ascetic are very much alike. Sex is given
a disproportionately large. importance in the imagination of hoth; neither
* is normal in their mental attitude to sex, e :

AUTO-EROTISM

It would take us too far to discuss- thg,. effect of asceticism .on-

saciety in general, but I would select- one topic: whichis the special
problem of adolescent ‘vouth, wiz/ : auto-erotism- . Fhere has been no
lack of writers of ‘alarmist literature :to paint:in:lurid- celeurs the
- horrible -consequences of self-abuse. The verxiorsr.ofipatmt_%dicines
have' joined forces with sex-abolitionists in ‘proclaiming to the imma-
ture youth of the world thatonce -a  person has been. foolish. enough:
to. indulge in; such practices, he isidamned beyond redemption,  Ameng:
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the consequences of this act, insanity is supposed to be the ‘mildes:
fate that can. befall the transgressor. Morality enforced by such
terrorist methods is a deterrent only with an uneducated population;
but it eventually falls to pieces if it is based on assumptions which
are scientifically false.. The truth:about the matter can be summa-
rised very briefly in a few words: We are all born auto-sexual
and find sexval interest in our own hodies in infancy. Thus auto-
erotism is merely an infantile method of deriving pleasure from one’s
own body and unless indulged in great excess (which is unlikely for a

normal person| the physical effects are insignificant. The mental
effects are of far more consequence,

in th so-called “purity” literature.
does more harm than the habit itself. Inculcation of fear, hitherto the
accepted method of dealing with this vouthful manifestation, has an
exactly opposite effect than the one desired. It brings about a condition
of nervousness and sex pre-occupation which is far from healthy. Loss
of ‘self-respect ‘and the feeling that he has injured himself irrepafably
preverts the delinquent from trying' to lift himself up from the
slough of despondency in which he finds himself. The unfortunate
part of the whole affair is that the hypersensitive, emotional and
conscientious type of boy suffers the most. Boys of a coarser grain
are not influenced much. In them there is little conflict and hence less
suffering. They learn from experience to assess the purity literature
at its real valye. It is necessary for us to realise that the mediaeval
method of making people moral through fear of fiat does not wotk in
the modern world.  Auto-erotic practices are unfortunate, but they are’
largely the natural result of unnatiral circumstances. Our aim should
be'to keep sex as much in the background as possible during the
atlolescent period of life. But a gospel of “dont’s” is a pbor preparation
for life. ¥ T am permitted to make tse of an Irishism I should say that
sex education in the sphere of- youthful self-abuse should be as much
non-sexual as possible. Emphasis.should be laid not so much on the
wickedness of the practice as on the glorious ideal of vigorous youth.
If the bay has this ideal before him, if his waking moments are occupied
with mental and physical pursuits, if he goes to bed thoroughly tired
out by the day’s occupations, we shall be satisfied. He will not do
anything light-heattedly which would interfere with the attainment of full
physical vigour. There may be occasioial falls from grace, but no sense
of guilt will be associated with it. Apart from lowering one’s self-esteem,
and developing the inferiority complex and utidermining self-control, the
traditional tréatment meted out to this universal form of juvenile sex
delinquency has been productive of other: serious consequences. Those

and these are greatly exaggerated
It is the fear of _consequences that -
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to.whom sex has been portrayed as disagreeable, shameful, 'disgusting'
and humiliating, -cannot be expected to be perfectly normal’ m %heit‘
psyuhvsexual life in adulthoed.

ADOLESCENT HOME-SEXUALITY IN SCHOOL

There is another problem that every teacher has to face more or
less. often in the course of his career,—Il mean manifestations of adole-
seenblhome.sexuahty in schools.. It has been customary to regard hore-
sdxual activities. as crimes of the blackest type and any one who pleads
fora change of outlook in this direction is more than suspected of
beitig an’invert himself. But in a discussion on thiis subject, one has
got o speak out his mind even at the risk of being mxsunderstood We
require a great deal more of common sense, less of mystery and less of
irrational prejudice in our outlook. We have got ta recogmze thatn
juvenile home.sexuality which alone is the teacher’s concern,.is -an.
entirely different thing from adult home.sexuality. In thestudy of the
psycho-sexual development iof the individual, the following stages have
been.retognized. The auto-erotic stage in childhood lastsfor #bout the':
fitst five years of life, during which there is no sex' objhgt apart e

one’y owti Hody. This is followed by the maréisbiselp’staft in "Boy-
hdod ' which' extends up to' the pté-adolescent pengd huring thls
stage, orie’s 0% gelf is the object of ane’s love., i'hpod is. ‘marked
By vanity, a des:re for praise, . 'exhibitionism, . self:admiration .and;.
egotism—the boy can make no real sacrifice, .and has no real - love for:
another person. Thqre is a..distinct- homo-sexugl stage -lasting : from
abont the twelfth to the sixteenth or eighteentli! yeat of life. In normal:
pswbin.dewélopment, this-is followed by the hetevo.sexual stage. It is:
wrong to:thihk,.as: some do, that uimatural vieéis merely a result’ of-
th&etqunsﬂmonasticlsagﬂegahon of thé: suéﬁ“ beyond ‘the age Of b pﬁberty
as 18 ‘the' custom'in’ odr country. “%}no-sexual love i8 normal in
adoledcence, and it' would' f:ré&'éﬂ‘t mis‘&nclerstaqﬂmg to recogmze two
‘5'pec'ts of it, —-—tﬂé homogémc or e romantlc and emotional aspect and
home-sexuaf or’ phy sxc«l sex aspect- Tm;e can, hardly be W
dn#erence of opxmon that. hqmqgemc form of ;ho;nO-sexuphy isa m«;g-
ly, mnocent ‘phenomenon which »is 40, be expected along. w:th ithe )lmh&
pubertal developments. , The man.. whe has aveided - this wiod Ivesy.

’

soon, gemperamentally loses-his youth:. Thid is wery»cludyltd e Sl
i afliwho tiawe been married verit: elrly: ' Divelopmeht-- docurs v .
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gradually, and a more youthful mentality is retained for longer time in

. those who have passed through the homogenic period in a normal way.

It is usually believed that immoralities at school. are peculiarly dange-

. rous because they are liable to create permanent homo-sexual tendencies.

A study of the life history of adult inverts does not lend any
to this view. Except where there has been an arrest of
the homogenic stage' is naturally followed bythe hete
in later adolescence. The true expression of homoge
romantic and idealistic, not sexual.

OTHER ATTITUDES

We have been discussing the various attitudes t
we come across in contemporary society. \We have trie
both the libertine and the ascetic attitudes are wrong
although they both agree in making a pre-occupation of sex, gi
a value which does not belong to it. If we had time, we could have
discussed the other prevailing attitudes. There is the chivalric attitude,
which would raise woman on a pedestal but keep her under orders
never to come down from the pedestal. According to this view, woman
is superior to man only in the sense that the child is superior to the
adult. There is an effect to mockery in the exaggerated homage as there
is a very thinly veiled feeling of contempt to womanhood in this attitude.
Then fourthly, we have the Schopenhauner—Weininger—Sankaracharya
view of woman being the root of all evil,—the she-devil incarnate, the
eternal temptress of man, the gate of hell. Sharply contrasted to the
above is the attitude of those who would incorporate sex in the highest
mysteries of religion—raise it to a spiritual level. In actual practice,
it has only encouraged an orgy of debauchery, homo-sexuality and
sadism, as in the debased Tantric cult of our country,, To invest sex
with any spiritual significance is to assign an entirely false value to it.

" Then there are those who belong to the patriarchal polygamous
camp, with whom woman is at best a doll, at worst, a chattel, a domes-
tic drudge or a slave, never the equal, the mate and the comrade of
man.” In spite of the much-vaunted civilization of man, this attitude of -
a hygone age is still to be found ‘in every country, and perhaps more
glaringly in the orient. Naturally enough, the followers of this school
of thought attach the greatest importance to physical virginity and theyv
are the great upholders of the dual standard of morality. Then there
are the prudes to ‘whom sex is taboo. They would, if they could,
prevent all discussion on'sex, would not allow people to discuss birth
control, or venereal diseasesor sex education even in a scientific, spirit.

. It is-easy to see that sex is far more of a pre-occupation with the prude
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than it is with the average normal Pperson. The chief interest in life
of the former is to denounce sex sins, to be always on the look-out
for sexual misdemeanours, and to be very easily shocked when these
are discovered. To this class belong all our vice crusaders, pornogra.
phy hunters and smut-hounds who engage themselves with great enthu.
siashrin their self imposed tasks in order to be able to see and read
and handle every kind and form of obscenity. Of these people
it may well be said ‘Blessed are the purists forto them everything shall
be impure.” Of the same ilk but more honest are those who are frankly
out in search of pornography and who incidentally provide occupations
to many a photographer in Berlin and Paris and for whose sake, the
Customs departments of all civilized countries have to maintdin extra
staff. They gloat over vulgar obscenity and sex is a - favourite subject
- of joke with them. It is superfluous to point out the essential morbidity

of such an outlook. They are ignorant of the dissatisfaction that fol.
lows all pleasure consciously sought. Then we have the mid- Victorian -

attitude in which the premarital sowing of oats on the part of young
men is looked upon indulgently, if not quite expected, while any swerv-
ing from the straight and narrow path on-the part of a less experienced
and'more immature young woman is looked upon with savage ferocity
and is'supposed to ‘“‘ruin” her for ever beyond redemption. - Chastity
is supposed to be an-exclusively feminine virtue and the only morality.
The mid-.Victorian attitude lays great emphasis on moral respectability.
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tically, -it is a perfectly sound request but there are practical difficulties
in the way of its being given effect to. There are certain spheres of
human knowledge where the proper -outlook is of far greater impor-
tance than the actual knowledge of facts. Hygiene, religion and sex
may be regarded as belonging to this category. The average teacher is-
not competent to undertake the teaching of sex as he has not got the
right emotional attitude to it. It is far better to be ignorant than to be
in possession of wrong information. Canada has solved the problem
by appointing specially trained medical officers who visit schools, if
requested by head masters, and give informative lectures to the boys.
These officers posses, specialized knowledge and can achieve what can
never be done by the average teacher. In the light of recent knowledge, a
reorientation of our outlook towards juvenile manifestations of auto-
erotism and homo-sexuality is urgently necessary. [ have tried to
enumerate the various mutually conflicting views with regard to sex
thqt are to be met with in contemporqrv society. No one should attempt

look hlmself
time.

It is the outward appearance that matters. Provided that the surface
is kept smooth and unruffled, it does not matter whatever may fester
below. We have only to look around us -to notite doughty champions
of this view in contemporary society. Then we have' the dogmatic—
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theological attitude towards sex which is based on rules laid down thou.
sands of years ago and 'supposed to hold good for all time to come.
In an ever-changing world, moral rules are supposed to be absolutely
immutéble,.,b‘harply. contrasted to the above are the left wing secularist,
ultra moderns with their free-love code, many of whom seek to rationa-
lize their varietist tendencies by holding even a transient, love to justify
'sex. It is an axiom'ywith the followers of this ¢ode that man. is..polyga-
mous and women polyandrous by nature. Our;objectipn to setting love
free fram all the trammels that have been put,,om it through the . ages

is base,d on the apprehension that it will have the effect Qf emphasjzing '

the sex factoy rather than minimizing it.

Pri actical D]ﬁic\.ltles In Sex Educatlon . ‘ 7'

YO

To»tecapxtulate. There is 2+ demand from various quarters. ‘that"
sex-education should be given a_plate in the scheol curriculum,, ‘Fheore- "

Things are moving fast enough in the world of education in
India, thanks to.two different sets of forces operating, one from within
and the other from without. Educationists and educational reformers
have felt the need for changes in methods and ideals from their observa-
tion and experience in the field of education. But currents and forces,
economic and political, have had their own influence on the system of
education obtaining in every country; and India is no exception. The
idea of and the need for a Federal University is an instance in point,
and when brought into éxistence will constitute a landmark in the pro-
gress of education in India,

Certain proposals had been made at the last Indian Universities’
Conference which have affected the decision of the Government of India
in this matter. Developments -in countries like England have had their
own influence on the Government of India to whom applications for
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grants have heen frequently made, is but

for the music must also order the tune. Morf zgper ﬂ‘lat those

that all waste and conflict arising out of dy, I o i, they haye 4, see
Iap%)mg must be minimised, if not entirely elipmi: e Of vork and over.
an important part in the future Federa} Gov sted. Since finance play:
have to see that the maximum resyly crament of India, thz;

ing . S are ; .
mitmum  burden laid on the shoulders of thobtamed Wwith g
ment.  They have also to envisage the poe ‘Central Goverp

851 "

certainty, of the Indian Stat.es entering the Federa] Q;hbility, nay, the
of India have thought it fit to. select the Doipy Uni
ment into a University of the Federa e
gloye;nment in the Indian Federation.

ov hav . . .
mui A awe{con's:dered it as an All-India question, throws S question
! useful light on Indian educational proble e in g [eidentaliy
is better’ fitted for this task thap the Govemmen?s  poneral. :
of the higher institurions are of an All-India ch ‘
of grants from the Central. Governn.ent, i

But in approaching thi

Proper angle of vision. In certain universities
Madras, the direction of teaching and contr; hzke \
S0 s tt?- result in much avoidable wastage th e
econom.xcally and to the hest ady o foraeaD ‘

are avallable.. The interference of the Govern ¢ “eSources Which
a better state of affairs is resented in many caszl:ni\lsle o bring about

r(‘en’)odel'lmg of that University so as to serve Matter of the
Universities as well, 8 2 mode] §,, other”
T

Certain points of wider application tha o ‘

Ezf:}';};e:n p}aced in very clear light. First, Ur;i::s,'i‘,‘:wer‘shy of Dejpi
58 ep.hcas of each other but should strive to wid , gt not ¢ be

by drs\tmctwe coutributions, Teaching should be b 'en human knowled e
The Federal University should not supplant byt ¢ 5 loser C0-0perqyj i
of colleges pacticularly in subjects beyond the norupplemEnt the teachin.:
z; \S\;hiere centralised teaching is advisahle as, for i::;:i:g °p Colleges
Demr:;cg and Law, In the latter, subjects commg ® in the teaching
’ .ent' could be taught by the colleges, . ; to the History
c:@munlcgt:on.goes to the very root of the m,«‘; . }fe' Governmen;
the system' of biennial examina tions le~ding to M’ a:gd adviseg - that

who pay
‘given up;
_those enteriug the portals of a University and too long for those not fit

“far or inclined to such a course.
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that the present period of school training is too short for

The remedy les in the shortening of
the Secondary course but giving it increased efficacy by the introduction
of the vernacular in all subjects except Englhish. This would divert a
large number at an earlier stage to occupations or separate vocational
institutions. Over and above these, a three vears’ higher secondary
course iy proposed for those proceeding to a three years’ degree course
in the U.rfiversit}'. )

All this might be regarded as too much interference by the
Government of Indie. But this is, as has alreadv been pointed out,
unavoidable: and it is interference, if at all, in the right direction. Such
a complaint s not heard of in countries where education is a State
Department and any action on its part would be looked upon as a
legitimate discharge of duty., In England, the Universities have been
enjoving a measure of autonomy which they would not easilv surrender
or sce encroached upon. But the Treasury Grants Committee brings
about in a very happy mhnner the needed co-operation and co-ordina-
tion, acting as the Haison body between the State and the Universities,
directing the latter into helpful channels of activity. A similar part
has to be played by the Government of India here. The difficulties
are many, Universities drawing large grants and located at short
distances do much the same sort of work; and the entry of the Indian
States into the Indian. Federation is sure to raise the question of a

redistribution of territories.
The Government feel that a more central hady could be bronght

- §nto.existence to which educational institutions of an All.India

thatacter could be -afhiliated—those like the Aligarh and Benares
Universities, the Indian Institute of Science at Bangalore and the
Research” Tastitute at Pusa,~he Agricultural College at Coimbatore and
the proposed CoHege of “Technology at Bombay. Delhi with its
Central Legislature could well specidlise in Political Science and
‘Eaw on the model of the famous Universities of Europe like the Inter-
national School of Law at the Hague or the one at Padua or Paris,

Last, though not least, the services of the Educational Adviser
to the Gevernment of India should be better and more liberally utilised

by the Universities. At present, be has a sort of financial control over
- Sy, others he is a mere honorary

The Govg 2N cer could be made an instru.”

visitor.
ent in federelig jucation. The whole subject
4 -the- 0 M Indian Education.
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- NEW ERA ENGLISH READERS
e First and Second Primer, As. 5 & 6

; (Fully Illustrated.;
Approved by the Text-Book Committee, Madras.

EDITED BY
" H. CHAMPION,M. A, LLE.S.

L , BY
P M. S. SUNDARESWARAN, M.A., L.T.

. AND
: A. S. VENKATARAMAN, BA, L.T.
In many recpects the New Era English Readers strike out a new

X .path in the principles of Foreign Language Teaching. They have many
;!':comme'ndable features, only a few of which are mentioned here. ;

" (1) The latest principles accepted and advocated by authorities on
Modern Language Learning have been followed. ;
(2) The problem of English Teaching in India being very largely the:
problem of the beginners' stage, emphasis has been laid on the linguistics,
‘the facts of language’ and the language units which are not always the |
single words, but the phrases and idioms which enrich the English
language,

(3) The aims of the series embrace, not only an ability to read, but
also an ability to speak and wiite English.

(4) The subject-matter of the lessons is the out-come of a judicious
combination of scenes of Indian life and Westernlife, and the approach
to Western knowledge and culture is made through familiar matter in a
new garb. most of the linglish Readers being rendered unsuitable to
Indian Schools because of their treatment of exclusively English Scenes.

(5) Interest in the lessons is sought to be stimulated by adapting the
subject-matter to the ages, temperament and tastes of Indian children. '

(6) The lessons are carefully graded, from the point of view of a !
word and phrase scheme, and a grammar scheme. The principle, “From -
the known to the unknown'' has been adopted.

(7) Corresponding to a passive stage in the acquisition of a mother-
tongue by a child, there must be a passive stage in a foreign language
stpdy and thie has been duly recognised in Primer .

" (8) All modern methods of teaching are meant to exercise the self-
activity of children and the emphasis, therefore, bas been shifted from -
3@ to learning a foreign language. With this end in view, exercises on

e ise of Englich have been given to enable the pupils to master the
ewflanguage form in every lesson. o :
P~ .{9) Few instructions have been given to the teacher for the reason
that the use of the Readers is self-explanatory. .

(10) The use of the vernacular in explanations is not taboo.*

{11) Language learning being a matter of habit, memorizing certain
“forms of expression is encouraged.

(12) The illustrations are meant to illuminate a situation more than ;

the single words. -~ ¢
.. Specimen coples will be sent on application.

| B. G. PAUL & CO. Educational Publishers. .
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Indian Pedagogics To-day
By DwaN BAasiabhir K. S0 R AMASWAMT SASTRIL AL b,

(Candinued From the last {ssue)
~ 0MeIC0—

One dircetion in which modern educational superstitions are
carricd too far s the exaltation of facts aver words, of things over
ileas. W, IL Payne savs: “Has not this extravagant preference
for things. as distinguished {from words, become a new  superstition
in educational theory?  Considering the misuse made of words, by
Scholasticism, it was time for Montaigne to summon the attention ong.
wards to senstble realities s but it s more than doubtful whether there ie
any valid ground for the abselate rule of modern pedagogy. * first the
wWea. then the termi™s o actuad experience, there is no o invartable
sequence. The really important thing is that terms be made significant >
\Wo must bear this truth in mind when we borrow ideas about education-
al methods from the West.  The kindergarten system is fundamentaliy
sound but in Indinn sehools the clementary readers overdo the theory of
absention from abstract ideas.  We must not ride a hobby to death  as
we are ot likedy to doowhen we {all in love with this or that theory,

We must also take care not to disturb the social background of
the students” lite. In modern schools in India very little attempt
1= made to make the bovs love Indian scenery or Indian flora and
fauna or to make him venerate the heroes and  heroines of Indin. Like
a plant which can flourish only when it is rooted in the soil, the bovs
and  girls of a country can achieve greatness only when their minds are
rooted n the cultural soil of their country. We mnst enrich and
integrate thewr personality by relating them to their culture wisely
and wells We must socialise and nationalise and spiritualise  their
natures in such a way that evervone of them will. while ;1ssimilating the
best in the thought and life of the world at large. be an incaration of

the genfus of the race,
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The whoJefl#ld of education cohsisting of clementary education

and second asy @

) ation and collegiate and- university education bas to
&y be improved”

/2 : ny respects. Our elementary schools have no ideals
evend ahe J9¢ R’s.  They make no attempt to impart national culture
. by the Indian epics. They do not aim at preparing the boys
for the agricultural or industrial work. In them there is no hias for
vocational and practical work. The aim should be to fit the general
run of the boys for their father’s caliing, taking care of course to
fit the best boys according to their aptitudes and inclinations, Only
then will elementary education cease to be the devitalising force which
it is to-day, because it merely creates a distaste for manual lahour
without brighteneing the mind. In most cases the boys lapse into
illiteracy while kecping up their distaste for manual labour, In the
secondary schools, the present curriculam is overweighted and get
unpractical. In them also a vocational bias should be given so
that the boys mayv get trained for skilled and paying industrial and
commercial jobs. The richer boys, if thev have a preference for
practical work, will go into technological courses, while such richer
boys as are fit for the learned professions or for the fine arts or
for research work will go into the universities. \We have to start also
continuation schools and .organise a scheme of adult education and
insist also on university extension work. These branches of activity
have been altogether neglected in India to-day. Professor Sadler says
in his recent work on Continuation Schoolsin England and Elscwhere :
“ The purpose of the continuation schools is to provide further instruc-
tion for those who have already left the elementary day-schools and
have entered upon the practical work of life whether as apprentices or
as independent wage-earners or in the duties of the home”. It is by
university extension work that universities show that they realise thdir
function in relation to democracy. By it alone will the higher ideas
circulate quickly and permeate the entire nation by the agency of de-
monstrations and exhibitions and cheap and popular publications
and tracts and lectures. We have also to vitalise and broaden the
library movement which was inangurated a few vears ago.

\We have not yet risen to the conception that education is the
first charge on the national income. Every year this truth is urged in
vain during budget discussions. Money given to cducation is not a
gift but an investment. Our politicians and statesmen must rise to
This conception of education if we are to get out of our prescnt
muddle. 'The ‘si_tuation 1s getting worsened by premature dabbling by
students in politics an1 also by the commercial squabbles outside the

iae
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field of education being brought into that field as well. If monsy is
grudgingly spent and hence the quality and quantity of education are -
poor, and if at the same time we f{ind political passion and communal
hatred running riot, what good will follow from tinkering with the
educational ideals and methods in a feeble and faltering fashion here
and there ?

There are now in cxistence a few institutions in which we
see the dawn, as vet faint and uncertain, of a new educational era
in India. In the Gurukula, the Rishikula, the Santiniketan School
and Viswabharthi wniversity of Rabindranath Tagore, and a few other
educational institutions a strenuous attempt is being made to effect a
fusion of the old learncdness and the new spirit. ‘Tagore says in regard
to the impulse that moved him to start his Shantiniketan School
and his Viswabharathi University: “ I seemed choked for breath in the
hideous nightmare of our present time, meaningless in its petty ambitions
of poverty, and felt in me the struggle of my motherland for awakening
in spiritual emancipation... ... I said to myself that we must seek for our
own inheritance and with it huy our true place in the world . In
Tagore’s school the boys are trained to take their place in Indian
society and to lead it to future greatness. The ideal is not information
for examinations but training for life and super-life. Furniture and
cquipment are subordinated to training and discipline.  Simplicity of
life and love of nature are the keynotes of Indian culture and are
hence the keynotes of the life at Shantiniketan as well. Early
bath, rising, worship, bhajana and meditation are the prelude to
the Shantiniketan life as to the Indian life in general. The fine
arts, and especially music. are given a prominent place as the door
leading to the innermost shrine of Religion is Art. Indian languages
and literature are given an equally prominent place. The mo.lern role
is equally conspicuous by its presence. Science is given an honoured
place.  Self-help and self-confidence and self-respect which are our
vital elements of democracy as sweetness and sympathy and service
are prominent traits in the daily life of the Shantiniketan school. The
boys are trained in self-govermment by being allowed to punish all
impropricties and transgressions by holding a Juvenile court.  They
are trained also in co-operative effort and team spirit by being induced
to take part in modern games while due provision is made also for
training in deep-hreathing and rhythmic breathing which are the secret
of Indian vitality, The younger boys take their meals in the homes of
the married teachers, thus reviving the old gurukula life so far as it can
Le lived to-day. Tagore says well: One thing is truly neecded to
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be a teacher of children viz. to forget that you are wise or have come
to the end of knowledge. In order to be the guide of children, you
must never be conscious of age or of superiority or anything of that
?"md' You must be their elder brother ready to travel with them
n t,he same path of higher wisdom and aspiration. This is the only
advice I can offer to you on this occasion,—to cultivate the spirit

of.the eternal child if you must take up the task of training the
children of man .”

Technical Education

-—oo,&o{o-o—
Mi. Baxkiv CHaNDRA Rav, MaA.

The system of Indian educatinn with its stereotyped course
and hide-bound syllabus originally designed for pandering to the
needs of the administration by creating a race of officers and clerks
has outlived its period of utility and ought to be renovated on modern
lines. A vast majority of alumni turned out by academic factories
find themselves ill-equipped for the battles of the work-a-day world
and are compelled to lead a spurned life of enforced idleness. Sir
Daniel Hamilton has humorausly observed that a Master of Arts
is @ man who has mastered the art of starving at a cost of Rs. 4000 and
a Bachelor of Arts is an artless bachelor who cannot feed himself
and his wife. The education in the country has proved too literary,
bookish and theoretical rendering our university educated men fit for
quill-driving only and unfit for any other means of living. Education for
the sake of education may be a desirable thing for the chosen few
hut for the generality of students the aim of education cannot be
such as would make them misfits of callings involving manual exertions.
Hence it is necessary that facilities should be offered for technical
education i. e. training in some art or craft which may aid them to earn
their bread.

Few branches of education are more important than technical
education, It gives a practical bent to education by unlocking the door
to various profitable employments. Moreover, it makes a country
prosperous by promoting trade and industry, bringing in money and
teaching people to set store by independence above anything else.
It also enhances the productive efficiency and economic welfare of
a people. Besiles Vocational, technical eiucation has a Vacational

Value in that it gives opportunities for the profitable and pleasurable
emplovment of leisure hours.
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There is at present an insistent popular demand for the introduc-
tion of ‘bread and butter standards’ into the educational institutions
of the country as means of tackling the bread-problem which has
assumed a colossal proportion. But it is a mistake to suppose that
Vocational education pure and simple which will be really helpful
to boys later in life can be imparted in schools. A perfunctory learning
of carpentry, smithery etc. as a part of the ordinary school curriculum
neither equips scholars to earn theic bread nor to hold their own in
competition with the genuine followers of the aforesaid vocations.
The following excerpt from one of the speeches of Mr. E. F. Baten,
quondam D. P. L. of Bengal, will, itis hoped, prevent confusion of ideas
on the subject: “There are two kinds of Vocational education. One
is purely Vocational which is given in the trade or industrial schools
and dcfinitely prepares a boy for his lifc making him spend all his
time at it. The other is what is known as practical arts ecducation
which consists of that diversification of the ordinary general school
curriculum by a certain amount of practical work with the hands. The
second class of training is primarily educational and not vocational;
essentially it is o part of general education and not specifically
Vocational training.” It becomes abundantly clear that for imparting
technical education for the purpose of Vocation are beyond peradventure
needed separate institutions which can offer training for all lines of
industry and trade,

The origin of technical education in European countries may be
found in the apprentice-ship system under the guilds, but real technical
education may be said to begin from the latter half of the 19th century
when politico-economic tendency led to theinclusion of different aspects
of technical and industrial training. Post-war conditions in Europe
have emphasised the need for technical education. Germany has made
it compulsorv. Students there are to join special technical schools
on the completion of the compulsory courses. The Sandwich system
of teaching technical and cultural subjects has been introduced in
England where exist Central Schools for professional courses.

Owing to the economic conditions around us it is necessary that
technical institutions should be established ‘to teach the scientific
principles of industrial processes, the processes themselves or the
manipulation of the materials involved in trades or crafts’. Some
authorities think that the workshop wherein is demonstrated the applica-
tion of novel processes is an indispensable necessity in any scheme of
technical education ; others consider that what is done in the workshop
hardly deserves the names of education. The Germans who occupy the
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most prominent place in technical training attach a greater importance
to a training based on scientific principles and the Yankees who
arc ultra-practical are veering round to the German point of view.

o It is a truism to remark that the mere starting of technica
institutions is not calculated to solve the prevailing unemploymen
problem. Rightly did the Hartog Committee remark, “ We feel bountd
to point out that the training of technical experts only creates more
unemployed. unless there are industries to absorb them.” Bigindustrial
concerns should therefore be set so as to offer ample fields for the
absorption of those Indians who have availed themselves of technical
education. Unless there is a genuine demand for men with technical
knowledge of a specialised character, students would not care to
undergo huge labour and heavy expenses involved in mastering the
technique of industries. In Euro-America the establishment of technical
institutions was markad by a phenomenal success in as much as these
followed and not preceded the development of various industries.

Mr. H. Sharps in his book entitled “ The Educational System of Japan ™ .

tells us that the effectiveness of numerous technical schools of various
grades in Japan sct up by the Imperial Ordinance in 1899 was due
to the sudden expansion of technical openings and of the demand
for school-trained men, Soviet Russia is provided with technical schools
functioning in close co-ordination with factories and collective farm.
Hence it is but meet and proper that the tecbnical courses should
be accompanied by a provision for the. absorption of the ptoducts
of these institutions, if technical education is to be preduciive of
fruitful results.

That the Universities of India have realised the necccssity of
making provision for professional and technological courses in the
institutions affiliated to them augurs a happy and hopcful prognosis.
Employment Bureaus should be opened by the universities, as has been
done in Western countries. It is also a matter of gratification that
the Government have bestowed some thought upon the question of
technical education by equipping technical institutions for higher and
varied courses, by bringing them as far as possible into intimate touch
and practical relationship with the employers of labour and by institut-
ing state-scholarships tenable in Furope and America. In view of
the supreme importance of technical education, is it too much to expect

that Indian capital, its proverbial shyness notwithstanding, will be
attracted to industrial enterprise ?

————

School Societies.

By Mgr. A. S. VENKATARAMAN, B. A, L. T,

Much can be said cn this subject and still the state of things may
not improve, thus reinforcing the argument that it is the spirit that is
more important than the excrescences of a thing.

It is a matter of common knowledge that School Societies
as functioning at present, are more dead than alive, more ornamental
than useful. Thev only embellish the school reports. We are aware
how societies spring up one fine morning, sleep during the year and
wake up for the anniversary. A gool beginning, they say, makes
for success in an undertaking. Yes, a good beginning and a fine ending
too. 1If they can mean the success of the venture, there is success
already. DBut what about the benefit to the children at school?

The aims in a School Society arc undoubted and indisputable.
The more we expatiate on them, the more painful is the reminder
to our teachers of the tasks devolving upon them. Even the worst
pessimist of a teacher cannot deny that if properly worked, a School
Society can lead to independence of thinking and create or stimulate the
expressional side of a pupil’s activity. Reliance on the teacher, on
the book or ‘the bazar notes ’ only fosters a slave mentality. One
can very well observe the bright looks, the fresh face and the alert and
hopeful mind of a pupil who has worked independently at any thing
and has discovered the truth after a big effort, and contrast the worn-
out face, the blank looks and the sluggish and gloomy disposition of a
pupil whose mind has not been self-fed but spoon-fed, fed by others,
more often artificially.

There are two stumbling blocks in the progress of socicties
but they are so formidable that they cannot: be removed. They
will continue to exist and their influence will persist, and remedies have
to be sought all the same.

The education that is imparted in our schools and colleges
is bookish. One has necessarily to depend on books very largely
at present but the complete reliance on books destroys self-reliance.
This is so axiomatic that an elaboration is superfluous. One argument
against the infant industries, is that a stage will be reached when
the support will have to be withdrawn but the infant industry will still
cling to it. This argument can very well apply to a reliance on books.
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Practical work in certain subjects is ingisted on,
hind it is sound. But such practical work too is often
shall we say of pupils being unable to bring to bear the
science upon ways of living?

The principle be.
bookish. What
ir knowledge of

A second impediment is the examination system. This is not
the place to digress on the virtues or drawbacks 0
examiners themselves have not had the requisite
examinees: Their tests are neither precise, valid nor reliable and the
examiners themselves do not know what they are about and the
surprise is, that not that the results are disappointing, but they are not
more disappointing than they are. Whatever the examinations may
do, they have not done anything to help the pupils to seek the truth or
to encourage independent cffort and thinking.

f the system. The
training to test the

But certain things have to be taken for granted, and therefore
books and examinations will continue. And societies have to be worked
to a successful future.

The teacher’s personality goes a long way. It must he said
at once that a doubting Thomas, cannot be expected to go into the

meeting hall with any sanguinity. If he has little faith in his work, the

pupils easily take the cue and their faith becomes less. Unfortunately,
the failings are easily copied, and perhaps more easily canght than any
enthusiasm in a right cause. It is better therefore that such a teacher
is not entrusted with this mission. Indeed the motto shall he, “1 have
a right to fail but I am determined to succeed. I will it.”

Then with this determination to succeed despite
and difficultics, the teacher goes about his business. ‘The pupils often
have no ideas, or they lack expression. 1t is sometimes this, sometimes
that or more often both. If it is a question of ideas, the English te
calls in the aid of the vernacular teacher and enters into a
for a sacred cause. Indeed, the realisaticn has dawned
that there can be nothing in English which cannot be fore
vernaculars whether it be reading.

obstacles

acher
holy alliance
on our minds
stalled in the

g speaking or writing. It would
appear that the more the two pandits, the English Pandit, pardon me

for the expression, and the Vernacular Pandit,
assureéd is the success of the societies. The only
have not set their minds athinking on this aspect

join hands, the more
thing is that teachers
of the problem.

In the initial stages, pupils may be enco
manuscript matter prepared at home or school,
tinuance of the practice may be encouraged, so

uraged to read the
Gradually the discon.-
that the children can
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freely express themselves. The purpose is not to turn every child
into an orator—though some children may become orators at last—
but to enable every child at school to speak out his or her 1dea5'w1thout
I)t shyness or fear. When thisis accomplished, the goal is more
e b

than attained.

As for subjects, the careful teacher is punctilious in t.heir c.h'oi.ce'.
He has a plan beforchand but does not' feel fettered_ by its rxgld;tz
diusts it to the capacitics of the pupils. The subjects are grade
He 2 J' to stages. Story first, speech next and debates afterwards,
accor.dlng a ;ood schemei Or thev can be followed on a concentric
con.stl'tutti; tbhree higher forms. For obvious reasons, the hackneved
bas.ls " . tahoo- :’ou cannot expect a teacher to infuse inferest in
toplcs'ill;:'v(ln‘ when he has no interest in a subject, though he may
;h(.l;}:ﬂ:l)tec‘l by lofty considerations of children’s interests.
e v

A useful way of stimulating powers of expression on the part

ils is to provoke mirth and causc them to cxpress themselves.
Qf puplbof course to be on guard in differentiating between coarse or
:::t:cl:ft jokes and real mirth or refined laughter.

The teacher has to arrange for a debate. The pupils at fiest
.« to be rehearsed for it. An informal discussion may be had and
ha\‘ﬂ -mal debate has to be held. In this connexion, a word about
“ mfo{rz‘tingq. Each of a the higher forms may have its own associa-
C.lass mj hold> meetings once a week. And to enthuse the pupils, a
won anh althy rivalry has to be provided in the class and between
sort Of] SCS a;ld another. Monthly competitions may therefore be
one C;for. The idea behind this, is not the production of any
. lar effect—though if it comes by the way, it may not be harm-
?plea?)fxltl ;he creation and the stimulation of a genuine desire to speak
ul—

freelv and to speak well.

More may be written on this, but lest it Shfmld have an un-
favourable reaction on doing, I wish to conclude \}'ltll a reference to
ot he school societies in England. At a time when the coal
one o_f t :'a; the burning problem of the hour, a miner was asked to
queston and put the case of the “ coolies ” in a school society meeting,
.Come ‘mh‘the particular subject was discussed. When he finished it,
m “:hlc ‘ho had hitherto been fed on the stuff provided by the capital-
lpu.plls A felt that they came into the possession of the other side of
1stic Press, and felt too that a debating society, if so planned and
the g‘Cttl:; would really ““ knock windows into the mind ”. How I wish
conauc ’

very Society functioned likewise!
e -

\
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Re-Orientation of Qur Studies

By MRr. K. S. VENKATASUBBAN, B.A., L.T.

4 The education of our boys and girls, as imparted at present,
is suffering from a number of defects, the chief of which are :—

1. The great disparity in strength of pupils attending primary,
middle and high schools ; :

2. the unsuitability of text-books and courses of study in them;
3. faulty or inefficient methods of instruction: and

4. want of proper co-ordination of instruction given at the
different stages and the absence of continuation courses.

In this article we will consider a few of these important defects
and suggest remedies therefor.

DiSPrARITY 1IN STRENGTH.

It is a notorious fact that not more than twenty per cent of the
pupils that enter the Primary school reach the stage of college or
University education. Nearly fifty per cent of the pupils drop off at
the end of the primary course, while the rest do so at the end of the
high school stage, with the consequence that very few enter the portals
of a university. This by itself is not ominous, but it involves a great
deal of wasted effort which might bave been turned to better channels.
The want of proper facilities for higher education and the absence
of alternative courses to suit the varying capacities of the pupils must
be deemed as the important causes of this sad feature of our
educational System. ‘ ‘

Since a larger percentage of our pupils drop off at the end of
the primary stage, it is worth while asking whether the present primary
‘course may not be extended by one or two years with profit. In some
provinces Primary education extends over a period of four years,
while in others it lasts for five years. Now is a move in certain quarters
to extend the primary course to six years. This lengthening of the
primary course, it is expected, will benefit the pupils considerably in

as much as it would give them a longer period of schooling and create
a better desire for learning.
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UNSUITABILITY OF TEXT-BOOKS AND COURSES OF INSTRUCTION

This is too wide a topic to be dealt with in the course of an
article.  All that we desire to point out is that some of the text-books
in use are ill-suited to the needs of our children and that the courses
of instruction are more or less uniform and there is no variation to suit
local surroundings. For instance, the subjects studied and the scheme
of instruction pursued in a town school hardly differ from thz text-
books used and the scheme of instruction followed in a mofussil or
rural school. This dead uniformity or conforming to certain pres-
cribed courses irrespective of the local conditions, is inimical to true
progress in education and requires to be remedied very soon.

Faurty MeTHODS OF TRACHING

This again arises from several causes such as want of proper
training, absence of suitable aids, defects in organisation, etc. But
granting the minimum equipment, it should be possible for the head
of an institution to set these in order by personal care and supervision.
All teachers that arc earncst desire to learn and are anxious to
progress. It is very necessery that the instruction and advice must
take the praper form and not be dictated from above.

Another reform that is badly nceded at present is the freedom,
wherever deserved, of teachers to experiment with new methods of
teaching and apply new methods of assessing the pupils’ work. No
doubt in progressive schools under the management of enlightened head
master such a thing is possible even now, but it would not be wrong

to say that in the large majority of cases stereotyped methods are
still largely in use..

WANT OF Prorer CO—ORDINATION.

This is a defect appropriate to technical and industrial education
rather than the common scholastic education of our pupils. Just as
we have primary schools leading to secondary or high schools and
colleges, so also in the matter of technical or vocational education
there should be well co-ordinated courses leading from the secondary’
stage onwards. Some authorities suggest that the bifurcation should
begin as early as the eleventh or twelfth vear of the pupils and that the
courses, ordinary, technical or vocational, run parallel to each
other. Such a scheme would remove the present defect of a blind alley
scheme of education, which takes the pupil up to a certain stage and
then leaves him to shift for himself.
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Speaking of vocational or practical education, we have to
impress the necessity for placing it on a sound basis. The present
half-hearted attempt, which we find in so many places, of combining
ordinary schooling with practical instruction is beneficial to neither,
as sufficient attention cannot be paid to both in the limited time at our
disposal. Granting that the practical or vocational education begins
at the age of twelve years, it must continue right up to the age of
eighteen years and there should be a more intensive course than at
present. The subjects generally taught in schools such as carpentry,
tailoring, mat or cloth weaving, rattan-work require a long time if the
pupils are to acquire real proficiency and later on make it their vocation

in life.  So'the subjects must receive much more attention than they
have been receiving at present.

One other sad feature of our present day education is the lack
of artistic education, that is, cducation in fine arts. The only fine
art taught at present is drawing. Very few schools attempt to teach
music. In the interests of true education all schools must make
provision for the teaching of this subject. The aim is not to turn out
musicians, but to cultivate the latent faculties of the pupils and in
some cases instil a desire for learning and appreciating an art that will
be a source of recreation in later life. The capacity to appreciate good
music or good painting is a sign of sound education and our schools
have done very little to foster this quality among pupils.

If our education is improved on the lines suggested above,
there is no need to say that pupils will take to schools more naturally
and the benefits of schooling both to the pupils themselves and the
nation at large will be much greater than they are at present.

Co-ordination of School and Home

MR. PARESH CHANDRA SEN, M.A., B.T.
—oQbel0o—

The greatest defect that obtains in the Educational system of
Bengal is the absence of real and effective co-ordination of school
and home. Practically there exists no co-operation between parents
and teachers in the matter of educational training of boys. In most
cases parents and guardians are indifferent, and in some cases it is
bevond their power to take an account of systematic educational
progress of their sons and wards owing to their illiteracy. So far
as the collegiate education is concerned, about 75 p. c. of students live in
private mess houses under nominal guardianship of so-called mess
superintendents and they are easilv led away by undesirable outside
influence. If we take a stock of student delinquents, who have gone
away from the normal path, hoth in college and school, we shall
see that a very great number of such students lived in an unhealthy
atmosphere of no control and no supervision.

The time has really come when we should seriously think of
this state of things and devise means for its remedy. Recently, 2
circular has heen issued by the Inspector of Schools, Dacca Division,
introducing “ Wards Systems” in schools—that is, the whole area
of residence of students has been divided into a number of wards; and
teachers have been placed in charge of the wards to look after the
conduct of students outside school hours. The system, if it works
well, and if the parents and guardians co-operate with the teachers,

is calculated to improve, to a great extent, the present state of things.
Now let us see how co-ordination between school and home is

possible. I may be permitted to suggest here certdin lines of action
for the guidance of teachers and parents.

THE PARENT’S SIDE

The parent can render effective aid in the following manner:—
(1) Sound early training at home.—The parent should see that young
children receive proper training in truthfulness, ohedience, cleanliness
and preciseness at home. Young children spend the greater part of day
in home circle, and parents have got opportunity of inculcating in
them, the habits of truthfulness, obedience etc. They should see that
the children imbibe the habit of doing the right thing in right time. In
most cases, the duty of teachers is to supplement the training at home.
Boys are apt tq speak falsehnod for fear of punishment and this
bad habit of lie-telling generally originates at home. The most useful



204 THE INDIAN EDUCATOR

habit of obedience should also be cultivated at home. Early training for
the habit of obedience to and respect for superiors must have its
foundations in the home influence. It is often found that too much
license is allowed to children in many homes. It is bad and goes
against sound training.

(2) Habits of regularity and punctuality.—

Parents should see that children attend school punctually and
regularly. Only the illness of children should be allowed to excuse
_ absence from school and in that case a note of explanation for the
cause of absence should be sent to the Head of the institution before-
.hand, if possible. It is generally the case, where the guardians arc
illiterate, they do not realise the value of punctuality and regular attend-
ance. Boys are often kept at home for trivial reasons. This * keeping

away ” ensures a great loss to the child, for he may miss some essential
part of school work.

(3)  Supervision of work at home.——

The parent should see whether children do regularly school
work at home. In Bengal where most of the guardians are cither
indifferent or illiterate, supervision of this kind is not possible, and
no sound method can be devised to better this deplorable state.

(4) Co-operation with teachers.— ,

Guardians should always lend thejr helping hand to teachers
and co-operate with them. Very often unhappy cases of difference
of opinion between teachers and guardians arise but such differences
should never become apparent to the child. The influence of both
teacher and parent is weakened, if the child knows of the conflici
between the two. In such cases differences should be settled by an
interview with the Head teacher or by a letter. For the sake of good
management of the school, it should be the duty of parents and
guardians to lend their whole-hearted support to all actions adopted and
organised in schools for the welfare of children.

THE TEACHER’S SIDE

There are various ways and means by which teachers can
enlist co-operation of parents and guardians. Teachers may render
aid in the following wayvs:—

i+ . 1. It should be the duty of teachers to see the parent, as soon
as the child is admitted, in order to know the peculiarities and
weaknesses, if any, in the character of the child. Principal rules and
regulations of the school should be made known to the parent..

CO-ORDINATION OF SCHOOL AND HOME 205

2. Periodical report should be issued showing thes progress of
pupils in each subject. The Head teacher should also note in the
report lapses in conduct and attendance.

3. A day should be set apart in a year for the meeting of teachers
and guardians for mutual exchange of ideas and healthy discussion
of matters relating to working of the school.

4. Teachers should set proper home work in order to keep a
link between school and home. The child should learn that school
and home are working together for its benefit. Home work creates
a habit of private study and self-reliance. It should be judiciously set
and should be moderate and within the capacity of the child. Home

" work should always be checked and tested. It is very bad practice

not to test and correct home-task. Teachers should send a note to
guar.lians inviting their attention to the neglect of home task.

5. OUne of the most important aims of teachers should be the
fostering of the habits of punctuality and regularity. The value of
these habits is apparent to one and all. The Head teacher should
be very strict where a large percentage of students attend school
late. He may adopt the system of “early and late” marks and may
have recourse to some sort of punishment for late attendancc at
least three davs a month. It may serve a good purpose if there is
a prize for regular attendance.  All possible methods should be adopted
for eradicating the vice of unpunctual habits.

Nothing can be more derogatory to the cause of regularity and
punctuality than unpunctual and ircegular habits of teachers. The
Head teacher should always see that his assistants attend school
punctually and take up their respective duties in proper time. Instruc-
tions of unpunctual and irregular teachers carry no weight.

As in the formative period of life, the imitative instinct of
students is very strong, teachers should be on their guard so that
their conduct and dealings may not in any way impair the proper
training of students. :

In order to ensure sound educational progress, teachers and
guardians should always co-.operate with one another. Home and
school are so vitally connected that one cannot do without the other.
Education and discipline in school cannot be real and effective unless
they are cemented at home. It is wrong on the part of teachers to think
that their duty is confined within the four walls of the school house and
that their responsibilities end at 4 p. M. It is equally wrong on the part
of guardians to think that teachers are alone responsible for the
well-being of their children. In fact, in these days when the distracting
outside influence is at work, co-ordination of school and home has
become an object of greater importance demanding more serious atten-
tion now than it was before. Teachers’ Journal, Bengal.
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By i Late MR, T. R, RANGASWAMI AYVANGAR, M.A., L.T.
U U

(Cantinued from the last issue)

Kalamekham is a poet of Irattayar's stamp, His was a pervert-
ed genius and he wasted his talents in singing stray songs only and has
left no poem of sustained length and merit. He was a cook in the
Siva temple at Tiruvanakkaval near Srirangam and was in love with a
dancing girl attached to the temple. One night he slapt away in
the jtemple premises and the goddess blessed bim with .the power
of poetising. Unfortunately his rough manners never left him and
he wagdered from place to place singing uncouth rhymes and withering
verses. Many curious adventures are narrated of him snd on one
occasion he is said to have laughe{ at great Kamban for having taken the
tronble of singing his Ramavana. It would have given him great
credit if he had utilised his poetic gift in singing a continued poem. In
his perambulations he is said to have gone to Tirumalai Rajan
Pattinam, where a court poet by name Ati Mathura Kavi challenged him
in the art of versifying. In a spirit of bravado Kalamekham is. said to

have boasted that he oould sing extempore even in a zama kanda

situation. The poet was taken at his word and made to undergo
a severe ordeal in versification. He came out succassful and was
able to put in verse form various incongruities suggested to -him. In
the end the king an{ his courtiers showed no appracintion,of ‘his - poetic
feats and so the poet in a rage cursed that the whole city should
be swallowed up in a sand storm. The curse had its elfect and
the city now lies buried in a heap of sanl. How far this fantastic
story can be accepted is for scholars to decide, but one thing seems to
be clear that this pecverse poet was a gentus of a high order, and
colild have done real good to Tamil literature if be had cared to
write an immortal work. Tn: post is sail to have met with his
end in a mannor befitting his nature. H: is said to have seen his
own figure in a looking glass anl sang a song in disparagement of
bis own Jook and shape. His divine gift proved fatal to himself,
There are numerous stray’ stanzas said to have been sung by him
4tid the stanzas sung by him in his ordeal bear witness to his ingenuity
a,nd skill ip composing extempore poetry, He is said to have composed
an ula known as Tiruvanaka Ula. . .

o “?o;%yamnzhi Pulavar. He is one of the early poets, though the
'eg‘iag‘:;t _R?“?ﬂd, ‘when he lived is not known.  He was a '!;aﬁvg}qﬁ,'rondgi
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Nadu and spent his later life iu the Pandyva Kingdom. Many fabulous
stories are narrated of him, which are mostly unbelievable. His only
important work is Tanfaivanan Kovaé, a panegyric sung in praise of a
minister. ‘The language is good and in excellent style.

CHAPTER III
COMMENTATORS

Towards the close of the 9th' century the idea of writing a
commentary on good and famous works seems to have come upon
the people. The language and ideas of the later times became so
changed that without the aid of commentaries many works of the
Sangam age could not he properly interpreted or understood.
Tolkapvium, the first great book which gives an account of -the
language and the customs of the ancient Tamils, will be a sealed book
to many modern scholars, but for the many commentaries written upon
it by later scholars. The many lyrics and didactic works received
due attention at the hands of later commentators and even thev confess-
ed their inability to interpret several passages in them,

1. The first great commentator is Hampoorna Adigal. He is
known as the commentator, by way of respect. He was a Jain by
birth but there is room to look upon him as having had Saivite inclina-
tions. Later commentators speak highly of him. Unlike those of other
scholars his commentary on Tolkapyium is casy reading. He quotes
from the Saivite 11th Tirumurai in support of his grammar interpreta-
tions and so he might have been a Saivite. He was also a good critic

and scholar. But for him, Tolkapyium would be a study of hard
labour.

2. The second commentator worthy of notice is Mankkudavar,
a Jain. He has written a commentary on ‘ Tirukkural ‘. Parimelazhagar
vefers to his commmentary and repudiates his view in several places.
Nothing more is known of this scholar.

3. Gunasagarar, is the author of a commentary on a prosody
work known as Yapperunkalam, He was a Jain monk and should have
lived in the 10th century. ‘

4. DPerasiriar. He is known as the great commentator. He
has written commentaries on:Toikapyium, Kuruntogai 380 staazas, and
Tirukkovaiyar. He has added one Sutram of his own to Tolkapyium
and expounded it in his own words. . It is known as Potuppayiram.
His commentary on Kuruntogai is not available. Since he has com-
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mented upon Tlrukkovawar he must have been a Qawue. He was
a Brahman of Atreya Gotra. . N

5. Perumdevanar is not the Sangam poet who sang the Bharatha
war nor is he a poet of that name who wrote the Bharata Venba.
He is a grammarian who has commented upon Virasozhiam, a treatise on
grammar. He was a contemporary of Perasiriyar. He has largely
quoted from stanzas referring to the Chalukya wars such as the
battles of Kuppam and Kudalsangam. Since he refers to the exploits of
Rajendra Chola made mention of in his inscriptions he should have
lived at that time. His age has been determined to be the middle
part of the 11th century. Since he makes a pointed reference to the
great- Kamban, it is conclusively proved that Kamban should have
lived before him and that, therefore, he could dot have been a con.
temporary of Ottakkuthan, who lived in the days of Vikrama Lholn
and his successors.

6. Senavarayar.—haselahorately commented upon the Etymologi-
cal portion of Tolkapyam alone. He seems to have been a scholar
in Sanskrit as well. His commentary is accepted as an authorlty on
that portion of Grammar, i

7. Adiyarkku Nallar has commented upon Sillappadiharam. His
commentary on the first 19 stories alone is now available. The
7th story is missing. But he has said that he has commented upon the
whole. It is from his that we understand clearly that Tamil poetry was
of three kinds—Iyal, Isai and Natagam. The great epic is said
to contain all the three varieties. He makes an elaborate reference to
Isai in the story pertaining to Mathavi’'s dance. In his commentary
he refers to five works—Isainunakkam, Bharata Senapitiyam, Indira
Kaviyam, Panchamarapu, Pandyan Mathivananar Nataka Tamil Nul,
and says that his commentary is based upon them. This commentary
was written at the request of Gangeya, a feudatory chieftain of
Narambayai. Itis said that he was a native of Jaffna and a Saivite. He
lived in the 12th century.

8. Nachinorkkiniyar,—is a great commentator. . He was a native
of Madura and of Brahmin origin belonging to the Bharadwaja gotram.
He was well versed in all the great works of Tamil literature. His famous
work is a commentary on Jivaka Chintamoni.. He was a devout
Saivite: . He has also written commentaries on Pathuppathi,
Tolkapyam, Kalittokai and 20 stanzas in Kuruntokai, not commentdd
upon by Perasiriyar. Some other works are also attributed to him.
It is said that some scholars first refused to accept his commentary- on
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Chintamoni, which he then destroyed. Afterwards he made a critical
study of Jain literature and then wrote his second commentary, which
was accepted with great admiration. His quotations and remarks
show that he should have been conversant with Sanskrit literature also.
Since he refers to the previous critics he should have lived after them.

9. Kalladar is one of the commentators on Tolkapyam. He
has already been referred to in Saivite literature. He should not be con-
founded with the poet of the name in the sangam ages.

10. Parimelazhagar, may be said to be an ideal commentator. His
commentary on Tirukkural is the best. It is neither verbose nor
abstruse. He has the knack of using his quotations in his prose style as
if they were his own. By exposing the errors in other commentaries
he has brought out his own and so he must be accepted as an authority
in interpreting the thoughts of Tiruvalluvar. He was a Vaishnavite
Brahmin of Conjivaram and has given a Vaishnavite colouring to
his interpretation. In the works of others the commentary is generally

more difficult than the original text, but this commentator is singularly
free from such bias.

11. Sankara Namasivaya Pulavar. He was the court poet of
Sethur Zemindar. He became the disciple of Swaminatha Desigar of
Tiruvaduturai Mutt, who has written a grammar treatise known as
Illakkanakkotho. He has written an elaborate commentary on Nannul
and is an authority in grammar-.

12.  Sivagnana Munivar.—He is the reputed author of Sivagnana-
botham, Sivagnana Siddhi and Kanchi Puranam. He was a Vellala
of Tinnevelly district and well-versed in Sanskrit as well. He has
written a commentary on Tolkapya sutras. He was a powerful factor
in the Tiruvaduturai mutt. He had twelve disciples and many modern
scholars take pride in tracing their discipleship from him. He laboured
much for the spread of Tamil literature.



Galsworthy’s View of Life

By pror. T. N. JAGADISAN, M.A.

L

Galsworthy, though primarily an artist of the first rank, is
a great social critic. In his novels and plays he aims almost éxclusively
at the representation of contemporary life and its vicissitudes in #s
familiar, every-day aspects. He is particularly our great social
historian and critic of the English middle class and its chances and
changes from the Victorian to the Neo- (xeorglan era. His Forsyte Saga
traces the fortunes of a great middle class family ‘from its Victorian

conservatism and hypocrisy to the brazen: dishelief of the post-war
England.

o
His criticism of English Society is true of all civilisation. Like
all experiences of human life, he finds that life as it is lived now
on earth by most men is a sorry scheme, Humanity at present iS
neither intelligent nor happy. Human stupidity and human greed have
produced contflict, friction and waste among men and women. . Self-
centredness, the want of sympathy and imagination, the inability
to understand different points of view—these are man’s gréat enemies to
happiness. It is not vice, or villainy or fate that spoils man—it is
stupidity and, self-absorption. This is perhaps not the whole truth
about life, but it is at any rate a great portion of it, for which Gals-
worthy has found a consistent artistic- expression in all works. The
necessity for sympathy and imagination in life is his slogan throughout
his works. That pregnant sentence of his: * A deal of mortals in this
world, and not enough imagination to go round.”—(Forsyte Saga) may
‘be prefixed as a motto for all his works. Realising as he does all the
evil effects of human stupidity and selfishness, he yet does not’st}DW any
direct impatience with them like Shaw or Wells. He is satirical but his
satire is closely allied to pity. He overflows with compassion for
all the hardness and suffering which humanity brings on itself
out of its own want of enlightenment. His criticism of the ills of
society may, therefore, be said to be compassionately satirical.

Galsworthy’s criticism of civilisation may be said to be both
length-wise and cross.wise. -He depicts the peculiar foibles and
weaknesses of not only particular classes and types, but also of
particular periods in one and the same work, The Forsyte Saga is at
once a study of certain types in the upper middle-class and also a
picture of various periods of society. In his novels he has immortalised
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the transitions of English society from the Victorian to the preseat era.
The Early Victorian era was in essence an era af faith, an age of guiet.
The early Victorians led a life of contentment and energy, withont asking
any question whether fife was worth living. They found it inieresting,

very absorbing from day to day and even though they had no very
intimate belief in a future life, they had very great faith in the progress
of their own position and in laving up treasures for their children.
Then the late Victorians and the Rdwardians grew more self-conscious:
The walled serenity of the early Victorians, they had lost. They sere
traubled by doubts, but they were not aver-come by unrest or positive
disbelief. These men and wonien still retained their sense of property
and believed in building fortunes for their off-spring. The third and the
post-war generation has catpletely revalucd life. Doubt and scepticism
have wnseated all serenity, and calm contentment 35 a thing of the past,
1t is an age which knows not what it wants. and yet is pre-occupied w ith
getting it.  In this general unrest, values of life have completely altered.
The ovtlines of vice and virtue have lost their firmness. Life has
become a bewildered cry for experience and mote experiences It is
w ceaseless and wearisome exploration after things of which ene does
not know. Ultimate questionings do not bring a satisfactory solution.
The past is & mystery, the future a problem; the present is the oaly
reality. To seize with greed and impatience what is here and now-—
that is the most obvious aim of life. The desire to accumulate weslth
and bequeath it to off-springs is not sa vital a motive in life as it
was héfere. It is not that the post.war men and women !ov= :

tbe moﬁern«z mll not pmvxde agaxmt that which they cannot /
This spectacle of an age which chases serenity withont knoffii
achieve it evokes a sad smile in Galsworthy.

The fundamental tyait of all humsanity, one that is
to a periad or periods, to a section or sections, t0 a €
or climate, but which is true of human nature is the possessio}
the sense of awpership. It is an instinct which Galsworthy atR
the core. Itis at the root of all human endeavour—the desire to
money, property, house, wife, children and all. While this ingt
undoubtedly stimulates industry and energy, it is yet the cdubeig
self-absorption in most men. The busband enchains the wife’ in'Te
honourable captivity against her will, because he does not want o
loasen the grips of ownership; the father denies liberty to his children sg
that he may not lose his possession over them. * My childres, m,
wife, my house, my money” it is in these terms that man thinks of every

R—
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thing in life. It is this that makes man think so much more of himsclf
than of others. It is this that is the enemy to all progress and' perfec.
tion, sympathy and understanding. Yet Galsworthy knows that' the
possessive instinct is too deeply ingrained in mian to be easily eradicated.
Probably it can never be eradicated. Galsworthy also knows that it is
this sense of possession, it is this tie of family responsibility and duty—

that accounts for man’s activity in life, The destruction of the ego,’

(which can never be completely effected) may, therefore, also mean the
destruction of .all legitimate endeavour. But it is certain that the sense
of possession is too often an obstruction to sympathy. It must therefore
be effaced as much as possible. An impersonal, unselfish and detached
view of things must be developed as far as possible. It is in this
direction that the hope for the future of humanity lies.

The tragedy of life, according to Galsworthy, is for the most
part not a tragedy brought about by an external fate or a malicious
villain but by domestic and social disharmony. Individuals, groups,
classes, interests pull in different ways. There is no spirit of harmony,
no reasoned co-operation, no imaginative entering into the point of
view of other people. It is all passionate prejudice, unthinking conven-

tion, unreasoned self-interest and unforgiving obstinacy. The result is

friction, waste, havoc, a house divided against itself,—the exhausting
struggle of tumultuously clashing forces at cross purposes with one
another. '

Galsworthy is sure of his diagnosis of the disease of civilisation;

“but of the remedy he is less certain. Unlike Shaw who is like a doctor who
diagnoses the disease as well as suggests the remedy, of whose efficacy

hé'at' any ‘rate is certain heyond doubt. Galsworthy understands the

malady, but 'is unable to prescribe any patents. He is altogether

sceptic of the utility of any patents. But he does not leave humanity

helpless. He offers Nature’s remedy. He prescribes a fundamental

change of outlook. Galsworthy’s diagnosis of the disease called tragedy

~of.life is this: (a) unbalanced personal egoism and group self-centred-
ness (b) undue dominance of the acquisitive and possessive dispositions

in the wielding of social power, the determining of social judgments, and
the allocation of social punishments and rewards and (c) the
general lack of imaginative sympathy and a communal sense of the
social organism as a whole, But to these evils, Galsworthy suggests

no particular remedies ; nor does he seem to be hopeful that the kingdom
of brotherhood is so near as Shaw or Wells would have us believe.

The world of Galsworthy, in short, is by no means so rosy, as the
world of *“ William Clissold”, :
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Let us look ot some of the possible remedies, and Galsworthy’s
attitude towards them. There is little in the plays or novels to suggest
that much help is to be expected from politics. The general feeling
seems to be that the state is ineffective in providing the individual with
the justice and security which are necessary for the ordering of a good
life. Government is a factor which mars all human relationships; it
mechanises everything. Parliament does more discussion and talk than
real business. After all, political measures and instruments of reform
cannot be in-advance of the public opinion they express. Galsworthy,
who is on the whole, an artist with visions rather than a politician
with practical suggestions feels that a new spirit must be created in
society before it is possible to give that spirit embodiment in laws and
institutions. The desire for reform has necessarily to precede reform
itself.

From Education also little is to be expected. “ This modern
education has no fruitness about it.” Nor is philanthropy a satisfactory
remedy for social evils. Philanthropy may be well-meaning. It may
gratify the vanity of benevolent persons; it may be soothing to the
discontented. But it demoralises him who gives and him who takes.
\When we torn to organised religion we are no better. In A Sheaf he
says *“ The religious bodies have tried their hest. but since our last state
is worse than our first, they must be considered to havefailed...... There
is no longer, I am afraid. hope in that direction.” In his novels
and plays, on the whole, though religious feeling is not absent, a
rejoicing religious faith is generally absent.

Galsworthy looks upon life as an artist, as an observer, a lover
of all that is. For him the words ‘optimistic’ and ¢ pessimistic’ are
crude labels. The optimist, to him, seems to be the man who cannot bear
life as it is and therefore pictures it as it ought to be; the pessimist, one
who can not only bear the world as it is but loves it well enough to
draw it as it is. ** The true lover of the human race is surely he who

_ can put up with it in all its forms, in vice as well as in virtue, in defeat,

no less than in victory. The true seer is he who sees not only joy
but sorrow, the true painter of life one who blinks nothing, It may be
that he is also, incidentally, its true benefactor.”

The last words strike the key-note of Galsworthy’s service to
humanity. In default of a religious faith, it is the distinctive service of
of imaginative art that he has to offer. He is an artist with an artist’s
vision of life. And art is not only for the artist a joy and consolation;
it is for the community, a means of enfranchisement, Art is, to him,
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“ that imaginative expression of human energy, which through technical
concretion of feeling and perception, tends to reconcile the individual
with the universal, by exciting in him impersonal emotion.” Art does not
directly aim at conversion, impyrovement or exhortation. Yet it takes
men out of themselves, enlarges the boundaries of their vision, kills self-
centredness and egoism, extends their sympathies, steals them away
fiom prejudice and passion into harmony with the universal life. To
Galsworthy, the besetting sin of humanity is unimaginativeness and
self-absorption, anl where can be a better remedy for this.sin than aft
which is the foe and nullifier of partisanship and parochialism or
distortion and extravagance.  Art, says Galsworthy in a passage which
condenses his-whole gospel, “is the continual unconscidus replacement,

however fleeting, of one self by another; the real cement of life; the
everlasting refreshment and renewal.”

)

League. of Nations.

THE ECONOMIC DEPRESSION AND CHILD WELFARE.

The effects of the economic depression on child welfare are sughy -

2s to constitute a matter of international concern, in the view of the
League of Nations. This question was a feature of the meeting in
April of the League’s Committee on Child Welfare. At this meeting.
reports were read on -the position of children in Belgium, Denmark,
United States of America, France, United Kingdom, India, Italy, Poland,
Roumania and Uruguay. Further accounts of the effects of the crisis on
the welfare of children were furnished by the liaison officer of the
International Labour Office and by the assessors on the Committee,

who represent eight national and international organisations for child
welfare,’

| These reports agreed that the continued depression had resulted
in seriously lowering the vitality of children. and. weakening their
resistance to seaSonaI’ complaints and disease: that the‘position' of
children in many agricultural areas was as serious as in the industrial
centres, because welfare services in such areas gfe, in general, less well
- developed : that, in particular, the depression has had grave psychologi-
cal effects upon children, due. to. the atmosphere -of strain and dis-
couragement in families ‘and the loss of prestige and anthority in the
unemployed parent. They suggest as guiding principles, which should
"be. gbserved in meeting the difficult situation: in- ther. homes of the,
unemployed :, - ‘ S e
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(a¢) That the unity of the family and of the home should
be safeguarded ;

(b) That provision should be made to enable the chiliren
to receive the necessary material care and to give them some relief from
the depressing atmosphere resulting from privation :

(¢) That the methods adopted should not be such as might
undermine the child’s self-respect.

With regard to the effects of the depression upon unemployed -

_ young people, the Committee had a long discussion on the reports

placed before it by the International Labour office and on information
furnished by various members. It suggested a series of direct and in-
direct mecans for improving the material and psychological position
of unemployed voung people. The indirect means suggested were
(a) the abolition of child labour: (b) the extension of the compulsory
school period; (c¢) the cxtension of the pre-school period by one
vear; (d) the return to rural areas of families and unemploved young
people; (e) the provision of garden allotments and the foundation of
suburban colonies consisting of houses surrounded by small kitchen
gardens. Interesting information was given on experiments of this kind
which had been conducted in France, Poland, United Kingdom, Den-
mark and Germany.

With regard to direct means of relief, the Committee expressed
its view that the only effective remedy for thz material and psychological
condition of the employed was the provision of work.

Under present circumstances, this work might be created by the
establishment of voluntary civil services and voluntary labour camps.
The Committee emphasised its opinion that vocational guidance services
and continuation courses of technical nature should be organised
for young people leaving secondary schools. This would compensate
in some measure for the decrease in cpportunity for apprenticeship
which has been one of the most serious result of the depressed condition
of industries. .

The Committee urged its members to keep in touch with experi-
ments now being made in the various countries with a view to
counteracting the pernicious "effects of the depression upon young
p‘eopie. o

Two Conventions recently drawn up by the International Labour
Office concerning compulsory insurance for the benefit of widows
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and orphans have an important bearing upon social problems. One
of these conventions applies to persons employed in industrial or
commercial undertakings, in the liberal professions or in domestic

service : the other applies to persons employed in agricultural under-
takings.

The Child Welfare Committee discussed at length the connection
between educational cinematography and child welfare, It had before
it a report drawn up by the Committee on Educational Research of the
Payne Fund (New York), which had conducted an experimentin 1,000
secondary schools in the United States, where the pupils were given
courses in the technical and aesthetic features of the moving picture.
The Committee’s work in this field is to be continued at its next session.

’ Meanwhile, its members were asked to take action in their own
countries to ensurc the necessary ratifications and adhesions to the
International Convention on the Circulation of Educational Films in

order to promote the free interchange of films produced, especially for
children.

“DECLARATION OF GENEVA.

By the present Declaration of the Rights of the Child, commonly
known as the ‘“Declaration of Geneva’”, men and women of all nationss
recognising that Mankind owes to the child the best that it has to give,
declare and accept it as their duty that, beyond and above all
considerations of race, nationality or creed:

(1) The Child must be given the means requisite for its
normal development, both materially and spiritually,

(2) The Child that is bungry must be fed; the child that is
sick must be nursed; the child that is backward must be helped;
the delinquent child must be reclaimed; and the orphan and the
waif must be sheltered and succored.

{3) The Child must be the first to receive relief in times of
distress. -

(4) The Child must be put in a position to earn a livelihood
_and must be protected against every form of explaitation.

(5) The Child must be brought up in the conscwusnese
that its talents must be devoted to the service of its fellow-meﬂ-

The Late Mr. D. A. Narasimham.

By MR. N. R. KEpaRrt RA0, M.A., L.T.

(Devapalle Appala Narasimham,~—such was his full name—was
a native of the District of Vizagapatam. Born of humble parents in 1883,
he soon showed signs of a brilliant intellect, passing the B. A. Degree
Examination of the University of Mairas in 1904, from the Maharajah’s
College, Vizianagaram. Joining the Educational Department soon after,
he studied under the famous Mark Hunter for his M. A. in the Rajah-
mundry College and took his Master’s Degree in 1907. By dint of sheer
merit, he rose step by step until he became the Chief Lecturer in English
in Rajahmundry first and then in Kumbakonam, drawing a salary of

Rs. 600/- per month at the time of his death on the 15th January, 1934,
after a very brief illness of six days.)

There are some people in the world who seek for name and fame
and are more or less successful in getting what they desire. Others
there are, who shun the lime-light, and are perfectly contented with
doing their duty without a thought of increasing their reputation by any
extraneous means, These are becoming rarer and rarer in the modern
world with its sick hurry, its palsied aims, and its mania for advertise-
ments of all kinds. The late Mr. Narsimham may be said to belong to
this rare type. Very few, outside the small circle of his intimate friends,
fellow.teachers and pupils, had any knowledge of what a sweet soul
resided in that frail body of his, 1 must count myself fortunate in
having been a member of this ‘inner circle’ and it is a proud privilege
for me, at the call of the Editor, to pay him this humble tribute, in the
pages of an Educational journal.

The first time I met him was in July 1929, when I was transferred
to the Kumbakonam College as an Assistant Lecturer in English. He
was then the head of the English Department; and so, as soon as I had
reported myself to duty, the Principal asked me to learn from him the

exact work I had to do. Never, never can I forget the very cordial

way in which he received me. In a moment he put me at ease, by kind
enquiries as regards my lodgings, and said that I could take my own
time for handling the classes. When I told him that I was prepared to
begin my lectures that very day, he was immensely pleased. He looked
at me full in the face, and said, “Mr. Kedari Rao, I feel that you will
do your best for the students, and T am happy to have you for my assis-
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tant” It was a flattering compliment that he ppid me in that first inter-
view, but the point is that he was such a good judge ~f human natures
that he had really no need to revise his first opinions of the people about
him,

Later on, as there were more occasions for us to come into con.
tact with each other, our acquaintance ripened into friendship. . There
were many opportunities for us to meet, both inside and outside .tha
College, but everywhere there was discernible in him the same urbanity,
the same kindness and consideration for others, and the same sweetness
of temper that marked out the perfect gentleman that he was.

As a Lectarer in English, he always enlivened his classes by apt
quotations from Sanskrit Literature of which he was an ard.éﬁt ',St‘,'de;nt'
He also impressed upon his pupils the essential connection betwéefj
Literature and Life, so that they might have a lasting love for the books
which they had to study. With his sense of delicate humour, he would
at times send the whole class into peals of laughter, which it would do
one good to hear.

He had an abiding love of his own mother-tongue, Telugu, and
SOme years ago, he brought out a monograph on Potana, one of the
greatest of the Andhra Poets. He also rendered into English verses
some of the best passages of the Telugu Bhagavatam and published
them in the pages of the Kumbakonam College Magazine. Now and
then in his conversation too, he would refer to some of the proverhial
lines from the great Telugu Poets. ' '

But the man.was even greater than the scholar orthe teacher.
Having stood many a fierce trial, his character had been strengthened,
and it was further mellowed by experience of various kinds: - He h'ad
realised the vanity of ambition, the illusion of fame, and the fleeting
nature of all types of pleasure. ~Firmly therefore did he take'hold of
the sheet-anchor -of Duty, as his wateh-word in life; and vyho shall 'sa.y
that he was wrong? Thus it came about that he was willing to do 1315
duty to. the best of his powers, and did not worry himself about its
resuits. He was content to leave everything in the hands of His Master,
in'whom he had the mostiunbounded faith.

The word, ‘Master’, remindé me of the-fact that he was .one:, of
the. mostidevoted followers of the Yoga school; founded in Kumbakenam

some-years ago. The self-surrender of Mri Nigasimhamiwas Bomething.

remarkable. . The satdals womn by the Master 'were - the objeata:of hés
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daily worship.  Every month there was puja on an elaborate scule,  on
which occasions he would invite his friends and distribute to them the
Prasadam offered to the Master. The Master’s portrait occupied a
promwent position in his house, and was always looked upon wiih the
greatest reverence. It was adorned with fresh flowers every dav. In
the evenings, his friends an 1 fellow disciples would gather together in
his house to perform those spiritual exercises, which were ordained on
them, and it was a pleasure to see them all concentrating their thoughts
on the Divine Being in silent prayer. It was a miscellaneous group, in
which old and young met together to worship the Lord in the way that
was revealed to them by their Master. This proved to be a potent bond
of affinity which knit together all the members, and therefore itis no
exaggeration to say that they felt his loss most keenly of all.

This unquestioning faith in the Master accounted for many of
those peculiarities which so puzzled his other friends. Before he began
a lecture in the College Literary Society, he would murmur to himself
the name of the Maste r, for was it not nceessary to invoke the divine
aid for the suceess of his undertaking?  Similarly., before he began any
piece of writing, be it a note to his friend or an article for the Magazine,
the hicroglyphic symbol would first of all be inscribed. Again in every
one of the commonest incidents that happened to him, he would perceive
the mysterious hand of the Master.  The uninitiated may explain  them
in the natural course of cvents, but the enlightened would surely find
a deeper cause than that which lay on the surface. The ignorant would
therefore call him somewhat superstitious, but the fact was that he was
an enemy of superstitions.  Hence it was that he departed from many of
the common observances of Hindu Society. The common rites and
rituals which were so slavishly followed by the masses had no meaning
for him. He would laugh at them in his own gentle way and pity the

errors into which the masses were led by the ‘crafty priests’, as he
termed them.

But it had its pathetic side also. I was present at his bedside
during his last illness, when the doctor had to pierce a long needle into
his shoulder, causing terrible pain in the process.  The patient uttered a
shrill cry and then remained silent. A few minutes after, when the
doctor was about to take leave of him, he said, “Did it pain you very
much?” Then came the characteristic reply, “No doubt it was painful,
but the Master bore it for me.” This supreme faith in the Master moved
us, the bystanders, almost to tears, but we controlled our emotions as
best we could. In these days, when fasth is so lacking, this was a rare
instance of its exhibition,
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Another noteworthy feature in Mr. Narasimham's character was
that he did not care very much for money. It was an open secret that
on several occasions he declined the offer of an examinership in the Uni-
versity of Madras, though he knew full well that it would fetch him
several hundreds of rupees.. He had his own scale of Values in life,
and worldly wealth never occupied a high place in it. On the other
hand, he would' be giving away liberally out of his own money to any
cause which he considered deserving of help. It was refreshing like the
cool breath of heaven to come across a man who did not have an exag.
gerated opinion of the value of money, especially when the whole world
is running a mad race after it.

In this as well as other respects, he was very much .helped by
his angelic wife. She was the personification of Patience. His health,
which was aways delicate, gave her oftentimes cause for anxiety; but
she bore it all cheerfully, She was a real helpmate to him in life.
Their views on most of the questions of life were more or less the same,
She encouraged him in all his high endeavours, and would watch after
him with tender care. During his illness, she nursed him with more
than ordinary affection. Once the Doctor remarked that the fomenta.
tion had been given with hot water of such high temperature that it had
scalded the skin, hinting thereby that it was due to the carelessness of
his wife. At once he burst out, “No, Doctor, she knows how to foment
hetter than a nurse. Don’t you know that she has been used toit for
long, and don’t you remember how she nursed me skilfully during the
last illness for forty-fiye daystogether?” Then the doctor understocd
that he had committed a mistake and simply kept quiet. Itis said,
“Hanging and wiving go by destiny”. If that is so, it was akind Destiny
that gave Mr. Narasimham a congenial wife who sympathised with
him’in every one of his hopes and aspirations, who rejoiced in every
one of his Successes, and who consoled him in every one of his difficul-
ties. In fact, he felt that she was alone in a strange land without any

of her relations near by, and said to us who were near by, “After all,

what does it matter? You are all imore than her brothers.” It is difficult
to restrain a tear when we think of the good lady, who had so soon to

wedr fhe widow’s weeds. May God give her strength to bear this heavy
affliction that-bas so0 suddenly fallen on her!

Just a week before his death, he presided o
‘Testament " of .. Youth’ in the College H
deliberately and thoughtfully: for overthg
pected that the end was so near!
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Born in 1883, Mr Narasimham was just over fifty when he died,
In the ordinary course of nature, one might have expected him to have
lived for at lest ten years longer. It was tragic that he was cut off so
soon. The mighty gods have their own way, and it is not for us poor
mortals to question them. All the honours that could possibly be paid
to the departed soul were bestowed on him. His friends and colleagues
and hundreds of his students, past and present, lined the route of his
funeral procession, and, truly speaking, there was not a dry eye in the
whole of that assembly. The College which he had served so long and
so faithfully was chosed for a day, to honour his memory. There
were meetings everywhere to express regret at his premature demise and
a very long editorial note appeared in the pages of the College Magazine
(which he himself had edited vears before) from the pen of our esteemed
friend Mr. Rajagopala Iyengar, in which were recounted all the services
he had rendered to the cause of education in his truly fruitful life.  DBut
none could recall him from his grave,!

"Can storied urn or animated bust

Back to its mansion call the fleeting breath?
Can Honour's voice provoke the silent dust,
Or Flattery soothe the dull cold ear of Death?"”

A truly noble soul had winged its way to Heaven and left the
world poorer on that account. “And oh! the differcnce to me!”

In Mr. Narasimham’s demise, South India has lost a great
cducationist, a sound scholar, and above all one of the noblest souls
that ever inhabited this earth!

INDIAN MODEL FLUTES

AT VERY CHEAP PRICES

Ebony wood, fine polished, mounted with Nickel Silver FEach Rs. 2 0 0
Sheesham wood, mounted with brass, brown polished " 012 0
Sheesham wood, unmounted " " 0 80
Sheesham wood, .  small size " 0 80
Ebony wood, mounted with German Silver small size “ 1 40
Box wood, unmounted 1 00

POSTAGE 0—-7-0 EXTRA (for 2 or one Flute.)
Address your orders with full Remittance to:— '
The Manager,

HAIDERSON & CO.,
SIALKOT City.



Notes.
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Religious and Moral Training in Schools.

Recent terrorist activities in India reveal the urgent nced for the:
religious and moral training of youths in Indian schools and colleges.
3arring special denominational institutions, the majority” get themselves
exclusively occupied in the imparting of secular instruction divorced
from religion and morals. This godless education in schools added to
the s\weeping influence of western materialism has not a little undermined
the character of Indian pupils, Modern methods of developing reason-
ing powers and freedom in the young have over-reached themselves.
Young and old have ceased to realise that faith transcends reasoning and
freedom emerges from restraint. Incalculable harm has been done to
the youths of the land by the Non-Cooperation and Civil Disobedience
Movements.  The questionable challenge of politicals to Law
Order in the name of securing a millennium for the country has resulted
1n an open defiance of man and God and of the sanctity of our long-
cherished customs and mutual regard., Ve wish the politicals had
realised that political and social emancipation of the country would
follow in the wake of a right educational reform. Much of the money
and energy till now wasted in the name of ‘Swaraj’ could have been
diverted, with fruitfal results, to the building up of a generation of young
mien and women trained in true citizenship and God-fearing nationhood
leading a well-ordered life. Indian history to.day would have beeu
different from what it is if this had been done. What the short-sighted
politicals have failed to recognise, the Government can. make good, at
least in their interests, for Law and Order in the land. * Religious educa-
tion disciplines the mind and ‘trains it to respect what is good, without
allowimgsatoeun riot.  With a fairly--good traimingsin- gelighes, and
morals and the consequent springing up of a new FErEfsH*Vo -have
a-sense of God over-head and love of men on earth, much of the gaudy
paraphernalia in the shape of costly ministries, special police and troops
would be felt superfluous. 'Will the Government do this ?

Teachers’ Efficiency and Examination Reésults.

The service agreement:in schools in ‘Madeas ‘Lresidency has of
late been abused in many ways by unscrupulous managements., Among
the reasons provided in the contract for the removal of a teacher by a
manager, one is. inefficiendy.. The question arises who is to certify a
teacher as inefficient apd what criteria should decide it.

1V & V, Macmillan and Co., L.td. Price: As,6, 7.7, 8, 10.

REVIEWS 303

The certifying authority should, no doubt, be the headmaster, as
he is supposed to supervise the work of the teacher from day to day.
Where the headmaster is enlightened, svmpathetic, proceessive in his
views and also capable of independent judgment, his opnion may be
relied on.  The District Educational Officer, though equally competent,
has not got the necessary intimate touch with the teachasr or ths
opportunity which will entitle him to venture an opinion. and he has to
be guided only hy the headmaster. The manager, too, should do
similarly, but in no case could he arrogate to himself the right of
declaring a teacher inefficient an1 book him. However, it often happens
that managers, on their ewn responsibility, do send awav teachers on
the score of incompetency and indifference to work.

The pretext for this pracedure is that the pupils’ results in the
examination are unsatisfactory. How far examination marks are
reliable as a test of puapils’ abilitv. and much more as a means of
assessing the teachers’ efficiency, is a question which deserves our serious
attention. People have heen crving hoarse against examinations and
have been putting up with them as a necessary evil,  Bad results are
mostly due to various causes bevond the control of the teacher. They
are: indiscriminate admission, promotion and selection, indifferent
co-ordination of work, and vagaries of examiners, among others. To
mulct sincere, hard-working teachers on the ground of poor marks
resulting from these extremely unreliable variables, would bo-® ’
unfair.  The Department of Instruction would be doing
to Education if it would promptly inquire into vag
:nd help aggrieved teachers, taking the S, I. T. U. int

REVIEWS.
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1. Macmillan's Progressive Engiish Readers: Primer.

These neatly got-up booklets have been designe

requirements of young leurners of English. The Primer seeks
about 200 new words, Readers | and Il about 300 and 350 respectively.
The lessons kave been written in simple language. New words appear
in bold print. The books have been beautifully illustrated. the first two
being in colour. The Primer and Reader | have Revision lessons {or
recapitulation and drill Nursery rhymes also find a place.

Books 1V and V ave intended for higher standards. They have been
compiled ou the same plan as the earlier parts of the series, and include a
vuriety of interesting matter. New words to be learnt appear in bold print
both at the beginning and body of every lesson. The brie{ notes at the end of
each lesson dealing with meanings. pronuncistion, composition and grammar
will be found very.useful. - They will prove gocd text-books of English in the
high school forms. ' —— ;



- LNGLISH
First Primer edited by B. H. Mulley
M AL.L.T Rs. 0—4-—-0

ENGILISH NON-DETAILED
(By T. P. Srinivasan.)

As. P
1. Tales from Panchatantra
l P:H‘t 4 0
9. Do. INPart 4 0
3. Baratha, the Brother 50
4, Nala and Damavanti 5 0
H.  Shivaiji 5 0
6. Raja Pritbvi 5 0
7. Alkbar 5 0
8. Vikramaditya 5 0
9. 12 Tales from Indian Folk

€
el

Lore &5
(By K Venkata Rao,B.a,T.T)
1. Epic Tales for the young
Part 1 4 0
2, Deo. Tart I S
ELEMENTARY SCIENCE
(By T Doraiswamy Pillai, BA, L 1)
In accordance with the revised
8.8 L. C, syllabus
. 1. A Tirst Book of Ele. Science

Physics & Chemistry Re 1 4 0
2. Animal Life 5 0
3. Plant Lile 6 0
4. Physies in Bvery-day Life 10 0
5. Physiology, Hygiene aud
First Aid 10 0
‘GEOGRAPHY

(A.K. Balusundaram, Dy, Inspector
of Schools, Bellary)
Book I Part I (Australia &
. Africa) 8 0
Book I Part II {North & South
America) 8 0
Book II (Eurasia)
Book 1II (General Geography) 8 0
TAMIL FOR DETAILED STUDY
(T. V. Chellappa Sastriar)

T. V. Chellappa Sastry & Sons.,

Printers, Publishers, Book-Sellers, Half-tome & Line Block Makers Etc.
1-1 SEMBUDOSS STREET,

l
i

each 4
TAMIL NON-DETAILED STUDY
1 Ramadoss 6 0
2. Prahladba 70
3. Kabirdoss 6 0
4. Balavinotha Kathai 4 0
5 Balakathanithi 4 0
6. Vilvijayan 6 0
7. Vithiyum Mathiyum 4 0
8 Parimalavalli 12,0
9. Interesting Stories 4 0
10. Shivaji 10 0
JLEMENTARY SCIENCE & HYGIENE
1. Form I 12 0
2., It 12 0
3. .. III 12 0
TAMIL ARITHMETIC

1. Second Standard 30
2. Third Standard 4 0
3. Fourth Standard 5 0
4 TPirst Standard 8 0
5. Fifth Form 12 0
6 Second Form 12 0
7. Third Form 12 0

MADRAS,.

As. P

7. Vith Reader 70

8. VIiith Do. 70
9 Tifth Reader for Form I

by N. Lakshminarasimham 7 0

10. Sixth Reader for Form Il 7 0

11. Seveuth Readerfor Form{II7 O

TAMIL GEOGRAPIIY
‘B. V. Narasinga Rao, B A, L.T;)

1. Madras Presidency 7T 0
2. Text Book of Geography

{ Revised) 12 0
3. Do. 11 12 0
4, Do. JII 12 0
5 Do. 1 (Revised)12 0

DisTR1cT GEOGRAPHIES TAMIL |
Madras, Chingleput, S. Arcob,
N.Areot. Sulem, Coimbatore, Tanjore,
Trichy, Madura & Tinnevelly.

TWELVE REASONMS!

1. Tamil Infant Primer 2 6 GEOGRAPHICAL MAP-DRAW-

2. Correlation Reader No. T 3 0 ING EXTERCISE BOOKS

3. . Do L4 0 1. V Standard , ¢ 0
4, Do IIr 5 0 2. I Form 50
5, Do IV6 0 | 8 1IIForm : 6 6
6.Vth Reader by K. Gopalachari 7 0 | 4. III Form - - 7 0}

Other Educational Books are also available both §n Tamil & Telugu. ‘

RS

Why you should prefer
THE

NEW ERA ENGLISH READERS
First and Second Primer, As. 5 & 6
(Fully lllustrated.;
Approved by the Text-Book Committee, Madras.
EDITED BY
II. CIEAMIPION,ML. A, LIS,

BY
M. S. SUNDARESWARAN, M.A.,L.T.
AND
A.S. VENKATARAMAN. BA., L.T.

In many respects the New Era English Readers strike out a new
path in the principles of Foreign Language Teac..ing. They have many
commendable features, only a few of which are mentioned here.

(1) The latest principles accepted and advocated by authorities on
Modern L.anguage Learning have been followed.

(2) The problem of Englich Teaching in India being very largely the
problem of the beginners' stage, emphasis has beenlaid on the linguistics,
‘the facts of language’ and the language units which are not always the
single words, but the phrases and idioms which enrich the English
language.

(3) Tle aims of the series embrace, not only an ability to read, but
also an ability to speak and write English.

(4) The subject-matter of the lessons is the out-come of a judicious
combination of scenes of Indian life and Western life, and the approach
to Western knowledge and culture is made through familiar matter in a
new garb. most of the English Readers being rendered unsuitable to
Indian Schools because of their treatment of exclusively English Scenes.

_(5) Interest in the lessons is sought to be stimulated by adapting the
subject-matter to the ages, temperament and tastes of Iadian children

(6) The lessons are carefully graded, from the point of view of a
word and phiase scl eme, ard a grammar scheme. The principle, “From
the known to the unknown'’ }as been adopted.

(7) Corresponding to a passive stage in the acquisition of a mother-
tongue by a child, there must be a passive stage in a foreign language
study and tlis } as been duly recognised in Primer 1.

(8) All modern methods of teaching are meant to exercise the self-
activity of children and the empl asis, therefore, has been shifted from
teaching to learning a foreign language. With this end in view, exercises on
the use of English have been given to enable the pupils to master the
new language form in every lesson.

(9) Few instructions have been given to the teacher for the reason
that the use of the Readers is self-explanatory.

(10) The use of the vernacular in explanations is not taboo.
{(I1) Language learning being a matter of habit, memorizing certain
forms of expression is encouraged.

(12) The illustrations are meant to illuminate a situation more than
the single words.

Specimen copies will be sent on application.

‘B‘ G. PAUL & CO. Educational Publishers.

12, Francis Joseph Street, Madras.




“Pronounced to be the best in the field” =
Practical Lessons in Elementary Science & Hygiene.
Tamil and Telugu Editions available. - 0
for classes IV & V As. 5 each. For Forms. I, Il & I11-12As. each.:
By M. S. Subramanian, :

Teacher, Secondary School, VIRAVANALLUR. S. . R
_ SIR P. 8. SIVASWAMY "AIYAR, K. C.5.L,C. . K., write;— ® % # The subjeots
inclnded in the books are well chosess and have been dealt with clearly and in & very simple
style of T?,mll. LA .I will recommend your books both to my Boys' School at Tivu-
kattupalli and to the National Girls' High School, Mpylapore. :

. . MR.S. K. DEIVASTKAMANT, B. A, L. T., Head Master, Bishop Heber High Schabl,
E‘ru;hmopoly‘ writesi— * % Your books..........are well dogse in simple onsy style
* I have introduced them in my s:hool and the class teachers nre of opinion thiat

these books are the best in the field at present. ;

L ) * —?.‘

Elementary Science Series (5.5.L.C.)

_ . by K. S. Ramachandra Iyer BA, L.T,, - ‘
Senior Science Assistant, Town High School, KUMBAKONAM.

1. A text-book of Elementary Science Book I ‘
(Physios & Chemistry) by K. 8. R, and G. V. Re. 1—0—0

2. A text-book of Ele. Science Book II(Animal Life) 0—6—0
3. » Book IIT (Plant Life) 0-—6-0
4. ’ Book IV (Sound Light
i Magnetism, & Electricity) 0—8—0
5. " Book V .
. (Physiology & Hygiene) 0 —8—4
For Co;bzesrapply 10:— le:fl Aul)‘hor-.i
‘ If You Are Suffering F rom
Headache, Toothache,
Rheumatism, Bwellings, - = i

Stiff Joints, = Cough or Cold, |
Sprains, ete.
Do not hesitate to use

SHAFARANJAN .

~PATN TATH BROTSTRRAD

It will bring. effective relicf ahd cure ‘ ;

all pains in a few minutes. %

o AGENTS WANTED: R
Apply to Manufacturers: - : ‘

M. KATHER SAHIB & SONS

b A

SADHANA

AUSADHALAYA
DACCA (Bengal)

—ADHYAXKHA —

Joges @handra Ghose, M.A.F.C.S. (London)
Formerly Professor of Chemistry, Bhagalpur Collcge.

Other Branches:-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67/4 Strand Road, Calcutta, Chittagong. Patuatuly, {Dacca), Lahore,
(Punjab) Burdwan. ,

Gnarantoed absotutely Pure and Conuine Modicines, prepared strictly according to the

Avurvedic Sustras,  Catalogues are sent froe on application.
On deseribing the nature of disenses, proscriptions are given gratis with groat care,

MAKARADHWAJ (SWARNA SINDUR).
(Pure & with Gold) Rs. 4 per tola.

A wondcerful specifie for all disenes, It regulutes tho nerve, bile and phlegm, inereases
vitality, mental and physieal vigour ard tones up the system.
SARIBADISARSA. Rs. 2-12 per seer.

A wonderful, infallible mediciue for nll sorts of blood impuriiies.

SUKRA SANJIBAN. Rs. 16 per seer.
) A very powerful and effective medicine for the restoration of lost vitality and energy.
It immedin‘elv puts into you all the vigour that every man should have.

ABALA BANDHAB JOG, 16 doses, Rs 2. 50 doses, Rs 5.

A great yemedy for w1l female di-cases.

A Text-book of Elementary Science.

(According to the revised S. S. L. C. Syllabus)
BY
R. Sankara Aiyar, 8.4, L.T., & V. Sreenivasa Aiyar, B.A,, L.T.

::Pa.rt I Simple Physical Measuremments ver 0—6—0 .
y‘_Part IT  Simple Machines & Ilont wo 0—5—-0
“Part TIT  Chemistry . 0—6-0
“Part 1V Plant Life . 050
“"Part V  Animal Life e 030
“Tart VI Physiology, Hygiene & First Aid ee. 060
“PartVII  Light, Sound, Tlectricity & Magnetism e 0--8-0

*Approved by the Text-Book Committee.

Elementary Science Questions & Answers according to the New Model.

By the above authors.

Part 1. Physical Science: (Physics & Chemistry) . 060
. Part2. Natural Science: (Botany, Zoology, Physiology) 0-—6—0
Hand-book of 8.S.L C, Chemistry {Optional) by the above authors

3rd Edition revised Price, Rs. 2~0—0

N.B.—25/, discount to school-masters & Trade.

For copics apply to.—

R. Thirumalai & Co,,

Post Box No. 1234, 49, Bunder Street, MADRAS..
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~ INDISPENSABLE

TO. THOSE

Who' pant for unfailing memory, strength,

purity and vigour of youth.

“ATANK NIGRAH PILLS”

Rupee QNE per tin (32 Pills). -
ATANK NIGRAH PH}AR'MACY..‘z

Jamnagar (Kathiawar).

Madura Agent

S.R.ACHARYA & SON,
41, Danappa Mudaly Streel.

The South Indian Teacher.

- The-officit] jotirnal of the South India
Tonchers’ Union.

The oply Edubational journal devoted
. to the teacher and his problems. Best
i medium for advertisements,

Rates can be had on application.

I3 Annual subseription Rs, 8.

Apply to:—Manager,
i 41, Singarachar St., Triplicane, MADRAS.

: BCIENTIFIC INDIAN.

22-1.1 Jeliatola Street, Calcutta.

An up to date mouthly magrazine for the
propagation of Scientific knowledge in
India 'and its application in the develop-

= ment of Agriculture, Industry, and Business.

Annual Subseriptibn Rs. 8 only.
Specimen Copy Free,

. BHARATHA DHARMA.
‘Sourtdarya’, Mylapore, Madras.
A Magazine of Liberal Hinduismi
THE OFFICIAT, ORGAN OF THE
BHARATA SAMAJA

Published on the 15th of every Month,
Editor:-

MR. K. V., SESHA..AIYANGAR, M.A., B.
Annual Subgeription Rs, 2, only.
¥ ﬁingloz Copy As 4.
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A TEXT-BOOK OF
Elementary Mathematics
(IN ENGLISH)
(Approved by the Text-Book Committee.)
BY
V. P. Viswanatha Ayyar, B.A,, L.T.
8t. Mary’s High School, DINDIGUL.

Book T for Form IV coatains mora than 150 models and 1200 problems As. 14
Book I for Form V contains more than 70 models and 600 problems As, 12
Book ILI for Form V1 contains more than 60 models and 720 problems As. 14

(S. 8. L. C. Papors included.)

Problems In Elementary Mathematics.
In Tamil For Forms I, Il and III
By M. RAMAKRISHNA AIYER, B.A., L.T,

AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.

PRICE Rs. 1—4-—0 (only.)
A Highly useful Text Book for the Lower Forms

presoribed in several Schools in the Presidency.
Approved by the Text Book Committee. Apply to the Author.

Practical Religious philorophy and Science of

WANTED Sindente Condimer Mo T

M. S, H M. B E. H.H, M D., Vaidva-
bushan, Hakimisher, ¥. C. H. 1., ctc., by
correspondence aasily. Materinmedicn, Rs,
5. Practice of medicine Rs. 4, Medicines
cheap, Send two auna stamps for pros-
poctus.—Chatbar, Homapathin Institute
: (Regd.) P. O.
MAHUVA, (KRATHIAWAR,)

Dr. G. B's. Medicated Snuif.

Acknowledged to be the best throughout
Indin for Neuralgis. Nasal Catarch, Tooth-
ache, eto,, ete.,, Guru Basavs & Co,, Ltd.,

P. O. Box No. 510,

PARK TOWN, MADRAS,

'GOLDEN OPPORTUNITY.

H.L M.S, H. M. B etec. Homoeo-Ayur-
Unani poital tution examinasion. Homoeo-
Matoris Rs, 5 Homoeo-Practice Rs. 4. Earn

4bﬁ§xdelpondnt bread.

Universal Institute, Mahuva.

ASTOUNDING TREATISES

On Hindu Religious Literature
By Mr. K. NARAYANA IYER, B.A.
dealing with (the Scientific exposition of Shrutis Upanishads etc.)
Yoga.

In English with Sanskrit quotations.
. Maha Bharata or Karma Yoga 4—-8-0

2. Vilified Vedas. Vindicated Highly critical and
constructive 5—0-0

3. Sandhya Vandanam The Practical Philosophy of
Hinduism 2—0—0
4. The Ramayana Part [ or Jnana Yoga. 4—0-0

Apply to: — N. MAHADEVA IYER, M.A,,

Cotton Hill, TRIVANDRUM.

. KATHIAWAR.

PUBLICATIONS.
By R. NATESA AYYAR, s.a.,L.7T.,
Senior History Assistant, Town High School, KUMBAKONAM.,

1. For Higher Forms English History Part I 014 o
” ! " - Pa.rt II 0 |2 0

" Indian History Part I 1 00

" " Part« II ] 0 0

2. For Lower Forms Indian History Form III 011 o
. :’W 1 " Form 1I 010 0

" " Form 1 0 7 o

3. Stories from Indian History for 5th Class 0 50

A guide to Geography for the use of the S. 8. L. C. Students. (In the Press.)

L




History and Geography Text Books. By G. V. Rama Aiyar, B.A.,, L.T.
I.

2.
Science Text Books: by Rev. G. P. James, B.A.,, L.T., B. D., and

Our Tanjore Agentsi—

2. NANNITHA BODHA MANJARI SERIES MALAR | to ¢ for

1.
Tamil Nondetailed. By Varakavi A. Subramania Barathy.

History and Geography Text Books. By G. V. Rama Iyer, B. A. LT

.
2.
Is.

OUR OWN PUBLICATIONS

(For Elementary Schools.)
KANNAN READERS 1to V for Standards [ to V
By S. M. Mani Chettiar.

Standards H to V
Ulaganeethi, Athichudi, Kontrai Venthan &
Vettri Verkai Kathaigal
By G. V. Rama Iver, BA.,, L.T.
THE STORY OF THE TANJORE DISTRICT For Class 1V.
STORIES FROM INDIAN HISTORY For Class V.
THE ATLAS GEOGRAPHY OF THE TANJORE DlSTRlCT

For Class 1V.
THE GEOGRAPHY OF THE MADRAS PRESIDE.N
For Class V.
(For Secondary Schools.)

A HISTORY OF INDIA For I to l11 Forms.
GEOGRAPHY TEXT BOOKS For I to 1l Forms.

M. Somasundaram, B.A., L.T
NEW METHOD ELEMENTARY SCIENCE For | to 11l Forms,

VIRADAPURA VINOTHAM or VITHAIYIN MENMAI
(For High Schools. )

(In Tamil.)
A HISTORY OF ENGLAND

A HISTORY OF INDJA Parts I & II.

AN OUTLINE GEOGRAPHY OF THE WORLD. The Southern
Continents and North America.

The above books are suitable for High and Training schools
(For General Reading.)
THE FINGER OF DESTINY AND OTHER STORIES
By A. S. Panchapakesa Aiyar, M. A. (Oxon.) 1. C. S.

Corresponding Telugu editions for History Text booka from
Class V to Form 11l can be had of us.

'Oullme maps for all continents, India, Madras Presidency
“and Tanjore Dt. can be had of us at a cheap rate.

V. AIYAR & CO.,

Manojiappa.Street. .. . Publishers, CUMBAKONAN. .. /.
— ESSERRISE R R S T g

G. V., K. SWAMY & CO.,

OUR PUBLICATIONS FOR MIDDLE SCHOOLS.

Elementary Mathematics: By K. S, Srinivasachariar, B, 4., T. .,

available in English, Tamil, Telugu & Malayalam As.
Book I for Form I . 12
W I, . I ... 10

. I, IIr oo e 12

Tamil editions have been approved for use in vernacular sehools in Ceylon.
Malayalam editions have been wpprowed for use in schools in Cochin State.

Elementary Science Series: By K. S. Sundararaja Tvengar B. A, L.
available in Tamil & Telugu

Book I for Form I . ... 10
1 II ” " I[ s e see 10
N0 § S I1I ... 12

History Series: By Mr. Shanmukhasundara Mudaliar, M.A., T..T.
available in Tamil and Telugu.

A history of our motherland for the voung for Form I .. 8
" " Part | " 11 ... 10
’ ' w I " 111 .. 10

OUR PUBLICAT[ONS FOR HIGH SCHOOLS
A History of England: for High Schools By V. Venkatrama Iyer, M.A, L.T.,

Asst. Professor of History, The Presidency College, Madras.
Written in accordance with the revised A. Gr. syllabus in English History

of the Mudras 8.8.1; C. Examination in simple and idiomatic English suited to
the nitainments of tho pupils.

Cloth Boards ..« Rs. 1 8
Also available in parts:

Part I Frowmn the earliest times to 1485 ... ' w.  As. 12

Part IT ,, 1485—1900 ... .. Re. 1 0

Pupils’ Geographical Series for High Schools.
By T. S. Sundaram Iyer, B.A,, Ambasamudranm.

Specmllv prepared to meet the syllabus of the Madras 8.8.1.C. Examina-
tion in GBO"N})hy A Group with numerous illustrations and di: agrams and
written in simple English.

Tamil edition also available.

Book I The Three Southern continents ... As. 19
il North Awmorica ... As. 8

I Furasia & Indig ... BRe. 1/-

1V The World (General) .. As. 4

Books -1V Bound ... Rs. 2/-

A History of India for High Schools

By Mr C. V. Narayana Iyer, M.A., L.T.,
ASst Professor of History, The Presidency Colleﬂe Madras.
In print: expected shortly.

The Teachers’ Publishing House,

Educational Publishers, MADRAS.
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“National Flower Dust” -

The latest discovery in scent science.

Perfumes For
WARD ROBE Or
DRAWING ROOM Or

Sold Everywhere:

POCKET

Cooling and refreshing Oil for the hair

Manufacturers:

PERFUMERS,

The Choicest Perfume of the Age

The sweetest and the most lasting of all natural Flower

BALL ROOM

Elephant Brand (Regd). Sandanadhi Thailam.

- M. Kather Sahib & Sons,

MADURA.

OUR SCHOOL PUBLICATION

1. Garuda and Anjaneyn

2. Avatars of Vishnu

3. Jesus Christ - ’

4. Tales of all Time

6. Rama, the Ideal Son -

6. Aesop’s Fables I

7. " Do. 11

8. Karna, the Warrior

9. Stories from Shakespeare . ...

SUITABLE FOR HIGHER FORMS.

1. Tamil Poetical Selections -

2. Nitthilakavai—a collection of Tamil Poems....

3. Selections from Prose & Poetry in Tamil Book I

4. Do. Book I1

Write to:—
' V. S. SWAMINATHAN,
Publisher,
MADURA.
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V. 5. Raman Vaidyar &
SWARAJYA PHARM
: ~ (REGISTERED)
ALWAYE,
- (Branches:-Chalakudi & Karupadapng, )

Consultations regarding disease, diagnosis, the Symptomg ¢
intimated, are beiag promptly complied with free of charge,

Prepareq
the fuy
Price b

Brog,,
ACY,

f which when

Wehave many of the Ayurvedic medicines
strict prescriptions enjoined in As’t\rveda with
therein and offer them to the publie a.t the 10W6_st
wholesale rates: genuineness” and purity of which
addition to this we have in stoek all the country pe
ingredients ready for sale

focording to the
Process inculeateq
oth op retail png
We could Buarantes, Ip
rbs and other medicina)

It is with a view to prove Fo the public t.he
result of the system of Ayurvedic pharmacopgei, wnd thepel
appreciate its value, that we szu'f? q?otled the 10\\:est Price j
Besides, we could convince patients c{) tE ,et economie Vt;l.ue of & e o
holy and nntique-ol-ier?tal Systt‘am o ‘ea]fn.ent;.for Which we have 8peoia]
faci'lities in the collection of herbacious me( icineg: An a hence i i,
to sell medicines at such low rutes. | '

Potency ané Mmarvelloyg

Medicines are despatched by V. P, syst

€m on applicatioy,
Rs. As. | )

Asoko Ghritha per 1b. g 8 Adha})g‘ﬁiﬁhta ver 24 ost. Am.l

h s ottle ‘
%Bi:ag;ng; t(;lglth& ’ 3 g Dasamoolurishta . ; 8 .
:S’lmswatbaquihth-u’ o g 0 Lo?m::?:lm " I 4:
g arn Gritha " N - w19
sgl];::f?f:?;dv: Gritha g g {\}(‘Z?}?u‘r}yaﬁl Tills ver 100 3 8 |
Thithaka Gritha ” 012 | Virechana By *t4k» ber Doy, 0 6
Agasthya Rus:xynnua ”» 2 0 | Rasa Blr::smla,s Per Doz, (n 6

A asavan 1 .

éi,&‘z::;s:ﬁfs‘;w § ; 8 ' IATS:(I;& r}‘"ll\le).di Thnilg pe2r4'1:?7}& 2 g
Y a Modaka . 1 n.' Qalla ) Ointm e K
Kasthomdi Lebn 10 o | popgttuchyadi Thyy, "iment) P8
Mahat Chinchadi Leha ,, % : gahasvasa;dhad} Thaila w28
Mahs Vilvadi Leha . 3 0 'Dl‘% l'am 1"Thml‘a. o 2 8 .
Madhusnuhi Rasayana ,, 7 8 ‘m“"‘“:ia‘[:e'rh“‘h Medidateq ~ °

yadi Rasayana . . . ‘ S Per oz, N :
%::f‘sllqu ?){L Rasayana ? 8 I\sheemb:}; ;I‘hmla medieyteg 3 0

aladi Leha ” a 198 per oz, . |
Fatavaladi For further Particulars write to,. 28

THE MANACER
Telegrams: — o - . . )
"SWARAJIYA” SWA_RAJYA PHARMACY,
ALWAYE. - ALWAYE,'(T.-.V.,M,,‘)
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