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My New Year’s Message To Educators

By Dr. 1. ¢. BunMAN, M.A., PIL D, M. 8. A. (Paris).
——

While wishing my brother teachers and professors every
good Tuck and all-round happiness all throngh the new year that
has now begun, I cannot help the rise within me of the query
whether or not we have taken stock of all our past achievements
and whether any further developments have been included in
our outlook of life. With all our reverses and successes i the
past in view, the one question that above all now challenges
attention is whether we have throughout been true to ourselves,
true to Iife and true to nature, in other words, whether we have
seen ourselves as we actually are, seen others as they really are,
and seen things in nature as in fact thev are, without being
blinded by our belief, theories and standards of weasurement.

Tu every one of us there is a secret longing for power. A
lower desire sometimes comes in con{lict with it and in consequ-
ence that longing remains unrealised. But in order to be true
to our real self which is the nobler self, we have to put down the
lower desire. A hard and strenuous struggle of wits follows and -
it is the touch-and-go who wins. If you have had a struggle like |
this and have been fortunate enough to succeed in the realisation
of your nobler self, you have taken the first step towards the
gate of success and almost ¢hree-fourths of the battle has already
been won. With this first vietory, vour whole attitude and out-
look are changed, aud there is the assumption that you are suc-

cessful. This assumption in its turn becomes & reality in no

time.
You want to distinguish yourself as an educator. Right

now take the first step—eflect a change in your mood and attitude.
Where there is a will there is a way. Raal desire to win. allows



Jitself. 1t is an undivided mind an
o h . d :
4 ngxsiall,y c?nstltute t:,he corner-stone ofasfxlt?cg;:s.
ololin on ;; slave and if in subduing it you haye
In this proese, oo dust ose one d:a.y, do not hesitate to do s
ment a %, " 0 two big things, accomplish self-deve .
3 noble example of the same to all those whoeszg.

I‘Ollnd you. '-Phe o
self-effort, y catch your spirit and you serve humanity by

Now i

ay. Cultiv:,iet(zhhe;]n% . true to' others, I have butone word to
which athon, hO]de 8)1(: of seeing things from the point of view
a5 they tbemsé]v . nderstand the jovs and sufferings of others
what b e t;esttl]mdesrstaadnd them. Remember always that
above all. £ Ouo €m may not be s0 in your case. Be trule’
understand th};irr pupils a school or in college. I ‘mean try bc;
rebuking thon BJnglew-polnt‘,s, sympathise with them instead of
convey the fastes as a _teacher_knowing the art of teaching
Iy by your om cozlx(:l?z ;:xaf):;c::;ﬁlﬁ and t;]bis can be done most:
cover ! ‘ ple without lettin is-
oL th{;:u;oies;iis u[])on them. You have to rememgbe?a:bite
ond thg Wh#t eoa 50 been boys in your earlier period of life
toloratad s byhu ‘Wou.]d do then your pupils must also be
Erampto 1 bott ehaving in the manner of your own boyhood.
e acti;n eb l:ar than _precept. . Always try to show your
That mir e r}z:, \ er than in ma.m'fes.;t. and designed instruction.
o] o ;}t.' ht; very springs of life and open the door of your
ol ionghip .wuth your pupils. It is always getting
i she ma cspmnlgs of life rfzthgr than at its outward manifesta-

fmn; withinom?[? ‘ success in life. Always command your pupils
from Wit t,}; n. r;al? them as a force that animates the body
pnd e E;, 'lth eel that you treat them as such. You
harve to dea 1th the hopes and fears, pains and pleasures and
re ca;Ch EOIds(:lfcc:;:iz ofayncglr pupils. II) f you can go so far as

: 88, assulne to bec ith &

none is more lovable and respectable all tolglsu(g)getlzl?vlh;lhen;’
mosphere of the school or college where your work of -life liese v

Use all the noble elements
& of your nature as an artist a
- a § Dd
vary the .emotlox.lal pitch as a dramatist. In your dealings with
your pupils, tbis variation of tension will serve a very useful
purpese. If a student -has gone wide of the mark and deviated
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in a lamentable degree from what you think a highly necessary
course, and you get angry, exercise this emotion in all its as-
pects, first risng and than falling. Follow this high pitch and low
pitch by a variation of emotion. T.et it be pity next time to
relieve the tension.—to provide relief aiter the storm. ILet some-
thing of humour also come in to unburden the heart of that pu-
pil. TLet your pupils be light-hearted and merry. All this you
have to do conseiously, and nothing can be more disastrous than
to be carried away Ly your own emotions. You have to use them
and not to be used by them. They ave to be your tools—not mas-

ters.
Students love most that educator who gives in action a

vivid picture of his own higher celf and who sees the picture of
life in his pupils without being blinded by any theory—though to
put that theory into practice imperceptibly as a teacher should be
your constapt endeavour without upsetting the real adjustment

provided by the aubiassed sight of the picture of life in your pu-

pils.
A dead level should be the last thing in the conversation

and mood of the teacher as there is no dead level in life. Where,
however, it happens to be, it ceases to have any human interest.
That is why it is always needful to relieve the monotony by an
altogether different vein—light or grave, comic or serious.

My message, therefore, to vou for the new year is that
fidelity to truth—-the whole anvarnished truth—should be the
summum bonum of your life and it is the winning touch-and-go
that you shounld always encourage for success and prosperity in

your teaching work.
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Schooling and our Present Needs'

By Dk, G. S. KRISHNAYYA, M.A., Ph. D.

No matter what the ideals of a particular people have
been, the school has always been looked upon as the maker of
citizens. History shows that nasions have made their education
a training for the attainment of the things they valued most.
Athens, prizing beauty, symmetry and harmony, both physical
and intellectual, sought through her great teachers to cultivate
a love of the true, the good and the beautiful. Roeme, exalting
law, authority and conquest, instructed her vouth in oratorv, so
that they might advocate the claims of law, aud trained themn in
war, so that they might introduce the Roman Eagle to the utter-
most parts of the earth. The education of Monasticism was
other-worldly, because the gaze of its adherents was fixed upon
the hereafter. Training in arms, loyal and gallant service to the
king and devotion to whatever was uoble, brave and courtecus,
comprised the educatiou of the Age of Chivalry, because these
were the highest ideals of that period. And in our time the
same thing holds true. England needed patriotic sons, valiant
heroes, and dependable representatives to help her with her
colonial expansion, commerce and administration, and so her
outstanding schools set out to give an education which stressed
courage, character and love of country. America, after her first
struggle for liberty, shared with other countries of the nineteenth
century au eager desire for material success, and therefore, the
surest means of obtaining that treasure became the object of
close study and effective practice.

INDIA’S NEED

But in India, education has not consciously sought to
meet the needs of the times, much less to respond to the ideals
of the nation—a:.d therefore her citizens are not found in
poscession of the mapy qualities which a progressive people
should manifest. Our schools have yet to devise a svstem of

t A fuller treatment of this subject, and of the ways and means of
enabling the school to fulfil this all-important function, will be found in the
author's book, “Citizen Training in School—A. Hand-book of Extra-
Curricular Activities,” just issued by the Oxford University Press.

. ing defects and drawbacks.
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ill aim at correcting inherent and longstand-
1f it is true, as we have been told
operate with each other

training which W

ad nauseam, that Indians do not co-oper be
that they lack initiative and practical-mindedness, th%'bt?']'z e}:
critical faculty is never exercised, that n sense of responsibi [11 yi:, :
conspicuous by its absence, that enterprise, ongm.ah'tg’.bz.z: L
dependence are unknown—if they do ngh possess or ex I1 (11 oxe
desirable and essential traits, it is evident that in India, the
citizen-making institution has not yet been made to funetion
elfectively. Tie FAILURE OF THE SCIOOL

The Indian high school has yet to recogmise .1ts
responsibility for this larger social con.hml. Tven when 1tt g(;v::
comprehension, insight and perspective, s.md helps the studer
to become conscious of his ideals, it does little to re.]n,te them to
the business of being good citizens unrelated to national thonght,
untrespousive to national nceds. Uninterested in home and
commuunity, our educational systemn moves on from one d(.‘mde to
another biessing neither him that gives nor him that receives.

The “regular” work of the school centres mzound kno;:’-
Jedge, and comparatively few opportunities arce pr.ovul.ed for t“e
practice of desirable ideas and attitudes. Edgoat]‘on 18 usu‘ad.y
treated as something stored up in text-books, certified by .tla i~
tion, guaranteed by teachers, meant to be taken by children
willy-niily in uniform fashion, in order that they may becmz(e:
good citizens! Or else, it is regarded as a process which C{II; Dq
on only in class rooms, under the supervision of sclmol. masters.
Bat if maun is to be considered as a whole, his_ we}l:bemg means
the well-being of his body, the well-being of h‘ls spirit, as well la?
the well-being of his mind. The curriculum in 1ts almost exclu
sive attention to one aspect has neglected these others.

This comprehensive work therefore, at the prese:nt time,
nannot be carried out iu the class room, much less. can it be left
to ckance. So long as the purpose of the school is supposed to
be the teaching of ‘examinable’” subjects prescril.)ed by ?be
ubiquitous syllabus, so long as the mastery of book mf(')rm{ztlon
takes the place of the building up of the whole aesthetic, _ u.xt'el~
lectual, moral and physical life, so long must most activities
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calculated to introduce pupils to a world of broadly varied and
significant education be regarded as ‘“extra-curricular”. It is
this recognition that the school should seek not only to produce
citizens who shall have acquired certain skills and certain
abilities, but somehow educate them so that.they may take into
life with themn strong character, balanced judgment and robust
physique, that has brodght into existence what are usually
called ** extra-curricular activities’’.

WHAT AN BE DoONE

From fhe point of view of the development of attitudes.
the “life” of the school as distinguished from his courses of
study has very large significance. This principle has long been
recognised abroad. Indeed, the emphasis upon schoo! life has
probably been the chief factor in the unquestioned coutribution
of the great secondary schools of Kuogland : Eton, Harrow,
Rugby and Winchester. Such schools have an advantage over
most of our high schools in that the entire life of their students
18 under institutional control during the years of schooling.
Though this advantage cannot be duplicated in day schools, a
great deal can be done to uvercome this handicap in some
measure through the intelligent development of extra-class room
activities,—clubs, _societies, games, sports, scouting, dramatic
performances school magazines, excursions, student councils,
social service leagues and the like. The most valuable lesson,
perhaps, which we may learn from English and American
schools is their recognition of the value of the more purely
social activities as a means of training youth.

Nor can it be forgotten that the school is the best and
most appropriate agency for the promotion and proper regulation
of this side of the pupils’ life. Thrown together intimately
during a large part of their working hours, the pupils most
naturally form themselves into groups and find in extra-class-
room activities, wide possibilities for self-expression, self-realisa-
tion and therefore real education. There is the added advantage
of the preseuce of the teacher’s authority which, if extended
sympathetically to the social life of the pupils, assures a much
better regulation of it than can possibly be secured in any other
way. Besides, the social instinets of gregarionsuess, emulation,

SCHOOLING AND OUR PRESENT NEEDS 7

and altruism are especially strong during this period. These
urges will cause students to form organisations, good or bad in
their ultimate effect upon their life and character. And the
school cannot escape the responsibility of determining whether
the good or the bad effects of this social urge shall prevail.

THr NECESSARY DISCIPLINE

Social cfficiency.—The student needs to be able to under-
stand aad judge other people and get on with them. Social
efficiency is therefore an iuvaluable aspeet of the training for
life. 1 education is not primarily a mattter of lessons and
examinations, but of becoming acquainted with, and adjusted to,
the world of men and affanis, extra-curricular activities have a
large part to play in achieving this very desirable educational
objective. In the place of the old-time maxims and sermons on
good social behaviour, actual practice in vight social action is
afforded.  Unselfish service, co-operation, toleration and true
demoeracy are ideals which are encouraged by being foreed to
function in actual socinl situations. The pupil has to exercise
them if he is nct to lose his place and standing in the ditferent
organisations.

Citizenship {raining.—There is no better method of
training pupils for their rights and responsibilities as citizens.
It has been said thav “the good citizen is one who has sense
enough to judge of public affairs ; discernment enough to choose
the right officers ; self-control enough to accept the decision of the
majority ; honesty enough to seek the general welfare, rather
than his own at the expense of the commuuity ; and public spirit
enough to face trouble or even danger for the good of the com-
muuity.”  Not ouly do these activities develop the mechanics
and devices of government, but they also give opportunities for
the developmeut of the true spirit of good citizenship. The pupil
learns many civie virtues. He also learns many valuable lessons
in the art of ruling and of being ruled. Preparing a studeut for
membership in a democracy by traiuing him in an autoeracy or
an oligarchy is an incongruity.

Moral training.—Experience has shown that there is no
better way of teaching angd applying lessons in ethies than
through bringing about the participation of studeuts in extra-
curricular activities.
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‘S‘)ualities such as justice, honesty, fairplay gy
:izti;al tisclzrty o’z,m]r;e f’f 'mf)ra:l experience is Wirthe f:‘l;ozzdthe
o it ;ng.‘ esides, 1t is necessary that Wholesome recr o
tho o each of a]'l,' should be offered to our pupil e
- gh -md of supervision and environmenta) cond‘c‘p e
mner discipline developed through practice in directinlglo}?i: The
own

affairs will abide with the i
G pupil long after he has ceaseq to be

e Prolpe.zr‘ use of leisure.—'Too long has the scheol jon
S responsibility for stimulating interast in avocations & ,(;,rhed
: e

purpose of education should include the increasing, in the pupil
’ Uupiis

oftthti]abmt.y to utilize the common means of enjoyment—yyqi
ar " . - - * ’ ' - Ilc
: » drama, literature and social Infercourse, games picni ,
N " R 1 b
?cltlirsmns, scouttug and other ont-of-door pursuits. The pmbl:r:;
o , R
’ a:hequdte and wholesome recreation is solved to a large extent
. . . . 4 . ‘ i ) ) ‘
t}{e ese activities. Apart from their direct and practical value
2y are mvaluable for the enlargement and enrichm :
personality. ‘ Bookw ' 1 et
. orins * rarely acquire a broad culture.

. Development of leadership.—Annther badly neglected
.du ty 1s the development of leadership. The regular eurricx;,)m; i(q
incapable of eucouraging the qualities which Jeaders shouki
possess, Every student who gets the training that is to b
nbtamfad through leading his fellows in some school activity .
preparing himself for leading his fellowmen in ghe social, ,' ‘“
and vocational activities of later life. The least that the ’q C}l\lh
can do to promote Ieadership 18 to furnish the ne ‘\c ool
opporbunities. sy

. The school too stands to gain by the introduction of ext
Ourrl'cllllar activities and the provision of oit‘izenshipwraiv" o
Participation in the management of the affairs of the St;mg.
tends to enlist the interest and co-operation of the pupil c 1091
“we-feeling” towards the members of the school —the hei):i. s
the teachers and the fellow pupils—has far-reaching off naster,
makes possible and available a public opinion which ca ects. Ig
conformity to certain accepted and acceptable st;:m(?a gnforce
makes co-operative effort easy and natural, Seif-co t‘,T s
discipline readily become matters of commoy concerz; wiel and

attitude is an invaluable asset to the school. Such an
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Conclusion.—Summarising, it may be said that through
these activities, intelligently conducted, it is possible to secure
the broader social, civie, moral and avocational improvement so
essential for a successful well-rounded modern life. The regular
work of the school offers comparatively few opportunities for
the development of desirable ideals, habits and attitudes. It is
therefore necessary that attention be given to nation-building
and citizen-making activities outside the curriculum. In coun-
tries and schools with well-established traditions, many desirable
things can be trasted to happen naturally, but in others such
things will largely have to be wade to happen. Deliberate and
detailed planning will have to take the place of happy blunder-
ing. 'Then and ounl!y then will the school have discharged its
obligation to this and the sneceeding generations, teaching people
to practise fair play, to live co-operatively, to shoulder res-
ponsibility, to think clearly and critically, to exercise initiative
and independencs, to build strong bodies and active minds and
to serve their God by serving their fellowmen.

Old Boys’ Reunion in a School.

3y M. DHireNbra NATH SINHA, M. A.

What an excellent idea it is,—the idea of the re-union of
the old beys of any school/ The word ‘boy’ is certainly a
misnomer, for most of the participants in this pleasant function,
are no louger boys but fathers and even graudfathers of boys.
Is the word ‘boy’ retained in the phrase “Old boys’ reunion,” for
ip the eyes of the wother,—their Alma mafer—the gentlemen
present in the meeting, are still boys but not so many grown-up
peaple that they really are? Or is the phrase used, simply
because the mweu who join a meeting of this kind, conveniently
forges their age and go back, as 1t were, to those happy days of
boyhood when life to them was one grand song and when the
cares and troubles of the world did not begin to make themselves
felt?

Whatever might have justified the use of the phrase, the
idea of convening a meeting of this kind, is simply noble and

grand. It thrills a man with pleasure and calls up thousand
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and one sweet recolleztions as he steps forward with the throb-
bing heart and down-cast eyes towards the sacred altar of his
“mother dear”—I mean bere—his alma mater. In his eyes, she
is almost the same as he saw her in his school-boy days, stand-
ing in all the radiance of her beauty and her dignity. She atill
holds aloft the torch of knowledge which illumines even now
the dark recesses of any mind that comes within its reach.
Whatever the changes in the atmosphere, the flame of this torch
always keeps burning, ‘batfling the Time’s tyrannic claim to
quench it’. The sons of votaries of this mother are, indeed,
many ; they are found in almost all the walks of life aud are
spread over nearly the whole c¢f the country where the achool is.
But wherever they may be and in whatever circumstances
they may find themselves, they would often recall with pleasure
their sweet association with their alma matler, living over again,
in their youth or their old age, those happy days of boyhood
spent within her holy precincts,

In the midst of life’s trials and tribulations, the =o-called
boys snatch an hour or two when they totally ignore their many
pressing and distressing needs and truly participate in the
merry-makings which go on in the cheering presence of their
alma mater. Since they left school, economice distress may have
driven many of them far away from their home, may have
separated brother from brother, and may have made life dull and
insipid to many. But a ‘union’ like what is held in a school,
collects all the scattered sheep within the fold once a vear,
unites a brother to his brother and applies soothing nostrum to
the painful wonnds which many of the old boys may have
received in the hard-fought battles of life. The old boys when
gathered in such a meeting, view life in altogether a different
light in the few care-free hours that they can spare for them-
selves in the mnidst of their hife-long struggles. In these honrs
they forget their past quarrels and bitterness and pursning a
policy of ‘give and take’, hold one another in fond embrace.
In the lives of many, especially in those of the step-sous of
Fortune, this time is one brief period of sunshine in the wmidst
of drizzles and down-pours. The authorities of every school
should annually organise a meeting of the old boys, thus allow-
ing them an opportunity to meet at least once a year when thev
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can, with mutual advantage, renéw their friendship and acquain-
tance. This is certainly 3 move in the right direction and will
be, we think, gratefully appreciated by each and every old boy
who will, with much pleasure, look forward every year to one
short period of his life when he can down his tools and heartily
take part in many kinds of merviment which are usually
indulged in, on an occasion like this.

——

The Cinema: Its Educational Value.

By Mg, Baxxtv CHANDRA Rovy, M.A.

- wte—

ven a superficial observer eannot fail to be struck with
the varied investigations and marvellous inveations that science
has made in recent times. Among the achievements of modern
science, few are more remarkable, more interesting and more
instructive than the cinema. The word cinemato-graph or
kinematogravh signifies a moving picture. [t is a contrivance
for throwing on a sereen a serics of pictures in quick succession
s0 as tu give the effect of reality. 1t also goes by the name of
bioscope. 'I'he seientific principle underlying the cinema is this:-
photographs of a moving scene are taken in rapid succession on
a cellutoid filin varying in length from 100 f6. to 1500 ft.; when
they are throwu on a screen, a picture is exhibited with all the
figures in aetual motion.

''he cinema which had its origin in the optical contri-
vance kuown ag zoetrope is an adaptation of the magic lantern
invented by Kircher in the 17th Jannary. The cinematograph
properly so called must be credited to Maybridge in 1877; but it
remained crude aud imperfect till 1870 when Thomas Idison
broaght about substantial improvements. "The cinema was for
the first time publicly exhibited in London in 1896 by Lumiere
of Liyons. Since the invention of talkies by Prof. .Joseph
Tykonecinski of Poland in collaboration with the American
engineerMr, Forest, the cinema has gained an iinmense populari-
ty amoung all classes of people throughout the world. In
England alone 1,075,875,000 visits are annually paid to the
cinemn as estimated a few years back by the Cinerna Commission
of the National Council of Publie Morals.
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. .The utility of a mechanical appliance like the. cinema
m tk'ns age of science cannot be too highly rated. There is no
denying the fact that the cinema is a course of pubiic amuse-
ment. It gives the necessary diversion and recreation to all
persons bored by the dull monotony of daily duties. 'I‘Ee scenic
g.randeur charms the eye, the music pleases the soul and situa-
Sl.ins of'tt.he plot bg arousing curiosity delight the mind, the
1verse 1tems together contrib ju i
arorue ltom: “fs' 1te to the brightness, richness and

.The cinema is not merely a course of recreation, it is also
a medinm of mass education. By representing concrete facts in
a c.zongenial atmosphere, creating interest in social, religions and
scientific subjects and cominunicating various n,oble ideas, it
appeals to the ignorant wind and thus enlightens the maases, in
& better way than through the ordinary instruments of education.

. Of the accessory aids in education the cinema ocoupies
an importan$ position. News-reels i.e. nieetings, processions,
l'sports e.tc. which are screened prove not only enjoyable but
mstructive to students. The cinewa teaches school children a
great deal abont plant life and aninal life by their representation
1n movies. By its assistance they are abie to obtain an accurate
knewledge of the natural panorama of distant and foreign
countries and peoples of different lands and their manners,
customs, and ways of life and so ov. Social and historical
dramas also which are prodnced in pictures have an educative
value. The imparting of geographical and scientific lessons
may be made more vivid, impressive and intevesting throngh
ﬁ.]ms than by means of black-board sketches, diacrams or
Pwtures. Films may again be used as a vehicle for in’;nlcutiuw
ideas ‘both of personal chivalry and a fine attitude of miu:l
between boys and girls, men and women’,

But this wonderful and useful invention not unoften
proves a curse. If the shows do not breathe a heaithy :zthmph&e
of morality and deeency, they generally pervert the good gense
of film fans and deprave their morals. Many of thhe forei‘n
films representing Hollywood society fashiens are 1‘epuls‘ivein
Indian ideas of decency and good sense. Aguin ail t.he; ﬁln;s
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released from the native studios are not in consonance with the
tastes and morals of the country. These objectionable films

corrupt public morals.

Now-a-days there is scarcely a city but has a picture-
house where hundreds flock in the evening. The cinema craze
has seized school children with baneful results. Confinement in
crowded halls affects the health of children and occupation of
cheap front seats spoils their vision. Dr. M. C. Stopes observed
thus, “Some children go to the cinema two or three times a week
or more and this is physically harmful, as it shuts the children
away from the fresh air and sunlight and congregates them in
buildings perpetually roofed in.........Incidentally I feel certain
that the epidemics of cold and influenza which are becoming
a public nuisance are largely due to theindoor habits encouraged

by the cinema and the tubes.” Tudecent and degrading filins

more often than not debase the morals of young folks, the exist-
ence of the Board of Filin Censors notwithstanding.

In view of their educational importance cinema shows
so far as school children are concerned should not be tabooed
bat be properly regulated. ‘The matter ought to be taken up by
gnardians and Government. The most effective way in which
ouardians can protect their wards from undesirable film ex-
hibitions is to keep them away from all shows which do not
receive their approval. Government owe it to themselves to
prescribe certain rules against admitting school children to
films meant for adults. ITu America and England, children are
not allowed admittance to shows with ‘strong sex-films or crook
drama’. Barly steps should be taken for the establishment of
children’s picture threatres where not only films ‘clean, refined
and of & sort that any one can take his family to’ but those of
educative valne are to be displayed. It may be mentioned in
this connection that the Panjab Text Book Committee has
appoiuted a peripatetic Cinema Demonstrator whose duty con-
siats in paying annaal visits to schools with educational films.
Restrictions ought to he imposed on the hours of performances.
Tuvenile shows may be arranged once or twice a week from four

to 81X p. m.
‘The cinema is thus a valuable adjunct of education and

offers unique opportunities to educands of deriving immeuse
good, if its grosser manifestations are suppressed.



- Adult Edycation.

By Mk. K. §, VaxirL, m.rd., F.R.G.8., LES. (Retd.)

————

Adult Edueation in this country does not mean, as it
does in more advanced countries, diffusion of general or special
knowledge among those who have not had the benefit of higher
secondary or university education in their adolescent age. It
means. very largely, removal of illiteracy of the 92 per cent of
the population who are still nnable to read or write, The need
for it was brought home to Government and the people soon after
the introduction of the Montagn-Chelmsford Reforms in  1920-91
and the consequent extension of the franchise which enabled
them to visualise the dangers of an ignorant electorate. * The
first reference to the subject appears iy the Statement on the
Moral and Materia) Progress «f India during 1991, the very first

year of introduction of the Montford Reforms. Tt rIps  as
follows: —

“A very large part of the education needed in India is
Adult-Education“education which will supply the great new
electorates with some guidance in the use of the power which
constitutional reforms have placed in their hands; which will
éncourage them to effect oy behalf of their own comiunities,
and. 1mmpel them to grapple with the poverty which hangs like
4 miasma over so large a part of India. The field is vast and
workers few. Certain classes of adults are, it is true, being
specially agsisted. Soldiers profit greatly from the well-organised
scheme of Army Education which is now beginning to function.
Millhands and indunstyia) employees find many persons willing to
help them. Night schools are springing in various parts of the
country, Pbilanthmpic associations amoag which special mention
must be made of the Young Men’s Christian Association, are
labouring nobly. In this work, there is a great scope for the
University extension movement which might well provide an
agency for adult education upon a scale adequate to the require-
ments of the future. Some such solution of India's vroblems
will Unguestionably come in time, and wigh the rapid multiplica-
t1on of new Universities itg potentialities as & nation-huilding
force can with difficulty be overestimated.”

* page 232
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The first Government of Tndia Report which deals with
Adult Bduecation is the Report on the Progress * of Education n
India during the years 1917-1929: where It is stated that the
(question of adult education began to engage public attention to-
wards the close of this period, interest in it being stimulated by
discussion on the franchise and that in some provinces such as
the U. Ps | the Punjab, Bombay, the C. ’s, Bengal, and Madras,
the qnestion has received serions consideration and that a few
organised experiments have been made.

When Ay, Richey, the Educational Commissioner with
the Government of India, who wrote the report above  referred
b0 was questioned on the subject in 1927 by the Royval Com-
wission on Agrieulture in India, he stated with regret that there
was then very lttle movement for adalt edueation but that he
felt sure that it was entirely a question of money, organisation,
and propaganda.

The Hartog Committee which, in 1929, reviewed the
growsth of educatiop in India at the instance of the Simon Com-
mission reported (page 49) that sporadic attempts had been
made, though not on g large scale, to encourage night schools,
classes for women, lantern lectures, village Ilibraries, and so
forth, but very little had been attempted on a systematic basis,
It further observeq. There is, at present, in India, so far as
e are aWare, no advanced adulg education for workers such as
is carried on in England by the Workers’ Educational Associa-
tien and similar bodies, Nor are there any “University Settle-
ments” for educational and social work among industrial
workers.  'Where the workers do not possess even the elements
of liberty, teaching of sach subjects as economics and history
must necessarily present great difficulties.”

The Simon Commission considered that the movement
for adult education in India had hardly begun.

The official report on “India in 1930/31” states that there
is increasing recognition of the necessity for fostering adult
education, if the country is to have ap electorate able to niake

o page 124
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intelligent use of the franchise. Among the measures adopted to
introduce adult education have been the organisation of lectures
on health and allied subjects, the encouragement of the night
school movement, the establishment of village libraries and
elementary literary societies, and the device of encouraging
medical men to settle in villages. All these seem to be yielding
some results. It is, however, difficult to form a clear idea of the
progress made by adult education througheut the country, since
in many provinces no distinction is made between schools for
illiterate adults and those for children unable to attend day
schools.

The chief meaps of adult education are: (1) adult schools:
(2) propaganda in the form of lectures, lantern and cinema
shows, instruction by radio. etc., and (3) libraries. The last is
out of question in the case of people who are still illiterate and
the effectiveness of the second depends on the availability of
qualified lecturers, snitable lantern slides and cinema films, the
radio apparatuses, eto., all of which cost not inconsiderably.
Adult schools are asually, if not invariably, night schools, since
the public are occupied during the day in their ordinary occupa-
tions. Their teachers are frequently masters of the ordinary day
primary schools in the locality or in the neighbourhood and
undertake this extra work tor an allowance of about Rs. 5 per
month which is looked upon by them as a welcome supplement to
their small monthly day school salary of Rs 20 to0 30 In addi-
tion to the cost of the teacher's allowance, lighting and other
miscellaneous charges amounting to Re. 40 per annuu: have to
be met. Thus, the total expenditure on account of a night
school of about 30 pupils comes about to Rs. 100 per anunum.
This is usually met from the annual grant available from the
Educatio:al Department towards the maintenance of the school.

The only provincial Government that appears to have
seriously endeavoured to attack this problem, is the Punjib
Government. The Co-operative Department of this province
appears to have served as a very effective agency for the promo-
tion of adult education. A group of adults desiring education
applies to the Registrar for registration as a co-operative society
and sends up its bve-laws in a prescribed printed form. Under
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these bye-laws the members pledge themselves to read for a
specified period or up to a specified standard and often bind
themselves to pay a monthly subseription for iscellaneous
expenses. They elect their own president and officers and hold
meetings for such petty business as may arise and appoint their
own teacher who receives the usual monthly Government
grant from the Registrar of Co-operative Societies. As socon as
the school has gained a fairly firm footing, it seeks inspection by
the Government Tuspecting officer who, if he approves its work,
recornmends the District Board to take it over. As soon as the
District Board has taken it over, the Registrar cancels its
registration as a Co-operative socicty.  The school then passes
into the hands of the Educational Departient officers who are
better qualified to mspeet and gnide than Co-operative oflicers.
Bus the prablem of edneation of the illiterate adnlt i only half-
solved when he has attained literncy.  The other half remains
to be tackled, viz., that of maintaining the literacy alveady
attained by them. Villages have generally no libraries, and the
pupils of adult nioht schools, just as children of ordinary schools,
very often soon unlearn all they might have learnt at school, un-
less they take to reading of the local newspaper. This part of
the problem appears to be effectivelv tackled in the Punjab by
itz Rural Community Board and its District Rural Community
Couneils.  The Board and the Councils co-ordinate the activities
of the Government Departments which, together with non-
officials, are represented upon them, and disseminate through
the villages the Vernacular pamphlets and periodicals published
on agrieultare, co-operation, education, forestry, irrigation,
public health, and veterinary science. Libraries are established
in the rural secondary schools and are placed in charge of select-
ed teachers. They contain approved literature (avoiding religions
and political matter) to which all literates, adult or juvenile, of
the neighbourhood have free access. The Board and the Councils
also maintain Magic lanterns and slides, which are taken to the
remotest villages by lecturers and shown to the literate and the
illiterate. Pamphlets are alsa distributed to those who can
read them. *

= Bulletin XXXIX of the World Ass;;:i_ation for A(lgrt; Education, pp. é'ﬁ 392,
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Among the several private bodies that are doing useful
work on this field, those deserving particular mention are the
Y. M. C. A. and the Devdhar Malabar Reconstruction Trust.
The Y. M. C. A. was the first private body to organise adnlt
education work on organised lines. Tts programme of work
includes (i) lectures on diverse subjects, such as Religion,
History, Philosophy, Koonomics, Art, Travel, Social service, and
Science; (ii) Vocational Education by means of regular classes in
commercial subjects, language, social service work, and Physical
education; (iii) Study and Discussion-groups on various subjects;
(iv) Night schools for illiterates and in the Industrial Welfare
and Rural Reconstruction centres; (v) Libraries including
Travelling Tibraries; (vi) University Extension Conrses; and
(vii) Lantern T.ectures and Visual Tnstruction service. A set of
lantern slides has been prepared with the object of teaching
illustrated Tamil reading and writing. It has been reported
that Tamil reading and writing can be taught by this inethod in
two months. The Devdhar Malabar Reconstruction Trust which
was founded in 1930 gives special importance in its work of
rural reconstruction to Adult Education through night schools,
lantern lectures, reading-rooms, libraries, leaflets, publications,
meetings, etc., and is assisted in its work by a Government grant
of ore-half of its recurring and non-recurring expenditure.

Notwithstanding the beneficent activities of these. and
other philanthropic bodies, it cannot be said that any appreciable
advance has been made in the direction of removal of mass
illiteracy. And no appreciable advance is possible and can be
expected, unless and until the Government of India realises that
a very large part of the education needed in this country is adulg
education and treats the subject as one of All-India imnportance
-and, in consnltation with the provincial governments and Indian
States, lays down a general 5, 10, 15 or 20 year plan of attacking
it and makes it obligatory on them to make the necessary
annual financial provision for it. We have a large army of
primary day school teachers in all parts of the country who
wonld be willing to serve as teachers of night schools for illjterate
adulte if thev were encouraged to conduct them on their own
achool premises by offer of an allowance of about Rs. 5 per month,
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"They would welcome such an allowance as a substantial suppl(ji-
ment to their monthly pay and would provide the cheapest an
most effective agency available for the purpose. 1Tn the absence,
however, of any lead in the matter {from Gm"ernment, local boz.rds.
and municipalities who can command services of these te?.c ers;‘
let them remain unutilised. In the same ma‘nf)e')r, s:ler‘fuc'est;e
socondary day school teachers can be ?equmt}one Oll)er Og;
purposes of teaching English to f:he ever increasing nutm Sc,hom
adults who could not study English while they were 2 noo
and now feel the need of a working knowledge of it for practie:

‘ i ial life. These teachers would
purposes of business and commercia B B o
be willingg to do such extra work on & monthly e
Rs. 20 or so. For the extension of hlgher' edn@hﬂu 0 t deht
sity grade to those who could not ranp.ive? it during thglr‘ni(;l t.h(;‘
life, college teachers can also be snml:'u'l_v presse l1 o
service of adult education, provided there 1s & general plan ﬁg‘on.
In these days of preferential tariffs, general t‘,‘rade depre::1 ,Li
exchange fluctuations, inflations and devaluations 'of .rlxlz?tmn;e
currencies, and general economic distress, the publie, 1 lf e:ian )
as well as literate, need enlighteament on these con du. mi
technical subjects from those who unders‘tand t:,hem :Linl a:nd,
competent to gnide public opinion on them in antmgz):ﬁ\ea g
dispassionate academic manner. These appear to be »

i ' the
in which adult education of the primary, the secor}dary, Zu? e
an effectively be organised, provided a definite

iversitv stage ¢ . . "
university g financial assistance for the

lead is given in the matter and : ’
purpose offered by Gozernfme-t;.bt;. q'I‘o0 ﬁiiézua?;r t?ﬁeiﬁe%ﬂ; f:-,t

rail themselves of the faciiibies : '
:;:e]zl]sibve propaganda would undoubtedly be nfeﬁessa;fl;y ]il;t (1::):'
this purpose also, we have got a very po‘w;r u \a;?ha’t e sadly
achool supervisors and inspectors of all grades, hat e
lack is orcanisation--country-wide organisation o i s
or s by Government, schools, colleges, and universities i
i'(i):;i(l%msk of educating the mass of the people.



Legal Education in Indian States.
- By ‘LEgx’,

“The Indian States have a great purpose to serve and a
high destiny to fulfil in the polity of India. They have served
in the past as nurseries of Indian statesmen when Indian talent
could find no scope for high employment in British India.”
(Dr. Sir P. S, Sivaswamy’ Aiyar in his book on Indian Constitu-
~ tional Problems). 'Phe acceptance of the pringciple of federation
by the Indian States and the entry of a substantial number of
them into the federation have been made a condition precedent
to the actual workiny of the proposed new constituation at the
centre. The attempts of Indian States have alwavs been to
approximate the efliciency of their administration and the
facilities afforded by them for the moral and material advance-
ment of their subjects to the standards available in British
India- This has been the case in the endeavour to provide
opportunities for secondary and higher education. Buat even
a casual observation will disclose, however, that the cause of
education in Law has been neglected in the past, though all
other departments of education have been receiving attention at
the hands of educational anthorities in the Indian States. It
cannot be stated that even in British India where the authori-
ties had once an nnreasonable apprehension of the Vakil Raj,
the progress of legal education has been unsatisfactory. The
progress has been remarkable at least during the last two
decades, so that even cities which are not Provineial capitals
or headquarters of Universities e. g. Karachi, Ahmedabad.
Poona, Cawnpore, Bareilly, Jubbalpore have got the L1.. B.
classes now. This is over and above the T.aw Departments in
the new Universities incorporated from 1914 onwards. But
this has not been the case in Indian States as comparative
figures will clearly show,

The reascns for this glaring disparity are neither definite
nor convincing. The unwholesome spectacle of a large number
of unemployed lawyers may be pcinted ovt as a reason. Is it
not true, taking a higher and broader view of the problem of un-
emplovment among the educated classes in India, that the un-
elaployed lawyer is not difterent in species from the nnemployed

LEGAL EDUCATION IN INDIAN STATES 21

B- A’s or B. Sc.’s? If some LL. B.’s are unemployed, is it not
because they did not tackle the unemployment problem immedi-
ately after passing the B. A. or the B. Sc. examination, but
postponed it for two years more? If the situation is analysed
properly, the root cause lies in the system of education and not
in legal education alone. Tf Indian States are not to open the
LL. B. classes so as to avoid the phenomenon of the unemploy-
ed lawyer, they can as well close the Arts and Science Colleges
also, which produce a large number of unemployed graduates.
Approaching the question of education from that point will
lead to intellectual suicide as Dr. Beni Prasad characterised it
in a lecture at Cawnpore. The problem is a general one for the
whole lot of Indian graduates and not for the LL. B.'s alone,
against whom some Journalists, Scientists and even some
educstionists who ought to be otherwise impartial carry on a
tirade by insinuations and inuendoes.

Another reason for the small number of Law Colleges in
Indian States may probably be the reflection of the supposed
attitude of some strong British Indian administrators regarding
the Bar viz. one of apprehension of the Vakil Raj. Bat this
attitude, if it can be alleged at all as a reason on the part of Indian
States which have not got Law Colleges, is indefensible and
opposed to the experience and teachings of history. Legal
education leads to one of the highly prized and honourable
professions. A knowledge of law is considered by some to be
the coping-stone of real culture, It is too late in the day to
doubt the advantages accruing to the stability and well-being of
the State by the imparing of legal education. If the Travancore
State has a bi-cameral legislature on up-to-date lines and an
efficien* public service free from the taints and defects of mal-
admipistration, it is due to its having a Law College during the
past nearly sixty years. Except in the departments of Engineer-
ing, Medicine and other Scientific and technical departments, in
all others law graduates are largely employed. (It is interesting
to note that recently the United Provinces Government appoint-
ed 16 Sub-Registrars of whom 14 were LL. B.’s; of the others
one was a Muhomeddan and another 3 Hindu M. Se.) In Indis,
as in other progressive countries, it is being increasingly re-
cognised that some legal education will be a necessary equipment
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for discharging the duties of a law-abiding citizen

thusiastic public man. With the greater op;oritf;]‘ii?esogﬁa n; o
to .tpe officers and subjects of Indian States for inte]](')r "
pohbma'l participation under the aegis of g federal corxst'tlg?nt
for India and for general public work in which every iu‘;}on
State ha.s to play an honoured part, it is becoming c]earnt;]an
progresslve Indian States have a duty to train son';’e at ] g
their subjects by the imparting of legal education. ast of

The efforts so far made are no doubt la ' '
.Statgs concerned. But there is still a large ﬁela :313 all:le c:;: thg
inspite of sneers and sarcasms about legal education which vor
effectively answered by Sir C. V. Kumaraswamny Sastriar i Wgre
la.st Convocation Address at the Mysore Universit nT ”
hlst'tory of legal education in Indian States is very briesf'l' h;
easily told. The first to start law teaching was the vazn .
State. On the 31st January 1875, the government opened c;)lre
F. L and B. L. classes as a part of the State Arts ( 1 .
T%us was o the same lines as the Madras Law College od i
Ripon Law College, Calcutta, which started as part ofg tha;nP ‘th‘e
dency College and the Ripon College respectively and grad iy
became full-fledged and separate Law Colleges Simil g] act
years after their opening, the Law classes inoTriva.ndrir y) SOmE
were worked as a part of His Highness' College, and thr;’Pthmh
SOrs whe.reof were treated as members of the sta.’ff of that C 1'1(17 93"
were rafsed to the status of an independent college u do P
designation of “His Highness the Maharaja's T.aw Coll } ¥ th‘e
vandrum”. 1t is a full time college holding classes fro efe' o
to 4 P. M. with one whole-time Principal, two whole-ti!; OPA'M.
sors and four part-time elective lecturers, and affords ineb‘ rof.es-
tq stndents preparing for the B. L. and M. L. Degree 2 111(}!;1011
tions. 1t is impossible to exaggerate the perennia:l i ﬂxam“m-
the College, on the public life, the public service e e of
tion and administration of the State during the
years.

ally

» the Constitu-
past ﬁft-y nine

Hyderabad was the next State t

: . 0 open t \
The Qsmanm Umyersity started the IE)L. I;Tecll;i:ée]:' -c]a%es'.
1332 1. e. 1923, which have been progressing aatisfa:ct in Fasli

‘then. There are five lecturers besides a Professor wg‘:'? §l:£e
BIULy 18 e
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Head of the Liaw Department. The Holkar State was the next
SQtate to start the LI.B. classes being the third State in India
and the first in Central and Northern India taken together to
embark on imparting legal education. In July 1928, the Previous
T.T. B. was opened as a part of the Holkar Coliege, Indore,
affiliated to the Agra University. In 1929, the Final L1.. B.
class was also opened. On an average there have been about 90
students in the Previous and 50 in the Final LL. B. class, which
may be gaid to have been progressing satisfactorily. In 1932 and
in 1933, the College secured the first place in the first class in
Final LL. B., while in 1932 it got the second place in addition
and in 1931 the second, third, fourth, fifth and seventh places
in the University examination besides a large number of First
classes and a high percentage of passes in both Previous and
Final. The Kolhapur State was the next State to start the Law
College in 1933 June with a Principal and four lecturers to be-
gin with. In formally opeaing the Law College, Kolhapur later
on, His Excellency Sir Frederick Sykessaid:—

“I gm extremely glad that your Highness’ project of
establishing a TLiaw College in Kolhapur has been brought to com-
pletion in time for me to perform this interesting ceremony before
T leave India. T have every confidence that a great future of
useful service to the Kolhapur State and possibly to its neigh-
bours also, lies before this institution and we shall be proud
indeed to be associated with it........ Many hard things are spoken
of lawyers in general; but justice is the great asset of society’
the law is a noble profession; and if the right principles are
borne in mind by the students of this College, T am sure they
will earn a high reputation for themselves, for this college, and
for the State to which they belong”. It is sure that the Kolha-
par Law College has a bright future being an important nucleus

of the proposed Kolhapur University.

It will thus be seen that out of the large number of pro-
gressive Indian States, only four have the LL. B. classes, all of
which excepting Indore have a separate Law College or a sepa-
rate Law Faculty nnder its owd University. It cannot be that

any financial considerations stand in the way of other States
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opening Law classes, for these classes have been always self-
supporting and have been a source of even net profit in some
States. It cannot be that the academic standards have not
reached a high level of efficiency because the M.A. or B.A. clas-
ses as the case may be in Baroda, Gwalior, Jaipur, Patiala, Jodh-
pur, Kashmir and Cochin are second to none in the respective
Universities to which they are afliliated. It is only because
sufficient attention has not been paid to this aspect of the ques-
tion of education due to mere chance that Law Colleges have not
been opened in these progressive States ruled by Princes of broad
and liberal views, who have very competent administrators as
their Dewans and Prime Ministers. Itis hoped that ere-long
the subjects of these States will bave the beneficent influences
of legal education and facilities therefor within the States them-
selves.

e

The Differentia of Indian Pedagogics.
By M=. K. S. RAMASWAMI SASTRI, B.A., B.L.

(Continued from the previous issue.)

DRSS

Among other important characteristics of the methods
of Indian pedagogics was the emphasis on example rather than
on precept. Seneca says well: “The road by precept is long; by
example it is short and sure”. Further, though in recent times
memorising is treated with contempt probably because it is
beyond modern capacity and is a lost art and is difficult among
the complications of modern life—and though we are assured that

“in the soul while memory prevails
The solid power of understanding fails”,

yet there is no doubt that an early training of the memory is a
source of power and makes the man a ready and resourceful
man and gives him a reserve of inner strength even when in
old age he is thrown back on himself by a negligent and forget-

ful and forward-rushing world. Ancient Indian education -

rightly stressed the importance of memory training. Further,
the habit of worship led to zlarification of mind and attainment
‘of grace. The love of pilgrimage contributed as much to health
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as to holiness and as much to the broadening of the mind and the
cultivation of sympathy as to health and holiness. Further, the
national love of music gave a further impetns in the same direc-
tion. Tt brought beauty to the face and brightness to the mind
and benignity to the heart.

Another important trait in Indian pedagogics is the
intimate inter-relatedness of books and nature. To-day there is
a repeated call to correct bookishness by going to the country-
side by means of excursions. Ruskin says: “Tt ought to be
made an important portion of the weekly work of every school
to take the children into the country to breathe its balm, grow
strong in its healthy breczes, see and enjoy its beauties, and
receive there that glorious training of sense and =oul, head and
heart, possible only beneath the blue vanlt of heaven. In fruth,
the country should become an outer uncovered class-room-—a
Divine museum utilized by our teachers”. This ideal was
practically carried ont in ancient Tndia by means of Asrama
schools and colleges and universities.

Another important characteristic of Tndian pedagogics is
the reverence for the teacher. Socrates nsed to call himself as
“a man mid-wife for mind”. Manu utters the same truth in a
finer way when he says: “Of him who gives natural birth and
him who gives the knowledge of the Veda, the giver of the Veda
is the more venerable father, because the birth for the sake of
the Veda ensures eternal rewards both in this life and after

death”. Further, education was not vitiated by a commereial

conception on the part of the teacher or the student as it is to-
day when the teacher works for pay and the student studies
with his mind concentrated on the examination as the magic
opener of the treasure chest oontaining jobs. After the close of
the period of studentship, the student had in anciest India to
pay o suitable fee to the teacher. Apasthambha says: “After
having studied as many branches of learning as he can, he shall
procure in a righteous manner fee to be given to his teacher
according to his power”.

An equally important aspect of Indian education was
that the students underwent proper discipline though the
discipiine was mild. Manu says that the teacher should use
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sweet and mild words and that if any grave fault required
gevere cortection the students should be heaten with a thin rope
or a thin cane or split bamboo, on the back only. Apasthambha
says: “Loving him like his own son and full of attention, he shall
teach him the sacred science, without hiding anything in the
whole law. Frightening, fasting, bathing in cold water and
banishment from the teacher’s presence are the puuishments
which are to be employed according to the greatness of the fault,
until the pupil leaves off sinning”. The student should not sleep
on a soft bed or eat luxurious food or use unguents or garlands,
He must not kill or injure animals. The residential system ia
the hermitage schools enabled the student to have pure surround-
ings and proper guidance and control. The training of the will
was well attended to—a feature which is sadly missing to-day.

I quite realise that ancient Indian education was more
literary than practical, though it must be remembered that the
system of acquisition of the sixty-four katas (arts) led to
practical-mindedness of a fine type and that Manu says that the
aims of life are not mere virtue or wealth or pleasure but all the
three. Education was not given on a nation-wide scale.
Deductive methods were preferred to inductive methods. In
these and other respects we bave to modernise our educational
ideals and methods by wise borrowings and adaptations from
the West. We have also to adjust Indian education to the new
social and economic life and especially to the new political life
surging through the land. But yet if we attend to and adopt
the ancient Tndian methods of mewory training in youth and
early moral and spiritnal education, if we re-imbibe and re-
introduce the Gurukula spirit even though the entire Gurnkula
life of the past cannot be revived, if we could once again
relate education to nature as before, and if the old passion for
knowledge fires alike the heart of the teacher and the heart of
the student. I have no doubt that Indian education will start
upon a new and glorious career and will be able to give a lead
to universal education as well. For after all education 18 not
an end in itself but is a bright and noble means to s brighter and
nobler end. Even to-day there is no nobler convocation address
than that given by the teacher to his outgoing students in the

SOUTH INDIAN AMUSEMENTS 27

Taittiriya Upanishad. For is there a nobler question to be put
to the trained student than the questions contained in the well-
known verse which means thus:

Is your mind free from the fever a.nd. the fret of the
spirit; have you attained true auspiciousness; is your knowledge
fruitful; and have you attained self-reaiisation?

South Indian Amusements.

(From the Educalors’ Point of View.)
By M. S. C. SiNHa, M.A., DIP. EQ.

{What are the chief games and amusements of villages or towns? .Havef
any of them any educational value ? What is their value {rom the pm':ttgr
view of training character, and the imagination, or how do they help to a

social life?]
INTRODUQTION

The word ‘amuse’ means to occupy pleasantly; hence
amusement means that which occupies our timne pleasa.nf:ly- An
educator, however, will not look to this side of the: thing (?nly.
He will consider it from three points of view, viz, physical,
intellectual and moral. In considering the games and amuse-
ments of India, we shall view them frcm these points of view.
From the point of view of an educator, we cannot accept any
gaie or amusement which fails to satisfy these tests.

Since the advent of Western amusements in our country,
the importance and popularity of Indi@n amusements . have
considerably dwindled down. We have discarded old and in no
wav unscientific amusements as out of date. Tn the town, aimost
all the indigenous gaines have been ousted from the field, and
supplanted by Western amusements and games,

The game of football has eclipsed the popula.?it;y.of all
other Tndian amusements. It has captured the imagination of
the Indians. There is no Indian town which does not boast of &
football team, such is the popularity of the game. Whatever that
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may be, Indian villages have not yet totally doue away with
indigenous games and amusements. Partly for want of money,
but largely for want of regular contact with the so-called civilisa-
tion of the town, Wostern amusements have not yet heen able to
make their way in the remote villages.  The old, crude, simple
amusements are still there, and afford unbounded jov to the
simple village folks.

These village amusements require no costly apparatus.
Nature furnishes them the necessary requirements. The blue
vault of heaven over their head is their natural gymnasiam.
Nature decorates it tastefully. Under the clear open sky, reson-
ant with life-giving air, and greeted with beautiful sights and
scenes, soothing both to the eve and mind, the poor villagers
dance and play in Natuare’s plenty.

The cheapness of the Indian games I8 a strong re-
commendation for their consideration from the educational point
of view. No costly apparatus of any sort is neecessary, nor is a
large, plain field needed as in football or ericket or hockey.
Natural resources are made use of. Nature is there with her
plenty and bounty. Nor is it suited to a particular season only,
Almost all the Indian gawmes can be played throughout the year.
English games, on the contrary, are seasonal. There are different
games for the different seasons ; and this means a Jot of trouble
and expenditure. Poor people cannot afford to have the benefis
of these costly games.

Indian games and amusements are best suited to Indisn
climate, Indian temperament and Indian conditions, The
Indians can hardly fare wel] in a wet and muddy foot-ball fielq.
But foot-ball is a game of the rainy season. Cricket js played in
winter ; but the Indian wintry sun does not quite snit it. "Phe
burning sun proves too much for it.

UriLrry oy AMUSEMENTS

Amusements are diversion for the mind and body. In
amusements we include amusement proper and games. Mind
and body are closely related. They are inter-dependent. An
exhausted and depressed mind is not fit for any work. It refuses
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to work properly like a rusted engine. Tt wants rest, and diver-
sion. Amusements help it to recoup its lost vigour and fit it for
fresh work. 'The mind ought sometimes to be amused that it may
work well. o . . -
In all our life's activities, it is the mind which plavs the
mest important part, and has to exert itself most. The mental

{atigue and confusion arising {rom the disorderly evowding of

new jmpressiens into the ehild's brain ave severe.  The mind
works heavily. Tn this process encrgy is expended and finally
exhausted. The young have, moreover, to tread unbeaten
tracks. 'The opening of new grounds necessitates exertion,. :m.d
fatigue, and unless the exertion is attended with p]e:n,sure, it 18
apt to become harmful. Dy Dukes, med%e:q,l oﬂmm: of the
Rugby school, says.—“ As a variety of food is essen.tm.l to the
adequate development of the body, so change of work is impera-
tive for due development and nourishment of the brain; and
production of the finest and most permanent effects in strength
and durability of tissues by oraduated and regular development
of the body, finds its analogue in the growth of the brain.” '

Amusements serve as what is called & “comic relief’ -
A teacher's duty is to help the harmonious develg)pment . of tile
child, the development of the nervous txssu.es in the
head—~the brain —to the highest perfection. Each child possesses
its own proportionate stamina and mental ability. ‘Th‘e abllhty
may exist potentially in abundance, bnt_of what use js it u]n esa;
the physical vigour be sufficient to provide a plentiful supply o
healthy red blood to feed the brain ?

-}Ience the mnecessity of vigorous, pure and healthy
amusetnent which develops both the mix.xd and the body azlld
helps the dormant faculties to flowgr mto. full bloom. Tl'e
corpuscles of the blood must be healthy if rthe' mbell.ectu:—ml‘ (?a,.puep
ties of the child are to be fully expanded. This requires exercise of
the limbs which can be had only by good healthy .gmne;@ or
exercise. Dut this must not be force.jd on the child. This
exercise must be made pleasant so that it mayv not be as hef‘wy
and unpleasaut as the school .msks. It mflsf- l?e a sort of reer e]a:
tion, and not sumply exercise. Recreation involves not only

physiaal culture but also mental refreshnient. Hence the

importance of amnsements. (To be continued.)



Compromise.

By. MRr. P. R. GOPALAKRISHNA AVYYER, R.A

-t —

The present time seems to he very propitions for pondering over the
principles of compromise. e have every kind of war which is waged with
words ; ideas and ideals clash in their expressions even when they establish
eventual identity. The country is in u state of mental and moral, social and
political ferment. However, to the obhservant eye, the trend of affairs is not
difficult of discernment, which reminds us of the Morlian philosophy of
compromise.

Compromise is too often wrongly associated with the sacrifice of just
principles and looked upon as a struggle between courago and cowardice, and
accordingly considered as something in-fra-dig  Fanaticism has at least this
advantage over it. It portrays zeal ns the quality of firm convictions, and is
fecund of means to crush fossilised apinion, and storm the stronghold of custom
or clerical mumineries. It arouses the vitality of criticism and conscience,
and adjusts our sanctified scruples to sober conduet  For after all, conscience
is not intolerance of faith or the feelings of fellow-heings but their co-ordina.
tion and eoncord : and there is no stronger conscience thin that which is
based on general and public agreement. The goal of human aspivations is not
the limited or unlimited exercise of individual rights. misealled conscience, hut
peace resulting from knowledge and conduct culminating in politieal and
social order, leading to that benconlight of universal brotherhood, always
longed for, never attained. This peace is not achieved by fiery souls, who are
too acbive in their endeavours to rouse the intellectual and philosophical
promptitude of peace-lovers to right conduct, lest thev fiil from inertin to
contribute their share to the well-being of man. They sitiply mark the iwile-
stone and leave the forming and consolidation of the road of progress to the
less emotionsl but more practical, though none the lesa ethical men. These
practical people are not always in a state of shapeless plasticity, incapable of
ever hardening to definite purpose ; for they, like Cardinal Newman in his
famous hymn, hold ‘ One step enough ’ for the present. They are not tritlers
on the path, they do not quake with fear to advance ; but like the sagacions
elephant, try to feel every step a solid ground gained in wisdom that finds the
world awake, not asleep. They are not trimmers who merely register the
weather of self-glovification. Their burning zeal is as real, but is enclosed in
non-brenkable glass. It is in fact properly regulated in the perspective. It
subuwits to be subdued, and approaches sublimity, along the lines of “ sweet
reagonableness”™. It is not fond of sensational exhibitions ol extremism in
expression or conduet, in violent gestures or virulert words. Thus while it
may saerifice its vehement evidences, compromise is by no means a surrender
of Sense. [t is not even a sacrifice of principles, but anly un adjustment of
the “ setting " of thoso principles. It certainly is not to be found in the
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categories of lies enunciated by Touchstone in “ AS YOU LIKE IT”. It has
gob a new order of its own in embellishing and embalming truth. It chooses
the graceful. not the grim path, in righteousness. Tt does not even glory in
the * grand manner . Tor compromise is only a consideration of more as-
pects of a case than the one that has become denominational or dyramie, and
it does connote a consideration for the views of our fellowmen. What else
can we have but several darsanas of a fact ? We have accordingly in our
country not one school but six schools of philoéophy. Compromise need not
therefore spell condemnation as anything unworthy of mwan or unconseionable
in him. To be uncompromising in anything is not always synonymous with
being sensible or right. * Missionaries are not all an agreeable class, nor
martyrs a sensible elass”. The ideal world is nowhere. We are not
gymnosophists living in the jungles. We are the inheriters of a traditienal
civilisation fused in the crucible of Scientific knowledge. We must have our
eves steadily fixed not only on the ultimate, but the intermediate and the
immediate as well,

The Gita is justly hold to be an epitome of all our philosophies and
practical ethies. And what was the central theme of T.ord Krishna, but
“Karma Yoga ", the etornal prineciple of adjusting ove’s actions to one’s
circumstances? While discoursing onr the law of *“ Karma ~, the law of one’s
own caste. He only expounded the law of Compromise. Tn other words, the
(iita is. in cne aspect, only a graceful lecture on accommodating conscience and
action to the actual canditions of life. And be it remembered here that
Duryodan’s uncompromising attitude was the cause of the Great war of
Mahabarata !

We would be nearer the goal of our aspirations to-day if we bad bub
learnt to apply the touch-stone of true compromise in time to the problems
which ought to have found us united, not divided, living as one corporate
whole, not torn into shreds by political and petty quarrels. Yet we will hope
for a greater man to be born greater than anyhody that has yvet come, amongst
us, soon to settle them in the way they ought to be settled and rid us of the
riddles that perplex and petrify us in our soeial and political life.

Gleanings from Tamil Literature

By Tar LATE MR. T. R. RANGASWAMI AYYANGAR, M.A., L.T.
{Continued from the last issue)

————

{.  Sivaprakasam consists of 101 Stanzas and expounds the principles
contained in the third and fourth parts of Sidhanta-philosophy.

2. Tiruvarutpayan is of ten chapters and contains 101 stanzas in
Kural Venba metre.,

3. Viva Yenba contains 13 stunzas in Venha metre.
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4, Porri Pabrodai is in 190 lines.

5. Kodikkavi containa one stanza in Kalithurai metre and three more
stanzas in Venba metre. This is said o have been sung by the saint to make
the flag rise to the top of the flag-staff at the commencement of Nutaraja's
festival at Chidambaram.

6. Nenijuvidututn is a long poem in Kali Venba metre consisting of
258 lines.

7. Unmei Neri Vilakkam contains six quatwains,

8. Sangarp Nirakaranam contains 20 stanzas in Asiriappr  metve.
This is a condemnation of the Maya theory of the Advaitam.

Umapathi Sivacharya was succeeded by Siddbar Sivaprakasar, who spent
most of his days at Vedaranyam and Tiruvadamarndur. Ilo wus the ninth
incumbent on the thronse.

A Saiva Vellala devotee of Tirumuvalur had & son by name
Vaidinathan, who evinced great devation ta (iod Siva even in his fifth venr.
His father once took him to the shrine at Tiruvelur. At the sight of the idol
the boy was so completely absorbed in devotion that he did not know that his
parents had left him.  Whan alone, God Siva appeared before him in the shaps
of a tempie Archaka and gave him a lingam for his worship.  The hov took it
home with great joyv and was offering great puia to it every dav without fuil
One day Siddha Sivaprakasar, the head of the mutt, happened to have a look at
this boy on his way to the temple. The sage was so tauken up with the devotional
look of the child that he took him wunder his tutelege and taught him the
mysteries of the Siddhanta philosophy. To the great discomfort of his parents,
the boy gave up the world, took up the holy orders in the mutt. Siddha
Sivaprakasam Swamigal retived to the Vedaranvam fovest and his mantle fell
on the shoulders on the young Vaidinatha Tambiran, whose sacerdotal name
was Namasivaya Desigar,

Namasivaya Desigar, the tenth in succession, was the resl founder of
the Tiruvaduturai Mutt and its heivarchy traces its lineage from him. ITe
lived towards the close of the 16th century. He has written a comentary
on Arunandi Sivacharya’s Irupaviripatu and another on Umapati Sivacharyn's
Vina Vonba. Ile is the greatest saint of the line and has been honomed with
a shrine within the preciuts of the mutt itself,

One of his disciples Dakshinamurthi Desigar has written two treatises
—Dasakaryam, and Upadesa Pahrodai. Namasivava Desigar appointed one
Ambalavana Desigar, as next in spiritnal command and this Awmbalavana
Desigar was an erudite scholar hoth in Tamil and Sanskrit. e is the author
of the famous bhooks, all expounding the philosophy of Sivagnana-hotham
They are: 1. Dasakaryam, 2. Sanmarga Siddhi, 3. Sivasasrima Teliva
4. Siddhanta Pahrodai, 5. Upava Nishtai Veuba, 6. Upadesa Venha, 7. Siddhanta
Qikamani, 3. Nishtal Vilakam, 9. Atisava Malai. 100 Namasivaya Malad,  He is
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also the author of a treatise known as Uyir Attavanai. In his days a Vaishnavite
Brahmun by name Ulakudaya Naiyanar, became a convert and has written an
eulogy ¢n his guru known as Kazhi Nedil. Pooppollai Attavanai is a philosophi-

cil treatise of his.

Abalavana Desigar's succesgor was Rudra Keti Desigar in whose time
there lived o great Tornibiran by name Teana Desigar. Muthu Virappa Naikar,
the viceroy of Madura, plotted against his cousin Sevvandi Nayakam out of
jealousy. Sevvapdi Nayakam warned by his cousin’s wife fled away from
Madura and came to the Tanjore District. While resting under the foot of =
tree on the hanks of the Kaveri near Tiruvavaduturai this Isana Desigar
happened to come there and hearing of his distressful condition took him to
the Mutt and introduced him to his head. Sevvandi Navakan remained in the
mutt as a guest for a long time. When Muthu Virappa Nayakam was beset
with danger from enemies on all sides he besought his cousin to return to
Madura and help him in his need. Sevvandi Nayakkam returned to Madura
and overcame his cousin's enemies. Out of gratitude Muthu Virappa Naikan
made his cousin his ehiof counsellor and earried out all his wishes. Sevvandi
Nuvakam  now wished to reward Isana Desigar for the help he had rendered
hint in his exile.  Accordingly, sisht mutts wore established in the Pandya
teritory and nmnerons villages were made over for the up-keep of these mutbs,
Fach was ealled an Isana mutt in remembrance of Sevvandi Nayakkam's bene-
factor,  These muts are still in existence and they are under the control of
the head of the Tiruvavaduturai Mutt. These mintts ave Jocated in eight
plices — Papanasam, Valliur, Tivappudai Mavutue, Sevval, Tinnevelly, Murappai-
nadi, Comoerin, and Suchindram.  Thus the nume of this Isuna Desigar is

worthy of being remnembere t for all time.

During the days of Kumaraswamy Desigar I1, the 17th incumbent on the
heirarchial throne, there was one Swaminatha Tambiran, who took up orders
even in early life. A learned Tinnevelly gentleman, Mailerum Perumal
Pillai, admiring the intellectual look of the young asestic tock him with him
and gnve him n sound education, His spiritual teacher was Ambalavana
Desigar at Suchindram and Swaminatha Tambiran came to be known as
Isana Desigar. e has written a grammar literature known as Ilakkanak-
kothu, in 151 sutras under three heads. A fellow student of Isana Desigar,
known as Subramania Ditshadar, has translated a sanskrit work Pravoga
Viveham, in 51 stanzas in Kullithurai metre. Isana Desigar has written two

other books Dasakaryam and Tiruchandur Kalambakamn.

The 18th head of the inutt Ambaluvana Desigar received a large grant
of lands from the Tanjore king for feeding Saniva devotess in charity, The 19th
head Ramalinga Desigar was succeeded by Vellappa Desigar, in whose time a
great schalar Mukkala Linger, better known by his sacerdotal name Sivagnana
Muniver, began his curcer. This Vellappa Desigar is said to have effected
many spiritual cures and received a grant of some fields from a local chieftain
Sivagnany Puli Tevar. Vellappa Desigar IT, the 2ist ineumbent, is the
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author of two works—Tiruppapuliyur Purnnam, and Panchakkuara Pahrodai,
He is to have cured the Setupati of Ramnad of a fell disease and received
grant of some villages from him. The famous Sivagnana Munivar was the son
of Anandakutar, » saivite Vellala gentleman of Vikrama Singapuram nenr
Papanasain. When young, on his way home from school, he fell in with a band
of devotees coming from Tiruvavaduturai and invited them to dine in his
house. They nureed and his mother troated them with great respect. At the
sight of these devotees the boy's heart was deeply moved. s gave up the
world and became & disciple of Vellappa Desigar at Suchindram, He learnt
the Siddhanta philosophy from him and moved to Tiruvavaduturai along with
his gura. He is u prolific writer and is the nuthor of about 18 books, 1le
wrote them on various oecasions and after travelling a great deal in the north
and staying for a long time at Kanchipuram ho retired to Tiruvavaduturai.

His greatest work is the commentary on Sivagnanahotham which is
the accepted authority on that fountuin of Sidhanta philosophy, TLike the
great Agastya he had twelve disciples, most of whom became great scholars,
and poets, [Nakkana Chidambaranatha Tambiran, has translated the Sthala
Purana of Tiruppadivappulivur.  Kachiappa Swami, a native of Tiruttani, has
translated the sanskrit Tauikachale Puranam, and sang a poem called
Tunikai Aruppadai to cure one Kandnppayyar of Dyspepsia.  This is n great
poet and is known as Kavichnkravarthi, e lived in Madras some time.

— s

The “Why’ of the Colon Scheme of
Classification.”

By Pror. K. 8. SRIKANTAN, M.A., .18 B8, CRRT. LIBR. (Mudrag))

The Colon schenie of clussification is the latest contribution te the
acience of Library Organization. Being the latest. it has neither had the
necessary publicity nor the dignity of antiquity. It is the outcome of the
extraordinary brain-power of Mr. S. R. Ranganathan, University Librarian,
Madras University. An attempt is made in this paper to examine critically
the characteristics of the Colon scheme of classifieation and assess its worth
among the other schemes. Conservative, as most of us are, no change is look-
ed upon with favour. New schemes have always this initial difficulty. But
it is needless for me to point out that nothing is good simply hecause it is old,

Tt would be carrying coal to Neweastle, if I were to stress before you
the necessity of a good classification in a library. But I would not he guilty
of saying the obvious, if I state that few libraries in Indin have u scientific
classification. So long as a library has noet classified its books seientifieally, it
cantnot be called a library at all. A library without classification is a

" A paper read before the All India Libyary Conference. Calcuttd.
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Polyphemus without an eve in his head. Life is too short to allow the neglect
of classification. In the words of Berwick Sayvers, if the foundation of the
libravy is the book, the foundation of the librarianship is classification. With-
out classification, no librarian can build up a systematie library.

India is on the threshold of & new Library Organisation. Thanks to
the efforts of the Mudras, Bengal and the Punijnb Library Associations, the
utility of the libraries is heing inereasingly* racognised. It is no longer
necessary to earry on a prepaganda of that kind.  The immediate problem,
therefore, in a conference like this, is more technieal than propngandist. The
multiplication of libraries and their success depend upon the type of classifiea-

L bion the libraries are going to adopt. We are fortunate in the fact thabt we

are just on the eve of starting an All-India Tibrary Organisation. Advantage
should be taken also to have an All-India scheme of classification. For if
different libraries follow different schemes of classification, then, co-ordination
among these libraries is impossible, and the interest of the readers cannot
cortuinly be served, if a reader cannot with his experience in one library
search for books in another library. The need for an All-India scheme of
classification heing recognised, the question is what type of classification can
we have.

The history of classification is as old as the hills. Many eminent men
like TTuxley, Bacon, James Brunet, Dewey and Cutter have given ideas and
schemes of their own. Among the schemes of classification enumerated above.
the Dewey scheme of classifieation is easily the best. Jacques Charles Brunet
divided the whole body of knowledge under five heads as Theology, Juris-
prudence, Ilistory, Philosophy and Literature. This was followed by Prancis
Bacon who clussified the entire body of knowledge as arising from the three
fountaing, memory, imagination and reason—(History. Poesy and Philosophy.)
It is eusy to see thut knowledge to-day hus become too big an omnibus to be
ineltded under these limited number of classes. Dewey, therefore, improved

upon the scheme censiderably by dividing the entire body of knowledge
into 10, as

000 General Works 500 Natural Science
100 Philosophy 600 Useful Arts
200 Religion 700 Fine Arts

300 Sociology 800 Literature

400 Philology 900 History

The popularity of Dewey’s scheme is seen in the fact that more than
20,000 libraries are already on the Dewey Decimal System of classification.
Its cardinal virtues are hospitality, simplicity. universality and certain
mnemonic features. Dewey has also an admivable index. Tt is, therefore,
no wonder that most of the libraries in America and on the Continent are on
the Dewey Decimal System.
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Td has at the outset this superiority —that it has divided knowledge
and there is little chance of any particular branch o

into 26 branches
eslected. The scheme starts with the following main

knowledge heing n
classes:—

T Technology

(¢ Natural Science (General) & Biology
H Geology

I Botany

J Agriculture etc.

A Science (General
13 Mathematics

C Physies

D Fngineering

T5 Chemistry

olon Scheme have heen arranged

In a library the bibliolithical
A reader

These branches of knowledge in the C
W than that of Dewey.
important than bibliographical classification.
place to place in gearch of books that are
connected subjects should always be

The Colon scheme is so conceived that this convenience is procured
There is a logical evolution from Qeience to Mathe-
jabics and from Mathematies to Physios and Physies o Tngineering. There
here Fducation (170 is followed by Commerco (350),
the preceding ove as Science.

inan order more logie:
classgification is wore
«lould not be troubled to go from

allied.  Naturally shalves with books on

together.
without any  ditliculby
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The All-India Educational Conference
By Prof. C. A. Kmsnmwarm, M.A. F. R. Econ. 8,

Assotiate Editor.
R

The Presidential Address delivered by Sir Syed Ross
Masgaod, K., LL. D., Vice-Chancellor of the Aligarh University,
. ab the All-India RBducationa] Conference at Karachi warks him
e type that India is in sore need of
to-day. His observations an questions like education of women
are particularly valuable as coming from a follower of Jslam
whose social life is in several respects similar to that of the
Hindus. The whole address 15 inspired and dominated by a
desire to see things clearly and apply remedies courageousiy.
The firat and foremost question he puts himsel is, what type of
haman being is our educational system o produce ? He ig
opposed to the production of 5 standardised type angd points to
the futile drean of waking India homoganeous |
Japan. 'The differences of race, religion, la
deep-rovted in the dim past, militate against sueh & consumig.
tion, however devoutly it wight be wished for, India 18 unsuited
for uniformity tut unity rot inconsistent with A
able. A programme of national ednoation drawn up by a represent.
ative comnittee of teachers could bring about a Scul-satisfying
system of education on “g variegated but harmonious pattern”,
wherein our ancient cultures and languages w
life promoting human happiness throug
sympathy., \

ike Frauge or
bEuage and cultuve,

b toleration and

Bir Byed’s ideg of national education is education of apg
by the people and in the language of the people of that country,
The present instruction in school and college through & medinm
which is neither of the teacher nor of the taught reduced the
whole process ta a farce involving g tragic waste of efforts and g
pathetic barrenness of results. There were sven more seripng
effects than these—y gk of confidence and a production angd
perpetuation of an inferiopity complex on & nation-wige seale,

Above all, it was drying ap the sources of self-expression, the
highest gift of God to man,

ould enrich human

NOTES 3%

Sir Syed’s observations on the .educatmn 'of twbo}:zezr :‘1:
valuable and opportune. Aft,e.r warning us agains Sho Brave
Jists f making the education for girls the same s : b for
pistae © ld h;Ve ns copy the example of Japan rather th:
bors, he W(C;u Turkey. The Japanese system led the girls, a‘f‘ter
ot O’f I(;“}O el:lr:ool stave, off 80 a course which taunght ther.n -all
the ".”d o i(e:mrv fornc,reating healthy homes an'd embelhshlxtr]lg
“m?‘ " rl)eclerllizzlré without competing with men in spheres like
"\'15.10‘113 Od administration”. “Anything that zmkes. a v‘vou{a,n
POhtl;ﬁ o b(ws a mother weakens the nation. D.enatmx.mhsatxon
if'?wé;z mi:enba‘d enough in boys becomes a fatal disease in yoiﬁg
» A system of education that made the women,
aotods : g ir feel that their race, has
custodians of the cu!t.mez of t!xeu r..fzci,emzveq iat thelr race, 108
it, 18 utberly faulty since i : )
ﬁ?e.me;%t}t proper education for woren, the home could suople
ment the work of the school.

M 134
Sir Syed regrets “the utter desbruotio.n o.f soc;m}l} v:uish .
due to our adopting an exotic culture resalting in a; :hers the
gocial status of our teachers. The remed).r la)f 1: tege.i hers of al
grades forming a real fra.ternity and co-ord}m,tnlnh heir efforte,
He wished that our Universities worked in ¢ osc'? 1‘ec.roccaqion-
the realities of life and not permifj “ahg rays of ga.axtn;rzn Mnd; "
ally emanating from them and xﬂurmnatll?gq 18 aHe lsm-egsea
leave cur own surroundings in ubter dzfr ne;\.tsm.ining stressed
the need for adequate facilif:ies for vocationa
nat proceeding to a Universiby career.

The address concluded with ap ins;?u'méz nl()te\x?il;hth‘i :::;g
for fmquént modification of eauc:’a,tion W}.]IG}II dg: sstmuge R
and constantly changing factors’”. But in In ;1{’(; T,
there had been little or no ch:mg_e for the p.ast“bv ya oy of oo
need of the hour was an immediate epquiry e o
own countrymen” into the whole question md.u < ionship to
the realities of conditions obtaining in I.n ;]a. ; ul(;1 » lInéi&n
thoughts should bear rich and ample frnit in the fie

education.
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). The Essentials of School Geo :
Published by Macmillan & Co., Leq 1 B A B'pi?.‘&‘; hg'lg'

The publication under revi i
' view is an up-to-

psometry suited to the needs of the 5, 3. L. ¢ appicbrs, {oxtrbook of
eenh_taken to arrange the matter in conformity with moder Ve
t:aac_ :}:;gl.the ;’ubjeit. Theorems relating to th .
straig ines have been inderted after the co

t g A ngruence th
g:ﬁgoss;tfu::o&s f:llgy;;d ll>y eaasy riders, and each group ofe‘zz:;em!iaﬁt

] crate difticulty. Scope for the abler ils i i i
;}::i ml:sc.ell.aneous examples at t}\e end. The treitrﬁ:xl:;l;;scg;zr:j e;i' ne
theore?:l is complete and quite lucid. Brief references to mcv!ons
freor s artt; gn;cn where they are applied to fresh ones, whichpwilioﬁs

greatly helpful to pupils. Alternative proofs have also bee:

provided, T ~up i ‘ P
prescribed in :Il g’:}txoliﬁs.ls excellent. The publication deserves to be

2. A Poetry Book for Boys and Girls: (E ‘a Li i
ed by J. M. Dent & Sons, Lsd, b (Bveryman's L‘?i?:i"?:"‘:.i*:‘

lovers "l;k;;s an:hologly pf verse is a delightful companion to all young
Dvers Golc?:ne {_y. t is a runner-up to more difficult anthologies
as i Ge reas\;ry. Part { deals with songs and lyrics, and Part 2
ok ke ybpozm;.sé:u led from the works of varjous poets, covering al-
osethe ;:’az\;naﬁve 1::5:53 Tg:: lt:‘n‘:mo:s; o’f.thesefst;lections offer a rich
¢ ds. ems smacking of frivolity a dldi
f:nttil); x}r;tttl;: efirly part give place to great lyrics and na)rrat;?/cdp:loilr:];
e iatter pz:rt.t} A}\ study of .thc contents is sure 10 give readers a
clear | :r into he heart of .thmga and a command of Jucid expressio
deep things. The publication js neatly printed and bound wen

3. VMiddle School Mathematics: {with Ans A
‘ : wers}: By L. Crosl
M. Helme. Published by Macmillan & Co., Ltd,, !:)ond}:)n; P?i.:ea::(:.aén:

This book aims at idi i
e providing a progressive course ia i &
A]geklzra and Gepmetry. Tl:-e scheme of work in these thrinstﬁgl'edf .
;;iho:;nbc;m;”lgem'gx designed so as to awaken and sustajn int::«c-e:
redom. e exercises are- well-chosen and gr ‘
. 3 . - - ” ad *
t?tﬁ:lj xr:?‘ttex"i ) fl; divided into groups to suit the varyingg ca;icitT};?
En;)hn ; thz g c:o ker::"ltl f)onfns. dThfough mainly intended for school: in
» the bo il be found of great i
. and the pupils in all Secondary schgol: invla:‘li?:o Mathematics teachers

4. McDonald's Electrical Dictiongry: i

, .y y: Published b

Publishing Company, Boston, Price: 1} dollars. ( }za;)hfgzmpe:;’
oxpert, George McDonald, of wide experior o ' . a 2 el b_ A
Special care has been exercised to inc"ﬁi":ﬁ«:& R ::a ::a;te:ﬁaégh:cﬁncn_ty.
tions used in electrical science. = The vocabulary fs in ene. t.mvm.
alphabetical order. The definitions are in simple language an::gOn inuous
T}u_z dxffgrent Interpretations of some terms have also be accurate.
which will obv.zatz‘: the need for reference to bigger works o: !;],mclﬁ'ded.
T;he”te:;t r:u_nt;nal is “?‘t(’.’d‘tf’ ar:xd will readily answer ther &::ml:::;
o1 all electricians, 84 : 5
excellent; - - professional an Otherwlge. .The get up and print are

A

& An extraordinarily alive series.

NEW ENGLISH
GRAMMA;I;Q SERIES

P. C. WREN, MaA.LES.

H € Written on modern lines, this new series supplies a
graded course of English Grammar in four books. It
treats Grammar as a helpmate to Composition, and
presents each grammatical topic in a practical, fresh,

and interesting setting.
1. The Simpler Parts of Speech, with Exercises in Com-
position. Price, As. 8.
This is an introduetory and preliminary book of Grammar and Composition
for beginners. It contains about 2000 evervday sentences upon everyday
subjects. The drill sentences form a special feature of the book and are
designed to be used assiduously for cultivating the pupil’s power of expression

in simple FEngzlish.

2. A Simple English Grammar on modern lines, with 143
exercises in Grammar and Composition. Price, As. 12.

This is an elemeuntary text-book of practical English Grammar for Middle
School Classes.

It contains abundant illustrative examples upon which the teaching of
Grammar is based, and numerous exercises which give the beginnera constant
practice in the application of what they have learnt.

Thus lessons in Grammar are made intelligible, interesting, and living, so
as t0 make them of practical use in the'study of English,

3. Elementary Grammar on modern lines.- Price, Re. 1-2.
Everything is taught by examsple, and treated in a simple and practical
way. Grammar is not divoreced from Composition, but both the subjects are
treated as parts of an inseparable whole. A large number of practical exercises
is another special feature of the book. Most of them are framed with a view
to provide materinl for oral composition and to drill the pupils in correct
usage. The whole book is carefully graded and planned as @ progressive course
for all the middle-school classes.
4. High School English Grammar. Price, Rs. 2.
This is a working class-book of modern English Grammar and Usage for
b High School classes. It provides side by side a practical course in English
Composition. The Exercises for practice are numerous, varied, carefully
graded, and of a practical character.

COOPER-PUBLISHERS-BOMBAY




T. V. Chellappa Sastry & Sons
Printers, Publishers, Book-Sellers, Half-tone & Line Block Mak ¥
1-1 SEMBUDOSS STREET, " ers He

OOAD O

1 SEMBUDO: ‘ MADRAS,
FlrstMPr;mer edited by B. H. Mulley | 7. Vith Read el
ENGI';IgHT.NON-D]Ii'SI‘AI(]);—‘i—O it Do’ ; 8
RO Sri“iv;g )E.D 9. Fifth Reader f{or Form 1
an. e P b}f N. Lakshminarasimham 7 0
1. Tales from Panshatant . P. 10. Sixth Reader for FormII 7 0
; P-;;: 4 o 11, Seveuth Reader for FormIII7 ©
Do, 4 'P'a.rb s 9 . TAMIL' GEOGRAPIIY
II\ESIsy.rat.hau, the Brother 5 0 1 %;’i}gﬂ;&su}gu oo, BA T2
N ]:,il:.&?ind Damayanti g 8 2. Text Boollt‘eZ; ézf):mphy T
BX;{? Prithvi 5 0 3. D (Revised) 12 0
Vik:;,rmudit . 5 0 4, Dg: I}% ig 8 :
12 Tales from Tndi e oo euised |
rom ndanFolk DisTr1CT GEOGRAPHGI,(;::eT)AI%J?L 0
(By K. Vonkats Reo. o XreL 5) 0 Madras, Chinglepu, S‘.. Arcot
1. Bpia Thomkata Ra ;’m.m., .T N.Areot, Salem, Coimbatore, Taniore,

Part I 4 0 Trichy, Madurs, & Tin‘nevelly‘}.
0

2. Do. Part 1T '
: 5 0 T each
ELEMENTARY SCIENCE I Rumngons DETAILED STUDY

By T Doraiswamy Pillaj .
\ alswamy Pillai, BA, L 1) 2. Pr: 0
In accgrtfgange ém'th. the revised 3 }a\lall:::f:i((i)}s]: (75 ;
LA Fi'rs't léook c;fsﬁlli;.lg:?ence % lBSal:winothn Rathai 4 8
g Ehsicsd Chomisiry Ro 1 4 0 | 6 viﬁ’v*‘f}‘iiﬁ:“‘““ 6 o
N 1 i
3 pm L“ee 2 g g \l{.itl}iyum Mathiyum 2 8
g. ;?gys;ols in Eversf-day Life 10 0 r 9. Ilfﬁ::;:“i?: Mgt i n e
) Firsimgiggy' Hygiene and 10. Shivaji § Blores N
1 ) 10 0 i 00
(AK. Bals GEQGRAPHY i ll?lﬁl‘gn?NTARIY SOIENCE & Hyatens
-K. Balasundaram, Dy, Inspector 2 1 TN
B of Schools, Bellary) 3, I 120
ook I Part I (Aust?lia. & ' 'TAMIEIARITHMD 2o
frica) 8 ' iTIe
Book I Part IT (North &' South 0 % %r;gdsﬂ;:gd:gd : 0
Book II (Eumsi&)Amenca) o0 i gsmitg Sbangnrd g 3
Book III (General Geogra " Fitgh, prondard |
phy) 8 0 5. Fi 30
TAM(ITI.;J FOR DETAILED STUDY 6. S;i?ng (gm 120
Lo . V. Chellapp?. Sastriar) « 7. Third ¥ g ’ a9
L Cmml Infant Primer 2 6 GEOGR:rm 20
2. Correlation Resder No. 18 0 ING preggé}ééw Boora
. o >
3 Do 11 ;4_ 0 1. V Standard BOOKS
4 De II1 5 ¢ 9 1 Form 10
- ] IV6 0| 3 1IFo 20
. eader by IX, Gopalachari 7 0 4. II1 Fo ™ ' 5
: : o4 rm y
Aoghg,f_Educcﬁ:nal Books are alw both 14 Tamq) & Tel PO
~ Telugu.

OUR PUBLICATIONS FOR MIDDLE SCHOOLS.

Elementary Mathematics: By K. S. Srinivasachariar, B, A., L. T.,

available in Eaglish, Tamil, Telugu & Malayalam As.
Book I for Form I .. 12
. II " *y II e vee oo 10

A § ) 11t . .. 12

Tamil editions have been approved for use in vernacular schools in Cevlon,

Malayalam editions hiave been approved for use in sechools in Cochin State.

Elementary Science Series: By K. S. Sundararaja Tvengar B. A., L. .
available in Tamil & Telugu

Book 1 for Form I . .. 10
" II " " I[ A ARE) e 10
Iy ,, . IIT e 12

"

History Series: By Mr, Shanmukhasundara Mudaliar, M.A, L.T.
available in Tamil and Telugu.

A history of our motherland for the young for Form I ... 8
" " Part I " 11 Lo 10
W I " 111 ... 10

1

OUR PUBLICATIONS FOR HIGH SCHOOLS.
A History of England: for High Schools By V. Venkatrama Iyer, M.A , L.T,,
Asst. Professor of History, The Presidency College, Madras.
Written in accordance with the revised A. Gr. syllabus in Fnglish History
of the Madras 8.8.T; . Examination in simple and idiomatie Finglish suited to
the attainments of the pupils.

Cloth Boards .. Rs. 1 8
Also available in parts:

Part I From the earliest times to 1485 ... . As. 12

Part 1T . 14851900 .. . Re. 1 O

Pupils’ Geographical Series for High Schools.
By T. 8. Sundaram Iyer, BA., Ambasamudram,

Specially prepared to meet the syllabus of the Madras S.8.L.C., Examina-
tion in Geography A Group with numerous illustrations and diagrams and

written in simple Fuoglish.
Tamil edition also available.

Book 1 The Three Southern continents ... As. 12
I1 North America ... As. 8

1T Furasia & India ... Re. 1/-

1V The World (General) ... As. 4

Books [I-IV Bound ... Rs. 2/-

A History of India for High Schools.

By Mr. C. V. Narayana Iyer, M.A., L.T.,
Asst. Professor of History, The Presidency College, Madras.
In print: expected shortly.

" The Teachers’ Publishing House,

Educational Publishers, MADRAS.

e




& It is the one book that treats all the

topics generally included in the
““General English’’ paper.

HIGH SCHOOL
ENGLISH COMPOSITION

P.C. WREN, MA, (Oxon.)
LATE INDIAN EDUCATIONAL SERVICE
AND
H. MARTIN. M.A., 0. B. E.
PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR

Fifth Edition. Pages 428. Price. Rs. 2-4.

This book appears as a sequel to Wren'’s “Progressive English
Composition,” and is marked by the same excellences which charac.
terise that book and have made it the most popular class book of
English composition for nearly two decades.

A Class Text-Book

OF

Elementary Mathematics

Revised éccording to the recent Syllabus |

BY

V. Srinivasachari,
Senior Assistant, M. P. U. School, Madras.

REVISED BY

It is designed to do for High School clase what * Progressive

English Composition” (now in its 48th edition) has heen able to achieve
for the lower standards of our schools.

C. 9. Reishnaswamt Elyyangar, 5.2, 1T,
| Senior Mathematics Assistant, P. S. High S?hool, Mylapore.

It has been planned on absolutely modern lines, and the treat.
ment of each topic is throughout practical and such as to prove of
real service to Indian boys and girls studying English for the

Parts I, II, Il for Forms L II, IIl in Tamil 12 As. each.
- Matriculation and School-leaving examinations,

] 1 e ‘ P.m l n’ m o . ) sen in elllxll 12 A.- e‘cba
L4 . I

should prove a very useful adjunct to the teacher of “General English”, §

“The : llabus closely.”
» ¢ .only series that follow the Governmopt Sy!
The great care and labour bestowed upon the preparation of the only s

book will be evident at every step to the experienced teacher who
uses it in the class-room, and, it is hoped, will materially help him
in his work of raising the general level of the knowledge of English in

! : | C Coomaraswami Naidu & Sons,
our schools. ' ! | . |
COOPER - PUBLISHERS - BOMBAY | __Chionatambi Sirent, MADRA$.~.




A TEXT-800K OF
" Elemeritary Mathematics
(IN ENGLISH)
(Aﬂwoved by the Text-Book Committee.)
BY
V. P. Viswanatha Ayyar, B.A,, L.T.
St. Mary’s High School, DINDIGUL.
Book I for Form IV contains more thsn 150 models and 1200 problems As, 14
Book II for Form V contains mdre than 70 models and 600 problems As. 12
Book III for Form VI contains more than 60 models and 720 problems As. 14

(S 8. L. C. Papers included.)

Problems In Elementary Mathematlcs.

In Tamil For Forms I, Il and M.
By M. RAMAKRISHNA AIYER, B.A., L.T,,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael’'s High School, Coimbatore.

PRICE Rs. 1-—4—0 (only.) -

A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committee. Apply to the Author.

ASTOUNDING TREATISES

On Hindu Religious Literature
By Mr. K. NARAYANA IYER, B.A.
dealing with (the Scientific exposition of Shrutia Upanishads etc.)
Practical Rehixous philosophy and Science of Yoga.

n English with Sanskrit- quohhom- .

constructive 5—0—-0 -
. Sandhya Vandanam The Practical Philosophy of

Hinduism~ 2—0—0
4, The Ramayana Part | or Jnana Yoga

Apply to N. MAHADEVA IYER, M.A
Cotton H"I, TRIVANDRUM

PUBLICATIONS!.

By R. NATESA AYYAR, B.A.,L.T.,
8enior History Assistant, Town High School, KUMBAKONAM.

l.
2. Vilified Vedas. Vindicated Hnghly critical and
3

I. For Higher Forms English History Part I 014 o
" " Part 1I 012 0
- Indian History Part I 1 0 0
" " Part II 1 00
2. For Lower Forms Indian History Form ' I1I 01l o
" ” Form II [ 2 0 '0 0
. .t Form 1 0 7 0
3. S8tories from Indian History for 5th Class 05090

:§ A guide to Geography for the use of the 8. 8. L. C, Students, (In the Press.)

e A A R

-

Maha Bharata or Karma Yoga 4—8-0

7 The Choicest Pe.ffume of the A;e-

“National Flower Dust”’

The latest discovery in scent science.
The sweetest and the most lasting of all natural Flower

Perfumes For -
WARD ROBE Or POCKET
DRAWING ROOM Or BALL ROOM

Sold Everywhere:

Elephant Brand (Regd). Sandanadhi Thailam.

Cooling and refreshing Oil for the hair

Manufacturers:
M. Kather Sahib & Sons,
PERFUMERS, MADURA.
OUR SCHOOL PUBLICATIONS

1. Garuda and Anjaneya 0—4—0

2. Avatars of Vishnu 0—4—0

3. Jesus Christ 0—5—0

4, Tales of all Time 0—6—0
§ 6. Rama, the Ideal Son . 0—4—0
% 6. Aesop’s Fables I 0—3—0
1 1. Do. 11 0—4--0

8. Karna, the Warrior - 0—6—0

9. Stories from Shakespeare 0-12—0

SUITABLE FOR HIGHER FORMS.

1. Tamil Poetical Selections . 0—6—0

2. Nitthilakavai-—a collection of Tamil Poems 0-10—0

3. Selections from Prose & Poetry in Tamil Book I 0-10—0

4. Do. Book IT 0-10—0

Write to.—
. V S. SWAMINATHAN,
Publisher,
MADURA., .
— s




[ DEPENDABILITY |

Eil that gon demand in a

Pertect Toilet Soap can be bad 111'

SANDAL SOAP

Whe give you our assurance

%
*

——AVAILABLE  EVERYWHERE——

Government Soap F. actory,
‘e e ... BANGALORE.

S—

V. S, Raman Vafdyar & Bros.,
SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE.

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptbms of which when
intimated, are being promptly complied with free of charge.

We have many of the Ayurvedic medicines prepared according fo the
gtrict prescriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
whelesale rates: genuineness and purity of which we could guarantee. In
addition to this we have in stock all the country herbs and other medicinal
ingredienss ready for sale )

It is with a view to prove to the public the poteney and marvellous
result of the system of Ayurvedic pharmaeopoeia and thereby make them
appreciate its value, that we have quoted the lowest price in the market.
Besides, we could convince patients of the economic value of adopting the
holy and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hevee it is possible
to =ell medicines at such low rutes.

Medicines are despatched by V. P. aystem on application. .

Rs. As. ‘ Rs. As,

Asoko Ghritha per lb. 3 8 [ Adbayarishta per 24 oz.

Indu Kanta Gritha " 30 Bottle I 0
 Kalsana Gritha " 3 0 | Dasamoolarishta w . 20
" Saraswatha Gritha " 4 0 | Drakshasava " | 4
. Sukumara Gritha " 5 0 | Lohasava . 1 0
- Schagaladya Gritha " 7 8 | Kasthuryadi Pills per i00 3 O
. Thithaka Gritka o 3 0 ] Nasikachurna Vataka per Doz. 0 6
: Agasthya Rasayana " 0 12 ] Virechans Pills perDoz. 0 6
¥ Ajamamsa. Rasayana 2 0 | Rasa Bhasma per Tola. 2 0
: Chyavana Prasa " 1 8 Asana Vilvadi Thaila 240z. | 8
" Kunkayana Modaka “ 3 0 { Pinda Thaila (ointment) 1 8
‘Kasthuryadi Leha 10 0 | Balsguluchyadi Thaila ,, 1 8
: Mahat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
' Maha Vilvadi Leha .- 2 0 ] Sahacharadi Thaila " 2 8
‘ Madhusnuhi Rasayana ,, 3 0 ) Dhanwantari Thaila medicated
' Musalyadi Rasayana 7 8 101 times per oz. ,, 30

Narasimha Rasayana 3 0 | Ksheerabala Thaila medicated
: 1 0 101 times per oz.  ,, 2 8

;G,P:Ltavu.ludi Lela ”
3 For farther Particulars write to:-
]

.'Telcgmms:—— THE MANAGER.

“SWARAJYA” SWARAJYA PHARMACY,

' ALWAYE. ALWAYE, ‘('nl_'rava.ncpﬂrg.) B

0“‘



INDISPENSABLE _
~ TOTHOSE

Who pant for unfailing memory, strength,
parity and vigour of youth.

“ATANK NIGRAH PILLS”
. | Rupee ONE per tin (32 Pills). B

ATANK NIGRAH PHARMACY,

Jamnagar (Kathiawar), -

S RIACHRRY A & SON,

41, Danappa Mudaly Street: - el

*-i—

Agent

The South Indian Teacher.
. .The official journal of the South Indis
. Teschers’ Uniou. .. » . 4 -
The only Educationa! journal devoted

, ; thedium for advertisements,
. Bates can be had on spplioation.
S Annual subscription Rs. 8.
- Apply to:—Manager, L
41, Bingarachar St., Triplicane, MADRAS.
, T BCIENYYFT O ITRDIAN. |
a7 R B Jelintola Strest, Calcutta.
; An pp to date moithly magasine.for the
* propagstion’ ‘of 'Sclentific knowledge in
‘India and its application in the develop-
' ment of Agriculture, Industry and Business.
Annual Subsoription Rs. 8 only.
Specimen Copy Free. = =
T T R
: BHARATHA DHARMA,
s . 'Moryalaya’, Royapettah, Madrag, ;
i A Magnzine of Liberal Hinduism.
THE OFFICTIAL ORGAN OF THE
BHARATA SAMAJA
K Published on the 15th of every Mouth.
‘i, EJ itor:- R ' o .
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After the great war, secondary education has undergone

a process of reorganisation in almost every part of the civilised

world. Tt was felt that the domination of secondary education
by the University requirements was the cause of the great
wastage that wag going on. Only a small percentage of the
high school products enters a University. It was felt that some-
thing must be done for the vast majority who are either unfit,
or unable for other reasons to enter the Coileges. Things are
not much different in India. Therefore, tbe proposals of the
Statham Committee may be read with interest and profit by
educationists in British India also.

VERNACULAR HigH ScHOOLS

There is one special feature in the Travancore Secondary
education system, which is perhaps not found in any other part
of India. In Travancore, we have two systems of parailel
secondary schools above the first four years of primary course,
but both of them are purely literary. The one is the system of
English schools more or less on the lines of the secondary
schools in Madras, and the other is the system of Vernacular
schools. We have 3 vear Middle school course in the vernacular,
and over and above this a set of Vernacular High Schools
having a 2 year course. In these schools, all subjects including
the seience are taught in the vernacular, ond Englishk is an
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optional subject. Compared with the school final certificate
holder, the Vernacular high school produet saves 2 years in the
_wbole course and attains the same or a slightly higher standard
in all the school final subjects except in English and the
errnacu]ar. In the vernacular his attainments are very much
higher than that of the best S. 8. T.. C. holder. Of course 1in
English his attainments are very low if at all. No doubt
Travancore has demonstrated to the other parts of India that
one could have a high degree of modern cultural education
wholly in the vernacular. Those who think that it is impracti-
cable to make the vernacular the medium of instruction in our
secondary schools may take note of this.

From a practical point of view thé defect of the systemn -

is, the vernacular high school leads the pupils into a blind alley.
They cannot enter a University and they cannot get into any
oczupation or profession in which a knowledge of English is use-
ful. The result is that all of them want to become vernacular
school teachers. “If you cannot do anything, take to teaching”
is practised to the fullest extent by these vernacular school pro-
ducts. No wonder the vernacular high school is not popular.

Tae NEw PROPOSALS
The Reform Committee’s proposals are:

1. The conversion of the vernacular high schools into
Vernacular Training Schools with a two year course instead of
the present one year.

9. Tomake the vernacular the medium of instruction in
all the Secondary schools.

3. To bhave a selection examination at the end of the
Fourth Form.

4. To have alternative courses in the Fifth and Sixth
Forms to meet the requirements of agriculture, commerce, in-
dustry and the lower ranks of olerks.

THE ABOLITION OF VERNACULAR HigH ScHOOLS.

I have already stated that the only purpose served by the
V?ruacular High School is to supply the vernacular schools
with teachers. Therefore, the abolition of this class of achools=
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is criticised on the score that it would lower the standard of
attainment of the vernacular school teacher in the vernacular.
The critics forget that the report dces not stop with the abo-
Jition of these schools. The loss of 2 years of schooling caused
by the abolition of these schools is compensated for, in two
ways. By increasing the Primary course by one year the Pre-
Vernacular high school course is extended by one year, i. e., the.
First class in the preseut Vernacular high school becomes the
highest class in the new Post-Primary or Vocational-Bias
schools. Secondly, by extending the present Training course
by one year another year is added on to the total schooling of
the teacher. Thus there is no real loss for the Vernacular
school teacher so far as the duration of schooling is concerned.
And T think, so far as efficiency is concerned, the new vernacular
school teacher might be in a better position. For, in the new
'Training course, the study of the vernacular as well as the other
subjects of the school curriculum will occupy a prominent
position in addition to the methods of teaching them. In fact,
both in Europe and America the training course of the Element-
ary school teacher runs to 3 and 4 years. A good deal of this
time is devoted to the general education of the pupil teacher.
T'his is considered to be more efficient than taking in a candidate

elucated in ordinary schools and training him up to be a teacher
in a year or so.

THE VERNAcULAR MEDIUM

So far as Travancore is concerned, the present Vernacular
Hich Scheol has served the purpose of demonstrating practically
that all the subjects in a Secondary school can easily be taught
in the vernacular thus facilitating the change of medium of
instruction in English Schools. If the people of Travancore
only cared to do so, the New English Schools can easily be
turned into Vernacular High Schools with English as a compul-
sory subject preparing the students for the University also.

The success of the vernacular medium from the point of
view of higher education depends a good deal upon the organisa-
tion of teaching adopted in the schools. First of all, proper
arrangement must be made in bilingual areas. Even at present
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there is a good deal of heart burning, because no proper arrange-
ment is made for the Tamil boys in the lower oclasses.
Secondly, the purpose of English teaching should be redefined
and the teaching and examination adjusted to the new require-
ments. For instance, text books in English should be so
selected that they contain not only good English stories and
extracts from famous authors but also contain topics of
scientific and other interésts.

Thirdly, neither false patriotism nor squeamish require-
ments of grammar, should prevent as from using English words
on a large scale to denote scientific and other technical terms.
A living language always borrows words from other languages,
It is waste of time and energy to invent or coin new words in
the vernacular for technical terms. These new words are as

much new to our pupils, and requires as much explanation and -

teaching as the corresponding words in English. Any way the
English words have to be learnt at the University stage. There
is no fun in learning a set of words in order to forget them after-
wards and learn other words instead- Itis not an altogether
ill founded suspicion that those who trot out the want of
technical words and the want of text beoks in the vernacular as
10as0Ds against the vernacular medium, have an axe to grind.

SELECTION EXAMINATION

This examination at.the end of the Fourth Form is in-
tended to divert pupils from the mainly literary course of the
Pre-University classes to the parallel practical courses in the
same classes or to the technical schools. The need for such a
diversion, as I have already said, has been felt in almost all the
countries of the world. The controversy is only about the
means of bringing about this diversion.

The report says that the Examination should be “so
designed that special minima will be required from pupils who
desire to continue the S. 8, L. C. course in forms Five and Six,
and separate minima for’ the others. In another place the
report says ¢ it should be brought home to the public, to the
parents and to the students that an inability to reach the
University stage of Education confer or should confer, in a

proper scheme of things, no stigma on the pupil concerned.” .
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Even if the “special minima’ and ‘separate minima’' mean
minima in different subjects, you cannot have it both ways
unless and until the learned professions cease to be attractive
from the point of view of both power and money. Once you call
it a selection examination, failure to be selected when you want
to be selected necessarily carries with it a stigma. “The grapes
are sour” will be the retort if you say otherwise.

Every educationist condemns the introduction of another
public examination in an already examination-ridden system,
not because failure to pass any examination is not, theoretically
speaking, a stigma, but because, our present system of examina-
tions is 50 unreliable as a test of either ability or achievements,
that it leads to undeserved passes and undeserved failures and
consequent demoralisation of our Educational system.

Therefore if a selection has to be made the method must
be such that the public, the parents and the students would feel
the selection to be fair and just. Tt is now generally agreed
among all edncationists who had at all thought about the
matter, that the present system of examination is neither fair
nor just to the students. The committee does not seem to have
thought about this aspect of the matter at all. At any rate, no
indication of it is shown anywhere in the report. Unless a more
satisfactory system of testing the ability and the attainments of
the pupils is devised, it wonld be disastrous to introduce another
public examination at this early stage.

ALTERNATIVE COURSES

There is, no doubt, a lot of loose talk going on nowadays
about the dignity of labour and all that. Most of this, I am
afraid, is meant for the other fellows’ children.

The Committee very properly says that the Vocational
work that could be introduced in the Pre-University stage
should be either of the kind such as Agriculture, which may lead
to higher studies in the University, or of the kind such as Type-
Writing and Shorthand which leads to occupations acceptable to
cducated persons. Without the co-operation of the University
it is difficult to make these conrses a success. In Travancore,
we have put down, at least on paper, as optional subjects, a
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number of practical courses. At present, as far as I know, no
high school provides for any of these courses—not even the
Government High Schools. The main obstacle is that the
University does not recognise a pass in these courses as qualify-
ing for entrance to the University courses of study. If our
University can be made to face facts and is willing to be
reasonable, it might find that students who are good at some of
these Vocational courses not excluding Type-Writing and
‘Shorthand, are at least as good from the point of view of taking
even the literary courses of study, as those who mug up a lot of

facts about Hyder Ali and the Savannahs of Africa and
America.

P——————

South Indian Amusements.

By Mgr. 8. C. SiNnHA, M.A., Dip. Ed.

———epe—e

We shall now enumerate the chief Indian amusements and
see how far they fulfil their function. All amusements may bes
grouped into two divisions:—indoor and outdoor. (i) The chie
indoor games and amusements are:-Sataranch, Pasha, and card,
Mogal-Pathan, Bish Pachis, Bagh Bakri, music, theatre,
jatra, Panchali, Hari Sankirian, snd Ramleela. (i1) The chief

outdoor games and amusements are:—kapati or hadudoodo, -

swimming, kiteflying, kusti or wrestling, marble playing, Boat-
ing, climbing, running and walking.

Sataranch—is an old Indian amusement which can still
be found in Indian villages and towns. It is a popular game
both with the young and the old. This game requires deep con-
centration of mind, and a good deal of imagination. The intellect
is also exercised, so much depends upon deliberate thoughful
movements. The thinking power is brought into play. Success

or defeat generates intense passions—defeat generates shame:

and a sense of inferiority ; sucoess—superiority and joy. This
game thus develops the intellectual powers.

Card : has, of late, gained in popularity, Cowper des-
cribes the game as the idle man's game, nevertheless it is
also useful in its own way. Success or defeat in this game is
determined in a great measure by chance than in Sataranch. In
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the common Grabu—played by the common people as also in
‘28’ and ‘Bridge’, which are very common today, a good deal of
calculation and forecasting—the work of imagination, both
reproductive and constrnctive—ig called forth. A love of
co-operation is generated among the players. They are also
taught self-reliance, patience and amity. It gives greater
hilarity and causes less shame and joy in defeat and triumph
than in Sataranch. It affords less training to the brain, and as

it 'is less expensive and more handy, it is therefore the more
common.

Bagh Bakri—is a simple and more primitive form of
smusement. It is absolutely inexpensive, simple in conception
and suited to the least developed intelligence. The cow-boy in
the field, the little maiden in the Zenana, while away the time
in the simple and innocent enjoyments of these games. It also

requires the play of the intellect, and in its own way helps 1ts
growth.

. Pasha—this originates much greater zest than the card.
It in regarded as more intellectual. Besides developing the

intellectual faculties, it enconrages co-operation, friendliness
and foresight.

Music—~-Music plays an important part in the develop-
ment of the finer senses and sentiments of the child. There
was n time when it was sadly neglected. But times have
changed, and of late, it has emerged out of obscurity and is
engaging the attention of the eduncationists all over India.
Indian music has been, from time immemorial, held in great
respect and esteem. The old Indian Baul, who still goes irom
door to door singing ‘Spiritual Songs '’ is still a familiar figure
in the remote villages, away from the din and bustle of modern
civilisation. The poor ill-clad, ill-fed peasants while ploughing
the fields, still ravishes the casual passerby with Ramprosad’s
immortal songs— '

“ Yo, my mind, thou knowest not how fo plough
Such big a human field is lying fallow,
Hadsk thou sowa it, thou wouldst have reaped a golden harvest.”
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Music is a divine gift. It can create a soul under the
ribs of death—says Milton. ‘Music,’ says Luther, ‘is the art of
prophets, the only art that calms the apitation of the soul.’
Song goes deep down the depth of the soul and speaks to it. It
touches the different vital chords of the soul and breathes
divine fragrance upon it. Its silken touch can soften steel and
stone—says a poet. Ifs melting mystic lay kindles rapture in
the human breast and makes us lose ourselves in the never-to-
be-solved mystery of the Eternal Harmony, creating in us a
thirst for the Infinite Reality.

Carlyle describes music as a kind of inarticulate, un-
fathomable speech which leads us to the edge of the infinite and
lets us for moments gaze into that. Its eloguence ennobles the
mind, soothes the spirit and draws the soul sweetly away, thas
transporting us for the time being to a higher plane. Tt steals
through every pulse and holds communion with the soul.

Its educational value is summed upin Bishop-Beveridge's
words: ~—* That which T have found the best recreation both to
mind and body whensoever either of them stands in need of it,
is music which exercises at once both my mind and soul,
especially when I play myself, for then, methinks, the same
motion that my hand makes upon the instrument, the instru-
ment makes upon my heart. It calls in my spirit, composes my
thoughts, delights my ears, recreates my mind and so not only
fits me for after business but fills my heart with pure and useful
thoughts ; so that when the music sounds the sweetest in my
ears, truth commonly flows the clearest into my wmind. My
soul becomes more harmonious, by being accustomed so much
to harmony and so averae to all harshness of discord, that the

least jarring sounds, either in roles or words, seem very very
harsh and unpleasant to me.”

The heavenly strains of music appease the melancholy

soul, soften”woe, exalt joy, allay grief andits ‘melody makes
us live over years of bliss again, :

" Music ! oh, how faint, how weak,

Lianguage fades before thy spell,

Why should feeling ever speak

Whan thoun canst breathe her sant an walt 7 |
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Hari Sanbirtan—This is an old religions amnsement. I.t.
originated with the advent of Lord Gouranga and as such it
has some sanctity attached toit. Tt is nothine but a chorus of
praise sung to Lord Krichna and other innarm?tinns. The
chorus is always accompanied by old musical instruments,
known as Khol and Khanjani. Tt has scme resemblance b the
ancient Greek chorus, sung to Dionysus, from which originated
the Greek drama.

This amusement develops the religions sentiments of the
child. Ttis a part and parcel of music itself but it lays g*t:Pss
on the religious side of man. It generates a love of religion,
and helps the expansion of the moral faculties. In the first
month of the Bengali Calendar, almost all the villages of
Bengal resonnd with the melody of Hari Sankirtan, day and
night. Tt fills the heart with awe, inspiration and devntion.
Tta softening, soothing inflnence makes us humble, modest and
religions, Tt is much better than the moral jnstruction which
is forced upon the child in our school.

Panchali—is also an old religions asmnsement. It also
serves the purpose of religious instruetion. Stories from our
religious scripture are taken, and delivered to the audience in
an amusive way, which, while acquainting us with old religious

facts, imparts moral instruction indirectly.

Theatre—this has now become s very popular amuse-
mwent. It is now drawing full houses. But it is more an
amusement of the town than the village. The villages still
retain the Jaira. The central idea in both the amusements,
however, is the same. What is a drama ? Tt is the represe.nta,-
tion in language of the actions of mankind. This world i8 a
great stage and we are in it to act the drama of life. What we
actually do in this world—our action, our failure and success,
our omissions and commissions, our strength and weakness—
is represented in a drama. It is a mirror in which we see our
own representation. Drama holds the mirror up to nature.

Its educational value, therefore, cannot be ignored. It
warns us against the pitfalls of life, and encourages us to over-
come difficulties and obstacles which beset life and teaches us
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not to be overpowered by the troubles and tragedies of this
thoruy wold. It ocalms down the agitations of the soul by in-

culcating in us the moral that ‘it is not without hope we
suffer and mourn’. ’

Apart from its developing the thinking facuities of the
mind, it develops our knowledge of language. While warning
us that too much pride and self-confidence like Coriolanus may
spell our ruin, too much calculation and meditation like Hamlet
may end in disaster, too much selfishness and love of money like
Shylock may drag us into misery and injudicious short-sighted-
ness and partiality like poor Lear, may make the life ‘miserable.
Drama instils in us a love of langnage, vernacular and foreign.

(To be concluded)

——————erets

Indian Pedagogics.
BY Mr. K. 8. RaMaswaMI SASTRI, B.A., B.L.

e fo———

CHAPTER I. HISTORY OF INDIAN PEDAGOGICS.

I. Hmwpu PERIOD.

From the earliest times the need for an illumined teacher
a8 a necessary element in illumination was realised and taught
in India. The Upanishads enforce this lesson again and again.
Though they enforce it in the case of Brahma Vidya, the
implication about the need for the living touch of the teacher is
quite unmistakable. In the case of Brahma Vidya the teacher
must be a man of renunciation and the pupil must be a seeker
full of renunciation and peace and passion for God. In the case
of worldly sciences what is required is skill and enthusiasm in
the teacher and aptitude and enthusiasm in the pupil.

In the Upanishads the need for the students’ living in the
house of the teacher is made indisputably clear. The student,
while learning the Vedas, had to beg his food. He had to serve
his teacher and tend the sacred fires. He must not sleep during
day-time. He must refrain from luxuries and even comforts.
His moral disoipline did not consist of mere exposition of moral
precepts but consisted also of emphasis on the physical basis of
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moral discipline and of the necessity of imbibing spiritual culture
as the illuminer of the moral instruction. The ancient Hindu
conception of Sattwa shudhi was a complex idea which requires
careful study and adaptation to-day. The words Santha (self-
oontrolled in mind), Danta (self-controlled in seuses), Uparata
(self-demying and self-composed and contented), Titheckshu
(enduring) and Samahita (calm and collected) carry a world of °
meaning in them. These qualities are specially insisted upon
as 8 necessary preliminary to the imparting of Brahma Vidya.
The Upanishads refer to Parishads (learned assemblies, to which
young men went for the acquisition of oulture. Thus in the
Brihadaranyaka Upanishad it is stated that Swetaketu went to
the parishads of the Panchalas for his education.

Equal emphasis was laid on the prevalence of relations of
harmony between the teacher and the taught. A well-known
verse says: “May He protect us. May He enable us to enjoy
the plessures of knowledge. May we in nnison do heroic acts.
May our study lead to the splendour of power. May we have
the perfection of Love”. The teacker must teach his students
8l] thet he knows without keeping back or hiding anything. It
was. by such an attitude and by such united efforts that the
continuity of natural life and culture was present and that &
beroic national life was ensured in the present and that the
present was fitted to usher in the greater future yet to be.

Tu the epic age the ancient ideals were given a new
intensiveness and a new extensiveness. Eduocation as a personal
duty and as a national duty was inoreasingly prized. The
cultural training of all men by the diffusion of moral and
religious knowledge among all the sections of the people wag
undertakeun on & colossal scale. The path of Bhakthi or devo-
tion was extended and intensified without in"any way minimising
the traditional cultural means and methods. Every caste was
given the training suited to its heredity and aptitude and
profession in life. At the same time the broadest and most vital
elements of aesthetic and ethical and religious culture were
taught to all irrespective of caste or sex.
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We must drive out of ourm; »
which have gathe:elg er(?;l:,(;) f ot anciacs the many misooncertions
ideas. It is often said thaf':ll]]: a]!;:;%nt_soclological and ooltural
an . . ad mias monopoli i
cor?d(:;?rlli?i 1: b Oi‘:hers. ‘ I t is also said that bh: ogzgrizar:vmg
toms to menial services to the twice-born. Both "al} oo
take a'" " rong and are dug' to a lack of vision. T
them so a“':t:mng statements out of their conte
l‘earni;J vsv 0 Bu'pport‘ y peﬁ"théory of to
the-pn réizty Z;f; g;;e;teddto be c};ltivated' by the Brahmins so that
properly tranemiie ?in meaning may be jeslously guarded and
quite eusential mll ed from generation to generation. But the
the propesty ofcu] ]t_:ure of the land was imparted to all and Wﬂ.i;
in seriety o all. In the same way functiona! differentiation
co-operation %omted c3ut as the basis of national efficiency ana
alwns exiqé ; ut oscillations from the standard social life
ka.nesq a; : and were allowed as a concession to human
) .upl o ;,o tht? pressure of events. Thus Brahmins: could
dharma. 8 tunctlons of Kshatryas and Vaisyas as Apad-
o t;w.ice‘.b ext of Yagpavalkya says: “A Sudra should
come tll‘ad or’l} men; bnt if he cannot thus subsist, he may be-
cast on ol t;r . The duty o.f ultimate national defence was
the Kohotrs a'etca.ztielsx though it was the ordinary function of
disheibatin, y(;f 0 .eferfd and administer the state. Thus the
bt - .s_?meg;y into four castes did not stereotype the dis-
gl pt }? essional careers in life. TFurther, the Maha-
Brahmin;ays' th ta.tz the ng’s ministry should consist of four
g o Sl; t:g b Kfshatrxyas: twentyone Vaisyas, three Sudras
Soe L o » 8ll of them being not less than fifty years of age.
MO , 85, verses 7 to 1_1). Thus we may well brush aside the

vous modern theories about restrictions and limitations

in respect of cultural ial life i N
Tndis, and social life in ancient and medieval

It is easy to
j xt and twist
-day. Some branches of

But this is only a bye-discussi
. i a bye-discussion. In the i f
?ed;aeti:e grzdmu()lns and ideals and methods of g‘?:l:a ez::%zu:e

re extended and intensified and appli ife 1 i

an : . pplied to life in all it i-
£9:3n;ss. z}r l;:gb gtandard of reverence for the teacher :vaI:ain;-
‘;erz ::;. o edold stan‘da.rd.s of physical and moral discipline
phasised as being indispensable supplements to the
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culture of the mind. Many episodes especially in tbe Maha-
bharata describe the Asrama (hermitage) schuols cf India with
their ideal teachers and students and with their ideal environ-
ment. The stories of Dhaumya, Upawanyu, Aruni, Utanka, and
others are beautiful in themselves and valuable as illustrative of
Hindu educational ideals and methods. They show how it was
by a combination of the teachers’ learning and grace, the
students’ discipline and earnestness and the students’ fapas and
Vidya acting and reacting on each other the best results were
achieved for the individual and for the nation.

" We must farther remember that there were not merely
individual teachers each with a knot of students. There were
Kulapaihis who bad inpumerable co-workers and students. It
is said that a Kulapathi was a teacher who had ten thousand
pupils. Kanwa, Saunaka and others were famous Kulapathis.
There were also assemblages for philosophical exposition and
discussion during Satra Yagas and other occasions. Besides
such occasional assemblages, there were standing parishads or
academies and occasional congresses of thinkers and scholars. In
later times there were also regular universities imparting educa-
tion on innumerable seoular and sacred subjects to a vast con-
course of disciples.

Takshasila was a famous seat of higher education in
Budhist times. We learn that the students were admitted by
their teachers on payment in advance of the entire tuition and
boarding fees. This marked a first downward step in the degrada-
tion of Hindu pedagogics. But even then the student was given
the option of paying the fees in the shape of services to his
teacher. Sometimes the student was allowed to pay the fees
after she completion of his education Anyhow. the older ideal
of the community looking after the teachers and the teachers
looking after the students underwent a slow change. But the
old natural and religious and demooratic basis of education
persisted and flourished, Even during the Budhist period the
Vedas were studied with great assiduity. Post-graduate travel
and pilgrimage were inculoated and encouraged as a method of
widening the outlook and giving & practical tarn to knowledge.
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T e Moieraant !

_ "ln. the Takshasila University which began to flourish
in the sixth centary . B.C., law and medicine and militar
science were subjects brought to a high state of perfect;iony
SlebGG:D l.)ranches of learning were taught. There were schcols.
% pa.mtmg and sculpture and image-making and handicrafts.
Denares was then, as before and after, a great centre of learn-
ing. .U,],]am was famous as a seat of astronomical study
Veterinary science was well cultivated in the time of Asoka a.n(i
later on. .The University of Sridhanya Katak also was a
fz.u.nous university. But the grandest of all the ancient univer-
sities was at Nalanda in Bihar. It was known also as the
Dharmaganga. 1In its palmiest days it had ten thousand
;cl:ic.)lar.s. It was in existence even when Hieun Tsang visited
1;}1: 12 1n the seventh century A.D. - The great college stood in

e centre and was surrounded by eight grand halls. The three
grandest gdiﬁ-ces there were called ratnasagara, ratnodadhi, and
:gl;nlaraman;a.‘ Th.e ratn.odadhi bad nine stories and contained
o afge_s';t library in Indxa..' Both religious and secular educa-
lon was imparted in the university. The later universities were
that at Odantapuri (8th century A. D.); that at Vikramasila:
that at Sakya, that at Kanonj that at Navadwip, and.sthat at’i

Yl.]'ayanagar. _Benares and Navadwip are even now great and
living centres of Sanskrit learning.

Though these ancient universities disappeared, Sanskrit
schools (/ols) survived down to the rineteenth century and
exist even to-day. ‘“In 1881, there were in Bengal no less than
1010 tols with 7680 scholars, in the North-West Provinces and
Oudh .235 tols with 4100 students, and in the Bowbay presidenc
43.HmduVeda Shalas and Sanskrit schools.” (Bose’s Hindz
Civilization under British Rule, Volume III page 155)
regards'x the Madras Presidency, the Report of the Edu(;ation
Commission of 1882 says : “1In every large town containin
Brahmana residents and in every Hindu Matam, instruction ig
the Vedas, Upanishads, the Indian system of l(’)gic philosoph
ghe grammadr g I;anini, rhetoric, the ‘Hindu épic’ poems an{i

ramas,. an indu Law, has been given from the earlies
period”. Thus Hindu education’ Ijke i o o
o lving forco oven to.dayilpatlpn, h,lfe the Hmdu type of hff}, | is

A8
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Compayre says: “ The spirit of caste, from the social
point of view, and pantheism, from the religious point of view,
are the characteristics of Hindu society. The consequence of
this was an endless routine with no care for either individua-
lity, or the personal talents, or the inclination of children, and
without the possibility of rising by personal effort above “one’s
rank in life”. But this view is a sheer error. The real spirit of
caste does not imply endless routine or repression of individuali-
ty. It is merely a working out of the “ beautiful economy of
nature " as described in Spencer’s Education. Nor is Hinduism
mere pantheism. Tt is wrong to say that his ideal was the
annihilation of personality. Compayre says with equal severity
and ignorance: ¢ While the ideal in our modern societies is
more and more to enfranchise the individual, and to create for
him personal freedom and self-consciousness, the effort of the
Hindu Brahmins consjsted above all in crushing out all spontan-
eity, in abolishing individual predilections, by preaching the
doctrine of voluntary abasement, and of contempt for life.  Man
was thus born doubly a slave,—by his social condition, which
predestined him to the routine apprenticeship of his ancestral
caste, and by his mysterious dependence on the Divine being
who absorbed in himself all real activity, and left to human be-
ings only the deceptive and frail appearance of it”. In the
present work it is not proper or possible to go in detail into the
shallow severity of this indictment. I have done that work in
my work on Hindu Culture. Hindu Culture combined socialisa-
tion and individualism in a harmonious way. It bas no con-
tempt for life but sublimated life into super-life. It set the
greatest store by freedom and happiness which are the high
ideals of humanity- ' (To be continued)



Mass Education and the Champion
Report.

A RETROGRADE STEP
By MR, N. Kurpuswamr AYYANGAR, M.A., L.T.

Ruskin began hixcriticism on the Political Economy of
his day by saying, * I neither impugn nor doubt the conclusions
of the Science if its terins are accepted. T am simply uninterest-
ed iu them as I should be in those of a science of gymnastics
which assumed that man had no skeletons”. My attitude to-
wards the Champicn Scheme is sorgething very similar, Hia
conclusions follow mathematically from his premises. But the
assumptions made in the report both by way of commission as
well as omission are at best only half truths.

WHAT 15 EDUCATIONAL EFFICIENCY

Myr. Champion begins his report by saying that the value
of an Elementary School may be measured by two criteria (a)
Educational efficiency and (2) Financial economy. By educa-
tional efficiency he means the efficiency with which those
pupils who come to school are taught. What about those that
are prevented from going to school thanks to the new scheme ?
There is certainly another function for the elementary school.

The Elementary School forms 'a very important part of the

System of Mass Education in the country. If the elementary
schools however efficient and however economically managed
they may be, if they form part of a system which diminishes the
number of pupils at school and which prevents a large number
of pupils of school going age from attending these schools, their

value is not very great from the point of view of National
- Economy.

THE ScHEME RETARDS THE SPREAD oF Mass EpucaTioN

Mr. Champion is not altogether unaware of this aspect of
the scheme. He says in para 22 page 7 of his report, “it may
frankly be acknowledged that the aceeptance of these recom-
mendations may, at the present rate of expenditure, involve a
slower rate of progress in the number of children attending

-hinder it,
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school”. But the acknowledgment is not full. The scheme
involves not merely a slower rate of progress but an immediate
positive decrease in the number of children attending school.
Mr. Champion justifies himself by saying that the aim should
not be one of mere expansion. But it is forgottcn that the aim
should not be mere efficiency in instruction especially when it
involves not only no expansion but positive retardation. There
8 no need to labour this point. When the author of the
scheme himself says, it involves a slower rate of progress, one
may be sure it involves immediate retardation by throwing out
of school a number of pupils that now attend the to-be-abolish-
ed smaller schools that are near their homes.

REecAINING THE PrESENT POSITION IS NOT AN Easy MaATTER

But the regaining of the position thus lost with regard to
the number of pupils at school is the work of time. But the
scheme is not calculated to help it but on the other hand may

Four MiLes A Day

Girls aud boys of 8 and 9 years are expected to walk daily
4 miles, two or three of which during the hottest part of the day
in a tropical conntry like India. As Mr. Champion spent hia
school days in a cool country like Epngland, he may be excused
it he did not fully realise the difficulties of our children. It is
inexcusable if we ourselves do not realise it I was at school
in Fiudlay College, Mannargudi, from the 2nd Form up to the
Senior F. A. class. T was living at a place which was just about

‘& mile away from the school. When T was admitted into the

school I was about 12 years old. I was mot particularly a
weakling. I know what I felt when I had to run ap to school
Boon after meals and three times out of four in the hot sun. If
it is so with regard to boys at a high school, what would be the
case with boys and girls of 8 to 10 years of age. Again this
walking will hardly leave any time or energy for play. I have
no doubt this will prevent a large number of pupils, especially
the girls, from attending school. Moreover parents will think
twice before sending their girls of 8 to 11 years to a school one
mile away, especially in villages.—A clear step back, at any rate,
so far as girls’ education is concerned,
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TRACHING EFFICIENCY

- The scheme of consolidation, I am afraid, will not bring
about that amount of efficiency in teaching that is expected of
it. Here again it is because the educational assumptions made
are, at best, only half truths. The report says that efficiency
requires that one teacher should be in charge of one class and
that class should be full i.e. it should contain 30 pupils. But
the actual sentence in the report, (See bottom of page 1 of the
report) is ¢ To reach the minimum of effciency and economy,
a school sheould have full classes and one teacher in charge of each
class’.  The Printer's Devil by chapging the word ‘maximum’
into ‘minimum’ curiously enough made the sentence nearer
truth. If a teacher is given a class of 80 pupils and 45 minutes
to teach, say, a bit of Arithmetic,—1 have mude experimnents
myself, and I have made my studepts under training do so,—
and therefore I can speak from personal knowledge, that if the
teacher divides the class into two and spends half the given
time on each section he can get better result on the whole than
if he taught the whole class during all the 45 minutes., That is
to say you can do beiter work with 15 boys ina given time
than with 30 boys in double the time if you keep all 1he 30 boys
together. 'The efficiency of the Dalton Plan of teaching depends
ouly ou an extension of this truth. As the two sets of 15 boys
are taught separately it makes no difference if the two sets come
from two different classes. It foliows therefore that a teacher who
15 in charge of two classes containing 15 puypils each can do his
work more efficiently than another who is in charge of oné class
containing 30 pupils. Taking into consideration both the
Departmental and the aided schools, at present, one teacher is,
on an average, in charge of 25 pupils. This is as it should be.
It is a piece of natural adjustment which should teach us the
actual number that a single teacher can manage efficiently.
25 rather than 30 is the proper nunmber one can manage
efficiently and it is better if the 25 are distributed in two
different classes than gathered up in one class. But, of course,
special training may be required on the lines of the Dalton plan
tn order that one teacher may manage 25 boys in different
classes. Incidentally this system will give greater time for pisy
and practical work such as gardening. Expansion of Mass
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Education consistent with efficiency and economy requires that
no check should be placed on plural class teaching and the ex-
istence of small schools, provided the teacher is properly trained
and that one teacher is in charge of 25 and not more than
25 . pupils. The present inefficiency in teaching is not due to
small schools or plural class teaching but to the method of re-
cruitinent and the training of teachers and. the character of the
Inspectorate. The remedy is not to abolish schools but to im-
prove the quality of teachers and the Tuspectorate.

Is 1 KcoNoMy ?

The other advantages claimed for the Jarge central school
are equally illusory. For instance, the report says-Page 8 para
25(c) - ““ the essential requirement is that a central school should
be a really big school”. 'The illustration given on page 18 gives
an idea of the contemplated size of the proposed central school.
Tt is to have 850 pupils and at least 38 teachers. It may be
oconomy to have one headimaster for sunh a large school bnt it
18 certainly not efficiency. Fxperience in High Schools every-
where and ia vernacular middle schools in Travancore, shows this
clearly. If it is so with older boys and highly educated teachers,
1t would be ten times more difficult to manage a large number of
assorted primary school teachers and pupils coming from all-
sorts of creeds and communities and sexes. Not even the
heped for * secondary or even the collegiate grade teacher” can

control and supervise such a school let alone the ordinary
vernacular school teacher.

‘Take again the amalgamation of school 8 (municipai) and
school 29 (aided) mentioned in page 19. °The abolition of
school 29 could result in a saving of a teaching grant of Rs. 85;
one additional teacher would be needed in school 8; says the
report—who is to pay for this additional teacher 7 The Munici-
pal authorities, I suppose. So a saving of Rs. 85 for the
Government (or is it for the Municipality) 18 to result in an
additional expenditure of at least KRe. 150 for the Municipality.
Rob Paul and pay Peter.” The amalgamation would make the
staffing adequate and work more efficient, says the report. ‘Che
statistics given does pot seem to bear out this claim.
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STANDARDS
1 2 3 4
School 8 57 21 13 5 8 teachers
School 29 13 4 4 -~ 1 teacher
The amalgamated 70 26 17 4 4 teachers
school

In the amalgamated school, plural class teaching has not
befén avoided, two teachers out of 4 are in charge of classes con-
taining 35 pupils each—much more than they can manage

efficiently, How is this arrangement more efficieut than, say,
the following ?

In school 8, let two teachers be in vharge of the 70 boys in
classes 1 and 3, one teacher in charge of classes 2 and 4, totalling

26 pupils, and the fourth teacher in charge of school 29 which .

contains on the whole 21 pupils. - 1 don’t say this is the best
arrangement but I do say this is not less efficient and perhaps

more ecouomical than the amalgamation. At any rate shere is

a possibility of expansion. The small school is bound to be
developed.

Is 1r ConsisTENT WiTR EFFICIENCY AND ECONOMY TO
ABOLISH AIDED ScHoOLS ?

Mr. Champion has got to admit—see page 6 para 12—that
no private body let alone individuals can run the proposed
central schools and only Public bodies like the Taluk Board can
run such schools. It is notorious that the schools run by public
bodies are less efficient than - those run by private agencies.
Mr. Champion himself admits this and says that ““on thg ground
of efficiency and economy, a well-conducted aided school should

be encouraged to the utmost.”—But bis method of encourogement,

to say the least, is somewhat strange. It is to propose & scheme
under which, to use his own words, “there will be comparative-
ly few aided central schools for, comparatively few private
bodies are financially or otherwise in a position to provide
accommodation, equipment and staff for a complete elementary
school with fall classes. 4
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The Report began by saying that the scheme iz intended
to increase educational efficiency and financial economy and
ends by proposing measures calculated to abolish the admittedly
efficient and economically managed aided schools. I think, I
have said enough to show that the proposed scheme is a retro-
grade step from the point of view of Expansion of Mass Educa-
tion and is not more efflcient or economical than the present
system, .
WHAT 18 To BE DONE

At present schools, especially those that are managed by
Public bodiey:, are inefficient,” it should be admitted. 1 have
known pupils avoiding Board schools next door and going to a
more distant aided school merely on the scove of efficiency. We
have to find ont a method under which there will be scope for
expansion. It would be possible to provide suitable schools in
the sparely populated inland villages, the schools will be, as far
as possible, near the homes of the children and at the same time
the Kducation imparted should be efficiens. Feonomy should
also be a consideration. But considerations of economy may
postpone expansion, they should not prevent expansion.

TeeE Brst METHOD

'The best method seems to be to organise rural education
in the same way as Rural Medical Relief has been organised.
Don’t diacourage plural class teaching. Don’t allow a teacher
to be in charge of more than 25 pupils. Allow these pupils
to be in more than one class. Give special training to these

- teachers on the lines of the Dalton Plan. Give a lamp grant or

a living salary to each teacher in charge of 25 pupils and send
them out to be villages to organise schools. Improve the
method of recruitment to the Tuspectorate. Most of the educat-
ed unemployed will be very usefully employed, and the percentage
of literacy will increase in leaps and bounds-



Akbar’s Grief.

——p—

Before the walls of. fair Chitor
Great Akbar stood, Singram in hand,
With Mal and Man Singh, Das and Khatri,

It was a brave and famous band,

Behind the walls of fajr Chitor,
The Rawat brave of Salumbar,
By the well-badtioned Sungate,
With trusty Rajputs held the bar.

The greatest monarch of modern times,
Was out to humble or honor the pride

Of the proudest Scion of the purple line—
Would it perish while it could hide ?

The feudal boast was its clinging faith :
And oft the slave the greater rose;

Thus while the Rana saved his skin,

His vassal lords warred on his faes.

The ink for writing a warrior’s fame

Is the same as what his courage spilla—
So writ faithful Sain Das his name

And Singram's toll list prouder thrills.
On Patta fell the guardian mantle,

Patta, a lad of bare sixteen,

Brave as a lion and burning with zeal
For the Hope in Aravallie’s woody green.

His new-wed bride to bid adjeu

A moment brief the young heart tarried—
Oh cruel fate ! could early spring

Be grey with snow, to winter harried ?

The little bride of the morning face,
Unmoved did hear the farewell sad :
Not grief she saw, but idols twin

In the house of Fame, a lass and a lad.

The bride-groom, calm as he looked, his face
Cowered like a cloud water-laden;

Should he weep for what he might Jose,

His honor might his love pardon.

From lip to lip love passed and parted,
To thwart their hopes too soon on earth,
And write their fame in honour’s roll
And burnish it with greater worth,

With purpose grim, he gained the door;

ith gracious hope her room she reached—
Like a wounded lion he led the charge,
Just where the walls had been well-breached-

For love and lord and country’s honor

e drew his sword to slaughter dread—
And many a valiant soldier slow,
And the moat with liquid-scar]et spread.
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i i trength,
The Rajput host was losmg s .
1 yeet the cause had stood 1ts'ground, hen b
And the Prince had missed his page when he
Espied a lad to him come round.

tender with the angel _face.
[Ti}liugngZr";nshield was his bfaarnng bold—
His eyes, unseen on crimson fields,
And lips of kiss-staged arbours told.

of arms fair-framed for bangles,
’Il‘llgo:g};rd to wield, with silver s.peeched lips,
He craved the Prince to let himserve:
And turned on the foes and came to grips.

11

he fought and blotless h_e fell, .
g::i‘:ieel);heepfi‘:’ngce, the pride of his race:
The turban doffed discovered a tale,

A girl she lay in slender grace.

1] . . d .
Patta’s love as page disguise
;l;mhg:alttilyte:ching her lor_d his duty,
And meeting in that destiny of lovel.) ,
When Glory made the grief itself a beauty.

Pri fell where she lay,
Ielr:t):dtg: tl:;nr:xzaning field and gory).1
Bride and bridegroom, set on the pat
Serene, famous ever in history.

And wading through thﬁ wreclf he &:’r:EJght.
The Victor paused on the tragic scene;
Tht; m:;)a:c‘l: melted into the commou man.
A wealth of tears wetted his een. N

e Moghal tears marked some history,
.Z?a‘asfnocked that mighty band of men.
Mal and Man Singh, And Das and Khatri

i i n,
Whose swords were drawn against their clansme

P. R. G
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Gleanings from Tamil Literature.

- By THE LATE MR, T. R, RANGASWAMI AYYANGAR, M.A., L.T,

(Continued from the last issue.)

————— e

o Tf)ttikkalai Subhramaniya Tambiran, was one of the
dlstmgmshed pupils of Sivagnana Munivar and is the author
gf twenty-five treati_ses. . His Tiruvavadaturai Kovai, is the
est of the lot. He is said to have cured one, of leprosy and
another of blindness by his poetical gift.

o dY-"zrucchttrambqla Desigar, was the 22nd incumbent on
e gadi. In one of his travels he happened to go to Ramanad:
where the Setupati requested him to remove the drought the
country had been suffering from a long time. By offering
prayérs to God the Desigar succeeded in ‘consuming a heavy
ra.mfa,'ll, for ‘jvhich the grateful Setupati made him a grant of a
f'Ie‘W vlf)l.llages in h.is territory, It was in his tiie that Swaminatha

ambiran sang the Tiruvavaduturai Parana and that Sinnappula-

;ar, son of Sarkkarai Pulavar,turned an ascetic and sang a
Lalambakam in praise of his mnaster. ' '

It was in the days of Ambalavana Desigar, the 23rd in-
cumbent, that Kacchiyappa Munivar flourished. Subramania
Do§1gar who succeeded him, had sung ten stanzas in praise of
Meikanda Sivachariar, the founder of Tamil Sidhanta philoso-
phy. It was during the time of Ambalavana Desigar the 25th
In (flice that the mutt was the rescrt of many itlustrious
sc.bola.rs and poets. The chief personages of this coterie are:—
Visakha Perumal Ayyer, Kanchipuramn Sabhapati Mudaliar,
Ashtavadanam Viraswami Chettiar, ‘liruvannamalai Virabhadra
Ayyar, Subhrama:ia Pandither, Gopalakrishna Kaviraja
Sekbara'r, J'affna Kamaka Sabhapati Pillai, Arumuga Navalax
and . Trichinopoly Minatchisundaram Pillai, the greatest poetl

of the age. This Desigar was a patron of Letters and these
soholars have ali sung iu praise of hiw.

honou Ili\f- W’:Sh§ucc§eded by Suhhramauia‘Desigar. in whose
¢ r Minatchisundaram Pillai has sung some poems. 'I'he
king of. Tr lva“d"afm paid him a visit and received Eis blessing.
Thiagaraja Chettiar, the Tamil Pandit of the Kumbskonsm
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-Government College, had sung 13 stanzas in his praise and

Kumaraswami Tambiran, the second in office, has sung the ten
stanzas referring to the inscription known as Subramania
Vilasam. Vedanayagam Pillai, the District Munsiff of Maya-
varam, often visited the Desigar and has sung many stray songs
in his praise. The Desigar himself was a good poet and his
contributions to literature are ; Nagackka ogana Purana, Mayura
Purana, Kudantal Purana, Shiyati, Kovai, Piruvidaimarutur
Ula, Woriyar Kantimati Amman Pillai Taunt, Ambalavana
Desigar Kalambakam &e. '

‘There was one Sankara Namasivayar, a pupil of Tsana
Desigar, who has written a connnentary on Pavanandi’s
grammar at the instance of the Zemindar of Uthumalai. This
work was published by Mahamaho Upathiyayar U. V. Swami-
natha Ayyar with the help rendered by Subhramania Desigar
of this Mutt.

The 27th and the 17th incumbent from Namasivaya
Desigar, the founder of this mutt, was Ambalavana Desigar
and he was a great patron of Tamil literature and poets. His
successor Vaithianatha Tambiran, who ascended the Gadi
under the name of Subramania Desigar, could not do much as
he did not live long.

The present Vaithialinga Desigar, the 19th in office, is
an ardent saivite devotee and takes a good deal of interest in
renovating old shrines and in setting the affairs of the mutt in
good order.

Thus we see that Tiruvaduturai Mutt was mainly
instrumental in establishing the Saiva Sidhanta in the Tamil
Country and in enriching Saiva Literature to a large extent.
A few of the works connected with this mutt are five specimens
of spirithal literature, which ean compare favourably with the
works of older poets.

Unfortunately the same cculd not be said of the other
gwo mutts, purposely established for the propagation of Sidhanta
Philosophy—Tiruppanandal and Dharmapuram mutts.



66 . - THE INDIAN EDUCATOR

One Kumaraguru Parar, an adherent
H <0

Iéi‘;t:l’“';;a:nadg.re&;_’sc!lola.r and poet. He watsf vlvz?la?x::):; ailz
to influence niz ]]?-d 1 In hie travel to the north he was able
ed a mutt at Beﬁlyare:: 88;:3 tl;a:b:fskand v:ittt: their help found-
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for Saiva Sidk?antiy sfefrgrtnga::ﬁ d(;")te simost nothing éither
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Irattaimani’ " l'a'c 1dPllla.1 Tamil, Minatchi Kufam., Minat Zr
works are-_la:}?’ an Paindam Mummauikkovai. His | : :
Kasikka.la,n;ba,kl me;v—[n Ylla.kka.m, Madurai Kalambakﬂ y
e M am, ] -uthlkuma.ra.swa.mi Pillai Tamil s

ummanikkovai, and Chidambara Seryul Kovla’i' Chidam-

o DhaXe hear of one Velli Ambala Tambiran; an adher‘: b
Sambhan;‘pngam mutt, as a poet of mediocre abilities. 8::
Kanda P:rau:mn;la?;;r' has given an abridged edition 0‘;

M et g - Vauhianatha Navalar )
(I)’am:i 'Krlshua: Mlsrz:x.’s Prabhodaya Cha.uarc;:;amrel']dered ln.t,o
ne Arumuga Tambiran of Jaffna, who became the }lllelagia(:lfslt(;:'t’
18

mutt, be . I
N » became a c'onvelt to Christianity and h
nown as Agnanakkummi. 48 supng & song

TirRuMALAT Mytr

One.Namaswaya.r, 2 retired vedanti
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Arunagiri Antadi. |
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stanzas known as

Arumuga Swami, a disciple of the former

out a Tamil rendering of Nishtmuthuthi in 90 sta poet, brought
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He was a

Three brothers of Coni
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Saivites. .
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! : There were
The eldest Sivaprakasar is 3 prolific wri::x]- :::imlllch
“has
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writter more than twenty three books. He lived at Tirumangalam
at the request of one Annamalai Reddy. Of his numerous
works Prabhulinga Leelai, Nanueri, Navalar, Nanmani Kovai
are the most important.

Karunai Prakasar his brother who was cut off in his
11th year wrote Ishtaling Agaval and began a pvrana called
Kalathi Puranam. His two brothers took it up and finished
it. Velappa Desigar, the second brother, was a disciple of
Velli Ambala Tambiran. DBesides completing his brother’s
works he has written six other poems:—

Nallur Purana, Virasiogadhana Parana, Ishtalinga-
Kaithaling Malai, Namasivaya Nalai, Mailathu Irattimani
Malai and Parisatha lila.

‘The three brothers in all have written 40 books.

Tar TRANSLATION PERIOD.
CHAPTER I.—LITERARY REVIVAL.

The Religious revival, which brought on the decadence

_of Budhism and Jainism in the land of the Tamils, has its own

influcnce on the Republic of Letters and a mass of literary works
based on Religion came into existence. Secular literature be-
came almost dead and the ereatest poets and scholars of the day
took delight in taking religious topics for their discourse and

- showed all their skill in writing poems of a religious character.

The devotional songs of the Azhwars and the Adiyars have set
before them a glorious literature which required only fuller and
more coucrete treatment. 'The sangam and the pre-Sangam
gods and goddesses receded into the background and the two
popular deities Vishnu and Siva alone became objects of worship
and adoration. 'P'hose who had an inclination towards Vishnu
worship took to the study of Vaishnavaite literature in Sanserit
and worshippers of Siva ransacked Saivite Puranas, Epiocs, and
Kavyas in Sauscrit for glorifying their god.

Therefore the literature that succeeded that of the
Azhwars and the Adiyars wight aptly be said to be but transla-
tirns in a Tamilian garb. No translation can a.dequately'
convey the beauty and grace of the original, but the Sanscrit
originals were 80 beautifully handled and embellished by the
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Tamil poets , that the child far outshone its parent in
point of narration or portraiture. The genius of the race was
80 .deeply impressed upon' it that it ceased to be looked upon as
.translation. So far as the subject matter is concerned, Kamban's
Ramayana and Villiputturar’s Bharatham are but Translations,
but they are translations in the sense that Milton’s Paradise
Lost is a translation of the Biblical story of the fall of man or

Tennyson’s Idylls of the King are translations of the Celtic ‘

stories of King Arthur and his knights. For all practical
purposes, they have the glory of original treatises, couched in a
language splendid, sonorous, and sublime. The children never
cared to tie themselves down to the apron strings of their
mothers and trod upon new pathg they cut out for themselves,
They looked, as it were, Sanscrit wine poured into Tamilian
bottles, where the colour, taste, smell and effeot became
completely changed.

A study of the literature of this period which may be
roughly said to begin with the beginning of the 1lth century
shows that most of the works of Tamil poets are trapslations in
the sense that their subject matter has been borrowed from
Sanscrit- Bat the translations are of different varieties. Sonie
poets have taken the main themes alone from Sanserit and em-
bellished their works with original descriptions, imageries and
episodes. Such treatises have all the grandeur of originality
in them and command onr admiration. A few poets have
borrowed all their ideas and expressed them in verse form with
no stamp of their own originality. A few others have slavighly
followed the original text books and rendered them in Tamil
poetry. A few more poople with modest aspirations have pro-
duced Sanserit stories and adventures in Tamil Prose withoyt
caring for any literary embellishment. . . :

The great Kamban comes the greatest poet of this age,
pay, of all ages to come. His early life is involved in obseuri-
ty and we have no authentic account of hig Jife and Jabours. To
make him a contemporary of Ottakuttar and Pugazhendi, two
other famous poets, seems to be a literary wyth. As in

-Sanserit, a. galaxy of illustrious poets are said to have lived in
the same age aud adorned the court of a particular king. A
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Y t
critical research unmasks the fraud and the truth leaks ou

i the weigh
even though it may not carry '
Kamban’s life is of that sort apd many of his

-adventures can brook no investigation.
of Kamban’s life is as follows:— To be contimued.)

t of conviction.
so-called

The traditional story

———

Psychology and Education

By Mr. Berin B. Brnurii, B.A, BT,
- . | e ]e
A Misctress was teaching passive voice t? a smart llstitve
girl. She took the example—* you kill nie’. _ +In t}we m’ <
voice ” the teacher began, it will be *1 am killed by you .

The little girl for whose benefit t..he lesson was bke)in;i
given, was, however, looking all the while a.t. the teact,‘on—_
silent wonder and at last made bold to put In the quest
“ how can vou speak if vou are vou killed ?”

: - .
“Quppose I can do it, that doesn’t ma.bt.er ", thj\ 1t:1q::\‘t:
angry outburst the mistress went on explaining 1[;;; e
voice in the custonary way and the resnlt was that Wlt -
airl was nsked to define passive voice the ‘next day, she s .c;m cag
;nd answered—** passive voice is the voice of & man W

speak even after he is killed.”

This little story seems to us to pontain in it t,‘he e::;rll;;
of educational psychology. Was the girl to blame fg‘lhanz;) ﬂd ®
the question in the way in which she had done ? e

> "S
new to earth and sky; her ideas are few. She knows father

o1 y tlh Y oY ’ t) C 13

. . , .
idea of such a queer thing as a verb bavmg a voice. '\' erb :It]sl;l;
is an abstract notion. To clearly nn'prm?) ofnla-fthungork :
such an abstract idea is, if the teacher is mind 1‘{) of his w 11 ,b o
very difficult task indeed, a,nd_ the d\fhcu.lty ec‘(.)n;esh.a o
morve great when a voice is assigned to an n?un:?tena, t tl.n%, -
lastly, the climax is reached when that v‘ome is not'ac ive
passive of which the little girl has no previous experience.
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' Like tendrils of plants, children hook their already
acquired ideas to knowledge that is new to them and thus widen
the range of their vision step by step till they become as
fa.mlh?,r with the immaterial and the abstract as with the
matferml and the doncrete. But until the process is complete,
to 81ve even a small dose of the abstract is to administer poison.
It is a big Jump which the child can not copy. The unintelligi-
ble gap makes him look askance. He fumbles about for a time

and at last ends by explaining things with the help of his little
stock of knowledge.

It was what happened with the poor little girl of the
?-tory. “hen the super-imposed authority of the teacher was set
I motion to silence the girl, she naively interpreted passive

voice in the terms of her own simple notions.” She could not do
otherwise.

The real psychology which has been doing such wonders
in education all over the world comes in while we try to explain
the eonduct of the teacher. She is decked with a little authority
and she exercises that authority with a vengeance without
caring to look into the blunders she commits. Instead of brow-
beating the girl into silence she should have tried to see her
difficulties. If she had not the psychological acumen, she
shonld, as & practical teacher, have changed the illustration for
one in which such incongruous things as ‘death’ and ‘speech’ are
not associated. Such a course might bave saved the girl from
the outlandish notion that a dead man can spesk. The arro-
gance of the teacher has not only not taught the girl anything
but on the other hand it has upset her fundamental notions of
life and death. And this is the education which many a teacher
nnacgnainted with the tendencies of the human mind doles out
to little children and, if they fail to ecateh hin, brands them as
idiots and perfect noodles.

The antiquated methods in which ‘the birch is the chief
instrument of imparting education frighten the child into un-
learning instead of learning, unknowing instead of knowing.
They stop the free play of their mental powers and bring about
a clog than which absence of education is much better. Unless
you can bring yourself down to the level of the children, read
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their little minds and adapt your learning to their needs, the
vooation of teaching is not meant for you. If you want to
father the tenets of the Buddhistic philosophy on the devoted

~ heads of the playful children placed under your charge, you may

be scholar but not a teacher. Erudition is not the thing ¢ need
ful ", but the capacity to play on the whole gamut of the child
mind is the thing which can, in the language of Prof. Blackie,
““save” the teacher and the tanght, and ~unless we choose to be
saved in this way, we are sure to be d—d.”

The two formulae which Herbert Spencer devised for the
guidance of teachers of all countries and of all ages seem to us

to be the two props on which the whole structare of education
rests.

They are (1) “from the known to the unknown”
(2) “fromn the concrete to the abstract’”. The whole region of
the vast unknown is to be explored step by step by the light
taken from the known. A monkey can no doubt jump to the
tervace, but a stair or a ladder is necessary for men to reach it.
The wonder of the universe will be opening to him who knows
how to throw his searchlight into the heavens. Tt is only to the
chosen few that the divine flash suddenly lights up the dark
corners and reveals in a moment the unknown in all its
splendour. 'To the ordinary mortals ¢ knowledge comes aund
wisdom grows ” till the whole firmament of the mind is lit up.

In the same way the little mind of the child knows only
that which he can see and hear, tonch and taste. From this
knowledge of the concrete he gradually acquires the knowledge
of what he cannot see, hear, touch and feel. Things perceived
lose themselves in things conceived. They are the gifts of a
hand that is satisfied with giving and cares not to make &
parade. In order to form the concept, say of ‘man’, we have
seen 50 many specimens of humanity. But when the concept
has been once abstracted from them, we do not bother about
concrete instances that have led to the notig

to men. With their belp we haveb

J N
Na5T .

%9\, ~ .?>Lr‘\b‘ >
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of Holies and the ethereal heights which imagination has en-
abled poets, scientists and statesmen to reach have their founda-

tions on stocks and stones and brute matter with the knowledge
of which life’s journey began.

But the educational formulae enunciated by Herbert
Spencer will not, I admit, influence the teacher whose mother
wit 1is at such a terrible discount, or whose notion of the
glamour of authority is so blinding as not to prompt her to have
recourse to ordinary shifts in matters of every day difficulty.
Psychology, like Law, is common sense, and unless the teacher
has this commodity in an appreciable measure, he will fail to
light np the solid gloom; and if, added to this, the teacher has a
conceited notion of his importance, the opportunity of patience
and watchfulness, the twp sterling virtues in a teacher, will be

sadly wanting, turning educasion into a freak of nature or play
of chance.

To a teacher familiar with the aspects of the human
mind the interesting listle story with which we began will afford
a valuable lesson for applying psychoiogy to education.. The
empirical methods of cramming ‘passive voice’ into the heads
of children should give place to the rational methods of proceed-
‘ing from the known to the unknown,from the concrete to the
abstract. From the man-voice te the verb-voice, the gap 18
wide indeed. But as it cannot be clcared at a leap, it must be
bridged over, and methods being eiastic, each teacher may have
his own way of doing it. But in all cases a little personifica-
tion and a touch of the key to all knowledge, imnagination, may
be pressed into requisition so as to make an otherwise dry
lesson interesting. Activity yoes with independence just as
passivity with dependence. When ‘I call & man’ I act myself,
I aw independent; when ‘I am called’, I am acted upon by some
outside agency, I ain then dependent or passive. The notion of
activity and passivity may be brought home, by multiplying
exawples, care beiug taken to avoid those that may stimulate
the little stock of the child’s knowledge in a wrong dirsction.
Brow-bgating and caning had their days. "'he protagonists of
the old methods fall back on the shibboleth that geniuses had
bloomed forth in the past under the old system. But do they

A}
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circulate how many fine natures have run to seed under the
birch? Have the irrational methods made education interest-
ing? Have not degrees, diplomas and parchments been the en.d
of education? How many of the alumni have carried their
educational activities beyond the bounds of the University ?
Education wae only a means to an end and not an end in
itself ; hence the mentality that grew out of the half-digested in-
formation orammed in schools and colleges. The few who haYe
outlived the system have done so by their own intrinsic men.t-
The present system in which the ministration of psychology 1s
songht for and applied to education proposes to nnravel the
mysteries of the whole being of man in a rational manner. The
flood of light which it has even in its nascent state thrown has
already manifested itself in the numerous researches tha.t. have
been taken up in all branches of learning, and the time is not
far off when psychology will dominate over the whole sPhere of
education and raise her to the dignity of a noble profession.

el

The ‘Why’ of the Colon Scheme of
Classification,

By Pror. K. 8. SRIKASTAN, M.A , ¥. R. Econ. §., cert. Libr.

(Concluded from the last issue)

————p—— -

But in my opinion if the acid test of oclassification is notation, the acid
test for a notation is its mnemonic features. The mpemonic features of the
Colon Scheme are unexcelled as will be clear from the succeeding portions of
my paper.

According to this scheme, a class number is a symbolic travslation ' o.f
the subject of the book. In the words of Mr. Ranganathan, it is an intelligi-
ble concatenation of a few of the Roman Arabic numerals and the filty two
letters of the alphabet, eapital and small and the Colon. The scheme is called
the Colon Scheme on account of the very active part played by the Colon in
the scheme Each one of the symbols in the number is called a digit. Their
place values are as in decimals which give infinite scope for interpolation.
without disturbing the already existing numbers. in the Decimal Scheme, the
addition of any new digit or digits is possible only at the end of a number:
whereas in our scheme new digits may be added in any part of the class
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number with least inconvenience. I is, therefore, more hospitable than that
of the Dewey Decimal System. M

ost of the schemes of olassification which
are current to-day have no special device for hook numbers. In.fact, even
Dewey has to borrow from Cutter the symbols for the vurious authors. In
the Colon scheme, an arrangement is made by which the hook number can also
be given along with the class number, A complete eall number in the scheme

has, therefore, two parts—the class number and the book rumber. A hook
number, therefore, is als

; 13, t 4. position in the set. Books are arranged
both in » linguistic and chronologieal order. The separation of books aecord-

ing to language makes it easy for individual readers to pick out at once only
those books which are in their own language. But mere linguistic division
won't do. Readers, to-day, are interested more in the latest publicatidns than
in publications of mediaeval times. Unless the call number indicates also the
date of publication of the book, it may not serve the purpose of a reader, The

minute classification of the subject, the linguistio arrangement and the
chronological sequence of the Colon s

of a reader getting his particular book,

heme rests upon its wonder(ul mnemonic
he mnemonic features i g sense in which
has. In Dewey on nccount of the mnemonic
a reader crop up again and again. We cun

But the claim of the Colon se
features. Tn faot, this schems has ¢
no other scheme worked out so far
features being few, difficulties for

features by taking the example of the olassification of literature. The same
digit in Dewey stands for different periods of literature in different countries.
For example, 820°1 stands for the period between 1066 and 1400 in English
literature, whereas the same 1 (830°1) stands for & period up to 1150 in
German literaturs, whereas in Teutounic literature, "1 indieates no period.
(839°t). Then again Dewey has in literature given numbers only to some
_ authors whom he considers prominent in each century. But if an author
happens to be both a poet and a prose-writer, we find that he has a different

digit representing him as a boet and another digit as a prose-writer. If 824'85
stands for Mathew Arnold as 3 prose-writer, 821°89 stands for the SAMN6 man
as a poeb. In fact 89 represents nothing; for it merely means minor poets
and nobody can individualise Mathew Arnold. (It may be pointed out here
that Dewey’g class of minor poets is against the fundamental principles of
Library Organization. The librarian eannot take the role of a critic and say
that a particular person is a minor poet or a major poet. It is also possible
that a poet who remains obscure hecomes great in the evening of his life. In
that case it would be very difficuls to give him a special nhumber and absurd to
include him in the class of minor poets  There are already nine great poets
now. If you adopt Dewey’s classification, then all those who have the
fortune of becoming great poets hereafter will have to be classed under minor

cheme remove all difficulties in the way v
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.poets ! It is a case of mortgaging the future.) In the Colen scheme M 22 will

i i ities whether as a poet or as a prose-
t Mathew Arnold in all his capaeci :

I\I:Ei?eiet:)r even a8 a eritic. (0: 6 M22 0: 1 M 22). M22 s enox_;gh to ]showst;h::
both tile works are by the same author. L71 will st'a.nd for Sir Wa tetr f:e
whether as a novelist or as a poet. Alfred Austin, a poet la.uIrea, ; arg l:-
Tennyson, is omitted in the list of Dewey as also Austin Dobsr,on.b ,n iuzgtxr h
fiction, Robert Louis Stevenson has no place in Dev;y. T}xe ar.r }c:; ed‘Wice >
i ' heme of Dewey is.
tions are enough to show how weak the se of De . orioe ¢

i \ bled to individualise every au Y
the Colon scheme by which we are ena aalis P
hils date of birth is free from all these defects. In fgct. in h}:;emtm;e ;lg::e::::

i ints 1 f the Colon scheme co

rossible to show several points in favour 0 chel oc to
;)e“'ey and others e has no criticism digit at all. Ang in th.e; cm‘;:lﬁc]i
tion of literature in the various periads, we find th:t there is no.;mlo;’gm y;&rs
TFnglish literature, for-example, 820'1 covers 334 years; 821 , t ! m:; :
while 821°5 eovers only 43 years. Nor hag Dewey any provision to carry
book up to a particular period.

Although we have mentioned some of the merits of the _CPlon scheme,
we have not yet come to the best of its advantages. In nTy opinion fthe c:ea:t
of the Colon olassification is its eight devices, These devices of Mr. le'xc,m’lﬁ
than which rescue us from several difficulties nrising in any scheme of classifi-
oation are a great monument to his wisdom. The devices are:

1. The Colon device. 5, The Classie Device

2. The Gecgraphical Device 6. The Subject Device.

3. The Chronological Device 7. The Alphabetic Devnc;e; and
4 The Favoured Category Deviee 8. The Bias-number Device.

It is not possible to consider in detail all these devices; but an ;}tte;np:
may be made however to explain the advantages of some of them. " 10 hi::xh
deviee consists in separating by a Colon the parts of a clnss. pum row
relate to the different characteristics forming the basis of classification.

On aceount of this device, the class numbers and the subjects represent-
ed by them form a perfectly articulated system like the s}xeleton t(:i" l::. o};z;n;t(!;
body, the colon playing the role of the ligaments and cartilages whic Somnee?
the bones of the system to one another, given freedom st the same 1m‘ ’
each boune to grow and to move independent of the other bones: Ast a.s :::1
of the use of colon, the class number becomes f:apable of pxpants;l;)l:l a _a,ht o ;
points as there are colons. in addition to its Pelug expansable' a :ng P ;cai
The chronological device consists in using -the' appropriate ¢ ronol g. :
number {or the further subdivision of a class which ia capable of ch:ono og;caa
division. The chronological number cauT be x?'orked out to a cendurfir oy
decade or a month or even a day. This devufe may be employe o

dc!'l . h like. The great hospitality which the Colon scheme ge 8 y
:;1 ‘1)16:10:‘ ize&i: ;‘;leusbrafed in the individualisation of special forms and functions
his dev
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in Mathematics and in fixing the author number in literature. In fact, accord- '

ing to Dewey scheme it is very difficult to give an independent number to such
an imporbant subject as Raman Effect. In the Colon device, Raman effect
would be individualised by C—38 N 28, The favoured category device is used
for economising notation. It consists in individualising a few categories about
.which a large number of publications exist. Incidentally it also gives priority
in the shelf arrangement. This device can be employed at different stsges in
almost every subject. To quote an example, in the special device of agriculture
(7) 38 is the number for cersals that are primarily produced for human con-

sumption. Since rice is the most popular cereal, the number for rice is
38 1 and wheat 38 2,

The bias number device is perhaps the most useful of all these devices..

It is practicslly an echo of the recent tendenocies in literatire. In bhis century,
the unity of various branehes of knowledge is being increasingly recognised in &
way unheard of before. The economist finds that he ean do nothing without
Mathematics, and the Mathematician thinks that his subject is closely  related
to Philosophy and the philosopher thinks that the border line between
philosophy and Religion is too thin. In a word, most of the books wristen to-
day are having a bias towards one or more other subjects. It may sometimes
even be difficult to say whether a particular book belongs to any one class in
the main devices of any classification scheme. The Bias-Number Device is
employed for bringing together such of the books in & ofass as are written with
a special bias bo some other class or from a special point of view that can lfe
associated with some other class. The class to which the book belongs is
termed as the basic class and its number as the basic number. The eclass to
which it is related goes by the name of the Bias Class and its number will be
termed The Bias Number. The device, therefore, consiets in amplifying the
basic number by the addition of the digit which is followed by the appropriate
bias number. Books on Economies, for example, may have a bins towards
Mathematics. In the ease of such beoks, the class number X may be amplifi-
ed and is represented as XOB. If such books are not differentiated by the
bias number device, they will get intermingled with the ordinary text-books in
Mathematics. When a Mathematical Economist comes in search of such
books, neither the librarian nor the reader can easily find out the book suited
for him. Again some of the eritical books on Shakespears may deal with the

astronomical knowledge of Shakespeare. A number like O: 2 J 64: 9 gives no -

information about the contents of the book. It would be placed aleng with
the various oriticisma8 on Shukespeare and nobody e¢an make out that this
particular book has a special reference to his astronomical knowledge. The
bias - device enables us to explain further. A class number of the present book
would be O:2J64:9 0 B9, s00nand so forth The value of this biss
pumber device for the librarian cannot easily be exaggerated It makes the
librarian help the readers in a way practically impossible if other schemes of
classification are pursued. : :

NOTES 7

In the above paragraphs, a clear case has been made to establish the
guperiority of the Colon gcheme not merely for adoption in Indian libraries but
also throughout the world. Its universality is unquestionable. But there
are certain advantages with particular reference to India. Dewey has been
inditferent to the oriental standpoint. In faet, there is hardly any foreign scheme
of classification which has done true justice to Oriental knowledge. In Dewey
Oriental Philosophy comes under minor Philosophy. Oriental Literature
comeg under minor Literatures and in fact there are absolutely no independent
numbers for the numerous Oriental languages. « It would, therefors, be very
difficult, nay, even ridiculous to have a classification which treats with such

_ scant courtesy everything oriental. So the claim of the Colon scheme of

classification for adoption in Indian libraries is undisputed:

Notes.

The Champion Scheme.

By Pror. C. A. KRISUNAMURTHI Ravu, m.A., F.R. Econ. 8.,
(Associate Editor)

) —_———t—

What is now widely known as the Champion Scheme has
come iv for a good deal of attention in educational circles in our
Presidency. Certain features in Elementary education required
rectification and Mr. Champion, who was specially deputed to
look into the matter, brought out his Report in May 1930. The
local boards concerned and the District Educational Councils
were asked to preparc their own schemes as suited their respec-
tive localities, giving effect to the principles embodied in the
report. As there was poor response to the circular of the
Department regarding this matter, the Director of Public
Instruction asked the District Fducational Officers to prepare
their own schemes within two months for effecting “economy”’
and securing “‘efficiency” by a policy of “concentration and
consolidation”. The Deputy Director has been touring the
Districts explaining the salient features of the Scheme. The
District Educational Officers and their Deputies are holding
conferences. Various Dt. Teachers’ Guilds and Teachers’
Associations have discussed the question threadbare. Contribu-
tions have appeared in the educational journals. Teacher-
managers and aided teachers have given their best attention from
their point of view. Mr. Boulton, the Law Secretary to the Madras
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Government, has already explained the official position and
policy regarding the application of the Scheme, at a recent
meeting in Madras. The greatest amount of opposition in no
‘uncertain voice has come from the Mobammadan Educational
Association of South India and the All-India Catholic Congress
held in December last in Madras.. 8o, no aspect of the Schems
ba,sl suffered from lack of publicity, attention, oriticism, or
support. The only thimg of interest at present is what the
Government and the Department, who seem to have made up
their minds regarding the putting of thé S8cheme in operation,
will do in the face of such strong and persistent opposition.

The views of the opposition are based on certain vital
points. Mission institutions with the imparting of religious
instruction as an integral part of their educational work have
been receiving aids and remained in existence so long that to

call upon them to give up aid or religious instruction is to -

propose the awkward or the impossible to them. The 1}9(9'& of the
rural areas is for more and, certainly, better schools. But some
.school is better than no school. The Champion Scheme, while

seeking to introduce better schools in certain areas, aims at -the

abolition of many schools on the score of inefficiency. The
cure for inefficiency is not abolition but the enforcement of
efficiency. The prospect of several teachers having to be dis-
placed will add to the volume of unemployment and bring into
play certain ugly features especially when the means of bare
subsistence are threatened with extinction. The repercussions
these will have on internal harmony and discipline might defeat
the best objects of the promoters of the Scheme. This point

) " **puzzles the will,
And makes us rather bear those ills we have
Than fly to others that we know not of.”

The field is too wide, and the changes proposed too drastio,
to admit of any haste in the application of remedies especially
where the opposition is so solid. This, however, is not to decry
the introduction of economy and efficiency by means and
methods most acceptable to the largest number. ’

The concentration in Board Schools, making them
“Ceuntral Schools, results in the diversion of more public funds to
these with a proportionate starving of schools which are already

NOTES 79

inadequately “aided”. The policy of the State in matters
educational ought to be greater freedom and encouragement to

‘private agencies. Otherwise, the burden on the State would become

unbearable. Successive Directors of Public Instruction from the
days of Mr. Stewart and Dr. Bourne have declared that educa-
tion must look increasingly to private agencies and munificence
for its increase and expansion. This part of the Champion

‘Scheme would be a negation of this declared policy-

. Again, not much good can be expected where the opposi-
tion is based on wide-spread and deep-rooted sentiment as in the
case of co-education. Even granting that the principle anderly-
ing co-education is sound and harmless, it is no use driving our
car, with so many interests involved, in the face of a solid rock.
Any reform which is felt to be necessary must, in order to be
successful, capture by persnasion and conviction rather than by
force. The time-spirit ought to be propitious’; the methods and
measures ought to appeal and not frighten.

Certain practical difficulties call for consideration and
solution before the Scheme can be put into operation. On other
points like the maximum desirable strength of a single class and
the inefficiency or otherwise of a single teacher handling more
than one olass, opposition may be set down for mere differences
of opinion. But any one must admit that education will not
make much headway if children of tender age and not very
sturdy growth are required to-attend “efficient” and “economic”

Central schools situated necessarily at a distance from the

homes of many pupils. The rigour of the Indian climate, the
absence of roads connecting many a home with the school and
the consequences of the pupils having to move at some particular
part of the day away from the eye of both the parent and the
teacher are points against the introduction of the Scheme which
do require convincing answers. Otherwise, the result will be
that many young pupils will have to be content with what
education they might obtain at home ; or, informal unrecognised
“tutorial schools™ might crop up.

One other point must be referred to in conclusion.
Educational enterprise and effort in Tndia, particularly in our
Presidency, have suffered not a little from baving to set right
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results of reforms introduced ; no unoften have steps been re-
traced, with some hesitation and 5 blush, to th

_ ) e point from which
we were driven on by a desire o reform.

“ The evil that men do lives after them
The good is oft interred with their bones,"

So it has been, w
educational reforms ; Whatever might be the fate of the good
persist and we drive them

features, the evil ones
we do so, by substituing othey Or wWorse ones.
history of our Seconda i

of this statement, Once we abolish, according to the Champion
Scheme, certain schools and displace certain teachers bringing
in new arrangements of doubtfu) utility, it would be difficult
and long before a new bormality can be established.

So, no great harm is likely to acerue, if all parties gon.
cerned allow their thoughts, not only to collect but also to cool
OWn, 80 that, in the fu)iness of time, they ‘might ripen intp
appropriate action. The Champion Scheme might be held in

abeyance or rid of the features which have raised such 5 storm
of controversy., )

l. Practical Lessons in Elementary Science and Hygiene: for Class |V,
IN TELUGU. By M S

¥ M. 5. Subramanian, Hindy Secondary School, Virava-
nallur. Transiated by Y. Padmanabha Sastri, B.a., B.EJ. Price: As. 5.

» simplicity and clearness of langu-
age characterising the original. e matter makeg interesting reading

anc} (ion orms to the syllabug. Young readers will find the book highly
useful.

2. Twoin Vagabondia: By Mary Lyle M
Sims: Meador Publishing Company, Boston, U,

Price; 2 dollars, 197 Pages,

he intimate memoirs of two

cClure and Mary Louige
S. A,

This book is an interesting record of t

zitls who had travelled through Germany and Switzerland in early

nineteen hundred T ey were two American girls who went to Germany
to perfect their musical education ‘ with

their privations, but all the same, their #

lessings They had the opportunity of moving intimately with German
amilies and learning their manners, customs anpd traditions. The;jr
udventures and romances in this-foreign land
sparkling humour and human interest The fab.
woven with inspiring word-pictures of notable p}
treasures of the country. The value of

ugal life was not without its

ric of this narration ig
aces, shrines and ther
the contents is enhancad by

The story is

ith some modifications, with many of our

out, or imagine

slender finances, They had -

are chronicled with a
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A Text-book of Elementary Science.
(According to the revised S. S. L. C. Syllabus)

BY
R. Sankara Aiyar, B.A, L.T., & V. Sreenivasa Aiyar, 8.A., L.T.
a:Pa.rt; I Simple Physical Measurements vee 0—5—-0
“Part II Simple Machines & Heat vee 0—5—-0
“Part III Chemistry vee. 0—6-0
“Part IV Plant Life . 0—5-0
“Part V .Animal Life : we 0—5—0
*Tart VI’ Physiology, Hygiene & First Aid ... 0--6-0
*Part VII Light, Sound, Electricity & Magnetism v.. 0—8—0

*Approved by the Text-Book Committee.
Elementary Science Questions & Answers according to the New Model.
By the above authors.
Part 1. Physical Science: (Physics & Chemistry) ... 0—6—-0
Part 2. Natural Science: (Botany, Zoology, Physiology) 0—6—0
Hand-book of 8.5.1. C, Chemistry (Optional) by the above authors
3rd Edition revised Price, Rs. 2—0—-0
N.B.—25%, discount to school-masters & Trade.
For copies apply to:—.

R. Thirumalai & Co.,

Post Box No. 1234, 49, Bunder Street, MADRAS.

e e e il

P T e T 13 _
M —T 0¢ guycsoﬂ

re==m0
“Siddha Kalpa (Registered. )
ﬂ Makaradhwaia”oz S ) Ko M e

1 Bot. 60 Pills-Rs. 10

3
4 [ =[] [ e [ ] e ] ]0' — 0) e=mn 00 € |1 e 1 1
SIS =T (D 0

The' King of Tonics to Build Up Nerve, Brain and
Body—An Ideal, Concentrated Combination of the very best
ingredients, Metallic, Non-metallic and Herbal, known to the
Eastern and the Western Systems of Medicine—Nourishing,
Sustaining and Revitalizing—Found Best by Every Test to
acquire Radiant, Robust and Rebounding Health.

Firmly Refuse All Later Imitations Testimonials Open for Inspection

The Madras Ayurvedic Pharmacy, Ltd.,.

Complete Literature; FREE on Application.
P. O. Box 151, MADRAS  Tolephone 3034 Telegram: “KALPAM”

If You Are Suffering From

Headache, Toothache,
Rheumatism, Swellings,
Stiff Joints, Cough or Cold,
Sprains, ete.

Do not hesitate to use

‘SHAFARANJAN’

(PAIN BALM) REGISTERED.

It will bring effective relief and cure
all pains in a few minules.

AGENTS WANTED:
Apply to Manufacturers:

‘M. KATHER SAHIB & SONS,

Perfumers, Madura.

[ I —




%g\li pp—

SRS mne::_inm oﬂ;u
__m pue 3 _3_:«34;

PAVEwET AL D

. n ,wqa aa.._:_n:.. .—. aB..__w .._

pojessy ssef) Y3y i«

: | NIy
: .b::._.zuo v JIWH HNYD

. | . . Ad1440 OVIN
| whitioIvey mad u<cn<§._. 0._.uﬂm<o>>eu
N Bl WYLL 183010 y

. .ﬁ%ﬁﬁ& .mO.eoo FIAMIVY)

gm voe.:v 2 0.5._3?-9.0 1&0“



Reg. No. w. 2027, MARCH, 193¢, e

THE 2N
INDIAN EDUCATOR

Devoted to Topics of Educational and Literary Interest
and Recognised by the Directors of Public Instruction
of many Provinces.

Vol. X No. 3.

N L Sy
. o

A Managing Editer:”
; ; V. Aravamuda Ayyangar, B.A., LT,
" Annual Subsmﬁg‘ﬁ.l N " ’ o




ﬁ

00€C J04¢€ 2(0C )00€ -DOQOGQOOC:N:W@(OC’:MOQN%

E’ THE "
:  United India Life Assurance Co., Ltd. :
[ Head Office: MADRAS. Established in 1906. [|
E o ﬂ
] Trustee : OFFICIAL TRUSTEE OF MADRAS. ﬂ ‘
s e S <
1 Policies in force exceed Rupees Two Crores. L
T Total Assets exceed Rupees Fifty-five Lakhs. 3z
0 , '
~ Annual Income exceeds Rupees Twelve Lakhs. g
u

. Among the distinguishing jealures of thevébmpan‘y are:—

Complete and absolute safety of Investments.

Prompt and equitable settlement of claims.

Economical Man.agement. |

Moderate i)remiums, combined with subétan‘tial bonuses.
Efficient, sympathetic and prompt service to Policy holders.

Assurances on the lives of females are also accepted.

Y

) 00 Commme ) ey ) oy  § Cm=y [ 00 €

Applications are invited from respectable and influential gentlemen to
represent the Company in all important centres in Madura, Trichy and

Ramnad Districts.

Branch Manager,

“United India Assurance Buildings’”,
31, North Chitrai Street, MADURA.

0 CT T I 00 CIIm) 00 633 ¢ ey £ 00 G 00 Cmem) 006

200¢

) DE;--.JO

\J

<

1 e = D N ONe— J
LLqu 00 0NN CTDNCE=TINC=0 DM ——T 1

TN . : . : T P
& . Fam . . - : i EERR Hoaor s E - s



CONTENTS for Manm,1934

v—— Pagn
I. Some Indian Amusements 81
By Mr. 8 C. 8inha, M4, Dip. Id
2, Over-production of Graduates 84

By Mr. R. Narayanaswami, a.A.
3. Habit Training in the Young Child
By Bela Devi, M A, B.T.

4, Errors in the Classroom
By Mr. R. Vasudevan, M.A,

6. reachmﬂ by Smdentq
By Mr. Gauri Prasanna Diswal

7. Fostering Reading Habit
By Mr, S. B. Rauganatham, M.A.

8. Educationa! Problems 100
By Mr. K. S, Vakil, M.rd , . R. ¢, S, M. RS0 E S (Retd.)

9. Gleanings 106

10. Notes: Education and Unemployment 111

By Prof. C. A, Krishnamurthi Rau, M. A., F.R. Eeon. S,
Associate Iditor.

Reviews, 114

—

DEPEN DABILITY

EUUL that you demand in a
Derfect Toilet Soap can be had in

MYSORE
SANDAL SOAP

Wle give pou our assurance
=—====AVAILABLE EVERYWHERE=——

Government Soap Factory,
BANGALORE.




The Basel Mission Book Depot,

MANGALORE.

Books of the Hour—Some of our Publications.

A. The Complete English Course.—
Part I for Form IV—As. 12,
. - Partll for Form V—Re. 1,

An ideal book for use for the stiudy of English—
Comprises of Selections from writers like Arthur Mee., A Q. G,
Mrs. Sarojini Naidu, ete, ete Provides a short course of Rnglish Grammar

and Composition to meet the requirements of the Madras Syllabus for the
8. 8. L. C. course. '

SELECT OPINIONS:— “The prose selections are mostly from modern authors,
A judicious care is evident in the selection of poetry pieces. The exercises on
grammar are based on the inductive method. The new terminology has been
adopted and the topics of the S. 8. L. C. syllabns kept in view. Useful
chapters have been added on the several forms of Composition students have
to attemptb, with clear instructions, models and questions. Appendices appear
at the end giving explanatory notes, and questions on the subject matter of
the selections”. The Indian Educator,

B. Outlines of English History (Group 1). —
By K. Srinivasa Kini, B.A., L.T.
and
U. Bhavanishanker Rao, B,A, L.T,
The popular book in use ever since the new course of studies - for the
8. 8. L. C. examination eams into force.

A revised editiou is being got ready o incorporate the additional matter
suggested by the model questions issued by the department; better get up,
additional maps and illustrations, and gareful revision of the original-text wil
be further attractions. '
C. A Source Book of Indian History, —

Edited by K. Srinivasa Kini, B.A., L.T,
The only book of its kind which, in a short compass, takes the reader

from the pre-Listoric days to the Montford reforms— Tnclodes entertaining
and instructive extracts on 101 topics of more than ordinary interest,

SELECT OPINIONs:— 1. “We recommend the book for early trial in secondary
schools in India’, The Mysore Economic Journal,

2. "It ought to find a place in all teachers’ libraries”,

The Progress of Education, Poona. _
PEAERRAREREERD

INDIAN EDUCATOR

Mr. V. ARAVAMUDA IYENGAR, B.a., L.T.,~Managing Editor.

Vol. X, !‘[ MADURA: March, 1934. ” No. 3.

=

South Indian Amusements.
BY MR. S. C. SiNHA, M.A., Dip. EQ.

(Concluded from the last issue.)

————

We shall now discuss the out-door games. Of all the out-door
ga{nes'mentioned before, Kapati or Kabdi requires special mention. It
1s a very old game which is still played with interest. The number of
players is not fixed, it will depend upon the extent of the field. The
players are equally divided and range themselves in two parties facing
each other on both sides of » dividing line. Each party needs to be well
organised to be led to victorv.  Compulsory retirement of a single
Player according to rules is 2 sign of weakening. Each one must be
ever vigilant and each must be keen in sight and very nimble in legs and
hands, too. Players come into grips and joint or combined effort has to

be made frequently to canse the compulsory retirement of the enemy who
is bold enough to run into, the rank.

- This game, in fact, develops the muscles of the whole body. Th>
muscles of the thigh and arms are specially developed. 1t is also a
breathing exercise and as such it exercises the lungs also.  The lungs
indeed are exercised a good deal, for when caught by the enemy, the
escape depends upon the length of the breath no less than on the
strength of the muscles. The muscles of the eyes are also develop-
ed. The game requires a keen eye-sight, which must always be on the

. alert so that the player may not be gripped by his enemy. '

Its influence on the mental powers is also worthy of its
being considered from the educational point of view. It -increases our
cognitive energy. The play requires close attention—attention to the
skilful movements of the friends no less than to those of the foes. The
players are to be ever on the alert and this requires constamt watchful-
ness ie. attention. And attention constitutes the very essence of our
mental principle.
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It influences the imagination of the players. In running away
from the enemy, the player has to quickly adapt his movements to
circumstances.  In the time of danger when he is surrotnded by his
foes, he has to devise means of escape in a moment. He will have to
think out plans of escape and put them into practice without much cal-
culation and deliberation. He has thus to bring his imagination into play.

Its moral influence is also great. It teaches them organisation,
co-operation and discipline. It encourages the principle of give and
take. The players "have to adopt the policy of giving and taking and
striving individually and collectively for a common victory. The
leader has to discipline and organise his party. All other players obey
him implicitly. It also develops the manly qualities of the child. It
teaches him to resist and also to be resisted and encourages him to
take defeat in a manly way.

-Swimming is another good exercise, which is also a useful
recreation. It has, of late, gained in importance and popularity. In the
villages and the towns, too, the water of tanks, ponds and rivers is stirred
to their depth by boys and young men. During big melas on the river
side, known as Snananjatra (bathing ceremonies) a lot of social
service is done by young men, especially students. - Many a drowning
fatality has been averted with the help of specially trained swimmers.
Swimming develops almost all our muscles and fits us to help others
when in need. It also develops the imagination, for when a man
has gone beyond his depth in. a river, the rescuer has no time to lose,
He must make up his mind, and think out his plan of rescue in a
trice. This, therefore, is a very good game, and serves the purpose

of recreation and good healthy exercise that is calculated to develop.

the body as a whole and the intellect also.

Marble playing is a small game but it does not seem to be half
so useful as Kapati or swimming, Little boys are very fond of it.
It has no educational value whatsoever, except being a channel for the
sublimation of the wild energy of the adolescent.

Kusti is an old game. It undoubtedly develops the body and
as a concomitant of it, that of the mind. But its educational value
has yet to be measured. It has yet to be decided if the school-going
child can be allowed to take part in this game. This game is a

game, pure and simple, It is doubtful if it can serve the purpose of re
creation or amusement.
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Kite-flying is a good recreation but it is also recreation, pure
and simple. ‘It does not develop the body, nor the mind. Only the eyes
are exercised. Neither does it tend to the development of the moral,
social or the intellectual side of the child.

Boating, of course, has some educational value. It requir.es
co-operation, organisation and patience. In the Oxford university
rowing forms one of the most important amusements. But this cannot
be taken advantage of by all, .

CONCLUSION

The aim of the educator is to develop the manly qualities of
the boy, and make him physically and morally fit for good citizen-
ship. His aim is not only to lead the boy into victory in the battle of
examination but to fit him for the battle of life. This requires the
development of the bodyv and mind. One sided development always
spells ruin.

The physical culture of the young trains them in perception and
judgthent, as well as adroitness and courage. Thus for the completest
development, mental and bodily, culture, must be concurrent and
must form one of the most important responsibilities of the teacher
himself. “If the free hours of the child were made a period of cheer-
ful recreation and constant lively occupation, weariness, idle loung-
ing and bullying, with their deterioration of tone and character, would
disappear. ”—says Dr. Dukes.

In suitable phvsical exercises all the functions of the body are
engaged. The circulation of the blood is quickened, more oxygen is
inhaled and the impurities of blood are thereby destroved. But it also
helps the formation of what is most important—character.

Observe the voung boy who is keen in games and compare his
physical condition with that of a boy who does not take adequate
exercise. Notice his healthy complexion, elastic gait, good muscles, in-
creased stature. fine physique, and healthy development into vigourous ‘
manhood.

This, however. is one side of the picture. Consider how boys’
games tend to develop a well-balanced mind and character; how they
instil into his nature glowing spirits, quick response to the call of duty
instead of idle habits ; good temper often under trying circumstances;
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love of justice and fair play which lasts with life; self-reliance,

endurance, confidence in comrades; co-operation, organisation, patience,

quick judgment, unselfishness, courage under difficulties, selfcontrol—

and a desire to excel which ultimately becomes a noble ambition which
, bays in the long run.

No sight can be more ennobling to the boys than ta see the
captain of the vanquished party in a keen game shaking hands with that
of the winning party. What a grand majesty | how ennobling !

Last of all, though not the least, games serve as a check on the
morbid desires and sensations of the child, by the adequate expenditure
of super-fluous energy which insures purity of life. In short, games and
healthy amusements produce true manliness of character with a just
.ambition to excel in every phase of the battle of life.

“Over-Production” of Graduates

By MRr. R. NARAYANASWAMI, M, A.

There is a good deal said and heard nowadays about the so-
called “‘Over-Production ” by our universities of graduates—back-
boneless young men without courage, initiative and without an iota
of knowledge that will be of use to them in their practical lives and
that will lead them to some employment. I wonder whether the term
“Over-Production ” itself is not a misnomer. If by the term ‘graduate’
we mean a person with a requisite standard of culture and learning,
there can never be over-production for over-production comes to be
only when there is a superfluity or excess. In no country do we hear of
& superfluity of educated young men, FEducation cannot extend be-
yond the entire population and even if all the persons in & country
are graduates, it is not over-production of graduates but it is only the
happy consummation of the ever-recedirig goal of educationists and
others. "The more educated young men there are in a country, the
.more prosperous is the country in all ways. Let it also be re-
membered that the more one receives education, the more he feels that
he is still to learn and that his education is yet incomplete. It seems
therefore improper to speak of over-production of graduates and
thus mislead the unwary. public in a country like ours noted already
for educational backwardness.
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It is the education imparted that is really imperfect, (I would
not call it faulty) and not the young men receiving it and therefore
the less we blame the latter, the better for our educational reform.
By all means let the reformers modify and overhaul the curricula of
university studies. We will certainly henefit by such proposals as
technological education, industrial and professional training, institution
of courses leading to certain walks of life etc. Dut let us not for
a moment decry the number of graduates turned out at present by
our universities. Partial education is better than no education and
however bad our education at present may be—education cannot be
judged solely with reference to employment—it is not such a cursed thing
as to be treated as abominable to voung men, It can never be denied
that these graduates—whatever mav be said of them——come to possess
through their educational training a certain standard of morals and
manners in regard to equipment and cultured outlook ecte. that is a

- positive asset to the countrv, and we have to feel glad over the large

number of young men coming into life with this badge of education,
Even some vears back, Sir C. P. Ramaswami Iver in his Convocation
Address at the University of Madras struck this note. Progress,
especially educational progress, is necessarily slow and  educational
reforms cannot be expected to vield its results in a day or two.  In our
zeal for going forward, let us not unconsciously destroy away the few
steps we have so far constructed.

Habit Training in the Young Child

By BELA Divi, MaA., LT
- ——-

There ave periods in the child’s life when certain activitics are so
prominent, as to make us believe them almost instinctive., If we make
the school environment favourable to the expression of the child’s
instinet for free spontaneous play, we can help him to form desirable
habits. Professor James in his chapter on instinct says— If the
environment is favourable for the manifestation of these instinctive acts,
a habit will be formed, but if the environment is unfavourable, the
instinct fades away and no habit is set up, however favourable the
environment later may be.”

Any babit of thought or action frees the mind; therefore it is
important for us to see that the child gains as many good habits
as possible, while he is young; so that later his mind may be free for
higher thoughts and actions. This is especially valuable, where children
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work on individual lines, for if a child is trained to get everything
necessary for his work before he. begins, a good habit is formed. If he
has acquired the habit of getting the things he needs, he does it as
a habit without taking his mind off the demonstration or the directions
he has just received. Equally important is the habit of putting away, in
good order, all tools and apparatus as they are finished with. Later on,
when the children are expected to do more serious work, this be-
comes even more important, because each child will probably require a
different set of tools in order to carry out his special task.

We all know the spirit of joyousness and spontaneity found in a
child’s play, and it is for each one of us to see that this same spirit is
preserved throughout the school life, The play interest in work is
valuable throughout the school, while in young children the play
impulse can serve as a basis for good habit training.

In their play, children often seek to enter into the social life
of which they are a part—city children play at being policeman, post-
man, etc; the little girls play house, wash dishes, hang out the washing,
dress up, and make calls, baths, dress and take out their dolls in the
perambulator. In these ways they imitate the activities of their mothers,
and so educate themselves in the duties and customs of sacial life. The
litttle boy, in imitating the customs and actions of the world around
him, is an engine driver, a bus conductor, a carpenter or a galloping
horse. . '

We learn much about the child’s home life through imitative play.
For instance, the dust is swept into corners, the cups and saucers are
wiped in a tow:l which is none too clean; and ‘father’ comes home,
after whole day’s laborious work, and proceeds to eat his dinner with-
out washing his hands.

What better opportunities than these can we desire for inculcat-
ing in the children habits of cleanliness and tidiness ?

Our most important work, in the early years of the child’s life s,
then, to make his mind alert and eager and to help him to form
good habits. Our main idea should be to make the child personally in-
dependent. It is more important at this stage that ‘ Tommy’ should
know how to keep his rose clean, than to know, for example, that two
and two make four.

If we are trying to create a desire for good health habits, we
must provide the necessary equipment for their formation,
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e can help the child to form good toilet habits, clean his teeth
and use his handkerchief when coughing and sneezing, by giving simple
talks on the subject and by seeing that these talks are carried out in
practice, at least during school hours!

We can encourage the child to keep himself tidy and to care for
his appearance by praising any little effort he makes in this way. A
looking-glass hung at a low level will work wonders in some respects.

Qur main idea should be to makesthe child attend to his own
needs, but we must remember that careful training is essential if we are
going to do this. Dr. Montessori has said, “ We do not stop to think
that the child who does not do, does not know how to do.” It is
of little use drawing the child’s attention to his untied shoe-laces, if he
does not know how to do them up. The thing to do is, first. teach him
how to tie laces, and, second, train him to tic them whenever they be-
come undone, and so form the habit.

In order that the child may learn how to perform the actions of
tying, buttoning, lacing, buckling etc., some apparatus should be
provided. Where the Montessori lacing and buttoning frames are not
available, actual articles of clothing-—an old shoe, a bag with buckles
or buttoned coat, mav be used.

LEvery child has to become a social being, and the early training
can help him to form good social habits.

A child must be shown how to care for things in his environ-
ment—the room, the apparatus, flowers, plants, animals etc.—A little
child, when properly instructed, will often sweep and dust just for the
sheer joy of the physical activity and love of this action. He looks for
the things to dust and sweep, and if encouraged, he will need no
reminder, that a duster is required when water or milk is spilt on the
floor, or a broom needed when chalk has been trodden on. In fact so
great is this joy in ‘cleaning up,’” that children often create work
for themselves.

When a child enters school he is strongly individualistic. He
pushes his way, snatches any piece of apparatus that takes his fancy,
and probably upsets the work of others. It is for us to give an
example of social behaviour which will help him to form better social
habiis. Every child should be trained to play happily with others,
to share, to take responsibility when necessary, and to treat others with
courtesy.

\We must remember that the child’s sensory and motor experi-
ments need directing, that his activities must form the basis for the
cstablishment of good individual and social habits, and that always he
must be treated with the respect due to him, as an individual,



Errors in the Classroom.
By Mr. S. VASUDEVAN, M.A.

.

Error is such a common feature in the classroom that a teacher
should know how to tackle such errors as well as to deal with the
correct responses of the candidates. Itis evident that the wrong res-
ponse should be eliminated by making the pupil feel reasonably annoyed

about it. For the law of effect in psychology states that annoyance

weakens the hond between situation and response. Suppose,

for instance,
that a pupil responds wrong

ly to the question of finding the square root
of 64. If on that account he receives rebukes from his fellows or loses
positions of honour, then these discomforts render the wrong bond weak

and thus tend to eliminate it. Besides, there are other things to be re-
membered in  connection

with these incorrect answers given by our

pupils. ‘
Whenever a wistake is committed, itis alwavs better to get it
corrected by one of the pupils rather than to correct it ourselves. The
reason why it is so is threefold, Firstly, the teacher must be compara-
tively less active than the boys in the classroom. We are all familiar
with the role of the teacher being described
“scientific idling”.
show” themselves.

as ‘masterly inactivity’ or
The boys should be encouraged “to run the whole
Secondly, asking the pupils to correct the mistakes
will make the pupils attend more carefully and critically. Lastly, if the
teacher himself corrects the mistake, the pupil argues to himself that of
course the teacher is expected to know much and that it is no wonder if
he finds out a mistake in his answer. On the other hand, if a fellow
pupil finds it out, this serves as a stimulant and spurs him

on to better
performance in the future.

There is a great danger in making the pupils hear many times the
wrong answer, and this has to be guarded against,
ask for the pronunciation of the word carrig
mispronounced by our pupils) and
pupils stand the chance of ret
they have heard it many times.

For instance, if we
ge (whichis usually
if many+ pronounce it ‘wrongly, the
aining the wrong pronunciation, since

Or again in the case of phrases like
‘‘remonstrate with (a person)” we shall not be justified in allowing wrong

variations of this phrase to be heard many times by the boys. For
we always trust our ears in the matter of these phrases. We ask ourselves
“Does it sound well?” and if it agrees with the form of the phrase as
we have heard it previously, we are satisfied. The habit of asking a
pupil to repeat the wrong answer giv

Y.

en by his neighbour is g thing which
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has very little justification. The teacher can test whether tlhe pult)kde 11;:
attentive by other means.  \Whenever the'rrc.forc mimy gu}n ; larenOt t}o
to give the same type of wrong response, it 1s ;.llways i advisa Sfch ot Lo
allow the wrong answer 3o be repeated many  times. b;’ mlf S
the teacher would do well to give the correct response himsell.

5][“ I'}][\ n lle case l)| Wrong sn mne [1 15 al\\ ({yS( l)a(l )Ia(:tlce

C y a 'TO S 1 ell {.,5 a 1
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SC A g 3 1 e s an .
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llL. t one h 18 X

“l(“ Incorrect fOH\N on tlle l)odt(l. I OI, h(?l(‘ l)Olh [Ollllb are seen t ) the

: ) < co
pupil and both of them impress alike. And human nature 1s

perverse that it always retains that which we \.\'ant. t(') ‘fi)ercgfett;y I:;::i)eu::f
wrong spelling stands the greater chance of l)e}ng }(itdu,md v the pabs-
In all these cases the wrong answer becomes  part " [1 el o e
candidate’s mental make up and the teacher ha:q 1t‘lhc double tas

ing the pupil unlearn the wrong and learn the right.

It is no use dismissing all answers which do not agree '\‘\ mjdf(o:l
word with what we have originally thought of. Much of tact' L: n“,fhi(‘h
in handling wrong answers. [t is casy to discourage all alns“ t)e;s Butlit
do not correspond with what is contained in our 1.1().teSIOft eSi(Sk 'furthel-
is infinitelv better and at the same time more difficu ; (').O‘n " or parti
questions; and elicit the correct answer® starting from the wrong
ally correct answer as basis.

+ 11

Lastly, we should study what is really at the back *051 tf:i tpltf?}lll;
mind when he gives an  incorrect answer. We shoul'd. m; PV
made him respond wrongly. We should get at the ver)‘xoo e ant to
and cut at it. Otherwise in the majority of ‘cas.es the p}lfpa )1;pﬂ il
commit the same or a similar ervor again. For .mstn.nce, 1 ’w{‘er o
that the square root of 16°23 1s 45 then the 1n‘te'1hgent t.ec - L
experience no difficulty in finding out that the 1~)up‘11 is eqtvmtmg ) t b
with a+b. This root cause being found out, ft is easy to set 1 . gthc
If the teacher does not pay heed to this basic mlsapprehenzsslf)zn5 ci)S b
part of the pupil, ten to one the pupil will say next that ’ th(;
No doubt such a procedure will tax the intelligence and resourc;;:.s :
teacher to the utmost extent but it is part of the fine art of teaching.



History of Indian Pedagogics

BY Mr. K. S. RAMASWAMI SASTRI, B.A., B.L.

II MUHAMMADAN PERIOD
PRE-MUGHAL EDUCATION

The advent of the Mussulmans into India brought its own
valuable contribution to the integrity and completeness of Indian culture.
They naturally promoted Islamic learning with a heavy hand. But as
Mr. N. N. Law says: “ We have harrowing tales of old universities
broken up, libraries looted, and the votaries of indigenous learning,
Hindu or Buddhist, murdered or driven away homeless. These were,
however, the days of unrest and transition, of the travails of a new birth
when the old order was changing, yielding place to new. The day was
yet distant when we should find the Muhammadan rulers patronising the
education of their Hindu and Muslim subjects alike and encouraging
with equal ardour the growth of other learning besides the Muhammadan;
but for about a century after the first Muhammadan conqueror had set
foot on Indian soil, Hindu education and literature followed their own
independent course supported by their own votaries .

Sultan Mahmud of Ghazni was a bigot though he was a learned
man.  So he fostered Islamic learning alone. He founded a university
at Ghazni. During the time of his successors, Islamic learning made
further progress. Works in Sanskrit and Greek were translated into
Persian and Arabic. The Ghori dynasty, however, cared less for
learning than for valour, though Sultana Raziyah and Sultan Nasiruddin
were patrons of Islamic learning. The same state of things continued
during the reigns of the Khilji dynasty, the Tughlak dynasity and the
Lodi dynasty. The only brilliant exceptions were Firnz Tughlak and
Alauddin.

MUGHAL EDUCATION

Babar was a great scholar and took much interest in painting,
Humayun also was learned and took interest in learning. DBut it was
during the reign of Akbar, who was one of the greatest kings of the
world like Asoka and Alexander and Alfred, that we find a signal en-
couragement of arts and letters and education and learning, though he
seems to have been unlettered. Emperor Jehangir says about him:
“ With these Pandits my father was in constant habit of familiar conver-
sation on every subject. He associated, indeed, with the learned men
among the Hindus of every description.” It is very likely that the
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version about Akbar’s illiteracy is but a fable. At any rate he was fond
of learning and especially fond of the highest truths of all religions. He
frequently encouraged religious discussions conducted in a spirit of
toleration and he was himself very liberal in his views. He got the
Mahabharata and the Ramayana translated into Persian. Other works
such as the Panchatantra and Harivamsa and Atharva Veda also were
translated. Akbar had a large library of his own. The books 1n it
were beautified by beautiful illustrative paintings. He had also a paint.
ing gallery. He encouraged music also. The famous Tansen was a
musician of his court. Tansen’s great master was Hari Das. He and
Ram Das were other great musicians of the time. The Hindus and
Muhammadans were each adding to their music graces from the other’s
store. Khyal passed from Islamic music to Hindu music while Drupad
went from Hindu music to Islamic music. Akbar encouraged also
caligraphy. Jehangir also had literary taste though he had not Akbar’s
catholicity of taste or penetrativeness of mind. He built many
Madrasahs. He was a lover of books and of paintings. His famous
empress Nurjahan was well versed in Arabic and Persian. Shah Jahan
also was a pdtron of learning though he is more famous in history as a
patron of architecture. His queen Mumtaz Mahal was well versed in
Persian. His son Dara was a proficient in Arabic and Sanskrit. He
translated the Upanished and Bhagawadgita and Yoga Vasishta.
Aurangazib did not care for the promotion of Hindu learning as he was
a fanatic and a bigot. but he encouraged Islamic education and culture.
He despised music. About a hundred musicians took out twenty biers
with loud lamentations when he was on his way to the mosque. He
learnt on inquiry that the musicians were going to bury Music who had
been killed by his order.  The Emperor advised them to pray for her
soul and sec that she was buried deep and well. During the years
subsequent to his death, Mughal sovereignty was on the down grade
and education went down with it.

The Report of the Indian Education Comunission of 1888 thus™ -
sums up the educational situation at the time of the British advent into
India: “ The Last India Company found the four ancient methods of
education still at work in the instruction given by the Brahmins to their
disciples, in the Tols or seats of Sanskrit learning, in the Mantabs and
Madras or schools and colleges of Muhammadans, and in the large
number of village schools which also existed. These village schools
gave an clementary education to the trading classes and to the children
of the petty landholders and well-to-do families among the cultivators ”.

(To be continued)



Teaching by Students

By MR. GAURI PRASANNA BIswAS, M.A., B.T.
—r——

The Educational atmosphere is ringing with slogans of what
educationists sponsor as “ New Education ” which is not so much new
or novel, startling or queer, as a scientific and morc enlightened
approach to the all-engrossing problem of education, The genesis of
evolution is characterised by the cropping up of more complex situations
in all the spheres of human activity and it is quite natural that thinkers
and researchers would leave aside the beaten track to reconnoitre and
light upon fresh avenues wherethrough they may reach the goal the
sooner. But in their new venture they do not and cannot manage to
proceed without some light from their past experience. It is but re-
huilding a superstructure at an old site with a more deeply laid founda-.
tion and with scientifically tested and more durable materials so as to
enable it to stand the severest shocks. Hence the term ““ New " in the
** New Education ” should be understood to mean “new ” in the ‘“old”

and it may prove to be as refreshing and vitalising as newavine inan old
bottle.

The Pabna District Teachers’ Conference, inviting papers from
teacher delegates on the above subject, compels, of course in an obhg-
ing manner, the fore- -going prefatory remarks which cart} us to the carly
nineteeth century when two Englishmen Beil and Lancaster inaugurated
and successfully practised what has gone down in the history of
Education as the Monitorial System, otherwise called the Madras System
after the name of the native soil on which was nurtured this indigenous
svstem by a zealous foreigner, Mr. Bell, It was pre-eminently a system
of Mutual Instruction imparted by one master to 200 to 1000 boys
though ‘a veritable hierarchy of Master— Teachers—Asstt. teachers—
monitors—ushers and boys, at a nominal cost in an age when the apathy
of the people to national or mass education could not be otherwise
shaken. A number of schools on the improvised models of Bell and
Lancaster sprang into existence in England and America through the
agency of regularly organised societies for imparting primary education
to the poor.. These organisations viz., The National Society and The
British and Foreign School Society, founded respectively by the friends
and admirers, of Bell and Lancaster, were the only national agencies for
educating the people in general and were employed for the distribution
of parliamentary grants for Primary Education.till 1870. A detailed
account of the System may be found in Southey’s Life of Bell and
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Sir Joshua Fitch’s ¢ Practical Educationists’. It has been characteris-
ed as indigenous in as much as it is traced to its origin in the distant past
in the Vedic age when Basistha had to employ ““ Monitors” as co-opera-
tors with him in the instructional work. In the nearer past when educal
tion did not yet have any money value attached to it and when a schoo-
resembled more a family in its compact and sacred relations than a
barrack or dormitory, senior students were relied upon as colleagues by
Pathsala Gurus to supplement their teaching work. This principle of
“Something being better than nothing” in the absence of a whole-hearted
educational patronage was followed by Quintillian, Comentius, Pestalozzi,
the Jesuits, and in more recent times, by Dr. Arnold of Rugby fame who
was prudent enough to place much confidence in the 6th form boys in
the matter of management and the imparting of a good tone to the
school atmosphere.

Now. the psychological study of the child mind. the discovery of
scientific methods of teaching and the hroadening of the educational out-
look called into question the soundness of this System of teaching and
management by students which was at best only a make-shift—a rough
and ready sort of expedient. a half-a-loaf consolation for the mass
that hungered for stomach-fuls of clementary knowledge.

In these davs of economies and cuts and controls, one would
fain welcome such a system which may vouchsafe a semblance of
elucation at a minimum' cost. Students may also be spared the
numbing presence of the ¢ masterful master”, who may coil himself up
in a cozv chair. content with his role of being, according to Payne, “a
guide. director or superintendent of the operations by which the pupils
teach themselves”. A spirit of helpfulness and corporate life may be
fostered and learners may be awakened to a sense of mutual obligations
natural to a thick-set and solid brother-hood of which the teacher is to
stand in toco parentis. Boys open their hearts to their fellow students
and are freer in their conduct to their teachers. Hence high-fliers in the
class may back up their brethren lagging behind and thus be trained in
the moral virtue of “more to relieve the wretched than to rise”. A
practieal and ennobling illustration of it was observed by the writer in
the coaching class for matriculation candidates from his school.
Sluggards or border-line students as we may call them seeking help of
their advanced brethren in the solution of Test Paper assignments and
both now and then consulting the superintending teacher on a point of
difficulty, produced an atmosphere of a miniature Dalton Laboratory.

The Dalton Plan, the Project method, the supervised study and all that

crop of teaching devices emphasise the need of a healthy co-operation
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and mutual helpfulness under the guaidance and direction of teachers
who are to be merely consultant experts, The spirit, though not the
letter, of the monitorial system is followed when the learners are thrown
back on their own resources and a mutual exchange of trial and error.
It is not so much teaching of students by students as the helping of a
friend by a friend. What the supervisor is to guard against is all the
chances of an evasion, a ‘shuffling through’ of the assigned task by un-
intelligent and slavish imitation or copying. Under able guidance
emulation and not jealousy, community of interest rather than a conflict
of interest, would result from such a principle of intellectnal co-operation.
A good boy would not shrink from communicating his acquisition to
another good boy. The Patrol Leader in a scout troop is, in a sense,
the assistant scout master, responsible to the scoutmaster for the orderly
up-keep and individual training of his Patrol and rises and falls with it
in competition with the auxiliary Patrols in scouting activities. A
student has to be trained along with a teacher at a Folk-song and Folk-
dance training centre which means that after their training, the student
may help the Teacher in teaching the songs and dances to his school
fellows. In a certain school a boy of Class I1X, who had the dash of an
elder brother, ably exercised the lowest form boys (i.e. boys of classes
IIT and IV) in games and class drill under instructions from the Physical
Instructor.  He contributed thus a great deal to the moral and physical
uplift of this elfish confraternity outside the four walls which a teacher
might not within the four walls of the schoolroom. The reminiscences of
the erstwhile Monitorial Svstem can still be traced in the present System
of electing class monitors and school captains for co-operation with
teachers in extra-instructional affairs. In Pathsalas, too, Sardar Paruas
or teacher students are made to teach numbers, multiplication table and
Dharapat to the class by shouting these out in a sing-song ‘manner, the
class following suit. Modern educationists may brand it and discard it
as mechanical memorising which is, after all, ¢ weariness of the flesh”.
But there is no practice without a theory behind it.

However, some sort of co-operation of students with teacher, be
it in teaching or in management, should always be welcomed to stem the
tide of the impertinent conduct of younger students towards their seniors
in the school a bad abundance of which is evidenced in these davs.
Senior students in a school have a position to maintain and their share
in the responsibilities of teachers may impart an added weight to such a
position. Students in Russia, according to Rabindranath’s expericnce,
sometimes take an active part in the management of schools with all
competence that can be reasonably expected of growing brains. If it is
so in the green, what may we not expect in the drv ?
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Now, after a review of the above facts, we should not flatte
ourselves with the belief that actual teaching can effectively be carried
on by student-teachers who are, after all, amateurs with no constituted
authority and learned personality of professional teachers. The world
has too far advanced in education to accept such a doubtful agency in
‘teaching’, better called educating, 1. e. drawing out or evolving the
innate faculties of a growing mind for which a wise and cultured mind
with Himalavan patience and magnetic personality is required. Good
students may, at best, be a step ahead of the mediocre and the sluggish,
not miles ahead. but a teacher is. Then again, with all the benefits
accruing from a partial and possible adoption of such a system, it
cannot commend itself to ready acceptance at the hands of the guardians
of students in these davs of educated public opinion. The stock argu-
ment in favour of their non-compliance would be that fools should not
rush in where angels fear to tread and it would be ridiculous to employ
a team of tiny goats to trample the grain out of chaff, as the Bengali
saying goes.  Again the system under review may give rise to ‘inferiority
complex” in the taught and a ‘superioritv complex’ in the student-
teachers who may feel tempted to misuse their trust to suit their ends.
In an age characterised by cries for balance between investments and
rightful privileges. teachers have a serious obligation to discharge in
view of the pittance apportioned to their lot though it may be ludicrous-
ly dleprOportlonate to the demands on their sacred dut3

* Read at the Pabna Dlstrlct Teacherq Conference Bengal on 26 34.

Fostering Reading Habit *
et

By M. S. R. RANGANATHAM, M.A,

PURPOSE OF THE SCHIEME
THE purpose of the scheme is to develop in children the habit
of purposeful reading. Reading is likelv to err on two sides, either
it may be too purposeful and the purpose may be too narrow or it may
be too vaguely purposeful and the purpose may not have any definite or
lasting shape. I am afraid it is seldom that the happy medium between

_these two extremes is struck. It is usual to attribute all misfits in a So-
- clety to faults in its educational system. If I follow that practice, I am

sure vou will grant in this case the appropriateness is more than
conventional.

* A paper read at the annual meeting of the S. 1. T. U, Madras, on
Mareh 31, 1934,
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TOO PURPOSEFUL

You cannot find a better example of this extreme than in
whatyou find in our children preparing for the examination. Our
educational system and our public life have made such a fetish of
examinations and at the same time helplessly exposed our examination
system so much to the play of chance, that even our children have come
to look upon the examinations as a game of chance. To them the pur.
pose of reading has come t¢ mean that of scoring a certain percentage
of marks in that game of chance. Naturally thev want to read just that
minimum which will secure their purpose. In that attitude the books
that attract them are not good literature which may please as well as
pay but certain cram books, digests, and briefs, which have been writ-
ten solely with the examination paper in mind, ruthlessly cutting away
all the elements of beauty and enjoyment. Even the books set for non-
detailed study do not escape this fate. A more extreme form which this
narrow purposefulness takes is that an appreciable number of our chil-
dren feel that even these cram bhooks and digests are far too wide of the
mark. They wait till the names of the Question Paper Setters ooze out

~of the confidential barrier, and clever guesses are made by competent

people on the most probable questions. I have had actual experience of
the temper of the School final, Intermediate and B.A. candidates who
have narrowed their purpose of reading to such a remarkable ' degree.
I am sure yvou will grant that our educational svstem misses all that is
enduring. if the purpose of our children’s reading gets narrowed to such
a fine degree. It is the desire of the Madras Librarv Association that
this contingency should be avoided.

' 'VAGUELY PURPOQFFUL

Now let us switch on to the other extreme. Perhaps, the hest
example of that extreme is the method that some of us. adults, have
developed in reading newspapers. How often does it not happen that
we devote a full half an hour to the newspaper but find our minds quite
blank at the end of the half hour. 1 have experimented with friends.
They are unable to answer most of the questions set on what they had
read in the newspaper just then. Thisis, vou will grant a disea-
sed form of reading serving no purpose whatever. This disease is also
noticeable in. our children who are addicted to mere novel reading. In
their reading, no serious attention is paid either to form or to matter;
nor is any attempt made to relate the reading to the development of the
power of expression. When a novel is finished, the child is unable to
reproduce the main gist of the story or to describe the outstanding char-
acters. The storv as a whole is not enjoved. so to speak, in a differential

i
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way, i. e. each small patch of thestory is enjoved in an isolated manner
without being related to what goes before and what comes later. When
mformational books are studied in this manner, the result is even worse.

THE SOLUTION

In the view of the Madras Librarv Association, both these ex-
treme results are due to the same cause. The reading is done superfici-
allv without its being integrated and built into the experience of the
rcader. In either case, the passive and very vften temperary absorption
takes the place of active pursuit and permanent experience. Whether the
reading is done for information or for pleasure, if and only if it is activ-
ely pursued and is made to lead to a permanent enrichment of experien-
ce, can the institution of reading be said to he productive and worth
preserving.

To foster such a correct mode of veading in a community, it is
necessary that steps should be taken to induce the corvect habit in the
members of the community even before thev leave the impressionable
period of c¢hildhood. It is now an accepted educational maxim that a
child cannot be developed by parts but that it has to be developed if at
all, as a whole. 1t is further recognised that the only thing worthwhile
in a child’s education is that which can be built into its experience, Hen-
ce the Madras Library Association is convinced that the correct reading
habit cannot be fostered in children if the library narrows itsaim and
simply measures its service to children by the number of books issued
or by the number of pages read by the children. On the other hand, it
wants that reading should be regarded as part of the life of the children,
that reading should not be isolated from the life of the children but that
the reading habit should be developed in the fullest organic relation pos -
sible with the other habits, propensities, impulses and intuitions of the
whole child.

DETAILS OF THIL SCHIEME

In the light of these general principles. I am sure, vou will appre-
ciate the appropriateness of the details of the Madras Library Associa-
tion’s scheine. The final product in the scheme is an essay—1 should say
a book—written by the children after pursuing their own lines of tiny re-
search in an assigned subject. The subject is to be chosen by the school,
taking into consideration

(1) the printed and manuscript resources available in the
locality;
. (by the local facilities that exist both for verifying and supple-

menting the information collected from written sources;
and
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(c) the suitability of the subject to the tastes and attainments
of the children.

The subject is to be announced before the commencement of the
long vacation. The essay is to be written in its final form about six
months after the end of the long vacation. Itis to be written at home.

KEEPING THE DEVIL OUT

Now I am sure, yov will grant, that there must be some safeguards
to secure the genuineness of the child’s production. For that purpose the
child is expected to keep a diary. The diary is to show date by date the
books read, the places visited, the observations made and the help and
advice taken from others including elders. The diary is to be submitted
along with the essav. Such adiary, I expect, will help the child in kecp-
ing out the devil which might tempt him to produce the essay with the
help of a fond father or uncle; and thus the purpose for which the
scheme is instituted will not be missed.

Again, the devil might take a subtler shape and make the child
write a full diarv mentioning the correct titles of several books which
he might not have read with comprehension and enjoyment. To reduce
this danger to a minimum, there should be two special columns in the
diary against each book. One column should contain in about a dozen
words the impression of the child about the book. It might point out.
for example, what character in the book is most liked by the child and
why it is so. Or it might record the impulses that the book might induce
in the child or it might state the emotions roused in the child. I shall
call this column the literary column. The second column, I shall call
the linguistic column. It should contain the most outstanding linguis-
tic peculiarities of the book according to the light of the child. It may
mention some of the important new phrases and idioms learnt or it
might record what is regarded to be the finest turn of expression in the
book.

WEAVING INTO A WHOLE

To ensure that the child has pursued a subject in a svstematic
manner, has digested the information collected in a successful way and
has woven all the data gathered into a synthetic whole. the child is
asked to write the essay in the form of a book divided into chapters
and to provide a preface and a contents page.  Again, to teach the
child the value of an index in the book, the essay is expected to be
provided with an index. Again, to draw out the full child, the ess~y
is expected to be illusirated ina suitable manner. The sample note-
books exhibited will disclose to you the enormous artistic potentia-
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lities of some of our children. No method can he more effective in
beating the ideas right into the child than the work of finding out or
devising suitable pictures to illustrate the ideas. The child has to live
the idea to succeed in this task. The note-books exhibited will show
you the different methods adopted by children to fulfil this obligation.
Those who are good at drawing provide their own illustrations. Those
that are not so fortunate hunt for clippings from newspapers and
magazines that will suit their purpose. There are still others who take
the aid of an artist friend, give him the necessary themes and get the
picture drawn by them.  You will find how this class of children hand-
somely acknowledge their indebtedness to artist friends. The spirit of
such honest acknowledgment is one of the most agreeable bye-products
of the scheme. I am sure it will stand them in good stead when thev
become men and women.

CORRECT FOCUSSING

Above all, to ensure that the child has thrown into proper
focus the gencral—or shall I say the most outstanding—theme of the
essay, we ask the child to cover the book carefully and to provide a
suitable cover decoration which will suggest and svmbolise the spirit
of the essav.  Here again, the notebooks exhibited will show vou the
extra-ordinary resourcefulness of the children.

The Madras Library Association has run this experiment for
three years. It feels that the scheme is successful in tnducing the cor-
rect reading habit and at the same time drawing out the whole child as
it were in the proper proportion. The Madras Library Association feels
that this scheme provides g necessary corrective to the formal work of
the school. To quote from the illuminating and suggestive Inaugural
Address delivered by Prof. Kuppuswami Sastriar before the Madras
Library Association, a few weeks ago, “In the modern world it is gene-
rally believed that the school makes for self-knowledge in an atmosphere
of discipline and that the libraries make for self-development in an atmos-
phere of freedom... ... The ultimate object keptin view may be taken to
be self-expression and  self-cealisation.” The purpose of the Library
Association’s scheme is to exploit this function of the library to the
maximum extent possible. [ appeal to the teaching profession, to every
school in our province, to adopt the scheme for fostering the correct
habit of purposeful reading in school children and thus increase the
chance for our younger generation to take to reading with pleasure and
jrofit.



Educational Problems

By Mr. K. S. VakiL, M.ED., F.R.G.S., M.R.S.T., LE.S. (Rtd.)

(Extracts from the Presidential Address
at the Secondary Teachers’ Conference at Bordi, 10th Feb. 1934)

1. You will all agree that our greatest need to-dayv is training of
teachers. We have a costly and highly centralised Department of
Public Instruction, fairly expensive divisional administrative organisa-
tions, staffs of inadequately trained inspecting officers, and some well-
built schools in which are placed a number of ill-trained, ill-paid, and
often over.worked teachers. A staff of mediocre drudges, to use the
words of Dr. Keatinge of Oxford, is thus to serve as the mechanical
conduit by which a course of instruction determined by the Department
of Public Instruction is to be distributed. An educational system which
poises its Department of Public Insiruction on detailed syllabuses and
its detailed svllabuses on the backs of inadequately trained inspectors is
doomed to collapse, unless the inspectors can place their feet firmly on
the shoulders of first class teachers—teachers who are really inspiring,
who have a comprehensive outlook on life, and a good knowledge of the
subjects they teach, and, what is at least as important as the other
desirables, have studied educational theory.

2. Tramning alone, however. will not give us professional status
which we all desire.  To get it, it is necessary to institute a Teachers’
Register somewhat on the lines of the Teachers’ Register in England and
have a statutory provision that none but those borne on this register
shall be emploved as teachers after a ceriain year. Maintenance of
such a register will make for unity in our ranks. facilitate united action
on our part for common purposes, and secure us recognition as
professional bodv.

At the last All-Indin Educational Conference at Karachi, the
desirability of the institution of such a register was recognized.

3. To raise ourselves in public esteem, it is also necessarv to
secure for us suitable service conditions as regards tenure, pay, promo.
tion, provident fund, and pension. Satisfactory service conditions may
be said to exist at present only in the case of Governmeni teachers.
Teachers serving in non-Government schools who form nine-tenths of the
total number of secondary teachers suffer from instability of tenure, in.
sufficiency of pay, lack of regular promotion and provision against
accident, illness, old age, and death. These unsatisfactory conlitions of
secondary school service eall for immeliate attention at the hands of
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educational authorities in the country. The matter is one which affects
secondary teachers not only in this province but also in other Indian
provinces and in Indian States. In view of the All-India character of
this question, it is desirable to press this question on the immediate
attention of the All-India Federation of ¥ducational Associations which
considered it at its last session last month at Karachi and urge that body
to move the Government of India to take suitable measures in the matter.
To secure the teachers’ position in a gencral way, it appears necessary
that the Government of Indin should recommend the provincial govern-
ments to provide, as is done in England. in their respective grants-in-aid
codes () that the teaching staff of a school must be emploved under
written agreements or, in the case of teachers appointed by a District or
Municipal Board, either under written agreements or under the minute of
the Board (i) that the agreements or minutes must clearly define the
conditions of service, and (iii) that a teacher’s appointiment must not  be
terminated. whether by way of dismissal or resignation without previous
reference of all the fucts of the case to the Department of Public
Instruction,

As regards pay and promotion, it is desirable to have minima  of
salaries to be paid to sccondary teachers according to their qualifications
and local conditions definitely 1aid down in the grant-in-aid code so that
they mayv at any rate know the minimum salaries that thev may expect
to be paid. This has been done in the case of district local board and
municipal primary teachers in the Rules sanctioned onder the Primary
Education Act. and there appears to be no reason why a similar
provision cannot be made in the grant.in-aid code for the benefit of
secondary teachers,

As regards provision against accident, illness. old-age, and death,
it should not he difficult to sccure it if associations of teachers all over
the country combined and unitedly represented to the Government of
India. through the All-India Federation of Educational Associations,
the need for such provision, e.g., by admission to the benefits of the
General Provident Fund and the Postal Insurance Fund.

4. Another measure necessary for the improvement of secondary
cducation is to raise the minimum qualification for appointment as a
secondary teacher.  The present qualification, if qualification it might be
called which qualification is none, is the Matriculation or Secondarv
School Leaving Certificate. Time appears to have now arrived for the
rejection of this certificate as an insufficient qualification for secondary
school teaching and for the adoption of the University degree as the
minimum qualification for this purpose. Discontinuance of employment
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of non-graduates in Government secondary schools about 30 years ago
has resulted in considerable improvement of Government secondary
schools, and adoption of a similar rule in the staffing of non-government
schools will doubtless cause considerable improvement in their work.
There is now no dearth of graduates.

5. To encourage non-government schools to employ none but
graduates, train their untrained graduate teachers, and require their
matriculate and under-graduate teachers to prepare for and pass the
S. T. C. Examination. it would be well if the Educational Department
notified to all aided schools that after a three or five vears’ period of
grace, expenditure on salaries of untrained, uncertificated, non-
graduate teachers would not, except in special cases, be admitted for the
ordinary maintenance grant. As soon as such a notification issues,
managers of schools will begin to appreciate the need of employing
none but graduates, training their untrained graduate teachers, and
requiring their Matriculate and undergraduate teachers to prepare for
and pass the S. T. C. Examination and take necessary measures in the

matter.

6. Other ways of improving instruction in secondary schools
would be to select pupils for admission by means of suitable entrance
tests instead of admitting them merely on the strength of their leaving
certificates; to refuse admission to pupils after the vear’s work has
commenced ; to discard, as far as possible and as circumstances permit,
the present system of class-teaching en masse and adopt instead a plan
of work calculated to give freedom to pupils to study as far as possible
by themselves and proceed at their own pace in their studies and to
afford them ample opportunity to eorrect and discipline themselves; to
divide the day, if local conditions permit, into morning and afternoon
sessions and devote the morning sessions to ordinary class-room subjects
and the afternoon sessions to such practical subjects as Geography,
Mathematics, Science, Nature-studv, School-gardening, Games, and
Physical exercises ; to limit the length of ordinary class lessons to 23 or
40 minutes except in such practical subjects as Mathematics, Science,
and Drawing which demand more time; to reserve the last period in
each subject in each weck for revision of the work of the week in that
subject: to abolish home-work except such as involves observation,
imagination, or thought on the part of the pupils; to frame suitable
short periodical tests of pupils’ attainments and to maintain a record of
periodical ratings of formal school examinations and base pupils’
promotions (which had better be terminal than annual) on the record of
periodical ratings of their progress and take care to ensure that pupils
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who have punctually and regularly attended the school for at least 80 per
cent of the working days of the vear to become eligible for promotion;
to organise extra curricular activities such as excursions, walks and
rambles, regional survevs, school camps, scouting and guiding, readings,
recitations, debates, theatricals, and inter-school competitions not only in
games and sports but also in class-room work: and to enlist thz active
interest of parents in their children’s work in the school by the organisa-
tion of social gatherings, exhibitions of pupils’ work, annual school
days, parents’ davs, etc, etc.

7. Having indicated in general some of the ways of improving our
position as teachers and improving the education which is entrusted to
us, let us turn to the activity of the Educational Department in the field
of secondary education. To speak plainly, its activity during the last
20 years appears to have been a continuous process of doing and un.
doing, going forward and turning backwards. To illustrate this remark,
one has only to recall the enthusiasm with which the Department
introduced mworal teaching, slovd training, scout-training, school
excursions and medical inspection of schools, and the manner in which
it did away with moral teaching and slovd training, became indifferent
to scout-training. stopped excursion grants. and  abolished medical
nspection of schools.  Important posts of Inspector of Science teach-
ing. Director of Physical training, and Medical Inspectors of schools
which were created after a great deal of deliberation were summarily
abolished without any thought of the serious set-back to education in-
volved in their abolition.

Besides doings and undoings, the Department has to its credit
some notable non-doings. It has taken no action whatsoever on the
reports of Sir Vishweshwar Ayers’ Technical Education Committee,
Mr. K. M. Munshi’s Physical Education Committee and Mr. Hesketh’s
Primary, Secondary and Vocational Iiducation Committee. The first
committee made recommendations for the organisation of Technical
Education in the presidency ; the second made recommendations for the
organisation of physical training in schools; and the third made
recommendations for the re-organisation and revision of our primary
and secondary school courses and for the introduction of a certai;x
practical bias in them. All these, however, have been shelved and
consigned to oblivion on one ground or another. *

We realise no less than the authorities the limitation placed on
their budget by the present financial stringency. But there are a good
many reforms which can be carried out without any extra expenditure.
For instance, the Department can, as recommended by the Hesketh
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Committee, introduce, without any extra expenditure, a continuous
general course of school education in which the local language shall be
the medium of instruction from the lowest class in the elementary school
to the highest class in the high school and abolish the present differentia-
tion between the upper primary standards and the Anglo-Vernacular
Middle School standards. It can make physical training a regular
part of the curriculum and have open spaces in towns and cities reserved
as public play-grounds. It can rule, through the grant-in-aid Code,
that none but graduates shall, in future, be employed as teachers in
recognised sécondary schools and insist on their training within a
certain period. It call provide a regular course of training for matriculate
and under graduate teachers in service and rule that none who have not
attended this course shall be admitted to the S. T. C. Examination. It
can institute a Teachers’ Register and rule that none not borne on it
shall, after a certain vear, be considered eligible for employment as
teachers. It can secure satisfactory conditions of service for non-
government teachers by ruling through the grant-in-aid code that
teachers in recognised schools must be emploved under written agree-
ments and that none of them should be dismissed without previous
reference of all the facts of their case to the Department. It can
introduce a system of common teachers and common laboratories for
schools in the same locality so as to save duplication and triplication of
expenditure on the teaching of such subjects as Drawing. Experimental
Science, and Physical Training. It can redistribute grants-in-aid so as
to include in its aided school list new schools as well as old and allot
them more equitably. It can require schools to charge the same rates
of fees as are charged in Government schools in the same locality and
thus materially assist them in improviug their provincial resources. It
can establish a Secondary School Examination Council like that in
IEngland for the co-ordination of standards and methods of examination
in schools situated in the same area, e,g., in each Division. It can
refuse recognition to schools opened by private individuals and notify
that continuation of recognition will be refused to such existing schools
unless they are, within a certain period, transferred to society manage-
ment. It can restrict admission of pupils to the first month of the
school year. It can admit non-government school pupils to Govern-
ment school hostels if they are not fully occupied.

8. Another question that has been engaging public attention is the
suitability of our present secondary education for the actual needs of
life. It is generally admitted that the present system has outgrown its
original purpose of supplying snitable recruits for the public service,
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has ghitted the market of clerks and teachers, and has been vearly add-
ing considerably to the large army of unemployables discontented with
the system and the Govermment that has created them. Tt is high  time
that the course of secondarv education were thoroughly revised and
adapted to the life needs of the youth of the country. The present
course is purely literary and bookish in tendency. It requires to be so
reconstructed as to include in it alternative courses of study suited to the
different needs of different classes of secondary school pupils.  For
instance, we need. besides (1) the present gem“mvl course, (2) an alternat-
ve course for girls, partly general and partly domestic : (3) an alternative
course for pupils of agricultural classes, partly general and  partly
agricultural i (4) an alternative course for pupils of industrial classes,
partly general and partly industrial : (3 an alternative course for pupils
of commercial classes. partly gencral and parily commercial: and (6) an

alternative counrse for cons of art-workers, partly general and  partly

Cartistic, What the pupils need more than culiure or anvthing else.on

leaving school, is bread. It should therefore be the aim of Secondary
education to give them, among other things. ability to carn a decent and
respectable living,  Any course which ignores and overlooks this aim is
bound to fail.  The same aim requires, in my opinion, to be steadily
held in view even in the University stage of elucation and alternative
courses of sty suiteld to the needs of the different classes of students
providerd. Tven in England, it is Deing asked ¢ whether the genuine
need fo secondary c¢ducation of the grammar school type (academic,
literary and scientific) has not been more than wmet, and whether for
many of the bovs and girls who now attend country and municipal
sccond ary schools a training curriculum intensely ¢ practical” rather
than largely “academic ” is not to be desired.*  In the address on
“The Trend of Edueation ™ at the last annual conference of Education-
al Associations in London, Mr. Ramsbotham. Parliamentary Secretary
to the Board of Education, observed:—*1 anticipate that i our
secondarry schools und universities education will become broader, and
will be less academic, for it is quite possible for a bookish education to
be as narrow and illiberal as some people declare a technical education
to be. Man has hands as well as brain, and the simultaneous development
of both will be essential to the well-educated person of the future, 1
expeet that the number of those whose education is mainly literary will
decrease, for it will become more and more difficult to live a life ade-
quately adjusted to social envichnment without at least a fair working

* Lord Athlone. Chauncellor of the Uwiversity of London, in his Presiden-
tinl Address at the last Aunual Conference ol KEducational Associations in
January 1933, in London.
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There is a mass of carefully prepared data easy of access for the
projectors of school building schemes, and results of experiments over
many years are theirs if they want them. But helpful as all this is, no
doubt, & comparison of English school buildings with buildings on the
Continent indicates that there must be something wrong elsewhere.

" German. Dutch, and French schools, on the whole, have better accommoda-

tion, more true economy of space, are less expensive, and provide greater
efficiency in ventilation, with maximum sun and air. Whatever form an
educational organization may take on the Countinens, it is neatly enveloped. It
seems to be fitted with a “ tailor made ” building made to measure.

There is no exaggeration in saying that countries such as Germany,
crippled by the War and far more affected than we are by financial and
trade depressions and social unrest, have advanced and retained a high
level in educational efficiency largely because of their clear conceptions of
architecture. Turning away from custom and tradition, Continental architects
have approached their problems with a proper estimation of the conditions
which modern education requires. The method of teaching must regulate
the structural form of the building, and the lack of funds creates a pressing
need for cheap, light materials to clothe the new form. Fortunately for the
economists the plastic nature of reinforced cancrote. and its boundless
possibilities of form, facilitates the proper housing of any organization, how-

ever complex.

Cheap. uneven, and restricted sites, acquired through rensons of
economy, often mennt inadequacy of light and air, and even of space, if the
architects were bound to the thick walls and supports necessary in high
buildings of brick and masonry. The use of any odd site occasioned difficulties
and expense in digging for levelling and foundations when buildings of tradi-
tional form and materials were erected. Building in reinforced concrete has
meant the utilization of such sites to a much fuller capacity by reason of the
homogeueity of the material, the thinness of the walls, and the small points of
The foundations can be placed with comparative

ground support required. .
igging or levelling.

freedom as to position. and there is n little need for d

The doetrine of open air has long been taught as the basis for keeping
child life healthy. Coptinental architsets to ensure this open air condition
often use a ferm of cantilever constrnction which obviates oxternal wall
support. This form of construction is peculiar to reinforced concrete and
is extremely cheap. Each floor is carried on beams and columns placed most
economically and conveniently in the structure, and the roof is merely another
floor. There is a complete reversal of the accepted process of supporting the
floors on the walls. .The external walls are supported on the floors, and as
re only a protecting covering to the building, they may be -so arranged

they a ; i i
as to allow the maximum of window openings The windows of light metal

frames and glass may be of anv size or height. In some cases they can, and
do, form a continuous band of fenestration round a building. They are easily
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adjusted for proper ventilation, are designed for light azd air, and have the
minimum of frame and glazing bars.

In the continual search for new materials to meet economic needs,
and through tourageous experiment, Continental architects have gained a wide
knqwledge and are far ahead of English thought. An indigation of this is in
their development of standardized units, their quick appreciation of them
a8 a factor, and their bold and expressive use of them. The need for
economy has been met by studying ench individunl problem, making a clear
Sta.tfemenb of it and solving it to the exclusion of non-essentials. The plan is
projected strietly to fulfi) the needs required.

If one watches a building of the rew tvpe ““ going up ” one sees better
what is gained. Standardizeq ** moulds " or shuttering, which ¢can be erected
by units by unskilled labour, and taken down and used again and again, are
put up rapidly, and the conerete is poured into them Lo set and take shape.
Mafls-produced partition blocks. floors laid in one operation, standardized
fittings, and spray painting all play their part. Materials which best fulfil
the actual need are searched for, and pothing is adopted for the sake of
carrying out a preconceived jdea of “architectural treatment”. There is u
complete absence of carved or moulded stone and wood of any fibting
specially made as orniment. In ngland, even when modernity is aimed
at, there may suddenly be a departure from type not occasioned by i
m{.'lterial reason—a eircular headed * Georgain ”’ door or window, a cast lead
*ain-water head or some such etcetra, known as “architectural treatment’.
The Board of Fdueation in their Circular 1419 say that * they do not wish
to fetter local education authorities or their architects either in their freedom
of choice and treatment or in method of construction and use of materials,”
and the whole of the Cirecuvlar evades the quesation of the relationship
between “ architectural treatment ” and the economic use of materials.

As Corbusier has written : **If the problem of the dwelling or the
flats were studied in the same way that a chassis is, a speedy transformation
and improvement would he seen in onr hoases. If houses were constructed
by industrial mass production, like chassis, unexpected but sane and delen-
sible forms would soon appear, and a new aesthetic would be formulated with
astonishing precision.” Txelaim as we may at the strangeness of outward
form and “line” of much Continental structure there can be no question as to
its being the outcome of logic, analysis, and minute study, The inside plan
or organization generates the whole structure.

—Times Educational Supplement,

The Backward Child

—— .

“The Backward Child” was the subject of a paper read by
Dr. T. Maclaren, Director of Education, Moray and Nairn Edueation Com-
mitteo.

GLEANINGS 109

Dr. Maclaren said that all experiencoe taught them that it was impossi-
ble for all children to reach the same goal in the same time through uniformity
of instruction. So long as physical, psychological, pathological, and social
conditions varied in children, just so long would the ability of children to
profit by instruction vary. The more pupils differed from the normal in their
physical and mental make-up the more harmful was it to condemn them to
mass instruction. Under the present conventional system of class teaching
and lock-step classifiention, with annual promotions, they found in the same
clusses the talented and the talentless, the specially gifted and the poorly
endowed, the mentally and physically right and the wmentally and physically
wrong, the well-fed und the poorly nourished, the over-uge and the under-age,
the well trained and the untrained, the regular and the irregular. They found
also children of ditferent types of mind, some with educational advantages at
home and some without, some with powers of endurance, and some who were
prone to early fatigue.

1I' they could detect backwardness at school entrance and cater for it
during the whole process of the child’s education to suit the child, there
would bhe no further need to fear retardation and the consequent school
wastage would seem to be inherent in the present system The recognition of
the two basic truths that backwardness was often inborn und that the world
could find o place for the backward must cause them as teachers to revise
their uttitude towards the hackward hoth with regard to the pupil in school
and his chances thereafter.

Usychologieal science had analysed the situation, had pointed out
where their present system failed and had suggested remedies. Tradition and
prejudice were hard to break; yet in the light of the new knowledge now
available the educational system could not afford to stand still. It must
adapt itself to new demands. and the essential requirement of the immediate
future was that the backward child, during childhood and adolescence, should
veceive that preparation for life and usefulness which was at occe within his
seope, to which he would make response, und to which he was entitled.

(Teachers' Journal, Bengal).

Why grow old.

—————

The face cannot betray the years until the mind has given its consent.
The mind is the sculptor; we renew our bodies by renewing our thoughts, or,
in other words, we are only as old as we fesl. Most people limit themselves
to three-score years and ten, a theory that has proved a decided injury to the
race, We are powerlully influenced by our sell-itpcsed limitations and
convictions, apd it is well known that many people die very near the limit
they set for themselves, ¢ven tho they are in gocd health when this econviction
settles upon them As far as the Bible is concerned there is just as much
rengon for setting the life limit at ome hundred and twenty, or even at
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Methuselah’s age, nine hundred and sixtynine years, as at seventy or eighty.
There is no evidence in the Scripture that even suggests the existence of an
age limit, beyond which we were not supposed or allowed to pass.

Scientists tell us that with right eating and thinking we should live
five times as long as it takes us to mature (about twenty five years). There-
fore we should live to be one hundred and twenty-five years. We do not
realize what slaves we are to our mental attitudes, nor what power our con-
victions have to influence our lives. How often we hear people say, ** 1 do not
expect to live to be every old; my mother and father died young.”

. . . . . . If
we can only establish the PERPETUAL YOUTH mental attitude, so that we
feel young, we have won balf the battle against old age. Be sure of this,
whatever you feel regarding your age will be exprest in your body; nothing in
the world [will make us look young as long as we are convinced that we are
agemg.

‘ The great trouble with us is that our imaginations age prematurely,
The hard, exacting conditions of our modern life tend to harden and dry up
the brain and nerve cells, and thus seriously injure the power of imagination,
which should be kept fresh and elastic. People who take life too sericusly,
-who seem to think that everything depends om their own individual efforts,
whose lives are one continual grind in living, have a hard expression: their
thoughts out-pieture themselves on their faces.

These people dry up early in life and hecome wrinkled, their tissues be-
come as hard as their thoughts. The domineering mind also tends to age the
body in life, because the thinking is hard and strained. DPeople who live on
the bright, sunny siv.je of life, who cultivate serenity, do not age nearly as
rapidly as those who live on the dark or shady side. Do not say that you can
not do this or that as you snee did. Live the life that belongs to youth; do
not be afraid of being a boy or girl again in spirit, no matter how many years
vou have lived. Carry yourself so that you will not suggest old age in any of
its phases; keep growing, keep interested in everything about you. If you wish
to retain your youth, forget unpleasant experiences and disagreeable incidents.

A lady of eighty years of age was asked how she managed to keep
young, and replied. "1 know how to forget disagreeable things.” A few
vears ago the London “Lancet”, the highest medical authority in the world,
gave a splendid illustration of the power of the mind over the body. A young
woran, deserted by her lover, became insane. She lost all consciousness of
the passing of time; she helieved her lover would return, and for years she
atood daily before her window watehing for him. When over seventy years
of age, some Americans, ineluding doctors, who saw her, thought that she was
not over twenty, she did not havs a single grey hair, and no wrinkles or other
signs of age were visible; her skin was as smooth as a young girl’s, and she did
not. count her birthdays or worry because she was getting along in years; she
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was thoroly convinced that she was living in the very time when her lover had
lefs her. This mental belief controlled her physical conditions; she was just
as old as she thought she was; her convietion out-pictured itself in her body
and kept her young.

Never go to sleep with the old-age thought or picture in your mind. It
is of the utmost importance to make vourself feel young. At night you should
always fall asleep holding fhose ideals dearest to you uppermost ir your mind;
a8 the mind continues to work during slesp these ideas are intensified and in-
creased. The highest possible aiins should dominate the mind when you fall
asleep, and when you first wake up in the morning, especially if you have
reached middle age, or later. Picture youthful qualities vividly; say, “I am

young, and cannot grow old, because in the truth of my being I am Divine,
and Divine Principle can not grow old.”

. Let us put beauty into our lives by thinking beautiful things. There
1s no remedy for old-age conditions so powerful as love: love for our work,
love for our fellowmen, love for everything: it is the most powerful life reviver
ever known, T.ove awakens the finest qualities in men, |

Radiant Health Messenger.

Notes
EDUCATION AND UNEMPLOYMENT IN INDIA

Yoo N ~ .
By Pror. C. A, KRISHNAMURTHI RAU. M.A.. F.R. ECOX. S..
ASSOCIATE EDITOR

One remarkable feature of recent times in Indian conditions is the
fact that all sections of people in India have been stirred to deep thinking
regarding the problem of unemployvment whose growing intensity is being
felt in an ever-increasing measure in our countrv t-oday. Its keenness
has been brought home evervwhere on account of the increased atten-
tion that has necessarily to be paid to an intensification and expansion
of education in recognition of its inestimable advantages. But the most
disturbing factor in the situation is that with a demand for such increas-
ed attention to education, disappointment at its results, particularly in
the matter of providing employment to those who have gone through the
mills of instruction, should be growing to a most disconcerting degree.

The complicated nature of the problem has given rise and
prominence to a variety of questions. First, is education worth having
at all? Is the present type of education imparted in schools and
colleges conducive to employability? What should be the aims of
Elementary, Sccondary and University education from the points of
view of knowledge, culture, utility and emplovment? 1Is diffusion or
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concentration of educational institutions the better policy from the
point of view of serving the country as a whole? Is the problem of un-
employment the concern of educational authorities or of the provincial
and central governments of our country? How far should industrial
and commercial concerns of the land correlate their activities with
educational agencies? How far should our social structure undergo
modification to serve a new order of things? In the plav of sccial and
economic forces that is in evidence to-day in our country, questions like
the above have been thrown ‘on to the surface in a challenging fashion
in more or less definite form and shape, exacting attention from various
responsible sections of the public of our land. The dual problem of
Education and Unemplovment has become so far intertwined that it is
impossible to think of either in isolation. But it is a happy feature that
it has not only received serious and wide-spread attention but discus-
sion has been, in the main, carried on not always along narrow section-
al or communal lines, but from the point of view of the larger interests of
the nation as a whole. The discussions raised in the Central and
various Provincial legislatures amply hear ont the truth of this state-
ment. Indeed, it is only as it ought to be, because no sectional remedy

can bring in the desired results when the problem is of a nation-wide
dimension.

An Unemplovment Committee was set up by the Government of
Assam: and its recommendations recently published give ns an indica.
tion, besides forming an instance, of how they have set about solvng
the problem. Among the recommendations are the establishment of a
University, provision of vocational training in primary and secondary
schools. and establishment of a Stores department to meet Government
demands, re-organisation of technical schools in the province, the
establishment of an agricultural colony in each valley. road developmen:
schemes and contracts under the P, W. D. being given to the natives of
the province and the starting of new industries by the Government
itself. In the light of the discussions at the All-India Universities
Conference presided over by H. L. the Vicerov, where distinguished
educationists made striking contributions, it is a moot question whether
every province should have a university of its own: and judging from
the experience of universities already working. whether a university fot
Assam so close to Bengal is going to provide greater facilities for
emplovment or, after all, might turn out to be one i ore agency to creatc
more graduates with diminished opportunities for tiseful absorption.

The presidential address of H. E. the Vicerov at the All.India
Universities Conference and the discussicn that followed have thrown
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reallv useful light on the question of education and employment. True
economy, according to the Viceroy, lay in a Federal University which
can guide and co-ordinate the development of the existing colleges so
as to result in a most effective contribution to their common weal. He
pleaded for an elimination of estravagant duplication and overlapping
between universities. Regarding unemployment, His Excellency pointed
out the danger of excessive specialisation, since technological education
figured largely on the agenda, especially if the main purpose was to re-
licve unemployment. * Educational authorities,” His Excellency said:
“should so adjust the general scheme of education that the bent of the
students should be turned towards occupations best sunited to their
conditions and capacities.”

The resolutions passed at the Conference. if given effect to, are
bound to have a far-reaching influence on the economic well-being  and
outlook of the nation as a whole. The immediate and most wholesome
effect would be the development of a truly national outlook, the various
provinces of India being brought closer together and made to pull to-
gether in unison and harmony for the realisation, along practical lines, of
a brighter and more prosperous India. The Imperial Council of
Agricultural Research seems to have proposed the estublishment of a
Central Technological Institute for special industries relating to agri-
culture.  The Conference. while welcoming the idea, said that the
Government and not the Universities should be asked to look for the
necessary funds. But it was felt to be imperative that the basic
technological training should form a part of university edueation. The
training in special industrics should be had in demonstration plants  set
up by the universities and later in factories and workshops. Government
departments and private firms receiving contracts from Governmen.ts
should co-operate in providing this training. There was some heated dis-
cussion regarding the adoption by a university of any programme
initiated by a neighbouring university to prevent unnecessary duplication
and overlapping. It was feared by some that this wculd needlessly
interfere with the freedom of certain universities in activities like soap-
making, where duplication was not at all undesirable. It was also point-
ed out that States like Hyderabad would be prevented from opening a
technology section if this were given effect to, and that taking advantage
of this, the Government might grudge financial aid even where it was
fully deserved. The Conference concluded its sessions by asking the
Inter-University Board to prepare schemes for the exchange of pro-
fessors and closer co-operation between Universities and Government.

Judging from the trend of thought and discussion now finding
cxpression in varied quarters, the future is not entirely gloomy though
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1. a. Lil'e Fereor of Theo Varlet ada

pted by A.C. Smith. Price, 9/
Messrs. Maemillan & Co. Ltd.

af -

A yaet fitted up for an expedition to the South Pols is requisitionsd
by the French Government to reconni

tre and take possession of a mysterious
island which has suddenly sprung u

D in the North Atlantic Ocean. On arrival,
they find the island to be a block of native iron cemented by gold. They take

a full eargo and sail home. The secret is being guarded pending the attribu-
tion by the League of Nations when a stow away German reporter, member
of the expedition, reveals the nature of the find. A delegation is sent by the
League of Nations., As they approach the island, it splits and sinks to the
bottom of the ocean. It is a good book to stimulate the imagination of the
young reader.

b. Le Tisserand Et L'enchanteur by MAURICE PTARNEY. Prico:
1/6- Messrs. Maemillan & Co, Ltd,

There are in it two short tales, dealing with marvellous fairies and
sorcerers, taken from the folklove of Little Brittany and of South Italy. They
embody the two moral principles that ‘Honesty is the best policy” and that
we must be faithful to our promises. The feelings are well and delicately ex-
pressed. The direct style of the author will appeal strongly to the young.

c¢. Conteurs Francais, a School, Certifieate. Fren

ch Reader. by ITerbort
F. Collins  Price 2/6. Macmillan & Co, Ltd.

It is a collection of short tales taken fromn the best French Prose Wri-
ters of the 19th and 20th centuries. It has a touch of romanticism and the
marvellous which will strike the imagination of children.
in it o what is best in man, i. e., love of daty,
country, love of our neighbour, honesty, home life
selaction for readers of the S. 8, 1,. C

There is an appeal
love and devotion to one’s

etc. It is a good and varied
class.

d. Le Cryptogramme by P. G. Wilson. Prics 2

- - Messrs. Macmillan & Co.
Ltd.

The story of the discovery of a gold mine in Canada is related by a
boy whe has been taken into the confidence of g French Sailor. Of
course the adversaries are foiled and killed in a

fight just before reaching
the end. It is a story full of thrilling interest forb

oys.
These four French books are suitable for High  School  classes,

J. B ASTRUE, s, J.

REVIEWS 115

. ; ‘orms prepared by Messrs
ave received copies of school Form Y o,
. 2', ;V? kal-inting Stores, 3/l Sagore Dhar Lane. B??d?n S];" ghgs, heen
Rajalakshmi ister of Pupils’ Attendance and Fee Re&llbﬁ:tlon 00 pas e
outba. The. Hoe ee ard to economy and convenience. Yor 100 si?u ents, c?r
designed v'vxt.h du.e rdg(;nly as. 10/-. The Teachers’ Attendance R.eg1ster showi
ope yeur, it 13 pt_ﬂll-(':ev late attendance, casual leave ebec. which will s;u.ve j §o9L
columus for mar \m.—,' );me The Adinission Register has columns aman,:,eF 1ln
deal of Inbour and ex.l se. otions printed b the foot for referen.ce. Jach
wary, Wit vstrye )O(? sh Book alsoat Re. 1/4 answering to the
S8 ¢ >

aal can be had. We have pleasure in com-
D +

a systematic "
of these two costs only as. A,B
1 of Ben ‘ ) "
nental requirements W vo pleasuro in cor
depu(;'m g the use of these registers £o all schools hich de
mendin S ¢

. y . e ag achﬂ.\ 1,
3 Eas GI ammar and 0' al COHIDDSIthll ]’ Y I R ; Virar "113‘5(
M.AA.' lJ. 1 . l ublls l]e(l l)V t lle Jla(l[.ls ])) e1110T CO., .-A)(’, 1 erianna A\Idllstl y L)t..

WI .. IS - l I ] . a b1 . A 3. q’ 1 ‘ ’ d
1) ALdl a8. OOl\q . (Hld 101 l orms 1, N 'd:nd . rice:; 8. ¢ an

to. 1-—1 respectively.
' N N RE
This graded series of Tnglish
to tench the subjiect on up-to-date lbmes. e e dwells on an irpor-
‘ i 1 sting to pumls. ¢ g
g al and intaresting to p
treatment rationa

. set of

hich is brought home by a s
inciple. in simple and clear language, \\hwh is broug T Book T tronts

tant princtple, : acing individual work,  bo

aging

sibi seoks
trammar and Ol Cowmposition eelx
Pains have been taken o make the

: ASSiy S cour R
exercises. sen.l;f tl: :?S;:>2:;T1ljt{%:(?lc 11 enlarges pupils’ knowh?dfle OicL:]Ol[:atl
o thznsc:gllt)tl'?c lidrfe.q and  Book IIT seeks to 0‘%“ip S:‘;)i?::: e:v;;l;i;g tﬁe ];ﬁgh
on ¢ o . . ; be learn
knowledge of the Cssogt;alsszlfpiz;ehizbt])::t\t(i)ntelligently designed,.a.nd. }iog,c')k IECI)
sehoal stage. ']:‘1191 wv:lzmble even in the higher forms. The Secmon-lf d\irilg be
will be .fc?und -hlghuieful f:ypes suited to the needs of the cl;xS.S' Wl]lrc ] heartily
Comllmsl]tl;mﬁi“i’ssdevelopiug the powers of composition of pupils  We h
greatly help

i € 3 ho()ls.
()\\\“lond l] s ) series 1 'lll (]
C t @ use o f‘he S S

e

e e
e

The Asian Assurance Co., Lid.,

' LgTp. 1910.
Asian Buildings, Bombay. Estd
phiiAt.add

i i d truly
is Life Office. Purely Indian an
Service 18 thPe C:izcin()f ;}x)\’:f Ll‘;frege b:)nus‘ Accident Rns}:(‘s,ml;(lezm?;\:::
i Lowestimi: adva‘ntages to the 'Polu:y HFgldqus. Trist g fives
Disabilltljf z?n;ilji.‘fl; Schemes—Golden Policy and Family
taken—Joint e
the Specialities. ) | terma. .
" Wanted agents on Tibers G. Ramaswami lyer,

., Madura,
No 3.3 'authern Range.

modern-




TWELVE REASONS!

Why you should prefer

THE
NEW ERA ENGLISH READERS
First and Second Primer, As. 5 & 6
(Fully Nustrated.)

Approved by the Text-Book Commitiee, Madras.
EDITED BY

H. CHAMPION,M.A., LE.S.

BY
M. 5. SUNDARESWARAN, M.A.,L.T.
.~ AND
A. S. VENKATARAMAN, B A, L.T.

In many respects the New Era English Readers strike out a new
path in the principles of Foreign Language Teaching. They have many
commendable features, only a few of which are mentioned here.

(1) The latest principles accepnted and advocated by authorities on
Modern Language Learning have been followed.

(2) The problem of English Teaching in India being very l.arge‘ly the
problem of the beginners’ stage, emphasis has been laid on the linguistics,
‘the facts of language’ and the language units which are not always t_he
single words, but the phrases and idioms which enrich the English
language,

(3) The aims of the series embrace, not only an ability to read, but
also an ability to speak and write English. ) )

(4) The subject-matter of the lessons is the out-come of a judicious
combination of scenes of Indian life and Western life, and the approach
to Western knowledge and culture is made through familiar matter in a
new garb, most of the English Readers being rendered unsuitable to
Indian Schools because of their treatment of exclusively English Scenes.

(5) Interest in the lessons is sought to be stimulated by adapting the
subject-matter to the ages, temperament and tastec of Indian children.

(6) The lessons are carefully graded, from the point of view of a
word and phrase scheme, and a grammar scheme. The principle, “From
the known to the unknown’’ has been adopted.

(7) Corresponding to a passive stage in the acquisition of a mother-
tongue by a child, there must be a passive stage in a foreign language
| study and this has been duly recognised in Primer 1.

(8) All modern methods of teaching are meant to exercise the self-
activity of children and the emphasis, therefore, has been shifted from
teaching to learning a foreign language. With this end in view, exercises on
the use of English have been given to enable the pupils to master the
new language form in every lesson.

(9) Few instructions have been given to the teacher for the reason
that the use of the Readers is self-explanatory.

(10) The use of the vernacular in explanations is not taboo.

{11) Language learning being a matter of habit, memorizing certain
forms of expression is encouraged.

(12) The illustrations are meant to illuminate a situation more than
the single words.

Specimen copies will be sent on application.

"B. G. PAUL & CO- Educational Publishers.

12, Francis Joseph Street, Madras.

EASY GRAMMAR AND ORAL COMPOSITION

BY
T. S. Vira Raghava Chari, M.A,LT.
with a Foreword by
Rev. Father Bertram, S.J., B.A., FM.U,

Principal, Loyola College, and Acting Vice-Chancellor, University of Madyas
SPECIAT, FEATURES.

Prepared on up-to-date lines. Seeks to teach the essentials
of Grammar by means of well-designed assignments in the
shape of exercises-—the lesson proper merely serves as a relevant
mtroduction and guide to work through the assignments—
assignments more than enough for systematic work for one
year—awiple scope for individual as well as team work—our
series leads a revolt aainst the old formal dry-as-dust Cram-
Grammar school of thought—appreciated by prominent educa-
tionists-—well-received by numerous Headmasters and English
Teachers—suitable for orms i, ii and iii.

Rs. A. P.
Book T « 0 8 0
Book TI 010 O
Book ITT Advanced 1 4+ 0
Our other Publications
General Fnglish Course for High School
Classes. By G. Vaidyanathaswami Tyer
sssa7 arFsh, Book I
do Book 11
do Book VI
BT ERT (pwps GgHr yQarerih Book
do s & gfevevr
WU gnErG Hovevr wC@arord (Revised)
Selections in Verse Book I for form I
do. Book IT for form 11
- do. Book IIT for form I1T
. de. Book IV for form 1V
LINT EETUTFSD F-1b e GLiLye siflw g
4 L& w g
5-16 @& LIL &l ws g
& D0 B Buws Dy
/5/5'&637'

IO i WL —
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Outline maps are also available with us

THE MADRAS PREMIER Co.,

EDUCATIONAL PUBLISHERS,
26, Perianna Maistry Street, G. T., Madras.
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OUR PUBLICATIONS FOR MIDDLE SCHOOLS.

Elementary Mathematics: By K. S. Srinivasachariar, B, A, L. T.,

available in English, Tamil, Telugu & Malayalam As.
Book I for Form 1 e 12
w IT II ... 10

S 3§ ST § § v 12

Tamil editions have been approved for use in vernacular qcbools in Ceylon,

Malayalam editions have been approved for use in schools in Cochin State.

Elementary Science Series: By K. S. Sundararaja Tyengar B. A, L. T.
available in Tamil & Telugu

Book T for Form I .. ... 10
e, m,, , I ... 10
» I, I . L 12

History Series: By Mr, Shanmukhqqundmm Mudalm M.A., L.T.
available in Tamil and Telugu.

A history of our motherland for the young for Form T .. 8
" ’ Part I ’ 11 vee 10
” o I " 111 .7 10

OUR PUBLICATIONS FOR HIGH SCHOOLS
A History of England: for High Schools By V. Venkatrama Iyer, M.A , L.T.,
Asst. Professor of History, The Presidency College, Madras.
Written in accordance with the revised A. Gr. syllabus in English History
of the Madras S.8..C. Examination in simple and idiomatic English suited to
the attainments of the pupils.

Cloth Boards .. Rs. 1 8
Also available in parts:

Part 1 From the earliest times to 1485 ... v As. 12

Part II ,, 14851900 ... . Re, 1 O

Pupils’ Geographical Series for High Schools
By T. 8. Sundaram Jyer, B A., Ambasamudram.

Specially prepared to meet the syllabus of the Madras 8.8.L.C. Examina-
tion in Geography A Group with numerous illustrations and diagrams and
written in simple English.

Tamil edition also available.

Book I The Three Southern continents .. As. 12
I1 North America ... As. B8

III Burasia & India ... Re. 1/-

1V The World (Geueral) ... As. 4

Books I-IV Bound ... Rs. 2/

A History of India for High Schools
By Mr. C. V. Narayana Iyer, M.A., I.T

Asst. Professor of History, The Presidency College, Madras
In print: expected shortly.

The Teachers’ Publishing House,
Educational Publishers, MADRAS.

i

The Choicest Perfume of the Age

“National Flower Dust”

The latest discovery in scent science.
The sweetest and the most lasting of all natural Flower
Perfumes For
WARD ROBE Or POCKET
DRAWING ROOM Or ° BALL ROOM

Sold Everywhere:

Elephant Brand (Regd). Sandanadhi Thallam.

Cooling aud refreshing Oil for the halr

Manufacturers:
M. Kather Sahib & Sons,
PERFUMERS., MADURA.
OUR SCHOOL PU BLICATIONS

1. Garuda and Anjaneya 0—4—0
2. Avatars of Vishnu 0—4--0
3. Jesus Christ 0—5—0
4, Tales of all Time 0—6—0
5. Rama, the Tdeal Son 0—4—0
6. Aesop’s Fables I 0—3-—-0
7. Do. 11 0—4__0
8. Karna, the Warrior 0—6—0
9. Stories from Shakespeare 0-12—0
SUITABLE FOR HIGHER FORMS.

1. Tamit Poetical Selections 0—5—0
2. Nitthilakavai—a collection of Tamil Poems 0-10—0
3. Selections from Prose & Poetry in Tamil Book I 0~10—-0
4. Do. Book IT  0-10—0

Weite to:—
V. S. SWAMINATHAN,
Publisher,
MADURA.




V. 5. Raman maibgar & lJBros.,

SWARAJYA PHARMACY,
(REGISTERED.)
ALWAYE.

( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of whieh when
intimated, are being promptly ecomplied with free of charge.

‘We have many of the Ayurvedic medicines prepared nccording to the
striet prescriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
wholesale rates: genuineness and purity of which we could guarantee, In
addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoein and thereby make them
appreciate its value, that we have quoted the lowest price in the markei,
Besides, we could conviace patients of the economic value of adopting the
holy and antique-oriental system of tveatment for which we have special
facilities in the collestion of herbacious medicines: And hence it is possible

to sell medicines at such low rates.

Medicines are despatched by V. P, system on application.

Rs. As. | Rs. As,

Asoko Ghritha per lb. 3 8 | Adhayarishta por 24 oz.

Indu Kanta Gritha — ,, 30 Bottle 10
Kalsana Gritha " 3 0 | Dasamoolarishta " 20
Saraswatha Gritha " 4 0 | Drakshasava " I 4
Sukumara Gritha " 5 0 | Lohasava " 1 0
Schagaladya Gritha . 7 8 | Kasthuryadi Pills per 100 3 0
Thitbaka Gritha " 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana " 0 12 | Virechana Pills perDoz. 0 6
Ajamamsa Rassyana ,, 2 0 | Rasa Bhasma per Tola. 2 0
Chyavana Prasa . 1 8 ] Asana Vilvadi Thaila 240z 1 8
Kankayana Modaka  ,, 3 0 | Pinda Thaila {oiptment) 1 8
Kasthuryadi Leha . 10 0 | Balaguluchyadi Thaila " 1 8
Mahat Chinchadi Leha ,, 2 0 | Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha . 2 0 | Sahacharadi Thaila - " 2 8
Madhusnuhi Rasayana ,, 3 0 | Dhanwantari Thaila medicated
Musalyadi Rasayana 7 8 101 times per oz. " 30
Narasimha Rasayana , 3 0 ] Ksheerabala Thaila medicated
Patavaladi Leha " 1 0 101 times per oz. " 2 8

For further Particulars write to:-

Telegrams:— «  THE MANAGER,
“SWARAJYA® SWARAJYA PHARMACY,
ALWAYE. ALWAYE, (Travancore.)

INDISPENSABLE
TO THOSE

Who pant for unfailing memory, strength,

purity and vigour of youth.

“ATANK NIGRAH PILLS”

Rupee ONE per tin (32 Pills).

ATANK NIGRAH PHARMACY,

Jammagar (Kathiawar).

Madura Agent

S.R.ACHARYA & SON,
41, Danappa Mudaly Street.

The South Igdian Teacher.

Tho official journal of the South India
Teachers’ Uniou,

The only Educational journal devoted
to the teacher and his probloms. Dest
medium for advertisements,

Ratos can bo had on application.
Annual subseription Re. 3.
Apply to:—Manager,
41, Bingarachar St., Triplicane, MADRAS.

SCIENTIFIC INDIAN.

22-1.1 Jeliatola Street, Calcutta.
An up to date mouthly magazine for the
Propagation of Seientific knowledge in
India and its application in the develop-
ment of Agriculture, Industry and Business.
Annual Subscription Rs, 8 only.
Specimen Copy Free.

. BHARATHA DHARMA.
Soundarya’, Mylapore, Madras,

A Magazine of Liberal Hinduism
THE OFFICIAL ORGAN OF THE
BHARATA SAMAJA

Published on the 15th of every Month.
Editoyr:-
MR. K. V. SESHA AIYANGAR, M.A., B..

Annual Subscription Rs. 2, only.
Single Copy As. 4,

To LET

WANTED Students, Candidaves M. L.

M. S, H. M. B. F. H. H. M. D,. Vaidva-
bushan, Hakimisher, F. C. H. 1., etc., by
correspondence easily. Materiamedicn, Rs,
5. Practico of medicine Rs. 4. Medicines
cheap. Seund two anns stamps for pros-
pectus.—Chatbar, Homeepathic Institute

(Regd.) P. O,
MAHUVA. (KATHIAWAR.)

Dr. G. B's. Medicated Snuff.
Acknowledged to be the best throughout
India for Neuralgia, Nasal Catarrh, Tooth-
ache, ete., ete.,, Guru Basava & Co., Ltd.,
P. 0. Box No. 510,
PARK TOWN, MADRAS.

GOLDEN OPPORTUNITY.

H. L. M. S. H. M. B. etc. Homoeo-Ayur-
Unani postal tution examination. Homoeo-
Madteria Rs. 5 Homoeo-Practice Rs. 4. Earn
iadependent bread.

Universal Institute, Mahuva,
KATHIAWAR.




A TEXT-BOOK OF
Elementary Mathematics
(IX ENGLISH)
(Approved by the Text-Book Committee.)
BY
V. P. Viswanatha Ayyar, B.A., L.T.
St, Mary’s High School, DINDIGUL, .
Book I for Form IV contains more than 150 models and 1200 problems As, 14
Book II for Form V contains more than 70 models and 600 problems As, 12
Book III for Form VI contains more than 60 models and 720 problems As. 14

(8. 8. L. C. Papers included.)

Problems In Elementary Mathematics. |

In Tamil For Forms & I and IIL
By M. RAMAKRISHNA AIYER, B.A, L.T,
AND R. RAMAKRISHNA AIYER,
: Assistant Masters, St.Michael's High School, Coirmbatore.

PRICE Rs. 1—4—0 (only.)
A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.

Approved by the Text Book Committee. Apply fo the Author.

ASTOUNDING TREATISES
On Hindu Religious Literature
By Mr. K. NARAYANA IYER, B.A.
dealing with (the Scientific exposition of Shrutis Upanishads etc.)
Practical Religious philosophy and Science of Yoga.

In English with Sanskrit quotations.

I.  Maha Bharata or Karma Yoga 4—-8-0
2. Vilified Vedas. Vindicated Highly critical and

constructive 5—0-0

3, Sandhya Vandanam The Practical Philosophy of

4

Hinduism 2—0—-9
. The Ramayana Part | or Jnana Yoga. 4—0-0

g
Apply to: — N. MAHADEVA IYER, M.A,,
Cotton Rill, TRIVANDRUM,

PUBLICATIONS.

By R. NATESA AYYAR, B.A.,L.T.,
Senior History Assistant, Town High School, KUMBAKON AM.

I. For Higher Forms English History Part I 014 o
) Pat II 012 0
" Indian History Part I 1 0 0
” " Part II 1 00
2. For Lower Forms Indian History Form [II 0ll 0
» » Form II 010 0
» " Form I 070
3. Stories from Indian History for 5th Class 050

A guide to Geography for the use of the S, 8, I, C. Students. (In the Press.)

T. V. Chellappa Sastry & Sbns.,

Printers, Publishers, Book-Sellers, Half-tone & Line Block Makers Etc.

1-1 SEMBUDOSS STREI?T,

ENGLISH
First Primer edited by B. H. Mulley
M A, L T Rs. 0—4—-0

ENGLISH NON-DETATLED
(By T. P. Srinivasan.)

As. P,
1. Tales from Panchatantra

IPut 4 O
2. Do. IIPart 4 O
3. Baratha, the Brother 5 0
4, Nala and Damayanti 50
5. Shivaji 5 0
6. Raja Prithvi 5 0
7. Akbar 5 0
8. Vikramaditya 5 0

9. 12 Tales from Indian Tolk
Love 5 0

(By K Venkata Rao, B A, I.T )
1. Tpie Tales for the young
Part I 4 0
2, Do. Part I 0
ELEMENTARY SCIENCE
(By T. Doraiswamy Pillai, B A , I, )
In accordance with the revised
S.S. L. C. syllabus

1. A First Book of Lle. Seience
Physics & Chemistry Re 1 4 0
2.  Animal Life 5 0
3. Plant Life 6 0
4. Physices in Every-day Life 10 0
5. Physiology, Hygiene and
First Aid 10 ©
GEOGRAPHY

(A.K. Balasundaram, Dy, Inspector
of Schools, Bellary)
Book I Part I (Australia &
Afrioa) 8 0
Book I Part IT (North & South
America) 8 0
Book IT (Rurasia)
Book III (General Geography) 8 0
TAMIL FOR DETAILED STUDY
(T. V. Chellappa Sastriar)

1. Tamil Infant Primer 2 6
2. Correlation Reader No. I 3 0
3 Do 11 4 0
4. Do II1 56 0
5, Do IV6 0
6.Vth Reader by K. Gopalachari 7 0

|
s

MADRAS.

As. P.

7. Vlith Reader 70

8. VIIth Do. 70
9. Fifth Reader for Form I

by N. Lakshminarasimham 7 0

10. Sixth Readerfor Form II 7 0

b1, Seventh Reader for FormIII7 0

TAMIL GEOGRAPIIY
B. V. Narasinga Rao, B.A, L.T.)

1. Madras Presidency 70
2. Text Book of Geography
(Revised) 12 0
3. Do. II 12 0
4, Do. 11T 12 0
5 Do. I{Recvised) 12 0

DISTRICT GROGRAPHIES TAMIL
Madras, Chingleput, 8. Arcot,
N.Areot, Salem, Coimbatore, Tanjore,
Trichy, Madura & Tinnevelly.

each 4 O

TAMIL NON-DETAILED STUDY
1. Ramadoss 6 0
2. Prahladha 70
3. Kabirdoss 6 O
4, Balavinotha Kathai 4 0
5. Balakathanithi 4 0
6. Vilvijayan 6 0
7. Vithiyum Mathiyum 4 0
8 Parimalavalli 12 0
9. Interesting Stories 4 0
10, Shivaji 10 0
ELEMENTARY SCIENCE & HYGIENE
1. Form I 12 0
2. II 12 0
3. ., I 12 0

TAMIL ARITOMETIC

1. Second Standard 3 0
2, Third Standard 4 0
3. Fourth Standard 5 0
4. First Standard 8 0
5. Fifth Form 12 0
6. Second Form 12 ©
7. Third Form 12 0

GEOGRAPHICAL MAP-DRAW-
ING EXERCISE BOOKS

1. V Standard 4 0
2. I Form 5 0
3. II Form 6 6
4, II11 Form 7 0

Other Educational Books are also available both in Tamil & Telugn.

R




“Pronounced to be the best in the field”
Practical Lessons in Elementary Science & Hygiene.
Tamil and Telugu Editions available.
for classes IV & V As. 5 each. - For Forms. |, 11 & 111-12As. each.
By M. S. Subramanian,
Teacher, Secondary School, VIRAVANALLUR. S. . R.

SIR I’. S. SIVASWAMY AILYAR, K. C. 8. 1,C. I &, writos;— * % %  The subjects

included in the books are well chosen -1.nd have been dealt w1fh clearlv and in a very simple

style of Tamil. # % * [ will recommend your books both to my Boys Schaol «t Tirn-
Imttuj)alh and to the National Girls’ High School, Mylupore.

MR. 8. K. DEIVASIKAMANI. B. A., L. T., Head Master, Bishop Hober High School,
Trichinopoly, writesi— * * % Your B00ks .o are well done in simplo ensy style
* % % ] have introduced them iwniy s:hool and the class teachors ave of opinion that
these boaks ase the best in the field «t prosent.

Elementary Science Series (3.3.1-C.)

by K. S. Ramachandra Iyer BA,, L.T., )
Senior Science Assistant, Town High School, KUI\[BAI\ONA]\T.

1. A text-book of Elemantary Science Book I
(Physics & Chemistry) by K. 8. R, and G. V. Re. 1—0—0
9. A text-book of Ele. Science Book TI{Animal Life) 0—6—0
3. " Book TIT (Plant Life) 0—6—0
4. " Book TV (Sound Light
Maenetisin, & K lnotnmt\) ()--8--0
5. " Book V
{Physiology & Hygiene) 0 -8 -0
For Copics apply to:— The Author
oy If You Are Suffering From
A Tleadache, Toothache,
Rheunatism, Swellu.gs,
Stiff Joints, Cough or Cold,

Sprains, ete.
Do not hesitate to use
’

‘SHAFARANJAN

(PATN BALM) BEGISTEREID.

It will bring cffective relicf and cure
all pains in a few minuies.
AGENTS WANTED:

Apng to Mmmfachw ers?

M. KATHER SAHIB & SONS,

Perfumers, - Madura.

SADHANA

USADHALAYA
DACCA (Bengal)

—ADHYAXKHA
Joges Chandra Ghose, M. A.F.C.S. (London)
Formerly Professor of Chemistry, Bhagalpur College.

Other Branches:~-Shyam Bazar, Calcutta, 213, Bowbazar Street, Calcutta,
67.4 Strand Road, Calcutta, Chxttaaonq Patuatu;y.lDacca) Lahore,
(Punjab) Burdwan.

iuaranteed absolutely Pure aud Genuine Medicines, prepared strietly nceording to the
Avurvedic Sastras,  Cabalogues are sent free on \m)huwmn
A On doscribing tho nature of diseases, prescriptions nre given gratis with groat eare.

MAKARADHWAJ (SWARNA SINDUR).
(Pure & with Gold) Re. 4 per tola.
A wondorful specific for wil diseases. 1t regulates the norvo, hile and phlogm, inereases
vitalitv, mautal and physical vigoue sud tones up the systom.
SARIBADISARSA. Rs. 2-12 per seer.
A wondorful, infallible medicine for all sorts of blood impurities.
SUKRA SAN]JIBAN. Rs. 16 per seer.
A very powerful and offoctive modicine for the restoration of lost vitality and energy,
It immediatels puts inta vau all the vigour that every man should have.
ABALA BANDHAB JOG, 16 doses, Rs. 2. 50 doses, Rs. &

A great remedy for a)} femsle diwaceq

A Text-book of Elementary Science.
(According to the revised S. S. L. C. Syllabus)

BY

_ R. Sankara Aiyar, B.a, L.T., & V. Sreenivasa Aiyar, B. A L.T.

:‘_;Part I Simple Physical Measurements . 0—H5~0
"Part 1T Simple Machines & Ieab vee 0—5—0
“Part [IT  Chemistry . 0—6-—0
“Part IV Plant Life . 0—5-0
“Part V. Animal Tiife . 0—B—0
“Targ VI Pny‘uoIOgv, Hygieno & Tirst Aid oo 0--6~0
"PartVII  Light, Sound, Plectrlcltv & Magnetism . 0—B—-0

Approved by the Text Book Commuttee
s  Elementary Science Questions & Answers according to the New Model.
By the above authars.
Part 1. Physical Science: (Physics & Chemistry) .. 0—-6-0
Part 2. Natural Science: (Dotany, Zoology, Physiology) 0—6—0
" Hand-book of 8.8.1,.C, Chemistry (()ptmn al) by the above authors
3rd ]“dmon revised Price, Rg. 2—-0—0

g V.B.—257, discount to school-masters & Trade.
For copics (IM)IV tor—

R. Thirumalai & Co.,

Post Box No. 1234, 49, Bunder Street, MADRAS.
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A SHORT HISTO
ENGLAND/’

HILDA JOHNSTONE. M. A
Projessor of History in the University dx o5

r, B.A., 5 Y
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Gengraphx "Eur asia, India 'md the World by K. Rangaswami
Aiyengar, B.A,,L.T. 0 12

Madras Presidency for Class V by M K. Sundara-

\aradachm. B. A.,L T 0 6

. History.

43“2‘%%500& of iﬁdfﬂn Hxstor\ in English for High Schbol

ClﬁSSéﬂBy C"’S‘.’l Sr&nxvasachan, M A Prof ‘Annamalai

R A Um\ersm 1 12”

Elementary Mathemahcs.
" Text: Baok of Algebra by V. VenLatasubbana Garu B A,, L. ’I‘ 2 4

A 5chool Geomnetry Parts [ & II Complete do. 2 8
PartI 1. O 0. PartII 1 12 0

N R

(Complete) 1 12‘

fen i e B e B o e T e

With 59 [Hustrations and 16 M QQ -

'RECENT PUBLICATIONS FOR SCHOQI:’J’JGE““ :
Elementary Science.
A Tirst year Course In Fhvsics by J. P. Manickam, M. A, 0 8
A ‘second year Course in Phvsics by do in the press.
Ph\ﬂc: & Cheml%tr\ by A, Varadachary, B. A, L.T. 1 8
Chemxstr) alone do 0 8
Animal Life by R. Gopala Aiyvar, M. A, M. Sc. 010
Plant Life by K. Rangachariar, M. A, L. T., I. E. S. (Retired) 0 8
Physiology, Hygieneby Dr. K. S. Padmanabha Aiyar, \T.A.,D.SC.O 10
Animal Life by the same author ‘ 0 10
Ged'gr’aphy.
Elements of World (.u)nmph) b) V k, Sourlragan, M, A.,LT
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