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MASS EDUCATION AND THE CHAMPION REPORT.
| A RETROGRADE STEP.

By Mr N. KuppUswaMyY AIVANGAR, M.A., L.T,
Trivandrum,

'} USKIN began his criticism of the politi-
cal economy of his day by saying, “1
Ueither impugn nor doubt the conclusions of
the science if its terms are accepted. I am
Simply uninterested in them as I should be in
those of a science of gymnastics which assumed
that man bad no skeleton.” My attitude
towards the Champion scheme is something
very similar. His conclusions follow mathe-
matically from his premises. But the assump-
tions made in the report, both by way of
commission and omission, are at best only
half-traths
WHAT 1S EDUCATIONAL EFFICIENCY ?
*_ Mr. Champion begins his report by saying
. that the value of an elementary school may
" be measured by two criteria : (a) educational
- efficiency and (b) financial economy. By
educational efficiency, he means the efficiency
With which those pupils who come to school
8re taught. What about those that are pre-
vented from going to school, thanks fo the
New gscheme? There is certainly another
tunction for the elementary school. The
XL—39

elementary school forms a very importan?
part of the system of mass education in the
country. If the elementary schools, however
efficient and however economically managed
they may be, form part of a system which
diminishes the number of pupils at school
and which prevents & large number of pupils
of school-going age from attending these -
schools, their value is not very great from the
point of view of national economy.

THE SCHEME RETARDS THE SPREAD OF
MASS EDUCATION.

Mr. Champion is not altogether unaware of
this aspect of the scheme. He says in para 22,
page 7, of his report: “It may frankly be
acknowledged that the acceptance of these
recommendations may, at the present rate of
expenditure, involve a slower rate of progress
in the number of children attending school.”
But the acknowledgment is not full. The
scheme involves not merely & slower rate of
progress, but an immediate positive decrease in
the number of children attending school,
Mr. Champion justifies himself by saying that
the aim should not be one of mere expansion,



mere efficiency in instruction either, especially
when it involves not only no expansion but
positive retardation. There is no need to
labour this point. When the author of the
scheme himself says it involves a slower rate
of progress, one may be sure it involves
immediate retardation by throwing out of

~schoo} & number of pupils that now attend
-the to-be-abolished smaller schools that are
near their homes.

REGAINING THE PRESENT POSITION
IS NOT AN EASY MATTER.

Bat the regaining of the position thus Jost
with regard o the number of pupils at school
" is the work of time. But the scheme is not
calculated to help it, but on the other hand
may hinder it,
FOUR MILES A DAY.

Girls and boys of eight and nine years are
expected to walk daily four miles, two or three
of them during the hottest part of the day in
a tropical country like India, As Mr. Cham-
pion spent his school days in a cool country
like England, he may be excused if he did not
fully realise the difficulties of our children. It
is inexcusable if we ourselves do not realise it.
I was at school in Findlay College, Mannar-
gudi, from the second form up to the Senior
F.A. class. 1 was living at a place which was
just about a mile away from the school.
When I was admitted into the school, I was
about twelve years old. I was not particularly
s weakling. I know what I felt when I had
o run up to school soon after meals and three
times out of four in the hot sun. If it iggo
with regard to boys at a high school, what
would be the case with only boys and girls of
eight to ten years of age. Again, this walking
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will hardly leave agly time or energy for play,
I have no doubf this will prevent a large
number of pupils, especially gizls, from
attending school. Moreover parents will think
twice before sending their girls of eight to
eleven years to a school one mile away es-

pecially in villages—a clear step back, at any .

rate, so far ag girls’ education is concerned.
TEACHING EFFICIENCY,

The scheme of consolidation, I am afraid,
will not bring about that amount of efficiency
in teaching that is expected of it. Here again
it is because the educational assumptions made
are, at best, only half-truths, The report
says that efficiency requires that one teacher
should be in charge of one class and that class
should be full, i.e., it should contain 30 pupils.
But the actual sentence in the report (see
bottom of page 1 of the report) is : ** To reach
the minimum of efficiency and economy, a
school should have full classes and one teacher
in charge of each class.”” The Printer’s Devil
by changing the word ‘maximum' into
‘minimum’ curiously enough made the sentence
nearer truth. If a teacher is given a class of
30 pupils and 45 minutes to teach, say, a bit
of Arithmetic,—I have made experiments my-
self, and I have made my students under
training do so, and therefore I can speak from
personal knowledge,—and if the teacher divides
the class into two and spends half the given
time on each section, he can get better results
on the whole than if he taught the whole
class during all the 45 minutes. That is to
say, you can do better work with 15 boys in a
given time than with 30 boys in double the
time if you keep all the 30 boys together.

The efficiency of the Dalton Plan of teaching

depends only on an extension of this truth,
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As the two sets of 15 boys are taught sepa-
rately, it makes no differencs if the two sets
come from two different classes. It follows

“therefore, a teacher who is in charge of two

classes containing 15 pupils. each can do his
work more efficiently than another who is in
charge of one class containing 30 pupils.
Taking into consideration both the depart-
mental and the aided schools, at present, one
teacher is, on an average, in charge of 25
pupils. This is as it should be. It is a piece.
of natural adjustment which should teach us
the actual number that a single teacher
can manage efficiently. 25 rather than
30 is the proper number one can manage
efficiently and it is better if the 25 are distri-
buted in two different classes shan gathered
up in one class. But, of course, special train-
ing way be required on the lines of the Dalton
Plan in order that one teacher may manage
25 boys in different classes. Incidentally this
system will give greater time for play and
practical work such as gardening. Expansion
of mass education consistent with efficiency
and economy requires that no check should
be placed on plural class teaching and the
existence of small schools, provided the teacher
is properly trained and one teacher is in
charge of 25 and not more than 25 pupils.
The present inefficiency in teaching is not due
to small schools or plural class teaching, but
to the method of recruitment and the training
of teachers and the character of the in-
spectorate. The remedy is not to abolish
schools but to improve the quality of teachers
and the inspectorate.
IS IT ECONOMY ?

The other advantages claimed for the large
central school are equally illusory. For in-
stance, the report says—page 8, para 25 (c)—
that “ the essential requirement is that a
central school should be a really big school”

¢
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The illustration given on page 16 gives an idea
of the contemplated size of the proposed central
school. It is fo have 850 pupils and at least
30 teachers. It may be economy to have one
headmaster for such a large school, but it is
certainly not efficiency. Experience in high
schools everywhere and vernacular middle
schools in Travancore, shows this clearly. If
it is so with older boys and highly educated
teachers, it would be ten times more difficult
to manage & large number of assorted primary
school teachers and pupils coming from all
sorts of creeds and communities and of both
sexes. Not even the hoped for * secondary or
even the collegiate grade teacher ” can control
and supervise such a school, let alone the ordi-
nary vernacular school teacher.

Take again the amalgamation of school 8
(Municipal) and school 29 (aided) mentioned on
page 19. ‘The abolition of school 29 would
rgsult in a saving of a teaching grant of Rs. 85;
one additional teacher would be needed in
school 8, says the report. 'Who is to pay for
this additional teacher? The Municipal
authorities, I suppose. So, a saving of Rs. 86

for the Government (or is it for the Municipal-
ity ?) is to result in an additional expenditure
of at least Rs. 150 for the Municipality. Rob
Paul and pay Peter. The amalgamation would
make the staffing adequate and work more
efficient, says the report. The statistics given
do not seem to bear out this claim,

STANDARDS

1| 2] 3 | 4

57 21| 13| 5

School 8 3 teachers
13| 4 \ 4| —

School 29 . 1 teacher
70 | 25 ‘17 4

The amalgamat- 4 teachers
ed school l e Vd

211 | 1 — |4 teachers

} ! ¢
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In the amalgamated school, plural class
teaching has not been avoided ; two teachers
out of four are in charge of classes containing
35 pupils each—much more than they can
manage efliciently, How is this arrangement
more efficient than, say, the following ?

In school 8, let two teachers be in charge
of the 70 boys in classes 1 and 3, one teacher
in charge of classes 2 and 4 totalling 26 pupils,
and the fourth teacher in charge of school 29
which contains on the whole 21 pupils. I do not
say this is the best arrangement, but I do say
this is not less efficient but perhaps more
economical than the amalgamation. At any
rate, there is a possibility of expansion. The
small school is bound to be developed.

1S IT CONSISTENT WITH EFFICIENCY AND
ECONOMY TO ABOLISH AIDED SCHOOLS?

Mr. Champion has got to admit—see page 6,
para 12—that no private body, let alone in-
dividuals, can run the proposed central schools
and only public bodies like the Taluk Boards
can run such schools. Itis notorious that the
schools run by public bodies are less eflicient
than those run by private agencies. Mr.
Champion himself admits this and says that
“ on the ground of efliciency and economy, a
well conducted aided school should be en-
couraged to the utmost.” But his method of
encouragement, to say the least, is somewhat
strange. It is to propose a scheme under
which, to use his own words, “there will be
comparatively few aided central schools, for,
comparatively few private bodies are financially
or otherwise in & position to provide accom-
modation, equipment and staff for a complete
elementary school with full classes.”

The report began by saying that the
scheme is intended to increase educational

(May 1934.

efficiency and finaicial economy and ends by
proposing meas calculated to abolish the
admittedly efticient and economically managed
aided schools. I think I have said enough to
show that the proposed scheme is a retrograde
step from the point of view of expansion of
mass education and is not more efficient or
economical than the present system,

WHAT IS TO BE DONE?

At present the schools, especially those that
are managed by public bodies, are inetticient, it
should be admitted. I have known pupils
avoiding Board schools next door and going to
a more distant aided school merely on the
score of efliciency. We have to find out &
method under which there will be scope for
expansion ; it will be possible to provide
suitable schools in the sparsely populated inland

villages ; the schools will be, as far as possible,

near the homes of the children and at the
game time the education imparted should be
efticient. Economy should also be a considera®
tion. But considerations of economy may
postpone expansion ; it should not prevent
expansion,

THE BEST METHOD.

The best method seems to be to organise
rural education in the same Wway as rural
medical relief has been organised, Do not
discourage plural class teaching. Do pot allow
a teacher to be in charge of more than 25
pupils. Allow these pupils to be in more than
one class, Give special training to these
teachers on the lines of the Dalton Plan.
Give a lump grant or & living salary to each
teacher in charge of 25 pupils and send him
out to the village to organise schools. Im-
prove the method of recruitment to the
inspectorate, Most of the educated un-
employed will be very usefully employed, and

the percentage of literacy will increase by

leaps and bounds.

TEACHING OF COMPOUND INTEREST.

"By Mg. S. VasubEvaN, M.A.,
Mysore.

E are so fond of traditional methods
W that we hesitate to adopt better and
improved lines, though they appeal' to the
common sense of our pupils more readily, It
is high time we got rid of the time-honoured
methods, and thought of better ones if such
there be. The teaching of * Compound In-
terest, for instance, is a case in point.

Usually, in most of the text-books, the
formula A = P (1 + 1—60) " is given, which
I am afraid, only some of the gifted few in
the class are capable of understanding. It is
s known fact how students fight shy of
algebraic methods and formulac and how they
do not possess clear and correct notions of
algebraic manipulations and devices, whenever
they do adopt them. When such is the case
with even easy algebra,it need hardly be
pointed out that this formula (containing as it
does, addition, multiplication, division, raising
to the nth power, and an applicg.tion of the
associative law to boot) would be far above
their heads. It may be that some clever
teachers successfully manage to take their
class with them. But is it not a serious
handicap to the sub-normals, and does it not
tax their brains to the utmost with effect
nil ? So, if some easier alternative is available,
we shall not be justified in hesitating to adopt
it.

The alternative I am going to suggest is by
po means different in spirit from the formula

~ given above, but only in form. First of all

the children should be drilled in what is

known as the Compound Interest Law. The
first thing to be got into the pupils’ heads is
the fundamental difference between the Simple
Interest Law and the Compound Interest
Law as, in these two series:

I 3200, 4800, 6100, 8000, 9600, etc.
1I 3200, 4800, 7200, 10800, 16200, etc.
and again in

1 3200, 2800, 2400, 2000......

Il 3200, 2800, 2450, 2143%....

The series I are examples of Simple Interest
Law, where there is a constant increase be-
tween two successive terms.

The series II are examples of Compound
Interest Law, where there is a constant
ratio—1% in one case and § in the other—
between two successive terms.

Thus it will be made clear to the pupils
that the Simple Interest Law is characterised
by its additive element whereas the Compound
Interest Law has something to do only with
multiplication.

Next let us take the following problem:—
The population of a town increases by 4 %
every year. 1f the population in 1933 is 3500,
find the population in 1934, in 1936, in 1932
and in 1930.

The only thing is to show that the constant
ratio is there and to elicit from the pupils that
we have to multiply every term by 104/100
(i.c., 1'04) for finding the next term. Thus we
have to multiply the population in 1933 by
1'04* for finding that of 1936, In other
words, the multipiying factor for every year
in advance is 1'04.
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Similarly, it is easily shown that we have
to divide by 104 to find the population in
1932 and by 1-04® for finding that of 1930.
S0, make it clear to the pupils that as we
go forward in the time scale (that is to say in
the positive direction of the time axis), we go
on maultiplying by the respective successive
powers of the multiplying factor, and as we go
backward (that is, in the negative direction of
the time axis), we go on dividing by the re-
spective powers of the M. F.

Several problems of the type sketched
above may be given, some involving conti-
nuous annual decrease also. Thus the pupils
will be made to feel that the M, F. may some-
times be less than 1. In the sample problem
taken above, students are apt to multiply by
-96 for finding the population in 1932, for
they realise that it must be less than that of
1933. So they try to manipulate thingsin
such a way a8 to evolve out of the data some
answer which agrees with their pre-conceived
notion regarding it. But this method has the
singular advantage of preventing such mis-
takes, for the idea will be made strong in their
minds that there is only one M. K. fora
question depending upon whether it 18 o
question of increase or decrease. In other
words, the M. F. is the same throughout the
question ; only sometimes we have to divide
and at other times we have to multiply, All
this might look mechanical, might resemible
a rule-of-thumb for solving problems. But

this is what unavoidably pesses in the pupils’
minds, not what I recommend to be taught in
80 many words.

Having prepared the ground thus, we sug-
gest the problem of finding the amount in
three years at C.L on Ks. 8,500 at 4/, per

annum.

iMn 1934.

First we shouldfgive some oral practice to
the pupils in findng the corresponding multi-
plying factors for given rates / and vice versa.

Then let the candidates understand that the
amount will be greater in this case, than in
the case of S. 1., as the interest is added to
the capital at every stage and thus itself
fetches some interest. This can be shown
by the usual method of going step by step,
year by year.

Here, the M. F. for one year = 1-04.

Applying the C. I. Law,

Amount = Rs. 3,500 X (M. F.)*
= Rs, 3,500 x 1U43

1 do not contend that this is in cssence
different from the formula

a=p(1+ )"

As & matter of fact, we have called
1+
( + 100\’
the mlutiplying factor. Dut this notation
has the spccial advantage of being clearer and
easier to grasp. It resembles sowe of the

substitutions we make in algebra and other
branches of 1nathematics to reduce the com-

plexity of the existing situation, ey, ¥ = en-
Some books have substituted R for1l + i(r)()

and proceeded. No doubt, it is & preliminary
step in the right direction. But it would be
better if no algebra is brought ip, at least in
cases like this, where it could, with advantage,
be avoided. This kind of rhetorical algebra
will do instead, and has its own advantages.
Besides, the connection between Compound
Interest Law(which the pupuils have previously
studied in the cbapter on percentages) and the
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chapter on Compound Inierest serves as a
good introduction and clears many initial dif-
ficulties, besides affording a good application
of the maxim “ From the known to the
unknown.”

At this stage, it will be useful to introduce
the ides of present worth also, Suppose we
are required to find the present worth of
Ra, 4,000 due three years hence at 47 per
annum C I,

Since we are required to go back in the
time axis, from 1936 to 1933, we have only
to divide Rs. 4,000 by, multiplying factor)*,
4,000

1 have tried this use of the multiplying
factor in teaching Compound Interest prob-
lems (and some others also) and I have
found it more successful in the class-room
thap the usual cumbrous formula given in
text-books. As an example to show that this
idea of M F. can be introduced in other types
of problems too, let us take this.

" present value required = Rs.

A cask contains 20 gallons of pure spirit.
one-twentieth of it is drawn off and replaced
by water, 'Chis operaion is repeated two
times more. Find the percentage of spirit left
in the cask after the three operations,

I shall not use the datum regarding the
capacity of the cask, as evidently it is un-
necessary.

7 (i.e., "05) of the cask is drawn off every
time and replaced by water.

. '95 of the cask is spirit after the first
operation.

.. multiplying factor for one operation
= '9b.

TEACHING OF COMPOUND INTEREST,
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+'+ 8pirit loft after three operations = *958 of
cask, :

«'. percentage of spirit left = 100 x ‘953,

I.do not hesitate to admit that this can
ordinarily be understood only by the more
intelligent few in the class, But I have
given this method, more to show how the use
of the M F. simplifies matters a great deal
than to be taught in the class-room. It ig
worth a trial, however, and affords a good
test of our resources as teachers,

A little reflection will show that there ig ﬁo
type of prablem in C, I. which cannot be
taught more successfully with this notation
than with the algebraic formula, For instance,-
it can be used with advantage in finding the’
rate per cent when the amount in a given
'number of years and the principal are known;
In questions on the ‘instalment system;’ in
questions where the interest is payable half-
yearly and so on. If the rate per cent, per
annum is 6, then the multiplying factor for
every half-year is 1-03 evidently. The use of
this method contributes very much to clear-
ness, especially in types like this :

A certain sum of money amounts at C, I,

in three years to Rs. 441 and Rs. 400 in one
year, Find the rate per cent.

M. F. for one year = f, suppose.
Amount in three years
= Principal X f X f X f = Rs. 441...(1)
Amount in one year = Principal x f
= Rs. 400...(2)
Dividing (1) by (2), we get f X f = ﬂ
N 400
41 _ 2l
s00 = 3o = 105
. multiplying factor = 1:05.
". rate per centy= 5,
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The principal also is easily found out, if
required.

Reports by examiners say that the’candi-
dates too often confuse between 8. I, and C, 1.
I am of opinion that at almost every stage
(while teaching C, 1.) a parallel example from
S. I. should be taken to emphasise the differ-
ence in behaviour and properties between the
two kinds of interest, Here in the last prob-
lem worked out, it is better that we warn
the pupils against the probable mistake of
subtracting the smaller of the two amounts
from the greater, and equating the difference
to the C. 1, for (3 — 1 =) two years, That it

[Mav 1984,

would be true of 8; I. but notof C, I. can be
best made clear by examples, Such a caution,
though negative, is worth giving,

I do not pretend to say that this is by any
means an exhaustive treatment of the chapter
on C. 1. It has been the purpose of this paper
to show how the usual method is rather too
difficult for the average boy and how the
introduction of the idea of the multiplying
factor (taken from the phenomenon of the
Compound Interest Law) helps the pupils 8
great deal towards a better understanding of

the chapter.

THE FILM-WORLD.

By Mg, S. 8. Caani, M. A, Dir. Ep,,
Warangal,

1. THE ENVIRONMENT WE LIVE IN,

ODERN times are a great many centuries
ahead of the ** Stone and Pot Ages.” Art,

cult and culture have far advanced, yleldiog
varied aud abundant types of sciences for
careful and individual attention, These, io
turn, are being replaced by further researches,
experiments, innovations and discoveries,
The vast stores of knowledge inherited by
man, from time to time, have been progress-
ing in a geometrical ratio; subjects for study
are increasing by leaps and bounds; the
bidden treasures of knowledge in the caves of
the mighty oceans, in the bowels of the earth,
at the snowy inaccessible summits of the
highest mountains of the world, In the un-
discovered tracts of the polar regions, and io
short, knowledge of the whole universe, are

all being brought to light day by day. Oan
the other hand, we find a deterioration in the
strength and stability of man’s physical body.
Living as we are in an age of mental growth,
we should so harmonise and focus our powers
of assimmulation as to gain all this universal
knowledge with a minimum effort, in the
brief span of our lives, keeping ourselves
simultaneously akin and alive to a healthy

life.
2. THE PROGRESS OF KNOWLEDGE.

Science and culture, inseparable as they
are, reciprocally subserve the needs of the
human spirit, Knowledge is non-static ; it is
living and spontaneous growing, shaping and
progressing,  Writing and copying have
given way to short.hand and type-writing ;
photography has partially replaced paioting
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and drawing, The dramas with their theatri-
cal scenes and sceneries, {in disclosing the
social, political, religious and moral aspects
of our glorious past, have, of late, yielded
their place to the * Film-World.”

3. THE THEATRE AND THE FILM,

The drama and the film are two things
which are the means to an end. The one
arrests our attention and awakens our interests,
while the other re-awakens our senses and
re-kindles our instincts. The former exhibits
only the vicissitudes and fortunes of human
life in only one particular phase while
the latter keeps us all attention to the
minute and thrilling sensations of the human
cord in the magic-like exhibitions of the
several phases accruing in every second,
The drama attracts us ; our attention is arrest-
ed consciously ; while in the latter we
lose our consciousness, With our physical
and mental eyes, we searchingly focus our
attention not on one particular spot, but we
keep ourselves alert to the marginal area
with peering expectation to observe what
transpires minute by minute. The dramais
an expression of the actions of the characters ;
the film is an expression of the graded men.
tal changes of the personages. The one
exhibits bodily actions while the other ex-
hibits the actions of both the heart and the
miad. The drama amuses our senses only
while the film enraptures the human cord,

" We see the human characters in a drama

whereas in a film, we see into their charac.
ters. Impracticable actions in a drama are
brought before our vision in such a real,
patural and artistic grace, that we follow them
and are lostin them. A troop of soldiers
marching for a battle up the mountains and
down the slopes, fierce and stormy waves of
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the ocean tassing and dashing a salitary ship,
a sea-fight between two navies and all such
human humdrum of life are picturesquely re.
presented in the film, We are taken to the
different scenes in different countries, All
these cannot find a place in the drama.
The film-world is a world of its own.

4. THE EDUCATIONAL PRINCIPLES,

Educational experts and psychologists have
revealed unto us a few sound principles
through the aid of which we can gain useful
knowledge and retain it. We should impreg-
nate our brain with the various kinds of
learning through all the senses. The sum-total
knowledge or experience gathered increases
with the number of times the senses are in.
voked and all the senses conjointly invoke
the thought.centres. It is also recognised
that the organ of vision is of a superior quality
to receive stimuli to the auditorial organ,
With the multifarious and varied stimuli, the
associated areas in the corfical regions become
larger and larger, Motor nerves are more
active than the sensory ones. Hence, modern
education demands up-to.date educational
appliances and methods to awaken, kindle and
enrich our minds. The mind, as a unit of
thought, governs and is governed by the
body, Thatis why “A sound mind in a
sound body ” is accepted proverbially as a
guiding principle in our school-world. The old
systems of teaching have made the growth of
the mind dorment, Rousseau, Pestalozzi,
Herbart, Froebel, Spencer, Montessori and
other great educationists have added some
principles of note individually to the “ Educa-
tion of the Cnild” Thus we find pictorial
instruction, dramatic action, drawing, play,
vocational courses, various sciences and
kindergarten taking a prominent place in the
methods of instruction,
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3, THE SCHOOL AND THE FILM,

The question that now faces us is: * How
far can the movie and the talkie help the
pupils in the school-world ?”” The answer
is not far to seek. English, bistory, geo-
graphy, science, hygiene, mathematics, object
lessons and in short, all the humani-
ties, arts and sciences can be taught best
through the film-world, To show how match.-
es are made io factories, one should
bave recourse to a cinema show, Climatic re-
glons, historic scenes, Parliamentary sittings,
the languages, races, habits, dress, social,
political, religious and moral aspects of all
pations can be taught best through the most
direct, inspiring and ennobling media of
flm-shows, Nations living in different climes,
speaking different languages and possessing
varied habits are brought nearer and nearer
through the film. The recent march of
H. E. H. the Nizam to D:lhi, in all its
details, conld not have been witnessed by
the world through the drama in such a
picturesque way as has been exhibited by the
film. Types of men such as the Eskimos,
the Badvias, the Gipsies, the Lapps, the
Hottentots, the Bushmen and the Australian
wild men and so on, their nature of life,
speech, customs and habits can be taught
best at one ard the sime time with the
help of the film; while the civilized and
less civllized peoples can have their role
played in religiou~, social, domestic, politital
and moral aspects through the flm. In a
word, we find the film an active, direct,
vigorous, sensorial and sound method of in-
struction in our schools,

6. THE FILM AND THE WORLD.

It is through the film that all the nations
living in the nooks and corners of the world
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are brought near"r and nearer. It is through
the film that wezre able to watch, observe
and pass judgments on what is transpiring
in different countries. Film compaunies have
been started in the most enlightened count-
ries of the world. Even in India, in many
big cities and towns, they have been pro-
ducing films. The great purpose of the
films is the enlightenment of the general
public on questions of moral and social good.
Unfortunately “ obscene scenes of either
love or adisplay of a clash of the swords”
are being illustrated, ¢ Ugly and demoralis-
ing scenes rob the morality and the riches of a
nation.” America, in this connection, deserves
eulogies at our hands when the commis-
sion of inquiry set up by her, alleged that
one of the causes of corruption in that coun-
try was the show of demoralising films.

7. THE FILM AND INDIA.

Talkies in India are becoming more corrup-
tive in their i; fluence than the silents due to
the actors and actresses taking part in them
coming from the lower strata of society The
true and genuine purpose of the talkies is the
educating of the masses. Princes and prin-
cesses, sons and daughters of respectable
and rich families are engaging their attention
in producing good films. But the film has
been winning the hearts of us all at a great
cost—a drain of great wealth—the death of
painting and drama—the increasing number

of the un.employed. India, glorious from -

times inmemorial for her spiritual nobility,
now finds best opportunities through the film,
to become one of the greatest nations of t.he
world, materially rich, morally great, politi.
cally strong, religiously pious and charitable
and socially high by the establishment of

Indian film companies through Indian cul.

ture, Indian art and [ndian literature,

"Hence,
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8. RURAL EDUCATION,

Indian villages once stooc glorious either
as the seats of learning or as graceful resorts
of learned and well-educated pandits of the
day. The villages owed their existence
also to the homely, cheerful and patriarchal
attitude of the villagers, They were, in
turn, frequented by Rishis and Yogis, who
now and then dispelled their darkness and
taught them laws of health, sanitation, cleaali.
pess, purity and piety and instilled into
their hearts the paths of the historic charac-
ters such as Rama and Sita, Prablada and
Hiranyakasipv, Nala aod Dimayaati, Arjuna
and Sree Krishna, Dharma Raja and Daryo-
dhana, Bhishma and Santanu and so on there-
by teaching the villagers the enlightened and
ennobling paths of moral sublimity an.d
social uplift. Men and women copied their
virtues and character from such historic and
moral stories taught to them, Religious
preceptors gave them sermons and doctrines
of faith with energetic Upadesa, In sho.rt,
the greataess of lodia, io the past, wa's main-
tained io the villages only. Dramatic asso-
cations ia the name of Veedhi Natak played
before the vitlagers the historic scenes of the
Puranas and Ithihasas of glorious India. But
times have changed as

« Old order changeth yielding place to
new,
Aund God fulfils Himsell in many ways,
Lest one good custom should corrupt
the world.”
The villages bave become a duog-heap; the
villagers have come to mean illiterate fellmiVS.
The villages have decreased in .number with
the multiplicity of fl surishing cities and towns.
seats of learning and such other
embodimeats uf education have been shifted
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to cities and towns, During these civilized
times, the villagers have become naked men
io the true sense of the term. As nakedness
imbibes innccecce and ignorance, it is at
this stage, quite possible to educate the
villagers, Village schools and mass education
can best be uplifted through the establish-
ment of film companies, Scenes of health
and sanitation in contrast to ill-bealth and
insanitation cao be exhibited best by the
film. Thus principles of health and sanita-
tion can be taught very easily to the rural
population in the most striking manner,
The ordinary diseases and epidemics, their
nature, origin, cure and prevention can have
their role displayed in a concrete way through
the film.

House-building is another factor to pro.
mote healthy life in both villages and towns,
Ill-ventilated and old-type houses are injuri-
ous to dwell in, The best designs of modern
improvements of houses that present elegance
and taste in accordance with good conveni.
ence and comfort can be shown to the villagers
through the film. The equipment and the
adequate furnishing can also be shown,
The beauties of nature and art, the historic
and social stages of various communities and
kingdoms, the domestic and homely scenes of
happy families, the domestic economy and the
nourishing of the babies, the nursey schools,
etc,, can receive due attention at the hands of
the men and women of the villages and
towns,

CONCLUSION,

Utilitarian and ultimate views of the pur.
pose of lives we have to live as expressed by
the educationists of both the East and the West
blend themselves into the universal environ.
ment the modern world is passing through,
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The Spencerian pbilosophy of life with its
sclences as the fountains of knowledge
does, in a greater degree, fulfil the needs of
human life, But the film-world is the pro.
per vehicle of the twentieth century to instruct
the masses. Pestalczzi and other great educa-
tionists of the past wou!d now be bewildered
if theyare brought to life to see the most direct,
vigorous and instructive system of education
imparted to man to live the life of man and
woman in the strict sense of the term. The
religious, social, moral, physical and political
fields of activity can be won only with the
proper equipment of ourselves, with the
establishment of film companies, appreciation
of home literature of the Indian poets and
authors of the ancient parental language of
Bharata Varsha wh> have won immortal fame
in the world all over, will receive due attention
by dramatising representations of the litera-
ture through the film. Kalidasa, Bhavabbuti,
Bana, Sree Harsha and other poets ever hold
a worthy and prominent place in the hearts
of the lovers of Sanskrit literature. Modern
literature of Icdia and other countries with
modern phases of life expounds its drawback
io moral and sentimental sublimity, The
film-world would bring to light and fame
the great riches of Sanskrit literature, Aryan
culture and India’s worthy emineace in moral.
ity and social prominence to be copied by
other nations, The theological questions and
philosophical truths of divine teachings of
ancient Rishis and famous kings and devotees
with their high noteof moral sacredness of
Hindu Dbarma do truly win the hearts of
men rather thao their lips, 1o our sense of
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duty to man and God and in our homely
and in.born intel¥gence charateristic of Mother
Icdia, we have recognised that all things are
guided and goverped by the immortal power
of the Great Soul as well as one’s own
Karma, May we sec the day when the
film-world stands most prominent as a vehicle
of India's uplift in all ways possible, so as
to epable us to live a life of disciplined,
humane life !

May we hope for the day when we,
through the film-world, would be brought
pearer and nearer to understand our individ-
val motives, individual aspirations aod in-
dividual thoughts! The day is oot far to
seek when the countries now striving to win
power over others give up their violence and
resort to peaceful pursuits of life to link
together the humanity at large. The village
broadcasting and the film companies do
hold a powerful icfluence to promote a healthy
life of vp-to-date knowledge of the world,
Already steps have been taken to consider
over the village broadcasting and the estab-
lishmeot of film companies throughout
India. Great scientists and mea of culture
have been coming forward with their accept-
ance of Directors’ and actors’ places in the
film companies. With the directorship of such
noble minds, we can hope to live a life of
universal brotherhood with a upiversal know-
ledge and with a universal religion. India
can ere long hope to aspire to a prominent
position in gainiog the benefits of flm-
compaoies directed by cultured men of
moral and social emincuce.

INDIAN MOVIES AND TALKIES.

\ By Mg. VaMan H. Panpir, B.A,,
Indore.

HE subject on which [ am goiug to write

is the Indian movietone, its value, its.

effect on society and its industrial aspect.
Some twenty years have passed since moving
pictures were introduced into India. The
cbange from a magic lantern to a talkie is
like that of a butteifly, Who knows, it may
change still further ?

How is it that Indian people go in for
foreign films? Has any one traced out its
cause? They are superior, 1 admit. What
about Indian films? Are they inferior ? Films
as such are a means of entertainment and
recreation, We see the screen simply to soothe
the feelings of mind. What is the worth of

art without either beauty or joy?

Why are Indian films inferior ? The whole
blame lies with the capitalistic class who are
commanding this important industry. Pro-
prietors of the film have no ®sthetic sense at
all, They do not koow the film technique.
They do not know how to make improvements
suiting Indian conditions from the professional
or business point of view, They have no
knowledge whatsoever of the modern taste of
our audiences, nor have they created auy so
far. Capital they have enough but no arf,

Talkies are far better than silent pictures.
In talkies, the action and the speech are canied
on pari passu It has a delightful touch of
reality without being real. It is the best

means of spreading the oriental culture. It
best means for co-operation
The talkie is a creative

y the world.

may serve as the
and national unity.
energy loog awaited b

Our talkie directors can take the credit, if
they wish, of forming a lingua franca
for India. The only thing is that they must
stick to one language, i.e,, Hindi, Here is a
golden opportunity for them to do yeoman ser-
vice to the mother.land. If the plot is fine and
well-set, they can make it a still more superb
production by reproducing it in English; thus
it will bc an international movie-tone picture.
If the directors film in one particular language
they have a very limited field at their dis-
posal. It is not a paying concern. They
must film in the language commonly used by
the generality of Indians, 7 e., Hindi. To have
one toogue is the soul of the Talkie., One
American linguist has evolved out a common
language ; he calls it ¢ Basic English’ which
will be understood all over the globe. Will

any Indian linguist try to evolve out such a
language for all India P

The Indian film industry is like an trans.
Atlantic liner battering its way through a
howling gale, It has to face Himalayan
obstacles. Here it has tocontest against a
highly complicated system of speech and
script varying endlessly from district to dis-
trict and from town to town, There is
another impediment which is storming our
cinema industry and that is ‘ Imperial Prefer-
ence/ The duty on the raw film should be
abolished. Lastly comes the ‘banning by the
State’ it guards zealously and anxiously the
principles of political education, But what
about wmoral education? It seems flm.ceg-
sors have an atrophied seeing faculty for it.
Of course, independent India will be in a
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much bappier position to tackle the problems
of sacial and economic reforms. But are we to
wait till then ?

In India, there are enchanting scenes, good
actors, writers, singers, dancers and pro-
prictors, What isrequired is a well-cquipped
studio with an up-to-date recording machine.
Our young engineers and scientists must go
out to learn film technique and must return
back as cine-technicians.

The Cinema theatre in Indiaisa‘Pandora’s
Box." The ioterior of the theatre is not at all
commensurate with the exterior with all its
array of dazzling lights, While screening, if,
unfortunately, a film breaks at a thrilling close
=-this is always the case on account of the
vnworthy operator—there is a tremendous
uproar of wbhistliog and we feel ourselves
exactly as if on the street when a fire brigade
is racing with clanging bell through a crowded
traffic.

In our land, there is not a single sound-
recorder who has studied the Eastern and
Western art of pronunciation, accentuation,
and voice modulation. Here everything is done
under foreign supervision totally igoorant of
our vernaculars, Is it not necessary that we
should get trained sound-recorders, for it is
the pivot of the play which can draw packed-
up houses ? Study the technique and use it to
our own advantage.

We do not possess the elementary know-
ledge about photography. Good photography
is absent. The effect of light and shade is
peglected utterly. No film company in India
cao boast of this. As regards plots and acting,
the less said the better. The oft repeated

legeidary storics frum the epics of lodia are
being treasured ang cherished with religious
care even on the screen, | do not mean to
belittle or allow them to grow dusty on our
shelves, No new plots are invented. The
grand secret of talkie pictures is to bestow
much attention upon a good deal of variety.
Actiog is full of expressionlessness, Non-
actors have become actors, non-singers have
become singers and loafers and howlers have
become dancers, Ah! where are those daocers
who could sketch blind-fold the pattern of a
peacock with all its variegated hues amidst
coloured powders by rhythmic toe-marks?
Few realise that acting for the screen is a
different thing from acting on the stage. The
whole is a gigantic mockery and a colossal
failure.

Indian film companies are not in a very
prosperous condition on account of the
defects cited above, The film-goers were
certainly not fools to appreciate all sorts of
vulgarism and nonsense.

Lastly, | cannot shrink from praising the
excellent work which the Marathi and Beuogali
Talkies are doing. Bengali actresses are
wonderfully charming and are envied by all ;
while Maharashtrians have been fortunate
enough to enjoy the luxury of the screen.

Plenty of capital, best and novel plots,
educated actors and clever photography-—and
all this under an expert director—are required
to work harmoniously for the well-being of
our cinema industry. This is the only way
by which our film companies can capture the
local as well as the world market,
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THE TREND OF MODERN INVESTIGATION ON
THE REFORM OF EDUCATION.

By Mg, S, THIRUMALACHARI, M.A,, L.T,
Chennimalat.

!I[HE public mind of the present day has

a justifiable craze for investigating the
arguments for and against several of the
existing systems of human activity and ex-
ploring the possibilities for radical improve-
ments in the same, in the interest of the
common good and welfare. This necessarily
carries with it the appointment of a com-
mittee of experts, empowered and financed
liberally to tour round the concerneq areas,
elicit studied evidences, witness variations
in the get-up of several of these branches at
various centres and arrive at lengthy con-
clusions covering hundreds of pages of print-
ed matter.

That which comes uppermost to my mind,
in this connection, is the setting up of com-
mittees for investigating the existing systews
of education, secondary and collegiate, and
asking the committees to submit construc-
tive reporis on how the current sys_tem of
education might be made more practical and
might be yoked to the vehicle of life. Itis
the absence of correlation between our edu-
cation and the needs of life that has become
now the fashion of the day for remark.

What I mean to suggest, in this case, is
that al] these committees work by slogaps
and not by originality. There are certain
watch-words and catch-words which hgve
begun to dominate the minds of leading
educationists. One can assert firmly that
none of the committees, so far nppointe.d,
including the one recently appointed in
Travancore, has escaped from the grip of
these aphoristic expressions. The reader at
large, whose head is full of the contents of
the reports of guch committees and who may

at times be made to feel that the constant
repetition of the same recommendations
by successive comunittees is a din on his
poor ears, smarts under these reassertions.
He justly exclaims: “How, on earth, have
you improved upon the conclusions of your
predecessor ?

This round-about method of speaking
brings me to enumerate the list of slogans.
Topping the list stands Technical Edu.
cation, The phrase has become only too
familiar to the modern reader, but the actual
significance of the expression, conveyed by
those who recommend it, at times baffles
him, The establishment of an agricultural
college, for example, satisfies this craving,
But then, when a pupil passes out of the
college, how does he connect his knowledge
with what he sees in the world ? Rather, he
hunts after an Agricultural Demonstrator’s
post. Do you think that the world has im-
proved an inch because of sending {orth such
an agricultural expert ? Would it not be
better that, instead of his modern wild-goose-
chase, he sets up ideal agricultural farms
by taking lands for lease, and thereby satis.
fies his problem of life and is of use to the
ignorant ryot by practically teaching and
demonstrating to him, in the village in
which he sets up the farm, how to avoid
cattle and plant diseases and how to improve
the breed of the cattle and the quality and
quantity of the crop. If it is so done, the
recommendation is really ideal and construc-
tive. But the question is, whether the re-
commendations are of the type specified
above or whether, even if such recom.
mendations are made, they are put into
practice, "
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A second watch-word is the supposed
Female Education, It is an abominable
phrage, since, 8 novice in the study of the
English language would construe the phrase
a8 the feminine gender of Male Education.
But it has become so popular that the
absurdity in the expression has been almost
1800re§. I'say, the elements of education
are as indispensable to men as they are to

~Women. But, to educate the girl side by
sx@e with a boy, to its perfection, is no-
thing short of want of logic God has made
each individual and creature in the world to
.work out a part of His programme, which is
‘#0 be conducive to the constructive welfare
‘of the world. Woman is for the home and
she has to bring it to an ideal of perfection
a8 far as that part of her duty is concerned.
By all means, educate her to that level and
height but do not go beyond. Otherwise you
overburden the duty allotted to man and
crib the duty allotted to woman. That
brings a dislocation in one of the joints that
‘keep the world in tact and alas! the world
suffers. The sweet home disappears and
becomes the bone of contention between the
cook and the hotel-keeper. Harmony is lost
and dersngement sets in. Until and unless it
is realised that man makes an invasion, in
this aspect, on God's entrusted work to
woman, this state of chaos is bound to spread
‘wide. DBut still, this is strongly advocated
“with pieces of stadied vehemence

Next comes type design construction of
school buildings to allow more of light,
heat and air, and to facilitate healthy school
activities. This isa very agreeable recom-
mendation which is being practically experi-
mented with and found effective. Of course,
the insistence on development of physical
activities is a natura) corollary to the same ;
but the practice of conducting medical inspec-
tion in schools, strongly advocated, followed
until recently and dropped only from last
year, has become a mere theory without any

tangible good 0 the indlvitual eecs wt!
it is suggested thét every school’ oF qut

locality where there are two or three sak
should have its own dispensary, well equip. -

ped and maintained on up-to-date lines, then
there is something of life in it.

One more to be added to the list is Co-
education. Neither by experiment nor by
theory can this be advocated ; for, colleges
and schools of the present day, which made
attempts, seriously enough, to arrive at the
soundness or otherwise of the theory, have
understood how grave a matter it is to
adum.brate. Tangible instances are not
wanting and concrete cases are only too well
known even to those persons who strongly
espouse it, But, the pity is, those advocates
fall In with the current and have made it
fashionable to put a strong emphasis on theso
aspects, though they are fully convinced
of the fact that reason and practice revolt
against it. To imitate a great man hag be-
come the mania and fashion of the world ;
but, poor people ! They do not care to think
that even Homer sometimes nods. Even
the great man is capable of erring in judg-
ment. For the simple reason that your
next door neighbour will laugh at you, in case
you refuse to run along with the current,
you make a gentle and at timeg & violent
nod of the head, in strong approbation,

The mother-tongue as a meduin, and the
defect in the present-day examination system
has becoine, again subjects of long discussions. °

But enough it is that | have herein
given a taste of how the world moves and
I leave the reader to adq to this list the
catch phrases left oy, But let him think
and speak instead of assenting to the words
of' the multitude. The above proposals of
mine are simply floated to the public as
food for thought and not as unalloyed truth.
They may take it for what it is worth.

™ a—,

THE SEVENTH BARODA SECONDARY TEACHERS'
CONFERENCE. ' :
InavGURAL ADDRESS BY Rao BAHADUR ‘G, B. AMBRGAOKAR.

THANK you, the members of .thf: Baroda
I Secondary Teachers’ Association, very
much for having extended to me your invita.
tion to open this seventh sesston of your con-
ference at this anciert capital of Gujarat. |
have accepted it with great pleasure as I feel
particularly interested in the several proble.ms
of education in various aspectsj. Edutfatlon
has always a great part to play in the life of

ry and likewise in the development

unt
every ¢ and I feel sure that

and progress of I[ndia, fee .
peliberattions during the sitting of this

d 3
yout ortant contribu.

conference will make an imp
tion to the solution of some of our most com-

plicated problems.
The proposition that education is desirable

is universally admitted by all' the civilized
nations, The main dispute Is al.)out the

objects which it is intended t(.) achleve.' In

this respect, thereare as many divergent views

as there are conceptions of human welfare.

There are advocates of education -who hold

that the purpose of education is tolglve Cul.tlfl‘e

to the individual and to develop his CapaClt'leS
to the utmost, There are others who thu?k
that education is to be considered ratl3er in
relation to the community than in r'elatxon ?o
the individual, and that its business is to train
useful citizens, A third theory is that thefe
should be the greatest possible freedot.n.m
education, its sole purpose being the provision
of opportunities of growth and the removal
of hampering influences. It must be remem-
bered that no actual education proceeds wh(.)lly
and completely on any one of these theone.s.
All three in varying proportions are found in
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every system that actually exists, and since
no one of the three is adequate in itself, it
follows that the choice of a right system of
education depends in great measure upon the
adoption of a due proportion from among
the three theories,

These theories have been fully considered
by many eminent thinkers and a galaxy of
writers on the subjects and a vast literature is
available. To-day I propose to refer very
briefly to some of the points raised in this
connection by Bertrand Russel in his book
“ Education and the Social Order,” Any book
by this eminent thinker is entitled to respectful
attention and his present book is very
stimulating, It covers a wide and interesting
range of topics and he has expressed his views
on them with his usual force and directness,
He has raised several issues of controversial
nature and they also deserve very careful
attention,

The third theory above referred to is named
by him as the “Negative Theory of Education”
on the ground that the first two theories have
in common the view that education can give
something positive, while the third regards its
function as purely negative, His ideal is the
maximum of individual freedom consistent
with the minimum of restraints necessary to
secure social coherence, He refutes the idea
of absolute freedom in education.

Until recent times, hardly anybody
questioned the view that it is the business of
education to train the child in the way he
should go. He was to be taught moral
maxims, habits of industry, and a stock of
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knowledge proportiopal to his social station.
The methods by which this was to be achieved
were rough and ready, What the whip was
to do in the process of training a horse, the
rod was to do to the child, It cannot be
denied that this system, for all its crudity,
produced on the whole the results at which it
aimed. It was only a minority that suftered,
but in that minority certain habits of self-dis-
cipline and social comformity were formed.
The effect of this compulsion in education is
considered by the advocates of this theory as
destroying originality and intellectual interest.
Desire for knowledge, at any rate for a good
deal of knowledge, is natural to the young,
but is generally destroyed by the fact that
they are given more than they desire or can
assimilate. A great many of these troubles
are avoided according to them by making
lessons voluntary, There is no longer friction,
they argue, between teacher and pupil, and in
a fairly large number of cases the pupils
consider the knowledge imparted by the
teacher worth having, Their initiative is not
destroyed, because it is by their own choice
that they learn, For all these reasons re-
forming educationists tend towards greater
and greater freedom in the school. Having
thus stated the case of the advocates in favour
of this theory, he proceeds to express his
opinion that he does not think that freedom
in school can be erected into an absolute
principle. It has its limitations and their
importance must be adequately realised. As
obvious examples are cited the qualities of
cleanliness, honesty, punctuality and others,
These, he says, will not secure a place in a
child’s life except through a good deal of
coercion. In the matter of cleanliness and
hygiene, although present conventional educa-
tion involves much too great limitation of
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freedom, yet some limitation is necessary in
the interests of health, Similarly, punctuality,
another rather humble virtue, is not likely to
be produced by a wholly free education, It
is a quality the need of which is bound up
with social co-operation. In the ordinary busi-
ness of life, punctuality is absolutely neces-
sary, But habits of punctuality are hardly
likely to be learned in a free atmosphere.
They cannot exist in a man who allows his
moods to dominate him. 1t seems unavoidable,
therefore, that young people should be sub-
jected to the necessity of doing certain things
at certain times if they are to be fitted to take
any ordinary part in modern life,

I pass over his discussion of limitations in
respect of other qualities and come to what he
considers is important as imposing limitations
upon the desirable amount of discipline, He
observes that all training should have the co-
operation of the child’s will, though not of
every passing impulse, Every child who is
surrounded by friendly adults is conscious at
bottom that he himself is rather foolish, and
is grateful for a fair amount of guidance
from those whom he can trust to be really
concerned with his good, and not only with
their own convenience or power. Athletes
submit themselves to discipline as a matter of
course, and young people whose desire for
intellectual attainment is as good as the
athlete’s desire for success in his field will be
equally ready to submit themselves to the
necessary discipline, But in an atmosphere
where all discipline is thought evil, it will not
occur to young people that voluntary submis-
sion of this sort is an essential of almost
every kind of success, Difficult success as an
ideal should be present to the mind of the
young if they are not to become wayward and

a Where these are
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futile. But there are few to whom it will
occur in an environment where freedom is
absolute.

Further he observes that it is of the highest
importance that whatever discipline may exist
should not involve more than a minimum of
emotional restraint, for a child who feels him-
self thwarted in any important way is liable
to develop various undesirable characteristics
the nature of which will depend upon his
strength of character, If he is strong, he will
become an angry rebel, while, if he is weak, he
will become a whining hyprocrite, Discipline
therefore, while it cannot be entirely absent,
should be reduced as much as is compatible
with the training of decent and competent

human beings.

The acquisition of concrete knowledge is
pleasant to most children. Abstract knowledge
is loved by very few, and yet it is the abstract
knowledge that makes a civilized community
possible. Preservation of a civilized com-
munity demands, therefore, some method of
causing children to behave in a manner which
is not natural to them. It may be possible to
substitute coaxing for compulsion; but it is
not possible to leave the matter to the unaic!ed
operation of nature. The idea of education
as merely affording opportunities for natural
growth is not one which can be upheld by a
person who realises the complexity .of modern
societies. We may agree with him in the con-
clusion he has arrived at, namely,‘ tha.t the
Negative Theory of Education,” while 1t hats
many important elements of .truth, and is
iargely valid so far as the e.mo'tlons are con-
cerned, cannot be accepted 1o lt? entlre.ty' as
regards intellectual and technical .tralnmg.
concerned, something more

positive is required, and that is, as he has

already observed that discipline, while it can-
not be entirely absent, should be reduced as
is compatible with the training of decent and
competent human beings.

As regards the first two theories whether
education should train good individuals or
good citizens, he personally sets a higher value
upon the education which promotes the self-
realisation of the individual than upon one
which merely produces a good citizen. It may
be said that there can be no antithesis between
the good citizen and the good individual, but
in practical daily life the education which
results from regarding a child as an individual
is very different from that which results from
regarding him as a future citizen. Cultivation
of the individual mind is not, on the face of it,
the same thing as the production of a useful
citizen. There is such a thing as the good of
the individual as distinct from a little fraction
of the good of the community, it cannot be
denied that the cultivation of the individual
and the training of the citizen are different
things, Different people have different con.
ceptions of what censtitutes the good of the
individual. He considers the cognitive part
of man as the basis of his excellence and in
seeking the perfection of the human being he
says that knowledge, emotion and power
should be widened to the utmost. The in-
dividual as such is self-subsistent, The ele-
ments of knowledge and emotion in the
perfect individual are not essentially social., It
is only through the exercise of will and
through exercise of power the individual be.
comes an effective member of the community,
The attitude of the citizen is a very different
one, He is aware that his will is not the only
one in the world, and he is concerned, in one
way or another, to bring harmony out of the
conflicting wills that exist within his com.
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munity, The citizen thus is essentially
circumscribed by his neighbours, But as we
are all in fact citizens, education must take
account of this fact. But it may be held that
we shall ultimataly be better citizens if we are
atfirst aware of all our potentialities as in-
dividuals, The fundamental characteristic of
the citizen is that he cooperates, in intention
if not in fact, Only a man of very excep-
tional greatness can conceive in solitude a
purpose in which it would be well for men to
cooperate, and having conceived, it can per-
suade men to follow him. But this solitary
and creative form of citizenship is rare, and
is not likely to be produced by an education
designed for the training of citizens, Citizens,
as conceived by governments, he says, are
persons who admire the sfatus gquo and are
prepared to exert themselves for its preserva-
tion, This training involves an absence of
creativeness and a willingness to acquiesce
in the power that be, whether oligarchic or
democratic, and tends, if over-emphasised, to
prevent ordinary men from attaining the
greatness of which they are capable.

The elements in current education which are
concerned with individual culture are in the
main products of tradition, and are likely to
be more and more replaced by education in
citizenship. Education in citizenship, if it is
wise, can retain what was best in individual
culture. But ifit is, in any way, short-sighted,
it will stunt the individual. It is, therefore,
important to realise the dangers inherent in
the ideals of citizenship when narrowly con-
ceived. Bertrand Russel considers that educa-
tion in citizenship as at present conceived has
grave dangers, but nevertheless admits that
the argument in favour of some education
designed to produce social cohesion is over.
whelming, He is fully alive to the advantage
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of the spirit of cooperation essential to good
citizenship, He has made scathing remarks
regarding the drawbacks found in the present
system, He sets before himself the goal of a
world state and thinks that the most vital need
of the near future will be the cultivation of the
vivid sense of citizenship of the world and
that when that has become secure, it will be
possible for individual culture to revive. He
considers it possible to reconcile the demands
of both by a sane system of education, To
his mind, the education of the individual is a
finer thing than the education of the citizen,
but in relation to the needs of the time, he
admits that the education of the citizens must
take the first place.

We need not go to the length of accepting
his condemnation of the existing system of
education as tending towards disaster, but
should pause and calmly consider the various
aspects in which he has shown it to be defec-
tive, We shall then be in a position to see
how far and in what manner we can try to
remove these defects and substitute a system
whereby we shall succeed in achieving our
goal. Emerson has said that the great object
of education should be commensurate with
the object of life.

In this connection, I should like to saya
few words on the subject of literacy. The
other civilized countries, we find, have made
an immense progress, whereas India as a
whole lags far behind. The Report of the
Census operations of all India recently pub-
lished gives us a clear view of the appalling
illiteracy among the Indians which still stands
at the low figure of 8 per cent, Baroda in
that report is shown as taking the fourth
place, Mr. Mukerjee, in his report on Baroda
Census, has shown that literate persons now

May 1934] SEVENTH BARODA SECONDARY TEACHERS CONFERENCE. 317

form 21 per cent, in thbis State. This has
been mainly due to the enlightened and far-
seeing policy of His Highaess the Maharaja
Saheb who has laid his subjects under a
deep debt of gratitude by his great gift of
free primary education which was first made
compulsory in the year 1906. When it is
remembered that 20 per cent, of the popula-
tion is without schools and that compulsion
is only limited to 80 per cent, of the people,
we can realise, as remarked by Mr. Mukerjee,
the effectiveness of the compulsory experi-
ment, wherever it has been possible to enforce
it. In respect of English education, the com-
parision with other provinces and states is
not so favourable, the reason assigned being
that the policy hitherto followed was of con-
centration on primary education and that it
was only during the last ten years that
English schools bave multiplied. One con-
soling remark he has made is that the rate of
progress in the State is actually more fast
than in many provinces and states. We
should not be content with what has been
done. There is enough scope for trying for

better results.

Not unconnected with this, there is anot!xer
topic of which I should like to take passing
notice, and that is wide spread unemployment
among the literates. Although the r-ate of
literacy is so low with us, the pro.portmn .of
the educated unemployed is very hlgh. .Wxth
the increase in education, literacy 1s s.ald. to
be losing its economic value, The fhmkmg
youth of to-day is conscious of .bemg' sur-
rounded by immense and bewildering difficul-

ties and is honestly seeking for guidance,
This undesirable situation, I am glad to say,

has already attracted considerable atten-

tion and remediable measures are being sug-

gested. Ido not intend to enter into their
discussion on this occasion as, I am afraid,
I have sufficiently tried your patience. I have
referred to it simply with a view that it
should not be allowed to escape our attention,

I find from your Bulletin No, 1 that this is
the first occasion for holding the conference
in the moffusil, and from the large number of
teachers and others interested in education
who have responded to your call, you may
justly feel gratified at the success of your
venture. [ feel sure that their co-operation
will be of solid help to you in your delibera-
tions,

I thank you, the members of the Baroda
Secondary Teachers’ Association, once more
for this invitation and 1 have now much
pleasure in declaring open this seventh ses-
sion of your conference.
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WHAT IS HISTORY ?
OR THE PHILOSOPHY OF CROCE.

PART 2. HIS RELIGION AND METAPHYSICS.

By Mr. N. S. Sarma, BA,,
Shimoga.

Comtinued from page 102 of Vol, XXXIX (Feb, 1933),

** We meditate upon the adorable Light of that
shining Creator. who incites our Buddhi (or Intellect)."”
Rig Veda, III. 62, 10 ; Tr. by S.C. Vasu.

* This seriousmess of purpose runs like a golden
thread through all Croce’'s work."”

(D. Ainslie’s Introduction to Croce's Aesthetic,
p. 25, 1909).
1. Introduction to the Metaphysics of
Croce:—1 have opened this discourse specially
to answer the questions : ‘“ What is the real
philosophy of Croce? What is the nature of
his view of history and of philosophy ?
What is his relation to the other thinkers, so
much known to us ! And what is the real use
or value of his thought to us ?” Seeing the
nature and magnitude of the task before me, |
must needs be brief. I have, in the previous
discourse, already presented you with what-
ever ideas 1 thought were necessary to that
question, ' History, what isit?” and I believe
that it does not fail to give me the basis that
I need so greatly to work upon in this part of
my work.
I. METAPHYSICAL
A. FROM HISTORY (AS PHILOSOPHY) T
METAPHYSICS (A$ THE CORE OF PHILOSOPHY),

2. The Meaning of some leading Defini-
tions in Croce vegarding History and
Philosophy :—On the one hand, the definition
given in the Storiographia that (1) * Phil-
osophy is the methodological moment of
History” means that logic or philosophy in the
limited sense is the science or study which
gives us the ideas or pure concepts of the dif-

ferent forms, aspects or moments of the spirit
which is ever new because it is itself incessant
change or history due to its being nothing but
activity.consciousness, consciousness-activity.
On the other hand, the challenging
definition (2) “ Philosophy is History ’ means
that thought is vital or dynamic, so that
being thus infinite and unlimited, it is fully
adequate to reality, which is ever changing
and never the same for any two seconds
together. Philosophy or thought being a
study of this eternal change and itself par-
taking of this change, which is the spirit or
reality, turns out to be itself nothing but this
self-same spirit or reality. And, again (3)
“ History is Philosophy ” means reality
which is dynamic is thought, and that spirit
is not something separate from thought but
thought itself, so that in thinking you think
of nothing but thought itself or of the
pseudo-concept is also brought in, in
thinking, you are thinking of the whole
reality which is not merely thought but also
will.

3. The Definitions and the Question of
Immanence —The Failure of Mr. Colling-
wood and the way out ‘—Reality is thus always
immanence and transcendence at one and the
same time. It is thought and it is not thought.
(And it is the same with reference to the will),
When it (reality) is thought, history is
philosophy, and when it is not thought but
only will, philosophy is the methodological
moment of the spirit or history, which is

~Ap
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known as logic, or one of the four momenfs
of reality, So that logic or philo.rop.hy in
the limited semse is contained in Aistory,
which, to this extent, is above or tl:anscendent
to it ; and when philosophy is philosophy of
the whole system, not of mere one moment,
but partaking of all the four moments, as'ti'le
whole or complete philosophky of the spirit,
which would be the only real deﬁnmot.\ and
the only true or pure concept of reality or
spirit, then philosopby or thought bef:c')mes
fully adequate to history, s ¢, tf) spirit or
reality. Now, it is this true philosophy of
the whole spirit that we most badly need to
know, and it is this same thing that. I hope to
tell you now, Meanwhile, I must, in the first
place, let you know most clearly that very .few
of the critics of Croce, neither Mr, Colhng.-
wood nor Dr. Bosanquet and Angelo Crespy,
are well aware of these distinctions in mean-
ing, for nowhere do they seem to have.clearly
noticed and duly appreciated these dl'ﬁerent
uses of the terms Philosophy " and History.*
It would, therefore, be better in all such cases
to refet to the ultimate and elementary forr.ns
of thought like the definitive and the in.
dividual judgments, The concept be.mg
ultra-representative and om‘ni-representatwe,
the definition of philosophy is at.o‘ne am‘j the
same time in and out of the individual judg-

ment or history.
4. Transcendence and the [ndividual

ment :—When the definition is in the

udg . .
{ndividual judgment, it 1s immanent an.d
resentative, aod philosophy 1s

i-re
omni-rep in it, but above

history. But when it is not

s This I sayin spite of Mr. Collingwo.od‘s \vc.)rth"y’
vica or perception of the ' pedagogic .duahsm
o . common to al} great writers and thinkers, as
“ .pclz Kant. Compare N.K Smith’'s Commentary

m
for exa *f Pure Reason.

on the Critique

it as ultra-representative and transcendent,
it lives only as essence and as yet it
has no existence or any existential form
(Cp. Logic, pp. 165-6, 172-3). It is
now living in only a latent form, in the
aesthetic moment and is not yet called for by
thought so that by leaving its own first stage
it may now rise into the second or logical
stage. It is in the latent stage and has not
yet become patent, which it can do only when
the representation or intuition comes forward
ready to submit itself to the transformation
which the logical moment would put upon
itself, Man is yet a poet and has not yet
become a philosopher. He is yet a Homer
and not a Plato. But for all that, Homer is
not without a certain theoretical hold, be.
cause representation or art is itself a moment
of the theoretic spirit. Hence too, is it that
the definitive judgment as yet unexpressed in
the individual judgment is in the transcendent
stage of one kind or the other. T For dis-
tinction’s sake, it may even be said to be in
the latent state.

5. The Individual and the Universal (or
the Concept and the [ndividual Judgment) :—
Before passing any further we should note
here alone that the individual like cat or man
is a pseudo-concept (empirical; Cp. Logic,

+ Al this talk of transcendent and immanent as
different from and opposed to each other, has no real
interest or value to Croce when he has passed all the
intermediate stages, has reached the ultimate truth and
at last lives quietly in and through it. For, there,
neither is before or after the other, but both are
coeval with each other ; they are, as he most felicitously
says, ‘‘born at one and the same birth ** (cp. Logic), So
too he asks us to form true concepts with that trans-
cendence which is also immanence, and is therelore
called transcendentalism (Logie, p. 45). And
similarly he wants neither nominalism nor mere
realism, but true realism which in one close embrace
includes and transcends them both (Logic, p. 65).
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Pp. 66-7) ; and thus, all history of individuals
is a history of pseudo-concept ; so that, by this
process we never get to the true or pure
concept and the definitton through the mere
individuals like cat or man, But yet as the
concept is the individual inasmuch as it can
never do without them, and yet is above them,
80 too the definition is the individual judg-
ment, and yet above it. Itis in it but is not
wholly lost in it, or as the Indians say “ of it”;
because it is in every individual judgment,
and yet as we have already seen in the first
Lecture, never is in merely any one of them,
that is to say, finally and completely, The
truth of this fact is shown by the impossibility
of the definition to be tied down to any one
particular judgment, thougb, at the same time,
it can never be without them. With reference
to the class of individual judgments, as in all
the history of humanity, if not of all this
world, it (spirit or God) is in them—as the
empirical concept cat is in all the cats. But
with reference to the single individuals of this
class—as God or spirit in the case of
particular men and events, say a PFilot, a
Bishop of Beauvais (that condemned the Maid
of Orleans) or a Hiranyakasipu—the
concept or judgment of definition is above or
transcendent to them, even like the abstract
concept, triangle which is never completely
in, co-extensive with or ever exhausted by the
single triangle ABC, that stands before us here
and now,

6, Transcendence and its Implication.
There is also will in Thought .—~The
individual judgment is the definitive judg-
ment, Pericles is the Greek, History or
thought of the particular is also the history
or thought of the universal (cp. Lecture 1,
Para 23 regarding the Flower), Similarly
the Greek is Pericles; the definitive judg-

[May 1984.

ment is the individual judgment or philosophy
is history, e, immanent, But yet the
definitive judgment is never exhausted by
any one of the individual judgments and is
above them all or transcendent. The Greek
is never a mere Pericles, but ever something
more and beyond this single individual. And
here is a great point to note. For, this some-
thing that makes for transcendence is nothing
but the alogical moment or the will that is
always present in every true thought and
enables it to become the judgment of value
and the practical judgment, which we bave
sufficiently seen before. So that this will
gives the creative power to the judgment or
thought, so that it is at one and the same
time something and yet is not wholly of it ; so
that it is able and has the will to do some-
thing and yet to be above it (cp. Sree
Krishna’s teaching in the Gita that while He
does the act, He is still above it and never
touched by it). This takes us to Croce’s own
denomination of his philosophy as new
pragmatism (Practical, pp. 304~5). | have
already treated this question in the
previous discourse ; and will shortly take it
up again,

7. The Question takes us to Ontology or
Metaphysics, and we must treat it separately:~
The question of immanence and transcend-
ence with its special reference to history
and philosophy is at bottom deadly ontological,
while the question of the individual and
definitive judgment is mostly epistemological
in character. And, here, let us note that
there is no third study or science called
metaphysics that stands by itself, altogether
apart from these two branches of philosophy.

Now, Croce has both this sort of epistemology

and ontology. His logic is epistemology
and not mere formal logic, while all the
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ontology he has got he putsin in his special
works themselves and never yet, like other
philosophers, into a separate particular work,
specially designated metaphysics or ontology.
I will now take up this question and treat it
as well as | can ; for | have already treated
the questions of history (as both the
historian’s history and the philosopher’s
history or the philosophy of history) and of
the true philosophic history or the logic and
epistemology of history in the first lecture,
It is now time to treat the same question by
continuing the study, now with special re-
ference to the ontological side of it. But in-
asmuch as such a study goes beyond the
mere study of sc-called history and the
logic of history, it will be necessary to deal
with it more as the crown and appendix of
the whole study itself, in a special part of its
own, which needs and assumes the knowledge
and treatment of the previous parts of the
question than as a sketchy part of it in the
later part and conclusion of the first discourse
on history, It may, therefore, for empirical
purposes, rightly be called the really philoso-
phical or “ metaphysical " part and not a mere
sketchy account of things, going, as it does,
beyond the mere logic of truth into that of
Reality or existence itself.

B. THE MEANING AND SCOPE OF DUALITY.

8. The Question reduced to that of essence
and existence. Duality at the heart of reality:
The question of immanence and transcendence
is mostly a question of essence and of existence.
Is either apart from the other? And is it pos-
sible for either to exist in this separate way
from each other? Does neither of these
imply and need the other for its complete

* life and truth? Then, what precisely is their

real relation ? Is there such a thing as pure

XL—42

or absolute essence and such a thing as pure
or absolute existence, cut off from all other
things of this world and from each other? If
so, how and why is it that they come into
any real and tangible relationship with each
other at all? And, are these the only forms
or ultimate principles of reality? Or is there
anything more in reality than these two? If
not, will we not have set up a duality at the
very heart of reality, the same that we get so
often before us as one of appearance and
reality, of the one and the many, motion and
rest, permanence and change, cause andeffect,
subject and object, quality and quantity,
nature and spirit, God and man, mind and
matter, universal and particular and so on?
If we cannot refrain from keeping up such a
duality even at the very heart of reality, we
must show a sufficient reason for clinging to
it and for not being able to do with it. (But
note that we are monists throughout and
never swerve from it for even a second),

9. The Nature of this Duality. 1, Psycho-
logical and 2, Metaphysical :—For one thing,
it is a psychological necessity of the mind,
which cannot think, see or perceive without
bringing in an entity other than the active
principle of attention itself, which, to continue
in its own activity, existence or essence—call
it what you will,—must certainly posit some
entity or other upon which only it can work,
and so continue to keep up its own life and
activity. The mature of this dual entity
whose presence is necessitated by the charac-
ter and constitution of the thinking attention,
need not, for the present, detain us for even a
single second. We must take it up sooner or
later. But what [ want to say at this starting
point of the very life and activity of thought
or reality, is that to continue fn whateyey

unigue state at bottom it is and to liye on, this
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realily must posit something in relation to
which only can it have any life and activity
at all. Without this other, reality and thought
can never go on for even a single second.
Thus the first reason that we give for the
necessity of a duality at the core of reality is
that it is the psychological mecessity of the
mindor thought which thinks ; because it must
thiok of cometln')xg or other, and not in any
mere emptiness.

But by the very analysis of this psychologic-
al reason, we have seen that it is more than
a mere necessity of human reason; so that
we may say, if is the very mecessity of all
reason, whatever its nature might be —
whether it be thought, feeling, intuition, faith,
imagination, nay, even mysticism or any other
thing that takes us, the individuals, to the
heart of reality, whatever this reality itself
might be. This passage, this instrument, this
method itself necessitates a duality of exist-
ence at the heart of reality, in the absence of
which, it will have nothing to do with this so-
called reality, which refuses to conform or
comply with its own inner, insurmountable,
and irrepressible necessity. This being so,
it is not difficult to see how the psychological
necessity melts itself, or takes us into the
other kind of necessity which may be called
by a more honourable and more responsible
name, the necessity of philosophy proper.
And, as there does not scem to be any further
reason for this necessity of duality, in systems
which still speak of a metaphysics, it will and
must be called the Metaphysical Necessity
of Duality tin the epistemological sense). It
is the necessity by which the line can never
exist without two points, one the starting and
the other the finishing point, or time without
the first or the earlier and the second or

the later stages of duration, what we call the
before and after.
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10. Metaphysical or Epistemological, b
cause demanded by the instrument of Truth,
which is Thought or Mind :—Granted this ne-
cessity of duality at the very heart of reality,
then only can we hope to do anything and hope
to reach the reality. Otherwise, at the outset
alone it would be necessary and advisable to
give up the baseless, unsubstantial or mean-
ingless journey to reach the reality through
reason or thought ; and therefore, to think of
some other way which there might be, that
will do what thought, in its best state, could
never do, Such another instrument which
gives us reality, I for one do not know, if it
comes from beyond thought, or mind that to
me includes all the powers of man, nay, indeed
of all thinking mind, of whatever nature and
denomination it might be, whether of God or
of an angel; for such a mind includes for me
all powers, both practical and theoretical, If
you say it is this or that power, inasmuch as
you still posit a human, a divine or some other
mode of getting at reality, and this is only
possible through the mind when taken in its
full meaning, | am sure you but treat us to
another aspect, form or faculty of this mind
itself, and not at all to something thatis
totally beyond or other than the mind itself.
For, in the sense in which [ am using mind
or thought, at this point, it is that sole organ
orinstrument which, whether on earth or in
heaven, is able to take us to reality; and nought
is there that is beyond it. )n it only can you
have any place at all for all intution, all faith,
all thought, known to the ordinary sense Of
usage. And [ doubt very much if ever you
can honestly and reascnably question this
procedure, and hunt up some false presuppo-
sition that is lurking unseen underneath all
this method and point of view.

11. This again is ontological at bottom:

Recognising, then, and adopting this neces-

sity and character of the instrument which
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reaches reality, without which we could never
attain to it, and so could have had fao. possihle
reality to talk and think of. as, if in s:uch a
case reality exists at all, what its nature is and
so on ; recogaoising, thus, thi:s supreme neces-
sity of the mind tosee duality in even the reality
jtself, which only has it come to reach and
see, let me proceed to examine the nature of
this duality without which—whatever it might
be to other people, to ourselves at any ra.te,
in the position which we occupy now——reah'ty
itself is not or nothing. This is not the dia-
lectic of Hegel, or the critique of Kant, but the
very first and foremost necessity of all systems
worth the name, whether ancient or modern,
eastern or western, because it is the sup.ren}e
question of a// thought whatsoever, z¢., 10
short, not merely of man, but no legs equ'ally
so of any thought whatsoever which thinks
of reality. It is in the nature of.all thought
whatsoever it be. Granted this epz:lemologtcal
(or logical) necessity,— what'ever qu?stlons
you may raise on the ontologl.cal bea&nngs or
implications of sucha necessity, which must
be granted, and if not answered and set at
rest, must then be yielded to.—-I now come
forward to say that this dualtfy seen tn the
reality by the thought which thlnlfs or tries to
see reality, this duality has nothing external

or unsubstantial about it This, certainly, is.

not an empirical distinctio? that .we see, or if
you please, that we make, in reality, t?ut is on
the contrary, the very primal nerfessxty o_f :a\ll
true and pure thought. It is nothing empiric-
al but the most real and tm‘n:rc.endental
or a priori distinction (b:xt no division) that
exists in reality itself. For, so farasl can
see, thought which thi.nks or reaches rfeahty,
is not something that 1s altogether' or in any
way in the least inadequate to reality; but is,
on the contrary, most f:flly t.znd perfectly
adequate 10 i#. Compare with this the Gﬂafm'
mirga of the [ndians and note that, according

to Croce, we can have no metaphysics ot on-

tology as above and cut off from all logic and
epistemology, Hence it is that like the ancient

# Rishis,’? seers or wise men, he rightly claims

and lays down that “ to think is to discover”
{Logic p. 492), *“ to know is to know reality ”
(p. 154) and that “the individual judgment
or perception is fully adequate to reality ”
(p- 158). Cp. Hegel's dictum, * knowing is
being ” and what Gentile' says : “ Truth is
reality.”

11. This Duality as the Condition, Essence
or Nature of Reality:—So, when thought sees
and tells us that anything is ultimate and real,
this something that is told us by thought, is
quite real and as real as any other thing that
we grant to be real, Only this duality is not
itself ultimate, but has its being in the reality
itself, which is one and one only in its essence
and yet can never do without this duality that
is now under our scrutiny. Thus, it is nothing
external to reality ; for, if reality be what we
think it to be, tke whole] of what exists and
persists amidst all the changes of which the
world is so full, then this duality can have its
being only within the reality itself, and not
anywhere outside it. What, then, is this dual.
ity? It is like the necessity of thought
which we saw but now, itself also a necessity,
a condition, a law, character or nature
of the reality itself. Reality exists only
in and through this duality and can never
live without it It is of the very essemce
of reality ; but for all that, not the wkole of it.
Reality, most certainly, is this duality itself,
but yet it is not merely this, but something
more (than this). It is, in fact, the bond and
fount of this duality ; and we may well say
that this duality is the form or mould in and
through which on'y reality lives and acts,
moves and has its being. This dua'ity is
neither prior nor posterior to reality, but is
born at one and the same birth with itself,

Reality exists as but the unity which lives in
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and through this duality and underlies it
everywhere. They are the condstion and pre-
Proposition oy each other ; because they are
born together at one and the same birth ;
though, for empirical considerations, this
duality is subordinate to the unity which en-
folds and underiies it everywhere.

13. This Duality as the Life and Activity of
Reality; hence the Law of ldentity and Differ-
ence:—What then, is this duality that is so vital
to reality itself ? | said, just now, that it is its
form or mould ; and I should say it is nothing
but this same form or mould. For, there being
nothing beyond reality, and reality ever exist-
ing in one form or other, it must from the level
or the stand-point of the mind which beholds
reality, either exist in action or in thought.
Indeed, reducing all this existence into one
only form, reality exists in action ; for thought
also is a form or kind of action. But this
action is not the same as our ordinary action.
For, action which has a temporal life on earth
and in man, cannot now exist or remain in
the same way at this our present stand-point,
whereas in Kant there is yet no time at all ;
for time itself has not yet come into being.
There may be questions about this non-exist-
ence of time at this level; but for the present
let us merely take a look at them and quickly

proceed to see what this action is, whick is -

the ultimate form in which reality lives and
moves and continues to exist. Itis, in short, the
action of something upon some other thing,
the action of something towards some e¢nd or
other, and as we haveseen that thereis nothing
beyond reality, this action goes on in reality
itself, by itself, and for itself. This so'e exist-
ence of action in reality, by it, through it and for
itself, shows us how this form of reality,s own
existence, that is yet unfettered by time (and
equally so by space), takes all its elements
from reality itself. The one thing which is
the reality, acts in itself which is also reality
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for some end which is itself rea'ity, Thus the
actor and the action which at first seemed to be
two and separate from each other, are at bot-
tom only one. For they both have their being
only in the reality which produced them and
lives or exists only in and through them. Zhey
are not different from it, nor is it different
from them, But though both of them are one at
bottom, still from another stand-point, from
what they appear to be, they are not one at
all. They are one with reality, and yet dif-
ferent from it. 1f this were not the case,
not merely would they not be, either to think
or to talk of, but as shown above, there
would not be reality itself at all. Reality
which exists or lives only in and through
action, has now come to this leve/ of our or
the mind’s apprchension, that it is one with
its own actsion and yel different from it.
Thus, this relation of identity and difference
of reality with itself, is the basic discovery of
thought, whose efficacy we have not yet seen
any reason to doubt.

14, Thesame seen in the Form of Thought.
This principle or law of reality is still the
same when from the simpler form of action
that we had at first posited, we now get back
to thought itself which had so far been
reduced to action or activity. Thought
thinks ; but this is meaningless to us till we
come to see that it thinks of something or
other, just as in action it implies an actor, an
end and an action. Now, when this idea of
thought is so far developed as to say that
thought thinks something ot other®, we see
that thought in which only this reality bas
any being and meaning, is one of the forms

® Evidently this ' thinking "' of mine is something
far diflerent from the mere '’ thinking ' of doubting
people. For whereas their thinking is mostly that of
men, the thinking that I here refer to is that of Reality
(or God) iiself, a thing which never seems to have
entered the head of such doubting people.

" being different from reality t

in which, as in action, reality lives and exists,
So, in thought, reality thinkihg, thinks itself
and not anything else. To this extent, once
again, reality is one with what it thinks, and
yet at the same time different from it ; and
the law of identity and difference gets
another proof of its own existence and
reality, It is not a figment of' the human
brain, a mere psychological creation or neces-
sity, but a fundamental reality itself, Itis
not an abstraction set up by the abstract
thought or intellect (the pseudo-concept) ; but
is the flower which gets its perfume from the
true and fertile soil of reality and is in no
way a fiction. It is thu.s not a mere
psychological or even an eplstemologtcal or
but a truly philosophical, or

logical law, :
v call a metaphysical or

what you may
ontological law. .

15. The same seen in tho gquestion ?f
Essence and Existence :—The truth of this
law we may see also by the terms of .the
question with which we began this dlscus:slor.l,
namely, essence and existenCtj. Identlty. is
connected with essence and difference w:nth
existence. Just as the thought a.nd action
which were connected with r?allty,. were
identical but yet at the same t:me. dlﬁereint
from it, so when they are identical “fnth
reality, they enjoy the prmle:ge of carrymg
the essence of reality within .then.mselw.es,
but so soon as they lose this precious ldentl'ty,
and yet are in 2 certain definite relation
with reality, though now only through
difference, they have no l?nger the old
privilege of carrying and enjoying the essence
of reality within themselves, E),ut only of
having instead that other * form " or aspect

. . . n
ity which is (mere) exlstenc.e
o, hey do exist and

have an existential character, which saves
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them from being altogether cast out of the

pale of reality, Only they no longer have
the deeper relation in which only they could
have enjoyed and kept the essence of reality
within themselves. They no longer have that
fullest and deepest “ relationship ” with
reality which is what is signified by essence,
but only that barest “relationship " witk
reality which just saves them from being
hurled down, down‘into the abysmal dark-
ness where none of that glorious Light of
true reality shines, that glorious Light
which is the food or bread for which the
pious Christian daily prays, even like his
distant brother of the East who daily
“ meditates on the adorable Light of that
shining Creator or “ Savitri” who incites our
“Buddhi” or intellect (Gayatri Hymn of
the Hindus; Rig Veda, III, 62, 10), And
this barest “relationship” with reality is
what is otherwise known as * existence. ”
In empirical language, essence may be said
to signify the maximum ¢ existence "
possible to any “ thing"” which comes before
our human and thought comprehension ; and
existence the reverse of it or the minimum
“ existence ”* necessary which keeps a “thing”
from being what otherwise in its absence it

* My ''essence” as in the ontological argument
of St. Anselm and others involves '* existence ;" but
the point I am here urging is the difference between the
two terms (or ideas). My use of these terms s certainly
related to that of Spinoza and other thinkers, but I am
here using them for a difierent purpose and only in the
meaning 1 have explained herein, I have thus made
use of the notion of " relations "’ also, though Kant and
Bradley might have their own views upon it. I have
also said existence is a ‘' form "' of reality, and so
essence t00 must be connected with such a ** form * and
partake of its nature and character. But then this
is diflerent from Aristotle’s use of ' form " which is sb
closely connected with his ‘* matter. * And as regards
the question of exteat, my essence is more connected
with the universal, and existence with the particular,
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would bave come to be, and have failed to
keep up its very life, whether it be as the
form or the content of our thought when this
“thing "* comes within the reach of thought.

16. The Laws of Duality discussed and
Gonc/uded :—This seems to me to be the
utmost of primal necessities or principles that
we need or do discover in what is called the
metaphysical part of philosophical specula-
tion, Down the centuries the law or principle
that 1 have just formulated as the relation of
identity and difference, of essence apd
existence, has assumed various names, and it
I8 not necessary for me to go into aony dis-
cussion or history of them here at this place.
Soffice it for me to point out that without it
no discoveries, no truths are possible, and
bence no reality whatsoever worth the name.
Were there not this law, or were it a mere
chemirical fact of which I am needlessly
makiog so much, how could we have got
these results at all even by any other method
or means? But I cannot, at this point, linger
over the question any further at all,

However, I have, at the very beginning of
this discourse, pleaded for the first and
foremost necessity of a duality (of identity
and difference, with its three forms, aod
especially the ontological) at the heast of
reality, and it is only after its granting that |
have been able to reach this second principle
(of philosopby, vis., essence and existence). [t
Is quite necessary, for as it seems to me it is
with this that the greatest discovery of
metaphysics, the a priori synthesis, is at
bottom connected. What we speak so much
of, the subject and the object, the individua

*It is a pseudo-concept ; but as the pseudo-concept
Itself involves, and in some respects, is identical with
the pure concept itself, see the Appendix on this subject,
pnd on Science in Croce (7).

or the particular and the universal and such
other dualities, all of these are merged in and
solved or take their life-source, their very life-
bread ooly from, this central, basic or funda-
meatal principle. Granting, then, that my
view is true and correct, what is the relation
of my aforesaid law to this basic priaciple of
all modern philosophic thought? What is
the value of it to my question of history, and
of the philosophy or metaphysics of Benedetto
Croce 1

17.  The relation of the abeve results or
(laws) with philosophy and specially with
Croce :—L-t me try to answer you. You will
grant that all philosopic thinking comes in
the ultimate to this kiod of questioning and
trying to answer them as best as possible : (a)
What is reality ? How does it exist; and
what does it do? (4, Can we koow this
reality ; and how do we come to kaow it?
(c) What are we, we individuals that think

and talk, that live and act in this wise? Have
we agy relation with this reality of which we
bave now come to speak? What is this
relation? How does it exist? How does it
work itself out within us and how are we to
conduct ourselves in relation to this mighty
reality ! (d) Finally, does this knowledge
solve all our questions that arise and encounter
us in the course of life? If so, how does it
effect it; and is this all its value to us ; or,
bas it any more value in addition to this? If
these are all your questions, I should not be
loath to answer them ; but | wonder if there
will be enough time to answer it all, all the
more so when [ have to give the answer with
special reference to Croce and to this question
of history, Anyhow, there is nothiog like an
earnest attempt, and that is all that can hope
to do within the compass allowed me here at
this stage.
{To be comtinued.)

t The relation of my laws of duality to the a priord
synthesis and to Croce is the relation of distincts to
reality which is spirit, which is itself & priord synthesis
and nothing but it. We have not yet come to the
question of oppositess,
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DR. WEST'S READING METHOD.

By Mgr. T. KrisENAMURTHY, B.A,, B.Ep,,
Hadagalli.

OW to begin the teaching of a foreign
language? There is Dr. West \.who
says, begin with readiog and end with readiog,
for the only capacity which would be mostly
necessary for a pupil in after-life is purely a
receptive aspect of language (reading and
understandiog) which will fairly satisfy t.nis
need ; the need being, ia this case, to acquire
a knowledge of the culture and thought of
the people whose language one wants to
study. If reading is the objective, then why
waste our time in the various language gym-
uastics of speaking and writiog? Of late, the
ideas expressed by Dr, West bave caught th.e
imagination of various teachers and his
method in India has become popular.

Dr. West's system, specific practice sxstefn
as it is called—to give maximum practice in

one aspect of the language which will be

of greatest utility to the pupil — is rez'\l(ljy
logical and it is a fact in maany cases of child-
ren who study a foreign Iangu?ge, what all
they require is a reading capacity. Can wc:
say it is the case in the .huge .number 0
students who study English in lndia? After
the elaborate arguments that Dr. Wc.st‘ places
before us in his monumental work- lez.ngual-
ism, one is inclined to agree Wlth.h.ls cen-
on that reading is easier than writiog and
speaking ; and that much time ‘ could b.e
saved by coaceatrating our .attc.ntton oa this
point only ; and that our objective should be
only readiog of Eaglish, But when a teact;er
faces the average parent who comes to him

clusi

" and tells him to teach his son not merely

reading of the language but also to give him

a capacity to write a neat letter in the langu-
age and also to frame a telegram which means
the boy should have a working knowledge of
the language, there are sure to be many
doubts about the objective being reading or
writing and speaking also,

Even supposing readiog is the objective, is it
possible to acquire an effective reading capa-
city independent of the speaking and writing
capacity? Then again, is learning to speak
a hindrance to learning to read ? Dr, West
answers affirmatively to both the questions,
“I gather from my work during the past eight
years that a child learns toread a language
about four times as fast as he learns to
speak,” This is the basis of his argument,

Then why disallow speaking ? According
to Palmer, an effective reading capacity could
be developed only after a child has a control
over the fundamentals of the language as
speech. Further, it is not possible to associate
new language units with the things or ideas
for which they stand unless the pupil is fami-
liar with some language as speech which gives
a capacity to do it effectively, a capacity
which is the secrst of all foreigo language
learning. If this power is lacking in the
pupil, which should be in the case of a boy
following the ‘reading method, he is more
likely to read and understand in terms of the
mother-tongue which is not the right way of
learning a foreign language. “We do not
agree at all with the assumption that it jg

possible to teach reading ability prior to
independent of speech ability " (Palme ang
. . ”

Redman.) Dr, WCSt th.
Jaa.ts
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children to speak first instead of reading. is
like getting a baby walk by teaching it
roller skating. But did not every child begin
with roller skating in the case of learning the
mother-tongue ?

There is at any rate a period when a child
should be given a rapid reading practice, but
that can be only after knowing some language
as speech. At this period, the reading objec-
tive may be placed in the foreground and the
other aspects of language iu the back-ground.
Learning to speak may be more difficult, but
it is such an aid to learn to read a language.
Dr. West’s scheme depends on the vocabulary
control and he makes a distinction between
vocabulary for reading purposes and for
speaking purposes ; but in the case of boys
learning Eoglish what they want is a vocabu-
lary which would enable them to carry on

[Max 1934.

correspondence and todeal with Indians in
other provinces by exchanging views, Itis
purely business and commercial English that
they mostly want. If Dr. West were to frame
a course for this purpose to suit the require-
ments of Indian children, he would be doing
immense service, (We hear he is framing a
course for teaching foreign children to speak).

There is one more point; if schools in
India introduce the reading method and ex-
pect boys to znswer in writing in the essay
form in the S.S.L C, is it not teaching
them walking and asking them to go oo
roller skating ? Capacity to express in such
students should nec essarlly be very little
and to expect them to satisfy the require-
ments of an Indian Matriculation or S. S,
L C.is too much,
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- A FEW THOUGHTS ON A GREAT SUBJECT.
| By Mg, A. L. Narasivaa Mourry, B.A., B.Eb,

Bolarum.

T\HE result of the German elections and

the overwhelming success of Hitler,
the decision of Mussolini to have the army,
navy and air portfolios in his hands only, the
recent disturbances in the lIrish Free State
due to the rise of General O'Duffy’s party and
above all the rapid growth of the Fascist party
of Sir Oswald Mosley in a calm and sedate
country like England, make one and all
think about the future of democracy. The
Great War was fought to make the world safe
for democracy. But, after the War neither in
Europe nor in any part of the world is any
country safe from Fascism and dictators,
Except in the United States of America,
Switzerland, France, the Scandinavian coun-
tries, England and Holland, we find nothing
but systems of dictatorship either open or
veiled, It is so in [taly, in Poland, in
Germany, in the Balkans and in the States
formed out of Russia, In spite of the rooted
aversion in the minds of all sane men for
war and its catastrophic results and in
spite of the many efforts on the part
of the nations and eminent men to
arrive at an international understanding on
the question of armaments, one finds to one’s
consternation the world heading to a war,
Countries like France and Czechoslovakia
in Europe and Japan in Asia are militarised
democracies,

The world-wide depression with the
appalling distress in its wake made the
average man in the street look on democracy

- as something that had outlived its utility,

This feeling in the mind of the masses is

KL—43

responsible directly for the phenomenal rise
in the number of adherents of the two forces,
vis., Fascism and Bolshevism, that are vigor.
ously assailing the enfeebled democracy in
the West. The firm stand of the Austrian
Chancellor, Dr, Dollefus, against the well-or.
gainsed armed forces of Fascism* is indeed
commendable and gives a ray of hope to all
those that view democracy as the only form-
of government that is capable of bringing
about peace and good-will in the comity
of nations while preserving liberty, the
cherished right of humanity. But this ray of
hope is encircled by the intense gloom cast by
the withdrawal of Japan and Germany from
the League of Nations, This organization
that is looked upon by the suffering humanity
as the one that is capable of bringing about
an international understanding, is now slowly
revealing itself, much to the disappointment
of many of its votaries in all parts of the
globe, as only an apology of what it was
thought to be, The prediction of H, G,
Wells, in his essay the ‘‘Probable Future
of Mankind,” has almost come to pass. In the
name of humanity and in the interests of
peace and civilization it is the imperative duty
of the politician, the poet and the pedagogue
to prevent the spread of this ideain the miads
of the masses. No time should be lost in
re-instating this premier organization of inter.
national understanding and the only hope of
millions, in the proud place which it once
justly occupied. Again, the leaders of thought
should find out why a portion of humanity
became so unhappy and discontented that a
few have lifted their eyes towards Bolshevism

* Austria has turned Fascist since the article wag
written—Ed,
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and more have come to regard what are called
the privileged classes antagonistically. There
must have been something rotten in the
organization of this community, Instead of
railing at this new tendency—evidently a
potent menace to democracy—it would do well
to investigate the cause of it, Any thought.
less action, indignant denunciation or cheap
abuse would antagonise this section of the
~ population and result in disaster,

The speech of Lloyd George in the House
of Commons, the other day, when he quoted
figures showing the prodigious increase in the
armaments after the World War, the recent
announcement of the French Government
regarding the increase of airmindedness in
France, the casual perusal of the Japanese
war budget and the elaborate military pre-
parations of Belgium, fill one with despair,
So long as there are numbers of unprincipled
men in the world, and distrust and jealousy
among the nations, it would be next to impos-
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sible to bring the labours of the Disarmament
Conference to a successful end, Much
educative propaganda should be done both in
the press, on the platform and above all in
the class-rooms. At least two or three periods
in a week should be set apart for instruction
in the ideals of the League of Nations, in
every institution that professes to train the
future citizens of the world. Such subversive
propaganda, as is indulged in by the Nazis
that is calculated to inspire hatred of other
races and nationalities should be promptly
counteracted. The world divided against
itself cannot stand. The defeat of war can
only be brought about by the leading nations,
inspired by a will for peace in place of old
lust for fighting and annexations, throwing
all their powers and energies into the scale
on the side of peace. It should be clearly
understood that the establishment of world
peace is a spiritual matter, involving a change
of heart. And this is the sacred duty of one
and all of us,

IS THERE NO WAY OUT?

By MR, CaeBoru LaksEMANA Rao, B A, B.Ep,

Guntur.

HE fate of teachers under private manage-
ment is really deplorable. Any employee

in any department, public or private, can count
upon his accumulated service for his greater
security of tenure and receipt of higher
emoluments, Not so with the poor teacher
—the custodian of the future citizens, The
greater his service, the more insecure will his
position become. It will be news to many to
fearn that the scientific truth of Boyle's Law
is being practically applied with all its scientific
precision and mathematical accuracy to this

poor fellow—*the sower of future harvests
and the reaper of whirlwinds,' in the memo-
rable language of H. G. Wells.

All students of science know full well that
the volume of a given mass of gas varies in-
versely as its pressure. Similarly, the salary
of a teacher varies inversely with the pressure
of his accumulated experience of greater
service, As he advances in the vale of years,

his misery also increases, He is naturally -

upset with his fate. The increasing family
finds him with decreasing means of support,
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He becomes an eye-sore to the management
and to the future entrant into the service, The
former under the plea of economy and trade
depression tries to bring down the Ray.roll
and the latter heartily co-operates with the
former by underselling himself. As the school
budget decreases year after year, th.e G?vern-
ment has to pay less and less contribution to
the institutions and this it heartily welcomes.
The Government cares more for external
equipment of a school. The Gov?rnment
inspection is more concerned with the
qualifications of the teacher employees than
with their adequate remuneration, They
have fixed the minimum wages for the
maistries and masons in the P, W. D, bf:t
they have not fixed the wages of teachers in
secondary schools. They never quarrel with
the management however low the salary of a
teacher might be. But they.are ready to
pounce upon any poor teacher. if he l.acks but
a cap or a button on the inspection day.
When the teacher is starved and cannot
provide himself with a full meal, l'mw can he
be expected to provide himself with a cap?
Nobody expects the piper to play the tune
without the pay.

The condition of many teachers under

private management is really shocking. Many

teachers with a number of years (ff ex'perience
to their credit have been summarily dispensed
with for no fault of theirs and the manage-
ave even dreamed of such

ments could not h o
eements insisted

expedients but for the age
u zn by the Government, All g'lory to |:.he
ofiginator of the agreements which provide

.
a safety valve of three months’ notice to the

management !

The Teachers’ Service
{n remedying the present state O

I8 THERE NO WAY OUT? ds1

Temporary teachers are after all temporary
and there can be no question of their tenure
of office, The methods employed by some
managements are equally interesting and
worthy of note. In lieu of dispensing with
the services of permanent teachers they bave
hit upon a novel method, They make the
position of the teachers too hot for them to
remain any longer in service by adopting the
following novel method. It is a three-fold
method: The first is to stop the increment
indefinitely, The second is to effect a recur-
ring cut rising sometimes upto 35%, The
third and the most effective of all is to revise
the scales suddenly in the middle of the school
year with the cut still on,

The Government in blissful indifference
continues its inspections year after year,
imposing fresh burdens on the hackneyed
teacher, They are satisfied that they have
improved education by the changes in curri-
cula never realising that the real improvement
of education comes only when there is a con-
tented teacher,

Is there no way out? Are the poor down.
trodden teachers to continue to suffer in.
definitely ? Can they not rise to the occasion
and act like one man to bring about.a change
in their helpless position? Can they not
make the Government and the management
to see that they are an indispensable factor in
the real imparting of a sound secondary edu.
cation to the youth of the country,

We hope they can, It is suggested that
the teacher will immediately agitate for the
following through their Guilds and Associa-
tions,

1. That the Government shall make it a
condition precedent to the recognition of all
secondary schools, the adoption of fixed
scales now in force in Government institu-
tions only,

2. That the Government shall alter the
bond in such.a way as to safeguard the tenure
of a teacher by the institution of a court of
appeal for settling disputes between the
management and the teachers,

Conditions Bill, sponsored by the South India Teachers’ Union will go a long way
f aflairs and it is the duty of all teachers to get it passed into law.—Ed,

g a——
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comnedies, That baughty and intellectual
beauty that has erstwhile beea contemptuously
and light-beartedly airing the male sex shows
a resolute creature with serious and broadened
activities, The marriage festivities -were
about to begin in heightened activity and
mirth just when the collapse of Antonio’s for-
tunes and the forfeiture of the bond are an.
nounced. The tragedy is at its height just
when romance is crowned in its success. The
lovers are separated io their bliss and Bassanio
ruas post-haste with large sums of money from
bis new estate. The marriage activities were
once for all stilled not as in “Much Ado about
Nothing’’ where the tragedy is not so serious
as it is based only upon a misguided credulity
and where the light is seen to be thrown over
the right issues. Here the tragedy is real and
apparently hard to be surmounted. Shylock
was cruelly insistent on his demand and the
law was his. It is this tragic climax of situa-
tion that is laid for Portia and how she saves
this is an extremely romaatic affair and a
novelty of its owa kind. She is prepared to
circumvent the murderous design of Shylock
and quickly thinks out a plan, None of the
romantic heroines, Rosalind, Beatrice or Viola
are called upon to react in such a trying
tragic situation. Beatrice only tries to cham-
pion one for the cause and for Viola there is
not much of a situation which is hers to
control. To Rosalind, of course, it is given
to control; but there is no trying situation for
her. She is more a faaciful creature of the
imaginary realm of romance and is more ethe-
real Portia rises to the occasion not effemi-
nately but mightily, She is indeed the most
intelligent and quick-witted of Shakespeare’s
romantic herolaes, even If she has less of the
romance of a Rosalind or even a Viola. Shy-
lock is stunned when he is thrown off his
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guard, Portia makes him understand that
she bas fullr realised the legality of his
demand, Io a comely way she shows she
canuot be out from the trap laid out for him.
She makes him know slowly but steadily
what Shakespeare makes Macbeth speak.

“We would commend the ingredients of the
poisoned chalice to our own lips,”” The jew is
overwhelmed and sinks into a heap. Such is
Portia’s quick ingenuity and skill that she
holds her enemy In her firm grasp and
masters the whole situation. Rosalind per-
haps would have failed in such a situation
where more of practical intellectuality than of
romaatic imagination is needed, She has in
ber the Renaissance love of learning and
she rises to the occasion in virtue of her
orientated tastes. lo this she is more akin to
Beatrice who is again a native born of Italy,
About all she has a rare fortitude. Viola is
uncertain of her own definite plan till things
are percipitated by chance, Rosalind’s mastery
of situation is more romaantic than practical
and she would have been an utter failure in
urban life. Portia is gifted with personality
as well as knowledge to be useful in urban
life and redress its evils,

Oance the tragedy is submerged and the
tragic figure is dropped down, the under-
tone of comedy rises fountainlike from
its repression. ln repeated gushes this spirit
is coming out (in sudden volitions), till it
rises out in full vigour in the ring episode. The
deliverance of Antonio is very well implied in
Portia’s redeeming grace. The very gravity
of the bond itself is relieved by the success
of Bassanio’s suit for io a tragedy, the play is
of succeeding failures, the one more tragic in
intensity than the previous. All these are
very carly suggestive of the romantic and

" becomes vivid an
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bappy termination, The notes are intensified
in Jessica’s love for Lorenzo which is deeply
set against the tragic hatred of Shylock the
Jew in his own house, Seeds of Romaﬂnce
are dispersed as they are anywhere even into
the Jewish heart that has learned to take fas-
cination for Lorenzo at first sight. So self-
Jess and so holy is her affection that it bas
discarded a father's love and more than that
even native religion, There are no artificial
bans to free love and this is the message of
Jessica’s love. Shakespeare works by par?lle':l-
{sm and contrast and there are no limits
again to the hatred that is born of racial
jealousy in Shylock. Shylock’s home becomes
a hot-house for this free love and the sweet
lovers manage to fly off for the sake of sweet-
er love. The masque provides them an
opportunity and they are off to Portia's as
birds loosened from the cage. To return to
Portia, she has sealed ‘her love again by the
bestowal of a ring on Bassanio’s hand aond
likewise Nerissa has done. Jessica and Lorenzo

no rings because their love is sealed at

need
y are the sweetest

best by love alone and the
pair that talked love in Shakespeare's gardeans.
They have been left alone to the pleasures ?f
life in the castle as Portia keeps them in
charge and feigns to go to a chapel .close
by, The love of Jessica and Lorenzo is so
charming that the impression h.as lo.ng
lingered upon my memory in its simplicity
and prestine beauty till I take. up the !)ook
again now and review the spin:nt. [magine a
solitary mooa-lit night, the bright and Plue
canopy studded with stars. “The moonhgh’f
has been sleeping sweetly upon the banks

becoming very pleasant to tlfc eyes an.d the
heart. Sweet sensations are stirred, felt in the

; i ination
d and along the heart; the imagina
ploe d fertile and scenes of amor-

ous life loveable in themselves float before
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the mind’s eye, A sweet breeze fans the senses
and imagination is further stimulated and
erotic scenes are drawn from legend and
epic and likened to personal experience of
a young and happy nuptialled pair who are
jo love with love, This is exactly how Larenzo
and Jessica spend the beauteous lovely night
in Portia’s garden. Music soon becomes the
food of love and impulses of love come from
the sweet brooks and vernal woods, Nature
itself is alive to this love of Jessica and
Lorenzo, Can any more lovelier and romantic
situation be imagined? Let us leave this
lovely couple in overflowing love-talk for a
while and go to things that are still more
romantic, though not as loveable, ‘
The V Act of the Merchant of Venice is an
exquisite piece of romantic comedy. Prof,
Raliegh says that it is a welcome abstraction
though not a full solution. It is not a
mere welcome abstraction alone, but it
is a logical development fromn the play
in consistence with the spirit of the play
and Shakespeare’s genius. Shakespeare has
gone too far with the Jew and his ubiquitous
personality along with the tragedy and he
realizes his mistake though he feels how the
tragedy is growing inevitably on his hands.
Therefore he dismisses off Shylock and tries
to counteract the harrowing impression he
has created through a brightly compensating
piece of exquisite romantic comedy. Solution
our dramatic poet neither seeks nor offers
in any play. Things grow out on his hand in
a steady evolution and the tragic is unaware
taking possession of his dramatic muse, In
this play he gets out of the influence some-
how and comes to his own, cheering the play

at last by a peculiar and delightful episode of
the rings, It isapparent therefore that the ring
episode is purposive and has a romantic intent
and ioterest. So the V Act is not merely
a welcome abstraction, It indicates how
Shakespeare is tossed between the influences
of tragedy and comedy till the balance is in



THE SPIRIT OF ROMANTIC COMEDY.
THE " MERCHANT OF VENICE.”

By MgB. KURADA SATYANARAYANA, B.A,,
Sompeta.

EFORE the dream bas actually broken
away, it blazes iato its last stretch of
splendour and we bave the “Merchant of
Venice.” Back again we are driven to the
Italian life of splendour aund beauty, full of
zest and virility, This time the scene is laid
in Venice, the most beautiful metropolis of Re-
naissance Italy. The mysterious and the tragic
realities of life are growing upon Shakespeare’s
most comic themes and we have such a gaunt
and taciturn figure as Shylock with a severe
tragic fall. The “trade and profit of the city
of Venice consisteth of all nations’ says
Antonio, his protagonist who casts his fortunes
on the sea and this merchant of Venice is
pitted against the merciless usury of the Jew,
insulting him very often on the Rialto, Shylock
is actuated by racial jealousy and personal of
batred to entrap Antonio and awaits the occa-
sion. This occasion is at hand in Act I, Scene
3, and the Jew makes his dreadful stipulation
of the pound of flesh to which Antonio readily
assents though not too confident of his fortunes
aboard just to promote the interests of love
and romance. Even in the beginning of the
play, Autonio is unkoowingly sad and there
bangs a melancholy sadness over his brow.
This is the tragic atmosphere in which the
love plot has its inception aad its further-
ance and its fortunes are determined accord-
ingly till the mists gather, the storm is
threatened, but is all happily averted by the
skilful stratagem of a romantic young lawyer,
Notwithstanding, the tragic effects are greater
lo this play and tkey drag cn till the 1V Act,

A suspended gloom bhangs over the destiny of
oncand all, Portia’s destiny itself as regards
her love-life was uncertain as also Bassanio’s
suit restrained by the casket choice, Autonio’s
fortunes are on the suspicion and over all this
is suspended the gloom of the bond. Portia
comes to her own when once the casket
selection is a success and regains all her viva-
city and splendour and carries the torch of
light and of wisdom into the darkness of the
ensuing scenes. Her wit flashes as lightning in
the court and she herself rains out a flood of
mercy whose quality is unstrained. The con-
sclousness of the contrast of her own appear-
aace with reality adds more of romance to
ber speech and conduct enliveniog her wit,
The pretty young lawyer conducts bimself
thoroughly well and reverses the tables estab-
lishing the triumph of love and romance
over hatred and jealousy and this is exquisite
romantic comedy nevertheless.

Two figures stand out ubiquitous in the
play, Shylock and Portia, the one tending to
make tke story tragic and the other trying to
draw it into the exquisite realm of romance.
Prof, Raleigh lays an emphasis on the former
saying :—

‘“ The whole action of the play passes oo
the confines of the tragedy and is barely saved
from crossing the darker realm,” The uader-
tone of romaace is there. We see it in Bas-
sanio’s success of the casket scepe, and in
Jessica’s romantic flight to the seat of Portia.
Gratiano has most v expectedly obtained the
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love of Nerissa and all at fisst sight, Apparently
these have no notable effect in the begi.nning
till their harmooy Is struck in its highest
pitch in the romance of the trial scene and .the
exquisite beauty of the ring episode following
close by. We no longer remember the
uncertaln misgivings of ao Autoonio or the
first flutterings of the lovc-strickcn. heart fwf a
Portia at the casket sceac. Jessica’s flight
adds to the events fresh romaace. Tke Jew
presses on with bis terrible trag.edy. The
Christian bas played false with his daughter
and created rebellion in his .0\.vn blood.
This jealousy is great for the Chnstlan. and;e
has made certain the doom of Aatonlo. Fie
cries out most pathetically about ducats and
daughter and ascertains the fortune? of A.ntc')-
He has taken an oath and his patnot-lc
instinct is great, He canoot pardon 'Antomo
who spat upon him and who spurned him often.
His is a pitiable lament and iz-ldeed a noble o;:e
too is his jealousy, only it is unquenchab ?,
and he himself is irredeemable if the tragcd.yxs
to besaved. The terrible tragic figure must sl.g

As with Lear, we sympathize
with Shylock that ‘he is a man antil m:ln
égain more sinned against than smnmg.‘ e
is one of those * characters whose voice we

know and whose
peculiar to themselves.
io and Bassanio '
me?:n::;pared with the gaunt. and giant-hke
tragic figure « whose love of his race is as deep
as life, who pleads the ca:.zse of co'mu.non
humanity against the cruelties of prejudice,
whose very batred bas in it s'omething of the
very nobility of patriotic passion, whose' heart
is stirred with tender memor.les even in the
midst of his lament over his stole‘n d.ucatts,
who in the end is dismissed unprotesting to

josult and to blame :

nio.

away at last.

very tricks of cunning are

are pale shadows of
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“ 1 pray you, give me leave to go from hence ;
I am not well : send the deed alter me,
And 1 will sign it”

and so ends the tragedy of Shylock and the

air is heavy with it long after the babble of

love-plot has begun.” It is a particular edio-
syncracy in Shakespeare that he lavishes all
his wealth of imagination on particular cha.
racters like this and dismisses them suddenly
when they grow too much at his haads, Shy-
lock is one and Falstaff is another. Shake-
speare is conscious of the severe srrain of the
tragedy and therefore invents the ring episode
to compensate for the undesired impression
and provides ample romance to sustain and
invigorate the spirit of romantic comedy. The

V Act in my view is therefore no super-

structure and a worthless appendage, but is

the vital part of the play restoring the balance
of emotions too much harassed by tragic feel-
ing.

Now let us return to Portia who reverses
the tables and who forms the pivot of the
play. Her psychology furnishes a fine tran.
sition from an uncertain gloom to a hopeful
fortitude and she becomes aromantic heroine,
once the casket scene decides her love.life,
At first, however, she is a prey to tragic
misgivings. The gravity of the casket.
choice hangs heavily on her spirits. Light.
hearted as she is, her appraisal of the youag
princes, the tragic thread of life's destiny is
woven into her and her heart flutters when
Bassanio, her lover of first sight, is going to
attempt his choice. She desires a romantic
relief by a deference of the choice. Chance
crowas the attempt, however, with success and
tends to lay out the foundation for later deyel.
opments of romance. From thence her spirits
are stirred and she becomes more vivacious
and alert thao any of the heroines of other
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favour of romantic comedy as illusirated by
the V Act of the play. Prof, Raliegh
contends again that the closing scenes bave
an undesired air of heartless frivolity occurring
as they do after the tragic fate of Shylock
whose impression never leaves the play. This
is probably true when the play is viewed
tbrough Shylock. Prof. Raleigh admits, how-
ever, as centre of interest that Shylock has
been too indiscriminately made an important
tragic figure and thus gives us to understand
that Shakespeare wanted to make of his play
a successful romantic comedy. The defect is
that the tragedy has been pressing upon his
comedy till he is able to shake off this terrible
figure and take a full draught from the foun-
tains of love and romance in the last Act, The
play hasto be viewed through Portia and
not Shylock,

The ring episode is a nice and ingenious
invention of the fertile genius of Portia after
her flushing triumph at the trial scene. Asa
token of gratuity, Portia firmly demands the
betrothal ring and insists on her demand when
Bassanio is shirking till at last yields to the
superior claim of gratuity over love. Nerissa
likewise humours her lover, Gratiano, and
both return to Portia's seat to mystify Bassa.
nio and Gratiano. They puzzle their husbands
with reciting how they have gone to wrongly
led Balthazar and his page. Antonio is
annoyed and his aggrieved interference for the
sake of his friend strips Portia of her pose
and she becomes once more the wedded
love reciting how she has been the deliverer of
Antonio. Among these pairs of lovers whose
loves are lit up in a splendid fashion, all
obliged to Antonio for the splendid sacrifice he
was about to make, who will get into ruined
Shylock or his tragedy when also his only
daughter has become an enemy 1o his blood
and his religion? Once more we hear the
merry choir of voices singing about love and its
sweets, deriving greater pleasure again from
recollecting the tribulation through which this
love has passed.

The element of low humour in Launcelot
deserves special mention in that he does much
to mitigate the tragic impression. He stands
by the side of Shylock and lays out his
whims, He calls his master the devil, and

[May 1984,

chooses to be off his heels from Shylock’s
home. After the gravity and seriousness of the
bond scene, his Gobbism refreshes the spirit
and produces good comic stuff, He Is often
prone to mistake the form of words as Mrs,
Palaprop, but is often more sensible than the
sensiblest of men. The followicg is Lorenzo’s
studied estimate of him :—

*“O dear discretion, how his words are suited |
The fool hath planted in his memory
An army of good words ; and I do know
A many fools that stand in better place,
Garnish’d like him, that for a tricky word
Defy the matter.” Act II1, Scene 5,

He plays with Lorenzo, as for instance, in
the case of the ‘Moor.” He is a rare enter-
tainer to Lorenzo and a very nice companion
to Jessica, his mistress. Jessica calls him a
merry devil who has robbed her house of some
taste of tediousness. He provides the play
with much of laughable nonsepse. He s
something like the fool in * Lear.”

The “ Merchant of Venice“ is the last
triumph of the dramatist’s romantic comedies.
The darkness of the tragedy is hangiog over
the comedy in this play but is soon dispelled
by the light of wit in Portia. The tragic
impressions are growing upon Shakespeare’s
pen till these grow steadily in bulk and inten-
sity and everything merry is driven from
off the stage except the laughter of the fool.
A mere trick by a skilful lady has saved the
situation from becoming tragic as it has
ended in Shakespeare’s hands, Shakespeare
Is coming to the serious problems of life and
estimate of the reaction of environment on
personality and vice versa. Hels coming to
realize the intrinsic worthiness and nobility
of character and realize its scope, but is wax-.
ing pathetic over such instances again who
are coming down through some tragic bias
in them as does Shylock.. Shylock is thus
more akin to his later dramas and he has
been treadiog alien ground in this play. The
romantic comedy is peculiarly coupled here
with growing elements of tragedy, blazing
at last into a glorious twilight of joy giving
way to the significant night of tragedy that
is coming over Shakespeare’s dramatic muse,
a night again where lone creatures battle
against fate and are laid low.

THE S.S.L.C. PUBLIC EXAMINATION AND SPECIMEN
S ' PAPERS,

By Mg. K. LAKSHMINARAYANAN, B.A,, L.T.,
Triplicane. .

T'HE air is full of reform, and the education de-

partmeat is notimmune from its inﬂuenc?s.
Though education is not widespread in India,
failure at the Public Examination has become
quite a common factor. Statistics of .edu-
cational progress in the various provinces
show that the percentage of passes elsewhere
happens to be about the same as the percent-
age of failures in our own! No wonder then
that soon after the announcement of the
results of the Public Examination we hear
cries of the “slaughter of the innocents,” As
agitation grows apace, the Examination Board
begins “to moderate’’ and so the results are

# manufactured.”

This artificial inflation of the eligible list
from year to year has boded no good. There is
not only great deterioration in the ‘stuff’ one
meets with in the class-room, but it has led to
unemployment among the educated classes as
well, Grasping school managers call on their
staff to devote their entire time to secure a
cent. per cent. pass at the examination,
Tenure and prospects are made dependent
on the accidental results of an impertect
examination, In good years they leave us
with the scant remark of “Oh! You have but
done your duty;” but in lean years they make
short shrift of the staff by serving them with
notices to quit, They are able to get on thus
for many reasons, Education is “trausferred”
to the limbo of oblivion. The market is full
of ¢ pensioners’ and ‘honorary assistants.’
Above all, too much stress is laid on a secon-
dary aspect of education, vis , results at the
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Public e Examination, while the true end of
education—character training—is lost sight
of. :

Examination is but a makeshift arrange:
ment, It cannot test merit, as it does not
take into account the environment, Our
Public Examination is but 3 grand’ levelling
process in which about twenty thousand
pupils take their chance at a time., The
papers are all on a stereotyped basis, and no
account is taken or can be taken of the spe-
cial aptitudes of the pupils or their surround-
ings. To minimise failures and increase the
passes by natural means, the S, S, L.C.
Board has just now pitched upon a new plan by
offering to set a new type of question papers
in the future. Due notice has been given to
the schools and specimen question papers in
the various subjects of the curriculum have
also been circulated.

Our grandpas never tire of telling us that
whatever emanates from the ‘powers-that-be’
should be received with frankincense and
pan supari and that we should not stare into,
or dare to criticise, it. But ‘science’ has
awakened our reason and generated a passion
for enquiry, and so, without turning revolu.
tionary (thanks to the restraining influence of
our elders) we shall try to sift the good from,
and suggest remedies for, the new changes in
contemplation by the department. "

First, the Board of Examiners are called on
to give up the ‘essay’ questions, but provide
for a large number of ‘test’ questions at the
Public Examination, This should be treated,
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seventh century A. D. and handed it to his
brother Kubja Vishnuvardhana who ruled
Kalinga as well as Vengi, with Pithapuram
as his- capital. As the capital of an exten-
sive kingdom, Pithapuram must have been a
considerable town far outstripping its present
dimensions and containing a proportionate
population. Hardly two miles from here, lies
the field of battle waged between the English
sad the French (1759) which decided the fate
of the Northern Circars, Itis known in history
as the battle of Kondur,

Archaeologial Importance: Thereareevi-
dences to show that Pithapuram was at one
time under the influence of Buddhism, There
are three big stone images near the market
street known as “Sanyasirallu.” It is not
known wherefrom these have been brought
or how long they have been here, The
Superintendent of the Archaeological Survey
of India, Southern Circle,Nilgiris, saw them in
of March 1933, and opined they were images
of Buddha, There are images of Buddha also
in the neighbourhood of Pithapuram such as
Jalluru and other places, Some think that
these are Jain images and believe that these
places were under Jain influence for some
time.

There is a huge circular mound covered
with big bricks with a diameter of about 150
feet in the field of Dewan Bahadur Kommi-
reddi Suryanarayanamurty Naidu Garu, just
outside the limits of the town, Hard by this
mound was recently unearthed something
resembling a stone structure, by the writer of
this article in his field, When the matter
was reported to the Archaeological Buperin-
tendent, he came and inspected the locality in
fast March, took a photograph of the same
and conjectured that the mound might be a
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Buddhistic stupa and the stone structure near
it, a monastery pertaining to it, The De-
partment might carry on further research
when funds permitted and determine the
importance of these finds,

We learn from history that the Andhras
ruled an extensive kingdom in the time of
Asoka and adopted Buddhism as their reli-
gion, Buddbistic stupas have been discovered
near Guntur (Nagarjuna Konda), Amaravati
and other places also in the Andhra country.
From these evidences, it might be inferred
that Pithapuram is at least as old as Asoka
when Buddhism was at its height, Since
Asoka lived about 270 B, C,, it follows that
this town is more than 2200 years old,

Literary Importance : Pithapuram has been
a Zamindari town ever since the Pithapuram
Estate came into existence about two and a half
centuries ago. The Rajahs of the Estate, cul-
tured persons themselves, have been attracting
Punditsand poetsto their head-quarters, Pitha-
puram, and encouraging Sanskrit and Telugu
literature. Now, this town can boast, thanks to
the patronage of the present Mabarajah, of
some of the best scholars and Pundits versed
in the ancient arts and sciences—Tar-
kam, Vyakarnam, Advaitam, Visishtadvaitam
and Vidyaranyam, It is a matter for gratifi-
cation that when the vernaculars of the coun-
try have been struggling hard for breath in
their unequal combat with their powerful
rival, English, and their mother, Sanskrit, is
almost extinct, this town should be striving
to keep the ancient lore alive, Again there
are not lacking here eminent poets and
prose writers in the Andhra language which is
truly called the *Italian of the East. This
town is justly proud of being the home,
among others, of the famous Andbra Addi-
son, the humorous critic whose powerful pen
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has enriched and electrified Andhra litera-
ture and for some time past been throwing
she readers of the Andhra Patrika into rap-
tures by his humorous contributions to 1t,
His ¢ Sakshi,’ four volumes of which have

been already published, has really opened

a pew chapter in the history of Andhra
literature, His poetical works, his.man.y
dramas, are quite enough to sustain .hls
literary fame but his unique prose will im-
mortalise his name and the name of tl.le
town which claims bim. This town will
be also memorable for its being the adopted
home for over fifteen years of the veteran
educationist, the ever working and never
tiring knight, the retired Vice-Chancel.lor of
the Madras University, the Andhra Pillar of
the Brahmo Samaj, Dewan Bahadur Dr.
Sir R. Venkaratnam Naidu K¢,

Pithapuram will be

he literary history of
b ) Suryaraya Andhra

s complete if 1 omit the :
';\;x;h;nt, a stupendous work likely to run into
several volumes, generously undertaken by the
Maharajah more than 2 decade and a half
ago, at an expensc of some lakhs of rupees
with an army of Pundifs and clerks', which is
slowly but surely wind.mg through .tts course
and which, om reaching completion, canno:
but be a mine of treasure for the language 0
our Andhra country. It may also be men-
tioned that the Mahar?]a.h has already

ublished and been publishing a .number of
works in Telugy, originals,.translau?ns (from
Sanskrit) and commentaries 00 xmpgrtant
works, prepared by his poets fmd punc.ilts a;
well as old manuscript collections consnderef
worthy of publication. To mention a fevzho
them, Andhrabrakma Sutramulu, Prabha-
patipradyumnan, Dharmakhandam, Parama-

lasam, Mahendravijayams, Rama-

i:i::ilasamu, Bhadraparinayams, and Rama-

chandropakhyanams may be cited.

Other Features of Attraction. The history
of this town would be shorn of much 'of its
lustre if mention were not made of the
paradise of Pithapuram, the Canadian Mission
Hospitals of Agraharam (a hamlet of this
place), The beautiful buildings .of the
hospitals and the dwelling quarters of their
doctors with up-to-date facilities of electricity
and other scientific appliances stand in strik-
ing contrast with the rest of the town. The
barren hillocks of Agraharam, a tract of
jungle land covered with impenetrable bushes
and prickly pear, have been converted by
engineering skill and patient labour into a
most beautiful and attractive scenery. A
desolate waste, the haunt of jackals and
venomous snakes, has now become the lovely
home of hundreds of patients and their
families and an army of nurses and doctors.

The credit of this precious gift to Pitha.
puram belongs to the philanthropic American
Doctors, the late Mr, E. G. Smith, M,B., and
Miss J. M, Allyn, MD,, the former of whom
ran the men’s hospital which was opened in
1905 for a period of two years and the latter
has been in charge of the women’s hospital
(opened in 1911) for the last quarter of a
century nearly, with occasional intervals when
she left for her home country. It may be
mentioned that most of the buildings of the
women’s hospital which is considerably big-
ger than the men’s hospital are a gift of
the generous Mahaiajah, who prompted by
his kind-hearted lady, the late Maharanee (may
her soul rest in peace !) donated from time to
time about half a lakh of rupees for them.
Some of the buildings have been named after
his blessed mother and some after his beloved
Ranee, the last in the latter's name being the
Maternity and Tuberculosis wards, The
Maharajah built a choultry at a cost of about,
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in the main, as a welcome change, for pupils
of the school-leaving age should possess an
adequate amount of useful knowledge. But
bere lurks the real danger. A glance at the
‘specimen question papers’ supplied to the
schools shows that pupils will henceforth have
to answer from five to seven times as many
questions as hitherto. It comes to answer-
ing about sixty questions per day for five
days continuously. The strain on young boys
is great, especially as the examination is held
in the enervating summer months,

Secondly, the total exclusion of the ‘essay’
question does not seem happy, As example
is better than precept, the following proof may
be taken. In the geography specimen paper
there is a question on latitude—"Captain Scott
reached 89° S, How far was he from the pole,
taking 19=69} miles?” The prompt answer of
a boy was: ‘“ Let Captain Scott take me there
and then [ shall judge aright the distance!”
This boy has command of language, and so
pupils like him will do well in ‘essay’ ques.
tions; but in papers having only test questions
where facts and figures alone are required, the
chances of such boys are very little. Further,
pupils joining colleges will suffer much if
some early training is not given in continuous
and cogent expression. Hence it stands to
reason that the papers at the Public Exami.
nation should have seme provision for
‘essays’.

Thirdly, in setting papers and valuing them,
Examiners should bear in mind that they
have before them a large majority of very
average boys brought up under varying en-
vironment. Hence the papers should be, as
far as possible, suited to meet the needs of
these average boys, They are the place to
exhibit the examiners’ knowledge or skill.

They should examine what the pupils k
but never what they do not knos. d o

. Fonrthltyh, to achieve their end, vzis, to
mcrease the passes by right means, choi

should not be withheld. Let the number of
questions to be answered in a given time be
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reasonably fixed ; say for a 2} hours’ paper
not more than 30 or 40 questions of the
new type including all sub-divisions, Pupils
may be assured of the maximum if they
answer about 2/3 or 3/5 or 3/4 of the paper
as .the Examiner may deem fit, This will
satisfy the needs of the average boys. The
forward boys should also get sufficient incen-
tive by offer of extra marks if they attempt
aright more than the specified minimum
number of questions,

Fifthly, all man-made arrangements are
defective, Their merit lies in good intentions
and sympathetic action, But the worst thing
is the ‘written’ examination, Its defects have
to be overcome largely by oral tests, For
this, adequate provision Kas to be made sooner
or later by the department- At present, our
D, E. O.'s are left content to pass remarks
while the schools are ‘aided’ to pocket
them! Instead of the levelling process of an
all-presidency examination, let us have
District Examination Boards with the D.E.O,
as the Ex.Officio President and the Head-
master of the respective schools to be
examined for the time being as the Ex-Officio
Member, for he alone is more fitted to speak
on the merits or attainments of the boys
under him, while the interests of the Univer-
sity should be safeguarded by the co-optation
of one or two Principals of the colleges in the
area, The Parents’ Association should become
a live organisation and one or two of the
more enlightened and useful members of that
body may also be co-opted in the conduct of
the District Examinations. Written tests
should invariably precede the oral and the
Examining Council should visit the schools
only with the results of the written exami-
nation, For then they can test the weaker
boys more easily and find out their worth.
They can also do their best by personal
inspection to minimise the appalling failures
that now stare us in the face, Many tjnnocent
victims' may thus be saved.

Unless and until some such arrangement
is made and oral tests are introduced 18
schools to counteract the defects of the
written examinations, we cannot hope for
better success. It should be the earnest Wl?"
of one and all to see and say: “Not in vaid
shall be our efforts.”

——————————

PLACEs OF EDUCATIONAL INTEREST IN
ANDHRADESA.

By Mg. MALYALA Kameswara Row, B.A.

PITHAPURAM.

ITHAPURAM is a small town witl.u a
P population of about 16,000 in the rrelg'h.
bourhood of Cocanada in East Godavari Dis-
trict. It has a Puranic, historical, archaeo-
logical, as well asa literary, importance.

It has two ancient and

Puranic History. .
famous temples dedicated to Sri Kukkutes-

ara and Kunthi Madhavaswami respectively.
oughout the Northern Circars
The religious impor-

w
It is known thr
as a place of pilgrimage.
tance of this place centres round the pool of
Pada Gaya in front of the Kukkuteswara
temple. According to the legend, Gayasu.ra
was a big gaint who ruled ip Southern .lndla.
He became famous for his virtue and liberal-
jity., It was said he was so big that when t.xe
lay down, his body stretched ‘from Gaya in
Bihar to Pithapuram in the Circars. Brahm.a,
Vishnu and Maheswara hatched a plot' to kill
him and performed 2 sacrifice on his body
while he was asleep. Maheswara s'tood on
his feet, Brahma on his navel and Vns{mu on
his head, Gayasura woke up when his body
was half consumed Dby fire and was al.)out to
curse them when they supplicateq him and
nted him boons in return for his pardon.
the boons, the three Gayas
(Pada Gaya at Pithapuram, Nabhi Gaya at

Jaipur and Siro Gaya at Gaya) wk.xere the
ods stood at the time of the sacrifice ac-

quired great sanctity, The pool of Pada Gaya
is supposed to contain the holy feet of

Gayasura.

Thousa
year during the Mabha

gra
As a result of

ods of pilgrims come here every
Sivarathri festival and

bathe in this pool. Just as people going to
Benares do not fail to visit Gaya, devotees
coming from Kasi and Rameswaram consider
their pilgrimage incomplete unless they get
down here and plunge into the sacred waters of
Pada Gaya. Pilgrims coming from the north
to attend the holy ¢ Pushkaram’ of the Goda.
vari and Krishna forget not to bathe here on
their return journey.

Besides the Pada Gaya pool, the temples of
Kukkuteswara and Madhavaswami them-
selves have an air of sanctity around them,
It is believed these gods have been self
existing (Swayamyyaktam) but not artifi-
cially made or imported, Pithapuram or
Pithikapuram is one of the ¢ Ashtadasa Pi-
thams® and the abode of one of the ¢ Pancha
Madhavas. Pithapuram itself derives its
name from an ancient deity ‘Puruhutika Sakti,’
which is supposed to have been existing
underground. The irrigation stream Yeleru
which flows through this town has™ also a
Puranic significance about it, being supposed
to have been brought by a great Rishi Yela.
mahamuni.

Historical Importance, It is a very ancient
place existing from over two thousand years,
It was for a long time the capital of the Kalinga
kingdom, being then known as Pisthapuram,
Samudragupta, the Indian Napoleon, captured
its fortress in the fourth century A.D, and be-
came master of Kalinga. The Eastern Chaluk-
yan emperor, the mighty Pulakesin II, subdued
this fortress again at the beginning of the
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ten or twelve thousand rupees in 1911 in com-
memoration of the Delhi Durbar, where the
families of the patients resorting to the hos-
pitals put up.

Something may be said about the excellent
work that is being done by them, They have
been attracting thousands of patients, rich
and poor, every year from far and near,
The tuberculosis wards having been opened
recently and the dry climate of this town
being very congenial for the treatment of this
fell disease, it is expected that the number of
patients will still be on the increase., The
women'’s hospital has become very famous
under the able guidance of Dr, J. M.
Allyn to whom surgery, is child's play,
They say that Miss G. B. North, the White

[May 1984.

nurse of this hospital, who has been here
ever since the opening of this institution in
1911, is a real mother for the suftering women
and children, attending upon them day and
night and ministering to their comforts most
kindly and sympathetically. It may be said
without fear of contradiction that this hospital
is one of the best in this Presidency.

[ shall close this article by observing that
this place has long been noted for the handi-
crafts of Bell Metal work, Weaving and Dyeing
which however have been dwindling for some
time owing to machine competition. It also
supplies a valuable market for the fine muslins
of Uppada and Mulapeta only seven or eight
miles from here, which industry is still thriv.
ing although it bas not been so paying as
before,
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THE SUN-DIAL.

By Me. MANJERI VENEATA Rava ITER,
Alleppey.

F our vision could but penetrate into the

limitless depths of the past, we should
find that, from time immemorial, man has
been continuously making attem?ts to meal-l
sure the mysterious factor which we cats
time and to predict the occurrences of ever}th
which happen regularly in .acc'ordauce w:m
certain immutable laws working 1n ever{ reaht
of nature. Itis afundamen.tal law of t oug n,
at once simple and axiomatic, that tl.hedno ::
of time can arise in the human mind, otez
when two different phenomena are con:sec «d
together in memory. !n ?ther w:inés o
notion of time could arise 10 our

ind

there were no palpable changes o.f anz'l ku:3 !
d us, Among the most glarisg chang

within the f man are, without

within the experience © . .
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ing what w
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lar
ioht, and the regu o
o onrin riable sequence. Hence, 1t1s
primitive man was struck
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), though the idea may
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on as the
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sun approached the western horizon.

might be that he also observed the gradual
changes in the length and direction of the
shadows at different parts of the day, as day
succeeded day and season succeeded season
in regular rotation, It is highly probable
that these familiar phenomena suggested to
the cleverest of his kind that the length and
the direction of the shadow thrown by a tall
vertical post or pillar could give him the
time of the day as well as the time of “the
seasonal round” or the year as we are
accustomed to call it. The tall flag-staff in
front of the ancient temples of India, the
stupas of the Buddhists, the pyramids. of the
Egyptians, the towers of ancient cities, the
spires of cathedrals, the minarets of mosques,
all these must have been intended by the
ancients to serve, among others, the purpose
of finding time with sufficient accuracy, to
regulate and fix beforehand their daily round
of duties, their seasonal festivities and their
agricultural operations.

The fact that the shadow of a pillar sweeps
over the ground half round the pillar in the
course of the day, naturally suggested the
idea of a style and a dial to the ancient
astronomer. And the sun-dial should bave
developed out of this. He found the length
as well as the direction of the shadow cast by
a vertical post at any one part of the day was
not the same from day to day in the course
of the year, This fact must have urged him
on to investigate still more closely the nature
of the apparent motion of the sun in the
heavens. As a result of this renewed effort,
he must have come to understand that the
apparent diurnal motion of the sun round the
earth was always in a plane perpendicular to
a particular line which he found to be the
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axis round which the celestial sphere, with
the sun, the moon, and the stars on it, per.
petually turned with wonderful precision.
The vertical plane in which this axis was
situated he called the North-South plane or
the plane of the meridian, and the vertical
plane perpendicular to it, the East-West
plane or the Prime Vertical plane. These two
planes with the plane of his horizon, or the
horizontal plane which must be perpendicular
to the other two planes, together constituted
his three fundamental planes of reference in
the matter of locating the position of the sun
or any other heavenly body at any particular
part of the day or of the night, Further
investigations must have convinced him that
the plane perpendicular to the axis on which
the celestial sphere seemed to rotate, or the
Equatorial plane as we call it, was more con-
venient as a standard plane of reference than
the Prime Vertical plane, as the latter was
different for different places on earth, where-
as the Equatorial plane was the same for all
places on the surface of the earth—hence
universal. He found the shortest angular
distance east or west of the plane of the
merdian and the shortest angular distance
north or south from the plane of the Equator
completely determined the position of an
object on the celestial sphere at a particular
moment of time, These angular distances
technically called the co-ordinates of a celes-
tial object, were respectively named the
Hour-angle and the Declination of that parti-
cular celestial object at the moment of obser-
vation from a particular spot on the surface
of the earth, As the hour-angle of the
celestial object is the shortest angular distance
of an object on the celestial sphere from the
celestial meridian of the place of observation
and as it is different for different places on
earth at any one absolute moment of time,
the need was felt for a standard celestial

teridian, so that the shortest angular distance
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of a celestial object from it may be the same
for all places of observation.

In the course of their observations, the
ancients not only found that the celestial
sphere, with the sun, the moon, the planets
and the stars, was regularly rotating about aa
axis once in a day, but also noted that the
sun, the moon, the planets and even some of
the stars had independent motions along the
celestial sphere, which were, in many cases,
in a direction quite opposite to the daily
wrapt motion of the heavens. Thus, they
were able to find out that the sun had an
independent motion of his own among the
stars and conscquently traced out a great
circle in the heavens during a complete
“ seasonal round ” or the year as we are dis-
posed to call it. This grand circle they called
the ecliptic, as it was found that eclipses
invariably occurred while the moon was on
or very close to this circle when she was new
or full. They also found that this celestial
circle crossed the equatorial plane at two
points diametrically opposite to each other
and that the plane of this circle was inclined
to the plane of the celestial equator at an
angle of about twenty-three and a half degrees
—taking one complete round as three hund.
red and sixty degrees, They adopted the
plane which passes through these two cross-
ing points and which is perpendicular to the
equatorial plane as the universal standard
meridianal plane of reference in determining
the position of an object on the celestial
sphere—the other standard plane of reference
being the plane of the celestial Equator itself.
The Great Circle where the former plane cuts
the celestial sphere, they termed the equi-
noctial colure, as it was found that when the
sun was at either of these two crossing points,

the day and the night were of equal length
everywhere on earth., They found further

that as the sun crosses to the north of the
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celestial equator, the days in the northern
hemisphere gradually became longer and
longer, the nights shorter and shorter and the
weather warmer and warmer, till the sun
gained the northern-most point on his annual
path, when the length of the day became a

‘maximum and the weather the warmest,

Further movement of the sun caused the
graaual fall of temperature from the maximum,
the gradual shortening of days and lengthen.
ing of niéhts, though the days were still
longer than the nights, till the sun reached
the other crossing point on the equator,
when, once again, the day was as long as the
night, From this point, the sun crossed to
the south of the celestial equator and the
progress of the sun caused the days to be-
come shorter than the nights in the northern
hemisphere. Tne days, there, became shorter
and she ter and the nights proportionately
longer and longer, accompanied by the
gradual fall of temperature, till the sun reach-
ed the  southern.most point on his annual
path, when the duration of night became a
maximum and that of the day a minimum—
the temperature too falling to a minimum.
Subsequent movement of the sun made the
temperature gradually to rise, the days longer
and the nights shorter, though the days were
still shorter than the nights, until the sun
again gained the first crossing point on the
celestial equator, when, once more, the day
and the night became equal in length.

‘They also noticed the conditions in the
southern hemisphere of the earth, during
the entire round of these changes in the
northern hemisphere, were just the opposite
of those in the latter,

These apparent movements of the sun,
causing the recurring series of changes enu-
XL—45
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merated above, were thought of as real
movements of the sun, until Copernicus, in
spite of the cruel persecution of the profound.-
ly ignorant church of the Middle Ages, defi-
nitely revived the heliocentric system of
Aristarchus of Samos who was the first to
conceive, within historic memory, that it was
the sun that formed the fixed centre tound
which the earth and the other planets of the
system performed their revolutions in differ-
ent paths more or less elliptical in their form,
Before him, Herakleides of Pontus had proved,
beyond any shadow of doubt, that the apparent
daily wrapt motion of the celestial sphere,
with the sun, the moon, all the planets and
the stars, was really due to the daily rotation
of the earth sphere about a fixed diameter
which formed its axis of rotation and the
apparent daily wrapt rotation of the celestial
sphere, as a whole, was an illusion caused by
the wonderfully smooth, silent rotation of the
earth about itself, He also attributed the
seasonal changes and the apparent periodic
movements of the sun north and south of the
equatorial plane to the fact that this axis
which always moved parallel to itself was not
at right angles to the plane in which the
earth performed its annual revolution round
the sun,

Human activities are naturally regulated
in accordance with the appearance and the dis-
appearance of the sun, Day time is the period
of activity and night, the period of rest, The
appearance of the sun above the eastern
horizon commences the day, his culmination
in the heavens marks its middle and his dis-
appearance below the western horizon closes
the day and ushers in the night. By measur-
ing the angular distance of the sun from the
plane of the meridian, the time of the day
can be accurately known, The ancients made
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this measurement by measuring the length
of the shadow thrown by a pole or some other
object, the height of which was known be-.
forehand. This process they must have found
somewhat tedious and inconvenient, But
these difficulties were overcome by the inven-
tion of what was called the sun-dial. Find-
ing that the daily wrapt motion of the sun
was always in a plane perpendicular to and
around the axis of rotation of the earth, they
were ingenious enough to conceive that the
shadow of a style fixed on the earth parallel to
its axis of rotation and in the plane of the
meridian, if made to fall on a concave cylin-
drical surface parallel to the style, would
trace out equal spaces in equal times and if
the cylindrical surface be uniformly gradu-
ated, the contrivance would provide;a perma-
nent means of finding the solar time during
the day, provided the sun shines. As a matter
of mere convention and convenience, the in.
terval between two successive transits of the
sun over the meridian was divided into
twenty-four hours, each hour into sixty
minutes and each minute into sixty seconds,

On this main principle the ancient astrono-
mers constructed sun-dials of several kinds
slightly differing from one another according
to the positioa and nature of the surface on
which the shadow of the style was made to
fall.

Below is given a description of the most
common and simple form of the sun-.dial with
the proper method of its construction in any
latitude north or south of the equator of our
globe.

The first step in the construction of a sun.
dial is to prepare a perfectly plane, horizontal
platform measuring at least forty feet from
east to west, twenty to twenty-five feet from

. [May 1884

north to south and one or two feet in height
from the general level of the gound. The
next thing that requires to be done is to find
the true north-south line, This can be
successfully achieved by fixing a firm, straight
pole or post of known length above the
ground on the horizontal platform in a posi
tion which is truly vertical, with the help of
the plumb-line. To ensure accuracy, the
time chosen for the observation of the shadows
of the pole should be about the Summer or
Winter Solstice—either the 22nd day of June
or December and the two days before and
after these days—for the reason that the
change in the declination of the sun in 8
few hours at these times is practically negli-
gible. To find the true north-south line,
make a mark on the platform where the
shadow of the pole ends at any time before
noon, With this point as the distance and
the position of the pole as the centre, de-
scribe a circle on the platform round the pole.
In the afternoon, mark the point where the
end of the shadow of this pole just touches
the circumference of the circle. Join the
forenoon and the afternoon points thus
obtained to the centre of the circle, Then
the bisector of the angle between these two
lines shall be the true north-south line, Fof
the sake of certainty, the process may be
repeated on all the days mentioned above Of
two or more points may be successively
marked before noon and after noon on the
same day, preferably, on' the Solstice day-
In all cases, the bisector of the angles thus
obtained will be the same and will] sho¥
the true north-south direction, It will not
be out of place here to mention that .the
determination of the north.south directio®

with the help of a magnetic needle will not

be accurate, for the apparent reason that

Miv 1934] .

magnetic acedle does not point to the true
north at all places on earth and does not
remain constant in its direction even at the
same place for any length of time. The third
step is to find the latitude of the place. To
find the latitude, measure the length of the
shadow of the pole on the Solstice day at
apparent noon, i.c,, at the moment when the
shadow of the pole falls centrally along the
bisector or north-south line obtained before,
Then find from the table of natural tangents

o
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Build a wall, true, straight, vertical and of
uniform thickness across the middle of the
horizontal platform, exactly in the north-
south direction, i.e., perfectly parallel to the
bisector previously found——the top of the
wall being inclined to the horizontal plane at
an angle equal to the latitude of the place,
The top of the wall thus becomes parallel to
the axis on which the earth is rotating. The
southern end of the wall TS in places north
of the equator and the northern end of the
_.-s=—. wallin places south of the
R equator may be made verti-
S S, cal. But the northern end
of the wall in places north of
__ the equator and the southern

end of the wall in places
south of the equator should
be made inclined to the ver-
_ tical, respectively southward
and northward, at an angle
also equal to the latitude of
;o the place where the sun-dial
) is being constructed. Then

FOR 17° NORTH LATITUDE.

A diagram showing the Construction of a Sun-Dial.

4 be folded along CSNO and held at right angles for the
(The pa%ei;;:’a(:glto lfe ?rue,) CSNO is the true North-South line,

the angle whose tangent is equal to the ratio
of the length of the shadow to the length of
the pole above the platform. Then the sum
of this angle and the obliquity of the ecliptic
(23 degrees and 27 minutes) or the difference
between this angle and the obliquity of the
ecliptic will be the latitude of the‘ place.
Having found the true north-south line a.nd
the latitude of the place, the construction

“of the sun-dial may be begun in right

earnest,

Laavian two of TRLPLIT O]

the inclined end of the wall
PN would become parallel to

,
’
)

the plane of the equator, The
wall thus constructed would
admirably serve as the style
of the sun-dial. As for making
the hours on the platform on either side of the
wall, the following device may be adopted.
To mark the hours on the platform that
lies to the east of the wall, where its after-
noon shadow falls, produce the line SN where
the eastern face of the wall meets the horizon-
tal platform to the north in the northern
hemisphere and to the south in the southern
hemisphere to a length equal to that of the
inclined end of the wall PN, which is the
same as the maximum height of the wall PR
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multiplied by the secant or the latitude of the
place and from the extremity O of the pro-
duced line draw straight lines making 15
degrees, 30 degrees, 45 degrees, and 60
degrees and 75 degrees with the produced
line and meeting the straight line NE drawn
touching the lower extremity of the inclined
end of the wall and at right angles to its length
or the north-south line, at I, 11, II1,1V and V
as shown in the diagram on the previous page,
For half bours and quarter hours, bisect the
angles between these lines twice over. Then
produce the line NS where the eastern face
of the wall meets the platform in the opposite
_direction and produce likewise the eastern
edge of the inclined top of the wall PT till
these two meet. Then, if lines are drawn
slong the platform from #4és point C to the
meeting points I, I, 111,1V, and V, these
lines would be the hour-lines where the shadow
of the eastern edge TP of the top of the wall
would fall one hour, two hours, three hours,
four hours and five hours after the apparent
noon on any day in the year, A similar
construction on the platform to the west of
the wall on which the forenoon shadow of the
wall falls, would give the lines where the
shadow of the western edge of the top of
the wall would fall one hour, two hours, three
bours, four bours and five hours before the
apparent noon on all the days in the year—
the lines showing XI, X, IX, VIII and VII
A.M, of apparent solar time on every day.

A sun.dial thus made of bricks covered
with cement would last for years and would
show correct apparent solar local time of
the place from 7 AM. to § p.M. Neither is it
likely to get out of order, nor does it need
any “ winding.” The eastern or the western
face of the wall would even serve the purpose
of a transit circle of an observatory in the

[May 1984

matter of observing the meridian transit of
stars and other heavenly bodies visible to the
naked eye. A rain-guage, an anemometer,
a weather-cock and a barometer fixed at con-
venient places on the platform and on the
wall would make it a splendid observatory
for the country-folk cut off from the conveni-
ences of the city.

A few remarks, which would convey clesf
ideas about apparent time, mean time, local
time and standard time to the layman will
not be out of place in an article on the sub-
dial, As stated in the earlier part of this
article, an apparent solar day is the interval
between two successive returns of the sun to
the same meridian, But owing to the angu*
lar velocity of the earth round the sun oot
being uniform from day to day and the
apparent annual path of the sun along the
celestial sphere not being coincident with the
celestial equator, all the apparent days io

®the year are not of the same length, Hence
no watch or clock could be made which would
show twelve o’ clock when the sun is exactly
on the meridian of a place. In order to avoid
this difficulty, astronomers have invented the
mean solar day which is the average of all
the apparent solar days in the year and is
consequently constant in its length. As a
result, the sun comes to the meridian at
certain times in the year before twelve and
at other times after twelve by the mean clock
—the apparent day being sometimes shorter
and sometimes longer than the average day-
The maximum discrepancy is never mo¥e
than about sixteen minutes, The amount
which should be added to or subtracted frod®
“ the time by the sun-dial ”” or “ the appareot
solar time ” to get **the mean solar time” 08

any day in the year,is techaically called the

“ Equation of time® for that day. The
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equation of time for every day in the year
may be calculated beforehand and written on
the wall of the sun-dial, so that “the mean
time  corresponding to the time shown by
the sun-dial on any day may be known at
sight without much difficulty, o fact,
watches and clocks are set right only by
measuring the angular distance of the sun
from the meridian and by applying the
# equation of time " to this angular distance
converted into time at the rate of fifteen
degrees per hour. And the sun-dial shows
this angular distance of the sun from the
meridian. I sometimes guage the ignorance
of some of the so-called educated peoPle who
ought to know better, when they glibly re-
mark * In these days of wrist watches what
is the use of a sun-dial?” First of all, they
seem to be quite oblivious of the fact that
most of these wrist watches that are turned
out of the factories by thousands every year
out of keen competition to capture the market
are incapable of keepiog correct time eved
within pardonable limits, Secondly, they
seem to forget that the majority of people
who wear wrist whatches, wear them more as$
ornameats than as time-keepers, as they are
utterly incapable of setting their watches to
correct time and are entirely at the mercy of
Telegraph and Railway authorities wl.lo are
supposed to hold the secret of adjusting
clocks to correct time. Thirdly, they seem
to have lost sight of the fact that the astro-
pomer is the real custodian of the secret of
setting clocks to correct time by his correct
observation of the daily traosit of the sun
the meridian aod it is he who com-
municates frora his quiet corner, at .Ieast
twice during every day, t0 the noisy l?anlway
station and Telegraph offices the tidiogs of
time that he derives directly from the heavens.

across
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And fourthly, they are not aware that, bar.
riog the observatory, the sun-dial is the only
contrivance by means of which we are enabled
to know the time of the day and to convert
ornamental bracelets to correct time-keepers,

" What generally goes by the name of *lccal
time" is the relative angular distance of the
sun from the meridian of a place or locality.
It may be either apparent or mean * local
time”’ The reading of the sun-dial shows
the apparent solar *“local times " of the loca.
lity in which the sun-dial is. If the “ equation
of time " with {ts proper sign be applied to
the *“ local apparent solar time ” we should
get the ‘“mean solar local time” of the
locality. The local time is difterent for differ-
ent places on the earth, unless they are ex-.
actly in the same longitude. In order to
avoid this difficulty and to co-ordinate the
activities of a country, a standard time is
adopted by the ruling authority of the
country, For example, in British India, the
Government has adopted (from the first day
of January 1905) a standard time for Iadia
as a whole, called the “ India standard time”
which is five hours and thirty minutes ahead
of Greenwich Jocal time. Railways and Tele-
graphs in India are guided by this time which
is truly the “local time " of places 82°30 east
of Greenwich Longitude. Similarly, each
country adopts for convenience a “standard
time ”’ which differs by a constant 2mount of
time from the * local time” of some prominent
place which possesses an observatory whose
meridian is taken as the standard. There is
every likelihood of the Greenwich meridian
being adopted as the standard meridian for
the whole world, To find the *local time”
of any place from the ¢standard time” of
the couatry, the longitudinal difference of the
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meridian of the’place and the standard meri-
dian should be known and this difference con-
verted into time at the rate of 15° per hour and
1§’ per minute should be added to or subtracted
from the standard time, accordiog as the place
is to the east or to the west of the ‘‘ standard
meridian *’ of the country. Conversely, * the
local mean time ” derived from the reading
of the sun-dial and the application of the
“ equation of time” may also be converted
joto the “ standard time ” of the country by

applyiog to it the longitudinal difference be-

[Max 1983
tween the meridian of the sur-dial and the
standard meridian as in the previous case.

From what has been already written, it
becomes evident that 2 suc-dial, instead of
being quite out-of-date and superfluous, is a
contrivance, at once simple and serviceable,
which enables us to find the time of the day
correct to a2 minute without much trouble,
especially, in places remote from cities and
cut off from the facilities of modern civili-
zation.

8@ There is no other book of its class that is quite so good, either

in plan or execution,
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NEWS AND NOTES.

FOREIGN
- AUSTRALIAN COUNCIL FOR EDUCATIONAL
RESEARCH.

The grant from the Carnegie Corporation of
New York which led to the establishment of the
Australian Council for Educational Research
was made under two headings. A sum of
£5,000 a year was guaranteed for a ten-year
period and an additional £2,500 a year was
granted for the first five years. Because of the
financial depression it has so far been out of
the question for the Council to take steps to
secure local aid. A request was therefore for-
warded to the Corporation for a continuation of
the smaller grant of £2,500 a year for the full
ten-year period. Word has recently been re-
ceived from the President of the Corporation,
Dr. F. P. Keppel, that the Trustees of the
Corporation have agreed to the request,

The generosity of the Carnegie Corporation
will facilitate the putting into eftect of a policy
decided on at the .last annual meeting of th.e
Council. This was the plan to pay into a capi-
tal fund from time to time moneys not required
for current expenses so that, by the time the
grants from the Corporation expire, there will be
a fund of sufficient size to provide at least the
nucleus of a permanent endowment for the sup-
port of the Council’s activities. With this end
in view, the sum of £20,000 was recently invest-
ed in Commonwealth stock and further pay-
ments into the capital fund will be made each
year,

The International Institute of Intellectual
Cooperation, which functions under the auspices
of the League of Nations, has recently taken
steps to arrange for the recognition of a national
centre for educational information in each coun-
try associated with the League- Through the ac-
tion of Mr. K. Binns, Librarian of the Common-

.

wealth Parliamentary Library, Wi was_no#t-
nated by the Federal Government as the Aus-
tralian Agent for the Institute of Intellectual Co-
operation, the Australian Council for Educational
Research has been asked to act as the Austra.
lian national centre. On account of its Federal
constitution, its inclusion of all educational
interests—State and non-State, its close co-
operation with the respective Education Depart-
ments, its complete independence, and its purely
scientific objects, the Council is in an exception-
ally favourable position for acting as a national
centre for educational information. As a matter
of fact this aspect of the Council's work has
increased steadily during each of the four years
since its establishment. Within the last month,
information has been requested by overseas in-
quiries on the following topies:—Unemploy-
ment amongst teachers, the certification and
classification of teachers, the training of teachers,
technical education in Australia, Australian
educational legislation, Australian educational
statistics showing total costs and costs per
pupil,

Some time ago, the Council adopted the policy
of inviting each State Institute in turn to nomi-
nate a student for assisting for a two-year period
with the work of the Council at the head-quarters
in Melbourne. After completing his two years
with the Council, Mr, W, Wood, B.A., will re-
turn to Queensland at the end of this year.
Mr. C. McShane, of Tasmania, will serve next
year for his secound year. Western Australia
has nominated Mr. G. H. McIntyre, B Sc., to
fill the place vacated by Mr, Wood.

A visit was recently paid to the office in
Melbourne by Mr. Donald F, Thomson, B.Sc,,
who is carrying out anthropological studies of
Australian aboriginals. As one phase of his
work, Mr, Thomson is investigating the methods
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of education used by tribes which have never
come into contact with the white man. In the
three years which he has spent in studying the
natives in the Cape York District, Mr. Thomson
has collected a wealth of interesting infor-
mation.

Several weeks ago, Mr. H. T, Parker, the
Tasmanian delegate to the Council, returned to
Australia after several months spent in visiting
schools in the United States. Professor R, G.
Cameron, of the University of Western Austra-
lia, is at present abroad. Both these visits were
made under the auspices of the Carnegie Corpo-
ration of New York. Professor H. T, Lovell,
Vice-President of the Council, left Sydney in
December under special invitation from the
Corporation. He will visit Universities in
America and Europe.

During September and October, the President
of the Council (Mr. Frank Tate) and the Exe-
cutive Officer (Dr. K. S. Cunningham) visited
New South Wales and Queensland, and ad-
dressed meetings of teachers in Armidale, War-
wick, Toowoomba, Brisbane, Lismore, Grafton,
and Newcastle. At these meetings, considerable
interest was shown in the accounts which were
given of the work and activities of the
Council.

The Institute of International Education in
New York is an organization which provides
information and guidance for students from
various parts of the world who wish to under-
take study or research in the United States. It
carries out similar functions for American
students and professors who are studying abroad
or who are on exchange. The Institute, through
its Director, Dr. Stephen P. Duggan, has
recently invited the Australian Council for
Educational Research to act as.its representative
i the Commonwealth.

[(May 1984,

At a recent meeting of the Executive of the
Council, two new investigations were approved.
These were, respectively, an inquiry intp the
possibility of devising tests of volition, and a
study of the comparative standards required in
French in the various Australian States.

On the 10th October last, some 40,000 child-
ren in all States in the Commonwealth were exa-
mined by means of a series of five tests in silent
reading., Defore being applied in this way, these
tests had been in course of preparation for someg
eighteen months by the officers of the A.C.E.R.
In this preliminary work, several thousands of
children were tested in order to ensure the reli-
ability of the test asa whole, the suitability of the
item and an accurate gradation in difficulty. The
tests are so constructed that all children from
grades 111 to VIII (s.c., tbe third year of school
life to the end of the primary school) attempt
the same set of examples. The five parts of
the test are as follows: —Word knowledge (vo-
cabulary), speed of reading, reading for general
significance, reading for detail, reading for
inference. .

Through the cooperation of the State Insti-
tutes for Educational Research, a representative
sample of schools was selected in each State.
A letter was sent to the head teacher of each
school asking him to indicate whether his school
was available for the investigation, and, if so,
the number of pupils for whom test papers would
be required. The following are the numbers
of schools thus approached in each State, the
numbers replying favourably being indicated in
brackets :—Queensland, 93 (381); New South
Wales, 161 (132); Victoria, 154 (147); Tas-
mania, 24 (21); South Austialia, 49 (44).

The sheets giving the scores obtained by the
children are coming to hand in a very gratifying
manner. Although, at the time of writing, less
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than one month bas elapsed since the applica-
tion of the tests, about 65 per cent. of the schools
have already forwarded their returns. In the
case of large schools, the marking of the test
pa;\)ers and the completion of the result sheets
is a task of considerable magnitude,

There is every indication that the application
of the tests has been thoroughly successful., The
directions for the giving of the tests appear to
have been closely followed. Many letters have
been received from teachers stating that the
tests had proved most interesting, not only to
themselves but also to the children. The fine
spirit of co-operatipn shown in the project speaks
well for the professional attitude of the teachers
in our Australian schools.

It will be 2 number of months before the
analysis of the results obtained from the reading
tests is carried far enough to provide norms for
children of various ages and various grades.
In the meantime, copies of the tests may be pur-
chased from the Manager, Melbourne University
Press, Carlton, N. 3, Victoria. When the tables
or norms are ready, they will be supplied with
the tests. Full information concerning the pur-
chase of the reading tests and also the A.C.E.R,
Arithmetic Test may be obtained from the head-
quarters of the Council or from the Melbourne
University Press—The Education Gazette, New
South Wales, 1st Feb, 1934.
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INDIAN Intellectual Co-operation has been an endeavour

KARACH!I.
TEACHERS' AND CHILDREN'S CHARTERS,

Theninth All-India Educational Conference
held at Karachi in December, 1938, and the
Council of the All-India Federation of Edu-
cational Associations have appointed a Com-
mittee, with powers to co-opt, to draw up two
Charters, one for Teachers’ Rights and Re-
sponsibilities, and another for the Children of
India, on the lines of the American Charter for
Children. The Committee requests all those
who are actively engaged in any of the various
branches of Eduncation throughout India (British
as well as Indian States) to send their sugges-
tions, recommendations, draft charters to Mr,
G.N. Gokhale, (Convener, Charters Committee)
Principal, N. E. D, Civil Engineering College,
Karachi, as soon as possible.

They will all be considered very carefully,
while preparing the final drafts of the Charters
to be presented before the Council of the Federa-
tion at the forthcoming Educational Conference
at Delhi.

BOMBAY.

LEAGUE OF NATIONS COMMITTEE ON
INTELLECTUAL CO-OPERATION.

Toe programme of the intellectual Coopera-
tion Organisation for 1934 illustrates those
characteristic features of the work in this field
which emerged so clearly from the debates of
the Assembly and the Council of the League of
Nations and of the International Committee on
Intellectual Co-operation, namely, continuity
and development.

Continuity—by the ceaseless exploration of
the vast field of investigation and study allotted
to the Organisation ; developmeant—by the con-
stant enlargement of this field and its extension
to almost every aspect of international relations.

For the last three years, the characteristic
feature of the programme of the Institute of

to ensure stability and a conception of work
permitting of clarity of definition. The pro-

gramme is designed to satisfy three main require-
ments :

1. By means of the numerous relations it has
established between the major national depart-
ments concerned with intellectual questions, the
Institute has built up a network of regular and
systematic intercourse between them.

2. By the scientific study of international
relations—carried on under its auspices since
1931 — the Institute associates, in regard to
certain definite points, scholars and research
workers with the task of organising on an iater-
national basis the world of to-day.

3. Lastly, by public debates in connection
with certain problems, whether in the form of
conversations, exchanges of letters or compara-
tive study, the aim of the Institute is to consoli-
date the very basis of this international
community : it firmly establishes the fundamental
and spiritual principles involved.

If, to these thre= forms of international intel-
lectual intercourse, we add the great guantity of
documentary material which the Institute places
at the disposal of the intellectual world in its
publications, and the work undertaken fcr the
protection of intellectual rights, it would seem
that the expression “‘international intellectnal
co-operation ” has really been given a definite
meaning, that its definitive nbject is established
and that its scop= has been defined.

The Organisation, this year, will continue and
intensify its activity on the three planes which
have been described as the service of States,
the service of the League of Nations, and
intellectual co-operation per se. It will pursue
its enquiries in the field of education, University
relations, the co-ordination of museums, archives
and libraries, art and literature. It will extend
its studies of interpational relations by preparing
a conference on collective security and by exa-
mining the co-ordination of social, economic and
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political acience. It will develop its investigation
of the intellectual role of the press and broad-
casting (its work on broadcasting and peace i_;as
entered upon a decisive stage with the s.ubmlssuon
to Governments of 2 general conveution on the
subject).  The conversatiox.:s and the Open
Letter series will also be continued. .

(For further information on this or a}hed
subjects connected with the League of Natx?ns,
readers are referred to the League of Nations
(Indian Bureau}—Bditor.

KURNOOL.
THE KURNOOL DISTRICT TEACHERS' GUILD.

The Guild held its last Conference for the
academic year 1933-34 on the 3rd, 4th and Fhe
7th April in the Cole's Memorial H'ngh
School, Kurnool. Mr. G. Damodara Mudaliar,
B. A, L.T. District Educational Officer,
Kurnool, presided. More than ninety men and
women teachers and a few members of the public
attended the meetings.

When the first session commenced oa the
even{ng of the 3rd, the house passed a
resolution of condolence at the sad and untimely
death of Mr. M. A. Candeth, Deputy Director
of Public Instruction, Madras.

Mr. R. K. Kuppuswami Iyer, B.A., L.T.,
Headmaster, Municipal High Sch‘c‘Jol, Kurnool,
delivered an interesting lecture on Adoption ot
Scientific Methods in Teaching.”” He began
with an appeal to the teacaers to keep them-
selves acquainted with the various problems
which at present agitated the minds ot education-
ists in the West and the experiments made to
solve them. He held that the level ot intelli-
gence of pupils was almost the same every-
whete aad that the investigations ot \Vesterners
should convey valuable lessons to teachers
here. He dwelt on tae educational problems
peculiar to our Presidency, such as vernacu-
larisation, importance of examinations, the
object of the High School course, large failures
and poor out-turns. He emphasized that
teaching was a progressive science and that we
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could solve many of our problems scientifically
by conducting systematic experiments instead
of indulgipg in vague generalisations and
arriving at hasty and empirical conclusions. He
then explained how the teachers could reap maxi-
mum benefit from their labours in the class-room
by following the well-known laws of teaching,
such as readiness, exercise and effect. The
teacher should, to start with, analyse the curri-
culum of studies he should teach and apportion
it to several stages by repeated adjustments in
the light of experience gained year after year;
for, the science of teaching was nothing, if not a
process of adjustment and adaptability, He
should hold diagnostic tests for boys, study the
results and explore ways and means for making
his teaching more and more successful, as far as
his limited freedom could allow.

Next evening, Mr. R. K. Kuppuswami Iyer
countinued his lecture and spoke on ** Individual
Teaching.”” He referred to the wastage and
inefficiency of mass teaching which taught the
average boy who was non-existent. He said
that right teaching should be based upon scien-
tific principles and aim at reaching every individ-
val in a group. He regretted that fullest scope
to individual teaching was not possible at the
present day as the teacher was not free to have
his own way of selection and classification of
pupils and framing curriculum of studies with
reference to their needs and mental capacities.
It was the sad lot of the teacher to run on his
career like a pack horse and do the work very
often thrust on him as the task of Psyche, But
some substantial work could be done by applying
Iatelligence Tests, dividing the class into two or
three groups, each containing pupils of almost the
same mental capacity. The teacher could best
follow a sort of modified Dalton Plan of Assign-
ments apportioning them judiciously. The merit
of this type of teaching was that, while the
retarded pupils could be raised gradually to the
normal level, the highly intelligent pupils could
make rapid advances and gain double promotion
without their enthusiasm being damped, He
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finally said that this method deserved the best
oonsideration of the teaching profession and that,
if teachers exercised their refined judgment and
expert knowledge gained from up-to-date books
and journals on education, the method was bound
to yield good results.

The President, in his concluding remarks,
referred to the variouns attempts that were being
made to develop the art of teaching on a per-
fectly scientific basis. He regretted, along with
the lecturer, to find that the teachers of this
country could not make the fullest use of the
teaching methods of the West as they lacked, in
a great measure, the necessary freedom, funds,
sympathy and support of the parents and the
pablic, Still, he assured them that something
could be done to improve the tone of teaching if
teachers kept themselves up-to-date and pursued
their profession with a high sease of duty and
integrity and in a spirit of service and sacrifice
and sympathy for the young. On behalf of the
Guild, he thanked the Madras University for
baving kindly arranged for Extension L.ectures
during last Christmas [ot the benefit of high
school teachers.

Mr. B. J. Rockwood, M. A,, B. D,, Principal
of the Cole’s Memorial High School, Kurnool,
was " At Home " to the members of the Guild.

The Conference reassembled on Saturday, the
Tth instant. Mr. P. Raju, B.A.,, L.T., of the
Cole’'s Memoria! High School, Kurnool, delivered
an interesting lecture on the ‘T'eaching of Mathe-
matics." He said that the real object of teaching
should aim at the adjustment of the individual
to the environmeat \hrougn acquisition of atti-
tudes and abilities and development of skills. ‘This
could be best achieved only when the teacher
adopted the Unit Method which isolated difficul-
ties and dealt with only one mathematical idea
at a time. These ideas could be drilled into the
minds of the young ones by copious and repeated
exercises. He regretted that the present day
mathematics text-books were unsuitable as their
chapters were not developed on the unit princi-

e and said that each teacher should chalk out
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portions of study with reference to the thems
and the environment by exercising his powers of
judgment and analysis. He then spoke about
the importance of diagnostic tests for ascertaining
the nature and cause of difficulties and ertors
which could be set right by the application of
remedial measures which should vary with indi-
vidual pupils.

Mr. C. Venkata Sastry, B. A., L. T., of the
Government Training School, Kurnool, next
addressed the audience in Telugu on “The Cham-
pion Scheme.” He referred to the wastage and
stagnation of the present day elementary edu-
cation and its low level of efficiency owing tv
the existence of single-teacher schools, many of
which had mushroom growth and were fun by
untrained teachers. He defined the principles
of the Champion scheme which aimed at the
consolidation and concentration of elementary
education and explained how the scheme would
really bring about improvement by the organisa-
tion of central schools managed by responsible
bodies and manned by efficient and trained s@-
The lecture was followed by an interesting dis*
cussion in which many members took part.

That evening, the Guild members had the
ynique honour of being the guests of Mr
G. Damodara Mudaliar, B.A., L..T., their popa~
lar District Educational Otficer, at a lunch.

The following resolutions were passed at the
Conference :

1. This Guild disapproves of the changes t0
be introduced in the S, S. L. C. Course of
studies as they are educationally unsound and
not helpful to pupils going up for a college course
It appeals to the Director of Public Instruciion
(@) to0 allow the existing system a fair trial which
it deserves, by continuing it for a few yoars
more ;

() if that be not pessible,
i. to remove the classification of the C Group

subjects and allow pupils freedom to chooss t#9
subjects withqut any restriction whatever ;
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ii. to include Algebra and Geometry in the
Optional Group, its right place ; .

iii. pot to stiffen Elementary Math?matncs
by introducing formal portions of the subject.

9. Chis Guild doss not welcome G. O. I"Io.
47/Law (Eduzation) dated 6-1-34 .introducmg
restriction in the grant of fee coancessions to' poor
pupils and requests the Director of ?ublxc In-
struction to arrange for the cancellation of the
same.

3. This Guild respectfully urges on the Dir.ec-
tor of Public Jnstruction through the Inspscting
Officers to sanction not less than eight wceks
for the summer vacation for schools in the Ceded
Districts in view of the exceptional severity of
summer in these parts.

4. This Guild humbly requests the Manage-
ments of all schools in this District to realise
the hardship of teachers and remove the salary
cut with effect from April 1934.

MALABAR.

A meeting of the Malabar District Secondary
Education Board was held oa Saturday, tl:fe 7‘th
April at 3-30 P. M., at the office of the District
Educational Officer, Malabar, with Mr. A..V. K.
Krishna Monon, President of the Board, in the
chair.

Jn opening the proceedings, the Chairman
remarked that there were only two items on the
agenda and that he wished the Board had some
more business to trapsact, especially as ttfe
meetings were few and far between. l-..{e. said
that he had convened this meeting matmly on
account of the importance of the second item on
the agenda.

Mr, P, Narayan2 Menon then moved the
following resolution :—

" Copsidering that the fee of the S, S. L. C.
Public Examination has been raised to Rs. 15
and tbat every other non-government agent
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connected - with the examination is paid, the
Board resolves that the allowance which the
Headmasters were receiving for the supervision
work in the examination hall should be restored.”

He said that the resolution spoke for itself and
that no long speech was necessary. Here was a
great injustice done to the headmasters who
were compelled to do the heavy and responsible
work of supervision without any remuaeration.
When other non-goverament persons connected
with the S. S. L. C. Examination were paid and
when the daily remuneration of the Science
Superintendent was raised from Rs. 24 to Rs. §,
it was unreasonable and unjust on the part of the
authorities to force the headmasters to act as
Chief Superintendents without paying them.
Now that the examination fee had been raised
from Rs. 12 to Rs, 15, there could not be any
excuse at all for witholding what, in his
opinion, was the headmaster’s legitimate due.

Mr. S. K. Padmanabha Ayyar, in seconding
the resolution, said that no man should be com-
pelled to work without remuneration and that the
glaring injustice done to the headmasters should
be forthwith removed.

The resolution was un4nimously approved and
passed.

The following important resolution was the
second item on the agenda :—

* That this Board strongly protests against tha
S. S, L. C. Scheme passed at the last meeting of
the Academic Couacil of the Madras University
as it does not include History, Geography and
Eiementary Science in the ‘A’ Group and
supports the scheme passed at the August meeting
of the Academic Council.”

The Chairman gave a brief history of the S. S.
L. C. Scheme and explained to the members
what had happened at the Academic Council
meetings of August and February last and what
the scheine passed at these two meetings were.



858 THE EDUCATIONAL REVIEW.

The subjects of study, accordiog to the former
scheme are :—

Group A. 1. English, 9. asecond language,
3. Elementary Mathematics, 4. Elementary
Science, 5. Histories of India and Epgland and
Geography.

Group B. 1. Drawing for Form 1V, 2.
Physical Training, 3. Manual Training (for
boys', 4. Homecraft.

According to the latter, the subjects arc:—

Group A. 1. Epglish, 2. a second language,
3. Mathematics including Elementary Algebra
and Geometry,

Group B. 1. Drawing for Form 1V, 2.
Outline of Geography and Elemetary History of
England and India for Form 1V, 3. Elements
of Physics, Chemistry and Physiology for Form
1V, 4. Physical Training, 6. Manual Training
(for boys), 6. Homecraft.

Group C. (Optional). One subject to be select-
od from each of the two of the following three
sub-divisions : —

1. History of Epgland from 1485

History of India from 1636
Geography
Third language

_2. Physics
Chemistry
Botany
Physiology

3. Music (European)

Music (Indian)
Agriculture
Commercial Practice
Book- Keeping
Shorthand (Epglish or Veraacular)
Typewriting
Domestic Science

Practical Telegraphy
Needlecrait

Applied Art.

(Mav 1934,

In moving the resolution, Mr. Narayana
Menon said that, the end, aim, and extent of
secondary education being clear, there was no
reason why it should be so difficult to evolve a
proper, workable and useful scheme of studies,
The fact was, he continued, that the difficulty if
any, was due to the tug-of-war between the
University on the one band and the S. S. L. C.
Board on the other. Otherwise, whers was the
necessity for reconsidering the decision of the
Academiz Council of August Jast ? The scheme
that was accepted by the Council then was the
best he could think of. It would give the
students a fairly all round knowledge and make
them fit both for entering life and for prosecuting
their college studies, whereas the scheme that
was recently passed would do neither and would,
therefore, be useless. He was out and out for
supporting the scheme passed at the August
meeting of the Academic Council.

Mr. V. S. Rama Ayyar seconded the motion.

Mr. S. K. Padmanabha Ayyar doubted
whether the resolution would serve any useful
purpose, as the scheme passed at the last meeting
of the Academic Council had been accepted by
the S. S. L. C. Board and was to be enforced
from 1937. He regretted that no notice was
taken by the authorities of the resolution passed
by the Board in July last that the District
Secondary Education Boards be counsulted before
any scheme of Secondary Education was
frumed. He was, however, not opposing the
resolution.

The motion was carried nem con,

1t was suggested by the members that, in for-
warding the minutes of the meeting to the
authorities concerned, the President might draw
the attention of the latter to the previous
resolution of the Board that the District Secon-
dary Education Boards be consulted before any
secondary education scheme was framed.

The meeting was then dissolved.
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TANJORE.
The anpual meeting of the Tanjore District

_ Teachers' Guild was held on 7-4-34 in the upper

hall of the local Town High School, Kumba-
konam, with Mr. V. Mabadeva Iyer, Headmas'ter,
Native High School, Kumbakonam, and Vice-
President of the Guild, in the chair,

After a few remarks by the Chairman, Mr. R.
Swaminatha, Iyer B. A., L. T., Retired He:jtd-
master, initiated the discussion on *The Champion
Report on Consolidation and Concentration of
Elementary Schools.’ He cbserved that he was
convincel from-a study of the report that, on the
whole, the report was not unfavourable to the
progress of elementary education in India. He
then detailed the recommendations and findings
of the report and explained how inefficiency and
wastefulness that were rife in the present system
of elementary education were sought to be
remedied by the scheme. He also explained the
details of the scheme and the changes that would
be effected when it was put into operation. He
held that there were many advantages in the
adoption of the scheme. He also stated that
there were certain obvious defects which might
be eliminated by experience. He then formu-
Jated his criticisms of the report in the form of
certain resolutions which he placed before the
Guild suggesting that the scheme be first tried in
the first instance in select places and that the
junior schools contemplated should consist of
three and not two standards with at least two
qualified teachers in charge.

A very lively discussion ensued. Mr. V.
Raghava Aiyangar, Headmaster, Municipal High
School, Mayavaram, observed that, even granting
that the scheme adumbrated would make for
ecoﬂamy, it was doubtful whether the scheme
would result in increased efficiency.

Mr. O.S. Venkatarama Iyer, of the Town High
School, Kumbakonam, wanted education to be
brought almost to the door of the pupils and he
was against makiog the children walk some
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miles to attend school. Mr. Ganesa Aiyar,
Superintendent of Elementary Education in the
local Municipality, stated that they had introdaced
maboy of the recommendations of the Champion
Scheme and found that they yielded good results,
He was for the introduction of the Champion
Scheme in urban areas,

Rev. Father Chinnasami, Headmaster, Little
Flower High School, Kumbakonam, said that it
was oae thing to say that the whole system of
elementary education in the province rejuired
thorough over-hauling and another to adopt the
recommendations of the Champion Report. He
was of the opinion that the stheme chalked out
in the report was thorourhly unsuited to the con-
ditions obtaining in India, particularly in rural
India. He also condemned the system of co-
education sought to be introduced and said that
co-education in the lower classes now put forward
was the thin end of the wedge for the intreduc-
tion of co-education in the higher forms too.
Mr. Swaminatha [yer then answered the
objections made against the report. The Chair-
man, in winding up the debate, observed that
many of ths teachers now employed would be
thrown out of employment if the scheme were
to be put into force.

Meeting after lunch, the house considered the
Teachers' Service Conditions Bill. Mr. V. Guru-
swami Sastti, B. A., L. T., Headmaster, Sir S.
High Schoo!, Tirukattupalli, dwelt at length on
the disabilities of the teachers in our country and
described in detail how the interests of the
teachers were safe-guarded in England. He then
pointed out the importance and urgency of
the Bill becoming an Act, taking clause
by clause. He laid special stress on the
registration of teachers, the appointment of a
Board for the control of education and for
securing the interests of teachers.

Mr. N.Kalyanarama Iyer wanted the teachers to
take an active interest in popularising the bijl and
not be deterred by false pessimism, After a short
discussion the Executive committee wasdirected
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to make a detailed report which was nnanimously
adopted. In the report, he made ‘a fervent
appeal to the teachers (o encourage the S. I. T,
and the Protection Fund, and contribute liberally
towards the Silver Jubilee Fund of the S. 1. T, U.

The meeting terminated with the usual vote
of thanks. The Kumbakonam Educational As-
sociation was ' At Home' to the guests, There
was a grand dinner at 8 P. M,

RESOLUTIONS.
The following resolutions were passed :—

1. The members of the Guild place on record
their deep sense of grief at the demise of Mr
A. Rangaswami Aiyangar, one of the foremost
leaders of the country.

2. The Guild expresses its deep feelings of
sorrow at the untimely death of Mr. M. A. Can-
deth, an eminent educationist.

3. The Guild places on record its sense of
sincere appreciation of the eminent services

rendered by the retiring Presideat, Rev. N. G.

Ponniah, who was so ably guiding the destinics
of the Guild during the last six years.

4. The Guild resoives that, as the present
S. S. L. C. curriculum which is only two years
old has not been given a fair trial, it is prema-
tare to think of any drastic change in it and
that the recent resolution of the Academic
Council, removing general krowledge subjects
from the compulsory group, including Algebra
and Geometry in Elementary Mathematics and
insisting on a study of two subjects cut of three
optional groups, the humanities.the sciences and
the vocational subjects, is an ill-thought-out,
awkward compromise, coming as it does so soon
after their August resolution doing away with all
optional subjects aud conduces neither to the goal
kept in view by the Syndicate who moved for
a study of three optionals nor to the utility and
efficlency of secondary education.

[May 1984,

6. With reference to the Champion report
on the concentration and consolidation of ele-
mentary education the Guild is of opinion that,
in the present state of education in the country,
the recommendations made in the report canpot
be carried out without detriment to the progress
of elementary education and therefore it is sug-
gested that the scheme should not be given
effect to, without sufficient experimentation io
certain select areas.

6. The Guild resolves that the Executive
Committee do form a sub-committee with power
to add, to consider the Teachers’ Secrvice Condi-
tions Bill and submit an early repart thereon.

7. The Guild gladly accepts the invitation of
the Tirakattapalli Sir S. High School Teachers’
Association to hold the next meceting at Tiru-
kattupalli.

8. The following office-bearers were elected
for 1934-35 and 1935-36.

President.

M. R. Ry. V. Mabhadeva Iyer, B.A., L.T.,
Headmaster, Native High School,
Kumbakonam

Vice-Presidents,

1. M. R.Ry. T. Rajam Aiyangar, B.A,,L.T.,
Headmaster, K H. School, Tan-
jore.

2. " T. A. Ramachandra lyer, B.A.,
L.T., Headmaster, B. H. School,
Kuttalam.

Joint Secretaries.
1. M.R.Ry. V. Raghava Aiyangar, M.A.,
L T., Headmaster, Municipal
High School, Mayavaram.

9. " N. Kalyanarama Iyer, B A,
L T., First Assistant, Sir S.
High School, Tirukatupalli.

May 1984.]
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Members of the Committee.
1. M.R.Ry. N. Rangasami lyer, M.A,,
: L.T., Headmaster, Town High
School, Kumbakonam.
N. R. Subramania Iyer, B.A,
L.T.,' Headmaster, B.H.
School, Nannilam.
S. Aravamuda Aiyangar, B.A.,
L. T., Headmaster, B.H.
School, Triuvarur.
S. Vaidyanatha Iyer, B.A,,
L.T., Headmaster, National
High School, Mannargudi.
K.S. Krishnaswami Aiyangar,
B.A., L.T.,Headmaster, Bana-
durai H. S., Kumbakonam.
N. Paramasiva Iyer, B.A,,L.T.,
Headmaster, Atheenam High
School, Tiruvadamaruthur.
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MADURA.

Draft Copy of the Memorial to be submitted
by the employees in the Madura District Board
Secondary Schools.

We, the employees in the secondary Schools
under the management of the Madura District
Board, beg leave to represent the following facts
for the earnest and kind consideration and
favourable action of the members of the Budget
Committee and the District Board :—

The present uniform cut of 12} 7 in our sala-
ries which has been in op:ration for over ten
months has been really heavy and has subjected
us to severe hardships. We have been loyally
and patiently putting up with it, under unavoid-
able circumstances, with the hope that the new
financial year 1934-35 will bring us the much-
needed relief by the removal of the cuts, As a
matter of fact, the cut has unsettled our econo-
mic condition and our family life has been made
very depressing and uncomfortable. Iu spite of
this, we have been maintaining the efficiency of
our work.

npp——
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The ecales of pay obtaining in the Madura
District Board, as far as we are concerned, have
not at all been high or liberal. A moderate:
time scale of pay baving come into effect as
early as the year 1925, it had really needed a
revision to our benefit at the end of one quin-
quennium and we had for a long time entertained.
the hope of a decent enhancement inour emolu-
ments, Teachers employed under the Madura
District Board have been a set of loyal and
efficient men whose experience, qualifications -
and past work have to be adequately recognised
and rewarded.

In addition to the cuts, increments have been
with-held. In several cases where teachers had
personal allowances in recognition of improved
qualifications and long-standing service of ap:
proved merit, the affected teachers have had a
double cut. The financial difficulties of such -
teachers have got multiplied.

We have seen how several other District
Boards have, in consideration of the severs hard-
ships of their employees on account of the cuts,
removed them or made them more moderate,
following the liberal and humane lead given in
the matter by the Provincial Government. It
is hoped that the Madura District Board also
will do likewise and earn the gratitude of its
loyal employees.

We expect that the Madura District Board
which has been taking all along an abiding
interest in the progress of education in the rura]
parts of the district will not take any retrograde
step by making the service in the schools less
attractive than before by with-holding incre-
ments and allowances and prolonging the period
of cuts any further, It is hoped that the
standpoint of the employees also will be taken
into account in any scheme of retrenchments
and their interests safeguarded.

In conclusion, we fervently pray that a sub-
stantial measure of relief may be vouchsafed to
us by the enlightened members of the Madura
District Board by at least removing the existing
cuts and restoring the usual allowances and in-
crements for the present.
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“ CAREERS.” EDITED BY M. C. MoHAN, B.A.,,
MoHINI RoAD, LLAHORE.

We have received the latest issue of ‘‘Careers,”’
an English Monthly of Vocational Guidance
published foom Lahore. The Editor, Mr. M. C.
Moban, B. A., deserves credit for breaking in
pew ground in journalism and bringing out a
magazine with potentialities for good. Careers re-
presents poineer work, to provide a link between
the employers and the vast army of unemployed, to
turn theactivities of our young men to new, healthy
and fruitful channels and lastly to furnish an
open forum to leaders of thought and action to
contribute to the solution of the supremely
urgent problem of India’s economic emancipation.
1t is gratifying to note that the subjects discussed

in Careers are eminently suited to consummate
so high an ideal.

FIERY STRONGHOLD BY NiCHOLAS ROE-
RICH, )

* Fiery Stronghold * is the eighth volume of
the works of Nicholas Roerich. This unusual
book is dedicated to Peace and Culture, to the
high ideals of which Nicholas Roerich gave
forty years of his creative life, Literature about
Roerich is extremely abundant in many countries,
and his unusual personality brings forth constant
attention, not only in all classes of people, but
in the most unexpected places and publications
of the entire world. It is unquestionable that
such & universal attention, focussed upon a single
personality, in our days of distress, is due chiefly
to Roerich’s unswerving devotion to the great
cause of Peace and Culture, which is the para-
mount issue, at present, throughout the world.

Already, legends have been woven around the
name of Nicholas Roerich «in many lands, and
especially in Asia, where his name is pronounced
with greatest reverence. :

It would be impossible in a review to enume-
rate-all the exalted opinions of Roerich. These
voices, however, clearly express the unusual
regard the world has forits present leader in
Peace and Culture.

‘' Fiery Stronghold "’ represents a true code
of ethics for the entire world of Culture. It not
only guides individuals and groups upon this
only road of Peace, but entire nations as well.
Being free, himself, of sectarianism, the author
first of all united all classes of people into one
Brotherhood of Man, and with the entire strength
of his fiery spirit, Roerich binds the family of
men into the one Fatherhood of God. In this
unusual book, Roerich summons mankind to
unite under the Banner of Peace and Culture
and his call to all classes of men resounds espe-
cially powerfully because it is permeated with
the synthesis of uplifting and sensitive attain-
ments. Nicholas Roerich says: * Culture is
salvation. Culture is the Heart.” Verily so it
is ! The world is, at present, depressed because
of lack of Culture and only through this medium
can the world be saved from utter destruction.

Mr. Lichtmann, in his address to the Third
International Roerich Peace Banner Convention
in Washington on November 18th, 1933, said :

“*“It is most significant that in a time like this,

a great cultural leader should be destined to head
a movement which will strengthen mankind in
its fight for its cultural and spiritual treasures.
And this man is Nicholas Roerich, the Fore-
runner of Culture and Peace to come, the great
Prophet of our age, the true Parcifal and bearer
of the Holy Grail. For the last forty years,
Roerich, in laming proclamations, prepared our
generation for the great changes which have
already come, and are yet to come. And for the
last thirty years, Roerich worked unceasingly
for the great cause of Peace through Culture.
His Banner of Peace is a fiery call to all man-

kind to preserve in these turbulent times, above -

all, the results of human genius. Verily, the time
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has come for the world to accept the Banner of
Roerich, as a living symbol of Culture and
Peace. And the time is not far off when this
Baaner will be unfurled over all the Houses of
God and over the buildings which house the
results of achievements of human gepius and
thought. Like his ancestors—the Vnklpg-Roq-
rich sets up the Banner of Peace on the sail
of America, for a peaceful conquest in the great
cause of Culture, and for the general good of all
mankind—The Fiery Chalice of Roerich's cre-
ativeness summons mankind to be ‘aflame in
heart and create in love.' And Roerich’s Banner
of Peace will, before long, become a meeting
place for all those who are striving to build out
of present chaos, a new and better humanity.
The construction of the world is about to begin.
And it is due time to begin to build, as Roerich
says: ‘ from the ancient wondrous stones, the
steps of the future.’”

Mr. Lichtmann brought his address to the
delegates of the Convention to an end as follows:
** And free men and women, risen from the ashes
of yesterday, shall unfurl Roerich’s Banner of

Peace, as a true symbol of Brotherhood of Man -

and Fatherhood of God.”

The call and message to mankind of Niqbolas
Roerich, namely, the call to Great Unity in the
name of Culture and Peace, is especially pro-
nounced in this, his latest book—"* Fiery Strong-
hold.”” This book should be the guide and
companion of every statesman, student of human
welfare, every group, and leader of social work,
in short, of everyone who strives to help .l‘mgna-
nity in its present problems. Roerich’s “Fiery
Stronghold * shall richly reward all those, who
will follow the noble precepts of the author of
this book., The fiery language of Nicholas Roe-
rich kindles in one's intermost soul, the finest
and noblest desires to serve mankind ; to serve
in the best and most culiural way in this present
hour of distress. 1t is, therefore, that one feels
so strongly the imperative need, that ‘‘ Fiery
Stronghold "' reach as many ealightened souls
as possible, because this book is dedicated to the
welfare of mankind, and as such, should be
cherished by all those who have consecrated
their life to the very same cause.

Verily, Roerich’s truth is all-embracing and
infinite, and he expresses it in every thought and
idea he propounds, for Roerich teaches first of
all, to face the problems of life with the love of
man for his fellow-man, The ‘' all-containing, all-
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imparting,”” as Browning said, spirit of Roerich,
helps others to be imbued with the same lofty
aspirations, and the.'* Fiery Stronghold " be-
comes, thus, the very beacon for all who sin-
cerely desire to contain and impart the eternal
fire of Truth and Love.

Roerich’s voice sounds in accord with the
united aspirations of all nations, that at large
strive towards Peace and Culture, His universal
understanding of these problems, which mankind
faces at present, brings out especially, to the
foreground, his voice as a leader of World Cul-
ture. Nicholas Roerich has thousands of follow-
ers in all parts of the world, who are so eager to
hearken and follow every advice and indication
of their leader, and his “ Fiery Stronghold "
shall serve as a faithful guide in their noble
endeavours to serve their fellow-men in the
present momentous distress, Thus we greet this
new volume of Nicholas Roerich as a true friend
and companion of our hearts.

May its light beacon the way of mankind to
a new and resplendent future and carry the gra-

titude of all those, who shall benefit from the
wise advice of its author.

Die INTERNATIONALE ZEITSCHRIFT FUR
ERZIEHUNGSWISSENSCHAFT, INTERNA-
TIONAL EDpucATIiON REVIEW, REVUE IN-
TERNATIONALE DE PEDAGOGIE, publish-

ed by Prof. Dr. Friedr. Schneider, Cologne,

and Dr. Paul Monroe, New York, in colla-
boration with the German Institute for Scien-
tific Pedagogics in Minster, the German

Foreign Bureau for Education in Berlin, the

International Institute of Teachers’ College in

New York, the Institute of International Educa.-

tion in New York, the International Bureau of

Education in Geneva and printed by Messrs,

J. P. Bachem of Marzellenstrasse, Cologne,

{annual Subscription Rm 12.) begins its third

year of publication with the present number.

In spite of economic depression and many other

unfortunate circumstances, the Review succeeded

and gained international esteem. It has on its
lists to-day collaborators and subscribers in
forty-six different countries. Number I brings us

a new feature—an introduction into the contents

written in three different languages (German,

English and French), Two of the articles by

W. C. R, Hicks, London, and Héléne Alphan-

dery, Paris, continue with a subject dealt with



in thelast number of the II Annual Publication:
Pedagogics as a Science, as a Branch of Tuition
and as a Field of Research, expounding the
English and French way of looking upon these
problems.—The very interesting problem of the
distinction of the disposition of the various na-
tions in their pedagogic theory and in their
educational reality is unrolled in a first article
published in the present number. The article is
written by Prof. Dr. Richard Miiller—Freienfels
dealing with the subject * German Pedagogics
and the Character of the German Nation,” and
will be followed by others in subsequent numbers
dealing with the subject relative to other coun-
tries. Two small essays by the former Minister
of Public Instruction in Italy, Giovanni Gentile,
and an article by Dr. W. Peiser, Rome, on the
Agazzi Method are contributions on Italian
educational science. Three further papers, one
by Prof. Erich Meyer, New York, on * Some
New Schools in America,” another by Issa
Khan Sadiq on the * Reform of Religious Col-
leges in Persia ” and the third by Stanislas Se-
werijin, Councillor of the Educational Board in
Warsaw, on ‘‘ The Bill regulating the Organiza-
tion of Education in Poland”* add to the great
variety of subjects in this number. Noteworthy
is the extensive bibliographic review in the same
number, e.g., the article by Prof. Dr, Pierre
Frieden “Bibliographic Review of Contemporary
French Pedagogics (1932-1933),” further a con-
tribution by the publisher, Prof, Dr. Fr.
Schneider, “ New Literature on Comparative
Educational Science,” a review of journals by
Dr. Karl Wilker, Frankfort-on-the-Maine, and
a bibliography *“ German National Literature,”
compiled on the instigation of Prof, E. Krieck.
The reader will aiso find many an item of
interest and instruction under the headings *‘ In-
formation " and ‘‘ Correspondence.”

We congratulate the International Education
Review on the success already achieved and
trust to its gaining widest circulation.

GREAT PEOPLE OF THE PAST BY RHODA
POWER. BOOK 1. ANCIENT TIMES—pp., 94—
Re. 1. Book1l. A.D,600—1600—pp. 114—
Re, 1-4. Book II1. MODERN TIMES—pp. 118
~—Re. 1-4. (SPECIAL EDITION FOR INDIA)—
CAMBRIDGE UNIVERSITY PRESS, 1932,

These books are very readable and written for
children and are carefully graded both in presen-
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tation and in the stressing on the time-sense.
The first one deals with the Egyptian Pharaoh
who built the Great Pyramid, with Queen Ne-
fertiti, with the siege of Troy, the sages Buddha
and Confucius, Socrates, Alexander, Hannibal
and Julius Casar. The second book which is
slightly more difficult, deals with creat figures
from the Prophet Muhammad onwards down to
Luther, Magellan and Galileo. The last book
begins with Sir Walter Raliegh, John Sobieski,
the saviour of Christian Europe, William Penn,
Peter the Great,Napoleon, Washington, Living-
stone, Garibaldi and Captain Scott. Perhaps
the setting of the story of Queen Nefertiti may
appear a little difficult- but as far as possible,
the writer has simplified the historical setting as
also the time, by substituting ‘once-upon-a-time
for definite dates. Each lesson is supplemented
by a few exercises in the form of questions for
qral replies and suggestions for written compo-
sitions.

MAP INTERPRETATION BY JAMES WALTER.
W. & A. K. JOHNSTONE, EDINBURGH—
WJTH Maps AND DiAGRAMS, 1933 —pp. 93.

The study of maps has become anintegral

and important part of geography teaching; it -

helps in the visualising of facts and features
and serves as a means of comparison which
would assist the perception of causal inter-rela-
tions, This book is aiming at the teaching of
the value of map-study; it begins with an
account of latitude and longitude and of the
connection between longitude and time, as well as
of standard time and the date-line, It then sum-
marises the different methods of map projection,
like those of Mollweide, Mercator and Gall,
and explains the representation of relief and con-
tour and hachures the last being lines of shading,
practically at right angles to the contours, to
indicate slope. 1t gives the story of the devel-

opment of the Ordnance Survey map and gives
examples of the study of it, Clnnatic maps are
described as well as those which present_the
distribution of natural features and occupations

and population. The book is a valuable aid to o

the geography teachers in our schools.

: PUBLISHE.RS' NOTICE.

All literary conlributions, books for review, newspapers, or magazines,.sent in exchange,
&c., should be addressed to the Ep1TOR, No. 190, MOUNT RoAD, MaDRAS. Articles and communi.

. oations intended for publication in the succeeding issue should, as far as possible, reach the Editor

than the 20th of the month. The Editor solicits contributions on all subi?ct.s of educational
:‘::e:':tset.r Stamps should accompany the MS., if the writer unshes it returned, tn case of non-ac-
ceptance. The Editor can in no case hold himself responsible for accidental loss,

All remittances and communications regarding advertisements, &c., should be forwarded
to the Publishers, EDUCATIONAL REVIEW, No. 190, Mount Road, Madras,

The Publishers request that Subscribers to the EDUCATIONAL REVIEW, who do not
receive the REVIEW in time, will kindly bring the fact to thetr notice immediately.

We congratulate the University of Madras
on its having secured Mr.
R. Littlehailes as its Vice-
Chancellor in succession to
Sir K. Ramunni Menon, As Director of
Public Instruction in the Presidency for
geveral years, he bas extensive knowledge of
educational conditions in South India and he
has also had the great advantage of being the
Educational Commissioner with the Govern-
ment of India. More recently he has been
Educational Adviser with the Government of
Barods and he thus brings varied experience
to bear on the performance of his duties,
Mr. Littlehailes is still hale and hearty and
capable of many more years of work. This
change in the Vice-Chancellorship  also
guarantees that conununal considerations will
pot enter into academic administration, as
they seem to have done more than once
during the unduly prolonged term of his im-
mediate predecessor in office.

University of
Nadras.

In the absence of periodic refresher
courses, the members of
the teaching profession,

particularly in schools, are apt to get sowe-

Refresher Courses.

THE EDUCATIONAL REVIEW.

what rusty and out of date in their educa-
tional knowledge and experience. In the case
of teachers working in out-of-the-way places,
the dapger is particularly great We are
therefore glad that the David Hare Training
College in Calcutta has arranged to have a
refresher course this summer and a large
number of teachers will have the opportunity
of renewing their knowledge of educational
matters, The objects of the course are to give
teachers an opportunity

(1) to refresh their general and technical
knowledge ;

(2) to Aa.cquaint themselves with the prob-
lew of cducation as it has been analysed in
recent years from the social, economical,
political and psychological sides and with the
prowising lines of service and development
which have been opened to education ;

(3) to discuss watters of practical interest
to members of the teaching profession ; and

(4) to listen to eminent persons on current
topics.

The course will include a series of lectures
on the psychology of education, specific
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methods of teaching selected subjects which
will be English, History and Science this
year, modern developments in educational
theory and practice, demonstration lessons,
seminars, lectures on a wide miscellany of sub-
jects dealing with large problems lying outside
the class-rooms, educative excursions and oc-
casional social gatherings. We hope this prac-
tice will be followed by all training institutions
in Ipdia.

There have been three suicides of Uni-
versity students in various
“'ﬁ&“‘ parts of India during the
last month on account of
examinations. Suicides are of course foolish
in any circumstances, but they become par-
ticalarly grotesque when perpetrated in
connection with University examinations. It
is perbaps good to recogmise in certain
cages that students are not fit for University
work. A% the same time, they may also
achieve a good deal without passing in Uni-
versity examinations and suicide is only a
cowardly solution to the personal aspecte of
the problem. We have, however, to confess
that examinations are a serious incubus in
this country, always pressing on the minds
of young people. The Universities commit the
mistake of assessing a student’s intellectual
abilities and work merely with the help of
the final University test. Examinations are
still very largely the only passport to service.
It is time that examinations are placed on
& more rational basis and something is done to
reduce their rxigour and their all-compelling
influence in the Indian educational system.

[May 1084,

® If the newspaper report’s are correct, we

~ regret the resignation of
“l}g;:u‘:t';{"m Nawsb Sir Byed Ross
Masood - of the Vice-
Chancellorship of the Aligarh Muslim Univer-
sity. The Nawab came to his duties ata
time when the reputation of the Aligarh
Muslim University was at a very low ebb and
he did inuch during his years of office to in-
creaseit prestige. He was also successful in plac-
ingits finances on a sound basis using his wide
influence and popularity to collect funds for its
somewhat depleted coffers As the grandson
by the late 8ir Byed Ahmad, the founder of
the M, A. O. College at Aligarh which bhas
now grown into the University, he commands
a position which very few members of his
community possess. We understand that his
resignation i8 die to differences among those
concerned with the working of the University
and this is not the first time that Aligarh has
suffered by differences among its workers.
We hope that things will improve and the
Aligarh Muslim University will have ample
opportunities for developing as a real centre
of higher education in India and of service to
the Mohamedan community in this country.

Without venturing to express an opinion
on the feasibility of having
a Khyber University at
present at Peshawar, utilis-
ing the Islamia College for the purpose, we are
glad that the institution was visited by Pandit
Madan Mohan Malaviya the other day. The
most pressing problem in India to-day is that
of communal unity and if leaders like Pandit
Madan Malaviya will use their influenge to
coment the Hindu and Mohamedan com-

A University for
Peshawar.

May 1084.)

munities together, & good deal will have been
achieved. If a University is to be established
at Peshawar, it will of course have to be a
cosmopolitan University, not confined to the
Islamic community and the Hindu commu-
nity must be made to feel that it belongs to
them quite as much as it belongs to any other
community. Pandit Malaviya spoke on be-
balf of the Hinda community, on whose
behalf he has excellent credentials for speak-
ing and assured his hearers of their support
for the scheme of a Khyber University, at
Poshawar. When a University is established
at Khyber, it is hoped that it will radiate
influences of refinement and culture in & part
of the world which has remained aloof from
all the influences of modern civilisation.

It is not at all creditable to the scientists
in India that they should
have been wrangling in
an unseemly manner about
the establishment of a Science Academy. Sir
C. V. Raman has complained in the press
that in the name of the Indian Science
Congress, a Calcutta clique has been aiming
at the establishment of a Scientific Academy
for all India dominated by their own friends.
The charge has also been replied to by Dr.
Agarkar, Secretary to the Indian Science
Congress, according to whom a preliminary
representative committee has been appointed
to lay down the constitution. In the mean-
time an Academy has actually been registered
in Bangalore and according to Sir C. V.
Raman, under whose auspices it has ap-
parently been started, it will be a federal
institution affiliating provincial academies.
Want of union has been the bane of the

A Sclence Academy
for India.
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people of India in ¢he political affairs of the
country, aa is more than evident in its centuries
of sad history, but it is extremely unfortunate
that the taint should spread even to such
spheres as learning and culture. Not being
familiar with the actual facts of the situation,
it is difficult for us to distribute praise or
blame, but India will become the laughing-
stock of the entire civilised world, if there
should be two Science Academies, each of
them professing to serve the entire country.

* His Excellency Sir Sikandar Hayat Khan,

the afficiating Governor

Ed:::‘tlon Innthe of the Punjab, did well
Punjab. in drawing the attention of
the members of his com-

munity in the Punjab to two important
aspects of educational reforms. He pleaded
for increased attention to the education of
girls and argued rightly that no progress
was possible unless both the sections were
educated. Sir Sikandar also did well in
pleading for communal harmony and depre-
cating the bitterness among communities
which has been increasing in recent years in
the Punjab. Referring to the problem, Sir
Sikandar said that it was a great disappoint-
ment to him that efforts at solution had
reached no fruition, but added : “ I would offer
no counsel of despair but sincerely trust that
those who like myself have the will may
continne to seek a way from the impasse

which for the time being we scem to have
reached.”
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A HISTORY OF INDIA

FOR STUDENTS
By C. 8. SRINIVASACHARIAR, MA,,

Professor of History, Annamalas University
AND
The late M. 8, RAMASWAMI AIYANGAR, MA,
Professor of History and Ecomomics, Mahkarajak's College, Vizianagrum.

Part I. Hindu India. With Six Maps
WITH AN INTRODUOTION

By RADHAKUMUD MOOKERJI, M.A., P.RS,, Pr.D,
Professor and Head of the Depariment of Indian History, Lucknow Umivsrsity.
Second Edition. Theroughly Revised and Enlarged.
(Presoribed as a text-book for the Intermediate Examination of the
Madras University, the Andhra, the Annamalaj and the Benares Hindu

Universities and by the Board of High School and
Intermediate Ednocation, U. P.)

Demy 8vo 400 pages Rs. 2-8o0.

T

Part II. Muhammadan India. With Five Maps
WITH AN INTRODUCTION

By MOHAMED HABIB. B.A. (Uxon.), Bar-at-Law,
Professor of History and Politics, Muslim University, Aligarh,

Demy 8vo. 384 Pages. Price—Rs. 3.

(Presoribed us a text-book for the Intermediate Examination of the
Madras, Andhra, Mysore and Annamalai Universities
and by the Board of High School and Intermediate Education, U.P.)
Recommended as a Reference Book for the Madras
8. 8. L. C.—C. Group—History of India, for 1931-32.

Part IT1I. British India—with seven maps
WITH AN INTEODUCTION
By Rev. H. HERAS, 8. .)..

Professor of History, St. Xavier's College, Bowmbay ;
Director, Indian Historical Research Institute, Bombay.

Demy 8vo. over 500 pagee Rs. 3-8-0,

——————

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD,

May 1934.]

RAPID READING SERIES
By LLEWELYN TIPPING, M.a.

With Numerous Illustrations.

clearly, and with ease.

DIRECT METHOD READING BOOKS
By LLEWELYN TIPPING, m.a. (Late LE.8.)

Teachers. 06 as.
For Class Use (Ilustrated).

First Direct Method Reader Suitable for 1V Std.
Second ” " V .
“lil'd T} I} I FOrﬂl
Ihh‘d (l) » ”» 11 ”
Fourth » » 111 ’”
THE REVISED MODERN INDIA READERS

Primer Suitable for 1V Std.
Book | " V .

» N " I Form

. L ., I,

., W 7.

T w IV,

MACMILLAN & Co., LTD,,
MADRAS—BOMBAY—CALCUTTA—LONDON,

de'— b

ENGLISH READERS FOR DETAILED STUDY.

5 as.
8 as,

10 as. -
12 as,

14 as,

3 as,
5 as.
6 as,
8 as,
10 as,
12 as,

0100
0120
1 00
1 00

i lanned so as to enable the average teacher to give his pupils a ver
complet‘: :gfili?lgrough grounding in English and to teach them, with the least effort ang
in the shortest time, to read and understand English, and to write and speak it simply,

12 as.
Re. 1.
12 as,
Re. 1.

Primer 1. Suitable for IV Std. Re. 04 6 1 Reader ll. Suitable for I Form Re.
i 060 wo M, ua -, "
” . " " " |v. " III " .
Rud” I. " 14 » " O 8 0 1) v- ” v ” 9
MACMILLAN’S NEW ENGLISH READERS
Nlustrated.
A new series of Readers, on the Direct Method of teaching English for Indian Schools.
Primer |, Suitable for 111 Std. 4 as. Reader |li. Suitable for 11 Form
. " v o, 1 as. ‘ N B ) " IIIII "
ader 1. ., V. Sas w (B " ur o,
Reader 1 " I Form 8 as. o W " v

) Practical Introduction to the Teaching of English. (With Oral Lessons for Beginners). For
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1t is gradifying to find that the Government
of India is at last moving

The Delhi . .
Saiveraity. in the matter of re-organ-
ising the University of
Delhi. For economic and other reasons the
University has not been able to accomplish
much till now, besides conducting examinations
and declaring results The Government of
India have suggested to the University that
they may now make an attempt at forming
a Federal University on the lines of London by
bringing the colleges together, co-ordinating
their resources and making special grants

(May 1084,

'

for purposes of University‘teaching a8 apart
from ordinary teaching. It is also suggested,
on the lines of the recommendations of the
recent Punjab University Enquiry Committee,
that the school course may be shortened by
one year and students may be prepared for
University work in special institutions, with
courses extending over three years. We have
no doubt that these ideas are calculated to
make the University a real University without
being & mere examining wachine and we hope
there will not be any opposition from the
Delhi Colleges to such an excellent scheme.

~ Preseribed as Text-Book in many District Board Sehools.

Approved as a TextsBook for School use, vide Fort St, George Gasette, Part 1.B, p. £
dated 10th November 1981. Alsc by Cochin State, vide Ciroular, dated ¢-3-1982,

ELEMENTARY SCIENCE

SECOND EDITION—REVISED & ENLARGED. Price, Re. 1.4-0.

PHYSICS

By V. N. VISWANATHA AIYAR, M.A. (Pav.), L.T,,

Formerly Assistant, High School Dept. of Colleges at Saidapet, Palghat, Mangalore,
Coimbatore and Tellicherry; now Lecturer in Physics, Govt. Muhammadan College, Madras.

CHEMISTRY

BY P, A. NARAYANA AIYAR, M., LT,
Professor, Ceded Distriots Collegs, Anantapur.

SRINIVASA VARADACHARI & CO,, 1.90. MOUNT ROAD, MADRAS.
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Wren and Martin's
Text-Books hold the field.

Every vear there come out a number of ‘text.
books’ of English Grammar and Composition,
because it has been found easy to compile such
books. But they do not survive long: most of
them disappear soon after they have been pub-
lished.

Experienced schoolmasters know the dif-
ference between a mere compilation and a
genuine text-brok, and naturally prefer the
latter. This is why text-books of English:
Grammar and Composition by P.C. Wren and
Henry Martin continue to hold the field and are
either prescribed or recommendedby education-
al authorities in several parts of the country.

The following three books‘!mve been re-
cently added to P.C. Wren’s ** New English
(jrammar Series” :

1 FIRST LESSONS IN ENGLISIT GRAMMAR. Price, As. 6.
> THE BEGINNER'S ENGLISH GRAMMAR.  Price, As. 8.
3 A SHORTER ENGLISH GRAMMAR.  Price, Re. t-8.
They form by themselves a complete
series of graded Grammar books for
all the Middle School and High

School classes.

Mav 1984,

COOPER. Publishers BOMBAY.
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- UNIVERSITY OF MADRAS
intermediate Arts Examination, 1835-19386
A. FOR DETAILED STUDY

Skakespears. RICHARD II. With Introduction and Notes by K. Deighton. Special Indian
Edition. Re. 1. (1935-36)

——With Introduction, Notes and Glossary by A, W. Verity, M.A. 2s. 6d. Pitt Press Series)
Irving. SKETCH BOOK. With Notes and Introduction. 2s, 6d. (1935)
——Everyman's Library, (Vol. 117). 2s.
Seleot English Pross.  Edited by M, S. Sundaram, M.A. Re. 1.8-0. (1935-36)
B. FOR NON-DETAILED STUDY

Seoit. THE FORTUNES OF NIGEL., Edited with Introductory Essay and Notes, by

Andrew Lang. Re. 1-4-0,

(1935)

——With Introductory Note. Everyman's Library (Vol. 71). 2s.
| Tagore. MASHI AND OTHER STORIES. Re. 1.8-0, (1935)
Hardy. THE TRUMPET MAJOR. Special Indian Edition. With Introductory and Bio-
graphical Note, by J. H, Fowler, M.a. Rs. 2. (1936)

B. A. (Pass) Examination, 1935-19368
A. FOR DETAILED STUDY.

Shakespeare. OTHELLO. With Introduction and Notes, by K, Deighton. Re. 1,  (1935)

——AS YOU LIKE IT. With Introduction and Notes, by K. Deighton. Re, 1, (1935.36)
——Edited with Introduction, Notes and Glossary, by A. W. Verity. 2s. 6d. {C. U. P)
——MACBETH. With Introduction and Notes, by K. Deighton. Re. 1. {1536)
——LEdited with Introduction, Notes and Glossary, by A. W, Verity, 2s. 6d. (c.U. P)
Milton. PARADISE LOST. Books II and 1V, by M. Macmillan, D.LITT. ls. 6d. each, (1935)
——Books 1 & 2, and Books 3 & 4, by A. W. Verity, M.A. 2s. 6d. each vol. (C U P)
——COMUS. With Introduction and Notes, by Wm. Bell, M.A. Re. 1.

(1936)
——With Introduction and Notes, by A, W, Verity, M.A, 2s, (C.U. P)
——POETICAL WORKS. With Introduction and Notes. Edited by Prof, Masson.
(Globe Library) 4s. 6d
——POETICAL WORKS. With an Introduction, by W. H. D. Rouse, pD.LITT. (Every-
man’s Library Vol. 384). 2s.
Gibbon. AUTOBIOGRAPHY." Edited with Introduction and Notes, by B. Groom, M.A.
1s 9d. (1935)
——With Introduction, by Oliphant Smeaton, M.A,

{Everyman’s Library Vol. 511), 2s.
Johnson. LIFE OF POPE. Edited by Peter Peterson, 2s.

1935 O.R)
Burke. THE AMERICAN SPEECHES. Edited with Introduction and Notes, by F.G.
Selby, M.A. 3s. (1936)

B. FOR NON-DETAILED STUDY

Jdohnson, Dr. A SELECTION FROM BOSWELL'S BIOGRAPHY. Edited by M. Alder-
ton Pink, M.A. 2s. 6d. (Scholar's Library.) (1936)

Elist, SILAS MARNER, Edited with Introduction and Notes, by E.L. Gulick. 2s. 6d. (1936)
——With Introduction, by A. Matheson, (Everyman's Library Vol. 121). 2s.

MACMILLAN & Co., LTD,

MADRAS—BOMBAY—CALCUTTA—LONDON.

May 1984}

UNIVERSITY OF MYSORE

Intermediate Arts Examination, 1836.
DETAILED STUDY

English Prose Selections for College Classes. Re. 1-8-0. o Leo
i M.A. e. 1-8-0.
lish Prose. Edited by M. S. Sundaram, . . .
::l.:t - TWELFTH NIGHT Edited, with Introduction and Notes, by K. Deighton
akespeare. .
Indian Edition. Re. 1. -
' Edited with Introduction, Notes and Glossary, by A. W. Venty,

NON-DETAILED STUDY.

2s. 6d. (C. U. P.)

. - "
Hardy. THE TRUMPET MAJOR. Special Indian Edition. Rs. 2.
B. A. Degree, B. Sc. Degree, otc. Examinations of 1935
Shakespeare. CORIOLANUS. Edited by K. Deighton.  Zs. o
RS Edited by A. W, Verity. 2s. 6d. (c.U.P.
B. A. Degree Examination, 1938,

Shakespears HAMLET. Edited by K. Deighton. Indian Edition. Re. 1. ,
. . . Pl
Edited by A. W. Verity, M.A. 2s. 6d. (C.U. P)

E \ ORKS. Edlted by . . atk and A d S f ght Obe

Library). 4s. 6d. , ) .
l ORKS. A complete edition of all Shakespeare’s works, edited by thh;.nt
Shakespeare. “; olum.eS Each volume contains a Chronological table of the plays and a
Smeaton 1 3 V

‘ 3 d
Vol. 153, COMEDIES. Vol. 154 HISTORICAL PLAYS, POEMS an

Gg;s;réfs Oifox 155, TRAGEDIES. (Everyman's Library). Zs. each,

S - VoL B

; ited b
|dsmith. Miscellaneous Works. Including SHE STOOPS TO CONQUER. Edi y
Goldsmith.

4s. 6d.
Prof. V. D. Masson. .
) STOOPS TO CONQUER. Edited by Robert Herring, M.A.  1s. 6d.
—SHE 0OOD NATURED MAN. Edited by Robert Herring, M,A. 1s. 6d.
G With Introduction by Austin Dobson. (Everyman's Library

—THE
___POEMS and PLAYS.
Vol 415.) 2s.

MACMILLAN & Co., LTD.,
A ADRAS—BOMBAY—CALCUTTA—LONDOX-

/
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NOTICE

It is with much pleasure that Messrs. Macmillan & Co,, Litd,, announce the
reduction in price of their series of ARNOLD COPY BOOKS and IMPERIAL
COPY BOOKS. Tt is hoped that this action will lead to their introduction in
schools where the series are not yet in use, and to their continuance in sl_lch
institutions as have already been pleased to adopt them. For the information
of those who are interested, full particulars are given below of both these
popular series.

No amount of emphasis can overstress the importance of a neat, legible hand-
writing, and Messrs. Macmillan & Co., Litd., venture to claim that the style and
method of their series, commensurate with recent all-round reductions in price,
entitle them to an even greater popularity than they have enjoyed in the past.

The price of ARNOLD COPY BOOKS is 14 annas each instead of 2 annas;
of IMPERIAL: COPY BOOKS, 1} annas each instead of 2% annas.

THE ARNOLD COPY BOOKS

Suitable for Std. 111 to Form IV. As. 13 each.

%o, 1. Large—Elements and Combinations, Figures.—No. 13. Ditto, without
Elements.—No. 2. Liarge and Capitals—Elements and Combinations, Figures.—#o. 8.
Large Hand-Capitals and Small Letters, Figures, Elements and Combinations,—Ne. 84.
Large and Half-Text Examination Book.—Ne. 4. 'Text Hand—Diflicult Words, Easy
Word-Building.—Ne. 4. Round Hand—Difficult Words, Figures, Easy Word-Building,
—MNo. 4. Large Half-Text, and Double-Small Examination Book.—MNe. 5. Smal]
Hand-Grammar Definitions, Word-Building, Figures.—No. 5z, Large Half-Text and
Small Hand—Examination Book.—Ne. 6. Small Hand—Grammar Definitions, Word-
Building, Figures.—No. 1. Small Hand—Grammar Definitions, Aftixes, Xxamples,—No. 9,
Civil Bervice Hand-writing, Business Notes, Useful Forins, Correspondence, eto.—Ng, 10,
Ditto, specially prepared for Indian Schools.

MACMILLAN'S IMPERIAL COPY BOOKS
As. 1} each,

Book 1.—Straight line, hook and circle. Suitable for 11l Std. Book 2.—Single
letters continued without capitals. Simple words in large hand. Light guide lines are
given. Suitable for 1V Std. Book 3.—Capital lettering begun. Swuitable for V Std.
Book 4.—Fasy sentences begun in mnemonic form. Sustable for I Form. Books 5 6 1.—
Sentences of graduated difficulty. The lettering is reduced in each of these boaks, and
guide lines are retained. Suitable for I Form. Book 8.—Intermediate guide lines
omitted. Swuitable for 111 Form. Books9, 10.—Single lines and reduced size of writing.
Suitable for IV Form.

MACMILLAN & Co., LTD.,

(INCORPORATED IN ENGLAND)
MADRAS—BOMBAY—CALCUTTA—LONDON.

+ EXERCISES IN ELEMENTARY MATHEMATICS®

for Training and Middle Schools

(for Masters and Mistrosses)

with a Chapter on ¢ Hints on Teaching Methods’

By M. D. GOPALACHARI, B.A,, L.T,,

First Asst. Govt. Secondary Training School, Guntur ; author of the F.A. Algebra Manaal,

and sometime Aset, Examiner in Mathomatics at the Univorsity and School Final Exzaminations.

(TAMIL—2nd EDITION—Revised and Enlarged—As, 12)
Approved as a Text-book for School use, vide Fort St. George Fasette, Part 1-B, dated 19-E-'25.

TELUGU—3nd EDIT ION—Revised and Enlarged—Price As. 12.
Approved as a Text-book for Schoet use, vide Fort St. George Qazette, Part 1-B, p. 513, dated 93-13-'35

Mr. S. BuustaNAM, Headmaster, U. L.C. M. Tralning School for Masters, Tarlupad, writes under
date 11th August 1980:—I have received with thanks your specimen copy of *Exercises in Elementary Mathe-
matics” (in Telugu) prepared for use in Training schools. You will be glad to know that 1 have been using
your book in our school for the last six years, and that I have found it very helpful. The book is written 1a
accordance with the Government syllabus and contains a good number of problems both in th.eory and practical
work. Several specimen books were received by me on the same subject but I have used yours in preference

to them ; foc In its simple form it contains just what is wanted and meets the requirements satisfactorily.

I am glad to note that you iave revised and enlarged your book by the addition of exercises on the
extraction of Square Root, of problem. in Heights and Distances, of the New Syllabus in Elementary Mathe.
matics and by the inclusion of T. S. L. C. Examination papers up to 1920, all of which bring it up-to-date and
increase its value immensely. It may not be out of place to insert some ‘Notes of Lessons’ in your next editiop
1a addition to the bints you bave slready given on the teaching of :ertain topics on Number and Space work.

SRINIVABA VARADACBARI & €0., 190, MOTNT ROAD, MADRASB,
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POPULAR COMMERGCIAL TEXT-BOOKS

BOOK-KEEPING AND ACCOUNTS

With numerons Exercises and Select Examination Papers,—A Staodard Work for the use of
Sohools and Olasses preparing for Public Examinations in the subject and for the nse of
Accountants and Book-keepers in Business officee

by the late Rao Samie S, VAIDYANATHA AYYAR,
Headmaster, Government School of Commeroce, Oslicut,

Approved as a Suitable Temt-book (Fort St. George Gasette, Oot, 21, 1913.)
OMoially recommended for reference by the Commissioner for Govt. Bxaminations, Madras

Fifth Edition, Price: Rs, 3-8-0,

By the same author.

A TEXT-BOOK OF TYPE-WRITING.

{Rocommended by the Direcior of Public Instruction ps a Text-beck for the Gevermmen!
Technieal Examingtions in Type-writing.)

Eighth Edition—Price: Rs. 3-8-0.

By the same author.

COMMERCIAL PRACTICE THEORY AND PRACTICE OF COMMERCE

lncluding a knowledge of Business Methods & Correspondence

“for use in Secoadary Schools for the Pubiic Examination for School-l.eaviag Certificate and for the

Govt. Techaical Lower Grade Examisation In the ssblect

Officially recommended for olass use by the Commissioner for Govt. Bxaminations, Madrss,

. —Approvod as a suitable Text-book.

6th Edition. Prioce: Rs. 3-8-0.
(lorl 8t. Qeorge Gasette, 4th June 1912, page 371).

Ofﬁchﬂy recommended as a Text-book for the Junlor Grade Examination in Law and Practice of Cu-mo
for theMysers Commercial Examinations, vide Notification No. D. 6855.57 Edn. 374-29-2, dated 18.12-29,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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' COMMERCIAL BOOKS

BY

T. V. SUBRAMANIA AIYAR,
Commercial Instructor, Govt. Muhammadan College, Madras.

COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject
for tlw Madras Secondary School-Leaving Certificate Ezamination
and
the Madras Government Technical Ezaminations

D. Crown 18mo. 180 pages. Price Re. 1-8-0.

Approved as a suitable Text-book for School use.
(Fort 8i. Georgs Gasetts, 24th July 1923, page 671).

GRADUATED EXERCISES IN TYPE-WRITING

Useful for both Touch and Sight Methods
Domy 8vo. 40 pages. PRICE Re. 1-8-0.

BO0OK-KEEPING FOR BEGINNERS
-Qver 400 pages—bound in cloth. Price Rs. 2.

Approved as a Toxt-Book suitable for school use and Libraries,
wide Fort Balot George Gazette, Part 1.B p §611, dated 22-18-'28

COMMERCIAL ARITHMETIC

FOR SECONDARY AND COMMERCIAL SCHOOLS
Prepared in accordance with the S. S. L. C. Syllabu

D. Cr. about 200 pages. Price Re. 1-4-0.

Approved as a Text-Book suitable for School nse,
vide Fort St. George Gasette, Part I-B, p. 547, dated 1-11-199

SRINIVASBA VARADACHARI & CO,, 199, MOUNT ROAD, MADRAS,
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BOOKS !

o By CORRIE GORDON, En.B, (Edin.)
Assoclate e Froebel Internationa] Union, London
) ; Specialist in Child Ed
President of the Assoclation of Child Nature and Education of India ; ‘::‘ﬂ ”
. Lecturer, Teachers® College, Saidapet,
Recommended by the Academic

as suitab_le for students tak

[Mav 1984

Couneil of the University of Madras
ing the L. T. Degree Examination.

CHILD NATURE AND EDUCATION
AN INTRODUCTION TO CHILD STUDY

Crown 8vo, 200 rp. Price—Re 2.

ESSAYS ON THE CHILD AND HIS EDUCATION

Crown 8vo. 120 pp. Price Re. 1.8.

“FROM A KINDERGARTEN WINDOW"
ESSAYS ON EDUCATIONAL SUBJECTS

FOR
TEACHERS AND STUDENTS

F'oap. 8vo. 180 pages. Price Re, 1.8-0,

REVIEWS AND PAPERS—EbucaTionaL AND LITERARY

By GERALDINE HODGSON, ».a.
Trinity Oollege, Dublin;
sometime Cobden Scholar of Newnham Uollege, OCambridge,

Cr. 8vo. 810 pp. Ra. 2.

SBINJVASA VARADACHAR! & CO., 190, MOUNT ROAD, MADRAS,

My 1084) ... . ADVERTISEMENTS. ... .- , it

INDIA AND THE WORLD

KALIDAS NAG, M.A., D.Lirr. (Paris)

of the Calcutta University. ‘

A Monthly Journal of International Interest covering a wide range of topics: '
Education. . Student Exchange.

Inter-University Relations. Greater India.

Science and Industry. Humanitarian Organizations.
Women Movements, Arts and Crafts, Etc,

SOME OF ITS CONTRIBUTORS

Rabindranath Tagore. Romain Rolland.

Sir J. C. Coyajee. Sir 8. Radhakrishnan.
Dr. W. 8. Urquhart. Prof. A. R. Wadia.

Prof. Benoy Kumar Sarkar. Prof. Megh Nad Saha.,
Prof. Helmuth von Glasenapp. Prof. Raphael Philipson,

* Prof. J. W. T. Mason. Dr. J. Liusk.
Etc. Ete.
Annual Subscription, Rs. 6; Foreign Sh. 10 or $2 post free.

OrFIcE : 283, PARK CIRCUS, CALCUTTA, INDIA.

SCIENCE BOOKS
By Mr. P. LAKSHMI NARASU NAIDU, BA.

Professor of Physical Science, Pachaiyappa's College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. 647 pp. with 840 diagrams and "an
Elaborate Index. Rs. & ,

(2) Intermediate Chemistry. lPrepared inaccordance with
the new Regulations of the Indian Universities. Demy €.0. 550 pp.
with 244 diagrams and an Elaborate Index. Rs. 8-8-0.

(3) Lessons in Elementary Physicsa. Prepared in
accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo. 550 pp. with copious
illustrations. Re. 1-4-0.

(4) Lessons in Elementary Chemistry. Prepared
according to the Syllabuses of the Matriculation and the School Final
Examinations.  Second edition, Crown 8vo. 329 pp. with copious
illustrations. As. 12,

SRINIVASA VARADACHARI & 00, 190, MOUNT ROAD, MADRAS,
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SUBSCRIBE FOR ADVERTISE IN
THE GURUNATHAN
. Aﬁsnnou n . MEMBERN
A High class, llustrated Malayalam Monthly of ELEVEN YEARS' STANDING e most useful,
instructive and cheapest as well as the oldest .EDUCATIONAL & EDUCATIVE Journal labar. Every

number contains a brilliant variety of articles written by distinguished schol:

i - Always main-
tains a very high standard of excellence and efficiency. Patronised by all k¢ nal Institutions
and supported by all Scholars.

ANNUAL SUBSCRIPTION: Rs. 2-8.
ADVERTISERS Il

THE ** GURUNATHAN'' is a very effective and economical medium for all kinds

Circulates very widely. Try and be convinced of the high merits of the ] -\l as a sound
Advertisement medium.

WRITE FOR SPECIMEN CO  TO-DAY

7 lvertisements,

TO

THE MANAGER, THE ‘GURUNATHAN' s
NORTHERN PARUR, PARUR P, O, N.°  JANCORE.

USEFUL ENGLlSH TEXT-BOOKS :
A HIGH SCHOOL MANUAL OF ENf  ISH

By N. G. WELINKAR, ., LLE. T
Senior Professor of English, Osmania University College, Hyderabad

1)y
llow of the University of Bombay ; formerly Prinoipal, Dyal Singh ¢

e, Lahore

e, “ s 2nd Edition—Entirely Revised
Approved for school use (vide Fort St, George Gasetts, Part I-B, dated 19 5-1925 *

Price: Re. 1-.8-0.

SRINIVASA VARADACHARI & CO.,, MOUNT ROAD, MADRAS.
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