] (AJ‘
) OCA,LCQ/"?W

Vet G o '- ND . 4.

"5 nas
T.EK")O‘L/ “ ;

N2 4 Ly 4
12 ¢ge



, The Educational Review

A MONTHLY RECORD FOR INDIA

Vor. XL. ]

APRIL 1984.

[No. 4. .

LITERATURE IN RELATION TO LIFE.

By Princieanl M. K. CEHARRAVARTI, M.A, B.L.,
Bewar { Rajputana)

(Continued from page 194)

!I!HE age of poetry is not dead, nor it ever
will be. New types and forms are already
replacing the old ones, The new poets are
finding inspiration in such unpromising
subjects as the railway train and the aero-
plane. Our poetry, like our life, has been
hitherto comparatively restful and static.
-With our new-found love of speed, the poetry
of the future will perhaps display a dynamic
quality of which we bave yet no notion, The
aviator's version of the ‘Meghadutam ' has
yot to be written. We have yet to read a
twentieth century recension of the ‘Raghuvam-
sam’ describing the aerial journey of Rama
and 8ita from Ceylon to Ayodhya. \Whatever
changes may take place in the mode of our
life and means of human intercourse, the
creative faculty of man will not be wanting
in power to comprehend them all, bring them
under its operation, and enclose our actual life,
however beautiful it may be, in the more
beautiful frame-work of literature. If a
Dineteenth century doctor-poet could write a
spiritual poem on a biological curio like the
Chambered Nautilus, is it too much to hope
XL—30

that a twentieth century physicist-poet will
write an equally suggestive poem on a stellar
spectroscope or pocket Radio-set? But we
digress.

Literature differs from life in another im-
portant respect. The difference is not so -
much in the substance as in the attitude, The
emotions and sentiments evoked in our - *
by the impact of the events and acciden
the real world—our joys and sorrows, lov
hate—are t00 elemental and personal to ¢
of ariistic treatment. In other words, w
too much identified with them to regard
objectively. These heavy gross mat
must become light, dry, bucyant and n
able, 80 to say, before they can be pr
literary use. This does not mean that
joys and sorrows must be made abstract
universal. No; they may remain con
and personal in the best sense (as in
poetry), but it is essential to secure a e
amount of mental detachment or abil
look at them as things outside of us. Ip
life, our feelings are often too strong fo
pression in words. A great grief, like a
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joy, us dumb, Terror, anger,
and hatred often rob our power of speech.
The natural expression of these strong emo-
tions is not always in speech, but more often
in silence, gesture, wailing or raving, It
is the business of literature as art to interpret
this stunned silence or delirious raving of
man, in other words, to make the silent heart
of man eloquent in words. This is why soli-
loquies are introduced in drama to acquaint
us with the unspoken thoughts of the charac-
ters. In fact, it is in books only that the
mother's tears or the maiden’s blushes become
vocal, Literature is therefore partly an inter-
pretation of the dumb-show of life. To a
larger extent, its function is to supplement
life by elaborating, refining and selecting,
within the limits of verisimilitude, what we
actually think, feel, do and say in this world
and to exprees it in all the beauty of language
of which we are capable.

But above everything else literature re-
quires freedom to make play, so to say, with
our joys and sorrows, This does not mean
making light of them, an error into which an
acute critic like Dr. Johnson fell when com-
menting upon Milton's * Lycidas.” He con-
demned the elegy on the assumption that real
grief did not ‘ run after ' similes and classical
allusions. That is exactly where the great
Doctor missed the essential purpose and func-
tion of literature. Literature as literature is
not concerned with the ‘real’ joy or grief
which, as observed above, is mostly dumb or
incoherent. It is rather the process of passing
these raw emotions through a solution of
imagination and thought in order that we
may see them reappear in novel forms of
beauty. Life seeks to crush us under the

-
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weight of its sorrows, and also of its joys, I$
is by the play of thought and Hififtnation
(metaphors and similes are but children of
the imagination) that we make them light,
bearable, nay, enjoyable. Life itself would
be insupportable but for imagination and
humour. Imagination, like the absorbed air
in a mass of cotton, makes it feel lighter than
its real weight. In real life man has litlle
scope to ‘ run after ' anything, in fact he i8
more often than not ‘run down' by the
realities of the world, In literature alone the
mind of man rises higher than the facts
of life, comprehends them, subdaes them:
marshals them and disposes them in new
combinations, and finally makes them contri-
bute to the ultimate object of art, viz., delight..

The poets, dramatists and novelists are iB-
one field of their activity and in a way com-
parable to the tamers and trainers of wild’
animals, men who 8o perfectly control their
dangerous charges as to make them * perform "
for the entertainment of the world. The
madness of King Lear, the villainy of Iago,
the ambition of Macbeth, the haughtiness of
Coriolanus, the jealousy of Othello, are the
wildest beasts of the forest of life that we can’
imagine. Think of the havoc that each played
in its own natural sphere, and then think of
the artistic use that Shakespeare made of
them to give delight to mankind.

Apart from the delight it gives, literature
has a moral value. This is quite independent
of the didactic purpose of the author. Aristotle
clearly recognised this in his famous dictum
about the Cathartic or purging effect of
tragedy. Tragedy according to him, purges the
heart of men through the exercise of pity and
terror. The natural pity and fear whioh
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might smother us in actual life if they took achieved wonderful poetical results with the:
us by surprise, are afforded an outlet in familiar speech of daily life. 8till the trnth-’
tragedy to discharge their impetuous oveflow. remains that exalted emotion will fashion a;
Not only pity and fear but a host of other raw language for itself which is bound to be differ--
emotions and passions of our heart are cured, ent from the one satisfying our ordinary re.-
purified and strengthened by the operation quirements. '

of literature.
ure It has been observed already that man

If the object and method of literature are cannot give the fullest expression to himself
so different from life, its medium of expression in the cramped walks of life, We are too
must also be a little different in quality from much engrossed with our mighty little affairs
that of ordinary speech. In no sphere of life to look around us, to listen to others, or to
do we seem to have made more progress than enjoy the panorama of life spread out before
in language, for no artistic medium is more us. We cannot give the fullest swing to
plastic than words. To think of the distance our arms and legs, or the fullest amplitude to
travelled by the human language from its our thoughts and emotions, for fear of hurting
original chattering notes in the primeval forest others or being ridiculed ourselves. In litera-
to its present imperial position is to be filled ture alone do we have the ample room we
with speechless astonishment. The history of desire, We may not get five minutes from a
the gradual refinement of our speech, of the busy friend and neighbour to tell him what
progress of our sense of rhythm and harmony, nearly concerns both him and us. But we
and of the wedding of strong thought to can easily have the busiest man in the world
beautiful expression is the history of the at our disposal for hours and days, when we
world literature through the ages. Mere ex- have skilfully told in a book what we imagine
pression, even exact expression, is insufficient the world would be like if the laws of nature
for literature. Literature begins where langu- were different—the most impractical and ase-
age, after satisfying the demand of truth, less topic in the world! The whole world is
begins to delight our ear by its sweet accents; at the feet and hangs on the lips of the literary
our mind's eye by the pleasant pictures it man. He can publish to the world at large
calls up ; and our heart by releasing the emo- thoughts and sentiments that he cannot con-
tions struggling for an outlet. fide to his most intimate friend, and yet no-

The well-known legend of Kalidas's ica body will think any the worse of him for such

% @I W in conbrast to Vararuchis gex  Publicity. He will say in a book the most
%1gt AR may be roughly taken asa type of 2fTa0b Donsense and yet receive nothing but
the difference between literature and mere lan- thanks fr9m his readers, for having helped to
gusge, although in this particular instance the “aSte their valuable time, :
subject-matter—a dry tree—hardly justifies the Literature has no chosen subject. The
juiciness of Kalidas's diction. It may be that most trivial commonplace, the commonest
the ancients stressed this difference a shade grass of the earth, is enough for itg purpose
too much ; or that some modern poets have Like a magician, the literary artist will cha.ng;

L v
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a handful of dust into a bouquet of flowers.
The life of man in its widest sense is the
province of literature—his joys and sorrows,
his hopes and fears, his endeavours and fail-
wres, his love and hate, his dreams and fancies.
Man is the central subject ; and, like the cob-
web from the spider's navel, literature is
woven out of the ‘ Rasa’ or joy in the heart
of man, It is the infusion of thought in the
*Rasa’ of the heart of man that makes langu-
age literature or ‘ Sahitya.' Everything there-
fore that stirs the imagination or engages the
affections of man is fit for literary treatment,
Literature is bound by the very law of its
being to give joy—first to the author who
makes it, and then to the reader who reads
it. From joy to joy is the natural progress
of literature.

First of the author. What a joy it is to create
gomething that the world will like to hear! The
first congratulation of an author comes from
himself. When he finds that what he has pro-
duced, consciously or unconsciously, i8 some-
thing beautiful, he falls in love with his own
creation. It is the old story of Pigmalion and
Galatea repeated in the life of every poet,
author, and artist. It is not that the author
is pleased with every one of his literary
progeny ; nor is it that he never makes mis-
takes. Yet, on the whole his judgment is
gound. He is the wise father of the adage
that knows his own children.

Not only in contemplating the finished
product, but at almost every step of the pro-
cess of creation the author is sustained and
buoyed up by the consciousness of power and
self-expression—power, in the knowledge
that he is controlling and co-ordipating a
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number of forces—music, thought, imagi-
nation, rhythm, all inside the kerbstone of
truth. His is the joy of the charioteer who
successfully drives a team of fiery horses at
an Olympic Chariot race! As for self-expres-
sion, what a joy it is to feel that he is neatly
expressing in words what be has in his mind !
Nay, more, he is sometimes surprised by 8D
unexpected word or expression dropped from
his pen. He cannot make out how it came
there, but he instinctively responds to the
greeting of the child born before his eyes
Writing becomes for him a kind of perpetusal
adventure, an expedition of never-ending sur-
prises. The author feels that he is discovering
new beauty, in other words, that he i8 creat-
sng. He has an instinct that what pleases
himn cannot fail to please others as well.

Now let us look at the matter from the
reader’s stand.point. What is true of the author
is also true of the reader. Literature joins
the hearts of the two in one. Here is another
significance of the word ‘Bahitya '—that
which unites or keeps together. Literature
is the art of transferring the entire apparatus
of the soul of the aunthor—his thoughts
feelings, sentiments, hopes, fears everything
—and at the exact temperature and pres-
sure, 80 to say, to the reader's mind. Nothing
can bring two hearts and two minds so close
together as literature, That is why new
love sends young people to the poets. They
alone teach us how to cultivate perfect sym-
pathy.

As for the joy of reading, perhaps the first
few paragraphs or pages of the book will put
the reader in sympathetic relation with the
author. Mutual understanding being estab”

Apnii, 1984.]

lished between the two, the reader sits back
in his chair, ready to follow his guide wher-
ever the latter may choose to take him. The
reader is by and by in the thick of the world
of the anthor's creation. He is under a spell.
He will perchance sit up or even stand up
and pace to and fro, likea dream-walker,
under the sway of the book he is reading.
His critical sense will go to sleep. There
may be grits here and there that just rouse
up his dormant reason for a moment, but like
a tired man in & heavy slumber it turns over
and goes to sleep again. This may be an
example of the most complete fascination
exercised by the author upon the reader.
Naturally such authors are few, especially
outside the field of romantic story-telling.

But there is a vast number of books that
bold the reader in willing bondage. His judg-
ment is never put to sleep, it rather flows in
an under-current parallel to his sense of enjoy-
ment—crossing it at times, pausing here
and there, and flowing on again. The reader
may not find the book a *surfeit of nectar'd
sweets'—that depends on the style of the writer
as well as the taste of the reader. Perhaps
the reader’s taste does not crave for sweets:
he may enjoy the book better for its smack of
gourness. But again and again he will be
surprised to find something said far better
than he had thought possible; some familiar
idea presented in a novel garb; some familiar
fact placed at a new angle of vision.

If the reader is old and experienced, now
and then whole trains of memory will be
fired in him by some situation, character, or
gentiment. If he is well-read, he will be re-
pinded of other books and other authors. He
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will recognise with a shock of pleasure many
words, phrases, and turns of expression like old
acquaintances whoin he had not met for a
long time and had nearly forgotten. In every
cage, the reader will find life in a fuller setting
and man credited with greater possibilities
than ouv narrow experience of the world
would warrant. In this ample world, there is
room enough for everybody ; food enough for
every taste, and scope enough for every talent,
The narrow justice of the world is broadened
by charity, the dark despair of life is streaked
with a ray of hope., Verily it is in literature
that we feel that we are not mere insects of
the hour that lift their little hum, and then
die and are forgotten. Literature is docu-
mentary evidence of man’s kinship with
divinity.

The literature of a country is not confined
to its libraries. The best portion of if is
absorbed by the minds of the people. Hven
when the language has ceased to be spoken,
the literature is not dead, but continues to
pourish the mind of men through translation.
We do not often realise that the wonderfully
rich and supple language that we have at our
service to-day is mainly due to the literature
of the past, How rarely we think of Shake-
speare although we are daily using, more often
misusing, his phrases or paraphrasing his
ideas. So much of the hoarded wealth of
literature has passed into the currency of our
daily speech without our knowing the fact.
The geologist alone knows that the common
earth is the product of age-long denudation
of the hard rocks. Similarly the student of
language alone knows what a large percentage
of our words and phrases are due to the dis-
integrated thoughts and expressions of the greab
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masters. It is their thoughts that fertilise
our mind and itis their language that we
speak generation after generation.

Not that we contribute nothing ; we are
continually adding to the stock of thought and
language, but whenever we do it we produce
literature. 1t is not every thought or every
phrase that survives the onslaught of time.
A hundred perish even in the best writers for
one that survives. Itis in accordance with the
law of nature that allows a hundred flowers
to drop off for one that beas fruit. This
apparent waste of words is not really without
a purpose. They are necessary to provide an
artistio setling for the rare crystals of thought
—those immortal jewels that blaze on the out-
stretched finger of time ! Not only these perfect
thoughia crystallised in the happiest phrases,
but much besides, are stored in the memory of
the lovers of literature, so that literary culture
may be measured by hbow much one’s mind has
become a gallery of beautiful scenes and images,
a vibrating chamber of perfect rhythm and
melody, and a temple of quiet thought and
peace—all drawn from literature. The fittest
memorial for a poet is not burial in the West-
minster Abbey or a mausoleum of marble and
precious stones, but embalmment in minds
such as these. This is the highest fulfilment
of the meaning of °‘ Sahitya '—perfect union
between two minds, in death as in life.

Next only to light and air, the greatest free
gifts of nature, comes literature, the noblest
gift of man’s genius to his race—the greatest
public endowment that we can conceive,
dedicated to mankind for enjoyment in perpe-
tuity. Bus the literary trust of the world has
too many trustees to administer it. And these
trustees, scholars as they call themselves, are
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continually sifting, classifying, condemning,
approving, appraising and advertising different
portions of the trust for the benefit of the
generations. They are an exceedingly busy
set of men and women who have greatly
enhanced the value of the stock in their charge.
They have made mistakes sometimes, and
that is only natural. But certainly they per-
form their daty better than the trustees and
administrators of real property. With them
it is & labour of love, zealously performed.
They are indeed adding to the corpus of the
estate by the very work they do. The best
criticism of literature has a high literary value
of itself.

But these literary administrators, like the
official guardians of Court of Wards estates,
bhave a temptation to associate their names
with the estates they manage. They wish to
ghare a little of the immortality of the authors
themselves, Not that all the authors are im-
mortal ; in fact the works of many of them
drop off from the great body of literature and
disappear even before the eyes of the critics.
Great is therefore the pressure upon the few
immortals. Everyone is anxious to possess
some relic, 80 to say, of the literary saints for
himself and stamped with the seal of his own
interpretation, This has led to the great
industry of scholarship and endless book-
making, with the result that original litera-
ture has been pushed into the back-ground,
while nearly the whole stage is piled up with
the glosses, comwmentaries, reviews and the
contending theories of rival schools of criticism.
Scholarship thrives upon the works of the
dead authors, and the critics are eternally
exercising their ingenuity to plant new ideas
in the old books. But the well-intentioned

Arnrt 1984.]

scholars and critics are too often found over-
laying the gold of the author with the glittering
tinsel of their interpretation, and weaving
cob-webs of theories out of their own brains.
Like the astronomer in the story they are
sometimes ignorant of the spider in the tele-
soope and foolishly herald the discovery a new
planet, But more often they seek, in the words
of Shakespeare,—

“ To gild refined gold, to paint the lily,

To throw a perfume on the violet,

To smooth the ice, or add another hue,

Unto the rainbow, or with taper-light

To seek the beauteous eye of heaven to
garnish.”

Not that most of the work of the critics is
superarogatory or mere waste of energy. It
is natural for us to look at things from differ-
ent points of view, and when we note any-
thing specially interesting to wish to announce
it to the world The poets themselves do
this with reference to the world ; the critics
with reference to the poets; only they some-
times over-do their part. What is really wrong
is the practice of the teachers’ warping the
vision of the young by making them look at the
poets and dramatists through the spectacles of
the critics, before they have had a chance of
knowing them by their own eyes.

As for sharing immortality, some critics
may leave their mark upon literary history,
but none can ever hope to leave their impress
upon the authors. It is true that the great-
ness of a poet is sometimes discovered by a
critic, but that is more or less a matter of
historical accident. Like scientific theories,
literary theories are also superseded, while it
is the mark of genius that it never grows stale,
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The Greek and Latin classics continue #o
please, although many of the ecritical dicta
of Aristotle and Horace have become obsolete,
Atbest the critics may be supposed to build
landing steps fo the river of literature—of
brick, stone, or marble according to their
capacity ; but no ‘ Ghat ' can be expected to
last as long as the living stream. How often
the stream moves away from the landing
place and the steps are left high and dry—an
object of derision for onlookers! Sometimes

the streams themselves dry up, and leave the

ghats and the old beds fo be gazed at with

equal pity by the succeeding generations.

Yet the critical writers will be busy and
fill the sky with the noise of their workshop.
Markets will grow up before temples, although
the connection between the two is not appar-
ent. But one thing can be done. We can
brush aside the swarm of critics and idly-busy
scholars, like the noisy bees from the honey-
cells of a bee-hive (happily we can do this in
literature without using smoke) and taste the
treasured sweetness of the literature beneath.
In the field of religion we have long realised the
importance of approaching God direct, without
letters of introduction from Pope, priest or
Guru. But in the field of literature we have
yet to try the process independently of the
critics. The Gurus have their use and so
also have the critics and scholars. But neither
should one set be allowed to obscure our
direct vision of God nor the other to interfere
with our direct enjoyment of literature.

For literature is pre-eminently an object of
enjoyment. But in the schools and colleges

the tendency of the pedantic teacher is to
treat it like a dead body for dissection to illus-
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trate the principles of literary anatomy and
physiology. The text-book writers are apt to
treat literature as assorted samples to be kept
in separate bottles, duly labelled and dated ;
while the students are found to be often busy
pulling poetry to pieces, like seamen picking
oakum, and daubing them in the thin fluid of
the annotations and paraphrases to stop up
the leaky crafts in which they hope to cross
the sea of examination! Literature was surely
pot meant for such a destiny, Shakespeare
might exclaim once more, if he were to come
to life again, preferably in India,

“To what base uses we may return, Horatio!
Why, may not the imagination trace the
noble dust

Of Alexander till he find it stopping a
bunghole 7"

Let us, therefore, in our generation make
an effort to rescue literature from the hande
of the dry-as-dust scholar, the pedantic teach-
er, and the mercenary critic ; and restore it t0
its true glory as a thing of beauty and a joy
for ever. In spite of the learned German
Doctors and their disciples cutting up the
body of literature and vainly seeking to photo-
graph its soul—Literature is a living entity, &
co-eternal companion of man, whispering
words of comfort and hope in the ears of
those who love it. Truly has the Sanskrit
rhetoricion described poetry ‘¢ ®I=ar dfaqiv-
i.’grgﬁ " as counselling us like a loving wife
words of wholesome advice. Does one require
an interpreter to understand the language of
one'’s own dear wife 7 Let us love and cherish
her all our days, for that is the highest bliss
we have in life.
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THE ACTOR’S MISSION.

By Dr. Louis M. EmsEEMIus, M.A,, M\M.M,,
New York City,

}I[HE origin of the stage was in the

medizval churches, Its object was to
instruct the people visibly, and to elevate
their minds. Slowly it took a digressive
path, and planted itself on a floor of individual
boards, with the Shakespearean era as the
outcome. Up to our times it has partially
preserved its austerity—most observant in
Europe. Most of our performances are un-
doubtedly showing that way. The “clown-
ism,” so practical now-a-days, is an outrage
upon the high service which the stage oughbt to
yield to the public. The circus-forms find life—
the vulgarities of a low concert-hall fill out the
pauses between melodies singing ;—and, most
disgusting of all, even the actresses are led
by the actors’ example to exhibit the “cafe-
chaatant " propensities. Each thing in its
right place. Koster and Bial is fitted for
smokers and topers. But when we favour
such a structure as the theatre with a
visit, we do not wish it to be recalled every
other ten minutes that the acting recommends
itself to vulgar laughter, and is suggestive of
objectionable gesticulations and articulations
which are out of place, since, while gazing at
the audience present, the eye beholds many a
young and rosy face, whose heart is not of
such a fibre as to enjoy what the ‘‘ clowoy ”
actors do and suggest,

Actors ought to engrave upon their minds
that they are important in the presentation
of morals in a people ; to cater to the people’s
taste is not for an artist or an actor—zither
must inform, and elevate the public., When
an actor wields a woman most vulgarly and
idiotically, when he uses his limbs expressive
of rowdyism, when he cuts the line of pro-
priety, and when he makes a circus of the

stage sublime, it is necessary for the critics
to come in armed, and challenge such a
delinquent.

We want humour and pleasant wit—not
ribald evolutions of the body, We desire
hearty, intellectual laughter—not the cach-
innations caused by the unseemly and wvulgar
contortions of our fellow's trunk and limbs,
If the public delights in such so often, it is the
duty of an actor (whose aim should be to
ennoble and enrich the audience) to refrain .
from satisfying its low taste, and try to lead
the audience to a higher level of enjoyment
more humorous, hence more profitable to the
mind ; more pleasant, hence supplying the
spectactor with a sense of #ew pleasure more
perfect than is his own. If such should be
aimed at, [ believe the actors could educate
the audience to enjoy a real play, in the true
sense of the word ; and later, produce some
of the large-minded and beautiful dramas and
comedies of the great poets and play-writers,

To recall the duties of an actor, he should
be an example of the good and the beautiful,
of the humorous and the intellectual, so that
the audience can take home charming
thoughts of noble actious, be improved, and
thus rise to a higher standard of pleasure and
understanding. Ah me! for the days when
Shakespeare, Ford, Beaumont and Fletcher,
Sheridan and others were represented, not
with an aim to please the galleries, or those
who delight in the sensational, and riot in the
burlesque and that which lowers, but with
the desire to raise the minds of men to the
beautiful in word, in action, to bring their
thoughts within the pale of noble deeds, and
to lead them to a sweeter and more enlight.
ened living !

————
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COMMERCIAL EDUCATION IN MYSORE.

A RETROSPECT AND A PROSPECT.

BY MRr. K. N. Kini, M.A., Pr.D,, (CoLuMBIA), DIp. EDN,,
Bangalore.

HEN living conditions and wants of the
people were very simple and trade and
commerce went barely beyond the sphere of
the retail dealer or the small shop.keeper,
little need was felt to train accountants, bank
staff, or stenographers. All the training
that a young eatrant into business obtained
was on the job when he helped his father in
bis petty trade by meticulously carrying out
whatever instructions the parent gave or
when he was employed as a paid assistant to
a local trader who expected his little protege
to know everything about business even before
he entered upon it and who never failed to
deal punishment when the little fellow did
anything that the master, with or without
reason, considered to be a blunder, The
methods employed in business were those
which were handed down from generatior to
generation with little or no change for cen-

turies,

CHANGING CONDITIONS.

While this was solely the condition in our
country till the end of the nineteenth cen-
tury and while it continues to be so, even to
this day, with the vast majority of our traders
and businessmen, the twenticth century saw
perceptible signs of the growth of large scale
commerce, transport and modern factories.
The cotton, woolen and silk factories, the
electrical works, the iron works, the railway
lines, the motor transport companies, the
insurance companies, modern warehouses
and large retail selling shops, bankers and
co-operative societies and a host of smaller
industrial works, too numerous to mention
here, and above all the desire and the need

to maintain accurate accounts of cash and
credit purchases and sales and of stock of
goods have all contributed to the necessity of
employing commercially trained clerks,
accountants, store-keepers and managers,
Deailngs between the merchants, traders, in-
dustrialists and other businessmen of the
State with those in the other provinces of
India and more advanced countries of the
world have made the appointment of persons
well versed in commercial correspondence
indispensable in modern industrial and busi-

ness concerns,

Even the small traders, hotel-keepers and
petty shop-keepers have, of late, been attempt-
ing to keep accounts on more or less modern
lines and have been using the services of
certified auditors in preparing their balance
sheets, on account of the scrutiny of the
accounts by the income-tax officers,

The Government of the State has been em=
ploying typists, stenographers, accountants

and other commercially trained persons on 8
little dreamt of in the last century. :
Clerks already in service have been qualifying

scale

themselves in commercial subjects on account
of trained people being preferred for manage-
rial and supervisory positions of trust and
responsibility in the accounts departments,

On account of the increased activities of
the people in all the diverse walks of life
during the last two or three decades, commer-
cial education has been finding greater
recognition now.,

The growth of commercial education in
India has been succinctly reviewed by the
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recent Indian Central
Comnmiittee thus ;—

Banking Enquiry

 Until the end of the last century commer-
cial education appears to have received little
attention in this country, Banking education,
which is a branch of higher commercial edu-
cation, was not even thought of. During the
last three decades, however, public interest in
the question has been aroused and consider-
able impetus bas been given to the systematic
study of commercial subjects, including bank-
ing, which have been incorporated by almost
all the Indian Universities in the curricula of
their examinations. [n nearly all the prov-
inces commercial subjects also form part of
the optional subjects which may be taken at
the various examinations held at the end of the
Intermediate and secondary school courses.
Several schools and colleges specializing in
commercial subjects have been established in
the principal cities. The number of students
attending such institutions and reading either
for a diploma or a degree has been steadily
increasing. In the year 1928-29 there were
seven colleges with 1,599 students and 149
schools with 7,069 students imparting educa-
tion in commercial subjects.”

PIONEERING BY PRIVATE AGENGIES,

The history of the growth of commercial
education in the principal countries of the
world shows that private agencies have been
the pioneers in the field,

In America.

In the United States of America, up to very
nearly the end of the last century, the bulk of
the education for business was to be got in
private institutions known as “ business col-
leges.” Only in the beginning of the new cen-
tury did the States take upon themselves the
responsibility for establishing commercial
courses on a wide scale in the secondary
schools, While the individual States of the
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Union have done this, the Federal Government
which has been giving grant-in-aid in other
fields of vocational education, bas not been
offering grants for the teaching of commerce
even to this day. The reason offered is that
education for business has been well organized
inthe U. S, A, even without Federal aid.
Experts in the subject, however, disagree
with the Central Government and have been
pressing for Federal grants for this branch of
vocational education also.

In Germany.

In Germany too, the State was tardy in
establishing commercial schools, At first,
isolated bodies of businessmen had attempted
commercial training for the young merchant.
Then commercial organizations of several
cities established commercial schools, It is
said that the first successful school-of business
known as “ Commercial Institute ” was organ-
ized by the businessmen of Leipzig so early as
1831. The German Industrial Law of 1861,
however, provided for the formation of Cham-
bers of Commerce and Industry, and the
latter bodies were the second in the "field to
establish commercial schools at their own
cost exclusively or sharing it with industrial
city corporations. It is only in recent years
that financial support has been coming largely
from local public authorities implemented by
subsidies from the Governments of the Ger.
man States,

In England.

In England commercial education was not
fostered on any generous scale till the last
decade of the last century either by the State
or by the industrial community. Prejudice
against organized school training for com.
merce was one of the obstacles, There was
also a widespread belief, which has not yet
completely disappeared, that commerce is
best learned in the shop and the counting
house. An authority on vocational education



238

in England says: *“In England commercial
education is less highly developed than tech-
nical education, partly because it is a much
later form of vocational education and partly
because a typical English businessman still
seems to prefer for commerce the general
education provided by the secondary schools
and the public schools. Trained minds, a
vigorous body, and good manners are, he
very frequently argues, much more important
than any attempt to teach in an educational
institution the technique of business or even
the principles underlying the conduct of
commerce.”

In Mysore.

In Mysore too the initiative to establish com-
mercial courses came from private sources.
The first to establish a commercial school
in the State was a private gentleman, Mr,
G. C. L. Naranayya. He founded a humble
institution in 1897 at Bangalore to teach
Correspondence, Book-keeping and Short-
band. Itis said that he charged very low
fees and the receipts were just adequate t'o
meet the cost of appliances and of their
maintenance and that he had himsell to
render services with no remuneration in the
earlier years. Four years later, Banking and
Commercial Geography were added to the
list of the subjects taught. The demand for
instruction in the commerce courses $oon 1n-
creased. The school began to work every even.
ing from 1903, while in former years it was
held only on three evenings a week. The
earnest efforts made by the founder attracted
the attention of the Government and his in-
stitution was placed on the grant-in-aid list
with a modest annual grant of Rs. 240. The
Public Instruction Report of 1931-32 shows
that this school had a strength of 152 as
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against 41 in 1902 and that the annual

now is Rs, 480. It has been in existen ;
now for over thirty-five years.

The second commercial institution W
started again by a private agency. In1
the Hardwicke Commercial School came inﬁj
existence and received Government grnnf
immediately, showing that in less than &
decade of the starting of the first school,
education for business caught the imagina-
tion of the public. This school continued
to work for fourteen years and then was$
closed.

DIREGT EFFORTS OF THE STATE
GOVERNMENT.

The State was not satisfied with mere
giving aid to the two private commercial
ochools. In 1910, the Government appointed
a Committee with the then Chief Engineer,
Mr. (now Sir) M. Visvesvarayya, as Chairman
to investigate into the problems of industrial
and commercial education in the State and to
submit a report. As a result of the recom-
mendations of that Committee, in 1913, the

Government Commercial School was estab-
lished at Bangalore and a commercial educa-

tion section was organised as a department
of the Chamarajendra Technical Institute at
Mysore which,in a few years, developed

into an independent Government Commercial -
School, but was recently abolished, perhaps -
because Government desired not to compete
with the four private schools existing in that

city but wanted to concentrate its efforts on
one school (the Government Institute of
Commerce and Accountancy, Bangalore).

A notable experiment undertaken by the
Government about 1914-15 was the estab-
lishment of vernacular commerce classes at

Bangalore for the benefit of businessmes.
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unacquainted with English. Such classes
were soon extended to four more centres,
namely, Chintani, Tirthahalli, Davangere and
Nanjangud. But these courses were not popu-
lar with the businessmen. The reason is not
far to seek. The English educated merchants,
though themselves without any school train-
ing in modern business methods, could em-
ploy young men educated in the English
Commercial schools, and they paid little atten-
tion to the vernacular courses. Businessmen
who had no English education were conser-
vative and apathetic to any reform, and were
quite content to follow their old techniques,
however inefficient and crude. | am, how-
ever, still of opinion that vernacular commerce
courses should again be attempted, not with
the adults who are not likely to learn new
methods voluntarily but with young boys in
our middle and high schools, I shall refer to
this theme again.

COMMERCIAL CLA:SES IN HIGH SCHOOLS.

When the S S. L. C, Scheme was iatro-
duced in 1913, bigh school pupils were given
the choice of taking commerce subjects, such
as Commercial Practice, Commercial Geogra-
phy, Shorthand and Typewriting as optional
subjects. The bigger high schools in the
State taught one or more of these sub.
jects, The courses were useful in so far as
they demonstrated to the pupils the utility
of commercial education for business. Com-
mercial subjects still form alternative optional
courses in high schools.

PRESENT POSITION,

The present position of commercial educa-
cation in the State then is that there is one
Government Institute of Commerce and
Accountancy training students for the Junior
and Senior grades of the State Board of Com-
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mercial Examinations and for the G, D, A.
Examination of Bombay and five private com.
mercial schools recognized by the Educational
Department for various examinations, While
in 1902 there were 41 students in the one
commercial school then in existence, in
1931-32 there were 746 students in the six
institutions. While the progress made in
three decades may be regarded as satisfactory,
yet we have to ask ourselves the question
whether judging from the modern needs of a
progressive community we can remain con-
tented with our achievement, Nobody can
say that the mercantile community is surfeit
with the staff of properly qualified accountants,
and book-keepers or commercial correspond-
ents to the extent they would absorb
the trained men could the opportunities for
commercial education be augmented. The
associations of businessmen, the chamber of
commerce, banks (more the old-fashioned
types) and co-operative societies could help
in the extension of commercial education by
not only employing trained men themselves
but by laying down suitable standards or
qualifications required of their employees,
The schools also have a responsibility in that
they have to seek the co-operation of business-
men and industrialists who are the employers
of students trained by them for organizing
courses of instruction to suit their needs,
The American and European Educational
Boards and Departments have been exerting
not a little in recent years to interest asso-
ciations of businessmen and commercial
magnates in the work of their schools. We
have to follow in their foot-steps if we have
to achieve similar progress,

With regard to instruction in high schools
]

as many as 23 out of the 29 boys’ high schools
in the State have made provision for the
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teaching of one or more commercial subjects
for four periods a week in the two highest
classes. Eight hundred and thirty-seven pupils
out of 2,601 that appeared for the S, S.L C.
Examination in 1933 took commercial sub.
jocts as optional. Accountancy registered
630 pupils, Practice of Commerce 114, Type-
writing 71 and Banking 22. The object of
these courses is not to give a complete in-
struction in any subject. It is clear to any
one that in the brief time at the disposal of
the pupils, vocational efficiency cannot be
expected. The objective aimed at js that
boys may get an appreciation of commercial
subjects, and may get a bias towards them
and then continue the study of such and allied
subjects in an all.day commercial schocl like
the Government Institute of Commerce and
Accountancy, Bangalore. Here again we
must be definite in our aims, If the com-
mercial subjects in high schools were meant
werely for appreciational and cultural pur-
poses, like history, geography or science,
then the matter could rest there. But
since the objective aimed at isalso voca-
tional guidance or producing bias towards
commercial carcers, it is time that a survey is
undertaken to determine what these com.
merce students have been doing after leaving
the high school and what percentages of them
have been in courses or careers where the
fnstruction in commerce they obtained in the
high school is functioning. In short, a follow-
up programme is essential in practical sub.
jects like commerce.

ORGANISING INSTRUCTION FOR RETAIL

SELLERS.

Any person that goes along the streets of
Bangalore and Mysore cities and of smaller
towns in the State cannot but be struck by
the vast muititude of small traders who sell
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retail articles of daily necessity, such as grains:
and other food-stuffs, cloth, cutlery and so om
Among the retail sellers, there is a good per«
centage of women whose number seems to bé
on the increase. A large majority of out
small traders have very little organized trais-
ing to carry on their vocation, Perhaps they
will laugh at ps if we propose an educational
programme for them to enable them to carry
on their business with greater efficiencys
Perhaps even some of the commerce gradu-
ates, who have been trained along the well-
trodden lines of our present commercisl
schools, may think this idea to be ludicrous.
I would remind all such people that the well.
being of a nation depends as much on the
efficiency of the retail sellers as on the
efficiency of large scale businessmen, bankers,
jnsurance agents, etc. Any commercial
education programme which leaves the retail
seller out of account is lop-sided and top*
heavy. Just think of their numbers. About
four per cent, of the people in Mysore live by
trade exclusively and by far the largest pro-
portion of them are retail traders. 1f we take
the population of Mysore as 6'3 millions,
about two and a half lakhs of people may be
reckoned as retail sellers. In democracy,
every person has a right to demand utmost
facilities for his or her advancement. It is
also the responsibility of a democratic State
to undertake to afford those facilities. If
these two propositions are conceded, here is
a problem of commercial education of the
first magnitude, enough to engage the atten-
tion of at least a dozen foremost educationists
for the next decade or two.

PROBLEMS OF INSTRUOTION IN RETAIL
SELLING.

A number of problems arise as soon as wé ‘
think of organizing instruction for retail sells

ing. Each one of these problems has to be
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analysed very minutely, and detailed investi-
gation has to be carried on regarding each one
of these points arising out of the analysis. |
shall narrate a few of the items here.

I. What are the fields of retail selling for
which instruction has to be provided ? Selling
cloth, grocery, hardware, cutlery, furniture,
vegetables, meat, poultry, dairy produce,
building materials, books and stationery,
sweet-meats, and so on.

2. What age groups are to be selected for
instruction ? Should the pupils be persons
already engaged in the business or be those
who intend to take retail selling as a voca-
tion ?

3. When should the instruction be given to
suit the time and convenience of each group ?

4. What should be the instructional material
with reference to problems of (g) increasing
sales, (b) satisfying customers with credit
sales, (c) delivering goods at houses of people,
(d) improving managerial ability, (¢) keeping
helpers to facilitate sales, (/) displaying goods,
(¢) banking facilities, (4) account keeping,
etc. P

5. From what ranks are the teachers to be
drawn and what should be the methods of
instruction to gain the interest of the different
age and vocational groups?

6. Where should the instruction be con-
ducted ?

7. How could the scheme be worked to
reach its advantages to (a) the urban popula-
tion and (3) the rural population and to (a)
men and (4) women P

A job analysis of each business has to be
made very carefully and details determined. |
would strongly urge some of the commerce
students to undertake research in this field
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and supply material for instructional pure
poses.
EXPLORING NEW FIELDS IN COMMEROE
INSTRUGTION.

There are various other fields of commerce
of popular interest like retail selling which
should find place in our commercial schools,
A scrutiny of the subjects taught in the
different commercial schools reveals that
duplication and triplication of courses occur
in the same place. To acertain extent, this is
due to the fact that it is easy to go in the tra-
ditional paths. The time has come when the
commercial schools should explore new ave-
nues of work useful to the commercial
community. Typewriting and Shorthand,
Accountancy, Banking, Commercial Geogra-
pby and Co-operation are all good so far as
they go, But why not think of providing
instruction in Salesmanship, Advertisement,
Marketing (urban and rural), Insurance,
Business Statistics and such other commercial
subjects of immediate importance to the
public at large ? A subject like Salesmanship
has untold possibilities in our country where
really efficient salesmen are so few, Very
few shop-keepers can tell us the real merits
of the goods they sell. With rare exceptions,
no salesman ever thinks that his goods have
any defects or demerits, Advertisement is a
subject that is very popular in the business
schools in the western countries. Itis an art
worth developing here. When one travels by
the railway or the bus in Europe or America,
one sees on farms and in villages large sign.
boards on which are advertised goods that
are found there, or that a large trading or
manulacturing concern wants the public to
know. Similarly, every place of public resort
has large placards exhibiting pictures of goods
produced in the country. In our villages and
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towns, a large variety of goods of high value
and of great utility to the public is produced ;
but how many of us, travelling by the motor
bus or railway train, see them advertised ?
Now-a-days we see names of villages on sign
posts atthe entrance to the respective villages.
I would suggest that commerce students do
take interest in village improvement and see
big placards placed near each of the name posts
depicting the goods that are manufactured in
each of these villages. The commercial schools
should do propaganda in this matter. Our
art schools can also assist in this useful field.
As a matter of fact, a good commercial school
should have an art section in it, because art
can do a good deal to stimulate commerce.

Window display is one of the best forms
of advertisement because pedestrians and
others that go along the streets or foot-paths
can at a glance know what exactly is on sale.
The defect of most Indian shops is that goods
are jammed somehow in a little space and
even some important articles of sale are not
presented to the view, A change is gradually
coming on as can be witnessed in the shops
on'the Narasimharaja Road. But, if commer-
cial schools would but organize instruction in
this branch, reform will take place quicker.
In some of the progressive commercial schools
in the West, demonstration window displays
are arranged by the pupils in what is called
the “School Shop.” A shop is actually
constructed. An appeal to the big merchants
and manufacturers brings in presents of the
usual articles sold in the locality, Students
arrange the goods in batches and different
patterns of displaysare arranged in the course
of a year. Thus by constant practice, com-
mercial school pupils become adepts in the
art. It is a truism in educational psychology

that pupils repeat and hence learn best those
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reactions which gives them satisfaction or jOﬂ
and thus they cultivate proper attitudes, skill
and habits. Some of our commercial schoolf!
may start a brief course in this subject “&’.
train pupils. Even a humble beginning would;
be welcome in this matter of making buying
pleasant, or at least less irksome. -3

Another subject of great importance for
making a correct estimate of the development’
of the commerce of a country is trade statise
tics, Statistics as popularly understood meas
collections of figures of production and dis-
tribution or of exports and imports and
auditing for totalling and subtracting for
knowing which factor is in excess, Statistics,
applied to any branch of knowledge, are to-day
a science and not an art, Tabulation of trade
and commercial data to form frequency dis-
tributions, determining the central tendencies
and interpreting them, measuring the varia
bility of the distributions, comparison of
groups or distributions of similar data, under-
standing the significance of the reliability of
statistical measures from random samples,
especially of differences, correlation and use
of co ¢fficients of correlation to make predic-
tions in future years are some of the elemen-
tary notions of statistics which an intelligent
student of commerce and economics should
understand. Without a proper study of the
science of statistics in commerce, a correct
appreciation of advancement or retrogression
cannot be reached.

COMMERCE IN THE GENERAL SCHOOL
SYSTEM,

It is a moot point at what age and stage
commercial instruction should begin in the
general schools. Some are of opinion that
the general schools should impart only cultural
education, Others are agreed that there
must be a blending of cultural education with
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vocational instruction, may be for commerce
or any other occupation. It seems to me
that in a country where there is no compul-
sion up to a certain age regarding school
attendance of children and where, therefore,
children drop off at all ages, too many
considerations arise when we want to fix
the age or stage when occupational instruc-
tion is to be imparted.

As a general rule, it is safe to say that
vocational education should be given just
before a pupil enters upon the vocation.

In our school system, one definite stage
when pupils may be expected to leave school
is on completing primary education. While
the fourth year primary is too early to begin
organized commercial education, [ would
suggest that, in teaching arithmetic, more
attention be paid to problems that arise in
ordinary commercial calculations. This is
especially to be done in the rural primary
schools where but a few boys proceed further
in education.

To some of the rural primary schools are
attached two vernacular lower secondary
classes, Here is a definite stage of education
where commercial arithmetic of a very
elementary character and account-keeping
required for a retail seller may be taught, not
with a view to train efficient accountants but
to afford pupils some appreciation of the prob-
lems they will be confronted with when they
leave school to enter upon trade. Very simple
talks on salesmanship, marketing and adver-
tisement may be added. About four periods
per week should be quite adequate. Children
who may follow agriculture or the artisan type
trades also will profit by this course,

In the middle schools, very elementary in-
struction in Accountancy, Co-operation, Com-
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mercial Arithmetic, Commercial Geography,
together with simple lessons on Advertise-
ment, and Retail Selling may be introduced
from the second year as optional subjects. The
instruction should be thoroughly practical and
with reference to conditions in Mysore. Then
alone will pupils find the study interesting,
This instruction will be for six periods a week
for three years like the practical instruction
subjects and may be styled “Commercial Arts
Instruction ”’ rather than Commercial Educa-
tion. ‘

In the high schools, commercial arts instruc-
tion may be commenced from the Fourth Form,
and carried on for three years working four
periods per week, Instruction will be in more
formalized commercial subjects. Here again
the object is more to create a bias rather than
to function as vocational education.

Throughout the schoo! system, the medium
of instruction ought to be the vernacular, It is
only then that commercial education would be
nationalized and react on the masses,

I would reiterate that at the various stages
of general education meationed above, the
function of commercial instruction is to afford
appreciation, vocational guidance and “ bias "
towards commerce and commercial occupa-
tions, In modern times when trade and
commerce play so great a part in national
life, rudimentary instruction in commercial
subjects should form part of the educational
programme of a gentleman for cultural pur-
poses, and the general schools should provide
facilities to bring about that consummation
If,as a result of this sort of instruction, pupils
do enter upon commercial careers and find
the need for specialized instruction in any
branch of commercial education, we should
have a network of commercial schools which
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will impart such instruction for vocational
efficiency purposes while the candidates are
actually engaged in the vocation. This in-

struction would constitute “ Vocational Com-
mercial Education.”

For this purpose, a new type of middle, and
a new type of high, school should be estab-
lished, where half the time would be devoted
for the study of commercial subjects proper,
a fourth of the time for related art, mathe.
maties, science and drawing and a fourth of
the time for liberal education subjects. The
present.day businessmen and commeicial staff
cannot function efficiently unless they have a
fairly good liberal education. A good working
knowledge of English, civics, industrial and
commercial history, commercial geography
and elements of science and mathematics are
quite essential in trade and commerce for
intelligent functioning. For this reason it is
that I lay great emphasis on liberal education

subjects in the vocational high and middle
schools.

The commercial middle and high schools
should run parallel to the general middle and
high schools, The former should run classes
for part-time and short unit courses in com-
merce for the benefit of those people engaged
in trade and commerce who cannot attend
the all-day commercial schnols, The principle
to be kept in view is that diverse paths
should be opened to people to acquire voca-
tional instruction in commerce because there
are diverse groups of people varying in intel.
ligence, purpose, economic conditions and
educational attainments.

TEACHERS FOR COMMERCE TEACHING.

For teaching commerce in each of the differ-
ent types of school that I have proposed
above, what should be the qualifications of
the teachers?  This is a question that could
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be answered only with reference to each typa
of school and its aims and objectives.

I would, however, state this, that whateve¥
may be the standard aimed at in the courses;
the teachers should have ordinarily the followé
ing four qialifications :— k

Firstly academic qualifications of not less
than the S. S, L. Certificate standard md%
possibly higher for service in high schools and :
vocational commercial schools ; :

Secondly commercial certificates of a much
higher standard than that of the certificate
they train pupils for;

Thirdly practical occupational experience
of three to five years in business of the typ®
for which he or she is to train pupils; and

Fourthly training for teaching with special

refereace to the teaching of commercial sub-
jects.

If commerce graduates have good academic
qualifications, I do not see why they should
not be employed in the general schools not
only for teaching commercial subjects but fof
some of the allied ones too. As a matter of 4
fact, graduates of commercial schools should
have as much chance for appointmeant io any

of the ordinary departmeants of GovernmcD‘J

as graduates of Uaiversities. In this connet®

tioo, [ would like to quote here what Rajs*
manthrapravina Dewan Bibadur K, Mathads
First Member of Council, said recently i’
connection with the agricultural graduates of
the Hebbal Agricultural School. "

B

“l'see no reason why, with perhaps 30“;

small changes in the curricula of studies in th
school, the holders of the diploma of th®
school should not be regarded as graduates

the same standing as graduates of th®
University iq pure Science or Arts and b®

Araty, 1934

cousidered as equally eligible with them for
Posts in the Revenue, Co.operative and other
allied departments of the State service, or
for the matter of that in all departments
except the purely techaical ones. Because
apart from the fact that agriculture being the
@ain occupation of the people of the State a
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The propasal no doubt sounds radical,
because we do not think except in narrow
grooves. But if the proposal is given effect
to, | feel sure that we shall modernise the
services and increase their efficiency to a
degree little dreamt of now.

Trade and commerce is a vocation that is

man with a konowledge of agriculture is better
able to understand and appreciate the daily
life, the needs and the difficulties of the
generality of the people than onc who has
taken a degree in Physics, Chemistry or
Philosophy, I am convinced that the study
of agriculture carried on in the right way can
give as good a general culture as is afforded
by the study of abstract science or aris.”

followed largely by our people next oaly
to agriculture. So, what Dswan Bahadur
K. Mathan proposes with respect to holders
of agricultural diplomas may be applied with
equal force to holders of commercial diplo-
mas, for the very same reasons mentioned
by him. Oaly our commercial schools should
be organised to a higher degree of attainment,
not necessarily to form part of any University,

(The article, though it refers to the Mysore State, will be found of immense help in other provinces also)—Ed,
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ESSAY WRITING IN INDIAN HIGH SCHOOLS.

By SaraswaTi RAGHAVACHARYA, B.A,,
Ahmedabad.

IF there is one subject more than another

which requires careful bandling by expert
teachers, it is the art of English essay writing.
But unfortunately it is most neglected if not
worst taught in Indian high schools,

It will be found on observation that in
almost all Indian schools, the period for
essay writing is the very last of the day.
There are many reasons given for this arrange.-
ment, of which I state only a few,

1. The teachers are tired after a whole
‘day’s work. So the last period is for the boys
to write something.

2. The boys are also tired after five hours
of work, So the last period should be one of
light work, Essay writing will suit them well,

3. Boys take more than a period of forty-
five minutes to write an essay. So it is con-
venient to keep essay writing for the last
period, because they may overstay after
school-hours and write as long as they please,

These and such-like are the arguments that
one often hears in this connection, A little
careful examination is enough to see that all
these arguments are based upon the following
false notions :—

1. The essay period is one of relaxation
to the tired teacher,

2. It also gives rest to the mental powers
of the boys,
3. Essay writing is only physical work.

Hence, it diverts the boys’ activities and
serves as a kind of diversion to them,

As English 1s a foreign language, it should not be
sommitted to the charge of inexperienced teachers,

4. The boy should be allowed to write 85
long as he pleases. '

The following have been the unfortunate
and inevitable results of these views :— '

1. The teacher, in order to get the best
relaxation, takes up the chalk.stick, writes
on the board a number of hints for the essay
taken from some book of composition, and
tells the boys : “ Write an essay on ‘'The
Talkies’ with the help of these outlines.”

2. Sometimes, he sacrifices his privileg®
of taking rest by trying to deliver an addres$
to the boys on the subject of the essay, The
lecture, generally lasting some five to te®
minutes, has the following conclusion :—

" Boys, | have now discussed the subjec
in perfect detail, Now begin to write the
essay.'’ The teacher relaxes into his throne.

3. Since the publication of the University
Report on Matriculation English in 1930, &
third mainner of relaxation has come intd
fashion, As soon as the teacher comes int®
the class, he announces the subject of the

essay and commands the boys to write. The.

boys say: *“Sir, give us some outlines. We
have no ideas about the subject. We cannot

write, sit.” The teacher remarks : * No, yo#-
must write yourselves, The University bas

ordered that no outlines should be given.”

The teacher sits in the chair ;

on the benches ; the Pen moves slowly

not steadily on the paper
bell rings; the period
tells the monitor to coll
and leaves the class,

i time passes; thé
18 over; the teachef
ect the exercise book?

the boys 'a“
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Alas! only a fourth of the class has sub-
mitted the exercise in essay writing !

Joy to the teacher who has to collect only
a few exercises !

Is there any wonder, if, with such dry, life-
less methods, the essay writing class becomes
the dullest in the whole school ?

Is it at all surprising that many boys keep
absent from that class? )

Are you really shocked, then, if but 2 few
of the boys present, submit their written
exercises ?

Often, there is a complaint that our boys
cannot compose even a few lines of correct
English, How is it possible with the present
system of teaching composition ? You cannot
fly to the moon in a toy baloon!

Remember | Remember!! Remember !!!
The essay period should never be one of re-
Jaxation for the student or the teacher ; on the
other hand, no other subject requires so much
of active and intelligent effort on the part of
the teacher and so much of alert, deligent
co-operation on the part of the student.

A full period of sixty minutes is absolutely
necessary, The routine of work should be
accordingly arranged. During the period,
the teacher should not be a talking machine ;
but he must try to co-operate with the boys.
The development of the essay should be the
result of the joint activity of the teacher and

the taught,

The teacher should have a watch to regu.
late his work in the class-room, Half the
period should be for conversation and the
other half for writing by the boys.

The subject of the essay should be an.
nounced to the boys a couple of days earlier.
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They should come to school well-prepared
to take part in the discussion with the teacher,

The teacher should insist on every boy
having with him a pocket dictionary, This
rule should be enforced very strictly and its
breach may be attended with exemplary
punishment, The teacher should not give a
boy the meaning or the spelling of any word
in the composition class. No spelling mis-
take in the composition exercise should be
easily forgiven. A free use of the pocket
dictionary may be allowed in the class-room.
Reference to the dictionary, a most whole-
some practice, is now going out of fashion
with the younger generation, It should be
checked at once.

The teacher must fix the time to be taken
by the boys in writing the essay. He should
also intimate to them what the length of the
composition should be. It should be a strict
rule that not a word should be written after
the fixed time, This is a most wholesome
rule. It will generate the habit of adjusting
the work to the time. It is a great disciplin-
ing and educative agency, If this rule is
enforced strictly for a year, there will be no
boys begging for extra time in the Univer-
sity Examination Halls.

A MODEL LESSON,

(This is a class of the Seventh Standard,
and the period is of forty-five or fifty minutes,
Essay writing is the subject. Half the period
is for discussion and the other half is for the
boys to write).

Teacher—To-day we have to discuss an essay
on ... what?

Boys—The Talkies ... talkie ... .

Teacher—~Only one should speak at a time in
the class, What did you say ?

First Boy=—=The Talkies.
Second Boy—Talkie,



big

Th.e teacher at this stage should ask every
boy in the class to state the subject of the
study. The dull boys should be asked first
and the turn of the intelligent boys should
come later on. After hearing all the boys,
the t?acher should take the opportunity to
explain the correct use of the definite article.
He must then write on the board * Talkjes "
or “The Talkie.” The conversation then
proceeds,

Teacher—Have you ever visited a Talkie ?

Boy—Yes Sir.

T.—What did you see there ?

B.—1 saw pictures moving and talking,

T.—So, then, what is a Talkie ?

B.—A Talkie is a talking, moving picture,

T.—Have you ever visited a simple Cinema ?

B.—Yes Sir.

T.—~What is the difference between the
simple Cinema and the Talkie ?

B.=—In the simple Cinema, we see ounly the

moving pictures; but in the Talkie
we have speech too.

T, =Which do you like more ?

B.—The Talkie, Sir,

T.—~Why?

B.—Because, we have in the Talkie good
songs and nice speeches. It is just
like the stage.

T.—Have you ever visited a theatre ?

B.—Yes Sir, many times.

T.~Very well. How long does a play take
to be acted ?

B.—About five hours,

T.~Does it not affect your health if you sit
for such a long time, in a closely

packed house? Does it not also tire
your eyes and even your body ?

B.—Yes Sir, we feel very tired the day after
a visit to a theatre,
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T.—How long does a Talkie take to gives |

show ?
B.—About a couple of hours,

T.—Doaes it give the same pleasure as thé
theatre ?

B.—Yes Sir.

T.—~Which is more costly, a visit toa theatre
or to a Talkie ?

B.—To the theatre, Sir,

T.—Can a poor labourer spend five hours
in the theatre and feel fit to go to s

work the next day?
B.—No Sir. He will feel very tired.

T.—Now tell me, my boy, can you have &
play in any theatre two times a day
or even once daily ?

B.—No Sir. They act only twice or thrice®
week,

T.—~Why?

B.—Because the actors also require reste
Their health will be ruined if they
stage a play every day. As for play
Iing many times a day, it is practi
impossible,

T.—I think you all have visited our theatrese

Who is the best actor we have in 8l
Gujarat ? '

B.—Lallu Shanker Trivedi Lally Shapker |

T.~Have all.ol you seen bis action and
heard his songs ?

B,—No, no, no.
T.~Why ?

B,—He lives in Bombay,
T.—How man
him ?

T I:([()nl)' two or three boys stand up).
S—Liave any 0( ou h )
Chaplin or ;y-h...lf a.rfi or scen Charl®
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Y of you have seen and hell'dr
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B.—All! All!l Yes! Yes! They are grest
American actors!| Who does not know
them !

T.—How is it, you say you have not seen or
heard Lallu Shanker who lives at
Bombay, and yet you assert that you
have seen Charlie Chaplin and Harold
Lloyd who live in America?

B.—1It is in the Talkie Sir, the Talkie !

T.—So, you see here the great advantage of
the Talkie. The greatest actors of the
world become available to you, in your
own city, at the cheapest cost. Now
I ask you one question. Do you ever
see on the stage, people of noble
families or high social position ?

B.-—No, No, Sir,
T.—Why?

B,~They feel it below their position to
appear as actors on the stage. More-
over, gentlemen and ladies of high
families feel shy to act in public,

T.—Have you not seen European princesses
and wives of American millionaires
on the screen? Have you not heard
their songs ?

B —Yes Sir, Yes Sir.

T.—~Now you see how the best talent in the
world, even though it may belong to
the palace and the castle, becomes a
source of infinite pleasure and valuable
instruction to the common people.

At this stage, the teacher must look at his
watch. If it is a/most time, he must use the
remaining two or three minutes in summing
up the conversation. If he has still more
time at his disposal, he can call for fresh
suggestions from the boys. Under any
Circumstances, he should conclude before half
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the period is finished by saying, “ Now, you
may try to arrange your thoughts and impres-
sions in the form of an essay.”

Now, while the boys are engaged in writing,
the teacher should try to go round the class.
This may be necessary for the first one or
two months, It will prevent effectively con.
sultation and childish indiscipline on the part
of the boys. The result will be not only the
building of the habit of independent com-
position but also the laying of the foundation
of high character which, after all, is and
ought to be, the aim of all education,
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TRAINING OF THE SENSES.
AN Appress By MR. B. K. Buare,

Baroda

IN accepting the kind invitation of the Secre-
tary to open the Patan Educational Exhibi.
tion T felt a certain hesitation and when | set
myself to the task of preparing a speech suitable
for such an audience my misgiving increased. |
do oot pretend, in any way, to the position of
an expert. You possibly know more than I do-
You have therefore to thank yourselves, if my
performance falls short of your expectations.

This is an age of experiments carried
on everywhere in the field of education.
Right upto 1850 the teacher was sleep-
Ing; then there was stirring up in sleep
till 18g0. Since then the teacher has been
wide awake and has been trying to remedy
the defects and short-comings in the methods
of teaching, He is attending the training
college, reading psychology, giving model
lessons and last but not the least is bhaving
exhibitions. All that he is doing with the sole
object of reforming the educational system,
Other exhibitions have more or less a
commercial and profiteering aspect, But those
like the one you bave organised have a far
different end in view, nawely, cfficiency of
teaching by means of educational aids,
apparatus, maps, drawings, magazines, models,
specimens of old art, etc, But all these aids,
I am afraid, will not serve any useful purpose
unless education does not devote itself to the
training of the senses of your pupils in such
a way as to make them sensitive to impres.
sions,

"1 hope to show you that all seoses, that is,
sight, hearing, smell, taste, touch, and that
which has been named muscular sense, must
be educated if all the mental powers are to be
drawn forth and even in order to enable the
individual to reach the highest pitch of

State,

physical welfare. A bighly educated beain,
capable of effective workiog, must, [ peed
hardly say, be a healthy brain, well nourished
and supplied with pure blood. This is 8
sine qua non. The nervous forebodings which
distress an anaemic brain prove clearly the
truth of the saying mens sana in corpore sand.
We shall see that all the senses contribute
towards the development of a healthy braio
and that noune of them can be safely excluded
from their educating influence.

L<t me take first that sense which bas
been most tabooed by the Yogis of every
religion and by many who extol the pleasures
of the iotellect above those of the senses,
oblivious of the fact that the intellect Is
dependent upon the senses for all the informa-
tion which supplies the material upon which
it works, The Yogi mortifies his sense of
faste by allowing it to convey only one
tmpression to the brain and that proceeding
from the most insipid diet he can devise ; the
student ignores it as much as possible by
eating a hasty crust while poring over bis
‘book, so that the brain is not conscious of any
impression at all, But little brain work is evef
done by ascetics and the student who neglects

his food has to stop his studies very shortly
from a break.-down in health,

The sense of taste is the friendly mentor of
the brain, warning it what food

w.bat bad for jts nourishment, W
disagreeable is put into t‘he
perves of the tagte immed
message to the braip—
the message is conveyed
Receiving Office to the
Office, and another message
the motor neryes to the musc

is good and
heo apything
mouth, the
iately convey 8
“Unpleasant ;" and
through the Head
Head Despatch
is senot down by
les of the toogue
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and cheeks “put out” An educated and
unvitiated taste is always a faithful mentor,
warning against what is harmful, represeat-
ing what is benéficial as pleasant. This is,
however, to a great extent, the result of ex-
perience and education. Children and ua-
educated adults may be seen foolishily stuffing
themselves with what is most barmful whilst
the educated palate taught by properly heeded
experience refuses such things, This is es-
pecially noticeable during illoess,

Then too the educated palate is distin-
guished from the uneducated by its ability to
differentiate fine shades and delicate qualities
in taste. You may wonder at my discoursing
io what you may consider the style of an
epicure in such a connection, but 1 assure you
that refinement in diet means refinement of
brain stuff and therefore refinement of
jnteliect, No good work, I mean good brain-
work, can be done on coarse or insufficient
food. The great difference in this sense, asin
all other senses, between the educated and the
uneducated man, is that the former is quick to
observe the impressions conveyed from the
outer world by these means of contact, and
that he takes pains to multiply such impres-
slons so that he may make comparisons
between them. Now, if you observe unedu-
cated people or people who are too poor to
widen their experience in the matter of taste,
you will find that their ordinary food is badly
grown, coarsely cooked, and asa rule, is
either insipid or unpleasant to the palate ; and
that in order to cover these failings they are
in the habit of concealing the unpleasantuess
or waat of taste by some condiment which is
80 powerful as to render the palate insensible
to any delicacies of flavour, It would be
Possible, for instance, to swallow the most
Bauseous preparations as food by coveriog
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the taste with chillies or asafoetida, A person
who stultifies his palate in this way is never
likely to trouble himself about delicate shades
and distinctions of flavour, and it is those
refinements of flavour which mark the distinc-
tion between good and bad quality in food.
Take vegetables for instance, and educated
taste will at once detect by the flavour
whether a vegetable has been grown upon
good soil or bad ; whether it has been care-
fully tended or neglected and that, mind you,
implies whether it contains those mineral and
nitrogenous components which make it a
valuable nutriment or whether it is a merely
watery excrescence simulating the true food
but containing few ingredients of value, In
the latter case, the poverty of nourishment
necessitates the ingesta of large quantities
to make up for the lack of quality; the
stomach has to be loaded with a burden
which is a fatal bar to mental exertion, and
has to be provided with powerful stimulants
as aids to digestion in the form of the condi-
ments | have mentioned. But, when the
taste is educated, those delicate shades of
flavour are appreciated, the more nourishing
forms of food are selected and are so
combined that the most economical diet, vis.,,
that in which there is least waste and refuse
and therefore that which is contained in the
smallest possible compass, is fixed upon as a
standard diet. Gluttony and coarse food go
together, an educated taste and refinement in
focd lead to refinement in eating. Thus, in
looking back to maaner in food and diet in
olden times, we fiad, where bills of fare have
been preserved, that people were very coarse
feeders compared to what they are now, there
was very little variety of food and the cooking
was very inferior ; but they tried to make up

for defects in quality by excess in quantity
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and were great gluttons. | should be very
glad if any words of mine proved an incentive
to you to cultivate this sense of taste and
consequently to improve the cultivation of
food.stufi, for, after travelling, to some extent,
in two continents, | am bound to confess that
the food in our country s much below the
required standard either in quality or in
quantity. It is impossible to do much head-
work upon it, and one of the first considera-
tions of educated people should be to introduce
a better method of vegetable culture, 1 often
think that if our people would ensure us a
variety of nourishing food combinations, it
would do more than any amount of agitation.

Now let me turn to what I suppose you
would consider the next lowest of the senses,
that of smell. In this case too a strong
impression is necessary to convey any sensa-
tion to the educated man; to him all the
more delicate odours are as though they
were not. To those accustomed only to heavy
and powerful smells the subtle fragrance
which is wafted on the pure fresh morning
air of the country is unappreciated. I have
even come across those whose sense was
impervious to the less delicate odours which
rise daily in the midst of a Baroda morning
from the dust heaps and gutters of its
thousands of inhabitants. But just as the
sense of taste warns a man what is good and
what is bad in food, so the sense of smell when
trained is a monitor as to what is good
and what Is bad in the air which passes into
the blood in respiration ; and the man who ig
insensible to the fine subtleties of smell not
only misses many of the pleasurable sensations
of life but he is liable to live under atmosphere
conditions which poison his brain and stunt
his mental faculties. I notice in the crowded
streets of Baroda men pursuing their avocs.
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tions with the utmost placidity in & soodll
which compels one to bar that gatewsy ‘
knowledge, the nose, as effectually as poﬂ‘w
I remember that once, on such an occasioth
meeting a man holding a handkerchief to bB
nose, as he walked along. I at once con ‘
a great respect forthat man, Here, I thought
is a superior man; he has a delicate sen®®
of smell, that means a delicate sené®
centre in the brain, probably the whole

is educated also, Now consider the magoifi
cent natural advantages as regards beaith
which we enjoy in Baroda. The sun, the
purifier, is with us almost all the year rou
Every day there is a beautiful breeze from 004
of the corners of the compass bringing life of y
its wings; it only remains to educate the,
sense of the city smell in the citizens to mt”*
Baroda the healthiest city in the countsr
but not till that is done shall we have tho#®
abominations cleared away which poison the
life blood of people and which make only ®
few micutes’ stay in their neighbourhood, th®’
source of a head-ache which incapacltl“’.
for mental work for the rest of the day.

I must not detain you longer on this
subject, but it is plain that in the same way
the other senses minister to the well-beinf
and safety of man, and the value we put upo®
the gifts of sight and hearing may be ga |
by the pity we feel for those deprived
them. Io defect of sight, the sense of to
and th'e muscular sense have to be cyes to
the blind and in their increased acute
‘I:::r: up ]for .the loss so far asis possibl‘f
et o s
slons conve :de b°“ ecnding the lmprel
Appliances hyavefl); the cye and the S
for widening tht:ir0 °:'~'d o el hoo
in briaging the f’P ere in every directio®

ar pear and making the

i
d
4
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small large. Specially of late magpificent’

tesults have been attained in this direction
aad we have not only the telescope and
Wicroscope but the telephone and the
@icrophone the tiny diatoms of the ocean’s
floor are brought within observation alike
with the distant stars, and a whisper is carried
found the world.

How much of the pleasure of life is due to
the impressions conveyed through these two
Senses we are apt to.forget until we are
temporarily deprived of either of them. The
religious teacher makes use of them in
appealing to the emotions by gorgeous
pageaots and solemo music, the orator stirs to
patriotism or treachery by his skilful appeal
to the mind through the ear and the soldier
rushes fearlessly into the jaws of death stirred
by the strains of martial music, the ascents of
pity, of love or hate stir the passions of the
human miod to their lowest depths, whilst a
look or sign may evoke or turn away a
quarrel. The soberer intellectual delights
come to us chiefly through these chanoels;
the wonders of science, the charms of art
and of literature are allke brought near by
sight and hearing. But much escapes the
uneducated senses. Some seem to go
through the world with their eyes shut, whilst
nothing seems to escape the notice of otkers;
some are unaware of the commonest sights
and sounds going on round them ; ‘ seeing
they see not and hearing they hear not;’
their senses have never been trained to report
nor their mind to record matters of daily
Occurrence. With the same opportunities
8 cthers they gain nothing by experience;
their mind is a blank as regards much of
their surroundings. Now, although individuals
Vary much ia this respect, the habit of seeing
nd hearing can be, to a great extent, iocul-
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cated. This is where sclence with its ex.
perimental methods, is of such services, not
oply on its account but as an educational
training of the faculties. For you cannot
slur through a mathematical problem ora
chemical experiment without utter failure ;
accuracy and exactitude are here a sine gua
non. And accuracy and exactitude will lay
many ghosts of old falsehoods and errors
and bring to light maay hidden facts,

It is not merely then as hand-maids of
physical health that the senses must be con-
sidered ; they are the gate-ways of knowledge
without which the store-house of the brain
remains an empty granary, the library of the
mind presents nothing but blaok books
Open the gate-ways wide that the store-house
may be filled with the golden grain of ideas
reaped from the harvest of experience, that
the blank books may be covered with
characters written by the pen of observation.
But at each gate-way there must be a faithful
janitor to shut out all but the purest grain,
to see that nooe other thaa the pen of truth
inscribes a thought upon the tablets of the
mind.

If the aim of education is the preparation
of the youog for their future, we caonot afford
tu neglect the training of the senses and the
development of the faculty of observation
Under present conditions, I
have noticed that teachers are, as a general
rule, conscientious, yet too frequently un-
ambitious, unimaginative and destitute of
individuality so that, although often learned,
they lack the very qualities which would
make it possible for them to impart their
learning to others effectively. Many drift into
teachiog often because they have too limited
an outlook and insufficient energy to engage
in occupations which offer greater promise

underlying it.
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but necessitate some decision of purpose and
the exercise of more or less effort.

The force of habit is almost irresistible—
ldeas and prejudices acquired in early youth
have an extra-ordinary hold of mind. The
chief complaint that can be lodged against the
system of present practised in schools is that
no effort is made to prevent such prejudices
from arising by developing habits which
would serve to give equipoise to our
mental gifts. More acquisitiveness is cul-
tivated at the expeunse of all, other faculties,
the critical faculty is left undeveloped, the
faculty of inquiry and observation is barely
recognised. To impart information by ex-
pounding the stores of knowledge at our dis-
posal is very easy—but to develope habits of
mind in our students, to train them to think
for themselves, is very difficult. The following
passage from Kingsley’s lecture to the boys

at Wellington College puts the case into a
nut-shell ;—

‘ The first thing for a boy to learn, after
obedience and morality, is a habit of observa-
tion—a habit of using his eyes. They say
koowledge is power and so it is—but only the
knowledge which you got by observation.
Many a man is very learned in books and
has read for years and yet he is useless. He

{Arntr 1984

knows about all sorts of things but he cannot
do them. When you set him to do work,.
he makes a mess of it. He is what you call 8
pedant because he has not used his eyes and
ears, Now I don’t mean to undervalue book
learning but the great use of school education
is not so much to teach you things as to teach
you how to learn—and what does the art of
learning consist in? First and foremost I8
the art of observing; that is, the boy who
uses is eyes best on his book and observes
the words and letters of his lesson most
accurately and carefully is the boy who learns
his lessons best. Therefore, everything which
belps a boy's powers of observation helps bis
power of learsing; and I know from ex-
perieace that nothing helps that so much as
the study of the world about you.’

Such then is the importance of the training

of the senses and the faculty of observation

in the education of the pupils entrusted to
your care. I believe, you have realised sll
that. The utility of the exhibition you took
so much trouble to organise will, to a great
extent, depend upon that realisation, 1 sin-
cerely congratulate you all and thank you
for the honour you have done to me in asking

me to open the exhibition which I now
declare open,
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THE TYRANNY OF THE SYLLABUS.

By Mr. G. M. 8Han,
Baroda.

O not be surprised when I tell you that

I have come from Baroda to this ses-

sion of the Secondary Teachers’ Association
with the specific object of throwing a bomb-
shell in the camp of the exploiters in the
field of education, not with a view to hurt
them physically but with a view to startle
them and make them conscious of the heavy
respoasibility lying on their heads. Perbaps,
you will not be able to identify these exploit-
ers at once ; but I will ask you to wait for a
few minutes more and your curiosity will be
satisfied. 1 am afraid the shell discharged by
senile hands, and therefore not possessiog that
momentum necessary for friction, may oot
burst ; but all the same, I have determined to
throw it. I am also conscious of the possible
reaction that may prove destructive to me, but
having had the reputation for possessing
courage to call a spade a spade, I have ceased
to think of coansequences. If this militaat
metaphor stings some, | will change it and
resort to forensic phraseology with a view not
to hurt the feelings of those whom my uop-
pleasant and unpalatable words may touch
to the quick. Accordiogly, 1 say that to-
day | stand before you, in the tribunal of
Public opinion holding the briet of millions of
Innocent children indicating these exploiters
as offenders against the voiceless, yet none
the less valuable inheritors of the country.
To be still more explicit, I say in the boldest
Words shorn of all figurative language, that 1
Intend to give vent to my pent-up feelings of
the subject of the syllabus and its tyranoy.
Truth, in all its oudity, is pever relished by
@en, but it has to be told on certain occasions

without any reserve. When I got the first
bulletin from my friend, Mr, N. P, Pandya,
I saw that here was a rare opportunity for
speaking freely and fearlessly on a subject of
most vital importance to an audience most
intimately connected with it, I chose the
subject * Educational Tyrants ” for my paper;
but prudent friends and colleagues advised
me that it would give umbrage to sensi-
tive people. Though, personally many a
time, ! fail to see the exact line of demar-
cation between prudence and cowardice, I
bowed to their advice and altered the title
calling it “ The Tyranoy of the Syllabus!”
Young men, assembled here, will perhaps not
relish this alteration much, but I request them
to look upon it with indulgence, bearing in
mind that I am now on the eve of retirement,
Lastly, before coming to the subject proper,
let me tell you that though a member of the
Vernacular or Swadeshi Education Depart-.
ment, I managed to keep myself in close
touch with the secondary schools by lectur-
ing to the Matriculation classes at Petlad,
Patan, Sidhpur, Mehsana, Visnagar and
Baroda for the last sixteen years, that for
the last three years, | have been lecturing to
matriculated boys and that I have got all my
children in one or another of the State high
schools, These circumstances give me a
title to stand before you and none will dis-
pute it. My close association with the primary
schools for the last twenty-eight years adds to
my right and to-day therefore I am going to
speak on the curriculum of the primary and
the secondary schools, The syllabus of the
college is beyond the purview of my pro-
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gramme. Let the colleges have long and
frequent vacations, let there be strikes, let the
professors lecture or abstain from the work,
let their time be devoted to the labour of
examinations, elections, movements from and
to Bombay for attending various sessions of
diverse meetings and councils, let them draw
fat allowances, let them write annotations,
keys, epitomes, high roads, let thew not finish
the courses prescribed, let them allow their
pupils to learn the sovereigp virtue of self-
reliance—in short, Ist them do whatever they
like. It does not concern us at all. It only
concerns us when these gentlemen tell us
that the material which they get from the high
schools is poor and deteriorated. Foor pro-
fessors! They complain that their labours
are wasted ; when they complain like this,
the high school teachers feel indignaat, but
they dare not speak, They in their turn
choose to transfer the burden somewhere and
though knowing that there is considerable
room for improvement in themselves and their
methods, they glibly remark that the material
which they get from the primary schools is
poor and they are not able to achieve much,
The teachers of primary schools with no
education worth the name, standing on the last
rung of the ladder, with no worthier model or
ideals to look up to and having no assertive
instinct accept the charge or sometimes evade
it by holding the parents and society respon.
aible, Thus from the lowest end of the pri-
wary schools right up to the highest point in
the secondary ones we see nothing but a
tragedy. Leaving the college work aside,
I will confine myself to primary and secon.
dary schools only.

Now, before taking up the details of
syllabus, I will first introduce to you the
exploiters whom [ referred to in the opening
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paragraph, By exploiters I mean (1) thoss :
who frame the curriculum, (2) the authoss.
who write books, (3) the annotators, (4) th®"
book-sellers, publishers and ageots (these
are connected with one another and know*
ingly or unknowingly they help one agothes
in exploiting the bodies, minds aod intell
gence of children and the purses of thelf
parents) (§) the teachers, (6) examiners, and

(7) the members of the administrative side of
the education department have their sharé

too in this business. I do not think you will be
in need of any considerable exercise of youf: °

brains to understand what | say. If the

syllabus or curriculum is good, much of the

evil will disappear and the exploitation will

be reduced ; but there is somethiog inherently °
wrong with that syllabus itself. We pretend

to give education to children and we do not
koow what that education should be and
why that education should be of a particulaf
pattern. | remember in our old days the
Baroda Government called its departments 83
‘ Department of Vernacular Instruction’ (not
education) and ‘ Department of Anglo-Verna®
cular lastruction.’ They, in their days, showed
this sort of modesty, but now our pretentions
are great and we have the Commissioner Of
Minister of Education or some such high-
sounding name, Rest assured, we do not
give or get education in the real sense of the
word ; otherwise do you think, the plight
of the country would be so very pitiable
1o spite of our heroic offorts and in spite of
speadiog money like water ? This s, howevef,
no place for me to desert on th;s subject
and hence [ leave it aside to be taken up on 8.
more suitable occasion, For our present puf-
pose, we shall use the word « Education” re-
membering that it is 5 postive misnomer, |

will now come straigh
t
syllabus, ght to the question of

Arrn, 1984,)

What ought to be the syllabus? Who
should fix it? What should be the aim
bebind it? What methods should be devised
%o put into operation? These are questions
deserving the most serious thoughts of res-
Pousible people ; but | must say, they do not
receive that amount of attention and care at
the hands of the officers as the subjects of
appointments, transfers, promotions and
Punishments. Let us see how this subject is
bandled by authorities. But before doing so,
I want to ask myself the question whether |
should begin my criticism from the infant
class or from the Matriculation standard.
The natural order would be to begio from the
beginning ; but | shall be compelled to prevent
the order. The syllabus of the secondary
schools is distributed in a way that would
enable the children to complete the Matricu-
lation curriculum at the end of the seveath
year ; so the authorities who determine the
curriculum of the six standards are, as it were,
tied down by the University, If some subjects
that are deemed necessary by people of
national views, if some subjects are found to be
absolutely useless, burdensome, teasing, emas-
culating, redundant, if some subjects are
found to be detrimental to the needs of the
country, but if they are prescribed by the
Universities, we have to make some provision
for them in the lower forms. If, on the other
hand, there are some subjects of immediate
utility, but if the University does not want
them, we have to omit them. That is the
slavish mentality of the curriculum forgers.
This evil does not stop here. When the
uthorities sit to frame the syllabus of the
Primary schools, unusual care is taken of the
*equirements of children who are likely to
Join the A. V. Standards, and the wants of
the poorest and most backward children are
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scrupulously ignored.  So, the Ubniversity
plays the part of asilent tyrant in framing
the curriculum of all schools more or less,
Hence I shall begin with the Matriculation
first, then with the lower forms of the
secondary schools and lastly with the primary
schools.

Before entering into details of the Matri-
culation syllabus, 1 will draw your attention
to a picture quite lurid and somewhat stagger-
ing. For sometime past, about 17,000 child-
ren appear at the examination. They pay
Rs. 250,000 as fees and aanother Rs. 300,000
is spent by them for going to and from the
examination centres and staying there for a
week. When the result is out, out of this
buge number 5000 or 7000 pass, some of
whom must be second or third year men.
This economic waste, this physical waste,
this drain on the asset of the country goes on
from year to year aud strange it is that nobody
ever thinks of it, though every body will talk
of the crushing abject poverty of the country,
To the University it is a paying business ; to
the examiners, moderaters, paper-setters,
supervisors, tcxt-):ook writer; and to so many
other parasites, it is a roaring traffic and they
are the exploiters who ask the children to run
their heads against the wall so that their
annual tamashas and emoluments may
continue., | cannot imagine a more heart.
rending tragedy. [ do not specifically refer
to the cases of suicides, disappointments and
heart-breaks because they are not many, but
their existence is not to be igoored. In spite
of all these things, our eyes are on the Univer-
sity and our troubles and tribulations begin
from there. Thereis a cry in the land that
the army of the educated unemployed is
rapidly increasing to an amazingly and
alarmiogly high degree and still those whq
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‘run the tamashas waot congratulations from
_people for increase in the numerical strength,
Nobody cares to know what the plucked
children are doing. It is enough if the child-
ren learning English increase and bring more
fees to government and private adventurers
and more money to other exploiters enu-
n.letated above, The products of the Uaiver-
sity are not wanted to an appreciable degree
in any avenue of life. By a continued process
we bave destroyed, with the help of our
impossible syllabus, all the powers and capa-
cities in asking them to learn that for which
they have no aptitude and not teaching them
that which is useful or for which they have
aptitode. We get as it were a sort of fiendish
delight in making our children physically,
‘morally and intellectually absolutely uafit and
still the process goes on. It is interesting to
know why and how this process goes on. |
will give you an example. A man knowing
what to do, having no inclination to manual
}abour, desirous to live in urban environments
with motors and cinemas, learns English:
passes his B.A., then finding no employment,
reads for Law and becomes an LL. B, Every
body says that the legal Srofession is over-
congested and yet every body sends his son
to the Law class aod the merciful University
turns out LL. Bs, twice a year. This new
advocate gets no clieats, but he waats bread
and wants to live as an educated man. He
starts a Law class and begins the process of
producing advocates to whom the struggle
will be keener than to him. So, one useless
unit produces a number of useless units. Simi.
larly, a B, A. starts an English school because
he is not required by any, He deceives people
preaching to them the advantages of English
education and the silly. people are attracted
as the butter-flies are attracted towards light,
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So, this continuous grinding goes on and the
dismal scene is enacted before the country:
These graduates and matriculates become
physical wrecks, sometimes they becom®
maniacs and intellectually unfit for any sub-
stantial brain work. After graduation, they
become fully jaded and on many occasions
are found to be unfit for self-protection Of
protection of the families. \Vith sunken eyes
and cheeks, with haads adoroed with wrist
watches, but unfit to hold a small gun, with
digestion impaired or destroyed by sleepless
nights and over-doses of stimulants, with
unnecessary burden of useless coats and
jackets, shirts, frocks, ties and collars, these
gentlemen—really gentle in bebaviour —be-
come a burden to society. They die soon. This
is what our Alma Mator is doing for us. 8
it not quite motherly!!! It prescribes the
Matriculation course. It is an Entrance
Examination, therefore it says it provides
foundation for the solid edifice to be erectod
in the college courses. It teaches moré
smattering and no subject is fully taught and
yet the courses prescribed look so attractive
and charming that if a foreigner were t0
judge our product only from a perusal of the
curriculum, he would have very high opinio?
of the product; but no sooner will he see the
actual product, than he will be disjllusioned
and would categorically condemn the currl
culum,

talio‘lvi’;;lti :: S;:c the subjects. Fipst, I will
had only e o8 remember, in our days, We
e unemplop e[;cr and 0o text.-books. But
exploiters muzt h::\cri s men or greedY
books were prescrib :l Lought that if text
way for makin ¢d, that would be a sur®
were ‘102 money. When no text-book$
prescribed, teachers had a latitude O

select their books : b a latitu
i but, now all attention bas

[ArBIL 108k

Aenr, 1984,

to be concentrated on text-books. I shall
Consider the present text.books. The quaatity
ls crushing and the quality is beyond the
Capacity of the boys. But a guaraatee is
given to the selection maker that 20,000
Copies would be sold and he could safely
depend on the profit for several years. The
selected passages have got introductory notes
at the top and they are sure to defy the intel-
ligence of teachers even. The beauties of
Shakespeare which we learnt in B. A, class
and which we could perceive only with the
help of commentators like Gervinus or Hazlit
are supposed to be appreciated by childrea
of 16 to 18 of this land, Imageries have
to be found out, the rhythm is to be
comprehended, the occasion to be under-
stood and the central idea to be caught at
once, It matters not if our boys do not
understand the metres of poetry of Sanskrit
or Vernaculars, it does not matter if they
cannot utter a dozen correct sentences in
their mother-tongue, it does not matter if they
commit as many blunders in dictation as
there are words; but it matters most—it is a
Question of life and death—if they do not
write and speak correct English pronuncia-
tion or if they fail to perceive the beauty of
English Poetry and Prose—unot only of one
age but beginning from Chaucer dowa to Gals-
worthy, Ye advocates of education through
Vernaculars, ye patriots, ye research makers,
look at the way in which things are done in
one direction which will undo your work of
Rges together, We learnt Keat’s “Happy la-
sensibility”’ in the lntermediate class and we
read of the sky.lark there, Now, with the
Progressive method, our children are expected
t0 admire the Daffodils (which they never
8¢¢) like Wordsworth or to admire the flight
of the sky-lark (an equally unknown quantity)
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as an ethereal minstrel of the sky. I am ready
to point out such passages from the selection
of almost all the years. These text-books
are a source of good if not bumper harvest to
some. Then come the annotators, To them
it is a bigger business still, The annotations
cover hundreds of pages with all materials
ready for teachers and boys. Priated on
worst paper, bound in the most wretched way,
these annotations are greatly in demand, even
though the teachers always advise the boys
not to buy them or use them. This kind
advice of teachers does not proceed from
any merciful motive; but it generally
proceeds from a set purpose. [ am cock-
sure the text-book will be unintelligible
without notes even to teachers, To conceal
their ignorance, they advise the children not
to buy them; yet in spite of their advice I am
sure 80 per cent, of the children buy these
annotations. The teachers say that the use
of dictionary must be made; but if this
advice is followed, children will have no time
to do anything else, and will have to buy a
number of reference books besides a diction-
ary, So, if the advice of using lexicons and
reference books is followed, the book-sellers
will exploit the children aad if it is not fol-
lowed, the annotators with the book-sellers
will divide booty between themselves, in a
peculiar ratio, because the annotators have no
money aond the publishers have the capital,
In exploiting the children, the book racks
are also, to some extent, exploited. These
text-books and annotations encourage cram.
ming the brains with useless ununderstood
stuff indirectly Kkilling other natural powers,
Take now History. Histories of India written
by foreigners full of destortions and wilfu)
omissions have to be studied in English or

Vernacular and the question papers are in
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English, We pretend to teach the Indian
Administration and our boys do not know the
revenue of India, the money spent on White
aad Native armies and the contribution made
towards the expenses of the Navy or the Air-
force, Then what do you teach ? You pretend
to .teach Geography and now-a-days the
subject has beeq given uncommon importance,
Our. books on Geography are written by
foreigners, So many highly scientific and
mathematical details are given in the text-
books that teachers who have learnt Geopgra-
pby in the old fashion do not know how to
do their business. In that subject, we ought
to teach exports and imports and along with
them our boys should know why in spite of
more exports, the country remains poor, This
side of the subject is omitted and the atten-
tion of the children is diverted to valcanoes,
th_ermal lines, and tundras and such other
things which they cannot easily conceive. A
sceptic and captious critic may as well suspect
Some motive in changing the direction of the
study of Goegraphy. The subject of Gujarati
has got a text-book too and I can, if I have
time, show you passages containing the subtle
points of philosophy — the non-dualism of
Saokaracharya or the peculiar devotion of
Meerabai. There are passages in prose selec-
tions yvhich it is impossible for a Gujarati
teacher to explain toa class having students
of both the sexes. There are some passages
of some so-called self-styled poets which even
defy the powers of teachers. There are some
passages which perhaps the authors them-
selves will fail to explain to ordinary children.
In an attempt to teach Gujarati poetry,
attempts are made to select passages from
poems of Narasimha down to the poems of a
budding poet of yesterday who may still haye
to wait to establish his place in literature, |
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belicve personal influences are at work, 88
these selections and old poets,though inﬁn“‘"
superior, are given scant justice, Coming »
Mathemalics, the burden there too is
and I am told some additions are shortly ¥
be made to it. Logarithms and Trigono”
metry which we learat with difficulty in Intef”
midiate is now to be brought down to
Matriculation. Do you believe, children €39
conceive of Infinity or * Irrational Quanﬁ’
ties?” How many of our teachers can explai8
to boys why mious multiplied by minus equ
to plus? Children have to accept thesé
things and the still the very men who pre°
scribe these things complain that childred
should be taught the whys of everytbiof
and should not be made to commit to memofy
anything without understanding them—No=*
not even the multiplication tables !l! Lastlys
take Science ; we can say a lot of thing®
regarding this subject too, In short, tb®
curriculum is heavy both in quantity 89
quality, quite unfit for the wants for thos8*
who have to lears it, Lat some wise men
and dispassionately examine the books 8
the syllabus and point out the utility of each
and everything we pretend to teach, [ a®
sure, this will result in a general condemn®’
tion of the syllabus, We pretend to teach
Dl:awing, Games, Scouting and such othef
things, Examine how many of our boy?
!;:‘::! :r(hﬁnd time to learn these thing*
thescg e :Y“'C made to pay fees for
assured xtras, they get no chance. R#
beel:lreu;ottlheonbattt:‘: O’: aterloo may b.:
Harrow, but matCh:sncklet field of Ew:“ﬂ'
will never brin Paved as at pe C
Indeed, they og your goal an inch neares
the peopl ET h? gireat way in denationalidﬂf
we bave. 1o a1 s Is our ideal and to reach }
stribute or fnvent or devise 0¥
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Course for six standards. The method plays
2 great part. Every day a new method is
h'"nted, imported, advocated, and badly co-
pled. This means new books, numerous books,
difficult books. I remember, once, “ English
Readers without tears *’ were prescribed and
when my child came to me with the ThirdRea-
der, which contained “Do not trouble till trou-
ble troubles you” on the first page, it brought
tears in the eyes of the child and the parent.
Grammar is not taught and [ fouod boys in
Matriculation class coming to me with Nes-
field’s ponderovs work telling me that they
could not understand so many things. The
Direct Method meant for colloquial purposes is
advocated with vehemence by those who have
oot to teach boys. The new method of
teaching Reading by sentences at once—a
method which may be fit for languages having
defective alphabet—is enforced for teaching
languages the alphabet of which is most highly
scientific and a clear grasp of which euables
the boys to read any books. Thus I have
taken a rapid survey of the curriculum show-
ing that it is crushing, difficult aod useless
for all practical purposes.

Coming to the primary schools and the
syllabus, the same scene is repeated. Under
compulsion, our children remain in our
schools till they are ten or eleven. During the
short period, we want to cram their heads
with as many subjects as possible aod still
more heavy burden is to be placed on the
heads of children who are to finish the verna-
cular study only because the authorities believe
that they would not read anything afterwards,
1 would not detain you long with the multi-
Plicity of subjects beyond the powers of ordi-
Dary children, The result is that a Sixth
Standard boy, a Matriculate and a Graduate,
the product of our eflorts, vie with ooe another
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in being useless for any practical work, For
the battle of life, he is most ill-equipped and
he cuts a very sorry figure wherever he goes,
I read in a book that “ Education is deter-
mined not by the needs of the individual or
the race. It is determined by vesled interests.
No castigation is truer than this. Govern.
ment in British India hand over the business
of Education to the Boards, but the curricu-
lum is subject to severe scrutiny and has to
be approved by Government. They see that
nothing which would interfere with their
interest is allowed to be taught, The Indian
States have to copy the model in vogue in
British India and they too do not--cannot—
would not see to the needs of the couatry.
The University too canuot make bold depar-
ture or cut a new path; so somebody else deter-
mines what the students should learn, The
learners, the teachers, the parents, the patriots,
these have no voice in this work, Edu-
cationists say that the curriculum must be
peidocentric, The child should be the central
figure standing prominently before the author-
ities, By the child | mean an average child,
But when the curriculum is fixed, the wants
of the upper classes or Government are con-
sidered most important, Because the sons
of a few officers or merchants want to learn
English as early as possible, provision has to be
made for them. Because they want to go to
Europe for I. C. S, or such examinations,
the college courses should be adapted accord-
ingly ; what the average children want, that
is the thing most supremely neglected,
Colleges, high schools, secondary schools
and primary schools are run from revenue
chiefly drawn from the agriculturists. [ndeed,
fees are charged ; but they do not cover all
the expenses, Agriculturists partly and in-
directly pay for the education of the upper
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non-agricultural classes and they in their
turn learn to hate them and their profession
and like to lord it over them. This is the
beauty of the situation, If some agriculturists

ask for a school, these gentlemen would say
they bave no funds!

Now this syllabus-framers prescribe books,
I have reasons to believe that the books pre-
scribed are hardly read from cover to cover
by the prescribers of books. The hands of
officers are full ; they appoint committees to
progounce opinion on basks, Thsy are after
all mea opea to all sorts of influsnce, Honest
opinion is rarely given. There is a sort of
mutual agreement between the authors and
officers, Greedy authors and needy authors
write books for money. If they are really
good bocks, they must sell ; but being worth-
less or useless or unfit, they have to be bols-
tered up by official orders, Those who have
toteach the books are, as a rule, rarely consult-
ed and a Rimsy pretext is put forward that
the teachers are all conservative and would
not like to change books. The teachers, on
their part, even do not lodge complaints,
They would not do so in their own interests,
Thus new books are introduced under differ-
eat guises, When, however, it is proposed that
instead of books, subjects must be prescribed
and the teachers should bz allowed to choose
their own books, a bogey is flaunted that
teachers would give undue partiality to some
and it would be expensive for children
migrating from one school to another. But
the beauty of the situation is that wheo
proposals for raising fees or such questions
are to be submitted, the inconvenience {eit by
poor. patents is not considered, Thus, in.
terested Government, interested officers and
greedy authors combine to make ths situa.
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tion absolutely uabearable.
sort of systematic exploitation ?

A question would arise how Is it that boy¥

pass, though, as I say, the curriculum is crnsh%
ing and the text-books heavily laid? Thé
answer is pot difficult, Examioers koo¥
their owa business too well. Examiners to0
are of various kinds, Those who do oot get
any wages for the labour of examination ar®
of one kind. Such are the teachers. Most
of the work done by them is done perfunc-
torily and hardly in time. Then there are
examiners who get money for their work,
Everybody knows what fair and foul efforts
are made to secure this work, and after
getting the work, these poor men have
to do it like machines examining a cef-
tain number of papers every day. To these
gentlemen, the examinations are a fruitful
source of money and influence, They aré
thus a kind of exploiters, When we tatk
of some civilised country, we say they have
abolished all examinations. But such 8
proposal will be pooh-poohed in our country
where a fetish is made of examinations:
Examiners are suppased to know the subjects
thoroughly in which they are examiners.
Whea they draw question papers, their ides
is generally to find out what the boys do not
know. Loog and involved questions, nume*
e e ety of g’
subject of ¢:omerlaiet:'t"s Yare ﬂlw.ays made 3
flutter when qSesti e children's heal’“l
Heat, want of ot(;1u pa‘pe'rs are. distributed
a day, the long Perloedr i‘Cllities, two papcl
wide range of uest'o examloations, th®
examinations thequ by oo vagaries
marks, the h:m n.l’e"able way of assigoiok
done, these are met‘:b "hich the work 2
health of pouys é ers which toll upon th®
» Examinatiops kill childre®
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and examiners help the process ooly for money.

t the University once invite applications for

onorary Examinership and | am sure, very
few candidates will come forward, The farce of
examination of primary schools is still more
ludicrous, The so-called fospectors and De-
Puty Iaspectors attach much importance
to examinations because on the results depend
the future prospects of teachers and there.
fore on these teachers depends the treatment
of these examiners, Exminations have 3
lure both of prestige aod pelf and heace
there is a scramble for the work. So, this
body is a body of exploiters toc. Sometimes,
they ask questions which they themselves do
oot know fully., The wholeis a game or a
gamble—at any rate it is oot a business
worth looking at.

Big book-selling firms make it a point to
exploit the masses. They get books written
by Iadians and pay them miserable pittances
and then they use their influence and the
pames of these Indians to make their com-
modities sell, Many a time, they see the
officers in power, use influence and get their
books approved as text-books aed children
bave to buy their books. The people who
are responsible for the education of masses of
acountry like India have a sacred duty to
discharge. They have to see that children
use really good useful books written by
Indians and published by Indian firms. Un-
less this attitude is taken by them, the prc-
cess of exploitation would not cease.

I believe, | have said enough to show you
that we are all victims of a positively mis-
ievous system, There is a cry in the
Country that the preseat system of education
Mmust be National. We say education must
Produce good citizens aad patriots. We say
education must produce men and womea
Who can defend themselves—sound in body
dad sound in mind. We say education must
aw out the inherent powers of children.
¢ say that education must be peidocentric.
We say that education must prepare men
%d women for the battle of lifr. We
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ssy education must filter-down to the lowest
strata of society. We say, in short, our edu.
cation must make us fit for complete inde.
sendence. These are our ideas and ideals
and look at the methods, agencies, appara.
tus, and iostruments employed to achieve
the end, Is it not travesty ? Is it not an idle
talk ? |do not understand why our Com.
missioner of Education who has got under
bim twenty-four high schools and double that-
pumber of Aunglc-Vernacular schools should
have no voice in the University, Our Govern.-
ment ought to see that he is appointed there
somewhere in his official capacity.

With entreaties, sincere and irresistible,
I pray to you all to study this question of the
syllabus. As members of the Association,
you ought to put forward your opinions at
once, You should not be disappointed, even
if you are not heard. Even as teachers, if
you sit with hands folded and making a
show of carrying out impossible orders, you
too will be guilty, My earnest request to
the authorities is also to see that the children
of to-day are not made useless for any manly
work by the syllabus. Let an average child
be always kept in the mind of curriculum-
framers, let the teachers have a powerful voice
in the business. At any rate, those who
bave not to teach should have the least say
in the business, If you are convinced that
the country is poor, for God's sake see that no
man takes undue advantage, At any rate, in
the field of education, exploitation should
have least scope, Reduce the evils of an.
notations by prescribing easier and more use-
ful course, Minimise the evils of examina-
tions, Remove the middlemen—study the
wants of the country—do not ooly think of
the fortunate few while determining the
curriculum. You will then surely get the
gratitude of the unknown masses.

If | have wounded the feelings of any one
present or absent, I should make the profus.
est apologies, Thisis a subject on which I
can speak for many more hours, but that is
pot possible and therefore | close my remarks
with a fervent prayer to all that they may learn
to see things as they are and not be carried
away by greed, sclfishness, narrowness of
views or glamour of Western things,
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NATIONAL AWAKENING.

" An ever-deepening national impuise is compelling
India to go back to the fount of her own traditions
:::i her :w“ cultare to insist upon developing along
"~ own lines 30 that she may be able to contribute to

koowledge of the world instead of being merely a

;:i?'ient of such knowledge as may be vouchsafed to

ST, NmtaL SiNgH [1924)

]I[HIS national impulse—this pride of race—

has led us to direct our attention towards

fmr own culture. Our interest in it is increas-

mg. We have begun to treat it with more

. and more respect. The lines on which nation-

'al development is to be fostered should be

m Peﬁect harmony with our own race—

gemus. The future of our country should be
cast in a distinctly Indian mould.

m necessity that has given birth to such
& national awakening was that India had for-
gotten her past traditions, her individuality
and her peculiar culture. In dress and
maupers, in forms of thought and expression,
in literary and artistic activities, in fact, in
every aspect of Indian life, the attempt was to
westernise. This feature has been observed
by Liord Ronaldshay in his book * The Heart
of Aryavarta " thus :—

* By the middle of the nineteenth centary, a period
of intellectual anarchy had set in, Westernism became
the fashion of the day—Westernism demanded of its
votaries that they should cry down the civilisation of
their own country. Ancient learning was despised;

ancient qustom and tradition were thrust aside; ancieat
religion was decried as an ontworn superstition."

NATIONALITY,
Nationality is defined as the individuality
of a people. Each race of men has its own
peculiarities which are in its very constitution.

The most powerful of such peculiarities are 9! .
be found in the thought-structure and socisl

structure of the different peoples. It i’“g
account of such structural formation that .

there are different stand-points from Whid’* .

the eternal world-problems are approwhed',"
This leads to differences in literature, 8

W Nlde

philosophies and religion. These are 08

very fundamentals of different race-cosnciou#
ness.
INDIA IS NOT DEAD, BUT LIVING. )

Many a great soul such as Swami Vivek® -
nanda has delivered to us a message of OPY"
mism and loudly proclaimed that India is 8%
dead, but living. In spite of her being 8
old, she is ever youthful. The secrot of $b8% -
immortal youth of India lies in her educatio®
and culture, Rightly has Dr, Rmihbkumud |
Mukerjee described India as a cultural rathe®
than a material possession of the Hipdu rac®

TRUE EDUCATION.,

It is no true education at all if it merely
confines itself to the training of the intelloctusd
nature and ignores the unfolding of the spirit
nature and does not evoke and train the €M%
txonal‘ nature. The neglect of the emotions r®”
:::ts tl:ethe decay of public spirit and sacrifi®

_ common weal, Grupdtvigg, th
Danish Poet, 80 early as 1844, appealefi,g to b®

‘Arnir 1984,

of this Danish poet wae that our pupils must
leave us full of desire to devote themselves to
noble ends.

While, in 1811, he spoke in support of the
establishment of a Hindu University, Sir
Rash Behari Gh ose gave expression-to his idea
of the true purpose of education in the follow-

ing words :—

* Education must have its roots deep down in natignal
sentiment and tradition We are the heirs of an ancient
civilisation, and the true office of education ought to be
the encouragement of a gradual and spontaneous growth
of the ideals which have given a definite mov.fld to our
culture and our institutions. Special attention wﬂl'be paid
to the knowledge of the couatry, its literature, its arts,
its philosophy and its history,”

The Indian is not an inanimate clay to be
moulded at the potter's whim, but a complex,
living organism with a distinctive individuality
of his own. It would be most calamitous to
India as well as to humanity at large if she
goes so far as to lose her individuality and
becomes either a copy or a duplicate of the
West. No less a personage than the great
late Sir Ashutosh Mukerjee, in his Convoca-
tion Address of the Lucknow University in
1924, pronounced : *“ \While we recognise and
appropriate all that is wholesome in the
culture of the West, we are equally concerned
with the preservation and development of the
organs of our national culture and civilisa-
tion."

WHY SHOULD WE KNOW OUR PAST?

In order, thercfore, to bring home to every
student the fact that India has a distinct
culture of her own which must be preserved
and developed, a proper study of the past
history of India is essential. Why sbould we
know our past ? Professor Sidgwick, address-
ing the University under-graduates, said : "' If
you would know what England can do, you
must know what England has done in the
Past.” This is true not only of England, but
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of every country in the world, and more 80
of India with its glorious past. By looking
back to India's past, we find & source of great
inspiration. Regarding the heights of civilisa~
tion that India had attained in the past, an-
prejudiced and authoritative proofs have been
forwarded. The ignorance that once existed
about the sublimity of India's civilisation hag
been dispelled by many a great Western
authority, not to speak of our own country-
men. The great antiquity of the civilisation
of India is very well borne out by Sir Monier
Williams who says :—

*Indeed, if I may be allowed the anachronism, the
Hindus were Spinozities more than 2,000 years before
the existence of Spinoza, and Darwinians many ceatu.
ries before Darwin ; and Evolutionists many centuries
before the Doctrine of Evolution had been accepted by

by the scientists of our time and before any word like
evolution existed in any language of the world.”

Who would not, with pride, look into the
illuminating pages of the History of India?
But this vain priding over our past alone is
no compensation for the bitter present. On
one occasion, Srimati Sarojini Devi remarked
that our ancestors have bequeathed every-
thing that is sublime and splendid buta
decent posterity.

We must therefore investigate with a true
scientific spirit and not with a coloured
perspective the real causes that led the past
to such a pitch of civilisation and those causes
that are responsible for the present depravity of
India. Such an investigation will also help
us to make amends and help to build a future
which can at least favourably compare with
the past,

But, how are we to make this investi-
gation >—by a study of the history of the
past. Itis history that furnishes the data
for such a purpose. Hence, the study of the
history of our country becomes quite essen-
tinl,
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STUDY OF INDIAR HISTORY AS AT .
PRESENT,

But, Indian History, as it is studied af
Present, does not give a real insight into the
mtnre of the individuality of India A
mﬁoml and scientific touch to the historical
fietmls should necesearily be given. History
18 not without meaning. The study of history
ean Bever come to full life unless public
spirit and broad patriotism are awakened.
History should be so taught that even if the
chronologies of history and the details are
forgotten, the spirit of the forgotten details
should remain in the mind of the citizen.
The students should be enabled to catch glimp-
Beg of the true continuity of their national
history. As at present, the students gencrally
learn in Indian History that race after race
M down into India, there were internal
dissensions and frequent warfare. Hence,
the only impression that a student, after he
leaves the school, will have of the India of
the past is that his ancestors were ignorant
men, that there were no peace and harmony
in the country but strife and struggle. Could
peace have been absent where literaiure,
arts and crafts had seen the highest develop-
ment? The grandest works of architecture
found in our country which are now the
wonder of the world—are these to be found
in 8 land where there was no peace?
Certainly not. In the words of Swami Viveka-
nanda * India is the land where wisdom made
its home before it went into any other
country.” Yet, little about Indian culture or
Indian individuality are the students taught.

HOW SHOULD INDIAN HISTORY BE
TAUGHT.

- The true function of history is not merely
to eupply facts but to enunciate and illustrate
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the laws of varicus human actions. T

law of causation and the sequence and

quence of events ought to be fully expiainod.

It is with this perspective that history ought.

to be studied. ’
While going through the events of Indis

History, the students should be taught iB

such o manner that they will bo able to 860 ..
that, underlying all these, there is ever prelen.‘ :
the world-idea of the Indian Nation—Spinb -

conscionsness,

If the study of Indian History in our schools
should be really useful, the students should be
so trained that they can practically spply the
knowledge that they acquire. Prof. Jadunath
Sarkar has stated that applied history re-
gards the past as a social laboratory in which
experiments in politics and human welfare aré
being tested daily ; and that it is the missioB

of the history teacher to apply the resul® .

of these experiments to real present d8y
conditions.
APPLIED HISTORY,

Buch applied history ought to be taught
to the students if they are to prove ugeful
citize'ns later and if the knowledge they
acquire has to justify itself. The lines Of
growth that India has adopted ought to be
f:learly understood that they might be followed
in future also. This idea g emphatically ex-
pressed by Dr. Tagore iy his article “The
Message of the foreat "—w 14 ig hopeless t0
cater for some clamoroyg demandpif the
moment by endeavouring to fashion the
history of our people on the model of another
—however Hourishing the latter w .

ay be, For

India to force hepgejf

, 8 long Kur ines
of growfh would not s o ;;pean hb X
only a distarteq India.” mak urope, bu

Aaiy, 198¢

" # the aims of a true study of Indian
; are o be realised, scientific methods
% investigation regarding historic facts are
‘O‘be applied ; and, with great scrutiny, but
With & patriotic fervour, they are to be oollect-
o and parrated. It should be borne in mind
that if India wants to progress, it does not do

30 commit to memory what others bave dis-

%vered. Many & cultured nation has been
displaying its originality in the from of re-
Searches ; and we should prove that we are
also capable of standing shoulder to shoulder
With them, Not keeping ourselves satisfied
with learning like parrots what others have
discovered, we should also go on frequently
contributing something new to the knowledge
and welfare of mankind, For, the progress of
a nation is judged by the number of original
thinkers and the amount of work they turn out.

When such is our ideal, the stereotyped
teacher, though he might have a very long ex-
perience in teaching, and though he might be
very clever in enabling the boys to pass the
examinations, is but a living gramophone. Just
like the Railway Engine, he carries a train
of students along the rails which have been
Previously laid. The students get but a cur-
%ory view of the fleeting panorama on both
tides of the way while the ficlds beyond,
t'hOllgh they may be full of treasures and rich
Pasture, lie unseen and unexplored But, 1o
order to achieve our ideal above held out, we
have to consider our schools not as parrot
training institutions, but as the nurseries from
Which the future historians and the nation-
builders of India pass into the world.

SUGGESTIONS FOR A PROPER STUDY OF
INDIAN HISTORY.
. Having go far seen the necessity for a scien-
lific anq patriotic study of Indian History, the
XL—35
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following suggestions for the realisation of our
aim in training our students in the schools
may be considered.

(1) Text-Books. Text-books on Indisn
History should be of such a nature as to sﬁ-.-
mulate a real love for the country. They
ghould be written in such a way that, on the
mind of the reader, will be impressed the funda~
mental unity amidst the bewildering diver-
sity of India and the presence of the individual-
ity and the distinct culture of our country.

(2) Medium of Instruction. There i
nothing so wonderful on earth as the teaching
of the history of our country in a language
quite foreign to us. Dr. Besant, in her Convo-
cation Address of the Mysore University in
1924, said : * Education in every country
should be given in their own tongue. The
want of it has made India admittedly the most
ignorant country in the civilised world.”

The consequences of forcing an alien langun-
age are very serious. The fountain springs
of national power are dried up at their very
sources. Mr. Vibhuti Bhushana Datta, Dr,
Pramath Nath Banerjee and others have,
before the Calcutta University Commission of
1917, laid bare the evil effects of teaching
through an alien tongue. When it is conveyed
through a medium in which heis fitted by tradi-
tion and enviromient to express his own
thoughts, instruction appeals more to the head
and heart of a boy. Else, it becomes parrot-
like cramming rather than intellectual under-
standing. When instruction is through a

foreign language, importance is attached to-
wards rather than to thoughts, to forms rather
than to substances. Thus, the demand for ver-
pacular to be the medium of instraction is not
sentimental. It is both national and rational.
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(3 Correlation of History to Geography.
.Prominent attention must be paid, while study-
g the history of the different parts of India,
to the correlation of history to geography ;
.for, the activity of man in all ages and places
18 largely determined by his physical environ-
-ment. The story of India's past strikingly
illustrates such a correlation.

‘ .(4) Competitions. Different kinds of compe-
titions might be held periodically bearing on
the Higtory of India as a whole or any parti-
cular portion of it. In this connection a
few such competitions might be suggested :—
.(a) Poetical compositions in vernacular regard-
Ing some historical event might be called for
and prizes awarded to the best of such compo-
sitions. (b)) Students might be asked to write
easays in inspiring language on some great
historical event such as some noble deed of
self-sacrifice, or of patriotism. (c) Biographies
of great Indian heroes of the past might be
called for (d) Competitions in writing histori-
cal novels in vernacular and short stories

baving a local colouring and historical bearing
might be held,

(8) Celebration of Days. Days in comme-
moration of the great historical personages of
India must be celebrated. The efficacy of
such celebrations can never be over-rated. We
should all have before us eminent men as our
ideals. Though the ideals are universal, the
Indian sources of illustration have their own
peculiar effect. The form of our expression
will link itself to the past efforts of our own
people in preference to those of others. For
this reason Indian History is all-important to
the Indian youth.

(6) Pictures. Pictures of great national
heroes of India and scenes of great heroic and
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patriotic deeds of our countrymen m‘
adorn the walls of the History room 80 P
the moment the student enters the rooS
he will breathe, and be surrounded on all iie.
by a patriotic Indian historical atmospha’"":

Pictures representing great events in Inu
History should be hung up on the walls; d]
there must be pictorial representations ™.
the gradual development of the pﬂfhc“?i

dynasties and kingdoms. :

(1) History of each Destrict. The dehﬂ?’
history of each district mudt be caused w“
written and this history must be made 6%
pulsory for the students in the high scho?
or schools in that districk. Such studen®’
should be examined in the class exmniﬂaﬁoﬁ‘"
of the Fourth and Fifth Forms in the hi’wq
of their district in addition to the geB%.
Indian History. The superstitious bliet 5%
local patriotism isa bar to national pl'OE"‘? ¥
false. Provincial and rational local patri®
18 never inconsistent with the larger patrio i

(8) Cullection of Materials of Histor
Interest. Students should be induced ¥
collect old relics such as historical
rare coins, Sasanas and palm leaves, and %",
couragement given to them for making 58

f:ollt?ctions. These might be publighed by ot
stitution to which those students belo“:z
fxlong ‘with their namneg, This will be ‘n
mcent‘xve in howsoever gal] a degree it b
In thls' connection, it is to be noted
E;yt::, ritual and custom haye got grows
phazard, Thg it.mer significance of

map or pictuy, . X .
There is ng det:ilo(ff its history and peliel®

® Puja or a legend whio¥

- Aemm, 1934

® Without a meaning. Traditions and legends
Were once being discarded. But many of
I are being verified by archaeological
Tsearches, and later writers have, therefore,
to treat them with more respect.

Bven proverbs, sayings and ballads reveal
Iuch history and may be verified by some

Res or stones.

(9) Historical Tours. Systematic toars to
Places of historical interest, at least in the dis-
trict, must be undertaken not as mere pleasure
€xcursions, but to enable the boys to person-
ally have an idea of the history by actually
Visiting the particular spots themselves. The
teacher who accompanies them should bring
home to the minds of the students the histo-
rical interest connmected with the particular
spota. The main aim of such tours is to sti-
mulate an inquisitive mentality in the students.
They should be trained in such a manner that
the mowent they sct their foot on any such
spot, a train of historical recollections 1m-
mediately rushes into their memory.

(10) Lantern Lectures. Indian History must
be frequently narrated in the form of Lantern
Lectures. The students of the age of those
who attend the high schools will have thus an
indelible impression of the historical details.

(11) Enactments.,  Scenes from
History or sinall Indian historical plays should
be enacted by the students.  This necessitates
the existence of a draiatic association in each
high school. This will not only give awple
8ope for the development of histrionic talents
' the students, but it will also do the greatest
8ervice in infusing patriotism into the minds
of the rising generation and representing before

em the vanous situations in the history of
our country.

Indian
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(12) Art and Architecture. It is to be
remembered that art and architecture have
played no less an important part in the cultur-
al development of India. Art in Indis is not
a mere reproduction of external nature, buf is
a reprojection of the soul. Every stone hasa
story to tell and a lesson to teach. The appre-
ciation of art depends on continuous culture
and the development of taste, Beauty is not
physical but subtle and is $o be seen by the
eye of the soul. Hindu art is symbolic, reli-
gious and suggestive, Our students should be
made to pay a visit to as many pieces of art
and as often as possible so that they might
cultivate a taste for art and have a proper idea
of the cultural development of our race.

(13) Historical Laboratory. Above all, in
every high school, a historical laboratory is
quite essential, It is not out of mere senti-
ment or to give a new prestige to the subject
of history that such a demand is made. The
utility derived from making the students per-
form experiments practically in the science
laboratories, can be derived to the same extent
by making them do practical work in history
laboratory also. In science, the students are
given instructions as to the way in which
they can, by experimentation, arrive at results
which have been long ago discovered by great
scientists,  Similarly, with the necessary
material and proper gwdance, the students
can also arrive at the same historical results as
have been arrived at by great historians. The
history laboratory should contain copies of in-
scriptions, ballads, quotations, and coins and
such other materials as are the sources from
which Indian History is built up.

AIM OIF THESE SUGGESTIONS,

The underlying aim of these suggestions is
that a spirit of enquiry and research should be
aroused in young winds. In order to make
Indian History interesting, the practice of
werely learning a mass of facts and statistical
tables by heart in chronological order should
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be discouraged; but civic inte i
X ;- rest, publ
spint, and patriotism should be awakene?l. ¢

CONCLUSION.

In doing this, the teacher has no easy and
grig;nary task. He has a very great resgonsi-
p y tofulfil. The future of India is what

e makes of his students to-day. The high
Bchool-gox.ng age is the most formative period
m aman's life, Hence, the teacher should
realise the heavy burden on his shoulders and
x :go bear it with love. But his difficulties
- many. In steering his instruction

ong the path of national duty avoiding im-

pediments to pr li :
Sacomal [;;‘)gress 1es the skill of the

. The suggestions offered above do indeed
lnvolve Some expense and labour. Yet the
Investment in this direction is no loss at all.
The return from this is great, For, on this
l‘nvestme_n?. depends the proper training of the
uture citizens of India in whose hands the
national revival of our country lies.

Here is what Dr. Sir Radhakrishuan, in his
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Presidential Address on the occasion of 9%
Second Annual Conference of the All-Bef
College and Teachers' Association on $he V&3
of April, 1927, has said :—* Indian HistorY &'
taught to impress that India has failed.
we lose our wealth and resources, we
recover them to-morrow, if not to-dsy; b,“"‘“
we lose our national consciousness, there 8 ¥ ;
hope for us. The dead cannot be raised ; ®*7
the poor can.” 5
Henpe, is it not high time that we real® w"
the serious consequences of neglecting & PF%!:
per study of Indian History and thus allo‘ﬂg
national suicide? Is it no loss to the WhO¥:
world if the Indian Nation does not do wheh,
1t is capable of doing for the realisation of 4l
ideals of humanity as a whole ? &
May the stream of culture and civilisabio® |
flow perennially through the Heart of Ind¥"
For, as Lord Macaulay has said: “ A
who do not take pride in the noble achi®¥®
ments of their ancestors will not achi®¥®

anything worthy to be remembered by 1
descendants ! ™
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-the turmoils of life.

TEACHER AND GUARDIAN \1\:9.\-

By Mg. K. S. SIVARAMAKRISHNAN, B.A.,
Trichur.

HE child of to-day is to be moulded into
the true citizen of the future. Re-

sponsibility rests heavy on the teacher who
bas to guide the child, help him to form his
character and set a worthy example to others.
Ace his shoulders broad enough to bear this
grand burden unaided? In this highly
complex world, the task set before bim is
well-nigh impossible. Even if he puts forth
all his will and energy, the teacher cannot
fulfil it successfully. Some body must step
in with a helping hand. He is the guardian.

Gone are those halcyon days when a
child could be safely left with his preceptor
for a time to return home fully equipped for
Centuries of progress
and reaction have set this idealistic teaching
on an unattainable height at present. The
parent has to co-operate with the teacher
and that whole-heartedly, if he desires to
fulfil bis role as a guardian properly and to
make a creative agent of the child under his
care,

How far do guardians realise the re-
sponsibility that is theirs by birth-right, in the
modern conditions of life? They realise it in
degrees of varying intensity. My next door
neighbour, a merchant, expects the teacher
to be doubly painstaking with his boys
lest he may be troubled with any of their prob-
lems when he takes his siesta or prepares for
his much.needed rest at night. \Why the
dickens should he be unnecessarily bothered
When he had purchased a lot of books for

e

_ vg%ec('

his sons and especially so when there are
teachers paid to do their business ! Indeed,
if he himself had any inclination for teaching,
he would not have surely sent his boys to
the scheol but would have done it himself.

Another guardian guages the capacity of
the teacher by the results his ward gets
in the examination, though the latter can
never be the true index of the capabilities
of either the teacher or of the taught. If his
son secyres good marks, the teacher is all
right, quite a lovable person. On the other
hand, if he fails, then the teacher is an idiot
who does not know the AB.C. of teaching
and who deserves to be sacked. The gentle-
man is oblivious to the fact that the modern
teacher cannot supervise and observe the
many boys in his charge for any length of
time. He has contact with them only during
school days and that for not many hours
in the week. He has not generally the
least conception as to the activities of his
students during the time outside his ken,
And to blame the teacher alone when other
causes as heredity, idleness or surroundings
might have contributed equally or better to
the failure of the boy lacks the sense of
sportsmanship. Not that all teachers who
produce indifferent results can seek cover
under this.

And there be guardians too, who have
the knack of throwing obstacles in the way of
the teacher in the shape of either impractical

suggestions or malicious propaganda, These,

et

1.0
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though they are below notice in themselves,
considerably retard the faith in the teacher
and .conﬁdence in his teaching—essential
requisites for the pupil’s success in study.
When his elders are adversely criticizing
h.ls teachers on unfounded grounds, most
likely on false reports heard in the street or
by the tank, how can the faith of the boy take
root and flourish? These guardians would
ha.ve been doubly welcome had they come
WIt!l helpful practical suggestions involving
their co-operation and that of their children
as well. It will be a pleasure to the teacher
to feel that he is not a mere nobody—often
an .outcast—to be proverbially taken scant
notice of, but a man to be counted upon to
do service to his fellow-beings in actions
which lie in his power. .

“The failures in the school-life of a student
are often due to the lack of proper co-

[Argix 1984

ordination between the teacher, the student

and the guardian. The parent has yet t0

realise that the bringing forth of children in
this world entails definite responsibility which
ought not be shirked or shifted to other
shoulders. Those people who meet the news
of the failure of their wards in examinations
by cursing fluently the teacher or by caning
their children till their hands ache, or by
summarily stopping their studies must change
for the better. They must co-operate with
the teacher from the initial stages of the
education of their children rather than rave
wildly when they find themselves powerless
to influence them for good at later periods
of their lives. The teacher, too, must not
forget that he is the servant of the people
and of society. He must try to echo in

actions the words of Prodinger that “ The -

generous and active gift of self is the solution
of the social question.”
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which was on him,

PLACES OF EDUCATIONAL INTEREST.
XXXil. SRl KALAHASTL
By MRg. L. N. GUBIL SUNDARESAN,
Trichy.

Passing along the Madras-Tirupathi line,
the passenger comes across a small hillock

; reputed to be one of the five principal places

sacred to Lord Siva, The deity represent-
ing the fire element is supposed to be enshrin-
ed there and it is a beautiful place frequented
by Saivite pilgrims. The place takes its
name from Sri, Kalan and Hasti, namely
the spider, the serpent and the elephant re-
spectively, all of which are said to have wor-
shipped the deity enshrined there. There are
some choultries open to the public and the hill
containing the temple is situated by the side
of the sacred Swarnamuki called Ponnu-
gari in Tamil. The temple is a neat and
compact one having a good number of idols
well-formed and is famous as the Kailas ot
the South. It was here that the celebrated Poet
Nakirar who had the boldness even to face
Siva in literary controversy expiated him-
self from his sins and escaped from the curse
The Lord of the place is
named Kalahastiswarar and bhis consort
Gnanambika. [t was again here that Kan-
nappar, one of the sixty-three canonized Saiva
Saints, had his Mukti or final bliss, Embodi-
ment of devotion, this saint was born ina
family of hunters and while one day he was
bunting accompanied by his servants Nanan
and Kalan he chanced to come near this
hillock, There, owing to his past good Karma,
be was drawn towards the deity of the place.
As¢¢mdiug up the hill followed by Nanan,

he found some  bilwa’ leaves thrown about
the God’s person and some water sprinkled.
In his intense devotion and piety he took the
figure of the deity as his friend and straight-
way proceeded to the jungle to fetch some
roast flesh to appease his hunger, Thinking
that the leaves and flowers and water will
please him, he carried some flowers in his
head and some water in his mouth, as he
could not carry these in his hands which were
holding the roast flesh to be given to the
deity. The temple priest was astounded to
see flesh in the holy precincts of God and
being curious to see the offender, he hid him-
self in a portion of the shrine when what
should he behold but a devoted lover of God
repeating again what he has done on the pre-
vious day. He got enraged; but the same
night Lord Siva informed him in a dream
how Kannappar was his favourite devotee,
how he liked most his offerings made with
true and unselfish devotion, adding that he
should come to the temple the next day to see
what took place, The priest did accordingly.
Siva, to test Kannappar’s devotion, made
one of his eyes bleed, The hunter devotee,
on seeing this, got vexed, and finding all herb
treatment of no avail, plucked out one of his
own eyes with a spear and placed it instead
of the bleeding eye, Now the Lord made the
other of his eyes bleed, When, however,
* Kannappar' was about to remove his other

eye, Lord Siva stopped him, praised his devo-
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tion and asked him to stand for ever by his
side.

The place is a lovely one and is owned by
a zamindar, The green forests and foliage
are very attractive and it is said that many
wild beasts abound in them, There is a sacred
tank attached to the temple and Kannappar's
image is found on the top of the hill. Opposite
to the Kalahasti temple, there is a hill having
a Durga temple rather hard to ascend. The
greatest of religious observances sacred to
Saivites, namely, Sivarathri, is being cele-
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brated here very grandly. The story goes

that a hunter and a monkey who chanced t0
throw some ' bilwa’ leaves on a Siva Linga®

on Sivarathri day attained ‘ Moksha,’ the

final bliss in this place. The place has beeP

. o . .
well-praised in the 7Vecaram and Thiruvase .

Aam hymns and appears to be one of very,
high antiquity, There are ! Sthalapuranamsd
to this place both in Sanskrit and Tamil 3P

. - . X . . in
many other religious treatises describing

detail the excellence of the place, in abund- !

ance,

PROCESSION OF THE DAYS.
By Pror. Dr, K. S. L, Gorrig, AM., D, M.D, D.D., N.D,,

North Youlkers, Adwicrica,

With wink and nod, with frown and smile
The swift procession glides,

The one is veiled, the next is garbed
Like scholar, or like priest ;

One bears a feast, and one a whip,

And one wears caps and bells,

Then Sickness stalks, a death-head leers,
A fashion model struts ;

And as the Days thus tell Life's tale,
Most watchers are content,

And when they’ re called by Fated Hour,
They pass without complaint!

But not so I, for I expect

A message from each one;

A secret tale, a friendly touch,

A vision from tte Heavens!

And though the march of Fated Days
Cannot be made to halt,

1 steal from sleep a secret hour

While others are asleep,

To read the meaning of some glance,

Or guess some whispered word.

For T was told that they all come
From iy own Father's House,

That cach one bears from Him a gem,
Who daves to capture it ;

And thouch T fiil to find cach one.

No day may pass unsearched,

Tsnatch, I lunge, I wrestle, e'en,
T'wrench their pures looe !

And though their motion never halts,
Sonetimes 1 cain a prize,

Some manna-cruml fron angel's feast,
Some signature of God !

And though thig strugile violent
Has bleached my thinpi

“‘_ h«l“,
1} UL specet l [ sat
“lhh I bl l( Gele 3,

m )
Though T an, warned, my Fated Hour
Is almost now ip sizht,

Twill not gricve s 1 still hope

ung off His mask
m
F'o recognise my Father's Face

And seize His Master-\Word '

By wrenc)

e —————
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wWill be ready in a Month.
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VEHICLES FOR SELF-EXPRESSION OR THE MEANS
OF SELF-EXPRESSION.

By MRg. N. R. SESHACHARI,

Suidapet,

THE CHIILDREN'S TREASURE.

OW many of us have the patience to ob-
serve children of, say, three to four years

old while playing with their toys ?  Many of
s, in a hasty temper, frown at cur children
and say “ Why do you want all these rubbish?
There is no space in the house to keep them
stored.” So saying, we throw away merci-
lessly many of the valuable treasures of the
children—the toys, The children get very
much disheartened at this.  Pity, we do not
pause for a moment to realise that they are
the gifts from Heaven and they must be
treated properly with due respect, We do not
think that those play things like balls, empty
match boxes, strips of papur, pieces  of
Crayons are as valuable and useful to the kid-
dies as the rupees, anuas, pies and other
Jewels are to us. Instead of committing a
sin by depriving them of their birtheright, let
us calmly observe them at woerk aund learn
that the so-cailed “rublish ” gives opportan-
ity for self-oxpression aud experiment, beip
Concentration of mind ainl sive sens o exer-
Cise as well as teach form and colour, in
Playing with toys, in handling thewn, in
diSCovcring their properties, in bullding a
Certain shape, and ever in hreaking them,
the child will arrive at a richer understanding
and contentment, Bestles the toys, the ehiid
s_hOllld have access to free and guided activi-
tle.s in all sorts of materials, for they keep the
Mnd alert and active.  Now et us consider
::e by‘ one the suitable methods for selfs
Pression of the chiid between three and

Ve years of age,
XI,—3(3

PAPER FOLDING.

Certainly this is the best medium to use :
it is also easily obtainable in all the hou
\What does the child do with a piece
paper? He twists it, crushes it, folds it 1
way and that, and tears it to pieces, Un
proper guidance, he or she can be allowec
use a pair of scissors and cut out pictu
from old catalogues, calendars, magazit
newspapers and wall posters, These activil
help to give the child power over his tools,
course of time, cutting along the folded li
with or without scissors leads to illustrat
of stories, rhymes, games, home experien
and so on by grouping the cencerned pictu
together from among the cut-outs and
careful pasting of those leaves a perman
record cf picture books proving the individ
capabiiities,

CLAY WORK.

Any crude mndel of any size has its o
educational value and goes a long way in
training of the ~-nses ; for instance, it
erctses the maseles of the hands and fing,
ft also gives an opportunity  to accustom
chind to cieanliness, to do things 1n an or
and to economical use of things, The !
a-dhesive but costlier materials that can 3
be suppiied are coloured plasticeners
rastes made of rice or wheat flour which
course, will not soil the hands and clotl
much.  Working with casily pliable mater
ke these helps to make more explicit
reatisation of form and stimulates the creal
faculty  Occasionally models that are m

with elay will also be usclul for other less
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during the rest of the day’s work, The slower
children are stimulated and inspired when
they observe other intelligent children doing
some original models with their tiny fingers,

CRAYON OR CHALK WORK,

No doubt the children show a great delight
in chalk work. When they are given pieces
of chalk, they receive them with much glee
and at once run about scribbling on the floor,
on the walls, on the slates, on the doors and
windows. After a few days' practice, the
scribble begins to assume some shape, They
are given certain names. The children feel
proud of their drawings and they attempt to
draw all sorts of figures that come into their
experience, At this stage, the teacher may
suggest some familiar things for them to draw.
For instance, he may say, “ Draw on the
black board a ball, a walking stick, a ladder,
a window, a bucket, a slate,” etc, Gradually
the brown paper drawing books may be
introduced and mass drawing with coloured
crayons may be attempted.

All these activities should be regarded as
a preparation both for writing and for art,
Before a child can write, he must be well
acquainted with concrete forms, he should
have had much practice in drawing by free
and guided movements of the hands, and a
long course of touch experiences with differ-
ent kinds of materials. How to gain such
experiences ? By playing with toys, big and
small, by handling solids, heavy and light, by
using concrete materials, rough and smooth,
and by free use of sand and clay. The faculty
of drawing is as much innate in the child
as is the faculty of speech and its develop.-
ment is as important as the latter,

NURSERY RHYMES.

No vne can limit the value of the nursery
rhymes. Vocabulary building goes on in the
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minds of children as they hear the cr’t'd[‘.;‘

songs sung by their loving parents. And whe®
they reach the age (say, two years) for prat-
tling a few words themselves, they begin t0
express their thoughts out but the strength
of their vocabulary depends entirely upon the
condition of their homes and other environ”
ments, That is, the children of the same 38¢
cannot have the equal number of words 3$
their vocabulary, We can drill a number of

children to do the same thing with remark:

able precision, but to put them in possessio.ﬂ
of a method of expressing their thoughts 18
entirely a difficult matter,

Then how to help them to express them+
selves ? With the help of the nursery rhymes
handed down to us by our g,eat.grand'
mothers we can build the children’s vocaby®
lary, There is something definite in cach
and every cradle song and nursery rhym®
which the chi'dren understand and in whicP
they are interested. When the thymes are sung
by the mother or the grand-mother, the babi€$
learn the sing song tone of the rhymes. The?
in the advanced stages, when the childre®
have learnt the letters of the alphabet, they
begin to read themselves the rhymes print€
in books with little help from the teachef
The questions that they put then and there
g0 to show that they are acquiring the ability
to thi'?kn to speak, and to appreciate the ides$
contained in the rhymes, When they 3f°
asked to get hy heart the rhymes, theit
memory is trained and whenever they art
as.ked to repeat certain thymes, they do it
with €ase and grace, Here again, the valué
of drawmg 1s to be realised when they cover
the wall surface with some sketches express”
Ing their ideas about the thymes. The latest
P.Ower. thus realised grows and passes in the
directions of speaking and writing respec"
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Iely. Therefore it is clear that both draw-
g and hand-writing start from the same
Source ; that is early scribbles. In the same
Way, vocal expressions start from cradle
8ongs and nursery rhymes.

FREE CONVERSATIONS.

Free conversation between the teacher and
the taught and between the children them-
Selves greatly helps towards clear-speech-
training and concentration of mind. The
teacher should be sympathetic and should
encourage free speech from the beginning.
His sentences must be very short and simple
and his questions must be thought-provoking.
He must hear the answers given by the child-
ren with much patience and with a smiling
face and try to understand the individual
tastes of his babies.

At this stage, the teacher’s chief aim should
be to exercise and improve the powers of the
child in speaking clearly and to increase his
stock of words. A box containing many
small actual objects like different kinds of
marbles, mirrors, colour pencils, small bottles,
assorted wool, corks, slate.pencils, different
kinds of threads, beads, broken pieces of
China, cork-screw, keys, locks, whistles, balls,
etc,, for naming, large pictures, number of
picture books and post cards, number of
labels with the names of the objects written
on them in bold types may be stored in the
infants’ almirah for daily use during language
periods or whenever necessary.

STORIES.

Stories are of immense use in developing
the self-expression of children. They lead
them to comparc themselves with the others
Mentioned in stories and to find out the dif-
ferences and simalaritics. There is much
for the training of their emotions. But select-
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ing suitable stories for the infants is no
easy job. As the children’s interest cannot
be sustained for a long time, the stories should
necessarily be short. As their vocabulary is
very limited, the language must be very
simple, As they cannot remember the facts
for along time on account of their weak
memory, the stories must be repeated twice
or three times with proper emphasis on the
important points. As their imagination and
outside— the home —experiences are very
poor, the characters of the story must be
familiar people with familiar names, animals,
events or incidents. As they cannot under-
stand too high a moral, the aim or the moral
of the story must be within their understand-
ing and grip.

A good story teller will also dramatise cer-
tain portions of his story, for he knows tho-
roughly well that dramatisation as a language
device emphasises the meaning of phrase and
word, the meaning of action and pause and
soon. Besides these, the dramatisation leaves
a permanent impression of the story in the
minds of the children ready for reproduction
at any time,

It is indicated in the words of an eminent
author : ““ History is morality teaching by
example,” By a description of the life of
eminent heroes and their heroic deeds, we aim
at creating in the child an admiration for
those lives and by a choice of true appro-
priate lessons we strive to make him un.
sclfish, law-abiding and patriotic, Then comes
the moral instruction through short stories to
foster in our children some general principles
of good behaviour and conduct and to make
them God-fearing and pious, Knowing the
fact that each and every story conveys some
good point or other to the children, the
teacher should not draw out his own concly.
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of war, (11) high jump, (12) long jump, (13)
three-legged race, (14) see-saw, (15) passing
ball, (16) marching, (17) spinning toys, (18)
flying balloons, (19) flying kites, (20) blowing
soap bubbles, (21) playing marbles, etc., are
some of the favourite games of children that
can be played in all the schools.

For a graded list of games appopriate to
the children’s age and bodily conditions,
please refer to the books named “ Teaching
in I lian Elemaatary Schools’’ by Miss. C.
Gordon and * Syllabus of Physical Activities
for Indan Elementary Schools” by H. C.
Buck.

CONCLUSION,

Now we come to the conclusion that every
one of us must recognise the individuality of
the child, regard him as a living, growing
organism, and we must furnish him with

{APRIL 1934.

ample opportunities for self-development
without, in any way, forcing our own ideas 08
him; we must try to make him his own educa-
tor under the most favourable conditions.
This freedom is best secured by giving the
children the greatest scope for free-play. I8
his play, the child gives expression to his real
self ; and at the same time he is learning
lessons that will stand him in good stead
throughout life. He is learning the great
lesson of adapting means to ends, the prin-
ciple of give and take, and the truth of lh:
maxim “Play up, play up and play the game:
“ Growth is ever an unfolding,
In the germ the whole doth lie,
Little blossoms upward tending,
Spreading out towards the sun
Show the road that we must follow
Nature’s processes are but one.”
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NEWS AND NOTES.

MADRAS-

THE HINDU THEOLOGICAL HIGH SCHOOL,
MADRAS.

The Sevenih Parents' Day.

On Saturday and Sunday, 81st March and st
April, 1934, the Hindu Theological High School
held its Annual Parents’ Day celebrations. The
tew departure this year was the setting apart of
the first day for observation. The school was at
work and a special programme of activities was
gone through to enable the parents to acquaint
themselves with every branch of school activity.
A special feature was the exhibition of Pupils’
and Teachers' work. The practical work done by
the pupils in History, Geography, Science and
Art was exhibited in four rooms. It included
Maps, Diagrams, Charts, Paintings, Models,
Sketches, Free-hand Drawing, etc. The Com-
position Note-books valued by teachers, their
Teaching Notes, Pocket Note-books recording
individual study of pupils, Progress Reports,
Attendance and Punctuality Registers, etc. were
aleo exhibited for the scrutiny of parents. About
150 parents responded to the invitation of the
Headmaster on the first day and evinced great
interest in seeing the exhibits. They also went
about the clisses and observed the teaching
work of the masters. They witnessed the Dheena
Bandhu Sangam at work when it gave the free
mid-day meal for the poor boys, attended the
class meetings of the Boys® Union with Pupil
Presidents, participated in the Special Puja in
the evening, witnessed displays of mass drill,
Indian Gymnastics and the Scout Troop and
finally witnessed a Volley Ball match between
teachers and pupils.

The Headmaster immediately after the

mbly Prayer in the morning, welcomed the
Parents in a short speech. At the end of the

day, Mr. N. Chakravarthy, M.A., the Secretary
of the Parents’ Association, thanked on behalf of
the assembled parents, the Headmaster and the
staff for having afforded them a first class oppor-
tunity to acquaint themselves with every aspect
of school work.

The Conference Day.

The parents assembled in coaoference on
Sunday afternoon. A very large gathegfr¢ was
present when the proceedings commyenced at
4.15 p.v. M.R.Ry. Rao Sahib TyS. Sub-
rahmanya Aiyar, Avl., M.A., L.T,, presided.
After prayer by Mr. T. E. Krishnamachariar,
the Headmaster welcomed the parents and the
lecturers of the evening Who had kindly agreed
to give short talks of educative value,

The Lectures.

The Chairman then called upon Dr. T. S.
Duraiswami Aiyar, the Eye-Specialist, to give
his talk, Mr. Duraiswami Aiyar, in the course
of his speech, deplored the fact that the defective
vision of many was due to the neglect of the eye
during childhood. He dwelt upon the different
kinds of eye defect and their treatment and
stressed the need for examining the eyes of all
school children as was done in Western countries
so that early treatment might set them right.

Dr. Venkat Rao next spoke on the care of the
tooth. In the course of his interesting talk,
he said that our ancestors were free from all
tooth trouble which came to them in the wake
of the Western civilisation. He asked the
parents to see that their children cleaned their
teeth at least twice a day and masticated their
food. He said that tooth ache was the primary
cause of other ailments including defective eye
and said that it was most essential that it
must be attended to first.

Mr. Vedantadesikan, Headmaster, Sri Rama-
krishna Residential School, then spoke on
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Manual Training. He explained in detail the
scheme that was in operation in his school. It
included Carpentry, Book-binding, Rattan Work
and Weaving., The boys found it a pleasant
diversion from class work. It taught the boys
the dignity of manual labour and gave them a
bias in hand and eye training,

The President then gave a very interesting
talk on ‘Surya Namaskar ' and said that the
Westerners were now fully alive to its value.
Gazing at the sun gave vitality to the eye.
The rays of the sun contained vitamin D which
strengthened the bones.

They must practise
Suryanamaskar in schools,

The Conference.

The Conference next began. The Secretary
read the report for the year which stated that
parents paid 540 visits to the school in the
course of the year, The report appreciated the
extra moral work of the school, the excursions
to Tirupathi and Sholinghur and congratulated
the Headmaster on his elevation to the Board
of Management.

Messages.

The venerable President of the Association,
Mr. S.C. Nagi Chettiar, who is alsy the
President of the Board of Management, then
read his short messagz to the parents which was
much appreciated. A few other messages were
also read by the Secretary.

Parents’ Say.

About a dozen parents next spoke. All of
them complimented the Headmaster and the
staff on the noble work they had been doing and
made pointed reference to the individual attention
that was paid to their children. Several bore
testimony to the fact that their children had im-
proved in every way on account of the parental
care bestowed upon them by the teachers.

The President’s Speech.

The President expressed his gratitude to the
varioys speakers and said that such lectures
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would go a long way to dispel the ignorance of
parents. Such educative lectures must be of
ganised in a grand scale, He was very glad to
see that the parents of the school had realised
their responsibility, He commended the work
of the staff. The Headmaster had done well
in perpetuating the Parents’ Day and hoped that
the harmony and the good will that had been
created would contribute to the popularity and
efticiency of this unique institution.

The Headmastcr's Speech.

In thanking 21l the speakers, the [Teadmastef
said that the aim of the school was to catch the
ideal of the Gurukula and apply it to modern
conditions, He dwelt in detail on the various
aspects of school work and paid a tribute to the
co-operation of his able, talented and conscientioud
colleagues and alss to the Board of Management
The parents were their pay-masters and it W89
his duty to render to them from year to year ap
account of his stewardship. The school stood
for religion and nationalism and inculcated
love and respect for parents as the cardinal
virtue.

Resolutions.

Mr. T.S. Viraragavachariar, M.A.,
then occupied the chair. The Conference
a number of resolutions.

L.T»

It congratulated the
Headmaster on his elevation to the Board and

thanked the Management for the step it had
take'n,' It also adopted resolutions on Manual
Training and on the employment of the mothef
tongue‘as the medium of instruction, Anothef
ress:lutton advocated g3 change ia school houfs
VthlCh, however, hag to be dropped on account
?ha:l}:u OPPOsition it met with, Resolutionss
and thg the Management, the Headmastef
o pr:msi:\ﬁ, appreciating thejr co-operatioB
SIDE support to the School Improve*

me’;; Funds, were also passed.

e 1 .

the utmil:ai:r:h? said that he felt thrilled t0
atmosphere of the school and
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Rid that the fame of the school had travelled to
the end of the Presidency. He paid a special
tribute to the Headmaster who had dedicated
himself in the spirit of the Jesuits to the school
and enjoyed the confidence of his colleagues. He
Prayed to God to bless the school and its great
Headmaster who resembled Dr. Arnold.

Mr. N. Chakravarthi, Secretary, then thanked
all who had contributed to the success of the
function. With the singing of National An-
them and the School Mangalam, the function
lerminated at 8-156 P.M.

SUMMER SCHOOL OF INDIAN MUSIC, MADRAS
1934—APRiL 26TH TO JUNE 7TH

AT THE PRESIDENCY COLLEGE, TRIPLICANE.

The Summer School offers a six weeks’ in-
tensive course in Music and Music Teachiog
Methods. In addition to the Theory of Music,
Vocal and Instrumental Music will be taught,
Practising classes will be held in the afternoons
for the benefit of those joining the course in
Teaching Methods. An Orchestral section will
be formed this year and special training will be
given to the members. In addition to the weekly
Musical evenings in which the students take
part, lectures on Music by distinguished scho-
lars or performances by Musicians of repute
will be arranged.

Four grades of instruction (Elementary, In-
termediate, Advanced and Honours) in Theory,
Vocal, and Instrumental Music will be provided
for as usual.

It is hoped to arrange for the following In-
Strumental classes; Veena, Violin, Flute, Sitar,
Dilruba, Taush, and Mridangam.

Admission is open to all who show musical
ability, Beginners will be admitted to the Ele-
Mmentary course. Those who have already stu-
died apq practised music will be admitted to the
Intermediate or Advanced course according 10
their proficiency. Only students who have pass-
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ed the Advanced course will be admitted to the
Honours course.
The fees for the session are as follows :—
Theory and Vocal Music.
Rs. 6 for Elementary and Intermediate ;
Rs. 8 for Advanced and Honours.
Instrumental Music.

Rs. 6 for Elementary and Intermediate ;

Rs. 8 for Advanced and Honours,

Students must bring with them their own
instruments.

Training Course Rs. 3.

If desired, arrangements will be made for men
students to reside in the Y. M. C, A,, Esplanade,
Madras: and women students in the Women's
Hostel in Triplicane, Moffusil students may
make their own arrangements in Madras, if they
choose.

All applications should be sent to the under-
signed together with the Registration fee of
Re. 1 5o as to reach him on or before the 13th
April, 1984.

P. SAMBAMOORTHY,

10, Dewan Rama lyengar Road,
Vepery, Madras.

PERIYAKULAM.

The Victoria Memorial High School, Periya-
kulam, and itsspacious premises put on a festive
appearance on Saturday, the 10th March, 1934,
when the seventh session of the Madura District
Headmasters’ Conference was held. Mr. R. M,
Savur, B.A. (Cantab.), the District Educa-
tional Officer, and the headmasters of ten high
schools of the district were present. Rev. Father
Santhappan, S.]., Headmaster, St. Mary's High
School, Dindigu], the President of the Head-
masters’ Association, took the chair.

Mr. M.R. Rengaswami Ayyangar, M.A., L.T.,
Headmaster, V. M. High School, Periyakulam,
in welcoming the members, made a neat little
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speech, describing the origin, working and
achievements of the association and paid a glow.
ing tribute to Mr. R. M. Savur, the popular
District Educational Officer, who, as the presid-
ing genius of the association, had been giving
the right lead in educational matters and brought
about a radical change in the mentality of the
teachers of the district by his new experiments
in teaching methods and practices. The valua-
ble services rendered by Mr. Abraham and
Father Amalorpavam were also referred to by
the speaker.

Mr. Sapkara Ayyar, Headmaster, Madura
College High School, on behalf of the members,
expressed his appreciation of the kind hospitality
of Mr. M. R. Rengaswami Ayyangar who had
made splendid arrangements on the lavish scale

to make the stay of the guests quite com-
fortable.

After the minutes of the previous meecting
were read by the Secretary, Mr, James, Head-
master, Pasamalai High School, the report on
the formation of a Co-operative Society for the
teachers in the district was submitted. The
scciety is intended to print assignments and
tests in the various subjects, publish suitable
books and in the long run extend credit facilities
to the members. A discussion then ensued in
which the District Educational Officer, Messrs,
V. Aravamuda Ayyangar, M. R. Rengaswami
Ayyangar, James and a few others took part. Tt
was resolved to form a Committee to draw a
constitution for the society so that it might be
circulated among the staffs of the schaols of the
district for favour of their opinion and to regis-
ter the institution, if the rules are approved.

Mr. J. D. Manickam, M.A, Ph.D., Headmaster,
U.C. High School, Madura, then read his rep rt
on the “ New Specimem Questions’” sent by the
S. S. L. C. Board to the various schools of the
presidency. The report was an elaborate one and
embodied the opinions of many of the schools of

[Aprm 1984

the district on the questions and some helpfal and
constructive suggestions calculated to improve
the papers. A number of resolutions were then
passed to give effect to the main recommenda-
tions of the Committee., The first was that the pre*
scription of the specific text-books in each sub-
ject for adoption in schrols is absolutely essential
and the new type of questions must be based
only on the books prescribed. The next oné
expressed the opinion of theHeadmasters® Associas
tion that the paper-setter must be in touch with
high schoo! work, be aware of the span of com-
prehension and be in the know of the speed and
accuracy of the Sixth Form pupils to ensure the
benefit of the pew type of questions. Another
resoluticn aimed at the distribution of marks in
Elementary Science, proportionate to the scope
of its component parts It was agreed that
the above resolutions were to be circulated
among the headmasters and their opinions weré
to be evinced, if necessary, in the light of this
year’s S S. L. C. Examination papers.

Mr. K. R, Sreenivasa Ayyar, BAA,, LT., 8
teacher of the Madura College High School,
then gave a repot of the University lectures in
English delivered in December last in Madras
by Messrs. Douglas, Champion and Savuf,
Miss Barrie and Miss Sykes. The account Of
the lectures was interesting and instructive.

The District Educationol Officer next referred
to the work ahead of the IHeadmsters' Associa-
tion and formulated certain proposals calculated
to make the members take an abiding interest in
edfxcational research. He deplored the lack of
suitale readers in Tami) for the various classes
and forms and exhorted the headmasters to helpiD
fhe preparation of good text-books in the subject
in consultation with savants of Tamil literature-
A Com.m'ittee Wwas appointed for the purpose. 19
the opinion of the District Educational Officefs
the present assignments in English were not al’
together satisfactory and they were to be revised

Argm, 1934.)

by a fow members of the association, in the light
of the suggestions made by the teachers handling
the classes, He then dwelt at length on the im-
Perative necessity for the various classes and
forms to have a basic common vocabulary
of English words and observed that the
Word-frequency lists in English recently prepared
With great effort by the teachers might be utilised
t0 achieve the object. The preparation of a
better class of readers had also to be keptin view
as one of the objects of the associaticn. Suita-
ble selections had to be made from the modern
English publications of English authors aund as-
signments had to be prepared in advance for the
use of the pupils of Forms 1V and V next year.
A committee was also constituted to carry out
the objects outlined adove.

The constitution of the association was also
revised with a view to afford facilities for head-
masters of the trainiog schools of the district to
become members. The President, in his conclud-
ing remarks, gave a resume of the work done in
th: present session and referred in appreciative
terms to the wise guidance and right lead given
by the District Educational Officer and hoped
for a still better record of work in the future.

With a vote of thanks to the President, the
District Educational Officer and others proposed
by Mr. Sankaranarayana Ayyar, Headmaster of
the Sethupathi 11igh School, Madura, the con-
ference came to a happy close.

The success of the reception arrangements had
been mainly due to the co-operation of Mr. M.V,
Sambamoorthy Ayyar, a District Board Member,
Mr. A. Rathinam Chettiar, IHoporary Magistrate,
Periyakulam, and also the members of the
school staff It was a matter for regret that a
session of the District Teachers’ Guild also had
not been tacked op with the Periyakulam ses-
sion of the Headmasters' Association.
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It is very regrettable to note that after all a
special Committee has been appointed at the
meeting of the Board held on the 13th March,
1934, at the instance of Mr. N. Duraiswami
Pillai for the purpose of considering the question
of retainiog the control and management of the
V. M. High School, Periyakulam, and making
pecessary recommendations to the Board. How-
ever, it is reasonably expected by the citizens of
Perivakulam and adjacent villages who are
deeply concerned in the school and its manage-
ment that the Committee will go into the whols
question of the management of the school over
again and decide once for all that it will not re<
dound to the credit of the Madura District Board
to give up the mapagemeat of the school in the
face of a very strong public opinion that the
Dictrict Board alone should be pleased to retain
the coatrol and management of the school in its
own hands, as no other body under the present
circumstances will be able to shoulder the bur-
den of managing it on sound and up-to-date lines,

The case for the Periyakulam School on pub-
lic grounds is very strong.

(1) Out of the Secondary Schools under the
management of the Madura District Board, the
strength in the Periyakalam school alone is
the highest far exceeding 450.

(3) The Periyakulam School is a long-estab-
lished school whose popularity and efficiency
have been well-maintained all these thirty long
years.

(3¢ The school ministers to the needs of
several people living ia non-municipal areas as
well.

(4) The school has been attracting on ever-
increasing number of boys from backward com-
muanities

(56} The financial positioa of the Periyakulam
Municipality will not warrant the taking back of
the school from the District Board.

(6) No private magagement, mission or non.
mission can dream of taking over the management,
in the face of its financial implications.
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(1) The Governemnt will not come to the

rescue excepting perhaps by making a more liberal
grant to the District Board.

(8). Every aspect of the question has been
considered fully and sanction of the Government
also obtained before the District Board actually

took over the management of the school from
April 1928,

(9) The District Board is now morally bound

to re?ain the management in its own hands in the
best interests of secondary education in the rural
parts of the district.

(10) The financial position of all District
Iioards will erelong undergo a great transforma-
tion .consequent on the abolition of Talug Boards
leaving greater resources at their disposal.

(ll). There is again the question of the re-
storation of tolls on non-motor vehicles which

is also expected to bring in increased
 exj revenue t
the District Boards. °

(12) The Periyakulam school has got an ex-
cellent staff of able and experienced men, both
L. Ts. and secondary grade men whose past ser-
vices and work merit every special consideration,

) Taking all these facts into consideratiop, there
is no real case for giving up the management of
the school in a precipitate and ill-considered
manner. The best thing for the Board to do will
be not to take up or open fresh schools for seve-
r;al years to come, but to manage all the existip
s_:x schools on economically sound and efﬁciengt
lines. . It is therefore expected that the special
committee will, after studying the whole questj
at first hand, wisely decide to retain the man o
ment of the V. M. High School in its own h:::
and take a very paternal interest in its iurthei

advancement unhampered b
Y past judi
and obsessions. Prejudices

Innocent teachers at Peri

yakulam should g
bt? made to suffer for party considerations whic.f)ht
wl!l no longer hold good, now that an era of u
animity for the Madura Disrrict Board s bei:g.

[Manos 190

ushered in again. The Madura District Board
has everything to gain by continuing its
policy with respect to the expansion of secondas¥
education in rural and backward areas, cop i .
with sound economy. No retrograde step '"l.l
meet the approval of the Government.

If necessary, the Board would do well to 8%
proach the Government for a more liberal
The present Government grant of Rs.400 fof &
Periyakulam Schocl is no doubt niggardly-

A. CITIZEN.

GLORY UNSEEN.
(A POEM).

By MRr. Vamax H. Panbirt,
Indore,

Dear Mother ! Shall I see
Thy glory grand ?

Ere comes the God of Death
With rope in hand.

Shall T not sing her song

And chant and beat her gong ?
1 shall lift up my dying eyes
To behold Freedom's Paradise.

Mother ! loneliness and sorrow
Thine is an epoch story ;

Let mine be the words for morrow
Striking her gelden glory.

When the dawn shall unfold

The dreamns of martyrs slept,

I shall leap again from the grave

To raising the words the dead have kep
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THROUGH WONDERLANDS OF THE UNI-
VERSE, BY R. K. GoLikgRE. D. B. TARa-
POREVALA SOoNs & Co., KiTaB MAHAL,
Hornpy RoaD, BomBay, Pp. xviii+400.
Price Rs.6-4-0.

One of the most interesting volumes published
in India by an Indian for the benefit of a large
class of readers, specialists and lay people alike,
is the one under review. It deals with subjects
which constitute what may be broadly termed
as the physiography of the universe—subjects
usually classed under astronomy, astrophysics,
aviation, geophysics, oceanography and metereol-
ogy.

The book is of unusual scope and power and
is perhaps one of the first attempts to bring into
the compass of a single volume a vast variety of
inaccessible facts and figures. It is not possible
within the space of a short review to indicate to
the intelligent layman a just and comprehensive
conception of the whole field covered. But this
vastness has not prevented the author where
occasions justify, from giving the minutest
particulars. Thus, in treating of the well-boring
industry, the author states that ‘our object in
giving all these particulars is to furnish as much
information on the subject as possible within the
limited compass of a book of the present kind
and to stimulate public interest in India in the
Water well-boring industry which has come to

Stay in the country.’

It is true that in the system of education
°bta.ining in our country, very httle emphasis 1§
laid op things, Indian, and so the average edu-
CQated Indian has very little knowledge of India.
:rhe author is therefore right when he helds, in
S true perspective, India's glorious wealth of
Ratura] scenery which does not fail to evoke the
admiration of even Westerners as, for example,

® sBow-clad Himalayan peaks and successive

expeditions to them. At places, the author is
justifiably a little over-zealous in presenting
India’s case, ¢.g., in his illuminating account of
the Gasoppa falls.

The literary merits of the book are no less
conspicuous. The student of literature will not
miss the qualities which he prizes most. The
book almost reads like a novel in some places
and the element of romance may be observed at
certain points as, for instance, in the description
of encounters between aeroplanes and birds.
Sometimes imagination gets the upper hand.
Thus we get a very beautiful and graphic de-
scription of how this world would look like when
viewed from the moon or other heavenly bodies
and how the solar system would appear from a
distant star. The element of humour is also pot
absent ; as for instance, when the author refers
to ‘‘the finished example of wifely devotion,
the female carrying her mate in a permanent
fixture on her forehead * among fishes, The apt
quotations at the commencement of each chapter
serve to humanise the book. A large number
of well-produced photographs of celestial and
terrestrial objects will enhance the usefulness of
the book to the general reader though this would
add considerably to the size and price of the
book. A few references to other books for
ampler treatment of the subject matter may
be usefully added wherever necessary.

To summarise the characteristics which entitle
the book a respectable place in our library are :

1. Itis a store-house of information dealing
with the whole universe commencing with mother
earth and ending via the most distant stars
with the ‘vault’ of the universe and as far as
science and speculation have permitted.

5 It deals with the infinitesimal to which

3

the analysis of elgctrical phenomena has now
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reached and with the infinite to which the study of each chapter are thought-provoking and bed®

of astronomy leads us.

3. The information under the various head-
ings is thoroughly up-to-date including the latest
views of Jeffreys, Jeans, Eddington, etc,, regard-
ing the expanding universe. The latest numer-
ical data are also furnished which will prove
specially useful for candidates sitting for public
service competitive examinations.

4. ‘The volume has high literary merits.

5. Much evidence about India as abounding
in native's gifts is given which is calculated to

engender in our minds a new love and respect
for our country.

The book is obviously the product of much
thought, stupendous labour and wide study and
when we realice that it is the work of one who
is not a professional scientist, our admiration
borders on awe. It is undoubtedly one of the
most important publications of recent times and
deserves a place in every collection of books,
private or public,

CHEMISTRY AND PHYSICS FOR BOTANY AND
BioLocy STUDENTS, BY E. R. SPRATT.

LoNpoN UNIVERSITY TUTORIAL PRESS.
Price 3s. 6d.

A second edition of this book, specially written
for the benefit of students who present the chief
natural science subjects for the Oxford and
Cambridge School Certificate Examinations, has
just been brought out. The author has, how-
ever, in his treatment, not forgotten the needs of
the wider class of students of elementary biology.

The opportunity of preparing a new edition
has been availed of to thoroughly modernise the
book. The matter has been rearranged and
brought into line with modern developments.
The book continues to be experimental and the
use of simple apparatus has been rightly insisted
on wherever possible. The questions at the egd

the mark of originality. The general treatmfntx
is simple and must appeal to any one prepariné
for an elementary test.

The importance of a careful study of physidil
phenomena as a suitable auxiliary to the study
of biology has been emphasised throughout
applications of any importance have been men*
tioned at appropriate places. In spite of the
great care bestowed on the task, a few typo*
graphical and other slips have occurred, but
they are unimportant. The main theme of the
work is the intimate part played by physical
phenomena in the economy of plant and anim
life and this has been well made out. Charts
used in illustrations such as ‘Chemistry and
Physics in the Web of life,’ ¢ the magpetism of
the earth ’ and ‘a pond with the surface of water
frozen' are highly suggestive and deserve
special mention.

e e

COLLEGE COMPOSITION, sy H. MARTIN:
M.A, O.B.E. K. & ]. CooPEk, BoMBAY:
Pp. 312.

Mr, Martin's is a well-known and li'mctise‘l
hand in the writing of books on composition 2%
grammar, The present volume must prove
useful for the Intermediate classes in our collegé®
Obviously some of the chapters in this book a¢
on ‘ precis writing' and ‘' essay writing ' are 1
produced from the book, ‘* High School ComPo”
sion,” We wish the author had mentioned the
common parts of the two books in the Prefacé

The arrangement of the chapters suit exactly
the needs of the colleges in this province
laudable feature is that everywhere the theor¥
of good English is linked to the practice
writing, Exercises are provided abundantly ln,
the book. A chapter on ‘Style in Writiné
gives valuable ideas to the College studens.
on ' Prosody ’ is equally welcome.

Aenr, 1934

The last chapter also gives a selection of
Passages in prose and poetry to serve as the

is of practical exercises which are suggested
in detail. The book 1s excellently planned and
i$ bound to prove usefuls

CoLeriDGE, THE ANCIENT MARNER AND
OTuer Poems, Epitep By G. E HoL-
LINGWORTH, M.A, UNIVERSITY TUTORIAL
PRress, Ltp., LonDON. Pp. xiX + 103.

This is an addition to the ‘' Selected English
Classics " of the publishers, and shows tl}e
usual features of assisting the young student in
reading the classics of English. Itisa pity the
Editor has not at the same time availed himself
of the latest books on the subject. There is no
reference made in the notes to the ‘‘Road to
Xanadu ' which has elucidated so many details
in Coleridge’s lines,

RIS

THE WORLD'S STORY TIME, THE NEW
PROSE READER, BY W. ]. GLOVER, THE
BooK OF Joy, wiTH ILLUSTRATIONS, BY
MARGARET SHIPTON. GEORGE PHILIP X
Sov, LTD. Pp. 154. Price 2s,

This further book in the attractive series of
story-collections from all parts of the world
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offers animal and fairy tales. Each lesson is
provided with carefully chosen language exer-
cises.

AN ANTHOLOGY OF MODERN POETRY,
EDITED BY AMARANATHA JHA, PROFESSOR
AND HEAD OF THE DEPARTMENT OF ENG-
LiSH STUDIES, UNIVERSITY OF ALLAHA-
BAD. MACMILLAN & Co., LTD. Pp xxvii
+ 120. Price As. 12.

This is an admirable collection of poems from
modern authors. Mr. Jah has successfully per-
formed the difficult task of analysing and ex.
pounding the prominent tendencies in modern
poetry. His learning and balanced judgment
stand him in good stead in discharging his task.
The fifty pieces collected in the book represent
Baring, Belloc, Bridges, Daries, De la Mare,
Galsworthy, Gibson, Hodgson, Maxfield, Yeats
and almost every other well-known names of this
age. Mr, Jha has found room to include also
Mrs. Sarojini Nayudu and Rabindranath Tagore.
Brief and useful notes about the authors are
appended at the end. The book is altogether a
very attractive and valuable work to introduce
modern poetry to young readers.

Prescribed as Text-Book In many District Board Schools.

dated 10th November 1981.

t St, George Gazette, Part I-B, p. 598
a ved as a Text-Book for School use, vide For \
ppre Also by Cochin State, vide Circular, dated 4.8-1983.

ELEMENTARY SCIENCE

SECOND EDITION—REVISED & ENLARGED: Price, Re. 1.4-0.

PHYSICS

By V. N. VISWANATHA AIYAR, M.A. (PrY), L.T,,

istant, High School Dept. of Colledes at Saidapet, Palghat, Mangalore,
Cou'm};z:::r?n‘: ”;‘:l‘;icherryg; mow Lecturer s Physics, Govt. Muhammadan College, Madras.

CHEMISTRY

By P, A. NARAYANA AIYAR, M.A, LT,
Professor, Ceded Districts College, Anantapur.
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" Whatever the economic and political con-
sequences of Hitlerism in
Germany, there is no doubt
that considerable harm is
being done to freedom of intellectual thought.
A large number of professors have been per-
secuted merely because they belong to the
Jewish race and several of them have had to
find opportunities for work and means of
subsistence in various countries of the world
when their miserable plight has excited
sympathy. Even India is being invaded by
these unfortunate scholars who have been
turned out of their homes for no fault of their
own. But even a more serious aspect of the
situation is the attempt which is being made
in the country to interfere with the teaching
of history and to regulate the minds of the
younger generation into channels of parti-
cular political and other prejudices. The
recent circular which has been issued by the
Hitler regime on the teaching of history has
rightly roused considerable indignation all over
the civilized world, Itis supposed to contain
* directive ideas’ for the teaching of history.
It would appear that some points of view
have hitherto been dealt with inadequately,

Freedom of
Thought.

Teachers are now asked “to give an outline
of the manner in which the theory of Nordic
and racial supremacy is to be applied in deal-
ing with the course of events from the earliest
times to the present day. The study of ‘race’
and ‘ culture " are to be made to subserve the
German Nationalist idea, while the heroit
legends are to quicken the emotional appea
of leadership in present day national asser
tion.” It is rightly complained that German)
is prepared to abandon all standards of intel-
lectual honesty in pursuit of a political ideal,
which it is hoped may be imposed on all
‘Nordic ' people. The details regarding the
achievements of the Nordic people and the
accounts of the Central European origin of
all civilization are travesties of historical facts
and it is no use Germany trying to build any
lasting edifice on such foundations of false-
hood. In the neantime all people in the
educational world interested in the cause of
intellectual freedom will protest against these
methods of interference with the sacred work
of teaching in schools and colleges for the
sake of political propaganda.

Aran, 1934

The recent Universities Conference held
Conterence of in Delhi. brought. together
Wndiap Universities, n0DY distinguished repre-
sentatives of Umversity

“ucation in the country for the consideration
o several important problems. The idea of
%ch conferences originated in 1924 when
e Government of India convened a Con-
‘?“ence of representatives of Indian Univer-
_mﬁes and were mainly responsible for the
Wauguration of the Inter-University Board.
4 successful Conference of Indian Universities
Was held in 1929 after the completion of the
first five years and the third Conference this
Year can be considered to have advanced
Watters by a further step. Opening the Con-
ference, Liord Willingdon pleaded for greater
co-ordination of etfort amonyg the Universitics,
particularly in view of the nced for retrench-
ment. He also complained about the *lifeless
uniformity * of Indian Universities.  He had
o hesitation in saying that it was ipossible
to set up a super-University controlling the
®xisting cighteen Universities of the country,

“but thought that periodical University Con-

ferences could serve a similar purpose. Pro-
Ceeding to a consideration of the question of
[“D-employmcnt, Lord Willingdon sugyested
‘%pecial consideration of such problems us
'Yocational and technical education and also
“f“‘emd 2 warning against excessive specialisa-
;h°n~ While the man with a good general
®ucation can adjust hnuself to varivus needs,
® highly-specialised expert has sometimes
%erioys difficulty in obtaining cuployinent,
| Brious resolutions were passed and we hope
€Y Will receive the earnest eonsideration of
uthorities of the various Universities and

. 1@ progress will be visible during the year
f‘ the directions marked out by the Con-
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ference. If the Conference succeeds in draw-
ing some serious attention to the two

problems, of co-ordination of work among
Universities and the readjustment of the edu-
cational system, in some measure, with the
consequent relief of unemployment, it will
have achieved enough.

While congratulating the Andhra Uni-
versity on the recent devel-
opment it has been able
to make, including the
decision to establish a University College in
Vizagapatam to teach pass courses, we should
deprecate the attempt which is being made to
induce the Ceded Districts to rejoin the Uni-
versity. If the Ceded Districts decide to rejoin
the University, we are told there will be a
Law College cstablished at Anantapur and
the Senate will also hold one of its meetings at
A University of the Federal
type is an anachronism to-day and the Andhra
University has already a sufficiently extensive
jurisdiction to tax anybody's energies. The
Ceded Districts need not be forced to come
into this area by the offer of such induce-
ments, There has been a considerable agita-
tion in the Ceded Districts against the idea of
joining the Andhra University and it is
perhaps best to leave them alone, as it is
geographically niore convenient for them to be
united to Madras than to distant Vizagapatam.
After all, even if the authorities of the Uni-
versity succeed in bringing them into the
Audira fold, 1t is neither a permanent nor a
satisfactory solution of the question as the
Ceded Districts should sooner or later aspire
for a University of their own. In the mean-
tinic they may be allowed to continue in their
present position of aftiliation to Madras which
apparently suits them well and on which the

The
Andhra University.

that centre!
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Andhra University cannot offer any improve-
ment,.

Efforts are being made in England to secure
financial support for some
of the Christian Colleges in
India which are faced with
serious difficulties, In view of the very valu-
able services Christian Colleges have per-
formed in the pastand their efforts, at present,
to meet the needs imposed by new conditions,
it will be conceded that they deserve all
encouragement and support, The Marquis
of Lothian, with the knowledge of Indian
conditions, acquired by him on the occasion
of his recent visit to India as Chairman of the
Indian Franchise Committee, spoke the other
day in Enpgland in support of funds for the
purpose. The appeal is for about a suw of a
hundred and fifty thousand pounds. The
schemes of improvement on which the
Madras Christian College has embarked figure
in the appeal. The idea is also to transform
the Wesley College, Madras, intoa Training
College for men, particalarly Christian
teachers. An appeal is also made for St.
Christopher’s Training College for Women in
Madras and for the improvement of the
Kinnaird College for Women in Liahore, There
are other schemes for the inprovement of
missionary educational work at Sirampore,
one of the oldest of educational centres in
India, and for the amalgamation of the two
Christian Colleges in the Telugu country at
Guntur and at Masulipatam. It will be re-
membered that the Liyndsay Commission re-
commended closer co-operation amonyg the
Christian Colleges in India and wanted more
attention to be paid to educational research
with special reference to the conditions of

Christian Colleges
in India.

THE EDUCATIONAL REVIEW.

(ArmL 1934,

Christian education in India. The Marquis
of Lothian pleaded for some money for this
purpose also. We hope that the present appesl
will meet with a liberal response in Britain
and these Christian Colleges will be enabled
to perform even more useful duties in the
future than in the past.

The recent quinquinnial report of Kduca-
tion in Bengal for 1927—
32 draws attention t0
several interesting features
of educational activity, though there is the
general complaint at the outset that com-
munal and political troubles interfered very
much with the progress of education. The
Hindus of the educated classes and the wem-
bers of the Indian Christian Cowmrunity
continued to hold their place in educational

Education
in Bengal.

developments though the ‘backward’ classes -

amony the Hindus continued in their position
of inferiority as far as educational matters
were concerned. It is interesting to note thab
Mohamedans are making rapid progress ib
education and their proportion of pupils in
elementary schools is almost equal to their
proportion in the total population, Agai®
while the nwuber of Mohamedan pupils io
elementary schools rose by 204 per cents
the number of Hindu pupils rose only by
3'5 per cent. Even this increase is to the
credit of the backward rather than of the
advanced Hindus. The increase in giﬂ"
education has, however, not been satisfactory:
The report rightly complains of the want of
appreciation of girls’ cducation and draWe
attention to its great importance :

A “The education of women is by far the most
important need in India to-day. Jf it is neglecs”
ed, the cultural disparity between the sexes wi

Arnry, ,1984,)

Produce social aad spiritual discord. The edu-
cation of women is the surest means of achiev.
ing permanent national literacy; it is the only
hope of the satisfactory re-ordering of the whole
social economy. In the present condition of the
country, the education of women connotes some-
thing more than the mere personal acquisition of
litera.cy. For an educated mother is the best
guarantee of the education of her children, and
women will be able to come out of seclusion and
make their contribution to the culture and devel-
opment of the country. ‘We are definitely of
opinion,’ wrote the Hartog Committee, ‘ that,
in the interest of the advance of Indian educa-
tion as a whole, priority shou'd now be given to
the claims of girls’ education in every scheme of
expansion.” "’
Another subject to which special attention
is drawn is the unsatisfactory nature of the
conditions of service of the elementary school
teacher. It has been a notorious fact fora
long time that the conditions of service in
elementary schools in Bengal are very un-
satisfactory and e have confirmation here
from an official report. We are told that the
pay is so poor that 1t Is iupossible to live on
it with any comfort and frantic efiorts have
to be made by the teacher to supplement his
resources. We are assured that the average
salary in Bengal is the lowest in all India,
The average pay in schools under public
wanagement rose from Rs. 11-5-0 in 1926-27
to Ks. 15-2-0 in 1981-52, but in puvate
schools it fell from Rs. 5-2-0 to Rs. 6-4-0 "
The Panchayat Union teacher receives only
Rs, 10. It is unpossible to expect any efticient
teaching in these circunistances and it s not
surprising that the whole provinze is seething
with political discontent. Phe Governiuent
is erring cu the side of moderauon when it
says in the report that the teacher’s status “as
lower than that of apy substantial farmer.”

EDITOBIALS.

298

The report draws attention to a weakness in
the matter of the number and distribution of
Secondary Schools which ought to be of
interest to other parts of India also. Bengal
has as many as 3126 Secondary Schools, all
the other provinces of India having only
4000. The average number of candidates
fromn each Secondary School for the Matricu-
lation examination was, however, only fifteen
which shows that the number of schools
could be reduced to half in the interests
of economy as well as efficiency. The Gov-
ernment of Bengal should take the problem
immediately on hand, especially as the pro-
vince is spending proportionately more on
sccondary education and less on elementary
education than other parts of India. The
following remarks in the conclusion of the
report regarding the defects of the educational
systeww 10 Bengal will perhaps apply with
equal force to any other province in lndia :

“1t is not strange that the schools have all
tended to conform to a single uniform type.

They have one narrow aim ; they are controlled
by authorities which lay down rigid rules, and
look with no friendly eye on experiments; they
depend for income on the fees of pupils who wish
for no training except what will enable them to
pass an examination, Every school under the
pressure of the same forces takes the same im-
press; they are all cast in a single mould. But
the population for which they cater is not homo-
geneous—it includes many social strata, many
communities, groups with different traditions and
outlook, children with different aptitudes, For
all, there is the same scanty, innutritious fare.

Schools are too often merely coaching estab.
lishments and neither seek mnor achieve any
training of the mind in discipline, leadership and

corporate action or any proper training of the
body. Surely the time bas come to consider

whether far more harm than good is not being
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done by the ex
along the pr
rather than
Princip]

esxe):xtzsn?n of secondary education

et ines and whether quality

o q nt{ty should not be the first
any fruitfy] reconstruction."’

The Proceedingsé of the recent University
. onferenc i
Vernacularisation, vealed th: f:ZtDt:::tl ore-
educational experts are ll)];
and in any case l;igard,ng .t.h.e desirability
—— the 'posmbxllty of using
iversi as ;nedxa of instruction in Indian
ferones that. . & was proposed in the Con.
that the o thel ponference recommends
desirabir s n;versm.es should consider the
modin ¢ yo m?.kmg Indian languages a
bossible mIstruc.hon at as early a date as
g, res;l h n spxlte of the modest nature of
mu(:h-vauutlo;, ¥ was negatived and the
Sorsty di(tlx €d example of the Osmania Uni.
It we o bnol: a.ppa.re.:nt.ly impress people.
posetle y the. majority that it was -
with the ::;[;letm;trugtion in vernaculars
- auci (s
ptflrtlcula.rly in scientific su)l’)jt:)cfts.te)’glgxiosook:f
zo a Unlverglt)" i§ the library and there is
ugd to be inefficiency, if work has to b
carried on without a large number of go :
anc.l valuable books, not merely text-béo(li
88 18 often wrongly imagined but exteno' .
general literature. , e
Though the Rt. Hon. Srinivasa Sastri

True Perspoctive has ceased to take active
in Education. parﬁ. in political work
owing to :

of. h'is health, we areggla;ht?) If)il:setx;fa.it:l:e
prn.nlege of his inspiration is occa,siona,lle
available to our educational institutions }t;
the functions of which he is able to ;:e
present Presiding over the College Da
of the Victoria College, Palghat, the othez
GAy,.the Rt. Hon. Sastri gave some sound
advice to his audience on the true perspec-

00 means agreed
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ct::le n: education, directing his remarks nob
thoy o the younger generation but also 0

se engaged in the work of teaching. He
p]eaded strongly that inembers of the teach-
g profession should not forget the morsl
values of life attracted by the glamour of
the material ends of education. He also
urged t.he conscious practice of virtue, be-
c%.xuse it is only by such a process that the
highest moral success is achieved. People
who professed to believe in inter-nationalism

slided back to narrow nationalism in politics.

on occasions of crucial tests and he warned
his hearers against such weakness. We are
not, however, quite sure if this is the most
out@anding virtue needing development in
Indian educational institutions to-day. We
are, however, entirely at one with him when
hg asked for the elimination of communal
bickerings and the development of an all-
India outlook, He concluded his address by
exhorting his hearers to keep their gaze fixed
steadily on the greater and ultimate purposes
of their educational work, sacrificing, if
necessary, the smaller ends. He said em-
pha't.ically that their duty to God and to
their own higher nature, required that they
should, every tie, large and small, come into
conflict, give preference unhesitatingly to
thg large and neglect the small. “ They
lulght ask what was to become of their
fawmily or of their community ?  Their parti-
cular z}eed, the necd of their fawily, the need
of their community was all important. He
::zzc;t gm. who' asked for complete sacrifice
o Dw;;i'(l:(lilui:;s part  There were limits
considersting. | e's.e' were entxt!ed to prime
ndividaon certain spheres in which the
and the natimay 69 his own wsy, the family
confine th ton might go its own way. Bub

ese small things to their own small

spheres. In the larger
Interests prevail,” ger sphere, let the larger

APRIL 19:4,)
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English Readers, recently
for it, is in itself a sure guarantee t
thoroughness so characteri
aimed at achieving variety
that the lessons are suited t

cognised, while not overl

in reading, writing and speaking English.

possible.

Dialogues. They supply
readily realise their immense value in helping

speaking English.

appeal for Indian children.

ACTIVE ENGLISH READERS

pal HENRY MARTIN, M A, (Oxon,), 0B E,
Reader I, As. 8. Reader 1T, As. 11 ;
Reader 1V, Re. 1-2; Reader V, Re. 1-4.

notice an exceptionally good series of
fact that Principal Martin is responsible
hat the work has been done by him with that
Throughout the six books of the series he has
he pupil's interest, while ensuring

By Princi
Primer, As. 5%
Reader 111, As. 14;

1t is a real pleasure o us $0 bring to your
published by us. The

stic of him. !
and arousing and sustaining ¢
o the requirements of the class-work.

ese Readers the good features of the Direct method have been fully re-

ooking the limitations of this method.
ple material for securing the best results

1. In preparing th

2. The Readers are so planned as to contain am

3. No pains have been spared to make the reading matter as varied and interesting as

The Lessons are carefully graded, both in subject-matter and treatment,

6. A special feature of this new series of English Readers, is the abundance of sprightly
ample material for class-room conversation. Every good teacher will
heginners to acquire naturalness and ease in

4.

ders are of great intrinsic merit and such as will have

6. The Poems selected for these Rea
ith simple introductory notes,

Most of these Poems are supplied w
7. Almost every lesson and picture in these Readers will supply the teacher with material
for exercizes in Oral and Written Composition.
5. All the Readers are profusely and beautitu
paper, and attractively got-up.

lly illustrated and printed on good quality

SOME OPINIONS.

and the style is smooth and pleasing. The text
s in Composition,”'—The Punjab

“ The English used is clear and simple,
readily lends itself to drill in constructions and to exercise

Educational Journal.

“\We recommend the books for use as
Fducational Jowrnal.

“ The Active English Read
are likely to grip the attention of boys.”

“1y'e welcome this hook of a very attractiva series...

prescribed readers in schools.” —The Punjab

ers contain very interesting lessons on varied topics, which

— Mysore University Magasine.
_....The illustrations have a charin

of their own.” ——IZducational Revicw.
“\We have already reviewed No. V of this excellent series of Readers, The third acd
fourth Readers of this series are equally good.” ——Progress of Education.

COOPER. Publishers, BOMBAY.
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A HISTORY OF INDIA

FOR STUDENTS
By C. 8, SRINIVASACHARIAR, MA.,,

Professor of History, Annamalai U niversity
AND

The late M. 8, RAMASWAMI1 AIYANGAR, M.A,,
Professor of Hhstory and Economics, Maharajal's College, Vizianagrum.

Part I. Hindu India. With Six Maps

WITH AN INTRODUOTION
By RADHAKUMUD MOOKERJI, M.A., P.R.8, Pu.D.,
Professor and Head of the Department of Indiasn History, Lucknow University.
Second Edition. Thoroughly Revised and Enlarged.

(Prescribed as a text-book for the Intermediate Examination of the
Madras University, the Andhra, the Annamalai and the Benares Hindu
Universities and by the Bouard of High School and
Intermediate Education, U. P.)

Demy 8vo. 400 pages Rs. 2-8o.

[ ——

PartII. Muhammadan India. With Five Maps
WITH AN INTRODUCTION
By MOHAMED HABIB, B.A. (Oxon.), Bar-aT-Law,
Professor of History and Politics, Muslim University, Aligarh,
Demy 8vo. 384 Pages. Price—Rs. 3.

(Presoribed us a text-book for the Intermediate Examination of the
Madras, Andhra, Mysore and Annamala Universities
and by the Board of High Sohool and Intermediate Education, U.P.)
Recommended as a Reference Book for the Madras U
8. 8. L. C.—C. Group—History of India, for 1931-32.

Part III. British India—with seven m
WITH AN INTRODUCTION
By Rev. H. HERAS, 8. .,
Professor of History, St Xavier's College, Bombay ;
Director, Indian Historical Research Institute, Bombay.

Demy 8vo. over 500 pages Rg, 3-8-0.

aps

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD

e, 1994 )

GEOGRAPHY—A LIST OF ATLASES AND MAPS.

THE INDIAN NEW ERA ATLAS. {8 MAPS
10° X 7° With Index, Re. 1-4-0. Without, Re. 1.
ENLARGED ATLAS FOR INDIAN SCHOOLS. 48 MAPS.
19" X 10°. With 8 pp. Index, Re. 1-6-0. Without, Re. 1-4-0,
’ ENTS' ATLAS.
KANARESE, As, W, Afr‘:%)‘:‘l.l‘ul:ﬁgs {l‘zflljgg Sfl:D SINHALESE, 85cts. URDU, 4&s, 12,
W. & A. K. JOHNSTON'S “ LARGE WALL" SCHOOL MAPS

Price (for India, Burma and Ceylon) Rs, 8.
C.R. V. 50 x 42 inches,

Political Colouring (by Countries) or Bathy Orographical (Physical-Political),
Ww. & A. K. JOHNSTON'S ““SMALL WALL"” SCHOOL MAPS

Price (for India, Burma and Ceylon) Rs. 3-8-0
C.R. V., 34 x 28 inshes,

Political Colouring (by Countries)

Ww. & A.‘ K. JOHNSTON'S DEMONSTRATION OUTLINE MAPS
45 x 35inches; in a few cases 34 x 28 inches,

For easy

map-

building

SERIES I. Yellow outline on Blackboard Paper. Suitable for all work with chalks. Out-
‘ Chatk work easily erased with damp cloth,

line permanent.
On Cloth and Rollers. 2s, 6d. each. In Sheet,

Price 5s. each.

o ——————

MACMILLAN & Co., LTD.,

~————— MADRAS—BO MBAY—CALCUTTA—LONDON.
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MATHEMATICS.

ELEMENTARY MATH
EMATI
By V. VENKATASUBBIAH,CSA.}]I\JJ.T.TAMIL
Headmaster, Pachaiyappa’s High School, Madras.

w
12

Book 1. . ] .
Bock 11 For Use in Clusses 11, ITT and IV .0 g PO
Book 11} Part 1 " IV and o .0 9 0
Book 1 . " VI and Form I .1 00
Book 111 ’ 3 ) o i o 1% 0
" " virr -, 171 .10 0
Book 1 . .IN TELUGU
ook I or Use in Classes 1;. IIT and IV .0 8 0
Book IIT Part 1 ’ 10 o
o " VI and Form I .1 00
BookTl | 3 v Lo i
: " I, uaI 100
HIGH
S]SHOOL‘ MATHEMATICS IN ENGLISH
y V. VB.NKATASUBBIAH, B.A., L.T.
. (According to 8. 8. L. C. Syllabus.)
V(;l_ H. Suitable for Form IV Re. 1-4-0
.14 " Forms Vand VI Re. 1-8-0:
Vol.I.  (Form IV) Re, 1-8 TAMIL
. 0. Vol. II.  (Forms V and VI) Re. 1-8-0.
VoL L TELUGU
Swuitable for Form Iv Re. 1-8-0
TH | o
53 LtSWER SCHOOL ARITHMETIC
oo y the late J. S, DEVASAHAYAM, pa
in Classes VI, VII und VIIJ an ' and
, { Forms I, il and IIT
\ ., Re 1-4-0.

" TAMIL AND TELUGU EDITIONS, Re. 1-8-0 each,

————
———

MACMILLAN & Co., LTp.

donn, 1954

—

MADRAS-—BOMBAY——CALCUTTA-LONDON. S

MACMILLAN'S NEW BOOKS.

MATHEMATICS.

THE ELEMENTS OF ANALYTICAL GEOMETRY : Part I The Straight
Line. By J.T. BrRowx, M.A., B.Sc., and C. W. M. MansoN, MAA.  2s.

ELEMENTS OF ANALYTICAL GEOMETRY : Chapters I—IV. TheS
Line. By G.A. Gmsox, M.A,, L5D., and P. PINKBRTON, M.A., D.Sc.

THE ESSENTIALS OF SCHOOL GEOMETRY. By A. B. MAYKE, M.A.
Parts I and II, 2s. 6d. Parts I—III, 3s. 6d. Parts IV and V, 2s. Complete,

4s, 6d.

MENSURATION AND ELEMENTARY S
(Rai Sahib), PRINCIPAL, Bengal Survey Scho

MIDDLE SCHOOL MATHEMATICS, WITH ANSWERS: By L. CROSLAND,
M.C., B.Sc., and M. Herug, B.Sc. For Second, Third and Fourth Year Students

in Secondary Schools. 4s. 6d.
REVISION MATHEMATICS WITH ANSWERS. By L. Cros
Being Examples and Exercises from School Certificate Papers.

A. By A. . SIDDONS, M.A., and C. T. DALTRY, B.8c.
Part II. 3s. 6d.
(Cambridge University Press.)

traight
1s, 9d.

URVEYING. By R.L. BANBRIEE
ol, Teppera. Rs. 2.

L.AND, M.C., B,Sc.
3s. 6d.

ELEMENTARY ALGEBR
With Answers. Part L. 2s. 3d.

BOOK-KEEPING.
MODERN DOUBLE-ENTRY BOOK-KEEPING. By L. B, DaLey, BSc. Cou.
ete. 3s. bd.
PROSE"
OR INTERMEDIATE CLASSES. BY

ENGLISH PROSE SELECTIONS F
N. K. SipHANTA, M.A., and S. C. DEB,

e———

MACMILLAN & Co., LTD.,

M.A. Rs. 2.

MADRAS—BOMBAY——CALCUTTA— LONDON, ——————
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Applications from Teachers for Specimen Copies will be
considered

THE SHORTER
MODERN DICTIONARY

OF

THE ENGLISH LANGUAGE

WITH SUPPLEMENTARY LIST OF NEW WORDS AND PHRASES

Nearly 28,000 Words

OVER 200,000 COPIES SOLD

Extract from Preface .—

been prepared to mee; the wighes
who,

“THE SHORTER MODERN DICTIONARY has

while recognizing th of very wany Teachers and Educational Authorities,
g the numerous useful features of the MODERN DICTIONARY

for some time i
past, wished for a work on .
a smaller scal .
such as could be put into the hands of you cale and at a cheaper price,

rally agreed that the art of using
might well be acquired at & wuych

have,

bger pupils. lducationalists are now gene-
a dl.ctxona,ry (and, indeed, other works of reference)
earlier age than has hitherto been usual.”

Crown Svo. 396 bb.

Price TWELVE ANNAS only

MACMILLAN & Co, LTD.,

(INCORPORATED IN ENGLAND)

MADRAS—BOM BAY—CALCUTTA——LON DON. “J

Kenar, 1934 ) ADVERTISEMENTS, i
‘EXERGISES IN ELEMENTARY MATHEMATICS'

for Training and Middle Schools

(for Masters and Mistresses)
with a Ohaptei' on ‘ Hints on Teaching Methods’

By M. D. GOPALACHARI, B.A,, L.T,

First Aset. Govt. Secondary Training School, Guatur ; author of the F.A. Algebra Manaal,
and sometime Aset. Examiner in Mathomatics at the University snd School Final Examinations.

(TAMIL—2nd BEDITION—Revised and Enlarged—As, 12))
Approved as a Text-book for Scheol use, vide Fort St. George Gasetts, Part I-B, dated 19--"35.

TELUGU—2nd EDITION—-Revised and Enlarged—Price As. 12.
Approved as a Toxt-book fer School use, vide Fort St. George (asstte, Part I-B, p. 518, dated 29-13-'35

Mr. S. BHusHaNaM, Headmaster, U. L. C. M. Tralning School for Masters, Tarlupad, writes under
date 11th August 1930;—I have received with thanks your specimen copy of ''Exercises in Elementary Mathe.
matics’’ (in Telugu) prepared for use in Training schools. You will be glad to know that I have been using
your book in our schoo! for the Iast six years, and that I have found it very helpful. The book is written 12
accordance with the Government syllabus and contains a good number of problems both in theoryand practical
work, Several specimen books were received by me on the same subject but I have nused yours in preference
to them ; for in its simple form it contains just what is wanted and meets the requirements satisfactorily.

I am glad to note that you Lave revised and enlarged your book by the addition of exercises on the
oxtraction of Square Root, of problem: in Heights and Distances, of the New Syllabus in Elementary Mathe.
matics and by the inclusion of T. S. L. C. Examination papers up to 1980, all of which bring it up-to-date and
Increase its value immensely. It may not be out of place to insert some ‘Notes of Lessons’ in your next edition
in addition to the hints you have already given on the teaching of -ertain topics on Number and Space work,

SRINIVABA.VABADACHARI & (O, 190, MOUNT ROAD, MADRAS,



THE EDUCATIONAIL REVIEW.
POPULAR COMMERCIAL TEXT-BOOKS

BOOK-KEEPING AND ACCOUNTS -

With numerons Exercises and Seleot Examination Papers,—A Standard Work for the use of
Sohools and Olasses preparing for Pablic Examinations in the subject and for the use of
Acoountants and Book-keepers in Businees offices

[Apatt, 106k

by the late Rao Sanp S. VAIDYANATHA AYYAR,
Headmaster, Government 8chool of Oommeroe, Oaliout,
Approved as a Swuitable Tewibook (Fort St. George Gasette, Oot. 21, 1913.)

Ofoially recommended for reference by the Commissioner for Govt. Bxaminations, Madras

Fifth Edition, Price; Rs, 8-8-0.

By the same author.

A TEXT-BOOK OF TYPE-WRITING.

(Rocommended by the Director of Public Instruction as a Text.beok for the Gevernmes!
Technical Kxaminations in Type-writing.)

Eighth Edition—Price: Ra. 3-8-0.

By the same author.

COMMERCIAL PRACTICE THEORY AND PRACTICE OF COMMERCE
Including a knowledge of Business Methods & Correspondence

tor use la Secondary Schools for the Pubiic Examination for School-Leaviag Certificate and for 1h¢
Qovt. Techaleal Lower Grade Examisation ia the sabjest

Officially recommended for class use by the Commissioner for Govt. Bxaminations, Madrsse

Approved as a suitable Text-book.
6th Edition. Price: Rs. 3-8-0.
(Fort 8t. Qeorge Gasette, 4th June 1913, gage 371).

Officlally recommended as a Text-book for the Junior Grade Examination in Law and Practice of Cu-l;;‘
for theMysere Commercial Examinations, vids Notification No. D. 6855.57 Edn. 374-29.2, dated 18-12-27

S

SRINIVASA VARADACHARI & CO., 180, MOURT ROAD, MADRAS

~ ADVERTISEMENTS. = - ™M
COMMERCIAL BOOK_S_
__—-—_—-——-__
BY

. V. SUBRAMANIA AIYAR,
Commercial I'vl:ctr::m, Govt. Muhammadan Collsge, Madras.

COMMERCIAL CORRESPONDENC™

oe accordance with the Syllabus in the subject .
e io ing Certificate Ezamination
Secondary School-Leaving Ceris
for the Madras o “
the Madras Government Technical Ezaminations

D. Crown 16mo. 180 pages. Price Re. 1-8-0.

itable Text-book for School use.
‘PPI»'O(":: ;l. ;o::e Gasetis, 24th July 1023, page 671).

&, 1984

GRADUATED EXERCISES IN TYPE-WRITING

Useful for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Re, 1-8-0.

———

B00K-KEEPING FOR BEGINNERS

Over 400 pages—bound in cloth. Price Rs. 2.

ies.
for school use and Librar
Text-Book suitable :  ar
Approvedm:asl':rt Saint George Gasgette, Part I.B p §p1), dated 22-12 26

CE—

COMMERCIAL ARITHMETIC

FOR SECONDARY AND COMMERCIAL SCHOOLS
Prepared in accordancs with the S. 8. L» C. Syllabu

D. Cr. about 200 pages. Price Re. 1-4-0.

School use,
Approved as 8 Text-Book suitadle for -
vide Fod';:. Georgs Gasette, Part I-B, p. 547, dated 1-11-193%

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS.



BOOXKS

By CORRIE GORDON, Ep.B, (Edin.)

Associate of the Freebel International Union, London; Specialist in Child Education
President of the Assoctation of Child Nature and Education of India ; and
Lecturer, Teachers’ College, Saidapet.

Recommended by the Koademio Council of the University of Madras

as suitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION

AN INTRODUCTION TO CHILD STUDY

Crown 8ve. 200 pp. Price—Re 3.

ESSAYS ON THE CHILD AND HIS EDUCATION

Crown 8vo. 120 pp. Price Re. 1-8.

“FROM A KINDERGARTEN WINDOW"
ESSAYS ON EDUCATIONAL SUBJECTS

FOR
TEACHERS AND STUDENTS

Fcap, 8vo. 180 pages. Price}Re, 1-8-0.

REVIEWS AND PAPERS—EbpucATIONAL AND LITERARY

By GERALDINE HODGSON, B.a.
Trinity College, Dublin ;

sometime Cobden Scholar of Newnham College, Cambridge,

Cr. 8vo. 310 pp. Rea. 2.

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS,
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INDIA AND THE WORLD _

EDITED BY

KALIDAS NAG, M.A., D. LitT. (Paris)
of the Calcutta University.

A Monthly Journal of International Interest covering a wide range of topios:
Education. Student Exchange.
Inter-University Relations. Greater India.
8cience and Industry. Humanitarian Organizations,
Women Movements, Arts and Crafts, Etc.

SOME OF ITS8 CONTRIBUTORS

Rabindranath Tagore. Romain Rolland.
Sir J. C. Coyajee. Sir 8. Radhakrishnan.
Dr. W. 8. Urquhart. Prof. A. R. Wadia.
Prof. Benoy Kumar 8arkar. Prof. Megh Nad Saha.
Prof. Helmuth von Glasenapp. Prof. Raphael Philipson.
Prof, J. W. T. Mason. Dr. J. Lusk.
Etc. Ete.
Annual Subscription, Rs. 6; Foreign 8h. 10 or $2 post free.

OrFice : 283, PARK CIRCUS, CALCUTTA, INDIA.

SCIENCE BOOKS
By Mr. P. LAKSHMI NARASU NAIDU, B.A.

Professor of Physical Science, Pachaiyappa's College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. 647 pp. with 840 diagrams and ‘ap
Elaborate Index. Rs. &

(2) Intermediate Chemistry. Preparedinaccordance with
the new Regulations of the Indian Universities. ~Demy &.0. 550 pp.
with 244 diagrams and an Elaborate Inde;hRs. 31-8-0. o

Elementar ysics. Prepared j

(3) L?;:;g::(;-wi? the Syllabuses of t;hey Matriculation and l’.hep Schol;;
Final Examinations. Second edition. Crown 8vo. 550 pp. with copious
illustrations. Re. 1-4-0. ch . ,

entar emistry. Preopared

@ L‘;c-c;gntg‘ -boiith: SEyl}a?:;:xs of the MXtriculaLion and the S.chool lil‘in.l
Examinations.  Second edition. ~ Crown 8vo. 329 pp. with copious
illustrations. As. 12.

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.
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SUBSCRIBE FOR
THE GURUNATHAN

ADVERTISE IN

ATTENTION I1 REMEMBER!!

A High class, Illastrated Malayalam Monthly of ELEVER YEARS' STANDING. The most useful,
instructive and cheapest as well as the oldest EDUCATIONAL & EDUCATIVE Journal in Malabar. Every
number contains a brilliant variety of articles written by distinguished scholars. Always main-
tains a very high standard of excellence and efficiency. Patronised by all Educational Institutions
and supported by all Scholars.

ANNUAL SUBSCRIPTION: Rs. 2-8.
ADVERTISERS II
THE * GURUNATHAN'' is a very effective and economical medium for all kinds of advertisements,

Circulates very widely. Try and be convinced of the high merits of the Journal as a sound
Advertisement medium.
WRITE FOR SPECIMEN COPY, TO-DAY

TO

THE MANAGER, THE 'GURUNATHAN'
NORTHERN PARUR, - PARUR P, O, N, TRAVANCORE.

Madras University.

B.A. Degree Examination.
1934, 1935.

rs. . SHAKESPEARE—OTHELLO, with In- Rs. A

troduction and Notes, by M. Macmillan,
M A., D Litt, . .1 6

AsYou Lige IT, with Introduction

SHAKESPEARE — A  MIDSUMMER
NicHT 8 DrREAM, with Introduction and

Notes, by the Rev. R, Scott, MA. ... 1 6 and Notes, by the Rev. F. W. Kaellett, 6
OTHELLO, with Introduction and MA. .. see o 1
Notes, by M:chaelMacmillan, M.A., Mllfgflﬂ‘i—fl\?lsblsndlf?sr, %oog l%.
! with Intraduction and Notes, by E. E.
D-thl. .ee aes e 1 6 Kel]ett, M.A. . . . 0 19
MILTON—PaARADIS® LosT, Book 1V, KEATS—ISABELLA, with Introduction
with Introduction and Notes, by E. E. and Notes, by E. H. Elliot, B.A. 012
Kellett, MA. ... ... 013 BROWNING—RapBI BEN EzRa, with
Int]r]odﬁctxon and Notes, by H. Ded- 8
CARLYLE—EssaY OR BURNS, with well, M.A. ) e 0

BROWNING—GRAMMARIAN'S FUNE-

RAL and CLEON, with Introduction and 0
Notes, by E. E. Kellett, M.A. . 1

Introduction and Notes, by the Rey.
R. Scott, M.A. ... . 1 4
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FIFTH AND REVISED EDITION

or THE

INTERMEDIATE BOOK-KEEPING

By K. SUBRAMANI AIYAR, B.A, LT, F8.A.A,

Bombe. Becretary 0 Accountancy Diploms Board, Bombay (1018 to 1038)
Al & H the ntancy
Benio; ¢t Mosars, K. B. Aiyar Co. y y
r Partoer O e
ial Bchool, Madras (139%-1889); of the Govt, School of Oommerce, Calicut (1896-1800)
clal Be. '

of Facbalyappe's Do msr { Commerce (1900-1908), and of the Govt,College of Commerce,Bombay (1913-1914)

‘of the Byramjee Jeejeebhoy Oollege o
Price Rs. 3. Postage, &c., extra.

Commerclal Classes In Engilish Schools by the Text-Book

Approved for use In No. G. 6386/XV111-243, dated 21-8-18,

Committee, United Provinces, vide

book for S. L. C. Examination of the Bombay Unlversity.
use by the Commissioner for Qovt. Bxaminations, Madras.

Recommended as a text-

mmended for class

0!:1‘:37 ::;:mel dod 13 a Text-book for the Junior Grade Examination in Accountancy for the Mysore
0 c,,:m,",i.l Examinations, vide Notification No. D. 6855-57 Edn, 374-29-2, dated 18.12-29,

By the same Author.

Seventh Edition—Revised and Improved.

THE ELEMENTS OF BOOK-KEEPING

OFFICIALLY RECOMMENDED

A4S A TEXT-BOOK

FOR

The Bombay Government School Final Examination,
order No. 6451, dated Nagpur, the 31 July, 10i%

ve have been sanctioned for use as Library books in the

d abo
The books note Is of the Central Provinces and Berar.

High and Anglo-Vernacular Schoo

Demy Bvo. 248 pages. Price Re. 1-8-0.
M‘
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WORKS OF swaMI ABHEDANANDA

The Swami is one of the pioneers of the Vedanta movement in America. His works

cover the entire field of Vedanta and meet most satisfactorily the issues raised by the study of
modern physical science and allied subjects,

COMPLETE WORKS

VoL, I,
The book contains :
1. Self Knowledge, 2. Divine Heritage of Man.
3. Re-Incarnation. 4. The Scientific Basis of Religion.
;. What is Vedanta, 6. Unity and Harmony.

Cosmic Evolution and its Purpose.
Language fluent and simple ; Cloth Bound. Rs, 3.

Superior Bound (Gold Gilt). Rs. 5.
To Subscribers of ‘The Vedanta Kesari’ Rs. 2-14 and Rs, 4-12 respectively.
k Please apply for detailed Catalogue to :—

THE MANAGER,

THE VEDANTA KESARI,
MYLAPORE, MADRAS.

REVISED EDITION oF A VERY POPULAR BOOK, LONG OUT OF PRINT.

THE ELEMENTS OF ALGEBRA
POPULARLY KNOWN AS THE THREE AUTHORS’ ALGEBRA

Thoroughly revised and brought in line with the Syllabus for Optional
Mathematics in the Madras Presidency and Mysore State
Secondary School Leaving Certificate Schemes

By N. PANCHAPAGESA AIYAR, B, L.,

Lecturer in Mathematics, Findlay College, Munnargud;,

Crown Octavo about §G0 pages. Rs. 3.

Approved as a Text:Book suitable for School use, vide Fort St. George Gasctle:

Part I-B dated 13th April 1932 and by the Hyderabad and Cochia States.

- e——
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“THE SOUTH INDIAN TEACHER”

1S

D m 1E
THE OFFICIAL JOURN{&L"OI* 't
SOUTH INDIA TEACHERS UNION- .
It is therefore the Journal of the Teac? er
and no teacher should be without it.

Subscription is only Rs. 3 per annum,

Registered Office :— .
: 41, Singarachari Street,

Triplicane, Madras.

THE *SADGURU”
DEAR READER !!

. . in this high ¢
3. The information to be found in this high class,
i Value ever offered for Rs. 3. : class
. Here is I:;elm?l::'x Monthly, is of great use, interest, and mllportance‘. .Theh_]ou}rlna], v:ix;:‘l; ;.;.
lIIUSt;:Ei(VIE :EAaRyS 01D, is conducted on the best of up-to-date lines. Within the short p
now »

proval and enthusiastic support of the cultured public, the

i ] ty ap, .
i s it has won the hearty ' ubiic, the
i oo ] of leading journals and the valuable and continued patronage of

8lowing encomiumns

ribute 1o the journal, Articles all of a very high order—

The leading writers of the day cont As such THE “SADGURU "

dealing with all branches of knowledge, appear in its pages.
caters to the tastes and needs of all.

ADVERTISERS, ATTENTIQ}Q(S{LSS I
judici is the key-note of progress in . SADG.
isl d and judicious, 15 t . | THE el
aff, Advertlsmi'a i);:al facilities for placing your goads before tltuaI [;\ixbnl‘lc eye S journal
x . . .
en?{:;: : :lic;e cifcula.tion it is an excellent and effective Advertisement Mediu
J

APPLY TO: ,
K. GOVINDA MENON.
' MANAGING EDITOR : i}
THE * SADGURU

TRICHUR P.O., COCHIN STATE.
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METHODS OF LIVE-STOCK IMPROVEMENT

By TIMERI MURARI, DIP. IN AGRI, BSc, F.LS., A.LR.O.
Hosur @attle Farm

With a Foreword by

COLONEL A. OLVER, C.B,, C.M.G,, F.R.C.V S,
Animal Husbandry Expert, Imperial Council of Agricultural Research.

Cr. 8vo. 372pp. + xxiv. Price Rs. 2-8-0,

CONTENTS.,

Chap. 1. The History of Milk Recording in Great Britain;
and Wales; 3. Factors affecting Milk Recording ;
The Milk Recording System of the Scottish Milk Re
Societies or the Improvement of Live-Stock ; Admini

C.ertaln Classes only; 9. Judges and Judging; 10 to 13. Improvement of Live-Stock through State
Aid; 14, Denmark; 15. Sweden; 16. Holland; 17. Belgium, Germany and France; 18. History
of I..ive-Stock Improvement; 19. Genetical Sciene ; 20. Modern Methods of Breeding ; 31. Contro-
_nxsml Questions; 23. Future Possibilities. APPENDIX I, Switzerland; 1I. Licensing of Bulls
in Great Britain; III. Pig Testiog and Recording in Great Britain.

2. Milk Recording in England
4. The Ministry's Scheme of Milk Record vs.
cording Association ; 5. & 6. Shows, Clubs and
stration of Shows 8. Regulations? applying to0

—— SRS

R Text-book of Tamil Composition

Specially adapted to meet the requirements of 8.8.L.C. and Intermedl&“
Examinations -
(Prepared in accordance with the recommendations of the University of Madras)

BY

G. DAMODARA MUDALIAR, BA."

sometime Tamil Reader, Office of the Registrar of Books, Madras,
now Distriot Educational Oficer, Ramnad District.

Price As. 132.

Approved as & Text-book for S8chools and Oolleges.
(Fort St. Qeorge Qaratte, 251t October 1913.)

—

SRINIVASA VARADACHARI & CO,, 180, MOUNT ROAD, MADK \S,

[ABi 1984,

MADRAS UNIVERSITY.

Intermediate 1934,

. Re: A.
. -SPEARE — jJorivs Cumsan,

with Introduction and Notes, by Mark
Hunter, M.A. (College Classics)
GRAY—ELEGY and other Poems, with
Introduction and Notes, by E. E.
Kellott, M A. .. 0 8

KEATS—ISABELLA, with Introduction
and Notes, by E.H. Elliot, B.A.

TENNYSON ~— Selections containing
MORTE D’ ARTHUR and other Poems,
with Introduction and Notes, by E. H.

012

Eliot, B.A. 013
1935.
SHAKESPEARE—KIRG RICHARD THE
SECOND, with Introduction and Notes,
by J. C. Rollo, M. A. 112

B. A. Honours Examination, 1934—1936.

CHAUCER-—PROLOGUE to the Can-
terbury Tales, 1. 1to 639 with Intro-
duction and Notes, by W. J. Goodrich,

M.A. ... .. 10

——— THE KRIGHTES TALE with Intro-
duction and Notes, by E. H. Elliot, BA. 1 0

~———— TuE NONNE PREESTES TALE,
with Intreduction and Notes, by the
same Editor. . 1 92

SHAKESPEARE -— A MIDSUMMER
Ni1GHT'S DREAM, by the Rev, R. Scott,

M.AO e o0 s “r s 1 6

———— HERRY THE FIFTH, with In-
treduction and Notes, by P. H. Sturge,

M.A. .. .. 1 B

e TWELFTH NIGHT, with Introduc-
tion and Notes, by M. Macmillan, M.A.,

D. Litt. 119

OTHELLO, by the same Editor ... 1 6

SHAKESPEARE—As You Saie 1

.h m. r: w. Kﬂbﬂ. quO"y “ :';: .

THE TeMpgsT, with Intmlu:du
and Notss, by E. E. Kellett, M.A. ...

SPENSER—PROTHALAMION, with In-
troduction and Notes, by E. H. Elliot,
B.A. .

EPITHALAMION, by the same
Editor
GOLDSMITH—DRgSERTED VILLAGE,
with Introduction and Notes, by J. M.
Hensman, B.A. ...

MILTON—PARADISE LosT, Boox I,
with Introduction and Notes, revised by

E. H. Elliot, B.A.
Parapise LosT, Book 11, by W.
Be]l, M.A- see ose vee

SaMSOR AGONISTES, with In-
troduction and Notes, by E. E, Kellett,

POPE —RAPE OF THE LOCK, with In-
troduction and Notes, by E. E. Kellett,
M.A.

DRYDEN-—PREFACE TO THE FABLES,
by P. Seshadri, M.A.

ARNOLD—FORSAKER MERMAN and
RuGBY CHAPEL, with Introduction and
Notes, by E. H. Elliot, B.A.

SOHRAB AND RUSTUM, with In-

troduction and Notes, by T.O. Hodges,

B.A., ..

SCHOLAR GYPSY ARD THYRSIS,
with Intreduction and Notes, by E. H,
Elliot, B.A.

WORDSWORTH — TIRTERN ABBEY
and other Poems, with Intreduction and
Notes, by E. H. Elliot, B.A.

LAODAMIA and other Poems, by

the same Editor ...

014

013

013

013

013
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