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My New Year’s Message to Educators
BY DR. . C. BURMAN, wm. 4, vh. D, M. 5. A, (PARIS).

O OO P>

THE new year has set in and naturally new hopes, new
aspirations and new dreams must now be uppermost in the minds
of most of us, and intense feeling must be making that mood ex-
ceedingly enjoyable. I invite you all, as a brother professional,
to realise the tremendous siguificance of these surgings of the
heart and throw out to you the hint that the very fact of your
being full of these dreams shows that you have power to carry
them out.

You have been able so far to do many things about the
performance of which you entertained very serious doubts, but
you were at last able to make a success of them in spite of all
your misgivings. This is further proof that you have power to
do everything that you ever candidly dream of. As a man you
have the saime flesh and blood as any other man who has gained
fame and wealth and success. Nature makes the prince and the
peasant in the same way.

Limitless power is yours for use, and the only thing that
ho!ds you back in the matter of gaining success and fame as a
teacher among teachers is your lack of adequate desire to succeed.
You will, I am sure, simply wonder at this seemingly strange
statement of mine, and will probably say that nobody is so foolish
as not to desire success and happiness. My equally strange an-

‘swer is that probably you yourself and most of our other friends

do not desire to succeed, but Want only to live lives of misery
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Make all yopr desires the basis of your thinking
‘thinking, or rather use a little science in doing everything, ="
. Above all, don’s be diffident and - harbour -no féars- -ﬁe
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and use your ability to become successful, you will begin to have
success. Nobody bas ever in the past stood or will ever in future
stand in the way of any person’s success. Rather the world helps
those who march on the road to success. Your every experience
in life accounts for your own poverty or wealth of vour thought,

If you at all mean to rise to the height of your profession,
my suggestion to you is this: Believe in your desires, ideals,
dreams and hopes and let this belief of yours be scientific. Base
it on the consciousness of your ability to do everything, and let
your activity be a confident action towards your definite goal.
What high attainments and knowledge cannot sometimes do be-
lief does, it performs miracles.

If you are serious about' sucecess and want to astound the

world with your achievements, yon cannot afford to be without

practising this regime:— ~

Just concentrate your attention on the idea that whoever
has become great is just as human as you are, and whatever he
has done he has done with his own ability to do it. You are also
a human being with all the human powers and as such you can
also become' what you desire. Let this idea prevail in your mind
at all times. - Having secured this self confidence, think of your
becoming an educator of fame and fortune. You will thus culti-
vate.8 mood of success and in due course you will find vourself
following the path of success and expressing yourself in action
which would seem simply marvellous to your friends and de-
quaintances. Hold fast to this and follow it.

* Bhould this regime be followed conscientiously, any teach-
er however handicapped, will, besides being a teacher of firss

"importanee, begin to be conscious of powers that would win any-
$hing-in life. ' '

The above is my message to you, no-matter whether your
work lies in school or college. I have given you a new idea for
the new year, and shown you just how to carry it out. It now
rests with you to:follow it to:serve- your interest and to renew
your:life as am.educator in the new year that hae began.: Should

'you be further inserested in the subject which this messtige -tibags

I T -3
WV{“%. N23 4
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; Success, to the best of
my power and ability, and having coversg by my study the vast
field of educational literature both eastern and westém, I think
I can help any aspiring young teacher to develop a mood of gye-
cess and to attract success itself in nq time, provided he g in
right earnest about it. This of.fer is made purely in g Spirit of
service and helpfulness which, in my advanced s,
ness, [ am actuated by the ecengrq of my being to manifest
towards such as have undertaken the n

oble task of human better-
ment by joining the ranks of educators,

——————

Student Strikes. |

Their Cause and Cure A Psycho)

ogical Approach
By Dr. G. S, KRISHNAYYA, M, 4, (M

adras,) Ph, D, (Columbia.).

MY purpose is to treat the phenomena of
a8 & doctor does typhoid or indigestion,
the conditions which favour their occy
ways and means by which such cond
avoided. Within the compas of this b
be made $o describe situations, mostly
individuals and groups are most susceptible, and thep to sug-
gest how such mental states might be Preveuted or handleq,
No claim is made here for exhaustiveness, nop 18 it assumed

that all ¢hat is said here will apply in all detaj]s to any parti-
cular strike. :

student strikes
the object being to notice
'rence and to prescribe
itions might be met or
rief paper an attempt wi]
Psychological in which

EXTRA-CURRICULAR ACTIVITIES.
Important amongst the

predisposing factors s the failure
of the school to use up the ani

mal spirits of the youth. Thig

ate of conscious.
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boy would not seek occasional escape? ' The suf;; e wonld
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indicade 'an abnormality if young folks .w;thd_ o b let g9
berance of the teens did not: desire to take a | a;ly O teats had
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a day when they might act:as young ruf;galn_,. e e e
initistion .aud: “ruffonse” performauces help e for
tension:: Bohool psychologists. are m-npb&'sf)s"”];gidi‘-en. The “ten-
‘lavger amount of play in the ed.uca.tlon 0 (:1 la. e o obtain
denoies: today in circles responsive to new 1 (leues‘ ot of play,
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and to that end to provide adult, if not ‘expe; .le ol b be
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school associated with some of the haﬁﬁieéi!t‘ thoments 'of hia life.
The need for creative activity need hatdly be streshed in 'this
connection. Even the curriculum can be vitalised’ afi@ thude
more absorbing by the use of the Project Methed, the ‘Winnetka

Plan and the Socialised Recitation.

SYMPATHETIC UNDERSTANDING. ;.

Another predisposing cause is the lack of sympathj hgp,

ween students, teachers and the administration.
the apathy that often exists between the administration and
the teackers, it might be said thas there is not the understand-
ing of the student mind and nature that would make for a
feeling of esprit de corps amongst the students and the rest.
The student is considered a species all by himself, one who
must be subjugated and kept in subjection. Until the teachers
and the heads of schools show by their attitude and conduct
that they are convinced that ‘the sohool is for the  ghild and
that he is the raison de etre of the institution the child will not
receive the treatment that is his right. Human ‘beings orave
Jor sympathy, and students, being human, seek sympathy from
those above them. When they begin to feel that cannot be ge-
cured, the atmosphere is charged ' with the ‘possibility of g
strike. From this point of view a atrike may be a protest
against administrative indifference and’ callousness. The pos-
sibility of alienation seetns to be all the greater, as hinted by
Principal Ramsbottom of Calcutta in his _evidence before the
, Hartogg Commission, when the administrative head bappens to
be a foreigner, for violatiogﬁoﬁ'authority may be easily mistaken
for resistance to foreign domination. Indian students seem’ yn-
“able to feel and think of Nation and Btate, People and ‘Govern-
- ment, patriotism and loyalty as students can and do i 'most
_other lands. The strike however is a potable examplé of an
instinctive rather than a rational '
strategy for immediate results and ‘min
strike perhaps is of occasional value,
it corresponds to the tactios of a rat seeking its escape violeng.
ly from a trap the nature of whichis not. perosived,
" When sympathy is "ﬂbﬁ'“ﬁfol‘théoming* and repressive
measures are threatened, a further step has been reagheq and

Leaving aside

or :hmeliorabion, the
But as’'a social method

e

y would ref
dulged in usually

atbempt to correct evils. "Ag
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€
youthful pugnacity comes into pl,a.y: .Ita takes up ,ﬂ;eq %};aléf&ge 4
and feels called npon to show that it is8 ng fgqt:ort, ‘ s:xid e
with or displeased. The urge of mastery 18. shrongr, . pré ion
only course open seems to walk out. Ab least wie;;l e
is likely to lead to revolt, discretion on the part oo‘ tﬁe reho.
tration is the better part of valour/ The shudy. inim
logy of childhood and adolesoence will be found mvakme'mmz
to teachers and the authorities. In fact, it is remar '

has not yet been considered iudi_spe"nsahle.‘
. DEVOTION TO SCHOOL. .

N The third factor that needs to be"cqnsn::'e:h;:h;ﬁz
gehersl.jﬁck of a sense of loyalty to the m.Stli.‘:ﬂtleQ}l Sn sohools
helongs. This is conspicuous by its absence ipo& nenders‘ praginy
‘and colleges. This lack of &eVoti'oq' to the sch hl‘ T ave miors
aD easy prey to divisive and diqz‘-t}pbxp'g; fpro.es w 10.3 nesetsary
or less always present (A pride in one’s {nstltqtlonsb: e tivatid
‘before devotion is conceivable. This pnde‘oan?ﬁob s nay. be
Iu/nless there are some things ab9q§ whioh ﬂ}:h:::pfmm"doihg
progd). There is usually nothing to deﬁg' o titutions: If
things which wo\ala brfinil; d::g::c:f ::wta:; responsibility ‘o

hey copld be made to feel a se by and responsivt s
zhgg ::Ere'd the fair name of their ‘institution ??d::ng::bll:
'dbvim fairer Ehd”nobler to the next genet#‘“‘)'r'!ii“;r;heartedhi i
that they would refrain from mich that is"1g .

4 ‘
. .
vhiyray el

S TR T

! . Lo ‘..‘.':,'.S‘n-
‘ prom i d ta deyelop
SHUETEER V' ote the feeling of corporatenesa ARC €)
t’heteh’f:lot college spirit, a number of. things, .conld easily be

i d
‘d6ne. Weekly ‘or less:frequent assembling .of the 9““‘3;9:;& q;:) f
thie staff will go o longiwny. If at. the besmn:;g :uw:) fad of
each term such a formal gathering were arrang ,f,l 7o ot:her,
say the least, introduce the students and teachers to ea

v and meke them feel they belong to-.one, aeademic. gpmmunlty];
sk etudents’ hand: book- and diary wanld epaure,s PQW?P:@W%_
| .obknowiedge vegarding the history and traditions of the_ ing

, , eto.,, yerye as
‘tutioh ' Fiegsy: colours, badges, 901_168‘*% songs ete., . Jerye, as
=il":rportant ::iiying agencies.. . Little is done to enlistan s .,sz
interest iu the . sohool, . and less .to deserve it An alpmui
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register will'Sérve to kebp the instittibion in-touch. with s pret,

studeiits. The olid*boys and ‘the prebent stydents. showldibe,

ebvided Wik ke
provided with'Spportinities for meeting one ansther. .=t 1, isix

"t IThe stulents’ interest in the: school can befngr'e&i{é'&i
gréatly by giving them » small part in the  magagement  of ity
activities. ., While students may not be able to rule themselves
éntirély;. theyare usnally able to manage many, of the small
affairs about the schools, . He who said  *it is mere yb!.essf
to give than to receive” was right. The student who gives his
time and energy to hid 6ho6] cares for i the more because of
his contribufion, If these .opportunities could be multiplied
%0 that more students could parficipate in running the school,
the more friends will ghe - institition have made. With such
an.increased interest and responsibility, the probler of rowdyism
in.inconeeivable. [Fugher, it muat be said that the poorest snd
least intelligen:diseipline in the world is that whioh' s efected
‘Sough. fea. . The best.is that which comes from “within, ' ahd
-gomges. becanse the group itself takes pride in holding up itd own
stiatdards.: Rules always are a challenge; threata oply increase
‘trouhleifor those 7ho,make thera,. A sepse.of responsibility 'is
- Sharefore-grently assisped by a Student Representative “Council.
:{The spudents, not, only, begin tp,shate in the running, of the fusti-
-ttdion, but have a. legitimatq ,channel of expression 'for their
grievhnoes and problems. , If the students could be énzide to’ feel
that the building up of desirable traditions and the maintaining
_of the reputation of the institution is a joint iés.fSOnEibiIity,
IiticH will" ve beer 'done $o ‘minimise eensoriovsness and
“Calpitty chitiviam: | Oy coltéges.and sohooks have mot attempted
j%: ﬁﬁ.ﬁé ‘Wéir pupilk into’ adihimstkasive partuership. 1 feeling
;Of?s?ﬁﬁi@tsmp‘ﬁtmoseh? ohe pgainst rewelt. . o e Lt

i [T .
R Y N ) Bt bor g

ol el e BRNSITISING STUD;),NTS !.’1 : ,:hm' SR I
Liue ik other thatter'thatiis of oo greati an-impottanee : to- be
) fgﬁbrsa‘ﬂgi‘é 1¢°the need for sendisising students to propagands.
; Ttﬁ s “WHil ’ﬁtﬂéﬂg’ﬁﬁ@ﬁl}ﬁ‘m Taliidg-diresdy prey fotevery, wind
“"of d86trine’ that rhight:odite theibway. One of the greatest de-
RAGEE ' dit edudativial sybbicoh is thiat b does Hitle to epoonrage
"Y44bperident thinking and the sdiehtific- atbitade. i Students are
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pever given an opportunity to sift evidence or - encourage to
differ frora opinions, printed or professorial. Until students
can stand on their own feet intellectually, they are bound to
believe most things that they hear or read. And them they
often act on the bases of these supposed facts.

Ever since the evils of the British-Indian type of edu-
cation was recognised, educationists have been urging the need
for developing the critical attitude. But no great change is
possible until the examinations call for more than a verbatim
reproduction of somebody else’s ideas and opinions, and until
reasoned differences are invited. In the class-room, collateral
readings should be required—conflicting statements should be
sought rather than ignored. The worshipfu! regard for the
printed page could be reduced by indicating errors, and contra-
dictions not infrequently found in newspapers, magazines and
books. For increasing democratization and enfranchisement
such critical mindedness is indispensable. Calm deliberation
and the weighing of evidence can and should be cultivated
through the school. 'This will render young people somewhat
impervious to prejudice and propagands, and prevent hasty
action so characteristic of impetuous youth. Under the exer-
cise of rational faculties is exalted as social righteousness we
i.vite the fate that awaits vital ignoranoe.

INFECTIOXN.

L

~ Before closing, it must be admitted that even in bygone
days these predisposing causes were operative, and yet strikes
amongst students were rare, if not entirely unknown. Some-
thing has happened. The power that lies in collective action,
one of the discoveries of the industrial West, has been frequent-

ly pxhibit.ed in the form of strikes with so much success that

Indian students have been duly or unduly impressed. Here,in
India too it hias often been observed to produce the desired
result. And so, when their wishes are thwarted, and they want
to assert their might, they seem to fall back apon this weapon.

In such circumstances, it is obvious that the student
mind is concentrated on the goal. Their interest in the means
is only as means to that end. (Their demands, to the extent
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to which they are legitimate, ought-to be gran » but- N N . 1

they are not reasonable or desitabuli what .thgﬂ?) gihf;t$$£ ; D EP E N D A B l L I T Y .
fore it would be best to bring the means to the foreground ami o
to get them, as rational beings, to evaluate thejr contemplated
procedure. If students realised how disastrous & strike can be
to character, how subversive of morale and discipline, and how ‘ ' |

wasteful of time, talent and energy, they would hesitate to : Eul that You bemanb ha
resort to it. Students should therefore have an opportunity for | '
discussing this new technique with the co-operation of thejr

educational advisers. This would ensure the Presentation of | ll)erfed Toilet 508{3 can be had in

more sides of the question and if discussed before any particular

igsue is up, will guarantee more balanced conclusions. Bejp

fully aware of the consequences, they are not likely thereafte

to fall in with the first suggestion of a strike. It may also br {0 |

that the fact that they had already covered the ground memau,e %

and ““vicariously’’, would rob the quest of a “new experiel;me;Y

of most of its motivating power. They have become Immune
’

a8 it were, to serious infection. | , '
- Much more needs to be said on this subject byt limits of :‘ S A N D AL S O A l

time and space forbid reference to more than the

treated above. Only when schools and colleges rea.liii:: t}I)I; a;b::;
for greater physical and social activity inside and outside the
curriculum, when they recognise that students respond bets e |
to sympathy and understanding than to the blind enforoem;;: . . . |
of rules, when they recognise that love and loyalty to ‘qu in . We give you our assurance
stitution are forces which can and should pe cultivate‘d a d. :

eapitalised through the development of a senge of p&rtuersh?p .

when they actively immune students to the Ry " '

truths, and when they enable students to unders::.;geihft l:;:f: ’ : _‘_—AVAILABLE EVERYWHERE_——‘
tation in the matter of strikes is not commendable but fré.ughlu v
with disastrous consequences,—only then wil] a scientifi v
approsch be made to rendering-student strikes less likel i

not impossible, o L

Government Soap Factory,

"BANGALORE.

———
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““Rome fell when the Romans shirked the

responsibilities demanded of a virile power’

‘“‘Nations which neglect those physical and
-moral values which make the sum total of

power are not destined to hand on a great

civilization to posterity”’

AR T

»

Says, MUSSOLIRTY,
tbe greatest man, of Ttaly,

Care of your Health is
therefore Essential

———————
——————

JEEVAMRU

HAM

Vaidyaratna Pandit D. Gopalacharlu the
premier in the field of Ayurveda after
great research has invented the above

famous and effective tonic. You need
not suffer any more from nerve weak-

ness, loss of Virile power lassitude,

R

will be amazing.

Anaemia, Nervous debility,Brain-fag, loss of
weight etc. Start taking JEEVAMRUTHAM
~ from to-day. The results you experience

IT KEEPS YOU FIT LIKE A FIDDLE

Available everywhere.

AYURVEDASRAMAM

RN LD e SRR L7 A U BT kR
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Duration of School Course.

By Mr. K. G, WARTY, M.A,,B.T.
e

THE element of time is very important in educationas in
other matters concerning life. Education can be said to be both
efficient and effective only when a particular measure of it is
imparted or acquired within a reasonable time limit. If more
or less time is spent on it, it 18 in all probability a waste. The
present school course that extends over a period of twelve years
in this presidency suffers from the excess of time and therefore
it has become ineffective to some extent. The standard laid
down for the matriculation is too low, while the time spent in
reaching that standard is too long. In Bengal, Burma, The
Punjab and Assam the whole course leading upto the matricula-
tion is of only ten years; in Madras it is of eleven years and in
Bombay it is of twelve years, though the standard expected in
this province is not higher than that in other sister provinces.
In foreign countries the Intérmediate examination of this Uni-
versity, to be got through two years after the matriculation, is
taken as equivalent to their matriculation or entrance examina-
tion. In Germany a boy appears for his Maturity examination
after a schooling of thirteen years, and in England he appears
for the entrance examination after spending on an average
twelve years in a school- During the same period a Bombay
boy is required to prepare for an examination which is in
standard lower than those of foreign countries. One cannot
induce himself to beiieve that a Bombay boy is not of the same
intellectual level as his fellow studeat in foreign countties and
even in other Indian provinces.

That we are required to spend full twelve years in
schoeling for the matricnlation is a fact. The cause of this is
to' be found elsewhere, for it 18 anything but the difference in
intellectual levei. If we carefully examine the syllabus proposed
by the Education Department so far back as 1914 and which
they did not thittk it advisable to amend or alter even with all
the recent developments in theory and practice of education,
we may at once notice that it tends towards a great waste of
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 ACTIVE =
"ENGLISH READERS
By Principal HENRY MARTIN: MA. (Oros), 0.B. E.

| Primer, As. 5} ; Reader I, As. 8; Reader II, As. 11;
Reader Il As. 14; Reader IV, Re. 1-2; Reader V, Re. 14.

It is a real pleasure to us to bring to your notice an ex-

ceptionally good series of En;}]ish Readers, recently published by us.
-The fact that Principal Martin " is responsible for it, is in itself a sure
iguarantee that the work has been done by him with that thoroughness
180 charsrcteristic of him. Throughout the six books of the series he has
jaimed at achieving variety and arousing and sustaining the pupil’s
'interest. while ensuring that the lessons are suited to the requirements
.of the class-work.
3 1. In preparing these Readers the good features of the Direct
‘method have been fully recognised, while not overlooking the limitations
i of this method.

2. The Readers are so planned as to contain ample material for
‘securing the best results in reading, writing and speaking English,

and interesting as possible. . :
, 4, The Lessons are carefully graded, both in subject-matter and
treatment.
} A special feature of this new series of E?gligh Readers. is the
s;abundance of sprightly Dialogues. They supply” amiple inaterial for
iclass-room conversation. Every good teach‘e,r; will readily realise their

A

‘immence value in helping beginners to acquire naturalness and ease in
gspeaking English: . S : o
The poems selected for these Readers are of great intrinsic
émerit and suchas will have appeal for Indian children.  Most of these
‘Poems are supplied with simple introductory notes.
3 Almést every lesson and picture in thiese Readers’will supply
sthe teacher with material for exercisea in Oral and % jtten Composition,
8. All the Readers are profusely and beauti 'ﬁy iMustrated and
printed on gpod quality paper. and attractively gotup i1 rr /.

SOME OPINIONS. -
' “The English used js clear and simple, and ﬂ}e,stv Is is smooth and pleasing. The
“toxt roadily lends itself to drill in vonstructions and to exercises in Compoasition.”—The
'Punjab Educational Journal. YR TR TU S B PIY
“We recommend the books for use as prescribed readers in schools.”—The Punjab
Yeducational Journal. ) \

“The Active English Readers contain very interesting’ lbssons on' varied topios,
which are likely to grip the atteation of bovs.”—Mysore Univeysity Magagine.

“We welcome this book of & very attractive series,......The illustrations have a

harm of their own."’—Educational Review.

“We havp /aldesdy’ rdviewpd Né. ¥ at;-t*ié éai‘o'gﬂezjt' periis of Readers, The third

and fourth Readebs of thig serios abe equslly godd. —Progdress of Edication.

MR

No pains have been spared to make the feadinig-mattef as 'v;rieJ
N v .oy X s,

COOPER-PUBLISHERS-BOMBAY
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time. Duplication and reduplication is foup

throughout the course. The whole syllabus aboun?lsi?:zw'h?re
of studies with very little progress. A boy who 1| N
vernacular school after passing his fourth
examination and joins an English school,
end of standard III far behind, in point of studies, his

class fellow who appears for the Vernacular Fing} or-qual?fr Py
examination in the same year. It is quite possible, if we intymg
tp, to remove at least this differentiation by laying down :llll
same standard as for the V. 8. F. Examination, ip th .
subjects which are common to both. Thig can’ easil o;e
aghieved and a lot of time and money be saved, if the Dis{;‘ iot
School Board authorities and the Heads of secondary g hn?t
come together and adopt a common and continuous c{)u:s O(f) .
the. upper primary stage and the Anglo-vernacular middle :aox
yhmh is analogous to it. We may conveniently - adg t,s tge
syllabus on the lines suggested by the Hesketh Committl; f .
the Primary School Leaving Examination, to serve the ue -
qf the entrance examination to g High School as sucl); rpoge
e;zpe’ct ‘the department also to co-operate with the t We
agencie‘s in this matter. And even if they do not, theri oy
reason why, in the interest of better education of our i
b'ea.ds of secondary schools should not form themse]ves
examining body in the district, lay down a common
more progressive than the present one and set cominon
for the pupils appearing for the third standard €Xaminatj

. The Hesketh Committee has definite]
whole primary course can be éut down from eig
and by introducing a continuous course, the
secondary education can be finished in three
then they recommended that the whole cour
class to the matriculation should be of ten yea
at the most. The arguments in favour of the reductio
duration of the school course have been sumr'na.risedn],0'f he
committee themselves in the following words. Y the

eaves his
standard tegt
finds himself g4 the

Pupils,
Into g
course
Papers
on, .

y opined that the
ht to seven years,
further oourge OE
years. But- eyen
8e from the infapg
rs or of elevep Years

| (a) ;The total period of the course is 1
jab, Bengal (East), Burma, Assam and the. N

orth .
Province and 11 years in Madras.. ‘ West F ‘TOJuen:

O years iﬂ-t{he, P-un!e |
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(b) The use of the vernacular as the medium of instruc-
tion and examination is bound to result in a saving of time
and. will avoid unnecessary duplication.

(¢) The present differentiation between the courses in
the upper primary and the Anglo-vernacular middle standards
13 unnecessary and leads to a waste of time.

(d A certain amount of unnecessary matter may be
deleted from the courses laid down in some subjects and better
grading of the subjects generally appears to be possible.

The Hesketh committee believed and rightly so, that if
a continuous course is introduced throughout by removing the
present duplication of studies, and if pupils’ mother tongue is
used as the medium of instruction in all subjects excepting
Finglish, we oan reduce the total number of years of the school
course from 12 to 10 and without any difficulty whatsoever to
eleven. In this connection the teaching staff of the Gokak High
School carried on an experiment which lasted for five years;
and though we are not yet in a position. to declare the final
results of our experiment, we can certainly claim a fair measure
of success in completing the present secondary course in six
years. Some of the teachers believed it in the beginning impos-
sible to finish the course within that time and keep up the
standard and efficiency as in the past. But their willingness
to carry on the experiment and the experience they got have
now given a lie to their belief.

The process of experiment was a slow one. Instead of
changing the syllabus with one stroke of pen, we proceeded step
by step laying one stone after another on the original foundation.
Every addition to the course of the year was based on our past
experience. Every year something more than in the past was
taught thus making it possible to finish the whole matriculation
codrse by the end of the sixth year. We are fairly able to com-
pletk‘the syltabus laid down for the fourth standard except in -
Msthefnatics ‘and Sanskrit in standard III only. And the 'por-
tion that is at present prescribed for this standard is mostly on
the liness of the syllabus of Vernacular Final Examination, ex-
cluding of course Geometry and Native Accounts, for which
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English may be taken as substituted. We begin idstruction in

the matriculation course in standard IV, the most easy’ pertion '

in all subjects being prescribed for this first standard ¢f the
High School course. In order to ensure that real amd substan-

tial work is done by the boys, we have arranged.to get all. work:

that was formerly given as home work (writing of eompesition,
exercises in language subjects, solving of examples in Mathe-
ma.tms, ete.) done” in the school itself and dunng ‘the school.
hours.” The ‘text books in Enghsh and other sub]écts in
standard VI are the same as in the Matriculation and the
question papers set for the annual examination of standard VI
are also set for the Pr eliminary examination of the Matri-
culation candidates. The matriculation class this year is-made
to revise the whole portion again and sclve some of the matri-
culation papers of past years. In a couple of .years we hope: to
be able to say definitely about the success of the expenimens,.
and if possible to send . the boys of standard VI for the matri-

culation if the University. rules permit. A R

The results so far evidenced of our expenment ca.l‘.r bef
summarised as fol]ow‘ C

1.; The whole matriculation syllabus is complebed in. sxx,
yea.rs, the seventh year being utﬂlsed at present for revision

WOI‘L ‘ . ) Lo S e

2. The matriculation syllabus is begun in standard IV
instead of Standard V, as was formerly-

3. The syllabus of the V. 8. F. Exammataon is followed
ag far @ possible in 'the first three standards in all subjects’ g
cept in Mathematics. In Mathematics we are not ablé to teach
the whole syllabus, but we hope to a.dd to it some praobroal g‘eo*
metry 115 the near fhture '

4. In Sc;ence we are teachmg in the. lower. standards the
, lessons glven in the Departinenta] Kannada Text Books and in

additiom to these an elementary Lnowledge of Phys1olocy and
Hygieme. . ... .

s B, Im standa.rd III S&mskrit 18 mtroduced not as a sub]ect
in iteelf, but-only so/far a8 t6 enable’ the ‘pupils to learn the
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Devanagari alphabets and have some practice in r’eading. This
gives the hoys more time in standard IV.

6. Time allotted to the teaching of English and other sub-
jects has not been reduced; but we are able to get all - writing
work done'in the school hours. The system of having rough

work and fair work has been discontinued and all work is done”
in ink only.

In concluding this short account of our experiment im
reducing the number of years of secondary course, let me ex-
press my belief that if we use vernacular as the medium of
instruction in all subjects (we are at present using vernacular
for the purpose in History and Sanskrit only), if we teach only
one' optional subject in the lower standards as is required by
rule 25 of the Grand-in-Aid Code (we are at present teaching
Science, Drawing and Drill though wé may teach only one of
them), if we teach all subjects from more practical point of
view than even at present (that is possible when all teachers
are well qualified and well trained ' as in Government High
Sthools), and if we teach English and other languages in &
psychological and yet commorsense way and not blindly follow
a phrticular method because the autharities want us tofollow
it, we shall be able to turn out betber results than at presént.
Experiments of this kind should be as a rule carried out by the
Government High Schools and other institutions run at ﬁubhc
éxpense. But it i3 unfortunate that these model schools have

now colne to & stwge when they have only to follow and not to
lead. '

- New Education. o
By MR, K. S. VAKIL, 35D, F.2.6.5., 1.5, Inspsctor of Schools, Dharwar. |
‘);4! ‘ . . wm

P WE live in tlmes of , great . ohwge——a.lmost revolutlonm'y
ohange:inmethods of education. A new, era in education is
dawning,., iThe pld ideas and ideals of educablon ate fasy chapg-
ing and yielding place to new jdess and. ideals. The time-worn
terms “teacher’’ and “pupil” are losing: their . significance . and
becoming absolute and advanced thinkers on , educatio, . have 3l
ready, suggested, thair. rejection and use instead of more appropriate
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and meaningful terms—such 88 “educator’ and “educand”, - It

is therefore high time for us to consider how we should Tevise our
methods of education in the light of modern conception of edu-
cation. 'We cannot afford to stand still in self-complacenoy,
while the rest of the edncational world is advancing, To do so
would be to go back. '

Let us, then, examine some of the old ideas on education
which still persist among us. We still look upon the school ag g
place of instruction where knowledge of various subjects
by persons possessing it to persons not possessing it..
look upou the teacher as a person appointed to give knowledge .of

the ordinary subjects of study to the extent indicated in the curri- »

culum and upon the pupils as persons of immature age needing
such knowledge for the purposes of their future life. We still
consider it to be the teacher’s duty to talk to his pupils . as much

a8 possible and let the pupils talk and question as little as possible.

We still look upon teaching as a process of giving knowledge and
learning as a process of receiving knowledge. We still do teach-

ing collectively, and not individually, on the basis of the avefa.ge'

child who does not exist. We still look upon the teacher as the
autocrat of the school room, entitled to dominate all and every
thing there, and upon the pupils as persons bound to obey his
commands and carry them out without question. We stil] ac-
knowledge the right of the teacher to govern, and insist on the,
pupils’ duty to obey. We still, some of us, at any rate, believe in
the efficacy of old forms of punishment, such as corporal punish-
ment, and stoutly maintain our right to make use of them.

All these old ideas and methods require to be revige d in
the light of new knowledge and experience gained in recent
years. Forward-looking workers in the field of education no
longer regard the school as a place of instruction where the
teacher teaches or gives knowledge and the pupils learn or receive
knowledge in the old way. They regard it as a place of all-round
education or training, where the educator guides, helps, and
supervises the moral, mentsl, and" physidal ‘development of - ths
young persons committed to his charge voa Ii
innate capacities' and by ‘their natural ‘and

. social environment:.
where the educator holds himself in' readiness :

to serve liig young

I8 giyen.
We - stil)

nes suggested by theje

NEW BEDUCATION 1?7

charges whenever they seek or need his services, and acts as their
guide, philosopher, and friend or, as has been well expressed by
Froebel, as their benevolent superintendent; where -t:he - young
learnars are treated as growing and developing orga?msms—-f'ree
to grow and develop on natural lines' with such o.ccasmtfal -assist~
ance from the teacher as may be necessary to guide their natoral
instincts and tendencies into healthy channels, free to le.am at
their own pace, as and When they like, as much a3 p?wl}ile by
themselves, with the help of the materials placed at their disposal,
and practise what they have learnt in ways most §ulhed to their
natural proclivities; free to govern themselves without 1.mdu.e
interference or restraint. We should understand the full impli-
cations of the principles of new education here indicav?ﬁdg They
underlie all new methods of education, such as the Kindergarten
Method, the Montessori Mothod, the Dalton Plan, the Project
Method, and the Regional Survey Method. S

It may, perhaps, be said that all ‘t;he’imprgvemesxgl_t:s ::
teaching suggested above are not possible with our prgssent Qcﬁ .
dary curriculum. Those who say so seem fto forget Fhat; whia
matters in education, as in every other activity fo; Iso‘clal W(galf‘alf(la?
is the spirit that animates the worker, not the pgrtlcular I;‘?':n;t
of arrangément of materials of education. The su‘bjects‘ous u 5j
prescribed for each standard, even as they stand, can be ;‘Pp:zge
ched differently from now—from the new'angle Ofi “’.1; on, the
teacher standing aside till his assistance i8 ‘sought an le ‘m‘l’g‘itblé
pupils to study each subject of the curriculum as muc.h as possibl.
by themselves with such preliminary guidance from him as may
be considered necessary. Thus, in English, particularly in the
high school standards, after the tencher has .r_e?’,d out thg new
lesson 80 as to indicate to them the pronunciation of new Wp@s
ocourring in it, he may leave the pupils ﬁd‘sﬁudy it; as much ‘as
possible by themselves, and 8tahd by;-ready‘t’q ran up to thgm
when they show by raising their hands or by ‘m?klvl:lrg some guqh
sign' that they have come aoross a diffioulty Whlch ’t.hey' dtm:éﬁ.
by -themuelves, get over. Thus, each pup11='wodld be‘le{m.bled to
discover his 6wn-difficulties arid to get over them with' direot
agsistance from the teacher.. After this -.silem study; ;thq pupx!s
may be called npon to give the general gist. of the lesson in their
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own 'words. Having thus fixed the gerieral sense - of -the jesson
on' the-pupils’ minds and having offeted such further -explanation
as he may consider necessary, the teachér may again read out the
lesson to the pupils and then may call upon them one here, . one
there, and so on, to read it out. This done, he may dictate new
Wwords occurring:in the lesson to the pupils and set them: exercises
involving their use in sentences. This done, he may turn to the
explanation: of any peculiarities of grammar and idiom- .that - may
be noticeable in the lesson. Thus, the English lesson. would -be
aioombinied lessor in. Reading, Explanation, Dictation, Grammniar,
snd :Compesition, all rolled in one. BRI
0 inilarly, ‘in a lesson i Afithmetic, after the teacher has
éxplained the'préliminary process and its application to calcu-
titions of évéry day life, he may leave the pupils to work out ex-
erdises’ froi a given chapter with such occasiongl assistance from
him as they may need in'the course of their work. Thus, each
pupil would be enabled to work at his own pace and would receive
individual sttention from the teacher, and the . teacher. would
remain. fully occupied during the Arithmetic period. Some pupils

would be able to do more exercises than others, but every one .

wonld, be sure. of the ground traversed by him and would .have
the satisfaction of feeling and knowing that he has learnt to do
certain, cxercises during the period. It is not necessary, for every
pupil to do all the exercises given in each chapter. Evyery o
gaﬁqu do ali,,l 'Some, ingvolving one mental effort—simple appli-
cation of the Arithmetic -process would be easily and readily
workable by the majority of the class; others, more complex, in-
volving more than pne mental efiort, would be workable by a
small minority, and. others still. more difficuls . involving the
application of tWo or more progesses or two or more mental
efforts, would be werkable by very few. Thus, work in a. maghe-
matical subject. like Arithmetia should be assigned fo. the pupils
acpording to their intellectual capacity. In Mathematics, more
than, jn any subjeet, of .the ;school.. course, such assignment; of
-work,to, pupils according. to. their intelligence is. necessary, it
teachers and pupils .are not te |waste much of their time. .

#ivriey In Hidtory, where thé Vertfacular has.now dome:to béused
‘a8’ the medinm of instrirction,it is far easier for pupils to study the
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subject matter of the lesson by themselves. The teacher’s busi-
ness would consist in emphasising the essentials and indicating
the unessentials, in establishing connections of cause and effect
between the events studied, and in indicating the bearing of
events on the general course of history, '

- In Geography, most of the work could be done by the
pupils themselves, provided geography books written in simpls,
running style and containing good maps are recommended to
them for use. In Nature-study, Nature could be studied through
the open book of Nature and in Science, the facts of science could
be learnt through observation and experiment. . No subjects of
the school curriculum lend themselves so much to visualisation
as Nature-study, Geography, and Scicnce. Thus, it will appear
even within the limits set by the present curriculum it is quité

possible for a teacher animated by the new spirit to work on new
lines. o

Teachers in charge of teacher-training should hold these
new ideas and ideals steadily in view and adopt methods of
teacher-training demanded by them. -The present methods of

~ teacher-training were devised about a generation ago and require

to be examined in the light of advances in education made in
recent years. The present system of training under which
teachers of the training college lecture on the principles, practice,
and problems of education and the students intraining take notes
of their lectures and largely depend for their supcess .in the
written part of their degree or certificate examination on .these
lecture netes must give place to a better system under which the

- students in training would be required to study the several sub-

jects: of the course of training as much as possible by. themselves,
with, such guidance from their teachers and such personal
discussions with them as might be needed to elucidate the matter
of their gtudy. The present type of disconneoted - observation
lessons, criticism lessons, and practice lessons would. have: to be
replaged by a course of continuous class-reom work by students
in training, under proper supervision, in selected subjeots. of the
curriculum for.the whole period-of their training. The : present
method of practical examination of students in. training by means
of oral lessons before the examiners which are, in most cases, little
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more than show lessons elaborately got up specially for the exami-
nation would have to give place to a better method under which
the students would be examined in the practics) part of their
examination in their own schools and their ability to teach would
be judged by their ordinary work in the class-room.

1t will be a happy day for education when the methods
of teaching and teacher-training are thus revised. Then will
dawn the day of New Edncation. Then. will class-teaching, as
we kpoow it today, give place to . individual teaching; .then x’vill
frequent periodical examinations which at present obsess us
as nightmares mgake room for shorter and more reliable new-typé
tests and ratings; then will the present system of annual horizonta]
promotions which break 80 many young hearts every year be
replaced by a system of vertical promotions according to attain-
ments of children in individual subjects. May that day come
nearer! It cannot come too soon. ' o

A Message.

Br Pror. DIWAN CHAND SHARMA, M.a. o
e ' T
THE problem of Indian education is so tremendous
~ that it is not possible to tackle it easily. In fact, it is -
not one problem, but many. Still nobody will deny the: -
fact that the future of Indian education depends entirely "
on teachers. Tt should, therefore, be the aim of all to °
~ have them as contented and efficient ‘as possible. : A¢ -
present their salaries are so low and the system  under -
which they work is S0 Wooden and cvamping that -
teschers eannot do their best for their students. Bfforts :
‘should; therefore, be made to make these jobs as worth = -
while as possible, and t0 rednce to'a minimum  the " ont-
side - interference whether from the: Education
- Department or from the various governing bodies, I
think both these objects could be secure if teachers in
Indis were o organiseé themselves like the teachers o
other countries.. Only by doing 5o will we ‘be able o .
“have our proper place in life. - e
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NEW ENGLISH
GRAMMABB SERIES

P.C. WREN,MA.,LE.S.

& Written on modern lines, this new series supplies a
graded course of English Grammar in four books. - It

treats Grammar as a helpmate to Composition, and
presents each grammatical topic in a practical, fresh,
and interesting setting.

1. The Simpler Parts of Speech, with Exercises in Com-
position. Price, As. 8.

This is an introductory and preliminary book of Grammar and Composition
for beginners. It contains about 2000 cvervday sentences upon everyday
subjects. The drill sentences form a special feature of the book and are
designed to be used assiduously for cultivating the pupil’s power of ex-
pression in simple English.

2. A Simple English Grammar on modern lines, with 143

exercises in grammar and composition. Price, As. 12.

This is an elementary text-book of practical Fnglish Grammar for Middle
_Schoo! classes.

‘ It contains abundant jllustrative examples upon which the teaching of
?-_Gmmmar is based and numerous exercises which give the heginners constant
“practice in the application of what they have learnt.

Thus lessons iu Grammar are made intelligible, interesting, and living, so
-as to make them of practical use in the study of English.
{3. Elementary Grammar on modern lines. Price, Re. 1-2.
: Everything is taught by example, and treated in o simple and practical
Eway. Grammar is not divorced from Composition, bub both the subjects are
! treated as parts of an inseparable whole. A large number of practical exercises
:is another special feature of the book. Most of them are framed with a view
! to provide material for oral composition and to drill the pupils in correct
¢ usage. The whole book is carefully graded and planned as a progressive
course for all the middle:sehool classes.

4. High School English Grammar- Price, Rs. 2.

This is a working class-book of modern English Grammar and Usage for.
High School classes. It provides .side by side a practical 'course in English
: Composition. The Kxercises for practice are numerous, varied, carefully
a graded, and of a practical character. . )
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L= It is the one boek: thet.treats gll ghe
topics generally inctuded in the °
““Generat English’’ paper.

ENGLISH COMPOSITION

P. C. WREN, M.A. (Oxon.)

LATE INDIAN EDUCATIONAL SERVICE
: o - AD-
| H. MARTIN,MA. 0.B.E

 PRINGIPAL, ISLAMIA COLLEGE, PESHAWAR -
. Fourth Edition. Pages 428. Price, Rs. 2-4.

~ This book appears as a sequel to Wren's “Progressive
gEnghsh Com};’mosmon‘n’ and is‘mgrked by the same excellenceg
;which charactetise that book and " have made it'the most populas.
éclass—bool; of English composition for nearly two decades. *
’ "It is designed to do f ioh - Qa oy L
§“PI'OG'I'6SSiV6 E i’l h 8 0 ,OI_‘ ]glgh SChOOI CI&SSQS what
! S nghs omposition’’ . (now in its 46th edition)
?has been able to achieve for the lower standards of our schools,

;9‘

:
i

It has been planned on absolutely modern lines, and th
treatment of each topic is thronghout practical and s’uo‘h ;
prove of real service to Indian boys and girls studying E a,s.to
for the Matriculation and School-Leaving ema.mim),ision;> nelish

T . .

The numerous exercises form a unique feature of th
book, and should prove a very useful adjunct to the teacher y
i “General English”. ' et

of

The great care and labour bestowed

s X ! ¢ d upon the oparati
;Of the book will be evident at every step Eo the g’;;s:i?uon
: teacher who does it in the class-room, and, it is hoped e
; materially -Hielp him in his work' i, raising tisa geueral | 1éxhe‘lu“
 the knowledge of English in our schools. ' Yel of
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- Pedagogics through the Ages.
" By Mr. K. S. RAMASWAMTI SASTRI, B.A., B.L.
(Continued from the last issue as chapter Ill.:)‘

——f————

THUS in classical pedagogics the state ocoupied a pre-
dominant place and civio life was the be-all and the end-aH of life.
Christianity threw into this vortex of theories a great and new
and fruitful idea— the idea of the infinite value of the human

‘personality. Compayre says well: “The dootrine of Christ

was at first a reaction of free will and of personal dignity against
the despotism of the State.” It proclaimed the equality of man
in  dynamic way and exalted the lowly and the poor and the
weak. . It emphasised equally love of man and love of God-

g'has through early Christianity was cenobitic and communistie
_and was obsessed by the other world, and though reason was

yet in shackles, and though education was more moral and reli-
gious than humanistic and social, we had the operation of new

. and noble ideas in education as in life. - The conoeption of hu-
" manity beyond all the limitations of territorial frontiers and the
_divisions of colour and race was itself an illuminating idea.

In the age of the Schoolmen which followed the age of

' the Fathers, we find that the eduncational curriculum of the

soholasticiem of the Middle ages was ‘more abstract than con-

“orete. 'The liberal arts were known as the trivium viz. Latin
“grammar and logic and rhetorio, and the Quadririum viz.
“musio, arithmetic, geometry and astronomy. History and
‘science were neglested. 'The discipline was harsh and even

brutal. _ . S
. With the Renaissance and the Reformation began a mew

_era in western education as in western life.  Asceticism gave
+ plaice to humanisin, and antharity to reason. The ' rediscovery -
.of the Greek and Roman literatures by the modern:.. world :in
. Burope Jed to the enkindling of a - new interest/in human -life.
- Brasimug said: “When ‘I have -money: I will first buy Greek
books and then clothes!” - The discavery: of .the old world: of
. olassidal literature was ab about the same time apithe discovery

of the New world. A new juy of adventure and a new sense " of
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beauty lit up the mingds gnd b@*f“ of all. =(‘P¢'iPﬁm“‘§came to

complete the dawn of the modern spirit. " Edy cation also felt

the stirring of the new life. Erasmus ta
with great willingness from those whom we love”

“chilfiern will learn to speak their native tongue witat.xndt that
weariness, by usage and practice”. He admitted vwomezutoa:r{

-equal share in learning along -with men. heo 0

-Rabelais satirises the scholastic educ:tionl_# Gtr);igf:;”g“"""“
-educated in the beginning for. twenty years aotordin n:; ‘was
-scholastic methods and could recite books. by g to .the
and forwards, “and yet his father discovered that: all . thi

rprofited him. nothing, uwud whatiis worse, -that i m’aég h: this
- mad cap, a. ninny, dreamy and- infatuated”. - Rabelsis ) | md;m
.for:a natural educatiop founded on the facts of :life ah d'pﬁe:ﬁed
smen for life and represented in Eudemon the =néwnt ?%
-education.. Rabelais attaches importancs »-‘tu'gylnna'st,io};?e 0
giene, open-air life, classical :learning, and the ph!!ﬁca,;.hhy(i
«patural sciences. He emphasised the necessity of Objécblégo?i
~and.attractive methods. He stressed also the need for Pi.etﬁans

sprayer and purity in life. He says: “Apply not your : heart 40

vanity, for this life is trausitory; but the work: of Geg endures
for ever. Be useful to all your neighbours, and love them Qs

ypd;;elf.”’ ‘Rabelais insisted on “teaching through the sense
independence of thought, training for practical life, equal dev::
lopment of mind and body, and gentle treatment and improved
methods” —which are all educational slogans even tods ’ ‘Me‘
. Oscar Browning calls him and Montaigne Naturalist 5yi;] edr.
cation, because they followed nature and sought t6 develo ttlll-
‘entiré nature of man. Both hated mere pea’aﬁtr& andp v e
dialectic and learning by rote and stated unflinchingly that :;]n
~atm of education is manmaking and not mere intellectualism .
professionalieth. Montaigne stressed also the' need  for ea Oli
+and eoversation. - He says:**’Tis not a soul, ’tis mot a.l bovde
that we are taiming up, but & man, and we ought not to ‘div‘ay
him."' 1 He advised an intelligent and intensive study.of hist 1ae
. He says: “The gveat world is the mirror whetein we are :: ory.
~hold-ourselves; to be able toknow ‘durselves as we ought 4o ‘z]bs’.
+ Biducation should be moderate, sensible and cheerful. B °:
- “How many have I seen in my. time tota'llyx--bwti"ded g;a“’t;sr;

beart. backwards
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immoderase thirst after knowledge.”” He says further about the
educational institutions of his day: “Ib is the house of correc-
tion for imprisoned youth. Do but come in when they are
about their lessons, and you shall hear nothing but the outory
of boys under execution, with the thundering noise of their
pedagogues drunk with fury.” He says again: “I would not
have this boy of ours imprisoned snd made a slave to his
book.”

The Reformation carried edpcation even further. It
made each mau responsible for his faith and took each man
directly to the Holy Book. Each man had therefore to study
the Scripture at first hand. ‘The Reformation’ broadened faith
by knowledge and made study g religious obligation. Com-
payre says well: “This is the reason that, for three centuries,
the Protestant nations have led humanity in the matter of
primary instruction. It has been said that “spontaneity, free
thought and free inquiry are the basis of Protestantism’.
Luther strenuously urged the need for education and said: “The

* prosperity of a city does not depend solely on its natural riches,

on the solidity of its walls, on the elegance of its mansions,
and oo the abundance of arms in its arsenals; but the safety

and strength- of & city reside above all in a good education,

which furnishes it with. instructed, reasonable honorable, well-
trained citizens.”! He urged also cempulsion in education. He
raid: “It is. my, opinion that the .aunthorities are bound o farce

‘their subjepts to send. their children to school”. He emphasised

the .value of public schoo] education;but stated that the existing
schools were rotten. . He said: “Has anything else been learned
up to this time in the high school and in the convents except
to become asses and block-heads?’ He urged also that the. cost
of education should be borne by the state. He said further:
*My opinion is that we must send the boys t0-school one or
two hours & day, and have them learn a trade at home for the
rest.of the time. It is. desirable. that these two ogocupations
march side by side- Asit now is, children certainly spend
twice a8 much-time in playing ball, running the streets, and
playing truant, . .And so the girls can equally well devote mearly

. the same time to school, without neglecting their home : duties;
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they lose more time than this in ever-sleeping and i ‘denoing |

more than is meet”’. These are wise words and bave as much
yalue to-day as in his time, asin the above "respects the - de-
fects of pedagogics pointed out by him exist even to this da

His curriculum of studies included religion, languages, ma.thil
matics and history but he did not insist on the language of the
people being the basis of universal education. He attached
special importance to music and said: “Unless a school-master
know how to sing, I think him of no account.” He stressed
also the importance of 'physical culture”. He said: “It ia
necessary, on the contrary, to allow young people to hesr, sce
and learn all sorts of things, while all the time observin’ th ’
restraints and the rules of honour. Enjoyment and recrga.tioe
are as necessary for children as food and drink. The school!1
till now were veritable prisons and hells, and the school-ma,ste:
a tyrant...... A child intimidated by bad treatment is irresolute
in all he does. He who has trembled before his parents will
tremble all his life at the sound of the leaf, which rustles in

the wind.” Once again I wish to state that these words are

valuable even to-day-

‘Luther’s pregnant utterances on ped ; .

-and perfected by Ratich and Comenius. pTzE;g ;zinzgr(;e;pl?zwfl
“BWay 'ftl-om the ideal of humtanistic education and ; P
the ideal of realistic education. Ratich advocated th mtmduf’Ed
from the concrete to the abstract in education. . He. pr °°°"d_mg
aare'we‘ll-kpowr; and are admirable, They are: fé,]}o‘wlih maxims
‘of nature when you teach; teach only one thing at t'e course
PM thg sb;me"thing often; learn everything first in - :h 1me; re-
.jwngng;'leam everything without compulsion; e e r.nother
‘heart; teach.ev?rything by experience, Conie;liusn: nothing by
‘the same principles and entnciated them in also acted on
l?zdactic@ ﬁ:la.gna"-» ‘He held that the object'oflzd gre:b vyox;l\
bring to maturity the seeds of learning and virgge uga .xotn is to
planited by Nabure in Man.  According to him the snd of roan is
toattain .eternal happiness in and witp, God. de ;n 3 man ie
should léad o this'end and should be: san for. Log neation
-The true method of education is 4o follow ;at o bo*gfl ,s:: esé
~-1é4rn the things around us as wel} g ourselves lX’leliféx plaem ti::[:s
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should be given in the mother tongue. Corporal punish-
ment must not be used. The eye should help the ear, and
the hand should help the tongue. Comenius says well: “The
child shall learn only what is to be useful to him in this life or
the other.” He said that there should be a gradation of schools
viz. the mother’s schools the Elementary public achool, the Latin
school or gymnasium, and the Academy or University. Mr.
Oscar Browning says:, “The mother's school is to cultivate
the external senses; the natural school, the internal senses,
imagination and wemory, hand and tongue; the gymnasium
understanding and judgment; the University, the will. All
children of both sexes are to attend the first two schools;
gymnnasium is for those who are not destined for manual
employment; the university is to train the future teachers and

leaders of the community.” '

Just as Protestantism organised itself by attending to
education, so did Catholicism also. The Jesuits organised
education well. Bacon says in praise of them: “For what
concerns the instruction of youth there is only one word to say—
consult the classes of the Jesuits, for there can be nothing
better.” Loyola laid the foundations broad and deep, and the
Jesuit education has spread all over the earth since his time.
The Jesuit pedagogics emphasised discipline and stressed re-
ligious study while imparting secular instruction as well. The
Jesuits devoted much attention to the classics -and aimed: ab
securing the affection of the people. Butin their schools the
new and great and modern ideas referred to above were not
welcomed and applied. Nor did they attach importance to
history and science. Jansenists on the other hand founded the
stidies on the mother-tongue while Jesuit education was in
Latin. They emphasised the value of modern languages. But
they had a false educational psyckology. They thought that
the soul of every ohild was sinful and had o be weaned from
sin}. ' : —

i



Moral Education.
By Me. BANKIM CHANDRA RAY, w..

————a e

EpUcATION means an all-round training and unfoldment
of human faeulties. It signifies the natural and harmonious
development of & child’s character, mind and ‘body.’ According
to Johonnot, the erowning excellence of all edncation'is the nobi-
lity of charaoter. Character which Smiles calls the crown'and glory
of life is beyond peradventure better than intellect and mightier
than physique inasmuch as the persons who have most moved
the world have not so much been intellectual giants or physical
prodigies as men possessing the force and excellence of charac-
ter: Hence of the tripartite divisions of education into moral,
intellectual and physical, moral education is sime dubio the
best. Herbert was perfectly right when he said, “The one and
whole work of education may be summed up in the concept
Morality.” Ziller was also of the same opinion:—*“Eduecation is
nothing, if it is not character-building.”

In a scheme of education which is zoncerned with the
formation .of character, the home must always fill a large place
because the child in the mnost plastic and flaid stage of life is
brought up there and even after entering the precints of a
schiool, he passes most of his time under home influences. More-
over, parents and guardians possess numerous: opportunities - of
guiding their sond and wards: both by abstract -precepts and
concrete . examples, opportunities denied to- teachers who are
withoat the means of knowing the deficiencies of pupils, besides
béing tooked:upon as natural enemies, instead of as friends;
philesophers: and guides. ‘Thus the home is the place where is
laid deep the foundation on which can be reared up an’ enduring
midral saperstructure which the school is called uapon to embel:
lish'and adorn. The relative position of the- heme and the
school with reference to moral education is thus indicated by a
noted educationist, *“The school is responsible primarily for
instruction, indirectly for the formation of character, whereas

parents are chiefly responsible for a moral discipline and in a
less degree for instruction.”
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Moral education played ah important part in the educational

- systems of different ages. Even primitive peoples at the dawn

of history were not'impervious to the excellence of moral edu-
cation. The purpose of their initiation ceremonies was
distinctly moral. The child learnt endurance of pain through
mutilation, hardship through exposure and respect for authority
through voiceless obedierce to the performers called Shamans:

No-where was moral education so highly prized asamong
oriental nations. The out-standing feature of the Hindu idea
of education was the formation of character. Children in their
formative period of life were segregated from home influences
and placed under the care and supervision of preceptors of
towering personality who being far above earthly contami-
nations prepared the taught for ‘the life’s difficult journey to
the city of God’ across this bleak world. The Muhammadans
in their educational system emphasised that every body should
be trained after the ways and manners of the Prophet. The
constant endeavour of the Chinese in education was to obtain
the mastery of the right sort of conduct as preseribed in their
sacred scriptures since their holy and prescient sage Confucius
taught that three-fourths of life is conduct. The Hebrews also
attached a special prominence to moral training.

The Greeks stressed the moral side of education. Among
the Athenians gymnast:cs, games and music which produced the
qualities of perception, control of temper, devotion, loyalty and
courage were the means of moral education. The Spa.rbans
sought moral trammg by direct and frequent association of
scholars’ with their tea.chers known as Irens. The Roman ideal
of educatnon was mainly ethical. The people had to develop,
for the benefit of the state, the moral virtues of manliness,
courage, prudence and ‘piety.  The biography of distinguished
heroes and the practicdl process of life were the chief educative
means

{n the Mediaeval Period, the mental aspeet of: e&uoatxon
was thrown:into:the cold shade of negleot and educstion: thmd
mainly todo with moraldiscipline. In the tug of war: betwreen
the church-and the state, the authority of the latter being
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eclipsed, the former assumed the control of education and
elaborated a rigid system of moral and religious edueation for
all persons who were supposed to exist for' the church. Bug
with the revival of temporal power, the mental element in
education asserted itself- The secularisation of the present-day
educational system may be regarded as a re-action .against the
educational tendencies of the Middle Ages.

- Of the means available for moral education, the didactic
method or the method of instruction deserves our first
consideration. It has a large number of advocates who hold
that some periods in a week should be devoted to moral instruc-
tion of & direct nature. It is maintained that man who is a
rational creature must be acquainted with the right path along
which to proceed and the goal which he must reach for the
proper realisation of his end in life and so it is guite natural
and appropriate to appeal to his reason. and understanding by
means of precepts. Hence ethical instruction is a useful
expedient, and should with young children not only assume the
simple form of particular directions but of general comuands,
lectures, exhortations, sermons etc. with grown-up boys. More-
over, the teaching of mora! principles on which there is no
divergence of opinion is likely to make some amends for godless
education.

“ But objections have been taken to direct moral teaching
on the score of its barren-ness and ineffectiveness. It means
s sheer waste of valuable time in view of the fact that moral
precepts, dealing as they do in mere abstractions and
generalities leave no indelible impress on character. Moral
maxims have the uncanny knack of slipping away from
memory. Thus writes Principal Burrel, “The listening to
moral lessons is nothing but a succession of passive impressions:
and though the teacher talks with the tongue of angels, the
force of his discourse seems by an all but inevitable, natura]
process to be fordoomed to make less and less imPrkeé‘sion
according to a law of diminishing returns and finally to fade
away into nothingness.” Moreover, the didactic method
partitions school periods into two water-tight compartments like
moral and non-moral and thus drags down morality to the -dead
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level of & mere subject. Again, it is open to serious objection of
being franght with grave dangers as it suggests to young adoles-
cents lines of vicious conduct and produces a tendency of relying
too much on dull, insipid, stale and lifeless instruction.

Instruction has a small plice in moral education. = Its
value lies in the fact that by rousing emotions it supplies a
morsl stimulus and familiarizes students with the moral ideal.
Rightly did Prof. T. Raymont remark, “On the whole the fair
conclusion seems to be that systematic moral lessons taken
perhaps in gonnection with religious instruction may under wise
management effeat mueh good; for it is certain that clear ideas
on such a matter as temperaunce or kindness to animals, are an
incentive to1ight conduct, and that moral judgment no more
comes by the light of nature than do other sorts of judgment.’
Heuce teachers imbued with the right notion of their noble
mission do not altogether neglect direct ~ethical instraction,
although they are conscious of its limitations and may find
ample materials for the purpose in books like Light for Life or
Youth’s Noble Path. T
. ;... The profession of sublime ethieal prineiples is nob nn.
often foncd to co-exist with. lax morals. No boy has been
rendered s 'whit better in character by the perusal of a vade-
mecum of morality. It is as preposterous to make & moral man
oub of the undeveloped boyhood by moral -teaching,as it is .to
teaching ps it is to teach swimming by mere verbal ipstructions,
As. Aristotle asserts, “We learn an art by doing that- which. we
wish, to.do; we.becqwe builders by buildings and harpers. by
harping., And so by.doing just acts of temperance and courage
we become temperste. and courageons.” . Morality is. thus.a
mabter not . of, theory but chiefly of practice. . Pertinently
obsezves Herbert Spenser, (‘Nob by precept though it be: daily
beazd ngt by example unless. it he  followed; but only : through
ﬁbﬁ};;q,_w};igh’iﬁ oalled forth by the relative feeling, can a moral
habit be formed.” Hence is required not:moral teaching which
is, as Burrel points out, “the building up or making of character -
by the production of good hisbité. 'As-character literally means
a stamp, and virtue the qualiby ahd fitness of 4 “mah, ''We 1way

¥

say that the business of moral trainingis to set the stamp of
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manhood on its proddcts, or in other words to' makeé ‘them
efficient and fit as men that is, able to do a'man’s work “in the
world.” - ' L : C
~ Thechild in the pre-buscent age is a bundle of impulses,
emotions, oaprices, and appetites prompted by -self-feeling. He
may be said to be unmoral if not immoral. The ‘main spring
of his aetion is capriciousness and impulsiveness. ‘Having no
ided of ‘duties ‘and- responsibilities denianded by ‘standards of
social conduet and social morslity, he is generally & ‘passive
ageht acted on by his environments. The business of thetrainer
of children is, in the words éf Abbot, to mould them' for right
action by creating in them good habits. Co cn
‘Character is known by conduct, conduct is the result of
habit, and.is sometimes defined as a bundle of habits.’ The
duty. of tegchers is to guide, regulate, strengthen and AeveIOp
the.pro-moral tendencies of the child by training him ingq
proper methods of action- They should not only eliminate their
contra-moral tendencies but make right action volitiona] and
pleasurable. It is interesting to note in this connexion that
motality is derived from' the Latin' word mores which signifies
habit. ' Sangkrit'nifs also meann the' same. John' Lozcke has
shown that good cohduct of a child requires the fashioning of
his'feeling, reasoning, will and émotion. The child, 4 behaving
organism, must be habituated t0 doing whatever it ought to &og
whenever an' opportunity ‘dcours, if any tangible  resilt o
desired. ‘Pupils must be made to practise those exterfial 'fcﬁrmlfg
of ‘conduet which embody & proper sense of the properties of |Fige
uritil they become an inseparable part of their habit which " ig
teu tites ndﬁhré’.‘i'MoreOVet‘,"g\{’fded by ‘& strong senus of
disciptite; ' awakening Sitthch-religivs (ethico-religiotis): feek.
ifigs; ’dfe‘éel'b'ping‘ moral concepts, imparting ethieal instructions
ahd holding lofty models of chétacter, teachers sheuld fortify
the faoral hature of theil' young charges so that- every ome ¢
théth may grow ap'to bes— - L ;
T LA T U B PR IR . L
.. “The.man resolved, snd steady to his trust, ,
oy Ioflexible o ill and pbstintely just. . =~ 7
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The Quest of the Physical Culture.
By MRr. N. MAHADEVA AYYER, M.A., L.T., D. Econ. S. :
Continued from the last issue.

————tp s

IN the quest of the Physical culture the Rovers aim to
revive the historical intérest towards'the indigenous system of
games and open air activities, which would fit efficiently to
the climatic environment of India, and would be in perfeot
harmony with our genius and culture. Look to the yoga system
of the sacred Vedas, which was practised by the mythical King
Rama, under. the guidance of his venerable Rishi Viswa.mibra.-
The epios and puranas teach us of other instances, where the-
education of the brahmachari, not only provided for the culti-
vation of the intellect, but iuvariably added a scheme for
practical training, to subordinate the undesirable worldly
aptitudes and teudencies to indolence and temptations.
Purushothaman,the ideal king of the Indus valley,was an athiete
of marvellous achievements, for he defied the Macedomian
phalanx, and surprised the chivalrous Greeks, by his display
of rare feats of hatha yoga.- The sportsmen of modern India,
have lately revived -the Suryanamaskaram, which gives them
considerable powers of endurance, freedom, and ease of move-
ments, besides 'an exhilerating sense of joy of - having acquired
an agile, and well-disciplined body. This' form of physical
exercise is as old as the Vedas, and its revival under 'adverse
eiroamstances of the glamout of western system has at first to
overcome steep gradierits, until it is supported by the patriotic
efforts of our leaders: - -

’ R I o e :
,'The adaptability and flexibility of the indigenous physical
oulsure, to suit the ages and varying headth of our young men,

" hawve been the main incentive for its vapid popularity. among the

gewerations, which in some:tnses. have been deluded by the
attragtive advertisements; The . Indian . system of - physioal
oculture broadly demarcates the passive from, the aetive  .form
of reoreationt, each asswming & vari¢ty of postures, such as -the
Kushki, chempla, vibrations and : haeking. : Among:the: active
mdvements of the body, some are'performed with - the: ‘aid of
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apparatus - while others are inop | embarrassed: { hy ek fernal
equipments., The Kerala aréhery and  Jaghi, are exercises
producing giant strength, with comparatively simple equipments.
Many varieties of wrestling,and swimining can be adapted under
any circumstances, and are eminently suited to tramping camps,
and hikes. The more advanced, yet interesting and highly
complicated Asanas, fortify character and health, by develop-
ing the broad heart of unselfishness and the spirit of  true
sportsmanship. ‘ : N

Ifidis has -unfortunately forgotten her tradition for
physical culture and in several of the rural ¢enters the national
games have been rudely neglected and often "completely super-
‘'seded by foreign ones which struggle hard to get acclimatised
to the tropics. B

. Theexaessive and narrow. specialisation: of 'literary,
taste has seriously endangered, the physical suiture of oud youmg
men and to witness for long, the exjstence of sorry specimen: of
physical forms in cities, of overorowded - and: insanitary -slums,
was not less frequent than those of poverty-strioken- and half-
starved months of the desolate villages.  Inspite of the :yast
propaganda, to drive the flower of our-race, to pursue the alien
cujture of the Universities, and to win public-laurels, several of
our young men still hold theruselves outside this fraternity, and
can - be reached only :through ¢rganised soeial:. clubs  and
aggociations, such as the Sivaji Maudal of Madras. In, fore-
casting the problems. of regonstruction, the secret. of national
reguperatiorr and efficiency has to be.determined by the health
of the race. The result of medical research and periodical
medical examination of our youth, have favoured the view that
if the community . had ' shouldeéred ' greater  responsibility and

acoepted not an alien systém. of physical culture, but ‘an indi-

genous one,-a million more citizens, would: be available for
happifying service. .. The rovers or the'elder briothers of the Boy-
scout-movément endeavour tb establish : ideal health camps om
the outskitts of towns, to organise gandes 'under the conditions
of true sportsmanship and thereby help to rebuild the ' physical
fithess and beautyof our citizéns; In:suchnational playgrounds
health in its perfection: is sought after, as &' dynamic-ceneeption
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of endurance, of witality and of joy and also to enshrine' within
them, the happiness. of effort in a common cause ' which ie the
basis of all social sympathy and service. e

S
[

. .- THE University ideal of education in India, has been
very narrow, and has not fully responded hitherto, -to. the
dynamic needs of our political or social organisers, for it .has
been producing a mysterious dislike, among those who enter thé
threshold of the life-craft, for either physical or mental develop-
ment, Education of health, and training in physical culture
are essential equipments to the making of sound chavaocter
as well as to reinforce the habitual smile and self-reliance
on the part of our young men. The education for eourage,. and
the introduetion of impressions of beauty and cheery. mood, are
hampered by the fussiness of effiminate mothers, who spread the
misguided brutal doctrine of fear, among their children. The
Spartan oulture or our primitive tribal training which inspired
confidence in the Supreme Power behind all life would. alone
help to strengthen the race to surmount the diffioulties and dis-
appointments of sound citizenship, which ia the ultimate goal df
all real education. It has a practical a8 well as a theoretical
aspect, the latter of which is at present alone emphasised.
Out-door activities which fall within the category of games and
of physical: culture,: would dispel by teaw-work the torments - of
idleness and loneliness, the two great dangers . of ::adolescence.
'Iha art of boxing or wrestling in India, was for long .treated
with discourtesy by the University sportsmen, who' had
cherished a false pride in disdaining' more manly games. ' As
& medns of physical and moral - discipline, and as a persodal
pastime, ‘it has had of late & renaissance which has raised it
to the ranks of an: Olympic honour and of an international fame,
It:ds i fact one-of the oldest of the world sports.. If you had
everiyearned to live under the greenwood tree in Robin Hood's
blithe: dompany, or in'the Forest of - Arden- to: dance with the
jester Lord of Shakespeare'yow would not have wondeted &t : the
noble array of prices offered by these outlaws in wrestling toarna-
meats.t When Orlando won $he heart of :Rosalind by:. winning'
the wrestliug mateh, this robnst ganié had mot. falien frem ' its
royal ranks. - Thebevhave been numerous. varieties of thik-mbnly'
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art which has found expression in different coantriess -acodrding
to local peculiarities of custom and traditien. : The I¢elandio
glima, the Swiss Swingens and the Japanese jujitsn are played
by all the civilized nations and their international champions
in & mild and bowdlerized forin. - The Bumo of the 'sameé origin
which is renlly the catch-as-can style, with nhuch quaint’’ oere-

mohial added; m’cerested thousa.nds of visitors eo m Jupaaiese
Whlte 'Cl'tyt ' . E

s
IR B

Ib 8 very dxfﬁoult for ahen sty]ea of wresﬂdng to' get
aoohmatrsed and planted in Naftve soils, and therefdre:-in the
ohoice of the best style for young adventurers, ome hay to
demarcate between those that are indigenous "to oriental ‘ars;
and those that are peculiar to West Atlantic style. ‘The otiental
ar of wrestling. provokes "a patriotic pride in favour ‘of ‘the
Japanese jujitsus -which produces amazingly ' many: yoang
athletes—all : looking leopard like in strength and in agility:
The eatoki-ag-can with its long spell’ of ground wrestling will
never be appreciated in our public schools or univérsities or in
the higher city aristoeratic otubs; whose mora.l ﬂ1ghts or physm»
csl vobustness, are at a low ebb

But it wondetfully a.ppeals to the -adventurous yonmg
ioen of all countries and climes' as a natural means of self-

defence in unwelcome -and harrassed circumstances, besidés

being an ingenious anvil to keéep sound temper at all: tinres. . A
good boxer knows how to manceuvre his pedal extremities or teo
advance on his opponent which forms a special art of: scientific
defence. The American Johny Goulon, the well-built boxer
weighing undresped bardly eight stones, cannot be lifted up, by
any international opponent, unless. the former .condescends:to
it. . It looks as if, even the strongest heavy -weight champions
inspite of exertions, find it unable o move boxer Coulan,. from
the soil to whioh he seems’ to. be screwed. ' To make himself
unliftable.Coulon insisted npon-being held only. in: a particular
position. = To become at will a.dead: weight it was safficiert for
Coulon slightly to.rubl the neck of his foe under the: left. part

of: the jaw and.then: place theze ome ‘on two ﬁdgers of .his: mghb‘

hand, . whilst tonching his opponent’s wrist with the lefs. . =

'SARATCHANDRA ¥b

‘Our young men 'between the ages of 16 and 18 are not
eontent to leave the acquisition of health and physical excellence
to their ‘schobls or colleges, which blindly fatten their brains,
at the ruinous expense of other sides of life. It is all very well
to have first class brains but it is equally important to have a
first class character behind the first olass brains, nay a first
class physique to support either of them. Recall to mind- what
Lord Baden Powell had said:—breathe oxygen to gain' 6X's
strength. It is even better to have second class brains and ﬁrgt
olass charaoter dand physique than to have first class brains,
with second clase physique and character- A man is esteemed
or hated not for his brains, bat for his character which is built
on:a srong physiquei - A'clever unscrupulous man may win ‘a
oertain amoant of transient admiration, but unléss his neigh-
béurs ‘can rely upon him they wi}l never honour him with' twue

.fr!endshlp

* The village blacksmith was a particularly brainy person
but his life was unhampered and untroubled because he bad a
sound phquue and noble character All the three eIements
of ¢haracter, brain and physuque, in an ideéal Sportsman, reach
a.n Al standard so that an A, Nation could easily be built up.

The;wo:ld ehampwn wrestler ef the day is an Indian,
and when Gama could in. 1927, with lightening rapidity turn
the Polish wrestler, op his back, why could he not demonstrate
that Indian system of physical culture is as scigntific.ias any
other? Body, bnilding is indeed nation—building, for. mo one
could organise an A;} pa.tmn out of Cg men.

Saratchan&ra D
S (An Appreclatxon) ‘
.. BYMa GAUBI :E,’BASANNA BISWAS, M,4., B.T.

tha

THOUGK it would fbe & betsbed repemion of the eulogibtrc
terms in which the country -has:given vemt to her feelings of
glorious . indebtedness 0. th'e genius of A Saratchandrs and
Robindranath; yet it behoves even-: aitenth-rate asdmiver of | these
two world foroes' to-offer 'up his grateful homage 1o them. 'The
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cultural traditions of India have been trumpeted throughout the
world afresh so as to reach the ears. of .even the humblest day
labourers. A scientist may not live in the immadiate .meniory
of the man in the street, but a poet or story writer, bargaining
rather capitalising with human emotions. or work-a-day Worl(i
facts may claim -an enduring place in the green,memory of the
: p60p_le. It is no institution of comparison between the, reapecﬁve
services rendered to a country by her scientist er psyeho-analytie
artist both of whom direct their labours:towards the;unravelling
of the mystery hanging round creation in:its ideal and materisl
aspects. The human brain needs to be previously prepa.red='«hé
allow 9f the entrance of matter analysed as such whereas poeﬁry
or fiction always has kindred points in rapport with the human
heart, vhowever much least cultivated it may be. It is .why the
old and the young irrespective of sex, from the learned. judges to
the pathsala boy are voicing forth their full-throated praises. for
tllleqel two noble sons of Bengal. Let us, Bengalees, have a
mutual.re’cko'ning with these two world celebtities as to their
respective claims to the living reverent memory of the Indians.
Wlth‘. his almost acid sharpness of insight born of no ‘academic
priggishness, together with his naive tenor of country life, Sarat
Babu ‘¢ould read even the most subdued thought currents of the
human heart.” From hig “Arskshanis” “and -“Biraji-Ban” down
to the yut incomplete “Sheshér Parichay”; he has always had an
infallible grasp of the ‘motif’; of man' as & thinking, feeling ‘ and
willing being; of the rubs and trials,’ ttib fads and fashions, the
fauits and foibles, of ‘the ‘springs “of smiles ' and tears, joys and
sorrows, of man. He does not feel the léast - scruple to “expose
the secret tendencies and inclinations of the human heart which
other novelists would ,rqﬁh?l; fight, ,shy of out of prudishness t
save themselves from &Il bhe conventional & .
i all the conventional scathes and scratches
of cnt}cism. ‘Srikanta’ has ’driunkideep’ at the fount of Nature:
breathing, free and ‘easy, like an unchartered libertine in ’
cus.tom-_ridd.en time-worn society: His ‘Kamal’ is a bold sl;ret E
of imagination seeking a compromise bétWeen static woma,uhof;d
and the rising tide of woman.movement. - o
But his - ¢rowring glory has been an ennobli
purifying out-look . on v%hs%-' fvyas;hem; 23re$;nob]1
trodden and depressed. ‘Even in. the hard-hearted

ng, sy,
ssibly: Aol
villain .there

SARATCHANDRA 37

is a soul of goodness, the saying goes and it is Sarat Babu’s
prying instinct which réads beauty, harmony, love and a concealed
perfection “in persons considered “beyond reform and hence out-
side the pale of the watér-tight Hindu society. Whose heart
overflowed with love for Devadas ? — love demarcated to
advantage from the ceremonially contracted love emanating
from, oftener squeezed out of the nuptial union ?

‘He does not feel the least scruple to hit the sciety below
the belt whenever any of its rigid immutable codes impedes the
spontaneous ' growth and development of love in any of his
characters, female or male. From a psychological standpoint, it
is a true but overbold and socially unwarranted pen-picture of
love with its invisible meandering course. This is the only
¢hlherable point in this Achillean novelist at which literary
ctitics aimed many of their shafts. i

His “ Narir Mullya” is a decisive exposition of his
dogmas about womanhood and is an inalienable complement to &
study of his novels. . ‘

- His humour, sparkling here and there in his books, is not
for hurhour's sake as it was with Bankim and Dwijendra. It i8

fdt -above’ extravagant drollery that fights for ite own effeot to

onter to a jaded reader who seeks relief or recreation. It is never
twined. It comes of itself and leads the reader to a complacent
smile that is born of inward mirth. Coir

v .. He has “ heaped up a great pile of doing for 8 small
diangoter of being * and diring these_fifty-seven years of life, he
has sometimes, supplied clean manuscripts, to be weighed by seers,
80 voluminous are they, to the press. Let us say with Thorean
:that “great prose, of equal elevation. commands our respect more

_than grest verse, since it implies a more permanent and level

Jheight, p life more pervaded with the grandeur of the thought.

~The,poet: often only makes an. .irruption, like the Parthian, and
.18 off.again, shcoting while he retreats, but the prose writer has
-conquered Jike & Roman and settled colonies”. Sarat Babu has
. permanently colonised the Jodian heart, not to be ousted there-

from till.a:new generation crops up with newer ideas and ideals.

IR EVP




~ The Unhappy Kittu. -~
(A fictitious scene to illustrate the tragedy of a wasteful eoursuedt_it, ,t'zﬁ_tﬂ!-) :
By MRr. K. R. CHANDRASEKHARAN, Mm.A., L.T..

——p—— , e T

It was in the fateful year of 1930, in the ' monrth of ‘Au-
gust, at about twelve o’clock, one cruel night, when the pale
moon dimly lit the welkins and shed its chilling rays through
the haze and mist of the night on the ‘dark-heaving’ Cauveri
rolling grimly down below—baffling, gurgling and roaring as she
flowed on, a blood-curdling scene was enacted on the .banks of
the holy river. The whole of the neighbouring village of K——,
nestled in the heart of a dark grove of mango;trees and gogoannt
palms, had gone to sleep. Even dogss; the guards of the night,
were at rest; for the marauders of the dark, the thieves, fore-
went their noctuinal activities for the day, as it' was *sthgularl
idguspicious. No human being was moving about; not &t
beasts were seen stirring out. Birds had sought their .nests
before dusk and were watching restlessly from their cosy homes

to see what terrible event would.ocour. .. It was an hour When -

the devils of the Nether world were at 'their grim play. All the
ethereal beings, the spirits of the dead peeping.from their ocold
tombs, the gnomes and the other sprites of the dark had been
unleashed from their dreadful seats to have.a wild glee, each,
in that horrid night. The hooting of the owls and the croaking of
the frogs, together with the screeching of the insects Were the
only grating noises that could be heard then. The whole
atmosphere, as it were, was surcharged with silence and gloom.

At such a hideous hour, when' even ‘wizards wounld not
step out to practise their charms; & yonth, Kittu by name, the
only son of Gopinatha Rao, a respectable man of the village was
gravely musing on the verge of ‘the battered  bank adjacent to
the village, with his look riveted on the deep, roaring below,
dashing along in its mad career. The youth’s countenance was
marred by signs of grief, disgust 'and s ‘madding strife’ within,
and it was intensified ‘by the' struggling Cauveri before him,
growing wild with wrath for a freshening gale behind.
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: ‘Why was this youth on this lonely bank, at this terrible
hour? ' What was he ailing from? Was he sick of lifeP~—Hushl
the youth mumbles some words, nay he speaks out-

“Q, ye gods! O ye glowng Stars! My prophetic Soul!
Why was I born on this earth?® Why am I here? Is it to fill
a gap caused by a person’s fall or be a dead weight to the world;
& delinquent towards my near and dear relatives, the cause of
their sufferings and ruin; a weed sapping others’ fortunes, a
parasite living on them; an abject slave of chameleon circum-
stances and Misfortune’s own child;to possess enormous strength
and capacity and yet not be able, like the poor Samson, to use
them; to be consequently pointed at with the finger of jeer and
scorn; to be weighed down by incessant visitations of ill-luck
goupled with untold miseries, to wear my soul on my eyes, to
be & victin to a wasting disease and feel well nigh embittered
of life; to act, therefore, a coward and a traitor courting violent
and voluntary death—all a sequel of my wrecked career
resulting from a thoughtless course of study, pursued to gain a
vain pniversity degree, which has cost all the wealth of ny
parents, all the pleasures of my wife, the fortunes of my child

and my own health and cheer, and has tempted me consequently
4o shear off my life? '

" “What! to shear off my life! cut it short! nip it in the
bud before it can blossom into & sweet-smelling rose, with al
its fragrance and charm! to be proclaimed to the world as &
veritable imbecile, an arrant knave, a base coward!——nay to
be a gpiritual wreck and be turned into » fiend and wander
listlessly in the air, having no home, no hope, no salvation; to
wail on for ever in this - ethereal shape—howl, scream, mosn

and rend the air with ' piteous ories!

> “,NO-?—"I can’t (16 tth base aet; T shan't do it;. I

:!lwm’ft"',"‘f‘.[ would not be condemned through ages.——-_—-:Wby
should, I court my death thus at all>——Am I not a man? Am

I.not & venturesome scouf $0 be always prepared to meet sny
situation daringly and calinly? Am I not a youthful soldjer, of
my country?—Then why should I prick my life out? Why
should I tear off my page myself? Why should I arder for . my

i
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own coffin and secure my own shroud?: . Are.there not' &amples
of worse‘men and of people in worse plights, swimming throngh
the waves and storms of life, easily? . C o

- “But——but—what chance is there for me? ‘How can
I hope to be as fortunate as those few were? '1 ‘am,” ndeed,
highly educated, a bloomed graduate, decking with a flowing
gown and a shining hood, with supposéd 'glowing' prospects to
cheer my heart. But have I not been steeped in overwhelming
misery and been despised as not a whit better than seédP T did
not fail to make incessant trials, for ‘the ‘past five ‘years; ‘to
light upon some means of living; but t6 what effect? Only"to
beé greeted with repeated failures. No one preferred to me thé
most craved-for help then. No one’s heirt was toached. It
was to my standing shaime that T enlarged on my miseries and
my. wrecked career to the seeming ‘sympathisérs.  Theh where
is the wonder if T am sick of Iife? "o st L alty
- “But—-alas! I cannot ‘end my life as' I choose. ' T ‘am
’a.n’awezjable for my conduct. I have to ~supp6rt"some‘pitiuble
persons whio wistfully look to me for relief from thiéir hardships
and miseries—I mean, my unlucky parents, ‘my pining . wife
and my innocent son. Of these the most heélpless dependant
ig-my-wife. She expects me g protect ber.. She looks to me for
succour. Alack the day! how, in,vain, she looks for a silver
Jining in her deeply overcast sky/—— o
21,5 “My Darling! the candle of my lifel my source of joy
-and inapiration! .I pity you! I bemoan your sad fate, I am the
.cause, T am the cause, my tree of Life, my Blossom of cheer,
I am the cause, though a gradyate, for your great iin'lﬁ(}k"i 1
A fam‘_the wretch that has beguiled you through your life.~—
Had I, the accursed, not married you, had ‘I not matied your
fortiines, had I not frozeti the genial curreat of your ‘warm
‘pleasures, h?q'l'n‘ot'strat}g]éd your joyss your buoyant hope
“your fine chances in life’with my twisting 'thread’ of bo‘ndagé
'(Mangalyatharsnam), 'how different’ should have been': your
‘cafeer?” Whit a'blooming maiden yon‘wonld be at this hour
“with” boundless pleastires sodthing you, worldly - possessions
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bedecking you so as to reflect; in their glitter, as in a mirror,
your radiant beauty, your gay temperament, your.divine virtiges
and your unbeunded devotion to your lord!

o ‘ ‘My sad partner in life! Atleast you are endowed with
reasoning to understand how I am defeated in all my Iuckless
endeavours. But how shall T dry the wet eyes of our child®—
‘My dear son! my winning Hope! my rising Star! what solace
gsn I bring you? What luck? ——When T think of your present
aiseries and future hardships, my heart shudders and sinks to
its lowest depths. It yearns to escape, quakes with uncontrol-
lable grief, and struggles to end itself soon. My lovely Cherub/
how I have impaired your march thro’ life! How I have brought
certain misfortune upon you!—But if earnest prayer and true
repentance have efficacy of their own, I am sure God will help
you out of all troubles. Bear, however, with your poor father.
Excuse his inability to succour you through your life. It is
no wilful neglect of his; no wanton failure in his duties.’

“T have somehow or other secured the excuse of these

‘two, but how can I-———how can I beg leave of jny parents?
‘How can I salve their sores, assuage their pains® How can 1
.feed them on cheering hope, when I discover no means of
-eosuring for them future happiness st all>. When they baye

been so very. kind, so very generons; so wiberly selfless, and

have spent all .their resowsces qn the. wretched sme for v
‘snprodsctive. educatson, what poor recompepse .h&xe,ligptﬁ

them in peturn? . o ‘
« ‘Kind Father, loving Mothet! before the accursed my-

self was borp, you were moderately rich; decidedly above wants,
" not having the problem of a decent life ever staring in your
face at all. * But as fond parents often act foolishly and come
to grief thereof, you too staked all _your wealth, without a .grain
of thought, on my profitless education, and huve come to dire
ruin, as & consequence;, having no means ewven for your bare

shbsistetice. I aim, of course, as you apdently desired, a gradu-
ate, the possessor of a valuable degree, as. you took it to be.

-But:what is its:value to. ne® I have found it, to my great
.- dismay, thoroughly: useless, berefy of all its .charm. .As it js

IL
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my painful experience, it is most ill suited to practieal life. It
is the last diploma of accomplishment for a forward "yo'tith.- It
is an ineffective rccommendation for a'man who seeks ~f0r.~ ;;he
first time footing in life. It is also bad credentials. Na.} in
some cases it is a fatal weapon and tempts tie‘ople t0 end them-
selvea. To illustrate the above from my own life, have T not
tried in all offices in vain, and have I not beén"“r;éjecliéd “of “the
plea that I am either a man ‘sans’ ‘technical ‘qualifications’ ‘6r
an ambitious and highly-qualified—in fact un-qualifed-L youth
that will not wish to continue a8 a petty olerk a small salary?
Have I not, consequent upon my failures, starved y'(‘S’u-' ahd’ niy
other dependants oruelly on many a day? And has hot thiy
pitiful circumstance broken my spirits, shaﬁtei’éd'my' heart dig
?he.rock of miseries, and led me, as a result of mental” afiotion
into the clutches of the deadly disease of consumption, to th ’
effect that I am earnest to end my sad hi_sﬁoty, ready 't(; 'annih‘e
late myself, and await inhabiting the othér world, wheref: .
the dead relatives in their ghastly shapes beckon to me? o

; “ ‘So, kind Parents, give me leave to depart hence. Ij
I continue my life, I will breed my disease in others, and will
myself drop to the earth as such a mangled man that yon wou}d
eagerly wish you had been spared from such a'piteous spectacls
You would even attempt to end yourselvés. :So, send me . s -y
to my doom. My hour is come. My faté urges me on to boop,
‘my lonely journey, and I am in' fall' exhalation of spirit:glﬁz
meet my end. I do not quiver to get clasped into the ioy bos,
of the dreadful Death. I do not fear to run joyously into :;n
devouring jaws. But only please to bestow on me your choig :
blessings which I shall nge as a crutch in ‘my "wearisoes
and dreary march to the other ‘world; on which I shall ie?e
whenever I feel the need fcr support. This gift of yéﬁ}é “wﬁi
_ease,my journey of its pains, will make itg a
e your‘l[;#vé?'. o k ~1f§ aspect less gloomy
“ ‘But wait—one word to the . w‘orl&.,béfo‘re I u"g;
and I shall, immedistely sfter, plunge into the bosom cf ¢
inviting river and :_vamiysh-’.-» i pung . into. the bosom, Oi the

“ ¢ ‘0 foolish parents! mdd beheversl;‘n, the e
: : Vm !Io 1
“titles of universities!' Monomidnines of the rarest kind & orions

()

Do you
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~ expect your sons as fortunate as a select few of the innumerable

graduates? Do not, if yoa won't’ wilfally weeck' their lives,
give a baseless and boonless course. of ‘instrnetion. Do not
tempt them to become valueless graduates unless you mean to
educate them further, on technical lines. Will you drive your
sons, yourselves, prematurely to their doom, and dig graves
thereafter demurely for themP—Then scorn the mania for these
hollow honours and turn your sons to other courses of study,
more profitable, mare enduring, more liberal and more practical.
Let not your sons become grand failures in life, proud edifices
tottering for even a single rough gale, brick-work on oozy soil,
stones loosely set in & wall.—Take heed. TLook on me and my
violent end, if you went a convincing proof——Adien——

Adieun.” (Plunges into the river and drowns.)

Wishing.
By ELLA WHEELER WILCOX.

B

Do you wish the world were better?
Let me tell you what to. do.
Set a watch upon your aotions,
Keop them always straight and true.
_Rid your mind of selfish motives,
~ Let your thoughts be clean and high.
You can make & little Eden SREIE
Of the sphere you ocoupys -

Do you wish the world were wiser?
. Well, suppose you make & start,
By acdumulating wisdom
In the sorapbook of your heart:
Do not waste one page on folly;
Live to learn and learn to live..
If you want to give men knowledge
.- You mugt get it, ere you give.

Do you wiah the world were ‘happy!
Then remember day by day
Just to scatter seeds of kindness
As you pass along the way,
_For the pleasure of many
" May bb oftimes traced to one,
“Ag the hand that plants am acorn
© ; Shelters armies from the sun.

Christian Esoteric.



‘Gleanings from Tamil Literature.
By M. T. R, RENGABWAMI IYENGAR, M. A, L.T.
- (Continued from the last issue) '

Awvayi. There was an intéllectual Amazon by ndme. Auvayl in
whose time the Sangam seems to have ceased to function entirely.. Since she
is said to be a contemporary of Suudaramurthi, a Saiva saint, .sha eould not
have lived earlier than the 6th or the 7th century. The Sangam literature
makes wention of an Auvayi, who. was the court poet of & Chera ng‘ and
whose stray songs are found in the collectlons She should not be sontéunded
wlth this Auvayl who was a stnct moralist and puritan in her habits. “Her
works are ofa hlghly moral value and are largely studied by pupils in Elomentary
‘Behools, though the thoughts contsined therein are fit for an adult’s sarious
attention. Attisudi ($58®4%), Kondrai Vendan . (Qanmmp@ﬁwx ,caor) and
Muthurai (ap #7@1), Nalvazhi (592) are her best known works. Many more
books are attributed to her but they are of doubtful origin. Her books have
been rendered in many European; ’anﬂmgef gnd are admired for their simpli-
city and loftiness of thoughts. There are ma,m legendary stories narrated of
ber, none of which sesms to have ‘the tmﬁhortty of autbhenticity. The confu-
sion between two poetesses of the same name has been so great that nothing
definite can be said of either. But this Auvayi seems ta have enjoyed great
influence among scholars and kings of her time Liooking upon these 18 works
as parts of Sangam hterature though some of them are decidedly of later
origin, we have come to s stage when the classichl tature of Tamil poetry
disappears, giving plgee to a lot of émotional literatute purely of a religious
character. We have already seen tha.t. Jainism and Bud'hxsm have had consider-
able influence on the literature of the Ta.m\l langupga and we shall not be
guilby of error of judgement if we ascribe the purely moral treatises to the
influence of these two rehgxons At best they ‘were bi:lt !‘eforms in the Hindu
faith and so their literature could not get rid of the indelible marks already
made by religion on ancient literature, but the hopour of giving it a moral
turn and raising it from the rut of war and love is sltogether due to these
two faiths.

Abstract morality makes no ‘appeal to the fmagination and man cannot

" be reduced to the level of & humdrum moral maching. However inexorable or
true might be the workings of the law of Karma, as advocated by the Hindy
race, the soul of man hankers after something beyond—a living beneficent
God, who by His grace, can énable a man to break the chain of causation and
attain to a state of bliss. which finds no pa.rallel m tha world. The Tamilians,
being a higbly emotional. and imaginative race of people were almost the firs

people to discard a faith whose ethieal sode .haa almest nothing to foed the

heart and rouse up the imagination. The death knell of secular literature was
rung and it gave place to a mass of religious literature, the equal to which ean
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soarcely be found in any other part of the world. With the fall of Budhism and
Jainism, Hinduism oame forth in a new garb having absorbed everything good
found in them aad revolutionised the feelings and thoughts of people to such
an extent as to make them be looked upon as a new race with new ideals
and sspirations. This revival of the religious instinot may be said to be the
starting point whence literature took a new turn. It is almost impossible to
fix exaotly the time or period of time when this Revival of learning took place,
but we believe that we shall not be far wrong if we lay our finger on the early
part of the 6th or the 7th century of the Christian Era, when the historical
Tamilian Kings yielded precedence to Pallava aggressors who, in course of
time. adopted the customs, manners and religion of the conquered race. Though
the older faiths did not die without a struggle, their extinetion was so complete
that by the beginning of the 10th century the Tamilians found themselves
firm in the grasp of the Brahminical faith for whose gods and goddesses
they had the greatest veneration.

CHAPTER II
Jain Literature.

The Jains claim that their religion is the oldest faith in India. Accord
ing to them Vaishnavism and Saivism are of later growth. Wherever they
went they carried their oulture along with them. They essily adopted the
customs and manners of the people among whom they settled, learnt their-
language and propagated their faith in their own language. At one time their
ipfluence in South India was so great that they were able to convert even
Kings and their grandees. = The Tamil {anguage owes not a little to the work
of Jaip scholars and poets. Apart from all religious propaganda, they contri-
buted to the development of the language on a seientific basis, They brought
into existence many treatises on grammar and rhetoric and gave a literary
grandeur to the lnnguage they adopted. We have already seen that''the five
great epics are of Jain origin and they also claim that somse “other fine works
have been written by Jain poets. In all they claim the undermentioned books
as their own, These were written at different times and Jain literature had
its existence from the days of the Third Sangam to the 15th or 16th century
of thie Ohristian Era. For the sake of convenience we bring them all under
bne category without reference to time. They are:—(1) Naladyar (srevgunri)
(2) Tirukkural ($@5350%) (3) Pazhamozhi (uy@wng&}) {4) Aranerichcharam
'(.q,ﬂ@rsﬁ;&mm) (5) Eladi (@ ) (6) Tinaimalai Nutraimpathu (S%mromtev
@rpm pou &) n Chmtamom \ﬁ i grwamtl) (8) Nariviruttam (sAal@ 4 50)
(9) Chula;nom (@arrrms'o‘ﬁ) (10) Ya.sodara. Kavyyam (u@&nsr srafwi) (11) Tda-
yanan Kathai (o gwewar sg) (12) Nagakumars Kavyyam (srs@uwrs slrcﬂnmp)
(18) Merumandira Puranam (Cu®w0i 8r yrremsd) (14) Tivakaram (Persrod)
(15) Pingalandai (Jeraders) (16) Agappdrul Ilakkanam ( J/su@urr@ar [

sawrd) (17) Yapparumkalam (wri@uas@ses) (18) Yapparumbalakkarikai (wrd
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Ougaassniens) (19) Nilakesitiratt (S@sR rie) (20) Nannul {seirgars)
(21) Neminatham (@sdllsrse) (29) Vachobandimalai (essarsid wriw)
(28) Chudamani Nigand (@-rwesfifsan®) (24) Sri Puranam (pf yrtews)
(25) Rattiyachintamoni (1. . srioefl) (36) Tinendtamalai (§Gssr @runter)
(2?) Tirunut-randathi (Spmrppssr @) (28) Tirukkelambakam (Smeseviu
".‘"') We have already seen that these ten idylls, eight anthologies and
eighteen didactio workg are ascribad to the Sangam age i. e. before 100 A. D.
'B.ha. five great epics and the minor epics occupy 100 t0 600 A. D; Meruman-
dira Puranam, Tivakaram and Pingalandai are also aseribed to this period.
Agapporul Vilukkam Yapparumkalam, Yapparumkalakkarikai, Nannui, Nemi-
natham are set own gg balonging to 300 years from 1100 to 1400. Chudamani

Oaile in.to xistence in the 15th century. ' Jinendramalai (g§3aré @rwrtw)
Was writben in the 17th contury. ‘

Chulamons is g poer sung by a Jain monk Tholamozhi Tevar (@sreir
Qw"bﬂﬁ@;’“’f). The style and diction are of an excellent type. It consists of
2131 stanzas. It contains many arohaic words. It throws light on certain
ct'xstoms and manners of the péoplé of those days. It relates the story of a
king who turned an asoetic with his. queens_after giving the throne to his son.
This has & commentary written by Nachchinarkiniyar.

‘ Nilakesi is o Jain religious treatise. The heroine, whose name the
book bears, is said to have won in disputation the other faiths aud established
the Jain religion. It consists of ten chapters, The author is not knowa. The
book has some reference to the epic Kundalakesi.

Udayanan Kathai. (e-swswer sav5) This narrates u long story about
Udayanan, a king of Vatsa kingdom. 1t is said to be a translation of & Sans-
kri$: work. 1t consists of 131 Asiriappas in 10 chapters. It is believed that
this work came into existence in the second century A. D. ' '

. M erumandirapuram wss written by one Vamanachariar. It is divided
into twelve chapters aud contains 1406 stanzas in all.

. Tirunntru Authadi (Poarppssr8) by Avirodhinathan (""ng,’” &
B75&H) i3 a poem in praise of the Jain deity Aruha.

_ Tirukkalambakam (S@éswiuss) by Udicchi Tevar (eB#PCeai
i8 also in praise of the Jain God. The Juin treatises on Tamil grammar are:—

L N{m"m’,fht?m was written by, Gunavira Pandithar (@eeraSruedrip 5i) of
K’alanthax (‘_"’ ®£). It consists of 97 Vemba stanzas and isa lucid exposi-
tion of Tamil orthography and etymology. He is suid to have lived in the day

of Kulothunga 1. He has also written another treatise called Vacchandi
Malai (@#&-‘mﬁ,@wnb)_ .

2. N ANNU L was written by a Jain scholar Pavanandhi (vasars 8) ab $he
request of & king to make the study. of grammar simaple enough for beginners.
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This also treats of orthography and etymoloigy alone. He is said to have lived
about five hundred years age. '

8. Agapporul llakkanam was written by one Narkaviraja Nambi (7 paall
#rgg 0 in the days of Kulasekhara Pandya and treats of Aham (wsw),
Kalavu, (sara)), Varaivu, evevray, and Ozhipu @4y, 4

4. Yappilakkanam was written by Gunasakarar (Sewsrsri) in 95

aphorisms.
5. Yapparungalakkarigai (wriQumssassrfiars) was written by Amirta-
sagura Muni (& J@s8rsrapefl) and treats in addition of Urupu (=my) Seyyul
@iy #) and (98y). For the easy elucidation of the meanings of passages
and words there are three Jain works which are known as Nigandus (#66#@
aa7). They may be said to be studies in words.

1. Tivakaram is named alter the author who wrote it at the request of
Sendan (G#7&7). It contains 2256 aphorisms in twelve sections.

2. Pingalam is ulso named after the author., He was the son of Tivakarar
and has dealt upon words omitted by his father. He should have lived before
Pavanandi, as he refers to him in his work.

3, Chudamoni is said to have been written by one Mandals Purushar at
the request of his teacher. It consists of 1196 stanzas in twelve sections. As
he refers to Krishna Deva Raya of Vijianagar he should have lived during his
time.

1t may not be oub of place to make mention of grammars, other than
those of Jain origin.

1. Purapporal Vemba Malai (4piGurgar Gevedr Lrworav) was written by
Iyannar Ithanar (gwe9f5807) a Chera King. It treats of the objective side
of grammar only,

2. Vira Soghiam (af1C#7§10) was written by Buddha Mitra, a Buddhist
chieftain. He has made an elaborate treatment of all the five parts of Tamil
grammar and dedicated it to his king Vira Rajendra Chola (1068—1070)
Hence the nume of the book.

3. lakkana Vilakkam (@ vésemr oarésw) was written by Vaithinaths
Navalar (aggwsrgsraet) of Tiruvarur. This is also a complete
treatment of all the five parts of grammar.

4. Iakkana Kottu (@niésewsGsrs ) was written by Swaminatha Desi-
gar of Tinnevelly. This is a stray treatise on grammar rules.

5. Prayoga Vivekam (SzQuwrs «9Qasw) was writtenb 'y Subramania
Dikshadar of Tirukkarur in the Titnevelly District, This is a comparative
study of Tamil and Sanskrit. i
6:' Muthu Viriyam (@8 & efflwid) was written by Muthu Vira Asiviyar
of Woriur, This is a complete treatise on grammar. :

7. Nanmd Urai 557 ggwe) @647 was written by one Ramanujs Kavirhyar.
This is an annotation on Nannul,




Notes.

e Yun—

IT is gratifying to observe that the Government of
Travancore has bestirred itself seriously to re-orgamse its
educational system. This subject has long been in the air, as
evidenced by the assurances of the Dewan at the floor of the
S. M. P. Assembly during some of its -sessions. However, the
formation of a Committee and the formulation of the terms of
reference for its consideration, could reach fruition only now.
Better late than never. 1t is, further, a happy angury that in

the constitution of the Committee the

EopvcarioN 18 services of a full-time edncational ex-
TRAVANCORE pert, Mr. R. M. Siatham, have been
availed of, as Chairman. The Ccmmi fe,

too, is handy enough, though not representative in character, con-
sisting of two competent educationists conversant with the edues-
tional needs of the State. The terms of reference are concise,
giving full scope and wide discretion to the members to examine
the problem in all its bearings. The Government has empowered
them to enquire and report as to the organisation and working
of the present educational system in the State and to make
recommendations for such reforms as may be deemed necessary.
With the results of enquiries throughout the country and the
advantage of an able Chairman to cohere them intelligently,
it should be possible to produce a satisfactory report. It is, of
course, one thing to have a report published, and another to have
the recommendations carried into effect. An elaborate report
exploring the possibilities of a Kerala University was published
in 1925, Rao Bahadur K. V. Rengaswami Ayyangar being the
convener of the Committee, but the zeal had spent itself in the
mere publication. Tt is to be hoped that the present efforts will
not suffer a similar fate. Travancore has been known to be one
of the most forward of States in her endeavours for the diffusion
of mass education. The noble example of Her Highness Rani
Gauri Parvathi Bai and her successors in this direction is still
within the memory of the people of Travancore. The zeal and
earnestness of the present Durbar is no less, and it should be
possible for the Government to inaugnrate wholesome reforms in
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- education capable of equipping the people for their faller life of
/increasing rights and responsibilities.

; The Committee has first to consider measures for
. spreading universal lnteracy, perfecting the aystem of free, compul-
sory primary education. A knowledge of the pxtfa.lls of the dual
‘administration of elementary education obtaining in British India
.should enable the Committee to avoid them and make practical
recommendations which would conform to rural needs, making
villages real centres of enlightenment and social welfare.
Secondary education. is a more knotty problem. The liberal
education simed at in this stage needs to be improved in quality,
- with 8 vocational bias given to it. ‘I'he domination of University
interests in secondary education is an unhappy feature which
has been largely responsible for the present acute unemployment.
Opemng up of new courses is advisable which would lead to the
healthy diversion of youthful energxes ‘into profitable ‘channels
‘making for enterprise and prosperity. Lastly, the question of
estabhshmo a University for the State on a linguistic ' basis has
‘to be mckled In making recommendations, the Committeé may
well avoid a slavish imitation of other Universities. The natural
resources of Travancore and her immense industrial potentlahtles
point to the advisability of her having well-equipped Technological
Colleges; this may be given due attenmon. These and other
‘allied. problems involve liberal state ajds, and it is hoped that the
~Committee. will.. be . .enabled . to .evolve praotleal sehemes

nnembarrassed .by: probleins of finange. = - : wo

i report of Education in' India for the yeat 1929 to
1930 offers some valuable information’ on the progress of edu-
 cation, which will be of interest to readers. An appreciable fall
'in the number pf mst.xtutxpns is. noticed in, the United Provinces,
-4be, N. W, F.. Province and Bxhar, the decrease in the first.of these
,being due to the omission of unrecognised  schools. Madras
And the Punjah haye shown an increase in pupils of 87,031 and
92,607 zempegtively. , The total expenditure on. educanou mcrea.sed

by Rs. 35,42,677 as. q,ga,msb the. increase
Epucarion IN Inpia of Rs. 124,654,928 in the previous
DURING 1029--1930. year. But the average annual cost per
‘ pupil fell from Rs. 23-7-1 to Rs. 23-0-10.
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! Benigal received the lowest 'eontiribution :to -edidation . from .the
Government, ‘

Among the Universities, the Benares Hindu University
had the highest enrolment. The Aligarh Utiversity reportéd a
fall. - One notable featiire intréduced by the Caleutta University
'Was the establishment of 4n Arbitration Board “having furis-
diction over “Non-Govt. schools to decide disputes 'between
teachers and managements. P

. The recommendations of the Sadler Commission relating.to
. Intermediate Education have been adopted:in the United -Bre-
vinces and Dacea.  In other Universities, Intermediate education
continued to form part of University education.

A remarkable increase in enrolment of pupils in Secondary
schools is rqpb,x;bed, the number having ‘risen from 2,111,278 to
2,246,208.  But the expenditure on Secondary education has mnot
shown a propertionate progress, which means that this branch
of eduésﬂ?gon has suffered more than the others in equipment and
‘emoluments to teachers. There is, however, an improvement
in, the number of trained teachers, though their salarics and
_increments are far. from satisfactory, |

~ "Primary education has been receivinig greater attention,
‘and the Government has incurred a larger expenditure on this
-goeount. But the actual! progress' has' not been commensurate
with the money spent, this being'due to ‘the wastage. in :enrol-
_ment from class to class and inefficient wanagement of funds by
_the local self-governing bodies. o ‘

. "!“‘Th’é progress of education of gitls and’ the ‘depressed
classes is gratifying. Girls' institutions suffer from a paucity ! of
“trained women teachers, and their curricula of studies weed  to ‘' be
'ﬁé&l@ed of their masCuliﬂity;’ "The depresséd GISBSOS are slowlv
~availinlg themselves of the facilities offered to iaise * themselves,
* and’it is pleasing that their uplift -is now' engaging the setious
attention of the Imdian public. "” .

"1 L

Progressive English Composition.

(Forty-seventh Edition. Prices Re. 1-8.)

Twenty years ago was published P. C. Wren’s
“ Progressive English Composition, ” and yet it remains
to-day the best-selling book of English Composition. The
secret of its unique success lies in the fact that it was
conceived and carried out in a manner not yet successfully
attempted by anyone else. What made it possible for Mr.
Wren to achieve this ? First, his intimate knowledge of the
requirements of our boys; secondly, his unbounded enthusiasm
which enabled him to come to grips with the formidable task
before him; and lastly, the practical schoolmaster in hifn
which encountered every difficulty only to surmount it,
as is abundantly clear from every page of the book.

In Wren’s “ Progressive English
Composition” there are no fafls, no
newfangled methods; everything 1s
based on sound principles and modelle.d
on approved modern lines, SO that it
can be confidently used as an up-to-date
class-book containing carefully grafled _
and copious exercises of a practical
type. |

COOPER—PUBLISHERS—BOMBAY.
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Jast the Text-Baoks for S-S. L. C. EL. SC. Part 1.

Approved for School Use by the Text-Book Committees of
Madras, Mysore & Cochin.

Reoommended for libraries of High, Dt. Normal & Middle
Schools by the D. P. I. in Mysore.

I. An Introduction to Biology, in parts:—
1. - Plant Life w. us. 0 8 O
" 2. Animal Life . as. 0 8 O
) 3. Human Physiology, Hygiene & First-aid as. 012 0
Do. Libirary Edition. all parts combined, haf-bound,
with some additional matter and illustrations Rs. 2 0 ¢
| | AND ’ IR
1. Elementary Biology.
.(Plant, Animal & Human) for Secondary schools Re. | 1 80
Life-activities of Plants, Animals & Man treated
. compavatively in allternate chapters in a single volume.
| - BY |
M. V. Sundaresan, M. A, L. T. (Mys. Ednl. Service.)
o SHIMOGA.
'Profusely illustrated, neatly printed & attractively got-up.
C Applyto— » |
Co | THE TYREWRITER MART,
. Past Box No. 209, MADRAS.
or '

K. A. CHOURAPPA & SONS,
Avenue- R@M..'B_ANGALOR‘E qary.

| ~ Reviews. . .
RW b gt AR
S

1. . Baglick Wistory for Mutricalation: -By K. P. - Mitra. ‘Published - by
| Maomillan & Co., Madras, Price Bs, 8. =~ :

. Mr, Mitra's English History is admirably adapted for use by the 8. B.
L. G. and Matriculation students. In the present state of the syllabus of
. vague significance even to the framers and much more to the teachers and the
taught, the authorities will do well to preseribe a book of this nature, within
the two covers of which sll questions may be framed. The contents are in
simple and clear English. and maps and illustrations are profusely provided.
The book is in two parts, Part I ‘Jealing with the pre-Tudor period, and Part IT
with the Tudor, Stewart and Hanoverian periods. The fourth section of Part
| II givep s topical summary of events from 1815 to 1981, One reading through
. oannot miss the continuity in the growth of the British constitution from its
earliowt heginnings, The birief biographical shetehes appended will be found to be
,ofr a‘?t advantage to pupils. Marginal notes are a special feature. The book
is well-got up and attractive.

! 2. Physics: By T. 8. Krisbnaswamy Ayyar, M. A, L. T., published by
. Longmans, Green & Co., Litd., Madras. Price: f}s. 12.

Science in Physigs {or fhe High Sohqglolassas The tapics ’o}f the, syllat.mn
have received s clear and simple freatment. iffustrated by neat and suggestive

oal quantities, a knowledge of which being easential to the understauding of
the later chapters. Simple comuiendpglications’ of the principles learnt bave
alsq bean inolyded, Questions ore sdded st the end of esch ohapter,. whih
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Pedagogics through the Ages.
By M. K. 8. RAMASWAMI SASTRI, n.A, B.L.
(Continued from the last issue as chapter IV.)

1IN HFngland Ascham and Bacon and Milton gave to the
world valuable ideas on Pedagogics. Roger Ascham (1516-1568)
wroto a famous work named Schoolmaster. In it he says that
gentleness rather than severity should be the method of education.
But he had no vision of the ideals of education and confined his
work to the proper method of teaching the classics. Bacon says:
“Knowledge is not a shop for profit or sale, but a rich store-}}ouse
for the glory of the Creator and the relief of man’s estate”. Milton,
with his characteristic vision, has given us noble ideas about the
ideals of education. His vision is however coloured by the
Christian doctrine.  He savs that the end of learning is to rectify
the sins of Adam and Eve by regaining the correct knowledge of
God. He tells us that the proper method is to proceed from the
easier to the more difficult. He says with true weight: «I ecall
a complete and generous education that which fits 4 man to per-
form justly, skilfully and magnanimously all the oflices, both
public and private, of peace and war”. DBut he did not conceive
of instruction in the linglish language but propounded how a
knowledge of the classics could be acquired. He, however, held up a
lofty ideal when he said that the pupils should become “enflamed
with the study of learning and admiraticn of virtue, cheered up
with high hope of living to be brave men and worthy patriots,
dear to God and famous to all ages”. He advocated also a study
of ethics and politics and law and oratory and tragedy. He
desired that the students should be “fraught with an universal
insight into things”.
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Pedagogics took a forward stride in the seventeenth cen-

tury. Fenelon pleaded for a liberal education, as opposed to a
cloistfal and monastic education which creates “a deceptive

picture of the world”. He pleaded also for the education of
women and said that “virtue is not less for women than for men.”
He emphasised rather redemption by grace than the taint of origi-
nal sin and had thus a good opinion of human nature. But yet
the Christian view which is against the Hindu doctrine of
previous births and the scientific doctrine of evolution and racial
inheritance led him to regard the child as a being who *“has not
yet a fixed tendency towards any object”. He opined that all
instruction should be pleasurable and attractive. He said “in
the current education, all the pleasure is put on one side, and all
that is disagreeable on the other; the disagrecable is all put into
study, and all the pleasure is found in the diversions”. We should
hence “mingle instruction with play”, and make ourselves loved
by the children, Fenelon would give boys iustruction in history
and moral and religious education as well. His Fables were
written with this object of conveying moral lessons through
stories. The same object was attained in India through the
Panchatantra and the Hitopadesa which have made a circuib
of the world under the namne of the Fables of Bilpay.

Some fruitful ideas on educational ideals were given to the
worlds by Descartes in the 17th century. Descartes deprecated
exclusive attention to ancient books, because to hold converse
with men of other centuries ‘‘is about the same as travelling, and
when we spend too much time in travelling, we become strangers
in our own country”, Further, he stated in clear and emphatic
terms the great value of free inquiry. “The first precept is,
never to receive anything for true that T do not know, upon evi-
dence, to be such.” He says also: “To reason without knowing
anything of that which we reason upon is as if we were to weigh
or measure the wind.”

It is however in Liocke that we find a great step forward
in educational theory. From the time of the Renaissance and
the Reformation the objective and inductive method became
more valued than the ancient subjective and deductive method,
and facts Were preferred to ideas. T.ocke has carried forward
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this theory of education in his work entitled Some Thoughts
Concerning Education. His ideal is a sound mind in a sound
body. He says: “A sound man in a sound body is a short but
full description of a happy state in this world.” He emphasised
the need of educating the senses and training the intellect through
the senses. His ideal was not the finished scholar but the finished
gentleman. e says that a boy should learn English and then
Trench and only afterwards Latin. He includes geography,
astronomy, oratory, history etc. in his scheme of studies.
Compayre says that Locke’s essential principles are “in physical
education, the hardening process, in intellectual education, practi-
cal utility, and in moral education, set up as a rule for the free
self-government of man”. His advice about physical education
is very useful and is exactly whast the great Indian thinkers had
boen emphasising in the great age of India’'s past. He says:
“The whole is reduced to a small nmnber of rules, easy to observe :
much air, exercise and sleep, a simple diet, no wine or strong
liquors ; little or no medicine at all; garments that are neither too
tight nor too warm ; finally, and above all, the habit of keeping
the head and fect cold, of often bathing the feet in cold water
and exposing them to dampness”. He wanted practical intel-
lectual training to be given to enable men to do their work as
professional men and as citizens of the state. This ideal of
preparation for life is a great ideal but it should go hand in hand
with catholic and universal intellectual interests. Iocke’s urge
was needful in his day of blind worship of the classics and of
pedantic unrealities. He says : “I cannot forbear to say, T would
have my gentleman learn a trade, & manual trade; nay two or
three, but one more particularly”. He says further: “Rich or
poor, every idle citizen is a knave.” He says well about the great
general aim of education: “The great principle and foundation
of all virtue and worth is placed in this: that a man is able to
deny himself of his own desires, cross his own inclinations and
purely follow what reason directs as best, though appetite lean
the other way.”  He is however wrong in keeping the human
mind as a mere fabula rasa and in exalting utilitarian studies
above the culture of the emotions.

In the eighteenth century the secularisation of education
proceeded apace. The clerical element in education disappeared.
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The critical spirit became dominant. Education became national
and humane. It became a preparation for life and a training for
citizenship. TIn Rousseau's Emile we hear a note. which is quite:
the reverse of the Christian theological spirit. It opens thus:
“Everything is good as it comes from the hands of the Author
of nature; everything degenerates in the hands of man.” He says.
again: “Let us assume as an incontestable maxim' that the first
movements of nature are always right; there is no original
perversity in the human heart.” This errs too much .on the
other side. A child is not all sin or all goodness. The Indian
view is that life is a mixed strand of good and evil tendencies.

Emile is described as a child of nature and as brought up aocord-.

ing to nature. But Roussean’s nature never existed and never
would exist but was a figment of the imagination. Rousseau’s
view thatis child must be preserved and safeguarded from the
evil and pernicious influence of society is a wrong view altogether.
He says that the object of education is not to'form's citizen' but'
to form & man and to live 8 complete life. - A man is ¢ertainly
more tHan s mere citizen but he must be a citizen as Well.
Rousseau, however, did a great good in pleading for the nursing
of children by mothers and in allowing the:children to have
freedom: of movement, He would abolish shoes and train Emile
‘to walk in the'dark without the aid of light. He says that Emile
in'to bathe daily in cold water. He objects to vaecination and
medicine. This. objection errs by over-emphasis and by its
departure from sanity. Rousseau says that the teacher must let
the boy learn. He says: “The most important and the ‘most
useful rule in all education is not to gain time but' to laseit.”
He goes 0 far as to say: “I hate books; they only teach people to
talk about what they do not! understand.” In the first activities
of the child we must not allow ideas and unreslities to intcude.
We must stimulate its intérest in things and facts. He says:
“The first faculties which are formed and projected in us are the
strises. - These then, are the first' which should be cultivated; bug
these are the very ones that we forget or that we neglect the
- most:” In regard to later education, Rousseau is in error in
dropping altogether the classical ' languages and religion, - At the
age of fifteen Eimile learns a trade. Rousseau says that it is wise
tb do 80, because in nnsettled times fortunes may be ‘suddenly
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lost. He says: “Wé are approaching the era. of révolutions. ' Who
can say what will then become of you? Everything which men
have made, men can also destroy; the only ineffaceable characters
are those impressed by nature, and nature makes neither princes,
nor rich men, nor great lords. What then in this time of abase-
ment will become of the satrap whom you have brought up for
greatness alone? What in this state of poverty will become of this
publican who cannot live except on gold? Happy is the man who
can surrender the position which deserts him, and can remain a
man in spite of fortune! I hold it to be impossible for the great
monarchies of Europe to last much longer.” Rousseau would
postpone religious education till the eighteenth year. The danger
in this is that after reaching that age the boy may not care to
huve religious education at all. Rousseau would teach even then
only the religion of nature and leave the boy to choose the positive
religion which he liked best. One of the finest ideas of Roussean
is his conception of national education as described by him in hig
Considerations on the Government of Poland: “National sdu-
eation belongs only to a people who are free.... It is Education
whioh is to give the men the nasional mould, and so o direct
their opinions and their tastes that they will become patriots by
inclination, by passion, and by necessity.... A child, in opening
his eyes, ought to see his countiry and nothing but his country.

* Bvery true republican along with his mother’s milk, will imbibe

love of country, that is, of }aw and liberty. Phis love constitutes
his whole existence. He sees but his country, he lives but for her.
So soon as he is alone, he is nothing; so soon as there is no more
of country, he is no more.” ——-—n
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The Working of our Libraries.

By ANJILVEL V. MATTHEW B.A.. B.T.

—

THE necessity of the School Library has always been
more or less recognised by educutionalists. The Dalton Plan
and the Project Method pre-suppose the existence of fairly well
furnished libraries. Most of our schools have not yet been able
or prepared to introduce in toto these new methods in education.
Still the spirit of these methods can very well be accepted by
even those who do not care to adopt every new-fledged system
from across the waters. o

An attempt is made in this article to deal mostly with
the student-section of school libraries. -But it is good to re-
mind ourselves that, as far as the teacher-element is concerned,
it is only those teachers who take some interest in reading
themselves that can inspire in the student-world a desire:to
read and understand things for themselves and to widen their
mental horizon. A friend of mine told me that he sometimes

takes his book of library jottings to the class and leaves it there
for some time. That is certainly a helpful thing to do. -But

even if no such book is taken to the class,” students easily dis-
cover which teacher tries to keep himself abreast of the times
and which one tries to live upon the remembrance of .things
which he once knew. In talking with students one hears at
times remarks like this: “Soand sois a capable teacher, but
he is now-a-days too lazy.” We teachers call students lazy,
but it is indirectly a sign of our laziness that we do not hear
them calling some of us lazy. If we imavé freely among them,
we shall see the other side of the shield. The laziness or
carelessness of the teacher is manifest in several ways, and one
of these we find in his attitude towards the ‘book-world. No
doubt many of the teachers in schools other than those
conducted by the Government are under-paid and are carrying
on a desperate fight with the devils of worry and anxiety.
Sti]l 80 long as we are in charge of youngsters whom we are
!)ognd by an.unwritten contract to lead aright in all directions,
it is necessary that we keep ourselves at our best for their sake.
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A great teacher says: “For their sake I sanctify myself, that
they also might be sanctified through the truth.’” TEducdtional
Conferences are becoming common these days, and we ‘are
helped by the spirit of comradeship we therein enjoy. But a
more constant source of inspiration is a wellsstocked library.
Some of our teachers read nothing but Newspapers, and they
also representing but one aspect of public questions. It ie
better than not reading them at all, but a teacher who is keen on
his work has time for other and more permanent forms of
literature. Even the man who happened to pase first in the
First Class finds it necessary to renew his acquaintance with
his materials in the work of conducting really useful lessons.
The ideal teacher has time for still more intellectual ‘work. He
is a life-long student, a grown-up student who gives his cultured
attention to & number of subjects—though he is never merely
bookish—and gives some speocial attention to one or two of these.
Such a student-teacher is the best guide that students’ can get
in the achool. Under his sympathetio and inspiring guidance,
students begin to love literature, gather suitable' informdtion
for themselves from several books, and form habits of intel-
lectus} self-help. » A

It is customary to divide the boys’ section of the library
into the lending department and the ready reference depart-
mect. A watber-tight division like this is likely to. take away.
from the usefulness of the library.,. The writer;- however,. hast
seen the evil effeots of costly reference books being allowed . for.
use at home quite as freely as the volumes of . the  lending
department. Another classification is by subjects. This ia a.
most useful practice. .. Without a ressonable and a systematic
grouping of books under snbjects, the use of the library becomes

a.oumbersome matter and much avoidable waste of time. is

inpuyred. Also many of ;the books belonging to the General
Litersture series may be divided into class-sections—each class
or standard having its own-books and if possible its own:book+

CASeSs. , . T TR

Even today there are people who think, or'at 1éast bivé an
outsider the irapression that they think, that a library i3'a good
show, and not very much for use. If the teacher is keen on it,
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he can convert most of the students under -his charge (let: us
hope that few teachers are expected to care particularly for

more than forty) to enthusiastic resders. As we have already

noticed, the zeal of the teacher is catching in its effect. But
the.good teacher is not merely satisfied with his personal in-
fluence, he studies the tastes and predilections and capacities of

his students. To give a boy regularly, one after. another, books,

above his ability is very likely to discourage him and to create
in him at least for a long time a distaste for reading. Of
course, those exceptional students who are keen on going to the
top and make use of all opportunities to do so, will keep on
reading somehow or other even books that are mnot quite
suitable. But it is up to us teachers to make their task lighter
and more pleasurable, and  much more than that, to make
reading worthwhile to the less gifted and the less ambitious
members of; the class. It is my impression that many schoola
now-a-days have books of varied scope, graded acoording to :the
difficulty -of language and the suitability of subject matter. No
doubt, even in.onr best provided schools thepe is place for more
swch books, but where most of us badly fail is in that we have
not got the books properly grouped for the use of the various
s‘t:andards in the school.

+ It i8 not a difficult thing for Head-Masters to introduce
regtlllar' library periods during school hours in their own insti-
tutions. - Whatever be the number - of library periods we: may
conveniently have—the number will naturally vary from class
to:class and from school to school—it is most useful to have
occasiondl periods of supervised self-reading on the part of
students.. The'world of education is realising more and -more
that the funotion of teachers is not 8o much of teaching
students as helping them. 8o also in the matter of the library,
the good teacher is himaself a wide reader but:his ehief duty to
students is to help them to read and enjoy ‘books and journals
for themselves. Qcoasional library periods are valuable in
that during these periods we can help the readicg of our
students by sympathetic guidance and supervision.

‘) The vaiue of such supervised reading may be illustrated
by several concrete instances. A class wherein the boy who
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had read four or five books was considered to have done
exeeptionally well is now feeling, under changed circumstances
of encouragement and inspiration, that for a boy or girl to
finish one book a week is nothing or unusual- On the other
hand, if a student is not able to finish one volume—the size
and the style and the snbject matter of the book, of course vary
acoording to the standard—in the course of say two weeks, that
student is not considered quite up to the mark by his fellows.
This does not, it may be assured, interfere with the general
stadies of students, on the other hand it helps them in their
ordinary work.

If a teacher is able to have about forty-five suitable
books on such s subject as History or Geography for instance,
be can very well convert one of the periods devoted to that
subject into a library period. Boys enjoy a little freedom- and-
delight in the opportunity to read something that is not purely &
text-book in that subject. It enables them to come back to
their Texts with reinforced interest. Again, where this kind
of reading is encouraged, the examination does not loom un-
necessarily large before students; all the same they face the
examination with more confidence than their Text-ridden
fellow-students.

_ A large number of other helpful things can be mentioned
in connection with the right use of school libraries. One of
these is the teacher encouraging each stadent to keep a record
of his own reading, noting af least the name of each book read,
the name of its author, the names of the chief characters, two
or three good phrases or sentences from the book, and the date
of the student having began or finished that work. Much may

‘also be said about a special reading room for the students.

This latter, to have a special reading room for students, is
something which the writer has not yet been able to satis-
faetonily work out, chiefly for want of a suitable room. Once
the writer happened to be one of the responsible workers of a
students’ library, functioning independently of the school where
he was working; but unfortunately he grew more ambitious
and helped to develop it into & .general public library., The



~ 62 -~ THE INDIAN.EDUCATOR

public library served its purpose well enough, but.the student-
character of the library was mostly gone and the -writer feels
sad about it, Many more things can be said about school
libraries, but the experience which the teacher gains by his own
efforts is much more valuable than the best suggestions that
may come from outside.’

——

The Need for a Music University

By Mr. P. R. GOPALAKRISHNA AYYAR, g.A.

Mustic knows no caste; its votaries are among all creeds.
Not only men but also birds share this honour :of possessing the
singing throat and the mellifluous tome. ‘This companionship
in music is remarkable, though all crestion sings in chorus;
from the bray of the ass and the hyaena, the roar of the lion
and the trumpet call of the elephant, the song of the lark and
the nightingale: to the hum of -the bee and the beetle, all the
whistlers and the whiners, all fill the gamut on the grand world
organ of the voice of Nature, which is the most musical of all
melodies. ’ : ‘ |

Therefore while there may be differences of opinion in
the matter of teaching and learning of the Vedas, the Bible, or
the Koran, there can be none in the teaching and learning of
music. Its appeal is universal. But this very wide range of its
appeal itself seems to have reduced music to the level of things
which we pick up intutively rather than tutorially, and has led
to our failure to recognise the need for &-chair of music in all
our schools, or for a separate university for it. True, our gir!
schools do provide for a kind of music, but are not boys entitled
to ask for this honey dew of Paradise? | A |

The absence of a- university for music is perhaps due to
the fact that while it is considered ,a fine and . delectable acoom-
plishment of man or woman, it is deemed not to make directly
for culture, that it does not help to build up huinan character
or shape the course of human conduct. Rarely do professional
musicians possess a personality,-if they do, it is not of the lova-
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- blé-atid the winning type. They lack character. 'Even many

smatetirs who sing superbly are far from being lovable-at home
or out of it. The well-known dictum of Shakespeare that “he
who hath no music in him is fit for treasous, stratagems and,
8prils” is only a poetical assertion, no proof of its cultural value.
Our yoga systems seem however to proclaim that first in the
practice of attuning the individnality of man to the universal,
one should be able to hear the song of the universe. Before he
can listen to it, he can not feel liberated in the laya -beyond.
Every one is aware ‘that music exerts a soothing influence on
the temper and a stimulating influence on the thoughts of man.
At its highest, as in devotional songs, it is a natural and naive
blend of /the finer feelings and faculties, of noble thoughts and
grageful tones, the sweetness of the soul itself, - with its claim
for a calmer mood wheu divine messages are received and
responded. Krishna of the Flute, Siva of the Dance, and the
Lady of the Veena—all signify this lays, this union of musie with
a high moral purpose, It cannot in itself therefore be subversive
of our moral nature. I have no quarrel, however, .with those
who sing to spend time, not to save the soul, for mundane ends,
notifor moral values. For these also help to keep up the light
6i knowledge bright and burning through the ages. I only wish
ite-ethical aspect is more realised. For experience -holds: with
Shakespeare, that he who oan neither sing nor hear, that-is, who
is not, susceptible to its charms, is not fit for .a life in harmony
with.his surroundings, or in fellowship with all that is fine and
fair in creation. If then it is granted that music has & message
for the higher destiny of man, and that it holds the key. to-what
is-pérmanent and paramount in.man, the need for a proper
University for it will be evident. N

The days of patronage are gone. Children of music want
boi breathe the air of freedom. No more to wait in the-halls of
theirich-or the courts of the kings, The S8abhas and the stage
bave'done- much for them, but much yet remains. Only &
University can do it. That will be the best place for the pro-
fessional'and:she: amateur to meet and mutually benefit -each
other:in the kingdom of intellectual beauty. What.a great boon

it*will be/ The time is ripening for if,;and signs.are.not wanting
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for a great advance. The Madras Aca.demy, and the Chidam-

baram College, and two small schools in Manna.rgudl bave

already done spade work.

The last mentioned two schools deserve a word here, the.
former two institutions are too well-known for introduction.
Two gifted brothers, Messers V. Saminatha Ayyar and V. Raja-
gopala Ayyar, in 1924 started the patasalas unostentatiously
and have been running them through gond weather and bad, in
& manner worthy of praise and wider recognition and more
material recompense than a magazine article, or encomiums iw
the visitors’ book. The strength in each is about 20 girls and
no boys. The fee is within the range of the poorest pooket.
The classes are graded to coach up over a course of 4 years.
Both vocal and instrumental music is taught. Though the
brothers have been complimented for their talents  and labours:
by good critics and appreciated by'an erlightened’ public, the

schools have long remained unaided, except for a short peridd: -

when the local Municipality rose above itself and donated a
handsome grant of Rs. 10/- per month, till financial stringeney
led it to sacrifice the honour. It is rather unfortunate that this
financial depression should be able to affect’ everywhere and
everything in domestic or political economy, except elections.
At eleetions somehow people become equally affable, amiable,
and afftuent, and a kind of benevolence pervades the atmosphere!
I wish a system oould be devised so as to pool our resources
80 evident on these exciting occasions for the benefit of some
of these saffering institutions, But who will listen ‘and desist
from wasting money to persuade men of their rights or purchase
their votes? Election and energetic wastes are twinsborn and
the one cannot survive the other.

F or one thing, these schools are less costly then the
private tution we are so fond of giving our daughters before
they are offered for marriage, to say the girls are very qualified
and acoomplished and entice the intending bridegrooms. . That
is for the parent; and to the pupil they offer the patent advant-
ages of school life. Though much in need of present relief,
whioh I trust the two other institutions may well afford to

HARA HARO HARA HARA ! 85

extend by bringing them within the orbit -of their influence
these two schools have been pioneers on the line. . . . . 1"

To institute one school and call it a University may be
good nomenclatme but; one swallow does not make a summrer.
If a separate school for music in each town cannot be riin, ab
least-a chair in each of our existing schools may be easily
provided for, and they may all be corelated and co-ordinated
into & University. These three institutions themselves if
combined may ga.thm round them many more and supply a
much-needed want on a well -organised basis, for here in these
seems to be the nucleus of a grand university for music.

Hara Haro Hara Hara'
By Mr. K. R. CHANDRASEKHARAN M.A. LT

THE day of the celebramon of the famous festival. of. .
Pushya which we would fain await in the monlj.h of Makara
has gloriously dawned. The pale moon is sinking in the west
and the lovely Venus—the harbinger of Dawn—is glittering
alone in'the east; and closein her wake arrives" ‘her’ beammg
suocessor Aarora who indicates that

Night's oandles are burnt out and joound day
e o Shants tiptoe on tha misty mountain . tops.
’I‘he gray linesitinv the eastern horizon anticipate -erelong:
the :Bragmnce—breath;ng Morn, to whom the early cock has‘twice
done satutation. The lark also rings her liquid notes into the
ears of those that sleep on, and the eastern world is -astir anon

to commence its diurnal activities.: . : : : :

'The light it the firmameht has inoreased by now. ~The
peerless Phoebus itnlocks the eastern gates and his fiery chariot
nratantly glows up’ 1nt:o full wew The 1llustrmns self-1um1-

Izm‘j‘ fhines

beda - © On heth; troa.?ruit and ﬂower Y Cosiy
woEamG en oo Qlistering: with dew 5 O

- his mild- téa rhyﬁ ‘paint brightly hills,’ ‘val}eys snd dﬁ‘e&‘lhé"
" The Shunmuka Nathi gets only partially’ sunlit, while itd -Gther
- part receives chequéred shade from the sun-beams that peep
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through the lenfy trees and the cluster: of: mandapams  erected
high on its eastern shore. The bosom of the river is, in‘e trice,
studded with human heads. The ardent. .devotees bathe
devoutly in it and deck themselves betimes in shining silks ;
and no sooner are kavadis adorned than the puja is. begun in
all fervour.

The expetienced priest, all anxious not to miss the aus-
picions lagnam, hurries through his performance. The
worshippets, however, get deeply drunk of the elevating zeal
and ‘devoutness, and when the ensnaring deeparadhana is
purposely prolonged, they get steeped in énchammU ecstasy:
The loud chant of the priest, the zealous ringing of the bell and
the mangala vadyam of the piper, together with the pious
Praises on Valli Manohara send a thrill ‘through the frames of
the bhaktas and hang a thick veil on their cohstious beiong;
and when Kavadis are mounted on to their shoulders they forget
' ﬂ'femsg‘]‘Ves ‘to matble and become oblivions bf ‘bEe ocourrences
paSsmg a.rounﬂ

) The processwn now rea.ches the road leading to the hill.
Thﬁ worshippers seem to be encircled by a halo.of spiritual light,
- and the sunshine in which they step forth sets off this mystic
glow to the wonder of all.

The environment also seems to aid them in growing
devout and ecstatic. They are-enkindled by the warbling of
birds from tree-tops and by the pealing of a seoond melody from
the nathaswarain of the piper. Besides, the popular tunes
made perfect by playing incessantly on the instrument—such
tunes as Tiruppugal, Nondichindu, Kavadichindu, Siddhar
Padal and Murugar Ahaval—, sung in the most maving ragams
&ppropnahe to tender mormqg hours, such as Saveri, Dhanyasi,
%Hﬂ &dhan&makrlya, plunge the worshlppers in a_pool., of bliss
and set them to dance in concert to those touchmg tupes.
. ‘Being lapped’ thus in such soft and devout airs, the bhaktas
become rapt with intense fervonr and their. “looks commeroce
with the shes”, and ag if tq captinue to enjoy this divine bliss

hxgsh far excels all other: pleasures :

“that earth alfords.-or grows by kind,

' geb utonoe into the enclosurs adjacent to_the:
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inspiring utterances of the innumerable names of Skands revers
bexate in hills and groves and it seems then that

* Earth with her thousand voioces praises God,

In this state the procession arrives at the foot of the hill
through curving roads and surging crowda, and the piper stops
his ringing music. But it is most fittingly substituted by
Murugar and Valli Ahavals which steep the devotees in bound:
less bhakti and make them feel as if god Guha is, earnestly
inviting them, up, to his ennobling presence. The physical
exertion consequent upon the vigorous climb is not felt at all,
and even children and the old ascend the hill easily as if they
walk on level ground. Is this not due, &8 one can well see, to
the invigorating influence of the blazing Bhaktavatsala exercised
over his glowing bhaktas ?

Now the summit of the hill is reached and the zealous
ories of “Muruga, Velayuda, Subramanya, and Palani Andava"
enliven the worshippers who tread through the two prakarams
in & surprisingly short time and almost unconsciously. They
then 'march into the temple, and as they get to the presence of
$he presiding deity, they bubble up with joy, run, rejoice, jump,
dance, and cry out repeatedly “Hara Haro Hara Hara!” The
Kavadis are immediately removed off their shoulders and they
are helped to prostrate before their benign Shanmuka. It takes
the least one full'half hour for themn to get composed, in mmd
a.ga.m, and feel, a8 before, hght of body.

" Kavadis have in'the meantime been placed in the already
crowded mandapam and priests hired to chant japams.
Bhuttars are busy after the preliminaries of abhisheka, and the
preparation of the famous jam of plaintain popularly known as
panchamrutam and of the equally renowned sandal paste and
sacred ash, is sped up by them. The worsh:ppers also ea.gerly

_ Mh‘ﬂ‘ tor call from mbhxn the temple.

t+ It is: time for bbaldbas to begin bhen' aradhana and they

31_-
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wondering eyes pour on him and their minds get ‘¢ngaged by
the inviting Velava. They speak, appeal to, and answer the
god, as if they hold a holy communion with him;; They think
that the idol is transformed into a superhuman being and he
assumes for them varying forms according to the various
modes in which bhattars decorate him. At one time he appeals
t0 their drinking looks as a sweet bala with resplendent beauty,
at another time, & youthful yogin with a .sQuI,-ﬁhriilllingA lustre
shooting through his seemingly petrified but really, glowing
face, and at the third time, an unequal.‘lle‘dv_ Jruler ba,yi:ng .the
Swarga, Madya and Patala under his limitless sway. He also
shines as the Almighty God with divine grace, tireless patience
and anbounded austerity, and releasing the souls of his bhaktas
from the engirdling Maya, elevates them in spirit and centres
them on things everlasting, real and infinitely blissful.
Consequently, the one long uncomfortable honr .of stay.in the
suffocating atmosphere, full of, amoke emanating from - the
burniag of Jamps, camphor, and scented sticks, 'seems to have
been spent too soon, and the worshippers are unwilling to stir
from the presence of the bewitching deity. Their hearts have
been, so mightily enticed, their senses choked and their bodies
set motionless. : : ‘ )

. One mpy liken these pious pilgrims in such a blissful
state to Jivan Mukias for neither do they fervently pray for
worldly pleasures, nor await any reward for their deep devotion,
but become for the time being secure from all feelings, pleasant
or painful.. The briers of the work-a-day world doin the least
affect them, and joy and hope well up in their hearts. Further
they most convincingly “behold Heaven and feel Hell” on this
mundane and miry world. SRR

. As if‘td leave more such la.sbiﬁg | cdﬁvibﬁions: in . the
breasts of his buoyaot bhaktas, God Velayuda performs

miracles of marvellous kinds. The fish, cock and snake that

have been worked come back to life and  these .strange ‘happen-
ings imprint an implacable faith on the minds of the dewobeea:
They .turn, ' after eyeing these :marvels, all devotion ™ to
Lord Subrahmanya. - T S
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~ Evening sets in rather very early to the devotees and
.N:ght spreads around her invisible arms. ‘The starry oope’
18 not obscured by any mist or cloud, but is lighted up by. =

The orbed maiden with white fire laden,
Whom mortals call the moon, -

and ‘beneath her steady rays’ the sacred hill seems to be the

seat of the Almighty God Himself. The deity which is now

decked ready in joyous jewels and glittering garments sets out

to be taken in & procession, and it marches along the two pra-

karams on the hill, virtually enslaving its devotees. Though

much time need not be taken by the procession'to cover this

small distance, yet it takes full two hours or more' for it to

accomplish the two rounds; for bhaktas from various places

v.olunteer to render their free services; some of them offer to

sing sweetly, some to play on their instruments of music, while

some artists of the fair sex entice the spectators with their

skilful dance; so that the audience is kept in a trance and it is

simply unable to move on. With such musie, such rapt souls

and such:an enchanting dance, the abrupt and.silent hills

shine like another Kailgsa, where, it is recorded:in : sacred -
~books, that the same tension of the audience;, the same; siperb
.pleasure and a ‘divine effulgence’ were . experienced by rishis
and devas, when Lord Siva performed his. ensnaring - Nrutya.

- Will it be then an exaggeration of the splendour of this. i engros-
.sing sightif we jdin with Thamas Moore . . in . his: rapturods
rexclamation of . LT ‘ o
~“And oh! if there be an Fliysium on earth,

It is this, it is this:"? e |

‘< B Yooy

... Such is the inspiring worship of. Tiord Dhandayutha at
,Palni and such is the sweet fruit tasted thereof. What.is this
“R?P&plegsling "a.llld engagu]ge&ectdue!m? Is lti not & dnrect
,48auel of preparing the mind through chastening the body by
8.pjous olimb up the hill, to receive sush_spiritaal experiences;
3 profitable outcome of setting, asidé, :00ld logip and chilling
geience whioh will otherwise gtifle spirituslism and extingmish
the suward light;  boon of treadiig the path of true religion
whose sacred fires purify “the vital spai';k(g; of heaveuly flame in
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ithe mortal frame”’—I mean, human souls; a gift of having
reverenoe for, and belief in, the observance of rites and rituals,

ancient and holy; and a beneficent result of discovering most
efficaciously that '

“More things are wrought by prayer
Than this world dreams of. "'?

‘May Lord Subrahmanya, the renown Karunyamurti,
then help us to continue the same sublime and sanguine spirit
‘towards such pristine principles and observances, and may we
all move him to do so by our conjoint and zealous prayer, all
in a chorus, of

Hara Haro Hara Hara! Swamiye Saranam.

" The Problem.of Leisure

.0 4 i+ -By Mr. 8. KRISENAMAGHARI, B.A.,LT,

. ' EVERYBOPY wants to Qerive- the maximmum 'happiness
on earth, and to lead a life of exquisite sweetness. He wants
* ibo'make the best of Nature around bim and ‘to interpret it as
much as hecan.: He'sees no limit to his ambition to conquer
-aid master Nature. He would feign be the poet, the prophet,
.the Beéfentist, the discoverer and inventor, the artist, the crafts-
-man; the ebonomist, the statesman—nay everybody, alike the
dreamer and the praotical man. He would like his senses
trained to reach the highest levels, so that they might not
foolishly pass by apparently:trivial things like the babbling of
a brook, & hill scenery, a setting sun, & stray musical note, a
neglected and worn out work of art or craft and soon, but
“squeeze out their essence and import, and thus, promote the
realisation of his full self. He would hunger and thirst to' be
‘an iiirleal man with knowledge, strength and courage 'to diffuse
*happiness and prosperity into his fellow-men, not only in the
-eountry'to whiok he belongs but in other countries as well.
He would long to be an internationalist no less than a nation-
‘alist. 'His sympathies are not only. for the small speck of land
'¢f which he is & member bat are for the whole world discovered
48 wéll aé undiscovered. o
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Now we shall ask ourselves these questions—how far or
‘how near ‘are we to the ideal contemplated in'the previous para-
graph ?; are we satisfied with the kind of life we are leading ? /
is'there nothing to bedesired? The answers will be much
disappointing. The reasons ate not far to seek. Most of us
‘pass through the dull routine of our respective profession, and
once we get out of it for the day we choose to lapse into
lethargy and indifference. We forget that there are other
worlds in which we might have recreation, comfort snd growth.

These other domains are indispensable too, because in &
particular calling all the faculties of an individual are nob exer-
cised, only certain parts of the brain receive training while the
.other parts become atrophied owing to disuse. The man who
uses primarily the intellect in his profession does not sufficient-
ly train his emotional and moral natures. The lawyer or
statesman for example may display & highly acute intel}eot,
but they may be bankrupt in the emotional and moral sx.des.
Again a musician or an artist may have developed his emotions
to the farthest pitch, but he may be deficient in intéllect ’a..nd
morals. Moreover the man who works his body in his vocation
may not to the same degree work his mind, and vice-versa.

From the foregoing is it not abundantly olear that we
have to guard against this atrophy of mind or body by making
a judioious useof our spare time, of our leisure? In other

words, should we not have our hobbies ? Some take delight in

reading books, some make as their hobby music or carpentry or
gardening or some research work, scientific or historical, or
-social or politioal service.

In big tow.s, lest pe-ple should deteriorate] in their

“Yeisure, and that they might on the other hand meke a profit- .
-wblé uge of it, they have founded clubs' where all kinds of people
- indeti-lgwyers, statesmén, dooctors, scientists, historians,
" teaohers, ‘artists, sportsmen, businessmen 'and so on; where as
K] cond&;nrencb takes plasethe education of them all—undons-
‘dious, not dtténded with -the' least trace of pain but ‘most
pleasant ; whett'the news of the whéle' country, nay of the

whole' world relating: to diverse branches is ‘emiptied, and
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becomes stale in an incredibly short time; where their angular-
ities are rounded off and their minds get broadened ; and where
their culture expands by peaceful mutusal interaction. =~ .
A club is & very active and interesting centre. One
group of people is found moving in the Tennis court or cricket
field, another batch is busy in card-play or looking into the
illustrated papers or magazines, a third set is smusing itself
before a gramaphone, while a considerable number is listening
with rapt attention to a lecture on a vital subject—it msy be
the modern researches in Science or the elusive problems in
world economics or the political status of the country, & compa-
rative study with those of the progressive countries in t}fe
world, or some 'urgent problem in social reform or some topic
of a library or philosophical character. It need hardly be said
that in these days, thanks to the marvel of modern science, the
radio and the cinematograph might also be' harnessed' to serve
the educational needs of the club. o T
The happiness and prosperity and wisdom of a peop!e. is
.great or small according as the ambition and financial stability
of their clubs is high or low. A club to justify its existence
should not have.any insular prejudices, and if funds permit,
which will certainly be the case if the State comes to its aid
perceiving the reasonableness of its smbition,' 'should invite

the geniuses and prodigies of other lands aleo to its  soil, and

request them to shed their brilliance on the soil, to inspire it
and give it the proper lead. . The aotivities of a.club. can never
'be-too numerous and its finances never too much. 1t muat
now and then send out its best men to-study conditions abroad
at first-hand, and on their return to transplant them in its soil
‘with the required modifications.

.. Woe to the man who denies himself the comfort that

. aogrues to him from his association with such an_organjsation,
I mean, the people’s club! Woe to him who is so .gverworked
i his calling that he js unable to take advantage of the healthy
diversions that a club affords!  For instance, where is the time
.for a poor mechanic who toils and,meila all day and who would
therefore long complete repose immediately after  his. work is

,,,,,

over, to turn his attention to recreation and elevation of 'gieli ¢

TH# PROBLEM OF LEISURE 3

‘A question may arise now:—is it wight ‘to. keep a
oonsiderable section of humanity from the mepessary leisure
and facilities for such self-improvement? The answer is im
the negative. The State and the Pablic owe 'a responsibility
to such people. 'They should see that their duration of work
is reduced, and that their wages are enhanced so that they
could attend to their self-growth. Besides, all facilities should
be provided for their all-round development, for their becoming
the best. In Amerios adult education is carried on in an exten-
sive scale. Education is sought to be - taken even to the
farthest nooks and corners.

We are then agreed that each class of people should have
the adequate spare time and all the conveniences so a8 to push
towards the best. How to create this much-wanted leisure
for every mau? Is not solving this problem also solving the
vexed question of unemployment? Whose mind is not fresh
with and agitated over the pitiful demonstrations of ‘hunger-
marchers’ in forward countries like America and Great Britain ?
‘Who has forgotten the solicitous advice of the Prince of Wales
to relieve the want of such people in Great Britain and at the
same time see that they do not lapse into inaction but that
they are set upon producing the things they require? o

And therefore what is wanted is leisure coupled with
work, for subsistence, and not dissociated from employment.
Several are the ways of oreating such happy leisure. As, an

American said the other day, the existing work might be distri-

buted over a greater number of persons thus relieving the
previously employed and over-worked of a part of their work
and ﬁnding'_gqmqt;hing to do for a band of fresh men who till
now were havihg:: elieslees’ fhoes . owiag .40 unemployment.
Anqgther remedy Ms- P, d. Venkiah. suggested in a public
meéeting in Madras not-loog ago under the dissinguished presi-
dency of Mr. 8. V. RafAifips#thi 1.c:s:'When he saw that the
unemployed might take to colonising the abundant waste lands

in this country, provided the Government offered the necessary

co-operation. Yet another remedy is put forward by Sir

. M. Visweswarayya who is not'tired of repeating that oar country
-should be industedalised at an early date. I would only ask:—
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i# not America highly industrialised ? Are the Industries” able
to absorb all the unemployed? Here one might interrupt
saying that a simpler kind of life on: the part of the people
ight mitigate this evil and support a greater portion of -man-
kind than at present. But these remedies good in themselves
which will no doubt serve to a large extent, will ultimately fail.

And therefore the panacea I would suggest is to check
the growth of population which is at present indiscriminate
out of all proportion to the. productive capacity of the people.
Cah that be done by Mr. Ramesam’s method of birth control {i.e)
by contraceptive methods / An emphatic no, for is it not
ocuring the symptoms without curing the disease? Does it not
lead to the deterioration of the race? With Mahatma Gandhi
I would advocate self-restraint Brahmacha.rya which will safe-
guard against such dissipation. and detenoratnon, and which
will bring into the world & sturdy race of people who w:ll each
.brmg a light to elevate manklnd ETI

" To conolude : in that 1deal oountty where the POP‘Jl“’twn
is not going up at an alarming rate, out of all proportion to the
progressive resources of the country; where the Government

and the Public are sincerely solicitous about the welfare and
refinement of the people; where every man is sure of his work

for subsistence and has no terrors of unemployment, nor any
'suﬁermg from the disabilities of ‘over-work; where the people
are also accustomed to a simple and unartificial kind of life ;—

in that charming land, wherever you ‘turn peace and prosperity
‘will greet your eyes, and you will fitd all a merry folk enjoying
‘the requisite leisure for engaging themselves in the various
hberal pursuits calcula.ted to take thuuf to ﬁhe hlghesb and besb

Rmced to beﬁe but i tBW

i l'l‘actwul Lessons in Elemeéntary Science' & Hygiene (Tamil.)
for clasaes IV&V As. 5 each.. - For Forma. 1, Il & lll-12As. each.
By M. S. S yhramanian,
Teacher, Secondary Sctool, VlRAVANALLUR s L R.

SIRP 8. SIVASWAMY AIYAR, K. C. 8. I. C.LE, writes‘—- ® o & The subjects

" included in the Bdoks nre ‘weil chosers and-have bosn | - degil urith alearly and in a very simple

_style of Tamil. # I will recommend your books both to my Boys School at Tiru-
‘kattuballi and 0 the Natioual Girls' High School, HiRapors.

Mg. 8. K. DEIVASIKAMANTL, B. A., 1,.'7.; Head Maéter, Bishop H&hﬂ mlh Sohool

Triohinopoly, writes:— ® ® ® Your books....... ,...818 well done in simple easy style

" & & Ihave introduced them im my schoos snd thh olass  tenthers sre of opinion that
these books are the best in the field at present.

REPTR EN T TR R
.. The Unlucky Father-m-LaW N

( A short story) ‘ ‘:';}T
By MR. R. NARAYANASWAMI, M. A.. :

M&. Mast IYER could’nt believe it at first! Very brief but
quite dlscox:certmg news! “Chi. Venku is absent from home since
[’uesday On that day he was deputed from here to go to otir
native village where our annual paddy money was ‘due. Itis
now learnt that he did not at all go there or even to any of the
nelghbourmg villages thereabouts. Please wire if he has gone
to you."—So went the eventful letter from his Sambandhi
Mr. Rama Iyer, ‘Taluk Sheristadar at Nannilam. Mr. Masi
Iyer, notw1t.hsta.nd1ng his being a lawyer by professmn, could
have never imagined such a thing ha.ppemng in his domestic
hfe, his only son-in-law disappearing suddenly from his parental
roofl For a few moments after perusing his Sambandhi's letter,
he could’nt believe his eyes. He closed them, sat still in his
chair and wondered whether indeed it was all true. For & ‘whilé
he reveried and soon opened his eyes only to see Mr. Rama
Iyer's-letter, written in his own hand, lying bare in full view on
t-hp hable dartmg out the fact!

o It was then barely six months since the marn&ge had
%aken place at ‘Salem between Sowbhagyavati THANGAM, the
‘only daughter :of Mr. Masi Iyer, and Chi. VENKU, the eldest son
of ‘Mr. Rama Iyer. My. Masi Iyer, a prospering plesder on.the
“oriminal side at Salem with more than fifteen years’ practice at
“his orédit; was the-second of three brothers, -who hailed from a
poor‘and respectable family: of PApY a village near Salem and
‘of whom the eldest was then a Deputy Collector at Coimbatare.
"Being of a sensitive. .and. pious ‘nature Mr, Masi Iyer always
dent full ears to'the words.of : this Deputy Collector brother. of
"his; 'whose advice he always sought and acted upon in all ma;ot
'fakhily matters. In regard.to his dear Thangam’s marriage toq,
‘he hdd soted up to theadvice of his elder :brother, who.it.wes
| that,becofiing enamoured of the water-fed, Tanjore Distrigts its
~drthuddxy and its intellectnal -sons a8. a result of his long.atay
“there$n 'vdrious . onpacities.  before. the  deputy collectarship
dawned upone him, pitehed upon Mr- Rama.Iyer, B.A., a®enior.
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clerk then'é.ﬁ‘ﬂ:]é :Ta’r}nJ;ore dblféctorai;e 1 f?'hj i dth

: ) ) brother’s Sam-
bandhi and his 22-year ld eldest son Vor .
mediate, for his som-in-law. enku, & passed Inter-

. Of course for a person ordering his famil
%ﬁmrs,;n this xqa.,nrner ie. in consona.ncf‘ with tl?: ge?i.r::hz
an elder brotl'le;', there is no such thing a8 “his own desires
and Mr. Masi Iygr,' in regard to his daughter’s mérr,ia.ge had
t0.all appearance, no desire of his own apart ‘fror‘;q't.ha'.t of his’
bEQﬁhgrﬁ-thc{ugl_J, to speak the truth, Mrs. Masi Iyer, who had
lang been thinking of an allisnce between her only daughter and
one of h,ezr own brothers, had whispered opposition to the dephty
gol_leqt;gx 8 proposal at first on the grounds among others of the
great distance of Tanjore from 8alem and the ‘propertylessness’
of the.woq]ﬂ-be Sambandhi. But Mr. Masi Iyer had silenced
hlﬂ.MISQfaQ and the marriage had taken place—to the entire
satisfaction of all (except those who felt much the absence in
the bridegroom of that up-to-date deportment which alone be-
fitbed, t_l;gson-ip-lavgy,q‘f a Vakil of notel ) and under the patron-
Age and in the immediate presence of the Deputj' Colleotor,

Mr. Rama Iyer was an aged » fficial of thi
o, : ged Revenue official of the
Panjore Dt., who had nothing but thwarted ambitions in his
o/ﬁo;f;] life and was drawing only Rs. 84 after putting in a
service of nearly 26 years while many of hig junioxaéadepté in

the arts of tactfulness and ‘c—ing’were functioniag ‘as Sub- .

Magistrates and Tahsildars. The .Deputy Collectar above
‘refer’r'gd, to had been his superior officer. many-ﬁilhes' at Taixjoﬁe
a1 thro’ that accident, shere had grown a- friendship between
thein which had led ultimately to the happy consuiamstion -of
“the 'gfarn'b.ge ‘alliance. To Mr. Rama :Iyer with hia ,slelxﬁﬂ'
‘property, ‘engendering mearer - relationship with the Deputy
mﬁég@=was & ‘great and high event in life. and he had never
Uonceale& his qnt.hnsia.sm' over the marriage—so. much 8o t_bét
Mts Rama. Iyet, who was t00 no less enthusigstio - over it, had
_onocoasions to curb it and- advise fprudence’. During -.@nd
‘dfter the marriage, he'did: all e could’ to accommodate the
“Wwishes of his néw Sambandhi,’ Mr. Masi Iyer, and had never
‘fafled to- write: $o him onde a ‘week and insist on a reply. .

THE UNLUCKY FATHER-INtLAW T

®. & % Mys. Masi Iyer was immediately apprised of .

the news and she came up in a flutter.
“How long sinoe he is missing ?"’

“Since Tuesday last.......that is, a week now...” There
was a pause—he looking down in deep thought and she wist--
fully bliuking into tke blank space. S

 “Even at the beginning, I cantioned againsb this alli-
ance-—with those people...... " murmured Mrs. Masi Iyer.

“Why do you always harp on the past? The past i8

past and none can undo it now........... For what in the world did
the boy run away from the house ” C .

... Withouat delay, Mr. Masi Iyer wrote to his Sambandhi—

“Your letter has cast gloom over the whole house here. 1 am

hoping that Chi. Venku is atleast alive.” | ’ '

* * L I L N

L

A long spell of a fortnight elapsed. . And news came at.
last. Mr. Masi Iyer was informed that Venku had reached home.
after a prankish quest, in the hill regions of Madura and
Rameshwar, after a spiritual Guru!

7‘, . 'MrL"Mhéi Tyer, already getting disillusioned ih the recent

past in regard to his son-in-law’s credentials, felt hopeless now.

What a'disgrace to the whole family that its -only—and there-

fore all the mdre 'dear—son-in-law should ‘thus" be' freakish—

worse, spirituajly freakish! Ever since the indrtiage had thién
place, he had Béen "driven' oh  ocodsion” after 'cdeoasion” %o
gradually lose his initial enthusiasm for his new- son-in-law.
He had never expected the spouse of his dear Thangam, (edu-
cated up to the School Final class,) ¢ be & boorigh, pnfashion-
ahle, out. of date and disciplineless, sort of young fellow
hankering always after the seclusion 0f a room and Sanskrit
bosks. He had received hia first. shogk when sometime after
the muazrioge he was .one day subjected to ap, unexpected “and
lonely (wisi¥, from his sousinlaw. . in ,tattered _clothes: . and
unshawen fage, zesult of a jong journey-from South. . What, was
more, withaut, decorum or delicacy, he forthwith began .to
coaverae With his, wife and he would thereafter be seen for. the
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mejor pottion of the day in company with her; tegchimg her
spiritual truths in seclusion!': .. : - -

His second shock came when his 'son-in-law inis fit of
maodishness or otherwise, did not tarn up on the occasion of
the First Deepavali, for which Mrs. Masi Iyer had - made
elaborate preparations including Melam, as befitted a Vakil of
state in Salem.

Next came his uncountersigned demands for mone}, ete.
ete....and a host of it.

. As if to crown all, comes now the news of his present

search after a Guru ! Mr. Masi Iyer deliberately began to think:

whether he did not make a mistake by acting up to the
brother’s word in regard to this marriage. Already the tongue
of the town had been wagging about this affair of his.

Mr. Masi Iyer immediately consulted his wife—as if in
penitence for slighting her word formerly on the occasion of
the settling of the ‘matriage. Ina few days an: inwitation
reached Vetiku thio® his fathés for a pleasare visit to' Salem.

L 3 » » »

- ..Chi. Venku at Salem. Mr, Masi Iyer as usual was at
great pains to understand his son-in-law and to persuade him
in.. ngoffgnding manner to approximate to his own ideal,
Externally he was all admiration for him and his intelligence
and he never 1n any weak moment uttered a word of dispraise
about him in public. Inwardly however Mr. MasiIyer was
feeling, and feeling how excellent it would be if his son-in-law
changed—for the better / :

~ Daiys passed. As is the curse with all men of mobe or
fiches, the ‘curions ohes in ‘the Salemt Agrahatam were begin:
ﬁfihg'ﬁb’dia‘dﬂas items of Mr. Masi Iyer’s ‘domestic politics—
the Soti‘itl law’s unemployed state and his ‘respeetilosing’ stay
at ~hid‘!d‘t"her-in§law’s,‘h’is moodish habit and ‘unsociability, bis
Yexchihyg sa"nskirib and Vedanta to his mewly-wed wife in seclur
sidh even ‘before the nuptials had taken -place, .eto.ete. M.
Madi-Tyer, sensitive man that e was, was pained inwardly. to
Ytithr* people wag about- his- gon-in-law’s: “‘etiquettelessness’.
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He.toek.consultasions with his wife and all others. .exalusive of
the poor but enthusisstic Sambandhi:in the, distant. South apd
soon fixed up his daughter’s nuptials to take place; at Sal‘ex,x:xef
against the custom and much against the desires, and expects
ations of Mrs. Masi Iyer. S

Invitation reached Mr. Rama Iyer just on the day prior
to the marriage. Even if he and his people had started on the
very day of its receipt, they could not have reached Salem in
time for the marriage. There were regrets and fulminations:
against the behaviourless son, born only to bring disgrace ab
every step. ' |

*The fool makes us lose what little respect they have
for usy”? cried out Mr. Rama Iyer.

“Tt is all due to the father. If only he had been brought;
up in discipline even from an early age......” rejoined Mrs.
Rama Iyer. Con

*‘Shut up your sermon! you are ever ready to roll myi
head.” ' 1 | ‘

With nobody from the bridegroom’s household Chi.
Venku's nuptials went off at Salem in solemnity and festiveness,
Poor Mr. Masi Iyer was however still being pricked by a sense
of incompleteness in his heart. And his anxiety grew—*When
will'my son-in-law shine as befits me, settling in a job. amg,
taking to decent and respectable family life in ocompany with
Thangam the gem of my heart /" he thought: » -

* » L L]

Better days seemingly had dawned on Mr, Masi Iyer and
his son-in-law Venku wae now employed, in a government job to
wit. And was leading a.family life too with his wife Thangam in
digtant Tuticorin. - He was now the officiating stenographer to
the Bub-gollector at Tuticorin on a salary——Of course Mr,
Masi J¥er had never cared what salary his son-in-law ggﬁ a.p'yé
where. . Jt'wgs quite enough if Venku took to soms jé}f
preferably under Goveroment. and lived a respectable famii

]

life——of Bg, 86, the blessed minimum of the Government

Madras (threatened at present to be reduced).
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" 'Mrs. Thangam Venku seemed to have been blessed- at
last: By nature a very intelligent and sensitive girl, the bring-
up and education she had received under her parental roof had
chastened her manners and deportment to a high degree and
the Sambandhis Mr. and Mrs. Rama Iyer were always all
admiration and love towards her. Added to her endearing
qualities of head and heart, she was the eldest daughter-in-law
of Mr. Rama lyer’s household and during all her stay at her
mother-in-law’s therefore the lordship (sbould I say ladyship)
of the kitchen and generally of all minor family matters was
willingly assigned to her by Mrs. Rama Iyer. Of course with
all this she had her own innocent spousal ambitions too.
Though she had never uttered a word of it to others—she
might have indirectly hinted at it however in her own private
talks with her mother-in-law—it was perceptible to shrewd
eyes that her mind was always revolving . on the ‘reformation’
of her husband. How she wished—a feeling girl that she; was—

that her husband shoild d]SC&l‘d onoe for all his unworldly '

practices like his fa.ddxshly insisting on ‘her to sit up with him
d811¥ till dead of night in the seclusion of his Worship Réoms
¢hant mantras and write Sanskrit verses,—and begin soon to
lead : 8 hfe respectable to one and all inoludmg hzs own parents !

i Tutncorm therefore prom:sed to. hold out the opemng of
s new and prospectful life to her, She was living. happily. to
all appearances, making up in. s .masterful menner for the
blemishes of her unpractical husband in the sphere  of domestic
life.

N » ) » L] .

Months were gliding by. ~ Mr. Masi Iyer ‘had recently

been hearing of ‘somie unpleasant transactions of his $onsin-1aws
ln,s utter mdlﬁerence to prudence ‘and  discrimination: ifi¢ 'the
fa.mxly expendlture ‘his eagerness to opeti tredit asdourits in shops
for every ‘sundry article of domestic and persomal needs; his

pledgmg of Thangam’ sOddlya.nam gnd Sangxh with the ‘Bauk
for an emergency loan, his not knowing how ‘to arrange ‘for his
wife’s meals when she stayed ‘but of dbors"'eto étd. “But the
optimism of the legal'Mind ‘had won the day - ant Mr. - Masei
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Tyet was hoping that time would surely nnprove matbera ‘and
would not witness a recurrence. . - .

Tt whi the month of August. Thangam - was ot well.
For a few days past she had been ailing from a slight fever.
But the husband did not know of it. He was apprised of it
only casually one day in the course of talk, What could ‘he do-
Venku the husband, half-read in the tea.chings of Ramakrishna-
Vivekananda and withont a tithe of experience of a wife’s ill-
ness before. "' Hé odmpla.cently advised her thus: *“Do notthink
you are ill. It's all in the mind. Concentrate that you are
all right and good ; everything bad will vanish;” and paid no
more attention to the matter. Patiently bearing the physical
distemper, Thangam toddled at her domestic duties with a
smiling countenance, but not without a thought.

In a day or two, even Venku’s inexperienced nature was
perturbed. He forthwith wrote informing his father-in-law of
the state of afiairs and soon brought in a doctor to attend on
her. The doctor opined if was but an ordmary sort of 1llness
‘and admmlsterea medicines.

Shiyes

On the 8rd day an uncle of Th&nga.m was at. Taticorin

propoging to take her to Salem. At other times, Venku in his
dWarseteristic manner would have refused to comply with

‘proposals of such'sort, but unednsmous]y ot othervnse he . can-
’bii!‘rEd'mitthls tlme y Vi asiyen g d

T YR AT x B . . o A

Do Preparatnons were soon over and Thangam took farewell

- of ber husband, her pensive smiling oouritenance beaming with

- the words “I will write””. - Little did poor Venku know it was
-.the last farewell -she was bidding him!. . :
e .

'. ‘ ;.!‘ ),;‘, ) ;‘._

I I R R I ot . i

i T 4e Typhoui fever rnnmng its courae," exclauned the
s Balémw‘dostor in quiet and anxious tones ‘The whole house whs
thruat rinto sappressed gloom. . '

i el g
M )/J' 1

.....

Beptember Ath-r-Mr Mau Iyer ba.& bembnt cn profes-
smnal business. - All-in the house A Balem were in.: atéendance
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fon Thengem and were feeling a litble nelieved - ot -4he deotorls

recent encouraging words.

. ., -Bat alas |—the hour was. come. For once, Thangam
xolled inther bed with half-open -eyes, and never  afterwards
#noved ! | Stunned and quivering, they sighed in deep. Mr.
Masi Iyer, the poor being, came, saw the scepe and sank !

L e

. vGleanings from Tamil Literature
" By Mr.'T. R, RENGASWAMI I¥ENGAR, M.A., L.Tv
g .. (Continued from the last issue)

S ! . it
(RO LI .

PART IV.
Religious Revival:
C CHAPTER 1. . ool

VATSHNAVIBM, '

~ It has been. already observed that the closing .days of
Sangam saw a revulsion of feeling among people .in favour of a
religion recognising a beneficent God, who is full of divine grace and
rsympathy for His dewotees: Jupt asin the Sanskrit world tpe gods
*of Vidie pantheon yieldsd precedence o gods Vishnuand Siva, the
Pgmitians had recourse to worship of these two gods, Those who
-mdvoedted ' Vishou to be the SBupreme God :came to be.known . as
Vaishnavites and those who recognized Siva as the Supreme
Being went by the name of Saivites. Siva worship has been more
ligeniers] than the other, though the earliest reformers seeth to have
‘been the @evotees:of Vishmu. - From the earliest times of Tamil
“}iterabure Vishnu under the name of ‘Tirumal’ has been recognised
as the titular deity of woodlahd tracts and worshipped under the
guise of Rama and Krishna. The shepherd dance and dramatic per-
formance in honour of Krishna and Balarama is often spoken of in
Bargam literature and thé cowherds' praise . Sri Krishna in the
~“Liay-of the: Auklet’ is one of the masterpieces of devotional litera-
ture found even in Sangam days. . We learn from their songs that
many Sangam poets Were ardent worshippers of Siva and so it
-senmot rbe wid that devotionkli litoratute-is'an innovation of later
s growtlt. Ouly it.bagreceivdd greater itnpetus.as a result of the re-
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-adtion which endéed in the decddence of Jainism and Budhism in the
Taniil land, Since in the order of date, the Vaishnavite devobees
-seem’ to have begun this work of regeneration we take them ° first
for our consideration. The basic principle in:both the oults is
“Faith’ in God and salvation by ‘grace’. Tt is.immaterial for -us,
as literary critics, to note what name was assigned to the Divine
Being, who ruled the hearts of men and women in those days so
‘potently. Curiously enough the saints and reformers of both the
*cults seem to have lived in an age when the Pallava rule was
dominant in South India and if the doings and experiences of
these saints can be believed in even with great reservation, this
age rightly deserves to be called an age of miracles. Whatever
might be the nature of individual miracles narrated, the fact
\;Qma,iﬁ's.i‘;hat those two cults succeeded in expelling the older
“faiths from the land, though they have not harmed each other to
any appreciable extent. The fact is that the religious prineciple
underlying both the cults is the same and both are acceptedly of
Vedic origin. The essentials of the Brahmanical faith are found
in both and the same kind of philesophy has sustained both.
Both are Agamic faiths and while.the one has Pancbaratra for
. its authority, the other is based on Saiva Siddhanta. Each has
its palmy. days, in accordance With the influence which each was
able to bring to bear upon the hearis of the rulers of the land.
. Both were Catholic faiths into which men and women of whatever
class, caste or creed were fréely admitted.

" 'This age might be éaid to begin with the decline of the
Sangam and its activities and run up even far beyond the 12th or
.-18th-century A. D. Twelve Vaishnava Saints  have contributed
for the formation of the Vaishnavite devotional literature, which
+have heen collested in a book. form and styled ‘Nalayira Pra-
. bhandam’ (srewriis Sywmsb), as it consists of 4,000 hymns. It
«ii8 not our-business to-enter into the chronology of these saints
~and we take them in ithe..traditionally accepted order. These
nsaimts:bave: been: called Arhwars.a word signifying that their
-are.desply immersed in devotion to God. They have been group-
-ed under three heads, probably in . accordance with the age they

«Jived in./Ehe flust group consists, of Poigayar, Pudsttsr, Peyar and

- Tiramarhisais The second.consists of Kulasekhara, . Periaghwar
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and his daughter Goda or Andal, and Tondaradippodi. The
third group corsists of Tiruppanar, Tirumangai, Maran and his
disciple Mathurakavi. Azhwars proper are.only ten, as the last is
only a disciple and Andal is an ‘incarnation of goddess Bhumi
herself. - ‘Maran’ who is the fifth in rank has been taken up last
a8 be is looked upon as the greatest of Azhwars, from whom the
Vaishnavite hierarchy is traced. One Amudanar sang 102 stanzas
in praise of Sri Ramanuja, the founder of the Vasishta-dvaita
Philosophy later on and they have been' tacked on to the 4,000
bhymns mentioned above. S

1. Posgayar. This Azhwar, the oldest of the lot, is said to have
been born on a lotus flower in a tank near a shrine known as
Tiruvehka (@nGaser) in the neighbourhood of Conjevaram. He
has been so0 called as he was born in a lotus tank. He is the
author of the first Tiruvantadi (8essr &) in the Prabhandam.

2. Pudattar was born in Mahabalipuram in the Thondai land
on & Kurukkatti (5més48) flour. He'was & born yogi and has
sung the second Tiruvantadi. : ' T a
‘8. Peyar. This Azhwar is said to have been born on 'a red lily
flower in a well in Mylapore near Triplicane. As he behaved in his
devotional ecstacy like a mad man he was known by that name.
He has contributed the third Tiruvantadi.” . |
‘ These three Azhwars.born of no earthly parents, are said
to have met each other at Tirukkoilur where god Trivikrama
manifested himself before them and blessed them with divine
baa.hitude, . B I TR
4 Tirumashisai. is said to have been born of ‘a holy sage named
Bhargava and an Apsaras lady by name Kdnakangi. As he was
a shapeless mass at the time of his birth he was thrown away on
a cane bush by his mother. Scon after he took shape as.a sprightly
child and began to cry. A Vellala happened to come. there to
gather canes, found the child ahd carried ‘it home.. :.-:As,he.grew
‘old he is said to have embraced all thé prevailing:religions one by
- oné and discarded each in the end.: While he was & Saivite. he
met Peyazhwar who converted him into- the . Vaishnavite .faith.
" Being 8 yogi he is said to have lived more than 4000. years.: Two
. works of his are found in the Prabhandam-~the fourth Tiruvan-
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tadi and Tirucchanda Viruttam (@messsdmsa0). He is other-
wise known as Bhakti Sarar. R I

5. Maran, otherwise called Satagopan, is looked upon as the
greatest of the Azhwars. He was the son of a Vellala chieftain.
by name Kari and of Udayanangai, the daughter of a neighbour-
ing chieftain, living at Tirunagari village on the banks of the
Porunai in the Tinnevelly District. He is said to have had a

miraculous birth and grown without any earthly nourishment.

He was a born yogi and spent his lifein Yogic Samadhi under
& Tamarind tree within the precincts of a holy temple. As he was

about 16 years of age a holy Sozhia Brahman, named Madhura

Kavi, resorted to him for initiation. The saint opened his mouth

for the first time in his life, accepted the old Brahman as his dis-
oiple and taught him the mysteries of divine path. He sang 1000

stanzas in praise of his Lord and also three Antadis containing
the gist of the three Vedas—Rik, Yajus, and Atharva. His 1000
stanzas contain the teachings of Sama Veds, the best of the four.

His works are looked upon as sacred as Vedas themselves and

even superior to them, as they treat of nothing else than the way
to salvation. Unlike the hymns of the other Ashwars which are
mainly songs of devotion his hymns bave been sung in a syste-
matic manner so as to bring out the true Vaishnava philosophy
imbedded in the Vedic hymns. As a piece of literature his songs
are of high order both in style and diction and the fact that .
later grammarians quoted largely from his works for illustrationg.
goes to prove that, in addition to his spiritual grandeur, he. was
racognized as a poet of a very high order. They find place.in the
last part of the Prabhandam, the Bible of the Southern Vaishnavas.
He is familiarly . known asNammazhwar and is said to have lived
only 85 years. .

. { L . . .
6. ‘Madhura Kavi. has been already mentioned as the  disciple
of thé holy bard of Benbil and his contribution to literature con-
sists of only ten stanzas sung in honour of his guru. This has

. béden:asdigned a place of honour in the Prabhandam and Vaishna-

vas hold him up as the model of disciple, without whose turn of
mind none can reach the lotus feet of Lord Narayana. It is

.- highly significant that a few stanzas sung in honour of a guru finds

place in a collection, which sings .of the glory of the Lord alone,
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... Kulasekharar. This Azhwar is & Chera King, -and seems 60
‘bave been & historical character. Since many kings of the same
name seem to have ruled over that conntry we are not in a posi-
tion to identify this particular king. He is said to be the son of
¢ Ohiors king, ‘Dhidavratar (8fsss). In his early life he is
safd to have been a brave warrior and fo have conquered the neigh-
bouriny kingdoms of Chola and Pandya. His own strnzas lend
support to this view, but ab any rate he is better known for his
piety than for his valour. He was so completely absorbed in his
devotion to Lord Narayana that,when he heard scenes from the
Ramayana recited before him, he would realize them as facts
ooeurting in his presence and rush with his forces o help his hero
it difficulties. In course of time he neglected his state duties and
detoted all his time in worship and ' entertaining Vaishnava de-
Votees. His ministers grew alarmed and played a ruse to bring
the king back 'to his sense of duty. They' brought a false charge
agairst the Vaishnava guests that they had "stolen the ‘valuable
ornaments in the palace temple and induced the king to drive them
ottt of the kingdom. But the king's faith in the devotees was so
great that he proved their innocence by undergoing the ordeal of
dipping his hand in & pot confaining a venomous sérpent. He was
given up in despair and the king too got disgusted with his king-
ly ditivs. He made his son Dhidavratan (so called after his
gratidfather ) king and went on a pilgrimage to Srirangam where
he-devéted his only daughter t8 the Lord’s service. He visitad
many shrihe and ended his life in his 87th year in & shrine near
Tirtinagari. He is the atithorof the ‘wellknown Sanserit poem
calted Mukundamala, & work of rare literary merit. His cgnm
bt to-Famil Titerature cobisists of 105 stanzas al] collect. (i
tbgather ‘under ‘the name of Peramal Tiramozhi (Gu, m’drec ;
Quwrif)and forms a substantial portion of the holy prangdam H(’D
is & pagt master in singing devotional lyrics and his verses cefer; "
to Tiruvenkadam and Chitrakutam Telering
literature, -
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AIn areé masterpieces of davotionsl

Reforms in Girls” Education

By SrI 8. NAGAMMA, M.A., L.T.

A few years ago, there was a sort of eraving for ‘educated girls in the
matrimonial market. The tendenoy now-a-days is to fear to ask for an edu-
cated girl. There is a belief that girls educated on modern lines are quite
unfit to lead a family life and a graduate has less chanee of becoming a good
huswif. Unless the husband is very well to do, or a wife brings a large dowry
to help ber husband, there is very little ehanee for & man with a moderate in-
ocoms to lend a comfortable life with such an associate. The wife who has’
spent all her energy in her studies is quite unfit to do any domestic work. She
cannot do any other hard work which may be necessary to undertake in an or-
dinary household. The husband has to provide a servant or two to do difficult
work and the wife will spend her time in looking after the lighter work or
engage herself in leisure hours by reading novels, magazines or newspapers.
It her husband {8 working as & professor, or & lawyer or as a clerk in & secret-
axint, she may help him by copying down notes for his class or rendering any
othet kind of literary assistance. But domestic happiness is rare in such’
families. If, as sometimes happers, the husband to supplement his own in-
come sends his graduate wlfe to work in Government or elsewhere, woe to the
family which has to be managed entirely by paid servants! Few of those people.
who have really suffered such inconvenienses, know what would be the fate of
children trained and brought up by servants whose mental and moral equip-
ment is decidedly of & lower standard.

Let us examine and see whether a woman is superior o man in mental
and bodily strength. The woman cannot bear any bodily strain as much as a
man does. Any feats requiring physical strength have always been the share
of man from time immemorial. 8o, woman is proverbially called the weak one
or “Abale”. As regards the funetions of her mimd, seuse. of feeling is more
predominant than knewing and willing, the latter being predominadt in man.
A woman has & natugpl tuste for fine Arts and her artistic mind reveals ‘itself
in various little 'o:a.fﬁs‘ apa 1izi_c}u:étsrie‘s. ‘, .

v, Inmocieby: the plaes.pf woman:is guite distinot as she has to be a help-
mate to man and give completeness to his existence in this world. Buch being
the ease, is it not necessary bhiat there should be two different systems of edu-
oation both boye and girls tb it thein'up to &ifferent spheres of work ? More
than 75 per cent of girls require a different kind 'of education. Their sphere of
work is home. Education, given to them, ‘should be such as teaches them
to better their homes by carrying light and learning into them.

I fully ngree that, stheast, to 25 per cent:of women, it is necessary that
thay should qarw their, living and work as hard 48 men. Such women muy be
provided w%l’%’urses of study which are similar to those for boys. So there
ought to be 2 oursek of study for gitls, one to help them to make better wives
and mothers and éhg' other to enable them to battle with the world with equal

opportunities like them, . . .
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At the primary stage, the sourses of study for both boys and girls are
more or less same, with a little difference that in girl’s schools, elementary
‘P..‘.“i‘f,?“d poedle-work are taught. ‘

In middle Schools, together with the other lessons, needle-work, musis,
domestic soience and drawing should find & prominent place.

_ ln' High Schools, portions in Algebra and Geometry should . be greatly
lessened, it not entirely remoyed. Together with the vernacular they might
be ta.n.ght something of foreign language, some science, outlines of Histories
of India and England aud a very elementary book on Geography just to give.
‘h?m & knowledge of the World, as they have already studied Geography in
M1ddle. School classes. More of Drawing and Painting, PDomestic Eoonomy
and Science, togsther with the care of children, elemeutary ohild psyohology,
and C?oker'y, needle-work and embroidery may find a place in - the curriculum,
ESPQ‘EI&HY in Form VI, it is my opinion that girls should be taught midwifery
and sick-nursing & child training. Even after the High School eourse, it.
would be better to have & course of one year, or to extend the High School

course for 4 years, so that the students may get more knowledge in those.

subjeots which are more useful to them in life. . .
- In this way, if $wo courses of study are made available to girls, I think

there will be an opportunity %o all to follow whiohever contse: they .desire ‘aud:
by this means, not only the society bus the whole. oountry will be henefited
M. 8. B. L. Journal.

in the long run.

HAPPY NEW YEAR
By P. R. G.

Oy et

.- ‘Happy new year! happy indo;od.‘ with wine at the lips,

Drowning all that made one dread life or despise,— . ‘ .

With psalms of piety or pence heard at worshi ,
Before and since the palmy days of Solomon the Wisel

Happy indeed! with the groans of the lamb and the turke{.‘ ‘ 3 B
rm~door,

. The lamb beloved of God, and turkey thatplayed at the
Na more seen on the morning Walks! why shirk ya

* The fact—that the cheer is roeking with needless gorel . .

And the songs that callous blend with.pleadings mute,

Of helpless bleatings of wrath—these be true resisters . ‘ ‘,-

Of the Civil told —Songs of peace in churches refute

The senseless heart and clash in "the choristers’.

At Xmas, orily once the Christ did come—too young

Was he thep.to know how purple his birth-day - will: live ... .
In after times, more blood-red than the day they

!

: ‘  _strung . ROLE|
" His hands on the cross: and for these bleeders—his blood o give!

They fasted of old lest they sinped in what they ate, "
; "Ane fasting in faftéx’,' 'théy'xinojrea fn!the‘Ldiﬂ'sP'oivn présencé-

But now, feasts of blood do faiths of mian’ celebrdte,” - * ' -

And fasts-are sought to cure ills in our renaissance, - -2

- Gleamiugs.

Teachers in Soviet Russia. o

Fpwer g s o) A Schedule of Quelifiaatidns. o
sil..: | The following statement of the attributes desired in besobers i Sd¥ide
Rusgia may botintqrqsting to our readsrs;— e et e
Chove 1Ry e Ty ‘ Far b LER RN

- . : 1. Social Qualities.
TA oW ADROE Mtsbi— ot e,

11 4d) bewell acquainted with.the teachings of Marx and Lenin, and the
aativities of the Commuuist . Perty; fh),,mv.g.af wide ' -ranga -of informatien;
(c) have skiltul hands: {d) have experience in wide sopial work; ¢. be full of
enthusiesm for the :comdtruskion of Bobialism; f. ba donscientious; g. bé a
fighter and a builder,of gew lifs, . . . . o i

. a1y Ak Pedagogical Qualities. ... . . oo

y 1. The beasher must have knowledge of ehildren, of ., their interests,
life, experiences, phrysical ability, and extént of training. et ot

T, "’T.;):j'té'sn%ﬁ’er must know how 'to appronch children.” That is, he
thastt=aivae b T T PR O e
aatl Al beibbeirgomyade; b. be able $0 explainevery projesh; command, -and-
task; ¢. be able to gain their respect; d. be an example to the- Phildlﬁz‘ e dob
the ‘whole of hid'aotivity in and out of sehool be accessible to the ildr;sj‘
/ organise workt s0.a8 to get the children 0. work in hargiowy:with his|vidwd.’
g éoad gn.org&piszsﬂs,truulq againat the ,rem::ﬁs "ﬁil“hh education in sohadk:

nd everyday life (punishments, threats, rewards,, :)_;}g. qpoqsq,d@g,gqgm,
tions in the children, - O A

8. The teacher must master the ary of teaghing, . Thap i e must:—

' a ilt‘n?w the subject to be tn.ught;” b inﬂu’egoe’ the ¢ 1llaen; c.. make
understandiag eksie¥, wooelerate memotising,” mike ‘leiriiing :dy’ efective and:
anqy 24 ossibles d. intarest the children; e. give impulsp ta thoughts;. £, arrest.
attention; g. strike jmaginstion h. give right illustrations; s. belp thg'o]?nlm B
iff dynainically Wering a'subject: 7. help ~thém' to orpuilise ' theit' work:
k| tonnect eactnbraneh of spudy With dseful sooial ; work; -1. :owgagth ~work on
a given plan; p. keap agoount of work; n, make the childran. aoguire some pew.
k(nOJWle\d‘g? OfVE.l'y' do.*y"‘ u ‘ . k\‘ . A~l »y Txﬁl' 34‘5171“ he

2 7, s GRS b s 48 gt -sobl S s i, b
oftist ‘Grgeniss s e&qﬁfk’f g0 that f i%daa.fnfe, wfﬁogé o‘?.,t’fmazﬁm will be
drawn into the work, will divide the work’ 'amiongst ~ themsbives, aud will
URRRIREUMY, A¥kain, the.ands set belome. Shom, ... vty o \in™ iy !

o] A WL : _from the foregoing. sehedule . ol mttxibytes . th
tb'&i:ﬁa!rggﬁ?thfehene;? m are expec ‘%’?‘rdio a dizzy heigl_i{ of prc fxsipﬂi
corupetence. It is not recorded that they are trained at Ar@dﬂﬁ) hotigh
she name.of that JOWN AREIMLS, au APPTQPriste site. for, a. spminwy of super-

MPGQQ%;(»;,'; et L o s noiivolol esepyris BERICIOn
_adios ke Rossishexpeviment, is extremply; inleresting. iadh: markintg o deter-
t b, wipe:ook illikexmayivealbolenses of thi sombtanhiby-smd to infuse
oMy aibinen withoefall undemidndiog: efalfestiew ordee:! s In:pertioular it is
sigiifiosnt tihfind sled the Soviek (Repnblice «iee:] slveedy fuminished with sn
almost compiete equipment of technical schools, working in close connection

ish tactories and ive farms. There d Bugsis..
Bubtn 10 mAAtod SELKS Vo b8 rSSEInaT Wl WiV S TN
fabe oft her ekpocimsit; in She politiost dieBlo [ 6 e ol o Agaamcphessdmen:
being; by iikin b ik PR s eatd s b rle 1o sldwaﬁgglauwg&mi
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. Notes! )

s Y VRS

; THE.survey of. Eduoahon contamed m th
- obistie Bxdmoational! Comminsicket: o the -Go

has:no reference bo-religion.. . Opvxonsly, the- pelity of neutrahty
observed by Government in- rehgxous matters-hag been responaible

i for this: omission, Though réligion has no
mmmm AND offitial reogthition, t is “that it has

- offitia ® gratityly ‘aé
Epugammn adue\pimefm all Christian  a & few non-

Christian: institutions, Instidotion in - the
. moralities. has, howevet, the offigig} mppdﬂ; and yet & half-
hekrsel:attarition is: Being, paidrto: it i oeftain’ provnwes The
wasdon} éeven this msbructhp m, separate perlods 18 bem
qhestionad in experienced circles. The net result of neglect of
the. religious and: mom}ndasﬁ ion ity ' most:wehdols has
bedn'deptoridle. Degsidvs i Puirely “sédifjar ‘edugition. );ayg
develppad am: apathy, to: mllglonu 0oden: of: conduok: have: s

dbahdoried: y'and the Bafance’ of mi's tientad tim “ha “ v
atstarBed in the mad rush for power ‘and pelf T .W

vernmeno of India

rlf),-..'

LRt ’Sb‘mq c’tmﬁend that hdleﬁ’cb in prefé;eﬁa? Ty reﬂgion has a
l#acee in modern. eiiqoatmnal syatems. . These. wews are not shamed
by trrext: of resuoned ‘experience and budure, “Phese'de ot regard
religioR and Soishce' b kaslly jrreconcilghle, .Orie’of - the dis-
mgumhe& sciontists of the-day,-8ir Richayd m]y
aam@ssiﬁg bhe students of the Caloutéa Unwemﬁy ga,a

Wh ] nt are ethj aal and "
h“tbvzgﬁutnq’g ’g:‘é $0 miake'p 3 &:‘ J&%y%! {t;mi ;)n:v o

(%3] ?"

Wi 1y, 9016hes is showering dpof tbe‘ L

A.gam Father Basendt¥ whils étpwiﬁgmhe ﬂ!lbﬂfcbﬁﬁugg

Q‘c!!tw(ﬂi’ﬂ# ﬁf rehgibh iﬁ His” *ﬂ% tb"’ te“oh
OE k’e&iﬁm O,P “““ e sty chers,,

. s ‘. won. ""'i
e o meouruu,mmu hw Susbieg
' aeroplane, wireless, television, eto to bmdwmon ki, ‘thﬂc’
hidmasnd shasade); it upee -y togottdy

by %
thews nMJ ‘olg
uhu »! b inntdadnk ki ﬂh“’mm Reats
.: i Muo&thhcu;bnmwhﬂ s heattary, m'“‘

&"M ‘ot
i A3t aawinielt vgowerks listle L TN m‘ﬁn L2
aor fusetiten e’ archion sloogye bt 3‘* of Mu Mi

a . L - 3“:"!“ oriy. Hum}
Y oSOt v i s i
. Wnihﬁl‘aﬁa‘d‘ by - uodern ﬁh‘ w tp

xb‘tf? 6as capable of strengthening his 8piritua) gy’ Yﬁoﬁﬂ ﬂbre

@' recent report:

. ﬁ&mmhuduﬁuwwm omplsining i setting of/tho- pleuss

Fo o TOMDTRR ot

. Iwdd high time thet-thedspten of edachtion :’dﬂgkminfam
this éountry chahged 'to éater tothe: needs of the hummx:l X
and soul’ as well, as Purii Sankaracharya wisely ol;serve the
other day, 4t M&&t&s Imy aysite off the: m!hpant ‘stheiém' rapidly
spreafiing over certain' parts of the world, signs are not \:::h:og-
of the-uwing of publib'opinion 4wy from: the purely seée i
whrds o Sefinite ‘doniund for the: cqnpoiahbnv andlgnidance which
veligion. offers, Phe. polihcsliand' soeia]l emancipstion off Tndis is
in’ a large ~yenstirs bound ‘up with: the-solution of the- religious
problem in the classroom.. Custodians:of edeation aspiring to-esta~
blish & millennium in ourland have need first to  Festore the balance
offeduogsion, pst&'blldhmg arcdﬂtact qu&m ﬂw hmncn soul. and.
the subjects of the school curriculum’. 'This certainly needs
trsvaled tehchers atio, withi's broad vtitlook i thirigs, " devgid
of thaterialistic views, . Rxasiples of institutions living:; up %0
high ideals.of education areféw and! ‘far betwesn. By’ zﬁsidt{
emulating sven thesé. f&W, othefivan achieve withiia reasonal
peviod the much needed ‘bulmwa of the humam swteliect; Mag;
and soul’, which wilt riaké 1or tﬂa*esbsbmrhmenw oﬁu hﬁpﬂbm

Gﬁ‘bb e&tﬁh,. IR S AR shle vl 4

? Y] I}(ui‘/ au M '."""Uw' " SRS {(1
K ...: Y

S Réwews

Pl el et ow ba), e ‘,‘ i‘ -} ”L;(ih ;i:\éd‘dm K v’”
Pt oamblivigd 4 ‘”;M m, l
L. m,.‘:mm WW““’ mn'

b, .
a4 Jtiiig . it M w"‘d (b‘ “-x % .d“"‘
i A"‘f““‘"“‘"&ﬁ’}“i» rith wibh ""“"', w7 darser- trod

a0

M wh&'!'ﬁ’“ﬂ““ 'Mw m‘u W&o ina!t Wm
Mm.mm,qm liieture.. . Heoh ledscn biss w-briel

w ¢ Tor; B stendard for, W’“ﬂh M HQ?P“M gu”hl, phice hw

s Sfuteel Mot wsm i'miy M%,ww\ ‘e “m.i“.;l"?"”!?

beén appro thn% Oomuntho. and h tuiMuhx  \Bosed

V. Wohnu-tilymmoudthcmt volumolorprmriptionu. text-beok in

high schools.
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.2, Jehmston’s. New Picture . Geograghias: ' ‘Book III: The World’s
@forkers: By C. Midgley, Published by Macmillan & Co., Ltd. Price :
RY.10-6," ‘

”.'{ Book III is an attempt to co-ordinate the material iy Books 1 & 2
which are essentially ‘travel geographies' giving pictures of the people
in many lands and under strongly contrasted conditions. ' Book III presents
o ‘dinner-table geography’, bringing home to the ohild’ thas his well-being is.
dependent on the world’s activities and efforts, and that he is an_inpegral unit
of an all-wide civilisation. - It abounds in pictures illmtmti;ng the major ocou-
putions in the differevt parts of the world. A few maps: have ‘been given
illustrative of the forest lands, and lands growing  oottop, .ooifpe, grads eto.

The treatment encourages individual work, Useful questions are append-
ed at the end of each chapter. o !

‘3. Scenes and Dial&gapé for use with Néw: Methpd adeil A. By.

R.'M. Bavur. Published by Longmans, Green & Co., Madras. Price 2 As.

.’ Mr. Suyur has been able to ref_:olhmenda a8 8 &ult. qf hi ;yﬂmue re-
séarch, a successful method of teaching English  jn the lower A?o

; . t 8, empha-
8ising rapid reading and writing. His new mefhod is being ad il many’
of the schools in the Madura District, - To.divelop spasling sbility 48 walli -4’

pupils, Mr. Savur has been Suggesting the | ion of.. dra 2,
sation ahd dialogues’ in' the claséroom. g’l‘d bﬁél !’mgzgtxz}s ' ‘gin quz
out this part of the work also, he has poblished thfn&oﬁﬁ botkiet to enable
pupils to have an all-round development, he yreatment of matter is. auch as
will help students to acquire a fair ability in "spesking English. The ublion-.
tion will be found a valuable companion where Dr. West's Readsts are in use,
The Complete English Course for High Schools. in Indis. Part I, price

As. 12, Part II, price Re. 1-1. Pub}igh‘ed,l;{ithe Basel Mission Book and
Traet Depository, Mangalore, §, 1. < "¢+ « " 13

These two books strike a nlf])ve} pl!lnn of kpreslenting & text for detailed
study covering the whole of the Englis 1 JPrE—-prose, poetry, grammar and
composition, .- The prose selections tré m&‘lx‘fmm’mﬁm lmmnglish
and Iudian; in orisy, olear and eharming English, They represwnt the main
forms of composition and are capable of giving a definite and right lead in the
shepibg:of {Hle expression of pupils: Popular authors ag Mark Twin, 'Arthur
Me, Venkatiramani, Sir Philip Basson and others have found # plsee A judiof-
0us oarg is evident in, the. selection of,mt::y. pieces, rbgard ‘beibg had . more to
the depth of feeling and melody xmbeddgd in them., . The axarcises in gmmmar,
are based on the inductive method, apd. if faithfully dopg. will lesd. to s clear.
grasp of the fundameiital rules governing the use of pqrreczmn The new
terminology bas been adopted and the topios of the §. §. L. C. 8yllabus kept
in view. .. Usaful chupters bve been added on the severy] foruls of domposition:
s\ﬁ_u@a&:ts‘. have to - atlempy, with. olear ;instructions, ‘mo.q ols ang
questions. Appendices appear at the, egd, giving -explanatary nptes angd
quesfions on the subject matter of the. seleations. »Suggeations for furthe,
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VOCATIONAL SECONDARY SCHOOLS

(Widening the Scope of Secondary Education.)
By Dr. K. N. KINI, m.a. (Howns.), A.M., Ph.D., Dip. Edn.

———————— e

IN The Times Educational Supplement, December 24,
1932, Mr. H. W. Howes has made an interesting suggestion, the
salient features of whizh were mentioned in the leading Edi-
torial article of that paper in its succeeding issue, which seems
to have rather caught the imagination of not a few educators in
England, more especially perhaps because the statement is couch-
ed in language savouring of radicalism. Mr. Howes says ©“ we
have central, day continuation, junior technical, junior commer-
cial and secondary schools. All these I would abolish to form &
new scheme with three types of school—commercial secondary,
technical secondary and academic secondary, with reasonably easy
transfer of pupils from one to the other where advisable. In
the first and second types, I would insist on a fair proportion
of cultural subjects, as without them no one can be considered
rightly educated. Further, in these two there should be ample
provision for an increasing amount of practical training in offices
and works”. The proposal is due to the fact that commerce and
industry are not quite satisfied with the equipment of the gradu-
ates of the academic secondary schools that seek employment in
commercial and industrial concerns. Moreover need is keenly
felt for bringing together in closer relationship commerce, indus.
try and school so that each may re-act on the other for a more
wholesome training of the youths to fit them to face the battles
of the work-a-day world.
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Our NEEDS IN INDIA.

With us there is no question of abelishing the central,
day continuation, junior commercial schools for the mere reason
that we have precious few of them. Our need in India is to
bring into existence vocational secondary schools—for teaching
commerce, industry, and agriculture and home economics—to
serve the interest of those who are not fitted to go to the Uni-
versity for want of intellectual capacity or pecuniary means, or
who would deliberately choose to remain on the farm or in com-
merce and industry or at home even if they have the requisite
capacity as well the means to go to college. The need for voca-
tional secondary schools to run parallel to the academic ones is
keenly felt especially by the rank and file of the population.
Nearly four years ago, in connection with my educational survey
work in Mysore, I discussed some of the educational problems
with many of the educated as well as the illiterate men and
women of the State that were engaged in diverse vocations, and
the discussions led me to make the following recommendation:
“A new kind of school must be brought into existence to serve
the needs of the drop outs. As a working proposition a third

- of our Incomplete Middle and Middle Schools may be converted

1.

into what may be called the vocational schools wherein the
time is equally divided between the vocational subjects and the
literary subjects............... The Public Examinations for
pupils studying in these schools may be held at the same
time that the Lower Secondary and Middle School Exami-
nations are conducted but separate question papers to suit their
standard will have to be set.................. .

“Yocational High Schools conducted very nearly accord-
ing to the above scheme are a great need at present. One of the
causes of unemploymeat among the uneducated is undoubt-
edly due to the production from our High Schools of men that
have an excessively literary bent of mind who are not required
in trade and industry in such large numbers............. We must
produce 8. 8. L. C.’s who possess a thorough grasp of some com-
mercial subjects or some branch of industry.” (1)

Report on the Educational Survey in Mysore, 1927-28 pp. 303.9.
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Nowadays the unemployment of the educated has brought
the question of vocational education much to the forefront and
eminent persons in our country have been devoting much time
and labour in placing their views before the public. The state
of the poor students who persevere through a linear school—
college course to earn a degree has been well depicted by Sir
Profulla Chandra Ray in a recent book of his where he says that
the average young man turned oat by our universities “betrays
a lamentable lack of initiative, resourcefulnessand pluck when
he is thrown upon the world and has to fight his way through
it”. (2) The truth of these remarks cannot be gainsaid by
anybody because they come from an educator of the first rank
in our country who has devoted his whole life in training
batches of chemists every year, in rupning many a successful
industrial concern and in helping scores of poor students with
money and timely advice.

But is the poor student to blame when our educational
ladder is 80 set that the main ascent along it is from the ele-
mentary to the college passing through the academic secondary
school and when there are so few side tracks along the passage
and practically no parallel courses leading to the vocational
trainingr What is wanted is the starting of vocational secondary
schools into which shouald be drawn the major portion of the
youths of the land, leaving comparatively fewer people to go to
purely academic courses.

WIDENING THE SCOPE OF SECONDARY EDUCATION.

Of course there are many among us who will at once
protest that “man does not live by bread alone” and that it 1s
no use bringing into our school system ‘“bread and butter”,
standards. But let us not forget that “man cannot live without
bread” too, and that the so called cultural education is not
without its vocational aspect when it ultimately ends in the
professions. Moreover the proposed vocational secondary courses
are a wholesome combination of cultural education and practi-
cal training which would enable youths to be intelligent citizens

(2) Life and Experiences of a Bengali Che;nist (Kegan Paul)
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having adequate training and capacity to take pa.rb. n th.e
industrial, commercial, agricultural and home-economics acti-
vities of the nation.

14

We have now to give s more liberal interpretation to
secondary education, bringing within its scope culture as well
as vocational training blended in wholesome proportions. The
School Leaving Certificate Scheme is so much associated with
the academic work alone that the people would find it rather
hard to bring within its limits work with the ‘‘hands and eyes’’.
But the times when all pupils could benefit by purely literary
education are gone. Moreover, in the future even more 'thaan at
present more and more of the youths of the land will sgek
admission into the secondary schools—boys and girls of varyiug
intelligence, capacity and aptitude; and provision will have to
be made to suit the courses to their needs instead of taking them
all through the one channel of literary studies.

AMERICAN LKXAMPLE.

No nation voluntarily supports such a large proport.ton
of schocl-going population in its secondary schools as the Umtgd
States of America and no nation has given such a bold lead in
the establishment of vocational secondary schools as that
country. 'The danger of over-emphasizing literary studies for
all was clearly envisaged there about 15 years ago; and the
Federal Government of the United States of America then came
forward with a scheme by which it offered to reimburse.half
the expenditure on certain important items of V-ocatnona.l
secondary schools if the individual states would estabhsh t,h'efn.
The forty-eight states took advantage of the offer quickly. 'l'o-
day that country spends over nine crores of rupees on these
schools. The only important conditions that the Federal B.oa.r.d
for vocational Education at Washington imposes on the indi-
vidual states are that the pupils under instruction shpuld be
above the age of fourteen years, that half the school time (30
hours a week) should be devoted to practice work on a useful or
productive basis, that the training should be given in schools
or classes under public supervision or control and that the
instruction should be of less than college grade.
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The vocational secondary schools are as a rule costlier
to establish and to maintain than the academic, and they can-
not be brought into existence by private initiative only.
Liberal financial help from the State is absolutely needed.
The future Federal Government of India will have to take the
nitiative in formulating a scheme, on an all-India basis, of
co-operating with the Provinces and the Indian States to esta-
blish such schools. The larger Municipalities and Liocal Boards
will have to interest themselves too in this matter. A fair
proportion of the pupils in the Secondary Schools will have to
be trained in some vocation which they can follow on leaving
school. The present practice of imparting only academic

training to each and every pupil that goes through the
Secondary Schools is fraught with danger.

SCOUTING AND CITIZENSHIP

By Mr. N. MAHADEVA AYYAR, M.A., L.T, D. Econ.

- —————

THE attainment of political self-consciousness and
responsibilities of power in the affairs of the village and of the
country is a high ideal for our young men who seek through the
University laurels the acquisition of the public spirit and prac-
tical wisdom of those who dedicated themselves in past ages, to
the promotion of national life. The new movement started by
Sir Robert Baden Powell partly as a remedy to the defects of
our public school training, and partly as a means of giving the
future generation a practical method of understanding and
appreciating the problems of life, has verily emphasised on the
importance of service to the community in its many sided
activities, so as to disentangle them from the narrow politics
of the party which everywhere imposes only sectarian dogmas,
obliterating sound character and judgment.

The youthful enthusiasm and the unripe judgment
natural to the period of adolescence, skilfully entangle him into
the mire of political intrigues and unscrupulous wickedress out
of which one could hardly extricate himself in mature years.
The wide knowledge and practical vision gained through travel
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and reading, will help us to secure an atmosphere of fair play,
and mutual forbearance in our relations with others. Consider
the morality of politics in the days of the pocket boroughs, in
England which even now connotes the exact characteristics of
the political atmosphere all over the world. Politics is still a
plutocratic organisation controlled by the cauncus, and the boss
in defiance of honour as well as of law, the two
great moral forces out of which every sound political unit
has to be woven. 'This delusive environment of financial intri-
gues and political professionalism, is fatal to the ideals of our
young men and violent to the training of good citizens. 'Those
who are young and whose blood boils at the least provocation
could not enter the political campaigns through the slippery
ground of party politics and communal discord. .

In the middle ages when the social orgauisation was
based on collective action the affairs of the state were the exclu-
sive domain of the higher ranks of the society, and the masses
were free from the respousibilities of performing administrative
duties. But when democratic tendencies of modern states
developed, citizenship becaime a wider ideal, though in many
cases the mechanical power to vote obscured all other real civie
interest. To establish self government in India, we should
first renovate the ancient village culture, that has stood the test
of centuries of changes.

The practical training in local self-government is of ut-
most importance to those university students whose ideals have
to be free fromn the crooked ways of professional politics.
The less controversial and the more touching the life of the
citizen, are the common affairs of the village or the municipality
in the administration of which every young man finds his plank
for the training of civic life. The tribal management of the
school and the temple, the relief of the poor and the distressed,
the maintenance of pablic health and protection of tribal walls,
very much affect the fortunes of the local community. When
our young men are initiated into 4 system of political apprentice-
ship, and asked t0 assume an adequate share, in the varied
spheres of local life, they learn to appreciate the higher religion
of patriotism, not through a series of utopian theories, but
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through the hard realities of life. That India like other parts of
the world should be administered in the main by Indians, in
accordance with Indian public opinion is a legitimate ambition
of every political creed. But this crowning ambition does not
limit the ideal of citizenship to the power of mechanical process
of voting to the electorate or to the legislature. Citizenship is
a comprehensive idea, embracing all civic activities that directly
mould the tribal environment. It is this wider ideal of politics
that has to be cultivated if our young men desire to emulate
the achievemnent of the past or to raise the couutry’s efficiency
in the team of the free nations of the civilised world.

The importance of village organisation in India lies in
the fact that the vast majority of our people live in the country
and those who are the victims of urban slums still long to
return to the pleasant cottage life. Any system of political
training for our future citizens should necessarily commence
with a real understanding of village environment and its
culture.

But the advent of western culture and changed organi-
sation of our society under the influence of large-scale
production and consequent urbanisation have undermined the
vitaliby and cheerfulness of our ancient village communities,
with the result that the old village organisations have lost
their internal cohesion. Many of the administrative duties
which in more leisurely and less exacting days were performed
by the village officers, such as the patel and the munsiff, have
now to be taken up into the hands of the central government or
of its subordinate agencies. A sound system of training in
civice or citizenship, for our future leaders is best
obtained from an understanding of the details of village adminis-
tration, certainiy not by reading foreign books but by actual
participation in the daily business of the village.

The two great movements of strength in the structure
of local self-governing unit are the extension of the principle of
co-operation and primary education, both of which afford
immense scope, for the development of local patriotism.

The Boy scout movement encourages the roverscouts, the
eider members of the fraternity, to perform specific services
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through membership in the village councils, in the co-operative
societies, and in the organisation of the village social and reli-
gious festivals. The civic education can be made practical
only through a scheme which gives him real opportunities to
participate in the discharge of communal funetions, according to
the varying capacities of the individual. Tack of any such
scheme in India for civic education has resulted in ignorance
among our people, and in the faijure of Indian Universities to
develop any sense of genuine patriotism. ‘There has been an
agitation to Indianise the methods of Boy scout training so as
to discard its western characteristics, and to make it adaptable
to oriental atmosphere. The ideals of the movement are based
upon a community of good sense, and service, which are the

attributes of sound citizenship, the pride of every promising
tribe. ‘

' The obvious lack of vernacular literature has been hither-
to an insurmountable obstacle towards any scheme of active
propaganda that facilitated a rapid diffusion of Boy scout
culture, amidst village life in India. Even accepting the
bresent conditions the English language has been more widely
spread than any cther local dialect and until an Indian verna-
cular accessible to the whole nation is evolved, acclimatisation
of scouting methods is not precluded. Yet there are defects in
the present practices of scouting in India. The songs and
prayers usually adopted by scouts and rovers in their parades
and camp fires, follow European manners and appear strange to
an Indian audience. But these are matters of secondary im-
portance and can be easily adjusted by substituting Indian
music and prayers in oriental languages, Sanskrit or Hindi or
other. It has been the practice in India among the scouts and
rovers to encourage folk lore, and dances and hymns and songs.

Another matter of difficulty has been offered by the use of
flag as a symbol of unity, and of an espirit de corps and almost
an image of worship representing their ideals and achieve-
ments. But the frequent use of the Union Jack and the blind
acceptance of it for all occasions in Indian villages would upset
sensitive minds and would make them hesitate between two
conflicting loyalties representing Indian or Kuglish eculture.
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The use of the Union Jack is not laid down in for investitures
in ‘Scouting for Boys’ but the custom grew up into popalar
usage following the practice at Gilwell. But the crew's flag,
with the Fleardely and stars, serve our purpose more readily
than a national flag of England or India. The crew’s name
and motto inscribed on the flag inspire the spirit of true
patriotism and strengthen their brotherhood. Parallel illus-
trations from other branches of sociology are found in the
military regulations which impose that the battalions should
carry coleurs appropriate to their rank and file.

An intelligent interpretation of the scout promise, will
instil into the mninds of our young men a spirit of loyalty to
the code of chivalry and love of unstinted service to the state
and to the community. Our duty to king does not mean
our blind obedience to a stuart divine monarch or the functional
sovereign of modern democracy, but a symbol of unity, and of
political order, without which there can be no peace and
good will.

The boy scout movement training in citizenship does not
advocate any sectarian dogmas or any hatred of foreign culture
but aims at the attainment of sound character and judgment
which are the necessary attributes to strike out fresh paths of
life and blaze new trails of civilisation for the benefit of the
community as a whole. The progress of our educational system
appropriate to the dynamic needs of our social and political ser-
vices and the fuil assurance of life uniting the whole human
world into one fold of trust and good will, are the guiding lines
of sound citizenship. The problem of civic honesty and busi.
ness habits deinands a wider political vision than the one that
could be imparted by the present curriculum of our public
schools, if we earnestly desire to make the school life a period of
preparation for life.

The organisation of civic life in India at present is very
much impeded by cominunal tangle as well as the character of
the transition to individualistic regime, both of which cut up
the social life into groups and rebuild the barriers which the
nation is ever striving to transcend or efface. Rover scouting
by its scheme of practical training helps to transmute the com-
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munal enthusiasm into a healthy zeal for mnational efficiency
and solidarity.

Though Indians have strong social and personal virtues,
yet habits of systematic work and punctuality have to be incul-
cated, if Indian political environment should prepare a dewmo-
cratic life like that of other civilised nations of the world. The
aim of the boy scout movement is to develop these virtues among
the rising generation so that education and life might move in
parallel grooves . Germany remodelled her nation by her systemn
of education which directly promoted the military as well as
the economic efficiency of the German citizen. The miraculous
transformation of the Japs into their present rank among the
nations was accomplished solely through her system of training
the youth. Among the Americans the school has been made
into a community centre, from which radiated all the patriotic
and civic enthusiasm of the future citizens. Every Indian today
andergoes two moulding influences, the caste and the college,
the one providing the social environment, the other the intellec-
tual. But education in fine arts accompanied by any practical
training is an economic waste, for that would never create the
qualities necessary to make a successful career. But Scout
movement endeavours to supply this deficiency, by instructing
the youth to render service in dozens of different ways giving
them the outlook and courage to tackle the problems of life in
mature years.

Finally, the progress of human evolution depends upon
the emergence of wider groups, in which tribalism merges into
territorialism, and the latter into still wider units of political
organisations until the widest social order is built up embracing
all the human beings into 2 common fold of comradeship. The

importance of cultivating an ideal international mind, to extend

the ambit of peace and amity, over a world state has been very
much appreciated in all the boy scout conferences, rallies, and
rover moots. The boy scout movement as world wide brother-
hood, has completed a quarter of a century of efficient life, and
within this period it has developed from the small Brownsea
Island Camp in 1918, to one in 1933, that spread right round
the world, and exercised a potent influence on the outlook of
millions.

THE TEACHING OF LITERATURE FOR
APPRECIATION

By Mr. S. SUNDARA, M.A., B.T., M.Ed. (Leeds.)

——————

We read Literature primarily in order to appreciate and
enjoy it. Good Literature gives us the best of human thought,
the value and dignity of human virtue; gives an insight into hu-
man character and human nature and above all, judgments con-
cerning human actions, thoughts,and feelings. For real appre-
ciation there must be a certain respect for the work of art, a
desire to penetrate to its meaning, a contemplative state, a self
forgetfulness and a union with the thought of the artist. Itis
to be differentiated from reasoning or intellectual thinking which
is a delayed and deliberate process. It has often been doubted
if appreciation can be taught, being a purely subjective process.
The answer is, it cannot be taught in its entirety, but something
may be done to help pupils towards an appreciation of what is
great and beautiful. However subjective a process might be, we
might always count on there being certain principles which are
general to the human mind the understanding of which will help
in mastering the process.

It may generally be laid down that the first impression is
the strongest and the most enduring. Not only is it more spon-
taneous, but it is actually moreintense than any subsequent im-
pression and its influence on life and taste far greater.. Hence
it follows that in dealing with a piece of Literature whose aim
18 appreciation the teacher must carefully prepare the ground.

The preparation consists of, in the first place, creating in
the minds of the pupils an anticipatory attitude. Such an atti-
tude is the teachers’ great ally. 'The better this is done the
better attention wiil be secured. A pupil who is eager to listen
will be eager to grasp and feel in harmony with the thoughts
and sentiments of the passage he is going to listen to. The step
may take various forms. Ths teacher who is going to deal with,
say, Gray's Elegy, may say a few words about General Wolle,
the great hero of Quebec and tell the pupils, how, while
rowing with his soldiers towards Quebec in the moonlight he
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recited a certain poem and said ‘“Gentlemen, I would rather be
the author of that poem than take Quebec”. ¢Next Monday”
the teacher will continue, “we shall read the poem that stirred
the great General to such an extent.” Often, this part may
appropriately be done in connection with other lessons—History,
Geography or Nature Study. History of Great personages like
Richard the Lion-hearted, Fdward the BlackPrince, Wellington
Clive, Havelock, Gordon, Florence Nightingale and others
will furnish many opportunities for introducing poetry connect-
ed with them. Again, in Geography, reading of America, India,
Australia, England or Scotland, we may be able to connect bherp
with poems of Tongfellow, or Tagore, or Burns or Scott. This
is a device long recognised by advertisers in trade and commerce
and has great- advantages to the teacher. Imagine a teacher
speaking to a history class three days before the appreciation
lesson like this: “Boys, we have read today an account of the
adminstration of Warren Hastings in India. The great orator
Sheridan made a speech about this, before Parliament. On
that day the House was fully packed. As the speech pr-oceeded
men shivered and shuddered; women went into hysterics a‘.nd
had recourse to smelling salts. Some had actually to be carried
out of the House. We shall read this speech next Thursday}”
Imagine with what eagerness and anticipation the boys will
wait for the lesson and how their hearts will be throbbing even
before they listen to the speech. ILikewise the speech of Lf)rd
Chatham regarding the Independence of the American Colonies.
Anticipation plays, again, an important part in the course of
the lesson which we shall see later.

Preparation consists, in the second place, in supplying the
pupils with a background appropriate to the place of Literature
to be read. This background may be historical, social, or natu-
ral, or scenic. Without an idea of the background the pupil
will not be able to appreciate it fully. Possibly the background
has been supplied in a previous lesson, whether history, or
geography, or Nature study, or English. If so, it need only be
recalled. If there has been no opportunity to do this, the
teacher should now briefly discuss the background. It may be
you are going to read Long-fellow's “Hiawatha”. How will the
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pupils of a big city, who have perhaps caught a glimpse of only
the turbid waters of the local tank be able to appreciate ‘‘the
Laughing water” of the American rivers. The lesson will
require a scenic background. Or you are going to read ¢ The
Defence of Lucknow”. Tt will require a historical background.
If you are going to read the story of the Good Samaritan, it
will require a social background.

The discussion of the background may be made to serve
the third purpose of the preparation step: the foreign or diffi-
cult words, unusual phrases, and obscure references may quite
naturally be introduced in the discussion and made familiar, so
that when the passage is read, they will not stand in the way
of understanding and appreciation, and the teacher will not be
called upon to stop to explain them, thereby interrupting the
unity of the piece and the flow of 1magination and feeling.

The ground being thus prepared and obstacles removed,
the teacher proceeds to present the piece to the pupils. The
success of this step depends partly on the native personality of
the teacher and partly on his training and the sincerity of his
enthusiasm. We need say nothing about the first. As an educa-
tionist put it, “if a teacher’'s figure or carriage or voice is not
attractive, itis his misfortune, but let him take comfort that
proper and adequate training and spiritual beauty are alone
often sufficient for the highest success’'.

In the presentation the teacher will read the poem or the
passage to the class. The question is often asked whether he
should read the poem through to the end without a pause and
begin the discussion afterwards or whether he should pause at
appropriate places to ask an anticipatory question, or whether
he should stop to discuss and explain everything as he reads.
Of the three, the third iz the worst and most widely practised in
India. Just as it is folly to cut a flower into pieces in order to
study its beauty, so it is folly to cut a beautiful piece of litera-
ture into words in order to study it. Yet if a teacher is constant-
ly discussing meanings and explairing obscurities,he is commit-
ting this folly. 1f we leave this out, therefore, the first two re-
main. The first one has a certain advantage—the advantage of
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rebaining the unity intact and allowing for the continuity of
emotions. But where the passage is long, it has the disadvantage
of the pupil’s interest flagging or their emotions kept at a high
tension for too long a time. In such cases the poem or prose pass-
age may be read in parts, pauses being made at the end of con-
venient units where the teacher may ask an anticipatory question,
or discuss some point with regard to the motive of a certain
character or the beauty of a certain expression. Such pauses re-
lieve and refresh the mind to attack the following unit with fresh
vigour and increase the interest by the introduction of the ele-
ment of anticipation and by clearing up any misconception of
the mind. A great example of this may be found in the “Porter
scene” in Macbeth.

It may be taken, therefore, that in all the cases where
the passage does not happen to be very short, the second way is
the best way. The actual reading should be done with proper
modulation and emphasis. Proper phrasing, pausing, gesture, and
facial expression—all help in the formation of mental imagery.
Another peint the teacher should never forget is to read slowly
80 as to give time to the pupils to elaborate their mental pictures.

If there is any excuse anywhere for not reading as if you
were talking it is when reading poetry. All poetry being con-
ventional in expression, why need its reading be too realistic?
Ideally speaking, all poetry should besung. When that is not
possible it should at least be read musically. If the pcetry takes
infinite pains regarding rhyme, rhythm and cadence is it not
folly to read his poetry as if they did not exist?

‘After the first reading is over we revert to a discussion
of the piece of Literature as a whole. This discussion again,
is twofold: (1) Beauty of expressios, (2) The content of the
passage.

The first is the harder, because it is more subtle, more
elusive and more subjective. The impression of the piece of
literature as a whole is still fresh in the pupils’ minds: wonder-
ful words, rhymes, rhythm still echo in their memories. Before
the echoes die down, the teacher should ask what lines, what
words, what phrases they like best. Can they say why? The
danger here is that of over-suggestion. When the pupils’ mind
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is prepared and the piece of appreciative literaturelis presented
with real enthusiasm, the pupil may be left to choose what he
likes best for himself. The previous stages have been full of
indirect suggestion and quite rightly so. But direct suggestion
that only such and such a thing is beautiful may lead to one of
two dangers: entire dislike and rejection of what is suggested,
or what is still more dangerous, a despicable hypocrisy—a seem-
ing acceptance and repetition without corresponding feeling.
“All that is expected of the teacher, therefore, is that he should
put his superior knowledge and experience into the common
stock from which the growing minds of his little community
may draw each what it needs.”

He shall discuss the figures of speech—the metaphors
and similes that might have occurred, alliteration and assonance,
and how beauty is added by repetition and a reversal of the
order of words. This is done by reading out the lines concerned
or by contrasting them with other lines or again by changing a
word or two in a line and comparing it with the original line.

At the end of this stage the teacher shall read the pass-
age through again to the class which will exemplify the truth
of what has been arrived at in the discussion.

The second part of the discussion is concerned with the
contents of the poem. It is not necessary to write much about
this. This is an intellestual process and one with which the
teacher is most familiar. The pedagogue pants after this as
the hart panteth after the water brooks. He might analyse and
dissect now as much as he pleases. The meaning of all doubs-
ful words and phrases, the reasoning out of causes and motives
and the raising of problemns and getting solutions may all be
attempted. '

Now that the best possible impression has been made,
the pupils may be left to read the piece for themselves or the
best of them may be allowed to read it for the others.

When a passage of surpassing beauty appeals to the
pupils, as it must when properly taught, they must be asked to
learn it or parts of it, by heart.



PEDAGOGICS THROUGH THE AGES

By Mr. K. S, RAMASWAMI SASTRI, B.A, B.L.
(Continued from the last issue as chapter V.)

———

BeFoRE I proceed to point out how the emergence into
actual life of Rousseau’s social theories took place in the form of
the French Revolution with its far-reaching effects on education
and on life, I shall brietly refer to the other views propounded about
pedagogics in the eighteenth century. It was stated that the
education of each child should be ‘g repetition of civilisation
petto” and that each child “must be compelled to follow, step by
step, in its long groupings, the slow progress made by each race.”
While this view of Condillac undoubtedly contains a germ of
truth, it errs by over-statement. The factors of civilisation form
an atmosphere about the child which unconsciously imbibes the
surrounding influences. Hence each generation starts with
additional advantages. As Compayre says “it would be absurd
to compel the child painfully to recommence the toil of the race’-
It is no doubt true that in the case of a child’s education we
must proceed from facts to generalisations, from particulars to
principles. But the social inheritance of each generation is its
own and contains all the new victories of the human spirit
achieved from age to age, and hence the child of each generation
has advantages over its predecessors on account of the increasing
enrichment of the social inheritance. A child of to-day may
learn flying early in life and need not pause to swim and then
walk on all fours and then walk erect and then tame wild ani-
mals and then go in stage-coaches and then in motor cars before
learning to fly.

The great philosopher Kant held very optimistic views
about the nature and value of education. He says: “It is plea-
sant to think that human nature will always be better and better
developed by education, and that at last there will thus be given
it the form which best befits it.” He says again: “To know how
far the omnipotence of education can go, it would be necessary
that a being of a superior order should undertake the bringing up
of men.” He followed Rousseau in his view about the natural
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purity and goodness and innocence of men but asserted that this
is only in germ and has to be evoked and expressed. He says:
“It is said in medicine that the physician is but the servant of
nature. This is true of the moralist. Ward off the bad influ-
ences from without, and nature can be trusted to find for herself
the best way......... Tt is well to employ at first but few helps,
and to leave children to learn for themselves. Much of the
weakness of man is due, not to the fact that nothing is taught
him, but to the fact that false impressions are communicated to
him”. This concept of the autonomy of the child can easily be.
and has been, carried too far. Kant erred also in proseribing
stories on the ground that ‘“children have an extremely active
imagination which has no need of being developed by stories”.
He condemns the abuse of memory training and says : “Men who
have nothing but memory are but living lexicons, and, as it were,
the pack-horses of Parnassus.”” He says further that we should
teach the boys to learn by doing. Hs says: “The best way to
comprehend is to do. What we learn the most thoroughly is
what we learn to some extent by ourselves.”” He did a great
service by rejecting Rousseau’s theory of isolation and restoring
the boy to society and by emphasising the value of moral and
religious culture.

Thus the main trend of the evolution of educational ideals
in the West was in the direction of natural secular education
which would be a preparation for life and especially for citizen-
ship. HEducational methods also were improved in the direction
of less restraint and greater freedom, less memory training and
more training of hand and eye and reason, less words and more
facts. Geography, history, science and modern languages came
more and more to the front. The state practically pushed away
the church from the control of education. Into this state of
education and of life burst that bomb-shell known as the French
Revolution with its watchwords “Liberty, Equality, Fraternity”.
Mirabeau says : “Your single purpose is to give to man the use
of all his faculties, to make him enjoy all his rights, to develop
the corporate life out of all the individual lives freely developed,
and the Wwill of the whole out of all personal wills.” The French
constitution of the 4th September 1791 contained the following
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provision : “There shall be created and organised a system of
public instruction, common fo all citizens, and gratuitous with
respect to those branches of instructions which are indispens-
able to all men.” Montesquieu has said well that “the laws of
education ought to be relative to the principles of government’.
In working out the revolutionary principles in relation to educa-
tion, Talleyrand urged that education should create free individuals
and lessen inequalities of intelligence, and said : “In a well-orga-
nized society, though no one can attain to universal knowledge,
it should nevertheless be possible to learn everything.” Politics
began henceforth to push religion into the background, and this
world began to loom larger than the rest in the minds of man
and hence also in the educational institutions. Condorcet says :
“A free constitution which should not be correspondent to the
universal instruction of citizens, would come to destruction after
a few conflicts, and would degenerate into one of those forms of
government which cannot preserve the peace among an ignorant
and corrupt people.” His view is that anarchy or despotism
would be the future of peoples who become free before having
been enlightened. This is quite true and has to be particularly
remembered in modern India which is now striving for unity
and freedom. Education alone will secure public morality and
progress along with liberty and equality. Condorcet says:
“Instruction alone can give the assurance that the principle of
justice which the equality of rights ordains, shall not be in contra-
diction with this other principle, which prescribes that only
those rights shall be accorded to men which they can exercise
without danger to society.” Thus he gave two new and fruitful
ideas which were the child of the revolution viz. the idea of free
and compulsory and universal Education and the right of the
state to control education as a means of its self-preservation and
self-realisation. He says in noble words: “If the indefinite
improvement of our species is,as I believe, a general law of
nature, man ought no longer to regard himself as a being limited
to a transitory and isolated existence, destined to vanish after
an alternative of happiness or of misery for himself, and of good
and evil for those whom chance has placed near him; but he
becomes an active part of the grand whole, and a fellow-labourer
in a work that is eternal. In an existence of a moment and
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upon a point in space, he can, by his works, comvass all places,
relate himself to all the centuries, and continue to act long
centuries after his memory has disappeared from the earth............
For a long time I have considered these views as dreams which
were to be realised only in an indefinite future, and for a world
where I should not exist. A happy event has suddenly opened an
linmense career to the hopes of the human race, *‘a single instant
has put a century of distance between the man of to-day and the
man of tomorrow.”

There appeared at this time one of the greatest of modern
educators—John Henry Pestalozzi (1746--1827). He showed the
great importance of education in the family in early years. He
says “I will put the education of the people into the hands of the
mothers. I will transplant it from the school to the house.” In
his school at Neuhof and later on in his famous school at Stanz
he achieved surprising results with his boys. He held that the
chief things in life are knowledge of things, preparation for life,
and love of God. His love of the boys was the secret of his influ-
ence over them. He says: “Every assistance, everything done for
them in their need, all the teaching that they received came di-
reotly from me; mmy hand lay in their hand, my eye rested on their
eye. My tears flowed with theirs, and my smile accompanied
theirs. Their food was mine, and their drink was mine. I had
nothing, no house-keeping, no friends, no servants; I had them
alone. I slept in their midst! I was the last to go to bed at evening,
and first to rise in the morning. I prayed with them, and taught
them in bed before they went to sleep.” His great advice was to
follow nature and develop harmoniously all the natural powers.
He said: “Education consists in a continual benevolent superin-
tendence.” He urged all teachers to proceed through the education
of the senses to the education of the intellect. Mr. Oscar
Browning says well: “The Kindergarten of Froebel is only the par-
ticular development of a portion of his general scheme.” His
example also gave a strong impluse to the teaching of the poor
and destitute. Schools for the blind and for the deaf and dumb
followed his reforms. Care was taken for poor children and
cripples; evening schools, Sunday schools, schools for trades and
employments were derived from this initiative. In national
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sc.:hgois met'hods of discipline were improved, and the care of in-
dividual children, according to their capacity, became the rule

appeared in Europe.”

—_—

OPEN AIR SCHOOLS

By Prof. K. S. SRIKANTAN, M.A., T. R. Econ. S.

(Continued from the last Sepr. issiuc.)

A —

g Curriculiim: TaEy Elementary School occupies a position
1dway between the Nursery Schools on the one side and the
secox.xdary on the other. While the nursery school has no
cBurrl.culum, the secondary school is often curriculum-ridden.
ut in the school we are contemplating, the curriculum will
not control the master, but the master will contro! the curri-
culum. The education of the eye and the ear should be given
greater prominence than the education of the intellect. The
1dfral solution of the educational problem is auto-education.
Digestion cannot be carried on by proxy. So, too, children
cannot be moral by proxy. They must be let to do for them-
selves what ought to be done and to hate what ought not to be
done. The auto-educationist seeks to develop order, severity,
aesthetic appreciation and social responsibility. The ecurri-
gu]u'm therefore depends a good deal upon the purpose we have
1n view. A true carriculum should reflect the national spirit
a.nd .na.tional aspirations ; for example, Prayer, is of particular
sxgn}ﬁcance in India—a country which has always been the
spiritual eye of the world. But prayer has unfortunately gone
mnto the limbo of discarded subjects. The curriculum of an
Elen:‘lentary school requires therefore the greatest amount of
consideration. In fact in a typical elementary school, what we
call extra curricular activities in the secondary schools should
form the main part of the curriculum. The subjects chosen
for teaching should be useful. In fact the tyranny of the time-
table should be avoided as far as possible. Music, Nature
study, language, story telling, civics, good conduct, geo-
graphy, history and arithmetic should be given the grealest
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prominence in the time-table. 1f the story can be illustrated
with the help of a magic lanterp, that would be the best. Boys
may also be encouraged to gather stories from their parents
and friends with a view to tell them in the class. No period
should extend beyond half an hour and between every two
periods they should have a leisure of 10 minutes to play in the
extensive play grounds. It should be clearly understood by the
framers of the curriculum that the old wooden ways of teaching
—the avithmetic by rule of thumb, the history that consists
in knowing string of dates, the geography lesson that is a mere
matter of memorising, all these have passed into the limbo of
things superannuated and discredited. Everywhere, the aim
seems to be to wake the lessons as attractive as possible, to
draw out the intelligence and develop the powers of the child-
ren rather than to cram with facts, to stimulate curiosity and
provide pleasant occupation for the young hands and brains.
‘Teachers are at last beginning to realise the truth for which
Herbert Spencer contended 40 years ago, that the methods of
learning which are most pleasant to the child are generally the
most natural and therefore the most educational. It is there-
fore clear that no hard and fast rules can be laid regarding
the curriculum. The schools at Winnetkas a suburb of Chicago
aim at modifying the curriculum in order to make a greater
adaptation to the individual than is usual and to provide inore
time for socialised and self—expressive activities. Children
learn the comunon essentials and have group and creative acti-
vities. They are self instructed. The Columbia University
has affiliated to it a school known as the Lincoln School.
The institution has seb to itself the task of remaking the curri-
culum, and it has already achieved substantial results. There
is no printed course of study. ‘It is neither the fulfilment for
the ful-filler of any one doctrine, theory or method of education,
It does recognise the worth of activity in the class room, it
does attach great importance on the particular values of indi-
vidual development in social situations, it does believe that
thinking is & greater end than mastery of form and creative-
ness and it does try to get children to learn without distress™
The Hamburg experimental schools are a shock to the
feelings of the orthodox educationists, Schools with no
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programme, no course of study, no grades, no examinations, no
rules, no punishments—with their whole work centred on the
development of each child’s soul from within, these are the pub-
lic experimental schools at Hamburg”- The example quoted
above clearly shows us the direction in which the educational
wind blows. There is no longer any difference between the
extra curricular and curricular activities—Play, Travel, Dis-
cussion, Library work and Class lesson are of equal iinportance —-
for the aim of education is no longer a lop-sided development.
In an elementary school the Library and Musenmn are one and
the same. Pictare books and magic painters form the most
useful addition to such a library. Handling s machine, exa-
mining a toy aeroplane, or again running a baby motor are
now g legitimate part of the work in our Elementary School.
“You may meet a class,” says Hugh B. Philpott, “in London
Park at Westminister Abbey, in the British museam or in the
Tower of London. There is a school in Walworth where a
visit to some place of interest in London or a slow drive by
brake throagh the Tiondon streets is a weekly feature of the
work of the elder boys.”” These excursions are not mere holi-
day jaunts—they are strictly educational and are recognised as
time spent in schools by the Board of Education. Only one
principle that we ought to keep in mind in framing the curricu-
lum for our model elementary school is the correlation of
lessons. All the lessons throughout the school year should be
based on a central idea which may be often associated with the
season of the year. Story and song, reading and recitation,
. writing, arithmetic, drawing and occupations are all related, the
nature of the object lesson serving as the unifying bond of the
whole.

The position of an elementary school teacher is there-
fore no easy task. 'The infant school teacher should have the
same educational qualifications, if not, more, as the Secondary
and High School teachers with special knack for handling the
.young properly. He must be a monument of patience. Bub
the teacher of the school no longer teaches but only guides.
Too much of words and too little of ideas is a general com-
plaint against the present day teaching methods. Paal
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Ruderigar,* in his interesting book on “Vitalised Teaching”
cites the case of a girl who was surprised to note that the Caesar
of the Latin class, the Caesar of the History class and the
Caesar of the English class all referred to the same individual.
Such a girl is not an exception in India. The modern tenden-
¢y in educational practice has been to enlist the activity of the
students and exhibit before them the subject matter of the
lessons. The essence of the Dalton plan lies in promoting the
self-ativity of the pupil, and the teacher remains in the back
ground watching the work of the boys with the assignments.
The project method gives the boy a problem in its natural set-
ting and the interest of the live problem motivates the student.
The centre of gravity of our FElementary School should be
shifted from the teachers to the taught. Rach teacher keeps a
“Book of Progress” which contains, a broad convenient column
for each branch of study. After each lesson he enters a state-
ment couched in the fewest possible words of what he did and
not of what he meant to do.

A very important principle in the matter of teaching
which has been neglected in most of our Elementary Schools is
the promoticn of the Teacher along with the classes. Changing
the teachers in every class is detrimental to the progress of
children. Their mental growth is stunted, though every one of
the teachers may be a good one. Before the new teacher has
acquainted himself with the peculiarity of each pupil, much
va.'lua,ble time is lost—mauny vital errors are committed. Many
points of hostile contact are established before he is aware of it
Even a new teacher for every year is too frequent a change. In
the primary schools, it is therefore absolutely necessary that the
teacher is promoted with his class.He steps into the next higher
class with all the little ones prepared for promotion. When the
second year is over he takes the same class %o the third year and:
so on. After finishing one round, he again starts. Thus ample
opportunity is given to the Teacher to study his boys and shape
their future properly. It is this kind of promotion that is con-
templated in this article for the Model Elementary School. Such

* The Hindu Educational Supplement.
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& promotion, it is needless to observe, also puts an end to the
unhealthy competition among teachers for particular classes.
Germany and America have been benefitted immensely by this
novel procedure.

EXAMINATIONS

By MR. A. V. K. Krishna Menon, M.A., B.L., L.T.

The cry has gone forth far and wide that examinations
are the bane of education and that the sooner they are done
away with, the better for our young felk- Itis true that
examinations are looked upon with horror by the majority of
students and that they are to some extent an evil. But there
is no use decrying the present examination system, unless one
is able to suggest an effective substitute for it. Destructive
‘easy-chair’ criticism is easy enough and has become the
fashion of the day. But what we want is constructive
criticism. We ought not to ignore practical difficulties in deal-
ing with a knotty problem like that of examinations. One
writer asks, “Why should there be any examination in the High
School, even including the S. 8. L. C. Examination?”’ The saine
question may be asked in respect of the University examinations
too. But may I humbly ask what the kind of test is we are
going to have in order to find out whether a student is fit for
‘the university course, if we do away with the 8. 8. L. C.
Examination and the Matriculation Examination? We know
the evil of having ‘wholesale promotions’ in some of our
- 8chools. - When students come to know that they can go up
without attending to their studies, they will be the last to exert
themselves, human nature being what it is. There will, of
course, be rare exceptions but these exceptions prove the rule.
All of us who are in the teaching line know how sadly neglected
the ‘B’ group subjects of the High School were, when there were
no examinations in then. This led to a revision of the S.8.L.C.
scheme and the ‘B’ group subjects had to be included in the ‘A’
group compulsory subjects. I am certainly for lessening the numn-

ber of examinations in our schools. But, until a method better .
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than the present one is found out, I am for having an examina-
tion at the end of every academical year to test what the
students have learnt during the year and find out who among
them can be promoted to the next higher class. The nature of
the examinations may also be reformed so that they will be
more a test of the intelligence, capacity and general knowledge
of the students than a test of their memory. I donot agree
with the view that education should be made more attractive
by abolishing all examinations and allowing the students to
have their own way. Knowledge cannot be cultivated without
some effort on the part of the students. It is impossible in the
very nature of things to expect immature boys to put forth any
effort, unless some rules and restrictions regarding their conduct
and their studies are laid down. Freedom does not mean
licence and proper discipline does not interfere with one’s reason-
able freedom of action. Rules and restrictions are, therefore very
necessary for our peace and welfare and to refuse to be hound by
thema will be to court disaster. Examinations, therefore, are a
necessary evil, however pernicious they may be, and I cannot ag-
ree to their total abolition in the field of education, until a more
wholesome substitute is found. Let us, like wisemen, ‘rather bear
those ills we have, than fly to others that we know not of.’

GLEANINGS FROM TAMILLITERATURE

By MR.T. R. RENGASWAMI IYENGAR, M. A, L. T.
(Continued from the last issue)

8. Periazhwar, otherwise known as Sri Vishnuchittar ( ufefas g
Q,af,s/i), was a sozhia Brahmin born in Sriviliputur in the Tinnevelly District.
He is a historical personage as he makes mention of Varugunan Pandyan and
his minister Selva Nambi, both of whom are known in History. Pandya Kings
were generally Saivites and the mention of Varaguna as a staunch Vaisbnava
in an inscription conclusively proves that this king was converted to this faith
by our poet saint. In one of his nightly rambles, the king happened to meet
& Brahmin pilgrim, who sang to him a Sanserit sloka referring to the
transitoriness of earthly enjoyments. The king was taken up with the idea
and wished to find out the true path of salvation. He sent for sages and
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scholars and laid before them a wager that one who succeeded in bringing down
a precious bag containing untold riches at the top of the flag to which it was
tied by propouhding the true path of salvation would become the owner of the
bag. Many tried and failed and the bag would not move an inch. Bidden by
the Lord, Vishnuchittar went to Madura, over-came them all in disputation
and won the bag which fell on his lap of its own accord. Even if we leave
out the miraculous element out of consideration, the fact remains that the
King became an ardent Vaishnava and disciple of his. e has contributed
what is known ag “Periazhwar Tirumozhi” in the Prahandam cousisting of 437
stanzas. He was an ideal worshipper of Sri Krishna and his verses are full of
the Lord’s Lilas. The poet identifies himself with men and women, who
moved and had their being in Him when He played on earth as Sri Krishna
and sang of his glory.

9. Sri Andal is the adopted daughter of Vishnuchittar. Oae morning
as he was gathering flowers in the telnp]e ga,rden he saw & female child of
about 6 years of age standing on a Tulsi plant and accosting him as father.
He took the child home and brought her up as his own daugbter. She was

named Goda. Unlike other girls of her age Goda was always fond of praising

the Lord and even in play she spoke of Him as her lord and husband. As her
father made garlands for the Lord she would stealthily put themn on first and
look at her shadow in the house well. The unsuspecting saint would then
carry the garlands to the temple and dedicate them to the idol. One day
finding & hair thread in one of the garlands, the Archaks refused to use them:
and the Azhwar had to prepare new ones. As soon a8 they were put on the
neck of the idol, the god within is said to have rejested them saying that they
lacked of Goda’s flavour. The saint in a surprise ran home and ascertained
the truth from his supposed daughter. From that moment she was called
Sudikkodutha Natchivar (G4 8081055 wrg&@uwri) and the saint looked upon
her with great reverence. The maid locked upon herself as a Gopi and began
in company with her mates to make puja to the God of love as the Gopis of
old did on the banks of the Jumna to rejoin their Lord Krishna. As she grew
of age her father came to her with proposals of marriage, but Goda declared
that she was the spouse of the Lord. She requested her father to take her to
several shrines, and when she got into the shrine of Sri Ranpanadha in
Srirangam she disappeared in a flash of light and found repose in the bosom of
her Lord. Her contribution to the Prabhandam consists of 173 stanzas. They
are all in the style of a love-sick maiden longing for her spouse. The thirty
gtanzas said to be sung by her in thirty days’ penance, her message to the
cloud, ler apostrophe to the Lord's Conch are few of the masterpieces of
literature found in the language. The narration of her wedding dream to a
mate is sung even now in all Vaishnava houses on the occasion of their
children’s marriage.

10. Tiruppanan is looked upon as of low parentage as he was brought
up by & Panan at Woriur. The Panars, the singers and dancers of those 1ges
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wers treated as almost outcasts though they commanded great respect in the
Courts of Kings, Even as a child he is said to have evinced desp devotion and
he would spend hours on the banks of the Kaveri in singing and playing upon
the lute. One morning when he was so engaged an orthodox Brabmin by
name Lioka Sarangar (Qovrssrrmsri) came there with a gold pot in his hand
to take water for the idol’'s puja in the shrine. For fear of pollution he
repeatedly called him to move away from the place. Finding that he did not
obey the call the hystanders began to pelt him with stones and one hit him
in the face so severely that blood began to flow in a stream. The Azhwar,
who wus still then beside himself, moved away to a distance and the servants
returned o the temple with the required water. On going into the shrine
they found blood rushing out of the idol’s face and got alarmed. The matter
was duly reported to the King and his officers but none could stop the flow or
find out the cause. Sri Ranganadha told Lokasarangar in a dream that he was
the offender and that his offence would be expiated if he ran to the Azhwar
and brought him to the temple on his shoulders. His Brahminical pride was
ourbed and he did accordingly. No sooner had the saint entered the inner
shrine than he broke out into a song of sweet melody describing the Lord’s
beauty from foot to head. The monent he stopped he disappeared in a flash
of light. He has sung only ten stunzas and that is all the contribution he has-
made to Prabhandam literature. '

11. Tondaradippodi is a causal name given fo this azhwar on account
of his humility and service rendered to Vaishnava devotees. His own name
is Vipranarayanan. He was born of Brahman parents in the village of
Moudankudi & few miles from Kumbakonam. He became well versed in all the
Shastras and had deep devotion to God Narayana. Unwilling to marry and
8et up a home he went on a pilgrimage 6o Srirangam, where he was so much
taken up with devotion to God Ranganadha that he settled there and spent his
time in gathering flowers and making garlands for his Lord. Ome day two
dancing girls happened to come there and take rest in his garden. They were
sisters and the younger of the two was so proud of her bewuty that she got
affronted at the indifference shown by the Azhwar towards her. She made up
her mind to make a conquest of him and after sending away her train she
entered the service of the saint as an humble servant. The unsuspecting sage
was caught in her meshes and became so infatuated with her that he would
not live a moment but in her company. Finding her object gained she
discarded the poor lover aad went away home. He pursued her and waited
upon ber door hoping that she would one day relent. God Ranganadha took
pity on him and with a view to save him oame in the disguise of a temple
servant and gave the woman a gold vessel stolen from the temple and told her
that it had been sent to her by her lover. She relented and took back the
Brahmin into her favour. In the mean time the stolen property was traced
to her house and she was caught hold of. On the strength of her evidence
Vipranarayant was sent to prison, The king had a dream in which Sri
Ranganadha told him of the poor man's innocence. The king set him at
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liberty. The Azhwar was cured of his infatuation for the dancing woman and
spent the remainder of his life in serviee to his God and his devotees. He is
said to have lived 150 years. - His gontribution to the Prabandam literature
consists of two poems called Tirumalai (#®wr%v) and Tiruppailiezhuechi
(Bpliairafl@Quizp 8 )—55 stanzas in all. The first poem is full of pathos and
repentance.

12, Tirumangai Azhwar. Hes said to be the last of the Azhwars though
chronology may have it otherwise. He was born ina Kallar family in a
hamlet near Tiruvali Tirunagari (@arad Hmssf)in the Shiyali Talug of
the Tanjore District, He is known ag Parakalan and Kalian. He is said to
have lived a boisterous life in his youth and as a feudatory chief undfar' t,h,e
Chola rulers wielded immense power. Once he happened to meeb a thSlcmﬂ.S
fair daughter and fell in love with her. Her father would not give her 1n
marriage to him unless he expiated his sinful life by olfering food to thousand
holy Brahmins every day for the space of a year or so. To please her obdurate
parent he undertook the task and began to secure wealth in all evil ways to
achieve his end. Being a dacoit by birth he took to plundering travellers and

wayfarers. One night God Ranganadha and his spouse disguising themselves,

as a newly wedded couple bearded the lion in his den and allowed t;hemselvgs
to be caught in a trap. Just as he was pulling out all the ornaments from his
sacred person, he bit his toe to get possession of a diamond ring on it. The
man was dazed and got into & spiritual trance. Then the God revealed himself
to him and initiated bim into the secrets of the divine path.

Then the Azhwar gave up all his worldly mindedness and took to a
holy life. He visited almost all the shrines in South India and has sung of
them in his hymns. His is the most prolific part of the Prabhandam literature,
a8 he has contributed 1361 stanzas in all. Hymns referring to his past wicked
life, his repentance and reformasion are full of feeling.

In all the Tamil Veda of the Vaishpavas consists of 4000 stanzas as
dptailed below: —

Poigayar 100 stanzas,  Periyazhwar 473 stanzas.
 Pudattar 100 Do Andal 173 Do
. Peyar 100 Do Kulasekarazhwar 105 Do
Tirumazhisai Azbwar 216 Do Tirupannazhwar 10 Do
Nammazhwar 1296 Do Tondaradippodi 55 Do
" Mathurakavi 11 Do Tirumangaiazbwar 1361 Do
4000

SCHOOLS AND SCHOOL-LIFE IN
SWITZERLAND.

By Mr. MARIE WIDMER.

_————

The intellectual and professional culture to which Switzerland owes
the privileged position she occupies ainong the nations, is due chiefly to the
thoroughness with which scholastic education is adapted to the requirements
of modern life and conditions. Swiss culture is of long-standing origin
and derived its inspiration from the most varied sources, notably from the
great reformer and their predecessors, like the famous Irish monk St.
Gallus, whose name is perpetuated in the abbey and town of St. Gall. In
later days, Basle, Geneva and Zurich became great centres of learning
npased on a groundwork of clussic lore which is the essential of all true
culture

Jeun Jacques Rousseau, bornin 1712 in the city of Geneva, presented
the world with new ideas oun education in his book ‘“‘Timile.” Heinrich
Pestalozzi, Zurich’s noted philanthropist and pedagogue, born in 1746,
realized the greatness of Rousseau’s teachings and utilized them in a
practical way for the public schools. His writings and the educational
establishinents he directed ut Neuhof-Birr (Argovie) and at Yverdon, on
the lake of Neuchatel, becamne world famous. Pestalozzi’s own methods
were successfully employed by another eminent pedagogue, von Fellenberg,
whose private Institute at Hofwill, near Berne, was attended by the sons of
families known on both sides of the Atlantic.

As early as 1830 the Swiss cantonal governments began to study the
school problems, for in those days already the school was recognized as the
instrument by which a democracy trains its mewmbers for efticiency and
patriotic service. The Elementary School, a cantonal institution subsidized
by the government, is the basis of education in Switzerland. It is compul-
sory up to the age of 14, with the option of continuing to 16, and is
entirely free of charge for all ehildren.

“Continuation Schools” are available for young men who, for some
reascn or other, are only able to attend the prescribed compulsory term
in the elementary grades. An intermission of one or two years is generally
allowed between the termination of the first School period and the begin-
ning of continuation—or Repetition School, as this course is called in some
parts of the country. In this manner the pupil resumes his studies at
a somewhat more mature age. The new courses concentrate especially
on the perfection of the mother tongue, on Swiss geography, history and
government guestions, and are an excellent preparatory means for the
exauiinution which every future soldier of the Swiss Army has to pass
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when he enters the school of recruits at the ageof 20. The attendance

of these schools is limited to the winter months and does not exceed seven
hours per week.

Pupils desirous of attending “Secondary Schools” are generally trans-
ferred from the fifth primary grade, provided they can pass the state-
‘imposed examinations. The average duration of a Secondary school course
‘is four vears, and after graduating from the same the students are ready
to enter the so-called “Tutermediate Schools,” which comprise:

0

1. Institutuions preparatory to universities, such as the gymnasia
w1th their scientific, literary and commercml depuxt;ments

2. Teacher's Semm'mes
3. Technical Schools.

4. Commercial Schools.

[

The course of study in the first-named group of institutions generally
.covers four to four and b half years. After its completion and the pessing
of 4 state examination, the students are eligible to enter one of the Univer-
sities or the Foderal Institute of Technology at Zurich,

v

Some Intermedlate Schools, especmlly those of the smaller cantons,

merely endeavour t6 give their students 'a complete education of a higher
grade, and' many of them afford at the same time opportunities for board-
ing to pupils from distant localities. A'few of th‘ese institutes are enter-
prises of religious orders, and among them are the Roman Catholic
Colleges at Schwyz, Dmswdeln Enpelberg, Dlsenbxs and I‘rlbourg

A noteworthy feature of the Intermediate Schools of\ French-speaking
Switzerland are the language courses and the special classes for native
and foreign students whose mother tongue is not French. After becoming
sufficiently proficient in French in these classes the ‘pupils are admitted
to the normal classes.

The public Intermediate Schools generally require a moderate fee,
but scholarships are available for deserving students.

Switzerland believes in showing her children their country. Hikes
and sight-seeing trips of one or several days are consequently a regular
‘feature of Swiss school-life. While the lower grades may be taken on
half-day or day’s outings, the higher institutions of learning provide
for more extensive excursions, and in all cases the country's ruilways
co-operate generously with their greatly reduced tariff for Schools.

In most of the regions where skiing is possible in winter, this popu-
“lar winter sport has become an important part of physical training, and
‘many progressive towns have in recent years set aside a special credit
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for the purchase of skis for boys and girls attending the upper Elementary
and Secondary grades. (Gymnastics on skis, cross-country hikes, races,
and gven jumping contests have thus hecome a much enjoyed feature of
Swiss school days in winter.

For children of frail canstitution many cities have established open-air
or forest schools. With specified periods of the day being devoted to
study, resting and games, and with nourishing meals being served free
of charge, these delicate children gradually develop into healthy members
of humanity. School lunches and “Summer vacation homes for school
children” are other vital problems efficiently taken care of througout
the land, and donations from public-spirited citizens are never lacking
when the welfare of youth is at stake.

Workers for Switzerland's outstanding industries, such as weaving,
embroidery, machinery, watchmaking, hotelkeeping and' woodearving, are
trained in schools especially devoted to these branches. A number of
technical institutes for students of the age of 15 years up prepare the
same for a theoretical and practical activiby in construction, machine
building, electrical engineering, chemistry, etc. The diploma given by
these schonls makes a student eligible for the Federal Institute of Tech-
nology at Zurich.

A small number of Agricultural and Dairy Schools,” which all maintain
model farms, afford a thorough training to the young meh who desire 1;0
become proficient in this particular field. For the 'girls there are special
schools for complete instruction in housekeeping. Courses' are also avail-
able in dressmaking, millinery, embroidery and household edonomics.

Careful uttention is also paid to commercial training. Besides the
commercial sections maintained by the TIntermediate ' Schools, there are
special Commercial Schools at Geneva, Lausanne and Newchatel. Com-
mercial Science in its highest stage is taught at the Academy of Commerce
ab St. Gall, and in the department for Commercial Sciénce’ of the Uni-
versity of Zurich

The newest creations in the field of vopational training are the schools
for Traffic and Administration, where employees are ‘trained for railroad,
post, telegraph and .customs service. Special ' instituteés’ covering this
field are moreover at St. Gall, Olten and Lucerne, and the ‘technical schools

. of Bienne and Winterthur maintain each a railroad deps rtment.

There are also a number of Music Schools' and 'Couservatories ‘of
eminent rank.

In addition to the before-mentioned Federal Institute 'of Technology
at Zurich, there are seven cantonal Universities; i.e., at 'Basle, Berne,
Fribourg, Geneva, Lausanne, Neuchatel and Zurich. -
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' The various schools are under the direct control of the cantons and
this eusyres that cantonal requirements receive adequate consideration.
The variation in language in different parts of the country also provides
change of thought and mentality, so that Swiss schools, while all per-
meated with the spirit of modernity, offer the most attractive variety.

In the Universities the students ave mkenl to the highest level of
modern progressive thought. Pure science is part of the university pro-
gram. Dead languages are replaced by modern tongues, and more im-

ort T: i Ay ' . .
bortance is paid to conversation than to mere literary and grammatical
knowledge.

Boargiv::z:z]::;s 18 ;‘;1’90"91” iu§tly famous for her excellent Private
18 ese establishments are distributed throughout the
:;:;t.ry'Paf:tt Fref“"h'sl)%k?ng .S.Witzerlzmd has the largest number of
their sons ﬂ,nl(li Z Ol all natlmmlltlfas fantrust th? care and educution of
5 0000 hame I;Lutghlters to these mstlt‘utes, whlch' very -quickly hecotne
ago realized thexc; he young people Lven the Swiss families have long
) nique advantage of sending their children fora year or
two, or ?ven longer, to a finishing sehool in a part of the country where
the official langunge is different to their own.

. And as there are Swiss hotels to cater to every purse, so are there
prl\fate scl?ools for students of limited or ample means. To impart to
:Eezr pupils an education of irreproachable standard, in surroundings

a a}'e beneficial both to body and mind, is the foremost aim of these
estab‘hshments. The development of character and intellect, as well as
physical training through working in fields and woods, and wandering
by lakes and mountains, is the particular aim of the so-called “Ticoles
Nouvelles.” Several “‘Alpine Institutes’” for boys and girls have also
been established in the mountain regions, where students of frail consti-

tution may enjoy the benefit of the invigorating alpine climate throughout
the year.

In Switzerland the schools are often described as “the places of
democracy.” Whether it be in an obscure mountain village, or in one
f’f the leading cities, the “temple of education™ is just as conspicuous for
its beauty as the never-missing “temple of worship” is inspiring in its
noble architecture. Where the physical and intellectusl welfare of the
young generation is concerned, the Swiss people do not shrink from
making sacrifices, and so it frequently happens that a community whose
general aspect totally lacks the stamp of prosperity prides itself upon
a school building and equipments which must necessarily have occasioned
heavily increased taxes to the citizens, —~Education Boston.

SIR MIRZA ISMAIL'S ADDRESS

——p ——

Sir Mirza Ismail, the Dewan of Mysore, made the following speech ab
the opening of the Conference of the Secondary Fducation League at Kolar
on 17th March, 1933:—

It gives me much pleasure to be with you this afternoon, and to open the
Eighth Confarence of the Secondary Teachers’ League in the State. Your
Reports show that you have been doing useful work in promoting a sense of
professional solidarity among your members and in offering a forum for the
discussion of subjects of professional interest.  Associated elfort is the order
of the day, and though associations on u professional basis inevitably display
a certain amount of what may be called, without offence, the Trade Union
spirit, such associations contribute greatly to welfare if the dual purpose of
Trade Unions is always borne in mind. T am interested to see that your Len-
gue has joined the All-India Federation of Teachers’ Associations, which:
exen plifies the tendency towards Indian unity. [ hope that in the coming
yoars, educational organisations and institutions will play a very useful part
in promoting a spirit of Federal co-operation in the land, and thus help the
Federal Constitution to function as a living reality.

1 have no doubt you are fully slive to the numerous educational problems
that call for a satisfactory solution, and 1 shall, therefore, refer only to one or
two that require your immediste and sustained attention Your main concern,
T see, is with High School education. It is now accepted that the High
School stage of education should be the great water-shed of the educational or-
ganisation of the country,instead of being merely. to change the figure of speech,
a ealling port on the continuous journey to the promised land of the Univer-
sity. I need not say that what is urgeutly wanted is a well thought out and
carefully co-ordinated svstem of Vocational Training properly fitted into the
general scheme . of education in the country. Not only should the High
School course be recognised, but there should be also appropriate vocational
course after the High School stage to draw the youth away from the Univer-
gity. I hope your League will make special efforts to formulate its views on
this very important subject, and suggest definite lines on which reconstruction
may- proceed. In laying stress upon Vocational Training, let me not he
understood to under-rate in any way the imperative need for what has been
called the ‘education of the whole man.” Every effort should be made, in par-
ticular by the development of extra-curricular activities, to give the young full
seype for self-expression and development a manysided personality.

s

The task of the teacher is not merely to instruct children but to educate
them. I would remind you that in any intelligent community, whether in the
schoal room, Drawing room or Lecture room a difference of opinion may be
worth much more than a general agreement. The teacher who finds intelli-
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gent disagreement in a pupil regarding any question of interpretation of facts
or theories is doing incalculable harm if he attempts to make the pupil think
a8 he does.

The modern school room where knowledge is made seductive, where
teachers too often persuade children to agree with them rather than challenge
them to disagree, tends to produce a mental softness which is unquestionably
bad for the self-corrective process which is true education.

Gentlemen, it is your task to bring into existence n new type of man, the
Mysorean of the future, capable of serving his people, his State, and humanity
alike by virtue of a complete and harmonious development of his entire perso-
nality, soul, spirit .and body.

Your aim should be education in the wider sense, culture rather than ins-
$ruction of purely technical scholarship: a new humanism, sabis{ying not only
the intellectual but also the artistic and spiritual aspirations of your students.

While your work in the school room and in its immediate environment
must.always occupy a large part of your thoughts and energies, it will be a
pity if the demunds of your school ¢ircumsecribe and limit your interests. I
should like each High School to act as a centre of culture and an uplifting in-
fluence for its locality Tor exwnple, the statf of a High School might consider
its zone of interest to be about twenty to thirty miles nround it. ~ The needs
and activities of this zone should be made the subject of investigation and
study by the stalf of the school. I ecan suggest a number of surveys such as
an economie survey, a health survey, g survey of the educational needs of
the area, though I fully realise that these surveys cannot be ag complete as
they would be if they were undertaken by a special staff appointed for the pur-
pose. Knowing, as we all do, how small the chances are just now of making
such surveys on an independent basis for the whole State, any collection of
material that you, gentlemen, may bring together will be of to considerable
gervice. You should follow up with lectures and talks, and help in the tasks
of the Departments working for the betterment of the people. Such activities
will dissipate the sense of isolation that a good many of you feel when posted
to mofussil High Schools, which often takes the form of importunities for a
transfer to Mysore and Bangalore. They will promote a sense of solidarity
between you and the other agents of administration working in the same areu,
and above all, they will bring you into close touch with the realities of life.
For good or ill, the old regime of cloistered education, away from the hard
realities of life, has passed away, and it is essential that in the new world,
teachers, while preserving their idealism and their hold on general prineciples.
should also be men of the world, capable of understanding actual conditicns
and co-operating effectively in the solution of day to day problems. The call of
the hour to educationists is to be also men of affairs.

- Gentlemen, [ believe I am asking for no impossibilities, and have set be-
fore you no impracticable task. I have much pleasure in declaring this
Conference open, and wish you a successful session.

NOTES

el

ProcrussIvE Mysore has been taking a commendable lead
in giving a vocational bias to the education of her youths. Re-
cently His Highness the Maharajah gave a striking evidence of
it by laying the Foundation stone of Sri Krishnarajendra Tech-

nological Institute, at Bangalore. This forms

TECHNOLOGICAT part of an All-Mysore Memorial in commemo-

EDpUCATION  ration of the Silver Jubilee of the benign rule

IN MysorE.  of His Highness celebrated some time before

recently. The institute, as at present contem-

plated, is to consist of Mechanical and Electrical Engineering

and Textile Sections.  Training in the latter will be given on

lines in keeping with the urgent requirements of the handloom

industry, and adequate instruction, theoretical and practical,

imparted in weaving, sizing, dyeing, bleaching and printing.

The Institute is a laudable attempt at diversifving the occupa-

tions of the State, rendering education less literary and more
practical, and has immense potentialities.

The Maharajah’s reply to the address presented to him on
the occasion, testifies to his clear grasp of the trend of modern
world problems and his consciousness of the need for sympathetic
attuning of the conditions of his State to present-day exigencies.
He was alive to the unprecedented upheaval of events in the
world of Science and invention characterising the present
century, and the consequent conflict between powerful social and
political traditions and the spreading tide of new knowledge
necessitating adequate equipment of the Youth of Mysore to en-
able them to play a worthy part in life.

The picture in British India is a woeful contrast. The
other day, the Vice-Chancellor of the Annamalai University re-
gretted his inability to impart even a modicum of  technological
bias to the Course of Studies, for want of finances. The Andhra
University does not fare better either. One would wish that the
initial zeal which hailed these two Universities into being had
not warmed itself into lavishing so many lakhs of Rupees on
a mere re-duplication of the courses already extant. Appoint-
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ment of men with strong vocational bias to guide the destinies of
these Universities oven from their very inception might, probably,
bave averted an insipid imitation of the Madras University and
1ts ideals over-emphasising the humanities. . Will the custodi-

ans of Education take a leaf from Mysore and revise their old

world notions, making Education practical?

THE Report of Education in India for the year 1930 to

1931, though belated in appearance, would be of value in show-
ing the degree of progress made during the period. 'The record
1s not encouraging. KEducation which was already under starvage
rations received a set-back from the general
EDUCATION  economic depression and the influence of, 1t
1930—1931. s stated, the Civil Disobedience movement.
An appreciable fall is noticeable in the envol-
ment of pupils, the increase in the year under report being 153,
235 as against 350,605 in the previous year- Many recognised
nstitutions had to close down, but a good number of unrecog-
nised schools had sprung up with a larger number of admissions.
Only 4.7% of the total population of India was at school, as against
5% the previous year.

Reasons may be adduced for the decline. To a certain
extent, the present political unrest should have been respon-
sible for this, as stated in the report. But in a larger measure,
the acute economic crisis and the waning faith of the people
in the utility of the present-day education have contributed
to the fall. As some Directors of Public Instruction have ob-
served, salaries of leachers in many schools have been in
arrears and teachers are underpaid.  Instances of this are not
wanting in South India, where in some, as we learn on reliable
authority, teachers’ pay has been in arrears for over 10 months.
Even in well-organised and ideally-conducted instititions, mana-
gers find it difficult to pay their masters decently and regularly,
in spite of their endeavour to be sympathetic. 'The Damocles’
sword of cuts in salary, reductions of the scale of pay and expul-
sion, if need be, is hanging over many. Unless the grants-in-nid
are substantially enhanced, it may be that many lnstitutions
doing useful work will have to close down in the near future.
Teachers have been crying hoarse for enlarged subsidies from the
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Government, to aided schools, but. it hag been. & ey in, the wilder-
ness; Unlesscmanagers join hande with: teachers, hopes of com-
pelling fulfilment of their demands and obtaining amelioration of
the conditions of service are far remote, with a Ministry under
the Reforms which has been an era of broken pledges in more
ways.than ang, all over the country. ' '
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. Our Country Readers: C. Coomaraswami Naidu & Sons, Madras.

Reador No.I, Parts | & 2-By P, M. Mudaliar. Price: As. 2 each
Readers No. 2, 3 & 4 By D-J. Rajapayagam, B. A. L.T., V.T. Srinivasa
Ayyangar, and P. M Murugesa Mudaliar, Price As. 3, 3} and 4 respectively.

The series above forms an up-todate publication, very attractively got
up, with colour designed title pages and coloured pictures inside capable of
arresting children’s interest. Illustrations are in profusion, set off by their blue
print from: bhe reading matter The serips has blien gradad: with care. The topics
are varied. .-Ab the end of each lesson, a note is made of the difficult wonds
learnt, and a few suggestive questions added by way of recapifulation. The
Editor, My, Mudaliar, is to be econgratulated on the. originakity and: freshuess
of imagination be has brought to bear in publishing this valuable saries for the
use of children. in Eiementary schools.

2. Gopal New Tamil Vasagam: For classes VI and VII; By Videwan
M. V. Venugopal Pillai: Published by 3. G. Panl & Goy Exancis Jogepks St.,
Madras. Price: As.. 7 & 8§ pespeativaly. : . o :

Thess two volumes complete the series of Gopal Tamil Beadess for the
Qowey clusses alrensdy reviewed in thess eplumns. The-boaks under neview-hawe
‘been written by ahrexperiencad Pamil Pandit -converssnt with shei yepuire-
wients of the standirds.. Most of the subjent mutter is original, aad of varied
interess, compribing stonies; moral:tales, acedunts:of the lives of grest people

. ‘story poems and selecbions from classicul lore. Tamil prose is intersrporsed

with apt quotations of Wresking. mignificanep; . prined in:bold: types. .A. spesial
feature is the ajtention paid to pupgtuation ‘?d syllabification, o} wards. _.Ea,eh
poem has a short note of the meaniigs of ‘ﬁxxfa.&iilidi’ words, aéded’ dt the end.

‘Appropriate illustratiotis uﬁd-the‘i}éi%‘ DHint' oh Bipetior paper make’thle publi-

cation attractive. - _ ‘
3. ‘Eaglish Grammsr & Compotigion: By H. R. Bhatia, M. A, and
H. M. C. Pirdds; B.A., LOP, MEE, Publishdd by the Tndian’ Préss,
Allshabind, * Pifco Be. 1—-8—0. - e
The reaction against Gl"‘;""?’vhgf as ‘a stibjoct M“W Tor'tHé ;"Quislith“
of correct English in the cla.ssﬁquisﬂow!y dyipg down, and a definite move
e R
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is evident to restors Grammar to- almost its original implertance. -Tha pubk
eation of the book above is hence timely for the students appearing fdr public
examinations. The authors have compiled it on a new plan, divesting it of "all
traditional formalism’ and keeping in view the requirements. and disabilities of
Indian students engaged in learning the language, Its distinctive feature ls
its practical tone and procedure. The volume is divided into 2 part; Part i
deals with Grammar and Part 2 correlatés compositién ‘with it. Rules and
exceptions have been clearly classified and illustrated with examples in profu-
sion. Graded exercises of a practical and varied nature have been added to
each chapter to provide oral and written practiee in the application of the rules.
Preference has been shown to examples occurring in English texts eommonly
read by students and in the public examinations. The latest (reyommenda-
tions on grammatical terminology have been adopted The contents of Part
2 are suggestive and stimulating. ‘The thmkmg powers of p\;l)1ls are’ souvh'p
to be developed by presenting to them only skeletons of subjects for conrposi-
tion out of which they might weave out their themeés. -The autliors have also
made use of the reports of Lxaminers. . A comprehensive and practical guide

like this will be fourd of great value both to teachers and students of Ewoglish
all over [ndia.

. 4. AGarland of hdran Hlstory in | Tamil: By A. Chidnmbamnatha«n
Chetty: Published by Theenathayalu & Co,, Madras Price: As. 5.

This neatly gét-up booklet presents a few ihteresting and exoiting
episodes of graet heroes and heroines -of India.- Theré are:fourteen of tHem,
written in-simple and easily readable style. - They will interest children for
whom the book is mtended and will stxmulate a desire’ for further study of
history, :; o : P AR TIIT U T

5. Jeevakarunya Katlmgai (Tmml) By Rao Saheb N. C. Bengaswamn
Ayyangar, Superintendent, S. P. C. A., Madras. Price: As, 8. .
The book nndér review is a collestion of stories. culled from. the sacred
‘books of all the great: religions, exemplifying kindness to -animals. They are
written in:gimple Tamil capable of being understood by school. children, and
profusely {llustrated. - The aim of the autbor is to.make: children kind, tender

and gweet to apimals in their life. The Rt. Hon'ble. V. S. Srinivasa Sastri
‘has written a foreword eomuiending the contents. . The stories may be. plmd‘

with advantege in the hauds of pupils in.elementary. sehpols.

6. 'l‘he Splendour of the East: Published by Ma.o:mllan & Co. Ltd.,
The handy . volume above embodles selectlons from tbe ‘travels of

Marco Polo adapted with introduction and notes. Marco Polo was one of the
earliest known travellers of the Fast, ,and, the tales. of his, a.dvqptgre have still
a charm for youngsters ritee _ﬁ‘ lz" 1 \atic aud s;mple Engixsh th o coutents
make delightful readi i s
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(Pure & with Gold) Rs. 4 per tola,
A wouderful specific for all diseases. It regulates the nerves, bile and :
phlegm, increnses vitality, mental and physical vigour and tones up the system.
SARIBADI SARSA. Rs. 3 perseer
SUKRA SANJIBAN.

It is a very powerful medicine for debility in general, Rs. 16 per seer.
ABALA BANDHAB JOG.

A Great remedy for all female diseases.
16 doses, Rs. 2. 50 doses, Rs. 5. Apply for Particulars.

The Choicest Perfume of the Age

“National Flower Dust”
The latest discovery in scent science-

The sweetest and the most lasting of all natural Flower -

Perfumes For
WARD ROBE Or POCKET
DRAWING ROOM Or BALL ROOM
Sold Everywhere:

Elephant Brand (Regd). Sandanadhi Thailam.i

Cooling and refreshing Oil for the hair
Manufacturers:

M. Kather Sahib & Sons,

PERFUMERS, MADURA.




The South Indian Teacher.

H Teachers’ Union.

M to the teacher and his problems. Best
medium for advertisements. ~
Ra%es can be had ‘on application.
Annual subscription Rs, 3, . &
Apply to:—Manager,
41, Singarachar St., Triplicane, MADRAS.

AR e

The official journal of the South Indis

The only Edueational Journnll devoted

SCIENTIFIC INDIAN.

2-1-1 Jeliatola Street, Calcutta.
An up to date monthly magazine for the
propagation of Scientific knowledge in
India and its application in the develop-

JPCRI O

Annual Subscription Rs. 3 only. .
Specimen Copy Free.

e -

BHARATHA DHARMA.

A Magazine of Liberal Hinduism
THE OFFICIAL ORGAN OF THE
BHARATA SAMAJA

Published on the 15th of every Month.
Editor:-
MR. K. V. SESHA AIYANGAR, M.A., B.L.
Annual Subscription Rs. 2. only.
Singlec Copy As, 4.

R e AR

......... has already earned a repumtlon
as an exponent of liberal Hinduism emm-
‘ently  readable, attmctlvely got up.’
The Iimdu ¥

t‘h for thiiikets” the ‘ardcles aré all" pro-

Enlist yourself as a subscriber by send-
ing Rs. 2 with full and clear Address to:—

The Managing Editor,

“The Bharata Dharma,"’
‘Moryalaya’, Royapettah, Madras.

ment of Agriculture, Industry and Business,

¥ vt ?‘ggzxmm not for' dysdlets, g

vocative of thought of Judgment they are 4 -
for up-to-date India...:., 4:3'—New Indis. !

»THE SCHOLAR

PA L G H AT,
‘ An 1llustratpd Monthly, devoted to
Art, Literatgre #nd Scleme
Annual subseription Rs 3.
Specimen Copy As. 4.

g e Pp——
WANTED Students, Sandidates M. L.
M.S., H. M. B. E. H. H. M. D.. Vaidya-

bushan, Hakimisher, F. C. H. I, etc., by
con;e».pondenco easily. Materiamedicn, Rs.

cheap. Send two snna stamps-for pros-
pectus, —-Ghs.bbwr Homopathie - Institute
(Regd.), P. 0.
MAHUVA. (KATHIAWAR),

Dr‘ G. B’s. Medicated Snuff.

Acknowledgod to be the best throughout
India for Neuralgia, Nasal Cutarrh, Tooth-
ache, ete., etc., Guru Basava & Co., Ltd.,

P. 0. Box No. 510,
- PARK TOWN, MADRAS.

Ph. B. Se, H.M. D, Com. Ph, D.Lit,

M.D., E.H,, Vaidyaratna, Sahity abhushan,
Sahlt‘vopwdhvwvn. Tadibhaziq, Umdatul-
hukam etc. by thesis by correspondenco at
your own rezidence, earn independent liv eli-
hood; Send ¢ anna stamps prospectus.
Universal Institute. Mahuva.
KATHIAWAR.

- Ons Drear Wmters Night

L4 MY INE” |«
oL el et ggaz bnght v
If You Do Not Believe This
“Thigts write for
A SAMPLE COoPY

BE CONVINCED
The Manager,

“MY MAGAZINE"
149, BROADWAY, HH MADRASR,.

“Crayon Ghalks’”

THE NATIONAL CRAYON WORKS.
KUMBAKONAM - {South India)
LA Esrmsmsr{nn IN4922. I
Manufac!urers oi I’llg‘I ¢lasa’Crayon chalks. White and Colours, Blllard
chalks, Images of Hindu Gods etc., etc. :
MEDALISTS, CERTIFICATE HOLDERS, GOVERNMENT SUPPLIERS, EIC,,

Awarded G(z)cll(iiib Medal a:’oP the All Ind132§wage:;nt hBa.E‘:Llar ]
and' Industrigl“E itidis. na:Clty,‘ 1927 .an e Edu- {
cational Fxhibition; 8. M. D! ﬁ?school Tﬂugat}}} m 1928 for

Ly
b, "u ..'i_ 1

5. Practice of medicine Rs. 4. Medicines

Problems In-Elementary Mathematics.
“ .. In Tamil For Forms I, Il and I "
By M. RAMAKRISHNA AIYER, ®.A., L.T.,
AND R. RAMAKRISHNA AIYER,
Assistant Masters, St.Michael's High School, Coimbatore.
PRICE Rs. 1—-4—0 (only.)
A Highly useful Text Book for the Lower Forms
prescribed in several Schools in the Presidency.
Approved by the Text Book Committee. Apply to the Author.

TAMIL BOOKS FOR ELEMENTARY SCHOOLS.
By Mr. R. KRISHNASWAMI AYYANGAR, B.A., L.T.,
Deputy Inspector of Schools, VELLORE.

(Approved by the Text Book Committee.)

Gomemiyy QINF S &elr, SBODENG Fed .

uraafladas 0 2 6 (PFV M F&L lurenQ 3 0
@ o irsu g 0 3 6 ' Qures) 3 0
(,y,@'r@,@,ﬂﬂ 0 4 0 Brawr_min Ljem & &b lureb 0 4 0
16T GOT & T 51 43 0 b5 6 ' Qures 0 6 0

Qargaliy aMFs #1%v, Qsiuid@ori Qurmd, Smes.

”37",‘ If You Are Suffering From

Headache, Toothache,

Rheumatism, -~ Swellings,

Stiff Joints, Cough or Cold,

Sprains, ete. '
Do not hesitate to use

‘SHAFARANJAN’

(PAIN BALM) REGISTERED.

It will bring effective relicf and cure
all pains in a few minutes.

AGENTS WANTED:

Apply to Manufacturers:

M, KATHER SAHIB & SONS,
Perfumers, ~ Madura.

(18 tand Dot




A TEXT BOOK OF

Elemenatry Mathematics

(In English.)

(Approved by the Text Book Committee.)
By V. P. Viswanatha Ayyar, B.A, L.T,,
Mathematics Asst., St. Mary's High School, DINDIGUL.

Book | for Form 1V As. 12, Book 1I for Form V As. 12.

OpriNIONS.

I have looked over Books I and II of the Text-Book of Elementary
Mathematies, By V. P, Viswanatha Ayer, B.A., T.T. They appear to be well and
carefully written, and to be highly suitable for adoption in the Secondary classes.

(8d.) R. VAiDyaNATHASWAMY, M.A,, D. Se,,
University Reader.

I have just gone through your book—A Text-Book of Elementary
Mathematies, Book IT for Form V.  This book treats of the different items in
the 8. 8, L. C. Syllabus by graded examples of varying difficulty, thus leading
up the student from easy examples to difficult ones. The chapters in coutracted
methods and the equations, profit and loss etc. are thus successfully dealt with.
I am sure the students will find in this collection an able guide and sure help
in understanding and tackling different types of problems. The examples are
mostly taken from daily life and thus have an air of reality and will surely
interest the student,

Madras, S. MAHADEVAN,
Asst. Prof. of Mathematics,
6—2-1932. " Prestdency College.

OUR SCHOOL PU BLICATIONS

1. Garuda and Anjaneya - S 0—4—0
2. Avatars of Vishnu 0—4—0
3. Jesus Christ _ 0—5—0
4. Tales of all Time T 0—6—0
5. Rama, the Ideal Son 0—4—0
6. eAeso s Fables I Tl e 0—3—-0
7. % vive 0—4—-0
8. Karna, the Wa.mor 0—6—0 .
9. Stories from Shakespeare 0-12—0
SUITABLE FOR HIGHER FORMS.

1. Tamil Poetical Selections - 0—5—0
2. Nitthilakavai—a collection of Tamil Poemq.... 0-10—0 -
3. Selections from Prose & Poetry in Tamil BookI ~ 0-10—0
4. Do. Book II 0-10—0 .
Write to:— :

V. S. S WAMINA THAN
' Publuher,

MADURA.

V. S. RAMAN VAIDYAR & Bros.,
SWARAJYA PHARMACY.

ALWAYE.
( Branches:-Chalakudi & Karupadanna.)

Consultations regarding disease, diagnosis, the symptoms of whieh when
intimated, are beiag promptly complied with free of charge.

We have many of the Ayurvedic medicines prepared according to the
strict preseriptions enjoined in Ayurveda with the full process inculcated
therein and offer them to the public at the lowest price both on retail and
wholesule rates: genuineness and purity of which we could guarantee, In

addition to this we have in stock all the country herbs and other medicinal
ingredients ready for sale

It is with a view to prove to the public the potency and marvellous
result of the system of Ayurvedic pharmacopoein and thereby make them
appreciate its value, that we have quoted the lowest price in the market,
Besides, we could convince patients of the economic value of adopting the
boly and antique-oriental system of treatment for which we have special
facilities in the collection of herbacious medicines: And hence it is possible
to sell medicines ot such low rates.

Medicines are despatched by V. P. system on application.

Rs. As. Rs. As.
Asoko Ghritha per b, 3 8 | Adhayarishta per 24 oz.
Indu Kanta Gritha " 30 Bottle 1 0
Kalsana Gritha " 3 0 | Dasamoolarishta o 20
Saraswatha Gritha " 4 0 { Drakshasava ” 1 4
Sukumara Gritha " 5 0 | Lohasava " I 0
Schagaladya Gritha " 7 8 | Kasthuryadi Pills per 100 3 0
Thithaka Gritha i 3 0 | Nasikachurna Vataka per Doz. 0 6
Agasthya Rasayana " 0 12 | Virechana Pills perDoz. 0 6
Ajamamsa Rassyana 2 0 | Rasa Bhasma per Tola. 2 0
Chyavana Prasa " 1 8 | Asana Vilvadi Thaila 240z. | 8
Kankayana Modaka 3 0 | Pinda Thaila (ointment) 1 8
Kasthuryadi Leha " 10 0 | Balaguluchyadi Thaila ,, I 8
Mahat Chinchadi Leha ,, 2 0 ] Balaswagandhadi Thaila ,, 2 8
Maha Vilvadi Leha . 2 0 | Sahacharadi Thaila " 2 8
Madhusnuhi Rasayana ,, 3 0 | Dhanwantari Thaila medicated
Musalyadi Rasayana ,, 7 8 01 times per oz. 30
Narasimha Rasayana ,, 3 0 ] Ksheerabala Thaila medloated
Patavaladi Leha " 1 0 101 times per oz. ., 2 8

For further Particulars write to:-

Telegrams:— THE MANAGER,
‘wwanasgar SWARAJYA PHARMACY,
ALWAYE., ALWAYE, (Travancore.)




PusLisiErs, MADRAS.
Recent Publications for school use.

I: P. VARADACHARY & CO.,

' Elementary Science.

| A First year Course in Physics by J. P. Manickam, M., 0 8 0
Second year Course in Physics by do. in the press. 8 0
Physics & Chemistry by A Varadachary B.A., L.T. ] 0
" Chemistry alone do 0 8 0
Animal Life by R. Gopala Aiyer M.A., M. se., ' 010
Plant Life by K. Rangachariar M.A., L.T., I.E.S. (retired) 0 8 0
Physiology, Hygiene by Dr. K. S. Padmanabha Aiyer M.A., D.sec. 010 O
Animal Life by the same author 010 O
Ele. Science in Tami! & Telugu by Dewan Bahadur 0
K. Rangachariar M.A. L.T., L.E.S,, (retired) Form | 010
do. Form 1l 012 0
do. Form Il 012 0
Geography.
Elements of World Geography by V. K. Sourirajan M.A., L.T.
(Dip. Econ.) and K. Rangaswami Aiyengar B.A., L.T. (Complete.) 112 0
. Geography, Eurasia, India and the World by K. Rangaswami
‘ Aiyengar B.A., L.T. 012 0O
Geography in Tamil, by S. Venkataraman and 09 0
' M. K. Sundara Varadhachariar B.A,, L.T., Form 1
do. Form 1l 010 0
do, Form llI 012 0
: Telugu editions of the above in active preparation:
History.
A Text-Book of Indian History in English for High School 112 0
: Classes by C. 8. Srinivasachari M.A., Prof., Anna.}nalal Umvemty
- Muhammadan Power in India 1526-1707 Special Period s.s. L. c.
: by the same author 1 4 0
. Indian History for Form 1 in Tamil or Telugu
' l l by C. S. Srinivasachari M. A. Part 1 07 6
do. Form II Part 1II 010 O
do. Form III Part III 012 0
“A Hi f England for High School Classes )
: HmtorgyoProfl?gI?irllda ; ;hm;tgone M. A, In active Preparation
" Elementary Mathematics.
. Text-Book of Algebra by V. Venkatasubbaiya Garu B.A., L.T, % g g
- A School Geometry Parts [ & Il Complete do.
: Part I, 1 0 O Part I, I 12 VO
~ Arithmetic in Tamil Form 1, 1I, il by S. Radhakrishna Aiyer and 010 o
: K. Vaidyanathaswami Aiyer each ‘
Supplementary Readers in English.
Midshipman Easy—(abridged)—Captain Marryat - . 010 0
' Sclotst';gl'alisman retold by Malloth & Sylyia Crowther S;mth 010 O
Katharatnakaram in Tamil by Chelva Kesavaraya Mudaliar M. A,
o R Book I ClassV 0 5 0
do. Book II FormI 0 6 0
PIINRNNNURNRRSRE B S antn.

GENERAL LITERATURE.

Rs.

Gandbiji in England and
the Proceedings of the
Second Round Table Con-

ference “es e
Studies in Applied Econo-
mics, Vol. |, (with nine
charts), by Prof. Benoy
Kumar Sarkar, M. A. .
The History of Jahangir by
Francis Gladwin. Edited
by K.V.R.Aiyyangar, M. A,
The Aravidu Dynasty of
Vijayanagara by Rev.
Henry Heras, S. J.

Economic Development by
Prof. Benoy Kumar Sarkar

The Political Philosophies
since 1905 by the above
author e .

Introduction to the Science
of Education by Prof.
B. K. Sarkar .-

The Science of History and
the Hope of Mankind by
Prof. B. K. Sarkar i

The Law _and Theory of
Railway Freight Rates by
K. C. Srinivasan, M.A. ...

The Gita Idea of God by
Brahmachari Gitanand ...

Dialogue, Divine and Dra-
matic, by the above author

Hindu-Pad - Padashahi by
Srijt. V. D. Savarkar .

Life of Barrister Savarkar

by Chitra Gupta

Kandan the Patriot A Nove]
of New India in the Mak-
ing by K. S. Venkata-

ramani
Murugan the Tiller A Novel
of Indian Rural Life by

the above author

A,

20

OUR SCHOOL PUBLICATIONS

IN ENGLISH.

Rs, A,

Modern Ele. Mathematics.
Book I, by P.R. Subramania
Ayyar, B.A., L. T. For 4th
orm
Do. Book Il for 5th form
Do. Book Il for 6th form
A Class-Book of Algebra by
P.R.S. Ayyar, B.A,, L.T.
English Selections for High-
er Forma Book [ illustrated
English Selections for High-
er Forms, Book Il Revised
and Illustrated Edition.
Pp. 250
Nanda, the Paraiah Saint
by C. 5. Rangaswami
Aiyangar, BA.,LT. ..
Fables from Mahabharatha
by N. Paramasiva lyer,
B.A., L.T.
Chandrahasa Edited by
Prof. ] C. Rollo, M.A.
Mysore
New Era Story Books,
Book I, by C. Gordon B.Ep.
New Era Story Books,
Book 11,by C, Gordon, B.Ep.
New Era Story Books.
Book I11,by C.Gordon,B.Ep.
The Clay Cart Mritchakatika
Edited by H.O. Kershaw.
BA.LES.
Sandford and Merton by
Thomas Day Adapted and
Retold
Masterman Ready by Cap-
tain Marryat Abridged
and-Retold .

READY IN JANUARY 1933

New Era English Reader,
I'Primer for IV Class ...
New Era English Reader,
No. I for V Class

B. &. Paul & Co.,

Publishers, 12, Francis Joseph Street, MADRAS.

0
0
0

N B W O

0 8

010

OIZJ

0




Just -the Text-Books for S S. L. C. EL. SC. Part 1.

Atproved for. School Use by the Text-Book Committees of
Madras, Mysore & Cochin.

Recemmended for libraries of High, Dt. Normal & Middle ' - - »

Schools by the D. P, I, in Mysore
I. An lntroductwn to Biology, in parts:—

1. .- Plant Life Rﬁ 0 8290
2. Animal Life - . 080
3. Human Physiology, Hygiene & First-aid 012 0

o. Library Edition, all parts combined, half bound, :
w1th some additional matter Aa?\f Dlllustratlons Rs.

II." Elementary Biology.

(Plant, Animal & Human) for Secondary schools Rs. 1 8 0
Life-activities of Plants, Animals & Man treated ’
comparatively in alternate ehapge';'s in a single volume.

M V. Sundaresan, M. A, L.T. (Mys. Ednl. Service) SHIMOGA.
Profusely illustrated, neatly printed & attractively got-up.

.. Apply to-— THE TYPEWRIT ER"MART,
Post Box No. 2&? MADRAS

0 T K. A. CHOURAPPA & SONS,
[ Avenue Road, BANGALORE CITY

" PUBLICATIONS.

( ' By R. NATESA AYYAR, B.A.L.T,, ,
Senior sttory Asststant, Town High School, KUMBAKONAM

(1.- For Higher Forms English History Part - I 014 o
" C Paxt 11 012 0
oo ' Indla.n Hxstory Part I I 0 0
‘ Part 1I 1 00
2. For Lower Forms Indum Hlstory " Form III 0l o
{ . ” s o s ' FOl‘m ' II : 0 |0 0
Form I 070

3 Storles from Indm.n Hxstory for Sth Class . 050

A gﬁlde to Geography for the use of the 8. 8. L. C, Students. (In the Press.)

“Pronounced to be the best in the field”

Practlcal Lessons in Elementary Science & Hygiene (Tamil.)
for classes IV & V As. 5each. = For Forms. I, 1l & ll[-lZAs each.
By M. S. Subramanian,

Teéacher, Sécondary School, VIRAVANALLUR, S L R

) SIRP. 8. SIVASWAMY - AIVAR, K. C. 8. L, C. I E., writes;— # # *# " The subjeots
inctuded in‘the boogs are well chosen and have been dealt with clearly and in & very simplo
stylawcf Tamil. * # * [ will recommend your books both to my Boys’ School at Tiru-
kattupalli and to the National Girls' High School, Mylapore.

“ ﬁMR S. K. DEIVABIKAMAN], B. A,, L. T.,.Head Master, Bishop Heber High School,
Tnclnnopoly, writes:— * #% #& Your bqoks ..... eeenns are well done in simple essy sty le

R these books.ave bhe-best in the feld at presemt. . SRR -
L

& ™ % ] have introduced them inm my school and the clahs te‘whors are of opinion that

Just the book for tl:—study of English in forms IV and V.
“As per the D. P. I's C No. 589 E/33 dated 30th March 1933
ref the instructions regarding the teaching of English.”

THE COMPLETE ENGLISH COURSE

Part [ As. 12. Part Il Re. 1.

Approved by the Text Book Committee, Madras. Vide Fort St. George
Gazette Part 1.B. dated 4—4—33 page 173.

Special feature: The Complete English Course covers the whole of
the English work —prose, poetry grammar and composition.

Read what Educational experts say about it.

I “The Prose selections are mostly from modern authors, Popular
suthors like Mark Twain, Arthur Mee, K. 8. Venkataramani, Sir Philip
Sasoon and others hiave found a pluce. A judicious ecare is evident in the
selection of poetry pieces, regud being had more to the depth of feeling and
melody imbedded 1n them. The exercises on. gramimar are hased on the induc-
tive method. The new terminclogy has been adopted and the topics of the
8. 8. L. C. syllubus kept in view Useful e¢h.pters have been added on the
several forins of comnposition students hive to attempt, with olear instrue-
$ions, models and questions  Appendices appe.r at the end giving explanatory
notes, and questions on the subject matter of the selections, Suggestions for
further reading nlso find a place. The get up is good’—

The Indian Educator. y

(2) ‘““The selecticns in prose are very judiciously made’-— :

The South Indian Teachcr.

(8) “The lessons in prose and poetry are carefully graded. Grammur
and Composition are treated on concentric lines.”

The Hindu Educational and Literary Supplement

(4) The books are remarkably well edited and excellantly got up’

A District Educational Oﬁtecr

(5) "The arrangement of matter is good and the grammar portion is
particunlarly interesting’—

A District Educational Officer.

(6) Parts I and II of the Complete English Course are excellent publica--
tions’'—

P, A, Subramania Ayyar, B.A., LT. Headmaster Hindu High Schoel,
Triplicane.,

{7) 'The Selections are good. If a teacher can use them aright, the pro-
gress of the student will be remarkable.”—

My. S. K. Devasikhamani, B.A., L. T Bishop Heber High School,
Trichinopoly.

(8) "I congratulate you on the eminently practical plan you have adop-
ted in combining prose, poetry, grammar and composxtlon in each text and in
treating the last two subjects on the concentric plan”—

Rev. Fr. Am’rlorﬁavam 8. J., Headmaster, St. Mary’s High School, Madura.

(9) "I think you have ptovxdod for cur young men an excellent course of
study suited to our tastes and conditions of life und temperament’’

— Mr. K. S. Venkataramani, M.A, B.L.. Advocate and Author.
Publishers: g

THE BASEL MISSION BOOK AND TRACT DEPOSITORY,

MANGALORE, S, Kaaara.
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Educators of all Kinds Proclatm =
- 40 Years Ago, ‘And To-day

%

Cynosure of neighbour’s eyes.
A SAFE CURE FOR
Ague, Boils, Cough, Dandruff, Eczema, Fractures, Germicides,

Headaches, Injuries, Jawbones, Knee sprains, Lumbago, -

R T

_Mﬁmps, Neuralgia, Old joints, Paralysis, Quivering,
Rheumatism, Sores, Toothaches, Ulcers,
Vapourbaths, Whooping cough, and
diseases of all kinds like X, Y, Z.

AMRUTANJAN DEPOT. g

Madras, Bombdy and Calcutta.

§n\m_\mnmmmmlmmmnmnmm
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" Published by Mr. V. Aravamuda Iyengar, B.s, L.T., MADU

* & Printed by A Brinivasa Iyengar at the “ Sa.mth Press”, MADUBA
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