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BHok I10ur Four-footed Friends ... ... Price
Bk 1I. The World’s Orchards '

B.ok III. The World's
By k IV. White Folk a

Markets ’
nd other Folk ’

Bk V. Secret of the Seas ... ”
Book V1. Buried Treasure .. .

Book VIL Man and his
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Book VIII. Seamen, Ships and ghlppmg .
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- . Varadachary & Co., Book-sellers & Publlshe{:s,

Our English School Publications. , 8, LINGHA CHETTY STREET, MADRAS. \
. ELEMENTARY SCIENCE PR \

. FIRST YEAR'S COURSE IN PHYSICS

1. ENGLISH SELECTIONS FOR HIGHER FoRMs Book I (IV Forw) . Rs. 012 BY
2. Do. do. do. Book [l Revised and illus- Profes P J. P. - Vlanlkl;aﬁl Mré\ L.T., R . .
trated Edition, pp. 250 ¢V Forn) 1 0 Mag essor of Phivsice, Madras Christian College—Honorary Reader in Physics, University of
3. NANDA THE Palialatt SuUNtT by C. 5. 1{“,('““' i Al &','r N 8dras —Chairinan, Board of Studios in Phvsics, Aunamalii University, Chidambaran;.
4+ FABLYEsS PoM ManabilararTiia by N Puraooasiva Loy G J i Price 0 8 0.
3. NEW By drokry Boouis, Book 1 by €. Gord.n, B. El. Y i A TEXT BOOK OF INDIAN HISTORY
6. Do. uo. Book 1, by C (}oni«m‘ L. L. Lo
7. Do. o, Book 11, nv C. Goraon, L. kb, ., u 6 (P (For High School Classes.)
8. CilANDIAHASA, Faited by irof. J. C. .O“u’ MLAL . o v b Tepared in accordance with the S.S. L C Syll-bus) from the earliest time to the Present Day.
9. THHE (LAY CART NMotehakatik o IJV H. O Kershow, LA, LIS, " (8 BY
16, SANDFOKD AND MERTON by Tromas Day {Ndaptoid an Retold . w U ig C. S. Srinivasachariar, M.A,
11, MasTERMAN READY by Captain Muarryat (Jn the presss N History Professor, Annanalai I'niversit}’: Chidambaram. Price 1 12 0
We shall be glad to submit Specimen copies of the books to the Heads of H A N l M A L L I F E (Prepared in Accordance with the
Institution for their perusal and introduction. ‘I Revised Syllabus)
- 1 BY
’?E\G PAUL & Co., Publishers, 12 Francis Joseph St. ' R. Gopala Aiyer, M.A, M. Sc,,
: Professor of Zoology, Presidency College, Madras
) Je’ Madras. | AND
4 & N John P. Joshua, M.A,| - )
. ‘. e : Lecturer, in Zoology, Xian College, Madras A=
= < }G ' ’ ( With profuse diagrams and two coloured plates.) Price 0 10 0.
1\” \B 2 12 s
2 osv 1 . Tho Journal of the Mad G
H ¢ adras Geographical
‘ \ / : TH}:‘I\IS‘JCHOLAR Association is a valuable Companion to the
. .
NN M@THER INDIA : NNUAL 1531 T
N / f Future H rice As. 12. pply to:—
or its Futur ' , :
A ~:’ .nn ’Depends on the Youth of India H NOTE.—One year subscribers will get | The Secretary,
Prosperlty ' the Annual copy free. Madrasg
e e Subscription Rs. 3, a year. Geographical Association,
P I % Ty - BEAR UFJIN: A Apply to— THE MANAGER, Gopalal[)v‘llzal;nliAS
THE MADRAS PENCIL FACTORY (T Scrovan”  Palghat |
Quite Indispensable for re.modelled S.S.L.C.
. Prepared in accordarce with S.S. L. C. syllabus revised in May, 1930. Profusely illustrated with
HISTORY TEXT BOOKS diagrams. Langunge employed simple nr.d adapted to the standard,
by R. Nntesa Iyer, B.A., L.T., Senior History Assistant, Town High Sehool, Kumbakonsim. ( Afproved by thic Madras Teat-Book Committcc for Scliool use. )
RMS Re. . p.
) FOR HIGHER FORMS FOR LOV'JER ’ESRY 1. Text hook of Elemantary Science Book I (Physicaard Chemistry) by K.8, Ruma-
A History of England in Tamil. INDIAN HIS 011 0 ¢hancrs Iyse BAL LT, Seuior Seience Assistart, Town Hich scheol, Kumbnkonam and
Part 1 up to 1608 ... Re. 014 0O Form 111 ... Rs. 010 0 G. Vuithisnsthassmi Iyer. B.A., L1, Benior Science Assistant, Mabajuna High School,
Part 2 up to 1603-1930 . 012 0 Form 11 - Froce iSecond Fdition) 100
A History of India in Tamil :— Stories from !ndian History i— 2 'Ir‘aen -hook of Elementary Science Book II (Animal hfe) by K.5. Ramachandra Iyor 0 6 0
P . ., 0170 A, LT, Secord Fdition)
P:::;:::g 11282-1931 e i g 3 fg;ﬂ: clmq T 080 8. };th ‘book of Elemertary Science Book III (Plant life) by K.S. Ramachandra Iyor, 5 6 o
! v 8¢ AL LT
For copies apply to the author, New Dabir Street, Kumbakonam. 4. Text bank of Flepntary cclencp Bnok v (Sound Light, Magnehsm and E]ectu- s 0
A T K or 5 ;;y l\l}\ S Rawschandra Iver, BA,, L.T. ) . - 0
os8rs, Subramaniam & Sons, Fducat! 1 Publist Mutt Stroet, Kumbakonsm. ' ys.ology, Hy:iene, and First axd In tha Press .
A guide to Geography for the use 2? the \lcas OE‘C é’;;&:,’ﬂ? uqn English) (In the press). y ( For copics apply to ~THE AUTHOR.
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POPULAR SCHOOL BOOKS.

High School Manual of English: By N G Walinkwr M.AL LB .. Rs 1
A Mannal of Arithmoatic: By ths lato S0 Ruelnderisna Avar, boA. o
A Course of Ganaral Mathamatics: By V. Rignunatas Alyar, BAL
1,.T., Bngtish R3 2. Tamil .. !
Elementary Mithematics: By P. V. S:shu Advar & Vo Venkatasubnnb
English in two Parts. For Lower & Higher Forns Loon,

to

)
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8
U

4

4]

Tam:l & T:lugn Edit.ous sepirataly. Pr 1, As. 12 Pt. 2, As. 10. Pt. 3', Asg. 12.

A New G:omatry for H.gh Schools: By A, A, nrsnuasanm Aryan-

gar MA .. Re 2
A Preparatory Algsbra: 8/ V Ruigunaths Aiar, BA, LT e -
Lower Sacoad.ry Arithmetic: By ths lite S, Bwinkssnoa Atysar and

K. Vaidyanathasunt Aiyar. Two Parts for forms I, 2w .. Ewh., .. 0l
Training School Arithmetic: By M D. siopidachariur. Tam:l &
Telugu Editions Fach. ., 01

Bhoja Charitram & Kalidasan, (Tmnii)
By. K. S Rumiswami Sawstri, BAL B 1.

PUBLISHERS, 190, Mount Road,

As. 10 & s 12

Raji Rajy Cholu 1: By P. V. Jauadisa Iver, {"Tumily ... Rs, 0 3
As Ye Sow 30 Ye Reap: By Miss Ponnuswanii Rao (Tamils L. 0l
SRINIVASA VARADACHARI & CoO.,

MADRAS.

BOOKS FOR SALE.

{ACCORDING TO THE LATEST

Elementary Science

BY R. SANKARA AJYER, B.A. L.T., AND V. S_[(IN}\V‘AS.A AIYER, B AL
Scicnce Assistants, Tie Mutiialpct High School, Madras.

ePart I Simple Physical Mcasuremonts. As. 6 *lart V. Animal Lite _ o
b ’ ‘ V1. Pnysiolosy, Hygleue & First Ald

L.T,

As

* ., 1l Mechanics aud Haat . . 6 . ! - y
¢ . NI Chemistry L8 U VIL Light, Souud, Magnetsm and
¢ ., 1V, Plaut Lite .5 Flectricity -

BY THE SAME AUTHORS

S. S. L. C. OPTIONAL CHEMISTRY.
Price Rs. 2.} 2nd Edition (Revised and Enlargded.

N B 5 per cant disc unt will be all ,wed t 8 irnce teschers and sch ol depats
All the ab,ve buoks have buwen approved by the Text-Bs k C mmittee

Copies can be had of :—Messrs. R. THIRUMALAI & CO, ‘
Post Box No. 1234. 49, Bunder Street, MADRAS

POSTAGE EXTRA.

S.S. L.C.SYLLABU
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« Indicates second edition.
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THE INDIAN EDUCATOR,
MADURA.
An Tllustrated High Class Cheap Monthly.
Editor: V. Aravamuda Iyengar, B.A., L.T.
Annual Subscription Rs. 2-1-0 only Sample
copy 3 As.
Controlled by an influential Editorial Board.

R-commended by District Educational EPETHNALMIG CLTCIANS
Officers for use in Schools, Colleges, Clubs and ' )
ries. Best Advertisi inm.
rarie 8 vertiging Medium ROADWAY. MADRAS.

Send M. O. to the Manager:
The Indian Educator,
Madura.

1

NATIONAL

INSURANCE COMPANY, LlMlT'ED,

{ Bstablished 1906 )

H:ad Offica: NATIONAL INSURANCE BUILDING.

CALCUTTA.

7, Council House Street,

BRANCHES FUNDS
AND AGENCIES NEW EXCEED
THROUGHOUT ERMANENT
INDIA, LURMA, P ROTECTION Rupees

CEYLON, oOLICY
EAST AFRICA. 1,75100,000

S pecial Features

1 NOXN FORFEITABLE after four vears; Subsequent arrear
prewiuns can be paia out of Ciaim proceeds.

GUARANTEED ANNUAL BOXNUS of Rs. 15 per Rs. 1,000.
3. REDUCED PREMIUMS after five vears.

{. LIBERAL SURRENDER VALUES guarauteed on the
policy.

5. PAID UP POLICIES will receive subsequent Guaranteed
Bonus.

[

Write for derailed leaflet of the new PERMANENT PRO-
TECTION POLICY 1o Head Offi e or to:

lNDl ENTERPRISE, T. ANANTACHARI, B.A,,
AN CAPITAL,
MANAGEMENT,

Branch Secretary,
R. G. DAS & CO., Managers.

113, Armenian Street,
M. K. 2AMA RAO, Chief Organiser, BANGALORE CItY.

G. T., MADRAS.




Revised Edit_igr_l of vA Very Popular Book.

Tioroug’ly rexiscd and by it e e

THE ELEMENTS OF ALCEBRA

POPULAKLY KNOWN AS THE
THREE AUTHORS' ALGEBRA
With b Sylabus 2 or Opiioma
Matiiomatics in tic Mu.ras Pr. Sidency and Mg ro St
Sc¢ mdary Soi ! Leavin,, G Rt Sanons
By N PAN "HAPAGESA AMYAR | AT

PR
Lecturcr in Mati. ratics, Findiay Coll e

.
cManarg wds

INVALUABLE TO HIGH SCHOOL STUDENTS— PRESCRIBED TEXT IN MANY
DISIRICT BOARDS AND COCHIN STATE

ELEMENTARY SCIENCE
PHYSICS AND CHEMISTRY

Price Re. 1-4-
PHYSICS
By VONCVISWANSTIIA tiY sl aa. (Piv ), LT

Lecturor in Diysils, Qucen Murys C-llege, Mad-as.

CHEMISTRY

By PUAUNARAYANA AIYAR, MoA, LT,

L. .- . L vty s {ras.
Additional Profossor of Ciiomisiry, Prosidony Colicge. Ma

A SCHOOL HISTORY OF INDIA

Bv M S RAMASWAMI IYENGAR, . A,
Chic f Lecturer in History & Economics, Maiapaya's Clicpe,
Vicianairam, Re. 112

SRINIVASA VARADACHARI & CO.,
PUBLlSHERS. MOUNT ROAD, MADRAS.

Books by Mr. N. K. Venkateswaran, S. M. V. School Trivandrum
Gauthama Buddha

2. Dreams of & Teacher

3. Iscivilization a Fraud ?

1.

THE EDUCATIONAL PUBLISHING CO.,
MADRAS

W
[ Reloe o
[aNeNe)

Tales from Sauskrit Dramatists. by P.T. Srinivasa Aiyargar w0160
Old pearls on a New string e U ‘? 0
Biology (in accordance with the revised syilabus e 0120
Physiology Do. e 0 8 0
Self Help Readers. Grade I. e 300

Do Grade II. e O 40
Sulochana aud other Stories we 040
Vali " O 4 0

Also supplicrs of Wall pictures and stories and Taluk, District,
Presidency and World Maps.
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LONGMANS’ NEW BOOKS

The New Method Readers for Teaching Fnglish Reading to Foreign Children. By
Michael Wert, st ppmt. LES.

Reader VI Wah 4 Dictionary discussing the meuning of new wo'rds and their
devivitives This hook adds a vocabulary of 300 words thus Ato,tallmg' the Whole
ranve to 2280 words.  The book. besides increasing the pupils’ reading ability,
Hlus trates the use of etvimology as @ help in identifying unknown. words hy
meens of known roots predixes or suffixes. Price Re. 1.

Reading Books for Indian Schosls. A New Series of Enclish Readers in Five
- . . . N . ¢ Tt
O Smi A j L 5 series 18 to pro-
books. By Egerton Smith. '\V-lt]l 1}111,\1'1(1‘1'()11.\ TD(_“(;{]]I (“}thl?u»tl'“f, f}fj }; }
ceed on commonsense linee in introducing voung pupils to the reading of English
and at the same time to help in the teaching of the lunguage as such. New
words are given at the head of each lesson. and in most of the lessons these
words are grouped wecording 10 sound,

Primer .. ) As. 3. Book 1 . .. As. 8
Book 1 .. .. .6 Yook I .. .. . 10
Book IV .. . As. 12,

Longmans’ Simplified English Series. General Editor: C. Kingsley W‘lhémb’
M. English books are written for the Fnclich. who have spoken English since
they began to speak. and have read Enelich since they began to read. They
are not vritten for the bilingual foreicner. The books in this series have been
adapted with a view to brine to thase who learn English as a f9r01§—5“ langue.lgle
some of the pleasure that the English classies bring to the English boy or girl.
These have been written in vocabulury of 2000 words.

The Coral Island. By . M. Ballantyne. 1s. 9d.
Kidnapped. By R. L. Stevenson. 1s. 9d.
A Wonder Book. By Nathaniel Hawthorne 1s. 9d.

Phvsica! Training Programmes. For Sccondary Schools. By James Buchanan, M'A'r_’
Director of Physical Education. Government of Benaal. - he main. purpose .g'
this hook is to provide teachers of physical training in schools with a gfulhe
to enable them to follow a regular scheme throughout. the s.chool life odt e1
child. and to give a progressive halanced course which will assist tbe Ig{ra 3113
physical development of the child. Probable Price Rs. 3.

By E. Sankey and Albert

Why and How. A Book of Evervday Science. Ro 1

Royds. Bsc. With 123 Illustrations. Tamil Edition.

A History of Great Britain. By T. F. Tout (Tout's .Plist()x"yz Book I1.) %tiapzted
to suit the requirements of Indian Schools. Special Edition. .2

; : :0) and
A High School English Grammar. By J. A. Yates, M.A, LES. (RETIRE
V.l%\;ahgcllgx)fan. lrgi.zlx..l 1..7.. Headmaster. Native High School, Kumbakonam. Rs. 2.

'LONGMANS, GREEN & CO., LTD., 36-A MOUNT ROAD, MADRAS.




BOOKS OF THE HOUR

Elementary Science Series (S.S.L.C.)
EDITOR: M. S. SABHESAN, M.A.

SENIOR LECTURER IN BOTANY
MADRAS CHRISTIAN COLLEGE.

Approved by the Text Book Committee, Madras, for Schoul use.

PLANT LIFE As. 8
ANIMAL LIFE . . . . As. 8
HUMAN PHYSIOLOGY HYGIENE & FIRST AID As. 8
CHEMISTRY . . . . As. 8
PHYSICS As. 12

P. M. Mathews, B.A, LT, E. C. M. High School, Hindupur. 20—16-—31.

. 1 am sure they will be of great help to S. 8. L. C. students .. .. ..
G.D. Edward, B.A,, L. T, Sara Tucker College, Palamcottah. 16th O<ct. '31.
: I think they -arc the best books on the subjects for the S.sSL.C . -

'G. SRINIVASACHARI & SONS.
Educational Publishers,
13, Narasingapuram Street,
Mount Road, Madras.
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ONE WORD TO MANAGEMENT AND TEACHERS

The Indian Publishing House, Ltd.. is a purely Indian concern.

Many share-holders of ours are Teachers.

Most of the authors whose books we recommend for introduction in
schools are Teachers.

There are on the Directorate Teachers to safeguard the interests of
the profession.

. By patronising the Indian Publishing House Ltd.. yeu benefit the
teaching profession.

We have published Text Books on all subjects suited to all standards
and we offer ample choice.

FOR FURTHER PARTICULARS AND COPIES OF OUR CATALOGUE
Apply to the Managing Director : —

THE INDIAN PUBLISHING HOUSE LTD,
5, Sunkurama Chetty Street, MADRAS.
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MORAL AND RELIGI
By

Mro AR,

Acting Director of

’ O,“C of the commonest charges levelled
against the British system of cducation in
India is thay 1t is
Zeculfxx' system of education cannot but un-
ermine the deeper realities of life.  While
Proma facie the criticism appears very true
YTT?)I‘Q f)ften than not it is the product of doc-
tnavnzurc assumptions and do not show any
3051'1'(3}0 face the actuaditios of life in India.

hristizn missic
tue of their ve
Christian relj
been

godless and that a merely

mary institutions by the vir-
ry existence do seck to impart
glous instruction, but this has
openly resented by Indians.
1bOugh personally T feel that some instruc-
'tl()n in the Bible in no way militates against
any other religion.
Wimplies the
tructjc
whicl
Is

many

But the opposition to
. lurking prejudice against ins-
o any religion except the one in
& pupil is horu. Religious instruction
also possibie .
Cducationg] insti
Sectarian gy

and is being given in those
tutions, which are definitely
nee are founded to cater to the
the helo But an

e number of such sehools is very

“Mmyl} . Wo hivve

the

(l.' et cu
s of particulir communities,

io deal in actual facet with

n RS : ; ;

o umero e covernment institutions  or

s50ven R L : : : :
iment-aided institutions. which cater

Educaiion,

OUS INSTRUCTION

Wabsa,
Musore.

to thie needs ol all children irrespective of
their faith. It is in sucll schools that we
Leorticularly miss sy religious atmosphere
and vet it is exactly in such institutions that
religious instruction is a practical impossi-
bility.  The traditional religious neutrality
of the British Government in India makes
it impossible for them to identify them-
selves with this or that particular religion.
This means that if religious instruction is to
be imparted at all, it will have to be im-
parted in all the religions which might be
represented in a school in the persons of
different denominational children,  Is this
financially practicable?

Even assuming that financially it is practi-
cable. is it desirable? People who clamour
most about religious instruction arc general-
Iv those who identify it with some definite
crecd. which means in practice their own
creed. Such people will look upon reli-
sious instruction imparted by an average
araduate with open suspicion.  They would
look to their nundits and mullas for “genu-
ine” relicious instruction.  Unfortunately
we know the mentality of these people. They
live more by the letter than by the spirit



af their religion. Brought up in their own

creed. they know nest to noihin:
abett tanths other than their own. Such peo-
pie senerally tead o develop oo nacrownes

S v hie . Te . ! ; :
cbootittona, whilch revels s mach in it o

sopericmty s oo runnine down other reli-
RTHE oo o the cicet of this inan ave-

o
“oe L ~chool attended by varied elas-

ses of Hindus and Mabomedans.,  One can

oo haow the Hinsius bursting

voung,

cotne oui of the puadits class with o sense
of superiority, wwhile the Mahomedan stu-
dent, nursed on the divinity of the Koran
et fail o fook down upon the Hindu
with @ sense of pride or of pity according to
his temperament.  And
truction is to be given to the Hindus with

what sort of ins-
their varied religious capacities as lind down
mn the brutal fact of birth in this or that par-
ticndar caste” How iy the creed of Ram Mo-
nan Roy or of Davanind Saraccat 1o be
sauared with the orthodox Hindui, which
15 ever reforming and yol ever succumbing
to the behests ol castes? Frankly the prob-
lem of relivious instruction in Indian schools
i> appallingly ditHeult.  On the
think the British Government have acted
on 4 wise intuition that religious instrue-

whole

ton will create more problems for them than
solve them.

In Europe where there is tar greater re-
ligicus homogeneity such instruction is pos-
sible, but even here the rift between the
Roman Catholics and the Protestants and
again the endless ramifications among the
Protestants themselves have made religious
instruction a problem.  Through private
adowments and better organisation the pro-
blem has been faced with a certain amount
of success.  In India such conditions do not
exist and render a solution on the lines usu-
ally suggested a practical impossibility. But
let it no: he forgotten that religious instrue-
tion in so far as it is based —and is invaria-
bly so based—on certain dogmas, finds its
most congenial sphere in the children's own

THE SOUTH INDIAN TEACHER

home.  Religious parents who live a reli-
ciots life are far pore potent. religious 00
flucnces e the Lves of their own childred

Lobut oo, pundits

than the learned

tacdlahe can ever hope o be.

The queston of moral insoruciion siands
While here also the
practical moral lite of the paents and the
teachen - i~ the best instruction that can be

on i ditterent footing.

imparted to the voung minds, class 1'001.rl
irstrietion inomorality is not devoid of utl
Dy, nayv. 1 maey even cliam to be a necess
sy wdjuner 1 the development of moras
lity . It has one definite advantage over
redizious dogmas, vize that it iy essentially
cigvible of a rativnal interpretation and 1t
would not be diiticalt to convinee even @
chil- - mind as to the importance of observ-
iy moral precepts as a social foree, as somes
thiny without which no society can go on.

There are people who believe that moral
Loetruction is not Gt to be included in the
ctaricuiim of a school, Thes feel that it be-
comes dull and fails to ereate an interest 1n
the student. Many a student can swear 10
the foct that writhmetic and algebra have
been found by them to be exceedingly bor-
ing. and et no educationist has therefore
stuoeested that they should be omitted from
the curriculum The question s not what
is interestins to the student, The question
is whitt i desirable for the ~tudent. and he
would be a bold. if 1ot 5 foolish. person who
woeuld say that moratity is not desirable.
True. moral instruction by itsel does not
make any one moral. but moral instruction
undoubtedly helps @ man to realise why he
should be moral sind fron: this he would rea-
lise how he must be moral,

It will have 1o be adnitted that moral ins-
truction is a particularly diffieult subject to
teach. if it is
to have the right eflect on the voung minds.

It has to be mude interesting,

More than this. o heavy responsibility rests
on the teacher of morslite that he should be

clean in his own dife. While admitting that

MORAL AND RELIGIOUS INSTRUCTION

41 .
wiere e P , .
e My tenechiers who for one reason

Or-an gy ; .
another e Gt bhe morad instructors

Llim‘u. My be expecied to be at lea t one or
?\‘.'(,) ]_n every s<chool who can be suecessivi
m t.hls sithjeet and they are cuite enough
o give o certain moral tone Lo their school,
More] ings

Set

ruction need not be confined 1o
worlk oo :

WOors 1 & class room. It can be carried
on on the })E;(\;.
while the

icld as on the school stage.
. debiting cociety and  scouting
"erve tq develop certain morval trait, in a
Very practical form.,

It would be justitiable to conclude that
rr.mm] msiruction is both practicable and de-
Sirable.
?-‘l‘ilompt from the charge that it has not ful-
Hed a nccessary duty. The subject has not
f‘)mmzln(li:gl that amount of zest to which it
s entitled by virtue of its intrincic impor-
tance. In the

Our educational system cannot bhe

meantime o certiin moral
dnarchy has invaded the life of many of our
young men.  Instruction in Fuglish has in-
e.vitul)]‘\' brourht in Enolish ideas and Eng-
lich influences, which huve consciously ;)l‘
L‘ll?(“‘nsciuusl}' undermined  the traditional
?unh of Indims. where by sheer unreason-
;n;g ?]'(*;.r-{tinn i has not tended to develop a
NN adoration for evervihi ¢
ists, Nothing ’&\’Sli:];’”\,i}“\’:z(‘:}d ‘th'dt he
g syste 1wer in the
formy of 4 moral system or a religion has
taken the place of the traditional creeds.
European atheists have a strength of cha-
racter snd moral carnestness, which are
utterly lacking in their pale Indian imitators.
English education has siven our young men
a )'lew sense of patriotism, but not the disei-
pline which Alone can make patriotic ef-
forts bear fruit.  The negative hatred of
the foreigner cannot possibly take the place
of a positive love of one's fellow-countrymen
“{hate\'er their creed or their native pro-
?'mc'e. Mutual jealousy, mutual suspicion.
an Incaracity to subordinate private ends
to pubiie good conceived on broad lines—

the's‘.f are some defects which vitiate our
political life.
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Il the existence of these defeets is con-
ceded, does it no: point o the need of moral
tradning? I moral instruction gives a theo-
retical background to our moral life, can
it he discarded as useless or as dall? 'The
constning love of mankind was the burden
of the Prophets who in the name of God
woclaimed peace and good will on earth.

!
The world has not seen 2 great prophet who
was not the st and foremost 2 supremely
creat mortl personality, In the lives of the
Prophets perhans we may find that connect-
e link bewteen moral and religious ins-
truction. which could bring the deeply reli-
glows man and the atheist with moral con-
victions on the =ume common platform, {rom
which they could be made to see that in the
last resort the highest religious injunction:
Lore God is not inconsistent with the
higkest moral injunction: Love man. It
might be possible to show how all the great
religions meet in their emphasis on the
highest moral (ruths.  There we might find
a reunion of morality and religion. But this
implics o new orientation in matters reli-
gious. 1 implies that there is a2 religion
which transcends the dogmatisms and the
self-ascumed superiority of this or that par-
ticular religion. Zoroaster and Buddha,
Christ and Mahomed lived and suffered not
{or the establishment of this or that ism, but
for the establishment of the inner unity of
men in the divine. This is the highest reli-
gion. this is the highest morality. Fools may
quarrel ahout names. But they miss the
core of all religion and all morality as so
beautifully expressed by the poetic intui-

tion of Coleridge:
He prayeth well, who loveth well
Both man and bird and beast.
He praveth best, who loveth best
All things both great and small;
For the dear God who loveth us,

He made and loveth all”.
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In these days when the women of India
like their sisters in other lands are making
sradual inroads into their realms that were
hitherta held sacred by thereby
claiming equality with them in different
walks of life and in these days when they
appear in the limelight for their eminence
in the cultural profes.ional and political

men,

spheres side by side. with men, it is but
important and proper that we who are en-
gaged in educating the voung directly or
indirectly should consider very seriously
the sort of education that is extended to the
girls of our country and find out how far
it satisfies the growing nced- of the com-
munity in general.

Education means the act or the art of
developing and cultivating the various phy-
sical, intellectual, aesthetic and moral facul-
ties in an individual, but this term has
been given different definitions according to
the varying thoughts and necessities of the
different periods of its history. The classic
definition of education emphasises the social
aim and social character of the subject mat-
ter with some tendency to subordinate the
individual or psychological side or at least
to take individual capacity as a pretty defin-
itely fixed thing.

The Renaissance definition alternates be-
tween emphatic assertions of individual
and equally emphatic recognition of the
claims of the new nationalities that were
springing up amid the passing of Feudalism.
Coming down to the 18th century one
finds that the definition of education is in-

dividualistic on one side and cosmopoliti€
on the other. Conception in the 19th cen
tury on the other hand at first perpetuated
tho‘ notion of  ha:monious and compl'et.e
development of all the powers of the indivi-
dual and then reacted to social deﬁnitior'lS
concerned some times in a nationalist.lc
spirit (Patriotic citizen-ship) some times 11
terms of industrially efficient service and
vague

some times in a somewhat broad and '
social

philanthropic  spirit. At present
efficiency is the favoured phrase of the edu-
cationists. .
Whatever is the definition given to 1t
throughout the ages or whatever is the part
emphasised in it speaking generally edu-
cation signifies the sum total of the process
by means of which a community or social
s{;'nup whether small or large transmits its
acquired power and aims with a view to
securing its ¢wn continuous existence and
growth, If this be so. education must pre-
pare the people for life’s opportunity, privi-
leges and duties. as we know for certain
that the school of to-day is the training
ground for the citizens of to-morrow.

Then what sort of education do we im-
part to our girls, so as to enable them to be
socially efficient and perform their duties
as loyal citizens? At present when
women are clamouring for equality with
men in the different spheres of life, I would
be greatly behind times, if I say that girls
ought not to get the same educatinn that
boys get in their clementary and secondary
schools, Women are fighting successfully
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Ot unsuccessfully.,  hul

equality with men and conseguently they
are  making rapid culturally,
professionally  and
In m}

legitinalely  for

Progress,
politically  as
: cquality does not lie
n the fact that women should ape men and
ry 10 do the work that men are entitled to
by nature hut it means that women as they
form one hall of the populatien  should
endeavour 1o perform those tasks that are
entrusted to them. that is, they should de-
Vote their time to hecome good mothers good
Ouse-wives, good managers of the house-
hold and successful economics ol the home,
When they can accomplish these they can
Very well hope to hold their place and
thereby claim equality with men in their
life work as useful members of the society.
Our women will be greatly benefited, if
they follow the example of the noble ma-
trons of Rome and the heroic mothers of
Sparta. The influence they wielded over
their men-folk was indeed admirable. If
the Romans won fame as the conquerors
and legislators of the world, it was due to
1‘}19 training they had at home. If the
Spartans  were noted for their bravery
tbey owed it all through the early educa-
tion they had at home under their mothers.
It is thus they kept up their partner-ship
with men.

At this stage let us stop and ask ourselves
t}_iis question:  Are we as educationists
glving the girls a special training which
equips them to be socially efficient or are
We metamorphosing our girls into literavy
¢ranks, ignorant mothers and useless mem-
bers of the community? It is high time we
think very seriously of this matter. Women
of the older generation often complain that
educated girls are a failure as house-wives
and poor managers of the house-hold. Also
We hear more frequently that education has
tirned the heads of our girls and made them
hanker. after costly pleasures and cannot-he-
baid-for comforts. Does it mean that we
have heen forgetful to instil the truth of the

well.
opinion

famous lines of Pope which runs as {ollows.
“A lttle leurning s« dangerous thing.
Drink deep or tuste not the Piervian spring?”
Of course I do not say that this can be taken
to mean all girls who go through school, for
there are girls who are models in everything
that is womanly, hut these are a precious
few.

From these one can easily infer that edu-
cation as at present is at fault. Education
that is imparted to our girls in the element-
ary and secondary schools mostly corres-
ponds with that given to boys in such insti-
tutions, but with a few exceptions. In
secondary schools where the girls are being
prepared tfor the S. S. L. C. Examination
the curriculum followed in girl’s schools is
the same as that of boys. The high school
presents a course of studies to girls to equip
them for higher studies. The number of
girls who avail themselves of this chance is
very small, for majority of girls do not
generally go beyond the S. S. L. C. class.
They stop either to become teachers or to
follow other professions subsequently to
enter home life, and a greater number than
this stop with the middle school. If this
then is the case, the education that is im-
parted to our girls must be entirely on dif-
ferent lines.

In this connection I want to point out how
Germany dealt with this problem before the
Great War. Education for girls was entire-
ly on different lines from those on which the
bhoys were educated. For example the
course of studies offered to girls were:—
household-arts including practical cooking
and household management; kindergarten,
hyziene and care of children which included
nursing and civies and economics including
visits to philanthropic centers, hook keep-
ing. needle work, religion; one of the follow-
ing languages as it was found necessary,
namely, German, French, Latin or Ttalian,
History and Geography, Science, History of
Art, Gymnastic, Drawing, Painting, Music.
This d;)es not mean that girls had no facili-
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Ues tooeqnip themeclves oo higher stodies,
for those girls who wanwed an cducation
cqual to that of bovs cencrally attended
boyvs' schools.

In Switzerland where education s more
liveral than in any other countiy in the
world, the givls of different cantons receive
special education which meet their local
necessities and make them socially efticient.

Coming to our own country, we {ind that
there are schools which try 1o give a special
training to girls that is quite different from
that given to bovs, but this movement to-
wards  eiving a different  course  of
studies to girls is very young and the
tiime has come for a definite
of the ways. In these days when India

aspires to hold her place ameng the leading

parting

nations of the world. it is very important
thai her citizens are fully equipped to ena-
Citizen-

ship dces not mean men alone, but it in-

ble her to realise this aspiration.

cludes women who must be specially train-
ed 1o discharee their duties towards her.

Lot us consider, therefore, the (yhe of
education that women need. You know
thut in whatever sphere of life a woman
shizes, her primary  consideration  is hoer
home and all other interests may bhe very
important, but are only secondary. If in
the home then she does her duty well, <he
has done her best to serve her community,
her country and the world at large.
Women’s sphere of action is the home and it
is left to her to make that home a success or
a failure. If she is to make it a success she
must be well equipped to meet the responsi-
bilities, privileges and opportunitics of home
life. The best course of studies that is offer-
ed to girls must emphasise the instruction
in various aspects that make up the house-
hold arts.

We must then think seriously of the place
that the household arts hold or should hold
in education and its various aspects. Be-
fore proceeding any further with the sub-

Ject we st tarn our attention to the 'deﬁ-
nition ot the word houschold-urts. ’

Various terms huve been used o indiC?fe
the content of this bread subject to sigll}fy
it~ connection with the honie and to p‘_)mt
the fuet that sclence, {ine-art and tcyhm(:?
art are fundementai, but the term most. m
vogue at present are cither home u-:momlC‘Sv
houschold science and arts. household scl”
mice or houschold arts.

The English Board of Education as earl)z
as 1911 introduced the term 'house-crafl
whereas the term economics” is perpetuate
by the Americans in the American Home
Economics Association and is used in many
inctitutions.  In the opinton of some people
d arts would seem

the household scionce an "
ti

to include evervthing that is required bu
is inconveniently lony.  Moreover. house-
hold science does not include the art of ap-
the other
ti-

plication.  Household arts on
hend while it seems to emphasise the pl'ETC
cal or the applied side it alwo implies a seien”
tific and artictic basis. Therefore the ]Z.ISt
term is coming to common usage in the fn-
stitutions in many of the leading countries
of the world. There are many other sug-
sected definitions, but the term household
.zn'l.c. covers all that is included under domes-
lic art and domestic science, together with
other more recently developed industrial,
economic. and hygienic aspects of home

activities. In short it teaches the art of

right living.

Having considered the definition of the
term it is only meet that we should know
something of its origin and history. in con-
nection with education. In certain forms the
subject has had a long history. Some phases
of the subject were advocated even early in
the 16th and 17th centuries. when Comenius
and in a more general way Luther and many
others emphasised the educational value of
household activities. In the 18th century it

w1s emphasised by philanthrophists and in
the 19th century Pestalozzi and other re-
formers hegan actual experimentation for
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ed_UCational purposes. One of the first
things that they did on these lines in Eng-
and wag introduce needle work in private
SL.‘hools. and in schools where the well-born
glx‘.ls were educated it formed a part of the
ﬁmshing eduication which was popular in the
18th century.,

The clairns {or recognition of the domestic
arte f cookiery, laundry work, house-vifery
and needle cpaft in the curriculum of the
SF‘hools and colleges received spare aiten-
tion in Europe before the middle of the 19th
century.  Even alter that date theli intro-
duction inte any scheme for education of
Women or girls was for many years gradual,
bartial and tentative.

During the last fifty years there has been
de\'elopor] a remarkable range of diversified
fllld more or less highly organised course of
Instruction  in primary and scceondary
schools. technical institutions. training col-
?eges, Universities and all institutions work-
g for social hetterment. Consequently
courses  of instruction were arranged in
many  couniries for rural disiricts while
bost school course. residential or other wisc
brovided f{or the nceds of farmers’ daught-
ers or girls of leisure classes,

In the United Stafes of America these
subjects have reccived even University re-
cognition in the form of college courses for
uader and post graduate students. In Cer-
Mmany, Great Britain, Ireland, Norway and
D?nmark great attenijion is given to the
Sclentific principles that underlie the practi-
cal processes. In the U. S. A. the earliest
re?“'gnition of this field was given by one
Miss Catherine E. Becher, a Pionecr in
'W()men’s education who published in 1840 a
Treatise on domestic Economics for Young
Ladies a1 Home and at school. In England
Ha.nnah Moore in the late 18th century had
Written emphatically on the subject. At
Present houschold arts form a definite part
of the education of girls in many countries.

From a hisiorical point of view it may he
lookeq upon as the part of the modern

movement for an cducation—a so called
practical education which fit people better
for daily life. In reality it 1s an effort to bet-
ter the home life of the people. But strange
to say this moverent had iis origin outside
the school systam, ye! 0 was indirectly
streozithened i school By the development
of the hand work for girls as well as for
boys. Gradually people began te realise
that svstematic school training in home arts
was desivable. Then later on they were so
fully ~onvinced of their importance  that
they felt that houschold-art should be in-
cluded in the curriculum of schools. This
realisation and conviction were the outcome
of cortain factors of which the most im-
portant are as follows: —

1. The growth of preventive medicine and
hygiene,

2. The desire fo counteract the disintegra-
ting influence of modern industrial and so-
cizl changes upon home life and industry.

2. The recognition of women’s needs in
respect of technical and professional train-
ing.

4. Attempts to solve the problem of domes-
tic science.

Analysing these facts we find that the aim
of instruction in houschold arts is threefold.
IFirst it wants to improve not only the home
condiiions but also the exisiing domestic
work and methods. Secondly, it aims at sol-
ving the problem of domestic service and
Justly, aspires to give women vocational and
professional training. The countries in Eu-
rope {ry to carrvy out one or the other of
these aims according to their needs. The
urgent need of the poorer classes dictatled
the utilitarian methods in these courses,
but now in the secondary schools
of the countries of Europe the tendency is
to connect them with lahoratory work in ele-
mentary science and with art studies in the
studio: contrary to usual custom the sub-
ieets were first introduced in the secondary
cchools of Russia, Germany and Denmark.
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When houschold arts begcan to find a de-
finite place in the curriculum of studies for
cirls in UL S, AL needle work, cookery and
housc-viiery were prominent.  In course
of time they feli the need for scientific and
artistic foundiiion and therefore rudimen-
ey principles in Chemistry, Physies and
Physiology were taught. Then later the re
quirements in science were raised. Sinee the
impottance of the home for individuals and
social welfare has been recognised, empha-
s1> has been placed on the principles and
practices that have to do with the proper
conduct of the home.

The subject has passed through several
stages of develepment and at present deals
with the following fundamental problems
connected with home life.

1. THE FOOD SUPPLY.

Under this head it wants to teach girls
about production of {ood. its costs, composi-
tion, nutritive value and food sanitation, cte.

2. CLOTHING.

In connection with this the importance ot
clothing, its cost. and functions, costume in
health and beauty and the care of clothes are
generally taught.

3. SHELTER.

The important things that the pupils ought
to know about this are the cost of building,
rents. and taxes, sanitation and simple me-
chanics and household furnishing for conve-
nience. economy and beauty.

4. HOUSE-WIFERY.

The girls are taught some of the most use-
ful things that make home an attractive and
a pleasant place, for they are taught process
of cleansing, preserving and renovating all
household materials including laundrying.

9. GENERAL MANAGEMENT.

This problem is solved by teaching them
about household budget. savings, purchase
of household goods, household labour, divi-
sion and order of work and the state luws
that affect the householder.

6. CARF. OF THE. FAMILY.

Special needs of the individual members

as infants. children and the elderly, home
care of the -ick. family needs. recreation an
hospitality, are some of the things that ar?
taunht to them, They are also made to fee-
their responsibibity towards thewr city an
State.

ToriHE EAPLOYMENT CF WOMEN IN

INDUSTRIES.

Under this subject they are to know of
the wage-. education. and plans ol better-
ment.

Ahnost all the lesding countries of 1}?9
world have introdieed houschold arts i
their insttutions in some form or other but
it will take a long tinwe for me to deal with
the progress of all of them. Therefore. bf?‘
fore T close T put down what they do in this
connection in the U. S. of America. Greal
Britain and Germany.

In U.S. A as in other countries instrue
tions in the houschold arts originuted out:
cide of the school svstem and its moderr
form sprang only during the later part of thf

. T mewed
lust  century chiefly from  the rencwe

interest  in all  these  lines at th.(
time of  the  Philadelphia  Expost
tion held in 1876, The work was

supported by private funds in classes outside
«chools. First of all sewing was taught. ther
special classes in cookery were establishec
and public demonstration and lectures aro.us'
ed public interest. Consequently cooking
schools were started privately in Boston. La
ter. the Women's Educational Assoclation O
Boston voted to support a cooking schoo
and made a contribution towards it. Specia
institution like the Y. W. C. A summf’l
schools also trained girls and women 11
houschold arts. At present the subject ha
received even University recognition.

In Great Britain references to the impor-
tance of domestic economy in the education
of well-to-do girls are found in the writings
of Hannah
other edicationists even in the 18th contury.
As in the U. S AL the enterprize was first
started in private schools and later was re-

Moare. Erosmus Darwin and
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cognised by the Board of Education. In the
19t,h tentury when the appalling home con-
ditions of the lahouring classes were known,
school-kitchens and wash-houses in some in-
dustrial schools were started to meet the
Special needs of the labouring classes. Be-
f?re long this was found to be very expen-
Sive and therefore was not pressed until la-
ter.  Then practical instruction in cookery
under trained teachers was recognised by
the Board of Education. cooking centres
Were started in primary schools and Gov-
€rnment grants were made to support this

Movement. By 1905 domestic subjects like
cooking. laundrying work, household
Managements, needle work, elementary

dI‘GSS-making were introduced in several in-
stitutions for girls. At present they form
a definite part of the curriculum followed in
girls schools.

. Germany has also had the same difficul-
Fles in introducing household arts. as sub-
Jects that are to be taught in girls schools.
In 1792 Hippel. the friend and disciple of
Kant when advocating Higher education for
women drew attention to the need for spe-
cial training in domestic science on account
of its influence on human well-being; but the
first efforts made a century ago to arouse
Fhe interest in the subject resulted chiefly
In the establishment of schools for training
Servants. When they realised the importance
of domestic subjects. gradually cooking clas-
ses and sewing classes were started. In
Some cases girls were taught these subjects
for a year or two after they finish their ele-
Mmentary or secondary school education. To-
day Germany like other up-to-date countries
can hoast of well-equipped domestic science
lahoratories in her girls’ schools.

The progress of this movement as mani-
fested in these countries I have mentioned
a.bove. the etiquette classes that are a spe-
cial feature of the girls’ schools and colleges

of Japan and the model cottage system that
is {favoured by some of the educationists in
connection with the education of girls at pre-
sent fully justify the importance of house-
hold arts as a means by which girls can
really hope to become socially efficient.

There is in India. to-day, a great need for
such well-organised course of domestic sub-
jects to enlighten our women and girls, in
their special sphere of work.  Poverty, the
hane of many an Indian home, the appalling
death-rate of babies, the indescribable ig-
norance that prevails among women with re-
gard to their own health and that of their
children. the management of the home, sani-
tation. simple forms of hospitality and the
use of leisure hours and the utter lack of
civic responsibility are to be redressed. Edu-
cation is the only factor that can remedy all
these evils. Then. is it not the legitimate
duty of the educationists to provide facili-
ties so that they may fully equip themselves
to meet these demands?

At the time when India is agitating for
Swaraj and striving hard towards that end
and when she feels that the time is come
proper to be re-organised as one among
other nations, how can she hold her place if
more than half of her population is still un-
equipped to perform even the ordinary du-
ties of life?

Are we going to rest satisfied with a few
enlightened women who are usefully serv-
ing the country when the majority of them
are steeped in utter ignorance?

I appeal to you, therefore, ladies a.nd
gentlemen and those that are connected with
the educational system of our land to take
all possible steps and concert proper mea-
sures to re-organise the courses of studies in
schools and colleges to suit the needs of .the
girls of our land who are to be the ‘build-
ers’ of New India.
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When household arts hegan to find a de-
tinite place in the curriculum of stadies for
cirls in UL S0 AL needle work, cookery wnd
house-wifery were prominent.  In course
of tune they felt the need for scientitic and
artistic foundanon and therefove rudimen-
tary prineples in Chemistry, Physies and
Physiology were taught. Then later the re-
quirements in scicnce were raised. Sinee the
impor tance of the home for individuals and
social welfure has been recognised, cimplia-
sts has been placed on the principles and
practives that have to do with the proper
conduet of the home.

The subject has passed through several
stages of development and at present deals
with the following ftundamental problems
connected with home life.

1. THE FOOD SUPPLY.

Under this head it wants to teach girls
about production of food. its costs, composi-
tion, nutritive value and food sanitation, cte.

2. CLOTHING.

In connection with this the importance of
clothing, its cost, and functions, costume in
health and beauty and the care of clothes are
gencerally taught.

3. SHELTER.

The important things that the pupils ought
to know about this are the cost of building,
rents. and taxes, sanitation and simple me-
chanics and household furnishing for conve-
nience, economy and beauty.

4. HOUSE-WIFERY.

The girls are taught some of the most use-
ful things that make home an attractive and
a pleasant place, for they are taught process
of cleansing, preserving and renovating all
household materials including laundrying.

5. GENERAL MANAGEMENT.

This problem is solved by teaching them
about household budget. savings, purchase
of household goods, household labour, divi-
sion and order of work and the state laws
that affect the householder.

6. CARFE. OF THE FAMILY.

Special needs of the individual members

as infants, children and the elderly, home
carc ol the -ick, Ly needs. recreation ant
of the things that al‘f:
taueht to them They are also made to fee
weir city an

hospitality, are some

their responsibility towards tl
State.
TOTIE EAIPLOYMENT OF WORMEN IN
INDUSTRIES.
Under this subject they ore to know of
the wages. cducation. and plas ol hetter-
ment.
Ahnost all e lending countries of tbe
.old arts 18

world have introd.eed housel .
¢ other bu

their institutions it rome form o ‘
it will take a long time for me to deal with
of them. Therefore. be-
v do in this
rica. Great

the progress of ali
fore I close I put down what the
connection in the U, S ol Ame
Britain and Germany.

In U.S. A as in other countries instruc-
tiony in the houscheld arts originated out-
side of the school -vstem and its modern
form sprang only during the later part of th‘i
the renewec

last century chiefl from

interest  in all  these  lines at thle
time of the  Philadelphia Expost-
tion held in 1876, The work Wwas

supported by private funds in classes outside
<chools. First of all sewing was taught. then
special classes In cookery were established
and public demonstration and lectures aro.us‘
ed public interest. Consequently cooking
schools were started privately in Boston. La-
ter. the Women's Educational Association ©
Boston voted to support a cooking sch(.>01
and made a contribution towards it. SpeClal
institution like the Y. W. C. A, summ?l'
schools also trained girls and women n
household arts. At present the subject has
received even University recognition.

In Great Britain references to the imipor”
tance of domestic economy in the education
of well-to-do girls are found in the writings
of Hannah Moore. Erasmus Darwin and
other educationists even in the 18th century:
As in the U S, AL the enterprive was first
started in private schools and later was rés

EDUCATION OF GIRLS AND SOCIAL EFFICIENCY 265

cognised by the Board of Education. In the
1$.)t.h century when the appalling home con-
ditions of the labouring classes were known,
school-kitchens and wash-houses in some in-
dust.rial schools were started to meet the
Special needs of the labouring classes. Be-
ff)re long this was found to be very expen-
Stve and therefore was not pressed until la-
ter. Then practical instruction in cookery
under trained teachers was recognised by
the Board of Education. cooking centres
Were started in primary schools and Gov-
€rnment grants were made to support this

mOVE_?ment. By 1905 domestic subjects like
cooking. laundrying work, household
Managements, needle work, elementary

dr.ess'making were introduced in several in-
Stitutions for girls. At present they form
a.deﬁnite part of the curriculum followed in
girls schools.
. Ggrmany has also had the same difficul-
Fles In introducing household arts. as sub-
Jects that are to be taught in girls schools.
In 1792 Hippel. the friend and disciple of
Kant when advocating Higher education for
Women drew attention to the need for spe-
cxa.l tljaining in domestic science on account
?if 1ts influence on human well-being; but the
t}:tie?orts made a century ago to arouse
o th: erves! in the subject resulted chiefly
Ser\;an:Stathhmem of §chools for training
of dom 5: When .they realised the importance
ses g §5th S}leeCtS. gradually cooking clas-
Somen.. ~Se\v1.ng classes were started. ' In
for 4 cases girls were taught these subjects
Vear or two after they finish their ele-
g;e;téry or sec_ondary school education. To—
can b €rmany like other up-to-date countries
oast of well-equipped domestic science
horatories in her girls’ schools.
festilg progress of this movement as mni-
aboy in these countries I have mentioned
e. the etiquette classes that are a spe-

¢1al featyre of the girls’ schools and colleges

of Japan and the model cottage system that
is {avoured by some of the educationists in
connection with the education of girls at pre-
sent fully justify the importance of house-
hold arts as a means by which girls can
really hope to become socially efficient.

There is in India. to-day, a great need for
such well-organised course of domestic sub-
jects to enlighten our women and girls, in
their special sphere of work.  Poverty, the
hane of many an Indian home, the appalling
death-rate of babies, the indescribable ig-
norance that prevails among women with re-
gard to their own health and that of their
children. the management of the home, sani-
tation. simple forms of hospitality and the
use of leisure hours and the utter lack of
civic responsibility are to be redressed. Edu-
cation is the only factor that can remedy all
these evils. Then. is it not the legitimate
duty of the educationists to provide facili-
ties so that they may fully equip themselves
to meet these demands?

At the time when India is agitating for
Swaraj and striving hard towards that end
and when she feels that the time is come
proper to be re-organised as one among
other nations, how can she hold her place if
more than half of her population is still un-
equipped to perform even the ordinary du-
ties of life?

Are we going to rest satisfied with a few
enlightened women who are usefully serv-
ing the country when the majority of them
are steeped in utter ignorance?

I appeal to you, therefore, ladies and
gentlemen and those that are connected with
the educational system of our land to take
all possible steps and concert proper mea-
sures to re-organise the courses of studies in
schools and colleges to suit the needs of .the
girls of our land who are to be the ‘build-
ers’ of New India.

P



PSYCHOLOGY OF PUNISHMENT

By

Mr. B. K. Naipu.

Mysore University.

INTRODUCTORY

“Saint Louis of France, when he was a
small boy., was daily thrashed by his tutor
as a matter of discipline. If he did not de-
serve it at the time it was believed that he
might some day. and the punishment was
merely payment in advance.”

Such was the view regarding punishment.
Until quite recently the old saying “‘spare
the rod and’gpoil the child” was a guiding
principle in education. The rod was viewed
as an indispensible apparatus at home and
at school.  Since the time of Arnold, how-
ever, there has been a change. Suggestion
and not punishment was made the basis of
discipline in the school. But such a method
results in an attitude of dependency which
hinders the development of the personality
of the pupil. Hence a further change is bhe-
ing wrought in the more recent past. Per-
fect freedom and love is made the hasis of
education. Punishment is stigmatised. It is
thought that punishment leads to repression
and finally to revolt.

PROBLEM

As always, the pendulum has swung to
the other extreme—from punishment for
every trifle to no punishment at all. Sym-
pathy and love are advocated as the basis
and an unconditional abandonement of pun-
isment.

But there are some reactions of children
which could be regulated, at least in the last
resort, only by punishment. An attempt will
be made in this paper to indicate such reac-
tions, to study the conditions regarding pun-
ishment, the methods to be adopted and the
mechanism involved.

*Ballard ‘The Changing School’ P. 3.

REACTIONS NECESSITATING pUNISH-
MENT
The child is born with & certun number
of reactions. it learns many more due to

the changes in fthe environment. The func
tion of the pacent und teacher 1s 10 regulat®
the reactions from the point of view of the
society to which the child will become 2
member.

Among these reactions
which are injurious to the child. 2
tendency to grasp the objects surrounding
may lead the child to go near and meddle
with strange dogs. cats. etc.. which may hurt
i, and to topple down the objects in the
house. The tendency to move about may
leadl it to steps and inclines. Uader such
circumstances it is not advisable to leave
the child to ‘natural consequences as Spen-
cer” would have us do. We could make the
the child avoid such stimulation and thus

escape harm.

There are again a number of unsociable
reactions. For illustration we could take up
thumb-sucking. biting the children around,
and cruelty to the pets and inseets.

In such cases and the like, should persu
sion, suggestion and imitation prove inetiec-
tive, the reaction ought to he got rid of by
punishment.

PRINCIPLES OF PUNISHMENT

Such punishment. however, should be ré
sorted to only with proper precaution. Theré
was much sound reasoning behind the cam”
paign of ‘no punishment’.  The child was
punished not because a new reaction ha
to be taught to it but because it was a nui-
sance and was irritating.  Hence the child

there are someé

The
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-

;;:Cte‘d not by dislike to the situation which
o tgint about the punishment but by dislike
© € person punishing. And as such dislike
and hatred were ineffective, repression with
all its attendant trouble ensued.

' .W}?en we want the child to desist from an
Ajurious and unsocial reaction we have to
make it avid the situation. To adopt the
}erminology' of the Behaviorists we have to
coadition’ the reaction by associating pain
and fear with the stimulus, so that when
th_e Stimulus is presented the pain and fear
Will make it avoid it.

We have to ohserve some principles to

Ting about such conditioning of association.

The first principle to be ohserved, as Pav-
OV has established by his experiments on
tonditioned Reflex, is Immediacy. The child
has to 1 punished immediately upon the
O?CUI‘rence of the undesirable reaction. Usu-
alljy when the child responds in an undesi-
rable way instead of spanking it immediate-
Ly the mother \will wait for the Dad to come
s;};ne' and deo it.  Now two things will re-

t in such a procedure. If the child is
i’OUng it will have forgotten the situation al-
ogether and the relationship between the
]aiiioa;d, the punishment will not be estah-
tf;e rq-QSO th;,'_t‘ the child will tend to repeat

response in all innocence. Further the
p‘urll'shment will not have for the child the
Significance which the parent or teacher in-
ter}ds. Being entirely unrelated from its
S}’;’gzngf T'le‘-.'.r'. is it a wonder that the child
o ~dze‘se.ntm(?nt.and reacts impudently? A
the env- le’?“.h is if the child is grown up.
four ;;D‘QCL{UOI.\ of the punishment will cause
" ‘d;: a conszdera.bly long period and spoil
Daren:. . As if this is not exoneration the
o will come and give it a sound thrash-

g as well,

i:;};]u; gif the punishmer}t d.oes .not imme-
fail 1 ~tl}110c':jed the reaction it will not only
ahout diﬁe mtendefi effect but will bring

tfiicult emotional complications.
alsoegul{lrity is the second principle. This is
erived from Pavlov’s work and could

be formulated as follows: The undesirable
reaction must he followed by punishment
each time it occurs till it is well conditioned.

The desired effect will never come about
if such regularity is not observed. To bring
about the association between the act and
the punishment the two should occur toge-
ther everytime. Usually the mood of the pa-
rent interferes with this.  Sometimes it is
punished and sometimes not. The bond be-
tween the two will be too weak to bring
about conditioning.

The third and the most important princi-
ple to be ohserved with respect to punish-
ment is Objectivity. We could consider this
under its three aspects as follows: —

(a) The principle of correct%n. Correc-
tion and not catharsis should be the motive
of punishment.  The child is punished usu-
ally not because it has committed a mistake
but because we are angry. To relieve our-
selves of anger and to assert ourselves we
set about the task of heating. But our task
as parents and teachers is to set the child
right.  You punish so that the child’s be-
havicur may be corrected. Emotion ought to
have no place whatever in this situation. To
guote from an unpublished paper on Learn-
ing of the writer © . more often the
punishment will be a source of giving vent
to anger and other personal feelings. This
creates in the pupil not only fear but a sense
of injustice which may result in revolt, in-
stead of better activity.”

(b) Next the punishment must be ade-
quate. We must beat the child enough to set
it right.  But usually when punishment is
resorted to we go on beating the child till
we are satisfied, the prime object, and the
only one of righting the child disappearing.
How many times have we not seen the mo-
ther and the father going on beating the
child till they are wearied. The more resent-
ment the child shows the longer the thrash-
ing. It is the overlooking of this principle
that lead to the revolt of the kind and think-
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ing educationists to the other extreme of
‘'no punishment’.

(¢) Finally we must ensure impartiality
in punishing children.  Here again for lack
of objectivity parents wiill beat one child
more than another whom they like better
for other reasons. Children resent such
partiality of treatment keenly which will re-
sult in hating not only the person punish-
ing but also the child punished less for the
same fault.

Hence the necessity of adopting the most
objective attitude when punishing the child-
ren.

MODE OF PUNISHMENT

One of the reasons for the revolt againsi
punishment concerns the mode of punish-
ment. Flogging and whipping were the
means. Using the horse whip for punish-
ing the children was no unusual thing in
the days before we imported cars. The cars
have done at least this good now—putting
the whip out of the reach of the parent. How
many canes have not broken under the
smarting blows administered to children due
to small trifles?

When punishment is advocated in this pa-
per it should not be taken that a case is be-
ing made for flogging and whipping. The
punishment that is contemplated here is just
that which makes the child avoid certain
undesirable responses. This could be very
effectively brought about by drawing the
attention of the child by a deliberate, fairly
loud, verbal stimulus. Watson has shown
by his experiments with children that any
loud sound will cause fear. If seriously you
call out to the child not to do the thing it
will quit doing. If this happen to be in-
effective a deliberate, smart rapping with
fingers or pencil will do.

To illustrate the point, a case from the
personal experience of the writer could be
reported. Mani a little girl of 2 years some”
how 2ot into the bad habit of biting the other
children when she was offended or distur
ed. A clean rap or two upon her lips €3
time she bit the child relieved her entirely
of the habit in a few days.

THE MECHANISM INVOLVED .

Let us now inquire into the way in Whlc}j
such punishment will be effective. Two T€
sults ensue upon punizhment—fear an
avoidance.

Negative reactions could be built up b'y
using either of the two or both. Avoidance 5
a primitive reaction. Whenever some no-
xious or injurious stimuli are presente
every organism reacts by going away from
the simaiion. This is found in the most low-
ly unicellular organisms as shown by Jen-
nings. A rapping causes this reaction a.n
hence the child avoids the situation whic
brings about the unpleasant rapping.

Any uncomprehended sudden changé m
environment brings about fear. This is 31'50
a very primitive reaction though not gulte
as old as avoidance. By calling out with 8
fairly loud voice you will be making the
child afraid of the situation which b.tings
it about and thus react negatively to 1t

By following the principles enumerate
above the child will be made to fear an
avoid the reactions for which it is punisbe
and not the person inflicting the pumsi”
ment.

Such negative reactions, however, need
not be built in a large number. If the chil_
is trained to proper habits of play and man”
pulation it could be easily kept engaged..

MADURA DISTRICT BOARD AND COMPULSORY
PHYSICAL EDUCATION"

By

MR. P. S. EaswaramMUuRTHI PiLrar, B.A., L'T.. pir. IN PHY. EDUCATION,

Director of Physical Education, District

It is my desire to give a briel account of
the compulsory scheme of Physical Educa-
tion that has heen introduced in the Board
Secondary schools of Madura. since July,
31930. In so0 doing it will not be out of place
if a reference is made to the state of Physi-
cal Education in these schools prior to the
date with a view to bringing out the impor-
tant defects, that have since been over-
come,

Before the new scheme was introduced,
the Physical training activities in the Board
Secon.dary schools were carried on with no
deﬁniltenes of aim or object. Each school had
a Drill-master, but he was a man of little or
no education and was not technically quali-
he‘%' The provision for physical training
activities was very inadequate and the Drill-
master did not have the necessary equip-
ment for his work. Organisation of the ma-
Jor games and athletics suffered to a very
great extent from lack of technically quali-
fied teachers in charge of these activities. The
calesthenics done were far from satisfac-
ZCC’ITY- The Hygienic. the corrective and the

Ucational values of exercises were un-
knOT’vn to the Drill-master. He drilled the
;’Uhplls in a few practices all through the
¢hool year, because the routine element was

€ same for all classes, all days and all
ziars- Th(? principles of exercise were more

Served in their breach than in the chser-
Vaflce. The unfortunate routine elment
®Xisted even in games and this killed the

Board. Madura.

play instinct in boys.  Hilarious mirth in
play was prohibited and instead of affording
recreation, play tended to bore the pupils.
There were no well laid out playgrounds for
the various major games, no qualified tea-
cher to supervise the pupils in play and no
adequate budget to meet the needs of these
various games.

Consequently very few took part in the
games and even where they did, they were
not instilled with ideas of fairplay and
sportsmanship. Lastly the athletic side was
completely neglected. Want of technically
qualified men to train boys in the athletic
events, properly laid out athletic fields with
regular running track, jumping pits, etc.,
fitted with all the accessories, were the chief
drawbacks.

Such Physical Education in the
Board secondary schools about two years
ago. The most important step to improve
the state of affairs was taken in April 1930
when the Headmasters met in a conference
to discuss among other things the introduc-
tion of compulsory Physical training in the
District Board schools. Mr. S. H. Steele,
the then District Educational Officer, sug-
gested to the delegates attending the confe-
rence the advisability of passing a resolu-
tion recommending the appointment of a
specially trained Physical Director to launch
a well-conceived scheme of Physical Educa-
tion from the school year 1930-31. The re-
commendation of the conference found ac-

was

*A paper read at the First Physical Educational Conference.
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ceptance at the hands of our Presiden: and
the District Board with the result that {rom
July 19200 a Physical Educition Department
was opened by the appointment of a Director
of Physical Education for all the Bowrd Se-
condary schools.

Since the creation of this appointment
steps are being taken to place the whole
subject of Physical Education on a thorough-
ly sound basis. After visiting every school
and studying the whole question. a report
was prepared and submitted to the Presi-
dent, District Board. Madura. This report
after pointing out the various defects, made
valuable recommendations.  These recom-
mendations were placed before a conlerence
of Headmasters and the District Fducational
Officer, Madura. and after discussion a wor-
kable scheme v as drawn up which has been
introduced in all the Board Secondary
schools in the District.  This scheme is be-
ing discussed (in the lisht of actual expe-
riences) at periodical conferences arranged
by the President and wholesome alteraticns
are being made from time to time in the
rules guiding the conduct of Physical train-
ing activities in the schools.

Under the existing scheme we have made
Physical Education compulsory for all boys
for one period of 45 minutes every day. The
boys of the school are classified according
to age. weight, and height into squads of
nine and each squad is put under a leader.
Suppose there are 30 squads in a school.
Every morning six squads will have Physi-
cal training and minor games according to
syllabus for 45 minutes from 6-30 to
7-15 a.m. These six squads do not take part
in the evening activities. The remaining
twenty-four squads will assemble on the
play ground in the evening during the last
period. As the place for Physical training is
specially marked out each boy knows his
place.  The first quarter of an hour is de-
voted to drill and the next half an hour to
various group games like football, hockey,
playground ball, volley ball, basket ball, ring

tennis. badminton. kho kho. chedugudu"m'
‘I he principle of rotation 13 o
is given a8
cpportunity to play each game at least On::
in a fortnight, Those who are scouts areé e'
for two days 1

thattu, ete,
sorved and thereby every boy

empted from games only
a week. .
S : ., ening
In addition w these mormng and e\}; the

7

classes, special clusses are conducted DY
in each schoo

Physical training instructor
. s an

10 train leaders and to coach up athlet
representstive teams,

There are six periods of t
in each school and each period h
<hort by five minutes to make prov p
one period of Plhysical training every day:
This period is considered to be the Se\'elnas
pericd and coiendance of pupils as wel ]
masters on the play ground is made com
“or ‘es 10 the masters
» number in tur?
Jance on the play

od. This is a very
vo rea-

eaching work
as been cut
ision for

pulsory. Compulsion appl
to the extent that a certai
are reauired o e in atten
sround durine the play peri
important pait of the scheme for tv
RONST —

(1) The presence of a master will stop al}
tendency to srquabbling and unsportsmanr
like behaviour, (2) A master has far .Ql'ez“te
opportunitics to influence the charactel ?n
the boys during play hours than he h'.ds 1
the class room especially if he himself is an
cxpert.

'II‘ho greatest obstacle in the way of pro-
gress of Physical Education was the absence
of adequate budget to meet the needs of the
varicus physical activtities of the school. In
order to overcume this, a games fund has
heen constituted for each school as per GO
No. 3542 L. & M. dated the 4th April. 1930.
This fund consists of the games fees ‘CO‘
lected fromn pupils according to a revise
rate and an equal contribution f!‘?m
the District Board. The Headmaster main”
tains account in the local Post Office Sav-
ings Bank in respect of the Games Fund and
operates on it through the Director of Phy-
sical Education. District Board, Madura. A
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school committee consisting of six members
Pamely, the Sports secretary, the Physical
Eraming instructor and four pupils has been
‘ormed in every school for the organisation
anfi conduct of sporting activties and for the
Submission of proposals to the Headmaster
Tegarding the utilisation of the Games Fund.
The Director of Physical Education prepares
the budget for the Games Fund cvery
Year in consultation with the Headmaster
and the Games Committee and this budget
af.ter being approved by the President. Dis-
triet Board, is closely adhered to.

There is a playground attached to each
school. All these have heen well laid out with
Tunning tracks, playcourts and play flelds,
and are well equipped. In the newly laid
Cut playgrounds provision has been made
Or races. high jump, long jump, polevault.
ShOt“put, Chedugudu, kilithattu, kho-kho,
IIng tennis, Badminton volleyball, basket-
ball. foothall. hockey, playvground ball. ete.
A survey of the playgrounds will show how
tbe various courts have been laid out with a
View to uiilise all the available space. In or-
der.to maintain the playground and sports
€qWpment in good condition a full-time
groundsman has been appointed for each
§Ch001. Since then the playgrounds have
‘mproved considerably, steps are being taken
to convert each playground into a “Play
Park” by planting trees and hedges and
thereby making it more attractive and ideal.

Adequate budget and well laid out play-
grounds are not the only things required for
real progress in Physical Education in
schools. More important than these are well
qualified and technically trained men. The

St purpose of Physical Education will be
defeated if Physical Education is imparted by
those who, because of Jack of culture, have
not initiative or personality enough to make
the pupils interested in Physical training.
Who because of low pay consequent on low
qualifications have no status enough to make
themselves felt as members of the staff and
teachers worthy of respect by teachers and

taught alike. Therefore in March, 1931, five
Y. M. C. A. trained men one for each of the
five high schools have been appointed as
Physical instructors in the scale of Rs. 50—
1—60—142-~75 per mensem. The newly ap-
pointed men are ptt in charge of Physical
Education and are responsible for the
conduci  of all Physical activities of
the schools. With the help of the groundsman
they keep the piayground and sports equip-
ment in good condition always and look to
the sanitation and hygiene of the playground
and school compound.

Hitherto sporadic attemipts were made at
the time of the school annual sperts, which
formed part of the school Anniversary or
District Sports, to train the boys in athletices
not with veryv encouraging results either by
way of actial performance or by way of
training hoys for life through instilling in
them ideals of seif-control, self-restraint and
of temperance, of grit and determination of
fairplay. etc.  Nor was there any regular
school or inter-school organisation which
controlled athletics and sports with a view
to organising and improving athletics and
sports in schools so that they can serve the
best purpose for which they are instituted.
The District Inter-secondary schools sports
have. therefore, been revived and under the
guidance of our present District Educational
Officer Mr. Savur. who is himself a good
sportsman, we hope to be able to conduct
them in a high state of efficiency. In these
sports all the Board schools take part and
they score off a number of prizes. As tour-
naments in various games have not been
undertaken by the Inter-secondary school
Athletic Association, necessary steps were
taken for organising District Board Inter-
Secondary schools tournaments in volley-
ball, ring tennis, and badminton which are
the games common to all schools. The cpst
of the shields to be presented to the winning
teams has heen sanctioned from District
Board funds. The first tournament was'held
at Usilampatty in January last. There is no
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doubt that competitions like this raise the
standard of play to a very considerable ex-
tent besides developing various social qua-
lities. The Annual Sports is now being con-
ducted as a scparate function and special
grants are made by the District Board for
the purpose.

From these facts you will realise what the
Madura District Board has done in the
course of the last two years for the cause of
Physical Education. The chief difficulty in
Jaunching any new scheme does not lie in
the designing of an ambitious plan of work
but in the actual carrying out of the plan.
In carrying out the plan devised for the
schools. I had the entire support of Mr.
Foulkes. the President, District Board, Ma-
dura. But for his personal interest taken
in this direction. Physical education would
not have been what it is to-day. As regards
the Headmasters. they have been giving spe-
cial attention to the new department and
have left no stone unturned to make the
Physical education scheme a success.  The
masters have alwayvs been making conside-
rable sacrifices in the best interests of Phy-
sical Education. The boys have adopted the
scheme with the greatest enthusiasm and
our hopes for the future are therefore very
bright indeed.

It is not claimed that the scheme intro-
duced in our schools is ideal and that it is
without any drawbacks. Our object has
been to provide compulsory Physical Edu-
cation for one period a day for every pupil
in the school, under existing conditions, and
in this we have succeeded. There are various
problems still confronting us. The over-
crowded syllabus, the under-nourished child
inadequate and unsatisfactory medical ins-
pection, unsuitable class hours, lack of indi-
vidual attention to pupils—these are some
of the problems which we have to tackle.
Unfortunately we are passing through a
period of financial stringency and nothing
effective could be done without funds.

In conclusion let me quote what Dr. Gray,
M.D., M.P.E,, National Y. M. C. A. Physical
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Director for India. Burma and Ceylon: S’YE*
in his annual report of the Y. M. C. A Colk
lege of Eductaion. Royapettah. Madras, for
the vear 1930-31 regarding Physical Educas
tion in the Board High Schools under
Madura District Board: — )
“The ever-widening circles of interest 1B

i ) ; : Co 3 ing
Physical Education in India bave dunfar
the past two decades extended to the

limits of the Dominion of India. ..

. A . ‘District

Most interesting of all we find that Dls;h}"
Boards are now wwake to the value of F5 .
for trait

sical Education and are deputing, ol
o return to them for

ing. men who are t )
jon, @

ployment.  An outstanding illustrat
the moment is the Madura District Boarr;
Here they have secured the full-tim'e se

vices of a Director of Phy;sical Educationt

Supervisor and the full-time services O o
Instructors of Physical Education. one d
each of their five Board High Schools. ab
they are pushing a vigorous p!‘Ogramme' ise

“We believe that they have made a W )

e appears exte
vagant or possibly expensive at the momeri;
will ultimately well repay them. Not (()inr-
in increased efficiency in their school l?a 1fty
ship, but in increased health and v t's
among their students and in the StUdenm_
tamilies and hence economically in the _CO/
munity. actually in rupees. annas and plesn
through the lessened amount of sickness athe
ill-health. lessened amount of erime a.nd
need for facilities to take care of 1t. a'n
the increased efficiency in living. resultlﬂgj
in the increased carrying power of the peg—
ple. We believe there is nothing more €¢ )
nomically sound in public or civil admm.lls-_
tration than the full promotion of all faClhle
ties for the prevention of sickness. t ]
strengthening of the physical and Vit
forces of a people.

“Physical education takes its pl
right alongside of all the others working )_n
this field of Preventive Medicine and publi
health and Hygiene. We congratulate Ma
dura and trust others will rapidly folloW
suit.”

move and one that.

ace glad_l’v

INTELLIGENCE TESTS AND THEIR USES

BY

Mr. R. M. Savur, B.A.. (CANTAB.)

District Educational Officer, Madura.

. Ever.y teacher realises the importance of
arnf}rlmg” the b9y whom he is teaching. So
someti .only way in which the teacher learns
Ing of the boys in his class is by hap-
aZﬁ}r:l personal -contact, which may mean
2 teg ;ng or nothing. In these days when
CIasSc er l}andles one subject in two or three
the ;IS this generally means nothing. If
ot eadmas_ter wants to know anything
- a particular boy, he has to consult
veral teachers and in the end he probably
€arns that “in my subject he is not bad”
and nothing more.
acfl?r;}':e hfégd and to the assistant master an
o te estxmate of a boy’s capacity, his po-
;:'tlalltles, Is essential.  The instrument
;’:’)rli}}llishas been greatly developed and used
only o tpurpose is the Intelligence test. The
Tt a schoolmaster can use is the group
elligence Test, because it is easy to admi-
:’lizter a.nd easy to score. To use the indi-
ual intelligence test, the more accurate
anc'l reliable measuring instrument, it re-
Quires expert training which is beyond the
reach of the average schoolmaster.

crf;;zltl In so precise an instrument as a mi-
o er screw gauge there is likely to be
0rr9r~the zero error for instance. 'The
f;s:p llr}telligence test is liable to several er-
a wérn- herefore I should like to begin with
telligenmg- I?o nof: consider the group in-
o ce test.znfallzble and therefore on the
!“er?gth of this test alone do not refuse ad-
irﬁlssig:t to a child t(.) a secondary school. If
conc I.ShO\'NS a child .to be of low intelli-
year(; ;t h‘lm be admitted, but if after a
the r wo in the class his progress confirms
Intelligence test and shows him unfit for

3

secondary education then let him be sent out
of the school; for it must be remembered
that secondary education is meant only for
those of at least average intelligence. Our
classes are clogged with boys of inferior in-
telligence who stick on in spite of detentions.
After two or three years in a class the tea-
cher says “He has already been detained
twice. So let him he promoted.” He is
promoted to clog the higher class for another
two years, when the same process is repea-
ted. In a properly managed school such
boys, obviously unfit for secondary educa-
tion, should be sent out of the school both in
their own interests as well as in the interests
of other boys in the school.

But has the headmaster the power to re-
fuse to receive into the school a boy who
has been repeatedly detained but persists in
rejoining the school at the beginning of
every fresh school-year? The Madras Edu-
cational Rules say that if a boy sits in the
class for so many days at the beginning of
the year the Headmaster has the right to
demand full fees. But nowhere it is said
that the Headmaster has got the right to re-
fuse to readmit a boy whose name has been
on the rolls on the last day of the previous
school year. It seems to me that a decision
on this point would help.

The following is a very sketchy account of
the uses to which an intelligence test may
be put by the secondary school. Teachers
who are interested in learning more about
this subject are referred to the series of
books by P. B. Ballard—Mental Tests;
Group tests of Intelligence; The New Exa-
miner; The Changing School and others.
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These are books so interestingly written and
in such easy non-technical style that they
are as interesting almost as any novel by
Edgar Wallace. Every school should pos-
sess a set of these books.

The test as a quide to admission. A warn-
ing has been given not to use these tests to
prevent admission to boys of low intelli-
gence. To this however. there is an excep-
tion. Take the case of say a 16 year old
boy who seeks admission to the IV or V class
of a secondary school. There is a perfunc-
tory examination lasting a few minutes. The
boy answers satisfactorily. Does that mean
he is fit for the IV Standard? We must re-
member he wants to reach the VI Form ul-
timately. He will be 21 when he is in the
IV Form. That he is fit for the IV class
now does not mean that he has sufficient
intelligence to cope with the work of the
III or IV Form: for it must he remembered
that like physical growth mental growth
practically stops by 18 or 19. If this boy is
found to be of inferior intelligence then in
the interests of every body concerned it is
advisable that he should not be admitted
to a secondary school. If he wants higher
education than the IV standard there is the
Higher Elementary School open to him and
the VIII Standard is as far as his intelli-
gence will allow him to go. Then why clog
the seconadry school with him and spoil 9
year and 10 year old boys by contact with
this adolescent who will be an adult before
he is half way through school?

Now suppose the intelligence test shows
this boy to be of a mental age of 10 or 11.
In attainments therefore he may easily be
fit for Standard IV or V but he is not equal
to a boy whose chronological as well as
mental age is 10. He is much inferior in
fact to such a boy for while one is subnor-
mal, the other is normal.

Every class of a secondary school is ham-
pered by these subnormals. My intelligence
test scores show in several classes and

forms 16. 17, 18 and even 20 year old bo¥§

with scores less than the average scores g
10 year old boys. Such boys ought ne\{ i
to have been admitted even in their own I
terests for they are merely wasting the
time and money in a secondary school. lee
more progressive methods we coulfi ha ]
been cruelly kind to them by refusing &
mission.  Our secondary schools are ™
for the average and the superior. Th.ey o
not equipped and designed to deal Wlth_ p
That is the work of “Spec!
e such is 3 gred
e test
fo

fectives.
schools. That there are non
pity. A universal use of intelligenc
may make the public realice the nee€ .
special schools.  When that happensdfu few
philanthropic educationists may spend 2
thousands on starting absolutely r"ece
“special” schools, instead of spefldlng a
on starting superfluous universities.

do
What then should the Headmaster n’
eks admissi®

boy
(1) the
school very

when an “overaged’ boy se
He should realise two things.
may be normal but have started .
late—e.g.. @ Moplah boy whq ]
dard I after spending 5 years i1l or
school. By the time he seeks a | he
into the V class of a secondary SCh‘:)o i
may easily be 15 vears old. (2) The oy
overaged just hecause being subnOl'_ma .
started late and spent 2 or 3 vears in €
class.
By the use of an intelligence test the H;::
master should discover to which of t e
two categories the boy belongs. If tO‘the
cond he should be refused admission- o
to the first he should be admitted and 81V
special attention. Being normal anc ah‘
maturer than usual with special attentiod -
could be made to progress 2 years in1Ye
or at least 3 yearsin2. Bya system ©
dividual work or the formation of a €
“remove” or special class such boys may <
made (rather allowed) to progress rap} .
and thus make up for their late start. y
encouragement of the “packw?

oins ;
a «Koral

1s true
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classes” . X
Ses” not thrusting fee concessions and

icnolarships on them regardless of their na-
ural capacities.  As far as I have been
able to see there is nothing in the Madras
Educational Rules to prevent a Headmaster
rom making a hoy progress two classes in
} year or 3 classes in two years up to Form
IL In the case of the “normal” overaged
boy this can easily be done if he is delibe-
rately allowed to neglect subjects like Ele-
Mentary Science and History, which are
taught on concentric syllabuses and made to
cOII?entrate on what I may designate the key
SubJ,ects—Vernacular, Elementary Mathe-
Matics and English.  As a matter of fact to
a certain extent—a very limited extent we
are doing this. Let us be frank and admit
that no Headmaster detains a boy who
basses in the three key subjects and fails in
Elementary Science and History and Geo-
graphy.  Let us he bolder and say to the
overaged boy “Ignorance of Elementary
Science. and Hygiene and Civics and His-
tory and Geography will not affect your pro-
gress in Form IV if you are fit for it in the
three key subjects; for whether you know
anything or not of Elementary Science or
Hxstory we are going to bhegin those sub-
jects right from the very beginning in Form
IV. So if you are fit for the class in the
key-subjects you can follow the class. There-
ore concentrate on these subjects and try
to reach the standard of Form IV in them as
early as possible and thus make up for your
late start””  That is the sensible thing to
do. and it will reduce the wastage that is
gOlng on in our secondary schools.

. ;Efsmg th? test to help boys already in the
chool. With proper methods the classes
must become more homogeneous as we go
‘}:Ie)t tl:le classes.  The lowest class will be
. €rogenous as it will contain inferior, ave-
lfige and superior boys in normal propor-
tions.  As from year to year we go on ac-
Curately eliminating the inferior the classes
Must become more and more homogeneous,
and the proportion of failures decrease. Un-
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fortunately this does not happen in our
schools.  Just as many boys fail in the VI
Form as in the IV Standard. This is due
largely to the highly subjective type of
school examinations and faulty methods of
classification of pupils. In dividing up a
class into two sections practically every one
tries to get the two sections as equal as pos-
sible in capacity and attainments. If there
are 10 superior, 10 average and 10 stupid
boys in section A, we must have a like pro-
porticn of superior, average and stupid in
section B. This leads to a good deal of was-
tage. Since our method of teaching has the
whole class as a unit the teacher follows a
pace that will suit the average boys of the
class. This pace is too slow for the cleverer
boys and too fast for the dull ones. The
clever ones soon lose interest in the class
work and often become the michievous boys
of the class: the dull ones are rusted, be-
come confused and finally give up all effort
to keep pace with the teacher. The clever
S o dengged down to the level of the
average and the dull ones go to the wall.
The suppression of genius that is taking
place in our schools is inconceivably great.
Instead of one Sir C. V. Raman in a century
we should bhe turning over to the colleges
every year dozens of them. In one school
alone my intelligence tests have shown half
a dozen geniuses (or very near geniuses)
who are far below the standard in attain-
ments.

Changing our methods may take a long
time. But by using an intelligence test we
can sort out the clever boys and put them
in one section and the dull ones in another
so that one teacher can proceed faster and
the other slower than usual and get the best
out of the boys. Does the parent pay the
teacher to suppress potential genius? The
sensible Headmaster would make no odious
comparisons by judging of the work of the
teachers by the results. On the other hand
he ought to say “You are in charge of a sec-
tion which contains only clever boys. 1
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am going to lix o passing minimum of 50 or
£0°7 1 judging of your work.”

Use of the test to help the individual boy.
If the Headmaster has a fairly accurate
knowledge of the initial capacity or general
intelligence of his hoys he can decide whe-
ther every bedy is doing his best.  If a boy
with an . Q. of 140 does not score move in
the annual examination than a boy with an
[ Q. of 90 or a 100, he knows definitely that
the former is slacking. Then he can inves-
tigate causes and help and stimulate the boy
to do better. Without this knowledge if both
have secured a bare pass we are satisfied.
This is obviously wrong because in the supe-
rior boy we are helping to confirm slipshod
work and laziness. We are helping to build.
up undesirable habits instead of habits of
keenness and hard work.

Use of the test in deciding promotion of
border-lines. A certain amount of injustice
is done by our empirical methods of deciding
doubtful cases. ‘In the annual examination
a boy gets a couple of marks below the pass-
ing minimum.  We turn to the half-yearly
marks and strike an average. If the
average of the annuval and  half-
vearly comes to the passing minimum
the boy is promoted. Is this correct”? Let
us look at the cace from another point of
view. In the half-yearly the boy has done
better than in the annual. But the quan-
tity of the subject was very much less than
the quantity he was examined in the annual.
As soon as the quantily increases the boy
falls off. If he is promoted, next year he
has not only to learn a larger quantity of the
subject but the subject also becomes
more difficult. Is the boy capable of
coping with the subject which has
increased both in quantity and diffi-
culty? Let us take another border-line case
and suppose that he gets a couple of marks
less than the passing minimum in the half-
yearly as in the final. In this case the boy
has not fallen off although the quantity has
increased. Is he not at least as likely to

£
cope successfully with the higher Worl: o‘
the next higher class as the former case.the
such border line cases. a knowledge O‘f )
boy's natural capacity helps in reaching
(‘();'x‘cc-t decision. Take two boys whose ai‘;:
rage mark for the year is the bare pass

5 us
The intelligence test shows
his mean’

minimum.
that one is superior to the other. T
that the inferior boy through dint of har
work has just managed to scrape thItOuo
as we say while the superior boy in spltiwo
slacking has done just as well. Of. thi 0
which is the better fitted for promotion- has
viously the latter because if he works .he
the intelligence to cope successfully "Wthboy
higher class work while the inferior ne
cannot work any harder than he has d:_he
and so is unfit to deal with the work. of put
higher class. Promoting the super10r ing
lazy boy and detaining the hafd"‘fork on
dullard may look like putting a premium 47
laziness and punishing dullness. But lsight
perhaps the very easiness of the wofk m ore
have made the clever boy lazy while mthe
difficult work might stimulate him; onased
other hand more difficult work in inC'r; the
quantities might crush the dullard. Wit ves
class as the unit of teaching the teacher fgt i
at a pace calculated to suit the averase o to
Consequently superior boys get ":d‘
the habit of always working at Sl{b-mathe
mum efficiency.  Unless they are glv-enbest
grade of work which calls forth their life-
efforts they run the risk of falling into
long habits of sub-maximum eﬂ‘icier.lcy-

a time like this when our country is In It

of creative thinkers, leaders in politics “dn
pioneers in industry, our schools will be @0
ing the greatest disservice to the country by
continuing methods which result in the sup”
pression of genius.

Use of the tests in assessing work of ted”
chers. An intelligence test is indispensabe
for the Headmaster to correctly assess the
work of his assistants. Headmasters (2™
Inspecting officers) have been estimating t}“s
teacher as good. the other bad and a thi

class.
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ludifferent merely from an impression of the
results of the various classes.  This judg-
mgnt is as likely to be incorrect as correct
v§71thout an accurate knowledge of the intel-
ligence rating of the classes.

Suppose two men are set to dig pits in dif-
ferent places.. At the end of the day if each
has dug 10 ¢ ft. does it necessarily mean that
they have both worked equaly hard? Not
}lnless we know that the soil in both places
Is of equal hardness. If the ground in one
place ig 1% times as hard as the other it
Means that one has done 50'. more work
than the other. Similarly if the average of
one class is 50 and of the other 40 and if
we know that the former class is twice as
clever as the latter then we know that the
teacher of the class with 40 as the average
mark has done much more successful than
the other.

So much for two sections of a class in the
Same year. But what about say the 1st Form
of this year and the Ist Form of last year un-
der the same teacher. How can x;'e judge
”.1@ teacher has done as well this year as he
did tbe last? We cannot he certai‘n that the
G?{ammalions of the two years are of equal
d1$CU1tY- In a subject like English or Ta-
mil the text hooks too might have been
changed further complicating the case. In
such a c¢ase therefore an intelligence test

must be supplemented by a standardised

achievement test; the combined re-
sults of the two only will ensure
our correctly deciding whether Mr.

A. has done as well this year as he
did last year. Unless there is some such accu-
rale means of estimating a teacher’s work
it will not be possible to keep a teacher up
the required standard of exertion from year
to year.

SOME DONT'S FOR TEACHERS

(1) Don’t think this Intelligence test is
infallible.  No group test and few indivi-
dual tests are.  Failure in such a group test
must be confirmed by an individual test be-
fore condemning a boy without a chance to
try a secondary schoal.

(2) Don't tell the boy of the result of his
Intelligence test, particularly if it shows him
to be a duffer. It may discourage him. Cold
water is good only for a bath in the hot
weather; it damps enthusiasm and progress.
Test results should be told a boy only if he
is not doing himself justice and the head-
master thinks such knowledge will stimulate
him.

(3) Don’t use the test just for fun or out
of idle curiosity. Familiarising the boy with
the test reduces the value of it as a measur-
ing instrument.
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- 16. Yes No 1 do not know

~17. Yes No I do not know

18. Yes No I do not know

19. Yes No I do not know

STANDARDISED TESTS 20. Yes No I do not know
21. Yes No I do not know

(1) 22. Yes No I do not know

23. Yes No I do not know

ENGLISH 24, Yes No I do not know

25. Yes No I do not know
26. Yes No I do not know Do little girls hecome men when they grow

. - ’ ’ ’ f’
Madras Educational Service. up?
21. Yes No I do not know

Are small birds afraid of cats?

Do you use your pocket for carrying water?
Do gentle girls frighten small children?

Are thieves always caught?

Does it make you glad to get prizes?

Is the sky blue?

Are beautiful women ever brave?

Do all men pray every day?

Is a rupee worth more than an anna?

. H . . \ , o
PRrReEPARED BY MR. R. M. SAVUR, B.A. (CANTAR.) Can we believe a truc man?

Will a man ever be both hungry and thirsty
at the same time?

. Yes No 1 do not know . Can we see well through thin colourless
AT ONCE WRITE glass?

29. Yes No 1 do not know

Father’s Name ) . 30. Yes No I do not know

NAME o\ e e e e e e e e or b e e 3. Yes No I do not know
Christian Name } 32. Yes No I do not know

School e 33. Yes No I do not know

DO NOT OPEN THIS BOOK UNTIL YOU ARE TOLD

Are wicked people always happy?
Is it right to act on good advice?
Are sugar and salt sold in shops?
Is an insect very different from a mouse?

Are quickness and endurance good qualifica-
tions for an athlete?

Macheth; “Has he asked for me?”
Lady Macbeth; “Know you not he has?”
What did Lady Macbeth mean?

. 34, Yes
Class or Form ... ... ... es No I do not know

Age .... ... ... Years .... ... ... Months Date of Birth & Year ... ... - =00 7770 '

. i inutes aré
This book contains 6 tests 5 minutes are allowed for each test except test 6 for which 7 mint

STOP—END of Test I
allowed.

Test II. Reading words.

Quw Ity afe . . . . . L. R . .
. Fsefley @) 7m&@Fw T G . #h 1w Qer@s® T uf
86 Cand PP ey JORELC) swpim. sfwurar pigaw Qar@s8p anrgosuicr iy

the

. . . : ; to
Work quicklv-Underline the right answer. If any question 13 too hard miss it and g0
next one at once.

Test I. Reading.

. . . 7560, . .
seFanrm Croralaow ark. o Caaraf i@ Ao g’ oo lEq”‘@a’t/{be’:@z Like this: —
Ser gipdsv Ca1@ B3 v - gove’’ gy ' No " s x amiéan,.sﬁd’f g uSe € wr (a) A FATHER is a man, woman, boy, child.
pargw @sfwralcre 1 DO NOT KNOW, " geufs Zar1@ 8¢ . (:)V)HLFIR.E is cold, hot, bad, good.
Like this:— 2 A Dléés~s°met}"“g to .+ - eat, put, drink, give.
. 3. 15. @ - man, bird, fish, animal.
(e) YES NO I DO NOT KNOW Can men eat? - A BALL is something to lay, run, eat, like
e 4. An EGG is play, run, eat, uxe.
(b) YES NO I DO NOT KNOW Has a rat two tails? 5. A HAND green, black, big, white.

1. Yes No I do not know Do dogs bark? 6. EARS are | bites, barks, holds, llooks. .

2. Yes No I do not know . Do cats have five legs? 7. A PEN i or ' looking, hearing, seeing, speaking.

3. Yes No I do not know Can birds fly? 8 WIND is something to play with, write with, eat, say.

4. Yes No 1 do not know Is milk black? 9. A CROW is a blows, “{alks, runs, prays.

5 Yes No 1 do not know Do men eat eggs? 10. ASLEEP . man, animal, bird, fish.

6. Yes No I do not know Do cats like milk? 11. AFRAID means awake, afraid, sleeping, walking.

7. Yes No I do not know Do rooms have five walls? 2 AR means angry, frightened, glad, sad.

8. Yes No I do not know Is the moon green? 1. A K ‘? a part of a dog, frog, bird, man. .

9. Yes No I do not know Is it dark in the night? 14- . BEAST is a dog, a man, an'ammz.al, a bird.
10. Yes No 1 do not know Do little girls ever laugh? 15' RAVE means bold, strong, afraid, bright. .
11. Yes No I do not know Do birds live in tree-tops? - A BLIND MAN sees, cannot see, cannot hear, is dead.

’ i 1 i S > 4 ’

12. Yes No I do not know Do all cows and goats give milk? 1:' EAH-‘Y means . bread, every day always, ever.
13. Yes No I do not know Do lighted lamps give light? A WHEEL is « part of a hand, arm, wall, cart.

14. Yes No I do not know Will trees grow without water?

15. Yos No 1 do not know Can short men too get water from wells
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pen . . e iesrea s 27. believe B . e / ‘
drenk e e e e 28. grammar .
bigg e e e 29. febvary . . .
eets e e 30. brite
wite BN 31. decide C e
~will P 32. beutiful A,
neer PO 33. creature .
smal PR 34. anser
watter . L 35. continually .
school R, 36. business
speek Ce e e
tail e e 37. Read this story. UNDERLINE every word
lesson e e i that is wrongly spelt. I saw a dog run bye in the
doctor e e e streat He came to steel meat and chased the kiten
enuff e e e out of the house were it was hideing in a whole.
truly To-morrow is Wednsday; an a grate number of
reech L. differrent things are two be soled hear. You must
lovly 0 chuse wether you will bye them to-day or next
piece . L weak. Of course you must pay for what you buy.
comeing e e 38. Now write out the last paragraph only with
midle e e e the correct spelling: —
begining . . . ... “To-morrow is W........................ .. . . ..

STOP—END of Test V
Test VI Detecting mistakes.

Hpde glrsarsunsa QmiRar par.ealarms aréiSusiB e 300554 sar Brssarw-

€ arfigw Qurgpp s09swrd @mse@n arisamssens® o Car® Bap Cargle arrimss
Moz gy sudsnsafiar aancflsmssz. awg ussgRldmigw Qeissser HouSe Csr@®ap-

wiff:—8& @rard® s00s56%78 aan® Sy sEmtsne. 2’ ég yulde Csr® @ap- sU

dsv @aeredlire ‘0’ ég ype Csr@ [olE

(a) I has a books

01234 (b) A cow has four legs 012314
a & ‘hag’, ‘books’, suSswrer erigempsar; gewasaier e Cs1® BusBmsi®ey

foswT -2 qar p @ewsssfar yplgrn CQsr@ DussuvymsSpg.

Now

® PN O wmwNe

[
e

1.

<12

13.
14

b & sidsdasar Dol yeavswren -0 &@ Huwe Carp ymi®rg-

begin: — 15. I have surprised with this;
An man etts an egg 0123 4 my mother to is surprised
Do a bird fly? 01234 with this .. 0123 4
A cats sits and looks 0123 4 16. Rama and Krishna were
Does dogs bit? .. 01 23 4 both good boys, but Rama
A man put his hand in the is the best of the two .. 0 1 2 3 4
bag .. 01 23 4 17. I have two cats, one brown
A cat have two years and for and the other black; a
leg ) .. 01 23 4 friend which wanted one
Small cats are called kittens.. 0 1 2 3 4 choosed and took away
The sun shine at the day but the black one .. 01 23 4
the moon shines at night .. 0 1 2 3 4 18. John, with twenty of his
Their is no moon and the friends, have gone to the
nites is too dark .. 01234 church . 0123 4
I have a bird. It fly away 19. He worked as quick as he
and sat on a tree. I called can, yet he has not finish-
it but it do not come .. 01 2 3 4 ed when I left ... 001 2 3 4
1 was write quickly. My 20. At night, George creeped -
mother said, “Why is you into a cave where he
write quickly?” .. 01 2 3 4 thought he " may sleep
He said me ‘Shall you come safely.He closed the nar-
to-morrow?” 012 3 4 row entrance of the cave
Clever childs get prizes .01 2 3 4 by a huge rock for to keep
Hungry men will eat and out the wild animals .. 01 23 4
men will drink 012 3 4 21. Re-write the sentence with-

out mistakes beginning
with 1.

STOP—END of Test VI

e ——————

STANDARDISED TESTS
(2)

GENERAL IN

Name (in full) ...
SCROOL.. . oot Town.
Class OF JOTM. .o ivaernereiniiii e,
gate of birth.. ... oiiiiiniiii
(day, month & year)

Test. I QFurauem s

TELLIGENCE

......................................

Qah b g Q&1 a0 H

1. @68 afég Culeo o yerefl evav.

2. 8Qy sewr ¢ prosafie ugase,ru':. Quifiw
Fprifeusp awTudS QevssgsTaa (g

S e

PR

3. 8Cy a@HIBEG® usgSgarer EIB

G P e 8 8 9 o
t. @Fs ariusfo DEEG Fhw anigog
aowé G-

5. usQarerugégy I 26 e L@
HBss awm aHF ) o

6. o FAw aLv aoIty EPFT P
yerafl Qur®. L

7. o aerug S s@L JT@ @S t_Qar
@) aaTudS T E: gsover e e

P@ussn eredr aaﬁn@éu (Y2 N

B. w gy THEDEE sanemulier LTTg
aré auig g QafuCur gms -

0. 6@ Quevi_i @m;mt_uua‘m_ arevm & %o
s spI0 ... 3,13,2,12‘;8,924- .

10. 100 s> 5Paamsal 9@ e FULSP
& a8s Crrur@urer® "'.anwsu” e g
Iy 2 uug yeeralli e 3X15aevear
Qaocrp s - o . .

1. @ s1usE @.mfv_r@ piGETe SO 5
gl@hsne gy aar g @ HSLS
Qran® sames@D SG OPESGY Q@rsre
- @i P T : o

21. artrifer o BTspe Quy:ﬂw “’ e
Sy H158 Gywuuﬂﬁ.g,@ﬂ,a Syeule
Quuiigierer QA& C1GpS®E TRL

13. opuerag Somsaua_ sarwrge o s’
Ty alps o@ CFiea om uasamsal
sar wrgre SesGl LFlars Cuawn asr g
T

14 @ PAu se%die eardm o@ epurL
@aswrl@rgres “opurds? adrp enis
asdar ByCsr® BfssnCs. eve o
Quarstval g g muriser Heswurides

- srev a8 aargyw ant gevguler &g Csre
@@ e uTd, S6v.

15. peoel Qearar srgsrefiledms smer gw”
aary alpg Deverallirev @FgE Caer
& Quiiw arapsamis GT@,&L'H_IL._L} ®
5@@ anigemslie afslden epsgsaer
P @sPer per @erev.

16. @ssrgrsfen o16r @ Qps@e@u P& L
@oan®, QpeT Ly, BTG G TATY @&, iy
Oypsfe DLy uisshle gan@, sysn
rsBer gpear@naer e5ssFs@e QurBerp
arCaur J/;/bwa&raﬂm BRIy T

17. e@euwear sgrorer s1Hsies a@ssnem
s Cuaypse Qe g epoddmss
oo g Eyarvig piCriCsr@ @ussrear,
Ipm Cuoaypsge eog alolednsp
OLy By apevig om CriCsr@ Qs
sner. grer @upss Can@aefler @fCu
qré@reswiri s sr@siamgs aggiggner.
HF5é sTHgims gaer agalen gew@
sernss aggfgsnent
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18. @iuysé sgslsslu’L gen@sar eev
ot @Cr o mawrdmEsne - Hw" aarp
THE HDa qeeTd Fgretidmssre
oy auSIE iy @ Car® D
I@a Wiliraw LsATIBE STV - Hu' @
usF #10 @ alLuléun® g&a 96
937@7?’& '@am Cop emawrd@mesra
~lagpt aAry aups

19 92r glawi i 11843 gmG F3y s1lgu
ug we wrEfwrs madslul i GiE s &
HE POUEsD Falutb wirusdsd fe

wriow D8

sl da sl Bigo v Bauly
Erw Culew Gs/@r g 85 yla wry
3 wr Efisefls aa isiuBelurg a5 &rw

P . P
Cule @sAuBur wis Frifear Q4

P@E pa i@ ST Catevisrd
afiw #-igseflar S paspe &oe
Pevis iP5 GhisTam a1y s pizafies @D
s@uug GradoGis . iGN aTED
Jarisgri@ U oefirudGigs
| -3—+ SSwyerer 3 Zadse @ g-ar
TP isu®iy T 2 b oo affulaar
2@ 350 Q1@ carpe. o 80
LA R @A & b T pL GPFFU
oN: 5;/,1ur,g§'%7/j@ v raliTs O PRET
W B LT E S B0 LUl 3B DS 255
SaWirTier aam@®y QTN HVS @74
Fureaera o a_Gz'r'gs'u so B R ES YR
&yuwn? Bevisamrrser i@ Lris LLL CT
SE8%rS T35 el gurt
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GLEANINGS.

THE DEMOCRATIC IDEAL IN
EDUCATION

Has it produced the Rapprochement of Opposites,
with Opportunism in Thought and Scepticism in
Action? This question is sought to be answered by
Mr. A. Crook in this article in The Millgate for
March 1932.

The changes which have taken place in our edu-
cational system during the last fifty years—espe-
cially in the last two decades whatever may be
their precise importance, have certainly been suffi-
ciently novel and startling to cause our long-de-
ceased nineteenth-century educationalist to turn
over in his grave could he but see what has hap-
pened. His view, which was generally accepted,
was that the only educational training required by
the masses was that which made the worker into
an efficient cog among many others in a profit pro-
ducing machine. Education of whatever kind was
to be nothing more than an instrument of class do-
mination; a means of making the social order run
smoothly and easily.

The modern view supposes that this class-biassed
motive in education has for the greater part been
swept aside by the surging stream of democratic
progress.

The growth of the idea of democracy, the greater
demand for liberty and freedom, the enfranchise-
ment of the worker, economic and scientific ad-
vancement, are all cited as causes of both the new
educational methods, and of the new motive of so-
ciety or community as distinct from class. Science,
sociology, modern history, geography, and litera-
ture have progressed at the expense of the once
more esteemed classical tradition. Universal li-
teracy in the form of the three R’s now sheds light
in places hitherto dark. The effective length of
school-life for the worker is greater; the subjects
taught wider in scope. The sustaining leaven of
culture is spread out over a wider field by the me-
dia of the adult education classes, the Press, the
Wireless, and Gramaphone, and by scholarships for
working men to secondary schools and universi-
ties.

The triumph of the democratic ideal in education
of the mass over the class, is described in glowing
terms, and its final demonstration and proof is said
to be found in the fact that the idea of cultural
education for leisure is accepted in all liberal-
minded circles as the apogee of educational theory
and the ultimate goal. This view passes currency

as a commonplace in what are called the “best edu-
cational circles”. It is taken as a platitude or ar-
ticle of faith, dissent from which is treated as the
biased outburst of a vested interest or as the pro-
test of some hard-headed crank.

CULTURE FOR ALL

The point of view expressed above is the key-
note sounded by contemporary educationalists.
Scepticism and divergence of opinion in so far as
they persist in any serious measure centre around
the practical limitations placed by material and
political circumstances limiting what is accepted
by all as a fundamentally sound basic ideal. Thus
the democratic ideal is embraced by progressive
Conservative, Liberal and dominant working class
opinon alike. The ideal is most clearly represent-
ed by the Workers’ Educational Association Univer-
sity extension lectures, and the B. B. C. broadcast-
ing educational scheme. In the Trade Union, the
political labour and the co-operative movements,
it is the inspiring motive of policy. The indepen-
dent National Council of Labour Colleges, though
covering a fairly wide field, is tolerated mainly be-
cause its bark is stronger than its bite. To a lesser
extent it is looked upon as representing a class-
biased puny-minded left-wing. Culture in the sense
of a knowledge and appreciation of art, literature,
science, sociology, and so forth, is being, and is to
be, democratised. But this culture which is now
to be made available for the more capably intellec-
tual proletariat, and indeed for all wishing to drink
from its cup, is precisely the same culture which
has in the past been used as a weapon on class
domination by a privileged few. What was pre-
viously the culture of a class is now enthroned as
a virtue in all alike irrespective of class. My lord
and his farm labourer, the industrial employer and
his worker stand together on the same footing as
common admirers of and participants in all
that is best in the past and the pre-
sent; both are to enjoy their Plato
or Aristotle, their Locke or Burke, their Shaw,
Wells, Kipling, or Galsworthy. The better and
more intelligent of all classes are joined together
in one great harmony arising and built up from
the best of the learning of all classes in all ages.
The aim of the present and the future is to bujld
up a new and liberal democratic art and culture
which shall transcend the narrow barriers of class.
Undiluted rationalism is to be the dominating prin-
ciple throughout. The antiquated rule of class and
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prejudice is to disappear before a greater fmd ali-
embracing common will of the all conquering em-
ire of reason. The muddy waters of Marxian
sialectics are to be purified by the savage system
of a Hegelian educational paradise.

WHAT IS THE NEW CULTURE?

i is new democratic culture? It is com-
r:eh; to;s au::rt of vertical integration of the “best
pf all times”. It includes the best of all ages, the
;terature, art and learning of conservatism, re-
formism, and revolutionism.  All are thrown to-
gether, into what appears to §ome people a hotch-
potch of inextricable confusion. The best (and
the cynic might also say the worst) of the past ax}d
the present are huddled together aqd served up in
a vague and uninspiring mass. .It is a sort .o[ va-
gue eclecticism; a characterisation of a u.mversal
and democratic equalitarian outlook which m(lzludg.es
something of everything in general and nothing in
particular. Modern thought has evolved to' a
point where it can be truly stated th;at some'thm.g
can be said for everything and ar.lythmg, which is
perhaps tantamount to saying little l?etter than
that nothing really conclusive can be said for any-
thing. Political parties, Governme'mts, and reli-
gions alike in our Western democratic states are all
in varying degrees passengers in .thfa same water-
logged boat. They are vague, timid, and uncer-
tain; hesitation and lack of conﬁdeflce are the.o'ut-
standing features of practical politics.  Scepticism
scems to have been transferred from the ﬁeld. of
thought and speculation to the sphere of action,
and the finding and assembling of reasons for do-
ing nothing appears as the hall-mark of.current
statesmanship. We drag ourselves along—it .would
be a misnomer to call it progress—by the impact
and pressure of events. That has no dou.b§ al-
ways been the case to some extent, but re'lau’vely
the symptom and the disease now prevails in a
more disordered and more intensxﬁed. f‘orm. Thexre
is no dominant single social force guiding and di-
recting the main currents. In so far as the demo-
cratic ideal has triumphed in educa'uon the once
supreme force of faith, either in one’s class or re-
ligion or in a particular ideal, which has been of
such enormous importance in the. past, has' bec?n
weakened. A universal opportunism prevaﬂ.s ?n
thought and in practical matters; we f:md it in
politics, art and culture generally. Thl.ngs once
considered different and conflicting, both in th(?ory
and in their practical effects are now 'combmed
and jointly worshipped before a catholic educa-
tional aftar. This grand rapprochement of oppo-
sites is paid homage to in Fascist Ital)f and qefno-
cratic Britain alike. We have scientific religion-

ists and religious scientists; community-minded
capitalists and unclass conscious socialists; Conser-
vative co-operators and non-political Trade Unio-
nists; international nationalists and national inter-
nationalists; democratic aristocracy and aristocra-
tic democracy.

Educational progress during the last half a cen-
tury has brought us to a state of affairs where
more than ever bhefore paradox and illogicality is
the commonly accepied thing. The same books,
the same authorities, the same artists, are cited in
argument to justify quite different and opposed
things. Has this undermining of faith, this weak-
ening of that believing emotional inspiration to ac-
tion, anything to do with the general existing un-
satisfactory condition of world affairs generally? If
so, is the present uncertainty merely a troubled
prelude to still greater achievements and a differ-
ent alignment of the democratic ideal? Or, finally,
is it merely a transitory phase of unbelief to be
sooner or later replaced by some great renaissance
which will make way for fuller play for the emo-
tional inspiration of faith; which will allow to
thought and action a greater degree of certainty
and conclusiveness in place of the uncertainty of
the present?

SCHOOL MEALS

Sir Charles Travelyan, while opening the second
day’s proceedings of the Public Health Congress and
Exhibition at the Royal Agricultural Hall, Washing-
ton on the 18th Nov. last, said there was nothing
he watched and encouraged with greater zeal as
Minister of Education than the provision of meals
for children. He wished the midday meal could
become a normal factor in all schools, as it was be-
coming in some. It was not only necessary for
the health of the poor child, but also because a hot

meal was immensely better than the best cold san-
dwich.

In Kent last year there were 43 rural canteens
for the supply of school meals, which were large-
ly self-supporting, providing a two-course meal at
3d a day. Of the 435300 meals served 15,000 were
free, the grant being only £714. The supply of
milk to school children had received a great impe-
tus from the campaign of the National Milk Pub-
licity Council since 1923. It was estimated than
this scheme now applied to about 500,000 school
children, compared with 403,000 six months ago, in
the areas of 80 local authorities.
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Sir Charles Trevelyan quoted an instance in one
area of a number of children suffering from mal-
nutrition who were granted a daily supply of milk
free of charge. Each child under eight years re-
ceived half a pint daily and over that age a pint.
At the beginning of the experiment the children
were on the average one inch shorter and 31 lbs.
lighter than the normal children but in the seven
months during which they received the milk ra-
tion they reduced the gap between them and the
normal children by 40 per cent.

HEALTH NOTES FOR TEACHERS.

(From Various Sources.)
(By T.N.S. R.)

List of habits to be established in five and six
year old children by parents, and to be steadily
pursued and emphasised by the teachers in
schools: —

The American parents and teachers see that
the child:—

1. Sleeps twelve hours every night with open
windows.

2. Bathes regularly every morning.

3. Uses individual towel.

4. Wears proper clothing, removing day clothes
and wearing night clothes at night.

5. Uses toilet properly and regularly.

6. Washes hands after toilet.

7. Eats only at meals time.

8. Drinks the proper quantity of milk and water
daily.

9. Eats some fruit and vegetables daily.

10. Is sparing in the use of sugar and sweets.

11. Uses money given to buy lunch in the right
ways.

12. Plays part of every day out in the open.

13. Avoids getting wet and removes damp
clothes promptly.

14. Shows no fear of animals, darkness, thunder
or storms.

15. Goes home directly from school.

16. Comes to school regularly and punctually.

17. Is careful and watchful in crossing streets

and boarding cars.
18. Carries out instructions of doctor, nurse and
teacher.
19. Does not take or destroy the property of
others.
20. Does not go too often to moving pictures.
(Am. C. H. Association Bulletin).

My Health Habus. (Book 1, 149 pp. II 200 pp. I71
238 pp. (Prices. 80, 88 and 96 cents respectively)
By C. T. Whitcomb and E. E. Townsend. (Rand.
McNalley. New York):

These Health readers for the worker acts as the
link between Home and school and interprets to the
parents the needs of the defective children and the
parents’ duties in terms of human f{ellowship and
understanding. Begun in 1909, the movement has
made enormous advances during the past 23 years
in the direction of improving child health.

In London every school child has a medical ins-
pection four times during his school life. The first
is when he enters upon the school career and the
second at the age of eight; the third at the age of
twelve and the final one when he is about to leave
the school. The parents are invited to attend
these medical inspections and about 75 per cent of
the parents respond. A member of the care com-
mittee is also present.

25 routine cases are examined at each sitting,
and in addition a limited number of special cases.
Children requiring treatment and correction are
re-examined the following term: If defect is still
present, they are referred for re-examination after
Six months. The care committee gets busy and
active over such children during the period.

Is not this indeed, a great adventure, this work
with and for potential citizens? Louis Pasteur said
“When I see a child, he inspires me with 2 feelings:
tenderness for what he is now and respect for
what he may become hereafter, “The future of our
children is our greatest concern, Is not the splen-
did service of the army of volunteers working on
the care committees of Londons' schools, a chal-
lenge to us, here in India, to make greater use of
the talents and resources of those who would
gladly serve as volunteers in developing our
potential citizens, if only they were shown the way?

The Success Family

The father of success is work; The mother of
success is Ambition; The oldest son is common
sense; Some of the other boys are Perseverance.
Honesty, Thoroughness, Foresight, Enthusiasm and
co-operation.

The oldest daughter is Character; Some of her
sisters are Cheerfulness, Lbyalty, Courtesy, care
Economy, Sincerety and Harmony. The Baby is
opportunity.

Get well acquainted with the “OLDMAN" and you
will be able to get along pretty well with the rest
of the family.

Health Messenger.

EDUCATIONAL NEWS BULLETIN

{Issued under the auspices of the All-India Federation of Teachers’ Associations by the
Association of Editors of Educational Journals in India, 41, Singarachari St., Tri-

plicarte, Madras.]
No. 6.

DELHL

A severe heat wave is passing over Delhi
and its neighbourhood, the temperature ris-
ing to 120°. Several deaths are reported
each day. Acting on the advice of the
Municipal Health Officer, all the schools in
Delh; have changed their working hours.
The schools will close at 10-30 a.m. June is a
very hot mounth. In the interests of young
pu;;ils, it is suggested that schools change
their working hours working only in the
cooler hours of the day.

UNITED PROVINCES.
1. Powers of chairmen of Education

committees of District Board are being
gradually cut down. Sometime ago the head-
masters of vernacular middle schools were
given the power to select books for their
schools. Now the Department itself has
decided which books of which publisher will
be used as text in primary classes.

2 A little before the A. V. schools closed
for the summer vacation, the Inspector of
Schools, Benares Division, launched on an
interesting experiment of supplying sprout-
ing gram to scholars in the mid-day recess.
Boys are reported to have taken to it with
much liking.

3" The new edition (1932) of the Educa-
tion Code is out. It is reputed to be the
best of all Educational Codes in the country.
It is noteworthy that powers of heads of
schools in matters of internal administra-
tion have been defined. This is expected to
save the heads of institutions from unautho-
rised raids of managing committees in this

respect.
6

June 1932,

4. Speculation is much rife regarding the
proposed legislation to compel the Allaha-
bad and Lucknow Universities to have
honorary Vice-Chancellors. Educationists
like Dr. Ganeshprasad and Dr. Tarachand
are arrayed on opposite sides.

5. June is the month of anxiety for tea-
chers. Notices to quit are the order of the
season. Even the most insignificant mem-
bers of managing committees suddenly grow
important. A very interesting case concern-
ing the N. R. E. C. College, Khurja is en-
gaging attention at present. The Principal
allowed a Mushaira to be held in one of the
College hostels. A local watchmaker per-
haps suspected by students to be an infor-
mer was belaboured by boys. Some tea-
chers including the Superintendent of the
hostel got involved and had to leave. Cer-
tain members of the managing committee
holding the Principal rather than the tea-
chers responsible for the whole thing have
resigned thus causing an impasse. Deve-
lopments are being watched even by The
Leader ordinarily accused to be indifferent
to teachers’ lot.

6. Due to representation of the U. P.
Secondary Teachers’ Association the Gov-
ernment has agreed to effect a 10 p.c. cut on
the Government grant-in-aid rather than on
teachers’ salaries as was previously pro-
posed.

BOMBAY.

When about a month ago it was announc-
ed that Sir Dorab Tata had made a trust of
his property-—about 3 crores—no one had
any idea that that announcement was soon
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to be followed by the announcement of the
death of Sir Dorab Tata and the conditions
of the trust were discussed in newspapers
where it was maintained that a good part of
the trust money should be ear-marked for
the benefit of the Parsee community.

This is the second big endowment for cha-
rities on a cosmopolitan basis, the first being
the well-known N. M. Wadia charities, and
it is worth noting that both of them are made
by Parsee millionaires—India owes a lot to
the foresight, courage and patriotism of the
late Sir Jamshed Tata and on his death his
mantle had deservedly fallen on his two
sons who maintained the high traditions of
their illustrious father. It was the Tatas
who gave India its Iron and Steel Industry
and it was they who founded and helped to
maintain the Indian institute of Science at
Bangalore, a premier institute of research in
Chemistry and Electrical Engineering. There
is hardly a line of trade where the Tatas do
not have a prominent share and by their
enterprise they have given India some
notion of what real industrialism may mean.
The Tata Hydro-electric works, the Tata
0Oil Mill Industry, the Tata construction
syndicate, are some of their well-known
undertakings and recently they were plan-
ing to run an air line across the country from
Karachi to Bombay.

Sir Dorab Tata who died of heart failure
on the 3rd of June was the last of the famous
house of Tatas, there being no male mem-
ber now left to continue the line for Sir Jam-
shed. Ever since his wife's death last year
Sir Dorab had been anxious to make some
kind of settlement of his properties and a
trust deed was duly executed on March 11.
It follows the same lines as those of the
Wadia charities, the funds being utilised
without any consideration of caste, creed or
race. Sir Dorab has also set apart a sum of
Rs. 2500,000 for instituting scholarships for
research in what are commonly known as
incurable diseases. Born in 1859, Sir Dorab
was 73 years old when he died. His death

creates a gap in the public and industrial life
of Bombay which may not be filled for
years.

MADRAS.

1. The results of the S. S. L. C. exami-
nation conducted by the Government have
just been published. While there is a fair
amount of satisfaction at the results, still
there are several cases of rcal hardship and
the moderation Board appointed by the Uni-
versiy of Madras has recommended certain
modifications in the rules of eligibility. A
meeting of the syvndicate is expected to come
off on the 25th June, after which a supple-
mentary list of eligibles will be published.

2. A conference of medical Inspectors of
schools will be held early in August. The
Minister for Health is expected to open the
conference and Major. J. R. D. Webb.
Director of Public Health. to preside. The
Minister for Education will watch the con-
ference. This conference is arranged ir
good time as it is expected to throw light or
the results so far achieved by the system of
Medical inspection in schools, and make
valuable suggestions for more effective
medical Inspection.

3. The Government of Madras acting or
the recommendations of the Retrenchmen
committee have ordered that one teacher it
every Government secondary training schoo
for men be retrenched. It is estimated tha
this will result in an immediate saving o
Rs. 50,000 and an ultimate saving o
Rs. 75,000 per annum.

The salaries of teachers in Governmen
employ have already been subjected to th
10 per cent cut and this measure is expect
ed to increase the quantity of work of tea
chers. Thus underpay and overwork wil
he the result of the economy measure. Wil
it lead to better results?

4. The Y. M. C. A, Madras conducte
its annual Summer school of Music tkis yea
also. A large number of Women Teacher
attended the school.

TEACHERS’ BOOK SHELF

.

A School History of India prepared in accordam':e
with the syllabus issued by the Director of Public
Instruction, Madras, for the “A” Group of the
S. S. L. C. scheme, by M. 5. Ramaswami Iyengu,
M.A., Chief Lecturer in History and Economics,
Maharaja’s College, Vizianagaram, with a forew<?rd
by Mr. K. A. Nilakanta Sastri, Professor of Indian

History, Madras University. Publishers, Messrs.

Srinivasavaradachari & Co., Crown 8 vol. pp. 467.

This book is the work of an author who ha§ al-
ready made himself known to the educgt}onal
world. He has endeavoured to derive_additional
strength by getting a foreword from the Professor
of Indian History, Madras University. The au-
thor is to be congratulated much on the method of
his appearance before the public. He has 'cl'ung
most faithfully to the syllabus. He has divided
the chapters into proper sections and he has oc-
casionally drawn attention to points of research by
f{ootnotes and small printing. There are more
than two dozen maps and each period is provided
with a chronological table. The uauthor has ap'-
parently no belief in illustrations or index. It is
hoped that the next edition will supply the dgfects,
The book deserves the support of teachers as it can
be safely placed in the hands of boys.

V. R

A History of India, by C. S. Srinivasachari, Pro-
fessor, Annamalai University, Publishers, P. Vara-~
dachari & Co., Crown 8 Vol. pp. 414.

This well-printed book is intended for the
S. S. L. C. and Matriculation students. It has been
based on the syllabus prepared by the §. S. L. C.
Board. The author has taken care to c9mbine the
necessary details of fact with the evolutlox.) of cul-
ture, to maintain the proper proportion in stress
between North and South India and to show the
influence of Geography on History. There are 4
maps to illustrate the Hindu period, 4 the M\llham-
madan period, and 5 the British period, besides a
map to show the Physical features. There are 1
other illustrations in addition to two representa-
tions of coins in the Hindu period; 15 illustratiox'xs
in the Muslim period; and about 25 illustrations in
regard to the British period. The end of each pe-
riod is provided with a detailed chronological
table. * The author has drawn attention to salient
features by attractive printing. The book well
serves its purpose and is eminently fitted to be

placed in the hands of the High school boys. The
want of index and occasional difficulty of language
must be remedied in the 2nd edition.

. V. R.

Everyday Art at School and Home by Miss. D. D.
Sawer with a foreword by Sir Michael Sadler, C.B.,
C.S.I1, Publishers B. T. Batsford, Ltd., 94, High Hol-
born, London. Price 12sh.

As early as 1870 Ruskin observed, “I think that
general public feeling is also tending to the admis-
sion that accomplished education must include not
only full command of expression by language but
command of true musical sound by the voice and
of true form by the hand.” But even to-day in
the year 1932, general public opinion can hardly
be said to admit that the training of hand and
voice and mind are equally important functions,
Unfortunately the modern school is scandalously
over-emphasising the training of the intellect and
is neglecting the equally important emotional and
artistic side of our pupils’ nature. It is however
something to be happy about to learn that the new
Education movement is seeking to set right the
defect.

One of the most urgent needs of modern life is
a knowledge of new and satisfactory ways of spen-
ding leisure. Man's happiness and his sense of
satisfaction will depend to a large extent on his
interests out of working hours. It should be the
purpose of modern education that our pupils
should be trained to a wise use of leisure. In this
age of machinery there is little scope for the deve-
lopement of arts and crafts. But in schools youth
can still keep its inventive and creative powers
alive; hence in schools, if art could be linked more
closely with education in its broadest sense, a love
of beauty, could be fostered and it may also help
us ‘to solve the problem of an education for lei-
sure of the person who is condemned to a life of
monotonous toil by the mass production methods
of a machine age.’

In her preface to this interesting and valuable
book, Miss Sawer says that this book is designed
‘entirely for children and beginners and those who
educate them, to stimulate that need for expres-
sion, that becomes evident intheir ‘scribble’ draw-
ings and to lead it forward upon sound lines bring-
ing the joy of Colour, Rhythm, and Creative work
into their every day life’. The hook is an attempt
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these words would have removed any
chance of misunderstanding the attitude
adopted by the conference. It is surprising
that the scope of the resolution is sought to
be still further extended byv the insertion of
the following amendments: “To eliminate
gradually the domination of the examina-
tion ideal and substitute new education
ideals and (4) to promote the health of pu-
pils".  We leave it to our readers to read
the resolution along with the amendments
and to see whether all the four points re-
ferred to in the resolution can ever be
achieved by ‘such changes in the syllabuses
in the different subjects’’ Members know
that nothing short of a thorough revision of
the scheme as a whole will help us to gain
the ends in view. Unconsciously the confe-
rence has laid itself open to the criticism
that, while it is anxious to claim credit for
noble ideals and sentiments, it is not will-
ing to face the situation boldly and to tackle

Enquiry in which no managing body is of5-
cially represented will be seriously hanai-
capped in its work.

We appeal to teachers and teachers’ Asso-
ciations to acquit themselves with the reso-
lutions passed at the conference and to stand
by them loyally. When they find any point
or resolution requiring reconsideration,
they may express their views in the columns
of our journal and bring round other mem-
bers to their way of thinking.

STANDARDISATION COMMITTEE
Our readers would have read the report

of the Standardisation Committee which
appeared in our May issue. It contains
valuable information regarding the econo-
mic condition of teachers. The committee
regret that only sceventy-nine institutions
sent replies to the questionnaire. The va-
lue of accurate statistics has yet to be appre-
ciated by teachers in South India. Our re-

the problery.  This criticism will not be presentation for the improvement of the

considered unfair when we find neither de-
finite changes in the syllabuses proposed on
the spot nor a competent agency set up to
undertake the task. Now that the idea of
revision has not been found acceptable, it
is hoped that the affiliated guilds will not
be wasting their time in suggesting minor
changes here and there.

The resolution on the formation of a
Secondary school Managers’ Association will
be appreciated by the managing bodies and

conditions of service will not be taken seri-
ously unless it is possible for us to place be-
forc the authorities unassailable figures. We
appeal to the teachers in aided schools in
the different districts to furnish the infor-
mation desired by the convener so that it
may be possible for the committee to under-
stand the condition in each district and give
it the proper place in the classification sche-
dule. It is obvious from the report that
the help which the aided schools receive

an association of the type proposed will help from the Government in the form of teach-

the authorities and managing bodies to un-

ing grants is very meagre and amounts to

derstand each other and to run the institu- only 18.5 per cent in the case of aided secon-
tions in a true spirit of partnership. The se- dary schools for boys. We should invite the
cond resolution on the appointment of a com- attention of the managing bodies and the
mittee of Enquiry to ‘examine the methods authorities to the observation in the report
of gradually transforming the relation bet- regarding leave rules, standardised scales
ween the Government and the several pri- and Provision for old age. Schools which
vate agencies’ is far too vague. We may per- can offer no scales of salaries, and which
haps be asked whether this topic comes with- can make no provision for leave rules, and
in the province of the Union. Managers may old age are not likely to attract and retain
regard that this question can be more appro- capable teachers. The teacher is bound to
priately handled by them. A committee of do his best for the institution but the mana-
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gikg body must be prepared to fulfil its ob- of the work is of such a routine nature that
ligations and to see that the teacher is kept no educational experiments could be under-
above want. When the full report is re- taken in them. But if they should be un-

’ce'xved, the managers will be able to have an  derstaffed, as this measure seeks to make

idea of the requirements of the school and them, the work would surely suffer seriously
to press upon the government the necessity in quality. We believe the department would
for the enhancement of grants. consider this aspect of the measure and take
adequate safeguards.
SCHOOL BUILDINGS Another economy measure of the educa-
The recent storm in the West Coast is re- tion department, also hased on the recom-
ported to have caused serious damage to mendations of the Retrenchment Committee
hool buildings. It is alarming to learn that js the abolition of medical inspection of
any school buildings have collapsed under school children in Government schools and
the fury of the elements. Year after year, we the stopping of grants on this account to

. read reports of several buildings collapsing aided schools. It is something to note that

-in that area during the monsoon months. It it is a temporary economy measure to be in
is high time that the question of buildings force only as long as the present financial
with particular reference to educational in- stringency lasts. In making this recom-
stitutions were carefully investigated by an mendation, the Retrenchment Committee
expert Committee of Engineers. We are observes: “The Committee understands that
aware that before granting recognition to a the recent innovation under which Medical
school, the education department satisfies inspection has been made compulsory in
" itself that the school building is in accord- secondary schools and in elementary schools
ance with the regulation plans thus assur- in compulsory education areas and a portion
ing proper ventilation and lighting. But of the cost is paid for by Government, is not
incidence of severe cyclones accompanied producing results of sufficient practical value
by heavy rains is so frequent in the West to justify its continuance during the pre-
Coast that other questions like height of sent financial stringency.” We are not aware
buildings, ground area, building materials, when and how the results of the scheme
etc., should be carefully investigated. In of Medical Inspection in schools were assess-
the interest of the safety of a large number ed. One would like to know if the obser-
of young pupils we trust the Government vation that it is not producing sufficient prac-
will immediately take up this question. tical value is based on any scientific study
of the data collected during the last few
RETRENCHMENT AND EDUCATION years. In this connection it is interesting to
In spite of protests from different quarters know what Mr. T. S, Ramaswami Aiyar says
the Government is pursuing its policy of in his dissenting minute to the report: “Me-
retrenchment. In a recent communique, the dical Inspection in Schools has come in only
department has ordered that one teacher recently and it is too early to condemn it on
should be retrenched in each of the 50 Gov- the ground that the results attained have not
ernment training schools for men. We hope been commensurate to the expenditure. It
that before passing the order the Govern- is reactionary to throw on the parents and
ment had carefully weighed the results of managements of aided schools, the whole of
such a measure. It cannot be said that till this expenditure. The present system should
now these schools have had a superflu- be continued.” After all, the amount spent
ous member on the staff. Even at present on Medical Inspection in gided secondary
it is urged that in training schools much schools is only about Rs. 14,000. Even grant-
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1. The undersigned regrets very much to inform the n_\embers of the I
Fund, of the death of Mr. R. Gopala Krishna Aiyar, Ass;sta.nt Master,
Victoria Memorial High School, Bodinayakanur, Madura District, on the

ing that the results do not justify this ex-
penditure, we are amazed at the remedy
suggested viz., abolition. We hope that
Government is aware of the immense bene-
fits to the nation from a properly planned
inspection. If the
present methods are not producing
effective and valuable results, the
remedy lies not in the giving up of the
scheme but in the devising of an improved
system. If the principle that even benefi-
cial measures, if they did not produce within
a short time great good should be abolished
were accepted, one would like to know
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which section of the education department
could survive the ‘Axe’. The Government
will be weil advised to revise its order and
we hope that the conference of Medical Ins-
pectors which is to come off in August will
make effective representations and suggest
methods of improving the present system of
medical Inspection.

S. 1. T. U. PROTECTION FUND.

The statement of accounts of the Protec-
tion Fund published in page 249 of tu.
S. I. T. (Vol. 5. No. 5) relates to the penggfJ
1st Jan. ’32 to 31st March 1932.

10-5-32 at the age of 42.

2. He had paid to the Fund only a sum of Rs. 31.

Prayer Hall
RAMAKRISHNA STUDENTS' HOME.

- THE 8. L T. U. PROTECTION FUND

(Intimation reached the office on 25-5-32).

As soon as the

necessary death claim documents are received his nominee will be paid
Rs. 401-8-0. He joined the Fund on 2-5-1929.

3. Need it be said that it would have been possible for the Fund to
have helped the distressed family more substantially if the strength had been

one thousand.

Triplicane.
15-6-32.

R. RAMAKRISHNAN,
Hon. Secretary.
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