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HIGHER EDUCATION IN GERMANY

BY

Dr. S. S. GANDHEKAR M. A., (HARWARD) PH. D. (KIEL).
MADRAS CHRISTIAN COLLEGE, MADRAS.

Universities are generally classified under
two heads, the unitary type and the aﬁi.li'at-
ing type. We, in Madras, are f-amlhar
with the latter. The universities In Ge'r-
many and in Europe in general, in
the United States and to some extent in
Great Britain are all of the unitary type.
The Universities in Germany do not have
any residential requirements, the s'tudents
being free to choose their own lodgings. In
Germany all universities are government
institutions, financed and controlled as re-
gards policy by the State; but they
are largely autonomous in the mat‘ter
of selecting the professors and the teaching
staff, in the matter of fixing the curriculum
and also in the matter of selecting linfzs (.)f
research. Though they are all State 1ns.t1-
tutions, they are largely free from State in-
terference. Yet an outright communist will
have great difficulty in finding a place as
lecturer in political science. But this State
control is least felt in science departments
whose phenomenal contribution to know-
ledge is well-known.  This illustrz.ites th.e
point that the highest development is possi-
ble only in freedom.

Germany has reali'sed quite early and
fully the importance of education. Though
her ideals before the war were somewhat

faulty, education was given a new orienta-
tion since the revolution and this re-
cognition of the importance of educa-
tion was, in itself, a great asset. The
result is an intelligent public. Perhaps in
no country in the world you find such an
appreciation of research work and its im-
portance as in Germany. It would be natu-
ral to expect support and appreciation in uni-
versity circles; but the man-in-the-street,
who hardly understands the full significance
of research, has great respect for the univer-
sity professor toiling day after day to add
to knowledge and does not think that the
State is wasting money in encouraging re-
search. German professors have justified
fully this trust. There has been a series of
Nobel prize winners and the contribution
of Germany to Science has been phenome-
nal. The development of scientific literature
has been so colossal that a study of the
German language has become a necessity to
the scientist.

The German universities are more in the
nature of post-graduate and research insti-
tutions. When the student enters the univer-
sity he has a standing which will be equi-
valent to our fourth year class. That means
that their pre-university training or what
should correspond to our high schools is very
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high. The university exists admittedly to
train scholars and as such without research
work of a positive character which must be
approved by the faculty no degree is con-
ferred. The student is frec to register for
courses as he likes; but he must have regis-
tered for certain prescribed courses hefore
he can appear for an examination. There
are at least two examinations after passing
which the student is entitled to do research
and is then called the candidate for the de-
gree. He usually spends two to three vears
in the university before he becomes a can-
didate and another two or three years to
complete his research. Research work is
usually under the direction of some profes-
sor of the faculty who is affectionately call-
ed the doctor-father. After the completion
of the thesis and its approval by the faculty
the candidate sits for the final doctorate exa-
mination. The only degree the German uni-
versities confer is the Doctor’s degree, which
is Doctor of Philosophy, Doctor of Medicine.
Doctor of Laws or Theology. They do not
have degrees corresponding to our B.A. and
M. A.

Consistent with their aim to train scho-
lars, the German universities treat their stu-
dents as potential scholars. They expect
from them a high standard of work and
treat them with respect and great indul-
gence. The student in a German university
enjoys privileges and freedom unheard of
elsewhere. He complies with the uni-
versity rules and regulations most faith-
fully but will fight vigorously any in-
fringement of his privileges. There is
no compulsory attendance at classes.
The student is entirely free to attend
or not just as he chooses and the lectu-
rer, much less the authorities, eannot ques-
tion him why! When one enters the univer-
sity, they argue, he must know fully his res-
ponsibility and if he does not, it is well that
he drops out. The university exists to offer
every facility and it is up to the student,
to take the fullest advantage without being
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compelled. And he does take the fulest ad-
vantage though in the early vears there
are lapses due probably to the difficulty of
reconciling this new-found freedom with the
rigorous discipline of the pre-uni ity’
schools. * =

The German students as a class are ex-
ceptionally painstaking. conscientious and
regular in their habits. Whatever indi®-
creet things they might have done during
their earlier vears in the university. they
invariably settle down to solid work and
acquit themselves-with great credit. They
may cut their classes, but when they attend
they are orderly and well-behaved and
listen to the most uninteresting lecture. This
ts a lesson well-worth bringing home to us.
The absence of this quality among our stu-
dents makes itself felt later in public life.
We are used to see in public meetings peo-
ple talking in groups all their domestic #nd
political troubles and in musical concerts, if
they do not discuss, they begin to give us,
their own rendering of the music’

The university student develops during
his years in the university a great thirst for
knowledge and an increasing tendency to
investigate and find out for himself. In the
science laboratories, you find students work-
ing on their research problems with the am-
bition of pointing to some positive achieve-
ment rather than of finishing off a require-
ment for the degree. It is this spirit that
has sustained the German universities and
it is no wonder that Germany has been, and
is, among the leaders in science.

Though Germany has separate schools
for boys and girls, the universities are all
co-educational. Students of both sexes at-
tend the universities and enjoy the privi-
leges in common. The women students aré
not segregated in classes and there are no
special rules to protect the ‘weaker sex’ be-
yond what common courtesy demands. It
is indeed a big question which is the weaker
sex; the one with weaker muscle or the one
with weaker will. Advocates of co-education
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say that it develops fine manners in both
and I can say from my experience that it is
S0. ’

The men-students mostly belong to one
or «cther of the student clubs of fraterni-
ties which exist in every university. They
are all student organisations and have long
history behind them and have branches in
other university centres. At frequent inter-
vals they have socials to some of which they
take their parents, sisters or girl friends and
at others they introduce new students who
are prospective members. Usually every
club has men associated with it who are
mémbers of the faculty or responsible men
in public life. The clubs are of two kinds;
duelling clubs and the non-duelling
ones. The former encourages duelling
and trains its members in the art
of fencing. FEach newly admitted mem-
ber must train himself fully to fight
a duel and he has to fight a certain

. number of duels with his own comrades in

the club before he can challenge any one
helonging to other clubs. Reasons for a chal-
lenge are mostly trivial but a challenge is a
challenge and has to he accepted.

‘Die Mensur’ or the Students’ duel is
fought with real swords usually outside the
town limits in a special place which looks
like a small battle-field with stains of blood
all round., bandages, iodoform smell and
doctors in attendance as in a field hospital.
No woman is allowed inside this fighting
place. The rules regulating the duels are ri-
gidly enforced so that no fatalities occur;
yet the fighters receive on their faces seri-

ous cuts or lashes which leave permanent
marks for life. It is considered by the vast
majority of students, and by the general
public too, a point of great honour to have
these cuts. To possess a smooth face with-
out any marks of duelling is considered
‘womanish’ or what is worse, foreign. The
women disapprove of duelling in theory and
yet they like their sons and nephews to get a
few cuts! The girls like the boys all the bet-
ter for it.

When all is said about this medieval cus-
tom it remains a barbaric custom. The re-
cent laws of Germany prohibit duelling; but
what can laws do in the face of ta-

cit approval by the public and the
passive  acquiescence of the  Chief
of Police who perhaps, in his day,

was an ardent dueller? But the factor that
is going to scrap this custom is the attitude
of the student himself. I know of several
who looked upon these activities as relics
of barbarism, not to speak of the waste of
time and energy that they entail. It is only
a question of time then. I must say here,
to the relief of my readers, that it is only
the German students that are challenged!

Germany is a romantic country. Itisa
place for scholars and artists. Her theatres
exert a chastening influence on the public
and German composers are among the
highest. Her artists are given a higher and
more honoured place than is accorded to
her civil servants. Germany is a place where
merit without patronage can rise and
achieve the highest. And when you can say
that much about a country, her future is

assured.



THE MONTESSORI SYSTEM

BY

Mgr. BANKIM CHANDRA RAY. M. A

HEADMASTER, KAGRAM HIGH SCHOOL. MURSHIDABAD.

No system of education is worth the name
which does not take account of the child.
Rightly goes the English adage, "The child
is the father of the man”. The impressions re-
ceived in the plastic stage of life either mar
or improve the future of the child. Hence
the importance of the infant education, the
protagonist of which was J. F. Oberlin. It
is therefore quite in the fitness of things that
the outstanding feature of the recent educa-
tional tendency should be the close and care-
ful attention paid to child education. The
underlying idea is that a sound knowledge
of child nature on the part of the teacher is
a sine quo non of satisfactory progress. The
biological theory laying down as it does,
that mind is not a fixed but an organic en-
tity gave an impetus to the child-study
movement. American educationists like
Stanley Hall, John Dewy and Mariette
Johnson set themselves about systematising
their methods of pre-pubescent education.
But something like a revolution in the do-
main has been brought about by an Italian
educationist of the name of Dr. Maria Mon-
tessori.

By profession a lady doctor of Rome,
Madame Montessori had to examine the
brain of children and after careful re-
searches came to the conclusion that feeble-
minded ones needed a special kind of educa-
tion. Hence she sought to elaborate, for all
classes of children, a scheme of education
called after her name.

The Montessori system gives a special
prominence to sense-training. Like Rous-
seau she holds that the senses are the first

facultics to take form and attain perfection
and consequently should be the first to be
cultivated’. The neglect of the senses in the
embryonic stage is likely to lead to the
atrophy of the intellectual life in the adele-
scent period. “In learning according to se-
quence, first comes sensory discrimination,
then fixing the perceived distinction in lan-
guage, then understanding of what is per-
ceived.” “In the earliest stage”, says Mon-
tessori, “there should be acquisition of fme-
ness of differential perception”. In the edu-
cation of senses, the principle of self-activity

is recommended. The line is indicated but

the child itself does everything. Certainap-
paratuses are employed and children in their
attempt to master them undergo a training
of their senses. At the age of three, the child
learns to differentiate objects in respect of
their thickness and length by fitting the
wooden cylinders into holes of different size
and diameter. Boards having rough and
smooth surfaces and water with varying de-
grees of temperature are used to stimulate
tactual and thermic senses. The use of
insets of various geometrical figures trains
the visual sense. A number of whistles and
be_lls provide ear-exercises by the production
of gradations in sound. Lastly, the sense-
experiences are generalised by children who
apply words learnt to external objects.
Another distinctive feature of the Mon-
tessori System is that it offers the fullest
possible opportunity for genuine self-
expression of the child. A full unfoldment
of the undeveloped childhood is not really
practicable in the unreal conditions of school
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life which is characterised by short period
and over-direction of the teacher. Montes-
sori avers that ‘suffocating in spontaneous

* action is suffocating life itself’. Hence a con-

giderable degree of liberty is accorded to
children in the class-fooms, In the Nursery
School, the children are allowed to move
about. freely. They read when they please
ant do the work at their option. Movable
benches are used instead of fixed ones.
Tables, benches etc., are small in size and
handled by the children according to their
wish.

No instruction in the usual sense of the
term is imparted. There are teachers indeed.
Each of the thirty divisions into which the
school is classified is placed in charge of a
lady director. Her duty consists chief-
ly in directing. She observes and sets
work best suited to the capacity of each in-
dividual child. Similar exercises are pro-
vided for the child who is not able to deal
with the work satisfactorily. Steady pro-

" gress is secured by didactic instruments.

Seff-correction of mistake is encouraged.
The ‘game of silence’ is also prescribed.
Children learn to sit and rise silently.

The freedom does not mean license. ‘The
liberty of the child shall have as its limit
the collective instinct.’ There does not pre-
vail on this account a wholesale disorder ?n
the class-rooms. Montessori is no believer in
the efficiency of the ruthless rattan. Accc?rd-
ing to her, discipline must come from w.lth-
in. It is with this end in view that sbe gives
a full scope for congenial work., the mteres.,t
in which produces concentration and ultl;
mately self-control. ‘She is no advocate o
lax discipline; but she holds t%'nat we m.ust
nception of discipline, especial-

revise our co 1
oung children

e are dealing with y
zrw:::)r: bodily exercise and free':c!om of
movement are among the first copdltlons of
healthy and happy life. A repressive systeén
of education which compels children to do
what they do not want to do, and holld.s.m
check their healthy and natural activities

has made repressive discipline a necessity,
if any semblance of progress is to be made.
The function of discipline in a school of con-
ventional type is to shut down and sit upon
the safety-valve of naughtiness, a safety-
valve which the children’s spontaneous
energies when wantonly repressed instinc-
tively try to use. In a school in which the
energies of the children are constantly and
happily employed, that safety-valve has
never to be used and the need of repressive
discipline ceases to be felt. In a Montessori
School, each child is given the maximum
amount of freedom that is compatible with
not hurting or incommoding others, and so
long as he is busily and suitably employed,
he is not likely to hurt or incommode others,
to make himself a nuisance to the school as
a whole’,

Steps are taken to rouse a child’s cons-
ciousness of responsibility. The sense of self-
dependence is promoted in respect of dress,
cleanliness and discussion in groups. Child-
ren are taught to dress themselves, to
cleanse the rooms, to serve dishes, to
manage gardening, to attend to domestic
pets and are trained in lacing, buttoning
and other useful wits. Simple operations in
the direction are followed by complex ones.
The whole Scheme is summed up by Mon-
tessori thus: —“To lead the child as it were
by the hand from the education of the mus-
cular system to that of the nervous system,
from the education of the senses to general
notions, from general notions to abstract
thoughts, from abstract thoughts to mora-
lity.”

Dr. Montessori is also an exponent of
scientific pedagogy. New theories of edu-
cation are tested in the fire of experience
and subsequently developed in accordance
with actual facts. Conclusions re: didactic
methods are sought to be arrived at with
mathematical exactness.

The Montessori System bears a close af-
finity to the Kindergarten System. In both
there is the same attempt at ‘self-teaching,
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self-education and self-culture of man by
means of voluntary self-instruction, of crea-
tive original activity and of play.’

On a close analysis, the Montessori Sys-
tem appears to involve the following prin-
ciples: — (1) The child learns by his own in-
dividual efforts. No knowledge is to he pour-
ed in by the teacher. (ii) Instead of a
mechanical and stereotyped method,, one
that is quite suited to the innate capacities
of the child should be employed. (iii) Voli-
tionary interest must be the basis of all pro-
cesses of instruction.

Viewed rightly, there is no genuine origi-
nality in the scheme formulated by Dr. Mon-
tessori. Much of what she says has been laid
down by Rousseau, Pestalozzi and Freebel.
It is curious to note that her views coin-
cided substantially with those of the French
lady educationist Madame Necker de Saus-
sure (1765-1841).

A child cannot, by acting as its will di-
rects, get good knowledge and right con-
duct. A certain degree of submission to a
wise and kindly authority is a necessity in
ensuring proper behaviour and good con-
duct as it can check the contra-moral and
strengthen the pro-moral tendencies in child-
ren. As regards knowledge, this can be gain-
ed in a better way by other means than by
handling the apparatus.

The Montessori instruments cannot offer
full scope for the self-expression of the child.
They are too limited, too formal in charac-
ter and too remote from social interest and
real life conditions .The sports provided for
in her system are hardly worth the name.
They are not constructive enough to secure
the desired results and as such vastly infe-
rior to those of the Kindergarten. “If I were
persuaded”’, remarks Montessori, “that the
child need it to play, I would provide the
apparatus but I am not so persuaded.” The
prevailing curriculum is very restricted in
as much as there are no dramatising, no ori-
ginal drawing and no story-telling.

The Montessori System suffers from the
want of flexibility. The experiences which it
proposes to give are neither suflicienitly va-

ried nor perfectly rich. The system is hased -

on faculty psychology which has been ex-
ploded on the ground of crudeness: More-
over, the elaborate arrangement for child-
education is likely to strike at the root of fa-
mily system and lead to the socialisation of
children’s welfare.

In spite of the criticism levelled against the
Montessori System, it may be remarked
that Montessori has rendered a signal ser-
vice to the cause of education. There can be
found in it much that is valuable from the
educational standpoint. The absolute liberty
that prevails in her class-rooms teaches
children to live in perfect peace. amity and
goodwill: and the problem of discipline. is
thus easily tackled. She stresses the doc-
trine that there must be more doing by lear-
ners and less directing by teachers. We
must also approve of her re-emphasis of the
importance paid to practical activities.

Other advantages are as follows:—(i)
The desire to learn is cultivated and the cra-
ving for self-expression is fostered, the chil-
dren taking part in their own education. (ii)
The amount of freedom accorded to the stu-
dents develops their sense of responsihility.
resourcefulness and quick judgment.

To quote Mr. B. Dumville, "And though
her system may have to be considerably
modified when applied, as she is applying
it, to normal children, there is little doubt
that some of its essentials infused into our
ordinary curriculum would do a large
amount of good. If then, this system as a
whole is excellent for the feeble-minded,
and to a certain extent necessary for the
normal children, it follows that a large
amount of its principles, if not the details
of its method, should be adopted with those
who are neither intelligent enough to be
called normal nor stupid enough to be clas-
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sified a# feeble-minded”. Dr. S. P. Nunn
makes the following observations: “Indeed
the most close observer 'if he could -pass
.from a class of children recently released
from- the bondage of ,the older method to
one that has learnt to use the new freedom
.and could compare the noisy restlessness
and afmless disorder of the former with the
calm and happy self-guided industry of the
latter, would find it hard to remain a scep-
tic. Moreover, there is good evidence. not
only that children are often under those
conditions much more severe task-masters

to themselves than their teachers would
dare to be, but also that in subjects capable
of objective observation, such as arithmetic,
reading and composition, they reach stand-
ards as high as and generally higher than
those commonly expected of their age.”

Let us bring the topic to a close by repro-
ducing what Mahadeva Desai wrote in
Young India after Mahatmaji's visit to the
Montessori School at Islington, “In Madame
Montessori, surrounded by her children one
had the vision of a world set free for child-

”

ren,

Bulletin 1
THE XXIV PROVINCIAL EDUCATIONAL CONFERENCE

The XXIV Provincial Educational Confe-
rente will be held at Madura, about the
2né week of May, 1932. A Reception Com-
mittee has been formed with Robert
Foulkes, Esq., O.B.E., M.L.C., President,
‘Madura District Board, as its Chairman.
Teachers and others interested in education
all over the Presidency and elsewhere, are
requested to attend the Conference in large
numbers.

Along with the Educational Conference,
the Geographical Conference and a Refre-
sher Course in Geography for the masters
of Secondary Schools will be held. A Re-
fresher Course for Elementary School
Masters is under contemplation, and will be
arranged if funds and other circumstances
permit.

An Educational Exhibition will be held
under the auspices of the Conference. The
members of the Exhibition Committee re-
quest the kind co-operation of all interested
irr Education in making the Exhibition a
succéss, by sending Exhibits. Exhibits re-
lating to the following heads will receive
special consideration: —

1. Educational Charts and Statistics.

2. Experimental Psychology and Intelli-

° gence Tests,

3. Child Education; and

4. Teaching Appliances and Apparatus on
all school subjects.

Exhibits such as those that have not been
shown at the previous Conferences will be
preferred.

Papers on educational experiments car-
ried on in schools, are invited. Contributors
are requested to make it convenient to at-
tend the Conference to read them and take
part in the discussion.

The Excursion Committee is arranging
for excursions to various places of interest
in and around the District, such as Pasu-
malai, Palni, Kodai, Alagar Koil, Danush-
kodi and Tiruparankundram. A Guide
Book is being arranged to be published for
the henefit of delegates.

Affiliated Associations are requested to
discuss the most urgent and vital problems
of the teaching profession and concentrate
their attention on them so that definite,
practical and unanimous resolutions may
be adopted without desultory discussions at
the Conference.

V. Aravamuda Ayyangar,

General Secretary.
Madura, Jan. 20,
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Dr. M. SIDDALINGAIVA, M. A., B. T., PH. D. DIP. ED. (COLUMBIA).

Principal, Government Training College, Mysore.

I The need for a positive treatment of the

problem.

The present curriculum of the Ele-
mentary schools in India is absolutely un-
satisfactory. It is entirely under the sway
of a mythical faith in mental discipline
according to which theory learning in
order to be effective must be hard and dis-
agreeable. The faculties of the mind, the
power of logical analysis, of critical judg-
ment are to be trained by mere observation,
connection and systematization of facts.
The great weakness underlying the whole
curriculum is its neglect of things, problems
and interests of life and its over-emphasis
on the formal and the bookish. The active
creative powers of children are given little
opportunity for experience or development.
Because of the orientation of ‘subject mat-
ter specialists’ who have dominated its con-
struction, the curriculum has been deve-
loped subject by subject, grade by grade
one unit in isolation from another.

The improvements so far made, are with-
out any fundamental principle. They are
spasmodic, personal, temporary and local.
They are made by the process of elimina-
tion and accretion. They are but a sort
of patch work. As Charters put it, the
curriculum has become the amorphous
product of generations of tinkering.

Looking at the hopelessly poor results
of our efforts in the cause of mass educa-
tion, I think it is high time for us in India
to discard the traditional curriculum and
effect a thorough-going constructive revi-

sion in the light of the present day educa-
tional theories. The educational leaders
of the country must produce a curriculum
suited to the present day Indian life from
a synthetic view of it which shall embody
its ‘urbano—rural’ social. economic, cul-
tural and political aspects, laying for great-
er emphasis upon the real and the practical
in life, upon the interest and activities
natural to children and upon the present
needs of the children adapted to their
capabilities. <

What then is the problem? It is just to
get rid of the prejudicial notion that there
is some gap in kind (as different in degree)
between the child’s experience and the
various subject matter that makes up the
course of study. . . . Abandon the notion of
subject matter as something fixed and
ready made in itself, outside the child’s ex-
perience; cease thinking of the child’s ex-
perience as also something hard and fast;
see it as something fluent, embryonic, vital,
and we realise that the child and the cur-
riculum are simply two limits which define
a single process. . . . It is continuous recon-
struction, moving from the child's present
experience out into that represented by
the organised bodies of truth that we call
studies”.!

So in the words of Dr. Harold Rugg, one
of the foremost frontier thinkers in
matters educational, “it is not refinement
of existing ‘subjects’ that is most sorely
needed; it is rather the radical reconstruc-
tion of the entire school curriculum.”
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II Proeedure towards radical reconstruc-
tion:

How should we, then, proceced towards
the radical reconstruction of the curri-
culum?, First, we need to know the prin-
ciples of curriculum making; second, we
need to have a new conception of learning,
subjeétmatter and curriculum.

It seems to me that nowhere else in the
world has this problem of reconstruction
of the curriculum received so much atten-
tion of the educators as in US.A. There
is a vast amount of literature written by
different educators. But the work done
by'the distinguished committee of the
National Society for the Study of Educa-
tion and published as Part II of the Foun-
dation of Curriculum-making is of univer-
sal. importance and applicability. It con-
taigs a composite statement signed by all
the members on the Committee and the
supplementary statements of most of the
individual members. To know the princi-
plez of curriculum-making, I need only
take extracts from that composile state-

ment. .
a. The next practical steps in curriculum-

making.
1. Regard for child growth and effective

social life.

In curriculum-making, attention should
be given to the interests, needs and acti-
vities of child life and of adult society.

2. Scientific study of Society:

The curriculum-maker must become a
student both of the child and of society and
the accumulating experience of the race.

Curriculum-making includes three tech-
fical tasks of major importance, the deter-
mination of the ultimate and immediate
objectives of education; the experimental
discovery of appropriate child activities
and other materials of instruction; and the
like discovery of the most effective modes
of selecting and organising the respective

2.

activities of the respective grades of the
school.

3. Social improvement:

The children must be brought to a pro-
gressive understanding of their responsi-
hility for social progress and of problems,
practices, and institutions of social life.
Throughout their short careers, pupils
should be given opportunities to think
about these problems and institutions, to
develop attitudes of understanding and
to perfect habits of right conduct and crea-
tive self-expression. Because other agen-
cies such as the home, the press, the
church, the platform, cannot exert an ade-
guate educational influence for social im-
provement, it is imperative that the syste-
matic curriculum of the schools should
consider definitely the problems, economic,
political, social and individual life. Only
through frequent and definite practice in
clear thinking and right feeling about these
problems and issues can children grow in
the power to meet them.

4. Social integration:

A proper integration is necessary to
satisfy social life.

The common materials of the curriculum

. should be so used as to include the
important attitudes, generalisations and
appreciations and an undertaking of the
important institutions and problems of life,
as well as the conventional skills and
knowledge which hitherto have played a
dominant role.

The curriculum should provide for in-
dividual differences.

5. The place of the school subject in
instruction:

Some of the barriers between school
subjects hinder true learning, rather than
promote it. From the study of industrial.
political and social life, it is clear
that the present subject divisions of
the curriculum tend in some cases



10 THE SOUTH INDIAN TEACHER

to isolate meanings, principles, movements,
and forces which, to be truly understood,
must be studied in the close relationships
of their natural setting.

Therefore the necessity of grouping in
broader units much material which is now
distributed thrceugh several distinet school
subjects.

The materials of insiruction should he
assembled from the swrting point of the
needs of the learner, irrespective of the
content and boundaries of existing sub-
jects.  Where the needs of the learner in
one field demund new subject matter or
make the use of subject matter from an-
other field desirable, the present content of
the subjects and the subject matter divi-
sions should not be permitied to act as
barriers to the improvement of instruction.

The criterion, therefore, which should
exercise the greatest control over the orsa-
nisation of the materials of instruction is
the criterion of true learning. Meanings.
principles, institutions, modes of living.
should be discussed in such natural rela-
tionships that youth can develop reasoned
control over themi. Pupils must come 1o
view the forces as well as the structures of
society as a whole.

As the organisation of the curriculum
proceeds, therefore, some existing subject
divisions may disappear as separate units
in the curriculum; some may be retained
and new ones may make their appearance.
Efforts are to be made to construct curri-
cula in terms of purposes and activities,
rather than in terms of subjects.

6. Continuous and comprehensive curri-
culum study:

Curriculum study should not only be
carried on continuously, it should also be
comprehensive. The curriculum-makers
should seek on every possible occasion to
develop systematic, broad views of the
world. Especially should the treatment of
human relations be of a type which will
include as many lines of consideration as

can efficiently be brought togetherein the
experience  of  pupils. . . This  means
especially  that the personne! of Com-
mittees shall be constituted of vpersons of
varied intere:ts and equipments. They
should include some ;)w.sun interested and

cauipped for the scientitie ~iudy of society

and still others who wre subject matter
. . o . e

specialists, . .. The maierials shall be orga-

nised 20 as to cnsure cconomical and effi-

cient learning.

7. Measuring the outcomes of institution:
To serve a useful purpose. tests must

be fitted to the requirements of the curri-

culum and to the requirements of method.

They must be determined by the purpose

<t up in the curriculum for the group of

children being tested.

8. The roll of teacher-training institutions
in the reconstruction of the curriculuf:
Our teacher-training institutions shduld

not only prepare prospective teachers to

teach in the public schools as they now

exist, but should alsu make difinite provi-
sions to prevare them to help bring about
the better instruction contemplated.

9. The extent of local adaptations in
curriculum-making : The curriculum will
contain much material common to the
country as a whole. Every locality. how-
ever. should employ local illlustrative
material.

Some have wished the rural child so
educated that they will stay on the farm.
The individual should, however, be so edu-
cated that he can choose wisely his own
life and occupation. Any infringement of
this principle is to be deprecated. How-
ever, nothing herein should be construed
as suggesting that it is not the duty of the
rural school to make rural life as attractive
and efficient as possible.3
b. Now regarding the new conception of
learning, subject matter and curriculum,

In the composite statement referred to
above, the committee emphatically state
that “advantageous learning is never gua-
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ranteed by mere formulation of subject
matter which is used in instruction.”
But, ‘what according to the Committee,
" will guarantee advantageous learning?
Note their statement:
“Meaning grows only through reac-

"

tion. .
«pdvantageous learning affects favoura-

bly the individual’s behaviour.” '

“Iearning for the educator, . . . is not
satisiactory until the new way of behavi-
our (that is the new mode of response) has
been so huilt into the learner’'s nervous
system that it may be reasonably expected
to « function efficiently when the proper
time comes.” .

“The term, true learning, therefore, is
applied to any change in the co.ntrol of
conduct  which permanently modifies th.e
individual's mode of reacting upon his
en%ironment.”

“The final test of learning is the emerg-
ence of appropriate conduct.” .
' These concepts, therefore, emphasise re-
action, active response, changes in con(‘luct
and the building of new ways of behaviour
into the learner’s experience. ‘ ‘

Subject matter takes new meanings like-
wise. The new subject matter does: no,t’
consist of “facts, processes and pr'mmpl.es
to be learned. “From one po.'mt of view
subject matter will be conceived as the
best mode of behaviour that the race has
discovered; from another point of view, the
actual ways of responding that the learner
is building into his own character.”

What then is the new conception of the
curriculum? .

“The curriculum should be conceived,
therefore, in terms of a succession of ex-
periences and enterprises having a maxi-
mum of lifelikeness to the learner. . . It is
the task of the teacher and the curriculu.m-
maker therefore, to select and organise
materials which will give the learner that
development most helpful in meeting and
controlling life situations. The method by

which the learner works out these experi-
ences, enterprises, exercises, should be such
as calls for maximal self-direction, assump-
tion of responsibility, of exercise of choice
in terms of life values”.4

So the curriculum is to be a reflection of
life purpose. As children are living and
participating in various activities at all
times outside of school, the school is to be
a supplementary part of the life which it
attempts to enrich. The curriculum must
therefore reflect the interests and purposes
of social life which it desires to promote
and provide such materials from the ex-
perience of the past as are required by those
very interests and purposes for their ful-
ler satisfaction.

This new curriculum is to be built up-
on the theory advocated by Dewey and
others that the individual is a bundle of
impulses seeking expression and that the
mind is a way of behaving in promoting
self-expression.

This bundle of impulses can for educa-
tional purposes be grouped under five
heads: (1) The play impulses, (2) The
social impulses, (3) The investigating
impulses, (4) The constructive impulses,
and (5) The Art impulses. The educator
must make use of these impulses effect-
ively in terms of the objective of life.
What experiences, satisfying these im-
pulses or connected with them, will aid in
the development of health? What will
promote practical efficiency? What will
make the use of leisure most wholesome
and satisfying? Such are the questions
that are to be answered in selecting and
organising the materials which make up
the school curriculum.

“The school curriculum, therefore, be-
comes a series of purposeful activities (or
projects) in meeting life needs in the best
way. The teacher’s problem lies in help-
ing to bring about the feeling of these
needs in some orderly arrangement and
in so directing the activities that nupils dis-
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cover and use the most potent knowledge
and the best methods of procedure™®

The next question naturally arises!
What can such a curriculum be cxpeeted
to accomplish? Does it enable the child
to attain the mastery of the three R's to
gain the knowledge that is required?
In short, can such a curriculum do all that
the traditional curriculum has done?

An emphatic “Yes” would be iy
answer. It not only does all that the tradi-
tional curriculum has done, but dees much
more that is essential to human growth.
It helps the children to realise life pur-
poses.

What are life purposes? They are
health, practical efficiency, civic and social
co-operation and wise and wholesome re-
creation. “The means of growth in these
fields is by effective and satisfving partici-
pation in these activities. Meeting each
day’s needs of childhood is the best pre-
paration for meeting the needs of adult
life. There is no opposition between the
needs of child life and of adult life. Life
as a whole is a continuous process”.8

The experience which satisfies a parti-
cular need at one time is not only of value
for the occasion but it is a means of more
readily and_effectively meeting the later
needs. Every experience is to be regard-
ed as a stepping stone to a larger experi-
ence. This is only another way of saying
that we learn to do by doing. “It includes
in addition that we learn to think by
thinking, we become good citizens by acts
of good citizenship, we form habits and
attitudes by the use of the activities which
make them, and we develop appreciations
by particular experiences in enjoyment”.’

In attaining the larger particular pur-
poses, there arise many minor problems. To
go forward to the larger purposes, the
minor problems that arise must be solved
as means to ends. “New information be-
comes necessary. Facts, formulas or pro-
cesses must be used accurately and rapidly

or time and etiort are wasted. Particular
habits or processes are required in almost
any large project of lire, it is found neces-
sary to read, write. spell and use some of
the lacts and processes of numbers with
accuracy  and  speed. Simple forms of
drawing and some manual dexterity are
often required.”  In fact. the need fer the
various means is hterally forced upon 1he
children—-not by the teacher—but by the
situations.”  Reading, writing  spelling
number and drawing become so necessary
that the worth of learning them thorough-
Jy becomes self-evident. Such drill-work
as they require is not now isolateds ol
meaningless.  Projects in real living revea
the needs for the tools required in life and
enkindle motives for their mastery”.®

In {act, Collings has actually shown that
the results of his experimental school were
much better in almost ail respects; °i'?-
“The mean achievement of the experl-

mental school in the common facts and

skills when expressed in terms of the
achievement of the control school was
138'1 per cent. The improvement of the
children of the experimental school in eight
ordinary attitudes towards the school and
education ranged from 253 per cent to 93'1
per cent, whereas the improvement of the
children of the control schools in the same
attitudes ranged from 2 per cent to 15 per
cent. The improvement in the children
of the experimental school in twelve ordi-
nary phases of conduct in life outside of
the school ranged from 25 per cent to 100
per cent, where as the improvement of the
children of the control schools in the same
phases of conduct ranged from no improve-
ment to 25 per cent”.?.
M The changed curriculum: -t
a. Change in purpose:—According to
Dr. Kilpatrick, the actual aims of the school
are not to be the conventional knowledge
or skills, but the bettering of the present
child life of the pupils. The starting point
is to be the actual present life of the boys
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and giuls themselves, with all their hf;te;
rests and desires, good and bgd. The h;-csl
step forward is to help and guxde tl‘le chi (i
‘ren to choose the most interesting anf
feujtful parts of this .life'zr }z:s thfamcoirslte;r;t ;))e
ir school activity. e al '
:}\:vtfolsihﬁrst to help the boys and girls 1:0
do better than they otherwise would, t g
pretise things they would choos;, :\nl
through the experience of more € ec1 uak
activity gradually to broaden the outloo

of the boys and girls as to what they might

further choose and then help them better

} he new choices. .
eﬁ’;fxtet underlying theory is ﬁrit, I‘I:ie
pupils must purpose what they do, ”seco.nd,
“qetual learning is never single, t}'nr .
“gll learning encouraged in the school is sz
encouraged because it is nmeeded here an
nod in order to carry on better“the entevt-
prise now under way,’ fourth, ti.ze curri-
culum is a series of guided efcpe’rzences so
related that what is learned in one serves
*to elevate and enrich the subsequent stream
i : b2} lo
of b(.axpé;;l::;s in contem:-—T'he rift b‘s-
tween the curriculum and socxety mlﬁs-t :
bridged. There must be a more inte 1gerlxe
understanding and di]s{cu;sxofn lofn }:;wi Spego;:) °
i r. what kind ot It &
::3 t}?gfvth:o, improve the kind‘of lnfmzxg;
As Dr. Counts says, “The ma.tenals K 1rt1o
struction should be selectgd with a vtlewthe
giving the child insight into soc1e; z;,a ihe
ability to use finstitut101155,5'1::)1:115 agprw o
alue of its posse , :
:igta}::i Vfor its welfare, artx’(,ina compelling
ire for its improvement.. '
de?f Change in organisatzf)‘n:-——Theret;lse stlz
be according to Dr. Rugg, "3 new sy(r;e -
of knowledge and a radu.:al re-d pF(;r
mentalisation of the cux-x'xt:ultt;m;mc}1 o
example, se\zeralh nan:o‘ia;ssu:c]::or;ﬁcs ! s
i ography, CIVICS , et
:itorti’ ﬁi gintigrated togef_:hex; atS)e S:rcg:l
sciences. The curriculum 1; 0f o
nised as several units of study ot P s,

i.e., wholehearted purposeful acts carried
on amid social surroundings. These pro-
jects can be classified into four heads.
“The producer’s project, the consumer’s
project, the problem project, the drill or
specific learning project”.12

d. Change in method:—There is to be
laboratory spirit in the classroom. The
teacher is to be regarded as a guide and
not as a taskmaster. There is to be a great
willingness to try new types of material to
experiment with new groupings of school
subjects and to depend more and more on
objective measurements of results.

4. No standard curriculum:

As we thus conceive of curriculum as
projects or units of study, we have no rea-
son to assert that there is only one form.
On the other hand, there is ample scope
for good variety.

According to Dr. Kilpatrick, “The main
reliance as to constituent unit of the cur-
riculum will be pupil enterprise, individual
and group, where the pupils count the
enterprise to be their own and accept res-
ponsibility for its successful prosecution”.1?

“The choice of such enterprise will be
the joint work of pupils and teacher,
the teacher holding final authority but
seldom using it. . . . The successive enter-
prises. . . . should not be thought of as
independent of each other but rather as
being increasingly integrated in the light
of emerging needs and developing inte-

rests. . . . Creative work will be stressed,
and everywhere, not simply in art and lite-
rature. . . . The aim will not be adjustment

to any ‘status quo’ but such development
as makes the child increasingly able and
disposed to think intelligently for himself
in the light of ever fuller meanings and to
act accordingly”.1

Then, is there a place for a course of
study? “Emphatically ‘Yes,” as the
sponsors of the new view-point declare.

In this process of curriculum making, it
is necessary that a teacher should have at
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hand at any stage of his teaching an out-
line of the general attitudes, the finer
appreciations, the imporiant concepts and
meanings, and the generalisations which
he wishes to securc as part of the outcome
of his instruction”.1s

The next question arises. how much
plaaning ahead? “That part of the curri-
culum ior which seleciion of supplement-
ary experience and materials are to be used
as conditions locally suggest, should be
planred parily in advance and should be
made partly as new materials become
available. The part of the curriculum
which represents the daily life-situations
and interests from which the immediate
specific needs of students arise, should be,
can only be, made from day to day."16
3. The change is to be slow and gradual:

We cannot make any curriculum com-
pletely revolutionary. We cannot  take
leaps from one way of organisation into an
entirely different one. It must be a pro-
cess of evolution. Only we must sct the
goal in view and move slowly towards it.
But there must be an entire recognition of
the new philosophy of education. and «
radical reconstruction in the form of units
of study must begin with a redepartmenta-
lisation of subjects into broad divisions.
The reconstruction in the form of projects
may be piece-meal, i.c., one unit after an-
other tried in several schools and that in
lower grades, preferably the lowest. In
Dr. Kilpatrick’s own words, “In large
social matters, the best we can hope for is
improvements not by jumps but by de-
grees, whereby the present bad state of
affairs changes gradually into a better
state of affairs as thought and effort are
properly applied” 17
6. Advantages of the village school for

project teaching.

Certain elements in the rural situation
are particularly conducive to the organisa-
tion of the project or activity curriculum.
The ‘Project’ method implies a large free-

dom of adjustment to the needs, capacities
and mterests  of the individuul. The
smaller rural unit, the greater independ-

ence of cach individual and the fact that

a variation in one school is not a cause of
interference with another makes mote feasi-
ble this adjustment to individual and local
interest. .

The use of tus method is further fatili-
tated by reason of the fact that the school
life and the out-of-door life can be ulti-
mately  and  effectively related. Projects,
like the village home and its relationship
to the village. the farm with intensive
study of one product, the village and its
relationship to the district, and the village
shop and post office and their relationships
to the Province, can be used with abund-
ant results. The only criticism to be
oficred is that they may be too narrowly
vocationalised.  This  danger must - be
avoided. They are to be used as educative
experiences leading out into larger realms
of knowledge and appreciations to be in
keeping with the needs of the child and the
cultivation of a broader world outlook.

The varicty of problems presented to the
child through rural experience and the
fact that he is in intimate experiencing
contact with many types of rural activity
makes possible a wise, well-ordered and
organised  selection of activities possible
thus cnabling the educator to find ‘activity
leading to further activity’.

Another valuable characteristic is that
the environment provides ample scope for
the exercise of individual initiative and
judgment. In fact as Dr. Brim says, “The
rural child in his world is accustomed to
the very procedure the ‘project’ method
contemplates’ 18
7. Need for defferentiation between urban

and rural curriculum: '

Dr. Brim has adequately discussed this
problem in his article on “The rural ele-
mentary school”, published in “The Ele-
mentary School Journal™ for April 1923, }

" now preceed to adap

hd .
interests of our societ

THE PROBLEM OF CURRICULUM MAKING 15

t a few of his remarks

to suit our needs and conditions In India.

*hi i : d the best
‘hild's best interests an
e of 4 y demand that there

ey Mg d on
rtificial limitations place

ol noo? his work. He should be
to self-discovery.
erve the child

the chdice
given every
The cdementary school is to s
and society and not agricultyre. B
While this is the first pomt.to hear fm
mind in constructing a curriculum for
rural children, it is not ?he whole story.
In fact it is not the most dx‘fﬁcu‘lt part. We
have unswered the question ‘Wh'ere are
you going?” We must now consx,(’ier the
question “Where do we start from”.
Bobbit makes the foilowing state@ents,
“The curriculum of the school will aim al
those objectives which are not sufﬁcx.ently
att¥ined as a result of the general undirect-
ed "experiences’ or stated in anoth.er. way,
the curriculum of the directed training is

assistance

to be discovered in the shortcomings of

individuals after they have had :.all ,t,hl:;t can
be given by the undirected training .

The task of the school is to supply the
“1acks’ of the child’s out-of-school educa-
tion. What he fails to l'earn ahout thei
essentials of hygienic living, the S.Ch0.0
should supply, what he fai%s to acquire in
the field of socialised attitudes a}nd con-
duct, the school must seek' to lee him.
Where his breadth and quality of interest
fall short of those essential to.abundant
the school finds obligations. The

living, :
school should be the complement of en
vironmental education.  Consequently,

any scientific attempt to provide ed_ucgtmn
for rural children must carefully dxagno;e
and evaluate the education:al forces of the
environment. The school is to teach ?he
chila the things he does not le.arn' outside
of school. It is also to teach him in terms
of his own experience and by means of the
life around him. '

The rural “lacks” are in some cases
peculiar to rural children. Because a

rural child’s experience and environment
are different from those of urban children,
the rural curriculum should differ from
the curriculum of the city schools. The
urban children should be taught among
other things to understand and appreciate
the joys and hardships, the opportunities
and the distinctive social service of rural
people. The rural children must learn the
same lesson in regard to urban folk, their
life aad work, if a large national commu-
nity spirit is to be realised. To reach the
common goal, rural and ubran children
must trave!l somewhat different roads.
What are the “Lacks” of rural life which
we must consider? An analysis of the
handicaps of the rural child reveals the
fact that the resources fundamental to a
generous social education and individuail
growth are meagre. Rural interests are
limited. Its social life, reduced largely to
the infrequent mingling of people of a
single group with a single point of view, is
likely to be barren. Its standards in
sanitation, in dress and in social customs
and in civic and social contacts are not
keeping pace with the accepted social prac-
tices. Resources available to a rural child
in music and art, with reference to both
their appreciative and creative aspects are
sadly limited. Access to other peoples,
other ideas, other interests and other ways
of living is handicapped by distance. Im-
provement is made difficult by the nature
of rural life. Moreover, Lo this natural
handicap are added a rural conservatism
that moves slowly, an independence main-
tained with pride and self-sufficiency that
obstructs co-operative effort and intelligent
use of social forces. Especially notable is
the existence of an antagonism between
rural and urban groups that hinders the
exchange of ideas, co-operation in solving
common problems, the appreciation of their
mutual inter-relatedness, and the develop-
ment of common interests. The work of
the rural school must be adapted to the
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specific conditions of the group to be
served.

Let us consider the work of hygiene.
What we want to do for the country child-
ren is to teach themn tu appreciate the
importance of sanitary practices and to
develop in them fixed habits. The things
they must learn are those things they fail
to do or do wrongly. These are certain
respects in which rural people are parti-
cularly careless or ignorant. Questions of
ventilation, bathing, balanced diet, recrea-
tion and cleanliness are some illustrations.
Conditions vary from family to family.
Some children need lessons on personal
cleanliness: others do not. Rural children
need some things that urban children need
not be taught. This does not mean that
the city children need less attention paid
to hygiene but that the task will not be
the same for both.

The point may be more easily made in
the case of civies. Both country and city
children must bhecome good citizens.
Civics. like hygiene, is best taught by
having the children do something. carry
out some civic activity. Rural children
may clean up the school yard, make the
school room attractive, plant flowers, make
walks, give entertainments for their
parents, clean up the breeding place of
flies and mosquitoes, keep from polluting
springs, etc. The city children may be
taught to keep from spitting on the side-
walk, to visit the shops and study the con-
ditions of the working man. Both rural
and urban children would be developing a
spirit of social service through carrying on
these activities, but they would not be
having the same lessons.

In short, social welfare and progress and
the child’s right to happiness and growth
demand that the school shall do what it
can to break down the barriers that limit
the rural child’s opportunity.

After the objectives of rural elementary
school education have been determined and

the “lacks” have been established by a care-
ful diagnosis of rural needs, we have still
the task of supplying the experience that
will attain our ends for the rural child. In
supplying these experiences for the edu-
cation of the rural child, we must select the
kind of work that is vital to him, closely re-
lated to his experiences and activities, and
that has real social worth. Here is a great
need. Those who are interested in improv-
ing the rural school may call the exist-
ing curriculum ‘citified’. It is not much more
‘citified’ than it is ‘countrified’. The fact is
that it is neither. It is a formal course of a
study, meaningless alike to country and vity
child. Formal reading. physiology, gram-
mar, history of wars and the geography of
capes and bays are equally foreign to all.
We must vitalise the work in a very real
way by introducing agriculture. rural read-
ing, rural arithmetic and by providing nfore
of nature study and manual training. The
child should read about the crops. the birds
and flowers. He should study local geogra-
phy and the relation of the local activities to
earth conditions. He should see arithmetic
applied to the daily problems of the school
and of the farm and the home. History
should give meaning to the breed of cows
in his father's barn, to the furniture and ap-
pliances in the house and in the school room.
to the machinery in the farm and to the cus-
toms and life activities of the community.
Art should have a closer relation to the
beauty of the bird, the flower, the sunset and
the starlit night. Music should teach him
to appreciate the song of the bird and the
murmur of the wind, the rustle of the tree
and the ripple of the stream. Education
should deal with life about him in order to
make it more meaningful and more signin-
cant to him and make him more effective
in meeting its many tasks. 20

The village school, therefore. must not
only be a centre of intellectual life but also
the centre of economic life.  “It must co-
operate with the village around it, cultivate
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land, breed cattle, spin clothes, press oil
from oil seeds; it must produce all the ne-
cessaries, devising the best means, using the
best materials and calling science to its aid.
Its very existence should depend on the suc-
cess of +its industrial ‘activities carried out
on the co-operative principle which will
unite the teachers and students and villagers
of the neighbourhood in a living and active

bond of necessity.” 2!

We must not fail to note that the physical,
social and psychological factors of the coun-
tryside necessitate numerous differences in
the projects and problems about which ru-
ral curriculum should differ from urban
cu;ricula. Therefore, “until we have curri-
cula difinitely planned to achieve educa-
tional objectives under rural school condi-
tions, we shall not have . . . effective rural
education . . . until we have a specially
adgpted form of curriculum made to the
specification of the one and two teacher
schools, it is practically impossible for them
to cope with the full elementary educational
proulem.” 22

Dr. Dunn says, “The one and two teacher
schools, at present the chief educational
agency provided for rural children labour
under an additional and unnecessary han-
dicap from the necessity of using curricula
made for graded school organisation. As
long as one and two teacher schools exist,
they should be provided with curricula or-
ganised by groups to fit their practical needs
and not by grades according to the conveni-
ences of the city graded schools.” 23
8. Difference in content and procedure

but not in purpose:

It must be emphatically noted that any
attempt to predetermine the child’s future
is autocratic. The philosophy of an entirely
ruralised curriculum and the consequent
slogan ‘Stay on the farm’ must be totally
rejected. The field of the child’s opportunity
must not be limited. We must not isolate ru-
ral folk further and build up class differ-

ences. On the other hand, we must seek

3.

wider social contacts and integrate differ-
ent groups to bring about social adjustment,
Society demands that we socialise, not ru-
ralise, the child of the open country. Pro-
fessor Carney, Professor of Rural Education
in the Teachers’ College, rightly says, “Let
us have farmers who are farmers from
choice not from force. As a teacher in coun-
try school, I do not teach either to make or
unmake farmers. I teach it for two simpl2
reasons: first because it is the basic expe-
rience of my young people, the experience
through whose terminology they interpret
everything else, and second, because it is a
great social heritage of science and infor-
mation which every child should know,
just as he would know history. . . . . In
short, let us make agriculture and farm life
experience the starting point of elementary
rural education, not its ultimate goal.” 24
As Rajamantrapravina K. Matthan, the
then Inspector-General of Education in My-
sore, says in his report to the Government
of Mysore on the Imperial Conference
held in London in 1927, “The rural en-
vironment can in the hands of a competent
teacher yield the best cultural education.
As an illustration, an account was given of
an experiment made in a rural school in
Scotland. The highest class consisting of 17
boys and 8 girls undertook a course with a
strong rural bias. The phenomena and occu-
pations of the localities were made the ba-
sis of a study of chemistry, biology and
geology. The rotation of crops, the use and
effects of artificial manures, the effect of
frost on vegetation, etc., were studied. Then
the class studied the germination of seeds,
calculated the percentages of germination
of each variety of seed, and then passed on
to the study of cultivation as practised in
the neighbouring fields. They grew some
fifty varieties of potatoes and computed the
yield for each variety and discovered the va-
rieties best suited to the local conditions.
The entire work was done on strictly com-
mercial lines and provided exercises in
(Concluded in page 23)



BIFURCATION OF SUBJECTS OF STUDY
IN GIRLS SCHOOLS

BY

SRIMATHI Nacasaty, MySoRe.

A few years
educated girls in the matrimonial market.
‘The tendency nowadays is changing. There
iv a bvelief that girls educated on modern
lines are quite uniit to lead a family life and
that a woman graduate has less chance of
becoming a good hcusewife. Unless the hus-
band is well-to-do, or the wife brings a large
dowry to help her husband,
very little chance for a man with a
moderate income to lead a comfort-
able life with such an associate. The
wife who has spent all her energy in her stu-
dies is quite unfit to do any domestic work.
She cannot do any hard household work.
The husband has to provide a ser-
vant or two to do difficult work and the
wife will spend her time in looking after
the lighter work or engage herself in leisure
hours by reading novels, magazines or news-
papers. If her hushand is working as a pro-
fessor, or a lawyer or as a clerk in the Secre-
tariat, she may help him by copying down
notes for his class or rendering any other
kind of literary assistance. But domestic
happiness is rare in such families. If, as
sometimes happens, the husband sends his
graduate wife to work in Government ser-
vice to supplement his own income woe to
the family which has to be managed
entirely by paid servants! Few of those peo-
ple who have really suffered such inconve-
niences, know what would be the fate of
children trained and brought up by ser-
vants whose mental and moral equipment
is decidedly of a lower standard.

Let us examine and see whether a wo-
man is superior to man in mental and bo-
dily strength. The woman cannot bear any

there is

ago. there was a demand forbodily strain as much: - a man does. Ay

feats vequiring phya ol strength have al-
wavs been the share of man frora time im-
memorial. So, woman s proverbially called
the weak one or “Abale”. As regards the
functioms of her mind, sense of fecling is
more predominant than knowing and will-
ing, the latter being predominant in man.
A woman has a natural taste for fine Arts
and her artistic mind reveals itself in vari-
ous little crafts and industries.

In society, the place of woman is quite
distinct as she has to be a helpmate to man
and give completeness to his existence in
this world. Such being the case, is it not
necessary that there should be two different
systems  of education for bhoth bhoys .and
girls to fit them for difierent spheres of
work? More than 73 per cent of girls require
a ditferent kind of education, Their sphere of
work is the home. Education. given to them
should be such which teaches them to bet-
ter their homes by carrying light and learn-
ing into them.

I fully agree that at least to 25, of wo-
men, it is necessary that thcy should earn
their living and work as hard as men. Such
women may be provided with courses of
study which are similar to those for boys.
So there ought to be 2 courses of study for
girls: one to help them to make better wives
and mothers and the other to cnable them
to battle with the world on equal terms with
men.

At the primary stage, the courses of study
for hoth boys and girls are more or less
the same, with a little difference that in girls’
schools, elementary music and needle-work
are taught.

(Concluded in page 20.)

WOMEN’S CONFERENCE ON
EDUCATION

BY

Pror. S. K. YEGNANARAYANA IYER, M. A

The Sixth session of the All-India Wo-
men’s Conference on Education and Social
Reform held in Madras during the la§t
Christmas week was from all accounts avai-
Jable a momentous session. We have on pre-
vious occasions referred in these pages to
the fact that we have one great lesson to
learn from our sisters and that is the way
in which they conduct their conferenc‘.a an'd
pass their resolutions. The wholfe thing is
well organised and constituent_ bodies do not
pass resolutions at variance with the rejsol.u-
tiohs of the central body. The provincial
and district conferences are more 9f an edu-
cative nature wherein the resolutions pass-

.ed at the central conference are repeated
i ined.
anghzxzision was opencd in the Senate
House and the lady delegates assembleci
were welcomed by the Vice-Chaucellor ot
the University and by the President of Fhe
Corporation of Madras, a rare honour wh1.ch
other conferences generally do not ‘get.
These two gentlemen speakers as well as
Mrs. Nazir Hussain, the Chairwoman of thc1
Reception Committee also from Madrgs laid
emphasis on the advance made by this pro-
vince in the matter of female education.
Owing to the unavoidable absence of the
President-elect, Mrs. P. K. Roy of FZalcutta
presided. The annual report submitted by
the Secretary about the working of the asso-
ciation during the last year indicates tche
various lines of activity of the association
and shows how this association originally
started for educational reforms has deve-
loped into an All-India association embra?-
ing within its scope all fields of w,omens
activities and all aspects of women’s pro-

blems so tar as India is concerned. The re-
port went on to show how the authorities
of the association waited on deputation
upon the Viceroy and represented to him
the desirability of electing women repre-
sentatives to the Round Table Conference.
They also submitted a memorandum on the
status of Indian women in the new constitu-
tion for India, wherein they asked for decla-
ration of rights ensuring absolute equality
with men. The following extract from the
report will be read with interest.

“As a direct result of the efforts of the
Conference, the various constituencies
are taking an active interest in matters
of social and educational reform. More
and more women are entering public
life and associating themselves with the
work of local bodies such as Universi-
ties and municipalities. There is an in-
creasing demand for the inclusion of
women on prison, school and hospital
visiting committees and school boards.

Support of disarmament, Acts for deal-
ing with juvenile delinquency, the abo-
lition of polygamy, purdah and the de-
grading system of begging, facilities for
industrial training for women, women’s
rights of inheritance, the aholition of
untouchability, drink and gambling and
Devadasis, suppression of traffic in wo-
men and children, establishment of res-
cue homes, facilities for the propaganda
of scientific birth control—are only a
few of the many subjects in the sphere
of social reform on which our constitu-
encies are trying to create public opi-
nion and interest. In the realm of edu-
cation, very great stress has been laid
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on the almost universal demand for
free and compulsory primary educa-
tion. the inclusion of home science
as an essential subject in the training
of girls, the adequate training of tea-
chers, proper play grounds, accommo-
dation and equipment, mass and adult
education, physical culture and medical
inspection, abolition of communal and
caste distinctions in all schools and col-
leges, and the expansion of higher and
university education, all with a view to
raise the general academic standard for
the physical aesthetic and cultural de-
velopment of the younger generation
as a whole.”

The resolutions passed cover all the sub-
jects mentioned in the extract quoted above
and could be broadly divided into those
dealing with educational topics and those
dealing with social reform and social ser-
vice. We are only more concerned with the
former group of resolutions and we note

(Continued from puge 18)

In Middle Schools, together with the
other lessons, needle-work, music, domestic
science and drawing should find a promi-
nent place.

In High Schools. nortions in Algebra and
Geometry should be cut down, if not
entirely removed. Together with the verna-
cular the girls might be taught something
of foreign language, science, outlines of
Histories of India and England and a very
elementary course on Geography just to give
them a knowledge of the World, as they
have already studied geography in Middle
School classes. More of Drawing and Paint.-
ing. Domestic Economy and Science, toge-

with gratification that they passed Suitable
resolutions about physical educatian, adult

ceducation, the need {for emploving more wo-,
pioying

men teachers in schools, re-oreanisation%of
curricula, abolition of wll caste distinctrons
in school, and against the short-sighted po-
licy of retrenchment in education and health
deparunents. '

Some of the resolutions on social reform
and social service were of a controversial na-
ture. We are glad to see that our sisters as-
sembled came into close grip with the rea-
lities of the situation and did not allow any
false conception of mid-Victorian prudery
to stand in their way of discussing impor-
tant problems such as birth-control affecting
their welfare.

We offer to our Indian sisters our hearty
felicitations and we hope they would , be
able to sead representatives to All-India
Educational Conferences so that plob-
lems affecting education may receive a more
pointed attention. .

ther with the care of children and cookery.
necdlework and embroidery may find a place
in the curriculum. Especially in Form VI, it
is my opinion that girls should be taught
midwifery and sick-nursing. Even after the
High School course. it would be better t0
institute a course of one year, or to extend
the High School course for 4 years, so that
the students may get more knowledge in
those subjects which are more useful to
them in life.

In this way, if two courses of study are
made available for girls, I think there will
be an opportunity to all to follow which-
ever course they desire and by this means
not only the society but the whole country
will be benefitted in the long run.

(A paper read at the Women’s section of the 7th Conference of A. 1. F. T. A).

NOTES

*

The Bamakrishna Students’ Home

* .The report of the Ramakrishna Mission
Students’ Home and residential' school for
the year 1931 is an inspiring reading t9 every
teacher. It is well-known how the mstm.l-
tion pegan as a poor Boys' Home, wherem1
deferving poor students were lodged. and
fed by the authorities of the. Ra.makrlshna
Mission.  Later on the institution under-
went changes and the authorities wanted to
take up students in their yogpger and a‘t
more impressionable age. The idea of a resi-
deptial school for such boys dawngd upon
the authorities at an early stage n their
work and the munificent charity of the
well-known Nagarathar commumt.y mad.e
it possible for them to achievg this ambi-
tion of theirs. Enlightened pul_)hc of the pre-
sidency also supported them in 2 very libe-
ral manner. They were able to have a ho.use
of their own, the present magnif'ic.ent bulld—‘
ing with its fine library and inspiring Il)rayex_
halt, with garden and other facilities of
home life. This school is one of the 'ﬁnest )
put into practice vocational trainmg and
this has gradually developed into an mdp;u
trial school, which has now become an im-
portant department of their activities with
an expert at its head.

The school has a limited number .of stu-
dents and this makes persona} attention b<_~
ing paid to every student possible. Under 155
residential system boys are grouped accord-
ing to their age and live under the g.u1dalu?ce
of masters. This is a unique ed'ucaftlona in-
stitution which evokes admlre‘itxon Hf.rtzirkrz
every visitor, Indian and foreign, run

and non-Hindu.
* We wish the i
we hope that eve

.

nstitution all success and
ry teacher from the mo-
fussil will make it a point., .wheneve'r }tlf:
comes to Madras to pay a'v1sxt to the 1}1115t
tution, to study its work.mg and c'at: tlh Z
sublime spirit, and try to m‘troc.luc? it to
extent possible in his own institution.

Education in Porto Rico:

Our readers may have noticed the article
on “Educational Survey” that appeared in
the “Special Education Week” issue of our
journal. We have just now received a small
leaflet on “Education in Porto Rico” from
the U. S. Department of the interior. It gives
a brief and connected account of the pro-
gress in education between 1920-1930. The
Government of Porto Rico has been making
efforts towards starting industrial schools
and the courses offered include mechanical
drawing, machine-shop practice, plumbing
and wood-work. A summary of the chief
recommendations of the comprehensive edu-
cational survey conducted by the Monroe

‘Commission is given and regret is express-

ed that consideration of many of the use-
ful suggestions of the Commission has to be
deferred on account of financial stringency.
But the Government has no intention of
keeping quiet under the pretext of want of
funds. It has been trying to make the most
of the funds that are available. The new ex-
periment is what is called “Second Unit
School” and the leaflet notes with apprecia-
tion the “changed attitude of men and wo-
men in charge of the educational work of
the Island”. The second-unit school is a
consolidated rural school which seeks to
improve the condition of the rural popula-
tion. A full account of the organisation and
work of this type of school is published else-
where in this issue and we commend it to
the notice of our readers. We are glad to
note the feeling of optimism and congratu-
late the Government of Porto Rico on the
successful efforts it has been making to im-
prove the education of the Island. The lea-
flet concludes as follows: “The educational
system of Porto Rico is now entering an
epoch of its development during which it
should he possible to reap an abundant har-
vest of experience and to make its interpre-
tation a source of guide and direction. The
year 1930 marks a turning point in the
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educational history of the Island. Plans are
already made for a redirection of efforts
along lines of practical usefulness for a pro-
gramme of rural uplift, for a policy of con-
solidation and intensive worth in place of
the early craze for extension even at the
risk of dilution, for a broadening of thc
sphere of action of the School so as to make
it a factor in shaping the life of the commu-
nity, and for an organised scheme to im-
prove the professional preparation of the
personnel, the better to cope with the tech-
nical nature of the educational programme.”
Library Movement in Bengal

The library movement has been very ac-
tive in Bengal of late. The Hon. Kumar Mu-
nandra Deb Rai Mahasai, M. L. C., has in-
troduced into the Legislature two bills to
empower local boards and municipalities to
subsidise and organise libraries. One of these
bills follows the lines laid down in the drait
bill drawn up by Mr. S. R. Ranganathan
and recommended by the Library Service
Section of the All-Asia Educational Confe-
rence held in Benares a year ago. The ar-
rival in Calcutta of Mr. Newton Mohun
Dutt, F. L. A, Curator of State Libraries,
Baroda, and Hon. Foreign Correspondent of
the Royal Society of Literature, aroused
much enthusiasm, and he was called on to
deliver addresses to the Taltola Library, the
Sushil Kumar institute, Shambazar, the Sir
Gurudas Banerjee Institute, Manicktola,
the Bagbazaar Reading Library, the Bengal
Literary Society, the East India Railway In-
dian Institute, Lilloah, and the Bensbaria
Library. At the last named town Mr. Dutt
was presented with an address from the
municipality. He also presided on the 18th
and 19th November over the third session
of the Bengal Library Conference, his pre-
sidential address consisting of a brief survey
of the Indian Library from the earliest time
to the present day. Resolutions were passed
asking Government to support the two bills
now before the Council for establishing
country libraries. The necessity for a school

of libravianship in Calcutta was also insist-
ed upon.  The Caleutta Corporation was
thanked for its generous support of the li-
braries of the <ity and was also asked to es-
tablish its own libragies.  The Exhibition
brought from Baroda by the President,
showing the progress oi the library move-
ment in Baroda and  elsewhere aroused
much interest, as did also the collection of
rare hooks shown by the Bengal Literary
Society, and the exhibits of Macmllan.
Thaker Spink & Co., and the “Modern Re-
view.”

At the request of the Syndicate of the
Calcutta University, Mr. Dutt delivered a
lecture on November 23rd on the Baroda
Library System. the Vice-Chancellor, Dr.
Suhrawardy, being in the chair. An inter-
esting Exhibition of books, photographs ;md
charts illustrating the progress of the k-
brary movement was also on view in %Yhe
Library Hall, where the lecture was deli-
vered.

The lecturer before delivering his lecture

on the libraries of Baroda. gave an outline
of the history of the professional training in
librarianship. which originated many years
ago in the fertile brain of that library vete-
ran and pioneer. Dr. Melvil Devey. In
Amcrica there were now over 16 library
schools and in London University there
was also an excellent library school.  The
lecturer urged the University of Calcutta
to follow the lead set by the State of Baroda
and the Universities of Madras and Lahore
in instituting training in Librarianship. On
December 1st. Mr. Dutt gave a lecture in
the University Institute.

On December 3rd, Mr. Asadullah. Libra-
rian of the Imperial Library, Calcutta, gave
in the Library a tea-party where Mr. Dutt
delivered a short address giving an outline
of the history of the library system of Ba-
roda, and explaining that it was organised
by H. H. the Gaekwar as a necessary com-
plement to his scheme for free and compul-
sory education in Baroda. The persons pre-

(Continued in page 23)
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The Problem of curriculum making.

arithmetic, book-keeping, etc. ‘ Such' a
course not only shows to the pupx}s the. im-
portance and value of new scientific disco-
veries and methods for agriculture but also
develops in them the scientific attitude of
mind and is as truly culiural as any c,?urse
according to the traditional curricula.” But
~{he organisation of the rural school Shogl(%
h as to deny to the rural child

not be suc .
the urban child.

any opportunities open ‘LO. : ‘
While un agricultural bias is given to the ru-
ral school the curriculum should be such 'as
to cnable the child possessing th(? capacn}:
and, the desire to proceed to tbe high sch;)m
and university . - - and to foster a ta]ste }(zr
good reading, music and art and develop the
ivic virtues.” %
C“;(; v11n thus relating the school work t‘o
thé-daily activities and interests of the pu-
India Teachers’ Conference.
Bangalore, Dec. 1931.
e Child and the Curriculum pp.

* pdper reed at the All-
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pils, we must avoid the danger of becom-
ing so interested and busy with local con-
ditions and problems that we fail to teach
anything else.  “The local element in the
course of study is only the beginning. But
these beginnings must lead to bigger things.
The schocl is to lead the rural child to a
knowledge and an appreciation of the world
at large, and it would be stunting his growth
on a very limited level to stop with a ‘pure-
ly rural’ course of study. The child is to
be made a member of larger national and-
world society and therefore it is important
to give the child a chance to acquaint him-
self with the great social heritage of the hu-
man race. Therefore our slogan should be
“Begin where the child is. Teach in terms
of his experience. Relate the work to his
daily activities, but do not forget the goal.”

15. 26th Year Book ep. cit., Part 11, 19.
16. 1Ibid, p. 20.
17. Ibid, p. 135.

18. Brim. Rural Education, p. 222.

19. Franklin Bobbit. The curriculum, pp. 44—
45,

20. Refer. The Elementary School Journal,
1923, pp. 586—600.

21. Rabindranath Tagore. Creative Unity, pp.
192--93.

22. F. W. Dunn. A Rural curriculum. Rural
school Pamphlet, No. 40.

23, F. W. Dunn, Teachers College Record,
March, 23. Ariicle on “Rural Elementary curri-
culum.”

24. Mabel Carney. Country life and the Coun-
try School, pp. 179—380.

25. Rajamantrapravina K. Matthan: Report to
the Government of Mysore, (unpublished).

26. Brim: The Elementary School Journal,
April 1923, Article on “The Rural Elementary
School Curriculum.”
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sent included the Hon. the Raja.h of San-
tosh, (President, Bengal Legisl_atlve Coun-
¢il), the Ministers for Education and for
Local Self-Government, the Secretary to
the Government Education Department, the
Chief Executive Officer, Calcutta Corpoxta-
tion, Dr. Johan Van Manen, Secretary Asxa.-
tic Society of Bengal, Mrs. Sarcola Devi
Dutt Chaudhuri, the Hon. Kumar Mune-

dra Deb Rai, Mahasai, M. L. C., (member
in charge of the two library bills, and Pre-
sident Bengal LibraryAssociation), Mr. S.
K. Ghose, and Mr. T. C. Datta, joint secreta-
ries of the Bengal Library Association, and
other members of the Association, as well
as the Librarians of the Bengal Library and
the Bengal Government’s Commercial Li-
brary.



THE SALEM DISTRICT SECONDARY SCHOOL TEACHERS' GUILD.
Auditor’s Report for the Year 1931

Sirs,

I have the honour to present the Audit
Report of the Salem Distriet  Secondary
School Teachers' Guild for the vear 1931,

I find that the cash book and the corres-
pondence vegister maint:ined by the assis-
tant secretary Mr. K. S, Chengalroya Aivar
are in perfect order. All items of expendi-
ture are supported by vouchers and are
duly sanctioned by the commitice as per
rules of the Guild. All postal cxpenses in-
curred by the assistant secretary were veri-
fied with the letter book maintained by him
and found to be correct. ‘

from the affiliated associations ten in num-
ber were Rs, 88—8—0: individual member
subscription Rs. 2 fxom one member and
Defence Fund Rs. 5. The total expenditure
comes to Rs. 102--3—), leaving a balance of
Rs. 40-—4—0. .
Herewith is appended the balance-sheet
of the Guild Accounts. The closing balance
of the year is Rs. 40—4—0 being distributed
as follows: —Rs. 5 with the secretary and
Rs. 35—1—0 with the assistant secretary.

(8d.) K. Gangadaran Nair,’

B.A L T

The year opened with a balance of Auditor.

Rs. 46-——15—0. The total receipts of the year 15-1-32.
BALANCE SHEET.
RECEIPTS. CHARGES.

. Re. A, P. Re, A P.
Openlng b.alance 4615 0 S. I T. T, Annual Subsecription for
Subseription from affiliated } 88 8 1931_3° 2 0 0

associations O Defonco Fund toS. I. T. U. 5 0 C

Do From individuals 2 0 0 Printing Hosur Conference
Defence Fund 5 0 0 Proceedings 30 0 0
~————— -—— All Asia Educational conference
142 7 0 proceedings 1 00
T 7 T.A to Assistant Secretary ‘P.F., 3 8 0

" T. A. to Mr. K. S. Chergalroya Aiyar

for attending S. 1. T. U. Board
meetings at Madras and Palghat 20 11 6

* Stationery Printing, Binding ctc. 300
Postal Expenses 1515 6
102 3 0O

EKRISHNAGIRI, )
1511932 |

KRISHNAGIRI, )
18—1—-1932 |

Closing balance 40 4 0

—

142 7 0

(8d) K.GANGADARAN NAIR, B.A, L. T.
Auditor, 15-1-1932.

(True Copy)

(8d) K.8. CHENGALROYA AIYAR,
Assistant Secretary,
Salem District S.S. T. Guild.

Resolutions passed at the Conference qﬁ\ the
. W.F.E. A

HERMAN-JORDAN COMMITTEES
Committee No. I

Zince truthful information is basal to in-
ternational understanding and peace, and
correct geographical knowledge is contribu-
tory to those ends, the W. F. E. A. recom-
mends that a committee be appointed to
study geography materials and to compile
a kst of sources for geography teaching ma-
terials by countries. whereby more com-
plete and accurate data may become avail-
able for schools and homes in order to es-
tablish :

1. A more definite understanding of the
inter-relations between men and the vari-
ous natural environments throughout the

world;
9. A clearer appreciation of
(¢) The common life problems of
) peoples;

(b) The contributions of peoples in
various regions to present day
world civilisation, as such contri-
butions result from the inter-rela-
tions between life and natural en-
vironments;

(¢) The resulting interdependence
among peoples and places; and

2. A firmer realization of the necessity
for international understanding that will

aid world peace ang world prosperity.

Note : Existing educational and geogra-
phical organizations can be used as agencies
of co-operation in this study.

Committee No. II

The W. F. E. A. endorses and desires to
encourage the writing and teaching of the
history of civilisation, particularly in the so-
cial studies, thus placing the history of each
nation in its proper international setting.

4.

O AN A= .
at Denver B ._\b /"’/"
Committee No. III T o

1. The W. F. E. A. urges collepes-ard
universities to establish courses in Interna-
tional Relations and to place increased em-
phasis upon subjects in the curriculum
which promote international understanding
and friendship, such as the history of inter-
national relations, international law, trea-
ties and agreements, arbitration cases, inter-
national organisations, comparative govern-
ment, etc.

2. The W. F. E. A. recommends that a
committee be appointed by the Board of
Directors to consider the possibility of the
formation of an international University
Board with the following purposes in view:

(a) To establish a uniform system of
evaluating entrance credits, and

3. The W. F. E. A. recommends :

(a) The teaching of plays and games
of various countries, correlated
with social studies, and urges that
literature and directions dealing
with this type of instruction be
made more generally available:
and

(b) The holding of play days, which
by their nature eliminate compe-
tition between nation and nation,
in order to bring together the
youth of different countries of the
world.

4. The W. F. E, A. recommends the for-
mation of a plan whereby young people
may broadcast, by radio, speeches describ.-
ing the life, customs and ideals of their res-
pective countries and exchange messagss
of good will and amity.

5. The W. F. E. A. urges colleges and
universities to establish bureaus for the pur-



26 THE SOUTH INDIAN TEACHER

pose of disseminating information concern-
ing the people of the various countries by
- furnishing speakers from among their for-
eign students and by supplying articles
written by them to newspapers and other
periodicals,

Committee No. IV

L. The W. F. E. A ledges its active sup-
port to the purpose o the Conference on
the reduction and limiation of armaments
to be held at Genevs in 1932, and calls upon
its affiliated orcanizations to urge upon the
respective governments participating in the
Conference to st sort measures for a dras.
tic reduction of all armaments.

2. The W. F. E. A, recommends that in
view of the abuve Conference :

(a}  Facts and references bearing upon
the purposes of the Conference
be collected and 2 bibliozraphy be
prepared:

(b) These data and materials be made
available to schools through ex-
isting agencies, so far as possible,
to the end that more complete
teaching content be at hand {or
the study of this current world
problem; and

(¢) Adequate instruction on this sub-
ject be given in the schools of all
nations early in the coming school
year.

Committee No. V

1. The W. F. E. A is of opinion that, as
a basis for an understanding of the princi-
ples of co-operation underlying governmen-
tal movements towards international good-
will which should be taught during school
life, it is wise for all children in schools to
gain knowledge of those historic expe-
riences where peoples have carried out joint
projects demonstrating international good-
will and confidence.

(Note: Examples of such projects are
International Arch and Park celebrating
the century of an unarmed boundary be-
tween Canada and the United States, the

monument, “Christ of the Andes” on the
boundary between Chile and Argentine,
the Peace Bridge at Buffalo. and others
that make the desired appeal to children.)

2. The W. F. E. A recommends to edus
cators in all lands tl‘m! the machifiery of
peace beostudied with inereasing emphasis
l?il(nl'_;])uui the sehiool i:fe. .

B0 The Wo LB AL urges all institutions
for the trainimy of {onchers 1o make the
study of Internctional Delutions and World
Poace o required stubjert in the curriculum.

4. The W. F. E. A, urg-s authors and
publishers to revise their text-books in his-
tory and other social «tudics in the lights of
he Paris Pact. w0 as to include a record of
the various steps which have been taken to
promote world peace.

Combined Herman-Jordan Committees.

The W F. I Al recommends that a con-
cise publication be issued that will suan-
marise :

1. The findings and recommendations of
the Herman-Jordan Committees since their
inception, and )

2. The specific references to materials
that will be useful in the promotion of the
purposes of the Herman-Jordan Plan.

TEACHERS' ORGANIZATIONS

1. The W. F. E. A. authorizes the Sec-
tion on Teachers’ Organizations to collect
and interchange information relative to the
work of teachers' organisations und parti-
cularly to those problems connected with
the welfare of the teaching profession.

HOME AND SCHOOL

1. The W. F. E. A. recommends :

(a) That all home and school associa-
tions, in co-operation with the
school and other community agen-
cies, give encouragement to prac
tical measures for the conserva-
tion and improvement of the
health of children: that an inte-
grated conception of physical,
mental, social, and spiritual health
be the objective to be reached
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through adequate consideration of
growth and nutrition, mental hy-

»  giene, social hygiene, safety and
physical activity;

(b) That the important position of the
teacher in the mental hygiene of
the child be recognised by inclu-
ding adequate instruction in this
subject in teacher training insti-
tutions; '

(c) That, as far as is practicable,
trained workers be employed by
school authorities to assist in pro-
moting understanding between
home and school; and

(d) That, inasmuch as inter-racial
antagonisms are not natural to
children, parents and teachers
use all possible means to create
and foster friendly attitudes hc-
tween children of different races.

9. Recognising that the Ju.nior Red
Cross activities which are carx*lfed on at
school have a beneficial repercussion in the
family, especially as regards }}ealth and the
ideas of solidarity and altl‘u1§11}, and that
thus the Junior Red Cress is capable of
creating a living hond of sympathy and ac-
tive interest between the home and school,
and believing that the Junior Red Cx'?ss
greatly furthers the work of mutual and in-
ternational understanding, the W. F. E. A.
recommends that the teaching body and the
family support the Junior Red Cross and
encourage pupils to become members.

3. The W. F. E. A. recommends action
throughout the world to encourage those
phases of the cinema which are constructive
in their effect upon heme and community
life and upon the moral ideals of young
people and which tend to remove barriers
between peoples through true representa-
tion of national life and characteristics.

HEALTH

1. Whereas the investigations of the
Health Section since its origin in 1923 re-

veal an extensive growth in the school
health programme of many countries and
an increased interest in health among edu-
cators throughout the world, the W. I, E. A.
recommends each of the various countries
to set up a committee representative of the
organizations in these countries which are
concerned with the health of the school
child, in order to provide a medium of ex-
change and a basis of representation.

2. Inasmuch as the success of the school
health program is in a large measure de-
pendent upon the mutual understanding
and co-operation of all professional groups
involved in school health, the W. F. E. A,
recommends the various national commit-
tees and national professional organizations
to provide opportunity for the development
of mutual understanding between all con-
cerned in this work.

3. The W. F. E. A. is of opinion that a
medium for maintaining a continuous con-
tact by means of a periodic hulletin devoted
to technical material regarding the various
phases of the school health program is desi-
rable.

4. The W. F. E. A. recognises the need
for some machinery for maintaining a con-
tinuous contact hetween research workers
and administrators in the ficld of school
health.

RURAL EDUCATION

1. The W. F. E. A. recognises as a pre-
requisite for the greatest success in rural
teaching such understanding of rural life
on the part of the teachers as will enable
them to hase instruction upon the child’s
environment and such sympathetic appre-
ciation of rural life as will make possible
the fullest co-operation of educationists in
furthering the development of the rural
school, not only as an educaticnal factor in
child education, but as a social, educational,
ethical and civic centre for the entire com-
munity.
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2. The W. F. E. A recommends that the
attention of the governments of all coun-
tries be called to the necessity in the inte-
rest of the economic welfare and the stabi-
lity of their countries.

(a) O: providing the hest possible edu-
cativi: for young people in rural

areas.

(b) Of aiiording the advantages of a
well-halanced curriculum within
reasonable distance of the pupils’
homes and .

(c) Of securing for service in the rural
schools teachers thoroughly edu-
cated, {uily trained and adequate-
ly remunerated.

PREPARAT(GN OF TEACHERS

. _1.. The W. F. E. A. recommends the
initiation of a study of the curricula of
.teacher training ins:iitutions of all countries
in their bearing upon the education of
future teachers in nationalism and in inter-
national understanding.

2. The W. F. E. A. recommends that
teachers’ colleges and schools of educaticn
having graduate departments offer courses
in Comparative Educatioin where this is
not already done and qualified students be
encouraged to choose such courses. It
also recommends that, when qualified in-
structors can be securcd, Comparative
Education be offered in summer schools
and in university extension divisions for
the benefit of teachers in scrvice.
PRE-SCHOOL, AND KINDERGARTEN

The W. F. E. A, endorscs program of
parental education dealing with the pre-
school child, these programs to he directed
by efficient trained and lay leaders.

INTERNATIONAL AUXILIARY
LANGUAGES

The W. F. E. A. recommends the ap-
pointment of commission for the study of
the question of international auxiliary lan-
guages. such as Esperanto, as a means of
promoting the aims of the Federation, this

commission to report at the next cgnven-
tion.

INTERNATIONAL UNDERSTANDING

1. The W. . E. A. recommends to the
Directors the appointnicnt ol a con‘mill&—‘
whose function shall ber {irst to discover
those countries whose people and culture
are least known or inadequately under-
stood by school children in other lands be-
cause of a paucity of effective literature,
scecond, to invite writers of talent in those
countries to produce the needed type of
literature and to sclect existing literature
for translation into other lunguages: and,
third, to devise ways and means of pro-
curing funds for this purpose.

2. The W. F. E. A. recommends:

(a) That governments and states should,
where necessary., bring about
such modifications of the existing
laws as will make the interchange
of teachers a real possibility.

(b) That the interchange of pupils dur-
ing vacations or in the course of
the school term should be en-
couraged;

(¢) That the interchange of correspond:
ence and publications between
schools should Le extended;

(d) That schemes be considered where:
by individual schools in different
countries should be paired with
similar schools in other coun
tries with a view to the deve
lopment of mutual understand
ing—(Note: The scheme institut
ed by the Anglo-American Com
mittee under the auspices of the
secondary department of th
University of Pennsylvania is a
illustration) ; '

(e) That adequate time should be give:
.to the study of foreign language
in order to facilitate intercom

munication and good understand
ing; and
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(f) That in the curr'xcu'lum or in extra-
curricular activities adequate at-
fention should be given to the

’ development of international
understanding.g

5 The W. F.EA recommends that a

commmittee be created within t.he Federg-
tion toestudy existing methods in t}_\e vari-
ous countries and to develop definite pro-
jects for the promotion of f'adult education
in imemational understanding.

RADIO AND CINEMA

1. The W. F. E. A. records its apprecia-
' f those governments which use their
radio broadcasting facilities for the ed.ucal—1
tion of their citizens and urges all na'tlonaf
governments to include a repres'er%tatw(.e o

their respective education admlmstra'txonsi
in the delegations sent to the .Internat‘l(c;n'a
Radiw Convention to be held. in Madri tm
1932, in order that thesc official represen i-
tives of public education may .par’ucxﬁfa }i
{n the formulation of the regulations w ic

will govern the distribution and use O
radio facilities throughout th<=T .world.

9. The W. F. E. A., recognizing the'posi
sibilities of promotion of internationd
understanding and good will throug}} suc
agencies as the radio and the cm.er:a,
hereby requests the directors tq ?pp?ln z;
committee 1o study the best utilization o,
these agencies for this purpose, to make
recommendations to this eﬁect,- and 'to co-
operate in organized efforts having this end
m'ivm;; view of the possibilities of its use
P greater mutual understand-
nations, the

—_

tion o

in developing g ue
i friendliness amons
1‘;@ I?‘f‘dE. A. commends the study of the
lity of international radio broadcast-
programs for schonl
children of other nations to the nation‘al
educational authorities and to those in
charge of radio broadcasting in each coun-
try in the hope that a plan of co-operation
to-this end may be worked out.

feasibi
ing of educational

4 The W. F. E. A. commends to the
proper educational authorities and organi-
sations the study of the possibilities of the
use of tonal moving pictures for the true
presentation of life in foreign countries for
the benefit of school children of all nations.

ILLITERACY

The W. F. E. A. recommends:

1. That illiteracy statistics of all nations
he uniformly reckoned from the age of not
less than ten years; and

9. That all nations be earnestly urged
to use strenuous efforts and financial means
to eradicate illiteracy and to appoint a
commission, when necessary, empowered
to bring about a realization of this general
and fundamental enlightenment of nations.

EDUCATIONAL ATTACHES

The W. F. E. A. reaffirms its recommen-
dation that Educational Attaches be ap-
pointed in all embassies and urges upon its
affiliated associations increased activity in
their respective countries to this end.

GENERAL

The W. F. E. A. urges all its affiliated
organisations to give to the above resolu-
tions as wide publicity as possible, by fur-
nishing them to the educational journals
to be published, with the request that other
publications copy them and that indivi-
duals reading them bring them to the at-
tention of still other publications for copy-
ing.

THANKS

The W. F. E. A. wishes to express its
best thanks to the Denver Executive Com-
mittee in charge of local arrangements, the
members of sub-committees, The State
Teachers' Association, the University of
Denver, the other educational institutions
of the State, the office of the State Superin-
tendent of Public Instruction, Denver
Public Schools, the Chamber of Commerce
and the Convention Bureau, and to all
those individuals who did so much for the
entertainment and comfort of the delegates
and visitors.

(Continued on page, 42).



Retrenchment in Education.

The Memorandum submitted to the Hon’ble the
Minister of Education by the managements
of Aided Secondary Schools

To . .
The Hon'ble S. Kumaraswami Reddiar,
h '

Avergal,,
Minister of Education,

Fort St. George, Madras.

igned, beg to submit the follow-
in Memorandum protesting against the ‘Re-
. hment proposals in regard to the gx.antg
e by the Educational Department to aided
pacs w Schools under private Management in
tsl:eco ;(:::i)c,lency. We are fully aYJare of th:l fahct
ing to the financial stringency an the
:zt;i:;o:x?;l conditions at the presept time, the G¢?v-
re compelled to consider the ?uesfu?n

e ahment and to determine upon cuts’ in
o Re;r_(:n:e But it would be superfluous on our
expd "n, out as we are sure that the Gov-
part 1 poue fully aware of it, that, in a'ny
i farRetrenchment, the item of Education
”hemebz touched last and that ‘cuts’ in the ex-
Shoul‘d' n Education should be decided upon
pendn'ur'et i(; absolutely necessary to do so. We
A l}faxl'dl say that Education and Public health
neec’two ofy the chief functions of the Statfe and
::t private Managements are really doing a

major part of the work of the State and helping

it materially. (Vide Appendix A). '

The aided Secondary Schools unfier pnvabe‘
Management, largely depend for their resources
upon the annual grants made by Goven‘\mef;;
according to the Provisions of tl}e Grar}ts-m-ax
Code. Most schools have very little private en-
dowments. The salaries paid to the teaching
staff in Secondary Schools are not at all com-
mensurate either to the work done by the tea.-
chers or their qualifications. We have to admit
that, in many schools, it is a s.orry feature that
the teachers are very poorly paid. The r(?sources
of the managements are large‘ly. respons'lble f(?r
suth a-state of affairs. Hence, it is, that, in addi-
tion to the teaching grants made by Government
the Educational Department prop9sed so.me
years back, to give annually‘ a special b.eachmg
grant to these aided institutions b'y which the
Government have afforded some rehef. to'the. lot
of teachers at least in some of these institutions.
Ouly teachers getting 8 salary below Rs. 100 per

We, the unders

month are entitled to the benefit of this grant
while such of them who get a salary below Rs. 50
are properly given a larger proportion of it.

The mazin source of income from which these
institutions are being maintained is the fee in-
come derived from the pupils and the manage-
ments are able to run these institutions only
with the help of Government Grants which meet
a portion of the deficit. Even such of these institu-
tions as have some Endowments from which in-
come is derived, apart from the fee income, have
also heen affected by the general financial depres-
sion and the incomes have fallen very considera-
bly.

In respect of the fee income derived from
pupils we have to state that the managements ar:
now deriving the maximum income that is
realisable under the circumstances. There is
hardly any Secondary school under private
management which levies fees at less than
‘standard rates’. On the other hand, there are
considerable number of institutions which have
been compelled to levy fees above the ‘standard
rates’. The Government will easily understand,
therefore, that it will not be possible to improve
the fee income to any extent by effecting any
increase in the rates of fees without inflicting fur-
ther serious hardship upon the parents of the
pupils concerned and without seriously endanger-
ing the interests of education in general.

Further, in the case of Secondary schools situ-
ated in mofussil areas, the fee income is not
appreciably large owing to the limited number of
pupils that resort to them for instruction and
their up-keep has been rendered possible only by
the grants made by the Government to meet the
deficit.

Had it not been for the grants made by Govern-
ment, most of these aided schools, under private
management could hardly have been maintained
at all. We beg also to remind the Government
that in accordance with the modern ideals of
Education and the improved methods of instruc-
tion, the Government have been, from time to
time, issuing directions to the managements for
the adoption of wvarious improved methods of
teaching and for the enlargement of the
scope of activities for the teachers and pupils,
such as Medical Inspection, games and scouting,
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the appointment of qualified Physical instruetors,
improved facilities for physical training by pro-
viding spacious play-grounds and games nute-
rials. Consequently, the managements have in
recent years to incur much larger expenditure
than before while the resources of the manage-
ments are absolutely incapable of expansion and
In many cases, have suffered diminution owing to
the financial crisis.

In this state of things this year the manage-
ments of aided institutions have received already
certain communications from the Director of
Public instruction in respect of the grants, stat-
ing how the Government have been compelled to
postpone, for some time to come, the fresh inclu-
sion in the approved list of schemes for building
and equipment proposals for the purpose of
grants-in-aid. It is stated as follows:

‘Even in the case of schemes already included,
grants may have to be confined to:

(1) the Building Schemes which have already
been commenced and which cannot be stopped
without material loss or damage, and

(2) the equipment which has already been
purchased or for which orders have already been
placed with the suppliers.

It is, however, to be made clear in these cases
that it may not be possible to pay the grants in
full as they fall due. The payment of grants in
all other cases included in the approved list, will
probably have to be deferred until the financial
situation improves.” (Vide copy of Proceedings.
R. C. No. 449 D31 dated Tth September 1931
based on the Government Memo No. 2030 B3
dated 31st August 1931).

The managements of Institutions have further
been informed that the special teaching grants
which, as we have already pointed out, afforded
some measure of relief to the poorly paid tea-
chers in some of these institutions, has been
stopped from this year. We now further under-
stand that the Government are about to adopt
an 8-10 per cent cut in the ‘ordinary teaching
grants’ paid to these institutions. The manage-
ments are naturally, therefore, in a flutter and
with the help of the South Indian Teachers' Union
they arranged a conference in which they con-
sidered the situation, specially, in regard to the
difficulties and hardships which they will be put
to, if the proposed cut should be adopted, and
have resolved to wait upon the Minister of Edvu-
cation and to submit this memorial explain-
ing to him how hard hit they will be and how the
general interests of Education will seriously
suffer by the course proposed.

The teachers in these aided schools are at pre-
sent drawing only the minimum wage and it is
well-known that the saluries of thesc teachers
were not increased after the war as was done ip
the ease of employees in Government institutions.
I the 'cut’ in the ordinary teaching grant is mr.lde.
we are afraid., that the managements of institu-
tions will be forced to propose corresponding cuts
in the salaries of these teachers. 80 per cent of
them are paid below Rs. 100 and any rednction
of their salaries will prove a great source of
hardship and injustice to an already over-worked
and under-paid class, The deficit cannot other-
wise be met by the managements as there is no
possibilitv of their increasing the fee income or
improving the other sources of income, if any. It
will be, therefore, no exaggeration to state that
the very existence of a good number of these
schools will be jeopardised by the proposed ‘cut’
in the ordinary teaching grants. We hope, there-
fore, that the Government will not adopt a
method which will cripple these institutions and,
thereby, seriously affect the interests of second-
ary education in the Presidency. In this connec-
tion, we have also to point out that, rec.ntly,
Government have issued directions that except,
in very exceptional cases more than 40 students
in a section ocught not to be admitted in any
school. Though this restriction may be felt to be
necessary in the interests of efficient instruction
it hardly helps the increase of fee income in
these institutions and if the cut in the teaching
grant is made, it is bound to tell upon the fee
income in bigger schools in the populous locali-
ties. Moreover, the stoppage of the special teach-
ing grant and the present proposed ‘cut’ in the
ordinary teaching grant will practically work out
to a 25 per cent in the education department (Vide
appendix B).

The managements have, of recent years either
fixed or graded a scale of salaries for the different
classes of teachers in these institutions with due
regard to the expectations of sums under the head-
ing “Special teaching grants”, and the stipulations
of the Government inregard to them. The stoppag»
of the Special Teaching grant. altogether, and the
further cut now proposed in regard to the teach-
ing grants will compel the managements to actu-
ally impose a 25 per cent cut in the salaries of
the already poorly paid teachers which they will
be unable to bear and is sure to create discon-
tent among them, and the managements do not
look upon with equanimity on the possible effects
on sound education consequent 4n a discontented
staff. The managements also venture to state that
the interests of true statesmanship under the me-
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sent social and political conditions, would Point
to the great need that there is for the mainte-
nance of ‘a contented teaching staff in all educa-
tional institutions throughout the Presidency.
Further, the provision in the budget for 1?31-
1932 for different items 4inder grants to aided
institutions is found to be distinctly lower thz?n
that for the years 1929-30 and 1930-31. A cut in
the Bugget from the year 1931-32 will, therefqre,
mear really more than 25 per cent cut. (Vide

appendix C).

For these and many other reasons the manage-
ments of aided secondary schools in the presi-
dency feel that the Government will be e.xtren.xe-
ly ill-advised to think of effecting anything like
a cut in grants to aided institutions. They, there-

fore, earnestly pray and trust that the Govern-

ment will not take this unjustifiable step.
Names and Designation of the Signataries.

Dewan Bahadur V. Masilamani Pillai, Avergal,
Advocate, Member, Managing Committee of Sir
Muthiah Chettiar’s High School, Purusawalkum.

P. T. Kumaraswami Chettiar Avergal, Member,
Managing Committee of the Pachiappa’s High
School, Madras.

K. Balasubramania Iyer Avergal, Advocate,
Member, Managing Commitiee of the Penna-
thur Subramaniam’s High School, Mylapore,
Madras.

Revd. Father. F. L. Manrique, S.C., Head Master,
St. Gabriel’s High School, G. T. Madras.

N. Schwartz Esqr. B.A, LT, St. Paul’'s High
School, Vepery, Madras.

APPENDIX A.
Aided Schools and Secondary Education.
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| | &% | l |
|
Rs. | Rs. Rs. Rs. Rs.
) w082 |21 8 0 6911 0| 296581 | 2,068 88,097
Government ... | 16| 4034 - 403 ‘; 0%) | (29%)
i 2 9 105043 | 25 0 O 43 0 0| 4690328 | 8,17656 | 267,7451 | 1186721
Aided ’| 2 ‘10’358 \ l A7%) | (67%) | (25%)

APPENDIX B.
Budget provision for aided Secondary Schools 1931-32.

‘ Amount of Cut
Hesd. | Allotment proposed.
} Ra. Rs.
|
i
. : , . 8,43,000 84,300
Teachll;s Grant Eg;g;?:l?) . { 1.00,000 1,00.000
Buil din‘;; ‘ 1 1,27,000 1,27,000
Equipment | 41,000 41,000
Miscellaneous '1 o T
Total ... ! 11,27,600 3,68,900
|
Percontage in Teaching Grants alone, . 196

Percentage of cut in total Grant to aided schools ... 82'7

(Continued on page 39)
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PUNJAB.

The Third Punjab Teachers' Conference was
held in Ludhiana, on the 19th December 1931,
Prof. P. Seshadri, President of the All-India
Federation of Teachers’ Associations presided.

BOMBAY.

Bomnbay was this year the venu of two big Con-
ferences, the All-India Historical Conference and
the All-India Economic Conference. Both held
their sessions in the Convocation hall of the Uni-
versity of Bombay and the inaugural addresses
in both cases were delivered by His Excellency
Sir Frederick Sykes. It may be further pointed
out that both the conferences were presided over
by South Indian savants. The Conferences were
most opportune. In the research work on the
Arts side the subjects which are best represented
in the Bombay University are Economics, Socio-
logy and History. The University of Bombay has
its own departments for guiding research in eco-
nomics and sociology and Mr. C. N. Vakil, Uni-
versity Professor of Economics was the secretary
of the Economics conference while Rev. Father
Heras, Professor of History at St. Xaviers College,
who has created a school of History research at
the college, organised the Historical conference.
Thus not only did the conferences direct the at-
tention of the people to the two subjects of great
importance to the nation but they also served to
advertise the research work in these subjects
done at the University of Bombay.

Another Conference of considerable importance
was that of Secondary Teachers of Ratnagiri Dis-
trict, at Malvan, when Mr. P. A. Dhond of
Bombay presided.

Another important item in the month was the
opening of the Rajwade memorial at Dhulia.
Rajwade is well known in Maharashtra. Without
a pie in his pocket and without begging for any
help either from Government or public he went
round the Province and rescued a number of im-
portant letters and documents which throw new
light on the History of the Marathas. Rajwade
has created in Maharashtra a school of research
in the history of Marathas which has three
centres, the Bharatatihas samshodhak mandal,
Poona, the Parasnis Museum at Satara and the
newly opened Rajwadi Memorial at Dhulia.

In the Christmas week training classes were
arranged at Hingne (near Poona) for Primary
teachers and at Gokak for Secondary teachers.

HYDERABAD.

The State Library is now housed in the new
building specially constructed for that purpzse.
His Exalted Highness, The Nizam of Kyderabad
opened the Library in its new premises, in the
first week of January.

COCHIN.

The Education Department of Cochin arranged
a Refeesher course in Geography for the benefit
of Geography teachers in the State. Mr. N.
Subramanyam, M.A. LT. Lecturer in Geography
of the Teachers’ College, Saidapet conducted the
course during the third and fourth weeks of
December.

A rally of scouts took place during the erd oi
December.

MADRAS.

The All-India Womens' Conference was held in
Madras during Christmas week 1931.

A Scout camp of Scouts and Scouters of Madras
District was held at St Thomas Mount during
Christmas week. Mr. A. W. Hutton wa§ in
charge. His Excellency the Governor of Madras,
paid a visit to the camp and addressed the
scouters.

The General body meeting of the S. 1. T. U.
Protection Fund was held on Saturday the 16th
January 1932, The report shows that the
strength of the Fund has come up to 670 and that
the benefit fund exceeds Rs. 20,000.

MYSORE.

The seventh Conference of the All-India Fede-
ration of Teachers’ Associations was held in
Bangalore on the 28th, 20th and 30th December,
1931. Mr. N. S. Subba Rao, D. P. I. Mysore, pre-
sided in the unavoidable absence of Sir C. V.
Raman.

The All-India Science Congress was also held
in Bangalore from the 2nd January 1932. Sir Mirza
Ismail, Dewan of Mysore opened the Congress.

INTERNATIONAL.

The British joint committee for the interchange
of Secondary Women teachers has arranged
eleven exchanges for this year, September, 1931
to July 1932, between members of the staff of
schools in Great Britain and the United States.

An Educational Week was observed (Novem-
ber 1 to 8) in Manitoba.

Dr. William Warner Bishop was elected presi-
dent of the International Federation of Library

(Concluded in page 35)

. THE TEACHERS BOOK SHELF

World® Geography Jor High School Classes.
- 1. Geography for the S. S L. C. course by
K. Srinivasa Kini and M. Anantha Bhat Pub-
lisned by Shenoi Brothers & Co., Mangalore
ice Rs. 2.
r:'!‘ZI.C Secondary School Geography by Dr. L. D.
Stamp, Published by Longmans Green & Co., Ltd,,
i s. 2.
Pr:;.cf:Manual of Human Geography by M. S‘ita-
rama Rao, (No. 7, Ramachandra English Series)
Published by the author, Board High School,
i (Chittoor Dt).
K?I'lf\:‘ailt'l}:ee( books have been written to suit the
requirements of the A Group Qeography syllabus
of the Madras s. S. L. C curriculum. '
Mb8ssrs. Kini and Bhat cover the syllabus in 383
The subject is dealt with in a simple
manner and in a style suitable for our high scho?l
pupils. In some places however the lfinguage is
terse and young pupils may n(:»t easily under-
stand a sentence like this. “The folds and
wrix{kles when they are high are known as fold
mothtains and the harder and unfolded parts as
the block mountains”. Climatic stat.lstxcs given in
the book are quite sufficient and it w?uld have
“been better if diagrammatic representation of th:a
data shad been made in some pla?es at least.
The VI Form portion is co?/e.red in 3? pages.
Though it may mostly be revision vx"ork it would
be better to give the natural regl‘ons a fuller
treatment. Tllustrative scenery of different lands
is wanting but there are a good number of maps
angr.chgf;:? is quite well known to student§ of
Geography. The present book has been specla.lly
prepared to meet the need of S S. L. C. pupils.
In 434 pages of very closely printed matbe.r space
has been provided for numerous maps d1agram§
and illustrations. The book is good on t}'le whole‘
but the treatment of the several parts is rz?the:l
disproportionate. The Geogr.aphy o'f A}lstraha 1;
dealt with in 44 pages while Africa is allotte

pages.

only 18 pages. Item 16 of Part I of the syllabus—
a comparative study of the three southern con-
tinents, has not been attempted at all. The por-
tion on Transport and communications of North
America covers only a paragraph and the im-
portance of the subject certainly deserves a fuller
treatment. Eurasia with special reference to
India has rightly been dealt with in sufficient
detail. It would certainly add to the value of
the book to give some more details of the natural
regions even at the risk of cutting off some of
the numerous diagrams. For instance the dia-
grammatic representation on page 222 (of the
trade of Germany) without giving the total value
or the percentage of each commodity is neither
desirable nor necessary. On the whole this will
prove a helpful volume to our youngsters.
Mr. Sitarama Rao says in his preface “Having
had to teach the subject even in the days of
Matriculation when Mr. J. A. Yates was the
Inspector of schools, 1 received considerable en-
lightenment. 1 have since then kept myself in
touch with the subject.” In this book the first
34 pages are devoted to a treatment of the
General Geography of the world which accord-
ing to the syllabus is expected to be done in Form
VI after a study of the several continents. So it
would have been better to follow the syllabus
rather than give this first and make the young
IV Form pupils take down generalizations. The
matter given is sufficient and the treatment seeks
to bring out the effect of environment on human
activity. It is really a pity that the diagrams
and illustrations have not come off well in most
cases.

OTHER BOOKS RECEIVED.
Muacmillan’s Publications: —
Morrison’s our world, (Abridged).

Grant’s Lands and Life Series Book IV. The
Americas.
Book V. Africa, Asia and Australasia.

(Concluded from page 34.)

Associations at the meeting held in Chettenham,

~England. .
Er'llghe'next meeting of the Council of the World

i i ill meet in
sociation for Adult Education wil i
éA::gue, Czechoslavakia, during the third week in
August 1932.
l';;ghe Sixth World Conference of thfe New Edu-
cation Fellowship will be held at Nice from .the
29th July to the 12th August 1932. The subject

of the Conference will be Education and Chang-
ing Society, and it will deal with questions of
general, sociological as well as Educational inte-
rests. Mrs. Beatrice Ensor is the organising
secretary and her office is located at 11, Tavistock
square, London W.C. 1, England.

41, Singarachari St.,

Triplicane, Madras.

16-1-32,
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HINTS AND COMMENTS ON THE S 8. L. C
(A - GROUP).

Syllabus e Geographu.

. At long last after a year's deluy a final syilabus
forl A-Group Geogruphy has been published; and
it is pleasing to note that it has been gencrally
\afell received, though not because of its superio-
rity over the first syllabus now scrapped but for
its finality, for the uncertainty of an unapproved
syllabus was most harassing.

Frankly speaking, there can be no hesitation in
saying that the first syllabus was the best; but,
people, afraid of the size of the teaching notes in
it which they mistook for quantity of matter to
the taught, attacked it indiscriminately with the
result that a "compromise” syllabus has now been
issued, which like all compromises is far short of
the ideal. I am sure that within half a dozen
years, when we get more teachers of Geography
who know their subject well, they will themselves
find out how meagre and unsatisfactory the pre-
sent syllabus is and will agitate for raising the
standard. Meantime, we shall work it honestly and
sincerely, as it has the great merit of having been
approved and accepted, remembering the fact that
what matters is not the syllabus and all the finest
equipment in the world as the man behind it all
who is going to work it.

The plan of the present syllabus is simple and
graded. The simple Southern Continents are taken
up first in a progressive order in the Fourth Form
and closed up with the study of an advanced con-
tinent like North America. With a knowledge of
the geographical facts and principles thus gained
in the first year, Eurasia is taken up in the Fifth
Form, the year's work being rounded off with a
fuller treatment of India as part of the regional
work. In the Sixth Form provision is made for a
general revision of the Principles of General Geo-
graphy learnt in all the previous years, and for
“posting up in the ledger” the Regional Geogra-
phy of the World.

Let us take for the present in this number the
work of Form IV for some detailed consideration.
It is the distant continents that come in first in a
carefully chosen order. No explanation is neces-
sary to show why the Southern Continents are
taken first. Not only are their outlines and physi-
cal geography simpler, their human geography too
is relatively simple. People in those continents are
engaged in the production of raw materials and

food-stufts unlv. which they exchange for the ar-
ticles manufactured by the industrial nal.ions <°‘
the Novthern Continents. It is easier for the Pqus
to understand the simpler reactions of man 0 his
environment and his simpler conquests of it 11 the
Southern Continents.

Of the three Southern Continents, we start with
Australia because its Geography is the simplest.
Not only is it the smallest continent, it is wholly
in the Southern Hemisphere, and a large part f’f
the land is still undeveloped either due to the .Ch“
mate or the paucity of its population. Further, it i8
more or less in the same latitude as India, 50 that
frequent correlations by way of comparison and
contrast are possible with conditions in the Home
Country. Australin iy practically India upside
down, the sea, however, taking the place of the
Inountainous continental boundary of India. Unly
three regions are selected in this continent for spe-
cial study.

Africa is taken next as it stretches symmetri-

cally to about the same distance as India and Aus-
tralia north and south of the equator and forms
roughly u replica of parts of India in the north
and of Australia in the south with of course im-
portant differences due to other causes. The alter-
nate swing of the sun on either side of the equator
with its duplication of climatic and vegeation
belts is the most essential feature in the Geogra-
phy of the Continent. The importance of rivers 1s
greater here than in Australia, but the northern
Indian rivers may be compared with them in their
usefulness to man. The jealousies of the ruling
Europcan nations are in cvidence in the Parti-
tion of the Continent. The effect of climate is casi-
ly traceable in the division of the land into colo-
nies of settlement and colonies of exploitation.

In the Americas a complete north-to-south gore
of the world is taken beyond the latitudes of Af-
rica northwards and southwards, so that the re-
gions of Africa are automatically revised while the
regions of the higher latitudes are taken up for
the first time.

South America does not extend northwards be-
yond the latitude of Sudan, but in the south it
goes far beyond the limits of Africa or Australia,
where it contains new types of regions. The re-
lief of the continent is different from that of Af-
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more extensive in Af-

i is nsive in South Ame-
rica, tie selva is more exte

rica; and the Andean Region correspoitails;i ncocz:cj
White Highlands of folx-‘ica. :‘(}lxeG::::an A

-t sent ltallan a : t
Xt]i(:)cnuo:'latxl:(g:ep::::;d and native population havm.g
polit’ical, equality with the European, thiﬂ econoem;(;
important of the A. B. C. States, the 1 husincdin
the Monroe Doctrine etc., are some of the leading
poll?r:t’rlfz:t}fmz}r)na::;:a the study of a north-t<?-
outh gore of the world, already commenced in
Sot h gAmerica is continued and completed.
?})1:t relief and ;ivers of this cor.ltinenf, whi'le r;—
sembling those of South America, dﬁex: ;t the
same time considerably. All the‘ factors. in tueni;
ing climate studied in the ear.her 'contmcn s 2 :
gathered  Up here, an.d it is a ma et
of ledger-posting again.. Thg coni mlen
is divided into patural regions which comp. e?e
the types learnt already in the Southgrn Cont%—
nents. Their duplicates will be found in Eurasia
later. It is, however, in its Hpman Geography
that North America differs ct')nsuier-ably from the
Sopthern Continents being }ndustrlal anc} 'glore
advanced. Adequate emphas}lls: ShOUIﬁ be laid on

P -« contributing to this resuil.

lh‘;t f;-cu},xli:;hly necessary that the teacherf sh?uld
have a proper perspective, a clear 'grasp 0 essv;elr'x:
tials® und then he will not complain of .the ;} ‘;d
bus being heavy or difficult. The pupllls. sl ou )
not be stuffed with unnecessary and u}xl'e e\f'ar\:e
facts; nor <hould all facts he taugh't to the sala_
uniform depth. There is such a thing ;sﬂ:: r:m_
tive importance of topics and facts; a;n d~ ;emal
phasis should be on those that are u}r: ammhoci
characteristic and typical.. Further, -tt; method
of treatment is at least as xmg)ortant as Z iy tha£

A common complaint that }1‘5 ogfterl\mr;uiiithin bat
it is not possible to cover the gro e
:vailuble ,:ime, forgetting the tsuth ofd?he ts:a:}ele
ment that the coat has to be cht accor mgek the
cloth. At the rate of two penod.fs per w‘e e,asﬂy
normal time alloted for the sub]ect,.lfi 1sf casty
possible to get not less than 50 perio sh t;i P
year, making full allowance for ran;‘ o1labusv
match holidays, etc. Let us cut up the sy
into lessons and see what it works at.ll ot for
. For Australia 8 lessons will do as follows: o
relief and rivers, 2 for climate, 1 for vegof i
and animals, 3 for the human geogr.a%\py e
three regions selected, and 1 for position

ial importance. '

COFm;:ex:;:ilca 1;;) Jessons suggested as follows: —2

on stru . 1
i d X ivers, 2 on clunate on
cture, rellef an N

aegetation belts and division into

rica. While the desert is

1 on peoples, 1 on trade routes of the Indian
Ocean, and 5 lessons on the human geography
of particular regions.

For South America 10 lessons may be given as
follows: —2 on structure, relief and rivers, 2 on
climate and vegetation, 2 on people, states,
historical importance of minerals, ete., and 4 for
the human geography of particular regions.

For North America 18 lessons are suggested,
and the distribution will be as follows: —3 for
structure, relief and rivers, 3 for climate and
vegetation, 1 for population political divisions and
immigration, 1 for transport and communications,
and 10 for the human geography of the particular
regions indicated.

This gives us a total of 48 lessons for the year,
which is well within easy possibility, provided
the eye is kept on fundamentals and perspective
and the right method is followed.

The topics are to be learnt by map-reading
under the guidance of the teachers, and the facts
filled in the pupils’ outline maps with additional
points noted on the margin or as foot-note; and
after understanding the facts in this way, their
explanations are to be obtained by correlations of
appropriate maps. Instead of involving a strain
on the part of the teacher, as it is commonly
feared, this method really lightens his burden;
only it requires some skill and forethought. It
is interesting to the boys, efficient in results and
economical in time.

N. SUBRAHMANYAM, M.A., LT

(From Journal of the Madras Geographical
Association.)
EDUCATION IN PORTO RICO.
Education Leaflet No. 4.

The effects of such an authoritative appraisal
of the school work of the island with suggestions
for its improvement have been very significant.
It is true that many of the reforms advocated by
the survey commission did not meet the approval
of the officers of the department of education,
and still others were impracticable for the
moment due to financial limitations, but the real
worth of the survey is manifest in the changed
attitude of the men and women in charge of the
educational work of the island. The report
brought forth considerable discussion and criti-
cism and public opinion was effectively mobiliz-
ed in favour of better informed administration of
the business of public education. The major re-
commendations made by the commission must
wait until adequate financial provisions make it
possible to put them in practice. However, the
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changed outlook upon the educational work
which the report of the survey commission help-
vd to bring about is a contribution that far out-
weighs the concrete recommendations, and
would by itself fully justify the labour and cost of
the educational inquiry.

One of the most noticcable ways in which the
educational revival brought about by the survey
of 1925 has eventuated in practical reform is the
experiment, initiated during the school year
1928-29, to organise a new type of rural school.
Through an appropriation of $25,000 made by
the insular legislature five experimental con-
solidated schools were organized during that year
into what has been called second rural units.
The approval with which the people of Porto
Rico received the new type of rural school is
shown by the fact that the appropriation was in-
creased to $125,000 for the year 1929-30. This
made it possible to organize 13 units in strategic
places throughout the island and to equip them
properly so that the new project might be given
a fair trial. The nature of the experiment is
indicated in the following excerpts from the latest
report of the commissioner of education:

“The second-unit schools are consolidated rural
schools of a vocational type. They are a promis-
ing agency for improving the unsatisfactory con-
ditions under which rural workers live. W= can
not build a democratic community upon an
unstable foundation. The future of Porto Rico
depends largely on our success in salvaging the
mountaineer and making him a useful member
of our common country.

"Of every 100 pupils who enroll in the first
grade of rural schools, approximately 84 drop out
before they reach the fourth grade. This is due
to economic pressure and to the academic
character of the instruction provided. Most of th2
country boys and girls are close to 12 years of
age by the time they have finished the third
grade. The necessity of adding to the low family
income becomes urgent and the literary education
provided by the school offers little hope of in-
creasing their earning capacity and no induce-
ment to postpone - their entry into practical
activities and gainful occupations. It is precisely
at this critical point in the lives of our country
boys and girls that the second-unit schools pro-
vide relief. They offer to children above the
third grade, in addition to the usual academic
subjects, agriculture, home economics, and vari-
ous trades which enable them to increase their
earnings and lead more comfortable lives.

“During the year 1929-30 there were 13 of these
schools scattered over the island with an enroll-

ment of 1,839 pupils from grade four to nine, in-
clusive.

“In the second units half of the day is devoted
to instruction in academic subjects and the other
half to wvocational work. The academic subjects
are those which correspond to each grade. The
vocationa! courses include agriculture, , animal
husbandry, woodwork, house wiring, tinsmith-
ing, auto mechanics, shoe repairing, hair cutting,
cluy work, and toy making, for boys; und cuoking,
sewing, and hand and machine embroidery and
lace muaking for girls; for both boys and girls,
several hand-weaving  industries are provided.
Agriculture is a required subject for all boys and
home economics for all girls. The other subjects
are optional.

“The work in agriculture is practical. It aims
to develop in the boys the necessary manual skill
to till the soil effectively, to give them adequate
technical training, and to instl in them a love
for the land. Truck farming is the principal
activity. The boys raise a large variety of vege-
tables which are sold to the community or con-
sumed by the children in the school lunch room.
One-third of the cash value of any produce gpld
is handed back to the boys who raised it. The
children are encouraged to cultivate home gar-
dens, of which there are at present over 15000

“"This feature of the curriculum of the second
unit is already producing tangible effects in the
rural communitics. The qguantity and quality of
fresh vegetables have been appreciably asugment-
ed, with « corresponding increase in the food
available. The income of the rural home has
been enlarged. The schools can better economic
conditions.

“But truck farming is not the only agricultural
activity of this type of school. The boys are
taught also to plant the principal crops of the
region, such as sugarcane, tobacco, coffee, or
fruits. The second unit of Utuado has 30 to 40
acres of coffee. This training will enable the
boys to get more out of their own lands, if they
have them, or to work them as foremen or
mangaers instead of peons. Needless to add, the
traditional crops of Porto Rico will gain because
of this intensive training.

“The work in animal husbandry comprises pig,
chicken, rabbit, pigeon, and goat raising. The
domestic animals of Porto Rico have suffered from
neglect. We do not have enough meat, eggs, or
milk to provide a well-balanced diet. The second
unit is attempting to remedy this deficiency
The social and economic value of this part of its
program can not be exaggerated. The breeds arc
being rapidly improved and adapted to the locel

ture, a rich landowner an
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The children are taught to tz?ke
mesti¢ animals are being
yread ® through the rural communltle;:CkZ'::
\ildren are given, under contract, 'plgséhcm they,
\bbits, and goats. After they rahxs.e X ealue i
\ust return to the schgol the ongn;xa} vrrange-
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' incentive - of enlightened self—mte.res.,
nees o l}'us income, and to make a contr1b1.1-
e f the community. Here again
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wre of them. The do!

) encre
on to the wealth o
e school becomes an
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“~The work

boys are taught T'o

washing and ironing

in carpentry is also practical. The
make tables, chairs, beds,
boards, and many other
i i d to increase the com-
dot.neSthhaf:‘l::l:i ﬁzhczlel.lati\t school the boys build
fort of ;st and simple structures to house the
fer}cesl,s eThg; importance of this contribution is
:;‘rlergi)!y'so large that in one instance—the second
unit at Corozal—the value of the school plant
ar from $1,000 to $ 15,000, the
due largely to the work of the
d by their parents. The repre-
he district at the insular legxs'la-
d farmer, was so 11111';-
effect of this school on the life
ge;i;dc::stitth:ems that he became the foremost

champion of the second units.

“The girls are taught plain-cooki‘ng and d'res_?-

king. The lessons in cookxxxg aim to train in
eotecti of a well-balanced diet based largely
Seledl;:"t Porto Rico produces. This is o.f the
o ot rtance both socially and economically.
e lnﬂl}imroom, which constitutes one of the
Th'e ‘lm;c features of the second units, offers an
P o ound for the practical application of
:ceu::;;ciggles taught in the home economics

e

classes.
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ed Grants to aided Secondary Schools for 1931-32.

The Reduc

“Shoemaking and repairing is an optional sub-
ject for boys. Shoes are an expensive luxm,
Because the soil of Porto Rico is infected, anything
that will enable the rural man to get shoes and
stay shod will be a powerful ally in .the war
against hookworm. This justifies the inclusion
of shoemaking in the curriculum of the second

unit.
“Barbering is another optional subject of con-
siderable communal value. Porto Rican bar-

bers are in demand in New York. Therefore,
while this trade has a limited commercial value
on the island, it constitutes to-day one of our
few agencies to prepare the youth who emigrate
north to earn their living.

“Drawn and lace work, embroidery and hand-
weaving have, in addition to their educational
worth, a positive commercial value. The people
of Porto Rico have unusual manual skill and
unerring artistic sense. It is quite evident that
agriculture alone can not support a population in
excess of 420 inhabitants per square mile.
Industries must be developed. The second unit
is serving as a sort of nursery for fostering the
desired domestic industries.

“An important feature of the second unit is the
social worker, who visits the rural homes and
gives parents and pupils advice on health, social,
and educational matters. She is the liaison officer
between the school and the community. She re-
ports to the municipal directors on the needs of
the rural community; to the health officers on
medical matters.

“The second unit serves as a social center for
the community. In the evening a reading room is
open for pupils and parents, and frequently, es-
pecially Sundays, lectures are given for the public.

“It is hoped that the second-unit schools will
furnish the required centrifugal force to promote
a higher form of communal life.

(jrom page 33)

Heads. 1929-30. 1930-31. 1931-32.

- S Ra. Rs. “Rs.
. 9,012,904 945,000 9.43 000
Teaching 1,492,204 1,70.000 1.27.000
Buildings 74.249 66,700 16,600
]E\}'I(illc‘e:ﬁaneous grants 18,824 41,000 41,000




S. I. T. U. Protection Fund

Proceedings of the Fourth Annual Meeting of
the General Body of the S. I. T. U. Protection
Fund held at 3-30 pm., on the th Januvary 1922,
with the President in the chuir,
chari Hall, Triplicane,

32 Members, were present

i the Simgara-

1. Notice of the meeting was formally read by
the Secretary.

2. The Minutes of the Extru-ordinery meeting
of the General Body held at Paluhat on 25-5-01
were read and approved.

33. The fourth Annual Report, the
Financial Statement and  the  Auditor
were read by the Secretary.

Mr. 8. K. Yegnanarayana Aiver moved “The
Annual Report as presented by the Board be
adopted.” This wus seconded by Mr. T.P. Sri-
nivasavarathan,

A discussion ensued.

Mr. K. S. Chengalroyan of Krishnauiri moved
the following amendment to the Annual Report.
“Change the words. Advertisement to the S. I I
(Scuth Indian Teacher) into ‘Contribution to the
Sounth Indian Teacher' under Profession Fund
(Rule 3. b) ie. "To promote professional soli-
darity and to safeguard professional interest”

This was seconded by Mr. S. Srinivasa Iyer of
Vellore.

audited

leport

The amendment was put to vote and cavried.

The resolution of Mr. S. K. Yegnanarayana
Aiyer as amended by Mr. K. S. Chengalroyan was
put to vote, and it was carried unanimously.

4. With the special permission of the House
Mr. T. P. SrinivasaVaradhan moved the follow-
ing resolution; —

“Resolved that the advance amounting to Rs. 50
given to Messrs. K. G. Ramakrishnan and C. A.
Kasturiranga Iyengar of Erode towards the cost
of filing law suits be not recovered from them.”

The resolution was seconded by Mr. S. K.
Krishnamurthy lyer.

Mr. 8. Srinivasa Iyer moved an amendment
“Add the words as a special case”; and it was
duly seconded.

The resolution as amended was put to vote,
and was carried unanimously.

5. The Budget for 1932 as framed by the
Board at its last meeting held on 16-1-32 was
read out by the Secretary for the information of
the General-body.

6. Permission of the House being given for
the consideration of the amendments and resolu-
tions given notice of within the due time ( print-

ed on the cover page of the Annual Report),
they were taken one by one for consideration.

Messrs Voo Ruagiewami Iyvengar, § Srinivasa
Lier. and S Madhava K8, withdrew thes resolu-
ttons statdine iy their Larmnes

oMy K Rarneovamn Sastrs resolution was
moved and dub seconded, and it was pfﬁ*"i in
the following amended form

“Re-olved that o Pubhic Accountant and Audi-
tor of qualficatiors not less than G.DA. be

appointed by eleetion fram 1932 onwards and
that Mr T S, Viswanathan, G DAL be ;.ppoll‘\"
ed for 1932 on a semuncration not  exceeding

Rs. &0 .

8 Mc P S Vaithvanathasamy moved his ye-
solution “that an honorarinm be paid to the
Secretary.” 4

Then the President on behalf of the Board in-
formed the house that the board at 1S last
mecting pasaed a resolution that = in future pro-
vision for honorarium to the Secretary be m;\dt
in the budget for the work done in the previgus
vear,” and that a sum of Rs. 150 was provided for
imnur;u'ium for Secretaries, Rs. 75 being for the
Seeretary for 1931, and Rs. 75 for Mr. Madhava .
Rao, the Seccretary before 1931

The following resolutions were passed. )

9. “This meecting appeals to District Tc{achgrs
Guilds to do propaganda work in their .dxstnct.s,
to persuade teachers to join the Fund in Largke
numbers; and to allot funds for propaganda work.
10. The grateful thanks of the ('}enel"al Body
be conveyed to Mr. PA. Subramania Axy'gr,.and
the rotiri;\g office-bearers, Messrs. G. S. Snmva;a
Iyer, A. S. Ramachandra Punth and Mru .f
Daniel, for their meritorious work on behalf o

3 d.
th‘llvh"']l'he following office bearers for the ensu-
ing year were elected.

resident: —

PMr. M. S. Sabhesan, M.A. Senior Lecturer,
Christian College, Madras.

ice-President. —

V!;;r.PS. K. Krishnamurthi Aiyar, BA. L.T.

Hindu High School, Triplicane, Madras.
Secretary: — '

Mr. R. Ramakrishnan B.A. Dip.. Econ. Hindu

High School Triplicane.
Other Members: —
Mr. S. Srinivasa Iyer, BA, LT. S. M. D. High
School Vellore, (North Arcot).
Mr. K. S. Chengalroyan, Board High School,
Krishnagiri, (Salem District).

.

S T. Ramanuja lyenga B.A
M;Iigh School, Teppakulam, Trichinopoly. .
Mr C.* Ranganatha Aiyangar, MA, LT, LM

- I-.Iigh School, Gooty, (Ananthapur Dt.).

S 1. T. U. PROTECTION FUND

(Coimbatore Dt.).

List of members (Contd)
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r. BALT, E. R Mr. Aravamudha Ailyangar, B.A, LT, UC.
Prichin I High School, Madura. .
Mr. J. N. Paramesvaram Pillai, B.A,, Anthiyur,

6

N ; Name Designation. I Place.
Rog. o.: * o _ SRR
o , Chatram Elementary
640 ' Mr. 8. Ranga Rao, Headmaster, Sachrgol. Uduma[petj
!' Board Higher .
648 | .. G. G. Venkatraman, do ?}Cl)zment;gy Sohool, Gobicheth{galayam
. 0
649 | S.S. Ramanatha Sastry, Assistant, do
P . N. Perianna a
6_51 T » G ° Gounder, do g“ dg
652 ! g. V. Ramasami Iy(;r. do d?) do
653 ‘: G. T. Venkatasubbier, do
672 |, T.5 Ra]agopal;y ongar do  Hindu High School, | Triplicane
I Gopalasami ’ do Chintadripet High . )
685 | ., S. T, Gopa : o School, Chl'ntadrxpet
| D. James yenen Clerk, St. Columba’s High School | Chm(gi})eput
ggg . Luke Devadoss, Aszt' ((}1?) '&\ do
701 , B Abxshegs;m Igsac, o Voorhes's College, \ Vellora |
705 . C. A.Joseph, ‘ do Board Boys School, | Chadurvedamangalam,
713 . ,, John Ratnam, ‘ Ramna.d Dt.
! . d Karadipatti,
714 ¢, K Ganapakhiah, do ° Ramnad Dt.
Gurusami Pillai do do Aralipatt‘i,%amr::% gz
715 Lo gI'L;llz;hmana Tyengar, Headmaster, .do Iif:airtl;:ooz. am s
e . " . Padmanaba Iyer, | Asst. Muoicipal High School, atur. lai. Ramnad
71% - g P'anchapakesa Tyer do Board Boys Sc{n{oo{; Piranmalai, .
71 \‘ ' N Ok ' t. ‘ !
719 :. T. E. Srinivasachary, HeadmasteréSgggﬁf& ion g | Nungambakem,
|
. i Madras.
t. R. Ch. High School, ; Pithapuram
790 | ., V.Apps Rso (:']Sarr?:r Asgo Board High School, Piranmalai, Ramnad
791 | ., K. Ramachandra 1yer, Dt. \ad
‘ i shool, Piranmalai, Madura
- 192 ‘! . 1. David Chelliab, do  Padumal High Schoo oy
o : icipal High Schaol, | Karur.
‘ Krishnan do Municipa ' "
793 | . PS8 . ! h School | Yellamanchili,
725 I, V.Suhramanian, Headmaster, Board High Sc Vizagapatam Dt
R. Ramakrishnan,
T'ii’liC“”;} Honorary secretary.
1n—1—3
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W. F. E. A—(Concluded from page 29)

MEMBERS OF THE RESOLUTIONS
COMMITTEE

G. R. Parker, England, Chairman

Harry Charlesworth, Canada, Secre-
tary

Randall G. Condon, National Education
Association, U S. A.

H. L. Constable, Association of Assistant
Masters of England and Wales,

Mrs. H. L. Constable, Parents’ National
Educational Union, England and Wales
Miss H. Elliott, National Council of Geo-
graphy Teachers of the United States
Miss Ethel Gardner, National League of
Teachers Associations, U. S. A.

Miss Ruth Hardy, American Federation
of Teachers

Dalmacio Martin, National Federation of
Teachers of the Philippine Islands

Robert Neilly, Irish National Teachers
Organization

M. Oshima, Japanese Education Associa-

tion -
Angus Roberts, National Union of Tea-

chers of England and Wales °

Joe H. Ross, Canada, Institute of Handi-
craft Teachers

P. Seshadri, All India Federation of
Teachers’ Associations

Benjamin Skinner, Educational Insti-
tute of Scotland

Otto Tacke, Bund
Schulreformer, Germany

Mrs. U. Gordon Wilson, Association of
Assistant Mistresses in Secondary
Schools, England and Wales '

Casimir D. Zdanowicz, National Federa-

tion of Modern Language Teachers,
U. S. A,

Entschiedener

THE S. I. T. U. PROTECTION FUND.

Notice No. 1.

The members of the above Fund are here-
by informed that an amount of Rs. 2 (An-
nual contribution Re. 1 and Annual subs-
cription Re. 1) is due on the 15th of this
month, in addition to the Fixed Call Re. 1;
but 2 months’ grace is allowed for the pay-
ment.

Notice No. 2.

A money order for Rs. 2 was received on
8-12-31 by Mr. M. S. Sabhesan, the Presi-

dent of the Fund, and the amount was hand-
ed over to the Secretary. The remitter has
not written his name on the M. O. coupon,
and so no official receipt has yet been issued
for the amount. So the sender is requested
to communicate his name to the under-
signed as early as possible. '

R. Ramakrishnan,
Honorary Secretary.
Triplicane, Jan, 10,

FOSTERING READING HABIT IN SCHOOL CHILDREN

In December 1930, the Counc'il of the

- Madras Library Association pubhshed. the
details of a scheme to foster tl_le habit of
purposaaful reading i school Chllfh'en. The
scheme was approved by the Director of
Public Instruction and was c?mmended by
seve§al of the District Educahsma% Ofﬁcers.
The scheme provided for the 1pst1tut1on of
a prize for the best essay written by tl?.e
children on assigned subjects on certain
conditions. The subject should be o.f suffi-
cient local interest and should require the
gathering of information from books and
the supplementing of the same by obfex:va-
tion and enquiry. About six moTlths time
was to be given for the prt_aparatlon of t}}e
essay. It should be written in gqod hand in
a ‘quarto-notebook. It should .be in the form
of .a regular book, that is div1de‘d into cbap-
te;s and provided with index, illustrations,
cover decorations, ete. It sh(.Juld furth.er
mention all the sources from which the child

- gathered information.

haIdngginuary, 1931, the Council selected
eight schools for the award of prizes. Of
the eight schools, three have actually wo.rk-
ed out the scheme. In the Municipal High
School Bellary, twelve children of the V
and VI forms took part in the competition,
the subjects of the essay being (1) A trip
to the ruins of Vijianagar and (2) Places
of interest in the Bellary District. In the
Municipal High School, Coimbatore, twenty
children took part in the competition and
the subject chosen was ‘A trip to Ceylon’.

In ‘Madrasa-e-Islamia’ Vaniyambadi, twen-
ty-five children took part in the competition
and the subject chosen was ‘Sugarcane in-
dustry in the vicinity of Vaniyambadi’.

The performance of the children has been
of a very high order and has disclosed the
remarkable resourcefulness and the healthy
self-reliance that our children are capable
of. Apart from the matter and the style of
the essays, the illustrations provided by the
children reveal their inherent artistic ins-
tinct which only awaits suitable opportuni-
ties to express itself.

At its meeting held on Tuesday the 19th
instant, the Council of the Association re-
solved to give the First prize to—B. H. Vi-
jaya Rao (Bellary), V. P. Varadarajan
(Coimbatore), Ghose Abdul Shukoor (Va-
niyambadi). The First prize consists of a
book in English and a book in the mother-
tongue of the child. In view of the great me-
rit of the performance of the candidates, the
Council further resolved to give a second
prize to—R. Venkatasubba Rao and V. C.
Vajramani (Bellary), V. Kasturiranga-
swami (Coimbatore) and S. Abdul Khader
(Vaniyambadi). The second prize consists
of an English book.

The essay books of the successful candi-
dates and a few of the others are now de-
posited with the Secretary of the Associa-
tion, at the University Library, Triplicane.
He will be glad to lend these note-books to
any school that may desire to examine them
with a view to institute similar scheme.

THE S. I. T. U. PROTECTION FUND.
Notice.

Notice is hereby given to those concerned that the
following new bye-laws are now in forc'e re-
garding the payment of the entrance fees in in-
Stil.m(;?:; members be allowed to pay the sum
of Rs. 4 (Rule 6) in instalments of n9t less than
Re. 1 a month, but they will be entitled to the
benefit of the Fund from the date qf completely
paying up the sum of Rs. 4; provided the 4th

rupee is paid within siz calender months of the
1st payment; or within the Calendar year which-
ever is earlier. Otherwise the amounts paid shall
be forfeited.

2. The Board has resolved that this bye-law
be applicable also to those who have made part-
payments; but they shall, as a special case be
allowed to complete the payment of the 4th rupee
till the 31st of March 1932.

Triplicane, R. RAMAKRISHNAN,

17-1-32. Hon. Secretary.



EDITORIAL

SIR RABINDRANATH TAGORE

The whole of India is rejoicing and with
it the rest of the cultured world,
on our beloved poet Rabindranath
Tagore’s attaining the psalmist’s lmits
of three score and ten years. On
this happy occasion he has received felici-
tations {rom all over the world and we in
our own humble way place this offering
of ours at the master’s feet and felicitate him
and pray to God that he be spared for many
raore years to be a source of inspiration and
guidance to this beloved country of ours.

He is dear to us as the founder of Viswa-
bharathi, the University and school of a new
type. The teachers working under conven-
tional schools, when they visit the place,
{feel that they are under a new atmosphere,
an entirely new scheme of things. To have
visualised the need for such an experiment
and to have continued it single-handed so
long eatitles him to eternal gratitude
of the teaching world. But this is only one
of his claims upon us. He is great as the sub-
lime artist who has introduced Beauty into
our life and made our life thrill with
joy by his songs and immortal poems. May
he, we pray once again, live long and con-
tinue to inspire us.

THE ALL-INDIA EDUCATIONAL
CONFERENCE.

The seventh session of the All-India
Educational Conference was held at Banga-
lore during the last Christmas week. Dr. Siv
C. V. Raman, who was to have presided, was
unable to do so owing to ill-health and his
place was worthily filled up by Mr. N. S.
Subba Rao, M. A., Bar-at-Law, Director of
Public Instruction of the State of Mysore.
Mr. Subba Rao was to have played the part
of the Chairman of the Reception Commit-
tee and owing to his unexpected promotion
as the President of the Conference, Rao
Bahadur B. Venkatesachar, of the Central

College, Bangalore, became the Chairman‘
of the Recepiion Committee.

Though these two eminent educationists
had very little time t prepare theirsaddres-
ses, vet they acquitted theinselves most cre-
ditably in their learned and thoughtful
addresses. It is clear that they have Been
thinking of many educational problems ff?l'
a long time and had only to crystailise their
thoughts on the occasion.

His Highness the Maharaja of Mysore
was graciously pleased to send a message
of welcome which contained many a v:;lu-
able observation on education. The message
was respectiuily received by the conference
all the delegates standing and a suitable re-
solution was passed, conveying the gratl-
tude of the conference to His Highness the
Maharaja for his gracious welcome. o

The Conference was spread over three
days, on the 28th, 29th and 30th December,
1931, and was held in the spacious hall of
the Intermediate College, Bangalore. Most
of the delegates from outside Mysore were
lodged in the Government Fort High School,
Bangalore City. Over and above the
two plenary sessions of the conference, the
opening and the concluding, every day there'
were sectional meetings presided over by
competent educationists. Though the orga-
nisers had advertised that there WOUlfi
be as many as 11 or 12 sections, ulti-
mately the papers received were grou
under the following six sections, Vviz., Edu-
cation and Changing India, Child Educa-
tion, Women's Education, University Edu-
cation, New Psychology and Education, and
The Theory and Practice of Education.

There was also a well organised educa-’
tional exhibition in the premises of the Na-
tional High School, Basavangudy. Banga-
lore City, which was opened by Diwan
Bahadur Rajasabhabhushana Sir K. P. Put-
tanna Chetty, Kt., C.LE. The exhibits werc
mostly from schools actually working vamM-

« other than regu
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i emes and experiments
°u3 t(;?eu::ﬁicg;?: oS:k’:he New Education v:f.ere
ot warly valuable and highly suggesm_re.
e many exhibits showing the

9 ‘1 the State of Mysore
grea; pl:;i::: r:fa‘izdils:rial and vocati.o?al
ucli tc:t.ion. Resides this, the enterpmsm%‘
:)ulll)lishers. both foreign and Indiarj, he;d }:;u
upe a fine show in the rooms of the

Intermediate College itself.

The Conlerence was extre.mely business-
solut] it passed. Most
like in the few resolutions it p . Most
of the resolutions Were _Of a non-con t};
It is interesting 10 note that he
regolution upon vernaculars being 5nadlelaetg ee;
media of instruction in‘s.chools an §/([)ad,.as
met with some opposition zis ;nb : I_nd-,
though it was u‘xtimatel?/ carried by
jority, also as in Madras. ity
.The delegates were g'iven an é)ppcr); oty
1o%isit the famous Insut'ute of cxeer e and
after the conference session wasf ()L\}r1 il
delegates availed themselyes (o: e e to
ties offered by the. Recept;::e ofothe e
T eXCUYSK:‘ZCt}OI Sas, Sivasamudram

sights of Mysore, City of Mysore with its

wer House, the ‘ X
Power piversity and the Zco, th

voir and the historical

L]

There were ais0

sial nature.

magnificent U
Kannambadl rebir
ity i apatam.

ity of Sirang )
" ation of Teachers

The All-India Fed:irng of its council on
ASSOCiationSvfotu: ::etixe conference discluss;
the day 'prz jmportant matter as a result ;)d
o 'manyha rocedure at conference wq‘éle
which t ebIeJ ttended o by a respons1e ;
gt and not left entirely to the Rledc ]fe
a‘uthonty ittee which naturally wou¢

tion Commu ttend to many things

have to &
very busy and lar conference work. The

Iso availed of to have &

s of various
i -+ors and manager
meeting of editors & g s
i jonal journa o
s o eduac a:)xointed to collect educ;at:gni
has b;ae‘:n vl;rious prOVinces to cox"ie; : ’m._
::;?:S r:c(l) supply the same {0 constitu
it a

opportunity was &

ganisations until the A. L. F. T. A. takes up
the task.

We may say that the conference as a
whole was a great success, though we can-
not help echoing the sentiment of a lady
delegate. She said that we were attempting
to do much and we were hard-pressed for
time. She recommended concentrating
sitention on a particular problem for a year,
as the new BEducational Fellowship is doing
in Furope. It is a suggestion well-worth the
consideration of the authorities responsible
for running future conferences.

THE GENIUS AND THE SCHOOL

A genius is a problem to the school. In-
stances of persons who had given indica-
tions of astonishing abilities even in the in-
fani stage are noi wanting. Dr. Arnold got
from his father on his third birthday,
Tobias Smolleit’s History of England in 24
volumes. John Stuart Mill “began to learn

ireek at three, read Plato at seven, was
mastering conic sections at nine.” Lord
Macaulay wrote a compendium of universal
history at seven while Voltaire wrote verses
almost “from his cradle”. It is a standing
reproach against schools that teachers have
nover been able to discover the gifted men.
Charles Darwin was considered dull at
school. Thomas Edison was “usually at
the foot of his class in grammar school”.
Sarmuel Johnson, Jonathan Swift and Wil-
liam Wordsworth were “‘stigmatised as indo-
lent and of slight ability”. “Louis Pasteur
and W. E. Gladstone fitted so ill into the
iron-clad school system which, they found,
did not suit either their needs or their inter-
ests. that they were looked upon as medio-
crities”. The modern teacher has got a very
difficult task before him. It is not for him
{o follow a rule of thumb process. He
should be in a position to understand the
mind of the child and to apply his know-
ledge of Heredity and Psychology to the
study of the gifted and retarded children.
While he has to look to the needs and in-
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terests of the gifted children, it is also ex-
pected of him to find out whether the back-
wardness of a child is due to poor heredity
or to any defect in the school itself.

The remarks of Francis Galton in his
autobiography should open the eyes of the
teacher. He felt that his schooling was a
waste of time and had rccorded I had crar-
ed what was denied”,

The small book of “Practical applications
of Heredity” by Mr. Paul Popenoe (pub-
lished in 1930 and available in the Madras
University Library) contains valuable in-
formation for teachers. The author refers
to the investigations on the childhood of
eminent men carried out by Dr. C. M. Cox.
The conclusions of Dr. Cox as quoted in this
book may be found interesting:

(1) Youths who achieve eminence have.
in general, (a) a heredity above the ave-
rage, (b) superior advantages in early
environment. . . . . . Heredity has the final
decision.

(2) Youths who achieve eminence are
distinguished in childhood by behaviour
which indicates an unusually high 1Q.

(3) That all equally intelligent children
do not as adults achieve eminence is in part
accounted for by our last conclusion:
youths who achieve eminence are characte-
rised not only by high intellectual traits, but
also by persistence of motive and effort,
confidence in thir abilities, and great
strength or force of character. Since the
IQ is, so to speak, inborn, it is in these last
respects that education has its principal op-
portunity to produce valuable citizens.

Mr. Popeneo calls our attention to the un-
suitability of the conventional curriculum
of our schools and laments that public
schools are not keen on pursuing the right
policy. The inborn intellect can, he believes,
be trusted to take care of itself. He wants
our schools to supplement the inherent en-
dowment by “inculcating love of truth.
habits of diligence, and a well-nourished
imagination”. How others view our work

in schools is plain from the following re-
marks:
“All these things (love of truth, etc.,) are,

at least, as necessary to success in life as
the ability to tell the exact location of Cape
Guardafui or {o translate from the sriginal

Latin the specifications of @ wooden bridge
which Julius Ciasar built across the Rhine
md B . C . . . . If the schools cannot suc-
ceed in this department of education, they
will have little excuse for taking the child
away from the parents, and parents will
have even less excuse for thrusting the edu-
cation of their offspring wholly into the
hands of hirelings”. It may be that the
sentiment is expressed in unnecessarily
strong language but we who are anxious to
have our claims as professional experts re-
cognised shall do well to see ourselves as
others see us and to have a proper perspec-
tive. ,
DRASTIC REVISION.

Perhaps there is nothing new ander the
sun. Dr. C. A. Alington, Headmaster of
Eton is reported to have observed on the oc-
casion of the Headmaster’s Conference that
“the average school hoy is taught too many
subjects in a school in a scholarly way and
that they (teachers) ought to begin
by  separation of indispensable know-

ledge froin desirable knowledge.” “Dr. -

Cyril Norwood of Harrow went -one
step further and took strong objec-
tion to the practice of allowing ‘the
education of quarter of a million boys and
girls to be determined solely by the acade-

mic demand of universities, to the exclu-

sion of the interests of commerce”. He also
expressed the view that the examination
system should be changed. What should we
say of the conditions prevailing in our coun-
try, especially in South India! In his presi-
dential address delivered at the Seventh
All-India Educational Conference, Mr. N. S.
Subba Rao, the Director of Public Instruc-
tion, Mysore, pleaded strongly for a change
in the curriculum and emphasised the ne-
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ing our courses to the chang-
?wty:ft?::sp:fn rgnodern life. That the sys-
iﬁlczlf]. education requires thor'ough over-
*hauling is admitted by all. It is no.t easy
to point to any addr.ess of any impor-
tance flegarding education where a reform
of secondary education is not st'rongly advo-
catech One may perhaps be curious to knoxv
wh;' nothing is attempte'd by way of _reform.
It is our mental attitude that is res-
ponsible for this unsatisfactf)ry co'ndltlou
and the observations which  Sir M
Visweéwéraﬂzya had made on ’fhe occasion
of the opening of the All-India Swadsshx
Exhibition may be read with interesﬁ: In-
dustries, you see, are a matter of life .apd
death to our people. The shame and hum%ha-
tion is ours that we do not show sufficient
anxiety or concern for their dew?lopment.
Our people have got used to taking thgse
comparisons, when placed before ‘them, w.zth
a sort of dazed unconcern, not with the live
interest commonly evinced by the people of
the west or Japan. The bulk of our popula-
tion show no more practical interest in thes:e
‘matters than if they came from the epic
stories of Ancient India. One often gets a
'feeling akin to despair; it looks as thoggh
the spring of youth, of zest, of enterprise,
is permanently blotted out of the life of the
people of this unhappy land.” One has only
to substitute “education” of “industries” and
“teachers” for “people” and the diagnosis
will not be found to be incorrect. The chang-
ing conditions of modern life are a challenge
to the school and teachers will not be en-
shancing their prestige if they expect others
to take the initiative. We should like to en-
dorse the view expressed by Mr. N. S. Subba
Rao in his address that teachers should take
»a bpld stand in educational matters and
should impress the public with the value
of their expert knowledge. Every teacher
feels that the present system satisfies nei-
ther the school nor the university and that
a change is necessary in order to prevent the
huge waste. But as a body, teachers do not

press this point of view and they seem to
think that the desired reform is not “praec-
tical politics”. The time has come for tea-
chers to speak out and to warn the public
of the serious consequences of persisting
in the attitude of drift.
* £ B3

FACTS AND NOT OPINIONS :

“Beliefs and opinions we have in abun-
dance and based upon these, an amazing in-
dustry, but of scientific information we
have little”. In these words Mr. M. E. Hag-
gerty, Dean of the College of Education and
Professor of Educational Psychology, Uni-
versity of Minnesota, introduced the topic
of “Student ability and its measurement”
before the special conference held at the
university of Minnesota in 1927, A few
thinkers in the University seemed to have
felt the need for a careful and scientific
study of the different problems of higher
education. A number of topics relating to
the problems confronting the university
were first considered at a faculty con-
ference. The results of these investigations
were then placed before a more represen-
tative body of experts for fuller discussion.
Specialists who have been working at the
different problems presented their case and
explained the nature of the problem. Thirty-
five topics have been dealt with in this man-
ner and among them we find: University
problems of vital concern, Educational ex-
periments and Publicity, student Ability
and its Measurement, the Selection of
college students, the Control of student life,
a College curriculum for women, and the
Trend of Reorganisation in Higher Educa-
tion as affecting the Junior College. It is
a matter for great satisfaction that the uni-
versity of Minnesota should have chosen to
publish the proceedings of this special con-
ference under the title of Problems of
College Education. Dr. Earl Hudelson, who
has undertaken the editing of this volume
has succeeded in making it interesting and
attractive,
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