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United India Life Assurance

Company Limited.
Established in 1906. Head Office: MADRAS.

Trustee: OFFICIAL TRUSTEE OF MADRAS.

Safety and Service: Complete and absolute safety of

iy

investments and efficient and sympathetic service

2 to its Policy-holders are among the distinguishing

~Z features of the UNITED INDIA.

Prompt settlement of claims, careful management,
prudent conservation of funds, liberal and equitable

Policy conditions, moderate premiums combined with

= substantial Bonuses, and other attractive features
= make the UNITED INDIA the ideal Office for the Insur-
ing Public.

I

Respectable and influential gentlemen desirous
of working as agents and- canvassers of the Company

in Madura and Ramnad Districts are invited to make
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early application to the Company’s Chief Agent,
Mr. K. Nagaiyah, Madura.

“UNITED INDIA ASSURANCE BUILD!NGS"} M. K. Srinivasan, B.A.B.L.
Sembudoss Street, MADRAS. General Manager.
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Joges @handra Ghose, M. A.F.C.S. (London)
T ormerly Professor of Chemistry, Bhagalpur College.
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Branch: —Shyam Bazaar: Near Tram Depot: Calcutta. 3
Guaranteed absclutely 'ure & Genuine Medicines prepared
strictly according to the Ayurvedice Sastras. -

Catalogues are sent free on Appl‘i‘cétion. é
MAKARADHWA] (SWARNA SINDUR). T
(Pure & witl: Gold) Rs. 4 per tola.”
A wonderful, specific for all diseases. It regulates the nerves, bile
and phlesis, inereases vitality, viental and physieal vigour and tones up

the syvstem.
SARIBADID SAVRS A Rs 3 per seer
SUKRA SANJIBAN.
It is a very powerful medicine for debility in goneral.  Rs. 16 per seer.
ABAL A BANDHARB JOG.
A Great remedy for all female diseases.
16 doses, Rs. 2. 50 d w=es. Rs. 5. Apply for Particulars.

“%y If You Are Suffering From

Toothache,
Rheumatism, Swellings,
Stiff Joints, Cough or Cold,
Sprains, etes

Do not hesitate to use

‘SHAFARANJAN’

(PATN BATM) REGISTERED.

11 will bring cficclive relicf and cure

Headache,
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English Selections for Higher Forms,

Rs A.

Book I (IV Form
English Selections for Higher Forms. Book 1l Revised ) .0 12
and illustrated Edition pp 250 (V Form) .1 "0
Nanda the Paraiah Saint by C. S. Rangaswami Aiyengar ... 0 3
Fables from Mahabharatha by N. Paramasiva lyer .. 0 3
New Era Story Books, Book I by C. Gordon, 8. Ep. .0 3
New Era Story Books, Book Il by C. Gordon, 8. &p. .0 4
New Fra Story Books, Beok Ill. by C. Gordon, B. ED. .0 6
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Awarded Gold and Silver Medals for High Class Asafoetida
at the Exhibitions held at Karachi, Guntur; Trivandram and Hubli.
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BALA-SUDHA

Amrit to Children.
AN EXCLUSIVELY INDIAN PRODUCTION.

INGREDIENTS :— Pure Ghee and lndian Herbs of
great Medicinal value.

The Iofallible Specific for

WHOOPING COUGH.

And a General Tonic for Weaklings.

It curbs the progress of Whoopinz Cough and completely cures it
with astounding suddenness.

A FEW TESTIMONIALS.
Brahmasree, Dhanvanthari Das C. N. Narayanan Moose, of Oleshe the

renowned Ashnvaldya and Ayarvedi: Phy:ician to the Travancore Royal Family:

“l am convinced, as the result of observation and experiment, of
the extra-ordinary efflcacy of Bala-Sudha for Whooping Cough and |
have great pleasure to record that Bala-Sudha will never fail.”

Dr. K. G. Pisharody, L. M. S:— 'l have great pleasure in testifying to
the marvellous curative powers of Bala-Sudha. | }ave administered it

to my-children and several of my patients with success. Bala-Sudha can
have no rival:™

or A Bottle of 2 0z. (Enough for a complete cure.) Rs. 1-8-0.
Postage Extra.

KAWMOS, B.A
Coronation Vydhyasala Buildings, KOTTAYA"J P.0. TRAVANCORE.

THE NATIONAL CRAYON WORKS.

" KUMBAKONAM (South India)

-EstasLisvep In 1922,

Manufacturers of high class Crayon chalks, White and Colours Bnl]:ard
chalks, Images of Hindu Gods etc., etc.
MEDALISTS CERTIFICA’I‘E HOLDERS, GOVERNMENT SupPLIERS, ETC.
Awarded Gold Medal ® at the All India Swadeshi Bazaar
and Industrial Exhibition, Poona City, 1927 and at the Edu-
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“Crayon Chalks”’.
" THE BHASHA POSHINI

A Popula; Monthly Magazine Enjoying a Large Circulation

in and out of India.
M’D

The Oldest and the most Widely clrcula.ted Malayalam Monthly
N -on the Malabar Coast.

T—he Besi Medlum For Advertnsementg
For Pa’rtzculars Address to — . . .
KM Mathulla. Mappilay, Editor & Maua.ger “BH ASHA POSHINI" )

_._

Manorama Mandiram, Kottaya.m P.O., TRAVANCORE.
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CONFERENCE NUMBER.
THE
INDIAN EDUCATOR

MR. V. ARAVAMUDA IYENGAR, B.A., L.T. - Managing Editor.

| |
Vol. VIIL “ MADURA: April-May, 1932. ‘ Nos. 4 & 5.

XEoitorial.,
The XXIV Provincial Educational
Conference.

By Prof. C. A. Krishnamurthi Rao, M.A., F.R.Econ.S.,
( Associate Editor.)

[

Tl{la 24th.  Fducational Conference is to be held at
Madura early in May 1932, Madura is known as the “Southern
Metropolis,”” and is the second largest city in the Presidency.
It is o great educational centre with 2 First Grade Colleges,
seven large High Schools of which one is for girls, a Sanskrit
Patasala and the Tamil Sangam  which is doing much of the
work of a real Tamil University holding examination and
awarding certificates of merit and proficiency and conducting a
journal devoted to valuable rvesearch work. Tt iz also a great
industrial centre with four textile mills and a considerable
industry in handloom weaving and exquisite works of art in
wood and wetal. Tt is a well-known centre of dyeing and
mannfacture of lace eloth of various designs. Tts sister district
of Ramnad iz the home of the Nagarathars, famous as a
community for the benevolent interest they evince in institu-
tions serving ancient ideals and modern requirements. Tf the
need should arise in the future for looking for a proper centre
where & genuine Tamil university could be located, the claims
of Madura would be sutlicient to disarm the most biassed
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opposition. Itis in such a place that the teachers of our

presidency are to muster strong and make the Conference a
success. ‘

The Tamil districts have made a solid contribution to
the work of the Conference in the person of the President-elect
of the Conference. Mr. V. Saranatha Iyengar, M.a., is the

Principal of the National College, Trichinopoly, an elected
member of the Syndicate, and has already made a name in the
world of education in our presidency. His career as Principal
of a First Grade College, making headway between two powerfuls
longstanding and well organised missionary institutions, has
been a signal success considered from any point of view—
internal and external harmonies, popularity, efficiency and
examination results. He has been able to give his undivided
attention to his college, and to the study of educational
problems. He has tried to be the national head of a national
college, and so far his life has been one of service, devotion and
sacrifice. The teachers of our Presidency have shown a robust
common-gense in their choice of a president, without beirg
carried away by the faseination of great, but, somehow, unattain-
able names. In Mr. Saranathan, the prophet has indeed been
honoured in his own country, and good work can be got done
under his guidance.

One may be inclined to doubt the usefulness of such
annual “shows”. If they have not been able to do all that
might have been done, they have at least one good to their
credit—that they have indicated a continued and almost united
professional existence.” The realisation of a high and all-per-
vading professional consciousness, however difficult, should be
in the forefront of our educational plans and programmes.
One sure method by which this can be achieved is to see that in
matters educational the voice of the profession is decisive in

local, governmental and educational councils. In short, the
teacher should come by his own, be master in his own housés

and lead in the vanguard of the progress of his country-
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In this connection, it is interesting to know the sort of
opinion that teachers have been able to earn for themselves at
the hands of an attentive public. In the first place and as the
first axiom, they are said to have no opinions at all. If some
should be found who have opinions, they are not worthy of
consideration, teachers being unpractical. If they should have
opinions about their own problems, the views of others are to
be given due if not greater consideration. The Conference
would, therefore, do well to see that measures are adopted to
ensure that once an authoritative, representative educational
organisation has given its opinion after mature consideration,
it shall be given due effect to.

Educational problems are neither single nor simple.
They are growing in complexity as part of a world phenomenon.
One annual Conference can do but scant justice to them. It
would be a move in the right direction if a standing represen-
tative working committee were formed for the year with the
President and the Secretary as the office-bearers to see to the
adoption of the measures passed at the previous conference, to
note the working of the educational machinery, and collect,
focus, and educate public opinion regarding all educational
matters, bringing its influence, from time to time to bear on
the Government, the Department, the managements, and the
teachers as a whole. As matters stand at present, education
goes on like a game played by an indifferent team of miscellaneous
and promiscuous composition, an Education Minister who is

‘not an educationist, a department of Public Instruction which

does not vitalise public instruction, managements and teachers
of a bewildering variety, while booksellers and their agents,
clerks and ministerial officers play an important part in the
direction of matters educational. The proposed Committee can
make recommendations to eradicate abuses effectively.

Some of these short comings deserve enumeration. The
cost to the parent outrmi s the benefit he gets for his child;
nor does it follow any well-reasoned-out plan. The frequent
changes and unnecessary differences in the prescription of
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text.-books for the same classes from time to time and (place to
“place, in the same town, district or linguistic area; the .Jgok .of
‘proper religious or mora] instruction; the poor pay and prospeats
“of teachers affecting efficiency of instruction; temporary tenure
of tea.chers under which work cannot be done so well .as under
‘a perma.nent tenure; reduction of salaries owing to.economic
depression while departmental insistence on equipment and
endowment is rigorous with the result that the inanimate
factors of education are even overfed, while the. human factqr
so vital for the success of any scheme is subjected to.progressive
degradation. These are some of the everyday details of actual
‘educational administration. Over and above all these  is. the
engrossing question of how far our present education is worth
ha.vmg and has been successful as tested by the yard measure
of *‘.he derwed ablhty of one thus edncated toearn his own bread.

. It 18 customary to speak of trade as business, and manu-
facture as industry. The trader is, therefore, a businessman,
and a manufacturer an industrialist. Why should not the
teacher be, in a corresponding sense, ‘a -businessman and one
engaged in an industry? Is not educdtion a business, with - the
trait of industry required in a preaeimnent degree? ‘Tiue, ‘'when
wespeak of business and industry as applied to trade and
manufacture, there is the implicit admission of the existence
of & certain amount of capitals a plan, a method, the employment
of experte and urtodate machinery, a vigilance, balance sheet
& constant comparison between investment and out-put, and
an anxiety to make the latter markettable in a highly compete-
tive world,, It does not need much of argument or effort to
cenvince anybody that education ought to be immediately made
& business proposition and an industry in the broad sense of
the term, especially with reference to Indian institutions. ' I
indnstries require rationalisation and other similar processes,
education which supplies the sinews of industries demands the
same searching examination followed by an application of its
resu ts to no less a degree or as no lesg urgent a measure. It js,

5 d that some of thege suggestions would receive the a.tten,tx,on
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= Cavers the whole gfo"m{ of

" Matricalation English, and can
be relied upon as a practical
text-book for higher classes.

 BICH SCHOOL ENGLISH

-—-v-——r-PRACTlCAL GRAMMAR & COMPOSITION———

HENRY MARTIN, M A. (Oxon.), 0.B.E.
PRlNClPAL ISLAMIA COLL%GE PESHAWAR
PAGES 204, i & 1 S+ & 4 V" PRICE, Re. 1-12.
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“Pre! ace

Of pupxls of hxgh 56}109} classcs has been yyntt?n on . stnctly practica
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. In Part 1, the esgentials of English Grammar Usage and ldxom
aredfented in'a piactiehl Wannek,: ahd: &mﬁtlﬁd’loﬁ& tHat have no;
dxrect bearing on composition. hwve? )amgwassed over.

Part 1l deals, among other subjects, with Analysis, Synthesns and
Transformation of sentences, thus providing a systematic course in the
art of sentenice construction. . Most of :this ‘exereises in’ this, dd ' Well as
in Ahe {irst .Past, are suitable for oral class-work

Past I§I deals with written composition, ‘and’ treats:: b :6bveral >
topies puch. as Letter-writing, Dialogue-writing, etc., in which questlons
are invariably set to test ‘tho pupnls ablllty to wnte snmple an

idibmati& English. TS RS 5

Bt ¢ e}ei'éxses and examples form a strong feature of the bc:lok -
They are numerous, varied, carefully graded and interesting, ?fn a:
such should attract the attention of pupils, who are too often indifferen E
to the appeal of Enghsh composition.

¢ 3§ can iali‘fy b‘mhﬂl thiiiﬁ)&h&lﬁﬁht&ﬁb&k r)ntams %

This new text-book on English Composition, intended for the use%

all the aids to practice in composition that are included in this small

book.
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Teaching. Pupils - how to Study
A NEGLECTED PHASE OF SCHOOL ACTIVITY
By Dr. G.iS. Krishnayya, M.A., Ph. D,,

‘Superintendent of Education, British Administered Areas,
"Hyderabad State.

TG I

WHILE it is certain that studying is one of - ‘the invalu-.
able and unavoidable activities of children and young people
all through their a.ca.demxc career, few institutions make it a
point to put them in possessiou of the appropridate skill and
technigue. To be able to study effectively is an infinitely:
greater practical power in life than the "ability to. recite subject
matter,which has been mechanically memorised from a text-book.
The proficiency of the student is bound to increase perceptibly -
if he is taught how to use more skilfully the ability which he
has. Sometimes, students are heard saying that thay had studied
a lesson seven times and more. Such “study’ is mere mental .
dissipstion. Nothing that the teacher can do is more essential
to the intellectual growth and strength of the students:than -
enabling them to form right habits of study. Tt is like arming
them with the weapons with which they are to fight:life's.
intellectual battles, and inspiring them with skill and: courage!
In life, information is gained largely through individual effart.
We therefore cannot stress too greatly the value of ogrrect
meéthods of attacking and disposing of problem-mt,uatlons as they
oocur. 'The indifference shown hitherto to this most desn'able )
and mdlspensa.ble acqmsltlon is one of the most astorishing
and puzzling faots noticeable in our schools and colleges

. In some. schools in. America, the importance of glndmg.-:.
pupxls in this most important activity is recognised by giving.
platform talks on study at the beginning of the term or during
the:session.- Sometimes teachers spend part of a period or a
whole period making suggestions as to how to approach that ‘or '
attdek partioular lesson. Within the last few years, many diffe~
rents plans or directions for study have been formulated by teach-
erscand : administrators of public ‘education. They stithulite
pupils to regard studying as something improvable: Such plns’
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are evidences of a growing recognition, that the pupils’ attention
needs to be directed to the process of study as well as to the
achievements in Iearn1ng These rules and hints appear in a
rich variety of form and statement and are distributed to the
pupils at the beginning of the year. However platitudinous
they may seem to the adult, they are far really from bemg well
known to the pupils.

USE oF TEXT-BOOKS

Pupils should be taught the proper use of text-books. The-

ability to judge the value and scope of a book in adult life, is

one of the most valuable bits of technique that the school can

teach and one that is not commonly taught. It would not be

unwise for teachers to develop in pupils a challenging attiude in

their approach to print. The use of indices; maps, glossaries,
statistioal tables, foot-notes, paragraph headings; the value of
underlining, analysing, summarising, outlining, etc., the ability

to select and reject material in the light of a particular need, the

abilty to use with economy of time more than oue reference
book on a particular subject —all these and many other useful
habits and skills should be begnn and cultivated in the High
School, and raised to a considerable degree of perfection in
College.

From the beginning, children must be taught to make
sure that they know what they.are going to do or look for, before
starting to study. Better no study at all than aimless misdirected
activity. The use of a definite problem as a goal toward which
~ to work, and as a criterion for finding the relative value of
material and method, should be encouraged. Purposelessness

and ineffectiveness usually go hand in hand. LA

The demands of economy require, also, that the topio °f-
study receive concentrated attention. Half an hour of concen-

trated work gives better results than an hour of study with.
scattered attention. An hour spent when half an hour would do -
18 thus, not only ‘wasteful .of time, but is . productive of poor
results.and bad habits of study as well. 8tudents should be encou-
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raged to set themselves time limits in various subjects and to
adhere to such a schiedule. They should  learn to avoid doing
their study under conditions of worry and  excitement.

MEMORISING

' "When study is primarily concerned with memorlsmg, the
laws which apply to habit forma.tnon are noticed coming into
operation, for after all memory is but mental habit. Further, a
child should realise the need for understanding the material that
is to be learnt, before beginning to memorise it. He will then.
be'taught to read the entire assignment through, look up diffi-
cult words and references, master the content, whether prose
or poetry, whether the learning is to be verbatim or not, before
proceeding further. Second, he should realize the value of
ledrning by wholes rather than by parts. It will be necessary
to return constantly to the whole thought in order to keep clear
the relat10nsh1p of the part to the whole, and to establish the
part in the system of ideas whioch we seek to build up. If
children were taught‘to Work in this way, thére would be little
drudgery about meémorising. The careful, thoughtful study
once completed, memorisation has been almost accomplished. -
Here it is important that the child’s attention should be on the ™
result rather than on the technical process. Third, ‘the student
must be taught to distribute his time so'that he does not devote
too long a stretch to any one subject. ‘The value of the prinoiple
of distributed lea.i'ning needs to be explained, and -the effect of :°

'going over work in the morning after having studied it the night -

or two before, should be emphasised. Fourth, the child 'should
be taught not to stop his work the minute he can recite it per-
fectly. ,The need for “over learning'” for permanent retention
must be made clear. Fifth, the value of outlining material
as & means of aiding memory must be stressed. Sixth, he
should be taught to search for associations, connections of all
types, and even mnemomc devices, to enable him to remember

fa.ots
" REASONING

The technique for problem-solving and correct reasonmg |
has been even more consistently ignored, though of increasing
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importance, during these democratic:days: The child :must be
encouraged to cultivate the habit.of locating the “vital .point”
of a problem. . The first thing to. dois to analyse the: problem
and see what is required. The recognition and assembling of
the “given” elements of data is a part of the process. Then
he should learn to look for the principle underlying it all. The
danger of following the first suggestion which offers itself should
be made evident. The pupil should be made conscious of the
techmque of reasonmg, analysis, comparison and abstraction.

He should also be taught the commonest mistakes in thinking,
such'as -argument from ansglogy, from limited data, etc. The

habit of drawing provisional inference and of seeking verifica-
tion, should form part of the wental equipment of our children,
Rigorous drllhng in the distinction between fact and opinion,
a.ls’o, is part of the duty of the school.

SECURING INFORMATION

In the securing of information, the problem of the best

source will arise. - Children must be made aware of the relative
value of various persons and books as.sources of information..
We sometimes ask before beginning a new -book, “Who is ‘the
author?”” “What -authority has he to be writing on this
subjeet?”” and so on. We even study somewhat about the
author. We read his preface or introduction to see what he has

to'say for.himself, for -his effort and his intention in ‘writing, -
Weread reviews and critieisms to see what others,. whese .

opinien: we value,think of his work. - Such a critical - attitude
to-print should be steadily inculcated in our pupils.

" ‘Out schools’ are not “educating” until they begin to

teach papils how to study, how t6 ‘memorize, and how to . thmk -

Onge teachers understand and" appreciate the fact that these
ab111t1es are of ‘fat greater 1mp0rtance in life than almost any
othiet ‘which thE school ¢an give the child, this aspect ‘of the
pupil’s education is not likely to be neglected as it has been
hltherto
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KERAELASOAP S

Made ‘gfﬁpur«e lndlw;matermls under expart.,
T Yndlan’ stipervision: 3

KERALA SANDALWOOD SOAP
The Aristocrat of Toﬂet soaps

‘ROSE, LAVENDER and other assorted milled soaps

- Excellent quality
Prlce to suit all.

WASHWELL SOAP
The best for clothes

'KERALA SHAVING SOAP
In Bow!l And Stick

The finest manufactured in India.
gent for Madura, Ramnad, G. Palamappa Mudahar,

Trichinopoly and Tinnevelly ‘ Ceylon Fancy Hall,
Districts. T, Goods shed St., Madura

oy

L.

" Kerala Soap Instztute, Calicut,

By Appomment to His Excellency The Eayl of lelmgdon
y Vzceroy and Governor-General of Indza and His ]
Excdlency the Governor of Madras.
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LONGMANS’

List of Books for Madras S. S. L. C.
( Preparcd in accordance with the revised syllabuce: )

g A Secondary School Geography. — By Dudley Stamp, B.A., D. sc. (London),
F. R. G. S, ... Cloth Boards Rs. 2; Paper Boards Re [-12.
o

Ammal Life. —~ By M. Ekambaranathan, M.A., L.T., Assistant Professor of
Zaology, Presidency College, Madras. Profusely illustrated. As. 10.

; Chemistry. —By F. F. C. Edmonds, M.a., 8. sc., Inspector of Schools, Coorg
and Bangalore. «. Mustrated. As. 8

g Ph’yslcs —By T. S. Krishnaswami Aiyar, M.A., L.T., Lecturer in Physics,
Government Collége, Kumbakonam. In Active Preparation.

Other Books for High School Classes.
Physiology, Hygiene & First Aid. —By. J. Rutter Williamson, M.D., H. E.
Pratt, M.A., 1.E.s., and P. C. Wren, Mm.a. With 94 lllustrahom. 4
which are in colour e Re.
' (Recommended in the Syllabus.)

- A High School English Grammar.—By J. A. Yates, M.a., 1.Es., (Retd.), and
V. Mahadevan, 8.4.,L.T., Headmaster, Native High School Kumbakonam,
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Ras. 2.
Elw,ta%uatbemucs 1-By “T K. Von.k;tauman. .M Aa LT RR”I'?rér
(‘T‘ns ‘book is also avatlable in Tamil & Telugu Prites on Application.)
Elementary Algebra. — By P. Ross, M.A., B. sc. ... Partl Rs 2-4..
The Elements of Geometry. — The Theory and Ptactnce By A. E.Pierpoint,
B. Sc. Parts | —4, in one volume. Rs. 3.
(This book is also available in parts )
A Shorter Geometry.— By Clement V. Durell, M.a. 3s,
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"A Brief Survey of Indian History.— By H. C. Chatterji, 8.o. With maps. and
illustrations: New Edition vevised and enlarged fn accorddnce with

= the Madras S. S. L. C. Syllabus. | Rs. 2.
: A First Book of British History.—By T. F. Tout, LL. D D Litt., and Sir
Philip Hartog, C.1.E., English Edition, Re. |—8 Tnm:l Edn. As. 14 =
§ . Telugu Edition, . As. M
55 A History of Great Britain.—By T.F. Tout, LL. D, D Litt. From the
= Earliest Times to 1919. 5s. 6d.
= (Also 1ssued in, two parts @ 3s 6d each part, Partl to. 1‘4885- R;rt H
= Blo)E
§A ﬂmory of Great Britain—By T. F. Tout, LL. D., D. Litt. From the = =
* earliet times to date. (Indian Edition.) IN THE PRESS. =
E.
Low mans Green & g&; bty =
Mouiit Road, MA =
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2" An extraordinarily alive serles.

NEW ENGLISH
GRAMMAR SERIES

BY
P. C. WREN, MA, LES.

&% Written on modern lines, this new series supplies a
graded course of English Grammar in four books.
treats Grammar as a helpmate to Composition, and
presents each grammatical topic in a practical, fresh,
and interesting setting.

1. The Simpler Parts of Speech, wnth Exercises in Com-
~ position. Price. As. 8.

g'  This is an introductory and preliminary book of Grammar and Composition
for beginners. It contains about 2000 everyday sentences upon ecveryday
, subjects. The drill sentences form a special feature of the book and are
des:gned to be used assiduously for cultivating the pupil’s power of ex-

pression in simple English.
2. A Slmple English Grammar on modern lines, with 143 %
exercises in grammar and composition. Price; As. 12. g

This is an elementary text-book of practical Enghsh Grammar for Middle
School classes.

It contains abundant illustrative examples upon which the teaching of
Grammar is based and numerous exercises which give the beginners constant
practice in the apphcatxon of what they have learnt.

Thus lessons in Grammar are made intelligible, interesting, and living, so
"as to make them of practical use in the study of Iinglish.

' 3. Elementary Grammar on modern lmes. Price, Re. 1-2.

. Ewerything is taught by example and treated in a szmple and practical
wa.y Grammar is not divorced from Composition, but both the subjects are
-treated as parts of an inseparable whole. A large number of practical exercises
“i8 another special feature of the book. Most of them are framed with a view
‘%0 provide material for oral composition and to drill the pupils in correct
‘usage. The whole book is carefully graded and planned as a progressive
- conrse for all the Middle-School classes.

4 High School English Grammar. Price, Rs. 2

This is a working class-book of modern English Grammar and Usage for
‘High School classes. It provides side by. side a practical course in English
‘Composition. The Exercises for practice’ are numerous, varied, carefully
. graded, and of a practical character.

COOPER-PUBLISHERS-BOMBAY
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Exercises.
By Dr. L. P. Larsen, M.A., D. D.

————— .

_ Weex students have learnt s rule in grammar they sare
ngen' “exercises’’; that is, sentences which call for application
of the general rule. Some of us in our school days were
not very enthusiastic about such exercises, we found them dull

- and lifeless. When a mathematical proposition had been learnt

there would also be exercises, intended to serve a similar purpose.
Grammatical and mathematical exercises may not always have

. been framed in a manner that would make them interesting ‘and

stimulating, and the teacher may have failed to do what it wéuld
have been possible to do in order that the students might have
been enabled to understand the general plan and purpose so as to
go into the exercizses with more interest. But to give exercises
is right enough It is Dot in grammar and mathematics only
that exeroises are used. ' When the geography teacher sets the
pupilsa task in map-making; and ‘when: the drill master takes

- khe boys through physical exercises, it may at first sight seem to

be something so different from what is connected with grammar
and mathematios that the term no longer has the same meaning.
But when we begin to see' what:the purpose is of school

_exercises, it is not difficult to understand that ‘the meaning of

fbe term is really the same in all these cases. The grmmatioal
rule has been explained to the students; they have understood ‘
the explanatxon, and they have committed the rule to memory.

. What.more is there then to be.done in that matter? We ean
_BowW 8o op, tothenext rulel  'Why spend time—and much time

-——qn such; exeroxses, when the matter has been lea.rnt and

; understood?

The reason is, that it is not enough to remember the
ryle and the propomtlon and to understand the initial explana-

.tign that. was given by the book or the teacher. A very import-
- @b part of the task of learning can only be done by tsing the

ruje or proposition, or whatever the: general initial knowledge

.may consiat.in. ; And:bo use! mehns here to apply'the general
‘priveiple, that which: we have alreddy got in some of the’ many

connections where its meaning and value will be seen.
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School exercises are means of learning, not means of
achieving. When a boy is asked to draw a map of a country
he has read about, that practice is not meant to be:s part of
suoh training as might eventually fit ’hlin f‘or [:Y profess1on, still
less.is it a piede of drawing work by v&hxch may be earn n;oney
~ Itis to aid him'in learning geography. Phyéuca.l. exerclses are
- not-intended to prepare the boy for the career of an st} 1ete

But the better he learns to do those exercises the better he 111
learn to keep his body fit'and to use the potentml powers t at
are i it. ' Exercises are not means of doirg ihihgé but'; mea.ns of
" learning things. 'They remind us tHa,t we' léai'n bnly by usmg
‘'whattwe have alrea.dy got, ' ot o ‘
o S SN FTH IR A ‘ ‘ S
o The. fallure to bear this in mmd is one of the reasons
why mpra) :and religious . insttuctions in schools and dolleges
.everywhere have 80 often failed ' to aroube ihterest'in ' the
students. and to profit those who have been reéceiving: the
instruction. The ideas and' principles inoculcated may “have
been all right, the explanations given'may Have been' good and
 intelligent, and the principles -may. bave "béen illustrated by
suitable rtories; What more then-could'be done?  The' éxerclses'
. Isrwon’t do to say that this i not the school’s business. "If
such: subjects are to be taught in the school st all it is just “as
important to remember in- regard to these, as in connectlon
. with other subjects where riles and' principles and proposmons
;zre ‘inculoated, that suitable exercises'are necessaty if - ﬁl’le

reo

essons are really to be lesrnt. It is hot pure ideas and abstract -

axioms. that add to vital knowledge; it is ‘only He who kiows
-to_apply: the idea who has learnt the lesson. P’rogress in
knowledge depends on our learning to use the prineiples and

ideas we have grasped /
el

Lo | It is thls basw tr uth of eduoation which hes behmd much
pf wha.t we hear in these.days.of new systéms and new nlethods
in, edgea,t,lonal work ' In some form or ‘othetr 41l New Schosls

.emphagise the importanoe of making the childrén active. The .

wchildren’s: \initiative. must. be developed; -and .thdy' must be

en.couraged to do thmgs for thetnsehreh if hhey ard u& be led mto .

v
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.the right way of learning things. ‘When something new is to
find its place we are not to be diseouraged by the fact that the
emphasis may be one-sided and that mistakes threaten to delay
_the progress. That is a part of the price we have to pay for
progress. By all means, let us help one another to avoid all
that 18 wasteful and disturbing in our attempts to follow new

. ways, but. let us not forget that something * tentative and

g;;ppnmental——-wmh the possibility of mistakes——it i -recessary
.be prepared for if we wish to follow a road that leads forward.

Whatever the special form may bebf the New" Schbol
/that is recommended, the idea of the importance  of -the’ dhil&’
-activity will easily be found to be one of the corner-stones in
the plan. That activity is more than the “exercises” we have
here been thinking of. But experiments and exercises are not

-savery far removed from one another. They huve both of them

fheir centre in the conviction that we: learn- by’ doing: Where
- this elena¢nt is absent from ténching and learnihg the knovﬂ'edge
sgaived /must be expected to be Iserivusly ‘ lacking - both i
progressiveness and in faithfulness. Ideas :withoit: exer(oiﬂes
(experiments) are like seeds: which are not . put iutothe seil.

<"The seed may be. good, but if it is ouly kept sa.fely in'a s'wt\e-
room ‘it remaineth alone”.

-.The sehool is nob: merely Yo inculéate: t!ighbl‘pnncxples
and tQ&utmsh true uieas Imercmes are of the Very eé@éhde
_of eduoation. L e :

I
B

. ...Edueation among the Israehtes

By Prof‘ Mn‘ Ahmad A11 Khan, M A., M Ed. (Leeds)
. - Bar-a.t,—Law. ‘

THE period of ancient Jewish eductlon is conmdprgd to
cpxrer roughly a span of some two thousand five hungltgd years,
‘$hat is, fram about B. C. 2000 to A. D. 500, when the ideals of
dhnstaa.‘mty began to exert, the:r mfluence upo;q tf:@ aims ‘and

. content of educatlon that were h1'oherto aﬁecte& ;by the P) emah

and Graecd-Romqn educatnon B
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The people of Tsrael had a chequered history and vicissi-

tude of fortune. They were driven out of their own country and
- were forced by circumstances to live in strange surroundings
amidst hostile nations. They still exist, however, and maintain
-almost all their original habits and manners. They have been
for ages' without a country and government, but are entitled to

be and are being called & nation. The reasons for this tenacity

-are to be found, firstly, in the national characteristics of the
Jews. As a race they are gifted with the quality to preserve
themselves and their identity inspite of external disrupting
influences. ~They had the sense and understanding to realize
. that the greater they had of nationsl and racisl solidarity the
_ greater. ‘was . the chance for them to exist. -Their bitter
_experience and hard struggles forced them to achieve and main-
- tain this solidarity. ' In the second place their system of educa-
tion has been a great help to thém in their struggle to survive.
It is to the credit of the people of Israel that they have made
. & substantial contribution to the civilization of the West not
only in matters. relating to morality and religion but also in
_the literary sphere. . Their educational history points out the
- moral that a sound and systematic educa.tlon isa nch legn.cy
to the future generations. -

. The aims of Jewish education may be divided into two
categories, viz.,'those aims that relate to religion and morality,
and those that are connected with practical duties of life. On
the side of religion the objective was to train and instruct people
to worship and peiform their -religious (deremonies correctly
and exactly. They stood for personal holiness both in theory
and practice, and their ideal was to turn out pious or virtuous

men. The moral aim of Jewish education was to habituate peole

- to do their duties with patrlotlsm, Or vice versa. . The practical
aim’ of education was so much emphasised that even in elemen-
,taryeduca.tlon pupﬂs were reqmred to learn a trade. _That. the
Jewd cdnsuiered these aims a8 interrelated is proved from the
‘Fabt thxit the law; which played a very great pa.rt n their hves
Realt ‘with fatteérs not onl y connected with religion but alsa w.xth

oivil, criminal and other matters concerning the different tYPes -

MMMMMMMMM%
ACTIVE
ENGLISHREADERS

By Principal HENRY MARTIN.

——

MARTIN’S ACTIVE ENGLISH READERS have these
two characterutlcs, due to the fact that-—

A

1. QuE aner ‘md Reqders are wn’oten on sensible lines.

2. THE whole ‘series 1is interesting and live, and is

%

1 §
3 %
1 %
3 e §
1 {
g ear efullx graded apd sygtemationlly arranged. . . .~ g '
b b iogundd ity §
3 {
3 {
o §
p %
jo %

v}g:.

n, -4'; f"
:‘E M&E 1 ﬁggthe E% gﬁ spoken ahd W(’:ﬁen‘“}z
nglish.

eﬂmmte& Encrhqh———the Kuw’s‘

Qh

l

4. TuEe words and constructions are those in everyday
se, and provide a good numnber of drill sentences.

5. Qe subjects of the several lessons are: < carefnlly
chosen, and present a varied collection of interesting stories

and many topics of general interest.

. 6. T=Ediadlogues sre‘amarous’ dad’ genuinfe, and shounld
fxelp to familiarise our children with spoken English.

7. THE illustrations are specially drawn for the series by
an artist of high 1epute, and are of real value for oral work in &

QGomposition.

v
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of human activities. The Talmud went much further than the

JLiaw. In the early period of their history the Jews relied en-
.tirely upon the home and the family for the education of the

young. From the 5th century B. C. downwards education

- began tospread. Synagogues were established in great numbers

as places of common waqrship. Scribes came into existence as
preachers, interpreters, and appliers of the Jewish Law. In
course of time elementary education came to be imparted
through the synagogues. The scribes and later lessser religi-
ous officers also began to instruct the young. In the year
B4 A. D. the High Priest Jashua Ben Gamala forced each town
under the penalty of a fine to open elementary schools. This
brought into being & system of compulsory elementary education
for boys living in towns, between 6 to 15 years of age. Girls
‘were also required to be trained in domestic matters.

The spread of elementary public education did not, how-
ever, lgssen. the .importance or prestige: of' the honie or the
family a8 institutions of education. Parénts céntinued to be
-regarded as regponsible for education of their sons before they
attained six years of age. . In the country districts they conti-
.aued to impart education to boys after the sixth year also.
-§rls were almost entirely educated at home. .Children had to
-rely upon their family to learn’ traditions and:family conven-
‘$ions. Respect for elders and obediencé to them remained in-
tact and elders in their turn felt their duty to love their children.
_'Dhe higher education of the Jews ‘was either imparted in the
synagogue or was given by the scribes at their house. Religion
and theology; were the most.important subjects in higher and
‘efementary education. . Mabhematics, Ethios, .Geography,
Literature, and Aatronomy‘.were the other subjects of study in
Aigher education. I the elementary stage’boys were taught -
?eading, writing, 8oine arithmretic, reading ~of “the psalms, and

e national history. Teachers attended to pronuncm.taon
d were never tired of explaining over and..oger again the
fpssons taught. In the course of reading the attention of
.atudents was constantly drawn to moral precepts.  Teachers
‘were ready with stories and. -ameodotes 'pointing out' -a 'moral.



140 THE INDIAN EDUCATOR

In the education of girls emphasis was placed on domestic
activities. They were taught spinning and weaving; preparing
of food and supervision of household work. They also leaynt
singing apd dancing. :

The children used to sit in front of their teachers while
taking lessons. Writing was done on wax with stilus and in
some cases ink and parchment were also used. The school
worked from morning till late in the afternoon with interval
at midday. Vacations were given in connection with the
Jewish feast and fast days. In the elementary stage particular
ly memorization and repetitions were quite common. In the
higher stage, however, discussions aud debates were allowed. In
the earlier history of Jewish education discipline was quite
severe, but later it was relaxed. Corporal punishement was
not altogether abandoned but was administered only in grave
cases and to boys who were above eleven years of age.

Teachers were greatly respected. Special qualifications
were required of them. They should be married men, and
possess knowledge and experience of teaching; should be gentle
in their treatment towards their pupils and must have patience.
They were helped in the form of salaries, fees and rewards; but
they were also expected, if needs be, to teach gratis. This did
not impose hardship upon teachers for besides their teaching
work they carried on other professions and thereby earned and
supplemented their income. In a majority of cases the teachers
were also religious preachers and thus commanded an added

influence.

The Jewish education had some weak features also.
Personal initiative and investigation were discouraged and
dependence upon suthority was much made of. The range of
studies was narrow. The Jews manifested a spirit of hostility
and intolerance to outsiders and to foreign contributions. Greek
and Roman culture and studies were almost proscribed. The
place that was given to aesthetics in Jewish education is quite
négligible. Apart from home training in domestic activities

‘women were given limited opportunities for education. In

.matters of schooling the Jewish system was even inferior to the
' ancient'_._sy,stgm'of Chmese education, . .. . . D e
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existence diyidends of not lees than 127/ per annum free of Income Tax
has been paid.
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greater facilities of remittance and withdrawals than any other similar
= institution.

. & strength and stability.

are better. than those offered by any other Bank of equals tatus. We offer =

P& facilities for remittances and withdrawals of deposits.
'» advantage to our constituents.

: balances. Cheque books supplied free.

3 E interest allowed at most favourable rates. Special rates for sums over
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THE TRAVANCORE NATIONAL BANK, Ltd.,

(INCORPORATED IN TRAYANCORE 1912 A. B.)
Head Office:-TIRUVALLA.

Branches:-Madras, Madura, Trichinopoly, Devicolam, Munnar,
Udamalpet, Cochin, Ernakulam, Trippunitura, Trivandrum,
Alleppey, Quilon and Kottayam.

The Bank was started in 1912 A.D. and in all the 20 years of its

The Capital of the Bank is Rs. 10,00,000 which has been fully

subscribed and shares are available in the market only at a premium.

The Bank through all its Branches and the various Agencies offers

The investment of Rs. 3.60,000 on Government Pro-notes, etc. and
the Reserve Fund of Rs. 1,75,000 offer to the investor a guarante: of

The rates of interest given by the Bank for various kinds of deposits ==

to depositors in places where we have our Branches and Agencies free =

Our popular montbly Hction Chit Funds offer incomparable

Current Hccount ®pened and interest allowed on daily

®verdrafts HIlowed against approved Securitietll_. .
- Fixed Deposits are received for sums not less ‘than Rs. 100 and

Short Rotice Deposits repayable at 7 or 15 days’ notice.
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" The Acid Tests of Indian Education.

By Mr. K. S. Ramaswami Sastri, B.A., B.L.

e ———

INDIAN Education is at the cross-roads to-day- It has
‘been for a long time in leading strings and has largely been a
subordinate branch of western education. Our teachers have
'béen studying western pedagogics and regard Rousseau and
Pestalozzi and Froebel and Montessori as the last words in
“educational wisdom. Our students regard tilting at examination
windmills as the last word in edueational knight-errantry, the
most recent of such windmills being the Public Service Exami-
nation. As for the parents they are so worried by their
‘professionalism and electioneering that they hardly remember
their children or the teachers who make or mar the destinies of
the children.

S Is this a desirable or laudable state of things? Can we
#ay that Indian education is on the right track to-day? What
are the acid tests by which we must test its fitness and

! spundness to-day? Is it enough for legislative counecillars ‘to
bring up their stock verbal artillery—staled by use year ’ aftér

_year—and to get the defensive fusillade from the Treasary
‘Benches during budget time? Ts it enough to have am endless
.processien of teachers’ conferences—monthly gui}d-mfeecin‘gs, ‘

Jdistrict conferences, provincial conferences, all-India conferenves -
imperial conferences and universal conferences specialising in

", what Belloc calls ina vitriolic way mumbo—jumbo? 1 am afraid

b v
v ‘Before I indicate what I mean by the acid tests, of
"Indisn édudation, T wish to urge that education in every, land
_ must take into account the character of the civilisation ?}the
éople and must relate itself to'it. Education should qqﬁ walk

with its nose in the air as if the people exist for 16, instead
“ot'/% ‘Gisting for the people. - Tt must first and foremost ynder-
ptaﬁ(f“\ﬁntf broad-cast the heritage of the past.- It  must enable
#3¢he-boys: anil girls to becobie incarnations of the natioral spirit
. shd racial genivs) i Tt muvt ‘$ive & vety prominent plade o
" Hhé smtions] langusges and literatures wnd'induee a phssivhdbe.
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Jve thereof in the minds and hearts of the youth of the land.
Does it do s0 in India to-day? r

i

One acid test of Indian education i is, does Indian educa-

tion respond wisely and adequately to the New Idealism which’

is sweeping over the whole world to-day? Ifsoit is a forward
force and will go forward and lead the Indian nation forwa.g'd
“down the ringing grooves change” into “all the wonder that
would be”.  Yet, it is a back number and will make the Indian
nation a back number as well.

What do I mean by the New Idealism? I mean by it
three things—three yet one, and are yet three viz. a new
.maturalism, a new hamanism, and a new divinism. We have
seen in the world enough of the pitiable spectacle of study of
nature divorced from study of man and of God, of study of
man divorced from study of nature and of God, and of study

of God divorced from study of nature and of man. But in

-modern India we see the still more pitiable spectacle of little
study of nature and less study of man and no study of God.
In this brief article which is & 'sign-post and mot .a- ‘guide-book,
I can say no more: . In my forthcoming work on' Indian
Pedagogics, wherein I am pleading for a better study of the
Indian mind and of the true Indian theory and practice of
education, I shall speak out in greater detail a.nd in a more
outspoken way. : '

‘Another acid test is this. To-day elementary ‘édhéatibn
merely creates a distaste for the hereditary professions and
then itself goes into the umbra of lapse into illiteracy. Secondary
educa.tlon brings in every year a la.rge army of half-baked and

’mostly unemp]oyed youth _ Colleglate educatlon produces
]a.i'gely dénationalised cynics and hedomsts who are out of touch
‘With the masses and with the essence of Indian culfure, Wlll
oqr innumerable conferences show the * way out of, this 1mpasse
'andl till the eduea,txonal a,uthorltles a.dopb that way or not'-‘ '

Wh&t I seqk to. emphasme is the~tra.gedy of the enormons

wastevof hfe :all over the world and specially in India—tide
ngen by God for high and noble purposes . nd ;prostituted and
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~wasted by.us for low and ignoble purposes. We have no real

»und abiding sense of values. Tven'this -has its basis in our

bad will4raining to-day. Mr. Baker says.well: “The university,
its body ofiteachers-and of learners, will be known :aud -judged

~by .the . bearing toward .the larger function of science and:a
~braader bumanism.” .He:says further: “With:all our progress

it is claitned that.in point:of will power we.are inferior to other

- periods of civilization. This is .an evil of society -but -also

.of the schools, and because much of the educational philosophy
48 soft’’. Thus: this is the third-acid. test of Indian -education—

-does it really train the Indian Will?

‘Thus we want synthetlc and applied science and politics
and religion. We want better and more co-ordinated elementary
and secondary’ and university education. We want a better
training of the Iudian Will. India expects her teachers to .do
their duty in thgse d,llx'ect;pns .. Shall she call in vain? |

'The Gramophone Its Educatmnal Value

By Mr S C Sinha, M.A.’

’ )
.__—-0-——

L AWHLLE the .uée "of gramophone -.as .an educational

-applisnee has almost beeome obsolete in European -countries,

it being more recently replaced by the: Radio, it is a sad :irony
~of fate that we in; India : have ' herdly . considered its immense
' potentiakiby as:su important aid to: the : teacher. -We are :pro-
«verbial: - educational laggards. Rightly did H. ‘W.. Orange,
Director-General of Education in India, ‘remark: “Educational
ideas dominant in Great Britain in one decade, become dominant
in Indian- adminfstration ‘a ‘decade or so- htter “We stir
‘ourselves up'wherr'the mew idea has almdst run’ its race -in “the
: educg.tionadly gdvanced countries of ‘the world, and’has thus
“become htera.nly conventional and obsolete. 'There 8 po up-to-
’dateness in us. - We are apt-to “take things “lying ‘down. *¥e
ldck in initibtive arid thoroughness. ”I‘hls mea.ns“ ‘cﬁlt’aral amd
- $hitelfectual ‘death for us.
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The gramophone had its day in the western countries.
The westerners squeezed the best out of it. Now they have
caught hold of the Radio which they have hailed as a great
educational ally. They are now harnessing it to the best
educational use in their schools and colleges. Whenever s
distinguished expert in a subject gives a lecture, the students in
the class are informed, and they turn their eager ears to the
“wire-less talk”. Pamphlets, containing the syllabus on the
subject talked out, are issued by the authorities, thereby making

it easier for the pupils to follow and remember the lesson given.

The important and sensational events, national and inter-
national, of the day are flashed through the ethereal waves over
seas and oceans on to the remote corner of educational institutes.
‘It is indeed fruitful to hear a talk on, say, travel, exploration
and aerial wonders, by people, who have actually done them.
Who can gainsay the value of a geography lesson on the
Himalayas by the leaders of the Everest Expedition?

The educational value of these mechanical appliances
in this age. of science cannot be overestimated.’ It may, however,
be contended that the Radio may very well be useful for adults;
and that what is good for the adult student may not be good
for those at schools. Adults, of course, can make a profitable
use of such mechanical aids to learning. But with that we
. are.not concerned. We would rather leave aside the Radio for

the time being. This article endeavours to suggest that the
- gramophone record can be of real help.to the pupil daring school
hours. Circumstanced as we teachers are, every one of us will

- welcomne the introduction of any appliance that would mlmmxze

our labour, and help the pupil.

Listening to the king's speech at the inauguration of the
first Round Table Conference over a good gramophone, one
cannot but be impressed with the usefulness of the gramophone
as an educational appliance of the first magmtude To an
Indian student, who has to learn a foreign language-a language
that, by virtue of its richness, and umversahty, commands
universal; respect—it is specially useful; and, we may say,
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necessary. The King's speech, as recorded, is an ideal illustra-
tion of the best mode of delivery, intonation, accent and modula-
tion of voice as required by the science of Janguage.

_ However skilfully we may master the rhetorica.]; syntac-
tical, philological intricacies of the language, it still remains a

foreign tongue to us; and it is perhaps, not possible for us to

master 1t as best as one, whose mother tongue it is, will do.
We may do our level best to acquire a thorough mastery over the
language; and theoretically we may achieve our end, but
practically we cannot be as perfect. We have to re-shape and
re-shuffle our tongue. The complex delicacy and subtlety of
the difference in the pronunciation of words as alfar and alfer;
star and stir; antic and antique; assent and ascent; anger and
augur; cemetery and symmelry; cite and site; compliment and
complement; diverse and divers; eruption and irruption; sore
and soar and 80 on, reveal to us the extreme difficulty of bring-
ing home to the student the science of etymological, philological

and phonetic significance of such words, which to many of us,
are hard nuts to crack.

In fact it is the realisation of this hngmstm difficulty

Vtha,t brought into being what is called the gra.mophone courses

in modern languages in Europe. There are ' different courses

“on different languages that an up-to-date continental acholar

cannot do without. A casual glance at the list of gramophone
records will give one an idea of the importance of such a scheme.
Costly advertisements with such headlines as “Learn’ to speak

'French like a Prenchman in three months”. “A perfect accent

with a minimum of efforts”’; “Learn modern languages in your
easy chair” are not simply the manufacturers’ boom. They are
true to their profession; and they have rightly blended utility
with profit. Limited as our language requirements are (Einglish
being a foreign language) it is hardly possible for us to grasp

-and master a]l the important and delicate hngulst:c technicali-

ties and subtleties perfectly.

+ A language is learnt by 1m1ta.hon and du'ect oontact
Indian students learn English from their Indian masters, tho
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-themselves 'work under a .great. disadvantage. However well-
-meaning, upsto-date, rich in.voeabulary and a perfect : gramma-
rian may they be, they can hardly give their students-the
accurate pronunciation, accent, intonation and stress of the
foreign language they teach. It is no slur on us. It is a human
‘frailty that is ingrained in our very nature. We cannot do
away with this disadvantage. Here the gramophone can help
‘us, and partly atleast, supplement our work. By the use of .a
carefully-selected and specially made records we can bring our
personal scholar-ship to bear on the difficult part of our work.
The gramophone records will then provide good and perfect
models of Englis‘h style, proriuncia.tion, delivery, intonation
-and accent. The student can’ imitate and repea.t the. original
-as given by the record -until he’ succeeds in so twisting his
tongue, and modulating his voice that there is .practically mno
possibility of mistakes or misunderstanding.

A'series of well-planned, well-written, well-selected and
- well-cast con-versationa,l, =‘diale0t¢iea;l, ‘phonetical ‘and literary
records on ‘“language courses’’, specially mamiwfactured for scheol
use, played on a good machine—either a Gramophone, . Lingua-
phone, Folyphone, Ra.dmphone, Pathe’ Fre'res or Saphone, will
serve a very useful purpose in helping the student to correctly
learn the science of foreign words, phrases and idioms. It will,
moreover; obviate the teacher’s arduous task of training his
pup1ls in the fair use of the perfect accent i.e., -the style and
intonation of the educated Enghshma.n It wﬂl -further, be an
invaluable guide to the langua.ve teacher whoneeds must be.a
.good linguist, able to speak and-write the foreign language pr etty
fluently; and well-versed in the science of the language.

- A student, whe-firstteceives'a-lesson on phonetics, f)ften
‘gtambles: at the intricate nubtleties of the various vowel sounds
‘which seem togar upon his ears. “Farifrom saking any real or
-goientific interest in it, he looks vacantly at the teacher’s quaeer
facial, phuryngeal and tonic expressions; and ‘exhibits ‘blank
indifference :at his vooal vapourings. Can we expect him to
apprecxmaleoture on the complex system of English vowel
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gsounds or the ana]vtloal survey of the Enorhsh consonant sounds
well illustrated-as'it may be with neatly sketched diagrams and
well-chiselled models? With all our scholarship and available
mechanical linguistic appliances, is it possible for us to give
him the correct sound of the palatal, open-throat, labial and
the foreignised nasal vowels, however best may we pump the
vocal chamber, tax the larynx, shake the walls of the pharynx
and blow the vocal ligaments? Can we initiate him into the
science of tone modulation, pharyngeal resonance, adjustmernt
of the current of vocal breath, the pitch and cadence of the
ever-bafling vowel sounds” Can we impart to him the exact
idea of the sonant, sprranis and sibilant consonants; and make
him realise the significance of muie and explosive actions of the
Resonant and obstructive consonants?

Tf we can, well and good. If we cannot, what's the
harm if we make use of the gramophone to supplement our
task? Tnstead of wasting a period over a dry lecture on
phonetics, let us allow the class to listen to an expert lesson
on the matter on the gramophone. Tt will not only interest
the young listeners but will create in them an inspiration to
imitate the cadence of hizx voice, intonation, phragseology and
the scientific grouping of words and syllables. ‘

, When the King's speech, mentioned above, was played
to a selected group of boys of a certain school, the. students
listened to it not only with interest but with bated breath.
Very few of them could, however, follow the gist of the speech.
What they were charmed at were the sonorous phrases, the
rhythm, the accent, the delivery and the intonation of the
dpeech. What an ideal example of all that is bestin the
English language it is! There was a tendency among some of
them to recite the speech in the prize-giving function of the
school. 'The question of mmonotony does not come at all.
Cireumstanced as they are in their schools, such. gramophone
lessons will be a relief to their monotony and fatigue. These
lessons may be punctuated with lessons on music and physma.l

exercises.’
ot
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acquires from day to day about the material world around him.
A new child makes new additions to his knowledge of things
around him from day to day by recalling percepts and building
up new images thereon; i.e., his imagination extends to
both the productive and the re-productive sides. The teacher
can and shonld make the utmost use of the child’s imagi-
nation and endeavour in every way to stimulate it by such
school activities as drawing, painting, and story-telling,
through varied forms of oral and written composition, dramatl-
zation, and extra-reading of good prose and poetry.

The third stage in the process of learning is “Reasoning”
1. e. drawing inferences, deductive and inductive, through
correlation, comparison, and contrast of percepts and images
alrea,dy formed and stored in the mind. 'This stage represents
th§ final stage in the acquisition of knowledge and therefore
1t is of utmost importance that pupils should be led gradu-
ally through the earlier stages of perception and imagination
to build sound conception and to apply the knowledge gained
to new situations. confronting them in actual life. It is
necessary that at the end of a lesson the pupils should
be given opportunities to use the knowledge gained in new
connections and to apply it to the affairs and problems of
every-day life in the home, in the school and in the world
outside. It is thus that pupils are enabled to form habits
of independent and un-bisssed thinking and of decisive action
in strange surroundings and new situations. Of all the ordi-
nary subjects of the school curriculum thoése that are most
helpful to the teacher in develoring the pupil’s power of
reasonimg are history, geography, mathematics, and science.
The teacher should therefore so handle these subjects in the
class-room as to give the pupils ample scope for free and
independent thmkmg on facts directly observ ed or otherwise
a.vallable N

~In enabhng chﬂdren to- learn in. the class-room, the
teacher can make the utmost use of the child’s natural ins-
tincts and impulses. Of these instincts and impulses, those
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The Minimum of Psychology

which Teachers ought to Know.
By Mr. K. S. Vakil, M.Ed., F.R.G.S., I.E.S.

—o 000

As every teacher is well aware, aocordmg to the present
oonceptlon of education the teacher does not teach merely
the subjects of the school eurriculum; he teaches also the
Child. Hence, he has to know not merely the subjects of
the curriculum but also the child he is appointed to teach.
To know the child, however, it is not enough to know merely
his name, father's name, surname or place of residence,
but also the manner in which his mind normally works, 1. e.,
the teacher has to establish contact between the subject of
instruction and the mind of the child. Further more, he
has also to establish contact between his own mind and
the child’s mind, so well as to call forth action and re-action
between the two all the time the educative process continues
1n the school room; or as is well expressed by Sir John Adams,
‘he has to establish bipolarity between his own and the pupil’s
mind so that the current of knowledge may proceed from
the teacher-pole to the pupil-pole and back from the pupil-
pole to the teacher-pole’.  You will see then that the educative
process in which anyone proposing to teach has to engage
every day of his life involves establishmeat of contacts (i)
between the subject of instruction and the child’s mind (ii)
between the teacher’s mind and the child's mind.

You will, however, realise that to establish the first
contact, it is not only necessary that the teacher should
thoroughly know the subject he has to teach but also the
existing knowledge of the child on the subject so that he
may be in a position to know the point where he is to start
from, This leads us to the first and most fundamental
maxim of education, viz., “proceed from the known to the
unknown”. In proceeding however, from the known to the
unknown and epabling the child to acquire new knowledge,
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1t 18 necessa,r\y that the teacher should determine what stimuli
he should apply, so as to evoke right responses to them, i. e.,
he should determine what he should place in the way of
children to see, observe, and handle and how he should do it.

This leads us to the other fundamental maxims of
education viz., “Proceed from the simple to the complex,
from the easy to the difficult, from the concrete to the
abstract and from the particular to the general”” Those
maxims, conunon-place as they may seem, are unquestionably
the first principles of education and are based on observation
of the working of the child mind.

You all know that the child receives the first impressions
of the world surrounding him through his senses. What-
ever he observes in the world around him forms into what
paychologists call “percepts”. Percepts thus developed in the
mind get linked up with one another and lead to the next
h1gher step in' knowledge ér cognition ‘iz, “apperception”
1. e, recognition of a particulhr object as such, e. g., a table,
ar distinguished from other similar objects, e. g, a desk,
possessing similar size, shapes form or other such general
qualities. At this stage, all foundation of knowledge is laid
and it is therefore essential that the teacher should take
due care to see that objects are carefully and clearly observed
from the earliest pre-school and school stage sb that all
percepts that are formed may be perfectly clear and distinct

and easily distinguishable from percepts of allied or similar
objects.  All teaching, therefore, in the earliest years of
school life, should be as far as possible visualised throngh

object teaching, concrete illustrations, maps, charts, plctures
lantern slides, and the cinema. ‘

The next higher stage in the functioning of the human
mind in acquiring knowledge is what is commonly known
as ‘dmagination”, 1. e, picturing or imaging of things,
either real or unreal, -in terms of things: previously perceived
and percepts formed from them. Imagination plays a:very
important part in' the manipulation of knowledge the-éhild



S

: . . o A -
If you are in search of a very cheap but very useful book on : et of Ne wdly Plu b hdah ed.
¢ i ” 3 * . ooks of outstanding value and merit.
Inleldual WOrk m EngIISh Hlstory, Unique and Scientific Treatises on Hinduism, in English with
Purchase a copy of Sanskrit Quotations.

By K. NARAYANA AYYAR, g2,
“The Laboratory Manllal Of Retired ySuperintendent, School of Arts,B'I‘:ivandrum.

» . 9 Villified Vedas Vindicated:— An exhaustive and learned work, written
EngIISb Hlstory after many yeers of careful study and hard rosearch. An astounding and
Seientific exposition of Hinduism. Demi 16 Vo., 461 Price. Rs. 5/

By K. Srinivas Kini, B.A., L.T. Sandhyavandanom:- The Practical Philosophy of Hinduism. A correct

o ) and clear volume of deep interest and instruction. Demi 16 Vo., Price. Rs. 2
Price Re. 0—10—0 Pages 125. Varna, Jati and Caste:- A very enlightening and edifying work which
will interest nll. As 6
APPROVED FOR CLASS USE BY THE MADRAS TEXT BOOK COMMITTEE Hindu-Mata Sastrartha Nirooﬂanom:—— in Tamil, Rs. 18
Glance at the reviews of the book given below and satisfy yourself about its merils. The Permanent History of Bharathavarsha:.. A very brilliant and much
“In this book the Dalton plan s adopted for the teaching of history: in the firat apprecluted series, availuble in THREE V-OLD MES, costing Rs. 3, Rs. 2,
soction are given extracts from original sources aud selections from historioal  fickion and and Rs. 2-8 for volumes I, 11 ”'n,d I1[ respectively.
?lﬂ'tionclal tx;frse; in the next section probloms ha‘;nd exercise i ;te et wh;)ch enable the pupit N. B. All these bonks have been very much praised and appreciated
0 devetop the power to deduce history from t. sources and to value their evide i r ori i al s ars alike,
for histories! purposes, In the third section sample assigameats under the D&{]&M;)‘lz-?: by oriental and occidental scholus ulike
are given indicating booksand passages to be read by the student for each lesson, The A ppl y lo:—
iourt'la po_ctgon attempts to train the pupil in the art of wriling history afler “individus)
work" wit Ttl::xc sout(ie book. A brief elucidation of the Dalton pl:'m is gu{en a3 an appeudix. * N‘ Mahadeva Ayyar’ M A_’ L T.’ D, Fcon. 9
. e selections from the source boox hava been done with eonsiderable datermins.- 1
tion and dare nnd’ with due regard to simplicity of stvle, vividness of narration and COttOﬂ Hl“- Thyca“d9

importance of the events deseribed.  To those teachers who cannot have scoess to the
source books in their entirety these selactions are <ure to ba of immense value.” ;

J TRIVANDRUM.
*“The Hindu"* Educationa! Supplement. £

ESTABLISHED IN 1914.
ABBAS' INK.
(Fluid & Powder).
FOR FOUNTAIN AND

2. “This is & very useful and interesting book, mainlv meant for schools working
on the Dalton System......... The very title of thebook shows the new coacepticn in the
teaching of history and we congratulate the nuthor on having published it........." '

The Catholic Educational Revlew.-a

3. “This issn excellent mppetiser. The author no doubt has planned a novel §
method of teaching history by cutting portions and publishing letters aud events w ich?
enkindle enthusiasm and interest in the reader to know more about them. He has Edg‘n 3

very successful in his plaa...... " ‘ “The Valtaranl.” STEEL PENS
4. “Your work is marked by unusual ability.” ; B 3
Denaid Grant, Sacretarv and Managing Director, The Grant Educational Co., 4 Finest And Most Reliable Ink.
Glasgow. “
5. “This is just the sort of thing that is nesded; it is bound to help the student to - UNRIVALLED IN
a better understanding of historv, and a better way of study.” i

QUALITY. -
: Best And Cheapest In The
M. West, Principal, Teachers College, Dacca, ; : B

7. “The book js very excellent as it is intended to give a realistic view of English Market‘

r History to the student.” | AWARDED Many Gold and Silver Medals and Certificates :
For copies Apply to:— of Merit at various Exhibitions in India.

J. C. Rollo Principal, Maharajah's College, Mysore.
5 “It nppears to be very useful.” ‘

Rev. Fr. Heras S. J.

H

e | { ' inced of the merits of

K. SRINIVAS KINI B.A, L. T, ; Try and be comass INK. el ;

 Headmaster, Board High School, Kasaragod, (5. Kansfd.) E |. WRITE TO §-

; .- “Osgord Pictori n Hislory®™ ‘ N.K. M. ABBAS, :
Joint Aql]wr of:- . x,::bliﬁ;;i:n:: 1:,14:"1,':{,.1"‘1‘“" History’’, a new ; I CANTONNENT. TRIVANDRUM.




A A e e R

PATRONISE INDIAN INDUSTRIES.
ABBAS PREPARATIONS.

glowing terms by Meaical Men and users.

TOILET PREPARATIONS. A rich variety of Halronls

supervision.
and cures all pains in a few minutes.

good for health. A very nutritious food for all.

All these Preparations, have won many Gold and Silver
Medale and Diplomas sf Merit, in various Exhibitions.:
Doetors and Laymen, speak very highly of them.

Wanted AGENTS.

anes o N K. M, ABBAS

CANTONMENT, TRIVANDRUM.

TOOTH POWDER. A very fine and hlchly effective
dentifrice for preserving teeth. It is the dentifrice
of Par Excellence. A real Antiseptic. Praised in.

Lime & Glycerine, Vaseline, And Face Powder all of the
best quality. Prepared by expert hands under learned direction and’

PAIN BALM. An excellent Pain Balm which bringe eifective relief,

ARROW ROOT POWDER A aspeciality. Best for the Baby. Very

BE AN EXPERT SHORTHAND-TYPIST.

An EXPERT SHORTHAND-TYPIST, need wever be out of employment.

Study this important twin-art by meant of QUR SPECIALISED
COURSE IN SHORTHAND-TYPEWRITING, which is

comprehensive, up-to-dufe and pnctn:al

Write for full particulars of This and Three other Specnahsed
Courses, al once, to:—

Mr. ,K. S.PILLAI, b com, Fei.

Principal, Sanathana Dharma Institute of Commerce,
PAZHA VANGADI TRI VANDR UM.

SUB-AGENT FOR TRAVANCORE STATE.
UNDERWOOD TYPEWRITERS,
ELM’S DUPLICATORS, Etc.

ELEMENTARY EDUCATION—A PROSPECT 151

that matter most for educational purposes are self-love, curiosity,
love of ownership, love of leadership, pugnacity, and fear.
Through the use of these impulses and instincts, the teacher
can effectively generate in his pupils a desire to excel others
in daily activities, to explore, discover, and know new things,
to collect and preserve things and even to improve them, to
exercise sway over his school fellows, in matters in which he
works with them, to fight firmly all who stand in the way of -
furtherance of his own aims and ideals, and lastly, to desist from
action likely to entail harm or hardship on him. Last but not the
least, the impulse that deserves most attention is the self-activity
of the child. If he 1s permitted to exercise it freely and fully
in doing and achieving things which he can do by himself,
as far as possible, unaided by others, it will pave the
way for anto-education or self-learning which is now being
gradually accepted as the ultimate aim of all sound education.
The play-way, problem, and project methods of teaching
are all based on the purposefal use of nascent self-activity of

‘the ‘child.

) B

Elementary Education—A Prospect.

By Prof. K. C. Viraraghava Ayyar., M.A.

Tffective Elementary Fducation is the crying need of
the hour. Statistics show that there has been a considerable
improvement during the last twenty years as regards the

‘number of Schools and 'Scéholars and the amount of money
expended on them. But a closer study of the figures, as

has been abundantly proved by the Hartog Committee in

" ijts report, that treinéndous stagnation and wastage have
" marred the process of expansion of primmary education during
" the period. How best can we rectify this? Christian erter-
. 'prise has been very vigorous in this direction. The Fraser
" Commission of 1920 stated ‘that “Rural Indis needed a kind
‘of education different from what prev ailed”. William Mckee,
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with characteristic enthusiasm and courageous imagination,
attempted to work the recommendations of the Fraser Commis-
sion and has brought forward the Moga pattern which 1is
evolving inte a ‘movement’.

I wonder if the Hindus and the Mohammadans have
taken any trouble to work any scheme of the ‘Moga’ type.
I am afraid that many of the Educationists in the Tamil
Nad will even have heard of this. As the late lamented
K. T. Paul put it, The Indian Community is still profoundly
convinced that nothing can be to their good other than
what leads to the University. The unemployment sitnation
has, however, already reached a tragic magnitude and is
bound hereafter to undermine this mistaken valuation in the
public mind. This change in attitude will probably take
a very long time to reach the Hindu Tamils. All the same,
the change is peeping in. “T.ess than ten years ago, there
was nowhere in India any thought that there could be more
than one system of education—the one with which Britain
had familiarised Indians for a century. To-day in Educational
circles, the idea is coming more and more to prevail that
there may be more than one system of education eveun in
the same country nnd that levery such system conld still
be education on the strictest criteria available.””  Thanks
to the endeavour of the noble-minded Christians, we have
the new experiment—the Project method—tried in eight different
boys’ middle schools, in six different provinces (Madras has
one at KErode.)

t

Vocational middle schools. for girls also have been
started by these missionary bodies to try the new project
method and one of them is situated at Rachayanapuram,
Madura. ‘“Adequate supervision is a sine qua non for edu-
cation of the new type” and an experiment in this line of
work is being conducted at Vellore, Lastly, ‘Care of the
Adults as well as children is a necessary feature of rural
education’ and an experiment, of reclaiming criminals of
Kuravars through adult education is being conducted at
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Atur in the Salem District. All these attempts belong to
the past decade.

If stagnation and wastage are to be avoided, new
experiments should be tried in various districts, as each
District has got its own peculiarities and demands. To tread
the trodden path ever and anon will bring out only the
old result. Tradition, environment and local needs should
be correlated to the educational system to be experimented.
A common pattern for all the forty-four millions of peoples
of the Madras presidency will be only of a destructive type
and each district should get some latitude in working its
own system. Mr. Mason Olcott writes:- “The tendency to
discourage variation and experiment has been strengthened
by the fondness for nuniformity of the administrators and
inspectors and by the fatalistic inertia found among a
majority of the people. Tn fact the educational system as
a whole has shown little adaptability to the conditions and
needs of India, being built on the English models of a gene-
ration ago and permeated with ideas now discarded in England-
There is even less adaptation to the villages of India than
to the towns.” All this means effioient, honest, bold and
wire leadership and a faithful following. Can we get them?
That ia the problem. To spread education among the
masses, to make it effective, to maintain good standard and
to adjust it in its various grades to the needs of the people
is very big task indeed.” (Simon Commission Report, Vol. T,
Page 381) : ‘

' The Fnglish word Edwucation and the Indian word
Vidya are not synonymous. 'The two connote different ideals
of life and in consequence, of education also. “Knowledge
is in the west a means to individual growth. Knowledge

in India has been a means to social stability. These are

conflicting _idéa.ls"- ~ The foundation, course in the process of
acquiring knowledge should therefore be carefully worked out
80 gs to suit the tradition, the environment and. the needs of
the people.
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Reading, writing, and arithmetic, as usual, should form
the main basis of teaching. Religion, Science, and Civics
will form useful additions. There are scores of books and
journals in Tamil on religious, scientific, and civic topics
which can be very readily utilised for the purpose. There
is no necessity to teach English to the boys and girls of
five - to ten years.

The school hours shonld be changed so as to suit the
changes of season and celebrations of festivals and seasonal
harvests, instead of following the stereotyped 10 A. M. to
4 P. M. hours of work. Then the parents of children will
not have much cause for complaint. Of course, due notifi-
‘eation of this will be made to the controlling anthorities.
Any way it is cruel to have small boys at school during
the mid-hours of the day. 160 days in session will be a
good minimum. “City schools in United States have average
182 days in session and rural ones 142 days, the combined
figure being 160.”

‘The teacher is the pivot of the whole system. Instend
of the teacher being a tool of this or that man, or of this
or that party, he should be a common Social nnit with
broad vision, cheerful outlook, and great enthusiasm for his

progressive work. He should find the real village level and

rise up to it, instead of slavishly imitating his compeer in
the urban area or other people in other walks of life. If
he proves the real torch-bearer to the remote dark corners
of our vast rural area, he will have done his God-given
part nobly and well. More and more graduates must take
to this work in a missionary spirit with a view to lead
a life of plain living and high thinking. Mr. W. J. Mckee
writes, “We have succeeded in getting our graduates to go
back to villages and also there is an enthusiastic desire to
give ‘their time and strength for the uplift of their people.”
- The village doctor and teacher can work miracles in a small
group of villages if they only mean to do such. Where
there is will, there isx a way. ‘
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Supervision i8 a necessary factor and present system
may as well continue. Only too much adherence to old
and burdersome rules should not be insisted on. A willing
co-operation with the inspecting agency will certainly be
found when the teachers do not make a commercialised living
of their job or do not resort to surreptitions and corrupt
practices in their noble walk of life and when the inspecting
authorities do not treat them as inferiors. “The bodies dealing
with education might direct their attention over a smaller
area than a District. A small educational committee shonld

‘be formed for each Taluk; partly composed by Board members

and partly of elected representatives of the teachers.” (Biss)
There is a mentality that a teucher is a servant and should
not sit on the Board of management. This vicious idea

. must go as far as educational committees are concerned.

. Finunce is an important item. Instead of trying to
mtroduce wholesale compulsory free primary education in
all parts of the presidency at the same time, it will be a
wise procedure if a ten year programme is carefully drawn
up and two districts are taken up at a time on hand for
expansion and consolidation by turns- The backward districts
may be taken up first and then the for ward districts attended to.
We shall consider the Tamil population. There are about
twenty million Tamilians. 15% of the population is considered
to be of the age 5 to 10 years. There should therefore
be 30 lakhs of children both boys and girls available for
instruction; if we leave out the children in urban area,
there will be as many as 29 lakhs of rural children. If we
form 'a unit of 100 pupils in a school, we must have about
29000 rural schools and four times as many teachers at least.
There has been already 50108 primary schools in our province
in '1928-29 with 19 lakhs of childrer. The Tamilians may

claim- about 50% "of these schools and scholars for their ares.
The figures are worth studying in relation to the wastage

that is said to be prevalent in them. If the expeuditure for
@ school' is calculated on the basis of Rs. 1200 for four
teachers -and Rs. 100 for rent, postage and books, we will
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require about forty million rupees. But all this is for cent
per cent compulsion and immediate introduction. But the
scheme is for progressive measures like that passed by'the
Phillippine TLegislature in 1918 previding “for the spending
of 45 million rupees or 45 per capita during five years,
in addition to the tenth of the national income that already
goes to education. The programme called for doubling the
Flementary School facilities in five years, for training 1200
more teachers, for increasing teachers’ salaries and for obtaining
several thousand new buildings and sites.” This is a tume
when lakhs of literate voters are imperatively demanded.
When aided schools are not efficient, much of the enlarged
funds must be used for starting and maintaining publicly-
managed schools: ‘“The most important consideration of all,

in determining cost, is the fact that the right form of mass

education increases the productivity of local communities so
substantially as to more than recompense the Government
for the expenditure made.” The total amount spent in
1928-29 from all forms of education from all sources was
54 million and odd rupees and about 4% of this can be
taken as the sum spent on primary education and that comes
to about 22 millions of rupees. Even with. this amount
much better efliciency can be attained if a wise programmwe

is followed. There are many reports on the aspects of mass
education. Many people have ideas but, alas, there are not

many to work the ideas. If a small board of competent,
enthusiastic, courageous missionary-like~educationists will
study the problem of one district and if all avenues of resources
are properly tapped and pooled, a good system to suit the
particular environmnent and needs of the district can easily
be evolved and put into practice with the good-will of the
authorities and the people concerned

Efforts for adult literacy also are in urgent demand.
Night adult schools and library movement will be very good
aids in this work. A few black sheep begin to feather
their owh nests' by improper means in working . the adult
‘schoole and libraries. - That should be no barrier for the
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onward march. We require honest leaders. Books and journals,
leotures and shows must be largely used. The method used
for teaching these people should be entirely different. One
who used a modern method of reading in India writes:
“When I had my night school a year ago, the groups would
attend and in 20 days the regular attendants have been
able to begin on the B class reader prescribed by Govern-
ment for vernacular schools whieh is not ordinarily reached
by ohildren, until after a year's work. It appears that adult
illiterates have been taught to read and write English inside
of one month in the state of South Carolina. Mr. 8. G. Daniel
of Tanjore has evolved a scheme to teach adults to read
Tamil of the Swadesamitran leader type, ip 8ix menths.
We require plenty of enthusiastic and honest young men to
work out many schemes of this kind in our land. “A very
large part of the education needed in India is adult education
which will supply the great new electorates with some guidance
in the use of the power which constitutional reforms have
placed in their hands; which will encourage them to effort on
behalf of their own Communities; and 1mpel them to grapple
with poverty which now hangs like a miasma over so large

a part of Indja.”” (India in 1920. Page 166.) This is true
even in 1932,

Our ‘Neglect, nay, Our Suppression of
. Bright Boys.
By Mr. N. Kuppusami Ayyangar, M.A., L.T.
¢ =—oOMeoo—
.- The Psychology of the gifted.

ANY of our old cherished notions on education have
been found by modern Experimental Psychology to: be based
on flimey foundations. One of such notions is the widespread

‘belief that intellectual: ‘precocity’ is something pathological

usually. got at the expense of heaith and growth. Intellectually

-bright children were generally considered.to be puny, under-
.sized, ‘unhealthy and short: lived. -It was aften thought that
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by checking their intellectual growth, their  physical
growth could be ensured. It was this superstition that was
responsible for our preventing our bright boys to progress
according to their abilities by forcing every pupil to spend
a fixed number of years in schools, by fixing a minimum age
for matriculation and so on. Thanks to the retiring Director
of Public Instruction we had to waste about two hours at
the last meeting of the Academic Council in discussing this
question. It is a pity that most of our educational fathers
are more than a generation behind in matters educational.
The findings of modern Experimental Psychology on many
of ‘these points are unambiguons and clear. ’

INDIVIDUALS DIFFER ENORMOUSLY IN THEIR
INBORN INTELLECTUAT, CAPACITY.

All psychologists are agreed on the finding that not
only men are not born equal but individuals differ in their
lnvaI‘n 1.e. inherited intellectual capacity mnch more than
what was believed to be the case by the old psychologists.
Examine a thonsand ten-year-old boys and you may be
sure of finding, say, about fifty whose intelligence is equal
to that of the average boy of thirteen years. At the same
time you will find on the ‘other side another set of about
50 -boys whose intelligence . is only equal to that of the
average boy of Seven years. This means that among boys
of the same age you may find in some a six years difference
in intellectual development.

What is more important is, that these differences do
not vary in jutips‘so‘that ‘you may classify the boys in 3
or “4 groups. Intellectual capacity varies in individdéals just
‘a8 any other biological trait like, say, height.- The distribution
‘closely follows the Probability curve. 'Thatis to say there
are pupils on both) sides of the average at every stage leading
-to the extreme.ende. : In the language of Modern Psychology.
Mental age is different from chronological age. A boy whose
‘¢hronolegical age:is éen may have a- mental age of 18 or 14
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on the one side.or 6 or 7 on the other. Though one may
develop faster than another and thus take less time to reach
a given level, every boy develops according to his inborn

capacity and therefore there is and there can ordinarily be no

intellectual ‘precocity’ in the sense that a boy can develop
before his time. This tiine depends more upon the boys

‘inborn capacity than upon his age.

INTELLECT AND PHYSIQUE.

.- Tt is equally untrue to say that intellect is developed
at the expense of the Physique or any such thing. In this
connection it is no argument to point out here and there
some bright boys who are physically weak. One can give
any number of examples for the other three possible cases also.
Statistical investigations into a large numnber of cases have to
be made to find out whether any real relation exists between
the two. Such studies among adults begun by Galton and
others and continued among school boys by Baldwin, Termare,
Hollingworth and a host of other educationists give the
lie direct to this idea. They found that not only the intellect
is not developed at the expense of the Physique but the two
very often go together. Hollingworth says ‘“We may summarise
present data by saying that the intellectually gifted tend to
‘be tall and heary and they are usually superior .in health
and motor ability as well.” '

The explanation for this finding may very well be
that though the developwent of the intellect is quite inde-
pendent of that of the physique, health makes ‘the path of
intellectual  development smoother and ill-health rougher
Biologically speaking the chemicals of the genus that give
intellect to an individual are different from those that give
height, weight or health. An iudividual may possess both,
neither or any one of them. : . ‘

AN EXPLANATION FOR
THE ERRONEOUS BELIEF.

But there . is ‘a very simple explanation .for :the
intellectually bright are puny, undersized etc. The fact is
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that the bright boy is usually small for his class but large
for his age.  The teacher usually finds the smaller boys brighter
than their bigger class mates. He jumps -into the conclusion
that intellect is developed at the expense of the physique.
He forgets that though the boys of the same class under
ideal conditions may be of the same mental age, they are
of different chronological ages. He forgets that bigness and small-
ness depends more upon chronological age than upon mental
age. He forgets that the bright young boy has very often
been found to attain an equal if not a superior physique
to that of his bigger class mate when the former attains.
the same age as that of the latter. Thus it will be seen that
we oan neither help nor hinder physical growth by retarding
or accelerating mtellectual growth

GIFTED CHILDREN SHOULD BE ENCOURAGED.

All educationists agree that bright boys shounld be
allowed to develop their capacities to the fullest extent
according to their own rates. The Dalton Plan is one of the
means advocated for the purpose. Some advocate that we
should have special schools for the gifted children just as
we have special schools ‘for the defectives. Anyway it is an
advantage both to the individual and society to take special
care of the gifted children. It is individuals of surpassing
intelligence that advance knowledge and culture and create
national wealth. They are both the capital and the directing
hands of a nation. National well-being requires we must
make the most of them. Secondly, one feature of modern
life is the progressive lengthening of the period of preparation
for all the learned professions. The sum total of knowledge
has enormously increased. It would be folly not to shorten
the period of preparation by means of rapid progress when-
ever possible. The ultimate aim of education “to do these
things which do the most good for the most people” requires
greater attention to the more talented For it is these that
help to build up the nation. 1 is these that can do original
work and add to the total knowledge of the world.
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From an examination of the world’s great men it is
blea.r that most of them showed their capacity at a very
early age. Lord Kelvin entered university when he was ten
years old. His brother James Thomson, the great mathemati-
cian Gauss, the great jurist Hugo the Good, Sir. V. Raman
and & host of others who became great n life were graduated
when they were sixteen or less. I am sure many of these might
not have become great if they had been prevented from entering
the university on account of their age. For, in education as in
other things not going forward means going backward.

I am not sure that our university does not prevent
promising youths from developing their powers to the fullest
extent by fixing a minimum age for matriculation and making
them mark time in their schools.

WHAT SHOULD WE DO.

If ;we want our nation also to contribute to world's
progress nd if we do not want always to remain dependent
on eothers, we must make the most of our bnght, boys and
not suppress them. The immediate thing todo is to. make
the entrance to the university depend on nothing else- except
the capacity to be profited by the university courges of
study. 1f the means by which the wuniversity txests this
capacity. is .inadequate, or mlsleadmg -or leads to cram or
any such undesirable thing, it is up to the university to
reform itr methods of testmg a8 80 many other universities
in the world are doing. It is certainly unfair, to say the
least, to penalise boys especially bright boys for the inability
of the university to devise proper tests, by prescribing other
n‘releva,nt conditions for entrance to the umversxty courses

of study.
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Gleanings from Tamil Literature.
By Mr. T. R. Rengaswami Ayyengar, M.A., L.T.

W
(Continued from the last issue,)

CHAPTER IIT.

THE EIGHT ANTHOLOGIES—(Ettu Tohass).

There are eight collections of songs sung by different poets of the
Bangam age. Tiven the editorship of a few of them is not known. The poets
who are known to have sung some of these songs seem to have lived in all the

" three Sangam ages, but there is no doubt that they were ecollected and strung
into eight anthologies only towards the close of the last Sangam period.

They are eight in number and were classified under two divisions.—objective
and subjective. They arve I’arananuru (yps7arz), Patitruppathu (w8 pad
ug ), Aingurunanuru (pmG ~15rm), Kalitohai {s6d$0@srans), Paripadal
(wflur o), Aganaru (w&rrgr . Natrvinai (5089%wr), and Kuruntohai (SwF
Ga1ems). The first two relate to mutters of the nbjective world aud the rest

“relate to mutters stfecting the mind.

1. Purananurn. It consists of 400 stanzas ineluding the invocation
to God. More than 160 poets have contributed to this collection. - Most of
the poets seem to have lived in the last Sangam nge, but the songs of a few of
the older generitions have also been subjoined. In all probability these
stanzis have been strung togethor by some scholar at a much later date.
A stanza sung by Muranjiur Mudinagarayar of the first Sangam age refers to
Seraladan of Muhabharate war fame. One Poigaya¥, one of the econtributors,
lived long after the third Sangam age. He has sung about the Chola King
Senkannan, who lived in later times  So a few stanzas are even outside the
pale of the Sangain literature and yet as most of the poets have been recog-
nized by the Madura Republic of Letters this eollection has been brought under
Sangam literature. In this collection reference is made to 15 Pandya Kings
in succession from Mudukudumi Peruvazhudi, 18 Chola Kings from Karikal
Poeruvalathum and I8 Chera Kings beginning from Seraladan. Since these
kings should have lived in different ages the stanzas relating to them could

-not have been sung at one period of time. Nor is there any external evidencg

to conolude that this collection should have seen the light of day even during
the Sangam age The commentary on Irayanar Agapporul makes no meuntion
-of this work. From the fact that Agananuru has been already compiled it
should not be inferred that this should have alsc come intc existence. As s
matter of fagt, few cared for this aspeot of literature, while the other had

_always received the greatest attention. The legend relating to the origin of
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Irayanar Agapporul narrates that the Pandyan King bemoa.ned the loss of
only work of a subjective character.

»
t
h

The stanzas range from four to vforby lines and form, as it were, the
fountain of many a historical informstion. The information ohtained from

this source may he classified under three heads:—Social, industrial and
religious.

Under the first' hexd we hear of kings rewarding bards with lotus
flowers made of gold. married women wearing the sacred thread round their
necks, brides sought in marriage by the bridegroomn’s party, burying the dead
in mud pots, pleasing the dead with oblations of food and toddy, widows
removing their ornaments and shaving off their hair or committing Sati,
cleaning houses with cow-dung, burning the dead showing great hospitality to
guests, breeding of hunting dogs, bartering mitk, ghee and butter-milk for
paddy, kings using their characteristic. saals, using spices in vegetable food
and making; sea voyages in ships built of wood.

. Under the second head we learn that implements such as the Mahut's
goa.d, the javelin, the axe, the: ploughshare, the saw ete, were all made of
iron, extraction of juice from the Palmyra, the sugar cane and ococounuts was
used for drinkiug purposes,
guide them, potters used wheels t0 make their pots, ships were provided with
sails, food was prepared of varagu grain pounded and mixed with honey and
hare’s flesh, salt was manufactured for sale, carts were constructed for con-
veyance, womeun were generally engaged in spinning, warriors were assembled
for war by beat of drums, and cloths of fine texture were manufactured.

Under the third head we learn that the people had a knowledge of
the four Vedas, worshipped Siva, Vishnu, Muruga, Indra and Varunt and
held {estivals in their honour, believed in life after death und in the doctrine of
reincarnation, offered sacrifice for rain to come or to stop. adopted the ways
of Brahmans and Buddhists, had faith in fate. planted stones in honour of the
dead believed in possession and omens, sulvation by good deeds and charity
as the greatest of all virtues and fervently believed that Indra’s messengers
come to escort the dead warriors to the celestial regions. The description of
an ideal sage is well worth perusal. Then he is represented as saying:—

“The world is my country and all men are my kinsmen.” Wealth or
poverty comes of its own accord and is not of other’s making. The flesh is
heir to sorrow and joy, and death has no horrors for me, as birth implies-denth.

‘T feel no delight in joy nor am I affected by sorrow. Just as rain finds its
way into a river, so Yife has its natural eourse in the way of destiny. Henoe
1 have neither honour for the good nor derision for the wicked.” c

The stanza referring to the advice given s king is a counsel of perfection.
It says:— You must always be accessible to those who seek justice at your

balloons wera constructed with no steers-men to -

»ahl“gh &
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. ands. Your umbrells is not for shading you from the sun. It is the emblem
* uf protection afforded to the weak and the distressed. Your success in war
“must be the sign of inereased prosperity to your subjects and production of
greater harvest under deeper tillage. People will hold you responsible if rain

fails, soil yields no good harvest, nnd people wane in their industry. So listen

‘pot to the advice of discontented self-seekers, but protect yowr farmers and

peasants, in whom the prosperity of the whole land lies’.

A few other stanzas are of u highly poetic character and their exposition

.w1ll be out of place in this work,

2. Patitruppattu (uEHius ). This consists of ten collestions of
tén stunzas ewh sung by different poets. Qf these the first and the last are
dbad and the remining eight collestions are available They are all in Agaval
‘metre. It is not known by whom or at whose instavce they were collected
and put in the form of a book They mostly coansist of an eulogy sung in
honour of the Chera Kings. Relerence is often maide to the rewards given to
the poets by the kings of this dynasty. There is no reason to believe that the
puthors of the ten [dvlls were the authars of these lines also Poets of &
later origin might have sung a few of these and caused them to be strung
together in this collection. These lines give us un idea of the oustoms and
manners of the pesple of those days and contain a number of obsoléte words,

_.Tha use of words of Sanskrit origin is very rare.

The second group of ten stanzas relates to the Chem I\mg lmaya.
ngmhn,n who n,ule.l tox 58 years. and his gite to Kumattur. I\a.n‘impar ‘\‘, b

%

The thxrd refers to the Cheran Selgezhu Senkutfmvan brother o[ Tmaya-

Pl

_ varamben, who ru!bdmifiﬁ YO Qheﬁéuﬁm&p#q’-;“%g of him and got

plenty of wealth for holding u sacrifice.

. The fourth is an eulogy on king N urmudlcchem\ of 25 years’ reign sung
by Kappiyanar for a roward of four hundred thousand gold pieces.

The fifth was sung by Paranar in praise of S8enguttuvan who ruled for -
50 years in return for the removal of ocertain taxes imposed upou himn. -

. The gixth was sung by & womm n pransé of talada,n of 38 yea.rs rule
x" }
ﬁ““"":’i‘;:':" . : “,v‘9 : g :,"‘ s

The seventh was sung by the famous Kapilar in pmxse of King Kandun- '
govazhian of 25 years' reign and got a rich gift of all the land within hxs sxght -

“{rom the top of & hill. gt

: Tl;p th sings¥ef kumge mgé'ul Iwmbum whomgna&f& 17 years. .
The autt MkwM N Vil E SR ¥y

THO 3&1&'& 11; of Kuda.kko [lamseral Irumburai,” “viho \"uléd ’for l6 yurs

~ i post Peramkunturkizhar was richly rewarded. - .. "7 K
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3. Agananuru (g/swnmr@/), Stray songs sung by the Sangam poets in

e e

Agaval metre exceeding 12 lines each were strung together and named as’

Neduntohai (@r@ri@mmma;) This is otherwise called Agananuru. The editor

of this collection was Rudra Sarma, sonof Uppurkizhan (= Gyt BpTi) at the

instance of the Pandyan King Ugraperuvazhudi (»-s@rQuaaiae). This
book consists of 100 stanzas besides the invoeation to God. Of these the
first 120 stanzss go by the name of Kalitruvanai Nirai (8ol p w2 Benp)
(male elephant), 121 to 300 are known as Manimidni Pavalam (wesfldlemi.

waard) a string of eoral and 301 to 400 are called Nittilakkovai (# & Slové
@aranal) (a necklace of pearls). 145 poets have contributed to this collection,
Of these 400 stanzas 200 refer to the desert region, 80 belong to the mountm:;
tract, The remaining arable, forest and the coast lands 40 each. These
stanzas have a good deal of historical interest as they refer to Narikala Chola,

Attan and Senkuttuvan. Many of these stanzas have been contributed by
Parapar and Muamulanar. '

4. Natrinai (5pf%vw). This is also an anthology consisting of 400
stanzas collected together at the instance of the Pandya King Mnranvazhudi
(wrrsr suapf). They are of 9 to 12 lines in length sung by 173 poets. Of
these one stanzy is missing. Of the remaining 399, 28 refer to the fovest

region, the arable land receives 32, the desert 107. the coast land 103 and the '

mountain tract 129, The stunzas are allin Agaval metre.
mmmmmmmwm
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The Social Side of Schd

By Mr. Girindra Nath Chatterjee)

—0- N PO0—

engaged the serious attention of Educationists.
found that learning which the boys obtain from books does not
prove o helpful to them in the practical field as that received
_from the works outside the school-rooms. Tt is for this reason
that they aver that the school should not remain satisfied with
giving only academic side of education. Education prepares
& man for life; therefore all the powers—mental and physical—
lying inherent in the boys in the dormant state, should be fully
brought out in order'that they may gloriously pass through the
battles of life. Boys should therefore be provided with such
works as will exercise their mental and physical powers and
will also give them a foretaste of the nature of the actions
which they shall have to do in latér years. Man is a social
- being. He cannot live alone. Society is the field of his action
to the end of his life. It will not do at all if he, in this place,
only pursues his selfish desires without looking to the interests
of others. It is a common knowledge that success attends the
labours of a man when he is guided by noble sentiments and
that he finds himself in the midst of various difficulties if he does
~ anything in pursnance of his selfish interest. This selfish nature
‘which acts as a drop of acid in a mass of milk, should be
‘checked in the very boy-hood by joining in those works which
“alwayscall for the free ‘play of benevslent propensities. 'The
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drinking water are generally seen to have been responsible for
the deterioration of health. The people without taking any
steps for the removal of these obstacles simply spend their
time in bad health, lamenting over their hard lot. If they
could bestir themselves a little, their health would take a better
turn. Here the students under the guidance of their masters
should take the initiative. They should initiate the villagers
into the sanitary laws and persuade them to observe them
strictly. The jungles and bnshes should be cut down by them
and the tanks lying covered with plants and creepers must
receive their most careful attention because if the ponds counld
be put in good condition the question of pnure water would be
easy of solution. When the boys will remove these obstructions
with their own hands it cannot but attract the inhabitants to
join in these useful works from their ‘lazy’ place of inactivity-
Mere advice does not always work satisfactorily. Examples
serve the purposes better than precepts.

Small ditches which are filled with water in the rainy
season, become a source of nuisance and injure the health of
the people by emitting poisonous stench from the leaves rotten
in them. These ditches can be filled up. The boys in different
batches should set the ball rolling and the house-holders cannot
remain idle. The ditches thus filled up will offer a good place
for laying out a garden where vegetables in small quantities
can be produced for their use. Disinfection with phenyle of
those places which give out bad smell and burning of rubbish
matters will save much sickness. 'The application of Kerosine
oil to those ponds where mosquitoes breed in profusion, will to
a great extent prevent the attack of malaria. Vaceination
has been found to be a good preventive of pox and this work
can be effectively done by the boys. In times of epidemics
or in solitary cases of serious illness of protracted nature they
by turn can help the house-holders in nursing the patient. The
things to which human beings fall easy victims and from which
all eagerly wish to be freed soon, are diseases and accidents and
the persons who can render some relief to these victims, are
certainly the real workers in the cause of humanity. Who else
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can earn the lasting gratitude of a man suffering from the
excruciating pain of illness, except that one who by nursing and
the application of medicine relieves him of the agony? In view
of this the students should be instructed in the principles of
first aid and this can be easily arranged with the local doctor.
The school should invariably keep in its possession some simple
stretchers to be used in cares of accidents for carrying the
patients to the nearest hospital. A few buckets and ladders
and ropes should also be kept to ficht with accidental fires. In
fairs and great gatherings the boys can do many useful works.
They can regulate the movements of persons, supply drinking
water to the thirsty, find out lost children, prevent any scuffle
that may happen and can act as a check upon the cheats.

The roads and paths in villages are generally nnmetalled.
In the rainy searons many parts of them are damaged and in
some places water remains stagnant for want of drainage and
they are not quickly dried up on acconnt of the obstruction
offered to the rays of the sun by the trees and bushes grown on
both sides. Some physical labour is suflicient to remove this
wsanitary inconvenience. Often we do not look to these matters
thinking that the District, Local or Union Board will do them
and we allow ourselves to suffer and blame the Board but il
we had awakened ourselves a little before this suffering would
not have taken place. Whenever any inconvenience we shall
notice and that can be rernoved by us though it is the duty of
the Board to do, we should face it ourselves. The Board will not
gutfer fromn this defect but we shall feel it very keenly. Why
should we not cut down the jungles on the road-sides and
throw a few basketfuls of earth on the damaged parts! The
school boys are generally devoid of malice, envy and hatred.
The chivalric spirit is in existence in their hearts and when
an appeal is made to it it readily responds. Who but the
teachers will enthuse them? Participation in these activities
will get them an idea about what true life is. If there be a school
in a village, this school should give instructions not only to
the students but to the villagers also. 'The activities of the boys,
when they are of good nature, cannot but draw in the outsiders.
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The ordinary people form the majority in the village.
They are mostly illiterate. The teachers can serve as advisers
to them in matters of money-transactions, litigation, improve-
ment of soil, etc. They can help in the starting of night schools
for the education of the children of cultivators. They can
.create in those persons who can read, a taste for the reading by
throwing open the library of the school- In order to ensure
success in these it is highly necessary that there should be
association of villagers with the inhabitants of the school- On
two Sundays at least in a month the teachers and the students
should organise meetings after night-fall, in which the problems
affecting the welfare of the entire village, should be discussed
and definite plans hannnered out. If it be not possible to
collect together all the villagers at one place, meetings should
be held in different parts of it. 'Things done with a will, never
2o in vain.

When the boys have done some social works, they must
each submit a statenient on these in the form of an essay, sugges-
ti'ng therein new means and plans for the better way of
completing the tasks. The teachers in their turn will correct
these essays and discuss with them the points raised by then.
I think it will be a more useful thing to ask boys to write
essays on those matters that have connection with the practical
aspect of life. Hssays on abstract subjects should not always
be set. This will serve the ncademic and social purpose of the
School.

If these works can be organised in a manner that they
will not interfere with the progress of studies, the hum-dram
way of the school will be broken and the dulness of the young
life will be replaced by innocent. and useful amusement
without which human life appears a miserable existence. These
social works are things in which the juveniles find greater
Pleasure than in always reading the hooks. These activities
will turn their mind from injurious and evil thoughts to the
promotion of health, will throw them into actual contact with

‘men of various characters and will offer them opportunities to -
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cultivate the high virtues of sympathy, good-will and benevol-
ence- Honesty, truthfulness and habits of cleanliness will
follew from them as without these qualities a man cannot
properly discharge his duties to others. The idea about the
dignity of physical labour will be grown and the spirit of seli-
help and co-operation will receive a thorough culture. Constant
practice of these noble virtues will harden them into their
moral character which will raise not only them higher and
higher but also those among whom they ‘will move and live.

—oe0O0—~

Practical Problems of Pedagogy.

(With reference to English: Dramatised.)
By Mr. K. N. Ananthapadmanabha Ayyar, MAA, L.T.

Scene I.—ON MouUNT PARNASSUS.

ENTER:—ENGLISH POETRY,
English Poetry.—

Ah me! How I am fallen fromm my ancient grandeur
and dignity! Tn England T am compelled to take a thousand
different shapes, to tread new measures, to move in strange
regions and to sing strange tunes. But let that be! This
is: no time to lament it. Yet whom shall I tell about my
agony in India? That ancient country is in a melting pot.
Few of her <arm-chair philosophers’ now care for me. Tor one
reason or another—‘“Un-necessary for our present culture!” “No
time to mind it”, “What is there in it that has not been

- said a thousand-fold better in our Vernaculars?’'—and this

and that—I fear I am ousted from their minds. Only in

- some Jails, which they call schools and colleges am I given
. a place, however uncomfortable. Jails! do I say? Yes, and

why not? Imagination is the breath of my life, colour and
melody, the bread and water of my existence. But my
treatment in schools and colieges! O dear! I am squeezed
and fettered by explanations and annotatious. So there I
lead a jail life verily! Who will save me fromm this thraldom?®
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Who will nonrish my anaemic self and bring back to me
my natural bloom® Who will.... But dive. thoughts, down to

my soul.  Fere my sister comes.
ENTER:—ENGTISIT DM A,
Ho! my sister! Well met. How d'ye do?
English Drama:— '

Why ask me, sister? Don't you see F am almost an out~

cast® Tn schools, T have scarcely a place, thowgh I Know

that T cowld delight little children in a thowsand  ways.
There they teach you, my sister, Prose, my brother, Grammar

and Couuposition, my cousins. . But T am neglected. Here
and there my good brother allows me to speak to little

children. To himy my thanks! But F am never given @

‘locus: standi’ among school-children. Tn the very highest
class, perhaps, what they call the School Final Class—Oh!
what @ cumbrous nawe’ T have just a nodding acquaint-
ance with them.  But then God save me!  How T ane tortared!
Instead of understanding me by action and enjoging my
quick dialogue and sparkling wit, T am explaiued word by
word, even paraphrased and summarised-  Calll yoa this
fair treatment?

Englisiv Poelry:—-

Patience, Dear! 1 wel understand your woes in the

High School;. but I hope yow are held highly in esteen in
college- classes at any rate.

English Drama:—

Would that were sol' In schools, at least T have to

stand their torture only for a few montHhs; but in colleges,
it is prolonged.. It continues for one, two or even three
years. And by the time I am left alone, T am. all bat a

corpse o the young men who have all aleng riddled ine

with meaning und readings, squeezed me to death for
character sketches, and, though less often, speared me with.
their spears—I mean their accent marks!. Sister, tell me,
am I méant for the stage or for the closett O Lord, what
fools these- mortals. be!.
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Engl ish Poeirv

Come, my sister, it is no use lamenting. Our grievances
are many. We must act now or never. Shall we godown
to a typical Indian School and try to study first hand what
1t is that makes the teachers and the taught ill-treat us sc?
Reasons perceived, remedies are sooner found.

English Drama:—
I agree; We shall go. (Exeunt)

Scene II. A PrAIN BY THE SIDE oF MT. PARNASSUS.

ENTER:—ENGLISH PROSE & ENGLISH GRAMMAR.

English Prose:—

I have long told you so, my cousin! The wheel of
Fortune cannot but revolve. In the pre. S. S. L. C. days
you used to reign almost as an absolute monarch. The
teachers and the pupils paid you undivided allegiance; they
conned nothing in English but yourself day in and day
out. FEven when I was entertained, as did sometimes happen
in some schools, I was treated as your hand-maid. But
remember I told you, <“The cat will mew and the dog will
have his day.”

English Grammar:—

Sweet Coz gloat not. I admit I am in a bad way
indeed! ‘In the regime of the Matriculation examination,
I was being highly esteemed; rules and exceptions were
all learnt thoroughly, by heart or by rote or otherwise.
Then, what mattered was that my innumerable concessions
and restrictions should be fully remembered. The S.S. L. C.,
at the beginning at any rate, tried to sweep e off my
feet and it was all that T could do to hold my own against
the tide. When I was thus put to the test, T was naturally
infuriated. I should have revenged inyself on the framers
of the 8. 8. L. C. Scheme, who were however beyond my
clutches. I had to content myself with exposing the shallowness
of their children and inevitably of other children too, by
ploughing them in large numbers at the public examination.
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English Prose:—

Well, that is all past history. What abont you now?*
Have you been sufficiently compensated®

English- Grammar:—

Not sufficiently compensated as you say. People how-
ever recognise my importance, but are still groping in the
dark- The old method does not satisfy them; the new-method
is but imperfectly understood.

English Prose:—

What is the new method®? Oh! I remember. The other
day you said we shonld march side by side and present

ourselves together to little children so that they may iatelli-"

gently approach you. Is that the new method? Well, then

you cannot exist withont me. You have sold away your

independence and are now leaning upon me. Hurrah! Dear
Coz, I don't envy you!

English Grammar:—(frowning)

No cause for exultation though! From
what I have just now said, is it not evident that you too
could not stand alone/ In fact it was your presumption
that led to the slaughter of innocents many a time. Perhaps
the sooner we recognise that we always go together, the
better for all. Let us not indulge in mutual recriminations.
In future, shall we go hand in hand® ~What say you now?
I'll not take a refusal.

English Prose:—

Cousin, I see what you mean. I am prepared to

co-operate, though I don’t see how I am to play my put'

in the ‘New Method’.

English Grammar:—

Come, hear me. You will give a number of suitable

-examples which will give a glimpse of me. By a discussion
of your examples, the teacher will endeavour to make she
children see one of my aspects. They will then try to examine
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some of your paces in the search-light they will have derived
from me. Thus they will be devoted to both you and me more
thoroughly and intelligently. Do you see?

English Prose:—

Oh yes, that’s fine. But do they succeed in this game
now? I see that the pupils are none the better for this
method- Where does the shoe pinch?

English Grammar.-—
There you are! You see it in a new game. It takes
the teachers and the taught some time to accustom themselves

to it. At present I doubt if they are vigorously playing the game.
Perhaps they are nearly playing at playing.

English Prose:—

If so, shall we not visit an Indian School and under-
stand their difficulties and put them in the way if possible?

English Grammar:—

Well said! Let us go, Coz. (Exeunt)

Scene HI.—AN INDIAN HoOME.
ENTER: MR, VISWANATHAN AND HIS SON KRISHNAN READING IN ForM III.
Viswanathan:—

Come on, Krishna. T asked you to study ‘Adverbs’
yesterday. Have yon studied?

Krishna:— e
Yes, fa.ther qmte “ell TP iy

V:—What 1s an adverb? ’

K:—An adverbis. . An adverb is .

(Enter English Prose and Englwh Grammar in the adjacent room)
English Grammar:-—

(Very gently) Look here, Coz. We have come to the
right House. Here is some discussion afoot on me. Let
us watch and see. :
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English Prose:—

(As gently) Oh yes! T.et us see how the wind blows.
V:—Why, you owl! Is this how you study? You aren’t

able to answer my question. Come on! Oh! Where is that cane?

K:—Please, father! Our teacher says that such things
may be learnt at the end.

V:—What! You stupid boy! and what does that famous
teacher of yours teach you now? You say it is a week
since you began ‘Adverbs’ and yet you say that your teacher

has not taught you what an adverb is. Come on; what is
he teaching you thent

K:—'The horse runs fast. He talks aloud. She sings sweetly.

V:i—Oh! You dunce! You are learning how to use ‘adverbs’
in class and yet you cannot define an adverb. Well, that
18" what comes of sparing the rod. Come, T will make you
sing sweetly. Come, come. (Exeunt)

English Grammar:—
~ See how the position is misundeistood by the father
who is about to cane the poor boy. I daresay tomorrow he will

fight a battle with the teacher, who conscieutiously tries to
follow the right method.

English Prose:— ;
Well, God save him! _ ; (Exeunt)
(To be concluded.)

———— .
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Some International Aspepts of
German Literary Criticism.
By Prof. L. A. Willoughby, M.A,, D.Litt., Ph.D.

~CATONG VI

“Den Geist des Ganzen zu fassen
ist das Hochste.”” Fredrich Schlegel.

WHEN the philosopher-critic Wilhelm Dilthey published
his now famous book “Das Erlebnis und die Dichtung” in 1905,
he started a mnovement in literary criticism of which we are
still experiencing the force. His insistence on the philosophlfzal
cultural values in literature was o revelation to a gelle}'atlon
schooled in the biographical —philological methods of Wll'hEhI)
Scherer. Tt began to be realised that the rules of pure science
were inapplicable to an imaginative process, that the whole was
greater than its parts, and that the history of literature inust
be a synthetic study which should comprise not only imaginative
writings, but philosophy, history, politics, art and music: all
that is contained in the convenient term “Geistesgeschichte’.
Whatever the standpoints from which literature is studied, and
they are many and varied, it is the “Geist,” the spirit and
thought of the work as a whole that matters. The critic’s task
will be to understand rather than explain the work, to penetrate
intuitively into the recesses of the human mind which fashioned
it, to project it anew through the medium of his own personality.
It is obvious that the process demands not only receptive
faculties of the highest order, but also a capacity for artistic
expression which makes the criticismn itself into & work of
poetic irnagination.

It is not for nothing that the chief literary critic of
modern Germany, Friedrich Gundolf, Professor of German
Literature in the University of Heidelberg, passed his spiritual

‘apprenticeship in the school of the great iystic poet Stefan

George, aud we owe to the pupil one of the profoundest studies
of the master (1920). Gundolf was himself a contributor to the
famous “Blatter fur die Kunst” by which the younger generation
of the nineties signalized  their revolt against the prevailing
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materialism of the time. Gundolf first made his name as a
critic by an epoch-making study “Shakespeare und der deutsche
Geist”” (1911) in which he traces with wonderful acumen the
reaction of the chief German poets to the Englishman’s literary
personality. Gundolf broke once for all with the current
teaching which sought to explain the poet merely as a sum of
extraneous forces.- On the contrary it was less “das Werden";
the becoming, that mattered, than “das Sem’, his being, his
personality. The poet was in the literal sense of the word, the
maker; a seer who created according to the rhythm of his own
nature which was itself but the rhythm of the universe. This
conception goes back in German literature to Herder and
beyond him to Hamann, “Der Magus iin Norden,” who was the
first to teach the (Yermans that a poet was as the “vessel of the
crentive deity”,

Thus it is that so many of CGundolf's literary heroes:
Shakespeare, Goethe, Kleist, Greorge, have almost the character
of mythical personages whose actuai experiences of life can
only be understood in relation to the eternal spirit of which
they are the unconseious medium. It was especially this
aspect of Shakespeare which appealed to “Goethe: Shakespeare
first taught him to view nature, and above all, human beings
as part of an animate, throbbing and inexhaustible whole.
From Shakespeare, too, (oethe re-captured for the modern
world the irrational concepts of fate, creation, passion, which
the eighteenth century had thought it had explained away once
for all. Hamlet was the first work in which the characteristics

-of the modern man were embodied: for the first time in literature
we are presented with a complex personality for whom *“the
time 1s out of joint'"”, and his direct descendant is Werther, who
similarly succumbs in the hopeless struggle against reality.

But there was another; lighter side of Shakespeare’s
.genius which had appealed immediately to the Germans, and
that was the fantastic, fairy element of - “The Tempest’ or ‘A
 Midsummer Night's Dream’. The comic interlude from the
-latter had already provided Andreas Gryphius with the chief
~souree of his rollicking farce ‘“Herr Peter Squenz” (1668). It
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was only in this light fantastic vein that Shakespeare really
appealed to Wieland when he made the first important transla-
tion of the English dramatist (1762—6); and Shakespeare was
responsible for the fanciful element in ‘Oberon’ as he was for
Tieck’s later fairy plays. This aspect also first attracted the
Romanticists: A. W. Schlegel had begun with a few scenes from
the ‘Sommernachtstraum’ while still a young student in
Gottingen. With the help of his brilliant wife, Caroline, he had
translated sixteen of the plays by 1801. But after the divorce
from his wife he became discouraged and ‘Richard I1I' did not
appear until 1810. Finally he left the work to be completed
by Tieck’s danghter and Count Baudissin (1825—33).

The success of the Schlegel-—Tieck translations of
Shakespeare, Gundolf explains by the fact that the times were
ripe for the attempt. 'The positive achievements of Weimar
classicism and especially of Goethe, had at last provided German
with the broad basis of language and peetic thought, which was
adequate to express the universality of Shakespeare’s genius.

Through its poetic excellence and remarkable fidelity to
spirit, if not to the actual letter, of the original the Schlegel—
Tieck translation is still unsurpassed- It has won for Shakes-
peare a place among the German people equal to that of their
own great poets, while his plays are actually performed more
often in Germany than in England. Indeed much of the
splendid technique of the German stage which is the admiration
of every visitor to Germany is due to the constant study and
intense appreciation of Shakespeare. They have inspired a
theatrical genins like Max Reinhardt with some of his most
successful productions.

Still mnore important was the new critical attitude to
Shakespeare which was diffused by the famous “Lectures on
Dramatic Art and Literature” delivered by A. W. Schlegel in
Vienna in 1806. They were soon translated into the chief
languages of Kurope. 'The French translation was paraphrased
by Vietor Hugo in the “Preface de Cromwell’’; and was directly
responsible for the rise of the Ecole Romantique. The English
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version was so closely followed by Coleridge in his own “Tectures
on Shakespeare and Milton’’ (1811._12) that he could plausibly
be accused of plagiarism. I know no book so generally read
and followed or approved as your lectures on Dramatic Poetry.
You have become our national critic.” 8o Sir James Mackin-
tosh, philosopher, lawyer and historian wrote to A. W. Schlegel.

There is a tendency to belittle the importance of August
Wilhelm Schlegel, in favour of his more brilliant brother
Friedrich, but it must be admitted that the latter had the chief
share in the foundation of the early Romantic School. This
fact is brought out very clearly in Gundolf's latest book
“Romantiker” (1930), a collection of scattered essays of which
the chief deal with Friedrich Schlegel and Schleiermacher. Tt
has only been gradually realised how deep is the debt of modern
eivilisation to the German Romantic School in general, and to
Friedrich Schlegel in particular. The recent critical activity
of the best German critics like Frit Strich, George Stefansky,
Joseph Nadler, Oskar Walzel, Paul Kluekholm, Julius Peterson
and of Gundolf himself, has brought out very clearly the inter-
national importance of the movement. The Romanticists taught
us most of what we know and feel about literature and art; they
led the way in the appreciation of the art of remote ages and
distant countries; they evolved the theory not merely of art for
art’s sake; they imagined a new beauty founded on feeling,
emotion, mood, longing: the beauty of that untranslatable word
“Stimmung’”. “The heart” said Novalis, “is the key to the
world.” From Wackenroder the world learned to appreciate
the soaring beauty of the Gothic Cathedral, and the interest he
aroused was ultimately responsible for the completion of Cologne
Cathedral after 600 years. Wackenroder and Tieck re-discovered
the treasures of German national art as they wandered through
the smiling scenery and picturesque cities of Franconia in 1793.
Friedrich Schlegel and the Brothers Boisseree revived the
interest in religious art and started the collection of pictures
~which eventually found a home in the Munich Pinakothek.
Novalis imparted an immense impulse to the revival of Catholi-
cism in Europe, an ampulse to which can be traced our own
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Oxford Movement; Schleiermacher applied Romantic longing
to religion, which consisted for him in the striving of the finite
individual to reach the infinite whole; music was for all the
Romanticists the “Queen of the Arts’’, and Wagner was accord-
ing to Nietysche the chief justificafion of the Movement.
Priedrich Schlegel even broke a lance for the emancipation of
womep and had advocated and practised “companionate
marriage’ long before it was discussed in America!

In the profoundest study in this book Gundolf emphasises
the intuitive brilliance of his hero as expressed in those

wonderful aphorisms, Friedrich Schlegelo’s real poems, ‘‘Die

Fragmente”. They are an epitome of human individuality
under most of its aspects; they embody a theory of life and a
whole history of arts and morals. Gundolf characterises
Friedrich Schlegel so well because he himself is not unlike him
in depth of thought and brilliance of utterance. Few critics
have his power of sententious expression: “F. Schlegel is the
Winckelmann of Greek Literary history’”; ““The mind knows
no sex." The book, like all the productions of the new
“(reistess geschichte”; is not easy reading, but it will well repay
close study.

It was a source of much rejoicing among the numerous
sdmirers of I'riedrich Gundolf, when, early this year, the city
of Hamburg bestowed upon him the coveted distinction of  the
Lessing-Prize.

(All Rights Reserved by the Author.)
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The Technique of Teaching
By Dr. L. C. Burman, M.A., Ph.D., M.S.A. (Paris.)

———ap——

For many years, in considering the technique of art,
I have had a recurrent thought. This: all technique, stript
of subtlety and technical terms, is based on sound common
sense. And this applies to teaching, as one of the arts.

It took a great philosopher, namely, Herbert Spencer,
to point this out in a famous essay on style. In it he made
the point that good writing should aim at ‘economy of attention’
in order to convey the writer’s meaning with least trouble
to the reader. And he set down one big educational truth
In saying it.

The trouble with a great deal of teaching work, even
among professionals who should know better, is that they
confuse their own interest and that of their pupils. They
overlook the hard-and-fast fact that all teaching is a com-
municative act. Every normal teacher wants to interest his
pupils. Very good; if so, he must consult their interests,
stndy their psychology, meet them half way. He must not
make an effort to imitate a certain type of teacher to-day
who seems to think he is talking to himself privately, not
addressing his juvenile audience at all.

By the very act of presenting a lesson in some class,
the teacher probably is confessing that he is not only telling
something -but ig telling it to-scholars:. They are the audience

and by their reception of it, his twaching stands or falls.

No teacher can even say his lesson-presentation 1is right,
until his audience has passed on it, exactly as in the case
of a stage play. It may satisfy the teacher, and to him
seem to obey all the pedagogic laws governing teaching,
but unpless his work attracts his pupils, the said teacher
is talking in a vacuum. He :is having fun with himself
detached from the humanity around him. The teacher who
declares - grandiloguently that his work is only for himeelf,
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or for God,lq indulging in a-foo]is“h rhetoric, as his emolu-
menta will show. The lesson-presentation deceives no scholar.
Here again. common senze shonld guide sane, honest and
capable teachers.

THE OPENING MOMENT.

Once grasp what a teacher should aim at in starting
his presentation, and the rest will follow as the sparks fly
upward. The opening and close of any lesson-presentation
are its two most iraportant moments. A good start means
securing the attention of students, inaking thewn sympathetic
to all the rest of it.  If you enchain their interest and
liking at the very outset, they will be led on to what is
to come, and with unceasing attentien and the steady growth
of interest, continue to the end. Of the two, beginning and
close, I perzoually feel the former to be the more important.

Supposing you are calling upon a busy man of affairs
with a proposition in which you hope to interest him. You
have an array of facts about the matter all ready to bring
forth; you know the precise order in which you are going
to produce your facts, and as you are ushered into his
presence, he recognises the fact that you are there upon
some special errand. You greet each other and he waits
for you to open the conference. You want to put him in
a receptive frame of miud, interest him, and at the same
time pave the way for your proposition by your first remarks.
The time allotted for the interview is all too short at best.
You realise that the man’s whole interest, and the sunccess
of your proposition rests, in great degree, upon that opening
paragraph.

FirsT cATCH YOUR PUPILS.

Precisely this is the problem of the teacher with his
juvenile audience.  Psychologically analysed, what every
teacher or expositer does is to forw pictures by his descrip-
tive words. . It is this ‘picture which is grasped by your
audience -or .the recipient of your instruction. = Your own
positive personality, charm:of manner, and straightforward
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way to attune the mood of your listeners to -what you have
to say will undoubtedly determine your technique in opening
the presentation.

Three things will assure a good beginning; vividness,
novelty, and clarity. When your presentation is clear, vivid
and smacks of novelty, no student can fail to understand

_ precisely what is meant. No student will be so blind in
his mind's eye as not to see the picture. Never forget
that interest has to be secured from the students who have
not yet been caught with the presentation unless by chance
the peculiarity of the subject has intrigned their interest.
They are more likely indifferent to it and possibly even hostile.

I have seen many a student in a class begin to listen
to a lesson-presentation, give it a try, become indifferent.
Sufficient interest was not secured, you see, nor enough
curiosity aroused to keep on and see what was next. - I venture
to say that fifty per cent. of teachers make a false start,
or an ineffective one. If even short sentences, brief state-
ments, were called for, it is at the beginning of the presentation.
-Long, intricate, languid statements, should be indulged in
homeopathically, if at all. 'The unawakened mind of the
students cannot grasp the presentation at once, and they
must go deeper into the matter before able co-operation is
supplied.

"There is no one ﬁvay—no definite number of ways, indeed—
that can be given as a method of beginning the lesson-presenta-
tion. Let your first words capture the pupils’ attention; then

you can create in them a desire to listen to your presen-
tation to the end.

And do not begin by philosophising—no matter how many
teachers have done it in the past. Things first, thoughts
second—that is a safe rule for modern teaching.

You must realise, too, that no teacher is at his best
when he starts. He <is not warmed up_to his work. Like
the students, he has not got into the centre of the situation.
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When once the thing is under way the machinery works
more fluently.  Thus there is a special demand for skill
in opening, to balance the inevitable lack of necessary heat
which will be generated as he gets fully into his stride
with his presentation in flow, speeding along to its finish.

The beginning of a lesson-presentation is very important
to the success of the lesson, but before a good beginning
18 thade, the teacher must have a plan for the rest of the
presentation.

If you know how to continue, making skilful use of
and appeal to the psychological forces of your juvenile
audience, yon have probably already succeeded as 2 modern
teacher with your professional touch.

A point of supreme importance to the success of the
lesson is the fact that nobody, especially the youthful audience:
is disposed to take a task as a task, although as a matter
of fact, the performance may be imperceptible. Students
have, therefore, to be made to feel as if they were engaged
in a delightful ertertainment in the success of which they
were playing no small part and to which they were making

. no insignificant contribution.

Boys have a sense of humour. A dose of gentle humour?
therefore, administered from time to time cannot fail to
be a successful factor in making the lesson delightful.
This element should not be lost sight of by teachers.

Self-restraint, patience and self-respect are the cardinal
virtues of a teacher and a suitable combination of these
in a good measure cannot also fail to make the lesson successful.
Outbursts of unhealthy emotions such as anger, distemper,
hate, not only create unpleasantness, but also poison the
system both of the teacher and the taught. Sweet reasoning
should instead rule the roast and set everything right.

UNDESIRABLE TRAITS HOW ELIMINATED.

Our own acts and attitudes towards things reveal much
of us—our habits, onr tendencies, our desires and our beliefs
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and everything. Students instinctively imitate these and
repeated imitation confirms them in those acts and attitudes
and develops in them undesirable traits which we are always
loath to tolerate. We have, therefore, to be vigilant about
our own acts and tendencies. If undesirable traits are
imported by students from outside, with a little exercise
of patience and charitableness, these can be eliminated by
setting before students wholesome examples by our own
coustantly repeated acts performed with an intelligent purpose.

THE VALUE OF APPRECIATION.

No opportunity should be lost in showing due apprecia-
tion of the good work and conduct of students. Nothing
1s more efficacious in awakening the dormaunt faculties than
a good word, and nothing leads to suppression and extinction
of the same than condemnation of any weakness where
judicions encouragement wounld serve admirably well.

THE PSYCHOLOGICAL EFFECT OF GOOD MANNERS.

The psychological effect of little examples of good manners
upon’ the juvenile population is great. In fact the most
natural way. of teaching anything is by means of examples
and of learning by means of constant repetition ' and use.
If it .is desired that the scholars should keep good discipline
during - the lesson, it is absolutely needful that the teacher
himself should exercise discipline over himself to avoid yielding
to any temptation of being impatient with boys over any
sien of inattention and any indication of carelessness on
their part. Instead of seriously taking them to task for
any irregularity or undesirable attitude, he should appeal
to their good sense and self-respect and point out to them
by cogent reasoning the incalculable harm they do to therr
inner forces by disregarding their true purpose and character
and ignoring ‘their tremendous possibilities instead of helping
them to come to full development by their proper exercise
and functioning. Discipline is the proper function of the
healthy forces within and it should be allowed to show
itself spontaneously rather than imnposed from without and
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the sense of the same .made defunct by resisting nature.
Even the most wayward and the most refractory element
in the student population becomes the most willing, the
most obedient and the most respectful members of the class
by administering this sort of treatment. On the other hand
the worst and the most reprehensible traits are developed by
too frequent outbursts of anger, measures of punishment
and other types of rectification, and thus more harm is
done than good to those committed to the teacher’s charge.

THE TEACHER'S TROUBLES.

The matters touched upon above though foreign to the
subject herein being considered, are such as cannot be divorced
from actual teaching of the lesson if successful results are
at all in view. Tt needs but little effort to show that
without such preliminary qualification on the part of the
teacher no sunccessful lesson can be given. There are those
who will say that these are matters they can hardly handle
within the short space of a school period and that even
if they were to deal with them it would hardly leave them
any time for the lesson of the day. In my opinion, this
18 an idle sophistry. In the first place: a teacher worth
the name, would have little occasion for such matters.
But if such troubles should arise they can be dismissed
with judicious and patient handling in no time by a capable
teacher. The trouble with the average teacher is that he
soon gets out of temper aud thus complicates the situation
in a fit of a sort of iusanity aud confusion of the psychological
forces brought on by submission to anger and loss of reasoning
power. A false feeling of injury to dingnity and prestige
and the fear that the student having gone wrong under
the very nose of an august personality like him, he would
be thought little of by other students, reigns over him and
hé is lured into the most abject formm of cowardice that
dethrones his. crowning forces and demoralises him in an
immense degree. He then loses the opportunity of exercising
his reasoning powérs and loses also his self-respect, lowering
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him in the notice of his juvenile audience, and the worst
of it is that he teaches his pupils that the only way of

rectifying wrongs is the way in which he himself proceeded,-

with the result that many complications arise and the evil
18 intensified involving simultaneously waste of time, effort
and temper. With each repetition of the same treatment
in the case of the same boy, the teacher becomes responsible
for the delinquent student’s waywardness and deprivation
of even the least remnant of self-respect by exposure to
the notice of his class-fellows, and thus he creates himself
an instrument for the manufacture of one thick-headed
youngster who persists in his doings and indirectly cripples
him seriously in the estimation and regard of his pupils.

My Co-tenants
By ¢NAMI’
SR

OF Messrs. Sundal Sastri and Aduppankarai Tyer—both
of them my house mates—Mr. Sastri has claims to be introduced
first, not because of any of his three physical peculiarities—
his conspicuously big tuft of hair that seemed to weigh him
down from behind and which he tended with care and religiosity
or his abnormally long nose which abutted straigzht into space
from his ‘hair-ridden’ face or his constitutional infirmity, when
he speaks, of bubbling forth sprays of saliva on his hearer’s face
and limbs but because of his intense faithfulness in money-
matters to his aged widowed mother. Young Mr. Sastri belongs
to an orthodox Brahmin family of the Tanjore Dt.-—the district
dear to the Vaidik Brahmins of the South on account of its
innumerable water-courses hospitably catering to their daily
religions needs. He has his little hard-earned ancestral property
in his native village’ and fortune has now sent him to the
metropolis on a Govt. appointment, to wit, stenographership
under the head of a Department, and his over-cantious mother
has accompanied him to the ‘city of vices’ lest it should in any

way corrupt him and make him imprudent with regard to his

purse.
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Does not the Tamil poet speak of parents as our first
gods? Tt is not strange therefore if Mr. Sastriis doubly devoted
to his mother—<doubly’ because his father is no more now and
naturally his share of his son’s devotion has gone as by rever-
sionary right to the surviving mother,—and has too imbibed
from her much of inspiration in the mhtter of saving the pies.

Mr. Sundal Sastri’s life is smooth-sailing. For the
maintenance of his family consisting of five members inclusive
of his new-born bahe, he has not only his monthly salary but
something else too to fall back upon—a few thousands of rupees
in cash, loaned in parts to several friends in his village and
bringing him annually a ‘decent’ income in the shape of interest.
This latter fact is an anxiously-guarded ‘family-secret’ with
Mr. Sastri, who, though plain and outspoken in all other respects
is a firm believer in ‘family secrets’ and could never be coyed
away into letting them out. I have often had occasions to
anchor Mr. Sastri on this matter, but T have always found him
seriously shying-away the topic with a “Thsu,—it is nothing,”
and showing an unwillingness characteristic of one that faces
an Income-tax assessor!

Mr. Sastri knows three principles by which to adjudge
all domestic matters: firstly, to save all the pies that you can
save af any cost; secondly, not to let slip out of your hands a
single pie more than is inevitably necessary in this "‘buy and
sell’ economic world; and thirdly, to do nothing that would in
any manner displease his old mother. He would’nt take much
notice of your calling him a ‘miser,” being neither ‘imprudently’
sensitive to others’ feelings nor refined to any pitch through
our present-day ‘virtneless’ education and the fashions engen-
dered by it-. ' ‘

Suppose, for instaunce, T proposed and Mr. Sastri had
needs to consent that. we both should subscribe and get

- the daily ‘Hindu’. Mr. Sastri would’nt undertake the task of

buying the paper daily.. Nor would he pay up his subscription
in advance to his ‘partner’. He would scrupulously and in g
suspicious manner wait till the month actually runs out,
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saying to me if I gently remind him on the matter, “I know and
T will give, T will give.” ‘Komutti like’ indeed!

Mr. Sastri, whenever he wants to make any purchase,
would invariably take every trouble to walk up to all ‘available
vendors of the required article, compare prices and go in for
that one offered cheapest—whether it be ‘Kothamalli’ or cloth
that he'needs- Not being inconveniently sensitive, Mr. Sastri
has ou many an occasion coolly put up with the protests and
reviles of market vegetable wallahs, street-hawkers of all classes,
fruitsellers ete. at his ‘merciless’ underbargaining the price of
their wares. If he experiences doubt with regard to the price of
an article, he would know it only after consultation with his
mother.

On one occasion, when Mr. Sastri brought home a big
deal-wood box bought by him at an office auction on the advice
of friends, he met with showers of protests at his mother's
hands for ‘wasting away the wealth of the family in that
manner’. On another occasion, when, to avoid his mother’s
displeasure, Mr. Sastri communicated to her the false price of
a certain newly bought article, his mother, somehow getting
scent of the ‘fact’ subsequently, began to curse herself bewilder-
ingly that she had such a “prodigal’ son!

Very suspicious of every transaction that smacks of
money, Mr. Sastri thus would invariably uct on the advice of
his mother on all matters ranging between the buying of a
news-paper and the fizing of the financial limit for the ocelebra-
tion of his Seemantham.  His supremest satisfaction consists
in pleasing his mother by all means and many a day have I
been witness to his coming away to my room with a laughing
countenance betokening a good deal of trinmph and . poor plain
Mr. Sastri would on such occasions reveal by his behaviour
his inward jeer at other lesser mortals for failure in this
domestic art, this achievement of pleasing one’s mother!

Of views too Mr. Sastri has some. He has the blessed

habit of contradicting whatever others say about a thing! A
legal bent of mind certainly ! He is trained to believe that only
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in that way he should endeavour to be taken for ‘one who
knews’.  You may tell him about the virtues of having a erop,
espec_ia,lly for one servingas a camp clerk under a European
who is certain to be bored by the constant appearance of a
fboorish’ face beside him, or about the educativeness of ‘attend-
ing lectures, meetings, exhibitions, shows etc., or about the
untold advantages of subseribing for news-papers and periodicals
or about the humaneness attached to the buying of Khadi etc.
etc. and he would pay no heed to them. But if you make bold
to brand him as ‘conservative’, he would protest and would
either Jook into the blank space above or slip away hastily to
his room on pretence of business. ‘ |

* *» * * % * %

o My. other friend Mr. Aduppankarai Iyer is a totally
d;fft.erent. individual. He is a 1913 graduate of the Madras
University and is employed on a handsome salary of a couple
of hundreds under & Municipal body. ' He is in his fifties and
has:seen life; and is neither too stingy with his purse nor so
P‘““.i and out-spoken as Mr. Sastri. In regard to his own
famlly_ma.tters he is a little prestige-ridden and would stand on
formalities. Of g typically “TFanjorean’” bent of mind, he is
nothing if not an adept in the art of showing himself up before
otl_uers on every occasion of importance and unimportance ‘and
enjoying the satirical pleasure of indirectly cavilling :at others’
powers and status. Circumstances have placed him above want
and placed him too in possession of a rather young, but hot
and exacting wife, whose dictates he never irreverently questious.
Femininely sentimental and a little amiably garrulous, he has
always seemed to me to possess the qualities necessary for the
spokeswoman of the midday aftermeal gathering of women in
our households! : ‘ '

Bometime after I came to move with him, he treated me
with- his triumphant narrations about his wife's jewellery--
Dismonds worth hundreds, goldchains, necklaees, ‘pepper-
bangles’, maistries (not your maistries of the P. W. D. please)
ete. etc., implieitiy—thongh to me it was so explicit—sneering
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at the lot of humble mortals like myself unendowed with such
things! I would on such occasions allow him the fullest time
to empty himself of his puffing vanity and he would conclude
in serious whispering tones, “I am desirous very soon of making
a good ‘Kasumalai’ for my wife. It is always best to invest in
jewellery.” As a matter of fact however, the making of the

" Kasumalai would never be a matter of his desire, but one that
surely was thrust on him in an irresistible manner from his
other and better half.

Mr. Aduppankarai Iyer has a pet child—his only son
born to him in his advancing age after pilgrinages to sacred
Rameshwaram and on whom he showers his affections. If he
got a diamond ring for his kiddie, he would become blatantly
enthusiastic over it and his vain-glorious nature would’nt allow
him to be satisfied with the child’s mere wearing it. He would
immediately take occasion to meet each and every inmate of
the house in order to get the thing seen and ‘admired’.

| Suppose the long-awaited ‘Kasumalai’ for .hiz wife
comes -home from the goldsmith’s, Mr. Iyer’s vanity would
know no bounds, he would abruptly stop all other business and
he would be seen glorionsly exhibiting the jewel and himself, the
author of it, to all his own house as well as in his brother-in-
law’s house in the adjoining street.

If in consequence of his official position, some official
subordinate gets one or two New year calendars for him and
brings them to his house one dawn, Mr. Iyer would eagerly rush
out, take pride in seeing them ‘first’ in the morning and talk

loud over it in his anxiety to make this his achievement known
to one and all in the house.

When at home, there is only one place in it that always
attracts Mr. Iyer—the place whereat one and all of us have
sometime or other received judgments and heard sermons over
our actions, behaviour ete.-—the kitchen-hall. Innumerable
were the occasions when, to answer the galls of his numerous
visiting friends, I had the unpleasant duty of calling him away
from his post of duteous assistance to his mistress.
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Ancther feature of Mr. A. Iyer also deserves mention.
He is a little ‘female-mouthed’. Suppose for instance I put him
a casual query like this—‘“My. Tyer, where had you been this
morning? You were absent so long from the house,” he would
treat me to a long narration, for that is Mr. Iyer’s occasion
to pass for a ‘plain’ man. He would begin from the littlest
detail, his very starting from the house, describe tiringly all the
comraonplace unimportant details pertaining to his business—
like his going in front of his friend’s house, sitting on the pial
and waiting for his friend, his ealling out to his friend again on
the latter not turning up in a few minutes, his friend’s invitation
to go to the ‘Kudam’ inside, his sudden call of nature ete. ete.
and conclude with “And thus T went to my friend simply to
have a chat,”’-—all, inind you, in most serious mood, his palms
all the while aiinlessly rubbing over his rather fat body and
lunbs.

Mr. Tyer has strong views too. He would often lament,
whenever some loophole in our conversations gives him occasion
for the good old days when plenty and prosperity were the order
of the day, when the Non-brahman communities stood in awe
with folded hands before Brahmins, when Govt. service was
within the easy reach of the efficient Brahmins, when musiciaus
like Poochi Iyengar and Tirnkodikaval Krishna Iyer lived and
flourished, when they all ate “Palayadu” (cold rice) in the
morning, wheu the Purohits chanted mantras in a sincere
fashion, when in short the world was unsophisticated and young.

Mr. Aduppankarai Iyer 1is 8 neo-rationalist too.
Innumerable have been the occasions when during our homely
discussions on nationalisin, Politics and Swadeshi etc. arising
over the day’s newspaper, Mr. Iyer would speak enthusiastically
of the patriot-heroes of our land and would plump in for pure
Swadeshi. But, precept and practice are however two different
matters for him. 'The very next day after he votes for
Swadeshi in our discussions, he would go into a Chellaram's
shop and buy 44 yards of best Finglish Serge, in which, as it
seemed to me, to make for the lack of pérsona.lity inherent to
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his black complexion and his scar-ridden face. If an irreverent
person like myself even tickles him on the matter, he would
indifferently say “you see I have long been thinking of it
My friends in office too wear it. It alone fits with my fnll suit,

you see—ebc.”” and would embarrassedly slip away immediately
into other topics. A

Thus are they—my two co-residents, each characteristi-
cally individual in his own way. 'They are two different
specimens in all matters of life with this only connnon feature
among them (which I beg pardon of readers for omitting to
mention till now) their resonrceful ability to ward off guests.
Only, the one does it to save his purse from getting lean and
the other toavoid the risk of spousal displeasnre!

To Truth

By
Dr. Louis M. Eilshemius , M.A.

e aab e,

I.

Tet Truth assail mind’s darkness—as a flash

Of storm’s” quick lightning vanquisheth the gloom
Of ebon cloud-wracked Night! TUpon her Tomb
~ Let these  bolts fall—destroy her stone and crash
It to a thousand atoms, till there swash

Those floods of supernatural light--assume

A tranquil sky of brilliancy, in bloom—

O, shower light, light—till it, spreading, lash
Th’ unconscious ciay; kindle it till it burn

To one eternal pure effulgence divine !

So may Truth, aft’' its grave, more hugely shine.
All what is hidden—hath the Devil there.

Ask Heaven for true Light—all you will learn—
And life flows thrice more sweet—O thrice more fair !

TO TRUTH

197

I1.

Youth's education be the flower’s knowledge,

The rain’s moist wisdomn, and the star’'s true light
Forbear those abstruse nothings taught at college
That bring to golden locks sparse hairs of white
First tell thy youth his destination’s duty;

What all his body hath—for life—and action
Then aye uphold to him the stars of Beauty
Inure him to the woes of lust’s Distraction.

O, let him aye revere his body’s doings.

Tell him wherefore, whyfore and what is Right—
Implant in him the sacredness of Wooings;

Give him the keys to conquer every Plight.

O, man, before thou thinkest of thy pelf,

Rear up thy child—To Kxow, at first HIMSELF!

IIT.

O, know thyself, 0 Man! This conquers scruples.
O, joy in what the Lord so richly gave.

From all you know, gain with it constant Pupils;
Till, having gloried all, you seek your grave!

0, woe to vice, and wrong and wretchedness !"
They thrive where Truth hath sullied her own self.
Imbue thy children with Truth’s loveliness.
Away with profit, a miser's sordid pelf.

Where Truth smiles there Spring Violets will blow.
Where Truth sings there is Happiness for all.
So then, Man, let thy children always know
Where She abideth, so they’'ll never fall.

I wot, if Truth held sway in all our doings,

0, sweeter life—and sweeter all our wooings!

Iv.

I"would to flow my voicings like a flood

Within the stormy World, and, as the sea
In every cavern feels the rivers flood,
% would my sooths to all as welfare, be.
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O, first, before the dullest mathematlcc.,
Blow loud the office of the vitals; give
To growing brains the truths of high aesthetics,
So they may aye by virtne’s blessings live.
Go thou to 1ndia’s temples; or to where
Their wooings by the patriarchs guided are.
So know; the thriving nations are not there
Where breed licentiousness, or lingering war.
I would my voicing spilled in every heart.
As floods in oceans flow to every part.

(All Rights Reserved by the Author.)

Gleanings from Tamil Literature.

By Mr. T. R. Rengaswami Ayyengar, M.A.L.T.
WD

(Continued from the last issue.)

5. Kuruntohai ($2+@grans). 205 poets have contributed to this
collection. The stanzas 401 in number are of 4 to 8 lines in length,
They were collected at the instance of Purikko (y#34Gsr). Of these 45

stanzas rfafer to woodland, 46 to arable land, 94 to desert, 70 to coast
land tract. and 146 to mountain tracts.

Since the poets sing greatly of mountain and desert tracts it is clear
that they chiefly describe the emotious relating to lovers meeting and their
separation. The subject matter, as usual, refers to two lovers. 'The
heroine bemoans the separation of her lord and is anxious -about his
continued absence, though he has given his word that he would return
before the coming of rainy weather. Her maid consoles her bv saying
that the cold weather has not yet really set in and that her lord will
return up in time. The ingenious explanation given. by the m&id at the
sight of the love-smitten heroine qepamtmg herself from her compamon
is really delightful.

One stanza contains a funny deseription how a heroine scolded
& cock for having awakened her at an improper time and made her feel
the pain of her lord's absence.

6. PRaripadal (vflunev) is so called after the peculiar metre
adopted in these stauzas. Ireyanar Agapporul makes mention of 70 staugus

~
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compriging this eolleation. Of these 24 alone are now available. Seven refer
to God Vishnu, eight to Muruga, the popular Tamil God, and nine to
the river Vaigal.

7. Iynkurunurn (QES25r2). The last two anthologies give a
complete description of the five tracts of land spoken in Tamil literature.
This colleotion consists of 500 stanzus. It consists of five parts each
describing & particular tract. Each part is sub-divided into ten sections
comprising of ten stanzas in each. The lines run from three to six in
length. These were collected together by Kudalur Kizhar (&g &pri )
at the instance of King Mantaramseral Irumhoraiyar (wsso0 Gsr® @@w
@urespwri.) The hundred stanzas describing the arable land were sung
by Ambhogiar (HCur@wri). Ammuvanar (HOEpremd) gang the coast
land hundred. Kapilar was the author of the mountain hundred. The
desert hundred are asoribed to Othalandayar (@87 Swri). The hundred
referring to forest land were sung by Peyanar (Guwgsi).

8. Kalittohai (894G s1e5) is so called because it iz composed
of songs sung in different kinds of that particular metre.  Besides the
invocation to God it contains 149 stanzas. Of these 35 refer to the desert
and 29 to mountain tracts. Coast land has 33 stanzas. Forest land
receives 17 and aruble tracts 35. The first was sung by Perunakdumkone
(Qumbs@aCsrar). Kapilar sang the mountain songs. The third was
sung by Nallantuvanar (sevF gravgei). The fourth owes its origin to Maru-
danilanaganar (0@ $31 @arnrwseni). The last was sung by Chozhanalrundaran
(Cs7 o yv@F 5757). These seem to have been oollested under this name
by Nallantuvanar. This anthology has been looked upon as onme of the
best of these collections. This teems with excellent illustrations, comparisons
and fine descriptions. Portious bearing on love, its joys and sufferings
are, as ususl, the best part. They are generally in the form of dialogues
between the heroine, her msid and her lover. Some stanzas would have
been obscure but for the commentary of Nagchinarkiniar (s#Bgyi s@eflur).

Chapter IV.
THE EPICS.

The latter part of the classical age has been characterised by
the publication of five great epics, which are decidedly of high literary
character. The growing influence of Budhism and Jainism has given
literature a new happy twn and the oft-trodden path of glorifying love
and war was given up in preference to subjects of social and historical
interest The men of the new faiths had immense faith in the doctrines
of reincarnation and Karma and read history in the light of their faitha-
Tamil literature owes not a little to the efforts of Jain bards and scholaxs.
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who brought forth a mass of literature, social, historical and diductic,
which admirably portrays the spirit of Renaissance that have  taken
possession of men’s souls. It is they that taught the Tamil world tbat
war or love does unot form the summum bonum of life and to burn incense
at the shrine of Luxury and Pride was not the work of an ideal poet.

Ot the five epics that saw the light of day in this age Silappadiharam,
Manimekhalai, Valaiapati, Kundalakesi and Jivaka Chintamani, three and
four are dead. The fifth is a work of a later period and has nothing
to do with the Sangam age. The first two aredecidedly of Sangam age,
as the authors and Kings made mention of there lived in that period.
The spirit of romance and human interest is so beautifully sustained
throughout that the soul of the reader is enraptured and his heart is
filled with a pathos, rarely to be found in the literature of any language
in the world. The style and diction are purely of the classical type
and their influence on later literature is of immense value. They were
decidedly meant for the propagation of the new faith, but the spirit of
tolerance and good faith breathed in them might justly make many a
later poet blush at the narrowness of his vision and outlook in life.
The first of the series is Manimekhalai, but the storv narrated in it is
sequel to that contained in Silappadibaram and we may take it first for
our investigation. The story, though so well known tothe Tamil world
and drgmmti_sed in a distorted form on the modern stage, yet bears reiteration.

"Machattuvan, a rich merchant of Pugar, had an only son by
name Kovalan, accomplished and well versed in all arts. He muarried
a rich heiress, Kannaki, the type of a model wife. After some vears of
wedded bliss Kovalan one day happened to attend a dancing concert in
the court of the Chola king on a festive oconsion and fell in love with
Mathavi, a dancing girl of bewitching manners.  Being himself a good
singer, he was engrossed in his infatuation for her, deserted his wife
and lavished all his riches upon her. The dutiful wife even parted with
her jewels to please her rival and bore all her distress ungrudgingly.
In course of time Kovalan became penniless and found his love less and
less responded. Mathavi, by this time, had a daughter boru of him and
she was named Manimekhalai. On the occasion of Indra’s festival Kovalan
and Mathavi went, to the sea-shore to enjoy themselves and a beautiful
love song sung by Mathavi excited Kovalan's jealousy and he lost faith
in her fidelity. He came to his senses and went back to his devoted
wife. The wife was pleased at his return and was ready to do -what-
ever he wished. Kovalan blushed to'live in a city where he had been
once a rich man and made up his mind to go to Madwa and begin
life amew as:a merclhiant. His dutiful wife followed him. On their way
'they:visited Woriur, where an old lady, u Jain nun, Kavinti by name,
joined- them. After meeting with some adventures on the way they reached
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Madura. The wife offered her gold anklets, the only ornament at her
disposal, for bhim to sell and set up business as a merchant. The unhappy
husband, leaving his wife under the custody of a cowherdess, Mathavi
by name, took one of her anklets, went into the city aund offered it for
sale to a goldsmith. The wily smith, who had robbed the queen of her
anklet, found this to be a good opportunity to foster the ecrime upon
this stranger and pass off this anklet as the queen's. He dragged Kovalan
before the king’s officers, who at first would not believe in Kovalan's guilt.
The king without proper inquiry ordered his execution as a thief und a
thick-headed soldier cut off his head in his {ury.

On hearing the news of her husband’s death XKannuki grew
disconsolate, rushed to the palace and showing the king her other anklet
succeeded in establishing her husband’s innocence. The conscience-stricken
king fell down dead from his throne in horror and the unfortunate queen
shared her husband’s fate. Kannaki in her spirit of revenge showered
curses on the doomed ecity and caused it to be consumed by fire. The
guardian deity of the ecity appeared before XKannaki and hegged her to
spare the city, as her husband had met with his death as a vesult of
a sin be had committed in a former life. He had been a minister then
and had caused an inpnocent merchant to be put to death on u false charge.
Her anger appeased in a way, the bereaved widow went up the river
Vaigai along its banks and reached a hill in the Chera country. After
starving herself for fourteen days she met her husband coming down in
a celestial car. She joined him and both flew away tothe celestial regions.

The shepherds and cowherds, who were witnessing this miraele,
ran to their king Senguttuvan and veported the matter. ~ The king, in
his admiration for this devoted wife, made up his mind to build a temyple
in her honour and consecrate an idol of her likeness within the shrine.
He made political capital of this adventure and led an expedition to the
north with the object of bringing a stone from the holy Himalayas to make
an image of her. On his way he conquered several kingdoms and
succeeded in bringing a block of stone on the head of a northern King,
An idol, in the shape of Kannaki was made and placed within the shrine
A grand festival was held in her honour, to which all the kings of the
Tamil country and even the king of Ceylon were invited.

‘ On hearing of this tragedy, Kovalan's and Kannaki's parents turned
hermits in their grief and even Mathavi became a nun on hearing of
the tragic end of her quandom lover.

Tne author of this wonderful epic is no less a persoun than the
princely brother of the Chera King Senguttuvan, known as Ilam-ko-Adigal,
a Jain ascetic. The whole is in Agaval metre mixed with lyrics of
sweet melody. The book has been divided info three cantos according to
the-three scenes of aetion mentioned in the poem,
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The first canto runs over ten chapters and brings down the
story to the time of Kovalan leaving his native eity and entering Madura
to sét up business as a merchant. Ths second canto narrates the story
of Kovalan’s tragic death and Kannaki’s revenge and has thirteen chapters.
It takes us on to the Chera country and desecribes how XKannaki was
translated to heaven along with the spirit of her dead lord. The third
canto consisting of seven chapters purports to narrate the adventures of
King Senguttuvan in his expedition to the north, his return and dedication

of a shrine in honour of the heroine in the midst of several kings and
grandees.

In -the first canto a full deseription of Kaverippumpattinam,
its citadels, palaces, pleasure gardens, rest houses, temples and shrine is
given. 1t gives us u clear idea of the activities of the people, their
amusements and the greatness of their Kings. The second has a fine
description of shepherd dances and their devotion to Lord Krishna, the

titular deity of their tribe. 'The third describes the valour of the Chera Kings
his wealth and power.

Besides referring to the three great Tamil Kings, Kaikala Chola,
P‘ar.xdyan Nedunchezhian and Cheran Senguttuvan, the author speaks of
Gaja Bahu of Ceylon and Kings of Kongu and Malwa. So the temple
should have been erected about 120 A. D. and the epic should have been
written some-time hence In some places the poet’s funcy has run into
the region of miracles and supernatural occurremces, which he perhaps
introduced in his poem to heighten its effects or in full faith in what
he had hearq narrated. The cause of Kovalan's death is fully accounted
for by referring to his Karma in a previous birth, which could not be
known except through supernatural agencies. Jain stories are full of such
ulpra-human experiences, which were readily believed in those days. Even
without these miraculous elements the “Layv of the Anklet” is a great
work worthy of great admiration and earnest study. This is said to
huve been sung by the behest of the King to his brother who, after
hearing the storv of Manimekhalai thought fit to let the world know
the story of her ill-starred parent. ' (To be continued.)

TEXT BOOKS ON ELEMENTARY SCIENCE
(Quite Indispensable for Remodelled S. S. L. C)
Approved by the Text Book Committee.

Book I-Physics and Chemistry:By K. 8. Ramachandra Ayvar,B.A., L T,
Senior Science Master Town High Sehool, Kumbakonam and G. Vaidyanatha
Swami Ayyar, M. A., L, T., Mahajana High School, Erode Price Re. 1.

Book II-Animal Life: By K. S. Ramachandra Ayyar, B. A.. I. T.,
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Editorial.
The 24th Provincial Educational
Conference.

Prof. C. A. Krishnamurthi M.A., F.R.Econ. S.,

Associate Editor.

THE 24th Provincial Educational Conference was held
at Madura on the 11th of May 1932 under the presidency
of Principal V. Saranathan of the National College in the
main hall of the American College, Madura. About 600 delegates
including ladies attended the Conference which sat for three
days, concluding its sessions on the 14th of May 1932.
There were other conferences held under the wings of the parent
Conference, the 3rd Geographical Conference, the Conference
of Physical Directors and the 1lst Pundits’ Conference.
The Educational Exhibition was noteworthy both from the point
of view of the' quality and the variety of the exhibits.
Educational publishers exhibited their fine sets of books, charts,
maps and globes which attracted in large numbers the various
delegates and visitors to the Confeérences. A Refresher Course
was held in the Sethupathy High School buildings for Element-
ary school teachers, while lectures in Geography were delivered
by Mr. N. Subramaniya Iyer of the Teachers’ College in the
Y. M. C. A. Hall and the U. C. High School.

The Conference which wag a big and multi-sided affair
could not have found a more spacious or suitable accommodation
than the various blocks of buildings and extensive grounds
of the American College, situated amidst quaint and picturesque
surroundings, afforded. The holding of various conferences
and business meetings, simultaneously,r and arrangements
within the Conference area itself for the physical conforts
of the -delegates gathered in large numbers from the various
parts of the Presidency, - all which meant the getting on
with the ambitious programme of the Conference with speed
and efficiency, would have been otherwise, if not impossible,
at least, highly taxing to the . Reception Committee which
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was responsible for the making of necessary arrangements.
The delegates could not have gained an adequate idea of
the heat of Madura in early May, thanks to the cloudy weather
prevailing over a greater portion of the Conference period
with now and then an agreeable downponr.

- The Geographical Conference began its work earlier
by a day under the presidency of Dr. A. L. Narayana of
the Kodaikanal Observatory, with a suitable introductory
speech by Mr. T. C. Srinivasa Ayyangar. A series of interest-
g papers succeeded, followed by a brief discussion on each.
Among the papers read were those on ‘Meteorological condi-
tions of the Madura Dt., by Dr. A. I.. Narayana, ‘Place Names
of the Madura Dt.” by Mr. S. S. Bharathi, ‘Town-planning
of Madura’ by Mr. Dann, ‘The Economic = conditions and
possibilities of the Pandya Nad' by Prof. C. A. Krishnamurthi
Rao, ‘Roads and Communications of the Madura and Ramnad
Dts.” by Mr. N. Subramania Ayyar, the organiser and the
moving spirit of the Conference, and the ‘Hill products of
the Madura Dt.' by Mr. K. C. Ramakrishnan, University
Reader of Economics. An excursion to the Cumbum valley
was also organised under the auspices of this Conference.

‘The Educational Conference proper commenced at
9A. M. on the 12th May in the Assembly Hall of the
American College which was filled with delegates and visitors.
The address of Mr. R. Foulkes, 0. B. E., M. L. C., the Chaar-
man of the Reception Committee and the President of the
Madura Dt. Board, while heartily welcoming the Conference,
dealt ably and clearly with the various educational problems,
With his long experience of an able, practical administrator,
his candid examination of the various problems connected
with Elementary and Secondary education throws most
helpful light on'their solution, especially from the non-pedagogic
"peint of view. He held that the scope and aim of elementary
education should include only such subjects as are indispensable
for any career later and overloading the child’s mind with
knowledge that was of questionable use later must be avoided.
He felt that the unfit schools, now too many, should be
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mercilessly eliminated in order to benefit the better ones.
He questioned the wisdom of compulsion in elementary edu-
cation under present conditions and recommended compulsion
only for a part of the day to ease the hardship of the poor.
The apathy and inefficiency of teachers and their utilisation
by others for party politics came in for well-merited censure.
A good deal of wastage due to overlapping in the various
institutions could, in his opinion, be prevented by some
instituticns specialising in particular subjects. Physical edu-
cation and women’s edncation were suitably dealt with. The
address showed a very clear perception of the various branches
of education, Elementary, Secondary and Collegiate, both in
their mutual relationship and separation.

The address of the President of the Conference was
one befitting the occasion.  This and his concluding extempore
address were one fervent appeal for higher ideals, a broader
outlook, and a deeper understanding of the responsibilities
and privileges of the profession functioning under peculiar
circumstances at present in India. He was not a Dblind
worshipper of the modern or the ancient, but realised the
underlying unity of both. He invited recognition of the
time-spirit and the changes following in its wake, but pleaded
for a retention of. the mever-too-old spirit of purity, sacrifice
and voluntary service to humanity that characterised the
true Hindu ideal of life. He pleaded for national education
not in any narrow spirit and urged the adoption of the
mother-tongue as the medium of instruction. He noted with
regret the absence of any definite educational policy and

rightly emphasised the need for the teacher to be learning

that he might the better teach. He lifted the controversy
of the ‘C’ Group to a higher level by demanding that the
advanced pupil shall not saffer by anything retarding or
denying his rapid progress nor the backward one be hurried
on in more brilliant company. The distribution of grants-
in-aid ought to be better regulated and a Standing Committee
of the 8. I.T. U. should look to it. The existence of an
increasing number of graduates, many of them poor in real



(93

206 THE INDIAN EDUCATOR

attainments and poorer in finance, is no justification for
the abolition or restriction of higher education in any manner
Or measure, but only calls for better handling of the problem.
The spirit of ancient Indian culture even now persisting
among the people . ought to be rightly understood and adapted
to serve new and changing conditions. It should be the
duty of the teacher to teach a higher patriotisimn envisaging
3 new materialism and a new economic dispensation.

Among the papers read at the Conference was one
by Mr. Ramadas Pantulu who pleaded for an education of
the masses regarding such national questions as Indian
Currency and Exchange and Imperial Preference. Among
others were <Philosophy of Mastery’ by John de Boer of
Vellore, two papers on Experimental Psychology by Mr. K.
Kuppuswamy of the Mysore University, ‘Domestic Science’
by Miss Paranjothi, ‘Some educational problems’ by Prof.
C. A. Krishnamurthi Rao, and a lecture on the Teaching of

English and Intelligence Tests by Mr. R. M. Savur, the D. E. O.
of Madura.

~ Important resolutions were passed regarding standardi-
sation of scales of salaries in all schools, the Government
form of service-agreement between teachers and managers,
revision of the 8. 8. L. C. syllabus, the adoption of the
mother-tongue as the medium of instruction and the inclusion
of Hindi in the 8. 8. L. C. syllabus.

At the business meeting of the 8. I. T. U. it was resolved
among other things that.the teaching Staff of Colleges and
the vast body of Elementary school teachers be requested
to join the S.I.T. U. and that a Silver Jubilee Fund be
started, the interest accruing from which should enable the
8. I. T.U. to function with greater continuity and efficiency.
The Conference was invited to Trichinopoly to meet next
summer.

The Conference, on the whole, must be pronounced
a success. It made it possible for a large and represen-
tative body of teachers of the Presidency to cowme together
realising their professional unity, discuss educational questions,
and give and receive enlightenment in an atmosphere that
was not only educational but also educative.

Educational News Bulletin.

s

- (lasued under the auspices of the All-India Federation of Teachers’
Associations by the Association of Editors of Educational
Journals in India, 41, Singarachari St., Triplicane, Madras.)

DELHI

A severe heat wave is passing over Delhi and . its neighbourhood, the
temperature vising to 120°. Several deaths are reported - each day. Acting
on the adyice of the Municipal Health Officer, all the schools in Delhi
will close at 10-30 a m. June is a very hot month. In the interests of young
pupils, it is suggested that schools change their workihg hours working only
in the cooler hours of the day.

UNITED PROVINCES.

1. Powers of chairmen of Fducation committees of District Board are
being gradually cut down. Sometime ago the headmasters of vernacular
middle schools were given the power to select books for their schools. Now
the Department itself has decided which hooks of which publisher will be used
as text in primary classes. :

2. Alittle before the A. V. schools closed for the summer vaeation,
the Inspecter of Schools, Benares Division, launched on an interesting experi-
ment of supplying sprouting gram to scholars in the mid-day recess. Boys
are veported to have taken to it with much liking.

3. Tha new edition (1939) of the. Education Code is out. It is reputed
to be the best. of all .Educational  Codes in the country. . It is noteworthy
that powers of heads of schools in matbers of internal administration: have
been defined, This is expected to save the heads of institutions from unautho-
rised raids of managing committees in this respect. - :

4. Speculation is much rife regarding the proposed legislation to
compel the Allahabad and Lucknow Universities to have honorary Vice-
Chancellors Educationists lika Dr. Ganeshprasad and Dr, Tatachand are
arrayed on opposite sides. :

: 6. - June is the month of anxiéty for teachers. Notides to quit
ore the order of the senson. Eveh the most insignificant members of
managing committees suddenly grow important. A very interesting case
concerning the N. R. E. C. Uollége, Khurja, is engaging attention at present.
The Principal sllowed a Mushaira' to be held in one of the College hostels,
A local, wat .maker perhaps suspected by students to bean informer was
pelsboured by boys. Some teachers including the Superintendent of the
hostel got involved and had to leave. Certsin members. of the managing
committee holding the Principal rather than the teachers responsible ‘for
the whole thing have resigned thus causing an. impasse. Developments
are being watehed evem .by The Lender ordinarily accused to be indifferent

" to teachers’ lot.

, 6. Due to. rapresentation of the U, P, Secondary Teachers’: Association

the Government has sgreed to-effect a 10 p. ¢. cut on the Government

grant-in-gid :rather then on teachers’ salaries as was previously proposed
o BOMBAY. S

When about a month ago it was announced that Sir Dorab Tata

had made a trust of his property—about 3 erores—no one had 'any idea
that that annouricement was soon to be followed by the announcement of
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the death of Sir Dorab Tata and the conditions of the trust were discussed
in newspapers where it 'Wwas maintained that a good paxt of the trust
money should be'ear-marked for the benefit of the Parsee community.

This is the second big endowment for charities on a eosmopolitan
basis, the first being the well-known N, M. Wadia charities, and it is worth
noting that both of them are made by Parsee millionaires—India owes a
lot to the foresight, courage and 'patriotism of the late Sir Jamshed Tata
and on his death his mantle had deservedly fallen on his two sons who
maintained the high traditions of their illustrious father. It was the Tatas
who gave India its Iron and Steel Industry and it was they who founded
and helped to maintain the Indian Institute of Science at Bangalore, a
premier institute of research in Chemistry and Fleetrical Engineering. There
is hardly a line of trade where the Tatas do not have a prominent share
and by their enterprise they have given India soms notion .of what real
industrialism may mean. The Tata Hydro-electric works, the Tata Qil
Mill Tndustry, the Tata construction syndicate, are some of their well-
known undertakings and recently they were plabning to run an air line
across the country from Karachi to Bombay.

Sir Dorab Tata who died of heart failure on the 3rd of June was:

the last of the famous house of Tatas, there being no male men}be'r
now left o continue the line for Sir Jamshed. Ever since his wife's
death last year Sir Dorab had been anxious to make some kind of
settlement of his properties and a trust deed was duly executed on March .I I.
It follows the same lines as those of the Wadia charities, the.funds being
utilised without any consideration of caste, creed or race. Sir qub has
also set apart a sum of Rs. 2500000 for instituting scholarsh.lps for
researoh in what are commonly known as incurable diseases. Born in 1859,
Sir Dorab was 78 years old when he died. His death oreates a gap in
the public and industrial life of Bombay which may not be filled for vears.
B MADRAS.

1. The results of the 8. 8. L. C. examination conducted by the
Government have just been published. while there is a fair amount of
satisfaction at the results, still there are several cases of real hardsnip
and the moderation Board appointed by .the - University of Madras has
recormmended certain modifieations in the rules of eligibility. A meeting
of the syndicate is expected to come off on the 25th June, after which
a supplementary list of eligibles will be published. '

2. A conference of medical Inspectors of schools will be held early
in ' August. The Minister for Health is expected to open the conference
and Major. J. R. D, Webb, Director of Public Health, to preside. The
Minister for Education will wateh the conference. This conference is arranged
in good time as it is expected to throw light on the results so far achieved by
the system of Medical inspection in schools, and make valuable suggestions
for more effective medical Inspection.

: 3. The Government of Madras acting on the recommendations of
the Retrenchment. committee have ordered that one teacher in every Govern-
ment secondary training school for men be retrenched. It is estimated
that this will result in an immediate saving of Rs. 50,000 and an ultimate
saving of Rs. 75,000 per annum. : -

‘4, The Y. M. C. A., Madras, conducted its annual Summer sohool

of Music this year also. A large number of Women Teachers attended
the school, '

Reviews.

[ ] .
1. Modern Elementary Mathematics:—By P. R. Subramania Ayyar,
B A, L. T, Asst, H. H. The Maharajah's College. Pudukottah. Sixth Fdi-

‘tion in three parts. Book 1 for Form IV. Book II for Form V, and Book III

for Forms IV, Viand VI. The last of the series is in print and will be published .
in a few weeks. Price per part, Re. 1 only.

 The enterprising author above needs no introduction from us to the
teaching public. He has given us the best of his experience in his popular
work, and the present edition exhibits great improvement over its predecessors.
A freghness and originality characterise the treatment of certain topics - the
methods for calculating percentages. the synthesis method of teaching
mathematical problems, and the hints and suggestions to pupils and pupil -
teachers. Examples are copious and varied to suit the requirements in
different localities Chastened of its defects, the present volume assumes a

stud@ed, thought-out, well-planned and comprehensive publication deserving of
continued support.

. 2. A High School English Grammar:—By Yates and Mahadevan.
Published by Longmans, Green & Co.. T.td . Madras. (1939)

This new publication is speciully intended for Indian schools The
“'“t'hol‘fi being men of long experience and recognised standing in the Indian
edugutlonal ﬁeld.‘ have made it pre-eminently suitable to be studied by Indian
pupils endeavouring to acquire an aceurate knowledge of the English language.
Bemg.lnteuded. for students of an advanced stage, the book rightly passes over
the minor details of grammar and deals mainly with those points which give
8pecial trouble to Indian pupils - esp. the prepositions. Trbe to the maxim
that practice makes perfect, each difficult expression is illustrated by a largo
number of sentences bringing out even the slightest shades of difference in
their meaning, 1t is also worthy of note that not a single sentence in the
‘b‘oo‘k contains an idea foreign to the Indian mind. The language is very clear,
simple and dlreqt, 80 that it can be easily grasped by pupils. The anthors
dese‘rve the gratitude of both the teachers and pupils of Indian schools for
p}acmg in'their hands such an exeellent guide for mastering the habits of a
ifficult but' useful foreign language. D. Manuel, B. A., L. T-
) 3. Lessons in Geometry:—Part 1: By S. N. Chatterjee, M. Sc.; pub-
lished by Macemillan & Co., Ltd. (1932). Price: Re. 1—8—0.

This is a first course in Geometry written on a novel plan. The
author holds that the fundamentals of Geometry shauld be learnt by bheginners

. by practical work, by measurements and inferences. The method and arrange-

ment of subject- matter, consequently, have not the logical and axiomatic as-
pect. The learner is expected to start with the use of instruments and absorh
geometrical truths from his own experiments Circles have been taken at an
early stage. The language used is simple and direct. The examples are easy.
Prof. Strang in his foreword refers to the possible advantages and dangers of
this method, but the latter need not stand in the way of teachers giving it a
trial in their sehools. ;

- 4 My Homble Bit:—By K. V. Subba Rao., L., M. P.,- Kaikalur,
Kistma Dt -~ ‘ ‘
- Mr. Subba Rao has made a commendabe beginning by composing
short poems, original and interesting. His translation in verse of some sayings

j., from the Hitopadess, his lines on the ‘Glow of Bliss' among others, reveal a

4]

’pudding poetic fancy combined with flow of expression. The booklet is promis-

g “:ing, and we wish his literary hobby every success. '
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5. Durga Das, the Rahtore:—Published by Macmillan & Co. Ltd.,
Madras. (1932)

The publishers have done 3 servi
romance within reach of High School pupils
inspiring high ideals of conduct in readers.
masters, his utter fearlessness in the face of
private life, and his suicidal magn
clearly in the course of the inte
written in a flowing style, an
enhance its attractiveness,

ce by bringing out this historical
. It isa tale of Rajput chivalry
Durga-Das’ devotion to his royal
danger, his astonishing purity of
animity towards foes, have been brought out
resting narration. The book is charmingly
d illustrated with a few chosen pictures to

6. A Junior Regional Geography:— By A. M Druitt: Published by
Longmans, Gyeen & Co., Ltd.

This is intended for use in Anglo-vernacular Middle Schools. The

author has deseribed the features of the dilferent natural regions of the world,
taking a few typical countries for illustration. The book is written in simple
language and printed in attractive types, interspersed with fine pictures. Euch
chapter ends with g brief summary of its contents. A good coloured map of
the natural regions of the world appears on opening the book, The ohserva-
tional and informative facts have been skilfully blended so as to create interest
in youngsters.

7. _An Introduction to Biology:—Part I - Plant Life: Part 11-Animal
Life: Part I11 - Human Physiology, Hygiene and First Aid. By M. V. Sunda-

résan, M. A, L. T., Asst. Master, Govt, High School, Kolar, (now at Shimoga).
Price: As. 8, As. 8 and As.

12 respectively. Copies can be had of Typewriter
Mart, Post Box 209, Madyr ‘

as,
With his long experience of teaching Ele. Science, Mr.
has attempted these three valuable books for use by

the Madras 8. 8. I.. C. Publie Examination.
besides, he has clearly grasped the requirement
the departmental syllabus. Teachers who h
will be in a position to appreciate the lucidit
tion, and the highly instructive char
ilustrations. The subject matter ha
manner, avoiding, wherever
got-up in lino-type printing,
readers to taste of its conte
the High School classes will
examination.

8. The Rose Readers:—By R. Krishnaswami A
Deputy Inspector of Schools, Kumbakonam, (now
had of Crrggriy eunssertsy, Teppakulam Trichy.
Reader - Price As. 8%; 8rd Reader -

Sundaresun
the pupils preparing for
Being a specialist in Biology
s of the students as defined in
ave been handling the subjects
v and coneciseness of his exposi-
acter of his well-thought-out and original
s been presented in o simple and popular
possible, technical terms and details. Very neatly
the series of books easily tempt even unwilling
nts and master them for their good.: Students of
find these handy volumes useful guides for their
yvangar, P. A, T, T.,
at Vellore.): Copies can ba
Primer - Price As. 21: 9nd
Price As. 4; 4th Reader - Price As. 53.

The readers above have been compiled by
of schools long in touch with elementary schools.
language of each have been adapted t0 the standard for which it has been in-
tended. The readers have been carefully graded. The contents are interesting
and treat of varied subjects connected with the daily life. of the pupils.
Appropriate pictures have been used wherever needed to illustrate and explain
the sabject matter. Books of this kind need to he introduced in al} elementary
schools: They have heen approved by the Text Book Committee,

a senior Deputy Inspector
The subject matter and
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