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ADVERTISEMENTS.

A TEXT-BOOK OF ARITHMETIC
L for Lower Secondary or Middle Schools

Nov. 1932.]

BY

The late S. RADHAKRISHNA AIYAR, B.a. o

Principal, Mzharajah's Collegs, Pudukotah
AND

K, VAIDYANATHASWAMI AIYAR, B.aA.
Retired Hoeadmaster, Board High School, Tiruvalur

This book which had long been recognised for use in Schools under private management and
" has passed through 23 blg editicns in about 30 years, is now recognised for use in Schools under

public management also.

2.

Elementary Mat
Presidency and in the Indian States of Mysore, Travancore, Cochin, Hyderabad and Pudukotah.

3. The book is issued from the aist cdition in two complesz and independent parts written on

the Concentric Systers, Part T being intended for Ferm 1, and Part 11 for Forms II and IIf.

'PART 1—23rd Edition for Form I, Price As. 12.
PART I1.—924th Edition for Forms I1 & III. Price As. 12

- Prescribed as a Textsbook for 193031, in the first and second year classes of Middle Schools in tie

Mysore State, vide Notification D. No. 49, dated 23-12-29,

Approved for ue in Akl Schools
(Both under Private and Public Management.)

Part Yel—(Pages 2i0 ¢ 2vih  Frive 13 as. 6 ples.
Parte -8 & T in ous voinms, Do 34100

Approved as a suitable Text-book for School uss.
(Fort St. Qevrge Guzette, 24th July 1923, puge 668).

In its z1st edition 1t was thoroughly revised and brought into line with the Syllabus in
Blementary Mathematics recommended by the Director of Public Instruction, Madras, for Forms I, II

and III of Secondary Schools, and will be found to be a most suitable and satisfactory Text-Book of
hematics for Ferms 1, 1T and IIT of all Sccondary Schools both In the Madras

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS,
XXXVIll—a
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ELEMENTARY MATHEMATICS
BY . '
Rao Bamapur P. V. SESHU AlYAR, B.A,, L.T., L.ES,
Retired Principal, Govt, College, Kumbakonam.
AND ’
V. VENKATASUBBAYYA, B A, LT

Headmaster, High School Dept., Pachaiyappa’s College. Madras,

Part | for Forms I to III. 8th Eéition. Cr. 8vo. 550 pp.  Rs. 2.

Approved as a Text-book for Secondary Schools, Fort St. George Gazette, 4th June 1912, and Cochin
Govt. Gazette, 15th June 1912, and for Schools under Public Management, Fort St. George

Gazette, 3rd December 1913 ; also at p, 642, Part 1B, dated 21-6-21.
Part I for Forms IV to Y1. 6th Edition, Cr. 8vo. 612 pp. Rs. 2.

Approved as a Text-vook for Secondary Schools, Fort St. George Gazette, June 1915 ; and for Schools
under Pablic Management, Fort St. George Gaszette, July 1917; alse at p. 642, Part I.B,

dated 21-6-31,
TAMIL EDITION.

Adapted and trapslated by S. Sivaraman, B.A., L.T., Mathematics Assistant, Salem College.

Part 1 for Form §. Cr. 8vo. 292 pages. 12 As,
Approved as & Text-Book snitable for School use, vide Fort St. George Gazetie, Part [-B, dated 1-11 27,

Part I for Form II. Cr.8ve. 208 pages, 10 As.

Approved as a Text-Book sumitable for School mse, vide Fort St. George Gasette, Part 1.B,

dated 1-11-27.
Part Il for Form 1I[. Cr 8vo. 300 pages. 12 As,

Approved as a Text-Book snitable for Class use, vide Fort 5t. George Gazetfe, Part I-B, p. 513,

dated 13-11-1928.
- TELUGU EDITION.

Adapted and translated by 4. Jauyaraw Ruo, B.a., L.T,, and S. Kristoa Rao, BaA, LT,
Board High School, Kavali.
Part I for Form I. Cr. 8vo. 394 pages. As. I2.
Part II for Form . Cr. 8vo. 208 pages. As. 0.

Approved as Text-Books snitable for Sckaol use, vide Fort S G
wil Wy Ve o t. George Gasz -
dated 131198, orge Gaszette, Part I-B, p, 513

e

Part i for Forw MI. Cr. 8vo. 303 pages, As. 12
Approved as a Text-book suitable for School use, vide Fort St. George Gazette, Part I-B

SRINIVASA VARADACHARL & CO, 190, MOUNT ROAD. MADRAS
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A COURSE OF GENERAL MATHEMATICS
FOR SECONDARY SCHOOLS

Suiting the Syllabus in Hiementary Mathematics for the S, 8. L. C.
Public Examination

By V. RAGHUNATHA AIYAR, B.A, L.T.
Dy. Inspector of Schools, Ainbasamudram.

Sth Edition. Or. 8vo, over 570 pages sud 200 diagrams. R, 2.

Approved as a Text-beok for Schools under Public management,
vide Fort 8t, George Gazette, Part 1.B, p, 641, dated 21-6-21,

Approved as a Text-book aunitable for scliool use,
vide Fort St, George Gazette, Part 1-B, p, 877, dated 21-9-21,

ADAPTED IN TANMIL

By
Vo RAGHUN[XTHA ALYAR’ BoA.’ L-To

Deputy Inspector of Schools, dmbasamudram.

The adaptation in Tamil of the above book is specially made to encuurage
the study of the subject in Tamil. The publishers will be delighted if they hear
that pupils understand the subject with ease through Tamil as the medium of in-
struction. Special efforts are made to .present the subject in simple clear Tamil.
English equivalents for the scientific terms are set. side by side with the Tamil
terms. Test papers and copious problems are added to give enough drill.

D, Cr. 15 mo. 396 pages. Frice Re. 1-4-0.

This is a Tamil edition of the very useful text-book on Mathematics for High Schools prepared by
Mr. Raghunatha Aiyar and published a few years ago. The fundamental principles are explained in easy
language and the examples set in the soveral exercises are of graded difficulty and calculated to take the
student easily on {rom one problem to another. The book is made interesting to the student. by relatingths
problems as far as possible to actual life. Inthis Tamil edition, the author has employed Tamil equivaloats
for the technical terms of Mathematics ; and to facilitate their use, he has also given the English terms in

brackets.-The Hindu.

SRINIVASA VARADACHARI & CO. 190, MCUNT ROAD, MADRAS.
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INTRODUETORY ALGEBRA

The Most Hlementary Principles Fully Explained
and - tlustrated by Model Solutions
WITH
ONE THOUSAND EXANMPLES
BY
JOHN COOK, M.A., F.R.S.E,

erincipaly Central College, Bangalore; Fellow of the Madras University, etc.
Sixth and the latest Edition—Revised. Price 10 Annas,.

RUDIMENTS ©F ALGEBRA

With a Chapter on @raphs
by the late 3. SRINLVASA 1YER,
Author of ' Problems in Arithmetio.”
Revised by B. HANUMANTHA RAU, B.a.

Professor of Mathematics, College of Engincering, Madras,
Sixzth Edition. Price Re, 1,

136h Editioxn.

A MANDEBL SF Z%ﬁE’E‘HMETl@

By the late 8. RADHAKRISHNA AIYAR, m.a.
) Principgl, Maharajah’s College, Pudukotah.
Approved as a Text-book for all Classes and Forms.
Vide Fort St, George Gazeite, 24th Jan, 1907,
Very useful for School-Leaving Certificate Examination.

PROB LEM@%&H ARITHMETIC

SOLUTIONS AND EXAMPLES
CLASSIFIED AND ARRANGED
BY
S. SRINIVASA ALYAR,
Late Headmaster, Pachaiyappa’s High Sohool, Conjeeveram,

TENTH EDITION—REVISED AND ENLARGED.
Price Re. 1-4-0.

BRINIVASA VARADACHARL & GO., 190, MOUNT ROAD, MADRAS
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A PREPARATORY ALGEBRA

Prepared in accordance with the Syllabus in Optional Mathematics
(C¢. Group) for the Madras 8. 8. L. €. Public Examination

By V., RAGHUNATHA AIYAR, B4, L.T,

Dy. Inspector of Schools, Tirukurungudi Range (Tinnevelly Dt,): autho: of * A Couree of General Mathematics.'
D. Cr. 600 pages with 49 diagrams. Price Rs, 2,

Approved as a Text-Book svitable for School ase,
vide Fort St. George Gazcitz, Port 1.B, p. 645, dated 1-11.'37.

OPINIONS,

Rao Bamapur P. V.SESHU AIYAR, B.A., L\T., Retiredd Principal, Qovt, Qollege, Eumbakonam,
writeg i=="I am glad to find that * A Preparatory Algebra ” by Mr. V. Raghunatha Aiyar, B.a,, L.1. (pub.
lished by Srinivasa Varadachari & Co.} is well planned and written very carefully so as to meet the
requirements of pupils in the 8. S. L. C. classez for whom it is mainly intended, The expositions and
illustrations are clear and Incid and thore is a good collection of nice examples and exercises, The
sppendices A and B are reslly well-writton snd add much to the usefulness of the book. # * %

I hope the book will meot with the oncomragement it well deserves.”

Mr, A. TIKUVERKATATTA(YANGAB, B.A,, LT., Headmaster, 0. R. 0. High School, Pursawakam
Madras, writes ;="' My, V, Raghunathe Ayyar, B.Ay LT, bas laid the sbudent population under obligation
by bis Preparatory Algebra, The plan of the book is commendable, The chapter on Directed Numbers
is in its proper place and ig well written. What a student will find of greatest value in the book is the
large collection of exercises following theorems, Thero are & fow typographical errors, which, it is hoped
will be removed in & subseguent edition. The book is & useful addition to the books on High School

Algebra and will supply & resl want.

Fourth Edition—Revised and brought up-to-date.
IMPORTART TO INTERMEDIATE STUDERNTS.

INTERMEDIATE GEOMETRY
(THEOKY AMD PRAGTICE)

Containing a detailed and exhaustive treatment of the matter for the
[ntermediate Examination with special reference to the Syllabuses of
the Madras and Mysore Universities,

By M. SATYANARAYANA, M.A, LT
Chlef Lecturer In Mathematics, Maharajah's College, Vizianagrum

AND
K.S. PATRACHARIAR, M, LT

Chief Lecturer In Mathematics, Government College, Kumbakonam,

Crown 8vo. 360 pp. with cver 130 diagrams. Price: Rs. 2.8-0,
SRINIVASA VARADACHAKI & €O, 190, MOUNT ROAD, MADRAS
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Approved as a Text-Beok suitable for School use,
vide Fort St. George Gazette, Part 1-B, p. 513, dated 13-11-88,

A NEW GEOMETRY FOR HIGH SCHOOLS

BY v

A. A. KRISHNASWAMI AYYANGAK, M.A.,, L.T,

Chief Lecturer in Matheinatics, Intermediatc College, Mysore.
WITH A FOREWORD
BY
Dr. R. VAIDYANATHASWAMY, M.4A., D.Se.,, F.R. S, E,

Reader in Mathematics, Madras Universily,
Price Rs. 2-8-0.

CONTENTS.

Book I. Chapter I. Introductory; Chapter II. Aogles at a Point; Chapter 1II,
Parallel Straight Lines; Chapter IV, Aungles ot Triangles and Polygons; Chapter V,
Relation between the Sides and the Angles of a Triangle; Chapter VI Coungruent
Triangles; Chapter VII, Pursllelograms; Chapter VIII. Constraction of Triangles and
Quadrilaterals from given data; Chapter 1X. Loci.

Book II. Areas. Obapter X. Areas of Parallelograms, Triangles and other Rectilineal
Figures. Chapter XI, Identities, Chapter XII. Pythagoras’ Theorem and its Extensions. Revision
Papers,

Book III. The Circle. Chapter X111, Properties of the Circle, Chapter X1V, Construc-
tion of QOircles. Revision Papers, ’

Book IV. Ratio and Proportion. Chapter XV. Ratio and Proportion. . Chapter XV1,
Trigonometrical Ratios. Revision Papers.

OPINION.

The Journal of the Indian Mathematical Society, February 1980 :—This a Text-Book designed
for use in Indian High Schools and meets tho requirements of C. Group Geometry of the Madras
8.8, L, 0, Itisreally a*“new” geometry containing several distingtive featnres nmong which may be
meptioned 1 the new orderiug of theorems enabling related propositions and constructions based on
them to be treated side by side, the emphasis on tte application of geometrical results to practical needs
of man, and the historical notes imparting an oft-neglected human touch to the subject, The reference
to the contributions of great Hindu mathematicians like Aryabhats, Brahmagupta and Bhaskara is an
original feature which must make the book specially valuable to Indian students. The section on Trigo-
nometrical Ratios is a welcome addition to a Text-Book for the High School classes, We may echo the
hope, expressed by Dr, Vaidynathaswami in his Foreword, that the book may set the fashion—not only
in text-book writing, but also in actual teaching,

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS,
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Supplementary Readers
(Books for Non-detailed Study in English)
® Books Approved for School Use by the Text-Book Committee are marked with an asterisk

GRADE I

* The Sky PFalla | Large Type. Short sentences. Very simple Epglish. With Picture Devices
for Unaided Reading in Class V or Form 1. A Story that can be used in a Project Scheme. {The Cuband
Scout Series, No, I. A first step in Social Educaticn), As, 2.

GRADE II

Storios for the Deys of the Wesk. Seven Stories designed to induce in pupils a certain self-
regulation and honourable relationship with one another in their school life, making a little beginning for
cltizenship. Large Type. Well Illustrated.

Form 1. (The Cub and Scout Series, No, II. A second step in Social Education.)

GRADE IIX
* The Adventures of a Billy-Goat, By W. H. Warren. Large Type. Illustrated with four
plctures. A humorously told story in charming, simple, straightforward, idiomatic English. Form 11. As. 2.
Dimma Loag Tail The Story of a Monkey King and his Kingdom, giving a sense of Common
Weal. (TWic Cub and Scout Serics, No. IIl. A third step in Social Education,) Form 1I. In the Press.
GRALER IV

The Trial of Macjalan. The Story of a Cat ‘Committed to the Sessions’ and tried by a Jury of
Birds and Animals. A touch of sympathy for the fallen. Form Ill. (The Cub and Scout Serics, No.IV.
A fourth step in Soclal Education). In the Press.

GRADE V: For Forms IV and V

*Aoross India: Stories of Citiaz and Shrines, 01d and New By A. C. Clayton. Tllustrated
with a Map and several Pictures. Gives an account of the route taken and the places visited by two puplls
under the guidance of an observant teacher. A book of historical, gecgraphical and literary usefulness. As. 6.

*The Wise Boy Judyge. Four typical Stories of Mariyathai Rama. By A. C. Clayton. As. 4.

*#Storins of Heroigin. By G. Davies-Watkins, Professor of Geography, The'Christian College,
Madras. Stories of deeds of heroism of ancient Greeks inspiringly told, As. 8.

*Storics and Liagends of 014 Indir. By A. ]. Appasamy, M.A. (Harvard), D. Phil. (Oxon). With
an Introductionon the value of Folklores and Legends and Questions and Exercises in Composition. As. 6.

The Entertainment of Lialita. Grade V. A Prose Drama. 'In t/ie Press.

The Story of Lalita, spurned, when poor. by her brother's wife, but gorgeously welcomed by her
when.rich. The play contains the joint-message of Lalita, combining in-herself the devotion, patience and
dignity of Indian womanhood, and her husband, a product of indigencus Indian and Western culture, to the
present-day Indian student—boy or girl. (The Cub and Scout Serics, No. V. A fifth step in Social
Education ) .

Books for College Classes and School and College Libraries

The Unifying of Civilization. (The Lesgue of Nations) By G. Davies-Watkins, B. Sc,
(Econ.). F.R.G.S., Univcrsity Reader in Geography, University of Madras, Re. 1.

For the Fass and Honours Conrses in History, Philosophy and Law and for all interested in
the achievements as well as the problems and work ahead of the League. Covers most of the Syllabus of the
University of Madras in the subject of The League of Naticns,

Agricultural Co.operation in Indis, By Joho Matthai, B. Litt., D. Sc., formerly Professor of
Indian Economics, University of Madras, and Member, The Tariff Board. Paper Cover Ra. 1-8; Cloth,
Ra. 2. For the Pass and Honours Universiiy Courses. *‘Brilliantly written...The best introduction to the
Rural Co-operative Movement in India.”’—-Harold H. Mann, Director of Agriculture, The Bo-:bay Presidency.

Studont Lifo in the West. By A, ]. Appasamy, M.A. (Harvard), D. Phil. (Oxon). As. B.

* Very useful for those intending to go overseas for further studles.”—The United India and
Indian States. ** Delightful pen pictures.”--Rurgl India.

THE CHRISTIAN LITERATURE SOCIETY FOR INDIA, P. B.501, PARK TOWN, MADRAS,
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UNIVERSITY TUTORIAL PRESS

ADVANCED TEXT-BOOK OF ELECTRICITY AND MAGNETISM.
By R. W. HurcHinsox, M. Sc.  In Two Volumes. Second Edition. 123, 6d.
This book contains a full treatment of the subject from both the practical and theoretical
points of view, upto the standard of Pass Degree examinations. Special care has been taken to
embody all the distinctive results of modern research.

JUNIOR TECHNICAL ELECTRICITY.
By R. W. Hurcrixsox, M. So. Second Edition. 4s. 6d.

A first year course in electrical engineering specially intended for students in Technical
Schools and Colleges and in the Universities. The book should also be useful to those students
of Physics who wish their studies in Magnetism and Electricity to have an applied bias from the
outset.

TECHNMICAL ELECTRICITY.
By H. T. Davipgg, B. Sc, M. L. E. E. axp R. W. HUTCHINSON, M. Bc.
Fowrth Edition. 12s. ¢d.
The main object of this book is to give the reader a thorough working acquaintance with
the elements of practical electrical engineering, and to base his knowledge, from the outset, on
sound scientific principles.

CONTINUOUS CURRENT ELECTRICAL ENGINEERING.
By W. T. MaccaLn, M. Sc., M. 1. E. E. Third Edition. 15s.
Meets the need of a concise and sound text-book on Continuous Current Engineering,
concerned mainly with engineering practice but containing also a sufficient amount of electrical
theory to form the necessary basis. The mathematical work has been kept as simple as possible.

ALTERNATING CURRENT ELECTRICAL ENGINEERING.
By W. T. Maccatr, M. Sc., M. I. E. E.  Sccond Edition, 15s,

This book forms a companion volume to Continucus Current Electrical Engineering, and
is on the same general lines. It covers the fundamentals of all branches and provides for more
specialised Alternating Current work. A large number of problems, examination questions, and
worked examples are included. '

LONDON : UNIVERSITY TUTORIAL PRESS, LTD.
INDIA : OXFORD UNIVERSITY PRESS

Bombay (Hnau ,nce) B. I Baildiy g, MNico! Read.
Madxas (Deyot) ’mr'lv‘ Beildings, ¥ount Rea

Applications for specimen copies should be addressed to the Head Office, Bombay.

et .

The publications of University Tuotorial Press may be obtained from the principal booksellers in India,

[Nov. 1932,
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THE BUCCANEERS IN PANAMA

By MR. G. G. JACKSON,
Cobham, Surrey.

{Constinued from page 636.)
1. THE SACKING OF PANAMA.

'VVHEN Morgan reached Cruz, and was
' so bitterly disappointed at the yield
of the place, he realised that the canoes
which had helped so many of his men
on their way must be left here. The
position of the village marked definitely
the head of the navigation of the Chagres
River.

There were store-houses here belong-
ing to the government, but with one
exceplion, they had been emptied, The
one which had any contents was hailed
as heaven-sent; here were several jars
of wine and a sack of bread. Upon this
the ravenous men fell with a will ; but
soon they were suffering so terribly from
sickness that they thought the Spaniards
had deliberately left behind the wine,
having taken care to add poison to it.
Extreme sickness made it impossible for
the small army to proceed that day ; but
it was soon found that the illness was
really due to the strange mixture of
foods upon which they had been en-
deavouring to exist, together with the

effect the wine had upon ill-used-

XXXVIII—98

stomachs. Many of the men had plucked
herbs and grass as they went along ; and
it is not surprising that such a diet
proved disastrous, particularly when
wine was added to it.

Morgan did not dare to leave the
canoes here; neither could he spare
sufficient men to garrison the village.
Apart from this, there was nothing for
them to subsist upon. He, therefore,
sent back to his base at the estuary all
the canoes save one, which was safely
hidden in case he had need to send a
messenger down the river with news of
the success or failure of the expedition.

Morgan's next step was to send ahead
an advance guard of 200 men to investi-
gate the route and to discover parti-
cularly whether there were any
ambushes awaiting the main body. The
advance guard soon fell into one, and
were, for a time, thrown into much con-
fusion by a shower of arrows.

They were on the point of turning back
when tho discharge slackened and they
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nents were- Indiang] now in retreat.
Some of the Indians appear to have re-
mained because there is a record of a
very gallant stand which they made for
some time in which they inflicted con-
siderable loss upon the pirates, though
sustaining a greater one themselves.

The eighth day of the march was a
trying one for Morgan's men. Afraid of
an ambuscade, vet hungry, making slow
progress and much hindered by per-
sistent rain, the pirates were rapidly
tiring of the unpromising expedition.
They frequently came upon villages and
settlements; but with the idea of discour-
aging the intruders, the natives and the
Spaniards had burned down every build-
ing, besides taking away every vestige
of food and driving off the animals,

[t was on the ninth day, with an im-
provement of the weather and a con-
sequent heartening of the men, that two
great events occurred which gave the
pirates renewed hope of a successful end
to their desperate adventure.

Ascending a hill they beheld the
distant towers of the city of Panama, the
waters of the Pacific beyond, and ships
departing from the harbour below them.
Soon afterwards, whilst still congratu-
lating each other on their good fortune,
they came upon a large quantity of
cattle sheltering in a valley. Soon these
poor creatures were being butchered
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A further advance disclosed not only
the city to their excited eyes but bodies
of men hovering in front and upon their
flanks. The pirates camped just out of
gunshot of the city, and, posting sentries,
they feasted again and then slept more
comfortably than they had for many
nights, despite the fact that the guns of
Panama were doing their best to drop
shots amongst them. This fire continued
all night lopg without hurt to the
pirates, >

On the tenth morning Morgan reviewed
his troops and promised them that
victory should soon be theirs. They had
not gone far along the road when the
chief guide took Morgan on one side and
prevailed upon him to abandon the high-
way and make his path through the
woods, pointing out that the Spaniards
would have concealed troopsin various
well-selected places, and that, in all prob-
ability, they would have cannon, well
screened, to command the narrower parts
of the road. [t was fortunate for Morgan
that he took notice of the guide’s sugges-
tion; for it was indeed the case, that
the road was well-defended with horsed
troops held in readiness to charge the in-
vaders whenever opportunity offered.
In addition, a herd of wild bulls had
been gathered and penned in a position
whence it could be released upon the
invaders when they were compelled to
pass through a defile.
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harmless to the English. So greatly
terrified were the poor beasts that they
dashed away in all directions, a few of
them falling to the muskets of the buc-
caneers, about two hundred of whom
comprised the sharp-shooters of the
rather miscellaneous body under Morgan.

It was not to be an easy victory for
the pirates, and, when they, at length,
emerged before the city, they found that
the governor had withdrawn his troops
from the road and had them now com-
pletely barring the way. For a brief
period Morgan was uncertain of his
men ; this was the crisis and so small a
number were they that it would have
been no disgrace to them had they re-
treated there and then. But here the
trained buccaneers proved the great
stand-by of the pirates. With their guns
quickly loaded and discharged they
emptied many a saddle, and such was
the deadliness of their aim that they
broke the ranks of the defenders, who,
nevertheless, fought with great stub-
bornness, knowing full well that they
could hope for no quarter from the
pirates. For two hours they made ¢
magnificent defence; then their ranks
broke and soon men were flying in all
directions for cover. Only those who
took to the hills escaped ; others who
sought hiding places on the tree-lined
shore were hunted down and shot out
of hand.

There was still the city to be taken,
and the guns upon the ramparts were
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Those who still lived on reminded each
other that there would be fewer to share
the rich spoil, which they believed to be
awaiting them.

Despite the defence made, the pirates
were inside the city within three hours,
the commander having put up a white
flag. '

Fearing that his men might become
unmanageable if they drank much wine
the English commander spread the
report that it had all been poisoned. Re-
membering how badly they suffered
from their previous libations in the
Isthmus, the men were easily persuaded
to avoid the jars and barrels which
seemed to be too freely displayed.

After arranging for guards for the
various vantage points of the city,
Morgan sent men secretly to set fire to
certain of the more important buildings,
and then gave out that the citizens had
done this work, Whether he intended it
or not, the fire soon obtained such a great
hold that it spread rapidly until a con-
siderable portion of the city was gutted.
Many of the houses were of great
magnificence and were built of cedar
wood. Panama was the clearing-house
for the old and the new worlds and
treasure and products flowed through it
to Spain; some of those riches remained
there and helped to make it a most
prosperous and beautiful city, The in-
habitants of the city had carried away
most of their treasures and either shipped
them to Spain., to neighbouring settla.
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The fire swept the city of Panama for
a month ; meanwhile the pirates thought
it prudent to withdraw to some distance
since it was likely that the Spaniards
would seek revenge for the destruction
of so rich a city. SoJlong as Morgan’s
men were within the walls of Panama
they were liable to be scattered and to
become more anxious for wine and
plunder than for the safety of their com-
rades.

The leader knew that he was greatly
out-numbered and that despite the defeat
of the Spanish there were brave men
still left in and around this unfortunate
city.

The original 2,000 men who had set
out with Morgan had been greatly
reduced by death and wounds; in addi-
tion we have noted that he had to leave
garrisons at various points. Now it was
necessary further to deplete his small
force by despatching a strong party to
the castle at Chugres to advise his men
there that victory had crowned the
efforts of the invaders, One hundred
and fifty men were sent on this enter-
prise to Chagres Castle, Morgan had
other bands of similar strength engaged
upon a roving commission in an en-
deavour to round up prisoners who might
be able to disclose the hiding places of
much of the missing treasure. Also he
had boats scouring the neighbouring
coast intent upon a similar errand. We

may imagine his disgust when he heard
+hat hic nannla afloat had. bv <ame
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valuable ecclesiastical treasures had been
shipped for safety.

The pirates in the bvats had also
voyaged to the isles of Taboga and
Taboguilla where they found several
small craft which had escaped from
Panama. Although these had no great
treasures aboard they had valuable
merchandise which the pirates brought
back to Morgan with news of the galleon
which had escaped them.

Meanwhile Morgan learned that his
men at the castle at Chagres had been
carrying out piratical expeditions on
their own account, meeting with con-
siderable success because they still flew
the Spanish flag over the castle. Ships
coming from Spain and other parts had
no knowledge of what had happened
here and thus they fell an easy prey to
the boats which the commandant of the
castle despatched to greet them. The
good news of his men at the castle en-
couraged Morgan to remain longer at
Panama than he otherwise would have
considered desirable. He felt certain
that most of the treasure of the city had
been taken into the country around and
there hidden by the inhabitants who had
fled. He, therefore, despatched further
parties to search thoroughly the country
around and to bring in prisoners. These
were put to the most bratal torture, the
rack and other instruments being em-
ployed. Man?’of these poor people had
no treasure hidden, but, apart from the
fact that thev could not convince the
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of the daily amusements of these
ruffians,

The more treasure the pirates obtained,
the greater became their cupidity, so
much so that a number of Morgan’s men,
being. still unsatisfied with what had
been obtained at Panama. determined to
go to sea Dby taking a ship in harbour
and so equipping her that they might
hope to range the coast of America and
then cross to the East Indies, returning
eventually to Europe, thus hoping to
escape the punishment which they felt
might descend upon then.

Morgan was not disposed to allow any
of his now reduced company to desert
him. He gave instructions that the mast
of the ship should be cut down and burnt,
knowing full well that there was no
timber in the vicinity to replace it, In
such wise did he keep his men from their
enterprise,

Morgan now thought it high time for
him to be setting off on his return trip,
which promised to be so much easier
than the march to Panama. Before
doing so Le decided to comb again the
surrounding country to bring in prison-
ers ; these were allowed to ransom them-
selves through their friends at fixed
prices. In this manner Morgan was able
to add considerably to his plunder. On
the 24th of February 1671, he at last

departed from the ruins of what had

been, only a few weeks ago, one of the
fairest cities in the new world,
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mark the city of old Panama, the pre-
sent city having been built some distance
from the original site.

When the cavalcade set out from the
ruined city, there were 75 beasts laden
with treasure and in the centre of the
party were 600 prisoners. These, for the
most part, were the inhabitants of
Panama who had not been able to pay
the ransom laid upon them. Many were
women, not a few were children, and a
proportion were slaves. In order to make
these miserable folk produce money or
goods for their ransom, Morgan caused it
w0 be spread around that he intended to
ship them abroad as slaves; in addition,
he kept them short of water and food.

We can imagine the distress of these
poor people who had seen their homes
burnt to the ground with all they
possessed. If any one should need an
indictment of Morgan, he would find it
in such deeds as these. Yet, later, he
was extolled as a great hero and received
a knighthood and promotion. These
things that he did at Panama were
either forgotten or were glossed over in
England in the general dislike of Spain’s
pretensions to complete sovereignty in
the New World.

On arriving at Cruz, Morgan decided
to pause three days in which a final
effort could be made by these starving
people to induce their friends to come
forward with money for their ransom.

Those who had successfully hidden
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likely that Morgan would return to seek
further treasures with the aid of the rack
and screw. On the other hand, so great
was the relief, that he had turned his
back on the scene of his triumph, that
others risked the ransom of their friends,
feeling that they could not allow them
to be transported. In point of fact,
Morgan was most anxious to get rid of
his prisoners ; they were slowing his
march, needed to be fed, however poorly
it was done, and quite possibly they would
afford an awkward proof of his misdeeds
were they to be guestioned immediately
on hisreturn to Jamaica. Possibly he
had no intention of shipping them from
the Isthmus, but he was sufficiently
callous to take such a step to attain his
ends.

As he hoped and expected, his prison-
ers were considerably reduced at Cruz
by the self-sacrifice of their friends; yet,
such was the greed of this arch-pirate
that he took many of the people from
Cruz in place of those set free, bidding
them also to produce a certain sum per
head for ransom. When they were un-
able to do so he ordered that they should
be brought along to Chagres Castle.

On the 9th of March the company
reached the castle, where they found
that althougb it had been well-held,
many of the wounded, he had left there,
had succumbed to their injuries.

After sending a demand for ransom to
Porto Bello for those whom he still held
prisoners at St. Catherine from that city
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he proceeded to divide the treasure, and
here trouble began with his men. The
final division gave the men only 200
pieces of eight per head which all
thought scandalously unjust. They
accused their leader of having retained
the best jewels for himself and some
went to the length of threatening him
with the consequences of his breach of a
well-known pirate rule.

Morgan was soon convinced that he
had reason to fear for his own share of
the treasure and even for his life, parti-
cularly, from the attitude of the French
section. He, therefore, made haste to
dismantle the castle and remove aboard
to his own ships as many of the guns as
possible. Then, with three or four other
ships, whose crews had apparently been
bribed to loyalty, he secretly set sail for
Jamaica.

The Frenchmen were furious and
would have taken a heavy vengeance
on one whom they rightly regarded as a
traitor to their cause. But the wily
Morgan had calculated upon this and
took care to leave them ships which were
far from good sailers, whose guns were
inadequate and” with a lack of provision
that made it doubtful if the pirates
would be able to make any one of their
usual bases.

So ended Morgan’s sack of Panama—
a black page in the history of this famed
isthmus—and one of which Englishmen
must feel ashamed even when the

bravery of the men engaged upon the
enterprise is fully acknowledged.

GOD IN DIFFERENT SCHOOLS OF VEDANTA.

By MR. SRIDHAR MAJUMDAR, M.A.,
Rawpurhat,

T is extremely difficult, rather impossi-
ble, for the finite individual soul, to
get all at once a clear conception of

the infinite universal soul, Brahman;
and more so to express itin adequate
words. Different commentators of the
Brahma-Sutra seem 1o have given
apparently different versions of the status
of Brahman ; but they have all based
their conclusions on the authority of
Sruti, which is the cutcome of the direct
intuition of the seers of old called Rishis.
To doubt any of these conclusions is to
doubt Sruti itself, which is regarded as
sacrilege by the wise; as Sruti is the
corroborated testimony of the results of
the intuition of different seers, attained
by each in course of independent think-
ing and practice. These differences,
I am sure, will vanish if we remember
the memorable couplet of Sruti:— “Who
is incomprehensible, unspeakable, infinite
in form, all-peace, immortal, the parent
of the universe, without rival, all-pervad

ing, all-conscience, all-bliss, invisible
and inscrutable” (Kaivalyopanishad, Part
I. 6). Each commentator has given a
partial view of Brahman as revealed to
him. But it will not be doing equal
justice to all the commentators to say
that the version of one commentator truly
represents the infinite Brahman in Its
entirety, while those of the rest are

founded intuitions of the seers of old.
This direct intunition of the seers regard-
ing the infinite spirit in the spiritual
field, has the same force as the result of
practical experiment regarding the
natural science; the only difference
being that the former which is called
revelation, is not tainted with error. So
the true view of Brahman, the infinite
spirit, is, for the reason stated above, an
adjustment of all the views of the differ-
ent commentators and something more
incomprehensible, unspeakable and in-
scrutable,

[liustrious Sankara in his theory of
absolute monism has taken Brahman in
its transcendental aspect which is the
grandest idea, teaching us to be regard-
less of the manifested universe which is
but an insignificant part of Bralman in
comparison with its unmanifested por-
tion (vide Chhundogya Upaneshad, Chap,
IIT. xii. 6). Devotional Ramanuja in
his theory of qualified monism, has taken
Brahman in its immanent aspect as
being the body of the universe with
which we are primarily concerned.
(vide Mundaka, Chap. II, i. 4). Strongly
pious Madhva in his theory of dualism
has taken Brahman in the light of the
creator, and the manifested things as
created beings, which is also relativelv
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other commentator, has, in his theory of
monism, standing side by side with
dualism (Dvaitadvaita), taken Brah-
man in its absolute as well as relative
aspects as seen through different pros-
pectives.

All these revered commentators stand
on the authority of Vedanta; we should
most humbly bow dowa to them all, and
maintain that all these different versions
about the nature of Brahman, the infi-
nite spirit, are perfectly true as they are
equally weighty and as Brahman, accord-
ing to Sruti, can only be apprehended
and not comprehended. Though these
versions may appear conflicting to us in
our imited knowledge, they are equally
applicable, in their entirety, to Brahman,
unlimited in time, space and causation.
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Vedanta has no quarrel with any reli-
gion whatsoever; it inculcates the idea
of that universal religion which is the
fountain-head of all the religions of the
world.

It is not possible for every individual
soul to have a glimpse at once of the
infinite universal soul; Vedanta, there-
fore, prescribes stages to be pursued step
by step, beginning from dualism and
ending in all-embracing monism. Even
in dualism, Vedanta does not disagree
when different processes are taken up for
the cultivation of devotion and the wor-
ship of God in the light of the father,
the mother, or the most intimate friend,
to suit one’s own nature and capacity,
as in every process, the ultimate goal is
the realisation of Brahman, the infinite
spirit,
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SOME PRESENT-DAY PROBLEMS OF TEACHERS.

By MR. R. VENKATASIVUDU, M.A,, L.T.
Nellore.

DEPRESSION.

HE present is a time of world-wide
stress and strain—a depression, no

less mental than economical. On this
occasion of the annual gathering of the
members of the teaching profession in the
Guntur district, it is natural that your first
thoughts should flow in the direction of
your straitened finances. Teaching is
ever a low-paid profession in our country.
If in addition there is present the
circumstance that the modest salary of
the teacher has received or is about to
receive the impending “ cut,” and he is
in consequence obliged to reduce his
meagre bill of fare, there results inevi-
tably an irksomeness which could better

"be imagined than described. I have

always considered that the modestsalary
given to the teacher is more or less an
honorarium. It is due to the nation to
see that under any circumstances, ample
provision is made not merely for a decent
physical outfit, but also for the intel-
lectual equipment necessary in the case
of its instructors. If this is borne in
mind, it cannot but appear to the powers
that be that the application of the axe to
the pittance of the teacher under the
present circumstances is as undesirable
as it is unreasonable.

Still, Economy should be the watch-
word of the members of a profession
whose earliest progenitors, both in the
Bast and the West, accepted a noble
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poverty as the rule of life, *and spurned
delights and lived laborious days.”
Though the exigencies of modern life
necessitate the acceptance of asalary by
the teacher, and forbid him from acting
to the letter of the ancient principle, I
would entreat him not to lose sight of
the spirit thereof, which prohibits the
custodians of the sacred lamp of know-
ledge from hankering after the loaves
and fishes of the world as the chief
reward in life. Even in the midst of
severest trials, [ would ask my brethren
never to barter away the integrity and
sacredness of their profession, nor stoop
to sell their birth-right for a mess of
pottage. They must remember that all
oyes are on them, and that the world
will go hopelessly sceptical when it finds
that practice does notsquare with princi-
ple in the case of its very preceptors!

BOARD AND MUNICIPAL SCHOOLS.

Another distracting feature of the
present time is furnished by the peculiar
circumstances under which educational
institutions, now in the management of
Local Boards and Municipal Bodies, are
actually working in some parts of our
Presidency. This is not the time nor

_the place for dwelling on the merits or

demerits of the political measure which
has made it possible for people to exercise
larger powers in matters of Local Self-
Government. I am concerned only with
a survey of some of the circumstances
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incidental to the introduction of enlarged
powers of Local Bodies. The less said
about the way in which the so-called
LocalSelf-Government is actually carried
onina good many places in these parts,
the better it will be on a solemn occasion
like this. Suffice it to say that, owing
to men with little pretension to culture,
principle or public spirit coming into
power, and due to the several repercus-
sions which communal spirit, so rampant
in public life now-a-days, has produced
throughout the country, broad issues of
administration, such as the improvement
of sanitation, education and communica-
tions, are relegated to the back-ground
in some places, by Local Bodies, so that
men in authority, there seem +to be
occupied with the sole question of how to
retain and maintain their own power!
Here is,indeed,one more instance of * Nero
fiddling while Rome is burning " What
we deplore most here, however, is the way
in which, under the sole management of
schools by these autocrats of the Local
Bodies, their petty factious politics often
find their way into the sanctity of school-
life. The least whim of the Chairman or
President of the Local Body, who, by the
way, considers himself all-sufficient in
academical questions too, has to be carried
out by the schoolmaster. 1t ishisvagaries
and not departmental rules or educa-
tional methods that are to regulate the
conduct of school-work! He can make
and unmake the fortunes of schools and
school-masters. It is not merit or service
that secures to a teacher his position or
promotion, but the extent to which he is
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personally serviceable to the President
or Chairman. Need 1 pause to describe
the confusion, indiscipline and unprofes-
sional conduct all this leads to, on the
part of the teacher who is expected to be
an exponent of truth and exemplar of
virtue ? The teacher, who must be above
all party-spirit, is obliged to take gides
in petty, personal matters, abandoning
his legitimate work of teaching. To
maintain his own position he has to play
to the gallery, to pander to the eccen-
tricities of men in power! I am happy,
however, to find that our district is
comparatively free from this evil. But
at any time we may find ourselves head-
ing for disaster. Time was, when Board
and Municipal Schools were considered
to be better than Government institu-
tions. Now, itis becoming increasingly

difficult for teachers, with any pretentions -

to principle or self-respect, to work there.
To cleanse this Augean stable there is
required not only departmental interven-
tion, but the creation of healthy public
opinion, all which can result only from
organised work and organised agitation
of the chief sufferers in the tragedy and
their friends, viz., the teachers in the
district.
HEADMASTER VERSUS ASSISTANTS,

And this leads me to speak a word
about the need of better co-operation
between headmasters and assistants. It
is a sad feature of our educational institu-
tions that, instead of being sanctuaries of
peace and light, they are often hot-beds
of strife and dark intrigue. Teachers, who
should know better, find themselves often
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helplessly ranged into warring clans!
The interests of the headmaster are
supposed, in the very nature of things, to
clash with those of assistants. Thus the
sacred shrine of Learning is often marked
by the wild yells of factious strife. I
would ask my brethren calmly to survey
the situation, and say if in the wide
world there is any calling whose spirit
is more really demoératic than that of
school or college. The very atmosphere
of school-life is saturated with the spirit
of liberty and equality. Where else do
you find every member of the staff,—the
lowest no less than the highest—a
“ master ” worthy of highest respect and
reverence? If the requirements of
administration necessitate some one
among the teachers to be singled out and
raised to the position of headship, this
simple circumstance should not be magnuni-
fied out of all proportion so as to warrant
a splitting up of the peaceful brotherhood
into two hostile castes, the plebs and the
patricians of the school-world! Let us
look squarely at facts, The headmaster
is one, in whose hands power is con-
centrated in the interests of discipline and
administration of the school. The least
among the assistants must, however, feel
that he isa potential headmaster, When
occasion arises, he may be called upon to
assume office and take his tura.Similarly,
one who is head now, may be required at
any time to do the duties of assistant.
Here, in the matter of eligibility or selec-
tion of candidates for the place of head-
master, no question of ‘sacrosanct’ or ‘bar
sinister’ arises. In the realm of a

SOME PRESENT-DAY PROBLEMS OF TEACHERS. 793

teacher's duty, there is no high or low.
When such is truth, is it not a great pity
that teachers should so far allow petty
feelings of professional jealousy to get
the better of their judgment, as to permit
the intrusion of feuds and schisms into
the peaceful atmosphere of the school-
world ? In the economy of the school,
there is place for every one. On the
honest discharge of duty of all depends
the harmonious working of the institu-
tion—No individual member here is a
negligible entity, as no one is an absolute
necessity ! ' '
HARMONY, THE SUUL OF SUCCESS.

There is a good deal more that schools
and schoolmastersare expected to achieve
than at present. Educational institutions
are often guilty of neglecting ‘the one
thing needful’ Training, rather than
teaching, is the main function of true
education,—the training of mind and
morals of she pupil, rather than the
stuffing of his brain with facts. The
character of thestudent has to be formed,
He must be trained into habits of truth-
fulness, honesty and industry. All this
means substantial work for which the
hearty co-operation of all the members
of the school is absolutely necessary.
Unless and until teachers sink  their
differences, and, with a singleness of
purpose and sacredness of resolve worthy
of the noble cause they have espoused,
work in harmony like brothers, the
training of even a single studentin the
best sense of the term is not possible, It
is absurd on the partof teachers to expect
the pupil to be blind to the many under-



794 THE EDUCATIONAL REVIEW.

currents of school-life. The eye of the
dullest student, however, is morbidly
wakeful and notes thesilent feuds among
the teachers. Hence, it is thatin the
midst of a teacher’s soporific sermonizing,
there appears a cunning twinkle in the
eye of a listening student, as much as to
say in mockery to him, * Physician! heal
thyself !” [n the best interests of the
young ones entrusted to them, better
love and harmony must prevail among
teachers.

The responsibility of raising a better
and nobler generation of men devolves
upon the teacher. Everywhere there
are signs of national awakening. India's
regeneration cannot be accomplished by
celebrated politicians and renowned
social workers alone. The humbie teacher
is as potent a force here as any. In the
creation of a glorious New India, in
remodelling her future citizens and
administrators, there is a duty which,
perhaps, the teacher has to perform more
than any other. It isnot mere change
of forms and institutions, but the remould-
ing of the heart and character of the
pation, that can bring about a new
citizenship, and a reconstruction of
society in India. This presupposes the
sincere, silent and steady work of the
teachers ot the nation. This new order
of things, whose broad features are love
of truth, honesty and public-spiritedness,
is not possible unless the members of the
teaching profession gird up their loins
and steadfastly attend to the work of the
training of the mind and soul of the
young men who are sitting at their feet
at the present time.

[Nov. 1932.

DO YCU KEEP FiT?

When a friend meets a friend, the
customary greeting of the day is, “ Do you
keep fit?” On this occasion of the annual
stock-taking of the Guild, may we not put
one another this significant query and
know whether each member is keeping
himself quite fit, physically and in other
ways,—fit to discharge his duties as an
instructor of the youth of the country?
I need hardly remind you that the young
ones entrusted to your charge are in their
most impressionable period of life, and
that consciously or unconsciously they
take to imitating, notonly the best traits,
but often the worst foibles and the very
mannerisms of the teachers. “ Does the
teacher set a healthy and noble expmple
to the taught ?”" This is a pertinent ques-
tion for the consideration of those
assembled in solemn conclave here. A
wise piece of counsel is contained in the
quaint English maxim, * Those who live
in glass-houses should not throw stones.”
In the eye of the student, the teacher is
not only the great exemplar and mighty
critic of the school which is the world in
miniature, but of the large world outside
as well. ‘“Am I really worthy to play
this double role oi world-censorship?” is a
question which every teacher has to put to
himself. Irom the petty platform of the
school-room, he is passing strictures on
the acts and habits of men in the world.
if his words should carry conviction to
the young auditors before him, and
should create in their bosoms earnest
resolution for future action, then he must
be not only above the vice and weakness

Nov. 1932.]

he condemns, but must in his own person
approximate as much as possible to the
noble ideal he preaches. He will do well
to ponder, in this connection, over the
words of the poet, about the village
preacher suggestive of the secret of all
moral suasion :—

** Truth from his lips prevailed with double sway,
And fools who came to scoff remained to pray.”
The customary complaints of the

teacher are that students do not take
kindly to physical exercise, that their
studies are superficial and that they are
addicted to odious habits. Consistency
requires that the teacher should be above
the reach of his own shafts. How can
he, who falls a constant prey to disease
and debility, make an efficient teacher?
A physique kept in proper tone by regular
habit and good exercise may be said to
be the first requisite for a teacher. [ do
not expect that our teachers should
become athletes and gymnasts, though
there is nothing out of the way in such

‘an expectation. The teacher should keep

his bodily mechanism in proper trim, so
that it may, without let or hindrance, not
only discharge its normal functions, but
have sufficient reserve-strength for any
emergency, Similarly, in matters moral,
he is expected to be a centre of virtuous
energy capable of weaning the student
from the grip of vicious habit. Laurels
in the field of moral conquest are of
course reserved for those who, by reason
of their gigantic soul-force, are able to
reclaim to the path of virtue, confirmed
vice and utter depravity.

There never can be, however, the least
excuse for the teacher who fails to set
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“the example in matters purely intellec-

tual. I am sorry that there are a good
mapy teachers who are not sufficiently
enthusiastic, nor even self-respecting, to
keep themselves quite fit in matters
pertaining to their own sphere. Here is,
truly, an instance of salt losing its own
savour! In these days of specialisation,
there can be no excuse for a teacher
resting on his laurels, on the sole strength
of some indifferent University degree.
Contentmenst on the part of a teacher in
matters pertaining to higher knowledge
is highly unprofessional. Indeed, it is
criminal! A teacher who is utterly
devoid of all ambition and aspiration
after higher knowledge is a very sorry
spectacle. What else can account for
the insipid hollowness of teaching be-
trayed when teacher and taught alike,
depend for enlightenment upon the trash
of compendiums and catch-penny annota-
tions of the market? What respect can
such scholarship command ? What con-
fidence can such teaching inspire? For
the student to sit at the feet of the teacher,
and drink deep of the fountain of
knowledge, wondering at the perennial
nature of its sources, is already becom-
ing an anachronism! The imparting of
a sham and shallow knowledge in the
name of exigency of curriculum and
examination is greatly answerable for
the gloom of disappointed irreverence
in which the mind of the student-world
is steeped.at the present time.

Breadth,however, may sometimes make
amends for want of depth. But one
often finds the téacher at fault herein
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also. Specialization seems to furnish the
idle teacher with a ready excuse for a
crass ignorance not only of other, but of
general, subjects like English and Telugu
also! Teachers with encyclopaedic know-
ledge, who are well-equipped to impart
instruction in a variety of subjects, are
becoming rare, and like the dodo may
become extinct altogether at no distant
date ! Our libraries, both in school and
outside, no longer count the school-
master as a constant visitor. Strange

that teachers whose calling is akin to

light, choose rather to remain in dark-
ness! There are scores of our graduate-
teacher friends whose general reading
has not travelled beyond the pages of
Robinson Crusoe or the Arabian Nights,
and who remain in blissful ignorance of
even the standard authors in their own
mother-tongue !

Schools and school-masters are natu-
rally looked up to as the repositories of
knowledge. Would that our young
teachers had striven to become contres
of light! They should take a pride in
starting “ Reading Circles,” or in joining
“ Reading Clubs,” and must extend their
knowledge to the benefit of all concern-
ed. Thus can they become up-to-date
in point of knowledge and establish
their position in society as men of light
and leading. In these days of rapid
progress of knowledge, nothing should
be dreaded by the teacher more than
becoming a back number. By an un-
quenchable thirst for knowledge and by
an earnest and irrepressible enthusiasm
to acquire it, the teacher should make
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his mark in the world. It avails him
little to sit with folded hands and com-
plain that lack of means and opportuni-
ties so abundant in other walks of life,
has hopelessly left him behind in the
race of life. If the {feacher is but true
to his own self, acts up to his own
best ideas and cherished convictions,
he may be assured that nothing on the
earth beneath, or in the heaveus above,
ever prevents him from realising the
glorious victory he desires and deserves.

TEACHER AND PUBLIC LIFE,

Let me briefly touch upon the subject,
“ Teacher and public life.”” How does
the teacher quit himself in the outside
world ? is the notion that the teacher,
notwithstanding his culture, is unpracti-
cal, entirely baseless ? It may. be said
that the charge that learning does not
stand in good stead in one’s own every-
day experience, is levelled not only
against teachers, but against educated
men in general. Though the statement
that education unfits a man for practi-
cal life is very wide of the mark, still it
is but fair to admit that our culture sits

rather loose upon us, and that it has not

penetrated into the very marrow of life.
There is a certain undesirable social
aloofness which knowledge tends to
foster in its votaries, and this is perhaps
more in evidence in the teacher than
elsewhere. The awkward figure which

the teacher sometimes cuts in public life-
becomes matter for comment, and the

teacher is suppused to prefer the loneli-
ness of his own study to the openness of
public gaze. Lt may be freely admitted
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that the teacher is rather reluctant to
take his part in society and in public
life. He leaves all such “higher matters”
passively and deferentially to others
whom he considers his superiors.

Now, such conduct on the part of the
teacher, besides being prejudical to him-
self in the long run, is undesirable in the
public interest. The public have a right
to the attentions of the teaching profes-
sion, however willing the latter may be
to forego their own privilege in this
regard. But modesty and deference cease
to be a virtue when, in its name, society
is deprived of the contribution in service,
not merely of an individual here and
there, but of a large section of men like
the members of the teaching profession.
The fact that teachers come off second
best in such matters is easily set down
to some inherent disability in them, real
or fancied. If the teaching profession,
then, would avoid drifting into the un-
enviable position of a “backward class,”
its members must come forward to take
a leading part in social and public
affairs.

The teacher with general culture and
knowledge of child-mind to his credit,
will certainly be an asset in public life.
If he but exerts himself, he will bea
force in society as worker, councillor and
administrator. Moreover, contact with
public life will blow off any traces of
insularity in him. It is calculated to
polish his angularities, and to enrich his
soul in every way. Social duty and
public life are, thus, a great opportunity
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to bring to a proper consummation con-
secrated worship of the Muse of
Learning. :

The teacher, then, must not be found
hiding his candle under a bushel, must
not be content to remain for ever in the
background. Thisis the time for the
amelioration of classes, subject to special
disabilities in the matter of social pres-
tige or political power. Society, in re-
dressing their grievances at long last, is
really doing justice to itself inasmuch
as it freely avails itself of their contribu-
tion of help and service. There is nothing
objectionable if the teaching profession
now makes special efforts to make its
own influence felt in society. There is
nothing ignoble in the self-assertion on
the part of the teaching profession for
better status and for larger opportunities
of service to society. Then alone, will
their voice be heard in the councils of
the nation, and their hands be felt in the
moulding of public opinion. It is no
matter if the humble teacher’s move-
ments are not duly chronicled in the
columns of newspapers, or if his name
does not receive prefixes or suffixes in
the Peerage book. But it matters much,
if he does not contribute his own humble
quota of service to the counfry. If his
presence in the larger life of society
must be in evidence, it is not for making
a noise or for the purpose of self-adver-
tisement, but for minding his own duty
to young and old, and for leaving the
world somewhat better than when he
found it. There is a duty which the
teacher has to do as servant of God and
as citizen of the country.
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PRESENT-DAY EDUGATION.

Those who are well-acquainted with
the present state of education in the
West, know what revolutionary changes
have taken place in that field of late.
The old warfare between the sciences and
the humanities has gradually been trans-
formed into a new one where there is a
considerable transposition in the raunks
of the combatants themselves. Science
itself has come to be looked upon as
being rather theoretical and old fashion-
ed. Everything, including education, is
to be rejected which is not in tune with
world conditions. In other words, educa-
tion to be useful must be practical. By
the aid of the latest theories of psychol-
ogy, the teacheristo impart knowledge.
Science plays now an important part
But this scientific knowledge must be
calculated to lead to fruitful resultsin
every-day life. In other words, it must

- be of a practical kind. Technical educa-
tion as being the saviour of the world,
must be specially imparted to all those
who have not the mind or means for
higher University education. The educa-
tion that is imparted in schools must be
calculated not to burden the memory of
the pupil, but to quicken his understand-
ing. That is real education which unfolds
the latent capacities of the pupil. The
pupil must use his own eyes and brains,
Kducation must foster a love of adven-
ture in the pupil.

Judged from these standards of the

West, we must admit we are lagging
considerably behind. The incubus of the
old system of education. whose strong
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point was memorising, still haunts

our educational institutions a good deal.
Things move very slowly in India and
education is no exception to the rule.
The fact that the passing of an examina-
tion test remains, as ever, the crown of
glory of the laborious student, constitutes
the chief incentive to memorising. In
gpite of these discouraging circumstances
however, one sees signs of a better state
of things. The recent changes in schemes
of studies and in curricula show a mark-
ed improvement. The student, in spite
of the opprobrious label of a memorising
machine still sticking to him, appears
in point of originality of thought a trifle
better than his predecessor, with the
inspiring examples of the great Indian
scientists, Sir J.C. Bose, Sir P. C. Ray

and Sir C. V. Raman before them, and

through the valuable help of their
teachers in the school-room, present-day
students are bound to show better keen-
ness of sense and spirit of adventure in
the acquisition of knowledge.

SECONDARY EDUCATION AND 8.5.L.C. SCHEME,

Secondary education at present, is in
a transitional stage in India as else-
where, The responsibility of educating
the masses on the one hand, and of
supplying properly-equipped entrants to
the University on the other, is what
makes the task of those engaged in
secondary education a particularly deli-
cate and onerous one. In this state of
flux, therefore, many of the burning
issues of secondary education, such as
manual training, technical education
and the vernacularisation of studies can
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be viewed in proper perspective and
correct conclusions thereon can be
arrived at only with the lapse of time
and accumulation of experience.

The S. S. I.. C. scheme which was in-
augurated twenty years ago to supplant
the Matriculation, has, during all these
years, traversed the whole gamut of
experimentation, and has at last come
back more or less to the position of
its rival, [tis a great pity that the
Department failed to get any recogni-
tion for school-work in the scheme of
public examination. Also, the scheme’s
original ambition of introducing special-
isation of study in the High School stage
had to be modified. It is some satisfac-
tion that the Department have recog-
nised that during the High School course
the student should be well-fortified with
knowledge in general subjects, leaving
special study more or less to the Univer-
gity stage.

The Department have to be specially
congratulated for recognising the neces-
sity of imparting instruction in non-
language subjects in the student’s own
vernacular. If instruction in Science,
History or Mathematics is given in the
mother-tongue, it involves the least
mental strain to the student, besides
making the acquisition of knowledge a
living reality to him. And, it isa matter
for congratulation that several schools
in this district have taken up thisitem
in right earnest.

VERNACULARISATION OF STUDIES,

But, it is a pity that the simple fact

which the Department recognised years
XXXVIII—100
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ago, has not yet found favour with either
the Madras or the Andhra University.
In the very first year of the inception
of the Andhra University, I moved a
resolution before the Senate in favour of
the vernacularisation of studies in the
University and it was forwarded toa
Sub-Committee for its opinion and report.
The Sub-Committee's report was favour-
able; but the University could not see
its way to introduce such a novel scheme
as fears were broadly entertained that
the new University might lose caste
among sister Indian Universities by its
taking the initiativein this venturesome
way! When the University feels so ner-
vous to take up the scheme of vernacu-
larisation of studies, how can it consis-
tently expect High Schools boldly to
impart instruction in the vernacular?
The result will be that in a few years,
High Schools may drop altogether the
new scheme of teaching in the vernacu-
lar, as students taught in this way have
to begin the study of the subjects anew
in English in the college, and thus will
labour under a distinct disadvantage.

THE GUNTUR DISTRICT TEACHERS’ GUILD.

I am glad that the Guntur District
Teachers’Guild has completed eight years
of its useful work. T would only wish
that a district which boasts of the largest
number of high schools in the whole of
the Andhra area, had contributed more
largely to the present strength of the
membership of the Guild. What is not
possible for individuals becomes exceed-
ingly easy of accomplishment to an
association. Enthusiasm and sustained
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effort are the two requisites for a young
organisation like this. As the freshness
of the first few years wears off, tbere is
a tendency for an institution to enter
into a long period of torpor. Members
should therefore be on their guard lest
their institution should be overtaken by
this “sleeping sickness.” An organism
that does not grow may be said to under-
go the slow process of decay. An institu-
tion like this must be, then, a living force.
It must not only live up to its principles,
but must formulate and broadcast them.
Ido not require my friends to spend
themselves in self-advertisement, but to
organise and carry on the work of the
Guild in a systematic way. In the press
and on the platform they must system-
atically ventilate their just grievances.
It is an unhealthy spirit of compromise
that passively acquiesces in ignoble and
humiliating arrangements, unmindful
of all obligations to principle and self-
respect. Itis boldness of action and
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systematic work on the part of an organi-
saiion like yours that can effectively
redress the grievances of individuals and
of classes of teachers., An organisation
that Is afraid of doing this, does not
justify its own existence.

Moreover, on all broad questions a ffect-
ing public interest, the teacher’s voice
has a right to be heard. Our brethren
of the professions of Law and Medicine
have their own organisations, such as
Bar Associations and Medical Guilds,
whose wunited voice counts for some-
thing. The public will come to see like-
wise that the teachers of the district,
through their Guild, have an opinion
to give, which deserves serious considera-
tion. The Government and the Univer-
sity have before them, from time to time,
questions affecting educational policy.
The Guild can, on such occasions, formu-
late its own proposals and convey its
own opinion to them.
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BOARDING AND DAY SCHOOLS UNDER INDIAN
CONDITIONS.

By MR. BEPIN BEHARY BANERJI, B.A., B.T.
Ranaghat.

N order to afford the fullest advantage to
the child in his education, from company,
two, kinds of schools have been devised, the
boarding and the day schools. Both these
types of schools have their advantages
and disadvantages. The main ground on
which boarding institutions may be supported

is that they try to combine in themselves the

influences of both home and school. But it
will, we are sure, be admitted that no board-
ing school, however perfect, can take the
place of a good home. Even if the teachers in
charge of these schools be men of exceptional
abilities, they cannot be expected to devote
individual attention to all the boys placed
under their care. The ties of natural affec-
tion cannot, so long as human nature is what
it is, be replaced by any other ties, however
strong. Can a teacher, even of the wmost
approved capacity, take the place of a good
and affectionate parent? Cao he know the
inner current of a child’s mind just as his
father or mother does? From the nature of
the human mind, as it is constituted, we may
surmise that he cannot, and his difficulties
increase with the increasing number of boys
placed under his charge,

But this does not mean that the boarding
schools have not their advantages—they have
undoubtedly their good points; but what
we mean to say is this—that they are not at
all comparable with the benefits conferred on
the child by a well-ordered life in a good
home, nor are their wants felt so long as the
home is what it should be. When the parent-

al life is far from what is desirable, when the
home of the child is a den, a place of vice and
squalor, then and only then, the necessity of
a boarding school is felt, It will then afford
to the child at least some of the pleasures and
benefits of home-life. The loss cannot be
made up—but the boarding institutions may
furnish what may be called “the second best.”
It is after all a patch-work arrangement, but
a patch-work arrangement of the best sort
that can be devised, The influence of a
mother or sister, the free and unrestrained
play of the instincts and tendencies of the
child-mind, a homely chat with a good and
virtuous father, the affectionate kiss of a good
old grand-dam are things which are natural
to the home-and are nowhere to be found in
this world of ours. They are blessings of
which there are not, nor can be any. substitute,
When they are present, a day-school is a
boon, for, it then combines the influences of a
good home and a school. But when they
are wanting, the day-school, however perfect
it may be, is of very little use, for, it can
hardly counteract the evil influences of a
bad home. And it is to provide for the
education of the children who are thus de-
prived of the benefits of a good home, that
the necessity of a boarding school is felt,

No one will, we are sure, be led to think
from what we have said above, that the exis.
tence of boarding schools in England is due
to the existence of a large number of unde-
sirable homes in that country. The origin of
the English public schools has other tales tq
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tell, They are the outcome, not so much of a
moral consideration, as the consideration of a
historical kind, When the educational con-
science of England was roused, it touched
those institutions which were residential in
their character. And these institutions having
been at the same time under the guiding
influences of such eminent educationists as
Dr. Arnold, Butler and a few others, their
reputation became unique in the country;
otherwise boarding institutions, with so many
disadvaatages, could not take such a deep and
abiding root in the English soil,

Besides the defects we have tried to de-
scribe above, boarding schools divorce female
influences on the child’s character, and the
soothing influences of the child onthe family.
The home that is not lit up with the beaming
countenance of a cherub, nor resounded with
the chuckle of a child’s laugh, is a veritable
desert, and the child who does not koow the
fondling care of an affectionate mother and
the sweet caresses of a loving sister is really
unfortunate. The education of such a child
may be what you please, but itis far from
what may be said to be perfect education.
One part of his nature remains untrained.
He may be an intellectual phenomenon in
after-life, but his character, the formatioa of
which we have tried to show to be the end of
education, remains one-sided and narrow,
The social, aesthetic, or what, in short, may
be called the “ feeling,” side of his pature
cannot be developed unless the essentially
intellectual education received in boarding
schools be modified by the kindly influences
of a good home,

The tradition of a boarding school may, no
doubt, spur a youth here and there to noble
effort, but the example of a bravado may
also turn the scale entirely in the other
direction.

The essential condition of the residential
system is, as we have already stated, that
it combines, so far as possible, the influences
of home aad school and, as such, itis the
privilege not of the poor but of therich, For,
it is the latter who can pay for the increased
cost of such ago establishment in order that it

nreimaaan—
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may be efficient, For example, if a teacher
is to approximately take the place of a good
parent such as contemplated in an ideal board-
ing school, he must admittedly be a man of
proved capacity. And to employ a man of
proved ability means money which the rich
alone can pay. The same argument applies to
the material conditions and other necessaries of
a child’s life in a school of the resideutial type.
Lastly, the ties of Indian home-life are
undoubtedly stronger than those of any other
country. Indian mothers are praverbially
affectionate to their children. Indian sisters
are strongly attached to their brothers. Oon
the other hand, these iofluences of home-
life are not such as to call for a check, They
are what have made the Indian home a
home of love and peace, as is now being
admitted by the people of the other countries
aswell, Instead of putting a check on these
salutary influences on the child’s life, itis
necessary that they should be cherished and
fostered, That the introduction of the board-
ing system in the country, practically for
boys of very tender age, has made our little
folks very sentimental and has struck at the
root of the fundamental unity of a Hindu
home appears to us to be a fact of the gravest
consequence. Young men trained in these
foreign institutions have a tendency to ape
the manners of elderly people and to look
upon society as a ground for wrangling and
disputation. The cementing strength of a
female influence, the sobering tradition of a
family life are absent, and the resnlt is that
the educational products that are turned out
in these seminaries become, as a rule, destruc.
tive critics and not constructive architects.

The boarding institution, thus, seems not to
take very kindly to the Indian soil, where
both law and customs have, from time im-
memorial, recognised and encouraged the
existence of good family-life and the secular
system of education. The boarding system
is specially harmful to little boys whose
education need be chiefly confined tothe home,
For them at least, if not for others also, a
combination of the influences of a good home
and a good school is the best arrangement
that can be made. :

MUSINGS ON EDUCATION.

By MR. V. R. SASTRY, B.SC.,
Rishi Valley, Kurubalakotah.

ERE, as in other countries, teachers, as a
class, are not held in much respect, and
there is a strong opinion current that any-
body can be a teacher., We have the famous
saying of G. B, S, that, “those who can, do;
those who cannot, teach.” To this statement,
the teachers, and the public that sends its
children to these teachers to be taught, have
contributed in equal shares, That the average
home cannot have either the talent or the
time to manage the complete education of its
children necessitates the children being sent
to others to be taught, Indeed, so pressing is
the need, that the parent is obliged to take in
anybody that comes handy, as a teacher.
This procedure in itself may be, to a great
extent, responsible for the lowering of the
standard of the teaching profession. There
is not much strict selection made and teach-
ing, like priesthood and colour-blindness,
runs in families,

There is the case of Mr. ...... who is a
teacher in a village school. He had appeared
for his Lower Secondary Examination (has he
passed?} and works all the day as an ac-
countant at the local provision stores for a
mere eight rupees per mensem, Thrice a
week in the evenings he is let off after five
o’clock, when he trudges on to his village
school, a distance of four miles, There, when
the slanting rays of the setting sun drench
the tops of the village tamarind and mango
groves in a golden lustre, when the air is filled
with the twitter of birds preparing for a good
night's rest, a time when every child has a
right to be in the open, at that time the
children are buddled up in a gloomy, one-

roomed cottage, adjoining a barn, to * get
educated.” You can hear the children shout-
ing away the multiplication table in chorus
as they repeat after a thin-voiced youngster
who is shouting himself hoarse, There is our
friend Mr, ...... seated on a low stool with
the proverbial birch in his hand and you
cannot miss that far-away look in his half-
open eyes. He is, ¢ too tired after the day’s
work to do. anything serious, and so just
teaches these children to add a little to his
low earnings,” Who is to blame in this, the
parent or the teacher ! And, may one know,
what the responsibility of the Government is
in this connection ? Schemes of retrench-
ment are first given effect to in depart-
ments educational, while expenditure is
incurred on other departments on a lavish
scale!

1 remember the case of a graduate friend
of mine that has some bearing on this point,
He had tried in vain, for a long time, to get
into some job when the political struggle
started and be went and manufactured salt.
After serving a little over an year’s sentence,
he returned, and was again at a loose end.
After a time he could obtain the work of
private tution to the three children of a
rich parent who *“wanted to see each of
them turn out a blooming 1. C, S.” Accord-
ingly, their evening games were cut off and
they were pinned to their books and desks.
Then the summer holidays came and the
children had to leave for their village, My
graduate friend is again a political prisoner,
[ hear,
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Sheer necessity drives the parent to send
his children to anybody who claims to teach
aad this leaves the young men entering the
teaching profession a great choice. But, how
many ever use this choice wisely ?

To maay the teachiog profession is a gap-
filler, a convenient perch to take wing from
to other fields of work. Unemployed gradu-
ates become teachers on any salary and
giving a month’s notice (like the cook that is
“talked to” for her. carryings oo with the
village postman) would like to clear out to
other jobs, when such come their way. Even
for those settled well in the profession, there
are but few incentives to real work and
steady progress. Yovong men, brilliant in
their student career are rarely heard of
after their getting into the teaching line,
They tend to go to bed, while the students
obviate the wnecessity of atteading their
lectures by getting hold of the * previous
years’ notes.” It isa much coveted legacy
to every fresh batch of students, and it pays
both the teacher and the taught. Both by
age-long custom and the every.day class-
room circumstances, the teacher manages to
maintain the spurious atmosphere of the
wiser and more informed of the two, the
teacher and the taught. The youngster that
puts troublesome questions can always be
snubbed and cowed downp, thus {eaving the
teacher undisputed sway over the domain,
Surrounded by chairs and benches, black-
boards and other class-room appliances,
seated at a higher level and at a safe distance
behind a protecting work-table, the teacher
is looked upon as all-powerful and all-know-
ing, and often himself feels he is all that, The
momeants of disillusionment come, but once in

a blue moon, if they come at all, Circum.

stanced thus, everything about a teacher
conspires to make him lead a life of but little
effort, nnless his urges are from inside to make
him soar to greater heights. As for the annual
visits of the officers of the Educational
Department, a timely display of corrected
note-books and marks registers maintained
is all that is mostly required. Itis too much
to expect of any humnnp being to completely
go into and correctly assess the value of an
institution in a couple of days, The percent-
age of the successful candidates in the public
examinations cannot be considered a true
index of the real work of the institution if we
have in mind a more comprehensive idea of
education than the mere passing of academic

tests. The true values of an education lie

elsewhere and not in merely being able to
turn out a few successful graduates that have
but few interests in life other than earning a
little and having a good time. Each child
that comes to us, teachers, should be pro-
vided—not by making our interfering pre-
sence felt at every turn of his day's work, but
by maiataining our sympathetic presence well
in the background ever-watchful to serve its
purposes—such an environment, such a set of
experiences that it will develop freely and
naturally to express its individual uniqueness
directly, simply and fully, That, it looks to
me, is the purpose of education. A teacher,
more than a member of any other profession,
peeds to have an ideal, a purpose clearly
marked out for himself in life. The natuoral
expression of his life, in the light of his life’s
purposes, should be such that he feels his
place is with the children. And because he
is one with the children his every action is,
from the child’s development view-point,
desirable, Such a teacher does not presume
to feack, though a teacher he be called, but
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lets the child educate himself, learn by his
own efforts and interests, The steady growth
of the child’s independence from his guidance
is a mark of his greater usefulness to the
child, his progressive success as a teacher,
As John Adams says, a teacher ““ should make
himself more and more dispeansable to the
child,” To some, this may sound strange
and look a veiled suggestion to abdicate their
powers, an appeal for complete self-efface-
ment, To such, one can only suggest the
leaving of the child’s education alone and the
enrolling in the military or the local police
force, '

Our institutions for the training of teachers
should strive to produce young men and
women enthused with this spirit, and every
parent should demand it of them ere they can
be asked to hand over their impressionable
young to be taught, This should be the bed-
rock of a teacher’'s make-up, for on such
only can be erected the superstructure of
the varied technical qualifications, * Unto
him all else shall be added.”

A pgreater co-operation too is necessary
between the home and the school, between
the parent and the teacher. As at present
constituted, we have practically no residential
educational institutions at all in our country,
The father is often too busy with the earning
of the daily bread to pay any heed to the
growth and education of his children. The
mother, with the cares of an ever-increasing
family and possessing but little or no educa-
tional qualifications, is again out of considera-
tion, As for the teacher, its being a day
school, all responsibility is taken away from
him about the growth of the boy as a human
individual, His business is only to see that
he carries a certain amount of information in
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his head to pass his examinations. In cases
of failure he can always glibly talk of lack of
native intelligence or industry or both, As
if you require a teacher for an all-perfect
boy! He teaches himself alright, Thus, un-
protected both by the home and the school
the youngster is obliged to lead a life willy-
nilly. He educates himself not because of
us parents and teachers, but often in spite of
us, The school, in its present form, thus
seems to offer no justification for its presence
amidst us, while at the same time a growing
need for institutions of the residential type is
indicated. Residential schools have their
own problems, indeed, of a more formidable
nature than those of the day-schools, for they
claim to tackle the question of the education
of the whole man, The residential school.
life is a problem dependent for its solution
on the fitting together the lives of the child,
the parent and the teacher into a harmonious
whole. But of all that later.

We are trying to run a co.educational
residential institution at Rishi Valley, near
Madanapalli, and in the light of our past.
some years of experience, an attempt will be
made to discuss some of our problems in
another article,
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(Contined from Page 7 26.)

II, THE MEANING AND VALUE
OF INDIVIDUALITY.

{4, INDIVIDUALITY AND WHAT IT MEANS.

What now is Individuality ? What is its
nature ? What is its origin and what are its
scope or extent, its development, value,
function and relations ? What are its chief
characteristics or distinguishing marks and
what are its kinds and distinctions or divi-
sions ? It is not mere personality or charac-
ter, and it is oot either the mere self or soul
of the selfish man, or the infinite self or spirit
variously called God, Absolute or the Al-
mighty. It is to some extent the monad of
Leibnitz and is for the rest the citizen of a
free State or well-organised and well-knit
society or community,  Sanskrit scholars
call it aq'\m', but for the purposes of this paper
it means higher Individuality, which some
scholars like Prof, J. Adams connect with
Personality (as in his Modern Developments
in Educationul Practice, 1926, p. 113), but
this we prefer to connect with the A¢man of
(Advaita) Vedaata. For, true Individuality
according to our meaning here is not what is
displayed in an Alexander, a Julius Caser,
a Cromwell or a Napoleon, but it is what we
find in the great religious teachers and pro-
phets of all times and countries, because of
their universal and unselfish life which
reflects the life and being of the highest self
or Paramaiman, and makes us see Him on
earth, almost in the way of what we Indians
call Avatara without committing us to this

XXXVIII—101

doctrine, because some people as in the West
and in Mahomedan countries may not like
it or need it, or may object to It. We see it
in people like Sri Rama, Krishna, Buddha,
Shankara, Maiadhava (Vidyaranya), Asoka,
Jesus and others in the East, and in Socrates,
King Arthur and Joan of Arc in the West,
It was not impossible for them to have trod
the worldly way or Pravritti Mirga (the
path of Pursuit, namely of the sensuous
enjoyments) like Duryodhana, Aurangazeb
or the modern Kaiser, but yet like gods, they
deliberately left the easy path and took up
the harder path of serving humanity better in
their several ways, This is true Individuality
in terms of the higher Individuality of God,
and is quite - different from the lower
ladividuality of the atomists, dualists,
materialists and pluralists of all times and
countries. So too is it quite different from
the mere Kirana-Sharira or *‘ causal body ”
of the Theosophists and different from the
ST HY H1, the Sheath or Body of Joy, of
Taittareya Upanishad, because it is bodiless
or argpa. Right interest or spiritual orien-
tation, as in the @rgad ey (the four-fold
path of self-realisation) including discrimi-
nation, desirelessness, good conduct and
love (or 3%, 3wy, wEN¥ and 33EA)
is the hall-mark, and not the mere possibility
or birthright of all men,; and Individuality is
attained and ever shines only in the perfect

‘expression or practice, S{I9R and JX9g, of

these great and necessary qualities of the truly
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higher or perfect life as seen in the lives of all
true and great Mahatmas (as different from
those of modern Theosophy) beginning from
saints and sages of ancient India and coming
up to that great son of modern India called
Mabatma Gandhi himself.*

On the Nature of Individuality.

# Ve may after this bit of explanation, try to make
it a little clearer in another way, Far, Individuality
has its Jife and being, or rises, lives and dies llke
a houss. It rises because there isa certain need
for it, lives because ofthe same need, and dies
because of the same need. Scientists and philosophers
call this the causal view; but we may think of itas
the relatlonal view, or the organic and system view.
The individual ceases tobe either when there is no
peed for him or when he hasgot enlightened and
placed himself above this need, He hasrisen beyond
the lower self, which is narrow or ordinary individu.
ality, and come to the higher gelf, which is otherwise
called the highest individuality {as in Bradley's
Absolute or Croce’s splrit). The separative and
sel{-assertlve view or out-look is gone and we are
one with the Divine. The Absolute is everything
and we are nothing, because we can be nothing as
apart from or in opposition to Him, who is the whole,
the Uncondltioned, the Infinite or the Perfect. No
wonder, therefore, that he who lives (in the lower
world or self) dies (from the higher world or self),
and he who dies (here below) lives ({there in the
spiritual world). So, '* let Thy will be done on earth
as it is In heaven,” (Ci, JUST¥ QAT T/ | in
Karunakara Stotra).

Next, splritual iadividuvality which is different
from physical or material individuality which is of
the lower or ordinary kind ismade up of mind, or
feeling, will and thought; and because all these
are finite and limited, so too is individuality, their
result finlte and limited. But mind can also be infinite.
with existence, knowledge and bliss (or joy) asits
characteristics; and at once their resultant individual-
ity becomes one of a higher, infinite, unlimited or
absolute kind and nature. Similarly in worldly
parlance it is chiefly characterised and conditioned

by life (!IWT, Prana), desire (’;{Wr, Ichcha) and

attention. Yet it s not mere life or prana, for it
consists of other things also, which stand on the
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15, THE INDIAN VIEW OF INDIVIDUALITY,

¢« The individual concept of each person
includes once for all everything which will
happen to him” says Leibnitz, the great
philosopher of modern Western Individualism

o~-or Pluralism, (in the Discourse on Melaply-

“sics, 1918, p. 19). It is a good idea, though
ma-v <chnlars contended with him on the
point, and does not conflict with our ideas of
Karma (works) and Punarjanma (vebirth or
reincarnation) ; because the sgkshmasatira,
Linga Deha or subtle body carries all the
effects of past action, or dfqa and GIEY FH.
The future or agdmi karma is also well
provided for each individual by the science
of astrology ; and spiritual psychology fully
agrees with it, For, the nature or make-up
of each individual is conditioned by bis
particular instincts and impulses, or tenden-
cies, desires and sentiments, habits and
practices. “Life conditions thought” says
Croce, and the Indians expressed it in their

physical basts of this life (prana), with its differeat
orzans, senses, their objects, characteristics or
pature and functions, These are mental, being
feeling, will and thought and are inone word mind.
But it is not mere jiva or self. The fiva is concreta,
while the self is generally abstract. But individual-
ity has more of both their concreteness and abstract.
ness, and should therefore be treated separately.
It is, in a way, the functloning part or aspect of the
self and partakes mare of the theoretical nature, just
as life (prana) is more practical in its nature or
make-up. Hence the distinction between the three,
or else all the three would go together, because they
refer to and have their being in and through and for
the same object. Distinction hasits own purpose
and value just as identity has at other times its own
purpose and value, This individuallty is not the mere
AIFEF of the Indians; for, then it takes us only
to atomism, realism and materialism, and not to
idealism and monism with their deeper and clearer
ideas on the self or atmas, wherein only has 1t
any true meaning and value,
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own way as (s @n“rgmﬁvﬁ. Politicians,
churchmen and educationists try to mould
the child according to their own views and
desires, necessities, circumstances or conve-
niences; but God bas not left the child to the
gusts and winds of fortune, and has well
provided for his future in his own unchange-
able nature or character, which exists and
persists in him throughout his life. The
individual may in the empirical world appear
to be affected by other people, by the other
things of the world, but really or metaphysi-
cally as there are not many individuals but
ouoly one individual, namely atman, Brahman
self or the spirit, divine and supreme, this
question of one affecting or of influencing
another does not arise at all, As auto-
suggestion of the modern world rightly says
the mind, psyche, soal, ego, self or the
individual is not suggested, affected or
influenced by anybody, like the agentin
hypnotism, but by himself alone, s{rAaITI.
The individualist of the B/Zak¢i school may
still posit another in terms of either dualism
pluralism or atomism, but from the stand-
point of the g{lg, fourth or ultimate, con.
sciousness which is beyond the ordinary or
empirical states of SIrq, e, ggitd, where
is room for him or for his other, his ostensi-
ble friend and saviour, except in himself and
as none but himself, if even here he still can
have the play of the dual and limited intel.
lect and will, and not of intuition or gNF
which only gives us an adequate experienée,
realisation or idea of the absolute and ulti-
mate spirit, which is resting and sporting in
and by itself (as in the Brakma Sutra, g,
Wqarg | on account of his merging into
himself) and has nought beyond it,

16. THE VALUE OF INDIVIDUALITY.

Men, however, as individuals have every-
where a great part to play, and their indivi-
duality can never be neglected nor shall ever
be lost sight of. The joyand value of life
consists mostly in this its individuality, and
to this extent all realism, pluralism and
atomism have a great value, They are of the
first importance in politics, economics and
sociology, religion, science and education,
The modern unrest in the economic and
political world is mostly due to the rise of in-
dividualism, and however much we hear of im-
perialistic, socialistic, Bolshevik, Fascist and
other movements they are all at bottom one
in the elevation and service of the individual,
though from only the worldly or practical and
not yet the spiritual or unselfish view. Here,
however, there is no time to go into them at
present, and we may content ourselves with
a little study of it in modern education and
with special reference to interest with which
we began,

Educational writers of the biological and
historical school like Professors Percy Nunn
and Joha Adams (Modern Developments in
Educational Practice, 1926) attach great
importance to individuality, but idealists
like R. R. Rusk criticise it severely and ask
for personality in education instead (Z/%i/o-
sophical Basis of Education,1928,pp. 40—48).
It is another form of the age-long controversy
about nature versus nature. Prof. Nunn
holds individuality as the ideal of life and
as the supreme end of education (Education ;
Its Data and First Principles, 1925, p, vi and
p. 80.) Sotoo does F. Watts say: *“ The
individual is the fulcrum and the lever and
the operator too for raising the life of the

commupity to higher levels of expression and



810 THE EDUCATIONAL REVIEW.,

achievement so that he must claim our full
attention.” (Education for Self-Realisation
and Social Service, 1920, p, 242).

As regards the real nature of individuality,
philosophers like Dr, B. Bosanquet have a
good deal to say (cf. his Giftord Lectures on
the subject), while others like James Ward
(also in his Gifford Lectures) and William
James (as in his Pluralistic Universe) frankly
and boldly take up pluralism, and they are
not afraid of critics like Prof. Radhakrishnan
(in his Reign of Religion in Contemporary
Pliilosoply) ; but at present there may be no
great need to go further into the philosophical
aspect of this question,

17, INDIVIDUALITY IN PHILOSOPHY.

For the curious, however, it is enough to
give a word or two from well-known writers
like Cushman (cf, his HModern Philosoply,
Vol I, 1911): “While the world of the
ancients was cosmo-centric and the mediaeval
wotld was theo-centric, the world of the
modern man is ego-centric...The Individual
is not only the interpreter of the universe,
but also its mental creator, This is subjec-
tivism, Inthe Renaissance, the individual
as the rational self gained the central position
(p. 15)...The assumption of the independent
individual implies the independent existence
of matter. This was the Cartesian dualism
of mind and matter, Commoansense or * the
easy altitude of those not interested in
metaphysical discussions ” is the opinion of
the majority as to truth (p. 135)......The
individualism of the enlightenment expressed
itself as a rationalism in Germany, as a
sensationalism and idealism in France, and as
a deism and an empiricism in Eogland,
Nevertheless all its phases may be found in
each one of these countries, The outcome of
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the movement in the three countries is,
however, very different. In Euogland the
enlightenment passed into a philosophical
reaction in the so-called Scottish school; in
France, it resulted in a political revolution,
and in Germany it merged with a great literary
movement and resulted in a creative idealism

(p. 140)...To free the individual from the,

terror of the supernatural, to releace his moral-
ity from Jesvitical dominance, to give him
intellectual independence of State and Church,
this was the working idea of the intellectual
enlightenment.... Thought should be free, and
the conscience of the individual should be
untrammelled, because reason is a sufficient
guide. Being thus rationalistic, the move-
ment was aristocratic {p. 209)......... Lessing’s
enlightened individual suppresses his indivi-
duality (p. 229).,.The romantic individuality is
dominated by unrestrained fancy, is animated
by feeling and passion, and prefers the vague
and the mystical to the clear and the defined.
In literature romanticism is contrasted with
classicism, The classicist emphasises the
type, the romanticist the individual. The
classicist defers to traditional form and law;
the romanticist has no common cannon even
with other romanticists except the right to
disagree, The only common principle among
the romanticists is subjective, the truth of
the individual intuitions, which, in the case
of the hisotircal romanticists, found expres.
sion in the play of fiercely egoistic will seek-
ing self-realisation (p. 296)...They challenged
the universe, becanse it was not obedient to
their egoistic cravings. These romanticists
were discontented with typical ideas and with
logical reasoning about them (p, 297)...For
Goethe, truth is realised by man when he is
in vital interchange with the universe (p. 298)
v Humanity is ruled by necessary types, yet

[Q
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within them the individual is free...... They
take their objects (from the world), spiritually
endow them, and thus make art and ethics
very close to nature. (299)”

18 INDIVIDUALITY AND EDUCATION,

No wonder, therefore, that Percy Nunn
can afford tosay : * Our present arrangements
(in education) are based upon what Prof,
Adams has called ‘the fallacy of the average
pupil’... The ‘pew teaching’ demands a
Copernican change of stand-point, one from
which the individual replaces the organisation
as the dynamic centre of the school system ”
(in J. Adams’s New Teacking, 1927, p. 111,)

But, this leaves him open to the attacks of
idealists like R, R, Rusk- This is what the
latter says in his Philosoplical Basis of
Education (1928): % Progress is generally the
result of conflict, not of adaptation...Creative
activity and its product, a cultural environ-
ment, are incompatible with adaptation (41)...
Nunn asserts that adaptation implies the
creative element....Nevertheless he fails to
recognise that this creative capacity is
distinctive of man and of God, and cannot
like individuality, be attributed to all
organisms, For idealism (as against the
paturalism of Dbiology) the conflict of
individualism and socialism is a conflict with-
in man, a conflict between man’s lower
animal nature and his higher spiritual aature
...Man's higher or spiritual nature is essen-
tially social, as Caird says; (quoted from the
Critical Philosophy of Kant, Vol, 11, p, 160)
«.The conception of the autonomous deve-
lopment of the individual as the central
aim of education is also liable to mis-inter-
pretation, and may even be thought to justify
mere self-assertion (as in Nietzche) (42-3)...
The term “individuality” has for educa«
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tional purposes too wide a denotation or
range ; it is also too narrow in connotation,
it neglects certain factors which may be
comprehended under “personality” (cp. R,
Tagore’s idea of personality in his books
like * Personality.’) A person, accord-
ing to Locke, must be coascious, and
according to Kant, must be free; and it is
somewhat difficult to ascribe both conscicus-
pess and autonomy to everything having
individuality. Findlay regards individuality
not as an aim, but as a datum in education,
and Adams (cp. The Evolution of Educa-
tional Theory, p. 46) regards it as a datum in
education, and personality as almost wholly
a datum, but still leaving a certain scope for
the educator...In his Modern Developments,
the latter explains: “ There are three terms
that are always getting io each other’s way
in the study of educational questions,
individuality, personality and character...”
(113-4), Individuality may thus be objected
to on the ground that it emphasises the
differentiating factors, whereas personality
recognises the common characteristics of
mankind (45-7)....Thus when we substitute
the enrichment of personality for the develop-
ment of individuality as the aim of education,
it is not a mere change of terminology...The
biological interpretation of man underlies
eugenics....The eugenists represent the
naturalistic tradition, the others the idealistic.
The opposition that thus results between the
eugenists and educationists is but one form
of the Nature versus Nurture controversy, or
of the instinctivist or hereditarian wversus
environmentalist interpretations of human
life (48)...R., Owen, more than a century ago,
began this wider view (50)...Naturalism
emphasises individual assertion as against
social co-operation, It fails to develop respect
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for conscience and to encourage responsibi-
lity for social well-being ; it regards man’s
highest aspiration as illusions, aod it subverts
the confidence that arises from the feclings
that man in his noblest efforts is co-operating
with the Divine,” (64).

9. INDIVIDUALITY IN INDIAN PRILOSOPHY,

Similarly for a simple and easy treatment
of the Indian view of Atman and individuality
this is what the books say:* Shankara's
Vivekachgdgmani (verses 212-214; 217-229))

* JqqArTEEAT: QUAAT
AFAIL TEIEFIU |
FI4azAr: gHAGRAMAIN
frF dxaaniiasg e

212, Nor is this Anandamaya Paratma {the Logos)
the supreme spirit, because it is subject to condi-
tions. Itis a modification of Prakriti, an effect, and
the sum of all the consequences of good acts,

- ~ NN N o
qIATANT FIAEAT FHT gRRa: T |
amugrEaig: giEt Frasar e 11231

213. By inference and according to the Vedas the
Atma is what remains after the subtraction of the five
sheaths. Itisthe witness, itis absolute knowledge,

JSTARAIAEESIINT THHRT Foam: |
HIAIA |iell RS fegar |
YTART @I @A a1 el
214, This Atmais self-illlumined and different
from the five sheaths, itisthe witness of the three
states (waking, dreaming and dreamless sleep); it is
stainless and unchanging; it is eternal bliss aad

thus it must be realised by the learned Brahman,
" L ] - »

a5 Jargyas a3 |4 A1gyaq |
qERAIA TR 4 Fo3ar GgaErar R Loy
217. That by which everything is known, that

which is not known by anything through the subtle
intellect, realise that knower to be the Atma.

aq 8UEF 997 ATTATLAR |
FRACGATLAN IRGT 9977 |1 3¢ )
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HFAFTN as including the four parts, 7%,
gig, WEPR and [N (95—9) in the FERIRR,
and AT §s beyond both this and the
fgam”rt (which is described in 74—6).

(2) Radhakrishnan’s Vedanta according
to Shankara and Ramanuje,(1928), Shankara
denies activity to Atman, since activity by
its nature is non-eternal (49}... True existence
and intelligence go together (49) ...... (Like
the sun) the Atman has consciousness even
when there is no object (S.B.11, iii, 18) (p.43).

(3) Radhakrishnan’s Phlilosopliy of the
Upanishads (1924): The Chandogya Upani-
shad gives a progressive definition of self in
the dialogue between Prajapati, the teacher

218. Whoever knows anything is the witness thereof.
With regard to an object not perceived by any cne,
the charactsristic of being—the witness—can be
rightly postualted of none.

81 eI AT ga: SATYIT |
Aqq: 9 @1 ST THTRAT T FIENR 8

219. The fact that oneself is the witnessis per=
ceived by oneself. Therefore Pratyagatma (the
Logos) is itself the witness and not another,

AT, WeAGNa THTARAT SAr G |
sEAgaAl AZ(GARIAG A EREFHI =”
AAFER AFRAIT Tar98 g |
T NIRRT TRAT 7% a@vd gl
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220, The manifestation of this Pratyagatma is
identical in the states of waking, dreaming and
dreamless slumber: it isthe one inward manifesta-
tion of self-consciousness inall egos; and is the
witness of all forms and changes suchas egotism,
intellect, etc,, and manifests iiself as Chidatma
(real self) and eternal bliss. This realise a5 Pratya-
gatma in your own heart.

(From M, M, Chatterji’s Translation,)
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and Indra, his pupil (VIII, 3-12) from (1) the
bodily, through (2) the empirical and (3)
transcendental, to (4) the absolute self (p.27)
......... The soul (the eye of the eye, the ear
of the ear) controls FiF, #ag, ZFEys and

g, ete. (133),

(4) P.T. Sreenivasa Iyengar’s Qutlines of
Indian Plhilosophy (1g09): The Atma of the
Vaisheshikas is characterised by desire, effort
and so on. Butin all schools the essential
natore of Atma Is @igHEERy  (self-
iluminating or explaining), (p.15)...... The
“inoper organ”’ (ar—a:q,‘(m) is by Yoga called
Chitta, but this is differeat from the Chifta of
the later Adwaita school (where it is merely
memory). (111)...Modifications belong to the
Chitta and not to the Atma (r14).In the
Pasupata School =feg:%19 is only three-fold,
having g%, s1§H1T and gAF (150). Discrimina-
tive procedure (in getting knowledge) which
is based on evidence is called Chitza (150).

(5) Rinade’s Constructive Survey of the
Upanishadic Philosophy. (1924): The Upa-
nishads call the four stages of individual
consciousness Farar (waking), d5g (dream-
jog), qig (sleeping), and 1R {self-consci-
ousness or g{jg). The Mandukya is there
fore (because it uses these name:) regarded
as a late Upanishad, but it does not give
the corresponding names of the cosmic
self. These pames are ﬁma\ (cf. g‘aqzﬁﬁ),

f?'{(“qf{f{, gz and #@gT respectively (140),
The cosmic consciousness comes to be
regarded as corresponding state by state to
the individual consciousness, and what is in
the individual conscicusness comes to be
found also in the world...... Leibnitz’s theory
of representation is already present in the

Chandogya Upanishad (S.19) The individual
soul is said to be in chains under the uni.
versal soul (186).

(6) Max Muller’s Six Systems of Indian
Philosophy (1916, pp. 244 and 254) gives the
25 Tattvas (principles) of Sankhya, but this
list does not mention Chit¢a; and Max Muller
says g7q (memory) is not much treated by
the Indian philosophers” (419).

(7-8) Similarly, in Kannada, Messrs,
Y. Subba Rad (e.g. in Shankara Malkg-
Manana, (1939, p. 14) and H. Chidambariah
(e.g. in the Introduction to Anubdhavzmrita,
(1925, pp. T—D) give a lucid treatment of
Atman¥*

(9) TFor more one may see the scholarly
History of Indian Philosoply(Kannada,1930)
by Mr. Raghavendrachar; for it gives no

# (1) Y.S:- "It has to be concluded from the ex-
perience of deep sleep that the self or Atman isa
principle of consciousness different from body,sense,
mind or '*Manas,” intellect or *’Buddhi” and the ego,
will or “"Ahankara’’ (from Sri Shankara's Upadesha-
sahari. Prose Part 3).

(2) H.C;— *The Jivin or master of life is of the

nature of ego (Ahankara)...... Thereis nothing deeper
than the inner witness. This witness Is the conscilous-
ness freed from the ego....... In deep sleep there

arises the natural or In-born joy without any aware.
ness on our part, {Note. But there s difference of
opinion on this point), But as this disappears after
awaking, {t is not the self or Atman. (For) the self
is the in-born consciousness which is at the basis of
all these {five sheaths)...{The witness of the threes
states of waking, dreaming and sleeping).........The
witness to all these is the Self or Atman...Conscious-
ness which is without any form {s the Self, We must
get the consclousness of the Self (or the Absolute. ...
The intellect of the higher type (or Satfva) which Is
pure like the faultless mirror becomes the means of
seelng or experiencing the presence of the self (or
Atman),”
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less than six different schools treating of this

very question.*

111, MODERN EDUCATION AND THE TASK
BEFORE 1IT.

20. INDIVIDUALITY ARND MODERN EDUCATION.

To come back then, to our subject on hand,
what is real education, and how far does it
help or serve the true and lasting interests of
the developed or well-grown individual ?
Modern education, as seen by its output so
far, does pot seem to help us much in this
direction; for, in spite of its apologists like
the writers cited above, it is frankly against
real individuality and individualism, and

% Iptellectual and well-provided scholars may
study and think over dificult metaphysical works
like the * Brahma Sutras’ with the Commentaries of
Shankara, Ramanuja, Madhva and others, or modern
works like *'Vedanta or the Science of Reality™ by
K.A, Krishnaswamy Iyer, Lord Haldane's ‘'Reign of
Relativity” and works like T. H, Green's "Politiaal.
Obligation” for the social, political, economic,
ethical and other applications of the metaphysical
view of Individaality, and works like Stout's
“Analytical Psychology,” A.G. Tansley's ''New
Psychology” and others for the question of Interest,
and other works for the study of E Jucation; but they
are not necessary for the ordinary reader, and may
be left alone for the present, till the works referred
{o herein are fully studied and well uuderstood.

So too should all the best works available in the
different vernaculars of the country and in English
translations or versions prove a great help to all
earnest seekers after truth, Some works like the
Bhagavad (Gita, the Upanishads and the Viveka-
chudamani, or Plato’s Republic and Kant's Critique
of Pure Reason have several translations and com-
mentarles dealing with them, and in sucha case there
{s not much harm, if we look at one of them, when
the others or the batter ones are not avallable. For,
after a good study and sufficient meditation upon
them, and attempt to apply and test theory in prac-
tlce all difficulties will vanish like mist before the
rising sun

THE EDUCATIONAL REVIEW.

[Nov. 1932.

wants only class.rule, even if it be mob.rule
as under modern democracy, which has so
many things against it. Society and the
government yearly spend crores of rupees on
so-called education, and yet what have they
done beyond developing a little literacy
here and a little literacy there ? And can one
be proud of it, in this age of so-called civili-
sation, culture and enlightenment ? None
except the interested few can say so, and
even they in their heart of hearts are thor-
oughly ashamed of their own work. But what
can they do? They want to get o, and this
in terms of material, worldly or outer health,
wealth, power, pomp and prosperity; and
what care they for aught else so long as they
get these things ? “What does it avail a man
if he gain the whole world, but lose his own
soul ?” is rarely or never thought of by them;
and at the most their religion, science, art
and philosophy are satisfied with a little bit
of attending the church, conformity to religi-
ous discipline or discussion and fight about it,
psychological study as in povels and so-called
poetry and criticism, But at bottom their
hearts are cold and barren, and at times they
have even to hapker after something else
which gives them real life, joy and bread
divine. Hence the appeal of oriental litera-
ture, art, religion, philosophy and scieace
as seen in their love and veneration of great
minds like R, Tagore, Mabatma Gandbi,
J.C. Bose, C, V. Raman and S, Radha-
krishnan, of Sanskrit and Kalidasa, of
Buddhism and Theosophy, of Ramakrishna,
Vivekananda and others. The whole world
is needing and begging India to send het
more and more able sons like those pointec
above; but yet India is running after othel
people, and building and shaping her houst
after others, Oh, when will this real sham:
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and scorn of our country go? Let us see if
at least a fuller study of our own individual-
ity and true interest will help vs to solve
this problem and how far real education will
help vs in this direction, *

HAS HONESTY A PLACE IN LIFE?

# We have, at this point, to answer a question which
has often faced us, but which we had to defer so long
for a fuller treatment; and we may best take it up in
this note, For it boldly and squarely asks us, " Has
honesty a place in life?” Yes, certainly, it bas a
large and prominent place, but as often has it no
such place ; for, it is rot absolute and final in itself
but is a relative thing or idea. Itisone of the
dvandas (pairs of -oppaosites) and has its correlate
in dishonesty, as truth has falsehood and error,
good, evil, beauty, ugliness aad utility, the useless.
As one of the opposites, its negative. dishonesty, has
as much aright or claim as itself in the life and
being of the spirit in which only have both these
and all things else the reality and value that
they have and may ever have. This is otherwise
called its place in the economy of the world. No
wonder, therefore, that in spite of the so-called legal
ban on dishonesty, it has a large and often a whole.
some or useful place in the life and activities of the
people. For, how many people always require purs=

and complete honesty ? Does the child want it? or
the wife? oc the husband? the father, mother,
friend, servant, offi:lal superior, equal, colleague or
junlor? Daes the priest want it? or the merchaat?
or the judge, the relative the teacher,the pupil or .
even oneself? Like Lear and Henry VIII (cp.
‘* Windsor Castle”™ by H. Alasworth), like Duryo-
dhana, like Ravana or Hiranyakashipu we all want
something that we like or hanker after and not that
which we need, or that which {s most good and useful
fpr us. We want obedience, dacllity, diligence,
patience, perseverance, industry, study, art, or
beauty, grace and charm, interest, love, kindness,
sympathy, humour, faithfalness or loyalty, gratitude,
courage, dignity and many other worthy points of
groat and excellent character, of great and excellent
personality. But do they all imply honesty and need
they always da s0? Can we not find these qualities
in one form or other, to this extent or the other, void
of real honesty and yet parading or passing off for
honesty ?

We are asked to state our age, our incoms, our
reason (or ‘' explanation ) for doing this or saying

XXXVIIT—102

2]. SUMMARY Of THE ESSAY SO FAR.

But first for a rapid summary of the results
reached so far, Things interest, charm or
attract us by means of their beauty or
power. Some may say that they attract
us by means of their goodness, truth
and utility or usefulness, but the modern
abstract mind would say they attract us by
their beauty or power, which may be either
physical or appealing to the senses, mental
or intellectual, moral or emotional, But

that, or for even thinking and feeling in a different
way, or to state our relationship or acqualatance with
others. We tell it and are aften taken to have told
it, and we drop it or let it lie at that point. As often
is the matter made to lie, or allowed to lie at that
point by the people who asked for it at first; for,
they kuow the world and they know what to expect
from it. We want figures for the census, or for any
other piece of statistical measurs. We have them,
and we know what they are, They are not what thay
seem, and no one should go by them, except as in
cases like that of distance and fare in railway travel.
Statistics Is not a scieace llke Physics or Chemistry;
and blological and soclological sciences are not the
same as those of so.called ‘' lifeless'’ matter. People
speak the truth ascording to their knowledge, pur-
pose,clrcumstance, acd physical or other coaditlons
which can and often do welgh much with them. They
cannot therefore be blamed if from other ‘stand-
points their truth is not as satisfactory as It should
be, as from that of deeper metaphysics or the spirl-
tual science of ths self and its realisation, They
speak and a:t, and this they do, often from the stand-
point of mere consciousness ; but we should gever
forget that there is something more thaa mere con.
sciousness. There is alsothe uaconscious: and this
is no less potent than the coascious power within us

as when we get up from our slumber after a detec-
mined wish to get up early or at a particalar time.
We do not know why we get up, but we doget up, and

then. after a time we recollect and see how our wish
of the night before has now realised itself in thus
rousing us from our deeply pleasant sleep. )

Thus words often come forth in the form of truth,
and are often taken for truth. But the deeper self
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really or metaphysically, this charm, interest
or attraction of the object is nothing but
spiritual, because there is nothing but spirit
absolute and divine in the whole world, and
it Is universal, infinite, unconditioned and
unselfish, being existence, knowledge, bliss
and unique or alone, or aq, faq, 13+ and
7gq as the Indians say, Similarly, this
again is the ultimate nature of individuality,
in and through which only has interest any
value or meaning, This is not mere g or
=i f3rqeg but the real Afman, which, at
bottom, is nothing but Brakman or Paramgt-
man himself. But this is rarely or never
found in the world about us. No wnnder
that individuality has little or no real place

xylthin everyone of us knows what is real truth, how
and why it Is one with itself aad how all else is differ-
ent from this real and complete truth. The outer
self is not often aware of the conflict between the
inner and the outer truth. But it is well that every
facility is afforded to harmonise the two ard make
cnly one and ultimate truth shine forth everywhere.
Then is it heaven on earth, and then does the gollen
age come to its own. The mind and the body become
one, Yoga or unison is attained. The prayer of the
devoted Christian to “give us this day our dally
bread " and *'let thy will be dons on earth as it is in
heaven'' is fulfilled, and Shakespeare's dictum, **to
thine own self be true. And it must follow as the
night the day, Thou canst not then be false to any
man" come to its own............

Honesty, thus, is one of the cardinal policles and
necessities or principles of life, and not merely the
best policy. 1In politics and clvics, in religion and
faw it counts for much ; but not so always. For, its
opposites, dishonesty and want of honesty, have also
a large and prominent place ia life and truth or
reality ; but yet in the end dishonesty fails. and
should rightly fail, because it has not got the deeper
truth or value that honesty has in relation to the
self, spirit, truth or universal and infinite experi-
ence! ‘‘ Sattva' hasfrom one standpoint, namely
that of the good, the beautiful, the wuseful and the
true, greater value than either *‘Rajas” or
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in modern education, except in the mouths,
aud occasionally in the actions, of big men.
But, yet, no one who knows and practises the
psychology of real spiritual life need be afraid
that there is no place or scope for him., For,
he will no longer require the aid of external
riches or conveniences, conditions and circums-
stances to realise his cwn purpose, but will
mostly depend upon his own inner powers
and capabilities, and only to the most neces-
sary, possible or unfailing extent upon things
of the external world. Thus only have arisen
almost all the greatest and most potent or
useful institutions, schools and gshramas.
Even now they may start and work on excel-
leatly under the modest form of single-

** Tamas." Loviag, kind and soft words, kind and

loving treatment have, at times, a greater value than

their opposite kind of words and treatment. So too
is it with honesty in relation to its opposite or nega-
tive quality, dishonesty. [tis of a more * practical”
order than of the ‘* theoretical” order, as Croce has
well suggested in his Logic.  Hence its great value
and vogue in the world everywhere and at all times.
As one of the negative forms, vehicles or channels
of life, it does help us a great deal in all our life
and movements, thovgh, as a negative form, it often
comes in our wayand acts against it. Hence too
does it destroy or annul itself: but, before this, it
will bave made the spirit move a bit, by means of its
charm, mystery, aIqr or q\[f:ﬁ'ﬁ'\lm and fulfil
itself or realise and satis{y itself to some extent:
and then as nought but the spirit which 1Is
‘*omnirepreseatative ' and * ultrarepresentative "
{cp. Croce's Logic for the nature of the pure concept
like goodaess, beauty, truth and utility), it cannot
but surpass and autdo ltsel{, which in one way
becomes the undoing of itself. The individual must
disappear for the good of the whole (cp. the Sanscrit
rule, **sacrifice the individual for the family, the
family for the city, the clty for the province or
country, the country for the world, and the whole
world for the self,” which means the higher and not
the lower self). Oane " Raga" or tume gives place
to another, because of the need of varisty, perfec.

teacher schools, as at the “Skantyasirama.”
Hence the hope of all the world lies in the
unfailing help of such great personalities or
individuals who care not always for them-
selves, but for the good of others and ever
work for the full and early realisation of this,
their one and constant purpose. No wonder
that the world thus helped and saved by them
sooner or later comes to look upon them
with entire sympathy, counfidence, love and
reverence and follows them wherever they
lead and not merely sees or judges them or
criticises and appreciates or praises them,
but treats them as gods in human flesh  and
considers itself most blessed in their daily
and constant service,

tion, and infinlty or unlimitedness in the whole or
the absolute, namely the self or spirit. In the
same way dishonesty must and does yield to honesty
for the good of the whole, the spirit or the self;
and the Indians have made it harmonise well with
the world, by means of their ideas of punagrjanma,
tarma. aod dharma. For, man does not get, and
often cannot get, all that he should get in this life,
and needs must therefore have another life. Scume
religions and philosophies do not work from this stand-
point or for this purpose; and it is no wonder, there-~
fore, that they do not attach the same value to the
» doctrine of punarjanma (relncarnation); but merely
because of this it does not become less true or
valuable. The Indian knows all this, and rightly
places honesty above all things else, and not merely
above dishonesty; but yet he goes a step further still,
and tells us when there must be a limit for it.

For honesty itself is nmot everything. It is not
itself truth, but only one of the forms, though one
of the best forms of truth. So god does not miand
living and realising, shining or expressing himself
in and through the other form of dishonesty also.
Thus we see him as wearing the H[[ZI&d and
forming the Zd, *Dyuta’ of the * Dyutagara” or
dice-playec (c;. Bhagavad Gita, Ch.X. 36), Ths
sage will not tell the truth, if it ends In the death
or destruction of anybody or anything. He does not
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22, HIGHER INDIVIDUALITY AND THE WORLD,

Next, as already pointed out, true individual-
ity is only in God in whom it is we live and
move and have our very being; and there is
no individuality worth the name as apart from
him, Croce himself says: *“If the individual
is the situation of the universal spirit ata
determinate instant, empirically considered
the individual becomes something isolated...
The individual is only a psuedo-concept”
(Logic, 1917, p. 67.). Let us, thep, be up and
doing and fear not for any fate, There is
nothing beyond us, All fear is our own, and
all strength is our own, We have all that we
want, and there is no weakness, poverty or
ignorance anywhere, except when we forget
or neglect God, the fountain of all life and
progress, joy and beauty diviue, No one
should throw the blame on another, even if it
be an institution like the school, Government
or the Education Department, and each and

merely say H{i’ g% "*speakthe truth” like other
people, but says *'speak the pleasant truth” asin

ag e, i AT, A AN AR |
[N
The world forgets the further part of his injunction,

g = F{FIH' FARL | ‘" but speak not the sweet
or pleasant tbingc\which is untrue;" for, it is not to
its interest, which is mostly practical, limited and
sensuous, and therefore is it ignorant, unwise, and
doomed to suffering and bondage. Hence should the
wise, both men and institutiods, see the truth divine
or the eternal Dharma, QF gq: @araa {
and ever try to live and move and have their being
in it. For, otherwise there is no salvation, no hopa
for uss That way lies misery ; and may God for ever
keep us from the dark and the crooked, and lead us
to joy and immortality, peace and power divins, of

the highest or most perfect life ! :ﬂaafrmaﬁnq \
~ ~ Y .

qHEISTY (q9THY | TEAIRISTA THY | This leads us

once more to the question of interest andindividuality

In modern education, and we may now attend to it

without more adao,
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every one should do his best from the
stand-point of true and unbiassed enlighten-
meat, No domestic, communal, religious,
economic, political, national or imperial bias
or preference can stand in our way; for, it is
the way of the spirit, and the world is no
more dull or uninteresting, 1tis full of life
and joy, and the service of self, asseen in
brother man, beyond all the barriers of family,
caste, kinship or community, country, race or
nationality gives us all the strength and
wisdom, all the health, wealth, favour or
encouragement and blessing or inspiration
that we need, Learning or study, teaching
and working for the state or society become
ajoy and a privilege which no words or
wealth cao buy, and the spirit lives and
moves aboat freely and joyously in itself,
quite unencumbered by anythiag else, because
there is nought else beyond itself,

23, THE MAKING OF A NEW WORLD BY
HIGHER INDIVIDUALITY.

All art and literature, philosophy, science
and religion acquire a new meaning, and
society gets a new life, a new lustre or
radiance, Every one is willing to serve and
help another, and no one grudges the good of
mnother | for, he toois himself, The lower
or sensuous self has now got above its
limitations of body, sense and mind, or the
triple orders of feeling, will and thought;
and all work in unison for the service and
adoration of the great self which is their one
and all universal self or the spirit divine. and
supreme, All the vagaries and mistakes,
the defects and limitations of the present age,
disappear; and interest and individuality
continue to shine for ever in the effulgence
of the Almighty, divine and omniscient,
Sceptics and sc-called practical men of the
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world may laugh and scoft at such views, but
they have only to think for a while, and still
their mind and see what will become of
themselves and of their dear and near ones
but for the kind and unselfish work of these
master-spirits, Nothing great was ever
achieved by mere scoffing and arm-chair
criticism, and all the greatness and value of
the world was built up by such master-spirits
as Gautama Buddha, Jesus Christ, Asoka and
Akbar, Socrates and Shankara. So, let no
one feel diffident in following them where
they went ; and may God help us to achieve
this noble work of self.realisation through
true and noble interest and individuality !

24, THE FUTURE OF EDUCATION.

In conclusion, education nowadays is
more political, administrative and statistical
than economic, scientific, useful or practical.
So too are educational conferences, writings
and magazines more political, administrative
and statistical than scientific, useful or
practical. No doubt all poor teachers, and
they form the majority in the profession,
want better pay, better treatment and
conveniences, which means better economic
conditions ; but this they cannot and will not
get, unless in the first place they change their
method of life, their work and out-look and
see where their power really lies, why and
how they haveit, whatis the strength or
extent of this power and how best they can
use itand utilise it to realise their purpose
(of improving their conditions) and help the
world as far as possible in spite of its utter
neglect and cruel or mean treatment of them
for all the trouble they bestow upon the
children who will be the citizens of tomorrow,
This, their great power, lies in the self whose
nature is existence, krowl dge ¢rd bliss, and
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who is full of power, intelligence, peace and
good-will born of real and unperturbed joy ;
and as people most concerned in the service
of the self the teachers, by means of their
intelligence and joy, in spite of all the poor
conditions that weigh so much upon them,
have greater access to this power of the self
than anybody else; and if they do oot see it
and use it, it is their own fault and not that of
any oune else, Hence the hope of the teacher
who realises himself or first aud foremost
attends to the service of tne self, and through
him the hope of the world, which now he can
serve so easily and well, that nobody, not
even the deeply religious prophet, or the
greatest scientists, philosophers aud kings can
ever equal with him in this task, For, all
work is through intelligeace, the seif is the
fountain of iatelligence, and the teacher is
its best and nearest or dearest ministrant,
Poets, philosophers and scientists, statesmen
or political leaders, kings and generous,
wealthy men may have great power to help

the world and they often use it in its
service, but there can never be the love
and service of the father and mother,
whose place the teachers and none but the
teachers can fill up in the economy of the
world, Their love and interest in their
children may not at first seem to be as deep
and durable or continuons and unfailing as
thac of the true father or mother; but their
service and attention to the children en-
trusted to them is a guarantee against all
such fear, For, this service, when rightly
rendered as it should be from the stand-point

of self-realisation, will help them and
‘minister to them throughout life, like the love

of God him-elf ino human form, Truly blessed
is such a wise and enlightened teacher and
may the world have more aad more of such
wise and enlightened teachers, For, then
only will all the problems of education have
been well-solved, and the world come to have
a better future.
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“CREATE THE DESIRE AND THE TEMPTATION.”
BY MR. S. C. N RAO SARODE.
Lucknow.

** No conqueror can make the multitude different
from what it is; no statesman can carry the world
affalrs beyond the ideas and capacities of the
generation of adults with wbich he deals; but
teachers—I use the word in the widest sense—can
do more than either conqueror or statesman ;they
can create a new vision and liberate the latent

powers of our kind,”
~H. G. WELLs,

HE eagle teaches her young ones to
fly, not by lecturing before them as
to how to flap the wings, how to steer,
how to balance, what effect the wind has
and how to face it and scud through it,
what glare must be avoided, what rate
the wings must be flapped, and at what
angle the curve of the wings must be set
or how to twist the tail, and so on but,
by temptation. Any amount of lecturing
would be futile before the young ones if
the lure is not created. That is exactly
what we are doing ; doing everything but
of creating the lure. Whereas the lure
will forge for itself all the ways and
means as well as the knowledge that is
necessary, either automatically or by
the personal seeking for it as there
is the inner urge for it. We give food
and instruction when they are not
needed and when there is no temptation,
but not at the most urgent and necessary
moment,

If you have watched an eagle, you
would have found that the eagle on the
high cliffs of a mountain, puts a piece of
meat before the eaglets at a little
distance from them at first and when

they have learnt to hop up to reach the
meat, she takes the bit a little further
away, and a little further again till they
try toreach it by their own effort through

‘the eager desire for the meat and they

unconsciously and naturally learn to flap
the wings, to balance and to fly and so
forth, That is how we all learn anything
if we really learn ;-(by stimulating the
instinct) by temptation and desire and
not with the self-conscious feeling that
we are learning under a teacher whom
we have to fear, respect and obey. If
the eaglets were self-conscious, they
would never learn. In the eagle there is
no idea of reward as my friends are
likely to mistake, for the eagle does not
say as we do, that it will give the meat
to the eaglets if they fly this way and
that, so much and so far, passing this
examination and that test, but the eaglets
have to reach the reward they create
unto themselves, and the powers of flight,
etc., come to them only by the way. That
is nature’'s way. The reward is not
voluntary on the part of the teacher, but
it is on the part of the pupil; and the
reward is not false, but true and per-
manent, and in the creative work, the
ecstacy or joy of creation. In the same
way, a teacher, instead of lecturing
uselessly, beating about the bush or
ordering the regimented movements or
demonstration, must create a desire and
a lure in the mind of the pupil. The
desire is often natural and he hasonly to
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put the luring article. Why are evil ways
learnt easily and acquired so soon?
Because all evil hasits lure. Butevery-
thing good and beautiful also has a lure,
its natural lure. But they have been
made repulsive by our ignorant creeds
and methods of education. ¢ We cannot
create loveliness through fear, beauty
through fear!” If you compel 2 man to
eat a thing for which he has not acquired
a taste, it will become repulsive how-
ever tasteful and nice it may be. So is
the case with children.

Hence, put luring articles before
children or your grown-up pupils before
you talk about their acquirements need-
ed. For example, the work of clay-model-
ling, handling of interesting articles,
drawing and painting, handling a type-
writer or that of swimming or moun-
taineering or of boating and even gram-
mar are interesting and luring in them-

. selves. But foolish, little-minded and im-

mature thinkers, who are uafortunately
trusted with the responsibility of parent-
hood and teachership and so forth, how-
everold in years, create a false reward,
generally a petty one as of a medal, a
cup, examination success or of marks and
rank, whereas the study and work itself
ought to be interesting and luring and
that itself ought to be the reward.
Otherwise, the reasoning process will be
reversed and unnatural as well asabsurd
What greater reward can a child enjoy
but that of the joy ot creation if he has
succeeded in creating a beautiful model
out of clay or of painting to his heart’s
content or that of enjoying in play to
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his heart’s content or that of learning to
handle things to his utmost desire? Do
not children love to show to their mummy
and the papa how nicely they have done
a thing, be it painting or clay-modelling
or some such thing ? You require no
marks, no rank, no medal or any reward
to make a boy like to handle a watch or
a typewriter out of curiosity, or of hand-
ling crayons and water-colours and a
painting brush. Imbecile adults require
them. Do you require marks to make him
feel the joy in his work? To feel the
beauty he has created it ? Is it outof an
exterior reward that a mother loves her
child? Do you give her marks for loving
the child and to feel the joy of nursing the
babe ? Does not matter what the paint-
ing is and how bad it is from your petty
point of view, does the child not like his
own creation? If he does not, he will
creat another, so long as you do not de-
stroy his things or stand in his way and
ask him to attend to some other thing.
(Please refer to my Observations in a
Drawing Class.) In Vienna child art has
become a language through which the
inner biography of a child is understood
and the first interpreter there was the
great Cizek, although I may humbly say
I was the first interpreter to myself

-before I heard of the great man Cizek.

The desire must be something true and
permanent, Something rveally lasting
though, as wisdom grows by the expan-
sion of knowledge and experience, the
desire and its focus too continually
change. The toys are tempting, but the
child who has them early gets tired of
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them early and his desire changes its
focus on to something more real, more
lasting and sensible, giving more happi-
ness, and then to something great and
grand. If the desire is thwarted, however,

it lurks in a dark corner, either in the

conscious or unconscious and the person
continues to be yet childish in desires
though advanced in. years; and fancies
like so many people in the world, namely
with desire for wealth, for meaningless
pleasures, glories, vanities and some
people desire more foolishly than even
the children, and hunt for empty titles
and honours, to appear in the world what
they may not be. I[f the desire was
never thwarted, ([ however leave those
desires which are born out of a narrow
home-life as of the rich and the miserly
as coming out of a long sustained
association and an established habit) but
always guided and helped all people
would have turned their attention to
something more eternal, real and produc-
ing of happiness. That was the way of
the Indian Gurus of yore, and that was
the way of all the great geniuses of the
West ; whereas, to-day we have created
even such Nawabs -as would have 200
wives for nothing, and think only foolish
things and plan selfish pleasures and vain
glories. While a Mahatma wants to
suffer pain for the sake of the happiness
of the world, we have a Maharajah who
wants toys like the Rolls Royce to go
about vainly and a Nawab who wants to
hoard millions of gold coins in private
coffers or have thousand beautiful
Kashmiri girls in his zenana,
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Thus, it is the duty of the teacher and
also the home teacher, the father or the
mother, to create proper and rational
temptation in the mind of the child. We
have to give artificial respiration because
we have killed the natural one, or we
must try to go back to the natural way.
If desire is killed there would be no life,
for who would live for a minute or do
anything of their own accord if there
was no ‘desire or the impulse (desire in
another form)! Oauly the desires are
strangled and mis-shapen by the foolish
ways that theignorantand the conceited
or the weak-minded people created, who,
because they could not control young
and buoyant life and could not keep pace
with the young, tried to control by means
of fear. Parents or grand-parents who
cannot run after young children that are
buoyant and mischievous, thus create a
scriptural standard of behaviour for the
young, and because they sometimes can-

not please their fancies born of weakness,

or cannot take too much trouble, tried to
thwart the desire of the young or the
youth by means of fear, or tried the
simple switch of obedience which was at
once so easy and so comfortable to the
weak and tired elder, to control the
young life and to order the children to
dance to their desire. Thus they created
problems and so much misery in the
world that every individual is confronted
with and which we feel we cannot solve
at all. We could not have clashed in life
it our deswres were straight and left un-
strangled and not so mis-shapened, and
all would have been beautiful and all

would have directed their mind towards
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the lasting happiness of one and all, tor,
there we would come to the natural and
sudden discovery and revelation that
others’ happiness is our own happiness
and that the other is only an illusion, and
is but part of the one life, of which we
are each one a part, and thus personally
feel the thrill and the reality of that
oneness as the saints and mystics did.

So, we must create a sensible desire
by putting sensible things before the
young, not toys of war, guns for
destruction of plant life and animal life
at first, then all other. Then the lure
will make every child fix a goal for
himself which, however changeable in
the beginning (as naturally it ought to
be) before experience and knowledge
ripen or come to his aid, will become a

‘real and unchangeable one. [ mean the

lure and the desired goal will become a
part and parcel of the chi'd or the pupil.
The means by which the pupil will
attain will be automatic, and the
function of the teacher again is to
watch, like the eagle, to prevent disasters
and accidents to the young ones which
they cannot be aware of or which they
cannot overcome by themselves, and
thus watching over difficulties and
dangers the teacher or the parent must
remove them instead of preventing the
young ones from approaching them, for
to prevent is to thwart life and to
strangle it. Far better, before the
children desire for the dangerous things,
remove the dangerous articles, as for
example, you would not leave a man
with a loaded pistol in his hand and
XXXVIII—103
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much less will you trust a child near a
bottle of poison or near fire. Before
preventing a child from approaching
the fire that seems golden and tempting
and beautiful and attractive, help the
child to know the burning quality of
the fire and the child will thereafter be
cautious in approaching a fire. Gently
take a finger of the child before fire and
scorch it a little to make the effects of
fire felt and wunderstood. Otherwise, if
you go on preventing a child from
approaching a fire which seems golden
and attractive, but whose quality is not
known, the child, when he grows up to
a stage when he can reach the fire by
himself and when you cannot see, as
you would otherwise prevent the
pleasant deed, he, with all his stored up and
lurking desire from the babyhood since you first
began to prevent him from the approach,
will put kis hand, nay his whole body and being
in the fire, and burn himself beyond hope of
recovery. Such is the case metaphorically
of all dangerous things (and that of sex
is not the least nor last of them). He
will go to excesses in after-life before
you will be aware of it. Hence, give no
scope for the ‘storage of desire for
unpleasant and ugly things by thwarting
it. TFinish them then and’ there, but
with regard to pleasant things take care
to make them interesting and add to
the interest by creating a proper
environment, newer facilities and attrac-
tions instead of creating a dyspepsia by
your thrusting in, for to-day’s education
is nothing but that which creates
mental dyspepsia. Boys throw their
books away with disgust as soon as they
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have passed their examinations for the
sole purpose of which they read, instead
of having a real interest. [f any child
is not interested in anything do not
force it upon him until a desire is born
within him automatically without
coercion or coaxing, or the idea of
reward and punishment. That is how I
learnt many things and very efficiently
but without teachers to guide me, and
to help me. When I most needed them
and desired for them, T could not get
any and some were too unwilling to
guide me. If we could really answer
satisfactorily all the questions that the
children put to us and satisfy them
really we could have done all that we
should to them; and we could also, by
the way, consider ourselves the greatest
geniuses. No. We really cannot satisfy
the minds of the children of to-day and
surely we do not ourselves know the
true answers for their questions. How
are they able to put such questions if
their minds were not eager to know and
to understand and if they really lack
reason as we elders often suppose
without proper grounds? Those who say
that children have no reason and that
reason unfolds at a later stage do not
know childhood nor psychology, nnr
have they themselves seen enough of
life, nor do they possess enough reason
themselves. This remark might hurt
many elders, but I do not mind, for [ am
with the young and I wish to march in
their foot-steps as they are really
advancing in spite of us. Evidences for
their advance are not lacking and they

are not too far toseek. The youth, the
children, are to-day forging for them-
selves new ways of life and expression
in spite of us. The education also will be
forged by these fresh-minded engineers
and life-smiths,

When instruction and aid are neces-
sary, the pupil will ask for them of his
own accord so long as the person, whose
aid is sought, is not a terror to the pupil.
Terror may be of different degrees and
kinds. KEven a good and kind teacher
or a parent who has not won the full
confidence of the child is also a terror.
When sought, any help and guidance
thus given are not futile nor purposeless
nor burdensome. [t cannot eusily be
forgotten. However big the lesson, if
the student has sought the aid out of a
great desire and the necessity in the
attainment of his goal, it will leave its
full impression. But we have the
foolishness to lecture and to advise and
do all but that of giving the aid the
pupil asks for, but the material means

‘by which he can learn or derive the

answers by himself for his questions or
to help him to create. We never care to
supply his wants, but we pretend to know his
needs, not only now but also in future, and
give him things which he discovers to his utter
disqust or disheartenment to be useless and
unhelpful, and even foolish. The environ-
ment he wants we do not give, the
urgent things or the information he
wants we do not give, but beat about
the bush and tire his patience and make
him disgusted even with his own search
and creative work, Nothing is more
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deleterious to his growth and learning.
Indeed, if boys do not wish to learn
grammar or mathematics, it is because
we have created a dyspepsia for them
and made them repulsive, whereas we
could have made them as romantic and
attractive as any. I know how
mathematics or grammar was once a
lure to me, still they could be made
attractive and enjoyable. Indeed there
are many South Indian boys who enjoy
mathematics for its own sake and
would like to spend their whole life in
studying and further discovering many
things. But it is not necessary that all
should love mathematics and learn
mathematics beyond the need and
inborn desire, and how far each should
learn, it is not for us to decide but the
individual himself. If he wants none
he needs none and he could still be
happy and give out his tragrance as the
rose. Do not Indian women do it? If
he finds it necessary as a help in the
study of any other subject, he will learn
it and ask for it of his own accord and
even if his brain is unsuitable he will
make it suitable by perseverance and
labour. I know a class-mate of mine
who never relished mathematics in the
beginning and was supposed to have
had no brains for it since he was bad in
the class, i.e. he could not do the sums
we did. But later experience shows the
mis-judgment of the teacher. It was
true the boy could not do it with the
came facility and ease with which we
-did, but soon he worked hard with an
_earnest lure and desire, and a litile
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jealousy and competition and superiority
complex added to the same, he went
quite far ahead of us before we were
aware of it, and he has become in the
space of six years capable of learning
mathematics of the highest kind and
which may be difficult ordinarily
considered. So the desire has even in
this case created the ability and the
capacity which at first was thought to
be lacking.

Let us say a child has a desire to
paint or to draw something he visualises
or fixes in his imagination, and be tries
and tries hard, with pencil and paper,—
or with charcoal on the wall, and the
scribbling in the sand and so on, to fix
what he sees. But he sees his own
failure. He learns that he cannot
properly paint the blue sky, to fix the
stars on a paper, and he desires for a
technique and the sort of drawing paper
to be chosen, the proper water-colour,
the broad brush, the need to wet the
drawing paper beforehand, etc.,, the
consistency of the mixture of the colour
and the paints to be made for stars,
he enquires from the teachers and he
sees how the teacher does his own work
and he tries to do it in the same
manner.” Thus he learns the necessary

» ** Andrea del Castogno, a shepherd of Mugella,
one day, when overtaken by a storm, took refugein
ap oratory, where a house-painter was danbing a
picture of the Virgin. From thenceforth he feltan
irresistible desire to Imitate him, and practised
drawing figures in charcoal whenever he could, so
much so, that his fame soon spread among the
peasants, aad, afterwards, by the assistance of
Bernardino de Medici, who enabled him to study,
became a celebrated painter.” ‘

: —~From Lombeoso’s The Man of Geniug,
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technique and he goes fast as he ever
ardently desires to reach his goal,
namely, of fixing or creating the picture
" he visualises, whatever it be, from a
simple leg of an elephant toa fig leaf
or a running deer or a horse on trot or
gallop. If he tried to imitate drawing
the teacher’s picture he would fail, lose
his enthusiasm and desire, and would
leave the work for the time being or
once for all due to the dyspepsia or
repulsion. Where it is necessary to
exercise his powers by means of copying,
the teachers have to tell him to exercise
by copying and then that he might try
to draw his own picture. Correction, [
have objection to—strong objection, as
the teacher may not be aware and
cannot see the exact object of the
pupil's desire or his vision. Hence,
criticism may be offered with regard to
conventional technique or about the
.proportions and sizes of symmetry, but
in no wise should the student be forced
to use them unless he himself desires,
In this lies the joy of creation, and real
education, toeke out or to release the
powers within the human being, who
‘bas a creative instinct and a joy in
creation. I had a desire to type out my
lectures and early essays and being
obsessed by the idea, | learnt in imagina-
tion and when [ actually put my hand
on the type-writer, I was able to learn
within a very short time to type out my
lectures and even to compose or write
straight off on the type-writer. 1t took
considerably a small amount of time,
I sought technical and scientific aid to

save time instead of learning everything
by trial and error for in this helping
of saving time and energy lies the
economy and the task and function of
a teacher, but not always. 1 learntshort-
hand in two days, and when [ was nine,
I learnt the alphabet, and characters
and compositions of languages other
than my own in one day and two days
and could write and read with the same
facility as any boy of twelve who had
learnt them for not less than four or five
vears in a school. May be I did not
know as much language as he did for
it was foreign to me. The difference
in our learning and reading, etc., was
that I was taught by my desire and he
was forced by the teacher to learn and
to do things against his own likes or
dislikes and will. 1t need be mentioned
here that L did not use self-taught
readers, or any quack learning methods,
nor did I do everything myself, As I
needed help and guidance at any stage,
I went and consulted the nearest man,
or the nearest aunthority, a weaver in
two cases, who himself had not learnt
much and a goldsmith in many cases,
and in general sciences, and [ learnt.
I could not forget their lessons or rules
because out of necessity I asked them

and they told me things which did not

escape my memory, much less my
attention. I can do the same now with
facility ; although I might have put out
of my memory those gradual stages (if
there were any stages at all), of the
lessons, but I have acquired that I
wanted. Thus Isought my own teacher
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in many a case. It was later on thatI
sought bigger professors, who could
afford to give me much of their time.
If students do not seek you, it is becausc
you are terrors to them or some such
inapproachable things. Win their
confidence and show that you are very
sympathetic even in their failures, etc,
and that you are ready to stand by
them on all occasions, and they will
seek you, and at all times, if your wife
does not stand in their way sometimes,
If you are a loving teacher I do not see
why your wife herself should not be an
influence to the boys and be a help as
much as their own mother or sister. In
former days, I think, the students sought
their teachers in the same way. But
they were approachable. We cannot

~apply the same rule in the same manuer,

however, as the conditions in the world
are different now. But, in attitude, we
should be as bright and sympathetic as
the teachers of yore and in winning the
countidence of the pupils.

Instead of all this, we have the
foolishness, not only to force down the
throats of children and creating a
dyspepsia, but also of not providing the
means, the materials, etc., when they
have a natural hunger. The hunger of
all types is not born unless we have the
material to attract or to tempt them,
Here you have not the excuse to say
that we cannot wait till the natural
hunger is born. But keep the material
before the eyes and you will see whether
the desire is born or not, But be careful
to put it before them in an attractive
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form and not in a repulsive or mono-
tonous form. If the desire is roused
without the environment and the
material being provided to realise the
same, if there is any hindrance what-
ever in realising the same or if the
physical facility is not suitable, the
desire not only works like a cancer in
the mind and the heart in certain cases
and causes embitterment, jealousy, etc,
and in some cases morbidity of tempera-
ment, but also causes a positively
harmful if not diabolical attitude.
Hence desires must. not be thwarted
either indirectly or directly, positively
or negatively. If a boy has a dignified
soul, he will begin destructive work
worse than the great Napoleon. Indeed
all great destroyers were made of that
stuff. If their parents were careful, if
the neighbours, teachers and relatives
were careful, these dignified souls would
never have given themselves to such
destructive work, Most of our war
agents and heroes were made of that
stuff. Imagine the anger of great
geniuses being roused, and what limit is
there for all the harm they can do?
Worse than military destroyers are the
social and religious destroyers and
perverting temperaments, It is poison-
ing the very life when a genius is
determined to do harm, which is,
especially non-conspicuous and hence
non-preventible, Thus we make crimi-
nals who are so great, and such as will
not be identified with criminals. Indeed
there are a great'many criminals to-day
who create misery in the world without
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any conspicuous harm. We do not
suffer sn much from the recoguised
criminals as from the unrecognised ones
and who exist in some degre=s or
other in each one of us. If the genius
is weak or is brought up with a little
calin or natural forgiveness as the
Christ or such other, the thwarting hus
no effect. It can only hinder the doing
of good but not poison the very outlook
nor create a desire to do harm. In
many such cases if the person is weak-
minded or weak-willed the desire weaves
in its imaigination—thoughts which
develop abstract faculties or facalties
which will not be conspicuous,  ['nus the
faculties have a germination without
the heredity and the environment or
exercize. The actual examples for all
these cannot here be given as they are
private and will involve personalities
who will take it as an offence or as a
defamation.

During my childhood, I desired tolearn
music, but facilities always lacked, troubles
always rose, snatching away of articles
and deliberate prevention andsuch other
things which I do not wish to mention,
embittered me and made me hopelessly
miserable. I could not, in such a condi-
tion, like to play games, nor could my
‘mind be free to study other things; and
this brought on more and more com-
plicated troubles. By miscalculation, my
elders said I could not learn music as my
ear was not, in their opinion, conspicuous-
ly good and hence there was no ear for
music in me ; it made me hate music. 1§
is only one example of a dozen things

which made me retreat into myself or
to do more independent things where
fortunately no teacher was needed. This
is the greatest danger to our happiness
on earth, namely, thwarting any desire,
All erime is mostly, if not absolutely, due
to this. ‘Whatever is not born of thwart-
ing, can safely be classified into innocent
mischief, even if it be a murder. Later
on, the habit persists by our unintelligent
handling of such a moral child, beita
child in age or of understanding. I, how-
ever, suddenly discovered the gross mis-
take of my elders regarding my ear for
music, and now Isee that I can learn even
now;and if I had learnt when I had a
burning desire for it, I would have been
to-day a gond musician though not an
expert or a genius. (I am inclined fo think
by many of my experiences that this
modern grading of students into intel-
ligence normality, abnormality or sub-
normality is abominable and danger-
ous as it is unreliable., But, that is a
different subject and has no place for
discussion here. In vain did I attempt
ta get facility these dozen yearsand you
can guage the anger or resenfment in
me. Indeed to create any such resent-
ment, in any mind or people is to make
them dangerous. There is a political
policy to-day which is creating the
resentment and bitterness in the mind of

‘a nation unnecessarily and in the

helpless state of the nation thatI am
afraid even to think of the consequences
of it. In vain will people try to conciliate,
but the impressions cannot easily be
erased, Not only have these two peoples
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to suffer but the whole world hasto reap
the consequences in some measure or
other. Had I lost a little of reason or
had it occurred when I was yet below
five years of age when judgment and
power of pardon, forgiveness and under-
standing would nnt have developed
sufficiently, I would have been embitiered
enormnusly and would have committed
suicide (indeed such are the cau<es of
suicide among many bright people) or
I would have taken to injure or kill
musicians wherever I met. Lately, to
my amusement, I heard of a king or
ruler who sought musicians and killed
them all. He had probably a cause hke
mine, for I say from my own feeling.
Many psychologists explain this in other
lights of eriminal tendencies, sub-nor-
mality, or defect in the brain or some
disease, etc. Do you know, that under
every disease, there is a germ which is
not the disease itself? There is a seed
which is not tha.disease itself? I admit
that, sometimes, it can be due to physical
defects such as these, DBut. Isay, even
in such cases, the diseass itself was
produced by the subtle mind, be it
sub-normality, abnormality or conges-
tion of the brain or disorder of the brain
cells or the mnerves and the motors,
These defects had their cause and origin
in the inner life-force which moulds its
vehicle of matter as its own image, be it
either the emotional, mental or causal
body, by the disease in the ego of the
soul, if I may use that word. I do not
mean soul in the religious sense but in
the sense of the ego or the personality
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who is, so to say, the life within the
body. Have a very jealous mind, vou
have an aching or cancerous spleen.
Have a prejodiced mind, vou hzve a
tumour growing in the brain which
causes you continuous eve trouble or
headuche. T cannot deviate into this
branch of thouzht, lest I should lose my
subject on hand. Reference to this may
be made elsewhere by the reader. How
much mind, heart, bady and braia are
all interlinked, evidences are not want-
ing. But we foolishly try to cure the
symptom instead of the disease itself.
The symptom may, for some time,
disappear, but it will soon reappear as
soon as the effect of the remedy is over.
Hence, doctors give you internal medi-
cines for external skin diseases, knowing
that the inside is wrong and not the
outer alone. Better than curing a
disease is not to allow the disease to
grow at all. That is, using the common
proverb, “prevention is hetter than cure.”

Therefore, my explanation for all such
defects which may develop at any stage
whatever, beginning from hereditary
temperament to impressions of early
childhood, or even from previous birth
(I believe in reincarnation) is that the
consciousness which has a vitality or
force of its own, according to its stage
of evolution, when thwarted of its
desire, (especially the ideal and the nnble
one as acknowledged by conventions
and scriptures or by knowledge of
science, or a beautiful one as it is the
very nature of life to seek order and
beauty, cosmos out of thacs) the life-
force or the ego or vitality, will get
indignant, and would react on the body,
brain and mind and make them
dynamic enough to seek a release of the
force and run into the line of least
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resistance. When it is too 'strong it
becomes obsession, and these bodies, not
having any other master to guide their
force or passion into a right and
advantageous channel, get distorfed and
the forces seek revenge by death or
injury or some such thing which
appeases the Kali (or Roudra) in each
being. The person may repent later on,
but at the angered moment, like any of
us, he will do this. If such things
recur, it becomes a habit which can.be
carried on as a hereditary germ of
temperament or of the build up of the
brain. Such is the way of life, and the
defects have origin like this. I know
that the eugenists will at once rise up
in protest saying that the defects are
merely due to imperfect growth of the
germ cell or of the body in the womb
or due to different proportions of the
vitality of the male and the female
germ and so on. I do not defy that
science. But I cannot trace everything
to these causes. KEven such differences
have had an origin—the life force and
its determinations, Many people call
this the lord of Karma.

Why should a boy who was not
breaking any musical instruments before
break them now if he found, after being
thus thwarted in his desires? Had he
not the same brain and the same
defects ? Why is he now different? It is
not the difference in the brain but the
difference in the life which works
through that brain. The inner gentle-
man is hurt and he makes his instrument
to do his bidding. The boy not only
spoils the instruments when he finds
them but also prevents others from
learning or enjoying or jealously
removes oppartunities of others as
deliberately as a jealous lover (thatis a
better example in this case) seeks to
raurder his rival. The same explanation
holds good regarding the murdering
case. But if his judgment and sympathy
are developed through study or social

educatior. or exchange of gifts, etc., he
may not act so rashly in such a case,
however strong the reaction is, knowing
the limitations of life and its fulfilment
on earth. Hence a scholar is less likely
to murder than a soldier, a sportsman
or a hillsman or a labourer who have
not to reason much but act, and that is
the explanation of a greater homicidal
tendency among the illiterate than the
literate. If a scholar does murder, it
must be the cause is too big or his soul
is too dignified and forceful to tolerate
the thwarting, and more so if the cause
is impersonal and idealistic. That is
the explanation of martyrdom, valour
and extraordinary courage and power
among the educated in noble causes for
which they give their lives more readily
and voluntarily than the illiterate. In
such cases they are more fanatical than
the illiterate can be a brute. The
essential of brutality is the same in
both cases but the cause is different.
Hence, in the name of Christ and Allah
the religious beguts were ready to Kkill.
The soberer ones would not kill because
they were able to understand things
more calinly. Theirs was not merely
to act and to do the bidding. Theirs
was to think also. The scholar, though
ready to kill for ideals and intellectual
matters, prefers murder of his own order
to the actual murder. That is, he is
ready to kill mentally and metaphysi-
cally, be his metaphorical murder of
whatever degree, either as injury or
removal of the rival or opponent from
the field. Indeed the idea behind all
murder is to remove the object from the
field and assure of its permanent absence
and inopposition and non-obstruction.
People know that to kill is the perma-
nent and surest way of removal. Those
who know thdt the rival still exists
after his death and that he can still
take revenge either in the next life or
so, will cease to try this method.

(T'o be continued,)
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These three little volumes of Mr.’ Chettur’s
poetry contam very fine poems. In these poems
words flash with sounds, and images are rever-
berant with colours. Though all the lyrics are
thrilling with the music of a receptive.mind, it is
his sonnets that contain its creme de la creme,
and his “ Triumph of Love” prbm‘ises tc; take rank
ere long with Rossetti’s *“ House of Life . Some of
them, no doubt, seem to breathe the perfume of
the best sonnets of Vertaine z;\nd_ Rossetti, as is
perhaps inevitable in the work of a boet steeped
in European literature, but all their colour, leaf by
leaf as it were, is derived directly from his own
iridescent Indian imagination. There i scarcely
any exotic string in his lyre, or any borrowed tune
in his song. His poemsv verily import some new
notes into English poetry, the haunting music of
which it cannot alford to.lose. To mention only
a few, it may be said that the ™ World’s End ™,
“Nocturne”, “Cow™, “Blacklead”, *This
Dawn ", and many of the sonnets of the * Triumph
of Love™ seem to have been hatched m the nests
of “the white birds of Fate™ and can easily defy
the onsets of the dark oblivion; and lines such as
“Have I not loved you since the world began? ",
““Itis the woman's soul of you I love ", ** Dear God,
what beauteous paths are Thine (& )", ** Love
built on mortal life is built on Death”, “The
One shall re-embrace the manifold™, etc.
seem to have emerged with the stamp of immor-
tality upon them and are bound to live as

long as English poetry will'.>

PLACES OF EDUCATIONAL INTEREST
XVIl. TRICHINOPOLY.

By MR. L. N. GUBIL SUNDARESAN;
Trichy.

Few towns in India call forth more vivid
recollections than Trichinopoly. Situated on
the South bank of the Cauvery, at the head
of the grand bridge that connects it with
Srirangam, a place of all-India pilgrimage,
its perennial importance never misses the
eye even of the globe-trotter. Its beautiful
rock-temple, dating perhaps to the days
when the mighty Ravana the “ten-headed”,
held sway in Ceylon, is an ornament of no
mean significance. It was not a mere chance
that made the governing body of the S.[. Ry.
Administration fix it as their headquarters.
Nor was it a matter of a mere accident that
Father Schwartz served the needs of one of
the biggest educational institutions in this
city. And the Jesuit Fathers of the Madura
Mission have made it their chief centre in
South India. Her superb Woriur was once
the capital of a mighty Empire which
probably was even more extensive than the
Roman Empire of old. In more recent times
the- Nayakan regime in it was replaced by
Muhammadan rulers and Chanda Sahib’s
usurpation of the throne of Queen Minakshi
brought into conflict the English and the
French. Here at the very foot of the Rock
Temple on the top of which sits Lord
Ganesh, fought Clive and Dupleix the one
born to create: an Empire, and the other to
destroy it. So that during almaost the entire
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Christian era, the city has been prominent
before the eyes of the world,

To-day it is a great educational centre,
It has three mission colleges, one of which
is exclusively for women and one under
Indian indigenous management. The number
of high schools is 7 or 8, all fully crowded,
showing to what extent India values English
education. It is the headquarters of the
South Indian Railway system and till
recently it was also a military station, It
possesses a large European and Muhammadan
population in addition to the Hindus, who
are numerically and otherwise of the highest
importance. It has the most beautiful and
the most perfect Railway Workshop showing
the enormous progress man has been led to
by the power of engineering skill.

It bas also some vestige of historic
buildings recalling to memory the days of
stress and strife. It is a large trading centre
and its fame as a place reputed for its cigars
and jewellery has reached far and wide.
Add to these the Pallava Caves and the
Mosque of Nathad Olia and we have
practically a complete picture of the modern
city. More than all, it is the most important
pilgrim centre in South India. 1sit then a
wonder that His Excellency should have
chosen to stay here four long days?




THE SECOND SOUTH INDIAN EDUCATION WEEK,
17TH TO 23RD OCTOBER ’'32.

CELEBRATIONS BY THE MADRAS TEACHERS' GUILD:

By MR. V. K. SOURIRAJAN, M.A.
Triplicane,

ONSEQUENT on the desire expressed
by a large section of the delegates who
attended the Provincial Educational Confer-
ence at Madura, in May last, the annual
Hducation Week celebrations were held this
year a week earlier than it was done last
year, In Madras, at any rate, the weather
conditions were quite favourable to conduct
the Week with greatease, While in the first
year of the celebration the function was
conducted under the sole auspices of the
South Indian Teachers’ Union, in the second
year it has been conducted under the aus-
pices and initiative of a number of other
organizations all interested in the spread of
education—the Muslim Educational Assacia-
tion of South India, the Women’s Indian
Association and the B. M. Association,
Mannadi, Madras. As in the last year, the
officers of the Government educational depart-
ment were permitted to associate themselves
in the activities of the Week,

The Central Education Week Committee
issued early in the moath a booklet defining
the scope of the celebrations and the nature
of the work sought to be done, The bulletin
stated that where possible the celebrations be
extended to a full week—the additional topic
suggested for discussion being one of vital im-
portance to teachers, should they be efficient
in their work—Educators’ Day, “ The present
is a time for a far-sighted educator to rise
among us and give a new orientation to our
system of education. Signs of such changes are

already visible. Everywhere great educators
are agitating for a change in the present
methods of education. How can teachers help
in the achievement of the ideals of the new
education ?”” The bulletin suggested that the
following things could be done on the day:
1. Arrange for lectures on great educators ;
2. Explain to the public the work of such
institutions as Tagore’s Shantiniketan, the
Gurukula at Hardwar, the school at Sabar-
mati, Prof, Karve's Indian Women's Univer-
sity ; 3. Arrange for lectures on such new
methods as the Montessori System, the
Dalton Plan, .the Winnetka Plan, the
Education in Japan, China, Soviet Russia,
Folk Schools in Denmark and the Gurgaon
Experiment.

A new feature incorporated this year was
the printing of wall posters in the mother-
tongue in addition to the English ones. The
three Tamil posters added much for the
average man to understand about the
celebrations, The full text of the attractive
double colour posters is given overleaf.

The educational world of South India must
be particularly thankful to the management
of the  South Indian Teacher’ for the sumptu-
ous Education Week number of the valuable
monthly which was published sufficiently early
sothat in all centres where there were celebra-
tions at least some of the articles could be read
as in a reading circle, On the eve of the
celebrations the Central Education Week
Committee issued a message,
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They are your first care !! g
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They are your assets in old age

Learn their needs and do your best for

them. E

Monday 17th to r

Sunday 23rd October 1932. i
C;/‘.&'r!,"‘fc’f"zﬂf.—‘ I S a,a,s




834 THE EDUCATIONAL REVIEW,

MESSAGE OF TIE CENTRAL EDUCATION
WEEK COMMITTEE.

“iWe are on the eve of the celebration of the
Education Week. The object of the Education Week
is to make teachers and the public realise that sound
education depends upon the co.operation of the
School, the Home and the Community and thatthe
child should be regarded as the centre of the
educatioaal system. Education is a national concern
of the highest importance, and the Committee appeals
to all teachers to appreciate the spirit of the Educa-
tion Week and to uphold the noble ideals of the
teaching profession, It trusts that the public will
take advantage of this opportunity and co-operate
with teachers in making the Week a success.”

Under the heading, *“ An Opportunity for
Co-operation” the editorial of ** The Madras
Mail” for Monday, the 17th October, conclud-
ed as follows :— .

“*The child Is now considered as a unit, raw material
capable of infinite development and entitled to the
best possible conditions for that development. The
programme of the organisers of the present Educa.
tion Week shows that they adopt this stanipoint and
recognize the rights of the cbild. Such a programme
must command the approval of all far.sighted parents.
It should command the support of all authorities

[Nov. 1932,

engaged in the administration of education, and of
all local bodies upon whose sympathetic co-operation
the quality and the guantity of the greater part of
educational activity in South India depends, Above
all it should command the complete approbation of
teachers, the importance of whose place in the body
politic it is design:d to emphasize, It has too long
been the custom in South India to treat teachers and
teaching as of little moment; to underpsy the one
qad disregard the iaportince of the other, The
Education Week should help to rectify these errors,
and to restore the school to its proper place in the
estimation of the people. And not the least of its
fruits miy be a higher return to the public for the
sums oow spent on education, and a diminution of
the colossal waste of money and effort which to-day
distinguishes the whole educational system.”

Asone of the premier educational organiza-
tions of the Presidency, The Madras Teachers'
Guild celebrated the Education Week in a
fitting manper. In August a special committee
was formed for the purpose of conducting the
celebrations in the city. The programme of
the Madras Teachers’ Guild provided for
the celebratoin on six days cutting out the
Educators’ Day.

PROGRAMME OF EDUCATION WEEK CELEBRATIONS BY
THE MADRAS TEACHERS' GUILD.

Date, |Time.

Place of Meeting. Subject,

Principal Speakers, Presidents,

Oct. 1932. :
17th Mon. 6 p.m. Ckhristian College,

George Town

18th Tue. |5 p.m.| Y. M.C. A. College of
Physical Education,
{Near Collector’s Offize}
Saidapet.

19th Wed | p.m.| Progressive Union
School, Audlyappa
Naicken St,, G.T

20th Thur |5 p.m | Ramakrishna Mission | Teachers and

Residential High
School, Mylapore.

31st Fri, |6 p.m.| The Kellett Hall,
Triplicane,

22nd Sat. |5 p.m | St. Gabriel's High
School, Armenian
Street, G, T,

Anderson Hall, Madras | Parental Responsi. | Mr, C, R, Namasi-
bility in Educa.

Schools as Social | Mr. G, Sundaram

Guild Day.

Mr, M, C, Rajah,
vaya Mudaliar, M. L. A,
tion.

‘ Health Education | Dr, J. H. Gray, M,D, | Mr. H, C. Buck
in Schools and | Mr, N. Lakshmana.
Colleges"

swami Chettiar,
B.A. LT

Rev, F, L, Manrique,

. C,

Centres, Iyer, M.A,, L. T,

Mr. K, Nageswara
Society, Rao Pantulu,
Mr, P. R. Ragunatha
Iyar, B.A,, L.T,

Mr. K, M, Subra-
maniam, B.A,

Mr. V. Chakkarai
Chetiiar, B.A, B.L,

Child Education, {Mr, C, S. Ramaswami | Mr, M. S, Sabesan,

Iyer. M. A,
Mr, 8, Nagaraja Rao,

A,

Mr, William Bell, Mr. A, X. Krishna-
Mr, Ethirajulu swami Iyer, M.A,,
Naicker, B.A,,L.T, L.T,

Nov 1932.]

On the inauguration day of the Education
Week a large body of teachers gathered in the
Anderson Hall attached to the Madras
Christian College, Mr, A. K. Krishnaswamy
Aiyar, the President of the Madras Teachers’
Guild, requested Mr. M. C, Rajah to inaugu-
rate the function.

On behalf of the Madras Teachers’ Guild
he said he had great pleasure in welcoming Mr.
Rajah. They were all perhaps well aware that
the aim of the Week was to bring the school,
the home and the community closer together in
the name of school-children, The three en-
tities, the school, the home and the communi-
ty, should have their proper places assigned
to them in the education of the children of
the land, It was on the proper functioning
of these three entities that any real success
in the task of upbringing of children depends,
They who counted among the organisers of
the ‘Education Week’ movement realised
their responsibility by the cause and would
invite the parents and other public to peruse
the * Week ’ baooklet, incorporating their ideas
as to how easily, how well and yet how im-
mediately, the home, the school and the com-
munity could be brought closer together,

Schools there were, Mr., Krishnaswami
Aiyar went on to say, and not a few of them,
in the City of Madras which were striving to
give a lead to the teachers of the land, show-
ing how they could rouse the child to a
sense of the society he belonged to, the world
he was a member of, and the place he must
choose in life, suitably to his gifts and talents
They would request the parents and other
public to visit those schools, and seek to
know how they were striving to serve the
children, True, the home is the first school
of the child. But whether the school of to-
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day was the second home of the child was
more than they might venture to predicate
now. It was therefore that they would seek
the co-operation of the home and the com-
munity. Pareats there were, who could help
the teachers a good deal and public workers
there were, who could take them a long way
towards their ideal, Let them only think of
the teachers toiling zealously hard for the
welfare of the children, talk of their methods
and write about their needs. Let them
awaken a public consciousaess of what would
make the child grow from seven to seventeen,
It was for that humble endeavour to see that
the child grew (not to stunt it) that they were
seeking the help, guidance, co-operation, nay,
inspiration of the parents and the public,

Mr. Rajah, after expressing his appreciation
of the honour done to him, said that the work
of the teacher was a difficult one, but at the
same time it wasa most important work to
the community at large, Theirs was the nob.
lest of professions, A lawyer and a doctor
might be able to produce quicker results in
the eyes of the public and might own motor
cars, A teacher might be inadequately paid
and his labours might not produce quick re.
sults. Still it was the duty of the teacher to
lift the life of the community to a higher level
of thought and action, They were the custa-
dians of the education of the fututre generas
rations of the country, [n them lay the futurs
welfare and progress of the country, India’s
fitness for Swaraj depended upon the edue
cation which the teachers would impart to the
younger generaticn, The natural gifts of a
child could be easily noticed in homes, If
there was a link between the home and the
scthoolw—and there must be a link —the
teacher would be able to give proper shape
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to the natural gifts and bent of mind of the
child. Unless there was co-operation be-
tween the teacher aund the parent, all the
efforts of the teacher would be of no use,

Mr. C. R. Namasivaya Mudaliar then
delivered an interesting lecture in Tamil
on Parental Responsibility in Education. He
deplored the fact that even enlightened
parents were indifferent to the education of
their children, Bad habits were acquired
more easily at home than in the school. Sohe
warned that parents should set an example
to their children by their ways and means of
living. In conclusion Mr, Mudaliar said that
it appeared to him that the teacher should
also consider himself as a parent to the
children just as it was in the ancient guru-
kulas.

The second day’s function was held
in the spacious grounds of the vewly estab-
lished Y.M.C.A, College of Physical Educa-
tion at Saidapet. The function commenced
with an interesting demonstration of physical

. exercises given by students in training (as
Physical Directors) and as to how vigorous
exercises of a play spiritcan be carried out in
a small ground., - Then Dr. J. H. Gray
delivered a very stimulating lecture on Physi-
cal Education in Schools. After stressing the
need for it, he spoke on the purpose and value
of a sound system of physical education,

The purpose of education was to make citi-
zens who shall be physically sound, mentally
alert, morally conscious and socially construc-
tive. To attain such an object a programme
of physical education had a part to play.
The right kind of physical education would
develop all the four qualities stated above. By
physical education, they should overcome the

[Nov. 1932.

evil effects of dull life and also be able to build
up a stamina and physical efficiency. Children
must be taught the laws and practices of
health. India to-day needed men having phy-
sical vitality. The argument that the climatic
condition in Tndia was against physical devel-
opment had no basis, They must overcome
the obstacle of heat, and they must be active.
By a proper physical training their minds
became alert, and by games, they could devel.
op moral consciousness and become socially
constructive,

Mr. Lakshmanaswami Chettiar said that
though there was an effort to introduce
physical education in schools and colleges
there were some retarding forces, He request-
ed every teacher and headmaster to improve
the physical education of boys by sceing that
every one of the pupils played some game or
other, In bringing the proceedings a close
Mr. H. C. Buck requested the teachers to
remove physical illiteracy more than in-
tellectual illiteracy from the land and develop
in the land a population of great physical
efficiency and stamina.

Rev. Fr, F. L. Manrique, S, C,, presided over
the third day’s function at the Progressive
Union School. The subject taken up -for
discussion was ¢ Schools as Social Centres.”

In his introductory remarks the Chairman
observed that the subject on which the speak-
ers of the evening would address them had
been put down as * Schools as Social Centres.”
Schools and colleges could be said to be
social centres oaly if they were used as places
for the preparation of the studeats to fight
the battles of life and to fit them for the
“great school of the world,” so to say, For
that purpose they must infuse confidence and
trust in the pupils, that they would be well

~
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taken care of and trained and they must also
“exile ” from the schools the *‘stick.” The
best way to correct a mischievous boy, he
said, was for the teacher to take away his
affection for the boy making the latter feel it,
and correct himself,

" Mr. G. Sundaram Aiyar of the Hindu
Theological High School spoke on '*The
Teaching of Patriotism in Schools,” He said
that if it was conceded that schools as social
centres should enable students to prepare for

" life and to meet life’s situations, it was evident

that the student in order to go out into the
world should be trained to become a potential
voter and hence also to be a potential politi-
cian, That was the profound significance,
according to the speaker, of the appointment
of the Hartog Committec on Education at the
time of the appointment of the Simon Com-
mission,

Mr. S, S. Arunagirinathan, in a lucid
Tamil speech, said that the lives of great
men always reminded them of the fact that
the greatness of the country and of its people
was measured by the greatness of its teachers,
Teachers therefore had a great responsibility
for they had to keep a high standard of effi-
ciency and integrity.

The arrangements made for receiving
teachers and the chorus song sung by the
musical choir of the school were particularly
good.

The Ramakrishna Mission Residential
High School was the venue of the fourth
day's celebrations, After a welcome by
Rao Bahadur C. Ramanujachariar and
the Chairman’s introductory remarks, Mr,
K. Nageswara Rao Pantuluy, Editor of
* Andhra Patrika,” delivered a stimulating
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address in Telugu on *“ Teachers and their
Place in Society,” He said that, as in the
past, teachers played an important part in
moulding society, He emphasized that
confidence on the part of teachers was a
necessary item of equipment, They must
hold their sacred trust. After a discussion
in which Messrs P. R. Raghunatha Aiyar and
K. M. Subramanian tosk part, the Chairman
brought the function to a close with hig
concluding speech.

Mr, M, S. Sabhesan presided over the
function -of the fourth day in the Kellett
Hall., He spoke in his introductory speech
how the parents formed the first educators
and the home formed the first school. He
pleaded elcquently for the establishment of
nursery schools on the part of authorities in
as many centres as possible. Mr, C, S.
Ramaswamy Aiyar gave an account of his
experiences as a teacher of children for a
period of over forty years. He said that
children liked to be active and were best
governed and educated in the real sense by
love and by fear. Mr. S. Nagaraja Rao read
a paperon ““ The Psychological Davelopment
of the Child.”

The Guild Day was celebrated on Saturday,
the 23rd, at the St, Gabriel’s High School,
Armenian Street. The function commenced
at 4 P.M, with a social. The members of the
staff of the school spared no pains to attend
to the comforts of the visitors, Rev. Fr,
Manrique, S. C., welcomed the guests and
said that he was glad the Education
Week Committee had selected the school for
one of the day’s celebrations particularly as
it happened to be the year of the Silver
Jubilee of the school, The day was quite
enjoyable on account of the presence of



838 THE EDUCATIONAL REVIEW.

Mr. Walter Huat of New South Wales, the
famous Shakespearean reciter. .The audience
was treated to a delightful treat of perfect
recitation from Shakespeare’s " Othello” and
“ The Bells” of Edgar Allan Poe.

Mr., Willlam Bell, Principal of the Victory
Memorial Blind School, Poonamallee, then
gave a short account of the history of the edu-
cation of the blind in the different parts of
the world and requested the teachers present
to bring to the notice of the public the exis-
tence of the school and benefits of the educa-
tion from such a school, He urged them also
to encourage the blind by purchasing articles
made by the blind because they stood for
perfect workmanship and good quality of the
raw material used.

Mr. A. K. Krishnaswamy Aliyar, the P'resi-
dent of the Guild, made the concluding speech
after Mr. Ethiraja Naicker requested the
teachers to take their proper place in saciety
by getting elected as councillors of the
Municipal Corporations and as members of
educational bodies like the Senate. He
exhorted the graduate voters to bear in mind
this principle in exercisiog their franchise in
the ensuiug Senate elections. The Convener
of the Education Week Committee then
thanked all persons who helped to conduct
the Week and bring it to a successful conclu-
sion,

If we pause for a moment and think of
the celebrations of the Week, teachers have
cause for satisfaction. But the original re-
solution to do propaganda for the S.I.T.U,
Protection Fund and the collection of funds
for the Silver Jubilee does not seem to have
received its proper share of attention, The
resolution on professional solidarity might
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well have been renewed this year justasa
Scout renews his promise on stated occasions.
It seems a pity that with all available facili-
ties in the capital of the Province, lectures
were not arrauged on the Great Educators as
was expected to be done on the Educators’
Day. Let us hope and pray that our efforts
will be crowned with success and that our
influence for the good of the society will
grow from more to more.

BELLARY.

In connection with the Education Week a
public meeting was held in the premises of the
Board Middle School, Hadagalli, when the
parents of children and other prominent persons
of the locality were invited. Mr. T. Krishna-
murthy, Headmaster of the Middle School,
presided.

A number of speeches were made on topics
such as 'the Responsibility of Parents, ' ‘the
Poor Boys' Funds,’ * Educationasan Investment’

by Messrs. T. Venkatappa, N. Vasudevachar,

H. Narayana Rao, and G. Kotrayya.

The President emphasised upon the co-opera-
tion of the parents and the teachers in the
progress of education.

PATTIVIRANPATTY.
Teachers Day. 17—10—32,

The Education Week, the first of its kind
here, commenced to-day with M.R.Ry. ].Krishnan
Avl,, B.A, L.T., Headmaster, N.SV.V. Sala
and ex.-Secretary of the Madras District Ely.
Teachers' Association in the chair, Mr, D.Victor,
the first assistant, of the above school, gave a brief
address on * The Child and Modern Education, ”
He dealt with the importance of knowing the
child-mind and pointed out how self-learning was
more important than instruction. The President
in his concluding remarks said that the child was
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the centre of the educative process. Self-
expression was the key-note of modern educa-
tion and dwelt on the Dalton Plan, Project
Method, etc. He said '‘Modern education
tries to make children fountains not reservoirs. *

Ladies’ Day. 18—10—32.

Tha Sub-Assistant Inspectress of Schools,
Madura Range, Mrs. I, Ignatius, B.A,,L.T., spake
to the ladies of the place on ' Female Education.’
The girls of tc-day were going to be the wives
and mothers of to-morrow. A wife must be a fit
help-mate to her husband and woman was a noble
partner with man, not a dependant on him. It
is the mother that the new born babe sees first
and the greatness of the child was in large
measure due to the early foundations laid by the
mother. She exhorted the audience not to
neglect the education of their girls,

Almost all the ladies of the place honoured
the cccasion with their presence,

Parents’ Day. 19—10—-32,

Rev. Martin Taylor, B. D., the Chairman of
the West Local Council, and Pastor of the
Batlagundu Church, spoke on ‘‘ Parental Co-
operation, ” He pointed out that children spent
only a fraction of the day in the school, while
most of the time was spent outside. The parent
must heartily co-operate with the schoaol if he
wanted a harmonious development of character,
ability ‘and physique in his son.

The President, Mr, Krishnan, compared the
parent and the teacher to the two banks of &
river which determined its onward flow. He
also pointed out that the obverse and the reverse
sides of a coin must be alright if the coin had
to gain currency. He caid that children are the
sweetest gifts of Heaven and the teacher deserved
as much co-operation as was extended to the
family doctor.

XXXVIII—105

Scouts’ Day. 20—10-32.

There was a short display of the Sarasvathi
Troop. Mr. B, A, Subrahmaniam, Scout Master,
Board High School, Batlagundu, spoke on the
bistory of the Scout Movement and how it was
an excellent movement for the laying of the
foundation of a boy’s character.

Mr. J. Krichnan, in winding up the proceedings,
pointed out how Scouting implemented school-
work. He said that a clever bad man was not a
contradiction in terms. The inventor of the
Asphyxiating gas was certainly a clever man,
but it was Satanic cleverness. Scouting aimed
at making a useful, good man of the child, let
alone cleverness. In that sense, it was a correct-
ive of mere intellectnal education.

Childrens’ Day. 21—10-32.

The children of the school went round the
village, to the accompaniment of music by
pupils with flags flying, 'Jais’ renting the air.
On assembling at the school court-yard, Mr.
Rajagopala Iyengar, Head master of the Board
School, Ayyampalayam, gave a short talk on
the duties of the children towards the school,
Mr. J. Krishnan, the President, asked them to
love their ‘Alma-Mater,’ and hoped that the
school was the home, temple and playground
of the children. With the distribution of sweets
to the childcen and pan supari to the public, and
the singing of the National Anthem, the celebra-
tion came to a happy end.

The success of the function was due to the
hearty co-operation of the Nadar public who
have always the education of their children at
heart, to the self-sacrifice of the various
speakers and to the encouragement extended
to us by M.R.Ry. W. P. A. Ratnasami Nadar
Avl., Manager of the above ‘Sala’ wha has
been actively connected with education here
for over two decades.

The Education Week was just like the streak
of dawn which promises the noon-day splendour
of educational caonsciousness here,
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CHIDAMBARAM.

The Education Week was celebrated in the
Pachaiyappa’s High School, Chidambaram, from
the 17th to the 21st October. The programme
was full, running from 8 te 7-30 P.M. each day.
Influential men in different walks of life were
ascociated as Presidents and the celebrations
focussed the attention of the public om, and
stimulated their interest in, Education.

The Week was inaugurated by Mr. C. V.
Srinivasachariar, Advocate, and the Parents’ Day
was celebrated on Monday under his president-
ship. The office-bearers for the Parents’
Association for the year were elected. The
Headmaster welcomed the parents and acquaint-
ed them with matters relating to secoundary
education and the welfare of the children. He
entered an earnest plea for parental co-
operation and dwelt on the value of some of the
extra mural activities which were a feature of
the school,

Captain Sundaresa Aiyar, Assistant Surgeon,
presided on the Health Day and gave some very
practical and homely suggestions re : formation
of health habits in children which were appre-
ciated.

Wednesday was the most enjoyable day of
the \Week being the Children's Day, and Mr. C.
Duraiswami Aiyangar, Deputy Collector, pre-
sided over the function. An interesting pro-
gramme of variety entertainment was gone
through in which boys and teachers took active
part- The entertainment included humorous
recitations, vocal music, buffoonery and mimicry.

The Headmaster presided on the Scouters'
Day. The Scout troops consisting of Scaouts and
Cubs met on the grounds and spent about two
hours in games, drill, displays and sorgs, etc.
With a yarn from the President, the troop broke
up for the day.

Friday, 21st, was the Teachers’ Day. Prof. C.
S. Srinivasachariar, M.A, of the Annamalai
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University, occupied the chair and delivered the
address. A number of supplementary speeches
were made by the members present including
the lecturers of the University and the teachers
of the school.

The Teachers' Guild met at Nellikuppam on
Séturday and the school was represented by the
Headmaster and four teachers. As a crowning
act of the Education Week celebration, the S.
Arcot Dt. Teachers’ Guild was revived, ard
office-bearers were elected for the current year.

Thus the Education Week in the school was
aweek of great activity during which the whole
community including the boy, the teacher, and
the parent, seemed to realise that they were
marching on to a common goal.

RAMNAD.

The Education Week organised by the
Teachers’ Association, Board High School, Raja-
palayam, was inaugurated by M. R.Ry. T.
Purushotham Mudaliar  Avergal, Secretary,
Ramnad District Board, at 5 p. M. on Monday,
the 17th instant.

In the course of his illuminating presidential
address he eaid that the Education Week is
welcome, as it brings tomether the varied
interests concerned with education, such as
teachers, parents, pupils, and the management
for exchange of thounght and for mutual co-
operation in shaping educational policy.  In his
own inimitable way the President appealed to
tha teachers to outgrow their inferiority complex
and take a leading part in social and public
affairs, since they are best fitted to do so by dint
of their general culture and knowledge of child-
training. Social work by teachers may take
the form of rural library service, adult education
through night schools, etc. Dealing with parents
the distinguished President said with great insight
that the Education Week affords them a golden
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opportunity ta organise Parents’ Associations,
where they can discuss the various educational
problems and determine what kind of education
they would like to give their children and in
what language the subjects must be taught.
With point the President added that it will be
for the gool of the country, if parents disabuse
their minds of ‘*education for the sake of
appointment ' and realise that schools are really
centres to train the children for true citizenship.
As regards control of education, the President
put in an emphatic plea forless State control,
the speedy abolition of communal institutions,
and the scrapping of different controlling
agencies.

Here are some memorable sentences from his
speech :

““The teacher with his general culture and
knowledge of child-training is indeed an asset to
society.”

*If the Education Week has achieved any-
thing, it is the close contact of the parents and
the teachers for the good of the school. ™’

** The State shapes its policy on the amount of
public opinion that is expressed in favour of a
particular measure.

*The expression of sound public opinion
would go a long way to shape the future educa-
tional policy in this country.”

" The first concern of yours should be to
constitute a Board of Education for each pro-
vince with as little of State control as possible.”

* It is recognised on all hands that the present
system of barren education should go.”

" The sooner the parents are divested of this
idea of 'education for the sake of appointment’,
the better it is for the good of the country.”’

The opening speech of the President was
followed by a lecture on the " Needs of our
Schools ” by M.R.Ry. P.A.C. Ramaswamy Raja
Avergal, President, Panchayat Board, Raja-
palayam. He stressed the fact that the new
education must be founded on the old and that
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the pressing need of to-day is education witha
vocational bias, without which the unemploy-
ment problem cannot be solved. The next
speaker, M.R.Ry. Gopala Iyengar Avergal, B.A,,
the local Sub-Registrar, dealt briefly with the
duties of parents and pointed out how they can
best help the teachers in securing the all-round
development of pupils.

In the course of his concluding remarks, the
President congratulated Mr, C.R. Chandrasekhara
Iyer, Science Assistant, for the excellent Science
Exhibition he bad arranged, which was a source
of great attraction to all the visitors. The Presi-
dent was garlanded amidst cheers and with a
vote of thanks to the chair the first day’s funcs
tion terminated.

On the Health Day (18~10-32) there was an
interesting lecture om ‘' The Preservation of
Health among Students” by Dr. S. Janakiram
who related in a telling and humorous manner
the various diseases common among school-
children such as pyorrhea, tonsils, itches, sore-
eyes, etc.

The Childrens’ Day (19—10—32) was cele-
brated with elocution contests among pupils,
who competed eagerly for prizes awarded by
M.R.Ry. R V. Ramasundaram Pillai Avergal,
Pannaiyar of Rajapalayam. A discourse on
the lives of great men who could best serve as
models to the rising generation was given by
Mr. S. Venkatakrishna lyengar, B. A. L. T,
History Assistant. There were also two learned
lectures on ''Mind and its Cuitivation’’ and
* Valmiki and Kambar compared” by Mr.
K. Narasimhachari, junior Tamil Pandit.

One special feature of the Week +here is the
setting apart of a Day (20—10—32) for Girls,
presided over by Mrs. Pangaiyar (daughter of
Sir T. N. Sivagnanam Pillai, X¢.; ex-Minister
to the Government of Madras) who gave whole-
some advice to the assembled girls in moving
terms, followed by a stirring speech on "' Female
Educauon’’ by M.R,Ry. V. Ramachandra lyer
Avl., Headmaster,



THE TORCH OF WISDOM.
By ‘' WALKER.'

The man who cannot laugh is not only fit
for treasons, stratagem and spoils but his
whole life is already a treason and a strata-
gem.

» * *

Wise man was he who counselled that
Speculation should have free course, and look
fearlessly towards all the thirty-two points of
the compass, whithersoever and howsoever it
listed.

* » *

For, not this man and that man, but all men

make up mankind, and their united task the

task of mankind.
* * P

English can never truly understand India,
because their minds are not disinterested with
regard to that country (India),

% * *

India is no beggar of the West,

* * *

Low cunning, intrigue and stratagem are
soon acquired, but manly, durable policy,
which never sacrifices the general interest to
a partial or momentary advantage, is not so
cheaply formed in the human understanding.

L4 * *

Historians, indeed, are generally very
liberal of their information concerning every-
thing bat ought to be very anxious to know.

Every good gift is of God; all power is of
God ; and He who has given the power, and
from whom alone it originates will never
suffer the exercise of it to be practised upon
any less solid [oundation than the power
itself,

* * ®

No man can lawfully govern himself accord.
ing to his own will, much less can one person
be governed by the will of another.

* # *

Judges are guided by and governed by the
eternal laws of justice, to which we are all
subject.

b * L3

The wicked shall be turned into hell, and
all the nations that forget God.
—PsaLm 1X 17,

For the needy shall not always be forgotten;
the expectation of the poor shall not perish
for ever. —PsaLM 1X. 18,

ES * #

Put them in fear, O Lord, that the nations
may know themselves fo é¢ duf men.
—PsaLm 1X. zo.

% % *

He that walketh uprightly, and worketh
righteousness, and speaketh the truth in his
heart. —PsaLm XV, 2,

* * *

He that backbiteth not with his tongue, nor
doeth evil to his neighbour, nor taketh upa
reproach against his neighbour.

—PsaLm XV, 3.
* * *

In whose eyes a vile person is contemned ;
but he honoureth them that fear the Lord,
He that sweareth to his own hurt, and
changeth not. —PsaLm XV, 4.

; *

% *

He that putteth not out his money to
usury, nor taketh reward against the innocent,
He that doeth these things shall never be
moved. —PsaLm XV. 5.

k

B *

Their sorrows shall be multiplied that
hasten after another God : their drink offerings
of blood will I not offer, nor take up their
names into my lips, ~—PsaLm XVIL 4,

* % *

As for God, his way is perfect; the word
of the Lord is tried: he is a buckler to all
those that trust in him.

—PsaLm XVIIL 30,

Man thatis in honour and understandeth
not, is like the beasts that perish,
PsaLm XLIX. 20,

THE MEASURE OF THE NEW EDUCATION
AS SHOWN BY THE SIXTH WORLD CONFERENCE.

HaroLD Ruca.

The Sixth World Conference marksa turning
point in the history of the New Education Fellow-
ship, Later events may prove that it also marks
an epoch in the history of social regeneration
.through education. The very theme of the
Conference—social reconstruction through
educational reconstruction—was indicative of a
change in the vision and drive of the Fellowship.
It was phrased less directly in the title of the
printed programme— Education for a Changing
Society—but many of the papers given revealed
the more definitely reconstructive theme,

For three achievements the Sixth Conference
was conspicuous : its recognition of the obliga-
tions of the new education to contribute to the
building of a world-wide social programme of
action; the attempt of conference leaders to
discover points of common emphasis upon which
could be constructed a platform uniting the
teachers of the world; and the work of the
various ' commissions’ which plunged into the
task of : (1) constructing new materials of in-
struction to be used in the schools of the world;
(9) considering the reconstruction of teacher-
education institutions, (3) gathering together the
materials of a truly eclectic ‘psychology’ upon
which to found a sound educational programme ;
(4) constructing new types of ' examinations’
which will measure the real outcomes of the new
education. It is this three-fold achievement of
the Sixth Conference that suggests that it may
become epoch-making in educational history.

THE NEED FOR A SOCIAL PROGRAMME IN
EDUGCATION.
On two facts more than all others one group
of leaders in the Conference stood bravely to-
gether ; ficst that the new industrial civilization

is chaatic, out of control; that western civiliza-
tion is really on trial; second, that the schools
of the world shall be used to help reconstruct it.
From speeches, round table discussions,” written
papers, talks in little groups, rang out concepts
which are descriptive of the disordered coadition
of the nations:

25,000,000 people are out of work in the western
world, confronting starvation in the midst of plenty,

Qur new interdependent world order utterly lacks
central control over the production and distribution
of basic raw materials, resources and manufactured
goods.

The grossly unfalr division of the world's wealth
and income.

The needless recurrence of economic depressions
due largely to fear and suspicion among inter-
dependent peoples.

The repeated fallure of international confereaces
and the probability of recurrence of world wars,

The insane setting up of trade barriers arouad
trade-starved peoples,

The discontent of minority groups brought withia
the national boundaries of alien countries,

# At the close of the first week two meetings were
held with approximately fifty leaders of the Confer-
ence present, for the purpose of discovering tenden-
cies towards common emphasis and issues of dis-
agreement. The points of this paper are based,
therefore, upon the oral contributions madse at these
meetings, the written contributions of fourteen mem-
bers, the abstracts of evening lectures, and miscel-
laneous notes made at the Conference. In the
ocganization of the meetings aad theclassification and
interpretation of written contributions Professor
Goodwin B. Watson of Teachers’ College, Columbia
University, collaborated.

1t was my hopa that out of the Confcrence might
come an important pronouncement—an Educational
Manifesto, so tospeak, Subsequentevents revealed
that it was impossible to achleve that at this time,
and so I have submitted only my persoamal interpra.
tation of the Conference.
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Increasing national hatreds and competitions—
economic natisnalism.

The coatrol and censorship of freedom of speech,
largely in the interests of small dominant economic
groups,

Wide spread unhappiness in family life as the
latter Is changing in every continent,

Special privileges of certain races over other
races, of certain nations over other natlons, of certain
classes within natlons,

Short-sighted selfishness of the owaners of the
world's wealth In not taxing themselves sufficiently
to guaraatee every humaa being a decent living.

False standards of competition, winning from your
aeighbour at all cost. :

The wide.spread prevalence of an inferlor use of
lelsure time.

Unnecessary rush and straia In peoples* lives.
The demand for conformity in speech, ideas, dress
and ather forms of behaviour.

Whereas the leaders In economic and political
power appear to lack soclal insight and plans for
reconstruction, the leaders in thought lack opportu-
nity for effective action,

These characterizations of modern society and
the implication that education should be deliber-
ately designed to change it were received in
diverse ways by the members of the Conference.
Certainly many hundreds rose to them as a
challenge to social reconstruction through educa-
tion. Several hundreds more, perhaps concerned
primarily with child development, mental
hygiene, or the creative arts, and not with
educational sociology, were unimpressed by their
persistent importance.

Others, a very small minority of I‘eaders,
wished to go much further. These stated bluntly
in small group discussions that these characteris-
tics revealed the beginning of the end of our era
of private capitalism; that some form of co-
operative collectivism must now take its place;
and, they added with empbasis, the schools of
the world must play a8 part in bringing it aboyt,

[Nov. 1932

I thiak the great majority of delegates would
agree with them that to do so, courageous leader-
ship must appear among educators. Wa must
choose row whether we have definite social
objectives, or whather ws remain as one member
put it, in the 'sheltered safety of academic
isolation . . . conserving and perpetuating our
special privileges, institutions and organizatiors,
and our personal safety in a society which
contradicts our principles.’

Certainly there was a division of opinion on
this poiat of view among the leaders at the
Congress. While a small group of ‘social re-
constructionists’ was a unit in support of it,
those more directly concerned with the admini-
stration of mass schools, their ears tempered to
the dicta of political trends, flatly denied it. The
New Education Fellowship is not a single-
minded group, moving aleng a clearly marked-
out path towards the world-wide spread of a
truly ‘new’ and independent education. As we
have grown, we have taken into our fold many
points of view, many philosophies, many pro-
grammes, many occupational, political, and
social interests. In passing therefore it should
be noted that thers are many persons ig the
Fellowship who distrust this tendency,

A FUNDAMENTAL ISSUE.

Furthermore, the leaders divided sharply into
two camps on the method by which schools shall
belp to bring about social reconstruction. One
group—a tiny minority—would create a portrait
of an ideal society, as well as an accurate picture
of our current one, and would ‘teach’it in the
schools. This group would deliberately use the
curriculum and the method of the schools to
indoctrinate a new society,

Another group comprising by far the larger
number, while definitely committing themselves
to controversial discussion in the schogls would
use 8 more objective approach, These would
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(1) organize the programme arouni mod=ro organizations, all the agencies of community life
modes of living, problems and controversial coustitute ‘education.’ And all the years of
iscues: (2) present (o youth an honest and life—infancy, childhood, youth, adolescence,

courageous description of our new civilizition, maturity, old-age—are to b.e embraced thus
and the economic, politi-al and social trends education is no longer conceived as a five- o-m;l?
through which it developed; (3) practise people day, five-day a .week, forty w-.'eeks a year, eig ;
from infancy to old age in reviewing evidence, to-twelve-year 'school’ This note was one o

drawing conclusions trom data, and in discussing  the most important heard.

proposed alternative solutions. Thus this group Sesond: That the supreme goal of education
would formulate educational goals in terms of is the development of integral personalities ; the
the traits of the individual man or woman desired; production of courageous. effective, happy
in terms of ‘independent judgment.’ " scientific personal relationships; the preventing or elimin-
attitude,’ respect for personality, and the like. ating of anxieties, guilt reactions, conflicts, and
They would not build education definitely around the like.

consciously thought-out economic, social and
political forms. In short they affirmed that we
ta-day lack the insight necessary to see beyond
the veil of to-morrow and to predict surely the
outlines of that society which will succeed ours.

Third: That educatiou should train students
in scientific thinking, in making their own deci-
sions, avoiding prejudices, criticizing evideace,
discounting propaganda and the like.

AGREEMENTS ABOUT DESIRABLE KINDS OF Fourth: That education' should build coxlm-

EDUCATION sciously and continuously a tolerant sympathetic
understanding of other view-points and caltures
while stressing the positive values in th> culture

of its own peoples

While divided ot this fundameatal issue the
leaders of the Conference stood shoulder to

lder on many important questioas. ‘
o ’ Fifth: That education should take place

through the purposeful activily of children, be
creative rather than merely absorptive, and
should assemble materials and activities in terms
of learning needs and real life situations.

First they agreed Tnat we of th: west have
produced a false education, a partial education
of words, of books, of the cortex rather than of
the whole boiy; an education built by imitation

i iti rom the cultures of other times '
:Zg Z?bi:Sl;;oo[:)lfeso. Two dangers had alread'y Sixth: That ed.ucatio.n .should. becomef 1:11-
appeared from this failure to produce arealistic creasingly effective in building attitudes of the
education—a top-heavy white-collar class and following types :

a false hierarchy of social classes. {3) Respounsibility for carrying on an interdepend-

On one necessary step in educational re- ent world society.

8 =2
nstn](:“(in ”le!e was concer ted emphaSlS H (bl Expectancy Of ﬂccelet

3 7 ‘
co atlﬂ change ﬁexiblhty

‘ he agencies of the com® -
namely, the use of ! t :g~d the Conference {c) Willingness to make the !undau{ental readj:l:.lt
mupity. A real educa:tton, s it ' ments demanded by the present situation, not merely
consists of the actual life of the whole copmun Y. temporiaing and compromisizg.

Thus, the government of the community, the (d) Acceptance of all races and nations as partsiof
] : °
agriculture, industry and trade, the press and the one mankind; there are no Inferior races, no super r

platform, the movies, the radio, the social races,
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While there were agreements on other minot
points, these are the majar ones, Talken together,
they constitute the pucleus of a dynamic
programme of educational reconstruction,

SOME UNRESOLVED ISSUES,

On other important questions there was less
unity in point of view, but again the work of the
Conference served to bring out important ques-
tions for future discussions. ‘There was a
distressing division ‘over one question: the age-
old issue over formal varsus informal educa-
tion: Should the content and pracedure of the
schools of the world be organizad (a) (as they
are now) in terms of logical, ‘subjsct-matter’
categories, or () {as ‘new education’ would do
it) in terms of problems as they appear in the
life of individuals and groups.

Exponents of a truly integrated, child-centred,
community-centred education are bound closely
together in defence of the latter position. The
protagonists of administrative compromise, how-
ever, still defend the classical—' subject-matter-
set-out-to-be-learned’ —point of view. We should
be warned by this spectre of a divided house to
think more clearly about the direction in which
the Fellowship should develop in the immediate
future.

But there were more unresolved issues. For
example, ta what extent the education of
elementary teachers should differ from that of
secondary school teachers # Or whether secondary
or ‘ higher’ education should itself differ defin-
itely from that of primary and elementary
schools? Or whether to praduce the best type of
internationalism it is necessary to develop
national and community loyalties? Or whsther
educational workers should definitely align them-
selves with political parties ?

A FOCUS OF EDUCATIONAL REGONSTRUGTION.

But I am convinced that the greatest contribu-
tion of the Conference was not in the fice
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speeches about social reconstruction, nor in the
discovery of intellectual agreements and dis-
agreements. Much more important is the fact
that the Conference provided the machinery for
vigorously doing something about the con-
temporary situation. These 'new’ educators
have set to work actually to rebuild education.
Through several small commissions definite
reconstruction work was launched,

Consider, for example, the work of the inter-
uational commission on the reconstruction of the
curriculum. These thirty odd leaders from ten
nations have bound themselves together to
prepare new materials of instruction and intro-
duce these into the schools of their countries.
Thisis truly revolutionary—and basic to social
reconstruction. TFor it is through new materials
of instruction that teachers as well as youth can
be infarmed concerning the new society. Itis
through new materials of instruction that the
attitude of teachers as well as young people can
be moulded. It is through new materials of
instruction that the reorganization of the curri-
culum can be most effectively brought about. It
is through new materials that teachers, habituated
to the narrow disciplinary psychology and
method, can be brought to a concrete apprecia-
tion of the new psychology and philosophy of
tke active school.

And from the standpoint of social reconstruc-
tion these new materials of instruction will
constitute nothing less than a new description of
society. Years of experimentation have taught
us that tbe first step in the building of a dynamic
social programme of action is the preparation
and introduction into the schools of the world of
a sound description of our new civilization. The
existing content of the school programme as
revealed in the academic subjects of geography,
history, civics, economics, constitutes an exceed-
ingly pactial account af the gconomic, social and
political wortld,
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What is needed is an honest, courageous,
intelligent and intelligible description, a descrip-
tion which will be organized on the basic
concepts of the new social order, a description
built around the problems and issues of con-
temporary society, a description which both in
content and in form will be provocative of
thought ; a description which takes as its point
of departure the problems of the contemporary
world in which the young people are living—
their own individual problems as well as the
problems of the adult groups about them.

It is to do this very thing that the curriculum
commission is actively making outlines, syllabii
and other teachers' guides dealing with inter-
national and domestic problems of the con-
temporary world ; topics for student research;
bibliograpbies in several languages; and the like,
Totally new kinds of books are being prepared
in several countries—libraries of true understand-
ing of the new civilization.

Similarly, the Teacher Training Commission
effected 2 permanent organization at the Nice
Conference; bringing together some forty leaders
in teacher education from a dozen countries. In
four prolonged ‘sessions the trends toward a new
and more vital type of preparation of educational
worker were brought out. But with them
emerged sharp differences of view. Again the
formalists, the ‘subject-matter’ group, opposed
the more thoroughly ‘student-centred’ group.
The exchange of view was vigorous and the
issue sharply defined, but whether new points of
view were created it is impassible to determine.

A third working commission emerged from
the Conference—that on ‘ psychologiss' and
education. It was decided to assemble in vol-
umes for teachers the chief cantributions to educa-
tion of the concepts and techniques of each of
the leading psycholagical points of view. Finally,
although no report is at band of their work, we
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note that the commission on examinations and
the commission on international understanding
are actively continuing their work.

Looking back, then, at the Sixth World
Conference 1 find much about which to be
encouraged ;! frank recognition of the responsi-
bility for educators to help build a world pro-
gramme of social action; the discovery of
tendencies toward common emphasis with respect
to the content and method of the new education;
and renewed impetus to the vigorous rebuilding
of education.

But, more than atany previous conference,
we showed signs of confusion of purpose and
divided allegiance. In retrospect the Conference
warns us that we cannot become an effective

Iorge‘ in world affairs unless we define our
position and programme bravely and clearly.

—New Era, September, 1932.
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NICE CONFERENCE,

There were just over 1,800 members of the
Conference from thefollowing fifty-two countries :
Australia, Austria, the Babamas, Belgium, Brazil,
British Guiang, Bulgaria, Canada, China,
Columbia, Czecho-Slovakia, Denmark, Equador,
England, Fipland, France, Germany, Greece,
Guatemala, Holland, Hupgary, lceland, India,
Iraq, Irish Free State, Italy, Japan, Jugo-Slavia,
Latvia, Lithuania, Luxemburg, Mexico, New
Zealand, Northern Ireland, Northern Rbodesia,
Norway, Palestine, Peru, Poland, Portugal,
Roumania, Russia, Scotland, South Africa,
Spain, Sweden, Switzerland, Turkey, Uruguay,
United States, Wales and the West Indies.

IMPRESSIONS OF A JAPANESE DELEGATE,

At this Conference I have come to the con-
clusion that though we may differ in some
practical details in the application of an educa-
tional method, yet the ideals and truth under-
lying these are at last showing signs of funda-
mental similarity.

Communism rules Russia with authority,
though it is progressive in putting its ideals into
practice. Fascism plays the same role in Jtaly.
Both have realized that only through education
can a new society be established. But the
liberal world, in its true sense, while realizing
the importance of education in creating a new
social order, must see that this comes from within
and is not imposed from withour,

In the world of education, there are no visible
border lines to separate one country from another
nor are there fixed authorities to depend upon,
except the Truth. To build up this invisible
world in unity on the characteristics of each
individual aund race is far more difficult than to
make Russia Communist or to make Italy Fascist.

The danger of New Education is, I believe,
that of becoming idealistic without a foundation
on reality,

1t is not sufficient to see our neighbours
vaguely as brothers or to act on the assumption
that all children are perfect. We must face

frankly and tolerantly the imperfections in all

mankind, for it is only in this way that we
educators can be really influential for good.
The motive power behind the educator must not
be merely a conception of truth asexpressed by
any human philosophar, but must he based on
that of the Greater Power which is behind all
our human activities.

In order to put into practice the above idea
the first step of the New Education Fellowship
should be, 1 believe, the establishment of a
department which shall deal specially with
the relationship between New Education and
religion.

It seemed to me that there were some people
who thought the same thing among the members
of the Conference.

Secondly, I think that as many permanent
committees as possible should be established in
the different countries, to bain communication
with the headquarters of the Fellowship in
London, Moreover, I believe that we World
Fellows ought to bear the financial responsibility
for maintaining these committees and ought to da
this gladly.

I am firmly convinced that this sacrifice should
be the first active step in the process of establish-
ing the new society in this world.

Lastly, let me say a word of gratitude for
having been so stimulated and happy at the
Conference. 1 often regretted that I was not
able to speak any language cther than my
mother-tongue, but in spite of this handicap I
felt frequently that o common language was not
necessarily the only means of communication
when a common interest prevailed. I want to
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thank vau for giving me the great opportunity of
bringing our school to the notice of the world.
This Conference has made ma realize more fully
our great responsibilities as a new society in the
Far East. Peace ought to be the essential spirit
of this new society,

I sometimes felt, especially since the difficult
situation arose between China and my own
country, that I ought to enter into theactual
peace movement, though it meaut retiring from

my beloved school for the time being. But the

time | have spent at the Conference has given
me a solution of this problem.

I am convinced that I shall be able to realizs
this ideal by rewaining at my school as a mem-
ber of your great movement whose cbject is the
establishment of peace through education.

I wish to thank the organizers of the Confer-
ence for the bard work that bas brought about
its great success, and for their kindness and help
to us who have come from so far away.

Motoko HARI.

IMPRESSIONS OF A CHINESE DELEGATE.

It has been a great inspiration to each of us
to have participated in this international confer-
ence, and to have joined hands with the leaders
from fifty-two different nations in an endeavour
to solva the problemsof the wotld to-day through
education. We have deeply appreciated the
genuins goodwill that the Conference members
have individually and collectively shown to us,
and we feel it an exceedingly great honour to be
given this opportunity to express briefly our ideas
about this Conference, and about the cause for
which we are all working.

We in China have always had immense faith
in and reverence for education, because therein
lies the haps of the future, The teacher is
regarded with the deepest respect and the scholar
is honoured as the leader of saciety, and there-
fore our responsibility is alf the greater.
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Dr. Chuang has endeavoured to tell you what
we have been trying to do in New Education,
China has always been a peace-loving nation,
but now more than ever before we are in critical
need of the healing balm of the noblest and
highest type of internationalism, both in our own
country and also in the other countries of the
world. We look towards the educators of the
world to join with us in trying to build up an
attitude of mutual respect and faith and good-
will, and for each nation to establish for itself a
nationalism contributing towards intérnationalism, A
China to-day is being reborn politically, socially,
economically, industrially and, last but not least,
educationally, and we need from the world:
sympathy and guidance and patience, and the
mutual exchange of opinions and criticism. The
task {or educators of the world to-day is not easy
and, therefore, it is all the more interesting and
fascinating and worth while, Let us all work
with faith and hope and courage and determina-
tion, and endeavour to make the world a better
and happier place for the Child and for Mankind.

IMPRESSIONS OF AN OUTSIDER.

The commands of a charming but persistent
editor compel me to put down my impressions of
the Nice Conference before tranguil recollections
bave enabled me fully to sort out and digest
those impressions. 1 write before the Conference
is yet over. 1t may be, however, that writing
thus I shall be able to give a bettsr picture than
had I attempted the same task under the shadow
of the brooding spirit of an English cathedral.

I approached the Conference in a spirit of
criticism, and I have tried to maintain that
spitit throughout. It has been sometimes difficult,
however, to prevent myself from being carried
away, for perhaps the outstanding impression gne
bas gained is of the overflowing enthusiasm of
" those who have gathered together to discuss their
common problems in the light of their yaried
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experiences. It is perbaps a typical characteris-
tic of English educationalists that they are
distrustful of what, often, they call 'stunts.’ I
had been a member of the New Education
Fellowship for some years; for some years, too,
1 had been thinking and wotking on what I was
pleased to consider were progressive lines. But
] distrusted many of my Ifellow-workers. I felt
that some of them at least were being led by
uncritical enthusiasm along paths which were
unsound and fantastic. Now I have met and
talked to them. I found those whom I expected
to be fanatics, led by a spirit of reasonableness,
those whom I expected to pose as priests and
priestesses of an educational system, to deviate
one jot from which were heresy, charming and
humaun, insisting on the spirit rather than on the
letter of their docirine. Everywhere was enthu-
siasm, but enthusiasm tempered by the spirit of
criticism and inquiry,

As the Conference progressed there emerged
the conception of a single goal reached by
different paths. At first clashes were evident.
The American conception of education found the
European, and espscially the Xrench, not in
violent, butin distinct, contrast; those insisting
on the necessity of the free development of the

——
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individual appeared to oppose those who stressed
the need of submission to the interests of the
community ; those who advocated that all educa-
tion should be built round the experiences of
modern life seemed to clash with those who
desired to retain, at apy ratein part, a more
classic form of culture,

It says much for the value of a conference of
this kind that before it ended each point of view
had been modified, each side had seen that the
other had some valuable contributions to maketo
a full, free and enlightened education.

To say that I have found this Conference
interesting would be profound understatement;
it has been one of the most vivid experiences of my
life. Iam convinced that the New Education
Fellowship is not only a valuable means of
bringing about international understanding and
co-ocperation, but in its vitality, in the opportu.
nities it gives for the free interchange of ideas, it
its reasoned idealism, it can reform and revivify
the education of the world.

To-night the Conference ends, and its member:
will depart to the ends of the earth, but for:
short space, against a background of blue wate
and golden sunshine, bas existed the idea
University.—New Era, September 1932,

NOTES AND NEWS.

INDIAN

HYDERABAD.
THE HYDERABAD TEACHERS' ASSOCIATION,
(Summary of the Gencral Secretary’s Report
for the Period June 1931—August 1932.)

At the last Annual Conference three Sub-
Committees were appointed to prepare reperts on
Drawing, Classical Languages and Manual
Training respectively. As Manual Training was
made a compulsory subject only last year, the
Central Executive Committee deemed itadvisable
o postpone the prep_aration of a report on Manual
Training until such time as the teachers should

acquire more experience of teaching this subjec
Consequendy, only the reports of the Sut
Commutiees on Drawing abd Classical Language
wilf be placed befcre tne Anoual Contereace fo
adoptionalter they have been thoraughly discusse
at sectional meetings.

The two reporis adopted by the last Confer
ence were duly submitted to the Director of Publi
Instruction and it is hoped that they will receiy
the same consideration as was given tio the report
previously prepared by the Association.

3rafzclzes of the Association.—~During tt
period uuc}er report the number of Branches ¢
the Association was 14, as in the previous yea
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Members of the Association.—The number of
ordinary members increased by 20, thus bringing
the total number to 1150. Thanks to the interest
which Dr. Krishnayya, Educational Officer,
Administered Areas, takes in the Association, the
teachers of the schools situated in the Adminis-
tered Areas have coutinued to be members of the
Association, although these institutions are no
longer in the Hyderabad Division. The number
of members who do not belong to the Hyderabad
Division and have joined the Association under
Rule 1V-B has increased from 36 to 37.

The Central Executive Committee.—~During
the petiod under report five meetings of the
Central Executive Committee of the Association
were held. The work done was as follows :—

(1) Preparation of a programme of monthly
meetings.

(3) Nomination of members of the Classical
Languages and Drawing Sub-Committees.

(3) Appointment of a Sub-Committee to
reconsider the rules of the Association with 2
view to making the monthly meetings more
successful from the point of view of attendance
and discussion.

(4) Organisation of the Annual Conference
and the Exhibition.

The suggestions of the Sub-Committee which
was appointed to revise the rules of the Associa-
tion, have been accepted by the Central Executive
Committee and will be placed before the general
body for its approval.

" Monthly Meetings.—Dauring the period under

report, the following subjects were discussed at
the various centres of the Association i—

(1) Aims and Methods of Teaching Drawing.

(2) Importance of the Teaching of the

Classical Languages.

(3) Importance of Manual Training in Schools.

(4) Drawing as a means of Teaching Pupils
to Appreciate Nature,

(5) Methods of Populatising the Study of
Classical Languages.

(6) How to make Manual Training successful
in & School with Limited Resoutces,

(7) = Correlation between Drawing and other
Subjects. .

(8) Correlation between History and Classical
Lanpguages,
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(9) Correlation between Manual Training,
Science and Drawing.

(10} School Hygiene.
(11) Development of Leadership in Students.

It will be seen that most of the subjects
selected had a bearing on Drawing, Manual
Training or the Classical Languages, thatis,
sabjzcts to report on which Sub-Committees were
appointed at the last Conference.

Public Mectings.— No public meeting washeld
during the period under teport.

The Library of the Associgtion.—The library
of the Acsociation is rapidly growing. Thanks
to the monthly grant of Rs. 15 which it receives
from Government, the total number of books is
over 250 now. The Library Committes has
framed rules of the library which will be pub-
lished shortly in the Hyderabad Teacher along
with a list of books which have been purchased
so far.

Miscellaneons.—The Co-operative Society of
the Divisional Inspector’s Office has 110 members
now as against 66 in the previous year

Mr. Szlim Bin Saeed, B.A,, B.T., Headmaster,
Govt. High Scbool, Darusshifa, and Mr. Abdul
Noor Siddiqui, B.A., B.T., Headmaster, Gavt.
Middle School, Shah Gupj, represented this
Association at the Annual Conference of the
All-India Federation of Teachers” Asscociations,
which was held at Bangalore in December 1931.
The reports prepared by them have already been
published in the Hyderabad Teacher.

The question of starting a Central Association
embracing all the schoals in the Dominions has
not been settled yot.

Financial.—As I stated in my last report, at
the end of 1338 Fasli the Association had a
balance of O. S, Rs. 987.2.3. The expenditure
in 1340 Fasl amounted to 0.5, Rs. 1,026-15-3.
Thus the balance at the end of 1340 Fasli was
Rs. 924-12-L.

Mr. S, Khairat Ali deserves the thanks of the
Association for the services which he has
continued to render as Homorary ‘Treasurer of
the Association.

“ The Hyderabad Teacher,” the quarterly
journal of the Association, has successfully com-
pleted the sixth year of its existence, though it
porsing-yeti~ ..

RS
T
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The editorial staff consists of Mr. S. Ali Akbar,
Rev. F. C. Philip, and Mr, Ataur Rahman (on
the English side) and Mr. S. Ali Akbar, M. S.
Fakburui Hasan and Mr. Abdul Noor Siddiqui
(on the Urdu side). Recently, Dr. Krishnayya,
Educational Officer, Administered Areas, has
also very kindly consented to be a member of the
Editqrial Committee of the English Section of
the magazine,

In December 1931, the Association suffered a
heavy loss by the sad and untimely death of Mr,
Syed Zaihur Ali, Principal, Darul Uloom High
Schoal and Vice-President of toe Association.
The late Mr. Zahur Ali was a very enthusiastic
memper of the Association and the success of
the last Annual Conference was very largely due
to his efforts.

BARODA-

On an average there is one institution per
town and village in the Baroda State.

Approzimately fixing 16 per cent. of the
male population as the number of the boys of
school-going age, the number of boys on the roll

during the year gives a percentage of 91’0 as
against 89°7 of the preceding year. Taking 19
per cent. of the total female population as the
numbesr of school-going girls, the percentage of
girls attending schools comes to 646 as against
89°0 of the last year. The percentage of pupils
under instruction to the toial population is now
10°8 as against 10°3 of the previous year. If the
number of boys only is taken into accouunt, then
the percentage is 13°6 as against 13°4 last year.
and the percentage of girls is T8 as against
7'09 of last year.

INDORE.

One of the major States of Central India is
Indore. Its area 1s 9,690 square miles witha
revenue of about one crore and thirty-eight lakhs.
According to the last year’s census, its popula-
tion is 1,318,237 showing an increase of 14'5 per
cent. over the last census. Education in Indore
is carried on as !n other progressive States. The
State now possesses one first grade college teach-
ing upto M. A, and LL.B., five High Schoals and
one Sanskrit College and 545 othereducational
and ‘I8 medical institutions.

A COMPARATIVE STUDY OF SECONDARY EDUCATION
IN DIFFERENT PROVINCES OF INDIA

1929—1930,
1. No, of High Madras Bombay Benga>l U, p, Punjab B;har C,. P
Schools Orissa o
. Noi.or £oys 368 201 1066 176 318 153 6L
o Srsg.cﬂar:emgc) 159,544 76,893 271,492 73024 125,178 46,957 7272
. ilsxo?z(;hﬂb;;gool 414 382 254 477 395 : 307 116
5. Sg?ozl{s!or Girls 61 60 67 28 33 6 10
6, SAC:?;!:QZ No 96,266 14,111 13,987 b171 9292 1460 266
;ierbgcl:col 266 234 245 184 281 243 26

NEXT CONFERENCE OF A. L. F, T A,

The next Conference of the All-India Federa-
tion of Teachers’ Associations takes place at
Lahore during the coming Christmas holidays.
The Secretary to the Federaiion has asked the
constiiuent Associations to suggest names for
presidentship of the next Conference. All-Bengal
Teachers’ Association bas suggested the name of
Dr, Meghnad Saha, F. R. S., Prof. of the
Allahabad University. Amongst names suggested
by other Associations the following ones are

important : Syed Ross Masood, Vice-Chancellor,
Aligarh Umversity, Dr. R. P. Paranjpe, Vice-
Chancellor, Lucknow University, Dr. Ganga
Nath Jba, Vice-Chancellor, Allahabad University,
Dr. Ziauddin Abmed, ex-Pro-Vice-Chancellor,
Aligath University, A, B, Dhruva, Pro-Vice-
Chancellor, Benares Hindu University, Khan
Fazl. Md, Khan, D. P, I, Hyderabad State,
B. Sanjnba‘ Rao, Principal, Queen’s College,
Benares, and-Dewan Babadur K. R, Menon, Vice-
Chancellor, Madras University, '

[Nov. 1939,
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TRIVANDRUM.

On Wednesday, 6th October 1933, Dr. Spencer
Hatch, B.Sc., M.Sc in Agri, Ph.D. gave an
inspiring address on “*Folk Schools of Denmark”
ander the auspices of the local Y. M, C. A.

He first spoke about the training of youths
in the Danish farms and empbasised that the
reforms in Denmark were made for the rural
person, not by him ; but the reformers soon .ber!an
to work with the people and the experiments
were largely conducted in the bigrer farme.
The same method was put into use in Travan-
core also, as the result of his guidance, and
mainly through his influence. The well-to-do
farmers who possessed extensive lands were
induced to try the experiments, for their benefit
and for the sake of their poor rural brothers.
People of Danmark were always willing to free
themselves from the chains of tradition and
custom, when changes were essential.

Dr. Hatch then dealt with the training given
to youths in the folk schools of Denmark. He
said that the most important feature of f91k
school instruction was that greater attentiou
was bestowed on stirring the minds of the youths
rather than filling their minds with, and making
them acquire, a large amount of knowledge.
The students left the school much better, with
entirely changed outlooks and a real desire for
doing gepuine service to their country. They
learnt to hear, to see, to think, and make the
best use of all their powers. The schools
created in the students a new spirit, a new sense
of independence, and a new hopefulness, and
stimulated their activity and promoted persever-
ance. The instruction at schools awakened in
the students, all their powers and made them
fully aware of their great possibilities. To be
completely acquainted with every detail of the
raral area, the students went from finiching
their studies in the follt schools, to agricultural

~ schools. The most remarkable feature in their

education was that the students left with a burn-
ing desire to work for the common good an'd a
strong feeling of fellowship. The training given
in the folk schools enabled them to gain many
or all the qualities and qualifications highly
necessary for success in future life.. especially
success of a very advaunced order 1p regard to
co-operaiive movements. Dr. Hatch laid preat
stress on this important factor and said that until
schools of India instilled into their students such
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a noble spirit, she would find co-operation
a really difficult task.

Next he spoke about the support given by the
State to the folk schools of Denmark. The State
offered very generous support and did not tamper
with ot even interfere with the inner freedom of
the schosls, such as their curriculum. Education-
ists, thinkers and writers of Denmark hold the
firm opinion that it would be ruinous to the
spirit of the schools, if the State made any
attempt to make inroads into the freedom of the
cchools. The peaple praise the wisdom of the
State and appreciate the support given by the
State so whole-heartedly. The folk schools are
privately managed by expert teachers who know
well the needs of the people. Such items of
instruction as would be beneficial in makiog
the pupils possess clear ideas of the conditions
of the rural area and training them to take
ptominent parts in the onward progress of their
country were only resorted to by the clever
teachers.

Mr. Rendtroft of Denmark, who was a teacher,
in two of the leading Practical Training Schools
at Marthandam, told the students that the
Y. M. C. A. Rural, Summer and Training Schoaols
were the nearest to the folk schools of Denmark
in the whole of India.

%It is true that here we do have this perfect
freedom to set up the curriculum according to
the needs. We can teach what we ought to
teach. We tog have a spiritual-minded people
and we can keep the spiritnal emphasis to be the
dynamic behind the practical. We too have
adult pupils, picked leaders with such a desire to
learn that they can learn more ina few weeks
with us than they probably ever did in many
months  in  an ordinary school. We too
can live with our students as one big family.
We, like the Danish schools, work for and with
the people. Because there is such need of the
practical in India,—more need of growth towards
the practical than in Denmark—I believe, out
echaols are even more practical tban thefolk
schools of Denmark.”

SIR C. P, RAMASWAMY IYER ON IDEALS
OF SCOUTING.

A District Rally of the Trivandrum Scouts
was held in honour of Sir C.P. Ramaswamy
Iver, on October 6th evening, at the S. M. V.,
School grounds, The Rally was well attended.
There were nearly 700 Scouts and Scouters,
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Betides many others. Sir C. P. Ramaswamy Iyer
Was the distinguished guest of the gay evening.
Ha was recently invested at Simla, Wlt}.] the
badge of the Silver Wolf, (awarded to him by
Ord Baden-Powell, of Gilivell in honour of
S C. P.'s meritorious services in connection with
the goout Movement in India) by His Excellency
the Viceroy, It is specially noteworthy that the
118t {pdian to be honoured with the insignia of
the Sijver Wolf is Sir C. P. The Silver Wolf is
008 of the very valued of Scout decorations.
Thig coveted insignia, is worn around the neck
D3 green and yellow ribbon. In 1922, ata
1arze Boy Scout Rally H. R. H. the Prince of
Rleg, the Chief Scout for Wales, was invested
with this Badge by tbe Duke of Cannaught, in
YeCogpnition of H. R. H.'s services towards the
SPreaq of the Movement.

The Trivandrum Scout Head-Quarters gave
81 4} Home to Sir C P. When the distinguished
EUBSt entered the grounds, he was presented with
8 Guard of Honour by the Scouts. Sir C.P.
hoiSteq the flag which was saluted by the smart
804 epthysiastic Scouts in a dignified manner.

Pref, R. Srinivasan, M.A, District Scout
gommissioner for Trivandrum, in a neat, little,
lively 11nd musical speech welcomed the eminent
RUESt and explained the purpose of the Rally.
H,e Said that by conferring the great crder on
Sir. C.P. Lord Powell had enhanced the prestige
of the Scout Movement in India, and that it was
B YTy high honour He referred to Sir C.P.as
.the ®mhbodiment of the real spirit in scouting and
in bl:ief and brilliant terms referred to his glorious
SeIVlegs in upifying the several scattered move-
ments iy India started for the promulgation of
the iQeals of scouting and of his services in
CONMeciian with his office of Provincial Scout
Com_‘hissioner for Madras.

. Siv ©, P.rose amidst loud cheers and expressed
bisthanks ina brilliant speech. He thanked the
Scouts and Scouters for the honour and emphasis-
ed eloguently the importance of real scouting.
He saiq with deep earnestness and in an emotion-
al Manner that scouting in its true sense, was
the re5) panacea for the present troubles, mutual
jealowgias and tribal wars and such other un-
pleasant affairs which, so badly and frightfully,
aHeFth the progress of mankind. In a few
choice ords, he presented the ideals of scouting.
He S1q that scouting aimed at creating a world
of 8004 wherein it would be possible for people
t0 BTOW yp in mutuallove and concord and service,
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totally unaffected by rivalry and hatred but
guided by genuine goodwill and hearty co-opera-
tisn. Sir C. P. caid that scouting createc! a realm
of joy, in which ideals were not imaginary but
real, romance was not medieaval but modern. He
continued that Rallies and Jamboories and Su_ch
other Scout demonstrations were not- quite
essential to scouting and were even irrelevant to
real scouting which consisted of the noble wz_:rk
of Scouts and Scouters who endeavoured to bring
the Kingdom of God upon earth.

Said he, with force and convincingly : ' For us
in India scouting holds out a world of aspirations
and promises which would enable us to shake
hands with our brethren in other parts of the
globe on terms of high regard, noble understand-
ing and perfect co-operation.”

Then a Camp Fire was opened. A group of
Rovers enacted the Malabar Ottam .Tbullal and
conducted a really entertaining cinema show,
There were also songs, yells, and shouts.

The function was undoubtedly a great success
and it provided a sumptuous feast for the eye,
the mind, the heart and the intellect.

LESSONS FROM THE WEST,

Mr. A. Seshadri Aiyangar, Editor, _the
Associated Press of India, and Reu'er at Simla
and Delhi, addressed a large gathering of 'the
staff and students of the Arts and Training
Colleges, Trivandrum, in the Arts College
Theatre Hall, under the presidentship of Rae
Bahadur K. V. Rangaswami Ayyangar, M.A.,
F R.H.S., on the 10th of October.

The address from start to finish was interest-
ing and inspiring. Mr. A. S. Alyangar sp_oke
about soma of his impressions of the West, in a
clear, powerful and humorous mauner. He
emphasised, in very lively and convincing ter’ms,
the importance and necessity of the three D. s—
Discipline, Duty, and Determination—which
formed the basic principles of western life. He
carried home to the minds of the eager and
enthusiastic audience the value of cleanliness,
methodical work and such other salient qua]it.ies
of the Westerner. He spoke ina charming
manner, with many ibteresting anecdotes, about
the western view of life. He said that life to the
Westerner was a matter of serious and real
enjoyment. He summed up western life as
sipging, dancing, laughing and loving. He
dealt with some of the lessons which the West
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bave, to teach India. It is interesting to note that
he struck the right chord, when dealing with our
education. He regretted that students in tbis
place are always on the quest for reading more
and more books and not interasted in the search
for real knowledge. His remarkable sense of
humour, backed upby a spacious and picturesque
eloquence was hugely appreciated by the audience.
He urged the necessity and value of excursions.
His sharp and smart attacks on the educational
system and the student population were pungent
and were met with peal after peal of thundering
applause. He exhorted the students to lead a
happy, healthy, vigorous and active life. With
a8 voice of wonderful range, and wealth of
gestures and illustrations Mr. A. S, Aiyengar
captured the house for about an hour. In the
midst of round after round of cheering, he took
his seat.

Then the Principal rose and delivered his
concluding remarks. He thanked the lectuter
for 'his interesting, wise and powerful address
and spoke about the talents of the speaker. The
Chairman empbasised that ability, discretion
and intelligence were the outstanding talents of
the speaker. Principal XK. V. Rangaswami
Ayyangar spoke in a2 humorous manner, attacking
the speaker’s remarks once or twice. In an
eloquent and emotional manner the Principal
emphasised that the burdsn of the song of the
lecturer was discipline, Crash after crash of
applause saluted the born oratet’s diadems., The
function was a great success.

CHITTOOR.

Mr. P.‘ R. Singarachari, -M.A., (lately, the
Editor of ** The Humanist”) of Bangalore who
has come on a visit to this place deli-
vered a course of three lectures on the 15th, 16th
and 17th of October in ths hall of the local
Theosophical Lodge, under the joint auspices of
the Inter-Religious League and the Rama Vilas
Sabha. Mr. Scshagiri Rao, the Subordinate
Judge of the place, Mr C. Doraiswamy Iyengar,
Advocate and ex-M.L. A, and Mr C. R.
Parthasaratby Iyengar, Advocate and M, L. C.
took the chair respectively. The subjects of the
lectures were "' The Significance of Symbols in
Religion,” * The World's Governing Principles”
and “ Science and Religion.”

Regarding Symbols in  Religion, the lecturer
pointed out that, inrasmuch as Religion was 2a
continuous course of experience, it needed edu-
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cation, There wers two ways of educating the:
Mind,—the introspective methed which involved
the turning in of the Mind, drawing it away from
the attractions of the outer world and, through a

_process of calculated concentration, elevating it to

the highest pitch wherefrom it can comprebend
the All in a more intelligent manner than other-
wise, Only a few are capable of such a method
of education, the rest being given to education
by external aids. Image-worship has thus a
definite place in the education of the community—
education towards the comprehension of the
Universe without and within man. The Universe
is worked by several forces which are, according
to ancient Hindu computation, 33 crores, each
one of which has been deified by the Hindus
and given a particular form and name. Growth
of civilization and increass of wealth, as also
improvement in Aesthetic Art, may bave added
external embellishments to certain images in
certain localities. This fact, however, does not
alter the significance of images, however poor
some may be from the worldly stand-point. In
India, every image, representative of any deity,
is worshippzd in words which ascribe universality
to that deity, such as omnipotence, omnipresence,
omniscisnce, stc.  Thus symbols are reminders
to us of that which is the cause of the Universe,
and which, in a sense is itself the Universe.
Symbols, however, have a place of their own in
the scheme of religious education, and to rely
throughout on them is likely to make one rigid
in views and conduct. Therefore, the ancient
Hindus have classified the steps thus :—Yaira or
pilgrimage, the first: I'mage-worship, the second;
Dhyana, contemplation on that which is signi-
fied by the symbol, the third ; and Samadhi, the
actual experience by onzself of universality, the
fourth.

In his second lecture on ‘' The World’s
Governing Principles,” the lecturer began by
pointing out how human society is being
governed—by customs, conventions, legis-
lative enactments, judicial pronouncements and
lastly by the order of the executive head, who
at times, takes the form of a dictator.

Turning his atiention to the Universe at
large, the lecturer pointed out that, though ulti-
mately both are one, yet for all practical pur.
poses, there seem to be two different kinds of
existence—the physical and the non-physica)
or human. The former is governed by physical
laws acting rigidly, without pause or reflec.
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tlon, and leading to the effect, irrespective of
the ruin and misery that they may spell on the
world, The factors of the Physical World
seem to have no freedom of self-thought or seli-
action. In the Moral World, on the other hand,
Man, being endowed with the power to deliber-
ate, has the capacity for variability of conduct,
and therefore can hasten or postpone, amend
or annul his course of action. This freedom,
however, Man bas abused for his selfisk ends
which have brought about misery to mankind.
The capacity for varying one’s conduct from
time to time is intended, not for self aggrandise-
ment but to enable man to adjust himself in
accordance with the changing conditions of the
world around, always subordinating his self
with a2 viaw to promote tha evolution of the
Universe on lines of harmony. In this aspect,
Mora! Lawis as rigid and exacting as the
Physical Law. Extreme simplicity of life, ut-
most sincerity of purpose, greatest child-like
innocence devoid of all duplicity and diplomacy,
and readiness and willingness to sacrifice one’s
all and pass through tha severest ordeals.
Harischandra and Prahlada are instances in
point, and that is why their names have become
immortalised. Judged according to this standard,
the major portion of mankind is immoral. There-
fore, from the stand-point of the major popula-
tion, it may be said that the so-called Physical
World appears to have understond the purpose
of the Universe much better than the Moral
World. 1Inthe Physical World, there are no
errors of judgment, no selfishness or anything of

the kind, Man, therefore, must live up to Nature,
modified by the exacting demands of the Moral
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Law and consistent with the freedom vouch-
safed thereby.

In his third lecture, ‘' Science and Religion,”
the lecturer began with the variance between

-them and pointed out instances of how any ona

of these two gaining predominance at certain
times, began to ridicule the other and persecute
it. He quoted as instances Socrates and Galileo,
learned men of the Middle Ages, Modern Spain,
Soviet Russia and the U, S- A, This antagonism
has been due to fundamental differences in the
outlooks of the two, Science dealt with what
was termed Matter, and Religion with non-
Matter. Science was inductive and Religion
deductive. Science was analytical and experi-
mental, and Religion was synthetic and intro-
spective. In India, in ancient days, the lecturer
incidentally mentioned, there was no such anta-
gonism. In the west there was a tendency for
Religion to get to dogmatism and veiled fana-
ticism, and for Science, in its daily application
to human life, to become greedy and cruel. If
both these will, however, turn to Metaphysics or
Philosophy, they will discover therein a com-
mon meating ground, Metaphysics is not con-
tent until it arrives at the widest generalisation
which is the First Cause. This, by the very fact
of its being the cause, has the capacity to be-
come and does become the Universe as seen in
and around us. It is the same as the supreme
God of Religion, and the all-pervading Energy
of Science. Thus Religion and Science are
complements to each other, and in Philosophy
they meet. It is therefore very necessary that
everyone, the theologian as well as the scien-
tist, should study Philosophy.

P

TO A GLOW-WORM.

By MR. HAKIM JAMSHID ALI RATHOR, M-A., M. O.L. (HONS.)
Siallkot.

O Glow-worm of the fiery flight
Full glaring in the darksome night,
Thou art a twinkling star on earth,
Why not for me a source of mirth ?
I rise to greet thy glowing light
While all about is dark ;

Thou divest in the sea of night
No trace is left or mark

Of light—a captivating sight!

Its death-kaell to the sun.light brings

And night now spreads its sable wings,

The Queen of Silence holds her sway,

Thou art a sparkliug crown each way!
Sleep follows her like to a maid

To bid adieu to every strife,

By power of a secret raid

When as though dead the world is laid,
Thou art, in troth, the spark of life,

OUR SCIENCE COLUMN.

OPTICAL SMOKE BOX.

By MR. V. N. ViswaNaTHA Avagr, M.A, L.T.
Madras.

In the July issue of this Review writing
on Hartl’'s optical disc in ‘Qur Science
Column’ the writer of this article remarked as
follows : “ An optical smoke boxisa recent
introduction in the field of optics, ' which is
useful for showing a large number of experi-
ments,”” It is proposed to give a brief outline
of the leading features of this apparatus here.
An optical dark box is a trifle older and
similar to the smoke box.

Some of the recent text-books on Light
refer to the optical smoke box for certain
experiments while others mention Hartl's
Optical Disc for the same purpose, Both
apparatus fulfil the same objects in a more or
less similar way. A powertul source of light
which is practically a point has to be used
with either—where there 1s a public supply
of electricity an arclight or Ediswan’s Pointo-
lite may be used. But there are only few
schools situated in the neighbourhood of public
supplies and in their case it is essential that
a connection with the public supply should
be secured and suitable apparatus to enable
its use provided—where there is no such
facility as is the case with the majority
of schools, as an alternative a motor head-
lamp running on a 6-volt motor car storage
battery can be easily had on loan froma
car-owner even in the remotest places, Itis
better to enclose the lamp in a light tight box
such as that of an optical lantern, placed at a
suitable distance from the condenser to
render the beam parallel. Of course sunlight
can be used instead.

An optical smoke box may have the follow-
ing dimensions :—The interior of the chamber
having a length 2o inches, height 14 inches,
depth 8inches and over all height about 20
inches—a fine-ray slit, a one-ray slit, a double
convex lens, a double concave lens, a spheri-
cal mirror and a plane mirror, all suitably
mounted on swinel stands are some of the
accessories required,

The path of the light is demonstrated to
the class by using smouldering paper (or
by using ammonia and hydrochloric acid). A
balance-case suitably screened may be tin-
kered into a smoke box or it may specially
be made of cardboard substantially with a
book binder’s help or of deal.wood. It is
important to have a suitable background for
rendering the rays easily visible. Suitable
windows should be provided to enable the
teacher to watch the progress of the demon-
strations, Of course there must be an aper-
ture at the middle on one of the vertical
sides for admitting light,

An alternative to this arrangement is an
optical dark box having in its chamber an
opening near the base for admitting light,
This opening can be fitted up with suitable
screens having rectangular one-ray or multi-
ple-ray slits or with circular slits. It is
important to provide also a half double convex
and a half double concave lens, half concave
mirror, etc, each being of about 4 inches
focal length and of diameter about 2% inches.

The lamp must have a single filament.
A sheet of paper should be fixed to the bot-
tom of the box tightly stretched with drawing
pins if the case is made of soft wood or by
some other means.

The remarks noted below are culled out of
Cusson’s pamphlet on an optical smoke box
designed by Clarke embodying all desirable
features and priced £16 10s,

“ Pointolite lamps or similar illuminant are
not adapted to give the best results owing to
the presence of internal reflections, etc., from
the glass bulb, the arc lamp alone giving the
¢ point source’ which is so desirable,

‘It has been found that the interest excited
by preliminary demonstrations with the
smoke box provides the degree of stimulation
necessary to enable students to perform the
usual ‘pin’ experiments with care and
understanding,”
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ENGLISH HISTOkY FOR MATRICULATION BY
K. P. M1TRa, M.A,, B.L. MacMiLLaN & CO.,
LrTp. Pp. 304 PRICE Rs, 2.

Mr. Mitra has attempted to present the
history of England in clear and simple
Euglish for the benefit of pupils in the High
School. The book is neatly got up and well-
illusirated. The author has taken pains to
give the student an elementary idea of the
growth of the British constitution which 1s
bound to serve as a preparatory ground for
college study. The brief biographical sket-
ches included as appendices at the end of
Books 1 and IT might have been continued
at the end of Book III as well for the
better advantage of students. The topical
summary of events from 1815 to 1931
forming the subject matter of Book 1V is
bound to be of great help from an examina-
tion point of view,

OxrorD PICTORIAL ATLAS OF INDIaM His-
TORY BY K. SrINIvas KINI, B.A,, L.T., axD
U. BaavaNI SHANKER Rao, B.A,, L.T.
Oxrorp UNIVERSITY PrRESS. RE. 1.4
This is a valuable addition to the several

historical atlases in current use. The pictures
are informative and the maps and plans
highly useful. One special feature of this
atlas is the inclusion of time-charts to help
the memory of the student. The atlas is
bound to be of much help to students as well
as teachers and should find a place in every
library.

AN INTRODUCTION TO BIOLOGY—PLANT LIFE
BY M. V. SUNDARESAN, M.A., L.T., GovT
- HicH ScHooL, KOLAR,

This book is written for the use of the
S. 5. L. C. students and the author has fol.
lowed closely the syllabus in Elementary
Science prescribed for the public examination,
The mode of treatment is experimental and
the author has laid stress on the fact that
plants have life exhibiting life activities similar
in essential respects to these of animals,
Unnecessary details dealing with external and
internal structure of plants have been care-
fully avoided. The book is well illustrated ;
but the illustrations are not clear in man);
cases. An appendix containing the vernacu.

lar equivalents of the plants stated as ex.
amples in the book will enhance the value of
the book both to the pupils and teachers,
The quality of the paper may be improved.

PaLGgraVE GoLDON TREASURY, Booxs [II
AND IV EmiTED BY A. S. COLLINS AND H.
OsBORNE, UNIVERSITY TUTORIAL PRESS,
LTp. Pp. x3iii & 304. PRrice 92/6.

We welcome this edition of Palgrave’s selec.-
tions of the late eighteenth and nineteenth
century poetry, A usefulintroduction hasbeen
provided and the notes at the end are not too
brief. We wish the book success with
students and teachers of English.

CriTicaL Essays oF To-DAY, SELECTED BY
EDwARD PARKER. MacyiLran & Co., LTD.
Ppr. xxxiv & 175. PRICE 2/86,

This is a collection of nine brilliant critical
essays written within recent years, We
cannot praise too highly Professor A, C,
Bradley’s study of Feste placed at the begin-
ning. Mr. Blunden’s essay on “ Keats and
his Predecessors " has been recognised, ever
since its apearance in the London Mercury,
as throwing much welcome light on the poet
and his Nightingale Ode. The essay on
H. G. Wells by Edward Shanks is the kind
of criticism we should like best because of
its contemporary interest. Mr. Abercrombie’s
‘ Poetic World™ is of special interest to us
as his own poetic work has come to receive
signal appreciation, The other essays by
Vaughan, Quiller-Couch, Bailey, Saintsbury
and Verrall are also full of value. The
mt;pduction and notes are written with great
ability, and we have no doubt the book
deserves to be made a University text in the
higher grades,

THE ADVENTURES OF ULYsses By W. H. D.

Rouse. MacMmiLLaN & Co., LTD. Pp. xi
& 214 PRrice 3s.

The author justifies -the retelling of the
story of Ulysses on the score of the easy and

fresh style in which it is writt
grant this claim, weiiten.  We fully

————
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A MoDpeRN ENGLisH GRAMMAR—ON HISTORI-
CAL PRIRCIPLES—BY OTTO JESPEKSEN,
Pa. D, LitT. D, LL. D —PaRT IV—TIME
AND TENSE—PaGsS xxi & 400—PRICE:
Paper 11 Mss: 60 Pr., CrorH 13 MKs,
50 Pr.—CARL WINTER, HERDELBERG,
1931.

A hearty welcome would be extended by
all students of the English language to this
new volume from the pen of the distinguished
Danish Anglicist. The volume under review
is the fourth part of the Historical Grammar
of Modern English, of which three parts
have already appeared. Prof. Jespersen’s
reputation as a general linguistician has not
obscured the value of his contributions to the
study of the English language : this is attested
by the inclusion of a large number of papers
on English in the Commemoration Volume
recently (1930) offered in the shape of a

Grammatical Miscellany to the distinguish- -

ed Professor on the occasion of his seventieth
birthday.

The present Part of his Modern English
Grammar is almost exclusively devoted to
the discussion of the syntactical aspects of
what Prof. Jespersen aptly distinguishes as
Notional Time and Grammatical Tense in
English ; and it is characterised by all those
qualities of acumen, thoroughness and inde-
pendence of judgment, which we have
come to associate with the works of this
Danish master, Prof. Jespersen does not
approve of the rigid division between the
diachronic and the synchronic methods of
linguistic treatment; he has therefore com-
bined the descriptive and the historical aspects
in his treatment of modern English usage.
The period covered is that from Caxton to
the present day ; and in this volume we have
a complete description of Time and Tense
viewed with reference to their historical
evolution during this period.

After an explanation of the fundamental
difference between ¢ notional time” and
“ grammatical tense "'—a difference which (we
might remark in passing) is important in the
history of tense-formations in other language-
familes also,—Prof. Jespersen treats about
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the Tenses and their intcr-relations, the
InGinitives and the Participles, the different
varieties of the Compound Tenses and the
uses of sh2/l/ and wi//, The terminology
employed is simple and expressive, based
as it is on the original perspectives of the
author. For instance, he wuses the term
“ Imaginative tenses’ to denote ‘verbal
forms, primarily used to indicate past time,
but often used without that temporal import
to sigaily unreality, impossobility or non-
fulfilment ” (as in [ wish [ had friends enough
to be happy, ctc) Similarly, he substitutes
the terms *¢ First Participle’ and * Second
Participle " for the conventional “ Present
Participle * and ¢ Past Participle,” which
latter terms (as Prof. Jespersen rightly points
out) are not felicitous because they may both
“ refer to any time or no time at all” Again,
he rejects the term * Continuous tenses” in
favour of the term “Expanded tenses,” for
denoting combinations of forms of the verb
be with the First (or Present) Participle.

Prof. Jespersen’s treatment is character-
istically exhaustive, and copious illustra-
tions are collected from representative
sources, the literary and the dialectal aspects
being throughout kept in view. The Pro-
fessor's analysis of the notion of time in
the grammatical Present Tense (p. 17 f),
his discussion of the use of gof in modern
usage (as in we've got to do it), the clear
demarcation of Passives of **becoming”
(where the full passival sense is kept up)
from Passives of “being" (as in ke is in-
terested, acquainted with, pleased with, etc.),
his analysis of the complicated uses of siall
and wi/l to express volition, obligation and
futurity, the niceties of the uses of the
lmaginative tenses,—these are some of the
significant topics which illustrate the wealth
of original perspectives contained in the
book,

This book deserves a prominent place in
educational libraries, as every teacher of
English grammar has need to be acquainted
with Prof. Jespersen’s view-points. Further,
the English Honours students of our colleges
would find the book exceedingly useful for
continual consultation and guidance,

—
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We have great pleasure ininviting the
attention of the mem-

All-Iudla bers of the teaching
! .
Tea::reerl?ce{‘,on. profession in South

India to the ensuing
session of the All-India Teachers’ Con-
ference which is to be held in Lahore
during Christmas week, Arrangements
are already in hand for a successful
session accompanied by an educational
exhibition which promises to be of real
pedagogic value. Luckily for the Re-
ception Committee in Lahore, Prof.
P. Seshadri, the President of the All-
India Teachers’ Federation, is already
in Lahore making a fairly prolonged
stay as a member of the Punjab Uni-
versity Enquiry Committee. The first
meeting of the Reception Committee is
being held under his presidency, .and
we may rest assured that with his ex-
perience of the earlier sessions of the
All-India Teachers’ Conference, the
Lahore session will be a great success.
We understand that Dr. Ross Masood,
the well-known Indian educationist, who
is now the Vice-Chancellor of the Uni-
versity of Aligarh, has been invited to
preside over the Conference and it is
hoped he will be able to accept the

invitation. Incidentally, teachers in
South India should be able to utilise this
occasion for seeing some of the well-
known places of historical interest in
Northern India. We remember that
two years ago when the First Asiatic
Educational Conference was organised
in Benares, the teachers of South India
showed considerable enterprise in engag-
ing a special train conveying the dele-
gates. May we suggest that a similar
proposal may be considered this year,
enabling a large number of members of
the teaching profession in South India,
not only to attend the All-India Educa-
tional Conference, but also to see some
of the places of historical interest in the
North, without which the education of
no Indian can be considered complete ?

Many interesting items of business were
transacted at the recent
meeting of the Senate of
the Madras University.
We are not anxious to enter into the
unfortunate controversy regarding the
appointment of a special legal adviser
to the University, on the payment of an
annual honorarium of Rs. 1,500. It
was, of course, quite possible that the
Syndicate could have taken the permis-«

The Madras
University,
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sion of the Senate before actually making
the appointment. In any case, it was
something that the Vice-Chancellor
confessed that the Syndicate had madea
mistake and they took the earliest steps
to rectify it, We are also glad that the
University has sanctioned a sum of
Rs. 3,000 towards the cost of selecting,
training and sending University Cricket,
Hockey and Tennis teams to compete
with Indian Universities other than
those in South India in 1932-33. We
have always stood for closer ca-operation

-among the Indian Universities and this

is a step in the right direction. Again,
University education cannot be consider-
ed very effective without all the social
amenities implied by a University Union.
The students of Madras should be con-
gratulated on the University Union which
is being inaugurated on the first of this
month and the special grant of Rs. 4,000
made for the purpose by the University.
The importance of an advanced study of
domestic science is being recognised,
more and more, in practically all the
Universities of the western world,
particularly in America. We are glad,
therefore, that Mrs, S. Muthulakshmi
Reddi brought up this question before
the last meeting of the. Senate and the
promise was held out on behalf of the
Syndicate that arrangements will be
made for University extension lectures
periodically on this subject.

The recent annual meeting of the
Bindi Prachar Sabha in
Madras revealed some

interesting facts regard-
ng the progress in the study of the

Hindi in Sonth
India,
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language in South India. It was mention-
ed that the number of those who had
taken to the study of the langnage in
South India was more than 500,000 and
those who had acquired a good know-
ledge of it was more than 300,000, We
are not sure if these figures are not
somewhat exaggerated, but we welcome
the progress made in the study of the
language in the Sothern Presidency.
While it is difficult for a pupil in Southern
India to study a very large number of
languages necessitated by the need for
studying such a foreign medium as
English and his own mother-tongue,
there is undoubtedly a great advantage
in learning alanguage which links South
India with the North and which if it
is not going to take the place of Bunglish
as the lingua franca of India is, at least,
destined to play a very prominent part
in the future of Indian life and politics,
1t is pleasing to note that arrangements
for the teaching of Hindi have been made
in many educational institutions. We
should, at the same time, deprecate any
attempts at forcing the study of Hindj
on people who do not want to read it.

Nothing is more striking than the
realisation, in recent
decades, by Municipal
Corporations of their
duty in the matter of advancing educa-
tion of every kind. A civic University
is entitled to the support of the Corpora-
tion concerned and it will interest our
readers to note that a siriking example
of this has just been furnished with
regard to the University of London.

The University
of London.
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Thanks to the generosity of the Board of
Education in England, the University
is now in possession of an excellent site
near the British Museum, where it can
concentrate its educational buildings.
An important step in the advancement
of the scheme is a recent ofter, by the
City Corporation of London, to build a
central hall for the University at an
expenditure of £100,000. The amount
is to be contribated during a period of
ten years in annual sums of £10,000 and
is also conditional on the balance of the
cost being subscribed. A further condition
is imposed, namely, that the University
should undertake that the hall shall be
identified permanently and prominently
as a gift of the Corporation of London.
Here is an example worthy of emulation
by the municipal bodies in India,
particularly of the larger cities. While
realising that their resources are not
prosperous, any kind of recognition that
one of their imperative duties is to lend
a helping hand to all kinds of education
in the city from the highest to the lowest
will be welcome.

Lovers of female education in India
will rejoice to hear that

C('fll;:gléai(:xy lﬁ;‘m the scheme which has
been adumbrated by the

All-india Women’s Educational Associa-
tion during the last four yearsis now
reaching its fruition and the Lady Irwin
College for Women has already been
inaugurated in Delhi. 1t will, for the
present, be located in hired buildings but
the time is not far distant when the
institute will have buildings of its own,

[Nov. 1932,

The Committee has secured the services
of an Indian lady as its director Mrs.
Hannah Sen who is not only an M. A.
of the University of Calcutta but also
enjoys the distinction of having a
diploma in education in London. Efforts
are being made to secure a suitable staff
as her assistants, and visitors to Delhi
during the current winter season will
have an opportunity of seeing the
institution themselves. We regret that
it has been decided to have only the
Matriculation examination as the quali-
fication for entrance to this training
college. Now that a fairly large number
of lady graduates are available in this
country, it is a mistake not to insist ona
degree being the minimum qualification
for admission into this institute, After
all, the institute, let it be remembered,
is not meant to be a mere training
college for the supply of teachers, but a
central research institute in all problems
of child-psychology and education. [t
is difficult to imagine that those who
have passed the Matriculation examina-
tion can enter into the spirit of this
aim and perhaps graduates could have
helped in the realisation of this aim to
a much greater extent. We, however,
wish the institute all saccess and pros-
perity. All communications regarding
this institute should be addressed to the
Director, Lady Irwin College for Women,
Delhi.

One of the most pressing problems in
connection with the
future of Anglo-Indians
in this country is the
need for their taking more enthusiastical-

The Anglo-
Indian Girl.

Nov. 1932.)

ly to collegiate education. Miss de la
Hey, in the course of an interesting
lecture the other day in Madras on the
Anglo-Indian Gir! in College, said that
in her experience she had found the
Anglo-Indian girl had certain troubles.
The first trouble was with regard to her
work. In science the Anglo-Indian girl
joining a college did not know as much
as the Indian girl. Secondly, there
was deficiency in the knowledge of
vernacular. It was a good thing that
the Anglo-Indian girl, who was going
to spend all her time among Indians,
should know the vernacular. Thirdly,
an Anglo-Indian girl had to be kept at
her work while the trouble with the
Indian girl was to keep her from her
work. But the Anglo-Indian girls were
very useful in bringing into the Indian
girl’s mind a kind of light-heartedness,
In matters of games and society they
were really useful. We hope that in
coming decades, things will improve and
the Anglo-Indian girls and boys will not
be behind their Indian sisters and brothers
in zeal for intellectual advancement.

It was an excellent address that was
‘ delivered at the recent
Convocation of the
University of Mysore by
Sir C. V. Kumaraswami Sastri, It is
well-known that Sir C. V. Kumaraswami
Sastri combines in himself all that is best
in Eastern and Western culture and it is
no surprise that he pleaded very strongly
for the fostering of culture in Universi-
ties. Attempts have been made from time
to time todefine culture, but the following
paragraph from Sir C. V. Kumaraswami
Sastri’s address will also bear quotation:—
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The University of
Mysore.
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“A cultured man is a person meflowed by
knowledge and wisdom, senmsitive to pain and
suffering and eager to afford relief, ready
to recognise that there are two sides to
many questions and that truth can only be known
or glimpsed by knowledge of facts and their
correct application; who, in the diversity of
the creeds around him, recognises that in the
deepest phases of experience human hearts
and hiiman lives beat to the same measure,
The great charity of the imagination lives in
his heart. Personal sorrows and disappoint-
ments do not make him a misanthrope, but trans-
mute his suffering into a nobler feeling—pity
for his co-sufferers, Though he may be a
sceptic, he is not a scoffer; and he considers
the fellowship of life, the fruition of human
love and the fulfilment of human duties suffi-
cient for all moral needs. He is not led away
by shibboleths, however attractive, ot by what
is said to be the vox popuii, however loud and
assertive it may be. He recognises the truth
of what Sir Robert Peel wrote to Croker in one
of his letters when he referred to popular
opinions as being sometimes “a compound of
folly, meanness, weakness, prejudice, wrong feel-
ing, right feeling, and newspaper paragraphs”
and is not afraid to expose shams and follies,
however popular. His behaviour is digniﬁ.ed
and courteous and there is always in him a desire
not to wound, and to put up with inconveniences
rather than inconvenience others, In short, his
whole life is a benediction,"

Sir C. V. Kumaraswami Sastri also
pleaded for all encouragement to the
indigenous Sanskrit lore in this country
represented by pandits. Whatever their
defects, it must be realised that learning
and culture have been kept alive in India
for centuries and during periods of war
and devastation in the dark ages follow-
ing foreign invasions and conquests only
by their efforts. He had also some
interesting remarks to make regarding
the education of women, though we can-
not agree that it must be directed only
towards the end of making women better
wives and better mothers. It is not the
ambition of fathers when they send their
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sons to school that they should become
only good husbands and good fathers
and  there is no reason why such a
narrow conception should enter the
minds of people only in the case of girls.
We are entirely with him in his earnest
plea for cominunal unity, for much harm
has been wrought by communal differ-
ences in South [ndia and it- is time that
our resources should be pooled together
for national advancement in matters
educational. We are glad he reminded
his audience in this connection of the
famous exhortation of St. Paul :

- “Fipally, brethren, whatsoever things are
true, whatsoever things are honourable, what-
soever things are pure, whatsoever things are
lovely, whatsoever things are of good report,
if there be any virtue, if there be any praise,
think on those things.”

~ In the course of an interesting address
delivered by Prof. S. E.

a?:(;gge{:g‘::] ‘Ranganathan, the Vice-

. Universities, =~ Chancellor of the Anna-
malai University, at the

Maharajah’s College, Mysore, he pleaded
for more effective co-operation among
Indian Universities. The Inter-Univer-
sity Board has now been in existence for
more thanseven years, but unfortunately
false notions of University autonomy
have prevented closer co-operation
among the Universities of India. Prof.
S. E. Ranganathan rightly suggested
that in matters of research there could
be some co-operation among Universities,
There should be a clear understanding
among the Universities, as to the sub-
jects they should specialise in and the
mutual recognition of examinations and
degrees with a view to the active en-

couragement of students to migrate to
those Universities where there is provi-
sion for post-graduate research in their
special subjects, It is also possible,
according to him, to invite scholars from
other Universities to come and lecture
in summer schools in the vacation.
Debates and games on an all-India or
inter-University basis in smaller areas
should also be encouraged. If only
Universities in India were more keenly
alive to the benefits of such co-operation,
the Inter-University Board could perhaps
easily have a more creditable record of
work,

We congratulate the authorities of
the South India
Teachers’ Union on the
success which has
attended their efforts at the celebration
of the educational week this year. Meet-
ings have been held in various places
and interesting papers have also been
read on educational subjects of import-
ance. At many centres, parents -have
been brought into touch with teachers,
for it is only by such co-operation,
that our educational life can be run
with the greatest efficiency and to the
greatest benefit to the nation. We are,
however, afraid the Educational Week
has not been able to stimulate much
interest among our women teachers, or
among those interested in women's
education, We hope that when the time
comes round for the celebration of the
Educational Week next year, even more
vigorous efforts will he made in these
directions.

The Educational
Week,
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A Class~book of Spoken €nglish.
ENGLISH DIALOGUES

BY

H. MARTIN, M.A., O.B.E.
PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR,

Sevently Edition. DPrice, Re. 1.
Contains 160 Dialogues and Imaginary Conversations In ** English as she is spoke.”

EXTRACT FROM THE PREFACE.

No doubt the best way to learn to speak “‘ English as she is spoke " is to talk constantly
with English people. But Indian children as a rule get very few chances of doing this, and in
consequence the English they speak is too often a rather stilted ‘° Book English.”” However,
in the absence of chances of familiar conversation with English people, a good second-best way
of acquiring a4 knowledge of colloquial English is the study of such dialogues as are given in
this little book. ) *

This book of English Dialogues is designed to give Indian school boys an acquaintance
with the living tongue as it (s spoken by ordinary Englishmen to-day. But the boys should
be encouraged 1o read the dialogues assiducusly both in school and out of it.

SPOKEN ENGLISH is the one subject which is entirely neglected in our schools. Princi-
pal Martin’s “ English Dialogues " claims to remedy this great defect in the teaching of English
to Indian boys, so far as a class book can do it with the help of an enthusiastic teacher. That
this is not an empty claim is borne out by the fact that many experienced teachers have already
adopted it is a book to be regularly used in High School classes, and the results have been highly

encouraging.”

““ As a teacher of English of many years’ standing in India,” says Prof. Wodehouse, I
have long felt that the way in which most educated Indians are forced to acquire the knowledge
of English is not one which gives them a really intimate acquaintance with the living tongue,
as it is spoken by the ordinary Englishmen to-day...... Very likely it is technically more correct
—just as many educated Indians, in conversation, use, in some ways, ‘ better ' English than an
Englishman would think of using—but it is, for all that, alien and remote.”

These strictures of Prof. Wodehouse are borne out by a high authority—Mr. Harold
E. Palmer, late Lecturer in Spoken English, University College, London. He writes :—

“ When the foreign student of English first comes to England he realizes, as perhaps
he has never realized before, the difference between possessing a theoretical knowledge of the
language and possessing the capacity for using the language in everyday specch....ocovvnnee..
student forms sentences in his own language and translates them into English and provided
there are no mistakes in grammar and vocabulary, sees no reason why the resultant sentences
should not be perfect. [Yet he uses] sentences which no English-speaking person would ever
USE..sens He must observe exactly what English people do actually say.”

COOPER, Publishers, BONMBAY.
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A HISTORY OF INDIA

FOR STUDENTS

By C. 8., SRINIVASACHARIAR, M.A,,
Professor of History, Pachaiyappa’s College, Madras
AND
M. 8, RAMASWAMI] AIYANGAR, M.A,
Professor of History and Economics, Maharajak's College, Vizianagrum.

Part I Hindu India. With Six Maps

WITH AN INTRODUOTION
By RADHAKUMUD MOOKERJI, M.A., P.R.S., Pa.D,,

Professor and Head of the Department of Indian History, Lucknow University,
Demy 8vo. about 280 pages. Price—Rs. 2-8-0
(Presoribed as a text-book for the Intermediat .
i e Examination of the
Madras University, the Andhra, the Annamalai and the Benares Hindn

Universities and by the Board of High School and
Intermediate Education, U. P.)

PartII. Muhammadan India. With Five Maps
WITH AN INTRODUCTION
By MOHAMED HABIB, B.A. (Oxon.), Bar-aT-Law,
Professor of His{ory and Politics, Muslim University, Aligarh,
Demy 8vo. 384 Pages. Price—Rs. 3.

(Prescribed us a text-book for the Intermediate Examination of the
Dadras, Andhra, Mysore and Annamalal Universities
and by the Board of High School and Intermediate Eduncation, U.P.)
Recommended as a Reference Book for the Madras ' .
S. 8. L. C.—C. Group—History of India, for 1931-32.

Part ITX. British India,
WITH AN INTRODUCTION
By Rev. H. HFRAS, S. J.

.Professor of History, St. Xavier's College, Bombay ;
Director, Indian Historical Research Iustitute, Bombay.

Demy 8vo. over 500 pages with saeven maps—Rs, 3-8-0,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS,

THE NEW ADELPHI LIBRARY

The New Adelphi Library was begun by Messrs. Martin Secker in 1925 and has been
continued with considerable success, fifty-nine volumes being issued up to 1932, With the
publication of eight new volumes in the Autumn of 1932 the series is being published jointly by
Martin Secker Ltd. and J. M. Dent & Sons Ltd., and the Library will now be enabled to draw

“upon the best of the modern literature issued by both these publishing houses.

The books measure 7 X 4% inches and are pocketable. They are obtainable by the public
from all booksellers, who may order any of the volumes from either of the two publishers.

A SELECTION OF VOLUMES IN STOCK.

NOSTROMO. By JoserH CONRAD.

A TRAVELLER IN LITTLE THINGS. By W. H. Hubpson.
ASSORTED ARTICLES. By D. H. LAWRENCE.
MAGIC. By G. K. CHESTERTON,

THOSE UNITED STATES. By ARrRNOLD BENNETT.
THE TURN OF THE SCREW. By HENRY JAMES.
THE ASPERN PAPERS. By HEeENRrRY JAMES,

A TARPAULIN MUSTER. By Joun MASEFIELD.
SEA AND SARDINIA. By D. H. LAWRENCE.

IN THE CAGE. By HeENry JAMES.

MORNINGS IN MEXICO. By D. H. LAwWRENCE,

PSYCHOANALYSIS AND THE UNCONSCIOUS.
By D. H. LAWRENCE.

Price Per Yolume, Rs. 2-6-6.

MACMILLAN & Co., LTD,
MADRAS, BOMBAY, CALCUTTA & LONDON.
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THE CAMBRIDGE HISTORY OF
ENGLISH LITERATURE

NEW CHEAP EDITION

————— s it

15 VOLUMES 3 GUINEAS THE SET
ON THIN PAPER 7,000 PAGES (9" x 54).
SINGLE VOLUMES 5s. NET EACH.

Order WNow for ¥Your Eidibrary

MACMILLAN'’S
TEACHING iN PRACTICE

An Encyclopaedia of Modern methods of Teaching in the
Primary School written by recognised Authorities on Education and

EDITED BY

E. J. S. LAY,

the well known writer of Educational Manuals and Text-Books.

COMPLETE FOUR-YEARS'
COURSE OF THE PRIMARY SCHOOL
SIX ILLUSTRATED VOLUMES
PORTFOLIO CONTAINING 180 CLASS PICTURES
PER SET, INCLUDING PORTFOLIO, RS 82-8-0 NET.

—————

MACMILLAN & Co., LTD.,

MADRAS, BOMBAY, CALCUTTA & LONDON.

Nov. 1932.] xiii

THE COMPLETE
12 VOLUMES SUPPLEMERNTARY
READY VOLUME
Ss. 8d. WORLD ATLAS
NET EAGH. 8o 6a

A NEW CONSPECTUS OF ALL KNOWLEDGE
GENERAL FEATURES PRESENT-DAY SUBJECTS

ART AND MUSLC: AERONAUTICS :
THE EMPIRE TO-DAY :
BIOGRAPHY :
EDUCATION :
DATES OF EVENTS:
ELECTRICITY :
GEOGRAPHY : ECONOMIC PROBLEMS :
HISTORY :

, THE GREAT WAR:
LITERATURE: LABOUR:

POLITICS and ECONOMICS: THE LEAGUE OF NATIONS:
PRACTICAL INFORMATION : NEW NATIONS:
SCIENCE: SCIENTIFIC DISCOVERIES :

WIRELESS AND TELEVISION : SPORT
Apply for Illustraled Prospectus to:

MACMILLAN & CO., LTD.,

MADRAS, BOMBAY, CALCUTTA & LONDON.
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Applications from Teachers for Specimen Copies will be
considered

THE SHORTER
MODERN DICTIONARY

OF

THE ENGLISH LANGUAGE

WITH SUPPLEMENTARY LIST OF NEW WORDS AND PHRASES

Nearly 28,000 Words

OVER 200,000 COPIES SOLD

Extract from Preface:—"THE SHORTER MODERN DICTIONARY has been
prepared to meet the wishes of very many Teachers and Educational Authorities, who, while
recognizing the numerous useful features of the MODERN DICTIONARY, have, for some
time past, wished for a work on a smaller scale and at a cheaper price, such as could be put into
the hands of younger pupils. Educationalists are now generally agreed that the art of using a

dictionary (and, indeed, other works of reference) might well be acquired at a much earlier age
than has hitherto been usual.”

Crown 8vo. 396 pp.

Price TWEILVE ANNAS only

MACMILLAN & Co., LTD.,

MADRAS, BOMBAY, CALCUTTA & LONDON.
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MADRAS UNIVERSITY.
. Intermediate Examination, 1933.
. R, Ae P,

SHAKESPEARE—JuLius Cixsam, with Introduction and Notes, by Mark Hanter, M.A.

.(College Classics Series) - - e w 112 0
GOLDSMITH—Tar Desertep ViLLAGE, with lmroduouon and Notes, by J. M.

Hensman, B.A. . . 0 890
COLERIDGE—Tus Rimg ur THE AXCIENT MamriNer, with In.roduction and Notes, by

E. B. Kellett, M.a. ... w 012 0
MACAULAY—Essa¥s oy BUNYaN aND GoLpsmiTH, with lutrudaction aod Notes, by

E. H. Eiliot, BA. ... e es we 012 0
A HISTORY OF INDIA, Part I—Hixpu Ispia—by C. 8. Srinivasachari, M.A. and

M, S, Ramaswami Aiyangar, m.A. w 2 80
A HISTORY OF INDIA—Part 1I-MunammaDAN INDia—by the same authors w 3 0 C

(Prescribed as text-books
for the Intertmediate Examination of the Madras, Aundhra, Mysore and Annamalai Universitles,)

A HISTORY OF INDIA, Part I11l—BRriTisH IXDIa=—by the same authors—Just Ready, 3 8 0
INTERMEDIATE GEOMETRY (Theory aud Practice), by M. Satyanarayuoa, M.a,, LT,
and K. S, Patrachariar, M.A., L.T. 4th and Revised Edition w 2 8 0

Intermediate Examination, 1934,
SHAKESPEARE—JuLiva CEiaRr, with Lntroduction and Notes by Mark Huoter,ma .., 112 0

GRAY—ELEGY WRITTEN IN o Country CHUROH-YARD and other Poems with Introduction
and Notes by E. E, Kellett, M.a o . 0 8 0

KEATS—IsaBeLta oR THE PoT or BasiL with Iatroduction asd Notes by E, H.

Elliot, B.a, e . 012 0
TENNYSON —~MorTe D’ARTHUR aND OTHER SeLacrio¥s w th latroduction snd No'es by
the same Editor er o . 0 8 0

B. A. Degree Examination, 1933,
SHAKESPEARE—A Mipsusyer NigaLS RS, &, POPE—RArE oF ToE Lock. with Introdué- RS, a.
DrEraM, with Introduction and Notes, by tion and Notes, by E. K. Kellett, a4, ,,, 1 0

the Rev. R, Scitt, M.a. <Cullege Classics WORDSWORTH —SkLECTIONS, containing
Se:ies) . 16 Ode on the Intimations of Immortality,

SHAKESPEARE——KI:«G Ricuarp II, with i Introduction and Notes, by E. H
Introduction and Notes, by J. C. Rollo, 1oy, B.A. ... w012
M 4. (College Classics Series)... .. 112 BYRON—Rome: contained in Child

Harold’s Pigrimage, Oante 1V, with In.

SHARESPEARE—Tur Teumpest, with In- troduction and Notes, by E,H, Elliot, B,a, 1 6

troduction and Notes, by E. E. Kaellett,

. h CARLYLE—Tssay on Bunxs, with Intro-
m.a, (College Classics Series) w16 doction aod Notes, by the Rev, R, Scott,
MILTON —Paramise Lost, Book Il, with B.A. 4

Introdnction and Notes, by W. Bell, »a,a. 0 12 AUSTEN—PRIbE AND PREJUDICE

SRINIVASA VARADACHARI & CO, MOUNT ROAD, MADRAS,
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POPULAR COMMERCIAL TEXT-BOOKS

BOOK-KEEPING AND ACCOUNTS

With uwomeroas Exercisus and Select Examiva wn Papers.—A Standard Work for the unse of
Schools and Classss prepariog for Public Examinations in the snbject and for the use of
Accountants and Book-keepers in Buelness offices '

by the late Rao Sanis S, VAIDYANATHA AYVYAR,

Headmaster, Government School of Commerce, Calicut,
Approved as a Suitable Text-book (Fort St, George Gazette, Oct, 21, 1913.)

OfHoially recommended for referance by the Commissioner for Govt. Examinations, Madras.

Fifthh Edition, Price: Rs, 3-8-0.

By the same author.

A TEXT-BOOK OF TYPE-WRITING.

{(Recommended by the Director of Public Instruction as a Text.book for the Goverzmeni
Technical Ezaminatione in Type-writing.)

Eighth Edition—Price: Es. 3-8-0,

By the same author.

COMMERCIAL PRACTICE (THEORY AND PRACTICE OF COMMERCE,
Including a knowledge of Business Methods & Correspondence -

for use In Secondary Schools for the Public Examination for School-Leaving Certiflcate and for the
Qovt, Technical Lower Grade Examinatioa i the subject

Officially recommended for class use by the Commissioner for Govt. Examinations, Xedran, .

Approved as a sultable Text-hook.
Sth Edition, Price: Rs. 3-8-0.
(Fort 8t George Gazeite, 4th June 1912, page 571).

Ofiicially recommended as a Text-book for the Junior Grade Examination in Law and Practice of Commerce
for theMysore Commercial Examinations, vide Notification No, D 6855.57 Edn, 374-29.2, dated 18-12-29,

SRINIVADA VARADACHARI & CO,, 180, MOUNT RCAD, MALRAS
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COMMERCIAL BOOKS

BY
T. V. SUBRAMANIA AIYAR,

Commercial Tustructor, Govt, Muhammadan College, Madras,

COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject
for the Madras Secondary School-Leaving Certificate Ezamination
and
the Madras Guvernment Technical Ezaminations

T Crown l6mo. 180 pages, Price Ke. 1-8-0.

Approved as & snitable Text-bock for School use.
(Fort St. George Gasetle, 24th July 1923, page 671).

GRADUATED EXERCGISES [N TYPE-WRITING

Usetul for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Re. 1-8-0.

'BOOK-KEEPING FOR BEGINNERS.

Over 400 pages—bound in cloth. Price Rs. 2.

Approved as a Text-Book suitabla for school use and Libraries,
vide Fort Saint Gecrge Gnzette, Part I.B p, 511, dated 22-12-726

——————n—

COMMERCIAL ARITHMETIC

FOR SECONDARY AND COMMERCIAL SCHOOLS
Prepared in accordance with the S. S. L. C. Syliabus

D. Cr. about 200 pages.‘ Price Re. 1-4-0.

Approved as a Text-Book suitable for School use,
vide Fort St. George Gazette, Part 1-B, p. 547, dated 1-11-1997.

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS,
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BOOKS
By CORRIE GORDON, Ep.B. (Edin.)

Assoclate of the Freebel International Union, London ; Speclalist in Child Educatlon
President of the Association of Child Nature and Education of India; and
Lecturer, Teachers® College, Saidapet,

Recommended by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION

AN INTRODUCTION TO CHILD STUDY

Crown 8ve. 200 pp. Price—Rs. 2.

ESSAYS ON THE CHILD AND HIS EDUCATION

Crown 8vo, 120 pp.  Price Re. 1-8.

"FROM A KINDERGARTEN WINDOW"
ESSAYS ON EDUCATIONAL SUBJECTS

FOR
TEACHERS AND STUDENTS

F’cap. 8vo. 180 pages. Price Re, 1-8-0.

REVIEWS AND PAPERS—EpucaTioNAL AND LITERARY

By GERALDINE HODGSON, b.a.
Trinity College, Dublin;

sometime Cobden Scholar of Newnham College, Cambridge,

Cr. 8vo0. 310 pp. Ra. 2.

SRINIVASA VARADACHARI & CO.,, 190, MOUNT ROAD, MADRAS
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INDIA AND THE WORLD
Monthly Organ of Internationalism and Cultural Federation
Editor: Dr, Kannas Nag, M.A., D.Lutr. (Paris), of the Calcutta University.
Leading Features of January to July 1932 Numbers.

W. E. Hocking on America to Tagore: Romain Rolland, dppeal for Golden
Book : Albert Einstein, To Tagore:. R. M. Noto Soeroto, Culture and Civilization .
Kalidas Nag, Tagore World Fellowship : Rabindranath Tagore, 7o America: J.W.T.
Mason, Washington aud American Spirit: Benoy K. Sarkar, dmerica’s Business
Contacts with India: J. B. Pratt, Leadership and Nationhood: Count Bassewitz,
Goethe’s Message to Humanity : Sn J. C. Coyajee, Industrial Agreements and Leugue
of Nations: Helmuth Glasenapp, Indian Thought and German Philosophy: Kali-
das Nag, America and Humanization of Wealth: R. Safavi, Reza Shah Pehlevi and
Renaissance of Persia: Mrs. P. Masani, League of Natious: Raphael Phillipson,
India: R. N. Mazumdar, Federalism and India: W. S. Urquhart, Inter-University
Board : Harry Edmonds, Partners with Rest: Kalidas Nag, Asie aud Awakening
Womanhood : Rabindranath Tagore, Unity of Asia. J. P. Scott, Travel Diary:
‘B. N. Ganguly, Indian Students in France. ' '

Annual Subscription Rs. 6; Foreign Sh. 10, post free. Single copy 8 as,
For Advertisements and other particulars apply to:— ‘

THE MANAGER, INDIA AND THE WORLD,
283, PARK CIRCUS, CALCUTTA.

SCIENCE BOOKS
By Mr. P. LAKSHMI NARASU NAIDU, B.A.

Professor of Physical Science, Pachaiyappa’s College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. 647 pp. with 840 diagrams and an

Elaborate Index. Rs. 4. :

(2) Intermediate Chemistry. Preparedinaccordance with
the new Regulations of the Indian Uuiversities. Demy €.0. 550 Pp-
with 244 diagrams and an Elaborate Index. Rs. 8-8-0.

(3) Lessons in Elementary Physics. Prepared in
accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo. 550 pp. with copious
illustrations. Re. 1-%-0.

@) Lessons in Elementary Chemistry. Prepared
according to the Syllabuses of the Matriculation and the School Final
Ezaminations.  Second edition. Crown 8vo. 329 pp. with copious
illustrations., As. 12.
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FIfrTH AND REVISED EDITION

OF THE

INTERMEDIATE BOOK-KEEPING

By K. SUBRAMANI AIYAR, B.a., LT, FS.A.A,
senior Partner of Mossrs. K, 8. Aiy;n- & Co,, Bombay; Secrecary to the Accountsncy Diploma Board, Bombay (1915 to 1023)
Principal -
of Packalysppa’s Commerciul School, Madras (1886-1089); of the Govt, School of Commerce, Oslicut (1885-1900) ;
of the Byramjee Jeejeebhoy College of Commerce (1900-1908), and of the Gavt,Oollege of Commerce,Bombay (1918-1914)

Price Rs 3. Postage, &c., extra.

Approved for use In Commerclal Classes In English Schools by the Text-Book
Committee, Unlted Provinces, vide No. G. 6336/XV1i1-248, dated 21-8-18,

Recommended as a text-baok for S, L. C. Examiaation of the Bombay University.
Officially recommended for clags useby the Commissioner for Govt. Examinations, Madras.

Officially rocommended as a Text-book for.the Junior Grade Examination in Accountancy for the Mysore
Commercial Examinations, vide Notification No. D. 6855-57 Edn. 374-29.2, dated 18412.29,

By the same Author.

Seventh Edition-—Revised and Improved.

THE ELEMENTS OF BOOK-KEEPING

OFFICIALLY RECOMMENDED
A4S B TEXTBOOK
FOR
The Bombay Government School Final Examination,
Order No. 8451, dated Nagpur, the 31st July, 1917.
The books noted above have been sanctioned for use as Library books in the
High and Anglo-Vernacular Schools of the Central Provinces and Berar.

Demy 8vo. 248 pages. Price Re. 1-8-0.
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WORKS OF SWAMI ABHEDANANDA
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* cover the entire field of Vedanta and meet most satisfactorily the issues raised by the study of

His works

- modern physical science and allied subjects,

COMPLETE WORKS
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Every monthly issue brings hundreds of things to give the boy or girl the
thrill of adventure, to engage those wide-spread interests of the boy or girl and
to help him or her accomplish the things he or she most wants to do.

Regular stories and articles bring him into contact with all lines.

A constant source of interesting, entertaining & educating material comes
to him through regular departments on all boy hobbies—photography, stamp-
collegting, handieraft, puzzlecraft, etc., etc.
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“THE SOUTH INDIAN TEACHER™

is
THE OFFICIAL JOURNAL OF THE
SOUTH INDIA TEACHERS UNION-

It is therefore the Journal of the Teacher
and no teacher should be without it.
Subscription is only Rs. 3 per annum,

Registered Office :—
414, Singarachari Street,
Triplicane, Madras.

READY SHORTLY 1

NEW PUBLICATION

PUPILS' HAND-BOOK OF
MATHEMATICAL EXERCISES

BY
V. RAGHUNATHA AIYAR, B.A., L.

The above publication contemplates to place wtihin easy reach of pupils a good stock of
graded problems for class-work and home-work in Elementary Mathematics. Tt has been the
experience of many a Mathematics teacher that all that the pupils require is a good book of
exercises. To conform to the above demand the above publication is being issued. We hope that
the student population would be materially benefited by working through it.

Will be shortly ready.
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METHODS OF LIVE-STOCK IMPROVEMENT

By TIMERI MURARI, DIP. IN AGRL, B.SC, I'.L.S,, A.I.R.O.
Bosur Cattle Farm

With a Foreword by

COLONEL A. OLVER, C.B,, CM.G., F.R.C.V.S,
Animal Husbandry Exzpert, Imperial Council of Agricultural Reseurch,
Cr. 8vo. 372pp. + xxiv. Price Rs. 2-8-0,

CONTENTS.

Chap. 1. Tha History of Milk Recording in Great Britain; 2. Milk Recording in Englat
and Wales; 3. Factors affecting Milk Recording; 4. The Ministry’s Scheme of Milk Record v
The Milk Recording System of the Scottish Milk Recording Association ;-5. & 6. Shows, Clubs ar
Societies or the Improvement of Live-Stock ; Administration of Shows -8. Regulations? applying
Certain Classes only; 9. Judges and Judging; 10 to 13. Improvement of Live-Stock through Sta
Aid; 14. Denmark; 10. Sweden; 16, Holland; 17. Belgium, Germany and France: 18. Histo:
of Live-Stock Improvement; 19. Genetical Sciene ; 20. Modern Methods of Breeding,' 21. Contr
versial Questions; 23. Future Possibilitiess APPENDIX 1, Switzerland; 1I. Licensi’ng of Bul
in Great Britain; 1II. Pig Testing and Recording in Great Britain.

S—— Se——————— .

R Text~book of Tamil Composition

Specially adapted to meet the requirements of 8.8.L.C. and Intermediat
Examinations '
(Prepared in accordance with the recommendations of the University of Madras)

BY

G. DAMODARA MUDALIAR, B.A.

sometime Tamil Reader, Office of the Registrar of Books, Madras,
now District Educational Officer, Ramnad District.

Price As. 12.

Approved as & Toxt-book for Schools and Qolleges,
{Fort St. Qeorge Qazette, 2slt October 1918.)
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* EXERCISES IN ELEMENTARY MATHEMATICS’

for ‘I'raining and Middle Schools

(for Masters and Mistresses)

with a Chapter on ‘Hints on Teaching Methods’

By M. D, GOPALACHARI, B.A,, L.T,

First Asat., Govt. Secondary Training School, Guntur ; author of the F.A. Algebra Manual,

and sometime Asst. Examiner in Mathomatics at the University and School Final Examinations.

(TANIL—2nd EDITION—Revised and Enlarged—As. 12)
Approved as a Text-book for School use, vide Fort St. George Gazatte, Part I-B, dated 19-£-°26.

TELUGU—2nd EDITION—Revised and Enlarged—DPrice As. 12.
Approved asa Text-book for School use, vide For: St. George Gazette, Part I-B, p. 613, dated 22 12-'25

Mr. S. Buusuanay, Headmaster, U. L. C. M. Training School for Masters, Tarlupad, writes nnder
date 11th August 1980:—1 have received with thanks your specimen copy of "'Exercises in Elementary Mathe-
matics®® (in Telugu) prepared for use in Training schools. You will be glad to know that I have been using
your book in our school for the last six years, and that T have found it very helpful. The book Is written in
accordance with the Government syllabus and contains a good number of problems both in theory and practical
work. Several specimen books were received by me on the same subject but I have used yours in preference

to them ; for in its simple form it contains just what is wanted and meets the requirements satisfactorily.

Tam glad to note that you bave revised and enlarged your book by the addition of exercises on the
extraction of Square Root, of problems in Heights and Distances, of the New Syllabus in Elementary Mathe.
matics and by the inclusion of T. S. L. C. Examination papers up to 1930, all of which bring it up-to-date and
tncrease its value immensely. It may not be out of place to insert some ‘Notes of Lessons’ in your next editlon
{n addition to the hints you have already given on the teaching of sertain topics on Number and Space work.
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MADRAS UNIYERSITY.

B. A. Degree Examination, 1934.

RS, A.
Oid and New Regulations. BROWNING ~GRAMMARIAN'S FUNE-
RS. A, 1 H
SHAKESPEARE—MIipsuMMER NIGHT'S * RE'?;:: wii:th”Introducuon and Notes, by
DreaM, with Introduction and Notes, + Kellett, M.A. « 10

by Rev. R, Scott, M.A. ... 1 8 WORDSWORTH—ODE ON TH& INTI-

SHAKESPEARE—OTHELLO, with In- MATIONS OF IMMORTALITY, with Intro-
troduction and Notes, by M. Macmil- duction and Notes, by E.H.Elliot, B.A. 0 12

lan, M.A., D.L1TT, s ... 1 6 BYRONS ROME—Contained in Child
MILTON—PaRADISE LosT, Boox 1V, Harold’s Pilgrimage, Canto 1V, with

with Introduction and Notes, by E. E. Introduction and Notes, by E. H.

Kellett, MAA. ... 01z  Elliot, BA. .. ve 1 6

BROWNING—RABI BEN EZRa, with CARLYLE—Essay oN BURNS, with

Introduction and Notes, by H. Dod- Introduction and Notes, by R. Scott
well, M.A. ven .. 0 8 M.A ' '
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ANNAMALAI UNIVERSITY CONVOCATION ADDRESS.

By MR. R. LITTLEHAILES, C.l.E., M.A.,
Director of Public Instruction, Madras.

AM deeply grateful to His Excellency for
I the honour he has conferred upon me in
asking me to deliver the Convocation
Address at this, the second Convocation of the
Aunnamalai University, [ observe that I am
instructed under the statutes of our University
to exhort the candidates for degrees to
conduct themselves suitably unto the position
to which by the degrees conferred upon them
they have attained.

And in setting out to obey these instruc-
tions | am reminded of my own younger days
and the lay sermon to whichl listened 34
years ago when I went up to Oxford asan
undergraduate, At that time at the beginning
of each Michaelmas term—the first term of
the academic year—the Master of my old
college used to give an address admonishing
the undergraduates of his college—with
particular reference to thuse newly matriculat-
ed—as to their conduct in life, an address
which it was customary to base more often
than not upon the ethical teachings of the
ancient philosophers. To-day my address
to you is delivered at the end, not at the
beginning of your University career, and I
cannot, I fear, attempt to emulate in this
address the wisdom of my former Oxford
preceptors. But such asit is, I giveitto
you; it is an honest attempt to carry out the
instructions laid upon me by our University
statutes.

Now what—as exactly as it is possible to
define it—is the position to which you by
the degrees conferred upon you have attained?
It is a position that for the last few years has

been the aim, to many of you the sole aim, of
your life, You are being awarded a Univer-
sity degree. But what does the attainment of
a University degree connote ? Shall we
merely look back on what it has meant to us
to reach this well-defined stage in our educa-
tion ? or, shall we look forward to the work
that is expected of us and the responsibilities
that we have been educated to assume ? Let
us do both. You sat for about five years in a
primary school, you continued for six years
in a secondary school and you have studied
for four years in a University, your final
studies having been crowned by the success
gained by you in having been certified by
University Examiners as being fit persons to
receive the impress of this University, You
are being awarded its degree. You go forth
into the world as graduates of the Annamalai
University. :
But what distinguishes a graduate of a
University from a non-graduate and what
distinguishes a graduate of this University
from a graduate of any other University ?

A University sets itself out to do many
things, to research and to teach; to add to
the stock of knowledge of the world and
wisely to impart to its students some of the
existing knowledge, It aims at forming the
character of its students, at educating them to
acquire a critical spirit, a balanced judgment
and an independence of intellectual thought, to
produce an attitude of mind which places the
possessor on a different plane from that of
his fellows ; it may also so trainits students
as to enable them suitably to take up som
profession or occupation in life, :
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Now what has been the aim of the Anna.
malai University during the few years of its
existence, has it succeeded in that aim, and
how is its success or failure to be judged?
Public opinion will judge a University by its
graduates, by examining critically what the
results of its education has been upon those
whom it turns out as graduates, upon you
who are now sitting before me. And when
public opinion fastens its critical mind upon
you, are you now prepared and have you
decided that you will always in the {uture be
prepared to stand the ordeal of critical and
at times, I fear of, biassed or unsympathetic
judgment ? I hope so, I trust that no matter
what knowledge you have acquired, no matter
whether or no you have added to the common
stock of human knowledge, yet you have had
your character so developed and strengthened
during the last few years of your studies that
you will be enabled to face without flinching
unsympathetic criticism.

You have reached one well-defined stage in
your education, | do not say you have
completed your education. You may think
that you have, you may say that you have,
but let me tell you that you have not, No
man can complete his education in his life-
time. There is always something left to
learn, some additional experience to be added
to our sum-total of experiences the influence
of which will cause some judgment to be
modified, some past action to be regretted,
some future action to be embarked upon.
Your education is completed only when you
become the finished man. And which of you
here can now stand up and say that you have
‘'reached perfection ? And not until you have
reached perfection—and that is “never” in
life—can you stand up and say that your
education is completed, You have however

completed one stage of your education ang
upon what you now are and upon what yoy
will make of yourselves in the next few years,
will you and your University be judged.

Most of you have finished your formal
education ; you are now contemplating a freer
and less restricted life, Some of you con-
template pursuing your education further
with a view to research or to fitting yourself
for a professional career or for shortly taking
up some occupation in life, but the large
majority of you look to obtaining very soon,
indeed almost at once, some remunerative
employment which will enable you to earn a
living, to be independent, as the phrase goes,
in fact to take your place as one of the units
in the social organisation that forms one of
the complexities of modern life.

What are you now fitted to do? and how
has your training and education from infancy

up to the present time, fitted you to filla

place in the circle in which you move? and
what is your value to the community of which
you form an important unit? [ say important
deliberately for all of you have had such care
and anxicty bestowed upon you by your
parents, your guardians and your teachers as
to place you ahead of the vast majority of
your fellows very few of whom have had the
privilege of the education which bas been
yours. You are now about 20 years of age.
You have had the benefit of tutelage for
about 15 years of your life. An actuarial
expert will tell us that you have lived about
one-third of your life. Let us accept his
estimate. What | ask are you going to do
with the other two-thirds of your life, more
especially with the second third—the time
when your executive vigour is at its height~—
which would justify the time and money that
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your parents and teachers, your school and
University and the community at large have
spent upon you? You may ask what the
community at large has had to do with your
training. I need not remind you that your
schools and Universities are financially en-
abled to give you the education you have
received only because they are assisted by
State grants which in turn have their source
in the revenues collected from the whole of
the community. Each one of you is deeply
indebted for your education to the rest of
the community of which you are a member.
What return are you going to make to the
community which has singled you out for this
special treatment? Are you going to accept
the responsibilities laid upon you, the duties
that are imposed upon you by virtue of the
higher position in life that you are qualified
to hold on account of your superior education,
obtained by receipt of assistance from others ?
or are you going merely to look at the
mercenary material side of life and aim at
nothing more than obtaining such a compe-
tence as will enable you to surround yourself
with the products of luxury which are often
separated by a very thin line from over-
indulgence or are you going to maintain the
higher ideals of your training, to set before
yourself as an ideal of life that no matter
what occupation you take up you will endeav-
our to render assistance to those who arein
need of it, to reject the false and hold fast to
the true?

Let me warn you against the belief that
the world of your existence is the only world
of fact. You move in a very small world—
we all do—and it helps us all, when we have
perhaps through the attainment of some small
success become vainglorious, to sit down for
a moment and contemplate who and what we

ANNAMALAI UNIVERSITY CONVOCATION ADDRESS. iil

are, Look at yourself for a moment not only
with the background of importance which
to-day’s ceremony lends to you butalsoasa
unit in the universe, Each of you isbuta
single person out of 100 upon whom degrees
are today being conferred; indeed each of
you is but one out of 44 millions of persons
in the Madras presidency ; each again is but
one of 330 millions of people in India, indeed
only one out of two thousand million persons
in the world. And this physical world is
merely one of the many planets revolving
round our sun and our sun is but one of the
many millions of suns which adorn the
heavens, some of them not so old as is our
sun and solar system, others much older. Sit
down at times when you feel more than you
usually do the importance of your ‘ego’
and think of your position in the whole of the
celestial system of which ours is but one, It
will gradually be borne in upon you what
your place in the universe is, You are but
as a speck of dust in the room in which we
are now seated. 1 do not however desire
your contemplation to lead you—as it might
do—to the idea that since you are so small and
unimportant in this immense scheme of things,
what you do and what you think is of no
concern ; far from it—it is of the utmost con-
cernin your circle, to those in whose orbit
you move. My concern is that you use your
powers of contemplation to counteract any
tendency that might remain to attach to yout-
selves undue importance, Remember that
among the blind the one-eyed man is king.

And let me warn you against one prevailing
vice among young graduates not only in
India but elsewhere. It is intellectual
snobbishness. No experienced student of
humanity would maintain that a literary
education is the sole test of intelligence and
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yet among the youth of all countries we find
it a prevailing notion that aliterary education
is the only test of an intelligent man. Such
is not the case. Intelligence can be found
among those who are without literary educa-
tion. A so-called uneducated cultivator may
have received no literary education in either
his vernacular or in English and yet he is
often vastly superior in true intelligence to
some who may have had the benefit of a
formal education extending over several years,
We should realise that a literary education is
not the only or even the true criterion for
such intellectual ability as enables a man to
lead the lite of a useful citizen. We should
realise that the man who has merely attended
a few lectures delivered to him in the short
course of a University career without absorb-
ing the true import of what he has heard and
without having his intelligence developed by
frequent contact of mind with mind is the
inferior being.  The successful cultivator
without literary education is worth far more
to the State and to our civilisations than 20
such sufferers from intellectual dyspepsia,

Your University has trained you in the
critical spirit. It has trained you to examine
carefully statements put forward and the
conclusions that are reached from these
statements. It has taught you to examine
whether these statements are statements of
facts and whether the conclusions deduced
“are logically made., It has trained you to
freedom of thought. It has to be remembered
however that freedom of thought is essentially
different from freedom of action. If the
University has succeeded in training you to
exercise your intelligence accurately, you
will recognise the clear distinction that exists
-between freedom of thought and freedom of
action. You will realise that your freedom
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of thought is restricted only by the logical
processes of the mind but that your actions
are circumscribed in all visible directions,
You are unable to do this or you are not
permitted to do that ; you wish a book that
belongs to your neighbour, the law will not
permit you to take it; you desire to erect a
pandal adjoining your property, again the
law prevents you erecting it. You wish to
drive your motor car on the right-hand side
of the road, the law says you must drive it on
the left-hand side. Your actions are circum-
scribed in every direction—and that not only
by the laws of the land but by the customs of
the people, by the social etiquette of the
society in which you live, The circumscribing
of your action is everywhere evident, and
appears to you to restrain your freedom,
But is that really so ? Are not all restrictions
of freedom of action in any highly developed
civilised state of society the far-seeing results
of freedom of thought? Andisit not a fact
that the fieest peoples in the civilised world
are those whose actions are most circum-
scribed and that such circumscription is the
natural outcome of a highly developed
civilisation ? and if thatis so, how does it
come about? The individual is the unit of
society and the action of the individual can
only be free in so far as his action does not
react adversely upon other members of the
society of which he isa member, If his
action in any direction would prejudice other
members of society, then he has to be re-
strained, He is not allowed to act so as to
do harm to his fellow-creatures, His freedom
of action is curtailed. And this curtailment
is found to be necessary through the exercise
of that freedom of thought, the exercise of
that critical spirit that the higher intellectual
training produces. In fact we come to the
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result that freedom of thought is associated
with restriction of action. You come to real-
ise that before setting out to do anything,
you have to examine if your action is to
affect adversely any of your fellow-creatures.
If so, the action if not proscribed by the law
of the land is proscribed by the etiquette that
exists in social life. And that etiquette is
often much more closely adhered to than law
is obeyed. Itis for you graduates of this
University to decide how far custom and
etiquette should supplement statutes. The
University is young. You are its first gra-
duates and it is for you to determine what
will be the standard to which outside people
may refer when they consider what a gradu-
ate of the Annamalai University implies.
It is you, in fact, who are beginning to form
the tradition of this University.

I have just referred to your actions being
visibly circumscribed and to your thoughts
being free and without restraint except in so
far as the development of your intelligence
which the University has endeavoured to
promote, restrains you from thinking what
we are prone to call absurdities, for example
to use the simplest of all similes that two and
two added together make five or that water
suo motu flows upwards. But if your actions
are circumscribed there is something either
within yourself or your society or outside of
yourself or your society which restricts
action, which determines the limits within
which you may think and act. In the theore-
tically perfect society the authority which
proscribes action is within the society itself.
In any imperfectly constituted society the
authority is exercised from without. But
whether that authority is from within or from
without, if it is not accepted, disruption and

b

chaos result, possibly not immediately but
certainly gradually and ultimately. History-
shows us that the only true way for stabilisa-
tion of any society is the acceptance of
authority whatever that authority may be.
You may say that the existing authority is
distasteful to you, that it does not take
sufficient account of your idiosyncrasies
and needs, and that so long as it remains as
it is, you find difficulty in accepting it. If
so it is open to you to consider what changes
it requires. If after examination and considera-
tion you come to the conclusion that the
authority should be changed, you will decide
on the manner of change you consider desir-
able and call into being the idea of growth,
Any change that has to take place must for
stability be gradual and should be of the
nature of a growth. Sudden change leads to
disruption and to chaos and possibly to some-
thing worse. A former well-known Oxford
professor used to maintain that when any
organisation required change, it was better
that it should be changed from within rather
than from without. He advocated that the
members of any society or association should
invariably remain for so long as it was
possible for them to do so within their society
or organisation and endeavour to rectify its
defects from within rather than resign from
the organisation or society and attack it from
without. Such a doctrine I commend to you.
If you are not satisfied with the authority
that wields its sway over the social organisa-
tion of which you form a unit, it is open to
you either to resign the organisation and
join another association or preferably, to
remain within the organisation and endeav-
our by all constitutional means to remedy
its defects. But if you remain within the
organisation, you must accept loyally the
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authority of that organisation whatever it is
and whatever you may consider its defects
to be.

And before leaving this subject of accept-
ance of authority I should like to say a few
words upon the responsibility of parents for
the education of their children and I am
constrained to say these few words because
of the view which T hear so often expressed
in private and in public, to the effect that
parents have little or no respensibility for
the education of their children ; the responsi-
bility, it is asserted, lies upon either the
system of education or the instructors, the
teachers and lecturers. My morning tappal
recently brought me a letter, dealing with
the difficulty of graduates in securing employ-
ment under Government, an extract from
which I shall quote. It runs as followsi—
" Of course the graduate students are not to
be blamed. The defect lies in the system of
education. They bave been allowed by their
parents to lead a happy and stylish life in
their scholastic career.” I quote this extract
because it was written not by an uneducated
parent but by a member of one of our
supreme legislative bodies and a person who
holds a high position in society. It is interest-
ing to note that the students are allowed by
their parents to lead a stylish life ; there is
no hint that the life which a student should
lead should not be a stylish life. The defect
in his upbringing lies, it is stated, in the
system of education. You may ask why I
should talk to you who are only newly come
from college about the duties of a parent.
A moment’s thought will convince you how-
ever of the appropriateness of my remarks
for you, who are to-day passing from the
under-graduate to the graduate stage, who

[Nov. 1932,

are looking forward to ceasing to be a finan.
cial burden to your parents, will be the
fathers of the coming generation. The respon-
sibility which your parents have up till now
held for your upbringing will in due course
have to be assumed by you for the upbring-
ing of your children, Now Ido wish to
suggest to you as parents of the future
generation that students should not be
allowed to lead only the kind of life which
they desire, they should be disciplined
accepting unquestioningly the authority of
their parents and that parents are in very fact
responsible for the upbringing of their child-
ren, We should place the responsibility for
bringing up our children exactly where it
ought to be placed, that is to say, upon our
individual selves. Itisa Communistic idea
not accepted by modern civilised society that
the parents should not be responsible for
their children. I emphasise your responsibi-
lity. I donot wish youto shirk it. I wish
you to realise that no matter what defects a
system of education may have~and I know
of no system of education in the world which
has not its defects—the education of the child
cannot be wholly identified with that system;
the parent cannot be freed from the responsi-
bility of bringing up his children properly no
matter what system of education is adopted.
As parents blame yourselves for your child-
ren’s shortcomings and not the system of
education. Remembei that educational
systems must perforce be framed for the
mass and that it is oaly the parent or
guardian who can deal successfully with the
individual.

I should also like to say a few words to you
upon the virtue of tolerance, The more
experience we gain in lite the more true do
we find to be the saying that it takes all sorts
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of people to make a world, We are every-
day coming into contact with men haviag
views widely divergent from our own, men
who are not of our race or religion or caste,
men who have had a very different upbringing
from ours, men who are in every way as true
in spirit and honest in purpose as we are, and
yet men who think otherwise than we think.
How can we live side by side with such men?
How can we carry on the everyday transac-
tions of life with them with the least friction ?
It is by the exercise of the spirit of tolerance
and tact that we are enabled to carry on
smoothly., If we do not exercise a spirit of
tolerance towards those whose views differ
from our own we are lacking in one of the
essentials, namely tolerance, of a well-organ-
ised society. A spirit of intolerance indi-
cates an egotism which is found only in the
uneducated, that is to say, the indisciplined
mind. [f [ differ from your views and am
intolerant of your views, the presumption is
not only that I am firmly convinced that my
views are right but that your views are so
hopelessly wrong that their acceptance would
be harmful to the spirit of life, But am I
right in my views? Is it not my duty with
the faculties that my education has developed
in me to sit down and seriously ponder
whether your view or my view is correct?

- Now no man in his right senses can presume

that he is always igght. Is it thus not possible

that my view is not correct, that your view or

some other view is the correct one? IfI
presume that I am always right, am I not
presuming unto myself a quality that belongs

~only to thé Absolute, to the Omniscient in

fact P It is our endeavour in life to strive
towards the attainment of such qualities of
erfection as we visualise, but none of us
could trutbfully assert that we have as to any

single quality reached perfection. I therefore
take it that you accept the view that you are
yourself sometimes in error, that your view
may not be correct and that the view of your
neighbour may be corrcct. And if that is
once conceded—as it must be conceded by
the rational mind—is it not natural that we
should ask our neighbours who may be in the
right to bear with us who may be in the
wrong, in fact to tolerate us, and should not
we ourselves, being human and liable to be in
error, exercise a spirit of tolerance towards
those whose views we may consider to be in
error? But the truest tolerance is that which
tolerates the intolerant, a tolerance which
very few of us possess,

I do not however wish this spirit of toler-
ance pushed to the extreme for there comes
a time or stage in our affairs when the actions
of others are so irrational, are so harmful to
the community at large that they can no
longer be tolerated. Then their actions must
be curbed so as to prevent ill befalling the
whole community. Their actions are the
result of illogical reasoning processes or are
based upon egotistical vanity and desire for
power, failings which are bound to have a
disintegrating effect upon society.

| have heard it asserted on more than one.
occasion that the student mind can at one
and the same time hold within itself two con-
tradictory ideas, Such a statement indicates
an ignorance of the development of student
mentality,. Two contradictory ideas are not
held at one and the same time ; one idea that
is held is the ideal that every mind has before
it ; the other is the material fact of life, and

" the material facts of life do not always square

with the ideals of life. The studest mind is
essentially idealistic, itlays stress upon the
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ideal as much as, if not more than, it does
upon the material facts of life, Now the
material facts of life and the ideal are not
always associated in the mind of the immature
student. It is only in the cultivated mind
that complete association exists. \When they
are associated and a comparison truly made,
there is no conflict for where the ideal does
not square with the facts of life, the ideal is
rejected for one which does square with life.
But this stage is only reached by the educated
mind. What is necessary then is that we
should reach such a stage of intellectual
development as to test our ideals against the
material facts of life, find out the points of
contact, reject the ideals which do not square
with the facts of life and adopt other ideals,
We cannot reject the material facts of life so
long as we desire to remain useful members
of the community. We must therefore re-ad-
just our ideals, To put it crudely, we must
materialise the ideal in order to test its worth,
Test the ideal against the facts of life, see
where the ideal and material are in conflict
and bring about concord to replace conflict,
Do not say that this is not- possible; I am
convinced that it is possible except in very
rare cases and where you are convinced by
trial and examination that it is not possible to
materialise your ideal, then reject that ideal
for another that conforms to the material
facts of life. India’s great need is not the
solution of the unemployment problem~—the
number of those unemployed in other coun-
tries, in particular in the United States of
_ America, exceeds those unemployed among
the educated classes in India nor is the need
a change in the industrial position of Indja.-—
India is less affected than are most other
countries by the world’s economic disturb.
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ances—the great need is I say to materialise
the ideal testing it against the facts of life,

I am particularly glad to observe that quite
an appreciable proportion of you, have taken
your degree in the faculty of Oricntal Studies.
You have devoted your attention mainly to
the study of the Tamil language and its
literature and I can think of no subject more
suitable for critical study in this residential
University situated in the midst of a Tamil
speaking people than the ancient ‘Tamil
classics studied with a view to the develop-
ment of a good modern Tamil literature. Tt
is not that I do not appreciate the action of
that large number of you who have made use
of the opportunities offered by this University
to study Economics and Chemistry. I observe
that about one-half of you who have gradu-
ated in Honours have studied Economics
while more than one-half of you who have
graduated in the pass degree have studied as
your special subject either Chemistry or
Economics, But the Chemistry and Econo-
mics of today are both modern subjects, they
can be studied in every University in the

- world and the developments in them within

recent years have everywhere been immense,
Tamil however is a subject which has a large
and highly developed classical literature of

its own; it can best be studied in the midst -

of a Tamil-speaking people in surroundings

that give a true Tamil aténosphere_; in fact it

can be studied in this University better than
in any other University centre in the world.
And it needs its ancient works examined in
the spirit of modern critical research and its
present.day literature developed along the
lines that that research will point out, I do
not wish you to imagine that I am advocating
that you should all study Tamil literature
rather than Chemistry or Economics or .any
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of the other subjects of the modern courses

_ included in the Faculty of Arts. What I do

feel however is that the study of the Tamil
language and its literature—and what I say
about Tamil applies equally to practically all
other vernaculars in India—has not received
such attention as it might, and indeed
should, have been given in the past. Itis
gratifying to know that this University is
doing its best to make amends for past
neglect,

Such remarks coming from one who has
had nearly 30 years experience of educational
administration in India might seem a reflec-
tion upon educational, including University,
administration during the last quarter of a
century, Be that as it may, [am firmly
convinced that at the present day the study
of the vernaculars in this country requires
more attention than has been given to them
in the past, Itis very easy to criticise from
the vantage point of the present day the
results of a policy which was adopted 30, 40
or 50 years ago. Itisa platitude that the
errots of yesterday are more visible than are
the errors of to-day. What is unot always
realised however is that in educational
administration an educational policy of to-day
cannot be judged by the results of the near

“future far less by the results of the present,

It can be” judged ig full only a generation
hence when the products of the present
systems of educational administration have
grown up and are the fathers and citizens
of the future. The educational policy that
we are able correctly to judge to-day is
not the policy of to-day, but the policy
in force a generation ago. The citizens
of to-day are the result of an educational
policy in force some 20 or 30 years ago. I
could considerably expand this as well as
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other aspects of educational administration
but I do not consider the present to be either
the time or occasion to develop at length
views on education in India. The present is a
time for talking heart to heart with you gradu-
ates who, as yet inexperienced, are just setting
out upon your life’s career. I cannot how-
ever refrain from referring briefly to certain
aspects of this subject even though I am
unable to speak at length on it. I should like
to emphasize one point. It is that while I am
perfectly convinced that the educational
policy originally adopted nearly a century
ago of offering facilities for the production of
“writers ¥ that is to say of ‘“clerks” with
a knowledge of English who could assist in
the administration of India was perfectly
correct, yet | am also fully convinced of two
defects in carrying into effect that policy, The
first was that practically no assistance was
offered for the development of the indigenous
culture and rudimentary system of education
that prevailed in India round about the time
of Macaulay, The second was that the idea
of natural growth which is common not only
to the natural order of phenomena but also
to all human affairs including the civic and the
political life, was not recognised or if recogni-
sed, was not’generally accepted anywhere in
the world three-fourths of a century ago.

A survey of history indicates the gradual
development and growth not only of the
underlying forces of nature but also of the
deeper and less visible forces of morality as
well as of all civic and political life. Slight
discontinuities are everywhere evident but
there is a prevailing continuity of the main
underlying forces, a growth which is difficult,
if not impossible, to arrest and which must
be recognised by administrators if they desire
good Government and contented civic life, At
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the present day it is very easy to see that what
was required in education three-fourths of a
century ago was the gradual development of
the indigenous system of education that pre-
vailed in this country, the grafting on it of new
ideas and the lopping off of defective worn-
out methods, the adoption of a constructive
rather than of a destructive critical spirit, the
adaptation of the modern methods of educa-
tion to the indigenous systems not witha
view to killing these systems but with a view
to developing them along the lines of their
natural growth. The result however of the
educational policy of a century ago was
gradually to kill the indigenous system, to
replace it by an exotic system which has
appealed to only a small section of the Indian
population, you graduates being among the
few to whom it has appealed, It has, I regret
to say, scarcely touched .the agricultural
population of the rural districts and where it
has touched them, it has divorced them from
their rural atmosphere ; it has depressed the
value of a knowledge of the vernaculars and
it has retained a barrier between the verna.
cular-speaking country man and the English-
speaking urban resident. It is scarcely oppor-
tune to discuss at length the reasons set forth
for the educational system not influencing
the lives of the major portion of the Indian
population. There is one school of thought
which considers that it is due to the practi-
cally complete separation that exists in all
educational institutions between religious and
secular instruction j there is another which
considers that it is due to the lack of appre-
ciation of and provision for the higher study
of the vernaculars; yet a third considers that
it is due to the idea that prevails among them
that the education offered is of no practical
. value to the agriculturists and yet a fourth
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considers that the economic condition of a
large majority of the people is so weak that _
the only education that is acceptable is one
that will make the child a wage-earner in his
very early teens. Ileave it to you in your
later years and in your more thoughtful
moments to weigh in your mind these as well
as other causes which may explain why our
educational system of the present day is not ‘
appealing to the rural population,

It has been suggested to me that I should
say something to-day about University policy.
I do not know that [ have much to say that
pertains peculiarly to the Annamalai Univer-
sity for I consider that the administration of
your University is being conducted on very
soundlines.I should however make one remark.
I have observed that a proposal has been put
for-ward to introduce technological studies in
this secluded out-of-the-way agricultural area.
This appears to me to be a suggestion entirely
in the wrong direction, Technological
studies are more useful in an ‘industrial area
and in an industrial country than in an
agricultural area in an agricultural country.
A fundamental fact is that technological
studies do not produce industries but that
industries precede technological studies, A
sound fundamental principle of educational
policy isin consequence that the study of
technological subjects gs such is needed only
in industrial areas. 1£then we are to intro-
duce technological studies in this University

we must look around us and search for-the -

industries that prevail in this neighbourhood

.and having found them, base our technologi-

cal studies upon these industries. Looking
around, you see fields everywhere, not a
factory of any kind in sight; you will find
considerable difficulty in finding any industry
warked to the extent which would justify
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providing specific technological study in it.
And this being a unitary localised Univer-

. sity, we should not search far afield in order

to find industries on which we may spend
the limited funds at our disposal by providing
for the technological study of the sciences
associated with industries. Such study even
when suitable requires large funds, for it is

- costly, much more costly than is the study of
. a literary subject.

- [ might however make one remark that
bears upon Universities in general—not
merely upon the Annamalai University,
Within recent years the idea of democratising
Universities has been broadcast in this and
in some other countries. The interpretation
which has been given to the phrase “ demo-
cratisation of Universities ”’ has not however
been everywhere uniform and I deeply regret
that the idea of democratisation which has
been accepted almost everywherein India is
to my mind far from the best, If by demo-
cratisation of a University we are to under-
stand that'its portals should be opened to all
who are able and prepared to benefit by a
University course without restriction as to
race, caste, creed or class, then the idea of
democratisation of a University is sound. If
however by democratisation of a University we
are to understand that the University author-
ities which guide the destinies of a University
should be democratic in the sense that they
should have repres¥ntatives from all classes

and conditions of the people—representatives

appointed for political or other non-academic
reasons—then I have to express my profound
conviction that such a view is totally opposed

. to the soundest ideas of University education

and administration, A University has as its
main functions the training of the intellect up
to its highest standards and the formation of
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the character of the youth of the day as well
as research in fields of intellectual study
which will lead us beyond the bounds of our
present knowledge, That being so, do we
want intellectual mediocrities to dominate
the authorities of our Universities? Do we
not wish those whose singleness of purpose
is self-evident, those from whom opportunism
is absent, whose interests are mainly acade-
mic? Do we not desire its members to be
selected from those of the highest intellectual
calibre? A University admits in general
two main classes of students and in these
classes there is considerable overlapping ; it
admits those who are intellectually above the
average and it admits those whose parents
have sufficient means to pay for their Univer-
sity training. Now practically all the research
work conducted in the world is carried on by
University graduates and also the vast major-
ity of the members of legislative bodies are
everywhere University graduates.,  All
advancement of human knowledge and a
right standard of legislation and governing
are dependent upon our graduates, Are we
to accept as the governors in our Universities
which determine how we should train our
researchers, our legislators and our adminis-
trators only mediocrities or those whose
interests in a University are but secondary
when all our civic life depends upon the
graduates we produce? Surely not. The
Government of a University should not be a
democracy ; it should be an intellectual and
character aristocracy. Such a governing
body is the only’ kind of governing body
which will truly carry out the functions of a
University, Let the portals of the University
be open to all who are able by their intellec-
tual ability to make use of it but let the
governing bodies and authorities of the
University be restricted to those who form in
intelligence and in character, an aristocracy
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of the country, Democratisation should take
place not among the University authorities
but in regard to those who are admitted for
University studies,

I have been frequently asked in the course
of my educational experience whether I
should advise that a boy be sent away from
his home for his education, that is, whether
he should attend a hostel or college asa
boarder or whether he should be kept at
home with his parents and attend school or
college as aday boy. Time will not permit
me to discuss this question at length, What
I would state however are the conclusions
which T have reached. They are that where
the home influence is good, the boy’s charac-
ter is better developed if he lives at home
and attends school as a day scholar than if
he were to attend a boarding school asa
boarder, Where however the home influence
is not entirely good—and en passant | may
remark that you will never get parents to
acknowledge that their influence is not
wholly good (such a criticism will only come

from some outside observer)—then it is muca-
better for the boy to attend a boarding
school as a boarder and be removed from
the less beneficial influences of his home. One
great advantage that the boarding system
has is that it cultivates the virtue of accept-
ance of responsibility among the senior
students who have benefited by the system,
It also teaches a boy to accept as a matter
of course—as part of the day’s work—small
injustices in the minor affairs of life inflicted
in a perfectly just spirit and without any
unjust or prejudiced motive. o

But T must cease. And before concluding
to-day and wishing all you graduates God-
speed, I must express my warm appreciation
of the great good which the Founder of this
University has done to South I[ndia by his
great munificence in founding it and I express
the hope that some of you who are now before
me may, when you acquire such wealth as is
your lot, devote some of it as has Rajah Sir
Annamalai Chettiar of Chettinad to the help
of your fellow-creatures by making provision
for advanced education among them,
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