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‘House Beautiful Score Cards.

Hostel supervisors wiill be interested to know that the
CHOUSE BEAUTIFUL SCORE CARDS ™ are now available
These cards are 07 X &7, attractively printed on a good quality
white card-board,  Thev have, at the top, a reproduacton in
colour of ance of the lovely, carved woud doorwavs of Dnvarahag,
Kuomaon, made Hom a drawiog by a student i our Boyvs” Anglo-
Vernacular  Schoot, there, The card muakes provision for
recording score of attainment of the  * House Drautiful”
objeetives for a period ol two vears, O the back of the cards
are  Iisted  the points w0 be observed and sooved. It s
mmtended, that one  of these cards =hall be kept in cach
Hostel Room or Unig, for the recard of a dalhy score.
“he best results have been attained when the satistuctory aiiuin-

1

ment of i the points s been the basis tor recornd; and when
the Room or Unit has been awarded some wrticle for use in the
room, wien thers nas been adaile soore of satsineto v attamment
for a week, two weeks, 4 month, as the case mav be. Such an
aid in hostel supervision as this card may be has proved o nmake
hostel supervision both an easier and happier task than is some
times the case, when the supervizor’s attention is given to breaches
of regalativus rather than to then successtul accomplishment.
These cards mayv  be ordered {from Miss M. ¥ Carpenter, 35
Rest Camp Road, Jubbulpore, and will be availabie at auna one
each, 1u lots of eight or more.
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Possibilities of Progressi
Education

Irexe Masos Hanren. MA,

\.Q i
B v H N s B o 5 x 2
Training School for Teachers, Moga, Punjab R SN

})l’iOGRESSIVE education 1s a world movement., However

vagne its definition and diverse 1ts muanifestaticns have
been, certain astribues are discernible in all the varied advanees
of the New Dducation, Its growth in coberence and swength
demands attention. Today 1t is more easitly possible than
formerty to study the movement and question what 1o holds of
value for Cbristian schools in India.  What are the trends of
advanced educuational thought which offer practical sugrestions
far onr sehool work ?

It is natural to look with some scepticism at a new vogue,
especially in education. In sc.hools 0 stropg!y controlled by
tradition as ate onrs in Tndia, it 15 too expensive and dangerous
to adopt whims and fads of educational theorists, The boaten
track is easier to,tread, and perhaps wiser, considering all the
difticulsies of following new rcads.

Yet change in Indian education s long overdae. Many are
the voices lifted in complaint, as any will realise who will rcad
even the table of contents of Indian educational journals issued
in any one month. Far too few are the practical attempts to
correct even the recognized evils. India has been perhaps one
of the slowest of large natious to becowe tncerested in progressive
education. In Bngland. Trance, Austria, the United States of
America, China, Japan. Germany, Italy, Ruassia, are found many
successful examples of schools, and sometimes of whole school
systems, that have broken with tradition and ave lead.h'zg‘ the
way into a new understanding of the meaning and possibilities of
education. Indin bas had a small part in this movement and
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will have sill a larger part, Itis encoaraging to note that the
New isducation Fellowship (an international organization) of the
Punjib has just been staried in Liahore”

Tt is not my purpose to make here a thorough study of the
progressive education movement, but cur furlough in America
this year has given us an opportunity to contrast educational
theory and practice in 1931 with what we remember in 1924,
and to reflect on the trends of thought revealed and their
meaning for Indian education. From this cbservation we have
become aware of three divections of change in education. which
seem to have special suguestion tor us, These three trends will,
by the courtesy of the editer of Christian kducation. form the
subjeet of three articles, The tirst impression is that there is in
progress thronghout the world a vigorous revoit against tradition-
alism in education, and that this revolt has in recent years been
greatly re-inforced, The second observation is that the new Edu-
cation movement has in recent vears developed a healthy self-
criticisn and is advancing both In arepes and America in a more
scientific spirit. The third trend although harder to define, is
easily discerned, Tt is the search for a more effective integrating
principle in edncation, and the growing appreciation of the basal
importance of spiritual values. This third general wend of
thought constitutes a remarkable opportunity for the Christian
philosophy of education. IFrom astudy of these three tendencies
of forward-locking education, we should find courage for the
pioneer work which must be done in India if education and
society are to become Christian.

A further introductory word should be said. The story ot
these new schools and new methods is always interesting, but if
it 1s not studied with the limitations of our own conditions in
mind, it has little worth for Tndian educators. In oiher words,
the suggestions we glean from the world movement should have
application to poorly equipped schools as well as highly devel-
oped institutions, and especially to teaching in the vernaculars as
well as in Enghish. Too much of our educational thinking
pre-sapposes the English langvage as the indispensablé base!

* For information apply to B, C, Harrington, Institute of Experimental Edu-
cation, Forman Chiristian College, Lahore.
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The revolt against traditionalism is more successful and
ontspoken both in Finrope and America than it was seven years
agn.  Most of us have thought that the new technigues of
teaching were mainly successful in well-equipped private schools,
and in these chiefly in Primary classes, and had little inflnence
in the public schools of the United States. T was informed
several years ago (in India) that ** the project method is cead 7.
On the contrary, the ** project method 7, which 1s truly a
philosophy of method, not a special device. seems to be
permeating with surprising rapidity the thinking and practice of
the common schools, The evolution of entirely new types of
relizious education is alsc of the ntinost significance.  The most
saperficial observer cannot fail to see great contrast in both day
school and Sunday School between the typical class-room pro-
cedure today and the nsual practice a few years ago. New
conceptions of learning and teaching are powerfully influencing
practice in elementary sehools, in an inereasing nuwmber of
secondary schools, in conservative as well as progressive and
experimental enlleges, in the theological seminaries. in the adult
edacation movement and in most of the denominaticnal plans
for the Christian rehigions education of children and yonth.

O cour-e. 1T do not intend to imply that this is evidence of
a sorl of trimuphal progeess of the © project method 7. The term
i= perhaps nufortunate, although 1t is so much used in India.
This moversent in the West is not propaganda of any ¢ method.”
No one group of educators is alone responsible for it. It is
rather w general conviction growing ous of ever inereasing ex.
perience and scientific study, that the traditional methods of
teaching hLave been wastefal and incfiicient. Many of the
procedares in teaching und learning so fannlar to us are based
on disproved theovies of psychology. Several  streams of
thought bave juined in this steady How away from formal learn-
ing and discipline towards active. purposefal and creative jearn
ing. Diverse schools of psychology-—social psvehology, educea
tional p~ychology, the weisurement movement, behaviorism the
Gestait psychology, and the psycho-analyst schoo!, Lave heiped
in a new wderstanding of learning, Kxpermmental schools Liave
contributed effectiveiv, Thenw work 14 evervwhere noticed and
studied. Such =chozis as the Francis G. Parker School
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Chicago. the City and Country Sehoo! and the Horace Maunn, in
New York, the University experimental schonls and Model
schouls too numerous to mention, the Lincoln School of Teachers’
College, Columbia, bave now long years of carcful recorded
experiments from which to draw deductions and guidance for
other teachers,

Morve surprising to visitors from India, who bave not been in
America in the last 5 years, are the unmistakible and far-
veaching changes in operation, or projected, m many of the
public school systems.  Cities like Denver, Passaic. Liong Beach,
Cal,, Newark, N.J., Los Angeles, Raleigh, N. C,, Si. Louis,
Baltimore : counties like Allegheny Co.. Marvland; states hike
Virginia, \Wisconsin, Conneeticut, have reconstructed their
coarses of study, and ave introducing activity programs. new
types of organization of subjzct matter. new practical and culiural
ewuphasis.  Ovdinary teaching in a growing number of pubhic
ccbuols ceems to the observer more vital and cffective,  Undoubt-
edly some ol all this is superficial, but as surely, there is distinet
and widespread hprovement in teaching.

A rather startiing proof of thisis found in a recent publi.
cation designed to give progressive ‘eachers help in developing
their plans. It 1s called Catalog.— Units of Work. fctivities,
Drojuets, cte. to 193527 It contains a Biblivgraphy of books
dealing with activity programs, and a carcinl and scholurly index
of all the descriptions of projects and ™ aaits 7 published
American educational perivdicals between Junuary 1, 1925 and
Decomber 31, 1931, The nuwber of such articles recorded is
over 7,000, Consider for a moment what a body of experience—
and generally snceesstal experience— with progressive methods in
elementary and secondary schools that iist represents. It at
least suggests the possibiiity that not only a few superior teachers
working under ideal conditions, but the rank and file of enter-
prising teachers, are finding Lelp in the philosophy of method
which eontrols activity programs and project metbod.

This is revolt against traditionalisi indecd--a steady and
far-reaching shift in emphasis from the old muaterial-centered
ching.  This growing body

eurricalum to experience-centered tea

* { ublished by Burean ol Puvlications, Te ers’ College, Colunbia Univer-

sity, Newyork.
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of experience with progressive methods, although varied, has
certain common marks. In most of these units of teaching. the
old divisions betwcen “subjects” have more or less broken
dowp. The unit has been developed from the foundation of
children’s experiences and interests, and the knowledge needed
to make meaningful the esperience could not be keptio water-
tight compartwents of ** history ™", geonary 7, ¢ composition 'y
‘«spelling ', ** geography 7, © drawing . v mathematics 7. In
most of these units also, pupils have discovered new wotives for
gaining mastery over the tools of learning, Drill in reading, or
in specific processes in mathematics or peninanship, often
forms part of the “projeet . Another characteristic of such
teaching is that it stimnlates and uses activity on the part of the
pupils.  Activity is not exclusively physical or munnal activity.
Menta! activity--not handworsi—marks a successfnl project.
Again, the best of this teaching expects and secures purposeful
activity on the part of the pupils. These traits of the newly
tricl “unit”. aclivity, or project methods are sigmficant of
one reqaivemeat of good teaching. ancient or medern. Tt should
serve to develop thinking,  The purpose of the teacher 1s to help
the pupils to grow in the power of controlling expericnce
through thinking.

Jetter teaching in the rank and file of the pubiic schools as
well as in the progressive schools. scems o bave a divect relation
(o the amount of guidance available for the teachers. Onc of
the most obvibus trends which an cobserver of thes Awerican
public school system notes is the great activity n cwriculum
re-building. Not only are revisions in progress in a large
namber of cities, counties, and states, but the new courses of
stndy are very much more detailed and flexible. The best of
them countain not only the syllabus of teaching material, and
suggestions on mathod. but the background information necded
by the teacher, as well as sevewnl alternative plans and detailed
descriptions of projects and activities which have actually been
carried ont in other class-rooms,

Many of these new curricula ave based on the social needs
of the pupils.  They offer subjec-matier vitally significant in
the child’s present life.  Fducational leaders are challenging the
schools to do their part in re-making society. Many believe
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that schools should be conscious agents in social change.  \While
still the mjority of thase who contro! the schouls are tinndly
unwilling to face the problems of relating eduecation (0 social
re-construction, there iz neverthelesz g steady  trend toward
deahing In the class-room with problems of conimunity betters
ment.  Tmproved courses on personal and public hygiene,
preparation for family life, training in good eitizenship. are
aceopted as important parts of the school curricala.  Moreover,
most of the newer curricala for the higher grades attempt to
deal courageously with the problems of modern society. It is
realised that one of the serions duties of the school is to provide
practice in clear thinking and right feeling about contemporary
problems and issues,

It is encouraging to note that during the last few vears the
progressive philosophy of method bas begun to affect the
secoudary schools of America. Farlier in the movement, most
of these new types ol teaching were reporied from the primary
graies; but recently these ideals ave chanzing the prourams
of the Junior High Schools, and transform ng the hiah school
teaching of, not only the sciences, but of Iinclish, the classics
and mathematics as well.  Idvcators have come to realize that
adolescents have a rigitt to leara with activity and joy.  Interest
and purpose are vitalising the studies of the secandary schools.
Many recent High School text-books refloct the new point of
view. New types of secondary schools ave beginning to appear,
not “technical ' High Schools as ailernative to ¢ literary
High Schools, but schools which offer enlutnral education closely
related to the practcal needs of all types of pupils, In such
High Schools. schos! work bas been hamanised and socialised.
Scudies ave closely related to home and community life and to
vocaticn,

One of the most interesting recent developments in
American education is the re-organisation of the curricula of
the colleges. Some have adopted radical changes, as in the
case ot the so-called ** co-operative culleges . 1n these, students
have experience of practical hife as part of their college course,
by working at real indusivial. business, or professional jobs.
One of these co-operative colleges, Antioeh, has recently given
interesting proot of the success of thus correlating work with
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study, Thirty-two Arts colleges of Pennsylvania were studied
by the Carnegic 'oundation for the Tmprovement of Teaching,
to determine how much information on cultural subject~ was
retained 1n the memories of the students, The questions asked
of all the Seniors in these enlleges did not deal with practical
ptoblems, but with the ordinary knowledge of literature, art
and music which the educated person 1is supposcd to possess,
Antioch College in Ohio asked to be included in the survey,
although it makes no pretence of concentraung on academniie
wstractton as do the others. In spite of the fact that the
Antioch stndents spend half then time away from the campns
in regular paid work in the cutside world, and only half in the
class-roown studyving books, they ranked bigher in this test of
purely cultural subjects than all but one of the other colleges,

It i3 impossible to peak here further of the research and
science which lie back of these nmportant changes Objective
measurewent is being used to check and test experiments with
new forms of teaching and organization, and will doubtless be
still more thoronghly used. So far as the outcowes of the
changed procednres have been susceptibie of exact nmeasurement,
the resalts are enconraging. A study of these results leads us
to believe that in Tndia we can afford to try the new techniques,
beginning by training student teachers and teachers in service
in the progressive philosophy of wmethod. Making allowance
for the danger of superficial imitations, errors, and fads, there
still remain four, suggestive lines of advance which should be
practicable for Christian schools in Tndia,

First, we should be able to secure In our schools more
opportwiities for thinking on the part of pupils. The methods
we use should stress the problem-solving and creative acts
rather thano the repetitive. They should encourage the spirit of
enguiry, We can use the interests of pupils in constructior and
investigation. Instead of ¢ learming-to-show-to-others” can
we not have move “ learning-to-meet-felt-needs 7

BSecond, we surely may plan fo make the school more of 2
force in the betterment of neighbourhovd and wational social
eonditions., The purpose of a Christian school cannot be to
re-inforce the stafus quo, but to bring the dynamic of the
Gospel to bear upon all wrong in human life.  Attempts have
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been made in Indian schools to relate curriculum and nmethods
to the prablems of raral life and family lfe,  These attempts
have baen so far too lireely eonfined to rural schiocls and girls’
schools Practical points of beginning in the new plans for all
schools wonld be preparation for parenthood for both boys and
girls. healih educition, good citizenship, community service.

Third, the time is ripe in Tndia {or experiments in new types
of secondary schonls. Why shonld we continue to {adapting
Mr, K. T. Paul’s words written ten years ago)  place before
ingenuous people, along with what we know to be substance,
alsh what we are perfectly aware is fair in exterior buta hollow
vacuum in the interior . Do we not yet realize (again
Me KT, Panl’s words) © the nntold wastage of precious human
matarial when there is available to 320 wmiliion people no real
alternative to an edncation which is designed only to lead to the
universisy 77 The Christian forves are bound by the very
leadership of their Master who pointed out the wrong of placing
a stwinbling block In the way of “these litile ones’, to take
courage for pioneer work in this field.

Foarth, the need is pressing for the production of more
helps for teachers and more books for children. Here co-
operative work would be of the greatest value. Much 15 already
being done in producing religious eduacation materials fas in the
Charterhouse Course). In the field of gencral educaiion also we
need to publish entirely new and fully detailed curricula of
Christian elementary education, and secondary education, as
well as more accounts of experiments in new types of teaching.

The duty of Christian educaters toward the new Education
movement is clear. We ought to study it, and with courage
and caution, use what seems to be best.t

* Note. — Frojects in [ndian Education Van Doren, {Assaciation Press) and
Fourteen Ecperiments in Rural Educafion, Van Doren, (Association Press),
Also see many s-hool experiences reporteld in Christian Education and The Moga
Journal for Teachers. )

+See New Tendencies in Teaching Religion. Sheridan, Abingdon Press,

Sgrne Present-Day Tendencies
in Educational Theory and
Practice

D,
), : F
Driicciped, b Leliog e

A% f N .
WA do you butten o button 7 What fiv g-rs do vou use and
what movements 4o they ke ” W uhuub coing throngh
the movements, can you retwnsoer how ven do them? In all
Ty IR ’ '
probability you cannot,

. This 13 one of the wavs that Lh‘. William H, Rilpatriek,
Professer of Mducation at Fexvh ors’ Cellege, New York (i ;
uses to 1lustrate the fuct that all veal learning is the © ulci]"li(;)i;}f:
of ways-of-Lehaving 70 T he:e savs-of-behaving ave so buiis iutz
cur physical, mental and morad dihre t';\,at“t'ney become a
permanent part of onv character and ave wzed by as, often quite
unconsciously, in onr datly rexctions to bte’s demands,  We may
not kaxw when ad bow we leavnead thon, batif they are really
learned they bocome an inwlienant: pavt of enr conduct. This is
tr ne not only of buttoning a batton, bat alsn of the babits,

Litades, onilolos, and m»; corbions thal we are so
into the charaeiers of st

king to build
‘ | fonteiaonr b wmu of sciencee, history,
geography, mathematics, 1;'{ rature and ro i
Onr traditionnl methods of eldueathn }mm been under a
rather hea\'y. five of crtticisn: dnring the last fow years becanse
they huve faled to emphasiz: these chavactev-building aspects of
education and have b-en more intent cn the 1110;1(3r;zin“f of
subject-matter than on the wider problemr of complete c?}ild
growth.  Lepecially in Indiy, wheee our attention has been so
lnvzely centred an preparation for examinations, have these
more important aspocts of edncation been slichted,  So often
we find here the fatalistie aruiude that the blight of the rigid

s

examination systewn with the resaieant rigidi ty of cuarriculum
and mthodis 4 necessary and pormanont p; vt of oty system of
education, and thal efforts to fre wirselves from the bonds of
that system ov to excreise any treedom within those bonds are

b
1
i

= Pse courtesy ot the B, Yuwey Megaf fpdee, Darnee and Cevlon,

10ud—72
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fatile.  This attitude certainly is wrong. Inelementary schools
and in the lower classes of secondary schools we already have
unlimited opportunities for experiment. And in Iigh Schools
o the measure of frecdom that

and Collecss we nced to exe
is ours within the existing systen, and ceasclessly endeavour to
educate a body of teachiers with such character and such high
ideals of their profsssion that they can be trusted with a largey

measure of freedom,

Sudden'y to remove the control of higher examining bodies
would certainly bz disastrous,  But we ought to look forward
{5 a gradnal leosening of that control so that individual schools
and teachers may bave that freedom without which it is im-
possible to make the shitt from the present narrow conception of
education to that broader ideal which i3 everywhere held to be
so desirable. 1t is our purpose to discuss this broader ideal and
the ways that lead to it. T propose in this and in two sugceeding
articies to deal with some of the tendencies in o present-day
educational theory and practice that have geened to e, In my
study and in my visits to a pumber of proguessive schouls in
Awmerica, to be most signiticant for us who are sceking edu-
cational advance in India. First I shall attcapta brief sketeh
of satme of the leading educational ideas that form the theorctical
background for most of the edneational experinents of cur day.
And then I shall describe scveral types of progressive schools
and shall present the suggestions that seem 16 me (o emerge
from such a study as this, for the vevision of our edacational
methods in India.

At the outset I snouldlike to place before you a phrase which
cught to be kept always at the centre of our discusston, The
phrase is, “The Child-Centred School . It expresses so well
the central idea in most present-day thought regarding edu-
cation. Tt is the title of one of the best of the books which
present a critical appraisal of the new cducation. (Lhe Clild-
Centred Schoel, by Harold Rugg and Ann Shumaker, (World
Book Company)  This book presents with enthusiasm, and yet
with critical jndgment, the “ new articles of faith of the child-
centred schouol . Irreedem s, Control, Child Initiative os.
Torcher Taitiative, Croative  Activity vs. Passive Receptivily,
Child Interest vs. Adule Formulated Subjects,—these are the
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rallying cries that greet us on almost every page of most books
on education written nowalays. And there avre inunmerable
Schoo‘is where attempts ave being made to give concrete exe
pression to these slogans.

We cinnot go far in the literature of this reform that is
sweeping over the school systeins of Awmerica and of Iiarope, and
is being strongly felt in India, without realiziny that there is one
man who has probably done more than any other to phraze the
thonght backazround for the whole movement. The writings of
Dr. John Dewey and Lis own cariy eduacational (Axpert'm'ents
have been the stimnlas and inspiration of o wany others who
have carried into practice the ideals he enanciated. Cne i3
ternpted to dwell at length on lils contribution to educational
thought, but space will permis only one or Lwo bricf references.,
The story 15 told of his early experiment with a new type of
schiocl in Chicago, Ta 1596 he was scarching the scbool supply
shops for a kind of desk and chair that would suit his couception
of the needs of little children. But he sought in vain.  Lially
one of the dealers in school furniture understood the difficuliy.
“Tam afraid we do not have what you want,” he said,  © YSLL
want sowething at which the children may work ; these are all
for listening.”’

However, Dewey founded his laboratory school.  And out of
these catly experiments came a long series of thoughtinl books
cn edacation.  Angd to-day countless schiools may be visited that
may be called laboratory schools,—schoois equipped not pri-
marily for listening but for working.,  Not only has the furniture
changed but the educitional aim haschanged. In the traditional
schoo! the emphasis has been on drill in memorizing lesson
material.  Tearning has been lhoked upon as consisting chiefly
of remembering facts. In the laboratory school the jain stress
is laid upon habus, attitudes, skills, appreciations, and co-
operative activities, Growth in individuality, creative self-ex-
pression, the maintenance of an educative evvironment in which
individual and group activities shall furnizh rich purposeful
expericnce,—these are the ideals that the new schouls put in the
foreground.

Throughout Dewey’s writings there are tlashed into our
winds those gleams of iusight that illamine new tields 1 our
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thinking, I wish at this point to refer to one of these,
Twamaturity, he savs, is not a negative but a pasitive thing. It
15 the pri:ﬁnry eondition of prowth,  Withont immaturity there
can be no ability to develop,  We tend to consider © Tmnaturity
as a mere lack . ... ...... SWe treat it =impiy 13 a privation
bzcause we ave measnring it by adaithsad as a fixed standard
. Childven, i they eoall express themselves articu-

I A
1

lately and sincerely, would teill a ditferent tale; and theve 1s
excellent adult anthority for the conviction that for certain
moral and intetlectual purposes adults wmust become as little
children ” (Democracy and Lducation, pp. +0-50).

Herein is expreszed the ** Macua Carta 7 of children’s rights.,
Tidneation in childhood is not a prepuaration for a fived and <tatic
and predetermined aduithood,  lhication eans © 1'ccon§t1'11cti011
of experience ", Childhoed must have the opportumty, not
merely to prepare for adult experiences, bt to reconstruct these
experiences so that there may be larger hepe ler a recgnstmct‘ed
race experience. I'or a nation ajss ouzht to be like a little child
in this sence that it is able te iearn and to develop,  And this is
more likely to be the case if the ehildeen of a nation are treated
not as merve recepticies for traditisnal er adition, but as living
growing personalities to whom we must look for our builders (,f
a better world.

I shall gather the discussion of the clucaticnal theories that
1 consider most slznificant fov our purpose around the following
six subjects: (1} Mind-set; (2y Tearning as mgdiﬁed hehavicur ;
(3) Liearning as Mastery; (1) Attendant fearnings ; (5) Balance
between creative solf-expres-ion and sceml adaptation; (6) Idu-
cation for a changing worki

1. Mind Set

Mind-set-to-an-end,——this is Dr. Ritkpatrick’s phrase for the
nzcessary condition to any real 1»—-1\"'%1‘*- This conception is
based on the Jaws of learning which Dr. Thorndike forinulated
on the basis of long years of research by many psychologists,
These laws are an endeavoar to state the relaticn between the
learning process and the nervous systern.  liducational theory
must take account of the phy-iotugical Lasis of learning.  Nvery
huwman organism has as the basis of its behaviour a system of
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hundreds of millions of neurones infinitely more intricate than
all the telephone and telograph svstems of the world combined,
Every bit of lewning wrans a sct of connections within this
system of nenvones, anl thercfare one of the wost hmpartant
things in education 15 to Lwn Low these neurone eonnections
ean best be formed. Ta those delicite nenrones with thei
sensitive receiving and discibiting Gbres ‘o5 a good part of the
secret of teaching and leaining,

One does nsb neeld to he g thorough-gning behaviourist to
admit the bindamental finpiri e of the physienl basis of the
learning process. 1 do not helieve that the whole of the strange
world ef memory and tmagination, of thought and will, can be
expliined in rerms of nenvone eonnections,  But 1 do beliove that
every spivitnal event in the life lnstory of these plysical
organisms of onrs has its physical caveclate, and that the record
in the fibres of our nervous sv~tew it of prime Luportance in
delermining fiure spiritaal events. Althonsh years of intensive

Cresearch have hoen given to the fask, physiolagical-psyeholrgicts

arve a3 yet only at e beginning of astudy of this delicate system
of connections that is the physical foundation of learning,  But
enongh is known £ make s rc:p»ct theiv tinding regarding the
fadimentad Tuvs that sovern the lwu'ninff process,  These laws
have been cadled the law of readiuess, the law fc flect and the
law of exereiza, Brefly state 3 hese ll‘\‘.a tell ns that bonds or
systems of nenyone C‘-L]':Ctli‘ni_ may bein a state of readiness
or anreadiness, that satisfaction follows actien in 1 state of
readiness, and lack of opportunity 65 act swhen that state of
readiness is present brings ennovance,  Foveed action in a state
of anreadiness also brings annoyance,  Satizlaction strengthens
nearone connections and annoyance weakens them. and repeated
action with satisfaction aives (onahl“‘} increased strength,
These laws cut straight across a good deal of past educational
theorv. Tt has been couildent!y believed by many educators that
elacation consists lavgely in foreing pupils to perform  tasks
which are disagreeable and ont of the line of their nataral
interests ; and that this kind of [oeced oifort brings the discipline
that is ne2ded t5 form sturdy charicier and prepare for the hard
tashs of adnithood,  Few have deliberately expressed their peda-
gogical faith fn such terms as these but a very large part of our
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edncalnona] practice has shown that this dogma, though not cften
sonsciously exprossed, has been the guiding puinciple,  Effort and
discipline have been set over against interc-t, and 2 hard and
uninteresting task has beea eonsidered as baving bigh educative
value st because 1t was hard and disagecenble,

The truth of this theory 15 that alucation wust tovolve hard
tasks, ditlicnlties o Le overcowe, effort that plans and Las its
plans frustrated.  Duav the nower theory holds that the perfor-
nance of a disagreeable and uninterssting ta-k io itsclf has no
oood educative eftect, Tt does have many attendant bad effects,
It is only when mterest and ctfort are jomed thit vea! discipline
t-.lk.os‘ .phce. Learning is at its maxtmum whien  pnrposive
activities alang the line of the pupil’s mtercst are chosen,
plunned, and execated and the ends achieved jndged. \When
tasks ave perfornmed 1n such a purpased activity, when obstacles
that frastrate ave overcome and difiizalties that involve dindgery

onlv act as an incontive to greater effort. when the inner nrge of
- - o
1

the pup'l's interest is at iws ool tile and the cuter urge of the

teacher as a tizkmusier at the ebd, then the laws of lrarning are
obeved, there 1s readiness and satisfaction, and a mind-sct-to-an.
end achieves permanent learning, Pupils must purpose what
they do. The funciion of a teacher 1'<: not that of a taskmaster,
but of a guide, helper, and adviser. The teacher has in mind
not only the umne:lmte interests of the child but alse the larger
context of adulthood in which the chid’s life is set.  The telaclr?er
knows the targer projects toward which the child’s life must be
guided, DBut these demands of the us’:ul vorld must not force
themselves upon the child's world. Gradually under the teacher’s
guaidance the child must be led to choose a series of experiences
so related to sach other that each one helps to broaden and
enrich the stream of exporicnce as it flows on to higher
achievements and satisfactions,
This coucepticn of cducation as purpoaseful activity along
the line of the child’s growing interes:

! 2 has come to stay. Tt
raises many questions as to method, curriculum, discipline, and

the type of tzachers that we veed.  As those who are int terested
in the kind of education that shall bulld the character of the
citizens of the mew India cf the fature, we ought to face these
questions seriously,

<
[V

EDUCATIONAT THEORY AND PRACTICR 1:

2. Learning as Modified Behaviour

We learn by duing. not by meworizing Jdedinitions, woral
precepts, and statements of fact. This iz as true 1n learning
religion or history or civies s it s in lening o play tennis or
to swim. When T wasa boy ] had aniutenze desire to learn to
ewim. I had a mind-set-toan-cnd. »\M my oder brother
proved to be an ideal teacher.  Like all ideal tewchers he
enjoyed his work hnmensely,  His method. oo, was sound. He
placed me in an cavivomment whare my [ulo need might be
sitisfied, where there were @itiziitics to be overenme, and the
teacher’s help was civen at the points of greatest difienlty. He
took me to a deep river, tici a rope avonnd tue, attwched the rope

to a long pole, and threw e into the water. He imparted very

few precepts in advance, My desive to loarm was 20 intense

thar the disagrecable parl of the exporience was counted as

nothing.  When my efforrs failed und my head went under, thie

rope tig'ltf nod

instruction and ene
I awas given another cpporuuiity o puepose, plan,

and T owas deawn up Loroa bit of broath and

wagetsent, Then the rope was slackened

acain, and u

excente, and judge wy learaing project, A few such lesscns and

I knew how to swim. Thore Bas never been a possibiaty of

forgetting the resulit of those lessons, I have sueh confidence in

the moditicd behavicur which boeanie a part of my being then

that T would dare at any time to plange inte the deepest niver,
cen though T had not swiu for ten years,

Al leavnipg is m-diti-d behavionr just as truly as learning

to swim or to ride a bicyale or to pay teonis is. Ualess
behaviour has besn changed s a resultof o oset of fussons there
bas been no reil lewrning. Oar puarpose in the teaching of
history is not that she stnident may have ten years from £ow a
complete memory of every date, nane, and event that wo have
disenssed. Ve know thar in ten years the great mass of detail
will have beeome vague and blarred @ but that vesult of our
teaching dous not disconrage ns.  Nothing else eould be ex-
pected.  But we do desive thab ten years benee his attitndes,
outlooks, and m:L vities in present-day siicavons will stil be
profoundiy medified beennse of the histcrieal backe cronnd that
has been given to his vutlenk on life,  And so with selence,
literature, and religion, or any other subject that we are bent
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on teaching. The product that we oucht to seek is modified
behaviour,

Now unfortunately for the teacher most of the things that
we are most desirous of fmparting cannot be o tansht dirsctly.

Kindness, unsehishness .operanion, initiative, solicreliance,

perseverance, (‘rLﬂL’I\LLnEc, rm;tl wosdurstine

Wing, o syvipathy,
tolerance. honesty —these are a f{ew of the edncational results
that we arve most anxions to achieve,  J3at you cannot have a
ciass for so mny Lours a weei in Kieadness or initiative.  You

cannil impose extra lessons in unsclfishness uatil a cmld cames
up to a passing grade, Those rosults must come ont of wetivitics
that ave rich in opp ,;t‘c;xznt\>* Lo the expression of these traits,
A teacherand a sysiem of etacutl noaghs to Le

1 judued primily
by the wuyin whichh 15 furnishes an environment where such

products are fostere !,

t1s fras thut there are many other influences bearing on
the lif2 of the pz: st titat help oo hinder the ?e clopient of
1

character, The school iz only cne amsng wany  educative
mfluences. The home onght to be the man factor in this work
of character-nmilding.  Dat all too ofien the school s the only
agency that ean be eounted on, conzcinusly and intellicently, to
face this task., Thi< broader eancepiion of the sohoels function
makes the task of che toacher noeh misre complex. Buat it also
makes it more fascinating and inspiring, especially heve in India
during the coming years, The snvject-mntter of our daily
lessons becowes an instrument wiii which we train the youth
of India to harness all vheir vich yTsources of thought, emotion
and will 1o a great projeci,-—3 project in social uphift, in racial
understanding, in more adeguate religious worship and service,
in governwment that shall promote the good of all,

3. Learning as Mastery

One of the most signiticant contributions to educational
theory in recent days has been the prezentation of the philosophy
of mastery by Dr, Henry C. Morrison, Pinfessor of Education in
the University of Chicago. e sets forch iz philgsophy of
education in a mas rly volnme, entitled, »The Practice of
Teaching in the Seceondury School 70 dlere hie discusses the
concept of mastory, the stages of wmaswery, the wastery unit, thg
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mastery formnla and the teaching and administrative technique
which aims at masterv teaching. A careful study of the
philosophy of mastery is cssential for an anderstanding of a
widespread movement in present-day education. I shall attempt
in a few words (0 swmmarize the most lmportant ideas in this
philosephy, .

Tirst. there is the concept of mastery. [n learning to walk,
swini or ride a bicyele, the point at which nustery 1s reached 13
very clear. The learner has either mewtered or be has not
ma:turcd. There are no deurc:s of mastery. He cannot be
marked thirty or seventy per ¢ont on his achievement. He can
either swim‘nr not swim.  Of eonrse, there 13 great room for
deveiopoent of ~kill in the use of the learning that is mustered.
Burin these phyvsicn activiiles the stage of mastery is clearly
defined.  And thes<e phvsical adjustments or adaptations, once
learned. are not forgotten. but beeome a permanent part of the
physical arganism.

The philosophy of mastery holds that all real learning
involves mast-ry jnst as tenly as theee physical adjnstments do.
“When o stadent has tally acquired a piece of learning he has
mastered 15, Halt-leuning, er learning rather weil, or being on
the wav Lo Llearning e none of them mastery.  Mastery moplies
comp!e“tem‘ss cthe thing 1= done: the stndaent bas arrived, as far
as that particulir learning 1s concerned.”

Out of this concept of mastery there naturally arises the
division of all ¢ducawitm inty three stages of mastery,—the
elementary, the secondury and the umversity stages. The
elemensary sehool abus at mastery of the tools of learning.—
reading, weiting and acithmetic. The seconaary stage anns
chiefly at mastery of the art of study. Having mastered the
tools of learning in the clementary stage, the pupil 1 prepared
in the seconlary stage to use these toois in the developuient of
his cmbryouic stidy capacity,  As he enters this stage be Is not
capable of independent research. He requires the constant
presence of the teacher as a tutorial guide to stimulate wider
interests, to present new lields of learning. tosuggest assiilative
materials in science, hiterature, lunguage and the arts, and
to guide in theiv use, The teacher nceds to help in the
organization of the knowledge gained and to supervise the

1005—3
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discassion and laboratory groups in which the pupil may have
opportutities for reaction by means of variots types of expres-
ston.  Mastery at the secondary stage means the developent of
systematic ways of thinking, and the control of the will so that
sustained application to complex problems becomes possible.
It meaus developuent of judgment and ol diserction in the
cholce between e-sential and non-essenuial material. It means
training in methods of attacking various types of problems in
the most effective way. It means tie vefinement of the sense of
appreciation of aesthetic values. And. of course, all of this
developrient which is our aim in this stage cannot be achieved
by direct teaching but must be the result of properly guided
work on the part of the pupil as he explores, assimilates,
organizes and reacts to a constantly widened and enriched field
of intellectual subject-matter, The teacher’s function is to
teach and test, and reteach and retest, until the pupil reaches
the stage of wmastery. And mastery, a3 we bave defined 1t, does
not tean abvility to recall at examination time a vast amount
of memorized subject-matter, but it means such a permanent
inteillectual, volitional, and emotional adaptation that the pupil
is fit to pass on to inlependent study at the university stage.
« There is a period beyond the secondury school during which
the scudent has become capable of pursning seli-dependent study
and in which he atilizes the instructor in the same sepse In
which he utilizes the library, the laboratory, the cccasional
pablic lecturer, the oftice consultant, This region is the
university. It matters not for our present purpose whether the
student resorts to the university for rescarch or for general
calture : in either case, the region in wiich be Is studying is
clearly murked off in its essential procedure from the secondary
school.”

A wide-spread movement in edacational practice has grown
out of this philosophy of mastery. A great deal has been
written to explaiu this philosophy, to prove the “fallacy of the
passing grade ”, to show the wrong educational objectives and
the lack of clearness as to the real learning products sought in
wuch of our teaching, and to develop in detail the technique of
mastery teaching and testing in all branches ot learning.  This
school of educational thought has great signiticance for us in

EDUCATIONAL THEORY AND PRACTICE 159

India as we eonfront onr pecaliar educational problems.  Our
whole edusitional ~ystem ~uafturs tremendously trom the * {allacy
of the pussing orade . Mast of onr Indian students bave had
their attitude tyward education perverted by the prevailing
“get-by attirade U0 Ouv teaching technique has been weakened
becanse our eye bis been on the production of good resnlts in
the rigid examninations ser by others rather than on permanent
learning prodacts such as appreciations, at'itudes, abilities, and
adjustments in eondnet and character. which can be tested only
by thosz 1n close personal touch with the learners. T believe
that we who are mterasted in cducational advance in India need
to stuly in detail and ponier deeply the philosophy of mastery
and tha teaching technique which grows out of it.

4. Attendant Learnings

This subject can best be introduced with the words of
Dr. W, H. Kilpatrick of Teachers’ College, New York, who
has done more than any ounc else to concentrate attention upen
what are called attendant learnings, *° We see now why the
traditional school is unsatisfactory. It centred its attention on a
few things and ignored the rest. It chose school facts and skills
and concovned itzelf wich them. It ignored these other learnings
that were none the less going on all the timme, only worse
breanse the school took no account of them.  And these ignored
ghings were the character eff-cts, the personality effeets, the
emational adju;tmauts. Tt you ask the teachers and parents
who still nphold this older school, they will answer you a iitile
indignantly, perhaps, that they are just as much concerned with
character and personality, as you ave, They say =o but their
asts belie their words. They go on stressing grades and marks,
tests and examinatinn credits and regents’ counts and they do
nothing to lntertere with the bad ctfeets of such thing<,—almost
nothing, perhaps T had better say. And worse stll they look
upon these grades and credics and counts as education, They
sacrifice the real educanion to these signs and symbols.
Prouressive edueation, on the conrrary, means to build its <chonl
exacily on these total effects. It seelss to care for the whole
child.”  (Progressive Education, Dec. 1930.)
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Progressive education has succeeded in  establishing a
pumber of schools 1o which prop-r emphasis 1= being laid on
these attendant learnings which are in reality the most
important of ull leirning producis.  Almost all schools 1n the
past have been orginized upon the basis of a fixed curriculum of
subject-matter to be taught. This subject-matter has been
assign>d as lessons to be learned, and pupils have been tested
as to this learning. Teachers have felt themselves respon-
sible for teaching only the lessons which were assigned and
tested, and since promotions were based entirely on tests on
thes: lessons, the attention of pupils, teachers, principals and
parents has been dwected almost exclusively to this kind of
learning, which may be called primary learning. But all the
time that we have been trying with great effort to focus the
attention of pupils upon this priwary subject-matter. in the
margin of their attentivn important attendant learnings bave
been going on. Atiitudes toward this particular subject-matter,
attitndes toward teacher aund school, attitudes toward school
work in general, habits of study and attennon, feelings of con-
fidence and inferiority. or it may be the sense of impahence
with a sysiem so remote from theiv real interests. These
attitudes, dispositions, 1deals, interest and appreciations shounld
be our main concern, for they will remain peranently with the
pupils long ufter a great part of the subjrct-matier we are so
diligently teaching and resung will have crased e be even a
vague mewory. Buat because our attention has been fixed on
the subject-matter which can be asslgned and tested in the old-
fashioned way, the thing wlich cught to be cemral in our
educational purpose has been shighted or ignored.

Most of our schools in India are still organized on the old
basis. A rigid system of examinations aimed to prepare for the
final test admitting to the university degree holds us all in its
grip. Our teachers themselves have been the product of this
system, and since they have known nothing else from experience,
the stories of successtul progressive scheools organized on quite
a different basis come to them as legends from far-off lands,—
legends with no practical bearing on their own problems.
Bodies of educationalists in India spend most of their time
discussing details of syllabus, examinations and passing marks,
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and give all too little attention to the problem of correcting the
system which has had its day and now demands reform,

But rveform ought not to be sudden. There 15 much in the
old that has great valne. No methods that have been sucuessiul
elsewhere can be adopted wholesale in India without adapting
themn to our conditions. But reformn must come if our cduca-
tional system 15 to place proper emphasis upon those things
whicih all schools of educational thought gree cught to be
central.  Most of us would contend that these matters of haliius,
appreciations and attitudes are central, that our main objective
is the cuitivation in our pupils of open-mindedness, critical-
mindedness, insatiable mtell-ctual curiosity, creative seif-expres-
sion, and ail those traits of character that are so essential for
social advance and the sucecessful operations of dewocratice
institutions in the India of the future. Butas Dr. Kilpatrick
says. our acts hehe our words.  And throaghboat the year and
especially at promotion time our own hearts ache so often as we
witness the harmful effects of u system that keeps us from
realizing vur own ldeals.

Space does not perunt any detailed description ot the ways
in which progressive schools have sought to furnish the activi-
ies, enterprises.  and  experiences  which, while  providing
adequately for training in the tradisional curriculum, would yet
permit these attendunt learnings to rewain central. I wish
stmply to mention one experiment which I weuld recominend
for the encouragement and in;pxratilm of those who feel that the
obstacles that confront them are insurmountable. The author
calls this experiment “an adventure with childven ™, (n
Adventure awith Gheldren, by Mary H. Lewis, Macmillan,
1929.)

It is the story of a teacher who founded a school at Cleveland
in America, whn gathered abont bhee a group of teachers who
could share her vision, who overcame financial difficulties, and
who straggled with the prejudiess of parents who had more faith
in the old-fashioned way of grinding discipline than in the new
way of freedom. She faced the problem of preparing pupils for
the traditional vequirenents of high school and college entrance
while yet rebuilding the curriculum to wmeet the cowmplete
problem of life requirements, For twelve glorious yeurs she
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earrisd on an experiment in education that drew visiting educa-
tors from all pacts of the world. The educational world was
inferested because it found here a school that more than satisfied
the requirersents of traditional edncation as to mastery of
subject-matter, and yet was an adveature n freedom, child
initative, seif-expression and chavacter-hnilding.  The ill.health
of the foander broaght the experiment to an end, but at the
conainsion of her story of the adventare she says, * My [aith is
in the children. Thevy who bwlt the school and lived 1n 1t
thronguont those busy happy years will demand for theic own
chitdren an  edacation no less stimuiating, no less rich in
opp wtnnities for meamngtul esp.riences than was their own.
To the chifdren, then, may safely be entrusted the enlarged and
perfected fulfiiment of an adventure which is as unending and
as expanding as life.”

5. Balance between Creative Self-Expression and
Social Adaptation

The Francis W. Parker School of Chicago has had a
remarkanle history during the past thirty years, The following
is a statument of 1te articles of faith. Its teachers believe:
¢ That seif actuated work causes the greatest gan in the pupil;
that training in initiative is a child’s great need; that in his

wn interests we often find sducative opportunicy ; that freedom
with a balancing responsibility 13 the best condition of moral
and Intellectaal growth; that real experience with actual
malerial is an essenilal of learning ; that opportanity for varied
expression is necessary for right education ; that for purposes of
development chuldren wust be tweared as individuals and not as
a geoup @ that one of the most cffective and wholesome motives
of work is the social mintive.” '

This statement might well be taken as the creed for every
schoyl. IHere i3 expressed in a balanced way the two great
educavional neads of the child: creative self-expression and
gocial adaptation.  Every school must attempt to hold these
ideals in prop:r bilance: self-uctuated work, child.initiative and
child-interest. freedom with the vestraint and discipline of re-
sponsthility, reil experience in close toneh with life like problems,
varied self-expression, treatment of pupils asindividuals yet with
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all activities contributing to the goad of the social group.  The
child must learn to live with others and yet develop a confidence
In his vwn personality, 4 conscionsness that he has a real con-
tribution to make to the social good, The new cdueation has
discovered that this two-told kind ol learning tukes place best,
not 1n the regimented listening type of school dominated by the
initiative and authority of the teacher. but in the active school
where there is a maximum of freedom and 1n.tiative on the part
of each pupil 1o express his own individuality in group activi-
ties in which he co-operates witl others,

But there is a great deal of scepticism and distrast among
conservative pzople everywhore with regavd to what they call the
s fads and fritls 7 of the naw tvps of scivoole The old-fashioned
school did succeed, they say. in handing on to its pupils a con-
siderable amount of knywledge of the traditional culiare that we
desired them to reccive, and the dizcipline of its imponsed tasks
and of its strietly administored anthority was efficient in the
prepiation for the st-rn reilities of life, where snbmission to
established nathority and perseverance in disagreeable dities ave
50 essential.  And this new {reedom with its catering to child
interests, —where will it lead us?

Sach eriticism is heard on every hand, and some of it is
deserved and salutary. Mistakes have been made innany of the
schools that have set out to be progeessive.  All too often the
regular curricuium has been thrown away and no cawreful plan of
work substituted, 'The result has often been annlessness and
lack of thoroughness, and s» complete an absorption in the
immediate satisfactions and intevests of the child that the Jarger
satisfactions and interests for which be must prepare have been
lost sight of.  But the dangers of expernment need nit hinder us
fron making the attempt,  The philosophy of mastery ne=ds to
supplement the phitosophy of self-nctaated projects. Already a
number of successtul experiments have been wade in Indi, and
these should enconrage ail of ns who are teachers in indian
schools te begin where we are, and to make such advavce along
the pathway of the newer ideals of education as we are uble to
make.
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6. Education for a Changing Civilization

it ’

Dr. Rilpatrick's
has vividly portraved the change that comes over edueational
ideals when we give up the conception of civilization as static
and conceive of it as changing,  And change is the chief charac-
teristic of our age,  Thisis as true in India as anywhere else in

Fidacation for a Changing Civilization’

the world.  Tn social Life. polities, industry. veligion, morals and
manners, change 13 the ovder of the day.  Dewmnoncratic ideais are
briushing aside the sanctions of ancient authority in politics, social
life, and religion, Industrialism is breasing np the old sim-
plicities of life and bringing in the problems of complex social
organization.  Seivntific conceptions wre raihiessly overthrowing
sld saperstitions and ervors und demanding 1 new  eritieal-
windedness,  The pragwmatic philysophy ot conural has come
with its gospel that a better world is within our reach if we wiil
only learn to harness our thinking to projects of haman better-

ment.,

During the past few months the world has been going
throngh an economic erisi+ when wen have been saberod in their
thinking npon the moral problems that confront them, Can a
new gencration be tramed to deal with economic, potrical and
soeia] problems in a better way than the oli, dark, blood.stained
way of economic greed, narrow nationdizm, and bigoted racial
arrogance ? Our sehools st bear 1 large part of the responsie
bility for this task.  Science has plae- 1 within our grasp weapons
for the conquest of onr physicai cnvieomuent,  Constructive
political and social thinkers hive painted ont the way that leads
2 peace and goodwill. But the training of those who are to
man the tools of science and the institusions of o higher social
lite 15 larcely in the hands of the teachers in onr school,  12du-
cation s *'the strategic support and maker of & better civiliza-
tion . The challenge of this slogan, * Inducation for a Changing
Civilization ™, ought to ring in the ears of teachers as a daily
reminder of the thritling splendour of the task that is theirs,

(To be continued.)

Department of Kindergarten
and Primary Methods

PRACTICAL HELPs IN SUPERVISION IN TIIE
PRIJIARY SCHOOL

Miss Lucine Conosy

f{awe Bajh Trainiyg Col'ege, Jublidpore

The Aim of Supervision
¢ T EACHERS ave Lorn, not made,” Thiz, perhaps, is true;
bur not enongh teachirs are horn (o supply the need of
our schools, sud it Lodonics necessary to iy (o ake others,

o, and te
sirreund the child with these conditions most {favenrably to
lewrning,  lducarcrs whn Liave <tiidied the problems most,
convivee us that the chief concern of the sapervisor is to guide
the teacher into higher levels of achievement, The teacher's
personality, her visien. and her skill are the greatest factors in
the school organization which condition ednentional progress,
Whatever, therefore, contributes 1o the building up of a teacher’s
confidence and enthusiasim, the enlargement of her vision, and

The purpose of supervision i3 to hmprove teaching

the improvement of ker skill will bring about Twprov-d teacsing
and be‘ter learning coniitions for the ¢child.  The supervisor who
attempts this task must know the problems bis teachers meet ;
must have worked out some sclutions fcr these problems; and
maust have both the respect and the co-operation of Lis teachers,

The Need of Supervision

Careful supervision and hwproved school results seem to
correspond with almost mathcwatical precizsion. Those scheols
which, apparently, are Dbest mecting pupil needs, and are
contributing most to social clange, ave the ones in which an
efficient, painstaking educator is giving hours of time and
thought to supervision.

There is a ap-cial need for snpervision in the Primary,
School, that careful and cfficient instruction may be given to
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children in the varly vears of their school Iife. Thess are the
habit-forming years, These are the years when ideals are be-
cowing crystallized, Unfortunately it s¢ happens that many of our
Primary teachers are not prepared to give the type of instrnction
young children mest need. Tha only solution {or this problem,

at least nnder existing condivons, lies In cificient supervision,

Some of the Problems of a Supervisor of the Primary
School and Practical Helps in Solving These Problems
TIiow o got o proper attdtede on the part of fteachers tacard

wanting to learn new ideas.

“ Many teachers, especially the older ones, have the idea
thit experience bas taught them ail they necd to know on the
subject of teaching.” This 13 & quotation from a letter from
Mrs. I') G Williawms, Ushagram, Asansol.  And, I thiuk, finds a
responsive echo 1n the experience of many of us.

A first step in attempting to overcowme this bindrance to
progress, should perhaps Du to teper onr own attitude toward
such teachers. Impaticnce and an attempt to force another
individual to charge hey ideas will res:lt in failure,  We may
perbaps label Ler indifercoce a conservative attitude on her
part s and begin a thought-out campaign to place evidence afrer
evidence before her to prove that new woys may wmean beiter
ways.

Demonstration of the new sdea 13 a safe method 1o use, A
group of teachers in our school could not believe that poetry
could be taught more easily and with better resilis by the whole
method Instead of by the old method of Jearning two lines at g
time. The sapervisor tanght the poctry in several classes using
the whele method, and when at the end of the thirty-minute
period the children sere able to recite the entire poemn with ease
and enjoyuient; the teachors began to belicve that perhaps there
was some value in the new wethold, after all,

i

It is helplul, also. to arrange for your (eachers to visit
classes 1n other schools, if you are sure that these schools are
employing good methods, T enc school, the kindergaren
teaciier, either because of lack of inivative or through in.
difference, faiied to make her department attractive, active, and

-
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what it shonld be, She was faken to visit in the convent where
the Mentessori method was in vogue,  This visit marked the
starting point of a transformation in Lier interest in her work.

In American zchools, new 1deas are made poapular by
dividing 2 class into two groups; teaching one by the old

fal
certain length of time, tests are taken whic! prove or condemn
the value of the new idea, This same experimentation 1s
possible for our schocols.

methed, and the other according to the new, At the close of a

Liow to win the traches's co-operalion and respect for the
supervisor’s ideas,

The supervisor must be liked and respected for bis own sake
before his snogestions for improvement will carry weight with
his teachers, He should make the teachers fecl that he trusts
them. Tbis can be done by sharing as much responzibility with
them as possible.  They should be asked to assizt him in doing
as many details of the work as is possible.  This means that he
must not depend upon only one responsible teacher for help but
he must ask each one to do some part of extra daties which arise
in connection with the school organization. This will aid 1n
building up sell-respect and confidence.

A friendly feeling between the supervisor and teachers
can be fustered by baving frequent stall dinners and parties,
VWhenever any special function oceurs, plans should be made
for the teachers to attend.

A room should be provided in the school bullding as a rest
room for the teachersto use in free periods. In every way let
them feel that you are interested in their welfare.

In regard to winniog respect for the supervisor’s ideas, Misg
Fehr's and Mrs. Williams’ experiences are good examples of
what may be done.

Miss Febr has charge of the Religious Education in the
Johnson Girls” High Schieol. One teacher conld not bring
herself to accept certain plans for teaching the lessons which
Miss Febr wanted conducted in a ceriain way, Miss Fehr took
charge of the class herscif for two weeks while the teacher
observed her work. By the end of that time, the teacher was
convinced that she eould usc the new method.
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Mrs, Willlams started out on one problem at a time and
made it a special object of her attention until che had worked
out a scheme to her own satisfaction, then shie started converting
the teachers to the idea. Bince her special interest was in the
prinary work she began there, working on the problem of
teaching beginning reading. and the problem of why seme
children spend such a long time in the Infant Class. The next
problem she concentrated on was the teaching of English in the
lower classes. She taught those classes until she had a system
and plan well worked oub. Then she tancht a teacher to teach
according to her wethods. In that way sbe has worked through
practically every suijeet in the school. By getting acquainted
with the peculiar problems of each class, working out the
solutions of these by practice and not thecry alene, she has been
able to claim the respect of her teachers for her ideas,

How to help feachers male daily lesson plans,

Two of our first vear students 'n the Hawa Bagh Training
College bhave confeszed that dwring all of last vear, in theic
teaching experience, they made no lesson plans or definite
preparations for teaching. They may be unusual examples, but
if they thought it nunecessary to make daily plans, no doubt
others do also.

The teachers in our Primary School make daily lesson plans
which are given each nignt to the head-miztress, who is the
supervisor of the Primary School. Bhe corrects these and
returns them before classes begin the next day. In this way she
18 able to correct any errors, and can make suggestions concern-
ing appropriate apparatus, metbods, and peints that nay add
interest and clarity to the lesson.

Four factors should apyear in each lesson plan :

1. A statement of the teacher’s aim for the lesson,
2, The main points of the subjoci-matler.
3. Suggestions of the method intended for teaching.

Q

4. In classes 3 and 4, a statement of the assignment for
home study.

In some schools the plans are not criticized daily, but are
prepared and presented fcr criticism cnce during the week, In
Ushagram they have no :chool on Saturday, but on that morning,

TRACTICAND UELPS IN SUPERVISION I8 TUHE DRIVARY scHonL 169

beginning at seven o’ciock, every teacher comes to the supervisor
for an individual, personal ¢nfercnee. lasting vsaally 20 minutes
for eacsh. At that time the teacher brings her Plan Bocok in
which she has briefly worked out her plan {or every subject she
will teach the next weck., They aill losk upon that time as
most profitable,  The teicher has an opportunity to tell the
supervisor abont her probiews and class troubles, and likewise,
the =npervisor has her opportanity to give her snggestions and
help.  She keeps files of all kinds of pictur s on hand.  When
the teicher comes on Saturday she returns the pictares she look
the previous weelt and takes ont new ones . these to be posted
nsually on her class bull-tin board, to be used in whatever way
she plans,

Magazines are also kept on file and the teacher checks these
out each week. Supplementary and reference bocks are available.

Improvement in Lesson Assignment

Many of us weuld Le glad fur a reorganization of the
Primary “Sohonl which wouald provide in-between-recitation
periods which conld be used fov supervised study. memory and
arill work under the gnidance of the class teacher. This would
make wunnee-ssary the now prevalent practice of demanding
home work fvom the children in the Third aud FPoucth Classes.
Childven in these erades do not kuow how to study efteetively
alone. Conscypuently they are in danger of sefting up bad
habits of study.  Tu addition, aftev a two-session school day,
children below the 5th class necd time for recreation and rest,
It docs not sesm consistent with our knowledge of health
requiernonts to demand of them daily, regular, night study.
On the other hand, under the present programme, one sym-
pathizes with the teacher’s desire for some study previous to
recitation. She very greatly needs to know how to make assign-
ments which will show the children fow as well as what to
stady,

“Unprofitable assignments avre most commcnly due to four
easily removable cauzes: the teacher’s fulure (1) to plan the
next lesson in such a way as o know how to assign 1t (2) to
allow suflicient tume for the assignhment in class; (3) to appreciate
the necessity for explicit directisns; and (4) o provide for the
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needs of the majority.” —Dr. Kvishnayya, Teaching, June 1032

p. 161, ’
TP e .

If Tesson assignments are of the right sort they will be
looked upon as a challenge which the child is ¢’'ad and ready to
meet ; md study beeomes an engrossing ocenpation instead of a
round of dreary boredom.”

A good. lesson assignment will fulfil the following reqni-
siies :— i

1. Tt will be interesting to the pupils,

o . _ :

2. [t must be detinite so tbat the children know what

they are to do.

3. It will require the organization of jdeas Leciuse the
buwan mind is so consututed that it remembers
fa(':ts“ better if they are connected becanse of their
xflauonshlp ta euch other (" Assignments”. Dr.
Reeder, Dr, I MeMurry, Clussrocin Teacher, Vol 1
p. 323) -

The Elimination of Noise and Confusion at the Opening
Exercises
o We find that using victrola music as the children march
mto th? assewably room for the openivg exereize andlroll—cali
and while they pass from these exarcises to their class rocms, he ’
greatly helped to do away with nundue noise and cnnfzrxsz:on o

How to have Profitable Teachers’ Meetings

) One of our High School ghls went te teach in the school at
Ushagram, Asansol, this vear. She bas written enthusiastic
lettersin regard to their weekly teachers’ mestings, 1 th&ef:re
wrote to Mrs. Williams for an acconnt of tht;se c(‘)nfefenées’
She bas written the following statement which, T think, is wel:
worth sharing with yon. ’ ’ ‘
. ‘ Plans for teachers’ meetings.  Some meetings we have had
in the last few weelks, I work out theze talks u:u-lll b | b’i 3
material from several sources. T e

;

1r."l{eetu‘igv \o L. Talk on the Liaws of Learning—this based
on Bhalpatrick’s two books, “ How We Laarn ** and “ Founda
tious of Method ™. An explanation in the simplest way I knew
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with illustration on the Laws of Readiness, <atisfaction and Use,
Then a gencral discus<ion on how we could apply these laws in
our teaching in our actual situations.

Meeting No. 2, Talkon © Teaching How To Study " from
an arbicle in Christion Educalion by Dro Krishnayya. A constant
complaint from the teachers is that sirls 4o not come prepared
with their lessons. I wanted the teachers 1o undevstand thatb
perhaps they thewselves were ai fanit in not waching the girls
bow to stuly. This articie bronght that ont very nicely, and, 1
think, the teachiers really began to think, especiaily on the line
of what kind of assignment shenid be mnde.

Meeting No. 3. As a natural curgrowth of the iast meeting,
followead this one on ¢ Assigning fstons 7. 1 Lased this talk on
Dr. Retder’s artic'e on the same subject in the " Classrcom
Teacher. He gives very definice ilvas D teachers to follow in
assigning woulk, such as, the assipuncnd miast be d-iinite, must
Le concrete, must be interesting, must be understood by the
child, must be something the child sees the need for duing. must,
if possible, be a natural cutgrowth from class discussion when a
necd is felt for more definite study.

Meeting No. 4. The nest need of the teachers seemed b6 be
a talls on diffcrent metheds of presenting lesson. Most of them
or ull of them, in fact, hud this in thei training, but new ideas
have come oub since the training days of some of thew: and also
teachers do not always use oversthing they are taught in
training. I based 4bis talk mainiy from 1deas from ‘““The
Poachier’s Lesson Dlan Book " by Harmley of Bombay. We tatked
about the parration or story-telling wethods, the exposition or
Jecture method, the plain quiz or question method to find out
what the c¢lLild had studied, the demonstration method, the
discussion method came for a great deal of praise, the drill lesson,
the group lesson and thie project lesson,

Meeting No. 5. Talk on how toask (ustions—also based on
Hamley. I find that teachers are not all very adept at question-
ing—at asking questions that really make the childven think,

“These five give an idea what our teachers’ meetings are.
Of course many of them are taken op with suljects that only
apply to onr own particular scucol. 1 bave tried to pick out five
that would be of interest to everybody.
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What Constitutes an Adequate Time-table

A few general remarks about nmaking time-tubles may be
made. “Tt is a matter of common belicf that cortain periods of
the day are more favouratle for mental serk than are other
periods.  While scientific investigation has not fully confiviaed
this populyw belief, and while there are dilferences among
individuals as to the hours at which they do thewr best work,
certain suggesticns way be followed in the allotment of periods:

1. Whenever possible the subjoets busic fo euch grade
shonld be given the period generaily conzidercd to be the most
favourable, Le. the moerning periods, especially those preceding
the morning recess, and the afternoon peviods that follow the
alternoon recess, ‘

2, Tt is peobably unwise (0 have subjects veqaiving minute
musenlar adjustiaents (hand-writing. drowing: and  the like)
immediately after a veeoss pericd or immediately after the noon
interussicn when the pupils are likely to have put forth a great
deal of physical exertion in their plays and games,

3. Tt is also a good plan to have the handwork and other
activities involving manipulation so placed in the programme
that they will arfford a change from mental work 7, (** Class-
room Teacher,” Vol. I, p. 7:2.)

Suggestions for Teaching of Arithmetic
1. Teaching .lrithmctic by tiames, Last week in the
practice schosl of the Govermment Normal, 1o Jubbuipove, T
observed a most interesting arithmeiic lesson taught by games,
In outline, the lesson was as follows 1 —

(i) Recognition of Nos, 1-10:

Tach child was given a card with a large number
(1-10) written on one side, and black =qurares (as many
as the number indicated) painted on the other side,

(i) Firet Game:

The children ran and pliced their cards beside
objects which represented the number on their
cards.

(i1} Seeond Game:

Tach ehild ran and breught the objects which

cotresponded (o the number vn her card,
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(1iv) Third Game:

Each child exchanged cards and ran and brought
a picture with the appropriate number of objects
on it to correspond with the nnmber on ber
card.

(v) Fourth Game:

The class was divided into twn groups. They
ran and placed theie preture cards on the tloor on
apposite sides of the roowm. The teacher guve
them number cards, *hen eteh girl ran and tfound
the picture which was represcuted by the number
on her cavd.

(vi) Circle Game Follow the leader):

Children placed cards on the floor before them in
a cirele tormation.  Marched aronnd. Wioon the
teacher gave a command to halt, they stopped in
front of any nnmber card which was on the fuor,
Then the teacher called on each cne to tell what
namber was before her.

(vii) Hnnting for Numbers:

Oue packet of number cards from 1 to 10, for
cach child, was opencd and the contents were
scattered over the flour. At a command the
children ran and colleeted ten cards {from 1 to L)
and arranged them 1n order on the floor in front
of their places,

2. Mrs, Withams sent me the following suggestion from her
supervisory wouk:

“ Mor the last three months we bave Dbeen attacking the
problem of trying to get morve speed and accuracy in our
arithmetie; and for these three months we bave concentrated
on addition. 1 feel that a big pure of thelr trouble 1 arithmetic
is caused by their not being able to add aceurately and quickly,
Once a month T have beon giving in each class. from class 3 up,
a speed test in arithmetice  In between tnies. the teachers
have been driiling constantly on the addinion combinations I
must adwmit that as far as the classes are concerncd we cannot
show very much improvement but I know that the teachers

1305=3
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are very conscious of the fault and that they all feel that it is
most important that lower class teachers start children out with
right arithmetic habits.

Teaching Reading

There have been countless articles published on the teaching
of Reading so T <hall not attempt to give a detailed account of
what can be done in teaching this subject. T have found these
stamp pictares very helpful in making out word reccgnition
tests.

Tn addition I have the following samples of snpplementary
books which may be used in the first four classes.

Hints for Making Geography more Interesting
From Miss Chamier, the Tnspectress of Schools, Jubbulpore
Circle, T have enliccted the following ideas to be used for vital-
iziny the teaching of Geograply :
1. In connection with the study of the various races in
India, Barma, and Cevlon. {6 the children dress dolls
i the costumes worn by these peoples.

2. Make wmups cut-doors un the ground for the study of
topography,

3. Take vour class to the baziar and study the local
market.

4. By means of pictures, study all the means of travel
and communication in India.

5. Let the children work out *“the jourrey of a tea leaf
from a plant in a Darjeeling ten cstate, to a cup of
tea in——(Jubbulpore).

0. Use the sand-table.

Making the Classtoom Attractive
For a very little expinditare of cffort, classrooms can be
made attractive. I would sucgest:

1. Provide a vase for each classioom, which the children
may keep filled with flowers from their own school
garden. (These vases ey by bottles or jam tins
painted with Aspinall’s Iinamel, in coloars)
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2. Mount pictures (collecred from the Child Education
Magazine, or from coloured EL({\'&‘]'IIIS\‘,U_]E‘UDE m other
mavazines) on stiff paper; and write a few linesin
Hiﬁdi about each, ’

3. Freqaently repaint the blackbuards so that they bave a
good surface,

4, P?ovi&e a bulletin board, made either of burlap or
weod. for each classrooni.

Eccnomy of Materials
CIn spite of the fact that thore is 1 shortage of materials
¢ for our schools, there is an extravagant waste of some
For instance, at the close nfthe school year.many note-

availabl
things, ( ‘
books are destroved which contuin mumbers of partly used._or
entively unused pages, A few suggestions for the conscrvation
of these materinls ave: .

1. Tn Religinus Education, and Story expresslon'work,
paper from discarded copy books may 4be nsed for tklxe
first eatting of patterns for paper cutting. Qur chil-
dren have had so little experience 1n ma<ing papet
cuttings, that it they are going to follow the sugges-
tions for handwerk In connection with the lessons
ontlined in their course, they mnead quantities of
inexpersive materials to practice with, before they
make <he tinal cuttings which the teacher accepts as
their best work.

9 One of the teachers in our schrol salvaged cnough
anused, full-sized. foolscap paper fromw the waste-paper
baskets last April, to supply her with all the paper
shé has ased this vearin her Domestic Science classes,
That is, she has already used 100 sheets, and still bas
some on hand. '

3. The supervisors of the Government Normal Schgo], in
Jubbulpore, make bail-counting-trames for the Kinder-
garten, from discarded slate frames. .

4. In one school, the director of the Kindergarten has a
large box in the school otfice where all the teachers
discard scraps of cloth, cardboard, match boxes, reels,
ete.,, etc. Irom these the handwork classes make

most attractive things,
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Ouoe word of caution should be given, Beauty and form, in
the final prodact. shiould not be sacrificed for the sake cf economy,

Work in the Village Schools
Miss Pierce. principal of the Methodist Santali Girls® School,
Pakanr, has been doing a great deal ot supervisory work in village
schools in her district,  She has sent me the following suggestions
in regard to work among village schools, which I should hike to
share with you.

Practical Helps for Supervision in the Primary School
in the Villages

1. Choose one subject for supervision or rather emphasis on
one supervisory trip.  If you are supervising a number of schools
it gives vou a better idea of the comparative value of the work
and does not confase the teacher so much especially if you are
attempting to intvoduce new methods,

2. Be prepared with some objective test that will show the
teacher the strong and weak points of his work. TFor example
give a survey test in arithmetic in each school visited if arth-
metic is the subject you are snpervising.  Correct the papers and
leave them wirh the tescher pointing out where the children need
help. T found that they were slow in writing numbers althcugh
they might be able to give the answer orally, they usually made
mistakes in dealing with zeros and they frequently did not know
how to carry. These were the points on which I asked the
teacher to drll,

3. Be prepared with devices that will help the teacher to
overcome the weaknesses in teaching. Take a set of flash cards
with you that you have made. Teli the teacher how they are to
be made and that vou have waterials you will give him if he will
come to vou. I think it is better to have the teacher make his
own than to give thews to him ready-made because he is more
likely to use them if he has gone to the trouble to make them.

4, Teach the teachers some games to play with flash cards in
both reading and arithmetic.

5, Demonstrate a lesson in the subject you are emphasizing,
This is far more ¢ffective than anything I have ever tried, The
children usually »espond to well that if the teacher is at all
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interested In his work he cannot help but see that it is worih
while to try the games or to attewpt to make use of the story
method in reading, It you can be several days in a place T think
you should demonstrate lessons each day.

6, Occupational devices for the teacher of more than one
class, We find this is one of the biyg problems of the village
teacher and of any teacher who tries to hanlle more than one
group, 1f there is a rather bright child who <an take charge of a
group with {lash cards that 1s satisfactory for a part of the time,
it works very well here. The answer 1s written on one side of
the card soif the child leaderis in doubt he can look at the
answer. He can also lead word drill 1y reading 1t he himself is
sure of his words.

Liet the children make marbles and colour them for games in
arithmetic; dominces is a good game to teach recognition of
pumber, addition, etc. The children might make little bricks of
play tor a project, They will then learn to measure. Our class
two 1s making bricks now for houses for a model village. There
isa pleture of one in a book we have, (* Suggestions for Primary
School Teachers ")}—H. Dippie, M.A.

7. It possible take reference books with you and refer the
teacher to articles which she muy read, The article by Miss
Ferguson on A Gude in Kindergarten and Lirst vear Arnth-
metic for Village Schools” published in the * Village Teacher's
Journal 7 in Angust-September, 1929 13 acood one for avithmetic,
MeKee's ““ Teaching Privary Reading by the Story Method 7 is
published in Hindi and 1s splendid to use if the teachers ave
teaching reading by this method.

8, Suggest the use of drama in retelling Bible stories and
those they have read in reading. Help them to work out a story
they have read.

Magazines which will be Helpful to Primary Teachers,

There are very few magazines published in the vernacular
for the help of Primary teackers, [ may not be acquainted with
all of them, but as far as I have been able to discover, these are
the magazines which are used in cur schools . —

1. *“ The Moga Journal 7’ for Teachers (Hindi)

2. “ Bhugol ” (Hind)
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3. The Treasure Chest " (Hindi)

4. Berar School Magazine ' (Marathi)

5. Y Madhuet ” (Hindi)

6, © The Morning San” A quarterly, published by the
Government Nermual Sehiool in Jubbulpore, for civenlation in
Government Schools only,

T, ¢ sahayak Patriga

The Linglish Magazines which are wost liked by head-
mistresscs, and teachers, who read Coglish. are:

1. " (zrade Teacher”

20 Child Bdueation ™
,

3. Normal Tnseractor and Priwary Plans

Books for the Primary Teachers
1. A Guide o Kmdergarten and Tiest year Arvithmetic for
Village Sctioiz 7 by Miss B, Fergnon, ML AL (Hindi).
2 ¢ Ueaching Primary Reading by the Scory Method,” by
W, J, MeRee. MLA, CE. (Hindi,

[

Helpful Books and Magazines for the Supervisor
Dogls

1. Suceessful Teaching in Nwral Schools, by Pittman.

2. Tiee Coassroom Teucher, Vols. I to V. The Classroom
Treacher, Inc., Chicago,

3. How to Teach Reading, by Mary T., Pennell & Alice M.
Cusock, Houghton Mitlin Co,

4. Modern Methods wn Tenching Geography, by Claude C,
Crawford and Liois P MceDonald, MLA,, Houghton
Miitlin Co, The Riverside Press, Cambridge.

5. Modern Methods of Teaching Arithmetic, by Ralph 8.
Newcoth. (same as above).

6. Corrective Lrithmsfic, Fov Sapervisors, Teachers, and
Teacher-Tramming Classes, by. Worth J. Osburn
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Industrial Placement

Masoex Vargu, dM.Se.
Ewing Christian Collcge, Alahroad.

})llli\"TOL'S articles in the series have nrged the need for a

Gitferent type of education irom that ordinarily given and
have empbasized that while it 15 necessary to inelade handwork
or manual training 1 the cuiricuinm of our shools, the distinc-
tion between enltaeal handwork and technicil training should be
kep: clearly io mind. Secondly, we have discussed the typ: of
training to bz given in techuical schools and in high and middle
schiools where the object is not technical training but voeational
ouidance and cultaral training.  \We have not considered ecither
the problem of placing those technically trained or the outpug
of our non-technical schools,

Where shall we tind jobs or expect the boys to find jobs for
themselves ? How shall we get the boys coming from our schools
iuts a means of learning a livelibond ¥ In which direction ¢hall
we dlrect our aims in our tewching so that, when our boys leave
schocls, they mayg find jobs?

Therc is av insistent demand that all education in India
shall prepwe and direct its pupils toward the villages, The
areatest crime of which a schonl can be charged is that it ruing
the students for Vitnage life. It is unquestionably true that
our schools, literary and technical. have succeeded in sending
very few of their pupils baek to ¢he villages as trained leaders. It
is eqnally true that most of the boys. and to aless extent perhaps
the gitls, in our schools are not village boys and never came
from the viidage. T am now speasing and shall continue to
speal throughout this artcle of the Christian boy and these
retatis shonid be so understeod).

The Christian boys in our middle and high schools belong
mainly to three classes,  They are the sons of workers whu have
been transferred from place to plice as exigencies of misgsion
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work have rejuired and so have no real root iooany place,
village or city.  They bave spent their lives on wlssion com-
pounds or in bouding schocls, They way be crphans taken by
wissions and cared for in boarding schools [rom babyhood, and
having a boarding house background know nothing of the village
by personal exprrience.  Sowe are mass wovement children who
"o the village

are indeed ** frowt 7 the village and conld » return
if they are willing to go back to the villace as sweepers or
chantws in the tradition:] caste ocenpations,  'f they sheald be
willing to go back to that, what does the vilage offer them?
Wil it provide steady enmployment at a wage on which they
can hope to provide for thewselves and to raise a family in
decent self-respect. even under the low standards of living now
prevailing in India ?

Let as not discount the need of the village for edncated
leaders., That nced is dire and orgent.  VWemust provide that
educated leadership without which no real progress can be hoped
for, At the smme time we reenznise this need of the viilage for
trained leaderst Hp, we st recognise that the large mojority of
Christian boys in our <chols ave not fitted by background ox
training to provide 1t and that to send them back to the village
withont providing some adeqaiie ontlet for thelr abilities, some
opening for them to work and earn. 13 to as-ure defeat {or our
aims and despair and failure forthaw.  Mosy of them never came
“from 7 a vidage and cannoy go G back” to a village,  Under
present conditions, the village as organised bus nothing to ofter
them.

If they are not to g back to the villages and ancestral
connections, what opening ix there for them ? We ail know how
few indesd are the clerkships to which they have any hope of
attaining with liwited cducation, Toere ave really only two
socts of job to which they way aspive in the city, house service
and factory work., SWintever vise there has veen in the standard
of living of our villwwe Cliisnans bas been jargely or wholl
based on the caxmz s ol mzmbers of the fwimtiy who bave left
the village for i
excoptions to *nl: are thase wha have learned, vsually o the

jobs and have sent money back, The few

city, some special e now on deand in the village sach as

IOTY

g

yodviving, of niere vively otractor or ongiie driving. Darzl
work utilisiog the sewing machin: oy shoe making and snutlar
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trades where the product is new and thervefore fashionable or

where some imorovement in the Lechaigae of the trade bas hifted
zhem ons of conprition with the caste worsmen has provided
an opening fur a hmited number.

The Necd of Leaders

1

Another factor to be recognised s thi=. What we need
argently in the villages is not more people bt leaders for those
there. Tt is possible for a sweeper or o chamar o be a leader
amony sweeper- and chaars b rarelv ndeed can one of them
wake & place fov hunsell amuyg other avonps, Harely will the
young man wizh the pualities of a real leader be willing to retuin
o his ancestral village and be centent to live as an ordinary
sweeper or chamar, He can do hetter far hnuself elsewhere
and we cannst realiv Llame him for seeing cpportunities to
exercise his talents where bLe can prosper best, One of the
easiest ways or Christians to shave off old caste restrictions is
to get our of the ancestral village —{or a thne at least,

Probibly another reason for the insistence on our boys
returning to the village is the fear of the moval preblems of the
city aund tewpting surroundings. These are all too real and are
to be feared.  Hewever, we cannat really prolect our young men
from them by putring a fence around the ity with “ Forbidden ™’
signs on i, the way o wother keeps a child ont of things by
putting a charpai or a chair in the way.,  And after all, most of
the temptitions of the ety arve ilso present in the village to
snme degree at least. Ts not the real solution of this ditticalty
to lie in teachiny acd training our boys <o thoroughly in
Christian character that they will not only be able to resist
tetptation but that they will be able to help their fellows?
Also we shonld follow them with the church as far as possibie in
city as well as village.  Training in the habit of worship and in
conducting Sunday School and chareh services should be a part
of the training of our Chyistian boys just as definitely as is
arithmetic ov gramniw or any other school subject, Sueh
training cannot often be part of the schonl work but ean be
carried on in connection  with Chureh, Sunday Selool and
Hostel,  Boys so tramed may be sent oud with confidence that
ihiey are well eqnipped to tight life’s temptations.
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Economic Factors

Part of the difficulty is due to lack of knowledge or
appreciation of economic factors which we all over-look. We all
want to raise the standard of living of our people. Raising the
standard of living means giving the people access to a wider
range of the products of human labor. It means putting at their
disposal the goods and the thoughts of others in exchange for
what they produce. It means giving them access to education
and culture, the things which are enjoyed by and tbrough the
mind and which cin only be enjoyed in intervals not occupied by
the problem of getiing food and clothing. A self-supporting
church can only arise amoung those who have enough to support
a pastor over and above that required to keep their own Lodies and
souls together. In.other words, the standaid of living—and by
the way, the possible standard of giving—is determined by the
amount of the products of human labor available to each person,
whether these products be of the hand or of the brain. We
ouly have art, literature, culture, music. organised religion,
arising in indigenous forms among people who have some degree
of leisure and some surplus of material things. It is elementary
economics that we can divide only what we produce, Only as
wa can increase the production of our people can we umprove
their standard of living. To the average Christian boy in our
schools, the village offers very little opportunity to produce
anything but discontent and a feeling of bewilderment and
futility, Certainly we should send some of our boys back to the
village but let us only insist on those going back who can take
with them the possibility of contentment and usefulness.

The problem, therefore, divides the boys coming from cur
schools into three classes., A small group will drift back to the
village because they have neither ambition nor ability to be
anything but hewers of wood and drawers of water, A small
group will consist of those of ability and aptitude who should be
trained and prepared for the job of village leadership in the
callings of preacher or teacher ; and the larger mass will consist
of boys who have no special aptitude for these callings but are
ambitious and capable. For the first group there is little we
ean do except to give them as much education and help as their
capacity will make possible and the best shepherding possible

afterward through the church, For the second, the theological
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seminary and the teacher training schools are mainly responsible,
For the larger group, who get no training beyond that given by
our middle and high schools, we have an especial responsibility.

The Problem of Employment

The problem of finding suitable employment for the boys
finishing their school life is heavy on the mind and heart of
every school manager, teacher and missionary. Certainly up to
now, we have not evolved any very satisfactory technique to
enable us to place boys in suitable places even when there is no
depression. It is & matter of pity to see boys sitting idle, often
eating the bread of widowed mothers, because they bave no
work, Tnevitably they must acquire habits of idleness rathar
than confirming habits of industry.

There are three factors entering into the problem of getting
employment for a boy, the attitude of the employer, the astitade
of the boy and the training the boy has. Directly and immedi-
ately, there is little to be dove about the attitude of the employer
though it can be profoundly affected by the attitude and
preparation of the boys we tarn out in the course of a few years.
The other two factors are very largely in cur hands, One of
the first essentiuls for a satisfactory career is a suitable attitude
in the applicant. There are entirely too many boys and young
men who ars willing to idle rather thao take a job they consider
beneath their abililty or dignity and who are unwilling to look
at anytbing baving manual labour as part of it. Many of our
young men would get valuable experience and training which
would be good for both body and mind from a period of work
in sowe job requiring hard physical labour, especiaily if cone
nected with a trade or profession they wish to enter. While it
is true that the cpportunity for such work is less in India than
in Western countries., such opportnnities are often limited by
the utter unwillingness of the applicant to undertaks such work.
Practicil experience of farm work is essential for any one wishing
to mapage a farm or work his own land but practically no
stadent is willing to go into the fields as & labourer and eara his
bread by working while he gets such experience. It seems
certain that a willingness to do such work would open up new
opportunities to many of our boys, Lidicule and hardship would
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¢ theirs in the baginning bat they can be inspired to carry on
by the koowledge that they are pioneers opening up a new road
for themselves and others. The results being sscured by the
few schools where systematic and defiaite attention to this is
bsing given, shows that much can be done along this line,
The boys from one school in particnlar have stood out head and
shoulders in this respect from others in the groups entering the
apprentica mechanic’s courss at the Agricultural [nstitute,

The training a boy has had will of course tremendously
affect bis chances of getting a job. Probably a great deal can be
done to improve the training our boys get. This improvement
can be bes: effected by a clear recognition of the difference
between technical and cultural education and by concentrating
on one or the other. Ouly the exceptional boy should be sent
for technical training of any sort, The best training for others
will be a general school course, modifiel from the present
ordinaty middle schaosl course by the inclusion of more hand
work and general knowledge which will come with hand work.
Our school eonrses should be prastical, not in the sense of con-
verting them into glorified trade courses, but by relating them to
life at every stage and by making sure that the boy understands
how the knowledge he gats relates to life as he lives it now and
will live it in the future. Too much of our school work is taught
by text book illustrations when the daily life of the boys would
furnish abundant material. Kvery boy should acquire two
things early in his school course, an enquiring mind and a
scientific attitude. Boys should early gst the idea that the
world is full of knowledge they can never hope to read about in
& text book and they should be encouraged and taught to interest
themselves in the different kinds of work they see going on daily
around them. A good quotation or motto to keep bufore them
is ‘' having eyes ye see not ., A little questioning will reveal
that the average boy has no idea of the simple bazaar trades he
sees carried on daily as he passes through the village streets.
The habit of seeing and observing what goes on around him
would be a valaahle asset to any boy. No other bit of training
will be of more valus to a boy than the habit of facing every
new peroblem with the scientific attitude of losking for causes
snd effects rather than being satisfied with isolated facts.

‘iyd
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Some may wonder why the employment bureqlf has ngt
been suggested as a solation. Under present conditions, ordi.
nary employment bureaus seem not hikely to‘ help much. M qst of
us like a more personal selection than is ordinarily .accomphshed
and few turn to such sources for help when a job is open. .Tl":e
tendency of our boys to depend on someone else for such things
is a tendency which should not be encouraged. Probably a
better way would be for us to try to build vp in t‘be 'boys the
idea of looking oui for himself through the help of friends and
relatives rather than depending on us. If the boy.s of a
particular school should aequire the reputation of being ua-
usually capable and well trained, !1n(]0ubt@ly many calls for
workers wiil coms to it and should be utilised to get the boys
into suitable jobs but the boy shonld not simply sit down and
throw the whole responsibility for finding employment on the
school manager or missinnary or teacher who may ha_ve mk'en an
interest in him. Such sell-reliince can only be bailt up in the
boy by consistently giving him responsibility and te_achmg h'xm
how to shoulder it thronghout bis school life,  Definite atten'hon
during the school term to getting the boys to carry over into
home life some of the responsibility they learn at school should
be a definite part of our plwn. Iispecially in conne‘ctior'l with
hand work, the work should be so planoed as to inspire and
encourage the boy to try ihings for himself at home and to so
teach himw that ke wiil be able to do so. He should be dizcounr.
aged from too elaborate projects in the be.ginm'ng buat should be
encouraged in those things which require and develop real
respousibility and self-reliance.

It must be recognised that the wain outlet for boys will have
to be the ordinary chanvels of business and commerce, Mission
Institutions can at best employ very few and somehow we must
get vhe boys to be willing to work for and Wit!l Nou-'Chxjistianls.
Quly so can they all hope to find jobs. Such mt'ermmghng will
be unpleasant in many cases and such a job will not f)ﬂ'er t'he
gecurity of a Mission post but it 1s only as we work and live with
them that the Non Christians will come to accept us as true
Indians and to make a place fcr us.

Suitable boys should be encouraged to set np businesses of
their own wherever possibie. We want to guard against the
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Christian community continuing lo be a community of servants
and employees of others. Something helpful can be done in every
community by finding Christian men alceady in business who
can be induced to take boys as apprentices definitely for the
purpose of training them as workmen and to prepare them for
independent work later. Hspecially in our technical training but
in the ordinary schooling also, we should as far as possible
encourage and prepare our boys to go into those newly developed
and unusual trades which show prospect of development and
which do not come into direct competition with the ordinary
easte occupations. Too many schools turn ocut carpenters and
blacksmiths who capnot compete with the very much better
skilled caste workmen in the bazaar. The Christian boy who
can furnish a service not to be had from others will be welcomed
where he would not be tolerated in competition with caste
workmen, '

There are doubtless many other possibilities which should
be explored and utilized wherever possible. It should be re.
membered that no one plan will fully meet the situation. Rather
success will come from the use of every method which seems to
fit local needs,

To summarise : We should not make a fetish out of sending
boys back to the village, Many of them know nothing of village
life, If they can go to the village with the ability to earn a
living and happiness, well and good; if not, let them go to the
city with the best training we can give them and our blessings,
We should recognise that both the training and the attitude of
the boy will affect his chauces of getting and holding a job and
that attitude may be as important if not more so than training,
Employment bareaus may help in some cases but in most cases
they are of less value than self-reliance on the part of the boy
and the help of friends and relatives. DBoys shounld be encour-
aged and prepared so far as possible to set up businesses of their
own and to depend less on getting a job. So far as possible,
those trades and occupations should be chosen which do not
compete directly with the caste workmen,

Indian Birds and Birdlore®

By Tue Rev. 8. 8. Deasg, M.D.
1. Hoopoes—Family Upupidoe

T HESE are among the most famwiliar of Indian birds and are

to be seen in almost every garden picking np ipsects such
as ants and grasshoppers or working tbeir long benks into the
softer portions of the ground hunting for worms.  When feeding
the hoopoe depresses its crest which seems to act as a balance to
its long beak. Tts flight is undulating and appears to be slow
but it is clahmed that hawks find great difficulty in seizing it.
During two summers 1 watched a pair that had their nest in a
hole in the wall of my cook house, The female hardly ever left
the eggs while the male devoted himself to bringing ker food.
When the young were hatched the thievish crows were ever on
the alert to seize the young birds and the parents showed
considerable courage in the determined way they withstood their
attempts. One day T detected 2 snake attempting to make its
way to the hole and the distrcss of the parent birds was
so great that I judged they realised it was hopeless to beat off
this new foe, so I hastened to their help and destroyed the
reptile. )

There are but two varieties of hoopoes, the European and
the Indian. The former I have only met in and near the hills,
the latter is the bird of the plains. The crest of the liuropean
bird is longer and has some whitein it, the rufous color of the
plumage is also lighter and the bands of white narrower than in
the Indian, This bird is held in high favour among the
Mohammedans, for is it not told in their traditionary records that
Solomon employed thewm to bring him an account of the capital
city of the queen of Sheba. DMoreover, they on one occasion
protected the prophet from being prostrated by the great heat of
the sun by spreading their wings over his head. They very

* By Courtesy of The Lucknow Collegian.
1005~7



190 CHRISTIAN EDUCATION

foolishly asked as a reward for their services that they be granted
golden crowns. These crowns excited the cupidity of their
enemies and resulted in the death of so many that finally they
had to request the propbet to change them into the crests they
now are so proud of,

Hoopoes like the lizards have a habit of bowing their heads
and on that account are considered very pious birds, as they are
said to be imitating the procedure of gcod Mohammedans at
their prayers, but the unfortunate lizard on the other hand is
said to be mimicking the faithful and is therefocre held in
abhorrence,

The hoopoe has not a meledious cry but tradition has it that
once it counld outsing the most musical of Indian birds, but it
lost its voice like it did its golden crown. It, however, continued
to keep company with the good singers especially with the
kokila or green pigeon whose note is much admired. This
companionship almost cost the hoopoe its life—for a fowler
hearing the melodious note took it for granted that the hoopoe
was the singer and effected its capture. When he had it secure
in a cage, he waited in pleasurable expectancy to hear its song,
but was much disappointed when be hea:d its far from musical
notes. He came near ringing the neck of the vain bird, but
finally let it go when it pleaded tLat never more would it keep
company with singing birds. Henceforth its cry according to
wmy native informant bhas been “ I say but ¢ kut kat”.”

I1. Cuckoos—Family Cuculidoe

The members of this family are very numerous in India and
are dividel into two sub-families. The first of these contains
all the true cuckoos; these all have loud call notes, feed on
insects, do not pair, and deposit their eggs in the nests of olher
birds. They are almost ali grey above and niore or less banded
below. The plumage of some is very like that of the hawk,
There is & genus of small cuckoos the males of which exhibit
brilliant colours. I have met with the Emerald Cuckoo and the
Banded Bay Cuckoo, both very handsome birds. The former has
a plumage of brilliant emerald green with a rich golden gloss
while beneath it is white with cross bars of shining green.
These I have only seen in dense forests for they are very shy
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birds. The ¢ Common Hawk Cuckoo’ is cne of the best known
of the family and this from his call, which is said to sound hke
brain fever. The call is heard when the intense heat of the
summer is on, and is so loud and shrill that it often becomes
unbearable,

In the hills an equaliy noisy cuckoo is ¢ the Indian Cnckoo ;
the hillmen believe that it is only heard when the berry of the
kaiphnl tree (Myrica Sapida) is ripening and irs call is said to be
a repetition of the words ‘the kaiphul is ripe’. The following
story is told in this connection. Once a man and his wife
quarreiled about whether the berries on a certain kaiphul tree
were ripe or not. The woman claimed that they were ripe while
the man claimed they were not,  Finally the quarrel became so
great that the man in his anger struck his wife with a hatchet,
killing her, Her spirit passed into this bird and she still main-
tains her own opinion by continunally calling ount ‘ the kaiphul is
ripe ',

In the rainy months the Pied Crested Cuckoo keeps up the
reputation of his kind for noise, This bird has a plumage of
black glossed with green, with a conspicuous white wing spot,
The natives believe it repzats the word they use for ““be quick”
and that it flies over the fields calling on the harvesters to
quicken their movements as the rains are on. This bud is
frequently referred to by Hindu poets under the name ‘chatak’
and is supgposed to drink only the water of the clouds., The Koel
is not counted among the true cuckoos but comes with the Crow
Pheasant, the Sirkur and others in the second sub-family. The
poet Balmiki in his great poem the Ramayan writes :

“The koel's ery with musie filled the place.”

In describing the cry of this bird as musical he is at one
with other Indian poets, who write of it as the Indian nightingale
and become enthusiastic over its melodious call. Non-Tndians
consider the call as intolerably wearisome. The male bird
varies its cry with another which sounds like ¢ Who are you ?°
Spring is the time when Kama the Hindu god of love is supposed
to be abroad on the land, and this 1s the time when his favourite
bird is noisiest, Kama tips his arrows with the blossoms of
flowers, the favourite being the mangoe flower which at this
season of the year is very plentiful. This flower is called the
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harbinger of spring while the koel is termed the messenger of
spring. and it is said that the sight of the flower always excites the
bird to outbursts of song. The male at a distance looks to have
a dull black plumage but on closer inspection it is found to be a
glossy, greenish black. A native name for the koel signifies
nourished by another, this refers to the habit of the female
depositing her eggs in the nest of the common crow to be hatched
by that bird. King Dushyant in the favourite drama of Sakuntala
remarks :-—
“The wily koel, ere towards the sky,

She wings her sportive flight, commits hor eggs

To other nests, and arvtfully consigns,

The rearing of her little ones to strangers.”

She deposits one egg in each crow’s nest often destroying
the eggs of the crow at the same time, The crow does not
discover the deceit till the young bird is grown, when it sum-
marily ejects it from the nest, The real parent then undertakes
its care; but this cannot always be the case, for the crow has

frequently been seen feeding the young koel even when it has
left the nest,

HI, Peacocks—Family Phasianidoe

“The self-applauding bird, the peacock soe,
Mark what a sumptuous pharisee is he !
Meridian sunhzams tempt him to unfold
His radiant glories azure, green and gold.”

~—Cowper,

I have great sympathy with the Hindu determination not to
allow the peacock to be destroyed by thuse who seem to find
pleasure in shooting it. 8o beautiful a bird, adds much to the
natural scenery of the land, and though like the deer, and the
monkey it is considered a great thief by the cultivator, yet L

have never met one who was willing to have the bird destroyed
on that account.

In Rajputana this bird is most bighly prized, for the Rajputs
consider it as being sacred to their war god, and some warriors
carry the feathers in their turbans, Tt is said that it enjoys the
gound of strife and the reason it screans when it hears thunder,
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is because it takes the noise to be the sound of the war drum.
To the farmer the sight of a peacock making its peculiar circular
movements which he terms dancing, is a most agrecable sight at
certain times cf the year, for it is supposed to indicate that rain
is coming. In watching peacocks moving about so grandly with
their outstretched tails, T have often noticed how suddenly the
tail is dropped and the bird moves off as if somewhat ashamed
of its exhibition of its vanity, A pative informan’ assures me this
action of the peacock is due to its having in the midst of its dance,
got a sight of its own ugly legs. This sight invariably humbles it
and it sheds tears, which its loving spouse seeing hastens to
comfort it. These ugly legs ave paiticularly hard to enduare
because they did not oviginally belong to the peacocx, who on
one occasion [oolishly exchanged his own coral-red legs for those
of the partridge, and the latter bird though baving a great name
for piety has never returned them. The peacock, because.of its
intelligence and beanty has been chosen as the vihari or vehicle of
Saraswati, the goddess of learning and as such is Leld sacred by
the Hindus,

The peahen is quoted as a model of devotion, and a romantic
story is told in this connection. Tt appears that a beantiful
woman had a lover and in order to have his company without
exciting the suspicions of her husband she had the gods change
hiw into the form of a peacock, which she placed in a neigh-
bouring grave, The husband finally discovered the deceit and
destroyed the bird. The woman built a funeral pyre, which she
ascended with the dead body of her lover, YWhen ignited, the
pyre burnt for twelve long years and would not goout. The
goddess Parvati, seeing 1t burning and hearing the story, was
filled with compassion for the lovers and restored them to life,
In tre form of peafowl they haunt the groves and fields, the
peahen, a devoted attendant on the object of her admiration,

I have frequently been told that a great enmity exists
between peafow! and snakes, and that the latter are invariably
destroyed by the former dancing on them. I have known the
peafowl introduced into sections where snakes abouuded, with
the expectation that they would cause them to rapidly dizsappear,
Whatever the facts may be we are informed hy a Mohammeduan
tradition that Satan’s introduction into the garden of Eden was
due to the peacock, for the foe of mankind having assumed the
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form of a serpent, the peacock seized it and carried it into the
garden which proved to be a very foolish act on the part of the
bird.
I1V. Goatsuckers—Family Caprimulgidoe
“TLoud and sudden and near the note of a whip-poorwill sounded,

Like aflut2 in the woods: and anon through the neighbouring

thickets,

Farther and farther away it iloated and dvoppad into silence.”

—FErangeline.

The members of this family commonly known as goat-
suckers and also as night jars have some habits which are
peculiar to them. Not being able to perch like other birds they
sit longitudinally on a branch and when on the ground rest
their whole body, thus earning the native name, meaning
‘Squat bird’  Their bills are excessively broad, short and weak
and almost hidden by feathers and bristles. The wide gape has
led to its getting another name meaning ‘ Frog bird, They are
nocturnal in their habits and may be seen on a moonlight night
flying noiselessly after insects which they catch on the wing,
Their cry iz a somewbat mournful one best described as
‘tew yo-yo'. '

Probably from their nocturnal habits and their monotonous
cry, natives are superstitious regarding them and believe that
if they fy over cattle, the animals are sure to die, There are
certain men who profess to save cattle by killing a night jar
and covering a stick with its blood and then waving the stick
over the endangered animal. This bird perhaps from inability
to build a nest makes no attempl to do so, but lays its eggs
on the bare ground and as they are of a grayish color with
dark spots they are not easily distinguished from the stones,

The common Indian night jar (C. Asiaticus) is found in

all parts of India, it haunts gardens and at night flies quite near
houses. In the hills T have frequently met another species, the
jnngle night jar (C. Indicus) in oak forests, especially where the
tress were not dease. All the members of the family have
a somawhat variegated plumage. The dark streaks and blotches
of different shades of brown and yellow with the narrow ‘dark
bars on throat and breast give it a striking appearance. The
coloration is somewhat different in different species.
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My groom told me that the variegated nature of the plumage
is thus accounted for. Once upon a time a young Brahmin
priest stored a quantity of wheat in one of the rooms of his
house. A night jar found her way in there and thought it
a convenient place to lay her eggs and rear her young. The
Brahmin became very popular as & priest and his followers
supplied him so liberally with all he wanted, that he cawe to
the conclusion that it was foolish for him to store grain and
have the care of gnarding it. Ile proceedel to burn what he
had in store, and the unfortunale night jar oaly escapsd with
the loss of all her feathers, The cther birds pitying her naked
condition, each contributed a few feathers and thus she was
enabled o re-clothe herself, but the general effect of feathers
of so many colours was so distasteful to her that for very shame
she does not dave to show herself in the day. My informant
also added that the cry of the bird i3 an abusive term which she
is ever applying to the foolish Brahmin to whose act she
owes her unfortunate condition.



A Gospel Team at Work

Mason Orcorr, Ph.D., Nellore

(All three scenes take place on a village strect, the Village
Headman’s house to the right, and the cattle pound to the left).

Scene 1.
(Enter from the back an aged catechist with long beard and
stick and a Training School teacher),

Catechisi:—You are most foolish to camp in a caste village,
They’ll never allow you to do it. You'd betrt’er
stay 1n the mission in the oulcaste quarier. I
remember thirty years ago when sowe of the
missionaries were stoned just fur entering a
village like this,

Teacler :~~The times bave changed.

Catechi-¢ :—Human nature does not change. The Hindus won’t
give you a place to stay. They don’t like us
to attack their religion.

Teacher:—That’s true, but we aren’t going to attack Hinduism,
We will cerve the people and make friends
with them.

Catechist:—That's more foolish yet. It's waste of time to
speak to people about agriculture and health
and to play games. Ibelieve ounly in preaching
t}?e pure Gospel ? Here’s the Moenigar, Aslbz
him about cawping in his village. He’[| say
no, thank you ! (He drops baclk),

Teacher :—Namaskar, Headman., I would like to come here
with some of our students and speak to the
people about how they can live better and
more healthy lives. May we come and camp
for a week,
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Headman :—We'd be delighted to have ,you come. My boy
studies in your school. Please come! (Cate-
chist comes closer, rubs his eyes in surprise,
ut says nothing).

Teacher :—Where could we stay ?

Headman :—1'm sorry there’s no house vacant.

Catechist:—(to teacher) What did T tell you?

Headman :—Well. there’s the cattie pound.

Catechist:—There must be lots of cattle ticks there.

Headman :—We'll clean it out thoroughly. You can eat there,
but you must not eat meat. How could we
put the sacred cattle there again if you defile
it with meat?

Teacher i—Very well.  We'll be glad to go without meat.

Headm in: —Then we’ll expect you and the students tomorrow.
Nawmaskar. (He goes into his house. The
others start off back),

Catechist :—(indignantly) T don’t believe in all this nonsense!

(CURTAIN).

Scene 2. Two Days Later
(Students enter with medicine kits from the pound on the

left. “They are singing the chorus of Iyric calling Christians to

service. There is no accompaniment).

18t student :—Eere we ate with medicine, but where are the sick
people ?

Ind student :—We can’t really do anything for them (sarcasti-
cally), Where did youundergo medical training,
Doctor? (Several villagers come in).

Chettiar Boy :—{pointing to medicine case) What's there ?

15t student :—Medicines, Do you need some ?

Boy :- (groaning as if in pain) I've a stomachache. Do give
me some.

1sé student i—Here are some salts, We'll let them dissolve in
water, This will help you. (Gives it to Boy

who goes off. 1st student drops back).
' 1005—8
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2nd student:—(to Adi-Dravida youth) There is lot of itch on
your arm,

Adi-Dravida:—Don’t T know it ? It’s very bad.

Ond student:—Well, after all, that’s something T can help
with ? (He takes coir fibre and starts scrubbing).

Adi-Diavida :—-(crying) Ouch! that hurts. It’s worse than
the ifch,

2nd student:—1 know, but the missionary lady said to rub until
the blood comes. We'll put ointment on you
and make you well. (To other students.
Help me hold bim ) '

Mudaliar :—Don’t cry. That’s good for you,
(To 3rd student) I have a headache (Students
take Adi-Dravida back). ‘

3rd student :—Rub this ointment on your head and the pain
will stop. Do you have chills and fever?
Perhaps that causes the headache.

Mudaliar :—Yes, I do.
3rd student :~—Then take this quinine. (They drop back).-

Chettiar :—(entering with his wife, the boy who came before
and two more boys and a girl) This physic
you've given-my boy is excellent. And you
don’t charge anything for it ? :

4th student :—No Chettiar, we give it all free:

Chettiar :—Then please give a big dose for me and my wife, and
small doses for my two boys and girl. (Each
receives and drinks this dose),

Teacher :—{entering from left) Tonight we’re going to show
pictures of better cattle and tomorrow the life
of Jesus, our Guru. We ask you to ccmne.

Chettiar :—We shall all come gladly. (The family goes off,
Several more boys run forward).

5th student :—~(entering from left) Here’s a ball. Let’s play a
game, .

Boys :—(shouting) That’s great, Hurrah! (The boys all run off

‘ and the students follow).
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Scene 3. One Week Later

(The teacher and students enter from left singing lustily a
joyous lyric, accowpanied by drams, harmonium and cymbals.
The village children follow happily, clapping their hands).
Catechist:—{entering slowly from the back, using his cane and

looking around) Oh, are you all still here ? The
people haven’t tried to make you leave ?

Teacher :—Not at all. They're all good fri nds of ours. Do
these children look very hostile ? Men, women
and children gladly hear the Good Tidings,

Catechist :—That’s surprising, but surely you haven’t been in
any of the houses ?

Teacher :—Yes we have, several times. Yesterday we were
surprised to have the Village Headman ask us
to have dinner today with him. Won’t you
join us?

Catechist :—What's that ? Your words amaze me! Who would
have dreamed of thig?

Mudaliar :—(entering from back with the Chettiar) You have
brought joy and life to our village. When
you leave the catile pound, we shall feel very
lonesome and sad. Life will be duil, I wish
you could stay a month,

Teacher :-—1 wish we could, but we must leave tonight, to be at
school tomorrow,

Chettiar:—You hayve swept the rubbish from our streets and
cleaned our wells. You have taught us peace.
Come back very soon.

Calechist :— (exultantly, with upraised bands) It is like the
time of Jesus. God hath anointed us to
preach good tidings to the poor; He hath sent
us to proclaim release to the captives: and
recovering of sight to the blind; To set at
liberty them that are bruised ; To proclaim the
acceptable year of the Lord,

Headman :—(entering from right) The feast is ready, Cowme into
my house and eat with us, Tell us more abcut
Jesus, the Prince of Peace (All go off right
singing a lyric about Jesus the Peace-Maker),



Light on Books

Up from Poverty in Rural India—by D. Spencer
Hatch, B.Sc., M.Sc. in Agr., Ph.D., 208 pp. Illustrated,
Oxford Univ. Press, Rs. 2-8-0.

Rural reconstruction in northemn India has thus far been very
largely a matter of talk. Many people are intorested, many have
theories, but in attending conferences and reading articles one feels
that very little has actually beon done. Peopls are asking that those
who have succeeded in such work show them the way.

In Up from Poverty, Dr. Hateh makes available the experience of
the outstanding work which he has directed in southern Travancore,
As the author recognizes that the poverty of the people is spiritual,
mental, physical, social and economie, this experience should be of
value to all who are interested in the more abundant life of rural
India.

Two prineiples ave held hasic. On2is that self-help is the way to
all progress (how familiar is the ery that © the Sirear should do this for
us ), but that it must bo * salf-help with intimate export counsel.”
The other is that *“the service must be comprehensive,” the villager
must be surrounded with benefits. Improving one phase of village life
alone is of little use. ‘

Two principal methods are used, co-oporation as a method of life,
and demonstration as the chiof method of teaching.  “In the naive,
every-man-for-himself, rural arcas . . . the people have to be per-
suaded to change from their methods of direct antagonism, isolation
and competition to the method of co-oparation.” Co-oparation includes
credit, production and marketing, “ We must not stop with these
(cottage vocations) until we have taught the people how to produce a
really superior product and have worked out a co-operative marketing
arrangement for it . . . Stopping short of co-oparative marketing is the
most common sin of th> rural uplifter and of the co-oporative depart-
ments, in India.”  Simple organizations are advocated, those used as a
basis for the work tn Travancore being the rural Y.M.C.As,, some of
which are 25 years old. ’

Demonstrations ar> carried on at the contre, but even more stress
~is laid on the value of demonstrations in the villages, by villagers—a,
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man with a fock of good chickens, well carved for, or a family pro-
ducing superior cloth. The iuclusiveness of the program, and tho
possibility of carrying on without cxtensive cquipment, is illustrated
by tho demonstration centre at Martandain, where on one acre of land
the visilor may sce trecs, fodder grasees, pouliry, goats, cattle, weaving,
dyeing, farm implements, carpentry, basket-making, bees, a libravy,
play-grounds and bore-hole latrines.

It will bo seen that in addition to the improvement of agriculture,
cottage vocations are advoeated for the profiabl. use of spare time.
Hand-weaving is an important vocation, and Dr. Hatch would liks to
see a loom in evory housa, Spinning is:considered more doubtful,
those who have baen taught this covunonly failing to practise it
because the returns ave so small. Gardening is another principal
subsidiary vocation. The program includes only industries which
were already practised to some oxtont,

Rural exhibitions both at the contre and in the villages, lectures
and demonstrations at markets, dramas, and all other sound edu-
cational methods are used,

Leadership is recognized as a key problem. Two types are used,
employed and honorary. Tha former are gonerally colleg> graduates
with a keen desire for village service, They are trained Iargely by the
apprentice methed, but also «t thoe Martandam Practical Training
School in' Rural Feonomics, holid for six weeks oneh summer, and by
visits to other centres and to agricultural and other institutions. The
honorary leaders are members of ihe village group who rise to
leadership shrough serviee. Many of them are teachers, high school
students and young farmers ; youth is no drawhack, Theso men learn
by doing, and in canips, conferences, weok-end study groups, and in
short summer schools,

Those interested in the possibility of copying these methods will
want to know the eonditions under which they have boen successful
in the Martandam arca, A survey was made of the area of infensive
work, within a radius of three miles, Here the population consisis of
roughly 30,000 Hindus, 10,000 Christians, 600 Moslems and 1,000
others.  The area contains 13 temples, 18 Catholic and London Mission
churches, 3 mosques, 36 schools with 186 teachers, and plenty of drink
shops as tho only social eentres.  One person in seven is literate. Dr.
Hateh thinks that the prosenee of so large a proportion of Christians,
as comparad with many oth sactions, is not vory Loge factor, and
holds that hoeaus2 of thy poomess of the zoil, and tho poverty of the
people, this area was one of the most difficult in India in which to
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launch such a program. One may hop2 that the roalization that in
many parts of northern Indiu the fact of having fewer Christians and
fewer schools will inerease the difficultics, will not prevent many from
taking heart from the suceess in Travancore, and forging ahead in this
badly needed type of work. . .
W. B. Havgs.
(Courtesy of United Chwrch Rexiew).

Thke Student Christian Movement Press, Ltd., London.
Sole Agents :—Association Press, 5, R ussell St., Calcutta.

(1) A Religion of Your Own.

A Book for Confirmation Candidates and otvhets.
By C. H. S. Matthews, M.A., Chaplain of Marlborough.
Cloth. Pp. 123, Price 2s. 6d.

A book written with a deep and sympathetic understanding of
the religious needs of young people. It should prove a very useful
guide to those helping to direct the development of the religious life of
young people, The following ehapter hoadings show the scope of the
book (—

1. A Religion of your Own.
II. What is Contirmation ?
III. The Christian Idea of God.
IV. Jesus Christ the Image of God.
V. Jesus the Perfect Man. ’
VI. The Christian Fellowship and How we are admitted to it.
VII. The Christian answer to the Love of God.’
VIII. Why it is hard to be good.
IX. How your mind works and how to take care of it.
X. Sin, Repentance and Forgiveness.
XI. The Grace of God and Christian Prayey.
XII. The Christian Sacraments.
XITI. Communion and Sacrifice. .

(2) A Short Religious History of Israel.

By E. W. Hammond, M.A., Formerly Principal of the
Jerusalem Men’s College. Cloth. Pp. 158. Price 4s.

This volume and the Erutin CENTURY PROPHETS mentioned
below form part of a series of soven volumes intended to promote
the coherent teachings of the Old Testament and Apocrypha as the
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basis and background of Christianity. The series is intended for the
Secandary schools from the fourth to the sixth forms, bus it should be
useful to a much wider cirele among Sunday School teachers and
classes of adult education.

Tabulated references, historical charts and maps add much to the
usefulness of the volumes. The rosulis of modern scholarship and
painstaking workmanship are evident and jadging from these first
yolumes the series will prove a valuable contribution to the develop-
ment of religious thought in the present generation.

(3) The Eighth Century Prophets.

By E. W. Hammond, M.A., Formerly Principal of the
Jerusalem Men’s College. Cloth. Pp. 154, Price 4s.

Macmillan & Co., Ltd.,, Hornby Road, Bombay.
(1) A Text Book of Modern European History, 1789-1930,
By G. W. Southgate, B.A. Cloth. Pp. 355. Price 3s. 6d.

The aim of this volunie is to present a general view of the histovy
of Europe sines the outbreak of the French Revolution. The period
has net hen treated merely as a chronicle of unrelated movements
and inwdents, but an effort has heen made to focus attention on what
appears to the author to be its outstanding feature—the struggle
against absolute monarchy and the substitution of constitutional and
democratic for arbitrary rule,

The work is intended for pupils in the upper forms of Secondary
Schools, but will undoubtedly be of use to others. The subjeet has
heen treated in a concise and interesting manner and is illustrated
with thirty-five sketch maps. About one hundred pages have been
devoted to giving summarics of the chapters which are intended for
the use of candidates for examinations.

(2) English History for Matriculation.
By K. P. Mitra, M.A,, B.L. Cloth. Pp. 304. Price Rs. 2.
This is a very clearly written history with interesting illustrations,
gplendid paper and clear print. It follows traditional lines for books

on history and shows the result of painstaking research, Tt ranks
well with other histories of England.
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(3) Critical Essays of Today,

By Edward Parker, M.A.,, Ph.D., Dip.Ed. Cloth.

Pp. 175, Price 2s. 6d.

This volume contains the following seloctions each being intro-

duced by & short argument —

Feste the Juster. A, C. Bradley

Romantic Tragedy—Shakespear. €. E. Vaughan

Interlude: On Javgon. Sir Arthur Quiller-Couch

Thackeray and the English Novel. John Bailey

The Work of Mr, H. G. Wells, Edward Shanks

Eighteenth Centuvy Postry, George Saintshury

Keats and His Predecessors.  Edinund Blunden

Aristophanes on Tennyson. A. W. Verrall

The Poetic World. Lascelles Abererombie

Brief notes in conneetion with each sclection are appsnded, The
volume brings within short compass a selection of very interesting
essays and should he of value to.all stadents.

Printed and Published for the Editors by W, W, Bell, at the Madras Pub]ishi{g‘
House, Mount Road, Madras.

The Christian Mutual Insurance Company, Ltd.
Established 1847. LAHORE. Registered 1909.

A Mutual Company for Christians only.
All policies are with Protits.

Assets over Rs. 500,000, Security
Deposit with Government Rs. 200,000,

| offers the Best forms of Insurance, Pens?on, Cbi;dren’s
Scholarships, Old Age and Retirement Annuity Policies, to
provide for old age, to protect your tamily in case of early
death and to help you to educate your children.

1t offers the best form of a Provident Fund for the

employees of Mission Schools, Colleges and Christian

Institutions.

Ask for full particulars from the Secretary,
Christian Mutual Buildings, Lahore,

Physical Exercises and Games for Girls

Florence Salzer,
Isabella Theburn Coliege, Lucknow.

Graded exercises for standards I to X. Iliustrated by
pen sketches.

Fortysix games fully described and accompanied by
charts when needed. Playground, Verandah and Social

games.
Scientific— Interesting—Snappy
Paper, Re. 14 Cloth, Re. 1-12
Lucknow Publishing House

or

Isabella Thoburn Colle: Lucknow.
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