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Tth day of July 1930,

{Sd) P.S.SUBRAMANYA IYER, B.A., a.D.4,,
Cerlified dccountant and Audzfor.

RECEIPIS, Rs. A, P, PAYMENTS, Rs. A0 P &
To Subscription from Receptign comrmit- By Postage and Telegrams e 165;11- 622
tee . 2,207 0 0| ,, Conveyance .. 198710773
" Individuals . 334 0 0] ,, Electric charges w227 00
ve Teachers’ Ass::cntton 696 0 0 ,» Furniture Hire .. 380 0 0
" Institutions we 170 0 O-} ., Contingencics and sundries 420 6 3
. Sympathisers & Patrons 597 0 0 | , Printing including cost of year ook v 1,045 4 0
" Donaticn 100 ¢ 0 | ,, Establi:hment charges .. 558 8 O
Yisitors . 446 0 O ,,» Accommodation to Dclegates .o 420 7 O
To Boardmghcketb . 303 0 O} ., Advertising charges oo 56 0 0
,, Boairding and Lodging . 296 0 O ,» Rent e 57 0 0
., Exhibition Rent . 230 0 O .» Advances e 2,388 4 3
»» Exhibition tickets . 310 6 6 »» Teachera® Guild Co-operative Socxety. 4,247 1 10
., Bale of Remnants 26 13 6 ,,» Photo charges e 9 8 0
,» Miscellaneous 26 6 0 ,, Flower Badges 98313 8
.+ Advances Returned . 2,295 14 3 ,, Pandal arrangements 6514 0
o Madras Teachers’ Guild Ce- oper\tna ,s Lunch and tifiin 96 6 O
Socicty Ltd. . 4,042 14 3 ,» Demonstration e 44 4 3
., Boarding and Lodging .. 1763 4 O
",, Rosewood Shield we 1701 0
,, Sundry advances 78 6
s, Sundry expenses 1715 1
,» Closing balance cash on hand 212 5
11,411 6 O 11411 6 O
Income and Expenditure Statement for the peried from 1st August '29 to 30tk June '30
Dr. EXPENDITURE, Rs. A. P, |Cr, INCOME. Rs, A, py
To Postage and Telegrams <. 165 11 6 § By Subscription from Reception _commit- .
.. Cenveyance . 10810 3 tee e 2,207 Q0 O
,, Eleetric curzent . 227 0 0 ' ' Individu .. 854 0 O
.» Futniture Hire we 357 00 ' v Teachers’ Association ... €96 0 0
,» Contingencies and gundries 420 6 3 vy " Institutions w. 170 0 0O
,» Printing incfuding cost of year book 1,045 14 0 ' ' Bympathisers and Patrons 597 0 0
, Establishment 558 8 0 " " Donations . 100 0 0O
., Accommedation to Delegates 420 7 0 Visitors tickels 46 0 0
,, Advertisemant 56 0 0 ' Boardmg tickets .. 303 0 O
,» Rent 57 0 O ,» Boarding and Lodging o6 0 0
,, Sundry expenses FO 1715 1 .» Exhibition rent e 230 U 0
., Photos . 9 8 0 ' tickets e 310 6 0
s Flow.r Badges 98 13 °8 . Sa.le of Remnants 2613 6
,, Pandal arrangement’ 6514 0 ¢ Miscellancous 26 6 0
,» Lunch and Tiflin 9% 6 0 »» Deficit—Excess of expenditurs over
» Rosewcod shields “w 170 1 0 incomse w 7131 6
,» Demounstration 44 4 3
- ,, Boarding amd Lodgmg . 763 5 0
. Audit fees .. 100 0 0
,» Printing charges of Conference Report
payable t5 South Indian Teachcrs’
Union .. 1,000 0 9
5865110 5,855 11_0
Balance Sheet As on 30th June ’30, ‘
LIABILITIES. Rs. A, P, ASEETS. Rs, A, r,
Advances received 13 10 0 |Cash on hand 212 5
Amount Fees out etanding ) . 100 0 O vy ab Madras Teachers® Guild Co opem-
Printing charges of Confercnee Report, tive Society Ltd, e 204 3 7
outstanding - . .. 1,000 0 O { Advances recoverable . 133 8 ©
Deficit—Excess of expenditure over
fncome . 773 1 ¢
1,113 10 © 1,113 10 ¢
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JUST PUBLISHED

In Malayalam Language

Elementary Mathematics Part I, for Ist Form... Rs.

Do, do. PartII, for IInd Form .. ,,
Scouting for Boys in India"...
Notes on 8. S. L. C. Text C. Group
Notes on B. A. Text in Mahyalam e
Pilgrim’s Progress... ... .. ..’ cie cee e g

In Kanarese Language -

Hithopadesha by Vidvan P. Sundara Sastry ... ,,
Physies by T. Mangesha Rao, B.A,L.T. ... ... ,

Chemistry " " . "
English-Kanarese School Dictionary, rev1sed edmon ”
Pilgrim’s Progress Part I ... ... .. ... .. ,

Do. do. PartIl ... ... . o v

Yashodhara by K. B. Ramakrishna ... ... ..

In English Language

All India Boy Scout Diary for 1930 ... ... ... ,, -
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SCHOOL APPLIANGES

Terrestrial Globes, Maps of the Continents, Vernacular Maps,
Apparatus for Black Board Drawing, Blackolia, Anatomical Models, |
Barometers, Wooden Models and Vases for Drawing, 'l']’:Grmonleters,
Union Jacks of assorted sizes, etc, ctc, are always stocked.

For price-lists and copies of books apply to

 Basel Mission Press and Book Depot Mangalore §. Kanara
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Macmlllan S Recent Pubhcatlons

INDIAN HISTORY

BY
JAMES H. GENSE, s.J.

First Steps in Indian History. Illustrated 8 annas.
- A History of Indja. From the earliest Timesto the Present Day Rs. 2
Indian Historical Readers. Illustrated 12 annas each.
Book I. Rulers in Indian History.
Book II. Races in Indian History.
Book III. Romance in Indian History.
Book IV. Realms in Indian History.

A School History of Ancient and Modern India. By Romesh
C. Dutt, c.1.E.,, Revised and enlarged by Professor V.P. Bokil, u: A
with Illustmtmns and Maps Rs. 1—8—0.

A Short Primer of Indian History. By M. Prothero, Revised and !
enlarged by T.0. Hodges, Rs. 2.

A Short History of India. From the Earliest Times to the Present
Day. By E. B. Havell, Rs. 2-6-6. _

A History of India for High Schools. By E. Marsden, B.1., r.R.c.5.,
r.R.8.1, and Sir Henry Sharp, c¢.s.1,, ¢.LE., M., Rs. 2-8-0.

The Story of India Book I. By Rai Sahib Sohan ILal, Ba4. b1,

| F.R.G.5., and Violet Burry, n.a., Honours (London) Re. 1.

The Story of India. Rook III. (British in India) By Rai, Sahib

Sohan Lal, B.s., r.r.cs8, and Violet Burry, B.a. B.T., Honours
. (London.) Re. 1-8-0.

The.Student’s Atlas of Indian History. By the Author of * The

Historical Atlas of the British Empire.” 8 Annas.

MACM&LL&N & CO., LTD.

(INCORPORATED IN ENGLAND.) ‘
MADRAS BOMBAY, CALCUTTA & LONDON,
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Yogic Physical Culture
BY
SJT. S. SUNDARAM,

Pleader, Bangalore,
A Self instructor in Yoga-asanas,-

I'rapayam and Yogic cure.

All poses are illustrated
with 20 Photo Blocks.

Wrapper bound Re. 1 Calico bound Re, 1-8

Postage As. 4 extra.
Also Yogic Physical Culture Chart.
Price As. 4. ostage 0-1-0 extra.

For copics apply to .—
The Brahmacharya Publishing House,

Kengeri, Bangalore,

A TEXT-BOOK

of

Elementary Science
Book I (Physics & Chemistry)
by
K. S. RAMACHANDRA AYYAR, 5.1, L.T.
Senior Science Assistant,
Town High School. Kumbakonam,
AND
G. Vaidyanathaswami Ayyar, B.a., LT,
Sentor Science Assistant,

Mahajana High Scheol, Erode,
(Prepared according to the latest
revised syllabus in Elementary Science
of the 5.5.L..C. Scheme.)

Price Re. 1.

Copies can be had of :—
THE AIOJI;I‘HORS

"The Madras Premier Co.,

14, Perianna Maistry Street,
G.T., MADRAS.

History Text-books

G. V. RAMA AYYAR. B.A..L.T..

History Assistant,

Town High School, Kumbakonam.

l. A History of England in
Tamil for higher Forms. v 1 0

9. Tanjore District History for

Class IV e wee 05
3. Stories from Indian History

for Class V we 0 5

A Histoi'y of India for

Yorm I w 07
. Do. FormII ... ¢ 9
6. Do. - TForm IIT... 0 O

~THE INDIAN EDUCATOR,
MADURA.
An Tllustarated High Class Cheap Monthly.
Editor; V. Aravamuda Iyengar, B.A., L.T.
- Annual Subscription Rs. 200 only. Sample
copy 3 As. :

Controlled by an influential Editerial Beard.

Recommended by District Educational
Officors for use in Schools, Colleges, Clubs and
Libraries. Best Advertising Medium.

Send M. O, {o the Manager:
The Indian Educator,
Madura.

HINDI PRACHARAK
(Anglo-Hindi monthly organ of the Hindi movement)
AMONG OTHER THINGS
IT TEACHES YOU HINDI
Through a correspondence Course
(English Medium.)

Yearly Subscription,

Rs. 2 only.

Manager:
HINDI PRACHARAK,
TRIPLICANE, MADPAS

A NEW INDIAN SCHOOL ATILAS
Specially prepared in co-operation with prominent Teachers of
Geography in India to meet the requirements of Indian Schools.

THE

TAJ MAHAL ATLAS

OF COMPARATIVE GEOGRAPHY
Edited by George PHILIP, F.R.G.S,
Bound in Boards with cloth strip down back,

Size 11 by @ inches. Price Re. 1-5-6.

Designed on a comparative system throughount, each map has been
selected to take its place as an essential part of a general scheme, so
arranged, that while evey region of the World receives adequate treatment,
special prominence is given to the Indian Empire, and those countries
which are of special interest to India. The Atlas consists of a series of
32 coloured plates containing 70 clearly printed maps and plans, with an
Introduction of eight pages, illustrated by maps and diagrams printed in
black and red and a complete Index, with phonetic spellings of foreign
place-names. Statistical summaries for World and "India, special Indian
Historical Maps from 250 B. C. to the present day are some of th zjucial
features.

LONGMANS

VERNACULAR WALL MAPS
IN TAMIL AND TELUGU

A New series of Physico-Political Maps. Physical features are
expressed by orographical ¢ layer-tinting,’ without hill-shading, showing
the heights of the land and depths of the sca. Political boundaries are in-
dicated by red lines; Cities by symbols graduated according to size;
railways aud ocean routes are also shown.

INDIAN EMPIRE ASIA WORLD

Size of each Map 13 by 34 inches. Mounted on cloth, Rollers & Varnished.
Price Rs. 5 cach,

LONGMANS, GREEN & CO. LTD.

36-A, MOUNT ROAD, MADRAS
CALCUTTA, BOMEBAY AND LONDON




TEACHERS

Qualify yourself for a higher grade by passing the S. S L C. or
Intermediate or B.A, Examination. Formerly it was necessary
to attend a School or College to acquire that training but thanks
to our highly perfected and thorough system of instruction by
Post, You can now stay at home, keep your position and let us
tutor yocu for the next examination during your spare tima.
Courses for Sep. ‘30 and March 31 exams, from now. Most
Moderate fees payable monthly.

Prospectus free from

Presidency Com’esponéence College,

(Secretary : R. KRISHNAMACHARL)
1/9, FRANCIS JOSEPH STREET,

S Post Box 27, MADRAS.

P

Plant-Life, Animal-Life and Human Physiology in a»nutshell.

Approved by the

ELEMENTARY BIOLOGY (A book ot 160
Text - Beok Com- {Plant, animal and human) pages with & illu
mitted, Aladras, for sirations and 2
g”da“ Pa l(%le (;22; Secondary Scheols photographs,

azeito ate
8-4-30 )

by
M. Y. Sundaresan, M.A. L.T.,
(Mysors Educational Servica.)
Messers. K. A, Chourappa and Sons,
Publishers and Beoksellers,
: Avenue Read, Bangalors City.

For coptes apply to :—
Sole agents for
Mysore State,

) ;: P, Varadachari & Co,,
Publishers and Booksellers,
Linghi Chetti Street, G.T., Madras,

Price per copy Rs, 1-8-0. Packing & Postage extra,

1. Dr. 8 G. Mapavalaramanujam, M.a., Ph. D, D.I.C., F.Z.%, F.R.ALS,, Professor ot
Zoology, I’residency Cotlega, Madras,

The bock is clearly written and prolusely iilustrated. I am sure it will be found highly
useful by the hoys and girls in our secondary school.

2. Mr. M, Ekambxmqath’m, M.A., L, T. Assistant Professor of Zoology, Presidency
College, Madras,

Tha baock ia very wall writtan and just the thing required for our pupils.

3. The Hindu Literary Supplement Decomber 1929, !

The author bas succeouel in presenting the subject matter in an attracﬁwe form. A
large ground has beep covorad in a#mall ecompass.  The bock i3 profusely illustrated and the
presentation is clear. The organic unibty of living forms is emphasissd . and the student is taken
step by step throughout tho different stages. This is jusk the book for students aud we have no
doubt that besides provipg us eful to sbudents from the point of visw of the exammahou, it will
keop up thcxr interest ia tho study of Blolegy.~— (Sd) M. S. SABRESAN,

Sole agents for tha
Madeas Presidency,

P- VARADACHARY & Co,

) 8. LINGHI CHETTI STREET, MADRAS,
Just Published !

Elementary Science Part I. Simple Physical measuremsnts by A. Varada-

chary, B,A, L.T., Senior Scienca Master, Pachaiywppa.'s Collegoe Scheol,
Madras

Price
Parts IT and III (\Iechamcs and) Heab and (Chemxstry)

Lessons in Biology—Animal life by D1 K. 5. Padmanabha ‘mwr, Dsc,
M.A- .
" Plant life by Dawan Bema,dm I\ Ran"achmmr,
MA LT, (LE 8. Retd.)
Indian History for Form T, edxted by Prof, C. 8. bumva:mch nx, M.A,
. Form 11
Form III (in gmni)
A Text Book of Algsbra by V. Venkata Subbia B.A, L.T, Ra.
A Schiool Geometry, Parts I aud IL (hy the sama auh‘xor) Rs.
" Part T only Ra.
Part 11 only Rs.
Elementary Sclene by K. Rangachariar, \LA .7, (Tx'ml or Tclugu)
Form I e
Form 1T
Form 111
1. Katha Ratnakeram in Tamll by Chelv qLc:m '\Iudxlmr Esq MAL,
Book I for Class V . .
2. Do. Do. . Book 11 fm Fomo I...
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5 aunas.
6 annas.

Lessons in Biology~- - Hum\u Physiology, Hygience ete., by De. I 8. Padmanabha Aiyar,

D.Fc., N.A.

Books in active preparation.

History of India far the upper forms ia Eagliah by Prof. C. 8. Srinivasachari, M.A.

(THE ALL-INDIA MAGAZINE FOR HIGH SCHOOL

Apply 1o :—

THE STUDENT |

To Geography Teachers !

STUDENTS.) Are you a member of the
Annual Subscription: Rs. 2. Madras Geographical Associ-
Single Copy against ation?
3 annas in Stamps. If not write to.
The Secretar
Editor, STUDENT, ¥

CHlNGLEPUT.

Gopalpuram Cathedral PO,

Madras

MOTHER INDIA

Depends on the Youth of India for its Future
Prosperity.

‘The Madras Penciﬁ actory.
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SCIENTIFIC APPARATUS |
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APPARATUS FOR IN QUALITY

TEACHING - ]
PHYSICS. BOTANY SERVICE & PRICES,
CHEMISTRY WE ARE
ELE. SCIENCE UNEXCELLED!!

———n

WORK BENCHES,

. ———

A TRIAL ORCER IS

GAS & WATER
FITTINGS, SINKS ENOUGH TO
ETC. CONVINCE YOU'!

Central Scientific Supplies Co.,_'

14, Perianna Maistry Street,

(Behind Broadway Post Office) G. T., Madt:as.
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INTRA MURAL ATHLETICS

BY
G. I, Andrews.

Definition.
The term Intra Mural Athletics has gene-

rally been accepted as the proper designation

for all competitive sports which takes place

“ within the walls” of a particular school.

The term “Intra-Mural” is derived from

the Latin words ‘intra’ meaning within and

‘muralis’ meaning wall. It has been
‘ broadened recently to include activiti o

' e

‘any individual through b - cat asvér‘a
non-competitive nature too and the term
‘Intra-Mural Sports’ is alsoat times applied.
Intra-Mural Athleticsis yet unknownin
this country. The recent recommendations
of the Physical Education Committees all
over the country that games should be made
compulsory for all boys in schools and that
every boy should be made to participate in
some physical activity or other every day
would indicate that the dayis not faroff
when we shall have to devote great attention

to Intra-Mural Athletics in our schools.
The Intra-Mural movement has been
making rapid stridesin foreign countries,
the latest recruit to this movement being
Germany, where sports and athletics are
being organized on a national scale o serve

L 3

the men, women and children of the coup-
‘try. In America according to Mitchell
‘ the success of the playgrounds in handiing
teams on a large scale: the Increasing in-
terest of the public in all forms of athletjo
:sports: the importance ascribed to athletice
in the training camps durine 51-.»“\; war and
the corresmondisungly great strides that were

1o
made in developing mass athletic program-

mes : —all these things were bound to react
upon the public school and college authori-
ties, the latter in particular, so that it has
been from the year 1918 on words that the
great boom in Intra-Mural work has come.
Colleges all over the country have been
instituting Intra-Mural programmes and the
high schools are following suit.”

The principle underlying the movement
is mass participation in athletics. The
attempt is to reach those who are least apt
to exercise and yet who need active recrea-
tion the most. There is an element of
compulsion in it at the beginning and this
is sometimes objected to on the ground
that the element of compulsion will stifle
all the spontaneity and enjoyment that is a
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natural accomp‘anin}ent of sport. But, this
assumption is & mistaken one for, the sruth
of the case is tlzat,"most people dislike the
e, of:,takiné time and preparation for
Fri3ser and therein lies their reluctance
ratber than in a distaste for the exercise
itself once they have become engaged in it.

The difficulty of getting all the student teach him th
body together at the same time on the play-
ground and the impossibility of bringing
them together in this way until classes are
through for the day are real obstacles to the - m
introduction of an intra mural programme

in our schools ard these will have to be

gradually overcome.

Objectives of an Intra-Mural Programme
Is there any possible benefit that may

result from a wisely guided participation in
Phis is best answered

intra-mural sports ?

by a study of the objectives of intra-mural

athleti~z.  Briefly they are:—

\V.V)
UL dE"‘*"*i'\".—The recreational value of
i The ed among our growing youth.

1. Recreweiviomem
games and sports needs no'emm:;rﬁ:n‘wn'
funand the enjoyable expericnce to be had
in participating in games and sports is
within the esperience of one and all. Tu-
joyable sport helps to divert the mind from
a too close concentration on studies Besides,
such participation ensures that the student’s
Jeisure time is employed in a wholesome
way. Wholesome athletic exercises tend to
combat a desire for the more various forms
of diversion that are always tempting
student groups.

2. Social contacts.—The chance to meeb
other individuals of one's own age and in
the case of the College, from the various
section_sy of the country is one of the most
valuable experiences that a person gains in

_ his school life. Oun the athletic field this
mingling is carried on under conditions that

reproduce adult social and competitive life
in many respects, Such an experience in

ations helps to give a person a

group rel
him a better

broad view point to make
judge of the character of his associates: to

give him more self assurance when thrown

into the company of other individuals: to

e meaning of loyalty and co-
operation; and lastly, (this depends upon
the standards under which the competition
takes place) to teach bim lessons in sports-
anlike conduct.

3. Group spirit-—The feeling of unity,
the feeling of belonging to a cause that is
larger than one’s individual self, and, conse-
quently, the willingness, if necessary, to
cacrifice one’s own interest for the group

e,—thisis one of the praiseworthy

welfar
This devo-

features of intra mural sports.
tion is symbolic of the patriotism of a
citizen to the state and nation and, there-
fore, is a worthwhile attitude to be cultivat-

A Belter health.——Constitutional sound-
pess is an important 1Rk life’s success? g
Yet, physical exercise which is so important
in securing this soundness is rarely indulged
in under present conditions of living.
Almost all the student occupations of to-day,
both in connection with his studies and his
leisure time, are of the passive type. This
is unfortunate: for, moderate exercise in
which the large fandamental muscles of the
body" are employed hasan important contri-
bution to health. Exercise developes the
muscles of the body and aidsin healthful
posture. Still more important, however, is
the fact that rational exercise helps to
develop the organs of the body.
5. Permanent interest in sports.—One of

the main criticisms against sports and

2

fzthletics is that they do not create a lasting
mterest in participation,—that the athlete
drops his interest in them immediately
aftfer school or college. This cannot be said
of intra mural sports because here there is
no high type of specialisation, but rather a
variety of activities, in maﬁy or all of which
t:he student gains an average ability. Thej
play spirit thus acquired will continue to
demand expression.

6. Development of the school or college
team.—This is only an incidental aim of intra
murfﬁml sports. The larger number of students
p'artxcipating in these games and sports pro-
vide a wide field from which to pick and
chaoose, Cons?qllent]y, the school or college
team becomes a really representative team

1. Bodily prowess.—Athletics develoI;
strength and endurance, also the neuro-

lmuscular co-ordination - that - makes for

agility and confident control of one’s move-
ments. These qualities are directly ver
Pse.ful in meeting the emergencies of life ang :
mdu:ect]y they comprise a great asset to
any individual through the inner conﬁaence
and self "assurance that they bring, and
through the outward addition that th:)’r ive
to his carringe and presence. :
.8. Scholarship.—It is safe to say that
wise participation in intra mural sports has
a beneficial effect on scholarship of the
'stufient body. This improvement comes
mc'%xrectly from a healthful recreation >that
bml.ds up one’s energy rather than dissipa-
Fes it. It bas often been noted that thIe)re
isa .close correlation between high athletjc
e'ﬂimency and a high position in the scholas-
tl(? standings. The old adage: “A sound
mind in a sound body” has persisted
through ages and the fact that the int;llec-
tual glory of the ancient Greeks was

21

parallelled by an athletio glory that has never
been surpassed cannot be easily forgotten.
g .

Organization of an Intra Mural
‘ Department

F[‘he objectives of intra mural athletics
being as above, itis necessary that the whole
progrz.unme should be controlled by an
organized body. A -number of schools
am)rove of the idea of the students contro-
lling their athletic sports. It does seem
d.emocmtic. With an institution of an
size, however, the difficulties become in}-,
surmountable. Student management is
go?d only to a certain point. z:’After that
point is reached, it is bound to break
down : for, if the work is centralised in th
hands of a few students it becomes t X
muf}h for them to bandle in addition (;O
-th.eu: school work : and, on the ofther ha do
if it is spread out among a large nurnbe‘rn f'
students there is a constant endeavour (t)
dodge work and to shift the responsibil't0
when things go wrong, Furthermore tl}y
large system brings impersonal l'elation;h’ .
among the students, and this leads tms
cha..nce for unfair politics to pass b.' o
noticed or else unexposed. There a,re) t;m-
weaknesses also. The fact that the st od o
body forms a transient group makes fu o
constant change of policies with r;s lting

confusion. ulting

Again, student

their own accord to ‘ake 13)1'2;21'11012163{;{5)?1 o
to safeguard their welfare when compot; .
nor, are they apt to be intcrested in [)i' .
ting activities for other than the morzz :“10'
Pluyers. These arguments do not meg e
imply that student help cannot be enl'nt a
successfully in intra mnral administr tm ed’
but they do insist that student self. ; m-n,
ment is most successful and most agOZ:H'n-
ted I.Jy the students themselves, wheip i‘tcu?-
carried on under an experienced directorf
and one who can make decisions without bigs
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. The following are samples of crganisations which exist in schools in the Ubited Stabes
of America :(— I

PHYSICALI DIRECTOR

Intramural Director
(Asst.- Phys]ics,l Director)

. l

Gams cfficials Senior lManager

!

Junior Managsr

Faculty Intramural
Manln.ger.

Faculty volunteers.
Junior Manager.

Junior Manager

[
{Winter)

[

(Fall) (Spring)
(Football) (Basket Ball) (Base Ball)
{Soccer) {Swimming) (Track)

(Tennis)

(Cro,ss Country) (Wresnlling)

Sophcmore Tryouts.

Sonhomere Tryouts
(Cless cantaing)

Sophomore Tryouts
{Class Taptains)

{Class captains)

Urit managers Unit managers Unit managers

Units Units Units.
N. B.—Supervision by Faculty Intra Mural Managar depends upon the amount of
time the Intramural Director ean devote to Intramural work.

2. The above is the plan of an organization for a large high school.

(PLAN FOR A SMALL HIGH SCHOOL)
I
PHYSICAL IDIRECTOR

Faculty intramural manager
Faoulty supervisor and officials

Student manager for socear, baske$ ball, swimming, basaball
track and field sports ete., ste.

Unit managers lor the various units of teams;
UNITS

It is evident that & long time will elapse bafore such organizations as the above will
ecme into existence in the schools of this country. The following plan is, therefors, suggested
as & basis from which to make a start :

 SPORTS SECRETARY—Assistant Sports Secretary— Games officials from the
(member of staff or the staff or students.

Physical Trg. Instructor)

' Students Captains for

Football, Hockay, Cricket, Basket Ball, Athletics, Volley Ball,

Mmor games, Tenlkmt oto., ote.—Gioup Leaders from students.—Team :Captains from students,

: Student Body organized in teams of eleven in cach team,

Badminton, Iodiganous games,

95 1bs., 110 Ibs,,

223

To bring about this organization it would
be necessary first to decide on the gimes
officials and student captains for the various
These had best be selected and
nominated by the sports secretary with the
approval of the student body. Theseshould
necessarily have a very good knowledge of
the acbivity or activities they are tobe in
charge of. Then the rest of the student
body should be split up into groups of 25 in
each group, of whom one would be the
Group Leader in charge of two teams under
the two team captains in charge of teams of
11 in each team,

The formation of these teams will depend

activities.

" largely on the typs of institution concerned,

However, the gang spirit in schools is so
strong that teams can be formed almost at
will.  Also, the players at this period are
apt to spend so much of their time together
and knew each other well: hence a good
‘ esprit de corps’ is quickly avoused with
little effort on the part of the Physical
Director or of the sports secretary,

Becanse of the great divergencies in
growth and development in the high school
period, and the fact that the. chronological
age does not frequently give a true index of
the physiological development, some method
of classifying the student body is usually
The simplest method is based
on weight alone; for example, light weights
and heavy weights. Additional weights can
be added if large numbers of students are to
be handled. A practical three-weight classi-
fication is 100 1bs:, 125 lbs., and unlimited.”
A good five-weight division is 80 lbs.,
135 1bs,, anl unlimited.
Such classifications have the double advan- .

advisable,

tage of insuring fairer competition -and of
reaching a larger proportion of the student
body.

Physical Director 18, W. Rau of Tulsa,
Oklahoma, U. S. A., uses the following for-
maula successfully for dividing boys into
classes and insuring equalised competition:—
four times age in years, plus, half the
weight in pounds, plus the height in in-
ches. 'Thisgives the boy’s index number
and he is assigned to a group accordingly.
In the Tulsa plan for senior high school
boys there are four divisions as follows :—

Index number over 198 ......... Class A-
’ " from 192 to 193 ... ,, B.
» " s 182to0 191... ,, C.
7 , under 182 ... ... ., D.

The limits of these divisionsand the nam-
ber of groups can be readily adjusted to suit
the grades of the school and the size of its

enrolment.
The following is still another formula for

classification of boys:—four times agein
years plus height in inches plus weight in
pounds divided by three. The index num-
ber for the student body can be worked out
and number of groups readily adjusted to
suit the grades of the school and the size of
its enrolment.

The ** Co-cfficient plan’’ devised and used
by Mr, ¥rederick J. Reilly in Public School
No. 33 of New York City is a very scientific
classification. This -plan includes, age
weight, height and also the school grade.
Fach pupil whether boy or girl, gets an
exponent for each of the four bases of com-
parison, and the sum of the exponents
automatically places the individual in one of
five classes. The Exponent tableisasfollows;

——
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. Junior - Division.
Ezxpcnents 4 5 6 7 8 9
Grade 5A 5B 6A 6B

Age——upto ... 10 10'1—11" 1v1-6
Height up ta ... 4’2 4'3—5 4'6—8
Weight up to ... 64 65—T74 75—84

13’1 or over,
5’3 or over.
105 or over.

117120 12°1—-138°
4'9—11 &5'—52
85—94 95—104

Senior Division,

Exponents 4 5 6
Grade TA 7B
Age——upto ... 12° 12'1—17 13'1—6

Height upto ... 44 4£'5—8 4'9-5

7 8 9
8A 8B
13'7—14" 14’115’
15'1—3 5'4—0G

15’1 or over.
57 or over.

Weight vpto ... 74 75—89 90—104 105—119 120—129 130 or aver.

Exzamnle—Boy in 5B—Ezxponent for grade—6 {Ses top }ine)

Age—10'86 . age. 5 :

Height 4’10 height -7

Weight 84 ibse. ,, weight 6

Sum of exponents 24—'Class B’

Class A B C D 0]
Tsponents {same for) up to 21.  22—23. 26—99, 30—33. 34 or over.

senior or junior div.

1t should be noted that the above classifi-
cations are those in force in.the United
States of America. It will be necessary to
modify the classification to suit Indian
conditions, ‘Once the pupils of a school
have been grouped according to some
standard method of classification the com-
petition can be planned. Kach group of the
classification {Class A to 18) i3 subdivided
for competition within itself. Games or
contests between members of different
groups should not be encouraged as the
avoidance of such unequal competition is
the primary purpose of the classification.

Intramural Programme _

The programme of intrammral athletics
in a school must necessarily vary according
to local conditions. The extent of play-
ground available, the financial resources, the
type of school,—these will necessarily - have
- to be considered. However, in planning an
intramural programme the following should
be taken into consideration :—

1. A few sports well promoted constitute
a better programme than a hodgepodge of
many sports which are not popular enough
to warrant encouragement.

2. The programme should keep pace with
the changing and developing desires of the
student body. ,

3. The programme should limnit itself to
sports which are certain to be popular and
later introdace other sports as their desira-
bility becomes evident.

4. When ,the badget is limited the-

activities which reach the greatest number
in proportion to the amount expended should
receive first attention.

5. The size of the school and the age of
the pupils should be considered in the selec-
tion of the activities.

6. Buch sports asare peculiar to different
localities should be included.

7. Team games should be preferred to
activities which emphasize individual ability
since the average participant is ordinarily
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more strongly atfached by the former than
by the latter,

8. The sports chosen should arouse a
spontaneous interest and provide invigora-
ting exercise without resulting in exhaus-
tion. They should provide active fun
without depleting the player’s whole reserve
power.

9. Sports which engage a large number
of players in a limited area should be pre-
ferred to sports which reqnire large aveas,
yet engage only a few.

10. Games whichdo not reqjuire a long
preliminary practice nora great amount of
equipment and expense should be preferred
to those of a contrary nature,

11, The programme should not occupy
the whole leisure time of the student body.
It should be so arranged that after the day's
intramural programme is over, there should
be yet time for developing school teams in
the various activities and for inter-school
competitions in such activities,

12. The programme should be so
arranged that all the sports and games are
not concentrated in one season, but are
spread over throughout the year.

Below is listed the sports which can
successfully be included in an intramural
programme :~— '

1. Football.
Hockey.
Cricket,
Baskst Ball.
Vollay Ball,
Playground Ball,
Teni Koit ar Ring Tennis,
Kili Tattu or Uppatti (Abya Patya.)
Giant Volley Ball,
10. Track and Field Sports. -

11, Badminton.
12. Balincheduguda or Du Du,

-

OIS W

13. Kho Kho, :
14, Wrestling.
15. Rounders,
16. Speed Ball,

17. Haadball or fives.

18. Gymnastics,

19. Swimming, etec., stc.

In addition to the regular schedule of
games and sports during the year, it is well
to include occasional exhibitions and
festivals, attempting to attract not only a
large number of participants, but many
spectators also. Such events stimulate
interest in athletics in general and attract
the public attention to intramural work.
The winter is the season when these events
are most popular. A winter circus or fair
provides plenty of plewsure and recreation if
carefnlly planned and promoted. Tnasmuch
as there are many details connected with the
successful handling of a circus, the reader is
referred to books dealing exclusively with
this matter; for example. * Amateur
Circus Life” by E. Balch (Macmillan,) and
“How toput on a Amateur Circus” by
Hacker and Eames (Denison and Co., New
York, U. 8. A)

Where nature permits, a  water carnival
should be a regnlar feature of the spring
programme. Spectators are strongly attract-
ed by water events, and thsre is a wide
variety of regulation and freak aquatic con-
tests and sports from which to make a
selection. Swimming and diving events,
canoe races, boat races, tilting, andlife
saving,—all have a popular appeal.

The following seasonal programme for
games and sports in this country is suggest-
ed for experiment so that as the result of
experience it may be po:sible to bhave a de-
finite seasonal programme all over the
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country. For this purpose the couniry is
divided as follows :—

1. Area served by the North-East
Monsoon,

2. Area served by the Sonth-1West
Monsoon,

Snggested Seasonal programme for area
served by the N. E. Monsoon.
I  Term —June to,September:—
Toothall (x); Basket Ball (x);
Tenikoit ; Balin Chedugudn
(x): Wrestling; Rounders;
Speed Ball ; Handball or Fives-
(x) ; Gymnastics.
Il Term—October to
(Monsoon season)
Hockey (x): Cricket (x):
Tenikoit; Track and Field
Athletics (x): Kho Kho (x):
Rounders; Gymnastics: Swim-

December :(—

ming (x)
III Term—Janunary to May:—
Volley Ball (x): Badminton
(x): Playground Ball (x):
Tenikoit (x): Giant Volley
Ball; Kili-tattu: Rounders:
Speed Ball; Gymnasties (x):

For districts served by the S5.1V. Monsoon
the II term programume will have to be taken
up duaring the first term and vice versa, the
3rd term programme being the same,

This suggested programme will have to
be modified according to local conditions
It has been arranged so that the various
activities are distributed throughout the
year, care being taken to see that during the
3rd term, 1.¢., the examination term, the
activities are not of & very vigorous nature
but mostly recreational. The astericks
against each astivity, e,7., Football (x),
indicate that the tournawmeants and inoter-

schoo) competitions ia that activity should
be held during that term.

Methods of Organizing Competition,

It is necessary to organize competitions
in the various activities of an intramural
programme so that the interest in these
activities may be kept up., The aim should
be to keep as many teams or players com-
peting as space will permit, and maintain
their rivairy until.pmctica,\ly the end of the
season, It isleft to the Sports Secretary to
arrange the competition according to any of
the following plans :— )

1. The Olympic Meet Plan which is
suitable for track and field competition
for swimming and gymnastic meets, and for
festivals,

2. The Knock out or the Elimination
plan of tournaments, by which the teams
are bracketed in pairs and winners from
each round of play are again paired until a
final muteh is played between the last two
SUrvivors.

3. The Round Robin or the the Lieague
or the percentage plan of tournament, ac-
cording to which each team or player should
play against every feam or player and the
winner is determined according to the per-
centage of victories.

4. The point systema. Where the same
units and contestants compete in the various
sports on the intramural schedule through-

out the year it has been proved very desira-
ble to determine all-year chawmpionships
according to the relative showing made in
all the sports. Undersuch a system teams
will enter in sports even if they know they
have no chance of winning the champion-
ship, for the sake of improving their all-
year standing, Points will be awarded not
only for winning according to the result of
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the contest, but points wmay also be
awarded for entering into the contest,
for the schoMrship, the sportsmanship
and the reliability of the teams entered.
Points can be given not only for the per-
formance of the team as a whole, but also
for the performance of individuals in the
individual efficiency Tests, the total average
of all the individualsin a team being taken
as the team average.

5. Combination plan of the League and
Kuock-oub method or .of a double leagues
method. By this method the teams are
divided into leagues with a convenient num-
ber of teams (preferably 4 to ) in each
league and a round robin is played in each
league. TFollowing this, the leaguc winners
are combined to form a championship league
in which a round robin is played again and
the team with the highest percentage de-
clared the winner. Ov, if a double round
robin is not passible, the league winners of
the first round are clubbed together to play
out a straight elimination tournament.

Awards.—Awards are an jmportant factor

in intramural work. There are some people
who think awards are unnecéssary——that one
should participate for mere love of the sport.
This idea—an ideal in itself—Iis, however.
erroneous when one stops to consider that
achievement is recogaizad in all other lines
of ability. Even in the matter of scholar-
-ship we - give awards. The award inintra-
mural work helps to enliven the competiticn,
and thereby adds an additional incentive to
take part. Something tangible is present
as a goal.

This,sympathetic attitude towards giving
awards does not mean that they need be
expensive. Unfortunately, it is too often
the case that extravagant trophies are given

2
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away. The award should always remaina
symbol of achievement rather than a prize
whose merit lies in its monetary value.
The greatest award for which athletes have
ever striven is that of the olive wreath with
which the old Greek Olympic victors were
crowned. When this award was later re-
placed by prizes possessing commercial
significance, the professional spirit replaced
the amateur one and athletes began to vie
for gain rather than honour. This lesson
must be remembered in the use of awards
to day. An individual wants his prize to
wear : a group, its trophy to display.

The custom of soliciting the public for
trophies is one that should be discouraged.
It tends to put athletics and games on a less
dignified and stable basis. The intramural
department is the largest single department
of the school and should be carried on
through appropriation from the school
rather than be placed in the situation of
having to depead upon philanthropic
support.

Sometimes, however, there are individuals
who are interested in games and sports and
are glad to offer a trophy. Such contribu-
tions should be utilized in some outstanding
award like the group or individual all-year
scoring trophy. It is customary, as a token
of appreciation, to let the trophies secured
in this way carry the name of the donor.

The point. to be remembered in securing
public help is that while, help given enthu-
siastically in order to promote athletics and
sports may and should be welcomed, such a
help should not be sought to the point
where it will Le considered as a nuisance
and prejudice peopleagainst the intramural
idea  itzelf. Therefore, it is well fq
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concentrate on one drive and secure impor-
tant trophies that can be rotated from
year bo year,

Conclusion.—The above brief discussion
on the subject of intramural athletics has
been made with the hope that it will
provide the basis from which to initiate
programmes of intramural athletics in our

schools. If our boys and girls in schools are
to ‘be trained to become efficient citizens,
able to live the abundant life and able to
give of their best to their motherland, then
a sonnd programme of games and sports
should be initiated, and ‘play for every boy
or girl all the days in their school career’
should become our slogan.
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NURSERY SCHOOLS—A NEW EDUCATIONAL.
EXPERIMENT:

BY

S. Jagannadhan, Kindergarten Assistant, Teachers’ College, Saidapet.

) The Pre.school age

We all know that the Education of the
child begins from itsbirth, DBut we teachers
are responsible for the education of the
child from hjs fith year or the year in which
he is sent to school for the first time. The
education in the pre-school age is entirely
left to the home. But we know how even
in the homes of educated persons the
children are not properly attended to. So
then, most of the children are denied
the facilities of natural education which
they have a right to receive -during their
most impressionable age. Direction is
wanting. Free growth is arrested. The
child’s senses are not properly developed.
The children are even neglected till their
sixth year. Their companions are those
who are brought up like them. The howe
influences or the surroundings are such
that they can hardly improve. A group of
such children are brought to .the teacher
for she training of mind and character. No
doubt the intelligent teacher discovers that
he has first to undo a number of things
before he can educate them. Shall we have
to go on in this state for ever? Is there no
way out?

The Infant class

Let us look at another side of the situation.
Take the village school for example. A
number of children from five to seven are
huddled together on one small pial or room
without provision for light or ventilation
and thus there isno scope for free move-
ment or free growth of children. One

teacher is left in charge of the whole group
of 20, 30 or 40 children. He has neither
inclination to mould all the members of this
large group nor is it physically possible for
him to attend to each of these 20, 30 or 40
even if he wills it. The school which is
poorly equipped cannot keep the children
employed. Then at the end of the year a few
are promoted and the rest are detained.
Even at the end of the second year some of
them are detained. The attainwments of
those promoted are also below the standard.
It is a common thing to hear that these kinds
of village schools are a waste and that these
should be mended or ended. It will be
more useful to mend them than toend them.
By ending them the whole village would
suffer for want of education. Is there a
method of mending them ? I am sure there
is a way out and it consists in converling
thede Infant schools into Nursery schools.
Do we lose or gain thereby ?

This brings us to the question whether
we lose or gain by this reform and whether
we shall be going forward or backward,
It is certain we would be gaining in the
long run and the march will only be for-
ward. What cannot be accomplished by
the home will be carried out by the school.
We have great many examples of such
schools in other countries which take the
place of the home, satisfy the needs of
children and look after their growth, Bat
it is not recessary that the same wodel
should be transplanted here. Tt is our duty
to orgaunise and work them on lines in

-
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keeping with the past traditions and
pPresent needs.

The Need for Nursery Schools.

Taking the attainments of children of the
village school,-we have many schools with
children studyiog from class I to III. Few
schools have the 5th standard. The ages of
the children in the standards 1 to 3 range
from 5 to 9. The conditions at present do
not seem to be satisfactory and there is
considerable room for improvement. It is
imperative that these should be tarned into
Nursery schools. Here and there are some
Infant schools and kindergartens. Any
outsider could vouchsafe to the fact that
the children there are lively, cheerful and
active. Are not these characteristics neces-
sary for any child to receive knowledge
with great interest and eagerness ?

Stages of Instruction.

Now-it is my intention to chalk out how
a Nursery school should be worked. Ihave
divided the stages of school instruction into
two. The first stage deals with the pre-
school education which is carried’'on entirely
through play and the next stage is ome in
which the play methods are employed in the
teaching of Lianguage and Number. fn both
stages there' should be ample scope for
development of expression, creation and con-
struction.

The School Building.

This should be attractive, well-lighted
and ventilated and there should be plenty
of space for free movement of children and
for accommodating the necessary furniture,
apparatus and appliances, A garden near
the building " is quite escential, Tt would
indeed be nice to have a buildingéonstructed
in the centre of a garden. There chculd be

a good display of pictures on the upper wall

space while the lower space should be con-
verted into wall blackboard.

There should also be plenty of toys for
freeplay, such as 1 swing, a horse, a ladder
and slide etc. These may be kept round
the verandah or in the garden.

Number of children and Teachers.

As an experipent a class may be limifed:

to 20 children, If more numbers are com-
ing there should be another section, Each
section of twenty children should be looked
after by a class teacher with special training
in child training, child Education, and
Rural education, He should not osly be
patient and good but he should be able to do,
to create and construct. We do need such
teachers now and especially the teacher of a
Baby section does need such qualities. He
should be a child himself when he moves
with children. The age of the children may
be from 3} onwards.

Besides a teacher, there should be a helper
or a volunteer, either paid or honorary, who
will als0 look after the children,

A medical officer nearby should also visit
the school now and then and remark on the
health of the children.

An attender is aiso pecessary to look after
the children in the absence of the teacher or
the helper. He or she-—-the latter is prefer-
able—will also take care of pets and take
care of the youngest in taking them toand
from their homes. A nominal fee may
also be charged for the children attending
the school. But the idea of free education

would be more welcome.

An afternoon meal or lunch.
It would be highly desirable if an alter-
noon lunch can be provided to at least the
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poorest of school children. Tt is of course
an imperative need of the day that the
poorest should be fed at least once during
the school hours and it would indeed be
good if benefactors should come forward
and help school children and earn the bles-
sings of God and ccuntry.

Pre.school training.

The pre-school training consists in telling
stories to children or teaching Narsery songs
and Rhymes and prayer songs. For this
purpose no one need to select things from
western literature. There are ever somany
interesting stories, rhymes and songs current
in our villages which the teachers can collect
and make use of in the class room. A few
grandmothers or elderly members of the
village would certainly help the teacher in
this matter. The children can be occasion-
ally treated to vocal and instrument music.

Sense-training.
The beginning of learning comes through
the senses. These are called the gateways
of learning. As such thereis no other

subject bLetter fitted to be taught than the
lessons on sense-training. The lessons will
have to be short and interesting. The same
materials may be repeated the next day and
fresh materials may be introduced to make
the lessons interesting.

Materials for sense-training.

The apparatus and materials indicated
heve are such that the teachers can gather
without much difficulty. Not only do we
teach them the use and development of their
senses but also widen their general know-
ledge. The properties of common objecls
of the household are studied. Nature is also
studied incidentally.  Vocabulary is in-
creased. There is room for play also. If
money is available some of Montessorie’s
materials and Froebel’s grifts may be
bought for the schools. Such of the things
that could be made out of card board
such as ‘ Geometrical Insets’ have to be
renewed now and then, The eight boxes
I bave designed for this purpose are as
follows ;

MATERIALS FOR SENSE-TRAINING—8 BOXES

Balls |

|
Cutes l

Sphere - Cylinder Cone

4"x9"x1”  4"x2"x§" 4x2?xi"] -

12", 9", 6" Long Sticks.

I 1. Size, 3. Length,
2. Shape. 4, Thicness,

E .
T - = I =T
= E 2l g8 2
Ball. | © A = g
Chalki
i
|
Paper |
j
. Different
CO-“HS Coloured Inside.
with
Papers.
II COLOUR.

I. The Balls acd cubss are three in cich Yind and are mada of wozd.

1I. Each cone can contain & bit of colourcd paper in cach of thy colours taken for the lesson,



| i g
Y B R Y g 2
5 | 8
&=
Disbes Colour
4 Bozx.
11l COLOUR MIXING.
Box Box Box B.ox
Pobble | Sand. S ed, Nib.
Musical
Instru-
ment,
N !
China !1 Brass Gliss W olen

Cup. l Vessel.

Tawbler, i Box

Bell-Kerchicf-A Cane,

V HEARING.

£and | Sard
Paper 1 Paper
Rough 1S ooth.

Piain
Wooden | Glasr.
Sarfaca.

Back
Surface

of
Leaf, -

i
|
\
|
|

Fruit Fruit
Ripe. | Unripe.

|Sponge. | Stone.

Cotton. | Fibre,

Silk | Coconut

| \

|

VII TOUCH.
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. Ver

R Dark., | Light. Lizhyh_
B

Y

G

IV COLOUR SHADES.
Cccount | Euca- Ginge-

ot ligptes. | my | Castor

. Ch
Rose, {Jassmin,| Nerium The‘gé’;i
Mango | Margosa | Guava Ho'i
Leaf. Leaf, Leaf, Basil,
{
VI SMELL.

Wocd

Different

Size.

Symne Size )

Different

Material. |

S zaand !

subitance

Differnt.

Sponge. Cork. Wood.

Vill WEIGHT.

111. Tn the three cwpty _
1V. In teaching the thades of colour only four colours are ckosen. ;
. This shows that 1hs box coutains & pebble in iv and so on for the other boxes,

Thege are intenced for pame connected with the sense of hearing.
Tho four oils mentioned hirs arc kept in small tottles; the flowers have t> be get whenever a lesson
on reass of smell is to be given asalso the leaves,

VII. Lcaves hate to be got
in the firam of pillows fcx

V. “Box—TDebble’
Bell—Kerchie{—A cane:

1V,

doll,

tpaces, the new colour for ned by mixing the two colours shoild be shown,
They are red, b'ue, yellow and green.

frcsh whea th) lesson is {o be glven; ,ilk cotbon and cceonut fib e may be kepl

<y VI1L Dificrent snbstances which satisfy the tect heco can be used and stockrd in the box.

«
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Hand work.

The third part of the work consists in the
teaching of free Handwork. It is indeed a
pleasing sight to see small children sitting
at the spinning wheel or the mait-weiving
loom in the Montessori school organised by
the Women’s Indian Association, DMuadras.
The children could draw, colour and paint
drawings. Reeds, young cocoanuts, beads,
glass Dbangles, wooden cubes, brooms,
sticks, pictures and coloured papers, all
these form materials for Hand-work. ‘At
other times the children spend their time in
free play, Nature observation, garden work,
looking after pet animals, or turning over
the pages of a picture book or other things.
The children could be taken on a short
walk, They could have brisk exercises in
the open air,

The last and best part of the work consists
in forming good behaviour in children, for
example, in tidying up class room, cleanliness
of person and things, giving and taking with
grace, loving children and pets, being kind
to strangers, ete. -

Language work,

This consists of three parts (i.c.) speech,
reading and writing and all these should be
developed side by side. The memory power
should also be trained. LRhymes and stories
can be taught to earich expression, Short
stories may be dramatised. Prayer sozgs
may be: taught and memorised. Pictures
:ould be shown and the children and the
teacher could hold conversation on the
picture. The teacher and the helper can
tollect pictures and make picture books.
A long story such as the Rawmayana, or
Lrishna Leela could be told with the aid of
pictures, It will be easy to collect theso

pictures from old books, magazines, calen-
dars and catalogues. '
Reading.

“I always put the picture before the eye
and sought for a word for the picture
says Pestallozi. So Picture and word
method will be the most suitable at this
stage. Could not the teachers prepare cards
as shown below, Pictures
objects may be collected and their names
can be written underneath in bold type.
In the next stage, picture, story and word
method would be found to be most useful
and interesting,

of common

It will be in keeping with the remarks
offered by Pestalozi. “T'he stringing together
of names f{or familiar words) in an order
based upon reality and truth develops and
maintains in them a consciousness of real
relations cof th'ngs (orwords) to each other.”
So words picked out from a story can well
be remembered. A connection bebween one
word and the next is established by means

of a story.
Writing.

Writing at first is preceded by free arm
drawing. Pictures of common objects, birds,
etc., can be conveniently mounted.gn ijieceg _
of Card-boards and they may, be distributed
to children for free drawiryg'.“ Thus drawing
will prepare the way igr good writing.
inion that children must
e art of drawing hefore

first be taught,

-
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learning how to write. Let the child learn
his letters by observation asbe does different
objects, birds, etz. and let him learn hand-
writing after he has learnt to draw objects.
He will than write a beautifully formed
hand” says one of the greatest Sons of
India.

We all remember the days when we used
to write on sand. The roughness esperi-
enced by the forefinger in the course of
writing or tracing on sand conveys an im-
pression to the mind as to the exact way of
writing. Now we hear of the sand paper
letters as designed in the Montessori school.
But there is a simpler way of doing these

0.5 T o

sand paper letters: write first with a brush
dipped in soft and
even gum aund ,
over 1t sprinkle
some soft sand and
then dry this,
Then we can get
a modified form
of sand paper let-
ters serving the
same purpose.” Stick laying, bead laying,
etc., give a clear image ef the letter and
show the way of writing' of the same.. In
this manner the initial difficulty of writing
letters and especially difficult letters may be
overcome. These materials should of course
be done by the teacher himself.

‘ Familiar words.

"The child takes pleasure in reading siinple
words known to him. The best way of com-
piling a primer is to take stock of the known
words and then to put them into separate
lessons bearing in mind the two principles
enunciated previously.

Pleasure in Reading.
1. Word building and word making.
One interesting form of word building is
' shown here. Prepare cards as
shown  below and by the
method of play we could be

building any number of words

on<the type shown here,

"L ol |

. 2. Reading the names of

Railway stations.

children from the blackboard

LIeum
L s

4. Reading Advertisements
specially prepared for children,
5. Executing commands
written and given to children, .

3. Recognising the names of

6. Reading of Rhymes learnt already.

7. Reading a short story illustrated by
pictures. All these exercises create a plea-
sure in Reading.

Babies’ Books.

As each letter symbol is a sound picture
the letters must be bold and as bigas a
picture itself. Hence the first book should
be in the form of charts or manuscript

books. If we look at the many picture

books such as, the Animal picture book,
A. B. C. Picture books, Nursery stories and
Rhymes in pictures written for English
children, we would indeed see how pleasant
it is for children to look at them and learn.
Thusthe westerners have solved the problem
of bouks for babies. \What is the condition
here? Tt is very pitiable that in our
country there is no book suitable for babies.
The outlook of the parent and the pub-
lisher is such that an ideal teacher can find
no good book. It is high time that teachers
should think about this problem.  Just
before writing this article, I set to myself
the task of bringing manuscript books for
babies. 1 can cohﬁdently say, that with the
help of pictures hete and there, there is a
great poscibility of bringing out books on the
lines of western countries and suitéd to our
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own conditions. To a thinking and. doing
mind nothing is impossible, These picture
books chould form “ The children’s Trea-
sury.” 1f thereis oue who could take the
lead in the matter, I should think it is the
teacher himeelf. Till printed books become
available the teachers have to prepure manu-
script books, The type has to le very big,
the books have to be properly itlustrated sa
as to attract children, the covers have to be
thick and the size should be such that the
children could handle them conveniently,

General Remarks on Language teaching,
The education’ of the child, cspecially
in langnage, may be begun earlier than the
fifth year by the method of picture, story
and songs, alco taking into account the
intevest and the need of the clild, The
Alphabet ruethod systematices the teaching of
Janguage. Theorder and arrangement of the
eutirealphabet would be tavght after a course
of language teaching on the lines suggested
here. 'T'hedawnofthe fifth vear or the sixth
year, the time when the child is ucually put
to scheol, marks the peried of learning the
aipbabet. In followingtheabave method ore
mash have faith, patience and perseverance,
all of which form the chaiacterictics of
the earrest teacher or the true educator,

Number work.

with bricks, beads etec.;

/\ /\ /\ ' Vague number ideas
: . ate formed in playiog

» . .

(e.q.) Bigorsmall,long or
shor_t, etc. In the kitchen
he recegnizcs whether the
quantity of eatables given
to him is either ‘great or
small as compared to
those given to his brother,
sister or cousin,
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A definite idea of a number is formed
when the child perceives a number ¢f object s
of the same size or form kept before him i
a certain order or series. The child learns
things by observation and by handling
objects. The more he handles things the
more is the definiteness of impression formed
inhim. Hence in the early stages concrete
teaching is greatly necessary.

Materials for teaching.

This again leads us to the question of
finding 1aterials snitable for the several
stages of instx;uction, particularly in the
Infant stage. The materials are 6f two

kinds.

i» Those that teach him direct num-
ber ideas in the carliest stage through play,

games and occupation.

itl. And those that teach him direct

number ideas in the-later stage.

As pumber ideas also develop through
measuring things, (Cupacity and Length
measures) a standard unit measure necessary
for these exercises should also be ured. The
teaching of fractions in a later stage to chil-
dren who do not possess the elementary

ideas on these, is met with great difficulty.’

Hence an idea of simple fractions should
be given in the Infant stage. In employ-
ing these materials we shall ourselves first
think about the several ways of using them
from directobservation of children, prefer-
ably our ownchildren,

- First Stage of Instruction.

Form and. Colour,

I CoLOURED BALLS.

. —
o ©
Y5
& G
(@}
o R
O
© B
5 5
\
b Vg
Y =~ Yellow.
G = Green
R = Red. -
B = DBlue.
W = Whia

<

. Recoguize these colours in various

objects.

2, Name the colours.

. Name the colours of familiar

objects.

Name the object having a parti-

cular colour.

Recognise different shades of

colour.
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6. Group a given number of objects according to their colours.

Picture Puzzles.

These could be used by children from &
cn\’vards. An interesting exercise in cutting
out insets is this. Take any picture colour-
ed cr incoloured. Daste the picture on a
cardboard. Draw on the picture, picturcs of
a ball, bat, hat, pot, ete., showing the outline
only. Then cut thess out. ILietithe children
take these shapes and fit them in the res-
pective places cut out in the original picture.
For this purpose any useless picture can be

rd

taken. The edges have to be evenly cut and

sand paper may be used to smoothen the

edges. Iiven wi‘h such kind of pictures the

above shapes can be cut and given for free

play. The advanced exercices ia picture

puzzles may be used by children over 6
and 7,

IT. GrouiTRICAL IRSETS.

1. Remove the insets, and mix them

up. Let children try to fix the -

right inset in the right place.

2. Trace the ontline (edge or

4@”70)0 T AT | ’J\\ border) of the inset.

690 000 TDae 0. 0o s 6 o o o o 3. Draw a figure similar to the inset.
L ®%®006000°00 T30 000 . a0 4. See whether the drawing and
\:\Zv:\:_;: : : : : : ?ﬁ:‘:—f’,\:{ ° . the inset look the same.

°© 00 o o o 00 5 oo o. 2[5 Try by superposition.

Q o ¢

000606006 %0 _00e 000 oo oo 1 I LENGTH

0 a o o o * .
ioooo::::o}::::::z\:\ The Reed frames.

670 9=0060 0006 0006 oo mrooce o 1. Arrange these in order of
> ° e %B' ° ";_;)2‘—*“"* 00 o their length.
L

2. Make some designs,
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1V. PRELIMINART USE OF THE NUMBLR
BoARp,

0
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1. Fill in with Beads.

2, Mauke some designs: (e.y.) a {lag.

a table, a chair, a palanqguin, the

letters &) 7, U, cte.

V. OruER GAMTS.
Bead threading, sticklaying.
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VI. EAsY NUMBER IDEAS IN PICTURES,
OBJECTS, PARTS OF BODY EBITC :
1. Ball.

2, Parts of body.
3. Match box ('l hree=Star )

Liegs of cow ete,
TFive fingers.

Six heads.
Seven Days.
Eight directions.
Nine Planets.
10. Dasavathar,

from the coanting of

O WIS T

Apart
the counting of toes, beads, seseds, boys,

fingers,

somz numbsr pillars, bricks, pebbles, mat-

ches, ete. convey ideas.
Symboals 1 to 10,

Match Boxes.

Put oneseced ina box. Write symbol

one overit. [n this mannec prepare 10

mateh boxes ona for ea:h of the Numbers

1 to 10.

big calendar sheet.

Cat out numbers I to 10 from a

Exercises.

1. Give m3 7 beads showing the

‘seven ',
Dont tell me how
Pick out that card that

indicates your number.

BEADFRAME

card and not mentioning
2. Count these.
many they are.

This is to e prcvided with a device by which the
childrea could r:move the wires and thread beads again,
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3. Praclise the game of ‘‘ odd or even "

4. Numbers 10 to 20: Apparatus: One
bundle containing ten sticks and ten loose
sticks, Bead frame or a Number Board:

5. Symbols for Nos. 10 to 20 or even 100.
Prepare a chart showing Nos. 1 to 100,

6. Exercise in counting. ILiet children
count houses in the street, trees on the road
or motors running one behind the other, or
the idolsin a temple. et them not count
haphazard but let them point to each object
and count in succession.

The simple rules.

They should be tanght -by the use of
actual objects and demonstration. Houce-
hold stories and household articles especially
eatables should form the basis for nutaber

‘problems.
The making of Tables and Drill exercizes.

A, 14+90r941=10
248or8+2=10
3{Tor7+3=10
4+6orG+4=10

5+5 = 10

B. 141=2 6+6=12

’ 2+ 2=4 T+ 7=14
3+3=6 84+86=16
4+4=8 J+9=18 -
5+5=10 104+10=20

C, 1+1 6+1 142 6+2
241 T41 242 742
3+1 8+1 3+2 8+2
4+1 9+1 442 942
5+1 10+1 5-+2 1042

In this way construct tables for Nos. 1 to
10 taking one table each day. The child
should do these for himself, note down the

result and learn it for bimself by using beads”

and the Number Board designed for this

purpose and illustrated above.

D. Threading beads and reeds in sepa-
rate strings and finding the total.

E. Counting the leaflets of a com-
pound leaf,

&
=
S

g

QPIP G .

N’

. . .

I*. Learning to gronp in twos, threes,
cte., preparatory to continued addition and
learning the Multiplication tables,

In this conuection children can practise
the game of “odd or even.” The Number
Board again will be found quite useful in
leading the children to construct and learn
the Multiplication tables.

00| ‘ ’ | ‘ 2%1
oo | 2%2
00 )l 2% 3
00 l 2% 4

0o 25 ete.
This should also be tanght as 1% 2
2 %2
3X2
. . 4%2
) 5 K2 ete.
G. Other forms of Number work.
Measure seeds, sand, water, grain etc.

‘Measure lengths:
Tape, cloth, stick etc.

Room, Verandah,

Naming coins: Pie, } anna, Anra, Rupee.
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Simple money problems : Plantains one per each pie.
' Leaves at two for each pie.
Sweetsat three o, eazh pie.

H. Fractions

—— -~ / /m\,\
AR

J ,/!

S \L/

Take the pieces in each case and form a
round figure with the pieces:

Tiearn how uiany pieces in each case are
required to make a ronnd figure.

Some advanced lessons,
Coins. Learn the value of coins.
Shop Game:
A.  Giving change.
B. Selling Sada; Betel leaves,
Sweets, using piz and
.quarter annas,
C. Soaps, Books, towels, small
vessels using annas only.
D. Make astamp Box of the
kind shown here.

|
}A.“;A 1A.\1—.},—A
2 A Q}A.\SA 4 A.
6 A. A. [12 A. |1 Re.

STAMP BOX
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Group the stamps ascording to their
Colours: Liearn the value of Stamps!
Play a game of Post office (Buying and
selling stamps.)

1 Learning Fractions as 1, , ¥, with the
aid of measures, coins ete.

More Lessons in Drill Exercises.

i 2+2=4; 124+2=14; 22+2=24.
4+4=8; 14-+4=18; 24+4=28.
8+r7=15; 18+7=25; 28+4T7=33.

i, 17+9=17+10=27; 27-—1=20.
28+9=98+19=3%; 38—1=37.

i, 19+5=1§)+1=20; 20+4=24,
29+8=29+1=30; 304+7=3T.

iv. 17+10=27. 46+10=56; 58+10=08
25+ 20=25+2 tens; 35, 45: 45,
484+380=48+3 tens; 58, 68, 78: 78.

v. 19+17=19+10=29; 20+ T7=36.
264+25=20+2 tens; 46+5=251.

In all these cases the exercizes should

well be demonstrated before children.
Plenty of oral work isrequired to ensure

correctness and quickness. A Bead frame

can also be used for demonstration.

A Counting Bozx.

Small sticks or matches of equal lengths
say 2 inches each may be had. Each child
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may tie 10 small sticks into a bundle.
Ten of these bundles may be tied into a big
bundle to denote a hundred. Again ten

]

Thousand Hundred? Tens } Units

CCUNTING BOX
of these big Lundies can be tied intoa bigger
bundle denoting a thousand. By cutting
out numbers from cilendar shects the place
value of numbers can be shown with the
aid of the Counting Box.

In this way the teacher can goon teaching
children slowly and steadily waking up his
scheme by watching the childrens’ progress.
The scheme bas to be made up first by
working with children and then only there
will be a satisfactory scheme.

An Experiment to be taken up

Having so far described the school I wish
to conclude by making one ov two observa-
tions. The first thing that I bave to zay is
that we should start some experimental
Nuorsery schools or at least open some
experimental classes in our own schools.
There is nothing dearer to the heart cf a tea-
cher than the opening and conducting of a
Nursery schoole If parents do pot have
sufficient time to look after their babies, could

we not snatch the babies from themp and
put them into a Nursery school? Alas!
There is none. Many of us do not feel the
urgency of the problem. R. F. Cholmeley
in the Prefatorv Note to “The case for
Nursery schools’ observes, ““ There isstill a
widespread unwillingness to regard the
needs of children under five as constituting
our educational problem at all. Ve believe
that in the modern understanding of those
needs, and even more in the light of what
is being done in the places—so lamentably
few considering what might be accomplished
—where they are systematically provided
for, this attitude of mind is demfonstrably
wrong. If it is wrong, we claim that the
plca for the Nursery school ought to be
irresistable, and that we ought not to rest
until it has found-—not merely here and
there......... but everywhere—a reccgnised
place in our educational system.”

Nursery school Astociation.

I think it is our duty to form a Nursery
school Association. A district organisation
should start a school and work it efticiently
and advertise it sufficiently., e all expect
some great Pestallozi, Froebel, or Montes-
sori to be born in India in order to inspire
us, guide us and take the lecad. DBut as we -
all think and feel that self-help is the best
help and if we also think that the Nursery
school should be the first step in a true
education, then let us ourcelves form 2n
association and take the lead. 1 havein a
way given something for further thought on
the subject. Let us individually and collec-
tively give the problem our serious consider-
afion, make some constructive suggestion
and try to start a Nursery school, - Let not -
our failures discoursge us. Failures are
steps to success.
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The few expeiimental schools will also
awaken the parents to a sense of their res-
ponsibility to their children. These form
the training grounds for educating parents.
If these are sufliciently adverticed, then
philanthropists, benefactors, zemindars and
Rajahs will come tokuow of it. We must
take them to these institutions and induce
them to start similar ones in their locality
or at least help schools that may grow else-
where. The village schools of the present day
may be remodelled into effective Nurseries
which will be feeders to Central Primary
schools,

Supply of child Education Materials,

Another useful work that this Association
can do is the manufacture and supply of
uselul and cheap materials forchild Kduca-
tion. The next thing we could do is the
printing and publishing of good books suit-
able for a “Children’s T'reasury’”. The
Association should alzo do suflicient propa-
ganda among patents in enlisting their
co-operation and goodwill in the matter of
Infant Iiducation. No other outside agency
could do this extraordinary. work except a
band of teachers who think and feel for the
pecessiby of Nursery schools.

Need for Special Teachers,

The Nursery school requires specially
trained teachers who require training in
child Training and child Kducation and

. Rural Y.ducation. These bave to be in-

duced to work in the villages with a spirif
characteristic of a missionary, for which
service they bave to be paid a living wage.
If qualified women teachers are not
available for the Nurcery schools we shall
rest content with men teachers till women
teachers are forthcoming in large numbers.

Conclusion.

If every child is to blossom, then it is
essential that it should be well looked after
in a garden by «a good gardener. For this
purpose there is no better place than the
Nursery school, if the homne—the best ga-fden
for this purpose—is not properly fitted for
such a growth. In this * century of the
child "’ there is o better course open to a
generons minded individual than the opening
of these Nurseries. Those who are fond
of opening ** Baby welcomes ™ shonld also
open ““ chlidren’s Nurseries,”

JIn the above pages I have indicated the
lines on which the right instruction may be
imparted. If the right direction is given
from the beginning, if the smallest difficulty
of children is recoguised and if the means
are found to set them in the right path, then
the educator will have done his best. The
great motto that the educator will have to

bear in mind is ** Come, Let Us Iive With

And For Our Children,” Let the flagon
which these words are inscribed ever keep
flying before us and we shall by our humble

effort serve God by serving His *“ Kingdom
of Children."”
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STUDIES IN INDIAN EDUCATION

-

BY

My. 8. K. Yegnanarayana Avyaer, M. A.

I have advocated, whenever I got an
opportunity for doing so effectively, the
appointment of a Royal Commission on
Education to deal with the problem of
national education in India as a whole and
with reference to sections and compartments
thereof. T have done so because I feel that
behind all these schools and colleges,
Technical and Indastrial Schools and Insti-
tutions for special classes and communities,
behind all this huge and costly and not very
efficient machinery there is no living idea ;
that the wholeis a tangled web of temporary
shifts and adjustments and not a structure
built upon a definitely conceived plan. I hold
that the state in India at "least till recent
times never realized in full its responsibilities
to its citizens in the matter of Education
because it did not realise the grand economic
truth that the finest form of wealth isa
happy and prosperous people and not bank
balances and the credit of the Government
in the Internaticnal Money Market. No
officer of the Indian Government in recent
times (say after 1857) ever sct -to himself
this problem, “ What shall be done with
this endless streams of the countless mil-
lions of boys and girls between the ages of
six and twenty-one? How shall they be
trained to take their proper place in the
body politic? This untold natural wealth
has been allowed to run to waste in the
sense that maximum benefit to the state

was not secured therefrom by.a proper-

training. None had the vision to look upon

Education as a preparation for life and

none was really anxious to devise a
4

machinery whereby wastage could be
minimised ; because none had a real philo-
sophy of life, the vision of the Society as
an organic whole,

Nothing short of a Royal Commission
on Education, I beg to submit, will enable
us to visualise the problem in this way, to
definitely fix the goal and adjust the means
so as to enable the nation to reach that goal
speedily.

This dream of mine about the Royal
Comrmission seems to be very difficult of
realisation just at present and we have to be
satisfied with the next Dest available. To
the student who wants to study the pro-
blem of Indian Tducation from a national
point of view and mark the stage of progress
achieved, the Qninquennial Review pub-
lished by the Iiducational Commissioner
with the Government of India afford good
material.  Almost simultaneously with the
publication of the 9th review dealing with
the period 1922-27 the Auxiliary Committee
appointed by the Indian Statutory Cowmis-
sion submitted its “ Review of the growth
of Education in DBritish India.”” 'These
two official documents together with the
report of the Royal Commission on Agricul-
ture supply ample material for the sort of
study I wish to make.

There are serious limitations considerably
reducing the value of the documents. The
Hartog Committee whose total cost is esti-
mated to be about Rs. 2,02,000 was, for
reasons we need not go into, boycotted by
many prominent non-official Educationists,
and the Educational Commissioner’s review
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is 4 purely official document whichjsurveys
Lducational progress fromn the purely ofii-
cial point ot view. It is likely to miss
the significance of institutions that have not
been ofticially recognised. To take one ins-
tance, for example: There is no mention
at all of the existence even of the All India
Fedaration of Teachers which was brought
into existence during the quinquennium
under review not to speak of Provincial
Bodies like the N, G. Educational Officers’
Association and the S.1.T. U, of Madras.
T am of opinion that in any survey of the
Educational progress, references must be
made to such Institutions. Secondly both
these documents are vitiated by the fack
that they refer to British India only, They
cannot, in the natural courseof things do
anything more. But we know that India
cannot be cut up into sections like British
India and Indian India though such a divi-
sion is convenient for administration pur-
poses.  Culfurally we are one and the actions
of Governments, Central and Provincial on
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the one hand and of Indian Stateson the
other, act and react upon each other. To

‘take only one example the espablishment of

separate Universities by Mysore and Hyde-
rabad States, and the unique eduacational
experiment of imparting higher education
in the language of the State carried on in
the latter are bound to have their reper-
cussions on the educational system of Bri-
tish India as the publication of the monu-
mental report ‘of the Sadler Commission
left its mark on higher Education in India
as a whole.

Let us study these documents realising
Both these deal with
the subject under almost identical headlines,
i.e., Primary, Secondary and University
Iiducation, Industrial and Technical Educa-
tion and thar of special classes and commu-
nitiesand the part played by the Govern-
ment in financing, directing and controlling
the system. e shall take up these topics
in the order indicated.

all these limitations.

The Defence Fund.

The Treasurer, South India Teachers' Union, acknowledges; with thanks, the following
sums of money received towards the Defence Fund of the S. I, T. U.

Mr. K. Rangaswami Aiyangar, Headmaster, Ths Hicdu Theological

High School, Madrag,

Rs. 2500,

Mr. 8. K. Yagnanarayana Aiyer, Professor, Pachayappa's College, Madras

(First insialment)

Rs. 5.0-0.

Mr. C, S. Rangaswami Aiyangar, Hcadmaster, Municipal High Sehcol,

Villupuram

. . Rs. 2.00.

—— e et

Rs. 32-0 0.

——

Total.
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EDITORIAL.

S. 5. L. C. Muddle.

The " Man on the spot theory’ is not
perhaps intended to be applicable to the
sphere of education. The rules of eligibi-
lity framed by the Academic Council of the
Madras university do not show that the
members of that body bave ever taken into
consideration the actual conditions under
which our secondary schools have been
working. The principles on which the
rules are based can hardly be defended on
scientific grounds. The voices of persons
who can speak with experience did not
prevail. What was expected has come to
pass. Isit not strange that members who
were loud in urging the need for a higher
standard, should themselves open the ques-
tion of reconsidering the results of the last
S. 8. L. C. public examination? The deci-
sion which has been recently arrived at by
'S 8yndicate of the Madras University has
come in for a good deal of criticism. There
are criticson the one hand, who hold that the
standard has been lowered for no valid

reason. Others there are who rightly point

- out that the Byndicate should have adopted

o graduated principle of compensation. e
have no inclination to deal with one or
other of the numerous points which assunie
an importance for the moment. No one

imagines that a test, conducted as at present
a$ the end of the school course, can ever be

expected to be a safe. and reliable guide,
The vastness of the area, the unmanageable
number of candidates, the variety of langu-
ages, and the army of Examiners, which form
the outstanding features of our 8. 8. I.. C.
public examination, are factors which should
militate against its efficiency and sounduness.
The evils of this system are not unknown

.

to teachers and parents; but Madras presis
dency is not the place where the public will
ever care to go to the root of the evil or to
call for measures to eradicate the same.
The get-on-some-how-mentality which is so
obvious even in persons holding high posi-
tion, shuts out from the public eye the
enormous bat preventible waste.

As a matter of fact, the tradition under
which teachers and parents have been
brought up, blinds them to the seriousness
of the situation. They belittle the value
and place of the school record and attach
an exaggerated importance to the public
examination. They are unable to under-
stand the reason for frequent changes in the
Rules of eligibility. Now that the Univer-
sities in our presidency have chosen to adopt
different principles in respect of eligibility,
they are considerably puzzled and they
begin to ask how a student declared eligible
for admission to the Madras University
courses can be found ineligible for admissiont
to the courses in the Andhra university,
The ynwieldy nature of the S. 8. T.C. public
examination has been pointed out againand
again, Its value asa reliable test is pro--
blematical and the continuance of this
system on the present scale is indefensible.
The faith of the’people in public exami-
nations is being rudely shaken and the only
solution lies in constituting separate S. 8,
L. C. Boards for the different linguistic
areas. It will then be possible for each
Board fo study more carefully the local
conditions in the limited area and to take
steps towards raising the efﬁciency of the
institutions. A reform on the lines suggested
above is long overdue and we trust the
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director of public instruction who should
have been feeling the strain all these years
‘will lose no time in recommending to the
Government the necessity for this step.

* * *
Repercussion !

Charles Darwin used to remark that the
balance of power in nature wassuch a
tangled and intricate matter that any
circumstance affecting adversely the exis-
tence of one form might disturb the
position of organisms remotely connected
- with it.

“Humble bees alone visit red clover.
We may infer as highly probable that, if
the whole genus of humble bees became
extinct the red clover would become very
rare or wholly disappear. The number of
humble bees in any district depends on the
number of field mice. The number of mice
is largely dependent on the number of cats.
Hence it is quite credible that the presence
of a feline animal in large numbers in a
district might determine, through the in-
tervention firstly of mice and then of bees
the frequency of certain flowers in that
district ! " ‘

No conunection can ever be thought of
between the S. 8. L, C. examination results
and the arrears of subscription. But reports
that reach us from different quarters show
that the financial position of teachers in
secondary schools is, by no means, satisfac-
tory. e are told that the increment due

to teachers was withheld in some schools

because the results of the 8. 8. L. C. public
emamination were not satisfactory. In one
school the increment of certain teachers
was stopped since the school average in the
stibjects taught by them was less than the
presidency average. There are also cases
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where the salary was reduced on the ground
that the number of eligibles was few. Itis
not our intention to complain against this
treatment by the management nor do we
want the management to take a lenient
view. But we are entitled to ask the
management to look into the causes of the
failure a little more carefully and without
prejudice, Does not the management
interfere in respect of promotions in the
lower classes? Does not the management
bring pressure to' bear upon the teacher at
the time of selection? How often have
teachers been compelled to promote sons of
well-to do persons, though his record in
the school is not satisfactory. The Dis-
trict educational officers frequently complain
that promotion is not decided with due cave
but they know that it is impossible for tea-
chers who hold their position at the pleasure
of the management to stick to the standard.
It is also a mistake to suppose that the
result of the public examination depening

solely upon the work done in the sixth .

form. The work done 'throughout the
school course should be taken into con-
sideration and it is ridiculous to make the
increment depend upon the results of the
public examination. Nothing can be so de-
grading as the adoption of this principle in
determining the emoluments of teachers.
Teachers are not espected to be coach-
ing the pupils for examinations.. It may
be that the public may entertain this silly
notion but we hope that teachers will keep
their heads cool aud resist the tempta-
tion to compare the averages in different
schools and to base their claims for incre-
ment on the success at the public examina-
tion. WWhen it is permissible for members
of other learned professions, such as law and
medicine, to demand fees for services ren-
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dered, irrespective of the success or otherwise,
we see no reason why a similar treatment
should not be extended to teachers, The
claims for promotion and increment, should
be judged from the reports of the inspecting
officers and headmasters, and it should be
made impossible for any managing body to
refuse to recognise such claims simply be-
cause the results in the public examination
happen to be poor in a subject. The pro-
blem is closely connected with the security
of tenure of service of teachers in non-
government schools. If certain conditions
be regarded as necessary for the efficient
working of government institntions, it is but
fair that similar conditions should obtain in
non-government schools which are expected
to turn out equally efficient work. The
government, the managercent and the teach-
ing profession should have a frank discussion
and secondary education stands’ to gain if
they can come to gencral agreement. Who
is to take the initiative ?
* * #

Wanted a man of action!

Our ministers are not made of the stuff
which refuses to be deterred by the com-
plexity of the problems of administration.
Much of the tenacity which we associate
with able statesmen, is not infrequently due
to the thorough knowledge which they have
of important questions. The S. T. T.U.
has represented to the government on many
occasions the need for the unification of the
teaching service and for the introduction of
standardised scales of salaries in non-
government schools. 1We are yet to hear
what steps the government proposes to
take. - \We may take it that the representas

13

tions are still under * consideration.” A
satisfactory solution may perhaps be found

if the government can bring together the
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management and the representatives of the
teaching profession and suggest to them the
desirability of coming to a common under-
standing. This idea mny appear to the men
in power impracticable, but our readers will
be interested in knowing that a similar
procedure was successfully adopted in con-
nection with another matter by Sir C. Tre-
valyan, President of the Board of Education.
We learn that the case of a large number of
voluntary schools in England had to be
sympathetically considered in view of the
great changes likely to take place with the
raising of the scheool age. It is not to be
expected that Sir Charles Trevalyan would
allow things to take their own course. He
was able to get together the local authori-
ties, the 'managements and the tcachers to
discuss the ways and means of helping the
voluntary schools. Ileis reported to have
stated as follows : “There was a prickly ques-
tion which a minister of education did not
lightly tackle, that was the position of the
voluntary schools of this country. But it
would be cowardice not to face it at the
present time,and cowardice in a questicn
affecting the interests of hundreds of thou-
sands of children. In the re-organization of
our education, the voluntary schools ought to
be able to play their part. If they did not,
or could not, there would be a large area
of Ingland where there would be no effec
tive senior schools for the children, or where
children might have to stagnate for another
generation under inferior conditions. That
was not @ prospect which he and the govern-
ment were content to contemplate”’......
Here is the man of action who knows
what his business ie. IIe does not run
away from o difficalf situation nor does he
allow himself to be engulfed by red tape.
The proposal which he formulated after
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consulting the local authorities, the manag-
ing bodies, and the National union of tea-
chers, is contained in the special white paper
issued by the government. According to
this proposal, the local aathorities are to
give grants to voluntary schools so that they
may be properly re-organised. In return
for this gift of public money the voluntary
schools will be subject to a larger mea-
surc of public control in respect of appoint-
ment and removal of teachers, The local
authority will, under the proposed plan
appoint teachers who might otherwise be
acceptable to the management. Sir Charles
did not minimise the difiiculties that might
arise under certain circumstances but he
thought that in the interests of the child-
ren the compromise should meet with the
approval of all. While speaking on this
topic he further said: * But there was this
great gain: Teachers would be all in one
great service, and no longer answerable to
parson, priest or the local managers. Pro-
motion, transfer and change would all be
in the hands of the local authority.”
Where is the Trevalyan in our presidency,
who cares to understand so clearly the needs
of the non-government schools and who may
be expected to hold out a helping hand to
aided schools at this critical moment ?
Where is the Trevalyan who will tackle the
problom of security of tenure of service of
teachers and thus enable them to look
forward and bear their burden cheerfully in
the interest of the numerous school-going

children?
* * »

Vigilance Committee.

We should like to invite the attention of
teachers and teachers’ associations to the
recolution regarding the Vigilance Cowm-

mittee, adopted at the last Provincial Educi-
tional Conference held at Ceimbatore. The
South India Teachers’ Union has begnn to
extend its sphere of activities and it cannot
shut its eyes to the growing insecurity.
It is the primary duty of the S.1.T. U. to
ensure by negotiation and other means the
security of service of teachersin non-govern-
ment schools. We would suggest that every
MTcachers’ Association should bring to the
notice of the Vigilance Committee of the
S.I. T. U.as early as possible all cases of
dismissal or suspension. Usually teachers
prefer to suffer in silence and they cannot
be easily persuaded to represent their case to
the union. Only a few of the sevearl cases
of dismissal are known to the public and if
is no wonder that it is not sufficiently
alarmed. A wide publicity is what is
needed to create an impression in the
public and to enlist its support. Teachers
must realise that their salvation lies
only in strong organisation. 1We shall
be glad to publish authorised accounts of
arbitrary behaviour on the part of the
managiog body. The Vigilance Committee
will keep the correspondence confidential
and ib can take necessary action if it be
kept in possession of all relevant facts. It
may become necessary to provide temporary
relief to teachers thrown out of employment
or to seek legal remedies. We earnestly
appeal to every teacher to contribute what
he cantothe “ Defence Fund . Strengthen
the Defence fund, the teaching profession
will strengthen itself. Now is the moment

for action. Teachers’ Associations and-

Guilds will do well {o place this item in the
forefront of the programme and to enrich
the ‘ Defence Fund.” The amounts will be
acknowledged in the columnns of our journal,

—— S——
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GLEANINGS

The 20 year expansion Programme of
Chinese Education

I. In the field of Senior Middle School
Education,
(@) Ordinary Senior Mildle Schools.
Add 2 Schools each year for the first 6
years ' 51,300,000
(b) agricultural and Technical
Schools.
Add 3 Techknical and 7 Agricultural Schools
for the first G years $1,804,00

Thereafter, add ona School each year at an
additional average expenditure of $510,0000
annually

II. In the fiald of Junior Middle School
Education add 50 Schools a year for tle first 6
years 55,220,000

Therealter, increaze the number of Schools
each year at an average cost of 5990,000 each year

III. TIn the field of University Education.
(a) To improve ‘existing government
universities, annually 51,000,000
(0} To improve existing goveanment
Technical colleges, for the first

year $320,02)
Thereafter, increase by 95200000
annually.
(¢) To tend students to foreign countries,
annually . $300,000
(d) For grants-in-aid to privats univer-
sities, annually $300,600
{¢) To encourage ressarch and scholar-
ship, annually $600,000

1V. In the field of Social Eduction.

This field includes tha establishment of sup-
plementary voeationsl schools, erection of
breadcasting systams far educational purposes,
subsidies to thaatres and play-wrights, davelop-
ment of recreation grounds, libraries, museums,
art galleries, exhibitions, ete.

For the firat 6 years, average annual
appropriaticn $100,000
Thereaftsr, the approximate average
aanual appropriation 53,000,000

V. In the field of Mongolian and Thibelan
Eduecation.
* (a) Trade and Junior Middle Schools.

Add 3 schools each year for first 6
years $1,240,060

Theroafter add 2 seheols annually
at an aveango cost of 110,000 n
year.

(%) Senior Middle Schoola.

Add 2 schools each year beginning
from the 4th year for the first 9
yoarg $3,690,000

Thereafter add 1 school annually at
an average cost of 510,000 a year.

(¢) Rural Teacher Training Schools.

Add threo schools each year for first

6 years 51,240,000

Thereaftar, add 1 school each year ab

an additicnal average cost of
20,000 a year.

(d) A Mongolian School at 330,00 a

year $5160,000 a year

A Thibetan Scheol at 330,000 a year

(e} Scholarehips sbroad for Thibetan and
Mongolian studeunts.

Average 9 students every 2 years; 4 to
Japan and 5 to Burcps znd tho
United States at an avorage cost por
year of 524,480,

(f) Scholarships for Thibetan and Mon-
golian students in Chinese universi-
tios, average 100 students each year
at an annual cost of 530,000.

(9) For Educational Missions se$ aside
520,000 a year.

(h) For awards and trauslations from
Ching3a into Mangolion and Thiba-
tar languages or vice versa sob aside
110,000 a yoar.

The above summary will furnish you with
some idea of what tho edueational authorities
in China are sotting out to accomplish during
the next 20 years. Tha past reecord mado by
our educational authorities who have gencrally
maintained themselves apart from pclitical dis-
turbances gives me hopo thab this program,
while ambitious, will be pushed through quietly
in its essontial aspects.

———

HOW TO GET THE BEST OF
LIBRARIES ‘

The Value of Trained Service

Tha following extract from the bulletin of the
American Librarg Association volume 24, No. 6
will be of intorest to our readers.
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FROM THE PRESIDENT '

The Aundbra Teachers’ Organisation.

Dear eplleagues,

During my visit to Bezwada early this
monbh, I was able to meet Mr. A, Gurumurthy,
Headmaster, Municipal High School, Bezwada,
who as our 1eaders swculd remember, had
organised an Andhra Teachers’ Organisation ta
which Dt. Guilds of Ganjam, Vizag, Godavari
East and West Kistra, Gunbur and Nellorearo
oither effiliated or are expected to be afliliated,

When I read about the formatien of this
organisation I thought tbat this was a move-
ment, which in many ways was parallel to tla
starting of the Andbra Sahakara Sammelanum
in the field of co-cperation, which ecut itself
away from the Pravincial Co operative Union of
Madras. I feared that the South India Teachers’
Union would similarly experienco weakening.

When I had a frank talk with Mr. Guru-
murthy at Bezwada, I was considerably reliev-
ed by hig assuring me that this movement had
no such thotives at all, thatin course of time
after the Andhra Organisation. gets itself con-
solidated, it would afliliate itself to the Pro-
vineial Organication, the 8, I. T. U.

I also told him bow anxzious tha teachers
assembled at the last Provincial Confercnce ab
Caimbatore ware, to hava a session of the confer.
ance held in soms Andbra Disteict, so that we
may know each other better. I mentionad how
3r. Gavinda Rao who attended the conference
ab Colmbatore, was anxzious to invite the conler-
ance to Godavari or Kistna, but swas uneble to
do go,as he had no prsvious talk with the
leading educationists of those districts. A,
Gurumurthy assured mo that as socn as possibla
ke would invite tho confercnce to the north,
so that the bend of fellowship Lelween the
teachars of the various districts, the south
and the north, might become considerably
strengthered.

Ve wish the Andhra Teachers’ Organisation
all success. We hopa it will consolidate itself
and add to qur strength by joiring the S.1.T.U.
We also hope that ero long the 8. I.T. U. will
have an opportunity of holding its annual con-
ferene oo the sacred banks of the Kistna or
the Godavari,

Madrae. }

20 6-30. S. K. YEGNANARAYANIYER.

——— e .

GCUR ASSOCIATIONS
THE FIRST CONFERENCE OF THE MADRAS GEOGRAPHICAL
ASSOCIATION, COIMBATORE.

Presidential Address.

While thanking the organicers of this firss
Conferences of tho kind in India for giving me
ap opportunity to associats mysell with their
commendable work of focussing thought and
investigation upcn a subjeet of sveh bhuman
interest as Geogrphy, T carnot but be profound-
ly alive to my limitatiorns in enjoying the privi-
legn of directing the preeeedings of thistalented
aseembly. In your wonted and unbounded
kindness s referecce has been made to my oflicial
and post oflicial ectivities. Threoughont wy
career it bas beenmy privilege to work with
colleagues that had to stimulata interest in the
subject of Geography nct only in the alumni cf
our echools and colleges but alsoin the membeis
of the public, educational leziclatures and aca-
demic bodies. And ik isa matter for genuine
pride and congratulation that our Presidency

5

should hava thus far abt loast jnavgurated a
movement (or placing the Muse of Geography
cn a wotthy pedestal and claiming for her an
adequate measnure of attention and homage. The
progrees of this movement is bound to react upon
the other partscf India and Iead to n degirable
co-ordiration of effor,

Geography in the past. This improvement in
the public attention to the subject may be said
to be n new phase in the educational life of tha
East and tho West as well. Foritizonly during
the past quarter of a century that even in the
advanced countrics of the Globe that this sub.
ject hag been recsiving greater altention than
any other subject in the sekool curriculum, It
i3 a change in the outlook that has brought
sbout & marvellous chango in the methods and
the rerconel also in tho Western countries.
The game cornditions are not found here acd

-
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conscquently the samo necessities are yet to ba
felt bera. Hence the greater need in the new
orientation of our aims and metheds to stimu-
late interest by organised effort, and it may be
truly saii that the Madras Geographical Asso-
ciation adequately flla a gap in the educabional
and scademic activities of South India and
gorves to bring abeout a due es-ordination of effort
on tho part of the diligent waorkers in the fiald,

Till very recently Geography was the Cinde-
rella amongst the subjects of the schoel curri-
colum. She was never given an independont
.and much less an honoured placein the sacade-
mic family. Tt was always her lot to lean upon
others. For a long time she had to bhe under
the leading strings of History. The tie moreover
was considered to be inalienable. Her relations
to other subjects and sciences were but very
feably envizaged, Har ardent votaries wero vory
fow in number and even those few were nob
singing her praisos adequately. She had always
to quail before close fistod manazoments, indiffe-
reut schooling and hostile alumnpi. MMore than
other subjects tho teaching of geography suffer-
ed for wanb ¢f a qualified and capable fraternity
of teachers and specialists, It i3 a fact well
known to us all that its teaching was always
relegatod to that amiable mombor of the staff
who was handy encugh {or any kind of work in
tho school. Under thess circumstances how
could any enthusiasm be evoked and much leoss
maintained ! This condition was nob peculiar
to this country alcne. Iven in the West it
was the wail of tho educationists that
an adequata moasurs of attonticon wes nof
paid to it. According to the Report on
Geographical Ldueation at  Iomo  and
Abroad” published in 1885 “‘the two great
weaknesses in tho position of Goography were
want of knowledge in the teachars and want of
orgenisation in the curricula and wethods”,
and tho subject was nover taken seriocusly by
either toachers or taught. Geography was
regarded merely as a species of General know-
ledge comprising a largo numbar of unrelated
and uninterosting facts nhout the earth. Phy.
sical and Political geography wera kept sepa-
rato ard distinet,  Whilo tho former was in g
measuro scientifically treated, tho latter consist-
od largely of lonz and woearisomo lists of naraes
which had to be memorised withou$ assceiations
or rcason.  This methad of geography toiching
_wag sclf-condomned a3 it afforded neither plea-
suro nor profi.  lserca its growivg unpspula.
rity in scheols and its utter abssnca from the
highor courses of study., This was merely the

information or the memorising stage in tho
gonesis of the subject.
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During the nezt transitional stage Geography
had tc prave its worth, even to maintain its
meagre and inconspicuous place in the curricu-
lum. It had to establish itself as a useful
branch of krowledge ard an effective dnstru-
ment of mental discipline. This challenge and
neceesity led to important modificaticns both
in matter and method.

Natlure study and the object lesson came fto
be regarded ag stitable avenues by which the
study of gecgraphy could be approached. Due
empbasis wag laid. upon physieal feabures and
their influence upon the History cf humanity.
the commorcial and economic facbors came In
for iccreased attention and investigation. As-
scelation was brought to the aid of memery
and imagination and an appeal was made to
reason by teaching causal relaticrs. These were
the beginnings of a ecientific outlook on Geogra-
pby and a proper orientation of study and re-
goarch in tho much neglected field, DBub !;he
progress in thought was rather tardy owing
ta tho lack of a unifying principle, a principle
which could afford a texb as to the limit of 'the
scopo of the subject and link up its various
departmonts like the Mathematical, the Physi-
cal, tho Commercial, the Political and the His-
torical aspects of the study. This necessary
work of ‘co-ordination could bo accomplished
cnly whon the subject was seriously taken
upon tho higher courses. And this consum-
mation was possible only with tho progress of
enlightened enthusiasm on the part of teac!‘ners
and scholars of 1epute engaged in goagra.pbxcal
inquiry and research, Now it may be sa.ld_that
the positicn of goography as a definite’ science
has been finally established and recognised. So
the presont stage in the progreseive development
bas toen due to organisation and co-ordination
of effort cn the part of the votaries of science.

The new school and its methods —The latest
concopbion of this scicncs of scionces iz clearly
brought out by its connctation as a sbudy of $he
Fart as the abode c¢f man, Thug the human
factor is being more and more prominently
brought oub by the new school and this new
eonception determines the nature and score of
the reatter to bo taught and the point of view
frcm which it is to be treated. The function of
Geography is to see how far and in what way
tho various laws of the manifold sciences
cperate iu determining or regulating human
retivitios in general. Thus the naw Geography
does not foeus its attention 82 much on phene-
mena of a lceal character ea upon the distribu.
tion of similar phenomena over the whole world
and thoir acticn and reaction upon human pro-
gress and activities. Consequently the method

9!

of the new echool is to divide the earth’s surface
for purpcses of study into units or regizns of
definite or similar geographical characteristics.
Till recently we could not get over the obses-
sion of mere accidental p:litieal divisions and
territorial boundaries =alike in the study

of Geography and History. The palitical -

is not mnecessarily the Goographical region.
Even our country washed on $two sidos
by the se1 and cut off from therest of the con-
tinent by tho great rampatt of the Himalayas
has not been always a geographical as well ng
political unit. Thus the division of the world
into regiors on a rational basis $o bring oub
clearly the relationship of natural eavironment
to human activity has been the first endeavour
of the new school. For is it not really illumi
nating and most educative to deal with Asia
under the beads :(—

1. The greab plain of the Notth,

9, The Central Highlands,

3. The Western Highlands,

4. The South Western desert extending
really from the Atlantic to the Aravallis,

7. The monsoon lands.

6. The Island Fringe and the remnants of a
lost continent ?

Morecver who can deny ths inspirational
character of a sbudy of human nabture as influ-
enced by environment and tho realisation of
the ultimate causes of the vicissitudes of
national life.and glory. Ian this eonnsction I
may cite a vary romarkabla study of the kind by
Count Kaiserling in his baok entitled Hurope
where all the nations of the continent and their
evolution have haeau subjecied to a most critical
enquicry. Or let us taka this oitimate of our-
selves and our country by & forsign writer for
illustrative purpases. “‘The standing facts with
regard to India are its arrangemont of Physiecal
rezions into a pattern which has not favoured
unity among its peopls ; its avenue of approach
by land and soea, the Khybar pass in the North
west and the forested path into China in the
North East, its invasion by differont races; the
political rogions, and economic diversity of its
vaoples ; the extrems fortility of its wide arveas
of good soils ; the influence of its summer rain
and of its constant high tempsratures; a land-
that jets into tho sea but i3 not of thessa;a
paople who are land-minded and not seafaring;
a land crowded to the very margin of exist-
encs by afarmiag paaple, illiterate, weaksned
by thair “‘mosquito climate’” usntil their physical
energy is scarcely threes fourths that of the
European or American; dominated politically
by a small {sland kingdow of the temperate zons;
With remnants of an ancient civilisation and
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culture in some lines unsurpassed ; With leaders
arising whoso intellectual and spiritual leader-
ship cannot be questioned, An anciont people
diffieult for the Western mind fully to under-
stand, whose qualities of mind and soul we
cacnot but admire.,” With theso profatory
ramarks our foreign toacher ¢f Geography makes
the following basis for problem study. '‘India
iz the second most populous country in the
world ; Its torritory is large and rich. Whyis
it pet independent 2" Such thought proveking
problems are taken up for discussion by the
students themsslyves, In tho particular problom
above referred to the discussion will procead on
the following lines. \What doos a counbry need
to b indepandent ? It needs to have gocd boun-
daries and neighbours. Its neecds to have all
its people united and working together. I&
needs geod farming lands and a good climate.
It cught to bave good schools so that allits
people can bz oeducabted., It ought to have
good leaders. It ocught to have sanitation
g0 that the poeoplo will bo healthy. 16
ought to bave an army, a good navy and a
merchant maring. Thus tho teaching takes a
practical turn and makes more appeal to reason
and research than to memory. The true worth
of the scienca is now baing incroasingly realised
in all esuntries.

Reason for the importance of the subject
Abroad :—In the curricula of the Western
countrics the subject has bean given an exalted
placa owing to its practical educational and
national values. Their prospority i3 bound up
with tho presperity of the world, espocially be-
cause theoverflow of population of Europs has ta
find its sustenance in tho other rozions of thae
earth, Thus a knowledge of the world and
its resources has bocomo indizpensable for overy
young man. Now to solve the problem of un.
employaent Iingland has to send almost weekly
batches of young men soon after their compul-
gory education up to tha Jdth year to Canada
and South Africs for employment in ths farms
and factorica therein, And properly enocugh
savaeral organisations have been formed in the
West to encouraga thiz omigration and even
steamship companies have undertaken to
tranship them olmost {rce to thoe respsctiva
countries. So it is no wonder that in the
educational systemn of theso countries a due
placo should bave bzen assigned to the scicace
of earth lore and fact lore. :

Growth of Geographical Lnowledge and Titer-
ature:—A marked feature of modern times ig
improvement in locomotion and the mobility
of bumanity. With this increass of locomotion
comes an increase of knowledge of men angd
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things'and a clarification of ideas about other
places and countries. All this is evidenced in the
numercus magazines and illustrated Journpals
broadcasted under modorn conditions for theo
delectation of the paople. Appeals through the
eye have become the order of the day. Now wa
cannob but admit that tha Geographic spirit pet-
meates every study related to man and earth,
You have only to glance through foreign Maga-
zines to ba impressed with tho varisty and
profundity of the subjects dealt with therein
in tho most ettractive manner. To cite only a
few examples, distribution of inventiveness,
road-making in the Tropics, France and her
pmigration problems, White capital and
coloured, labour Cultural regions in Indis,
Civilisation and disease. Irrigation systems
of Persia, Egypt and India &c. The educational
survey of the League of Nations has brought
out the necessity for visual instruction in
regard 6o national and international problems
and that in the interests of tha harmony of the
world.

Geographical Associations and Organisa-
tions;—Improvements inbhe outlock and method
are bound to be slow and lacking in initiative
unless taken up by organisations, and groups of
gpecialists and sympathisers. Such organisa-
tions have been functioning properly in many
countries like the Geographical Sceieties of
England and America and ensuring the success
of investigations in this vash field of rozearch.
Higher research work is not possihle of achiove-
ment without a good financial backing. And
guch backing can como only from State organi-
gibions, Universities and spocialised volunbary
assceiations. It was only o fow months ago, that
I had the privilege of coming into coutact with
Me. Headby the leader of tho Boy Scouts and
Rovers of Austra'ia who had taken part in more
than one Polar expeditions to the South Pole.
In an informing address on board the Baradine
he discouried on tho expeditions and described
vary graphically his exporiences and those of
his comrades and wrund up his address witha
deep axpression of luratefulness to tha Geogra-
phical Socicties of Australia and the West that
that had done anything neadful to ensure the
guccess of the expeditions.

The Madras Geographical Association —
Work of this kind in India should naturally
rest with ouri ndigenous organisaticns. Itinera«
tion and mobility are absolutely necessary for
direct knowledge of men and things. And
to stimulate this, public organisations have been
brought about in England, Germany and
Ameriea. The floating University of America
is the latest phase of this modern craving. In

Gormany, rcvering has been taken up asa
function of loeal bodies, In Iingland there are
many associalions and benefit organisations for
encouraging cating, excursions and trips on the
part of students. It cannot be said thatour
record in India has been a blank., In the
Geographical association usder whose auspices
wo have met to.day wo have o worthy rallying
point for our farther endeavours. I shall
reserve for the secretary a detailed narra-
tion of the history and achisvements of
this organisation during the last five years.
The pobency of this organization depends
depends in a large measure upon the enthusiasm
and co-operation of its members. The secre-
tary has dono well to summon the conference
under tho profecting wing of tha SIT.U. The
aims of both the organisations are of a parallel
nabure. The peripatetic character of the con-
forenca also will bring ahout a focussing of
attention on tho poeculiarities and national
getting of particular localities and districts and
contribute in a large maasure to the growing
literaturo of tho Association.

The work before us:—But only the ground
has boen slightly broken. The work before the
Association is of a sbupsndous character. More-
over ong assceiation of the kind for the whole
country i3 but a dubious regard. I look for-
ward to a timoe when thig esuntry can boast of
o federation of such organisations secattored
throughout the continent and ministering to
the intollectual and moral uplift of its ardent
humanity.

With theso benodictory words I have gread
ploasure in declaring this unigus conferance
opan for the firsh time in ita history,

—

RAMNAD DISTRICT TEACHERS’
GUILD

—

Annual Conference.

The Awvnual Conference of the Ramnad
District Teackers’ Guild twas held on Saburday,
tha 285h of June at Madura in Sri Gepal Mahal.
Tho Presidant of the Guild, Mr. N.S, Venkata-
rama Ayyar, M.A, L.T., presided, and delegates
attended from nins centres : Srivilliputur Wat-
rap, Sattur, Virudhuoagar, Manamadura, Siva-
ganga, Tirupattur, Sirukudalpatti and Karai-
kudi. Mr. C. Damodara Mudsliar the Diztrict
¥Kiducational Officsr wa3 also present. Before
proceeding with the business of the Conference,
the President hoartily welcomed the Officer to
the District of Ramnad and to the Conferenca
and_appoaled to him for co-operation in th
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work of the Guild. Mr. Damodara Mudaliar
responded promising every help in his power
and requesting tho teachers to take all steps to
shield their pupils frcm the baneful effects of
the Civil Discbedience Movement.

After afew preliminary remarks {rom the
President, the Annurl Report was read and,
after further observations from the chair, the
roport was unanimously adopted. The salient
features of the report are:—(1) The number
of uffiliated Assceiations rose from 17 to 10.
(2) Out of Rs.222to ke ccllected as dues,
only Rs. 69 was realised. (3) Several schemes
such as the Registration of the Guild under tte
Scecietiesa’ Act and touring in the District by
the President were held up.

The Budget was next presented and agree to,
noteworthy additiors under charges being
Registraticn fees of Rs. 50 and Deputation
charges of Re. 50. The election of oflica-bea-
rers came nexb, when Mr. N. S. Venkatarama
Ayyar, M.A., L.T., was ro-elected as President and
Mr. K.R. Srinivasa Ayyar, B.A., L.T., (Karai-
kudi), a3 Secretary; and Mr. V. Aravamuda
Ayyangar, B A. was appointed as additional
Secretary. '

The following resolubions passed at previous
Conferences of the Guild were reiterated, all
keing unanimously adepted :—

(1) That chief examiners and assistant
examiners for the S.8.L.C. public examination
ghould be appointed colely from amongthoso
actually engaged in teaching in secondary
scheols.

(2) That the S.8.1.C. Board be requezted so
to revise the Public Examination Timo-table
that there will ba but one subject of examina-
tion everyday.

(3) Tkat tho Autharities of thbe. Madras
University be requested to rsduce the 40%
minimum in English and Second Language
to 35%

(4) That thig Guild emphstically deprecates
any attempt to institute any public or semi-

public examinabion prior to the S. 8. ;. C. of
the Matriculation,

(5) That the 8. 8. L C. Board as now con-
stituted is unduly dominated by the University
represectation thereor, but that these that are
eogaged in sccondary educaticon ought to have
predominant reprezentation on it.

(6) Ttattho District Secsndary Fducation
Boardsand the Text-Pook Comwmitteesare unduly
deminated by perscns swho have bub ostensible
connecticn with secondary or clementary educa-
tion; but tha$ tho representatives on these bodies
should be mostly persons engaged in school-
teaching.

(7) That the teachers boallowed to contribute
1/12 of their salaries towards tho Provident
Fund and that the Government be requested ta
raiss their share to cno-half of the amount
standing to tho teacher’s credit, as the
result of their own and the managers’ con-
tributions.

(3) That in the cpinicn of this Guild th®
minimum dress for a teacher adopting Hindu
costume be (1) a white dhoti, (2) a whitesubba ;
and (3) a white angavastram.

After the passing of ths Resclution, the rule
about the quorum was altered making it 12 in-
stead of 20 for a meeting of the General Body,
The President then placed beforo the Conference
a schems for Inter School Debates which was
apptoved.

Tho Annual Conference terminated with a
vote cf thanks to the President. and another ta
Mr. B. M. Gopalirishna Kone, who besides
placing his Mahzl at tho disposal of the Confer-
ence, kindly freated all the delegates and visi-
ters to'a hearby lunch.

N. S. VEXKATARAMA A1vaRr M. A. L. T.
Dresident,
K, R, SRINIVASA AYVARD. A, L, T
Karaikudi, } and
30-6 1920, f V. ARAVAMUTHA AVYANGAR,B.A.
Secretaries,
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SECURITY OF TENURE

A Successful Appeal

Our Readers may be aware that in December
1927, Mr. K. S, Ragavachari, B. A. L. T.
Headmaster, B, Z. Sec School chitcor was given
notice to quit, consequent on ths withdrawal,
of recognition to the school. Mr. Ragavachari
claimed six month’s notice and filed a suit in
the Court of the District Munsiff, Chitoor, whao
awatrded cnly a month’s 8alary, Agiinst that
judgmeont Mr. K. 8 Ragavachari filed an appeal
in the Court of the District Judge, Chitore. We
give balew eoxtracts from the judgment deli-
vored by the learned Judge. Ve should like to
add, that when many membeors of tha har at
Chitore declined to take up the case, Mr. L
C. Sandaravaradachariar readily offercd his
service, Lds. 8. I.T.

In The Court of the District Judge
of Chittoor

PRESENT :

C.G. MACKA\ Eso, M. A, LC.S,
Bm AT LA“

District Judge.

TWednesday the 2nd day of April 1930.
Appeal Suit Ne. 222 of 1929,
0.S. No. 173 of 1929 Chittoor District Munsiff's

Court,
Between

K. S. Raghavachariar
Appellant (Plaintiff)
and

M. B. Ramadasappa Nayaunim-
varu Respondent (Defendant)

On appeal from the dacreo of the Court of the
District Munsiff of Chittcor dated the 31st day
of July 1929 and made in original suit No. 173
of 1920,

This appeal baving boan heard on the 20th
and 21st days of March, 1930 in the presenco of
Mr. L. C. Sundaravaradachariar, advocate for
appellant, and of Mr. V. Venkatasubbaiya for
Mre, P. V. Srinivasachariar, advceate for re-
spondent, and baving stood over for consider-
ation $ill this day tha Court delivered the
following :—

» JUDGMENT.

Appellant who wag permenent Head-Master of
the B. Z. Middle schiool at Chittcor received a
notice on 20-12.1928 terminating hig services as
from 91 11929 without reasons being specified.

In the order on hiz application for the post dated
22.3.1922 he was required to promise not to
leave the institution "during the beginning or in
the middla of a term.” The District Muasiff
stateg that at the trial it was not seriously urged
(end it hardly could be) that this obligation was
not reciproeal, . e, thal the respondent, tha
correspondent of the school, had not under-
taken not to torminate appellant’s services
during the begianing or in the middle of a term.
Tt was stated that term began in the first week
of January., Tho only guesticn now -to be
considored i3 whether the notice given was
reasonable. and whether appallant’s claim to
salary for thres moeths from 21.1-29 1i. e, for
the remaining perlcd of the term can be
susbained.

(Issue I (a})

The Distriet Munsiff finds that tho notice
given wag not a roasonable nctico. He refers to
44 Caleuatts, page 917 where it was held tha$ in
the case of school teachers thres months’ notice
would be deemed roasonable, Obvicusly if a
teacher wero liakle to dismissal in the middle
of a term (and appzllants servicos were termi-
nated during term), it would operate as a great
hardship for in tbe generality of cases he would
ke unable to find fresb cmploymen$y while &
term was in progress and would probably have
t2 waib until a now term began basfors he could

. finda post in ancther gchool. I agree thaf

whero there hag bzen no proved misconduct,
neglect, inefficiency, insubordinatioa or similar
defacts a teacher is entitled to expect, from the
pature of the pesition which he occupies in the
soeial order, thres months nctice. But the
Lower Court though finding tha notice given
not to have been a reasonablo notica has refused
appallants claim $6 three month's salary as
damages, and the reason given i3 that 'recogni-
tion” ¢f the school had been withdrawn by the
Dircctor of Pablic instructionon 4-12-928. As set
out in para 9 of the Judgment, recognition may
be witkdrawn for a variety of ciuses. Why it
was withdrawn in this case i3 obscure, the docu-
ments which form the only evidence throw no
1ighit on the roassus for the Educational authe-
ritios taking this step. The withdrawal of recog-
niticn would clearly have a most detrimental
offect on the schoosl.  Ib appears that the school
has not been closed but that it is bsing carried
on undar, of course great disadvantages: and
it can be understcod that the management
might not bo abls to continue to employ appel-
lant on the salary at which he was appoin-
ted in tho roduced circumstances of tha.
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institution. But it has not been shown that
the withdrawal of rcecgnition was due to any
defects of the appeilant. On the other hand
it has been urged bthat it was not due to
defects in the management, Ones unsatis-
factery thing I observe and 1§ i3 frequently
significant of & great deal is that appellant’s
galary had nct been paid from August, 1928,
but whethor this bad anything to do with the
withdrawal iz matter of conjecture. The
District Munsiff has taken the view that appsl-
lant was appointed on the basis thab tho echool
was arecognised schcol and on the implied
understanding that recognition would be conti-
nued. He has held that when recognition was
withdrawn there was no necessity for respon-
dent to continue the schoolat alior to maintain
g staff and that tho withdrawal of recognition
wag a sufficlent reason for him to dispense with
the teachers. He refers to the fact that an
order for ths compulsory winding up of a com-
pany even with & view to its reconstruction
crerates a3 notice to its sorvants of termination
of their contracts of service. I cannob agree
that such a case i3 in pari materia vor do I
agree that coufequent on the withdrawal of
recognition tho seheool ceased to exist ag such
g0 as to make it not incumhbant on the defen-
dant (even if nob iesronsible for the withdra-

ALL ASIAN EDUCATIONAL CONFE
AT BENARES

DEC. 26, 27,
Asiatic Section of the worl

Mer. S. Devasikhamani, Headmaster, ‘Bizhop
Hoeber College High Schosl, Trichinopoly writes
as follows :(—

Mr. A, J. Miller, the Chiaf Commercial
Suyperintendent of the South Tndian Railway
kindly gave me an interview on the 7th June at
which after a long conversation the following
poicts weore arrived ab :—

1. The wholo partyshould startfrom Madras
Central Station and fravel by Broad Gauge
throughout the tour.

2, Tkose that are living in stations either

on the corth er the south of Madras will ba
allowed to travel up to Madras at Christmas on

gpecial corcessicn rates such as singlo fare fer

double journay, provided they produce a certifi-
cate from the President of the 8.1.7,U. or frem

the leader cf the rarty that they arc proceeding

wal) to give any nctice to the aprellant
dispersicg with his services. It will be reading
too much into Exhibit A to hold thab thers
was an implied understanding as to continu-
ence of recognition: the question was not
presont in the minds of the parties at all, and I
do nct think that it should be taken as affect-
ing the quastion of reasonable nctics. In my
view appellan5 who is not charged with any
miseconduct or with having brought about or
contributed to the withdrawal is entitled to
reasonable notice, and his right is not affected
by the withdrawal of recogrition. His advo-
cate states that he will be satizfied if given his
salary for two months from 21—1—1929, ie.,
if he gets in all salary for thrce months from
the date of notica. I think he is e:titled to
that and I therefors modify the decree made by
the District Munsiff and allow the appealto
that eztent.

Respendent will pay appellant his proportio-
nate costs.

Pronounced in open Court.

(8d) C. G. MACEAY,
District Judge.

(Trus copy).

28, 29, 1930

d Federation of Teachers.

to Madras fo join the Eduecatic ar Tour to
Benares. \E\

3. Special accommodation will be provlded
for lady teachars or educationists and for wives
of teachers who wish to accompany their hus-
bands. Besides third class zeats, provision will
be made for seccnd class berths also, not exceed-
ing twontyfive in all.

The Chief Commercial Superintendent wrote
to the Chief Publicity Officer, Delhi ard tko
following DPreliminary itinerary prcroged. by
him bas been sent to mo.

19th December Madras.

21sh " Bembay,

22nd Sanchi (artival 11 hours).
23rd December Agra Cactcnmont.

21th " Luckoow,
26th " Benares Cantcrment,
31st ” Leave Bonarcs.



1st Jannary Gaya.
9nd " Calcutta.
4th " Puri,
6th " Madras.

The above is cnly a tentative one subject to
alteraticns to be made herealfter, for if wo stard
earlier, say on the 15th December, we will bo
able to visit more Places of intevest bebtwaen
Bombay and Benares such as Jaipur, Delhi and
Allababad,

5. The Chisf Commoreial Supericteadent
assured ms that if more than 250 porsons
joined the parby hie couldarrange to run a special
train that would halt wherever we wished to
halt and take us from Madras to Bombay,
thence to Benares and after the conferonco hring
us back to Madras via Caleutta. By using such
a gpecisl train the difficulties of Hotel accom-
modation at the places we visit on our way
would be avoided and it should be pcesible to
srrange {or 5 dining Car to be attachol tothe
train.

6. The C.C. 8. suggested that I might
anddress Colleges to find out if senior Students
would be able to jein the tour in order to make
up 250. He kindly promized to oxtend the
concession to Collega students also, if they
joined us.

The C, C. S. was inclined to belp us much
as he could without endangering the Railway
interestsbut de:zired that ecarly nctico should
be given to him of tha rcquiremcents of tho party
and information in regard to the tctal number
that will form the party should bo sent to him
80 early as tho 15th of August.

May I therefore request all teachers delegates
and educationiats to give wido publicity of the
above tour and induco many to join besides
themselves joining it ?

The more the merrier and the more ths
cheaper too. I trust tha Collego Principals will
ba g0 good a3 to publish this nctics in their
Colleges and get as many students as thoy oa
to take part in this Educational Excursion.

As a knowledgo of Hindustani or Hindi will
be helpful to us in moving with the poople in
the North, I would advico teachors to acyuire
a working knowledgs of that language. Two
books have heen published by D. B. Tarapo-
ravala Sons awd Co., 190, Horrnby Roead,
Bombay, and they are "Dindustani Simplified
and “Hindustsni without Master,” beth by
Bliauddin Syed. I have gone through both of
them and found them very useful. Thofiret iz
costly (Rs. 3 8.0), but tho second Rs. 1-120
will eerve our purpose. Theso that wish 42 take
this opportunity of studying a new lapguage in
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three weeks will kindly ordor copies from the
abovementioned firm direct.

I have been asked by many teachers to
anawer questions in regard tothistour. Asmany
of them are similar, I find it hard to answer
them individually. I have thsrefora thought it
advisable to publish them below with suitable
answers.

A, When are the declegates (o start for
Benares ?

If we start parlier in _December, we will be
able to .visit more places of educational im-
portance ; it-is thereforo proposed to start from
Madras in the ovening of Monday the 15th
Deacembar,

B. Which is the probable route likely to be
taken ?

Wo start for Madras and for further details,
sea section 4, shove.

C. What will bz the probable expenditure
that one will have to incur in connestion with
the tour ?

The delegatss will be out for 21 days and
boarding will cost R3. 42 at Rs. 2 per diem.
The travelling will cost about Rs, 50 for third
class, and about 120 for second class from
Madras to Bombay, Benares, Caleutta and back
to Madras.

D. Are the delegates or visilors to pay any
Jees for admission ?

To get their names registeral for the tour,
they, whether delegates or visitors, should pay a
fee of aight annas, But to attend the confer-
eonce at Benares, therois a delegation fea and
visitors’ fee which will be announced later on,

B Wil they be supplied with boarding and
lodging ? ’

1f tho mombors of tha party pay the neces-
sary amount for food, which will be fixad a$
Ri3. 2 a day or a little less, they will bo provided
with moals. Whilo at Banares, excellent arrange-
ments will bo made for lodging and food by
Principal Seshadri, tho DPresident of the All-
India Teachors' Federation and by Mr. Khatry,
Secretary to tho Federation.

F. Wil arrangements bz made for the
visitors o enjoYy sight sceing in important cities
on the way ?

Yes. A small extra feo will have o he

charged for expenses connected with bus or ear
or carriage.

G. That provisions will the visitars have (o
make for pretzction against cold weather ?

Tha membars should have two thick blanke!s-
ono for spreading and the other for wmpping'

two pairs of woollen socks, two flannel shirls, a
pair of half shoes in preferance to Indian Sandals,
and a good serge or tweed coab. Thay should
have a good turban or topes. This will aveid
the need for an Umbrella to be carried about.

Ladies and Gentlemsan desirous of joining the

party will communicate o me their names and
addresses before the 15th of Angust so that I
may be able to send the exact number to the
Chiet Commercial Superintendent, S.I. Rail way.

* * * *

*
Tmcmxorom’,} S. K. DEVASIKAMANI,
11th July ’30. Leader, Tour Party.

The following gentlemen have registered their

names for the Tour :(—
17. Mr. P. Somasundsram, B.A., L T., Asais-
tant, Rajah’s High School, Sivaganga.
18, ,, H.P. Thowmas, B A, LT. Voorhees
College Vellore,
19, ,, M. A. Vedanayakam Pillai, B.A.L.T.
20. ,, P.Sreenivasa Iyer, B A., I T., L.M.C.,
High School, Shiyali.
91. ,, VenkataramaIyer, B.A,.L T., Sciencs
Master, Board High School,
Batlagundu,
22, ,, V. Ragavachariar, B A., L. T., Senior
Mathematics Assistant and Secretary,
Teachers' Assceiation, S, M. Hindu
High School, Shiyali.
23. ,, D.Rajareegam, L.21.Cc.. High School,
Shiyali,
24, ,, G.Krishnaswamy Aiyar, M A, L.T.
Lecturer, Bishop Hekor Cellego,
Trichnopoly.
25, ,, 8. 5. Subamaniam M 4,,
Lecturer, Bishop Hebar College,
Trichnopoly.
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96. Mr. P. V. Parameswara Iyer, M.A.,
Teacher Bishop Heber College,
Trichinopoly.
27 ,, D. N.XKrishnayya B.A,, B.L,
Government High School,
Virajpet. Coorg Dt.
98. ,, P.Lakshmana Shenoy,
Asst. St, Gabriels High School, Madras.

20. ,, A. 8. Narasimba Aiyangar,
Asst, 86, Gabriels High School, Madras,

30, ,, V.Rawakrishna Sastri,

Telugu Pandit, St. Gabriel’s High School,
Madras.

31. ,, L. R. Chandrasekharan, B A., L.T,,

Asst. S$, Gabriel's, High School, Madras.

32, ,, 8. Natarajan,
Asst. St. Gabiels High School, Madrag.

33. Rao Bahadur, R. Krishna Roo Bhonsley
M S AS. with Mre. Bhonsley & two Sons.
34. Mr. G. D. Edward B. A. L. T.
Sarah Tucker College, Palameottah.

35. Mr. G. F. Apdrows, B. A. L. T
Physical Director,
Royapetteh House Roypettoh.

36, Mr, Y. Subramanijan, B. A, . T,

1st Assistant Municipal High School.
Udumalpet.

37. The Rev. G, P. James. B. A. L. T. B. D,,
Headmaster, Pasumalai IHigh School,
Madura.
38, Mr. M. Deavaraja Mudaliar,
Educational Superintendent of
Labcur Schaools Saidapet.

S. K. DEVASIKAMANI,
Leader, Benares Tour:

—— ——

A BIG LIBRARY GIFT

Mr. H. C. Folger, late Chairman of the Standard Oil Company of New York, has made a -
remarkable addition to tke Libraries of Washington by tho terms of his will. Mr. Folger had been
accumulating during his life time a unique collection of Shakespearian Mes. In fact, his library
is gaid to contain 23,000 Shakespearo titles. This remarkable library has been presented to the
public of Washingtcn alcng with about ¢wo and a half Crores of rupees for its housing and up-

keep. The library has beea rightly pamed
LIBRARY.”
6

“FOLGAR SHAKESPEARE MEMORIAL
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QUESTIONNAIRE ON GROUP WORK

The Bureau Internatioqa‘l Z_D'Education has
decided to undertake enquiries mto_ Group_ work
and gelf-government. It 18 their desire to
collect the information and to r{mke Lnown to
the public by n printed report. We request our
roaders to be good enough to supply the Bure_aau
with the particular asked for in ths f{ollowing

Questionnaires, (Bds. 5. L T.)

Please write your replies or brief obsgrvations
in the space provided or indicate therein under
which heading you are replying on o separate
sheet,

1. Description of Group Work
v(a) What do youunderstandby "' Group work*

1. Do you always work with the whole

clasa ?
9. Do you allow your children to form
groups which work separately ? .
3. Do all the groups do tha same work ab
the rame time?
4, Do they do work prescribed by you?
Do they do work suggested by you?
Do they do work chosen by them-
gelves ?
5. If the work is prescribed by you of
what type isit?
1¢ the work issuggested of what nature
is the sdvice given ?
It choson by themaclves how is the

choice made?

(1) How are the groups formed ?

1. Aretboy formed
(@) accordircg to tha personal relation-
ships of the children?
(b) according to the scholar's inter-
osts and koowledge?
{¢) according to tho sage of the chil-
dren?

o, What is the number of Ichildron in one
group ?
3. What number do you consider best
from the point of view of teaching ?
4, When are thoe groups formed ?
(a) abthe beginning of tha school
year?
(1) &t ths beginning of each lesson ?
(c) intbecourse of changes in the
work?

5. Has the child the right to withdraw
from his group ?
6. Can he be expelled from his group ?
7. TWhat becomes of a child leaving a
group?
8. What happens to a child nob accepted
in any group?
9. For how long do the groups last ?
{a) on tho average?
(%) atthe maximum?
10. Have you auny special obgervations to
make on this subject ?

C. With which children do you work?
1. WWhak age are-your children ?
9. What age do you consider the most ad-
vantageous for group work ?
3, Which sex do you considetr profits most
by such work ?
4. Does co-education facilitate group
work ?
5. Which groups are the more numerous ?
(a) mized?
(b) boys and girls separately ?
6. Which type of group works best?
7. Do children of different sccial standing
reack differently ?
D. The relations between members of the
group?
1. Aro thers group leaders?
(a) aro they chosen by the teacher ?
(b) are they elected by their compa-
nions ?
{¢) are they chosen for this role by
reagson of their temperaments?
9, Are they atcepted by the children ?
3. Havo the children the opportunity of
working to their full capucity ?

4. What proporticn of children are fully _

active ?
5. What becomes of children who are
(a) Backward?
(6) Passive ?
(c) Lszy?
(@) Unstable nervous?
(¢) Torward, troublesome, restless,
talkative ?
T.. The Relation between groups
1. Do the groups keap in touch with one
apobther ?
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B

2, How ig the information transmittad
from one group to another?
(a) By a special lesson given by the
teacher for this purpscse ?
() During defiaits periods when the
gspokesren of the various groups
report the work done?

{¢) Freely or haphazardly ?

3. Doyou think that the information
given by ona group to anather is sufficiens for
the whole class to profi5 by the work of each
group ?

4. Doyou find any difficulty in this res-

pect ?

5. Do yau attribute much importance to

theze exchanges ?

. 6. How much time do you give fo these
exchanges ?

7. ) How do the children who specialise in
one activity acquire the requisite knowledge in
the other branches of study ?

Il Division of the work into Section

A. 1. Do you practise group work

(a) "Throughout the school ?

(b)) 1In one class only ?

() Simultaneously in all sections ?
(d) In certain sections only ?

2. Isthero any altornaticn between the
individual work and grcup work ?

(a) Do you recommond this change to
give the children an opprtunity to
rest ?

(b) To introduce new order in the
teaching? :

(¢) To complete the knowledge deomed
necessary ?

3. Ifthereis an alternation, have you a
fixed time table to regulate it ?
If g0, who arranges it ?

B. Do you practise group work in the

teachiag of ;—

(a) the mother tongue?

(b) foreign languages ?

(c) composition?

{d) natural sciences?

() mathematics, arithmetic? -

(f) gecgraphy?

(g) history ?

(n) drawing?

(i) modelling?
manual work ?

(k) music

(1) moral training ?

(m) hygione?

{n) gywmnastics? s
(o) othor branches of study ?

III. What were your Reasons for Intro.
ducing Group Work ?
A. 1. The influence of theoretical studies ?
which ?
2. The influence of soms author ?
of some known practitioner ?

3. Your own initiative? Ia this case on
what obsorvations did you base your work ?

4. What purpose bave in view ?

5, Is your work in relation to tho active
school work ?
How?

B. 1. How has your exporienco of group
work developed up to the present time ?
2. Have you passed tho eritical periods ?
C. 1. Whoen did you begin this work ?
2. Are you contemplating continuing.
(a) Without change ?
(6} With modifications ?

1V. The Results of Group Work.

A. From the point cof view of acquired
knowledge.

1. Have the pupils acquired a3 much (or
more or lass) knowledge as by obher methods ?

2_. Havo they completod the programme ?
Acquired further knowledge ?

If so, of what kind ?

What importance do you attach to these
oxtrag ?

3. Is the knowledge acquired by this
metbod moro lasting than that acquired by
individual work ?

Pleaso montion detailed work in sections.

] 4. Do tho pupils run any risk of being
1mpress.od l_)y tho mistakes, irony, promature
generalisations, and superstitions of the others ?

5. ) What mexsures aro taken to counterach
these disadvanbages ?

B. .From. the p2int of view of education of
the mind,

Does this systom dovelop or diminish.
(a) The experimental spirit ?
(h) Reasoning ?
(¢) The objectivity in the diseussion ?

C. From the poiat of view of moral "educa.
tion.
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Does this system develop, or weaken
(a) independence ?
() discipline ?
(c) help given one to ancther ?

D. 1. Does thae child gain or lose time by

working in a group ?
2. Dcos he find the work more interest-
ing or less interesting by working in a group?

E. 1Isthe system advantageous or disadvan-

tageous for the teacher ?
From what point of view ?

We shall be grateful to you for any observa-
tions you may wish to add to this questionnaire
in order tocomplete our questions and explain
your personal opinion of the problem.

Questionnaire on Self-Government

4. Origin and History of your Ezperince,

1. What were your reasons for adoptin?
solf-government ?

2. Had you taught in clagsss where solf-
government was not employed ?

3. Had you had difficulties with * discip-
line ?

4, What were you motives for renouncing
former systom ?

5. Did you introduca self government
without any transition ?

6. Through what transitions have you
passed ?

7. Have you adoptsd self government :
{a) agn result of influence of thegori-
asical studies?
if g0 which ?
through the influence of one who
has practised it of an author ?
a3 result of obsarvations ? of what
naturo ?
(b} have you passed the critical
pericds ? .
{c) when did you first adopt solf-
government ?
(4) are you contomplating continuing
with outany change?
or with certain changes?

8. Can you give us an account of your
exporiences ?

(a) what aro the developments up to
the present timo?

9. What purpose ‘have you principally in
view
B. Description of your Erperience,
1. What age are your pupils?
(2]

For what age, children or adolescentar
do you ccnsider self-government the best suited?

3. With which sex do you bave most
guccess ?
4. Iathere any particular advantage in
employing selt- government in mixad classes ?
5. Do children of different social standing
react in the same way ?
6. Does the intellectual chility of the
children exercise any influenca ?
7. Do you practise sell-government.
{a) thronghout the scheol?
() in one class only ?
8. When do you apply self govornment
(a) in class? - ‘
(b) duriog recraations?
{c) at other times?
(4) in all teaching ?
(e} in cartain branchss only ?
in which brarches ?

9. How are thelittle indoor duties (cpening
windows, distributing bosks, collecting papers,
ete) divided among the pupils?

{a) by the teacher ?

(b)) by the pupils themselves ? (free
choica)

(c) by election?

10. Duoes your class understand “leaders”
or ig it contont to share the daties?

11. Do the children elect their “leaders” ?

{a) i3it possible for each children %o
bacome a “leader’’ ?

(1) from your exporience is it
advantageous?

i, to allow every child to become a
“leader” ? .

ii. to chose children sceording to
their capabilities ?

iii. to train “leaders” ?

19, From ycur experience do you consider
that self-government revesls  natural leaders,’
“ring leaders' ?

13. \What system do you employ:

(a) complete demceracy ? (1)
() constitutional monarchy ? (i)
14, What aro tho various sanctions in uze?
{a) positive? (awards)
(4) negative? (punishments)
15. YWho chcose thess sanctions ?
{(a) the teacher?
{b) the pupila?
(c) both?

Explain fully your method.
16, Who applies them ?

(a) the teacher?
(b) the pupils?
(¢) both?
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17. Do von trust the pupils thenselves o
pass judgment on wrongdoers in all cazes?

18. Do you judge wrongdoers ?

(a) by the whole social group?

(b) by a selected tribunal ?
19. In the latter case,how is it ncminated?

(a) by the teacher?

{b) by the pupils?

_ (¢} byboth?
- (1) See Farriere
(L' 'Autonomis des Ecoliers™).

C. Results.
* Moral Education

1. What are the general results of the
gystem which you practise ?

9. Have you proof. among your pupils or
among & tection of them, as a result of your
gystem ?

{a) of & happy development cf a spirit
of mutual aid ?

{b) of a trouble some tendency a
to thrust self forward ?

(¢) of a critical and disparaging dis-
position ?

(@) of a spirit of judgment and jus-
tico ?

(e} of greater self control ?

(f) of an increased sense of responsi-
bility ?

{g) of a spirit of compromisa ?

(h) of a tendency towards intrigue
and claunishness ?

(i) of a cortain scepticism ?

(7} of excessive self-confidence, of
self acsertiveness ?

3. Dss self-government facilitate soli-
education (instinc$, fesling, will power, charac-
ter training) ?

4. Doei self-government bring out the

individual character of the pupils?

5. Dces the system enable you' to hava

beiter understanding of the children’s morals?
6. Arethe children abla uso self govern-
ment as an educative factor among thomselves,
example, by giving certain membars of their
grounp responsibilities ?
Entellectual Education,

1. What are tha general results of the
system which you practiso ?
2. Do you consider that sell-government
has developed amoung your pupils or among a
section of them ?
{a) theability of understanding other
people’s point of view and of dis-
cussing it objectively ?

{2) a tendency to talk even when thay
have nothing to say ? '

{¢) the desirs to analyse?

(d) the critical spirit?

(e) now interests?

3. Is thera any relation bebtwesn your

method of s:lf-government and corbain active
methods such as group work ?

Social Education.

1. What are the goeneral results of the
gystom which you practise ?

2. Da you considar that self-governmont
has given your pupils a clearer idea of what is
meant by ?

(¢) a Law?

(b) a Tribunal ?

{¢) a Parliament ?
(d) divisicn power ?

3. Do vou coasider that it is trainlog in
civic education for tho child?

4, Havo your pupils had cceasion to settle
practically the questicn of rights ¢f minporities
{nationality confession, ote) and to fiod an
amicable solution?

5. Have they bad occasion to submit their
differences to arbitration ?

6, Has se!f-government encouraged the
division of tha clas3 into opposite parties ?

7. Has it proved disadvantageous for the
general life ?

D. Objections,

1. If you have given up self-governmeont
please state your reascns,

2. Do you consider that the two following
difficulties aro true of pupils of all ages:

(a) incompetence in the matter of
organisaticn ?

(6) inability to impose just punish-
ments ?

3. Whatis your personal criticiam of salf-
government ?

4. Does sell-governments make the tea-
cher’s task:

{a) easier?
() more complicated ?

5. Has solf governmont led 6o rival groups
analogous to adult political parties ?

6. What are tho strong and weak points
of the method ?

Personal Developments,

Havo pou any remarks to add not covered by
the procoeding questions.
Pleasa writa your replies (or short observations)
in the spaco allofed or indicate therein under
whhich headingd you are replying on a separate
sheeb.
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REPORT OF THE UNIVERSITY LIBRARY

FOR

Tho ttue uaiversity said Carlyle is "a collec-
ticn of bocks™. Tho definition which like maost
of tho statements of that great man contaings a
very important truth though not whole truth
about tho matter, Weo are therefors glad that
wo hava been favoured withan opportuunity to
know the working of the University Library a$
Madras; the authorities of tho University have
been pleased to sand us a copy of their latesh
report {or review in our journal,

This report takes into consideration not only
the working of the library during the yoar of
.20 but a peried of six years ending with ’'29.
Tho various stages of progress areall summaris-
ed so that we arc able to porceive at & glanco
tho great strides taken by the Universiby.

Thoso who have saoen the Uaniversity Library
located in a section of the Connemara Public
Library at Ezmors with books locked up in in.
accessable sholves and many thrown pellmell
on the floor of the buildirg, with & number of
checks and control over the mevoments of mem-
bers would if they go to tho library located at
presoent in tho Senate Houss, see how many
changos have beon brought about. Tho library
is now working on all days in the year. It is

1929

located in a central locality. The hooks have
besn sciantifieally classified and arranged in
shelves., Tho numbar of books in the library
hag very nearly tripled itzelf during the poriod
and the numberg of psricdicals hag nearly qua-
drapled itself. QOne point which any visitor to
the library could not fail to nctice, is the wil-
lingness of tha staff to help the members o the
utmoszt possible extent, By judicious system
called by tho technical name of 'safe-guarded-
open-access-card-charging-systom' many duly
gualified mambars of ‘the library sbaff hava basn
liberated for tho ext*emely useful ‘roferenca
work.' :

We appeal to the teachers of Madras bo come
in larger numbers and mako moare use of the
Madras University Library and appaal to ocur
brethren in the mofussil to visit the library
whanever thoy coma to Madrasz.,

Weo mosb heartily congratulate Mr. S, R,
Ranganathan, the librarian who is mainly res-
pousible for all theso great improvements and
we hope that under his able managemsant the
library would become more and more uzeful ta
tha Pablic in general and to students and t{ea-
chers in particular.

S. KLY,

Financial Statement of the S. 1. T. U. Protection Fund from 16-12-29 to 30-6-30.

RucrirTs, Rs. A. P

To Opening Balanca
,»  Cash with Secretary 0 8 0
w M.T.G.C.S8, Ltd, Cur.alc... 103 3 6
" do. Fix Dep. g/c  «.» 5550 0 O
., Indian Bank Savings o 80211 1
., Registration Feo . 91 0 0
»  Annual Subseription .. 441 0 O
» Annual Contribution e 144 0 O
,» Fixed eall . 2421 0 O
» Fines 8 2 0
w  Suspense e 21140
» Interest e 803139
10288 4 ¢

8. MADHAVA RAO,
Secretary.

ococococoo

PAvYMENTS. Rs. A1,
By ’ ;
» Printing - 12209
» JPostage von 27 4
w  Staticperies e 920 14
»  Salary . . 930
.» Conlingencies e 300
. Commissicn veer 11 4
»  ‘Typing charges 20
» Refund e 160
,» Bouefit Amount e 421 0
. Cash at Bank M. T. G C.s .
1.td., Fis, Dep. g/e. "OOO 0.0
W M.T. (‘ C.S.,Itd, Cur.a'ce.. 164 15 1
» JIndian Bank Qmmr‘s 1933 13 3
» M.C. U. B., Ltd. e 443 1 0
»  Cash with Szeretary 0 8 O
10283 + 4
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DUTY.

“Mr. S. K. Devasikamani, B.A.,

L. T., Headmaster, Bishop Heber
College, Trichinopoly stands as the

"%f OQUR

Union candidate for the University

constituency in connection with the

ensuing election to the Madras Legis-

lative Council. Now is the time for the

entire teaching profession to stand by
the Union. The Union expects every
teacher to do his duty. District Tea-
chers’ Guilds, Teachers’ Associations,
‘and - teachers are requested to meet
“early and to pass resolutions supporting

‘the Union.
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d Our Own Publication .

BY

. ON TEACHING

N. K. VENKATESWARAN,

S. M. V. School, Trivandrum

WITH A FOREWORD BY

U. RAMAKRISHNA KAUKILLAYA

Inspector of Schools, Trivandrum

L The Book for the Teacher.

PRICE Re. 1—0—0

21 For Copies Apply to:

THE S. L. T

The Hony. Secretary & Manager

EACHER

41, Singarachary St., Triplicane,

" -MADRAS,
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THE SOUTH INDIA TEACHERS’ UNJON

Vg
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~ The South India Teachers’ Union has, in compliance with the
~mandate of the XXII Educational Conference held last May at
. Coimbatore, requested Mr. S. K. Devasikhamani, 5.1, 1.T., Head-
master, Bishop Heber College High School, Trichinopoly, to stand as
a candidate to the Local Legislative Council from the constituency of
the University of Madras. He has kindly agreed to do so and has
been duly nominated.

Mr. S. K. Devasikhamani is a veteran educationist of over 37 years
standing during which period he has been lecturer in a College, Head-
master of a Training School, and the Headmaster of a very important
High -School for the past many years. He was a member of the
District Educational Council of Trichinopoly for six years and its
Vice-President as well. He has been a member of the District
Secondary Education Board, Trichinopoly, ever since its inception.
He was a member of the Senate of the Madras University for the last
two terms and is now a member of the Academic Council.

He has been taking his full share in the public activities of his
place outside the educational sphere. He was for a term of three
years a Councillor of the Trichinopoly Municipality. He was a mem-
ber-of the Taluk Board, Trichinopoly, for ten years and its Vice-Presi-
dent for seven years. He was a member of the District Board of
Trichinopoly for a period of ten years and has been thus intimately
connected with Liocal Board and municipal activities.

Education is one of the most imnportant, if not the most important,
among the nation building departments and itis significant that the
Statutory Commission appointed an auxiliary comimittee to examine
and report upon educational progress as a scparate subject by itself.
For lack of a suflicient number of enthusiastic experts in the local
Council, education has not been given in the dcliberations of the
Council, the place and importance 1t deserves. Mr. S. K. Devasikha-
mant would, if returned to the Council, function not merely as the
spokesman of the teaching profession, but as a worthy representative
of the most enlightened constituency, taking an active interest in all
matters that come up before the Council and championing specially
the cause of education that has been hitherto comparatively neglected.

We therefore appeal to all the graduate-voters, ladies and gentle-
men, to support the candidature of Mr. S, K. Devasikhamani, the

first tcacher candidate.
= S. K. YEGNANARAYANIER,
President of the South India Teachers’ Union.
MabRas, M. S. SABHESAN,
2—8—30. Secretary of the S 1.T,U
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: E Macmillan’s Recent Publications

Al

JUS T q % . RAPID READING SERIES %
T PUBLIES . > ‘
Py ISHE : LLEWELYN TIPPING, M.A. ?
= ith Numerous Illustrations
I Wath 2
n Malayalam Language . Extract from the Introduction :—All the words introduced are usetul words, {f}
. : =y such as the pupil will need to use every day. No out-of-the-way or unfamiliar words &
Elementary Mathematics Part I, for Ist Form... Rs. 0 12 0 ) are employed, so that the pupil will have nothing to unlearn. The words are arranged ?
Do. do. PartIl, for IInd Form*.. , 0 12 0 ( in simple seutences, such as come most natural tlo a beginner. All tho sentences are
Scouting for Boys in India"... ) 9 40 i E;xghlties-xil,fl:]ozfgéeéui;v:gday English, so that the pupil will learn good, idiomatic :
Notes on 8. S. L. C. Text C. Group s, 1 20 ﬁ PRIME ( " . Rs. A. T, BADE - Rs. A. . :
¥ : , : RIMER I (Teaching the . READER ntroducing ;
N'otes. 0? B. A. Text in Malayalam n 1100 o alphabet and 200 ugeful about 250 new words) ... 0 8 0
Pilgrim’s Progress... w 0 4 6 words of one syllable in READER II (Introducing 4
simple sent(ences) -« 0 4 6 about 450 new( words) ... 010 Q %
PRIMER II (Teaching about READER I1I (Introducing i
In Kanarese Language 200 useful words of one about 650 new words) ... 012 0 ;
syllable in pisy sentences). O 6 O READER IV (Introducing ;]
Hithopadesha by Vidvan P. Sundara Sastry w 1 26 ‘ about 1,000 new words) ... 1 0 0
. . e §
Physics by T. Mangesha Rao, B.A,L.T. ... ... , 0 10 6 g? %
Chemistry ) ) R S THE TEACHER " LESSON BOOK ¥
English-Kanarese School Dictionary, revised edition,, 6 0 0 H. R. HAMLEY, M.A., M.Sc Dip. Ed i
Pilgrim’s Progress Part 1 T | A CONTENTS ' ’ ' . ' 1
Do. do. Part IT ... ... .o oo e » 0 5 0 PART I ) L
Yashodhara by K. B. Ramakrishna ... . .. ,, 0 8 6 Definitions "and Maxims. Classrcom Methods, Some Points on Classroom 1o
%Iénagemenb. A Specimen Lesson, Some Questions {or the Observer. Plonetic and ﬁ
. ronunciation. . ' )
In English Language PART IL . . 1
] ] Lesson Note Forms, o Price Re, 1.4, )
All India Boy Scout Diary for 1930 ... ... ... ,, 0 6 0 T :
ELEMENTS OF BOOK-.KEEPING
SCHOOL APPLIARMGES BY

B. S. SODHI, B. Com. (BOMBAY)

Extrach from Preface:—

This book is designed to meet the requiraments of the student community. An
endeavour has, therefore, basn made to use ag simpla a style as possible and to ezplain
all important principles with the aid of examples selected with a view to satisfying the
needs of Indian students. At the end -of each chapter have becn included a large
_number of; typical exercises with answers, which will be found very helpful to students.
"Many exammatlon papers have also been added. Price Rs. 4.

Am——yIrp—
=

Terrestrial Globes, Maps of the Continents, Vernacular Maps,
Apparatusfor Black Board Draviing, Blackolia, Anatomical Models,
Barometers, Wooden Modelsand Vases for Drawing, Thermometers,
Union Jacks of assorted sizes, ete, ete, are always stocked.

For piice-lists and copics of books apply to
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Price Re. 1.

Copies can be had of :—

THE AUTHORS
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New Method Second Supplementary Readers.
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Reader IlI. The Count Monte Cristo, As. 10.
Reader IV. The Cloister and the Hearth, Az, 10,
Reader V. Treasure Island As. 10.
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, With Illustrations, Ra. 1 8.
This brok is primarily intouded to help teachars in the lower forms. The needs of the
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Systems of Education. Ebngland, Germany, France aud India. By Zia Uddin Ahwed, C.1.E,,
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A leading monthly

devoted to On Teaching
Education, Art, BY
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Subscription PRICE RE. 1-0-0,

Rs. 3 per annum.
For Copies apply to :—
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PALGHAT. 41, Singarachari Street,
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Plant-Life, Animal-Life and Human Physiology in a nutshell.

Apply to the Editor

Approved by the ELEMENTARY BIOCLOGY A book of 180
Text - Book Com- (Plant, animal and humaun) pages with 85 illu-
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Gazette dated by
8-4-30.) M. VY. Sundaresan, M.A.,L.T.,
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1. Dr. S. G. Manavalaramanujam, M.A., Ph. D,, D.I.C., F.Z.S. F.R.M.S., Professor ot
Zoology, Presidency College, Madras.

The book is clearly written and profusely illustrated. I am sure it will be found highly
useful by the boys and girls in our secondary school.

0

2. Mr. M. Ekambaranathan, M.A., L, T. Assistant Professor of Zcology, Presidency
College, Madras,

The book i8 very well writton and just the thing required for our pupils.

3. The Hindu Literary Supplemonb Deacember 1929,

The author has succeeded in presenting tho subject matter in an attractive form. A
largo ground has beon covererd in a small compass. The book is profusely illustrated and the
presentation is clear. The organic unity of living forms i3 emphasised and the student is taken
step by step throughout the difforent stages. This isjust the book for students aud we have no
doubt that besxdes provmg useful to students {rom the pcmt of view of the examination, it will
keop up their interest in the study of Bioclogy.~— (Sd) . S. SABHESAN.
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Form II 012 0
Form III .. 012 0

1. Katha Ratnakeram in Tamll by ChelvaLesa Mudalmt Esq o M.AL,
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GAS & WATER \ A TRIAL ORDER IS all round citizen and bring out the best in
FITTINGS, SINKS ENOUGH TO every boy to achieve this purpose, it cannot

ETC. CONVINCE YOU !

be done without laying a proper emphasis
upon the training afforded by the Boy-
Scout movement. If the object of educa-
tion is to develop a sound mind, this object
cannot be fulfilled without, at the same
time, building up a sound body, and this can
be done only by the spread of a compre-
hensive system of physical education in our
schools and colleges.

Physical education is
like the concrete foundation for a big edifice
which, for its strength and durability, will
bave to rely upon the strength of the founda-
tion; while scouting is that perfect archi-
tectural device, without which the building
will be a mere mass of brick and mortar
without either elegance or form. Both
from experience and knowledge, I havecome

. L
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Central Scientific Supplies Co.,

14, Perianna Maistry Street,

M (Behind Broadway Post Office)

SCOUTING AND PHYSICAL EDUCATION®

BY
K. Sanjeevi Kamath, B. 4., B.L.

Better to hunt.in fields for health unbougt
Than fee the doctor for nauseous draught,
The wise for cure on exercise depend

God never made His work for man to mend.

~—Dryden.

to believe that every sound system of educa-
tion should comprehend inits scheme a
thorough programme of scouting and physical
education and as, I take it, the object of
such conferences as thisis to evolve such a
scheme, these subjects should not only form
an integral part of your programme but
also of your discussions. '

I have just returned {rom a beautiful
camp at Moant Pleasant in Coonoor, where
about two dozen men, many of whom come
from your own profession have been under-
going training in the Woodbadge course of
Boy-Scout Association under the able guid-
ance of our two deputy camp chiefs. Tosece
these men living under canvas on the brink
of a hill, amidst a most glorious prospect of
nature scemery, cooking their own food,
playing games and going on expeditions

@%% A e D= e e

* A lecture delivered at the 220d Pr, Educational Conference, Coimbatore,
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and more than all living in perfect harmony
and cheerfulness in spite of the most incle-
ment weather, is an education by itself.
But how much more must it be to the men
themselves who have gone through such an
experience ! When they retura to their
echools will they be the same men ? I can
emphatically say, “ No". No man who has
lived in direct contact with nature, who has
stripped himself of all artificial embelligsh-
ments, can be the same man to what he
was when living amidst the sordid and
prosaic surroundings of a city. Itis in the
camp that one retains a glimpse cf that
Aryan System of education, wherein the
master taught and the pupil learnt not
under a gloomy roof of tiles but under the
britliant canopy of Heaven, which was the
glory of that heroic race whose unworthy
descendants we have come to be. Our
schools have been converted inte mills for
manufacturing bookworms, whose ideals do
not transcend beyond the limitations of a
Government Office or a private job, and
wkhen a crisis like the one through which
our motherland is passing at present comes
in the history of a nation, we, educated men,
are found sadly wanting. The purely
intellectual system of education that has
been our heritage since the days of Lord
Macaulay has been weighed and found want-
ing, as it belongs neither to the IZast nor
the West. It is therefore time that we
expanded its scope and reformed its features
and this can be done in some measure by
making scouting and physical education
part and parcel of our educational system,
What is Scouting ? [t is too late in the
day todefine it as an abstract proposition.
It is to Le defined, if at all, by its concrete
achievaments. It is more than a decade

since this movement was introduced among
Indian boys and from a few hundreds, it is
grown into a few hundreds of thoussnds
and this rapid expansion must be explained
except by results achieved in the early
years of the growth of the movement
justifying public onfidence. The public
have come to look upon the Boy-Scout
movément as a natural object of their intel-
lectual sympathy and moral and material
support, and no wonder, if it was possible
for over 35,000 boys to live in a common
camp, as they did at the Madras Jamboree,
like brothers irrespective of considerations
of religion and community aud if it was pos+
sible to have similar gatherings with even a
very much larger number in Bombay, Pun-
jab and other provinces, it was because the
Boy-Scout movement had made such gather-
ings possible. The Boy-Scout movement
succeeded where an innumerable number of
social reform associations failed, and the
secret of such success lay in the fact that the
former tried to prove by example what the
latter did only by precept, the practical
eflicacy of the doctrine of the Fatherbood of
God and the brotherhcod of man. If that
little verse which formed merely a fragment

“ Lifes of great men all remind us,
We can make our lives sublime,
And departing leave behind us
Footprints on the sands of time.”

of a poem, an expression of a thought, has
become an integral part of a boy’s life, if

our great heroes like Bhishma, Prithviraj,

Akbar and Shivaji who were so many names
in the Indian history to be read for the
examination and forgotten after that event,
have once again come to be the exemplars of
high life and noble conduct to our boys, i
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is because scouting has laid its proper
emphasis upon the true form of hero
worship, by insisting on every troop of
scouts to be named after a hero, in whose
pame sand under whose flag it ought to
iJromote its special activities and whose
particular characteristics which carved out
the hero of the men, should be emulated by
every member of the troop. If boys have
learnt to study the history of India not
by learning so many words in print but by
visiting so many places of historic fame, it
is because scouting has encouraged on an
immense scale the habit of excursion to
places hallowed by tradition and eventful
history. 1f boys have learnt to give up the
comforts of home and go out to live under
trees, though for a brief period, cook their
own food, clean their own vessels, wash
their own clothes irrespective of their indi-
vidual station in life, it is because scouting
3as made camping and open air life a major
part of its routine programme to develop
in every boy a spirit of self reliance and
self help. If at great festivals at the banks
of the Ganges, Godavery and other pilgrim

centres, bands ‘of young men and boys

dressed in khaki are always found ready to
render service, it is because boy scout move-
ment has inculcated in our boys, by the
daily good turn the ideal of service and im-
parted to them the requisite training to
achieve it, The work of the boy scout
movement had all along been thoroughly

camprehensive and to everything it has.

touched, it has contributed its own spirit
and point of view. A

Scouting is a game with a purpose behind
it. In scouting, the master has to look at
things from the boy’s point of view, and
through means which appeal to the boy's

imagination and intellect, the master has to
train his boys and develop in them those
qualities of self reliance and service which
go to make up a good citizen. The method
of scout training is thus somewhat different
from that adopted in the school where the
teacher decides very largely what is good
for the boy without the boy being ever con-
sulted. In scouting the programnme has
been so planned that the boy's inierests are
awakened. The boy finds that bis desire
for play and mischief finds a favourable res-
ponse from the scout-master who, taking
advantage of such desire and regulating the
spirit for play and mischief into proper
channels harnesses the superabundent energy
of the boy and carries him onin the path of
physical and moral progress. The scout-
master makes the boy feel the sense of res-
ponsibility in every activity which he
undertakes and by teaching the boy how to
obey trains him how to lead. -
VWhile the methods of scouting and the:
school may be different one is no substitate
for the other. On the other hand scouting
is a supplement to the school programme.
Each is interdependent and the proper
training of a boy is effected only by the
harmonious co-operation of the'two systems,
Scouting provides a programme for the
leisure hours of the boy to keep him enga-
ged in useful occupations which will keep
him away from the temptations of idle hours.
What does the boy-scout movement stand
for ? It stands for
Patriotism and leadership
Physical filness
Trained and efficient service
~ A sound character, _
The boy-scout movement realices that.
the first duty of a citizen is to his country
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and therefore lays a special emphasis on a
programme that is calculated to develop in
the boy a love for his motherland. The
wave of patriotism that was roused in En-
gland and America during the Great War
found thousands of scouts at the posts cf.
national service. In India the object is
just the same. To develop in the boya
burning love for the mother-land, to make
the boy feel that the interestsof the country
should always have precedence over those
of his own in his thoughts and aspirations, is
an object which scouting tries to achieve.

The boy-scout movement tries to develop
physical fitness in our boys throvgh games,
camping and exercise. Scouting has been
responsible in promoting a large number of
team games which while affording suflicient
recreation to the boy are equally effective in
developing his powers of observation, hear-
ing and smell. The physical aspect of
scouting which concentrates its attention on
the health of the boy, has been endevouring
to make up to some extent the defliciency
of the school system in this respect. The
boy-scout movement realises that it is only
a strong and healthy man who can prove
to be a useful citizen and with this
object in view bas evolved its programme
which centres round a scheme of well-
regulated physical training.

The average Indianis always responsive
to the call of service. His motto is
“Paropakaraya itham shareerum”,

which means that this body is intended for
the service of others. DBut the desire for
service is one thing, while the ability to
render it is entirely different. There have
been occasions, within my own information
wherein, people bhave losttheir lives by

drowning in the presence of their relatives
and friends who while burning with a desire
to save the drowning men have felt them-
selves impotent to render such humane
service. The boy-scout movement, by teach-
ing first aid, life-saving and various other
useful arts contributes to develop in the
boy the latter trait, that of ability to render
effective service while, by insisting upon
each boy doing at least one geod turna day,
not only creates the desire but also develops
the habit” of rendering such service. The
boy-scouts are a band of trained social
workers whose organisation and descipline
are the surest guarantee for eflicient service.

The scoutlawis the foundation of a
scoub’s character. 1t is a compendious code
of practical morality which is simple in its
construction but effective in its application.
The moral training of the boy centres round
his sense of honour. It is this sense that
is first awakened avd once this is done the
boy is easily impressed with the raramount
duty of maintaining his henour by eschew-
ing all that which detracts from it. A scout
makes his three-fold promise of patriotism,
service and character cn his honour anda
scout’s honour is the surest guarantee to
his keeping the promise once made.

Training in leadership is a duty of vast
national importance and there is no organi.
sation which developes in its members this

essential quality besides the boy scout move-

The patrol system is the training
It is realised in

ment.
ground of true leadership.
the boy scout movement that he alone can
lead who has truly learnt to obey without
fear or favour, and "if a boy learns to obey
one of bisfellows who has no control except
that afforded by scout discipline he scon
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learns how to lead when dhty calls him and
opportunity is afforded te him for such
leadership.

While scouting caters in a large measure
to the physical needs of the boy, we,
in this country, have to lay a special
emphasis upon a comprehensive and effec-
tive system of physical education for
our boys and girls. The extent of physical
weekness that is prevailing in our boys
and girls is simply appalling and any
amount of intellectual education cannot
adequately compensate for the deficiencyin
bodily fitness. Our school programme has
never taken into consideration the physical
needs of the boy and educational authorities
have been satisfied so long as proper arrange-
ments have been made for the teaching of
the three *‘ R"s.

To carry out successfully any programme
of sound physical education, the necessary
Atmosphere and environment must be creat-
ed. Thiscan be done to some extent by
giving up the present system of having two
teaching sessions in a day. This system has
ruined our boys and it is time that you deci-
ded to agitate for only one teaching session
preferably in the morning- In the alter-
native or in addition, a system of a free
lunch for poor students must be introduced
in every school. - Muscles cannot be built
from an empty stomach. Bad and insuffi-
cient food coupled with intellectual mill

_ grinding has made the average South Indian

weak and apneamic unable to sustain the
weight of arduous physical labours.

It is a happy sign of the times that even
the Government has realised the need of
giving greater attention to the spread of
physical culture in our schools and colleges.
But, unfortunately, there is at present no

comprehensive policy for providing fucilities
and creating that atmosphere so necessary for
the promulgation of any scheme of physical
education to be effective and enduring. The
conference op physical education that was
recently held under the auspices of ““‘Shivaji
Vyayam DMandal” with Dewan Bahadur
R N. Arogyaswamy Mudaliar in the chair
has made several valuable suggestions which
if accepted by the Government will greatly
solve the problem of mass physical educa-
tion.

Field games are no doubt very good, but,
at best, they can occupy only a few indivi-
duals on account of limitations of space.
Games like hockey, foot-ball and cricket
while of very great value, involve such an
extent of open area wherein only a few can
partake that they can never count very
much in the scheme of mass physical edu-
cation.

If present conditions are to be satisfactc-
rily tackled, greater attention bas to be
given to-the indigenous system of physical
exercises and games. It is with this view,
that an organisation for the promotion of
this system has been founded in Madras
under the name of “Shivaji Vyayam Mandal”
and the progress which it has made during
the last three years has sufiiciently proved
the value and efficacy of our own national
system. Dandals and baskis are exercises
“which are sccond to none in developing o
good physique and can be performed by
rooms. Yogic
asanas afford a scientific system of breath
contro! and wonderfnlly contribute to the
elasticity of the body. Suryanamaskars
which combine exercise with devotion have
already been recognised as an effective
system of physical culture in alarge number

large numbers in school
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of schools in the Bombay Presidency. Exer-
cises with karlas, jodis and santolas are
powerful means for the development ef the
big muscles. Bozxing, fencing, wrestling
and sword play are, in the words of Dr.
Laxmipathi, post-graduate courses of the
Indian system of physical culture. Massage
with oil has come to be understood to be one
of the finest means of refining the body;
Games like balchipalam or gudugudu are
more effective than volley-ball. Our system
is not only comprehensive but is also cheap
and in these days of mpational poverty,
economy even in matters relating to physical
culture and games is a virtue which emi-
nently deserves to be cultivated.

It is indeed sad to see that our national
exercises which are now awakening the
admiration of the Western world, have
passed out of the horizon of educated India
and till recently were finding support only
in a few professional athletes among the
lower classes of the Indian Society.
“Shivaji Vyayam Mandal” has, howerver,
succeeded in rescuing the system from its
obscurity and decadence and enforced its
appeal upon educated Indians. These are
exercises which every one of you can practise
and teach to your boys. They require little
~ effort and less equipment. At the same time
you will be contributing in no small measure
to the physical regeneration of the race.

One word more and I have done. If Isay
that the future of Indiais in the hands of
teachers, that it is in your hands, it is not to
lay any flattering unction to your souls.
The true Indian nation is built in its schools
and colleges. 1f to-d‘ay, India still continues
to be dependent on a foreign nation, if today

we see the gruesome specﬁa.cie of India being
divided against itself, the responsibility lies
heavily on our educational system. If India
is to be free and is to attain its place in the
comity of nations, it can be achieved only
through our schools and colleges. I appeal
to you to test everything that you do and
everything that you teach by the standard of
India’s true interests and as you become
more and more responsive fo the call of our
motherland, you will be discharging your
duties more and more effectively by the boys
whose future is in your haunds. You,
teachers, are the true guardians of India’s
honour and India’s destiny. By encouraging
scouting you will ensure the development of
a spirit of unity and brotherhoad in our
nation, by encouraging physicai culture you
will ensure the growth of physical fitness
and manliness in our race; by teaching
patriotism you will make every boy place at
the feet of our Mother the fruits of his
culture and his training. True education
should contribute to that awakening of the
soul and enlightenment of the spirit in the
boy, which will make him alive to his great
destiny, and with you, as the custodians of
his future, 1 have no doubt that the emancie
pation of India is assured. Iiet us therefor-
pray, in the words of Samuel, F. Smith, to
our Almighty God to give us strength to
carry on onr mission,

Our fathers’ God to Thee
Author of Liberty,
To Thee we sing.
Long may our Land be bright
With Freedom’s Holy Light,
Protect us by Thy might
Great God our King.

—————
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SOME INACCURACIES
By

Mr. U. Pundalik Shenoi, B.A, L.T.

Mathematics is an exact -science, and
theoratical geometry furnishes the best
examples of this mathematical exactness,
Text-books of school geometry are the first
to introduce young and ignorant students to

‘this exactness, and as such they present

models of accuracy both in statement and
reasoning, besides laying great stress on this
principal characteristic of mathematics.
And it is in the definitions and proofs of
propositions given in them that they profesg
to exhibit such models. But a careful
examination of these will show that many
of them are not very satisfactory models -
for they contain a number of errors which
cannot be looked upon as mere cases of
absence of rigour but as those of really

--gserious inaccuracy. And because the text-

books are approved ones, there are probably
teachers who are following them blindiy. If
the errors found in them be not rectified the
text-book writers and the teachers following
them lay themselves open to the charge on
the one hand of inconsistency between one
example and another set by them and on
the other hand of inconsistency between
their precept and example. It may be said
that it is much more difficult to practise
than to preach, and surely there is no deny-
ing that. But at the same time it is to be
admitted that if we do not take sufficient
care to practise what we preach, our precept
will lose much of its value and effect. Models
set before novices for their imitation or
guidance should be worthy and perfect,
however much their own performances may
fall short, and however much their defects

,» Asst., Christian High School, Udipr.

may be excusable. Some of the important
cases of inaccuracy noticeable in the
common text-books of school geometry will
be pointed out in the following lines, in the
hope that they will merit due attention of
writers and teachers concerned. ‘The readers
will easily follow the contents of this paper,
if they have a text-book before them and
draw their own figures wherever necessary.
The first and foremost thing intheoretical
geometry in which accuracy is cared for is
definitions. When we define a geometrical
term occuring in various contexts, we
cannot define it in one way for one context
and in another way for another context. For
example we cannot define congruence of
triangles in one way and congruence of
other figures in another. Of course, we
have sometimes to extend the use of a term
to some new context, where the usual defini-
tion does not hold good; but then we
change the definition of the term in such a
way that the new definition may apply to
all contexts and at the same time the new
definition may still yield the old one when
applied to the particular context. Now let
us consider the usual definition of a st, line
that touches a circle, and that of two circles
-touching each other. As for the first defini-
tion, every book gives it as a st. line which
has only one pt. in common with -the
circle (or as a st. line which cuts the
circle in two consecutive points—which
amounts to the same thing). As for
the second definition, most of the becoks
give it as two circles each of which touches
the same st, ling at the same points. When 3
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st, line touching a circle is defined as one that
hasonly one point in common with the circle
or as one that cuts the circle in two conse-
cutive points how can two touching circles
be defined as above, as the touching of a st.
line and a circle or that of one circle and
another is considered only as a special case
of their intersection ? The proof of a pro-
position concerning touching circles depends
upon the definition of touching circles. A
differcnce in the definition means so much
difference in the proof. For example, the
proof of the proposition that the pt.
of contact of two circles that touch
each other lies in the line of centres is
quite different from and much more difficult
than the usual proof, if two touching circles
are defined as circles having only one pt.in
common. And if the usual definition be
wrong, the proof of the proposition based
upon that definition would be of no value.
If the particular enunciation and proof of
a proposition do notagree with the general
enunciation, it is considered to le a serious
error. Such an error is found in the usual
proofs of the following two propositions :
(1) “If the sides of a convex polygon are
produced in order, the sum of the exterior
angles so formed is equal to four right
angles”. (2) “If the circumference of a
circle be divided into 2 equal arcs, the pts.
of divisionare the vertices of a regular n
sided polygon.” 'The figure, the particular
enunciation, the construction and the proof
for cach of the propositions refer to a parti-
cular polygon, say pentagon, but not to a
polygon of n sides, but it is supposed that
they refer to any polygon. {hough the pro-
position is true for any polygon, it is neither
decent nor accurate to give a proof like that.
The first part of the proof must consist in

proving the proposition in the case of a
particular polygon, say peutagon, and the
secornd part must consist in showing how
a similar construction, reasoning and con-
clusion apply to any other polygon.
Text-books warn the unwary students
against making a confusion between the
ordinary method of reductio ad absurdum
and the ‘method of proof by exhaustion in
proving a converse proposition. But this
very error is found in the proofs of the
following two propositions in all the text-
books. The theorem that if a quad. has a
pair of opp. angles supplementary the quad.
is cyclic, is proved as follows: “Let ABCD
be alquad. in which L B4 LD =2 rt. angles.
Draw the circle through A B, C. If this
circle does not pass through D, let it cut
CD or CD produced at D.’ ete, etc.” Now
if the circle ABC does not pass through D,
the alternative possibilities are (1) it may
touch CD at C; (2) it maycut CD; (3) it may
cut CD produced. All these three possibili-
ties are to be proved as false before the
theorem can be said to be established.
Usually the seccond and third possibilities
are proved as false and the theorem is
regarded as being establisned. Sucha proof
is evidently incomplete. Again the theorem
that if two st. lines meet when produced and
the rect. contained by the segments of one
is equal to. the rect. contained by the
segments of the other the extremities of
these two st, lines are the vertices of a
cyclic quad., is proved as follows: ‘“Let
A‘B, CD be two st. lines which when produc-
elmeet at O so that OA. OB=0C. OD.
Draw the circle through A,B,C. If the
circle does not pass through D, let it cut
CD or CD produced at D’ ete. ete.” If the
circle ABC does not pass through D, there
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is the alternative possibility that it may
touch CD at C, which is not proved to be
false in the usual proof of the text-books.
Of course, it is possible to change the proof
of each of the above propositions so as to
avoid the defect pointed out. But so long
as the proofs are asstated above, they will
be incomplete urless that another possibility
is also proved as false.

If the proof of a proposition does not cover
its full implication, the proof will be
defective. This defective character is notice-

.able in the usunal proofs of some theorems
given in text-books. In the usual proof of
the theorem, “st. lines which are parallel
to the same st. line are parallel to one
another’ two st. lines are taken parallel to
the same st. line, although more than two

- are implied. Again taking the proof of the
theorem about the equal intercepts made by
three or more parallel st. lines on two
transversals that cut them, we see that,
though the theorem clearly refers to three
or more parallel st. lines, the usual proof
considers only the case of three parallel st.
lines. Moreover, though this theorem
includes the case when the equal inter-
cepts are not consecutive the wusual
proof takes only the case when the equal
intercepts are consecutive, Again though
the propositions on the extension of Pytha-
goras’ theorem state the excess area or defi-
ciency area as ‘‘ twice the rect, contained by
either of these sides and the projection on
it of the other, *the usual proofs in text-
books show it as twice the rect. contained
by one of those sides and the projection on it
of the other. :

To state a theorem in such a way asto
include a wrong implication is as bad as to
prove a theorem only in its partial implica-
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tion. But thisis how the text-books state
the theorem about the ratio of the segments
of the base of a triangle made by the external
bisector of the vertical. angle. * The exter-
nal bisector of any angle of a triangle divides
the opp. side externally in the ratio of the
tides containing the angle.”” This is wrong
unless we molify it by saying that the sides
about the angle are unequal ; for if the sides
are equal the external bisector does not cut
the opp. side at all. Again the locus
theorem on Apollonius’ circle is usually
stated as follows: “ If a pt- moves so that
the ratio of its distances from two given pts.
is a constant, the locus of the pt.is a circle.”
This is wrong unless we modify it by saying
that the ratio is one of inequality; for if the
ratio is one of equality, the locus is the perp.
bisector of the st. line joining the given pts.

Another error that is commonly noticed
in text-books is that a thcorem is proved for
the most general case, the special case for
which the theorem is also true being left out
altogether even when its proof is different
from that of the general case. Such a mis-
take is found in the usual proof of each of
the following propositions: (1) The exten-
sion of Pythagoras’ theorem when the angle
considered iz acute (2) Apollonius’ theorem
(3) The rect. contained by the segments of
any chord of a circle passing through a point.
inside it isless than the sq. on the radius
by the sq. on the dist. of the pt. from the

centre. (4) The rect. contained by the seg.

“ments of any secant drawn to cut a circle

through a pt. outside it is less than the sq.
onthe dist. of the pt. from the centre by the
1. on the radius. (5) The angle made by
an are of a circle at the centre is double the
angle made by it at any pt.on the remaining
part of the circumference. (6) The angles



¢

made by a tangent to a circle ata pt. and
any chord through that pt. are respectively
equal to the anglesin thealternate segments-
In the proof of cach of these there isalso a
special case to be considered, and as the
proof of the special case is slightly different
from that of the general case, the latter by
itself does not constitute the complete proof
of the proposition. The special caze in (1)
is when the foot of the perp. drawn to find
the projection isat the extremity of the
base; that in {2) is when the median bisect-
ing the base is perp. to the base; thatin (3)
is when the chord passes through the centre
or is bisected at the pt.; that in (4) is when
the seeant passes through the centre; that
in (5) is when one of the arms of the angle
at the circumference passes through the
centre; that in (6) is when the chord isg
diameter,

An error similar to the one indicated in
the preceding paragraph is seen in tha usual
proofs of some locus propositions, When
the locus of a ps. . which moves so that the
sum of the sjs. of its distances from two
given pts. A and B is praved to be a circle,
every position of P satisfying the given
condition should be shown to lie on a cirele
and every pt. on the circle should be shown
‘to satisfy the given condition. DBut what is
usually done is that cvery position of P
lying outside A B and satisfying the given
condition is proved to be on a circle and
every pt. on the circle lying owtside 4 B is
proved to satisfy the given cordition, by the
.application of the theorema of Apollonius.
But there are two positions of P in AB or
AB produced which satisfy the given condi-
tion and these also should be proved to
lie on the supposed locus circle and again
the intersections of this circle with AB or
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AB produced also should be proved to satisfy
the given condition. The method of proof
for these two special cases is slightly
different from that for the general case and
should therefore be separalely indicated.
Again the locus of the mid-pt. Q of a varia-
ble line OF drawn to the circamference of a
circle of centre C from a pt. outside or
inside it is proved as follows : In the first
part of the proof it is proved that the st. line
joining Q with the mid-pt. of OC is half of
CP and thus Q is proved to be at a constant
distance from the mid-pt. of OC and there-
fore to lie on a circle. But when this is
proved, OP that 1s taken is not any st. line
draswn from O to the circumferends, for the
one that passes through the -centre or the
one which when produced passes through
the centre is not taken at all, and it is not
proved that the mid-pts. of these also lie on
the same circle. It is mnecessary to prbve
this separately as its proof is different from
that of the general case similarly for the
converse part of the proof. What is point-
ed out above applies to the proof of a similar
proposition where Q divides OP in a given
ratio. ' :
Another error noticed in text-books is that
the particular enunciation of a proposition
is so imperfectly stated that the construction
and the proof apply to a particular figure
and not to any figure that may be drawn to
satisfy the particular enunciation. For
example the theorem, “ The angles made
by a tangent to a circle at a point and any
chord through that point are respectively
equal to theangles in the alternate segment,”
is proved as follows: * AB is a tangent
touching a circle DEF at C and CD is any
chord through C. E is the other extremity of
the diameter through C. It is required to

prove that L BCD=any angle in alternate
segment CED, and LACD=any angle in side, and there is no authority for it in any

alternate segment CID ete., etc.” It is clear proved proposition.

that segment CED is alternate with respect
to LBCD, only when L BCDis acute and be pointed out here for want of space, parti-

not when it is obtuse. But from the manner

of particular enunciation it appears that it
makes no difference whether L BCD is acute appeared in C group mathematics of the

- or obtuse. Again when the theorem, “The last 8.
external bisector of the vertical angle of a
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the opposite side produced on a particular

Among a few more errors which cannot

cular mention may be made of one, as it has
some coanection with a question that

8, L. C. Pablic Examination.
There is the familiar and simple book-

triangle divides the base externally in the problem of the construction of a triangle

ratio of the sides” is proved, the construction when the lengths of its three sides are given.
and proof apply only to a figure in which In the text-books the construction is easily
a vparticular side, say AB, 1is greater stated and the condition is given which the
)t\ha«n the other side, say AC, and not when three given lengths should catisfy. DBut the

- -AB is less than AC. But the particular reason given for the condition is that in a

it is triangle the sum of any two sides is greater
than the third. If in a triangle the sum of
any two sides is greater than the third, it is
In  not conceivable how it can follow that a
triangle can be constructed with three given
lengths as sides, the sum of any two of the

ennnciation makes i appear that
immaterial whether AB is greater or less
than AC.

One more defect can be pointed out.
the proofs of some theorems, statements ave

made without proof, although thereis no
authority for them in the hypothesis or any given lengths being greater than the - third.
If such The latter is the converse of the former and

is an independent theorem which is not
directly deducible from the- former. The
question in the recent S.8.I.. C. Puvlic

axiom or any proved proposition,
statements be permissible, the proof of any
proposition could be made much simpler

and briefer than it is now., Tor example,
while proving that there is one circle and Iixamination referred to above is whether it

one only which passes through three given is possible to construct a triangle with any
non-collinear points it isstated withoat proof three lengths for its sides, and another part
that the perp. bisectors of two st. lines of the same question required the enuncia-
joining the points infersect, though there is tion and proof of the proposition on which
no-authority for it in any proved proposi- the answer to the first part is based. It is
tion. Again while proving that the external not known what answer to the second part

bisector of any angle of a triangle dividesthe = of the question was expected and accepted
by the examiners from the candidates,

whether the direct proposition or ite
Jp 1s called a

opposite side externally in the ratio of the
sides containing the angle, it is stated with-

out proof that the external bisector meets converse.
- .n the peasant
ing the nature of

A “ature of labour
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CHILDREN LEARN BY CHATTERING!

NEW VIEWS ON EDUCATION
By

Leslie 4. Pawl.

Education is in the public eye just nove.
The difficulties in the implication of the
Government's pledge fo raise the schocl age
and Sir Charles Trevelyan's White Paper
on the proposed settlement of the religious
question have focussed more attention upon
education than it is wuswally wont to
receive.

DBut, as usual, educational method comes
in for very little discussion. It istacitly
assumed that, on the whole, the schools are
run in the mwanner in which they ought to
be run. Indeed, the subject receives an
airing only when one or other of the daily
papers raises a howl over the failure of
popular education to prepare boys and girls
for office or workshop life and the great
drain that education is upon the resources
of the nation. Fortunately, only a few self-
made business men take any notice.

Despite neglect, our education system has

made immense strides in the last twenty-
five years. Many of the things that were
done in the name of education when I was
a boy (and that’s not very long ago) are
abandoned now. But, much as pational
education bas advanced in the bhandsof
private educational workers running special
schools, in England, and almost nationally
in America and Russia, the whole concep-
tion of the means and ends of education has
been furned topsy-turvey. Unknown to
the general pﬁ,blic, some very fine experi-
ments have been taking place which are
even now alterir-é the relations between the
teacher anAs the taught, and will soon alter

our whole attitude to the activities of the
school.

At one time education was chiefly a matter
of flogging into reluctant youths doses of
knowledge for which they had an instinctive
antipathy. Flogging, of course, bas gone by
the board. Only barbarous old gentlemen
on the Bench have the courage to shout for
flogging for children and criminals, and only
those educational backwoods, the public
schools seem to maintain this ancient peda-
gogic tradition. ‘

Not only has flogging gone by the board,
but a great deal of the other side of the state-
ment has too. It is doubted to day whether
education exists primarily for the purpose
of dosing children with pills of knowledge,
and also whether children have a natural
antipathy to learning. A great many irk-
some traditions are 'being destroyed. It was
once considered good for the child to inflict
on it various cruel little mental punishments
In my scheol days we were forced to sit
perfectly still with arms folded, or hands

behind our .necks, for what seemed then -

unendurably long periods. This little dis-
cipline must have been bad for our hearts
and our perves. Or we bad to standin
corners with our hands on our heads, and so
on, for such crimes as talking or wriggling
in our seats. I believe, that, in the more
enlightened schools, these punishments have
been dropped, but teachers are still putting
up a lesing fight for silence.

I'alking—or chattering, to use the school
teria—is still one of the gravest of class-

toom offences.
discovering that talk between children
has definite value. Children learn by
talking. It is the food of the gods,
for the most god-like of us, philosophers,
teachers, poets, and clergymen spend their
lives talking. So the ban on class-room
chatter is being lifted, with amusing results.
Meachers in my time attempted to secure
silence in their absence ky putting us on
our honour not to talk when they left the
room. We broke our promises without fail.
TVhat on earth could keep a class of forty
silent in the absence of a teacher ? Nature
has short shrift with promises that are
against the grain, and two seconds after the
teacher had left, the class was Bedlam. But
when the ban is lilted against chatter, while
the class is working, their uproar disappears.
In place of the teacher’s ban comes a natural
courtesy—a civility which of itself con-
demns noisiness ; and while schools in which

talk is permitted hum like beehives, actual

uproar is seldom heard.

Most modern educational experiments are
in line with the examples I have just given.
Children are given much more freedom in
every respect, They are given some say in
the preparation of curriculam; they are able
to move freely about the class-room, they
can work individually or in groups. By
school councils and committees, dramatic,
art, and music societies and clubs, a great
deal of initiative lies in their own hands.
Instead of waiting for the teacher fo tell
them what they have to do they are busy
sceking on all sorts of activities—and facts
—for themselves. School councils try offen-
ders against the common code and mete out
punishment; delegates from the councils
discuss school organisation with the teaching
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Now educationalists are staff. All this is revolutionary indeéd,- but

it works very well. The teachers themselves
gain enormously. Instead of being regarded
as the hereditary enemies of the school child,
they become trusted counsellors and friends.
The school which adopts such a free plan
gains enormously in health and bappiness
and in a strengthened moral tone.

Many other experiments are being tried
as well. Teachers in the new schools have
come tothe conclusion that it is worse than
useless to try and cram children’s minds
with a spate of unpecessary facts about
this, tha$, and the other subject. The dates
which were the Lane of history lessons are
being left alone. The long, dry lists of
rivers, mountains, seas, towns and so on
which drugged our sensibilities in the geo-
graphy lesson are not taught now. Learn-
ing poems by rote is also frowned-upon.
Teachers have discovered that these things
deaden tbe child’s mind; they inflict upon
it the bnrden of carrying stores of facts
utterly without relation to one another.
The modern school attempts to quicken the
child’s natural curiosity about life and
to get the child himself relaiing the
things he discovers to some wider conception
of life.

The Russian educationalists have been
very successful in exploiting the child's
curiosity. They say that education is for
life, and that, therefore, the children must
start with study of the life it konows, pre-
ferably working with others in a team in
its pursuit of knowledge. Technically this
method of study is called the “ Complex”
method, and the study group is called a
“collective ”’.  Children in the peasant
villages start off by studying the nature of
village life, the seasonal nature of labour
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 the .organisation of labour to meet the
fluctuation, the nature soils and the use of
agricultural machinery and so on, until they
have a very complete grasp of the village
economy aud the possibilities of improve-
ment in it. Town children would study
conditions and activities in a particular area,
visit workshops, factories, co-operative and
State stores, and gradually learn the
town economy. Formal instruction plays a
secondary part in this work, although the
teacher’s power of initiative is very great.
Children learn to read and write, draw and
make charts in order to record and illutrate
the results of their study. The collectives
parcel out their work between them, elect
their own leaders, appoint monitors and
school cleaners, and organize as much of the
school activity as their age and experience
permit.

"~ In American schools collective activity is
increasing. Children epgaged in the study
of a particular historical period are organised
into agroup which, by art, drama, crafts and

costume making, attempts to illustrate the
actual life of the period they are studying.
Methods similar to these are extraordinarily
superior to the old rule of thumb instruc.
tion. If children can explore, or act or live
again the life of ancient times their enthusiasm
for learning is boundless, and modern edu-
cation is on the right lines when it attempts
first to fir¢: the imagination of the child and
then to leave its capacity for play actingand
is not inconsiderable energy to do the rest.
Children learn twice as quickly and never
know that they are learning if they are given
these liberties : and, more important still,
learning becomes something living and real
—something quite natural,

A nation which values its future is'bound
to make widespread educational reforms on
the lines I have indicated sooner or later,
because a people which can keep fresh the
energies and transports of childhood for the
problems of nature life is bound to produce
an immeasurably finer race of citizensof the

world.
(From the Mill Gate Jourual).
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EDITORIAL

“Education a Sham!”:—

The report on the consolidation and con-
centration of Tlementary Schools submitted
by Mr. Caampion has been ordered to be
communicated to local bodies and Distrist
Tdacational Councils for careful considera-
tion. These bodies are called upon to
prepare, in the light of the suggestions mads
in the report, schemss for amalgamation.

The report points out that the Elementary
Schools in our presidency are ‘‘characteris-
tically (a) schools with small classe: /&)
schoolsin which one teacher has charge of
more than onestandard at the same time.”
It is argned that, from the point of view
of both educational efficiency and financial
economy, it has become mnecessary to
“combine a large number of smaller schools
into a smaller number of larger schools”.
The difficulties which communal, religious
and linguistic differences are likely to
‘present in respect of amalgamation, ave
referred to in detail and a tentative scheme
which is expected to prove useful is suggest-
ed. The special officer has taken care to
explain the scope of his scheme by a refe-
rence to the investigations made at Vellore
and Kottur. The central idea of the scheme
of the special officer is the organisation of
a “‘central school” in each of the ““School-
centres” to be recognised in every munici-
pality or Union. The jurisdiction of the
‘School centre is to extend generally to
a radivs of one mile, and the central
school is required to provide for the instruc-
tion of all children of school age within the
area. It is also suggested that separate
sections for girls, depressed classes and

:Mubammedans may be. opened in the

central school when such a course is
found necessary. Outside the school centre
and scattered round the central school will
be a number of “Junior Schools”, and these
schools are allowed to give instruction up to
the second standard. The pupils of the
Junior Schools are expected to proceed to
the central school to continue their further
studies. The scheme also proposes to let
the well-conducted aided schools do their
work as heretofore, and they may give ins-
fruction up to the fifth standard. Special
advantages in respect of efficiency, economy
and supervision are claimed by the special
officer for his scheme of distribution of
schools. The director of public instruction
also agrees with the views of the special
officer and points to the likelihood of a large

saving being effected.

We should confess we are not much im-
pressed either with the seriousness and
urgency of the problem of cousolidation, or

-with the practicability of the proposals sug-

gested by the special officer. 1t cannot be
said that expansion of elementary education
has gone on so rapidly as to call for ’any
definite action in the direction of consolida-
tion. Tt will not be safe to proceed with the
proposed scheme on the strength of the data
collected from only two centres. The special
officer will be deemed to have abandoned
his case when one comes across a passage
inthe Report, where a number of controver-
sial points are jumbled together. ILet us
look at the para 22 of Part I:—“ It may
frankly be acknowledged that the acceptance
of. those recommendations may, at the

‘present rate of expenditure, involve a slower
-rate of progress in the number of children
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attending school. In justification it may
be urged that the time is ripe for a conside-
ration of the fandamental question whether
the aim of school provisicn should continue
to be one of mere expansion. KEducationin
a large number of schools is little better
than s sham and it will continue to be a
sham so long as efforts are directed mainly
to increasing the numbers of inefficient
schools. The scheme suggested in this reporb
aims first at concentration, and a form of
c oncentration that provides a starting point
for efficient and economical expansion. It
does not pretend to offer any final or com-
prehensive solution of the travesty of edu-
cation given in many schools ; but it does
provide a method of distributing schools
which should make immediately for a higher
and ultimately for a more economical
-standard of education...... ” No purpose
will be served by using strong words,
and a scherne which is likely to check ex-
pansion will not commend itself to the
public worker. He will be anxious to have
from the expert a scheme which will, with-
out interfering with expansion, tend to
improve the quality. He will certainly
expect something more than a * starting
pomt for eflictent and economical expan-
sion” in the year of grace 1930. We labour
under a serious disability in dealing with
the merits of the scheme. Much of the
confusion that one feels could have been
easily avoided by a clear definition of the
term *‘ Central S:hool.” The term “Central
school ? which will naturally mean a single
school is, we presume, also. intended to be
applied collectively to different schools
located in different buildings and separated
‘from one another. We are asked to be-
lieve that all such schools should form

really one school because each school is re-
quired to be considered as a section. Having
proved to his own satisfaction that the
different schools really form sections of
a single central school, the special officer
points out that the problem of administra-
tion and supervision is simplified. A
central school conceived on these lines is
doomed to failure. What about the super-
vision and inspection of the Junior Schools?
We are afraid that in the proposed scheme
the junior schools will be utterly neglected
and the education of ‘children in these
schools will reduce itself to a mechanical
rule of thumb-process. A distribution of
schools as suggested in the scheme will
peither be feasible nor desirable. But it
may be taken for granted that the munici-
palities will not fritter away their slender
resources in running schools in out of the
way places and they will not be found slow
to combine the smaller schools where the
classes are not full, into a single large
school.
* * * *
Physxcal Education in Elementary .
schools for boys :—
The Report of the commitfee on the

physical education in Elementary schools

for boys is just now available and we heart-
ily agree with the recommendations. 'The
committee is not satisfied with the measures
hitherto taken for the physical training of
boys. It has considered in this connection the
work of the pupil, the training of the teacher,
the accommodation necessary for the work,
and the need for supervision, It is the opinion
of the committee that physical training in-
cluding games should be given not less than

half an hour every day, preferably in the

cool hours and it takes strong objection to
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the practice of engaging the pupils in phy-
sical training from 10 A1, to 3 .y, The
value of health education is also empha-
sised and the commiftee seems to feel that
the inclusion of a few health lessons in the
readers will not suffice. We have, however,
our own doubts regarding the utility of a
course in health lessons. The committee
has done well inlaying stress on the training
of the teacher. The Training Schools, are

required to make provision for instruction

in subjects that may have a bearing on
pbysical training, The committee suggests
that teachers nnder training may also be
trained in scouting so that they may bein a
position to promote te;am-spirit. As for
the large number of teachers who are
now employed in schools, the suggestion is
made that they should be instructed by short
vacation courses and training camps. Itis
but proper that the committee should deal
at length with the question of play-grounds.
The location of training schools should
in the opinion of the committee be
determined primarily by the facilities
for play-grounds. The committee recom-
mends in the case of elementary schools
that a space of notless than 50 square feet
per pupil will be the irreducible minimum
and should be insisted on. This.is by no
means an extravagant recommendation when
we find that a space of 250 square feet
per pupil is found to be necessary in the

‘western countries. The aided schools form

a hard nut to crack, and owing to inadequacy
of funds very few will be found to satisfy
the condition. There is no point in arguing
that it is the “‘duty of the management of the
aided school to provide its own play-ground”.
In matters of this natureé which vitally
affect the education of the children, it will
3

not do for the Governinent to harp on’ the
slogan of “half the cost.” Iivery child
has a right to expect facilities for physical
training to be provided in a school, no
matter whether the school isan aided school
or a school under public management. The
Government should consider itits duty to
acquire playgrounds or to meet the entire
cost of the same, and as the committee itself
points out, this expenditure is a non-recur-
ring one and can be met by a special allot-
ment in the budget. The appointment of
special officers for the supervision of
physical training is also recommended
“s0 as to check the natural tendency on
the part of the elementary school teacher
to relapse into indifference or old habits
after training.” The inspection of all the
elementary schools by a physical Director

“may not be possible and the departmental

officers may be given facilities to attend
vacation courses in physical training and be
thus enabled to record their opinion on the
workl of physical training in the inspection
report. The commibtee deserves the thanks
of the public for the careful attention it bas
given to this important topic of physical
training and it now rests with the minister
of education to carry out the recommenda-
tions in a generous spirit.
. 3 . %* *
Election to the Legislative Council !

Our readers will have learnt by this time
that the South India Teacher’s Union has
put up M. R.Ry. 8 K. Devasikhamani
Avergal as the candidate for the University
constituency in connection with the ensuing
election to the legislative council. This is
the first time that the teaching profession
has begun to think of participating in the
glection, The circumstances which induced -
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the S.I.T.U. totake this forward step
should be plain to every one. We have no
intention to blame any one for the present
state of affairs in the sphere of education ;
but we shall not be exaggerating when we
state that Education has made little progress
under the dyarchic government, The public
are mnot aware of the serious conse-
quences which must necessarily follow from
the continued neglect of Education by the
representativesin the legislative council. We
have pointed out on many occasions that
educational topics other than transfers and
appointment of Government servants in
the department of education have received
scant attention in the legislative council.

associating himself with the activities of the

S. L., U. and he has been one of its ardent
supporters and well wishers. His experience
is not limited to the work of the High School.
Asindicated in the manifestoes published
elsewhere, it is seen that he has to his credit
an intimate kncwledge of the working of
local bodies and statutory committees. Asa
member and Vice-President of a Taluk
Board, of a District Board, as a member

“and Vice-President of the District Educa-

tional Council, and also as a member of
the university authorities he has had ample
opportuuities of gaining: knowledge of the
working of representative institutions, and
we have no doubt that a gentleman of his

The question of
conditions of service
of teachers in aided
schools and colleges,

to be miserable, has
not been considered
as of any importance
either by the depart-

GRADUATE VOTERS
VOTE

which are admitted FOR

MR. S. K. DEVASIKHAMANI,
THE UNION CANDIDATE. mind to support

wide experience will
be heartily welcomed
in the ILegislative
Council. The union
earnestly appeals to
all non-teacher voters
to make up their

ment or by the minister of Education.
It is essential therefore that the 8, I. T. U.
should be prepared to bear the responsibility
of enlightening the public on educational
needs and to contribute its own quota to
the all round progress of the presidency.
The programme which has been announced
is  comprehensive and it should con-
vince the public of the necessity for
having a teacher representative in the
Legislative Council. The cause which the
union has begun to advocate is just, the
man whom it has chosen to stand on its
behalf is capable and the need for re-
presentation of the teaching profession is
real. Mr, Devasikhamani has been closely

solidly the teacher
candidate in order that the education of their
children may proceed on proper and sound
lines. What about teachers and teacher voters?
They shonld be animated by a spirit of deter-
mination to take their legitimate part in the.
body politic. The teacher will be failing in
his duty if be sits at home with folded hands
and expects members .of other learned pro-
fessions to bear his burden. A spirit of devo-
tion on the part of teachers will impress the
public with their sincerity, and non-teacher
voters who should have been disgusted with
the haphazard manner in which education is
handled, will not hesitate to support the
teacher candidate, Now is the opportunity
for teachers to mould public opinion. It ig

" the Al Bengal
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not enough for thém to vecord their votes
in favour of the union candidate. They are
expected to take the message of the union to
the non-teacher voters and persuade them
to give a chance to the teacher candidate to
play the game. Every teacher in the
mofussil station should persuade the mem-
bers of the other learned professions to
extend their support to the teacher candi-
date. The public will be honour-ing itself
if it should leave aside mnarrow con-
siderations of expediency and patronsge and
do what is necessary to promote the progress
of education. We beg to convey our best
wishes to the union a/nd to the union candi-
date.

hag chosen to adopt is really due to some
strained relation between this body and the
A.I.F.T. A, 1f there be any reasonable
cause of complaint, it is certainly open to
the afiiliated association to bring the matter
to the notice of the council of the A.LLF.T.A.
and get satisfaction. We do not suppose the
council will ever be inclined to override an
affiliated association of the status of the All
Bengal Teachers’ Association. We are told
that no definite complaint was placed before
the Council. Teachers’ organisations are yet
in their infant stage and it is not conducive
to the interests of the profession that the
affiliated associations should have recourse to
secession. It may be that the A.T.F.T.A.or

Secession not the
remedy :—

Oar attention is
invited to the re-
solution passed at a
meeting of the Exe-
cutive Committee of

Teachers’  Associa-

UNIVERSITY SEAT
The Madras Legislative Council

MR. S. K. DEVASIKHAMANI,
THE UNION CANDIDATE.

Seeks Your Support.

any responsible
office-bearer thereof
might have uncons-
ciously offended the
Bengal delegates. But
the interesis of the
~ profession  demand
that associations

should rise above

ticn, It is to be regretted that our
sister Association should have taken the
extreme step of severing its connec-
tion with the All-India Federation of
Teachers Associations. The circumstances
which have led to this impasse are not clear.

" The complaint is made that the Bengal dele-
. gates have not been fairly treated by .the

A. I. F. T. A. and special reference is
made to the Conference held at Madras. A
hasty glance at the resolution may
perhaps give an impression that the Madras
Reception Committee m’ght have been
responsible for this dissatisfaction on the part
of the Bengal delegates. But it is obvious
that the step which the Bengal Association

trifles. The number of provincial associations
affiliated to the A. . I'. T. A, is few and we
venture  to appeal to the All Bengal
Teachers’ association to reconsider the deci-
sion and to extend to the All-Indiaorganisa-
tion the support which the profession
iseentitled to expect from such an influential
body. We have no doubt that the secretary
of the A. I. F. T. A. will remove any mis.
apprehension that may exist in any quarter
and try to restore confidence.

Teachers and Court of Law :

We published in our last issue the judg-
ment which the district judge of Chittoor
had delivered in the matter of the appeal
preferred by Mr, Ragavachari, head-master,



B. Z. Secondary School. This judgment
should have been read with interest by the
large number of teachers in aided schools.
We hope that the Government and the
management will give this judgment their
careful consideration. It is very rarely that
a teacher tries to seek redress in a court of
law and there is no doubt that for each such
case brought to the notice of thz court there
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unsatisfactory thing I observed and it is
frequently significant of a great deal is that
appellant’s salary had not been paid from
August 1928” will make the public realise
the gravity of the situation and induce them
to bring pressure to bear npon the authori-
ties.  The public will begin to think
whether the administration of education is
after all proceeding on ‘sound lines. It

are hundreds of cases
of injustice which do
not cometothe notice
of the public. Teach-
ers are, out of a false
sense of propriety or
out of poverty, dis-

inclined to take steps OR

to get the mnecessary

The S. 1. T. U. Protection Fund

The day may come when

you will be

is not the managing
bodies alone that are
to blarme. In many
cases the mabaging
bodies which have

Glad yOu did ) no intention of

injaring the teachers
have npot got res-
ources enough to pay

satisfactionin a court SOT!’Y You did nOt the salaries in time.

of law. Consideting JOIN

THE T. P. F.

For particulars apply:—

that the Government
bave not cared fo
tackle the problem of
security of tenure of

Many are the devices
they adopt to keep

these devices which
are not unknown to

service of teachers & The S, I. T. U. P. Fund’ the Government, are

bave simply allowed
matters to drift for
themselves, it is in.

41, Singarachari Street, Triplicane,
MADRAS.

bound to react
seriously on the edu-
ction of ithe children.

evitable that the aggrieved teachers should
seek redressin a court of law. The vigilance
committee of the S.I.T.U. will be willing to
secure the necessary help and to arrange for
legal advice. The public that is now sleeping
should be made to know that teachers who
are called upon to instruct their children are
not paid their salaries. A statement suach as
the one contained in the judgment viz. *‘One

The position of teachers employed in schools

under local bodiesis equally deplorable and

we understand that serious objection iz
taken to any constitutional mode of repre.
sentation which the teachers in such school
may see fit to make. WVill the Government
wait until the number of cases filed in the
courtof law by teachers mounts up to
hundreds ?

the scheol going and
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GLEANINGS

COLLEGE LIBRARIES
Lucky American Colleges.

The thres decades of the present century have
seen a phenomenal growth in the library facili-
ties that have been made available to the stu-
dent$ population of the United Statesof America.
During this period, about twelve Crores of
Rupees have been spent by Andrew Carnegie in

_ building Public Libraries in several States. In

addition, a sum of about 8 Crore of Rupees was
spent exclusively ia building Colleze Librarias,
Further, large sums of money have also beeun
spent in recent years in bringing about a suffi-
cient numbar of liorarians with adequate pro-
fessional training. That has resulted in appre-
ciably raizsing the standard of Library service
in almost all the Colleges.

The aim of the American Cclleges to-day i3 to
acquaint the sbudent with bouvks rather than
with text books. The undergraduate should
mako usaof the Collegs vearsto gain a culbural
and factual backgrourd for their later life and
to form habits for a stimulating and wholesome
avccation which may rerve to divert and solace
their mindsin the midst of ‘the nerve breaking
urban life of to-day. The modarn methods of
instruction have been profcundly alterad by this
new orientation, To induce ths necessary lib-
rary habit, various devisces aré employsd, all of
which result in the ccllegs librariss being sub-
jected to demands far beyond the limits of a
College budget.

Two yoars ago, this aspech of the development
of the College libraries attracted tho attention
of the trustees of tha Carnegie Corporation, who
ordared & careful survey of the library needs
of the Colleges. To meet the demand disclosed
by that survey, a sum of about a erore and ten
lakhs of rupee: has bean voted during the ecur-
rent year to improve the effectivenes of the lib-
raries in undergraduate taaching, in thirty
solect colleges.

Now, we have about thirty first-grades colleges
forming part of the Madras University. What
is the totial sum that is set apart for the upkeep
of their libraries ? Is it at least half a percent
of what is provided for an equal number of col-
loges in the United States ? It is doubtful, But
in the last Inter.Universities Conferencs, an
odious comparison is said to have bgen made
between the Indian undergraduate and his
Western contemporary, in the matter of study
babit., With such calossal difference in the
library facilities, such & comvparison is _hardly

fair, Will the Indian Colleges and the Indian.
Public give their undergraduate opportunities
gimilar 6o those enjoyed by their Western bre-
thren before they are judgad and proncunced to
be wanting ?',

THE BASES OF SOVIET EDUCATION

The schaolg in tha capitalist countries produce
on the one hand servile and cbedient ‘‘citizens’”
and on tho other hand, their leaders. In our
own case wa produce militant members of thae
working class and citizens of the Communist
Society. The capitalist schools are narrowly
restricted in aim ; thoir teaching is necessarily
jingoist and nationalistic. Our oducation, how-
ever ig internationalist and works for the future,
for the coming of Communism.

Our curricula, plans and methods aro govern-
ed by theso educational aims, Our desire and
obligaticn are to teach children to carry on ths
fight for accomplishing the ideals cf the workers
of all countries, the building cf Communism.
We cannct thersfore restrict ourselves to toach-
ing from books, to the old methods, and to
education confined within tha four walls of the
school. Something quite different is required.
Our schools mush ba inspired by the desire to
build and to carry on the struggle. Thus, social
work and the Young Poinesr movemant play the
chief parb in our schools. The children promote
personal hygiene not only in schools but in
their parents’ farms., Alrcady the fight for
cleanliness in the home has reached hundreds of
villages. The school plants trees in tho streets,
exterminates harmful insects, carrios on propa-
ganda for rational methods in ploughing and
breeding of animals, for the use of mackinery in
agricultura and for the new collective farms.
The school organises co operative socisties and
fights agairgt drunkenness. The pupil teaches
the younges$ childron to read and take parb in
tho anti-religious campaign. He assists in col-
lecting for the Industrialisation Loan and in
sctbing up the village reading room. He
recruits subseribers to newspapers, ete. Ho
works for new conditions of life. He is an
internationalist, Through tho medium of the
International Red Aid Society (I.C.W.P.A.) ha
comes fo the assistance of political prisoners in
the capitalisb countries ; he supports the
childran of thoss workers who aro in revols
against their masters, I is through the actual
struggle, through practical activity that he is
trained, ‘ . . .-
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Much must however be learnt before the
child is ablo to work and to build effoctively.
The child must be familiar with the every day
happenings of the class struggle and of life in
tha Sovieb Union. He studies present political
events rather than the history of past centuries ;
he studies relations in the capitalist world and
its activities. He needs to know the past only
in order to understand the pressnt more effec-
tively. Curricula are founded cn the present.
It would, however, not be sufficient to impart &
mere understanding of modern life, and children
are taught to apply science to practical work,
They are taught how *'tc change the face of the
world.

But “to change the face of the world” one
must add to a knowledge of working class ideals
and activities another essential elomsnt, that of
gelf-government in the echools. The children
have the right to dispose of themeolves, and the
teacher is intended only to come to their assis-
tance. It isonly in- the capitalist countries
that teachers have the power to inflict corporal
punishment, which is, however, forbidden inthe
U.S.S.R. ; this, together with other anachro-
nisms, has bad its day and the rights of child-
hood are fully recognised. The children have
their organisations and carry on social work.
They maintain discipline in school, assist back-
ward and sick pupils, make suggestions to the
teachers, promote propaganda in the villages,
influenea public opinion throogh their wall
newspapers, eto. The teacher is their collabo-
rator, hut never functions—as is the case in the
schools of mauny capitalist countries——as a police
official.

The childrens’ work is hslped forward not
only by the teachers but by the population as a
whole, in particular the members of the Soviets,
delegates, Committess of Aid and the leaders of
tha Young Pioneer group.

Children often organiss excursions for their

parents or themselves and take part in workers’
excurgions. Adults frequently assirt in the
childrens’ workshops, while the children share
in co-operative work, building of parks, ete.
- Thus, school work is closely linked with that
of the Soviet organisations, and the school is
never isolated ; its curriculum iz co-ordinatod
with tho programme of the (local) Soviet. The
school utilises active methods of education,
mera verbalism having been replaced by the
“project” method, The sachool justifies its
activities not to inspectors or adwinistrative
officials, ag in the capitalist countries, bub to the
population as a whole, which judges the valus
of school work through school exhibitions
and reports submitted by teachers and pupils.

It is only in the U.S.S.R. that tha teacher
collaborates with hig pupils, that he iz their
elder comrade. Foreign visitors are particular-
ly impressed by the absencs of punishments.
They always put the question: "“How is dis-
cipline maintained ? What happens in your
8chocls 7 And they must, to their amezement,
admit that our schools function well, since they
coms from countries where polica domination is
the rule. They find it impossible to understand
bow order in general, and particularly in the
schools, is maintained withoub o system of
punishment and oppression. They are struck
by the {riendship between teachers and $aughs.
They ask : “What of the teacher's authority ?”
Nevertheless the realisation of these ideals is
giving remarkable results, This mutual confi-
dence between teachers and pupils is one of the
most significant aspects of Soviet education.

The Soviet school i8 an up to-date school
The teicher must be fond of his work ; he must
not lag behind, but should constantly study
and improve himself. This will bring him
closer to the pupils. who are attracted rather
by the future than by the past, They expect
the teacher to explain to them pregent day
events and what the future holds in store. He
replies to them, he works, carries on the fights,
formulates his plans with them ; in this he too
collaborates with the work of the Soviet organi-
sations, The moderd active toacher resembles
not ab all the individualistic teacher of pre-
revolutionary daye, who restricted himself o
“teaching.” In those days the Tsarist govern-
ment vietimised advanced teachers, a process
still maintained in certain countries, In the
U.S.8.R. every effor} is being made to train the
teacher as a militant worker. The results are
obvious : the school is performing a great social
work ; education is given through real active,
constructive work, To achieve final success the
teachers must be militant workers; theso
workers are being created by the New School.

(From the Teachers’ International) .

PARENT RESPONSIBILITIES IN CHILD
TRAINING

Parents have three main responsibilities ; edu-
cation, socialisation and emancipation. In
eduncation, parents must undertake responsibi-
lity and they must know what is going on the
class room.

Bducation means learning how to control
temper ; learning the facts aboub sex~—whioh is

- tho parents’ responsibility, not the teacher's
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arning to develop attitudes towards things. Th
112 nob I%arning to do fractions. Why_ ghould
all twelve-years olds be taught fractions, and
what countries wool comes from, t.mt‘ not be
allowed to do ereative work ? Their }nhereats
must be developed from the beginning; yet
moderation must be exercised. The trouble
with some progressive schools is  that thay are
koo progressive.

As regards socialisation, everyone from St.
Augustine to Frued hag said that the first five
years of life are the most important. How then
can ono socialise a child ? Many pa.rentq say to
their children when they go toa party : ‘Be sure
to say, ''Thank you, I have enjqud mysslf very
much'’, when you leave.,’! That i3 no way to
gacialisa a child. He may not have qnlgyed
himself at all. The only way to socialise a
child is to put him with children of Ais own ags.
Up to five yecrs old, children should nob be
with thair parents for more than one hour a
day. ‘This may sesm a hard saying to soma of
you parents present,’ said De. Blatz, but I assure
you, you will enjoy your chxldregx much mora
it you sea them for only one hout_ in t}_le d?.y.
Up to the ageof two, no child is social. "Ha
can safely be put into his room, alone with his
playthings., 'Preferably the door should have a
latch on the outside, so that he can be fa.t;tence_d
in. Then youn know he i3 safe. Am;i he is
happy, for up to two he is happy alone, with [313
toys. After two, he begins to develop the 'soclal
gense, and should ba placed with other children
of his own age. Send him to a nursary schoal ;
if there isn’t & nursery school, combine with
other parents who bave children of the same
age, and have tham all together somqwhere. Ti'w
true education of children is education by their
compeers., That iz the rationala of tha nursery
gehool in Canada, whare it iy a placs Whgre
children betwesn two and five can be with
others of the same ags, and learn how to coptrol
their tempars, how to express their emotions.
There ig no usa trying to teach a child not to be
angry, nob to be afraid. What they have to

" learn is when tobe angry, and when to be afraid.

This they will learn from children of tbeir own
age, never from adults., From. children of
their own age bhey will also leagn when to be
gelf-asgartive, and when selfnegative.

The third duty of parents is emancipation.
They should bagin to emancipate a child from
birth, He did not ask to come inbo this world;
he was brought here. His pareats have no more
right to direct what he should bs and do than

a husband hag to direct hig wife. A cl;ild is an
individual, requiring advice and affection. th
no child is born to obey. 'There should l?e a Bill
of Rights for children,” said Dr. Blatz, 'and the
first Article in that Bill of Rights should read:
“Whereas I did not ask to be born into this
family or any other family, 1 shall not expsch
to be asked to obsy—unless my parents deserve
regpact; and then there will be no geed to ask
me.”" Parents should earn their ehild’s respect,
and then train him to take choices for himsslf,
Ho should be taught tha albternatives, apd to
accopt the consequasnces of his choice. Chlld{en
need discipline, bubt it should be tha disciphge
thoy need. Any little child of two or three will
run out into the rain, knowing nothing of b}'xe
consequences of wet feeh. ‘One way,” said
Dr. Blatz, 'is to take up one foot and stick a
rubber on it, and then the other, and a rubber
on that, and let him run out. The other is to
prosent him with two alternatives and let him
make the choice—which he will do. Tell him :
**Asg it's wet, either you may pub your rubbers on
and go out, or you may stay in and go upstzu_rg
to your room to play.” He will mi&ke a choice
allright ! “But,” some mothers will say to me,
‘T want him tohave fresh air, and if T have the
windows of his room wide cpen, he“may fall
out.”” ‘‘Well,” I should say to them, "ib's up to
you to sea that he can’t fall oub; if necessary,
shut the windows. Discipline is more necessary
for a child than {resh air, It is beltor for him to
ba indoors in a real good old fug of his own choo-
sing than oub in the fresh air of your choice””
Parents mush not save a child from the conse-
quences of his own choice, bu$ they x.nust {nte_r.
pret to him the conscquences of his choxce.ln
tarmg suitable to his msntal davelopment. Train-
ing should placa on the child the responsibility
for his actions.” Children brought up from tha
firat on this principla are prafectly capable ab
adolescance of making a decision between what
they want and what they ought to do.

‘Theze thrae things—education, socialization,
emancipation, if developed consisbepbly. spell
Disciplina. Modern psychologists in Canada
beliave in self-expreszion, bub not in self-expres.
gion in just any way thechild likea. They insist
on adherence to some type of discipline., They
say : not freedom of action—but freedom of
choice.’

(From a lecture by Dr. Blatz delivered under
the auspices of the Home and School in London
~The New Era, for July 1930.)

—
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FROM OUR ASSOCIATIONS

North Arcot Secondary School
Teacher’s Guild

The Sizth annual mesting of the Guild was
held on the 26th instant in the Cobb Memaorial
Hall, Voorhesy Collegs, Vellore, with Mre. E.
M. Jesudasan, B. A, 1. T, Principal, Danish
Mission High Sehool, Tiruvannamslai, and
President of ths Guild, in the ehair. The
Seeretary, Mr. T. K. Sundareza Aiyar, presented
the Annual report and ths audit report on the
working of tha Guild and it was duly adopted.
The Budget for the year 1930 31 was next pagged
and the roceipts for tha Guild ware e3timat-
ed at Ry, T0. PFrazh oflize bearers wore then
elected. DMe. 8. Srinivasza Aiyar, B A., L T., wa3
elacted as the Presilen’ and Me. T K. Alrava-
tham Aiyar, BA, LT, wa3 elested as tha Sacre-
tary. Mr. B, M, Jesudesan read a vory instruc-
tive papsr on *'The placa of commercial instruz.
tion in the Secondary Schao! curriculum” ia the
courga of which he sirangly pleaded for the
inclusion of 8.8 L C. eandida*es taking up ¢im-
mereial subjects in tho ‘Eligible list” of the
Madras university and for tha inclusion of thesa
subjezts in the list of opbionals in the Pablic
Sarvice notifieation. Aun intsresting and lively
discussion followed in tha eourse of which
Meagsrs Thomas Haris, N. Ramamurthi, A.
Srinivasacharlu, K. Rangaswami Avyyangar,
S. Narayanaawami Aiyar and 8, Subramania
Alyar took part. Inthe ead it was resolved
that the subjact he referrad to a committes con-
sisting of the Presidant, the Secratary, Masars,
Thomas Hirris, N. Ramamurthi and K. Krishna
Raw for fuller sbudy and be brought up bafore
the next mas$ing of tha Guild.

Me, J. Arumainayagam, then, read a thought
provoking paper on 'the Speoch of animals’.’ A
fcw members made valuable observaticns on the
subject, The {ollowing resolutiens . wers nexs
passed atter thorough discussion :—

1. This Guild places on recorl its desp
appreciotion of the services rendered by Messrs.

E. M., Jesudasan and T. K. Sundaresa Alyar as
Presxdent and Secretary of the Gulld during
the closing year.

2. The Guild strongly supports all the raso.
lutions passed by tha lash provineial conference
and especially commonds that resolution which
refers to elestions to thoe Legislative Council to
the spacial consideration of the members and
requests them to carry it oub a3 much as possible

3. As Government has removead the age hmm
for contribution to the Provident Fund for

Teachers serving in schools under Local Bodies,
this Guild resolves that Government be request-
ed to exfond the same concession to teachbers
in private institutions.

4  This Guild is of opinion that the addition
this year of the Muhamadan period to the
Spacial portion in Indian History for the 8.S L.
C. Esamination 1931 to the already overweighty
curricula is a heavy strain and requests the
Schoo! Final Board to drap it.

5. In view of the strong feeling that the
principles which guided the Moderation Board
have not basn sufficiantly libaral and in view of
ths fact that there are yet a large number of
hard cases this guild requests the Syndicate of
the Madras uuniversity to extend further con-
cazgions on the following lines :—failure in any
one yubjeds by a deficiency of 2 marks being
candoned for a total of 200 marks, 4 for 210, 6
for 220, 8 for 240 aad 10 marks {or a total of
250.

6 This guild resolves that a committes con.
sisting of tha President, the Secratary, Messrs.
Themas Harris, E. M, Jesudasanand T. K. Sun-
daresa Alyar be olected o do propaganda work
in the District to geb Teachers” Asgociations of
Secondary Schools affilliatod to the Guild and to
spread the policy and programmae of the S LL.T.U,
amonrg the members of the Teaching profession,

7. Rosolved that the Railway companies ba
pleased to give the same concessions to teachers
as $0 pupils when going out for holidays to their
homes or on edueational excursions.

8. This guild emphatically protests against
the recent amendment to Rula 10{a) of the prao-
vident fund rules for teachers in non-pensionable
gorvica raising the period {rom 6 to 10 years to
ontitle a teacher to the full banefits of the fund
including tha contributions of the managements
and the Govarnment.

With the Presidents’ eoncluding remarks and

a vobe of thanks proposed by the Secretaryto - -

the speakers, delegates,  the Principal of the
Vosrhees Collegs, and the chair the meeting,
terminated. The members had an erjoyable
Social’ on the geeasion.

M ALAB AR DISTRICT TEACHE R"
GUILD

An ordinary meebing of the Malabar District .
Teachers’ Guild was hsld in the Board moyan
Girls" High School, Palghat at 2 P. M. on
Baturday the 9nd Augush 1930, In the absence

[

289

of the permanent President, Srimati €. Chine
pammu Mannadisiar B. A,, was voted to tha
chair.

Mr. 8. K. Padmanabha Iyer, B, A, L. T.
moved the {ollowing resolubions :—

"“That tha District Kducational Conference
bs held along with the Refrashear course of
lectures of the Distriet Board proposed to be
conducted absub tho last week of Septercber
1930, It the Refresher course of Lectures be
not beld this year, the District Conference
gshould be held at Palghat about the last week
of September.”

Mr. G S. Sreenivasa Iyer, B. A, L. T,
seconded the resolution and suggested the
following gentlemen on crder %o he invited to

preside over the District Educational Conference.

Lt. Abdul Hamid, District Educationa
Officer, South Malabar; '

Mr. H. Cbawpion, Depuby Director of

Public Instruction;

Mr, K. 8. Vaidyanatha Iser, Vice-Principal,

Victoria College ;

Mr. K. S Rauﬂaawami Sastry, District

Judge, Mangalore ;

Provincial Educational Conference.

The arrangements for the next Provincial

Mr. P, P. Venkitachalam B. A., 1. 7.
Mr. K, Janarthanam Thampan B. A., I, T.
Mr. P. R. Subramania Iyer, M. A, L. T,

Mr. E. H. Parameswaran 3. A, L. T,
(Convener)

Vacancies in the Execuhve Committee

The Sceretary placed before the house the
letteor of Rao Bahadur P.YV. Seshu Iyer resig-
ning the presidentship of the guild. Toe re-
signation was accepted, Mr. BE. H, Parameswaran
M. A., L. T, prcposed Mr, H. C, Papworth to
ba the President of the Guild and on the motion
being seconded by Mr. P. P. Venkitachalam
B. A, L. T. it was unanimously earried.

Sreemati 0. Chinnamu hianadisiar B. A., was
elected ag Vice-President in place of Mr. Vishnu
Nambisan resigned.

Messre, V. 8. Narayana Sastrisr B, 4., L. T.

K. Janarthana Thampan, B. A., L. T.,, P, P.
Venkitachalam B.A., LT, and Damodars Nayar,
wore elected to the vacant seats on the Exe.

cutive Committee.

Sanskrit Translation in the New
S.S. L. C. Curriculum,,

The Jollowing rasolution moved by S. K.

Conlerance were then discussed and the follow- a long discussion.

Padmanabha Iyer B, A,, L. T., wag pasged after

ing resolution was unanimously passed :—-

" “That the next Provincial Conference be held
at Palghat during May next year and that sbeps
be taken to constitute a reception Committes
for the Proviseial Educational Conference.
There shall be thres clagses of members of the
Reception Committee, paying Re. 5, Ri. 3 and
Re. 1. That a small Committes be appointed to
enlist members of the Racaption Committes,
to collest donatisns, and to make other
arrangements {or the Conference.”

“Moved by V. 8. Narayana Sastriar, B, A., L. T,
Beconded by P. P. Venkitachalaw, B.A, LT,

Mr, G. S. Sreenivasa Iyer B. A., L.T., moved
and Mr. Itti Pangi Achan B. A., L. T., seconded
that the following members do form a Com-

mibtee to maks necessary arrangements for the
Educational

holding of the
Conference.

Provincial

Mr. H. C. Papworth, M. &., I, E. S..:(Pre-

aldent) R

Me. S, K. Padmanabha Iyer, B. A, L. T .
Mr. K. 8, Sivaram M. A., T T
4

In consideration of the [acts that
1. Evor since the intreduction of the 8. 8. L. C,

scheme in this Provinca Sanskrit has beon

taught and setill continues fo be taught in
the vernacular,

9. That most of the Sanskrit pandits employad
in Sccondary Schools do not know English,

That question papers in Sanskrit will rcot
hersafter be get in English but in appropriate
vernacular at the S. S. L. C. Publi Exami-
nation, snd

4. Candidates are allowed the option of
answering such papsrs either in Eoglish orin
the Vernacular in which the papsr is set,

This meetiog of the Malabar Teachers’ Guild
is of opinion that the introducation of compul-
sory translation ‘English to Sanskrit and Vice
Versa’ i8 a great bhardship to the pupils and
insurmountable bandicap to the Sanskrib
'pandibs, and therefors recommends “or verna-
: cular be added alter translation {rom English,
in para 1 of page ‘>9 of the Revised B.8.L. C,

. Byllabus, :
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C. History Syllabus for 1931

The following resolution on the above subject
was moved by K. S. Sivram 3. A., L. 7., and
passed after a full discussion (—

This meeting of JMalabar Diatrict Teachers,
Guild i3 of opinion that the syllabug for the
ensuing £ S. 1. C. Public Ezaminaticn in
Indian Hlstory is too heavy and as such
roquests the 8.8, L.C. Board to dalele the
Mubammadan Period from the same.

The nett resolution was about the abolition
of C. Group in the S.8. L. C.Syllzsbus and
Mr. G.S. Sreenivass Iyer, B. A., L. T., moved
the following resclution.

Tn ag much as the presanb system of speciali-
sabion ia the revized S.8.L C. courss is not of
much help to pupil to choose his optional subject
in his college couree and in as much as most of
the optxonal gubjects usually selected by pupxls
at pressnt for their 5.5.L.C., course are ia-
cluded in the A. Group. this gnild is of opinion
that specialization in the S. 8.L. C. oourse be
abolished and thab necessary alterations be made
in the BEle. Mathematics syllabue,

The regolution was seconded by Mr, Iity
Pavgy Achan B. A I. T. and passed.

The following resolution moved by Mr. P. P,
Venkitachalam 1. A. L. T., was passed un-
animously.

*That for purpoges of administrative conven-
jonce and tha interest of active work throughout
the yesr, the North Malabar Assceiations be re-
quested to consider the desirability of having a
separato guild for North Malabar, with a joind
annual conference for both the guilds,”

The resolutions on vernacularisation of
studios snd physical education could not be
taken up for want of time.

The meeting disporaed with a besrty vote of
thanks to the chair,

THE MADRAS ELEMENTARY
EDUCATION BILL

(a) The opinion of the M. T, Guild

The Madras Teachers’ Guild welcomes the
provision in the bill making it obligatory on the

_parb of the Local Bodies to lovy the education
cosg.

(2) It appreciates the desire of the Govern-
meny to promots efficient lxteracy which is
evidenced by the definition of “School Age”,

bub it trusts that provision will bo made in the
rules to prevent the mixing up of boys between
11 and 16 with boys below 11.

(3) The Guild considers it a real defect of tha
bill that the responsibility in respect of elemen-
tary education is still allowed to bs divided
betwesn the District Committes and the Liocal
bodies and that friction bebtween thesea two
bodies is still possible. The Guild feels that
the responsibility for Elementary Edueation
sheould be vested entirely in one body and that
the bill be modifisad so as to en~trust the res-
ponsibility, in the hands of '‘the school Com-
mittees” of Lioeal authorities. The constitution
of the “’School Committees’” should make pro-
vigion for the represantation of private manage-
ment within the area. It should be also made
possible for a departmental cffizer and a non-
official eduecationist in the locality to become
mwembors of the school Committes.

(4) The rower of the purse and the respon-
sibility for Elementary education should be re-
tained in the same body and the Guild isof
opinion that all moneys derived from various
sources in cconsction with Elementary Edu-
cation should together form ‘The Education
Fund’ from out of which all expenditure on
Elomentary Educatioz in the area should be
met. Under this schome the amount given by
Government ag teaching grant to aided s:hools
will also bacome a part cf the Bduecation Fuad
and the grants to aided schosls will be dis-
burzei by the schcol Committee. The direct
responsibility here’'n propozed to be vested in
the Liacal authority will really minimise the
ozcagions for conflict with the Private manage-

‘ment. The Loeal authority should be required

to open different accounts under E.ducation
Fund, such as Teaching grant account, Compul-
gion account and so on, but with a view to
giving greater elasticity to the scheme, an appro-
priation from one account o another -may be

pormitted, provided the previous sanction of the

Government has been cbtained. The appeal to
the Director of Public Instruction for which a
provision is made in the bill in regard to re-
cognition, is a necossary safeguard,

(5) The Guild feelsthat comrensation should
be paid when reservation of places is demanded
in private schcols. The compansation should
be adequats.

(6) The Government should reserve to itself
the power to compel the aided management to
follow the prescritel rules governing the
appointment, salaries and conditions of service
of teachers in aided Elemenbtary schocls..

N
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{7) Clauszo 47 which leaves it open to the
Government to take the initiative in c¢:lling
Upon the Statutory body to prepars schemes
for expansion of Elementary education does nob
go far enough. It should ba compstent for the
Govornment to compel the Statutory bedy
concerned to introduce compulsory Eduecation,

(8) It will be algo desirable if a time limit be
fixed within which Illamentary Bducation ghall

become fres and ccmpulsory within the
Presidenecy,

(9) The proviso to Clause 46 which makes it
lawful for a landlord to recover half the
amount of education tax from the tenant is un-

necessary and it need nof find a place in the
bill.

(b) The opinion of the S. 1. T. U.

1. It is not in favour of fecrming a Distiich
organisation. As the Agricultural Commission
has remarked educational problemcs of urban
areas are fundamentslly different from those of
rural areas. As it is, Talok Beards lock after
the education of the latter, municipalities of the
former. It is unnecessary to create a third ins-
titution. We recommend therefore that the exist-
ing agencies, that is, Taluk Boards, and Munieci-
palities be empowered to constitute educational
committees, in  which cther educaticnal
interests, like the department, private manage-
ments, wxll be represented aund educatlcnal
experts in or about tho lceality may be co-
opied as well,

2. Tho Government must take power to
compal the bodies concerned to introducs a

REPORT ON THE EDUCATIO\IAL SURVEY
.IN MYSORE:

Persons interested in the progress of our
country will heartily welcome a rerort of this
type. Thig repcrt containg an exhaustive survey
of education in Kadur and Bangalore districts
including Bangalore city. It gives as accurate
‘information in both the urban and rural areas.
Mysore bas heen moving forward io the matter
if facilities for education and the government -
has dove well in ordering a gemeral survey to
be underteken at this stage. This kind of stock
taking will make clear to the authorities the .

gcheme of compulsory edusation within their
jurisdicticn, if it is satizsfied that the area has
develeped encugh for it.

3. The Goverament should take power to
frame rules governing the cppointment and

conditions of cervice of teachers, ete. in aided
schools.

4, The Union urges upon the government the
need fer devising some machinery which will
keep up litersey sccured at the cost of so much
money and labour. If would suggest a compre-
honsive scheme of adult education with a
widespread system of rural libraries be brought
into exiztence.

5. In thx light of the remarke of the Commis-
sioner of education in the latest guinquennial
repart,. the evils of mixing up boys between
whom there i3 great disparity in age are to be
avoided.

6. Lastly the Union respeetfully requests the
Govornment to have definite time limit fized
witbin which & vigorous campaign against
illiteracy shauld be carried ¢n to its successful
geal.  The pericd way be 15 years, or 20 years
or even 25, but it must ko sable to say at the
end of that period, howseverlong it be, that there
was not one in the land, boy or girl, who is
incapable of reading and writing. This geal
should be clearly defined and definite approaches
towards it should be mado overy year and
petiodical survey of the pregress, and read-
justment, effected in the machinery, if found

necessary, so that the goal may be reached
within the fixed time.

. OUR BOOK SHELF

extert of the ground they bave vet to cover.
The governmant bas recegnised the need " for
a comprebensive programmse cof - educational
development for the fntwe in ecrfoimity with
the growing sepirations, varied regioral require-
ments, and natural genius and disposition of
the genoral pzpulace.”

It is fortunate in securing the services of Mr.
Kuni fer this special work. He has taken great
pains to gather information under different
hoadinge and to present it in an attractive form.
We have great pleasuw in recording our appro-
ciation of his work in this ccnneobxon.
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The lines in wlnch he hag procoeded may bs
followed with advantage in other parts of India.
At the suggestién of the Board of Education in
Mysore, - mfor ation has bean collected to show
tke distribution of people accordirg to the main
*communities and also the distribution of pupils

" ~jp-each of the existing schools according to

communibies ages. and cccupabion cf parents.
Information has also been compiled regarding
the continuation parcentage frem the primary to
the Lower Secondary to the High School. The
qualifications and salarics cof toachers, the ex-
penditure on education, and hostel {acilities are
also dealt with in this survey. It is possible to
find from the survey what progress a patticular
community has been maklng in the different
grades of oducation in each centre. It is
refreshing to be told that in Kadur district the
Musalmans happen to be an advanced commu-
nity in education. The single teacher schools
are deseribed ag in-efficient and the amalgama-
ticn of the same iz suggested. We should not
fail to make mention of an imporfant sugges-
tion rolating to adult education. I.ogislaticn
for compulsory adult educativn is recommend-
ed and the approximate cost has been worked
out. But we are not sure whether the employ-
ment of teachers of day echocls will be always
possible or desirable. Further tke allowance of
Ras. 10 recommended in the report for teachers
employed in night schools for adults is very
meagre. The numercus charts and graphs
which bring oub clearly the points under
consideration add not a little to the valuoe of
this book.

MacMillian’s new Publications -

A HisToRY oF INDIA for High Schools by
E. Marsden and Sir Henry Sharp,

The book is written in accordance with the
syllabus for the Schosl Iueaving Certificate
examination in Bombay, but as our syllabus
for tho Madras examination is not very different
from it, it may well be used as a texb i the
‘High School classes. The authors are wsll
known members of tho Indian Educational sar-
vice. Tho book is divided inta 5 parts, the 5th
part being devoled to an interesting survey of
Indian administration from the advent of the
East Indian Cempany to the present day. The
kook is written in a simple and easy sbyls and
may well be placed in the hands of ocur High
School pupils, Thoe get up of the book iz all
that may be desired. It is copiously illustra-
ted with many maps and illustrations.
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A HISTORY oF ENGLAND from 1485 o 1900
A.D. by Sir Henry Sharp.

This baok also is written o suif the require-
ments of tha Bombay 8.8.L.C. The Introdue-
tory part contains a rapid survey of the
History - of Enzland bafore 1485 A.D. An
attractive feature of the book is that the
reader is nob troubled either with many dates
or with uan-important and obscure debails of
wars, Wars have basn dealt with mainly in
their reference to foreign relations. The conclu-
ding chapter gives a connectel account of the
growth of the British constitution. The author’s
deep fesling of patriotism is in evidenca in
every line of the baok,

(1) ELEMENTARY SCIENCE—A Text Book
of Elementary Science Book I (Physics and
Chemistry), by K. 8. Ramachandra Iyer and
G. Vaidyanathaswami Aiyar Price Re. 1.

The book is written to ‘suit that partof the
syllabus in Elementary silence usually covered
in tho IVth from stage. It iz profusely illus.
trated and the authors have attempted to make
the study interesting—Additional Practical
exercisos are given ab the end of each chapter;
The get up of the book i3 neat and attractive.

(2) ELEMENTARY SCIENCE—Part IT Mecha-
nics and Heat by A. Varadachary [Published by
P, Varadechari & Co., Linghi Chetti Strees,
Price not stated.].

The book is carefully planned and written in
an easy style. The author has tried his best to
make the subject of mechaunics interesting,
He has taken care to relate scientific theories
to events in daily life. However, as the course
is intended to be mainly qualitative, he
might well have left out the experimental deﬁer-
mination of quantitative relations.

{(SELECTIONS IN VERSE for the miadle school

Parts T, II, and III. Price As. 4 each).

These three attractive booklets, by Mr. Raja-
gopala Sastry of the ‘P.S. High School,
Mylapore, are published by Messre. Ambika
Brothers, Mylapore. It is often‘felt that selec-
tious in poetry'found in meny Readerg, are either
unsuited to the standard or are not sufficient
for study during the schcol year. Selections
in verse of the type under review will thus
supply the want and we believe the publishers
will geb the support they deserve.
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Just Published

" QOur Own Publication

ON TEACHING

j

BY

N. K. VENKATESWARAN,

S. M. V. School, Trivandrum

WITH A FOREWORD BY

U. RAMAKRISHNA KAUKILLAYA

Inspector of Schools, Trivandrum

The Book for the Teacher.

PRICE Re.

. Copies Apply to:

1—C—0

The Hony. Secretary & Manager

THE S. I. TEACHER

41, Singarachary St , Triplicane,
- MADRAS,
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BISHOP HEBER COLLEGE HIGH SCHOOL.

_ “Ceppakulam, 4th August, 1930,
Lapies & GENTLEMEN, i

At the request of the South India Teachers’ Union I am stand- i

5  ing as their candidate for election to the Madras Legislative Council
ﬂ{ for the University seat. This is the first time the Teachers’ Union
;: have put up a candidate of their own for the Local Legislative
E; Council and I deem it a great honour that T should have been chosen
L‘é to represent them. [ therefore appeal to the general electorate of over

twelve thousand rlr1'9udua.tes to be so good as to support my candidature
and return me to the Council.

A

STy T R T T
N TR g Wy €+ .

During my service of 37 years, as teacher, lecturer and head-
master in schools and colleges, I have taken very keen interest in
other public activities devoting my time and energy in studying
problems affecting the civic and economic welfare of the country. I

was for three years a Municipal Councillor in Nandyal, seven years
member and Vice-President of the Trichinopoly Taluk Board, for ten
years member of the Trichinopoly District Board. For two terms of
six years I was a member of the Trichinopoly District Educational
Council and for three years its Vice-President. I have been a membet
of the District Secondary Education Board ever since it was" estab-

lished. I was one of the representatives of the Headmasters in the
Senate of the Madras University for six years and have been recently

returned to the Academic Council as their representative.

The experience which I have gained in all these’ Councils and
Boards and rnj close and intimate kndwledge' of schools and colleges
in this Presidency will stand me in good stead, if I am elected, in
dealing with not only educational questions but also with problems of
Local Board and general administration of the coﬁntry.

Yours faithfully,

% S. K. DEVASIKHAMANL.
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