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A TEXT~BOOK OF ARITHMETIC
for Lower Secondary or Middls Schools

BY

Tue late S, RADHAKRISHNA AIYAR, B.A.
Principal, Maharajah's College, Pudukotah

AND

K. VAIDYANATHASWAMI AIYAR, B.A.
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e
This book which had long been recognised for use in Schools under private managemeat and-
has passed through 20 big editions in abnut 24 years, is now recognised for use in Schools wwder

public management also. . REEEIERTRNNEY

2. Inits 215t editicn it was thoroughly revised and brought into line witﬁ the Syllab_iu in
Elementary Mathematics recommended by the Director of Public {nstruction, Madras, for Forms'I, II
and I1I of Secondary Schools, and. will be found to be a most suitable and satisfactory Text-Book of
Elementary Mathematics for Forms [, Il and IIL of all Sscondary Schools both in the Madras
Presidency and in ihe Indian States of Mysore, Travancore, Cochin, Hyderabad aad Pudukota. .

3. The book is issued from thr: 713t edition in two complete and independent parts writién' o1
the Concentsic System, Part 1 beins intended for Form |, and Part 11 for Forms 11 and IIL

_ PART 1—22nd Edition for Form I. Price As. 12.° -}
PART [1.—-24th Edition for Forms Il & II1. In the Press.

Prescribed as a Text-book for [930-31, in the first and second year classes of Middle Schools In thig
Mysore State, vide Notification D. No. 49, dated 23-1229,

Approved for use in ALL Schools

(Both under Private and Public Manzgement.)

TAMIL EDITION

Part X-A—(Pages 240 + xvi), Price 12 as. 6 ples. Cremee o)
Parts I-A & B in one volume. Re. 1.10-0.

Approved as s suitable Text-book for School use.
1 Fort St. Qevrye Gazetle, 24sh Jaly 1923, page 668}

SRINIVASA VARADACHARI & CO., 190, MOUNI ROAD, MADRAS
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Approved as a2 Text-book for Secondary Schools, Fort St. George Gazetie, 4th June 1919, and Cochin

Govt. Gazette, 15th June 1912, and for Schools under Public Management, Fort St. George
Gasette, 3rd December 1913 ; also at p. 642, Part 1.B, dated 21-6-21.

Part 11 for Forms IV to VI. 6th Edition, Cr. 8vo. §19 pp. Rs. 2

Approved as a Text-book for Secondary Schools, Fort St. George Gazette, June 1915 : and for Schools
usder Public Management, Fort St. George Gasette, July 1917 also at p. 642, Part1.B,

dated 91-6-21.
TAMIL EDITION.

Adapted and travelated by S. Sivaramar, B.A., L.T., Mathematies Assistant, Salem O
Part 1 for Form 1. Cr. 8vo. 9992 pages. 12 As.

Weg -,

Approved as a Text-Book suitable for School use, vide For? St. George Gazette, Part I-B, dated -11-97.

Part 1l for Form 1. Cr. 8vo. 208 pages. 10 As.
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Approved as a Text-Book suitable for Class nse, vide Fort St
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Part I for Form 1. Cc. 8vo. 394 pages. As, 12.

Part 1l for Form II. Cr, 8vo. 208 pages. As. 10.

Approved as Text-Books suitable for School use, vide Fort S:. George Gazette, Part I.13, p. ¢
dated 13-11-28.

Part Il tor Form [I. Cr. 8vo. 303 pages. As. 12.
Approved as a Text-book sultable for School use, vide Fort St. George Gaszette, Part 1-B,
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A GOURSE OF GENERAL MATHEMATIGS
FOR SECONDARY SCHOOLS

Suiting the Syllabus in Hlementary Mathematics for the S. 8. L. C.
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By V. RAGHUNATHA AIYAR, B.A, L.T.
Dy. Inspector of Schools, dmbasamudram.

6th Edition. C- 8o, over 570 pages ard 200 diagrame. Rs. 2.

Approved as a Text-book for Schools under Public management,
vido Fort St. George Qazette, Part 1.B, p. 641, dated 21-6-21.

Approved as a Text-book suitable for school use,
vide Fort St, George Gazette, Part I-B, p. 877, dated 21-9-21.
i rescribed as a Text-book for 1930-31 for Elementary and Additional Mathematics for High School
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ADAPTED IN TAMIL

By

V. RAGHUNATHA ALYAR, B.A., L.T.
Deputy Inspector of Schools, Ambasamudram.

The adaptation in Tamil of the above book is specially made to encourage
the study of the subject in Tamil. The publishers will be delighted if they hear
that pupils understand the subject with ease through Tamil as the medium of in-
struction. Special efforts are made to present the subject in simple clear Tamil,
English equivalents for the scientific terms are set side by side with the Tamil

“terms. Test papers and copious problems are added to give enough drill.

D. Cr. 16 mo. 396 pages. Price Re. 1-4-0,

This is 2 Tamil edition of the very useful text-book on Mathematics for High Schools prepared by
Mr. Raghunatha Aiyar and published a few years ago. The fundamental principles are explained in easy
language and the examples set in the several exercises are ‘Of graded difficulty and calculated to take the
student easily on from one problem to another. The book is made interesting to the student, by relating the
problems as far as possible to actual life. In this Tamil edition, the author has employed Tamil equivalents
{or the teachnical terms of Mathematics ; and to facilitate their use, he has also given the English terms in
brackets.—The Hindu.

SRINIVASA VARADACHARI & CO. 190, MOUNT ROAD, MADRAS,
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Sixth Edition. Price Re. 11 o Hadra

13th Edition.

A MANUAL OF ARITHMETIC

By the late 8. RADHAKRISHNA AlYAR, B.a
Principal, Maharajah’s College, Pudukotah., -
Approved as a Text-book for all Classes and For
Vide Fort St. George Gazette, 24t J.an, 1907, e
Very useful for School-Leaving Certificate Examination

PR@BLBMS_@H ARITHMETIC

SOLUTIONS AND EXAMPLES
CLASSIFIED AND ARRANGED
BY
3. SRINIVASA AlYAR,
Late Headmaster, Pachaiyappa’s High School, Conjeever
TENTH EDITION-REVISED AND ENLARGEDam.
Price Re. 1-4-0. .

BRINIVABA YARADACHARI & o, l90,_MOUNT ROAD, MADRAS
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A PREPARATORY ALGEBRA

Prepared in accordance with the Syllabus in Optional Mathematics
(C. Group) for the Madras S-S. L. C. Public Examination

By V. RAGHUNATHA AIYAR, B.A, LT,
Dy. Inspector of Schools. Tirukurungudi Range (Tinnevelly Dt.): author of * A Course of General Mathematics.’
D. Cr. 600 pages with 49 diagrams. Price Rs. 2.

Approved ns a Text-Book snitable for Schoo! nse.
vide Fort St. George Gasette, Part 1-B, p. 546, dated 1-11-'27.

OPINIONS,

Rao Bauapur P. V.SESHU AIYAR. BA, 1.1, Retired Principal, Govt, College, Kumbakonom,
writes ;—" 1 sm glad 10 find that ** A Prepuratory Algibis” Ly Mr. V. Rughunaths Aiyer, B4, LT {pub-
lished by Srinivass Varsdecbart & Co.) is well plavued snd written very csrefully so as to meet the
requiroments of pupils in the S. S. L. C. clagses for whom it is muivly intended. The expositions and
illustrations are clear and lucid sod there is a good colicetion of nice examples wnd exercises, The
appendices A aud B are really woll-written pnd add much to the uscfulness of the book. ¥ # * @
I hope the book will meet with the rncouragemont it well deserves,”

Mr., A. TIRGVENKATATTaLYANG2K, B.A,, L.T., Heodmaster, C. R. 0. High School, Pursawakam
Madras, Writes ;="' Mr. V, Rughunatbs Ayyar, B.A LIy bur lnid the student populstion under cbligation
by bis Preparatory Algebra, T'ne plan of the bouk is commendable, The chapter on Directed Numbers
: in its proper place and is well written. What a student will fiod of greatest value in the book is the
large collection of exercises following theorems. Tnere are a few 1ypographical errors, which, it is hoped
will be removed in a subsequent edition. Tbe book is & useful addition to the bouks on High School

Algebra and will supply a real want.

Fourth Edition—Revised and brought up-to-date.
IMPORTANT TO INTERMEDIATE STUDENTS.

INTERMEDIATE GEOMETRY
(THEORY AND PRACTIGCE)

Containing a detailed and exhaustive treatment of the matter for the
(ntermediate Ezamination with special reference to the Syllabuses of .
the Madras and Mysore Universities.

By M. SATYANARAYANA, M.A, LT,
Chlef Lecturer in Mathematics, Maharajah's College, Vizianagrum
AND

K. S. PATRACHARIAR, MaA, LT
Chief Lecturer in Matbematics, Government College, Kumbakonam,

Crown 8vo. 360 Dp- with over 130 diagrams. Price: Rs. 2.8-0,
SRINIVASA VARADACHARI & €0., 190, MOUNT ROAD, MADRAS
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Prescribed as a Text-book for 1930-31 for Additional Mathematics for High School Forms by the Govt
of Mysore, vide Notification No. D. 50 dated 23-12.29.

Approved as a Text-Book sultable for School use,
vide Fort St. George Gazette, Part I-B, p. 513, dated 13-11-28.

A NEW GEOMETRY FOR HIGH SCHOOLS

BY

A. A. KRISHNASWAML AYYANGAR, M.A., LT,

Chsef Lecturer in Mathematics, Intermediate College, Mysore.
WITH A FOREWORD

BY
Dr. R. VAIDYANATRASWAMY, M.A,, D.So., F.R. 8. E,

Reader in Mathematics, Madras University,

PART I. D.Cr. 16mo. 232 pages Price Re. 1-4-0.
Part II. D.Cr. 426 pages Re. 1-8-0.
Parts I & 1I together. Rs. 2-8-0.

CONTENTS.

Book I. Chapter I. Introductory; Chapter II. Angles at a Point; Chapter 111,
Parallel Straight Liues; Chapter V. Angles of Trinngles and Polygons; Chapter V.
Relation between the Sides and the Aungles of a Triangle; Chapter VI. Congruent

Triangles; Chapter VII. Parallelograms; Chapter VIII. Construction of Triangles and
Quadrilaterals from given data; Chapter 1X. Loci,

Book II. Areas. Ohapter X,
Figures. Chupter XI. [deatities.
Papers,

Aress of Parallelograms, Triangles and other Rectilineal
Chapter X1I. Pythagoras’ Theorem and its Extensions. Revision

Book II1. The Circle. Cbapter X111, Properiies of the Circle. Chapter XIV. Construg-
sion of Circles, Revision Papere,

) Book IV. Ratio and Proportion. Chapter XV. Rutio and Proportion. Chapter XV1.
Trigonometrical Ratins, Revision Papers.

OPINION.

The Journal of the Indian Mathematical Society, Fobruary 1930 :—This a Text-Book designed
for use in Indian High Schools and moeis ths requirements of C. Group Geometry of the Madras
8.8, L. C. ltisreally a “new” geometry coutaining several distinative featuris among which may be
mentioned : the new orderiug of theorems enabling related propositions and constructions based on
them to be treated side by side, the emphasis on the application of geometrical results to practical needs
of map, and the historical notes impartiog an oft-neglected human touch to the subject, The reference
to the contributione of great Hindu mathematiciavs hiks Acyabhuts, Brahmagupta and Bhaskara is an
original feature which must make the book specially valuable to Indian students. The section on Trigo-
pometrical Ratios is 8 welcome addition to a Text-Book for the High School classes, We may echo the

hope, expressed by Dr, Vaidynathaswami in his Foreword, that the book may set the fashion-—not only
in text-book writing, but also in actual teachiog,

SRINIVASA VABADACHARI & CO,, 190, MOUNT KOAD, MADRAS,
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The Entertainmen: of Lialita
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THE DECLINE OF THE GUPTA EMPIRE.

BY PROF. V. RANGACHARYA, M.A.
Pycsidency College, Madras.

(Concluded from p. 115.)

KUMARAGUPTA III.

HE chief difficulty in accepting the conclu-
sions of Father Heras is the unreliability of
Hiuen Tsang. His theory is based on the equal
gennineness of the inscriptions and the Chinese
pilgrim ; but this is not conceded by all. Many
suppose, with Vincent Smith, that ““the weight
of evidence is now decidedly in favour of the
rejection of Hiuen Tsang’s story.” At the same
time there seems to be nothing improbable inthe
theory of Mihirakula’s defeat at the hands of
the king of Malwa before he was finally van-
quished by the Gupta. But if this was the case,
the king to whom it should be attributed could
not have been Narasimhagupta but a much later
XXXVII-21 o

man ; a man, in fact, later than Bh#&nugupta by
at least a decade. Most probably it was Kumara-
gupta I11. Kumara and Bala are synonymous
terms and this might be regarded as an evidence
of identity ; but it is dangerous to rely on so
flimsy an evidence.

THE EFFECTS OF THE HUN INVASIONS.

In any case Mihirakula, it is certain, was not
able to maintain the dignity of the Hun empire.
Defeated in Hindusthan he proceeded to his
kingdom; but expelled from there by his traitorous
brother, he took refuge in Kashmir, and repaid
the hospitality of the king of that country by
depriving him of his kingdom. When ruling over
Kashmir, Mihirakula attacked the neighbouring
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kingdom of Gindhira, the king of which, not im-
probably a Hun, was treacherously seized and
slain. The family of the vanquished monarch was
exterminated, and thousands of his people dyed
the banks of the Indus with their blood.

Mihirakula is described by Kalhama and Hiuen
Tsang as an ardent devotee of Siva who
destroyed the stupas and monasteries which
formed the strongholds of the Buddhistic
creed. It is very probable that-it was this
iconoclasm that was responsible for the downfall
of Buddhism and the triumph of Hinduism in
North-West India. Dr. Modi suggests that
Mihirakula must have had Zoroastrian leanings
and therefore been equally obnoxious to
orthodox Brihmanism, as he is said to have
imported Gandhara Brahmans to Kashmir. But,
while it is quite probable that Mihirakula's
Saivitism had some Zoroastrian admixture, it is
difficult to say how far the antagonism between
the Zoroastrian Brihmanism and the indigenous
Brihmanism engaged in factious rivalry. In
any case Mihirakula was sufficiently Hindu to
become the theme of horrid Buddhistic legends.
On his death, which seems to have happened
some time about A.D. 540, * the country is said
to have witnessed a reverberating crash of
thunder and hail which shook the earth to its
very foundations. For a time the world was
enveloped in darkness, showing that the slayer
of countless victims, the breaker of the Law of
the Buddha, was plainly fallen into the lowest
of hells, to pass there endless ages of revolution
and agony.

The death of Mihirakula was practically
synchronous with the decline of the White Hups
in the Oxus valley. About 550, the Turks came
to the front and overthrew them. Between 560
and 570 the Turks entered into a close alliance
with the great king of Persia, Noshirwan the Just

1 V. A. Smith places it in A.D
ing K. B. Pathak’s view,

542, accept-

[MarcH 1931,

(631—579) and co-operated with him in destroy-
ing the remnants of Hun power and partitioning
the Hun territory. Noshirwan himself claims to
have despatched an expedition to India and con-
quered certain provinces. Col. Sykes® does not feel
certain that such a compaign took place; but
sees nothing impossible in it. Subsequently, the
weakness of the Persian kings enabled the Turks
to extend their authority towards the south and
annex the lands included in the Hun Empire.
By 570 the land of the Huns became the land of
the Turks.

The result of this trend of events was that the
Hun influence on Indian history became politi-
cally a thing of the past. Kashmir lapsed into
other hands a few years after Mihirakula's death.
The Punjab sank into a petty state in the hands
of his brother. This man died with a dimmed
glory; and his successors had to bear incessant
arms with the Vardhana, the Maukhari and the
Gupta powers further East. The Hun power
thus became extinct in India.

While the political influence of the Huns was
ephemeral, their ethnological contribution to
Indian history was substantial. Many of the
later Rajput clans have been traced by ethno-
logists to Hunic origin. One of the Rajput clans
was actually called Hapa. The Mers of
Rajputana and the Gujars of the North-West
were descendants of the Hun settlers. The latter
of these were destined, in the coming decades, to
settle in the region of Mount Abu and extend
their power as far as Kanouj on the one hand and
the province of Saur@shtra, renamed by them into
Gujarat, on the other. The population of Gujarat,
Sindh, Rajputana, the Punjab, Kashmir and
even a portion of Gangetic India came thus to
have a Hipa strain in it. Everywhere the settlers
became absorbed like the Greeks, the Sakas and
the Yuechi in earlier days, in the general

popu-

3 Vide Sykes' ‘History of Persia’
D 4094 ry of Persia,’ Vol I,
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lation and became ardent champions of the
culture and religion which they made their own.
We cannot say how far the different castes or
commupities of Rajputana had Hinic blood;
but it has been suggested that the Rajputs were
the descendants of the aristocratic clans, and
the Jats, Gujars and others were descendants
of comparatively plebian ranks. The problem
is obscure: and the composite character of
ethnical fusions and developments in_subsequent
ages challenges the attempt of the scientists to
give a satisfactory solution. In any case, the
manner in which the descendants of these foreign
settlers were absorbed into Hinduism and made
its pillars in the centuries which followed, is one
of the splendid monuments of Brahmanical
statesmanship and ingeauity, and is described
elsewhere. Here it is sufficient to state that
India was free, during the next five centuries,
from the irruptions of hostile races from the
North-West. Such an age was favourable for the
unification of India; but unfortunately this
unification took place only in religion and general
culture and not in politics or society—a defect
which made India the victim of new hordes
whose natural restlessness was made fiendish by
a crusading faith.

THE WEAKNESS OF KUMA—RAGUPTA I

We are now in a position to rapidly pass
through the events which brought about the
extinction of the Gupta Empire and the estab-
lishment of Harshavardhana's. ~We have
already seen that Kumaragupta 111 was probably
the contemporary of Mihirakula, who showed
the virility of his ancestors and compelled the
Hun to retreat. The valour he thus displayed
seems to have been of no avail against the
feudatory clans which had once acknowledged
the Gupta sway and which were now making
themselves independent. We have already seen
how Yasddharman of Malwa claimed imperial
power. Whether we agree with Dr. Hoernle
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that Yassdharman was the greatest monarch in
Hindusthan in the latter part of the sixth century
or whether we regard him as a mere local
sovereign, there is no doubt that he was a chief
to whom the historian has to devote a second
thought. Dr. Hoernle would attribute the end
of Yassdharman's reign to about 6583. He
further believes that he was succeeded by a son
named Siladitya who was eventually overthrown
by Rajyavardhana of Thandsvar. But latest
researches do not endorse these views. It is
now believed that Yasodharman died about
A.D. 535 and that Malwa then came into the
haunds of the Guptas once again ; and the opinion
is held that the ruler of Malwa whom Rajya-
vardhana had to subdue was not Siladitya® or a
Hun successor of his but the contemporary
Gupta king. The latter view would make the
Jater Guptas more powerful than they have usually
been taken to be ; but even so, the empire was
sufficiently pulled up by the roots to be strong.

Then again there were the Maitrakas® of
Valabhi (modern Wala) or East Saurashfra who,
after the rule of a generation or so by senapatls
Bhatarka, Dharaséna, Drogasimha and Dhl‘lx
vaséna I, took advantage of the Hun trouble to
declare themselves independent—a position
which they kept up till they were overthrown by
Arabian invaders from Sind in the last three
decades of the eighth century. Very probably
Dhruvaséna 1 (527—C. 560 A.D.) was a power-
ful chief who was independent in spite of his
wielding the feudatory titles of Maharaja, Maha-

1 The theory about Siladitya is very specula-
tive. There were Siladityas only among the
Maitrakas of Gujarat and not Malwa.

3 The earliest Valabhi grant is the Kukad
grant of Dhruvaséna I, about A.D. 526. The
Maliya Copper Plate Inscription of Dharaséna I1
(A.D. 572) gives anaccount of the early kings
of the line. See ‘ Gupta Inscrns,’ p. 41, Introduc-
tion and No. 38, pp. 164—171. See Nos 45718

460-2 in “Kielhorns’ Inscrns. of Northem Wﬂa’
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samanta, Mahapratihara, Mahadandansyaka and
Mahakartakytika. The Valabhis rendered incal-
culable services to Buddhism and Buddhistic
learning.

THE RISE OF THE MAUKHARIS.

An even bigger card was played in the political
game of the period by the Maukharis. The
antiquity of the clan has been inferred from a
clay seal of the Mauryan period containing
the legend Mokhalindm in Asokan characters,
If the clan was so ancient it must be supposed
to have lived in obscurity in the Gaya region till
a member of the family made a successful bid
for monarchy and placed it in a position to
eventually dwarf the Gupta line itself. There isa
Vaisya caste of this name even now in Gaya
district ; and it might be descended from the old
Kshatriya clan. The Maukhari records have
been found both in Magadha and further North,
in the area now forming the United Provinces.
We cannot say which was the indigenous branch.

THE LINE OF ANANTAVARMAN.

Inscriptions show that there were two distinct
lines of Maukhari kings, the connection between
wgdm is not quite clear. The earliest inscrip-
tions?, which can be palaeographically attributed
to late fifth century, have been found in three
caves in the Barabar and Nagarjuna hills,
fifteen miles to the North-East of Gaya. These in-
scriptions give us a line of three kings, namely :

Yagiavarman.
Sardiilavarman.

Anantavarman.

Yagfiavarman is said to have been a teacher
of the path of duty to warrior castes and to have

! ‘Gupta Inscriptions, Nos. 48, 49 and 50.
All are undated. Bhagavan Lal Indraji and
Biibler ascribed them to the 5th century. (Ind.
Antq., XI, 428), but Kielhorn placed them in the
latter half of the 6th century. I prefer to
follow the former.

[MarcH 1931,

performed many sacrifices. Sardiilavarman is
described as the best among the Samantas who
became the ruler of the earth ; whose angry eye
was a death-dealing arrow to all enemies; and
who spread the emblem of sovereignty in all
directions. We have to infer from this that it
was Sardiilavarman that raised the dignity of the
family from feudal vassalage to royalty. Ananta-
varman was apparently the most powerful of the
three chiefs of this line. He is described as an
excellent son, as an ornament to the Maukhari
family who captivated the hearts of mankind.
The three inscriptions referred to above were
issued by him. The Barabar inscription records
the .dedication of animage of Krshoa by him in
the Pravaragiri cave,—an image, we are told,
which seemed to represent his own fame in
bodily form. The first of the two Nagarjuna
cave inscriptions records the installation, by
Anantavarman, of an image of Siva and Parvati,
probably Ardhaparisvara. The second inscription
records his installation of an image of Katyayani
or Bhavani. Itbegins with an invocation to Ddvi
and is a Saktaic record. It has been surmised
that the Mauryas of Champa referred to by
Dandin and the kings of Anga, whose elephants
are praised by Kalidasa !, might he the Maukhari
chiefs of the inscriptions. But we cannot say
how far this identification is correct.

THE LINE OF IIARIVARMAN.
Later inscriptions? (and coins, the legends in
which have not been precisely settled) enable us

L g RAmreEAr: guSaIai A
frtaanT: fhe gAFREE 93 yRmarsirg

Raghuvamsa, canto VI, verse 27. Mallinatha's
commentary on this verse is very informing.

? These are six in number. The first is
fragmentary and was found at Jaunpore in the
United Provinces. It was probably issued by
Isdnavarman. It has been edited in ‘ Gupta
Inscriptions’ (No. 51, p. 228 ff). The second
is on a slab found at a village near Hasaha in
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to frame the genealogy of a subsequent dynasty of
Maukharis from Harivarman, the first prominent
member of it, to Grahavarman, who is'mentioned
by Bina as the contemporary and brother-in-law
of Emperor Harsha. The genealogy is as
follows :—

Harivarman { = Jayasvamini)
Adityavarman ( = Harshagupta)
I-évar'avarman (= Upagupta)

- |
Isinavarman ( = Lakshmivati)

l I

Sarvavarman SHryavarman
Avantivarman
Grahavarman (= Rajyasri).

The first of the line, Harivarman, is represent.
ed as a great warrior and as one eager to get
religious merit by performing sacrifices, the
smoke-clouds of which darkened the sky!
Another record says that he was descended from
Asgvapati (Savitri’s father) who got 100 sons from

Bara Banki district, United Provinces. It
carries the genealogy down to Siryavarman. [t
has been edited by Mr. Hirananda Sastri in Ep.
Ind., Vol. X1V, pp. 114—120and noticed by Mr.
Majumdar in Ind. Ant., Vol. 46, pp. 125—127.
The third record is on a seal found at Asirgarh
{Central Provinces) which probably belonged to

arvavarman. It is important for naming the
queens of all the kings of the line (except Sarva-
varman) and for the assumption of imperial title
by Is&navarman. Mr. Hirananda Sastri believes
that the sea] probably belonged to Isanavarman.
It is edited by Dr. Fleet in ‘ Gupta Inscriptions ’
(No, 47, pp. 219—31). The record points out
Sarvavarman’s contemporaneity with Kumara-
gupta III. The fifth and sixth records are on
two other seals discovered at Nalanda. They
were probably the seals of Sarvavarman. The
records are fragmentary and contain only the
portions referring to Harivarman and his queen
Jayasvamini. See Arch. Survey. Ann. Rep.
for 1917-18 for Mr. K. N. Dikshit’'s descrip-
tion of them.
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Yama; that he was born for the good of the
earth ; that he became known by the name of
Jvalamukha ; and that he earned reputation as
the perpetuator of the moral laws of the world.
A third inscription refers to his having reduced
other kings by his prowess and his powers of
conciliation. He is further said to have employed
his sovereignty in the regulation of the different
castes and stages of religious life. These des-
criptions seem to indicate that Harivarman
Jvalamukha brought about a renaissance of
orthodox Brahmanism in the face of the pro-
Buddhistic bias which, we have reasons to
believe, characterised some of the later Guptas.

Harivarman'’s son and successor Kdityavarman
is said to have spread his fame far and wide.
By his sacrifices he raised a volume of smoke,
black like pitch, which was tossed on all sides by
wind and which, being mistaken for clouds, made
peacocks dance in joy! Thanks to this, the
Creator obtained the full realisation of His
regulations for the right conduct of the four
castes and stages of life. Another record says
that he was a devoted son and that his mother
was Bhatt&rikd Dévi Jayasvamini, probably"ﬁle
daughter or sister of Jayagupta.

His successor [svaravarman promoted the
Vadic cult like his predecessors and performed
several sacrifices to the great satisfaction of
orthodox Hinduism. '

One conspicuous featurs in the history of these
three monarchs is that they were in friendly
terms with the fallen Gupta princes of Eastern
Magadba and entered into regular inter-marriages:
with them. Harivarman, for instance, had for
his queen Jayasvamini, probably the sister or
daughter of Jaya-gupta. His son Adityavarman
similarly married Harshagupta,probably daughter
or sister of the Gupta king of that name. His
son Isvaravarman similarly married a Gupta

princess, Upagupta. These reguiar marvings
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connections seem to indicate that the rise of the
Maukharis to prominence was due to friendly
understanding with the Gupta dynasty,

ISANAVARMAN.

In the time of I-'sinavarman, the son and suc-
cessor of I.'svaravarman, who was the greatest of
his line, on the contrary, there seems to have
been a change in the nature of the relations
between the two dynasties. Téanavarman had
a non-Gupta lady, Lakshmivati, for his queen
Assuming the title of Maharajadhiraja, he ap-
parently entered into a series of campaigns
against the cantemporary Gupta, Andhra, Gauda
and other kings. The incomplete inscription dis-
covered at Jaunpore says that he extinguished
the spark of fire that came by the road from the
city of Dhara, that he made the awe-struck lord
of the Kndhras take refuge in the crevices of the
Vindhya mountains and that he compelled
another king to flee to the Raivataka mountain
in the Saurashtra country. The second inscrip-
tion of [sanavarman at Haraha (Bara Banki
district, United Provinces) similarly says that he
was the most firm abode of greatness, that many
princes were constantly bending at his feet, and
that he “ occupied the throne after conquering
the lord of the Kndhras, who had thousands of
three-fold rutting elephants, aftec vanquishing in
battle the Silikas, who had an army of countless
galloping horses, and after causing the Gaudas,
living on the seashore, in future to remain within
their proper realm.” This record is unique for
the fact that it contains a date. It is in fact
the single Maukhari dated record. It says that
a temple for Silapigi was constructed when 60Q
autumns increased by eleven had passed, and
while the illustrious [s8navarman was ruling. It
has been surmised that the term autumns being
appropriate to the Vikrama era, the year is 611

V. E. or 663 A.D.

[MARCH 1931,

Th§ victory of 1&&navarman over the Andhras!
and Silikas who may be identified with the
successors of the Vakatakas in the Dakkan, was
possible only if he had been previously victorious
over the Guptas. We get a clue to this in the
fact that Kumaragupta 111 is said to have played
the part of mountain Mandara to the milk-ocean
of the troops of the royal moon I-'sinavarman
The eulogy seems to be a euphemism for the‘
transfer of power from the Gupta to the
Maukhari. Mr. Raychaudhuri denies this. He
believes that Kumaragupta’s claim was not an
empty boast ; that the Maukhari records do not
claim any victory over the Guptas; and that
Kumaragupta’'s funeral rites® took place at
Prayaga which probably formed a part of his
Sd_ominions. But when it is remembered that
Isanavarman was able to style himself Maha-
rajadhiraja a_nd that he was able to keep the
Gaudas, the Andhras and the éﬁlika.s in check,
he could not have done so unless he was in the
occupation of the Gupta territory, The perio;m-

1 The term Andhra is vague and may refer to
any of the dynasties which immediately succeeded
the Vakatakas in the Dakkan. The Silikas
mlgh_t be the Chilukyas. One is tempteh to
identify them with the Chélas who, according
to the Tamil Literature, had dealings with
the Maukharis. Karikal Chola is said to have
compelled the Maukhari kings to carry
material for the embankment of the Kavari. But
we cannot be sure of the reference to the northern
Maukharis. There is the philological difficulty of
equating the Sdlikas with the Chglas. The
question of the Maukhari connection with the
Chalas and the Kavéri and the clue to the date
of the Tamil Sangam based on it is dealt with by
Mr. T. G. Aravamudan in a valuable treatise ;
(Sankara Parvati Prize, Madras University). '

* Apshad Stone Inscription, lines 7-8. Honour-
ably decorated with flowers he plunged into the
burning cow-dung cakes as if bathing in water
Fleet says that this does not necessarily meax;
th.att he placed himself on the funeral pyre while
alive, but only was cremated there,
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ance of Kumaragupta’s funeral rites at Prayiaga
might indicate a disastrous end, after all. It is
difficult to say whether he plunged into the fire
while alive or had his funeral rites performed at
Prayaga. If the former was the case, it must have
been after a disaster. If the latter was the case,
the body might have been taken to Prayaga and
the latter need not have been in his territory. The
theory of the transfer of imperial power to
the Maukharis seems to be the most justifiable
under the circumstances.

DAMODARAGUPTA.

The transfer of power from the Guptas to the
Maukharis which took place in the time of
Kumaragupta IIT seems to have been confirmed
in the time of his son Damddaragupta. Though
the Gupta inscriptions say that he broke up the
proud array of the Maukhari elephants! which
had trampled even the Hinas to death, they
candidly add that he was killed in battle.? It is
obvious that Sarvavarman, Ts@navarman’s son,
was not only able to assert his supremacy over
the Guptas but check the Huns. These FHuns
were probably the weak successors of Mihirakula
in Kashmir or more probably of his brother in
the Punjab. The term, at the same time, might
be a general and vague one for any tribe in the
North-West which showed restlessness. We know
that the Persians, Turks and Huns were fighting
with one another in the latter part of the sixth
century. It was natural to call all who came
from beyond the North-West by that name.

-

1 gp Aley: affgEaguasar
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? The Sirpur inscription of Mahasivagupta
shows Siiryavarman’s supremacy clearly. See
Ind. Ant. Vol. 18, 179 f. It has been attributed
to the 8th century. Vide also the Deo-Barpark
inscription, lines 13—17.

THE DECLINE OF THE GUPTA EMPIRE. 163

MAHASENAGUPTA—THE RISE OF THE

PUSHPABHUTIS.

Damddaragupta’s son and successor Mahidséna-
gupta had a very troublesome reign. He seems
to have recognized the supremacy of the Mau-
khari Avantivarman and his son Grahavarman.
In any case he was in friendly terms with them.
He was also in friendly terms with a new
dynasty which had just come to the front in the
East Punjab and Western portion of the United
Provinces, namely, the Pushpabhiiti dynasty of
Srikax_lgakshatra, popularly known as Thangévar,
even now a holy town north of Delhi; for the
Madhuban and Sonpat seal inscriptions of Harsha
say that Davi Mahas@nagupts, presumably the
sister of Mahdsénagupta, was married to Kditya-
vardhana of this dynasty.* Kdityavardl.x‘ana was
not the first of the line. Inscriptions give two
generations before him. These, together with
the two generations which followed him down to
the great emperor Harsha, can be represented as
follows :—

Naravardhana
Rajyavardhana = Mahadavi

Adityavardhana = Mahasénagupta
(probably sister of Mahasdnagupta
and aunt of Madhavagupta and
Kumaragupta I1I)

Prabhakaravardhana = Yasomati

: |
Rajya- Harsha-

Rajya Sri-
vardhana vardhana Grahavarman
b. 590 A.D. Maukhari.

The first two chiefs had been obscure princes.
Their credit was the establishment of the dynasty
at the expense of the Hun power, In the time
of Xdityava;dhana, as we have already seen, the
dynasty was inﬂugntial enough to have marriage

3 See ‘ Gupta Inscriptions * No. 52, p. 2332,
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alliance with the Gupta line, thus indicating
equality of status with the Maukharis to the East
of them. Mr. Raychaudhuri suggests! that the
mutual approach of the Guptas and Pushpabhitis
through marriage was due to a community of
interest against the Maukharis and that the
success of this policy is evidenced by the
fact that there was no hostile undertaking by the
Maukharis. As we know that the Vardhana
princess Rajya 8ri, the daughter of Prabhakara-
vardhana and the grand-daughter of Mah&séna-
gupta'’s sister, was the queen of the Maukhari
Grahavarman, we have to suppose that the
Vardhanas systematically pursued the policy of
friendly relations with the other two lines.

According to the Apshad inscription, Mahs-
s8nagupta 3 had, however, to engage one new
epemy ipg arms, namely, Susthitavarman, who
can be none else but the king of the Bhagadatta
line of Kamarapa. We do not know the reason
for this hostility. Mah&s8na is said to have been
victorious and his fame came to be ‘constantly
sung on the banks of the river Lohitya.'

From the fact that Mah&s8nagupta’s sister,even
supposing that she was an elder and much m- re
aged lady, was the queen of Kdityavardhana and
that his sons “* waited upon " the sons of Prabha-
karavardhana, we have to infer that Mahaséna
must have reigned for a comparatively long period,
As according to the Harshacharita the Guptas
were the lords of Malava in this epoch and as
Mahiiséna carried his arms as faras the Lghitya,
we can presume that Mah&séna was able to revive,
to some extent,the glory of his ancestors. The con-
nection with Malwa has not been granted by some

1 Political History, 2nd Edition, 1927, p. 37d.
! sitwegraayi-g% Rea-woTr-agis 3g:
nfzmm RAEE-FT-FAT-ONT. . .FR-A |
siftaer a2y dasadrsan ga
- BT-§- RgE- - fgd: w0 as T )
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scholars. They have suggested that Yasgdhar-
man of Malava continued to rule as late as

583, 'that he was then succeeded by his
son Siladitya and that YasGmati, the queen
of Prabhakaravardhana, was probably the
daughter of Yasvarman and sister of $ils-
ditya. But there seem to be several objections
to this theory. There are no sufficient grounds
to indicate that YasSdharman continued to rule
so long or that he was succeeded by a siliditya.
Secondly, there seems to be chronological diffi-
culty in identifying Ya%mati with Yasodhar-
man’s daughter. Thirdly the Harshacharita
regards the Guptas as the rulers of Malwa, a
fact not improbable as the death of Yasgdhar-
man might have been followed, say about A.D.
550, by the re-assertion of Gupta arms in that
part of the country. Indeed it is quite possible
that it was Mah&sénagupta, who had a very long

reign, that must be credited with this achieve-
ment.

DEVAGUPTA (II).

Some time about A. D. 600, Mah&sénagupta
was succeeded by a Dévagupta. Ve do not
however know their exact relationship. Dava-
gupta’s name is mentioned in the inscriptions of
Harsha, not in the Apshad inscription from which
the later Gupta genealogical tree given above has
been reproduced. It is difficult to explain this,
Was there a succession dispute between Dava-
gupta and Madhavagupta® who, we know, was the
contemporary and friend of Harshavardhana ?
From the fact that Dvagupta was compared to
a wicked horse by Rajyavardhang of Thinésvar
and had to be subdued by him, we can infer this.
A plausible theory is that Dévagupta was an ille-
gitimate son who, though older than Madhava-

? According to the Harshachari a
ta, M
had a brother Kumaragupta. We do noidl?::;
gohbat happened to him. Perhaps he died before

.
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gupta, was regarded as a usurper. Or, the enmity
might have been personal, the Vardhanas and the
Maukharis supporting MiAdhava against his
brother. The story given in the Harshacharita,
that the Malava king had a quarrel with the
Maukhari king Grahavarman and, beating him
in the contest, treated his queen, Rajya Sri, the
Vardhana princess, like the wife of a felon,
might be due to this enmity. On the contrary,
the interesting suggestion has been made that the
close alliance between the Vardhanas and the
Maukharis brought a counter-alliance between
Dévagupta and Sasanka of Gauda or Karnpa-
svarpa who, for traditional or personal reasons,
was an opponent of Grahavarman Maukhari, and
that the invasion of Kanouj, the slaughter of
Grahavarman and the imprisonment of his
queen took place in a joint Gupta-Gauda cam-
paign against the Vardhana-Maukhari counter-
confederacy. The argument against this theory
is the incertitude in regard to the time at which
Dévagupta and Sasanka approached each other.
If it was before the death of Grahavarman, the
theory is plausible. If it was after, then the
alliance between the Malava and the Bengal
kings must have been due to the desire to check
the vindictive campaign of the Vardhana king
Rajyavardhana.

THE RISE OF THE HARSIA EMPIRE.

On the whole, we may perhaps imagine a
state of circumstances like this. D&vagupta was
opposed by Madhavagupta. The latter was
helped by Rajyavardhana and Grahavarman,
and the former by Saiinka (at least later on).
The contest was at first in favour of Dévagupta.
He occupied Kanyakubja, slew Grahavarman,
and ill-treated his queen.

The rest of the story, given in the Harsha-
charita, is plain enough. In great indignation,
the Pushpabhfti king Rajyavardhana setouton
a campaign, accompanied by his cousin Bhandi

against the aggressor, leaving his younger brother
Harsha at the capital. The campaign was at

XXXVII—22
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first a success. The king of Malwa was easily
defeated ; and probably Madhavagupta was placed
on the throne - but the victor was afterwards
got into a trap by Sasanka, and treacherously
slain. This unexpected tragedy led to the acces-
sion of Prince Harsha who, as we have already
seen, had been left by his brother in charge of
the capital. This accession of Harsha took place
in 606 A.D. and it marked a new era in the
history of India; because under his remarkable
valour the different principalities which had come
into existence on the ruins of the Gupta empire
were once again united ; and another empire
which covered practically the area once under
the Guptas was established.

THE LAST OF THE GUPTAS.

With the accession of Harsha, all chance for
the revival of the Gupta glory was gone.
Madhavagupta acknowledged his supremacy, or
to use the euphemism of the day, associated 1
himself with the glorious Harshadéva. After
Harsha’s death about 648, Adityasena, Madha-
va’s son, seems to have tried to take advantage
of the chaos of the time, to reassert imperial
power. In the Apshad inscription issued by
him about 670 A.D. we are told that he was
crowned with success and that he even performed
the Asvamddha. From the Deo-Baranark
(Varunika) inscription we understand that
Aditya’s successors Daévagupta, Vishpugupta and
Jivitagupta IT claimed the imperial titles of
Parama-bhattaraka, Maharajadhiraja, , Para-
méésvara, etc, while their queens (Srimati,
Konadavi, Kamaladavi, etc.) are also characteris-
ed by the titles of Mahadévi and Parama-
bhattarika. We seem to gather from this that.
there was a temporary revival of the Guptas. It
is at the same time possible that the titles were
only formulas, not records of real achievements.
One noteworthy point in the Deo-Baranérk in-
scription of Jivitagupta is that he confirmed the
grant of previous kings, among whom are the
Maukharis Sarvavarman and Avantivarman, who
are given the title of Paramgsvara. It is clear
from this that the Maukharis were recognised as
imperia] sovereigns by the later Guptas. The last
member Jivitagupta may be assigned to the early
8th century. About the end of this century,
Magadha apparently became part of Pala Bengal.

U oft gNET a9 - agA-q1gal I (line 15 of

the Aphsad Stone Inscription of Adityas@na),
Gupta Inscrns.,” p. 204.



SOME THOUGHTS ON THE IMPROVEMENT OF
EDUCATION IN INDIA.

BY MR. V. V. KAMAT, B.A. S.T.C.D. (BoM.), DIp. ED. (EDIN)

»

Govt. High School, Dharwar.

Introductory. Encourage Originality,

HEN it was announced that an Education
Week was going to be held in Belgaum,

I formed in my mind a picture of the number of
activities that would take pla-e here—the number
of people that would take part in the demonstra-
tion lessons, the number of lectures that would be
delivered, the number of magic iantern shows,
exhibitions of handicrafts and so on. You wil]
imagine what was my disappointment and syur-
prise when I received the printed programme a
few days ago, containing the names of only three
persons, who came forward to take part in the
proceedings, as printed therein, This disappoint-
ment was alleviated to a certain extent when 1
saw the lively discussions and the number of
people who took part in them. This indifference
on oar part is a typical instance of the Indian
mind, bred and brought up as we are at
present. I don't know what the reasons are
for such a state of indifference. To my hum-
ble mind this appears to proceed from two
things. First, whenever a person, actuated by a
desire to bring about some improvements either
in our condition or in the methods of education,
starts such an institution, we not only turn
up our nose at him, but even criticise him and try
to throw cold water on the scheme. If the person
happens to be a man of position, we may do some
business to humour him as long as he is there
and immediately he is away the whole thing wil]
melt away like snow. Iam of opinion, therefore
that unless we identify ourselves with such ;;
fnavement and try to do our best to promote itg
Interests, the movement or the institution |g
bound to vanish sooner or later. To speak plainly,
such bas been the fate of the Teachers’ Associa-

tion started by Mr. Moos ;

and the coldness and
lethargy

: with which we view the new Associa-
tion, that is being formed under the guidance of
Mr. Vakil, threatens to undermine it as soon ag
Mr. Vakil’s back may be turned away. The
second reason for the indifference appears to me
to be the want of coufidence, that we Indians as
a class suffer from. The majority of the teachers
are afraid te come forward to express their ideas,
or give lessons in the presence of others. For
this, I think, our education is partly responsible.
}Ne a:re bred up and trained in such a way that a
slavish mentality,” if I may be excused for
using the term, is ingrained in us. [n our schools
and colleges we are taught that only what is con-
tained in books is correct, and if we write or say
anything outside the books we are scored out. In
the free Western Schools ani Universities the
position is exactly the other way. It is when a
studsut copies the ideas of another that he is
sc.ored out, while he is encouraged to show his
.orlgina]ity, and if he gives his own thoughts, he
1s applauded, however immature these thoughts
may be. We have to learn a lesson from this for
our schools and colleges and try to encourage

the students to independent thinkin

. g and original
1deas

‘ I do not mean tq say that a student whe
gives his owa ideag without looking at the
thoughts and writings of others will stand first or
get. the highest number of marks in Western
Umvers.ities and Schools, But rather he is to read
and assimilate the thought: of other great thinkers
o'n the subject and form his own views and con-
victions on the subject as g result of his own
thinking not being baund by the ideas ex ressed
by these auth rs, however great these mayp be. I

was S
as amused to see how even fresh inexperienced
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graduates freely criticised such great authors as
Herbert Spencer or Dewey. This is real original-
ity. Such is true independeace of thought, It
would be desirable, therefore, that every one of
us should try to express his own thoughts in his
own way. Each one of us can learn something
from every one of the others. Besides, even sup-
posing that some of us are intelligent and others
are not, this intelligence is only comparative. No
one is absolutely intelligent, nor absolutely dull.
To illustrate, let us suppose there are ore hundred
persons in this hall. We can arrange them in
the order of intelligence as No. 1, 2, 8.........100.
No. 1 may be a little mnre intelligent than No. 3,
No 2 a little more so than No. 3 and so en.
Even No. | is not absolutely intelligent. He may
be very dull in comparison with a person who
may not be present here. None of us, however
intelligent, can boast, therefore, that he is intelli-
gent. As a great Sanskrit author says, ¢ 7 (§ aq:
ad sAIfd FRaf sngan SR PRaly sz
AR " There is nota person who knows every-
thing, Some people know one thing, others know
another thing. We can always learn something
from others. We should, therefore, shake off this
want of confidence in us and be eager to express
our views as best as wecan. [tis hoped, there-
fore, that more people wiil come forward to give
demonstration lessons and deliver lectures and to
take part in exhibitions, sketches and such other
things in future sessions. Itis up to the Secre-
laries to advertise the business a long time before
the session and try to get as many people as pos-
sible to take interest in the affair. This method
ot advertisement struck me as one of the striking
features of the Western people. L.ook at the
City of London Vacation Course, for example.
How much adveriisement! How many methods
are resorted to, to encourage paople to join the
same! How much is spent in priating the
pamphlets with pbotographs, some synopsis of the
fectures to be delivered and the lessons to bs
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given! How much importance they attach to the
certificates they issue for attending the course!
Incidentally I may remark here that we may
organise Vacation Courses on those lines under
the auspices of the Teachers’ Association, and
issue certificates to people who take up the course.

Cultivation of Speed and Accuracy.

Next to the encouragement of originality and
independence of thought, what struck me as
another great feature of Western education was
the training for speeds As you may see after a
little consideration, two things count in all eut
work-——speed and accuracy. In studies and exam-
inations it is those students, who do their work
most speedily and at the same time most accu-
rately that ultimately top the list. In games, say
in tennis or hockey or football, what is required
is both speed and accuracy. A player, however
accurate his strokes, or however graceful or fault-
less his style, will be easily beaten by another
player, who cultivates both speed and accuracy
side by side, A player who is ydoth of a second
too late in defending his goal loses against an
attacker, who is quicker by this fraction of a
second. It is up to us, therefore, to train our
students from the very beginning both for speed
and accuracy. We have never paid our attention
to these factors, particularly to speed. Indian
students are found as a result, however intelligent
they may be, to be much slower in work and do
their work in a plodding fashion. The best
amongst them compare unfavourably even with
mediocre students of the West, who are trained
from the very beginning of their life to speed. If
we constantly remember that these two factors—
viz., speed and accuracy—are the two most im.
portant factors in all our look, we can devisse
various methods to encourage them amongst
students in our class-room., Thus when an
example is set in arithmetic, we can arrange the
answer books of students in the order in which
they come in, and devise a scale of giving marks
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‘accordimz to the order of precedence and correct-
ness of the example. The first boy may be given
10 marks, the second 9, the third 8 and so on,
provided the example is correct. I tried thig
method myself and found that it enlivens the
students very much. In weekly tests questions
may be set on the model of Ballard’s short tests
as given in his book, " The New Examiner.”
The idea here is to give a number o short easy
tests, the number of questions being so large that
not even the cleverest of the students will be able
to do all. A time-limit is set and he who answers
the greatest number of questions correctly tops
the list.
Neatness and Tip-toe methods.

I may allude to one more defect that is gener-
ally found in Indian students as contrasied with
students of the West. It is the want of neainess
and tip-toe method in the work they do and the
appearance they put up. Take some five note-
books at random from a Western class of students
and the same number from a corresponding
Eastern class. You will not but be surprised at
the disparity in neatness between the two classes
of students, While the Western student puts
forth his best energy and makes his work as neat
and beautiful as possible, the Eastern student
.never puts forth his best energy, is very slovenly
in his work and never cares for its appearance
The same thing is reflected in the dress anci
personal appearance of the two classes of
students. The Western student is very scrupy.
lous about his appearance, is very clean, ig
ashamed to come out without brushing and
arranging his hair properly, or without putting
on neat and well-looking dress. Anyone who
watches boys and girls of Western schools neatly
dressed in the uriform and badges of their awn
.schools briskly walking into the school at 9 Ay
in the morning, or pouring out of the gates af'(e;
the school hours, cannot but be surprised and
struck with admiration at the solidarity and
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sutperb appearance of these students. Contrast
w1thh these the Indian students, ill-clad, with ill-
lcfokmg and thread-bare dress, the hair all
dxsafra.nged and coming out in an irregular
fast‘non. I do not say this for tault-finding.
I give this only as an instance of our attitude
towards our dress and appearance. We never
care f?r our outward appearance. Some of
you might say that so long as the children

learn their lessons well, it does not matter how
they dress themselves,

a great mistake.

But in my opinion this is
; froat mis I-f a person is trained to be
regul: neat in one thing, this habit is
ingrained in his whole nature and is reflected in
eve.ry work the person turns out. Hence it is
desirable that children should be trained to be
neat and smart in their dress and personal
appearance as well. Train your children to be
punctilious abaut their dress, about their appear-
anc§. about arranging their things in an orderly
fashion and you will see they will transfer the
same habits to their literary work,

Mass Education.

I- will now turn to a few aspects of Indian edu-
cation on which we have to concenirate our
thoughts, as [ am ot opinion that unless we reach
these first steps in education we cannot make
good progress ahead. The first and foremos
requirement is mass education. Government on
its side is saying that the literacy of Indians is
less than 5 7 and hence they do not deserve any
substantial advance in political affairs. The
people on the other hand blame the Government
for not giving them compulsory education, with-
out considering what the difficulties in the way
are. In this connection it will be amusing to ses
how other countries solved their problem of mass
education. In Germany for about three hundred
years past, it is the State that has undertaken
control of education and has efficiently looked to
tl?e interest of mass education, In the early
history of English education on ths contrary, the
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move for mass education came pot from Govern-
ment but from the people themselves. It was
Andrew Bell of Madras System fame, and Joseph
Lancaster at the close of the 18th century, that
started mass education. The percentage of
literacy before their time was very low. There
was a great desire for education among the
masses. The existing machinery was incapable
of managing the task. These two educationists,
therefore, each in his own Wway, devised new
systems of education, by which large masses
could be educated with the available number of
teachers. They did not care for the quality of
education. What was wanted was quantity
and not quality. And so long as the requisite
quantity was not there, it was no use bothering
about the quality. Their idea was that one master
could manage as many as 200 students or more.
The master gave the lessons to the prefects, who
in turn taught the other students given in their
charge. The whole thing was managed elabo-
rately, The students were assembled in large
halls. The floor was marked for recitation
circles. The children took their proper places
and the whole thing was conducted just like
drill. We have to pick up such an idea and
tackle our problem of mass education in some
such way. We must chalk out a programme tor
us so that we can raise the literacy from & % to
50 % at least in the next 10 years. What will
all our education be worth if we cannot put it to
the greatest service of the nation ? This will be
the greatest social service that we as educa-
tionists can render. In fact, I am of opinion that
in the regeneration of a country, there is no
factor playing such a great part as the education
of the masses. Educate all the men, women and
children, and you will find tbat all the evils in the
country will automatically disappear. If we can
do this, our life will be worth baving lived. Other-
wise it will simply be a selfish life. This is nota
task beyoud our power if every one of us serious-
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ly puts his head into it. I would suggest a few
lines along which we could proceed :—

(1) First, we might concentrate on quantity
and leave aside quality until the goal is reached.
I am aware I shall be much criticised here, as
this may be regarded as a retrograde step. But
I think that if we have to hold some place
amongst the nations of the world, there is no
other way than to increase our literacy. For this,
the only way is to retrace our steps and begin at
the point in English educational history, where
they concentrated their attention on mass educa-
tion,

(2) Secondly, every educated person might
indicate in his own sphere lines ot advance for
guidance of the other literate persons, who should
do the work of educating the illiterate persons in
that locality.

(3) Thirdly, every literate person might per-
sonally undertake to teach at least three persons
trom amongst illiterate persons in his own house
or from amongst his servants.

(4) Fourthly, this work of education might be
carried on simultaneously through magazines, in
which pictures with large explanatory words
could be given so that even the women and
servants could easily pick up the writing with &
little help.

(5) Fifthly, the Local Boards might start
large open-air schools, where teachers could teach
children without requiring the shelter of any
building or much material. Even in London the
London County Council is now trying open-air
schools, though for different reasons. This in
fact was the method of the old Gurukulas and is
typically Indian,

(6) Sixthly, each teacher could manage as
many as 100 pupils or more with the help of
prefects as Andrew Bell did.

(/) Lastly, a scheme of adult education could
be started, so that the village teachers could edu-



170 THE EDUCATIONAL REVIEW,

cate the adults in their areas in evening classes
and they might be given a certain allowance
proportiona! to the number of adults educated.

Thbus our aim should he to raise the literacy in
the next few years without extra cost. As [ :aid
above, nothing would be done unless a definite
programme is chalked out by the people and the
‘Local Boards, for themselves, with the help of the
educationists in order, say, to raise the literacy
from 6 % to at least 50% in the next 10 years.
If the people take up the affair into their own
‘hands, the matter would be very easy; while it
would be impossible for the Government to carry
through such a programme without the help of
the people. For literacy the test should be that
of Vernacular Standard IV as it exists to-day. For
the present the vernaculars of the districts could
be followed. I do not wish to touch the vexed
question of a common lingua franca for the
whole of India. So long as education is there, it
does ntot matter for the present in what language
it is given.

Position of Primary School Teachers.

1 pow pass on to another drawback in our
system of education. It is the position of the
Primary School teacher, He suffers in his edy-
cation and in his outlook, because he rarely
comes in contact with educationists in the higher
line—the secondary or the collegiate. The great
difficulty in his case is that of language. In
Western countries the primary school teachers
and secondary school teachers come into contact
more often, They can become members of
same organisation like the present one of ours,
and take part in its proceedings. They can get
themselves transferred from one line to the other
if they deserve. They attend the same Traininé
College as the Secondary School teachers, It jg
true that in some countries, particularly Germany
before the war, a regular caste restriction was
put between the primary and the secondary
school teachers. But this was due more to the
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social differences than to the inability of the
primary teachers to mix with the secondary
schoal teachers. This state of things has, how-
ever, totally disappeared since the war. With
us the difficulty is more serious, as it relates to
language itself. The primary school teacher does
not know English and the secondary school
teacher cannot ¢ondescend to talk in, nor can he
command, the vernacular. We must devise some
method by which we can do away with this diffi-
culty. If it were a question of meseting in the
same Ascociation, whenever any speaker wished
to speak in any language that was unintelligible
to the others, he could arrange to give a summary
of it in the language or languages of people who
did not understand the language of the speaker,
If this procedure were followed we could throw
open the membership of this Association to the
primary school teachers as well. It is essential
in the interest of education that these two classes
of teachers should come together as often as
possible, so that there may be greater co-ordina-
tion and less waste of energy and less conflict of
methods. For the same reason it is necessary
that the college professors should also join this
Association. As matters stand at present these
three classes of instructors are, so to say, in
different water-tight compartments, and it has
become customary for the public to throw the
blame of- defects in education on the Government
or the college professors, these in turn throw the
blame on secondary school teachers, and thess

again throw it on middle school or primary school
teachers.

Another improvement that appears to me to be
necessary to raise the status of the ptimary
school teachers is to bring the Vernacular Final
Examination to the level of the University Matri-
culation and to get this examination recognised
by the University as equivalent to the English
School Leaving Certificate Examination, Simul-
taneously, the curriculum of Vernacular Training
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Colleges should be co-ordinated with the curri-
culum in the Secondary Training College. Then
the primary school teachers will feel some confi-
dence in mixing with the secondary school
teachers. It may not be too much to hope as a
next step that the Vercacular Final Examination
thus recognised by the University as equivalent
to its Matriculation will lead to a ccmpletely
vernacular course at the University leading to a
Degree Examination at the end of the course.

Parent-Teacher Associations.

In order to bring about greater harmony in the
field of education, certain other things are neces-
sary. Chief among these is the siarting of Parent-
Teacher Associations. Every teacher knows at
present how indifferent parents are to the progress
of their children. If on the other hand, parents
are invited to take greater interest in the working
of the school, they will paturally pay greater
heed to the progress and doings of their own
children. The parents’ interest in the school and
the children will be a living interest and wvot an
abstract and consequently dead interest. These
Parent-Teacher Associations will be more helpful
to private schools who require greater sympathy
and backing from the parents and the public. A
small beginning may be made by every school by
inviting the parents to witness some show con-
ducted by their children and asking some in-
fluential parents to address the children in the
schools. A regular membership list may then be
opened, the constitution of the Association
framed and a Secretary and other officials
appointed. As experience is gained, its scope
should be widened. Literature and magazines
on the subject may be obtained from America,
to help schools to learn from the experience of
those schools, where the movement bhas been
tried already. The parents on their part will be
very glad and thankful, if they are given an

opportunity to mix with the teachers and their
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children in school. There will, of course, be one
great difference between this movement as it is
conducted in Western countries and as it may be
conducted in the East. It is this that in the West
women take greater interest than men, while in
the East our women will for some time to come
fight shy of the business. The movement, how-
ever, will not prasper well until our ladies take
part in it For gentlemen will be busy after their
own affairs and with the indifference peculiar to
our people *hey may not attend such meetings in
large npumbers. Though the better half of the
parents may fight shy in the beginning we should
make it a point to keep the doors open to them
and not bar them in framing the constitution.
Much valuable work can be done through our
sister lady teachers, who should be given promi-
nent work in the Association. Lady workers
are generally more keen in their work and if they
take up anything, they are bound to accomplish
it more decently and more successfully. Thisis
the actual experience of many parallel organisa-
tions, where men and women work separately. I
may cite only one instance. [ was intimately
connected with the Boy Scout Movement at
Dharwar and knew something of the Girl Guide
Movemen¢ too. While the one was carried on
with great indifference and lukewarm sympathy
from the public and half-hearted work from the
Scout Masters, the other was conducted with
entbusiasm both from the Guides and the dis-
tinguished ladies from the town, who took part in
the organisation.

Individual Work and the Activity ldea.

Let me next allude briefly to some of the edu-
cational problems and methods of the West, that
have some bearing on our education. To begin
with, 1 may say that a much greater stress is laid
on individual work. The old days of giving in-
teresting lessons are gonme. In the words of
Professor Dewey, these are not the days of
administering ' sugar-coated pills' The proper
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cate the adults in their areas in evening classes
and they might be given a certain allowance
proportional to the number of adults educated.

Thus our aim should be to raise the literacy in
the next few years without extra cost. As [ caid
above, nothing would be done unless a definite
programme is chalked out by the people and the
‘Local Boards, for themselves, with the help of the
educationists in order, say, to raise the literacy
from 6%, to at least 507 in the next 10 years.
1f the people take up the affair into their own
‘hands, the matter would be very easy; while it
would be impossible for the Government to carry
through such a programme without the help of
the people. For literacy the test should be that
of Vernacular Standard IV as it exists to-day. For
the present the vernaculars of the districts could
be followed. 1 do not wish to touch the vexed
question of a common lingua franca for the
whole of India. So long as education is there, it
does not matter for the present in what language
it is given.

Position of Primary School Teachers.

1 now pass on to another drawback in our
system of education. It is the position of the
Primary School teacher. He suffers in his edu-
cation and in his outlook, because he rarely
comes in contact with educationists in the higher
line—the secondary or the collegiate. The great
dificulty in his case is tbat of language. In
Western countries the primary school teachers
and secondary school teachers come into contact
more often, They can become members of
same organisation like the present one of ours,
and take part in its proceedings. They can get
themselves transferred from one line to the other,
if they deserve. They attend the same Training
College as the Secondary School teachers. It is
true that in some countries, particularly Germany
before the war, a regular caste restriction was
put between the primary and the secondary
school teachers. But this was due more to the
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social differences than to the inability of

primary teachers to mix with the second

school teachers. This state of things has, h

ever, totally disappeared since the war. Wim
us the difficulty is more serious, as it relates to
language itself. The primary school teacher does
not know English and the secondary school
teacher cannot condescend to talk in, nor can he
command, the vernacular. We must devise some
method by which we can do away with this diffi-
culty. If it were a question of mesting in the
same Ascociation, whenever any speaker wished
to speak in any language that was unintelligible
to the others, he could arrange to givea summary
of it in the language or languages of people who
did not understand the language of the spealker,
If this procedure were followed we could throw
open the membership of this Asseciation to the
primary school teachers as well, It is essential
in the interest of education that these two classes
of teachers should come together as often as
possible, so that there may be greater co-ordiga-
tion and less waste of energy and less conflict of
methods. For the same reason it is necessary
that the college professors should also join this
Association. As matters stand at present these
three classes of instructors are, so to say, in
different water-tight compartments, and it has
become customary for the public to throw the
blame of defects in education on the Government
or the college professors, these in turn throw the
blame on secondary school teachers, and these

again throw it on middle school or primary school
teachers.

Another improvement that appears to me to be
necessary to raise the status of the primary
school teachers is to bring the Vernacular Final
Examination to the level of the University Matri-
culation aad to get this examination recognised
by the University as equivalent to the English
School Leaving Certificate Examination. Simul-
taneously, the curriculum of Vernacular Training
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Colleges should be co-ordinated with the curri-
culum in the Secondary Training College. Then
the primary school teachers will feel some confi-
dence in mixing with the secondary school
teachers. It may not be too much to hope as 8
next step that the Verracular Final Examination
thus recogpised by the University as equivalent
to its Matriculation will lead to a ccmpletely
vernacular course at the University leading to a
Degree Examipation at the end of the course.

Parent-Teacher Associations.

In order to bring about greater harmony in the
field of education, certain other things are neces-
sary. Chief among these is the siarting of Parent-
Teacher Associations. Every teacher knows at
present how indifferent parents are to the progress
of their children. If on the other hand, parents
are invited to take greater interest in the working
of the school, they will naturally pay greater
heed to the progress and doings of their own
children. The parents’ interest in the school and
tha children will be a living interest and wot an
abstract and consequently dead interest. These
Parent-Teacher Associations will be more helpful
to private schools who require greater sympathy
and backing from the parents and the public. A
small beginning may be made by every school by
inviting the parents to witness some show con-
ducted by their children and asking some in-
fluential parents to address the children in the
schools. A regular membership list may then be
opened, the counstitution of the Association
framed and a Secretary and other officials
appointed. As experience is gained, its scope
should be widened. Literature and magazines
on the subject may be obtained from America,
to help schools to learn from the experience of
those schools, where the movement has been
tried already. The parents on their part will be
very glad and thankful, if they are given an
opportunity to mix with the teachers and their
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children in school. There will, of course, be one
great difference between this movement as it is
conducted in Western countries and as it may be
conducted in the East. It is this that in the West
women take greater interest than men, while in
the East our women will for some time to come
fight shy of the business. The movement, how-
ever, will not prosper well until our ladies take
part in it For gentlemen will be busy after their
own affairs and with the indifference peculiar to
our people *hey may not attend such meetings in
large numbers. Though the better half of the
parents may fight shy in the beginning we should
make it a point to keep the doors open to them
and pot bar them in framing the constitution.
Much valuable work can be done through our
sister lady teachers, who should be given promi-
pent work in the Association. Lady workers
are generally more keen in their work and if they
take up anything, they are bound to accomplish
it more decently and more successfully. This is
the actual experience of many parallel organisa-
tions, where men and women work separately. I
may cite only one instance. [ was intimatsly
connected with the Boy Scout Movement at
Dharwar and knew something of the Girl Guide
Movemenc too. While the one was carried on
with great indifference and lukewarm sympathy
from the public and haif-hearted work from the
Scout Masters, the other was conducted with
entbusiasm both from the Guides and the dis-
tinguished ladies from the town, who took part in
the organisation.

Individoal Work and the Activity Idea.

Let me next allude briefly to some of the edu-
cational problems and methods of the West, that
bave some bearing on our education. To begin
with, I may say that a much greater stress is laid
on individual work. The old days of giving in-
teresting lessons are gome. In the words of
Professor Dewey, these are not the days of
administering ' sugar-coated pills.' The proper
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idea to-day is held to be to keep every child
active, The less the teacher teaches and the
more the boys are kept active, the better the
method. The Montessori Method, the Dalton
Plan, and the new Experimental Schools of
Germany—all stress this activity idea in schools.
In the Dalton Plan, as you are aware, children
are given monthly assignments of studies which
they are to complete as a result of their own
reading and investigation. In the Montessori
Method the children are given complete freedom
to do any work it pleases them to do. Only a
suitable environment and proper apparatus is
supplied. In the Activity Schools of Germany
and the Self-Government Schools of England,
full scope is given to the expression of children.
In some ot the Activity Schools of Germany there
is not even any kind of curriculum. The children
learn and express themselves in whatever way
they like. Professor Sandiford gives one amusing
instance of his visit to one of the schools. In one
of the classes a child was giving the other
children how she had a nice young brother, how
he looked, how he smiled, how he responded to
her affectionate treatment and so on. Augother
child described her pet Kitty. A third described
her pet dog. Very often these children would
describe the same pet animal or child day after
day. The other children would form a vivid
idea of the things described and would insist on
these things being brought to school at the time
of the next school exhibition. In short so long
as full scope was given to the expression and
activity of childien, they did not bother them.
selves much about the curticulum. The idea ig
the self-government schools is similar. Not only
is the maintenance of the class discipline and the
organisation of children’s debate, etc., managed
by the children, but even the lessons and studies
themselves. The children ele:t their own Chair.
man and decide by vote, who the speaker on the
next occasion and the subject are to be. One boy
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gives a description of how he went fishing,
another how he werked in the garden and so on.
The teacher is only a member of the class just
like other children and can only express his views
and opinions just like other children.

Another method that has come into great
favour in America is what is called the * Project
Method’ Professor Dewey and his disciple
Kilpatrick are the great exponents of the method.
The central idea of the method is that the
children as a group undertake any project, i.e.,
any pieca of sustained work that is to be carried
on for some time. Everything connected with
the project is conducted by the children them-
selves. The ' purposing,’ ‘ planning,’ * executing *
and ‘ judging’ the Project are its four stages.
The purrosing or selection of the project is made
by the children themselves assembled in a meet-
ing. This is done by free discussion and voting.
The detailed plan of the work is drawn up by
them, the actual execution of the project follows
and finally comes the judging of the project by
the children, {.e., deciding how fir they were
successful in their attempt. Some examples of
projects may make this somewhat clearer. On
one occasion the children of a class, hearing that
one of them was absent from the school, being
laid up with typhoid fever at home, decided to
investigate the causes of typhoid and the condi-
tions of the sick child's home surroundings. Next
they drew up a plan of what they ought to see
and investigate at the time of visiting the boy’s
house. Then they executed their plan by per-
forming the task set for each group of the boys.
Finally they judged their own work and drew up
a report of the investigation, and a copy of it was
submitted to the boy's parents. A good project
has to satisfy the tollowing three criteria ; (1) It

must genuinely grip boys and girls, 7.e., they must

take to it of their own accord 7 (2) a successful

ltealis:ation of it must be possible to the children,
te. it must be within their power of execution ;
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and (3) it must lead on and branch out, i.e., that
project must suggest to the children other
projects allied to it, The modern Western society
is one in which the members are completely inter-
dependent. Education is held to be such as to
prepare children to lead such a life of co-opera-
tion. Model schools are, therefore, those that
are miniature societies. They are not, however,
miniatures of outside corrupt societies but are
rather societies that are ‘ purified, simplified and
balanced.! Children are to work under conditions
of co-operation rather than under those of com-
petition  Team spirit is te be cultivated. Each
child is to be utilised for that work for which he
or she is best fitted. This team idea is put into
vogue to the fullest extent in the Project Method.
Hence the great favour with which it is regarded.
Knowledge is gained only as a bye-product of
the project and not directly. There should be no
competition between different members. Only
self-competition is availed of, The children draw
graphs of the record of their work and try to beat
their own former records.
The League of Nations.

This idea of co-operation is developed still
further by the League of Nations. The narrower
idea is co-operaticn between different members of
the same nation or society in order to compete
with other nations or societies. But the League
has given a still broader view to the idea of co-
operation. It says there ought to be co-operation
not only between different members of the same
society but between the different societies them-
selves. The League’s main idea is to bring about
this co-operation. Britain, France, Germany and
other nations should engage themselves primarily
in the industries best suited to the physical
resources and the temperaments of their own
people and co-operate with other pations to help
them to carry on their own industries The
League seeks to inculcate this idez by various
means. Amongst these it holds educational
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conferences of the educationists of the several
nations, to discuss how the League’s ideas
could best be propagated among the younger
generation of school children by means of lessons
and demonstrations on the League's work. Those
who are interested in the subject may get further
literature on the subject from the Secretary,
Publicity Bureau, League of Nations, Geneva,
Switzerland. A valuable book to begin with for
use in the class-room would be ** The League of
Nations in Pictures,” price 5s.
Individuality of Schools.

One remarkable feature of the English school
system is that each school is free to develop in
its own line. There are no hard and fast rules
laid down by the Department as regards the
curriculum, text-books or portions to be done.
The Headmaster is free to draw up his own
curriculum and time-table. 'This leads to a good
deal of experimentation and improvement. At
first it may strike one that there is chaos every-
where. But a more careful observation will'show
you that there is nothing of the kind. The’Board
of Education, which is a Government Department
of Education, will only lay down certain general
principles. The Local Authorities, such as the
London County Council, can make innumerable
variations to suit their local requirements.
Further it is left to each school to work out full
details of its curriculum, text-books and portions
to be done. In India, however, there is a good
deal of red-tapism. Everything is cut and dried
for us by the Department. This has no doubt
some merits; but it has the drawbacks in that it
gives no scope to individuality and experimenta-
tion. The Department probably thinks that very
few of our Headmasters keep themselves in
touch with the latest developments in the Theery
and Practice of Education, and if ‘it be se, the
Department might be justified in getting the
curriculum and studies drawn up by the best
educationists available and advising sohools te
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follow the same. If any school, however, would
come forward and say that it wants to trya
particular experiment and satisfy the authorities
that it is fit to carry on the experiment in ques-
tion, I do not think the anthorities would with-
hold permission from that school to follow the
method which it has studied and wants to experi-
ment on. Private schools have greater freedom
in this respect and have a splendid opportunity of
following their own methods and showing what
special features they have developed in their own
schools. It is often said that the condition of
private schools in the Southern Division leaves
much room for improvement. For this the
finances of the schoals may mostly be responsi-
ble. Still if every school develops on new lines
and convinces the public that it is doing some-
thing unique and what is most desirable, public
sympathy is bound to be attracted to the school
and its condition is sure to improve alter a time.
In this respect they can learn a good deal from
the example of English schools.

School Libraries and Reading Rooms,

Before concluding I would suggest one or two
things more in which we could improv: our
schools. The first of these is with respect to our
school libraries. Our secondary schools have
generally very good libraries. I mean they
contain a large number of volumes of useful
books, of which even Western schools would be
proud of. The library of the school in which I
am working contains, for example, about 6,000
volumes. But we make very little use of the
same. The baoks are kept in locked cupboards,
where many of them lie for vears, only to be
worm-eaten some time. To make the best use of
these books they should be kept in a central
library room with open shelves, arrangad accord-
ing to subjects. An alpbabetical card-index
should be kept ready at hand. The library should
be kept open during schoa! hours and should be
in charge of 4 trained librarian. This would
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greatly help the individual methods of study, like
the Daltop Plan. This will entail, of course,
extra expenditure on account of the pay of the
librarian. But the expenditure incurred will be
highly justifiable as the advantages accruing
would more than repay the cost. If it were so
desired, I think the teachers would willingly do a
little more work if they were relieved of scme of
the miscellaneous work and the work on account
of the absentee arrangement. Instead of the
absentee arrangement the class could be sent to
the library for silent reading, Thus one graduate
teacher could be cut away from each school and
a trained under-graduate librarian could be
entertained instead, with less cost

School Buildings.

With regard to school buildings, the same
remark may be made as was made in the case of
children’s dress. The buildings as a rule are
kept in a very bad condition. It is not uncommon
to find an inch of dust in the window-sills, the
ventilators and under the desks in the class-
rooms. The glass panes are often found to be
covered with thick dirt, so that they are almost
opaque. The furniture may be very dirty and
the walls very dusty. No wonder, therefore,
that children are encouraged by this to write on
them and mutilate them by cutting into the wood
of the furmiture with their penknives. As con-
trasted with this, the Western school buildings are
kept scrupulously clean. The doors, windows,
furniture, window-panes and brass bolts are
rubbed and cleaned every day and kept shiningly
clean. Naturally this cleanliness and a:sthetic
appearance makes a deep impression uwpon the
children, who are afraid to touch the walls or the
furnituire Can we not follow this example in
our schools ? Some of you may say the Wastern
nations are very rich and can afford to keep such
furniture. I say no. On the contrary, many of
the schools are poorer and more ill-equipped than

our secondary schools. The thing is the Western
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people are more hard-working. 1 was surprised national asset. The middle part of the population
to find that only two or three persoms on the also has a scatter as shown below :—

menial establishment could keep all the premises,
often many times bigger than our own, in tip-toe
fashion. Their speed of work is also on an
average much greater than ours. Every man or
maid will work hard every morning, unflinch-
ingly. They will rub every window-pane and
scrub the floor as a matter of routine. They will
do so even when it would appear to us that the
floor and the window are perfectly clean. The
speed of work of our servants, our teachers, in
fact of everything with us, is very low, as I
rematked more than once already.

Experimental side of Education.

I would like to draw your attention next to the
results arrived at in recent years by the experi-
mental side of education. The trend of both
Psychology and Education has been in recent
vears towards experimentation. Every theory
and every method is put to the hard test of experi-
ment and statistics. One great result of practical
impartance in this field is the recognition of the
fact that there are great individual differences
amongst children. All are not equally endowed
with intelligence or aptitude. This movement
started with the epoch-making researches of Binet
and Simon in France. The work was then taken
up by people like Thorndike, Terman and God-
dard in America, and Cyril Burt, Spearman and
Godfrey Thomson in the British Isles. All are
now agreed that about 1 °/, of the population is
mentally deficient with an I.Q (Intelligence
Quotient)* below 70, and requires special treat-
ment, and about the same percentage are supet-
normal at the other end and deserve also special

treatment the other way as they are the great

= . Montal Age
LQ.= Chronological Age X 100.

Thus if a child’s actual age is 7 years and his mental
age, ae determined by giving him the Binet mental
tests, in 8 yoars, his 1. Q. would be 817 X100, {.e.. 114,

60 70 80 90 100

4~ Nominal-)
|
50I%

R

|1,

110 120 130 140

DIAGNOSTIC SIGNIFICANCE OF 1. Q.'s.

Upto 69 Feohle-minded.
70to 79 Border line
80to 89 Backward

90 to 109 Normal
110 to 119 Bright
120 to 129 Very bright
130 and above. Very superior.

This recognition of the scatter of intelligencs
has obliged the authoerities to establish spacial
schools for the mentally deficient (M. D.’s) at ons
end and for the supernormal children at the other
end It is also recognised that the middle popu-
lation of children could similarly be made ta
advance in two or three parallel streams accord-
ing to circumstances. The lesson we have to
learn is that we cannot blame the laggards in our
schoals for being dunces, but rather we should
pity them and make special arrangement for
them. Similarly for the middle population of
children, we could, if we can afford, divide them
into different classes according to their intelli-
gence, so that they could advance in two or three
parallel streams. A note of warning should,
however, be sounded in this connection in that
some of those children who may seem to be
stupid at first sight may really be possessed of
native intelligence. Such cases can best be
detected by means of Intelligence Tasts after
Binet and Simon.

Vocational Guidance and Vocational Tralning,

Finally, this brief survey of the recent prob-
lems in education would not be complate unless
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Jd made a mention of Vocational Guidance and
Vocational Training. The modern society in
Western countries is so complicated and the life
is so quick that it is recognised that unless some
sort of machinery is erected to guide the youth at
the time of their adolescence as regards their
future careers, a good many lives would go
astray or remain idle causing a great national
loss. Vocational Guidance offices have, there-
fore, been esiablished in all the big cities of the
West, such as London, Edinburgh, Berlin and
New York. The idea came originally from
America, the land of most of the innovations of
recent times. Soon after a child completes his
compulsory education, a Committee formed of the
Vocational Officer, the teacher and the parent,
and sometimes a psychologist, decides for tha
¢bild his future career, of course, taking into con-
sideration the aptitudes and the inclinations of
the child. Then the child specialises in the
subject Which he or she is to take. The British
;}eop!e are so thorough and tip-toe, as I said
before, in everything, that they have started
training classes for every kind of vocation, how-
ever humble. Look, for example, at the list of
special classes established ard managed by the
London County Council. There are classes for
tailors, cooks, barbers, laundrymen, butchers and
even sweepers and wailresses. No wonder,
therefore, that they manage everything so nicely
@nd faultlessly, Go to any restaurant in London
and see how polite, clean and accurate the wait-
tresses are. Look at any laundryman or maid
and see how faultless and systematic his or her
‘work is. Go to any public library and see with
what despatch the library cletks do their work,
‘We, Indians, have to learn a good deal in this
respect of despatch, thoroughness and finish ip
all the work that we do.

References for further reading.

- 1. Numn—Education, Its Data and First Prin-
ciples,
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2. Godfrey Thomson—Instinct, Intelligence,
and Character

3. Drever— Every-day Psychology.

4. Woodworth—A Study of Mental Life.

5. Burt—Mental and Scholastic Tests.

6. Pintner-—Intelligence Testing.

7.

Thorndike — Educational Psychology —
Buiefer Course.
8. Godfrey Thomson—A Philesophy of Edu-
cation,
9. Ballard—The New Examiner.
10. Burt—The Young Delinquent.
11. Spearman—The Abilities of Man.
12. Thorndike—The Psychology of Arithmetic,
13. The Washburne Arithmetic.
14, Ballari—Essentials of Arithmetic,
15. The Montessori Method,
16. Dewey—Democracy and Education.
17.  Galton—Inquiries into the Human Faculties,
18 The Winnetka Public Schosls.
19. Miss Parkhurst—The Dalton Plan,
20. Collings—Projects.
21. Caldwell Cook—The Play Way in Educa-
tion.
22. ]. H. Simpson—An Adventure in Educa-
tion.
23. Currie Martin—Adult School Movement.

The above is a list of a few of tbe most im-
portant books, which every Headmaster should
have in his library and encourage his Assistants to

read and give summaries of in Common Room
Meetings of Teachers.
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BOOKS BY C. S. SRINIVASACHARIAR, MA,, L.T.
‘ Professor of History, Pachaiyappa’s College, Madras.
(Special Period in Indian History for S. S. L. C. Examination, 1931)

A TEXT-BOOK OF INDIAN HISTORY.
INDIA UNDER MUHAMMADAN RULE—-(997—1605 A.D.))
(WITH ILLUSTRATIONS AND MAPS)

“The book has been written specially with the view of meeting the requirements of the
syllabus fixed for the special period in Indian History for the S. S. L. C. Exar'nination of 1931. It
has been equipped with three maps, three illustrations and an apparatus of important dates and
events.,” Price, Re. 12040,

e

(Special Period in Indian History for S. 8. L. C. Examination, 1932).

A TEXT-BOOK OF INDIAN HISTORY .
THE MUHAMMADAN POWER IN INDIA
PART II
THE MUGHAL EMPIRE (1526—1707)
WITH 8 ILLUSTRATIONS AND 3 MAPS,

This book traces the history of the Mughal dynasty down to the death of Aul'rangzib and
includes a brief survey of the rise of the European powers in the period, bringing the history of Fhe
English in India down to the formation of the United East India Company in 1708. The attent?on
of the reader has been drawn, wherever possible, to the original sources of information, both Indian
and European. The book will, it is hoped, satisfy the requirements of the students going up for
the S.S.L.C. Examination. It is equipped with three maps, a fairly full apparatus of dates and
events and several good illustrations. Price, Re. 1-4-0.

An Outline History of India to suit the recent syllabus of 8. 8. L. C.
: (In Preparation)
By the Same Author.
Indian History for Form 1 in (Tamil and Telugu), As. 7-6,
» for Form 11, As. 10,
» for Form L1 (/n Print).
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A HISTORY OF INDIA
FOR STUDENTS
By C. 8. SRINIVASACHARIAR, M.A.,
Professor of Uistory, Pachaiyappa’s College, Madras
AND
M. 8, RAMASWAM] AIYANGAR, M.A.,

Professor of History and Economics, Maharajak’s College, Viziana_qrum.
Part I. Hindu India. With Six Maps
WITH AN INTRODUOTION
By RADHAKUMUD MOUKKERJI, M.A., P.R.S., PuD.,
Professor and Head of the Department of Indian History, Lucknow University.
Demy 8vo. about 280 pages. Price—Rs. 2-8-0,

(Prescribed as a text-book for the Intermediate Examination of the
Madras University, the Andhra, the Annamalai and
the Benares Hindu Universities.)

PartII. Muhammadan India. With Five Maps
WITH AN INTRODUQTION
By MOHAMUED HABIB, B.A. (Uxox.), Bag-AT-Law,
Professor of History and Politics, Muslim Unsversity, Aligarh,
Demy 8vo. 384 Pages. Price—Rs. 3.

(Presoribed us a text-book for the Intermediate Examination of the
Madras, Andhra, Mysore and Annamalai Uaiversities.)
Recommended as a Reference Book for the Madras
8. 8. L. C—C. Group—History of India, for 1930-31.

Professor R, N, SanvyaL, M,A., Member of the Faculty of Arts, A
under date 28-10-1980 :— " Many thanks for your book, 1 carefully looked
that I find it useful, Though containing less matter than Iswari Prasad’
in India’ recently published, a copy of which was sent to me for review, it is more suited as a text-b
both on accouat of its brevity and cheap price. I propose at the next meeting of the Board of Ste}‘;'- ook
include this book for studeats of the Intermediate classes in the next prospectus,” ucles to

gra University, Gorakhpur, writes
over the book and I am glad to say
§ ' A Short History of Muslim Rule

Part II1L. British India—In the Press.
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EXAMINATIONS.*

BY MR. C. N. RAGHAVA CHAR, B.ScC.,
High School, Chickmagalur.

AM standing before you and make bold to

read this paper in the name of the millions
of students of Indis who are like dumb-
driven eattle in the vortex of examinations.
Throoghout India, edacation is divided into
Primary, Middle, Secondary and University
grades, the whole period covering about
15 years. Taking the average age of the
commencement of the education of a pupil
to be 6, at 21 a student can cowe out of a
Uuniversity with a degree, grantiog that
there is a continuous progress as tested by
the examinations,

Beginning with the fourth year Primary
till he finishes the Uuniversity course, every
boy has to undergo the ordeals of the exami-
nations twice a year, 4.6, in all, 24 times,
at the end of the Middle School courss
in some Provinces, for exawmple, Mpysgore,
there is a public examination conducted by
the Education Department. Thus at the age
of 14 or less, the pupil faces the first public
examination and he has to face three more
of the same type before getting out of the
University. The paes in thess public e¢xami-
pations is a pass-port for entry into the
Government and other allied services and
even fizes up his valuo in the matrimonisl
market. Thus the whole of education in India
is dominated by only one idea, that of prepar-
ing the pupil for the examination. This un-
happy state of things is a direct result of the
origin of the modern system of education in
Iadia. The first Universities started in ladia in

1858, thoss of Madras, Bimbay and Calcatts,
wore modelled after the then London Uni-
versity, and soon after a number of private
snd poblic schools were started with an
express purpose of producing Eoglish-
knowing clerks for Goverpment jobs,
Though some changes in the ontloock on
education and the methods of conducting
examinations have taken place in Eagland
after that period, the educational machinery
here has been too slow to move. Being an
imitation of the Koglish educational system
and that a bad one, we have all ita defects
and some thiog more, In spite of the Hunter
Commission of 1881, the University Com-
mission appointed by Lord Carzon in 1901,
the Sadler’ Commission of the Caloutta
University and even the recent Hartog
Committee, the wuch-needed reform in the
condnct of examinations has not yet come.

Examinstions are certainly necessary to test
the attainments of the pupil and incidentally
the effect of instrmction, Bat the vital things
that affect 8 student by edacation—per-
sonality, character—are beyond the pale of
testing by the method in vogue. The essay
type of questions is the common form. The
name of the Examiner is kept coufidential.
The Examiners that do not know the
stadents, test them from a distance. Sealed
envelopes copntaining questions are seat to
various centres and the Chief Superintend-
ent opens the cover with sharp ecissors in
the presence of the examinees after the first

* A Paper read in the Secondary Education Section of the All-Asia Educational Conference held at

Benares, Dacember 1930.
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bell. Absolute silence is to be maintained
in the hall and the examinee is not allowed
to put any question to the Superintendents
regardiog the question paper. Thus a
completely artificial atmosphere full of
mysterious and dreadful air is created at
the time of the examination for the candi-
dates. The result of education on the boy
is tested by his performance in those four or
five hours of artificial atmosphere, The
presence of strangers, the strange locality, the
misunderstanding of the phrasiog of ques-
tions, the ill-luck of the candidate in not
getting the questions in the portions he is
thorough with or interested in, the essay
type of examination, the temper of the
examinee at the time of answering and that
of the Examiner at the time of the valua-
tion and the errors in valuation dae to

the difference in perception of different-

Examiners, all these make the present exam-
ination system a thoroughly unrelisble
method of testing a boy's konowledge. In
the words of Mr, Wuodbarae : * It is neither
a fair test of mental capacity nor of mental
products. It rates both intelligence and

progress on the basis of a chance perform-
ance.”

Modern examination ‘being a limited
sampling,’ has indaced the students t»
cramming and they eagerly huat after notes,
questions of the previous years and try their
best in guessiag questions, without caring to
study the subjects thoroughly. Just betore
the examination, there is regular fl )w of letters
between the hostels of different colleges
of the same University sending ont expected
questions as guessed from listening to their
Professors, Liet me give a personal experience.
In 1920 when I appeared for the B, S,
examination, we had guessed all the questions
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in one subject by examining those of the
previons year and including the new portion
tanght. We had mugged up answers for the
questions aad the expected happened and
all of us got more than $09, in that paper.

The effects of modern examination are
neither pedagogically sound nor hygienic-
ally safe. The cramming which helps in the
modern system is postponed till a later day of
the year and there is very great over-pressure
on the minds of the candidates just before
the examination, This pressnre falls hardest
on those who least need the stimulus of an
examination for study. The best boys are
anxious wot to fail; their anxiety causes a
dangerons nervoms strain, resulting often
in abnormal signs of over-fatigue. At the
time of the examination, it is common sight
to see lights burning all the night in the
college hostels. 1f A and B sre room-mates,
A goes to bed at 8 P, ¥. and B reads till
2 a. M. and before going to bed wakes wp
A who then continues his reading till the
morning snd then sleeps. This kind of study
is not education but violent mental athletics
which is both wasteful and injarions. This
over-strain brings oo permanent nervons
disorder. A friend of mine who followed
this kind of study, when he came to the
Ezamination Hall and commenced writing,
was not able to distinguish lines, Hach line
appeared double and he counld not write
anything., He failed that year; failure caused
a complete break-down and he is still an
under-graduate with extreme pervoasness.
Another came to the hall with high fever,
vomitted in the Examination Hall, and had
to be escorted to his home, Gentlemen, snch
instances do take place year in and year out,

Sometimes students commit suicide on

account of the fear of examination or of the
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failare in it. Such instances we may feel
are not many, They are extreme cases, it is
true. Bat the permanent injury done to
each individual turned ount of the colleges
with a minimum of 24 exawinations including
four public examinations, is tremendouns. I
know the case of very many who never failed
in any examination but have often dreamt
of having failed in the examinations and
undergone wisery in their dreams, long after
they left off study. If a research is wade
into the question and weights are taken of
students appearing for an examination from
a mounth or two before the date, the bharm
done to the students can be gauged. The
emotionsal strain caused, the physical energy
wasted, are something more than the gocd
resulting from this system.

The duration of the examinations—a
mioimum of five hours per day, the length
of the period ranging from a week to three
weeks in the case of Universities, the summer
season of the examination with a temperature
above 100° and the period of suspense of two
or three months bstween the date of examina-
tion and that of the publication of the
judgment—all these have their injarious
effects on the growth of the would-ba citizens.
Bven in the Middle Szhool Examination, the
boys of 14 have to write at a stretch for 5 hours
daily and answer sometimes papers on three
different saobjects on the same day. The
educational worth of all their life is jadged
by that performance by an unknown exam-
iner. Hven if he fails in any one subjact
by two marks, he has to stady all the subjects
over again. Last year a atundent failed in
the S. S, L. C, Examination of Mysore in Hie-
tory and Geography by getting 33%. Though
he got more than 35% in all other subjects,
he was not admitted to the University, To
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make up this deficiency of 29, caused, very
probably, by the temper of the examiner at
the time of the valuation, he has to study
all the sabjects for another year. What a
wastage in human energy! The schools
instead of training future citizens and making
them fit for their life’s work, seem to be
factories of devitalisation by this monstrous
gystem of examinations,

The pablication of the results as judged
by this wonderful system is another weapon
of modern machinery to diminish the youth
of the yonng, The Universitiss ou an average
fail more than 60% of the candidates and throw
them into the world. These dispirited, die-
appointed, half-educated young men are now
filling up the ranks of the unemployed. Re-
marking on the low percentage of passes, 307
in the recent F. L. examination of the Madras
University, a bewildered student suggests as
a remedy that a paper may be divided into
88 many parts as the number of the exam-
iners and each examiner be given a part
for valuation, He hopes by this to dimiuish
the evil effects of the diffsrence in perception.
A similar system waa tried some time back
by the Panjab University when the answers
of the same questions of all the candidates
were valued by cne examiner, all the exam-
iners sitting in the same room. Roading
and re-resding of the answers for the same
questions for four to five hours made the exam-
iners incapable of distingnishing between
correct and incorrect answers. De. Ballard has
immortalised the difference in perception of
examiners by his record of the examiunations
in history of an American Uuiversity in 1920,
when the six Professors working as a psnel
plucked one of themselves by valuing his
reference answer psper which got mixed up
with the papers of the candidates,
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The evil effects of examinations are felt
even in class promotions, Nothing can be
more uunnatural, educationally uvnsouund,
psychologically illogical than to make a boy
re-learn all that he has learnt in the previouns
year just becamse he fails to come to the
gtandard by a few marks as judged by this
chance system, The modern examination
system in India i8 not even hundred years
old and is a direct result of class inatruc-
tion and mass production. Though theoreti-
cally every educationalist talks of the cbild
as a centre of eduncation, in practice, the
individual is clean forgotten, ““The ancient
Indian Universities of Taxila, Kanauj, Kasi,
Baghdad, Agra aud others were most uulike
the examination machines provided by
modern Universities.” Students flocked there
not because of getting a passport into Govern-
ment service but because of the eminent
Professors, Acharyas and Maulvis, To be
known as astudent of a famous Professor
was itself a certificate, The merits or the de-
merits of the pupils went to the teacherr.
The attainment of the pupil was tested daily
and individuslly and a thorough mastery of
the subjict was obtained in practically the
same period. There was no going back by
a year or trying to forget the learning of an
year for the sake of afew marks, but a
regular onward march of progress,

The modern examination is negative in itg
effects. It tests what the student has not
attained and declares that about 60 or more
of those that sppeared for an examination
have not attained a required standard; but
have they not learnt anything and are they
not fit for anything ? Lot us think of a posi.
tive method of judgment. In this August
Assembly of Asiatic Educationists held in this
famous ancient seat of learning, let us with
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one strong voice sound the death-knell of the
modorn system of the examinaticns and
replace it by the new type of examinations
and individaal inmstruction, thus achieving
the real purpose of education. The test
should examine the attainments of the boy
and not declars his defects only to the world.
The examinatious and the pablication of the
results should go. Let ¢ach school be ¢rusted,
and let each teacher be trusted, to judge the boy
properly and record his progress well and give
him a certificate of merit, and let the
employers have their own tests differing
according to the nature of the employment,
Let the Universities grant degrees on the
strength of the actual work done in the college.
Let not the failure to get the degree of a
University mean the utter uselessness of a
man as it means now.

The new educational methods now followed
in the West are due to the genins of three
ladies, Madame Montessori, Miss Parkhurst
and Mrs. Harrie. May I appeal to my
Asiatic brethren to show a way of solving
this vital aspect of education and may I at
the same time hopo that some daughters of
Asia will find out a new way of conducting
eXaminations and thus prevent the sppailing

waste of human energy, May Ganga Matha
grant our prayer!
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JULIUS CAESAR.

By MR. M. V. RAJAMAN], B.A.
" O Julius Casar ! Thou art mighty yet.”

THE tragedy of “ Julius Coesar”” which is
L  second only to the great quartette of
tragedies was first published in the first folio
of 1623, There are no sofficient grounds to
prove that it appeared previously in the
quarto, Since there are no positive evidences
available as to the exact date of composition,
we have to fall upon indirect testimony. The
name of the play is not mentioned in * Palladis
Tamia” of Francis Meres which means that it
ought to have been issued only after the 7th
September 1599, Besides in Weever’s ** Mirror
of Martyrs” of 1601 there is a distinct
allnsion to the speeches of Bratus and Antony
and more particularly to Brutns’s assertion
which Shakespeare alone makes, namely, that
Ceesar was ambitions, in the Second Scene of
the Third Act, In this book also there is an
allusion to the change that came over the mob
after listening to Antony’s speech—an
aspect of the drama which is emphasised by
Shakespeare more than by anybody else. It
is also believed by some critics of eminence
that in the Fifth Aet there is an allusion to
Drayton’s “ The Barons’ War ” of 1603 which
resembles the conclading words of Antony,
These lines did pot ocour in the first edition
of the poem which was then called
# Mortimeriados,” Hence Gervinus concludes
that Drayton and not Shakespeare is the
plagiarist, Jalius Cesar may therefore be
placed between 1598 and 1601.

Edward Dowden, the great Shakespearean
critic, arguning oo the strength of some
aflinities between Julius Cwsar and Hamlet
prefers to assign Julius Casar to more or less

the same time as Hamlst (s.¢) about 1601 or
1602, Both Julius Cesar and Hamlet are tra-
gedies of thought, rather than of passion. The
leading characters in both these tragedies are
dignified nobles, who fail through inherent
w<?akness or defect rather than through any
crime, Noeither Brutus nor Hamlet is qualified
to aganme the burden since both are thoughtful
by natare, unfit for practical action. Another
evidence to fix the date of Julius Cesar is
found in the allusion to Act V, Scene V, 78-75
in a play of Ben Jonson entitled Cyuthia’s
Revels ” published between 1600 and 1601,
There are also some references to Ben
Jonson’s “ Every Man Oat of His Humour ”
which was published in 1599, Hence Julius
Czsar conld not have been written before
1599 and since Weever's “ Mirror of
Martyrs” written two years baforo itg publi-
cation in 1601 contsins a distinct allusion
to the speeches of Brutus and Antony, the
tragedy of Julius Cwsar could not have been
written earlier than 1599,

As is usmal with Shakespeare, he never
broke his head to invent a new plot for his
tragedy. The raw material to be chastened
he found in Platarch’s “ Lives of Caosar
Beatus and Aantony ” translated by North’.
Plutarch was a Greek writer of exemplary
biographies who wrote the lives of many
noteworthy Greeks and Romans, He was
born. in the smsll town of Chaeronea in
Boetia, He lived duriog the time of the
Emperors Nero and Trajan, 50-100 A.D., which
included the best part of his life, Thoilgh he
spent the major part of his life in Chaeronea
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itself yet he went to Rome where he studied
and lectured, Plutarch is mainly celebrated
for his forty-six parsllel lives which many
critics of eminence think him to have written
after his sojourn in Rome, Though Plutarch
has written some philosophical essays which
go under the title “ Opera Moralia,” Pluatarch
is remembered only as the aathor of the
matchless biographies of Greek and Roman
worthies, Platarch’s plan in writing the
forty-six parallel lives, as he called them,
seems to have been the publication in sauc-
cessive books of biographies in pairs of 8
Greek and a Roman, being selected as the
subject of each pair. IHe generally paired
those whose careers had a certain resem-
blance.

Sir Thomas North did not translate these
biographies from the original Greek bui from
a French version of Jacques Amyot, Bishop of
Auzere, Jacques Amyot bimself did not go to
Platarch directly but followed a Latin text.
Though these lives have passed through three
languages yet it is invalaable because it was a
model of the prose of North’s time and still
more because it was that version which was
followed by Shakespeare, Sir Thomas North's
Plutarch appeared in 1579 aud it was so
popular that numerous editions were coming

out. This translation supplied materials for

the three Roman plays ‘Julius Cwsar,’
¢ Autony and Cleopatra * and ¢ Coriolanus.

The entire story of the play beginning with
the feast of Lupercalia, the offering of the
crown by Antony to Caesar and his subsequent
death and ending with the battle of Phillippi
and the death of Cassius and Brutus is the
borrowed material from Platarch. Not only
did Shakespeare take from Plutarch the
materials for the story of the play, he aleo
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borrowed some personal details concerning
the characters in his play, Shakespeare as
also Platarch mention that Cae3sar was
sufforing from a falling sickuess, that Auntony .
was pleasure-seeking, that Cussius had lean
and hupgry looks and that Brutus had
gtadious habits, Thus we see that he
borrowed the entire plot of the play and a
fow personal details of some of the chief
characters in the drama from North’s
translation of Platarch,

To add to all these, Shakespsare has used
gome of the same words which North himeelf
has nsed. Shakespeare might have written
the play with Platarch’s ¢ Lives’ fresh in his
memory and thus perhaps unconsciously
repeated the same words,

Though Julius Csar is not an example of
Shakespeare’s resourcefalness in the inven-
tion of plots and incidents, yet his treat-
meni of the material supplied by Plutarch
reveals Shskespeare’s genius, The maurder
of Criar with its avengement was the
primary theme of Shakespeare around which
he wove the play. Using his marvelloos
powers of selection and rejection Shakespeare
chose only those incidents from Platarch
which bear directly on his purpose and
everything that was irrelevant to him in
Platarch was kept out, thus making the play
a unified whole. This was achieved at the
cost of deviating from history on more
ocoagions than omne,

According to history, Julius Cwosar
celebrated his triumph over Pompey six
months before the feast of Lupercalia. But
for the sake of dramatic effeot, Shakespeare
makes Cemsar’s celebration of the victory on
the day of the feast of Lupercalia, Another
point of difference between the ¢ Lives ' and
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the play is that in the latter, the assassination
takes place ia the Capitol and not in the
Coria Pompeiana as stated by Platarch.
Again Shakespeare “ assigned the date of
the murder, the reading of the will, the funeral
and Antony’s oration and Octaviug’s arrival
at Rome to the same day, Historically the
marder took place on March 15th, the will
was paoblished by order of the Senate on
March 18th, the funeral was celebrated on
March 16th or 20th and Octavius did not
arrive  till May” The two battles of
Phillippi have been made into one.

Shakespeare’s treatment of history there-
fore has the merit of giving us something
which is  peculisrly and convincingly
Shakesperean rather than aim merely at
external fidelily. Oae important difference
exists between a history and a drama, In
history we are concerned with a series of
events but on the other hand a dramatist
singles out one central action which is self-
safficient and complete in itsclf. Shakespeare
may be allowed the dramatist’s license to
curtail the length of time and compress facts
dealiog with events that extend over a long
period. Osherwise his work would be
denounced as lacking self-sufficient com-
pleteness in itself. It is Shakespeare’s special
merit that in his dramas his one aim ig to
unify action and to group events aronnd some
one central idea,

Some suggestions for Antony’s oration over
the dead body of Cwmsar in Act III, Scene 2,
are apparently taken from Appian’s * History
of the Roman Civil War,” the translation of
which by Bynniman was made in 1578
Appian was an Alexandrian writer who lived'
8t Rome in the second century A.D, ang
wrote in Greek a Roman history in 24 books,
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Plutarch mentions in his ‘Lives’ the displayin

of the blood-stained mantle by Antony ang
the frenzy of the poople but does not give
the substance of the speech. It ig quite
uncert:?in' 88 to whether Shakespeare used
any existing play on the subject since there
weré numerous plays in vogue, ¢ Thg Story
of the Doath of Czosar ” had been & popula‘r
one amoung the predecessors and older
contemporaries of Shakespeare. A drama
entitled ‘the Fall of Cwmsar’ and desling
with the facts of the struggle beween Pompey
and Cmsar was played at Whitehall as early
a8 1562, while another in Latin entitled
¢ Cxsar Interfectns,” the work of a Dr, P.
Liades, was represented at Oxford in 1582, In
his ¢ School of Abuse’, moreover, Stephen
Gosson indirectly refers to a ‘Ceesar and
Pompey’ haviog been popular in his days
(1579) while there is still more mention made
of the existence of plays on Julius Cewsar in
Henslower’s Diary (1594), *“ Mirror of Policie’
(1598) and Heywoods’s ‘ Apology for Actors,’
(1612). While Polonius undoubtedly refers t’o
the great popularity of the subject when he
says “I did ensct Juling Crosar i I was killed
in the Capitol : Brutus killed me.” As late ag
1604 probably before any intelligence of
Shakespeare’s mighty achievement save the
w7‘£}guest, ramours had crossed the borders
Sir William Alexander, Earl of Stirlin ,
produced his tragedy of ¢ Juligg Cacsar’ i’;
Edinburgh. Curiouns points of resemblance
exist between the speeches of Brutyg Caosnr
and Antony in the two dramas, b:]b these
must have resulted from the tw
borrowing from the same anth
North’s Plutarch, of whigh 4 new e
appeared in 1598,

As Prof, Dowden remarks,
‘Julins Camsar’ is one of the

0 wWwriterg
ority, viz.,
dition had

the tragedy of
most perfect of
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Shakespeare’s plays, more perfect than his
greatest tragedies even, The great quartette
of tragedies : ‘ Hamlet,” ¢ Othello,’” ‘ Lisar’ and
¢ Macbeth’ fail to become perfect simply be-
cause they aim at grasping greater, more terri-
ble and piteous themes. The story of the play
is simplicity itself, Cussius was afraid of Jalius
Caxsar becanse he put an end with an iron
hand to all traces of republican rule io Rome.
So he won Brutus to his side with an appeal
to his family hononr and Casca by a subtle
flattery of his courage. Oa the morning
chosen for the murder, J ulins Cesar was warn-
ed by many omens not to stir abroad, Decius
Brutns persuaded Caxesar to go to the
Capitol, ignoring the omens in spite of the
vehement protestations of Calpurnia, Cewasar
went to the Senate and there he was murdered
by the conspirators. Mark Antony, a good
friend of Ceesar, took the permission of the
murderers to make a funeral oration over the
dead body of mighty Casar, In his oration
he so inflamed the people against the
murderers that they were compelled to leave
Rome. Afterwards Antony joined the
nephew of Cresar, Octavius, and defeated
Brutus and Cassiug at the fatal field of
Phillippi, Cassiue and Brutus killed themselves
with the help of their servants,

Shakespears’s pictare of the dictator has
been much criticised as unjust and inaccurate.
Coesar appears only in Three Scenes and is
mardered in the First Scene of the Third Act
and even where he appears, Shakespeare
seems to emphasise upon the weakness, rather
than the strength, of Ceesasr. He 1is
suffering from a falling sickness and he is
deaf. He spesks in an arrogant msnuer
and though he professes to be con-
gtant wavers in his decisions. With all this,
Shakespeare has called the play ‘Julios
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Cesar’, Tt is trae that he appears only in
three scenes in the drama and that he is
liable to the falling sickness, deafness
of an ear, and a host of other minor
disabilities and wesknesses, But his bodily
presence is only of a secondary importance
and it is only the spirit of Ce>ar that is the
dominant power in the tragedy. Bratus who
is more of a theorist than a practical man
failed to see where exactly the power of
Coosar lay. It was not by removing Coesar
that Ceosarism could be extirpated, The spirit
of Caesar ranges on a mission of vengeance,
and with cuarions irony Ceasiar plaots the
sword in the hearts of his enemies Cassing and
Brutus, In the latter part of the dramsa in
the celebrated scenme which shows to the
lack of cohesion and unity smong the con-
spirators, dead Coesar is a third party in the
famous interview between Brotus and Cassius
and overshadows the whole dialogue, Though
Cacsar is dead, ia fact he is alive in spirit,
Through the transmuting power of Shake-
gpeare’s art the evil spirit of Brutus has been
artistically turned into the objactive ghost of
Cewsar which haunts Brutus and distempers
his iron soul.
II

Brutus has got his own detestation towards
the gamesome Autony who was pleasuro-
loving and impulsive by natare. From the
part that Brutus plays in the drama, and the
highest words of praise in honour of him
which Antony speaks, wo are led to think
him to be the real hero of the drama even
more than Cesar. Buat when we realise what
8 bundle of inconsistencies Brutus was, how
lamentably he lacked self-knowledge and
how miserably defective he was in his under-
standing and konowledge of the world in
general, the presence of these defects would
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naturally disentitle him to the statare and
dignity of being the hero of the drama,
Brutus’s nature was of unalloyed nobility of
the highest order and within bim he combined
all the splendid virtnes of sincerity, selfless-
ness, courage and simplicity,

Republican ideals are to him everything on
this earth and without reasoning he accepts
them and acts upon thew, There was an
inner couflict going on in his mind between the
demand of political idealism on the one hand
and the claims of parsonal attachment towards
Cear on the other, No doubt it was really
magnanimous on the part of Brutus to bave
asserted the suopremacy of Duty but wherein
lay the offence of Cxsar? At one time he
speaks that Ciesar never offended him and
on the next occasion we gee him waxiog
eloquent over the tyranny of Cmsar. Here
lies the incoosistency in his nature, He
accuses Cato for committing suicide while he
himself commits suicido when he finds that
Octavius and Aotony are triumphant,

The vital defect with Brutns was that he
wus pot able to judge men and things
properly, Ho never snspected thut Cassiug
was irflaenced by personal motives in a]
that be dcid. He never anticipated the
danger that was in Antony. Wherever
Bratus goes wrong, it is through his innate
nobility, If Brutusallowed Antony to speak,
it was merely because he was anxious that
due tribute of honour should be paid to the
deceased Cwsar. The spoech of Brutus is ap
admirable reflox of his character fitting ag it
does a mere theorist delighting in logical
arguments, sententious moralising and gelf-
satisfied declarations. Brutus made the
mistake of fancying that even the meanest
Roman citizen was capable of rising to the
moral heights and levels attained by Brutus,
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“On the other hend, the speech of Anton

lays bare a personality rich i varjied arts anz
resources that are bound to tel] in reckonin

with a  popular andience, The wholi
procedure of Antony testifies to his supreme
command over modes of popular address and
sppeal, First as regards literary qgualition
Antony’s speech consists of noble and artfal) :
modulated verse and carefully managpz
transitions from mood to wood as the needs of
the hour dictated. Antony realiged fully that
there was no use wasting arguments or logic
upon & popualar mob, and therefore carefully
kept out the folly of giving an

array of
reasons.” y

A‘ koen contrast between Brutoe and
Cussius has been developed in the play b
Shakespeare from the meagre hintg eupplieg
by Platarch. While Brutug jg an idealist or g
theorist spinning cobwebs of fine theories
the logic of which theories ia severely shaken
and upset by the compelling logic of
circumstance. Cassins is a practical man of
actions with all the resonrces of esergy and
foresight. In  practical foresight  and
knowledge of the sclaction of the right kind
of. men for gaining the end in view, Cassius is
distinctly superior to Brutas, Cassius s
endowed with rare powers of observatjon
while Bratus does not know how
and take the right measure of the m
dealing with, Bat unfortunately j
matters when the two friegg
practical man ig nearl
while the severe think
the wrong. For exa
the wise counsel of C
inclusion of Cicero
rhetoric of Antony ap
gift of a great oppo
him to speak gt

to study
en he is
o all the
8 differ the
Y always in the right,
er is almogt always in
wple, Brutus over-rules
asgius in demanding the
to counterbalance the
din not makipg the
rtunity by permitting
the funeral, Brutus
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dismisses Antony because he was gamesome
and given to sport little realising that the so-
onlled limb of Cewsar might be a potent
gonrce of mischief. Cassius realised that if
at all Antony was to be spared he ought to
be kept in good humour by a share in the
right of disposal of honours and dignities in
the State and by a committal of Antony to a
definite declaration of good will aud friendship,
Bratus on the other hand was guilty of a
good miscalculation about the possibilities of
Antony aud his genius for mischief. The
difference between Brutus and Cassias is
very well geen in the motives that colonred
and inflamed their conduct. The thoughts of
Brutus were undoubtedly nobler, If at all
he murdered Cwsar it would be ouly for the
sake of the general good and never for any
personal pre-possessions or prejadices. Behind
the energy and personal hatred of Cassius
there surged an impersonal hatred of govern-
ment and institutions as well, But the
republican motive in his case was not by any
means 8o strong as the nean jealousy. As a
soldier and a warrior Cassins was distinctly
superior to Bratus who more often than not
flouted his comrade’'s proposal, Brutus had
meekly acqaiesced and exhibited a slavish
deference in spite of proved indiscretion if
not incompeteuce. Cassiua knew the world
and wanted to fight it with its own weapons,
while Bratus had not the genius for under-

" standing the wrongs of the world and there-

fore stuck to employing pure and moral
means for securing definitely imworal ends,

Mark Antony is a versatile genins full of
great virtues coupled with striking defects,
He has got that capacity of judging and
managing men and things which ability is
sadly wanting in Brotus. He is a past
master not only in managing the conspirators
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by his great genius for readiag their minds
and hearts but also in his study of the mind
of the crowd and the arts that he employs in
winning them over to his side. In his
behaviour towards the conspirators he
exhibits a consummate tact and skill and
behaves only as one could behave who has an
instinctive apprehension both of their good
and weak points. In studying the mob he
exhausted all the delicate arts of flattery, He
started by flattering the mob and behaved as
if he was simply in their hauds and would
gladly be led by them. He knew how to
appeal to their self-interest and finally he
turned to excellent account the instinct of the
mob for hero-worsbip, He then -carefully
drugged their reason and stimulated their
feelings of sentiment in the way in which
a great orator like him with his impulsive
nature can easily manage.

Antony was a good soldier as well, 1t was
because of his military prowess that he
won a victory over the republicans. He was
full of model courage and was capable of
gennine personsl sttachment. The keynote
of his character throughout the first part of
the play ia his great loyalty to his friend,
Julivs Caesar, Though Cussius, the shrewd
observer of mankind, judged Antony’s
character with precision and insight, Brutus
misjudged him as & gamesome reveller. By
bis brilliant strokes of rhetoric and oratory
be enlisted the sympathy of the citizens and
deepened in them their ancient love of Ceosar
and Cxsarism, Antony risked his very life
in his devotion to Cewmsar, In the latter
portion of the drama his slavish ambition
triumphed over the strong motive of avenging
Cwsar, He was selfish and cruel as proved
by' the utterly callous way in which he
bartered away the life of Lepidus and put the
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Senstors to death wholesale. The impression
of Antony that is left in ns at the close of the
drama is that there existed some hope for a
man who in spite of his reckless proscriptions
and cruelty still recognised the nobility and
worth of essentially noble natares like that of
Bratus and Cassius.

The one character that arrests the reader
while perusing the play is that of Portis, the
loving and fit mate of Brutus. As Mr,
Jameson remarks: ¢ Portia is but a softened
reflsction of Brutus; in him we see an excess
of nataral seusibility, an almost womaunish
tenderness of heart, repressed by the tenets of
his austera philosophy, a Stoic by profession
and in reality the reverse—acting deeds
against his nature by the strong force of
principle and will, In Portia there is the
game profound and passionate feeling and
all her sex’s softness and timidity, held in
check by that self-discipline and stately
dignity which she thought became a woman.
i« So father’d and so husbanded,” All that
we see of Portia in the drama is a scene
where an exchange of talk b:tween the
husband and wife want on; in another we
observe her full of trepidation oa the morning
of the assassinativn of Cw®iar, and in a third
scene where we have an accouunt of her death,
She claimed the right to share her husband’s
troubles, displayed an eager solicitude for his
success and was fall of distraction at bhis
absence, After the fashion of the Roman
matrons, she clsimed the right to share in her
husband’s secrets but this eagerness is not due
to sny vulgar cariosity but to an exalted con-
ception of the marital tie, Calpurnia on the
other hand was full of superstitious fears and
W‘&B a woman showing all the solicitude that &
wnfe. can show for her husband’s safety not
realising a8 Portia does the special position of
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honour » Roman wife held in the scheme of

life. It is becanse of this that Brutus
exclaimed :—
* You are my true and honourable wife ;
As dear to me ag are the ruddy drops
That vist my sad heart "'~—
1f the chief trait that marked the

conspirators who were mea possessing iron
will was resolution that which characterised
the mob was ficklenese, Five times in the
play do we witness a complete revolution of
popular feeling in Rome. The mob areliable
to be easily swayed by passion and never
convinced by argawments. The first change
Fhat comes upon “ the mob to our koowledge
is their desertion of the canse of Pompey to
that of Cwsar who cumes in triumph over
Powpey’s blood.” Then Marullus the tribune
shamed them out of their now love for Ceesar,
In Plutarch the citizsns kill Ciona mistaking
him for the conspirators, bat Shakespeare’s
narration ia deliberately desigoed to illustrate
the absurd and ridiculons excesses and the
naked savagery of the mob, When Bratus was
explaining to them why he mardered Cwesar
they wisonderstood the whole vrend of his

noble endeavour and eried ount “ Let him

b " . )
e Cxiar” This is aludicrons and amusing

illustration of what the mob understood by
freedom and liberty while they shouted in
common with the emauncipstors of Rome
Though they were convinced by the argu menté
of Brutus they were impresiod by his noble
personality, “Uuader the ipflacnce - of
'Antony’a impasgioned sppayl thoy broke out
loto tears sud sware thut they would follow
and die with noble Antony. When roused to

revenge they displayad th i
o g ey o unrestrained fary

indebted to Soukeapeare  waa mot

Platarch in the
' matter of
presentiog the mob, for he drew his facts at?d
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ideas from the knowledge of the contewporary
mob,

Among the upper classes in Rome who
thirsted for constitational freedom, a jealousy
ageinst Coosar existed but the valgar mob
nover worried itself with any such principle
or dogma. They merely loved to fasten
themselves to the coat-tail of some political
personage or other— Yesterday it was
Pompey ; to-day Ceesar ; to-morrow morping
Bratus and in the evening Antony.”

In both Julius Cwmsar and Hamlet,
Shakespeare represented two men, unpractical
and philosophical, who were compelled to act.
Though Bratus acts, he acts ill-advigedly as an
idealist with no true eye for judgivg men and
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things, All the tact and insight which
Brutus wants, Cassius supplements, bat of the
ansullied character and the freedom from
personal motive which Bratus possessed,
(agsiug has none, In his wife Portia, Brutus
has found one who is equal to bimself. As
Prof. Dowden says the character of Julius
Csesar has been conceived in a very irritating
manner, yet the play is rightly named after
him, because, though he is physically absent,
his spirit rnles thronghout the play till both
Brutus and Cassius fell dead.

The one political lesson that is borne in
upon the readers of Julius Czsar is thab
the idea of republicanism was beyond the
comprehension of the citizens and hence
monarchy became inevitable.

e
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RE-ORGANIZING THE INDIAN EDUCATIONAL SYSTEM

By MR. N. K. VENKATESWARAN,
Vanchiyoor, Trivandrum.

HAT bas the present educational system
taught us? This, more than anything

else, that it would no longer be able to cope
with the growing needs of the country. The
system was good enough in the beginning
when it served the people well. It brought
India in contact with modern thought and
gave her a new unifying and broadening
inflaence on acconnt of the Euglish language.
But its range of utility was limited, and the
percentage of people that could under any
circnmstance derive benefit from it was even
smaller, It cannot be claimed that not more
than 15 or 20 per cent. of the students that
pass through the schools have the intellec-
tual equipment necessary for gaining
advantage from the course. It is true that
some of these favoured studeunts accomplish
good positions in life, but the others who
form the msjority attain little success, and
materially add to the just discontent in the
land, There is an implied promise, although
nowadays it is often, and with increasiog
emphasis, denied, of employment in the
present educational system, and this gives
disappointment an edge. It must also be
remembered that the examinations with
which the system is well-supplied are ouly
tco willing to lessen their rigours, as no
examiunation-system would be tolerated that
uniformly waintains an 85 per cent., failure-
list, eo that large numbers of candidates who
have derived little benefit from their
edocation are granted the certificates and
dipiomas which on gronnds of intrinsic merijt

could only be granted to a much smaller
number.

'I.‘he defects of the present system of edu.
cation are then briefly as follows :—

1.
and t{fe::,nmlcfriiv(;:l{m? bt Photeesione,
) absorh only a small
percentage of the population. 9. Onl
small percentage of boys and girls coy 13
Fmve the required affinity to it to profis fu
it. 3. Most boys and girls, who have ":;‘
means, are availing themselves of it. 4, Con(i
sequently educational standards have been
lowered in consideration of these vast
uumbers having little aptness for it, The
re'sulb is that an education suited to a
winority of boys and girls has been allowed
to suffer degeneration to make it an accept-
able general education for all, and the un-
employment that necessarily follows carries

with it a suggestion that it might have been
avoided.

. It is therefore necessary tbat the prevail-
ing eduacational system of India must be
changed in the direction of diversity and
amplitude. A general education capable of
re’ﬁning mind aod body must be brought
within the reach of all, It is in the primsr
tstage of growth that such unfoldment amyi
1mProvement are most easily achieved
.anar.y education, rich and comprehensive.
m.quall.ty, is what India needs above all
thmgs.ln the way of education. Higher
edu'catlou has overshadowed primary idu-
cation in India long enough in all conscience
The need for more and better primar.
schools with nourishing studies and acbivitieys
and proficient teachers cannot be too gener-
ously answered for & long time, =
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Agricalture is the mainstay of In lian life,
and there is no reason why a general agrical-
taral bias calcalated to kindle love of soil,
rain, ean and plent-life in the growing
children should not be given to primary
schools. Such love must be useful and even
inspiring to all children in [ndia, whether
urban or rural, for by such love only can the
great call of thisimmense land be truly board.
Itis often supposed that there must be &
certain opposition between general and voca-
tional eduncation and that auy sort of voca-
tional bias must be too wmaster-of-fact to
appeal to the imsgination of the very young.
Children themselves supply a convincing
contradiction. The craftsman’s son finds
almost instinctive delight in the ckilled work
of his father. Hs begins by playing at it and
rapidly passes to earnest emuiation. It is
this psychological iustinet of imitation and
emulation that has prodoced the fabled ekill
of Indian artisans flowing from father to son
through many generations. The same prin-
ciple of the importance of object-lesson in
education applies to agriculture, and the fear
is groundless that vocational education in
early years might be somewhere and in some
way unedacational. In fact, it is difficult
to think of 8 more eduoeational subject than
agricultare. Lo fact, the inclusion of practical
subjects in sohool studies bas become iwpera-
tive in view of the uneducational results of
exclusively intellectual and literary courses.

Primary education including a select nom-
ber of practical subjects wounld need at the
Jeast & term of five years to fulfil itself. The
curriculnm must contain resding, writing snd
arithmetic on an ample scale, drawing,
ginging, hygiene, agriculture, & handicraft
suited to the locality, and encugh play.

Before the subject is purened further it i8
necessary to coosider a secondary matter of
great importance to all stages of education in
India. Holidays are generally sopposed to
be an educational necessity, but most teachers
in India would agree that they do little good
to the students. The long vacations only
make an idle interruption to the pupils who
return to work unrested and more backward
in both mind and body than when they left it
presumably to erjoy A strengtheniog stretch
of boliday, The strain of continaous intellec=
tual education may be too heavy to the young
needing to be suspended now and then, but
the system that snswors to intellectu ;] educa-
tion to-day in this conntry cannot be said to
be capable of imposing the said strain, and
holidays have become an orthodox waste of
time in ways more harmful than otherwise.
In the re-organized echeme in which it should
be the aim to mingle intellectual pursaits with
interests of eye and hand, the psychological
necessity for periods of suspended school-
uctivities would not be present, and it should
always be the aim to gain the maximum pace
of knowledge and proficiency in the minimom
time without breach of the laws of bealth and
growth,

If we bear this point in mind it should not
be difficult to see that a four years' education
in the secondary stage must bs sufficient for
our purposes, There ia immediate need for
the introduction of a noticeable leaven of
vocational bias in our secondary schoole. The
introduction of practical activities must also
ensble the present literary and intellectusal
studies to function frauitfully for larger
numbers. I suggest a course of agriculture
and haudicrafts common to all schools and
the ipstitation of purely vocational aund
technical echools for further pursuit of vocae
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tional studies. In the reviseqd scheme the
schoole, both primary and secondary, will
divide the day into two balves, one going for
literary and intellectaal studies and the other
to practical subjects, The vernaculars would
be the medinm of instruction ag it is mani.
festly absard and wasteful to entrust thig

fanction to a foreign language, but Eeglish
)
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tor obvious reasons,
studicd with unabated
fraitful ways,

literary and int

must continne to be
interest and in more
Tho colleges will contivue the
ellectnal eduostion of second-

ary schools much in the same way a8 they do
now, It is high tire thag Tudia devoted some

of her serions attentio i
: o to this urgent
tional question, ¢ e

DEUTSCHE GESELLSCHAFT,
(GERMAN SOCIETY.)

By PROF. G. M. JaDHAY, B A, (Hon.)
Bombay.

THE idea of Deutsche Gesellschaft (German

Society) came to my mind in 1920 whep
I was spending Iy summer vacation at Bonnp
on the Rhine. It also seemed so strange to
me that while German scholars hagd done &
much for Sanskrit, Indians had doge nothin;
or almost nothing as far as the study of
German was concerned. OF course no attempt
fxt all can be made here to point out why
It was possible for the Germans to take 80
much ioterest in Sanskrit aod why it bappens
that we find the reverse as far ag the stady
of German is concerned in Indis.

We shall here consider otly one or two
Pomts, The first is that wherever Indians are
1nterested in the study of German, they should
start a Deutsche Gesellschaft, The Deutsche
Gesellachaft, Bombay, was estublished in
October 1929, The objects are :—

(@) To advance the siudy of German
language and literatare.

(8) To establish a German Lib i
Berbes ibrary in

(¢} To open and recogni i
o ecognise mofussi]

(d) To start and conduct ¢ journal.

(e) T('J facilitate intercourse between al}
persons interested in thege objects

The Deutsche Gesellachaft consigts
Honorary members, Life-membe
members and Associate memberg

of
r8, Ordinary

Life-members pay Rs, 250, Ocdinsry ang

Associate members
pay Rs. 15 3
respectively, 7 s fa 6

Help From Deutsche Akademie,
Deutsche Akademie,
kindly sent me more than
for heiping me to teach
handed over these books
received from Germany to

Dentsche Gesellschatt,

Mauuich, Germany,

oue hundreq books
German,

the Library of

Deutsche Akademie has
send maby interestin
of charge,

also arranged to
g German nagszines free
Illastrated Magazines ure
8 great help to those who |
foreign languages, Daheim
Wegweiser, Kosmos and Unser’ 8
of interest.

always
€arn or teach
dllgemesner,
chiff are full
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The Hon, Secretary of Dantsche Akademie
has reqouested me to give him the names of
Colleges and Principals who would like
to encourage the study of German, I an
making a list of fifty colleges, If in these
fifty colleges, German is taught and Indian
students are given a chance to learn what
German is and what work Germany has done
in the field of Scievce, it will be a good thing.
Let us hope that ia course of time there will
be fifty towns in India where D:utsche
Gesellschaft will do usefnl work, In each
town the persons intercsted in German will
form a Deutsche G~sellschaft and make their
own rules and regulations, For the sske of
convenience it will be better if all of us have
some uniform method of work. There sherld
be complete freedom for each Dentsche
Gesellschaft to manage its own affairs and
yet in certain points there should be
uniformity, After all, we can say very little
about the future progrees of each D. G. All
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that we can see at present is that each D, G,
should have a decent German Library and
gee to it that in the High Schools, German is
taught as & second language so that students
who later on take up Science, Medicine,
Eogineering, Technology, etc., will have the
advantage of koowing a useful langusage.
This may all sound utilitarian, but the fact
remsains that India tc-day rcquires Science,
more Science and still more Science, so that
Indians will be able to utilise properly the
vast resources of natural wealto of India,

To-day is the 11th of Fabruary. Bighty-one
years ago, that is, on the 11th of February,
1850, was born Hermano Jacobi. I have
here the complety list of the eminent scholar’s
works which was published in 1920 on the
oceasion of his 70:h birthday. Let us hope
that India will also produce scholars who
will do for German langnage and literature
what Hermann Jucobi has done for Sanskrit.

ARCHAEOLOGY—THE HANDMAID OF HISTORY.

By MR. K- NARASINGA Row, B. A, L. T.
B. H. School, Bagatia.

HE word ¢ Archaeology ’ is dorived from
the Greek words archaios and logos
meaning  discourse about the ancient.
Archaeology, therefore, means the knowledge
or the study of ancient art, costoms, manners,
etc. It has reference to the sacience of
autiquities or pre-historic remains, Again,
the word ‘ archaeclogy ’ is compreheunsive. It
refers not only to the study of epigraphic
material but also to that of monumental and
numismatic evidence, For the elucidation of
the history of aoy country, archaeclogy
constitutes an important factor. For the

writing of anything like a connected bistory
of the ancieut people of any country, reliance
wost be placed upon archaecological evidence,
especially in the sbsence of contemporsry
writings or other valaeble evidence. For
instance, the bistory of Eogland, from the
time of Alfred down to the present day, is
based upon contemporary and other writings,
Bat for the bistory of the same country
before Cam3ar’s invasion, we have to depend
entirely upon archaeology. The cavemen,
the Iberians, the Celts, are all known to ug
by the study of the pre-historic remains,
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Similarly, for writing the ancient history of
any country, a knowledge of the antiquities ig
quite indispensable.

The help rendered by archaeology for the
elucidation of the early history of India is
invalusble, Qur ancient civilisation and
glorious past would not have been known to
us but for the patient and careful study of
the antiquities. For the history of many a
dynasty in Northern India till the eighth and
ninth centuries A,D, and for the history of
South India till the time of the Muslim
invasion, our main source is archaeology. It
is here in the writing of a connected history
of India in the enrliest times that archaeology
bas rendered invaluable service to history,

The three lines of evidence, monumental,
epigraphic aud numismatic iato which
archaeological material is generally divided,
mey be taken up for consideration, Firstly,
there is the monumental evidence. Althongh
this evidence offers little direct contribution
to the materials for political history, it is of
high illustrative value and greatly helps the
student io realising and appreciating the power
and megnificence of some of the ancient
dynasties, Tue Kuilas Temple at Ellora which
is by far the most extensive aud sumptuous of
the rock-cut shrines is the most .narvellous
architectural fresk in India. Krishoas I, a
king of the Resbtrekuta dynasty, is credit.
ed with the erection of this maguificent
temple, a work of which & nation might be
proud. Another great temple was built g
Tanjore under the patronage of Raja Raja
the Great, and the walls of the temple are
engraved with the story of his victories, and
to this day, the temple stands as a memorial
of Raja Raju’s glorious reign. These and g
host of other monuments raised under the
patronage of the Pallavas, the Cholag and
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other dypasties are striking objects in t}

]nndsc'ape, and they, the silent, and toweriue
guardisng of the divinity withiy eout’.im:g
to hold our attention, The t.e'mples :
Chidambaram, Tanjore and Trichinopol a:
the fairest specimens of Chols architect{:’re )

Secondly, there is the epigraphic evidence
which is of great value as it is the only’
evidence for certain periods in the early
history of India. For the history of Asoka’s
momentous reign, our only sonrce is
epigraphical material, Hig inscriptions, which
are thirty in number, incised upon rocks, cave-
walls and pillars, supply the only gafe
foundation for the bistory of his glorions
reign. The Fourteen Rock Edicts which are
confiaed to remote frontier provinces contain
an  exposition of Asoka's principles of
government and ethical system, each edict
b:ing devoted to a special subject. The two
Kalinga Edicts were intended to fix the
principles on which the administration of the
newly-conquered province and the wild
tribes dwelling on its borders should be
f:ouduct‘ed. The Cave inscriptiong at Barabar
in the Gaya district are chiefly of interest ag
dex f that Asoka honoured g))
rellglf)u? 8ects, The two Taria Pillar
Iuscriptions prove beyond question the tryth
of the tradition that Asoka performed
pl]grit-nage to the Buddhigt Holy Lang Th:
Padaria ipscription debermines, beyond doubt,

f the Loumbup; Garden

rdioe legend, Buddhg first saw
 minor rock ediatg which till

a decisive proo

the exact position o
where, according to
the light,

Coming
80D, We
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find that bat for the epigraphic evidence,
the history of his reign would never have seen
the light of day. This rreat monarch—warrior,
poet and musician—who conquered all India
aod whose alliances extended from the Oxus
to Ceylon was uonknown to the historians
till recently, Bunt by the minute and
laborious study of the inseriptions duriog the
last 80 years, his fame has been slowly
recovered. The fact that it is now pcasible
to write a long narrative of his eventful reign
is perhaps the most conspicuous illustration
of the success gained by patient archaologi-
cal research. This great monarch cansed a
panegyric of his achievements to be engraved
on & stone pillar, and the record composed
by thbe poet survives to this day practically
complete and furnishes a detailed contemporary
account of the events of his reign, This
gource is superior to anything else of the
kind in the multitude of Indian inscriptions.

When ws turn to South India, we find
again that epigraphic materinl is the only
source for the history of many dynasties before
the twelfth ceptury of the Christian era.
The history of the Pallavas in Southern India
has been preserved to us by the discovery of
dopative and dedicatory inscriptiong, written
on copper-plates. Although the Pallavas seem
to have been the premier power in the Soath
for more than four centuries, it is strange
that no mention of them is to be found either
in the vernacular historical legeuds or in the
pative dynastic liste, Sixty years of patient
archaeological research has elicited so many
facts that it is now possible to write an
outline of Pallava history with some breaks
from the second century of the Chrisiian era
to the Chola conquest in 996 A.D. The
history of these pecple remained unknown

XXXVII—26
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until the accidental discovery of a copper-
plato grant in 1840 had reminded the world
that such a history had existed,

Thirdly, there is the numismatic evidence
which has contributed not a whit less to the
building of history of some of the important
dynasties in the early period, From the
time of Alexander, coins supply a valuable
soarce for the building of history, This
evidence is more accessible than the
epigraphic and sffords invaluable aid to the
research of the historians almost in every
period. Many classes of Indian coins have
baen discussed in special treatises and
compelled to yield their contribution to
history, For the Bactrian, Indo-Greek, and
Inda-Parthian  dynasties, they constitute
wlmost the sole evidence,

Cowming to South India, we fiad that for
the most part of the history of the Pandya
dynagty, relinnce must be placed on coins,
Rimen copper coins of the smallest value
havo been found in such nambors at Madura,
as to suggest that a Roman colony was
suttled at that place. Romaa gold coios of
the early empire have aleo been discovered in
such largo quautities in Southern India, that
it is apparent that they served for the gold
curreuey of the Peninsula, TFive cooly loads
of uarel were found in 1851 near Cannanore,
on the Malabar cocast, mostly belonging to
the mintage of Tiberius and Nero; and large
hoards of Roman coins, gold, silver and
copper, have been discovered in the various
locelities from time to time. From the stady
of these coins it has been made clear that the
Pandya Siate during the early centuries of the
Christian era shared aloog with the Chola
kingdom of Malabar a very lucrative trade
with the Roman Empire, sud was in possession
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shall be able to secure correct pronunciation and
the correct intonation, or, in other words, if the
pupil does not learn to pronounce correctly, he will
form habits of pronouncing incorrectly, and it is
easier to learn the right babits at the outset than
to unlearn the wrong ones and learn the right
ones later on. And it is therefore the purpose of
the Direct Method to give special exercises and
practice in pronunciation at the very beginning.
Beyond all this, there is a very important reason
for early attention to speech, and that is that
there is & very high value attached to the
practice in speaking, and particularly in
continuous speaking. The ability to speak
continuocusly on a given subject demands the
acquisition of the three habits of gathering
ideas, arranging them in the proper order, and
choosing the language in order to convey the
meaning, all of which has to be done at a fairly
reasonable speed, and every educated person
ought to admit that this is an acquirement
invaluable in life to any man or woman. It is
through the mother-tongue that this intellectual
training ought primarily to be given for all this,
for, as it is well said, in the foreign language, it
is the expression in it that the pupil should
concern himself with, and not the collecting and
ordering of the matter.

TEACHING THE LANGUAGE BRANCHES
TOGETHER,

The pupil's knowledge and study of the
vernacular should be invariably made use of iy
the teaching of English, as, for example, the
instances chosen for grammatical study whep
taken from a iext, ougbt to take into account the
previous knowledge of the pupil in the vernacular
grammar also and it should be fully used.

CONNEGTION WITH THE PUPIL'S LIFE,

In order to create interest and to enable the
child to retain what has been taught, we
co-ordinate whatever we teach, with other living
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interests of the pupil, though this principle
affects the choice of the vocabulary, the procedure
?.dopted in the choice of matter and language
in .rea.ders. in the choice of topics for oral and
written compasition, in the choice of sentences or
expressions for memorising, and evep the
matter for grammatical treatment.

Mr. Wren says ..cccvervenierseriresanenns.” The
teacher must apply his rules of following
nature, proceeding from the concrete to the
abstract, letting the pupil learn by doing, teaching
inductively, and making lessons interesting and
attractive, by simply following the ordinary and
natural course by which a child learns its own
language'* and shortening it as much as possible
by his help and guidance.

PRINGIPLES OF THE DIRECT METHOD

Having learnt something ahout the main
principles that govern our procedure in
teaching English, let us attempt to know more
about the Direct Method, which aims at teaching
by use, and of which, in the words of Mr. Wren,
the main principles are :—

1. To teach English i/n Emnglish without
translation (when possible.)

2 To make grammar the servant and not the
master.

3. To teach through the ear as well as the
eye.

4. To talk about things and not about words.

5. To give constant oral practice.

THF MAIN STAGES OF THE COURSE OF
ENGLISH TEACHING IN THE HIGH SCHOUL

/ The course of teaching English in the High
School falls into three main stages.

The First Stage :—(Early Stage : Classes 1V
and V). The work in this stage is mainly oral. The
pupil will be occupied here in three main pursuits,
namely, the acquisition of g working vocabulary,

March 1931.]

practice of that vocabulary, and the acquisition

of correct pronunciation. 1t is also the business

of the teacher to aim at an approximately

accurate pronunciation.

PROCEDURE TO BE ADOPTED IN THE EARLY
STAGE.

In the opening lesson of the course, there are
two simple elements, phunctical practice, and
practice in speaking, and a typical lesson will
include the following steps.

1. Drill in one or two isolated sounds, the
teacher first uttering the sound in contact with
the nsarest vermacular egivalent. Then get it
repeated by one or two pupils, then by groups,
and lastly by the whole class The letters
symbolising the cound may be printed ou the
black-board.

9. Sentence Practice. This should be
preceded by a short explanation in the vernacular
of what is intended with visible and common
objects, as for example, I see a book. Thisis a
pen and so on. The understanding of the
sentence may be tested by calling for vernacular
equivalents, As the sentence is practised,
corresponding action may be performed.

3. One or two word combinations may be
put on the board by the teacher from the
centences of the day. Let us take an example.
For instance, do not say book, but let the whole
thing be expressed in a sentence. This is word-
combination,

4. There in no need to trouble the pupils to
write anything in the early lessons, but later ony
writing may begin by copying from the black-
board familiar words and letters which the
teacher has written. Care must be taken that
the pupils hear the teacher correctly.

5. The last stage of the lesson may leave the
pupil a sentence or a word to memorise and
repeat orally for revisions at the opening of the
next day's lesson. As the lessons proceed, the

.
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procedure should be varying a little to give
scope and life to the lesson,

NOTE ;: —Hearing and speaking practices are all
important in this stage. Exercises in reading
and writing, when they are begun, will be from
the language already familiar to the pupil’s ear
and voice. The work on the whole is mainly
oral. )

Second Stage : —(Forms I, II and III). In
this stage, the language teaching centres round
the Reading Book, or the Text Book, which
supplies most of the matter for speech and for
writing and tor any grammatical drill.

Third Stage:—(Forms 1V, V, and VI).
With regard to the work in this stage, there is
greater freedom as to the choice for language
exercises.

FALLACIES OF THE EXTREME DIRECT
METHOD.

1. Inthe first place, the number of words
which can be explained by direct associaiion
with their meanings is strictly limited. For the
ordinary teacher, it is limited by the four walls of
his class-room, and what they comprise, and by
the time at the teacher’s disposal.

9. The Indian pupil when offered a direct
explanation of, say, & house or & chair, however
caretully the teacher may keep the vernacular at
a distance, will not be content till he has uttered
in thought what he takes to be the vernacular
equivalent for the new word. Thus in its new
disguise he will discern (find out) with satisfac-
tion an old friend.

Therefore the position may be summarised by
saying that the Direct Method ia all its force
mistakes the end for the means, an ideal for the
path that leads to it. The Direct Method is a
short-cut nowhere. The full significance of a
word in any language can only come to the
student slowly as with experiencs.



202
- WHY WE SHOULD AVOID THE VERNACULAR.

1 The more the lessons in English is a lesson
in English and pot in the vernacular, the quicker
would be the progress of the pupils,

9. The more English the atmosphere of the
lesson, the mare readily the pupil enters into an
English universe of thought. Jtisall the more
important for the pupils to be thinking in
English. Indeed it is not till we think in a
language that we really make any progress.
This thinking in English begins sooner and
becomes more frequent. Therefore a more
complete universe of English is created for the
pupils.

DEVICES FOR AVOIDING THE VERNACULAR.

1. By direct association with an action,
gesture or object.

Example:—Walk (action), smile (gesture),
book (object.)

2. By association with a representation of the
same, that is, in picture.

3. By reference from the context,

4. By explanation in English words already
familiar.

NOTE :—Of these four devices, the first and
second predominate at the early stage (Classes 1V
and V). The third and fourth become the regular
means of explanation as the pupils’ vocabulary
expands, (Forms I, Il and IlI), ordinarily
after the first two years of the course.

THE CHARACTERISTICS OF THE DIRECT
METHOD.

The characteristics of the Direct Method are
four in number.

They are :—
1. The Phonetic Script.

2. Association, as far as possible, of words
with abjects, pictures and actions.
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3. Minimum use of vernaculars, or, let us
say inhibition of the mother-tongue as far as
possible.

4. Predominance of oral work, especially in
the early stages.

CONCLUSION,

We have by now been able to gather and under-
stand the main principles underlying the Direct
Method of Teaching English, its fallacies and its
characteristics, and we can conclude by saying
that while the old method of teaching laid undue
stress and emphasis upon rules and neglected
practice, the Reformed Method honestly laid
stress upon practice and used grammar and its
rule solely as a guide; and whereas the old
methods involved the formal study of grammar,
the getting by rote of rules and theories, the
Direct Method or the Reformed Method laid
stress on learning and gave grammar a secondary
place, for the simple and obvious reason that
grammar was not regarded as an end in itself,
but only as a means to anend, as a guide to
enable the students to correct errors of language.
According to this method, it was clearly held
that the learning process always preceded
grammar, or to express it differently, grammar

was taught inductively, practice

preceding
theory.

The Principles and Methods
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NUMBER THROUGH PLAY.

By MR. N. R. SESHACHARI,
Teachers’ College, Saidaper,

HILDREN of four or five years of age
are concerned almost entirely with play.
Play is io fact their attitade towards life, and
8o it is not surprising to find that incidental
number teaching can only spring from play
activities, In the Kindergarten attached to
the Teachers’ College, Saidapet, not only
Number but also the other subjects are taught
throagh play, eepecially in the lower classes.

TEACHERS OF YOUNG CHILDREN.

1t is good for teachers of young children to
remember that they should apply ooe and
the same principle to the teaching of Number
(called Arithmetic in the higher classes)
thronghoat the school, from the baby class
onwards. A strong foundation should be
laid in the baby class considering the struc-
tare that is to rest upon it. Many teachers
of Elewentary Schools, especially those who
are in charge of baby classes, bave developed a
tendency to veglect their legitimate work and
isolate the baby class altogether, It is a
deliberate sin thut they commit and they
should never be excused. The teacher maust
noderstand the babies well and guide them

then and there and do some tangible work
every day.

No doabt “ Namber ” is a dry sabject bat
it is the duty of the teacher to make it an
interesting subject. Nuwber should never be
separated from other school sabjects, [y
must be like the ohild’s own life, » steady and
continnous growth, Number or Arithmetic, ag
8 branch of Mathewatics, is a science having
& direct relation to practical life. Having
this in view, the teacher must adopt 8 common

method—zoacentric method, or look and sa
method or his owa method—which wilyl
davelop stage after stage according to the
age of the children.

ARITHMETIC AS A SCIENCE.

Words Lke * Accaracy,” ‘Exactoess,”
“ Neatness,” are brought to our minds in this
connection, Accuracy a8 an aim in the
teaching of Number or Arithmetic is not a
new ides. Training in accaracy in Arithmetic
makes a child morally accurate (that is, truth-
ful and honest). While admitting the valae of
Arithmetic as training in accuracy, we should
not forget the other aspects of the same.
“ Getting the sums right,” “ correct figuring,”
and “ correct reading” should not alone be
the final aim of the teacher. The monotonons
saying ‘“ Boys! go on, write from 1 to 100;
weity backwards from 100 to 1; write in
twos ; write slowly ; figures should be bold ;"
ete. ; of a luzy teacher must go. The children
should be traived to be accurate in the
broader sense of the term ‘‘accuracy”
through various activities.

RELATION OF NUMBER WORK TO PRACTICAL
LIFE.

It is very necessary for little children to
realise the usefulness of Number Work. They
must feel some purpose in their work, only
then will it have some meaviog for them and
they can coraprehend and assimilate the ideas
preseuted to them. The teacher should take
every opportunity, however small, of relating
Number to real problems and activities ot
only during the Arithmetic period, but at all
times during the day, It is these real problems
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thatare constauntly occurring in the class-room,
as well as those arising in such activiiies a8
Geography, Nature Study aud Hindwor k,
that do more than anything else to make the
children realise that Arithmetic is not just a
“ clasg-room subjsct,” but a something that
grown-up people are using every day. It is
vot the elaborately-prepared lesson that
brings understanding to the child, but it 18
the skilfal uge of opportunities as they occur
that works its way into tho minds of the
children. Mere abstract additioue, subtrac-
tions, ete., will never be interestiog a8 coucrete
examples from everyday life. It has some-
times bsen the practice to concoutrats, first
on countiog upwards end downwards, leaving
the application to practical problems until the
child has acquired the necessary skill in
addition and subtraction and the like. This
is a mistake, since it takes all meaning from
the work, and thus makes these early lessons
dull and monotonous and without joy.

JOY IN WORK.

Wo now admit that children must enjoy
their work which is one of the essential condi-
tions for rapid and effective progress, The
teacher must realise that the subject “ Num-
ber Work ” is of real interest to the children,
and that he must guaide their energy into right
channels and fulfil the aim. The impulse to
touch, to sort, to count, measure and share,
are all nataral © Number impulses” ounly
waiting to be developed by nse upon the
right kind of material. At each stage a8 the
child grows some impulse or instinct comes
forth which is of groatest use for our work.
Each impulse as it arises is an opportunity
for the teacher.

1t is couvenient to divide Number in the
baby class into two heads, although in actual
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practice no sharp dividing line can be drawn
botweeu the two.

(1) Work proparatory to Number.
(2) Informal Number,

Lot us speak something about each stage,

WORK PREPARATORY TO NUMBER.

This can otherwise be called the Pre-
Number Stage. Children of three or four
years old sare still in process of learning to
speak, nnd usually find some difficulty in
oxpressing themselves orally, and also in
understanding langnage. The importance of
language in relation to reading is readily
accepted, but it is not so generally recognised
that it is also an important factor in Arith-
mautie,

The baby room has many functions, and
one of them is to provide a variety of material
through which the child can gain a rich fund
of porceptual experiences aud at the same
time satisfy his play impulses. By contact
with such varied material, he gains valuable
sensory cxpsriences, while contact with hie
playmates stimulates the impulse to oral
expression, and he learns to talk, to listen
aud to understand.

Play with wooden blocks called “ bailding
blocks'’ of various sizes and eshapes ia.
invaluable, whatever the child may chaose to
do with his material, He may build a honse
or » wall or a bridge, and for doiog this he
needs to select his blocks with care if they
ave to fit together and stand firmly. All the
time he is feeling the material snd getting a
koowledge of its weight and size, Again he
may demolish the whole structure and prefer
to load them on a truck and push them from
one corner to another. In the next minnte,
he may act the part of a salesman sopplying
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large or small quantities of building material
according to demand. All the timo hle is
busy talking to his friends aud his teacher,
he is learning oral expression in relation to
real activity.

Another group of children will ba plasiug
in the sand, making moulds of varicus siz-s
and shapes, making small ball-like things
and each member comparing his ball with
that of his npeighbour, Porhaps » third
party will be threading boads and they will
solve their owa problems. Janaki holds up
her necklace and says, “ ook waat a leog
one I have made in a vory short tims.  Yours
is a very small one.” Kokils, 1 vory sonsitivn
girl, holds up ber skein and rotorts, * But yon
started before me.”

A fourth group of happy faces will be sorting
pebbles, red seeds (adenanthera pavonia, kun-
thumani), tamarind seeds, buttouns, and such
other things, They too, while satisfying
their love of sorting and handling, are
bailding up “ Namber knowledge,” similar to
that already described in th~ other kinds of
play. A skilled teacher will know how to
use the opportanitics offored withont spoiling
the play at every stage.

In addition to thess activities, we have gat
other occapations callad “ S.ase Play.”’ Thero
are some materisls ss described in Speer’s
¢ Primary Arvithmetic’ which are very usefui
for sense traiuing lessors,

SENSE TRAINING APPARATUS.

Speer chooses solid geomatric forms as the
material for giving early mathematical train-
ing, as he says “ they excite definite idona”
His * mathematical toys” ace wooden balls,
onbes, oylinders bearing definita relations of
gize, one to another. They consist of 3

wooden balls, 1in, 2in, and O in, respec-
tively in dinmetor,

MATHEMATICAL Tovs.

3 wooden cubes, 1in, 2 in, and 3 in.
resp-ctively in length of sides.

3 woodeu cylinders, 1lin, 2in., snd 8 in.
rosp-otively in height and dismeter.

Grames are desigued with these objects that
will leud the child to discriminate between
one form and another, to recognise likenecsses
and differences between them and other
similar forms, at the same time to learn the
correct names of these solids, and the correct

way of describing the relations that ho gees
between them.

SUGGESTED GAMES.

(1) Put the 3 in, bull, cobe, and eylivdor
on ths table or ou the floor where the children
can eusily no- them.

Lot tha ehildren handle these nbjects and
talk abouf +hem fraely, Taach the names
ball, enbe, and eylinder. Sve that they
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large or small quantities of building material woodea bulls, Iin, 2in, and 3 in, respec-

according to demand. All the time he is tively in diamoter.
busy talking to his friends aud his teacher,
be is learning oral expression in relation to
real activity,

Aunother group of children will ha playivg
in the sand, making moulds of varioas siz's
and shapes, msking small ball-like things
snd easch member comparing his ball with
that of his neighbour, Porhaps « third
party will be threading beads and they will

solve their own problems. Janaki holds up
ber necklace and says, “ Liook what a leve
one I have mads in & vary short sims. Yoars
is 8 vory smail one,” Kokilr, 1 very sensitive

girl, holds up her skeip and rotorts, *“ Buat y:n
started before me.”

A fourth group of happy faces will be sorting
pebbles, red seceds {adenanthera pavonia, kuau-
thumsani), tamarind sseds, buatfons, and such

MATHEMATICAL Tovs,

other thiogs, They too, while satisfying 3 wooden cubes, lia, 2 in, and 3 in.

their love of sorting and handling, are respectively in length of sides.

bailding up “ Numbor knowledge,” similar to
that already described in th~ other kiuds of resp ctivoly in height and dismeter.
play. A skilled teacher w.ll know how to
use the opportuniti-s offored without spoiling

the play at every stage.

Games are designed with those objects that
will lead the child to discriminate between
ons form and another, to recogniss likenesaes

Lo addition to these activities, wo have got and differences between them and other
other occapations called “ Senge Play.”” There similar forms, at the same time to learn the
aro some materinls as described in Speer's correct names of these solids, and the correct
¢ Primary Arithmetic’ which are very useful way of describing the relations that ho sees

for sense traiviog lessors, between them.

SUGGESTED GAMES.
(1) Pat the 3 in, bull, cube, and eylinder
on tha tuble or ou the floar whore the children

SENSE TRAINING APPARATUS.

Speer chooses solid geomatric forms as the
material for giving early mathematical train-
ing, as he 8ays ‘“ they excito definite idons,”?
His “ mathemstical toys” are woodea batls, L-t tha ehildren handle thege objects and
cabes, cylinders beariag definite relationg of talk abont them fraely, Teach the names
Bize, one to another, They consist of 3  ball, enbe, and cylinder. See that they

can easily ao- them.
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3 woodeuw cylinders, lin, 2ipn., snd 3 in.

INDEX TO EDITORIALS

A. PAGE PAGE
Adult Education w. 115 Indian Iostitute of Science, Bangalore, The.., 668
Aftab Ahmed Khan, The late Sahibzada .., 116 Indian Medical Degrees e 240
Agra Upiversity, The «. 738 Ipdian Students in Britain we 173
Aligarh Muslim University « 242 Indian Students in Enrope, Tour of o 424
Allababad University, The ... 740 laodian Students in Europe e 487
All-Asia Educational Conference 665, 740 1ndian Women’s University, Poona e 857
All-India Teachers’ Federation, The w. 53 luoternational Intellectual Co-operation e 670
All-Indis Teachers’ Conference, Tkp Fufth.,. 663 Inter-University Board, India 171, 491
Andhra University Amending Act, The ... 174 Inter-University Medical Board, An e 303
Andbra University, The 364, 664 L.
Another Year at School v 3U6  yibrary for India House, A v 240
Art in Indian Uuiversities we 113 Library Policy 560
Asian Culture . e 667
Asiatic Oonference on Education wo 175 Modras Convocation, Tae ) . 488
Asiatic Conterence of Women «» 864 Medical Council for Iadia, A General e 366
Benares Hindu Universltj" 668 Medipal Education in South India o o4
Bengal Primary Education Bill, The v 425 llldlgd{cal Snﬁhes 1 llnd:." 11‘[5
Brajendranath Seal, Sir .. 240 Mlss;on o Kfeg ‘0 india e 489
British Universities, Grants to v 424 Mon essory, Madame 1 24

C. " ysore Educational Conference o SU7
Calcutta University, The .. 114 Mysore Usiversity, The e 669
College Teachers in Bengal e 423 . N.
Oompulsory Physical Training ... 558 National Theatre, A w 364
Doininion Status for HeIa)dmuteu e BB Picketing Colleges . 423

E. Political Philosophy of Rabindranath Tagore, 491
Education and the Round Table Conference,.. 665 - R.
Education in Bengal ... 5g1 Hecruitment to Indian Services .. 663
Education in Ceylon e 609 \ 8.
Education in Kashmir ... 116 Santiniketan . 738
Education in the Punjab ... 173 Save the Students e 171
Education in Soviet Russia ... 669 Secret of Oxford, The . 365
Education of Boys and Girls ... 175 Bervice, Not Self ws 113
Education of the Depressed Classes, The ., 666 Srinivasachariar, The late Mr, C, e 239
Education Minister, The New .. 7‘;(15 Students and Politice . 808
Eduocational Benefaction, An vea O . . )
Educationsl Conference, Coimbatore, The ... 305 Teaching and Research 53, 4’8?
Eduacational Outlook, Our o 114 Teaph_lug of Temperance, The :13”
Educational Science at the British Association. 666 Training College for Women, A L '_gg
Educational Survey, An ... 304 Training Lnstitute for Women, A Central ... ¢
Blementary Education in Madras . 3U6 U. ‘
England and Germany o 113 Upemployment, The Problem of . 363

. Unpiversities, OGur oo 137

Government and Picketing ... 488  Uaiversity Ideals . 306
Grants to Universities ... 305 Uuiversity of Lucknow, The .. 54

H. University Seat in the Council, The e 407
Horne, The late Prof, E, A, oo 363  Urdn ae Medium of Instruction w. D89
Hyderabad Educational Conference ver 007 .

. Women’s Educational Conference we B3

Illiteracy in China v 670 Women Toachers ve 96
“ India” s 610  Woolner’s Address, Prof, e DD



iv THE EDUCATIONAL REVIEW.

lzotl))nomics in Schools, By Mr, J. 8. Ponniah, M.A. 1 raGE
lea for the Vernacularisation of the Mediu oo in Arit 54, 188
: m of Jostruction in Arit ic i z '
, Schools in the Mysore State. By Mr. R. Alvaraiyengar, B.A rithmetic in the High
ndia—The Kelations of its Geo ' o e 157
graphy and History, By Mr, T. Kri ;
Adult Education in Cannanore . d y M. T. Krishnawurti, B.A., B.En, 161
The Text-Books’ Scandal . 163
The District Teachers’ Guild, Tanjore oo 164
The Calcutta Uuniversity s i " 164, 548
. y: Convocation Address. By His Excell ’
Ot Usite and Dimensions. By Rev, D. Ferroli, 5. J?’ llency the Obancellor v 179
Examinations, By Mr. C. Krishoaiyer, B.A., L.T. v v 183
(s)ur Set?ondfuy Education Qourse, By Mr, M. S. Mahalingayyar, BA LT N e 191
T\;mm;nes in Mathematics. By Mr. Ganti Narayana, B.A B'Ex; A e 194
s artog Comittee Report, By Mr. O, P, Govindan Nair, B A, LI . .
Apostosy in Roligion. By Mr. N. Simbadri Rao P - 201
Ca:% hE.pm Treatment of ‘Henry IV’. By Mr. R. Krishnamurti e 203
ism i .
Activition ::1 ::mleue for. Use in Elementary Schools, By Mr. N. R. Seshach.". voe 204
The Iate Mo G e-lhnl;ernatlonal Labour Organisation during 1929 ari w 206
Problens :{ .DSrn.:;.vaeachariar: In Memoriam. By Oae of the Siaff e 209
ravidian Livguistics. By M - . e 233
T < y Mr. L. V. R: i Ai
Tz:'i;le“‘;m of Laoguagee. By Mr. Krishna R. Gu:l:::::mlRAly.ar. M.A., B.L. . 245
5 m of Secondary Education. By Mr, Kritivasan, B,A ¥ Reddiar, M.A. (Cantab) ... 256
uggestions for the Training of Man ini . os ‘
ual Tra i o e 263
s Hamakrishna Sastri raining Instructors in Woodework, By Mr.
“ Paradise Lost "—A Rutrospect—By Mr. R, Krishnamurii " we 264

Business-like Conduct of Schools, B '
: . By Mr.P. 8, Vaid t tee v 267
Rampad District Teachers’ Guild,., yanathaswamy, B,A,, L, T, 289

Children's Clubs: Their Oontribution to Educational Progrees, By Mr S Jngm.:“ ih e 276
e padban 2

v .

ihysitfal Education. By Mr. F. Weber, M.A, B. P. E, 77, 332
eaching of Algebra, By Mr. G, W. Jog, B.A, L.T e 285
g; Vg;risw;)rth. By Rao Bahadur R. Krishna Rao Bhonsle " e 289
e 22nd Provincial Educational Conference, Ooimbatore —Presi .
 8.K. Devasikhamani, B.A., L.T., P oo Presidential - Address, by Mr. e
: g;avidian . Mann.” By Mr. L. V. Ramaswami Aiyar, M.A,, B,.L - 811
. wuoat.wu which c_ioes not educate. By Dr. G. S. Krishnayya, M,A., Ph D | e 323
. hat is wrong with our High Schools ¥ By Mr, C. N, R&gbava:har ‘B. (Columbia) v 329
. The Development of Mathematical Type of Thought in the Second » -3, e o 346
G. Narayans, B.A., B.Ep, . ary School Pupils, By Mr
Rampad District Teachers’ Guild—Annual Conference - w350
Progresa of Linguistic Studies in the West. By Mr, L, V, I.%‘;m i Ai B e 853
Medical Inspection in Schools. By Mr, Oh. V. Jogarao, B.A sewami Alyan, M.A., B,L 369
- . .es y D.A. * [
:};ﬂrh Com‘pos'mon——How to teach it. By Mr. O. V. Hagumantha R“‘ v 881
ing of B’ Group Subjects. By Mr. C. Bhaovuwmurti, B,A., L.T o MoAuw BEG, 384,
WA, I (1Y)
s o 385

INDEX TO EDITORIALS

A. PAGE

Adult BEducation ] e 115
Aftab Ahmed Khan, The late Sahibzada ... 116

Agra University, The v 738
Aligarh Muslim University e 242
Allababad University, The . 740
All-Asia Educational Conference 665, 740
All-India Teachers’ Federation, The v D3

All-India Teachers’ Conterence, Tee Fifth ... 663

‘Andbra University Amending Act, The ... 174
Andbra Uaiversity, The 364, 664
Another Year at School e 3UG
Art in 1ndian Universities o 113
Asian Culture e 067
Asiatic Oonference on Education e 175
Asiatic Conference of Women ... 064
Benares Hindu University ... 608
Bengal Primary Education Bill, The ve 425
Brajendranath Seal, Sir v 240
British Universities, Grants to e 424
Calcutta Uaiversity, The . 114
College Teachers in Bengal I ')
Qompulsory Physical Training wee 098
Doininion Status for Hem;muteu e b8

Education and the Round :I‘able Conference... 665
Education in Bengal vee 561

Bducation in Ceylon . 609
Education in Kashwir .. 116
Education in the Pusjab e 173
Education in Soviet Russia .. 089
Education of Boys and Girls we 175
Education of the Depressed Classes, The ... 606
Education Minister, The New e (41
Educational Benefaction, A .ee 980
Educational Conference, Coimbatore, The ... 3U5
Educational Outlook, Our W 114
Educational 8cience at the British Association. 666
Educational Survey, AD vee 304
Blementary Education in Madras o 306
England and Germany . 113
Government and Picketing ... 488
Grants to Universities ... 305
Horne, The late Prof. E. A, ... 363
Hyderabad Educational (fonfetence o 007
literacy in China ... 670
« India” e 610

PAGE
(ndian Institute of Science, Bangalore, The... 668
lodian Medical Degrees e 240
Indian Students in Britain e 173
Indian Students in Europe, Tour of . 424
Indian Students in Europe o 487
lodian Women’s University, Foona o 857
International Intellectual Oo-operation e 670
Inter-Uaniversity Board, India 171, 491
Lnter- University Medical Board, An e 303

L.
Library for India House, & e 240
Library Policy . 960
M.
Madras Convocation, Tae . 488
Medical Courcil for Iodia, A General . 366
Medical Education in South India w54
Medical Studies in India e 115
Mission Colleges in Lodia e 489
Montessori, Madame e 124
Mysore Educational Conference e U7
Mysore Urniversity, The .. 669
| N.
National Theatre, A . 364
P.
Picketing Oolleges 423
Poiitioal Philosophy of Rabindranath Tagore, 491
Recruitment to Indian Be‘rvioes e 663
Santiniketan S . 738
Save the Students .. 171
Secret of Oxford, The e 365
Service, Not Self ... 113
Sripivasachariar, The late Mr, C. e 239
Students and Politics .. 059
Teaching and Research 53, 489
Teachiug of Temperance, The e 172
Training College for Wumen, A oo 303
Training Lostitute for Women, A Central ... 739
U.
Unem ployment, The Problem of . 363
Universities, Our v 137
Univereity ldeals e 306
University of Lucknow, The -
Uaiversity-Seat in the Council, The e 407
Urdu as Medium of Instruction .. 959
Women's Educational Conference e D3
Women Teachers ve 90
Woolner’s Address, Prof. e 00

S—— ga—



CONTENTS. v

PAGE

What the Company of Students means to a Teacher. By Mr. K. 8. Subramaniam, B.A,, LT. .. 380

Falstaff. By Mr. R. Krishoamurti ... . . w. 392
¢ Drawing and its Place in the Mcdern Currlculum of Secondary EducatIOD By Mr,

A. Ramakrishoa Row, B.A., L.T, . 396
The Most Important Purchase P The Librarian ... « 100
A Big Library Gifs ., v 401
Wastage in Primary Schools. By Mr. K. N, Klm, M.A, .. e 404
Some Thoughts on ¢ National Edncation,” By Mr, R. Kritivasan, B. A . 409
A New Outlook on Education. By Mr. Bbhupendra Nath Sarkar, B.A,, B.T. . 411
Madras Library Association : Diplomis in Library Science . 415
Dravidic Studies. By Mr. L, V, Ramaswami Aiyar, M.A,, B.L. . 429
The Teaching of Composition, By Mr, P. R. Krishnaswani, M.A, . . 438
Adult Education. By Mr, A, Stinivasa Rio. B.A., B.L. we 440
The Guiding Principles in the Selection of Subjects for the Currlculum By Mr.

T. Krishnamarti, B,A., B.Ep. v 445
A Note on the Date and Texb of * Hamlet.) By M('. R. Krishnamurti o 448
Universal Laoguages. By Mr. K. Verkitappayys, B.A,, B.L, B.En. o 451
The Value of Educational Hand-work as a School Subject. By Mr. A. Ramakrishna

Sastri - v w456
The Work of the Fonrteenth Session oi the Internahoual L'sbour Conference . 459
The * N*zw Education ” in Sweden—** Siljansgarden.” By Dr, D. M, Bon, MA PE D,

(London) e v 463
Rabindranath as an Elucational Reformer. By Mr. N, Laksbmanan o 467
College Libraries—Lucky American Colleges . 470
A Garden Library . . 471
Madras University ¢ Cotvocation Address, By the Hon. Mr, P, Subbarayar, M.A., B.C. L.,

LL.D., BarateLaw ... v 472
University of Bombay: Convocation Addrese. By the Hon’ble Mr. Justice Mirza Ali Akbar

Khan, B,A ., Bar-at-Law . 495
The Dacea University : Convocation Address, By the Hon’ble Justice Sir 8, M. Sulaiman,

Ki., M.A,, LL,D,, Bar-ataLaw ... e 502
The Gupta Empire under Kumaragupta, By Prof. V, Rangacharya, M.A. we 011
Ioterest and Education. By Mr. R. S. Gupta, B.A., LL.B. .es wes 925
The Education of a Jesuit Priest. By Mr., Klrubmldoss Appasamy. M. A B D. e 530
The Place of Manual Occupations in Primary Schools, By Mr, A. Bamakrishoa Sastri e 534
Shakespeare, the Poet. By Mr. R. Krishnamurti we 540
¢ The Indian Citizenship,” By Mr. T, Tirumala Row Naldu, B A, L T e 542
Scholarship and Library Staff. By Mr. 8, R, Ranganathan, M.A., LT, F.L.A, .. e 547
Readers—A Nuisance. By Mr. 8. R, Ranganathan, M.A,, L.T., F.L.A. T e R 11
A Plea for Psychological Research on Ability with Symbole and its Relation to Mathematical

Traloing. By Mr, A, A. Krishnaswami Ayyangar, M.A,, L.T. .. e 565
Constraotive Criticism. By Mr, N, Scinivasachariar, M,A, . 570
Sea Power, By Mr, T, Krishnamurti, B.A., B.Ep, . ‘e e 572

CONTENTS. v

PAGE

What the Company of Students means to a Teacher. By Mr. K. 8. Subramaniam, B.A,, LT. .. 380

Falstaff. By Mr. R. Krishoamurti ... . e w. 392
¢ Drawing and its Place in the Mcdern Currlculum of Secondary Education.” By Mr,

A. Ramakrishoa Row, B.A., L.T, . 396
The Most Important Purchase P The Librarian ... « 100
A Big Library Gifs ., v 401
Wastage in Primary Schools. By Mr. K. N, Klm, M.A, .. e 404
Some Thoughts on ¢ National Edncation,” By Mr, R. Kritivasan, B. A . 409
A New Outlook on Education. By Mr. Bbhupendra Nath Sarkar, B.A,, B.T. . 411
Madras Library Association : Diplomis in Library Science . 415
Dravidic Studies. By Mr. L, V, Ramaswami Aiyar, M.A,, B.L. . 429
The Teaching of Composition, By Mr, P. R. Krishnaswani, M.A, . . 438
Adult Education. By Mr, A, Stinivasa Rio. B.A., B.L. we 440
The Guiding Principles in the Selection of Subjects for the Currlculum By Mr.

T. Krishnamarti, B,A., B.Ep. . v 445
A Note on the Date and Texb of * Hamlet.) By M('. R. Krishnamurti o 448
Universal Laoguages. By Mr. K. Verkitappayys, B.A,, B.L, B.En. o 451
The Value of Educational Hand-work as a School Subject. By Mr. A. Ramakrishna

Sastri .o s e 456
The Work of the Fourteenth Session oi the Internahoual L'sbour Oonference . 459
The * N*zw Education ” in Sweden—** Siljansgarden.” By Dr, D. M, Bon, M A PE D,

(London) oo 463
Rabindranath as an Blucational Reformer, By Mr. N. Lnksbmanan o 467
College Libraries—Lucky American Colleges . 470
A Garden Library . - 471
Madras University ¢ Cotvocation Address, By the Hon. Mr, P, Subbarayar, M.A., B.C. L.,

LL.D., BarateLaw ... v 472
University of Bombay: Convocation Addrese. By the Hon’ble Mr. Justice Mirza Ali Akbar

Khan, B,A ., Bar-at-Law . 495
The Dacea University : Convocation Address, By the Hon’ble Justice Sir 8, M. Sulaiman,

Ki., M.A,, LL,D,, Bar-ataLaw ... e 502
The Gupta Empire under Kumaragupta, By Prof. V, Rangacharya, M.A. we 011
Ioterest and Education. By Mr. R. S. Gupta, B.A., LL.B. . .ee wes 925
The Education of a Jesuit Priest. By Mr., Klrubmldoss Appasamy. M. A B.D. e 530
The Place of Manual Occupations in Primary Schools, By Mr, A. Bamakrishoa Sastri e 534
Shakespeare, the Poet. By Mr. R. Krishnamurti we 540
¢ The Indian Citizenship,” By Mr. T, Tirumala Row Naldu, B A, L T e 542
Scholarship and Library Staff. By Mr. 8, R, Ranganathan, M.A., LT, F.L.A, .. e 547
Readers—A Nuisance. By Mr. 8. R, Ranganathan, M.A,, L.T., F.L.A. T e R 11
A Plea for Psychological Research on Ability with Symbole and its Relation to Mathematical

Traloing. By Mr, A, A. Krishnaswami Ayyangar, M.A,, L.T. .. e 565
Constraotive Criticism. By Mr, N, Scinivasachariar, M,A, . 570
Sea Power, By Mr, T, Krishnamurti, B.A., B.Ep, . ‘e e 572



INDEX TO BOOKS Rgy[gWED. 747

PAGR

PAGER
V. w.
Valoe of Mathematics w88 Wastagg in Primary Schools w 404
Vernacular Medium for Teaching Arithmetic, Will, The . - 29
'A Ples for | s meamlﬁiob:tween Dravidian apnd other
Viceroy’s Eoglish Home, The - &9 Wordguagteb OnPO N 292
"or ' "e
—_——
INDEX TO BOOKS REVIEWED.
B. H
Bsizini—Ferroli: A TexteBook of G '
for Intermediate classes ° eomet.[f 227 Hbdle" BB ¢ A Ol o eobaaics... 604

Ball, A. H. R.: Carlyle’s French Revolution. 489

Barber, M. M., A. W. Pollard and : Chaucer's
Pardoner’s Tale e 167

Bhandarkar  Oriental Research Justitute
Aunapals of the: Vol, X, Parts 3 and 4 mci

Vol. X1, Parte 1 and 2 o 417
Blackie, J.H. : Swinburne's Atlanta in Caly-
don .. 229
Brown, Gerald B.: Philip’s Sectional Arnth-
metic, Books I to V . 418
C.
Carter, M. E, and H. Plaekitt : The Ground-
work of Eaglish History 453

Cawthorne, H.H. : Sctence in Edycati
Aims aod M«thods ducation, Ite 432
Colliney A. 3., A, J. Wyattand : luzermedia.t.(;
Tv_yxt-Book of English Literatyre 350
Collins, Hurbert F.: A French Course for
Schools, Part [ ... 603
i " . " ” Part 11 e 453
Coomarasami Naidu & Sons : Tales from Peria
Puranam .., o
" Kamba Ramayanam Kishkinda 60
Kacdam ... 605
oss : English Poetry
1 . 228

Croese, M., and R. W, R
Readers, Booka [ to V

Cuoningbam, | T., and W. H. Laigh
. , . M, -Sh :
Weils and A. M, Divies’ Textg-Book"pof

Z sology v 553
F'

Fowler, J. H.: Teonyson's 1dvlls of the King. 661
Fty, G. C. 1 A Toxt-Book of Geography . 553
G

Glover, W.J.: The World’s Story Tims Read-
ers, Books [ and 11 357, 359

Groom, B. : POpfs's Rape of the Lock . 167
" Autobiography of Fdward Gibbon. 861

Hall jj g, aod 8. R. Knight : Elementary

Algelbra for Schools e 228
Heath, Sydoey H,: The Buildiogs of Other
Day, e 357
HOdge., T. O. : Prothero’s Short Primer of
Indiae History e 109
J

jOhnson.]onee. Anne : Pride and Prejudice.., 729
Obes, F, H.: The Life and Death of King

The Ki a Arthur .., 661

" e King’s Highwa « 861

J°§'Bfﬂ of the Aadhrea Hiatorioaly Research
ociety, Vol, 1V, Parts 1 & 2 vee 294

Kaight, § K.
180% 8, R., and H. S, Hall and : Elemen-
tary M@ﬁbr’a for Schoola ‘
. L.
L
e B J.: Cambridge Intermediate
Loigh-Sha matics, Arithmetic, Part 11 e 417
) "% W.H, J. T, Cunninghsm and :
7 l ells and A.M. Davies' Text-Book

Luw(:; eology ... 553
' %1 German Commercial Correspond-
} s enoe ... 602
erman Travelling Companion.., 608
. M.
M 11
:‘;’:' Bz?)ﬁ Cot. : }‘ifevised Modern 1udia Resd-
v . Q
;}:ﬂ:;;t} f}lversity Library Report 23%3
Mar eden.'E"Z[;.j gagicumg); English ... 661
2y ir Hen : i
of [odia for High Sohools ¥ Hmo.r.’. 483
Martio, ., Appreoiation of Poetry v 167
" spo'keu Eoglish in 4 Books ... 482
» Active Eoglish Reader, 111 ... 729

" Acti\\;e Eoglish Readers, IV and

. 483
” Every Boy's Book of Letters ... 729

INDEX TO EDITORIALS

A. PAGE

Adult Education v e
Aftab Ahmed Khan, The late Sshibzida

.. 110
Y

Agea Upiversity, Th‘e . R :
Aligarh Muslim Uuiversity f-}_
Allahabad Upiversity, The NVVE US|
All-Asia Educational Conference 665, 71U
Ali-lodia Teachers’ Federation, The 5§
All-India Teachers’ Couference, Toe Fifth ... m_)d
Andbra Uwpiversity Awcoding Act, Toe . ]I‘L
Andhra Uaiversity, The 354, .F?Mf
Another Year at Scheol o DU
Art in Indian Universities . X'l.j
Asian Culture e O07
Aciatic Couference on Education .. l‘ o
Asiatic Conference of Women D
Benares Hindu University Lot
Bengal Primary Educative Bill, Tae e H20
Brs j-ndracath S-al, Sir L Y0
British Universities, Cirauts to 124
C.
Calcutta Univereity, The e
College Teachers in B-ngal LoB2S
Courpulsury Puysical Truining soe OON
Doininion Status for Headmasters ... b8
E.
Education and the Round Table Conference... 665
Rducation in Bepgal ... 561
Education in Ceylon oo 609
Educativn iu Kashmir . lle
Educativn 1o the Putjab B VR
Education in Soviet Russia s U8B
Education of Buys and iirls e 175
Education of the Depressed Classes, Tae ... 606
Eiuzation Minister, The New 7-{[
#: fucationsl Benefaction, An ves VU0
Educstional Conference, Coimbatore, The ... 30h
Educativnal (Vatlook, Our }l.;
Educatioual Science at the British Associatiou. fuﬁu'
Edacational Survey, Au A
Elementary Educstion in Madras -)Uf>
Englaud and GGermany L
Government ar.d Picketiug h‘*
(iraots to L niversities L oUd
H. o
Haorne, The late Prof, E. A, . d()-j
Hyderabad Educatioual Couference . 004
1 ¢y in China .. 67
Iliteracy in L'h G

“ Indin” ove

FAGE
Iudian Tostitute of Science, Bangalore, The,., 86~
ludian Medical Degrees e =210
ludian Studeuts i Britain e 173
Indiau Studeuts in Europe, Tour of e 424
ludian Students in Europe vee AT
lodiag Women's University, Poona MY
luternational Iutellectusl Co-operation e 070
Inter-U pisersity Board, India 171, 481
Inter- University Mudical Board, An e 013
Library for India House, A e 24U
Library Policy R AUV
M.
Mudras Convocation, Tue e AmB
Medical Coural for Ludia, A General st
Mecical Education w South Toudia RRNIE *
Medicad Studies i India v 11D
Mission Colleves 1 ludia JUTER A
Moutessor, Madame vt
My=ure Educatiount Coufervuce v SU7
Mysore University, The . BUY
N.
Nativnal Theatre, A o, 361
P.
Picketing Colleges e 423
Political Philosopby of Rabindranath Tagore, 491
Recruitment to Indian Services . 663
Santiniket 8.
: iniketan .
Save tbe Students :' ;]g?
Seeret of Oxford, The e 365
Service, Not Self e 113
Srinivasacbariar, The late Mr, C, v 239
Students sud Politics e O0Y
Teacking and Research 53, 489
Teacbivg of Temperar.ce, The e 172
Tranang Colere for Women, A oee $03
Traiug lustitute for Women, A Coutral ., 759
Unemployment, The Problem of e 303
Universitien, Gour vee 137
Univereity ldeals e SO6
Univermity of Luckbuw, Toe T )
U nivermty Seat in the Counoil, The e 0T
Urdu a0 Medium of lustruction e 00U
W.
Women's Fducational Confereuce 03
Women Teachers e 00
Woolner's Addrues, P'rof. we DO

m— g——



INDEX TO CONTRIBUTORS

An
Alwar Aiyangar, Mr, R.
Apantapadmapabba Aiyar, Mr, K. N.
Appasami, Mr. Kirubaldoss
Azariah, The Right Rev. V. S,

B.
Baonerji, Mr. 8. N,
Barker, Sir Ross
Bhanumurti, Mr. C.
Bhupendranath Sarkar, Mr.

Chatterjee, Mr, P, K.

D
Devasikhamani, Mr, 8. K,
E.
Educatiosist, An
. F.
Ferroli, The Rev, D.
G.

Ghosb, Mr, J. N.

Gordon, Mise Corrie
Governor of Bengal, H.E, the
Govindan Nair, Mr. C, P.
Grieve, Mr. R. G.

Gupta, Mr. R, 8.

Guruswami Reddiar, Mr, Krishna B.

H.
Hanumantha Rao, Mr, C, V,
J.
Jog' Mr. G- W-
Jaganopathan, Mr, B,
Joga Rao, Mr. Ob, V.
K.

Kini, Mr, K. N.
Krishpna Aiyar, Mr, C.
Krishna Bai, Miss R.
Krishnamurti, Mr. R,

Krishnamurti, Mr. T.
Krishna Rao Bhonsle, Rao Bahadur R.
Krishnaswami, Mr, P. R,
Krishoaswami Ayyangar, Mr, A. A,
Krishnayya, Dr. G. 8,

Kcritivasan, Mr. R,

L.
Lakshmanan, Mr, N

M,
Macphail, The Rev, J, R,
Mahalioga Aiyar, Mr, M, 8.

PAGE

oo 157
we 719
we 930
we 09

o 603
. 680
w389
v 411

. 84
o 311

25
.. 183

w94
23, 403
.. 179
.. 201
v 642
e 925
.. 256

75, 384

.. 289
277, 332
.ee 381

v 404
.. 191
. 127

204, 267, 392, 448,
540, 580, 638
29, 161, 445, 572, 630

... 292
v 438
. 565
o 329
263, 409

e 487

99, 220
. 194

TAGH
Mirzy Ali Akbar Khan, The Hon. Mr. Justice. 495
Moulvi Abdul Hammid Sabib Bahadur e 613

N.
Napjundaiyys, Mr, H, S, e 598
Narayana, Mr. Ganti 199, 350
Narayanasami Aiyar, Mr, K, . 721
Paramesward Aliyar, Mr. V ' . 34
Pooniah, Mr, J. 8, 154, 188
R.
Radhakrishnan, Mr. 8. ... 586
Radbakrishnoan, Dr, S, v 673
Reghavachar, Mr. C, N, . 346
Rujagopslachariu, Mr, E, A, 31, 827

Rajamani, Mr. M. V, e 707
Ramakrishna Rao, Mr. A, v 396
Rawakrishoa Sastri, Mr. A. 264, 396, 456, 534, 634
Ramiswami Aiyar, Mr, L. V. 1,245, 323, 369, 429
Rangacharya, Prof, V. 511, 621, 701
Ranganatiao, Mr, 8. R. 547, 551, 727
Rao Sarode, Mr. 8. C. N. 133, 268
Bussell, Mrs. Bertrand

Sarkar, Prof. M. P. e 70
Sen, Dr. D, M, vae $463
Seshadri, Principal P, 67, 125, 659
Soshadri Aiyangar, Mr. P, K. .. 692
Seshachari, Mr, N. R, .ee 206
Seshagiri Rao, Dr. T. V. ... 976
Shepherd, The Rev, Wm. R, .. 8?
Simbadri Rao, Mr, N, e 203
Srinivasachariar, Prof. C, 8, .. 148
Srinivasachariar, Mr. N, . 570
Srinivasa Rao, Mr, A. e 440
Sripada Buchanpa Pantulu, Mr. . §8
Subbaroyan, The Hon’nle Dr. P, v 41?
Subba Kao, Mr. P. V. v 713
Subramauiam, Mr. K, S. . 390
Subramanta Aiyar, Mr. R, W 80

Sulaimap, The Hon, Justice Sir 8. M. e D02

Sutdaresan, Mr, L. N, Gubil . 33

Syed Sultan Abmed, Sir T

S=shagiri Rao, Dr. T. V. e 576
T.

Tirvmala Row Naidu, Mr. T, e 542
V.

Vaidyaoatbaswami, Mr. P, S, .. 269

Vaiyapuri Pillai, Mr. S, w17

Vapkatapayya, Mr. K, .. 451

Venkataraman, Mr. A. 8, e 084
w.

Weber, Mr. F. e 286

A S———

INDEX TO ARTICLES

PAGE
' A e 440
Adult Education 163
Adult Education in Cannanore - 15
Adult Education Class, Saidapet o
Agra University Qonvocation Address o8
Algebra, Teaching of o
Al{l;fAeia Educational 'Conference, First 550, 731
Library Service SBGElOD ) ;
All-[ndia Teachers’ h_ederatxon, The Ma ra.s“ o5

Suession i 59
Andhra University Convocatiod Address .. v

e 203
Apostasy in Reli(giicl)?f " 692
Art, Religion and Laie A
Assignmegm in Teaching, The Place of . 98
> 653
Biology as a School Subject i
Bomtisyy University Convocation Address 23 i%g
Book Friends, My ) N 3,
Brahmacharya Asram and its Application to 476
Moderh Student Life - 578
Business-like Conduct of Schools »oe
C

Catechism on Hygiene for use in Elementary. 206
s h ls - . -

Chil(:irgz’s Clubs—Their Coutribution t;)w 232
Educational Pre8/r o Graild . 722
i Distriot Teachers’ Gratl

82;r;§grLit:iarries——Lucky American Co}lelgl:sg- 470

Conscription and Military Training of X0 -

652

Manifesto zz}gqips.t " 520

tive Criticism ) ) %0
ggﬁ:t:cl;:i:n Address of the Agra University. ©6

Aundhra University... gﬁ;
Bodhbay University... 479
Calcutta University... l02
Dacea Uviversity ... 572
Madras University ... 473
Mysore University ... ?19
Papjb University ...

D.

i i dress . 502
ioersity Convocation Ad
B:?lcya lg envxggpe{ and the Geography ’l‘euoher: ot
i . 15
De'lx;hcﬁ:ratic Basis of Modern Eduf:l’:ll‘zg,él‘;l;g;]d
District Educational Qonferc:lnoe. ed s
Malabar—-Presidenml Addree

PAGE
District Educational Conference, Salem—The

Report of the Seventh ... 656
Dravi?iian and other Lapguage Groups, Word- !

Parallels between voe
Dra:idian Lipguistics, Problems of va 245
Dravidian Mann - 6;3
Dravidic Studies 4
Drawing and its Placein the School Curri- o6

culum o = 3
Drawing in Maoual Trainiog Wood-work,

The Place and Teaching of . 634

El

Bconomics in Schools 154, 188
Education, Freedom in e B )
Education, A New Outlopk on e 41
Education of a Jesuit Priest, The s :530
Education which does not educate e 329

ducational Confereoce, Coimbatore, The
: 99nd Provincial—Presidential Address ... 311
Educational Handwork as a School Subjeat, 456
The Value of i vee
English Composition—How to teach it vee 323:
Eopglish in the Mad:l'as SPresxdeucy, The res 670
ors in our Schools, Some
II?I:;zent;ial and the Noo-Essential, The 133, 258

European Education (]53%
Examinations ee
F .
39
Falstaff
Fine Arts in Education, The e 127
Freedom in Education . B0
Gl .
Garden Library, A e 48%
Geography, The Implications of v D
Geography Teacher, The Daily Newspaper 0
and the ) gg
Gissing 88 a Novelist -‘)20
Goldsmith 99, 2
Gupta Empire under Kumaragupta, The ... 511

. H.

«Hamlet”y A Note on the Date and Text of... 448
Hartog Committee Report, The . 201
Hazlitt, William ... 580
«Henry the Fourth ”, The Epic Treatment of. 204
Higher Education in Indis, Problems of .. 67
High Schools, What is wrong with our ... 346



746 THE EDUCATIONAL REVIEW.

PAGE
* Hindu Administrative Institutions . 148
History in Hyderabad Schools, Teaching of... 589
“ History of the Tamils from the Earliest
Times ” e 17
Historical and Geographical Excursions, The
Importance of vee 713
Hope of Humanity lies in the Child, The ... 627

I

Implications of Geography, The e 086

India—The Relations of its Geography and
History .. 161

Indian Association for Mental Hygiene ... 41

Indian Cibizanship, The ... 942
Indian Renaissance, The e 120
Interest and Education v 026

International Labour Organisation  Its Activ.
Ities during 1929 .« 209

lnternational Labour Conference : The Work
of the Fourteenth Session of the

we 459

Kepler Tercentenary ' v 127

King Lear v 638
L.

Languages, The Question o e 256

Librarian—The Most Important Purchase ?... 400
Library Gift, A Big v 401
Linguistic Studies in the West, Progress of,,, 369

M.
Madras Library Association—Summer School, 38
" Diplomas in Lip-

rary Science .., 415
Madras University Oonvocation Address .. 472

Manual Occupaticns in Primary Schools, The

Place of e 034
Manual Training Instructors, Suggestions for
their Training 264

Mathematics, How to give a Practical Turn to. 644
Mathematics, Value of we 88
Mathematical Type of Thought in our Second.
ary School Pupils, The Development of w350
Mathematical Training: The Relation of

Psychological Rogearch on Ability with
Symbols to s 565

Medical Inspection in Schools .. 381
Moetealfe, Dr, E. P, v 72]
Modern Education, The Democratic Basis of. 75
Mysore University Convooation Address ,,, 673

N.
National Education, Some Thoughts on  ,., 409
Nellore District Refresher OQourse in Geo-
graphy we 601

“ New Education” in Sweden—The, “Siljans-PAGE
garden ” e 463
Nilakanta Sastri, Mr, K, A, wee 33
P.
“ Paradise Lost "—A Retrospect e 267
Paysical Education . 285
Place of Assignment in Teaching, The .o 584
Play Way in Education .. 31
Poetry and Phitosophy of Rabindranath
Tagore, The v 84
Preliminary Certificate Examinatiop, A Pro-
posal re . 34
Problems of Dravidian Linguistics e 245
Problems of Higher Education in India 67
Pupjib University Convocation Address we 119
R.
Rabindranath Tagore, The Poetry and Philos-
ophy of we 84
Rabindranath as an Educational Reformer ... 487
Ramnad District Teachers’ Guild 276, 353
Readers— A Nuisance ... 551
S.
Scholarship and Library Staff .. 547
Sea Power .. B72
Secondary Education, The Aim of P, 263
Secondary Education, Our o 194
Sex Education R 1]
Shakespeare the Poet we 540
Skandagupta Kramaditya we 621
Skandagupta’s Successors and the Decline of
the Gupta Empire v 701
Some Personalities +ee 689
Srinivasachariar, The late Mr. O.—.In
Memoriam we 233
Students: What their Company means to
a Teacher e 390
Subjects for the Curriculum, The Guiding
Principles in the Selection of o 345
Summaries in Mathematics e 199

T-
Teachers’ Place in Society—Some Suggestions
for its due Recognition
Tanjore Distriot Teachers’ Guild, The 164,

719
548

Teaching of Algebra o 289
Teaching of B Group Subjects e 385
Teaching of Composition, The o 438
Teaching of History in Hyderabad Schools ... 589
Text-Books Scandal, The e 164
Timon of Athens - e 707
Units and Dimensions, Op e 183
Universal Languages e 401

M arch 1931.]

prooounc- the words correctlyl from the
begiuning., Cover the solids with a tnw(?l;
let them say what 18 hidden thnrv‘. While
they are still covered, removs one of them.

Remove the towel and let the children say
which one is missing. Lot caoe child corno
and stand by the table fucing the claes, with
his hends held behipd him. ot one of the
solids in his handg, and lst him say what ho
is holding.

(2) Place the same~ ihruve Hol'i(iii on't}he
table, Place the remaiving six in various
places round the room where tho children c'zm
easily fiad therm. [o addition colle‘ct and ?Jnde
other commen nbjzets biko a marhla, a s’umll
money box, & pivee of vabbor; a ?'u'ler, inra ob»ar
ball, a small cardbaard box, au tek-bottle, ate.

Now the childreu will have to find t.‘huhnvgs
similar to the wooden ball, cgba and c-ylmum;i
Lot them bring the objuets to tha tabl(;a a;[lll
arrange them into threw groups round he
golids they rese:able.

(3) Pat all the things in%o :nllnrlqui
cloth bag with a draw-steing, (JU'.‘\;Y“;LI ‘s; ‘
then come and pemo something thul Hf.niy
know and then feei for it This means thip d—
ing of something which they do not t:‘e-e 1anh
describing i only throngh the gense of tonch.

(4) Tuke a thick cardbard “fl ont oar the
ghape of tha cubes and balla 1, 2, dias eha_;-v:]:
in the diagram. Put nh(-: nne e_mll(g1 ()L,l’ lﬁb
tsble and let children fiud the soh'\s“()’
these holes. This uame really Lr?:aae% :
trausition from solid to plave. Here mey‘ hn‘
balls to fit the circalar holes and t}le bﬂﬁ. hi
for the square ones. '[‘hay‘ may noub altl, lr:o
renlise that the holes whicn fit the ba su: ,
fit the cylinders. Bat utm‘r some gxgurle.wﬁ
thoy will find that the 3-in. cyling elr »:;]
pass through the 3-in. diameter (}l.l‘clt, 3
2-in, cylinder through the 2-in. curfsle an
go on. Auvother experience they wil ﬁ-m
in this connection 18 the cylicder stao mﬁ
on ite circular base will also pass 'throu%
the square hole sccording to eize. A8
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other solids sre iotroduced, s larger
variety of holes can be mude and the game

K

[ —

|

INSET BOARD.

wmade wmere difficnlt.  This game is more or
lone pintlar to Montessort’s Geometrical
fagets” game,

(5) Agaiv put the nine solids on the table,
Ask the chiidren to cowe aud find tho smallest
bail, the largest cube, a ball smaller than thi
one, u little larger, and so on. It is easy to
gee how ihese approximate Judgments are
relat:d to luter more exact cnes, such as
twice as big, half as big, ete,

These are only suggostions, but the enthaa
sinsiic teackers in charge of the baby classes
wil! surely find ample facilities for introdl,x’cmg
other interesting mathematical games” for
reslising their aims provided they sit and
think over the suggestions given hers for a
fow wicutes, All the wooden apparatus
reforred to in this article can be certainly
made by local carpenters at a cheap rate.
If a teacher has all the zeal for his sacred
work of opening the mind's eye of the fatare
citizens, everything is possible in the edu.
catioual field.



THE FIRST ALL-ASIAN WOMEN'S CONFERENCE.
WOMEN AS INITIATORS OF A UNION OF ASIA.

Remarkable success has attended the
historic effort made by the women of Asia to
create a selfeconscious unity of Asian civilisa-
tion. The women of India issued an iavita-
tion last March to the women of all other
countries in Asia asking them to meet at a
Women’s Conference in India to foster the
spirit of Asian sisterhood and to review and
preserve all that is best in the age-long
civilisation of the Orient. The consolida-
tion of the common ideals and aspirations
of the women of the continent of Asia was
needed as an essential factor in the growth
of international understanding, world peace
and the regeneration of humanity, for Asia
has its own distinctive gifts to make to
the human unity. This Conference was held
last month in Lahore, capital of the Punjab,
meeting place of the Aryan and Isiamic cul-
tures, It laid foundations of an Asian
synthesis of a most valuable character, and
in the richest soil, the union of hearts of the
mothers of the diverse nations Represeuta-
tive women attended from fava, Burma, Japan,
Ceylon, Afghanistan, Persia ; cables ot good-
will came from Palestine, Syria, Geneva and
London. A Chinese ex-General whois on a
mission to stop war through the influence of
“ Mothers ” acted as representative of China
at the meetings open to men; and non-Asian

women visitors of note came from New Zealand
and America,

At the suggestion of the Arabian women
Mrs, Sarojini Naidu was elected President
‘“in absentia’’ of the Conference as the most
btilliant and well-known woman of the Orient,
and as a compliment to her genius as poetess,
oratory patriot. Each session was happily
presided over by a Vice-President of each
different country. The opening ceremony,

attended by fifteen hundred men and women,
was particularly impressive. The greetings
of the different Nationals, mostly in prayer
form in their mother-tongue and English
with translation, seemed to invoke the blessing
of the very Spirit of Asia. Three days were
spent in interchanging information regarding
fundamental problems relating to women and
children, peace, culture and freedom. Through
these sessions and many enjoyable social
functions, an Asian fusion was accomplished
sufficiently to allow ot the drafting and passing
of a dozen important Resolutions connected
with ideals of health, purity, beauty, labour,
culture, nationality and spirituality. A perma-
nent Committee was formed to carry forward
the movement with Miss Oung, M,A., Rangoon,
as Honorary Secretary.

TALISMANS AND CHARMS
For those People to Avoid all Sorts of Misfortunes
and enter the Gates of Successful Life gs. a.

For Honour, Riches, Learning and Greatness, 7

8
For Health, Physical Strength, ete. ... w 78
For Power of Eloquence, Speeches, ete. ... T 8
Foxj Success in any Undertaking or Litiga-
tion, etc, ... .. 10 0
For Success in Sport, Kacing, Cards, Games
of chance, etc. ... . 78
For Successin Spiritual and Religious Life... 10 0
For Success in Trade and Business ... .. 10 0
For Mcn’'s Love to \Women ... w 7 8
For \Women’s Love to Men ... W 10 0
For Love of Opposite Sex, Attractive Power... 7 8
Yor Agricultural Prosperity, Farming, Good
Crops, etc. 8
¥or Success in Mining Plumbago, etc. w 100 0
For Success in Gemming .. 326 0
Rabbi Solomon’s Special Talisman for every
SUCCESS ... . 0

Specially valued and worn by every success-
ful tlebrew:
2nd quality ... Rs. 21; 1st quality .. 80 O
Note—A Moncy Order or G. C. Notes will bring
the Talisman to your dooy. One Extensive Life
Reading Rs. 15, two Rs, 25, three Rs. 30 or more
at a time at Rs. 10 per rcading. Remit with birth-
date. Always the fullamount should be remitted
in advance. No V.P. P, Apply to:—
D. A. RAM DUTH, Astrologer,

No, 80 & 66 (E. R.) Cheku Street, Colombo, (Ceylon).

INDIAN STUDENTS' CENTRAL ASSOCIATION, LONDON.
2, Beaufort Gardens, Brompton Road, London,

ANNUAL REPORT FOR 1930.

AIMS AND OBJECTS.

1. To promote a corporate life of the Indian
student commuoity by upiticg all lodian students
residing i Great Britain and their organieations,

9. To take steps to bring iuto being a federa-
tion of all ludian Student organisations abroad aod
to ostablish conuection wich students at home.

3. To promots the walfare of ladian students
by representing, sateguarding and furtbering their
interests.

4, To promote social, cultural and athletic
activities of Indian students in their nations! and
international aspects

REPORT
The Representative Council of the Indian

Students Central Association has the honour to
submit the following brief report of work done duc-
ing the past seven months. This is divided under
foﬁr main heads: (1) Loformation Buareau, (2)
Organising Committee, (3) Walfare aud Grievaroe
Committee, (4) Houee and Finauce Committes,

INFORMATION BUREAU.

(a) The Information Bureau received durirg
the year under review 120 epquiries from Tndia
regarding c .urses of studivr, c¢8t of living, etc.
These enquirles were answered 1o detall with care
and sympathy, aod the Association has received
pumerous  letters  of appteciation from the
applicants, '

A number of pew students ware cn arrival given
information regarding tbe Qolleges and Universities
they intend-d to join and were put in touch with
the necogsary authorities.

(b) Accomodation. A register of decent,
comfortable and inexpensive lodginge has been
compiled and is at the disposal of the me¢mbers and
pew arrivals, During the year under review the
Association found accommodation for 40 new
students,

ic) Travel. The Association booked four
passagea to Li:dia and arranged every detail in that
connection. It supplied information to reveral
students regarding travel on the Continent and
Iodis, Students going to the Continent were
given letters of inticduction to individuale and
Assooiations,

(1) Publicity. A pumber of articles giving
publicity to the aims and objects of the Association
were sent to 1odia from time to time to keep the
Association before the public eye in India.

ORGANISING COMMITTEE.

During the year undsr review the Orgapising
Committee arranged an extensive programme of
activities.

(a) Lectures. A series of interesting lectures
were delivered on diverse subjects by distinguished
speakers. Among these were Sir Arbuthnot Lauve,
Prof. Partick Geddes, Mr, A,C, Ward, Mr, Alymer
Muude, Barl Beauchamp, Chancellor ofthe Loudon
University, and others.

(8) Socials. Seven exceedingly popular socials
and entertaiuments were beld duriug the year, the
hall being over-crowded on these occasions,

Thees include a recep’ion to the ¢
tbe London Uunivereity, a luncheon to %Z:cﬂcltor of
the _lndiau Airman, on his euccessful ﬂn.b awla,
ledia, avd a Variety Coucert, gt from

(¢) Reading Section. The Asgogiar:

E . 880
good number of importaut Indiag d;llamn
papers, in sddition to t y sad

he leadi ;
papers. It also_subscribes toa nulx)ngbelfngfh_sh news-
Iiterary and scientific maosz; Ol importang

the Reading Room, A E;’)Zm_nes_ which arg

geta g
weekly

© has had very litﬁﬂe

. orta i
During the year under revti’ew ::;:‘:}on of work,
Table Tennis Tenrnaments ighly Populal

propased to or

Wer.e held. It N
Tounis Team.

ganise a Represe
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WELFARE AND GRIEVANCE COMMITTEE.

(a) Ths Association has secured the services of
ton general medical practitiouers and seven Harley
Stroet speciatisis ab un extromely raduced s alo of
fevss Duriog we year uador review thuy sindsnts
ot the veustis of thiy ariangemaat aud in every
oage all details wero arranged by the Commiutes to
the relief and satisfuciion of the patients.

(b) Two specific cases of grievance w
' tak
up and effectively redressed. s o e e

(c) Oas fres passage to India was procured for
a medical stadent as Ship’s Docior. Auother
student was given some financial help to enable
him to go back to lundia.

(d) Tweaty-five Istters of introduction sud
referenca wore given to new aud old students for
bauks, business houses, libraries, etc., and ten
mediocal certificates procuced, -

The Assocmt.ion wishes it to be known that in
every case of this kind, styict secrecy is maintained.

HOUSE AND FINANCE COMMITTEE.

(2) During ths year oj
( . ghty studouts were
accommodated in the Hostel, Cleauhiness acd

general cowfort of residents ig i _
carefully studied, in vhe House is
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(b) Aflilisted O.ganistions and other Student
Ascociations were ailowed to hold their meetings
and socwls in the House, Those that tovk
mavaptage of thia facility are: (1) The Bongali
Literary Society; (2) Theludisn Students’ Research
Association 3 (3) The Hyderabad Students’ Associa-
tion; (4} The Ludian Social Club; (5) The Three-

fald Movement ; sud (6) The All-India Table
Tennis Aseociation,

Restaurant.  The Committes has endeavoured to
run the Restaurant oa efficient lines and to
maintain a high standard of quality and service,
Olvan and wholesome food—vegetarian and non-
vogetarian—is provided at extremely reasonable
prices. The food-stuffs used are of guaranteed
punty and quality.

Membership, The total membership of the
Association up to date during iis seven months of
existence 18 230, 1t had a balf-ctown membership
of 400 which bas now besn doue away with, The
Association confidently hopes to substantially
increase its membesrship,

Finances. The fiuancial statement and auditor’s
report will show that the fuuds of the Association
bave been very carefully managed,

A GREAT SUECCESS.

The basic reason for the great success of Wren and Martin's

“ High School English Composition (Price

Rs. 2-4) lis its therough

and unquestionable educational soundness, With this educational sound-

ness is allled the other important feature—its value as a practical

class.-book of English Composition, mazeting the requirements of School-
Leaving and Matriculation examinations.

In the history of publishing this senior course occupies the same
important position as its predecessor © Progressive Eng lish Composition,”

now in its 46th edition.

COOPER, PUBLISHERS, BOMBAY.

RAMNAD DISTRICT

A Conference of the Ramaad District Teacher?’
Guild was beld recertly in the A. C. High School
Hall, Pallatur, As many as fifty delegates attendgd,
who represented eight of the zffiliated Associa-
tiops. The Guild’s President, Mr, N, S. Verkata-
rama Ayyar, M. A, L T, presid«d over the Con-
f.rence. After some pieliminary remarks from the
ghair, three papers ware read, the first being on
« The [deal Teacher of Baglish” by Me. 8, Kuppu-
gwami Ayyar, B.A,, LT (Sivagavga). The discus-
gion that followed, which waa apprecative of the
paper, disclosed, that any ideal teacbing 18 incom-
patible with multiplicity of examination®. The
second paper was on “ Elementary Suience in High
Schools,” by Me, P. K. Ragounathan, B. A.
(Pallatur) ; and in the warm and rather prolonged
discussion, thers was a notabls consensus  Of
opinion, that plant aod animal life bad best be
taught in the lower school, the physical sciences
being reeerved for the upper forms, The ‘t.hud_
paper contributed by Siromany Rax.nachar}dl;a Sastsi
(Pallatur) was on *“ The Teachiog of Sanekrit
Grammar,”

The papers over, the Conference adjourned for
lunch, and on reassembling, the pews of the
passing away of the great patriot, Motilal Nebru,
had become widely known, and tbe President
moved a vote of condolencry which was passed
by the whole Counf-rence stapding 1in }allunce;
and oo a resolation to that effect the meeting wus
adjourned.

When the adjourned Couference assembled
again, the following resolution severcly condemning
the projected revival of the Middle School
Examination was passed by a large majority :—

“This Guild while reiterating its unqualified
deprecation of the institution of any external
examination in the middle of 2 High 8School
courss, strongly repudiates the implications of such
a proposal (1) that the Headmasters and staffs of
most schoola are not capable of properly regulating
promotion in varisus forms of their schools 3 and
(2) that large failures in the S. 8. L. C. Exami-
nation are mostly due to lax promutions and not
due to defects inherent in the schema iteolt
and to inconsiderate demands of the University
authorities.”

Four resolutions bearing on the 8. 8. L. C.
Eramination were next passed and they were :—

L. In fairness to pupils trained under the old
g S, L. C. scheme, tbis Guild requests the

TEACHERS’ GUILD.

S. 8. L. 0. Board to conduct public eraminations
ander the old scheme during the years 1932 and
1933, alongside of those under the new scheme.

2. This Guild requests the 8.8, L. C,
authorities—

(i) to abolish tha C group subjeots introduced
into the revised 8, 8, L. C. curriculum ;

(1) to permit pupils to bring up for the 8.8.1..C.
Examipation any three out of the five subjects
pow included in the Elementary Science
curriculum ;

(iii) so to alter thu examination rule relating to
Sanskrit Translstion {vide lines 4 and 5 at page 29
of the S L.L.C. Notifications, ete.) as to permit of
tianslation from sn appropriate verpacular into
Saunskrit and vice versa.

3, This Guild reiterates its past resolution
earnastly requesting the S S.L.C. Board so to
arrange tho time-table of the Public Examination
as not to subject candidates to more than one
examination a day.

4, This meeting requests the University of
Madras so to emend the rules relating to
cligibility as to secure admission to University
counrees to pupils taking any of the commercial
subjects like Bouk-keeping or Commercial Practice
in the 8.8 1.0, Examination, in view of the fact
that o B, Com. degres hus been instituted by the
Uuviversity.

Three more resolutions were passed, which were
all requests addressed to tbe Governmeot. One
requested that agreements between teachers and
mansgements might not for the present be insisted
on, in view of the general dissatisfaction with its
present form and the need for amending it} the
second desired the Government to provide addi.
tioual grant to give the benefit of the Special
Teaching Grant to all trained teachers, irrespective
of their salaries ; and the third prayed for the
removal of restriction with reference to the age of
contributors to the Teachers’ Provident Fund.

Every resolution adopted was the outcome of
oonsiderable discuseion among the delegates, under
the able guidance of the President. After the
concluding speech of the President, the Conference
closed, when the delegates wore treated to a
sumptuous dinner by the Pallatur Teachers’ Asso-
ciation, who acted as hosts throughout, and
whose arrangements for the Conference contributed
not a little to its success.



SCHOOLS AND DEMOCRACY.

By MR. P. H.

There can be no question that the d.ficul-
ties of organisation in a democratically
constitnted society are much greater and
more complicated than in one more home.
geneously constituted, Upto comparatively
recent years the pupils of our schools came,
for the most part, from homes of similar
means and oatlook, The public echools,
then as now, were filled with boys whose
perents had sent them there to imbibs the

peculiar atmosphere and ““code” of thoge

stitutions, Ag s rule, their means were

adequate to any cxpense involved, so that
there was little possibility of cooflict with
the parent, The grammar schools provided
8n education for the middle classes, and the
few poor scholars were hardly considered,
Also in those days the severe regimentation

of.the present time had not yot come into
being,

Now sll this is changed. Boys and girls
are drawn from homes which, in those days
never thonght of sending their children t<;
?secondary school—or to any other school
if th‘ey could help it, Regulations of a more
definite, uniform kind have become almost
essential, if the achool is to maintain its tone
and.not have that of the lowest class of it;
pupils imposed apon it. The problem for
t?ose in authority is to adapt their regula-
tions to the needs of their pupils,

Particularly is this necessary in the cage
of rules involviog expenditare, In sayin
this I have in mind rather the working-cla::
parenta of those who do not hold scholur-
g}'nps, though it affects even these. In som
girls” schools the matter is acute, In generale
one may say that the working-class parent,;

PRIDEAUX, B.A.

will resent calls upon his meagre purse nnless
he can envisage some definite gain to the
bry—or to the school—from the expenditure

There is evidence that many headmasters
have realised this, and have reduced regala-
tion expeuditure on dress and books to the
misimum compatible with the educational and
“tonic” efficiency of the school, Bat it ig
much to be doubted whether the same is
trus of many girls’ schools, One hears lond
complaints of expensive books, frequent
changes of text-books with no apparent
reason—unless it ba lack of care in the first
choice—and of dress regulations which make
it necessary to provide rapidly-growing girls
with a large number of garments that are
outgrown loog before they are outworn,

It is not to be assumed that these protesta
ariso merely from annoyance at the tempao-
rary sacrifice. Sowmething deeper lies behind,
Toey fear that, under pretext of raising
the standard of living,” their children are
being taught to live beyoud their means:
that, subconsciously, they are acquiring the
idea that to live well is to live expensively.
In other words, they are acquiring a false
scale of values. This is a real danger. If
& democracy is to be lasting, it must be a
community of more or less frongal workers,
No nation can afford to carry a very large
number of spendthrifts, 1t is of no advag-
tage to the nation for its units to cultivate
an expensive way of living, if in the fature
they will not have the means of gratifying
their tastes. That is the way to a disgrun-
tled population of wastern, not to s healthy
working democracy. It would, bherefore,,
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geem that schools should be particularly
careful in this matter.

Another type of regulation that is apt to
be very irksome to the poorer parent is that
which tends to interfera with his own
freedom. Rules which affect lightly the
well-to.do, who can delegate some of their
responsibilities to servants, may press very
heavily on a servantless family. Some
regulstions, for instance, insiat on regular
attendance at gamos on half-holidays. Many
such parents would be glad of the occasional
help of their boye, particalarly in the garden,
at certain periods of the year, and such rales
deprive them of this bhelp. The plea of the
school is that out-door exercise and corporsate
offort are essentinl elements in the boy’s
education, It is at lcast dcbatable  thab
gardening is as beneficial us, say, football;
and quite certain that family effort and
mutaal help are at least a8 valnable as
corporate effort on the sports field.

And here, again, there i8 gomething deeper
than & desire for help and annoyance b
inconvenience, There is the fear that the
net result will be that the boy comes to

regard play us moro important thao honest,

productive work—surely the lust thing a
democratic school should risk. Make the boy
share in the corporate games a8 much a8
possible, develop every capacity he has, but
do not insist on it in sach a way as to deprive
him of the opportunity aod desire to be
useful to his fauwily,

A third matter, which calls for mach dis-
crimination, is that of disciplive. Offeoces,
culpable iu a boy from a caltivated home,
may be excasable in another whose howe
has provided him with no training. In such
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cases, diseipline, if too severely administered,
may lead to a rankling sense of injustice.

Sometimes such offences arise throagh
neither ignorance nor fault, so far as the boy
is concerned, but through mistaken parental
ideas of asserting their independence, It
does not seam quite sporting in such cases to
coerce the parent by making the boy suffer.
Yot it is extremely difficult to deal with such
cases. The possiblo causes of conflie
botween school aud the uneducated parent
are numerous, since the one acts from the
point of view of the body corporate,” the
other from a purely iadividnalistic ooe.
Somas progressive heads have tried to solve
the diffizalty by oncouraging the fanction-
ing of “ Parants * Associations.” It is doubt-
ful whether this dovice really tonches the
ditisulties ot the individual. What often
huppans is that the body of parents makes
its (majoricy) views kaown, and we still have
tho individu:l dealt with as though he were
m re nnit in a homogeneous mass, This, it
w:ll by obsorved, ia the peculiar weakness of
democratic communitios,

Woaat is waated is not mass or delegated
communication, but intercourse with the
individual. Such cuses as those above-
montionad cap, as a rule, only be dealt with
saccossfully, that is, without injustice to the
boy, when the head is a man of sympathetic
nanderstanding, tact and strength. It is not
a negation of the rights of the parent to claim
that the hoad must be master in his own
domaip, free from ontside interference from
anofficial committees. And if the head is a
man of fair and open mind, the clashing
“rights” of school aud parent will be settled
more satisfactorily by a private interview
than by any committee, however represen-

tative in character.
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The President observed that the Lindsay
Commission was in favour of abandoning Govern-
ment Syllabus and Examinations. But they
had a doubt as to whether the pupils would
attend such institutions. While many spoke in
favour of the revival, Messts, T. M. Venkata-
ramana Aiyah, V. Mahadeva Iyer and Narayana-
char spoke against it. The District Educational
Officer, who was present, said that the Depart-
ment had not yet decided anything about the
matter, but that they circularised with a view to
ensure the admission of proper materials in the
High School classes. Finally a resolution for the
Restoration of the Middle School Examination
at the end of the Foarth Form course, if the
conduct of the Examination vested in a Board
for a group of two or three districts, was moved
by the opener and it was passed.

Then came the passing of resolutions, a copy
of which is herewith appended.

The last item in the programme was a lecture
on ‘Discipline’ by Mr. V. Mahadeva lyer,
Headmarster, Native High School,Kumbakonam.
In the course of his lecture he observed that
discipline in schools is deteriorating. Though
some attribute it to the deterioration in the
standard of modern-day teachers, vet the lacturer
did not believe it to be so. According to him, the
time spirit is against the teacher, which is to be
seen in the change of the boy's attitude towards
his own teacher. In his own days the boys

approached their teachers with an attitude of
reverence, whereas now they look upon them
as their paymasters. In the boys of the eatlier
generation there was a fear of punishment, if
they were lax in their duties and there was also
seen a keen desire for studying and passing exami-
nations. Further many of those distractions that
are now considered necessary and essential were
tabooed in those days. Again there was also a
tradition of learning in those who sought admis-

[Marcu 1931,

sion in schools. But now all these are conspicuous
by their absence.

He suggested that strictness in promotions,
giving freedom to the teachers in the matter of
punishing their boys and the resorting to caning
even sixth form boys, if need be, would be
conducive to proper discipline in a school,
Though corporal punishment is considered to
be brutal in these days, he said that nothing but
having recourse to the cane in cases of necessity,
will conduce to the maintenance of discipline.

With the closing remarks of the President and
with the usual vote of thanks, the meeting of the
Guild stood adjourned sine die.

The Teachers’ Association, Board High
School, Tiruvarur, were At Home to all the
members of the Guild and they entertained them

to dinner at 7-30 p.M.

RESOLUTIONS,

1. This Guild resolves that the revival of
the Middle School Examination will, under the
present circumstances, be helpful in maintaining
the requisite standard of admission to the High
School classes, provided that it is held at the
end of the Fourth Form course, and that for the
purpose of conducting the examination, the whole
Presidency be divided into convenient groups,
each making arrangements for the conduct of its
own examination under the guidance of a Board

consisting entirely of teachers actually engaged
in Secondary Education,

II. That this meeting of the Tanjore
District Teachers’ Guild requests the authorities
of the Madras University to so amend the rules
relating to the eligibility for admission to Univer-
sity courses of study as Lo permit boys taking any
one of the commercial subjects like Book-
Keeping or Commercial Practice in the SS.L.C.
Examination, in view of the fact that a B. Com-
degree has been instituted by the University.

MaRrcH 1931.]

I1I. Itis resolved to request the Director
of Public Instruction to provide an additional
teaching grant to enable all trained teachers
(irrespective of their salary) to participate in the
Special Teaching Grant to be distributed to
schools shortly.

IV. Resolved that the S.S.L.C. Examination
under the old regulations be continued for another
period of two years, and that pupils wha have
put in the necessary attendance this year b:
allowed to appear for these examinations, whether
or not they are sent up for the examination this
year.

V. Resolved that the C Group optional
subjects introduced into the curriculum of the
Remodelled S.S.L.C scheme be abolished.

VI. Resolved that out of thefive subjects in
Elementary Science, option be given to pupils to
study any three of them.
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VII. Resolved that the agreement between
teachers and managements of Secondary Schools
referred to in Clause 12 of the Madras Educational
Rules be not made a condition of recognition of
schools as the agreement proposed in no way
betters the condition of teachers, as contemplated
by the Government.

VIII, This Guild resolves to request the
Government to so modify G, O, No. 8780
L. & M, dated 23-9-30 as to invest Presidents of
Local Boards and Chairmen of Municipal
Councils with powers to grant exemption to
teachers in their employ for holding offices in Co-
operative and Mutual Benefit Societies and
Insurancs Companies whenever they are satisfied
that such exemption will not be detrimental to
the efficient discharge of their duties as teachers,

There is no other book of its class that is quite so
good, either in plan or execution,

HIGH SCHOOL
ENGLISH GRAMMAR

CONTAINING
GRAMMAR AND USAGE—ANALYSIS OF SENTENCES—
TRANSFORMATION AND SYNTHESIS OF SENTENCES—
FORMATION OF WORDS—FIGURES OF SPEECH, ETC.

201 EXERCISES
IN GRAMMAR AND COMPOSITION

P. C. WREN, MA (Oxon),
LATE INDIAN EDUCATIONAL SERVICE,
\UTHOR OF ' THE INDIAN TEACHER'S GUIDE "
“*THE * DIRECT* TEACHING OF ENGLISH,”
 PROGRESSIVE ENGLISH COMPOSITION,” ETC.

Pages 390. Price Rs. 2.

Fiest Edition, March 1928.
Fourth Edition, February 1930.

Second Edition, June 1928,

Third Edition, April 1929,
Fifth Edition, Augast 1930.

COOPER, Publishers, BOMBAY,



REVIEWS AND NOTICES.

PiiLtr’s Starparb Scocou AtLas oF COMPaLia-
TIVE GEOGRAPHY, EUITED BY GEORGE PujLsp
F, R. G. 8. (Geonce Puinir & Son, L)
Price 13. 6d,

Wo bave pleasure in ackoowledgivg roceipt of
this atlas which con'aing 32 lags coloured taps
and a copivus index. Tue maps servs toindicate
well the physical features of each part f the
world.  Lirge s the ez« of the map is, it is wide
larger by some of them being spread over two
pages, at an opening, But we own to a feeling of
disappointment in the treatment of India. If this
atlas were intended to by cousumed widely i this
couutry, it was incumbent on the prodacers to

provide at least thres ssparate mips of divisious
of lodia,

Ox¥orp Copy Books For INDIAN SCHuOLS — Books

I-XIL. (Oxrorp University Pgess), 20 pp.
BACH, Price 2 as. each.

These books which teach the uprigh: writiug,
which it is nsedless ' point out, is the ni st
bygienic methad, are planned in a thoughtfully
graduated scale. The enteuces that are preseuted
as models are useful facts of information, all uniticd
10 each book, by relating to ouw particular sutject.
Grammar, lodian History, Gengraphy, Letter-
writing and little posms are amor g the suhj-cla
comprehended.  Tae last iwo books are derigned

for full-page transcriptions. The books will be
found very useful in schools,

Mogr TramPs ABROAD—INDIA, BY MAKK "fwaln,
(TBE Movery  Pusuismise Co, Boxsay,)
Pp. 142, Prige 12 as,

This is an abridged edition of the pages on India
extracted from " More Tcamps Abroad.” Woe
welcome with pleasure this opportunity for young
readers in lodia to enjoy a travel hook of this kind,
written in tte uarivalled humorous style of Mark
Twain, The book is well got- up,

ALY THE PHILOSUPHER, AND OTHER STORIKS, BY

R.—liLusinaten sy H,R. MicLag, (MacsiLLAN

& Co, Lan) Pp. 192, Price 2s.

Tne avtbor, of whom we koow nothing except
thit he dates bis prefatory pote from Cairo, in-
tends this book for reading by f. reign learners of
Eoglish, BEustern readers reslly  (which should
include Buypwans) between the stage of fairy
stories snd that of standard authors, The eleven
stories presented here which are avowed to be
truthful and derived of actual experience are all
wholesome in the sense that they are full of action,
The incicents are of the commor life, though of
such remote parts as the African desert and the
exciting Afghau frontier of North.Westeru India,
but therc is a subtle ard light seuse of humour
whic1 mske them quite fuscinating. There are
good coloured illustrations in the bock,

Guy MANNERING OR THE ASTROLOGER, By SiR
Wartkr Scort, Bart.  ABRIDGED WiTH  INTRO-
vucrion  axp Notes, By Y, W. Oann, M.A.
(MacmiLuan & Co. Lip) Pp. xiv 4+ 193,
Price 15, 9d,

This i3 a new addition to the Foglish Literature
Series edited by J, H, Fowler, As*‘Guy Manner-
ing’ is one of the best novels of Scott, containing
such immortal creations hke Domiuie Sampson,
Sergeant Pleydell, arnd Meg Merrilese, th's abridg-
ment for young readers is quite justifiable, Scott
give to the novel the alternative title of * The
Astrologer,” A remarkable prediction which came
true forms the framework of the novel, and it is a
obaracteristic of Scott that he possessed a very
varied stock of strangs branches of knowledge,
The bonk is of special interest to readsrs in India,
for the astrologicsl interest and for the Indian
reminiscence which Ool, Mannering took with him
to Scotland after his long career in India,
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E
SeLrCTIONS FROM MAOCAULAY (LETTERS, Proskg,

Seugcups AND PoETRY), EDITED WiTH an

I NTRODUCTION AND Nores, BY E. V. Downs AND

@. L, Davizs., (Merauss & Co) Pp. 220

Price 2s. . '

Though not one of the greateet Boglish writers
and discarded in modern times as an unsafe medel
of style, Macauliy has always had immense charms
as bistorian, essayiet, critic and poet, The present
selaction is valuable for the fulness of reprezenting
all the forms of Macaulay’s work.

Cicgro's ORATIONS AGaINst Catiuing, 11 & 1V,
By WaLTEr MapeLky, M.A. Wi lonus-
TRATIONS AND VOCABULARY. (MacwminLaN & Co,,
Lrp.) Price is.

The short Latin texts in the series of ¢ Klemen-
tary Classics” published by Messre, Macinllan
& Co. enjoy a well-deserved popularity amony
beginuers in Latin A racent additiou to this series
is the present voluma containing the third an:d
the fourth Philippies of Cicero against Cariline.
Tue editing as usual in this seiies is very well
donse: the brief but suggebtivu nuies, the introduc-
tory obs-rvations aud the fiue ihinstrations  of
Rowan life and mauners are all cuch as would
make the study of the t-xte a joy for the beginper.
Both from the literary and the linguistic poiuts of
view, the orations of Cicero are sgnificact.  Here
we have the stately eloguerg= of the master-orator
of ancient Rome at ouve soething with ire sgrinet
enemies of the Imperial City acd glowing with
patriotic fervour for its temples aud its gods. Here
we find well displayed that gift of lcfty seutiments
and majsstic  expreseions which Nswman (a
vineteenth-contury admirer aud literary disciple)
has rightly described as the mens magna in
corpore magno, Kven to-day as we read through
the text, we cannot miss the effoctive appeal which
Cicero’s cceasional bursts of patriotic and religious
emotion (like for iostance the following) should
have made to the hearts of his hearers: [Quidus
Ego si me restitisse dicam, mimiwm sumam et mon
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sim ferendus : Ile, llle Juppiter restitit 1lle capi-
tolium, Ille haec templa, Ille cunctam urbem, e
vos omnis salvos esse voluit,]

Ciceru’s orations are anique alke in subject-
matter and in style ; probably vothing in sll Latin
literature would better quicken the beginner’s
appreciation ard appetite thau Cicero’s stately
* Romaag.”

LATIN FOR JUNIOR&—A SkCOND YEBarR LaTin
Book—3Y R. E. AnD A, E. BurNs, (MaoMiLLAN
& Qo., Ltp ) Price 2s.

Time was when classical languages (Greek and
Latin in the West and Sapskrit in ludia) used to
be learnt, at lvast in the initial stages, through the
mechanical process of memnrising rules and excep-
tion=, It used to be contend:d that such memory-
work, besides laying the foundations of linguistic
knowledge firm sud deep, had a disciplinary and
even u cultural (1) value,

This shibboleth has been completely esploded
to-day. Far more inviting are the methods of
laoguage-study now recommended. The approach
to classical languages bas beeu made much smoother
by the adoption of the privciple of comparison and
contrast. The book under rveview, written for
pupiis wbo have already made a start in Latip,
keeps this principle in visw, The explanations of
grammatical and idiomatic peculiarities of Latin
are accompinied by comparisons and contrasts with
Eoglish usage aod idiom. There are thirty-nine
lessons in all including the recapitulatory Jesson at
the beginning. E:ch lesson cortains lucid expla.
nations of grammatical pciats, a Latin-Eoglish
word-list, and exercises for trapslation bearing
upon the grammar treated in the lesson, There is
an appendix containing Latin idioms and phrases,
which whould be very much appreciated by the
student who has already made some headway in
the study of the language, The suggestions to
teachers at the end of the book cootain useful and
practical advice.
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We can heartily recommend the book for use

in the higher forms of our High Scbuols where
Latin is taught,

TiruGNANA SamBANDAR (TaMmin) Y C. Siva-
6NaNam Piural, (C, Coomarassmr NaYubu anp
Sors, MADRAS). Price, Re. 1.

This is a well-written biography of the renowned
Saiva Saint Tirughiuasambandar. It is conceded
everywhere that religious and moral instruction
should form a greater part of achool instruction ;
and this book will do very well to serve that end
and ip addition helping as a reliable non-detailed
Text-book in Tamil for High school classes, The
style is racy and faultless throughout and the deli-
peation of the Saint’s career has bren thoroungh
and oritical. The critical notes which form
more than balf the book are helpful to students

for a full appreciation of the lifo and achisvemsnts
of the great Saiva Saint,

KopaNpa Raman (Tamin) By P. M. Murucssa
Mopavnixar, (C. CoomarasaMi NaYupu axp
Sons, MaDRrAB), Price As. 8.

The story of “Rama with the Bow” ae is told in
the pages of this book is really interesting and

remarkable for accuracy and style, Ia this land
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where Sri Rama is enshrined and worshipped
almost iu every Hindu home, an eaey telling
account of the heroic triomph and illuminating
career of the great Gud is bound o be valued
by every youngster of the High school classes
and every parent who is interested in the
moral progress of his own young onea. The
author has chosen a style that is at one fanltless
and fine; and the book well deserves to be
pretcribed as a text-book for nop-detailed study

for Tamil in the higher forms of High school
clagses.,

Wo owe an apology to Messrs, Bapalal & Co.,
Jewellers, 216, Cnina Baziar Road, Madras, for
not noticing their beautifully-printed illustrated
catalogue received some time back. They started
business in Madras in 1910, and stand for style
in jewellery, gold and silver artware and * express
your pereonality in them. With their wide
<xperience they are sure to give satisfaction to
their clients in the making of anything—from a
smail brooch to the costliest diamond jewel, They
make cups, medals shislde and caskets and these
should appeal to our readers for their design and
workmanship, Their jewellery can be depended
upon for quality and workmanship,

MADRAS UNIVERSITY LIBRARY.
LATEST ADDITIONS.

C. Phrysics.
" Volta : Nel Centenario della morte,
——: Le opere, V. 1 to 7,

Planck : Binfubruog in die Theorie
Elektrizitat und des Magnetismus,

Goldsteius Canalstraehlen, hesg. von E. Gehrcke,

Davies s The Conductivity of Solutions and the
Modern Dissociation theory,

Moreau: Properties Electriques et Magoetiques
des flames.

der

Lorentz : Versuch einer Theorie der Electrischen
und optischen esscheinungen in Bewegten
Korper,

Mason : The Eleotro-Magnetic Field.

Stoner : Magnetism and Atomic Structure.

Thomson : The Corpusculsr Theory of Matter.

Haas : The world of Atoms,

: The New Physics.

Themson ;: The Atom,

Hoag : Electron Pbysics,

Ruatk : Atoms, Molecules and Quanta,

Graetz : Le Nuove Teorie
contituzione della Materia,

Biuer : Les idees modernes sur la constitution
de 1a Matiere, conferences faites on 1912,

Atomiche ¢ la
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Curie : Les Progress de la Physiqus Moleou-
laire.

Chadwick : Radio-activity and
Suhstances.

Radioactive

March : Theorie der Strahlung and der (Quantsn,

Heiseabarg : Die Physikalischen Prinzipion der
Quanten theorie,

Drumaux ¢ La Theoris des (Juanta.

Sommerfeld : L:cturss on Wave Machanics,

Fowler: The Passage of Electrons through
surfaces and surface films.

Sommerfeld : Wave-M-chauics,

Lande : Die Neuere Entwicklung der (Qaaaten-
theorice 2te A,

Born : Elementare Quinten Mechanik,

Dabroglie : La Mecaniqus cndulatoice,

Tommasiana : Ly Poysique de la Gravitation et
la Dynamique de L’univers.

Tolmap : The Theory of the Relativity of
Motion,

Einstsin : Relativity,
Silberstein : The Bizs of the Universs,
Levi-Civita : Fondamen'i di Meccancia Rela-
tivistica,
D, Engineering,

MADRAS UNIVERSITY LIBRARY.,
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Nord : Mechanism of Enzyme Action and

Asgociated Coll Phenomena,

Swmith : The Bff-cts of moisture on chemical and

physical changes,

Thomroo : The Biectron in Ohemistry,
Waldschewidt-Li-itz : Enzyme  Actions

and
properties.

Walton : A Oomprehensive Survey of Starch

Chemistry.
Yoe : Photometric chemical analysis.
Sachs : Plastische verformung,

G. Natural Science . General).

Von Wyss : Living Creatures,

1, Geology.

Brewster : Tols Puzzling Plavet.

Rogera ¢ Tutrod. to the Study of Minerals and
Rocks,

Bacon : The Amercian Petroleum Industry, 2V,

Willis : Goologic Structures.

Gregory @ The Structure of Asia,

Miller ¢ An Introd. to Historical Geology.

Wills : The  Physiographical Evolution of
Britain, -

Osborn : The Titanotheres of ancient wyoming,
Dakota and Norbraska,

Folse : A new msthod of estiwatiag Steeam-tHhHw 1. Botany.

bised upon a new Evaporatisn Formula.

Allen : Railways of To-day,

Bulkeley : Railway
Movement.

Heuney ; Principles of Radio.

Ounningbam : Port S.udies with rpecial veferencs
to the Western Purts of the North Atlantic,

E. Chemistry,
Lavoisier : Das Wasser,
Avmstrong : Euzyme Catalyste.

Birbaudy : L s basos Paysico-chimigues della
Distillation,

Britton ¢ Hydrogen lons,

aod  Ssaport  Freight

Olark ¢ The Determination of Hydrogen lous.
Dootson ; Firet Principles of Chemistry,
Koltboff : Volumetric Acalysis,

Lewis : Thermodynamics and the free Energy of

Ohemical Substances.

XXXVII-29

Wilson ¢ Piant Hunting, 2 V.
Hiwks « Pioneers of Plant Study.
Robbins : Botany.
Rosenberg * Apogamie und Parthenogenesis bei
Pliozan,
Li.nsbaver : Die Epidermis,
Kuster : Avatomie der Gallon,
Small : Hydrogen-ion Qoncentration in Plaot
Colls and Tissues.
Kuster : Pathologie der Pflanzepzslle,
Golloorn + Das Permeabilitatsproblem,
Haas : An introds to the Chemistry of Plant
products.
Correns : Bestimmung, Vererbung des Gesch-
lechtea bei den hoheren Pflapzen.
Federley : Das Lnzuchtproblem,
Branfoot : A Critical and Historical Study of the
Pdctic Substances of Plants,
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Sturtevant : Contributions to the Genetics of

Oleweuts ¢ Piant Competition.
Drosophila Silulans and Drosophila Melano~

Wearver : Plant Ecology.
Roberts : Plant Hybridization before Mendel. gaster.,

Renner : Artbastartde bei Pflaczn. L. Medicsne,
B T O bl 5108 iyt iy
; Hewer : An Introd. to the study of tbe Nervous
Amercia, System.
Fischer : Biologie der pflanzinbewohnenden
Parasitischen Pilze. M. Useful Arts.
Barton-Wright ¢ Recent advances in  Plaot Rajagopal ¢ Scouting in inland waters,
Clutton-Brock : Essays on Art.

physiology.
Jagadis Ohunder Bose: Growth and tropic Blacker : The A, B. C. of {ndian Art,
Gardoer ¢ The Art of Greece.

movements of Plants,
Battiscomde : A descriptive Cat. of some of the Faure : Tae Italian Renaiseance,
Joyce ;: Maya and Mexican Art.

Common Trees and woody plants of Kenya.
Pool : Flowers aud Flowering Piants, Aumonier : Modern Architestural Sculpture,
Salaman : James Mcbey.

Pearson : Gnetales.
Rendle : Olasification of fluwering plants, ~————— ¢ Francig Seymour Hadeu,
sorme——n ; Frank Short.

Reyohlor : The Embryo of a collection of i
Orchids to be preserved to science. — ¢ Duvid Youog Gaweron,

¢ Mutation with Orchids, -
Bows ¢ The World’s Grasses. : Wl”'am. Walaot,
White : Floraof the Hermit Shala, Grand Canyou ———; F.L. Griggs,
Arizona, —————: Malcolm Osborue.
) ~————: E, S. Lumeden,
J. Agriculture, ~— ~—— : H. Rushbury.

Howard : The Application of Science to Crop e : G, L, Brockhburst,
: Robert Austin,

~—— — : Arthur Brisnoe.

production,
louesco-Sisesti : L' Agriculture de la Ruumanie ~————— ¢ Francisco de Goya,
Pendantla Guerre, ~—————— ¢ Charles Moeryon.
Mead ¢ Harvey Baum } a study of the Agricul- ~————— ; Alphonse Liagros.
tural Revelution. ~————;J. L Foraian,

Pagden : A Preliminary Acgcount of three
Rice Stem Borers.

Smith ¢ Tree Crops, A permauent Agricultuce,

Thompsoo:, The Biological Control of Insect apd

Plaot pest.

MADRAS UNIVERSITY LIBRARY : The
Number of reiders and the number of books
issued during the month of Jaauary 1931 were
4,359 and 11,724 respectively, The ocorrespond-

K. Zoology. ing figures for the last year were 4,327 and
Shelford : Laboratory and Field Ecology. 9,582
Witschi : Bestimmung und Vererbung des SExaTs Housn, } S. R. RANGANATHAN,

Geschlechts bei Tieren. TRipLICARS,

20tk feby. 1931 Librarian.

Klatt : Rotetehung der Haustiere,

CONNEMARA PUBLIC LIBRARY.
LATEST ADDITIONS.

Holmes :  Aspects of Elizabethan {magery, Barton=Wright :

Jones: The Life and Lstters of Henory Arthur physiology.
Bocher : Pcrsonal Reminiscences in India and

Enrope, 1830-1888.
British Broadcasting Corporation : New Ventures
Yol. 1. (Fauaa of British in Broadcasting.
Buice : Hoalth Science and Health Education,
Cook : Elemeuts of Electrical Eagineering.
Qorbett : The Roman Law of Marriage.
Erlande : The life of John Keats,
The Determination of minerals under

Recent Advances in  plans

Jones,

Roberts: The Puablic Speaker and what is
required of him,
Southwell :  Cestodo,

India).
Spicer & Pegler : Book-Keeping and Ancounts,
Watson ¢ Oivilisation and the Crinple.
Brown : Vitality and Diet,

Oarr, {Compilet)., Putoam’s Phrase Book, Evans 3

Coomaraswamy : The Origin of the Buddba the microscope.
Evans & Stubblesicld, (Edrs.) Hauadbook of the

Image.
Dasgupta : Yoga as Philosophy acd Religion, Geology of Croat Britaio. .
De Wald : Pietro Lorenzatéi. Farmer ; A History of Arabian Musie to the
Famous Paintings, selected from the World’s I3th Century.

Great Galleries, Ferry ¢ General Physios and its appligation to
Haag : Essays on the Sacred Language, Industry and everyday life, ’
Writings and Religion of the Parsis, Feoud : The Ege and the Id.
Hooper : Hymns of the Alvars, Garner :  Introduction to Political Science.

Horder and Gow : The Essentials of Medical Garside: [Landscape painting in water colour,
Gopalarao : Tne Daration of Action in Othello.

Diaguosis.
Hyamson : A Dictionary of Eaglish Parases. Gortaer :  Outlines of Bio-chemistry,
Grakam : Peter the Great.

Lodge : Why [ Belisve in Poreonal Immortality.
Lytle 1 Wage lacentive Muthods, Haslam : Recaat Advagges in  preventive
Maarice, (Edr.) The Life of General ILord medicine.

Headiam-Mcrley : Studies in Diplomatic History.

Rawlinsoa of Trent. T .
Millard : Ohina: where it is tosday aad why. Heuaney : Principles of Radic.

Post: A History of Spanish Puaintiog, Vols. 1 Holcombe: The Ohinese Revelution,
Holman & Robbine : A Text-Book of Qenersl

to IIl.
Rangacbarya ; History of pre-Musalman India. Botany for Colloges wnd Universities, 2nd
Vol, 1. eda,
Redding : X.Ray Diagnosis, Krappe : The Science of Folklore,
Resen: Oriental Memories of a German lamb: The Crusades.
Ludwig: July 1914,

Diplomatist, )
Subhadra Bhikkhu: The Message of Buddhism, Mot : Myron T. Henrich, friead of France,
Muhtar :  Factery Labour in India.

Vijapurkaf : Random Ditties,
Wright : A Manoual of Buddhism, Neuburger : The Technical Arts and Soiences of
tke Aucients,

Wright : The Life of William Blake, Vals. | & 1.
Oatrovaky :  The storm,

Mynn ¢ Fasting, Exercise, Food and Health for
Everybody. Dwone :  Principles of plant pathalagy.
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Padmanabha Msnon : History of Kaerala, vol 1L

Page : Modern Aviation Engiues,

Papez ¢ Comparative Neurology,

Paul: Cbronos or the Future of the family,

Penzar : (Edr.) The Most Nobls and Fimous
Travels of Marco Polo together with the travels
of Nicolo’ De Uonti,

Pillsbury : The history of psychology.

Preston : How tc Bscome an Air pilot,

Rice : Byzsotine Glazed potiery,

Sanders :  Elizabeth Gaskell,

Soott : Afghan and Pathan,

Shand : Erupttve Rocks,

Simpson : Man and the Attaiament of Tmmor-
tality.

Stock : Beginnings in India.

Trowky : My Life.

Waddell : The Makers of Civilization in Ruce and
History.

Walker : The Principles of Underdrainage,

Wilson : The Balancing of Oil Engiges.

Winchell and Winchell. (N« H.) (4. N.) Elements
of Optical Mineralogy.

Wrightson and Newsham :  Agriculture—thaore-
tical and practical,

Acharya: Hindu Marriage v, Polygamy.
Allen. Railways of To-day.

Angell : The Recovery of Germany,
Appasamy ¢ OChristianity as Bhakti Marga,
Baillie :  The Interpretation of Religicn.
Birkenhead (Lord) : Speeches,

Blunden :  Ixigh Hunt—a biography.

Borney 1 The World, the Air and the Future.
Busgen : The S-rusture and Life of Forest Trees,
Batler :  Sport in Classic Times,

Campbell & Ri‘chis :  Photo-electric Cells.

R, JANARDHANAM,
Librarian,

16-2-1931, Connemara Public Library.

A CORRECTION.

We regret that by an oversizht the name of
the Publishers of Barlow and B-yan’s Mathe-
maticul Astronomy review.d on page 144 of
the Febraary issne of this journal has been
given as The Cambridge University Press,
instead of Tne University Tutorial Press,
Ltd. Tho correction muy kindly be noted —
Wi, 7. R,

NEW BOOKS SALE

AT REDUCED PRICES

BOOKS on Literature, Philosophy, History, Mathematics, Law, etc.

STOCK CLEARING SALE

SRINIVASA VARADACHARI & CO.

(Pycroft’s Road) TRIPLICANE BRANCH.
LISTS ON REQUEST.

NEW BOOKS
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PUBLISHERS' NOTICE,

All literary contributions, books for review, newspapers or magazines, sent in ezchange,
§e., should be addressed to the Editor, No 190, Monint Road, Madras. Articles und communications
intended for publication in the succec ling tssue should, as far as possible, reach the Editor not later
than ths 20th of the month. The Editor solicits contributioas o+ all subjects of educational interest.
Stamps shou!d aecompany the MS., if the writer wishes it returned, in case of non-acceptance. The

Editor can in no case hold himself responsible for uccidental loss.

All remittances and communica.to1s regarding adrvertisements, &e., should be Jorwarded
to the Publishers, EDUCATIONAL REVIEW, Office, No. 190, Mount Load, Madras,

The Publishers request that Subscribers t. the EDUCATIONAL REVIEW, who do not
receive the REVIEW in time, will kindly bring the fact t» their notice immediately.

THE EDUCATIONAL REVIEW.

Replying to the Civic Addcess present-
ed by the Corporation

India’s of Madras, Sir C. V.
Intellectnal .
Outpat, Raman emphasised the

fact that the intellectual
oatput of India was poor to-day, viewed
from many standpoints. With reference
to its great past, its extensive area and
large population, and let us add its
multifarious needs, it is true that the
output is disappointing. It is of course
easy enough to offer explanations for
this state of affairs, the poverty of the
people, the absence of sufficient oppor-
tunities for the children of the land and
so on. But the more useful thing to do
is to endeavour to remove this reproach
and work for the advancement of know-
ledge in every sphere of educational
activity. Jt is only in recent decades
that the Universities of India have begun
to look upon the advancement of research
as one of their duties, though even now,

economic limitations handicap them
severely in the realisation of this aim.
More than even in the direction of pro-
viding facilities for research, a good deal
can be done by the teachers of all grades
in stimulating a real love of knowledge
for its own sake and in rousing the
ambition in the youthful mind to ad-
vance the cause of Truth, When there
is the necessary intellectual endowment
and the determination to add to the
available knowledge of the world, the
facilities are perhaps not quite so im-
portant as they seem. Sir C. V. Raman
is himself an example of ability and in-
ventive genius transcending material
limitations. The duties of an officer in
the Indian Finance Department did not
prevent him from pursuing his research
and even to-day, anybody who has had
the privilege of seeing him at work in
the laboratories at the head-quarters of
the Association for the Advancement of
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Science in (Calcutta, will realise what
little importance attaches to brick and
mortar and even to the costly equipment
which litters the laboratories of many
Universities in India where hardly any
research work is done.

We offer our hearty congratulations to
Prof. S. Radhakrishnan
on his election to the
Viee-Chancellorship of
‘the Andhra University. A distinguished
philosopher and a well-known writer,
Prof. Radhakrishnan has acquired a
great reputation in the world of scholar-
ship, and his presence as Vice-Chancellor
will undoubtedly confer prestige on the
Andhra University of which the people
concerned may well be proud. Prof.
Radhakrishnan cannot be said to be
devoid of administrative experience
either, as he has been President now
for several years of the Post-graduate
Council for Arts at the University of
Calcutta. We hope he will be able to
advance substantially the interests of the
University, if necessary, even at some
sacrifice of his personal opportunities for
intellectual work. The late Sir Asutosh
Mukherjee used to complain that the
enormous administrative work he had to
discharge as Vice-Chancellor of the
Calcutta University, in addition to his
duties as Judge of the High Court,
entailed sacrifices of various kinds on his
part, but the most laumentable of them
all was that he had no time for the
ad}vancement of his own scholarship and
the pursuit of lines of study and research
in which he was deeply interested and

The Andhra
University.
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for which he was so well-qualified. The
Andhra University is sadly in need of a
Vice-Chancellor of great energy who
will go about the Andhra country,
rousing popular interest in the institu-
t‘on and attracting the material support
necessary for making it discharge its
onerous responsibilities as a vital centre
of higher education. We have no doubt
that Prof. Radhakrishnan will be found
equal to the.task, though its pursuit and
fulfilment may mean a temporary sus-
pension of his own work as a philosopher,
a writer of books and alecturer on his
subject in India and abroad.

The recent conclusion of a pact be-
tween the Government
of Tndia represented by
Lord Irwin and the Indian National
Congress represented by Mahatma
Gandhi, to observe peace on either side
and co-operate in the cause of working
for a more liberal constitution for India
will be welcomed all over the country
and particularly in educational institu-
tions. An atmosphere of political excite-
ment is not conducive to study and those
concerned with educational work have
had considerable difficulty during the last
year in restraining the younger genera-
tions from rushing into the disturbed
arena of nationalist excitement. Now
that conditions of peace have been res-
tored, we trust that the work of our
educational institutions will proceed
placidly, and politicians will never com-
mit the mistake again of interfering
with the loyalties of our young men to
their own educational heads. Enough

Peace At Last!
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of harm has been caused to the careers of
many of our youngmen and enough of
injury has becn inflicted on the advance-
ment of education for such activities to
be repeated. If recent experiences have
taught one lesson more than another it
is perhaps this.

The report issued Ly the High Com-
missioner for India on
'“‘""l‘) St‘(;de"t’ the work of the Educa-
woroad. tion Department for the
year 1929-30 gives a detailed account of
the activities of the large number of
Indian students now in Eogland. [tis
gratifying to read the following para-
graph in the concluding part of the
report :—

“ From the reports received from the
University and educational authorities
throughout the country and from
personal discussions with many pro-
fessors and heads of departments who
have had a long experience of Indian
students, it can safely be concluded that
their general standard of work and
attainment has improved considerably
during the past four or five years. The
best of them can now compete on even
terms with the best of their fellow-
students from home or overseas, and
what is equally important, there is plenty
of evidence to show that they now play
much more, than was formerly the case,
their due part in the social and corporate
life of their University or College.”

Another feature worthy of apprecia-
tion is the information that the High
Commissioner is able to find facilities for
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a certain number of Indian students to
undergo practical training in factories
and other industrial works aad also in
banks. A useful warning has also been
administered in the report against the
dangers of Indian students segregating
themrselves into separate communities,
by forming separate associations of their
own at University centres:

“In this latter connection a word of comment
may not be amiss. Indian students, as is usually
the case with all who are in temporary exile
from their homeland, like to meet together as
much as possible for social intercourse and to
discuss matters of common interest. 1t is there-
fore only natural that at many of the Universities
and Colleges where they are to be found in any
large numbers, Indian societies or associations
have been formed. These associations can and
do perform much useful and even necessary
work, especially amongst their young com-
patriots, who, having just arrived from India,
may feel homesick and in need of encouragement
or of information and advice as to suitable lodg-
ings, &c. But it should not be forgotten that
Indian students have an obligation towards the
student body generally of the University or
College which has admitted them, and that this
obligation ought to be expressed by their partici-
pation as fully as possible in the corporate social
life of the institution. Thus whenever Indian
students at any University or College form an
assaciation or union of their own, they would do
well to advise and encourage their members to
regard it as supplementary to, and not as a sub-
stitute for, the union, the athletic clubs, the
faculty and debating societies, &c.. organised for
the benefit of the whole of the student body and
dependent for their success on the enthusiastic
co-operation of every individual student what-
ever his nationality. The benefits of whole.
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hearted co-operation in the student life of the
University or College can scarcely be over-
estimated; it is the one sure way whereby
1ndian students, without detriment to the course
of study or training which they are pursuing,
may derive the greatest possible benefit from

their stay in this country. ”

It is only necessary to add, in conclu-
sion, that satisfactoay reports of the
work of Indian students in Great Britain
should not blind us to the ideal which we
have always advocated, of making the
educational system of India self-con-
tained and of avoiding the need of
sending our young men and women to
wait at the doors of British Universities
begging to be admitted for higher edu-
cation. In a large number of cases, the
demand is artificial due to the preference
shown usually to graduates of foreign
Universities in this country. We have
never had any doubt that in a large
number of cases the expenditure is not
justified at all and represents a drain on
the economic resources of the country

which may be stopped with advantage
at least in this country.

‘We have protested more than once
' against the serious delay
in the matter of issuing
reports by the Govern-
ment of India, particularly in education.
It is only recently that the Government

Indian Education,
1928-1929
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of India could publish its report on Indian
Education for 1928-1929, almost two
years after the expiry of the period ! The
preface is dated August 1930 and the
Report itself has been made available
oniy about the beginning of this year.
This is a state of affairs which must be
looked into by the authorities concerned.
At least one complete official year has
passed by since the 1st April 1929 and
we are approaching the end of another.
It is perhaps not much use issuing an
official report when the events of the
year have been forgotten and the time
has also come for commenting, on another
set of events. The report seems extreme-
ly unreal in the light of some recent
developments and in any case thoroughly
out of date, The following are however
among the important statistics relating
to the period :—

So far as progress can be measured by statistics
the year wasone of considerable advance although
the rate of expansion was slower than in the
previous year. The number of recognised insti-
tutioas of all kinds increased by 3,984 to 223,794
and their enrolment by 387,841 to 11,547,997,
The corresponding increases in the previous year
were 8,762 and 630,806. The total number of
scholars in all institutions, both recognised and
unrecognised was over 12 millions, representing
about five per cent. of the total population. The
statement given below compares the figures of
institutions and scholars for 1928-29 with those
of the previous year :—
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Types of Institutions.

Number of institutions

Number of scholars.

1929 1928 1929 1928
UniverSitiesRecoguised Institutions. 16 15 3.078 7.563 -
Arts Colleges 242 2%? g?ggg gg?gg

b 71 , ;
P{ogesssx?nall Colleges 2,884 2,759 873,168 828,854
Hl'g chools : 0,753 9,240 1,288,808 1,178,700
If\)dlfidle S‘ghﬁoli 201,688 197,299 9,018,591 8,712,968
s; 1:2;‘13’ e e 9,190 10,190 327,673 353,958
Total of Recognised Institutions '2‘23.79% ] ) 2198}° 1154@?7 i ,_fu,'mo',l.é?
Unrecognised Institutions _3}_23");_ o 84,014 e 618,342 615,066
Grand total of all Institutions 258,016 24,724 12,165,839 11,776,222

The decrease of 26,285 scholars in special
schools is mainly accounted for by the closure
during the year of over 1,000 inefficient schools
for adults in the Punjab. The number of un-
recognised institutions declined slightly but their
enrolment increased by over 3,000.

The following table gives the number of
scholars in the various stages of instruction in
arts colleges and secondary and primary
schools :—

W @ 0 g
G E a E o w
g S84 ]
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Graduate and post-
graduate classes 21,959 296
Intermediate classes ... 42,845 781
Secondary stage 987,788 53,843
Primary stage 3,847,683 1,288,899
Toial ... 9,900,275 1,293,819

The reasons for the difference between these
figures and those given in the previous table are
that the classification of intermediate colleges and
secondary and primary schools is not the same in
all provinces and many institutions enrol students
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who are at a lower stage of instruction than that
at which these institutions primarily aim.

PUPILS BY COMMUNITIES.

The following table is of interest ; it compares
the sate of education among the principal
communities of India :

"]
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Europeans and Anglo.Indians ... 43,680 18.6
Indian Christians 385,927 18.7
Hindus . 7,669,451 4.9
Mahomedans . 8,115,169 5.2
Buddhists 621,980 b.4
Parsis 20,837 22.7
Sikhs 167.282 7.1
Others 137,296 2.1

e S —————

Total .. 12,165.583 4.9

EXPENDITURE.

The total expenditure on education increased
by Rs. 1,24,54,928 from Rs. 25,82,77,325 to
Rs. 27,07,32,253. Towards this expenditure,
Government funds contributed 487 per cent,
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district board and municipal funds 14'6 per cent,
fees 21.3 per cent and all either sources (endow-
ments, subscriptions, contributions, etc.) 15.4 per
cent. The proportion of cost met from these
sources, however, varies considerably from
province to province. In most provinces, the
proportion of cost met from Government funds
was between 50 and 60 per cent. The average
annual cost per scholar remained practically the
same as last year, viz,, Rs. 23 for tbe whole of
British India. This cost was met as follows:
Government funds Rs. 11-6-8; local funds,
Rs. 3-6-7; fees, Rs.5-0-1; and other sources,
Rs. 3-9-9. The provincial figures ranged from
Rs. 16 in Assam to Rs. 96 in Central India.

The Inter-University Board, India, has
lnter-University had a;iothelx{' su'cc(;a.ssﬂtll
° ear of work as indicat-
Board, India. gd at the last annual
meeting of the Board held in Mysore.
After the adoption of the annual report,
the Board considered many matters of
educational importance referred to it by
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its constituent Universities. Among the
items of the proceedings, special refer-
ence may be made to the appointment of
a Committee to co-ordinate methods of
medical inspection detaining at the Uni-
versities of India to-day. A Committee
was also appointed to prepare a scheme
for the constitution of an Advisory
Board of Scientific Research in the coun-
try with Sir C. V. Raman as Convener.
The Board has in former years collected
valuable information on various educa-
tional courses in Indian Universities with
a view to comparative study, It is pro-
posed, during the coming year, to issue a
publication on the Teachers’ Training
Colleges in the country. Dr. W. 8.
Urquhart, ex-Vice-Chancellor of the
University of Calcutta and Principal of
the Scottish Church College, has been
elected President for 1930-1931, Principal
Seshadri continuing as Secretary for
another year.

Andhra University.

Intermediate Examination, 1931.
Part I,

SHAKESPEARE—H&erRY Tdg F1rTH with Rs, A.
Introduction and Notes, by P. H, Sturge,
M.A, w1 6

TENNYSON - Sgrecrions, cootaining
Ulysses and other Poems, with Intruduc-
tion and Notes, by E, H, Elliot, B.a.- .., 0 8

MATTBEW ARNOLD—SoNNET on
SHaKESPRABE contained in Sonuets apd
Songs, with Introduction and Notes, by
E. H. Elliot, B.a. we 010

TENNYSON—GARETH aAND  LYNrrTs,
Introduction and Notes only, by E. H,
Elljos, B.a, .s e 012

A HISTORY OF INDIA, Part I—Hixno
INpia—by C. 8. Srinivasachari, ma,, 2nd
M. S. Ramaswami Aiya:gar, m a .2 8

SRINIVASA VARADACHARI & C

A HISTORY OF INDIA—Part 1I-MuHAM- Re, a.
MADAN INDja— by the sume authots . 3 0

(Prescribed as a Text-book)

B. A. Degree Examination, 1931,
Parr I,

SHAKLSPEARE—~BaMLer, with Ivtrodue-
tioo and Notes, by Wo J. Guodiioh, M.a, 1 10
MILTON—Coumus, with |ptroduction #ud
Notes, by Dr 8. Sitthianathan, m.a. ... 0 12
WORDSWORTH—-Obpg T0 Duty a1 d vther

Poams, with Inrtroduction apd Notes, by '
E. H. KElliot, B A, ... 0 12

BROWNING—A Grammarian’s FUNERAL

ARD CLEON, with Introduction and Notes,
by E. E. Kellett, y.a, . w0

©0., 190, MOUNT ROAD, MADRAS.
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NEW ENGLISH
GRAMMAR SERIES

pP. C. WREN, M.A, L E S.

Written on modern lines, this new ser.ies
supplies a graded course of English
Grammar in four books. It treats

Grammar as a helpmate to cOmposi-
tion, and presents each gfammatlcal
topic In a practical, fresh, and interest-
ing setting. o )

{. THE SIMPLER PARTS OF SPEECH, with Kxercises in Composition,
19th ¥dition. Price, As. 8.

imi 5 i for beginners. It
is i i . liminary book of Grammar and Composition g
This s (}ntmdufit:;ys::img;f upon evcryday subjects. The .dril} sentences f'o'rm a specjal
?ont(alns a;b(t)tl:t %)?)%k eangyare designed to be used assiduousiy for cultivating the pupil's power of
eature o e .
expression in simple English.

2. A SIMPLE ENGLISH GRAMMAR on Modern Lines, with 141

kixercises in Grammar and Lomposition.  $rd dition.  Price, As. 12,

i le School ciasses.
. : _baok of Practical English Grammar for Middl. )
This is %nflzﬁ“:;é:?{ t?ﬁtus??ative examples upon which the teashing of Grammar is based,

d gefgséalenxercises which give the beginners constant practice 1n the application of what they
and nu
have le;r:t- lessons in Grammar are made intelligible, interesting, and living, so as to make them of

us less

practical use in the study of English.

s BLEMENTARY GRAMMAR on Motern Lines. Tth Kdition. Price,
Re. 1-2,

. treated in a simple and practical way. Grammar is not

. Everything is ti?gélt &ft et::t';l,tlli.e z::::%:.ject's. are treated t;s pa.rtsp of an inseparable whole. A
divorced from (_;,ompostl'ml.cmrcises is anothner spesial feature of thc book. Most of them are framed
large m.meer o égaa .aterial for oral camposition and to drill the pu'pll.s in correct usage, The whole
g(i):,};( ?své::‘;;glil,;og;agﬂgl and planned as a progressive course for all the middle-school classes.

4 HIGH SCHOOL ENGLISH GRAMMAR. 5ui idition Price, Rs. 2.

is i i book of modern English Grammar and usage for High School classes.
It rov’f;l;: ;sid: :;ﬂ;;gg ;la;rsabc(t)iocal course in English Composition. The Exercises for practice are
nun’;erous, varied, carefully graded, and of a practical character.
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COOPER, Publishers, BOMBAY,




232 THE EDUCATIONAL REVIEW.

{MarcH 1981,

B. A. Honours Degree Examination, 1931,

CHAUCER~ProLocuE, with lntrcduction
aond Notes, by W. J, Goodrich, M.a,

by G. Maddox, B.a.

Kxien1's TaLk, Part 1, Lines 1 to

629, with Introduction and Notes, by E. H,
Elliot, B, ...

Reduced price

==——NOXNE PrEESTES TALE, with lo-
troduction and Notes, by the same Editor:
SHAKESPEARE—A Mipsumurr Nieur's

Daean, with Introduction and Notes, by
Rev. R. Scott, m,a. -—

——HENRY V, with Introduction
and Notes, by P. H. Sturge, M.a.

r——

oo

TweLrra Nicuz, with Introduc-
tion and Notes, by M. Macmillap, M.a.

——OTHELLO, with Introduction and
Notes, by the same Editor
MILTON—Pagapise Lost, Book I, with In-

troduction and Notes, revised by E. H
Elliot, B,a.

—Parapise Losr, Book 11, wich In-
troduction and Notes, by W. Bell, M.a, ...
POPE-—=RarE or THE Lock, with lnuroduc-
tion and Notes, by E, E. Kellett, M. a.

TENNYSON—Tue CoMING OF ARTHUB, lu-
troduction aud Notes only, by E. H. Eliot,
BeAe e

e

~THE PassiNe or ARTHUR, luotro
duction and Notes only, by the seme Eitor

ULysses and other poems, Wwith
Introduction and Notes, by the same
Editor ...

MATTBEW ARNOLD—ScuoLarn Gypsy

AND TaYESIS, with Introduction avs Notes,
by the Emeas d iort

RS, A.
M ATTHEW ARNOLD — T sEsoruexFx o
MeRrMAN aAND BaLpskR DEap, with Intro-

duction and Notes, by the same Editor ... 0 12

DRYDEN—PREFACE T0 THE FaBLEs, with
Introduction snd Notes, by P.Sesbhadri, m,a. 10 0

LAMB—Essavs or ELia (Selections) with In-
troduction snd Notes, by J. H. Stope, m.a. 1 4

CARLYLE—Tur Hero as Poer, with In-

trodoction and Notes, by Rev, 8, Gnana-
wauthu, M.a. w 0 8

MATTHEW ARNOLD~—Essais 1N Crimi-
CIsM, containing Marcus Aunrelius and
Literary Influence of Academies, with In.
troduction and Notes, by P, Seshadri, m.a. 1 0

ADDISON~—TuE CoverLEY ParEns, with In.
troduction and Notes, by E. H, Elliot, B.a. 1 12

COLERIDGE—THE RIME O THE ANCIENT
MARINER, with Introduction and Notes, by
E E. Kellett, M.A. ...

w 012
CuristaBEL, with Introduction
and Notes, by the same Editor v 012
SHELLEY~—Apoxais, with Introducticn
and Notes, by W, E, Hoare, M.a, . 010
KEATS—IsasELLa, with Iutroduction and
Notes, by E. B, Eiliot, B.a, w 012
BYRON—Cuiupe Haroud's PILERIMAGE,
Canto I, with lntroduction and Notes, by
E. E, Kellott, M.A, ... . 10
e e e Do do. Canto 1V,
with Introduction and Notes, by E. H,
Elliot, B a. e 10
SWEET—A SecoNp AN6LO-Sax0ox READER,
Archaic and Dialectal, Part 2, Ras, 3-6
Reduced to N )

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD. MADRAS.,
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ADVERTISEMENTS.

MACMILLAN'S SELF-HELP LIBRARY

General Editor: T. H. CAMPBELL HOWES

As. 6 each.

1. HEALTH AND DIET. By CECIL WEBB-
OHNSON, M.D.
I._—%Vhy We Eat. Il.—~When to Eat. III., IV.
& V.- What to Drink. VIL.—How to Eat. VIIIL.—
Times to Eat I1X.—How Not to Eat. X.—Eat and be
Happy. XI.—Diet and Character.

9. LABOUR-SAVING IN THE HOME—
Complete Guide for the Modern House-
wife. By Mrs. ROBERT NOBLE.

1 _Planning a Labour-Saving Kitchen. — IL.—
Modern Cooking Utensils, I1L.—-Aids to Service.
[V._How to Keep the House Warm, V.—How to
Get Hot Water. VI.—Lightening the Hopsework.
VII._House Cleaning on Labour-Saving Lines.

3. THE ADVANTAGES OF INSURANCE.
By WILLIAM PENMAN, F.I.A., (Actuary
and Life Manager, Atlas Assura@ce Co.,
Lid , Deputy Chairman, Life Offices As-
sociation, and a Vice-President of the
Institute of Actuaries). With a Fore-
word by EArRL INcHCAPE, G.C.M.G.,
G.c.S.I, K.C.LE.

I.—Life Insurance. Il.—Fire Insur.ance. I1T.—
s Accident® Insurance, 1V.—Conclusion.

4. WIRELESS LISTENER’S GUIDE By
PercY W. Harris (Editor =~ Wireless
Constructor.”) ] )

I.__Facts and Fancies About Wireless Rece}‘vers.

II.—Wireless Receiving Conditions. III..-Mainten-

ance of a Wireless Set. I1V.—All About Valves.

V.—All About Loud Speakers, VI.—Fault Finding

Made Easy. VIL.—Home Construction as a Hobby.

VIII._Television and Still Picture Reception.

IX._Fascination of the Short Waves. X.—Whither

are We Going? Appendix.

5. MODERN HOME FURNISIIING. By

JouN GLOAG. ) ]
I..-Furnishiog and What it Implies. I1.—Buying

Furniture. 1I1.—Old Furniture. IV Imitation

0O1d Furniture. V.—Modern Furniture. VI.—Halls,

Staircases and Landings.  VII,—-Sitting_Rooms.

VIII._Dining Rooms. 1X.—Bedrooms. X.—Nur-

series.

6. THE CARE OF THE CHILD—From
Birth to Puberty, By CECIL \yEB?-
Jounson, M.D. (Late S_beczal,zst in
Diseases of Women and Children, Luck-
now Division, India).

1.—Heredity. I —Diet. III..—Teeth. vV.—

Hygiene. V.—-The Nervous Child, VI.-~Mental

As. 6 each.

and Moral Training. VII.—Puberty. VIII._Com-
mon Ailments of Children. IX,—Other Ailments of
Children. X.—The Latest Sunshine Treatment.

7. INVESTMENT & SPECULATION—
In Theory and Practice. By GEORGE
J. HoLMEs (Editor, the “ Investor's
Chronicle.”).

[.—The Stock Exchange. II.~.General Principles
of Investment. I1II.—-Stocks and Shares. IV.—How
to Invest. V.—How to Invest in New Issues. VI,—
How to Sell Securities.

8. YOUR HOUSE: HOW TO BUY &
BUILD IT. By P. D. HEPWORTH,
F.R.I.B.A.

I.—The Old, The New, and the Ready-Made.
11.—Finance, or the Money Question, III.—Building
the New House. 1V.-The Site and the Outside.
V.—~The Plan and the Inside. VI.—.Details, Fittings
and Decorations. VIL.-The Working Parts, Pipes
and Wires. VIII, The House When Built, and the
Garden. IX._Buying an Existing House. X.—
Altering an Old House. XI.--Conclusion.

9. HOW TO CHOOSE, BUY & RUN
YOUR OWN CAR. By PrErcy W.
PerL. With a Foreword by Sir HER-
BERT AUSTIN, K.B-E.

Introduction-—I —How to Choose a Car. II,—
Descriptions of Coachwork., III.—-The Cost of Run-
ning and Up-keep. IV.—Motor Taxation. V -—How
te Drive. VI.—Care and Maintenance. VII..-Hints
on Washing and Cleaning the Car. VIII.—Current
Prices of Standard Models.

10. ULTRA-VIOLET AND OTHER RAYS
Their Uses in Health and Disease. By
Francis HowarD HuMmpuris, M.D,,
F.R.C.P.S, DM.RE. With a Fore-
word by Sir JAMES PURVES STEWART,
K.CM.G, C.B.,, M.D.

Tllustrated I.—Historical. Il.—Introduction.
III.—Apparatus. IV.—Sunlight in the Treatment
of Health. V.—High Candle Power Incandescent
Light. VI.—Low Power Incandescent Light. VII.—
Sunlight and Skin Diseases.  VIII.-Sunlight in
Other Diseases. IX.—Sunlight in Surgery. X.—
Red and Infra-Red Rays. XL.—Progress in Science
of Sunlight, XII.—Difficulties, Dangers and Contra-
Indications.

MACMILLAN & CO.. LTD. MADRAS, BOMBAY, CALCUTTA AND LONDON,
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A NEW SERIES OF

ENGLISH CLASSICS FOR INDIA

WITH INTRODUCTIONS AND NOTES

Price One Rupee each
By William Shakespeare :
AS YOU LIKE IT, with Introduction
HAMLET, PRINCE OF DR
K. DEIGHTON. 324 pp.

LIFE OF KING HENRY V, with Introduction and Notes by K, DEIGHTON.
343 pp.

and Notes by K. DEIGITTON. 186 pp.
NMARK, with Introduction and Notes by

JULIUS CASAR, with Introduction and Notes by K. DEIGHTON. 215 pp.
MACBETH, with Introduction and Notes by K. DEIGHTON. 262 pp.

THE MERCHANT OF VENICE, with Introduction and Notes by K.
DEIGHTON and Appendix by W. H. WESTON. 242 pp.

A MIDSUMMER NIGHTS DREAM, with [ntroduction and Notes by
K. DEIGHTON and Appendix by W. H. WESTON. 219 198

—

GOLDEN TREASURY OF SONGS AND LYRICS, Book Fifth (

19th Century),
Selected and Arranged by LAURENCE BINYON ; with Notes by J. H. Fow-
LER. 222 pp.

COMUS, by JOHN MILTON, with [ntroduction and
M.A., Inspector of Schools, Lahore. 137 pp.

THE LOTUS-EATERS, ULYSSES, &c., by ALFRED LORD TENNYSON, with
Introductions and Notes by F.J. ROWE, M.A., and W. T. WEBB, M.A.,
late Professors of English Literature, Presidency College, Calcutta. 236 pp.

THE COMING OF ARTHUR AND THE PASSING OF ARTHUR, by

ALFRED LORD TENNYSON, with Introductions and Notes by F. J. ROWE,
M.A. 127 pp.

Notes by WILLIAM BELL,

Price: One Bupee Four Annas

LADY OF THE LAKE, by Sir WALTER SCOTT, with Introduction and

Notes by G. 1. STUART, M.A,, Principal and Professor of History, Presi-
dency College, Madras. 276 pp.

MACMILLAN & 0O.. LT

SRTISEMENTS. xiii
Marcu 1931 ] ADVERT

FIRST STEPS IN SHAKESPEARE

arranged and edited by
J. DOVER WILSON, LITT.D.
Foolscap 8vo. 64 pages. Bound in limp cloth

Scenes from THE MIDSUMMER NIGHT'S DREAM
Scenes from THE MERCHANT OF VENICE
Scenes from JULIUS CAESAR
Scenes from MACBETH
As. 11 each.

OTHER PLAYS WILL BE ADDED TO THIS SERIES

This series is intended for boys and girls who are making the acquaint-
ce of Shakespeare for the first time, and its simple plan is as follows :—
anc e y
i} The Story of the Play is told in such a way as, 1t. is hoped, w1'11 exm.tﬁ
t t({) the scenes that follow and, by means of unobtrusive explanation, wi
interest in .
clear up in advance difficulties of a general character. |
1) Scenes from the Play, specially attractive to children at th1§ stage
(1'1)11 suitable for class reading or class performance, are printed with full
ane e ty s which the class should clearly understand are not Shakespeare s
Sta(;:’ iildlrefc l:e)r:)f no authority, and with brief glossarial notes at the foot of the
an erefor

o ) The scenes selected will generally be found to form continuous little
(iii
in themselves. |
peve ) Notesof a brief character and intended for the teacher’s eye, are
(iv
given at the end of each volume.

[Cambridge University Press]

OMBAY, CALCUTTA AND LONDON .
LTD., MADRAS. B
MAOMILLAN & CO..

D., MADRARS, BOMBAY, CA1,QUTTA AND LONDON.
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IMPORTANT NEW WORKS ON EDUCATION

LANDMARKS IN THE HISTORY OF LEDUCATION, General Editors: J. DOVER

WILSON, L1TT. D, and F. A. CAVENAGH, M.A. (Cambridge University Press).

The object of the Series is to reprint scarce but important texts, and to make educational classics
available for students. The books have introductions placing them in their historical setting and at the
same time commenting upon them from the point of view of modern educational ideas.

JAMES AND JOIIN STUART MILL
ON
EDUCATION
Edited by J. A. CAVENAGH, M.A. Bs.

This volume, the first of the Series, contains James Mill’s article from the Encyolopacdia Brit-
tannica and J. S. Mill's Inaugural addrcss gt St. Andrews, which is here reprinted for the first time

JOHN HENRY NEWMAN SELECT DISCOURSES
FROM
THE IDEA OF A UNIVERSITY
Edited with an Introduction by MAY YARDLEY. 5s.

This volume the Second of the Series, contains extracts from Discourse I and from Discourses 5..9,
in addition to a Leoture on Literature,

THE TEACHERS LESSON BUOK. By H. it. Hamuey, M.A., M.Sc.
Price Re. 1.8-0.

Contents: Definitions and Maxims; Ciassroom Methods; Some Points on Classroom Managf.ment;
A Specimen Lesson ; Some Questions for the Observer ; Phonetics and Pronunciation ; Lesson Note Forms.

EDUCATION AND LEISURK. Edited by 8. k. Lans, M.a- Price 12s. 6d.

The Book contains twenty-six Addresses (including oue by Dr. Rabindranath Tagore) which were
delivered at the Fourth Triennial Conference on Education held at Victoria and Vancouver, Canada.

THE CHILD—HIS NATURE AND NURTURE. By w. B. brummonn,
M.B.,, CM., M.R.C.P.E. Price 4s.

The book is intended as an introduction to the study of physical and mental development of the

Child, and the bearing of the results of child-study on the education and care of children is kept in view
throughout,

LABOUR AND CHILDHOOD. By Marcsarer McMiLLaN. Price 3s. 6d.

The alm of the book is firstly to make ciear what is the immediate task of the school doctor, secondly

to show the trend of education through work and experience, and thirdly to consider the probable develop-
ment of labour in relation to education.

THE NURSERY SCHOOL: By Marcarer McMiLLax. Price 3s. 6d.

A book which will prove useful to all who are interested in child nurture and educatioa.

MACMILLAN &.CO., LTD.
(lucorporated in England)

PATULLO ROAD, MOUNT ROAD, MADRAS,
BOMBAY, CALCUTTA AND LONDON.
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USEFUL ENGLISH TEXT-BOOKS :
A HIGH SCHOOL MANUAL OF ENGLISH

By N. G. WELINKAR, wm.a, LL.8,
Senior Professor of English, Osmania University College, Hyderabad (Deccan)
Honorary Fellow « f the University of Bowbay; formerly Principal, Dyal Singh College, Lahore
Second Edition of A PRACTICAL MANUAL OF ENGLISH,
Revised and largely re.written in co-operation with
S, R. KIRKPATRICK, B.A.
Headmaster, Government High School, Gulbarga.

2nd Edition—Entirely Revised.
Approved for schiool use (vide Fort St, George Gazetie, Part I-B, dated 19-5-1925)
Price: Re. 1-.8-9.

(LASS EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

8. R. KIRKPATRICK, B.A.,
Headmaster, Govt. High School, Gulbarga.
(Double Crown 16mo. about 120 pages). Price, 14 as.

A TEACHER OF ENGLISH GRAMMAR AND COMPOSITION

BY SIMHADRI APPAYYA.

late of the Maharajah's College, Vizlanagrum,

Vol. I. Price: Re. 1.
(4pproved as a Text-book by the Department, May 1914.)

Hand-book of the English Language

FOR HIGH SCHOOLS

By K. SUBRAMANI AlYAR, B.A., L.T.,
A Fellow of the University of Bombay ;
An kncorporated Accountant of London, and late Principal of the Byramjee Jeejesbhoy
College of Commerce, Bombay .

[

REVISED BY
Mz. MARK HUNTER, w.a.,
Principal, Government College, Rajahmundry,
FIFTH EDITION. PRICE—Re. 1-4.
(Approved as a text-book by the Director of Public Instruction, Bombay.)

®

SRINIVASA VARADACBARI & CO,, 190, MOUNT ROAD, MADRAS,
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POPULAR COMMERCIAL TEXT-BOOKS

BOOK-KEEPING AND ACCOUNTS

With uomerons Exercises and Select Examination Papers,—A Standard Work for the use of
Sohools aud Classes preparing for Public Examioations in the subjeat and for the unse of
Accouutaots sud Book-keepers in Businuss offices

by the late Rao SamiB S, VAIDYANATHA AYYAR,

Headmaster, Government School of Commerce, Oalicut,
Approved as a Suitable Text~book (Fort St. G orge Gazette, Oot, 21, 1913.)

Ofoially recommended for reference by the Commissioner for Govt, Examinations, Madras

Fifth Edition, Price: Rs, .3-8-0.

By the same author.

A TEXT-BOOK OF TYPE-WRITING.

(Recommended by the Director of Public Instruction as a Text.baok for the Government
Technical Examinations in Type-writing.)

Seventh Edition—Price: Rs. 3-8-0.

By the same author.

COMMERCIAL PRACTICE (THEORY AND PRACTICE OF COMMERCE)
Including a knowledge of Business Methods & Correspondence

for use Ia Secondary Schools for the Public Examination for School-Leaviag Certiticate and for the
Govt. Techaical Lower Grade Examiaation In the subject

Ofiicially recommended for ovlnss uss by the Commissioner for Govt. Exasminations, Madras,
Approved as a suitable Text-book.
6th Edition. Price: Rs. 3-8-0.
(Bort 8t. George Gazette, 4th June 1912, page 371).

Officlally recommended as a Text-book for the Junior Grade Examination in Law and Practice of Commerce

for the MySore Commercial Examinations, vide Notification No. D, 6855-57 Edn., 374-29.2, dated 18-12-29,

SRINIVASA VARADACLHIARI & CO.. 190. MOUNT ROAD. MADRAS.
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BY
P. V. SUBRKAMANIA A1YAR,

Commercial Tnstructor, Govt. Muhammadan College Madras.

COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject

for the Madras Secondary School-Leaving Certificate Ezamination
and
the Madras Government Technical FEzaminations

D. Crown 16mo. 180 pages. Price Re. 1-8-0.

Approved as a suitable Text-book for School use.
(Fort St. George Qasetie, 24th July 1023, puge 671).

GRADUATED EXERCISES IN TYPE-WRITING

Useful for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Re. 1-8-0.

BOOK-KEEPING FOR BEGINNERS

Over 400 pages—bound in cloth. Price Rs. 2.

Approved as a Text-Book suitable for school use and Libraries,
vide Fort Sairt George G zette, Part I.B p. 1!, dated 22-19.756

COMMERCIAL ARITHMETIC

FOR SECONDARY AND COMMERCIAL SCHOOLS
Prepared in accordance with the S. S. L. C. Syllabus

D. Cr. about 200 pages. Price Re. 1-4-0.

Approved as a Text-Book suitable for School use,
vide Fort St, George Gasgeite, Part I-B, p. 547, dated 1-11-1927,

SRINIVASA VARADACHARI & CO,, 10, MOUNT ROAD, MADRAS,
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SPORTS AND GAMES
Beware of Gilded Advertisements!

Go to SHARMAN’S
the Popular Sports House

SPECIALISTS IN :—
TENNIY, CRICKET, FOOTBALL AND HOCKEY GOODS.
SOLE AGENTS FOR
HARRY LEE’S TENNIS RACKETS.

Pay a visit to our “Show Room :—

SHARMAN & @o.

(MADRAS SPORTS WORKS)
Wallajah Road, Madras.

SCIENCE BOOKS
By Mr. P, LAKSHMI NARASU NAIDU, BA.

Professor of Physical Science, Pachaiyappa’s College, Madras

1 meds ]

D Ir%fliev:;m) esy“abate fhysslcs. Prepared in accordance with the
§ ous. . 14 . . o

Elaborate Index. Rs. qf:my vo. 647 pp. with 840 diagrams and an

(2) Intz:ermediate Chemistry. Prepared inaccordance with
.ehnew Regulations of the Indian Universities. Demy £.0. 550 pp.

@ with 244 diagrams and an Elaborate Index. Rs. 3-8-0.
Lessons in Elementary Physic i
j S. Prepared i
accordance with the Syllabuses of the Matric?lration and t;hep Schoori

Final Examinations. Second editi ) :
llustrations.  Re. 1-4-0,(m edition. Crown 8vo. 550 pp. with copious

(4) Lessons in Elem
) entary Chemistry. Pre
according to the Syllabuser of the Matriculation and theS'Scboolie‘E;idl

Examinations.  Second editi . .
illustrations. &s. 12. ition.  Crown 8vo. 329 pp, with copious

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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BOOKS
By CORRIE GORDON, Ep.B. (Edin.)

Assoclate of the Froebel Internationai Union, London ; Specialist in Child Education ;
President of the Association of Child Nature and Education of India; and
Lecturer, Teachers’ College, Saidapet.

Recommended by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION
AN INTRODUCTTON TO CHILD STUDY

Crown 8vo. 200 pp. PPrice—Re. 2.

ESSAYS ON THE CHILD AND HIS EDUCATION

Crown 8vo, 120 pp. Price Re. 1-8.

‘FROM A KINDERGARTEN WINDOW™
ESSAYS ON EDUCATIONAL SUBJECTS

FOR

TEACHERS AND STUDENTS

Fcap. 8vo. 180 pages. Price Re. 1.8-0.

REVIEWS AND PAPERS—EDUCATIONAL AND LITERARY

By GERALDINE HODGSON, B3.a. .
Trinity College, Dublin;

sometime Ochden Scholar of Nownham College, Cambridge,

Cr. 8vo. 310 pp.  Ra. 2.

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.
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(1) The Humanist :

A High-Class Montbly in English, published by the Humanistic Club,
Bangalore, 8. India. Publishes Club’s Activities, Full Reports of
Weekly Lectures or Papers, and Articles contributed or Journal

Extracts on Religion, Philosophy, Science, Sociology, and Psychic
Phenomena, etc.

Annual Subscription, Rs. 5 or 8h. 10. Single copy, As. 8.
(2 Humanism:
A Philosophical Work in English, by Col. Raja Jai Prithvi Bahadur
Singh of Nepal, Founder-President of the Humanistic Club, and
P- R. Singrachari, M-A. Contains 1,200 pages divided into three
Volumes.
Price—Wrapper Cover, Re. 1 each volume. Postage etc., extra.

(3) Speeches and Writings of Col. Raja Jai Prithvi Bahadur Singh
of Nepal.

Three Parts—Each Part stiff-Bind, Annas 8 per copy; and Wrapper

Cover, Annas 4 per copy- Postage ete., extra-
Apply to
1THE LITERARY SECRETARY, THE HUMANISTIC CLUB,

¢« Jaya Bhavan,” Bangalore (S. India).

*EXERCISES IN ELEMENTARY MATHEMATICS®
for Tratning and Middie Schools
(for Masters and Mistresses)
* with a Chapter on ‘Hints on Teaching Methods’

By M. b. GOPALACHARI, B.A, LT,
Firat Asat., Govt. Secondary Training School, Guntur ; author of the F.A. Algebra Manual,
and sometime Asst. Examiner in Mathematics at the University and School Final Examinations.

(TAMIL-2nd EDITION - Revised and Enlarged—As, 12)
Approved as a Text-book for School use, vide Fort ~t. (sorge Gazetts, Part I-B, dated 19-£-"25.
TELUGU—20d EDITION —Just Ready—Price As. 12
Approved as a Text-book for Schoo! use, vide Fort St. Georgs Gazette, Part I-B, p. 613, dated 22 12-'25

Mr. S. BuUSHANAM, Headmaster, U. L. C. M. Training School for Masters, Tarlupad, writes under
date 11th Augugt 1930 :—I have received with thanks your specimen copy of “'Exercises in Elementary Mathe-
matics’’ (in Telugu) prepared for use in Training schools. You will be glad to know that I bave been using
your book in our school for the last six years, and that 1 have found it very helpful. The book is written In
accordance with the Government syllabus and contains a good number of problems both i theoryand practical
work. Several specimen books were received by me on the same subject but I have used yours in preference
to them ; for in its simple form it contains just what is wanted and meets the requirements satisfactorily.

I am glad to note that you have revised and enlarged your book by the addition of exercises on the
extraction of Square Root, of problems in Heights and Distances, of the New Syllabus in Elementary Mathe-
matics and by the inclusion of T. S. L. C. Examination papers up to 1920, all of which bring it up-to.date and
increase its value immensely. It may not be out of place to insert some ‘Notes of Lessous’ in your next edition
in addition to the hints you have already given on the teaching of :ertain topics on Number and Space work,

SRINIVASA VARADACHARIL & CO., 190, MOUNT ROAD, MADRAS,
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SPECIAL CHRISTMAS GIFT

CHRISTMAS is just ahead. Each year it becomes increasingly difficuls
to choose the right presents for one’s friends.

Have you not friends who would be glad to receive regularly during the
coming year

“The Young Men of India, Burma & Ceylon”
as & GLFT from you. ‘

Special rates for gift subscription :—

Rs. 4-8-0 for one subscription

Rs. 8-0-0 for two subscriptions

Rs. 11-0-0 for three subscriptions

(This will apply to NEW subscriptions ouly)
Editorial & Business Office: 5, Russell Street, Calcutta.

Essence of Buddhism.
BY

P. LAKSHMI NARASU NALDU, B.A.
With 105 illustrations of Buddhist Art. Second edition. Revised and Enlarged.

Price—Yeaper cover Re. 1-8-0. Cloth bound Rs. 2.

SOME OPINIONS ON THE SECOND EDITION,

The first edition was welcomed by competout critics in Asia, Burope and America as oue of the
most saccessful expositions of Sakyamuni's teachings and in its present form=-practically so much
rewritten and enlarged as to amouns to & new book—=it will long hold its own as one of thestandard works
on the subject. We can give it no higher praise than by saying that it i8 quite worthy to take rank with
the books of actiolars like Rhys Davids and Oldenbey.~~Hindustan Review, May-June, 1912,

‘To shose who wish to obtain » knowledge of the noble religion promulgated by Sakyamuni from
the standpoint of the sciensific scholar imbaed with she spiriyof aodern research thers is no work that we
osa recommend bewtsr thau tho Hssence of Buddhism........The compilasion from Buddhist sources
embodied in the Hssence of Buddhism s spiendid, and we aincerely trust that the book will have a very
wide cirrculation in Buddhist and non-Buddhiss conntries where English is spoken. Buddhism is intended
for the honest searcher of philosophic trush, and in these days of scientific scepticism when theologioal
religion is losing its ground, a work like this i opportune. To those who wish to know the path leading to

enlightenad peace we cordially recommend Mr, Narasu’s Hssence of Buddhism.—The Mahadodhs and the
United Buddhist Worid, July 1912,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS,
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No Educated Home should go without

“THE SCHOLAR"

(A Monthly Journal devoted to Literature,

Science and Art)

The only Journal of its kind in India

Recommended by Eminent Educationists, District Educational Officers
and Presidents of District Boards for use in

Colleges and Schools.

Annual Subsoription

s RSO 3'

SIn‘le COPy " et (1Y) Y aon vee AS- 4-

The ‘Scholar’ needs and deserves your support.

-

Apply to the Manager,
THE ‘SCHOLAR, Palghat.

M ] VERTISEMENTS. il
MarcH 1081.] ADVERTISE

Have you heard the Echo of tributes paid to the resnscitated

“'HINDUSTAN REVIEW *

India’s oldest Monthly Journal of Sociology, Politics and Literature.
If not, judge for yourself by ordering to-day for a copy of the latest Number.

“ It appeare in a new end improved form. For many years now the HINDUSTAN REVIEW hLas desery-
adly had a high reputation not only in India but in Great Britain and America for the literary standard it has
maintained and for having provided a comprehonsive record of Indian progross and changu' in all spheres of
activity and a valuable indication of the trend of thought among educated Indians on political, philosophical,
economic and social questions.””—The Pioneer.

“ As an exponent of the intellectual life of country and as an advocate of political and economic freedom,
the HINDUSTAN REVIEW did great service in the past. and we confidently hope that it will render still greater
service to the nation in the future by contributing to the causs of Indian froeedom. The articles are well chosen
and ably written by men who have established their claims to be recognised as cxperts on the subjects thoy have
dealt with.”—The Liberty.

“ Contains most of the attractive featutes of the REVIEW, ite wide range of subjects, broad out-look on
national life and excellent book-reviews. The HINDUSTAN REVIEW has been all these thirty years a worthy
exponent of the general awakening of the country.”'—The Bombay Chrenicle.

“ In its prosent attractive got-up, and tha rich fare it provides for its readers. with its virile editorial com-
ments on public questions it is to be heartily welcomed by every one who honours fearless advocacy an
independence of thought.”—The Swarajya.

1t has always been noted for its sanity and breadth of outlock . . a mirror of the many-sided
interests of the nation.”—The Hindu,

Most moderately priced—Single Copy As. 12. Anpual Subscription Rs. 6 only.
An excellent opportunity to advertisers—Charges Rs. 20 only per page.
The MANAGER, “THE HINDUSTAN REVIEW ”
7. Elgin Road, ALLAHABAD,

“THE VEDANTA KESARI.”

(Sturted May, 1914)

A high-class religious and philosophical monthly in English devoted to practical aud popular
exposition of the Vedanta Interprois religion in tbe light of the universal teachings of Sri Ramakrishna
and Swami Vivekananda. Deals with the most momentous questions of the day, religious, social,
educational, economic, etc., on non-sectarian lines,

The 17th year begins from May 1930, Annual Subscription :—
Iuland Rs. 3. Foreign Rs, 4-8 or Sh, 8 or Dollars (U. S. A.) 2
(Many Books at concession rates to the subscribers)
Catalogue of Books sent free,
Please apply to the Manager, The Vedanta Kesari,
MYLAPORE, MADRAS,

GOSPEL OF SRI RAMAKRISHNA

(According to ** M.”, » disciple of the Master,)

The epoch-making book contains a series of cogversahions'in whic? the hig_hesb spiritual truths
were expounded by the Master in simple language with homely 1}lusurat10ns to dlscipl?g like Swaml
Vivekananda, snd men like Keshab Chandr? Sen, Pandlb- Iswar Chandra Vidyasagars, Dr.
Mahendra Lal Sarcar and others. These conversations w?‘re c:remlly recorded and presented by an
earnest and faithful householder disciple—well known as "' M,

The first volume contains & short sketch ?/ the Master. ‘

Price: Vol 1. (5th edition) Duxeen Ras, 2.8, Clos!l Ra, 3,

Vol. II. (2nd edition) Cloth Rs. 2.8, Superior Re. 3,
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“THE MYSOKE ECONOMIC
JOURNAL.”

THE ONLY JOURNAL OF ITS KIND IN INDIA.

Has a large mumber of First-Class
Contributors on Economic Topics.

SIR ROPER LETHBRIDGE writes:—

‘“ Most Admirable Journal.”’

Sample copy Re. 1 only.

Apply to Editor,
“MYSORE ECONOMIC JOURNAL,” BANGALORE.

In the Press.

A SCHOOL HISTORY OF INDIA

Prepared in accordance with the Syllabus issued by the Director of Public Instruction
under the Revised S. S. L. C, Scheme |

BY
M. 5. RAMASWAMI AIYANGAR, M.A,

Chief Lecturer in History and Economics, Maharaja’s College, Visianagram,
and Joint Author of

A HISTORY OF INDIA FOR STUDENTS.
Partr I—HINDU INDIA,
Parr I[-MUHAMMADAN INDIA.

it

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS,
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STANDARD BOOKS ON INDIA.

INDIAN CITIZENSHIP &
CIVILIZATION

DEPICTING INDIA IN ALL HER GLORIOUS
PAST,
UNHAPPY PRESENT & UNCERTAIN,
YET BRIGHT FUTURE.
BY
S. V. PUNTAMBEKAR, M.A. (OxON),
BAR-AT-LaAw,
Head of the History & Politios Department,
Benares Hindu University.
WITH A FOREWORD
BY
PrinciPAL A. B. DHRUVA, M. A, L.E.S.
Pro-Vice-Chancellor, B, H. U.

In Two Yolumes at Rs. 6-8 the Set.

INDIAN STATES & BRITISH
INDIA :

THEIR FUTURE RELATIONS
WITH TEN APPENDICES CONTAINING MANY
DOCUMENTS, TWO TABLES AND A MAP.
BY
GURMUKH NIHAL SINGH,

M. Sc. (EcoN). LONDON, BAR-AT-Law,

Head of the Department of Ecamomics and
Political Science, Benares Hindu University,

WITH A FOREWORD

BY
Dr. SIR TEJ BAHADUR SAPRU.

Demy 8vo. xv & 382 pages, Rs. 7-8-0.

1000 PROBLEMS IN PHYSICS

{ Mostly S.S.L.C. types taken from the last 15 years’ papers set sn Madras, Trav_amore, Cockin & Mysore)
With Solutions and Hints for ali difficult Problems and  Test Questions and Notes

BY
P. A. SANKARANARAYANA IYER, MA, LT

Soienoce Leoturer, Training College, Trivandrum ; (Author of " School Final Physies.”)
The Test Questions at the beginning of each chapter are intended to make a first appeal to common sense

and prepare the way for the problems that follow,

The Model Solutions and Hints to the tough problems enable the less than average pupils to enter into the

pirit of each problem, and soive it by the shortest method.

The Obapters on Pressure, Mechanios and Heat bave been purposely overdone to bring the main principles
thoroughly home to the pupils and inspire greater confidence in attacking similar problems at pablic examinations,

Price Rupee One only.
Chapter Contents. Test Qua. KExercises Hints and

Answers.

and Notes, Total No. Solns, glven,

1. Length, Area, Volume, Mass and Time 87 80 iz
2. Density and Relative Density (by definiéion) 22 48 T
8. Relative Density by Principle of Archimedes 88 75 %
4. Floating Bodies . 48 84 8
5. Fluid Pressure vee 20 45 85
e, The Barometer and Boyle’s Law ... 20 70 58
1. Moments (Parallel and obligue forces) ... 80 70 56
8, Worces acting at & point (Parallelogram and Triangle of foraes) 20 110 8¢
9. Thermometry and Expavosion e e 20 86 48
10. Osalorimetry— Hygrometry and Work 25 100 8o
11. Appendix and Geueral 20 8 s

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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“THE SOUTH INDIAN TEACHER’

THE OFFICIAL JOURNAL OF THE
SOUTH INDIA TEACHERS UNION.

It is therefore the Journal of the Teacher
and no teacher should be without it.

_ Subscription is only Rs. 3 per annum,
Registered Office i—

41, Singarachari Street,
Triplicane, Madras.

RUPAVATARA OF DHARMAKIRTI

AN EXCELLENT ELEMENTARY SANSKRIT GRAMMAR
BASED UPON THE APHORISMS OF PANINI
IN TWO VOLUMES

By the late Rao Bamapur M. RANGACHARYA, M.A.,
Professor of SBanskrit and Comparative Philology, Presidency College, Madras,

Vor. I contains phonetic modification, inflection and word-formation.

Vor. IT called DrATu-PRATYAYA-PANCHIRA, contains an exposition of the roots of
the language.
Price Rs, 2-8-0 per volume.

BHAGAVADGITA
The Hindu Philosophy of Conduct

BY THE SAME AUTHOR.
) voln Il—mce RS- 5.

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS.

LODHRA

CHORUS OF FELICITATIONS! THE BEST

" UTERINE TONIC.

. Wonderfully cures all complaints
I always keep stock of Lodhra in y : p

my dispensary and never forget peculiar to wgmen and bestows
i it even in my sleep. 1 hecalth and happiness on them.
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My wife is now the happy mother
of a girl child after 15 years of
married life.

The pain whick affiicted my wife y

the last over 15 years stopped in KESARI KUTEERAM

6 doses.

[ found it a sovereign remedy EGMORE, MADRAS
for all menstrual troubles.

o Available at all chemists.

- A Text-book of Tamil Composition

Specially adapted to meet the requirements of S.8.L.C. and Intermediate
o Examinations

(Prepared in accordance with the recommendations of the University of Madras;
BY
G. DAMODARA MUDALIAR, B.A.

Tamil Reader, Office of the Registrar of Books, Madras,
(sometime an Assistant in the Wesley College, Madras).

Price As. 12.

Approved as 8 Text-book for Schools and Coliloges.
(Fort St. George Gagette, 21st October 1913.)
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