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THE EDUCATIONAL REVIEW.

out of the Elementary School without any pro-
ficiency in English should be allowed to have
special certificates recording their progress in the
other subjects.

In this school, provision should be made for
these children to improve the other subjects.
Hence there is need for having a Vernacular sec-
tion and another an Anglo-vernacular section,
special teachers are therefore necessary to look
after these two different sections, though in all
other subjects except English the children of a
class sit together and work together.

EpucAaTIONAL FREEDOM.

To those who feel complete responsibility to
a ,work entrusted to them and to those who almost
dedicate their lives to this education, freedom
ought to be given to work on lines which they
chalk out for themselves To them the school,
the time-table the scheme of work, the text-book
and last but not least the head teacher should
not be made the objects of standing obstacles.
On the other hand, these should be elastic as to
allow a good amount of freedom to the
_teacher. Those who love freedom of action to
themselves should give freedom to their own
subordinates. Teachers who love to have such
a freedom must be prepared to give freedom
to those children who come under them This
much coveted freedom, if used properly, would
certainly be yielding beneficent results. In
teaching children no uniform method can be
forced on the teacher or the pupils, but the teacher
should be allowed a certain amount of freedom
of action which he uses profitably to ths cause
of education and to those pupils who come
under him. There is nothing in a name
but in the spirit underlying it. Any method
bowever valuable it may be in other circumstances,
must have to be modified to existing conditions.
This modification should be done by the teachers,
This freedom is also combined with careful
guidance by the teacher towards tha pupils,
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Montessori lays great stress on the spontaneous
freedom to children and in her school the
children are allowed to take any set of
apparatus which pleases them for the time being.
If they are exhausted, they are allowed
to handle various other apparatus and learn
about them by handling them and by playing
with them. Such freedom should be given
to our children and the teachers have to direct
the freedom to flow in the right channel.

TH& SuprREME OBJECT.

The supreme object of education is to make the
children grow into the right sort of citizens with
sound character, and with a keen desire to learn
more and give their best to their country. The
object is also to imbibe in them the value of self-
belp, and perseverance in their work. The value
of education is measured not only by the pro-
ductive or the earning capacity of the youths but
also by the measure of their usefulness to the
society, community and country as a whole.

In order to achieve the supreme object, the
whole school is responsible. All teachers should

have this object in view during all the periods of

the school and while teaching each subject of the
curriculum.  All teachers shara the general work
in schoo! such as

1. Imparting of moral instruction and telling
of important news in school assembly,
2. Supervision of games, gardens and farms.

3 Attending to the sick and looking after the
cleanliness of children.

4. Watching the work and play of children
outside school hours and advising them.

& Helping the children' when they are ap.‘

proached for belp either by parents or children,

6. Looking after the general administrative:

work and thus helping the head-teacher. '
All the several departments of the school work

hand in hand in order to achieve th

; is supremu
obiect. . .
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EAcH TEACHER AN EXPERIMENTER.

Each teacher must also specialise in some
branch of child education apart from giving his
best to the children assigned to him. The follow-
ing pieces of work deserve to be specialised by
the teachers :—

1. Nature experiments in and outside the class-
room.

2. Planning goographical excursions.

3. Making schemes for individual work in
(@) Language and () Number,

4. Studying some standard tests of intelli-
gence, adapting them, testiog the children under
him, and comparing the results of children with
those obtained previously.

5. Examining the tastes of children using the
library.

6. Making use of the leisure time in suitable’

bobbies connected with the education of children
such as running children’s clubs or organising
vacation lectures or holiday camps or excutsions
for children.

7. Making of toys, using simple things and
with Jecs of tools,

B. Studying educational experiments in other
lands.

9. Studying the special reports on children
such as medical inspection, etc,

10. Preparing suitable aids to teaching.

Thus each teacher must have an educational
hobby as well.

The teachers residing within a locality should
divide the locality into several wards, and each of
them should assign for himself one ward and
superviss the children in his own ward. These
children may not all be his class children but in
the matter of helping them and locking after them
he acts more or Jess as a guardian. Thus by a
healthy co-operation in the school staff, the school
will achieve the supreme object of education.

. 8CHOOLS OF TO-MORROW.

THE SCIENCE AND ART OF EDUCATION.

We always hear that in most cases the theories
of the Training School are nowbere practised in
the ordinary schools. The teachers of the
** Schools of To-morrow ” will remember this
attack and give a practical shape to the science of
education. The art or the practice of education
must bave a scientific basis and the science is
evolved out of a series of practical experiments.
I really consider that our forefathers who have
coined some valuable riddles, given us interesting
number of puzzles, and coined 2 number of inter-
esting stories to children, have by their intuition
developed the science of education into a fine art.
It is given to us to develop this art of education
through constant observation of, and experience
with, children,

ScrooL DISCIPLIRE,

There is beauty in the noise of children, in the
movement of children as also in the silence of
children. There is beauty in doing intense work
and in spontaneous play, when the beauty fades
away and becomes ugly, this noise or silemce
becomes distasteful to scheo! discipline. School
discipline tberefore cannot be measured by the
silence or the noise of the school, but by the
beauty underlying the same. While on an ex-
cursion to watch the birds, there is beauty in
silently lying down and watching the birds. In
an assembly for priyer, there is beauty in strict
silence. In watching the children at play, the
spectators give expression to their inward joy or
sorrow by spontaneous shouts or cries. So long
as the shouts or cries do not disturb the progress
of the play of children, these are well-intentioned.
They cheer up children. When the shouts are
the expressions of hatred or jealousy, they are
undesirable When there is a simultaneous move-
ment of the parts of the body in a school drill,
there is beauty in silence. When at the end of
the drill, there is an orderly rush for free games,
there is also a beauty of movements, The schanl
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ELEMENTARY MATHEMATICS

Rao Bamapur P. V. SESHU AI1YAR, B.A, L.T,, LES,,
Retired Principal, Govt, Collegs, Kumbakonam,
AND
V. VENKATASUBBAYYA, BA., L.T.

Headmaster, High School Dept., Pachaiyappa’s College. Madras.,

Part 1 for Forms I to I1I, 84 Edition, Cr. 8vo. 550 pp. Rs. 2.

Approved as a Text-book for Secondary Schools, Fort St. George Gazette, 4th
Govt. Gazette, 15th June 1912, and for Schools under Public Mana
Gaszette, 3rd December 1913 also at p. 642, Part [-B, dated 21-6-21.

June 1912, and Cochin
gement, Lops St. George

Part 11 for Forms IV to VI. 6th Edition, Cr. 8vo. 612 op. Rs. 2

Approved as a Text-book for Secondary Schools, Fort St. Georae Gazette, June 1915 ; and for Schools

under Public Management, For¢ S:. George Gazetle, July 1917: also at p. 642, Part I.B,
dated 21-6-31.

TAMIL EDITION.

Adapted and translated by S. Sivaraman, B,A., L.T., Mathematics Assistant

Part 1 for Form I, Cy. 8vo. 293 pages. 12 As,
Approved as a Text-Book suitable for School nse,

» Salem College.

Part II for Form IJ, Cr. 8vo. 208 pages. 10 As.

Approved as a Text-Book smitable for School use, vide Fort St

dated 1.11.97 George Gasette, Part LB,

Part T for Form UM, . 8vo, 300 pages. 12 As,

Approved as a Text-Book suitable for

Class use, vide Fort St. George Gagett
dated 13-11-1998 ge Gazetle,

Part I-B, p. 513,

TELUGU EDITION.
Adapted and trapsiated by A, Jayaram Ruo, Ba, LT, aod S, Krigh
Board High School, Kavaii,

Part I for Form 1. ¢, 8yo, 294 pages. As. 12,

Part II for Form II. Cr. 8vo. 208 pages. As. 10.
Apprcved as Text-Books suitable for School use, vide Fort St. Geo

@8 Rao, pa, L.T.,

dated 13-11-25. 7é¢ Gazette, Part I.B, p. 513,

Part HI for Form III. Cr. 8vo. 303 pages. As. [2.

Approved as a Text-book suitable for School use, vide Fort St. George Gazette Part I.B

SHINIVASA VARADACHAKI & CO, 190, MOUNT ROAD, MaDRgy

vide Fort St. George Gazette, Part [-B, dated 1-11-97.

JuLy 1931.] ADVERTISEMENTS,

A COURSE OF GENERAL MATHEMATIGS
FOR SECONDARY SCHOOLS

Suiting the Syllabus in Elementary Mathematics for the 8. 8. L, C,
Public Examination

By V. RAGHUNATHA AIYAR, B.A., L.T.

Dy. Inspector of Schools, Ambasamudram,

6th EBEdition. Or. 8vo, over 570 pages ard 200 diagrams. Rs, 2.
Approved as a Text-book for Schools under Public management,
vide Fort St. George Gazette, Part 1.3, p, 611, dated 21-6-21.

for school use
Approved as a Text-book suitable .
be vide Fort St, George Gazette, Part I-B, p. 877, dated 21-9-21,
Prescribed as a Text-book for 193031 for Elementary and Additional Mathematics for High School
Forms by the Govt. of Mysore, vide Notification No, D. 50, dated 23-12-29,

ADAPTED IN TAMIL

By

V. RAGHUNATHA AlYAR, B.A., L.T.
Deputy Inspector of Schools, dmbasamudram.

The adaptation in Tamil of the above book is specially fnade to encourage
the study of the subject in Tamil. The publishers will _be delighted if. they h(?ar
that pupils understand the subject with ease through Tan‘nl as t%le medium of in-
struction. Special efforts are made to present the sul')Ject in s_lmph? clear Tamil
English equivalents for the scientific terms are set s1.de by side w1'th the Tamil
terms. Test papers and copious problems are added to give enough drill,

Dl cr. 16 mo. 396 pa‘ges' Prioe RO. 1'4'0.

This is a Tamil edition of the very useful text-book on Mathematics for High Schools prepared by
Mr. Raghunatha Aiyar and published a few years ago. The fundamenta.l principles are explained ip easy
language and the examples set in the several exercises are 'of gradfad dlﬁlc.ulty and calculated to take the
student easily on {rom one problem to another. The b.OOk 1.s.made interesting to the student, by relating th
problems as far as possible to actual life. Inthis Tarfnl edmc.m, the author has en.lployed Tamil equivalents
for the teachnical terms of Mathematics ; and to facilitate their use, he has also given the English terms in

brackets.—The Hindu.

SRINIVASA VARADACHARI & CO. 190, MOUNT ROAD, MADRAS,
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Prescribed as a Text-book for 1930-31 for Additional Mathematics for High School Forms by the Govt
of Mysore, vide Notification No. D). 50 dated 23.12.29.

Approved as a Text-Book sultable for School nse,
vide Fort St. George Gazette, Part 1-B, p. 513, dated 13-11-98,

A NEW GEOMETRY FOR HIGH SCHOQOLS

BY

A. A, KRISHNASWAMI AYYANGAR, M.A,, L.T,

Chief Lecturer in Mathematics, Intermediate College, Mysore.
WITH A FOREWORD

BY
Dr. R. VAIDYANATHASWAMY, M.A,, D.So., F. K. 8, E,,

Reader in Mathematics, Madras University,

PART I. D.Cr. 16mo. 232 pages. Price Re. 1-4.0,
Part II. D.Cr. 426 pages Re. 1-8-0.
Parts I & I1II together. Rs. 2-8-0,

CONTENTS.
Book I. Chapter I. Introductory; Chapter I1. Aungles at a Point; Chspter I1],
Parallel Straight Lanes; Cbapter 1V. Aungles of Triangles and Polygons; Chapter V,
Relation botween the Sides and the Augles of a Triangle; Chapter VI Congruent
Triangles; Chspter VII Parallelograms; Chapter VIII. Construction of Triangles and
Quadrilaterals from given data; Chapter X, Loci,

Book II. Areas. Chapter X. Areas of Parallelograms, Triangles and other Rectilineal
Figures, Chapter X1, Identities. Chapter XII Pyrhagorae’ Theotew and its Extensions,

Revision
Papers,

Book IIT. The Circle. Chapter X111. Properties of the Circle, Chapter XIV. Construc-
tion of Circles, Revision Papers,

Book IV. Ratio and Proportion. Chepter XV. Ratio avd Proportion. Chapter X V1.
Trigonometrical Ratios. Revisiun Papers,

OPINION.
The Journal of the Indian Mathematical Society, Folruary 1930 :—This a Text-Book designed
for use in Indian High Schools and meets the rquirements of C. Group Geometry of the Madras
8.8, L. C, Itis really a “ new” geometry containing several distivctive features among which way be
mentioned : the new ordering of theorems enabling related propositions and constructions based onm
them to be treated side by side, the emphasis on the application of gaometrical resuits to practical needs
of man, and the bistorical potes impnrting an oft-neglected buman touch to the subject, The reference
to the coatributions of great Hindu mathematiciaas liks Aryabhata, Brabmagupta and Bhaekara is an
original feature which must make the book specially valuable to Indiau studeuts, The section on Trigo-
pometrical Ratios is a welcome addition to a Text-Book for the Higb School classes, We may echo the
hope, expressed by Dr. Vaidynathaswami in his Foreword, that the book nay set the fashion—not only
in text-book writing, but also in actual teaching,

SRINIVASA VARADACHARI & CO,, 199, MOUNT ROAD,MAi)BAS
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Supplementary Readers
(Books for Non-detailed Study in English)
% Books Approved for School Use by the Text-Book Committce are marked with an asterisk.

GRADE I

* The S8ky Falls ! Large Type. Short sentences. Very simple English. With Picture Devices
for Unaided Reading in Class Vor Form 1. A Story that can be used in a Project Scheme. {The Cub and
Scout Scries, No. I. A first step in Social Education). As 2.

GRADE II

Stories for the Days of the Week. Seven Stories designed to induce in pupils a certain self-
regulation and honourable relationship with one another in their school life, making a little beginning for
citizenship. Large Type. Well Illustrated.

Form 1. (The Cub and Scout Scries, No, 1I. A second step in Social Education.)

GRADE III
* The Adventures of a Billy-Goat., By W. H. Warren. Large Type. TIllustrated with four
pictures. A humorously told story in charming, simple, straightforward, idiomatic English. Form I{. As 2
Dimma Long Tail The Story of a Monkey King and his Kingdom, giving a sense of Common
Weal. (The Cub and Scont Scries, No. IIl. A third step in So:ial Education,i Form I1. In the Press.
GRADE IV

The Trial of Marjalan. The Story of a Cat ‘Committed to the Sessions’ and tried by a Jury of
Birds and Animals. A touch of sympathy for the fallen. Form I1I. (The Cub and Scout Serics, No.1V.
A fourth step in Social Education). In the Press.

GRADE V: For Forms IV and V

*Aoross India: Stories of Cities and S8hrines, ¢0id and New. By A. C. Clayton. Illustrated
with a Map and several Pictures. Gives an account of the route taken and the places visited by two puplls
under the guidance of an observant teacher, A book of historical, geographical and literary usefulness. A 8. 6.

*The Wise Boy Judge. Four typical Stories of Mariyathai Rama. By A. C. Clayton. As. 4.

*3tories of Heroism. By G. Davies-Watkins, Professor of Geography, The. Christian College,
Madras. Stories of deeds of heroism of ancient Greeks inspiringly told. As. 4.

*Stories and Legends of 01d India. By A.J. Appasamyv, M.A. (Harvard), D. Phil. (Oxon). With
an Introduction on the value of Folklores and Legends and Questions and Exeroises in Composition AS 6

The Entertainment of Lalita. Grade V. A Prose Drama. In the Press.

The Story of Lalita, spurned, when poor. by her brother’s wife, but gorgeously welcomed by her
when rich. The play contains the joint-message of Lalita, combining in herself the devotion, patience and
dignity of Indian womanhood, and her husband, a product of indigenous Indian and Western culture, to the
present-day Indian student—boy or girl. (The Cub and Scout Serics, No. V. A fifth step in Social
Education )

Books for Collage Classes and School and College Libraries

The Unifying of Civilization. (The League of Nations)., By G. Davies-Watkins, B. Sc.
(Econ.). F.R.G.S., University Reader in Geography, University of Madras, Re 1.

For the Pass and Hox;ours Courses in History, Philosophy and Law and for all interested in
the achievements as well as the problems and work ahead of the League. Covers most of the Syllabus of the
University of Madvas in the subject of The Lezgue of Nations,

Agricultural Co-operation in India. By John Matthai, B3. Litt., D. Sc., formerly Professor of
Indian Economics, University of Madras, and Mcmber, The Tariff Board. Paper Cover Re 1-8: Cloth,
Rs. 2. For the Pass and Honours University Courses ' 'Brilliantly written...The best iatroduction to the
Rural Co-operative Movement in India.”’—Harold H. Mann, Dircctor of Agriculture, The Bombay Presidency.

Studoent Life in the West. By A, J. Appasamy, M.A. (Harvard), D. Phil. (Oxon). As. 8.

** Very useful for those intending to go overseas for further studles.”——The United India and
Indian States. *' Delightful pen pictures.” —Rural India.

THE CHRISTIAN LITERATURE SOCIETY FOR INDIA, P B.501, PARK TOWN, MADRAS,
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University Tutorial Press.

TEXTBOOK OF BOTANY (Indian Edition )

By J. M. Lowsox, M. A, B.Sc., F.L.S,, and BirsaL Sauni, D.Sc.. M.A, Professor of
Botany at the University of Lucknow  Fourtl Edition, Revised by L. C. Fox, M.A. 9s. 64.

** The subject matter is very well arranged and admirably dealt with This standard volume is
probably the best and most suitable book on the subject for Tndian students " —Indian Medioal

Gazctte
INTERMED(ATE INORGANIC CHEMISTRV.
By G. H. BaiLry, D.Sc., late Lecturer in Chemistry at the Victeria University of
Manchester, and D. R Snellgrove, Pi1.D., M.Sc, F.C.S, A.i.C.
Vol. I. Non-Metale, 6s 6d, Vol. II.  Mainly Metals. 6s. 6d.

These two volumes togather provide a modern course in Inorganic and Physical Chemistry
suitable for students preparing for Intermediatz exaninations

PHYSICAL CHEMISTRY.

By J. B. Firtil, D.Sc,, FI1.C, Senior Lecturer in Chemistry at Universitry College,
Nottingham. 5s. 64.

An up-to-date text-book providing a clear and well-balanced treatment of all the Important
branches of Physical Chemistry whichare usually included in a general course for a Pass

Degree in Science.
TEXTBOOK 0F ZOOLOGY.

By H. G. \VELLS, B.Sc,, F.Z.S., F.C.P., and A. M. Davies, D.Sc. Seventh Edition,
Revised and Re-written by J. H. CunNinguaM, M.A, and \W.H. LElGu-SaarrE, M.Sc.
8s 6d.

Intended primarily for students reading for examinations of Intermediate standard, and for
medical students preparing for their first professional examination, )

THE DISSECTION OF THE FROG

By R. H WHITEHOUSE, D.Sc., late Principal of the Central Training College, Lah
sometime Government Marine Biologist, Madras, and A.]J. Grove, D.Sc., M.A. iécture?rieﬁ
Zoology at East London College.  2s. :

A new form of text-book in Practical Zoology specially written as a laboratory g

students.
PROPERTIES OF MATTER.
By C ] L \VAGSTA¥Tr, M. A, Fourth Edition. B5s.

Deals with those braachies of Physics which are not usually included in books on Sound, TLight
Heat and Electricity ., Light,

uide for junior

————— e —————

A Complete Catalogue of Educational Publications may be had, Post free, on application.

Wniversity Tutorial Press, Atd.
25, HIGH STREET, NEW OXFORD STREET, LONDON, W. C. 2.

The publications of University Tutorial Press may be obtained from the principal booksellers in India

Telegrams:
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THE POETRY OF THE SCHOOL-GARDEN.

BY MR- R. BALAKRISHNA MUDALIAR, B.A.. L T.
Deputy Inspector of Schools, Karaikudi, Ramnad Dt.

T is said of Keats that ‘ he was in his
I glory in the fields. The humming of
a hee, the sight of a flower, the glitter
of the sun, seemed to make his nature
tremble ; then his eyes flashed ; his cheek
glowed and his mouth quivered.” The
starry Heaven above and the Moral
Law within struck Carlyle with awe.
Why all these divine disturbings and
discontents ?

{tis not in vain that God is incessantly
at the pleasure of beautiful creations.
{f Beauty is Truth and Truth Beauty,
then for man’s emancipation is the
beauty of nature created on earth. By

XXXVII—58

realising ourselves in Beauty, we realise
Truth which is God !

From every object in nature, says
Froebel, there is a way to God. And
the world is filled with nature! Then
how can man afford to lose sight of it
and so lose God ?

It was in the Garden of Eden that
man first woke upon a dreamy bliss. The
word ‘Kindergarten' means children’s
garden. Tagore sings in his Gitanjali,
‘When I bring to you coloared toys,
my child, I understand why there is
such a play of colours on clouds. .. ...
and why flowers are painted in tints

......
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when I sing to make you dance, 1......
know why there is music in leaves... ..
Ah! man himself is a * born child * in the
eyes of Giod ' So aren’t we his children
in the garden of the Universe, and
is it not with a great purpose that
God has set man in the lap of nature ?

When such is the truth, how could
we ever think of excluding nature from
our school world? If one asks, which
is the fittest place of study, one may
quickly make reply,—

® ...Where the winds the billows swelling

Woo and kiss and soft beguile ;

Where the shells sweet music breathing

Shipe and smile with coral lips;

Where the naiad garlands wreathing

In the springlet tloweret dips;

Where the bees all amorous humming

Spring and gleam and still resound

By trees a bowery blossoming :

Where the clouds on hills abeund

With the torrents crystal-pearling,

Where the fairics glide and «ing

A canopy unfurling,

There amid the nest-bird's calling...

The ravished rainbow falling,...

...—such is the fittest place of study,’
Where does Goddess Saraswati prosecute
her studies? Do walls of brick and
mortar and mummied specimens of dead
spirits encompass her round ? Do mer-
cenaries sing and teach her? Nay! the
silvery lotus unfolded on the bosom of the
lake is her Book Eternal and Nature,
besides, her side-glance studies.

The lotus may look blank and without
meaning for us. A scientific philosopher

® From the author’s poem ‘On the Muse of Poesy.’

[JoLy 1931,

may cynically nod and say—it is
only a blank white sheet, a ‘tabula
rasu! But to the (Goddess it possesses
the whole wealth of the Universe in
a nut-shell. [ts softness is life. [ts
moon-faced smile is purity. [ts un-
defiled trance on the lake is deep devo-
tion to the Almighty. Tts balmy silence
is the incense of the heart in prayers
swinging in wreaths to the Heaven.
Its  open honeyed-heart is a hounty
to the God-sent bexgar-bees —-these and
many more which a mortal cannot easily
recount !

If the Goddess of Learning Herself
stray into the woods to fill Her soul
with thoughts rich garnered from,
nature’s books that lie fresh made

On leafy shelves
Where the jaunty streams refresh themecelves.

and ‘ amongst boughs pavillioned where
the deer’s swift leap startles the wild hee
from the fox-glove bell," —can any mortal
ever-dream of groping his way to the
Kingdom of Life, Light and Learning
throagh prison walls of brick and mortar,
dead leaves of life embalmed, and faint
mercenary echoes of the (reat Beyond ¢

Come into the open! There is Life,
there is Light. Look at Nature ! There
is Beauty, there is Truth —and you can
trace the unseen Hand of (God which
cannot be far back of His living crea-
tions.

The poet lay singing with a book of verse,
Nymph nature tripped from the woqads

and kissed him hers | ®

* From the author’s * Suim'n;r-VClouds.'

Juwy 1931.]

The book of man is but a feeble copy
of the Book of the Universe. When the
living Beauty lies dimpling in her naked
glory before our mortal eyes, who would
turn his eyes away and confine himself
in a dingy cell to strain his eyes over
a murky image of the lady of the
green mantle? O let us lose our life
in Nature and find ourselves in God !

A school without a garden!—it is
impossible to think of. A home of
hungry clamorous children without a
mother would seem better. But the truth
seems to be that many an ardent soul
feels shrouded in a myriad veil of un-
realities—within the school world-—
a dead rigidity of discipline and routine
chokes him up. Hence his dream of the
sammner holidays, i.e.,

Songs fill the breath of the Koel, soft bloom

the trees,

Wild dream the school folk, for April is on

the breeze!

—From the author's ¢ Summer-Clouds.’

His summer vacation Iis his breathing
space,—as is the sea-beach to the metro-
polis !—his joy, his life—a rainbow
smiling amidst the frowning cloud. One
getting one’s freedom in summer from the
shackles of the school to wander at
will to nature’s shy retreats, can well
be compared to a troubled cloud snatch-
ed away from the bosom of the sea
and driven in despair by the romping
winds, tossed about in anger amidst
lightning and thunder, knocked against
the master-mount, and made into another
being—one melted to the core—and
tumbled down the hill and raced along
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the prisoning banks of the river that
gets her freedom by a sudden leap into
the sea and turns with terror, safe in her
mother’s arms, at the prison house and
jailors of her past!—All such clinking
shackles must go and the soul set free!
The bubbling rill of individuality and
imagination should be turned into fruit-
ful channels of life and not to the desert
sand of dead routine. Free access to, and
freedom in the love of, nature seem to
be the desideratum of the present-day
school-house.

0O, the Ashram schools of old that
mingled their breath with the soft
south wind and the hoary rustle of
the jungle trees! If ‘ope touch of nature
makes the whole worid kin,” O, blessed
were the Gurus and their disciples that
were in constant communion with nature!
Their one object in life was ¢ to sec the
world in God and to realise their own life
in Him.

Man has realised the greatest truths
at the feet of nature. Think of Buddha,
the Enlightened beneath the Bo tree!—
and the Rishis of old in their nature-
engirdled ashrams! Who has not heard
of the song offerings of Tagore—the
G.tanjali—the rarest bloom of man on
earth—which had its birth in the
Shantiniketan Ashram nestling among
its amalaki groves and stately sal trees?
Is not the Bolpur School of Tagore an
attempt at the revival of the ashram
schools of old where the East rises to kiss
the West with all its flood of Love,
Light and Learning ?
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Even as we turn our thoughts and
feelings and the precious hours of life to
irrigate and grow the gorgeous perish-
able plant of the human flesh, and allow
the cternal flower of the soul to pale
and droop without the shade of a thought,
so do we spend our slender resources in
building school houses of brick and mortar
—-prison-houses for the soul—and filling
them with furniture all made of logs of
trees that had their slaughter to seat us
well l'—and thus mutilate and keep back
mother nature, like a tyrant father,
from the honeyed lips of her young
delights!

' Flower in the crannied wall,

If I could knaw what you are

Root and all, and all in all,

I could know what God and man is !

So sings Tennyson. If a little tlower in
the crannied wall could set a mind
so deep athinking, what will not a
beautiful garden of fruits and flowers—
an aviary of singing birds—suggest
even to an unpoetic soul! If we bug
understand the rightful place of the
garden in a school, or rather of the schoo/
in a garden, we cannot but be blissfyl
beacon-lights of life !

Let there be more of life and less of
death !—more of nature and less of build-
ings in a school! Inexpensive ashrams
let there be in the lap of nature and ap
atmosphere of peace, joy and liberty
reign supreme. Let the widening of
the intellectual horizon be but the goldep
threshold to the spiritual commingling
of master and pupil, with the ultimate

LTuny 191,

ideal of becoming one with the Supreme
Being !

Let the spring come
garden and kiss the nec
the koel sing

tip-toe to your
n to bloom. Lt

sreessenienraptured to the core
\Vith the scent of mango-blossoms at the loor
Of spring,— filling the mansion with a bligg
Of music tremulous-wedded to the kigg

Of Zephyrus her amorous visiter

---------

[I'rom the author's Sonnet -
Ah poet! Thou art come before thy time ']

and there be « . ol
¢ oft summer glades where

perchance a young and ardent youth
may find his soul’s retreat !

Now for an incident relevant to our
purpqse. A certain foreign lecturer gt
the Bolpur School of Tagore was once
flurried to find g group of boys settling
down to study on the forked branches
9f a (sal?) tree. Ag luck would have
1t,”the poet Tagore, stepping in hetweon
oftered to the upset lecturer that th(’x
children at the bosom of nagure weré
only taking the privilege of child-
hood with the mother, and that we as
grown-ups, simply bec oy
with impunity the same privilege with
l.ler, have no right to grudge that pleasure
m our younger brethren! [f we but
sense the breath of poetry and the
philosophy that perme
of the ashram, the
and all the world
of Immortality'—

ause, cannot enjoy

deep
ate this incident
N we know ourselves
and sing,— Nurslings

Ah'! nature ig our guide,

Without straying far and wide,
To hie to the Lord and hide |

(Of the author's making.)

THE NEW OUTLOOK IN GEOGRAPHY.

BY MR- S. NATESA AIYAR, B.A, L.T.
Maharaja's College, Pudukotah,

T'HE old order changeth, yielding place to

new." So has the poet said and what he
has said appears to be almost a truism capable
of universal application. As applied to the
physical world or the earth on which we live,
we see it has always been undergoing change
ever since the time of creation. Where there
was once land, there is now the broad ocean
and what was once a sea is now a plain or
meadow. Barren and desolate tracts have been
converted into beautiful valleys and mountains
with towering peaks are rearing their heads
in places where there were once deep and
yawning gulfs. Places which were once
centres of population and scenes of active
civic life have disappeared or sunk into in-
significance while others unworthy of any
note have risen in magnificent grandeur. As
it is in the physical, so itis in the human
world. ‘Better fifty years of Europe than a
cycle of Cathay,’ This was said of China de-
cades ago. But the same cannot now be said
of the celestial empire, Nations which once
stood low in the scale of civilization have
risen high and are now guiding the political
destinies of others which once occupied the
foremost place in the scale. The observation of
the poet, referred to above, holds true evenas
applied to our own habits, beliefs and practices
and our general outlook on life. It is true
again as applied to the domain of knowledge
or the great world of studies and the change
is seen not only in our own apperception of
the true nature of the knowledge we seek to
gain but also in the method of pursuit we
employ. Lven as regards the subject of study
with which we are now immediately concerned,

viz, geography, changes have likewise crept
in both in the general outlook and method and
the psychology of the change is best under-
stood only when the contents of the subject
are known, as also their relative importance
and their true bearing on one another.

If, then, a careful analysis of the subject
be made, there are to be found in it two
fundamental factors, viz., facts and principles.
That the sea has a moderating influence on
the climate of a country is a geographical
principle. That London on the coast has a
more equable climate than Berlin which is
inland is a geographical fact. That the
density of population varies with the amount
of rainfall is again another geographical prin-
ciple. That the Gangetic valley is the most
thickly-populated part of India is a geographi-
cal fact. A factin geography 1is the result of
the interaction of eartl’s forces, internal or ex-
ternal, or it may be the result of the combined
action of both natural and human forces. A
waterfall, an earthquake or a volcanic erup-
tion, is an instance of the former, while aerial
navigation is the most modern instance of the
result of the combined action of the forces
of nature and of man. A principle, on the other
hand, is the result deduced from the operation
of such forces and is exclusively the work of
human agency. A fact, is by its nature, such
as can be seen, felt or heard and so has re-
lation to the sense, while a principle is only
thought out or imagined and so has relation
only to the mind. Everyone has seen a falling
shower or a blowing storm. Everyone has
felt the sensation of heat and cold. But every-
one has to reason out and find that land gets
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heated and cooled sooncr than water.  Both
facts and principles have to be taught to
pupils if their knowledge of the subject 1s to
be complete and rational.

The importance of facts may first be con-
sidered by itself, Life is often said to be an
adjustment to one's own environment and
right living is only right adjustment to such
environment, Geographical facts relate to a
man’s physical environment and they help to
determine bis manner of living, The part of
the earth, which he has made his home, may
be a plain, a plateau or a hill, It may lie close
to the sea or it may be the sea itseif. [t may
be a meadow of green grass or a savanna or
a fertile valley watered by perennial streams,
Or it may be a dry, desolate region, the earth
whereof yields little or nothing. All these
have their effect upon the life of man, each
reacting upon him differently producing
difterences in his ways and habits of living.
The Eskimo, for example, eats flesh. The
Irishman eats potatoes while the Indian eats
rice.  The first 1s clothed in skin, the second
in wool and the third in cotton. The occupa-
tion of the former is hunting or fishing, while
that of the latter two is tilling. The process of
living in each case is a process of adjustment
to his environment. It is necessary, therefore,
for every man who aims at successful living to
understand aright his own environment and
adjust himself accordingly. He should know
where he is, how he gets his food, his dress
and what his manner of living is, or isto be,
But a mere knowledge of facts relating to one’s
own locality will not suffice. For, in medern
times, the problem of life has become so com.
plex and conditions of living have become so
interdependent, that we cannot speak of the
conditions of one place without at the same
time referring to those of another, how far re.

[Jrry 1931,

mote so ever,  The condition of Lancashire
cotton manufacture depends to a great extent
on the conditions of cotton growth in America
and India. Again the problem of Eagland’s
food-supply is a world-wide problem depend-
ing for solution on the productive capacities
of different climatic regions on earth, The
growth of the area under rubber plantation in
the East [ndies is determined not by the wants
of the locality but by the demands of the world-
market. So, a world-wide knowledge of facts
is necessary on the part of every individual
not only for the successful solution of man;
domestic problems arising for consideration
but also for suitably adapting himself to the
conditions of his environment and thys ensur.
ing successful living.

Now to turn to principles. Principles in
geography are as important as facts, If
knowledge of facts is to be insjsted upon
from a practical utilitarian point of view
knowledge of principles has, likewise, to b;
emphasised from a cultural stand-point, For
ge.ogr?.phy like every other subject o;
scientific study, has a cultural value of its
own. It affords ample scope for the training
of the pupils’ mental powers and it is only in
connection with the principles which they are
fnade to learn that such powers are called
Into play, disciplined and trained, kvery
geographical principle is based upon or
deduced from the properties of air, earth and

water, which always act and interact u

on one
another P

under definite physical conditions
and according to certain definite physicai
laws. The laws of gravitation, of evaporation
and condensation and of pressure and density
are some of those which govern the actions
of the earth and of the other elements .
of the planets such as the sun and th,e
The tidal action of the moon on th

as also
moon.
e earth

Jury 1931.]

and upon the waters surrounding it is con-
trolled by the law of gravitation while pre-
cipitation and the movements known as the
winds and the ocean currents are regu'ated
by the laws of heat, pressure and density. A
fairly good and accurate knowledge of these
laws is necessary for understanding the geo-
graphical principles based on them and both
demand a certain amount of intellectual out-
put on the part of the pupil. Again, every
principle in geography is based on what may
be called human tendencies and it is only by
a close and careful study of human motives
and tendencies to act under particular pre-
dicaments that the human side of geography
has been so much developed and has been so
much insisted upon in the modern treatment
of the subject, The tendency to turn out
hard and laborious work is not so much the
characteristic of people living amidst nature’s
bounty as of those who are not so well-
favoured by nature. People living in mon-
soon areas, for example, do not work so hard
as those inhabiting the prairie regions of
North America, as moderate work on the part
of man in the former locality is met by an
abundant response on the part of nature.
Hence it is the former has been appropriately
styled as the region of increment, and the
latter, the region of efort. It is also the
tendency of man spurred on by his own
native instincts of activity and self-preserva-
tion, to draw towards a scene of active em-
ployment. Where therefore a centre of
activity of one kind or other springs up, a
cluster of population soon gathers round it.
Towns are centres of activity of one kind or
other and are centres of population as well.
When a pupil is taught the principles of geo-
graphy based on the laws of human conduct,
he draws upon his own knowledge of human
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nature and his mind is accordingly kept active
and busily engaged. Further, every fact or
phenomenon in geography is both a cause
and an effect. It is the resultant of certain in-
ter-acting forces, while it is, at the same time,
one of such forces which interact The
phenomenon of the Gulf Stream drift, for ex-
ample, is the effect of the operation of the
wind on the warm waters of the ocean, while
it 1s, itself the cause of the increased temper-
ature of places lying on its path. The fact of
Lancashire being a great industrial centre is
the direct result of its being a large mining
area, while it is, at the same time, the cause
of the great density of its population. The
principle of causation, therefore, finds wide
application in the field of geography and
where the pupil is made to trace a particular
cause to its effect or the effect back to its
cause, he is subjected to a process of mental
drilling and his powers of reason and judg-
ment get sharpened and trained. There are
also other ways by which the study of prin.-
ciples in geography helps to develop the
mental faculties of pupils and enables them
to derive the full cultural value of the subject,

But, though facts and principles are im-
portant, each in its own way, they cannot be
dealt with independently as isolated factors.
They are always dependent upon each other
and the one cannot do without the other,
Knowledge of principles, by itself, is mere
abstract knowledge and as such, has only a
theoretical value, It is knowledge which has
no bearing on actual life and is of no great
importance from the point of view of the
educator. The principles themselves, how-
ever important they may be, will not get im-
pressioned on the pupils’ mind but will slip
away if they are not often-times tested and
verified by application to a wide range of
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facts. On the other hand, knowledge of facts
alone is only mechanical knowledge, It
constitutes a load upon the pupils’ mind and
the more the facts are that are stowed into it,
the greater is the burden felt. Nor is it possible
to learn all facts about the world by this dull
mechanical process of stowing and the at-
tempt to learn even the most fundamental
facts is likely to be most painful and irksome.
But by associating facts with principles, both
are easily taken into the mind and both get
well.impressed while the pupil’s knowledge
of the subject as a whole gets more stabilised
and rationalised. Again, facts, by themselves,
constitute only the data of knowledge. They
are the material on which theories are built
or from which conclusions are drawn by
reasoning e fortior!. It is the principles
which are the results of such reasoning that
raise geography to the level of a science.
They form as it were the vital centres, where-
as facts constitute only the bony frame-work
of this knowledge machinery, Moreover, any
fact or phenomenon and anything picturesque
in nature appeal mostly to the senses and
lead to a blind admiration of the glories of
creation,  An intellectual appreciation of
nature’s beauties or the romance of nature is
possible only when facts and principles are
combined in due proportions and both are
welded together so as to form true geogra-
phicai knowledge.

It may be of some interest now to consider
what the teacher’s attitude has been in regard
to these two fundamental factors of geogra-
phical knowledge, vis, facts and principles,
A careful examination of the method of
teaching which has been pursued up to now,
shows two tendencies at work at two different
stages in the course of the history of the
teaching of this subject. For a long time in
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the past, more than due importance was at.
tached to facts, and principles were almost
wholly ignored. The learning of geography
was considered to be no more than a huge
process of memorisation demanding mira-
culous powers of retention and reproduction
on the part of the pupils and hard facts were
often administered to young pupils just as
stones could be offered to hungry sheep.
These facts, forming as it were, so much un-
cooked or ill-cooked food remained undigest-
ed when taken in and as time went on, were
eliminated as unwholesome foreign matter.
But, for the time being, he was considered to
be the best teacher who could import the
largest number of facts into the pupils’ mind
and the best pupil was he who showed the
greatest capacity for retention and storage.
Learning by rote was the method usually
employed.by pupils which the teacher often
facilitated by a judicious application of the
rod. There were, indeed, the usual aids to
memory, such as map-drawing and map-
reading. But these were rarely resorted to.
The geography classes could go on without
the aid of maps or any apparatus; for both
the teacher and his pupils had enormous faith
in their memory powers. The map was,
however, in evidence in the class-room often-
times, though the pupils seldom ventured to
approach it or were encouraged to do so. Map-
drawing exercises were occasionally given
but were never insisted upon, as arule, Some
boys did drawing work as a labour of love
and they always did well. But their good
work was as little appreciated as the bad
work of their fellows was condemned, It was

a time when practical work of every kind had
very little face value.

Even writers of books on geography could
not rise above the ideas of the times, They

Jouny 1931.]

betrayed the same tendency to over-empha-
sise facts and overlook principles as the
teachers did, In the books which they wrote,
they followed a dull, stereotyped method of
dealing with continents and countries, which
was found to be both unattractive and un-
wholesome. Facts were often collected to-
gether and bottled up, as it were, in para-
graphs labelled as boundaries, physical
features, climate and so on. There was no
attempt at any connection or correlation and
there was nothing to stimulate one’s thought
or reason. The book could boast of no variety
of pictures, plans and maps and of nothing
which would serve as a refreshing change
from the dull and monotonous reading of the
pages, The book was so tull of details that no
discrimination of facts according to their
degree of importance would be possible, It
was, in fact, more a catalogue than a treatise
and the matter was as dry as a concordance.

The knowledge of facts gained by pupils
from books so unsatisfactory and by
methods so inefficacious and unwholesome
was often found to be so rickety that it led
them into committing the most ludicrous and
quixotic blunders in their attempt at reitera-
tion, so much so, that a famous teacher of old,
once humourously said that some of his
geography pupils were capable of performing
feats worthy of a Hercules or any giant in
a fable, They could, he said, transport
mountains from one part of the earth to
another, could change the directicn and
course of rivers and could even transform
deserts into fertile vallevs and vice versa. The
fact is that such absurdities were the result of
the unpsychological and irrational methods
that were followed in imparting knowledge
of a subject so useful as geography is.

XXXVII—&)
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The geography test was again only a me-
mory test. There was no such variety of
questions as would serve to test the variety
of the pupils’ powers. All questions had
more or less the self-same purpose, viz., to find
out whether the pupils remembered certain
continents and countries, No attempt was
made to see whether the right kind of facts
was learnt in the right manoer, Some of the
stock questions usually asked were—*‘ Write
what you know of. Give the exports and im-
ports of. What and where are the following ?’
The answers to these questions, being mostly
a matter of memory, pupils who were gifted
with a good retentive power found them easy
to answer, while those whose memory power
was weak, hazarded the most reckless
answers and often egregiously blundered.
There often appeared one question called the
map question which the pupils always care-
fully avoided and when the same failed to
appear, as it sometimes did, it was felt as a
great relief. Such was the aversion felt by
pupils for practical work of every kind.

This state of things having continued for
years, the feeling came at last that a subject
of so high an educative value as geography is
and so capable of rational treatment should
have been taught, learnt and tested in a
manner so unworthy of its nature and import-
ance, Areaction setin, Teachers and writers
on geography at once changed their angle of
vision. N)w it was the turn of the princi-
ples, and principles in geography came to be
everything and facts nothing. It became,
indeed, an age of reason so far as the world of
geography was concerned and it was laid down
almost as a dictum that knowledge not based
on reason is no kaowledge worth having. A
strict and careful enquiry was then sought to
be made into the causes and the causes of
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VIL

HE reign of sex love in the primal instinct
T of Breed has been attended with moral
and spiritual elevation culminating in the
ecstacy of the mystic trance where self spoke
to self in the silence of the absolute. This
culmination was reached in the stage where
the fusion of thought and feeling was
attended by a strange experience which was
upattainable by mere thought and inex-
pressible by mere feeling. The mystic who
envisaged reality in some vague synthesis of
spirit and sense struggled for expression and
in his ecstatic dance sang of his union with
God in the terms of love of a woman for her
lover. The best part of the mystic's life,
which has interest to the men of the world, is
when he is enabled to represent to the surface
consciousness, the insight gained by his
spiritual intuition. The common universal
language by which mystic experiences are
rendered accessible to the whole of humanity
is the feeling of sex love. Let us not quarrel
with the scientist's guess that the great
architect of the universeis a pure mathe-
matician, but my point is that in his scheme
of things the designer of the universe delivered
his Esperanto in the common feeling of sex
love, Whean it was proposed to communicate
with Mars about 5o years ago, the suggestion
was made that the most suitable language
was that of pure mathematics. ‘It was
proposed to light chaias of bonfires in the
Sahara, to form a diagram illustrating the
famous theorem of Pythagoras, that the
squares on the two smaller sides of a right-

angled triangle are together equal Lo the
square on the greatest side.” 1 believe they
failed of their purpose. Would they succeed
if the medium of communication is sought in
sex love ?

It would be enough to cite a few instances
of mystic experiences expressed in the
language of love. Talking of Kabir, Evelyn
Underhill says: “Itis a marked character-
istic of mystical literature that the great
contemplatives in their effort to convey to us
the nature of their communion with the super-
sensuous are inevitably driven to employ
some form of sensuous imagery; coarse and
inaccurate as they know such imagery to be,
even at the best, Our normal human
consciousness is so completely committed to
dependence on the senses that tie fruits of
intuition itself arc instinctively referved to
tkem. 1In that intuition it seems to the
mystics that all the dim cravings and partial
apprehensions of sense find perfect (fulfil-
ment, Hence their constant declaration
that they sce the uncreated light, they /ear
the celestial melody, they Zaste the sweetness
of the Lord, they know an ineffable fragrance,
they feel the very contact of love,”

Kabir says

" My heart must cleave to my lover ;
I must withdraw my veil, and meet him with all
my body:
Mine eyes must perform the ceremony of the
lamps of love."”
Nammalvar, a great Tamil Saint of Southern
India, had expressed his emotions of mystic
union with God in the language of sweet

dalliance at once expressive and making the
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nearest approach to the inner experience.

The soul of men which bad strayed from
the Lord is represented as the mistress who
laments the separation from her lover (i)
God. The pang of separation and longing
for union are thus expressed by the saint ;~-
" Lover’s glow-is paling, and instead, a dark
And sickly yellow spreading,—and the night
Becomes an age ! This is the matchless wealth
My good heart gave me when it yearned and
sought
Keen discus-weilding-Kannan's tulasi copl | "

Kalidasa whom Sri Aurobindo character-
ised as the supreme poet of the senses, of
aesthetic beauty and of sensuous emotion,
wrote his Kavya * The Kumarasambava.” It
is a story of the marriage of Siva with Uma
and out of this union sprang up the son who
slew the demon that threatened the world
with destruction, Kalidasa has enriched the
content of sex love with all the attributes of
divinity and drew up a picture of love and
nuplials “ to serve as a prototype for human
marriage and human love, and sanctify with
divine precedent the forces which make the
home and carry ou the race of man.” \Ve see
io this an attempt to lead man on the path
of progress by the refinement of sensuous
experiences,

The attraction of body and the beauty of
the instincts which broaden into the appre-
hension of diviaity are surely the vehicles
which have an abiding place in the hearts of
men and it were vain to belittle these instru-
ments which (od has given man to work
with and to transcend by the aid of
‘conscient reason.’

Man who alone has both a sense of reason
and a feeling of repose can attain a perfection
where the heart can reason and the mind can
feel, In this struggle to harmonise the heart
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and mind iuto their opposites of reason and
feeling we have all the wonderful outpourings
of creative art fertilizing the barren path of
reason and leading on to the glow and
warmth of feeling. Hence there is no point
in despising any element of God's creation, as
even 1a the highest reach of human endeavour
there is no dissolution of the lower into the
higher but a metamorphosis of the lower into
the higher, a consciousness of the spiritual
presence in the physical and mental forms,
an awareness of boundless divinity tnto the
bonds of the flesh.

Robert Bridges therefore says that their
right order in love is to give “to soul first
place, thereafter to body and last of the triune,
intelligence,” Body and soul find their heav-
enly embrace through the aid of intelligence
and here and now we realise that

*‘Love’s true passion is of immortal happiness
Nor needeth it for joy to look off from this carth

And beyond, nor to sit on the school bench with
them

Who dispute in argument the existence of God.”

“ Sensuous beauty,” says Robert Bridges,

“ cannot be torn from her royal throne; she is
the mother of heavenly love ; our true compass
in art ; our comfort in faith ; our daily bread
of pleasure. Wordsworth has endowed
nature with soul aud says that he has received
so much that “all my thoughts were steeped
in feeling.” 'This sou} of nature is the crea-
tive instinct innate in nature by which it
creates not itself but its “ forms, arrange-
ments and patterns which constitute all its
value in the physical sphere. It is creative
in the sense in which we call life or mind crea-
tive of values,” The Sankyan Prakriti also is
creative in the sense that in the presence and
by the glamour of the Puarusha, it evolves the
mapifold varieties of the cosmos towards
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spiritual ends, namely, the withdrawing of
the Purushainto itself released from its illusion
of connection with Prakriti, This nature
nourishes this sex love as she does so many
other instincts which are cur common heritage
and fed by all the beauties of nature and of
her instincts.

"I felt the sentiment of Being spread

O’er all that moves and all that seemeth still ;

O’er all that, lost beyond the reach of thought

And human knowledge, to the human eye

Invisible, yet liveth to the heart ;

O'er all that leaps and runs, and shouts and sings,

Or beats the gladsome air . (er all that glides

Beneath the wave, yea, In the wave itself,

And mighty depth of waters Wonader not

If high the transport, great the joy I felt

Communing in this sort through earth and heaven

With every form of creature, as it looked

Towards the Uncreated with a countenance

Of adoration, with an eye of love

Une song they sang, and it was audible,

Most audible, then, when the fleshy air,

(Jvercome by the humblest prelude of that strain,

Forgot her functions and slept undisturbed.”

The language of mystic experience, the
instrument which makes the bome and
carries on the race of man and the foundaticn
of all progress in the ideal dirccion, fis
summed up in the words sex Jove.

From this sex love the highest stage in the
atmosphere of pure love was reach:d wheo
Christ died on the cross with love on his lips
and left us his words: ‘ Thou shalt love thy
neighbour as thyself !’ Reason drew this
conclusion thousands of years before him en
the ground: “Because thy neighbour is in truth
thy very self, and what separates you from
him is mere illusion.”

This sex love which inspires sensuous but
yet impersonal sensations takes wings when
rightly guided by reason and rests upon
beauty which is the loneliness, the harmony
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and the union and which is satisfying when
taken in by the soul. This soul comforting
beauty has no quarrel
‘*With that physical beauty
Whereof ‘twas born, when once it wakened in
the mind
Needeth no more support of the old animal lure,
But absolute in its transmitted power and grace
Maketh a new beauty of its own appearances.”

VI,

Robert Bridges argues in the vein of the
Well-Beloved of Hardy and of Arjuna of
Tagore’s * Chitra’ and says :—

" Thus oft the full majesty and happiness of love

Is found in lovers whose corporeal presences

Would seem disloyalty to the gay worshippers

Of the goddess of grace, nor fit to approach her
shrine ;

Yet lightly will love rate the redicule of them

Whose passion, subsisting in the tlourish of tlesh

Outlasteth not its brief prime, but must fade and
fade

As that fadeth, and when it perisheth perish.”
But none the less the truth cagnot be
gainsaid that body has a large part in love.
‘[For if *twere only
Spirit knew how to love, an easy road
My feet had down to death.
[n the supremely single ecstacy which love
makes
** Married spirits leap together
As lightning out of the clouds of sex flesh,
Into one sexless undivided joy.”
The woman does not complain that with all
her beauty she should merely be the source
of love’s passion in man nor does man
foolishly imagine that he fordone

**'And wearied, may find lodging out of the noise
Upon her breast, and looking in her eyes

May wash in pool of kindness, {fresh as heaven
The soil of sweat, and trouble from his limbs."’

On the other hand * where the spirit of
woman grows from loved to love’ she
exclaims
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' All my body is become a song
Upon the breath of spirit, a love song "

and the man reciprocates

'"* And mine is all like one rapt faculty

As it were listening to love in thee

My whole mortality trembling to take

Thy body like heard singing of the spirit.”

Robert Bridges says that the allure of

bodily beauty is the same in both the sexes
with this diffierence that in man it is ‘more
active’ and in the woman it is ¢ more predomi-
nant, more deeply engaging life, grave, and
responsible’.  Reason tells us that bodily
beauty was a masculine attribute till man left
his nunting and took to tillage of fields. There-
afterwards man found the chief transport of
his soul in the passion of the sex, ascribed
supremacy of beauty to woman’s grace, and
the frail woman accepted his idolatry and
hence Shakespeare apostrophised ¢ frailty, thy
name is woman’,

Where man and woman surrender them.
selves into each other’s hands in moments of
abandon reserving nothing and asking noth-
ing, there is the same intensity and warmth of
love in both, but yet whether she knows it or
not

"*The woman's cholce hath been by a deeper

purpose led,
Whereof the mastering revelation awaiteth her

In the reality of her motherhood.

Among the many that from the din and
dust of dynamic life sing of the Self as fixed
and immutable, of the reality of the Self
underlying the world, and of the reality
of the world in the Self, Lascelles Abercromby
stands out prominent ; and he describes the
grand motherhood of woman much as the
Hindu has been singing all along

* Ay, truly

For ook how from thelr wondrous bodies comes
Increase ; who knoweih where such power ends?
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They are in league with the great Motherhood
Who brings the seasons forth into the open

world ;
And if to them she hands, unseen by us,

...........................................................

What secret share of her earth's monstrous power
May she not also grant to woman's lives.”

Sappho loved as man, foolishly thinking of
man’s beauty as the flame feeding on sacred
oil, womaun’s desire. She had forsaken the ideal
of motherhood stirring woman to love and into
an uoresponsive brutish heart of a ferryman
made beautiful by Aphrodite poured down
her sensuous love ard in the agony exclaimed

‘*Sweat runs down In rivers, a tremor seizes
All my limbs, and paler than grass in autumn
Caught by pains of menacing death, I falter
Lost in the love trance.”

She threw herself into the sea hoping for
ease into its depths or to see the fair form of
her Phaon, Disgusted with life and dis-
appointed in love she said

" To raging seas unpitied I'll remove ;
And either cease to live or cease to love."

Robert Bridges draws the moral from this
that when women will unsex their own ideal
of love and make love as a man

**Tis a blacksliding and treason against nature,”

There was one who loved and partly won
and lost. He worshipped love and brought
in at the altar his sensuous delights and
ecstacies of soul. While in the enjoyment
of love’s little harmonies that are rooted in
the flesh his spirit rushed forth from within
his prison-house and partook of the sweetness.
In the height of those spiritual moments to
which he was transported by love’s mysteries
he turned back and descended

** T affections, and to faculties,

Which sense may reach and apprehend
Else a great Prince in prison lies "’

To such a lover as he, there was no love
without the body, for he ever clung to his

Jury 1931.]

body as the play-ground for his spiritual
recreations. The bliss of soul sad the delights
of the body came to him in pairs and diffused
themselves into the whole of his being.
"Phis concept of love which is a mixture of
v all stuff paining soul and sense’ is not the
ideal conception, for it is  not so pure as they
used to say.” This john Donne wasa mix-
ture of contradictions in whom seuse and
spirit struggled for masrery. In his spiritual
motents he spurned death and rejoiced
“* For, those, whom thou thinkest thou dost
overthrow,
Die not, poor death, nor vet canst thou kill me.”
When in the alluremenis of the flash he
found the dawn of spirituality, he dreaded
death and burst into violent despsrate grief.
He then mourns

'O strong and long-lived death how camest thou in?
And how without creation didst begin ?
. * » *
Low could I think thee notbing, that see aow
In all this All, nothing else is. but thou."

THE TESTAMENT OF BEAUTY. 401

This imp~rfect idealisation of love persist-
ed with Jochn Donne though he loved
with boady and soul intensely and pas-
sionately. When the highest was not
realised even at this pitch, what chance is
there for the soft sentimental love of the
sweetheart whose “ unceasing flow of tears
has been distributed among her friends, her
anxiety passed on to her elders, her depression
hus  been  transferred  wholesale to  her
atiendants, her fire of love deposited in her
cnmpanions.  To-day or te-morrow her calm
will be complcte, only a few sighs now vex
her. Take hear ; she has shared cut the
sortow begotten of thy departure,”

The love of John Denne rewminds us of the
mathematicians  withdrawing ‘increasingly
into the upper regious of ever greater
extremes of abstract thought’ aad yet
returning ‘ back to earth with a corresponding
growth of importance for the analysis of
concrete fact)

Madras University.

{utermediate Fxamination, 1933.
RS, A,
SHAKESPEARE--JuLius Casar, witi: lo-
troduction and Noter, by Mark Hanter,
M.a, (Colleze Clnssics Seric o) e 112

GOLDSMITH—THE DessiIED  VILLASE,
with lotroduction aud Notee, by J. M,
Henemoan, B.a. .. 0 8

COLERIDGE—Tur RiMg OF TUE AXCIENT
MaRIN®R, with Insroduction atd Nutes, by .
E. E, Kelletty M.a, ... W 012

MACAULAY —Essavs oN BuNYaN aNp
GoLpsMmiTH, with Lotroduction avd Notes,
by E. H. Elliof; B.A. ... v 012

XXXVII—60

SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS.

RE. A.
A HISTORY OF INDIA, Part I—HixNpo

INxois—isy C. 8. Srinivasachari, M,A, and

M. S. Rorunswawmi Aiyangar, M.A. . 2 8
A HISTORY OF INDLA—Part 1I-MUuHAM-

MaDAN [NDIa—by the same authers  ,,, 3 O

(Prescribed as a text-book for the Intermediate
Examination of the Madras, Andhra, Mysore
and Annamalai Universities.)

A HISTORY OF INDIA, Part I11—BRrITISH
INDIA=—Dy ihe same authors—- Ready in July,
INTERMEDIATE GEOMETRY (Theory
ard Practice), by M. Satyanarayana, m.a.,
L., and K, 8, Patrachariar, M a., L.T. 4th
and Revised LEdition .., 2 8

wee (X1




162 THT, EDUCATIONAL REVIEW.

[Jury 1931,

W™ It is the one book that treats all the topics

generally included in the ‘‘General
English ”’ paper,

HIGH SCHOOL
ENGLISH COMPOSITION

P.C. WREN, MA. (Oxon.)
LATE INDIAN EDUCATIONAL SERVICE
AND

H. MARTIN, M.A, 0. B. E.
PRINCIPAL, 1SLAMIA COLLEGE. FESHAWAR.
Third Edition. Pages 428. Price, Rs. 2-4.
% Practical in treatment, and comprehensive in scope, this book

merits introduction in all the High School classes at the first
opportunity.

& There is no other book of its class that is quz’z‘; S0
plan or execution,

HIGH SCHO L.
ENGLISH GRAMMAR

CONY ATV

GRAMMAR AND USAGE- ANALYSIS O SENTENCES._

TRANSFORMATION AND SYNTHESIS OF SENTENCES.
FORMATION OF WORDS-FIGURES OF SPEECH, 1.

201 EXERCISES IN GRAMMAR AND COMPOSITION
PC WRZN, MA 10xon |

FIRST EDITION, 12th March 1928, SECOND EDITION, 701, June 1925
THIRD EDITION, Jrd April 1929.  FOURTH EDITION, 3y p b; o 1
>yt Y [S ) 1

SIXTH EDITION, July 1935, Hary 130
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g00d, either in

41 mattaer Price, Rs 2.
This is a working class-book of modern Bnglish Fammar and f
High School classes. 1t provides side by side 4 in'actié-xl o o .Ust‘lge o
Composition.  The lExercises for practice are numerous v-xx-'L>1U-)'u"be ey
and of a practical character. e cavelully-graded,
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MR. K. S. AIYAR, B.A,, L.T., F.S.A.A.
THE PIONEER OF COMMERCIAL EDUCATION IN INDIA.
A SHORT BIOGRAPHY
BY HIS NEPHIW
MR. P. BALASUNDARAM, F.E.I.,

Divector of the Contral School of Comwneerce, K umbakouam,

el decowndant, Kumbaleowam Banke, Lid,

“He did not blunder mto renown--nor

were his achievements mere accidents.

This is exceptionally true of Mo Ko Suias-
mani Ay, BoAL LTS TS better known
as Mr. IS0 Adyar, Senior Partner of Moessrs.
K. 8. Alyar & Co., aleading finn of Aceount-
ants and Awditors, Donmbay. Ay body who
has come in personal contact with bint canmot
bué have found in hitn o remavkable singleness
of purpose, an indonntable  chanacter,
deteriination to better the lot of the younger
generation and a resowrcefulness t0 overcone
ohstacles.  When he was only  twenty-five
years old, he began to realize the nuportance
of diverting some of our young ien from
literary to mereantile pusuits and opening
out new carcers for thenn e, therclore,
started preaching that mdustry cannot thrive
without connuerce wnd that by a suitable
systein of commercial education, the youths of
this country could be well-equipped  for
business carcers.  This Jus been his guiding
principle in life: for he has all along heen
devoting his entire energies to the development
of commercial cducation in India and he has
luckily heen spared o sce the Truition of i
lahours.

“Bowbay Alyar,” as e sowll-known
awong his friends and relatives, comes ol a
respectable South Indian Brahmin family and

was boimon 6th June 1859 at Thepperuma-
natlur, @ village newr Kuibakonam  (Tanjore
district), the centre of Drahminical culture,
situated on the bhanks of the Cauvery, a river
held sacved by the Hindus, His  father,
Mr. Ko Kalyanaramier, was then a clerk in
the Collector’s Oftice, Tinevelly, and later
hecane a0 Sub-Magistrate in the  Tanjore
district where he got his son educated. IHe
wik an efficient officer and commanded the
confidence of his employers as well as of the
public.  His mother, s woman of an amiable
and loveable disposition, showeved all  her
allections on this, her first son, © Mani.”

Mani, as he was then called, was duly
mititbed i the Three R's and was admitted in
the Town High school, Kuwibakonam, and
wis later transferved to St Joseph’s College,
Negapatan, where his father was then a
Sub-Magistrate, At that  tine, University
examinabions were hield in December cvery
year. and Mani matriculated in 1873, then
only a boy of fowrteen yewrs.  He then joined
the Government Collece at Kumbakonam,
then known as the * Canbridge of Southern
Indin” 1 have often heard it said that it was
veally a pleasing sight 1o see him going to
college, asmall boy wmong many grown-up
ones=-with Jong plaited hair on his head. He
received his College  education under such
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Jomt Scerctary to the Madis  Gradites
Association and subiitted representations un
Leludf of that As=ociution Tor the bifwreation
of studica in High Schools and the intraduction
of Comnuerce i the Hligh School Curriendn,
The Hon'be Sie b L Stokes, Meinber of
the xecutive Cownedl, Madias Governnent.
speaking at the Prize Distribution of Pachui-
yappi's Schools on 29th March 1859 renrked:
* While commissions have been sitting, theorists
have been talking about education which is not
purely literary, about bifurcation of studies, and
so forth, Messrs. Adam and Subramani Aiyar have,
with the hearty support of the Trustees of
Pachaiyappa's Charities, established that nin-f
admiirablc Comniercial School, which is the
forerunner, and which will be the pioncer of all

institutions of the kXInd. It shows what can be done
by men who have their hearts in their work.”

The Madeas Governmuent, having found
Mr. Aiyar’s Counnercial School o splendid
slceess, were anaious to get men trained in
the Teachers' College at Sadapet to teach
Comnmereial Subjects; and My, Ko Subranum
Ay was prevatled npon o aceept the
Lecturarship in Conunerce i that College
Septermber 1589, when he was thirty yewrs
old, on practically the sane salary that he was
drawing as Head Master of the Pachalyappa’s
Commercial  School.  After two or three
batches of commercinl  teachers  had  been
successfully trained by him, the Governmnent
abolished the commercial  section  of  the
Teachery College: and M. Alvar began to
agitate for a Government School of Comnmerce
to be started and his bemg sent out as Head
Master of such a  School.  Here was the
beginning of  Ius brilliant carcer. In July
1890 he was elected an Assocute of  the
Society of Incorporated  Accountants  and
Auditors of London and in that year he
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bronzht out his standird text-hook  on

Book-Iveeping, which has enabled wo nuny of

QU youny nen 1o easily waster the principles
) i ’ JHOY
LI practice yook-INeening - ;
| 1 i \‘ o Book-Re ping and which has
et prescribed as s text-book o
" ! ) t 00k for the Mudras,
Mysore and Bowbay Governgpent Loxaima
» . ) v., , At &=
tions in Look-Reeping,
Just ctirne whe ] ;
| tat the thine when things were shaping
o the right diveetion and when My \iyiu
‘ . i Wl
had began to be recognised as the pioncer of
Conmmercial Bdueation in India, his fathe
b R oE
e This was n October 1894 wnd proved
a severe Blow o hincs and from that time he
had to shonlder the entive fanily burden, s
o Al ds
he now becune s only support. He was
Wi,
however, not unnerved and did not m the
Jest <hick the heavy responsinility
"* The heights of glory by great men reached and

) . kept,
Were not attained by sudden flight ;

But they, while their companions slept

Were toiliog upward in the night.”

M Anyar's antiving zeal, however, for the
cawse of comnaerciad education yesultod i the
stwrune ol the  Governnent School
Comnerce at Calie ' N

A e at ( alicut (West Coust, S
Indiay over which he was ade

of
outhern
, to preside {or
@ period of five years from February 1895 on
astlary of Reo L per mensen, My, H. 1.
Guigg,  MAL CLE,  Director
Instruction, Madras,

February 1895 says

ol Puble
writing him on 20th
. “ 1 believe there is no
one - the Presdency, better fisted  than
yourselt to prove that the School mcets

| a
public need.”

When in charge of this school
he wcn_h onlecturing tours on the West Coust
to cnhst  the syipathy and  support  of
. bankers and officials in the cause
ol conuneraial education,  Mr, M. ). Murphy,

LCS, Malabar, presiding at one of such

merchants,
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lectures on 20th July 1895, remarked: “ 1
think the wgreat point is Mr. Subraman
Aiyar’s avdent and eager personality m DOINY
about preaching all over Malabar—that s
his great  charm”  He o started Malayalun
Comnnercial Classes in that School for the
benefit of Mapilla Boys who had completed
their primary  edneation. Stndents of - the
Calicut School of Commierce ave now found
carning big salaies all over Indin and Burma
in Grovernment, Private and  Commercad
Oftices. This was the tiest School of Conunerce
started by Government in India, and My, Adyar

was the first Headnaster of that school.

His services in the cuse of conmercid
education were so hizhly appreciated by the
public that in 1893 he wis elected a Fellow
of the University of Madras by the votes of
his fellow-graduates.  Soon after he became a
mensher of the Senate of that University, he
submitted proposals for making conunerce an
optional subject for the B.A Degree s
nation  of  the  University.  Though  the
Syndicate in general approved his proposals,
they turned down the scheme as nnpricticable
under the circumstances then existing.

** There is a tide in the affairs of men,

Which, taken at the flood, leads on to fortune *

During  the  yewrs  when Mro Aiywr’s
activities  were  confined o the Madims
Presidency, the Trustees of the DByrangee
,](,Ujh@(;hhoy Parsce  Chantable  Institution,
Bombay, had been in correspondence with
him in connection with  the  starting  of
commercial classes in that isttution: and he
wis requested to 2o over to Bombay and
accept the Principalship ol that institution.
Mro Aiyar’s atterapts to prevaill upon  the
Madvas University to introduce the subject of
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conierce into thelr Degree Courses having
proved a failure, he resolved to transfer his
activitics to Dombay in the full hope that he
stood & better chance for getting recognition
for higher commercial studies in that Com-
mercial Capital of India.  In Felrnary 1900
he therefore resigned Government Service in
Madras and becanie the Principal of  the
Byrwjee  Jecjheebhoy  Parsee Charitable
Institution, Bombay, onwsalary of Rs. 350-
25100, He was 35 years old when he went
to  Calicut and forty years old when he
resigned  Government Service and went to
Bombay. 1s  activities  in Bombay  far
outshone those i Madras: and what were
fhshes il now attained & better shape and
hue and shot forth in increased brithance.

In March 1900 he converted the Institution
into & College of Commerce and prepared the
Parsoe Students of  that  College for the
Liondon  Chamber of  Commerce  Rxami-
nations.  He also stuoted in June 1900
o night school  of  commerce  for non-
Parsee stadents. This night school proved
S0 populve that 1t attracted  students from
Buroda, Bhavnagar, Kathiawad and Poona
and carned for M Alyar an annual income
of Rupees 5,000 to Rso 7,500 Mr. M. K,
Danvdekar, il Tately Principal of the Madras
Government Tnstitute of Cominerce, belonged
to the first batch of students that joined this
Night School of Commerce,

Presiding at one of Mr. Alyar's  Public
Lectures in Bomhay on 22nd June 1900, the
Hon'ble My Justice M. G. Runade, M. A,
LLB, CLE. Judge, High Court, Bombay,
remarked :

“*Mr. K. Subramani Aiyar hardly requires any

introduction as 1E HAS ALREADY MADE A NAME FOR
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HIMSELF IN THIS ClTV.ioeereniene Two years ago, if I

I had been told that proud Bombay was going to

send for a teather fron Madras, I should have

declared it to be a very unlikely thing to bappen.

But that unlikely event has now happened; and

we may well congratulate the Trustees of the

Byramjee Jeejeebhoy Institu:ion on their having

secured the services of suUCH AN EXPERT AND

PRACTICAL ENTHUSIAST.”

He was made a Fellow of the Bonmbay Uni-
versity and was an active member of the
Senate of that University for about thirty years.
When on a visit to the Byramjee Jeejeebhoy
College of Commerce on 7th February 1901
H. 1. Lord Northeote, G.CLIL, OB
Governor of Bowbay, remarked :

** I congratulate those who conduct this Institu-
tion on their good fortune in securing the servies
of such an expert in commercial education as
Mr. K. Subramani Alyar.”

He was made a Justice of the Peace in 1902
and an Honorary Presidency Magistrate in
1904, in which iatter capacity he worked for
nearly twenty  years. deothen ot the
Bombay University to imtroduce commerce us
an optional subject for the Umversity School
Final Lxamination and started his agitation
for the institution of w University Degree i
Counerce.

“ Where there i a wdl there (s« g 7 s
fully exemplified by  Mr. Alyar’s work in
Bombay. He re-started public practice as an
Auditor and founded the firn of Ko 8, Alyar &
Co., now & leading firmy of Indian Auditors in
Bowbay. No Indian at thut thuwe could
become an Incorporated Accountant unless
he served an apprenticeship of three to five
years  in London. My Anyar, therefore,
strenuously pressed upon the Liondon Council
of that Society the inequity of such a
regulation and secured their perwgission in
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1905 for Tndians to serve their apprenticeship
in India under practising  Incorporated
Accountants.  Thus he paved the way for
Indian  youths entering the  Accountancy
profession in ever-increasing numbers.  The
first of such apprenticeships in India was
served under Mr. K 8. Aiyar by Mr. Sorab
S Fngineer, DAL (1905-1908) ; Mr. S S.
Iingineer, as soon  as  he became an
Incorporated Accountant, was admitted as o
partner of Messes, Ko 8. Alyar & Co., in which
capacity he worked for a period of five years
(1909-191-b. Mr. Alyar then got him
appointed w Part-time Professor of Account-
ancy in the Governnzent College of Commerce,
Bowmbay, whercupon Mr. Engineer started
independent practice a¢ an Auditor,

The year 1905, therefore, was a land-mark
i the progress of the Accountancy profession
in Indin s and in 1915 a further impetus was
given to it. At the instance of Mr. K. S.
Alyar the Government of  Bombay, under
mstructions from the Governuent of India,
constituted an Accountancy Diploma Board
[or organising  and  conducting  All-India
Fxaminations in Accountancy and Auditing
and awarding a  Diploma  (Govermmnent
Diplomn in Accountancy, iz, (LA, cnabl-
ing the Diplomats to practise as Auditors in
India.  Of such a Board, Mr. K. 8, Aiyar was
chosen as an expert member and Sccretary.
The Hon'ble Mwe €. H. A, Hill, C.8.L,
Liducation Member of the Government of
Borbay, announced in his Budget Speech at
the  Legislwive Council  Mecting of  15th
March 1915 that “ My, K. 8. Aiyar, who had
done s0 much for the College of Comuerce,
has been asked to draw up a scheme for the
institution of an examination for the Diploma

Jury 1931, § Meo Ko So ATYAR,

in Accountancy.”  Mr. Ko S0 Aivar worked as
Secretary to the Accountancy Diploma Board
from 1915 to 1923, and was succeeded by Mo
N, L. Tannan (M. Com.), Principal ol the
College.  "This Bowd is now to bereplaced by
an All-India Accountancy Board divectly under
the Government of India, and will, in future,
have control over all classes of Auditors in
India, including Chartered Accountants, In-
corporated Accountants, (¢ DL s and Certified
Auditors. Mr. Alyar’s long-cherished ambition,
thevefore, to create and develop an Accountancy
profession in India for Tndians, for which he
had been striving hard for nearly halt a cen-
tury, has now become an accomplished fact,
even during his hife-time.

After having trained a sufticient nunber of
Parsee  commercial  teachers to  cfficiently
carry on the working of the Byramjee Jecjee-
bhoy College of Commerce, My, Alyar re-
signed the Principalship of that College n
1905 and started o Swadeshy Life Tnsaeance
Company, ealled the Bombay Life Insurmnee
Company, Limited, and workedas its Manager
fromr 1905 to 1916, This he wus able 1o do
even while continuing all his other activities,
as a practising Aunditor and an active member
of the Senate of the Bombay University.

In 1900, Mr. K. S0 Alyar subnutted to
. B Lovd Northeote, Chancellor of  the
University of Borbay, a scheme of studies fox
a Degree in Commerce and in his Convocation
speech of February 1901, His lixcelleney plead-
ed for University recognition of the scientific
study of commerce. The further consideration
of this question was postponed in view of the
appointinent of Liord Curzons Universities
Conunission of 1902, That Conunission, while
recognising that the study of commercial
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subjects should be fosteved by the Universities
and the Grovernment, recommended that the
consideration of this subject be taken up after
the other uwrgent reforms had been carvied out.
After the Indian Universities Act of 1904 had
come into force, Mr. K. 8. Alyar submitted
to the Umversity of Bombay, oncein 1905 and
again m 1910, definite proposals for the in-
stitution of & Devree m Connmerce,. Meanwhile
representations were vecetved by the Univer-
sity fromn various mercantile associations sup-
porting the scheme for the institution of a
Degree i Cominerce and the establishment
of 1 College of Commerce.  Mr. Aiyar’s per-
sistent efforts, backed by the merchant princes
and industrial magnates of Bombay, resulted
m the institution of a Degree in Commerce
(1. Com. Degree) by the Unmiversity of 13ombay
on 27th January 1912, the fivst of its kind in
India.

Siv Navayan Go Chandivankar, Acting Chief
Justice, and Viee-Chancellor of the University
oF Bomlrey, presiding at a meeting on 10th
July 1912 when a congratulatory  address
wits presented to M Ko S0 Alyar by the
students of his commercial classes, remarked :

""Mr. Subramani Aiyar’s advent in Bombayisa
land-mark in the history of this City, He came
atatime when there was a very strong prejudice
against the introduction of a commerce curricn-
lum in the University courses, He came and work.
ed for the cause he has so much at heart, and
with his characteristic energy, vivacity, persever.
ance and confidence prevailed upon the University
to recognise the study of commerce. He came, he
saw, he waited, and at last he has conquered. I
know and Mr. Aiyar knows how Lie used to come and

tell me that he was bent upon getting the commerce

curriculum recognised by the University and I know
how at times he was a little disappointed at the
slow progress of his cause, But I knew my man -
I knew that he was not aman to give up what it'
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was his mission to accomplish. With his indomit-
able energy he was not to be cowed down by disap.
pointments, '

*1 have in my own feeble way endeavoured ta
plcture to you the hidden personality that isin this
slim figure. Mr, Alyar 1s a thin man, but a very
volatile man ; his volatility has worked wonders. He
is a missionary and has achieved his mission. Mr.
Subramani Aiyar is a Brahmin and a Brahmin’s busi-
ness is to go and beg. Mr, Subramani Aiyar has
bsgged—begged not for himself but for a Commerce
Degree an | a Commercial College."

Mr. K. S. Aiyar went on lecturing tours in
Northern India and Southern India in 1911
and 1912 to popularise Higher Commercial
Education and point out the advantages of a
University course in Commerce. During the
course of 1912 and 1913, the Government of
Bombay began to make the necessary
preliminary arrangements for starting a
College of Commerce in Bombay—the first of
its kind in India. Karly in October 1913,
the Bombay Government resolved to start
the College on 22nd October 1913 and entrust
the working of the College to Mr. K. 8. Aiyar
as its Honorary Principal. In the short
period of a fortnight, Mr. Aiyar completed all
the arrangements for starting work at the
College and the confidence that the public
had in his capacity to make the College a
success was evidenced by the fact that over
two hundred applications for admission were
received by Mr. Aiyar from fully qualified
stndents and that he had to refuse admission
to one hundred applicants for want of
wccommodation. The Government of Bombay
issued a Press Note on 10th October 1913
announcing that v

**His Excellency the Governor-in-Council desired
to acknowledge that the early iatroduction of the

. lemporary arrangements therein announced has
been rendered possible only through the energy,
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zeal and resourcefulness of Mr, K. S. Alyar, who
had consented, pending the arrival in India of the
pernr.lanent Principal of the College, to give his
services in an honorary capacity to the College
and that the Bombay Government were glad that
this institution, which so largely owed its inception
to Mr. Aiyar’s labours in the cause of com:'nercial
education, should first commence operations under

his Principalship.”

The Hon'ble Mr. C. H. A, Hill, 1.C.S,
C.S1, CILE., Education Member of the
Government of Bombay, in announcing at the
Legislative Council meeting of the 13th March
1914 “that the College of Commerce was
opened in October last and has made an
exceedingly favourable start, wished to take
that opportunity of expressing the obligations
of Government to Mr. K. S. Aiyar, who
gratuitously undertook the office of Prineipal

pending the arrival of the permanent Principal
from England.”

Asremarked by Mr. M. I, Tannan (M. Com.),
Principal of the College, at the College Day
celebration in 1926, it is the opinion of some
that if the College had not been started in
October 1913, the Great War of 1914-1918

might have delayed its establishment for several
years.

A life-size portrait of his has been put up
in that College by his colleagues and students
to mark their appreciation of his successful
efforts in the cause of higher commercial
education in thig country. On retirement
from the Principalship, he was appointed an
expert member of the Advisory Board of that
College, which position he still holds. His
portrait was unveiled at the College on 22nd
December 1914 by the Rev. Dr. D.
Mackichan. M.A , D D., LL D,, Vice-Chancel-
lor of the Bombay University, who remarked

sy 1931.] Mg. K. 8, AIYAR,

" He was glal that Bombay had through this
..stitution added one to many others on which they
rested their claim of being ** Urbs Prima in Indis,”’
notwithstanding that they owed it toa me nber of
another Presidency. However Mr. Aiyar now
belonged to Bombay and lie had become one of their
distinguisbed citizens, Had it rot been for Mr.
Aiyar, this College would not have come iato
existence, and no institntion was more distinctly
connected with the personality of an individual
than this College was with that of Mr. Aiyar. Mr.
Aiyar had set before them an example of patient,
persevering, devoted and unselfish work, and what
better exanple could they like to have than the
life of the founder of this College.”

From the day on which Mr. K. 8. Aiyar
settled in Bombay, he was endeavouring to
induce young Indian Mathematics graduates
to qualify as Actuaries and become practising
Actuaries. From 1902 forwards he tried to
enlist the active co-operation of Mr. R. P.
Paranjpye, Senior Wrangler and Principal of
the Fergusson College, Poona, in the matter of
getting Indian Actuaries trained. In 1909 be
induced Mr. Mahadev R. Tambe, a Mathe-
matics graduate and a Licenciate in Civil
Engineering of the University of Bombay, to
become an apprentice of Messrs. K. S. Aiyar
& Co., with a view to his qualifying both as
an Incorporated Accountant and as an
Actuary. Mr. Tambe proceeded to London
on the completion of his apprenticeship
in Bombay and passed the Incorporated
Accountant’s Examinations. On Mr. K. 5.
Aiyar’s recommendation, Mr, George King, a
well-known Copsulting Actuary, admitted
Mr. Tambe into his office in Liondon and gave
him practical training ; and Mr. Tambe passed
Parts T and II of the London Institute of
Actuaries Examinations and became an
Associate of that Institute. He was, on

his return to India, admitted as a partner
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of Messrs. K. 8. Aiyar and Company and
practised both ras an Auditor and as an
Actuary (1914-1919). My, Ajyar got Mr
Tambe appointed in 1919 as an Accountant
in the Bombay Municipal Office, where he s
now Chief Accountant.

Mr. K. 8. Aiyar had made Actuarial
Science one of the optional subjects for the
B. Com. Degree, instituted by the University
of Bombay in January 1912. Attempts were
made by a few members of the Senate in
1914 to get Actuarial Science dropped from
the list of optional subjects for the B. Com.
Degree on the ground that qualified Profes-
sors were not available in India. But My,
K. 8. Aiyar managed to defeat such attempts
with the help of Sir Lalubhai Samaldoss,
Mr. R. P. Paranjpye and a large number of
other members of the Senate. Though
Actuarial Science thus continued to be an
optional subject for the B. Con. Degree, no
arrangements were made for instruction in
that subject. Mr. Aiyar tried to get M.
Tambe appointel as a part-time Professor
of Actuarial Science in that College. Mr.
Alyar's recommendation was however not
accepted on the ground that Mr. Tambe had
not passed parts III and IV of the Actuaries'
Examinations and was only an Associate
and not a Fellow. Meanwhile Mr. R. P,
Paranjpye who had for a long time been &
strong supporter of Mr. Aiyar in this matter
became Education Minister in Bombay., A
scheme was then drawn up by the Hon'ble
Mr. R.P. Paranjpye, in consultation with
Mr. K. 8. Aiyar in 1921, for sending an
Indian Associate of the Institute of Actuaries
to London with.a Government Scholarship
for two years for getting the scholar to
qualify as a Fellow of the Institute, and
appointing him on his return from Liondon,
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a part-time Professor of Actuarial Science in
the Bormbay College of Comumerce.

Mr. L. 8. Vaidyanathan, M.A., then a
Lecturer in Mathematics at the Baroda
College, happened to be one of those few
Indian graduates, who on Mr. K. 8. Aiya’s
advice, had become Associates of the Liondon
Ipstitute of Actuaries by passing Parts I and
II of the Examinations of that Institute
held in Bombay. Mr. Aiyar prevailed on
Mr. Vaidyanathan to resign his appointment
in the Baroda College and go to London for
two years practical training there; and the
Hon'ble Mr. R. P. Paranjpye, Kducation
Minister, an enthusiast in this matter, was
good enough to get the sanction of the
Legislative Council for the award of a
scholarship for a period of two years. Ditti-
culties were then created in the Secretariat
about the possibility of Mr. Vaidyanathan
being admitted into an Actuary’s oftice for
practical fraining. Mr. K. 8. Aiyar then
placed himself in correspondence with hig
old friend, Mr. George King, a practising
Actuary in Liondon, and secured his consent
to Mr. Vaidyanathan working in his office,
These difficulties delayed matters and it wag
oply in 1923 that Mr. L. 8. Vaidyanathan
was able to sail for London with a Govern-
ment scholarship for two years. He returneg
to Bombay in 1925 and is now Part-time
Professor of Actuarial Scienceat the Bombay
Government College of Comumerce, known
as the Sydenham College of Commerce. H,
is at preseent the only Indian Fellow of
the London Institute of Actuaries, The
Directors of the Oriental Government
Security Life Assurance Company, Bombay,
have engaged his services as an Assistant
Actuary of their Company. One of his
students, {a Bachelor of Commerce iy
Actuarial Science, who was first appointed
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an Actnary of a Punjab Life Assurance
Company, has now become an Assistant
Actuary in the Government of India Secve-
tariat.  Mr. K. 8. Aiyar's labours in the
creation and development of an Actuarial
profession for Indian youths in India has

thus become an accomplished fact even in
his life-time.

Mr. K. 8. Aiyar was for several years
President of the South Indian Club and
an active member of the South Indian
Co-operative Credit Society, Litd, Bombay.
Hg was in 1917 Vice-President of the Society
of Professional Accountants, Bombay, and in
1930 the President of the Incorporated
Accountants’ Association, Bowbay. He was
Chairman of the Reception Committee of
the Bombay Session of the Indian Economic
Conference, 1924; and Hig Excellency Sir
Leslie Wilson, PG, G.CILE, CM.G,
Governor of Bombay, in declaring that
Conference open, on 22nd January 1924,
remarked

" We are fortunate in Bombay in the possession
of the Sydenham College of Commerce and
Economics and X am particularly fortuaate to.day
in hearing a very eloquent welcoming address from
Mr. K. Subramani Aiyar, its first Principal, whose
services not only to the College but to the economic
education in general have been 80 remarkable and
to whom we look in future for a coatinuance of his

great assistance,”

In June 1914, he was 3 State guest of the
Mysore Governinent for three weeks, when
he endeavoured to popularize Higher Cow-
mercial Kducation in Mysore and offered
general advice on the development of com-
wercial education in the State. He was
invited by the Benares University in
February 1916 to advise on the institution of
a Faculty of Commerce at that University.

In the widst of his manifold activities in
Bombay, Mr, Aiyar did not forget the
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interests of his native province, Madras.
He prevailed on the Governmen.t of that
Presidency to start an institution in Madras
for the purpose of training the you.ths. of
that province for the Auditor’s profession.
The scheme materialised and in 1918 the
Government Institute of Commerce, Madras,
was started for training young mnen for t}}e
Madras Government Exsminations in
Commerce and for the Bombay Gove.L:nme.nt
Diploma in Accountancy. But dxi.hcultxes
arose in securing a qualified Principal for
that Institute; and Mr Aiyar prevailed on
one of his old Bombay students, Mr. M. K.
Dandekar, B. A, Incorporated Accountant, to
accept the ‘Principalship with liberty.to
practise as an Auditor. In connnem(_)ratl.on
of My. Aiyar’s sixtieth birth-day, hfe-§1ze
portrait of his has been unveiled b)f the.z Vice-
Chancellor of the Madras University in the
Library of that Institute.

Dewn Bahadur R. Ramachandra Rao,
C.S I., Education Secretary to the Govern-
ment of Madras, and later Collector of
Madras, speaking at the unveiling ceremony,
remarked :—

» Mr. K. S. Aiyar was one of the few Madrasis
who brought honour to the Presidency by his work
in other provinces., Madras must be grateful to
him for several reasons. In the first place. he had
given Mr. M. K. Dandekar, an energetic worker,
in the cause of commercial education ; secondly by
his indomitable energy and persistent pressure
upon the Madras wovernment he was instrnment'al
in getting this Inmstitute of Commerce started in

Madras.”

Not satisfied with the result of his eﬁ'o'rts
during a greater portion of his life in British
India, Mr. Aiyar has in the past few years
turned his attention to the State of Mysore.
In 1920 he acquired house propertyn in
Bangalore known as “Bombay Honne in
Shankar Mutt Road, Bangalore City. His
wife having died in Bangalore on 9th Juns
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1923 in her sixty-first year, he has built a
ward in her memory in the Government
Maternity Hospital of Bangalore City. He
has recently begun to reside in Bangalore, a
health resort, during the hotter months,
spending the remaining portion of the year
with his two sons, who are both partners of
his firm in Bombay, Mr. Bharata K. 8.
Aiyarand Mr. Arjun K. S. Aiyar, B. Com,,
G.D.A., Incorporated Accountant. KEven in
his comparative retirement and when he has
passed the limit of ¢ three score and ten” he
has been taking an active part in the
economic activities of Bangalore, as
a member of the Committee of the Mysore
Chamber of Commerce, a member of the
Standing Committee of the Mysore Ticonomic
Conference and a member of the Mysore
Government Commercial Education Board.
He has in his 72nd year prevailed upon the
Government of Mysore to develop their
commercial school info an Institute of
Commerce, equipped to prepare Mysore
youths for the Bombay Government
Diploma in Accountancy, He has been
taking an active part in the organisation of
the G.D.A. classes started in Bangalore in
July 1930, and is endeavouring to get Diploma
classes started in Bangalore for Life Insur-
ance, Salesmanship, &c.

The Golden Jubilee of Indian Commercial
Education falls on 3rd February 1936 and
may we hope that Mr. K. 8. Aiyar will be
spared to take part in the Jubilee Celebra-
tions of February 1936, which will inci-
dentally express our appreciation of his half
a century’s labours in the cause of Indian
Commercial Education.

Mr. Aiyar, although in the declining years
of his life is still to be seen sauntering along
the wide and beautiful avenues of Bangalore
with & stick in hand and with all the vigour
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of youth, in company with a nwnber of
retired offiicials and non-officials, each with
a distinguished record of service in his own
walk of life. This company may be seen
every evening seated on the garden seats
opposite the Glass House in the Lial Bagh,
pleasantly chatting away their evening howrs
and discussing problems of various kinds.
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One could chat with Mr. Aiyar on new
careers for young men for hours together
and yet not find him tived. His beaming
face has not in the least been marred by
long yenrs of toil and incessant work. Long

may he be spared to us !

** He is gracious if he ke observed ;
He hath a tear for pity, and a hand
Open as day for melting charity,»
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VOCATIONAL GUIDANCE AND ECONOMIC
ADJUSTMENT.”

By MR. K. N. KiNI, M. A., (HONs.)
District Educational Officer, Mysore.

1. At no time in human history was the
need for guidance to youth for selecting a pro-
per vocation so sorely needed as to-day when
economic stress has become so acute, industry
so complicated and depression in trade and
commerce so chronic, Not only do boys and
girls feel bewildered in finding a calling suit-
ed to their aptitudes, abilities and skills in this
time of economic adjustment ; but eccnomists
themselves have begun to doubt the validity
of their erstwhile pet theories and hypotheses
and scem to need guidance to evolve a new
order of things. When experts are so much
dazed at the rapidity with which matters are
proceeding and complications set in, the diffi-
culty which inexperienced youths feel in
choosing and finding jobs can be easily
imagined in this welter of confusion,

2. Thedifficulties of youths are real and
we who are engaged in vocational guidance
have to give earnest attention to them if
social chaos and moral disruplion are to be
avoided. A 17-year old High School student
charged with banditry at Tiffin recently
offered as his explanation for his misdemea-
nour the following statement:— “l had to
do something to get money for clothing and
‘other things | needed in school, 1 was
pot able to get work and 1 bad to
have clothing, The hold-ups were the only
ways | koew of getting money.” The object
of securing education is indeed a noble one;
but the means adopted by the student was
calculated to disturb social tranquillity. The

need for wider organization of vocational
guidance is clearly demonstrated by this
incident, which is only typical of many that
take place, day in and day out here. The boy
koew that “something” had to be done to get
moaney for doing a good act ; but he did not
know the right way of doing that “some-
thing.” It is the duty of the school and
community to teach boys and girls how to do
that “something” in a dignified and socially-
right way. Vocational counsellors must

rescue such youths from ruining their
career.

3. At the Datroit Conferences, Mr Cooper,
United States Commissioner of Education,
said that haphazard methods of choosing a
vocation lead to economic waste and un-
happiness, and that economic depression has a
deleterious effect on the education budget. The
State Superintendents with whom 1 discussed
educational matters exhibited their ncrvous-
ness in faciog their school boards with their
ever-increasiog school budgets. Whaatever
economics may be effected in other fields of
activities, it is to be hoped that the educa-
tional expenditure will be left untouched in
the interest of the well-being of the future
adult citizens of this country,

4. Superintendent Reed remarked that
business men want the worker to do as they
direct and do not want him to cultivate
personality and that they are anxious only
about divideads. While undoubtedly industry
has to benefit through the efficient working

University.

# A speech delivered at the Vocational Guidance Association of the Teachers’ College, Columbia
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of their employees, vocation2l counsellors
should see that the youths are not exploited
by the greed of the capitalists, Iadustry has
to make adjustments in their methods of
employment so that the wage-earners may
individually get the highest benefit from
their abilities by using them in proper ways.
Counsellors must keep themselves in contact
with employers on the one hand, and the
pupils on the other and judge impartially as
to where they ought to put in their weight at
times of crises. Big industrial concerns here
have their own personal staff and have been
doing quite creditable work in guiding the
young wage-earners and placing them in
suitable positions where they can advance to
preferment. But where there are no such
competent agencies, public schools and
communities should step in and organize
vocational guidance bureaus.

5. Vocational guidance has made good
headway in the United States of America in
the more important citics. More effort has to
be put forth to reach the advantages to smaller
places and rural parts. [t is certainly en-
couraging that the older Superintendents and
the more conservative communities have
been comprehending and appreciating the
advantages of the movement. The four days
sessions at Detroit, when matters connected
with guidance were discussed in all its multi-
farious bearings, must have convinced the
sceptical administrators to visualize its mani-
fold advantages in arresting economic waste
and in helping the yonng pupil to ficd his
equilibrium in this complicated industrial and
social order, A policy of drift is highly de-
trimental, The Guidance Assnciation has
helped not a little to educate public opinion
regarding this,

XXXVII—62

6. Vocational guidance is even more
urgent in the Eastern countries which are now
attempting to industrialize their life so as to
attain a higher material standard of living.
While hearing the speeches and discussions,
my thoughts went constantly to India, when
guidaunce in the way it is organized here, has
not even made a beginning but where the
possibilities are so immense as I'can easily
visualize from here. Our people are intelli-
gent, capable of good work and have vast
potentialities in them, What is required is
alead. When the lead is there, I am certain
that the response will be sure, though slow
to begin with. Even in such a forward
nation like yours, it is hard to take long
strides, I shall not be disappointed if we
march slowly, provided we get acceleration as
we proceed, | promise to you that we are
not going to sit still, We shall progress.
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THE TEACHING OF HISTORY.

By MR. P. V. SUBBA RAU, B.A. (NAT.)
Head Master, B, H. School, Peddavadugur, Anantapur Dt

T has been admitted by the vast majority
I of the teachers of history that in teaching
history the selection of facts is both difficult
and important, for, in it, uuslike in other
subjects, the store of facts is practically
infinite, and consequently it is, more often
than not, very difficult to decide what to teach
and what not to teach, The problem of
selection of material, which has to be grappled
with both by the teacher as well as by the
author, the author taking into consideration
the ability of the students, the fitness of the
teacher, and the amount of time given to the
subject in selecting materials or groups of
facts, and the teacher, going beyond the
author, not attaching equal importance to all
the facts that the author has put into his book
and going in for more facts than those fur-
nished in the text-book, as for example,
dealing with local needs or interests, demands
certain criteria or standards by which the
teacher of history will be guided.

DiFFERENT CRITERIA SUGGESTED.,

The opinion of one school of writers is that
the teacher should be guided by the natural
tastes and interests of children, According
to them the facts chosea must be such as
would suit the taste and interest of children,
and the remark that the ideal history for
children would be a history writtea by a child,
the ideal history for boys or girls would be
that written by a boy or a girl, bears an
element of truth, and is worthy of considera-
tion. The patural tastes and interests can be
inferred from psychology and can be observed
in actual operation and tested by experiments.
But the criticism against this theory is that

historical-mindedness, i, ¢, taste for story,
is not a product of natural tastes even in
manhood, and that it comes through conscious
effort. Further, we do not simply grow
into it simply by growing up, but we are
trained into it. Still further, there are
acquired tastes and interests, as well as
natural tastes and interests. Hence this
theory does not give us a satisfactory answer,

THE CULTURE EpocH THEORY,

This theory is the second principle on which
material for history teaching is chosen, and
according to this theory, the individual in his
mental progress passes through epochs or
stages similar to epochs or stages in the
mental development of the human race,
This theory implies that every individual
must go through each of the stages of devel-
opment which the race itself has gone
through. It is affirmed tkat there is a close
parallel in the eras of the development of the
race and the periods of the individual, or to
express it differently, the individual recapitu-
lates the mental experience of the race, It
is therefore asserted that the best materials
for instruction of the individual are those
which represent the main stages of the devel.
opment of the mental experience of the race,
The conclusion is that the childhood of history
is best for the child, the boyhood of history
is best for the boy, the youthhood of history,
if I may so put it, is best for the youth, and
lastly, the manhood of history is best for
the man. This theory states in brief, though
unfamiliar phraseology, “The Ontogeny
recapitulates the phylogeny”, 7.¢, the devel.
opment of the child or the individyal member
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of the species corresponds to the development

of the genus or the race. There are two
points of view :—

(1) That the ontogeny recapitulates the
phylogeny biologically, and (2) that it recapi-
tulates the phylogeny intellectually.

Parker in his Modern Elementary Educa-
tion says : “ One of the most common divisions
is according to the industrial stages,
namely :—

1. The hunting and the fishing stage.

2, The nomadic grazing or domestic
animal stage.

3. The agricultural stage,
4. The stage of domestic labour, handi-
crafts and town economy.

5. The factory system stage or the period
of national economy,

One of the early advocates of the Culture
Epoch Theory says: “ The education of the
child must accord both in mode and arrange.-
ment with the education of mankind as
considered historically, or in other words, the
genesis of knowledge in the individual must
follow the same course as the genesis of
kuowledge in the race.”

THE BEARING OF THIS THEORY UPON
EDUCATION,

The sports and games of the child in his
early years in school should correspond with
the sports and games of the corresponding
period in the development of the human race,
Anthropologists have told us that there are
certain identities in the child interests with
those of primitive life. (Ezample:—The hut
which the boy likes to build in the yard,
playing hut, with bows, arrows, spears, ete,—
DEwWEY.)
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The later years of the child represent the
pre-adolescent period and correspond to the
Creative Period of the human race, and the
purpose of an adaptable curriculum is to
supply the child with such impulses as will
make him use his environment for giving
outward expression to concepts or ideals
which exist in his own mind, The race first
acquired its information and later op made

its comparisons and finally formed its con-

clusions. So also the logical method of

teaching would be to let the child make his
comparisons and form his own simple
generalisations, Thus from this theory we get
the main justification for the Induction
Theory in Education, which was first

propounded by Aristotle and developed later
on by Bacon and Herbart,

THE ApPLICATION OF THIS THEORY
IN THE CLASs-Roowm,

The advocates of this theory seem to know
that childern of the Elementary School are
primitive beings, those of the Middle School
medizval beings, and those of the High
School are becoming modern beings. Ac.-
cordingly, Primitive Civilization for Ele.
mentary Schools, Medizval Civilization for
Middle Schools, and Modern Civilization for
High Schools have been suggested. Chrono-
logical continuity is specially repudia'ted. A

programme for the second grade is as
follows :—

“The Early Aryans, Life in Ancient Egypt.
The tent-dwellers, nomadic life, Periods of
shepherds, especially among the Hebrews
The Early Pheenecians, Primitive life in the.

far north, Japan, The Philippines, Indja,
The white man in America.”

'Th? introduction to school history (if the
historical sense of the child is t¢o develop)

JuLy 1931.]

should be through myths, legends and fables,
these giving way to semi-historical Sagas.
This should be followed by sober and critical
history as reasoned history cannot be taught
to a boy. He will appreciate and enjoy
history if it is taught as an epic, a drama and
a song.

ORGANISATION OF MATTER NECESSARY,

Successful history teaching demands the

‘accumulation of a large fund of facts, but facts

by themselves do not contribute knowledge
unless they are organised and ably presented
to the class. A teacher who possesses a large
store of unorganised facts is nothing short
of a bookfu! blockhead, as an author has said
somewhere words to the above effect. The
memory is unable to cope with much uvn-
related material if the proper connections and
relations are absent, and if the whole matter
has got to be organised both for its retention
and acquisition.
PRINCIPLES OF ORGANISATION OF MATTER.

Historical facts should be grouped or
organised in the following manner :—

1. Progressive or Continuous or Chrono-

logical Method. (All mean the same).
2. Regressive Method.
3. Concentric Method-

PROGRESSIVE OR CONTINUOUS OR
CHRONOLOGICAL METHOD.

This method starts with the earliest times
and works steadily term by term, year by year,
til the 20th century is arrived at. The
disadvantages of this method are :—

1. The story of the narration becomes so
long and dragged out that pupils on arriving
at its conclusion forget the earliest chapters,

2. A mixture of all types of history,
political, social, foreign and doniestic, secular
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and religious, constitutional and military,
leads to some confusion of thought and treat-
ment. A strict separation of the various
sections of history will vastly facilitate
learning.

3 Pupils are impatient to get on to the
modern times and learn about the history of
the generation in which they have been born,
It is argued that when contemporary history
is relegated to a distant future much of the
eagerness of anticipation, so says the author,
is removed.

CHRONOLOGY OR TIME RELATION.

History, it has been said, is action or
movement, and the idea of action involves
time, Without this time the very idea of
action of history is impossible. It is why
chronology has rightly been described as one
of the eyes of bistory, the other eye being the
space or place relation, The history teacher

should accordingly pay sufficient attention to
time and dates.

In Classes I and 111, legends and stories
of mythical or quasi-historical character
connected with the several nations of the
world and those connected with the pupil’s
owa country are given witkout any reference
2o chromology oy time relation, because the
child has very vague ideas of chronology, In
Classes IV and V stories of the lives of great
men and women connected with the national
history are given in different chronological
scheme, which exists in the mind of the
teacher. ln Class V, Century Pictorial Time-
Lines may be used with profit,

In Form I, there is now an initial but regular
attempt at chronology. Besides Pictorial
Time-Lines, regular Time-Lines giving the
most important facts connected with great
men and women may now be used to fix up
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the important land-marks in time. Having
secured a measuring line duly divided and
marked we should next measure and mark
the distance of the events. Such a scheme is
called a system of chronology. This chart
resembles very much a geographical map.
In Forms II and 11, a systematic attempt at
chronology is made. History is now divided
into the most important periods, dynasties
and kingships, and the most important events
connected with each are associated with the
dates of their occurrence. By a judicious use
of his discretion the teacher has to discrimi-
nate between the important and the un-
important dates,

WHAT DATES SHOULD BE TAUGHT?

1. The teacher should avoid giving too
many dates,

2. A sufficient pumber of important dates
should be fixed in the minds of the boys in
order to keep the facts in their proper places.

3. Theage of the pupils, their progress
in the study of history, and the time allotted
tor the subject in the school curriculum
should be paid attention to in the choice of
dates. :

For the time relationship the following
charts may be used with great advantage :—

1. Ensor’s Time-Chart, which deals with
different centuries with ten vertical columos
each representing a century, and tea horizon-
tal columns each representing a decade,

2 Pringlé’s Outline Historical Chart :—
"This is a century chart with ten vertical
columns each representing a decade and nine
horizontal columns for Dynasties, Kings,
Ministers, Kings’ Acts, Home Events,
Literature, Science, Arts and Revenue.

'NOTE :—This chart may be i:onveniently
adopted to represent a dynasty instead of
a century.

z
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3 Rockliffe’'s Symbolical Chart,
4. Pictorial Time Chart illustrating the
events of a period through pictures. The

Carnatic Wars may, for instance, be illus-
trated accordingly.

5. Graphic illustrations may also be used.
The changes, for instance, in the careers of
Clive and Dupleix may be graphically re-
presented, the X-axis standing for dates
and the Y-axis for power. The rise or fall
ia power may be connected with the dates
appertaining thereto. Mathematical accuracy
in graphical representation is not much
needed,

ADVANTAGES OF GRAPHICAL
REPRESENTATION,

1. Graphical representation serves to unify
a series of events by showing their connection
with the rise, growth and decline of a cause
or policy at a single glance,

2. It serves to illustrate the relative im-
portance of the events being shown by the
degree of the inclination of the curves which
may be either steep or gradual, and all this
is a matter of individual choice and discretion.

3. It secures the co-operation of the eye as
aon aid to memory,

PgRIODIC PLAN.

Another continuous method is the Periodic
Plan, according to which the whole of the
National History is divided into a number of
periods one of which is studied in each
successive year. The advantages of the
Chronological Method operate in the Periodic
Plan. The particular disadvantage in this
plan is that there is no gradation in the
difficulty of the topics to be studied. Young
children will have to study the period assigned
in detail, and this is beyond their under-

Jury 1931.]

standing, The advantage of this plan is that
some particular phase of the development of
the country in each year is studied instead
of dealing with the whole history. This
plan is best suited only to advanced classes
in the secondary stage.

REGRESSIVE METHOD (TIME AND SPACE).

If we take nearness in time into con-
sideration the treatmeat is highly regressive,
ie., going from modern history back to
remote times. If we take nearness in space
into consideration the study of local history
comes first, and then the history of the country
in concentric circles or order, Thls is not a
method but is only a principle in teaching,
ie., proceeding from what is near to what is
remote. For the early years of the Ele-
mentary School history should be descriptive
and narrative and not analytical, In the
lower classes when generalizations are given
they must be reduced into concrete particulars,

THE CONCENTRIC METHOD.

The Concentric Plan is a plan according to
which the same subject-matter is dealt with
in a series of years in increasing degrees of
difficulty,

The Advantages of this Method. Profes-
sor Tout, an ardent advocate of the Con-
centric Plan, says: ‘“The ideal of the
teacher should be so to plan his historical
course as to give his pupils a broad sweep of
historical development and not to drill them
in the details of any of the corners of history,
We must therefore in the necessity of a case
rigidly limit ourselves to outlines and de-
finitely set our faces against the detailed study
of special periods.”

The Disadvantages of this Method., 1. 1n
one vear it is impossible to study profitably
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topics selected from the whole history.

As has been pointed out by Jarvis, there
is a lack of concentration, a scattering

of energy when a number of disconnected

topics differing greatly and ranging over a

large field of history are taught in one year.’

The pupils will fail to get a real understand-

ing of any one of them.

2. Failure to arouse the children’s interest
in the subject is the greatest defect of the
Concentric System, There is little opportunity
for the intensive study of the topic and a lack
of interest in the subject is due also to the
fact that children already know the most im-
portant facts connected with the subject,

CONCLUSION.

Having learnt something about the methods
of teaching history, let us now bear in mind
also the fact that these are after all the “dry
bones” of teaching, that there are very many
things in the open valley, that as an author
has rightly pointed out, ‘he only who has a
genuine interest in the story of the past,
sympathy with the painful efforts and the
slow achievements of men, and not less with
their failures and their ignorance, can make
the dry bones live’ For, as it is well said,
history is the study of the development and
organisation of the State, in all its varied
forms, a training of the judgment in the
weighing of evidence, in the study of character,
in the verification of causes, and the tracing
out of results, History must be so taught
as to develop the intelligence, to quicken the
powers of attention and observation and

easoning, to make the pupils see properly ip

the little world of the school the elements of
good and evil, the forces of ambition and
humility, truth and falsehood, all of which
alone have shapat& the History of Nations,
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THE TEACHING OF ENGLISH FOR THE INDIAN CHILD.

BY MR. LAKSHMINARAYANA, B. A,
Headmaster, B, B. N. School, Bukkarayasamudram (Anantapur),

N the matter of teaching English to the
I Indian child, there has been, perhaps, no
more deplorable abuse of method than that
the village pedagogue, and even the town
school-master (whom one naturally expects
to be conversant with up-to-date and efficient
methods) have been following to-day. A
method, if its aim is to be impressive and
effective, must satisfy several conditions,
not only in psychological soundness, but,
more than that, in efficiency. As a rule, that
method, we recognise as being efficient,
which involves minimum effort on the part
of the teacher as well as the taught, which
produces impressions such as would be easily
comprehended and remembered by the pupils,
which is as practical and concrete as possible,
and last but not the least, which arouses
liveliness and interest in the minds of the
taught. The last condition obviously keeps
on the pupils’ attention unabating, so that
the boredom of the class-room is minimised.
For this purpose, a number of pictorial and
other coloured illustrations have to be freely
employed.

These being the fundamental character-
istics of an efficient method, our purpose is to
investigate how far the method of teaching
English to the beginner, obtaining at the pre-
sent day, is in conformity with them, Most
frequently, the Indian teacher first teaches
the alphabet, and then after the child learns
all the characters, he prcceeds to mono-
syllabic words, then bigger words and lastly
sentences. (If India is discredited as being
backward in her path of progress, she can

XXXVII—63

equally be criticised as being static even in
the methods of teaching). This method has
not only a traditional backing but also is
psychological, for the procedure here is from
the simple to the complex, or from the letters
to the words.

But an alternative method is open to us,
that is, psychological to an equal, if not to a
greater, extent than the former, ¢, g., that of
teaching words direct instead of beginning
with the alphabet, first small words and then
bigger ones. No recourse should be had to
the teaching of the letters. The child must
be made to read small words,  first on the
black-board and then from a printed book,

‘with the aid of the teacher. After reading a

few,words in this manner, the child automati-
cally learns the alphabet. Again, the child,
while learning such words, is also simultane-
ously learning their spelling, Thus we see
that this method also inculcates reading prac-
tice in the child, Similarly, the child may
be asked to copy down a few small words;
and this gives the child writing practice, The
method is more rational, as the mechanical
nature of teaching the alphabet first is avoided.
Here the pupil’'s power of self-reliance is
promoted to a considerable degree. The
child also develops the sense of recognition
and discrimination, Soon it comes to know
one letter from another.

The letter ‘A’ may be taught as a word
and its meaning made to be understood with-
out the intervention of the vernacular, ‘I’
may also be dealt with in the same way,
Then we can extend ourselves to words of
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two letters,~—An, In, and so on. We have
thus to go from the small to the big in such
widening concentric circles. By hearing
words used in different contexts, the child
also clearly grasps their meaning.

Another suggestion may be made in the
same connection, Groups of words that spell
in an identical manner may be taught as far
as possible. Thus the words ‘Den, Hen,
Men, etc.,’ or ¢ Can, Fan, Man, etc,’ may be
taught as distinct groups. After a number
of such combipations are gone through, the
child comes to be in possession of a compre-
hensive vocabulary, Again, since the words
are given in a systematised manner, their
spelling comes to be easily commanded.
Similarly, the words in a sentence may be
arranged in the same way as in the case of
words, to facilitate remembrance to the child
and also sound pleasing to the ear by their
rhyme, Sentences as “A cat sat on a mat”
may be chosen for the purpose.

If, at no stage of teaching, should the
direct method be neglected, much more so is
it the case with regard to the early stage of

foundation, Mother-tongue should be entirely
avoided, Words must not be represented
by their equivalents in the child’s own
language, but with reference to the individuals
they denote, or the attributes they connote
or by suitable actions or illustrations as the
case demands.

Meantion may also be made of the venerable
old custom of the unexceptional insistence on
copy-writing and transcription. It is very
unfortunate that this system is deteriorating
gradually in recent years, inevitably resulting
in a corresponding degenaration in the pupils’
hand-writing. To the credit of this practice
may be added another important consequence,

[Jury 1931

the training of the child’s hand and eye.
The habit of seeing a word or a line carefully
and ccpying it down makes the child not only
a cautious observer but also an elegant writer.
Printed copy books must be preferred to
others, Here old order need not change, Baut,
on _the contrary, the system should be revived ;
and, over and above this, it must form an
essential part of the child’s daily routine,

Again, the exercise of building-up of words
in the initial stages goes a long way in teach-
ing the child a number of words, Apart from
its educative value, it is a source of immense
pleasure aud interest to the child; and, as
such, the child has no scorn for this, as for
book-learning. In the initial stages, the
teacher’s help may be indispensable, but
subsequently, it -may be withdrawn., The class
may couveniently be divided into a number
of batches, and prizes offered to that batch
which builds up the greatest number of words.

The child must be encouraged to converse
in English, however blemished might be its
language. It must be placed in an atmosphere
where it can command the maximum facilities
of speaking and of being spoken to in English.
[n other words, the school as well as the
home must be mostly English-speaking areas,
This condition, however, is restricted in our
country by two serious limitations, the
natural impossiblity of creating an English-
speaking atmosphere, and a sentimental
objection to the language. But, by dint of
application and perseverance we may over-
come these handicaps in the long run.

Asfor the teaching of Hoglish grammar,
much weight need not be attached to it. As

a matter of fact, either for a beginner or for an
advanced student, grammar should be learnt
only by practice. In other words, in any stage
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of the learning process, grammar must not be
a subject. At any rate, the discriminative
use of the article, the difference between the
vowels and the consonants, the use of the
capital, (¢) when referring to the first person
singular, (8) at the beginning of a word
when it stands by itself, (c) at the commence-
ment of each sentence, and such other ele-
mentary rules may be taught ; or rather
elicited from the child by way of inductions
from a series of similar iostances, with the

aid of the teacher, whenever necessary.

[a winding up our discussion, we may note

the following suggestions :—

(1) Eoglish must be taught straightway
through words without the alphabet in the
beginning. :

(2) Groups of words having similar spell-
ing must be taught.

(3) Direct method must be invariably
employed.

(4) Copy-writing and transcription must
be insisted upon.

(5) Recourse should often be had to the
exercise of word-building.

(6) The child must speak and be spoken
to in English as far as possible. -

(7) Simple and elementary rules of gram-
mar may be given inductively.

snes—

A TEACHER OF ENGLISH GRAMMAR AND COMPOSITION

BY SIMHADRI APPAYYA,
iate of the Maharajab's College, Vizianagrum,

Vol. I. Price: Re. 1.
(Approved as a Tewt-book by the Department, May 1914.)

Hand~-book of the English Language

FOE HIGH SCHOOLS

By K. SUBRAMANI AIYAR, A, L.T,,

A Fellow of the University of Bombay ;
An Incorporated Accountant of London, and late Principal of the Byramjee Jeejeebhoy
College of Commerce, Bombay

REVISED BY
Mz. MARK HUNTER, m.a.,

Principal, Government College, Rajahmundry.
PIFTHE EDITION. FRICE—Re. 1-4.

(Approved as a texi-book by the Director of Public Instruction, Bombay.)

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.



488 THE EDUCATIONAL REVIEW.

|JuLy 1941.

LONGMANS’ PUBLICATIONS

Just Published In Tamil and Telugu.
MANUALS FOR TRAINING SCHOOLS

o Specxallf prepared in accordance with the new s
Training School Certificate Examinations,

SUNDARESWARA AIYAR,
ment Examinations, M

yllabuses for the Elementary
ns, Madras, under the general Editorship of M. S.
M.A., L.T., Assistant Secretary to the Commissioner for Govern~
adras. Suitable both for Higher and Lower grades.

Gardening and Nature Study. By M. R. SUBRAMANIAM, B.A., L.T., Head-
master, Qovernment Training School, Villupuram, Profusely illustrated.
Tamil Edition. Price Re. 1-0-0; Telugu Edition.

In the Press.
The language has been made as simple as possible so as to be easily understood
by the Lower grade pupils also.

Elementary Mathematics. By M. S. SUNDARESWARA Al1YAR, M.A., LT,
Assistant Secretar

y to the Commissioner for Government Examinations,
Madras.

Contains & large variety of exercises with latest methods on teaching the subject.

In the Press.

Geography. By A. K. BALASUNDARAM, B.A., L.T,, Deputy Inspector of Schools,

Bellary. [Un active preparation.]
Sociology, including Citizenship, Civics, ete.

y> U 1 By Miss E.K. GROVES, S.P.G.
All Saints’ Elementary Training School for Women, Puttur, Tr;chinopoly.

I1n active preparation.)
OTHER PUBLICATIONS

Longmans' Geography of the World. In Tamil B
CHARIAR, B.A. New Edition. 12 As. amil. By K.A. VEERARAGHAVA-

Longmans’ Yernacular Atlases, in Tamil, Telugu and Urdu.
ing 24 pages with 32 Maps. Size 11 by 9 inches. As. 12 each.

A First Geography of India. By ELsA C. STAMP. English Editi ;
Tamil Edition. As. 10; Telugu Edition. s dltll?znt.heA;;'élszsz

A School History of India. By K. A. VEERARAGAV

: . . . A ACHARI .
Tamil Edition. Re.1-2-0.  Telugu Edition. Revised and partly ﬁfv’vri%gn
by M. VENKATARANGIAH. Re. 1-4-0.
With numerous Maps and Illustrations in Colour and Black and White,

Longmans' Tamil and Telugn Wall Maps. A N . cen
cal Wall Maps. Size 43 by 34 inches, Mgunt ew Series of Plysico-Politi-
Rollers. Price Rs. 5 each.

Contain-

Indian Empire, Asia, World.
(Map of Indian Empire is also available in Urdu.) [Other Maps in preparation.)

LONGMANS, GREEN &
36-A, MOUNT ROAD, MADRAS,

CO.,, L1D.
CALCUTTA & BOMBAY.

ed on Cloth and Varnished, with '

SOURCES OF '

‘MUCH ADO.”

By MR. M. V, RAJAMANI, B. A.

HAKESPEARE'S Muck Ado About
Nothing, “the first of those three en-
chanting comedies which, stars of the first
magnitude, form in Shakespeare’s sky a
separate and brilliant constellation,” is not the
first Elizabethan drama to tell this particular
kind of story of *“a lover deceived into
thinking his betrothed uofaithful, by seeing
a man at her chamber window.” But where-
from and what for does Shakespeare get his
praise as the world’s greatest dramatist ? Like
to-day, the Elizabethan Londoner had no
forty theatres to visit, but had only four,
The companies, therefore, had a large stock of
plays,new, or at least remodelled pieces, which
had to regularly come forth. The Elizabethan
dramatist never produced a masterpiece after
labouring one full year and more at his well-
accomplished library like a modern author.
But his ability consisted in adapting and
putting together a stirring play in a few weeks.
Suppose all on a sudden a new piece is wanted.
The owners of the company seek the so-
called play-wrights who in their turn seek such
books as * Holinshed’s Chronicles,” full of
historical incidents, * Plutarch’s Lives”
brimming with exemplary biographies, books
of stories like Boccaccio’s ¢ Decameron” and
a large pile of old plays which once amused
the audience but has grown stale later. When
Shakespeare had been similarly sought, he
evoked ¢ Macbeth” from Holinshed,  Julius
Casar” from Plutarch, “ As You Like [t”
from Lodge’s  Rosalynde,” and King John”
from “The Troublesome Raigne of King

John'’. The originality of Shakespeare is

seen not in his power to invent a story but

in investing that story which he has borrowud
and refashioned with life. His orginality is
shown again not merely in bis ability to
refashion an existing story well, but in re-
fashioning it in an actable form. In fine
we may say that the sources wheuce Shake-
speare drew forth much of his materials
for his dramas are remembered simply because
they are Shakespeare’s sources and apart
from this they have no true life of their own.

We have already noted at the outset that
Shakespeare was not the first to tell this
story of * a lover deceived into thinking his
betrothed unfaithful by seeing a man at her
chamber window ” and now we shall see who
else has written previous to Shakespeare from
whom Shakespeare could possibly have
borrowed the plot of the play. “Much Ado
About Nothing” is divisible into three parts,
the Hero-Claudio Episode, the Story of
Benedick and Beatrice, and the ‘ Humours’ of
Dogberry and Verges. The third part of the
play, i.e., the “ Humours” of Dogberry and
Verges may be summarily dismissed as
belonging wholly to Shakespearian creation,
The Story of the Hero-Claudio Episode seems
to be the borrowed part of the drama. This
story is quite an old one, perhaps as old as
the world itself and the Elizabethan readers
had more than one story of this kind to tell,
There was the story of Genevre and Ariodante
in the fourth, the fifth and the sixth books
of Ariosto's “Orlando Furioso” which had a
translation by Sir John Harrington a decade
before the play itself was written. To suppose
that Shakespeare was directly indebted to
Ariosto for his ‘““Muchr Ado” is absurd
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because there are so many differences between
the two. In “ Orlando Furioso” Ariodante,
i e., Shakespeare’s Claudio is given out for
dead and not Genevre, the counter-part of
Hero, The incidents that are common to
both are Claudio’s concealment in the garden
to obtain evidence of Hero’s supposed perfidy
and Margaret’s impersonation of Hero at a
window at the instigation of Don John
(Polinesso in Ariosto) the villain. In Ariosto
Genevre was doomed to die in a month unless
a knight championed her cause and when the
duel was about to be fought, Rinaldo deno-
unced the villainy of Polinesso and the
unknown knight disclosed him as Ariodante.

Shakespeare could also have fouand this
theme in the second book of Spenser’s
Faerie Queene, published in 1592, But here the
differences that exist between Shakespeare’s
play and Spenser’s poem are even greater
than those that exist between Ariosto and
Shakespeare. Claribell is impersonated by
Pyrene but there is no window as in Shake-
speare’s play but a dark bower to which
Philemon led Phaon to see the illicit meeting.
Phaon could not brook it and on meeting
Claribell put an end to her life. Then he
finding his crime makes short work of the
villain Philemon too, and when he was about
to kill Pyrene, persons who have no counter-
part in Shakespeare’s play attack him. Thus
we see here in Spenser the similarity is the
smallest. On a single point, Ariosto and
Spenser may be rejected as the sources
whence Shakespeare drew forth his material
for his drama. Ariosto gives a Scottish
setting to his drama and it is only Bishop
Matteo-Bandello who gave the story a Sicilian
setting like Shakespeare whose first scene
opens in Messina. Steevens, an eighteenth
century editor, suggested that “A novel,
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however, of Belleforests, copied from another
of Bandello, seems to have furnished Shake-
speare with this fable as it approaches nearer
in all its particulars to the play before us than
any other performance known to be extant.”
By this quotation of Steevens, we are acquaint-
ed with two names famous in the history of
the Elizabethan drama, Matteo-Bandello
was a native of Piedmont then Castelouovo,
He was born in the year 1480, He became
a monk and subsequently the Bishop of Agen
in the year 1550. He soon published the
three volumes of the Boccaccian Stories
which very soon became popular, When
William Paiater published his collection of
stories “ Palace of Pleasure” a couple of years
later, it contained along with other authors
translations of Bandello also. But this did
not contain the parallel to Shakespeare’s
“Much Ado”, An year later in 1567, Fenton
published his “ Certaine Tragicall Discourses”
which contained some stories of Bandello.
Even here the story which seems to have
supplied Shakespeare the theme did not
appear. Neither William Painter’s ¢ Palace of
Pleasure’ nor Fentor’s “ Certaine Tragicall
Discourses” contained the translation of that
story of Bandello which is akin to Shake.
speare’s * Much Ado,” Hence the only possi-
bility is that Shakespeare would have heard
or read the story in Italian by Bandello
himself. This is not very improbable since
the Elizabethans were so very Italian as the
Indians of to-day are anglicised and Italian
was current among persons of any education
as Eoglish is to.day in India,
Bandello was pleasant reading,
As Steevens, the eighteenth century writer
suggested Belleforests’ version also offers a:
parallel to Shakespeare’s play. Francois de
Belleforests was a Frenchman and he was a

Moreover
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courtier of the Queen Margusite of Navarre.
His version of the story is more an adaptation
of the story of Bandello than a true translation.
Shakespeare in the differences that occur
between Bandello and Belleforests follows only
Bandello and not the latter, Therefore it is

sane to say that Bandello himself has pro-

vided Shakespeare the plot for the Herc-
Claudio story in “Much Ado About Nothing.”

For a clear understanding of the exact re-
lationship in which Shakespeare stands with
Bandello a cursory knowledge of the latter’s
story is indispensable. After the massacre
of the Sicilian Vespers, urged by the Pope,
King Pedro of Arragon seized the island of
Sicily. He next defeated King Charles IT of
Naples and to easure his position he moved
his court from Palermo to Messina, Oue of
his knights, Don Timoreo di Cardona who was
in the kind eyes of the king himself, wooed
Fenicia, the daughter of one Lionato de
Lionati. Conscious of her low birth he
wanted to make Fenicia his mistress. But
his efforts proved futile. Because he was
over head and ears in love with her he agreed
to marry which news gladdeuned Lionato who
was proud of the great alliance, Don Girondo
Olerio Valenziano, who was himself seeking
the hand of Fenicia, was incensed at this and
determined to thwart the marriage at any
cost, Girondo with the help of an accomplice
made it known to Don Timbreo that Fenicia
was unchaste and that he could get himself
convinced of the fact if only Don Timbreo
cared to watch Fenicia’s window from a
ruined place in the garden,

The skilfully cortrived plot of Girondo was
carried out successfully by convinving Don
Timbreo of Fenicia’s guilt. Don Timbreo was
secreted behind a ruined place from where
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he saw a man placing a ladder to Fenicia’s
room and another lacquey dressing himself
like a gallant entering it. Don Timbreo
afterwards sent word to Lionato that his
daughter was unchaste and that she was not
worthy to be his bride. Lionato believed in
his daughter’s innocence and merely found
fault with Timbreo as evading the marriage
because she was poor and dowerless. Fenicia
overcome by her grief fainted away and
passed for one dead. Not till all her funeral
rites had been arranged that her mother
found Fenicia to be alive. The girl was sent
away to her uncle’s house and the supposed
fuperal took place. Don Girondo Olerio
Valenziano was much grieved at the fatal turn
which his plot took and confessed his guilt
to Don Timbreo and demanded punishment.
Don Timbreo, the true chivalrous kaight that
he was, behaved in a very magnanimous
manner towards the repentant sinner by for-
giving him.

Don Timbreo and Girondo then repaired to
the lodgings of Lionato and expressed their
deep sorrowfuluess promising to make any
amends Lionato should desire. Lionato asked
Timbreo to marry no other girl but of his
(Lionato’s) choice. The promise was duly
made by Timbreo. A year elapsed. Lionato
brought his daughter Fenicia back un-
recognisably more beautiful than what she
was, During the wedding feast when he
swore his love for the long-lost Fenicia he
learnt the truth to the pleasant surprise of
himself and many others presenton the
occasion, Don Girondo Olerio Valenziano was
married to an younger daughter of Lionato,

King Pedro of Arragon, we can very easily
find ia the prince of the play. There is no
indication of any such idea given by Shake.
speare but we find it to be saon a perusal of
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the story. The war from which Pedro,
Benedick and Claudio returned to Messinais
undoubtedly the war which King Pedro had
to wage to attaiu the sovereignty of Sicily.
In Bandello, Liobato is not a governor but an
impoverished nobleman, But Shakespeare
makes him the governor of Messina. In
Shakespeare’s play Don John the villain and
the bastard brother of the prince bears a
causeless malignity against Claudio but in
Bandello’s story Girondo has a motive. He
was a hopeless lover of Fenicia and as Jessica
puts it...*” love is blind and lovers cannot see
The pretty follies that themselves commit.”
Bandello depicts Don Timbreo di Cardona as
a chivalrous knight and but for his hasty
judgment of Fenicia’s conduct he was a
perfect gentleman. But Claudio, the counter-
part of Timbreo in Shakespeare, is a mere
gallant youth representing a * familiar type
of an Englishman ready to fall in love instant-
ly, to propose one day, marry the pext, and
repent the day after intensely, selfish to take
offence, blindly furious in paying back
supposed slights or injuries...and yet after
all a pleasant agreeable fellow with good
stuff in him and as physically fearless as
he is meatally and morally timorous.”
Bandello depicts Fenicia with a sympathetic
mother and father who firmly believe in their
child’s innocence and declare Timbreo to be
evading the marriage simply because she was
dowerless. But Shakespeare’s Hero is a
motherless orphan and her surviving father
foolish and credulous. In Shakespeare’s
play he makes it possible for a stranger, nay !
almost a foreigner, to come and denounce the
daughter of a governor publicly in a church
which act Claudio would have resented deeply
because he would have been beaten black and
blue. But Bandello’s Timbreo never made
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a public announcement of Fenicia’ s guilt but
sent word through a third person his un-
willingness to marry because he suspected
her as being unchaste. There was courtesy
and decorum characterising Timbreo’s be-
haviour on that trying occasion. Lionato,
the harsh old fool, was not able to understand
his own daughter and believed Hero to be
unchaste. But Lionato of Bandello believed
his Fenicia to be guiltless and attributed a
motive for her rejection by Timbreo. In
the story there is no parallel found for
Margaret but the parallel is found in Ariosto’s
Dalinda who is a co-conspiratrix with Poli.

nesso to bring about a faulty charge on
Genevre,

The Hero-Claudio story as compared with
its parallel in Italian is a very poor specimen
of workmansbip. “ Claudio is merely despi-
cable ; Lionato is a repellant and” foolish
father, Margaret who holds the key of the
mystery says nothing about it in spite of all
her character; and Hero herself is almost
meanly acquiescent lacking the air of g
spiritual exaltation.”

In fine, though Shakespeare’s plot is below

that of its Italian original by Matteo Bandello
in merit yet the workmanship of the fabric
does not give room for any such comparsion.

Thus in bringing to a clos
stlmulati\.re study whiclg; the bandligg tl(l)t;
sources in “ Much Ado” by Shakespeare
offered, we may conclude, that Shakespeare
ought to have read Bandello’s story in the
original Italian or in some lost English ver.
sion, Nelthgr Belletorests’ French translation
‘pul?hsh.ed In 1582 under the name of
HIStOlr’?S Tragiques ’ nor Spenser's “ Faerie
Queene” seems to haye suggested the story to
Shakespeare, He might have evoked ~ his
Margaret from Dalinda of Ariosto who was

translated by Sir Joh i i
e e BeveJ n Harrington in 1 501

rley i
play does Shakes Y10 1565. In no other

A peare. reveal so mu i
capacity to select ap : ch his

and the bad, Yet the

abont the sources of :
cerned with the Much Ado’ is con-

versions of the possibility of early dramatic

st
accessible to Shake:;}éa::?t may have been
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A CHAT WITH YOUNGSTERS

By MR. N. K. VENKATESWARAN,
Vanchiyoor, Trivandrum.

OU have morning-life, and the day is for
you. You needn’t be afraid that your
elders are going to live for ever to bind you with
negative maxims. Since you are in the dawn of
life, the day is surely for you. What will you
do now in preparation to fulfil the time?

There is a fine poem by Rudyard Kipling in
which a kingdom of gold and azure is held out
to youth If......... The creator of Mowgli was a
lover of boys and his If is in no wise difficult if
you set about discharging it in some earnest.
One is tempted to quote his conclusion ¢

** If you can fil} the unforgiving minute

With sixty seconds’ worth of distance run,
Yours is the Earth and everything that's ia it,
And (which is more) yow'll be a Man, my son I”

If you now find yourselves in the daybreak of
life, do not for one moment think there is time
enough and more for you to use or to lose as you
like, for the minutes never turn back, and if you
do not keep going close behind them they will
leave you behind, and even rob of your own
tardy pace. The sun does not pause in his
course and warn the laggard. You may think
time is unkind showing no concession at all, but
remember that time never breaks its word, and
no concession is perhaps so kind. If you will
not misuse time

* Yours is the Earth and everything that's in it,”

We live in changing days. It rains new
thought. New realms open. New actions call,
and there are, too, temptations beckoning from
all sides. The changing novelty of these days is
enough to upset the balance of saints, and it is no
wonder that you often do not know whether to
jshoot the Niagara or to burn your candles at
'both ends. You are young, active, imaginative,
ardent spirits, and you want to do wonderful
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things, and your desire is sometimes so great
that you go and pull old men'’s beards and ask
the world to call you heroes. It is very difficult
to decide in these days of rapidity and change
whether such actions are not really heroic, for
all people are unsettled in their minds as to
what is right and what is not. It is really
difficult for your elders to prescribe a conduct
for you, but this is certain that it must give you
greater joy to look at a star than to shout in a
crowd.

Modern life is trustful of group-action.
Associations and Societies have become. part of
our lives. We are thoroughly accustomed to
multitudes and multitudes of men and things, of
noises and volces and mere impersonal sounds
tireless in their output of energy. Being in these
powerful combinations or looking at them, we
often fancy that we are equally powerful and
that we are great by ourselves in the great
fitness and unfitness of things. But as the
authority of the multitude increases the capabil-
ities of the individual often grow less. As we
become accustomed to formidable interfusion of
sounds we lose the virtue of our ears and the
tender quality of our nerves. We are apt to give
ourselves away to the multitude and think no
more of ourselves, It is notan act of unselfishness
as it might appear, but a continuous magnification
of self till the mechanism of self breaks down
under the pressure and could function no more.
The individual is lost and society instead of
becoming the richer finds itself the poorer., When
the storm blows it would be easy for a leaf to
get itself blown away. But the leaf does not
become the storm. If you would help society
and increase its strength or accelerate its progress
you must help yourselves, and strive to become
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like a light to kindle other lamps for the greater
glory of a common festival. Use some times to
be alone, and look intently within yourselves.
From such contemplation are many gains to be
made, and the greatest things in life arise from
_ within ourselves.

If you do not know you have need to try to
gain knowledge, for knowledge is greater thap
“our eyes themselves. The ignorant man gropss
in the dark unable to direct his steps since he
does not know where he should g0 and where he
-could. Not all boys know that there is a joy in
striving for knowledge, and those who would
drop a book to smoke a cigar do not know the
difference between a passion and a joy. A true
joy makes us free while a passion freely indulged
swings us into the slave-trade and sells us away.
We who are old know that it would be foolish
for you who are young to ape us and become old
before you have been young long enough, for all
good things have their beginning and early
growth in youth, and you cannot be young too
long.
There is beauty in life, and a lingering joy for
those who can open their eyes and see it. There
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are great things to do. In these days of
expanding knowledge we are becoming more and
.more: conscious that what we know is only an
infinitesimal fraction of what there is to know.
Immense gloom and mystery hang all round us.
Life challenges ys to go forth and untie its
secrets. Matter mocks ug with its hidden powers.
The heavens call to ys to open them and read if
we could, and the universe like an endless
magnitude beyond the range of thought or
dream has made ug smaller than molecules. And
small as ‘we are we have to go forward and do
great things, even try to put a plambline into this
magnitude, and measure the profundity of the
world. And we have so many useful little things
to do also, in the home, in the neighbourhood
anc} .in the country, There are dazzling prizes
waiting for willing handg and hearts, Thére is
thronging demandin the bazaar for worth, Youth
is a great promise in this epoch of re vival and
discovery, and it ig up to you to move gently and
to-work patiently so that the generous promise
of the gleaming early years may be redeemed.

——

Madras University.

B. A. Degree Examination, 1933,

SHAKESPEARE—A MipsuMugr NIGHTs ks, 4,
DreAM, with lutroduction and Notes, by
the Bev. R, Scitt, M., (Cullege Classics
Series) ..1 8

SHAKESPEARE —Ki1ve Ricuarp 11, with
latrodugtion and Notes, by J. C. R llo,
M.A. (College Classics Series)... w112
SHAKESPEARE —Tae TempesT, with [y.-
troduction and Notes, by E, E Kellett,
m.a, (College Class’c: Series)

.1 6 CARLYLE—Esnvo

POPE—Rarg or rgg Lock, with I
- ' t g
Yion and Notes, by E, E, K;‘lett, Z.r:du.o.. Rls. ‘6
WO RDSWORTH.—-SELECTIONS, containing
® On the Intimationg of Immortality,

with 1ot i
Elliot, '1; ;“)‘f‘u.ctmu aod Notes, by E, H

BYRON—Romg : in Chlld
Harold"e Pigrimage, Oanto 1V, with ln.
troduction gpg Notes, by B, H, Biliot

B.A, 18

N Bunss, with Intro-

012

contained

MILTON —Parapiss Lost, Book | 1, with il.l:.tion aud Notes, by the Rev, R, Soott,
lntroduction and Not s, by W. Bell, x.a. 0 12 AUSTEN-—P:IDI Axn"l;m.rﬁmt.:" b
’ b £ .

BRINIVASA VARADACHARI & Co,,

190, MOUNT ROAD, MADRAS,

SCHOOLS OF TO-MORROW.

By MR. S. JAGANNADHAN,
Teachers’ College, Saidapet.
(Continued from . 418.)

EXpPERIMENTS IN TESTING CHILDREN.

At the end of the school course, it is necessary
to test children whether they have come up to
thé level of the class. This will have to be judged
not only by written tests but due conrsideration
should be given to the regular attendance, results
of individual work, records of home work, educa-
tional facilities rendered in the home, his general
state of health during the year, etc.

‘When there is a cry all round to minimise the
necessary evil of examinations, it will be needless
te state that the stiffness and the rigour of the
examinations ought to go. Though one does not
come across the rigour of examinations in the
Elementary Schools, yet it is found that in some
schools it holds its sway still. We have all been
brought up under this examination system. So
then we are quite aware of the great nervous
dissipation they caused us physically and mentally
—not only to ourselves but also to our parents who
were as eager as ourselves in this respect. The
teachers themselves are not fres from this anxiety.
This sort of examination fear and fever ought to
be rooted out of the minds of at least the children
of our Elementary Schools.

In the place of the big examination at the end
of the year, individual work, class tests and
terminal tests would be highly useful. Instead of
allowing children to write out the answers of &
long list of questions consecutively for two hours,
teachers will ba well advised to convert their own
class lessons into tests during the time of the so-
called ** Terminal Tests.” Supposing that four
days are allotted for tests. I think that on these
days a short test paper in the main examination
subjects such as the Three R's may be held
during the time they have the Three R's in the

time-table. At other periods when they have
hand-work or gardening, drill or games, they
attend these classes as well. A two-hour paper
will be distributed for four days at 30° each
period. The children will thus distribute their
study of their old lessons even for these four
days and answer the questions satisfactorily. No
doubt this arrangement will be a strain on the
teacher in correcting and recording. It is need-
less to say that it very much lessens the evil
attending on examinations. A careful record of
all these marks will certainly convince a parent
if his boy is detained owing to any cause. Even
of these four days one day may be taken up
as a general working day. The day may be
especially devoted to excursions or special hand-
work or some school entertainments.

This is specially advantageous to the teacher
in setting questions from all lessons done in the
class, Being a test paper for half an hour, the
questions will have to be short so as to admit of
a short answer. In this manner 10 to 12 ques-
tions may be answered in that time. This system
of examination will be appreciated by such.
children as have been trained in individual
and group work about which we shall talk
presently.

INDIVIDUAL WORK IN SCHOOLS,

In the present system of class teaching and
assigning work for the whole class, the teacher
feels difficulty in gauging the real capacity of
each pupil. The teacher cannot be all watchful
for half an hour when the children are writing a
piece of composition or doing something in their
class. There is always a- tendency to copy from
the neighbour. In a system of individual work
which gives scope for settiog a different exercise
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to each boy, the boys have to do the exercises
individually and if they do not know them they
have to go to the class teacher or to any bright
pupil for help. Moreover each boy or girl may
be doing the exercises at his or her own pace.
There is ample scops for the bright or the dull
boy also to progress at his own pace. The real
difficulty is for the teacher to prepare a set of
cards of individual exercises for pupils. This
forms one of the essential equipments of the
school.

LARGUAGE EXERCISES IN INDIVIDUAL WORK.

1 give below a list of Exercises in individual
work connected with language lessons,

1. Picture and Name Cards. Children to
read a word and put it side by side with the
picture representing the word.

2. Word building. From a series of covers
containing letters of the alphabet arranged in a
certain order, children build words.

3. A picture and its contents. Children to
study a picture, study the words contained in the
cover and arrange the words against the pictures
corresponding to the former,

4. Pick out words with a particular ending
such as &, &, L@, e, 4 g, @, etc

8. Grouping words such as names of trees,
flowers, vegetables, eotc.

6. Read the sentences ia a cover and place
the sentences against the pictures.

Bxample : Potter: He makes pots,

Farmer : He ploughs the fields,

7. Study the sentences in a cover and pyt
them in the proper order: the sentences may be
mixed up.

THE POTTER AT WORK.
Example: 1. There is clay in front of the
house.
2, The potter puis the wet clay in
the centre of the wheel,
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3. Then he turns the wheel with
a long stick.

4. When the wheel is turning he
shapes the clay into a pot.

8. Write 4 or § sentences on a picture pasted
over a piece of card-board, leave some blanks in
the sentences. Mix these left-out words and let
the children choose the proper word for a blank.

?. Make & scrap book of pictures and let
children write short sentences about the pictures.

10. Paste a picture

) , preferably a coloured
picture,

' on a piece of card-board. Write some
Questions underneath, Iet children answer the
questions by looking at the picture.

Example. Picture of village life:

Questions: 1, Isthisga village, town or city ?

2. Why do you call it 8 village?

3. What animals ang birds da
you see here ?

4. Why does the man g0 up the
cocoanut tree?

0. What are the women doing
with the pestles in their
bands? etc, etc.

11. Frameg riddle in three or
and ask the question “ what is it” at the end.
Put 5 or 6 riddles in each cover and distribute
these to the children of the class., This is a very
effective way of teaching silent reading to child-
ten and making them think about the solution.
The teacher should also see that the riddles are
clothed in pleasing language which will interest
children. Intelligent children will certainly ex-
ercise their brain in framing new riddleg and any
attempt in this direction should be encouraged and
appreciated, This exercise stimulates original
thinking and the use of choice vocabulary,

12. Grouping of words in sets of 8,4, or b
words each. Much has been said about this in the
article on Children’s Clups [Ses " Educational

four sentences,
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Review,” May and June 1930] under the heading
" A Game of Literature for Boys and Girls
13. Mix words (@) Singular and plural.
() Masculine and feminine.
(c) Words and synonyms.
(d) Words and antocyms.

and make the children group the words in a
particular order as shown above.

14. Give sentences to children and let them
choose the subject, predicate and object.

15. Give them a long and involved sentence
which they have to break into short and simple
sentences.

16. Pick out compound words and split them
into simple words.

17. Frame questions from a long paragraph.

18. Pick out words containing the letters

(a) = p

(b) &y er, .

(c) o ar, aw,

(@) és, anp, eini_.

() @ = @; Y& P& O ; Ca.
Cem, Cop.

(f) ® ™, e, Qp, Fp,

These are indeed necessary to be done in all
classes for giving them practice for seeing the
words and making them familiar with the usage
of these special difficulties. By practice they can
learn to become perfect. These preliminary
exercises would lead to good resultsin a dictation
or a composition exercise.

In this manner any amount of exercise may
be set for children, Some exercises may be based
on text-books also, especially exercises numbered
14, 15, 16, 17, 18 assigning the portion to be
covered by each children. Different lessons or
paragraphs or words may be assigned to in-
dividuals or groups in the class, thus facilitating
individual attention to work. It must be clearly
understood that this procedure does not take
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away class teaching, explanation, and reading
of a particular lesson, Each child is to be given -
an opportunity for reading in front of the teacher,
while the others are listening to the reading.
We may notice that interest in the subject will be
losing and after some time it will be necessary to
deviate the other children to some other form of
work. During that time it will be advisable for
the teacher to have recourse to any of the exercises
written out for other subjects. Specially the
subject of Arithmetic allows great facilities for
writing out individual exercises. I have elsewhere
chalked out a course of exercises in Individual
Exercise in Number [vide " South Indian
Teacher,”” April 1931).

ENGLISH IN THE ELEMENTARY SCHOOL.

The language of the child is learnt at first by
imitation By this faculty of imitation there is a
possibility of the child learning other languages
as well. We have come across children speak-
ing two or more languages in the petiod of
childhood. But how far there is opportunity
for the development of all these languages side by
side is not known to us. English, though a
foreign language, has a great demand and the
children and the parents are anxious to learn.
From the eagerness of the adults of the Adult
Education class, one can understand their eager-
ness to acquire working knowledge of the foreign
tongue. But there are very many children tg
whom this foreign tongue stands as a great barrier
in their progress of learning in other subjects and
thus improving themselves. To such pupils this
foreign tongue should not be made compulsery.
If they are inclined to improve the subjects they
favour such as Language, Arithmetic, Handwork
or General Knowledge, they ought to be allowed to
do so. As at present constituted, the Elementary
Schools do not contain teachers who could teach
this foreign tongue to children. In the Schools of
To-mortow provision is made for the teaching of
the foreign tongue. Such pupils who wish to pasg
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out of the Elementary School without any pro-
ficiency in English should be allowed to have
special certificates recording their progress in the
other subjects.

In this school, provision should be made for
these children to improve the other subjects.
Hence there is need for having a Vernacular sec-
tion and another an Anglo-vernacular section,
special teachers are therefore necessary to look
after these two different sections, though in all
other subjects except English the children of a
class sit together and work together.

EpucAaTIONAL FREEDOM.

To those who feel complete responsibility to

a ,work entrusted to them and to those who almost
dedicate their lives to this education, freedom
ought to be given to work on lines which they
chalk out for themselves To them the school,
the time-table the scheme of work, the text-book
and last but not least the head teacher should
not be made the objects of standing obstacles.
On the other hand, these should be elastic as to
allow a good amount of freedom to the
_teacher. Those who love freedom of action to
themselves should give freedom to their own
subordinates. Teachers who love to have such
a freedom must be prepared to give freedom
to those children who come under them This
much coveted freedom, if used properly, would
certainly be yielding beneficent results. In
teaching children no uniform method can be
forced on the teacher or the pupils, but the teacher
should be allowed a certain amount of freedom
of action which he uses profitably to ths cause
of education and to those pupils who come
under him. There is nothing in a name
but in the spirit underlying it. Any method
bowever valuable it may be in other circumstances,
must have to be modified to existing conditions.
This modification should be done by the teachers,
This freedom is also combined with careful
guidance by the teacher towards tha pupils,

[Jouy 1931

Montessori lays great stress on the spontaneous
freedom to children and in her school the
children are allowed to take any set of
apparatus which pleases them for the time being.
If they are exhausted, they are allowed
to handle various other apparatus and learn
about them by handling them and by playing
with them. Such freedom should be given
to our children and the teachers have to direct
the freedom to flow in the right channel.

TH& SuprREME OBJECT.

The supreme object of education is to make the
children grow into the right sort of citizens with
sound character, and with a keen desire to learn
more and give their best to their country. The
object is also to imbibe in them the value of self-
belp, and perseverance in their work. The value
of education is measured not only by the pro-
ductive or the earning capacity of the youths but
also by the measure of their usefulness to the
society, community and country as a whole.

In order to achieve the supreme object, the
whole school is responsible. All teachers should

have this object in view during all the periods of

the school and while teaching each subject of the
curriculum.  All teachers shara the general work
in schoo! such as

1. Imparting of moral instruction and telling
of important news in school assembly,
2. Supervision of games, gardens and farms.

3 Attending to the sick and looking after the
cleanliness of children.

4. Watching the work and play of children
outside school hours and advising them.

& Helping the children' when they are ap.‘

proached for belp either by parents or children,

6. Looking after the general administrative:

work and thus helping the head-teacher. '
All the several departments of the school work

hand in hand in order to achieve th

X is supreme
object. : .

4
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EAcH TEACHER AN EXPERIMENTER.

Each teacher must also specialise in some
branch of child education apart from giving his
best to the children assigned to him. The follow-
ing pieces of work deserve to be specialised by
the teachers :—

1. Nature experiments in and outside the class-
room.

2. Planning goographical excursions.

3. Making schemes for individual work in
(@) Language and () Number,

4. Studying some standard tests of intelli-
gence, adapting them, testiog the children under
him, and comparing the results of children with
those obtained previously.

5. Examining the tastes of children using the
library.

6. Making use of the leisure time in suitable’

bobbies connected with the education of children
such as running children’s clubs or organising
vacation lectures or holiday camps or excutsions
for children.

7. Making of toys, using simple things and
with Jecs of tools,

B. Studying educational experiments in other
lands.

9. Studying the special reports on children
such as medical inspection, etc,

10. Preparing suitable aids to teaching.

Thus each teacher must have an educational
hobby as well.

The teachers residing within a locality should
divide the locality into several wards, and each of
them should assign for himself one ward and
superviss the children in his own ward. These
children may not all be his class children but in
the matter of helping them and locking after them
he acts more or Jess as a guardian. Thus by a
healthy co-operation in the school staff, the school
will achieve the supreme object of education.
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THE SCIENCE AND ART OF EDUCATION.

We always hear that in most cases the theories
of the Training School are nowbere practised in
the ordinary schools. The teachers of the
** Schools of To-morrow ” will remember this
attack and give a practical shape to the science of
education. The art or the practice of education
must bave a scientific basis and the science is
evolved out of a series of practical experiments.
I really consider that our forefathers who have
coined some valuable riddles, given us interesting
number of puzzles, and coined 2 number of inter-
esting stories to children, have by their intuition
developed the science of education into a fine art.
It is given to us to develop this art of education
through constant observation of, and experience
with, children,

ScrooL DISCIPLIRE,

There is beauty in the noise of children, in the
movement of children as also in the silence of
children. There is beauty in doing intense work
and in spontaneous play, when the beauty fades
away and becomes ugly, this noise or silemce
becomes distasteful to scheo! discipline. School
discipline tberefore cannot be measured by the
silence or the noise of the school, but by the
beauty underlying the same. While on an ex-
cursion to watch the birds, there is beauty in
silently lying down and watching the birds. In
an assembly for priyer, there is beauty in strict
silence. In watching the children at play, the
spectators give expression to their inward joy or
sorrow by spontaneous shouts or cries. So long
as the shouts or cries do not disturb the progress
of the play of children, these are well-intentioned.
They cheer up children. When the shouts are
the expressions of hatred or jealousy, they are
undesirable When there is a simultaneous move-
ment of the parts of the body in a school drill,
there is beauty in silence. When at the end of
the drill, there is an orderly rush for free games,
there is also a beauty of movements, The schanl
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must be the training ground for practising free
self-discipline. '

Therefore the school discipline depends upon
the training given to children in their class-work,
out-door work, assembly hall and everywhere.
They are trained how to behave in all these
places. Every evening it seems desirable to have
a whole school drill for a few minutes, and every
morning a prayer or an assembly talk.

In looking after the discipline of the school, the
children of the school also help the teacherss A
batch of volunteers chosen from the older pupils
will watch the children's movements and when
they are not beautiful, they themselves set them
right. Telling tales or ever-bringing complaints
to the teacher or the head-teacher should be
deprecated. The policing work of the teacher
or the head-teacher should be lessened and must
go and the fear of children towards the teachers
should be replaced by respect and love. We fear
to do a wrong thing and only when we doa
wrong thing we fear God or the teacher. But
when we always intend doing a right ot a beauti-
ful thing, we should love and respect God or the
teacher or anybody else. These volunteers are
to be trained for responsibility and not to exercise
authority.

In this connection it seems desirable to me to
have the Scout system merged into the general
educational system instead of having it as n
separate movement and training only a few boys
of the school as scouts. Each boy or girl should
bave the * Szout’ or the ** Girl Guide ™ spirit in-
grained into him or her respsctively. The spirit
of social service, looking after the needy or sick,
helping a cause or an organisation through peace-
ful work—all these should engage the attention
of all the boys and girls.

PUNISHMENTS.

The subject of school discipline leads to punish-
ments. Punishments when administered are in-

[Jusy 1931,

tended to be corrective, and when a punishment
does not produce the needed correction, it has
become futile. The punishment meted out must
produce a change of heart and not be merely an in-
fliction of bodily pain. There is a proverb which
says that good words are more lasting than punish-
ments which produce bodily pain. The painis soon

forgotten while words which get into the heart

produce an everlasting benefit.

It is understoad that all actions of the teacher
are controlled by a moral code as against legal
enactments. The power to punish is also given

to him by this moral code. We are all (in-

cluding my humble self) answerable to God
for wrong punishmants. In a majority of cases,
the punishment is the outcome of a certain form
of anger or discontent in our mind. For exampls,
if a boy does not work a sum cerrectly, he is
punished. The punishment is not the wanton act
of the teacher to inflict pain. But it may be that
the boy may be too backward for the class. He
might have bsen promoted or admitted by some
pressure brought on the teacher or the head-
teacher by some outside influence. So the cause
for this discontent is not the boy who received
the punishment. But we teachers, head-teachers
and the parents are all closely connected for pro-
duci.ng such a discontent. To such a boy the
punishment itself cannot produce a correction.
The four devices for correction are said to
be Sama. Dhana, Bedha and Danda, This
Danda or punishment is reserved to the last.

If we think that the previous gensration of
teachers and that our own teachers punished
us while we were young, it should not be
understood that we also should inherit the
same power of punishing and copy their practice
every day. -

There are some cases where punishments
are needed such as in meoral offences. Even
he.re. we have to administer the same with a
spirit of moderation, justice, sympathy and love.

Jory }
The , devices may be practised step
ier to control ourselves.

by r
o _¢ to touch a cane.

" te up our minds not to punish under

on and practising this for a few days

m N -.l‘ sssion. Whenever we raise our hands,

we g} ' il very soon think of our determination and
"the halter to the hand.

Giving up the practice of knocking on the
head or pulling the ear. Theseare very injurious
to the child.

We can all practise some of these things
taking a vow on a particular day, for example,
when a boy bleeds as a result of the teacher
unconsciously punishing him in a wound ot
itch, on an important day when he himself
feels that he has overdone his punishments
or any other religious day when it appears to his
heart to refrain from punishing children. These
are all sure ways of controlling ourselves.
Towards children of delicate body and health
we shall bave to be very careful. In all cases
of unconscious punishment we shall express our
remorse and regret to our children and their
parents.

At the same time I cannot but feel that
sometimes the parents themselves come to us
and remind us of the proverb ** Spare the rod and
spoil the child.” I should like to answer,
* Dear Sirs, the same proverb applies to you as it
applies to me. In the making of the child the
teacher and the parent are both sharing the
responsibility of directing, guiding and the practis-
ing of good habits. This direction, guidance and
practice is equally important in the learning of
school subjects. The punishing power is not the
sole right of the teacher. I do recognise the value
of the power vested in me and exercise it at the
right time."”

Equally so there are some parents (and

probably they are few) who feel offended  at - By

XXXVII—65 78
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the teacher inflicting even a small punishmeut
on their children. It is very difficult to briug
round some of them. On the whole I would pray
to God and say within myself, * Oh God, forgive
me for tha past sins and condons my past actions.
Give me that strength of mind to think and feel
before I do a hasty action.” Children too may
be consulted as to the nature of punishment that
can be given to children for committing grave
mistakes.
REWARDS AND PRIZES.

Closely connected with punishment is the award
of prizes and rewards. Just as we all feel
that we should not commit excess in meting
out punishments, it is equally necessary to exercise
caution in the award of rewards and prizes, Some
schools spend thousands and hundreds in prizes.
As a poor nation, we cannot afford to spend
much on prizes. Just as the Grecian nation took
pride in the award of the olive crown as the
greatest reward, we too should be contented with
a humble gift as a suitable reward for any good
action. Certificates and shields are also to be
substitated for rewards in kind. Children who
do good work in the class or outside must
bave their names written down in a school-
shield which could be preservad throughout. The
award is the recognition of good work and is
an encouragement for doing better work. Apy
prize given for such an action, however humble
it may be, is an indication of the appreciation of
the judges. It is necessary to point out the value
of these prizes and rewards to children. Honesty,
perseverance aad industry go a great deal in
winning & prize.

PrivaTE TUITION.

One delicate point which the teacher has to be
careful about is the problem of private tuition.
It is money that brings one into rupture with
another. It is this run for money that brings
on hatred even among men of our own ranks,
tuition is probably the only honest

\; ly\k& 2
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means of supplementing our poor income. But
so long as it does not bring us inte batred
with another, into contempt with others, it is
safe to have recourse to private tuition. But
when bad qualities accompany it, it is better
to be cautious than risk it. It so happens that
the nobility of the profession is marred by some
stray indiscreetness on our part in the matter
of taking up this work, though honourable it may
be.

It is hoped that the future scheel will not give
room for some of these * black things * in the life

of the teacher, ie, punishment and private
tuition,

ScHOOL EQUIPMENT.

In the foregoing paragraphs I have outlined
a few things which tend to produce a good
effact on the public with regard to the work of the
school judged as a whole, but still there are
many things which tend to create a good effact
in teaching. The first is school equipment
with regard to teaching aids. Under school equip-
ment should be included school furniture, labora-
tory, library, and teaching aids. As a teacher
I consider the last item to be very important; the
subject of teaching aids has been very dear to
me. As a result of my thoughts and humble
practice, I have been able to device a number of
teaching aids. I have been also giving expression
to some of these mew teaching aids through
educational journals and talks to teachers, In
some humble measure I have been able to meet
my own personal demands by personal work,
It has been also possible for me to help
a few people here and there, But there is
going to be a very bright future for any
teacher’s co-operative undertaking for the
preparation and sale of these teaching aids
There is beginning to be a demand from
teachers and managers for teaching appliances.
At the same time there are ever so many
things which teachers could themselves mgke

[Jory 1981,

for their class or school. For a would-be teacher
the period of training is the best period for
equipping himself with teaching aids and this
he must continue even after this period of training
and while he is a teacher. These aids form
important supplements to the *Notes of Lessons."”
Some time during the week end or term end
holidays must be devoted for the preparation
of these teaching aids, It was a happy thing
to ses many teachers coming forward to do
useful charts and teaching aids in the Refresher
Courses for Elementary Teachers recently or-
ganisad for the first time in Palghat. Many
of them went away with the thought that
they themselves could produce a text of useful
things. It will ba passible for the teachers to make
these teaching aids with the help of the pupils in
lessons in school hand-work.

ScHoOL-BOOKS.

The Three R’s form the key to knowledge
and hence school books in the Three R'’s shauld
engage the attention of all school-masters.
It will be a grand thing indeed if a school could
have its own press and bring out its own
publications and newspapers. It is hoped that
at least at some distant day thers will rise
a self-contained school with ga printing press
attached to it. As it stands at present, the
school teachers must make a complete study
of these books oo Language and Number and
General Knowledge and make a good selection.

As far as Primers are concerned, I feel
quite certain that it is within the possibility
of each teacher to supply the babies with a
good manuscript reading book. In such a
book the teacher can follow his method,
choose his own words and through it educate
the children in the bast manner possible.
First of all the teacher can make out a list of
all familiar words to children at the ageof 4 or 5,
arrange these words in the order of sequence of

lessons and rearrange them so gs to suit the

Juny 1931.]

plan he is to follow. A perusal of a dozen
popular Primers reveals the introduction of
nearly 1800 words in those books, the words
in a book ranging from 200 to 700, while the
familiar words come to about 500. Thus many
Primers contain unfamiliarand un-understandable
words to children. Practice in the reading
of familiar words through play-exercises creates
a thirst for reading.

A close study of the Readers brings to light the
introduction of several topics in the Readers.
There are also books specialising in the
general subjects such as Nature-Study, Hisiory,
Geography, Civics, Health, Moral Instruction,
Stories, etc. It is indeed a difficult thing to
choose an ideal book and it is also unwise to
prescribe half a dozen language books which
deal in detail with all the different branches
of learning. It is not possible to finish the
books and text-books alone do not provide the
children with all the materials necessary.

If we are keen about widening the general
knowledge of children, we ought to create
in children a wider field for choice of books
than the text-books and that could be done only
by starting & children’s library. I was indeed
glad to note a number of children visiting an
educational exhibition glancing through the
pages of some manuscript books entitled * The
Children's Treasury.’” In these books were
written such stories as the fly, the monkey,
the crow, the little children, the four songsters,
the tiger, the traveller and the jackal, the thres
pigs, the three bears, the old man and his son and
the ass, Tenalirama and the horse, etc.

The small attractive and illustrated hand-books
attracted them very much and the young visitors
introduced each book to the new visitor.
They like short books which they could read
and finish in a short time. Very few children
for example read through the whole of the
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text-book even if it be in a language known
to them. They want newer and newer things
to handle and learn. This thirst for new books
could be satisfied only when a school can have
a good collection of children’s books.

Exercise cards printed in quarter sheets of
paper will be a good substitute for text-books
on Arithmetic. The exercises may be varied
and the difficulty of copying the same from
a black-board or to the dictation of the teacher
will disappear. In the latter case there is a
tendency to copy or taks down wrong figures.
In the case of these cards, the answers have
to be verified with the help of the teacher,
The number of exercise-books also could be
brought to a minimum by avoiding unnecessary
books for subjects such as Nature-Study, History
or Story, retaining of course books for increasing’
the reading power of children. Slates may
continue to be used for writing work in the class.

SPECIAL CLASS-ROOMS.

In the schools of to-morrow there isa necessity
for equipping special classsrooms for the teaching
of lessons on general knowledge. If the school
is to be converted into a miniature world, then
it is necessary to be fully equipped so that children
may take in much knowledge by obsetvation,
guidance and experiment. These rooms should
be furnmished with charts, pictures and other
apparatus and appliances necessary for the teach-
ing of general knowledge. _It is just a museum
for the school itself.

On some days in the month, the children
should be treated to some Lantern and
Cinema Shows which would widen their general
kuowledge. On these days specialists may
be brought from outside and requested to
address the children. It will be an interest-
ing experiment to watch children how they
view these extension classes. Excursions and
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open-air lessons also form a means of teaching
through life.

HAND-WORK AND PRACTICAL WORK FOR
CHILDREN.

Equally important is the teaching of handi-
crafts to children through simple hand-work. A
course of band-work will include paper work,
card board, clay and wax models, reed, palm-
leaf, broom and needle work, and exercises in
free-arm, outline and colour drawing. The
materials for such a general course should be
chosen from those which are available in the
locality. In this respect the need for & change
of band-work to girls will be found necessary.
As remarked already, this time may be used
for the preparation of some teaching aids to
school and for assigning some practical work
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connected with the teaching of school subjects.
Hand-work isanother means by which the children
learn about things and hence it is pecessary that

this should be correlated to the other subjects of
the school curriculum.

In the * Schools of To-morrow,” provision will
have to be made for special work rooms for
teaching some manual work and work of art
which would be useful for earning a livelihoods
These are more intended for training children
who will like to enter life after the elementary
school career.

All children will however take interest in
hobbies. They select their own hobbies from
& list which is hung prominently in the ** work-

rgom." They also see some models of the hobbies
and hand-work.

(To be continued).
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PEDAGOGIC HONESTY.

By MR. Y. LOCANADHAM,
B. H. School, Peravali.

ONESTY is the soul of every profession.
. In soms, every policy is the best honesty—

the reverse of the old-age ' Honesty is the best
policy.’ In trade and politics honesty changes
and has variable definition. For the trader,
profits are his chief concern and for the politician
means do not matter if the object is achieved.
The law gives benefits of doubt and the lawyer
weaves out his story to create all doubts if not
to remove. The bread-winning professions
dependent upon manual labour cannot adopt
a policy of dishonesty at the cost of the daily
bread. Intellectual protessions do admit of the
pursuance of dishonest paths with least mental
or physical annoyance. Of all the professions
belonging to the latter group, the teachers’ is the
one that has no necessity to stoop to dishonesty
and for the teacher there is nothing to conquer
or gain, Perhaps that is why it is termed the
noblest of professions. The Gurukula teacher is
the model of this noblest profession. Imparting
of knowledge is his aim and end. He is not
botbered by promotions, percentages of passes and
failures. The register of unemployed graduates is
never kept by him. The bureau for employment
is not opened by him. These things were unknown
to the ancient seats of legrning. Orient or
Occident. When the intellectual attainments
were begun to be estimated on the basis of
examinations and degrees of the Universities,
doubts arose and the benefits of doubt had to be
considered. To err is humao and more so with
the jugglery of examinations. Complications
arise and with the advent of monetary valuation
of "varsity degrees the holy teachers of cultura}
centres bave to go astray and stoop. Rivalry
and competition, and rewards and punishments

have their own tale to tell. Thus the scape
for dishonesty took its birth and began to grow.

To begin self-introspecting and expose some
of our weaknesses is perhaps most unpalatable
and annoying but a truth-seeker never gives up
such examination. The teacher's profession has
become the last resort of every bread-winner and
there are few conscientious men that take up the
profession for the sake of the profession itself.
The pupil that enters the portals of a training
institution is not made to feel that he is prepar-
ing himself for the noblest of professions. The
course of instruction in lower stages savours
half to half the insipid school study and in higher
stages, some cut and dried methods are served
and these are swallowed. There the training
stops. All methods learnt and unlearnt are proof
against all assimilation or adoption. The trained
teacher is the most untrained teacher, for, the
environment in the school room staggers him
and the dry bones of his balf learst methods.
Here we have got our set of ‘pucca’ teachers..
These have their Kindergarten ways, the
Concentric and Dalton plans, the Direct and
Project methods and a host of other  schemes.
What should he do with all these ? If he does
not. display some of these, the authorities in
power may dub him unskilled though trained.
Any adoption ol these cut and dried methods
in the school room ends in chaos. After all the.
pupil is not made after or for these msthods.
The human nature is always in revolt against
the man-made plans of learning to be wise.
Hence the machine cut teacher begins to observe
the superficialities of all methods. A salf-decep-
tion begins and takes root. He means ng
dishonesty but there is a sort of swindling if
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such a term can be used. In the realm of such

a teacher, the pupil is only a subject subordi-

nate to all methods. No matter whether the

pupil knows the Geography of the district or
not there is the ground map of the district in
the school garden with the rivers flowing, the
names of the taluqgs drawn in green herbage
and with such sight arresting decorationss Go
to the class room and question the boys on the
routes for a cyclist to tour the district. He will
at once blink, Recently a D.E.O. in his annual
visits to the various schools questioned the boys
in the higher forms on the local geography. He
was stunned to find a hopeless response even in
schools where there were Geography special-
ists. We know there are schools where the
white-washed walls are filled with coloured maps
advertised to be drawn by pupils only. Models
of irrigation channels with locks, water wheels,
wind mills and such other exhibits of wood,
paper and clay are made to receive the Inspector
favourably disposed towards the schools and
the moment he leaves the schools, all thess

articles of exhibition are assigned to

safe
custody.

While these things ate made, one or
two pupils’ services are requisitioned for the
manual labour involved. The bays in the class

room do not know what these articles are for.

The upkeep of a museum in the school is an

instance ta the point. The articles are either

got from Janardhanams or some other enter-

prising firm. ILeaving out these various methods

of honesty in equipment, let us enter the class
room and consider the teacher’s honest methods
in teaching. The quantity of written exercises
and the number of red-ink marks of correction

and the neat covers of note books, etc, make

up what is lacking in instruction. Dictating
summaries and answers to the mest important

lessons and answering all the examination papers
take up three-fourths of the schoa!l hours and
the teacher is there doing all work and no play.

THE EDUCATIONAL REVIEW.

[Jury 1931.

This kind of conscientious teacher is considered
by the manager as the most ‘honest’ of all.
Here let me narrate fo my readers a curious
instance of the writer’s experienca. As I entered
the service 1 was asked by the Headmaster to
take up history work in the lowest class. 1was
asked to teach local history for all history
teaching should begin with ‘local history,’ As
the writer referred to the syllabus he found
curious names and he went to the class prepared
with notes given by the Headmaster who was
the author of the syllabus. All the names referred
to the local gentlemen that were living in the
village. As the writer went on with the history
of the persons one boy stood up and exclaimed
** Sir, the gentleman whom you are describing is
well-known for his hay stealing, etc.” If local
history is to be interpreted as above, I do not

know what the pupil will understand of history,

This is by the way. Lastly we have to consider

that great thing—the examinations. This final
and all embracing test of the achievements of the
teachers and the taught is the crux of the whole
matter, This mechanism of examinations, being
the most vague thing of all creations is full of
manipulations and moderation boards, Nothing
definite is assured. Waste and wastage are its

results at the several stages. Committees are

set up to eradicate evils and formulate new
schemes but they end in producing more compli-
cations leading to the so called ' slaughter of the
innocents.” All these are honest methods of the
noblest profession! Questions are set in and out
of portions sometimes to display the examiner’s
skill, percentages are fixed beforshand, papers
are valued by a number of hands and what not,
All this to test the degree of efficiency and the

level of wisdom. Indesd a very unique test
unknown to the ancients! ' :

As for other corrupt practices that are the.
direct results of the manager’s interfersnce in,
the internal administration of the school, the lesa;

Jurny 1931.]

said the better. Coming to the honest ways of

the Headmasters' general supervision, all

teachers are aware of this item and at my hands
it needs no elaboration. It is not given to all to
take up sides with the manager and practise
methods subversive of the professional honesty.
In the interests of prestige and economy so
much is done that I have no space to describe.
The headmastsr often considers himself the
repository of wisdom and he does handles in his

own way ihe machinery of organisation and

discipline. Public matters such as education

principles and practices are explained in his own
light and the mass of the other assistants is

considered a purely subordinate body perbaps

with no experience and originality., Such self-
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conscious headmasters are many but their days

are numbered in these days of democracy and
self-government.

Such are the ‘honest' methods that have
crept into our profession. I have tried to expose
the worst of them and there may be many more,
As teachers belonging to the noblest of profes:
sions, let us not try to camouflage the manager
and the public to serve our selfish ends. Ours
is a task for which no rewards are necessary.
Managers and examinations are not our concern.
Let us pursue the profession for the profession’s

sake and may we not tarnish its fair name with
black marks of dishonesty !

THIRUKKALIKUNRAM.

BY MR. L. N. GUBIL SUNDARESAN,
Teppakulam, Trichy.

Thirukkalikunram or the Hill of the Kites is
situated nine miles to the south-east of Chingleput
and is easily reached by motor car from Chingle-
put Railway Station in half an hour. This place
derives its name from the fact that two kites or
vultures visit this place daily at noon and take
their food and are said to be doing sofrom a very
long time. The visit of the two birds is even re-
corded by the Dutch writer Havart who visited
this place in January 1681. These vultures which
look very old are considered to have been two
sages cursed to assume their present shape. These
sages were two brothers, the elder devoted to Siva
and the younger to Sakthi his wife. They began
to quarrel regarding the superiority of the deities
they worshipped. They did not cease their quarrel
even when Siva himself intervene!. So for the
fault of having loved their respective gods too
well but not wisely, Siva cursed them to become
vultures. The feeding of these vultures,
which are considered sacred, is an elaborate

ceremony and draws a large crowd to the top of
the hill.  As soon as the mid-day pooja is over,
the Pakshi Pandaram, as the man who feeds
these birds is called, basmeared with ashes and
wearing garlands of rudraksha (beads) cames to
the small rock with cooked rice mixed with sugar
and ghee. Soon after he arrives, he performs
paoja and the crowds see the two vultures hovering
over their beads and slowly descending to the
rock. As soon as these birds stand on the rock,a
great silence prevails among the audience, lest
these birds should be scared away and the rest of
the ceremony is witnessed in silencs. 'Che Pan-
daram prostrates before the birds and places two
cups with ghes on the rack, and the vultures
approach him and take the food from his bands.
As soon as they bave finished their meal, they fly
away and the food that is left behind is distribut-
ed among the worshippers who sometimes pay
for the same as it is beld sacred. As only these
two birds come daily at a fixed hour, and as they
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are not seen in the place at other times of the
day, the ordinary folk believe that they bathe in
the Ganges every morning, have their food at
noon here and go to Rameswaram and worship
there in the evening, returning to Benares in the
night! The feeding is a very interesting sight
anyway, and no one who visits this place can
afford to lose this sight.

The hill on which this nice temple stands is
called Vedagiri, the hill of the Vedas. It is five
hundred feet high and the top is reached by two
paths of stone steps—one for going up and the
other for getting down. On coming down from
the top by the descending side, one comes across
a mandapam, the pillars and cells of which are
carved out of one stone, and this cave appears to
have at one time been a place of worship of three
gods comprising the Hindu Trinity. The hill
itself is considered very sacred and a walk round
it is credited to give not only spiritual healing but
to cure all “the ills that flesh is heir to”’ as well.
Indra, the god of the thunderboit, is said to have
worshipped the deity here and it is believed that he
still does so, though once ih twelve years passing
round the temple in the form of a thunderbolt !

There is a beautiful tank at the foot of the
bill, which is known as Sankha-thirtha. The
water of this tank is considered to be very effica-
cious and even now occasiopally right-turned
conches are said to be found in it. The finding
of this kind of conch is an occasion for great
festivity in the temple and attracts a large number
of pilgrims. At the foot of the hillalso there is
a beauiful temple with a small tank inside it,
The view of the hill with the temple at its top,
from this small tank is one that no one should
miss.

The climate of the place is mild and on this
account and on account of the medicinal pro-
perties attributed to & walk round the hill, this is
considered to be a sanatorium, and people from

[Jory 1931,

Madras visit this place for their health also, It
lies on the road to Mahabalipumm. and persons
intending to see the latter place can do so with
great convenience by breaking their journey here.
There is also a nice farest bungalow for travellers
situated at the foot of the hill amidst beautiful
natural surroundings. '

PRE-MUSALMAN INDIA

Yolume I-—PRE-HISTORIC INDIA

BY
V. RANGACH ARYA, M.A,
Professor of Indian History, Presidency College
Madras, '

Price Rs. 5.
Vol. II. VEDIC INDIA—TI4n ¢he Press,

. KALIDASA
Being a critical appreciation of his works
IN TAMIIL

By K.S. RAMASWAMI SASTRIAR, B.A., B
Sub-Judge, Tanjore,

Crown 8vo. about 200 pages. Price 12 as,

Approved as suitable for school use, vide Fort Saint
George Gazette, Pt. I-B, dated 19th April 1927

—

The Principles and Methods
TEACHING GEOGRAPHY

BY
G. D. TAMASKAR, M, LT,

Spence Training Oollege, Jubbulpore,
Crown 8vo, abont 200 Pages, Re, 1.8.0,

L.

SRINIVASA VARADACHARI & Co
190, mounr ROAD, MADRAS. '

PASSING THROUGH GERMANY.

By PROF. G- M. JADHAV,
Hon. Secretary, Deutsche Gesellschaft, Parel, Bombay 12,

*‘Is it memory or dream ?

Ah, T know it not :
Wondrously alike they seem.
Visions unforgot,

Live in dream or memory,
Beautiful eternally.”

Students, teachers, professors, business men,
editors and others who are interested in German
language, Garman history, German culture, German
cities, and German Uaiversities, should write to
the Terramare Office, Berlin, Germany, for a copy
of *Passing Through Germany’. Everyope will
receive a copy fres of charge, Tunis book, publish-
od every yuar, coutsios very interesting and use-
ful information, Please ¢end a copy of this arti-
cle with your letter,

Everyone should also write for a list of books
about Germany published by the Terramare Office.
o ttis list the following cficr is made :—

“1. Please name the 10 best English or Ameri-
can works which you would recommend for
tranelation into German.

2. Please name the 10 best German works
which you would recommend for tranelation into
English.

3. What recent edition of a German work do
you coansider the best ?

Everyons answering the above questions ia
detail will receive a small copy of a Gorman
literary work, as an expreesion of appreciaticn on
the part of the TERRaMARE OFFICE.” :

¢ Passing through Gtermany ’ contains articles in
Boglish by the best authors of the enbjects con=

cerned. A short account of the anthors is aleo given
in the book. As usual ‘Pussing Through Germany’
is the work of German thoroughness and eficiency.

Passing through Germany, we may one day
come to Weimar and remember that it was more’
than ninety-nine years ago that a great Gere
man poet, perhaps the greatest, breathed his last,
In March 1932 it will be the 107th anniversary of
the death of Goethe, Let us hope that in India
wo shall be able to celebrate this event in the
right way. Goethe requires no statue or mopu.
ment to his memory, His workse are there to
make his name immortal, he will live, or rather
the German language will live on btocause of the
dramas Goetbe and Schiller wrote. This is not
an exaggeration. After all, the greatnese of a
language is to be judged by the works it possesses
and the German language may well coneider iteelf
lucky that there were men like Goethe, Schiller,
Lessing,

Qarlyle once said : * The true University in
these days is & collection of books.”” Letus hope
wo shall have a good German Library (Goethe-
Scbiller [ustitute if you like), which will commemo-
rate the 100th anniversary of the death of Gosthe,
Passing through Germany, maoy Indisns must
bave had this idea in mind. Deutsche Gesell-
schaft, Bombay, is making an ¢ffort to have a good
Gorman Library and later on duvelop it into
Goethe-Schiller Lnstitute which will bs of uee to the
whole of ludia,

Indian students who have seen the Sinrkrit,
Porsian, Arabic and other Libraries in German
Uuiversities must woander why there are not similar
Germaan libraries in India,

AMBASAMUDRAM EDUCATIONAL EXHIBITION.

Ao Eleme¢ntary Educational Exhibition is prc-
posed to be held in the Tresrthagathy High
fchool premises on 31-7-31. Teachers’ and pupils’
Exhibits are welcome. Exhibits seleoted as ex-
ocellent by the judges may fetch medals or certi-

fieates of merit, After the Exhibition s over, the
BExhibits will be returned duly to the owners with
tbe medals or certificates. The favoar of earnest
co-op:ration of all those interested in the improve-
ment of instruotion in schools is earnestly solicited.,
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REVIEWS AND NOTICES.

A HUNDRED YEARS OF ENGLISH POETRY:
SELECTED BY E. B. PoWLEY. (CAMBRIDGE
URIVERSITY PRESS). Pp. xiv + 176. Prics
2;. 6d.

" Thie is an attractive little volume of poetical
selections among which the leading modern and
rpcent names are represented, The ficst author in
the book was born in 1784 aod the last in 1896,
80 that the book is meant o represent a hundred
years of Boglish poetry. There is a short biogra-
phical note about each poet prefixed to the selec-
tion, which will be very welcome to readers. It
is wonderful how such a large number of good
pieces have been brought togetter here. Tae editor
tells us in the Preface about the quality of a true
poem, that it says something intelligibly, expresses
its message with due regard for prosody and
makes an emotional appeal, We are anyhow quite
pleased with the selectious offered in the book
comprehending as it does Watson on Wordsworth's
Grave, Thompson’s Hound of Heaven, The Lake Isle
of Inmistree by Yeats, Maxfi-ld on Cargaes,
Blunden’s Alms-women and other poems.

FIRST STEPS IN SHAKESPEARE : A MIDSUMMER
NicaT's DREAM (Pp. 59); THE MERCHANT
oF VENICE (Pp. 54); JUL1US CAESAR (Pp. 56);
MACBETH {Pp. 47), ARRANGED AND EDITED
BY J. DovER WILSON (CAMBRIDGE UNIVER-
SITY PRESS). Price 1s sach.

Arranged and edited as these are by the excel-
lent Shakespeare scholar, Professor Dover Wilson,
the little baoks with limp cloth covers will serve
as & most suitable introduction to Shakespeare for
the youog. Toongh Limb told Shakespe:re’s
stories in a simple style suitable for the yourg, ws
have all along wanted something by which juvesile
readers may be pressuted directly to Shikespears’s
work. The bouks before us do thie admirably. An
account of the story is prefized to each play, the
play itself is abridged with titles at the top of

each page to indicate the principal divisions of the
play, useful notes are crowded at the foot of each
page and further cotes, chiefly for the teacher,
are provided at the end. We hope that every
school, ard even colleges where Intermediate
courses are taught, will lose no time in availing
themselves of these books to spread a koowledge
of Bhakespeare quickly amoog young students,
Another feature of the books is the suggestions for
acticg by students, cven in the clast-room,

—

MoBY Dick, BY HERMAN MELVILLE, ABRIDG-
ED WITH INTRODUCTION AND NOTES,BY C.H.
ST. L. RuSSELL. (MACMILLAN & CO., LTD)
Pp. avii + 212, Price 14, 94.

Interest in Melvills was revived cbiefly after the
addition of a volume on bim to the Eoglish Men
of Letters series. 1t is good to have the famous
novel abridged in the present book, 50 as to be
used by young resders or by those who bave no
time to read the bulky original, Moby Dick is the
nsme of 8 whale, and the book desgribes in charm-
ing style somewhat like R. L. Stevenson’s ‘The
Adventures of a Whaling Expeditiou,’ 1aking us to
remote resLes and strange charuoters,

—

SHAKESPEARE RETOLD FOR L1TTLE PEOPLE :
THE MERCHANT OF VENICE (87 Pp.); Much
ADO ABour NoTning (88 Pp) ReETOLD BY
SAMUEL Davis anp ILLUSTRATED BY ALICE

B. Woobwarp. (G. BeLL & Sons, LTD.)
Price 15 each.

The «fforts to present Shakespeare to the young
have been unceasing, The books before us which
8re very prettily got-up, parrate each story of
Shakespeare’s in simple English, dividing it into
?eparate chapters indicating the significant stages
in the growth of eagh play.

The illostrations are
of course an additional attrag '

tion,

—

Jouy 1981.]

THE Mopg&RN CLASS-BoOK OF ENGLISH His-
TORY—SENIOR Book I—EARLY TIMES TO
THE TupORS, BY E.].S. LaY. (MACMILLAN
& Co., LtD)) PP.192. Price 14 as.

Oane would like to become young again to have
the privilege of learning history from euch excel-
lently-planned text-books like this. The breadth
of view comprehended in the parration, the fre-
quent utilisation of all the best literature on the
topics, the illustrations takea from the most valu-
able sources and the diagrams for graphic repre-
sentation of eveots and changes, all make for a
very valuable text-book, Even the teacher’s work
is lightened by * Notes,” ** Revision work for the
Notebook,” *Memory Tests” and * Written
Exorcises ” at the end of each chapter,

ENGLISH SIMPLIFIED FOR FOREIGN STU-
DENTS, THIRD BOOK, -BY-RANKIN WENLOCK,
(MAcMILLAN & Co., LTD.) Pp. 135, Price
2s. 64.

The author of this book must possess great gifts.
The lessons are very originally chosen and are
extremely cosmopolitan io character. He preseats
a pumber of informing dialogues in 8 secoud
section and a number of bumorous incidents in the
third, Nine appendices give information of various
kinds, of which the grammatical part must prove
very helpful. Alsogether this kind of book must
help to make Eoglish quite an attractive language
to foreign learners.

PoLITICAL PHILOSOPHY OF RABINDRANATH,
BY SocHIN SEN, M:A., B.L~W1TH A FORE-
WORD BY PraMATHA CHAUDHURI, M.A.
(CANTAB), BAR-AT-LAW. (AsHER & Co,,
CALCUTTA). Pp. vii + 236, Price Es. 2-8-0.
Tpe author explains at the beginning what

¢ politios ’ should be taken t(.) mean. The word bas

a wide significance and applies to all aspeots of'the

gocial life. So we have in this boolf an elucida~

tion of Rabindraoath Tagore’s opi.nlons on sub-
joots like the British Goveroment in India, the
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Hindu-Moslem question, educational ideals, the
relation of man and woman and so on, The author
has no doubt brought much industry for his work
and readers will find his book oconvenient for
reference to know what Tagore’s attitude is to any
problem of India. But we are not certain if
Tagore, the poet that he is, should be made to
yield any ¢ political philosophy’ as such, Yet
Tagore is so keenly interested in all human matters
that he h.s expressed views on most subjects, We
wish the autbor of this book had a more polished
style at his command than he shows, He is parti=
cularly guilty of not using the definite article

where it is required, as even in the title of the
book,

GREAT AND GREATER BRITAIN, BY E. D,
LaBORDE. (CAMBRIDGE UNIVERSITY PRESS,
1930). Pp. xii & 170, Price 2s. 84.

This book is the fourth of the Cambridge School
Geographies series and gives a readable account of
the geography of the British Empire, The physi--
cal characteristics of each region and the reaction
of man to his environment are the main elements
of treatment ; besides are included bits of typical
local scenery, natural economic produots and bits
of imperial history. India ocoupies only a minor
place in the treatment and even the latest additions
to the Empire like Iraq come in for some notioe.
Maps and illustrations are good ; and there is a
preliminary esplanation of how a world-map is
made, a8 well as of the sea ways of the Empire,
At the end there are exhaustive questions refer.
ring to each chapter,

THE KARNATAK HISTORICAL REVIEW.

We have great pleasure in welcoming this latest
addition to tbe cirole of historical journals in our
land. 1t is jecued by the Karnatak Historigal
Research Society of Dharwar, which has, among
ite objects, the aim of collecting material for a
comprehensive history of the Karnataks country
and publiskiog a joucnal of historical research and
reports aud books, wherever powsible, The oo+
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tents are attractive in the first number of the
jourval which bas been sent to us; among the
articles of interest are the attempt to fix the date of
the installation of the Gommata Qolossus at Sravana
Belgola ; the fixing of the identity of Triparvata
with Halebid in the Belur taluk of Hassan dis-
trict, the old name falling into disuse when the
Hoyealas established their capital at the place ;
the determining of the author of the Gadayuddha
by an elaborate process of examination, A section
on epigraphic records devotes iteelf to the exame
inatjon of several inscriptions at Haveri, whose
neighbourhood is rich in Kadamba inscriptions.
There are aleo contributions on Jainism in Karnae-
taka and on the administrative system of the
Chalukya empire, besides & note on hero-stones
and their valune to Kannada literature. The Associa-
tion of such well-known scholars like the Rev. H.
Heras, S.J. Arthasastra Visarada R. Shama Sastri,
and V. B. Alur, gives additional value to the
Journal,

THE ARRALS OF THE BHARDARKAR ORIENTAL
RESEARCH INSTITUTE, POONA. Vor. XII,
ParTsS I & I1.

As usual the subjsct-matter of the two parts is
rich and varied. D, R, Shama Sastri, writing
about the forms of government in ancient ladia,
maintains that the evils of despotism were econo-
mic, rather than aparchic, and by the time the
Agamaic theocratic form of government was esta-
blished, civil and criminal laws wera consolidated
and regarded as not beirg susceptible of change,
there being still three forms of restraint to check
the autocracy of the kinge, Regsrding the economic
pbiloaophy of the ancient 1ndians, the same writer
would explain that the evils of the accumulation
of wealth in a few hands were to be remedied by
the religious rites of Ishta and the political duties
of Apgrta; acd be says how wealth has four
kinsmen olaimants, ¥iz., charity, fire, the king and
the thief, while the disregard .alaown to the eldest
of them will eorage the remainiog three brothers,

[Juty 1931

O-her articles in the first part discuss the soeptie
cism of Kantsa, a predecessor of Yasks, the
bistorical data in the drama of Kaumudi Mahotsava
discovered recently by Mr. Ramakrishna Kavi,
and the significance of the initial letter S in
Sandrocottos. Mr, K. P, Jayaswal who writes on
the drama of Kawmudi Mahotsava, identifies
Chandasena of the play with Chandragupta I, and
declares that he wis of a low origin, being &

Karaskara and therefore fit to be regarded as the
sarliest Sivaji of the land.

Ia the second part, Dr, D, R, Bhandarkar traces
Aryan immigration into Eastern India as indicated
in the various strata of Vedic literature and tries
to prove that the extreme provinoes of Eastern
India were Aryaaised, but not Brabmanised, by
the time of Bauihayaos ; and South Bihar and
Bengal were Brahmapised only about the 3rd
century A, D. The next papsr discusses the
nationality of the Gujrs and tries to refute the
thfeory of Mr, O, V. Vaidya as to their indigenous
origin, Yet another ec8ay gives some additional
notes on the foreign elements in the Hindu popu=
Iation and gives an example where the Kushanas
were described as a section of the solar race. Dr,
B. 0. Law disousses the chronology of the
Pali Canon which came to be finally closed in the
last quarter of the lat csatury B, C, There are

other artioles of philological and literary and
grammatical interest as usaal,

——

PLARE TRlGONOMETRY. (BEING PART Il oF
PROGRESSIVE TRIGONOMETRY, BY FRED-

ERICK G. W. Brown (MacMILL,
. AN & Co.
LTD, 1930). Py 4s. .

o Tboug}l written as sapplementary to Part 1 of
rogressive Trignometry, this book is complete in

nself: Before proving the constancy of trigno-
metrical ratios, the author

gecmetrical theorsm on simil
values,

proves the necessary
A orem ar triangles, Limiting
Pproximations and Cartesian co-ordinates

are explained and then ouly the author deals with
theorems dependent on them,

Fury 1931.]

Trigonometrical equations are systematically
dealt with and geometrical proofs are given
wherever possible, Distances betwern _spemsl
poiats of a triangle and properties of quadrilaterals
are more thoroughly and systematicaliy dealt with
than in most text-books of the same standard.
Some of the more difficult properties of quadri-
laterals, usually given as exercises aro dealt with
as theorems. Sime interestiog theorems in Modern
Geometry “are developed in short series of exer-
cises” with necessary hints for solutidns and
interesting historical facts.

A welcome feature of the book is the historical
mattter contained in it. Such references give 3
human touch to the subject acd thereby arouse
tbe interest of tbe pupil, The first chapter is
devoted to a bistorical introduction td the subject
and thronghout the text interesting historical notes
and portraits are scattered, Further, the origin
and root meaning of technical terms are given.
This fenture of the book is bound to eXcite pupils
.oterest in the subjoot and it will be a belp to the
average teacher in arousing the interest of his
pupils.

Another deviation in the right direction is the
space devoted to instruments used in the prz_act_lcal
determination of heights and distances. This ie &
very necessary aud important thing which most
text-book writers overlook. It is not uncommon
that students work out the most difficult questions
in heights and distaoces without knowing how to
mensure even an angle of elevation, This book
will rectify this defect.

A repular polyzon is defived as one which has
ite sideag equa;;. yFor a quadrilateral in which a
circle cau be inscribed, it is proved that ate=b42d
is & necessary condition, and without farther proof,
the author concludes that the condition is suffie
cient. Another feature which a school boy will

not like is the occasional use of double signs in
some formule.

i all text-book writers, the author
alal:::l&:‘sg° =+ . Butit will be an interesting
thing to the pupil if autbors point out thut tan 6
tends to 4 oo or— @ according as 6 tends 10
90° from the right or to the left, and heoce that
tan 90° is indeterminate.

uestions are copious and of varying interest
and  difculty. For some theorems, several
proofs are given.

The printing and binding are good,

— —
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Stories FrRoM ANDHRA HisTOrRY (TELUGU),
BY M. VENEATARANGAIYA, M.a, (LLONG-
MANS, GREEN & Co., LTD.) Price 6 as.
Written in simple Telugu and neat style, the

author of this book has attempted to impress on
the miod of the young readers whata glorious
past the Andhradesa had witoessed The gubject-
matter has been carefully selected with the help
of material, both epigrapbical and literary, and itis
gratifying to mote that no aspeot of Andbra life
and culture had been omitted, The book is bound
to be read with interest by all concerned.

JOURNAL OF THE ANDHRA HisTORICAL RE-
SEARCH SOCIETY, VoL. V,ParrT 8.

The Januery number of this journalis as usual
very interesting reading. It leads with a learned
article on the Recherla family by Mr, M. Rama
Rao. The well-kaown Pondicherry scholar, Prof,
G. Jouveau Dubrieul, comes next with a list of
villages in the East Godavari district where
Buddhist antiquities can te discovered, the objrot
of this paper being to stimulate arctsee logical re-
searches in the district. Mr. R, Subba Rao’s
articles on the Yanadis aud the Eastern Gangas are
full of value to students of South Indiav History.
O'her articles of considerable literary and historical
importance are ¢ The identity of Suresvara’ by Mr.
M. Rawmakrishna Kavi, ¢ Stodies in Vijayanagar
Polity’ by Mr. K. Iswar Dutt, aod ‘lodrabhattaraka
and Gaoga Era’ by Mr. M. S, Sarma, We are
glad that thie Journal of Audhra Research contioues
to maintain its usual level of excellence.

MUGHAL BIBLIOGRAPHY.

Messrs, D. B. Taraporevala, Sucs and Co, are o
publish shortly an annotated bibliography .of books
and manuecripts relating to the Mughals in India,
on Art, Science, Biography, History, Geograpby,
Travel, Literature, Philosopby, Religion, Econ-
omios,Sport, eto,, etc., which is now being prepared
and which will be published early next year. Every
effort is made to make the bibliography as compléte
ge poasible, Authors desirous of haviog their works
included in the bibliography are requested to send
particnlars of their books or magazine artioles to the
Editor of the "lIndian Literary Review,” 190,
Hornby Road, Bombay, as early as possible, The
full titls, author’s name, number of pages and illue-
trationa should be clearly mentioned. Lf possible, a
very short summary of the contents also should be
given. 1f any persons or institutione happen to.
have any unique manuscript, full particulars of
the same should be given, :
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MADRAS UNlVERSlTY LlBﬁARY. Stephens 1 Collected Poems, Q. Religion.

LATEST ADDITIONS.

B. Mathematics.

Leibaiz ¢ Gesammelte Werke, 7 v,

Landsu ¢ Grundlagen der aualysia,

Burali-Forti : Analisi Vettoriale,

Rietz : Mathematischen Statistik.

Bieberbach : Theorie der diffsr), gleich,

Rogosinski ¢ Fouriersche Reihen.

Hurwitz : Allgemeine fuuktiouon theorie.

Bieberbach : Avrlytische Geometries

.- Linria $ Ourve plavo.

Kepler : Astronomi opera omuisa.

Aryabhata : The Aryabhatiya.

Gambioli : Storia della matematiche.

Humbert : Cruvres.

Levy : Cours D' Apalyse.

Janet : d’equations nux derivees partielles.

Picard ¢ Problemas aux limires de la theorie des
Equations Diff-rentielles,

B)onesen ¢ Les problemss des lsoperimetrs et
des Isepiphanes.

Favo : Guomotria Analiticas Proiettiva,

Comessatti : Liozioni di Geometria analiticae,

Julia : Principes Gsometriques D’ Analyse.

Autolykos : Rotierende Kugel

Bolzino ¢ Schrifton.

Dubourdieu ; Reseaux de Courbes et de surfaces.

Schobe : Funkt. theorie in nichtarchbimedisch,

QOoogresso  laternazionals Dei Mathematici 3
Atti del Congresso Internaziooale.

Vogel : Agyptoschen Arithmetik.

Woermeister : Pcaktisches Zahl enrcchaens

Matheron : Elementary theory of finite groups,

Lorents : Diffe-ential und integral rechnung.

Spiess : Leouard Euler. i

Commentationes $ in hooorem ernesti leonardi
lindelof,

Wiman : Opuscula Mathematioa.

Osgood : Lohrbuch der Fanktionen the(_)ri’, B.1.

Hessenberg : Gruocdlagen der Geometric,

_ ———— : Vorlesungen ubor darstoilundo

eometrie. ]

Le?i + Geometrische Koufigurationen,

Johneon § Modern Gecmetry.

Wisleituer : Algebraische Kueven, T.1,

Sohilling Proj-ktive nnd Nichteaklidische

Geometrie, 2 Bds. e s
Vitali ; Geometria nello spazio bilbertiano,

C. Physics. o oceasioal Bopeis, ¥+,
s Liectures o0 eoretic yoios, .
an;;r':glie : Oades et Mouvements.

Dot e cossotlase Disselmsabinen.

Thiemann : Fahrzeug-Dieselmotoren.
E, Chemiatry,

Block : Tonisation ot Rosonanco des guz ot des
vapours,

J. Agriqulturc.

Gliukq : The Great soil groups of the world,
Hutohinson : Indigenous Fertilizrs in India,

L. Medicine.

Damodar  Sathabalekar : Surya Bbedana
Vyayama,

M. Useful Arts,

Krishoacharya : Navya pak ad K
Brown ¢ Poultry, 78 paka paddhathi,

N. Fins Arts,

Ball : Decorative motives of oriental art.

Whitley s Artists and their fri .
Richter ¢ The Soulpture. euds in England.

Emanuvel ¢ Etcbing and stchings.
Aravamutban : Portrait Sculpture in 8. Indi
I\’;y;e : Cg. of Sculpture, P ndia
Mehta: GQujarati painting in the 5t
Ledoux : The Art of Japagu. b cen.
Duv.een ¢ Thirty Years of British Art,
Whitley ¢ Art n Eogland, 1800-1820,
E—---—--— : Arg 18 Ev.;gland, 1821-1837,
ommemoralive Catalogus of the Exhibiti
A Dutcl(:i Art (1450—1900), uibition of
rmfield ; A mapual of Tempera-Painti
Arnold : Painting in Ialam.p “intiog.

O. Literature.

Sidney 8 Defence of Poesie,

Cruee : The Englishman and his b i
early nineteenth century, Poke in the

Saurat : Milton et le materialis ]
Apgleterre. isme chretien en

Korteling : Myatici i
worth.g ysticism in Blake' and Words-

Popma ¢ Byron en hot Byronj in. ‘
landsche Lemexkundo.ymmmne 10 do Neder-

Orsm_l t La Poesia di Alfied Tennyson,

Morris : The cellected works, 24 vola,

Lafourcade : La Jounesse de
(1837-1867). t. 1&2.

Petzold : John Davideon,
gﬁ§ermgzer :I\I;Idodern British Poetry,
iversities, Michigan, L i
sha:‘ure Pub'licationsg, v: 1. "nguge and Liter-

akespeare ¢ Much Ado Abount ing ;
Teagedie of Coriolanus, Nothing ; The

Swinburne

Sbakespeare : The Tragedie of Coric lanus,

Anderson : Elizabetban Psyobology and Shake-
speary’s plays,

Dryden ; Of Dramatick poesie.

- Boyer 3 The Villain as Hero in Elizabethan

Tragedy.
Johnson ; Novelists on Novels,
Straus ¢ Obharles Dickens. )
Lemonpier : Les Traductours d’Edgar Poe oo

France,

Zaohrisson ¢ Thomas Hardy.
Hommage & Thomas Hardy.
Thoreaa ¢ The Moon.
Perdock : Theology in Augustan Literature,
Rickword : Scrutinies.
Needbam : La Devopment de L’Esthetique

Sociologique en France et on Angletereau 19th,
Achyata 8irmas Sabitya Sara
Hertel ;: Die Methode der arischen forschung.
Mir Iotizam Ali: Diwan-Ali-Pahersari,
Krishna Rao: Pranaya Gitagalu.
Talirn, by various authors,
Guru-Basava : Manovijaya.
Pattappa : Keliln. ~ _
Hanumantagowd : Venupuriya ‘Vartaka,
Varavani Rsjs Rao: Parandara dasaru.
Bharati : Tapaswini, ,
Devudu Narasimha Sastri ¢ Mayura. -
Venkatadri Sastri : Vijayamale. :
Dattaraya : Nannadu Y1 Kannada Nadu, -
Srinivasa : Manjula.
Bremend : Prayer and Poetry.
Shadwell : Complete Works, § v.
Stapleton ¢ The Life of 8ir Thomas More,
Cicero: The Ovations against Catilina.
Horace : The Satires, :
Seneca ¢ Select Istters.
Van Bollen ; Les Origines du Melodiamme,
Aristophanes ¢ The Clouds,
Homer ¢ Iliad, Odyesey. ‘
Morice ¢ Stories in Attic Greek.

- Sophocles : The Ajax,

Johnsoun : Selections from the Mahabharata,
Omarkhayyam : Rubaiyat.

P, Philology.

Williams : Plain Prose. )

Bradley : Aids to writing Latin prose.
Bidgwick : Introd, to Greek prcse composition.
Zwaardemaker : Leerboek der Lonetick,
Cbandler : Addison, etc. ‘

Flom 3 Old Eoglish Grammar and Reader.
Roth s Vowel Touslity.

Russell : The Vowel. )

Crusins : Greek and English Lexicon for Homer,
Hillard ; Elementary Greek exerciges,

Szxare Housy,

31st May 1931,

Apantedeva 1 Samskara Kaustubba,

Sesha Kavi ¢ Sri Bhagavad Gita.

Windisch : Wolf Hymnen des Rig veda,

Krishnacharya ¢ Scatismriti Dhamapaddhati ;
Deerghayus-sutra.

Burnouf : Bhagavata Parana.

Subrabmanya Sastri ¢ Karnataka 8kanda Maha
Purana.

Sitish Chandra ;: Kali Tsaotram,

Rolle : The Amending of Life,

R. Philosophy

Kulakaroi Navayava Rao : Vikasa Vada.

Raghavendracharya : Bharateeyas tattva sastra
sangraba, .

Seshadri S8arma : Bharata Dbarma, 2 v.

Gunda Sastri ; Vasishta Ramayanam, 4 v,

Manavala Mamuni ¢ 8ri Vachaoa Saram,

Bo&qener:’l‘be Life of the Spirit in the Modern

an.

S. Psyckology.

Pitkin : The psychology of Achievement,
Alexander : The Psycho-analysis of the Total
Personality,

T, Teaching.

Cofer : The English word=book.

U. Geography,

Methwold : Relations of Goloonda in the early
17th Cen. .
Kiesel : Passing through Glermany. '

V. History.

Gopilaswami Aiyengar: The IndianQonstitution,

Gindbi : Satyasndhana, 4 Parts.

Venkatesa Bhimarao Alur : Karpataka Vira
Ratnagalu.

Tuamati : Gujarathada Itihasa ; Sourashtra.

Chambers : The Greck war of Independence.

Bartram : Cwosar's Gallic War,

Taoiti : Avoalium.

Faust: The Germaun element in the United states,

Obandrasekhara 8arma ¢ Abrabam Lincoln,

Thwiog : American Society.

W. Politics.

Bhagavan Das ¢ Who should be legislators ?
Bhbaradwaja : Jagattina Swatantraya Sangrama.
Demoathenes : Speech on the Crown,
Jamakhardi : Hindustanada Rajyapaddhati,
Stein : Megasthenes und Kautilya,

MADRAS UNIVERSITY LIBRARY : The

oumber of readers and the number of books
lesued during the month of May 1931 were
4.406 and 10,234 reepectively. The corresponding
figures for the last year were 3,496 and 7,415,

8. R.
TRIPLICANR, } RANGANATHAN,

Librariaw,
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LATEST ADDITIONS.

Baker : Birds, Vol, VILI (Szcond Edition). (Fauna
of British India),

= : The Gume~Bitde of India, Burma and

- Ceylon, :

Bendann ¢ Death Customs.

Bhagavan Das : The Dawn of another Renais-
sance,

s The Ethico.-Psychological Crux in

Pulitical Science and Art.

Britton : Hydrogen Ions,

Oslverton & Schmalhausen (Edres): The Nuw

Chakkarai ¢ J-sus the Avatar, Gen+ratiou,

Chambers ¢ William Shakespeare.

Lnbbs : Fool Values in Practice.

Keith : Elemeants of the Law of Contracts.

Noyes s The Torch-Beacrers, Vol, 111, The Last
Vayage,

Plimmer & Plimmer ¢ Focd, Health, Vitamins,

Powys ¢ The English Parish Churoh.

Thorndike : Education (a firet book),

Wigmore : A Panorama of the World’s Lagal

- Bystems,

Williamson ¢ The Evoluation of England,

Winckworth : Mollusca from Pulicat Lake,

¢ On the Growth of Paphia undu'ata

(Veneridae),

Barbusse : One Looks at Ruesia,

Blake : Poems,

Bridges : Rooollections and his work on the
English language by Smith and Daryush,

Burbidge : Woodwork,

Burgess ¢ The Navagraha or nine planets, and
their names. ’

s+ The Transliteration of Oriental Alpaabets,

Davison : Our Pre-historic Auncestors.

Eirz'g : The Fight for Financial Supremacy.

Flexner: Universities— American, Eoglish,German.

Gesoll 2 Tne Guidance of Mental Growth in Infant

. and Child.

Grierson : Essays and Studies by members of the
Eoglish Association, Vol, XVI,

ig : Loodon and its Government.
ﬁ:g:)b : Some Problems in Ethics.
Porey ¢ The Origin of Magic and Religion,
Rimaswani Sastri ¢ The Bomb Shell.of To-day,
Rice: Life of Sayaji Rao 117, Maharajah of Baroda,

Vols. 1 8{’ Il

. sians.

slfggzsﬁ'eT?PH:l:its_ and Economio Status of Pocket

sn?g?agl:ef “Short History of Biology.

Show D d Frechlich : A Hundred Things a Girl
no

make. ‘
Swiftm:[’ll‘be Psychology of Youth.

MacDonsaeb : The English King.
Plato : Republic.

Abhinava Kalidasa : Nanjarajayasobhusana,

Dhruva, (Edr,) : The Nyayapravesa, Part I,

Feeud ¢ Totem and Taboo.

Hoover : The Economio Life of Soviet Russia,

Ali Muhammad Khan : Mirat-i-Abmadl Supple-
ment (Persian Text),

Berjimin ; Better Sight without glasses,

Buxton : The peoples of Asia. '

Firth : Primitive Economics of the New Zealand
Maori,

Heary : Ooloured Plates of the Birds of Ceylon
with a short description of each bird, by Wait
(WE.) Part 111,

Holmes : Life and Evolution,

Koith : Ethoos or the Problem of Race considered
from a new point of view,

Mills ¢ The Ao Nagas,

Smith : Myths and Legeuds of the Australian
Aboriginals,

Virupaksha Sasiry : Prathyaksha ChamatLkara
or Vidyamahodadhi, Vol, I.

‘Webster : History of Mankind.

‘Whitlock ¢ Elementary Applied Erodynamics,

Brock: The Simon Report on India: an abridgment.

Banerji (Paresh) : Handbook of Snake-bite,

Cai:ﬁeld : Plays of the Irish Renaissance, 1880—

930,

Crompton : The Tariff,

Davis : The Teacher’s Relationshipes.

Gates : Interest and Ability in Reading.

Geneva lostitute of International Relatione—
Probleme of Peace.

Hall ¢ Oritical Oomments on Mammals from Utah,

Hughes : Loudon at Bome,

Jeans : The Stars in their courses.

McKown : Assembly and Auditorium Aoctivities,

Meek : Further Note on Bipionaria astorigern
from the Northumberland Plankton. -

Mosely : A National Policy,

Mubammad Nazim : The Life and Times of Sultan
Mahmud of Ghazni,

Raj : Bir R. Veokatratnam : his life and teachings.

Sarat Chandra Roy : The Mundas and their
country,

Silverman : Taxation, ’
Smith { The Ancient Egyptians and the origin of
civilization,
Bukthankar : The Mahabharata Adiparva
- Fascicule §
Thomas and others ¢ Anthro ological Essays,
Tothill : The Cocoanut Mothpin B3i, - d
Wilson : Loyalties Mesopotamia (1914-1917).
Yahya Ibo Sibsk : Dastur-i=Ushahaq - “ The Book
of Lovers,” :
R. Javanpmavan,

Librarian.
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THE EDUCATIONAL REVIEW.

The Damocles’ sword of retrenchment
is hanging before all the
departments of Govern-
ment. Education must suffer along with
other branches of public service. But we
hope that far-sighted statesmanship may
inspire those who are to bring about the
details of curtailment in public expendi-
ture.

Retrenchment,

In the first place we disapprove em-
phatically of extravagance in public
expenditure. Whether in the providing
of buildings and equipment for public
institutions or in the granting of allow-
ances to officials, it should be the duty
of the QGovernment to practise the
strictest economy. We know we have
never too much money available for
such undoubtedly beneficent things like
schools and hospitals or for roads which
help to bring relief to the remotest
villages. All the time, however, it is
commonly observed that enormous sums
are spent on items of clear luxury. The
officials of the highest grades receive
increasing allowances in addition to

XXXVII—67

their originally large salaries. Nothing
is more absurd than a “ duty allowance.”
Is the original salary only a retainer ?
The travelling allowances are -again
allowed on an extravagant scale in the
case of the bigger officials. - The cuts
made in a season of financial stringency
like the present one should seem to mark
out clearly what in the opinion of the
heads of administration are dispensable,
leaving untouched the things that are
considered indispensable.

As far as the Educational Department
in this province is concerned, we can
easily see the reasonable line by which
retrenchment may proceed. In this
matter, the authorities should retain the
right conscience so as not to aggravate
the tyrannies, which it is common know-
ledge, have been allowed to continue for
some time in the past. The members of
the subordinate service have groaned
under various wrongs ; their claims to
promotion to the higher services have
been repeatedly smothered by the direct
recruitment of men possessing British or
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only Indian University degrees. Com-
munal considerations operating in pro-
motions have also caused much distress.
We know of at least one set of men, the
assistant professors and lecturers of
colleges, who have been treated with
marked negligence and insult in the
niggardly scales of yearly increments
given to them. If the present measures
of retrenchment lead to make their
situation more miserable, we shall have
little reason to congratulate the Govern-
ment on the wisdom of their action.

It is clear that the allowances granted
to principals of colleges, ranging from
Rs, 150 to Rs. 250 must go. Principals
have become in recent years a too in-
dulged class of officials. Was ever a
member of the Department so unwilling
to take up the principal’'s duties as to
need to be offered the addition in salary
of Rs. 150 or more? What is notorious
is that, while on one side this additional
allowance was voted, on the other side,
he was relieved of almost all his teach-
ing work so that he tended to become
the idlest teacher on the staff. In the
new University organisation by which
each principal of a first grade college
was given a seat on each of the Univer-
sity bodies, the principals of moffussil
colleges have been only nominal mem-
bers of the staffs, being absent from their
station most of the time. The allow-
ances granted to Deputy Directors and
District Educational Officers of Madras
and Chingleput should go similarly.

It must be the policy of the Govern-
ment now to get rid of all superannuat-

[Jury 193L

ed members of the service. A corres-
pondent in the “Hindu” has suggested
the abolition of the office of public
examinations, especially after the
Services Commission has come into exis-
tence, doing away with two highly-paid
men at the top. The * Registrar of Books’
is of course a superfluity, and the work
may be done, with the grant of a small
allov.vance, by some member of the
service.

Another move has been to stop the
stipends to students undergoing training
to become teachers. We quite approve
of this, as we believe, that it will lead to
increase of diginity to the teaching pro-
fession when its members may be
recruited without the bait of stipends.
But as education is a national concern it
may happen that the Government will be
right in continuing stipends in the lower
grades to some extent so as to secure
necessary teachers for our schools,

In the abolition of appointments, it is
an inhuman practice to do away with
places which carry with them small
salaries. The right solution will always
be in cutting out some of the bigger
appointments, We believe the Govern-
ment will also resort to cutting down
existing salaries by a small percentage.
We believe even this should not be done
for the subordinate services.

The talk about retrenchment has now
been in the air for some months and we
know the slow ways of the Government:
[t will be to the credit of the Government
if something which is decided upon i8
given effect to early,

Jury 1931.]

It is a pity that the newspapers have
printed little about the
The Empire Univer. proceedings of this im-
sities Congress, portant gathering at
. Edinbrugh, which had
been opened at London first by £. R. H.
the Prince of Wales. We know of course
that the appearance of the Indian Uni-
versities at the gathering has created a
considerable impression. We know also
of special facilities offered to individual
members from India to visit the import-
ant University and Educational centres
in Englapd. One telegram intimated
the special consideration given to the
admission of students from India to the
European Universities. The Conference
thought it desirable that graduates
rather than under-graduates should pro-
ceed to the foreign Universities. We
approve of this, as it will avoid a good
deal of waste resulting from incompetent
persons seeking fruitlessly a costly educa-
tion abroad.

We have also heard of the attempt to
bring before the Conference the subject
of the Indian students receiving fair
treatment at the Epglish Universities.
We are sure this will receive a satis-
factory solution, without much difficulty.

In contemplating the recent Conference
of the Empire Universities, we have
reason to feel proud of those representa-
tives from this country who received a
purely Indian training and who yet have
created a profound impression on the
great educationists in England. We
learn that Principal P. Seshadri has been
having a crowded programme visiting
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Oxford and all the educational centres.
He is also proceeding to America. We
have also heard of an invitation extend-
ed to America sent to Professor Sir
S. Radhakrishnan which he can accept
only on a future occasion.

We believe the representatives of
Indian Universities in England have now
an excellent opportunity to acquire a
first-hand knowledge of the working of
British Universities. We learn that
7,500 students are undergoing a three-
year course for adults, provided by the
British Universities. The total inumber
attended to by the Universities is 11,000,
The students are whole-time salaried
workers who spend their earnings on
education. “ Economies and Industrial
History * is the most popular subject.
Literature and Language comes next.
We observe that there has been an in-
creasing popularity of economics here in
India also. The amount of aid received
from the State by the British Universities
in 1930 amounted to £1,800,000. We in
India must be interested keenly in this
fact s there are some critics who take
a lofty stand sometimes with regard
to Indian Universities and suggest that
it 18 absurd for Universities to expect
to be helped financially by the Govern-
ment. Mr. Arthur Mayhew points
out in the columns of the Aindu that
British Universities are also under State
control, though he says, there is no kind
of bureaucratic interference. We are
obliged to him for some more facts. The
sixteen Universities of Great Britain with
44,000 students have a total income of
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-nearly £5,000,000. Of this 50 per cent.
is provided from public funds, 31 from
fees and the rest from endowments and
subscriptions. The number of persons re-
ceiving University education in relation
to the population is 1 to 455 in Scotland,
1to 1,000 in Wales and 1 to 1,150 in
England.

- Madras has gone ahead of many other
parts of the world in its

The Library ideas of library organi-
Movement an . ) ]
Chained Books, Sation. The Librarian of

the Madras University
Library has held summer classes to train
teachers of colleges and schools in
library-keeping and he has also recently
published a large volume on the Five
Laws of Library Science. The work
that has been going on in the continent
.of Europe has naturally been a source of
great inspiration and the book by Mr.
S. R. Ranganathan has taken note of the
latest work done in the different coun-
tries.

We seem however apt to develop our
library sense a little too fast. The tagk
of making knowledge popular, to induce
its being sought by the masses is ex-
tremely ditficult, and it bas not succeed-
ed much even in highly advanced coun-
tries like England. Even to-day in Man-
chester and Liverpool people resort to
libraries only to look into newspapers
and gather tips for. horse-racing, [
seems to be a peculiarly Indian trait—or
is it South Indian ?—torun an idea to jtg
extreme independent of practical cop-
siderations. The only useful work gt
present in this country must be in the
vernacular and in the villages,

[Jury 1931

An indiscriminate starting of the lend-
ing system has invaded all the Madras
libraries. With all our enthusiasm for
popularising knowledge we should be-
ware of confounding the issues. The
lack of a high and accurate degree of
scholarship is a special feature of this
country, and our libraries should serve
to be helpful to remedy this defect. We
want badly libraries where one can
always be sure of finding the book one
wants to refer to. We want the at-
mosphere of the library of the British
Museum to be somewhat reproduced in
this country. With such a feeling we
own to a feeling of disappointment that
the Madras Museum Library—the Con-
nemara Library—has become a lending
library.

Newspapers have brought us report of
the restoration and the re-opening of the
chained library at Hereford Cathedral.
We are told there are three collections
of chained books in the Manchester
district. The name of Humphrey Che-
tham, “ seller of fustian,” is said to have
donated most of these collections. AnD-
other donor was James Leaver, “ citizon
of London, 1694.” [t must fill us with a
thrill of inspiration to know that the
first books came to the Manchester
library in August 1655, Caxton’s Chro-
nicles and books from the Aldine Press
being among them. The chests of these
chained libraries are now a relic of
beautiful art. James Leaver’s name

must remain venerable for his help t0°

the school at Bolyton. He has framed
rules for a free school at Newport, and
among them is the sum of *twenty

Juowy 1931.]

shillings yearly allowed to some poor
scholars for brushing the dust off the
books, sweeping and keeping things
clean.” The writer in the Manchester
Guardian presumes that a similar rule
held at Bolton and that is why the
library there is so well preserved.

Now and again we must learn to
admire the wisdom of the ancients. It
is not the easy access of knowledge as
the intense desire to learn that helps to
increase and spread man’s intellectual
acquisitions. Sir Arthur Quiller-Couch
pointed out years ago in a delightful
essay on the * Commerce of Thought”
the zest which drove scholars in olden
days over thousands of miles to satisfy

their thirst for knowledge.

Time was when learned men were alone
considered competent to

The Future Dicta- 1,4 down the pro-
tors of Education. gramme of educational
courses. This idea has been pursued
during all these centuries and the tradi-
tion has been sought to be broken down
only within very recent years and it has
perhaps not been very easy to do so.
The Madras University altered in 1923
the composition of its controlling bodies
so as to admit of representatives of nu-
merous public corporations without any
claim to the possession of academic
learning, sitting on them. By this de-
mocratising process municipalities and
district boards have sent their repre-
sentatives to sit on the Senate of the
University, even when such elected
persons could lay no claim to have them-
selves received any kind of University
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education. At Bombay the same
change was effected only two years ago
so as to enable the captains of industry
to be closely associated with the manage-
ment of the University, Speaking re-
cently at the Bombay Rotary Club,
Principal Mackenzie, the Vice-Chancellor
of the Bombay University, reiterated
the familiar maxim that the function of
a University was not simply to provide
young men with an education that
would fit them for lucrative posts, but
that it was an essential function of an
University to diffuse culture. But Prin-
cipal Mackenzie was not unaware of the
necessity to approximate the University
education to the practical needs of the
community. He looked forward to pro-
vision being made in the Bombay Uni-
versity for the higher scientific studies
and to the application of these to actual
industrial conditions in India. For the
time being, the good lay in the providing
of scholarships for young men under-
taking higher courses of study in Techno-
logy in foreign countries.

The balancing of practical needs with
an absolute cultural ideal is a matter to
be decided by the needs of each parti-
cular locality. There can be no hesitation
in stressing the practical needs just at
present in India but the tendency is per-
haps at an extreme in the West. The
Association for Education in Industry
and Commerce in England held its
Thirteenth Annual Conference recently
and two lords took occasion to emphasise
the need for the intimate correlation of
education with industry, Lord Lever.
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hulme, the head of the well-known soap-
making firm, said that it was important
for the State to see that what a boy or
girl was taught in later years had a
direct bearing on the work he or she
was going to do. His lordship must be
given credit for putting the case in a
very fresh manner when he said that
they had a long way to go before
industry could be said to be making the
same use of education as were the learn-
ed professions and the public services.
Lord Eustace Percy pursued the theme
further and said in illustration of the
principle he wished to stress that the
true educational reformer would seek, for
instance, 1o relate native African educa-
tion to the biological problems of tropical
hygiene and tropical agriculture, and he
would in precisely the same spirit, seek
to relate English education to the pro-
blems which faced the engineer, the
industrial chemist, the works manager,
the trade union organizer and the farmer.
The lord said also that the right view
would be after all the implication of ap-

[Juy 1931.

prenticeship in olden days that industry
must be made an instrument of education
for its young recruits. He also pointed out
that continuation schools had failed in
Germany and in the United States,
because they had been created by the
State and not by the industries.

Woe live now in the Ford age and we
may not yet clearly foresee the develop-
ments that are bound to come in the
future. The men to dictate the educa-
tional policy of civilized countries in the
future are to be the industrial magnates.
This may look shocking to those who
have been brought up in old world
methods of thinking but we should really
look at this change with cheerful acquies-
cence. All human systems can be but ex-
periments and this linking up of educa-
tion with industry must beja dazzling ex-
periment. It i8 bound to cure itself
when it runs into excess. Meanwhile
we must marvel at that long-sighted-
ness of Western industrialists who want
to better their industries on specially
adapted schemes of national education.

ADENDA.

The Editor regrets that through oversight the following omissions have crept in the
article on * Thoughtg on Progress and the Unfit” by Mr, N, Seshéﬁdri Sarma in our May

and June issues :—

P. 348 1st line after the word “ what”’ insert ““ does he want.”

p. 348 32ad lipe after “their” insert “ environment and such other external factors
that so greatly mould their

p. 352 3oth line after  paths " insert “ of greatuess or Progress ”

p 387 26th line after *“ work ” insert “ but determine and strive daily to do a great

piece of work.” ..
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& An extraordinarily alive series,

NEW ENGLISH
GRAMMAR SERIES

P.C. WREN, MA,ILE.S.
¢ Written on modern lines, this new series supplies a graded
course of English Grammar in four books. It treats
Grammar as a helpmate to Composition, and presents

each grammatical topic in a practical, fresh, and interest.
ing setting.

1. THE SIMPLER PARTS OF SPEECH, with Exercises in Composition.
Price, As. 8.

This is an introductory and preliminary book of Grammar and Composition for
beginners. It contains about 2000 everyday sentences upon everyday subjects. The drill
sentences form a special feature of the book and are designed to be used assiduously for
cultivating the pupir’s power of expression in simple English.

2, K SIMPLE ENGLISH GRAMMAR ON MODERN LINES, with 143
Exercises in Grammar and Composition. Price, As. 12.

This is an elementary text-book of practical English Grammar for Middle School
classes.

It contains abundant illustrative examples upon which the teaching of Grammar
is based, and numerous exercises which give the beginners constant practice in the appli-
cation of what they have learnt.

Thus lessons in Grammar are made intelligible, interesting, and liviog, so as to
make them of practical use in the study of English,

3. ELEMENTARY GRAMMAR ON MODERN LINES. Price, Re. 1-2.

Everything is taught 4y example, and treated in a simple and practical way. Gram.
mar is not divorced from Composition, but both the subjects are treated as parts of an
inseparable whole. A large number of practical exercises is another special feature of the
book. Most of them are framed with a view to provide material for oral composition and
to drill the pupils in correct usage The whole book is carefully-graded and planned as
a progressive course for all the Middle-School classes.

3. HIGH SCHOOL ENGLISH GRAMMAR. Price, Rs. 2.

This is a working class-book of modern English Grammar and Usage for High
School classes, [t provides side by side a practical course in English Composition. The
Exercises for practice are numerous, varied, carefully-graded, and ot a practical character.

COOPER, Publishers, BOMBAY.
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MACMILLAN & Co.'s PUBLICATIONS
ON HYGIENE.

Food. By COLONEL ROBERT MCCARRISON,

. CI1E,
I. M. S., Director of Nutritional Research, M.D.D. SC, LL.D,, F.R.C, P.,

Pasteur Institute, Coonoor As, 12,

A Text-Book of Hygiene. By Dr. ¢ Ra
MAMU s
Medical College, Vizagapatam. As. 12, RTI, BA., M.BBS, BS.S.C,

Also in Tamil. As. 10,
” Telugu. 12.

”

Malayalam and Kanarese editions are in preparation
A Health Reader for Madras. By P.C. WREN, As 12

Manual of Hygiene,

Illustrated. By CHARLES B ‘
India. Re. 1-8-0. BANKS, M.D. For use in

A Health Story Reader. By E. MARSDEN, B4, IMustrated | As. 10

The Land of Health and The Land of Wealth .
" A New Health Story Reader, illustrated. Re. 1. By E MaRspeN, B.aA,

A First Book of Physiclogy and Hygiene,

INlust o
CART. Re. 1-11-6, ustrated. By G. D. CATH-

A Health Reader. By C. E SHELLEY, M.D, MRCP,
BSc., A. R, C.SC. Illustrated. Book I. Re 1-6-0,
Book III. Re. 1-11-6.

and E. STENHOUSE,
Book II. Re. 1-9-0.

A Health Reader for Indian High Schools. By P. C. WREN, M A ‘R J
. . N . . e. .

A Primer of Hygiene. By E S. REYNOLDS, M D. Re 1-3-6
Hygiene for Beginners. By K. S. REYNOLDS, M D. Rs. 2-1-0

—— e

MACMILLAN & CO., LTD.,
MADRAS, BOMBAY, CALCUTTA & LONDON.
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| Kathakopanishad. By

MACMILLAN & CO.'S PUBLICATIONS.

P — ——

READERS FOR MORAL TRAINING.

A Primer of Hinduism. By Prof. D.S. SARMA, M.A., Professor of English, ?

Presidency College, Madras. Re. 1.

Plain Words on Duty and Conduct. For Boys and Girls at School. As. 3.
' (E J. Arnold & Son, Ltd.)

Character, Courtesy, Cleanlingss. Being Helpful Hints for Young People.
By Mrs J. E. HARRISON As. 4 (E. J. Arnold & Son, Ltd.)

Courtesy. A Reader for Older Boys and Girls. By H. E. NORTON. lustrated.

Re. 1-3-6.

100 True Tales for My Children. Especially suitable for Moral Instruction
Lessons. As. 5. (E. J. Arnold & Son, Litd.)

Alcohol and Life. A Manual of Scientific Temperance Teaching for Schools,
By J. A. HUNTER. Complete Rs, 1-0-6 or in Three Parts. As 514 each.

| Lignt for Life. By Sir NARAYAN G. CHANDAVARKAR, Kt. BA., LLD.

Part I. As. 12. Part II. As 8.

| The Children's Bible. Re. 1.

The Little Childreen’s Bible. As. 8.

D. VENKATRAMAIYAH, BA., LT, Retired InspectOr
of Schools, Bangalore. Rs. 2-4- 0.

MACMILLAN & CO,, LTD.
MADRAS, BOMBAY, CALCUTTA & LONDON:.
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MACMILLAN & CO.'s PUBLICATIONS.

A T—— tp———————

BOTANY.

Introduction to Tropical Botany. By M.J LE Goc,0.M.L, PH.D. (ROME),
M.A. (Cantab), B.SC. (Lond.). Re. 1-4-0.

illustrations, Rs. 5-2-6.

Botany for Secondary Schools in India.
CHARIAR, M.A,, L.T. As. 12,

A Primer of Botany. By Diwan Bahadur K RANGACHARIAR, M.A, L.T.
Tamil As. 8. Telugu As. 8.

A Text-Book of Elementary Botany. By Diwan Bahadur K., RANGA-
CHARIAR, M.A., L.T. Tamil As. 12, Telugu As, 12.

By Diwan Bahadur K. RANGA-

Plant Stadies for Rural Scheols. By Diwan Bahadur K. RANGACHARIAR,
M.A, LT, Tamil Part I, As. 5-6, Part 1. As, 6.

A Practical Note-Book of Tropical Botany. By A H, SUNDAR RAMAN,
M.A, Re. 1-4-0.

AGRICULTURE.

First Book on Agriculture, I[llustrated. By CHARLES BENSON, M,R, A.C.
As. 12, '
Lessons on Indian Agriculture, By D. CLOUSTON, M.A, BSc,. C. I E.
Rs, 2-6-6.

A Reader for Agriculturists. By D.CLOUSTON, M.A., B.Sc, C.LE. As 4,

MACMILLAN & Co., LTD.

(Incorporated in England)
MADRAS, BOMBAY, CALCUTTA & LLONDON.

First Book of Indian Botany. By DANIEL OLIVER,L D. D. With numerous

ADVERTISEMENTS. v
POPULAR COMMERCIAL TEXT-BOOKS

BOOK-KEEPING AND ACCOUNTS

With unonmerous Exercises and Select Examiuvation Papers,—A Standard Work for the use of
Sechools and Olasses preparing for Public Examinations in the subject and for the use of
Acoounntauts and Book-keepers in Business offices

by the late Rao SaHie S, VAIDYANATHA AYYAR,

Heasdmaster, Government School of Commerce, Calicut,

Approved as a Suitable Textbook (Fort St. G« orge Gazette, Oct. 21, 1913.)
Oflloially recommended for reforence by the Commissioner for Govt. BExaminations, Madras.

Fifth Edition, Price: Rs, 3-8-0.

Jury 1931.]

By the same author.

A TEXT-BOOK OF TYPE-WRITING.

(Recommended by the Director of Public Instruction as a Text-book for the Government
Tochnical Exeminations in Type-writing.)

Seventh Edition—Price: Rs. 3-8-0.

By the same author.

COMMERCIAL PRACTICE (THEORY AND PRACTICE OF COMMERCE)
Including a knowledge of Business Methods & Gorrespondence

for use in Secondary Schools for the Public Examination for School-Leaving Certificale and for the
Govt. Techaical Lower Grade Examination in the subject

Officially recommended for class use by the Commiasioner for Govt. Examinations, Madras,
Approved as a suitable Text-book.
6th Edtition. Price: Rs. 3-8-0.
(Fort St. Qeorge Gazetle, 4th June 1912, pa_éa 371);

Officlally recommended as a Text-book for the Junlor Grade Examination in Law and Practice of Commerce
for the Mysore Commercial Examiuations, vids Notification No, D 6855.57 Edu. 374.29-2, dated 18-12-29

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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COMMERCIAL BOOKS

BY

T. V. SUBRAMANIA AIYAR,

Commercial Instructor, Govt. Muhammadan College, Madras,

COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject
for the Madras Secondary School-Leaving Certificate Examination
and

the Madras Government Technical Ezaminations

D. Crown 16mo. 180 pages. Price Re. 1-8-0.

Approved as a suitable Text-book for School uge
(Fort St. George Gaseite, 24th July 1923, page 671). )

‘GRADUATED EXERCISES IN TYPE-WRITING

Useful for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Rg. 1-8-0.

BOOK-KEEPING FOR BEGINNERS.

Over 400 pages—bound in cloth, Price Rs. 2.

Approved as a Text-Book suitable for school use and Libraries
vide Fort Saint GeorgeiGazette, Part I.B p. §11, dated 22.12.’85 )

COMMERCIAL ARITHMETIC
FOR SECONDARY AND COMMERCIAL SCHOOLS
Prepared in acoordanos with the S. S. L. C. Ssliabus

D. Cr'.' about 200 pages. Price Re. 1-4-0,

Approved as a Text-Book sultable for School use,
vide Fort St. George Gasette, Part I-B, p. 547, dated 1-11-199%

SB-INIVABA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS o
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SPORTS AND - GAMES
Beware of Gilded Advertisements!

Go to SHARMAN'’S
the Popular Sports House

SPECIALISTS IN :—
TENNIS, CRICKET, FOOTBALL AND HOCKEY GOODS.
SOLE AGENTS FOR
HARRY LEE’S TENNIS RACKETS.

Pay a visit to our Show Room :—

SHARMAN & Co.

'(MADRAS SPORTS WORKS)
Wallai:jrh Road, Madras.

SCIENCE BOOKS
By Mr. P. LAKSHMI NARASU NAIDU, B.A.

Professor of Physical Science, Pachaiyappa’s College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. 647 pp. with 840 diagrams and an
Elaborate Index. Rs. 4,

(2) Intermediate Chemistry. Preparedinaccordanie with
the new Regulations of the Indian Universities. ~Demy &.0. 550 pp.
with 244 diagrams and an Elaborate Index. Rs. 8-8-0.

(3) Lessons in Elementary Physics. Prepared in
;ccordanca with the Syllabuses of the Matriculation and .the School

inal Examinations. Second edition. Crown 8vo. 550 pp. with i
illustrations. Re. 1-4-0, bP COpions

(4) Lessons in Elementary Chemistry. Pr
according to the Syllabuses of the Matriculation and thexr%choole%i;zdl
Examinations.  8econd edition. Crown 8vo. 329 pp. with copious
illustrations. &s. 12,

SRINJVASA VARADACHARI & CO, 190, MOUNT ROAD, MADRAS
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“THE CHILDREN'S NEWS”

An Illustrated English-Hindi Monthly for Boys and Gitls, claims to provide for your sons
and daughters everything that they should read.

It keeps boys and girls busy and bappy, doing things they naturally love. It is intensely
interesting to young folks between the ages of 12 to 16. They love it, they cry for it, and from
the moment it reaches their hands, they are busy and happy, reading the fascinating, worth-while
stories, games, health hints, tit-bits, sisters'page, world’s heroes, hobbies news and notes, artlcles on
brotherhood, patriotism, unselfishness, solving of puzzlesand problems. questions and answers
and score of other delightfal and purposeful things that each number contains,

In June, its Special Girls' Number excels all the other issues,
ANNUAL SUBSCRIPTION RS. 2 ONLY

Get specimen copies free, if you have not got them, and enlist yourelvse as subscribers.
Editors: SHRIMATI ARUNA ASIT
S1T. R. RAMAN,

APPLY TO: THE MANAGER,
“THE CHILDREN’S REWS.”
Egerten Road, DELHI.

USEFUL ENGLISH TEXT-BOOKS :
A HIGH SCHOOL MANUAL OF ENGLISH

By N. G. WELINKAR, m.a,, LL.B.

Senior Professor of English, Osmania University College, Hyderabad (Dscean)
Honorary Fellow of the University of Bombay ; formerly Principal, Dyal Singh Oollege‘ Lahorn
Second Edition of A PRACTICAL MANUAL OF ENGLISH, l ‘
Revieed and largely re-written in co-operation with
S, R. KIRKPATRICK, B.aA,
Headmaater, Government High School, Gulbarga.

2nd Edition—Entirely Reyised.
Approved for school use (vide Fort St. George Gazette, Part I-B, dated 19-5-1925)
Price: Re. 1-8-0.

CLASS EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

8. R. KIRKPATRICK, B.A,
Headmaster, Govt. High School, Gulz:arga-
(Double Crown 16mo. about 190 pages). Price, 14 as.

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.
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BOOKS

By CORRIE GORDON, Eb.B. (Edin.)

Assoclate of the Freebel International Union, London ; Specialist in Child Education ;
President of the Assoclation of Child Nature and Education of India ; and
Lecturer, Teachers® College, Saidapet.

Recommended by the Academic Council of the University of Madras
as saitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION

AN INTRODUCTION TO CHILD STUDY

Crown 8vo. 200 pp. Price—IRe. 3.

ESSAYS ON THE CHILD AND HIS EDUCATION

" Orown 8vo. 120 pp. Price Re. 1.8, -

‘FROM A KINDERGARTEN WINDOW".
ESSAYS ON EDUCATIONAL SUBJECTS

-FOR

TEACHERS AND STUDENTS

Fcap. 8vo. 180 pages. Price Re. 1-8-0.

REVIEWS AND PAPERS—EDUCATIONAL AND LITERARY

By GERALDINE HODGSON, e.a.
Trinity Oollege, Dublin ;

sometime Cobden Scholar of Newnham Uollege. Cambridge,

Cr. 8vo. 810 pp. Rs. 2.

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.
XXXVilwwe _
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No Educated Home should go without

“THE SCHOLAR"

(A Monthly Journal devoted to Literature,

Science and Art)

The only Journal of its kind in India

Recommended by Eminent Educationists, District Educational Officers
and Presidents of Distriot Boards for use in

Colleges and Schools.

Annual Subsoription o B8 3

Single Copy w AB 4

The ‘Scholar’ needs and deserves your support.

Apply to the Manager,
THE ‘SCHOLAR, Palghat.
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Have yon heard the Echo of tributes paid to the resuscitated

“HINDUSTAN REVIEW”

India’s oldest Monthly Journal of Sociology, Politics and Literature.

If not, judge for yourself by ordering to-day for a copy of the latest Number.

“ [t appears in & new and improvad form. For many years now the HINDUSTAN REVIEW has deserv-
adly had a high reputation not only in India but in* Great Britain and Awmserica for the literary standard it bas
maintained and for having provided a comprehensive racord of Indian progress and changes in all spheres of
activity and a valuable indication of the trend of thought among educated lndians on political, philosophical,
aconomic and social questions.”'—The Pioneer.

* As an exponent of tha intellectual lifs of country and as an advocate of political and economic freedom,
the HINDUSTAN REVIEW did great service in the past, and we confidently hops that it wili render still greater
servica to the nation in the future by contributing to the cause of Indian freedom, The articles are well chosen
and ably written by men who havs established their claims 1o be recognised as experts on the subjects they have
dealt with,”~The Liberty.

. ' Contains most of the attractive faatures of the REVIEW, its wide range of subjects, broad out-look on
national life and excollent book.teviews. The HINDUSTAN REVIEW has been ali these thitty years a worthy
exponent of the general awakening of the country.—The Bombay Chrenicle.

“Inits prosent attractive get-up, and the rich fare it provides for its zeadars, with ite virile editarial com-
monts on public questiona it is to be heartily walcomed by every one who honoure foatless advocacy and
independence of thought.”—The Swarsjya.

It has always beon noted for its sanity and breadth of outlook . . & mirror of the many.sided
interests of the nation.”—~The Hindu,

Most moderately priced—Single Copy As. 12, Annual Subscription Rs. 6 only.
An excellent opportunity to advertisers—Charges Rs. 30 only per page,
The MANAGER, “THE HINDUSTAN REVIEW ”»
7, Elgin Road, ALLABABAD,

“THE VEDANTA KESARI.”

(Started May, 1914)
A high-class religious and philosophical monthly in English devoted to practical sud popular
exposition of the Vedanta Interprets religion in the light of the universal teachings of Sri Remakrishna
snd Swami Vivekananda. Deals with the most momentous questions of vhe day, religious, social,

educational, economic, ete., on non-sectarian lines,

The 18ub year begins from May 1931, Aunual Subscription :—
Inland Rs, 8, Foreign Rs, 4-8 or Sb, 8 or Dollars (U, 8. A,) 2
(Many Books at concession rates to the subscribers)
Uatalogae of Books sent free.
Please apply to the Manager, The Vedanta Kesari,
MYLAPORE, MADRAS,

GOSPEL OF SRI RAMAKRISHNA

(According to * M.”, a disciple of the Maater.)

Tae epoch-making book contains a series of conversations in which the higbest spiritual truths
were expounded by the Master in simple language with homely illustrations to disciples like Swam|
Vivekananda, and men like Keshab Obandra Sen, Pandit Iswar Chandra Vidyasagars, Dr,
Mahendra Lal Sarcar and others. These conversations were carefully recorded nnd presented by an
earneat and faithfol householder disciple~—well known as ** M,”

The first volume contains & short sketch of the Master.

Price: Vol, 1, (5sh edition) Cloth Re. 2-8.  Superior RBs, 3.

Vol IL. (204 edition) Cloth Bs, 2.8, Superior Rs, 3,
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“THE MYSORE ECONOMIEC
JOURNAL "~

THE ONLY JOURNAL OF ITS KIND IN INDIA.

Has a large number of First-Class
Contributors on Economic Topics.

SIR ROPER LETHBRIDGE writes:—

¢ Most Admirable Journal.”

Sample copy Re. 1 only.

————— ————————

Apply to Editor,

“MYSORE ECONOMIC JOURNAL,” BANGALORE

.‘R.ea.dy shortly

A SCHOOL HISTORY OF lNDlA

Prepared in accordance with the Syllabus issued by the Director of Public Instruction
under the Revised S. S. L. C. Scheme

BY

M. 8. RAMASWAMI AIYANGAR, MA.,
Chief Leaturer in History and Economics, Maharaja's College, Visianagram,

and Joint Au;ho( of
A HISTORY OF INDIA FOR STUDENTS

Part I, HINDU INDIA. Part 1I. MUHAMMADAR INDIA.

SBINIVASA VARADAOHAR! & CO., 190, MOUNT ROAD, MADRAS,
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STANDARD BOOKS ON INDIA.
INDIAN CITIZENSHIP & INDIAN STATES & BRITISH

CIVILIZATION INDIA :
DEPICTING INDIA IN ALL HER GLORIOUS THEIR FUTURE RELATIONS
PAST. WITH TEN APPENDICES CONTAINING MANY

UNHAPPY PRESENT & UNCERTAIN,

YET BRIGHT FUTURE. DOCUMENTS, TWO TABLES AND A MAP.

BY BY
S. V. PUNTAMBEKAR, M.A. (OxoN), GURMUKH NIHAL SINGH,
BAR-AT-LAW, M. Sc. (EcoNn). LONDON, BAR-AT-LAW,

Head of the History & Politios Department,
Benares Hindu University.

WITH A FOREWORD

BY

PRINCIPAL A. B. DHRUVA, M. A, LE.S. BY
Pro-Vice-Chancellor, B. H. U. Dr. SIR TEJ BAHADUR SAPRU.

In Two Yolumes at Rs. 6-8 the Set. | Demy 8vo. xv & 382 pages, Rs. 7-8-0.

1000 PROBLEMS IN PHYSICS

(Mostly S.S.L.C. types taken from the last 16 years' papers set in Madras, Travancore, Cockin & Mysore)
With Solutions and Hints for all dzﬁiadt Problems and  Test Questions and Notes

Head of the Departmentﬁ of BEcomomics and
Political Soience, Benares Hindu University.

WITH A FOREWORD

P. A, SANKARANARAYANA 1YER, M.A, L.T.
Soience Leoturer, Training College, Trivandrum ; (Author of * Sehool Final Physies.”)
The Test Questions at the beginpiug of each chapter are intended to muke a first sppeal to common sense

and prepare tbe way for the problems that follow,

The Model Solutions and Hints to the tough problems enable the less tban sverage pupils to enter into the
pirit of each problem, and solve it by the shortest method,

The Chapters on Pressure. Mechanics and Heat have been purposely overdone to briog the main principles
thoroughly home to the pupiis and inspire greater confidence in attacking simjlar problems at pablic examinations.

Prico Bupee One only.

Ohapter Contents. . Test Qos, Exercises Hints and
and Notes, Total No. Solns, given,
1,  Lergth, Ares, Volnme, Maes and Time 87 80 12
2, Density and Relstive Density {by definition) e v 28 48 15
8.  Relative Density by Principle of Aroh:mcdes 86 7% ]
4, Flonting Bodies e 48 84 85
B. Flnid Pressure e 20 45 86
6, The Barometer and Boyle’- Inw v 90 10 58
1. Moments (Parallel and oblique forces) 80 70 64
8,  Forces actiog at a point (Parallelogram and Tmmgle of/orces) S0 110 84
9,  Thermometry and Expavsion .., ver 20 85 48
10, Onlorimetry— Hygrometry and Work o - 28 100 60
t1,  Appendix and General o - 20 8 8

Answers,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.
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~ "THE SOUTH INDIAN TEACHER”_ :

“THE OFFICIAL JOURNAL OF THE
SOUTH INDIA TEACHERS' UNION.

It is therefore the Journal of the Tes:che‘r
and no teacher should be without it.
Subscription is only Rs. 3 per annum, '

Registered Office :— - |
- 41, Singarachari Sti'eet, |

‘Triplicane, Madras.

———

RUPAVATARA OF DHARMAKIRTI

AN EXCELLENT ELEMENTARY SANSKRIT GRAMMAR
BASED UPON THE APHORISMS OF PANINI
IN TWO VOLUMES
: 3 By the late Rao Bagapur M. RANGACHARYA, M.A,,
Professor of Saoskrit and Comparative Philology, Presidency College, Madras,

Vor. 1 contains phonetic modification, inflection and word-formation,

Vor. Il called DHATU-PRATYAYA-PANCHIEA, contains an exposition of the roots of

the language,
Price Rs. 2-8-0 per volume.

BHAGAVADGITA
The Hindu Philosophy of Conduct

BY THE SAME AUTHOR.
Vol. I.—Price Rs. b.

SRIN1VASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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