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This book which had long been recognised for use In Schools under private management and
has passed through 23 blg editions in about 30 years, is now recognised for use In Schools wnder
pwdlic management also.

a. Inits 21st edition it was thoroughly revised and brought into line with the Syllabus in
Llementary Mathematics recommended by the Director of Public Instruction, Madras, for Forms I, II
and IIT of Secondary Schools, and will be found to be a most suitable and satisfactory Text-Book of

Elementary Mathematics for Forms [, It and III of all Secondary Schools both In the Madras
Presidency and in the Indian States of Mysore, Travancore, Cochin, Hyderabad and Pudukota.

3. The book is issued from the 21st edition in two complete and independent parts written on
the Concentyic System, Part I belng Intended for Form 1, and Part I1 for Forms IT and ILL

PART 1—23rd Editlon for Form I. Price As, 192.
PART 11.—24th Edition for Forms II & I11. Just Ready—Price As. 12.

Prescribed as a Textsbook for 1930+31, in the first and second year classes of Middle Schools {a the
Mysore State, vide Notification D. No. 49, dated 23-12.29,

Approved for use In ALL Schools
(Both under Private and Public Management.)

TAMIL EDITION

Part I-A—(FPages 240 + 1vi) Price 12 as. 6 ples.
Parts I-A & B in one volume. Re. 1.10-0.

Approved as a suitable Text-book for School use.
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Approved as a Text-book for Secondary Schools, Fort St. George Gazette, 4th June 1913, and Cochin
Govt. Gazette, 15th June 1912, and for Schools under Public Management, Fort St. George

Gazette, 3rd December 1913 ; also at p. 642, Part I.B, dated 21-6-21.
Part 11 for Forms IV to VI. 6th Edition, Cr. 8vo. 612 pp. Rs. 2.

Approved as a Text-book for Secondary Schools, Fort St. George Gasetle, Jane 1915 ; and for Schools
under Public Management, Fort St. George Gazette, July 1917} also at p. 642, Part I-B,

dated 21-6-21.
TAMIL EDITION.
Adapted and translated by S. Sivaraman, B.A,, L.T., Mathematics Assistant, Salem College.

Part I for Fam 1. Cr. Svo. 202 pages. 12 As.
Approved as a Text-Book suitable for School use, vide Fort St. George Gazeite, Part 1-B, dated 1-11-37.

Part Il for Form II. Cr. Svo. 208 pages. 10 As.

Approved as a Text-Book suitable for School use, vide Fort St. George Gagette, Part I-B,
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Part Il for Form III. Cr. 8vo. 303 pages. As. 12.
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A GOURSE OF GENERAL MATHEMATICS
FOR SECONDARY SCHOOLS

Sutting the Syllabus in Elementary Mathematics for the 8. 8. L. C.

Public Kxamination

By V. RAGHUNATHA AIYAR, B.A., L.T,

Dy. Imspector of Schools, Ambasamudram.

Approveetih:s:d;.ti;n. Or. 8vo, over 570 pages ard 200 disgrams. R8s, 2.
vide Bors 5y o0k for Schools under Public management,
. ge Gazette, Part I.B, p. 641, dated 21-8-21.
Approved as
vide Fort St.a'G::;ftgal::::.k P::: ilfg?;?Ssgrd,icgl ‘0 ol use,
Prescribed as a Text-book for 1930.31 for Elementary and Add;tion:l ;:;:-21. .
Forms by the Govt. of Mysore, vide Notitication No. D. 50 date:m; ;lc;szl;; High Schoel

—

By

V. RAGHUNATHA AIYAR, B.A., L.T
Deputy Inspector of Schools, Ambasamudram.

The adaptation in Tamil of the above book is specially made to
the study of the subject in Tamil. The publishers will be delighted if?}l}coupage
that pupils understand the subject with ease through Tamil as the mediuneyfhe.aar
struction. Special efforts are made to present the subject in simple clea; ,](.) in-
Knglish equivalents for the scientific terms are set side by side with the Tam1'l
terms. Test papers and copious problems are added to give enough drill. amil

D. Cr. 16 mo. 396 pages. Price Re. 1-4-0,

This is a Tamil edition of the very useful text-book on Mathematics for High Schoolg pre d
Mr. Raghunatha Aiyar and published a few years ago. The fundamental principles are explainedpaire by
language and the examples set In the scveral exercises are of graded difllculty and calculated to tai e
student easily on from one problem to another. The book is made interesting to the student, by relati ¢ the
problems as far as possible to actual life. In this Tamil edition. the author has employed Tamil equivmf th
for the teachnical terms of Mathematics ; and to facilitate their use, he has also given the English te:min;:

brackets.~.The Hindu.

————
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INTRODUCTORY ALGEBRA.

The Most Klementary Principles Fully Explained
and llustrated by Model Solutions
WITH
ONE THOUSAND EXAMPLES
BY

JOHN COOK, m.a., FlR.s. B,

Principal, Central College, Bangalore ; Fellow of the Madras Universs; ¢
Sixth and the latest Edition—Revised. Price 10 An1y1'a.esc.

RUDIMENTS OF ALGEBRA

With a Chapter on Graphs
by the late 8. SRINIVASA 1YER,

Author of ' Problems in Arithmetic.”
Revised by B. HANUMANTHA RAU, p.a.

Professor of Mathematics, College of Engincering, Madras
Sixth Edition. Price Re. 1, '

13th Edition.

A MANUAL OF ARITHMETIR

By the late S. RADHAKRISHNA AIYAR, B.a
Principal, Maharajah’s College, Pudukotan,
Approved as a Text-book for all Classes and Forms
Vide Fort St. George, Gazette, 24th Jan, 1907, .
Very useful for School-Leaving Certificate Examination
Price—Rs. 2. .

PROBLEMS IN ARITHMETIC

WITIIL
SOLUTIONS AND EXAMPLES

CLASSIFIED AND ARRANGED
BY

3. SRINIVASA AlYAR,
Late Headmaster, Pachaiyappa’s High School, Conjeevergm

TENTH EDITION--REVISED AND ENLARGED.
Prioe Re. 1-4-0.
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A PREPARATORY ALGEBRA

Prepared in accordance with the Syllabus in Optional Mathematics
(C. Group) for the Madras S.S.L. C. Public Examination
By V, RAGHUNATHA AlYAR, B, L.T,
Dy. lnlp_ectot of Schools, Tirukurungudi Range (Tinnevelly Dt,); author of * A Couree of General Mathematics.’
D. Cr. 600 pages with 49 diagrams. Price Rs. 2.

Approved as a Text-Book suitable for Schvol use.
vide Fort St. George Gaseite, Part 1-B, p. 546, dated 1-11-°27.

OPINIONS.

Rao Bamapur P, V.SESHU A1YAR, B A, LT, Retired Principal, Govt. Uollege, Kumbakonam,
writes :—'‘I am glad to find that ** A Preparatory Algebra™ by Mr. V. Raghunaths Aiyar, B.a, L.z (pub-
lished by Srinivasa Varadachari & Co.) is well plabned and written very carefully so as to mecet the
requirements of pupils in the 8. 8. L. C. classes for whom it is mainly intended. The expositions and
illustrations are clear and lucid and there is a good collection of nice examples and cxcrcises, The
appendices A and B are really well-written and add much to the usefulness of the book. * * % *
I hope the book will meet with the encouragement it well deserves,”

Mr., A. TIRUVENKATATTALYANGAR, B.A,, LT., Headmaster, O, R. . High School, Pursawakam
Madros, writes ;="' Mr, V, Raghunatha Ayyar, 8.4, LT, has laid the student population under obligation
by bis Preparatory Algebra, Thne plan of the book is commendable, The chapter on Directed Numbers
is in its proper place and is well written. What a student will find of greatest value in the book is the
large collecvion of exercises following theorems. There are a few typographical errors, which, it is hoped
will be removed in & subsequent edition. The book is a useful addition to the books on High School
Algebra and will supply a real want,

Fourth Edition—Revised and brought up-to-date.
IMPORTANT TO INTERMEDIATE STUDENTS.

INTERMEDIATE GEOMETRY
(THEORY AND PRACTICE)

Containing a detailed and exbaustive treatment of the matter for the
Intermediate Examination with special reference to the Syllabuses of
the Madras and Mysore Universities.

By M. SATYANARAYANA, M.A, LT
Chief Lecturer in Mathematics, Maharajah’s College, Vizianagrum
AND
K. S. PATRACHARIAR, ma, LT,

Chief Lecturer in Mathematics, Government College, Kumbakonam,

Crown 8vo. 360 pp. with over 130 diagrams. Price: Rs. 2-8-0,
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Prescribed as a Text-book for 1930-31 for Additionai Mathematics for Tigh School Forms by the Govt.
of Mysore, vide Notification No. D. 50 dated 23-12-29,

Approved as a Text-Book suitable for Scheol nse,
vide Fort St. George Gasette, Part I-B, p. 513, dated 13-11-98.

A NEW GEOMETRY FOR HIGH SCHOOLS

BY

A. A, KRISHNASWAMI AYYANGAYK, M.A,, L.T,

Chief Lecturer in Mathematics, Intermediate College, Mysore.
WITH A FOREWORD

BY
Dr. R. VAIDYANATHASWAMY, M.A., DS, F.R. 8. K,

Reader in Mathematics, Madras University,

PART I. D.Cr. 16mo. 232 pages. Price Re. 1-4-0.
Part II. D.Cr. 426 pages Re. 1-8-0.
Parts I & II together. Rs. 2-8-0.

CONTENTS.

Book I. Chapter I. Introductory ;  Chapter I Angles at a Point ; Chaptor 111,
Parallel Straight Lines ; Chapter 1V. Angles ot Triangles and Polygons; Chapter V.
Relation between the Sides aud the Angles of a Trianglo; Chapter VL.
Triangles; Chapter VII, Parallelograms ; Chapter VIII. Construction of Tri
Quadrilaterals from given data ; Chapter 1X, Loci.

Congruent
angles and

Book II. Areas. Obapter X. Aroas of Parallelograms, Triangles and other Rectilineal

Figures. Cbapter XI. Ideutities. Chapter X1I. Pythagoras’ Theorem and its Extensions,

Revision
Papers,

Book III. The Circle. Chapter XIII. Properties of the Circle, Chaptor X1V, Construg-
tion of Circles, Reviston Papers,

Book IV. Ratio and Proportion. Chapter XV. Ratio ard Proportion. Chapter X V1,
Trigonometrival Rutics.  Ruvision Papers,

OPINION.

The Journal of the Indian Mathematical Society, February 1930 :—This a Text-Book designed

for use in Indian High Schools and meets tho requirements of C, Group Geometry of the Madras
8.8, L, C, 1tis really a * new” geomotry containing several distinctive features among which may be
mentioned : the new ordering of theorems enubling related propositions and constructions based on
thewm to be treated side by side, the emphssis on the application of gaometrical results to practical needs
of man, and the bistorical notes lopsarting an oft-neglected humay touch to the subject, The reference
to the gontributions of great Hindu mathematicians liko Acyabliata, Beahmagupts and Bhaskara is an
original feature which must muke the book specially valuable to lndian students, The section on Trigo-
nometrical Ratios is a8 welcow addition to a Text- Book for the High School classes, We may echo the
hope, expressed by Dr. Vaidynathaswami in his Foreword, that the book may set the fashion—not only
in text-book writing, but also in actual teaching,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS,

June 1981, . ADVERTISEMENTS. ix

Supplementary Readers
(Books for Non-detailed Study in English)
* Books Approved for School Use by the Text-Book Committee are marked with an asterisk,

GRADE I

* The 8ky Falls ! Large Type. Short sentences. Very simple English. With Picture Devices
for Unaided Reading in Class Vor Form . A Story that can be used in 2 Preject Scheme. (The Cub and
Scout Scrivs, No. I A first step in Sceial Education). As. 2.

GEADE II

Stories for the Daya of the Week. Seven Stories designed to induce in pupils a certain self-
regulation and honourable relationship with one another in their school life, making a little beginning for
citizenship. Large Type. Well Illustrated.

Form 1. (Thc Cub and Scout Series, No, 1I, A second step in Social Education.)

GRADE III
* The Adventures of a Billy-Goat. By W. H. Warren. Large Type. Illustrated with four
pictures. A humorously told story in charming, simple, straightforward, idiomatic English. Form I, As 2
Dimma Long Tail The Story of a Monkey King and his Kingdom, giving a sensc of Common
Weal. (The Cub and Scout Serics, No. III. A third step in Social Education.) Form II. In the Press,
GRADE IV

The Trial of Marjalan. The Story of a Cat *'Committed to the Sessions’ and tried by a Jury of
Birds and Animals. A touch of sympathy for the fallen, Form I]I. (The Cub and Scout Series, No.IV.
A fourth step in Social Education). Is the Press.

GRADE V: For Forms IV and V
*Aoross India: Stories of Cities and Shrines, Old and Now. By A. C. Clayton. Ilustrated

with a Map and several Pictures. Gives an azcount of the route taken and the pla-es visited by two pupils
under the guidance of an observant tea:her, A book of historieal, geographical and literary usefulness. A s. 6.

*The Wise Boy Judgs. IFour typical Stories of Mariyathai Rama. By A. C. Clayton. As. 4,

*Btories of Heroism. By G. Davies-Watkins, Professor of Geography, The: Christian College,
Madras. Stories of deeds of heroism of ancient Groeks inspiringly told. Aws. 8.

*Stories and Legends of 01d Indisa. By A. J. Appasamy, M.A. (Harvard), D. Phil. (Oxon). With
an Introductionon the value of Folklores and Legends and Questions and Exeroises in Composition As. 6.

The Entertainment of Lalita. Grade V. A Prose Drama. In the Press.

The Story of Lalita, spurned, when poor, by her brother’s wife, but gorgeously welcomed by her
when rich. The play contains the joint-message of Lalita, combining in herself the devotion, patience and
dignity of Indian womanhood, and her husband, a product of indigenous Indian and Western culture, to the
present-day Indian student—boy or girl. (The Cub and Scout Serics, No. V. A fifth step in Social
Education )

R —

Books for College Classes and School and College Libraries

The Unifying of Civilization. [The League of Nations). By G. Davies-Watkins, B. Sec.
(Econ.). F.R.G.S., University Reader in Geography, University of Madras, Re 1.

For the Pass and Honours Conrses in History, Philosophy and Law and for all interested in
the achievements as well as the problems and work ahead of the League. Covers most of the Syllabus of the
University of Madras in the subject of The League of Nations

Agriculrural Co-operstion in Indis. By John Matthai, B. Litt., D. Sc,, formerly Professor of
Indian Economics, University of Madras, and Member, The Tariff Board. Paper Cover Re. 1-8; Cloth,
Rs 2. For the Pass and Honours University Courses. * ‘Brilliantly written...The best introduction to the
Rural Co-operative Movement in India.”’ —ITarold (I, Mann, Director of Agriculture, The Bombay Presidency.

Student Life in the West. By A, J. Appasamy. M.A. (Harvard), D. Phil, (Oxon). As. 8.

“ Very useful for those intending to go overseas for further studies.””_The United India and
Indian States. ‘' Delightful pen pictures.” _Rural India.

THE CHRISTIAN LITERATURE SOCIETY FOR INDIA, P B, 501, PARK TOWN, MADRAS,
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UNIVERSITY TUTORIAL PRESS
TREASURY OF ENGLISH VERSE

NEW AND OLD
By 4. 8. Cornins, PhuD., M A, 4g 6.

A new antholoov, specially prepaved for nse i o , ) .
the Ioh:\, 8l coidly prepared for use in schools and colleges, which covers
almost the whole field of Fnolish poctry and mcludes a high proportion of modern verge
, rse,

INTERMEDIATE TEXT-BOOK OF ENGLISH LITERATURE.
By A.J. Wyarr, MLA. and A.S. Coruins, Pho D, M A, Fourt), Edition, 8¢ 6,
‘ Ancup-to-date suide to the study of Tonglish literature to 1798, Tor the new (5di.-
tion the book has been extensively rovised and completely re-arranged and several new
chapters have been added.
MODERN ENGLISH LITERATURE, 1798—1919,

By A.J. Wyarr, M.A., axn Hexry Cray, M.A. Being English Literatupe
of the Nineteenth Century, with additional chapters by (i, E. HoLLiN¢worTH
M.A. 4s 6. ’

The detailed survey of the post-Victorian prose, drama, and poetry which is includ-
ed in this issue should prove of particular value to the student. The Look forms a
continuation to Intermediate Tect-book of English Literatiure,

PRIMER OF LITERARY CRITICISM.
By G E.Horrixeworri, M A, 2s. 64,
' CAnaid to the appreciation of Fowlish Titerature. By means of a close examina-
tion of literary forn, the leamer is frained to percenve the basic principles of style, and to
forne and yecord his own judement, ’
SPELLING AND PUNCTUATION.

' (With passages for Dictation). By Harny Suoossurit, MLA., Third Eili-
tion.  Rewvived 1s. 6/.
A class-hook containing rules for spelling and ¢lagsif
mis-spelt and words generally recognised as difficult.
PRECIS-WRITING.
By A. 8. Coruis, Ph.D , M.A. and M. ALDERTON Pivg, M\A 35 64,
. Deqls clearly and coneisely with all forms of precis, including the many new varia-
tions now frequently sct by examiners, Throughout the book there are ample dmn()h%—

trations, while nunerous exercises to he worked by the student are included in each of
the chapters,

ied lists of words commonly

——— - —

A Complete Catalogue of Educational Publications may be had, Post free, on application,’

25, HIGH STREET, NEW OXFORD STREET,
LONDON, W.C. 2.

—_—

The publications of Uaiversity Tutorial Press may be obtafned from the principal booksellers in India

Telegrams :
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“THE TESTAMENT OF BEAUTY.”

By MR. P. K. SESHADR! AIYANGAR, B.A.. B.L.
Chingleput,

(Continued from p. 922).

JAA

N his address to the Mowuse, Burns has touch-

I ed a sweet note of simplicity which arose
out of his spontaneous attraction to things low
in themselves but in which he found the heights
and dwelt upon them. Walt Whitman in his
“ Song of Myself ' said:

And a mouse is miracle enough to

Stagger sextillions of infidels.’
Plutarch judged worth treasuring the incident
of General DBrasidas and the mouse and the
poet Robert DBridges had out of this story
drawn his moral that ‘courage ennobleth man.”
It was said somewhere that it is the brave

NXXVII—49

that deserves the fair and the poet says that in
courage man finds his grace and his frecdom,
The instinct of selfhood in the mowse becomes
the reasoned virtue in man and an urge to
battle in self-defence.

Where there is savagery there will be war
and true selfhood when wedded to fatherhood
finds that ‘ the duty of mightiness is to protect
the weak.” In this stage selfhood rejects *the
mystic horror " which makes the purist startle
at bloodshed, hold that *all homieide is mortat
pollution of the soul,” and finds satisfaction in
death rather than in killing. The ideal of the
Kshatriya of old who so largely enriches the
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field of thought in the days of the Upanishads,
and fills all the stories of heroism in the opic
period is the fulfinent of the synthesis of
selfhood with fatherhood. e is a harmony
of the horror of war and the terror of force in
the higher atmosphere of nobility and cournge,
When in the field of Kwukshetra, Arjuna, the
perfect inan, refused to do battle and to kil
shrank from slauchter and bloodshed and was
ready t0 be killed, the divine Krishna sang his
Sonyg Celestial or Bagavat Gita idealising the
duty and virtue of the Kshatriya as “an un-
flinching acceptance of the gave of battle’ for
the protection of the right, the troe and the
just. ‘1t is not  shying but  non-slaying
which would here be the sin.”  Shall we say
that the wisdom of the Lord Sri Krishna spoke
through the poet in his discourse on the ethics
of war? In this admiration of war and bloody
invasion man found sanction and example in
the kingdom of heaven,  The niuse of poetry
“dotfed her armour for a silken rohe ™ and sang
of the glory of war from Homer onwards by
cleverly ignoring all “the wrath and concu-
piscence ' in which war took its birth, and all
the infinite dark happenings which war left
behindo Whenee  came the  wisdom  that
condernned all wars and threw them down
from “ the munemorial practices and the gond
favourof men " where it got firmly entrenched ?
The author lets reason answer :—-

Have I not learned that selfhood is fundamental
And universal in all individual Being ;

And that thro' motherhood it came in animals

To altruisting feeling, and thenceafter in men
Rose to spiritual affection 7 What then am I

In my conscience of self but very consciousness
Of spiritual affection upgrown to life in me ?
Truly inscrutable and dark is the wisdom of God
But no man cometh unto wisdom but by me,

[(Jun 1931,

Reason and intuition, and science and philos.
O'I)hy are the Apparently two pairs of Oppo-
:sm.:s. Reason and scionce find their fulfilinent
i mtuition and philosophy. The faculty which
arranges  thought hoside thought and stribs

analysis of all the
partic wmony in the ¢ spocchlogg
intuition of the inconscient mind’
attempt of

unity of its wholencss by an
particulars finds its hy
and in the
the philosopher to find out t
homogencity in and around
Intuition wells up from t)

he
e particulars,
e original source of
reason and philosophy from the
JK?' the wid of my renson 1 give a turn to my
mind to look into its depths

facts of science,

and  scicnee by
which I reduce the external universe into
minutest parts tells me  that
tends “ to break

1ts
it cventually
down the separate categories
of “things,’ “influcnces,’ “forms,” ete., and to
substitute a commion background for all ex-
perience,  “ Life proceeds by insinuation * and
while I follow reason’s urge and  understand
that phuoality is veality, I amn by something
which ix not myself led on into the artistic
vision which sees in whole and not in parts,
which lifts me above myself, and makes me
drenmn that T have fleapt off the globe)  What
15 that region fromt where the something that
I have referred to above reinforces reason and
com'c.rts it Into something other thay ifself 7
Does it exist in the “Iringe " that surrounds
the ‘bri;;'ht nuclens of the mtellect 7 1y s
habitation in those * fields which Tic below
the threshold of consclousness ?
look for it in the sul

Are we to

JCONSCIOS  region where

nemory stores up all the Past which thouoh
R o

not conscious, critical or rational, yet uncon-

sciously influences all the ‘conscious present of

the experiencing subject ' ?  Tiet the psychol-

ogist plunge into the subject and try to locate

June 1931.]

the region and give it its boundaries. To us
ordinary mortals these spheres of influences
do not divide off states from states but are
the regulating and co-ordinating functionaries
within the synthesis of the whole. As J. C.
Smuts has put it “ There is a subtle, profound,
synthetic activity at work among our sensa-
tions and intuitions which cannot be ascribed
to the ordinary conscious activitics of the
mind.  All the wholes we sce in life as persons
or things are composed as contributions or
things from all or most of the special senses so
utterly fused with each other that disentangle-
ment becomes  practically impossible.  And
these uniquely unitary wholes exist for us from
the early beginnings of sensations and percep-
tions.” The poct says that the intuition of
the inconscient mind’ 1s nearer to the
Ommniscient
Than man’s unperfect reason, baulked as that

must be
By the self puzzledom of introspection and doubt.

This faculty of intuition % ‘a unique
quantum of personality’ varying with each
individual. Reason is ‘its determinant and
mexplicable co-efficient.” A combination be-
tween the two varies in each person in power
and worth, and in activity and richness. This
reason is not perfect in the inage of God but
gathers up gradually into the content of self-
hood ‘knowledge, grace, love and those ideal
altns whereby his manly intelligence cometh
to walk alone.’

This reason is powerless and barren without
the gift ‘ of inborn faculty * though

It will collaborate actively and eagerly

With varlous governance which appeareth in some

As happy selection and delighted approval
Of spiritual nativities that teem in the miad.

THE TESTAMENT OF BEAUTY. 375

V.

It is the insight of Plato and not the forms
of Aristotle that lives in the schools and
‘flourishes with head serene, high and invulner-
able) The doctrine of Platonic ideas which
has no sanction in logic appeals to the heart
and finds acceptance there. The ground of
this high approval is because of the truth
that thought exists as an expression of the
mind and that

If all existence is an expression of mind,
Ideas must themselves be true existences.

Plato himself says in his Timocus: “ You
must remember that I who speak and you
who judge of what I say are mortal men so
that on these subjects we should be satisfied
with a likely story and demand nothing more.”
It is this Plato of such humility that gave us
his grand theory of ideas as a sort of hierarchy
existing in an ideal invisible world which could
be comprehended only by pure intelligence
culminating in the supreme and the grandest
idea of good or being. Tt is there that all the
transcendental reals which originate from the
highest being reside and to this abode of the
immortals proceed the souls of men who lead
a perfect philosophic life. They are the formless
divine universal sources from which all
material forms arise.  They are pure feelings
brimful with the potency of the power to
create without end, all the varied nature,
intellectual abstractions, and the material and
sensuous world.  This power and feeling stirs
thought and generates all action. The vesult
15 all the manifold expressions of the creative
activity of the supreme being.  “ldea’ was
theretore the first in the casual order and ig
the cause of all the phenomena of the world.

1t 1s again the final cause to which all things
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move and wherein they find the end and alim
of their existence. A thing is what it is on
account of its relation o the ‘Idea’, and Plato
does not explain the nature of this relation by
which for instance a thing is beautiful on
account of its relation to the idea of Beauty.

Just at birth we lose our knowledge of
these ideas and in the course of life we are
reminded of them, by the objects of senses.
These ideas have been expressed by Words-
worth in his *Ode on the, Intimations of
Immortality” as follows :—

The soul that rises with us, our life’s star
Hath had elsewhere its setting,

And cometh from afar

Not in entire forgetfulness

And not in utter nakedness

But trailing clouds of glory do we come
From God who is our home.

But perbaps a perverted poctic fancy
decoyed Wordsworth and he saw topsy-turvy
that

Heaven lies about us in our infancy;

Shades of the prison house begin 1o close upon
the growing boy

But he beholds the light and whence it flows

He sees it In his Joy

oee v eee

At last the man perceives it die away
And fade into the light of common day.

“T'he thought from which he (Wordsworth)
sets out that our hirth is but a sleep and
forgetting and that we are less and Joss able to
perceive the visionary gleam, less and less alive
to the glory and dream of external nature s
infancy recedes further from us, 15, with all
respect to the decluration of My, Rluskin io
the contrary, contrary to notorious fact, ¢x-
perience and sruth.”

We shall see how this theory of ideas fares
in the hands of Lobert Bridges.  The poet

[JuNe 193],

" . -t Vg ) 1
deals with the subject just to strengthen  hig
View that * Powers unseen and

unknown are
the fountaing of hife’

and that wisdon lies in “a
and correlation ’ of the
divergent faculties of reason and intuition,
The author re-statos the problemin it modern
scientific and philosophical ve
that the power angd fe

reasoned  harmony

udering by stating
ching of intuition iy
unanalysable by the mtellect, ¢

| . hough a complex
of relations is diselos

xd by the exercise of the
abstract intelleet in the formg throug

! h which
the ideas render their s

ignificance clogy to the
wortal senses. The author develops this idea
by the example of the sunlight affecting the
feeling of the dog and the tellect of man,
the former case there iy fecling whole ang
syuthetic, a bare awareness which procecds
from the inney fountain of hfe, and in the
latter there is an mtellectual and ap
approach from the ougey senscs,
objects of sense affect 1y

alytical

Thercefore
4

an's mental states ad

the mind in turn promotes

. :
‘ : the actions and
functions .of aniil  Life

i its organs and
therefore brings to mind the
aforesaid two aspects of each of tl

1 things of
life.  Kdward Carpenter in dealing with these

inner and outer aspects unfolded in an ‘idea’

bones,” ¢ Iden

refers, for instance, to the ideas of justice and
of love. Te says that Justice on the analytic
side 1s “all the labyrinthine detail of stabutes
and courts of law " and on the other synthetic
side “a severe unique sentiment.” e Vst
cotmplexity of love conceived on the intellectual
side 15 on the purely emotional side ¢q perfect-
Hence it i3
that in man the wakened mind fashions the
ntellect and the dar]
instinet  which

by moral state defying analysis,”

¢ workings of the animgl
exist beyond  the grasp of
reason present the material appedrances in g
HeW petspective  towards  spiritual insight,

Juxe 1931.]

These ideas which clothe material appearances
with a spiritual garb and thus through these
appearances engage ‘the souls” depth ™ ave by
the author renamed ‘influences.” To the
question whether material forces have genera-
ted spiritual powers, A.8. Eddington says: “Few
deliberately  hold the philosophy that the
forces of progress are related only to the
material side of our environment ; but few can
cluim that they are not wore or less under its
sway.”

To the question how conscient reason
“owneth to existences ' beyond its grasp and
how articulate reason slides into the dwmb
imbuition, the author does not give an answer.
For the author has already warned us not to
inquire why things ave as they are or whence
they come. Beyond saying that by a blend
of reason and intuition we acquire wisdon,
the anthor says nothing further. He remains
silent perhaps in the way that the Rishis of old
kept silent when asked to explain the nature
of Brahman. The author really means that
life could be comprehended in its grand
synthesis by the aid of wisdom which comes
out of a correlation of reason and intuition.
T'he latter alone is merely the animal instinct
whose perfection is illustrated by the bee and
its hive. The former alone is a great disturb-
ance in the peace aud quict of the whole
where realify is missed in the ceascless flow
and mechanisin alone is Jaid bare.

Where these strange influences awaken
spiritual visions out of the material appear-
ances we discern them by the ald of our
reason  which by its  beautecous judgment
fashions for us out of those visions our ideas
of beauty. This beauty is therefore not a
thing but the contemplation of an aspect of
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things.  The idea of beauty thus contemplated
has got a purifying power, and such contem-
plation of the beautiful lifts our perceptive
and emphatic activities, that is to say, a large
part of our intellectual and emotional life on
to a level which can only be spiritually,
organically, and in so far, morally beneficial.”
1t is the function of art to creatc new formsg
of beauty which “awaken new ideas that
advance the spirit in the life of reason to the
wisdom of God.” Tt is a poor art that would
stake its ‘charm on cthic excellence,’
** Then weak simulations of virtues appear,
Such as convention approveth, but not virtne
itself.

The highest art is that which discloses virtue
itself and not an appearance of virtue. I take
1t that the kind of virtue which is the aim of
the highest art is according to the poet another
name for beauty which awakens “spiritual
cmotion in the mind of man. Beauty s
virtue and shall I say that virtue is knowledge
and that knowledge is deliverance. Socrates
sald that “ Virtue is the purification of the
soul; and the true philosopher is he whose
soul is purified and initiated into the holy
tuysteries of wisdowy, and he it is who shall
dwell with the gods in the other world.” Such
virtue is as Pindar said  the gift of God only,
Dante describes virtue as acting throughout
the stages of life and winds up by saying—

That in life’s fourth division at the last

She wed with God again.

With Aristotle ‘ virtue is unteachable but
- minds well disposed may he by reason
upbuilt.” The author completely dissociates
with the God of Arvistotle intellectualised as
the concept of concepts, the form of forms,
the thought of thoughts, since in that, conceps
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tion Aristotle refuses mdependent  existence

to the ideas of Plato.  The further ground of

disagrectuent 1s i the text ol Avistotle where
1lc hath made desire to be Prime Mover of all ;

Becavse this arch-thinker's heaven cannot move
‘my desire

Nor does his pensive Deity make call on my love,

Virtue is therefore the God-given gift by
which nuwn looking at beauty falls straight
away in love. Liove is a fire lent from heaven.
Its light brightens the dark corners of the
carthly existence,  Its thunes conswine  the
illusions which enshroud the “ barve simphcity
of truth.” It leads on to “ that mystic raptre
the consummation of which is the absorption
of selfhood in the being of God.

The spimitual bubbles stirred on the surface
of the things of the world by means of the
mysterious influences spoken of by Robert
Bndges finally lead on to the surrender of seif-
hood mto the being of God. "This idea has
heen expressed by a Persian poet in the follow-
g hnes that cae from the heart mspired by
a strange mysticism - —

Each speck of matter did He constitute
A mirror causing each one to retlect
The beauty of His visage. From the rosc
I'lashed forth His beauty, and the nightingale
Beholding it loved madly. From that light
The candle deew the lustre which beguiles
The moth to immolation. On the sun
His beauty strove and straightway from the wave,
The lotus reared its head......

Whatever heart
Doth yield to love, He charms it. In His love
The heart hath life. Longing for Him the soul

Hath victory., The heart which seems to love
The fair ones of this world, loves Him alone,

[Quoted by Mr. VERNON KNOWLES in the Bookman,
February 1981].

The wvision of beauty affects man in a
anner to turn him frow the things that

fJuae 193],

rouse his spirit of love to the divinity that
from its depths irradiates all things and shines
through then.  T'his is brought about by the
ad of reason for the want of which the night-
mgale loves the rose med! ¥ and the moth wag
beguiled to (mmolation by the lustre of the
candle.  If only the nightingale knew 11in,
whose beauty flashed through the rose or the
moth knew Him whose light gave lustre to
the candle, there were no madness or {non-

lafion.  But man by the support of veagon

secks Hinein all His ereations and proceeds 1o

comprehend the light apart from he things

through which it shines.

The spiritual discernment which is in its
essence pure gets mixed up with Impurity in
the region of life and the mwan who loves peace
concludes that it is to be obtained in the field
of war.  In war he finds room for display  of
herosm and adventure, and lewns to despise
death. Butif reason had only not lost control of
selfhood and had relused to he infested with
the wild brute’s madness, man  should by now
have come to know of the folly of war and
should have found means to stop it altogether,
There is still no return to the call of reason
and war nienaces the world with its horror
and destruction. The  poct concludes  the
chapter on selthood by this touching note of
personal feeling

Amid the flimsy joy of the uproarious city,

My spirlt on those first jubilant days of armistice

Was heavier within me, an1 felt a profounder fear
Than ever it knew in all the war's darkest dismay,

VI

We have seen that in the fivst two chapters

the author had been unfolding o philosophy
ol reconcilement  between  intellect and
mtuition  through the effort of ‘conscient

reason.”  In this co-ordination lies the key

Juwne 1931.7

to the understanding of life. Darwin saw a
partial vision of this eternal flow of the
stream of life from simple beginnings to
great ends and said: “There is grandeur in
this view of life, with its several powers,
having been originally breathed by the
creator mto a few forms or into one; and
that, whilst this planct has gone cyeling on
according to the fixed law of gravity, from
so simple a beginning endless forms most
heautiful and most wonderful have been
and arce being evolved.” This was a mere
intellectual  approach, a viewing of the
placid stream or raging torrent from the
scorching sand bank. But in a spiritual
life the author would have us dive into the
stream or torrent and become part of it and
feel our kinness with it. We then realise
ourselves no longer isolated and exclaim
“ All the living hold together, and all yield
to the same tremendous push. The animal
takes its stand on the plant, man bestrides
animality, and the whole of humanity in
space and in - time is one immense army
galloping besides and hefore and hehind ench
of us in an overwhelming charge able to
beat down every vesistance and clear the
most formidable obstacles and perhaps even
death.”

In this progression from mere self-hood
(depicted in the second chapter of the
“Testament of Beauty”) reason goes on
gathering up all the further instruments of
ascent from the content of breed which is
“ the younger of the two arch instinets of
man’s mature.”  Self-hood and breed are
the intellectual concepts drawn from  the
foundations buried out of sight and laid deep
in mind’s folios. Reason pours into those
depths, first abstracts, nature’s main
intentions, and then plays on those primitive
impulses to diverse ends. When reason
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mounts upwards it is then in its elements
and

sreesveneseeene.In Our proper motions we ascend
Up to our native seat ;......... cesreans {MerToN).

If reason is prostituted to base ends then there

s a fall.

As {rom a cloud the fire Is scen to fall,

From its original impulse warp'd to earth

By vicious fondness *'—(DaNTE.)
When man attained  the status of reason
he found for instance pleasure in Jowd as an
end in itself to be folly. But when reason
bends down and stoops to enthrone pleasire
i food in a rank ¢ besides his intellectual
and spiritual joys', there is danger enough to
make us pause, and then one has to lift up
the nose skyward to smell the frasrance of
divinity, the eye heavenward to visualise the
light that shines through the sun, and the
car upward to hear the music of the
void.  The way that reason fashions to the
cpucure the lure of gluttony and drink is
described in such rich imagery that one
shudders at the enormous reach of reason
into the labyrin of sensuous debauchery.
O ! Reason leave off the shuddering path of
destruction and direct my mind to Him by
rousing in me ‘the increate perpetual thirst
that draws towards the realm of (God's own
form.” Is there anything in common between
the ecstasy of the mountaineer

'Mid the high mountain silences, where Poesy

Licth in dream and with the secret strength of

things
That governs thought inhabiteth, where man
wandereth into God's presence

and the fulsome satistaction of the glutton
whose
Gluttony rotteth and stinketh
In the dustbin of ethick,

though in both cases man moves on by the
spur of reason ? Thercfore lot us take the

warning from Bernard Shaw  that " good
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conduct is not dictated by reason but by a
divine instinet  that is beyond  reason.,
Renson only discovers the shortest way @it
docs not discover the destination. 1t wonld
he quite reasonable for vouw to pick your
neighbowr’s pocket i vou felt sire that vou
conld nke o better nse of your money than
she conld: but somehow it wounld not he
hononrable;  and  honoar s o part of
divinity; it is metaphysics it is religion,”
The line between setf-hood and breed s

hard to draw.  Doces gluttony conme of self

(h,.
as war does 7 Does war arise out of breed ?
Docs the green-eyed jealonusy of sex love
provoke self to anger and warfare > Did not
the tragedy of Troy arise out of Helen who
bore

The face that launched a thousand ships

And burnt the topless towns of Ilium ?

weed s oaceording to the poct a thing
apart from self-hood and the former 15 to the
pivee what the fatter is to the individual,
They are both independent of cach otherand
the full effects of hreed are to be found in
.

Charles Darwin has made us tamiliar with
the interesting process of mitural sclection
invading the reahm of sex relations and
evolving new amd newer forms of heaaty
with the ald of which mates are competing
for possession of the females. It s theretore
in the very instinct of nature to create
forins of beanty out of the sex feelings. In
its primitive cxistence sex love does not
well up from the heart and has no place
among the nobler impulses that make for
man’s uniquencss anong God's ereations, 1t
is a mere brute instinet but yet beauty, even
engaging beauty, springs out of such depths
as the tamous lotus flower blossoms out of
nmere elay. Reason in man has worked upon
this prinad instinet of sex love and led him

either to ‘ divine exaltation” or ¢ bestial
debasement.”
Bxfeed. from like degrading brutality at heart,
Distilleth in the altruism of spiritual love

To be the sublimest passion of humanity
With parallel corruption :..

Whereas <ex love had decoyed many from
the path of vreitae and set a false stzm«i:n'd of
vithues about the things of the carth, there
.11:1\1:.])0,(-,11 those who have sousht refuge on
s wings, and found themselves safe in their
last resting place. A whole philosophy of
life has been evolved out of this sex-love in
the peculiur tantric form of worship amony
the Shaktas. A formof worship where butli
body and spirit take part, where both yoga
and bogo enter into the divine worship, where
all 15 given to and none is reserved from the
Mother is a tascinating theme for the adorer
of sex love who looks upon it as the fountain
of wll spivitual joys. In its more intense
and less conventional forn ‘the adoration
of young and beautiful virls was made the
pash ol spiritual evolution and  ultimate
craneipation,” A classic instance of this
sufij relationship s inthe love of Chandidas
to Ranthe washer-woman oivl, The familiar
instances of self-forgetting while man and
wonin are locked in cuch other’s embrace
iy perhaps estiate at its true worth the
holy union in sexual embraces of hearts pure
and radiant.  To be spiritual in the midst of
sensuality, to desire not the sexual embrace
and yet not to deny its enjoyment, requires
a special training insex relation under which
sex enjoyment is not the vesult of nervous
tension, but is a matter of course as the
feeling for soft breeze, the exhilaration from
niild sunlight, or the sweetness of the smell
ol the flower in the garden.

m N
'he man who walks on this path of life
e BPNERT } .

dreams of * the pod created norm of wonmn-

[JuNE 1931,

Juxe 1931.]

kind " and adores not the form in which 1t s
set. As the man in “Phe Wl BDeloved 7 of
Thomas Hardy, he finds in the pinched and

thin look of his mortal bride who appears

+ As if her soul hal shrunk and died

And left a waste withia,”

the ideal and rveal woman and learns  the
truth from the mouth of his well beloved

that

* Brides are pot what they seem |
Thou lovest what thou dreamest her ;

1 am thy very dream !

When in Tagore’s Chithra,”  Arjuna
enjoyed his Chithra and let his heart {eel hev
on all sides, and cmbraced her with the
whole of hig being, he only seemned to make
4 vain effort @ to catech and keep the tints of
the clouds, the dance of the waves, the
amell of the flowers””  DBub the cetasy, the
joy, and the rapture of union hetween them
called forth from Arjuna one ol the most
superb of lIyrie outhursts that came from
the heart of man Addressing his Chithra he
says 1 mever scem to know you aright.
You seem to me like a goddess hidden within
A eolden tmage. 1 cannot touch you, 1
cannot pay you iy dues in return for your
princely gifts. Thus my love is inconplete.
Sometimes in the enignatic depth ot your
sad look, in your playful words mocking at
their own meaning, 1 gain glimpses of
being trying to rend asunder the languorous
arace of her being, to energe in a chaste fire
of pain through a vaporous vell of smiles.
Ilusion is the first appearance of truth. She
advances towards her lover in dispuise. Dut
a4 time comes when she throws off her orna-
ments and veils and stands clothed inonmked
dignity. I hope for that ultiimate o, the
bare simplicity of truth.” Robert Bridges

NNNVI--50
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therefore «ays that eventually sense yields
to spirit.
** As once with Danle it was

Who saw the grace of a fair Florentine damsel
As wisdom uncreate ;"

and as again with Lucretius to whom

** Seeklny order in chance
Some frenzy of Deauty same, ’'neath which
constraint he left

His atones in the lurch and felt to worshipping
Aphrodite the naked godness of man’'s breed.”’

And further on as with Shakespeare who
fashioned his pregnant maxim and wrote:

* 'rom fairest creatures we desire increase
That thereby beauty’s rose might never die.”
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THOUGHTS ON “"PROGRESS AND THE UNFIT"

By MR. N. SESHADR! SHARMA, B.A.
Clovernment High Sefiool ) Kaolar,

(Contin.d from p. 354.)

15, Prooriss N s OUTER AND
Insen Aserors,

But why speake of progress frouy only the
spivitual or inner point of view and not from
the material or outer point of view, when as
1ot question we have specially to do with
b7 Suflice 1t to say that at present the worlid
15 filled with hooks and ideas dealing with this
aspect of the question. Thus while there arve
many works  hke Treson’s “he ?)(‘upl('n'
Progres< ” (1910, J. Mwrayy, there are not
niny works like  Dro Dernard Bosangquet’s
“The Philosophicad Theory of the  State,”
T. H. Green’s  Principles of Palitical OLh-
vation,” L. Croce’s “The Philosophy of the
Practical 7 and FoJdo Urwick’s = The Philos-
ophy of Rocial Progress ™ and “ The Message
of Pl The first =t deals with what the
people wish 1o have, Tt the seeond set denls
with what they owgfd 1o have, and henee the
difference in theire owdput and value i e
flucnce.  Even Instorans who shoukl know
theie duty better content theinselves with take
m the outer and fover view of progress: and
m our own time the fate Mr Vincent Sniith
attributed the rvise of the so-called © Gollen
Ave” m Ancient Indic ander the Gupta
Finperors as due nob so mch to the develop-
ment of native genius, s o the intlux ot
foreign art and thought and their influence on
the people of India. Read what he says in his
Early History of Tndia, 1914, pages 306-7.

“ lixperience proves that the contact or
colhision of diverse mwodes of civilisation is the

niost potent stimmlus to intellectual and artis-
fic progress, and in my opinion, the cminent
achievenients of the Gupta period are mainly
due to such contact with foreigm civilisations,
both on the Fast and on the West. .., . In ark
and Tireratuee the proof of the action of foreign
mfluence is neeessarily nore difficult, but in
my juldzient the reality of that action is well-
extablished Tuis difficult, for instance, to deny
the relationship between the sculpture of the
leeping Vishnuw at Devgarh and the class of
Crineco-Roman works represented by the 1indy-
nion at Stockholn, It is impossible to pursue
the sulject in this place, but the reference in
the note will enable any inquirer interested to
tollow uy the cunulative prools that the re-
markable intellectual and artistic output of the
Gapta pevio was produced in large measure
by reason ol the contact between the civilisa-
ton of Indivand that of the Roman Empire.
Soine eritics have thought that Chinese ideas
ay bo traced i the Ajanta frescoes, and they
vy be right.”

Much the same thing he says in his later
work, entitled 7he Oxford Stadents’ [istory
of Ll 1926, page 85— Although  the
works of the Gupta authors and artists ave
thoroughly Tndian in subject and treatnient, it
niy be doubted il they would ever have been
produced but for the stinulus given to Indian
minds by their contact with the ideas of
strangers.”

Boys may be carried away by such stuff of
wostly pohitical and pavtisan historians, bug
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whit philosophical historian will cver agree
with Ins iden of cansation as herein revealod
That  forcign contact  often sorves as g
stimulis to new and crcative thought and
work, no one will deny © but how nuany will
fully and unconditionally believe that foreign
contact docs something more and serves as
camseof the new creative products of any
thne and  people  concerned ? Philosophers
recognise many  kinds  of eanses like  the
material, formal,  final and cfhcient  eauses
(Cp. both Avistotelian and Indian Liogicr ;. hut
to what kind does this foreign contact helong ?
For appaurently it is neither their material,
efficient ov final canse, nor their formal canse,

though from one standpomt it iy ook so.

Yot wait and hear what My, Soiith NS
agun i his bigger and so-called anihoritative
Oxford listoryg of  Todia, of 1923, pilge
162 "T'he extraordinary mtelloctual  vital-
ity of the Gupta period undonbtedly was
largely due to the constant and fively e ocha g,
of adeas with foreign lands in bhoth Fast apnd
West,” as seen inifs active  relations with
Chima, Java, Persin, Rome and Goecce e
tween the Hhand Gth centuries ALD, No, i«
need not be the caser Fors the so-ealled pro-
gress of wodern Indin s no doubi, fargely due
to her ively contact with the busy progressive
West: but except as in the case of Pitssing
imitations and adaprations of wostorn things,
where else do we see this cansative imflnence
of other people wpon s 7 Farther, this influ-
ence 15 largely due to the cconoic and poli-
tical supremacy of these other people concen:
cod, and to the imner want of antty, harons
and e or parpose i e of the s
themselves, Alexander’s campaien was a e
passing cloud in the horizon of India gnd did
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[Jings 1931,

not. touch cven the hroad skey, and Smith hin-
self admits i (n his Students' History, page
G1L1926) 0 and the Mabomedans, for all their
long and onerous e in Indin, have not in-
flnenced owr veal and inner tifo considerably
moany large or deep way, whether we take
religion or philosophy, wrt or ethies,
then can woe =y that our

How
- real progress as seen
m the deading works of people like Thyagaraja
and Galaganath (of “Madhava Karuna Vil:ls:t;')
s e o or cansed by other

people, only
because they happen to be the

most inport-
ant people and our ruleps
should we sy that all the progress of  the

West is due to her contact with the larger
world heyond Europe

to-day *  Ag well

and Anierica, that is to
sy, With Africa, Australia apd the FKast. DBt
what do the Western people themselves sy 2
(A:ll‘lv\‘lt: tell= the English people, “We miaht,
gve up our Indian Knpire, hut not Shike-
shuie, - our greatest poct,”

and these Fnglish
people mave oy the

. Papal supremacy  in
religion Tong o an 15350 S0 oo with
other people, for, as S Wrishna sibyy ¢ i
(93 %10 wasi wyag: )"

AU this rate we have 1o explam all change
AN progress i ternis not of the thing con-
cerned, but its environiment, and sitnilar other
external points. Then would the rise of a
student he all, or alinosg ol due to the togehor
who taught hing, and the rise of an author or
thinker like Shakespeare, Newton, Kant oy
Einstein be due to the previous  writers and
thinkers whom he had studied and who had
helped Tim to no little extent. Thns it is that,
some Christinn and Fmglish crities have attr-
buted the greatness of Rabindranath ¢o the
Chrstian and Western intluence  which

nubibed inhis carly life, Oy again the present

he

June 1931.]

state of India, both on its good and on its bad
sides 1s all due to Western influence, especially
the conquest and rule of the Dritish, and all
the more so in cducation and learning, that is
to say, to the so-called superiority and
dominance of the Enghsh tongue and its
literature.  But, honestly speaking, is it the
case ?  Is 1t only the Knglishman that is to
blame for all out shortcomings in modern
education and learning, and is there no fault
of ours at all ? This is not our main question,
and it is enough to say that we are no less to
blamme in this than our rulers, the DBritish.
The result, therefore, 1s clear that we will
never improve or progress in our education
and learning till we have set right our own
mistakes, and this before thinking of others
and waiting to see them do their part of the
work.

The Unfit we will never cease to be, till we
have risen above the Western shibboleths of
so-called  examinations  and  large  schools,
with mass  education, pedagogical  science,
mspectorial work, magazine articles, inere
lecturing and the like, without showing the
necessary  qualities of a good and great
character like good-will, self-sacrifice, fupas-
charya or self-control and abstinence when-
ever necessary and required. That is to say,
we must first rise to a full consciousness of
our own state, with all its difficulties and dis-
advantages, see what we are at bottom and
what we should be, see what we can be at
present and how best we can secure it and try
to realise the same in the shortest time possible.
For, what is the good of expecting others to
do our work and trying to copy their work
every now and then, merely because of their
so-called success and progress 7 Are all think-
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ing, common sense and wisdom gone, and are
we the puppets not merely of time, but of
passing foreigners too? No honest Indian
has ever thought so and will ever think so.

But merely because of this, should we go
back to the ancient past and try to restore it
in all its pristine glory ?  That were a thing
devoutly to be prayed for, if only it were
possible ; but tune 18 real, and ages have
passed away in this material, work-a-day world.
So, while trying to get back to ouwr truc posi-
tion, we cannot fail to leave a broad margin
for the many changes that have come about
in our present state from those of the ancient
or distant past. Let us then weed out the
difficulties and look them boldly in the face,
for we have not yet fallen so low asnot to
remember with pride and power what once
we were and what we are yet destined to be,
if only we will tread our path aright from
now. Both historically and spiritually or
philosophically we are the children of God, if
not oursclves divine as the Adwaitins say,
and our goal is to be nothing short of this.
Short of this we are quite unfit for anything
and will grow worse than ever before. May
the Supreme Lord, therefore, help us to
regain our lost position, for verily marny, many
have lost it at present, and may we tread not
merely the outer or material path of progress,
which is generally not much within our hands,
but also that other and richer one, the path
of inner purification and dedicated service,
whereby only shall we earn and best deserve
the grace of God, without which nothing iy
worth attaining and with which all else iy
$00n attained.
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oo Areniearioy or e Avove View (o
Senr-Reansation or hvow Thrvsne),

Whitt is the value of this view (of Life)
For, 1s there nothing beyond  more self-
realisation  or knowing oneself  and can
everyone attain this soon, orwder the given
circwnstances ¢ Al depends upon what we
mean by this central idea, celf-realisation,
knowing oncself o almagnina, 1t i« not
the attaimment of mere liberation or <ceing
that the Self is Al Al is Self, and that there
15 nothing beyond or outside the Sclf, but it
5 the real and daily living of it till onr
imdividual Tife Gvith body) on carth is ended,
Some great souls may lose the idea of their
own existence, or that they ave still existing,
and this in a very real and noble sense. Our
problem, therefore, does not apply to these
noble and reverend souls or Mahatmas, for
they have no longer any conscionsness of
self, indi\'irhmlity, difference or work,  Not
thit they have becone like the dead wood or
the lifeless stone, but they have become as
selfless as these nutural objects, though they
are already freed and enlightened, great and
mighty like the Sun or Moon, the eredt
wonder workers and life creators and sustain-
crs of the world.

Licaving, then these great souls, the other
people who have still to work out  theiy
complete emancipation should daily try to
improve themselves in all the wiays still
open to them and that they have not yet
attained. Thus they may be great nisicians,
painters,  architects, poets,  dranntists,
scientists, philosophers, doctors, or physi-
cians, erchants, administrators, sailors,
captains of indnstry, builders, engincers or
sportsiuen, and so on.  And no one should
be content merely because he has attained
proficiency in one field, that he has no longer

[Jung 1931,
any other work i {he world. oy, unti]
he attans INper SR

Y .IHUH universal CxXperience, 8IFAT o
perfect knowledge in g ficlds, his golf-
reahisation will e poorer and
Imited Lo that, extent whe
the perfeet realisation,
s immedintoe ministe

inferior o
o conpared with
s oseen m God angd
s orangels, Gods agd
ayana and otheps,
It follows, tlu;rcforc, that
required hefore we att

Risltis, like Suryanar

many lives ape
e ain this complaet,
realisation; and religions and philosophics
which do not fench the [H‘ill(;l])l(t of re-in-
carnation  should he taken ‘

¢ oself-

to have seen
‘ necessary to {heir
people in the particulay A5e or period con-
corned, and they shoyld ot be eriteised for
not having this nyost necessary

within themselves,

that principle was not

principle

50 ave tire Poon ANY Rpar, Lirsvis o

OPPORTUNITIES 1O Tivnoy 4 Ty v
Next, the poor people nuay try 10 1),

‘ prove
thenselves and attn

R T .
‘ this highest, soal s b,
have they cnough leisure and other necessiry
requirements like a teancher to cuide a4
gulde g
help them, or books to study and

. assiinilate,
o . .
or things like the violip and t

¢ Veena with
which to learn new sciences like music ?
At firsy they =cem to have very little of these
things, but let us sce |
stand,  I'lst of all, as (o
thue does any one require

LOW 1natters really
leisure, how mch
| daily to Iprove
himself - An how or two af the wpnost,
Only this must he real, psy(;hulogicull_y goud
e, wnd not any  piece of tie that night
be pointed out ws the tine to be hettoy

H used
and not spent away idly or

without doine
anything substantial. Thus, how fow of §
ordinary  teachers of the High Schools i
wodern India, find sufticient good time to dg
anything great and usefy] 7 LPeople with no
worries of fawmily life way find more leisure,

us,

JUusE 1931.]

but how many are there of this kind? And
even wong these, how wany are best quali-
fied to use their leisure well or excellently ?
Many, if not most of them, are ¢ontent, if
not anxious to spend it in pursuits like cards
or chess or mere talk and moving about, or
at the mostin reading ordinary newspapers,
light fiction and books of that sort. How
few of thent can sustain even half an howur's
serious sbudy, work or conversation > and
how many great observers like the  Right.
Hon'ble  Mr. Srinivasa Sastry have nob
testified to this glaring defect in our national
character at present 2 (Cy. his Convocation
Address to the Mysorc University in 1925,
pages 222-31, i the ilysore University Cone-
calion Addresses, 1918-24),

But yet if we make up ous mind, it is not
impossible to find the necessary leisure, as
see the number of paying notes and guides
pubilshed year after year and private tui-
tions undertaken by a number of people like
the poorly-paid teachers. Tt is the widl that
carries the day  here as everywhere clse.
Only, if they would rise high, they should
not be content with this poor kind of work,
lilke that of Vico or Galaganath

It should be noted at this point that the
mere passing  of - examinations,  whether
litevary, technical or professional, and the
art of getting on in scrvice are not every-
thing, and arc no sure signs of one’s real
progress towards true success and greatness
or sceH-realisation : for, what does it avail a
man if he gain the whole world, but lose his
own soul ?

8o too, if only they will, the poor people
can make the best use of the teachers and
other equipments available to them, For,
how clse, could people like Ekalavya who
were denied the great opportunitics  they
needed so badly, have got on without them ?
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Most  truly, then, as in a battlefield, or
before a burning house we must make the
best of our available resources and leave the
rest to God and His grace or mercey. This,
however, we have already seen is nothing
altogether external and unattainable by us,
but quite within our veach, of only we will, for
it 1s the fruit of our own making, and there
15 10 fate or God but ourselves. Then let us
rise to this height of our own selves and not
erely sit and cry like the staves  who know
not their own innate powers and dignity, and
waste thelr lives in utter error and ignorance,
Up, then, and realise yourselves.  The rest,
it any still there ave, will take care of them-
sclves,

16, SusMary (Or 11 Kssay 80 pan). RISk
AND REALISE YOURSHLVES ; FOR THAT IS
THI HIGHEST GREATNESS, AND NO
POVERTY CAN STAND AGAINST TT.

Before continuing any [urther, let me give
A running sunuuary of the main ideas reached
so far, in the simplest language possible and
as best suited to the theme on hand, namely,
“ Know Thysclf " or “T'he Future of even the
Poor Men.”

Lo " What can we do 7 Weare poor and
can do nothing great ” is what we heay from
most poor poeple of the ordinary kind. But
s it vight?  Can they really do nothing
greag ?

2 They ask for wealth and comfort,

power and influence before they can do any-
thing great and noteworthy.

3. Butb is it really necessary to have these
things, and can we not do without them ?
True, we want a body, and it has to be
properly inaintained, it we want it do any
efficient work. But why should we depend
solely upon things which are not within our
own hands *  Rather shall we trust to sone-
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thing within owrselves,  Now, what are these
but the best qualitics within ourselves like
patience, confidence, cheerfulness, honesty,
and love of God and His creatures

4. “This is not enough, and we want the
grace of God,” say some, but think a little
calmy and see if you can cver get it without
your own cffort to deserve it, and if God cin
ever bestow  His gifts on people just as He
likes, Can He too have a whimsical will
like our own ? Rather is it not wise and law-
mformed?  Then were it our own and we
need not think of a God as external to and
above ourselves.  Rather is He within our-
selves and s our hunost self, the Anfaratme
or  Antaryamd, the Christ  within me  of
the Gospels. Cp. Sheetashrura Upanished,
VI 11—l 6043y z: adendt a3ara-
UEHI | FATopETERIAITE: | ariyar daer
AT |

5. Then what is true ereatness > and how
shall we bestachiove 1t7 It s nought but
the realisation of our immost self and this
15 nothing other than God. Compare the
Great sayings or Mahavakyas of the Upani-
shad Scers like &5 qZ ’{3" qAY | aq HME
Na®ad) | and 9§ A& )

6. And the path of greatness is nought
but that of self-sacrifice, self-control and a
life dedicated to the service of God, when
we have yet to reach the wisdom of seeing
ourselves as Himself in our inmmost depths.

7. Why, then, should any one feel sorry
and complain that he can do nothing great
and that he has not the wherewithal so
necessary to achieve 167 For, beside onr
owninner qualities what else do W require
to realise ourselves, which is nothing exte-
nal but all internal, though at the innmost
extreme, which is nowise far retoved from

its opposite, the external, which wuy Just
now tabooed from one standpoint, namely,
the Hiited stindpoint of the external world-
ly or waking lile, wid not from that of the
last and ultimate o Twriyo standpoint, the
standpoint of the highest scer, the great
Sse, gnani or rishi of the east, or the
intuition and logical thought (= moment)
of the great Western philosophers like Berg-
son and Croge ? Up then, and rise ye to be
the Gods that at hottorn ye already are,

17 But in all this work | have attempted
neither the  full deduction

' nor the larger
applic

wion of the miningum common  attain-
ments and requirenients of true progress, but
have  deferred  them for another occasion,
Thus it s that T have not paused to criticise
the beavings of such famous statements as in
the opening verse of Sy Sankaracharya’s
Vivekachudameani, 2 —
R AW gFawa: Jed qar Yuar |
A~ o 3
RAZTLFFAANRA! Fgeamearcid |
HIRRIAA T4, @99 Farenary ESIEH
AfEFITanfzsags widameay ||
For, here the goal of self-realisation is put
oft almost endlessly and nade the monopoly
of but an clect few.
The three stanzas nunediately following
this, namely,
e . “N - .
& AWMIITIAHEETF |
ATV BT wgrgENaug: ) 3 )
TS FALTAL FeagA, aify 9&3 yfagradd)
- A . \:\f\
BEIA g aqzal: agreneres iigaey
SECHIC T
T e N o . e
< BT qziear gegend g |
[ LN ~
§79 MqT & men A dewg | 5 )
these  stanzag cuphasise  the  same value,
necessity and difticulty of attaining this goal

(June 1931,

JuxEe 1931.]

except by the qualified few, and these people
chosen mostly because of their birth, though
as a result of their own actions, yet certainly
not of this, but of the previous lives. ®

The positive or eager mind, however,
desires 1mprovement and realisation even of
sell in a very short time, and that is what we
want to emphasise here. We want a quick
vealisation, but this does not preclude the
necessity of many lives, as already pointed
out. Only we don’t want to waste our time
here and be made thereby to wait for many
lives before we get this complete emancipa-
tion or realisation.

This desire, we have seen is fundamental
and common to all things. What is move,
desirve as a chief form of will, or the self in
its active aspect, is the most central thing
that we have to understand before we can
fully appreciate anything, it is the heart and
navel of the whole universe, as seen in the
great words like, BISHIAIT ALZHT {AAMAY |
It expresses or manifests itself chiefly in two
forms as action-turned or worldly-turned,
IR aud FIFEIC or self and realisation-
turned  or  inward-twrned. All  external
things like the house, food, work and other
things are action-turned and all internal
qualities like patience, perseverance and others
are self and realisation-turned, Action-turned
desire is mostly ignorant, for it takes the self
away from itself, or its own knowledge of self-
existence and happiness in self. But self
and realisation-turned desire is generally wise
or enlightened, is rooted in its own self and
has its happiness in its own self, it is at the
bottom, truly, of all knowledge, bliss and
existence or Sachchidananda in itself. Where
then does poverty come in at all ? It comes

XXXVII—51
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in the action-turned desire, because it is
ignorant, forgets itself, its own lofty self
and its great or infinite powers and possibil-
ities ; and the other or higher and inward
desire of self and realisation has all the
wealth and riches of the universe in itselt, or
as the Indians say, it is 3@&5 or Gaﬁ%’ﬂ’iﬁiﬂ,
rich with all the riches of the world. Thig
would take us into a most fascinating study in
itself, the nature and implication of real
wealth, but we must leave it alone for the
present.

So, too, the other implications of poverty,
like the development of personality and
individuality of the different people expe-
riencing it, and the other questions connected
with 1t like the nature, function, develop-
ment and relation of poverty with other
questions are not treated herein, but are
deferred for another occasion.

Thus it may be asked that while self-
control (including sexual passion), or Brah-
macharya, Tapas, Dhyana or Meditation and
Purity of Life and Thought are made cardinal
by many thinkers, both ancient and modern,
as compare the leading works of Psycho-
analyais, Auto-suggestion and Theosophy,
why in the above table I have relegated
them to the last and not the first place. 1
grant the primal importance of these quali-
ties; but, how many have got them and can
get them easily or soon? And are they not
brought in already in our first qualities like
patience and  perseverance ? Hence nmy
arrangement of the cardinal and necessary
virtues in this way, unlike that of the
spiritual schools, as described by Shankara,
Theosophy and others in their arga9gey

and 9Z8NY or qualification.

In the same way certain things like the
real meaning or significances of the future
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as the realisation of the seclf and the real
nature and bearings of subjects like exercise
and play have not been thought and valued
after the manner of the moderns, but have
been left alone. 1 am sorry they cannot all
be treated here alone, but yet I will ask just
one question, what is poverty and what is it
really hike ?
I8 T Ruan MeANING OF PovERTY,
AND THOW TO OVERCOMIS TT.

Is it a meve “state or quality of the poor,
or of being poor ; indigence, or the state of
having neither property nor the means of
suthsistence, or a lack of ideas or sentiments
as the Dictionary says ? Limited studies and
sciences like literature, cconomics, politics
and sociology may say what they like, but
can comprehensive and all-embracing studies
like religion and philosophy accept their
statements as final and quite satisfactory *
This will entail & great discussion, so 1 will
here only state that it is not any of these
things in a limited sense, but is a sfafe of the
rynorant ind | which [onons oty seeles nol ol
cares not for dts ved nature ond o content o
lake things at their surface  rodue anil ive
accordingly,  The result, then, cannot but
tollow; and hardship or difficulty, pain,
misery or unhappiness, worry, discontent,
sorrow and shiilar othey qualities follow in
the train of ignorance.  For it often leads to
ervor, evil, ugliness and the uscless which
are the opposites of the great or cardinal
vidues of all life, reality or experience,
namely, the well-known Leauty, truth and
goodness and the less well-known, but yet
the most valued useful.  But this need not
always happen, for if it rises in conncction
with good things, then it is no curse at all,
but a great asset or advantage, as seen in the

13

wise saying: © Where ignorance is bliss, it is

folly to be wise,”  Thus mere ignorance i«

Following  from o that

[Juxe 1931-

not poverty, unless we take knowledge ag
wealth, and not merely power as in the
saying s Knowledge s power; but iy
ignoranceg  combined ith all the ecil yesults
methes for poverty,
Many a poor man is happy, good and wise,
and many arve the blessings of adversity.
The great heroes like Sii Rana and Yudhish-
tira fell into adverse circiunstances, bhut were
not thereby necessavily poor, low or fullon in
character, Poverty, s, is nol « state Or mere

consciyuence of Ahe lucl of cortain things lile

Jood, home and frionds of an external nature,

bud e lacle of cortain other things like fnom-
ledge,  courage, hope,  cheerfulness,  venture
or tnitiatie, pridicnee, persereerance, love of
higher 1ife and spirit of service which o)
belony to the tnner or sparitual nature of man.
External  things like home, friendship,
faniily and money are useful, but not quite
hecessary. For, to the sage or wise man who
18 firmly rooted within himself, his real and
wtimate selfl, these things are nought but
creatures of his own makimg and he is the
architect not merely of himself, hut of the
whole world.  This s generally said to be
external, but it is so only from the ignorant
or unthinking and unseeiny  standpoint,
generally of the waking consciousness,  1f,
however, we see it calinly and steadily as a
whole, where stands an other or external
thing to the one and ultimate sclf, except
when we are still in the world of dmnlity,
Thinking and knowledge, where we have
gob not wmerely w self, bat a self which g
thinking, a world or object which is thought
and the relation between  the two. This
sense of duality and difference is not ulti-
mate and will cease the moment we have
risen above the sense of self and indi\'idu:Llity
as embodied in its three states of conscions.
ness, called the waking, dveamn and sleep.
This fourth or Jast state, 1f a state we sl

JUNE 1931.]

can call i, 1s the most ultimate thing con-
ceivable and attainable within one’s ex-
perience. It is the Turiya or Brahmisthithi
of the Hindus, the God inhoxicate‘i or non-
plus wltra state of the western saints and
sages. After once reaching or attaining this
fast and ultimate state, what kind of ordinary
life and thought can we ever have, and
where can we have the least kind of poverty
any longer? And was it not for the sake of
bhis supreme realisation that all great men
like Buddha, Socrates, Jesus, St. Francis,
Kabir, Purandara Das and Nanda discarded
all worldly life and prosperity, and took to
the service of God and their fellowmen, and
cared not for aught else of the world?
Knough, however, for the present.
19. CoxcrusioN AND REVIEW OF THE
Work Arreyerep Hene.

For the rest, I have only tried to collect,
classify, examine, locate and enwmerate the
minimum common requisites in an em-
pirical way. Otherwise a larger and thorough
critique of modern life and requirements
would deciderate a transcendental and meta-
physical deduction like that of the categories
of Kant or the logical deduction of Hegel. And
the larger application of these requisites
to nations and governments would entail
thorough and detailed cxamination of the
different systems of modern life and its
so-called progress and specially education.
But suttice 1t to say that it is not at-
tempted here to work out in detail the
application of these central principles, as
Housueir Taine did with his three prin-
ciples of the moral state, namely, the race,
the swrroundings and the epoch in his his-
tory of English Literature. For, then it is
that we can truly appreciate why the ditfer-
ent inner qualities should be arranged in a
certain serial order, and why qualities like
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patience, peace or shanti hold the first place
as in Shankara’s Famous Description or
Characterisation of Great Teachers, syear
AERdl freeta @l ges aSeied Swas |
driead WaaamE SAEEGAAA Fargar: |)
(Vivekachudamani, 39).

On the other hand, T have been content to
siketch out in a graphical way the minimun,
requisites of true success and progress and
to explain why and how we have to empha-
sise the internal or self-dependent qualities
more  than either the external or God-
dependent factors. I have, however, not
failed to draw attention to some of the larger
aspects of the question like Education and
Literature, and for earnest people it will be
no small suggestion, It need not be called a
contribution, but may be examined and
adopted on its own merits.

Thus, to consider just one or two of these
ideas, what is the value of my view of
poverty as ignorance or as due to ignorance ?
Why, it clearly helps us to bring cconomics
also into line with Adwaita Vedanta, monis-
tic 1dealism, or active and absolute idealisiu
as in Croce, Hegel and others. For, of the
two main causes of misery and degencracy,
namely, poverty and ignorance, if the
former is reduced to, or, from onc point of
view, equated with the latter, is not the
whole problem simplified and clarified to the
point of necessary and inevitable enlighten-
ment ?

20. Tue NEED AND VALUE OF SPIRITUAL
IscoNomics, LIky THE PruskNT Ony,
ON PROGRESS AND THE PoOR.

Sunilarly, what is the use of such a
spiritual and other world view ot hard, bare
facts like economiic poverty and its adequate
remedy > The nation is so much lost in the
pangs of dire poverty that it is not werely
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famous statesimen like Siv M. Visveshwariah
that preach an economic reconstruction of
India and conjure up the Vision of a Pros-
perous Mysore, but cven sage and calm
thinkers like Mahatma Gandhi have been
Torced to suggest a healing remedy like the
ever turning wheel and the cessation of all
friendly intercourse with people who have
not the least real sympathy towards their
subject nations, but are bent upon succeed-
ing in the thorough exploitation of a helpless
and divided country like ours. No wonder
that cven Indian Professors of Economics
like Mr. Kale of Poona have taken to a
depreciation of views mostly national, ortho-
dox and spiritual, and censure as futile the
cthical and spirttual views of literary pro-
phets and crities like Ruskin and Carlyle, as
see the seccond chapter of his work on Indian
Feonomics, 1920, \Why, then, do writers on
Kconomics still continue to humanise and
correlate their proud and privileged science
with the everyday thoughts and feelings, the
everyday lives and actions of ordinary people
Like owselves? Why does Marshall sy
" Economnics is the Study of Mankind in the
ordinary business of Life?’ and why do his
followers like Penson teach things like
these: - Man’s activity in supplying the
needs of himself and his family is the subject
of cconomics.  What we are really studying
1s not wealth, but man.. . . In short, econo-
mics deals primarily with man as weenking,
working, getting, spending, and secondarily
with wealth which can satisty his wants,
which he helps to produce and’of which he
gets a share first in the form of money -
come and then iua the form of various things
on which the income is expended.. ... The
fundamental cause of all economic action is
that men have wants. This must be our
foundation.  Wants lead to cfforts and
efforts bring satisfaction-——and  on this we
must build our economic structure 77 ().
Economies of Ereryday Life, 1913, pages 1 -7),

Now, if this is really the case, and our
wants and requirements along with the
efforts which follow for getting thews, arce
cverything, is it not owr bounden duty first
and foremost to know if we have got all the
things we want within our own veach 7 Or
why look to the gods on high that may or
ay not accede to our humble prayers, as
pt the Conference now sitting in “distant
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Liondon ? Thus, what practical remedy have
the thundering  statesinen and economists
of to-duy cffected for the nmumerous evils of
uncmployment, even of that one class, the
utterly helpless and starving  graduate  of
their pedantic and foreign-nurtured Univer-
sities 7 What of the million beggars or the
countless emaciated widows ? And how have
they helped the large number of poverty-
striken students who are left adrift and whom
they will not admit even to their schools and
colleges 2 Have these or can these ever
depend upon the various schemes of salva-
tion, reconstruction or regeneratlon  of
these well-provided theoreticians, when they
are plainly of an external nature, taking
us to things over which we have no great
control or influence > Rather will we trust
1N God and keep our powder dry,  For, then
only can we sy
**My courage revived, in my tortune’s despite,

And my hand was as strong as my spirit was light,

It raised me from sorrow, it saved me from pain,

It fed me, and clad me again and again,

The friends who had left me came back everyone,

And darkest advisers looked bright as the Sun,

I need them no more, as they all understand,

I thank thee, I trust thee, my Good Right Hand !

(Macxkay).

But yet we are social and spiribual at
bottony, and shall not be carried away by
such a low and ignorant individualistic turn
of mind. We need not and should never
depend entirely upon others; but for all
that, as members of a hving society, how
shall we say: “To trust to the world is to
build on sand ?” For, even in reading sacred
bhilosophy Ao we not say " of g9 |
aga) AT ae i wEIE N Taittarig
Upenisherd, L‘m]nnmmnd&\'alli) ? Uuited we
stand, divided we fall. Then, let us fear the
futuwre no more, and say © “ Arise, awake and
stop not till the goal is reached.”

“ 3rvEa, [ma, grg Ry Ay )
sl 3 aq | 89 @3 wag ||
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WHAT | SAW IN SOVIET RUSSIA IN SUMMER LAST.

BY MR. R. 5. GUPTA, B.A. LL.B. (ALL.), Dip, ED. (BRIs.)
Government High School, Orai

(Continued from page 333).

4, INTU THE TAVERN.

“ T AM glad you 've come,” said a friend to me.

" Keep your ears open; this is the very
bottom ; everything springs from here. This is
the changing-house of the ideas of the common
people.” There is no " bar™ in the English
sense. On the long wooden counter are bottles
and glasses, and plates of sausage and ham. But
you do not lounge there and gossip over your
glass. The Russian public-house is all tables
and chairs, like the accommodation for a smoking
concert. But such dirty chairs and tables; you
sit down; you are attended by a waiter. There
is an army of waiters serving for 30s. a month
and no tips. They are in white blouses, and
white aprons, and they look as if they had strayed
into the filthy hall in their night attire. On one
wall is a square candle lantern with the word
' Traktir® printed on it in decayed brown. The
doors creak heavily to and fro admitting
customers unreadily. How unlike the little swing
doors of Indian saloons, so easy to open that you
might slip in it as it were by accident! At almost
all the tables are working-men and women drink-
ing tea or beer, talking loudly. There are many
cabmen in their round fur hats and voluminous
blue cloaks, many market women in their cottons,
with soiled coloured kerchiefs on their heads If
you look about you, you will notice drinkers,
some asleep, with their unkempt heads on the
table; vou see also men with red cheeks and
fiery eyes not yet overcome by liquor, but ready
to brawl and make a scandal at the least provo-
cation. The atmosphere is heavy with the smoke
of the vilest tobacco in the world (makharka as
they name it). There are beggars, cripples,
blind men, dwarfs, asking for alms  There are

drunken hooligans trying to get drinks for
nothing. Throughout the whole tavern all day and
almost all night is a clamour of talking and an
animated sense of gesticulating, unwashed
ragged men and women. Almost all the small
business of hawkers, stall-keepers and little
traders is concluded over tea in the traktir; but
indeed the successful, even the wealthy peasant,
merchant will step without a ruffle of his diguity
into the most miserable tavern of the city, and
not be above answering the taunts or questions of
ragamuffins. Then the home is not all absarbing
in Russia, and even the poorest people like to
spend the whole evening in the tavern drinking
tea, talking, talking, talking. No one would re-
proach a Russian for lingering thus away from
his wife and little ones. Not much money is
spent, man for man, In three or four hours it
often happens that a man spends no more than
five copecks (a peony farthing) and has only
purchased a little tea-pot of tea and a big tea-pot
of hot water, the tavern’s substitute for the
Samover. In Russia you are not easily allowed
to hold a public meeting without the special
authorisation of the police, and the presence of a
police officer. But the tavern is a great informal
and accidental place of meeting, where a great
deal is enacted that the police have no power to
stop. The most famous public-bouse in Moscow
is the " Yama ” (the pit) in the street called
Rozhdestven-sky, a , ublic-house frequented not
only by the common psocle but also by scholats
and gentlemen of good repute.

I visited the Yama one morning. I sat down
in the tavern at 12 o’clock and over two glasses
of tea talked for six hours and a half. The only
other sustenance being occasional hot cabbage
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brought to me in trayfuls by a little serving-boy
from the kitchen. The talk began on evil spirits
and was enlivened by many stories. | only re-
member an amusing story of two peasants and a
steam-engine. One of them held that it was an
unclean spirit and that made the engine go for-
ward ; the other said it was just steam, no more
he knew. "It is an unclean spirit,”’ the former
replied ; ** I'll bet it is an unclean spirit.”” * How
will you prove thatitis? ” " I’ll bet you a quarter,
the engine would be able to pass the ikon.”
“Very well, done!” The ikon was brought to
the railway lines. Presently thrum, thrum, thrum,
the post-train left the village railway station.
The first peasant stood himself on the lipes and
held the ikon in front of him with both hands.

The other stood by and watched. The train
came on but when the engine-driver saw the
peasaut barring the way and apparently flogging
the train, he brought his machine to a standstill,
and cried out to know what was the matter,
" You see ” said the peasant " the engine does
not pass the ikon, the quarter is mine; let’s go
and bave a drink.” Another visitor to tke tavern
told a legend of a teu-pound black cat whose
favourite way of entering a house was by coming
down the chimney. Another a peasant workman
made the astoniching statement that if you could
make a candle from human fat and light it, you
can see all,

The conversation then turned on Russiy's
great destiny. When asked, " Russia has long
dwelt in paradoxes,” said I, Russia offers to
the world glorious paradoxes, As a substitute
for fine clothes it offers rags, and for the fine
mansions it offers taverns and ioz-cabins. As
a substitute for rich men it offers beggars.”’
" But the conditions are now quite changed ' said
one, "' the present Russia is no doubt the hope of
Europe, and Moscow is no doubt the hope of
Russia.” At half-past six the discussion broke
up in the central part of the tavern, and was left
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to be prolonged in separate groups.

and eight who accompanied me sug
we go to another tavern, twg ctre
another glass of tea.

I went out,
gested that
ets off, and drink
This 1 flatly refused to do
and came back straight to the hotel,

Russia is considered a cotlntry where speech iy
not [ree, and indeed listening to such meeting ag
ours there are often plain-clothes detectives. Buyt
the police could no more stop the mouths of

. the
Russian people as the current of

Popular opinion
than they could drain or hide the water of the

ocean. In third-class waiting-rooms, in the
muddy and crowded market square, in the tayern,
the Russian is always to be found eagerly asking,
seeking information, empbhavising, making points
of exclamation. So Russia shows iself alive.
Liven the taverns in which there 1s 50 much
drunkenness and debauch have converted into
something like an open debating society.* * *

3. IN THE VILLaGE MARKET-PLACE,

What a divine disorder ! The peasants seem
to have an instinctive sense for grouping. No
matter how much the crowd moves or how many
changes are evolved in it, it is always a beautiful
whole, a fair ccene, with balance of colour and
form and sound. You see not a crowd but a
nation. No wonder the Russian produces a
ballet which is bewilderingly beautiful when the
peasants in their gait are true to themselves and
to their nation. What troubles the eye ina western
crowd is the fact that everyone is afraid to be
himself, to be true tgo personal impulses and to
walk and dress and act as he likes. Stupid
censure and the criterion of convention robs oy
crowds of life, of diversity, of colour and form.
Wein the west and in Indig as well abhor a crowd
as something dicorderly in itself ; we prize the
drilled squad where each and every soldier looks
as it turned out from one and the same factory.
In a market the first scene that one meets is an
ox-cart laden with village girls and young
peasants coming laboriously along it.  They are
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on the way to the fair. The second scene, the
fair itself, takes one's breath away. The sunis
blazing with a ten o'clook in the morning full-
anned effulgence, <o that the bright cottons of the
peasant women, the ribhons hanging from the
stalls, the black tangles of Astrakhan hats, the
trodden mud and puddles of the track, all glitter,
and the tilts of the shop-tents and stalls ascend
the hill one beyond another to tha herizon. All
number of people float in and out of the colour
design; flirting village girls wearing bright
beads ; stalwart yokels standing about the mud
with bay-rakes in their hands; tired passengers
with huge bundles on their backs, beggars and
drunkards. All the talking and bargaining and
singing is allowed to mingle, and the customers
stump about amongst the stalls and the piles of
golden melons and brown pottery and ask prices
and haggle,

6. THE LENIN MAUSOLEUM.

One day 1 went to see the Lenin Mausoleum,
The exterior of the building is about the height
and size of a bungalow. It appears to be built of
four inch timbers which are so cut as to give a
pattern effect of triangles and straight lines. A
very simple door, two steps from the ground in the
front face, and another at the north side are the
only openings in the building. At night the
upper part is illuminared by a red light,
anl the red flag which hangs on the old
Senate House inside the Krem!in, also brilliantly
lit up at nigat, seems from some angles to
bz hanging right over it. The simplicity of the
structure is empbasized by the very ornate
character of the great St Basil's Cathe-
dral which dominates one end of the Red
Square. My permit to visit the tomb read
" for the hour between eight and nine o'clock *
and my idea wais that probably a small
group of tourists would bs taken through to-
gether. Imagine, then, my surprise, when hurry-
ing into the Red Square at five minutes after
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eight, I saw from the doors of the Mausoleum
to the Gate of Salvation, a long line of people,
I took the place at the end of the line Which
moved steadily forward at the rate of a
funeral march It was something like twenty
minutes before I stood before the deors. By
that time that line bhad lengthened out far
behind me, men, women and children coming
on steadily two abreast. The interior of the Mau-
soleum is as simple and dignified as the exterior.
It is of wood with some plaster tinted a
brilliant red, while the wood is black. Twenty
steps down and one is in the funeral chamber.
In the centre of a small square room, with g
slightly raised platform around it along which
one may go in single file, is the coffin. The
base is that of a largs sarcophagus in black
oak. From sides and ends rise triangular
sheats of plate glass meeting in a single line
on the top. There on the base in full view
under brilliant hat concealed light lies the
body of Lenin. The head rests en a bright
red cushion The body is covered with what
seems to be a worn red flig. The arms and
hands lie outsida the covering ; the right one
clenched, the left lying easily, The expression
of the face is calm as is sleep. In fact the
whole effect is rather that of sleep than of
death. The massiveness of the head is it
most striking feature ; T had always thought of
Lenin as a dark little man; it brought gz
feeling of surprise to see that he was fair
rather than dark, and that he had a thin,
short but rather straggling red beard. Twenty
steps again  brought me into the busy
wraffic of the Red Square. [ watched the people,
noting how particularly, how quietly and how

seriously they dispersed after leaving the Mau.
soleum.

It is imposible not to have in one's mind
the contrast of the crowds thronging to gee
the body of Lenin with utter desolation of the
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tombs of the Czirs and still more with the
fabulous magnificence in which what was mortal
of them lay in remote seclusion from other
people ; the warm humanity of this ; the complete
detachment of the other. I can say with positive
certainty that L2ninism has not been completely
built up into a cult in opposition to Christianity.
The minds behind the revolution have seen
that the people of WRussia must have a
religion and so have set themselves to put
something into the place of the only religion they
know-—that of the Greek orthodox church.
This is certainly Leninism. In a way that
language difficulties made it impossible to follow
clearly, Leninism is being distinguished from
Communism, and I have met people who told
me even with vehemence that they were not
Communists but Leninists. A voung Russian
tried to explain it to me [ quote him literally.
* Leninism is the naw edition of Marxism.
Leninism is Marxism in ths era of proletarian
revolution. I am not sure that [ know what
that means but [ do think that Lenin is being
made into ths prophet of this new cult. The
mmausoleun, 1s naturally, the great in-trument of
the L.eain propaganda, which seemed to me
to penetrate everywhere. The Lenin namsa is
spreal abroad. ‘The Lenin statues and the
Lenin pictures are everywhere. Remembering
the part that ikons always play in stories of
Russian life, [ could not help wondering whether
those pictures were in the nature of Soviet ikons.
It was, by the way, interesting that in no
picture or statue that I had seen, did Lenin
appear in the Russian blouse which seemed
almost to be the insignia of the revolution.
The L.enin rooms are another instrument. There
is one in every imstitution one visits, even those
devoted to children. Always there is a picture
or a statue of Lenin, and a plentiful supply
of books and jaurnals, which I was told isalways
propagandist material selected very carefully
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with a view to the interests and capabilities of
the paople who are likely to use this room.
To-night I was wondering about the book-stores
which I saw everywhere not knowing Russian.
I could not attempt to find out what was in them.
I went into a book-store. The proprietor stood
up from his chair, and after a warm hand-
shalke requested me if I would like to take my
seat on the chair. I sat down on the chair which
was close to his table and spent two hours
there with him in conversation. [ told him that
it bad been a matter of wonder to me why the
Communist party being the dominant group
could not increase its membership faster. He
told me that there was no open invitation to
become a Communist in Russia. " You must
prove yourself, and then having joined the party
you wnust live up to its standard of a decenr life.
You must not drink, or gamble to excess.
The criminal code sets down more severe
penalties for the Communists than it does for
the ordinary men. In the case of embezzlement,
for instance, the penaliy fora Communist after the
sum embezzeled had reached a cectain amount,
was death, for another, it was imprisonment.”
But the bardest of all 1o believe, though I myself
did not and do net believe, was that each
member of the party is under obligation not to
draw however much he may earn, more than
235 roubles & month. If he earned more than
this, it went half to the institution for which he
was working for its welfare, and half to the
party funds, None of the members of the party
in Russia, I was told by him, are drawing
more than that much money. I could not
check my laughter on this absurdity and was
on the point of saying that it resembled nothing
save the sort iof ministocracy that belongs
to an Indian native state; but he looked very
grave and annoyed. [ said nothing more byt lef1
my host after wishing him w-]l,
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7. IN KIEV.

Forty-eight hours ago [ started on the journey
from Moscow to this ancient capital of Russia.
I had since then had two days crowded
with interest. But never for a moment had
I bzen free from an underlying feeling of fear
lest disaster should overtake me. For I had
left Moscow without that most essential of all
travelling equipment — my passport, This
country is of permits. Having secured your
permission to enter, you must, if you remain
longer than three days in any one place, get
permission to reside, and before you can cross
the border on the outword journey, you must
have permission to leave at the particular point
through which you intend to travel. The actual
business of getting these permissions is not oner-
ous, since the hotel porter and the passport officer
to be found in every large hotel, With for set fees
attend to the matter. But, as porters do not
generally speak English, complications will
sometimes follow from the language difficulties.
In my particular case, my porter allowed me to
think that he fully understood that [ wished to have
the permit in time to leave Moscow. 1 spent
two days in vain efforts to get passports but then
I started with no passports. My disturbed
feelings were not shared by any one. I might go
quite safely, said the passport officer. He would
send the passports by mail the next
day. The hotel manager and my guide took the
same attitude. Receipts for the passports given
by this Moscow hotel would allow the hotel
at Kiev to take me in, and the passports
themselves would arrive on the train following.
What could be more simple? So confident
were they, that I, baving my sleeping
car accommodation for that night and being
uncertain that I could get it for the next
night, finally decided to take the chance of
trusting the Russian servicess The train
from Moscow to Kiev arrives about 5-30 in the
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afternoon. This morning I inquired as to the
distribution of to-day’s mail. Letters from that
train, I was told, would not reach the hetel
until the following morning. So I settled
to wait until to-morrow morning. But about
half an hour ago—at 10-40 to be exact—there
came a loud knock at my door. Answering that
knock I found a messenger from Post office
bringing to me my passports, which had come
safely by the Russian special delivery system. It
is the most astonishing instance I bad had of the
change which had come over the pnblic services
of Russia since some of the people whose books
I had read visited this country. Just before
leaving Moscow [ had another experience of this
system of permission. I had brought a very few
souvenirs, among them some icons. Before I
could take the icons out of the country they must
be sent to a special office in the Department of
Education to be stamped for export. Indeed it
would be better, said the hotel porter to send
over all that I wished to take away, since there
was sometimes trouble over things other than
icons. So all that I brought, even to the small
wooden toys was packed up, and escorted by my
friend, the porter. I went off to Norcom as the
department is familiarly called. There each
article was carefully examined, some of them
under a magnifying glass. The icons were
stamped individually, and all the things were
done up into parcels, tied securely with strong
string, the knots of the strings being secured with
little lead seals. The parcels then cannet be
opened without the seals being removed. Only
in this way are travellers certain to get their
purchases through the outgoing customs exami-
nation; the purpose being, so I was told, to
prevent the exportaition of any possible museum
pieces. The journey down here was not interest-
ing. Spending the whole day in travel gave me
an opportunity to see the country and the
peasants wno came in groups to meet the train at
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almost every station. Well set up, well-fed they
all seemed—men, women and children. Indeed
one of the impressions which remains is of the
quantity and quality of the food in this part of
Russia. There are no restaurent cars with the
trains here, and one must depend on the food
brought by the peasants to the smaller stations, or
on meals served at the larger ones. This city of
Kiev was the greatest surprise of my whole trip.
Thinking of it as the early capital of Russia, one
is astonished to find it a most modern city with
substantial buildings of bricks and stones, with
wide streets carefully washed each day, with a
good train and bus service, and with any number
of beautiful parks and walks up and down the
banks of the river Drieper along which the city
lies. Nor does the war damage which is here seen in
many places, seem to take from it its prosperous
alert air. The people of Kiev are more contented,
and certainly better dressed. Here too is the
only place in Russia where [ heard people laugh.
On the night I stood on the balcony outside the
window and watched the crowds come down the
street from the theatre at the top of the hill. [
bad heard the sound of laughter and that tilt
which comes from happy voices when people
stroll about under the summer moon. The
Russians in Leningrad seemed to me very sad,
in Moscow very serious. The only approach to
laughter 1 could recall in either of these cities
was the sound of amusement which o:casionally
came from the audience crowding a summer
theatre performance of what was evidently in-
tended to be a highly humorous operetta Here,
too, there is, perbaps, more independence, At
least 1 saw an example of it this evening, To
watch the sun set and hear some music I climbed
to a park high on the hill overlonking the river
valley. The sun set over, I attended the concert
held in an out-door pavilion in this parlk. To an
audience of several hundred people this orchestra,
led by a conductor wearing a dress suit, played
exquisite music. His concert-master aleo wore

[June 1931,

formal evening dress, but the remainder of the
orchestra affected the Russian blouse. The hotel
in which T was now staying reflected what seemed
to me the general condition of the Ukraine.
Comfortable, even luxurious, it was shabby as I
had sesn all the other hatels [ had visited. But
unlike them, it was at this moment in the hands
of painters and decorators, who appeared ‘o have
entered on the work of its decoration,

It had a delightful dining-room, where as in
all good hotel dining-rooms, I had really good
music.  No one would think of coming to Kiev
without visiting the Jewish quarter, but the
chance which took me there quite unintentionally
one morning was one of these things which
happen frequently in story-books but not often in
real life. [ was wondering about Podal—the
oldest seciion ot Kiev, lying down on the river
flats, and originally created because it was a
part of exchange for the traders who plied up
and down the river—when [ came on one of the
open out-door markets which abound in this part
of the world, strolling about among the itinerant
traders who sell either from tiny booths or from
any spot on the greund they fancy. I was trying
to buy some soiled and faded pre-war post-cards
which a couple of old women were offering for
sale, when an elderly man in passing asked
me in French if I spoke English. He then
poured out a torrent of words in what I took to
be a mixture of French and German He then
by signs made out to mean that he had had for
months two letters from a sister in America
which he bad not been able to read because he
knew no English and had not been able to find
any one who knew that language. I therefore
brought him to my botel and thence there took
into company the proprietor of the hotel who
knew some Englich and French, and started to
his house to read those letters [ translated the
letters for him promised to write hig sister, and

as could well be. The streets were wider: there
were trees and flowers; and though there were
dilapidated courtyards With queer tiny houses
built around them, there were alsg rows and rows
of small uouses built in terraces and baving from
the outside at least, a comfortable appearance.
The children | saw were clean and fairly well-

dressgd In short, here again time must be
working its changes,

(To be continyeq).
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THE PRACTICE OF GEOGRAPHY.

By MR. S. RADHAKRISHNAN, B.A. B.ED,
Specialist in Geography, Bapatla.

TAKE all responsibility on myself when

| assert that we learn Geography every
minute of our lives consciously or unconscious-
ly. Rising early in the morning we see the sun
shedding its mellow tints on a yawning world
and gradually trailing its fiery way through the
milky vault and cooling down as slowly as it
has gathered in intensity. We spring
from our beds for a brisk trot and see the wind
blowing chill on our faces and setting them
aglow, sometimes we tread on dew besprinkled
lawns, through misty mornings, splashing
mud and pattering thunderstorms. We take
our morning coffee little knowing where
it grows and what a long journey it has
made into our cups and take up the morning
paper. We open the covering sheet and see
what we call uninteresting things thrown into
dark print. There are steamer routes, the
ports of call, the timings and the names of
ships; there are weather reports from the
meteorological station, record of temperatures
in different places and weather forecasts and
news from every corner of the world. The
postman drops in between with a pile of letters
from our friends and relatives far and near. It
is the month of January when we are all likely
to be clad in woollens from top to toe and
strange to say our Australian miner complains
of the scorching heat and parched soil, An
ocean liner tossing in the stormy billows of an
unfriendly sea wirelessed for help from 55. N.
80. W. What does it mean? Our Eskimo
brother eking out his life from the hands
of a niggardly nature, our savage friend
living in the lavishness of God’s creation and
getting indolent whereas others ceaselessly

struggling to harness Nature to their wants
are only to mention a few of the varieties
of man’s life on this planet. Go to Calcutta
and as far as eye can see there is a stretch
of undulating green paddyfields but in a place
of the same latitude in the West there is
nothing but barrenness. The Railway Guide
of the Canadian Pacific Railway shows some
peculiarities. For example, the train arrives
at a small place called Vanceboro at 8.57
P.M. and departs from the same place on the
same evening at 8-5, P M. which is obviously
absurd. The same thing happeus again at
Fort William. The train arrives at g-50 P M.
and yet leaves at 9-10 P M. according to
the time table. Vasco-de-gama, who, a year
or two after Columbus, sailed for America, set
out southwards on a voyage of discovery along
the coast of Africa, took only a month to
reach Cape Verde Islands and three more
months to reach the Cape of Good Hope. On
the return journey he took about a month to
travel from Good Hope to Cape Verde and
2% months from there to his home. These
are some of the instances which remain
unintelligible if we are wanting in geographical
sense.

Every student of Science and more so a
student of Geography should keep his mind
always on the gui-vive for gathering the raw
materials of his subject. He should get into
the habit of looking into things as they turn
up. How many times we wander through the
town or village and how little we pay
heed to study the nature of its soil, the location
of the important buildings, its lakes, rivers,
products, and in short, its relief, OQur in.
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difference to these things becomes all the

more unpardonable compared to the ease
with which all this can be done,

Suppose you are asked to write a short
geography of the village or town in which you
live. The very first thing you must learn is
to get an idea of its extent. It is not
after all pleasant work to go about in the
midday sun with a measuring chain on your
- back. An easy and interesting way of doing
this is to learn striding. Irom a given point
take 20 or 25 ordinary strides in a straight
line. Measure in yards or feet the distance
covered. Do this with various distances
and calculate the length of your stride in
yards or feet. As an example, you may make
a rough sketch of the school play-ground
by striding along the boundaries of the field
and drawing a plan of it to a convenient
scale,

The surface of the earth is not flat, for
in some places the ground is high and at
others low. and one should therefore be able
to depict in a reliable manner the relief of the
earth. If you waat to know who is the taller
of two boys in your class, you can put them
back to back and easily find out, But we
cannot carry a mouatain from the south of
India to the north and compare. The measure-
ment of heights is a much more difficult thing
than measuring boys with a tape measure.
The student must equip himself with a plumb
line, tape measure, a portable table about
three feet square, drawing paper, a spirit level
and three straight pieces of wood jointed
together which can easily be made from a
piece of garden trellis or by cutting a thin
lath into three parts and making joints with a
nut and bolt of about the size used to fasten
bicycle chains. Let us proceed to find out
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the height of the school tower with this
apparatus.  Hold the middle piece of wood
screwed at- right angles to the first piece
horizontally about four feet from the ground,
After this is kept in position, another student
looks along the third piece until it points
directly to the top of the tower and then
tighten the screw. Measure the angle. Then
measure out a straight line about 20 or 30
feet away from the first place of observation
and the tower, and in the same manner,
find out the angle of elevation at the end
of this line. Draw a diagram with these
Mmeasurements to a convenient scale and you
get the required height. You can also find
out the length of a mountain slope in a some-
what similar manner, Measare a base line
from A to C of a convenient length. FKrect
your plane table at A and draw the line AC
on the drawing paper to a convenient scale
which of course points in the same direction
as the measured base line AC. With the
table as it is, fix two pinsin a line with A and
the top of the hill which we shall call B, Then
move the table to C and adjust it so that the
line CA points to A, From C fix again two
Pins in a line with the top. If the line of
pins do not make a triangle when produced,
shorten the base and repeat the sighting,
The triangle when produced shortens the base
and repeat the sighting, The triangle on
the paper represents the real object and the
distance of the slope can be measured and
calculated from the scale used.

The student may follow the same procedure
in calculating distances between two

tops
A and B, Measure out a line CD and

: draw
it to scale on a drawing paper. From these
two points sight the top A and copy it
on the paper. Proceed similarly with the top
B. When the sketch is complete with these
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measurements, the intervening distance
between the taps is easily measured.

There may perhaps be a tank in your
village and you want to find the depths of
certain parts of it. For this purpose we need
a boat, a map of the tank which can easily be
constructed and a string with a weight
attached to it to make it sink. Divide the
string into feet by tying coloured strings
or by some other device. We start from A
to B taking depths at suitable intervals and
marking them on the sketch. We do not
measure every part of the tank but after
taking a sufficient number of measurements
we can reliably state what part of the tank
is more than rofeet deep when a line is drawn
round all the figures that are greater than 10
feet. This line is called a contour line which
connects all places of the same height or the
same depth., Draw also the contour line of
20 feet in the same manner. Then draw a
line XY of the same length as A and B which
represents the two sides of the tank. Draw
perpendiculars from that line showing the
various depths at distances shown in the
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contour map. Draw a smooth curve connect.
ing these lines and we get a plan of the
bottom of the tank.

With the foregoing details the student is
in a fairly reliable position to draw maps.
Begin first with small areas and one can
afterwards take up for mapping extensive
plots of ground. The general method follow-
ed in all these operations is that of triangula-
tion. Take a base line which is a mile or
two in length and with an instrument called
the theodolite, sight a prominent point from
the two ends of the base line which when
connected form a triangle. From this newly-
discovered point, sight another and you have
ultimately a network of triangles. This gives
you an outline map of the country and the
other details can easily be filled in by hand,

Geography admits of many more interest-
ing exercises which the student will be able
to find out for himself. Practical work of this
nature will instill a love for the subject in the
minds of students and (ieography will cease
to be Mr, Dry-as-dust.

SUCCESSFUL HEADMASTERSHIP.
By MR. L. C. BURMAN, M.A. PH. D., M. S. A. (PARIS),

Educational Adviser, Alluhabad.

HE success of a High School Headmaster
mostly depends upon the attitude that he
takes towards his own powers and capabilities
and towards those with whom he has to deal
every day—his colleagues and boys—for if he
himself should understand his worth and
appreciate  his value and  enthusiastically
believe in it, he will really be a heartless and
soulless fellow of his civele who would not
see his worth and merit and himself helicve in

its solidarity to inspire corresponding feelings
of respect for him. Tt is a truism that we are
only valued as we make ourselves valuable,
The Headmaster’s responsibilities arve moreover
tremendous—he has to deal with and tackle
human nature from day to day, from week to
week, {rom month to month and from year to
year.  He is invested with sundry powers and
they mostly emanate fron) the departument. ITe
has, morcover, his psychological  powers
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which he can cap all others and make them
subservient to the cnormous resources of his
natare. s enunence lies not & Jittle in the
snceessfnl exercise of s disciphinry powers
and manacing capacity.  His dealings with a
yss of hanily around T pive Bl a
cevtain facility inconteolling his ehavge- hoys

and teachers,

No small wonder that in this delicate task
of handling human nate many o youthinl
and enthusiastic headimaster  falls muserably
and  hecomes  a o standing  disgrace to the
profession. But nothing 1s more comforting
and inspiving than the exanples of those great
souls who have been able to do proncer work
in the right fraining of boys and co-ordinating
the activities of their colleagues m a 1mnost

satisfactory manner.

Tn the cowrse of his experience as an
educationist fov the major portion ol his ife,
the writer had occasions to tieet @ miuber of
Professovs, Headnasters and Principads, and

his outstanding

=]

- discovery s that she Head
wster who o felt self-consclons and  selt-
confident and himsell did what he wantfed to
instil i the minds of his colleaznes and
Pripils, was considerably wore suceessful and
populu than the one who erely  delivered
precepts. For trudy, extuuple teaches better
than precept. There is no getling away fromn
this result. He is morveover convineed that
nothing contributes move to successlul Hewd-
mastership - than the  effective use of the
powers of one’s own sell by means ol expres-
sion thereol through facial ook, manners andd
action.

Ivery person has some special talents and

endowinents wluch mark hime out [rom the
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commnon run of people.  When these are
developed by use and effectively  expressed
through the face, the cyes, the mouth and the
gestures of the body, as also through the pen,
they e said to be expressed as personality
which s nothing but originad mind stufl con-
trodled by the all-governig witl. Filtective ex-
pression of personality makes a great difference
i the ontlook of a man and also makes it
possible for him to achieve wonderful - sueeess
i whatever he undertakes to do. 1t is not
otherwise in the ease of o IHeadmaster whose
services are considered so valuable.  Tike all
other  hwnan characteristics, this quality i
capible of development and growth.  Theve
15 considerable scope for its exercise in the
case of o Headmaster every day. Apart from
other cducational and woral  qualifications,
personality s w very strong weapon in the
hinds of the Headimaster. But in order to
boeeome o gveat personality he has to be
different from other menmbers of the profession

a purson of importance for some speeiad
characteristic. 1le hay,  however, to  be
different with suceess, otherwise he will hean
oddity, & freak. He will have to mect the
o of disagrecable enticisim from all sides,
He haust dave to face  this without  being
sensitive inamy way.  Most of the Head-
masters: dread so mueh  that - they  prefor
to vemain as closely in the rut as possible,
without, at any  time, thinking of rebelling awt
the trendmill life of which they have been
having a painfud experence for a considerable
time.  T'hey mwake no headway in life and
drag on v dull routine from day to day withous
domng any substantial scrvice to either the pro-
fession or the public at luge.  But those who

have developed and used theiy personality have
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always the satistaction of secing their cowrse of
lite crowned with success.

Tvidences of man’s power to do great things
are visible on all sides. Bcelence, invention
and discoveries have made tremendous strides.
Conquest over nature has been firmly estab-
Jished. Whatever man has attenpted and
continued to do persistently he has been able
to accomplish at last. A Headmaster 1s no
exception.  He too can work wonders if he
tukes into his head to undertake the marvellous
as il 1t were a matter of every day, for, con-
sidered in this light, wonderful things have
been acconiplished in no fine.

Te be engaged in a work simply from a
mercenary point of view and mevely to satisfy
ordinary cravings, «iz., for loaves and fishes, is
no matter of credit.  Animals also share this
tendency.  Man is endowed with higher gilts.
He must have nobler ideals.  The most com-
mendable 1deal of life 1s service with a smile,
and the Headimasters who have ade naimes,
earned reputation and made the profession also
resplendent with their own lastre have in-
vavinbly been known to have been inspired
with this connmendable 1deal of life: and the
world, in appreciation of their ctforts, have
made them the valuable gems of humanity.

Tt 1s but natural that a Headmaster imbued
with this splendid and noble ideal should exer-
cise his utmost endeavour to do the best that
is in hini to put in such educational work as
might be of some substantial service to man-
kind. For education is, in fact, a phase of
service of ncankind which should inspire and
guide a Headmaster in his noble work of

moulding human life, the importance of the
XXXVII—53
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mission of which will find no better expression
than the following explanation of the poet :—-
in the service of mankind to be
A guardian god below,

Still to employ the mind’s brave ardour in heroic
aims
Such as may raise us above the grovelling herd
And make us shine for ever

That is life.—IrRvING : Sketch Book,

A suceessful Headmaster of to-day is one
who keeps abreast of the spivit of times and
avails himself of the opportunities presented
by the scientific methods of teaching, which
are coming into vogue in the advanced
countries of the world.  For disciplinary pur-
poses the rod need no more to be flourished,
and the sharp tongue and the stern look need
no more be cmployed to produce satisfactory
results.  If such o practice at all exists some-
where in the educational world, it is nothing
but a relic of the barbarous tiines and rough
days. Now thanks to the efforts and ye-
searches in the realm of education made by
an army  of welleaning  educationists, the
tendency s in favour of ostracizing the
offenders in this undesivable practice which is
nothing but a Dbrutalising industry. Roungh
handling of human nature in this way is an
msult o hwmanity and a tremendous loss to
the world. For, by harsh and rvough treatinens
of the innocent and ignorant boys, a Head-
master unconsciously teaches the victim that
in order to control and train others the most
effective means 1s to strike a blow.  As his
own work is prompted by passion and not by
reason, it evidently brutalises him as well as
the boy who himself becoming by example, a
blow-striker, uses the weapon upon those who
are weaker than hinwelf.  The tronble ends
not only here but goes further. In order to
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avoid the fear of punishiment, he would acquire
A tendency of telling lies and would cringe and
fawn, o quality characteristic of a worst kind
slwe. Moreover, the boy bemy prnished and
disgraced in the very presence of his follow-
students loses self-vespect which is the most
reliable shicld for man against viees of all
sorts.  When this nportant safesuard is lost,
no wonder if the boy should begin to indulge
in those very vices which are absolutely neces-
sary to be guarded against by the youny, and
which are apt to tell very badly upon their
future it indulged in frcely, and make way for
all sorts of other deplorable vices such as dis-
obedience, stubbornness, hauchtiness, ote, So
apparently and virtually the Headimaster who
resorts to cither corporal punishient or other
harsh measures, including lond commands, ill-
natured orders and stern ook, cte, engingos
hinself inan industey which s hoth depre-
cating and brutal. e manufactures, thoneh
quite unconsciously, cowards, sycophants, lives
and slwves of first water. [t is the acine of
thnidity and cowardice to strike o |
it 18 known that the victim is one quite in
one’s power and unable to spiil
various reasons, although |

low when

e back for
ey he stronger
than the beater. These reasons may either be
a fear of bad entry in the Scholar's Register
" <ty

waste of time and money and the likelihood of
the anger of parents in the event of the matter
being brought to their notice. A Headmaster
accustomed to such a practice can only bLe
supposed to have lost confidence in his psycho-
logical powers and strong personality
trays weakness of the first kind h:m(li(;;xppinrf
. . M M .
him mwtqu\‘ in his noble task of dealing with
and controlling human nature without having
£}

and be-

recourse to harshness and roughness which

prommently mark a brute of the lowesg erade
erade,
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Not only does the Headmaster's  own
personal responsibifity count in making him a
successiul head, he has to wateh as strictly as
possible the conduct of  his colleagues who
otherwise might unwork all the achiovernents
thit he himself might have made in- order to
obtain suceess and renown.

In whatever school the discipline is Jax and
wherever the hoys show signs of refractoriness,
ek of care and respoct to authority, you iy
be sure either the Hewdmaster s at faalt or
clse: the st in co-operation with whom he
has the chance of working,  In any cuse the
Headnaster s held accountable for anything
and everything that savours of rottenness,

In order to win wondertul, unparalleled
sneeess, itis highly desirable that the Hed
waster at least should not get out of paticnee
minder any ciamstances, e st always
remember that the boys appear to he, though
notactuadly ave, delinguent offand on, that, they
sonietinies do not even know  what they do,
that they elaim all the good [rom others with-
out feeling the necessity of being gratelnl for
the kindiiess received, If he is pecred about any-
thing, he loses his vocation and loses sight of
the most outstanding  fact that the offence
which he scems to have received cmanated
not from a scholar and philosopher like hin-
self but from one who was only apparently
provocative, though sincm‘cl)' trying to ex-
press his own innate and natural powers and
nut: - the least meaning to offer any offence
ormsule to authority which tendency  other-
wise his superiors vegard as reprehensible and
estionable from sheer nusunderstanding of

f?hlm or boy nature. In ninety per cent. cases
msults oy

vooffences appearing to have heen
oftered are nothing but an inaceurate attempt

on the part of the youth to express themsel ves.
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being a matter wholly ol power of expression
of huwan potencies and not intentional flout-
ing of authority or any motive of oltering
disrespect to superiors. 1 1s simply the height
of unwisdom on the part of the head to punish
his charge simply because he himself feels
handicapped and crippled in dealing with the
delicite problem that presents itsell to him.
Thus does he lose his head to work urefriev-
able mischiel to the nation and the world
itself to which the boy, 1 rightly h;mdlcd.
would have nade a greab contribution by
jearning to live rightly, to think rightly and to
act rightly.

However grave may scem to be the provo-
cation and however seriots may  appear to be
the fault, the Headinaster has fivst to discover
the root cause. A retlection will at once bring
home to him the fact that the odious result
was mostly the effect of @ cause he himsclf
sometitnes  brought into being through sheer
want of wakefulness or his colleagues thein-
selves upon whom he relied so much for the
proper conduct of thenr charge. De that what
it may, the entire responsibility fov an un-
desirable event is that of the Headmaster,

1t would thus appear that the Headimaster
has to enter upon a triple vigil-—-he has to see
that he controls Ius own sclf, that he looks
after the conduct of his staff, and that, last
but not the least he has to sce that the boys
in his school behave  gentlemanly everywhere
s0 that eventually they ight go out into the
world as worthy alumni ol w worthy 1
Mater and thus bring honowr to those who so
much cared to it them for the work of the
world.

1n countyies where soe respect for human -
ity has begun to prevail, the stereotyped

SUCCESSKUL HEADMASTICRSHIP. 407

methods of discipline have become things of
the past, the vod has totally disappeared, harsh
treatment has been relegated to the back-
ground, feelings of self-respect in the youth
are aroused and a sense of honour is awakened
by means directly opposite.  Fducation is re-
varded as the best of sciences and the noblest
of arts and its votaries the worthiest objects
of the greatest regard of which any human
being is capable.

Move responsibility attaches to Headmaster-
ship than to any other grade of teachevship or
profession, because 1t 15 more responsible for
good or evil than any other profession, A
Headmaster may send out perfect scoundrels
m the world, though fulfilling ahnost all the
educational requirements all the while. Or he
may launch into the world veritable deities in
human form. That his world services are
always above par, no sane person can cver
deny.  What a loss, what a tragedy it would
have been had the great men who are able to
give sornething worthwhile to the world, been
not m a position to receive the training which
they chanced to receive to the amazement of
the world! So the Headnaster has the power
both for good and evil and to make or mar
his own name.

'T'he greatest disservice that any person can
do to the nation or to the world is to treat
child mature frivolously, to be harsh to the
boy when 1t would be quite in the fitness of
things to pity his condition of ignorance which
brought Torth that gluring and banclul result
making itsell felt so oftensive to him and to
others. Such an action would practically teach
the boy the wrong ides that weakness and
ignorance should not be treated kindly but
handled roughly and sternly to be of any use
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to wnybody.  Latte accomnt s nude of the
fact that st s sinply brutahising the vieting for
ever and depriving the worll of one of s
mosta=elul eitizens by allowine the Head-
nister o follow the Hines of feast resistanice,
Rewember that there is no place for the easy-
going heads of institwtions in the cdaciaional
world of to-dy. A Headmaster hias 1o Keep
hos resd an b thues, i be has at ot o Pitssion
for service and w hooming ambition 1o do sone-

thing worthwhile for the welfare of nsokind,

The powers of one's head and et and
other forces of one's nabare are mtended for
e When any Toree is not pt into pracuee
ibomatirally turns o a0 sory of POSONOUS
cletnent, gels atrophied and by s association
mjuriously  affeets other forces  also. The
casiest way to hecomne & niost powerind instru-
went of serviee to the world =~ condiet, 1 s
the way inoand the extent o which we nse
our capabihtios and powers that determine owr
fitness for boing entrusted with furtier o er,
But so long s the powers already o our
possession rendl unused, 16 s nseless 10 he
cager for wore power. 8o w Headipaster who
iaspires to be acredit o the profossion and an
acrusitton to the institation o which he
belongs st necds e all lus farees, for ho
has  enorous resources at s cotiunuukl -
those of sclf ~to becotne a powerfnl agency in
the progress of hunsniy, mismuch s it is
entirdy o huunan work to becotne a Hewd-
waster. Fv nuplies that the person s out for

the good of hmuanity.

Human nabwre is progressive imrespective of
whether one adiits 1t or not. DBt in <onme
cases the progress s quicker and in the other
slower,  The progress s sure and cortain

pevertheless. Man can do wonders o be has
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a desire o do vight thines . the reht place as
all s achiovements are determined by the
wl-controbling witl, "'he difference between a
sred man and @ oman of no Hiportance is that
the one has an iron resolution and the other
Bt wenkima m the clutehes of ciremnstances
and environients, beimg borne away by cmo-
ton or feclings of indolence, comfort, or pitin.
FFor a man, however, who has o strong deter-
midion there is cither a will to do the thing
indertiken o death, 1t wonderful how the
space clears around Tor hing who will not yichd,
Favin the ammaltios of fife arve wity helore one
who will not surrender hinself, When a firm
i derisive spirtt s recoenised, al begun to
bow to it cven though, at the outset, they
appered o threaten i, The Headiastor Diws
Al these benelits at his conmand and can
ke Bimsell viduable as i ackno ledoed
fesdor of hmanity, o he wills, He  has
numerots opportunities for the development,
of all the forees of his soli, Tor his own wellare
as wel s for that of the nation to which he
might belong,

The sowree of Wl power i man's own self.
Power s not obtamable from outside, Man
s done and will do everything that he Hikes.
Nooone prevents him from doing anything.
Sodong as he is actually under no physical
restriant, is reasonihly ]](:ia][h)' and his actions
origimate i his own nervous Processes, he s
responsible Tor everything that he does. e
15 nester of his fate. A Hendiaster hiws to
acnire this conscionsness. He st fecl
responsible for every good or every evil that
he s oblized 1o fuee to-day. e has also to
understand that cverything has o cause hehind
ity and s the result of the law set in 1iotion
sowetine: before. Sickness 2 The vesult of o
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cattse brought into being in the past. Failure ?
The cffect of a cause set in motion hefore.
Fame and Prosperity 2 Nothing but the in-
evitable result of the motion of the law caused
by sonmething done before.  Everything is the
result of a cause and a lesson and an oppor-
tunity.  If worry is the Iot of the Headmaster,
he must clearly understand that it was he who
set the cause in motion and brought about the
result in the shape of his worry. I his
services are not recognised, nobody else 1s
responsible for it.  You cannot blame any-
hody tor what you consciously or uncon-
sciotisly did in the past. There should be no
vilifying of others. One iy blame author-
ities.  No.  Certainly they cannot be held to
he at fault.  For your own faults you blame
others. This attitude leads a man nowhere.
All the complaints that people make of the
world are unjust and unmnerited.  To aseribe
your failure to others and nupute every evil to
the tinmes would virtuadly be tantunount to
saying that others have power over your life,

which is not really the case.

So the Headmaster has first to be master
of his own life. He has to {eel within him-
self that he can at any time do whatever he
can for the good of his school, his colleagues,
and for the welfave of his boys.  With this
feeling and with a consciousness of mastery
over his life, the day will not be far off when
consciously or unconsciously his very ex-
ample will inspire, guide and stimulate others
to do higher and nobler deeds. What he would
like to instil in the minds of his pupils and
his colleagues, it will not be difficnlt for him
to accomplish as unconsciously the chrcle in
which he would move will follow him in
every detail of decorum and conduct, and
discipline will be autoiatically established
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without the least unpleasantness and waste
of temper on the paurt of one party or the
other.  Much loss of temper and disposition
occurs only where the modern scientific
methods of dealing with human nature are
reserved only for the shelf. The Headmaster
in order to be progressive and to keep pace
with the advance of times, should take heed
betines and avail himself of every oppor-
tunity of Improving his discipline on the
most advanced lines, where love would reign
inssead of hate, gentleness instead of harsh-
ness, tenderness instead of sternness, peacetul
etfort instead of anger, to accomplish the
purpose in view. ‘Lhe baleful habit of meet-
ing the approaches of the youth with an un-
changing ““ No 7 instead of with encouraging
words of “Yes. You arve welcome ™ is in
other words a dictation meaning Do not be
inconvenient to us teachers” and betrays a
disposition of comfort and self-interest rather
than of a desire to improve the character and
discipline that students are desived to possess.
Let the Headiaster cultivate the halnt of
radiating joy at all times to teach the boys
how to live a happy hfe. Let him be kind to
his students so that the students themselves
may imbibe the lesson of kindness and exer-
cise it on those younger than themsclves,
their brothers and sisters and their friends
smaller than themselves. Let him find g
solution of every school problem with the
one central key of love. He should bean:
out upon his colleagues and boys with all
the radiance of sincerity, brotherliness, and
fove.

There are persons who create conditiony
instead of being subservient to them. Such
men of worth must, in all Justice, be the
Headmasters of institutions, Men of ordinary
calibre may well allow thewselves to be
bound by iron limitations, conditiops and
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environments, buat men who are distinetly
thenmalves and know what part then per-
sonalivy should play in the hunmn alfuirs
break therselves of those shackles and conge
nght out of thenr shells to put their souls in
everything they do. For them there are no
bonds. They wre not sluves to outward
circunstunces, but masters of ther destiny
and of all circumstances and conditions 1n
the creation of which they had any hand.

Educational scientists have conclusively
shown that no methods of discipline other
than those of Tove can ultimately suceeed.
Disastrous results have followed in the past
from the use of the rod and anver as well as
harshness and voughness on the part of
Headmasters, Many a life which could have
been of great service to the country and the
world has been blasted, many a character
has collapsel and many a good soul has been
spoiled ; all this by sparing the new method
of discipline and not by sparing the rod.

There can be no getting away lrow the
fact that cvery boy has w right to be treated
well, This right cannot be destroyed with
tupunity by the head of un institution. 1t is
sure to recoil upon those respousible for it.
For, the Headmaster cannot, with justice and
fatrplay, expect from his students, when they
arce no wore i his school, that respect and
honour wlich are due to @ teacher who is
solicitous for the welfare of his students with
full knowledge of the fact that the old, old
disciplinary niethods, the relics of barbarsm,
cannob now hold i view of the vast strides
that are being wade in every phase of huan
endeavour.,

Boys are always amenable to- disciphnary
measures based on the study of huwnan nature
and no conscientious teacher, not to speak of
the Headiuaster, con ever fail to get a decid-
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«"111)' stneere response frone his boys i the
forme of true regards and feelimgs of atmost
respect for hing i gentleness, tenderness,
and sympathy nark his dealings with then.
Apart from other considerations, boys round
whot are peculiar tenptations and trinds and
who are always lkely to fall by the way, if
they happen 1o be without the cdivnee of
clders, are the most worthy  objects  of
sympathy and care. Their icnorance sone-
finies leads them to disastrous vesults and if
the Teadmaster mindful of the fact of their
weikness, should still insist on giving them a
measure of stern and harsh dealing as punish-
ment, it would virtually mean that their
ignorance ousht to be punished instead of
bemg removed and piticd. A Headmaster
who 15 prestmed to be o superior personage
in the matter ol education, superior even to
other teachers of his staft, and who 1s
advanced in years, should gain their confi-
dence by kind and sympathetic treatment.
That way success lies for the Howdnaster. In
fact boys want sympathetic listeners. They
do not, however, get such listeners with casc.
They happen to find a few in their fricuds
who like themselves ave raw and are unable
to offer any satisfactory solution of their
difticultics. DBy elders at home, spectally in
India, they are misunderstood for want of
proper mlormation and knowledge on their
part. T'he only persons competent to offer
them wholesome wdvice are the teachers,
most particularly the Hesdimaster who con.
trols the _<lcstini(:s of a farge nwmber of boys
and presides over the fate of his numerous
colleagues  Should the Headimasger

' ) happen
to be a patient listener and

| | dsineere symp-
thiser hike a parent, the sympathetic attitude
would bless him that receives his sylpathy
and would bless hin also that givés it. A)s
Bassanio’s Portia would have b, it is twice
blessed.” The boys treated so tenderly and
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sympathetically will not, in their turn, leave
any stone untwmned in being faithful and
loyval to him at all times and to enhance his
gl:)ry. They would tell him of all their
tronbles and he would listen to them in all
confidence, having at their disposal his best
advice in the matter at all times.

It must be clearly understood that boys
never forget kindness even if it s only once
oltered to them during their whole period of
stidy i the school. The impressions they
receive last a lifetime and their whole-hearted
allegiance is assured to the Headmaster for
ever. Their nature is so pliant and so
floxible that in recognition and appreciation
of a single act of kindness they are prone to
forget wny wrongs that they nught have
received from the benefactor ut any thue
hetore,  The Headmaster’s  sympathy  and
Lindness e never lost npon the boys: and,
in fact, none can so well understand and
appreciate mwardly  the sympathy of an

el ler as boys do.

So it a Headmaster has any leelings of
sympathy and kindness and any benevolent
tendency, let the student have a full measure
of his emotion. It will be the height of joy
on the part of the Headmaster to treat his
students in this way and the students will
not fail to respond splendidly in the sae
spirit, both co-operating to make the school
a veritable paradise on earth and a peaceful
abode of the blessed angels under the blue
canopy.

The writer has been a great observer for
the major portion of his life and the above
conclusions which are offered to the Head-
master of to-duy, ave the results of his deep
study, wide reading, investigations and ve-
searches in the realin of educational methods
extending over many years and covering
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almost all the most advanced countries of the .
world. There is nothing in the above dis-
course that has not stood the test of many
years ; and nothing also that need be accepted
on the authority of the writer. The He:rd-
masters for whom the appealis, are cordially
invited to sift the statements thoroughly and
put the methods advocated to the severest
test. Their applicability and suitability to
the conditions of Indian school life may be
scrutinizingly tried. The writer has every
reason to helieve, backed by his own ex-
perience s Headmaster and Principal of
several Schools and Colleges, as he 1s, that
what is stated herein will offer no disappoint-
ment to any Headmaster.

In the end I should not forget to urge that
if a Headmaster is really desivous of playing
an important part as an educationist, he
would do well to look after self-management ;
for man has been interested inomaking and
utilizing things to the neglect of understand-
ing and controlling himself. In self-nanagpe-
ment he has failed to keep pace with his
inventions, and this self-management is the
technique ol success mostly and particularly
for the modern Headmaster.

The Principles and Methods
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SCHOOLS OF TO-MORROW.
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(Continued from p. 344.)

EXPERIMENTS IN SCIENCE.

PART from practical work done in connec-
tion with the teaching of the Three R's, each
student must undergo a course of practical work
in Experimental science for which there should be
a laboratory attached to the Training Class and
located in the practical work room. I consider
this to be very important since this course will
give the teachers a training in close observation
careful handling of things and a good understand-
ing of the elements of science.

TRAINING OF THE HAND AND EYE.

The most useful form of practical work consists
of Hand and Eye Training or Elements of Manual
Training in the special work-room attached
to the school. This work-room is open to the
children and the teacher-students of the school.
They will have to receive a course of training
in carpentry, weaving, metal work and drawing.
Specialists or trained men in these branches of
handicraft will have to be employed and they
will give the requisite training to the students.
The children who leave off at the school course
will take up any of these forms of training and as
such they will look upon them as a continuation
school preparing them for some vocational
training.

TRAINIXG IN PLANS AND PROJECTS.

Without definitely naming a method, ' The
Dalton Plan” or " The Project Method,” it
is open to the teachers of the school to adapt
these and work in a humble way. At
first the teachers will have to work hard
since these involve a lot of preparation
before they embark on plans and projects.
T.et me describe here a simple plan of
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teaching story lessons and history lessons.
Ordinarily these are done by assigning text-
books or by thc teacher narrating stories. The
text-books give very meagre information on
these subjects and if the children are to
enlarge their ideas on these, they will have
to find out information for themselves from
various sources. The Elementary School should
prepare the children for such a search for
knowledge and information, and it is equally
necessary that the would-be teachers are also
trained to follow plans and projects that
are best suited to the children, the subjects and
the resources available in the school.

A STORY.

Each class in the school (say Classes IV & V)
has got its curriculum of studies in this subject
for a year. It isthe duty of the teacher to divide
the whole curriculum into three divisions assign-
ing one division to one term. He writes out the
stories for a term in a big chart in the class.
On another chart he gives out a list of books
from the library (Children’s Library) which the
children could take home and read for themselves.
Against each book he gives in brackets the
lessons he wishes his children to study and take

note of.
EXAMPLE.,

(a) Stories. Prahladha.
Harischandra.
Thirugnanasambhandar.
Manicka Vasaga.
Durvasa and Duryodhana,
Guru Noodle.

Bala Bakthas.
Prahladha.
Prahladha Alwar.

(») Rooks.
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Nalvar Charitram.

Alli Arasani Malai. (Pages
—to—)

Pandavas’ Exile. (Pages

—to—)
Boyhood of the Pandavas.

Moral Tales for the Young.
Vinodharasa Manjari.
Guru Noodle. (Pages —to —)

(c) Outlines of Stories.

The teacher also makes some notes as to
what they could study from some books. These
notes will refer to some siriking lessons from
the lives of thesz persopages or some other
important stories which they could read and
profit. For example: Thirugnanasambhandhar.
Drinking the divine milk—Getting a pair of
thalams from Siva—Pear! Umbrella and Gold
Coins—Saving an oilmonger from the death
due to snake bite—At the court of the Pandya
King, etc., etc,

(3) Records of work turned out.

The children maintain a record of work turned
out by them in their story note-book.

The first paga shows the scheme of work for
the term, the second page the books recommend:zd
by the teacher, the third and fourth pages the
record of the buy’s own work showing readings
from the books recommended.

EXAMPLE,
Day —Date—-Time
Prahladba :— DBalabalkthas-~
Pages —to—

Day—Date—Time. Do Do. Do. —to—
Day—Date—Time. Do. Writing the story

1 page in the record.
Day—Date—Time. Do. Teacher's lesson—

Tue TEACHER'S READING AND NARRATION,

The teacher supplements the boys’ reading by
his reading and narration. His information
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should be drawn out from books which the
children cannot read or have access to. These
books he makes a note of in his own record
of work for hic own information. Thus the
teacher also will have to be reading exira books
for getting more information on the lessons.

Then the children begin to write a summary
of the story in their note-books and give them
to the teacher for correction.

B. HisToRy.
(a) Lessons. 1. Buddha.

2. Asoka.

0. Vikramaditya.
4. Prithivi Raj.
5. Aladdin,
6. Sivaji.
(b) Books, A Class Book of Indian History.
Stories and Anecdotes.
Easy Stories from Indian History.
EasyLessons from Indian History.
Stories from Indian History.
Stories from S. Indian History.
Children’s History of India.
Primer of Indian History.
(6) Outlines of a Lesson.
EXAMPLE. Sivaji:—

Birth—Early lessone— First adventure-—His
Gurus—Sivaji and the Diapur Sultan—
At the Mughal Court. How he escaped
therefrom.

(d) Teacher's Picture books, and collection
of information regarding thece.

REMARKS.

These two tvpes of woik indicate the need for
a collection of books on the same subject.
Every year the teachers are getting <ome kind of
specimen copies. Such specimen copies to the
school, to the Manager of the school, to the
Taluq Board or the District Educational Council,
should be distributed to various schools, and
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each school should have a collection of bocks
and if these books are used by children
effectively, then 1 am sure the above method of
studying History and Story could be easily and
safely adopted in schools. This will greatly
enhance the angle of vision of teachers and
pupils as they do not restrict their reading and
information to a prescribed text-book.

Itis also necessary here to point out that
apart from prescribed text-books, information on
historical personages arz also found in the so-
called class readers and story readers, The teacher
must turn the pages of these readers and see for
himself the books and note down the stories
contained in them. He can then refer to these
books in the list of books he prepares for his
children.

Tue CLass RooM as A BiG LABORATORY.

Each class room is a big laboratory and the
class teacher a science master and an experi-
menter. It is the teacher who should think out
and plan his future experiments and then make
his children also experiment and acquire know-
ledge. In the great task of teaching, the teacher
does not pour information into the mind of the
child just as filling in a sack with rice or paddy,
but he prepares his class room, his pupils, his
lessons in such a way that the pupil seeks
knowledge through this miniature world created
around him by observation, experiment, reading
and thinking. Therefore the new school should
set experimenting upon children. The time for
making such experiments has certainly arrived
and teachers in India have to undertake these
experiments with a cheerful beart and pursue the
work with patience, perseverance, forethought
and intelligence. A series of such experiments in
various schools will reveal the suitable work and
methods of study suitable to our children. Each
teacher must at least specialise in one form of
experiment or other.
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EXPERIMENTS FOR THE CLASS ROOM.

The experiments may be done under three
heads, namely, admission, teaching and testing.

Admissiotnt

Ordinarily the admission of a child in a school
should be based upon some tests. It is usual
to examine a child in the Three R’s for a few
minutes and by the result of this test put him in
a certain class or standard. Very often our
judgrnent according to this test may be wrong.
The child’s opportunities for seeking knowledge
have not been tested. It seems to me therefore
that a new system of tests should be instituted
for admitting children into the school at the
commencement of the school year.

Under the ordinary circumstances much time
at the re-opening of the school has to be devoted
to the routine work of admission, etc., and hence
their time is not made use of in teaching. If
this is to be avoided, it will be found necessary to
open the school a week earlier and proceed
with the work of admission. It is not necessary
that the school children should be present, It
will be enough if the head teacher and some of
his assistants are present during this time, The
parents may be informed by tom tom or circulars
that the admissions will be begun from a parti-
cular date. This arrangement will give ample
time for teachers to test children both orally and
in written work and they could proceed with this
work more carefully and slowly than they will
do this work if the school had reopened in the
true sense of the term.

Even for the admission of children in the first
class, the following suggestions are given for
testing :—

1. Naming of pupil.

9. Naming of colours.

3. Executing commands.

4. Answering to questions regarding menu at
the household meal, the visits of relatives to the
house, etc.
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5. Naming objects in the class-room or
hearing and repeating of words uttered by the
teacher.

6. Naming things from a picture.

7. Giving the use of some articles.

8. Giving the names of trees, vegetables,
fruits flowers, animals, birds, etc.,, and thus
finding the stock of his vocabulary.

9. Naming the days of the week.

10. Conversing with the child about the parts
of his body, his brothers and sisters, etc.

Such forms of testing of children should be
adopted in the other classes as well. Inany
case, boys should not be put in a class owing to
pressure brought upon the head teacher or the
class teacher by the parent or through some
people of influence and position. It practical
politics admit such a pracedure, the actual
work in the class during the year will show
that some wrong has been committed at the
begioning for which all of us hold ourselves
responsible. It has come to the notice of my
humble self that such boys do not profit by
reading in the class for which they are unfit,
but they form a kind of drag on the whole
class. They have to be taught the fundamentals
of the Three R’s before they are taught the actual
lessons assigned to the class in the curricula of
studies.

Class-teaching.

The whole life of the teacher is connected with
carrying out experiments in the class-reom.
The plans and projects mentioned above are
only two of them. Each lesson, each subject
and eacb hour afford a great opportunity for
such experiments, But they need good prepara-
tion, analysis, order and forethought. In the
list of exercises set apart for practical work by
teachers, I have enumerated the valuable ex-
periments that the class teacher can conduct
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in the class-room with the help of the boys.
In fact the series of practical work cxercises
have been drafted as a result of my own
humble experiments with my own children in
the class-room, outside, and in my own housc.
In some measure the exercises also indicate
a scheme of work for an Ilementary School
in language and number. The time-table and
the curricula of studies should be so elastic as
to admit of some experiments which the teacher
can carry on in the class-rgom.

Time-Table.

Following a “ Model Time-Table” as it is
called should be daprecatad. This model may
be suited to a particular locality and under
particular favourable conditions, but the model
is to be modified so as to suit varying conditions
of staff, equipment and faciiities for work. These
time-tablas fall under some of these heads—

(1) The usual practice of assigning the work
for the day in six periods of 50 to 45’ minutes'
duration.

(3) The special practice of having a 7 period
day allowing 45 to 40’ minutes for each period
as is found ip some schools.

(3) The ideal practice of haying teaching for
one part of the day and allowing the other
part of the day for practical or individual
work,

(4) The practice found in some schools of
distributing the work of the week inte 4 days
and repeating the time-table for these 4 days
throughout the year. This method is ad-
vantageous to some extent as it does make
provision for the teaching of lessons which the
children may otherwise lose on holidays espe-
cially.

(8) The practice of working for 53 days in
the week as is fonnd in some schools and

thus giving a longer period for work in the
school.
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Some Observations.

(i) As it is, the teachers will find much
time taken up in the first period of the day
in going through some routine work such
as morning assembly, attention to health,
registers, school fees, supply of books and slates,
etc. So much so little time is left for the
teacher to do full justice to his work in that
period.

(i) Some lessons such as Language or Arith-
metic cannot be completed at any particular
stage within the time allotted for a period. It
may be found that we have to continue the same
for some more time if the lesson is to leave
a good impression upon the minds of children.

(iti) Some lessons which involve concentrated
writing cannot be unnecessarily prolonged since
it will be tiring the children or unduly shortened
thus not giving ample time for children to express
themselves.

(iv) Out-door lessons such as Excursions,
Nature Rambles, or Gardening or Handicraft
cannot be completed within the period since they
take a longer time than the other school
lessons.

(v) Correction work could be better done and
profitably done in front of children. But the
school time will not admit of suitable time for
such work. Time must be found to have the
work done in the class in front of children.

(vi) School time is generally insufficient and
does not admit of any extra time for devoting
some attention to pupils who bave been
absent for some time and in ideal conditions
time must be found to remove this great defect,

(vii) Any piece of home work set for children
should be completely scrutinised by the teacher.
Even before scrutinising, the teacher has to see
whether the children have taken down the work
correctly. P
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(viii) Amidst all the restrictions imposed upon
children by means of a time-table, the children
must have some time to do free work.

(ix} Time must be found for improving their
physique and giving them more general knowledge
and training their hand and eye.

(x) Gardening work, one of the essential
features of school work, must be attended to,
though not within school time, at least outside
school hours.

All these considerations show that the time-
table has to bes completely recast so as to
allow complete margin for the teacher to do
work freely and in the bsst interests of a true
education.

In the first 3 classes which are classed Babies,
Junior and Senior, the above consideration do
not much weigh upon the teacher. DBut
only in the higher classes the difliculties
are keenly met with. The following suggestive
tima-tables are offered :—

Six periods a day.

(i) The important subjects such as English,
Arithmetic, Language, Handwork, Geography,
etc., have been assigned longer time at a stretch
so as to allow children and teacher time for
practical work class teaching.

Individual or group work. Latitude is allowed
for the teacher to continue any other lesson
during the latter half of the period if the original
lesson is finished.

Days. 1 2 3 4 b 6

Mon. |Arithmetic. |Tamil. |English. Games.

History.t(}eography. Games,

Tue. |Tamil.

Wed. [English.  (Arith. Story. Nature.

i
1

Handwork, |Drill,

Thu. jArithmetic. ' Civics.
\

l
= |
Fri. !Tamil. |English.|Writing.  [Handwork
) ‘ Tree,
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‘L'he school time itself will have to be con.
siderably modified tc tie children’s convenience,
weather conditions and village work and scassns
such as agriculrural, cold or hot seasons. Morning
wark from 7-30 to 10 and evening work from 2.30
to & will be suitable for swmmer months 3 8 to
10-30 and 2 to 4-50 will be suitable for cold
months,

Scven Periods @ Day.
(i) The above time is adopted here, giving in

addition one period to Arithmetic, Language,
English, General Knowledge and Free Work

1 2 3 4 6 6 7

: | !
Mon. ; i G. Know-

i ! ledge.

. i i
Tue. ' ! E. :

! |

| | |
Wwed. | Tamil. [

| | »
Thu. : ! FreeWork!

‘ ! : i
ri. Ari(h-. l

: ! | metl:.j__

In these t{wo cases provision must have te
be made to have a half-day work on Saturdays
for remedying defects shown under v and vi,

(iii) Taking up the question of a four day
time-table for a week, a suggestion is clfered here.

| |

1st day jArithmetic. Lapg. '[Eng.|Handicraft

‘ ] and Games.
2nd ,, ;Languagc. Hist, Eng.Nature-

\ ‘ ‘ Study.*
3rd ,‘Arithmctlc. Story.Lan. ‘Geography.~

4ith ,, fArithmetic. Civivs‘Eng. Hand Works
| Writing.' | and Games,”

* indicates outside school time also.

It must be understood that in all double period
lessons the first part is spent in some school
routine and the children themselves will have
to prepare themselves for the school work. The
children can enter any of their observations in
their Nature record, can look at the gurden and
make notes in their diary. Whenever the children
have finished their work during the time, it must
be open to them to proceed with another work or
take rest for a while. The above time-table
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allows & periads (o each of
3 periods to Hand Worl; and 6 periods to General
Kuoowledge and Games on the whole. It is ex-
vected that Nature Siudy apd Geography which
bave. 4 place at the end of the day’s work will be
coniinued for soime more time tiil the day’s work
1s imshed at a particular stage.

(iv) Next comes the work of assigning for part
of thg day and leaving the other part of the day for
bractical work by the children under the super-
vision of the teacher, In g]j Boarding Schools and
m all places where the teacher and chiidren live
close together near the cchool, thig system can
be worked to satisfaction. KEven apart from it,
wheq the school thinks out plans and projects for
keepmg the children at worl iu the afternoons
by ascigning individual, group or class work
in H_;m‘dicx'aft, Geography, Language, Number,
Gardening and Na\ure-Study, the system is
boungl to yield good results. It will be useful
practical work breparatory to the learning of a

lesson and done in the afternoons before they are
taken up the next day in the class.

the main subjects,

A. Teaching work, Practical and In-
| 1 2 3 dividrual Work, 7

Ist day Arith. Gencral‘English.

[ Hand Work,
Know.

Gardening.
| ledge, &

2ad ., Arith..Lang. |H.Work Arithmetic and

‘ I Language Work.
| ‘
3rd u\rith.‘Lang. General'General Knowledge,
‘ i © Know- . Charts and Assign-
‘ o i ledge. ' ments.
dth ,, |Arith.|Eng. ‘Lang. i Hobbies and Free
\ ! 1 Work,
i ;

B. Early Morning—Farming, Nature Worls,
Geography, Gardening. After morning meal—
Individual and Practical Work, Hand Work and
Hobbies; Rest. Afternoon 2-30 to 4-30: Class
&Vork. Evening: Games, Children’s Club, Garden-
ing. Here, too the 4th day and 5th day time table
may be drawn up and modified to circumstances.
The afternoon-work shoulduot be made a rigorous
time-table. [ bave only indicated the nature of
work the children could be expected to do., Games
are allowed atter the schiool werk each day forat
least half an hour. In a Boarding School with a
farm attached to it, the morning will be devoted
tu farm-work and the afternoon to class work.
There will have to be an alteration in the time.
table [vide B.]

(To be dontinued.)
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A HISTSRY ©F INDIA

FOR STUDENTS

By C. 8. SRINIVASACHARIAR, M.A.,
Professor of Iistory, Pachaiyappd’s Cullege, Madras
AND
M. 8. RAMASWANMI AIYANGAR, MA,
Professor of Iistory and Kconomics, Maharajal’s Colleye, Vizianagrum.

Part I. Hindu India. With Six Maps
WITH AN INTRODUCTION

By RADHAKUMUD MOOKERJT, M.A.,, P.R.S, ProD,
Professor and Head of the Department of Indian History, Lucknow Umniversity.

Demy 8vo. about 280 pages. Price—Rs. 2-8-0.

(Presoribed as a text-book for the Intarmediate Bxami-na.tion of the
Madras University, the Andlira, the Annamalai and
the Benares Ilindua Universities.)

PartIL Muhammadan India With Five Maps
WiTHd AN INTRODUCTION

By MOHAMED HABIB, B.A. (Oxon.), Bak-at-Law,
Professor of History and Politics, Muslim University, Aligarh,
Remy 8vo. 284 Pages. Price--Rs. 3.

(Prescribed as a text-book for the Intermediate Exgmingt.ion of the
Madrzse, Audhra, Mysore and Annamalai Usniversities.)
Fecommended as a Reference Bock for the Madras
3.8 L C—C. Gronp—History of India, for 1930-31.

> ANV ., Member of the Faculty of Arts, Agra University, Gorakhpur, writes

1’1'0f{<3‘55100r 11(33(1)\1_.5\‘;},;‘}, I:II;::&nks flgln your book. 1 curef?llly looked over the bock and I am gln.'d to say

ander dme'zd—” f 1 'Thou"h containing less matter than Iswari Prasad’s * A Short Hxstm:y of Muslim Rule

that 1 .f"fd 1t\11>.C111 sublished, a <opy of which was sent to me for review, it is more suited as a text-book

in India ‘rex,ento); Ii)ts ’br»e\"it)" and cheap price. I propose at the next meeting of the Board of Studies to

p,;):i]u(t)lt ’:;ﬁsgggk for students of the Intermediate classes in the next prospectus,”
include

Part ITI. British India—In the Press.

SRINIVASA VARADACHARI & CO.. 190, MOUNT ROAD, MADRAS.
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THE TWENTY-THIRD PROVINCIAL EDUCATIONAL
CONFERENCE, PALGHAT

PRESIDENTIAL ADDRESS"
By RAO BAHADUR P. V, SESHU AIYAR. B.A, [.E.S. (RETD-)
Principal, Hindu College, Tinnevelly,

THANK you very much for the honour you
I have done me by asking me to preside
on this occasion. You know that another
educationist of long and varied experience
and working under another Uuiversity, Mr.
M. Venkatarangaiyz, Principal, V.R. Coilegz,
Nellore, was to have delivered the Presidential
Address, and we all regret, and I more than
all of you, that he is not able to be present
here to-day. I regret more than you, because
the honour you have bestowed on me is
coupled with a heavy respounsibility. The
invitation to fill in the gap came to me yes-
terday afternoon, and you can realise the
shortness of notice, and consequently if my
address does not come up to the usual level of
such addresses, the unforeseen circumstances
and the organisers of the Couference for
putting me in here, are to blame,

My friends, it is gratifying to find that
there is a growing enthusiasm on the part of
teachers of this Presidency to organise
themselves into a body and work for the
improvement of education in this country
and for the improvement of their own con-
ditions of service, proapect and status in
society. The long and varied programme for
this Conference and the list of resnlutinons to
be moved bear testimony to what [ have said,
The programme includes, amongst other
things, Refresher Courses for Elementary
Teachers, a Geographical Conference, Demon-
strations, Physical Culture, Exhibitions of

Educational Work, Ancient and National
metheds peculiar to Malabar of imparting
moral, aesthetic and religious instruction
through story-telling and acting. These
and the resolutions show clearly that equal
emphasis is being atterapted to be placed on
the academic as well as the administrative
side of education. But I should tell my
teacher friends that there should be such
systematic and continuous efforts carried on
from year end to year end. For, without
such steady and contibuous work and a
feeling of brotherhood infused in us nothing
worthy can be achieved while we became
liable, iitke very many others, to the charge
of being eathusiastic only for the moment.
About the need for such systematic work
and brotherly feeling, 1 have spoken else-
where, nomely in my Presidential Address
at the Kadayanallur Conference, and 1 do
not, therefore, propose to dwell on them

here.

There is anather hopeful sign of the times
which | wouid like to touch upon. Last
year was ong of great struggle on the part of
our nation, and we all rejoice at the happy
termination of the struggle, and it is hoped
that Swaraj and Responsible Govsrnment
with some temporary safeguards we will be
having in the vear future. In such an at-
mosphere and under such conditions the
subject of education is bound to attract
greater attentisn from  the general public,

* Owing to the unavoidable absence of Mr. M, Venkatarangaiya, the President-ﬁlect of the

Conference, Mr. Seshu Aivar took the Presidential chair and delivered this address.
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and we teachers will be called upon to bear
great responsibility in the resulting re-con-
struction and we shall have to rise equal
the occasion and discharge our duties
efficiently and satisfactorily, This again will
mean the need for well-organised and Sys-
tematic team work on the part of the te

to

achers.

This leads me on to the consideration of
the question : ““ \Vhat is the kind and nature
of the work we have to do as teachers »” We
should all strive to be well-informed and
up-to-date in knowledge and methods of
teaching in the various subjects we are
teaching. We should be constantly reading
of the developments in methods and organisa-
tion taking place in education in other
countries. We should all be constantly and
jealously watching our own individual
condition in regard to culture and character
inasmuch as young children are put into
our hands for training. We should study
the general educational problems that are
engaging the attention of the nation and
equip ourselves with knowledge and ability
necessary to take an intelligent part in the
solution of those problems,

We should take an active part as enlight.
ened citizens in all the useful activities of
neighbourhood so as tn show that wa
teachers form a usefal and iadisprusabln
hady. | can go on enumerating the kind of
work we have to do. My object in pointing
out these is not to take the role of a teacher
and tell you what the teachers have to don,
but to draw the special attention of the
teachers to these aspects, inasmuch as I
feel, and | believe with reason, that we are
not now doing these to the extent to which
we ought to do. And I feel [ can also sub.
stantiate what [ say with specific instances

onr
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But time and Space prevent me from dwelling
longer on these topics and the kind of work

we have to do, and so | shall just touch on
two or three headings,

The Academic Lquipiment of the Teqehey—
Here I must say in the interest of education,

t striving to be well-informed
to the extent to which we ought to do it in
the several subjects we are handling every
day in our classes. When [ say this, let me
05t be misunderstnod
But let me
desiring  for

that we are no

as an adverse critic.
be cousidered as a well-wisher

improvement in

the present
state of things.

I'do not at all mean it as an
indictment against teachers, | know that
there are many causes which are

respon-
sible for this state,

and I am only trying
to place before you as 4 friend what |
consider to be a fact so that we may realise
the exact condition and take the necessary
steps to improve  that

condition. For
instance,

let me take the subject of Mathe.-

matics with which | have been intimately

connected for a long time., ()¢ late mnch

work has been done at tha foundation and
the fundamental concepts of Mathematics.
How muny of the Mathematics teachers of
secondary  schools  and colleges  present
here, | ask, haye acquainted themselves
with such developments at the hattom  of
Mathematics 7 [{ow many of them, [ sk,
do know the concepts underlying what
known as  « whole numbers, fractions,
negative numbers and irrational numbers ?”

are

Though these concepts are not to be taught
to the High School student, they should
certainly be koown to the
teachers 50 that they

on the point

Mathematics
may have clear ideas
and their teaching may be
clear and accurate and they do not impart

wrong notions, \Vhat | have <ajd abont
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Mathematics is reported to be true of other
subjects as well.  “ Gladly would he learn
and gladly teach” must be the motto of

every teacher.

[ shall next say a word about culture and
character that a teacher should possess. Of
all people the teacher to whom is entrusted
the training of children should be a man
of liberal cuiture and of unimpeachable
character. He must have great self-respect
and should not lower himself by his beha-
viour in public estimation. This is very
necessary in his own intcrest aad in the
interests of the children whu uncousciously
and imperceptibly follow him in respect of
character. In fact, the teachers as a ciass
should have a higher sense of duty and
dignity, and they are also being judged by a
higher standard in respect of culture and
character. IFor this the teacher must have
plain living and high thinking as his motto.
I emphasise on that because nowadays
simplicity and economy have come to be
considered sins.

It is also very essential, as [ have said
above, that the teacher should take an active
part in all the activities in his neighbourhood.
He will be thus rendering additional scrvice
to society, and this will incidentally also raise
him in public estimation. Further, this will
also give him ample opportunity to come
into close contact with parents, whose whole-
hearted co-operation will be very essential
in the interests of education. It has come
to be recognised that the absence of this
contact between teacher and parents is one
of the most serious defects in the educational
system of the present day. [ hope it will be
conceded that there is a spirit of unrest and
restlessness on the part of the youth of our

EDUCATIONAL CONFERENCE., 423

country. Though it is the healthy sign of
national awakening to be desired from that
point of view, it has made the maintenance
of proper discipline more and more difficult,
and the boys are not deriving the fullest
benefit of education, If in this matter the
parents are made to give up the attitude of
indifference which now characterises them
and they co-operate with the teacher, the
boys’ life at school will be more beneficial
leading to better results.

Next I pass on to the important problems
which are engaging the attention of educa-
tionists. Taking first the revised S. S. L, C.
Scheme, there are two or three main points
for our consideration. The first Question
is whether thers should be any special-
isation at this stage. The opinion seems
to be gaining ground that, at least so far
as the University purposes are concerned,
the C Group should be abolished. There
is much to be said in favour of this idea,
since a general foundation is very necessary,
and the boys are too young for specialisa-
tion. But the C Group was originally
established just to provide for individual tastes
and aptitudes and to avoid having a Pro-
crustean bed for all. Now that all the sub-
jects of general knowledge are included in
the A Group and under eligibility rules
for University courses allowance is made
for individual deficiency and special aptitudes
by introduction of the principle of varying
minima, there seems to be no need for
the retention of the C Group. However,
when this comes to be effected in order
to avoid the disadvantages of piece-meal
legislation, it will be found necessary to
stiffen the Elementary Mathematics Syllabus
by the introduction of Demonstrative Geo-
metry and Elementary Algebra of the
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Matriculation standard, The present  In-
termediate  course i Mathematics  and
Physics assumes a knowledge of the Matri.
_culation Mathematics, and if such a stiffer.
ing is not simultaneously done, the students
will not be able to follow the Intermediate
course in  Mathematics and Piysics.  {f
this be not done, the Intermediate conrse
will have to be reduced in srandard
which will correspondingly bring down the
standard of knowledge of the Muathemutics
and Physics graduates.

Next [ pass on to the vexed question
of school record for the S, S. L. C. Naobady
can dispute the importance and ueces-
sity for school record ia trying to judue
the true attainments of the bovs and in
mitigating the unreliability ard deiccis of the
use of the single examination in pauging
their capacity and attainments,  \When such
is the case, it is most regretinble that
the school record has come to be ignoicd
altogether in deciding eligibility, and it will

be even more regreitable if the -:cord is
altogether abolished. Of course, thern are
real difficulties for the teachers to muintain

the record, and abuses have aje  crept
in in such maintenance, and thess arc re-
sponsible for the present state of affyirs,
It is for us teachers to devise measmies for
removing these difficulties and abuses, and
for getting a due recognition of the school
record in gauging the pupils’ capacity and
attainments.

It bas already been pointed out that it
is dangerous and unreliable to jadge the
ability of the boy from his performarce
at a single examination. This whoiesome
principle of education seems fo have been
completely ignored by those recpornsible for
starting the idea of the introducticn of
Middle School examination, Also the boys
of the lower secandary stage are too young
and undeveloped to  be subjected to a
written examination conducted hy an ex-
ternal body. Already our courses and teach.
ing are over-ridden by the requirements of
an examination, and the requirements of real
education are often consequently lost sight
of. Hence it will be against the interests
of sound education to introduce such an
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Tx&m:mhun. Of cousse, it is true that there
e : ity i 0t

b sl (:.cn‘ lax!._y I promotion and  con-
“?_.xc}%n‘t Jowering of standard, o prevent
[.~. leh 1t is that this examination is sought to
e introduced.  But this laxity and lowering
;:)uld be prevented, if the teachers would
1(}“”-] a healthy public opinicn in regard to
hese, aud slso adept a consistent and definite

principle in the promotion of ; :
forms, of boys to higher

Another important question is that of
vernacularisation, that is, the adoption of
vernacalar  as the medium  of instruction
i non.language subjicts.  We had :
passing repeatedly
ferences asking for
pariment for
nacuiczr ,

been
resolutions in our Con-
permission from the De-
the introduction of the ver-
i ‘;fle‘ur',he .n"\r](,‘.ium o-f i.nstrnctirm. Now
that ¢l cquired permission has been obe
YL.]:(],-” are s:lrw‘ to take advantage of
he saime, The whole argument of want of
;~:ntabg’c text-books in the vernacular énd
the difficalty of framing suitable technical
t(f'.'m;; eree stitl adduced,  The exg';erience
;rguti:ﬁlc;cz_nyt:nzirli!:fs proved that we are
;i “lous circle, We Say  we
cannot have verpacularisation till the books
and terms are  ready., And these lcv;:
come in only when there is g real ae‘mahd
Fhe truth is that the two processes must-
geoon together. If we are earnest about
vernscularisation, we must straightway start
it aliowing the books and terms to come
nto the system in their mnatural course
We have ull now been waiting in vain fon:
an outside agency to frame a list of terms
in the wvernacular, | would request m
brother teachers to form themselves intg

groups with a determination and frame the
list themselves,

In this connection, I would also mention
that some people seem to be very fastidious
in_ having 4 vernacular term  for every
scieatific and  technical term  in Euglish,
This however, | think, is unnecessary and
undes;lrable. English  has freely borrowed
m_)d In some cases introduced bodily tech-
nical terms from other languages. Qur
vernaculars will only be richer for following
that example, Also a free ase of English
terms at the early stages in the process
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of vernacularisation will considerably reduce
the discontinuity that will be felt in a
jump from the use of vernacular in the High
School stage to the use of English in the
College course,

In these days of democracy and widen-
ing of the franchise, it is very desirable
that there is increased literacy and the
strength of elementary education among the
masses.

It is very gratifying to find that the
Government is also paying increased atten-
tion to the problem of elementary and
adult education. In any new scheme of
elementary education some of the pro-
minent defects of the existing system have to
be overcome. The kind of education that
we are now imparting in our Elementary
Schools has no relationship with the school
surroundings and the life of the people in
the locality. The syllabus of the Elementary
School should be adapted to a greater ex-
tent to the needs of the people who are
benefited by this education, There also
seems to be great wastage. Some pupils
remain in the same class for a number
of years, others attend school for a year or
two and discontinue and lapse iato illitera-
cy. Some attention is being paid to the
remedying of the evil. It is necessary to
introcduce effective measures if the nation is to
be benefited by any scheme of elementary
education., The quantity of work done
in the Elementary School is not at all pro-
portionate to the long period of five years
now spent in such education. | am sure
that with greater earnestness on the part
of the teachers and the co-operation of
guardians, greater quantity of work can be
turned out at the elementary stage, and it is
hoped that the Hon. Minister for Educa-
tion to the Government of Madras, who
is now specially interesting himself in the
cause of elementary educativn will have
all these points in view while adopting the
Elementary Education Bill which is now
under consideration.

Closely associated with the subject of
elementary education and forming a neces-
sary supplement to it in the removal of
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illiteracy is the subject of aduit education.
By adult education is meant the education
of the adults so as to form them into use-
ful and intelligent citizens. This means
the imparting of knowledge to them in
the Three R’s and the teaching of general
knowledge subjects, such as Civics, Geo-
graphy, Hygiene, Elementary Science. One
aim in the spread of elementary edu-
cation among the masses is to rcmove
illiteracy from them so that they may be
able to use the franchise well and take an
intelligent interest in the activities of life
in general, and this object cannot be achieved
for one generation, though elementary
education be made compulsory from to-
day, unless supplemented by adult educa-
tion. So very essential a supplement is
this adult education. Here the teacher
can make himself very useful, and 1 say it
is his bounden duty, because none else can
do it, to take an active and intelligent part in
the spread of adult education.

Let us now consider the methods to
be adopted in imparting instruction to
adults. Adults being advanced in age and
already possessed of knowledge of some
kind, the methods to be adopted will have
to be quite different from those used in the
education of children, and the text-books
used will also have to be different from that
contained in the elementary primers. For
instance, a lesson on the ‘cow’ usually
found in the First or Second Reader, will
be informing and interesting to a child,
while it will be as duil as a thrice-told tale
to an adult, who is already well acquainted
with a ‘cow. Again in teaching Arith-
metic, the adult can be easily and pro-
fitably given many problems cccurring in
real life, whereas such problems may be too
advanced for a child.

Thus the teacher will find very useful
work in the field of adult education in
evolving proper metheds of instruction
and writing suitable text-books for adults,
This work will also keep him engaged during
his leisure hours in an interesting and useful
manner rather than spending them in idle
cards-play and gossip.,



426

Before | conclude, [ like to refer to
one important school activity which seems
to be under a cloud of misapprehension.
The Scout Movement, as you all know,
came in about twenty years ago for cor-
recting and supplementing the literary train-
ing we were giving in our schools. The
initial enthusiasm with which the movement
was greeted seems to have waned, and Scout
activity is languishing in all schools. I
understand that there is a circular from
the Director of Public lostruction insisting
on the proper organisation of extra class.
room activities as a condition for recognition
of schools, [ feel sorry that we have heen
indifferent in regard to such activities so
as to necessitate the issue of such a circular,
and trust that the teachers will take this
opportunity for interesting themselves rnore
and more in such activities. The Scout
Movement is one of great potentialities,

and if it has not spread more widely in
the past, we have only to blame ourselves
for not conducting it properly and for not
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educating the public in regard Lo

¢ its preat
ideals and possibilities. ’

In conclusion, | have only to remind
my brother tcachers that we belong tu a
race of Rishis and great Gurus, who did not
care for the material comforts of life and
regarded service and sacrifice as great
virtues. 'lfthe ancient Gurukulas, to which
we certainly refer with great pride, have
been of greater success, it was because
the Gurus sacrificed everything in the per-
forma-ncc of their great work of education.
Looking at the state of affairs to-day, it
must be admitted that the teacher is gctt’ing
more and more lowered in the estimate
of the public and his possibilities for good
to socicty are getting reduced. Now that
the conditions in our country are more
favourable for a national revival, the teacher
must take this opportunity of developing
hl:n§elf Into a great Guru and with the
old ideas of self-respect, service and sacrifice
make his fullest contribution to the great'
work of building up the new Indian nation,

plan or execution.
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PRESIDENTIAL ADDRESS*

By MR. M. VENKATARANGAIYA, M.A.
Principal, Venkatagivi Rajal’s College, Nellore.

ET me thank you most sincerely for the
L honour you have done me by electing me
to preside over the deliberations of this
Conference. In spite of my shortcomings,
which are very many, [ accepted this position
of responsibility as | wished to come into
closer and more intimate contact with the
activities of the South India Teachers’
Union, under whose auspices these Con-
ferences are being held from year to year.
We in the Andhra districts had not many
opportunities in the past of getting into such
contact, and when the call came to me
from the Reception Committee, that | should
preside over this Conference, [ welcomed
it without any hesitation. The Andhras
have to their credit a spirit of noble ideal-
ism, and emotional temperament and a
burning enthusiasm for all good and great
causes. But, at the sarce time, the sense
of individuality is so sirong in every one of
them that, when it comes to a question
of organisation and the sinking of personal
and parochial considerations in the fur-
therance of a common object, they do not
anfortunately show that capacity for co-
ordinate effort  whick characterises  their
brethren in the further scuth. This is the
reason why the Teachers’ Associations and
Guilds in the Telugu districts are back-
ward io point of numbers as well as in the
vigour of their work when compared with
the sister institutions io the non-Andhra
areas. The attempts to organise an Andhra
Teachers' Federation and affiliate it to the
South India Teachers’ Unioco have not

ui()n account of the unavoidable absence of the President, tilis ad
President of the South India Teachers’ Union at the 28rd p

yet materialised in spite of the efforts
that some of us have made in that direc-
tion. In accepting, therefore, the president-
ship of this Conference, | have been actuated
mainly by the idea that there is much
to be learnt from my Tamil and Malayalam
friends and that the experience I gain
here would be of much service in any steps
that may be taken to organise on a proper
and successful basis the work of the teachers
in the Andhra.

NEED FOR PROPAGANDA IN TELUGU
DISTRICTS.

In this connection, I should like to appeal
to the S.1. T U that it should carry on
more of propaganda in the Telugu districts
and enlist the co-operation of the teachers
there in all its work. The leaders re-
sponsible for the management of the S.I.T.U.
and for puiting into effect the resolutions
passed at the annual Conferences will have
their hands considerably strengthened if
they can secure the services of the rep-
resentatives of the Andhras also.  Although
there is a strong agitation for an Andhra
Province, with a separate Department of
Education and a separate Director of Public
Instruction, it may take some time before
the agitation begins to bear fruit. Unti}
then we—the teachers in the Andhra and
the other are‘as of the Presidency—should
work h-and in hand, and make United
efforts in the promotion of objects which
are sacred to every gpe of
th(;)slt? efforts take tp
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making representations to those in admiais.
trative authority. [ hope that in the coming
year, the S. I, T. U. will direct more of its
atteation to work in the Telugu districts, 1
can assure to its representatives a warm
reception everywhere,

THE PAST YEAR AND ITS LESSONS.

We are meeting this year under inore
favourable circumstances than those that
prevailed when we assembled at the
last Confercnce. The palitical crisis that
threatened to overwhelm every department
of national work, including the work in
schools, is now over, We have our own
cause for rejoicing at the happy termina-
tion of the struggle and the peaceful settie-
ment which has marked its close. We
teachers are free once again to attend to
our work without being watched and un-
necessarily suspected by the police and the
magistracy, There is no fear of anyoune
calling on us to make a confession of our
loyalty on pain of confidential reports being
sent against us. There is no risk of students
going on strikes under the influence of
politicians. These and other experiences,
through which several of the schools and
colleges had to pass in the course of
last year, are eye-openers in more than one
respect. | do not, however, propose to dwell
at length on them. For, the movement
that was responsible for these events is
at an end, and the educational institutions
in this part of our country have, on the
whole, come out of it quite creditably.
No Universities or colleges had to be clos-
ed. Discipline continued to be maintained
at the usual level; and the clash between
school managements and governmental
authorities was not anywhere of an appre-
ciable magnitude. We need not, therefore,
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take further notice of the subject in the
present Conference,

There is all the same one remark which
[ am tempted ¢ make in this connection,
The incidents of last year have revealed
in the clearest manner possible that the
influence which the teacher can hope to
exercise single-handed over his pupils is
very limited at the present day. The con-
duct and character of our boys and girls
are now being determined by a thousand
and one factors outside the school—factors
over which the teacher has no control.
It is not merely the politician that is
taking advantage of the immaturity of youth
and exploiting it for his own purposes,
There is the iconoclast and the social revo-
lutionary carrying on a crusade against
the religious and the social systems of
the land. Ian ‘the name of self-respect,
equality and liberty, instituticns that have
bzen held sacred for thousands of years
are being attacked, and from every side the
youth are being called upon to join in
their hundreds and thousands all move-
ments leadiog to this attack. The spirit of
revolt is thus generated. History teaches
us that rebellion may start in one field,
but that it will not end there. If tolerated
and encouraged in one sphere of life, it is
bound in course of time to spread itself
in all directions and envelop the whole
atmosphere. With people from different
quarters competing with one another to
establish and direct the activities of Youth
Leagues, it is no wonder that the teacher
has at the present day become a less im.
portant force in shaping the character of our
youth. Even parents are finding themselyes

quite helpless. My reason  for referring
to this phenomenon iy that there is a
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large volume of opinion which makes the
teacher responsible for all the shortcomings
in the behaviour of our young men and
women, and this opinica is sot based on
a correct study of the situation. The modern
teacher is not the sole guide of the
youth attending the school. After all, the
time that a boy spends in school is short,
and even then he is not in the company
of one teacher but of several. Uander cir-
cumstances like these, it is pot fair that
the teacher should be taken to task for the
defects in the character of the boys. A saner
view of the situation is required,

CLOSER CONTACT BETWEEN TEACHERS
AND PARENTS.

[t is, however, another thing to ask if
the teacher should be content with such a
position and if he should nct make strenuous
efforts to establish that sort of relationship
with his pupils which is said to have
existed between the Guru and the Sishya
in Ancient India. { will not attempt to
answer this question, as it will take me to
the more complicated subject of social or-
ganisation and the place which the teacher
has to occupy in it. But any success whizh
the teacher will be able to achieve in
the direction of bringing the pupil closer
to him will depend on the extent of the
co-operation he can get from parents. The
absence of intimate contact between teachers
and parents is one of the most serious
defects in the educational system of the
present day. It is our duty to take steps to
come into direct touch with parents, so that
we may secure their willing sympathy and
active help in our efforts to influence the
conduct of youth. One very important
problem in the life of our boys is how they

XXXVII—56

ought to spend their time outside the
school. Should it be in play, in amuse-
ment, in cultivating a taste for some hobby,
or in doing what we generally call *“home-
work " ? It is by regulating these activities
on proper lines that the boy can be
truly educated to become a man, And in
this work the teacher’s best ally is the
parent. To the politician and the social
reformer the youth are merely instruments,
with whose help they can carry out their
programmes. To the teacher and to the
parent they stand in a quite different
position, To them the boy is primarily a
““man in the making ” and it is the develop-
ment of the humanity in him-——not the
fanatical zeal in this or that cause-—that is
dear to their heart. They are not faddists,
and they have no particular axes to grind.
If orly the parents give up the attitude of
indifference which now characterises them,
and if organised trials are made for bringing
the teachers and parents together into associa-
tions that may be specially started for the
purpose, the teacher can become more service-
able to his pupils than is the case at present
and an approximation at least to the ancient
ideal can be brought about.

THE TEACHER : His FREEDOM anD
RESPONSIBILITY,

While the teacher suffers from serious and
real limitations in influencing the conduct of
the pupils outside the school, he is in a sense
an absolute master in regulating their work
inside the class-room. [ do not deny that
here also he is controlled by the requirements
of the departmental syllabus, and of the
examinations held at the end of the school
course  But such control is always bound to
exist in any organised system of public
education, It should not be reparded as g
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restriction on the true freedom of the teacher,
but only as a part of the genera! conditions,
under whosc influence he has to exercise his
freedom, It is like the citizen’s cbedience to
law, which is essential to a free life in a
commonwealth. Just as certain laws impede
true freedom and require repeal or modifica-
tion with the changing circumstances of the
times, so also the departmental syllabus and
the needs of the examination may require
modifications. Aand we may even say that
such modifications are urgently required at
present, But within these natural aond per-
fectly understandable limits, the teacher is
free to instruct his pupils, and it is up to him
to use this freedom in such a way that, when
the pupils in his charge leave the school, they
would be the recipients of the best instructio;1
he is capable of imparting. He will be failing
in his duty if, in the field in which he is
master of himself, he does not use his position
to the best advantage of those entrusted to
his charge.

In this respect, the respousibility of the
teacher in our country is in a way imoaore
cirenmscribed than what it is in most of the
nther civilised countries of the world., There
the school is regarded as the one place for
training all the faculties of the child—intel-
lectual, physical, mental and moral. The
schools there are jreally educational institu-
tions. Here, however, the training which the
teacher is now called on to give is mostly
intellectual and literary in character. This
may be a narrow view of education, but it is
the only view that appeals to authorities
constituted as they are at present. \While
education becomes less comprehensive in
scope under these circumstances, it ought to
gain in intensity and depth. Here is the
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opportunity for the teacher. By the time the
pupils leave the school, the teacher should be
a1h1e to train them intellectually to a higher
cegree than boys of similar age in other
ceuntries.  The ability of our boys to think
clearly and express their ideas correctly and
forcibly in their mother-tongue and in Knglish,
and to appreciate the best literary pieces in
the mother-tongue, must be of a high order.
Their knowledge of History, Geography and
Science must be sound,  But most of us feel
that we are not producieg boys of this type
There must, therefore, be something wrong in.
what we are doing, and it should be our duty
to find out wherein lies the defect and suggest
ways and means for removing it.

LINES oF WORK.

[n this connection, work has to be done in
two directions.  We have first to find out to
what extent our pupils in different classes
are below the normal standard and how the
present-day pupils compare themselves with
those of a decade or two earlier.  Of course,
the results of the S.S.L.(, pnh\.irf‘:xaminafir\.ﬁ
afford some data in regard to this matter.

but they are not cxhaustive, and they have
to be supplemented by further investigation
into the subject, so that we may arrive at a
number of objective conclusions. [ say
‘.objective’ because there is a general subjec-
tive impression that things are now much
worse than in former years and that they are
growmg worse from year to year. And this
is a view held not only by teachers, but also

by the general public and the employers of
labour.

A second direction in which work has to be

dene is in investigating the causes of the low
standard of attainments of our pupils, In
spite of manipnlations and maoderations, not
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more than thirty-five to forty per cent. of the
candidates sitting for the 8.6, L.C. examina-
tion come out successful. The percentige of
failures is large, and it is nccessary for usto
enquire into its causes. The result achieved
at the end of the school career depends on
numerous factors, like the inborn capacity of
the pupil, the efficiency of the teacher, the
equipment of the school, and the general
heaith and strength of the pupil and his
habits and associations, which, in their turn,
depend on the economic and social condition
of his parents and the environment in the
midst of which he speonds his time. Trained
teachers are becoming more numerous,
schools are being better equipped ; inspecting
fficers are increasing in number, and the
Department s satisied with the quality of
their work. If, in spite of all this, the
standard attained is low, it is to be concluded
that there is a change for the worse in respect
of the other factors, or that the training
received by teachers and the work of the
inspecting officers are of an ineffective
character. It is hazardous to draw conclu-
sions one way or the other on a subject like
this, simply because the data for the purpose
have still to be collected and analysed, Here
is an immense field for investigation by those
who are interested in understanding and in
makiog others understand the true- state of
education in our province.

PooR RESULT OF OUR EDUCATIONAL
EFFORT.

We are apt to poiut to two fundameuntal
defects in the organisation of school work at
the present day io explanation of the un-
satisfactory result of our educational effort,
Oge is the overloading of the syllabus, and
the other is the adoption of a foreign language

as the medium of instruction. But before
accepting these as explanations, it has to be
noted that these do not apply to school work
ia the lower forms, Up to Form 1V instruc-
tion is imparted everywhere through the
mother-tongue of the pupil, and the complaint
of a heavy syllabus is not heard in regard to
those classes, We have, therefore, to ask
ourselves if we are satisfied with the results
of our work up to Form IV. By that time
our hoys receive from four to five years of
instruction in English and eight years of
instruction in their mother-tongue and in
Elementary Arithmetic.  In Geography,
History, Science, etc,, they receive six years
of instruction, as these are taught as separate
subjects with separate text-books irom the
third class at least. ln all these classes, the
syllabuses are within the control of the school
authorities for all practical purposes, There
is no need to rush through the courses as
there is no public examination to set the
pace of work. Butif one were to be guided
by the opiunion generally held by the teachers
in charge of the higher forms, oune has to
coufsss that our boys, after eight years of
instruction, do not come up to the required
standard, and the average of their attainmeats
is so low that, in spite of the hard efforts of
the specialist teachers in the high school,
improvement becomes  an impossibility.
Either the opinion of the High School teachers
is not correct, or there is a sudden rise in the
standards expected to be attained by pupils
in the High School as compared with the
standards ia the pre-High School classes, with
the result that many find it absolutely
impossible to cope with these higher stand-
ards. Here again some investigation may
be necessary before one can say anything as
to whether there is the desirable correlation
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between courses in the pre-High School and
the High School classes. But fiom what 1
have been able to gather from my own
observations, [ am induced to state that, so
far as English, Telugu and History are
concerned, there is proper correlation, and no
sudden leap from a low to a high standard.
I make this statement subject to corrcction
by those who are in more intimate touch with
work in secondary schools. But if for a
moment my statement is accepted as correct
so far as it goes, and as probably correct in
respect of the other subjects, we have to
conclude that the opinion of the Hich School
teachers as regards the material they pet
from the pre-High School classes is also a
correct one. [t thus becomes necessary for
us to probe into the causes that are bringing
about this state of affairs. \We have to
consider whether the methods we adopt
for imparting instruction are right in the
seuse that they enable our boys to obtain an
easy grasp of the subjects of their study.
Some may say that there is nothing wrony in
the methods as the teachers handling these
classes are all of them trained in up-to-date
methods in the training schools of the province,
Others may say that the training schools are
a mere farce and the training given in them
is only nominal. Still others may say that
the general attainments of teachers handiing
the lower classes are not of a high order and
that the only remedy is to place them in
charge of graduates. There are several
others, in whose opinion the defect lies in
slack supervision of the work of teachers by
head-masters, with the result that teachers
grow indifferent in course of time, become
careless in the preparation of notes of lessons
and do their work in a most haphazard man.-
per. There are not a few who point to the
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laxity in promotions, due in some case to
interference by the management and in other
cases to financial exigencies and the existence
of unhealthy rivalry between neighbouring
schools, [t is quite possible that all these
causes are in operation in varying proportions
in different places, Whatever it be, the
effort involved in eight years of instruction is
not bringing about the desired result and
many of thosc that receive such g lengthy

course of instruction are unfit to enter the
high schools.

DEFECTIVE TeACHING OF
MoTHER-ToON R,

While T am on thig subject, 1 feel it
neeessary to invite your attentinn to one
matter of supreme importance. 1 referred in
the above paragraph to the possihility of our
methods of instruction not being sound. 1
am firmly convinced that in the teaching of
the mother-tongue—and 1 refer particularly
to Telugu in this connection—the methods
adopted are most antiquated, or there is
perhaps no method worth the name. This
lies at the root of the inefficient instruction in
the lower classes.  For years there has been
in our widst a school of opinion that there is
not much to teach in the case of the mother-
tongue as a knowledge of it is obtained in an
increasing degree by a boy as he grows, that
with age his vocabulary automatically
expands and his power of expression
increases. The result of putting this view
into practice has been disastrous, The
correct forms of words and the correct use
of the different parts of speech and the
correct structure of sentences patural to the
language are little known to boys even in the
high school and college classes. There is no
training in the art of litetary expression,
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either vocal or written, so much so that the
standard mother-tongue remaias tg many as
much of a foreign language as English itself,
With such equipment in the mother-tongue,
the boys are at sea, when an elementary text-
book on Geography or History or Science is
placed in their bands. They find it difficult to
read it, and much more difficult to reproduce
the subject-matter it contains. In some cases
this may be due to lack of co-ordination
between the language employed in these text-
books and that employed in the correspond-
ing literary readers. But it is mostly due to
absence of any proper training in the use and
knowledge of the mother-tongue

We may get some light from our training
schools and colleges—though this light is
borrowed from the worn-out lamps of the
West—on the methods of teaching English,
History, Geography, etc., but no such thing is
possible in regard to our vernaculars. We
ourselves have to make a special study of
this subject, and with the help that may be
got from books dealing with the teaching of
the mother-tongue in the other countries of
the world, we have to build 2 literature of our
own to serve as a guide to those that are in
charge of the teaching of the mother-tongue
in our schools. With a thorough grounding
in the mother-tongue, it will be possible to
train our boys to a higher standard of attain-
ment in the other subjects of their study as
well,

The importance of such a grounding
becomes all the greater now that the use of
the vernacular as a medium of jnstruction is
being adopted in the higher forms of several
schools. It is not necessary for me to dwell
at length on the various arguments in fan)ur
of this practice. I believe that the subject
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has passed beyond the stage of controversy
and that sooner or later every school will
adopt vernacularisation except where practical
difficulties exist, One difficulty which some
of us are now experiencing—but this fis
bound to disappear at a near date—is that
there are some teachers in service, whose
mother-tongue is not the same as that of their
pupils and who cannot express themselves
correctly and clearly in the language of the
area in which they are employed. But this
is not an insuperable difficulty. The other
difficulty, which is of a much more serious
character, is the presence of a few Muslim
pupils in each class with Urdu as their
mother-tongue. Either they should be taught
in Urdu, which is not a practicable proposition
as it will mean the doubling of expenditure,
or in the local vernacular on the ground that,
though it is not their mother-tongue, they
understand it, and they have to obtain a
knowledge of it for business, trade and general
intercourse, But this alternative may rouse
communal passions of which we have too
many at the present day in most parts of our
country. Another alternative solution of
having separate schools for the Muslim boys,
though attractive from several standpoints, is
also impracticable and uundesirable for several
reasons, into a discussion of which I do unot
propose to go now., The only possible
solution is tor our Muslim brethren to reconcile
themselves to the use of the local vernacular,
as by so doing, they will not be in a less
disadvantageous position than they are at
present, Some such solution will be found
tor this and other difficulties now confronting
us, and schools using English as the medium
of instruction will become an exception and
not the rule. It ought to be the endeavour

of every one of us interested in rationalising
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the process of education to hasten the day of
vernacularisation and put an end to the
unnatural state of affairs now obtaining in
our land. But the success of this process will
depend to a considerable extent on the use of
correct methods for teaching the mother.
tongue itself,

THE FETISH OF KXAMINATIONS.

As it has been found that & large proportion
of those receiving instruction in lower forms
are not fit for admission into the high school
classes, and as there is no prospect of the
school authorities themselves adopting stricter
rules of promotion and admitting only the
really fit into the high school, it has been
recently suggeéted that, to eliminate the unfit,
a public examination should be instituted at
the close of the third form and that only
those that come out successful in it should be
allowed to proceed to the higher class. We
need not be surprised at this suggestion, as it
is in accordance with the traditional policy of
the educational authorities in modern India
-3 policy which has made a fetish of
examinations, This has become true not
only of those in charge of secondary education
but also of University education. But before
we accept this traditional remedy, we have to
clarify our ideas and understand precisely
what we are driving at. The point is that
the instruction which in the name of secondary
education we are now imparting in schools
does not seem to benefit fifty to sixty per
cent. of our pupils, as is demonstrated by the
results of the S. S L. C. public examination,
and that we should, therefore, try to bave in
the high schools only such young men as will
be benefited by the instruction, as otherwise
there will be a huge waste of the nation’s
resources. But as a preliminary to any action
that may have to be taken on this state of
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affairs, we have to satisfy ourselves on three
points. One is whether we cannot, by
improved methods of instruction, make the
boys in the middle schools better fitted to
proceed to the high schools. 1 have already
dwelt on this subject and made it clear that
the scope for improvement is very great, and
it is better we apply ourselves to bring about
this improvement than institute another
examination with all the evils incidental to
external examinatious. The second point is
whether we should not modify our scheme of
secondary education to suit our pupils instead
of proceeding quite the other way. The
third point is, whether the defect that we are
now attribating to our pupils is not the result
of a much more serious defect in the system
of the S. S. L. C. examination itself,

These points, and especially the second
and the third of them, are arguable, and no
dogmatic answer can be given to them, At
least the answer given by those who wish to
institute a sort of lower secondary or middle
school examination is not convincing. We
have included certain subjects for study in
the higher forms of secondary schools; and
we want every one anxious to receive a
secondary education to come up to a certain
standard in these subjects, Having before
us the true objects of secondary education as
they are understood in countries which aim
at educating the people in general and not a
select class anxious to enter politics or the
learned professions or to eojoy merely a life
of leisure, we have to ask ourselves if our
present scheme of secondary education is
sufficiently elastic and variegated to appeal
and be of advantage to pupils belonging to
the different strata of society, with differences
in general outlook, in conditions of life, in
traditions and needs, So far we have been
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framing schemes of education without taking
these differences into account. It did not
produce harmful results when only a small
percentage of our boys took to secondary
education aud when they came mostly from
a particular group more or less homogeneous
in character, Conditions are now changed.
A larger percentage is now taking to
secondary education, and the heaithy desire
to get higher education is pervading all
groups and classes. We cannot, therefore,
afford to have one uniform and rigid type of
secondary education to which every pupil
should adjust himself. Oan the other hand,
we should provide for different types, so that
pupils with different aptitudes may receive
benefit from the school course, Tt is a pity
that the ¢ fforts made to revise the S. S. L C.
courses of study bestowed little or no
consideration to this aspect of the matter and
the authors of the revision contented them-
selves with a mere transfer of some subjects
from one group to another. We had the
proverbial mouse from a mountain of labour
and agitation.

DEFKCTS OF OUR KXAMINATION SYSTEM,

The othier prinr is al eqully importaar
I5 the public examination, conducted as it is
now done, a satistactory test for estimating
the wastage due to the unfit being admitted
into the higher forms of secondary schools?
A single written examination for students
numbering nearly twenty thousand, with the
standard and type of questions varying from
year to year, with examiners whose system
of marking is not scientific, but leaves much
room for personal vagaries, cannot be
tolerated in any civilised country. Aad we
have maay other defects besides, There is
no relation between the number and duration
of papers set at the examination in a
particalar subject, the time allotted for
teaching it in the class-room, the marks

assigned for it and its intrinsic importance.
It is an examination like this that dominates
the system of secondary education at present,
and it is cruel to speak of our young men
and women as being unfit to receive the
benefits of higher education simply because
they fail to satisfy an unscientific test like
this.

With circumstances like these, one naturally
hesitates to accept the institution of another
examination as the essential means for
elitminating the so-called unfit. It is a wrong
remedy for the existing disease, and it is the
remedy of a doctor who has not properly
diagnosed the disease, or made a wrong
diagnosis of it. The defect to be removed is
not in the pupils seeking higher education,
but it is in the kind of higher education that
is now provided. Reform should aim at
removing the latter defect. Any attempt to
determine by means of an examination as to
who are fit to proceed to the high schools
will be a most retrograde step, which is bound
to arrest the spread of bhigher education
among all classes of people.

ALTERNATIVES TO KXAMINATIONS,

Examinations are an evil, and we teachers
have to devise a method of replacing them
by adopting a mere reasonable test for
measuring the progress of a student from
time to time, which is after all the one aim of
all examinations. Where we have teachers
quite conscientious in the discharge of their
duties and a head-master who has got the
capacity and the desire to supervise the work
of his assistants, and where the progress of
each boy is watched from day to day, partly
through the work he does in the class-room
and partly through well-arranged home work,
examinations can be either dispensed with or
their importance reduced to reasonable
limits. | have more faith in measures like
these than in examinations conducted every
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half-year or every year. They are not oniy
petter tests of intellectual progress, but are
also a means for developing among our boys
regular and systematic habits. The neglect
of studies throughout a large part of the year
and the overwork just before the examination
is ruinous to the physical, as well as the moral,
excellence of the youth. The realisation
by us of the importance of day to day work
is one of the urgent reforms to which our
attention has to be directed. The success of
this reform demands teachers with a higher
sense of responsibiliiy, teachers who regard
their position in school not as a means of
getting so much salary, but as an opportunity
of rendering service to their country and
people, Oaly then can they understand the
full measure of their worth and value.

Tie S.S. L C,

Friends, I do not wish to weary you hy
expressing my views on other questions of
Importance relating to secondary education
and by making my address rather lengthy.
It will be enough if 1 make a brief reference
to one or two matters of current interest.
Every one is agreed that the revised
S. 8. L. C. scheme is highly defective, even
from the limited point of view that is now
holding the field. In this connection, | wish
to invite your attention to the Report of the
Sub-Committee of the Academic Council of
the Andhra University, which made a critical
examination of the revised scheme and
submitted a number of important recom-
mendations. It is unfortunate that the Univer-
sity authorities did not arrange to give to the
Report the publicity it deserved and no
educational magazine published it in full.
The Report was accepted by the Academic
Council.  Its main recommendation was that
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there was no need from the Uni\;ersity
stand-point for the retention of the C Group
and that, if it was to be retained for satisfying
needs other than those of the University, it
would be enough if technical subjects like
type-writing, short-band, etc., are included
in the Group. Successive Conferences of
teachers in every part of our Presidency have
passed resolutions advocating the abolition of
the C Group and the modification of the
syllabuses in Science and Geography, But
the S. S. L. C. Board did not find its way to
accept the recommendations of the Academic
Council of the Aundhra University, and the
only alternative left to the University was to
frame rules of eligibility for admission to the
Intermediate courses, in accordance with the
recommendation contained in the Report, It
1s possible under these eligibility rules for a
student to enter the University courses even
if he does not secure any marks n the
C Group subject. It is enough if he comes
up to the mark in the A Group subjects, 1
am sure that the action of the Andhra
University, as at least a partial solution of
our difficulties in this matter, will commend
itself to you.

TEACHERS DEMANDS,

Friends, pardon me if I have not referred
at length to the subject of salaries of teachers
and other questions affecting our position
and prospects. My reason for this is that 1
dwelt on this subject in my address as the
President of the Annual Meeting of the
Nellore District Teachers’ Guild in December
1929, and you will find that address in the
South Indian Teacher of January 1930. I have
not much to add to the views expressed on that
occasion or modify them in any way. Our

salvation lies in the provincialisation of
secondary schools.  There is no prospect of
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private managements coming forward with
increased revenues to give us the reasonably
standard salaries we are claiming, or
guaranteeing to us stability of tenure a_nd
other reasonable conditions of service. Relief
can come to us only by the Government
taking over the entire responsibility  for
secondary education, Two objections are
generally put forward to this proposal. .One
is that it will be a blow to all educational
freedom, and the other is that financially, it

-is impracticable and even unthinkable. But

hoth these objections are easily answered.
The freedom that private schools now have
is only nominal. The rules regulating the
grant of recognition and its withdrawal and
the payment of grants-in-aid give to the
Government any amount of control over the
activities of schools, And the position will
not be much worse under provincialisation.
Moreover, the system of Government itself
is undergoing a change. With provincial
autonomy and with  Ministers wholly
responsible to an elected legislature, freed
from the shackles of dyarchy, governmental
control of education and schools will cease to
be of the same character as it is at present.
We need not, therefore, be scared away by
this objection. The financial difficulty also
need not be regarded as insurmountable.
The whole question of the allocation of
governmental revenues between the primary
services like Defence and Nation-building
services like education and public health, is
bound to be examined from a new stand-
point, and there is every reasonable hope
that a larger proportion of revenues will be
spent in future on the latter services. The
view that the administration is top-heavy,
and that in an agricultural country like ours,
where the average income per head is very

low, there is no justification for the payment
of fabulous salaries to officers in the higher
ranks of service, is also gaining ground. [t
is also proposed to tap new sources of
revenue and tax those classes of people who
have been enjoying for no sound reason a
good deal of immunity from taxation in the
past. Considerations like these point to the
possibility of more funds becoming available
for financing education, and provincialisation
may become a realised fact. Even in the
past, if and when funds were available, the
Government had spent them on the needs of
private schools, instead of revising the salaries
of those in the ranks of the Government
Educational Service, the situation would not
have been so bad as it actually is at present.
New forces are now working vigorously in
our country. Movements for removing unjust
and unjustifiable inequalities are gaining
greater momentum. Equal pay for work of
equal responsibility is sure to become the
working maxim in all departments. And if
only we can convince the electorate of the
importance of the teacher in the future of our
national economy, [ am sure that, though we
may not get the extravagant salaries that are
now enjoyed by those in public service, we
will get reasonably high salaries, which will
enable us to lead a decent life, freed from
want and worry, and give us ample
opportunities to contribute our mite to the
progress of the nation. The future is bright,
and with organised effort on our part, we can
have our legitimate share iIn that future
brightness. Only let us remember that our
claims to a higher and better status can be
justified by the extent to which we can
become more useful and serviceable to the
community than by the mere assertion of our
rights,
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REVIEWS OF BOOKS.

Lanomauks 18 e History or Eoucatiow ;
(1) James anp Jou~ Stuart MiLL ox Evuca-
TION, aND (2) NEWMAN’S SgrLEcT DIsCOURSES
FROM THE IDEA OF A UN1vERSITY. {CaAMBRIDGE
Uwiversiry Press),

The authorities of the Cambridge University
Press must be congratulated ou the inaunguration
of this new series of books, entitled Landmarks in
the History of Education. The vbjsct ol this series
is to reprint tcarcs but important texts and to
make educational classics available for studants,
The books have introductions placing them in
their historical setting and ab the same tim» com-
menting upon them from the poiut of view of
modern educational ideas, The fizst volumo con-
tains James Mill's article from the Hncyclopaedia
Britannica and John Stoart Mill's well-koown
inaugural address at the University of St. Andrews.
These writings by the Mills are perbaps not of
fundamental value tc students of education, nor
can they be considered to be particularly up-to-
date and useful, but are eminently interesting as
typical of the Victorian attitude, In any case,
they cannot be ignored in a study of the develop-
mant of edacational thuught in England. Cardinal
Newman’s Idea of a University ia an old favourite
with everybody aud it is pleasant to hava Dis~
course I, Discourses V to 1X and the chapter on
Literature collected in one volume.  Each volume
has got an excallent introduction, some notes and
a list of some Secondary Authorities, besides
important dates in the lives cf the writers con-
cerned.

Lone Missing Lings or Tur MaxverLLous Dis
COVERIES ABOUT THE ARYaNs, Jusus CHrist
AND Arnrau, VoL, I, witH ILLUSTRATIONS, By
Vavuvor K. Doratswami Ayvancan, B.A (THe
Orientar, Home UlNivessity, TRIPLICANE,
Mapras, 1931). Pp. xx & 691, Price Rs, 10.

This book, the result of a great quantity of
intellectual labour is intended as an humble con-

tribution o the altar of Hindu-Moslem-Christian
unity, does rot adopt the usual method of division
into parts and chapters, but is in the form of

questions and answers hetween | and X, The
L]

first portions of the book attempi a search mads in

a: pecultar manuoer, all the author’s own, after the
;1:[2 iz::iﬁag?});ﬁtﬁtékin‘d, based on the assump-

ol that at first the earth was of one
peopls and one Lingusgs,  H. proce-ds upon the
method of aswemics that all eonsonants must be
rozarded ax inheronsiy ¢ootaining the initial vowel .
:}nd we B1ve 80 prosunce the consonaut with tht;
implied intial vow. ! and then souad the following
vowel,  Thus the word philosophy should be pro:
aounced pahaiyilosoppechai which revdered into
Tamil becomes uswsorans QU #as = love
without enmity, equality and benevolence or gift.
In his endeavoue to prove that Tamil is the pa;"enz
stem of all languages, he maintaius that Tamil
sbould have been in existence throughout Africa
and in the whole country beyond the Himalayus
in Asia and that, infereatizlly, the cradle of the
Sauskrit and allicd tongues was somewhere in the
rogion Datween tho M- diterranean, the Caspian
Ses, the Himalayas and the Indian Ocean. Thbus
by a variety of methods of stripping the ()lltH"
trappings of words of dif srent languages, the
author ingeniously, but not convincingly, tries to
watutain that they all belonged to the Tamil
language.  Hie coutention is  ghat Earopean
scholars could not g-t at the trath ia vital pro-
blews, philological aud othurwise, mainly because
of their ignorance or neglect of the Dravidian
lsnmuages. He furtber maintaing that he has oot
proofs that ancisnt uypt including the Su(':an
was the cradle of the Aryans, that they underwent
further dev-lopment in Bibylonia, Media, Mitannis
and Pereta.  According to M-, M. 8, Ramaswami
Tyer, Aramaic was Tamil, Jucus was a Tamilian
and a Visvakarma Brahuman and the Pharisces
were actualiy the Brahmans, His equation of
Vidua (Latin) and Vittiwa (Tamil) avd of Cherai
(Greek) and Cherai (Tamil) were regarded as bold
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flights of imagination riding the slender horse of
worderesomblance. Our autbor would go one step
furth-r and say that Carist correspoods with Auri
Sith, ... the will of the hiack-complextoned one
or the will or son of Krishoa, Allah is composed
of two Tamil words & and gar and means coe
who has a dark-complexioned vody. Ocher start-
ling theories of the autbor arve that the ancient
kivgs of Hgypt were mostly Vaishnavas; Gizh
and Thebes were the places of Kashyapa and
Taksha Prajapatis; Mussalman is the jupior
dynasty of Mazhavar, Islam is the Dblack-com-
plexioned Lord’s kingdow ; Mezhavars gave pro-
minonce to gods ratber than goddesses, and
Babslon was the ancieut Dwarcke, Further he
goes on to postulate a correspoardencey between the
details of the Mahabharatha and thosa of Assyrizn
history ; the gods Hanuman and Subranmanya
should be traced from their identical origin inEgvpy,
Osiris was the Bayptina Krishna and Stva haviog
the attributes of creabion, proteciion aud destruc-
tion aod Horus was the rivar-gnd, Subrahmanya
who becomes the Vaishnava Garuda—Garuda-
puranam is the same as the Egyptian underworld
conception of the Book of the Dead, Bal-
Merodach of the Assyrians corresponds to Bala-
rama. These and oth=r conclusions too numercus
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to mention in a short review like this, are start-
ling ; but they are eupported by much erudition
and a queer kiod of argument and verbal inference,
Among recent ethunologistsy Fleure and others are
coming to believe in the diffusionist theory of
tbe spread of culture; and there are close re-
ssmblances in all sorts of culture elements between
India and other centres of heliolithic culture.
Mr, Ayyaogar concludes that * our Egyptian and
Bahylonian ancestors whose children have gradually
kilied the whole world, gave the right lead in the
matter of locating God, and they presumed nothing
more than what the several natural phenomena
warranted. The Kuran, he would make Guru
anai = command of the Gura. The extracts that
ne oives from diffsrent books of the ancients are
gtriking and show an intensive kind of labour and
wade erudition.  They display elements of cultural
and idealistic similarity in places; though to most
minds which are boaad by conventional limite of
thought, ivfluence, etc., the conclusions appear
stactliog, too 1maginative and too slendorly based
on what may be regarded as incontrovertible
ground. The public are however bound to be
tbankful to him for his thought-provoking book
and will look forward with interest to the publica-
tion of the next volume,

opportunity.

@ It is the one book that treats all the topics
generally included in
English ”’ paper.

HIGH SCHOOL
ENGLISH COMPOSITION

P. C. WREN, M.A. (Ozon.)

LATE INDIAN EDUCATIONAL SERVICE
AND

H. MARTIN, M.A, 0. B.E.

PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR.
Third Edition. Pages 428. Price, Rs. 2-4.
ts Practical in treatment, and comprehensive in scops, this book
merits introduction in all the High School classes at the first

the ‘‘General

COOPER, Publishers, BOMBAY.
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The Conference held at Palghat in the
last week of May is a

The Madras successful session in

El:ll;?c‘:tnizfz:l more respects than one.
Conference. Judging from its attend-

ance, it will be poted at
once that it was a highly representative
gathering. The omission of the Circars
is significant, more so, when the Presi-
dent-Designate hailed from the Andhra
province. Otherwise almost every dis-
trict was represented. The programme
too was highly varied and interesting.
It included among other things,Refresher
Courses for Elementary Teachers, a Geo-
graphical Conference, Demonstrations,
Physical Culture, Exhibitions of Kduca-
tional Work, Ancient and National
Methods peculiar to Malabar of impart-
ing moral, aesthetic and religious
instruction through story-telling and
acting, among other things. The work
that was turned out is by no means
negligible.
The President-Designate was Mr. M.
Venkatarangaiya. He laving been

taken ill all of a sudden, the mantle fell
on the worthy shoulders of Rao Bahadur
P.V.Seshu Aiyar. Degpite short notice
and unexpectedness, the address bears all
evidences of tried wisdom and ripe ex-
perience of a veteran cducationist of
30 years’ standing. He dwells on some
noteworthy features; his warning and
advice are equally welcome in the same
way as a surgeon’s knife is welcome to
the patient. On the academic equipment
of the teacher, his observations are sane.
Lt is not untrue that in a good number
of cases, the teacher is only a few pages
in advance of the pupils and “ up-to-date-
ness ” is anathema to him. He lacks
the essential attitude of a scholar who
must possess a sense of proportion and
the faculty to relate facts and correlate
events to one another. The couple of
pages done at a time Is not an isolated
phenomenon but part of a bigger whole
which is characterised by an underlying
fundamental conception of circumstances
related as cause and effect to one
another.  What shall we say of culture

June 1931.]

and character as requisites for a teacher?
No emphasis ¢can be too much,  And the
teacher is also an enlighteved citizen.
He has to render service to the people in
the neighbourhood.

Some important problems are taken up
for consideration by the President. Karly
gpecialisation is condemned since all
subjects of general knowledge are in-
cluded in the A Group and allowance is
made for individual deficiency and
tastes. The vexed question of school
record is then examined. 1t hascome to
be ignored by the S. 5. L. C. Board but it
has its own place and it is for teachers
to devise measures and win for it a due
recognition. The examination is a single
and unreliable test and it is against the
interests of sound education to introduce
4 Middle School Examination. A definite
and consistent principle should be formu-
Jated in the promotion of pupils from
one class to another.  Equally sound are
the President’s observations on Vernacu-
larisation, Elementary HEducation, Adult
Education and Scouting.

Mr. Venkatarangaiya (also appears
clsewhere in this issue) points to the
need for propaganda in the Telugu
districts and suggests the need for in-
vestigation of the question of the causes
of the low standard of pupils’ attain-
ments.

He deplores the low position of the
mother-tongue. He feels that examina-
tions are made a fetish and is not for the
Middle School Examination. His solution
of the teacher’s status is pretty satis-
tactory. Provincialisation gf the teaching
profession is not on_ly adv1sabl_e but may
also be feasible in view of the impending

reforms.
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The Hon’ble Minister for Kducation
in his opening speech dwelt on Elemen-
tary liducation as the problem of
the hour and felt that the opinions and
decisions of a body of tccchers like the
Provincial Conference would be of in-
valuable assistance to him in settling the
Government’s educational programme
and policy.

The resolutions that were passed at
the Conference are wide and comprehen-
gsive. The contract system was con-
demned in severe terms. While a
Committee was proposed to go into the
question of the operation of the system,
it was also declared that unless the scales
of salaries were standardised, rules of
service were made uniform and an Arbi-
tration Board for each district be appoint-
ed, nosettlement could be made. Time and
again this demand has been repeated.

The illiberal and out-of-date Grant-
in-Aid Code was the subject of a resolu-
tion or two. The demand for its revision
ig so insistent that it can no longer be
postponed. One  important resolution
relates to the professional code for
teachers. It is gratifying to see that
teachers not only claim their rights but
also openly admit what their duties are.
1t is hoped that if the code be properly
formulated and if the Teachers’ Register
he opened on the lines of the Medical
Register, an era of freedom, peace and
happiness for the profession will be
heralded. It must be conceded that truc
freedom implies a certain amount of re-
straint and authority and that submission
to professional control and discipline is
better calculated to make for freedom
than submission toexternal authority and
pressure. Other resolutions of importance
are the institution of an education week
for concentrated and intensive effort,
vernacularisation of studies, the protest
against the domination of the S.8. L. C.
Board by the University, and against the
Middle School Examination, the em-
phasis on Elementary Education, the iu-
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sistence on Physical Education and the
increased rate of Provident Fund sub-
seription. In conciusion it will be seen
that the resolutions are bound to be
wide and far-reaching in character.

Though it is an unfortunate feature of
Government reports
that they are issued long
after the period covered

Education
in Bengal

by them—in the present instance, more
than a year has passed, so that the
report for the latter year must scem due
—we have pleasure in acknowledging
receipt of the Report on Public Instruc-
tion in Bengal for the year 1929-30.
Since the time of the report, Sir
C. V. Raman has received the Nobel
Prize for Science, and another Madras
Professor attached to the Calcutta
University, Mr. S. Radhakrishnan, has
received the Knighthood.  Besides these
striking events of the University world
in Bengal, a severe economic depression
has come upon the country in common
with the rest of the world, and education,
which is purely an - expenditure”
department, must feel keenly the difti-
cultics of the present situation. But we
must wait for another year, before these
features, both of prosperity and of
adversity, find reflection i the Govern-
ment report.

Seven noteworthy features are picked
out for mention almost at the beginning
of the report.  Agricultural clusses have
been started in fifteen High and Middle
schools.  Physical education had a fresh
impetus in the grants given to schools
for buying physical apparatus and play-
grounds. The University of Calcutta
has constituted an Arbitration Board,
having jurisdiction over non-Government
High schools for dealing with differences
arising between teachers and managers.
There has been an increase of 40 per
cent. in the number of girls reading in
High schools, due partly to the opening
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of nine new High schools for girls and
partly to the passing of the Sarda Aet
A new Bengal Primary Kducation Bili
h;.xs l)(s}-n passed.  The rate of increase
of pupils in boys’ Primary schools has
gone down as a result of the lack of
znfi(hhiqnul block grants. The Text-Book
Committees at Caleutta and Dacea have
heen fused into one.

AS in. Madras the reorganisation of
the sérvices to substitute the old Indian

Kducational Service and the Bengal
Al : A - M ’ ! <
Educational Service is  still pending

consideration by the Government. 1t is
noto‘worthy that in  the subordinate
serviceseven new posts on Rs. 150-—10—
400, three in the scale of Rs. 75—5—200
aud two in the seale of Rs. 60 —160 havuz
becen ereated in the teaching line.

‘ lhe average cost per student in the
Government colleges was Rs. 431, in the
Aided coUogos Rs. 140, of Whi(:h’l,{s. :50
was met from the provincial revenues,

' The condition of secondary education
is reported to continue 1o be unsatisfac-
tory due to the lack of adequate funds.

In primary education we would like
to know how far Government and locai
l)(_)Jies have been able to co-operate for
efficient results. Nor do we learn any-
thing on the wastage of education which
has been rightly complained about in
other parts of India,

‘ Thg discipline in institutions has been
interfered  with by passing political
currents.

The number of pupils in Bengal is
;‘e(:().x'de(.i at 2,687,836, and the number of
m’s‘titutxons at 66,973, We wish sdme
efforts aremade towards intm'-provinciai
understamiing in educational organi;
sation. We know of extraordinary
diffevences which exist from province to
province and the (Government may attain
some economy and the efficiency due to
standardisation if the provinces resolve
to av:ail themselves of the educafilonai
experience in each of them.

——————————
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W An extraordinarily alive series,

NEW ENGLISH
GRAMMAR SERIES

BY
P.C. WREN, MA,LE.S
¢* Written on modein lines, this new series supplies a graded
course of FEnglish Grammar in four books. It treats
Grammar as a helpmate to Compositiom, and presents
each grammatical topic in a practical, fresh, and interest.
ing setting.

4. THE SIMPLER PARTS OF SPEECH, with Exercises in Composition.
Price, As 8.

This is an introductory and preliminary book of Grammar and Composition for
beginners. It contains about 2000 ereryday seatences upon ereryday subjects. The deill
sentences form w special feature of the book and are designed to be used assiduously for
cultivating the pupil’'s power of expression in simple Iinglish.

9. A SIMPLE ENGLISH GRAMMAR ON MODERN LINES, with 143

Exereizes in Grammar and Composition,  Price, As. 12,

This is an clementary text-book of practical Fnglish Grannar for Middle School
classes.

Tt contains abundant Hlustretive examples upon which the teaching of Grammar
s based, and numerous exercises which give the beginners constant practice in the
application of what they have learnt.

Thus lessons in Grammar ave made intellizible, interesting, and living, so as to
make them of practical use in the study of Knglish.

3. ELEMENTARY GRAMMAR ON MODERN LINES Price, Re. 1-2.

Fverything is tanght by cramplesand treated o simple and practical way.  Gram-
mar is not divorced from Composition, but both the subjects are treated as parts of an
inseparable whole. A large number of practical ecercises s another special feature of the
Look.  Most of them are framed with a view to provide material for oral composition and
o drill the pupils in correcd wsage. "The whole book is carefully-graded and planned as
a progressive course for all the Middle-School clusses. ’

4. HIGH SCHOOL ENGLISH GRAMMAR. Price, Rs. 2.
This is a working class-book of modern Inglish Granmar and Usage for High

h‘uhoo] classes. ]t._pr()\'l(h%s side 1,)*\( side a practical course in- Faghish Composition. "The
ixercises lor practice are numerous, virled, carefully-graded, and of o practical character.

COOPER, Publishers, BOMBAY.
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REPORT

OF
THE FIRST ALL-ASIA EDUCATIONAL CONFERENCE

BENARES, DECEMBER 26 TO 30, 1930.

b

The REPORT presents in complete details the proceedings of the memo
rable Conterence, It includes all the important papers contributed by lth(—* llnl( ;
eminent educationists of India, that were read or discussed at the (;(\I]t.(’;‘(‘ll(ih‘
Full report is given of all sectional meetings in which some of the most im]mrt‘n:t'

educational problems of India and the world were discussed

Fhe REPORT is invaluable to all those who are engaged in the fiold of

education, as also to those who take any kind of interest in Indian educati
an education,

or educational problems of the world,

The REPORT is profusely illustrated and nicely got-up. Price about Re, 4
The book is now in the Press, and is expected to be out by the first weel
P , ’ o el

3 v a i s orta o - M .
of May. "Those registering their orders now with g remittance of Re. |
tance e 1 as

advance will get it at oncession a crate.

To be had of :/—THE INDIAN PRESS, LiMiTED, Al LAITABAD
¢ «1le I e

or at the foliowing Branches and Agencies ;-

THE BIHAR PUBLISHING HOUSE, PATNA.

THE AGRA PUBLISHING HOUSE, AGRA.

MEssrRS. FRANK BROTHERS, CHANDNI CHowk, DELIIT.
Messrs. DUTT BROTHERS, AJMER.

THE CITY BOOK HOUSE, CAWNPORE.

THE INIIAN PUBLISHING HOUSE,

THE INDIAN PRESS, LTD. (PuNnjan BRANCH), GanpaT Roap, LAHORE
THE INDIAN PRESS, LTD. (JUBBULPORE Branch), JUBBUL,POREV |

22/1, CORNWALLIS STREET, CALCUTTA.
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MACMILLAN & Co0.'s NEw PUBLICATIONS.

EVERYMAN'S ENCYCLOPAEDIA
New and Enlarged Kdition
To be completed in 12 volumes.
Ilustrated thronghout.  Crown Svo. ds Gl nel per vohime,
First two volimes now ready.
This extensive work is inviduable to all, cnibreing every subject of nnportance.
The subjects, which are deali with by experts, inctude :
BIOGRAPHY SCTENCE
LITERATURE

HISTORY :
GTOGRAPHY (Physical & Politicaly  MISCELLANEOUS INFORMATION.

MACMILLAN'S TEACHING IN PRACTICE

An Eneyclopaedia of Modern Methods of Teaching i the Prinnary School written
by recognised Authorities in Fducation. and

Fdited by Fodo S0 LAY

(Author of various series of Pupils’ (lass-Bookx of Geography, Ancient and Modern

History, Lnglish Composition, Avithmetic, Citizenship, ete.)
Six Finely Hustrated Voluimes.
(Size 10 in. by 74 in. and o Portlolio containing over 170 Class Pictures of which

20 are in full colowr)

Micmillan's Teaching in Practice will he completed i six handsome Cr, to
volumes, published at € 6 and will be sold only in sets. The fiest volwme will be ready
shortly and it is expected ghat the succeeding volumes will be published ab intervals of

two nonths,

GRANT'S NEW PUBLICATIONS FOR TEACHERS' LIBRARY
SENTENCE METHOD PRACTICE
Py VY POCOLE AND CLARA IFIELD
With an Introduction by
Jo HUDBERT JAGGICR, MUAL, DL

Price 3s 6.

ART IN THE INFANT AND JUNIOR SCHOOL

Dy A GO HANNATL Price ds 6d.

THE NEW SENIOR SCHOOL
By . PAYTDEN GUNTON, B.Se. (eox) THoxs, Loxpox, L. 8 P FHovs.

Pitce Bs 6,

MACMILLAN & CO.. LTD..
MADRAS, BOMBAY, CALCUTTA & LONDON.

NXXVIL- 4



NeNl

THE FEDUCATIONAT, REVIEAY. FToNg 1931,

NEW S

CoNe
2 Nickelled

tenths aand ¢
with degree
Drawinge Pe

Con
Sipuares (45

divided into
and nlline

tenthsand o

Pow Compissest Dividers + So Sepaires (47 g o
tenth=and () vinitlieetres s Peotenetor 60, Hulv'

Bow

tenths and

mnltinetres ;

Iil\\\'

tenths

midhnnetres ¢

Pencit (o Mpitsses Wil llnlvlr)w i
ent soSel Sgiaes CE3 and 600, doea <l
Hon. Rectanoular Protyietor \le des e et e e
and Dirawing Peneil,

MACMILLAN & Co., LTD.
ETS OF MATHEMATICAL INSTRUMENTS

TITE B MENTARLY ST A’\w_-)(‘;l"IJ. Ao Coavdbond o,
PENTS-—=1 i, Braes Can, e ke Preed oed At point Divider Poin.
Zine St '\'llvm (N B I T AT TV rerled to Show doe b, as ided o
(']”l“l“l‘1'\4'\\‘('(‘] m.w:m“zi:;\ll'v A NI"]U-H«JZHM Vot tor trked
soand mehes and itinees on bt cdues S NieLhellod Yine Liule
neil.

THE STUDENT'S ST AL~

“i'\t'.ll. I .\lvf;’i I)m'l-.r‘l (421\,('.‘
reENTss b, Do, Cotapass, . D Pividers 2 Noielellod  Yine St
and 609 edies nrnded Lo sho mehes, divided into tenth and centimet e
mblhnerres 3 i Niekolted Zine rotretor 11, vrked with o orecs, and inehes
tres on straiph cdves S NG Y ~hosvine e Lo divided into
entimetves mto e ives, s wod Doyl

THE POPULAR SET. A L iin Mz-ml |’ Ko ‘;:w
’ ulm s ~how (0) inches and
l)w\n‘ l‘mll

THE SCIHTOOT, SET. e 1. (o Mot Dol o Grse)
Compasses: Dividers: Sot Sottires (1% and 609
Oy miltinetees s Proteetor 6o, Bt
Devwing Penetl ared Seienos
THE BEGINNER™S SET 116 I Mt Poclaer (e
(‘Hllll)ll\,\t’,‘,: Dividers St \rl rares CF ool G5 o,
(0 mllictres s Pratractor s o fole
and Drawing peneil.,

THE JUNTOR Sy Y o AR Pocg

s cdges show (o) inehes and
howing inches tenths aand

ERITEEYY () inchies and
show e ehoee gyl tenthy and

1 l”;a\w_)

dopeneil seeler s syt Dividep with fine adjnst -

foy el wod 4 aths o {1 nothnretres
Cwaih cighths and tent - ol inches -
THE SENTOR S 1 Do

[

i Mo I'w‘l\‘wl i)

'I,”l_““‘i [”“ e Comprusses “:Lil' H]»l'mq Dividers with fine wdjnstient s Set
Separes (7 and 607), cdues <how wn inehes te 11]w~ and oiliinctres s 6. Reet-
ancilar lu)\\\rwi Protrac tory as inJanior Ser with (e addition ol Jia wenal and Deaetionad

SU .le; Dinwing Pencand Dicwing Peneil.

SEPA

NICKEL ZINC PROTRACTOR dvickelled bl o ‘hd
NICOK L ZINC SET SQUARES Giclollod Voot - S L S
NICKETL ZINC SET %“l AR [os \llllmH l]l([n \u]t\ . (/. ]_‘>/

HELIN

RATE MATHEMATICAL I!\STRUMENTS

\umwuull WO

-0 oL 1]()/,

¢ , e ]—|(|i{(iu%.
IMPASSES, \ulw. Bras<, 5070 B 1 9064 tlw’,.
with Lo 8070 B 01220 4 Loy

l)J\'ll>l<]liH, Solid Bruss, 4" S O S I P

MACMILLAN & Co.. LTD.
MADRAS. BOMBAY, CALCUTTA & LONDON.

-t daog,

Junt buslg

ADN RIS ENTS

Xl

MACMILLAN & Co., LTD.

BLACKBOARD APPARATUS

{Best English Make).

AT
70
26
S

(IS
v o0
206
30
20
20
20
208
1 0
300
0 b
6 6

s,
| 3
T. Square.~— 36 =~ 'l v :
Privided inches and contiaetres 56 e, |
* . . YRR . " ) . X ‘)
" Senled 3 os T 36 s as 12 ns, ’
Rule 536 ins. Dlain with handie !
1 Metre withont !
’ _ '
. | \VII] ; |
A e s I s watie . !
Set Square. - H0° 15 in. with .
. {5 1200, with _)
Compass. [~ in-. =qpue Lies H)
- I\‘ l.l(l . a
Triangular Protractor. " Hreamed wath I andic 1
Semi=circalar Protractor, - 117 Franed with hondle |
Blackbo :rd Pointer.. N/ rong) 6 ins. , !
Biackboard Cleaner.. - Vi o wwith foll ////H/ o by Ly
Blackboard Cloth. -—-Spccindly propared for the Tropie=. AWidth 1S ms per ys ml 380

CARDBOGARD INDIAN COINS

- Ly ™ arter-r \ow . . N
Contents of hox o5 apees, 10 hadfampees, 10 gqrarter-rapees, 10 2 pieces,

5 annis, of

) R
Vaprarter-ne s, AU plres. A 12

MACMILLAN'E GRAPH EXERCISE BOOK

10 p

: : i i T et oe o |7 Ao 9
peoooruded in b, and tenth of anom, squares s Feape o to, As, 2,

MACMILLAN'S GRAPH WORK BOOK

pesruded alternately Tin anid tenth of aning squares and exererse ruling.

.l()]y

l‘“

cap -+ to As. 2

MACMILLAN'S SCIENCE NOTE BOOK

posorded adterately s Dincanddtenthe obanomedt sqares and - oxercise ruhing.

40 P

14 cap g to. AN

Size,

THE A. L BLANK DRAWING BOOK
1 by 71 ins, I ]‘;]), cood white t';n‘ll‘ld;_;v paper. Mamlla cover. As

MACMILLAN & CO., LTD.
MADRAS, BOMBAY, CALCUTTA & LONDON.

.}




June 1931.] ADVERTISEMENTS. v

Ay THE EDUCATIONAL RISV, e 1
POPULAR COMMERCIAL TEXT-BOOKS

MACMILLAN & CO.s PUBLICATIONS. BOOK-KEEPING AND ACCOUNTS

__A Standard Work for the nse of

JOHNSTON,S L.ARGE SC HOOL WALL MAPS With numerous xercises and Select Examination Papers,
the subject and for the uso of

Size, H0 by 12 ins. M . IO i

The f(,lh))\}/' ”1;11‘. \I(‘n?m,‘ul on ( lut‘n, Rollers and Varnished.  Rs, 9-10 each, . . for Pablic E amipations in
owing Maps are stocked twith longlish Tetbering @ - Schools and Classes preparing 10T nblic Ex : !

u POLITTCAT COLOURING Re 9-10 cueh Accountants spd Book-keepere 10 Business offices

Atrica. 13 v and T . , o

*America, North, 1)3(1}111{:1‘1-1l> il Hagputan. : .l",”tml States, by the late Ra0 Samip S, VAIDYANATHA AYYAR,

1\\‘“-1(”.'10;1’ South. . nghomd and Wales i Wi(()\‘(.-lt(liy(m Mereator’s Pro- Headmaster, Government School of Oommerce, Calicut,

FAsli. Carone jection, )

" Austraha. ‘\ 11::{;.\1“ ’ AW lm'ld, Hemspherves Approved as a Suitable Teat-book (Fort St. George Gazette, Oct. 21, 1913.)

STy , i e austern i TR . .

st’“t“}l‘ Lsles. ! Milulll'llm Mysore and (nnt* ‘<I]}Ll?;ltl Western 0 fotally recommended for reference by the Comamissioner for Govt. Examinations, Madras.
engal. ‘ yidoradiud, ap).

Fifth Edition, Price : Rs, 3-8-0.

Only Maps wked with an asterisk ‘

v y ool R . ; asterisk o cas als : todl e )

])h\(;;tl coloning, LTl e, N Uso i \U];l)hul i l>zlt]1>«.()|‘1)gl';\,
Maps of (Bonbusy and fgputanas A
M Wy ppttanay wid 3 Ldras, Mysore )

supphied anniounted at Re -4 each, m Mysoreand Hyderabad) can be By the same author.

JOHNSTON'S SMALL ey
DA A WALL MAPS A TEXT-BOOK OF TYPE-WRITING.

DT R ,
Size, By 2%ans C0 ROV Re 42 each,

the Director of Public Jnstruction as a Texi-book for the Government

(Recommended by

Africa. World, Meveator T 7
America, Northoand South. Aslit. ]l}:ll%lllll.‘l and Wales. Technical Examinations in Type-writing.)
America, North S Ansbrdio. llll{'(.)lm'
Anerica, South C baatish Tshes | ndia. . s N e
‘ ' even ition—Price: Rs. 3-8-0.
LARGE WALL ' MAPS OF SCRIPTURE HISTORY
Size, HU by L2 imches, 1a 9-10-0 cach
On Cloth and Roller-. Vinshed,
Bible Countries. 1 Holy Land (Ol and New Testaments) By the same auther.

Foxodus, The. I Teavels of st Paul, |
‘SMALL WALL' MAPS OF SCRIPTURE HISTORY COMMERCIAL PRACTICE (THEORY AND PRACTICE OF COMMERCE)
including @ knowledge of Business Methods & Correspondence

Size, 31 by 28 nches, L =220 euel
Ou Cloth and Rollers, Vamished,
>, o N o AN "ovat. . . .
Palestine (()El E‘gﬁ‘b‘lﬁt';g “{;\’-’AL oot Paul’s Travels. for use In Secondary schools for the Public Examinatioa for School-Leaviag Certiticaie and for the
Rt e N8 L1 l!‘\[IAPS OF INDIA Qovt. Techaical Lower Grade Examinatios in the sebject
Size, 265 by 22 s 1 Cloth and Rollers, Varnished S
LIST OF SERIIS mshed. Re s cach, Officislly recommended for class use by the Commissioner for Govt. Exsminations, Madras,
Ralways and Canals. Civik Divisions, ‘ :
]]](hlﬁt)'i.(‘S. \ l%lli‘l“lll‘ i”](l 11\‘“]1)(:1.‘{!‘”“‘. ; b\l”}(‘i]'{l[‘ﬁ. Approved as a suitable Text-bOOk.
Popudution. i Forest Lands under Government Control, Anricultare. 5th Edition. Price: Rs. 3-8-0.
‘ ,\15(1 (Jli{,:ljll]il")l(‘.:l& two nage e Lavge Wall Series, grouping Nos, 1=, 58 Fort St. G Gazelte, 4th J 1912 37
Cloth and Rollers, ¥ arnished. s 9-10 each. B YO y o (For .+ (eorge Gazetle, £ih June » page 371).
MACMI L_L—F:;—é( WC Officlally recommended as a Text-book for the Junior Grade Examination in Law and Practice of Commerce
{ 0., LTD. for the Mysore Commercial Examinations, vide Notification No. D 6855.57 Edn. 374-29-2, dated 18-12-29

(Incorporated in lingland,

MADRAS, BOMBAY, CALCUTTA & i A
LLONDON. SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS.
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COMMERCIAL BEOOKS

BY
T 5. SUBHAMANIA AiYan,

, .
Commiercial Instructor, Gort. Muhammadan College  Mady
7/ SAr A ! "uS,

COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject
for the Madras Secondary School-Leaving Certificate Ewdminati /
“nd On
the Madras Guovernment Techwical Ewaminations

D. Crown 16mo. 180 pages. FPrice Re. 1-8-¢.

Approved «8 a suitable Text-bock for School use
(FPort St (Fevrge Qusctie, 24th July 1923, page 6715,

GRADUATED EXERCISES IN TYPE-WRITING
Useful for both Touch and Sight Methods

Demy 8vo. 240 pages. PRICE Re. 1-8-0.

BOOK-KEEPING FOR BEGINNERS.

Over 400 pages—bound in cloth. Price Rs. 2.

Approved as a Text-Book suitable for school use and Libraries
vide Fort Balnt George:Gazette, Part 1.B p. 511, dated 22-12.726 '

e ——

COMMERCIAL ARITHMETIC
FOK SECONDARY AND COMMERCIAL SCHOOLS
Prepared in accordance with the S. S. L. C. Syllabus

D. Cr. about 200 pages. Price Re. 1-4-0.

Approved as a Text-Book suitable for School use,
vide Fort St. George Gasette, Part I-B, p. 547, dated 1-11-1927,

T SRINIVASA VARADACHAKI & CO, 150, MOUNT HOAD, MADKAS,

FJuse LuBl.
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SPORTS | AND GAMES
Beware of Gilded _Advertisements !

Go to SHARMAN’S
the Popular Sports House

SPECIALISTS IN :—
TENNIR, CRICKET, FOOTBALL AND HOCKEY GOODN.
SOLE AGENTS FOR
HARRY LEE’S TENNIS RACKETS.

Pay a visit to our Show Room :—

SHARMAN & Co.

(MADRAS SPORTS WORKS)
Wallajah Road, Madras.

SCIENCE BOOKS
By Mr. P. LAKSHMI NARASU NAIDU, BA.

Professor of Physical Science, Pachaiyappa’s College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus.  Demy 8vo. 647 pp. with 840 diagrams and an
Elaborate Index. Rs. 4.

(2) Intermediate Chemistry. Ureparedinaccordance with
the new Regulations of the indian Universities.  Demy €.0. 550 pp.
with 244 diagrams and an Hlaborate Index. Rs. 3-8-0.

(3) Lessons in Elementary Physics. Prepared in
accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo, 850 pp. with copious
illustrations. Re. 1-54-C.

(4) Lessons in Elementary Chemistry. Prepared
accordivg to the Syllabuses of the Matriculation and the School Final
Examinationa,  Serond adition. Crown Sve. 329 pp, with  copious
iNustratiors, &8, 12,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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USEFUL ENGLISH TEXT-BOOKS ;
A HIGH SCHoOOL MANUAL OF ENGLISH

By N. G, V\"EL!NKAR, M.A. LL.B,
Sewior Professor of Knglish, Osmania U
Honorary ellow of the Univeraiy of Bomba,

Lversity College, yderabad (Deccan),

i formerly Priveipal, Dyal Siugh College, Lahore
Secord Ediviou of A PRACTICAL MANUAL Op ENGLISH,

Revised and Inrgely re.wristen in co-Gperation with
S, R, KIRKI’/\TRICK, B.A.

Headmuswor, Government High Hchool, Gulburga,
2nd Edition—Entirely Reyised.
Approved for school use (vide Fort St, Georye Quzette, I’

Price: Ro. 1-8-0.

CLASS EXERCISES IN BNGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

8. R. KIRKPATRICK, B.A.,
Headmaster, Govt. High School, Gulbarga.
(Double Crown 16mo. about 190 pages). Price, 14 as.

A TEACHER OF ENGLISH GRAMMAR AND COMPOSITION

by SIMHADRI APPAYYA.

late of the Maharajab's College, Vizianagrum,
Vol. 1. Price: Re. 1.
Las a Text-book by the Department, May 1914.)

art I-B, dated 19-5-1925)

(dpprove,

Hand-book of the English Language
FOR HiIGH SCHOOLS
By K. SUBRAMANI AlYAR, B.a., L.T.,

A Feollow of the Uuiversity of Bowmbay ;
An lucorporated Accountant of Londop, and late Principal of the Byramjee Jenjesbhoy
College of Commerce, Bombay
REVISED By
Mi. MARK HUNTER, .4,
Principal, Government College, Rajahumndry.
FIFTH EDITION. PRICE—Re. 1-4.
(Approved as a tet-book by the Director of P

ublic Instruction, Bombay.)
SRINIVASA VARADACHARI & CO.,

190, MOUNT ROAD, MADRAS,
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BOOKS
By CORRIE GORDON, Ep.B. (Edin.)

Assoclate of the Freebel International Union, London ; Specialist in Child Educatlon ;
President of the Assoclation of Child Nature and Education of India ; and
Lecturer, Teachers® College, Saidapet,

Recommended by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION
AN INTRODUCTION TO CHILD STUDY

Crown 8vo. 200 pp. PPrice—Res. 2.

ESSAYS ON THE CHILD AND HIS EDUCATION

Crown 8vo, 120 pp. Price Re. 1.8.

‘FROM A KINDERGARTEN WINDOW?"
ESSAYS ON EDUCATIONAL SUBJECTS

FOR

TEACHERS AND STUDENTS

F’cap, 8vo. 180 pages. Price Re, 1-8-0,

REVIEWS AND PAPERS—EbDucATIONAL AND LITERARY-

By GERALDINE HODGSON, ..
Trinity College, Dublin ;

sometime Cobden Scholar of Newaham College, Cambridge.

Cr. 8vo. 810 pp. Rs. 2.

SRINIVASA VARADACHARI & CO., 190, MOUND ROAD, MADRAS,
XXXVIl—¢
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(1) The Humanist :

A High-Class Monthly in English, published by the Humanistic Club,
Bangalore, S. India. Publiches Cluh’s Activities, Full Reports of
Weekly Tectures or Papers, and Articles contributed of Journal
Extracts on Religion, Philosophy, Science, Sociology, and Psychic
Phenomena, ete.

Annual Subscription, Rs. 5 or Sh. 10, Single copy, As. 8.
(2) Humanism:

A Philosophical Work in English, by Col. Raja Jai Prithvi Bahadur
Singh of Nepal, Founder-President of the Humanistic Club, and
P- R. Qungrachari, M.A.  Contains 1,200 pages divided into three
Volumes.

Price—Wrapper Cover, Re. 1 each volume. Postage etc., extra.

(3) Speeches and Writings of Col. Raja Jai Prithvi Bahadur Singh
of Nepal.

Three Parts—Each Part Stiff-Bind, Annas 8 per copy; and Wrapper
Cover, Annas 4 per copy- Postage etc., extra.
Apply to
THE LITERARY SECRET A RY, THE HUMANISTIC CLUB,

“Jaya Bhavan,” Bangalore (3. India).

*EXERCISES IN ELEMENTARY MATHEMATICS’
for ‘iraining and Middle Schools
(for Masters and Mistresses)
with a Chapter on ‘ Hints on Teaching Methods’

By M. D. GOPALACHARI, B.A, L.T,

Fitet Asst.. Govt. Secondary Training School, Guntur ; author of the F.A. Algebra Manual,

end sometime Asst. Examiner in Mathematics at the University and School Final Examinations.

(TAMIL-2nd EDITION -Revised and Enlarged—As, 12)
Approved as a Text-book for School use, vide 7rs St. (Heorge Fazette, Part I-B, dated 19.£.95.
TELUGU-2nd EDITION—Revised and Enlarged—Price As. 12.
Approved as a Text-book for Scheol use, vide Fort St. (eorge Fazette, Part I-B, p. 513, dated 33.19.'95

Mr. S. Buusnanay, Headmaster, U. L. C. M. Training School for Masters, T
date 11th August 1930: I have received with thanks your specimen copy of ““Exercises
matics’’ (in Telugu) prepared for use in Training schools. You will be glad to know t
your book in our school for the last six years, and that T have found it very helpful.
accordance with the Government syllabus and contains a good number of problems bot
work. Several specimen books were received by me on the same subject but T have use
to them ; for in its simple form it contalns just what is wanted and meets the requirements satisfactorily.

I am glad to note that you have revised and ealarged your book by the addition of exercises on the
extraction of Square Root, of problems in Heights and Distances, of the New Syllabus in Elementary Mathe-
matics and by the inclusion of T. S. I.. C. Examination papers up to 1930, all of which bring it up-to.date and
Increase its value immensely. Tt may not be oyt of place to insert some “Notes of Lessons’ in your next edition
in addition to the hints you have alteady piven on the teaching of -ertain topics on Number and Space work.

SRINIVASA VARADACHARI & €0, 190, MOUNT ROAD, MADRAS,
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SPECIAL CHRISTMAS GIFT

CHRISTMAS is just Qhead. Kach year it becomes increasingly diflicult
to choose the right presents for one's friends.

Have you not friends who would be glad to receive regularly during the

coming year
“The Young Men of India, Burma & Ceylon”
as & GIFT from you.
Special rates for gift subscription :—
Rs. 4-8-0 for one subscription

Rs. 8-0-0 for two subscriptions
Rs. 11-0-0 for three subscriptions

(This will apply to NEW subscriptions only)
Editorial & Business Office: 5, Russell Street, Calcutta.

Essence of Buddhism
BY

P. LAKSHIMI NARASU NAIDU, B.A.
With 105 illustrations of Buddhist Art. Second edition. Revised and Enlarged.

Price—Paper cover Re, 1-8-0. Cloth bound Rs. 2,
S8OME OPINIONS ON THE SEOOND EDITION.

The first edition was welcomed by competent critics in. As?in, Europe and Americfz a8 one of the

gsful expositions of Sakyamuni’s teachings and in 1~bs present form—practically so much

most. sucea d enlarged as to amount t0 & new book—=it will long hold its own as one of the standard works

o e t enWegca.n give it no higher praise than by saying that it is quite worthy to take rank with
zsebzzos};biicséhol&rs likeDBhya Davids and Oldenbey.=—=Hindustan Review, May-June, 1912,

To those who wish to obtain a knowledgo of the noble religion promulgated by Sakyamuni from

dpoint of the scientific scholar imbued with the spirit of modern rpsogrch there is no work that we
the standp nd bottor than the Hasence of Buddhism.........The compilation from Buddhist sources
oan re(fomfnobhc Essence of Buddhism 1s aplendid, snd we sincerely trust that the book will have & vory
°'f‘b°d"°d lT sion in Buddhist and non-Buddhist countries where English is spoken. Buddhism is intended
wide cirrcu “;‘searcher of pailosophic truth, and in these days of scientific scepticism when theological
(or' Ll'm h'Onl‘38 ing its ground, a work like this is opportuuve. To those who wish to know the path leading to
mlllig ll(:l;::ado:)enie we cordially recommend Mr, Narasu’s Essence of Buddhism.~The Mahabodhi and the
el;ni%ld Buddhist World, July 1912.

- SBRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADEAS,
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No Educated Home should go without

“THE SCHOLAR"

(A Monthly Journal devoted to Literature

4

Science and Art)

The only Journal of its kind in India

Recommended by Eminent Educationists, District Educational Officers

and Presidents of District Boards for use in

Colleges and Schools,

Annual Subscription

wer Rs. 3,
Single Copy As, 4

The ‘Scholar’ needs and deserves your supponrt.

Apply to the Manager,
THE ‘SCHOLAR, Palghat.

jUNE 1931.] " ADVERTISEMENTS. xxiil

Have you heard the Echo of tributes paid to the resuscitated

“HINDUSTAN REVIEW ”

India's oldest Monihly Journal of Sociology, Pelitics and Literature.

If not, judge for yourself by ordering to-day for a copy of the latest Number.

" i w and improved form. For many years now the HINDUSTAN REVIEW has deserv-

edly had lnt ;xll)gph° ::::t:tix;: not onlypin India but in Great Britain and America for the literary standard it has

iyntnined and for having provided a comprehonsive record of Indian progroees and changos in all :phore.l of

::::ivity and a valuable indication of the trend of thought among educated Indians on political, philosophical,
oconomic and social questions,”’—The Pioneer.

“ As an exponent of the intelloctual life of country and as an advocate of political.and. aeconomic 'heedom.
the HINDUSTAN REVIEW did groat service in the past. and we co_nﬁdontly hope that it V{l“ render still greater

rvice to the nation in the future by contributing to the cause of lndlan. freedom. The articles are well chosen
:::d ably written by men who have established their claims to be recognised as experts on the subjects they have
dealt with,”—The Liberty. . ' .

# Contains most of the attractive features of the REVIEW, its wide range of subjects, broad out-lock on
national life and excellent book-reviews. The HlN'l')USTAN REVIEW has been all theso thirty years a worthy
exponent of the genoral awakening of the country.” —The Bombay Chronicle.

* In ite presont attractive get-up, and the rich fare it provides for its readers. with its virile editorial com-
ments on public questions it is to b? heartily welcomed by every one who honours foarless advocacy and
independence of thought.”—The Swarajya. ) . .

"1t has always been noted for its sanity and breadth of outiook . . a mirror of the many-sided
intorests of the nation.”—The Hiandu, N

Most moderately priced—Single Copy As. 12, Annual Subscription Rs. 6 only.

An excellent opportunity to advertisers—Charges Rs. 20 only per page.

The MANAGER, “THE HINDUSTAN REVIEW ”
7, Bigin Road, ALLAHABAD.

“THE VEDANTA KESARI”

(Started May, 1914)

A high-class religious and pbilosophica_l monbl?ly in English devoted to practical and popular
exposition of the Vedanta Interprets .re]igion in the light of the univ.rsal teachings of Sri Ramakrishna
and Swami Vivekananda. Deals with the most momentons questions of the day, religious, social,
educational, economic, etc., on non-sectarian lines,

The 18th year begins from May 1931, Auonual Subscription :—

Inland Re, 3, Foreign Rs, 4-8 or Sh. 8 or Dollars (U, S, A,) 2
(Many Books at concession rates to the subscribers)
Catalogue of Books sent free,
Plense apply to the Manager, The Vedanta Kesari,
MYLAPORE, MADRAS,

GOSPEL OF SRI RAMAKRISHNA

(According to * M,”, a disciple of the Masuer.)

The epoch-making book contains a series of conversations in which the highest spiritual truths
were expounded by the Master in simple langnage with homely illustrations to disciples like Swaml
Vivekananda, and men like Keshab Chandra Sen, Pandit Iswar Chandra Vidyasagars, Dr,
Mabendra Lial Sarcar and others. These conversations were caretully recorded and presented by an
earnest and faithful householder disciple—well known as ** M,”

The first volume contains & short sketch of the Mastey.

Price: Vol 1, (5th edition) Cloth Rs. 2.8,  Superior Rs. 3,

Vol, II. (2nd edition) Cloth Bs. 2-8, Superior Rs, 3,
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“THE MYSORE ECONOMIC
JOURNAL”

T
HE ONLY JOURNAL OF ITS KIND IN INDIA.

H
cii ta.la.rge number of First-Class
ributors on Economic Topics

SIR ROPER LETHBRIDGE writes:—

¢“ Most Admirable Journal.”

Sample copy Re. 1 only.

Apply to Editor,
‘MYSORE ECONOMIC JOURNAL,” BANGALORE.

Ready shortly.

A SCHOOL HISTORY OF INDIA

Prepared in accordance with the Syllabus issued by the Director of Public 1 .
¢
under the Revised S. S. L. C. Scheme 2 nStmmon

BY
M. S. RAMASWAMI AIYANGAR, M.A

Chief Leciurer in History and Economics, Makaraja’s College, Vizi
' anagram,
and Joint Author of
A HISTORY OF INDIA FOR STUDENTS

Part I. HINDU INDIA. Part 1I. MUHAMMADAN INDIA

SRINIVASA VARADACHAR!L & CO., 190, MOUNT ROAD, MADRAS
’ A

JuNe 1981.]

ADVERTISEMENTS. XXV

STANDARD BOOKS ON INDIA.

INDIAN CITIZENSHIP &
CIVILIZATION

DEPICTING INDIA IN ALL HER GLORIOUS
PAST,

UNHAPPY PRESENT & UNCERTAIN,
YET BRIGHT FUTURE.
BY
S. V. PUNTAMBEKAR, M.A. (OXON),
BAR-AT-LAW,
Head of the History & Politics Department,
Benares Hindu University.
WITH A FOREWORD

BY
PRINCIPAL A. B. DHRUVA, M. A, LE. S.
Pyo- Vice-Chancellor, B. H. U.

In Two Yolumes at Rs. 6-8 the Set.

INDIAN STATES & BRITISH
INDIA :

THEIR FUTURE RELATIONS
WITH TEN APPENDICES CONTAINING MANY
DOCUMENTS, TWO TABLES AND A MAP.
BY
GURMUKH NIHAL SINGH,

M. Sc. (Econ). LoNDON, BAR-AT-LAW,

Head of the Department of Economics and
Political Science, Benares Hindu Universily,

WITH A FOREWORD

BY
Dr. SIR TE] BAHADUR SAPRU.

Demy 8vo. xv & 382 pages, Rs. 7-8-0.

1000 PROBLEMS IN PHYSICS

{ Mostly S S.L.C. types taken from the last 15 years’ p

apers set in Madras, Travancore, Cockin & Mysore)

With Solutions and Hints for ali difficult Problems and  Test Questions and Notes

BY
P. A. SANKARANARAYANA IYER, M.A, LT

Saience Leoturer, Training College, Trivandrum ; {Author of “ Sehool Final Physias )
The Test Questions 8t the beginping of each chapter aro intended to muke o first appeal to common sense

and prepare the way for the problems that follow,

The Model Solutions and Hints to the tough problems enable the less than average pupils to enter into the

pirit of ench problem, aLi

} solve it by the shortest method.

The Chaplers on Pressure, Mechanios and Heat have been purposely overdone to bring the maj
thoroughly home to the pupils and inspire greater confidence in attucking similar problems at pu%)lic exu;\!;n?s?;ﬁisples

Price Rupce One only.
Ohapter Contents. Test Qns, Exercises Hints and

and Notes, Total No. Solns, given
+
87 80 12

1. Length, Area, Volume, Mass and Time

2. Density snd Relative Density (by definition) 29 48 1
8. Relative Density by Prinoiple of Archimedes 86 L{ ] Bg
4. ¥loating Bodies er 48 84 5
5.  Fluid Prescure 20 45 g5
. The Baremeter and Bovle’s Law ... 20 qb

1. Mom: nts (Parallel and oblique Sforces) ... 80 70 28
8. Korces acting st a point (Parallelogram and Triangle of foroes) 20 110 iy
9. Thermometry and Expapsion ... 20 86 ¥
10. Calorimetry— Hyprometry and Work 26 100 B0
1. Appendix snd General . 20 6 ﬁg

Angwere,

SRINIVASA VARADACHARI & CO., 190, MOUNT ROAD, MADRAS
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“THE SOUTH INDIAN TEACHER”

THE OFFICIAL JOURNAL OF THE
SOUTIE INDIA TEACHERS UNION-
It 1s therefore the Journal of the Teacher
and no teacher should be without 1t.

Subscription is only Rs. 3 per annum,
Registered Office :—

41, Singarachari Street,
Triplicane, Madras.

RUPAVATARA OF DHARMAKIRTI

AN EXCELLENT ELEMENTARY SANSKRIT GRAMMAR
BASED UPON THE APHORISMS OF PANINI
IN TWO VOLUMES
By the late Rao Bamapur M. RANGACHARYA, M.A.,
Profossor of Sanckrit and Comparative Philology, Presidency College, Madras,

Vor. T contains phonetic modification, inflection and word-formation.

VoL. 1T called Duatu-PraTyava-PANCHIKA, containg an exposition of the roots

of
the language.

Price Rs. 2-8-0 per volume.

BHAGAVADGITA
The Hindu Philosophy of Conduct

BY THE SAME AUTHOR.
Vol. I.—Price Rs. 5.

 SRINIVASA VARADACHARI & CO,, 190, MOUNT ROAD, MADRAS,
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