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Por Non-detailed Study in Tamil

An Opportune Publication on a Topic of Newly Awakened Interest
Hangd warer guid 1 s1Us Gad b
SIVAJI AT PRATAPGARH

BY
S. K, DEVASIKHAMANI, B.A,, L.T,
Headmaster, Bishop Heber College High School, Trichinopoly, and Member of
the Senate of the University of Madras; Member, 8. L, . Board, 103285
. 7 )
Illustrated with Maps and Pictures. AS. 6.

This is & brilliant story ot Sivaji based upou the latest iuvestigations and the views und estimates of some
historians of the character and greatness of Sivaji,

Here is a stirring account of the deeds of daring thet led to the founding of the Mahratta Power and the
great qualities of filial devotion, religions zeal harmooized with religious toleration, and dedication to the

o cause of h
people and country, which have distingunished Sivaji 88 ** one of India’s greatest Soldiers and Statesmen,” whis

The Messages sent by H, R. H. The Pricce of Wales, the Viceroy, and the Oommander-in.oméf .and the
Speeches made at the recent Opening of the Statue of 8ivaji and the publications of the researches of acho]ar; all tend
to usher a long-hidden FACT of Indian History, . '

SIVAJI AT PRATAPGARH

An Excellent Supplementary Reader for the Forms
Ia this little book of bistory lighted by story and romauce, the pugil seea tte first throbs of
1t is written in easy Tamil, and the pupil of each Foim will draw, according to his knowledge of Ind
own historical and biographical lessops from it,

a Baby Empire,
ian History, his

PUBLICATIONS OF INDIAN HISTORY BY THE . L. S.

) An Inspiring Series for Groundwork
For Forms I, 11, 1II (Tamil)

Prepared in accordance with the Syllabus of the Department of K lucation and

; desi
towards a clear understanding of Indian History, goed to help pupils

Book 1 for Form I, Stories from Indian History. 138 pp. 7 As.
Book II for Form Il - Lessons in Indian History. 187 pp. 10 As,
Book IIl for Form Ill. Lessons in Indian History. 183 pp. 10 As,

All modern progressive movements included,
Telugn Editions :* Books I and 1I, Now Ready; Book III. In preparation

(B) A Junior School History of lndia. By E. W. Thompson, M.A., Enclisk Edis:
] ebdoy gltsh Ed .
Tamil, 8 As.; Telugu, 6 As. Can be finished in a year in Form 1V, ition, I Re. ;

(C) A History of India for High Schools and Colleges. By 1. w. Thom
Ninth Edition. Revised and brought up-to-date. Well Illustrated. 446 pp. RS, 244 pson, M.A,

A comprebeneive text-book, with judiciously proporticued details, showin
developmeunt of the very complex history ot Iadia and rousing in students a scient
and drawiog of conclusions,

Approved in different Provinces. Has an All-India Appreciation
THE CHRISTIAN LITERATURE SOCIETY FOR INDIA, P, B. 301, PARK TOWN

tfc spirit in the examination of facts

MADRAS,
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B, Wiih rewmarkable clearness, * the /
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Whatever that may be :
The Edueational Review or The Medical Review,
The Indian Review or The English Réview,
The Modern Review or The Aneient Review

'Tis the Review of Reviews

" That assigns
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University Tutorial Press

BOOKS FOR TEACHERS

PRINCIPLES AND METHODS OF TEACHING, By James Wolton, D. Lit,, M. A, Third Edition. 8s. 64,
Will help members of the teaching profession fn all the phasebs of their daily work, and assist those
preparing for thelr professional examinatidns,
TEACHING: ITS NATURE AND VARIETIES, By Benjimin Dumville, M.A,, ¥. C. P. Second Edition,
8s, 6d,
Acalyses the processes of teachiog as they ogcar in all subjec's, A special chapter is devoted to recent
developments in individual teaching ; the Montessori Metbod and the Dalton Plan receivs particular attention.
OHILD MIND, By Benjamin Dumville, M.A,, F. C. P, Second Edition. 4s.
A clear-account of the nature and development of the mind of the child so far as it {8 understood.

AN INTRODUGTION TO EXPERIMENTAL PSYCHOLOGY. By C. W. Valentine, D. Phil, M.A.
Second Edition. ds.,

Suitable for the nse of teachers and students in Training Oulleges. The numerous experiments described
may be performed without the aid of expensive apparatus and bear directly upon edacational problems and the.
work of the teacher in the school.

FUNDAMENTALS OF PSYCHOLLGY. By Benjamin Dumville, M.A., F. C. P, Second Edition, 8s. 64,

An account of the pature and development of mental processes with reference to actual school work, which
deals fully with recent developments in psychology, mental tests, psycho-analysis, aud the study of dreams in so
far as they apply to school life,

GROUNDWORK OF PSYCHOLOGY. By G. F. Stout, LL.D,, M.A. Second Edition, Revised by
R, H. Thoul¢ss, Po,. D, M,A, bs, 6d.

Gives a general view of meatal process and mental development and deals briefly with recent ‘progreu in
psychology. New matter has been added dealing with lnstiact, Attention, aad the perception of external

objecte,
EDUCATIONAL HANDWORK OR MANUAL TRAINING. By A. H. Jeckins, Second Edition. 4s.
Gives an account of all the different branches of educational bandwork commouly practised in schools,
THE SCIENCE OF SPEECH: An Elementary Manual of English Paoqetios for Teachers, By
Beojamin Dumville, M. A, F. C. P.  Sécond Edition, 4s. '
Deals simply, yet thoroughly, with the sounds of spoken Eaglish and the method of their production. '

THE TEACHING OF GEOGRAPHY. By W. P. Welpton, B.8c, 3s 64,
Approaches the teaching of geography from the point of view of the edacation of the pupil,

A Complete Catalogue of Educational Publications may be had Post Jree on application,

WUniversity Tutorial Press, Ltd.
25, HIGH STREET, NEW OXFORD STREET, LONDON, W.O. 3.

The pablications of the Uﬁversity Tutorial Press may be obtained from the principal booksellers in India,

The Educational Review

A Monthly Record for India.
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UNIVERSITY OF LUCKNOW :
CONVOCATION ADDRESS
By
Dr. Matr, B. Camenron, M.A,, B.Sc, D. Lirr,

Vice-Chancellor.

I AM sure that every member of the Univer-

gity will jrin with me in thanking Your
Excellency for your great kindness in coming
to preside at our Convocation to-day and in
taking the trouble to confer the Dagrees and
Diplomas upon those present to receive them.
We appreciate yoor kindness all the more
beoause we realise the great and pressing pre-
occapations which wnst attend the first
months of your teking over the high office of
Governor of the United Provinces of Agra
snd Oudb. Your presence here indicates
that the University and its work has a
prominent place amoogst thesa pre-occupa-
tione, It is also a happy sugary that you
regard your Chancellorship of the Luckoow
University as no merely nominal and bonorary

XXV9
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relationship but as one which involves a closs
pereons) interest in its work and welfare. It
will be a great pleasure to welcome yon
whenever you can find time to visit us with a
view to looking more closely into this or that
branch of ouor activities. It will be our
constant endesvour to keep yon at all times as
fully as pnssible in touch with all oar activities,
'am not, however, going to attempt to-day any
summary of these activities during the past
year. This [ reserve for the meeting of the
Court which, as the first on thelist of the
sathorities of the University, can rightly
claim to bave such & summary placed before it
at its annnal meeting. This is the day of the
vew graduates and it is to them, with Yonmr
Excellency’s permission, that I wounld more
particularly address what [ have to say on
this occasion.

Graduates of the Lucknow University:
Let we first of all congratulate you on the
final seal set to-day on the attainment of
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distinctions to which you bave long looked
forward and for which you have patiently
worked during the years of your University
courgses, To some of you no doubt your
degree is merely a stepping-stone to further
aocademic distinctions, one stage accomplished
in the preparation for the life of study and
research which it is your ambition to live,
To most, however, of those who have graduated
to-day the ceremony marks a farcwell to
College life. 1 daresay it is with rather
mixed feelings that you find yourselves thus
closing the last chapter of the first volume of
your lives, a chapter, which [ venture to hope,
has in many ways proved the pleasantest of
the chapters so far, 1 trust it is not withont
regret that you finally break away from the
student life you have lived here in the years
just past, Itrust also that it is with hope and
courage that you look forward to the new life
in front of you, glad that at last your chance
-has come to see what you caw obtain of the
world’s rewards, curious to tuke up this, the
second volume of your lives and see what it
contains,

2. One thought at any rate must cause
many to heave a huge sigh of relief, You are
done with compulsory written examinations.
The world, it ia true, has its own tests to apply
to you instead of these—tests of a very
different kiod and appeariog in many various
forwms; but there 18 not the dismal inevitability
about them which bas characterised the
torments with fixed dates and programmes
that have tronbled you all through your school
and college days, You have been examined
and re-examined and all the lights and
shadows of your lives bave%o loug beencentred
roand written exemioations that it is pot
surprising you look ook now with jiy and
relief into & world where they fade into the

-
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background or disappear altogether, and -
where, if success is to depend on yourselves
and not merely on good luck, other standarda '
than the testing of mind and wemory by ]
written examinations are employad to estimatog
your desertas.

3. Carlyle in one of his lectares on Heroes
speaks of a crabbed old schoolmaster who used
to ask wheo they brought him a new pupil:
“But, are ye sure he’s not a dunce” and
Carlyle goes on to say: ‘¢ Why, really one
might ask the same question in regard to
every man proposed for whatsoever function
and cousider it as the one erquiry .needfal
‘are ye sure he's not a dunce’ There is ig !
this world no other entirely fatal person,’”’
Well, we may tako it that, being enrolled
graduates of a University, that question about
you has been more or less satisfactorily
answered. You have beeu engaged in exXegcis-
ing your 1tellects in various departments of .
knowledge and you have satisfied respansible |
examivers that you have done so with somes '
mensure of success and this could never have
happouned if you had had the sloggish, obtuse,
unreceptive_ stapidity of the dunce. You have
a proved activity of wind and & certain
attainment of knowledge and you can flourish
your diploma in tho face of your yuestioner,

4. What I should like now, however, to
suggest is that your University degree ought
to stand for a good deal more than merely
proviog that you are not a dunce,

Many years ago I was talking with the
then leading Cuptain of Industry in Cawapore.
I was asking him why he did not avail himself
mare of the services of our Seisace graduatebs
instead of importing at great sxpense foremen
of departments from abroad, He replied that
our men had o doubt more koowledge of
Science (Chemistry in particular it was) than
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the imported menp, but that the latter, with
just a sufficiency of Scieoce for his parposes,
had also the kuack of leadership and habits
of responsibility, qualities quite as indis-
pensable as Soience for the condact of
basiness, if not indeed more so. It was
cheaper for him, he 8aid, to pay higher wages
to the maun who combined all the qualifications
than to pay two men who had them separately.
There was no question of race prejudice bere.
That was the deliberate judgment of a hard-
headed bausiness-man and one also who was
the best of friends to all edacational
movements, being indeed a Fellow of the
Allahabad Uaiversity. Ha was also the very
last man who conld be suspected of allowing
gentiment to be mixzed up with business.
Kuowledge as tested merely by examinations
was not enough for him, He required also
(ualities of character such as no written
examination could vouch for.

5. That was what I was told long ago in
the days before the Calcutta University
Commission came to sit in judgment oun
University education in India and fouud just
this as the chief defect, that, couducted ss it
was then, it placed all the emphasis on the
passing of examinations and took no particular
mecount of the conditions under which
preparation Was made for these examinations
or also of the conditions under which the
stadents lived who appeared in thew, The
development of oharacter, of personalities
wise, strong, sociable, with wide interests and
open minds— al! this had sunk into the back-
ground in the pursuit ot examination success.
I cannot honestly say that the development
of character was alwaye altogether wantiog.
That oould hardly be the case especially
where the teachers happened to be men,
themselves of a strong personality and

actnated by high ideals of duty and efficiency.
Such men could not fail to impress themselves
for good upon their students, Dr. White,
the first Principal of the Caunning College, was
pre-eminently & teacher of this kind, and
when towards the latter part of his long
service in Lucknow, I joined the College, it
seemed to me that already there was some-
thing distinctive about Canning College
etudents which was entirely due to his great
personal inflaence. There was a tradition of
orderliness, of loyalty to authority and of
commoun gense which it became the chief care
of his successors to maintain and strengthen,
Aund over and above the personal influence of
such teachers, there can be no doubt that
studies faithfully pursued have a steadying
formative influence npon character, This,
however, does not, [ am afraid, amount to
much, except in the case of those who are, s0
to say, born stadents. It was given to few
colleges to have the privilege of possessing
men hke Dr. White and in most cases the
conditions were euch as to make it really
difticalt for the personality of the teacher to
make wmuch impression upon the atudents.
The classes were 'too large and a great part
of the work wes of a kind too elementary to
bring into any prominence the intellectnal
quality of the teacher. The development of
character was practically a hapbazard one
conscious product, since there was little.
or no attempt to organise the colleges
in such a way as would pat the full all-round
development of personality equally in the fore.
groand as an explicit and conscious aim, along
with the cultare of the mind and the successful
passing of examinations.

6. Hence the recommendation of the
Calcutta Uuiversity Commission to get rid of
tbe elemeuntary work which could be better
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dope in separate Intermediate Colleges and to
reorganise the Universities as Unuitary,
Teaching and Residential institations, in which
a healthy community life could be fostered
amongst older, more responsible students who
could be trusted with more freedom acod could
be expected to do more of the intellectaal
work on their own initiative with less of
dragooning and lecturing on the part of the
teachers, Here the education of the class-
room can be supplemented by the more easy
informal intercourse with the teachers, many
of them themselves resident, Then there is the
Union making it easisr for students to mix
together and test each other’s quslity in busi-
ness and debates. There are varioas Socicties
with special study interests. There are the
playing-fields and athletic societies offering
socope for the healthy development of the
body by physical exercise, and there is also
the University Training Corps  with ' its
unrivalled opportunities for learaing leader-
ship and disciplined organisation. Fiaully ia
the Hostels there is the friendly intercourse
with students of all subjects where all are on
an equal footing irrespective of race, caste,
and creed. '

7. It is easy to see what possibilitios there
are here of letting every student have g
-chance of making the .most of himgelf in
every way and not merely confising him-
gelf to the study of prescribed books in
prescribed subjects. In a community
. where the emphaeis falls on the things that
unite men and not on the things that divide
thew, on the pureuit of truth and the cqltiya.
tion of every worthy human faculty and not
apon distinctions of race or oreed or gogiul
positiov, individual worth and streugth of
character get such free acope as ig nowhere
else ayailable, to win their way o fu)] recognis
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tion. In so far ag you have thrown yourselves
whole-beartedly into University life in all its
breadth, to that extent you are likely to take
away from the University much wore than
the scroll in your hands testifyiﬁg that you

have been examined and found qualified for.

such and such a degree,

what the captains of industry and rulers of
offices do really desiderate—a watured per-
sounality, a well-developed charscter,

8. Students who bave, in their earlier
years, got into the habit of isolating them-
selves with their bookg 1o order to cram them

the more successfully, fiad i rather difficult
to believe that a whole-

the general Universit
but a wastefal diseipa
but longer experien
I believe, opening their eyes,

that many of the begt stadents d
academic distinction with a fq])
University activiticg,

they look back npon th
University, I shoulg not
come to the same conelq

You will Ccarry away

hearted participation in
¥ life can be anything
tion of time anqd energy,

They eee
0 combine
share in
When ip ufter-days
eir own life gt the
be surprised if they
Bion which | myself
reached maby years 880 after leaving the
Unfversity, e, that | had got at the
University far more i, the way of mental
stimulus and growth outside

_ ROt ioside them. Yet
g like the advantages of
al University gugh 88 you
Now that later | have come to

life in a residenti
have here,

9. Ibave every confiq .
once that as f
year to year the "2t our

full advant
Residential 8ystem more o 8 one

. become more and more
Eppreciated and yyjjigeq by the stude

| nts and
88 the vew traditiog of Univeuity I

fe gets

the College.

ce of residential life is, -
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more firmly established, we shall puss out
more and more graduates, who will meet all
the requirements which the pablic expect of
men trained in 8 University. DBusiness-men
in Eogland have for years been increasiogly
turning to the Ubiversities for recruita in all
oclasses of commercial undertakiogs, Not
only Railways, but almost every great indus-
trial orgavisation such as the Barma Qil Co,
and the Coats Thread Co.,and even the great
Stores, such as Selfridge and Co., lovk to the
Ununiversity for the men they are williog to
bave for management and organisation. They
have found by experience that the Uni-
versities do produce the type of men they
require and that it paye to take them. Tbey
do ot expect any previous acquaintance with
their particular kind of business but they
confidently expect that the right kind of man
will bave no false pride about beginving at
the beginning, however humble the drudgery
may seem. They expect that his University
training will enable him quickly to pass
through the pecessary stages towards a
thorough grasp of the business aud before
very long to qualify himself for responsible
management and leadership.

10. Buat by what marks shall be dis-
tinguished the right kiod of man—the wan
who has made a thorough sncoess of his
University trainiog, so that it will pay any
empMbyer to get hold of bim? My soswer |
shall put in very general terme so as to apply
to every possible line of life you may happen

to take up, whether you become a doctor, &

lawyer, 8 Government servant, a business-
man, or & clerk. In all cases, sarely the firat
mark of all which should distinguish the
University man is that be is ove who is
mentally alive and who does his own thiuking,
Your Diplomus or Dogree certificates will

not be taken as full and sufficient evider

that this is trae of you. This may not se
a very cheerful thing to say on an occasi
like the present; but it has to be admitt
that there are cases especially amongst the
who haveisolated themselves with their boc
and takeo bat little interest in the gene
University life, where the effort of taking t
degree seews to have exhausted all the ava
able mental energy, Oace the degree b
been obtained, thystadent (it is not really t
right name for him) shuts his books. He

longer troubles - to do much thioking f
himself, but falls back largely on the qus.
mechanical life of instinet aund habit, A
similarly there are cases where the sabjec
for the degree have been werely saccessfal
crammed. Here the mentul indigestit
caused by uaassimilated knowledge actual
paralyses tbiokiog, It is only where t,
Degree certificate stands for an active Uy
versity life in which full advauntage has’be}
taken of the various opportunities availal
io a Residential University not only inei
bat aleo outside the class-rooms and lalf
ratories, it is only then that the Degt;'
certificate can be taken as a safe index th
the miod has received that permanent, npli
which gives it a wider outlook and has bey
stimulated into an activity that can be oouut.e;
upon to last, This employers know very wy
and 8o, not content with Degree certificate
they iosist oa your appearing before Selectiy
Committees where from yoar pereon
appearance, your way of conducting youres
and of answering questions, they try to fiy
out what kind of maa the University h
succeeded in makiog of you, leaving it to t!
Degree certificate to tell of the knowled:
which the Uuiversity ooce succeeded 1
puttiog into you,
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1l. Aqad if they find you mentally alive,
ey also expect you to do your own thivking.
here are far too many people about wko
e no opinions until they have seen their
pily paper and know what their favourite
litor is thiokiog about things. There are
hers who with misgnided enthusiasm gleam
88 from bere, there, and everywhere, aud
e them in place of their own. They even
tport them from abroad; probably on the
inciple that ‘far away birde have fine
aithers.” Somehow or other, imported ideas

ideale do not travel well, whether yon get
aem from Eogland, Ireland, Japan, Russis,

:Utopia. However healthy they may be in
gir owa country, they often seem to be the
nree for the journey and to deteriorate sadly
' their new surroundings. After sll, the
Facticsl problems of life when they ccme to
u are in their ultimate shape, individual
‘sblems—problems for you and for no other,

d you show your quality as educated
Ggiversity men by dealing with them in your
‘n original wey and not by undue defer-
|'8 to anthority or by tamely copyiog what
«ne oue elee says or does about them, The
g ucated University man is expected, as I say,

be . mentally alive and to do his own
i ‘oking.

12. The second distinotive mark which the

rld expects to find in the University man
r ihat his thinkiog shall be sound thinking.

is means not only that it shall be logical

t also that it takes carefully into account

the relevant facts in a problem and these
ts, as they reslly are. Logio is all very

), bat if the premises from which you

vt are wrong or inadequate, the more logio

1 have, the more sre you likely or even
" 1ain to get to wrong conclusions. Therefore,
- hing is more important than the habit of

[Fes. 19929,

making very sare about the facts from which -

you start, Itis the distinctive merit of g
training in Science that all its discipline tends

‘to this important point of making very sure

of its facts, and Icould wish that your

courses of instruction could be so organised as

to ensure that every etudent at some stage of
his career should receive instroction in

Science. In a novel I read sometime ago, I

came across a singularly egreeable but singa-

lurly fatile character who was described as
ove whose ideas were always very good,

provided the state of the case were otherwise,
Yoa will not go far in life without discovering
that there are many people liks that; but they
will not be those who have been sucoessfully
trained at a Uaniversity. Great writers have
often amused themselves with getting away

altogether from the crudeness of actval fact.
Oat of the fulness of their winds and with
wonderfal skill in Logic they have constracted
ldeal Commonwealths in  which all the
problems of life have at 1ast found satisfactory
golations.. The Republic of Plato, the Utopia
of Sir Thomas More, the City of the San of
Campsnells, and the New Atlantis of Bacon,
are old, well-known classice of this kind,
They are delightful to read and may be sug-
gestive to study, bat they are after all only
beautiful dreams whose chief objective value
lies rather in the revelation they give of the
richness of the writers’ minds aud the strebgth
of their imaginations.

13. It is, however, in no Ideal Com.
fnonwealth that we have to live, As
Browniog says:-—

* The common problem yours, mine, every one's
Ls, not to fagcy what were fair in life
Provided it could be; but first finding

What may bey then find how to make it fale
Up to our means—a Yery different thing,

-
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No abstract intellectual plan of life

Quite irrespective of life’s plainest laws

But one, a man, who is man and nothiog more
May lead withia this world, '

“Not to fancy what were fair in life pro-
vided it could be’—this roles oatdreaming
sbout idesl commonwealths—* schemes that
are all very well, provided the state of the
cagse were otherwise.” ‘'Finding 7irst what
may be '—this meauns a careful survey of the
facts in the case to see what is really practica-
ble and what the facts of the case rule ont as
impracticable. All oar work, however ori-
ginal it may be, has to b> done within limits
rigidly laid down for us by & power other
than ourselves. It is trne that wan can
conquer wnature, bat that conqueet is only
achieved by obeying nature ! So ‘fioding what
may be’ isto find where we have to obey
while striving ¢ to make it fair np to our
means’ is just where the distinctively human
power of re-making unature comes in, What-
ever the actual situation, it is always possible
to do something with it to improve or alter
it to mako it sait buman veeds betler; but
this can be most sufely and wisely done only
when the actual situation is thoroughly
known. What is needed here is a mind alert
and active, doing its own thinking while at
the ssme time its thioking is thoroughly
sound.

t4. Farther I wonld suggest in conclusion
that the world expects of the University man
that, to use a phrase that may be familiar to
you, he shall have learned ‘to play the game.’
The communoity life of the University teaches
you that no one of you has a lone hand to
play. You find the best work whether it be
in the playiog-field, the Seminar, or the
laboratory, is team work. Each oue is given
his place io the team and a responsibility liee

upon him to do bisshare as well as he possi
can. Now you go out into the world to
part io the bigger game of life. Whate'
the place you fiad allotted to you, you he
to play the game ia it according to the ru
aud justify your seleotion for that place
aoy rate; even if you do not do more g
prove by the quality of your work that §
are fitted for & better. Iu this way, you
do honour to the University in which 3
have been educated and which to-day 1
given you final and formal recognition as
sons and daughters,

15. May 1 add one supplementary n
just on acconnt of what seems to me
paramount importance at the present tir
Over and above the faithfal discharge of
daily duties of your business und professioi
there lies in Tudia a strong obligation np
University graduates, as indeed it lies up
all educated men, to concern themselves ve
seriously about the grave problem created
the enormous mass of illiteracy around the
which is presenting such a hopelees obatac
to all progress and which lies as a blot up
tbe fuir name of ludia among the nations,
wauld pat this obligation very specially op
you, University graduates. You have had
very special privilege in haviug received
University education, a privilege enjoyed |
comparatively few of the multitudes of yo
own people and a privilege purobased for yi
at high cost by the public of these Provine
who have founded and maintain the Ut
versity. Surely, then, it is your bounden da
to repay your special debt to society by acti
persounl co-operation in every endeavour
educate the great multitudes who in India a;
still illiterate. Taken in the mass and left |
be tackled only by central and official agenc
the problem of illiteracy in India is eo gre;
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lat it seems well nigh overwhelming and the
eogress from year to year seems 8o tlow and
higdual that it seems as if geverations muat
Wes away before India can in this respect
Mg her head amongst the natiovs. Split,
‘i‘wever, into fractions and details, into
l]i(zeracy in this villege or that, this towo or
@at, this district or that, and with the active
€ operation of sll educated people (and
Tpecially of those with a University edu-
i‘tion) to deal with just so maoch of it as
Jey can personally reach, the preblem does
't seem nearly so hopeless but gives a
‘Bospect of advauce in geometrical progression
‘oh as will g'adden the heart of every true
9triot son or daughter of India. In America,
‘here this problem of illiteracy has given
1o to grave concern in certain States of the
{niop, the educated citizens band themselves
%o Societies and, taking as a slogan “some
Jch phrase a8 ‘No illiteracy in the villages
d oar district in five years’ set themeelves
dgoronsly to work.

TMay 1 trust that whatever business or
ofession they now enter upon and in what-
Yer town or district they settle, the
%adasates of the Luckuow University will
rer bo fourd foremost amoogst those who
‘e most deeply sensible of the urgency of
is problem and foremost too amongst those
ho are striving to solve it by their own

inrgonal efforts ?
1
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THE EDUCATIONAL NEEDS OF
ENGLAND
By
Sir MICHAEL E. SADLER, LITT.D,, LL.D.
I

ENGLISH education has a subtle character
of its own. TIu this it resembles Hoglish
G othic, Boglish poetry, TWoglish loyalty,
Knelish landecape, and Ilaglish gardening.
The good gnalities of Koglish education are
varicus, though not easily definad. It is rather
shy and, when at its beat, un-self-advertising ;
plain-spoken, but with carefully guarded
reticences ; a little clumey in its senge of for;n,
never slick, bat, when it achieves what it most
wants to achieve, exquisite. It prefers being
private, even to the loss of profit, than to
beiog “ written op,” It is ironical, when on
ite guard agaiust letting itself go; intimate ;
distrustful of maes-production ; wastefn),
through its disregard of the services of
organiz-d «fficiency ; stubborn against regi-
meuntation (in this, unlike the Scots); liking
to feel that it cao break the rules ; ready, in
retrospect, to admire those who by brenking
raies have made life more worth living or a
game better worth playing. Thus, conserva-
tive Rugby looks back with satisfaction on the
boy who, by breaking the rale, created Rogby
football.
In waking much of education, Lauther,
Calvin, and Knox were true to their national
types. No Eoglishman of their sge (which

was the formative age in the European history -

of the control of schools by the State). put

education io a high place among wpational .

daties, except the rather obscare Roger
Ascham, who had no politieal infloence, and
Sir Thomas More, who hid his meaning in
sllegory because he had a vieion of what g
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still a distant fature. Mach more readily than
we, the Gormaans, the French, and the Scots
think of education as obe of the organized
sides of national life,

To sny this is wot to imply that in practice
the Scots, the French, and the Gormaus ignore
ita gocial implicationg, for everywhere and at
all times education is inssparable from the
tone of the community, from its moral presap-
positione, and from the web of its daily work ;
but they detach the specific work of “educa-
tion " from its eontext in the lives of men and
women with a thorough-going exactitade
which has made possible a relatively econ-
omical kind of State control, while expasing
them at recurrent intervals to the danger of
over-regimentation. la consequence of this,
Germany, France, and Scotland, which have
outpaced England in educational engineering,
have each at times fallan victims to rigidity
of school roatine. Eagland, more informal
and amateurish, has kept her educational
organization pliant. This has left vents for
the upthrust of new ideas and has made the
soveral pirts of her system adaptable to ua-
expected changes in eonditins, But, for these
boous, the Eaglish have paid a heavy price in
waste of eff »rt and money, and in being oat-
witted by the peaceful panetration of Scots
and Germans, though only by that of the
Huguenots in the case of France.

Has the sacrifice been worth what it has
coat ? [ think that eivilizition as a whole has
gained throngh Eoagland haviog takeo this

characweristic line. Bat not less has civiliz-.

tion gained through Germauny, France and

Scotland pursuing a policy more coherent and

economical in regard to na'innal edocation.

Tne question now pres-uts itself to England,

whether ia fature she cnn afford to disperee
XXXV-—10
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in her education with the kind of intellectua
control by the State which bitherto she ha

kept at bay.

Upon this crucial question, English opinion
bas ot yet declared itself, But the thonghts
of those who sorvey our educational needs
are haunted by the problem, which looms,
however vaguely, in the mind of all who are
conscions of the perils now besetting the
future welfare of England.

For it is characteristic of Eogland that,
thoogh she has kept her educational system
8o different from tbat of her neighbours in
Western Europe, she has always been sensitive
to the educatiounal ideas of other countries. In
the later Ronaissance she was [talianate ; at
the Reformation, she Germanized; under Louis
X1V, French influence was strong in English
edacation; it was still stronger after tha
French Revolution. The influence of the
United States began to assert itself in English
education after the American Civil War.
Thirty years later, G-rman influence became
ab .ut as strong as American. Aund to-day, ten
years after the war, the results of which
brought a new freedom into German eduoation,
we are again admiriog the power of intellectnal
co-operation shown by the leaders of German
induostry and commerce, and are reflecting how
mach of this is due to the high intellectual
standarda of their far from costly secondary
schools. The mental discipline, the wide
intellectnal training, characteristic of the
Germao higher secondary schools, sprang
from great movements of the buman spirites
from Kunot aod Goethe and Wilhelm von
Hnowboldt ; but State action, of 8 kind which
we in Eagland have never brooked, was
needed to organizs  that training and
discipline,
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. The greatest needs of English education
to-day are, I am copstrained to admit, needs
which involve enlarged and intensified action
by the State. But the only kiod of State
action by which the English temperament and
disposition will profit in a region so sensitive,
is guidance and sid, not groff regimentation.
Whether the best things in Eoglish education
will ever get the discriminating and delicately
individualized sort of State guidance which
they deserve is doubtful. If they do not, they
will be throttled. But without such assistance
from the State they cannot, I fear, escape

decay.
11

“You are spending abont one huudred and
sixteen millions of pounds a year on the army,
navy, and air force, Mr. Churchill, and about
geventy-three million pounds & year on
education. I believe that, in the permanent
interests of Great Britaio, the proportions
shonld be reversed.” These words were
addressed to the Chancellor of the Exchequer
by a thonghtful American who had been in-
vited by Mr. Churchill to speak frankly oa
the present situation as he saw it, after an
extensive study of the affairs in Great Britain
and on the Continent and in the United

States,

In substance, | agree. Not, of course, that
any sane man would seriously propose an im-
mediate reversal of our expenditure on educa-
tion and on armameuts. In the present
international situation suddenly to oat off
more than forty millions a year from the
armed forces of the Crown would be guixotic.
Nor without prodigality could an additional
forty million pounds a year be spent oat of
hand on education. But I think that onr
fundamental aim in policy should be to secare
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relations with certain other powers which
w{ould make it reasonable to divert to educa-
tion & very large part of our present expendi-
ture ou armaments, Ouar greatest nssets in
future will be alert brain-power and intelli-
gent industry. 'We shall be enabled to make
better use of our brain-power, to adapt our-
selves more alertly to gew conditions ; we
shall more quickly see modifications in, the
?bstructive side of trade-union practice, if we
msis't oun having the right kinds of education
persistently applied,

“ What would you do, then, if you were

* allowed to budget for an additional expendi-

tare of forty million pounds a year on educa-
tion in Great Britsia ?” This is a fair
question, and I will answer it,

First, we must dedact one-seventh of the
amount as the proportion dne to Scotland
whose present educational needs | will no;,
discuss. This leaves about thirty-four millions
& year as the share of Kogland and Wales.
Secondly, against this increase must be set
our heavy liability for the nltimate cost of
teachers’ peosions, a sum which is hkely to
exceed the estimate originully made. Thirdly
& considerable sum should be devoted tc:
capital expenditure on structural improve.
meuts and additions, especially in the fields
of elementary, University, and adnlt educa-
tion. This urgently-needed capital outlay
which is too large to be provided for out oé
voluntary contribations, shonld, 1 suggest, be
made in accordance with a plan designed to
cover the earlier years of the new regime,

These needs for capital expenditare 1 will

take firgt ;——

(I} All our Universities, old and new, are
under-capitalized, Cambridge needs & large
sum, over and above the magnificent gift oy
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the International Education Board of the
Rockefeller Foundation, for her new Uni-
versity Library (which will be the one Uni-
versity Library in FEogland built on modern
lines for modern needs), Oxford needs a
very large sum for the Bodleian, whether or
no she decides in the end to build a new
Bodleian in the Parks, And as the beauty of
both Oxford and Cambridge is an essential
factor in their educational influence, the needs
disclosed by the Oxford P’ceservation Trust
and by the Cambridge Preservation Society
should be met with foresight and dispatch.
I’cactically all the new Uuniversities need great
improvements in their buildings, especially on
the residential side, and in many casesin their
libraries,

(2) Ifor the adult education of Eagland one

. of the fundamental veeds is a well-equipp=d

hall in every village, The elementary school
is not the best place for adult gatherings,
whaether for recreation or for stady. School-
desks which it children are not adspted for
toa.parties or whist-drives or tutorial classes,
The materials used for handwork in teaching
little children cannot be stowed away in
cupboards, without damage and delay, in
order to make room for a village concert or
dance. In some villages the time is ripe for a
small institute like the Village College at
Sawston, which the Secretary of the
Cambridgeshire LEducation Committee, Mr.
Henry Morris, has found generous supporters
to build, There are many sigus of a growth
io England.of communal enjoyment of good
music and of art. For happiness in social
relationships, for the foatering of intelligent
interest in the beauties of the countryside and
in urban architecture, and for the creation of
a oylture more widely shared than has been
poseible in Kogland for many geweratious, it

THE EDUCATIONAL NEEDS OF ENGLAND.

seems desirable that steps should quickly &
taken-~well-considered but exciting steps=—t
provide the buildings in which the ne
communal culture may find a centre and

home. Music, both vocal and instrumental
pictures, wall-paintings, drawings, an
sculpture, both in the form of original work
and in reproduction ; textiles, pottery, an
farnitare of fine but plain design;\drama; book
(including fiction), and advice as to choic
of books; classes and lectures, both fc
systematic study and for stimnlug—we ar
all appreciating these things more, findin
greater pleasure in them, realizing their pla&
in the mosaic of life, thinking of them g
related to one another, as significant of som
new impulse towards communal unity an
not merely as separate fragments in th
decorative background of private life
Broadcasting, with ite thoughtful regar:
for adult education ; the gramophone ; chea;
reprints of good books; the burgeoning o
uew life inthe public library system; th
Carnegie 'Trust benefactions for countr
libraries serving raral districts; the muaict;
festivals in various parts of Kuogland ; th
Eisteddfods in Wales; Sir Joseph Duveen’
encouragement to exhibitions of the work o
young British painters; the uatiring efforts o
the Arts League of Service; the lectures giver
in the National Gallery, British Museum
Victoria and Albert Museum, and in the
public galleries in many of the large
provincial towns; the activities of the tutoria;
classes under the Joint Cogmittees represent-
iog the Universities and the Workers’ Educas
tional Association; the work of the Rura)
Community Councils ; the series of important
addresses given to the Luncheon Clubs al
Leeds, Manchester, and Oxford and the public

spirit of rotary clubs and other societies ; not
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| east, the increasing attention given to music
5,cm‘,nd the graphic arts in the Press and the
“sﬁrowing interest in architecture, eculpture,
‘Eb?wn-planniug, and the preservation of the
i’tg)ee.uty of the countryside; these are all sigos
ij‘d'f a strong movement in public opinion.
,ijeﬂducation, a8 we in England concsive it, is
,a“omething wider and more atmospheric than
1 wrgenized teaching in school or college. The
“miter is, indeed, an.essential part, but only a

thart, of a large whole which envelops us as
.éwhildreu and as adults, colours our thoughts
itfny its saggestions and presuppositions, and
. denetrates our life, When Wordsworth speaks
D “ The Prelude” contemptuously of
t those formalities, to which,

With overwsening trust, alone we give
8i The name of Education

::nxe is not disparaging the work of good schools,
yP9ut reminding us that their inflaeuce is only
Dart of a more circumambient influence in
| Which spiritual forms move unseen and, for
: s%ood or evil, affect our feelings and our sense.
BPhese influences canmot be created by
'b)rganization, but organization can conserve
i‘vmd concentrate them. Oue of the problems of
‘hdult eduoation in Eagland is how to apply
:’e')rganizabion to influences so delicate and yet
8y, powerful,
P To bring the right teachers, the skilled
serformers, the wise advisers, into contact
_awith the people who want to be taoght, want
'pio hear, want to be guided, is one side of the
tgreat task of organization which lies before us
iin Eogland. This*%ill require large funds—
rands for the better payment of tutors in class-
awork, of musicians for the performaunce of
Mhamber music in towa and country (euough
fhas been done already to show how great might
tbe the influence of first-rate instrumental
fmusiq in Eogland), and of librarians in town
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and country, Thess are maintenance charges
which would be recarrent. Bug the capital
outlay necessary to provide hallg and rooma
in which this many-sided work could be done
quickly and efficiently will also be very large.,
With organization, Eogland would become
the most highly educated country in Earope—
highly educated in the English way. And
the higher education of the people of Englaud
would be one of the best securities for the
civilization und peace of the world,

How, if they were forthcoming, the funds
neceasary to this encouragemsnt of liberal
education among adults should be administer-
ed is an important question, bat a question of
detail rather than of principle. Subsidies
to approved associations of variogs typesis the
form which suggests itself as being in har-
wmony with the fnglish habit of mind, though
our existing practice does not accord with it.
We have been afraid of giving effect to strong
preference for a union between public authority
and private effort,

Bcause such co-operation, including sub-
sidy, meacs trouble, vegotiation, delicacy of
touch, constant watchfulness lest abuses creep
in, we Eoglish (unlike the Germans) have
held ourselves back from it and put up with
a stark distinction between the work directly
uoder public aathority, to which we make
financial grants, and work done in the publicin.
terest by voluntary asgooiations, which weleave
for the most part unaided and uncorrelated,
It is in this new fiold of cloge co-operation
between public authorities (County and
County Borough and Manicipal Councils)
the multifarions variety of ¢fficjent private
associatios that the chiof 1.bours of Boglish
(ss already of German) organizers of adult
education iu its many aspeots will lie. Thgee
who koow the ability and public spirit, of our

and

Fep. 1929.] THE EDUCATIONAL NEEDS OF ENGLAND. 73

best loc;zl officials will feel no doubt as to the

.practicability of such co-operation, or of its

valae. Variety is the great need of England,
bat it should be variety set in a frame-
work of public and s=mi-public organization,
Without organization, variety means coo-
fusion and waste. With organization, it
enriches life by cross-fertilization of experi-
ence and by increasing the number of points
of fresh initiative,

(8) I pass on to the third need for capital
expenditure in Eoglish education,

The non-provided clementary schools, re-
garded broadly as a category, need a great
deal of money for the improvement of their
buildings. Much has been spent on them
during the last few years by members of the
Charch of Eagland and by Roman Catholics.
In consequence of these structural improve-
ments, the non-provided school buildings in
most nrban districts and ic many country
districts would now escape official censure,

. But there are still black cases. And the rural

non-provided schools, almost entirely Church
of Eogland, are in very many cases cramped
in acoommodation, being especially defective
in the floor-space now required for the
best methods of training young children., The
room in which the little children are tanght
is often too small to allow for the move-
ment and wmaterial of the modern iofaut
school.

No one conversant with the history of
elementary edacation in Kngland will fail in
grateful ackuowledgment of the services ren-
dered by public-spirited clergy and devoted
teachers in the parish schools of town and
country. When England-<or the then elec-
torate of Eougland-~was indifferent to educa-
tion, these pioueers did their best in the teeth

of great difficulties to remove the curse of
igoorauce. And, after the passing of the
Eduocation Act of 1870, the non-provided
schools, in contradistinction to the Board
Schools and Counacil Schools, preserved the
educatiooal variety which is vital to the wel-
fure of England. It is true that this variety
was pot fairly spread over the whole conntry.
One type had a virtnal monopoly of the
country parishee; the other type became
correspondingly predominant in the towns,
It is true also that in many cases the distinc-
tion between the two kinds of school was a
distinction in theory and in management rather
tban in fully developed differentiation of type.
Bat the roots of the two kinds of school were
different. Ouve, the non-provided, had its
origins in medieval Christianity; the other,
the provided, drew its philosophy (so far as it
bad a philosophy) from Rousseau. Augustine
and the Pclagians were not more opposed than
were the two types of school in their fanda-
mental conception of human nature and of
grace. And though in educational practice,
as in religious life, the extreme antithesis
between Augustinianiem and Pelagianism is
softened by the exigencies of human ex-
perience, there was, nevertheless, between the
typical non-provided and the typical provided
echool a significant contrast ; a contrast which
still persiste where the denominational school
is, ag it shonld be, av alternative school offered
to the choice of a sufficiently large body of
parents prefetring it,

Bat Mr. Balfour’s Act of 1902 sounded tha
kuell of the dunal system in its old form.
And just as the Act of 1902 superseded in many
vital pointsthe Act of 1870, so, I expéct, will
an Act io 1934, or some earlier year, supersede
the Aot of 1902 in regard to the statutory
position of won-provided schools in single.
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ichool areas, Adwmibistrative convenieoce
s fast makiog this a pecessity. It is absurd
ihat the County Education Comumittees should
se free to pay for dustolio to make the surfece
»f the floor of a school-room hygienic and not
»o allowed to pay for necessary repairs to
;he flror itself. It is not in the interests of
eligion in Eogland that the non-provided
ichools should drop below the standard of
'oominess and bealthiness which tbe interests
f the children require. The principle of
ariety in Eoglisheducation will not be carried
nto effective practice until all elementary
chools nnder denominational management are
& good examples of their type as the modern
ouncil school is of its type,

In order that fruitful variety may be secared
o Foglish elementary edocation, and in
rder that the Counuoty and County Borough
iducation Committees may be fMee to group
chools and distribute teaching power in
he manner which will best serve the
hildren, s remodelling of the Education Act

902, as codified in Part I1I of the Education

wct 1921, is, in my judgment, the most urgent

‘arliamentary need of English edncation.

\nd, second to this in urgency, I should put

he strengthening of our excellent school
medical service.

IL

Bat there is another need, less obvious
thoogh not less urgent, which can be met at
a cost that is relatively small. Examinatione
are poisoning English education. They are a
strong drug which we are using with in-
snflicient knowledge and care.

Examinations in mapy forms are necessary
as a means of selection; as & spur; and as
an audit of industry. They have rendered
great service to edacation in Eogland by
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ronsing it from torpor ; by rewarding merit ;
and by providing a test of ¢ fliciency which did®
pot involve close interference by a department
of government in the internal arrangements
of our independent secondary schools. [n
England, examinations are conspicuously
honest. But during the last twenty years
they have grown enormouely in the number
of candidates examined, and therefore in
the scale of their operation. Mass methods
of examination raise new problems of marking
and of judgment. And the award of com-
petitive scholarships, on the results of an
examination primarily designed to show which
oandidates have reached anapproved standard
of qualifying attainment, introduces & disturb-
ing factor into the problem.

There is a growiug uneasiness about the
effects, direct and indirect, of examinations,
especially in secondary education. A very
large sam of money is spent annually on
examinations, but no scientific study on a
comprehensive soale is being made of their in-
flaence both on the boys and girls who are
candidates and upon the work of the teachers,
or of the administrative problems which would
arise if an attempt were made to apply to
secondary schools in general the principle of
taking into account in the finsl award of the
certificates, the record of the pupils’ work
and condact at school. Even the Schools
Examination Council, which has done valn-
able service in comparing the standards of
the varions examining bodies, is not equipped
with the steff of skilled investigators, « or
with the fands which a thoroughly scientific
and experimental icvestigation into the-
whole —wobject would require, No single
examining anthority oan review the problem
in all its bearings, No consultative committes
or commission of the ordinary kind oould
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grapple with the subjeot as it needs to be
grappled with, because the materials on which
8 judgment should be baged lie in a corsider-
able degree outside the knowledge of in-
dividual witnesses, and are not yet available a8
a basis for discussion by a committee however
able and representative.

What, 1 submit, is needed, in order to show
how the maladjustments of our Iluglish
examinations may be lessened or remedied,
is the appointmeut, by Government, for a term
of years, of an investigator, with a very com-
petent staff of assistants and with funds to
meet the cost of statistical, psycbologicsl, aod
educational inguiries, with instructions to
examine thoroughly the working, the results,
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and the repercussions of the examinations nov
sffccting Euglish schools and colleges, and t
report from time to time the results of hi
investigations, The annual cost of such aua in
vestigation would, [ estimate, ba about £18,000
This would be *02 per cent. of our total annuoa
civil expenditure upon all grades of education
or "12 per ceut. of our annual civil ex
penditure on those grades of school an¢
college which are now specially affected by
the examisation system., Bat by this smal
expenditure great improvements in the whol
of our national education wounld probably b
secured.

—By the coariesy of thc Author from Th
English Review, Juny, 1920,

Approved as a Text-Book suitable for School use,
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THE KURUKH VERB
By Mr, L. V. Ramaswam Iver, M.A,, BL,

Maharaja’s College, Ernakulam,

MONGST the Dravidian dialects, Kurukh
- & —the language spoken by more than
half a million people in the western portion of
Bengal and the  adjoining localities of the
Central Provinces—has been, in the process of
its development, subject to a very large degree
of foreign influence. This influence has
affected mainly its vocabulary and syntax
and only to a small extent its grammar. One
would expect Brah@i—that isolated Dravidian
dialect of Baluchistan—to show the greatest
degree of external influence, surrounded as
that dialect is on all sides by Indo-Aryan ;
but, as 1 have shown in another paper of mine
in the columns of this journal, on “ The Brahai
Verb, ” the grammar of Brahtli bears only a
surprisingly small degree of foreign influence
in the region of grammar. The two language-
systems lying contiguous to the Kurukh-
speaking area are Indo-Aryan and Austric.
Of these, the former has exerted an influence
over Kurukh grammar, the nature of which
can no longer be doubted ; the latter, too,
probably has made its influence felt on
Kurukh in certain directions, though the
character and extent of such an influence
have not been definitely determined.

Uadeniable as this foreign influence is on
some of the extrinsic aspects of Kurukh
grammar, there is no doubt that the das:c
structure of this dialect is Dravidian. This
fact can be clearly proved by. an analysis of
the Kurukh grammatical forms and their
relationship to common Dravidian. No
systematic attempt has so far been made to
bring out fully, by means of a thorough
analysis, the Dravidic basis of the grammati-

(Fer. 1929,

cal structure of Kurukh, The Linguistic
Survey of India offers only meagre observa-
tions ; Ferd. Hahn’s grammar is neither
exhaustive nor scientific and the recent volume
by Grignard (Calcutta) does not treat about
the philological aspects at all, In this paper
I shall try, through a discussion of the verbal
forms of Kurukb, how they in many respects
bear an uamistakable relationship to common
Dravidian,

. Classification of Kurukh Verbs: Grig-
nard in his bulky treatise on Kurukh Gram-
mar classifies Kurukh verbs into eig/? main
types, grouping them on the basis of the
essential forms of what he calls the primary
Zenses :—The Infinitive, the Historic Past and
the Future. This classification is highly com-
plicated. For the purpose of a broad survey, a
classification of Kurukh verb types like the
following would suit us better :—

1. (@) Verbs whose past tense forms are
formed with the help of a consonant introduc.
ed between the radical and the flexions, e,

(to make) kam- kam-ch*
(to drink) on- on-d-
(to do) nan- na-j-
(to be satiated) ur- ur-ch-

(b) Verbs whose past tense forms show
merely a doubling of the final consonant of
the radical, eg.,

(to stand up) ij ijj-
(to plant) id idd-

(¢} Verbs whose past tense forms show

the assimilative influence of a -t-, eg.,
(to wound) khos khott-
(to pick) * pes pett. -

* -s or -ch is used in the case of all words like
kam, which, through the characteristic hiatus,
indicate a lost vowel, probably palatal in charac-
ter, 'The derivation of -ch from -t (vide below)
was probably hastened by this lost palatal vowel.
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2. Verbs whose past tense forms show no
intermediate sounds between the root and
the flexions :

(to go out) urkh- urkh-
(to cut) tar- tar-

3. A number of verbs like ir (to broil),
mul (to tie hair), ui (to place), etc., which take
a euphonic hiatus-filler between radicals and
all inflectional endings beginning with a
vowel. It will be observed that the terminal
sounds of radicals of this class are vowels or
Lnorr

. THE PRONOMINAL ENDINGS.

At the outset, it is worthy of note that
Kurukh observes, unlike other Dravidian
dialects, gender distinctions (masculine and
feminine) in the first personal and the second
personal forms of the verb, There is no
need at all to think that this distinction of
gender in the first and second personal verb-
forms should bhave been introduced as a
result of foreign influence. Possibly, it is
orly an extension of the gender-consciousness
to forms which in common Dravidian are not
affected similarly.

The terminations for the masculine singular
are all clearly Dravidian. First person
singular -an (from -an or -on}, second person
singular -ai (¢f. Tamil, Kannada and Brahti
2nd person tense endings) and third person

singular -as (<ay <ay <a, the demonstrative

partiele of Dravidian, ; being the palatal ofl-
glide*). Compare the Kurukh demonstrative
pronoun as,

The feminine forms show slight modifica-
tions owing to the introduction of the feminine

* The glidé ; developsinto s or § in Kurukh in
other instances also : Khoy, Khojjkan, etc. -
XXXV-11

14
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ending -i-* between root and flexion. That -i-'r‘:
is a feminine suffix derived, probably ata very .
early stage, from Indo-Aryan (¢f. Dravidian
-i in Tamil kallan, kalli, etc.) is shown by the
following instances from Kurukh :(—Suffix
aha and ahi (fem.); kukko {boy) and kukkoi
(girl); alas (man) and ali (woman); ingris
(younger brother) ingri (younger sister) ; etc,

— o  p—

It will be observed that the characteristic;
tense-signs are dropped in the feminine,
forms.

An interesting commentary on the absence .
of tense-signs in some of the feminine forms|
is furnished by Ferd, Hahn's observation that.
the first and the third person feminine forms.
are only used in the conversation of women
amongst themselves, while in conversation
with men the masculine forms are used,
instead. Tense affixes are thus found to be.
associated closely with the consciousness of |
individuality. .

(Feminine 1st person (singular) is formed
of i (feminine affix) + an; 1ian > en (by.
mutation).

2nd person : i (feminine ending) + i (2nd
personal ending) > 1.

3rd person: The present tense shows i
while the past has &. ‘

The plural forms for the present do not
ordinarily } show the gender distinction,

* Grignard's observation that the hiatus in the
1st pers. sing. fem, of the past tense stands for
a lost k-, has nothing to support it.

t Is the -i- of adigahi, etc. (the oblique inflectional
forms of the fem neuter a{, etc ) merely euphonic
as Grignard suggests ? The fact that -i is retained
in post-positional combinations points to the
contrary. h )

- Ferd. Hahn, in his Grammar, however gives
different forms for the Masculine and the
Feminine in the Plural also.



78 THE EDUCATIONAL REVIEW,

because probably the group-consciousness
denoted by plurality subordinated the gender
feeling. The demonstrative termination -at
is employed for the inclusive first personal
plural form as distinguished from the exclusive
plural which employs the common Dravidian
-am. The exclusive plural pronoun is em
and the inclusive ham ; the root form is em ;
nam should be considered to be of later

origin ; the verbal ending -at is also similarly

of later origin, being used both for the
masculine and feminine alike,

The second person and the third person
masc, and fem. plurals have .r, the common
Dravidian epicene plural ending. A distinction
between these two persons in the present
tense is observed by the characteristic present
tense ending -d- being dropped in the 3ed
person and by its being replaced by an -n.
which presumably is a euphonic hiatus.filler.

Il. THE PRESENT TENSE,

The present tense ending is -d- which is to
be related to Kannada and Telugu -t- or -ut-
appearing in the present tense forms of these
languages.

This tense affix appears in the singular
only in the masculine gender, because for the
feminine the employment of the gender affix
i- was felt to be sufficiently distinctive
(except in the 2nd person where .d. g
retained to prevent confusion with the 3rd
persor: singular feminine),

In the plural, -d- appears in all the forms of
both genders.

Kittel’s opinion that this affix is probably
:he intermediate demonstrative ut is the only
plausible explanation possible for its origin,

IV. THE PAST TENSE,

The idea of the past tense in Kurukh is

lenoted by two different affixes -t- and k-,

[Fes. 1929.
(@) The affix -¢-,

Except in a small group of verbs (class 111
above) like -ir, mul (to tie hair), tai (send),
ui (to place), etc., where an intermediate
"y~ appears in the past and in the future, it is
exclusively the past tense forms which show
the affixes. This fact points to the in-
troduction of a special past tense meaning,
primarily through the employment of these
affixes. Let us now examine each of the
types separately :

Type (I) shows s or j in roots ending in
simple nasal m or n, and .d. i roots ending
in -n, Co

If these intermediate sounds confer the
idea of the past tense—as they undoubtedly
should be presumed to do—they have to be
related to the common Dravidian past tense
affix -t-, and this -t- should have become
palatalised®* into .ch- or j after the simple
nasal m or n, and assumed the cerebral value
-d, by assimilation-after the cerebra]
-j does not stand for the developm
hiatus-filler,

-m, -s or
ent of a

Type 1 (4) shows doubling of the final
consonant. What is this doubling due to?
All the examples given by Grignard show
that the verbs of this clags show as final
consonants of their radicals, -j or ~ch., a fact
which goes to show that here too assimilation
was at work in convertin
affix -t into .j or -ch, as the case may be
There is one class represented by jid. and.

idd- as past tense base, Here again the
existence of an criginal ¢.

.nto -d-} can be postulated,

g an original past

» C e ——————————
iy ompare the palatalisation of the past affix
(to0k) for eduomn Malayilam form like cdich

- - U etc., and simj H .
Toda and Kedagu, similar instances in

{which ‘éhanged
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Type 1 (¢) shows the old -t clearly, the final
s of the root having been entirely absorb-

ed ;—st > -tt.

Type 11 represented by only two verbs urk
(to go out) and chark (to open) shows no
intermediate consonant at all. The past
tense affix -t was probably originally employ-
ed here ¥ ; later, a different affix was used,
resulting in the absorption of -t-; for, as we
shall see below, Kurukh denoted at a later
stage the idea of the past tense in this and
other cases by a different affix -k- (which it
did in all the above types).

6y The affix -k-.

The other past tense affix employed in
Kurukh was -k- which appears in all past tense
forms except in singular feminine, 3rd per-
sonal masculine singular and plural and the
3rd personal feminine plural. In the com-
pound tenses formed of the bistoric past and
auxiliaries as in eskan be’edan (I have
broken), etc., k appears in every one of the
forms, There is no doubt that the -k- does
confer the distinctive idea of the past.

We have reasons to think that in primitive
Dravidian several suffixes should have been
employed to denote the tense ideas : -v. (< vai,
to place); -k- (< kai, to do); -t- (< atu, utuy,
the demonstratives) ; the demonstrative parti-
cles i and a. In the course of the development
of primitive Dravidian into the different
dialects and sub-dialects, a division of labour
seems to have taken place and specialised
values attached to these affixes. The vestiges
of the specialisation are found in extant
forms of the various dialects : .

#* Or it may be that these two roots which
bave final -kh failed, for euphonic reasons, to
accommodate the old -t-.
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Tamil bas -vu for the future, -k for the
present and sometimes for the future, and -t-
and -i- for the past; Kannada employed -t-
for the present, -vu and occasionally .k for
the future, and -i- for the past; Telugu used
-t- for all the three tenses, besides other
affixes. Gondi retained -t- for the present
and the past, and chose -ku for the futare,
Kui retained -t- only for the past, Brahfi
chose both -k. and -t- for the past and -vu
for the future, And Kurukh has -t- for the
present, vu for the future and both -t- and -k-
for the past.

It appears on first examination very strange
why two different past terminations should
have been employed. The laws of meaning-
change do not permit of the use of two equi-
valent suffixes for the same tense at the same
time producing a redundancy, unless carefully
differentiated for phonetic or semantic reasons
as in the current use of Tamil past affixes -t-
and -i-. The only plausible explanation, in
our opinion, is that the old common Dravi-
dian affix -t- became so very much changed

-in Kurukh (aod in types II and 1II above it'

either disappeared altogether, or was not:
accommodated at all) that its significance was.
lost sight of and that a new suffix -k- was
employed to bring out clearly the idea of the
past.

The fact that -k- appears prominently in
almost all past tense forms and further, the
great phouological changes undergone by the
affix -t- in the places where it appears, point
to the priority of the origin of -t-. This
receives confirmation from the fact that the,
middle voice forms of Kurukh—certainly a
later formation with the help of the infix -r— '
entirely fail to show the affix -t- or its devel. '
opments -s-, -j-, etc, For instance, kam (to
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make) in the active voice past tense be-
comes kamch, while in the middle voice past
tense it becomes kamr-, the .r- being the
middle-passive infix.

-k- was omitted in the third personal mascu-
line singular and plural most prabably because
its employment was felt to be less essential
here than in the first and second personal
forms which signify a more intimate relation-
ship between the speaker and the person
spoken to ; or it may probably be that -k-
(which appears in all the forms of the com-
pound tenses) was dropped off from the third
personal masculine singular and plural for the
aforesaid reason,

V. THE FUTURE TENSE.
The future tenses are characteristically
Dravidian.
First person :—
-on < -von < -vu+an (the pron. ending),
The affix -vu is a common future affix of
Dravidianderived from vei, #o place, Compare,
for the absorption of .v-, Brahti future end-

ing -o-, etc. "

Of all the tense-endings employed by -

Dravidian, -vu seems to be common to most
of the dialects Tamil, Kannada, Tuly, Kui,
Kurukh and Brahfli; -vu is employed in the
southern dialects also as a noun-forming affix,
The earliest tense-form in Dravidian was, as
Caldwell aptly remarks, an aorist formed with
the suffix -vu which subsequently acquired a
future signification,

.vu as a noun-formative exists in a few
Kurukh words like khalb (theft) where -b {s
from an-older -v (¢/. Tamil kalavu).

Vi, THE PRESENT GONTINUOUS TENSE,
-This tense is formed by the introductian of
an affix -I- between the radical and the flec.
lions, e.g., esaldan (I am breakiog), etc. I am
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inclined to relate the infix -1 here to il or -al,
the locative affix of Dravidian. Alternatively,
-1 may be traced to -ir ; ¢f. Tamil seygiren.

Vi, THE PRESENT PERFECT TENSE.

This is formed with the help ot the auxili-
ary be'e, fo b¢; be'e is to be derived ultimately
from the Dravidian root 82 or av which has
the meaning “to become” in South Dravi.
dian. avu > vu > va (through loss of initial
stress) > v& (through compensatory lengthen-
ing of enunciative vowel) > be > beye >be’e.
As the hiatus in Kurukh words marks the
place of a sound (vowel or consonant) which
has fallen out, be’e, the auxiliary verb has to
be traced to an immediately preceding form
beye and the y has to be corisidered as a
hiatus-filler between the supporting final
vowel and -e of the root. (cf. ba’ana, ci'ina).
The final e of be’e should be considered to be
one of those “adventitious” vowels which
Grignard regards as “ belonging neither to
the radical nor to the flaction but only as local
and momentary help to pronunciation.”

VIil.  THE PAST FUTURE OR THE FUTURE
PERFECT..

The future tense of Kurukh verb khach (to
complete) is added to the modified stem of

the main root in order to express the future
perfect idea, e. g,

esn/khachon (I shall have broken),
esa kbachos (he will have broken), etc, etc.

kbach of Kurukh is cognate with ka] of
Tamil, Malayalam and Kannada, and with

Telugu kad, all of which have the meaning
Lo complete. .

Tbe Igperatives are formed with the
demonstrative particle & for the present, the
lengthening being characteristic of the im-
perative ; while the futyre imperative has ¢,

Frb. 1999,]

probably a modified variety of the dem.
particle a. -
X. MINOR VERB FORMS.

(@) The subjunctive idea is expressed by
the addition of -nekka to the verb form, e.g.,
esdan nekka (if I break), etc.

nekka is presumably derived from a form
more or less similar to anekka < agi + n+8
kkal (Tamil) meaning if it happens so, where
agi is the past of ag or av (to become) ; -n is
the hiatus-filler, -a- the relative participle, and
-kkal or -kal expresses the conditional idea in
Tamil; c}" Kui -ka in gite-ka, ete,, expressing
the conditional meaning,

(0 The present adjectival participle is
formed with the ending -nu added to the root
(esntt, breaking); while the past adjectival
participle is formed of the root + ka. Ferd.
Hahn identifies --n@ with the locative
termination of Kurukh, but it is possible that
-nu of the participle is either the stress-
modified or the metathetical form (with a
lengthened enunciative vowel) of -in which has
a genitival force in many Dravidian dialects.
For metathesis in Kurukh, compare n&* (who)
< an.

* The alternative explanation of né as being
derived, through displacement of stress from enne
(¢f. Tamil enna) seews to me to be untenable
because such a displacement of stress has not
affected any of the other interrogatives all of
which show ¢ initially.

There may be some apparent objection relat-
ing to Kurukh n¢ wbich is used for persons
only, with @n or enna which is so very generic
that it has in some of the southern dialects come
to imean why; but the difficulty is removed by
Grignard’s observation that " n¢ making essen-
tially an abstraction of sex and to some extent of
nature, is a word of signification even more
generic than for instance al."” [t is clear, there-
fore, that the original meaning should have bee:n
very generic,—a fact which makes its relationship
to @n or enna unequivocal.
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(¢) & in k& of the past participle is probably
cognate with the relative participle ending of
common Dravidian (Tamil nadanda, etc,) as
its usage partially corresponds to that of a
rel, part. Compare the terminal i of Brahtli
past participles. Vowels in final position in
Kurukh show lengthening (vide Grignard,
page 12).

(d) The present continuous alternatively
and the past continuous exclusively are
formed with the help of the Hindi auxiliary
verb lagna. The Hindi auxiliary ra/kna is
employed to form the plu-perfect. In this
connection, the Kurukh infinitive ending
na should also be explained as being of Hindi
origin, though it would be tempting to
investigate the relationship suggested by the
purely Dravidian Tulu infinitive affix ini
(< il +1).

(¢) The aoristic participle is formed with
4, a lengthened demonstrative particle, eg.,
est, breaking,

(/) There are two sets of conjunctives in
Kurukh: the simple and the periphrastic,
The former has both present and past forms :
the present conjunctive has the affix ar, while
the past is merely the base of the past tense,
Grignard describes the conjunctives as “a
short and convenient substitute for adverbial
phrases,” as in bandukan hoar endr kalay-
dar? (Where do you go carrying the gun ?)
So far as the past simple conjunctive is con.
cerned, only a purely adverbial force of
manner is implied; whereas in the simple
corjunctive of the present and in the peri-
phrastic conjunctives (in which latter the
affixes employed are ard, dara and the particle

ng, however, in Kurukh is used only for
persons, while endr < endr < end, (by the
assimilative intluence of alveolarn) < en -+ adu)
stands for what.
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;) the original adverbial idea seems to be
hat of zme. '} -ar (of the present conjunc-
ive) and ar& (of the periphrastic conjunctive)
rre time-affixes, they should be related to
dravidian ed or ad meaning fime. In this
:onnection, Kannada conditional affix -ar,
are may be compared, Kittel observes that
he older form of the affix in Kannada is ad.
[t is quite probable that the time-idea (origin-
illy implied by the affix) may have develop.
:d into the conditional idea in Kannada.
Kurukb, however, does not express the
sonditional idea with the affixes -ar, -ara, but
preserves more or less the old time-idea.

(¢) An instance in which the ancient
root -ir has been active in Kurukh is the
middle and passive forms of verbs, eg, cirna,
to be given, the passive of ci'ina, to give, etc.
No separate root meaning 20 be or fo exist,
corresponding to common Dravidian, is
meationed in Kurukh grammars; but the
root appears, I think, in argan (yet to be).
Compare, in this connection, the use of pad
(to suffer) in Tamil, Kannada and Telugu
and of apini (to be) in Tulu for expressing
the passive meaning. Compare also the
Passive infix -uvr- of Malto, which the
Linguistic Survey describes as the reduced
form of a verb substantive,

Different shades of meaning are expressed
by the middle voice forms with the infix -r-,
Grignard says that “ the putting of a verb in
the middle voice is equivalent to qualifying
it by an adverb or an adverbial phrase,
implying reference to the agent's individual
virtues, etc.” Another peculiarity with regard
to the middle voice is that the middle voice
forms of causals (mostly of Hindi verbs
with -aba’and) arise not from these causal
forms but from the radicals directly, though
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the meanings are developed from the causal
meanings themselves.

The existence of a large number of causal
forms (both of the Dravidian and of the
Indo-Aryan varieties) has complicated the
formation of the passive voice. In my
opinion, the original infix -r- was used for
both the middle and the passive voices, as
numerous instances show the same forms for
both, But in some cases passives were
formed from the causal forms and yet with
meanings passive to the original active forms,
This confusion arose, I think, from the
constant practice of forming passives from
-ta- causals with active meanings, which in
their turn had been formed from intransitives.
The confusion was caused by the wrong
feeling that the causal forms should in all
cases be the elementals from which the
passives should be formed. -tar which occurs
as the passive affix in many cases like
cifdrna, to be given, should be considered,
therefore, to be a case of the wrongly intro-
duced causal affix -1a-, -r alone being the
passive middle infix, Correct forms with -tar
directly from -t&- causals also exist,

-rtdrna appearing as the passive affix of
causals with -aba’ana, is a strange formation.
Evidently the causal form of these words
(mostly of Hindi origin) was forgotten, a
middle voice elemental was formed with the
infix -r- added to the radical, and tken the
passives were forimed with -tar,

Causative verbs in Kurukh are formed
with the following different suffixes:
'(.1) -ta'a, -da'a, -d-
(2) -a'a, ° -aba., -amba-

The first group of causal affixes is to be
traced to common affix -t- ( < at, demon-
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strative) found in Southern dialects, ¢ g,
Tamil vi}tu from vi}, to fall, etc. The same
affix is found in GOndi, ¢g¢., kitana, to cause
to- do, from kiana, to do, etc. Grignard
suggests that ta’s, etc., may contain the Hindi
causal affix 4, Possibly ; but the Dravidian
character of -t- is unequivocal.

The second group looks like a borrowing
(with characteristic modification) from Indo-
Aryan affix -& as in Hindi kar-a-na from
kar, 20 do. There is an affix -vi or vu which
is very active in the formation of causal
verbs in Southern dialects. It is possible
that this -vu may lurk in Kurukh -8'ana,
-aba'ana and -amba’ana. Recognising as
we do the influence of the Hindi causal,
we yet cannot entirely dismiss the possibility
that these Kurukh affixes may contain in
them the vestiges of an ancient common
Dravidian -vi or -vu. In any case, we seem
to stand here in the rather dim borderland
between Indo-Aryan and Dravidian.

Negative verbs proper,* with fully dec-
lined forms are conspicucus by their

* There area few verbs like balna (aot to know),
polna (not to be able) and ellna (not to see) which
contain the negative meanings incorporated in
them. If, following Kittel, we consider the
original negative-forming particle of Dravidian to
be only -a, then it is clear that its presence should
have been lost sight of in Kurukh verbs formed
from Kurukh mala ; thus malkas, maldan, etc., do
nst show the -a- though the negative meanings
are retained.

Similarly, in my opinion, the original negative
particle may have been ignored in the above
negative verbs, The radicals bal, pol and el
( < er + al) should be respectively related to
val or bal (to be strong, etc.) pol (to be sufficient,
etc) and to er (to see). Alternatively, it
might be suggested that the negative meanings
were probably conferred by an older -al without
the final -a, which -al was blended with the
radicals, Anyway, the words are not Indo-
Aryan borrowings, as the relationship in meaning
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absence in Kurukh. In this respect Kurukh
may be compared to modern Tamil and
Kannada which in many instances simply
post-fix negative particles i///a and alla tc
verbs. Kurukh, however, prefixes mala. Malj

in my opinion, is from valla < valla < alla
Kurukh mald combines the functions ol
Southern a//la and ://a; malla. malkas anc
malyas described by Grignard as negative
verbs should all be related to the form mala
ambna expresses prohibition and depregia
tion in Kurukh as in ambi elca (do no
fear) ; the literal meaning of amb in Kurukt
is 2o leave out, to separate. 1 think that th
source-root is probably ey, 20 separate, to shoot
etc.

Not pyet or yet to be (which is the litera
sense of the form) is expressed in Kurukh by
arga; argd < irga (from ir); for initial a- o
Kurukb, compare alk, % Zlaxgk with Tami
ili; arkh #o dig, with Tamil idi. Grignard"
suggestion that Kurukh aergan is probably
related to arg-, 70 ascend is far-fetched
Though the ancient root ir does not exist at
such in Kurukh, as it does in Brahai anning
yet, in my opinion, it forms the source o
argi,

The same root appears with the meaning
“yet” in South Dravidian :

Kannada-Tamil : inoum < indkum < idkumr
< idrkum < irkum (future of -ir.) Ior the
change of nk > nn, Compare Mal. dative
ending -nnu from old Tamil nk.

Telugu: inka < intka < itrka < irka.

and form of Kurukh bal (not to know) to Kannadsa
bal (to know), of pol to Kannada pol and of el te
ér (Kurukh) cannot be easily dismissed from
view. Compare balli (I cannot) in Tulu, while
in Kannada ballenu (I know), etc., the origina
affirmative use is seen. For the radical, compare
also Tamil vallu (to be possible), etc.
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The Gerundive ending -age* wmight
be compared to Southern -ayi (< agu, to
become) and Brahlli obligation ending -oi.
Both in the South (¢/. pasugirattukk-aga, for
speaking) and in Brahdi, the usage corre-
sponds to that of Kurukh. Or we can, with
Grignard, explain the ending as merely the
dative termination -ge added on to the Gerund
base with final 3, and compare it to the
dative form of the personal pronouns, engage,
etoy

The substantive 1eré mant (to become)
of Kurukh, with its equivalents in Gondj,
Brahti and Kui, does the duty of the
defective substantive verb ul of the South.
Kurukb wmanim (verily) and manar (in the
character) arise from man. An initial v.
sometimes becomes m in Kurukh, eg., vin (to
hear) of old Tamil, mod. Telugu, etc,, becomes
menna in Kurukh; Kurukh matas, Auséand
is from the root v&l, Zo marry. The dorsal
glide before u. of ul is common even in the
South ; a full v. developed (as in numerous
instances in Gondi) from the dorsal glide
very probably changed into m- in Central
ind Northern Dravidian. The development

f a similar initial m- from older v (< \\;)

* The same form occurs with the same mean-
ng only in one dialect of Indian Austric, and
herefore the Austric word in my opinion is only
\ borrowing from Dravidian. Is it not significant
bat so many dialects like Brabii, Gondi, Kui
ind Kurukh should possess this form ?

Similarly, mandi (food) oceurs in Indian Austric
lso ; but, as the Linguistic Survey does not show
ny connected word or radical in Indian Austric,

am inclined to regard it also as Dravidian and
5 relate it to vp (to eat), the initial m- being
erived from the bilabial development of the
orsal glide, and the final -ndi showing the affix
ti exactly as in Telugu tindi (food) from tin (to
at). .

[FeB. 1929,

is illustrated by other Brahfi words than
manning (to become).

Another defective verb falna shows the
present continuous and infinitive forms
ounly. Dialectally in Kurukh we also find
ata/ with the same meaning : ¢ be so and so
wholly, as in id panna tali, this is iron. Is
this word Dravidian ? Indian Austric shows a
similar form Za/en, etc, with more or less the
same meaning ; but if aza/na is the original
form, as it probably may be, then the simi-
larity to the Austric form is worth nothing,
-1 is only the continuous affix and therefore
the radical reduces itself to ata. Is ata then
originally an adaptation of the demonstra-
tive? The usage and meaning of the form
seem to support this view.

TABLE OF KURUKH VERB FORMS,
(1) Present Tense.
-d- as characteristic tense ending in mascu-
line singular and plural and feminine plural.
Root: es (to break.)

, ( esdan
Masculine singular ... { esdai
esdas

esdam ‘exclusive)
esdat (inclusive)
esdar
esnar

Masculine plural

es’en
Feminine singular ... < is'di

i’s
Feminine plural : es’em, esdat, esdai, esnai.
(2) Past Tense.

. k and -t- as tense endings varying with
the forms.

Class [, (a. eskan, eskai, es’as (masculine

singular)

es’an, iski, es’s (feminine sing.,
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, . s

(6) ankan, etc. (masculine singular) (7) Cansative verbs are formed with the

anya, etc. (feminine singular) suffix -ta (compare the use of the ending -t ms
Tamil-Kannada causal vijtu < vil, to fall),

y

11. (@) barskan, etc. (masculine singular)
-a%-, -aba, -amba-, etc.

bars’an, etc. (feminine singular)

1

(b; manjkan, etc. (masculine sing.) (8) Gerunds are formed with age, eg.,3
nan’jan, etc. (feminine singular) esage, for breaking. e

HI khottan, etc, (mas. singular) (9) Pres, Part. with na, as in esna (whichl
‘khott’an, etc, (fem. singular) is merely the Infinitive form). t

1V. ukhan, etc, (masculine singular) (10) Past participle with -kg. :

ukh'an, etc. (feminine singular) (11) Aoristic participle with -1,

(3) Future Tense. (12) Conjunctives with -ar joined to the

(Tense ending o < older -vu) radicals. ;

es’on, etc, (13) Pronominal endings. B}

(4) Present Definite. Tense ending -al am en .
used as an infix. a ; .
esaldan, etc. s i L

(5) Perfect Tenses are formed with the . am .
aid of substantive verbs be'ena (< igu), t,
khacha (cf. Tamil ka}i, to complete), at at s,
(6) Middle and Passive Voice forms are ar ar .
formed with -r- (< ir). ar ar e
54
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q HETHER we take education to mean
] the fostering of growth, or the training
1of character or the development of individual-
dty, the home and the school have to be
recognized as the agencies of education, For
the drawing out of the latent capabilities of
the child or for enabling him to have a com-

‘plete living, one has to look to the home and
lthe school.

«

1 Education is both a negative and a positive,
A checking and a helping, process. We must
therefore consider the home and the school to

icheck while helping, and help while checking,'j

(the growth of the child, They should be ready
jand capable to perform a negative and posi.
~ tive function in the work of education. The
wisdom of the home and the efficiency of the
ischool are tested by the judgment exercised
JIn restraining and helping the development of
;the child or in directing his future progress.

¢ The educationist faces his greatest difficul-
-ties in the early years of the child. From one
point of view the-child is neither moral, nor
iimmora) but non-moral. From another point
gof view he is plastic and pliable. From a third
tpoint of view he is helpless and dependent,
#In short heiis educable because of his unform.
jed nervous connections and his ready-to-be-
gformed habits of mind and body. [t is the
%usiness of the home and the school to
¢form correct habits of children. It is the
aesponsibility of the home mare than the
School to form useful habits in children—use.

“ful tn tham and alen ta the society.  Flahiea
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are formed early in life and the child is greatly
dependent upon home,

The child takes much from bis parents and
the home is his first environment. The
parents are responsible for the bringing forth
and bringing up of children.. The diseases of
parents are in some cases passed over to the
children as well as their mental deficiencies.
Consumption is hereditary and so is insanity
in some cases. There are other diseases that
are also passed on from one member of one
generation to that of the other. The record
of the Jukes and the Kallikar families has
demonstrated satisfactorily the need of caution
in marriage and in the upbringing of child-
ren. Education can be given only with refer-
ence to the nature of the child and the progress
of the child will depend to a great deal on his
endowment.: There are diversities in children
and differences in their progress. T'wo children
receive the same training, go to the same
school, learn the same lessons and are instruct-
ed by the same teacher, yet one is clever,
another dull, one understands more easily
than the other, and one shows greater advance
than the other. What is the reason of this
difference? Is it not endowmental difference,
is it not due to heredity ? Llugenics has shown
some way of improvement of future genera-
tions. It is the duty of parents to profit by
the knowledge. Given good material, the

: school will raise'good buildings. The school

carries further the work of the home. The
home comes first and the school after.

The family is the patural society of the
child. He is reared in it and is connected
with it by ties of blood and association of
kith and kin, The family has ample opportu-
nities of studying the child and attending ta.
the developmt_znt of his individuality. If

—————a
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environment for the growth of the child. The
school and the teacher are not as intimate
with and close to the child and their influence,
not as great as the home and the family.
Thus the early but the most important part
of the education of the child is, or ought to
be, given in the home. '

The child is highly suggestible and the
parents are in a favourable position to make
suggestions to the child. The child is weak
and the family strong. The weaker accepts
suggestion. The family is thereforein a posi-
tion to convey suggestions to the child not
only because it is weak and uneducated but
also because the child is always with them
and they have ample opportunities of finding
out the right moment to suggest to the child.
Further the family or the parents are better
able than the teacher to modify conditions in
such a way as to make suggestion effective.
They have what the teacher does not possess,
the relationship of blood, by which the child
feels that he is one with the family and is
willing to carry out their suggestion.

As with suggestion, so with the tendency
tq imitate, The child more readily imitates
his parents than outsiders. He imitates, firstly
because of his love for his parents, especially
the mother. There is the inborn tendency in
him to do what the people round about. him
do. In the early years his surrounding is
limited and the parents naturally serve as the
first model for him. He imitates the move-
ments of his parents, their talk and their
gestuses. This is because of the human
pature to gain mastery over the environment,
The child imitates his parents because of their
superior position and because of his love for
his parents.

The parents are in a position to enforce
more effectively their orders and commands,
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inasmuch as they can regulate better rewards
and punishments for they have greater author-
ity than average teachers. Whereas it is
possible for a child to appeal successfully
against the decision of a teacher, he cannot in
nearly all cases get the decisions of determined
parents altered, annulled or reversed. The
authority of parents has been acknowledged
and admitted from time immemorial and it
has become a course of nature that parents
give orders and children obey and carry them
out.

It is obvious that the family because of its
position and because of the nature of the chilc
has got a very great influence upon the train
ing of children, particularly in their early
years. In most cases the parents are to bt
held respousible for proper training of children
They will have to know the nature of sugges:
tions and should decide upon the righ
moment to suggest. They will have to oot
that too much of suggestion impairs the in
dividuality of the child. On the other hanc
the doctrine of the freedom of the child i
fraught with the dangers of encouraging idic
syncracies of children, unnecessarily and some
times harmfully. The work of the parents i
like that of a wise judge. They must folloy
a line of action impartial to the child and
impartial to the society.

It is the duty of parents to regulate their
own lives in such a way as to offer a good
model to children, Their good as well as bad
lives influence children, It is an accomplished
fact that with a few exceptions educated anc
cultured parents have educated and culturec
children, An educated father by his example
leads his children to form good habits o
speech and expression. In the same way
punctuality and truthfulness, honesty anc
helpfulness are learnt by children througl,
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)
imitating their parents, for whom they have
sympathy and love.

The home as environment is a great
educational factor, Children brought up in
good surroundings create within themselves
a love for cleantiness and an appreciation for
beauty. They form habits of hygienical
living. Summing up all this we can say that

the early education of a child is the result of

" the efforts of parents and of home influence.
Habits of mind and of body are founded at
“home. The parents are surely to hold
themselves responsible if their child is not
. brought up properly as they must congratulate
' themselves for his good and useful early
training. Children imbibe the ideals of their
family and the spirit of its tradition. If
family ideals are worthy and family traditions
t honourable, the child has got a line marked
l'out for him towards his future progress as a
| good man and a good citizen. Added to this
if the family is regardful of the influence
and usetulness of society, it will educate or
provide the aim of education of its children
not only as the members of the family but
also as individuals of society. In other words
the family ideals aod traditions will not remain
too narrow and individualistic but will widen
into social aim. A child brought up on such
ideals and traditions will not find it at all
difficult to adjust himself to society without
at the same time allowing his individuality to
be crushed by the society. The aim of
parents should be to turn out individuals with
social attitude in life,. When this is done the
school, which is the next stage of education,
finds its work easy and the child receives a
quicker and more economical education,

School-going .children are not away from
home and family influences, They spead only
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a part of their time in school and the rest is
spent at home. The teacher, however he may
try to attend to individual pupils, is incapable
of exerting his influence as much as parents,
The parents because of their relationship
with the child stand in a position to study his
qualities and tendencies from the very
beginning of the child life. A teacher in the
class has limited time at his disposal and
within this short time he is to attend to a
group of children of different nature. Thus
though he may strive hard to foster growth
and development of the individuality of
children, his attention is given to the group as
a whole and in the group the weak come
first. We cannot overlook the fact that
schools tend to level down differences of their
pupils. Tt is painfully true that the school
as it is bas not the time or the means to give
extra attention to above the average child.
School teaching and its work and activities
bave a reference to the average pupil. The
fact that some pupils distinguish themselves
more than others is to be explained by family
influences and the home environment.

The school cannot succeed in its aims
unless there is sympathy between the
school and the home. There must be some
kind of similarity between the home and the
school with regard to ideals, traditions and
activities. At any rate there should be no
opposition between the home and the school.
If there is an opposition between the two, we
may be sure that the child will incline more
towards his home and away from the Schcol.
We may be sure of creating an unpleasant
character and a dual personality in the child,
Only by proving its usefulness the school
will be able to gain the support and
co-operation of parents. This is just the
reason why educationists desire to have
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different curricula, and wish to ‘establish
different kinds of schools, which will attract
the sympathies of parents,

The parents should clearly understand that
the school exists for the training of their
children. It is necessary because it bas
functions to perform which the home or the
family cannot form. The school is a half-way
house betweea the home and the world and
through it the child comes under the influence
of the society in which it is to live. The
home has its limitation and the school has
its limitation; but their co-operation and
mutual support will limit these limitations
and will help progress of future generations,

Too much has been made of the formal
pature of school education, with the result
that instruction of the school had become in
most cases lifeless and unreal. Oa the
other hand the informal nature of home
training was over-emphasised, Future success
will consist in combining both, The school
should try and make its activities and
environment homely and the home should
look further than the family in its training of
the child. The child of to-day is the man of
to-morrow. As a child his duties were limited
to the family but as a man he must be able
to help the society and the world. This is
possible when education is laid on a broad
foundation and is conducted through the help
of various agencies of education,
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S Chsirman of the Reception Committee,

it is my proud privilege to welcome in

our midst delegates to this Conference from
every part of Mysore, We feel thankinl
to the authorities of the Mysore Secondary
Education League for having responded sc
geoerously to our hamble invitation to holc
their annuoal session this year in this beaati-
ful City of Gardens. They cannot but be
aware of the amenities of our capital city
but even we, who have spent so manyj
happy years of our lives here, were nol
conscious at the time of our invitation tha
our Conference this year was going to have
the anique privilege of having it openec
by so exalted and beloved a personality
as His Highness the Yuvaraja Saheb. Ii
would be idle to pretend that the teaching
profession, especially in our schools, carriel
with it that respect and prestige to which wq
flatter ourselves that we are entitled, Thi
tenchers’ vocation hus been the Cinderella o
professions. Oar pride indeed is soothed by th
high position of the Guaru that in theory a
least is assigned to him in Indian polity, bu
we are not bliad to the fact that miles anc
miles divide the theory from the practice
Hence it is that we are not to be altogethe
blamed, if in an uncongenial atmosphere wi
have not been able to escape an inferiorit)
complex, which Your Highuess has bee
pleased to speak of as a horrible term to b
religicusly eschewed. May I assure You
Highuncss that your gracious presence in ou
midst i8 an incentive to the world at large t
transform their valaation of the teaching pro
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fession? In recent years all over India, Asso-
ciations of Teachers have sprung up and
Mysore as usual and cousistent with her tradi-
tions has not been slow to follow the good
example, An anoual contact of teachers with
one another year after year, a free and frank
discussion of their difficulties are an education
by themselves. They canoot but give us a
new sense of our dignity a new self-conscious-
ness. In this natural, though delayed, evoln-
tion, Your Highuess's interest in oar work bhag
given us & fresh inspiration, verily a new
birth, At this session we also aim at broaden-
ing our constitution so as to embrace not
merely secondary school teachers, but teachera
of all grades and all varieties of schools,

In 8 world which measares a man in terms
of the money he earns, teachers have found it
necessary to emphasise in their discussions
and resolutions an improvement in their
material position. But there are mavy amongst
us who are anxious to raise oar Lsague be-
yond the level of a mere trade union. They
feel that the practical ‘experience of oar
seachers often goes nnused and if they can be
faroished with a platform and a press, by their
nutaal exchange of thoughts, they can create
+ body of authoritative opinion, which oould
lerve a8 a guide even to the edacational
wthorities. Rajamantrapravina K. Matthan
8 Inspector-General of Education stood god-
ather to the Secondary Educatiop League,
rhen it wae brought to birth three years ago,
nd we are glad to note that his successor Mrp.
{.8. Bubba Rao bas also tuken the Loague
nder his fostering care by accepting the Pre.
dentship of this premier league of teachers
f Mysore State.

Education in recent years has become so
ymplex a ecience and 80 complicated in detajls
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that no one man, Bowever able and enthy-
siastic, can hope to envisage its different
aspects all by himself. The worlg of educa-
tion has by the logic of facts become a republic
and bas ceased to be g Sultanate of Turkey
where no rival brother cag be endured nea;
the throne, It shonld be the supreme aim of
our educational conferenceg to serve ag np.
offivial educational advisers, who are able and
willing to lend a helping hand towards the evo.-
lation of an educational policy which wil] solve
our educational problems and incidentally at
least help to solve the varifus other problems,
economic and political, social and religious,
on the solation of which the futare well-being
of Mysore in particular and India in general
o intimately depends, May I venture to
touch some of these eduncationa] problems and
to consider what contributiog this session and
succeeding sessions can aspire to make ?

It was barely two months 8go that the
Bombay Presidency Secondary Teachers’
Conference met in the city of Bombay, The
Chairman of the Reception Committee, Princi-
pal Morzban, who has Brown grey in the
service of education, made it the barden of
his song that “if the University has step-
mothered secondary schools, the Educational
Department has dry-nursed them.” But for
wy part I have often worndered whether the
claims of University education bave not
really swamped our secondary schools to such
an extent as bo give a false twj
foundations of our educationa]
would have been
India if our Univers
Public Iostraction
oar schools aa
to subserve the e

8t to the very
structare, It
infinitely  better fop
ities and Directors of
had not lookeq upon

nds of college education,
B I met wy old Gury,

Dr. Mackichan of Wilsopn College, Bombay,

fmere preparatory classes

+
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in London, he said that high schools
were the weakest link in the educational
gystem of Indis, I was too young and
too inexperienced at the time to appreciate
the full force of this remark, bat as a
University teacher with some experience
behind me I bave come to realise its full
significance, What our educational authorities
failed to appreciate in their hour of pride and
power has been brought home to us by the
appalling cry of despair that escapes from the
ever-incressing army of our unemployed
graduoates, whose budding hopes and enthu-
siasms are blighted before they could redeem
them to ever so slight an extent and feel
their hearts crushed perhaps by the load of
debt they incurred in the fond hope that the
magic letters of Uuniversity degrees will
automatically serve as an ‘‘open sesame.”
The time has come when we must fravkly
recognigse that University edncation needs a
guantitative check so as to leave our colleges
free to aim at higher standards of work and
research than has been possible in the past
with the material, good, bad and indiffsrent,
that passes through the Uaiversity portals,
But this end could only be secured, if we so
revige our ideals of secondary education as to
make it attractive enough to tempt away our
young men from the seductive, but barren,
charms of mere University degrees. Our
gecondary education needs to be so fashioned
as to serve the needs of those also who are by
nature or aptitude uosuited or wowilling to
go in for University education. Tbe? must
fos! that their school coarse has given them
enough training to serve their ordinary needs

of life, while equipping them to follow a

vocation, This will save the market of letters

from being overflooded with unwanted men,

This brings me to the fertile topic of the
medium of instruction. I am aware that the
mass of public opinion hes steadily swerved
in the direction of vernacularigation. None
could deny the merely educational utility,
nay, the supreme necessity of it. Batour
educational dogma comes into violent conflict
with our larger national allegiance to the
claims of English as a langoage of world
culture, as a labgnage which after some
centuries of our chequered history has given
us once again a sense of unity, which haas
made the several All-India Conferences
possible, including the parent of them all:
the National Congress. The whole guestion
needs & much more careful covosideration
than is generally vouchsafed to it. Behind
an apparent uniformity of demand for
vernacularisation lies many a bidden spectre,
By itself it will certainly lessen the chances
of inter-provincial employment, not to mention
the still more serious danger of fostering a
nsrrow parochial or provincial ontlook which
might undo the hard-earned birth of a new
seose of Indian nationhood. If not Kaglish,
thero will have to be some other common
languasge. Under modern conditions neither
Sanskrit nor Arabic can hope to piay the role
that Latin played in Medieval Earope.
BEoglish as the language of the masses is
beyond our wildest dreams. Hindi is the
ooly alternative, and I am glad to see that
the first resolaution tabled for discussion at
this Conference relates to the introduction of
Hiodi as 8 second lapguage in the S.S.L.C.
course, ln the meantime the question of
mess education stares us in our face, and
there is no escape here from the provincial
vernacolars. The problem is to make thig
possible withont affecting the supremacy of
gome one language as the common language



92 THE EDUCATIONAL REVIEW,

of the whole of India. I have yet to come
across any genuine educationist so bold as to
advocate the abolition of English as the
medium of instruction in our Uuiversities in
the vear future. And just because of this
we have to force our system of secondary
education on lines which would be justifiable,
only if onr secondary schools were meant to
be mere conduit pipes to replenish the
University reservoirs, And yet has uot this
very arrangement failed to serve the purposes
either of an efficient University or an ¢ fficient
secondary education ¥ Has not the time come
to evolve types of secondary schools ivstead
of one all-absorbing type to which all must
accommodate themselves : the intellectusally
tall by bendiog unnaturally low, the
intellectually stunted by frantic attempts at
stretching themselves beyord their capacities ?
Far be it from me to dogmatise on a question
which is riddled with difficulties and creates
an unpleasant impasse between our educa-
tional proclivities sud political aspiratione, But
this is just the question which needs a full
and free discussion at this Conference. May
we be able to contribute onr mite to the
solution of the problem so as to harmonise
the couflicting demands of our educational
and political salvation alike!

Another problem is the incessant demand
for more and more education, This is not a
luxary, bot a stern necessity of our political
advaocement. The rising tide of democracy
clamours for the “ education of our masters.”
But edocation has become 8 very ocostly
proposition. Here again is a conflict between
our financial limitations and political reqaire-
ments. It would, however, be a tragedy, if
the birth-right of every human being to be
given a chance to realise his rationality to
howsoever small sn extent through education,
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had to be postponed indefinitely till the God
of Wealth filled the Mysore Treasury coffers
to abundance. Sooner or later we shall have
to face the gnestion of evolving & type of
school which could dispense with the need of
investing eudless money bags into bricks and
mortars. If 0o less an educationist than
Dr, Rabindranath Tagore finds = j&y in
bolding his classes below the maternal shade
of a banyan tree, our villagers may well be
coutent to learn their rudimeats in a siwilar
fashion. And if scientific apparatus even of
the simplest types costs an appreciable
amount, we shall have to be content to do
without them. Even in secondary achools
the time is coming when a rigid selection will
have to be made for soience classes, for I am
still old-fasbioned enough to believe that
humanities are far more suited to the
goverality of mankind, and only a fow
comparatively can imbibe the full benefit of a
scientific education. A fow select and earnest
students, who can be efficiently trained
through individual attention and laboratory
work will do far more for Mysore than many
students flooding science classes without
profiting either themselves or their country.

I can hardly resist the temptation to make
8 few remarks about the profession of
teachers, which I trust will be taken in good
part as coming from me whether as a brother-
teacher or as an elder brother. The demsand
for trained teachers has very much to eay in
its favouor, but we are apt to forget the
importaat truth that a teacher as much 88 a
poet i8 born snd not wade. Without an

inborn zest for learning and & oapacity to .

teach training does not carry as far, sud it
would be a merest fad to imagioe that a
trained teacher has attained the nirvans of
hig earthly existence beyond oriticiem and
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boyond reproach. I bave often felt within
myself whether it would no* be better for
our expert psyohologists ot merely to
measure men’s intelligence but als» their
hearts. lo my personal experience I have
folt that sympathy in a teacher succeeds io
impressing itsell on his youthful charges far
more than mere intellectual brilliance, I
am inclined to emphasise this point because
I have sometimes gathered from my own
students inatances of curious whims and
idiosyncracies of uosympathetic iodividual
teachers. When I firat came to Mysore I
was shocked to learn from one studeut, a
Vokkaliger, that he was hungering to learn
Sanskrit, but his tescher in the lower classes
bad eo baited bim for having tekea Suuskrit
that he had ultimately left it in disgust.
Years ago a Parsee friend of mine, a graduate
in Sanskrit and sabsequently a Government
of Iadia Research Scholar in Sanskrit at
the University of Cambridge, weat to a Pandit
in Benares to learn advanced Sanskrit.
Instead of being welcomed he was confronted
with the question: “ You, a Parsee, what
have you to do with Sanskrit 7 This type
of mantalicy which creates castes even within
the frontiera of the academic world is hardly
suited to oaor age. [ daresay instances of
this type are few and far between, bat that
instances of this exclusive mentality though
not so glaring perhaps are not yet dead
cannot be altogether gainsaid. 1 believe that
we teachers have opportunities of 8o moulding
the plustic miuds of our students a8 to make
them respongive to the call of their country
and humanity as sach. To achieve so much
is to conquer the most fatal obstacle in
the path of Indiao progress, Sitnated
as we are in this enlightesed State whose
sovereign could speak of the temple and the
XXXV—13

mosque as the two eyes of God and has actoasl-
ly built temples and mosques alike, we are
in a better pasition than anywhers elte in
Iadia to achieve throngh our educationsl sya-
tem that unity for which the soul of India
is 80 hungering. A teacher’s parsonality and
sympathy are far more valuable assets to us
than & mere first class without that warmth
of heart, which makss for a thoroughly human
rolationship between the teacher and the
taught.

I cannot but characterige it as a merious
defect in the history of this League that the
basic question of all civilisation, the education
of girls, has not secared that amount of atten.
tion and study at its hends as its intrinsio im-
portauce deserves, Here again wefind a relent-
less sacrifice of the essentially feminine stand-
point to that all-conquering mania for the
requnirements of Uaiversity examinations, a
mania which has sucked the life-blood ont of
our youth, Here too we should realise the
necessity of having distinctive types of schools
for those girls who have neither the aptitude
vor the will to aim at University education,
The education that the huge majority of them
veeds is one that will make them better house-
wives, better wives, better mothers. But such
an edacation is to be nowhere found. Per.
baps such a new type of school would
tend to break down the deep-rooted pre-
judice which has made female education so
intensely sterile compared to the untold
lakhs that have beea spent to bolster up an
essentially uapopular system of education,
We shall fail in our duty by our sisters, if we
do nothiog to give what they need, and it
would be a fice piece of work if we in our
deliberations could do something to bring
the ideal of universal education of girls
nearer {ruition,
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In one sense our educationa] difficulties are
easier of solution, becange barring a handful
of missionary institutions angd one privately-
managed high school all the educational
institations are under goveroment manage-
ment, This state of affairs has its undoubted
disadvantages, but it holds out the poesibility
of au earlier realisation of the better, if nnt
of the best, in educational practice. [ am
sure the Fducational Department of this
State will welcome any constructive gugges-
tion that comrs from bndy like ours t» bring
the day nearer, when ench boy and girl
will know how to read and write, and will
receive that rural or vocational bias which
Will make him earn his bread instead of be-
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ccfming a0 noemployed University map,
dissatisfied with himgelf and with the world
B:fore I coaclude, may I once again expres.s
our deep eense of gratitade to Y
for having consented to open th
and thus setting the seal of you
its humble, but sincere, ¢fforts

our Highness
is Conference
r approval gn

to solve some
of the problems confornting the educatinnal

world as well as to lend g helping hand to the
earliest realisation, go far a8 Mysore ia con.
cerned, of that beantiful ideg taken from the
Gita, and adopted as the motto of the Unpj.

versity of Mysore: a w3q . Itis on
this key-note thst oq behalf of the Recep-
tion Committee, | welcome
8 sesaion ot fruitin] discu
of still more f»

you delegates, to

i ssion, and [ trust,
oitfal achievement,

&% There is no other book

of its class that Is quite

SO0 good, either in Plan or execution.
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STUDIES IN SANGAM HISTORY

By Prof. V. RANGACHARYA, M.A.,
Presidency College, Madras.
(Continued from p. 697, of Vol. XXXIV,)
THE HISTORICAL DATA IN THE
' SILAPPADIKARAM,

HE general theory commonly held by Indian
writers is that the Silappadikiram, like the
Manimikalas, was a work contemporary with the
so-called Sangam works. This contemporaneity is
claimed to be proved by the facts that (1) Sen-
kuttuvan, the Chéra king, who figures prominently
in the poem as the conqueror of the Arya princes
in Hindustan and as the friend of the Nurruvar
Kannar, was the grandson of Karikil Chola who

~ figures in the traditions; (2) that llanko Adigal,

the author of the poem, was induced to write it
by Sﬁttanﬁr, the author of the Munimékalai;
(3) that both the poets were contemporaries with
the hero and the heroine of the poem as well as
with LChéran Senkuttuvan; (4) that as Sebkuttu-
van was a friend of the Nuzsuvar Kannar, he must
have been a contemporary of the Satukamzs (of
which term the Narruvar Nappar is atranslation),
t.¢, of the Andhra kings in the second century
A.D.; and (8) that Gajabahu, the king of Ceylon,
who was present during the apotheosis of Kannaki,
was one of the two Gajabahus figuring in the
Mah@vamse and attributable to about 113 A.D.
Further, later commentators give the tradition
that the poem was one of the Sax’:gam works, as
it was written by a contemporary of, and at the
instance of, Sattagﬁr. whom they regard as the
same as Sittalaichchattapar.

" There are doubts however as to the corréctness
of every one of these contentions. In the- first
place, there is no sufficient reason to identify the
Kuttuvan of the Si lappadikfiram with the Kuttuvan
of the Padirruppatiu and other works. The
epithet Sest in fact is new and unique. Secondly,
we cannot be sure that there was only one Kari-
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kal Chdla in the S'ai:gam period. There is absa-
lately no reason to identify the Karikal Chola who
was the grand-father of Seﬁkuttuvag with the
Karikal Chola of the Kaveri embankment fame,
In any case as the éaﬁgam traditionists wrote
their traditions centuries after the existence of the
Sangams. we cannot expect much accuracy in the
matter. Thirdly, we have no 'proof that the
Sittanir who wrote the Mansmekalei and who
induced llanks Adigal to write the Silappadik&mm
was the same as the Sﬁttagir of the sore-head
who was a member of the “ Third Academy.”
Fourthly, the tradition that Ilanko thought at
first of writing about the career of Manimékalas!
too and that he was dissuaded by Sattanar on the
ground that he had accomplished the task him-
self and that both the poems could be regarded
as parts of a single theme, is not quite plausible.
Though there is reference in the Sﬂappadik&ram
to Jainism and to Buddhizm, it is not so pro;i

nounced as in the other poem. llankd Adigal i
so much saturated with the Hindu and paurénse
lore that, even if he attempted it, he could not, it
seems to me, have written such a strong Bud
dhistic poem as the Manimékalas. It seems a

though the connection between the two poems is
in spite of uniformity of style, incongruous. On
poem 1is distinctly orthodox, the other distinctl
heretical. The hero and the heroine of the Silap-
padikiram are very orthodox Hindus, if we ¢a
use the expression, and the heroine of the Mani
mékulai is fanatically Buddhistic. The very
manper in which éﬁttagir is said to have intro
duced himself to llanks Adigal and regulated
his work as given in the Padigam and the las:
chapter of the poem seems to be a far-fetched
interpolation by a slightly later writer, Sittagir
to have his Buddhistic work connected with the
other non-Buddhistic work. It is very doubtfu
if the passages connecting the two poets am
both of them to alleged contemporary event
are original parts of the poem. Further, there |
very great improbability in the alleged contem !
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poraneity of the events with the poets themselves.
The reason that Ilankd should deal with the story
on the ground that it dealt with all the three kings
seems to be far-fetched. Further, the reference
to Madalan’s going to the west in anticipation
of the prophesied ruin of Kaveripnpattanam has
a tinge of the pauranic myth. Again, there is
absolutely no reference to Kanmiki in any other
éaixgam work, except in a doubtful passage
which may more legitimately apply to Goddess
Minaksbi. If she were the contemporary of the
poet, would there have been no reference to her
in any of the other ' Saigam works’ to which
the Sz’lappadsk&ram also is said to have belonged?

Again, Paranar is said to have written about
Kuttuvan in the Padirruppattu V; but the Silap-
padikdram does not refer to the poet at all. Is
it possible that, if both referred to the same mon-
arch, the other poet would have been ignored ?

In fact, it has been suggested, by one school,
of whom Mr. K. V. Subrahmanya Aiyar of the
Epigraphical Department may be taken as the
type, that the poem was a mere romance, the
product of poetic fancy, and not a histerical docu-
ment ; that the story of Kannaki is a fiction; that,
even if taken from life, it must have been written
long after Kannaki’s deification, as the apotheosls
of a lady, however noble she Is, is incredible in her
life-time. The various persons figuring in the
poem, moreover, he continues, belonged to differ.
ent ages and were brought together by the poet's
imagination to the same age. Mr. Subrahmanya
Aiyar criticises the identification of Nayravar
Kanpar with the Satakarnis of the Dakkan on two
grounds. First, Kanakasabhai Pillai mistook the
Satakarni and Satakani of the coins and inscrip.
tions. Secondly, Nérrurar Kappar cannot be a
sorrect translation at all, as Nérruvar K@ lur would
5e more suitable to the original. The absence of
translations of similar Sanskrit terms (e, g, Gaja-
sabu) into corresponding Tamil ones, continues
Mr, Subrabmanya Aiyar, shows that the author
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of the epic did not mean any translation at all.
To these arguments he adds another, namely, the
s'ystems of belief and philosophy mentioned in the
Silappadikaram could not have struck root in the
Tamil country till the 8th and 9th centuries.

1 do not agree with all the arguments given by
Mr. K V. Subrabmanya Aiyar  Apart from the
untenable character of the last statement to which
1 shall presently refer, there are, it seems to me,
flaws in his arguments against the theory of con-
temporaneity. The apotheosis of a lady in her
life-time need not be incredible. 1ljs contention
that Kanakasabbai Pillai was not justified in
identifying Satakani with Satakarni seems to me
to be positively incorrect. Again, to deny the
equivalence of Nirruvar Kapnir with Satakarnis
seems to be more pedantic than correct. The
argument that there is no translation of terms
like (ajabGhu cannot be taken seriously.

But while every argument of Mr. Subrahmanya
Aiyar is questionable, thers can be no doubt that
his general conclusion against the contemporaneity
of the poem with its events, is correct. The refer-
ence to Narruvar Kappar ® need not be a proof of
contemporaneity at all. The poet, having known
it, introduced it into the poem to give a historical
tone. All that the reference to the Niigruvar
Kappir can prove is that the poet lived later
than the Andhra Satakarnis. And he might have
lived ocenturies later. That he lived centuries
latgr is proved not only by his fair, though net
good, geographical knowledge of North India, but
by his mention of the word Karnat: wnich, so far
as | know, is used for the first time only by the
great encyclopardic writer Varahamihira in the 5th

* Mr. K G. Sesha Aiyar identifies him with
Yagﬁa 8ri and holds that the poem was probably
written about 171 A.D. (Christia, College Maga-
21me, Sept.-Oct. 1917) ; but the theory of contem-
poraneity cannot stand. Sesha Aiyar identified
Ealakumara with the W, Satraps. This identity
is unacceptable. Satakarns must be the original
of Nirruvar Kappar.
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ceotury. The argument of contemporaneity on
the Gajubahw basis also seems to me to be very
questionable. It is true that the Muhdramsa
refers only to two Gajabihus, one in the first
quarter of the 9nd century A.D. and the other in
the 19th century and that the Silappadikiram
must be regarded as referring to the former alons.
But what guarantee is there that all the Gaja-
bahus are completely exhausted in th: Makid-
vam$z? Could there not have been a later Gaja-
FRhu than the one of the early 2nd century, who
might have lived, say in the 5th or 6th ceatury ?
There is nothing inherently improbable in this.
The minor Ceylon Chronicles*, for instance, refer
to a Gahaba who invaded the mainland, recovered
the Ceylonese carried off on a previous occasion
by the Chéla king and returned to his country
bringing with him a colony ot Tamil settlers, the
alms-bowl of the Buddha and the foot-ornaments
of Pattipl-dévi. This must have taken place at
a time when the Chdlas were weak and when the
Kannaki cult was already prevalentt in the Tamil
cou.ntry. I have got suspicions about the identity
of this Gahaba. Is it a corruption of (Gajabahu?
In this case we might have a clue to the fact that
the Sinbalese chronicles refer to a Gajabahu who
was not contemporary with the incidents narrated
in the poem, who was in fact a later man, and
who was made contemporary by the poet with his
usual license or looseness in historical matters.

The doubtfulness of the historicity of Gajabdhu
is indirectly corroborated by thp vagueness of
the other historical references if the poem. The
reference to Kanaka and Vijaya as well as the

w: ’l:he Rijacal and Lidjuratnikars which have
been fully utilized by Mr. K G. Sesha Aiyar in
the aiticle referred to above.

t In the Jouraal of the Mythiec Sociely for
October 1920, Mr. K. G. Sankara Aiyar points
out how the two chronicies cannot be taken seri-
ously, as the major chronicles do not refer to the
Ceylon king’s taking away the foot-ornaments of
Pattipi Dovi.
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other northern princes is clearly mythical. The
geographical knowledge is meagre though the
author knew something of the source and extent
of the Ganges. The victory over the Northern
kings and the plantation of the royal flag on the
Himalayas is an achievement commeonly attribu-
ted to the great kings of the age. The story of the
disrespect shown to Tamil kings by the northern
kings is absurd. The story that the king first of
all thought of taking the stone for the image of
Kanniki from the Podiyil and that he changed
his mind on the ground of the vanity of the aryan
kings seems to hint that all references to North
Indian campaigns were later additions. The
reference to a previous journey on the part of the
king for the sake of his mother is not plausible,
The story of the jealousy of the Chdla and Pandya
kings and their contemptuous laughter at the
Chéra king's capture of princes who fled from the
field, has an untrue ring about it. The names
Uttara, Svéa, etc., seem to indicate that the
author knew some historical names (like tha
Satakarnis) vaguely and introduced them into the
poem. The reference to the victory over Kadam-
ba seems to be of the same character, but it is
sufficient to indicate that the author of the poem
lived after the establishment of the Kadamba
dynasty*, which can be attributed to the 4th cen-
tury.

We can therefore conclude that the :éilappadl'-
kiram was a mere romance and not a historical
work of the Saixgam age. In addition to the
negative grounds thus far considered, thers ars
some positive grounds for this conclusion,

* Rice would carry it to the last years of the
2nd century, but epigraphy, as Dr. Fleet points,
favours 4th century. It should be remembered

further that the later Kadamba dynasty might °

have adopted the name Kadamba from the dynasty
to which Napnan belonged; and in the latter -

case Senkutfuvan's achievement must be regard-
ed as one of the vague historical teferences of
which the poem is so full.

i

[
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‘ which we may now pass on to study. These Hiss Bifers Pl yzQ anar—Qurd ; O
' grounds may be regarded from various stand- @p&r@pd uésw (c/f. qef ] ansd grlig ; PiPés
points— literary, social, philosophic, scientific, reli- Apud@sgp RsPeorys BrsoTybsigy sefl

gious. [t may be that every one of the arguments enrgSp QargQCup, * o Covp mrefigu LI
is not conclusive; but the cumulative effect seams @7 28 wr@go eyr mibp, Qsrg dpes, aasid
to me to point to the conclusion that the poem was 28 o g yieuuds gl 13- usaamd Qrrvarsgpd
) later than ‘the Sangam works’ but earlier than Wupp g gls pr aLong ex@selsr, wasrd
; the age of the Alviars and Niyarars, ¢.e., some 29-8p GreauéBgaons Celauh Quobp
{ where in the 5th or 6th century. orsQuinssp, Bawpof) 146 uisiy easapl

Qurppflel_go Goaqule. Hisrs SefmafiCe.

l It requires to be pointed out at the outset that Adiyarkkunallar, in other words, says that the

. the theory which places the Silappadikaram @od o0k of Chitrai began on Sunday, Tritiya,
the Manimikelad) at a time later that the 6th cen- ¢t the 98th Chitrai, on which the lag of
' tury is untenable. The Government Epigraphist [pira’s festival at Kaveripdmpattanam was hoist-
: P od. - s T
l?as alfvays mam@med that the *Sangam works’ o4 wac Saturday, full noon, Chitra-nakshatra;
(including the Epics) were subsequent to the Tth pay on ykasi 93, Monday, Iarvapaksha 13,
century A. D. Venkayya and Krishna Sastti 4,545, the festival ended and the bath in the
attribute Karikal Cth!a to about A.D. 600 and e, took place; and that on Vaskass 29, Tuesday,
would carry the Silappadikiram to at least 8 when Azyui was having a very inauspicious and
century or two later. They maintain, among destructive union with the 14th day of the waxing
other things, that the astronomical data found in  mgon, just before sun-rise and when the dark-
the poem give clear testimony in favour of pegs of the night was stxll lingering, the pair left
756 A.D. for the events described in the poem. for Madura.
Dewan Bahad i illai .
° an, a a.' ur Swamikannu Pl”al_ upon wh?m Now it is clear from this passage that Adi-
the epigeaphist school rely, bases his conclusion  _ - . :
) yarkkunaliar uses numerous astronomical terms
m the following passage (as well as auoother, : . o
hich hall l te) isi th ) which are not found in the original; that the
vhich we shall presently note) In the poem : terms Chitrai, Vaikasi, Sanivira, Svati, Anusha,
Kéttii, etc.—all of which by the by are almost
entirely Sanskrit—are used by him and not the
original; and that his calculations may or may
- t t. iginal.
1ui8 refers to the final departurs of Kovalap n,o be tfue to the °"g",w‘ The knowledgfa he
. displays is no true reflection of the state of things
wnd Kanpaki to Madura and means thar they j . )
o . A depicted in the ginal. It seems to be based on
leparted "' in the last yama (of. M''Y), before sun- ) ; C
. . calculations possible only for men living at a
ise, when the moon was setting in the starry ) 2 N "
) , later period. Further, as Mr. K. G, Sesha Aiyar
gaven and the inky darkness of the Iast portion . . o . .
) ] . 3 ) ) points out,® there is inconsistency in the very
' the night still existed,'” This passage which, ) L o
; calculations of Adiyarkkungllar, ' We are told
r itself, affords no clue to any date, was elabo- ; o
. that the flag was hoisted on the 28th Ukstras,
tely annotated and expaunded, centuries later, Satur day an d as we tld " th 98th
- Adiyarkkunallar in these terms :— ! are fo t at ° .

" arer seiw o fJur eoaise 0SS
Sarfag daolexr Camwnos Shas
srfigenticn p seo s S, *

. ,, T * In the Appandw to Chapter VH of Prof.
* Nagu-kin kidus, opening lines. See Svami-  Krishngsami Aiyangar's By ginnings of the South
tha Aiyar's Edn, 1927, p. 264 and p. 269. Indiun History, pp. 381—848.
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Vaikdsi was Monday, the month of Chitrai in to use the convincing language of Mr. Sesha®
that year must have had only 30 days. So the Aiyar, ‘‘ we are told by Mr. Swamikannu Pillaig
festival, which was of 23 days' duration must that there was an eclipse at this full-moon; ande

have closed on the 35th Vaikdsi, when the flag we may be permitted to doubt whether, if8
Mr. Swamikannu Pillai’s date be correct, thats

fact could under any circumstance have been left3,
out by the commentator, who in the passage underg

Vaikiisi. There is' no doubt from the narration discussion, is trying to account for the subsequentl,
of the story in the poem that Kovalan and disaster that befell Kévalan. A day of eclipse isw
Kannaki left for Madura on the night of the bath  astrologically condemned as highly disastrous fory
itself, before dawn of next morning, and yet we a journey; and it is strange that that pre-emid}
read in the note that they left on the night of nently bad omen is not mentioned at all, when,g
Tuesday, the 29th Vaikdsi. Obviously, the note according to Mr. Swamikannu Pillai, Adiyarkkti-,
as it stands, even apart from its astronomical nallir is so scrupulous as to mention the sub-q
learning, is incorrect or not easily explicable.”” sequent co-existence of Jyésktha star with
Mahamahdpadhydiya Svaminatha Aiyar saw the Tuesday, the first day of the journey; though the
incorrectness of the whole when he edited the subsequent N83a-Ydga so created could not
great poem. Again, Adiyarkkunallir himself astrologically affect the destinies of Kovalan md
seems to have started on his astronomical cal- Kapnaki. It may also be noted here that on 98l
culations on the basis that the pair mu-t have Vaikisi, Sukla-Trayddasi and Anusham did noty
left their native city on the proverbially well- co-exist, as stated by the commentator.” £
known evil day of Tuesday * combined Jysbtha. It must be now obvious that any inferences oie
And even on this basis, he is positively wrong, as chronology drawn from the astronomical datalt
Swamikannu Pillai points out in his inferences given by the commentator cannot be reliable. Ir
regarding the details of the tithi, nukshtra, etc. the first place, there is no guarantee that the
For instance, the commentator calls the day commentator was descrihing exactly the astro:
which would be normally called Chitra-nakshtra nomical conjunctions at the time of the occur:®
by the name Jyzshtha. Similarly the tiths should o0 of the events described in the poem.
be the first iistead of the third. Thus instead of gecondly, every one of the details which he giveed
.the correct Sunday, Prathama, Chitra, the com- i incorrect and inconsistent with the otheds
mentator uses the expression Sunday, Tritiys, alleged situations, and has had to be amended byo
Svits. Again there is inconsistency with regard Swamikannu Pillai in his calculation of thef
to the full-moon falling on the 38th Chitrai. As date of the poem on the basis of these data. Iig
a matter of fact it ought to be Tray8dass and not follows therefore that the conclusion of Swami-g
Paurnams, according to his own assumptions. Kkannu Pillai that Adiyarkkunal'sr’s commentary
.Similarly, every detail of the exact time of the enables us to fix one definite, unimpeachable date

departure of Kavalan and Kannaki is incorrect Vi Monday, 17th May 1766—said to be th
only date possible between 1 A.D, and 1900 A D°

astronomically. Therse was no combination of

Jyéshtha and Tuesday on the day given by the —is prfictxcal]y mo solution of the prob.!em.

commentator, There was no Chaturdasi on that conclusion based upon SUCh. late and incorrec’s

day, but on the other hand a full-meon. Further. data can hardly be taken seriously. d
If the date given by Adiyarkkunallar cannoi

take us to the 8th century, there are at the samg,

must have been taken down, and one fails to
see how the bath that concludes the festival took
place ‘as stated in the note, only on the 28th

u

* This superstition is prevalent even to-day.
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time reasons to make us believe that the astro-
wiomical references in the poem cannot enable us
grto take it to an earlier period than the 5th
pecentury A.D. There is a passage in the Kafturai-
gikd@dat in which the destruction of Madura by
isKannaki's curse is said to have taken place on a
toFriday. It is as follows :—
la Yo sGhs QuiimL. usssg
tk e CrimlL g sl cyrer g
W Qeeadlarss @ sreQardiysirem

eyenr srero peor Curirs Ca®pQugy

" L T T Y T¢

i " The mention of Friday (besides Bahulashtimi,
yBharani-Krttik) is interesting for the fact that the
pweek day as an item in the Tamil calendar did
(pot make its appearance till the 5th century A.D.
cIn fact its current use was even a little later,
athough it was not so late as the 8th century as
vSwa.mikamm Pillai observes. A natural inference
cis that the poem must have been composed only
czfter the 5th century.*

t LITERARY STYLE.

[ 4
! The $iluppadikiram differs radically from the
Sangam works' in its literary style. In the first
‘,))ace its metres are more variegated and complex.
4t does not consist of Ahuvals alone but also of
Yrose, poetry, Varis, Kuravais, Katturats, Viret-
‘ameandKatto]uis fast approaching the later forms,
Penbas, and songs of numerous types, which are
anknown to the other works. We have prose and
poetry mixed in the Ohampu style and we have
lre'rses ranging from two lines and four lines to
nore than 200 lines. The skill in versification
shows a highly advanced science of postics and
echnique. The work, in short, belongs to a period
f more advanced poetry and rhetoric, a period

* The question of the dats of the intr®duction
of the week day in the south is one of great
sontroversy. As matters stand at present, the
‘heory that it came into vogue as a result of the
areek astronomy in the Sth century A.D. ap-
»arently holds the field,

[Fes. 1929,

when Tamil was a richer, fuller and more elastic
means of litergry expression. Even the best
scholars of the Sangam period proper could hard.
ly have written a poem like the Silappadik&ram
or the Munimgkalad for the simple reason that
the styles were not yet developed. There ig
reference for instance to the Navarasas or
rather one of them, thereby showing that the
author was aware of at least the earliest Sanskrit
‘works on rhetoric * Further its language is more
modern. Its metapbors and similes very often
remind one of the writings of the Alvars and
Nayanars. Very many expressions used in it
are unknown to the Sangam works but eccur either
bodily or in altered forms in the Prabandhas
and 7¢-gram. Itslanguage is more Sanskritised
than the language of the proper Sailgam poems,
but less Sanskritised than the language of the
Prabandas and T2varam. An examination of the
Sanskrit terms occurring in the different depart-
ments ot knowledge, religion, art, science, econ-
omics, society and daily life proves this. A poet
w’ho belongs to the more archaic period of the
‘Sangam’ could hardly use these and ia
such large numbers. Taking religion, we find
words like Puel, yrbad, #issr. 509, in0, weui
ssp, @, Crrogem v, sibeiLaf, Suflser,
SCurgant, GlluGemLwb, e, OB D, e
Bs (to denote the north), H@sb, syirew, HarH
(duty), s@sr, 8@%sr, smuUaD, usasr, srreer,
sureysf. Scores of words, highly illustrative of
religious history, can be given.

In politics we have words like seri o, s
mrex, s@oreewn, HICapsd, Fpar, weerk,
Crepu B, Qecpapas, s@eyi.

In regard to common things we have words
like Sr&id, #3585 (beautiful), 5@, (tree), of preid
(bower, géSewd (south).

* The eafliést Sarésrl_xfit- rhetorici Bha

icians were Bha-
maha and Dandin who were practically contem-
poraries in the Tth century; but the b"a'lappadz’k&-
ram might have be:en indebted to possibly earlier
but not much earlier, guthors, '
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We have weapons like Hb@GHD, sQED, 5387
srsmd (of ‘thieves)s etc.

We have words like gaerd, &5Bevd, etc., to
denote colours.

Similarly we bave Sanskrit words for flowers
and ornaments like sipansoeal, Fqao, u.n..su.':,
rabie0s, seiTgs, 10§ gswef, aldrd, ufuss,
wraph, @sLr8eans, s @ouresd, wresfléan, sasr
aps#%, etc. The precious stones and their
characteristics are described in language taken
almost entirely from Sanskrit medical and other

works.

Again we have social terms like s@ o8t
v, ewost, wrasi, F3rasg (@sily.), sravar,
Gangaiputrar (Vellalas).

We have physiological terms like s@OLD, S
A, sQTs0, S350, etc.

We have among articles S@UaDd, &5send
seinrerrd, sufl, @80, etc. Many more articles,
scientific and economic, can be given. It is un-
necessary to multiply the list.

It is not the presence of a- large Sanskrit
vocabulary alone that indicates that the Silap-
padikaram must be assigned to a later period than
that to which the vast majority of the ' Sangam
works ' should be assigned. There are other
literary references which indicate the same. One
of these is the distinct reference in the poem to
the ’a/ichatantra. In the Aduikkalak-kadas we
are told that the Brabman pilgrim Madalan
addressed the hero Kovalan a speech in which he
enumerated all his past deeds of glory and asked
for an explanation of his departure from the
place where he had distinguished himself so well.
And one of his achievements is said to be this
A Brahman had a mongoose for his pet. Oace
the wife of the Brahman left the mongoose to
watch her child and then went to the tank. On
her return she saw the pet animal approaching
her with a bloody mouth; she thought that it had
killed her child and therefore immediately killed

XXXV-14
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it on the spot with a plank she had on hand. As?
a matter of fact the mongoose had only killed a ¢
snake which had come near the child and was'
about to bite it to death. When the tragedy camef
to be known to the Brahman, he got disgusted®
with his wife, handed over to her, we are told,*
the Sanskrit work which spoke about the suffer-
ings of one who acted thoughtlessly, enjoined onI
her to use it in such a way asto get from the'
wise a knowledge of the nature of her guilt and!
the means of getting rid of the sin, and betook -
himself to bath in the Ganges. The lady:
wandered in grief and in vain till Kdvalanp who
came to know of her misfortune, got the work,:
anderstood its purport, gave her the wealth which
she needed to give in charity for getting rid of her .
sin and further successfully traced the missing
husband and provided for the happiness of both.
Now the book which is referred to above is the
Pafichatantra; for as Adiyarkkunallar points out
in his commentary, the verse referred to in ths
work was :i—

AqdtEy q FaeT wasl gIURAT |
THIFA GG AR AFS 347 ||

Now it is quite possible that the Pafichatantra
itself derived the story from the story of the
South or it might be otherwise. The allusion is
very illustrative of the danger of arriving at con-
clusions without considering all data. The author
of the Silappadikiram knew of the existence of
the Parchatantra, which has been assigned
usually to the 5th century, in all probability.

Anotber literary reference in the Silappadz’ karam
which is interesting, though not quite helpful
in determining the exact time of the poem, is to
the science of theft, or Karavadam as it was called
in Tamil after the Sanskrit writer Kharapata or
Maladeva., The reference occurs in the scene
where the goldsmith, the villain who was respon-
sible for the judicial murder of Kovalan, tried to
persuade the royal executioners who hesitated
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to kill Kovalan to do their nefarious business
by giving them a lecture on the science of
, theft according to Karavada and representing
. Kovalap as a thief of the worst type. The pro-
ft'essicma.l thief, we are told, had for his friends
: mantra, daiva, medicine, nimitta (omen), tantra,
' place, kile and weapon. If the king’s men be-
came victims to the thief's wiles, they would not
certainly escape from the royal anger. A thief,
if he successfully uttered the mantras, would be
invisible like the Gods! By conciliating and win-
ning over his favourite deity, a thief could escape
even after showing the stolen article in his bands.
One who is an expert in karavadam is above all
difficulties—he need not care whether it is day or
vight, whether it is this world or Indra’s, whether
it is a hut or a palace. He could prevent the
movement of people by the potency of his man-
tra. He would undertake a job only when the
omens were prefectly good. He could rob Indra’s
necklace itself by paying proper attention to the
tantras of the Kharapata science, blind p=ople by
a good choice of locality, disable people by a good
choice of the time, and delude people by a good
choice of weapons. The goldsmith then went on to
give a false story about the achievements of a thief.
The point to be noted is that the author of the
Silappudik&'mm was aware of the science of
Kharapata who was none else than Miladsva, a
Sanskrit writer reputed for miscellaneous writings.
One is even reminded of the Mriehehhaka}t where
the thief plays a great part. With regard to the
date of Kharapata it has been variously given as
first century B.C. to sixth century A.D,

It would be dangerous to base any chronological
conclusion on this. Even if we suppose that
Kharapata lived in the first century B.C., we
cannot give it as a very important literary
evidence, as it is quite possible for the Ilanko
Adigal to have studied the book long after.

.
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Another very valuable literary reference is to
the works on the arts of music and dancing.
The Siluppadiki-am gives very large details in
regard to these arts. But we find that the system
is reproduced entirely from Sanskrit works. It is
true that many of the technical terms are not
found in the original but only in the comman-
taries; but the numbers given in the former give
a clue to the very technical terms which the com-
mentator refers to. Expressions like dsvapani,
tala, niatika, tandava, angakriys, angigama, can
be multiplied ad infindtum. The various kinds
of music, gesture and dance are given Sanskrit
names and titles. The technique and methods
are practical translations, The terminologies, the
ideas, the principles and the methods are the
same. The commentator distinctly says that
Bharate's work was one of the treatises on which
the author relied; and there can be no doubt
about it. The science of iconography also was
bodily adopted from Agamic treatises. The de-
scription of the postures given by the poet in
regard to dancing is an entire reproduction of the
Sanskrit works on the subject. Expressions like
Curefl, #if, 1o (sma), owiad, Haruwd
(with its 24 kinds), sreerd, gdisdv, etc., are
quite instructive on the point. The six nilais,
the five foot-postures, the 16 angakriyas, the 30
hand postures, etc., are all Sanskrit and indicate
that the arts of music, drama, dancing and
iconography were in accordance with Aryan
models and princi'ples. There seems to be no
doubt that the author of the Silappadikiram was

aware of the Bharatanatya .§4zstra (6th century
A.D)

It is in the department of religious Jife that we
have got real proofs of the late character of the
poem when compared with the other Sahgam
works, We shall study this in the next article.

(T'0 be continued).
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FIFTH ANNUAL CONFERENCE
OF THE GUNTUR DISTRICT
TEACHERS GUILD.
WELCOME ADDRESS
By
Mr. V. S. Prasana Row, B.A,, L.T.,
Headmastcr, Municipal High School, Ongole.

E are now passicg throngh a period of
W general unrest and intense agitation.
Iiverywhere we find people discontented with
their lot. The ueed for reform is felt in every
direction. There is a strong desire on the
part of the people to better their position every
way, politically, socially and ecouomically.

It is no wonder that we also, the teachers of

the country, share the general discontent and
feel the necessity for a radical reform in the
system of education in this province if not in
this country. It is a happy sign of the times
that we also who are proverbially conser-
vative in our views and habits are tryiong to
organise oarselves for the advaocement of
learning in this country, the exteusion of the
boundaries of our service and the betterment
of the status of the teaching profession.
Organisations like our Teachers’ Gnild aod
Conferences like this are very uvecessary
because they stimulate thought, bring us
together into closer touch with each other,
afford opportunities for the exchange ot ideas
and foster a spirit of free and friendly discus-
sion which paves the way for all genuine
reform in the ficld of education. Qar gratetal
thanks are, therefore, due to our respected
President, Rsv. Dr. J. Roystrock, M.A., D.D.,
our ensrgetic and enthusiastic Secretary, Mr.
E, Narssimha Iyer, B.A,, LT, and to all the
members of our Mauaging Committee for
organising this Conference,

Qo 8n occssion like this it is perbaps
oustomary to trace the growth of Ssocondary

Eilacation ia this Presidency and to discnss":'
the ideals that shounld actuate us in helping :
the educational progress of our country. We
bavehad such discussions to surfeit on previous |
occasions and on other platforms, and it is;
waste of time to indulge in such disquisitions, :
when we ought to be engaged in doing
something really aseful and practicable. I,
therefore, propose to place before you a few

of the pressing problems that await onr

immediate solation and request that you will

be pleased to bring your mature judgment to-
bear on them doring your deliberations in'
this Conference and come to some definite
conclasions.

1 was a student under the old Matriculation
gystem and have been a teacher almost ever
since the inception of the 8. S, L. C. scheme,
As such it may not be presumptuous on my
part to lay claim to some little knowledge of
both the systems. I believe, and I am sare,
my elderly teacher friends will bear me out
in this, that an old Matriculate was better
equipped in several ways than the present
S.8.L.C. candidate. The reasons for this are
not far to seek. In those days we had no
specialising students in History and Telugu
or in Physics and Mathematics when they
were yet 13 and 14 years of age. We, then,
bad no B Group subjects with no publis
examination in them to mar the discipline of
the school and encourage indifference on the
part of pupils. We were not spoon-fed by a
one or one-and-a-quarter-honr A.Gronp Vernas

_ colar paper which is an insult to & boy in Form

VI when we consider that it is his knowledge
in his mother-tongue that is being tested,
The days of patronage had not yet dawned.
The pumber of text-books to be prescribed
wag oot determiuved by the number of book.
selling firme that had to be encouraged,



Bm ey

More than all, education was not then a
‘transferred subject. It wae in the hands of
persons who knew what they were about. In
ithese daye of democracy every Tom, Dick and
'Harry is a great politician and an authority
‘on educational matters, No wonder W have
‘come to this unenviable state of affairs in the
'matter of education in our country. lam
‘glad that now at least, though very late,
the educational authorities of this Presidency
have realised the unsatisfactory condition
lof our secondary education and are engaged
\in re-organising it. 1 bhear that syllabuses
.ate being framed aund that the new system
iwould probably come into force from the
,pext academic year. They ssy it is a com-
(promise between the old Muatriculation
,8ystem and the present S. 8. L. C. scheme.
yHow far it is an improvement over the
) present system is yet to be seen. It is hoped
ythat it would be better than the two previous
.ones, But, however good a system may-be
_inherently, good results oannot be achieved
.unless it ie properly worked. The material
. that we are now haviog in our schools is of &
,very inferior sort. The starting of several
ieohools in the mear vicinity of each other
' thus bringing into eXistence unhealthy rivalry
.between school and school, the inadequate
;remuneration given to teacbers in these hard
'days compelling them to take up tuition work
"which leads to several malpractices, the great
influence that eome of the members of the
fLocal Boards and members of Sckool C)rm-
“mittees wield with the heads of the inatitntions,
whioh inflaence they do not scraple to use
.against & principled teacher if the member's
.wishes aro not resp *cted by the teacher in the
.matter of promotion of particular boys, the
;lack of & strict external exawioation at the end

iof the 111 Form course lcuviug the line clear
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till every stupid comes to I'urm VI by some
nefarious contrivance, these and several others
have conspired to bring about the present
unhappy state of aftairs,

I keow that most of you are alresdy
turoing up your noses at me when I suggested
what is pow called the incubus of an ex-
ternal examination atthe end of the I11 Form
course. I am aware that these are days when
examinations are covsidered an evil and that
the evil should be minimised as much as
possible. Woell, in what way theu are wo to
jadge of the merits of pupils ? s it merely
sufficient for the pupils to eat their terms as
they do in the Iunsof Court in Kugland ? Ling
us frankly admit to ourselves that there are
schools and schools and headmasters and
headmasters, Most of the members of the
teaching profession, as they stand at present,
have not sofficient moral backbone, Please
note that 1 nsed the word ¢ most ’ advisedly
and not ‘all’ to exclude all honourable
exceptions. The loop-bole thus purposely
provided helps us all to escape, for we are all
houourable men and therefors nome of us
need feel cffended. They are snsceptible to
external ioflueaces, It is to be tested how
far they oan be trusted to give certificates on
the real merits of a boy. Even Principals of
Colleges earning in & month what most of us
oaunot earn iu a year were weighed and

found wanting. Eige why did the system of

eligibility come in which was not thought of
by the original inventors of the S.8.1.C.
,scheme ? Principsls of firet-grade and second-
grade ocolleges could not and did pot use
their disoretion properly in admitting only
deserving boys into the college classcs,
Coming nearer home, lot us pat & plain

question to oormelver, Are we promoting

only really deserving pupile from one olass to
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the next higher class in oar secondary
sobools? Are we not promoting 70 to 80
per cent. of the boys to the next higher class
every year !  Cap we lay our hands oo our
bearts and say tbat all thoss deserve promo-
tion ? Again the rule says that in presentiog
a boy for the public examioatioo, the head-
master should bo guided by the same con-
siderations which guide bim in wmakiog
promotions from oue class to anothor,

But how is it that only 20 to 30 or 409, of the
pupils get throngh and ail the rest fail ? If this
examination also is entirely in our hands, we
shall perhaps have cent. per cent. passes in
each class. We have to admit that we have
not been using properly the litile digeretion that
is given to us. We have not beeu sufficiently
honest. We are too wesk to withstand the
subtle forces that are ivfluencing ne. Under
these circumstances we have no other alter-
pative but to welcome an exteroal examina.
tion, I admit it i8 an evil but I say itis a
neceseary evil und is productive of less ovil
than when teachers are given the authority to
issue certificates of merit to pupils who read
under thew. I, therefore, reqaest you to turn
your eyes inwards, search your bearts
thoroughly and see if you have the grit to grant
certificates of merit to pupils impartially in all
oases. If you really feel coufident—please
remember that there is a God above us who
oau sse every nook and corner of our hearte—-
tbat yon ocan do it yourselves aod sincerely
believe that your brother-teachers also can
do likewise, then the long-wished-for millen-
pium has come and we need not have external
oxaminations, But antil that time comes let
us have them aud court them. They are
productive of more good than bharm. lu spite
of some defects, they are an iscentive to
work botl for the teacher and the pupil. An

undeserving pupil does not come up uncheckec
to tho topmost form and there fecl helpless
We have now almest in every school it
Form VI, boys who are a disgrace eveu tc
Forms 1V aod IIT. Aua external examinatior
at the end of Form IIf will prevent thi
and we will bave better material in the uppe:
forms and consequently in the college
chasses,

If, therefore, we wish to improve the state
of our secondary education, I suggest tha:
there should be a public examination eithe
separately for each district or one for a grouj
of districts at the end of the III Form counrse
The subjects may be those prescribed for th
old Lower Secondary Examination with suit
able modifications,

Coming to the three higher forms I woalc
suggest that specislization shoald entirely go
All pupils should be given a sound knowledge
of the mother-tongue, a fairly good knowledge
of Eoglish, Mathematice, Geography of the
World, Indiao History and Science, Vocational
classes sbould not be tacked on to High
Schools. It is sheer waste of time to pupils
aud waste of money to the school management,
I bave not heard of any pupil who learnt
weaviog or carpentry in a vocational clasa
attached to a High School taking to the
profession of weaving or carpentry.

The aim of secondary edacation should
be to equip a pupil with a general knowlodge
of the men and things about him so as to
enable bim to become & good and useful
member of soceity snd to help him open his
eyes to see the vast treasures of knowledge
that lay before him and pursue them if be has
the means and the inclination to do so. At
the end of this course, he must be made to
possess at least the minimum equipment
neccseary either for entry to University
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courses or to higher technical courses. Those
that wish to earn their living either by
weaving, tanning, carpentry, basket-making
or otber handicrafts may take up that course
at the end ot the 3cd Form course.

Oae other point that I wish to place before
. you is that we shonld make the High School
course in Eoglish and Vernacular more inten-
give than extensive. What I mean is- this.
The prescription of books for non-detailed
study may be given up and the time thus
released from the time-table may be utilised
in teaching a little more of the detailed
portion. Tist 150 pages of good modern
Eoglish prose and 1500 lines of poetry be
prescribed for Form VI and let the papils have
a thorough grounding in it. Oaoe siogle book
well taught apd learnt will enable boys to
read other books of the same kind by them-
gelves, This is what our time-honoared
Pandits, who are not contaminated by modern
school methods, do when teaching Sanskrit to
their pupils. They teach a few sargas of
Raghuvamsam and Kumara Sambhavam and
the pupil is able to read and understand other
kavyams by himself without much help from
the teacher. Why ? The study is intensive,

1 now pass on to the question of the medium
of iustruction” in the High School ‘course.
Expert opinion in every country seems to be
one in saying that it should be the mother-
tongue of the pupil. But our country stacds
apart from almost every other country in the

world, Euach country has its own language’

and its educational institutioue oater to the
needs of the pupils of that country who all
speak the same langnage. Rat in India we
have several languages and, to make matters
worse, more than one language in the same
‘ locality. For example, we have Uriya and
Telugu in the Ganjam and Visagspatam die-
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tricts, Kanarese aud Telnga in Bellary and
Avantapur and Ucdua aud Telugu every-
where so far as the so-called Andhra or
Telugo districts are concerned, The Uriyas,
the Muhammadans and the Kanarese are as
much the natives of the Andbra country as
the Telogus are; and if the vernacular is to
be the medium of instraction in the non-
language subjects ; there must be duplication
and triplication of teachers in each subject in
every school. Thus taking only one subject,
for example, History, a lligh School in the
Ganjam district must employ an Uriya-know-
ing History L.T., a Telugu-knowing History
L.T,, and possibly an Urdu-knowing History
L.T., to teach History to the several pupils in
the same claes, [ do not think our sobools
can afford to employ so many teachers. KEven
as it is, school managements are finding it
very difficult to make both euds meet in the
matter of finance.

To impose Telugn on non-Telugu pupils
simply becuuse the Telugus are in the
masjority i8 not justice. It is juburdastism
if you like and leade to grave difficulties, It
is perhaps on some such coasiderations that
the Andhra University thought it fit to refuse
to have verpacalar as the medium of instruc-
tion in the college classes, Whatever may
be their considerations, the fact is there and
we must face it. Their decision, whether right
or wrong, must necessarily affect our line of
action in the High Schools. Some of us may
say, ¢ Liet them decide as they like. Singe the
3. 8. L, C. Board has given us the option to
answer the non-langaage subjects in the
vernaoular let us use the vernaculars as the
medinm of instruction and examination.’ Bat
I would like to ask yon whether you have as-
sured yourzelves that such boys would be
admitted into the Intermediate oclass g
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readily as boys who brought up all their sub-
jeots in Kaoglish. I bave here two letters from
Principals of first-grade colleges expressing
their opiaion on the poiot.

Letter 1.

From A. B Johoston, Eeq., M.4,,
P’rincipal, Noble College, Masulipatam,
Dean Sig,

I have had no experience of the relative
proficiency of the S,S.L.C, boys taught io
Eoglish and in Telogu. I shall judge by their
rearks. Those tiaght in Telugu should have
good marks in Eaglish,

Yours sincerely,
(Sd.) A, B. Johnston,
Letter 11.
From W.B. Brierley, Esq.,

Principal, Arts College, Rajahmuuodry,
Sig, :

I am not prepared to express any definite
views or lay down any definite conditions.
Each case would naturally be considered on

its own merits.
. ’ Yours sincerely,

(84.) W. 8. Brierlvy,

I do not mean to say that all Principals of
colleges hold the same opinion. Our respect-
ed Prinoipal of the V. R, College, Nellore, I
am sure, bolds a different view., Granting
that such a pupil gets admission into the
Intermediate class, do you thiuk he can readily
follow the class lectures which are ull in
Eoglish? Spccific instances have come to
my notice to show that such pupilsare finding
it diffisalt to follow the lectures and even if
they should manage to follow them, they are
finding i bhurd to express themselves in
Eglish,

Hence, it is my humble opioioun that it is
not discrete on oar part to make vernacular
the medium of instraction in the High School

classes, especially the three upper forms, nn-
less and uutil the Colleges employ it as the
medium of instruction and ezamination in
their classes,

If then vernacular is not to be the mediom
of instroction, how are we to improve our
mother-tongue ?  Are we to neglect it still
longer as w2 have been doing all along? My
apswer i3 :—\We need not make it the medium
of instruction and yet we need not neglect it,
Give a very prominent place if not the very
firat place to the veraacalar in the High
School carricolom. Fix a higher percentage
of marks as minimum for a pass in that sub-
ject. Lot the selections in the vernacular
(prose and poetry) be of suitable difficulty aund
let one or two searching papers be given in
that subjact. Do not show any concession to
& boy in the matter of promotion when he
fails in the vernacular. Then vernacular will
certainly improve.

All thess reforms that I have suggested, if
adopted, may work a hardship on a large
namber of our present stadents. There will
be cries of ‘Slaughter of the Innocents’ in
the press and on the platform. Bat pot up
with it for three years and you will have a
fairly good sct of students in yoor Sixth
Form—a mach better set than what we are
having for the last ten years or more.

[ bave spoken thus far on the cubjects
of stndy in oar High Schools because |
feel that reform in this direction demands our
immediate attention. There are pther points
sach as the physical and moral education of
our pupils, the pay and prospects of teachers,
security of service, mutval beoefit funds for
teachers, provincialisation of Headmasters if
not of all teachere, formation of gocial
service leagues and parents’ sssociationg
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and many more which should engage our
attention in the course of our discussions in
this Conference,

Whatever may be the resalt «f our endeav-
ours to better our pasition, we shouli bear
in mind one fact, vig., that as teachers we
have more responsibilities than privileges,
We have taken to the noblest of professions
sod it should bs our earnest endeavour to
seo that the fuir name of the. teacher is not
tarvished io any way by incapacity, in-
differonce or other lapses on our part, We
must never forget that our employers are
different from those who reap the bencfits of
our instruction. [t ie, therefore, sinful to

neglect our work simply because we are
- vot sufficiently remunerated. It is said that
' & discontented teacher is a ®ocial danger,
It is, therefore, the daty of our employers to
see that we do not turn out to be a source
of danger to society and—speaking only
among ourselves—it is equally oar duty to
try to be always contented and unot alluw
ourselves to be a social daoger.

I the sauthorities cannot and would not
understand what they should do, we wast
only pity their mentality, But whether we
are ill-paid or well-paid, we must do
our duty by our pupils whose progress and
proeperity is more than ample recompense for
the miserable lot we have to undergo. In the
words of an eminent educationist «f Northern
India, ‘the teacher is one of God’s eleot;
he is the pioneer of reform and progress;
the sower who sows the seeds which later on
gprout and rear themselves to tall heights
of gladaess and glory ; the fighter who fights
the demon of ignorance and evil with olean
weapons forged in tbe furpace of the spirit ;
the ' missionary who deriding mere worldly
benefits goes out to spread light in darkness -
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the man who with uobared head looks
tyravny in the face and pushes on where the
voice ot duty calls’ Wo shall, therefore, do
our daty to the best of our ubility and fight
manfally for our rights, But unfortunately
not even a womsaa is afraid of the manliness
of a school-master. All the same we shall
orgauizy sud agitate, ngitate and organize
and not allhw jadgmeat go against us by
defaalt. If even then they do not yield, lot
us sll go ove by ove to Heaven full of honours
and full of glory, for it is there that we have
stored up our riches and lesve these reculoi.
trant mavagers of echools down below to
parade their pernicious priociples of supply
aud demaud and to groan uader the weight
of the sin they have been committing every
time they employ a low-paid teacher.

1 shall not stand any Ibnger betw.en you
aod the programme of the day. It is our
special fortune that we have an eminent edu-
cationist in the person of our respected Prin-
cipul, Mr. M. Vonkataraugainh Pantala G ira,
M.A,, to preside over the deliberations of our
Confetence. I, is one of our most brilliant
men 10 this Presidency, an eradite schular, un
excellent teacher and the very beau-ideal of
character. Uader his able guidance, | am
sare our Conference will be a brilliant succesa,
lovokiog the blessings of the Almighty for
the bappy fuolfilment of all our aspirations, [

request you to proceed with the programme
of the day.
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MODERN DEMOCRACY:
18 IT A FAILURE?*
By Mr, C. V. Hanomantaarso, M.A.,
Tewn High School, Guntur.

T is indeed a matter of extreme gratifica-
tion to me to be granted the iadulgsnce
of coming oun to thie platform and the pri-
vilege of addressing you. 1 welcome the
privilege all the more because the sabject
which I have selected as the theme of my
paper does not pertain to the snbject of
education, the problems of which it is your
main purpose to discuss here. The subject is,
rather, an abstract one, with too compreben-
sive a range aud it will be almost impossible
to deal with it in an exhaustive fashion in the
limited scope of au address like this or in the
short time thatI can command in this meeting.
1 shall therefore endeavour, as indeed I cannot
do otherwise, to indicate in a brief and concise
manner the recent experiences through which
demoocracy has been passing to discover the
patare of the forces that oppose it to evalnate
the difficalties which it has to contend against
and to show, how, in spite of so many discourag-
iog and sntagonistio forces, democracy can
succeed and will succeed. I do not presume to
have any pretensions to a thorough knowledge
of all the difforent aspects of the question ;
and my purpose will be considered to have
been fulfilled if I sacceed in fixing your
sttention upon Domocracy snd the variouns
phases of it which 1 want to touch and
discuss. '
DEFINITION OF DEMOCRACY.
Damocracy can be defined to be a form of
government in which the attempt will be made
to eliminate as far as possible the personal
element and to associate large maeses of

® A Paper read at the 5th Annua) Conference of the
Guntur Distriot Teachers’ Guild,
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boman beings in the great work of administra- ,
tion so that there may be induced in them s ,
sense of responsibility and the consideration ,
that the oltimate end of all government, the .
easuring of the bappiness and contentment of :
the commuoity, is a thiog to be persistently
parsued. There are many advantages which
are claimed for a democratic form of govern-

ment; bot even if there can be no other benefit

which cun be associated with democracy even .
if democracy does not coufer any other good,

this one single fact of its securing or attempt |
at securing the highest possible happiness of |
the largest number, of its being a government .
for the people by the people thewmselves, wiil -

be enough, as it had been encugh all along, .
to recommend it to the imagination of political .
idealists and the approbation of the people

everywhere.

When democracy can, ia this

way, be expected to secure the happiness of ;
the people and their moral and mental satis- .

faction, there is no wonder that it possesses
such an irresistibie charm for organised and
civilised humanity in every part of the world
and that it presents itself as the only effective

safeguard agaiost, and substitute for, un.

just and tyrannical antocrats and would-be
autocrats. From the beginning of civilised
world the ideal of democracy as a form of
government has buen adopted by people and

natioos claiming to have developad a sense of

homogeneity and mutual fellowship, as an

ides! to be striven for aud attained. Over and |

over again have pations reverted to it

a8 a reaction agaiost tyranoy or oligarchy, as .
the case may be; and it is this factor which |
strengthens one in the b-lief that the future .

has much in store for it.
DEMOCRACY, A FAILURE!

1

There is rather a persistent cry now-a-days .

heard from different quarters that this
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glorious ideal of demoeratic government has
proved a failare and that it ought to rest for
& while by making room for other and curious
variations of itself. At the same time we find
in practice that it is becoming more and more
the adopted form of government in many
young and new conntries which emerged into
light as sequela of the Great War and which,
before that event, groaned under the heels of
monarcbical and other forms of tyranny.
Paradoxical as the situation certainly is, it is
nevertheless an undoubtedly trae pictare of it,
88 even a casual observer of contémporary
political institutions and ideals can see for
himself. We can however explain the phenom-
enon by saying that it is the natural and in-
evitable consequence of the times, when
everything is in the melting pot, when the
world iz slowly settling down to the work of all-
round reconstruction after the oataclysmic
consequences of the war. Couantries and coo-
stitations are slowly but steadily emerging ont
of chaos, and the ideals of democracy, to
which the peopls of almost every naw country
subscrib>, have been passing also through a
stage of experimeut, which will be some time
before they can be said to acqnire a secure
and stable footing on the new soil on which
they bave been implanted. Tuough, there.
fore, for the time being, democracy appears
to have been held up by antagonistic forces,
there is every reason to suppose that ului-
mately the victory will lie with it and
that all the opposing factors will go down,
FORCES OPPOSING DEMOCRACY,

Lot us examina soma of the forees which
are inimical to the smooth developmeut of
democracy iu the present day and see if they
are 80 insurmonntable as to make the view ex-
pressed above a too optimistic one. Domocracy
is now psssing through a phase of existence
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when it i8 assailed on all sides by opposing
forces of extraordinary strength and vitality,
Oa the one hand, it is assailed by a knot
of individuals who have the ~key position
in their hands because of their control over
capital and through it of industrial power,
8 class to which the Rabber,” the Oil, the
Iron and other “ Kings,” ua they are called,
of the Uuited States of America belong. Oa
the other band, it is attacked and rather
forcibly attacked, by the forces of communism,
the child of economic troablss, trying to
reduce everything to a dead level of uniform-
ity—a principle opposed to the nataral law of
inborn inequalities, now having ita étrongest
aud most sinister advocate in the Raepublic of
Soviet Rassia. Qa the third side, its founda-
tions are surreptitiously uadermined by per.
sons who maks their military or other porition
and power, & convenient lever to elevate
themselves iato the uuchalleng id position of
dictators, by traducing the gallible section
of the people by their show of superior force
or their power of playing the demagogae,
Such are Maussolini in [taly, Primode Reviera
in Spaiv, Peludasky in Poland and to some
extent Kemsl Pachia in Tuik-y. Some of these
military or political dictators have not scru.-
pled to use the trust and confidence reposed
in them, either voluutarily or by other causes
by the people, as stepping-stones to « ffect
an overthrow of the d- moeratic coostitation
aod become kiogs, as Ahamed Jogu B-g did
recently in Albania and Rizy Khan Peblavy
did in Persis five or six years ago.  With so
mavy acd eo varied and stroug elements
directed aguinst it, democracy bis indeed a
very hard time before ir, if it can hope to sno-
ceed in its mission and survive, They bave
been able to* (ffcct temporary dislodgments
in the citadel of democracy, of course ; but it
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is not to be supposed that they will be able to
persist and overthrow democracy for good aud
all a8 between themselves, For baman nature,
however dormaut, cannot for long remain in
a state of tutelage to the will and dictation of
an individaal or a group of individuals or an
upintelligent mob. It strives aund struggles
for self-expression, for freeing itself from the
degrading aund Gemoralising worship at the
shrines of particular individuals or intereste.
The world hus witnessed so many experi-
ments of selfish persons trying to create aod
permanently to ensure for themselves a safe
and supreme position as the arbitors of human
destinies, failing miserably in the end, and
the people as the ultimate repositories of all
power and strength assertiog themselves,
For a time and for a reason the people may
be willivg sometimes volantarily and some-
timea otherwise to resign their will and their
destinies to & single individual and surrender
themselves to his judgment and direction,
but such surrenders are seldom permanent and
when the people feel their feet again on firm
goil they exhibit an inilexible determination to
regain the position and resume theic authority.
DEN;OGRACY NOT TRIED.

There is no use in these circumstances to
put ou a pessimistic air snd say that demo-
craoy is bound to fail because the mass of
mankind cap, at no time, be expected to
exercise political power by itself, that it will
allow itself to be led, on aceount of the sheer
jnerjis, by the nose by ao individual or group
of iﬁdividnala. It has however to be remem-
bered that as in the case of all such generali-
gations, this statement contaivs ounly a
modicum of truth and not the whole of it, for
it is only very rarely that we find anywhere
the existence of demooracy pure and uo-
defiled. Demooracy, except in such small,
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compact and homogeneous countries like
Switzerland, has come to mean in practice
ouly Representative Democracy. This is due
to the fact that either the people in all the
other counutries are ivherently incapable of
nodertsking goverumental responsibilfty or
there are other insuperable impediments like
siz+, popalation and absence of adequate sense
of respousibility due to iosufficient political
education,—conditions essential for the intro-
daction of direot democracy in any shape.
Oaly in the small City States of ancient times
and small country States of modern times like
Switaerland is direct democracy found to be
feasible ; and in all other countries democracy
has been able to express itselt ouly throngh
the instrumentality of representative institu-
‘tions composed of the people’s representatives
aud posseesing the highest legislative and
executive powers, the latter in the sense that
the de facto executive is invariably depend-
ent upon.the legislative organ for the cone
tinued and successful discharge of its powers
and fanctions,

FAILURE OF REPRESENTATIVE INSTITUTIONS.

The problem for democracy now is the
problero of making these representative insti-
tations thorooghly and unequivocally repre-
sentative. ln other words, it i8 to make them
amenable to the Political Sovereign to all
intents and purposes, a position to which they
at present, in many coununtries, do not conform
and from which they tend to stray further
aud farther away. It is one of the gravest
problems awaiting solution-—this problem of
the fuilure of the representative institutiona
and of their reconciliation with the ideal of
perfect democracy, It becomes all the more
80, becanse this failure or partial failure is the
fruittul source of all those disintegrating ills
waunifesting themselves in the politics] atmo-
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. sphere of to-day, the forces of Bolshevism and

Fascism, which are the subtlest and most
. powerfal that pit themselves against demo-
oracy. These foroes are a reaction against Rep-
resentative lostitutions, which fail to satisfy
the craving of the people for self-expression, in
so far as they are susceptible of being in-
flaenced by elements which are selfish in their
outlook aod sectional and particularistic in
character, Bolshevism, which can be summed
np as the ““ Dictatorship of the Proletariate,”
seeks to do away with all institations econom-
ic or political, which perpetuate class and
sectional disabilities and distinctions, though
in that process it gives rise to the worst forms
of class tyranny and oppression. It is com-
munism of the extreme variety, a variety
directly and absolutely antitbetical to the
extreme of autocracy which was a predomi-
nant featare of the Czarist regime. Fascism,
on the other hand, is another phase of the
reaction against democracy, aiming at the
destruction of all that for which the iustita-
tional aud the represeatative system stauds
for, though it retains, for the parpose of
embellishment and show, the outward sem-
blances of that system, whereas the real
power is concentrated in the hands of a
dictator, who, if he has done much for the
improvement of the condition of the people,
has done still more in the direction of sup-
pressing by ruthless measures their liberties
and rights, Demooraoy in these two countries
can be said to be practically defunot, thoaugh
it is not too much to hope that it will
resurrect itself in a pure and chastened form
in the future, As Bryce, the eminent writer,
whose monamental work on Democracy is a
store-house of information gathered by long
travel and close observatjon of contemporary
democratic institations, eays, ‘these two are
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strange aud nnexpected evolutions of demo-
cracy.” He continues : “ Democracy over-
throws the despotism of the one man or the
few who ruled by force in order to transfer
power to the people who are to rale, by reason
and the sense of their common interest in one
another’s welfare; and after two or three
generatious there.arises from the bosom of
democracy an effort to overthrow it in tarn by
violence, because it has failed to confer the
expected benefits,. The wheel has gone round
and the physical force, which was needed to
establish democracy, is now employed to
destroy it.”

INFLUENCE OF “ MONEY POWER.”

The third force that democracy has to
contend sgainst is capitalism. Oa the one
hand, capitalism perpetuatés the distinction
between classes; on the other, it denies
equal opportunities to all to enjoy economic
independence and keeps' dowa & section,
necessarily a large section under economic
tatelage. There is therefore no wonder in
those classes who bave to bear the brant of
economic tyranny to revolt against it and try
to overthrow the edifice which mekes it
poseible to exist and continwe. Of oourse,

‘one cannot be unaware of the faot that the

working classes are fast comiog into their
own, that the movement amoong them for
combination and joint action bas grown apace
sod that the introduction of universal
franchise has resnlted in their attainiog to a
considerable voice in the determination of
political aud administrative questions. .But
all these developments notwithstanding, the
influence which cepitalists and Money Power

wields is etill very great and renders universal

franchise a mere shibboleth without muoh
significance. There are many methods by
which the influence of Money Power ie felt in
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a democracy; and by far the worst method
according to Lord Bryce, whom 1 have
already quoted, by which it poisous the life
blood of democracy is that of corruption ; snd
he enumerates four categories of people, which
have much to do with the government of a
country, which are liable to be swayed 1n
their judgment by enrruption, viz., the Elec-
tors, the Members of the Logislatures, the
Officials, and the Judges., This practically
covers the whole range of the administrative
heirarcby, which tantamonnts to sayiog that
all the vital sinews on which democracy can
depend for success are susceptible to the
blandishments which can readily be requisi-
tioned for use by Money Power. Money
agsio is the mainstay of the political parties
which bave developed in all countries as the
necessary concomitauts of representative in-
stitations ; and the man who haadles a long
purse and contributes a fine sum to the party
exchequer will be in a position to dictate
terms to the party and secure wheun that party
attains to the reigns of government, advan-
tages to himself and the interest he repre-
gents, which may be subversive of the fuuda-
mental principle of equality in a democracy.
It is this menace of Money-Power that is
making & mockery of democratic government
in the United States of Americs, where the
¢ Diplomacy cf the Dollar’ is the prevailing
rule and  Big Business’ the controlling force
in political matters.

Representative institutioos therefore can be
gsid to have rather failed to come up to the
expectations formed of thew; and up to now
it is only representative dewocracy that has
bad a trisl. Bat it could not be said .on this
basis that any other system of dewocratic
government will be a greater sucoess, for the
simple reason that no other system bas so far

MODERN DEMOCRACY : 1S IT A FAILURE? 113

been suggested as a substitute for it, nor is it
e+8y to devise one of that natare, Some sort
of representation is an indispensable necessity;
for, yon cannot have a whole nation always
on its nerves ready to take either an intelli-
gent or a - sustained ioterest in political
matters, however advanced and intelligent and
eduacated its people may ba, Representative
institntions have, therefore, come to stay and
the problem now is to see that their working
attanes itself more to realities of the political
situaticn in the different countries, in short,
to see that there is a better noderstanding
between them and the Political Sovereign and
more frequent recourse to the methods of the
Referendum and the Initiative for sounding
the opinions of the people. la this connection
it is interesting to note that in many of the
pnewly-established democracies like Germany
end Czokho-Slavekia, provision has been
made in the constitutional laws for a resort
to the two devices noted sbove in cases of
doubt and countlict and thus to sfford a
chaunce to the people to express themselves on
crucial questions,

CONDITIONS OF SUCCESS IN DEMOCRACY,

There is a great denger of democracy be.
coming a very unsuccessful system of govern.
ment, when it is introdaced into countries
which do not possees the couditions which are
essential pre-requisities of its existence. It it
both a condition and a cause of democratic
advancement that people who aspire to
practise democracy should be capable of
taking a keen if not a sustained and con-
tinued interest in the work of politics, of
exercising the virtues of judgment, dis
crimination, caution, and tact and of stand
ing uprightly and without fear or favoun
to protect and eafeguard their rights an
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‘liberties from internal usarpation and ex-
ternal encroachment. Incorruptible and edu-
eated, politically conscious aand judicious, a
citisen of a democratic counutry can do hounour
not ooly to himself but also to his State.
It is, therefore, to the advantage and exalta.
tion of a country that its government
ghonld undertake and promote the disse-
mination of knowledge and the inculcation
into its citizeus of sound notions of
haman valaes and correot appreciation of men
and matters. The recent introdaction of
Republican institations in Hastern conatries
like China and Porsia is interesting in
the light of these observations ; and of these,
lespacially China has, only a very short time
.ago, emerged successful out of a long-drawn-
ont internal conflict and has begun to realize
,ite bearings. It is to be seen whether its
- constitution, which is democratic in its basig,
;will gucceed in its actual working, as there is
every reason to think it will be. India
slso is fairly on its way to the securing of a
'.democratic constitution, though her British
j rolers fight shy of concediug her fitness for
( the realisation of the advantages of such a
constitution becanse there are religious and
gocial differences. But the people are sick
' of the trusteeship, voluatarily assumed by the
" British people and are demanding the wastery
" of their own home to be mavaged by them-
selves, a demand which can be withheld only
on pain of producing very unpleasant con-
sequences and repurcussions. Lord Bryce
declares it as his opinion that one of the
conditions of success of a democracy is that
the demand for democratic institutions should
proceed from the masses of the people,
because it is the masses that bave ultimately

to be the guardighs and watoh-dogs of popular
liberty. This condition is more than f{al-
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filled in the case of India, in view of the
tremendous upheaval of popular opinion
in fauvour of political liberty: observable in
recent years, There can be no wiser or
more wholesome advice, which can be com-
mended to the understanding of those people
who waat to keep whole nations under con-
tinued sabjection or who favour the use of the
‘ mailed fist’ in dealing with subject nations,
than the profoundly wise maxim of a well-
koown writer on Domocracy, who says, *‘ there
are moments when it is safer to go forward
with conferring responsibility than to stand
etill ; wiser to confer democratic institutions,
even if they are liable to be misused than
to foment discontent by withholding them.”
PROBLEM OF FRANCHISE.

It is a common fallacy into which one
is apt to fall that merely by the extension
of the vate to all and sundry, the millenninm
would dawn and that democracy would be
established. The conferment of the franchise
on as maoy sections of the people as possible,
even the carrying out of that process to
its logical extremity of uoniversality, cannot
be said to be the only fundamental poiat in
a democratic constitution, though it is, of
course, a necessary concomitant of democracy,
full-blown and unqualified. Just as there
can be a real semblance of demoocracy
even with a restricted fraochise, so also
there cau be uaiversal adult franchise without
the substance of effective demoocratic control,
A nation might have universal Ffranchise
but yet be dominated by a ruling ocless
clique, for the very sound reason that the
latter are very well capable of managing
the populace by their superior command of
money-power and organisation. This is an
interesting phenomenon in present-deay de-
mooracies in which there is provision for
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aniversal suffrage ; and suggests many prob-
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because nothing is so very certain in this]

lems of great perplexity for the study of world as to taks it for granted that amsjority
human psychology in its relation to political is elways right aod a migority ag alwayn'
matters, In Eogland for instance, with the wroag. Ia fact, if the truth has got to be’

recent exteusion of the franchiss to women

without any conditions, a huge problem has in ordinary circamstances to diffsreatiate fro

set in, which has pat everyone in doubt as to
in what direction the newly enfranchised
flapper will throw her weight, But universal
franchise has got its owo very bencficial
consequences, since it induces a semse of
responsibility and civie daty in every citizan,
provides for him a valuable educative ground
in politics, and helps to prune dowa to a very
considerable extent, the seuse of incqnality
and consequent dissatisfaction, which is such
a vergin field for revolution-breeding. 1f in
countries like Eogland and France, Com-
muvism with its attendant evils, has not
secured a firm lodgment, it is because, in
those countries, the labouring classes are
ablo to secure substantial privileges by Parlia-
weatary action, through the instramentality of
labour representatives, whom they coold send
into the lagistatares by means of the vote,
which was given to them.

PROBLEMS OF MINORITIES.

Oae of the tests by which democracy is
judged is by the discovery of what safe-
guards are provided by it for the protec-
tion of the ioterests of the minorities. A
discontented and sulky mioority i a
greater danger to the succes~ful working
of -democracy than the provision of some
safeguards for the untrammelled expression
of minority opinion. The minority may be a
social minority, a religious minority or aa
economic winority ; but the stifling of its
voice will tarn out to be as politically
daogerous as it is morally indefensible ;

told, the majority opinion, which it is difficalt
m,

the ‘herd instinct,’ may not after all be a i

safe guide as the last word in political wisdom |

in comparison With the opinion of a minori ¥ 3

of thinking and discriminating persons; add

the ‘herd’ instinct, with its proneness ‘to

come r-und to correct thioking in

course of time, may adopt the view of the

minority, as warmly as it espouses the

opinion of the majority now. The suppression

of migority opinioa is as much evident within

the ravks of political parties, which are °

another inevitable concomitant of democratio '

advancement, as it is in the wider field of the ’

vation. The presence of the first feature ig

dae to the influence which the ‘ Party-cancus’

exercises—sn influence which does not

tolerate the existence of particularist and
individaahat tendeucies in the discussion of
waters sffecting the well-beiog of the .part,y,
while the second feature leads to the sup-
pression of individualism and the shunting
out of the way wmany small sections, whoge
opisions ca individual questions are op-
posed to the geasrally prevailing orthodox
opioions oo them. The predominant fes.:
tare of party goverument is the Ruale of
the -Majority in the party ; and any
one who dares to differ from the opinions
of the leaders or from the decisions of the
majority, will invariably have to run the
riek of being crashed oat of existence by the
st?am-roller of the party wachivery. [t is
this grinding power of the party that jg
responsible for the revolt of the minoritieg
that we gec in many counatries, for the growth
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of numerous political groaps and for the
attempts that it has been found neccssary
to make, in almost every couuntry, to devise
some method of proportional representation
to reconcile them and make thewm tractable,
POLITICAL PARTIES,

But after all that has been said in oriticism
of the political parties, the fact remains that

wocracy necessitates the organisation and
ei‘istence of such parties in some form or
other as it peceasitates the existence of some
sort of representative iustitutions, It i,
however, an instractive feature of post-war
democratic development that there has been
a remarksble growth of & bewildering
pumber of political groups, which find their
repercussions aud reverberations in the
legislatures of countries like Germany,
Czekho-Slavakia, and even in some semi-
democratic countries like Japan and Belginm,
while they formed a marked feature of the
French, the Anstralian and other cobstitutions
for a long time. These political groaps have
iotroduccd an elemeut of instability in the
political eqnilibrinm of the various conantries
o which they have wade their appearance

eading to kaleidoscopic changes in the com- -

slexion of governmeots; and they have also
brought into the political arena the compara-
tively new device of unscrupuloums * Log-
rolling,” resulting in uoholy alliances and
combinations of a transient character between
mutually antithetical intereste, This claster
of political parties encourages the tendency
of carrying honest political differences to
ridiculons extremities and emphasises the
weankaesses and deficiencies of the various
forces more than their similarities, As many
of these groups Have their origin in economic
groands, they may be expected to go out of
existence when the economic equilibrium is

T -
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more properly maintained by adequate re-
adjustment of differonces. It was the crimi-
nal pveglect on the part of the clagses who
have power in their hands, satisfactorily to
solve this problem that gave rise to the
revolationary creed of Bolshevism and the
reactionary ascendancy of Fascism, and the
aoparalleled electrification of the working
classes, all of which, as has already been
pointed out, threaten to iudunlge in what may
be called submarine attacks on the democra-
tic principle. As a recent writer put it, “the
deepest problem facing demaecracy to-day is
the handling of a permanent and powerful
minority. Oppression and the methods of
the despot will not do, It is a problem for
those in Earope professing liberal democracy
a8 a bulwark agsinst autocracy., Individuals
and groups have to be protected against the
encroachment of State and Monoploy, agaivst
the rule of classes and the masses. Neither
Fascism nor Socialist democracy can solve
the problem ; post-war history is offering
liberal demoeracy this unique opportunity of
bealing the nations,”
ACHIEVEMENT OF DEMQOORACY,

Now coming round to the original question
whether demooracy in wodern times has
failed in its purpose, we have to give an
unhesitating avswer that it has not, If we
interpret democracy in the terms of ite
present outward expression, namely repre-
sentative institutions, if we consider that
democracy has bred within it certain evils
which are supposed to be ineradicable, bat
which are not more formidable nor less tract-
able than the evile and defects to which all
other buman idstitutiona are subject to—then
we may have to accept it when it is declared
that demooracy is a failore, But when side
by side with thie, we take into account the
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fact that Domocracy, with all its defects, is
becoming more and more the ideal form of
government to which all liberal-minded wen
turn to as the final consummation of all their
efforts, that it is actually the form of g..vern-
ment to +hich mavy countries in Iuarope
have reverted after the war, that it is in
fact, the only form of government, which can
be thonght of in order that personal and class
rule may be eliminated and by which the
large masses of the paople can ba truined by
practical ¢xperience to participate in political
affairs, and lastly that it alone among other
forms of government has been best able to
prevent external sggression and preserve
interual tranquillity, we maust readily admit
that the future holds a bright prospect for
democracy. Some of the defects ascribed to
it, such as that it does not encourage talent
and recognise the expert, and that it leadsin
the ultimate analysis to the glorification of
the Boss and the deification of the Party ;
aod some of the drawbacks nnticeable ia it
such a8 that the cry for Liberty and Equality
has uot been followed by the promotion of
the feeling of Fraternity, are not however
very sigoificant in comparison with the advan-
tages which it confers, the beu- firs it secuares,
the potentialities it possessss, the sevse of in-
dividasl worth which it infnses, and the
p litical training it affirds. Monarchy or
arigtocracy may give a country good rale and
benevolent rule hut it is enmmon expericnce
that tons of good rule are not eqnal to an
ouance of self-rulo that dem-cracy brings in
ita train. To some of the oreatest nation-
builders of the world like M.zzini io ltaly,
Jafferson in America and Gandhi in onr own
generatiou in our own country, democracy is
a religion, oapable of affecting the morals and
life of the poople; and though it cannot be
claimed that it has done as much as that, stiil
what it has achieved is very creditable,

CONCLUSION.

The conclusion that has to be drawn from
the above analysis of the working of demo-
cracy in modern times is that it will be the
foture form of goverament in the world and
that it will iogratiate itself more aud more
into the hearts of pations and of peoples, ia
spite of the fuct that it may be subjected at
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times and for a brief period to temporary
eclipses. For bumanity is a permanent entity
while those forces that seek to drag it down
and try to keep it under the rale of thumb
are merely passing manifestations which come
sod go, The classes which hold the power
in their hands in all countries will find the
ground cut off their feet, if they attempt to
stem the tide of democracy and stifle the
aspirations of the populace, With the grow-
iog copsciousness of the people, with the
growth of knowledge and experience, with
the realisation of their rights and responsibi.
litice by them, there is nothing, no force,
which can think of succeeding in effoctively
checking the onrush of the democratic flood,
Representative iostitntions through which
democracy has till now worked itself out,
may have been ansuccessfal and they might
have beeo incapable of conferring the bene.
fits which Mill and Bagehot ssw in them in
the latter half of the 19th centnry, though it
will be too much to suggest that they have
entirely failed; on the other hand they did
some good and ure useful even now though
with a redoced utility, For we see that even
in the apparently anti-democratic countries,
and countries enjoying the ¢ benevolent’ rule
of D.ctators, the element of popular voting
and deperdence on constitutional forms have
nat entirely been ab-lished or givey up.
Soviet Russia in its constitution issued 1n
July 1013 mukes reference to the Dictatorship
of the Proletariat as created ““ in view of the
present transition period”; and althongh
excluding from the franchise certain proper-

tied classes, it conferred the right to vote on

the masses of men and women, While laugh-
ing long and heavtily at the whole democratic
aod liberal process of government, the
Fascisti, in all their recent coustitutional re.
forms, including that adopted in May 1928,
did not plan to eliminate popular voting
altogether and to vest absolute authority in
Muesolini and his heirs and assigns, The same
is the case with Spain, with Turke even
with the very latest instance g
where a liberal constitution

the king ; on sccount of |

botween p litical partiesfbg' where it is at

the same time confidently Prédicted that the

resumptiou of governm@{né? reins by the king
[

.




118 THE EDUCATIONAL REVIEW.

will be only of a temporary character.
Democracy has thns attained some notable
conquests though it is of no use trying to
belittle the forces opposed to democracy,
which have tremendous staying power and
which can buttress up, when necessity arises,
all the instincts of selfishness and love of
power inherent in the human mind, till at last
the monopoly acquired by them is broken up
by a revolutionary outbreak. It is when the
sppropriate conditions for the successful func-
tioning of democracy are not present, that
the failure of democratic institutions becomes
quite apparent and it is then that it falls a
proy to internal disturbances and external in-
vasions, Democracy therefore isin many coun-
tries passing through a travail, from which it
can be expected it will come ont triumphan,
while in the mesantime it is not beneficial to
indulge in gloomy and pointless prognostica-
tions of failure and disappointment, As Bryce
eays, “The right way of judging democracy
is to try it by a concrete standard, setting
it side by side with other governments ;”’ and
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what we have attempted to do above is to
pstimate its achievements in the light of snch
a standard. The couclusion theretrom, and
it is not an unjastified conclasion, is that
it has ““in some countries destroyed aund
in others materially diminished wmauy of the
cruelti's aod terrors, injustices and op-
pressions that had darkened the sovls of men
for many genorations’, and that with the
prop r adjastment of cortain vital deficiencies
like those relsting to the problem of the
minoritied and the problem of the working
classes, 18 will prove to be the ideal form of
government, When those defects nre removed
the whole world can become oue single
political nuit and the dreams of political
idealigts like Walls of a * Warld State’ might
crmo within tho bouads of possible roulisation,
Meanwhile, it iz to b» remembered that if
dsmocracy is allowed to be {lhated nothing
remains, that it ‘the light of Democracy is
allowad to be put ont und darkness in.er-
venes, tho darknees will indced be an immonse
oue.
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Reviews and Motices.

A New PriMur oF Psycmunocy, By Mapajor
Sanatl,  (MaomitraNy & Co,, Liv) Price
L. 2-6-6,

Io the Foreword to tl.is book the author has
entered a plea that this book will prove useful to
the beginner in Psychology. The author bas,
therefore, prepared the b ¢k to meet the needs and
interests of the young rcader.  As the book gives
an easy exposition of tiw brocd facts of mental
life, it is quite acceptable. Its chapters cover a
wide fisld. Most of them bave an appeal to the
young reader.

There is 0 very interesting bibliograpby towards
the end of the book. Some of the references
given for further reading are the publications of
recent psychologists.

The following will be our suggestions to improve
the bock :—

(a) Examples should be gathered from the
aifairs of the daily life of young people,

(+) LEach chaptor should ba followed by a
series of short practical questi ns which will call
forth shinking,

A Scroor HieTorv OF INDIA, BY PROF. SHAFAAT
AuMaD  Kuoan, Avvasasap URNIVERSITY,

(Loxumans GreeN & Co, L1p, 1922),

Pp. 380, Price ks, 2-8-0.

This book is intendea primarily for the use of
Matriculation students and is divided ioto four
parts of which the second and third deal with the
Sultanate of Delhi and Mughal rule respectively.
The epoch of Hindu independence is all too
briefly compressed into 76 pages ; particularly the
spuce devoted to the depictiog of Rig=Vedic and
Post-Vedic culture is very small, and unjustifiably
go. But the author has taken care to give a
general picture, at the end of the part, of the chief
aspects of Hindu civilisation, though it is pot
striotly fair from canous of historical construction
to take a esingle sweeping view of an expanding
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and <hinging culture spread over pearly 3000
years, divided ae it necessarily was into several :
distinct stages and phases. The glorious military :
and architectural achievements of the early
Saltans ot Dalbi ave fairly detailed, and the civili-
sation of the period—called, rather juiscalled, |
Pathan--is instructively told-—particularly its |
manifold activity in literature, the diffusion ofl
bhakti aud the bridging of the gulf between Hindu
and Mussalman. Mughal magnificence which broke
down under the depressing weight of Aurangzib’s
policy and rule is paturally enough wellstreated,
The= growth and consolidation of the British power
has becn eupplemented by a survey of the new
political and cultural forces working in the country
and producing a renaissance and by a small
chapt-r dealing with the present system of adminis-
trat:oe, The sense of proportion chserved is
fair cxcept with reference to the pre-Muserlan
period ; the style is easy and flowing; and the
maps aud illustrations are well-chosen and welle
got-up.

INpIaN AFreER-DINNER S'rdmxs, Vou. 1, 8v A, S,
Pancuarakesa AYvar, M.A.(Oxon,), 1.0.8,
Seconp Loy, Revisgp aANp ENLARGED.
(D, B. TararorevaLa Soxs & Co., Bompay,)
Pp. 159, Price Rs. 4

We congratulate Mr. Paochapakesa Ayyar on
the success be has attained with these stories, as
evidenced by the book running into a second
edwion. The stories are practically incidents of
life, aud Mr. Ayyar displays a very observant eye
in the varied and comprehensive phases of lifa
from which he draws his incidents, He has added

a very large number of these incidents in hia

second edition. But we must remark that theseq

stories are not exactly of the * after-dinner ” kinde

They are moral satires with one prominent moral §

“ Aud why beholdest thou the mote that is in thy

brother’s ¢ ye, but cousiderest not the besm that ig
iy thine cwn eye 2V



120 THE EDUCATIONAL REVIEW.

Spokey EfSGLISR RgapeErs: Parts 1,2 & 3, vy
H. Manrtin, M.A, (K. & J, Courer, Puyn.
LISHERS, BouBay), Prices 4as, Gp., 5as. 6 p.
and 7 as, respectively.

Meesrs, Cooper, the enterprising educationsl
publisners of Bombay, have hit upou a bappy idea
in publishing these  Spoken Euglish Readers.”
1f Enghsh is to be taugns at all in our sctools, it
should be taught corroctly, pational and otner
expediencies notwithstanding, The usual jibes
againet Babu English (wuich may meaa book
&nglish ot munlated English) are not without an
element of truth. Toese Headers ure primarily
intended for teachers in training their pupils to
“cultivate simple, colloquial Enghish as it 18 spoken
by cultured middle-class Koghsh people. The
books are wellegraded so as to suit the require-
ments of pupils at different stages of their mental
growth. As, however, the topics (discussed in
the form of conversations) cover mauy aspects of
life that would iuterest ouly the Westeruer, the
books in our opinion will be found more usetul as
extra readers than as textehooks. Tue gel-up
leaves nothing to be desired, despite the remark-
ably cheap prices.

[FEB. 1929,

Serected Essavs or Wauier Hoxatro Paren,
ELIfL D WilH AN INTROLUCIION AND NoTES,
By H. G, Rawuisson, MuA, LE S, (Messrs,
Macuivuan & Co L)

Pater’s philosophy of aestbeticism and his
empbatic lusistence on the need for regarding art
a8 a sort of cloistral refuge from a certain vulgarity
in the aciual world have failed to appoat to the
geoerality of Boglishmen,  Hs oxploitatiop of
the 1ust¢, vot only of words and syllables, but
also of emotious has aroused deep distrust. Yet,
48 the master of au imagiuative prose etyle, who
avoids the super-urrateness of hie confrere Syme
monds and produces effect pot through rhapsody
but through archirectural wplendour aud fidehity to
what be himself has called the 2ryie verite, Pater
desetves to Do remembered by uli students of
Koglish literature,

Mr. Riwlinson has, therefcre, done well in
cullecting togoiher sume of the pesy pieces from
Pater's writings. The editing has been done
witb characteristic thoroughupess. The cboice of
pieces bespesks uuerring literary taste, The ©88aYy8
ou Style, Wordsworth, Romanticism, and ZLa

Gioconda are typically representative of Pater’s
outlook and treatment.

THE LOTUS BOOK OF
ENGLISH VERSE

BY

P. G. WREN, M. A, LE.S.

Agsistant Director of Public Instruction, Bombay.

TENTH EDITION.

PRICE Re. I,

b= ALL DISCERNING JUDGES e
RECOGNISE THE MERITS OF THE

LOTUS BOOK OF

ENGLISH VERSE.

The fact that most of the school-anthologies of English
poetry designed for Indian boys, published after the
Lotus Book of English Verse, have bgen largely in-
fluenced by it shows unmistakably that its merits are
recognised by all discerning judges.

COOPER, Publishers, BOMBAY.
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We are asked to publish the following :—

THE TANJORE DISTRICT
TEACHERS GUILD.

The following Memoravdum ou the question of
the 8. ourity of teuure of teachers was adopted
at the Special Meeting of the Guild held at
Kumbakonam on 16-2-1929,

The Guild requests the Government to approve
of the following rules with a view to ensure the
sevurity of teoure of teachors in Arded Sccondary
Schoola and to incorporate the same as 17 (a) in
Chbapter LIl of the Madras Educational Rules
(Sixth E lition) reprint.

1. Every permanent and duly qualified or
certificated teacher in any aided or recoguised
school shall bs engaged- under a written agrezmeat
with the governiug body terminable on either side
with reasonable uotice (ome term by the governiog
body and one month by the teacher beivg consider-
ed reasonable.)

Every permanent and duly qualified teacher to
whom notice of termination of services is given
shall be apprised of the reasons therefor aud be
permitted to make a represeutation to the D.rector
of Pablic Instruction, and the goveruivg body
sbould in such a case defer final action until they
have received from the Director final orders therc~

on,

2. No duly quilified vr certificated teacher shall
be kept on probativn for a period exceeding 18
wonths, without bis beiog contirmed in the institu-
tion in a substaptive appointment, Every one who
is coulicmed shall bave bhis conficwation come
muaicated to him by the governiug body 1o writiug
steting the post iu which be is confirmed and the
salary together with the scale, if any, attacbed to
it.

3. No membur of the st4ff shall be dismissed
except for grose n?glrct of duty, misconduct, ur
woral turpitude., lo all such cnses of dismissal the
goveruing body coucsrned eball inform the teachar
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ip question in writing of the charges preferred
agaipst him and eubmit a copy of the same to-
gether with the explanation of the person con-
cerned and the remarke of the governing body if
any thereon, within 15 days from the date of the
order, to the Director of Public nstruction whose
orders on the subj-ct shall be final and binding on
all concerned,

4. ln all other cases of punishment, the Head-
master shall enter in the log book prescribed in
Rule 52 of the M sdras Educational Rules the orders
of the goverviog body. It would be permissible
oo the part of any aggrieved person to appeal
whithin a reasonabie time regarding such punishe
went, to the Director of Public Instruction, whe
may, for sufficient reasons, require the governing
body to forward their explapation to bim on the
subject for his final decision.

‘N R. SunraMania Iveg,
N. KarLyanarama Ivgg,
Joint Secretaries,

THE SCHOOL ARITHMETIC

BEING SOLUTIONS OF THE
QUESTION PAPERS SET FOR THE
LOWER SECONDARY
EXAMINATION FOR TIE
YEARS 1880 TO 1904

CHIEFLY INTENDED FOR THE USE OF PUPILS
OF THK 1ST, §ND & 8RD FORMS

BY
H. CHENNAKESAVA AIYANGAR,
Price—8 As.
SRINIVASA VARADACHARL & GO,
¢, MOUNT RoAD, MADRAS
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K=" Really suitable text-books of Grammar and Composition for the lower classes are Lard to
find ; here are three cxcellent text-baoks to select from.

THE SIMPLER PARTS OF SPEECH

— WITH EXERCISES IN COMPOSITION —
By P. C. WREN, M.A. (Oxox), 1. K. 8,
AUTHOR OF ' THE INDIAN TEACHER'S GUIDE,” - INDIAN 5CHOOL ORGANISATION." ETC.
EIGHTEENTH EDITION, e, As, 8,

Headmasters, who are not famihar viti tho conteuts of this book, are requested to
note that the title “ The Simpler Parts of Sp.vch’ i8 much less comprehensive than what
it should have been, considering that the book contains a large number of first lessous in
Euoglish Composition, besides lessons in distinguishing the Parts of Speech. Ia fact, it is a
First Book of English Grammar and Composition on modern lines, aud contsins about 2,000
everyday sentences upon everyday subjects. )

The drill sentences in the book are desigoed to be used assiduously for cultivating
the pupil’s power of expression in simple Epglish,

A COXCENTRIC COURSE OF -

ENGLISH GRAMMAR AND COMPOSITION
—BOOK 1—
By P. C. WREN, M.A.
Pages 98. Price, As. 6.
Special Features.

1. Division of the Middls School course in English (frammar and Composition into
three books based on a coucentric plan, ensuring a logical development of the
whole subject-matter.

2. Correlation of (Grammar and Composition to secure the hest possible results.
3. The employmicnt of the deductive methud to arouse maximum of interest.
4

. Lucid explanations doing away with the necessity of cramyging on the part of
children.

5. Varied and adequate Exercises: simple, inferesting and practical.

6. Use of suitable varieties of type and uther typographical devices in accordance
with the admitted principle of appealing also to the eyes of the young learner.

PRACTICAL ENGLISH GRAMMAR
—BOOK I— :
By R. W. ROSS, B.A,, LK. S, .
PRINCIPAL, TEACHERS' COLLEGE, RAJAHMUNDRY.
‘Third Edition, Price, As. 7.

In this book an-attempt has been made to co-ordinate the teaching of
‘Grammar and Composition. .

COOPER, Publishers, BOMBAY.
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MADRAS UNIVERSITY LIBRRAY.

LATEST ADDITIONS.

Generalia.

Rawlings : The Brit. Museum Library.
Fegan : School Libraries.

A, Science (General.)
Reymond ¢ Sci. in (ireco- Roman antiquity.
B, Mathematics,

Strahmann ; Theorie adishen Zihlen.
Bianchi: Geom. diff-revziale.
Lavi-Civita : Cinimatica- Principi and Statica.
~——— Dinamica Sistemi Numero.
Hermite and Stieltjes., Correspondence, 2 T,
Weber : Ellip. fupe. u. algeb. zablen.
Ramanujan : Collected papers.
Vitali : Aualisi icfinitesimale,

C. Physics.
Crew : Rise of modern physics.
Hart : The great physicists.
Ghatley : Molecular force.
Birrwistle : Thermodynamics.
Guatherschulze ¢ Elec. rectifiers and valves.
Thompson : Beyound electron,
Millikan : Elements of physics.
Ower : Measurement ot air flow,
Poters ¢ Thermionic vacuum tubs circuite,
Larne s Peactical television.

D, Enginecring.

Taylor : Coucrete plein and reiuforced struc-

tures,
Jonkins : James Watt and the steam sngine.
Meares : Elec. engineering practice, V. 2
Keen : Wireless direction finding.
Palmer : Wireless principles and practice.
Byran : Edinson.
Fleming: Puare sci. research.
Brown : Alternating current machinery.
Hawke: Pioneers of wireless,

Habibur Rabhwan Khan: Wiriees woior i

8pACe. ]
Hewes : Engineering formulas.

BE. Chemistry.
Wadsworth : Laboratories and researcb.

G. Natural Science (Genl.)

Harvey : Biol, chemistey and physics of sea-

water,

. Geology.

Bonney : Work of rain.
Davison : Origin of earthquakes,

1, DBotany.
Flora of the Prey. of Madras, Pt, 8.

Arber: Herbals.

Evans : Plants and their ways,

Vochtiog : E1p. anatomie u. pathologie. Pflapz.
K. Zology.

Evans: Animals and their ways,
N. Fine Arts,

Fletcher: Hist. of architecture,

Pijran: History of Art.

Toiagarajy Iyer: lndian atchitecture,
0. Literature.

Madusudanasarasvati : Siddhanta bindu.

Pateh: Goddess Fortuna in mediaeval literature
Horace : Art of poetry.

Evreincff: Theatre in life,

Moderweil ¢ Theatre of to-day,

Dostoeveky : Disthere Karamszov ; 1diot ; Pos
sassed ; (‘riizz and punishment ; Honee of th
Daad; losultod acd injured ; A raw youth
Eternal busuand and other stories ; Gamble
and other stories ; White nights ; An hones
thief ; Frieed of the Family,

P. Philology.

Barfi-Jd : Poetic diction,

Bradley : Co'l, papers.

D- Laguua : Speech.

Jespersen : Mod. Eag. Grammar on hist. prin
cipl-e,

K-1n-dy : Biblio. of the Eng, Language.

Honscont Puimer of Mod. leelandic,

K-=iva ¢ Kulpadiukesa,

Ftise 1 3:haal dict, Eug-Arabic.

Kirlgron: Padoloey sud ancient China.

Q. Religion.

Dastur: His divine majrsty Maher Baba,

Haruprasid Sastri: Advayavajra Samgraha,

Suzuki: Z-+n Buddhism.

O’Kaverty : Christ vs, Capitalism,

: Tae truths of the Catholic church.

Ramaswami lyer: New light on the boly Bible
reply to a critic.

Rimaswami lyer : The Tamil that Jesus spoke,

R, Philosophy,

Bhimacbarya Jualakikar: Dict, of tecbpios
terms of Iodian philosophy,

Rinaar : Bocyclo. hist, of 1od, Philosophy.

Jioadatta Suri ¢ Three Apabhamsa Works.

.U, Geography,

Musil : Northern Negd.

Robertson : Draks and other explorers.
Hammond’s New World Loose-lcaf atlas,
Dicks : 1ntermediate Geogr.
Demangeon : Brit. Empire.
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Bosworth : World and its wonders.
—————— : Brit, Ewmpire.
¢ Some great regions of the world,
Mecking : Googr, of the Polar regions,
Daunn: Toe Brit, Ieles,
Daons Europe,
Hakluyt: Principal Navigatione, 10 V.
Musil : Topographical itineraries. Ise:
Wallis : Practical exerciee in geography, f
Wilmore : Groundwork of mod. geogr,
Uostead : Fasentials of world geogt.
Elderton : Maps and map drawing,
Morrison ¢ Maps, .
Introductory Meteorology.
Howarth : The world about us.
Pickles : The world and its workers.
7. History.
Ali Mohsmmad Khan : Hist. of Gujarat,
Avanda Raoga Pillai ¢ Diary, V. lz.
Martin : Brit. West African settlements,
Weigall : Hist, of the Pharoahs,
Baikie : Glamour of Near Eust excavation,
Beard ¢ Rise of Amer. civilisation.
Ballard : Military genius of Abraham Lincoln.
Lippiocott : Eco. and soc, hist. of U.8.A.
Myers : Diwn of hist.
Archaeol. Rep, N zam’s dominions, 1928,
Weeley : Negro labour in U,8.4,

[Frs. 1929,

X.V E’ak-onomia.
enkatarangaiya:+ Begingi i
) > ‘.:e Madr{s Pre:g:nmngs of local taxation
everidge : Brit. food control,
Bengal Cbamber of Commﬁ::e R-p.
Seshachalam Chowdary : Wattlerba: k
— ¢ Diri-Dini, '
: United States 0.l policy,
Wb.neht ad: Piob, of the t-xeycutive.
Wright : Readings in mai keting principles
Jezo : War expenditure of France, )
Truchy : How France met her war expend
.l}'la(Greiorx lEvolutiou of industry. )
voes: Calculating rates and Freight ch
g, g arges.
Reed : L.aw scbools in U.8,A. and C
Burge: Oolooial and Foreign Laws. oada.
MADRAS UNIVERSIY LIBRARY.—The Dume
ber.of readers and the number of books iseued
during the month of February 1929 were 5348
and 7070 respectively, The corresponding
figures for the last year were 4462 and 6288,
N B.—The Library was clcsed from lst to 5th
February 1929,

SeNaTeE House, }

S, R. RANGANATHAN,

Librarian,

Mabras,
26th Feb. '29.

An Invaluable Guide to candidates for the Intermediate Examination of
1980 of the Madras University.

“LECTURES ON FOUR POEMS OF ACTION ”

Bo,lngMe;:]flust’ivtfa{_s]tugiss of the four prescribed poems, “ A Ballad for a Boy,”
eppa’s Ride,” “ A Rajput Nurse,” and * The Night Express,” with a v
general Introduction, Appendices, ctc., etc. ‘ (

BY. ?. R. KRISHNASWAMI, M.A.
Lacturer in” English, Government Collegs, Kumbakonam.
FPrice Ag. 8. Postage Eztra.

OPINIONS

The Ernakulam Co'lege Magazine :~Tais is 8 topica i
Lectul_'er, which our Junior lntermegiste studeants will ﬁ:dculs:f(:ﬁk' ‘lv:l;t::; ®
prescribed fot: the Iul;ern?eqiate. Eramination of 1931, We om-diaily oommesnd it to th i
students, as it has the distinction (rather unique, nowadays !) of not beig a “ .be..“wm"’.n.(’f our
it does, a series of genuine appreciations written in a simple and effactive s:z le XN L ontaining as
books for consultation is given at the end ; and the neat get-up is worthy ofyth;a oontzzrt: udeful list of

The Kumbakonam College Magazine:— It is a s i L
of the four puems of action ingl;he otermadiate Coggsg:“;::i yg: ‘:h:ri:ug:;xi?rougo? of the themes
rendered lively by means of bappy parallels and apt reflections. The style is simn lau iterary aspects,
useful questions aod & list of interesting books for consultation wind up this acll: T Brd lucld._ A set of
of critical study, It vglll be fouud very pleasant and instructive by all under do arly and bright piece
useful by those preparing for the Intermediate Examination of 1930, graduates, and particularly

SKINIVASA VARADACHARI & CO,, 4 MOUNT ROAD, MaDRAS.

78 distioguished College
with the four minor pneng\s

al

Fes. 1929.)

CONNEMARA PUBLIC LIBRARY.
LATEST ADDITIONS.

. Modern Japan and its problema.
g«lﬁlv?ridge: Abraha& Lincoln, 1809—1838,
Bowen : The Life and Times of * Ali Ibn lsa,’
Bradsbaw : A Social History of England. 3rd Ed.
Brown : The Cable and Wireless Communications

| of the World.
Burkitt : South Africa’s Past in S one and Puint,
Bary : The Invasion of Euarope by the Birbariaas.
Carpenter: Life in loland Waters with special
reference to anign'als.
Chapot: The Roman World. (History of Civtl‘hza)-
100 ).
(yadd and Legrain: Ur Excavations, Text ~and
Piates. Royal [pscriptions.
Godwio : Oain or the Future of Crime. ]
Ghose: Essays oo the Gita—lst and 2ad series,
Habib: Hazrat Amir Khusrau of D-lbi,

Higgins ; Studies in International Law and
Relatioos.

Johnson : Hitopadesa.

Landon: Nepal. Vols, tand2. )

Maikey : The Symbolic Procees and its integration
in children,

Mavor : The Ruseian Revolution,

Messel : This Film Businesa.
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Mitra and Ghosh ; Pcatap Singh; or A Memoir of
the Great Maharana of Mewar,
Moret: Tne Nile and Egyptian Civilization
(History of Civilization).
Newton : The Bicentenary evaloation of his work.
1727—1927.
Petrunkevitch: The Value of Instinct as a
Taxonomic Oharacter in Spiders,
Pisget : Judgment and reasoning in the Child,
Pycrafr : Random Gleaniogs from Nature's Fields.
Sen. : Muilitary System of the Marathas,
Smailt What Botany really means,
Strachey : The Cswe: A Short History .of the
Women'’s Movement in Great Britain,
Strange: Clavijo: Embassy to Tamerlane,
1103—14086.
Thomas : Mercantilism and the Eaet India Trade,
Tuoul-ss : The Cortrol of the Mind.
Teoup : Silvicultural Systems.
Veukataramani; Mu'ugan the Tiller.
V.uemaer : Bibliography of Spounges, 15651—1913,
Warmingtou : The Commerce between the Roman
Empire and Iodis,
Watersoboot and others: Theory of Continental
Drift,
Whistler : Popular bandbook of Indian Birds.

F, H. GRAVELY,

Principal Librarian.

&z Coniains over 400 * unseens’’ of various grades of difficulty.

THE REVISED PARAPHRASE TEXT BOOK

CONTAINING OVER
40) UNSEEN PASSAGHS
IN PROSE AND POETRY
By M. MACMILLAN, B.A., D. Lur,
ENGLISH LECTURER IN THE UNIVERSITY OF BIRMINGHAM, FORMERLY PRINCIPAL AND
PROFESSOR OF ENGLISH LITERATURE. ELPHINSTONE COLLEGE, BOMBAY.
AND
A. BARRETT, BA.,
PROFESSOR OF ENGLISH LITERATURE. DECCAN COLLEGE. POONA

Twelfth Edition.

Price, Re. 1-2.

NOTE TO THE SIXTH EDITION.

*  The book now contains over 400 passages of prose and poetry of various

grades of difficulty. [t will be found that the greatest care has been bestowed in

making the selection, and hence the teacher who uses this ma

nual as a class-book

of English “ unseeus” will have at his disposal abundant material for this type of
exercise, now required by the lndian universities.
“ We confidently recommend this little book.”—The Indian Journal of

Education.

COOPER, Publishers, BOMBAY.

XXXV -17 .
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The Bducational Review.

The Fourth Annual Meeting of the
Inter-University Board
held at Patna indicated
the progress which the
institution has made in recent years.
There were misgivings at the time it was
started that the institution was perhaps
not quite necessary in the educational
economy of India, but it will now be
acknowledged on all hands that the
Board has come to stay in our midst. The
Board added to its useful work during the
year by publishing literature of consi-
derable value not merely to the Univer-
gitles, but to all those concerned with
higher education in India. The Hand-
bock of Indian Universities is now an
annual publication which is meeting
with wide appreciation and the new
¢dition which has appeared is a distinct
improvement on the former, contuining
as it does information regarding all the
institutions in India doing work of a
University standard. The Board has
brought together valuable intormation
regarding the facilities available for
Oriental Research at Indian Universities
in a special publication. Another publi-
cation of considerable value issued during
the current year is a similar pamphlet
on facilities for Scientific Research at
Indian Universities. The Board has also
begun the publication, twice a year, of a
Bulletin of University news, containing
contributions from correspondents of alj
the Universities in India. The proposal
that a Universities’ Conference should be
held at Delhi in the autumn of this year

Inter-Unlversity
Board, India.

[Fes. 1929,

exactly on the lines of the Conference
held at Simla in 1924 will be welcomed.
The Viceroy has beon requested to open
the Conference and the proceedings will
be looked forward to with much interest
by all those connected with Universities.
Everything has to be gained by co-
ordination of educational effort in the
country and an institution of this type is
of considerable value, ospecially as edu-
cation is now a transferred subjcct, and
the Government of [ndia fights shy of
any kind of co-ordination.

The existence of several Universities in
the United Provinces—
two of them teaching
ones maintained almost
entirely at the expense of the tax-payer —
raises the important question whether
there should not be an attempt made at
the co-ordination of their work, prevent-
ing overlapping and also adding to
efficiency of organisation. The derivative
idea of a University as a school of uni-
versal learning, claborated by Cardinal
Newman in the Victorian era, IS no
longer practicable in the organisation of
a modern University. Ina poor country
like India, where it is difficult to provide
the requisite staff and cquipment even
for one good University in each province,
it becomes extremely difficult to follow
the old ideal of trying to provide for, the
teaching of every subject at cvery Ubi-
vgrsity. It is obvious there is a good
deal to gain by making the Universities
in the United Provinces, particularly
Allahabad and Lucknow, which are
situated so near each other, realize the
necessity for co-ordinatian,

University
Co-ordination.

Fgs. 1929.]

‘This principle was enunciated at the
Conference of Indian Universities held
at Simla in May 1924, at which a reso-
lution was passed in the following words:
“This Conference is of opinion that
cconomy in University finance and in-
crease in efficiency will be rendered
possible by the co-ordination of post-
graduate studies in Indian Universities.”
It is unfortunate that the words * especi-
ally in provinces containing more than
one University ” had to be dropped owing
to the opposition of representatives of
Universities coming from the United
Provinces which had more than one. An
attempt was made; in the United Prov-
inces to give ceffect to this principle at
the time of the Ministry of the Hon'ble
Rai Rajeswar Bali, who appointed a
Committee in June 1925 to consider this
question. The Committee was handicap-
ped from the very beginning by the
circumstance that it did not consist of
official representatives of the Univer-
sities in the United Provinces and had
been casually called by the Minister from
among those present at Naini Tal during
the season. The recommendations made
by the Committee were not also suffi-
ciently drastic and the Universities of
the United Provinces are to-day exactly
in the same position as they were at
the very beginning.

[t will of course be conceded on all
hands that there should be provision for
degree teaching in most subjects at both
the Universities of Allahabad and
Lucknow. In Arts subjects where the

expenditure is not very great, post-gra-
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duate courses may also exist at both the

Universities in each subject, though even

here a certain amount of co-operation -

may be possible. There is no reason
why the handful of students, for instance,
who take up Sanskrit for the M.A,
should not be asked to study the subject
in Allahabad only; and similarly why
the small numBer of students who take
Arabic or Persian for the M.A, courses
should not be expected to study the
subject at Lucknow only, Lucknow is
obviously a better centre for Islamic
Studies than Allahabad, which again
may be considered to be a better centre
for Sanskritic Studies than Lucknow.
This is likely to result not merely in
economy of funds but also in increased
efficiency of organisation, as the availablo
money may be spent for special libraries
on one and not two subjects at each of
the different places. It may be men-
tioned in passing that where a subject is
taught only up to the degree stage, a
Professorship would not be necessary, a
Reader’s appointment being enough for
the purpose.

Subjects like History and Philosophy
will of course have to be taught for the
post-graduate courses at Allahabad as
well as at Lucknow, but even here
adjustments may be possible with regard
to specialisation in the teaching of
particular branches. Indian Philosophy
may be confined to one and the periods
of Indian History may also be distributed
for advanced work, one University
specialising in the Hindu Period and
the other in the Muhammadan,
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The need of restricting post-graduate
courses or at least facilities for research
to particular scientific subjects at each
centre is evident. There bas been a
rontinual demand for the expansion of
Mboratories, the creation of research
studentships and special grants for
research purposes from both the Univer-
sities, If the two Universities divide
work in the scientific subjects between
themselves, there would undoubtedly be
more money available for teaching
particular science subjects at each centre,
Without entering inlo any details
regarding the work accomplished at
both the Universities in subjects of
gcientific study, it may be considered
desirable that Allahabad should special-
ise in Physics and Chemistry in which
it has already acquired considerable
reputation. Lucknow may take wup
specialisation in Botany and Zoology in
which it has similar achievement to its
credit. The subject of Mathematics has
been left out of consideration because it
does not entail the enormous expenditure
involved in the advanced teaching of
other scientific subjects. [f co-ordination
is not possible withiregard to post-gra-
duate teaching, it should certainly be
obligatory as far as research work is
concerned and the duplication of research
laboratories and research staff and
libraries should be deprecated.

la his latest Report on Indian Stu-

dents in DBritain, the

Indian Students High Commissioner for
in Britain, .

[ndia conveys a very

useful caution to Indian parents, He

(Fei. 1929.

writes i “ In spite of the warnings that
have been given on previous occasions,
instances are unfortunately still numer-
ous of students arriving in this country

without the necegsary preliminary mini- ,

mum qualifications for training here,
without adequate funds, without the
requisite physique, or without the moral
stamina necessary for the pursuit of a
prolonged course of studies in a foreign
country far from family and home-
influences. The KEducation Department
of the High Commissioner’s Office has
frequently to deal with cases of
serious illness among students who
could hardly have been permitted to
come to this country if they had
undergone a proper medical examination
prior to their departure from India. [t
has often to assist young men who are
either destitute or are engaged in eking
out a precarious livelihood by employ-
ment in restaurants and public places pf
amusement, and it is called upon to
rescue Indian youths who have been
guilty of woral turpitude or have fallen
victims to the wiles and machinations of
undesirable associates. The problem is
serious, not only from the point of view
of the individuals who suffer, but as
affecting the prostige and repute of the
general body of Indian students, and Sir

Atul Chatterjee hopes that leaders of

opinion in India will give it their earnest
attention.” We are afraid that the
entire question of the nced for sending

Indian young men to England requires'

careful consideration at the hands of
publicists in this country. The present
enormous drain on the economic resourc-

Fes. 1929.]

es of the country by the -extensive
practice of sending hundreds of peoplg to
England for their education is a subject

worthy of examinotion.

Reviewing the address of Principal
Seshadri  at the last
meeting of the All-
India Teachers’ Federa-
tion at Bombay, the Educational Supple-
ment of the London Times realizes the
poverty of progress regarding elemen-
tary education in India and has some
valuablesuggestions to make with regard
to the staffing of village schools : ' There
is primarily the pecessity’ for raising the
status and standard of the elementar.y
teacher. Life in an Indian village 18
intolerably dull for an oducated man with
urban intere§ts and facilities must be
created to attract men of better type,
who may find it possible to live in com-
fort in villages. A recent writer on
India describes primary school-masters
in this country as a class of people very
badly paid, who have to spend much of
their time in the undignified work.of
keeping up the school attendance, receiv-
ing little help from the parents. If
social conditions advanced in India to
the extent of enabling a number of
women being employed as teachers in
elementary schools, it should lead to a
valuable consummation. The Royal Com-
mission on Indian Agriculture has got a
Jarge number of valuable suggestions to
make regarding the spread of primary
education in the country and we hope
they will all receive due consideration

Villfxge Schools
in India.

EDITORIALS.

at the hands of the various kinds ¢
authorities in [ndia.

Many educationists have regretted the
decreasing attentio
Bad Handwriting. that is being paid to th
subject of handwritin
in schocls to-day. The neglect is notice
able not only in India but also in man
foreign countries. The speed and hustl
of modern life and the increasing use o
the type-writer are serious handicaps fo
the spread of attention to handwritin
In the more spacious times of the pas
it was a pride of the teacher to develo
the art of calligraphy among his pupi
and the completion of education ver
often meant not merely the possession
intellectual scholarship, but also the
capacity to write a neat and attractivg
hand showing penmanship of a superio!
kind. Reviewing the subject, a corre
spondent makes a number of valuabl
suggestions in the London Times: Mos
children are probably transferred fron
pencil to pen at too early an age. Pe
and ink are difficult tools to handle anc
this might be one of the reasons foi
deterioration. Itis suggested that wher
the time comes for ink to be used, eact
child should be fitted with a nib as care.
fully as he is fitted with boots or shoes
Some children want fine, some medium
some broad nibs; some hard, some sof
metal ; some need the point cut at right.
angles to the holder, some require it cu
diagonally to the right or the left. The
complaint is also made that the inl
generally used in schools is of a ver;
poor type and that is also a conditior
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l'contributing to bad handwriting. The
-development of calligraphy was the
cherished aim of many of the Moghul
rulers in India and specimens of hand-
writing developed under their auspices
commands the admiration of the entire
kivilised world to-day. . Is it too much
%to hope that India should not lose the
kradition and bestow more attention on
!the subject which seems to have un-
fortuxletely dropped out of educational
pttention in recent years?

We welcome this journal. This is not
an ordinary professional

| Teaching’ *—A  magazine. Itisa journal

ew Educational : .

ournal. of Knquiry and Research
in the Psychology, Phil-

sophy and Method of Education. “ Its
spirit ' as has been pointed out by the
"» Edited by H, R, Hamley, M.A., M.sc., Dip Ed,,
>cincipal, Secondary Treiving Qollege, Bombay. (Oxford

Joiversity Press, Bombay), Annusl Sabscription
1s. 2.8-0.

[
i
3
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Editor himself, “ wiil be that of serious
enquiry and research.” [t may serve as
a clearing-house for scientitic method.
The most interesting featurc of the
journal is that it deals with problems

that arise out of class-room instruction.

ticnce the journal’s sphere of usefulness
is bound to be large.

Among the articles, those by Dr.
Michael West and W. 8. Tomkinson de-
serve special mention. “ Silent Reading ™
by W.S. Tomkinson demands our first
atiention as it is a question whose
consequence is of greatest value to the
education of the backward child.

This journal conveys an unmistakable
impression that the business of teaching
is too expert in its nature to be entrusted
to any but the trained hand.

We dare say that this journal will

largely be in use in Secondary and
Training Departments.

fo what I can to encourage its use in the

or tbe VI Forms in High Schools ”

scommend it to the boys,”

CLASS EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

\ :
8. R. KIRKPATRICK, B.A.,
Headmaster, Govt. High School, Gulbarga.
(Double Crown 16mo. about 180 pages). Price—14¢ as. Charges extra.
SOME OPINIONS.

Mr. N. G, WELINKAR, M.A., LL.B,, Qhief Inspector of High Schools, Hyderabad (Decean) :—" The

yook will be a valuable aid in teaching Enﬁhuh Oomposition in Hish School classes and I shall be glad to
izh Schools under me,

The Rev. D, G. M, Lizits, M.A,, Principal, Kelists High School, Triplicans, Madras ;=" My first

wprossion waa that we do not necd such a book, but as I looked into it I discoverod that it would be of

sery great practicsl use in providing suitable Composition exercises for the V1 Form......The book is

uggestive of fresh types of exercises that can be given. I think that the book will be found very useful

Mr. P, F. Duranp, B.A, (Cantab), Principal, Nisam (ollege, Hyderabad :~"1 write to say that
[ shall be very glad to recommend to studenta of vhe Madrasi-Aliys,”

Mr, P. VENxaTARAMIAH, B A., Headmaster, Board High Sohool, Harpanahalli ;w=* I ghall try my
haut to muke it popular in the upper forms of the achool.
Mr. T V 8giNivasa Alras, B.A, L.T., Headmasier, Board High School, Amalapuram ;=" I sball

“SRINIVASA VARADACHARI & CO.. 4. MOUNT ROAD. MADRAS.
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Y= A new scries of teat-books on English Grammar on modern lines that should supplant the

old obsolete text-books. )

~ NEW ENGLISH
GRAMMAR SERIES

By
P. C. WRsN, MA, LE.&

1. The Simpler Parts of Speech, vith Kxercises
in Composition. 18th Edition. Price, As. 8.

This is an iotroductory and preliminary baok of Grammar and C_omposition f?r
' It contains nbout 2000 everyday sentences upon everyday subjects, The drill

begioner entare of the buok and are desigoed to be used assiduonsly for

geatences form a special { » book & |
caltivating the pupil’s power of expression in simple Eoglish.

2. Elementary Grammar on Modern lines.
4¢h Kdition. Price, Re. 1-2. |
lverythiog 18 taughi by example, and treated in o gimple and practical way. |
Grammar is not divorced from Composition, bat both the subj=cts are treated as parts of ap
i:)eeparnbla whole. A largo number of practical erercises is annther special feature of the

book. Most of thew are framed with 8 view to provide material for oral compasition and

to drill the pupils in corrert usage. The whole hook is carefully graded and planned as a

progressive course for all tho middle-school classes,
3 High School English Grammar. 2nd Edition.
Price, Rs-2.

This is & working class-book
School classes. It provides side by
Exercises for practice are numerous,

book ¢f modern English Grammar and Ueage for Ilgh
gide a practical course in Euglish Composition. The
varied, carefully graded, and of a practical character.

g Eng‘lish Grammar as it is taught now, through old text-books, is a subject which has no appeal
for young learners. The three books in this new series will help the teacher to put new life

in the teaching of this subject, so that boys and girls will no longer regard Grammar as a
dryasdust subject divorced from the living langnage.

COOPER, Publishers, BOMBAY.
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The College Clagsics Deries of Bhakespeare's Plays.

GENERAL EDITOR: F. W. KELLETT, M.A.
Henry V. by P. H. Starge, M.a., Professor, Nizam’s College, Hyderabad. Cloth Re. 1-6.0.

Tempest, by E E. Kellett, u.a., Master, Leys School, Cambridge. Cloth. Re. 1-8-0.

Midsummer-Night's Dream, by Rev. R. Scott, i.A., Professor of Hnglish, Wilson Col-
lege, Bombay. Cloth Re. 1-6-0.

As You Like It, by the late F. W. Kellett, m.a. Cloth Re. 1-6-0,
King John, by Mark Hunter, u.A., Principal, Rajabhmundry College. Cloth Re. 1-4-0,

Jnlins Coenar, by Mark Huoter, M.a., Principal, Rajahmundry College. Third Edition==
Cloth Re, 1-12.0.

Merchant of Venice, by J. H. Stons, u.a, Principal and Professor, Presidenoy
College, Madras. Cloth Re, 1-6-0.

Othello—Tax Moogr dr Vzxios, by Michael Maomillan, 8.a., late Principal and Professor of
English, Elphinstone College, Bombay. Cloth Re. 1-6-0.

Hamlet, by W. J. Goodrich, u.a., formerly Principal and Professor of English, Pachai-

yappa’s College, Madras, and afterwards Principal and Professor of English,
Ahmedabad College, Bombay. Cloth Re. 1-10-0. *

Macbeth, by Dr. J. Morrison, u.a., late Principal and Professor of Engheh Gonorrl
Assembly’s Institution, Calcutta. Re. 1-6-0.
A few of the opinions of the Series are given below.,
Of ths College Classios Series of Shakespsare's Plays, PRoynssor E, DOWDEN, Trinity Collsge, Dubdlin, writes —

** I must ask you for a full and generous forgiveness of my silence, When Ths Tempest came, § was murh,
decupied with French literature, and I looked hastily into it and kept postponing a faller examination. The Henry
tAe FiftA came when I was in Amerios,

Now 1 am acquainted with both volumes of your Shakespeare Series and I can return you genuine thann
lor editions so0 thorough, so cokelarly, and at the same time, s interesting in their treatment of litavary Aistory
of the gemius and work of Shakespears and of the individual plays dealt with in each volume,

T Rope the Sorios will bo widely used by students of Shakespoare”—Tth January 1897

Twelfth Night, by Michael Maomillao, w.a., D.Litt., I.E.S. (Retired), Baglish Lactarer in

the University of Birmingbam; formerly Principal and Profossor of English
Eiphinstone College, Bombay. Cloth Re. 1-12.0,

Bhakespeare—Richard II. with Introduction and Nates, by Prof. J. 0. Rotlo,
University. Price Re, 1-12-0.

The Taming of the 8hrew, with Introduction sad Notes, by K. I) -ighten, .. Re. 1,
SRINIVASA VARADAOHAKI & CO, 4, MOUNT ROAD, MADRAS,

M.a, My oe
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Messrs. MACMILLAN & COMPANY'S PUBLICATIONS
University of Madras
INTERMEDIATE EXAMINATION, 1930-1931
PART I-A.

ENGLISH LANGUAGE AND LITERATURE
A. For Detailed Study.

SHAKESPEARE. HENRY THE FIFTH. Edited with Introduction and Notes, by

K. Deighton, 2s. (1930).

(Putt Press Serigs).

SHAKESPEARE. TWELFTH NIGHT. Edited by K. Deighton. 2s. (1931)
kdited by Edward P. Morton. 2s.

(Putt Press Series).
By Sir Walter Raleigh, Re. 1

A. Wright. 4s. 6d. (Glohe Library).

B. For Non-Detailed Study.

By A. Vauce. s, (1430),
Hustrated Pocket Edition,  3s. 6d.

'B.A. (PASS) EXAMINATION, 1930-1931.

ENGLISH LANGUAGE AND LITERATURE.
Detailed Study.

(Granta Shakespeare.)

' ( SHAKESPEARE. HAMLET. Kdited with Introduction and Notes, by K. Deighton.

8. (1931).

With Introduction, Notes and Glossary. By A. W Verity, M.A. 2s 6d.

————— With Introduction, Notes aud Glossary, by A, W. Verity, M.A, 2. 6d.

THE WORKS OF SHAKESPEARE. Edited by William G. Clark and William

BYRON. MAZEPPA’'S RIDE, Contained in Loane’s Lovger Narrative Poems.
Second Series with Notes. 1s. Yd. (English Literature Series.) (1930).

DICKENS. A TALE OF TWO CITIES. kdited by C. Il. Russell, M.A. 1s 64. (1931).
STEVENSON. THE TREASURE ISLAND  Idited "with Tntroduction and Notes,

KIPLING. THE SECOND JUNGLE BOOK. Schoul Edition. 4s. Pocket Edn. Gs. (1930)

SHAKESPEARE. HENRY IV, PART I. Edited with Introduction and Notes, by
K. Deighton. Z2s, (1930-31)
With Introduction, Notes and Glossar), by J. H. Lobban, M.A, .

With lutroduction and Notes, by A.W. Verity, M A. 25, 9d. (Pitt Press Series).

MACMILLAN & CO., LTD, MADRAS, BOMBAY, CALCUTTA AND LONDON,

XXXV -4

——m——
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Messrs: MACMILLAN & COMPANY'S PUBLICATIONS.

Oniversity of Madras
8. A. (PASS) EXAMINATION, 1930—-1931.
ENGLISH LANGUAGE AND LITERATURE.
Detalled Study.—(continued) ’
SHAKESPEARE. MUCH ADO ABOUT NOTHING. With Introduction and Notes,
by K. Deighton. 2s. (1931).
Edited by G. Sampson, M.A.  3s. 6d. (Pitt Press Series).
~—————With Iutroduction, Notes and Glossary, by J. H. Lobban, M.A. 2s.
(Cambridge University [’ress.)
SHAKESPEARE. THE TEMPEST. With Iutroduction and Notes, by K. Deighton.
2s. (1931).
MILTON. COMUS. Edited with Introduction and Notes, by William Bell, M A.,
1s. 9d. (1930). ;
Edited by A. W. Verity, M.A. 2. (Pitt Press Series).

————— COMUS AND OTHER POEMS. With Notes. Edited by T. W, Horrox, |

M.A. 1s. (Socrates Booklets). . . Dlack, Ltd.
GOLDSMITH. She Stoops to Conquer and RETALIATION. With Notes. Kdited
by E. W. Wilton, B.A. 1s. (Socrates Booklets). A. & C. Black, Ltd. (1930).
GOLDEN TREASURY. With a Supplementary Fifth Book. Selected and Anno-

tated by Laurence Binyon. Containing the prescribed poems of Keats
and Browning. 2s. (1930,

o
SWIFT. GULLIVER'S TRAVELS. Hdited, with Introduction and Notes, by
C. Johnson. 25, (1930.)
CARLYLE. - HEROES AND HERO WORSHIP. Edited by H. W. Buller, M.A.
Vol 1. Re. 1. (1930)
RUSKIN. CROWN OF WILD OLIVE. Edited, with Introduction and Notes, by
J. H. Fowler, MM A Re. 1-0-6. (1930)
~————TFKdited with Introduction and Notes, by W. F. Melton, 2s.
A THIRD BOOK OF MODERN POETRY. Selected and Arranged by II. A. Treble,
M.A. ls. 94 (1931). ,
LAMB. ESSAYS OF ELIA. Edited by A.H. Thompson, Litt. D., F.S.A. 3s. 6d.
(Cambridge University Press).  (1931).
Non-Detailed Study.
DICKENS. THE PICKWICK PAPERS. With [ntroduction by Charles Dickens
the Younger. 4s. 6d. (1930). ‘ )
~———— Abridged and Edited by D, G. Crawford, Ph. D. 2s.

JANE AUSTEN. EMMA. With Introduction by Austin Dobson. 8s. 64. (1931)

SELECTED ESSAYS OF MATTHEW ARNOLD. Edited by H. G. Rawlingon, M.A, |-

3s. 6d.  (L931). \
HARDY. FAR FROM THE MADDING CROWD. Indian Edition. Rs. 2. (1931).

MAOMILLAN & CO, LTD. MADRAS, BOMBAY, OALCUTTA AND LONDON.

[Frs. 1929. Fzs. 1929.)

ADVERTISEMENTS. xiii

Messhs. MACMILLAN & CO.’S NEW PUBLICATIONS.

BOOKS ON_SCIENCE
A CLASS BOOK OF PI-I;IYYSICAL CHEMISTRY

7. MARTIN LOWRY, C.B.E., M-A;, D-Sc,, F-B»S.,
Professor of Physical Chemistry in the University of Cambridge,
and

SAMUEL SUGDEN, D.Sc., A.R.C.Sc. (\LQND-), ALC,,

Reader in Chemastry at Dirkbeck Colleye, Untversity of London.

Crown 8vo. 444 pp. Price 6s. 6d.

This Class Book of Physical Chemistry is intendgd for students w.ho
hiave reached a Matriculation standard .in Inorganic Chemistry and who. ngh
to begin the study of Physical Ohergxstry- [he method of presentation 1s
suitable for beginners and for use in schools, but the scope ha‘s been ex-
tended to cover the ground required for a yraduate course in Physical

Chemistry-

EVERYDAY SCIENCE

A Course of General Science related to Human Activities
' BY
L. M- PARSONS, D.Sc. (Lond.), D.LC, ¥.G.S., F.B- Mzr. Soc,
V‘ Seience Master, Westminster Cuty School.
| With 381 Illustrations.
Crown 8vo, 708 pp. FPrice 8s, 0d,
Also in Three Parts, 3s. each.
(haracteristics of this book are:
1. Wide range of subjects covered. o
9. Contact with familiar things and everyday applications of
scientific principles. .
3. Suitability of style and substance for a school course in
general science for non-specialists up to School Certifi~
cate Standard.

MACMILLAN & 0., LTD, MADBAS, BOMBAY, CALOUTTA AND LONDON.
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 Messis MACMILLAN & 0 NEW PUBLICATIONS.
NEW BOOKS ON HISTORY

JAMES H. GENSE, S. J,.
A HISTORY OF INDIA

from the earliest times to the present day.
Rs. 2.

** veeie. The Moghul, Muratha, and British Periods, are not independsnt of oue another, yet for
the sake of clearness each period is treated separately, and compriscs all the events connected with it.
This way of proceeding naturally entails a certain amount of repetition, but it hag
of method and clearnese.”

ENGLISH HISTORY, PART ]
(MODERN ENGLISH HISTORY, FROM 1485 TO 1924.) :
FOURTH EDITION
Revised and enlarged, complete with Appendix and Index.
Re. 1-12-0.

INDIAN HISTORICAL READERS,

Book 1. Hulers in lndian History. 1

the great advantage

Book 1l. Races in Indian History.

. c - Pric .
Book 1Il. Romanceia lndian History. I rice 12 annas each

Book 1V. Realms in lodian History.

oo In these simple sketches the author wishes, as it were, 1o
student by the hand and to lead bim into a gallery where he aay look, for a
portraits of his pational beroes,”

FIRST STEPS IN INDIAN HISTORY.

Price 8 annas.

* This book is menat for studeuts in the lower classes, and the aim of the sutaor is to give a

brief connected account of the leading events of Indian bistory, from tbe earliest times to the present day.
Ja the arrangement of his work he bas kept in view the History Syllabue drawa up by the

School Leaviug Oertificate Board for students of the Mutriculation claes, The bauk ia
to provide students at the outset with a sound basis of historica| koowledge iu readines
detailed and comprebensive information which they are to acquice later in their career.

tako the young lundisn
few mowents, upon the

thus designed

8 for the more
)

t
LINTY)

MACMILLAN & CO., LTD.
(lucorporated in Englaid)

MADRAS, BOMBAY, CALCUTTA AND LONDON.

-~ oy

Fen. 1929.) " ADVERTISEMENTS. ~ -

2nd Edition—Entirely Revised.
A HIGH SCHOOL MANUAL OF ENGLISH

By N. G. WELINKAR, ws.a., LL.B,
Senior Professor of English, Osmania University College, Hyderabad (Deccan)

Honorary Folluw of the University of Bombsy; furmerly Priveipal, Dyal Singh College, Lubore,
Second Edition of A PRACTICAL MANUAL OF ENGLISH,

Revised and largcly re-written in co-operstion with

S, R. KIRKPATRICK, B.A.
Headmsster, Governmeut High School, Gulbarga.

CONTENTS ;—Part I.—Grammar. Chapter I, Nouns ] L, Adjectives; Ill, Prowouns; 1V, Verbs
V, Adverbs; VI, Prepositions; VIL Oonjunction‘s and Interjections, Pgrt I1I.—Grammar {Diotion
Obapter 1. Words ; 1. Prefizes and Buffizs ; 111, Sypnonyms, ch.; 1V. Special W(?rds for Study, V. Analyy
aand Syothesis of Sentencos ; VI. Punoctuation a‘md the Uae‘of Capuul Letters; VII, Dlnic" and lodirect Narratio,
V1I1, Becasting of Sentences; IX, Paraphrasiog; X. Figurative Laoguage; XI. Idiom, Part 111 —Con
position. OChapter I. The Seatence; ll The }taragraph; 1. The Esssy IV, Letters and Telegrams
V. Narrstives based on Poems; VI, Summarising ; Test Papers,

Approved for sochool use (vide Fort St George Gazette, Part I-B, dated 19-5-1925)
Price: Re. 1-8-0.

SOME OPINIONS,

I bave read this Manual with great intereat and feel ceruain. that it will be of real help to g
students readiog in High Schools, Messrs, Welinkar and Kirkpatrick are tried educationists, and, 1
such, have known bow 1o make the study of Euglish easy for Indian studeats, So well hag the subjec
matter been arranged and explained that, anlike the majorivy of books dealing wivh Grammar, thi
Manual captivates the interest even of those who nave loog finished their student days and are using tk
English langusge almos: as bhw‘ mcther-tougue. L consider this pook a very happy result of tk

. ion of the East with the West,
co.operation of the SYED KOSS MaS00D,

Drrector of Publie Instruction, Hyderabad (Dn.)

_ * Mr. N. G Welinkar, Professor of Eoglish, Osmania University, Hyderabad, is an ¢}
Bombayite and his : * A,Parctical Manual of Eunglhish’ was at one time very popular with the student
appearing for the Bombay Matriculation. The book under review is the revised edition of this manua
largely re-written in co-operation with Mr. S.R. Kukpamck.. Headlpasler,. High 8chool, Gulburga, It |
admittedly not a book for a beginner, and appears Lo be written with a view to help the Matriculatio
students in answeriog their General-English Paper. Itis however largely free from the bad point
common in such books and occasionally exhibits refreshing freedom from convention, Thus, en pag
204, the sentence! ' I saw my old teacher who invited wme 10 dioner ' is rightly put down as compound
and not complex ; for ‘ w40’ here means * and Ae. 4gain on page 128, in the sentence: * A man wag
seat who was to deliver the message’, the clause beginning with ‘who' is described as an adverbia]
clause. This led us to expect sonde discussion about the parsing of the words, * who, * when', * whepe
but it could not be found. This is the great defect of the book. In about 300 pages the authors haye
tried to campress * Grammar’ ‘ Idiom’ and ‘ Composition’ and had perforce to omit a number of
important things. However what is given is all important and the Matriculation students will find |t
very useful.”—The Progress of Edwcation, Poona, September 1924,

Mr. D. S. Pavt, Headmaster, C. B. M. High School, Vizagapatam, (13-9-24), wrltes :—In
thanking you for the specimen copy of Welinkar's High School Manual of English, I beg to state that
it i3 an exallent book and eminently suited for the standards it is wsstten for. [shall recommend i
te the students Aese, ,

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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Hand-book of the English Language
FOR HIGH SCHOOLS

BY
Mz. K. SUBRAMANI Al1YAR, B.A, L.T.,

A Fellow of the Upiversity of Bombay ; ,
An Incorporated Accountant of London, and late Principal of the Byramjee Jeejeebhoy
College of Commerce, Bombay.

REVISED BY
Mr. MARK HUNTER, m.a,,
Principal, Government College, Rajahmundry.
FIFTH EDITION. PRICE—Re. 1-4.
(Approved as a tewt-book bé the Director of Public Instruction, Bombay.)

The Educational Reviews January 1905—This is an old favourite of our achool-boys appear-
ng in au improved form. We can see the hand of the reviser in many places, the notes that he has
idded being particalarly valuable.

The Indian Journal of Education—This book, now in its fifth odition, has been thoroughly
evised by Mr. Hunter, who has done much to improve it....... We have uno hesitation in recommend-
ng Mr. Subramani Aiyar'’s Handbook to students.

A Text-book of Tamil Composition

Specially adapted to meet the requirements of 8.8.L.C. and Intermediate
‘Examinations

(Prepared in accordance with the recommendations of the University of Madras)
BY

G. DAMODARA MUDALIAR, BA.
Tamil Reader, Office.of the Registrar of Books, Madras,
‘ (sometime an Assistans \n the Wesley College, Madras).

Price As. 12.
Approved as & Text-book for SBchools sand Colleges.
(¥ort St, Qeorge Gasetts, B1st October 1918.)

——

SRINIVASA VARADACHARIL & CO., 4, MOUNT ROAD, MADRAS,
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‘EXERCISES IN ELEMENTARY MATHEMATICS
for Training and Middle Schools

(for Masters and Mistresses)
with a Chapter on ¢ Hints’on Teaching Methods’
(in Tamil and Telugu)

By M. D. _GOPALACHAR[, B.A, LT,
First Aast., Govt. Secondary Training School, Chittoor ; author of the F.A. Algebra Manual,
and sometime Asst. Examiner in Mathomatics at the University and School Final Examinations.

(TAMIL—2nd EDITION -Revised and Enlarged—As. 12)
Approved as a Text-book for School use, vide Fort St. Gsorge Gazette, Part 1-B, dated 19-E.'25,

Mr. Govinpa Arvanaar, Head Master, Government Training School, Ohingleput, writes —
* Mr. Gopalachari’s * Fzercises in Ilementary Mathe matics’ afforded me a very pleasant reading. The
author's aim to write a text-book in Tamil for Tralniog S:hools which will scrve as a working basis has
been fully realised. I am recommending the book to the students of this school.”

Mr. D Mariasusar PiLrai, Head Master, R. C. Training School for Mistresses, Trichinopoly,
(6-8-24) writes :—M.R.Ry. M, D. Gopalachari, B.a._ L T., has carefully prepared his little book eptitled
“ Exercises in Elementary Mathematics ” (in Tamil) with the obj-zt of providing students undergoing
training in the Training Schools with a Tex'=Y0uk exactly based on their syllabus to serve as a working
basis  He has drawn up a definite and complete syllabus for their Training course, as a guidance for
the teachers and students, and has further taken the trouble to furnish them with a set of Question Papets
in Mathematics given in the previous T 8. L. C. Examinations, He has thus made ¢ mmendable efforts
to prepare and direct the way for a successful course of training in Mathematics, [ am quite sanguine
that this handbook will be properly used in Training Schools and will secure the object of the author.

Mr, V. RaMacHANDRA AYvar, B.A., L.T., H:ad Master, Sarvajana High School, Peelameduy,
Coimbatore (12-12-’24 writes :—*‘[ welcomse the publication of the * Exzrcises in Elementary Mathe-
matics,’ by Mr. M. D, Gopalachari, as it supplies a long-felt want of students in training classes, The
book 1s admirably adapted to the requirements of the training schooi syllabus and besides containg
some uggful hints oa the teaching of vulgar fractions, ete. The exercises are well-chosen and I am
sure they will help the students who work through them to pass with bigh marks, I have much
pleasure in recommending the book also to teachers and s'ud=nts in tha lower forms of High Schools
for the valuable exercises it contains.”

Telugu Edition of the book.

Orown &vo. about 160 pages. Price As. 10.
Appraved as a Text-book for School use, vidc Fors S¢. George Gazette, Part I-B, p. 513, dated 22 12-'25

SRINIVASA VARADACHARI & CO., 4 MOUNT ROAD, MADRAS,
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FOURTH AND REVISED EDITION

INTERMEDIATE BOOK-KEEPING

B
K. SUBRAMANI AIYAR, B.A,, LT, FS.AA.,

8enior Partver of Messre. K. B. Aiyar & Co,, Bombay ; Secretary to the Accountaney Diploma B

of Pacbalyappa’s Commercial School, Madras (1886-1:2333?&;1‘ the Govt, Bchool of Commerce, Calicut (1895-1900) §

of the Byramjee Jeejeebhoy Oollege of Commerce (1900-1908Y, and of the Govi,College of Commerce, Bombay (19181914},
Price Rs. 3- Postage,"&c, extra.

Approved for use In Commercial CI

Committee, United Provinces, v;

Recommended as a text-book for S,

Officially recommended for class use by

oard, Rombay (1018 to 10¥8) ;

asses In English Schoois, by the Text-Book
de No. G. 6886/XV1i1-248, dated 21-.38-18,

L. C. Examination of tho Bombay University.

the Commissioner for Govt. Examinations, Madras.
———————

] By the same Author.
Sixth Edition—Price Re. 1-8-0.

THE ELEMENTS OF BOOK-KEEPING

OFFICIALLY RECOMMENDED
AS A TEXT-BOOK

FOR
v The Bombay Government School Final Examination

Order No. 68451, dated Nagpnr, the 31st July, 1917.

The books noted above have been sanctioned for use as Library books in the
High and Anglo-Vernacular Schools of the Central Provinces and Berar.,

. CONTENTS.
Part I.—The Principles of Double Entry exemplified by the Journal and the Ledger.

Chap. L. The waste-book, the journal, and tho ledger ;
II1. Ront, salaries, and trade chargos; 1V, Peorsonal, real, and nominal accounuts ;
V. Journalizing Assets and Liabilities; VI Cheques; petty cash and bapk aoconnts ;
VII. Trial closing ; VIIL Interest, discount, and bad debts ; IX, Honnn-property, furniture,
snd depreciation; X. The balance and profit and loes sheots ;  XI. Rills: XIT. Billg
Receivabla; XIIL. Bils Payable; XIV. Miscellancous Iiedger acconnts.

II. Closing the ledger ;

Part I1.—Practical Book-keeping by Double Entry exemplified by the Cash-book,
~ the bought and sold books, the bill books, the Journal, and the ledger.

XV. The cash book ; XVI. The bought, sok, and bill books ; XVII.
entry book-keeping ; .XVHI. Invoices and aceonnt sules ; XiX. Interest }
XX. Bxchange operations;  XXJ, Madras  Govt. Elementary Examination
Bombay University School Final Examination Pupers, and Bombay Joint Board
Leaving Examination Papers; Auvswers.

SRINIVASA VARADACIHIARI & CO., 4 MOUNT RQAD, MADRAS.

/

Single
edger ;
Papers ;

School-

ADVERTISEMENTS. gxl
Fes. 1929.)

Fifth Edition—J ust Ready.

BOOK-KEEPING AND ACCOU NTS

loct Ezamipation Papers,—A Standard Work for the use of
c -«

ef:r Pablic Examioations in the subject and for the ose of
keepers in Business offices

Y
With numerons Hxercises and S

1s and Olagses preparing
Soocte® Accountants and Book-

by the late Rao Samis S. VAIDYANATHA AYYAR,

Headmaster, Government School of Commerce, Calicut,
€ ’

d as a Suitable Teatebook (Fort St. George Gazette, Oct. 21, 1913.)
Approved a8

ded for reference by the Comaissioner for Govt. Examinations, Madras,
)
Ofoially recommen

Price: Rs, 3-8-0.

By the same author.

Seventh Edition—Revised (1927),

A TEXT-BOOK OF TYPE-WRITING.

the Director of Public Instruction ss & Text-book for the Government
y

(Recommended b Technical Examinations in Type-writing.)

Price—Rs. 3-8-0.

S ——

By the:same author.
pth Editlon—In the Press,

COMMERCML PRACTICE (THEORY AND PRACTICE OF COMMERCE)

luding a knowledge of Business Methods & Correspondence
Inc lls uools for the Public Examination for School-Leaving Certiticats and for the
for use in Sscondary G: VL. Techalcal Lower Grade Examinsation in the subject

ded for class use by the Commiasioner for Govt. Exsminations, Madra
Offioislly recommen

Approved as a suitable Text-bhook.
(Fort St. George Gazelte, 4th June 1912, page 371).

SRINIVASA VARADACHARI & CO., ¢, MOUNT ROAD, MADRAS,
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COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject
for the Madras Secondary School-Leaving Certificate Kzamination
and
the Madras Government Technical Ezaminations

By T. V. SUBRAMANIA AYYAR,
Commercial lnstructor, Model High School, Teacbers’ College, Saidapet, Madras,

WITH A FOREWORD
By Mr. M. K. DANDEKAR, B.A, A.5.A. A, F. M. U.,

Principal, Government lnstitute of Commerce, Madras,

Approved as a suitable Text-book for School use.
(Fort St. George Gasetle, 24vh July 1423, psge 671),

D. Crown 16mo. 180 pages. Price Re. 1-8-0.
Dedicated to Mr. R. G. GRIEVE, M.A., F.R.G-S., F.M.U.

Ag. Director of Public Instruction,

CONTENTS.
CuaP, 1. LETTERS AND LETTER-WRITING—Private Letters ; Official Letters; Business Lettera,

iI. METHOD OF KEEPING CORRESPONDENCE~-Q RD— i .
Cross Reforence or Page Indexing. UTwA Addrasing Envelopes; Indoxing:

ill. INWARD CORRESPONDENCE..

IV. OF BANKS AND ACCOUNTS—Current Account: Pass Book: Over.drafts:

V. NEGOTIABLE INSTRUMENTS—Endorsement; Holder and Holder ; s . .
Noting and Protesting; Capacity of a Minor; Inland m; F oreczanelrmltx:uE:x;n(;'i.‘;?t.cl;ul:::::::n:

1. CHEQUES—Endorsement ; Prosentment for Payment; C d . S R
v egotiable " Cheques; Material Altcutim{a. o rossed Cheques: Forms of Cromsing; “ Not

. BILLS OF EXCHANGE—Parties to a Bill of Exchange; The C 0 . .

v Period of a Bill; Drawes in case of noed; Accepunc: ‘:g"lga;:n:n?llfléx El::::ntmglsﬂlll ;
Protest: Protest for better sacurity; Accommodation Bills; Bilje and Forged Em; or Supra
Miscellansous; Some Terms in a Bill with Explanation. 4 orsements

viit, PRO{‘E?S?;};&L?& i:;rtloa to & Note; Classification of P 10.-Notes; Payment- Period of
. E FORMS USED IN BUYING AND SELLING—Indents; .
X SOMAccount; Account Sales; Debit and Credit Notes ; Receic:t: Marks
X. TRAX;SE:yORT OF GOODS—Transport of Goods by Rail; Transport by Sea; Freight; Charter
arty.

X1. CUSTOMS HOUSE FORMALITIES FOR EXPORTING.

Xll. BILLS OF LADING. .

Xll. CUSTOMS HOUSE FORMALITIES FOR CLEARING (IMPORTING) GOODS.

XIV. MARINE INSURANCE.

N COMMERCIAL TERMS AND ABBREVIATI -
XV. COMcbzgm orin) Tooms: Abbroviations. ONS USED IN CORRESPONDENCE

\PPENDIX.—SPECIMEN FORMS.
JELECT QUESTIONS FROM EXAMINATION PAPERS.

Invoices; Statement of

SKRINIVASA VARADACHARI & CO.,, 4, MOUNT ROAUv,“ MADI;AS .

Deposit Accounts.

Fgo. 1929.) ADVERTISEMENTS. xxiil .
GRADUATED EXERCISES IN TYPE-WRITING

By T. V. SUBRAMANIA AYYAR,
cial Instructor, Government Muhammadan College, Madras ;
Author of Commercial Correspondences.

Useful for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Re. 1-8-0.

Commer

By the same author,

BOOK-KEEPING FOR BEGINNERS.
OPINIONS.

M. K. Danpekag, Ksq, B.A., F.S.A.A. (Loxn.) Hown., Principal, Govt. College of Commerce
Madras .—

« 1 read tho Msauscript copy of *Biok-keeping for Beginners’ and 1 was pleased to note the
t.reat‘meut.'of nhe subject made easy. [na few poiats, L diffar with the author especially in the arrange-

meat of the subject-matter, * * * * Tpe book will be found useful for whom it is intended.”

M.R.Ry. L.T. ANANTHANARAYANA SasTRY AVL, Headmaster, Govt. School of Commerce,

Calicut :=—

«w % # Mp, T.V. Subramania Ayyar is the author of a book entitled * Commercial Cors
respondence ’ prepared Lo guiv the curriculum of the Schocl Fiual class and it has been approved by the
Test-Book Committec. He is now prepariog 8 book on Buok-keeping which is written in the same
style and langusge 88 the first ooe and which I am sure will also be approved by the Text-Book
Committee. 1 wish bim success in his attempus to popularise Commercial Education ”

Over 400 pages—bound in cloth., Price Rs. 2.

Approved as a Text-Book suitable for school use and Libraries,
vide Fort SBalpt George Gazette, Port I.B p. 811, dated 22-12."26,

CONTENTS.

Chapter I. Iatroduction. Chapter ‘ll-‘ Capital Account, Opening Entries,
Chapter 111. Order of Accounts, Trial Bulauce‘, Closing of Accounte, Profit and Loss Account
Balance Sheet. Chapter IV. The Jourval. Chapter V. Bavk Accounts. Chapter VI, Cash
Book—Discount. Chapter VIL. Some of the forme aud statements used. Chapter V111, Some
more acconots: Drawiog account, Trading account, Carriage account, etc. Chapter 1X, Bills
of Exchaoge. Chapter X. Ilmprest system and Pf’“i cash. Cbapter XI. Some more rea]
aocconnts.—Capital and Reveuus Receipts and hxpeudngre. Chapter XII. Oatstandin
and Suspense account, Rueserve for Bad and Doabutul debts, ete. Chapter XIII
Oonsigonment accounts— Qutward and anfsrd). Chapter XIV. More Suobsidiary
books, Chapter XV. Working from the Irial Balaoce, Chapter XVI. Contract ™
account,  Chapter XVIL lGuodmll. Chz‘nptgr XVIII, Partnership. Chspter XIX,
Parbuership (continned)—Dissolntion and Liquidation. Chapter XX. Joint sdventare ac-
count. Chapter XXI, Foreign bills. Chapter XXI'[. Sectional and Self- Balancing Ledgers,
Chapter XXIII, Siogle Entry. Chapter XIV. Noo-Trading Concerns. Appendix A.—Addi«

" tional Exercises from various sources; Appendix B—Questions on Theory and Principle

of Book-keeping ; Appendix C.=—The Book-keeper’s Compendinm.

et e

SRINIVASA VARADACHARI & UOy, 4, MOUNT ROAD, MADRAS,
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BOOKS BY
Mr. P. LAKSHMI NARASU NAIDU, B.A.

Professor of Physical Science, Pachaiyappa’s College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. 647 pp. with 840 diagrams and ar
Elaborate Index. Rs. 4. :

2) Intermediate Chemistry. Prepared inaccordance with
the new Regulations of the lIndian Universities. Demy &,0. 550 PpP-
with 244 diagrams and an Elaborate Index. Rs. 3-8-0.

(3) Lessons in Elementary Physics. Prepared in
accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo. 550 pp. with copious
illustrations. Re. 1-4-0.

(4) Lessons in Elementary Chemistry. Prepared
according to the Syllabuses of the Matriculation and the School Final
Examinations.  Second edition. Crown 8vo. 329 pp. with copious
illustrations. As, 12,

(6) Essence of Buddhism. With 105 illustrations of
Buddhist Art. Second edition. Revised and Enlarged. Price—Paper
cover Re. 1-8-0. Cloth bound Rs. 2.

SOME OPINIONS ON THE SECOND EDITION,

The first edition was welcomed by competent critics in Asis, Europe and America as ous of the
most successful expositions of Sakyamuni’s teachings and in its present form—practically so much
rewritten and enlarged as to amount to & new book—ic will loug hold its own as one of thestandard works
on the subject. We can give it no higher praise than by saying that it is quite worthy to take rank with
the books of scholars like Rbys Davids and Oldenbey.—Hindustan Review, May-June, 1912,

- To those who wish to obtain a knowledge of the noble religion promulgated by Sekyamuni from
the standpoint of the scientific soholar imbued with thoe spirit of mogern research there 18 no work that we
can recommend botter than the Hasence of Buddhism......... The compilation from Buddhist sources
embodied in the HWesence of Buddhism is splendid, snd we sincerely trusu that the book will have a very
wide cirrculation in Buddhist and non-Buddhist countries where English is spoken. Buddhism ig inteaded
for the honest searcher of philosophic trath, and 10 these days of scientific acepticism when theological
religion is losing its ground, a work like this is opportune. To those who wish to know the path leading to
eulightened peace we cordially recommend Mr, Narasu’s Easence of Buddhism.~The M dhé the
United Buddhist World, July 1912,

e— P S s —— e e
.

SRINIVASA VARADACHARIL & CO., 4, MOUNT ROAD, MADRAS.m
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SUBODHA RAMA CHARITHAM

A Senskrit Poetry of Ramayans, written ir a simple style
BY
SriMATHI V. BALAMMAL
Very useful for beginners. FPrice—As. 6. Postege extra.

Approved by the Text-Book Committee, Madras, as suitable for School Reading,
vide Fort Saint George Gazette, 6th Aug. 1918, p. 457.

he Inspector-General of Education in Mysore, as a suitable Text-book |
for the IV Standard of Sanskrit Schools in the State. !
Proceedings of the D.P.1, Bombay, No. 10652, dated 6-12-17 :— \

. " s« ¢the book ¢ Subodbaerama Charitam,’ price six annas, is sanctioned'
8% a prize and library book for Secondary 8chools in this Presidency. . i *

Approved by t

- §T/178-A0-18° ,
"Approved as a prizge and library book for use in Echools in this Presidency.
SOME OPINIONS. ) |

MONSIEUR JULIEN VINSON, professt 3 I'Ecole des langues orientales vivantes, rue de

. I'Université, NO. 86 A Paris (France), Sept. 1oth :— |

“With greag pleasure and enjoyment did I receive and read your most valuable work'

' #Qurgrrorfigd” so elegantly written by you in the Sanskrit language and much’

elegantly printed at Madras. Tt appears worthy of all praise and I hope it shall be used as a

text-book in the Universities examinations. If you were able to send me another copy,
I would like to present the Asiatic Society here with it.

We both are poets, since [ wrote a few Tamil verses, but you are young, full of
hopes and joys, and I am old having experienced much trouble and sorrow.  Allow me then
to wish you a long and happy life, devoted both to literary works and domestic virtue, which
certainly are the most precious jewels with which may be adorned so charming a young lady
as you,”

Mg. M. CoLriNs, B.A., Ph.D. Professor of Comparative Philology, Madras University

(18-11-"16) :—

I have read with interest the little book called Subodharama Charitam by Sister
V. Balammal. It gives the story of the Ramayana in a clear although extremely concise
form the whole poem consisting of only 251 slokas, if we omit the verses which stand in felj.
citous meter, at the beginning of each of the six Kandas. The story is told in a pleasing
simple style, which nevertheless displays the author's intimate acquaintance with the Sanskrit
tongue and with its intricate grammatical lore. Written as this book is by a Hindu lady
I feel that it should have a beneficial and stimulating influence as a text-hook for girls’ schools
in which Sanskrit is taught,

|
[
The D.P.I., Bengal, No 3400-A% ., dated 6th December 1918 :— |

\

* For copies apply to -—

1, Seimarar V., BALAMMAL, ¢ Vivekashrama, Sullivan’s Gardens Road, Mylapore, Madras
or

2. Mesars. SRINIVASA VARADACHARI & CO., Mount Road, Madras.
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BOOKS
By Miss CORRIE GORDON, Ep.B. (Edin.)

Assoclate of the Freebel International Union, London ; Specialist in Child Education ;
President of the Association of Child Nature and Education of India ; and
Lecturer, Teachers® College, Saidapet,

Recommended by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION
- AN INTRODUCTION TO CHILD STUDY.

Price-Re. 2.

& OPINIONS

The Madras Mail, Friday, Ootober 81, 1924 :

Books which deal with the problems of educational peychology from the Iudian point of view ara too few
and we, therefore, welcome most cordially one which mnakes such a study and makes it well. Miss Gordon's cortrl.

bation to this fleld is one which ongh® to be read carefully and digested thoroughty by all those who have to do with
the education of children, whether teachers or parents, i

r

The value of Child Study {s first twofold, from the poiat of view of theoretical psychology, and second of
Leduc«t.ion. Education aloog with psychology has much to learn from the aclence of biology which suggests to both of
these sciences the unit tor stuldy, viz., s reaction which is a respanse to A stimulus, The mental life ought to be
viewed as ts the phyaical from this point of view. Further, biological scionce is ahowing the usefulness both as to
method and content of the observation of development,  The study of child-nature is in aczord with the genetic
Joethod which characterises all the biological sclences, Erducationally we have more to do with children thin with
adults in our schools and so from the practical point of view also the more that we can learn abou' the natures of
educands the balter for our work. Miss Grdon’s book 18 thus n real conteibution to cur liternture, for it considers
these questions with rpecial reference to conditions in South Iadia,

One nf the most important of modern developments in this science is that mada through the observation of
individual diff rences. Although education is a social procees and children sre socizl in nature, yet we cappot deal
with them too much in groups without doing great injustice to matters {n which they are unlike, Studies made in
Europe and America have their value for Indian teachers, but observations made {n India, as Miss Gardon’s have been,
are of great value in eaabling us to sscertain the similarities and differences with children of other countries, and the
diffarences among groups and individuals bers, Miss Gorden has not oply given the result of her own observ.itions
but—what is even more important--ghe has shown teachers snd others how they may observe for themselves,

The book surveys the more tmportant problems cobnected with the study of child.nature,
stage of child development, with the processes of senre-perception, with play, handework, and fatigue, with
exceptional children, both sub-normal and supra-normsl, with measurements of intelligence, and with the applica-
tiou of the Kindergarten system to the Indian system. It is one of the hooks which the Academic Council on the

recommendation of the Board of Studies in Teaching hags declared As suitable for candidates for the L, T. dogree, Wo
bope that it may have a wide circulation as its {nfluence iz sure to be for good,

Eduoation (Allnbabad), Maroh 1928.

The distinguished author of the book under review is one of tha few enthueiasts in India who have taksn
to a systematic study of child-nature, The book embodies the results of close study by the author, not merely of
the existing litersture on the subject, but of the actual, mental and; physical growths of childien, as witnessed by
her in several schools in Britaln and India where she has had the opportanity to work, Within a brief space of
200 pages, the author has contrived, in her plaio, matter of fact, and at the same time, engaging style, to elucidate
the various topics convected with cbild life such as the senss perception, play, the service of Hand io Mental
Development, fatigue, excaptional.children, measurement of Iutelligence and the Kiodergarten system ; touchin
the various theories on these topics and eupplementing them by her own views based oa perronal study an
fnvestigation, We would especia'ly commend to our readers the heauntiful and insgiring chapter oo the Kindurgarsen
system in which without going inte l__tecbnicnl detail, the jaathor has surveyed the basic prinoiples of the system and
pleaded in accordaace with these Jprinciples for the indianisation) of Indian ednoation, Wo are \sure that this

It deals with the

rgs, 1929.] ADVERTISEMENTS, xxvit

hers Interested in the subject and

ut handbook for teachers as well as parents and others

lk‘i‘:l;l: t;gk :i'z?mp:o?e::e:x?:t?rest therela, It has been nlrendyi roc;om:zt;leniedTbyE xtgz‘ i:&x:ﬂ:n;i:é()::n(gt pgt t:l::
table text.book for the students appearing for the L. T,

?&:g:‘(}g:‘:mﬁ:?:;ll:::: .fol?ow suit. We congratulate both the author and the publishers on this valuable

publication and recommend every teacher to secure a copy thereof.

The Madras Christian College Magasine, January 1925.

bology and Education, Its
-natare is exceedingly important for both of the sciences of Psyc
tal Th‘!::uld’z 2%2}23 !;:tfrom the genegcypoint of view. In the child one is able hto ogl_gv:ltn Ei:;}:‘ller'::mx”.
o tn c:: ocesiel at work which in adult experience become 80 complex as to mrke them diffic g e ’hte.d
faportane etpr Education is too obvious to need extended notice, and yet there are some who ar: '3 8 ort k% hte t::
:?22;:?,:% o"Here fn South Iodia there Are a great number of‘sc;lool:i in &h:r';g;n :f-— :?la:\!:reerlgy v:: o‘:n eo w';::a  know ibe
] i ress of education
b fa(:;s ab(:-‘:.\tl: l::)l i:;;t:;e; te’:::tt\e‘;l:]b::b;e f;ggrsm of child-nature as it is to employ a man for sn‘l)bysichn
o baons n?lnge of anatomy snd physiology. Such a book aa that which Misr Gordon has writgen fw | 8€rve l.
motal oo i ng stening that day by putting teacbers in possession of & primer which contains tbe ‘Sm p;]mle%m "
~usefol par :‘ o :eadabls style. It is the type of book which we would like to see tranulat.e§ into oufr outb In 1;:
::r?n::?;:c be:a:se it not onl’y i;m!ndes the principles of the scince, but states them with special reference to
needs of Iadian teachers,

. @ both hereditary and environmental so that thld study must
- p"'? l;)a‘tllt;y i:t:h:fof‘;tzct.?;lr’:e'og;uo;%e:):g?: tzrbe gained by teachers throogh the study of chlldre‘n btor them.
porad woonnth , gre o rusal of booﬁs on the sabject, however authoritative they may be, The trouble wit! s(: u:an
prit thmt‘ t.; :nlhln p:ss well as of child-nature is the evident desire to be spoon.fed, They deeiret to bge :g r
students of o t @ coudﬁmud rather than take the trouble to stady for themselves, In many instances , ;I“c et:: o .;o
lntormaﬂol;l “1 :‘ee necessary to observe intelligently. Very valuable, theo, is Miss Gordon '8 chapter on owh \ uhy
no(g:ﬁ; "’e(;arr,t?cularly for those who are beginners in child study, and it is a matter of vital concern as much for the
;areut as for the teacher,

0 Miss Gordon gives useful
j been especially studied recently by educationists, and . !
“(();rt:‘:: r‘el::%::tzlh:;:oa atudlea?e Oue chapter is devoted to the place of play in child ht';haud lxt l:ha %dr;m‘.
tive pr It is a wholesome oorrective for the old fashioned idea that play is & superfiuity. e zmi or v ::g
2:: lg::ge::'tho most usefal services which are rendered by play, for playi h:uf cfii:ocﬁl edncatgve ::::e;;:QTQiggall;g‘. .e
j d other mental processes, as well as in the spirit of fair-play aed o .
'“’nhl]g o :‘:xenzluda‘ﬂggd: nn sopl;ndid type gt voluntary demoocratic organisation, Another chapter la devote d to “ThJ
Had s .’.%rt.be Hand in Mental Development.,” Sometimes the school in empbasising the development of the ment
Bervices Ob” tended to peglect the fact that intelligence is sometimes motor, and that tt:ese f.wtz factors, the ment:;
p":l““e:or are glosely related to one another, The questions of *‘Exceptional Ohildren’ and *The Measurement
::teh?goenc.e ? ure closely related, since it ia through the latter that we get ou{ u:o:t uccu;«t? ﬁfeovlvil;a:égcrg:rzt;: fé;;;;:;
i bich Mirs Gordoa is surely competent to speak, de
. gm;‘ cbzptﬁ:e(:t?;: wti‘:,hl:d(‘;::sgg;;}:e:, Altogether she has succeeded in writing a most useful little book, um} we
::: y :;“ il:p may bave a good circalation among teachers and parents who cannot bat profit by what she has written
onp::le pature of children and how they should be ed‘.:cated.

“FROM A KINDERGARTEN WINDOW"

ESSAYS ON EDUCATIONAL SUBJECTS

FOR

TEACHERS AND STUDENTS

D.F’cap. 16mo. about 180 pages. Price Re, 1-8-0. Charges extrs,

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS.
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ESSAYS ON THE CHILD AND HIS EDUCATION

Price Re. 1-8. Postage, etc. extra.

OPINIONS.

The Hindustar Review, April 1917:—* Miss
Corrie Gordon has rendered a service to the stu-
deuts of Kindergarten by publishing her Essays on
the Child and Ilis Education (Srinivaea Varadacharci
& Co., Madras). Though not professivg to write a
systematic treatise on the subject, Miss O. Gordon
has managed to cover in ber Eseays, a very large
ground. The information is well put together and
will be found exceedingly useful by teachers and
pupils alike, For those desirous of following up
their coarse of studies further, she bas appended a
very instructive select bibliograpby of leading
works on the subjact. Altogether it is a capital little
book and deserves wide appreciation in this counn-

try for use in which it is especially intended by
the writer.”

Indian FEducation, June 1917 :—* Miss Gordon
deals with the child in the strict sense of the term,
the young child, and her outlook is the main that
of Friwbel. 8he bas bowever remarks on Montes-
sori, ro the reader is brought quite up-toedate, The
book is pleasant and readable and we know of no
other better fitted to give the young teacher an
insight into the geoeral ideas and principles of the
modern treatment of the young in Europe. It is
euitable for school libraries aud for the libraries
of training institutions.”

REVIEWS AND PAPERS—EbpucaTioNAL AND LITERARY

By GERALDINE HODGSON, sa.
Trinity College, Dublin ;

sometime Cobden Scholar of Newnham Uollege, Cambridgs,

D.Cr. 16mo. 810 pp. Ra. 2. Charges oxtra.

CONTENTS.

Educational —Peter Paul Vergerius; Roger Asoham ; ‘John Oolet; Fynes Moryson on Europeat
Education in the 16th Century ; Milton as an Educator ; John Stuart Mill as an Educator
Matthew Arnold as an Educator; The Place of Personality io Education ; Dr, Oreighton &

au Educator.

Literary.—Oue of Shakespeare’s Comedies ; Henrf Vaunghan ; Dryden’s Inconsiatency ; Wordsworth
Mr. William Watson’s Poems’; Mr. Tabb’s Poeros ; William aud Fate—A Review; Th
Treasure of Humble Men; The Life of the Bees; Opinion; A Protest against Literar

Rigidity.

SRINIVASA VARADACHARI & 0O., 4, MOUNT ROAD, MADRAS.

UNIVERSITY

OF MADRAS. i

Intermediate Examination, 1929.

SHAKESPEARE—HEeNsY V, with ILotro- RS, a.b,
duction and Notes, by P. H. Swurge, M .,
Principal, H. E. H. the Nizam’s College,
Hyderabad, late Scholar of King's College,
Cambridge (College Classics Series) ... 1 60

WORDSWORTH—~SELECTIONS  containing
Laobama and Ode to Intimatiops of Im-
mortality, with latrodaction and Notes, by
E H. Elliot, B.A. ... . 0120

TENN Y 30N—SELECTIONS containing (iNONE
AND oTuEr Poems, with Introduction and
Notes, by the same editor ... ..0 80

tm——

—Tue Loros Earens, with In-
troduction and Notes, by the ssme editor . 0 4 0

Intermediate Examination, 1930.

SHAKESPEARE~~Hexry THE FIFTH, with
Introduotion and Notes, by . H. Sturge,
x4, (Oollege Olassics Series)... .1 60

B. A, Dogree Examination, 1929.

SHAKESPEARE—Maceern, with Intro-
duotion and Notes, by Dr. J. Morrison,
M s, late Principal and Professor of
Eaglish, Gendral Assembly’s Inatitution,
Calcutta—:College Classics Series) Re, 1-6
Slightly worm-eaten, Reduced to w1 00

MILTON—QConvus, with Introduciion, Copi-
ous Notes and Lifs of Milwun, by Dr, 8.
Satthianadban, a.a.,LL,B. {Cantab),Scbolar
of Oorpus Christi College, Cambridge ; for-
merly Professor of Logic and Morsl
Philosophy, Presidency College, Madras.
9nd edition. Revised and enlarged .. 0120

MATTHEW ARNOLD—ScHOLAR-GYPSY AND

TrYRsI8, with Iniroduction and Notes, by
E, H, Elliot, 3.a. ... . 0120

B. A. Degree Examination, 1830,
SHAKESPEARE—HaMLRT, with Lotroduc-
tion aad Notes, by W. J. Goodrich, M,a.
(Oollege Oiassics Series) .wl100

MILTON—=Conmus, with Introducion, Copi-
ons Notes and Life of Milton, by Dr. 8
Satthianadhan, ¥ a, LL,B, {Cafitab), Scholar
of Corpus Cbristi College, Oambridge ; for-
merly Professor of Logic aad Moral
Philosopby. Presidency College, Madras.

B. A. Honours Degree Examination,.
1928 to 1931.
CHAUCER—ProLocUE, with Introduction Rs. a.r,

and Nows, by W. J. Goodrich, m.a, w1 00 |

by G. Maddox, B.a.
Reduced price 0 40

Krient's TALE, Part 1. Lines1 to

629, with luiroduction and Notes, by E. H,
Eihot, B.a. ..,

1 00

—~——NoNNE PREEsTES TALE, with 1g-
troduction and Noutes, by the same editor. 1 2 0
SHAKESPEARE—A Mipsummer Nignr's

Dreay, with Iotroduction sud Notes, b

Rev. R. Scott, M.a. -1 60
——HEeNrRY V, with Introduction
and Notes, by P. H. Sturge, M.a. .1l 60
TweLFTH NIGHT, with Introdac-
tion and Notes, by M. Macmillap, M.a. ... 112 0

~—Q11ELLO, with Introduction and
Notes, by the same Editor wl 60

MILTON—Parapise Lost, Book I, with In.
troduction and Notes, revised by E. H.
Elliot, 8.4, . 0140

—Parapige Lost, Book 11, with Ine
trodnction and Notes, by W. Bell, M.a, ... 0 12 0

POPE—Rare or Tax Lock, with Introduc-
tion aud Notes, by E, E. Kellett, 1, a. 1 00

TENNYSON—Tuz CoMINg or ARTHUR, In-
troduction and Notes only; by E, H. Elliot,

By Ay . w0120
~ —Tug PassiNe or ARTHUR, Intro-
duction snd Notes only, by the same editor 0 13 0
—————=ULYs3Es and other poems, with

lotroduction and Notes, by the same

editor .. - «“w 0890
MATTHEW ARNOLD—Scuorar Gryesy

AND Tuyrsis, with Introduction and Notes,

by the same editor . «. 0120

—~——Tne ForsaREN MERMAN AND
Bawper DEeap, with Introduction and

Notes, by the same editor .. 0120
DRYDEN—PREFaCE T0 THE FaBLes, with

Introduction snd Notes, by P.Seshadri, M,a. 0 10 0
LAM B-—Essave or Evia (Selections) with In-

troduction and Notes, by J. H, Stone, M.a. 1 4 0
CARLYLE—TK: Hemo as Poer, with In-

troductios and Notes, by Rev, S, Gnana-

wmuthu, M.a. e w0 890
MATTHEW ARNOLD—Essais IN Criti.

CISM, contsining Marcus Aurelius and
leerar_y Inflaence of Academies, with In.
troduction and Notes, by P, Seshadri, M., 1 0 ¢

ADDISON—T=ae C P . Wi .
2nd edition. Revised and enlarged 0120 trodaction a:dE Ng:,::Ltl:; EA.g?sEl‘lvi:::? ;1. :1_ 1120
SRINIVASA VABADACHARI & CO., 4 MOUNT BOAD, MADRAS, —
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" B.A. Honours Degree Examn,, 1927 to 1980—(contd.)
- COLERIDGE—Tue RIME OP THE ANCIENT Rs, a, P,

Maginen, with Introduction and Notes, by

" E E.Kellett, M a. .. .. 0120
ot oo e e (L RISTABEL, wWith Introduction
and Notes, by the same editor w0120
SHELLEY-—Apomats, with Introducticn
~ and Notes, by W, E, Hoare, M.a, . 0100
KEATS—IsasELLA, with Introduction and
Notes, by E. H. Elliot, B a,

w0120

UNIVERSITY OF MADRAS—(continued)

BYRON—CuiLpg Hagroup's PiLeRIMAGE, B8, &, T,

Cooto 1, with lutroduction and Notes, by
E. E, Kelleit, n.a. .., .100

———— Do do CQanto 1V,
with Introduction and Notes, by E. H,
Elliot, B a. w100

SWEET—A Skconp ANGLO-SAxOK REaDeR,
Archaics and Dialectal, Part 2, Rs., 3-6
Reduced to w3 00

ANDHRA UNIVERSITY EXAMINATIONS,

Intermediate Examination in Arts and Sciences,
1929,
PART I. RS, A.
SHAKESPEARE—As You Lixg I, with In-
troduction and Notes, by F.W, Kellett, M,a. 1 6
MATTHEW ARNOLD—Ruasy Caapsy,
with Introduction and Notes, by E, H.
Elliot, B.a. ... - .. 0
GRAY—ELzay, and other poems, with In-
troduction and Notes, by E.E. Kellett, u.a. 0 12

B. A. Examination 1929,
Part 1.

SHAKESPEARE—MacserB, with Iotroe
duction and Notes, by the Rev. J, Morri-
sod, M.A, D.D, Re. 16«0 reduced to ... 1 0
(being shop=soiled)

MILTON—Parabisk Lost, Bock 1, with In.
troduction and Notes, by T. V. Arogia-
sawmy Pillai, M A., B,L, w 0 6

—Parapise Losty Book ], with

Introduction and Notes, revised by E, H,

Elliot, B.a. o v 0 14

o

Intermediate Examination, 1930,

SHAKESPEARE—As You Likg 11, with rs. a,
Lntroduction aod Notes, by F. W. Kel-
lett, M.a. . T e 8

TENNYSON--—ULYSSES, etc., with Iatre-
duction and Notes, by E. H. Elliot, 5.a, 0 8
A HISTORY OF INDIA, Part 1—Hinspy
1xp14, by Prof, O, 8. Srinivasachariar, M.A.,
and Prof. M. 8. Ramaswami Aiyangar, .4,
With an lntroduction by Dr. Radhakumud
Mookerji, M.a, r.rs., Pa.D.

(Presoribed as a text-hook) .. 2 8 ,

B. A. Examination, 1930,
SHAK.ESPEA RE—Hamusr, with [Iatro-
duction and Notes, byW . J Goodrich, M.a, 1 10
CARLYLE—Hzro a8 Pogr, with Introduc-
tion and Notes, by Rev, S, Goagamuthy,
M.A. .. - ..0 8

Other Intermediate and B.A. Books.

A HISTORY OF INDIA, by C 8 Srini- &S 4,P.
vasachariar, M.a,, and M. 8. Ramaswami
Aiydngar, M A, Part 1—HINpy INDIA, with
six maps (Prescribed as a temt-book for the
Intermediate Esamination of the Andhra
University) ... e w2 80

INTERMEDIATE GEOMETRY (Theory
and Practice), by M. Satysnarayana, M.,

t.1., and K. 8. Patrachariar, M.a,, L1, 4th
sod Revised Edition ... w3 80

THE STUDENT'S COMPANION TO GEO.
METRY, for the Intermediate Examination
of the Univcrsity of Madras, by K. Deva

Bm, B.A , L.T. 0 8 0

EXAMPLES ON TRIGONOMETRY, con.
taining the F.A, Trigonometry Papers for
15 years, 1888 to 1902, with Solutions of
all tho Problems, by P, A. Subramania
Aiyar, B.a., LT w0 80

EXAMPLES ON ALGEBRA, containing “

F.A. Algebra Papers for 17 oars, 1889 1o
1906, by the same author Y .0 80

INTERMEDIATE OHEMISTRY, by P. v
Lakshmi Naraso, 3.4, Professor of Physi.
cal Scnence.?achmynppa'l College, Madras. 8 8 0

INTERMEDIATE PHY 8108, by the

same sathor ., w4 00

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRA:

. Other Intermediate and B.A. Books.—(continued)

THE ELEMENTS OF HUMAN PHYSIOL.
OGY, by G. S. Ramasami Aiyar, B.A. ...
B. A. EXAMINATION ENGLISH LAN.
GUAGE, LITERATURE AND COM-

LECTURES IN LOGIO, by Rao Bahnfiur 1;5. ;r‘;
8. Mangesh Rau, Bud. ... ‘e ves

DEDUCTIVE LOGIC, for Int.ermediatc?
Students, by Prof. (.Satyanarayans Murti,

xxxi

RS, A. P,
1 00cx

POSITION PAPERS of 1881 to 1906 (both

.2 00 inclusive) v .0 50
Hobe o PSY F.A. MATHEMATICS—ALGEBRA AND
STUDENT'S HAND-BOOK OF PSt- TRIGONOMETRY PAPERS, with Solu-
OHOLOGY, by the late Dr. 8. Satthia- tions and Notes from 19011908, by
nadban, M.A,1LD.(2nd Edition) ... w100 B. Hanumanths Rau, B.a, ... w0 40
ONS AND ANSWERS ON ELE TAMIL COMPOSITION, by G Damodara
Bqdiii‘quY LOGIC, by M. Macmillan, M.A. 1 00 Mudaliar, B.a, ‘o w 012 0
B. SC., 1930.
Rs. a, b,
SHAKESPEARE—Tug TeMresT, with Introduction and {Notes, by E. E, Kellett, .,
M.A. (College Classics) 1 6 Ots of
INTERMEDIATE 1928-29-30.
——JuLivs Casag, with Introduction and Notes, by Mark Hunter,
M.A. (College Classics) ... .. 1120
ining Morte D’Arraur, ULyssks and other Poems,
ON —SELECTIONS contalning : y
TENNYSwith Introduction and Notes, by 1. . Eiliot, B.A, .. 0 80
ILTON—PAgapisg Lost Book 11, with Introduction and Notes, by W. Bell, M\A.... 0 12 ¢
. Lycipas, with Iantroduction and Notes, by N, Vaidyanatha Aiyar, M,A.... 0 4 @
——— — /]
i duoti d Notes, by A. J. Gri
——r k’Am,muao, lL Pnnsmnos?,. with I“t".o“ action B"N.NU es, y A rle\ri, 0 10 0
o taining LiaopaMia and INTIMATIONS OF IMMORTALITY,
WORTH —SELECTIONS con ' :
WORDSwit,h [ntroduction and Notes, by E. H-. Elliot, B.A. 012 ¢
taining Sona AT TEE Frast of BrousHAM CasTLE
d other gzzgcglgvl::hc?ﬂbrodugion and Notes, by E, H. Elliot, B.A, 0120
e SgLecTioNs containing CHARACTER oF A Harry Wagrior, Obe 1o
Doury, AND TINTERN ApBeY, with Introduction and Notes, by E. H. Eiliot, B.A. 0 12 0
UTY,
. 2 M. Satyanarayans, M.A. and K. S,
; GEOMETRY, by the late y yans, :
INTERMEDIATE M8, Fourth Edition .. . 2 80
— by C. S. Srinivasachariar, M.A
DIA—Pagt [.—HiNDU InpIA, by . , .
A HISTORdYMOS Il?nmnawami Aiyangar, M.A. (Prescribed as a teat-book for the
'};lerm'edi'ate Esamination of the dndhra University) ‘ ’ 2 8¢

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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BOMBAY UNIVERSITY. ._ RUPAVATARA OF DHARMAKIRTI

FIRST YEAR COURSE IN ARTS, 1929.

Rs, a.r. - AN EXCELLENT ELEMENTARY SANSKRIT GRAMMAR
TENNYSON—Tat CoxiNg oF ARTHUR, lnbroduction.and Notes only, by E.H, Elliot,5.A. 0 12 0 * BASED UPON THE APHORISMS OF PANINI
Tag Passing or ArrHug, Introdoction and Notes ouly, by the same
Editor ... .. 0120 :
INTERMEDIATE, 1929. IN TWO VOLUMES
SHAKESPEARE—As You Like It, with Introduction snd Notes, by the Rev.
F. W. Kellett, u.a, (College Classice Series of Shakespeare’s Plays) .. 1 60

By the late Rao Bamapur M. RANGACHARYA, M.A,
B.A., 1929-30,

Professor of Sanskrit and Comparative Philology, Presidenoy College, Madras,
CHAUCER—Tur Crerks's TaLk, with latroduction and Notes, by E. H, Elliot, na. 1 60 .
'——————TgE Proroaus, with Introdaction and Notes, by W. J. Goodrich, xa. 1 0 0 < Vor. 1 contains phonetic modification, inflection and word-formation,
TENNYSON—Morte D’ArrrUR, with [atroduction and Notes, by E. H. Klliot, .a, 0 80 ) ..
MILTON—Paravise Lost, Book I, with Iatroduction and Notes, revised by E. H. Vor. II called. DEATO-PRATYAYA-PARCHIKA, contains an exposition of the roots
Elliot, B.a, 0140 . the language,

—Parapise Lost, Book 11, with Iotroduction and Notes, by W. Bell, ma...

SHAKESPEARE—Macegrs, with Introdaction and Nutes, by the Rev. J, Morri- .
son, M.A. (College Classics) ... . 1 00
A HISTORY OF INDIA—Pagr I—Hixpu Inpia—by- C. S, Srinivasachariar, M.aA.,
Professor of History, Pachaiyapps’s College, Madras, and M. S. Ramsswari

Aiyangar, u.A., Professor of History and Economics, Maharaja’s College, | TATTVA-T RAYA

Vizianagram (Prescribed as a test-book for the Intérmediate Examination of

o

120 ,
Price Rs. 2-8-0 per volume. Charges extra.

———

the Andhra University) ... .. 2 80 Of
A TEACHER OF ENGLISH GRAMMAR AND GOMPOSITION SOUL, MATTER and GOD,
BY y By SRI PILLAlI LOKACHARYA
SIMHADRI APPAYYA.
Iate of the Mabarajah's College, Vizlanagrum., TRANSLATED BY
Vol. I. Price: Re. 1. Charges extra. :
4 d as a Text-book by the Depariment, May 191d. :
(dpproved OONy‘I‘ENT:p ¥ ) ’ the late SRI PARTHASARATHY AIYANGAR, B.A, B.L,
Part I.—Orthography including Phonology. Part IX}—Etymology: Noua ; Adjective ¢ High Court Vakil.
Pronoup ; Verb; Adverb ; Preposition ; Conjunction ; Luterjection ; Derivation, Part III.— Syntaw ;
The province of Syntax; Refation of words to one another; The Sentence (not Compound) ; The .
Ool:l::)und Sentence, The Contracted Compound Seotence; Analysis of Sentences. Part Iv— - Price: Re. 1-8.0.

Special Points of Grammar : Nouos and Pronouns ; Adjectives; Verbs; Adverbs and Relative Words ;
Prepositions ; Coujunctions ; Parsing.

SRINIVASA VABADACHARI & 00, 4, MOUNT ROAD, MADRAS. SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,



txxiv. Fifth & Revised Editjon.

A GOURSE .OF GENERAL MATHEMATIGS
-_~ ~ FOR HIGH SCHOOLS

(WITH ADDITIONAL CHAPTERS)

lVVr'itten in accordance with the. recently-
revised S.S. L. C. Syllabus in
Elementary Mathematics
Br V. RAGHUNATHA AIYAR, B.A, L.T.

Assistant, Teackers' College, Saidapet,
Crown 8vo. 568 pages with over 200 diagrams.
Approved as a Text-book for Schools under Publio management,
’ vide Fort 8t, George Gazette, Part I'B, p. 641, dated 21-6-21. _
Approved as a Text-book suitable for school use,
vide Fort St, Qeorge Gasette, Part I-B, p. 877, datedi¥1-9-21,
Price—Ras. 2.
CONTENTS

Chapter I. The Four Rules; Fuctors and Moltiples; Vulgar Fractions ; Decimals,
Chapter I1. Symbolic Arithmetic; Symbolic Representation ; Positive and Negative quantities ;
Some Identities and their Applications. Chapter 11I. The Simple Equation and its Applica-
tious. Chapter 1V. Circles, Angles aud Parallels; The Circle; Angles; Drawing perpendi-
onlars with set equares ; Parallels. Cbapter V. Ratio and Proportion ; Ratio; Proportion,
Direct aud Inverse ; Proportional Division. Cbapter VI. Averages. Chapter VII, Percentage.
hapter VIII, Aress of Simple Rectilivear Figures; The Rectengle ; The Right-angled
risngle; The Puarallelogram; The Triangle; The Trapezium. Chapter 1X, Graphs
(Introductory)—Plotting. Chapter. X Simplo Interest. Chapter XL Contracted Methods.
Chapter XII. Compouud Interest. Chapter XIII, The Cube and the Cuboid. Chspter X1V.
Simaltaneous Equations and their applications. Chapter XV, The Straight Line Graph ;
Chapter XVI. Square Root. Chapter XVII. Symmetry in Figures; Coostructions,
Properties of symmetrical figures add their applications ; Construction of Regular Polygons ;
Jonatraction of Tangeants. Chapter XVIII. Area of the Cirale, Sector and Segment.
Jhapter XIX. The Right Prism, Cylinder and Cone. Chapter XX, Graphs—(continued),
hapter XXI. Miecellaveous Examples, Chapter XXII. Disconnt and Exchsoge,
Jhapter XXIII. Stocks and Shares. Chapter XXIV. Time and Distance. Chapter XXV,
lime and Distance—Graphs. Chapter XXVI. Partoership. Chapter XXVII. Problems
n Work and Time. Chapter XXVIII. Problems oo Profit and Loss; Madras Secondary
Johool-Leaving Certificate Examination Papers. Appendix I. Tables of Money, Weights

1ad Measures; Answers.

SRINIVASA VARADACHARI & CO,, 4, MOUNT ROAD, MADRAS,
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Approved as a Text-Book suitable for School use,
vide Fort St. George Gazette, Part I-B, p. 513, dated 13-11-98,

A NEW GEOMETRY FOR HIGH SCHOOLS

BY

A, A. KRISHNASWAMI AYYANGAR, ‘M.A., L.T.,
Chief Lecturer in Mathematics, Intermediaic College, Mysore.
WITH A FOREWORD

BY
Dr. R. VAIDYANATHASWAMY, M.A,, D.Sc., F.R.S. E

Reader in Mathematics, Madras University,

PART I. D.Cr. 16mo. 232 pages. Price Re. 1-4-0.

CONTENTS.

Chapter I, Introductory; Chapter II. Angles at a Point ; Chapter IIT. Paralle
Straight Lines; Chapter IV. Anpgles of Triangles and Polygouns ; Chapter V., Relatio
between the Sides and the Angles of s Triangle: Chapter VI. Congruent Triangles
Chapter VII. Parallelograms; Chapter VIII. Constraction of Triavgles and Quadrilateral
from given data; Chapter IX. Loci.

i ]

OPINIONS,

The Educational Review: Aug. 1928 :—This text-book has interesting novel features, The
propogitions are in rigorous logical sequence aod the proofs fine, Practical applications are aptly showr
and boredom in riders avoided. Important deductions are set in bold type and bistorical sketches nge.
fully added. The get-up of the book is good. High School teachers and pupils may reliantly resort tc
the book for a fascinating presentation of the subjsct in the light of its latest developments,

The South Indian Teacker : Oct. 1925:—We have great pleasure in reviewing this very
useful book on High School Geometry, printed and nestly got-up by the well-known Publishers
Messrs, Srinivasa Varadachari & Co. The price of Re. 1-4-0 is within the easy reach of ever’
High Sohool boy, and the get-up being particalarly good, makes the book really cheap, d

Among the many commendable teatures of this book, we desire to point out the very practis
cal patare of the introductory chapter, containing as it does, pumerous examples of a4 varied
and instructive character, which will help a candidate to become acquainted with the main
principles of Geometry. The srrangement of the subject-matter of the theoretical part of
Gugmetry is, as the author claims, the obe pioposed and commended by the Mathematica]
Ass.ociat.iOU- But oune p_oint which must be mentioned is, psychologically 8peaking, the
proof of the first theorem on parallels as suggeeted by the Mathematical Association hagacome
to ba given up, in favour of the older’ Euclidean proof, ag being more snitable and less opep
to objection—in accordance with the experience of many a teacher of High School Mathematics,

As rightly pointed out in the Forgword by Mr. R. Vaitbyanathaewamy, the referengs 3
historical background in the course of teaching, adds & human element and helps to make the subieo:
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more interesting. The experimental work with solids will prove to be of great value to the teacher and
the pupil alike. The large and varied number of exercises form a very commendable feature of this
interestlng book.

1n Bue, this book bids fair to beecome easily a popular rival to the maoy books on Geometry
now in the market—almost all of which are eitber American or English publications. We have real
pleasure in wishing for this book an honoured place among the text-books now in use,

The Ernakulam College Magazine :—The author must be congratulated on the publication of
this book which is indeed a very welcome addition to the existing books on the subject. It is intended
for the studeut of the High School classes, though we would like every College student to go through it
to get acquainted with the broad principles and the historical background of the subject. The mmethod
of treatment adopted will be much liked by students who will find the study of the subject quite a
pleasant dne. The work of the teacher is considerably lightened by the iuclusion of interesting details
which be may find difticult to get access to otherwise. The logical arrangement of the wain proposi-
tione, the emphasis on practical applications and correlation to problems of every-day life, the human
appeal to the pupil by means of historical notes and sketches and the very numerous sets of graded
examples, are a few of the many interesting features of the book. We await with great interest the
remaining parts of this book, dealing with Areas, Circles and similar Figures, which, we fesl cootident,
will be on the same bigh l«vel of treatment, quite in fitting with the long experienco of the author as a
teacher of Mathematice. We would however suggest that all the parts may be bound in one volume

= blished at a reasonable price.

s v PART WN—/n the Press.
LIS .
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