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NOTICE

A Public Meeting will be held under the avspices of
the South India Teachers’ Union in the Hindu High School
Triplicane, at 6 p.m., on Saturday the 22nd June 1929, to
concert measures to form a Reception committee for the
ensuing Bth Session of the All India Federation of

Teachers’ associations to be held in December 1929.

All associations of Teachers and other Educational
organisations in South India are requested to send their

representatives in large numbers to the meeting.

Triplicane, Madras.
27¢h May 1929.

14, Singarachari St..} S. K. YEGNANARAYANA AIYAR,
President, S.I.T. U.




Teachers )

© Self-help is the best help and we have to raise

ourselves by our own efforts.

So, help Yourselves and your brothers by joining
the S. 1. T. U. Protection Fund. Canvas more Members

and make if a success.

Subscribe for the Journal, The South [ndian

Teacher. The subscription is only Rupees Three a Year.

Join the Teachers’ Association of your place. In
organisation lies our Strength.

For further Particulars apply to :—

THE SECRETARY,
S I T. u

41, Singarachari Sireets Triplicane,
MADRAS.

THE

South Indian Teacher

Vol. II1.]

15th May, 1929

[No. &

NOTES ON INDIAN HISTORICAL
RESEARCH

By

Prof. V. Rangacharya, M. A.

An Unknown Co-Founder of Buddhism.

In the Journal of the Royal Asiatic Society
for April 1928, C. A.¥. Rbys Davids gives
arguments to show that the Buddha derived
some of the fundamental principles of his
cult from an unknown and forgotten Brah-
manical teacher named Manava. The ides
of “a man so worthing and warding hiy
fellow-man, nay, his fellow-creatures, as to
practise telepathy upon them in four modes
for their benefit, his own included’—was
apparently the contribution of this Manava
to the Buddha's teaching. The Yoga-Sutras
knew this fourfold thought and its cultiva-
tion ; but it was aimed at the henefit of the
yogin and did not lay emphasis on the
fellowman. The orthodox Brahmavihara
attitude aimed at the attainment of Brahma’s
heaven and the union with Brahma;
but this was an individual affair.
The Brahman was not taught to interest
himself in his fellow-beings with all the
social and other barriers thrown down. But
Manava had adapted a social gospel. e

had attested the old orthodox, individualistic
doctrine of the fourfold suffusion for a
social purpose. Rhys Davids believes that
the Buddha took over this particalar idea
from DManava’s teachings, The fourfold
practice was not an essential part of the
Buddha's teaching originally, “That Gotama,
when he came to hear of this man (or
woman), and his teaching, rated it highly and
adopted it, I fully accept. 1t was like him
to appreciate the best thought and work of
his day. He appreciated the new worthing
of natural cuasation, the Sankhyan study of
body and sense as distinct from, and
not to be identified with the atfan (Frad)
Or puggala (7%7:)) he studied jhana (F4)
and applied it variously, chiefly for com-
merce with the other worlds: he saw
the importance of the mantra in the efforts
of his society to frame its own Vedarunes
and refrains. And here was a modern
teaching after his own heart: it was man
worthing man, giving himself to inan,
warding and raising man. How could he do
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other than welcome it ?” And yet Gotama
) Pp"a?vg/ never met, just as
ap# Vardhamana never met. The
: writer attributes this fact to
two probable causes: First, “as Brahman,
Manava may have remained in word
and in practice a worshipper of Brah-
man, or even and also of some personal
projection of that impersonal Brahman.”
Secondly, there might have been a disagree-
ment in the interpretation of the fourfold
formula itself. Gotama appealed to the
individual alone but Manava to man and
through him to the fellow-man,—first the
individual, then the group and then the
whole of humanity, without distinction of
class, sex or race. Gotama primarily devoted
himself to the methods by which the man
in man could be ejected. The Skandha
scheme was essentially based on that. The
man, who uses the body and mind was only
a complex of the body and mind in Buddha’s
philosophy. The real man was obscured by
the ascendancy of the mind and body. But
Manava did not allow the man in man to
go into the background. He did not allow
the mind and body to obscure the man as
the Buddha did. Hence his gospel was
more general and social. Again, there was,
ag the result of the'different views in the rela-
tions between the man, the mind and the
body, a larger prominence attached by the
Gotamakas to ‘monkdom’ while Manavakas
were, as friends of man and therefore of men,
no friends to monkdom. “‘In such tendencies
I see quite enoughto deter a teacher from
associating in persounal intercourse with the
leader of a group so tending. It may have
cost him much to keep aloof. He has paid
heavily. To us he is asif he had never
been. But not, it may well be, to beings
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elsewhere.”” The article is, as is always the
case with the author, highly intensive,
thought-provoking and suggestive. If a
Manava had really existed and if his
teachings had been snch as has been
described, he must be credited with no small
place in the evolution of early Buddhism,
The article is another indication of the
indebtedness of Buddhism to Bralmanism
even in the vital and essential parts of its
concepts and teachings.
The Origin of the Brahmi Script.

In a very interesting article in the journal
of the Royal Asiatic Society for April 1928,
Prof. J. Charpentier contributes an original
theory in regard to the origin of the Brahmi
alphabet. He points out that, as Buchler
first suggested on the hasis of literary
evidences, that there was in early India an
old type of writing called Pushkarasari,
Pushkarasariya. Now, the term in the
slightly variant form of Pushkarasat; occurs
in the Sutta Nipata asthe name of one of
two famous Brahmans whose disciples
visited the Buddha in order to settle g point
in dispute, and who were experts in the
Vedas, Padas, Vyakarana and the mantras.
Pokkarasati is referred to in the Sumaq-
galavitusini (a commentary on the Digha-
nikaya) as a vedic scholar and the foremost
Brahman in the world. Northern Buddhistic
traditions use the different expression
Pushkarasarin to denote a past master ir
Vedas and Sciences who had controvers
with-Matanga the king of outcastes and als
bo denote a species of writing just lik C
Brahmi and Kharoshthi. The Taittiriya '
Pratisakhya vefers to Paushkarasadi in a
number of places in ovder to illustrate
phonetic changes and classes him with
Plakshi, Kaundinya and Gautama, quoting

’\
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him in fact move than any others. Again
Pushkarasadi figures as an eminent law-
giver in dpastambha-Darmasutra side by
gide with Kantsa, Harita and Kanva.
Hiranyakesin also quotes him as an anthority
on the life of a Brahmacharviar. Lastly,
Pushkarasadi was an authority onastronomy

or astrology,

Prof. Charpentier notes that Pushkarasadi
was not known to Panini whom he attributes
to 500 B. C., to “the period when the
Persians began to administer the North-
Western Frontier Province and the valley
of the Indus.” Panini, itis true, might nos
have known the other writer even if he had
been earlier ; for, as will be shown shortly,
Pushkarasadi was evidently a southerner
and need not have been known to a native
of the extreme North-West like Panini;
but Prof. Charpentier assumes that Panini
was eatlier. And as Pushkarasadi is
distinctly rveferved to by the author of the
Paithiviya  Pratisakhya, katyana the
Varttikara (whom Charpentier would place
two centuries after Panini), Apastamba and
Hiranyakesin, all of whom he assigns to the
period ranging from 400 to 200 B.C., he
concludes that Pushkarasadi must have lived
about 400 B. C., or ‘somewhat earlier’.
Again, from the facts that Katyayana
Apastamba, Hiranyakesin and (possibly)
‘even the author of the Taithiriya-Pratisa-
khya were natives of the Dakkan (Dakshin-
atyas), he concludes that Pushkarasadi was
an old grammarian and lawgiver who also
had his home in the south, possibly in the
Dakkan.

Now, there were two kinds of scripts known
in ancient India, namely (1) the Kharoshthi
in the North-West, which was derived from

the Persian official Aramaic alphabet and
which was the only script known to Panini
in the name of yavana-lipt; and (2) the
Brahmi-Lipi which prevailed in the other
parts of the country. Buchler derived the
Brabmi script from a Northern semitic
alphabet like that foundin the inscriptions
of king Mesa, introduced into India about
B. C. 800. Prof. Charpentier disagrees
with this view on these grounds. First, the
date 800 B. C.is fanciful “as the dates on
which he founded such a suggestion are
certainly by no means as old as he then
thought.” There is no proof positive that
the Brahmi was derived from the mesa
inscriptions. The Brahmi inscriptions carry
us only to the 3rd century B. C. at the ear-
liest; and though there was an earlier
period when it was written from right to
left, it need not have been as old as 800
B. C. Prof. Charpentier suggests that the
Brahmi alphabet was probably derived from
“a South Arabian mode of writing” introdu-
ced into thie Dakkan, as a result of commer-
cial intercourse, by way of Broach or
Sopara, some time previous to the 5th century
and modified by a Brahman named Pushkara
for Sanskric tongue. e believes with
Buchler that “only a learned Brahmin (or
Brahmins) could have -modelled” a foreign
alphabet to Indian needs ; and he surmises
though very hesitatingly, that this modelling
of & semitic alphabet “into the pliant and
admirable means of expressing Indian
languages that is the Brahmi already at its
very first appearance’ was a great feat
accomplished by Pushkarasadi, a learned
grammarian and law-giver of the Dakkan
who lived about 400 B. C. or the 5th
century. The inventor's name was, the
author further surmises, subsequenbly fors
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gotten and people began to interpret the (1665) was that

name of Pushkarasad literallv as Brahma
and hence his system of writing as Bralimi.
It is true that old literary works 1nention
Brahmi and Pushkarasadi as  different
systems, hut Prof. Charpenticr helieves it to
be due to confusion and would regard the
term as redundant and synonymous with
the _guthor. The
Charpentier introduces very interesting lines
for discussion ; and apart from the confirina-
tion or!disproof of it, the theory marks a
distinct stage in the history of the long
eontroversy which has existed on this
subject.

Social Disputes in South India in the

17th Century.

The Madras Iipigraphical Report for 1927
(March) gives some interesting details of
social and ccmmunal disputes in the middle

suggestion  of  Prof.

ages in South India. One of these was
decided at Dattisvaram, the village of the
great Tanjore minister Govinda Dikshita in
1634. The Pattunulkarans and the Chettis
submitted a petition regarding precedence in
the veceipt of betel leaves during marringes
The dispute was apparently settled by the
Dikshita in a way which satisfied bLoth,
Unfortunately we are not enlightened as to
who got the right of precedence, but we are
told that both parties agreed to the decision
and further undertook, in case they violated
it and caused disturbance, to pay to the local
goddess a new cloth worth five param to-
gether with 30 areca nuts and 100 betel
leaves. Both parties vowed to be true to
the settlement by the feat of Nayakkar Aiyan,
who was undoubtedly, as the Government
- Epigraphist suggests, the famous Raghn-
natha Nayakkanof Tanjore. Another com-
‘munal dispute of a slightly later period

B

»
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between the Devendra
Kutumbar and the Parayas of Srivilliputtur,
The dispute was in connection with certain
soclal honours, paraphernalia and privileges
like the employnment of a white elephant (in
the caste colours or processions), a white
parasol, a keradi (@srig), a daylight torck,
pavadas, a paiv of sidambu, two Loduklus,
16 pillared  pandals for festive occasions,
three-terraced car during funcrals, the title
of Panchavan, the 18 kinds
instruments,

of musical
the kanaka-tappy (golden
drum), ete. The Parayas also claimed and
used these. Two Devendra-Kutwinbar re-
Dresentatives thereupon waited upon the
Nayaklan king at Madurg ;and the latter

. . . « . !
we are told, decided, in accordance with

f‘,el't'd,in copper plate grants which had been
1ssued in earlier times, that the Parayas
were to have more limited privileges. Tfley
should have only a threo pillared pandal for
festival and not  16-pillared ones. They
should have one kodukky and not two, one
stlambu as against two of the other commu-
nity, one mappu tordinary dvum 9) instead
of the kanakatappu, one Dpandam (night
torch instead of day-light  torcly 2 They

should further have a house (or a car ?)

without a second tier (or flooy) and they had
to pay a fee for funerals. The Devendra
Kubumbar were given the special tit]
Tirumalai Kutumbar, besides

e of
a rent-free
plot of land with the sowing capacity of two
kottai of seed. (I'he last sentence is rather
obscure. The Government Iipigraphist as-
cribes the grant of the title and land to the
community in general, Tt ig easy to under-
stand this in connection with the title but
not the plot of land, unless we suppose that
& small plot was set apart in the village for

the benefit of the community, The term
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Tirumalal  Kutumbaralso presents some
difficulty. The Government Epigraphist
suggests that it was probably due to the fact
that Tirmmnal Nayakkan was the bestower of
the title, but in 1665 Tirumal Nayakkan
was not alive at all; he had died in
1659).

The inscription gives some curious infor-
mation about the origin of the Devendra
Kuatwmbar who seem to have been recogni-
sed as a community saperior to the Parayas
in this award of 1665. In ancient days,
there was o severe famine in the Cholas
Pandyan and Chera lands. The Pandyan king
of the day proceeded to the world of Indra,
claimed and obtained equal privileges with
him, and returned to the earth with four
celestial nymphs ; shoots of the sugar-cane,
plrmtainﬂ, and palmyra ; several varieties of
paddy ; a bull and one savi ). The

inscription given by the
igraphist is rather obscure

account of the

(Government Lip
Tt seems to imply in one place the man who

thug came to the earth from the world of

Indra with the sugar-cane, plantain, palmyra
and paddy plants, etc., wasithe Pandyan king ;
but subsequently describes him as a different
person, upon whom the Pandyan king
bestowed the title of Devendra-Kutumban.
In any case the mythical hero Devendra-
Kutumba introduced a new epoch of pr@-
ging 12,000 irrigation wells 1n

perity, by dig .
thus averting the famine! Is

a single day, .
was in consequence of this that the ruling

sovereign is said to have bestowed upon
them the privileges already ennimerated.

Now, the question arises as to who these
Devendra Kutumbar were. The Government
Epigraphist refers to a Kutumbar caste in
the Coimbatore district (Pollachi Taluk) who
ave regarded by the other Hindus as Tallis
who claim to be immigrant sections of the
Devendra-Kutumba of Madura and Tinne-
velly ; who have the same privileges ‘as are
recorded in the Srivilliputtur inscription
and who “have a confused tradition and say
that Devendra gave the chief man of thg
Kutambar caste five kannikais (heavenly
nymphs) for help in cultivation, and gave
seeds of various varieties of paddy and gold
ploughs.”

The Devendra Kutumbar are no doubt the
Pallans of the Tanjore District,
rivalry with the Parayansis so well-known
in that district. They claim to be superior
to the Parayas on account of their abstention
from beef. They are skilful agricultural
labourers, their women in particular being

whose

clever in transplantation. It is apparently
on this that they are claimed to be celestial
damsels, sent specially for wet cultivation
into this world ! They claim to be of the
lineage of Indra : and the present inscrip.
tion tells us that they have had the title for
centuries. Many of the social legends are
obviously coined after the ozcupations and
qualifications of the communities and the
present epigraph affords one good illustration,
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THE FOLK HIGH SCHOOLS ofF
DENMARK

Joseph K. Hart, P). p. {(Universit

Y

yof Wiszonsin, 1.3, 4.

Author of “Light from the Noren.”)

The Folk High School of Denmark ig

. - 3 . {L
beculiar institution, There is nothing just
like it anywhere olse in the world, exeept

perhaps, in recent years, in Sweden ang
Finland. But with a spread of knowledoe
about the North, and ahout Denmark ar?d
things Danish there is bound to be a grow.
ing interest in these schools wherever there
is interest in progressive education,

The Folk High School well deserves our
interest. Denmark hag made  enormous
progress in the last, seventy-five years,
transforming her rural and village life from
the patterns of the feudal past, and even of
the still more distant Neolithie age, into the
forms of a modern, Scientiﬁ(:wlly intelligens,
industrious  and Prosperous  civilisgtion.
When one asks a Dane for the explanation
of all these developments, the aliost univer,
sal reply is: Fundamentally it g the
work of the Iolk High Schools 1 The
government says in the official bulletin that
these schools have made the Danish people
intelligent enough “to create and operate
successfully the several vast co-operative
enterprises of the nation and to govern their
own affairs and manage their own interests
in a discriminating manner.”  Moreover,
these Danish farmers constitate one of the
strongest political parties in the state. There
is a practical intelligence in rural and
village Denmark not to he found elsewhere.
Btudents of education will do well to make

themss anili : :
nsalveg familiae with this remarkable

edueationgl movement, Here are a fow of

the facts about these schools :

Aslong ago as 1832, less than twenty
years alter the close of the devastating
Napoleonie wavs, these schools were first
Stuggested by the great Danish leader, poet
and teacher, Bishop Nicolai F. S. Grundtvig,
later Lknown in gl Scandinavia as ‘“the
Prophet of the North.” Grundtvig himself
organized the first one in 1844, Iis effort
was a failure. The fiest successful venture
was made in 1851 by a teacher named
Christen Kold. Bt the movement did ot
get under full headway until after Denmark’s
disastrous defeat in her second war with
Prussia in 1863, After that, Denmark,
giving over the ancient hope of success
through  warfare, began to devote herself
assiduously to the cultivation of peace and
the arts of industry and intelligence. The
ol High Sthools, growing ravidly in
numbers and influence, played a very large
part in the developnent of this national
beace-time programme. Now there are sixty

sach  schools in the villages of Donmark.

Not a young man or woman in the nation is
deprived of the privilege of attending such a

school for at least g term ; and practically

all the young People in the rural and village
conumnunities of the nation take advantage of
their opportunity.

The only qualification of admission to one
of these schools is age : the student must be
not less than cighteen years and usually not
more than twenty.five years old. Though
all Danish young people have been to school,
at least until they are fourteen years old, the
Folk High Schools ask them no questions
about their former schooling, or about
credits or grades. These schools are not
interested in grades or credits at all. The
young people do not attend them to secure
grades or credits, but to secure mental
development, understanding, a broader out-
look upon life and the world, knowledge of
the world in which they live and are to live.
Hence, there are no lessons to be learned ;
no recitations ; no tests or examinations; no
notebooks to be kept; no papers to be
written ; no final examinations; no gradua-
tions; and no diplomas !

A Danish Folk High School is always
a small school ; it mnever has more than a
hundred and twenty-five students at any
one ftime, nor more than four or five
teachers. The students live at the school ;
they sleep in the school dormitories and eat
in the school dining rooms, often with some
or all of the teachers. In most cases, the
schools are not co-educational. though all
offer opportunities to both men and young
women. But the men usually attend during
the winter months, while the women come
during the summer. The Danes do not
believe in keeping young men and women
apart particularly ; but they feel that for the
few months of the school term  better work
will be done if the students are not too much
concerned with ‘social affairs.’

The daily programme at ove of these
schools is about as follows : After a leisurely
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breakfast the first lecture period comes
probably at 9 o'clock. The lecture hour
begins with singing and ends with singing—
from some of the fine old lyrics and ballads
of the Danish past. All the students attend
the lectare.  T'hen there may be an hour's
mtermission, during which the students
attend to various duties or take part in some
recreational event. At 11 therc is perhaps
another lecture by a different teacher; and
at some hour in the afternoon thereis a
third by a still different teacher.

All the rest of the time belongs to the
students. They take the better part of an
hour for lunch in the common dining-hall
with the teachers and their families, and
there is much fun, much vivid conversation
much laughter, the distribution of mail from
home, and may be, some casual announce-
ments of plans for the afternoon. Then,
during the [ree liours of the afternoon and
evening, the students go about their own
affairs ; they read, for there are many hooks
in the school library, and there is no restric-
tion upon their use; they spend long hours
talking in groups, or thinking singly, over
the matevials of the day’s lectures ; and they
seek out, as often as possible, the lecturers
themselves for long diccussions. There are
no formal “studies,” but nowhere have I
scen students do o much studying. There
are no assigned lessons, but nowhere have I
seen students work so hard at their own
tasks.

The lecturers talk, in most of these
schools, alout certain great interests. One
of the lecturers is always a student of the
great past of Denmark. He knows the
nation’s history, its folk-lore, its folk poetry,
ts folk music, its mythology-—all its rich
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SECONDARY EDUCATION?

By

Luo Bahadur S. dppu Sustrigal, B.d.

The promotion of Secondary Wducation Government several crores during these 50

is essential to the welfare of the nation. Tt
is Secondary Education that leads to higher
education. Tt supplies material for higher
education. It reflects back encrgy upon
primary education which supplies material
to sccondary education if it is encouraged
and substantially advanced. Now it is not
only mnot advanced bhut gricvously and
lamentably neglected. Though ail education
Primary, Secondary and Higher Iiducation
—haveequal claims on the state, secondary
education has been neglccted sadly and it has
prejudicially affected the rest ; if all sccondary
institutions native and missionary - are
closed to-morrow, then the colleges must he
closed and elementary school everywhere
must be closed. Whereas if Government had
conducted High Schools for the benefit and
up keep of the colleges, it would have cost

A message intended for the 20th Provincial educationnal conference held at Chidambaram,

vears, yet it is a fact that private High
Schools maintained by individuals like
myself and by other bodies as efficiently as
Government High Schools, have not had any
substantial enconragement though they have
been the mecans of saving hundreds of lakhs
to Government duving the last 50 ov 60
vears,  [ver since the institution of the
5. 8. L. €, scheme, secondary education has
slowly and steadily  deteriorated.  IHigh
School  Headmasters and  managers have
not had recognition and encouragement.
They have patiently and silently plodded on,
without appreciation, encouragement or
recognition,

Matriculation (a3 it is and not as it was)
and S. 8. L. C.men cannot earn a living
though the jfunction of Iducation is to
prepore ws for complete living.

When the creative spirit is at work, not only are body and mind co-operating

with instinctive harmony to secure the desired result, but the language art is functioning

at a high degree of excellence. A child may speak haltingly in classroom recitation, or in

a school composition may write with despairing inadequacy, who, in the midst of a bit 0

self-initiated artistry, the making of a toy motor boat, a radio set, a cartoon, or a play, will

talk with the effectiveness of an inspired expert,

(New Bra) 1luhes Mearns, Professor of Bducation.

New York University.
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EDUCATION IN THE PHILIPPINE ISLANDS

By

Mr. N, K. Venkateswaran, Vanchiyoor, Trivandrum.,

Can we not do what they have been doing
in the Philippine Islands ? Like ourselves
the Tilipinos may have their poiitical
‘grievances,’ but in matters educational there
is little room for doubting that they are

better off.

The Philippine Islands came under the
rule of America at the close of the Spanish
American War in 1898. From the very first,
education figured largely in America’s
programme of work in the islands. In 1907
a standardised school-house construction
throughout the islands was sanctioned. To-
day we ave told that the I'ilipinos spend a
quarter of their totalrevenue on ducation.
And this amount is quite substantially
increased by voluntary contributions. What
is of greater interest to us is that they are
spending these vast sums wisely.

As it is with us, 1%nglish is the medium of
instruction with them. The islands do not
have ancient and highly.developed languages
such as we have here in India. Therefore,
it is perhaps all right theve. Be it what it
may ; the new education came to the islands
with 800 Awmerican teachers in 1901, who
established primary schools in vavious parts
of the country. They also started several
schools where the Filipinos themselves could
be speedily trained for the work of teaching.
It is interesting to note that these teachers
in the making taught from day to day what
they learnt from day to-day in the villages
within their reach. It was recognised that
Education could not afford to wait for its

spread until a sufficient number of hands
fully ‘blossomed’ into teachers.

The new Kducation was begun with a
definite aim. The idea was to produce good
Filipinos. Education was, therefore, care-
fully adapted to the social and economic
needs of the people. The complete primary
course takes fouryears. T3 prepares the child
for the life into which he is born. General
educational ideas and vague formulas were,
so tosay, kept at arm’s length.' Civics,
hygiene and sanitation, practical agriculture
and handicraft, sewing and cooking and
wood.working were embraced in the primary
course. Of course, the three R’s. were there
and geography was theve too. Itis clear
that some of these subjects cannot be taught
satisfactorily to the very young. But they
have been given a place in the primary
course in view of the fact that most children
would not know any education other than
what was given in the primary schools.

A threc.year Intermediate course follows
the primary. Agriculture, handicrafts, wood
and iron work, lace and embroidery, basketry,
housekeeping, the care of children and
animal husbandry are included in this courses
Next comes the high school. Here the
subjects taught are wood-work, iron-work,
seamanship, pottery, automobile repaiting,
nursing, survveying, forestry, stewography,
book-keeping, printing and domestic science: .
It goes without saying that the curriculum
represented by these subjects only outlines
the field of choice. What strikes us is the



intensely practi 81 basis on which this
education is built. They have discarded the
‘hand-and-eye-training’ fad. In the manual
training classes articles worth keeping are
made. Everyone is taught agriculture and
gardening. It is stated that in & recent year
things produced in the school-gardens
fetched a sum of half amillion dollars.
Industrial education is divected to the
production of things that divectly improve
the standards of living, such as chairs and
garments, things that tend to displace
imported articles, such as hats, and things
made for the market and generally for
export, such as lace, embroidery and
baskebry. The Director of Bducation him-
self disposes the articles for export. Tt is
stated that on a recent occasion the Director
was asked to sell 15,000 baskets in some
foreign market. He did, and the profit went
to the pupilsasit always goes to them.
Besidesthese general industrial schools, there
is a special industrial school with purely
commercial aims at Manila. Tt is stated that
this institution is doing a roaring business in
the embroidery lines, sometimes exporting to
a value amounting to 6 million dollars. Lace
and embroidery have been introduced into
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every housein the country. Hat-making

has hecome general, Chairs are common

because, it is stated, a con of every family
has learnt the art.

‘ Greab attention is paid to physical educa-
.tlon also. Organised play has been hrought
Into great popularity. “The physical better-
ment has been carried so far that it scems
move fitting to say that a new race has been
created than an old improved.” Also personal
hygiene and home sanitation are taught in
the most careful way.

The Education Department pays enough
abtention to the dissemination of information.
It organises civico-cducational lectures on
such subjects as cholera, small-pox. dysen-
tery, beetles and cocoanut palms ete.

The total population of the DPhilippine
Islands is about 8 millions. There are about
120,000 pupils and 25,000 teachers in the
islands.

All this information summarised from a
long account that appeared in a recent
number of the RBownd Table has certainly
something to teach us. Fads have done us

little good. 1t is time we tried the practical
things of life.

If Schoo! teachers from the lowest classes npwards would pay more attention to

silant reading and to training the boys how t

o read for themselves, we should hear less of

the complaints of the wide use of the cram.book with its glovified ideal of second-hand

thinkiog.

Punjab Educational Journal,
May, 1949
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IDEALS AND IDEALISTS

By

A. Swaminatha Ayyar.

Vhat is an ideal and whois an idealist?
Ve speak of a person keeping the highest
leal. It may be for individual conduct ov
o achieve national ends.  And an idealist is
sne who tries to work the ideal. Often pure
doalism is supposed to be divorced from the
ealities of life. Tt is a mental concept and
o one who is not able to clearly see the
roal, the concept may look visionary. What-
wer it be, an 1dealist who endeavours fto
work the ideal may fall short of his mental
oncept.  Just asan individunal must train
himself to work up to his ideal, and proceed
saubiously from stage to stage to avoid set-
backs, so also, the hody-politic must  be
elucated and trained to have a correct
conception of 2 national or an Inter-
national ideal and work up to it. Iiven
when the best efforts ave put forth, the
result may seem to fall shovt of the ideal and
ibsis bub natural. Ior as we understand
an“idea,l to connote a standard of excellence,
for, e.g., ‘‘The ideal of peace,” which s the
mental concept or image of peace in its
highest conceivable perfections Idealism
would signify the idea of the quest of an
ideal,—the endeavour to attain the ideal, and
to strive after its realisation-

An ideal must however be distinguished
from an object. A man may have an object
in life. Ravana of old wanted to conquer
the whole world; Napolean Bonaparte fixed
his eye on the dominion of Europe at least.
Or again an object in life may be the attain-
ment of universal fame, as the bestower of
charity like Karna, or to win the applause of

Editor’ ‘Rural Indian’

his people which was what Demosthenes,
who fixed his eye on fame and gave his
heart and soul to seeking renown, aimed aft.
These people were na donbt called great hut
they were readily not so as the objects which
they set hefore themselves to attain were not
based on any principle and there was a great
element of selfishness at the background,
and they were nobt actuated by love of
humanity, Comparve for instance the ideal
placed before himself by Sri Ramachandra
who wanted to teach humanity, true darma
by living the life ; or the ideal placed before
himself by the Sage Narada who ever sought
to bring pease and harmony among mortals
and whase gospel was service to humanity.
Cowmpare also the fixed aims placed hefore
themselves by such godly men as St. Paul
the Apostle whose object was to bring the
whole world to a knowledge of the gospel
and to lead them up the paths of life. Such
peeple had definite aims or objects in life or if
you like, ideals and had no personal ends to
gain. Now we come to have a fairly clear
conception of whatis meant by an ideal, as
distinguished from an object in life. If one
is actuated by singleness of purpose designed
to benefit one’s community, country or
mankind in general, it may be called an
ideal. Such purpose may also be directed
to achieving a single definite aim, say a
scientific invention which would revolutio-
nise industry and indirectly benefit one’s
country or mankind., James Watt is an
example of such singleness of purpose. In
this sphere of achievement, compare also



such outstanding examples as Newton or
Herschel, a Davy, a Pascal, a Mozart or Sri
Tyagaraya, or Canova for instance and let
us contemplate what the world might have
been but for the singleness of purpose and
consuming work of these men in the fields of
philosophy, astronomy, chemistry, mathe-
matics, music or art. The sum of hwman
knowledge was substantially added to by
their work and who knows that the world
might not have heen distinctly the poorer
but for their endeavour and achievement,
We have also shining examples in other
spheres of human endeavour. Wilberforce for
instance or Washington, or Columbus or Dr,
Livingstone or the great Teachers,  Sri
Sankara and Sri Ramanuja who gave philo-
sophy and religion to millions of humanity
who craved for a God ; or Sri Ramakrishna-
paramahamsa  who by his experience
taught men the path to realisation. The
burning desire of these great men was
to make the world better. Others
there may have been equally gifted
but they failed either because they were
actuated by selfish or personal ends or they
attempted to heat too many ivons. So what
is required in 2 person who has placed an
ideal before himself is great concentration on
the ideal and constant and unremitting toil
towards achieving if. A study of the lives
of some cf these great men shows that per-
sonal character like unselfish desire to help
is at the background.

I might go on multiplying instances. But
my object is not to discuss the subjectin the
abstract but to approach it in the concrete
by taking as an example the incidents in the
" life of one such idealist. I have selected a
prominent figure from the immediate past,
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one who represents to my mind at least a
perfect bype of an idealist, Woodrow Wilson
a former President of the United States. An
idealist by temperament and a scholar by
training, he brought to the task of adminis-
tration, cquipment of g high order which he
assiduously laid in store during his College
days asa student of political science and
constitutional history and later asa teacher
in those subjects. An incident of his College
days in John Hopkin's University  which
conferred on him the degree of . 3. D. is
worth vecordmg. [n his University, Dr.
Wilson was the ablest debater of his set and
a story is told of him which gives an idea of
his moral worth and the stern stuff of which
he was made. In the Lynde debate he
should have carried the blue ribbon of elocu-
tion had he ascended the platform. 1In
the lot that was cast for the election
of a champion on each side, W.
Wilson drew the side of *“ Protection ”. But
he was a free trader by conviction. He dec-
lined to enter the lists, Theincident is typi-
cal of the man whose dramatic emergence
from a learned obscurity to the most power-
ful position in the world of affairs is not
merely an event but a portent. Hig connec-
tion with the university of Prinston of
which he was the President was memorable
for the ferment he created by his endeavour
to efface distinctions based upon wealth and
birth, between  ““ gentlemen and
kers " He hated sh

<
ran-
am  distinctiong which

were rampant in first rate American Unj
. -

versities. He found that Ptrse and not

brains won ths day in any contest and where

»gninst the millionaire was pitted the thinker
writer or reformer, the latter hag no chance

of victory. American Government was a
W
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rule of party “ Bosses ”, the men of dollars
worth in millions not in ideas or integrity.
The millionaires would not allow him to
have his way. ‘‘what,” they said “ make a
gentlemen chum with a mucker ’? DBut he
was a power to be reckoned with, and indue
course, the candidacy of the Governorship of
New Jersey was offered to him as a tactical
stroke of policy by men who thought that
his reputation as a man of rectitude would
be serviceable to them. e won the election
but from the very beginning conducted him-
self with alumost scornful independence of
the men of dollars who thought that Dr.
Wilson might be muzzled by a Governot-
ship. When the first issue arose in the
form of an election to the Senate of the
U. S. from New Jersey, Dr. Wilson broke
the back of the party by obtaining the return
of the * Anti-Boss” candidate. He had
alrcady established his nameas an author of
h repute in political science and consti-

hig .
Jistory, as a powerful and effective

tutional 1
aker and no mean advocate on the plat-

spe
And as one who was nob afraid to

form.
put into practice what he preached, he
gave the world in his writings a considered
philosophy of politics, a philosophy warn?ed
with generous humanity, a new conc.epﬁxo“n
of democracy, and a freedom of the indivi-
No other writer on political science
has given a clearer conception of the rel‘ation
between Government and socieby. “ The
state or Government is the organ of society
its only potent and universal instrument :
its object must be the objects of society
Which is an organic association of individuaals
for mutual aid to sclf development aud hence
the hope of society lies in an infinite indivi-
dual variety, in the freest possible play of

dual.

the individual forces. The case for

society standsthus : the individual must be
assured the best means, the best and fullest
opportunities for complete self-development;
in no other way, can society gain vaviety and
strength. The State should not seek to
mould the individual which is the proper
function of the family but to give leave to
his individuality so that it may add its quota
of variety to the sum of national activity.
Dr. Wilson was of opinion and rightly that
family discipline must lead the individual,
the state should not lead but only create
conditions, for family methods rest upon in-
dividua! inequality while state methods
rest upon individual ejuality. In other
words, family order rests upon tutelage
but state order rests upon franchise, upon
privilege.

In one respect alone the State would seem
at fivst sight to usurp the fanction of the
family, namely, the field of education
though in reality such i3 not the case. If
the freedom of the individual is the concern
of the state, popular education is necessary
for the preservation of those conditions of
freedom, political and social, which are in-
dispensable to free development. And no
instrumentaliby less universal in power and
anthority than Government can secuve popu-
lar education which is necessary for the
equalisation of the conditions of personal
development.

Dr. Wilson from the beginning was
against Government by privileged classes.
A true democratic constitution is that in
which the real power isin the hands of the
people. So all combinations of individuals
which necessarily create monopolistic and
special interests are a negation of true demo-
cracy- In his own forcible way he used to
say that the policy of a great nation cannoi
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be ticd up with any particalar set of inte-
rests.  We have to wean oar Government
from the domination of special classes not
beeause those special classes ave bad neces-
sirily but because no special class can under-
stand the interest of a great community. No
hm.n:m institution is perfect and people have
a right to make mistakes and profit by ex-
perience, The beauty of democracy is that
when you are reckless you destroy your own
established conditions of life. \V}len vindic-
bive you wreak vengeance upon yourself ;
the whole stability of democratic policy rest‘;
upon the fact that every interest is cve‘w‘/
man's interests. .
] In a democratic State, it is the opinion of
the ordinary man that e 8 i
of the exbrayordinarv 1’11C&()1?1]:i‘, " tl'leo\)”“on
he e 3 ,» the gening. The
nation is as great and (nly ag great as its
mn.k and file. History teaches us that
;mtlons are renewed from the Dhottom n(ot
romt the i
fronz ?11:3 t(;'z’n:;aif“;enkgemus o i
! . nown men, is the
genius who renews the youth and the ener-
gy of the people. Most of us are ordinar
men and the man who thinks (:011]11‘103]1
thoughts, the man who has had common
experience is the man who interprets the
mind of the nation. The great problem of
Government in a constitutional state is to
know what the average man is experiencing
and is thinking about and the only way b;
which the Government can be kept pure is
by keeping these channels open. It follows
that the processes of the democratic Govern-
ment should be open and above board, The
necessary pre-requisite will be to open the
doors and to let in the light on all affairs
which the people have a right to know
about. DPrivate conferences and secvete
understandings, the control of legislation by

mon.who are not legislators, but who are
outside and dictate’ the policies controlling
oft%‘n bimes by very questionable methods
which they would not dreawm of allowing to
become public do not connote a sound
democratic constitution. The very fact thab
S0 1.1111(511 in politics is done in. the dark
behind closed doors promotes suspicion, fur’
corruption thrives in secret places. The
best .thmg that one scan do with anything
that is crooked is to lift it up for people to
sec and then it will straighten itself out.
Discased politics has to be cured just as we
cure  fuberculosis now-a-days By making
people who suffer from it live out of doors
always remain in the open where the);
will be accessible to fresh nourishing revivi-
fying influences.

Dr. Wilson denounced in the strongest
terms the power of selecting candidates for
offices which was in the hands of small gronps
of men, of little coterics, of machines working
behind closed doors and pleaded for placing

i6in the hands of the people themselves
thrf)ngh their representatives. These ideals
\vblch Dr. Wilson placed before himself for
guidance in the task of administration should
prove valuable even to our able adininistra-
tors &fld gifted politicians. When Dr V;filson
was .1nstalled in the White House. as lth

President of the U, 5., he was in the m (:i
‘momentous Period of hislife in which ;S

ideals were put to the severest test, V. y
SOOI‘I after his installation in the Pres:id :’r);
chair, the Great War which broke ent 1?’

Europe was raging with unheard foron

‘ of fierce-
ness.  Dr, Wil
r. Wilson wag secking

to maintai
W Ded ain
beace against very preat odds L

[

every power to prevent such
as war.

aud to usge
a catastrophe
N

But in his mind he knew 1t was not

pussible. He told hig People “Have you
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reflected that a time might come when I
cannot keep you out of the war and at the
same time maintain the honour of the
U. S. A.? When the action of others will
bring us into war I cannot foretell. You
may count upon my part and resolution.
But you must be ready if necessary to
maintain your honour.”  Dr. Wilson was
watching and waiting but his vacillation
was attributed to selfish considerations, to a
desire on his part to enable America to
profit financially even pocketing the indigni-
ties repeatedly inflicted mpon her by
Germany. Meanwhile further insults had
been heaped upon the U. §,and we find
Dr. Wilson righteously indignant at the
occurrence of events which had necessitated
the entry of America into war. Any other
man in his place would have worked him-
self up with fury and excitement but as a
constitusional head of a constitutional Gov-
ernment, Dr. Wilson conceived his role was
to plead with his people and to convince
thém by a clear and logical statement of
facts that the time had at last come for the
entry of America into war. In his famous
address to the Congress which is now a
classic, he clearly explained his reasons for
the decision which he had arrived at with
the keenest vegret. He sai “ we cannot
forget that we are in some sortand by force
of circumstances responsible spokesmen for
the rights of humanity. We cannot remain
in peace while those rights seem 1n process
of being swept utterly away in the maelstorm
of this terrible war. With the utmost
solemnity and firmness, I have taken the
stand and I have taken it with the confidence
that it will meet with your approval and
support. ”’ The fact that Awmerica inspite
of her traditional policy had to enter war

3

even at o late stage shows the intolerable
nature of crime perpetrated by Germany
against humanity, and America’s measure
of patience. To act and to strike require
great strength. But it certainly requires
much greater strength to refrain from acting
precipitately. It was no easy task to hold
one's patience inspite of the greatest provoca-
tion from Germany and inspite of the abuse
and misunderstanding by its own people.
Dr. Wilson kept his steady gaze on the
higher aspects, on the greater issues involved
in the struggle. Having failed to bring the
German Jovernment to their senses and
having exhausted all his resources he took
the right opportunity to enter into  war,
The verdict of mankind will be that when
Dr. Wilson actually declared war, it was
with the clcanest conscience. Having
entered war no one could have been more
assidaous in its conduct than Dr. Wilson
was.

The mnext phase of Wilson's great
carect was in connectlon with the peace
proposals. e made it clear that the active
participation of America in the Great War
was to work for a state of peace in the world
and that the U. 8. entered war because she
was made a partner whether she would or
0o in the sufferings and indignities inflicted
by the military masters of Germany against
peace and secuvity of mankind. The condi-
tions of peace will touch her nearly as they
will touch any vther nation which is
interested in the maintenance of civilisa-
tion. She cannot see her way to peace until
the causes of the war are removed, its
renewal rendered as nearly as may be impos-
sible and if peace is to endure it mush be a
peace made secure by the organised major
force of mankind, Accordingly Dr. Wilson
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demanded that the world should be made
fit and safe t9 live in and particularly that it
may be made safe for every peace-loving
nation, to live its own free life, determine

its own mstitutions, be asstred  of Justice

and fair dealing by the other peoples of tl
world against {orce and self

e
agavession.  'I'n
this end, he suggested the formation of
general association of nations under
covenants

a
specifie
for the purpose of affording
mutnal gnarantees of political and territorial
independance  for great  and emall states
alike, 1Te had unbounded  faith
potentiality of such

in the
an associition far secnr-
Ing jastice to all peoples and  mnationalities
and their right to hive on equal terms with
liberty and safety with one another whether
they be strong or weal.

Dr. Wilson’s work in connection with the
peace conference and the s Bting up of the
League of Nutions i variously estimated,
Interminable discussions on the details of the
pfmne proposals led to the inevitable dapger
of thrusting principles in  the backgvound
and Dr. Wilson was anxious to strike off g
quick general peace leaving details for settle-
ment later.  Bubt that proved hupossible,
Long discussions ensued which c.xlmmated
in Dr. Wilson accepting some of the allied
demands which virtually amounted to giving
them a blank cheque in the matter of repara-
tions. And critics insisted that Dr. Wilson
had surrendered  his  principles.  How far
was Dr. Wilson responsible (o the final
result ? The answer to this question will he
one of the most intevesting problems iy the
history of the world. My own reading of
the situation is that Dr. Wilson wag dange-

rously far in advance of the realities of life
and present day practices and policies. Iurope
had survived the supreme hour of tribula-
tion and had no longer need to defer to
America.  The fact is that Dr. Wilson had
not really changed hut he seemed changed as
Mr. Raymond in his ‘uncensored celebrities’
would have, because we see Dr. Wilson in
a different atmosphere.  Up to the armistice
he was o sort of jupiter in his remote Olym-
pus.  In going to Paris, however, to resume
and complete the negotiations of peace. he
came flat-footed to earth and thereafter
rather veseiubled jupiter, when he conde-
scended to engage 1n the contentions of
ordinary mortals. In properly estimating
men or institutions we must strike a broad
average of accomplishment. [t is unde-
niable that Dr. Wilkon alone was responsible
for securing the Covenant of the Lieague of
Nations which has earned for hin a niche in
the world's history,  We may sce the great
oak in the seed he has sown.  1f Dr. Wilson
had to yield, it was not due to the vielding
of principles but rather to a compelling
desire on his part to gain quick adherence
to his principles, to gain the greatest common
measure of agreement on essentials, 1f he
had failed he bad at least the satisfaction of
having kept his ideal clearly before him and
honestly and steadfastly striven to work
the ideal. 1t is not easy to the materinl
west» t'o rightly appreciate an idealist of our
old Rishi type who strove to evol
and abiding sense of spiritug
world.

ve a decp
al unity in the
And Dr. Wilson might well

have
said with the poet !

“What I aspired to be,
And was hot, comfopyy ™
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EDITORIAL.

The Pollachi Conference.

The annual educational conference of the
Coimbatore District Teachers’ Guild was
held at Pollachi in April last and delegates
from most of the schools in the disbrict
attended it in large numbers. The address
which Mr. Patrachariar had delivered in his
official capacity as the president of the guild
touched on a number cf questions, such as
the attitude of the pavensts, the conditions of
cervice in non-government schools, the
§. 8. L. ¢. Syllabus, and the mportance
of Physical training. We ave suve his views
would be read with great interest. He
wanted the teachers to realise the responsi-
ble nature of the work entrusted into their
hands in these davs “iwhen the majouity
of parents think that their duty towards the
offspring ends as soon as they send their
sons and danghters to the school, and never
trouble themselves to enquire about their
progress except perhaps once in a year about
the time of the promotion.”” We arve sorry
to learn that the admission of pupils o the
College classes is deternined by conside-
rasions other than their fitness to profit by the
instruction given in the College and that
the principals of Colleges ave not in a
position to use their discretion. No princi-
pal will, under such circumstances, hold
himself responsible for the poor results in
the university examinations, We should
like to invite the attention of our readers
to the opinion which he had expressed in
respect of vernacularisation. Itis a matter
of great surprise to us that a gentieman of
his standing should bave failed o appreciate
the positition which the union and its affili-
ated guilds have seen fit to take with regard

to the vernacular. We shall not quarrel
with him if his arguments be convincing
He i: reported to have stated as follows.
“I find aud [ am supported by the unani-
mous verdict of Iinglish lecturers that the
majority of students who come up for the
college course cannot write two sentences
together in correct Iinglish ™ My, Patra-
chariar is anxious to make us understand
that he is by no means exaggerating the
case. 1le will not deny that instruction in
Inglish oceupics a prominent place in the
sehool time-table, and that, with the excep-
tion of very few schonls, linglish continues
to be the medium of instrnetion in all non-
language subjects in schivols.  TE in spite of
such careful attention paid to the study of
Tinglish, the verdict of those competent to
pronounce an opinion on this question be
adverse of Afr. Patrachariar, any unbiassed
individual or a body of individuals desiring to
view this question purely as a pedagogic one
will be justified in concluding that the game
is not worth pursuing and that nothing will
be gained Dy devoting move time to the
stndy of Lnglish. It is nobt necessary to
reiterate here the argament for the adop-
tion of the vernacular, as the medium.
With a view to prevent any misrepresenta-
tion of the atiitnde of the union with regard
to the vernacular, we hasten to state that
it is not the object of the advocates of the
vernacular to discard Iinglish or to mini-
mise its iwportance in any manner. Those
who insist on Inglish being continued as the
sole medium of instruction should have
known that thisis a highly wasteful method,
Is it worthwhile to persist any longer espe-.
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cially when the verdict of the champions of
Iinglish is clear ?

The Secrctary of the Union who spoke
on *‘“the work ahead of us” criticiced the
educational policy under the reformed Goy-
ernment and pointed out that the union
should take upon itself the task of “ edu-
cabing its masters”. Ve hope the union
will lose no time in preparing a suitable
memorandum setting forth the requirements
of the teaching profession  and calling
upon the candidates who stand for election to
the Legislative Council to explain their posi-
tion. Tt should be made clear to the candi-
dates that the votes of teachers and the votes
of all those whom they can honestivinfluence
will be recorded in favour of those candidates
who are willing to pledye themselyes to
support the representations of the South
Indian Teachers’ Union.

Well Meant.

We published in our last issue two letters
we had received from our friends some time
back. e need not remind our readers
that we do not hold ourselves responsible
for the sentiments expresced in those letters.
We should, however, like to offer some
remarksin view of the general importance of
the points raised in  those letters. One of
the letters relates to the editorvial note in
our columns regarding the passing of
adverse remarks in the class-room by the
district educational officer.  Our correspon-
dent has altogether missed the point of our
criticism. We do not hold that the teacher
should not be criticised by the educational
officer. What we wanted was that such
adverse remarks should not be made in the
elass room. A conference of teachers is
usually held after the inspection is over, and

any educational officer who desirves to main.
tain the clliciency of schools may avail him-
self of this opportunity and give advice te
the tencher. The teacher will have nc
reason to take olfence.  Weo are afraid ow
correspondent has not understood the role
of the educational officer in the cducational
machinery. iy letter iy likely to create an
impression that teachers usually come un-
Prepared. Taven experienced tea-hers who
have Leen doing their work satislactorily
are sometimes scen to stumble and it will
be very undesirable if the cducational officer
be tempted to make remarks then and there

as suggested by our correspondent.

As for the other letter from Mr. Subra
manyam of Ambur, we fecl our friend need
not have become so much exsited. It is
clear he means well but we understand his
letter has given offence to secondary grade
teachers. We agrec with him in his view that
such cries as “ vote only for the secondary
grade men.” “Vote for L. T’s” are not likely
to promote the interests of the teaching pro-
fession. We are surprised that in the mattey
of elections to the District Secondmy KEdu-
cation Boards which are admitted to be bodies
without any power or initiative, so much
bad blood should have been created in more
than one place. We wish that differences
in official position, salary and status  were
not allowed to outweigh the brime conside-
ration of the suitability of the candidate foy

the work concerned. We would  strongly

appeal to teachers to sink gl differ

ences and
to play the gane.

Secondary Education,

Our attention has been invited to a refer-

ence to the <. L. (. which was made in

a communication that appeared in the Hindu
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of 7th May undor the heading “Tit-bits
frem the educational world.” 1n the course
of the remarks which the correspondent
had made on the revised S. 5. L. C. scheme,
we find him stating it is the duty of the
g [.T. U.to advise teachers” organizations
bo reject the revised scheme because it is a
tinkering with sccondary educational rcor-
sanisation and because it is against its
Zonsidered recommendations.  To go back
upon considered rexolutions will bean act of
professicnal suicide on the purtz of the
g. I. T. U. and S. 1. Teacher. If the
correspondent had read the notes in'onr
editorial columns he would not have given
this unsolicited advice. Derhaps the corre's~
pondent does not know that the change in
the 8. 8. L. C.scheme which is now' pro-
posed to be made is nob the outzome of th'e
report of any secondary cducation re-ovgant-
cation cominittce. We have tznkgx cave to
point out more than once that this change
should not be regarded as any :L.t-tempt at
the reform of secondary educat.lon 11? genelial.
We are as much against “ tinkering with
secondary education” as the correspondent
‘n the Hindu. The Union cannot ask tea-
chers’ organisab:on to assume. an um:eason-
able attitude when the question refe'ncd to
change in the 8. 5. L. C.
Scheme. The character of the S. 5. L. C
course is not going to be altered very
the associations have now only

it was a minor

much and

to consider the suitability of the syllabuses.
The union has done the proper thing when
it invited the affiliated associations to con-
sider the changes proposed by the S. 8. L. C.
Board and to suggest modifications. We
have been complaining that the profession
is not usually consulted when changes are
intended to be made in the educational
system. It is thevefore appropriate tha,.t f:he
union should choose to express an opiaion
on the question within the vestricted terms
of reference. The union has been started
with the object of representing to the autho-
rities its views on educational matters and
education stands to gain considerably if the
union and the department can see eye to
eye in all important matters and co-operate
heartily with each other. The views of the
union regarding the reform of Secondary
Lducation in general have Dbeen correctly
stated by the correspondent and it has tried
to ma,keubhe public realise that such reforms
are long overdue. We do not know when it
will be possible for the Government to place
definite proposals for the reform of secondary
education. If any such proposal be forth-
coming, the union will, we atve sure, press
its views on the attention of the Government
and take all steps to give the proper shape
to secondary education.  What is expected
of the nnion is not any spectacular decision
but a well cansidered, suitable criticism or

suggestion.
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TOPICS FROM

What is wrong with our Teaching
System ?

Dr. Cyril Norwood, writes under this head-
ing in T. P. Weekly from which wo had an
intere ting extract last month on what s
wrong with our education. "' The title is provo-
cabive, and therefore [ put a note of intorroga-
tion at the end of tho senteuco; in this wrticlo
I seek rathor to ask questions than to dog-
matize. In some respects T should be bold to
claim that there is nothing wrong with our
teaching, and I should write with that air,
agsumed optimism which graces <o many of our
headmasters on their School Speceh-days: in
other respocts I should be tempted to alloge,
that every nation gots the tewchors which it
deserves, and i tho sons and daughtors leave
school with many things unknown, or half-
known, which they ought to know well, they
are, after all, chips of the cld hleeks: and the
old blocks are responsible for the flaws in their
timber or, at any rate, mainly responsible.
That is true, but it does not carry us very fur.
It is the habit of teachrs to be eritical of others,
and it 13 easy for them, though not healthy, to
assume bheir own superiority. They ean claim
with justice that the geuneral average of teach-
ing is now higher in bthis country than it has
ever been, and they can fairly boast that there
has never been a more rapid advance in extent
than has taken place in the field of education
during the twentieth century. It is easy fov
them to contemplate their crowded eclass-
rooms and long waiting-lists, each of them sit.
ting in his academy in the mood of Litble Jack
Horner ; easy 5o dismiss the voice of eriticisin,
if it forces itself upon their momentary atten-
tion, as the voice of the unintelligent TPhilis-
tines or alternately, of the unpractical high-
brow.

Qo lob us proceed, more or less in the words
of the melancholy Jaques, “most invectively
to pierce through” the body of our country-
men’s education. Let us begin at once by dis-
missing the teachers of our illf:uptS’ school‘s
from cur tribunal without a stain on their
character. They have found the more excellent
way, and they are following it with enthiusiasm ;
wherever conditions allow, the classes of the
little children are what they s‘hould he, places of
activiby and joy. An infanbs’ class QE 1399 .a.nd
the same class in 19290 aro two entirely ditfe-
rent worlds, because the teznchc‘ys. h‘uve“fmmd
out the way to deal with tho  tinies. Buk
the critical chorus makos itsol hoard whon you

PERIODICALS.

proceod to the olementary sehool. Tt is alleged
that in the dark days of the 196h ecentury the
children did learn to write clearly, to read and
to 4pell, and to do sums correctly ; hub now the
teachers, pursuing the new-fansled subjects, do
none of these things or at hest do all that thoy
attempt badly,  These things ave said by jour-
nalisty in o hurry and magistrates in o torper,
by ludios who want servants, and farmers who
wanb hands; all swoll tho chorus that wo geb
precious litble for the vast sums which we
spend upon " this” oducation. I shall not
swoll it, T think that the nation owes an
enormous debit to tho olementary teachers, and
I'know that most of their erities have only the
falntest idea ol wliabt goes on inside auy elo-
mentary school.

I wonld hazard the opinion thab in actual
technique, in the art of exposition, of driving a
lesson home by question and answer, of recapi-
tulation, the teachers of to-day are nobt as good
as their predecessors, bub theiv pupils are more
happy, more fres, more friendly.  The gain ount-
weighs the loss, but something of the old drive
could hs recaptured without detriment to the
taught, Tor the vost, what is wrong with
slementary teaching is something which is no
fault of the teachers. No man or woman can
teach fifty or sixby children as they should he
taught ; no man or woman, single handed, can
do much with a village school with childron af
every stage of their course. Obsolete insanitary
premises sfill exist, though they grow fewer.
The necessity for adequate playground space
and for teaching games has hardly hegun to be
understood.  What is wrong with our clemon-
tary educabion is that we are still doing it on
the cheap, still too much under the hinpression
that 16 is only the intelleets that we have to
train, still too little aware that the training of
the mass will be bost done through the active
hands, the restless bodies, the eagor eyes and
tongues.

What is wrong with our Secondary Teachers ?
Well, they might be trained, there is no gain-
saying that, the majority of the women are
trained, as o matber of fact, but the men lag
hehind, and show no alacrity to add a year to
their preparation in spite of the rumblings of
the distant Teachors’ Registration Couneil,
Headmasters arve indilferent because they have
often had experience of trained failure and
equally the untrained succesy ; the teacher is of
tho sumo fumily as the poet in that he is mora
born than made. Tho acid tesy comes in the
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slass-room, where the happy W{Ll‘l.inI‘S reck no-
thing of the question ivhethgr thoir teacher Ahas
a diploma or not. No sysiem of training for
secondary schools has yeb thu:ntely been able
§o test whether a teacher will inanage a score Qf
irresponsible sixteen-year ng or nob, 3,1’1(1.117 is
hard to see how it ever §v111. But that is no
argument aguinst fraining. At gl‘escut the
young teachor too often hammers his olwn pro-
blemms unaided. Ile ;:egpec‘gs the motnqu to
which he was himsell in his y<_mthsu|).|]cctcd,
and hands on a traditional rule uf‘ thumb.,  Ov
more probably he works put, by trial and error,
effective methods for l]l{nsclf,wbub moro than
one generation of his pupils suliers in the pro-
cess. It cannob be doul)te(l. Ehib mueh nystcd
time weuld be saved, much inelticiency avoided,
it evory secondary teacher wers t;mgl‘lb tho !)est.
methods of soetting oub a logson 1In various
subjects at various stages and the elements of
class management.

But this must not he taken to mean thab
there has not been reai and m:nked a.dvzmce
in the teaching of secondary scheols duripg the
lagt twentyfive years. The oral teaching of
modern language has boon proposed, atbempted,
scoffed ab, persisted in, diseussed to the point
of saticty ; now the Hinglish hail-mark of success
is being placed upon it.  Those who set
examinabion papers are heginning to presuppose
that oral methods will have baan followed ;ylllzl
that o living language should l)‘:} snoken.  His-
tory teaching has ;ul\’;mcu'l‘i:w havond the
stage when the usual fastraction took the [OL‘II},
of a command to ' read tho nest chapbar.
Geography has changed out of all kuowledgo,
its enemies will say, in more senses tl‘mn one
Tnglish begins to ba so taught thab it is not
likely to be so common a reason in tha future
for never opening shakespeare that = I had to
do him at school” Andso one could go on.
There is a stir of enquiry and experiment,
which is all to the good, and thore is plel}ty of
room for more inquiry and more experiment
still. There is no reason to suppose that they
will not take place.

At the same time it is being incroasingly
pointed out by ohservers who cannob bo ignorgd,
and who are not unsympathetic, that the ch}ld
who enters ou o course of secondury educabion
alert, keen and eager to know too frequently
ends it with all the intellectual enthusiasm and
curiosity killed out of him. The causes of t}lis
must go very deep, and certainly they l)l:mg
into question our whale method of teaching.
There musb be something wrong with the pre-
sentation of knowledge if a boy or a girl ends
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the course with no further desire
know. Certainly a main reason
the sole reason, for this lies in ex?
not the system, but the misuse of tIN

) i ,~"' .
arouses my criticism. Iixaminations ;,_'“‘lmr-obgj
any case, inevitable; they keep the puphs- -

upto the mark on the one hand, and the teacher
upto the mark on the other. They test clearness
of mind and reward ability to understand a
quostion, to answer to the point, to work to
conditions of time, and to have information at
command.

These aro all valuable qualitics. But they
are not the whole of what is aimed ab in edu-
cation. IBsaminabtions ave only a test, but the
fault of tho teanchers is that they turn them
into an ultimate standard, the final aim of the
course. If is easy to bae concrete, direct and
practical in preparing for an examination ;
this wi'l pay and thabt will not pay; learn this,
nsglect that. Your object is not to know. but
to wake an examiner think that you know
enough for a certificate, a pass, or a prize.
This is a subtly corrupting influence, buf the
teachers were successfully put through the
system themselves, and it has become a second
nature to them. Many of them consciously,
and more of them subconsciously, think that it
i3 really the end of education to enable pupils
to pass examinations; and hence a friend of
mine, after a long life devotod to schools, could
write to me the othev day, " The linglish ‘heak’
has always loved to wallow in eram, and he
alwavs will,” and anather, " You ean say what
vou like abous the results of secondary teaching,
but you morely teach people how not to knovs
quite a number of ditferent subjects.” There
is too much truth in this attack for the
teachers to be comfortable, if only they can be
convicted of sin. Ivery group of them that
teaches a special subject is undone until it has
been recognised as aun examination subject ;
so music and art get each their special syllabus,
and appear in the school cortificate. With
what result? Do the teachers produes therohy
musicians and arbists?  No, only more tea-

chers of music and art, which is not the same
thing,

Wore theve space, I could goon for lone
and inquire whether all was well with t}Té
universibics ; whether, for instance, a teaching
profession, wlhich could regard the old London
Umvgrsity, which existed for, by, and one
examinations, asa university in any tolerahle
senso of the term, could possibly ~ he in th
way of salvation. DBut I must conelude W1 i
is wrong with teaching is that it ought toula;e .

o
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the master of the examination system, but less
and less 13 16 so in reality: it hasg l)o;:ome its
humble servant, and is in danger of becomin

tts slave.” ? 8

The Teacher as Artist.

P'rof. Sir John Adams, who i3 contributing a
Series of articles on The Teaslier: Types (‘«?n(
tacts and Interests, in the Journal of Eluémg '
and School World writes in the March Nb L;n(]“iocr:'
the abo.ve heading‘one of the hest miéunder
s';toc.)d things that Mr. Bernard Shaw evei‘ wr t.
is his famous quip that has wrung the \vibheil'o (E
our profession quite unnecessarily: ‘e wl § ‘U
('1oes, he who cannot teaches.’ /\(]miml110 S
}tself, and thoroughly sound so lons ag '],) o
its proper 1)1&09, the epigram hag l)B\‘Z)l(l. t:\ep‘b Iy
apphed_to ordinary professional toyel S'umd'ly
whom it has really nothing to E]w e e
matters right, we must entZl‘ Care pub
scme husiness of butchering : o e gruo-
i ‘f:he true description of ai’l;lnys?gfffm for tha
The phrase vefor -~
fino arts oo poiutseligg tt‘he le_xccubwnt in the
those who fail in the pmct:le jooor bruth thak
b0 fall back wpom teztcl;inrlrce bo]f an art are foresd
they themselves have hileil i 'to do what
all familiar with the crowd fm foing. Woaro
who in bho face of 1o V<f0. unsucc'assful arbists
tion of their producss 1\1;,) C?lm‘ne"c““l apprecia-
make both onds moet; ve to tfmko pupils’ to
those who are ulbimm.m;ly -Suever} in the case of
be a depressing teaching i Siostul there Ly

g nterlude. But leaving

these out of account, and taki

e out , <ing th I:

zzf]z‘):iltatﬁlfstface;d\}ralue, there is i?l les: o?ﬁﬁzg

Canat v sig l_t appears. The impressi n
‘ eyed by the gihe is one of conte 0§31Oll

Eﬁi‘sonﬁ W}}o are so far lost to comm(;npu for
ough dire want, that they set about onohing

others to do what thiey cannot B0 thommching

Bat is this so very absurd? quo themselveg.

possible that a man may be able tolt not quite

to do what 1 i . teach othersg
solf 2 . . . .s quite beyond his power to do him-

t‘ Those who carslessly r Shavi
epigram forget that the tegchl(;ni)o tilsle' Shavian
tant as teacher. The man who has to sa:*rilt%‘{le'cu-
fron‘l’bhe stage or the'studio because h ! l‘a,w
not,” may make a brilliant success as ;to' cim-‘
of t'hogg who cf‘m.” It is true tha the‘hc ‘161
majority of the "cannots” who make u Vt;Ll?b
t_‘.eachmg body for the fine arts, ave ordpin o
- journeymen teachers, quite steady busines&l?liy
people, who do a greab deal to help in bringi S
out the possibilities of their pupils, but wibg -
a spa,rk‘of teaching genius. Thero! It isg o?l\;lt?
the claim that teaching too is a fine art o
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113 .
ho I{?n]eg Lt:t,u? thnlt toaching can never claim to
bo it : ‘n the swme senso as  painbing
gidle}l'i,l)(ljs sg Jli)turo.] These depond to a cor::
g able extent on their subject-matter for
attraction they oxert over hi i o b
i ' oy utnanity. Butb the
?)gilnltiv;bh x:vhmh bhe executants bring out their
‘ s has also its charm.  This aspost ind
15 80 pronoancad that ¢l : o paiao
a sacondary elaim on éiﬁmml h?ﬁ gome o e
Loy i ur admirabion. . . [f
un(lel'l\fiq;]l}fbélh?l)f)n bo givo the essantial quality
fhee 2]4'!'1}' :VO L: sacondary meaning of the tern
bt fumlhlll(;mb do vl))etter than suggest-—the
bunt meincinte § . l . lur!mpq the most impor-
would troat te\n((-)hin)fc: 'L:e;“lli:‘}d tlJ)y N
ol gaching as o finoart ig th; ‘
:giybr:(l) éﬁ:;gmﬂn}g avo correlatbivo taqumhflhw o
s ﬁTlO pﬁpil;: 1 z’L brocess that he eally tovehine
unless thig lo.ku.mfw A6 Bho swme timo learn l)urt);
it Do h-Lq‘l .n\mg; comes bezause of the t(;chh-
Lgore \\Ve 1712(:}1 no real teaching done.
25 tho ook of‘the seb up the absence of fumbling
raduced his 1if okt o o beschor who s
Gomna oo L 18' work to a fine art, we must
loes V.Vitho bmn.;x corfain amount of know-
l)i[ity’ EWOidufwhlc}} ha cannot by any possi-
conoral Dd ur{nblmg. He must know the
chmv;bcberistizs ((;ff;lmcnm1 O iho_spocial
tho contonts oo ‘l,e II]_O'III)G'PS of hig clasy, and
which he has to delfllrmn’(‘13 W 'tho mabters with
with that toue, !);((;c‘ni\lg“éll:ft};“? llmowledgo and
a form, must bo present g e rovor stight
oty st sent in the makeo.up of ever
be&cg’er t:;:%;)[lt}.,l member of our profes'[stiosvth)‘;
accurately as ‘;Zkl'lllfon s .c_lznss e ousily’ and
ont Ha kr{owslt}ed musician on his instru-
B Biven (ueshy I']IO oxact answer to expect to
lies every misbak‘ez s orsbands what under-
) 1 answer
aso bho (also by gur M,wa,tnd knows how to
surprised ab, or indje rue.  He is nover
alienation » OF guant with, the in
general h;b(i)tf g;sfpumls}' He has &C‘It‘fill!ggtggé
thoughbe. . ollowing the line of hj g
» 80 as to be able to yutj; S
ibilize every

[)eculiﬂ;l use y

- ) 10Im Of the mattex lllldel

tle'&bﬂlellt- ‘ ‘ 6‘:
Crosg exa.n]in

Like :
he can anticipate th: ge skilful

the person he j neral line of th
s f ought of
««, and he ig or the moment dealing with

always read -
whatever anexpectodly ti:r?sﬁleat offectively

upon ma:tel iﬂ:l that he k 10ws th ) 4)11{"} N d Ild
: ' . ch1
fOHO wing L]: w3 Wlth W hlch he 18 f&mili&‘l, ‘:}

o al, 16

A man

. .

more than he in-
a faillure tg that
decrease of activity
bresents the saving
ling toa minjimum.

Indication of

..... The i
on the teacher’s ;ﬂ:blx

effected by reducing fumh
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There will be no lack of life in a class conducted
on these principles. . . - The test is not whatb
the teacher has done but how much the pupil
has learned. . . . Afterall, it is the glory of the
teacher that he is an essential mediator between
theory and practice. Given the most perfect
theories on the oneside and the most effective
apparatus on the other, there always remains
the need of the teacher to hreatheinto each the
hreath of life. It is not improbably the secvet
desire of many an official that the teacher could
be reduced to a mere ¢og in the educabional
wheel. But the ideal teacher will never fall
into this position. He claims to be, like the
Aristotelian soul, “ a1l in the whole and all in
every part.” His own best work is done when
it involves the least wasteof energy. His pro-
gress in his profession may be gauged by the
degree in which he reduces his co oflicient of
fumbling. \When that co oflicient is reduced to
its minimum he has raised his teaching to. a
fine art.” :

« AM I GETTING AN EDUCATION?”
Ten points for the Educated man

George A. Cos, veteran oducasionist of North-
western Universiby, Union Theological Hemi
nary, and recontly retired from Teachers’ College,
ig convinced thab a good education iy education
for good living. “\What an absurdity it would
be to cecbify as well.educated a youth who has
never been socially awakenad—well-educated,
yet negligible as far as social well-being and
gocial progress are concerned |7 Mr. Sherwood
Tddy concludes his symposium on “ Am T got-
ting an Bducation 2 (vecently published by
Doubleday, Doran) with Dr. Coe’s “ten points,”
by which a truly educated man can be detected.
Originally published in Dr. Coe's hook entitled
““What Ails Our Youth” (Scribner’s), these ten
points are worth reconsideration:

1. “ An educated man is one who is trained
to use the tools of human intercourse with
readiness, precision, and aceuracy. We mean,
especially, language and the rudiments of
number.

9. ‘“ An educated man mush be able to study
and to think without guidance from others.
He must be—to some extent—a thinker, not a
mere imitabor.

3. '“An educated man must have sufficient
knowledge of nature to understand the main
process upon which human life and happiness
depend.

4 “ An cducated man knows enough of his-
tory to enable him to understand the main
achievements of man.

5. “An elucated man ig acjuainted with
the major resources for intellectual a.n_d agsthe-
tic enjoyment. Hs knows nature, literature,
musie, and the other arts sufficiently to choose
guperior to inferior enjoyments.

6. “ An educated man is marked by his
inberests as well as by his trained abilities. His
attention is habitually attracted by significant
rather than trivial objects, events, pursuits, and
enjoyments.

7. “ An sducated man must have not only
this general culbure, but also training for a
specific occupabion. Tocalized activity that is
divected towards some sorb of efliciency has to
be included.

8 “ An educated man must have toward his
fellows the habitual attitudes that are common-
ly called ethical—such atbitudes as honour
and honesty, helpfulness and good-will and
co-operation.

9. * An educated man must have loyalties to
at least some of the important organisations and
institutions of society, such as, one's family
one's country, one’s chureh.

10, “If there is an inclusive meaning in life,
the sort of education that I have been outlining
should include some apprehension of, and feel-
ing for, the diving; the ideally educated
man will reverence God, and know how to
worship.”

To determine whether your education is still
alive and growing, and nob a dead and finished
thing, Sherwood TAddy suggests answering the
following questions:

1. “ Am I learning to study and fo think ?

9. “Am T getbing the knowledge that I need
most? Am I learning to enjoy things thab are
most worth while? Am I acquiring aesthetic
appreciation of the significant values of life?

3 “Am I living in the real world orina
corner apart?  Am I learning to live, by living
now : by acquiriug some vital knowledge of the
world and its real problems, by actually facing
them and beginning to try to solve them now?
Or am I evading or postponing life, playing
about with its trifles in a thoughtless and unreal
academic world?

4. Am I progressing, standing still, or going
backward ?— " The Literary Digest,”
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SALUTING EUROPEAN
STRANGERS,

DISCIPLINE ENFORCED AGAINST
SCHOOL STUDENTS.

A correspondent writes in * The TLeader " —

Lansdowne is a cantonment in Garhwal. Tt
happeuns to be the sub-divisional headgquarter
of the Landsdowne subdivision of Garhwal
district. There are wsually about 33 DBritish
officers here with the Garhwal and Gurkha ro-
giments, At Jahrikhal, a distance of two milos
from hore, there is situatod the King George
High School.  'There was a bime in the ' good
old days’ when every Indian who passed
Buvropeun officers was oxpectod to salaam them
whethor he knew them or nob. It is reported
that once a deputy collector was scolded by a
Dritish oflicor as he did no’ salute him and did
nob get up from his seat whan the British officer
stepped into a shop.  However, thab is a matisr
of ancient history more or less. Now, villagers
who come here or other ecivilians who do not
know an officer Ao not “salaam” him. And the
British officers wore gradually getting used to
the loss of this amenity of life and scemed to he
reconciled to this lot of being neglected by
passers-hy.  Dut all the same they did not ap-
parently fordet the loss of the " salaamn.”

For the last two years the deputy commissio-
ner of Garhwal whose headquarter is Pauri has
chosen to live in Lansdowne because he has the
snciety of his fellow-countrymen there. Tho
British oi!icers perhapq told him how they had
been deprived of the “salnam.” A few days ago
the deputy comrmnissioner of Garhwal passed in
the vicinity-of the said High School. On the
public road some students were standing as it
happened to be recess time. They did not
* salaain” the ruler of Guarhwall, the deputy
comuuissioner. o, he told one of the bays to
run and bring his headmaster down to the roal.
The boy trotted along so long as it was level
road, hut when he reached a steep ascent he
slowed down his speed. The deputy com-
missioner did not like that. Sohe galloped and
went to the headmaster and told him that since
he took the charge of the school the students
had given up saluting Europeans It is report-
ed that he also said that the boy did not obey
him as he did not run. The hoy protested he
did run as well as he could. The headmaster
is reported to have uppologised and promised to
teach them how to = salanm™ and to punish the
students for not “salaaming” the “saheblogs.”

The students of the King George High School
have been ordered to “salaam " every re-
presentative of Ilis Majesty in India. If the
suluting were confined to the school premises,
then those who hanker for ' salaam " would
have to go there for it. But as more than half
§lle number of the students for want of board-
Ing house at the sehool live in Lansdowne can-
tonment they have to obey the ovders of the
headmaster and offer 3 salute to every Saheb. I
inquired of the Director of \Public Instruction
if it is part of school discipline that all Tiuro-
porns should be saluted ? Under what regula”
tion does the headwaster enforee * salaaming ™2

—Bxtracted froi the “ Hindy.”

The Mission of the Normal School
Teachers’ College in the aTraicni?\og :tnd
School Librarians.

C. P. Baber, M. 4., writes in ' Bdusation’ for
April 1929.

Library work in schools will probably con-
tinua to go forward on the assumption that class
assignments will be prepared through the con-
sultation of the large varieties of books on the
libvary shelves. 23ub we are taking mueh for
granfed. 'The future in educational proessses
may spring some huge surprises at uny time.
Radio and screen may come to play so vital
a part as to necessitate a revolutionising of
methods 1n class room and library,

As tho present tendency is only towards an
increasing cmphasis upon general collateral
reading and so corresponding decrease in the
importance of toxt book in lesson preparation
it seems safe, to attack tho problem in a manner
sut‘gested by this trond. The enormous bulk of
print and the rapid increase and developraent
of school libraries are among the reasons for the
need of teaching library science in normal
schools and teachers’ collegas. To-day the pur-
pose of library science is not to lead tho student
to know literature but to know whers the
sources of the literature to that subjecs may be
found. With the present diversified and highly
daveloped branches of learning it is nothing less
than absurd that the librarian  should set him-
sell up as having a groatsr gr P upon the lite-
raturg of w given subjecs than the speclalist in
that particular field. The librarian can and
should be a specialist in the art of orde

_ rly pro-

cesses in the search for the sources which pro-

céulcde the literature of knowledge in whatever
eld.

A gecend reason why ¢}

18 teacher needs a
knowled (

ge of libravy seionce is found in the facs
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that the ever-incereasing volume of prinf greatly
complicates the task of selecting the really
warthwhile literature. Library science tends
to develop in students a certain skill in
differentiating between the spurious and the
genuine, between propaganda and truth.

The third reason inheres in the rapid spread
of school libraries. With libraries multiplyi.ng
in our schools, with the method of instruction
shifting from text books to collateral reading
hooks, the need for the teacher to be trained in
library science is obvious enough.

Tivery teacher should bea teacheblil)mr.izm
giving the main attention to the field in which
his teaching lies but prepared on the other side
to bring order out of chaos in the library of the
sehool.  Whether ths school libravian is to be a
full librarian or only a teacher-librarian. t.he
proper and the logical place for him to receive
hig library science training is in the normal
school.

The prospective school librarian by. taking
his library science training in a teachers college
gebs a thorough knowledge of how to relate his
library information to school work, how _ to
make it fit into a teacher's work as everything
in a teacher's college is steepedin t‘he a.t;_mps-
phere of teaching and thestudent in training
for the school librarianship is thus familiarized
with school problems of every ] sort.. The
teacher’s college can find no justlﬁcathn for
instituting library courses d_e_sugned to train for
any other type of libraviansaip.

The extent to which mnormal schools and
teacher’s colleges should go into tlge busmesq of
offering library science courses 1S o question
which needs consideration. Most of the smaller
sehools could and should offer at least one
elomentary course for the new set of students
to enable thent to pnrsue thair own college §vor_k
vigorously. But it would seem most unwise if
teacher’s colleges attempt to prepare persons for
positions as full time librarians.

If the library profession as it relates to our
schools is to be lifted to a plane of equality with

The article on ¢ Folk High Scheol

appearing on pp. 156159 of this issue is re

7

. - ]
the teaching profession, the school librarian
must have professional training that is equiva-
leut to the acadewmnic preparation of the teacher.

Zoburdustism of Headmasters.

* A teacher in a private school * writing about
the hard lot of teachers in Non Government
Schools in the Punjab, writes in the current
number of the Punjab Iiducational Journal :
¢ Anather growing evil of the Non-Government
Schools is the Headmaster’s favouritism and in
some cases his want of confidence in his teachers
Some headmasters think that while each year
gives them greater insight into their work, it
makes their colleagues stupid and inefficient,
and o stage at last reached when the head-
master looks down upon every subordinate with
an eye of suspicion. . . . They make an es' imate
of a subordinate’s work from the co operation
received from him in their private affairs : and
lose sight of the honesty of purpose, which
characterizes him as & teacher. . . .”

5K * x

The Qctober- November issue of the Teachers’

journal contains the following which well illus-
trates the zohurdustism of headmasters. One
8j. Keshab Chandra Hazari, Headmaster
Ethora S. C. Institution, within a month of his
joining the school, has recommended in a long
report of 24 pages of typed foolscap sheets the
dismissal of six tsachers. 'The specific charges
against the teachers are:—" (1) Kedarnath
Babu possesses a ' creaky grating voice which
is aggravated by a nasal twang whenever he
needs {and he needs it too often) ; It is a posi-
tive repulsive thing.” (2) “ The Head Pandits’
teaching is too learned.” His * unsympathetic
rather centemiptuous attitude towards the boy-
of average, or below par, parts is fatal.) (3)
* Jayadeve Babu' is the sample of an inferior
brand of the output of the Caleutta University”
(4 and 5) Babus Jatindhra Mohan and Dhiren-
dra Moban ave accused of ' their bad pronuncia-
tion and intonation, their lack of resourceful-
ness and general information’ ; and (6) Babu
Mahadeva Chatterjee—"" gone mad.''—The ex-
tract speaks for itself,

s of Denmark’ by Joseph K. Hart, Ph. D,

-printed by kind permission from The New

1ra, the Knglish organ of the New Education Fellowship.

-
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Supplement to this Issue.

MADRAS ELEMENTARY TEACHERS

Provincial Conference at Tindivanam.

Address by the Chairman of the
Reception Commitiee,

Mr. N, Govindarajulu Naidw, Clialrmen,
Municipal Council, Villupuran.

The problems that confront those who wonld
like to see Iilemeontury ldducation in our coun-
try what it should he—etlicient and universal—
are many and enormously dilticult.  Iver since
1920, when the Lilemontary Lducation Ach was
passed, a great and in several directions, a sue-
cess{ul attempt has heon made to deal with
some of thewr. The numerical increase in
schools and the pupils that wbftend them s
appreciable. Dub can the swmoe be said of its
efficiency ? It is n matter of common knowledge
that the quality of instruction given in a large
majority of of Liementary “chools is poor and
notb caleulated very much to aid the average
child in getting real educabion. The complaint
t;l.la,t there has Leon g great amount of educa-
tional waste has heen so often heard tha it does
not, at this stage, require demonstration. Move
tunds, better organisation, hetter paid and con-
{ented teachers, well qualified and enthusiasbic
in their work, are the main desiderata today.

I shall now take up the question of the Ele-
mentary school master. There is no necessity
to describe the puthetic figure. The one ditli-
culy in his way is the occonomic Qifliculty of
making both ends mest. Provide him with
better pay and piospects and the number of
complicated problems awaiting solution in this
field perceptibly dwindles. This question of the
emcluments of the teacher eame up for const
deration before tho Knapp Committee which
fixed his minimum pay at Rs. 30/- per mensem.
How far has this reasonable recoinmendation
been given effect to? Thousands of schoals have
been started. Administration Reports are big
with figures. But the lot of the one chief

factor in the situation has not improved
materially.

It hag to be remembhered that in the gi gantic
task of nation building, the village has to he
attended to first. And all talk of rwral vecon-
struction would be empty if education does
not stand in the forefront of the programma.
In other and 1more advanced countries, the
village school master is the guide, philosopher

and friend of the villager. In our land theve is
w feeling that he is ab presont a despised non-
enbity. ill-paid, itl-treated.  tn this respect the
Local Dodies, as large cmployers of teachors,
have a duty to perform. They will do well to
take note of this fceling and give a lead hy
vagarding the school mastor as a beneficient
human being and giving him sueh treatment as
will make him rvospectable in his own eyes and
the oyes of his neighhours. Thetr example is suve
to he iufectious.

But mueh lies in the hands of the teachers
themselves.  In the first place I would exhort
thoin to put before themselves noblo ideals of
work and conduct. 'Thoy should realiso the
important place they oeccupy in the scheme of
rural reconstruction, which 13 admitted to be
the erying need of the hour.  They shouid think
of themselves as hosourable workers in the
cause of nutional uplilt, ——public servants at least
as mmportant and indispensable as any other
class of better paid olticors with higher status in
life. ‘Their whole attitude and work, whether
at sehool or olsewhere, should be inspired by
this lofty conception of their mission, so that
they may never slacken their efforts to widen
their knowledge, to improve their moral and
spirvibual worth, and to discharge their duties
efliciontly and to the entire satisfaction of their
own enlightened consecience.

All this does not mean that they should or
could ignore the sorry plight in wnich they ave
placed, They are so weak, unorganised and poor
in thelr own estiimation that they huave not cul-
tivated sufficient sell respect which, to be real,
Iy always accompanied by self-knowledge and self
control. Thoir salvation Hes chietly in organising
themselves more efficiently so that they may be
a living power for good, both to themselves and
to the country at laige—a power which all the
authorities concorned would not dare to offend
in any light-hearted mauner. In this connection,
1 would recommend for your earnest study the
mighty organisation of your brother teachers in
Tingland—I mean the NATIONAL UNION OF
TEACHERS. Unless you unite together in o well
formed organisation and agitate along perfectly
constitutional but, still, effective lines, there is
littlo chance that your pay, prospecss, the treat-
Inent you receive—nay your whole status in life
in general—would improve sufficiently in the
near future. Remember the stanza which you
might have taught to your young pupils more
than once :— .

“Quibym Qurgusr  @srwwr _rawut &
QurdQ@ur g2isQ@uw QurdiPur gk 2w.”’
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Among the various conbroversial questions
that will engage vyour attention, the New
Elementary Idueation Bill will cccupy a pro-
minent place. I shall venture. with your kind
leave, to otfer only one or two remarks about it
With certain improvements, the Bill should he
welcomed as a substantial improvement on the
existing Act. TIts intention to entrust problems
of elementary education to a body devosing its
exclusive attention to it, and its proposal to
make powers to cotnpel Local Dodies under cor-
tain conditions to introduce compulsory Ele-
mentary Education ave to be appreciated. I
would ounly urgs that the proposed School Com-
mittee or a thoroughly reconstituted Districh
Educational Couneil should have in it a pre
ponderating element of men and women who
have a first-hand konowledge of  elducational
matters. A sufficient number ol competent
teacher—managers and persong actually engaved
in imparting elementary education— shonld be
appointed to these bodies cither hy elestion or
by nomination by the District Educational
Oflicers eoncerned. There should be no reum
for the kind of practical autocracy that is now
heing exercised in dealing with teachors as
employees and grant-earners. It should be made
impossible for lay bodies to meddle with details
of instruction such ay choice of text books or
mebhods of teaching, Lxpert members on those

bodies should have an elfective voice in such
matters,

The country is beginuing to realise the enor-
mous importance of llementary liducation to
its advance on demoecratic lines. The appoint-
ment of a speecial Deputy Director fov
Flemontary Education is an indication of the
Government's aliveness to this matter. Both
the Government and the people ave in tho mood
to listen to your views with due respeet, if only
you would rise above narrow prejudices and
selfish interests and press your views with
unassailable arguments,

Extracts from the opening Address by the
Hon’ble Mr. M. R. Sethurathnam.

I feel it a great honour that vou should have
called upon me to open the Provineial lilemen-
tary Teachers’ Conference to-day. In my
experience as President of a Taluk Board and
of a Distriet Educational Couneil, I have had
some opportunity of coming into clote and
intimate contact with the policy and working of
elementary education ir this Presidency. Very
often the chargo is laid that the Goveinnent
hag not devoted that amount of attention whicl
a civilised and vesponsible Slate is expected to

dovote to primary education. [ am inclined to
agreas with that view., For, the Government in
the namae of removing illiteracy has devoted its
little money and encergy maduly to higher edu-
cabion, without adequate provision for building
a sure foundation.  l.et us not forget thab pri-
mary education is one of the essential forees
tending towards nabtional awakening and rural
ravival,

The {undamental objects of slementary edu-
eation ure (1) to vemove illiteracy and {2) to
broaden the nation’s outlook, I am afraid that
the present system in vogue has not so far heen
able to achicve these obicets.

During the Iast Ministry Sir Pabro started
elementary schools in village areas where there
was o popilation of morve than 500, It must be
said to his eredit that the 1don was sound.  Bus
the actual working of it has shown defects, the
eifeefive removal of whieh is still & matter
serious  constleration and decision. Bogus
schoolds weve started at every coutre [or the
mere purpose of gebting Government grant
withourt  serving any  educational purpose.
Schools withous ehildren eame into being and
teachers, who did not teach, got the grant. This
defeet was noticed and the reporvt of Mr. Sta-
tham, the Spectdd officer, 13 now hefore the
Government, You will he glad to know that the
Government is alrealy moving 1a the 1atter,
It 13 rather premature Lo say how  the preseat
schomao under exceution would achiove those
results which would ultimately realise the true
import and purpose of primary educution.

Gentlemen, we are on the eve of great chan-
ges social, political and educational. Nothing
seems to engage our attention so keenly ag that
of yural reconstruction in India. This is o great
problem on the poper solution of which the
futwre largely depeuds.

[ may mention in this connection that the
State should manage to start and  work model
elementary schools in each centre of groups of
villages and man ruval institutions with capable
and trained men who would be able to satisfac-
torily cater to the educational needs of the vil-
lagers and educate pupils in sueh a way as
wonld hefit them for life. I am led to think
that the glamour of higher cducation has taken
out of our villages young men who have becoine
tseless to the village and to themselves.

Though late, the educationul policy of the
Government has undergone a change. Greater
attention is now heing paid to elementary edu-

cation. It is neb alter all a a satisfactory feature
that ayery large msjority of our school-going
children a1e yeb litaate. Let me not draw
any invidious coniparison in regard to State ex-

for



penditure on primaty education between India
and other foreign countries. To me at any rate,
it appears reasonable that the available allot-
ment under edueation—a vory large portion of
it—should be spent on primary education. It
should be possible to eventually make it com-
pulsory. The day has come when higher
education in India should be in the hands of
indigenous hodies,

No reform is ab all possible unless and until
the elementary teacher’s lot is made better and
more attractive, Unless his status in society is
improved by kecping him at least ahove want,
it is no good to demand zeal and enthusiasm
from him however essential they may be to
make elementary education humanising.

The pay of an eolomoentary school-inaster
should be sullicient to nect his wants and he
should be able to devote his entire timme and
energy to his work. The old syséBm by which
grants were doled out to elementary schools,
was on the basis of tha results obtained by indi-
viduaal schools. This system ina large measure
contributed to keep elementury schools in a
very eflicient condition. The present poliey of
giving grant on the basis of trained teachers in
schools has not improved the efliciency of
schools. T would very much like the amount of
grant to depend muainly on the quantity and
qualiby of educational work turned out by the
school. A modified form of results grant system
may be advantageously revived,

Very gften we find that the elementary school-
master is a back number. He certainly lucks
the necessary equiprent. Ho fails to move with
the tlmes.. He remains stagnant, He is often
hlissfully ignorant of up to-date methods. Tt jg
necessary that the village school-master should
be kept up-to-date by periodical refresher
courses on all branches of knowledge.

Advanced countrips are now carrying on
various schemes of primary education and new
methods are being adopted 0 make primary
education attractive. e have not so far made
any such experiments. We 1inust make our
schools really attractive to our children. Na
child shiould be afraid of a school. All lessons
in history, geography, elementary sciencs,
hygiene, sanitation, health, etc, should bhe
through magic lanterns. The child must be in
a position to develop in the school-yoom itself
its tastes for fine arts. A systematic course of
physical training should be given to children.
When they como of age they should take kindly
bo physical exerciﬁo;f'- Moyal. Instruction in
schools on non-sectarian basis is necessary. o
far as elementary schools are concerned, stories
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of great horoes may be narrated and a living
mterest in the nabion’s great men should be

creatad so that they misht serve as models for |

emulation. The idea that education is a moeans
to an end should not enter the mind of the
child. The system of education in Indiais a
failure simply becruse it is sought as a means
to an end. Tho school is & temnple of learning
from where knowledye and culture radiate. The
voung worshipper in that temnplo blessed by the
vresiding de'ty shonld go forth equipped to play

his part in life as an honest, God-fearing and
good citizen.

OUR.ASSOCIATIONS.

The Council of the Madras Teachers' Guild
mioh early in the course of the month to consider
the recent eiveular of the D. P. I on whether it
is not desirable to assoss teaching grants once in
threo years and unanimously vesolved (1) that
it is not in favour of tho triennial settlement of
the (irants-in-aid proposed by the Director of
Public Instruekion (2) that it should, however,
be made possible for each school o receive the
grant due to it within three months after the
gubmission of the financial statement (3) that
this end could be secured by the serutiny which
is now heing done in the oflice of the Director of
Public Tnstruction, heing done in the office of the
respective District Kdueational Officers, and,
(4) that the department should make known to
the management more clearly the principles on
which the grants are assessed so that it may be
in a position to {rame its budget properly.

EXCHANGES.
1. Fducational Review.
2. The journal of the Madras Geo. Assn.
3. Rural India. 4. Indian Reviow.
5. Indian, 6. The Student.
7. The Indian Tducator. 8. Vaitrani.
9. Edueation. 10. Vidyapatrika.
11. Catholic Edueational Review.
12. The South Indian Boy Seout.
13. Teachers’ Journal.
14. Teachers’ Magazine.
15. Our Ilome Magazine.
16. Bhupindra.
117, };fogieiass of Bducation.
- 1he Madras Journal of Co-operati
19 The Hindi Pracharale, = Voo™
20. The Scholar.
a1, '¥]ivekzm Bodhini.
- The Punjab Iducationa e
23. The ‘Ne}v Era (London).l Jounal
7)%5 }F}.}(}‘TL, A. News Bulletin (Missouri)

2 eachers’ International 9!
26. The Sunday Times. l (Paris).

CHILDREN’'S CLASSICS

EDITED BY
MURIEL M. MORROW & JOHN BATEMAF.

Grad . 1. Tales of Tenali Rama 0 4 0
2. Aesop’s Fables 0 4 o
3. Tales of Little Folk ‘s 0 4 0
Grade 1I. 1. Aladdin or the Magic Lawp .- . 0 6 0
9. Tales of India 0 5 0
3 Bharata the Brother 0 6 0
Grade III. 1. Ali Babu and the forty Robbers 0 6 0
9 Harischandra or The Trivmph of Truth ... 0 6 0
8. Shivaji and Prithvira] 0o 6 0
Grade IV. Manimekalai 010 0

For other books please apply for a Calalogue to

THE INDIAN PUBLISHING HOUSE LT0O.,

SUNKURAMA CHETTY STREET, MADRAS.

Map—Drawing Exercisc Books

IN GEOGRAPHY

— FOR -—

1. Madras Presidency. Price 0 5 0

9. South Arcot Dist. ' 0 4 O

BY
K. NARAYANASWAMI AYYAR.

For copies please apply to:—
K. Narayanaswami Ayyar,
No. 1, NEW STREET,
VILLUPURAM.

THE WARRIOR QUEEN

A HISTORICAL NOVEL IN TAMIL

BY
V. DURASWAMY

with a foreword
BY
P. T. SRINIVASA IYENGAR, ma. . L.T.

Preseribed as Non-detailed toxt for the pupils of the

High School {orms,

PRICE 0—-12-0

Copies can be had of :—

V. DURASWAMY IYER,
25, ADAM STREET,
MYLAPORE, MADRAS.
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OUR PUBLICATIONS

ENGLISH

Kamban’s Kosala or A Plea for culture, by

T. N. Seshachalam, n.4., 1.1,
With a foreword by Dr. James 11, Cousins, ’ , ’

Price Re. 1—-0--0
Thoughts for Statesm-n: by T. N. Seshachal

B am, B.A., L.,
With o foreword by Mr. S. Srinivasa Iyengar. P:ice Re. 1—8—0
Sambandar 0—4—0
The Triumph of Truth ) 0—4—0
Vali T
ot g
Gm@L@QCEuq@@ﬁ BT Lo 0—1--0 QUM D&, & sfen g 0—4—0
205 SyFFub U—d—0 sz g 0—d—0
5’3‘9‘5‘5” .@5\5”‘7’6 R U ( .f‘er)?s\‘m&ch) uroumy U—2-1
GPLCUELLLjoeuit Ud= 0 s wsdi arsa 2-b g 0—8—0
TELUGU
Dasavataramuly 0-8—0
Andhra Sabdamanjari hy Sitaraacharya, 0—8—0
The Educationa] Publishing Co., Nungambakam,

MADRAS,
Help the Association by ordering for copies of
the following hooks.

Mabha Bharatha (in Euglishy

010 0
by Mr. K. . Seshagiri Ajyar.
LaT LT g ('!‘:.Ix.i) 1 0 0
Giamin s gih ,
> 0 8 0
rFau g6 ’ 0 8 0
L FWISN 5 569 5 ' 0 5 0
e SG0udsisar 0 2 9
e &Gl g Dol sar 0 2 o
~ N o P 1
Scheme of Pr. Work in Gcography for forms I—II1.
by Mr. N. Subr:nnunyam . 0 4 0

41, Singarachari Strect,)

The Honomry Secretar
- ‘ and Manag
Triplicane, Madras. J‘ Y and Manager,

TuE Seyury Ixp1ax TEACHER.

THE TEACHERS’ PUBLISHING HOUSE G.T.. MADRAS-
o Ffwi mr oGy spsip, Qrardor.
(Publishersctjthe Madras Provincial Elementary Teachers’ Association Readers, Tamil
1 to 5 for Students I to V)

Ely. Mathematics Series. Tamil Non-Detailed Study.
Rs. A. Rs. A.
T, P. H. Practical Arithmetic 1. 115G R jeveur 0 8§
Bl [T for IV Std. 0 6 2. miwuresr i s 0 6
" » o BkIL,, Vo, 0 8 8. Frawswer 0 7
»» Bly. Mathematics Bk. 1 4. BBsmm g P 0 5
for Form I. 012 5. sansi0dng sravsver 0 5

e ” Bk. II for [T 0 10 6. Paarssrar fysmssar

Bk. III for III 012

»? " 1, 2 ursmser 0 38
Ely. Science Series. T. 8w Our AL & 0 4
. P. H. Ely. Science Book I entnr’ . 0 4
+- P 1. Bly for Form |y 0 10 8. Gurgeninis @“f”
. . 9. Psimy’ sangsor 012
(yg@ramp Quer FsFronFrib.) o -
N.B.—Tamii and Telugu editions of Publications of other Firms

the above series are available. Supplied to order.

Prompt Attention to Moffusil orders. Enquiries Solicited.

Supplement to the South Indian Teacher-March 1929.

Contents :—The Six lectrues delivered under the

auspices of the Geography section of the Madras
Teachers’ Guild-" Refresher course in Geography.’
Price 0-8-0.
To Subscribers of the S, 1. T. 0-4-0 only.

Book your orders eatly to avoid disappointment.

Apply to :
The Hony. Secretary & Manager,

The South Indian Teacher, MADRAS.




THE BEGINNERS'’ ARITHMETIC

FOR PRIMARY PUPILS.
(Revised and Enlarged~)
By Mr. T. (Ramanujachar_y, Retd. A4ssy., Hindy High School, Triplicane.
Asst. Secretary, S. [. T U.

Tamil, Telugu. Tamil. " Telugu

Part1 04 0 050 Partlll 0 6 6 07
PartII 05 0 060 Part IV 0 8 0 08¢

Copies can be had of all Book-sellers and from:—

Mr. T. Ramanujachariar,
DAVANOTSAWAM BANGALOW.
Triplicane, MADRAS.

Two hundred and Ninety Members have joined the Protection

Fund. Are you one of them > If not, send in your application
at once.

Apply for particulars to .
S. M. RAO Esq_,
Secrelary, The S. 1. T. L. Protection Fund,
41, Singarachar;i Street, Triplicane, Madras

P. VARADACHARY & Co,

8. LINGHI CHETTI STREET, MADRAS,

Books by V. Venkala‘subl)ayya, B.4, L.r., Elementarg Science Series. By Dewan

Headmaster, Pachiappa's High School, Bahadur K. Rangachariar, M4, LT,
Madyras. 1. E. S

1. A Text Book of Algebra, Rs.2 4 (In Tamil & Telugu),

2. A School Geometry, Complete ,, 2 g1, For Form 1 As. 10
3. Part I v~ 012, Yor Form IT As. 12
4. Part II »1 1213 Fop Form I1T As. 12

Books ready for Publication.

Ele. Science for Form IV in English, Tami] ang Telugu by Dewap Bahadur
K. Rangachariar and My, A. Varadachariar. (In Print).

Indian History (in Tamil) for forms T to ITT revised by
Mr. C. Srinivasachary, M.a,

Indian History for Form IV—VI by Mr. ¢ Sriniva,sa.chari, Mo
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_IGOTES ON CURRENT INDIAN HISTORICAL
RESEARCH
By

Prof. V. Rangacharya, M.A.

Buddhistic literatue on the date of the
Arthasastra

One other contribution to the already
extensive literature on the date of Kautilya's
Arthasastra is given by Mr. E. H. Johnston
in the Journal of the Royal Asiatic Society
for January 1929. He bases his discussion
on certain Buddhistic works, namely, the
Buddhacharita and Saundarananda of
Asva,ghos‘ha,, the Jatakamula of Aryasura,
and the Lankavatarasutra (which belonged
in the main to a time earlier than the 5th

- century as we know that there is a Chinese

translation of it in 443 A.D.) Asvaghosha,
whom Mr. Johnston agrees to place in the
second ¢entury A. D., does not indeed ex-
pressly mention Kautilya: but 1t cannot be
inferred from this that the Arthasastra did
not exist then as a standard work: ‘The
argument ex silentic is dangerous in Indian
matters.”” Asvaghosha refers in his Saunda-
rananda as well as Buddhacharita to the
theory of politics fairly frequently. He des-
cribes the ideal king, refers to various schools

of politics. uses scme interesting technical
terms of a political character and speaks
of five Upayas instead of four (the additional
one being Niyama), Mr. Johnston notes the
fact that all these references are not support.
ed by Kautilya’s work but, on the
contrary, by the Mahabharata and
the Dharmasastra. Asvaghoshra's view
of the ideal king is more like that of
the King of the Epies than that of
Kautilya. His references to the 7 constitu-
ents of a kingdom, the seven vices of kings,
etc., indicates the same. Kautilya’s king is
mainly for self-aggrandizement, says John-
ston, which he pursues with a relentless
logic; but the king of the Epics and the
Dharmasastras is mainly for the preserva-
tion of society. Asvaghosha agrees with the
latter and not the former. Hence his emphasis
on a Dharmaic conquest of other kings and
the supreme importance of the Danda.
Again, Asvaghosha uses some technical -
terms (e. g., Parsinigraha, Maitra, etc.)
which are found in Kamandaka and not
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Kautilya. He is also ignorant of the various
philosophies of life which figure in Kautilya.
At the same time he makes use of peculiar
expressions like Sakya Samanta and Ruttri-
sattra-paral linguistic features and these,
together with some do not indicate a great
interval between Kautilya and Asvaghosha.
On the whole, concludes Mr. Johnston,
Avaghosha was probably aware of Kautilya's
Arthasastra, but did not parade his knowlege
of iteven when it would have been of service
to him, while he shows a more kindred spirit
to the Dharmasastras, Epics and Kamandaka,
not to speak of Manu.

Aryasura, who lived about two centuries
after Asvaghosha and who shows the charac-
teristics of an age intervening between the
age of Asvaghosha and the heyday of classi-
cal Sanskrit—a translation of his work into
Chinese dated 434 A.D. edlsts—ison the
contrary quite expressive of his knowledge
of Kautilya. In his Jatakamala he openly
prefers righteousness to political wisdom as
the proper basis of royal actions. He says
that the Rajasastra was lost through follow-
ing artha and not Naya or dharma. He
further indicates his knowledge of Kautilya’'s
theory about the mormal relation beween
adjoining States. Aryasura,infact, frequent.
ly refers to the science of Niti. He deg-
cribes five theories of life, the first three of
which were the Isvara-vada which held
that the world is the end of everything and
that happiness lies in utilizing its offers to
the best extent ; the Karmvada which held
that every action depended on Kgrma and
not free will; and the Kshattra-dharmeq
which was tantamount to a ruthlegg and
-practical law of expediency like killing cattle
bred by oneself in case there was a utility in
such sacrifice. The expression Niti-kqutil-
-y aprasangeshu,in fact, shows that, like Bang

of later times, Aryasura was aware of the
existence of Kautilya's 4rthasastra and even
regarded it as a ruthless treatise. ““To sum
up, it is quite certain that Aryasura knew
the drthasasastra of Kautilya and that in his
day it was regarded as the standard work on
the Adrthsastra, so that the lowe‘r limit for
the date of its composition can hardly, be.
later than A, D. 250.” )

-‘. ] ) .
versions of Aryasura’s works. These are (in

Mr. Johnston's opinion unlike in Fick's)
earlier by a century at least They also
refer to the five theories of life and the
Kshattra, sgience. From this Mr, Johnsfon
carries the lower limit of the Arthasastra to .

Zcentury carlier, that is, the second century
. D.

Mr. Johnston concludes his suggestive

article with the opinion that the Lankava~
tarasutra, (the main part of which belonged
t(? the 4th century though later portions
give clear references to the Guptas thus
indicating the close of the 5th century,)
regards Kautilya asan ancient sage and
names him in the order of Panini, Katyayanas
Yagnavalkya, Valmiki, Masuraksha, Kautil-
ya, Asvalayana and lastly the sciop -of the
Sakhyas. Mr. Johnstou infers from this that
Kautilya mnst be attributed to centuries
eatlier than that work.

Mr. Johnston’s conclusions therefore are :’
(1) The lower limit of the Arthasastra as &
standard work is 250 A, D.; (2) The Pali-
versions of Aryasura’s works point at least &
century earlier ! (3) Kautilya could not have
beeg_much earlier than Asvaghosha ; (4) The
beginning of the Christian ers may with
great probability (though not with positive
proof) be assigned as the upper limit.
There might be Arthasastras then, bub
Kautilya's standard work must be attributed
bo the beginning of the first contury, “These

There are Pall
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limits agree with the fact that, leaving out
of consideration works which may know the
Arthasastra but do not treat 1t asa standard
work, no work of Brahmanical origin which
treats it as a recognized authority, that is,
which is substantially later than it, can
safely be dated as early as A.D. 300.”
Incidentally Mr. Johnston discusses the

quéstion whether Kautilya, the reputed

author of the Arthasastra, was 1dentical with
the Kautilya or Chanakyaof the traditions.
He believes that the traditions are unrelia-
ble and that the author of the Arthasastra
was quite different from the minister of
Cha.nd-ragupta. Maurya.
" Views like these are mnot quite novel.
Years ago, Professors Jolly and Schmidb
went so far as to maintain that Kautilya
was a mythical personage, that there
was no real writer of that name and
that his name was adopted by a later writer
who, they argue, lived about the 3rd century
AD. They maintained this on the follow-
ing grouuds. In the first place, Kautilya is
not referred to in the Greek accounts con-
cerning Sandrakottus. Secondly, the later
Jain writer Hemachandra writes marvellous
stories about him, thus indicating an impos-
sible person. Thirdly, the Arthasastra has
very glaring inconsistencies when compared
with the accounts of Megasthenes, which
cannot have been the case if they had been
contemporary works. Fourthly, the Artha-
sastra does not mention Pataliputra.
Fourthly, it contains words, and refers to
science of Greek origin, indicating a much
later period. Fifthly, literary evidences cor-
relate it with later works like the Kamasutra
of Vatsyayana.

Mr. Jolinston does not go so far with

these writers as to deny the eXistence of

Chanakya. But he believes " that Kautilya,

. 6JUL1929>§

>

]

the author should nadk
be identified with the Mauryan Minister
Chanakva. \We have seen from the Lanka-
vatarasutre that Kantilya was regarded in
the 5th century as a sage just like Panini,
Masuraksha and others. Mr. Johnston
points out that this account does not men-
tion any connection between Kautilya and
the Mauryan dynasty, though the work was
aware as much of the Mauryans as the
Guptas. Again, he notes, Masuraksha
figures exactly like Chanakya as the author
of a Nitisastra, but is ignored by Hindu
traditions. Further, according to Bhattot-
pala, Vishnugupta and Chanakya were
different persons, and not identical as they
are considered at present to be. TFrom all
these facts Mr. Johnston makes these in-
ferences. The author ot the Arthasastra
was not Chanakya the Maurya Minister ab
all. but a certain Vishnugupta Kauatilya who
was quite different and later in time. The
legend making Vishnugupta and Chanakya
identical is not quite historical. The real
name of Chanakya might have been Masurak-
sha, who has left treatises closely similar to
those attributed to Chanakya. In short, the
Arthasastra was a work of the first century
A.D. and of one Vishnugupta, but came to
be connected with the minister of Chandra-
gupta Maurya by the legendaries.

It is not possible to enter into a criticism
of these rather startling views. So far as the
arguments denying the existence of Chana-
kya are concerned, they seem to be
unconvincingly speculative. The traditions
connecting Kautilya, Chanakya and Vishnu-
gupta with the Mauryans, though not with-
out definiteness, are still strong enough.
Megasthenes never proposed to give a com-
plete a:count of the Maurya court, and his
silence cannot be taken as a basis for
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chronological discussion. The silence of
Kautilya regarding Pataliputra ‘and the
narration of marvellous tales about him by
Hemachandra cannot be taken as proofs of
his non-existence. But, while the existence
of Chanakya may be conceded, g doubt
naturally arises whether the Arthasastra in
its present form was a work of his own
hand or that of a later writer who belonged
to his school and who therefore calleq it
after him.

Dr. Keith would assign the work to the
first century B.C. His arguments are :
(1) The mode of citation of Kautilya’s views
is that of an authority and not of an original
author. (2) The very name Kautilya is too
bad to have been chosen by a writer. (8)
The Arthasastra mentions China, which
seems to indicate acomparatively late time,
though this particular passage might be an
interpolation. (4) The Arthasastry agrees
closely in form with the Kamasutr(c, and
the attribution of the former to 300 B.C.
and of the latter to 300 AD. (asg Prof.
Jacobi does) is togive an incredible interval
between the two. (5) The Triththubh
metres of the Arthasastra are more perfect
than those of the Ramayana, thereby
showing a later age. Keith therefore con-
cludes that the work may be assigned to the
first cenrury B.C. “while its matter very
probably is older by a good deal than that

Another equally authoritative or informed
view would place the author of the Artha-
sastra in the second century A.D. One
argument in favour of this is that Kautilya
refers to Brihaspati as one of his predeces-
gors in the science of 1'olitics. ABriha.spati
is mentioned in Jaina works as g prolific
writer on the Charvaka philosophy in the
court of Salivabana of Pratishthana ang as
the contemporary of three famous writers,

namely Kapila of the Sank
the writer of the Ayury
I’ar‘lchalu of the Kamasutras. Tf the 3rihas-
paFl of the Arthasastrq was t
writer of the Charvaks, sys

hya-sutras, Atreya
eda~samhitas and

he same as the
tcm, .Kautilya
d century A.D.

oront if the former was diff-
and earljer, Kautilya’s work, it is

conced.ed, might be earlier. The pature of
the erT legend seenys favour the Iatter
Mermaive. But Sir R g pronge s
;isr;;hsposed to place the work in the

Or  second century A, D. on these
grounds, “pp, earliest notice of Kautilya's

work 18 th&t contaj i
alned i the Lam: "
tsy \ | n I&JJHdSUtla‘ f

On the other hang,

It is then m;cn};.me the same as in Kautilya.
3rd centuyy - bloped b?’ Katxlzndaka in the
and by B y °¥ Dandin in the 6th century
its exifstena‘n&-ln the 7t_h century A, D, But
than Vatscre = not noticeq by a writer earlier
the Ma) Jayana. P&mnj&“’ the author of
e “fuabha'shya, throws gide glances on
Inentil(;?lfst[?XIStmg in or abous hig time. He
of the Maure Ch&niragupmsabha’ the greed
golden ido.lsya's o gold and their selling
of mrig and the beating and sounding
ang, sankhqlgng Pana in the temples
o§ Kuber, Ram, and Kesavg p
0 N . ’
1&ni:(-mtt0f Ewa-Bhaga.vata.s holding an iron
lteratus PEI bands.  Tn the extent of this
X era gle Written in the Sanskrig language
€ enuinerates 5 Number of Vegie words with

the Angas vako-y
4 - &kh a . .
by Sankara,ch&rya Y (which s defined

the existence

Now
Arthasastm itself,

Vatsyayana’s Kamaq
after Kuntal, Satak

n's to the date of the
1t depends on that of

Sutra, Vatsya,ya,n lived
arni Qat:io -
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he mentions as having killed his queen
Malayavati in an amorous sport by a pair of
scissors. Kuntala must have flourished in
the middle of the first cenbury B. C. and
consequently Vatsyayana lived about a
100 'years afterwards, so that he may be
placed in the firs century of the Christian
era. Since these calculations are rough we
may assign the first or second century A. D.
This is the earliest date to which we can

refer Kautilya.”

Profs. Jolly and Schmidt who have edited
the Arthasastra for the Punjab Sanskrif
Series and who, as we have already seen,
deny the existence of Chanakya and who
believe that the Arthasastra was the work
of a later doztrinaire politician, place it in
the 3rd century A. D. The chief arguments
are . (1) The Arthasastra is closely allied
to the Kamasutra and cannot have been
composed earlier than the latter by a
century, and as the latter can be attributed
to the 4th century, the former must have
been written in the third. (2) The Artha-
sastra refers to alchemy, the science of
Sulba-dhatu (copper compound) and to
Suranga (Mine). Alchemy was a very late
science in India. The reference to copper

compound was probably due to Greco-Syrian

influence. Suranga or mine is derived from
the Greek word Syrinz which occurs in

Polybius and Diodoros.

Prof. Hillehrandt would place the work
on similar grounds in the fifth century. In
the resemblance to the Kamasutra, the re-
ferences to Greek knowledge in astronomy
and science, the acquaintance with advanced
Tantricism. the perfection of the literary
style and other features, it is supp@ed that
there are clues to such a comparatively lute

period.

It is in the midst of this bewildering con-
flict of opinions (the difference between the
latest and the earliest of the dates assigned
to the work is eight centuvies!) that Mr.
Johnston has come forward with the view
that the work should be placed in the beginn-
ing of the first century A.D. Two things
must strike the student in regard to the later
dates ascribed to the Arthasastra. One of
these is that all scholars connect Kautilya
with Vatsyayana. The old lexicographers:
thought them to be identical, and some
scholars are even now disposed to think so.
But the majority of scholars are of the
opinion that they were distinct individualse
Then how were they chronologically relat-
ed ? With regard to this, there have been.
great differences. Jacobi places Vatsyayana
about 300 A. D. ; others about 400 A. D..
still others in the fifth century, while Bhan:
darkar would prefer the second century.
When there is so much difference, a conclu-
sion in favour of one date or other for the
Arthasastra on the basis of Vatsyayana’s
date is bound to be dogmatic. The literary
style cannot be taken very seriously as it is
so very elusive, In any case it can be cited
for any date between third or even fourth
century B. C. to the third or fourth century
A. D. With regard to the Greek terms and
lore, opinions are equally at confljct.
Taking Sulba or copper compound, for
example, what guarantee is there that the
word is not the same as the Dravidian:
Sembu. which might have been borrowed by.
Sanskrit (and Greek) in very early times ?,
Similarly Suranga might be Dravidian (Cf.
#156w0) ; for from the very early times the art
of mining was knownin the south, Indeed

the probability of the travel of these words
from South India to the west and to the
north is yet to be systematically investigated
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To  dogmatically assert therefore that
they were borrowed from the Greeksis not
quite justifiable. The same is the case with
regard to the alleged borrowings of scientific
knowledge from the Greeks. It is true that
Ray ascribed the Indian science of metal-
lurgy to Greek sources on the ground that
the terms Ruma, Phirangis, etc. are found
therein. But he wrote at & time when he
was not aware of the Arthasastra; and if he
had beenacquainted with the latter, he would
probably not have laid down sucha clear the-
ory of Greek origin to the science in India.

To sum up; the various arguments that
have been given for the Arthasastra
in favour of the dates other than
traditional, cannot be still said to satisfy
all canons of criticism. It is very prob-
able that Chanakya founded a school of
Politics and left a treatise in elucidation of
it,in the 3rd century B. C. The school
founded by him flourished and elaborated
his original treatise from time to time so
that, by the beginning of the 3rd century
A. D, it reached its present form. The
Arthasastra, in other words, was a very early
work—as early as 300 B. C.so far as its
nucleus and its main principles were con-
cerned, but had additions from time to time
till it reached its present and final form before
the 3rd century at the latest. As a material
for the construction of the history of Politi-
cal science, it can therefore be used for the
important period ranging from the decline
of the Mauryas to the advent of the Guptas,—
al ways remerabering that thereis bound to be
considerable difficulty in extricating the arch-
aic from the comparatively late elements.
Transm ission of Buddhist Iegends to the

west.

In an interesting essav on the Indian and

Christian miracles of walking on the Water,

Prof. William Norman Brown (Open Court
Publishing Company, Chicago, reviewed by

M, Gaster in J. R. A. 8. for January. 1929)

traces the Biblical legend (describing Peter
walking on water, for example) to the
similar Buddhistic tale described in Jataka
190. Readers of Dutt’s Civilization must
know how he endeavours to show that some
of the fundamental institutions of Christia-
nity owed their existence to Buddhism. The
researches of Prof. Brown go to show that
there was not only a transmission of institu-
tions and doctrines but also legends from
India to the West. It would be a very
interesting thing to see how far the other

miracles figuring in the Gospels have an
Indian back-ground or source.

The Hittite and Aryan Cultures,

The civilization of the Hittites, which
has been studied in great detail of late, is
interesting for two reasons. The Hittite
inscriptions which are uniform in struc-
ture, are Aryan,—according to some the
earliest form of Aryan speech known.
Hittite art bore a close resemblance to the
Assyriau, and the relative chronology of the
two cultures has given rise to controversy,
The Hittites have thus had alarge influence
on the Aryan as well as Assyrian civiliza-
tions and the exact relation which existed
between them is bound to be of value in the
elucidation of the origin and progress of the
Aryan culture. It is a task which should be

undertaken by an enthusiast in comparative
cultural studies,

Theinfluence of early Arabia on lndian
histow.

Prof. Sayce thus describes the importance
of early Arabia in the history of trade,
culture and religion. “The countrv and it
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monuments are still bub superficially ex-
plored and the inscriptions already recovered
from it, often with great difficalty and even

risk of life, are but a tithe of those which

must still await discovery. Southern Arabia
was the land of the incense-bearing trees
and incense played an important part in the
religions of Egypt aud Babylonia from an
carly date. 'We are only now beginning to
Jearn what a large amount of imaritime inter-
course must have been carried on af an early
period along 'the coasts of Arabia and the
adjacent lands, and how much truth there
was in the Babylonian legend which derived
the primitive civilization of Babylonia from
the waters of the Persian Gulf” (J. R.A. S,
January, 1929, p. 189). It is well known that
the Indo-Arab trade goes back to very early
times and.that the articles of incense, which
have played as great a part in the civiliza-
tion of India as the civilizations of Egypt
and Babylonia, are in some cases at least of
Arab origin. How far these articles contri-
puted to the gimilarity in the religious
developments and ceremonials of the great
cultures of Egypt, Mesopotamia and

"India is a fascinating problem for investi-

gation.
William Erskine.

The second week of March, 1929, was

signalised by the unveiling, by H. E. Sir

Frederick Sykes, of the bust of William
Erskine, the famous historian and founder
of the Bombay Branch of the Royal Asiatic
Society. The Bombay Literary -Society
was practically the earliest institution of
research in India excepting the Calcutta
Asiatic Society ; for while the latter was
established in 1784, the former had its birth
n 1804. FErskine was its Secretary for the
first 17 years of its existence. During this
period Erskine contributed many papers of
value. One on the island of Elephanta has
become a classic. It is proposed to celebrate
in November the 125th anniversary of the
Society by holding an exhibition of books
and manuscripts as well as by -publishing a
volume of contributions from eminent
scholars. No greater commentary than this
is needed to show the permanent value of
the inspiring example and activity of-
Erskine. '
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THE SPIRITUAL LIFE OF A SCHOOL

By

My. N. K. Venkateswaran, Vanchiyoor,

Among the major defects that have been
attributed to ruling educational methods is
that they are uninspired by any yearning
for God. It isthen said with grave reproach
that education in India, the same as in some
other countries, has been rendered godless
and that a godless education is even worse
than no education. Iiet us have no know-
ledge rather than have no God. Supporters
of the introduction of religious edncation in
schools make this aspect, real or supposed,
of the prevailing educational system their
chief argument.

Tt is possible to imagine a school where
religion is apparently given all care but
where there is little God. We are apt to
forget that mere orthodoxy is not often
enough to give us God and that it has occa-
sionally been discoverel to be little bebter
than the taking of God’s name in vain.
Formal religious instruction cannot always
be depended on to make school-life spiritual.

Let it at once be conceded that, if its life
is not concerned for the spirit, a school is
worse than useless, is, indeed, a danger. Like
the giants of old, knowledge that is not in
some way spiritual can and has done a great
deal of damage to human welfare. The
prostitution of science or the power derived
from knowledge, has become a familiar
feature of the civilization of air, fire and
iron. In the case of individuals also know-
ledge not rarely goes handin hand with
hypocrisy and cunning, and we often wish
that Adam had not sinned out of Eden. The
unfashioned, untutored, uncultivated human

Lawial i wanllu aftan mara nlancont A 3aal

Trivandrum.

with than that which has been carefully
treated with education and armed with the
instruments of knowledge. It is imperative
that if the advance of knowledge is to be

freed from the frustrations that spring
selfishness or .
things,

from
from the personal sense of
education must be so organized

as to influence the spirit as well as the

body.

The value of a school mus be gauged on
the strength of its spiritual life, It is the
atmosphere that is more important than ins-
truction. It is the ideals that elusi

vel
about a school Y hover

infinitely more than the
teachers who work in itg class-rooms that
give the school its tone,

that dreamy delight-
ful flavour that rise f ot

. rom the beautiful
things ever anxious for alliance with human
happiness. A school devoid of such
such an  atmosphere, even if
highest percentage of pupils
examinations, even if jtg ‘old
before them,

ideals
it passes the
in the public
‘ boys’ carry all
. 18 not from the point of view of
collective human good gn institution to be
p.roud of. It may be an ingenious combina-
tion of educationa] tricks, an effective drill-
house for the head, g hugely enlarged edition
of a most efficient Crammer, bub itis not
quite the right school for the community of
f:hildren who live around, and who, when all
18 considered, are not meant merely for
success in the world, Ip fact, mankind has
benefited more from noble failures than
from vaunted achievements, It ig highly
Decessary that a school worth jts salt must
teach the glory of suffering as well as the
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aspiring, trying, failing as well as the solid
comfort of coming, seeing, aud conquering. . .

The school must have a soul to be any-
thing better than a machine, a pervasive,
intangible spirit, ennobling pupil and
teacher, stimulating work, sustaining energy
and keeping alive the flame of beauty and
truth amidst all the alien impulses blowing
through it from the outer world. It must
have traditions that touch the soul of
whomsoever comes into it- The school
must be greater than its Headmaster, teachers
and books, its playgrounds and apparatus.

To construct such traditions is like build-
ing a Rome, not a day’s work. If there is
the right spirit in the school these traditions
come in course of time and give an airy
quality, that silently influences the mind, to
the school house: When they have come,
the school ceases to be an eduacational insti-
tution becoming a temple of knowledge,
where God reigns without having been
enthroned by human beings. Noimpressive
enthronment of him by itself can give the
school God’s reign. No religious instruction
by itself can make the lite of any school
gpiritual. '

Boys and gitls are naturally fond of work
so long as itis more creative than mechanical
and so long as they ave not forced to do if.
Idleness dies of itself. Employment is an
instinctive craving of the mind, and it is the
duty of the school to guide this craving
through beautiful channels instead of damp-
ing it with the frozen breath of uninformed
discipline of monotonous methods. If the
school descends to dradgery either on the
part of its teachers or on the part of its
pupils it ceases o be an educational institu-
tion becoming a harsh penitentiary of the
treedoms and joys of the mind.

In order that it may develop a spiritual
life the school must always keep before it a
vivid sense of avt. “Art is work utterly
unspoiled.” In the class-room, in the play
ground, in the library, anywhere and every -
where within the school, there must be the
murmuring joy of doing things beautifully
and well. It is such work that increases
the zest for doing, such work that nourishes
the body with akind of celestial food.
Teaching becomes ‘devilling’ when the
teacher finds no beauty in it, derives no joy
from it, and this teaching falls heavy on the
pupils, the worst calamity against which the
juvenile mind cannot be too carefully
protected. It is this teaching that is called
drudgery, which 1is ‘art utterly gone
wrong.” Where such teaching prevails
spiritual life has little chance to live, learn-
ing has little chance to reveal the learner to
himself. The school becomes an insensate
machire and a heavy habit of slumber settles
on the young pupils. Here is the birthplace
of many slave-mentalities. . . . .

No formal instruction in religion can
possibly correct such s&ious educational
pathology.

Clean in thought, clean in body, co-opera-
tive in effort, creative and beautiful in what-
ever is done, any school can rise to the
highest pitch of spiritual exaltation. These
things, however, do not come of themselves.
The duty devolves on the staff to try with
unvemitting zeal, jointly and individually, to
invite them, to bring them. For this the
staff must be a band of artists, wedded to
beauty, wandering for true joy, living by
the wages that teaching gives but living
distinttly above them. Whatever educatio-
nal reformers might ask the teachers to do,
teaching will not become spiritual unles
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the teachers themselves feel the imperative
need to chervish some living ideals and be
Pprepared to suffer for them and to take heart
of grace from them. The teacher is the hinge
of the school and unless he be some spirit
although the needs of the flesh enjoin on him

to be mostly matter the school will not go far
towards a spiritual existence. Every teacher
ought at least to remember that life consists
of spirit no less than matter and that it is

often from the spirit that the great benedic -
tions of hyman life arise,
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RELIGIOUS INSTRUCTION

By

Mr. K. Sambandam Pillay B.A. L.T. Govt. T'ry. School, Tanjore.

Students of history are aware that the
present-day Political Man is the out come of
a process of evolution, that to attain into the
complex political state, he has had to pass
through simpler states and that to success-
fully identify himself and his interests with
his Nation and National interests and to
realise the supreme beneficial influence of
group interest as contrasted with that of
individual interest, he has been governed by
a mental condition developing from a lower
order to higher and higher orders, from a
very simple conception of the aspirations of
life stopping short with the satisfaction of
primary wants and desires to the complex
conception of common good, of self-sacrifice,
and of National solidarity. To accomplish
this end Man has to transcend the limits of
selfish interests and think of the greatest
good of the greatest number. In order that
the mind may rise to a state perfused with
nobler ideals and nobler thoughts, it stands
in need of some external agency. This
agency arouses interest; interest begets
attention; and attention creates conation.
This external agencyis no other than the
common relationship existing between each
of the members of a given group, a common
hond that ties together the individual mem-
bers to form a coherent group,—a Nation.
In the origin and development of a Nation
there is very often more than one such bond,
The greater the number of these bonds,
political thinkers woud say, the greater will
be the degree of assimilation of the individual
in the Nation and hence the greater will be

the stability of the Nation. With the dawn of
-political consciousness we can perceive the
birth of these bonds. However, each of
these bonds varies in its intensity, and each
possesses its own characteristics, its own
strength. The varied nature of the bonds,
in the fitness of things, raises one among
themselves to the foremost order, the first
rank. The foremost bond by virtue of its
inherent resources is able to get all the other
bonds round itself and induce them to follow
its lead. From the age of the city-States of
ancient Greece to the unifications of
Germany and Italy of modern times, plenty
of illustrations can be picked up. Each
state has its own foremost bond, the supreme
bond along the sinews of which the life of
the Nation vibrates rigorously.

With India what is this supreme bond ?

- It is not self-defence. 1t is not commercial

supremacy- Itis not political aggression.
It is not individual liberty of the grosser
kind. Tt is nothing of a material nature.
Each of these bonds does play its part buf
not the predominant part The predominant
part is that of a higher plane, of & non-
material order. It is Religion. Around
Religion revolve the planets of lesser
magnitude, everyone being attached to, and
deriving its light from the great central one.
It is Religion that has supplied the requisite
vitality to state solidarity through long ages.
Social, economic, and political aspects of
man’s life have been cured of their ills by
this unique sovereign remedy. If the literg.
ture of our classical languages deal Wmainly
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with topics religious and philosophical, what
is the inference that could be naturally
deduced ? It has been Religion that has
pulsated: through every tendon of the body-
politic and consequently the supreme bond.
The country’s history of ancient and

Mediaeval ages—the ancient Hindu Empires -

and the Maratha movement initiated by the
great leader Sivaji, bear true testimony to
this fact, the rise and fall of states having
been determined by the recognition or
non-recognition of this supreme bond. To
help the country to maintain its efficiency
therefore, is it not the duty, the bounden
duty of her sons and daughters to recognise
this bond and to revivify it?
Education and Religion.
Inasmuch as for realising the significance
of the Bond, a certain special mental state
is essential, it is to be admitted that the
duty of developing the mind to the needed
standard of efticiency rests with those engag-
ed in furnishing the mind with knowlege of
diverse kinds. That the general develop-
ment of the individual pupils depends not
only on the totality of knowledge acquired,
but also on the amount and tone of training
undergone, and that Education is in-
complete if the fund of knowledge gained is
not accompanied by ifs application on sound
lines to the conduct in life, are facts borne
in mind by everyone of us. Since each of
these aspects of Eiducation is as good as the
other and as essential as the other, it is but
common knowlege that both of them ave to
be cultivated even in the Formative stage.
Inany country if the practical aspect of
Education is to bear the desired fruit, the
whole course of training ought to be per-
meated by the supreme bond for that
country; for, the wholesome benefits of

- course rests not op

he.redity cannot be overlooked, The licono-
mic World has for ipg basis the theory of
Internationa) Division of Labour, each
f:ountry Producing that commodity for which
16 has the best Natuval facilities,

regions cannot derive the maximn
advantage by attem
products,

region are

true to say

Temperate
m economic
pting to raise Tropical
Natural facilities peculiar to one
absent in another. Here, is it not
. that Man’s produ
18 controlled by Nature ? Do

that even to-day a good portion of the realm
of Nature remaing unconquered and even
unexplored by science ? Differences in
Natural facilitieg result in National differen-
ces of a general nature also.
Nation hag itg own
Supreme bond of
the Nation’g char
from generation tg
therefore felt foy e
course for our gy
saturated with tp

ctive capacity
we not know

Hernce each
individuality, - And the
Nation is the sequence of
acteristics. It passes on
generation. The need is
volving a special training
dent population—a course
. e ‘Bond’ (Religion).
Tt is true thot the duty of evolving such a

¥ with Educational insti~
e home of the Pupils and

L5 for, though -
" , gh the foun
tain head of knowledge may be the school

;ﬁh(;a field for the application of that know-
eage passes beyond the limits of the school.’
Consequently besides the teacher, the parentﬂx
;1113(:3:9 Plllbllc are to be helq responsible for
0 mplete and wholesome education of
e y.oung. HOWeveY‘, We are here concern-
ed with the Teacher alope. If he is to
entertgin a true couception of his duties, if
he fiemres that the knowledge he attem’pts
to Ht?pm:t is t0 be assimilaeq by the Pupils
;n tke right way, if 45 g result the latter are
O Know and feel the trend of National -
culture should he not be' convinced of the |

tutions but with th
with society as wel

198

fact that his teaching ought to be associated
with the National ‘Bond’ ?
Our Pupils.

Experience teaches us that in very many
cages the present day Pupil is not whfib he
sught to be. The characteristics of a sincere
learner are prominent by their absence. .A
close examination of him reveals certs.i,m
painful facts of which thelack of a receptive
state of mind and 2 premature critical
attitude deserve mnotice. The fo.rmer -by
closing the door of knowledge against hlr.n,
andermines depth of insight and' develops in
him a stupid conception of his’ ego, and
leads him on to the latter. Reverence to-
wards teachers and even mutuall trus‘t a},n.d
sympathy are getting out of. fa,sh}(‘)n. ,Prjv?-
leges’ is in every body’s lfps. Dllf:;les. 1.s
conveniently ignored. Obedience to fllSClp]l'
pary rules of conduct is felt to be irksome
and hence resented vehemently. A few of
our brethren seek to plant the banner ‘of
‘Freedom’ in the school world (perha,ps. with
an eye on a ‘leadership’ which is gett.mg S0
cheap now-a-days) and the poor Pup}l nc.)t
being accustomed %o calm t.h.mkmg is
swayed Dy his instinctive emotion, and
make frantical efforts to foll.ow the lead.
The ideal of Democracy, being out of place
here, after a while, sinks into Mobo'cra,cy
and the leader himself finds to his dlsmajy
that he could not lead. Poor Soul! It did
not strike him that the mansion c9111d not
be upholstered while in the foundation stage.

If the pupils are to be in possession of
right thinking and right knowledge. if .they
are to maintain a receptive mental attitude
which is at the same time not deterimental
to any genuine spirit of enquiry, if they are
to develop a sense of individuality, and if
they should realise the ideals of good respon-

sible citizenship, it is necessary that they
should know the vital chord of the National
culture. Their soul ought to be stirred into
activity. Then, only then, all. the latent
energy will gradually spring up and shine
forth in full lustre. Further, the animal
spirit in them getbs itself curbed little by
little without the direct intervention of any
external agency. The rod will be spared
but the child will not be spoiled- The
taacher and the taught become ennobled and
they together form a harmonious community.
Ourselves.

How often do we hear our friends in other
walks of life saying, that the amount of
respect borne by Pupils towards Teachers is
nothing of an appreciable kind, nothing akin
to that, that had so nobly, characterised the’
pupils of ancient ‘Gurukulas’ ! With whom
does the fault lie ? Shall we not frankly admit
that the fault lies partly, though not wholly
with ourselves ? Hven among the most
successful, the most popular teachers how
many are there that possess the ideals
of the ‘Gurus’ of old ? Inspite of the strength
of scientific knowledge of an up-to-date and
varied kind, how far does the teacher fall
short of the professionaliideal? A rich store of
information does evoke the admiration of his
Pupils. But with a little reflection does he
not feel that, besides evoking this admiration,
he should get hold of some other power
with the help of which he could knit a closer
tie betwixt himself and his pupils ? And
the latter in their turn will be made to look
upon the teacher as a ‘Guru’ and harbour in
their heartsa life-long love born of reverence.
That power is secured by realising the
Nationgl Bond and by inspiring the pupils
with the same. The ‘Gurus’ too sacredly
enshrined this ideal in the mind. As was the
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Guruso was the ¢ Sishya". The Sishya's
Education was of the soul-stirring type. A
right conception of the duties and of the
methods of instruction enabled the Guru to
make his personality felt by his Sish§ra_ In
our age where do Teachers stand ? Are they
armed with the ‘power’ required of them ?
Will it to be too much to say that with
many, their spirituality is at the Iowest. ejbb Y
Is it not a fact that in the matter of spiritual
attainments they fare no better than the
pupils in their charge, and that' even the
few observances continue to persist because
of the influence of home life ? The conserva-
tive nature of the women folk, their inabi.
lity (?) to quickly ‘fall in’ a,nt'i .uflde.rta,ke the
excited onward march ot ‘eivilisation’, actg
ds the sole saviour. 7
The ‘power’ is then not entirely ngp-
existent. While there is life in it there ig hope.
Let wus not by permitting the ‘Pay and
Prospects’ problem eat into our Ylt{.ﬂs, by
setting our ideals a drift, and by aiming o
get on somehow, make for ourselves g
stale and miserable life. In one respect
at least let us set aside our super-critical
attitude and believe the basic truth§ of
Religion in general and of our OW?I ~Rel,iglous
systems. In as much as ‘Religion pre-
supposes ‘faith’ let our minds be freed-l of the
critcial state. If our Religion stands in ne-aed
of reform let us not burden ourselves with
the task of a Reformation. There are others
better fitted to look to that. T.et us fall to
our work. Let not over secularism render

our instruction lifelesg and unsuited. Tt
our instruction he imbued with the requisite
spirit.  Since personality counts g great
deal in oyy profession, we shall strengthen
our personality a hundreq fold, see that it is
felt by the bupils, and thug lay the founda-
tion for g Manly Nation,
The Work Ahead

If we feel the genuineness of the problem,
sincere faith ang effective action are expected
of us. Oqy Organisations, Provincial and
local may be Pursuaded to focus thejy atten-
tion on thig Question and

Certain institutions may be selected for

carrying on experiments, resyltg recorded,
and bulleting issued then and there, Our
efforts are bound to have t

Management and the Pyplje,

The following tentative scheme may bhe
thought ovey - 1. Prayer class,

Curricula,~Moral instruction correlated
with Religious

instrucbionA~History of
Religions. o Text Books~Pura,nic stori
fied Wwherever

2. Aregular

€s

Excursion Parties to religious Centres, @,
‘Bhajana’ Parties, i

——

It has become a truism that Retre

them we must pay them an adequate wage,

nchment jg a
I should like to add that we want the best men for the

great epey,

y of economy
fervices of th

€ state and that to get
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VERNACULARISATION IN PRACTICE

By

Myr. K. 8. Subramanya Iyer.

I’;ges from the Work-(.‘iax;lq.a .
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THE WORK AHEAD OF US*
By

My, M. S. Sabhesan, M.A.

I propose to speak this evening on the
work ahead of us. You would at once ask me
to state what new situation has arisen which
requires us to re-consider our plan of work.
Has the teaching profession been getting
worse ? Is it possible for the profession to
play its part efficiently ? Has the profession
to face any crisis just now ? These ave the
questions which are likely $0 rise uppet-
most in your mind. It is not my intention
to speak about the teaching profession in
Ancient India. 1f tradition be true we gather
that the teacher in Ancient India had certain
compensating advantages and enjoyed the
good-will and esteem of the public in a
generous measure. What about the teacher
of to-day? The teaching profession, as
ordiparily understood by us, has come in the
wake of Western education in this country.
Tt is nearly 80 years since this system has
been introduced, and it is true an increase in
the number of schools and scholars is
noticeable. Ixpenditure in education has
also been increasing but I wish it could be
said that our efforts all these years have
made for some improvement in quality. No
one who knows intimately the condition
of the teaching profession at the present
moment will ever venture to say that the
progress which our Presidency 1is supposed
to have made in the sphere of education
is one of which anybody can be proud.

What is the condition of teachers just now ?
To putib compendio'usly they are in a
deplorable state. In view of the increase in

the cost of living, a representation was made
by the S. I. T. U. to the authorvities that
steps shonld be taken to raise the salaries of
teachers in non-Government schools. It
was hoped that the relief which was given
to all classes of public servants would also
be extended to teachers. DBub, owing to the
indifference of the anthorities who can never
be prevailed upon to revise the grant-in-aid
code, the managing bolies have been com-
pelled to stop increments and in several
other cases to order a general reduction in
the salaries of teachers. I need not refer to
the well-known questionable devices which
some of the managing bodies frequently
employ with a view to bring down expendi-
ture. Teachers are sent away before the
holidays and in some cases senior teachers
ave gently reminded that they have over-
stayed. The salaries are admitted to be low
and there 1s hardly any scale worth mention-
ing. Kven the lowsalary is keptin arrears
in some schools and teachers are put to the
necessity of borrowing money at high rates
of interest. The words “probation, perma-
nent, tomporary ete’” are not intended to be
interpreted in their real sense. There is no
security of tenure of service and conditions
of service are as bad in schools under local
bodies as in those under private manage-
:nent. The teacking profession at large is
no better. It has no place in the educational -
administration. It is not for the profession
to advise the authorities as to the lines on
which the educational system requires to be

k]

* A lecture delivered at the Annual Conference of the Coimbatore District Teachers’ Guild held at Pollachi,
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modified. Tt has been made to believe that
it is merely expected to carry out instruc-
tions. DBoards and committees have been
appointed from time to time to consider
educational questions and it has never
struck the authorities that the profession
should be directly represented in these
bodies. Tt is true that the teaching profes-
sion has from the very beginning been an
un-organised heterogeneous body which ig
temperamentally disinclined to asseri itself
and to demand its proper place. “How is
it then,” I may be asked, “that the profes-
sion should come to feel its condition un-
bearable at the present moment ?”

Of the various factors which are influenc-
ing in a definite manner, the welfare and
out look of the profession, I shounld like to
refer to only two, the Montford reforms and
the general world-awakening in respect of
social service.

In the pre-reform days, power was centred
in the hands of a few persons who really
constituted the Government and 1t was found
possible to prevail upon the authorities now
and then to take steps to improve the condi-
tions of service. That was how the special
grant of one lakh of rupees was obtained,
and the equipment grant raised from ¥ to
2/3. But with the introduction of reforms,
the situation has been changed. KEducation
is now a transferred subject administered by
a minister supposed to be responsible to the
legislature. It is expected of the minister to
anticipate and understand the requirements
of the department of education and to place

. before the Tuegislative Council definite propo-
sals. A Legislative Council that is anxious
to promote the progress of a country will
not allow the minister to rest in peace until
all the needs of the department are honestly
attempted to be met. It will have no

consideration for a minister if it finds him
unable to find a solution to the problems on
hand. If unfortunately the Minister and
the Liegislative Council take their work easy
and do not feel called upon to study the
.needs of tte department of education, no
Hnprovement can ever be cffected. The new
sysFem introduced into our country can work
sabisfactorily only if there b.e complete
responsibility. Can we say that the ministers
of the reformed Government have been
always anxious to abide by the decision of
the Council ? Can it be said that the mem-
bers of the Council care %o treat the election
pledges seriously ?  Hag any minister or
leader or any party cared to malke knowa to
the electorate in definite terms what his or its
Views are on general outstanding questions ?
Has the electorate had any chance of knowing
what the programme of a party is ? Can we
say that any member or party has cared
to study the different aspects of the oduca-
tional problem and to tell the electorate
what definite steps are intended to be taken
when the party comes into power. Is it not
lamentable that matters relating to Educa-
tion do not receive the attention they deserve
in the Legislative Council ? Ts it not g fact
that even the few questions asked in the
Council relate to routine administration and
rarely serve to elicit information which will
throw light on the policy of the minister?
Why should not those members of the Legis-
lative Council, who are directly associated

with the management of schools and

colleges, heckle -the minjster for education
and bring pressure to bear upon him ? The
few who put inconvenient questions are kepb
off by the cold reply that a Committee has
been appointed or that the matter is being

considered. What about the grant-in-aid-
code ? Which mamhar Af tha T.amialativ
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Council felt it his duty to study the memo-
rial submitted by the Union with regard to
the revision by the grant-in-aid Code? In
no other country in the world will Ministers
be allowed to exercise power if onimportant
questions like the grant-in.aid Code, reform
of secondary education and expansion of
elementary education, such a lethagy b®
shown. It maybe that new universities
have been instituted but even the man in
the street knows that no satisfactory pro-
gress has been made either in elementary or
in secondary education.

There is stagnation everywhere and feeling
of discontent and depression is clearly per-
ceptible in the rank and file of the teaching
profession. It has come to realise that its
representations ave not likely to receive any
attention at the hands of the minister or of
the members of the ILegislative Council
under the existing circumstances. That the
condition of the profession is very unsatis-
factory is admitted even by men in power.
Tt is at this depressed moment when the
profession has been fast losing its hopes, that
it is becoming conscious of the great stir all
over the world in the field of education.
Experience in advanced countries has shown
that the educational system requires radical
chhnges if it should fulfil its purpose. It
has come to be realised that the existing
systems cannot meet the demands of modern
life since they have been designed to serve
the needs of a society presumed to remain
in a static <tate. Conditions of modern life
are changing far rapidly and are becom-
ing morercomplex. It is becoming increasing:
ly clear that the society is ina dynamic
state, and new demands are made upon our
educational  system.  IEducation can.
not continueto be a mere rule of thumb
affair and it is felt that the work of the

School-Master cannot be confined to his
school-room. The teacher is expected to find
out why certain boys do not show signs of
progress. It is his business to understand th=
mind of the pupil aright and to adopt suita-
ble methods: HFe is required to see the
parents at home and to seek their co-opera-
tion so that the influence of the home may
not undo the work done at the school. The
view is gaining ground that education is not
for the leisured class alone. Nor is it only for
those who are fit. The work which falls to
the lot of the teacher is more exacting to-
day and the present day teachers are expect-
ed to be a band of trainad social workers.
The teaching profession in this Presidency
cannot remaln uninfluenced by this new
wider outiook. But the successful per-
formance of the teacher's task requires
on his part. “a remarkable combina-
tion of intellectual ability, knowledge,
artistic power, patience, moral insight, and
intense sympathy with child life”. How is
this condition to be secured? The one thing
which brings unfailing encouragement to
any student of education is the knowlege
that all over the country unknown to fame
but loved by their pupils, and trusted by all
who know their work, there are teachers who
are working'in this spirit, often in the teeth of
stupid prejudice, often without any adequate
recognition but with a devotion which is
beyond praise and is indeed sustained by
the highest of motives.

Who will say that we have such an at-
mosphere here ? It is natural that teachers
should feel keenly just now that the environ-.
ment is not favourable for them to play their
part properly and do their bit towards the
national development. The future may be
bright if the reports be true. A decided jin-
provement in the political outlook ig not
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unlikely and it is for teachers to reconsider
theiv planof work. A well instructed public
is the sine qua non of a successful democratic
Government and if the work of teachers does
not meet with recognition, it may be because
they have not ail these years given the pupils
passing through the schools and colleges
those valnable elements ofs culture which
would fit them for their work as respon-
sible citizens. We should “educate our
masters ”’ present and future and that is
the only way in which we can give a chance
to the democracy in India. The teaching
profession will be helping itself and promot-
ing its interests if it should take a long view
of things and show its preparednessto bear its
share of responsibility with regard to the
building up of the nation.

What is the immediate work ahead of us ?
Now that the general elections are fast
approaching, the profession should call upon
the candidates standing for election to the
Legislative Council to express their views on
educational matters and to explain the steps
they intend to adopt if elected. They should
be made to understand clearly that the votes

and the votes of all persons

of teachers
be

whom they can honestly influence shall
recorded in favour of those who are willing
to pledge themselves to ~upport the demands
of the 8. I. T. U. The union will be well
advised in preparing a memorandum for
distribution among the candidates, and the
affiliated guilds should convene wmeetings
whereat the candidates of all parties should
be given an opportunity to explain their
position—whatever may be the individual
view of the teacher in respect of political
questions, it should be his duty to support
candidates who are willing to stand by the
Union. T consider it necessary that steps
should Dbe taken to bring about a change in

the mentality of the politicians. They should
be made to realise the necessity for formulas-
ing in respect of education a programme
more or less on the following lines. “Allow
teachers freedom in the practicd of their
arb ; relieve them from the fret of endless
worry and from the harassing anxieties which
arise from unduly straitened means; place
them in conditions favourable to healthy
and active work; entrust them with sufiicient-
ly small classes; secure for them the leisure
necessary for private study and for the fresh
preparation of each lesson : give them access
to the books, pictures, instruments, works of
reference and matevials of various sorts which
are needed by all who try to teach ina really
interesting way the elements of a large num-
ber of different subjects; above all, make
them realise that the nition appreciates the
far-reaching value of their work and itsalmmost
sacred importance; see that these teachers
supported by the sy:npathy and confidence
of the children and gnided by the growth
and developing natures of the children them-
selves, feel their way from point to point in
this fascinating art of teaching, vaining
tradition and yetable at need to discard it,
helped by theory but always testing theory
by practice, anl calling into the service of
thetr schools each of the essentials of tflue
culture—Nature studiesand literary interests,
manual training and artistic expression,
physical training and moral discipline,
according lo the different needs of their
pupils and their own quick sense of the
needs of the place and time.”

Another direction in which our energies
must be directed is the strengthening of our
organisation. Thanks to the co-operation
and earnestness of a number of teachers in
this Presiderdey, the S« I. T. U. has been
developing rapidly and been expanding its

201

activilies. Membership of the Union is
open to all Teachers’ Associations in our
Presidency whether in the North or in  the
South. Itisa federation of Teachers’ Associa-
tions and it canreflect truly the opinion of
the entire profession if every locality or
school organises an association and if all the
Associations in a district be constituted into
a district guild. Thess district Guilds should
become affiliated to the 8. I.T. U. and
the ways and means of providing the
resources necessary for the efficient work-
ing of the Union should be carefully! ex-
plored.

The 8. . T. U. should be to usin South
India what the N. U. T. is to the teaching

profession in Hngland. It is not in the

interest of the profession that teachers of
different grades should make much of minor
differences and should -be parties to any
action which is likely to hinder the develop-
ment of the Union. I am sure the intluence
which the Union can wield will be more
marked if teachers work in a spiriv of har-
mony and make up their minds to promote
a spirit of professional consciousness. We
have in our official journal an instrument
whereby we can influence public opinion.
It will also prove an excellent medium of
communication especially  when every
secondary school as well as college subscribes
to at least one copy. May I appeal to the
headmasters and other teachers to help the
Union in the running of the South Indian
Teacher. There is the other institution of
the Union, the DProtection fund which is
making a slow but steady progress. Let
not teachers go on discussing the rules of the
fund and find excuses for no$ joining the
fund. They will be doing their duty if they
should join the fund and bring ronnd people

¢o their way of thinking.

Another line of work which the Union

should immediately undertake is the provi-
sion of facilities to teachers for the further
acquisition of knowledge. A revision of the
5. 8. Li. C. courses of study is to come into
force and new aspects of the different sub-
jects are intended to be presented to pupils

in an intelligent manner. The Union should

arrange for a course of special lectures on

different topics for the benefit of teachers
and should secure the services of competent

professors. There is a strong complaint that
their

the masters who arve asked to teach
cannot

subjects cn up-to-date mtehods
always command the use of suitable books
of reference. The Union will do well to
urge upon the Governnient and the manage-
ment the necessity for providing a sum of
Ree 200 earmarked for the

notiless than
nse of

purchase of refevence books for the
masters in eaeh school. The teaching pro-
fession can hope to make an impression on
the public only when it is properly enipped
for the task entrusted to it.

This year the All-India ifederation of
Teachers’ Associations will be hold:ng its Con-
ference at Madras in December. Your Guild
has invited the Union to hold the Provincial
Educational Conference at Coimbatore. This
is the first time the Conference is proposed
to be held at Coimbatore. Mr. Yegna-
narayana Iyer learnt from the president of
the Ifederation that it might not be conve-
nient for the Federation to meet at Coimba-
tore. Opinion has been expressed by some
members of the Executive Committee that it
will be convenent if the Provincial Educa-
tional Conference be held at Madras this yeafr
immediately before the All-India Conference.
The Provincial lducational Conference may
meat for a day and transact business and
delegates will have the further advantage of
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attending the Conference of the Federation.
May I therefore appeal to Coimbatore to Jet
this Conference be held at Madras, the ex-
Penditure being met from the Union funds.
As a member of the All-India Federation,
the Union will be in touch with the teaching

profession thronghout the country, Mayi
appeal to the District Guild of Coim-
batore and gj] the teachersin the district
to help the Union with funds necessary

f . )
or making the Federation Conference a
Success,

———

TO A FRIEND,

Bright be the roaq th

Light be the
Sweet be the

Rich be the son
Pure be each
Long may G

at you are faring,

load that you are bearing,

home that you are sharing,
That is my hope for you,

gs around you flowing,

Place where you are going,
d’s skies on v

ou be glowing,

That is my prayer for you.

Leranp 7, Bzrgpy,

———

EVENTIDE,

Twilight and evening glow
Last hour of day,

Folk cease thejr toiling
Children theiy play.

Langhing and chatting free
Homeward they plod,

Pious their thankfy] prayers

Rise up to God.

Deep in the forest dim
Night shades the trees,
Leading the golden moon,
Hushing the breeze,
Slowly the shadows fall,
tl‘he sweet night-hoyrg creep
Bringing me branquil dregms ’
Bringing me sleep! ,

Leranp 7, Birry
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EDITORIAL

Training Colleges.

We do not ordinarily take cognisance of
any outstanding problem and make con-
scious efforts to find a solution for the same,
Whenever an attempt is made to tackle the
problem, there are not wanting persons who
will assert dogmatically that in the existing
circumstances the proposed reform is im-
practicable. One case in point is the adop-
tion of the Vernacular as the medium of
instruction in non-language subjects in
Schools. Talk of Vernacularisation and one
suddenly jumps up and cries that English is
in danger and that our Presidency will sink
into insignificance. The same old arguments
are repeated ad nauseam and the idea 1is
regarded as chimerical. It is, however,
funny that the opponents are anxious to
make us understand that they are not against
the vernacular, Such persons do not tell
us what they are prepared to do to improve
the position of the vernacular. The air of
condescension which some of them would
assume is despicable. The problem before
us is the adoption of the Vernacular as the
medium of instruction and examination.
Once the importance of the problem is
admitted, immediate steps should be taken
to understand the difficulties in the way and
to adopt measures to overcome these difficui-
ties. One difficulty that is always referred
to in this connection is the want of teachers
qualified to teach the subjects in the vern‘a-
cular. It cannot be said that teachers will
not be willing to adopt methods which are

suitable and natural and which will prove’

beneficial to pupils. Mainy teachers find it
useful to use the vernacular medium when
they have to interpret an obscure passage in
the text, A regular and systematic attempt

should be made to give a thorough training
to teachers so as to enable them to speak in
the vernacular with ease. We look to
Training Colleges to take the necessary
steps. We understand that, in the IV Form
of the Model School at Saidapet, some of
the subjects ave now taught in the verna-
cular. It is possible that this procedure
will be extended to the higher forms. A
large number of candidatesare admitted to
the Training Colleges year after year and it
will be a good thing if the candidates under
training be required to prepare their notes
of lessons in the Vernacular and to teach
the non-language subjects in the Vernacular.
The specialists in the different subjects and
the permanent teachers in the Model School
should use the vernazular as the medium
and the candidates under training should
be required to watch the lessons and note
the points for consideration. In the course
of the year, the results of the method that is
adopted may be taken up for discussion and
the way may be thus prepared for the
standardisation of technical terms. A regular
training of this kind will overcome the
objection in some quarters that the teaching
in vernacular will be slipshod and haphazard.
There is nothing new in the suggestion we
have made. We may point out that great
stress is laid on the teaching of English and
that stepsare taken to give students a special
training in the teaching of English. Is it
too much to ask that students be trained to
use the vernacular medium ? Can it be said
that the teaching of the subjects in thé
vernaculars is less difficult and it therefore
requiries no attention ? All Secondary schools
turn to the Training Colleges and we hope
they will take up this question morg
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seriously and send out teachers who are com-

petent to teach the non-language subjects

in the vernacular.
Misplaced Sympathy.

Nothing is more exacting than the conduct
of a public examination like that of the
5.8 L. C. Apart from the large number of
candidates that get themselves registered for
this examination, there is the difficulty in
conducting the examination in more than
300 centres. We have also the practical
examination in science subjects, which
causes a good deal of confusion. All these
points have to be borne in mind when any-
thing has to he said about the conduct of
the examination. It is very unfortunate
that, in spite of the extra-ordinary precau-
tions taken by the department, the paper in
Flementary mathematics should have leaked
out in a few centres. The consolation how-
ever is that the leakage is restricted to a few
centres. Otherwise the department would
have been compelled to take the drastic step
of having a re-examination throughout the
presidency. Weare glad that the depart-
ment did not hesitate to hold a re-examina-
tion in those centres where the proof of
leakage of questions is quite clear. It is not
proper to question ai this stage the wisdom
of entrusting the custody of question papers
to the departmental officers and others. We
are sure the department would after careful
investigation deal properly with those
persons who have been responsible for the
leakage. e are just now concerned with
the moral of the re-examination. A number
of letters have appeared inthe press pointing
to the unfairness of the department in holding
the re-examination. There is also the cry
of the “slaughter of the innocents” We feel
hound to make some remarks on the spirit

underlying such letters, which have been
written by public men or by wmen in the
profession. 'We are alive to the fact that
the re-examination must be a strain on the
candidates, and it is quite likely that some
boys who knew nothing about the question
are also put to considerable inconvenience.
This consideration should be always kept in
mind by teachers, parents and mewmbers of
the Legislative Council. They must consi-
der it their duty to discourage the tendency
on the part of candidates to hunt for ques-
tions. It is not unknown that the previous
years candidates were able to get hold of
question papers and that the help of teachers
was easily obtained to prepare answers for
the difficult questions. Tt is painful to note
that a public man desires some consideration
to be shown to the candidates in the
southern districts since they were duped by
bogus papers. We should like to emphasise
the fua:b that the public examination is not
the occasion for sympathy or charity, Ifis
not the concern of the examiner to take into
consideration the poverty of the family or
the credulity of the candidate. He iscalled
upon to find out which candidate comes up
to the standard and the duty he is asked to
discharge is a sacred one. The department,
the teaching profession, and the public are
alike interested in seeing that. the public
examination is properly conducted and that
the merits of candidates ave fairly judged.
If the public had understood the situation
aright we shall not hear of the “slaughter
of the innocents™ and an appeal for sympathy
will not be made. Those who talk of the
slaughter of the innocents will do well to
study the results in the class examinations
We are all familiar with the pressure
broﬁght to bear upon the headmasters for
the promotion or for the selection of pupils,
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whose progress is very unsatisfactory, Itis
not the teacher or exawminer who is respon-
sible for the slanghter of the innocents. The
parents who do not listen to the advice of
teachers and who manage to get their boys
promoted or selected, are to blame. They
forget that the Board of examiners cannot
take extraneous things into consideration.
If pavents be really interested in the welfare
of their children they should satisfy them-
selves whether their children are up to the
mark. ‘Teachers and public men who arve
anxious that innozent boys should not be
inconvenienced, should take upon them-
selves the task of discouraging the tendency
on the part of pupils to be on the look-out
for “likely questions” and of warning them
of the serious consequences if they should
persist. If responsible men should take
such an attitude, the leakage of question
papers will be a thing of the past. We have
also to mention a word about mal-practice
in the hall. It is much to be regretted that
any case of malpractice should be possible
when the examination is conducted in
small Schools and when teachers themselves
are doing the work of invigilation. The
teaching profession should realise the res-
ponsible nature of the task entrusted into
its hands and should train the pupil on
proper lines so that he may never think of
doing the forbidden thing.

_ Look ahead.

The observations made by an “lixperienc-
ed head master” in the columns of the
Hindu (12, June) by way of reply to the
letter of “Kxpérienced Educationist” call
for some remarks. The “experienced head
master’’ seems to have been considerably
perturbed by the suggestion of the “Educa-~
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tionist” that the external public examination
should not be allowed to dominate the

Secondary school and that the abolition of
the same be immediately considered. The
“Educationist” is not alone in condemning
the external examination and, if he had
thought it necessary, he could have easily
quoted chapter and verse, from the speeches
and writings of eminent educationists and
public men to maintain his position. We
should invite the attention of the ‘“head-
master” to the extracts from the address of
Sir Michael Sadler which appeared in our
April issue. Hereis a passage regarding
examinations. ‘‘We, English, to-day, smell
pedantry in the atmosphere of examinations,
Therefore we want the present working of
examinations, in schools and colleges to be
enquired into scientifically and thoroughly
......... We feel that pedantry is the chief

peril and are uneasy lest pedantry should
put examinations which are useful servants
into a position of mastery—a mastery all
the more mischievous because impersonal and
The letter of the
“head-master” contains strong words but no
arguments which are likely to convince any
one of the soundness of his criticism. He
is begging the question when he says “I
frankly don’t understand this fear of a well-
conducted examination on the part of the so
called educationist”. The “experienced”
head master ought to have known that there
is intense dissatisfaction with the external
public examination and that as conducted
just now it does not serve the purpose for
which it is held. We do not know whether .
the head master does not consider it the pro-
vince of the educationist to raise a discussion
on the scope and principles of an external
examination.

L]

blind in social purpose.
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According to Sir Michael Sadler, exami-
nations may exist (1) to ac credit or (2) to
select or (3) to audit. “Accrediting means
declaring after a test that a man is qualified
to do a particular job.” The second
function consists in “selecting impartially
out of a field of candidates the most com-
petent applicants for some enviable post or
opportunity”. The third purpose is that of
evaluabing the efficiency of a school. Who
will think of contending that our 8. 8. 1, ¢,
public examination fulfils any or all of these
purposes. It does not declare the job for
which the pupil is fit. Nor can the success-
fal 8. 8. L. C. Certificate holder hope to get
admission into a college or public service
on the strength of his certificate. More
often, secondary school certificate holders
with indifferent records are definitely prefer-
red so that there is no purpose in selection
through a public examination. It is dan-
gerous to attempt to estimate the efficiency
of a school exclusively by the results in the
public examination. The efficiency of g
school depends upon a number of factors
such as (1) a qualified and contented staff
(2) adequate equipment, (3) careful inspec-
tion by competent persons, (4) carefyl
management and (5) enlightened public
opinion in the locality. The public examji-
nation may be & handy goading instrument
but it can never by itself promote the effi-
ciency of a school. All those who are con-
nected with education, especially secondary
education, know that in most of the schools
the conditions that promote efficiency do not
obtain. The running of the school ig g big
problem to the managing bodies who can
never command the resourses necessary to
pay the staff a decent salary or to provide the
school with suitable equipment. Conge-

quently examinations have been elevated to
a high place with the common consent of
the department, the teaching profession,
the manager and the public with the object
of maintaining the standard. Tiven the
teachers who ought to know better take a
F]elight in comparing the school averages.
How can the efficiently of one school be rea-
sonably compared with that of another when

the difference in point of equipment, staff and -

resources is great, Nothing is gained by

this comparison, The union has been urging
Hpc?n. the Government the necessity for the
revision of the grant-in-aid code on such
lines 50 as to enable the managing bodies t0
start the school properly and to purchase
the Decessary apparatus, Nothing has been
done 5o far hug yeb people want the schools
to be efficient and go on thinking they are
efficient, Thoge who are of the headmaster’s
Way of thinking, take it for granted thab
the quaV°11r&ble conditions must continue
to exist indefinitely, Tt appears natural t0
them that the external examination should be

alIOW(f:d t0 retain the unique position it DOW
oceupies to day,

T.he time has come for the teaching pro-
fession to sound a note of

: warning to the
public. If

it should think of serving the
CO}lntl‘y sincerely, it must make up its
mind o do what is natural, Tiet us 1ot
try to perpetuate the evil becanse we find

the 'PUb“c. indifferent. 1t is our duty t0
consider this problem in all its aspects an

to .enlighten the public with regard to the
legitimate Place of examinations. We do not
think it Decessary to say anything about what
the ‘headmaster’ has said regarding the class
examinations angd promotions ete. We do nob
know whether the ‘experienced head-master’
18 50 modest as to include even his school iB

)

&

the list of schools where class examinations
are, as pointed by him, conducted in a slip-
shod fashion and where promotions or lax.

. Physical Education.

The Beasley committee on Physical Edu-
cation observe that importance of games is not
realised by, among others, the teaching staff
of echools. It is not thatthe modern teacher
is not aware of the importance of games
in the building up of the future citizen.
There is on the one hand the parent who is
anxious that his boy should pass the exami-
nation and on the other the management
which judges the worth of teachers according
to the number of boys that come out suc-
cessful in the examinations. The position
of the teacher who has to exert every nerve
towards satisfying the parent as well as the
management is not such as to leave enthu-
siasin in him however much he may realise
the importance of games.

Again, another defect noted by the com-
mittee is that “nct enough time is devoted
by each pupil *to iphysical education.” This
charge cannot be said to be undeserved.
The changes in the 5.8.1.C. course published
very recently provided only one period a week
for physical education. This is indeed very
little and if the physique of our children
should improve, they shonld have at least 15
minutes devoted to the purpose everyday, as
the Beasley commbttee recommends.

Another recommendation of the Comumitte
is that each boy should compulsorily take
part in a game. And in doing so, they have
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not lost sight of the necessity for providing
more playing-fields and playgrounds. They
recommend that “all high schools contain-
ing 250 boys or more should have at least
five acres of land for playingfields and
playgrounds and that middle schools should
have not lsss than three acres.” They
therefore suggest that “Government should
give a generous grant of three quar-
ters or even the whole of the actual cost in
all cases ' where financial help is needed for
the acquisition of play grounds and playing
fields.

Regarding physical training instructors,
the Committee insist upon a good general
qualification and sound physical training.
A decent scale of salary is suggested for sach
trained instructors.

As the adoption of these recommendations
would involve expenditure of money on the
part of schools, the committee suggest that
in addition to an increase of school fees the
Government should also come forward with
generous grants for these purposes.

It is the opinion of the Committee that
Health Instruction ““ should be given during
school hours by the Physical Training
Iustructor and others specially qualified and
that it should be onz of the subjects of the
school Curricalum.”

The report, we believe, is now under the
consideration of the authorities and we hope
that ways and means will be found for the
adoption of the rcccommendations in toto,

We regreat the unavoidable delay in
noticing the report in our columns,
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TOPICS FROM

Danger of Teaching too many things,

We are obliged to the lindu for the following
extract from the Literary Digest .——

Do not teach too many subjects. What vou
teach teach thoroughly. These should be the firgh
two commandments in any modern scheme of
education, asserts A. N. Whitehead, the 1distin.
guished British Philosopher and mathematician
who is at present lecturing at Harvard.
command ments are emphasized and elahoratad
in a volume entitled "The Aims of Edueation,”
soon to be published by the Macemillan Compn,n,y
excerpts from which we find in 7)., New
Republic (New York). Too long, in the opinion
of Dr. Whitehead, has “general education”
consisted of “seraps of a large number of dis-
oconnected subjects.” Rducation, to be useful
must stimulate the mind to its own acbivity’
must spur the individual on to the completion
-of his own culbure. In the words of the distin-
guished English savant :

“Culture i3 activity of thought, ang recep-
tiveness to beauty, and humane feeling. Secraps
of information have nothing todo wigh it, A
merely well informed man is she mogg useless
bore on God’s earth. What we should ajm ab
producing is men who possess both culture and
expert knowledge in some gpscial direction.
Their expert knowledge will give them the
ground to start from and their culture wi|] lead
them as deep as philosophy and as high ag art,
We have to remember that the valuable in-
tellectual development is self—development, and
that it mostly takes place hetween the ages of
sixteen and thirty. As to raining, the most
important parvt is given by mothers before the
age of twelve. A saying due to Arehbishop

. Temple illustrates my meaning. Surprise was
expressed at the success in after-life of g man
who as aboy at Rugby had heen somewhaé
undistinguished. He answered. ‘It is not what
they are at eighteen, it is whag they becoma
afterward that matters.’

“Intraining a child to activity of thought
above all things we must beware of what | will
call ‘inert ideas'—that is to say, ldeas that are
merely received into the mind without
utilized, or test, or tested, or thrown into
combinations.”

“The result of teaching small parts of g large
number of subjects is the passive reception of
disconnected ideas,” warns Dr. Whitshead,
" Education for self-education must stimulate
to activity. True education does not consist of
passive receptivity, Subjects may be few, byt

These

being
fresh
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ain ideas which are introduced
ducation he fow and important,
possible, - 0 tl,“'OWH into every comhipntion
0. The Clllld s]]()ul(] maka thom hisown
ang shou}d understand theiy application here
%‘?Oliot\l‘ie] r:' b?le Ell‘c.um.qt;mcog (?f hiy :1017.1111,1 life.
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events Whilc? understanding of that stroam of
his life...... []> g?ufs through  his lifo, . which is
is usefyl B&}’%?Us Sheerat an education which
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urges b ss}fi.le 1Vlmllty ol current currienla,
ing - Whlkehead:  The airy path of glitter-
& Boneralizations dogg not lead to learning.
?‘ concludeg hig Tlea :
tionT};?(f tlls %ll.ly One subjoct-matter for educa-
Instéad o tlln' IS‘hlfe In all its manifestation.
Algobra 1y 118 Slr_lgle uniby, wo offer children—
l'VhfrorIn' lglp \Vhlch' nothing follows ; Geomet-
A not‘;\], 'lchfnothmg follows ; Seiance, from
nothins folllmg ?HOWS v History, from which
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N tl]s Home Work Necessary ?
Ab the annuy] i i NLas-
ters’ Association Tosting of tho Assistant Mas

Times Erlucatio;ia‘;p 1‘2‘?‘3 ;LZ col-l-eapoln/]efnt;lin t‘:he;
res‘olution Was carried ;Lp oment, the following
Om\zlrg:i]?ﬂ;gu;i‘rf the value and nocessity of
restrictions of Cl&sse?vrfyl?f' study free fl-cl,m.thg
In amount gyg » 16 should be limite

definit ;
. el 7 §) - i On(!
the varioug subjects Y apportioned among

Ib' is good to find
official ang serioug ¢
omework, for they

c 1‘ . M
b:)ly;e;lrgd()fgil:'?se)a‘s}ness among parents (and among
Sinesg which hma )lout € for itost on” the surfaca
oongion et i;;s )ee‘n manifest on the surface
work gLy tlspoi?ndlc attacks upon home-
and, mogt v he r0ss, at parents’ meetings,
) St vehemently, ip private discussions.

& professional body taking
O8utzance of the question o
e hag been g strong undet-
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There seoms to be among pa]'ents, and ptherg,
an impression that the teaching profesqlo_n' is
apt to adopt a contemptuous orv suparcxlmus
attitnde whenever anv  proposals for the aboli-
tion or amelioration of ‘nome\vorl;. are mooted,
and the Assistant Masters’ resolubion should rve-
assure them. ‘

The resolution incorporates one of thg main
props relied upon in any cefence of l)c?rne-
work. It is, its df}fcnders contend, a valu-
able and necessary means of st‘t,ld_\",‘frce from
the restrictions of eclass work!” “Lhab home-
work is vuluable may, perhaps, he couchded
at oncoe, provided {«0) that the home copdltlons
arve such that the work may be done in com-
fort and quieb; (1) that class work must of.
necessity ocenpy the }Vh_ole of school hOlll‘bj ;
and {(¢) that the ehild is in gnod Lho;xlbh mxd. is
not overburdened with.too grews or too d_uu:
cult a sask. Whether it ean be cm)ce_zded th;yu
it {s noce:sary is quite wnother question. ' Is it
pecessary as an inevitublo p;wt} o't( EL' c.mtlld‘z
training, or Is if nezessary sumbiy 10 order tha
examinations be passed 7

Here we move ab once to a ssconid gl'gtlxw'x‘erlt
advanced in defence of ho;ne\vor‘k by its (.](‘ﬂer-].
ders : that the syllabus for the scnp(‘)l ce_r.t,lflc:{.te
examinabion caunob be sovered \\.'113;10ut its aid.
The validity of this araument abviously depends
upon the premize that the s_\fllwbus}fo% ‘tl.]le
school cerbiticate CX:L!nl‘.ll:Ltl()n 13})9}'4)}1{1 t(‘m 10.L.(,;1
of queshion, a premise few poopie ‘.VII‘ \ ? tpél(_
paved to acceph. In thelv third m;‘;u‘ma‘n 113
delenders of homework are upon surov ﬁ}ogm‘,
when they daclave thab iu all sphool work t;{mg
is a certain amount of ]‘G]?Stlthh and \\loL\m'{,
of exercises to ha douo \v.h.mh ca‘n' W.»sl} )8 clzt%t
ried on withoub suporvision, }\'111011 er]e‘e:ww
would be waste of a toacher's time to supery JTO,
When a teacher hus trughs :m@ e.s.;pl;unod,f )
pupil must practise and mam(?nzeI if ‘the lealv\iu‘
is to be thoroughly le;u'nt'; cieur.y,. a te‘le}].all
can ba of more use tegchmg o[gawﬂhe‘re while
this routine, habib-forming work is being dgne,
or, as is the cass leb the moemorizing m})d .pmlc-
tising be saved for ths evenings, so ¢ 1;}1;}@ 18
whole day can b pressryad .for the.zmrwhhlo.n
of new knowledge and sk)}l. Again, Lhereﬂ is
work of a different typo which can he senwlor
home preparation ; it is good, say the dolenders
of homework, that every now and then boys ‘:mr]
girls should have problems and new  matter
demanding initiative and resource to‘tznekl(_) ua-
aided. Here is an opportuaiby for the training
of character ; such work demands persever‘anf??,
restraint from cinemz;s, games and othal.m.«,-
tractions, and the putting forth of concentrated

mental effort.

Another argument of a different character is
pub forward when the defenders of homework
suggest that after tea is a suitable time for
cerebration.  The pupils’ powers have flagged us
a result of what has been, for them, a long
working day, but after the jonrney home and
the stimulating effect of food and drink the
mind begins again to work at high pressure, and
notably good results will ensue. It might be
added also that workreturned to after an inter-
val sprivgs more readily to the mind.

The arguinents against homework are more
numerous, but porhaps for the most part not so
general in their application as those advanced
in its defence. It is for the reader to decide
whether their cumulative effect is greater or
less. DPsychologists will argue that for growing
chilidren & five-and-a-half-hour working day is
quite sufficient ; socially-minded parents will
say that o child’s educaticn does not consish
entirely of schooling, and that the evenings
should be reserved for family intercourse and
for gaining a knowledge of the outside world,
This latter argument would be a great deal
stronger if all such parents remembered that
one of the primary needs of growing children
is a long night's sleep. Parents whose chil-
dren have a loug way to travel to and from
school may with reason, however, com-
plain that homework prevents them from en-
Joing the amenities of family life. In poor
homes and in homes where there are younger
children it is often almost impossible for a boy
or givl to find a quict place in  which to work,
The mother, who is also the general servant of
thie home, quite reasonably complains at having
to prepare two teas, one for the children, in
order that homowork may be done before bed-
time, and another for the husband when he re-
turns later from work.

Bubt undoubtedly the most serious complaing
lovelled against homework iz that it involves
far too great a strain upon delicate, backward,
or conscientious children, a strain which in not
a few cases entalls grave consequences. One
need gono farther than a list of extracts from g
recent mnewspaper correspondence to discover
such statements as * Homework is a nightly
curse in thousands of homes and a cause of
nerve trouble, sleeplessness, and family fric-
tion.” "I calculate that these pupils ave tied to
their school in one way or ancther for nearly
70 hours a week-” Any teacher who has made
anybhbing of a study of homework can supple-
ment these statements from personal experience,
Tixternal examinations ave, of course, at the root
of the trouble, and one correspondent puts the
case for the parent (and the teacher and the
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child) succinetly when he says:—"I{ the
examinations are of such a standard that success
in them involves several years of systematic
overworking, then the proper course is not to
pile on the homework, but to work for a com-
plete remodelling of the examination system.”
Not only does preparation for the school certi-
ficate examination (with the consequens require-
ment of nightly homework) hegin in the first
year of many secondary school courses, but it is
becoming increasingly the practice to set homae-
work to children of junior. school age in ordor
to bring them up to the standard necessary for

gaining the coveted free places in secondary
schools.”

That there is a case for more equitable distri-
bution of homework few will he inelined to
deny. Isthere a case for its aholition ¢ Arve
the avil effects of homowork greater or less than
its advantages? Will an overhaul of the system
meet the case, or has the time come for the dis-
appearance of homework altogether ? We
opght ta ask ourselves all these questions, our
aim being not the convenience of schools, but
the progress and welfave of the childyen.

The pressure of examination is an accidental
feature of the utmost importance in a present
discussion of homework, but one which evident-
ly it is not impossible to remove. Teaching
technique in general is not, and will not be for
many years, equal to the task of passiung ths
generality of boys and girls through the schoonl
cerbificate examination at the age of 16 withous
its aid ; in a few rare cases methods may be im-
proved so that it is possible, but these cases will
remain the exceptions and not the rule. Bug
suppose examination pressureto bo lightened,
would there still be danger in home-work ?
Even in existing circumstances it may safely be
said that the physical health of most boys is
not impaired by it ; boys have a very capable
gpirit of resistance to overpressure, a powar of
inertia that is equal to most demands. A
minority, however, undoubtedly do suffer, and
it is notable that the boys who suffer from
sleeplessness, sleep- walking and talking, nerves
and bhad temper, are frequently nowhere near
taking the school certificate examination. They
are pre-adolescents, or in the early stages of
adolescence. Girls admittedly suffer more
geverely in health than boys from homework,
because of their greater conscientiousness and

and girls, it may bs argued—and this is the
question which really needs investigition—
may suffor mentully and spiritually because
of the narrowing effect of concentration upon
school tasks, similar to those which have
occupied the whole day, when other oppor-

tunities of more all-round development are
at hand,

This brings us tothe social aspect of the
question. Iifty years agothe boy (or more
rarely the girl) who wished to *‘ get on in life,”
or to roalize some ambition even more lofty,
betook himself to his books and worked early
and lato at them. Hard work during the day
and study at night were the only means of
advancement. The value of hard work is to-day
by no meuns diminished but that of solitary
and unassisted study undoubtedly is. Modern
science has brought all, that is choice in liter-
abure, in arh, in music, in kuowledge of all
kinds, into our homes ; we have but to accept it.
The eolossal speeding up of means of transport
and the literally enormous extension of travel-
ling facilities have made the world so accessible
that second-hand knowledge (for such most
book-learning is) may bo largely replaced by
first-hand knowledge. Innumerable educational
facilities are available for cur children of

“which their fathers and mothers knew nothing.

The world is becoming intensely more so-
mglized, and the schools themselves recognize
thts. by gathering together their pupils into
sociebies of every deseription. These societies,
leb us remember, as a rule meet after school,

thug further curtailing the hours available for
homework.

In face of all that the modern world has to
offer—and it will offer more and more as time
goes on—can the claims of homework to an
hour or more of every evening he pressed ? We
are extending our control into the sphare of the
home when we insist upon school tasks being
prepared thgrm and those tasks must be of very
high educational value if we are to jusbify such
an encroachment. They must be not only
mind-developing but character-forming. They
muss pe of more value than the social influences
ko which the child would otherwise be subjected.
Mosb of all, they must be such that they do not
Interfore with his inalienable right—so often
forgotten—to absolutely {ree time, to time in

whiqh to be idle, time in which ha may look in-
o his soul.
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The world federation of Education
Association

“Gieneva, Switzerland July 25 to August
3, will be the Mecca for thousands of teachers
from all parts of the world. Here educationists
of all types will have a chance to meet their
fellow workers and discuss their problems
together,” writes Augustus O. Thomas, Presi-
dent of the W. F. 0. A. in the current issue of
the News Bulletin of the Federation. Many
men and women of international renown and
gorvice will appear on the program; among
them, are Dr. Alfred Zimmern, director of the
educational work of the League of Natxons,.and
Sir Gilbert Murray, president of the committee
on intellectual corporation.

Some of the interesting features of the Geneva
Conference are the Festival by M. Jaques
Daleroze, the exhibit of pedagogical material
and children’s best loved books .from all lands,
The Herman Jordon Committees; Special
receptions and the Swiss National Fete day.

It is desired that every person who attends
should make it a point not only to receive
something of definite benefit from the conference
but to make his contribution as well.

Groups and Divisions of the Conference.
1) Parent, Teacher, Home and SchooI:
((2)) Health Education, (3) Iiducational

fts.
crf&) MTeachers associations and the Inter-

national aspects of school adminisbration. (5)
International Cooperation and good will. 6)
Preparation of Teachers for International good-

il . _
Wl(7) Tatroduction of International goodwill

and International Co-operation in schools.
(8) Behaviour. The Problem child.
(9) Rural Life and Rural Education.
(10) The Pre-school child.
(11) Social adjustment through education.
(12) BEducation—The Press and Publicity.
(13) The internatioval aspect of Library
Seience.
(14) From School to Labour.

(15) Elementary Education.
(16) Secondary Education.

Herman Jordon Committees.

Committee No. 1, Education for Peace.
" Noc. 2. Teaching of History and
Patriotism
" No. 3. International Athletic sport
and International Relations of

youth.

. No. 4. Military Iducation and
Preparedness,

" No. 5. General Machinery for

International co-operation,

Messrs. R. Janardhanam Naidu, B.A, L.T.,
D.E, Oxon, joint Secretary ©. I. T. U. and V.N.
Sharma, B.A.B.T., National Theosophical School
and College, Adyar represent the S.L.T.U. at
the Conference. Others, desirous of attending
should write through the secy of the A.LF.T.A,
to Miss Constance Morley of the Internabional
Burean of education.

New Education Fellowship Conference.

The New Education F¥ellowship, an in
ternational organisation of teachers and parents
in all parts of the wored is holding its 5th
biennial conference at Iilisnore, the famous
scene of Hamlet near Copehagen from 8th to
21st August, 1929. The beautiful Kronborg
castle overlooking the sea will be the head-
quarters of the conference.

Among the speakers for the conference are the
following :—Prof. J. Piaget (Geneva), Prof. J.
Cizek, (Vienna), Dr. M. Montessori, Prof. Percy
Nunn (London Day Training College), Prof
G. J. Thomson, Prof W, Boyd, Dr. H. Rugg,
Miss Helen Pankhurst, Dr. O. Decroly, Dr.
Adolphe Ferriere, Dr. Pfister, Dr. Ramp, Prof.
K. Lewin, Prof. Pieron, Hen H. Begtrup, Dr. B.
Kaper, Dr. Elisabeth Rotten, Rabindranath
Tagore (Health Permitting). In addition to a
daily lecture delivered to the whole conference
there will be study and discussion groups and
courses each in shavge of a well-known leader,

Outside of the regular groups and courses, a
special study will be made of the Danish Folk
High Schools. There will be an exhibition
ropresenting Scandinavian culbure and school
work as well as an exhibition of educational
apparatus frem different countries.

The Educational Workers Camp,

.

o angeri
: ) .
the greater strain of puberty. But both boys * 3 88 ggl‘}?ﬁ;gﬁa‘%ﬁsrsxtes The Indian section of ithe New Iducation
(19) Iliteracy. . Fellowship was responsible for an interesting .
. (20) The International aspect of Geography.  camp arranged abt Kangeri, near Bangalore
(21) Handicapped and gifted children. City The Gurukula Ashram, amidst very
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picturesque surroundings with o biny piver
practically encireling, it was the seat of lglﬂl
camp, to which reprosontatives from Blll'nl‘]'bo
Bengal, Hyderabad, Mysore and Madras ]l'LL(i
come. The camp was openod by Dewan .Bmhi

dur K. S, Chandrasckara Alyar, Retired C(h'LLE
Judg.e, Mysore, who said in the course, his lef
opening address: * while nearly every p:u"t of f.lo
civilized world has been mukiﬁ;{ great ad \“m;}:e
as well in the aims and ideals as i tho Illelilxr)t\]’%
zm@ machinery of insbruction, Indiy heLs‘ 1'3.S
malned more or less unprogressive under a ridid
system organised muainly on intolleetyyl line: ;
system In which learning s iusu!'ficioﬁﬂ¢
related to.tho requirements of life.” 1l pleadeg
fgl‘_regar(}mg education as g Preparation fop
citizenship and said that just  ag English
barents take pride in bringing up thaiy sons s

Englishmen” so should it ha amatuer of plA'id(

nay a matter of eonscience for parents in [ml?-,
to train their children to he true am[‘rrooflb
In(}ian% instead of heing merely colouﬁnblé
imitations of western men and wm;mn
sedulous apes of foreign  ways and att'y
tudes.’ -

———

The delosat.
e %d(:n‘ogifat.\, made valuablg contributions in
]‘;X.l,gl{vciib diseussions that yook place  re:
M“‘”u"”ib(‘llon, lu;})ur;utmn and Liifo, and N-LLionai
Josthitance On tle 9] 6 ) o
. : e 36 May, Dy Fadis
r]]l)llbltltell & discussion on ‘f_ho-\,ll)lof_ Wadia,
. ; A b
Toachers and Sho Tl g Carents, the
the need foy 2log Hink. e Inid siross on
teachor anq ti?;mor vo-oporation hetwesn the
. ! 2 barent, po: g} ;
MONion el ¢ g » rer tho ehildren and
from )11’)5(10;]!]0 ‘\:Lhm”o assistance to o dorilxb'ol(}
Sveh Al vaba .
mind :m(? t;]o Golysts i knowing the ehild
Tnowla! e fluences oy i A inEiat
nowledge of home weqee Al inthnate
appreciation of g t (,o]ndltxonq, and a proper
e 6 teacher's off
sary, for th : 5 olforts aro neces-
) e mnorm; o3
wind.  In ghe ]81]1:;“ growth of tho ehild
e 3 (quest; Al
pared sp ag _ . 1onnalre was pro-
“O‘Ol’el‘ahiorfo feltl}rhhie bhe teachors ol)(:a,inltilfe
The delegy LO 10 Darent an vy versa
Bubes prosent pount J o
rabe section ¢ oo resolvad to form ‘
T, on eallerd the I e Skt 1 & SCpa-
dducation J}‘G“o\vq] i . ecsion of the NG\V
President and Mll D I%\'th Prof. Wadia as
. . amachand,,
(xm‘uku.la and Prof, Bam);y‘e Chd'n/(h‘m’ of the
secretaries, The - [, iee of Mymensingh ag
oflicial organ of e - RChAYVA " il be. gl
with Prot‘aLWO the New Bduesbion Followsl o
- Wadia ag the Lditor-in chi f wship
“ti-clier,

REVIEWS

“ADVENTURES OF LINULORATION " opy
8. Sir John Scott Kolti, T.I.». and Samuel
Carter Gilmour, IR.G.s., Pablished hy (}erii':fq
Philip and Son, T6d., Tiondon. Represontad T;l
India by Messrs. Longmans Green and Co ,‘htrl.

The authors have sat hefore themselves the
task of writing six books on Adventures of ]']\:
plovation. The first three hooks have haen :Olllt;
for veview, three more are in preparatlion. )

Book I. Finding the Continents. Price
1sh. 64d.

Booikk II. Central anl Seutl A
1sh. 8d. 1 Ameriea.

Book III. Asia: 1sh 104
. The other three hools will be aboyg Africa’

Australia  and Newzealund’ and ‘Nort(h
America’,

The aim of the authors is to give pupils an
idea of some ol the main steps by which kn\ow-
ledge has heen gained, first of the world as a
whole and then of the separate contineni;s (L)be.
side Europe.

Geography which has till recontly heen the
Cinderella of the subjects of the Indian CUrKi-
cula of studics has now been exalted to the
rank of an ‘A’ Groap subject. Geographers
Geosophists as they like to call themselves, are

never tired of i
‘ expabiating
é)foxt:mco of Geog"m;ﬂn‘ o
Scx]e Lrolchmquo of tezmhirif; h
wol booly caleulate] ta

rest i n (;'rgog

o 10 use and in-
Vhile literature on
as outgrown itg use,
O Tousa an achive ;
: faphy are. ; ] Adimitheg oo
et Bocls ‘ojn »Ez}l{el it \glell be admitted, still
Sl ng NS Alorabion and y; \
o ':ttf:] Proseng preseribod forlsiz‘;e)lly'
ot of‘ mengzom;:xm too many of t}lxe}(%u?i
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A NEW COURSE OF ENGLISH COMPOSITION,
by E.J. Kenny. University of Liondon Press.
(Local Agents) Messrs. Longmans Green and
Co. Ltd. Price 2sh. 6d.

Tnspite of the fact that a large number of
hours are set apart for the study ol English in
our schools, the complaint is steadily growing
that our boys are making very slow progress in
English. The defect was always attributed toan
absence of a proper correlation betwesn Gram-
mar and Composition. Mr. Kenny has wonder-
fully succeeded to bring about such a correlation
in this book. As Mr. Ballard says in his intro-
duetion, * the book embodies the thought and
labour of a life time., The materials of which
it is built have been carefully gathered and
sifted and tested ; and the survivors appear as
exercises in this book.” Itis therefore bound
to bevery useful tothe pupilsin the upper
forms of our Secondary School. Further, the
book is so planned that boys can even work
individually. A refreshing feature of the book
is the inclusion of a section on Humour.
According to Mr. Ballard, there was always
fun.~—fine, wholesome fun in Mr. Kenny's
gehool. Andthere is a lob of fun in this book

also:

SPOKEN ENGLISH SERIES by Mr. Martin,
Published by Cooper and Sons, Bombay. These
geven small readers! supply according to the

author's preface the real necessity of giving out
pupils with a good sample of correct and idio-
matic English. The ‘direct method’ of teaching
foreign languages emphasises the use of oral
conversation as the hest method of learning &
foreign language. The readers uuder review
deal with a large number of ‘every-day doings
and interests’ and they may be expected to sup-
ply to Indian pupils a more orless correct im-
pression of the life of young pupils in England.
Such knowledge is certainly useful. Though
the readers, being only readers, cannot take
the placs of oral composition lessons, yebt the
nature of the topies dealt with in these readers
is such as to abtract the attention of young
pupils and as such they will serve as a useful
set for supplementary reading for our boys.

Books Received from Messrs. Alliance Co.,
Mylapore.

Bhavata Saram. (Abridged Edition)

uTe) UTESib.

SCFrayt Paeralar arorw,

CsFag rreygwr,

LIS ure) FTwrwemrs,

Pancharatnam (Telugu also available),

apenraps alguib,

Fagwr,

UT&a EFTIW,

Swéaper FEssmEs ar,

A Guide to Fssay writing and Translation.

rnrp——

OUR LETTER BOX

Andhra University and Commercial Teachers.

All bonafid® $eachers who have been employed
as teachers, for at least three years in a recog-
nised school or college are permitted to sit
for the Andhra University Examinations as
non-collegiate students, under Section 5 of
Chapter XXII of the Andra University Code.
‘Thus Matriculates and S8.S.L..C, holders declared
eligible to the University course can sit for the
intermediate Examination in Arts, Intermedi-
ates to the B.A. degree Examination and gradu-
ates to the B.Ed. Examination if they have
secondary grade Teacher’'s Training Certificaties,
Pandits can however appear for the Vidwan and
Siromani Examinations without the production
of any training certificate., But there is a
third class of teachers wviz., the Commercial
Teachers of High Schools who are mostly Matri-
culates or 8. 8. L. C. holders and they are nob
required by the government to undergo Second-
ary Grade Teachers Training. The Educational

Department holds separate examinations for

]

them called the Technical Teachers Certificate
Examinations and issues certificates to success-
ful candidates. Commerecial Teachers holding
these certificates are treated as bonafide teachers
and allowed all the privileges and status of
other trained teachers such as admission fo
Government Provident Fund for teachers and
distribution of Special Teaching grant, which
are intended for bonafide teachers only, whila
they are also appointed as Examiners snd Assis-
tant Hxaminers,

But the Andhra University authoritiestseem to
draw a line of distinction between bonafide tea-
chers holding Technical Teachers’ Cestificates and
bona fide teachers holding Secondary grade Train-
ing Certificates. The Registrar of the University
has been kind enough to communicate that * the
rules governing exemptions do not admit such
Certificates (Technical Teachers’ Certificates)
for recognition as sufficient qualification for-

purposes of admission to the intermediate Exa-
mination.” Hence commercial teachers holding
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the formor cortificates are not entitlad to
seek exemphion under that section and the
rules made thereunder, unless they hold
Secondary Grade Training Certifleates, and this
is an impossibility ; for, none of the eommercial
teachers aver cared to undergo the “ unwanted '
Secondary grade Training nor is it passible for
them now to do so, and then put in a fresh ser-
vice of three years as teachers. The effect of thig
interpretation of the said section and rules is, to
ban all commaercial teachers {rom seeking thig
privilege which ig intended [or all teachers alike.

This grievance had been considered ab length
at a general body moeting of the Kistna District
Teachers Guild held in January last at Bezwada
and the following resolufion had been passed
unanimously, —

“The Guild heveby resolves that Commercial
Teachers employed in High Schools who have
pub in a service of at least threc years after pas-
sing the Technical Teachers’ Certificate Hxami-
nations and after a lapse of two years from the
date of passing the Matriculation Examination
ot other equivalent thereto, shall also be granted
exempbion from the production of attendance
carkificates, under Section 5 of Chapter, XXII
of the Andhra University Cods, to sit for the
Intermediate Examination in Arts.”

I commend this resolution for the approval
of the Andhra University Senate and Syndicate
and request those bodies to rectify the injustice
done to commercial teachers.

Commercial subjects like Book-keeping, Bank"
ing and Commetcial Geography have heen opened
in the Arts course of this Universiby and the
Intermediate Esgamination in Arts with
commercial subjects ag special subjects is going
to be conducted for the first time in March 1930,
Special importance has also been given to com-
mercial subjects in the revised scheme of

5.8 L.C. Cowrse, All the commereial toachars

I the University aren do not come to mord
than a fow dozeng (at the rato of one or very
raroly two per oach Iligh School in which there
z.}rle commerpial subjects), and thove is no foar
v %té ‘they will thod the university oymninubion
ontres with thsir presence. Many of them are
ex~stt‘1dents of the Calicut School of Comnerce
a'rid,l(lovermnent Institute of Commoree, Madras,
Evelrls ?HS%Y;IB of t.hem are complete Diploma hol-
dors amiznéxgmmce. Whatever might have 1)09_n
o pa;t “.] i aéx_d dono to comnmercial toachers in
bho b 't;,' 18 bime thz.l.t thoy should be given due
w0 ‘thl(ll_XOtl i_md pormitbed to sit {or the next In-
13e;mTeO l;l;fetl;n Arts Exmni'nation as non-collogia-
tioﬁ o (31:, 03 t}‘fle technical Dleaof the produe-
hon o a Secon minm(le Training Certificate in
18 placo of ’I.‘echmcwl Toachors’ Certiticate and
thgr_@by deprive those handful of teachers of the
prlyllege .of Progress in their own line of edu-
cation whilg according the said privilege to the
rest of tl}p teachers and Pundits is to acrea,t‘.e &
class of “Untouchables” among teachers. All
the stress that is being laid on Commercin:l and
Technlcml' Education by thig University amounts
to preaching Sgrmons on the Mount without an
ounce of_ practice. I most earnestly request the
University authorities and especially senators
to take up the cause of thig small minorig %
teachers and redress their grievance in timS; t?o

enable them to sit for the comin Inter i
Examination in Arts. & ermodiate

D. R. K. BRAHMASASTRY,
Govt. Diploma holder in
Commerce & Commercial Teacher
S. V. G. K. High School,
Punadipadu,
Kankipadu, *
Kistna Dt.,
24th April 29,

———

THE MADRAS PROVINCIAL TEACHER-
MANAGERS’ ASSOCIATION.

A meeting of the Association was held las$
evening at 5 P. M., in the Sunduravall@th.aya,r_
ammal Blementary Girls’ School, Triplicane,
when Mr. A. C. Balasundara Nayakar, B. A,
1. T., Member of the Madras District LEdu-
cational Council, presided. Messrs. 5. R. Raghu-
nathan Member, Salem D. _E. .C., T. B. Varada-
chariar, K. Ramanujam Pillai, M. A. Nitya-
nanda Mudaliar and T. Sanjeevi Mudaliar,
Members of the Madras D. E. C. and Anna-
swami Nayakar of Chingleput Dt. were among
those present,

The statement of objects and roason
y asong of the
New.EIementa.ry Education Bill wag carefully
considered {Lnd' the following resolutions were
adopf:ed unanimously after protracted dis-
cussion :—
L. That this Meeting declares that the New
Elqmentary Lducation Bill is the most re-
acthaary one and will, if passed into law, retard
congnde_ra.hly the progress of Llementary Rdu-
cabion in this Province,
2. That thie Moeting is of opinion that the
provisions of the Madrag Flg=---+- - T Awankinn

3
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Act, 1920, would be quite sufficient to secure
within a reasonable period ol time Free and
Compulsory Llemeatary Iiducation for all boys
and girls of gchool-age in the Presidency of
Madras with the addition of the powers Sf)ugl)t
to be invested by the New Bill in the School
Committees of the Liocal authorities.

3. That this meeting is of opinion that the
failure of the District Tducational C_ounm!s is
due to the overwhelming representation given
to the local bodies on these Councils and this

fact itself is a conclusive proof to show

the incapacity of the local authorities or its
school committees to be in charge of Illementary

Education.

4. That this Meeting is of opinion tha..t the
District Educational Councils should consist of
representatives of teachers, tea.cher:mana,gers,
managers of aided schqols, E@uca‘tlomsts and of
organisations working 1n the field of @lementmy
T ducation, to the extent of at least 75 per cent
of the total strength.

5. That this Meeting regards the statement
in the Statement of Ohjects and Reasons of the
New Bill “the experience gained by the
Madras Blementary Education Act of 1920 had
shown that the agency most fitted to consider
applications for the recognition is the Edu-
cational Department’” is entirely unfounded
and unwarranted.

6. That this Meeting requests the Government
to invite the opinions of the Madras Provineial
Teacher-Managers’ Association, M. Ji. Teachers’
Agsociation, The South India Teachers’
Union and the various District Educational
Councils in the Province,on the New Elementary
Education Bill as amended by the Select Com-
mittee before introducing the same in the Local
Legislative Council.

K. RAMANUJAM PILLAI,
Secretary,

Provincial Teacher-Managers' Association.
Madras, 12—6—1929,
Station : Royapuram.

51, Venkatachellan Naick St.

THE SOUTH INDIA TEACHERS' UNION

A public meeting convened under the auspices
of the South India Teachers’ Union was held
ander the presidency of Mr. s, K. l’egnaqal-a,.
yana Aiyar at 5 P M. on Saturday the 22nd inst.
in the Hindu High School, 'Pr{l)llcane, yto
concert measures in connecbion with the oth,
Sassion of the All India Fedeiation of Teachers
Associations. The meebing was a‘qtended by
representabives from Kurnool, Chittore, Bez-
wada, South Arcot, North Arcot, Salem and
Coimbatore and also by a large number qf
teachers from the city of Madras. Thg Presi-
dent explained the purpose for which the
meebing was convened and state('i thab thq
Tixecutive Board of the South India Teachers
Union had met that morning and had formu-
lated definite proposals regarding the Conference
and other matters. He then called upon the
Secretary to place the proposals of the _Boa,rd
before the meeting. The following resolubions of
the Iixecutive Board were then passed :—

I. Resolved that an invitation be extended
to the All India Federation of Teachers’
Associations to hold its 5th Conference ab
Madras in the Christmas week.

II. Thata Reception Committee be constitut-
od to conduct the Conference.

111, That the membership of the Reception
Committee be thirown open to:—

1. All affiliated Teachers’ Associations.
2. Individual teachers whethetr mem-
bers of the South India Teachers’
Union or not.
Educational Institutions.
Managing bodies.
LEducational Associations not affili-
ated to the South India Teachers’
Union.

6. Iiducationists,

7. Sympathisers (Individuals and In-

stitutions).

IV. (a) That the following be the minimum
fes of subscription for membership of the
Raception Committes.

Afiiliated teachers’ Associations.

Colteges and High Schools

Middle Schools and Higher Elementary
Schools o D

(IZach Associaiton to nominate a re-
presentative to the Reception Committee.)

Cup 0

Rs. 10

Individual members (Teachers) )
(b) Educational Institutions,
Colleges and High Schools «e 10 -
Middle schools and Higher Elementary
Schools e 5

(Each institution to nominate a repra-
sentative to the Reception Committee.)
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(¢) Educational Associations not Rs.

affiliated to the S.I.7.0.

Provinzial organisations ... 10

Others 5
(d) Managers, sympathisers, ¥du-

cationists . 10

(e) Affiliated associations not attached
to any 1iducational institution ... 20

N.B. Any person paying & minimum fee of
Rs. 25 will be a Patron.

V. Resolved that arrangements be made for
holding an Educational IExhibition in connec-
tion with the Federation Conferanco.

VI. That the Annual Provincial Conference
of the S.LT.U. be held at Madras in the
Christmas Week and that the Conference
should meet for one day.

VII. Resolved that the District Guilds be
invited to offer suggestions if any, regarding
the alterations in the rules of the 8.I.T.U. and
that a Committee consisting of Messrs. S. K.
Yegunanarayana Aiyar, R. Srinivasa Iyengar
K. 8. Chengalvarayan, C. 8. Rangaswami
Iyengar and M. S. Sabhesan (convener) be
appointed to go through the suggestions recei-
ved from the guilds and to submit their report
before the end of September "29.

VIII (a) Resolved that IRefresher courses
(Training courses for Teachers) in Geography and
Biology be held at Rajamundry, Madras, Trichi-
nopoly, Tinnevelly and Tellichery or Palghat,
during the Dhasara (or Michaelmas) holidays
and that the Government be requested to help
the Union by awarding liberal grants to meat
the necessary expenditure and by permitting
sucl of tho officers of the department as may be
required to take part in the lecturing work
and to use such apparatus in the Government
insbitutions as may be necessary.

IX. Resolved that the notification of news
and activities regarding Tho South India
Teachers’ Union in The South Indian

eacher be regarded as suflicient notico o
Teach_ers’ Association and that every affiliated
Association be requested to subscribe at least
for one copy without delay. ‘

A resqlution that the members who were
present in the hall and who were wllling to
become members of the Reception Committes do

constitute the Reception Committee with power
to add, was moved and carried.

A proposition that Raja Sir Annamalai
Chettiar be raquested to accept the Chaivmanship
of the Reception Committee was moved and un-
animously carried.

The following were elected secretaries :—
Mr. M. S. Sabhesan.
» Janardhana Naidu,
» C. 8. Rama Iyah.
» G. Srinivasachari.
»w A, K. Krishnaswami Iyer.
., Voadanta Desikan

Mr. 8. K. Yognanarayana Aiyar was elected
ag the Vice-Chairman of the Reception Commis-
tee and Mr. Kotiswaran, was elected Treasurer.

A_Working Committee consisting of the Vice-
Chairman, the Secretaries, Treasurer, Messrs.
P. A Subramanaya Aiyar, Lakshmana Iyer,
N. Subramanayam, J. D. Masilamoni, S R.
Ranganatham, M. P. Sitharaman and K. Ranga-

swami lyengir was formed to carry on the
work of the Conference.

> O Co O

With a vote of thanks
close.

the Meeting came to a
M. 8. SaBHESAN,
Secretary,

The South India Teachers' Union
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THE S I- T- U- PROTECTION FUND.

Teoti f the
lutions passed at the Meeting ©
Bolzfgoof Management held on 22~6-29, ab 3 P.M,

at 41 Singarachari street Triplicane :—

(1) Mfnutes of the last Meeting were adoph-
ed and recorded.

(2) The Secretary be empowered to operate
on the Bank accounts;

ts be allowed to pay the

ug)of lgiz.wtl (r?{?ﬁlebe) in instalments of pot(lless

:han Re. 1 a month, but they will be entitle c;

the benefit of the Fund fromRthe4 date o
completely paying up the sum of. 3. 4. .

4) A discount of annas eight be paxd 20

any member who canvasses a new member to

the Fund.

(5) That asam of Rs. 50 be set apart for
advortisement in S.I.T. and this shall be met
from the Professional Fund.

(6) That under Rule 15, the benefit amount
shall be paid by a small Committee consisting of
the President, Vice-President and the Secretary,
who shall go into the documents regarding the
proof of claim,

(7) That the calendar year be the official
yoar of the Fund.

(8) That Mr.. V. Narayana Rao be admitted
as a member, while Mr. K. Raja Rao’s appli-
cation be rejected.

S. M. Rao,
Secretary.

“ C “ mants ' of the S. [.T. U. Protection Fund
; ; nt of " Receipts and ' Paymen
Financial Stateme oty 31590

AMOUNT:
RECEIPTS. AxouNT
, .S, Lsd.,

To open /lzal M."'l.‘. G.C L s
cor .?’ Fixed Dep, alc .- 2,523 8 8
Registration Fge ) o000
Annual subscription - 20000
Annual contribution 26800

Fixed call 33 00

Fines 510 0

Suspense

P
—

PAYMENTS.

AMOUNT.
Rs. A, ».
By office Furniture G 0 0
Printing 17 12 6
Postage .. 17 0 0
Stationery ... 5 00
Contingencies 10 0 O
Advt, charges ... 85 0 0
Clerical Fees ... 67 12 0
Benefit Awount Paid e 125 0 0
Cost of cheque Book 0 3 0
T.A. Bill to the Secy 8 0 0
Cash at Bank.—
M.T.G.C.S. Fix Dep. .. 4520 0 0
,. Cur. a/e 3 9 9

1ndian Bank (Savings) 22 0 0

——— e,
—

Total ... 4,886 13 8 Total ... 4,886 13 8
8. M. RAO,
Secretary.
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SOUTH INDIAN TEACHER

(The official organ of the largest provincial
organisation—The S. 1. T, U.)

 The only Educational Journal devoted to
The Teacher and his Problems.

Approved for use in Schools by the Departments of Education,

Mysore; Bomhay, The Central Provinces, and the Punjab;
Subscribed for liberally by the Directors of Public
Instructiony Assam Madras, Travancore, and Indore,
The Commissioner for Education with the
Government of India, and by
several District Boards

in the Presidency.

Are vou a Subscriber ?
The Subscription is only Rs. 3 per Annum.

N.B.—A few Copies of Vol. I of the S. I. T. are now available for Sale.
Price Rs. 3—8—0.

Book your orders early to avoid disappointment.

(IN TAMIL) i
‘~ For the SS.L. C. Examinations of 1930-1931

it Prepared on special lines to suit the requirements of the S. 8. L. C.

ll candidates both for detailed and non-detailed Studies. Contains more [
I than 650 pages of solid matter with a large number ¢f maps and diagrams ;"
il and with an extremely interesting and instructive Resume of Historical |
| geography. If fully satisfies C Group Syllabus.

Printed in superior glazed paper and bound in 1st class English f
m Calico. .

Price Rs. 8, Liberal discount to Teachers and Associations.

i Application for specimen copies from heads of institutions will be duly
il complied with.

* POLITICAL SCIENCE
(IN TAMIL)

Suitable for Libraries

Price Rs. 2.8-0

Text Books on Elementary Science, Elementary Mathematics, Geo-
i graphy and History of India for Forms 4, 5 and 6 are also under prepa-
ration in Tamil according to the new syllabus for Group A and will be
il ready shortly.

Registrar :
The Oriental Home University,
TRIPLICANE, MADRAS.




Now Ready ! Just Published !!

Indispensable to every Library

The Aravidu Dynasty of Vijayanagara
1542-1614 —Rs. 10.

Vol. I. By the Rev. Henry Heras, S.J.,, MA,,
Professor, Indian History, S% Xavicrs College,
Bombay, with a Preface by Sir R. C.Temple
Editoyr, Indian Antiquary.

The ‘ HINDU " writos :—

‘The work that Rev. Heras hags undertaken is one
which covers thoroughly the last days of the Empire of
Vijayanagar and as has been indicated sufficiently here
it is being done in the best possible manner, It will be
long before such work is superseded.’

PROF. JADUNATH SARKAR, M.A., Vice-Chan-
collor of the Calecutta University writes on
March 7, 1928 :—

‘ T congratulate you on the example that you have
set of reconstructing the history of the Vijayanagar
Empire on the basis of all the available materials and
in a strictly critical spirit, 1ay you live to complete
this gigantic task and leave behind you a school of
pupils trained in your critical spirit,’

The book is prmted on Anthue Paper and
contains 720 pages in Demy size with 17 Plates
all printed on Art Paper.

B Rs A
Law & Theory of Railway Freight ’

Rates by K. C. Srinivésan, with g

Foreward by H. E. Sir Innes, x.c8.1, 10 0
Economic Development-—-By Prof.

B. K. Sarkar, M.A. 8 0

Lok, Tilak’s Githarahasya—or the
Philosophy of Action, By V. Manga.l-

vedkar (3rd edition) 20
Dialogue Divine and Dramatxc--—-

By Gitanands Brahmachari .. 10
Life of Barrister Savarkar—By Chl-

tra Gupta 1 8

Hindu-Pad-Padashahi — A Crmcal
Roview of the Hindu Empire of Ma,ha.

rashtra by V. D. Savarkar .30
Hindutva—By V. D. Savarkar .. 1 4
An Echo from the Andamans-——By

V. D. Savarkar 10
England's Educational Pohcy in

India—By V. V. Oak, B.L. 20
B. G. PAUL & Co.

Publishers,

MADRAS.

Map Drawing Exercise Books

IN GEOGRAPHY
With Hints and Suggestive Questions.
= FOR

1. Madras Presidency. Price 0 5 0
2. Souath Arcot Dist. s 0 4 0

8y

K. NARAYANASWAMI AYYAR.

For copies please apply to:—

K. Narayanaswami Ayyar,
No. 1, NEW STREET,
VILLUPURAM,

A HAND BOOK OF §.S.L.C:

CHEMISTRY

By

Mr. R. Sankara Iyer, B,a.,r,1.,

AND

Mr. V. Srinivasa lyer, B.A., L.T.,

PRICE Rs. 2-0-0.

Fer copies apply to i—

R. Thirumalai & Co.,

49, BUNDER STREET,

MADRAS,

Macmillan & Co.’s New Vernacular Publications.

SUPPLEMENTARY READERS.
For Story Telling and for Elementary School Libraries.
(Printed in Large, Bold Type and Well Illustrated.)

S1tA. SAvitr1 AND Uma.—Tamil edition By M. Natesa Mudaliar, Tamil Pandit,
St. Joseph’s College, Trichinopoly
Telugu edition By Varanasi Srinivasa Rao Galu, M.A., L.T., Headmaster,
Hindu High School, Masulipatam and Hotha Venkatakushmah Garn, Head

Telugu Pandit, Hmdu High School, Masulipatam .

CranpRrAMATHI.—Tamil edition. By 8. Kalyanasundaram Alyer Translator, ngh
Court, Madras

DamavanTi.—Tamil edition. By S. Kalyanasundara,m Aiyer, Tra.nslator nghCourt
Madras .

CHANDRAMATHI AND DAMAYANTI. —-Telugu edition By Ambarukana Jayarama.
Rao Garu, B.A., 1.T.. Headmaster. Board High School, Kavali and Chivukula
Subrahmanya Sastri Garu, Head Telugu Pandit, Board High School, Kavali...

ABHIMANYU,—Tamil edition. By M. Natesa Mudaliar, Tamil Pandit, St. Joseph’s
College, Trichinopoly

Telugu edition. By Varanasi ermvasa Rao Garu, M A., L.T., Headmastel,

Hindu High School, Masulipatam and Hotha Venkatakrlshmah Garu, Head

Telugu Pandit, Hindu High School. Masylipatam .

BHivA, THE GiaNT KinLER.—Tamil edition. By S. Kalyanasundaram Aiyer, Trans-
lator, High Court, Madras

———-—— Telugu edition, By Ambarukans Jayarama Rao Garu B.A, L.T., Heud-
master, Board High School, Kavalil{and Chivikula Subra.hma,nya, Sastn Head
Telugu Pandit, Board High School, Kavali

Varsara.—In Telugu. By N. 8. Desxka.cha.rlu, formerly "Assistant Teacher in

T. T. V. High School, Madras

Geography.
For Forms IV and V.

A NEw GEOGRAPHY OF THE INDIAN EMPIRE AND CEYLON. By C. Morrison,
M.A.,L-LB., Tamil edition. Translated by N. Subrahmaniam m.A,,L.T., Lecturer
in Geographv, Teachers’ College, Saidapet

Telugu Edition Translated by B. Ramachandra Ra.o, M.A., L.T., Head-
master, Town High School, Guntur .
Mathematlcs.
For Form 1V.

EvreMeNtary MATHEMATICS. Vol. I. By V. Venkatasubbayya, B.A, L.T.. Head-
master, Pachaiyappa’s High School, Tamil edition. Translated by M.S.Sundares-
waran, M.A,,L.T., Assistant Secretary to the Commissioner for Government Exa-
minations, Madra.s, and S. Sundaresa Iyer, B.A., (Hons). r.1.,, Mathematics
Assistant, Board High School, Tiruthuraipundi .-

—

Mathematics Assistant, Veeresalingam High School , Ra]ahmundry

Rs.

Telugu edition, Trans]ated by B. Kameswara Rao, B.A., L.T., Seni.or

A.

2

O]

12

12

1 8
1 8.

MACMILLAN & CO., LTD., LONDON.

MADRAS, BOMBAY AND CALCUTTA.



CHILDREN'S CLASSICS

EDITED BY
MURIEL M. MORROW & JOHN BATEMAF.
Grgd 1. 1. Tales of Tenalj Rams, 0 4 o
2. Aesop’s Fables o 4 0
8. Tales of Little Folk 0 4 0
Grade 1I. 1. Aladdin or the Magic Lamp .. 0 6 o
2. Tales of India . 0 5 0
3. Bharata the Brother 0 & o
Grade 111. 1. Ali Baba and the Forty Robberg 0 6 0
2 Harischandra or The Triumph of Trath 0 6 0
3. Shivaji and Prithviraj , 0§ o
Grade 1V. Manimekalai 010 ¢

For other books please apply for a Catalogue 1o

THE INDIAN PUBLISHING HOUSE | 1p

SUNKURAMA CHETTY STREET, MADR

OUR PUBLICATISNS
ENGLISH .

Kamban’s Kosala or A Plea for culture, by
With a foreword by Dr. James H. Cousins.

AS,

T. N. Seshaehalam, B.A., B.I,.
Price Re. 1—(
Thoughts for Statesmen: by T. \. Seshacha] 0
With a foreword by Mr. S. Srinivaga, Iyengar. &m, %:_-, B.}g., .
ice Ra, 1—8_

Sambandar
The Triumph of Truth 3 0-—4—0
Vali » 8....4._._0
39 — 4.0}
B 1A L
G CLGUIP e hreveur 0—1--0  eunpsenas
2es sfswih 0—d—0 ﬁgg @S‘Zﬁarﬂmg 0t
a?&f’g,.é‘ﬂ PQW&@- 8~:‘0 B gem (or 3‘26\%0‘56&) UL (s 8—?‘_0
tpLCLGLLHRT ~4=0 s®inaeh unsan 2., &'éﬁL'JL{LLD 0\8‘(1)
TELUGU o
Dasavataramulu
Andhra Sabdamanjari by Sitammacha.ryn, 0—-8—0

: ATaD: e 0——8—0
The Educational Pul:}isg;&gs .Co., Nungambakam,

“THE TEACHERS' PUBLISHING HOUSE G.T . MADRAS.

ggﬁlﬂuﬂ; BT PLBIYS S5, Qrardeor.
i f the Madras Provincial Elementary Teachers’ Association Readers, Tamil
(Pablishers of e 1 to 5 for Students I to V)

DO W D

Ely. Mathematics Series. Tamil Non-Detailed Study.
Rs. A. ' ‘ Rs. A.
T, P. H. Practical Arithmetic 1. ysGupi Biijear 0 8
Bk. II for IV Std. 0 6 2. mQuresri s 0 6
woow BRIL,, Vo 0 B g e 0 7
v E]y Mathematics Bk. I .4" /g‘@e%&m@@ud) 0 5
for Form L. 012 5. sewrswing sroaewer 0 5
v v Bk. IT for [1 0 10 6. Poardsrer & pamsaor :
39 . Bk. 1T for 111 012 1,2 ursdsar 0
Ely. Science Series. 7. Do Qur IQuws B 0
T. P. H. Ely. Smnceéo?%?gnln S o108 Ouir@peniod G’u'ull 0
o< 9. @Juu_/[_&mres&@rr 01
(qaarop Ouerpssrapsi.) — .
N.B.—Tamil and Telugu editions of Publications of other Firms
the above series are available. Supplied to order,

Prompt Attention to Moffusil orders. Enquiries Solicited.

SCOUTS AND SCOUTERS !

Why not save money ? |
You can, by obtaining all your Scouting Equipment

from your own Shop.
Everything for the cub, scout, Rover and scout officers.

Official Uniforms, Hats, Cub caps, Whistles, Shoulder
knots and Patrol flags, Scout staves and Rover Thumb sticks,
Rug Sacks and Haversacks, Gillwell Axes, wood craft
Sheath=knives, Official Troop Flags, Etc., Eitc.

Books on Cubbing, Scouting and Rovering.

Price list Free on request.
The South Indian Scout Equipment Co.,
OFFICIAL SCOUT SUPPLIERS,
175, Broadway, MADRAS.




THEENATHAYALU & Co.

B i .
ooksellers, Publishers and St&tloners,

All School Texts, S. S. L. C Detai
exts, 3. O. L. C. Detailed - -
ed Tt?xts, Anngtatlons, Account Books arllc(l3 S?;?OI:: ; Pi;all}
supplied with liberal discount to teachers and deale .
OUR PUBLlCATlONS. *

T} 9 f:)”OWing publioatiOHS are Speciall g y or schoo S, —_
\ y plepared f I] l u i
3@, vhy eminent a.uthors :

Ahlip

Fueosr Bl QulGuri 012 0 g . )

ur@ s 0 6 0 g Qu”f@a’%m 0 4 0
@Rseor 0 5 ¢ TEATIL 0 4 0
%’"60/72 /g‘@é&mg&a]r 0 5 0|58 s Cuir 5% 0 8 o
Blaumer 0 5 0 aan g b urd @i 0 ¢
. B oo M 2 6
T RED ; :

e 06 0] 53wy <im0
RACCIERAL T 0 5 0] eugs 0 4
0 2 6

176, MINT STREET, G. T, MADRAS
GRAMS: “TUTORIAL.” ESTABLISHED 1919,

SCHOOL FINAL

Madras, Travancore, Cochin and M i
ysore are b ) .
Madras Tutorial College and its branches, eing coached up in the

Laboratory Equipment is a S
Classes open on 26th June, 1929

MADRAS S.S.LC.

MYSORE S.S.L.C.
COCHIN SSLC. PAL
TRAVANCORE S.S.L.C. TRI\?AHNAJ}.?UM

Apply for Prospectus with one anna stamp to :—

M. K. RANGACHAR],

Dir
15 & 16, Angappa Naick Street, GeCllOI‘,
on - T., MADRAS.

The Secretaries of the Branches concer d
ned,

pecial feature of our institution

MADRAS, MADURA, TRICHY,

BEZWADA aND P
ALG
BANGALORE. HAT.

THE INDIAN EDUCATOR,
MADURA.

An Tllustrated High Class Cheap
Monthly.

Edit(;r:V. Aravamuda [yengar,B.4.,0.T.

Apnual Subscription Rs. 2 only.
Sample copies 3 As.

Controlled by an influential Editoriai
Board.

istrict Educa-

Recommended by District
tion:l Officers. For use 1n Schools,
Colleges, Clubs and Libraries. Best

Advertising Medium.

Send M- O. to the Manager:

THE INDIAN EDUCATOR,
MADURA.

Help the Association by orderingfor
copies of the following books.

Maha Bharatha (in English) ... 0 10
by Mr. K. S. Seshagiri  Aiyar.

war wursgswd (Tawmil)
@{a_fr)l_wa;émb v
FeFou 76 o v
2. FULIGGIT FED & '

e GFLLIGSTEN

o O OO
[ S ORI ) S0 Qe o R« ]

e sgwugBaflaar ,, -
Scheme of Pr. Work in Geography

for forms 1—III. by
Mr. N. Subramanyam e 0 4

Rix Lectures in Geography ... 0 8

The Honorary Secretary & Manager,

The South Indian Teacher

41, Singarachari Street,

Ttiplicane, MADRAS.

HINDI PRACHARAK

Anglo Hindi monthly organ of the Hindi movement)

AMONG OTHER THINGS

[T TEACHES YOU HINDI

THROUGH A CORRESPONDENCE
cOURSE (ENGLISH MEDIUM)

Yearly Subscription,
Rs. 2 only.

Hanager,
HINDI PRACHARAK,

TRIPLICANE, MADRAS,

The Teachers’ Magazine,
TRICHUR,

January, April, July and October.

Annual Subscription' Re. 1 0

advertisements :—
Full page per insertion Rs. 4 0
1 page ... .. Rs. 28
1 page .. ... Rs. 1 8

If blocks afe to be inserted they

The Accredited Organ of the
Cochin Teachers’ Association Anglo-
Malayalam Quarterly published in

0

Advertisement rates for standing

o O

must be supplied by advertisers



THE BEGINNERS' ARITHMETIC

FOR PRIMARY PUPILS.
(Revised and Enlarged.)
By Mr. T. Ramanujachary, Retd- Asst., Hindu High School, Triplicane-
4 Asst. Secretary, S- 1. T. U.
Tamil, Telugu-

Tamil. Telugu.
Part] 040 050 Partlll 06 6 070
Patll 050 060 Part IV-0 8 0

080
Copies can be had vf all Book-sellers and from:—

Mr. T. Ramanujachariar,
DAVANOTSAWAM BANGALOW.

Triplicane, MADRAS.
P VARADACHARY & Co,

8. LINGHI CHETTI STREET, MADRAS.
Books by V. Venkatesubbayya, B.A,, L.T..

Elementary Science Series.

By Dewan
Headmaster, Pachiappa’s High School, Bahadur K. Rangachariar, M.4., L.T.,
Madras. I E. 8.

1. A Text Book of Algebra,  Rs.2 4 \ (In Tamil & Telugu).

9. A School Geometry, Complete ., 2 8{ 1. For Form I As. 10
3 Part 1 w 20 \ 2, For Form 1II As. 12
4. Part II .1 1213, For Form 111 As. 12

Books ready for Publication.

Ele. Science for Form IV in English, Tamil and Telugu by Dewan Bahadur
K. Rangachariar and Mr. A. Varadachariar. (In Print).

Indian History (in Tamil) for forms I to IIT revised by
Mr. C. S. Srinivasachary, M.a.

Indian History for Form IV—VY by Mr. C. §. Srinivasachari, m.a.

Three hundred Members have joined the Protection Fund

Are you one of them? If not: send in your applicatio
at once: ‘

Apply for particulars to :—
S. M. RAO Esq,,
Secretarys The S- I T. U. Protecton Fund,
41. Singarachari Street, Triplicane, Madras
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