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Approved for use in ALL Schools

(Both under Private and Public Maragement,)

PART 1—22nd Edition for Form I. Prica As 19.

A TEXT-BOOK OF ARITHMETIC
for Lower Secondary or ¥icdle Schools
BY
S. RADHAKRISIHINA AIVAR, p.a,
AND
K. VAIDYANATHASWAMI AIVAR, pa.

—————————

This book which had long been recognised for use in Sch:
has passed through 20 big editions in about 2t years,
public management also.

s under private management and
1s now recounised for vse in Schuols wunder
a. It has now been thoroughly revised and broucht into line with the S;/iufus in Elementary
Mathematics recommended by the Director of Public Instruction, Madras, for Forms 1, II and 1] 04
Secondary Schools, and will be found to be a most suitable and satisfactory Text-Book of Elementary
Mathematics for Forms I, I1 and II1 of ali Secondary Schools both in the Madras Presidency and 10
the Native States of Mysore, Travancore, Cochin, Hyderabad and Pudukota.

3. It will be issued in the present 21st edition and in all succeeding editions in two complett
and sndependent parts written on the Concentric System, Part | being intended for Form I, and Part 11
tor Forms II and 111,

Contents of Part I.

Numeration and Notation. II. Arithmetical Tables.

IV. Graphic Representation of Numbers.
V1. Simlpe Addition. VII. Simple Subtraction.
Mult:plication. X, Simple Ihviston.

Chapter I,

111, Lines: Right Angles
Rectangles : Squares.

V. The kracuons ;, ;, ! andtenths.
VIIL. Measuring with th= Tqe. IX, Simple
XI. Use of Brackets XiiL
Use of the Scale and Dividers.  XIV. Averaces. XV, Soortened Methods of Mu.tiphication and
Division. XVI Problems on the Siaple Rules NVIIL Arens of
Restangles and Squares.  XIX  Cuboid and Cune. XX, Volumes of Rectarypuiar Suhids, XXI1
Reduction. XXII. Compound Addition.  XXIII, XXV, Cempound
Multiplication. XXV. Compiuud Division. XXV Problems on the Compound Kuis, XXVIIL
Practice and Bazaar Traneactions. XXVIHI., Card-Board M ydelting  XNIX. ¢, Even and Conse-
cutive Numbers. XXX, Common Factors, XXXI. Division by Cancellation. NXN:1 e of Letters
for Numbers, XXXIII. Unitary Method. XXXIV, Use of e Comoasses, NXNV
XXXVI. Decimal Fractions. XXXVII, Straight Lines aud Augles  XXNVII Mere Measures o
Leagth., XXXIX. Use of the Prorractor.  X1[.. Resolution int.. Poowr Facows X1
Multiples., XLII. Some R-lat-d Angles—(t) Adjacent Anules, (2, Anglesata g, (3) Supplemene
tary and Complementary Anqles, X)L Greatest Common Measure, XLIV [y Cownion Multipie |
XI.V. Solids: Surfaces: Lines: Points, XLVI. Vugar Fracuon: XLVl Draw ny .Lo S pl j
XLVIII. Muitiplication and Division of Compound Quantities Yy Fric: os, XLIX Ii.AK‘:UC,-“C‘,e(
Coacrete Vulgar Fractions, L, Bisaction of Lines and Angles. LI p; [ 1]‘ lc '\1 ..:,n :
Compass. REVISION ExamprEs T nners

XIL Expressions and leros,
XVIL Use of the St 3quar-,

Compund Suhitacion

[udex Notation. !

M=-asures apd.

ey,

SRINIVASA VARADACHARL & COL 4, MOUNT Kosl) Mabgas

-

Marcu 1929,] ADVERTISEMENTS, v

PART I11.—23rd Edition for Forms 11 & II1. As, 12. lealy in May 1929,

Contents of Part II.
11 FORM.

Chapter 1. Numeration and Notation (including Roman Notation). 11. R'evision of lkfe ?im.ple
Kules :—1. Froof of Addition by casting out mines. 2. Detailed Verification .o/ Multiplication.
3- Mudtiplication by r1. 4. Combined Multiplication an.d Additz}?n. 5. Subtraction by Complgze,._
tary Addition. 6. Combined Jluitiplication and Subtraction. 7. bquare. 100t and Cuée root, 8;{ la.ssy
approximations (Integers). . Kough estimate of results. 111 Rc.dtfc-non and the.: Compound {ules.
LY. Decimals i—1, Mudtiplication of Decimals by Decimals. 2. l.)u./:sufn of Det:trr.za‘ls by Decu.mlls.
3. Maltiplication f Decimals by Decimals icontinued ), 4 Mu{t:ﬂzcatzon and Division of Dtgrr;ak
by a Decimal of the Standard Form. V. Bisection of Sar.axght Lines, Apgles and Ar‘cs. Vi, Vulgar
Fractions :i—1. Compound Vulgar Fractions. 2. The signs =, X, 0f, +, —- 3. f,om)lex ‘Vulgaf
Fractions. V1L luterconversion of Decimals and Fractions. VI lhicducuons of (,loncr-ete I‘récuons
IX. Reduction of Concrete Decimals.  X. Triangles : Their Classification and Pro.pemes (including the
shortest distance from a point to a straight line). XI. Simple Practice. XII. Unitary Metpod. . XIIiI,
Use of Lettors for Numbers (includ-ng symbolcal representation and solution of Problems ?y usmg z).
XIV. Ratio. XV. Proportion and Rule of Three. XVI. Square Measure. XVIL Drawing to’bcale.
XVIIL Cubic Measure. XIX. Averages. XX. Latitude and Longitude. XXI. Copstruction of
Triangles including Intersecting Circles. XXII. Problems s—1. Divi.s:'on of Property. 2. ‘grouﬂ
and Multiples. 3. Time and Work. 4. Fractional Pasts. 5. Income-Tax. 6. Exchange aa; ar:r‘
7. DProfit and Loss. 8. Revolution of Wheels, 9. The Clock and the Calendar. 10, Time
Distance. RuvisioN EXaMPLES.
111 FORM.,
Chapter XXIIL Decimals —(continued) i—1. Sz'mplt?ication of’{CowIex'Dea'maI Fgwns
2. Approximation of Decimals, 3. Satistics. 4 Related Examples. 5. {?emfzmder. after. tl:)mon
by Decimals. XXIV. Vulgar Fractions —(continued), XXIV-A. Complfzx Eractx?ns mvol\zmg. ecie
X XV. Counstruction of Triangles—(continued), XXVI1. Reduction of (,oucr‘c.ate Fractions—
XXVII. Reduction of Concrete Decimals—{continued). XXVIIIL .(,ucumfer.ence of
X X1X. Congruence of Triangles and Circles (including stmilar Triangiles).
XXXI. Parallel Straight Lines and Parallelograms. XXXIL Compound
XXXV, Square Measure— (continued).

mals.
(continued ).
Circles and Cylinders.
XXX, Compound Pracuce.

’ 3 Jinear Figures.
: ‘hree.  XXXIIL Some Regular Rect : . ‘
I;;l(lf(?/f IC;:C Measure —' continued). XXXVI. Symmetrical Figures. XXXVIl, Simple Interest,

XXXVIlI. Pyramid: Tetrahedron : Prism, XXXI1X. Percentages. XI..‘Posi'tive and Nega.tive
XLI. Simple and Compound Ruie of Three. XLIL. Apgles .uf Llevation z'md Depression.
XLIIL. Problems:—1. Division of Froperty. 2. G"_"“Ps and Multiples. 3. T;,Mﬁ:::d Lz/:rk.

iomal Parts. . Income-Tax and Expenses. 6. MC/zang'e and Barter., 7. 0 ’ss.
M Fmdma[mda Time and Distance. 10 Longitude and Time. XLIV. Removal and Insertion
:f. B{Z‘:kets. X:V.g'Equations and Equational Problems. RevisioN Exampiss including Aysore

Lower Sccondary Examination Paper's- Axswers.

Quantities,

_ o R
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e



- THE EDUCATIONAL REVIEW. | Mancn 1929,
AN IMPORTANT NEW TAMIL PUBLICATION.

[} L]
.
QILEL) H60F LD
(Do %nr S gur Boanar pFarrisats Garsdalul . el o =88 e is i Sunfidebul i g.)
Qo G Csians souies Dwanb &10w (ST Fw yH PTG L i i a s gt PV Caep
SUAIAT, B AL, LT, TS g, QDFIIESN (1520 L0 &SI FIEN 0, 0D R mev 17 B HF LU
V. GamaL slinum, B.A, LT, gauisors ot SpEae £ de Zuappidupp
Elementary Mathematics, Part1 g3 SwigS 5oiaiin
_ . Cond Guwilun & :
Qoo yallPud s1Quy soxrs Curgaer Fdus, 3. facncsd, b.A., L1
ms GOl e Fiay 6172’9;@ st 4 lLUTSAEALUT S, L 1 y05 om0 sk, 1A, LT,
HUTECE DDt (1 G G0 DI T & g il
Approved as a Text-Book suitable for School use,
vide Fort St. George Guzctte, Part I-13, p. 545, dated 1-11-47.
(gpv Lra)
QL (Tt b @b
I: reim m"!}"}‘_ cvdm ggﬁjﬂu jio i —warsa | ésu'cb&au'v vawalard &0 5a6 ; Quiwasafion
au 0 ERgD o gresr DR ;?umav wf. 11 Cartagmb yeholaymb S S anyn i — Syl ; vl
Quevaa | CarGaar ; ysiafiass ; Cargaciion cmasens Cailarpalols ul Rico Soi ; qga;%a
@hhpod Q“,@‘.' @@ﬁ{;w';.rga H8) | pwafsdfiar euluras ; casalr Saipnis 0 4pe.
L saled :i—acele Hissad auuressd ; &l tedupfu i caves ; ai's dud . |
s svainige ; ¥ @/19.6.:7; wilie bofiu smmdssa | sfise; S AAMG s
gy vames 84S Gifis ; i 8 a B B di B} sonsid i prb sl
sorp. 1V, GUBEED :—Qupss®oos ugs s1anlise | SO Geara Gainemo JuDbed § uriii
surd Qumise ; c-w‘ awc&: Caran@o Fupsie ; Quuisala Cpés wsa, V. Ugize 1—
@i ubggﬂ cn.@,ss\f i 50 dvp_rar,a',qé: WEEAN 3 MELSE@ESN & 5SEN ;. 10, 100 @ pedu
o a®sae § &a wSaE ; méﬂ}aﬁw BB Higa0, Fa Gunessy &% 33 ol Haa ;
@ ige .(54'-“‘9‘*‘ [~ @g;é QJ"‘#‘QV } PAUGSRT S sew, VI Uaua Gasdasdr :—-.qallnt’
CUNAARES : STONL A AT ; EBD A | I RS | DhiaN MY ; St ey ; arls
Hae ; eumliins HuAQ ; JAUPPEY | Ucela aqar s, sFisw ) uselarGaain

i

Cumses § wodar Wa.w wFssev. Vil Catoalsgme b s HaL : — Deas, Earocppi; *

Caremis, Corawbalon SUILRL Wispe ; Csilerams ; F EIE85D Cid NS NeSTD | Qs b

Carawbsefian yate) ; Carammasclion Qmasa ;| LA srémri GCorany Coravsss ;'anlﬁé ; ;
el S g5 asie Casawasar, VIil, GrLatwnlsd :— G adoisaiear Widad } Givioa Egzg
I ovgraw wBoy; Qransep Gualow warend ; Gedow SHoy sur g ai-w.:: . o O:.dm:
- grem(parer Sawad | G‘.'sﬂm-v oo Geadow sfsan; cbs & o & % o ‘jﬁi‘i' 10, 100
@adiumasate Cupsss | SO asapau (ry s QuEiss | @ wpmarapae :;f«'@f b
Py CEEAV ; U @MW (plp Cewadrw ‘du@“-'\l‘, U ®ster (£ v SN .@_‘ -~
1X., swijs (nUIjl. qaqun Aaphs LB LB - Seen VEFED ; Gurg pmes ‘a__“;“, .
awiip QUi s Mo JIGss G ol pid ; b igaTs) SIS D Gorowra i3 Goprats.

camsefian o Qur. . o, g7, Gur, 0. eb sidGiFo @ ; . Gur, Do &G i
Curg wfeus U garp eilie ; & Qur g Gurg af. X, 130308 rambad i— e ;

4.01‘-9.1'? A.S“ia'ﬁaé } SO ua’u.a'nh'. smeve L@ Deom arndl L suaiar Senawoass Qeraigygin :
s SETGTEsa | FOLTEN SSTRIRalTy uL-Satp M0 ; Vererbeefiar rogpei ; ”:"

Marcn 1929.) ADVERTISEMENTS. ) vii

o glyser ; dexerdasZr aulase ; Jaérwﬁ:saﬁa’v Fdl. QUD &bé],é,ggy@; om srgrew Saey s
S ¥ (p SEE)S Quadse ; &7 aTIess Jesarsms 30 PP TENETYN UGSV 3 S Sex ar g gy
Qu@sss ; Jarer far Saeamd s o Saaat G575 WBESN 3 PO TNTT R @ﬁl_ﬂ_ﬂw__ 5 edCer
Ui estenuag wrppe) Joirarmslns smésw. 1X. anpdas fon.—UoniiTd FETEY T A
ufvwagd Cadavsd, arosdn.

QPAV UTEW J-av g eumLiLé D 1-a g ursg@pan, 2drerar J00 usadiser, 9% siesy 12.

-

Approved as a Text-Book suitable for School use,
vide Fort St. George Cazette, Part I-B, p. 546, dated 1-11-37.

(@a @rinmb LIT&LD)
Gl men L BB,

uicosi CamSadr. I Gua&m&gsﬁ‘aﬁrﬁu5&&w&) WF I B srear Gedos
e @ Qusss ; &oTaTs ufﬁ@arrrg%ﬂ.; 55 @i -srafar@gmb Qu@sse ; @efwasare
SFASS ; HOTINDE Qeres ; FTSTIEW Jf'wdl%v Qe edussars wrppe ; @r.ol soialer &1 aTI688
Seraniracrra orspw. 1L, gmar, Giajlwr tppoon arma ¢ srrsd ; CrafiQur ; wrg s Crapiur ;
Qrafidusedar euunsisar ; Lr2uTiasa 3 ewru sapLud; amorar afl ; swer dgse. 1L uid
Laay: LEOUSTS] ; PréraBe ; Hadefas uqbuaaa/‘r@cb L@rGs e LrsuceEEND ; LILUNE) QT
ur@ast ; Sarer QMIS, HATVL HDOUTBAD URISN ; FRIVE UlIUCeyD BTOFUTESEr LI
vareyd ; Sk STESSET e Sursd. LV, GUIB oarsn aandg ~Fusiontiadl 1 Has sl saow
Sgg sasfi papd ; Ry Quui Sadshast ; slsrambecs ; Qear yhshad ; molys SPsa LG,
V. paCasanhiad : PYETEYE JUETL L30T Caramiismo : psCaram iy ; qpélsrawbsaliar
Carempas ussbagéSaa FOUISLEE | O qeiaﬁﬂau?@é & Buiglen sDambis wp@m@ yarall G448
20 ; Draw@ yaefisaiel s g Buislaraens Pawss 0 pAw@ yaafl Gl sis00 ; Perpssiu L. maey
s%né Qancn® psCarmmiib IS ; el i bsafiar R garsmosar ; apsCsrempediiar eamsser ; gf
Hiﬁ?d‘pa‘.ﬁsio‘”".“‘"‘b@ Quiduarggwi, Vi CsrGslorys GerandisZryh @pFuUrsd
aMEEEN i POXO b6 waCarawhsalisr Ro sorenssss ; Coi Cargater DBro HNabsAtdSs ;
QaremHS%T BHFD UTELSITESSS ; ST _&%rugD ey«.'_(_ UTEhSLTYD BIBTR FO NSLSATIEEN ;
QuirQessir g Govi &6 Bapsse ; edudo . Ui fTE saxdgadh ; goae wrrd un-bsafle yHu
somig s i— St & s f55% 5 Quméss ; aBsse ; uneiar Cemac ; CATOMEIETD QL BSEHB }
O odwias ; 0uWibsus g KAHD ; srpss Qurg v aGw; rgrsew Jaevdser ; wewor S,
paanro oo beafié ueor Ifd sewmszea. wiloLi Cadravsd. pauizd. dorad.

GeewLaiL Lr& 2-u g urtSEpE, @Qreorer 208 wésmser. a¥%v e 10.

Approved as a Text-Book suitable for School use
vide Fort St. Georye Gazelte, Part I-B, p. 513, dated 13-11-1928.
(upaipd LTHLD)
G L& &b,

LA o0 Gadradad ; sy Bumwn L HpnsGs sebiaub sger SoGuwr s
seni ;1 ene 5 a@a’saﬂ&_& Gondemaagn ; 111 FLMbITS (B@n@&@&:
seup Fa@waED ; 1V, UL GPLU3eT; V. LICUITeps —CRINQTED et
alh, VL G)é@s"mﬂ&efﬂq QS §L03HOULD ; VIL Sgo&(%&nemsm,&eﬂ, FLOMB3T BIPLS
FRGET, QUL RET @su_m?fsm Ugljaet ; VAL L@LeT Sd0g s serel ; IX. pefis
B IERTIBEHiD am@;&jpéa‘can@r@é‘@m Cunelaréd aaMbGaEhn ; X. LVMESE
SeEG5N ; u(fﬁ.@ﬂ&&@&:éﬂ&?&fﬂ ; vewrSfis semdadt;, oler-s6T; uLevaler
Senay 2 mocun@aer.  Cr. 8vo. 800 pages- &% e 12. :
- SRINIVASA VABADACHAKL & CO., 4, MOUNT ROAD, MADRAS.

(Hesr TS &




THE BDUCATIONAL KEVIEW, | Marcn 1929,

INTRODUCTORY ALGEBRA.

The Most Elementary Principles Fully Explained
and lllustrated by Model Solutions
WITH
ONE THOUSAND EXAMPLES
Ly
JOHUN COUK, s.A., ¥ Los E.,
Princspaly Central College, Bangalore ; Fellow of the Madras Unicersety, ete.
Sixth and the latest Edition—Revised. Price 10 Annas.

RUDIMENTS OF ALGEBRA

With a Chapter on Graphs
by the late S, SRINIVASA IYER,
Author of ** Problems in Arithmetsc.”
Revised by B. HANUMANTHA RAU, Ba.

Professor of Mathematics, College of Engincering, Madras.
Sixth Edition. Frice Re. }.

13th Edition.

A MANUAL OF ARITHMETIC

By the late §. RADHAKRISHNA AlYAR, B.a.
Principal, Maharajah's College, Pudukotah.
Approved as a Text-book for all Classes and Forms.
Vide Fort St. Geurge Gazette, 24t J s, W07,

Very useful for School-Leaving Certiticate Examination,
Price—Rs. 2.

PROBLEMS IN ARITHMETIC

WITH
SOLUTIONS AND EXAMPLES

CLASSIFIED AND ARRANGED
BY ’
8. SHINIVASA AIYAR,
Late Headmaster, Pachaiyappa’s High School, Conjeeveram,
TENTH EDITION-REVISED AND ENLARGED.
Price Re. !-4-0.

SEINIVABA VAHADACHAEL & GO, 4 MOUNT HOAD, MaDKAs
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Por Non.detailed Study in Tamil

An Opportune Publication on a Topic of Newly Awakened Interest
Famgl wamast gud o s1UsL. Qo) Bluyth
SIVAJI AT PRATAPGARH

BY
S. K. DEVASIKHAMANI, B.A,, L.T,
Headmaster, Bishop Heber College High School, Trichinopoly, and Member of
the Senate of the Uriversity of Madras ; Member, 8. L. C. Board, 1982-35,
1llustrated with Maps and Pictures. AS. 6.

This is & brilliant story of Sivaji based upon the latest investigations and the views and estimates of some
bistoriane of the character and greatoess of Sivaji,, .

Here is a stirring account of the deeds of daring thet led to the foundirg of the Mahratta Power and the
great gualities of filial devotion, religious zeal harmonized with religious toleration, and dedication to the cause of bis
people and country, which have distinguished Sivsji as ** one of India’s greatest Soldiers and Statesmen.”

The Messages sent by H. R. H, The Prince of Wales, the Viceroy, ard the Commander-in.Chief, and the
Bpeeches made at the recent Opening of the Statue of 8ivaji and the publications of the resesrches of scholars, all tend
to usher a long-bidden FACT of Indian History,

SIVAIL AT PRATAPGARH

An Excellent Supplementary Reader for the Forms

Ia this listle book of history lighted by story and romance, the pupil sees the first throbs of a Baby Empire,
It ts written in easy Tamil, and the papil of each Form will draw, according'to his kuowledge of Indian History, his
own bistorica) and biographical lessons from it.

PUBLICATIONS OF INDIAN HISTORY BY THE C. L. S.

() An lnspiring Series for Groundwork
For Forms I, 11, III (Tamil)

Prepared in ‘4e@f¥dance with the Spllabus of sha Depirtment of Elucation and designed to help pupils
towards a clear understanding of Indian History.

Book I for Form 1. Stories from Indian History. 138 pp. 7 As.
Book 1l for Form Il Lessons in Indian History. 187 pp. 10 As.
' Book I for Form IIl. Lessons in Indian History. 183 pp. 10 As.
All modern progressive movements included.
Telugn Editlons : Books I and I, Now Ready; Book Ill. In preparation.

(B) A Junior Schoo! History of India. By E. W Thompson, M.A., English Edition, I Re, ;
Tamil, 8 As.; Telugu, 6 As. Cag be finished in & year in Form IV,

(C) A History of India for High Schools and Colleges. By E. W, Thompson, M.A.
Ninth Edition. Revised and brought up-to-date. Well Illustrated. 446 pp. Rs. 2+4.

A comprehencivg text-book, with jadiciously propartioced detsils “showing, with remarkable c'earness, the
development of the very complex bistory of Iodia and roasing ia stadents a scientific apirit in the examination of facts
snd drawing of conclusions,

Approved im different Provinces. Has an All-ladia Appreciation,
THE CBRISTIAN LITERATURE SOCIETY FOR INDIA, P, B. 501, PARK TOWN, MADRAS,
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Thniversity Tutovial Press
BOOKS ON ENGLISH LANGUAGE AND LITERATURE.

THE MATRICULATION ENGLISH COURSE, By W, {4, Low. M A, and Jobe Briges, MoAL Flurth

Edition  Bs,

Deals with compositicn, procis-writit g, paraphrase, and sralyess of sentecc.s with numeroun
esercises,
A SENIOR COURSE OF ENGLISH COMPOSITION. By F. W, Fiwoode MoA, B> Thic{ Fdition.
3s. 8. - o
A gradusted covrse for the bigher forme (f s bLools, with cLwplers on the great Hoglish
eganyists, . | o
A JUNIOR COURSE OF ENGLISH COMPOSITlON By Fo W, Edaound-, MAL Bae Seandd Ehition,
s 6dd.
A progrissive courre wtich denle espy cidly with the gl b e avee which yoneg learrers most
frequently stumble, and wlich contains practicn! advice on compasitt o ard oo letter.-writirg.

A JUNIOR COURSE OF ENGLISH GRAMMAR. By A, M, Wilmsley, M A, ?hird Elitim. 20 6d.

A complete course for use i the middle frraus of echo 15 with chuptirs on wpellicg and punctos.
tion.
PRELIMINARY ENGLISH COURSE. By A..M, Walmaley, M.A, e

A beginner's course in grammar aod composition hised msinly o irdusiive methods and
containing chepiers cn punce uaton, snalvats, snd paraploa dog,
PREGCIS-WRITING. By A, S. Collins, Pn, D,, M.A,, sud M. Aldarton Pink, M, A.

Dev tes special cire to instructi>ne and demot siraticns, sod contairs shundan® materisl I~

exercises. .
MODERN ENGLISH LITERATURE, 17981919, By A. . Wyatt, M A and Henry Clay, M A,
Being FEnplish Literature ot the Nineteenth Century, 'Ub uddmmml ghap wrs by (r, B Hollng-

worth, M.A, ds

The detailed rurvey
rave of particular value to the student,

of the pn-t-Victorian prose, drama, snd coetry, which s inclod-d in this

issuo should | . o
THE TUTORIAL HISTORY OF ENGLISH LITERATURE. HBr A J Wyatt, MJA  Faoth Ehtioa, 43,4
Jwratnre in whico attention e f casasd on the chr f writers and thy

tory of Eaglish [
A shorc histary « A chapter desling with the wrk of Stever <

lines of deselopment traced from writer to wrier.
Hardy, Kiphing, Barriv and Staw has been adried,
By Gi. B. Hollingworth, M.\, ¢ 61,

A PRIMER OF LITERARY CRITICISM.
reratnre. By means of acloss cxamitation of

Ao aid to the spprecisuve stuiy of Fogash I
litersry form the studer in trsined Lo pere=ive the basc principlis f a'vl., and ‘0 iorm ard record his
own jadgment. L

A Complete Catalogue of Kducstional Publications may be had Fost free on application.

Tniversity Tutorial Pregs, Ltd.
2s. HIGH STREET, NBW OXFORD STRRET, LONDON W C. &
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CALCUTTA UNIVERSITY:
CONVOCATION ADDRESS
By
Dr. W. S, Urguaarr, M.A,, D.Lirt,

Vice-Chanoellor.

NCE more wmggu:gve the opportunity of
welcoming you, Sir, a8 oar Chancellor,

snd we thank you for the interest you conti-
aue to take in the Univeraity and its students,
a0 iaterest shown in many aod varied

lirections.

Daring the past few weeks we have shared
n the anxiety of the whole Ewpire, aod it i8
»ut fittiog that at this Convocation we should
equeat yoo to convey to His Majeaty the King-
jmperor the sense of gratitnde for bhis
ecovery which is felt by the largest single
ody of stadents within his Empire. We
1ny disagree in many things, but in one
hiog, I think, we are all agreed, and that is

XXXV~—18

in loyalty to.tho person of oar Emperor and
in thankfuloess for his delivery from
danger.

It is only six months since you did me the
honour of appointing ms to the position of
Vic:-Chaugellor of this University, and I can
speak from personal kaowledge of only a part
of the year under review. My predecessor in
office could have farnished a more intimate
account of the earlior period, had he been
oalled upon to doso, but he must at least
have that share in our proceedings of to-day
which is constituted by a recognition on our
part and oo the part of the whole University
of the great zeal and devotion with which he
discharged the daties of his office and the
energy which he expended upon his many
tasks. He did not spare himself, and to-day,
in Couvocation assembled, we offer him our
thanks for his sacrifice of time and strength
in the service of the University,



184 THE EDUCATIONAL REVIEW,

In this rapidly changing life of ours it is
not possible that a year should go by withoat
our being called npon to soffer great losscs
as a University. One of our senior Honorary
Fellows, Mr. Syamacharan Ganguli, &y
educationist of standing and a benefactor of
the University, died nearly twelve months ago,
and aboat tho same time we had to mourn
the loss of one of the most distioguished sons
of modern India, tho Rt. Hon’ble Lord Sioha
of Raipur, a pioneer in maby pew ways.
Amidst his varied activities he foond time t)
interest himself in the affairs of the University,
and amongst other offices he was Dean of the
Facualty of Luw from 1006 to 1004, A eimilar
position was occupicd at a somcwhat earlier
date by the Rt Hon'ble Sir Syed Amecr Al
who died in Augast laet. Ue gerved the
University as a member of the Nyndicate and
as Tagore Professor of I:aw,-und. although he
had been separated from ur by distance for
many years, ho was still closely eonneet -d with
educational advance in this conatry both
through bisinfluence upon his cwa commanity
and his reputation in the world of letters. The
tragic death of Dr. Geurge Lwan inJuly
{ast removed, at the height of his powers and
in the prime of life, one of our most able and
vigorous Senators. He was an influcace for
good in mavy directions, aod o a cow-
paratively sbort time had come to be
recognised as a trusted promoter of Ugivereity
progress, Lastly, we onite our sorrow with
that of many leading families in this city io
deploring the loss of Mr. 8. R. Das, 8 Fcllow
of the University from 1923 to 1926, whoee
brilliant iotellectual gifts and legal pre-
ominence were a source of pride both to the
University and the couatry. From reverent
commemoration of the dead we may turp to
the achievements of the living, and it is
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possible to record a period of steady successful
work iu the departments of academic activity
most closely counected with the University.
It will oot imply any depreciation of the
labsurs sud cuergy of others of our University
eteff, e.g., of euch cmincnt philosophers wnd
iuduastricus  wathors ws  Professor Radha-
krishnan and Professor Dasgupts, 1f 1 draw
specisl wttention to the wonderfol discovery
which sturds to the crohit of Profeesor
C. V. Raman, ard which hus bLien received
with cuthu-issm by the whole scientific world.
I do not presune to deserthe thie nehievement,
but the Prestdent of the French Academy of
Sciences hug roferced to 12 as a uotable
diachvery which op-ns  new and  fruitfol
uvenu- 8 of rescarck. S .me a.venty papers
congs quent apon the dise very huve been
publithed doring thn last few months, and
the frcqnency weth which ecientitic ) urnals
ep-wk of the Barir -7 ¢ the Rama epectra,
the Bwevan sowp etel prov s that Calentts
Uagivcrsity hae had the honouor, us a result of
the labuure of ite distingoished professor, of
supplying & new adj -ctive to the vocabulary
of ~cience. The Furnday S civty is organicing
a apecinl me-eting  to discass  the new
ph nomenon and ite relation to molecular
gpectra, and Professor Ramsn has beep
iavited to lecture before the Royal Institation.
Thia latter honoor, [ believe, he shares with
the veterap scientist, Sir Jagadih Bose ty
whom the Univereity hul rccently the pri-
vilego of offering fclicitutions oo the attain-
weot of his seventicth birthday, snd cougratu-
latioos oo a lewgthy record of wcrentitic
achievement.

Befora [ go on to «peak i the probieme
which will be occupying ur attention 1y the
immedinte futare, tay 1 exprers my gratitade

to my colleugues iu the Univeraity for their
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generous co-operation duriugA the past few
months ? Thanks to their uctive good-will aud
their passive forbearance there has been no
interruption during this period of the placidity
of our existence. With so many clouds of con-
troversy looming darkly upon the horizn,
this may be the calm before storm, but | am
hopeful that daring our period of by no meauns
gomnolent quiescence—which is to be care-
fully distinguished from acquiescence—there
may have been an increasing dispoeition to
consider academic matters in respect of their
merits and not merely of their origin. Just
as acceptance of the evolutionary priociples
does not compel us to bo always thinking of
our ancestry, probably arboreal, so there is no
reason why questions of the origin of problems
or propossls should always be in the forefront
in discussioo of University topics.

Our educstional siteation presents so many
varied perplexities at this juncture that I may
be accused of contempt of coart if, before
judgment is delivered, I allade to any one of
them. Buot I venture to take the risk, We
have discussions going on round about us and
amongst us upon Primary Edacation, Second-

ary kducation and Uoder-gradoate and Post-

graduate University Elucation; and the

¥ Syndicate, weary but watchfal Post-gradaate

Committees, slightly apprehensive, Trust
Boardas of Management not uninfluenced by
the Raman effect, to say nothing of ad hoc
Comumittees, are engaged in the good work of
discassion, guided and encouraged, aided,
abetted or otherwise by Dr. Banerjea in the
Legislative Council, and by Dr, Jenkine—
that ‘“aniversal provider” of educational
contrivances—in the depths of the Secretariat.
It is said that in the multitude of counsellors
there is wisdom, and haviog got the multitude,
we hope for the wisdom. We hope that 8

gatisfactory solution may soon be reached of
the problem of the Secondary Board, and
that the difficulties of dualism as between
the University and the Education Dapartment
muy be overcome by an arrangement which
will relieve the already over-weighted
shoulders of the University of some of the

“burden of the schools while still keeping

in miod our traditional responsibility for
them,

The wention of both Primary and University
education in the same sentence brings us
abruptly up against the problem of finance.
However wise we may be both within the Uni-
versity and without it (without being used in
a double sense, so as to include people who
thivk that a University education is worse
than useless) we cannot afford to do without
money, and must join in what was the other
day described as the “shrill cry” for it. We
wish to learn, and to learn to think, bat in
order to think we must live.

In respect of finauce may I urge the
necessity in any country of both University
and Primary eduocationf If inadequate
provision is made for the continuance of a
body of public-spirited men with a University
tradition and up-brioging, the desire for
primary edacation will soon fade away,
Perhaps it is more trune of this country than
of some others that the desire for education
filters downwards, and that anless you have &
considerable vpumber of men who have
experienced the benefita of education for its
own sake, you will not have sufficient stimula
tion of those who are not so conscious of these
benefits. Negatively, also, the same is trae,
Restriction of the University education wounld
mean the increase of illiteracy, for in such a
case, efforts to establish or develop primary
education would meet with little encoursge-
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ment. To the promotion of University educa-
tion we may sarely apply the words: This
ought ye to have done and not to have left the
other undone. Further, it is sarely true that in
any State it is always possible to make fuller
compualsory provision for pﬁmary education
than for advanced education,

Then in respect of onr own more immediate
finuncial problems-—it has been pointed out on
the one hand that the Government ot Bengsl
has no money and that on the other haud the
University of Caloutta is very extravugsnt.
Settlements, both Meston and Permanent,
are given as reasons why there shoold be no
additional saupport of the University. But
why—it may be soggested —should the
Goverament of India altogetber disown its
oldest University obild ? It has had a certain
amount of respounsibility for the origination
of the present clamant and unsatisfied neede,
and there seems no apparent reason why it
should confine its present geoerosity mercly
to the little ones in the npursery—why, in
other words, it should oot snticipate Meston
unsettlements—I do not veutare to breathe a
whisper of any other unsettiements.

Io respect of our deserts, again—or want
of deserts—it is alleged that we sre extra-
vagant. We may be so in some directions,
and there is certainly & possibility of some
internal re-distribotions, but io regard to the
total sum necessary for maintensnce, to say
nothing of wholly legitimate expaosion, [ am
afraid there is no possibility whatecever of
diminution withoat very serions detriment.

But what I wieh to plead for sbove all
thioga is that io all our negotiations we should
get rid of the spitit of bargaining, that we
should avoid the suggestion that we are oat
to get sll that we 0+a frow Government, with
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the corresponding waplication that it is the
intention of Government to give us the bare
minimam necessnry to silence our clamonrs.
We bold strongly to the id-a that we are
parto-rs in the consideration of the common
good aud ot bargainers the one over agsinst
the other. We hold that it is the duty of the
University to give boldly and hons stly the
advice which is asked as to the prcper
distribation of edacational pablic movey, and
oot to usk & pice more than ig uecessary io
view of other r«(juirements of she community.
Aud at the came time we ask that, after an
equitnble distribation of the public funds has
becn made, confidence will be placed ip us
that the resources entrus’ed to gg will be
carefully administered for the greateat good
of the commauuity of which both Government
and University form a part,

Bat it should be always remembered that
there are other than (iovernment resonrces
in the country, and that the Uaiversity has a
right to appeal to private benefactors. [s it
too much to bope that there may bea
recarrence of scme of those priocely bene-
factions of a doz:n years sgo—anless Dr.
Brabhmachari by his recent appesl has
succeeded in divertiog all the geverosity of
the “rich aristocracy ” of Beogal into the
coffers of the Asiatic Society?

We have spoken of the close connection
bitween the Uviversity and the ioterests of
the commuaity as a whole, and this leada to
speculation 8s to whether the UVuiversity ia
properly preparing the studente for the duties
of citizenship. There are on the one hand
those who acclaim the students as presently
active and cfficient leaders in gll public
moveweuts, and on the other band, those who
buld that it wust n.t even be whiepered in

i
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their ears that there ia such a thing as politics.
Both extremes secm to me frankly impessible.
But I am not going to traverse s well-worn
theme, save fo sny that preparation for life
inclades coneideration of political problems
and that soch coosideration has to be
permitted unless we are to force the students
into one or other of the dogmatisms which
produce either conservatism-or anarchy. Such
preparation, however, does not mean
participation in the sevse of a prematuare
assamption of the respousibilities of the post-
preparatory period. Difficalties in regard to
this particalar problem would npot arise if
there ware mnre sympathy and co-operatinp
between the University anthorities and the
geuneral community, Bat if the University is
divided withia itself or if there is 8 cleavage
of opinion between it and the general public,
such difficulties are inevitable,

The same consideration also applies to the
wider question of discipline, which is of
psramount importance at the present time
when people who are elderly in mind, if not
also in body, are shaking their heads over the
restiessness of the student community, snd
deplaring that its members have altogether
got oot of hand, and that discipline must be
restored at all costs. It alwaysseems to me
that comparisone between one generation and
another are as odious as other comparisons are.
But, again it does not meet the cage simply to
say that the students of to-day are no worse
than their predecessors, or—more lightly—~to
quote the familiar sayivg that “boys will be
boys.” We must go deeper. We are dealiog
at least with boys who want to-be men, who
are on the threshold of manhood, and who
caunot therefore be subjected to the same

" kind of discipline as is suitable for school

boys. Aunalogies in this reapect between one
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coantry and another sre unsafe. Io Englaod,
at least ia the older Pablic Schools and Uni-
versitits, for example, boys are kept in
soholastic and academic leading strings fo 8
later age than in Indiaor in Scotland, and
whatever our opinion on the relative merits
cf the educational systems may be, the fact
remaing that we cavnot in India or even in
the barbarous country of Scotland count upon
the same degree of traditional pressare in the
direction of conformity to rale and costom,
The problem of discipline has to be dealt with
i 8 subtler way, snd therefore becomes more
intimately connected with the genersl rapport
between the Colleges and the community of
which | have already spoken. Discipline can
b»s maiotained only if the academic authorities
feel that they have parests and guardiaos on
their side. To my miud the relation between
the aathority and the student is of the nature
of a solemn contract in which the teacher
promises to respect the rights and privileges
and persounality of the student, and on the
other hand, the guardian promises to support
the authority of the teacher, The teacher
muat stand in some sease in loco parentis,
otherwise he has no continuing security; he
cannot for any. length of time stend io
opposition to the parent or to the ocollective
enlighteved community, If the contract of
which I have spoken be broken, ayd if it be
broken, as may occasionally happen, by the
academic authority, then the adage that dis-
oipline must be maintained at all costs, proves
to be mechauical, archaic and peculiarly
fatile. If wo can maintain our discipline only
by the persistent refusal to adwit that there
may have been a mistake, such discipline 18
pot worth maintaining. Guardians may ia
that cass quite conceivably exercise their
right of withdrawal from the contraot. Bat
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what I do arge is that the guardians shoald
play the game: that they should either with-
draw their stndents from the colleges, or, if
they keep them there, ehould resolutely
ophold the authority of the College. They
should pot allow them to remain in College,
aud at the same time actively or passively
encoarage them either iodividually or
collectively to defy the academic sauthority,
Ouhierwise the sutbority of the teacher, an
authority which has a greater traditionsl
strength in this land than perhaps ia auy
other, is irretrievably ruined. No satisfactory
solution of the acate problem of discipliue is
possible so long a8 the relationship between
the teacher aod the community is one of
sotagoniam or persistent misanderstandiog.
Discipline depends on the satisfactorinees of
the general situation aud canoot be cooridered
apart from that sitoation. Thus the duty of
the University and of all educuted wen '8 8o
to serve the community that the diffasion of
cultore may come to mean the establiz! ment of
peace and goodwill. Oonly then will the dithi-
coities of the present situation dieappear.

In conclusion, may I «ffer the congratnla-
tions of the Uuiversity to thuse who have this
day received their degree? Itis one of the
greatest days in yoar life, 8 day of new
resolations nud new departures. You have
received many benefits from the University,
sod yoars is pow the responsibility of
remaining troe to the ideals which you have
been led to cherish. Yoor scieatific a-.d
philosophical training ought to have created
within you a desire for broad-mindedness and
oatholicity of judgment. You will not
oconoeive of yourselves as having daties ooly
to your own class, peither will you remain
animpressed by safferings which do oot
concern yourselves. You will have a senee of
the aniversal.

You will bave mapy difficalt problems to
face. The problem of unemployment imme-
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diately nffucts anme of you, as in wany other
couutr: s at the present day, and you may be
inchined to eay that your education has been a
wmistake and altogether wasted, Do pot rush
too hastily to thie couclasion. Vocational
trainiog however desirable it may be, will not
of itself sslve economic problems. And the
more general form of education which is given
io 8 University can never be wasted. As was
said recently, University education often
h:lps you todo that which you can’t do, or, in
other words, prepares you for the emergencies
of life and enables you to make opportanities
for yoursclves even when they do not lie ready
to yoar hand. Io looking forward to the
foture do wot think so much «f the provision
of prsts for you as of the preparation of
youarselves for the post. D> oot rely on
external intlnence, bat make yourselves fit to
avail yoarselves of opportunities, takiog ss the
ideal cf the heslth of & suciety the principle
that s one should press forward to a position
for which he 18 pot fit.  The protection given
by usn 1utiueutial fawmily is a very dounbtful
beuctit, and should nut be overmuch regretted
by those who do oot enjsy 1. In any case
there are not covugh iutiuential fawilies to
provide for the necds of those who ke
clamouriog for employwent. Stand apon your
own feet and make yourselves worthy of
employment, and you will not fail. lo virtae
of your firm resolution and your high ideals,
you may be agencies not ia the distarbacce of
society but io ita reconstraction, and you will
suooeed in yoar vocation just iu so far as
you determine youreelves to fair-mindedness,
seeking to contribnte to the common good
rather than merely to claim your own share of
it. Rights and duties belong to all of you,
bat you can secare yoor righta if yoa think
first of yoar daties, not merely to your own
class but to your country and to humaaity as
s whole=The Calcutta Review, March, 1929,
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EXAMINATIONS.”
By Sir MicBarL SaDLER,

Master of University Callege, Oxford :
President of the English Seation of the
New liducation Fellowship.

1

“NGLAND, now that Chioa has changed,
is the claesic land of Examinations. In
both countries the apotheosis of ¢xaminations
has been dae to a deep political instinet.
Pre-revoluti(;nsry China preserved for cen-
turies its classical culture by requiring young
and middle-aged candidates to display their
knowledge of it in the isclation of their
examipnation cells.  Nineteenth Cavtory Foge-
land devcloped her chinoiserie of examinations
in order<to safeguard the existcnce of
independent schools and to keep at arm’s
length State monopoly in edacation. China
was right in clioging to Confucios. Nine-
teenth Century E')ngland was right in keeping
variety of schools. Bat young China has
blown up the pagoda of examinations, And
perhaps the Eoglish of the Twentieth Centary
may ferl that they have not as strong reasons
as their grandfathers had for keeping the
State at basy. ‘

In the last years of the Manchn dynasty, a

8l hinese statesman came to Oxford to study

the examination system. Ile arrived in
June and was impressed by the crowds of
candidates flocking down High Street in
white ties for their ordeal. The size of our
Exzamination Schools gave bim pleasure.
Their architectural importance convinced him
that we take examinations seriougly. Dat
whop, after ascending the gtuircase, he stocd

® An Address given®at the Anoual Meeting of the
English Section of the New Education Fellowsbip, held

5ih Jagaary 1929, ¢ the Central Hall, Westminster,
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on the threshold of the vast many-windowed
examination chamber and saw the dark backs
of the candidates bent over their littie tables,
his impassive countenance showed displeasure,
Through his interpreter he expressed surprise
that we in Oxford took so little care to
prevent copying.

It is the chief glory of the Koglish
ex-mination system that it is olean and
honest, Scandals are practically noknown,
Io tests oo which so mach depends there is no
cheating. The reputation of the Euglish
txaminations, large and small, elementary or
advanced, is unsallied. It is npoteworthy ‘
that in these contests, though the reputation
of the schools, the prufessioanl repute of the
teachers and the prospects of the candidates
are involved io their results, some viement in
the tone of the ~chools and Universities, some
antiseptic in public opinion, guaards the-
candidates sagaiost any temptation to play
foul. Sewnsible regulatidns are part of these
safegnards. But the real preventive is a
sense of honour,

Not everywhere are examinations immune
from corruption. There is a8 country which
has imported its examination system from
England and finds that it gives a savour to
life like chutney to cold meat. In one of her
famous Uaiversities, I have seen the printed
copies of examination papers locked against
larceny in double cages of steel as if they
were secnrities in the strong room of a bank.
Aud there are tales of prioters sitting on the
damp type of examination papers and finding
the impression on their white dhoties
profitable. An admirer of the examination
system which still flourishes in England and
dictates ¢duacationsl fashions in Sierra Leone,
may claim its honeaty as a proof of the
healthiness of oor mora] climate.
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. Qur examioations sre aleo historicslly
interesting. Richard Basby, Headmaster of
Westminater (1638-95), was, [ think, the first
to see what » useful weapon the examinstion
system is in the hand of a man who is bent
on choosiog for promotion gifted and
proaisicg candidates rather thao the proté, &3
of the iufliential and the great, L ng
afterwards, Busby’s idoa was asdopted for the
gelection of cundidates for most brauches of
the British Civil S:rvice. It wae Sir Charles
Teevelyan and Bevjamin Juwett who divined
that Cabinet Ministers and the permanent
heads of the great departments of State
would be thankful to be freed by the device
of open competitive examination from the
importopities of provincial acquaintances
who wanted to be appointed postmasters, and
of Members of Parliament whose friends had
boys in search of a livelihood. Irench
example also appealed to Eaglish reformers
in the firat half of the nineteenth ceatary.
French logic, in education as in painting
always appesls in hours of intell: cumi
muddle to many Eoglish minds. You can
gee French inflaeuce, the ivflusnce of Condor-
cet, of the Directory and of Napoleon, io
Bentham’s cold passion for examinations, just
as yon can see the influence of French
cabinet makers in Eoglish Empire farnitare.
Moreover, the ideas of the Indastrial
Ravolution, the ideas which were popalarised
first by Adam Swmith sod afterwards by
McCalloch,  harmonised with the idea of
competitive examinatioos, A free field and
po favour. The Devil tuke the hindmost.
*Thou shalt not covet: but tradition
Approves all forme of competition.”

Robert Liowe blinked with joy at competitive
examinations bzoause they were a cheap kind
of antiseptic.
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Bat in the history of education in Nine-
teen}b Centary Eaogland, onminations‘were
destined to render a service even greater
than that of protectiog patrons from desigas
on their good npatare, or of stimulatin
co‘mpetitive smbitions io the minds of indnz
trious strentiCcs. They suved independent
schools from the threatened monopoly of an
F)niu(el?igenb snd onc-sided State control.
Jar examinution system has prote
antonomy of iudcpendent’eeco:d::;ciio:»?:
Exuxfxinations, by an externul aulbority.
provide what appears to be a common)
standard of valus by which the intellectual
achievements of pupils from a great variety
gf schools cae be asscased withoot ioterference
in the ioternal organisation snd regulations
of the icetitations from which the pupils
come. The impeccability ot this common
staudard of vslue is more dieputable than
its esrlier advocates believed. Buat there
i's some truth in the aseamption that an
impartial test of intellectual attainment
conduocted by an external authority whigh i;
uobissed in judement and voembarrassed by
fmy fear of alienating its customers, is
indirectly a test of the industry and purpose-
fulpess of the candidates aod an aodit of
some wuspects of the competeoce of their
teachers,

The College of Preceptors was the first
body to realise that school examinations
condacted by an external aathority might, by
guaranteeing the cfliciency of independent
schools and reporting on the work of their
pupils, serve as a sobstitate for direct
inspection‘and examination of independent
schools by the State, Oxford, guided by Sir
Thomas Acland and Dr. Temple, wae quick
to take the hint and to follow on a much
larger scale the example of the College of
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mbridge was pot slow io
ord and Cam-

d. The Oxf
Board secured

Enmioation
the part of the two older

the spbere of those schools
h drew m8by of its uoder-
gradustes. Step by step sll ‘the other
Universities, whether 80tiog aloune hkg London
or in combination Jike Manchester, h)ver.po.o\,
Leeds and Shefficld, parsaed the same? po.hcy
of organising systems of externsl examinations
for the penefit of the gecondary schools.

bridge’ Schools
joiat sotion oD
Universities in
from which eac

That this extevsion of the responsibilities
of a Uaiversity did not strike the public a8
anomslons when Oxford first proposed it, is
perhaps explained by the fact that many
gobools had been long accnstomed to getting
examiners down from Oxford and Cambridge
ent which became frequent at
vival of the poublic gchools
gby, Batler of Shrewsbury
and Arnold of Rogby, bat had been in nee
gioce medioval times at E-on and Winchester,
and sivoe Elizabetban days at W estminster,
and, st any rate since 1728, at Merchant
Taylors, through their conpsction respectively
with Kiog’s College, Cambridge, New College,
Oxford, Trinity College, Cambridge, Christ

-—=a0 Arrapgem
the time of the re
ander James of Ra

“wCharch and St. John’e College, Oxford.

+
The Roman Catholics and some members of

the Charch of Eogland quickly 8saw that an
aathoritative system of school examinations
might be takeo a8 & snffioient substitate for
State inspection and for State examination on
German lines. They were afraid of the latter,
not becsuse the work of their schools was
inferior to that dome io other schools bat
becanse they were alarmed st the rationslistic
and secuvlarising mood of those who, 1D the
middle of the nineteenth centary, wanted to
XXXV-—19
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aggrandise the Eduecation Department in the
sphere {from which it was then excladed) of
gecondary edncation. French anticlerioal
secularism had coloured the thonghts of some
English educationslis's and bad gone farther
thun many pions prople realised. Romsn
Catholics,High Churchmen, some Evangelicals,
some Jewe, & good mapy members of the
Society of Frieods (thongh they were well
enough cff to keep their few schools going in
any case withont State subsidy) dreaded this
tendenoy to nitimate gecalarism, 8 tendency
which hid itself behind the skirts of its incon-
gruous ally, pious andenominational Christian-
ity. Not that these believers in thoronghbred
dogmatic teaching a8 8 principle in education

were averse to learniug and enlightenment.

Oo the contrary, to quote the Book of Prov-
erbs, ‘“they called nnderstanding  their
kinswoman.”® But they gtood for a theory of
oeducation which was  that of St. Thomas
Aquinas, end io fundamental presupposi-
tions just the opposite of the theory of
Rousseaa, thongh in practice the followera of
these two theories could hounestly find a wide
common camping ground between their oppos-
jng trenches. The stroggle between these two
cardinally opposite doctrines of edacation,
which in France was clear aud pitiless, in
Eogland wes

“oply iufinite jumble, and - mess, and disloca-

tion.”

But deep down in their hearts men knew that
thoy were divided on an issue which they
could not define in words. For geuerations
this latent or smouldering quarrel kept those
Eoglish statesmen who cared for intellectual
progress from ventaring on 8oy thoroughgoing
ateps towards edncational reorganisation and
reform. The best men aud wowmen on both
gides of the controversy had an instinct that it
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should be possible on some higher plane to
reach a recoociliation between the opposing
parties—a reconcilintion more profound in its
philosophy thaun had been reached by the lucid
logio of Fraoce. Bat they found their hopes
deferred. When therefore the system of
organised examinations was proposed a8 a test,
at once impartial and impaesive, of the in-
tellectoal ackievementa of the schools, nearly
every Eoplishman welcomed with a sigh of
relief this way out of the impasse. !n a word,
our examination systemw healed a harsh (oarrel
about English educational administration, and
paved the way for the great period of re-
conditioning aud enlargement which, wade
possible by the passing of the Local Govera-
ment Act of 1888, began in 1891, and during
the last twenty-seven years bas wrought in
English education the greatest change since
the Rensissance.

My thoughts are drawn by this historical
survey to a conclusion which I fiod distastetal.
In England examinations are too deeply rooted
for it to be posesible to extirpate them except
after a revolution. They sre too convenient
to be wholly diepensed with. For good
and evil they fitin with English psychology —
with the state of mind which wante to be sure
that teachers and pupils are doing their work
up to a decent level, which believes in prod-
ding the careless and the indolent, which does
not take very serionsly any risk of intellectual
over-pressure, and which has an aversion to
any formidsble kind of State Department
of higher educatior. And, it must be added,
our examinations are tco remunerative (1 ot
in apy way scandalonsly prcfitable but com-
fortably advautsgeons to examiners) to be
scrapped without resistance. How mapny homes
are helped to & sammer holiday by the father
or mother’s fee for looking over examination

a,
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papere? H,w many Morris Cuwleys or Aastin
Sevens owe their existence to thia margmtl
source of professional income ?

State-organis=d and State-aided education
can no more dispense with the convenient
device of examivation than modern socisl
legialution can diepense with the action of
State officials. Thirty years ago Acberon
Herbert dreamed of abolishing examinations.
To-day correspondents to the newspapers
write of bridling or abulishing the bureanoracy.
Their bopes are vain. They conld as easily get
rid of their own shadow. More and more,
Eaglieh boys and girls will have to paes exam-
inations aa part of the roatine of their exist-
ence. At present indeed it is still poesible for
a good many LBoaglish schoola snd for some
hundred thousand Eoglish children to live
ontside the examination ambit. But their lot is
uohke the lot of the vast majority of achoole
snd school-children. They are 8 dwindling
group of exceptions. Lrxaminations are the
Eoglish destiny.

il

Bat our optimism sbout the benefits which
are bcstowed on us by examinatiors has be-
come overclouded, Qar thonghts on the sab-
ject ara troohled by maslaiee.

It is woll-kaowa bhow muoch Cambridge
gsined in intellectusl activity from the in-
stitation of the Mathematical Tripes, the firat
list of which was poblished in 1747.5; of the
Cbancellor's Meduls for Clussics in 1751;
aod of the Classical Triposio 1524, Mr, Heory
Litham, of Trinity Hall, began his brilliant
book On the Actisnof Eramivationg ecnsiday-
ed as a means of selection, whick was published
in 1877, with the scotence: * Within the
last t“rty years the agency of examinations

has worked a revolation in the whole province
of edacation.”
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Nor will a member of Oxford or of Cam-
bridge fail to acknowledge the debt of both
Universities to Trinity College, Dublin, which,
before her sisters in England, had genuive
examinatious for its degrees, a course to which
it was compelled because residence was not
necessary for the Arts Degree.

1 do vot know whether at Cambridge and
Dablin there is uneasiness about the effects
of the highly-developed examination system
of our days on the minds of under-graduates.
At Oxford, eatisfaction is not unasimous.

Everyone knows that the Oxford University

Examination Statote of 1800, which establish-_

ed in 1802 a genaine examination for the B.A.
degree with a small honours list in which the
names were published in order of merit wag,
as J. H. Newman said fifty-two years later
in his Dablin Lectures on the Scope and Nature
of University Education, & s8ign of “the
authorities of that apcient seat of learaning
waking from their long ueglect.” . Bat it is
possible to have too much of a good thing¥
1 am not sure that Liatin Prose in Responsions
is the Ark of the C)venant of Calture. Oae is
sometimes tempted to hope for a Maesolini
who would abolish all Hooour Schools for a
quarter of a centary, remodel the Pass Schools,
and treble the number of Uaiversity scholar-

al'ghips and prizes in order to give acope for
individoal distinction,

In the sphere of secondary education and in
the avenaes to secondary education there are
maoy signs of the growth of a bulief that all
is not well with our system of examinations.
Competitiveexaminations for entrance scholar-
ships at the Pablic Schools have a not al-

# % There is a dreadful tendency to let this University
degenerate merely into & mechanism for passing examina.
tions and takiog degrees,” Lord Hugh Cecil is reported
(Times, November 11, 1038) to have said at Oxford,
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togetber wholesome influence on the teaching
and courses of study in preparatory schools
for boys. There is muttering, sometimes more
than mauttering, agsinst the present working
of the Common Eutrance Examination. Us-
rivalled in the world as are our best pre-
parstory schools for boys in naturalness of
tone and in their encouragement of healthy
exercise, they are forced (not slways against
their will) to be archaistic in their coarse of
intellectns] edncation by the distorted stress
laid on early Latin and Greek.

In the great world of sccondary edacation
in Eogland, the great world which lies
outside the important little world of the
Puablic Schools and their pépinieres, exam-
inations already loom large and, when the
intellectual standards of Eaglish schools have
risen to the Cootinental level, will loom
larger in the oatlook of teachers and papils.
The sudden growth of numbers of candidates
in the University Local Examinations from
about 1890 onwards was a sign of the
extension and reorganisation of FEoglish
secondary edncation. This growth, by its
sheer bulk, has raised problems which make
one suspect that our system of mass production
in external examinations has been compro-
mised by its own popularity and saccess.

It is rather a pathetic phase in & movement
which owes mach to genercus enthusinsm
for the enlargement of the human  spirit
through educational opportunity. Pathetic,
a8 youog Shakespeave’s picture of his
Renaissance schoolmaster Helofernes is pathe-
tic. Are the visions which gleamed in the
essays of Matthew Arnold, of Edward Thring,
of T. G. Kooper and of Sanderson of Oundle
to be dimmed by the dull touch of examina- °
tions ! Kogland needs more calture, said
Matthew Arnold. And how shall we, two
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generations later than Matthew Aroold, say
what we mean by caltare, asks Professor
A. N. Whitebead ! Wo mean by it, he replics,
“activity of thought, and reccptiveness to
beanty, and bumane feeling.” * * Thep,
colture,” exclaime Sir Philip Hartog, “ exactly
covers that vital part of education which
canoot be tested by the ordinary written
examination. Fxaminations test, and can
test, that part of a man’s or a woman’s
education 1o which it is usefal and necessary
to think and act more or less on a model.
Cultare is tbat part of edacation which is
meaningless ubless it is sensitive and
individual.” ¥ “The attitade,” he sauys
elsawhere, ‘‘ of workiang to do what he believes
some one else will think best is av attitude
which tends to kill origiuality,”

I suspect that the examioation aystem is
capable of doing more subtle and permanent
harm to Eoglish wits than drink. But where
is the Ubnited Kingdom Alliance for the
reform of examinations? Where is the Church
of Eagland Examination Temperance Society?
The ordinary pareat, the prize-distriboting
Member of Parliament, the datiful admiaisira-
tor in Whitehall or in a looul edacation office,
canuot be eaid to realise the far-reaching
effects of this growing system of examinations.
There are intermittent ernptions of oriticism,
but the general run of us teke the system, for
granted, rocfully in some cases, fatalistically
in most. So, in the eighteenth century, did
the Engllsh people take the elave trade.

* Quoted by 8ir Philip Hsrtog in Examinations and
their relation $o Culture amd E(ficiency (Counstable,
1918), p. 3v. from A, M, Whitchead's The Orgamisation
of Thought {Willlams and Norgate, 1917}, p. 8.

t Bxaminations and their reélatiom $0 Culture
pud Efficiency, P. XV
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The difficulty aboat education everywhere
is that at ite best it is an art, at ite average—!
For the more mechanical purposes of edaca-
tion, the examination system is rather a good
deviec.  Bat its ¢ffects oo education as an
art are devastating. Sappose that we had
trained M: zart or Beethover, Wordsworth or
Shelley, Cézanne or Boounard, or Zadkine, or
Dancan Grant, or Eric Gill, or Stenley
Sper.cer, or Frank Dobeon by an examioation
system, would they have been any better for
the process? Would they have been the
favonrites of examining boards * What woald
have come of LEhrlich’s origoality if his
profecsor had kept him durivg bis medical
course to the diligent distribation of his
attention aud evergy to all the departments
of the prescribed course iostesd of leaving
bim free to make elow, thoaghtful, time.
coneamiog experiments in what was to prove
bis special province of original thoaght ? *
The examination system, 1l fear, is more in
harmooy with the pormal convenience of
the people who never break new ground in
knowledge and in art than with the needs of
the creative mind. And yct how indispensable
to the well-bring of man is the creative
mind ; how much does not mavkind owe to
the origioality of & few individuala?

In bringiog educational oppcrtupity to the |

moltitade, are we doomed to set ap e system
which is innocacus to the average bat burtful
to the exoeptional miad ?

Yet, whatever substance there may be in
thie bauoting fear, we must go forward,
Whether we hike it or not, the edancational
movement of our time is irresistible. It hag
come in—not like the tide, for tides ebb and
examioations will not abate, bat—like some
ﬁond which has forced its way from blgher

® See Wsldoyer Bﬁmrum (B.Iin 1”7)

_already beguo.
> hardly perceptible in the larger part of the

-
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levels into the fens and will leave a large lake
for ever. 'l'here are marks of predestination
and permanencs in the educationsl movement
So universal is it that China
and Culifornis, Czecho-Slovakia and the
West Riding have all felt ite impact and
have been lifted by its inexorable power.
Oan the map of the world ovly patches here
and there, like the Gambia and Spain, lie
unsccountably immune. Something which
transcends our present power of interpretation
is at work in this world-wide movement of
opinion, which stirs the imagination and the
willa of men and women of different race,
religion and colour, to «ff)rt partly unselfish,
partly sclf-regardiog, and with an emotion
which pours out hike a volcanic stream from
a hot faith in human npatare. What this
educational movement of our age portends
we cannot divine : to what deep change in
human intercourse it points we cannot prediot.
Bat we are thankfal to have felt its power.
Aad we now see stealing across its bright
surface the great cold shadow of examinations,

H1

We candot abolish exsminations, bat we

of our age.

can amend them,

In Eogland the fight for this reform has
The struggle for change is

field. Bat it is already fierce in regard to
the present regulations for the first School
Certificate.

In this keen struggle the Association of
Headmistresscas sre the spear-head. They

are the intellectasal head of the movement for

change. Among the numerous memorials
and resolations for reform of the first School

‘Certificate pone are 80 cogent as theirs.

Their argnment turns on the existence of a
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typa of girl who is clever at some practioal
or artistic work and will probably make 8
good citizen, & capable wife, 8 diligent
mother, But she is alleged to be incapable
of doing & puss paper in elementary mathe-
watios or, alternatively, of learning compe-
tently a foreign langaage. This figure of
the practical girl becomes more sharply
delineated as tbe discussion proceeds. She
is as distinctly recogoisable in resolutions
on the sabject as the economic man was
recognisable a century ago.

Does she really exist in large numbers?
Obvionsly there are sowe girls, as there are
gome boys, who are weak in mathematics,
and poor at any language, including their
own., Itis also known that some girls, like
some boys, are what the Germana csll
“pallast.” Bat those girls and boys, though
they may be meritorious, are nob of out-
standing merit in anything and would not
necessarily make good housewives or good
soldiers or good artists.

The headmistresses’ argument is not a sex
argument, It applies to boys as well as to
girls. And there is something real behind
this figure of the * practical” boy or girl for
whom a don’s test, designed for donleta or
donnettes, is not the best test.

Wordaworth, writing in his wisest years,
speaks in the last books.of The Prelude of
the two types of mind which are met with in
England :—the philosophic miod and, con-
trasted with that, the mind which is incapable
of abstract (or indeed of any adequate verbal)
expression. Of the latter type he says:

“ Words are but under-agents in their souls,”*

These Eoglish folk are near the primitive.
They sre often refined, alert, scientific in the

® The Prelude, Book XIl, vear the end,
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trathfulness of their observation, just (some-
times harshly just) in their panetrating moral
jadgment. Bat they do not reduce the opera-
tions of their winds to the currency of words.
Words are for them a material which ia nao-
tractable because inappropriate. They are
not Paadits or the children of Pandits. They
do not bslong to what Oliver Wendell Bolmes
called the Brahmin caste. But they and their
kind are immensely important as factors
in the collective jadgment of England. These
are they who have inmstinct in public affairs,
They are often disgustingly conservative. But
they bave streaks of nucompromising radicsl-
ism, Down the wind, to their quick sense
of smell and hearing, come warpings of
danger. They warn the herd. Bat theirs is no
herd-psychology. As the Moody and Savkey
bymn had it, they dare to be a Daniel. They
do not know when they are beaten, and by
their tenacity of prejudice or conviction they
beat others oftener than they kuow.

Does the present eXxamination craze, do
our present breed of oertificate-bonouring
parents and teachers, hart this type of
English person, this primitive bat iodis-
pensable type? If we pervert ita profoand
pataralness ioto a desire to use abatract ex-
pressions and to swallow generalisations, we
shall be in daoger of turning them from being
like Dorothy Wordsworth into being like
Count Keyserliog. *

So long as most of the boys and girls of
this primitive Eaglish sort coold pasas throogh
childhood and youth unworried by examina-
tions ; 8o long 88 they could escape the atten-
tion of teachers who oannot get examinations
out of their thoughts when they are teaching,
it did not matter that Eoglish children of the
other sort—children like John Staart Miil or
Mary Augoste Arpnold—enjoyed the stimulus

{Marca 1929.

sud reward of what the Coasaltative Com-
mittee of the Board of Edueativn once said
that Plsto meant by the 8o €€€racros, the
examined life. Bat nuw that we are tryiog to
sweep all Eoglish children into the net of
secondary education, it has become necessary
to protect the interests of both sorts, The
time is near when every little English child
that comes into the world alive will, if it grows
ap, pses unoder the harrow of examioations.
At present the harrow 18 blant. But the spikes
will get sharper.

S far as we can judge by reading between
the lines of their pronouncement, the Schools
Examination Conncil and the Board of Educs-
tion in its rear are prepariog to give way
before the sssanlt of the Headmistresses. Bat
the concession which they seem likely to offer
first aa terme of peace i8 in my judgment un-
acceptable. Thery will say to us “ You can
have an alternative School Certificate which
will sait the practical girl. We will call it
Certificate B.” This proposal should, I thick,
be implacably declined. We want ove
certificate bat different avetnes leading np to
it. Those aveoues sbould be boldly incon-
gruons, becanse the two types of mind for
which they are designed are dissimilar. Bat
the different avenues should converge on one
certificate, and boys as well as girls shoold be
silowed to follow them.

1v

Suppose your private secretary, when she
looked out yoar trains in Bradshaw, twice out
of three timea got them wroog? Wouald you
be satisfird ? Why then in oar examinations
do we fix the pase mark at aboat 33 per cent.?
As we must bave exsminations, let us make

passiog them mean more than, with our |

dilated standsrds, it means in England now,
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But the demund for thoroughness and
socuracy ie part of the discipline of character,
And it is becanse they are sopposed to test
character that examinations are defended by
some of their well-meaning friends. What is
meant by the statement that examinations
“ test character ” ? Those who make the state-
ment mean that a successful examination
candidate must bave the necessary self-
restraint, pertinacity of purpose and indus'ry
not to neglect his work for pleasure, besides
baving the power of judgment not to over-
work. Ho must not fritter awsy his time at
the begiuniog of his course. H« must plan out
bis reading. Like & Swiss guide, be must start
early, go steady and keep going. He must
also have sufficient nerve not to lose his head
during the actual period of the examination.
He must teach himself how to write both
quickly and legibly, He must constantly
make sure that he really knows what he
has set himself to read. He must make
s babit of posting up the ledger of bis
mind, These are valuable habits, valuable
qualitics, But while it is true that the
majority of students who do well in examina.
tions possess these qoalities and have formed
these hebits in a greater degree than the
majority of thoss who fail, success in an
examination obviously depends on intel-
lectaal ability (the kind of intellectaal ability
which lies in srgameantative power or in the
power of aesimilated reproduction) as well as
in other qualities of character or habits of
purposeful indastry.  The more brilliant the
candidste and the more retentive his memory,
the less evidence does eXamination succees
afford as to any side of his character. It
would be unwise to sassume that every

' ‘oandidst.e who passes an examination bhas

‘eitber much industry or much eelf-restraint.

i
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Aa examination, it is trae, if it be pro-
perly conducted, gives direct and nuogues-
tionable evidence of the proficiency of each
candidate. Bat (unless it iavites informa.
tion of a different kind) it gives little evidence
88 to the way in which that proficiency
bhas been acquired through the exercise of
his moral powers. Moreover, the elements of
character are far from being limited to those
required for passing examinsations, Examina-
tions give no direct evidence of such valuable
quslities a8 houesty, trathfuloees, or the power
of being a leader of men. We must therefore
be on our gaard when examinations are put
forward as a test of character ; and especially
when it is sought to minimise the defects of a
particular examination system by dwelling on
its virtaes in this direction. * ”
\'

Bat, it may fairly ba asked, cannot we amend
the conditions of our seeondary school and
many other examinations in sach a way as to
secare that they shall record aud bear testi-
mony to the virtues or defects of each candi-
date’s character.

The answer to -this pertinent question is
that the thing can be done—

(1) if the examination resolts take into
account the teachers’ confidential and
candid reports on the work which each
candidate has done at school and the
qualities of mind and character which
he bas evinced :

(2) if the examinations, so reconstitnted
and so widened in their outlook, are

® 1 bave quoted this passage from the chapter which
(with 8ir Philip Hartog’s special help) we wrote for the
Caloutta University Commission Report in 1018 (vol,
ii, Part I, pp, 223-3). The sentences before are based on
the same chapter, but I bave altered and added to them
0 much that I canuot put them into quotation marks,
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used only as qualifying tests and not as
the basis of competitive award of
scholarshipe, or prizes or of places in an
order of merit among candidates from
a number of schools whose different
judgments it wounld be difficult to eqaate
with safficieat certsinty to warrant
close discrimiaation batween the merits
of a multitude of candidates:

(3) if inspection of schools is (as in Ger.
many) closely bound op with the method
of the examioation for leaviog certif-
cates, 80 that the external examiners
wsy know beforehand the teachers
on whose verdict the result of the
exsminatiao will partly depecd, and
have formed a jodgment on the
intellectoal quality and (so far as can
be ascertained by inspection) the tooe
of each school concerned : and

(4) if the purses of the candidates or the
revennes of the echools or of the Gov-
ernment can bear the coat of this more
expensive kind of investigatory test.

The Gorman system, searching as it is,
leaves oat of account (aalities of character,
of individaality and of leadership which we
in Eogland would waat oor idesl examioation
system to take into counsideration.

Bat we have already in Eiglensd an
important examipation, condacted by the
Board of Kiacation in conjuaction {a) with a
large namber of schoole and (b) with five
profeesional institntions (incloding the Insti-
tates of Mechagical Engineers, of Eleotrical
Eogineers, of Naval Architects and of
Chemistry) which deals annually with 3,000
—4,000 * candidates; works throughout the

® The figures given to me differ. Oose cr;no;';wénd-cnt
says ‘ approximately 2,500 ocandidates every year
agotber ** 3,000—4,000 & year.”

(Marca 1929,

country swoothly and well; permits the
greatest poesible freedom to schools to
examine for promotion purposes during the
early years of the course; allows externsl
examination by the teachers with an externsl
examiner acting in co-opera‘ion with them;

and (greateet merit of all) takes into accound

the life the candidates have led as well 88
their bebaviour oo the day of ¢xamipation*
jadgment.

Thie valaable and sigunificant attempt t0
secure a more discrimioating aod 8 less
fettering kind of school examination i called
the Examination for National Certificates.
The schemes which the Board of Fduoation
has made in copjunction with each of the five
professional institutions vary slightly in
detsail but the main features of all the schemes
of examiration are aa follows ;—

(1) Schools desiroua of participating in the
scheme must first be approved asto
equipment, qnualifications of staff,
carricnlom and syllabuses.

12) The profetsional institation concerned
seta up 8 Board of Assessora,

(8) The echocls But and mark sall examioa-
tion papers except for the final year
of the coarse.

(4) In the fioal year, the schools sabmit
¢Xxaminstion papers drafied by their
teachars to the lostitution Assessors
who bave power to revise and alter 0p
to 40 per sent. of the guestions set.

(5) The papers ss revis-d by the Aaseesors
are retarced to the schools sod
worked by the students. The soripte
are marked by the teschers in the
schools, and the list of marks together
with the worked seripts of the stadents
are sent to the Assessors who revisd
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the marking as may be necessary to
gecure a common wminimum standard
throughout the country.

(6) Throughout the courses, home-work and
clags-w.rk marks awarded by the
teacher count in the award. In the
fioal year 30 per cent. of marks are
given to home-work, class-work, etc.,
and 70 per cent. to the exeminations,

No scholarships are swarded or mobey
grants made on the results of theee examina-
tions. | Therefore this refurmed system diffcra
in a cruocial way from the system of the
(Northern) Uaiversitiea’ J.int Board and
from any examination system npon whose
resualts scholarships or prizes sre given, The
examination (ke the Abiturienten-Fxamina
of Centrsl Europe) is a qualifying examioation.
lt attests the ripencss of the successful
candidates for a farther stage of etady. In
this cas», the Higher Certificate excuses the
holder from the technological subjects in the
examination for Associate Membership of
certain profeswionat iustitutions (viz., the
Institote of Chemistry, the Institutions of
Mechanical and of Electrical Engineers, etc.)

Can this method of examination be widely
extended or even mede general in English
education ? That is a question of importance.
The conduct of this kind of examination
entails maoch labour. [tis not conceived or
carried on in the manner of “mass productior.”
Oar own Koglish example of this type of
oxamination is concerned with what, relatively,
is a small vamber of candidatés, To spply
this method to all our other school examina-
tione would mean a great inorease in the
namber of Inspactors (who should be men
end women deeply exparienced in the art of

teaching in the type of school examined) and
would involve the abandonment of the award

XXXV~=20
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of scholarships or prizes on the results of the
examinations, This last-meationed point

raiges many difficulties,

In Kugland at present scholarships and
exhibitions awarded after competitive exami-
pation are essential to the smooth workiong
of our school system, because wany of our
schools and colleges charge fees which are
beyond the means of boys and girls of
slender meauns. [t is essential that these boys
and girls should bave effective educational
opportunity to go to those schdvls from the
life and work of which their abilities qaslify
them to take fall advantage, Without
scholarships, they could not under present

'conditions go in Eogland to those schools

and colleges. The scholarship system, which
in this extreme form, is peculiar to Eogland,
cannot be abolished unless the fees of the
schools and colleges are broaght down to the
figare charged for corresponding schools and
colleges on the continent of Europe. Bat to
do this would mean s revolution in the
antonomy of a large nuwmber of oar most
famons schools and of the colleges of the
older Universtties.

2!

Mr, Gay Boas, io a letter to The Times last
October,* said that the Common Entrance
Examination papers ““ practically only inqaire
what 8 boy koows............... whereas they
should be designed to discover to what
extent he can thiok and imagine aud so
create” Ha suggested that ““ every boy in
the examination should be provided with a
skelston history note-book, 8 Latin dictionsry
rod grammar and s book of geometry.”
With reference to this letter, [ suggested in

* R:published in The Times Educationsi Supple.
ment, October 27, 1928,
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The Times of October 20 that “for certain
papere in all examinatioog, from the C)mmon
Entrance onward, candidates shoold be
sllowed to have approved booke of reference
with them in the examination room. We
want to test the qaality of a candidate’s wind
a8 it works in & normal state, not when it is
like a sponge dripping with an overcharge of
accomaulated material,” During the last two
months I have found more agreement tbao
I had expected with the suggestion that
dictionaries should be provided for candidates
in nnseen or composition papera in a foreign
language. In the Cambridge Little Go
candidatds are allowed to usa Liatin diction-
aries, and this arrangement, which bas been'
in force for at least forty years, seems to be
approved, An experienced schoolmaster,
Mr. W. R. Thomas, of Crosby, Liverpool,
who has helped me by his memorandum on
the sabjoct, allows me to publish the fcllow-
ing summary of his views . —
The U'se of Reference Books in
Ezaminations.

1. Eoglish and
French Liter-
atare.

2, Latin, Greek,
French, Ger-
man tranelation.

3. llistory.

Allow the nse of all texts
get and multiply their
number.

Allow the use of diction-
aries.

In at least one paper
allow the use of a fira:-
rate standard work,

4, Mathematics, No reference buoks,

Soieunce, exoept mathematical

Geography. tables and, iu Practical
Chemistry, ochemical
tables.

Concluding Notes :
(1) The foregoing changes are as cons.r-
vative as possible.

(Magrcr 1929,

(2) Tho examinations in view are the
School Cartificate aund Higher School
Certificate.

(3) The objact of the changes is to raise the
standard of school-work, and of exami-
natione, by the development of ‘i) in
vestigatiods, (ii) criticiem. [t must DOt
be thought that the dimination of me-
mory work i3 intended to make the
eXARMINAGLIOD eagier {though this may
have been the intention and resolt

when dictionaries were allowed jin the

(4) 1tis clearly neceesary to alter the neture
of the examination paper, and to make
it more difficalt, when reference books
are allowed.

Two criticisms huve been made on the
limsited preposal to allow the ase of dictionaries
10 ¢XAaminalions

(1) Ie is

cannu' siford the™ st dictionaries at

uriged  that poorer caandidates
school rid are un.contomed to their
uge, ey would theretore, it e con-
tecded, be put at 8 dieadvantage by 8
general permiesion to use dictionaries
in examinations.

(2) It s belicved that eowe candidates
wounld cheat 1f they were allowed to
bring sheir own gictionaries, and it 18
maintained that when the number of
candidates 19 large, no scheol or exs®”
iniog suthority could efford to pro*
vide the backs on loan.

My conclosion is thst it is desirable to &Y

experiments in allowiog the nee of books of
reference in examinstions and to record tbe
sxperience gained.

Marcr 1929.]

VI1i

Considering what is at stake, there has

. been too little scientific observation of the

methods and resulte of the examination system
in Kdgland, In this ficld, systematic research
is much to be desired, It might disclose
poesible improvements in method. It might
put us on our gaard sagainst doing uginten-
tional miachief by misnse of the indispensable
ingtrument of examinations.

When we were reviewing the work aand
needs of Calcutta Ugiversity in 1917-19, we
found that some of ite central difficalties
lay in the problem »f examinations. We re-
commended, therefore, that—

“in order to maintain continucus watchfulness
upon the methods acd use of rxamioations, to
epsure that they are not so mechauically con-
ducted as to exercise a barmful influerce upon
teachiog and study, aod to make certain that
the purposes with which each examination is
devised are beld in view and are fairly realised,
there should be at each University a small
Board of Examinations whoee function should
be not executive but primarily those of criticisam
and suggestion.” (Vol. V, chapter lii, paragraph
52)

We pointed out that the Board * would need a
small staff and funds to carry out its inquiries
aod tbat, in order to deal with the problems
of examinations oo a large scale, it would need
the services of a vkilled statistician acquainted
with the modern methods of statistics.” (Vul.
V, chapter 1l, paragraph 5.)

It would, 1 believe, be a great service to
Eogland if the Goverpment or some affiaent
corporation determined to sppoint for a
term of years 8 Commissioner to ivguaire into
the working of our examivation system iato
the technique of question-sctting, into the
methods of marking, and iato the peychologi-

" EXAMINATIONS. 151

cal effects of examinations on the candidates,
The Commissioner would need a staft of
assistants and funds for the prosecation of
extensive inquiries and test-experiments. The
right man for this difficult and responsible
daty esists. He is pot now in this country
bat | hope that on his return to Eogland he
would be available. The cost of the inquiry
would be about £ 18,000 a year. As the cost
¢f the examination system in Eogland is at
least £ 1,500,000 per aunuw, thosum proposed
to be spent on scientific observation of the
working of this vast machine i8 modest, It
amounts to 12 per cent. of our ananual civil
expenditure on those grades of echools and
colleges which are now specially affected by
the examination system.—By the courtesy of
the Author from The Ncw Era, January,
1929.
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THE DECAY OF ENGLISH.

Bv MR. P. R. KRisHNASWAMI, M.A.,
Lecturer, Goveynment College, Kumbakongm.

T ET me inform the reader at the outset
that it is oot my purpose to suggest
either that the English Language has in any
mananer been misused or corrupted within
recent times or that Iinglish Literature has
fallen from its high level of artistic perfection
and its glory as the index of a rich and varied
life, But I am concerned with Indian educa-
tional policy in its attitude towards the
teaching of English and fixing its place in
the educational curricula at various stages.
It is almost unnecessary now to recall the
story of the introduction of Faglish in Indian
education under official auspices in 1835,
after the well-known Minute had been drawn
up by Macaulay in Lord Bentinck’s time.
But it is necessary to note what a flood-gate
of knowledge has in effect been opened since
the beginning of the nineteenth century. It
is sufficient to remember the name of Ram
Mohan Roy who has been regarded as the
Father of Modern India, to realice the ladian
Renaissance that has been set in progress
after the impact of an English education,

The teaching of English had long been
accepted in this province as an item of special
importancé in educational curricula, The
Madras University inaugurated in 1909 a new
scheme of studies by which the subjects were
re-arranged with a view to providing special-
isation according to the individual tastes of
the student, and at the same time to expand
and intensify the study of English, \Vithin
less than ten years after this, there were
clements gathered within the authorities of
the University which tended to pull down the
pretensions of English in the scheme of
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studies, from its high and austere place. After
the democratisation of the University in 1923,
the clements became stronger, and English
h.as been pulled to pieces, while at the same
time, the study of the vernaculars has” been
e.rnphasised and enlarged. Asin the Univer-
sity, so in the school, the stage of beginning
English has been moved Up by a year or two,
a‘nd the medium of instruction in the High
School has been permitted to be the ver-
nacular, rather than Euglish.  Back to the
vernacular,’ has been a special cry in the
educational world, as ‘back to the village’
has been heard in the country at large. The
Osmania University is regarded as having
performed a unique feat in ordering Urdu to
be the medium of instruction and in sub-
ordinating English to a secondary position.
'I.'he Andbra University, with its marked
linguistic consciousness, and having its centre
at Bezwada, is still waiting to catch the
favourable brecse directly from Hyderabad
to launch its own scheme of Telugu, sub-
stituting English as the first language.

It will be some years before the present
putting down of English and the growing
ascendancy of the vernacular bear together
their new fruit. But without claims to pro-
phecy and without meaning to hold a brief
for English as against the vernachlar, it may
not be unprofitable to review the position of
English in each stage of the educational
course by marking the probable results of
banishiog or minimising it there.

THE UNIVERSITY COURSE,

Happening to remark about the inadequate
equipment of the young men starting thelr
course in the college, in the command of
English expression, my colleague of the
History department gave me the explanation
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that numbers of them had come from schools
where the vernacular had been adopted as
the medium of instruction. The want of
training in lnglish to that extent, set on
them, according to my friend the seal of
stupidity. In an intelligent study of English
at college, we are coming to feel more and

more the necessity to reach the very springs’

of European culture. A knowledge of Greek
achievements and Roman progress has often
been felt to be a desideratum in our courses.
That young men in the later years of their
college course should be found ignorant of
the City-state, of Spartan discipline, of the art
of Pheidias, of the institution of  Ostracism/
of the philosophy of Plato and Aristotle, of
the wisdom of Socrates, and of the Mace-
donian phalanx, has struck teachers as a
Jamentable fact. Nor is the ignorance of the
growth of the Roman republic, of the civic
sense fostered under it, of the Roman genius
for law and the Roman respect for it, of the
dignity of the Roman senator and the Roman
matron and of the wisdom of the Roman
imperial policy, less excusable. The history
of Greece and Rome which used to form a
compulsory part of the first two years' ‘course
at college formerly, has since become an
optional study by no means very popular. In
the new spirit to question the foundations of
all modern institutions we have need to
acquaint ourselves with the bright dawn of
Luropean culture in Greece, While such a
feeling comes to many of us, we are pained
to witness the decay of a more or less efficient
training in English in our educational courses,

In all the ages of history, we note a dis-
parity between one country and another in
the level of culture attained by them, and
there has been a natural tendency for culture
to flow from the higher to the lower country.
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No civilised country has ever been content to
nurture its indigenous culture exclusively. It
has always felt and fulfilled a need to avail
eagerly of another culture more advanced and
energetic and different from its own. In
India amidst innumerable vernaculars, San-
skrit or Persian had held its place, In
Europe, Latin predominated for centuries
over the languages of the different countries.
Italian, French or German has often been
regarded as necessary to give a rounding to
the education of an Englishman. English
occupies to-day a similar place in India. The
present move to make the vernacular the
medium of instruction in Unaiversity courses
lays an undue emphasis on the adequacy and
efficacy of translations. While all the leading
scientists have adopted a European language
for the medium of expressing their thoughts,
it is desperate and vain to attempt to make
them available in some local vernacular for
the student in a college course, Instead of
adopting the more thorough-going and ambi-
tious ideal of learning of every great thinker
i the exact words used by himself, it is an
imperfect,‘artificial ‘and ridiculous method to
trust to translations. A language develops
its powers in proportion to the activities of
those to whom it is native. Where the
activities of a people are backward, the ambi.
tious among them seek naturally to use the
foreign language belonging to those who are
in the vanpguard. of progress, Words in a
language are the embodiment of the accumu-
lated thought of time, and a word which has
evolved in a length of time in one language
cannot be substituted by a newly-coined one
in another. It is not recognised how the
learning of a new language and the habit of
expressing one’s self in it are intimately cons
nected with one’s thinking processes. The



154 : THE EDUCATIONAL REVIEW.

foolish remark used to be made that an
Indian would naturally think in the verna-.
cular and translate it into English when
obliged to it. The fact is largely the reverse
of it. When Milton, the English poet. acquired
a profound mastery of Latin, it became
natural to bim to think in Latin and translate
it into English, and this process is reflected
in Milton's English prose. To us in India,
our use of English and the vernacular, has
been marked out, each for a distinct sphere.
Domestic life and speech in the street and in
the bazaar are in the vernacular, while
English has been the language of the pro-
fessional life, the medium of elegant conver.
sation and of cultural reading and communi-
cation, Where therefore the abandon of the
home or the lowness of the street does not
affect us, all our serious thinking has gone on
paturally in English.

THE SCHOOL.

The educational experience of the world
has clearly pointed to the early years of
childhood as the most suitable age when a
foreign language cao be Mearnt. It is the age
when the sense of novelty in a child can be
best utilised for impressing the eccentric furms
of a foreign language. It is the age when
the vocal organs of the child can be effectively
controlled to acquire the sounds of a foreign
language. Children between three and five
years of European parents. acquire a marvel-
lous mastery of Hindi in no time when
happening to live in a northern lodian town,
Tamil children similarly learn Bengali or
Marathi, and Telugu children, Tamil or
Canarese. Modern life has been called inter.
national in character. There is a thrill in
speaking the language which is not confined
to a particular corner of the world but holds
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its sway over wide and distant regions of the
earth, S0, in the course of gur elementary
education, we lift the child into a broader
world of concepts as soon as we initiate him
into the rudiments of English. \Ve cannot
start Linglish too soon in the school. The
Inglish alphabet is to the Indian child the
Open-sesame to a larger world.  The English
letters are the magic spells over which the
child naturally wishes to acquire power.

The humblest ryot and villager should
derive profit from a few years’ schooling which
includes a course in Fnglish.  To know the
letters printed on a match-box or on a tin of
kerosine, or on an engine which we may
suppose him to be fortunate in using in agri-
culture, or of the post-mark on a letter which
he may receive occasionally is a power which
helps to harmonise him to the world in which
he is living, and which he cannaqt afford toO
miss, The growth of town-life in modern
times has requisitioned the services of a very
large population with an elementary educa-
tion. This population comprehendiog types
like the petty shop-keeper. the compounder
in a druggist's shop, the post.man, the con-
stable, the compositor in printing.presses, the
peons in offices and in business-houses. and
servants in homes, is the indispensable instru-
ment of modern life, which peeds a rudi-
mentary konowledge of Lnglish,

A good secondary education is an invalu*
able equipment for efticient national lite. 19
Germany it is so eificient that it epables 008
to reach the highest place in the State—that
of the Chaocellor, formerly. \We want a0
ambitious programme in this country to raise :
secondary education to a higher level. Tbe
complaint is expressed that the medivm °‘x
English has imposed a heavy and avoidablé ’
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strain on the youth in our schools, But this
complaint should be examined with the care-
ful understanding of educational psychology.
The linguistic power in English required of a

student has a growth exactly proportionate.

to his general intellectual power. The circum-
stance of English being the medium does not
impose an additional strain, As linguistic
power is the basis of cultural growth, the
linguistic exercise provided by all the subjects
being taught in FEnglish should be a valuable

feature of the school course.

The school provides us clerks, and since
English is the language employed in private
and public offices, we want the clerks to be
well-trained in English, Of course there are
those who want the official language to be in
the vernacular and look to Swaraj bringing
this about. But the use of English seems to
be now independent of political circumstances
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and the overthrow of English implies a
severance of all the links with our immediate
past.

There are again those who must pass
from the school to professional courses like
medicine or engineering. As long as we
cannot deny that in every department of life
we are beholden to the West for the highest
source of guidance and inspiration, it becomes
a practically desirable proposition to give the
best nurture to English in our schools

There is a law of progress operating in the
world which no individual can stop or alter,
and this law is distinctly seen in India in
the emigration to towns from villages and in
the increasing adoption of Eaglish. In the
operation of this law, a knewledge of English,
among other things, has become the mark of
civilisation in this country.

Approved as a Text-Book suitable for School use,
vide Fort St. George Gazette, Part 1B, p. 547, dated 1-11-1927.
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OUR EXAMINATION BYSTEM.
By

Provr, C. S, SRINIVASACHARIAR, M.A,,
Pachaiyappa’s College, Madras.

{1) THE BURDEN OF EXAMINATIONS.

THE problems of examination are exception-

ally difficult and pressing in the present
condition of our education. The Calcutta
University Commission record abundant
evidence of the way in which the machinery
of examination has so profoundly affected
the whole psychology of our education from
the school upwards to the University. Though
conditions may not be very bad everywhere,
the dominance of the examination is a uni-
versal feature. In colleges men lecture to
students on festivg occasions that they should
learn for learning’s sake; but the first duty
of an arts college, as generally conceived by
parents, the public and the staff, is to enable
students to get appointments; and it is but
rarely that a college career has inspired the
student with a real love of learning, ln our
high schools, the percentage of successes
obtained gt the final examination is the chief
test of merit in the eyes of the public as well
as ot the parents. This attitude is not wholly
unreasonable in view of prevailing conditions.
The whole atmosphere of the School- Final or
Matriculation class is one of preparatior, for
the examination. The Indian Unversities
Commission, appointed by Lord Curzon in
1902, declared that “ beyond doubt the great-
est evil from which the system of University
education suffers is that teaching is subordi.
nated to examination and not examination to
teaching.” The Government of India's Resolu-
tion of 1904 on their educational polcy also
stressed on the dominance of the whole sys.
tem of Indian education by examinations,

[Marcs 1929.

jI‘eaching has come to be compressed tightly
into the limits of the examination syliabus.
Ccrtainly in the case of a great number of
c-andidates appearing for the lower examina-
tions, and possibly in the case of a good
perc'entage of candidates for the higher Uni-
versity examinations as well, the eflorts of
the students are directed to the memorisation
of dictated notes and of information which
can be obtained from keys and compendia,
while to some extent, teaching has tended to
rigidly restrict itself to the limits of the print-
ed syllabus, and occasionally to deteriorate
into the mere dictation of notes suited to be
answers for examination questions.  In the
case of high school students, memorisation
of suitable notes is * due in part to their in-
comPlcte knowledge of the medium of instruc-
tion—English—but is chiefly adopted, because
it has been proved by experience to be the
simplest method of passing examinations.”
The memorising capacity of Indian youth is
proverbial, but even with this capacity, it will
surprise us to hear that, according to authori-
tative information embodied in the last
(Jainquennial Review of the Progress of
Education in lodia, students preparing for
the M. Sc. k.xamination in some of our Uni-
versities commit to memory the contents of
two volumes of Richter’s Organic Chemistry
and Roscoe and Schorlemmer’s standard
works on Inorganic Chemistry. FExcept in
the case of a few keen students whose distin-
guished work at centres of Indian and foreign
academic life shows that it is ‘ot capacity
that they lack, but only opportunities and
external stimuli to further work, books are
laid aside after the examination is over and
the laboriously-acquired knowledge is quickly
forgotten.

Marcn 1929,]

(1) TAUSES OF THIS SiTUATION AND
SUGGESTIONS,

The evil of examinations is most rampant
in the secondary school course. One main
factor that has contributed to the building-up
of this situation is the economic pressure, due
to the fact that success in life for most stu-
dents depends on their passing examinations
and tests of one sort or another. Professor

‘Radhakamal Mookerji of Lucknow enumer-

ates among the defects that have produced
this situation, “ the emphasis of egoistic inter-
ests, and the neglect of communal and
cultural interests and a general decline of
moral and spiritual strength in the selfish
pursuit of an educaticn for mere livelihood
which is due to the over.crowding in the
professions, and consequent demoralisation
and economic and political dangers.” Apart

from this complex synthesis of the operative _

factors, the chief points to be noted are that
the student who is compelled to pass his
examination in a tongue not his own, is neces-
sarily resorting to an unhealthy cram and an
inert kind of passive receptivity. Once a good
working knowledge of English is attained by
the student, the tyranny of the examination
system tends to diminish ; but even here the
habits of cram ingrained in the lower classes
continue to have a deleterious influence on the
activity of the mind.

The defects of the system of examination
are, in the eyes of some, the inevitable result
of our system of education. The qualifications
of teachers and their general poverty, and
even more, the poverty of the average student,
prevent any attempt at the individual treat-
ment of students in our institutions; and the
group~teaching,Icharacteristic of our system

“does not promote the. power of accurate

expression or vigorous thinking for one’s self,
XXXvy-—21
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and this in turn discourages an independent
study of books by the student and makes the
average one depend upon bazaar notes and
kevs. Dr. Sir Brajendranath Seal, Vice-Chan-
cellor of the Mysore University, attributes the
habits of cram and passive receptivity mainly
to the imposiﬁon of a foreign medium of
expression on the student. He recognises
that even the best system of education has a
place for a healthy intelligent cram, 7., for a
readily available store of information, concen-
trated on a particular point or topic or for a
particular occasion, both in scholastic training
and examination as well as in the actual
arena of life, Imitation and repetition are
more prominent in the acquisition of the
power of expression in a foreign language ;
while excesses of verbal memory among a
people noted for their oral transmission of the
Vedas and Sutras, cannot mean anything
particularly unhealthy. But the unhealthy
cramming of the school-boy is without a basis
of sensing and visualisation and of concrete
imagining, In his own style, Dr. Seal
would declare that * mental hybridity, a con-
fusion of mental strains, with accompanying
sterility, tends to be produced by a vicious
system like this, and would be produced
among stocks less stable and fixed, less true
to type, or with less power of cultural resist-
ance than the Indian.” The reign of cram in
schools is almost absolute in subjects like His-
tory and English, and is rendered worse by
our boys’ habit of reading their text-books
over and over again. Moreover the large
number of students that present themselves
for various examinations tends to make the
test of examination a mere test of memory
and to make the examiner’s function “ more
to check errors of memory than to test the
ability of a student in the handling of a
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question.” The very nature of examinations
in non-professianal courses is very elusive and
varied, A definite percentage of marks,
which examining bodies generally insist on,
should convey an intelligible meaning to the
public ; and to quote Dr. Seal again, the most
important component elements of the candi-
date’s capacity which an examination can
test are, when reduced to the simplest terms,
{1) memorisation, pure and simple; (2) me-
morisation, accompanied by understanding;
and (3) power of applying knowledge to some
useful purpose or capacity—though it may be
difficult to draw sharp border-lines between
the three, It is very difficult for examiners
to enforce the distinction between memorisa-
tfinn and knowledge, through the plan of
»-cumulating percentages of marks for the
different questions in a haphazard way. The
system of setting alternative questions is
justifiable in those cases where a candidate
ias to cover a wide field ; but it is obviously
unreasonable to set ' any alternative to a
question testing knowledge which we regard
as essential for every candidate who should
be allowed to pass” or to set a question
testing pure memory as an alternative to a
question testing capacity and intelligent
appreciation. A large volume of opinion is
certainly in favour of doing away with alter.
pative questions in the lower stages of exami-
nation, and of asking students sitting for the
higher examinations to write essays sustained
by logical thought and criticism. It is the
business of the Universities and other examin-
ing bodies to model the examination system
in such a way “ that the only chance for a
student to distinguish himself will be by
reading widely and outside any prescribed
syllabus, and by thinking inteliigently about
his reading ; at any rate the papers should be
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so framed as to offer special opportunities to
such students.”

The system of marking, particularly when 2
large number of papers are valued by several
examiners, has always been difficult and
vitiated frequently by the attempt to maintain
a uniformity of standard, Some papers make
it necessary that the marking should be done
in a hizhly mechanical manner ; and mechani.

cal marking reduces the effzct of eccentricity

and variation in examiners to the lowest

attainable minimum. But examiners should
be generally ‘'iowe 1 tl« freedom of determin-
ing, after the whole paper has been examined,
whether the candidate deserves a pass or
what division he is entitled to.
excellence in an answer should receive ade-
quate recognition possibly by the provision of

a margin for general impression Some would

Syccial

deducting some marks from the total, for any
gross mistake or misunderstanding in the
answer. The question of mederating and allot-
ting compensation marks is very complex
and has beer exercising the minds of our
examining av horit. » seriously. Fxamination
in compartments i condemned in some
quarters ; while viva voce tests, library exami-
nations and course.work and other tests are

coming more and more into promionence.

Madras and Andhra University Examinations.
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THE INFLUENCE OF EDUCATION
ON THE MAKING OF
CHARACTER®
By
Mr. V. Nagasivuay, M.A,
Assistant Lecturer in History,
Maharajah’s Collcge, Vizianagrum.

HE subject on which I propose to talk
to-day is the Iofluruce of Education on
the Muking of Character. It is & sabject
which from ite interest and importance ie 8o
very thought-provoking that it bas engaged
the attention of many great thinkers and
deserves carefal study, [f the object of life
be to eat, live and make oureelves merry,
then we need not trouble ourselves with
thoughts on the making of character ; bat, if
we entertaio a more healthy view of life, if
we waut our citiz:ns to be meu of sound
character, then iudeed we must look about
aud see how sach a character is formed.

In attemptiog to eolve this problem, the
firot \juestion that confronts us is how far the
character of a person is really made. Time
was when it wae believed that man’s character
is formed entirély by the education he is
given, that when hc comes into this world, he
is like the pure white sheet of paper on
which we may write what characters we
choose, and that the nature of the education
he is given is the sole determinant of bis
character. As a result of this view, the
tabling of pedigrees to judge the character
of a man was considered to be the whim of
the old-fashioned, But our psychologists now
tell us, what our ancients have so strongly
emphasised, that the cbaracter of a person is
to some extent derived not merely from his

® An Address delivered to the students of the Hum-
mick Hostel, Mabarajah’s Uollege, Visianagrum, on the
Hoste! Day.
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parents, but also from his stock. It is now
admitted that there is nothing like an
absolate beginning in the formation of a
person’s character and that already when the
child i¢ born, there are the seeds of an
inherited character which take their own
time to sprout forth.

Now this theory of character-inheritance is
the source of many a surprise and many a
dissppointment; for it is difficult to set limite
to this. We cannot say with any amount of
exactoess how far the character is inherited,
how much from the parents, how much from
the parents’ parents and so on. Sometimes
we see the son the exact prototype of his
father ; but not infrequently we are disap-
pointed to find that there is little resemblance
between the father and the son. At times
we see men who seem to develop in compa-
ratively late life belated tastes—tastes for
travel or society or art or sport—which
persistently struggle through, though they
may lie hidden for balf a life-time. Axd
when we examine in sarprise how they have
developed the tastee, we come to see that the
tastes are descended from an ancestor of
some generations past,

Hence, if we are able .to arrive at truste
worthy knowledge of the characteristics not
only of a man’s parentage but also of the
stock, we stand at an nndoubted advautage
in aoalysing his character. For, when we
detect in a person sowe trait which we know
to have had a masterful influence upon the
family history, be it love of adventure, or of

- money, or of eaee, or of fighting and eo forth,

we can understand that the present is but an
offshoot of the past.

So far now I heve said that a person’s
character is derived from his ancestors, But
this view, with all due conceesion to it, has
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to be accepted with ocaation if wot with
snepicion. For very often it so happens that
the characteristics, which are unobservedly
acquired by a person under the iutluence of
environment, are sopposed to be derived
from the parent. Thus if the children of a
craftsman take to his trade, it need not
necessarily follow that they inherit his natore;
it may on the other hand be supposed that
the children got used to see him in his
vocation and tollow him in his foatstps by
the influence of his example. It is then tbe
education whioh they have received nuder the
parent that has made them craftsmen like
him and this applies to many cases which are
sapposed to be the result of inheritance.

Even if we make the largest possibie allow-
ance to the influences of inheritance, there is
now none to deny the ivflueuce of edacation
on the making of character. For the sake of
curiosity I may perbaps make s passing
reference to the theory propounded by Hoae-
sean, the herald of the French Revolation,
that school edncation destroys the natural bent
of the minds of children snd that the best
thing to do is to leave the child for himself to
develop his faculties as time and chance may
fix. T need not waste your precious time on a
criticism of this t.h‘eory which on the very
face of it shows a r¢volutionary tendency to
destroy the existing without any attempt to
construct anything freeh.

Now then, coming back to the point 1 have
started with, viz., the infleence of education
on the making of character, I shall first place
before yoo the wide scope of the word edn.
cation. The word in its literal sense wmesnos
the drawing out of the faculties of the mind
and the body. This implies that the word
weans much wore than mere learning, Accord.
ing to the strict sense of the word, the
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parent who asks the purohit to tix au auepi-
cious day when he muy begin edncatig his
child, [ say, vhat pareat does not really koow
what he is asking. Reelly his child begun to
be educated from the moment of its birth.
T'be baby  that begins to distinguish 1ts
mother from other female members in the
family, shows that it hase aiready begun to
develop its p.wers of ooderstanding. The
child in the cradle, who unceasiogly stretches
out his cbubby hands to catch hold of the
pretty doll kept daogling over his face,
learns the same lesson that Kiog Broce learn-
ed from the spider that perseverance leads
to success. Thos the educution of man begios
from the moment of his birth. Ag s youug
boy, he 18 ull ear and eye to receive impres-
sions from the outside world arouad him, and
all these impressions go to the makiog of his
character. This is really the most important
period 1o bis hfe-time when he is edueated
through the senses. He sees, hears and every-
thiog that be joes or hears tukea fast bold of
him. Thas ::eare sometimes sarprised to
see that the farmer’s son perhaps knows more
of the agricaltural operations then many of
us that buve gutbered here,

Toen comes the poriod of school education,
of which | shall say a few wurds by and by ;
this uo doabt s the period when he receives
a good desl of the sam total of the education
which he receives in his whole life-time. Bat
just as his education began long before his
father dreamt of it, 80 his education contioues
long sfter he is supposed to have. stopped it.
The growing man observes the world and the
store of his impreasions also increases in pro-
portion. It is wvot merely the ¢xtension
lectares that & University may organise, of
the public lectures that a fow distinguished
men mny deliver for the edacation of the
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massaes, or the books which he might taks up
in hours of leisare that make him moro edn-
cuted ; his family teachos hia mro thaa uny
or all of these, Sweet home is the recep-
tacle of all the geatler virtaes in man. 1t 13
here that all the softer feelings and emotions
develop : it is hero that the heart grows wore
and more ioteusely deop. It is again the
faccily, more than learning, that mak:s the
moral maa. Roligioa is no doabt taught by
proachers and through booke, bat you find
the highest religion in the saiotly image of
your mother. Ia fact the whols life of maa
is one long sermon upon religion teaching
him the one lesson,
* Juat are the wiye of Gnd
And justifisble to men.”

His sufferings, the ups and dowas of his life,
all these teach him the pions way of hfe. All
his experiences in lifs are 8o maoy educative
forces that make his character.

It is because of the presence of all thess
educative forces that a man’s character gnes
on changing through the various stages of his
Life-time, and what he fervently exprcssea to-
day as his views, he does not hesitate to
condemu with equal fervoar oo a later day.

Now, gentlemen, I bave showan to you that
the term education includes within its range
the ment4l aud moral apherea in the develop-
ment of man, but it is not cooficed to these
ouly, If s manisa good athlete, we again
say that be is educated. For education.is
not merely the development of the facalties
of the mind, but alao the development of the
facnlties of the body.

Such, then, is the scope of the word eda-
cation and | have showa to you how edacation
iu its manifold forws resalte in ivflusocivg 8
persou’s obaracter. Aund from the varieties
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of the forms which eduacation takee, we find
varieties of oharacters in the world. For
vationa a8 well as individuals bave their
distinguishing characteristics and the diffor-
ence in the characteristics of the peoples is
largely to be vxplained by the different forms
of educatiou that they happen to receive. I
shall now show to you by reference to the
history of ancient Greece and India, how the
peoples in these places widely differed in
their character and bow the cducation which
they rcceived wae responsible for the differ-
ence.

Lot as begin with Sparta in anpcient
Greece. The Spartan system of education
was devoted ¢ entirely to the guod of the State,
aod to the muintenance of a perfectly good
army.’ Here military edacation began from
the child’s birth, Wheno the child was borp,
it w.s submitted to the examination of the
State, and f it wss weakly or deformed, it
was thrown into the dark gorges of Mount
Taygetus to perigh, as such a child would be
of no us. to the State. If it was healthy, it
was delivered to the mother’s care, pot from
matives of kindueas, bat that the State wight
benefit.

At the age of seven, the boy was consigned
to the care of a State officer and the course of
his education was'entirely directed to inuring
him to bear hardships, training him to endare
an exactiog discipline and instilliog into his
heart the ssntiment of devotion to the State.
Ho had t.o‘ﬁudergo a sories of hardships and
Life was made 80 uopleasant for bim that he
threw it away in battle without regret, He
went barefoot in winter or summer and was
permitted to wear but s single garment, He
slept upon rushes and his rations were small,
‘ Scantily olad, summer and winter alike, j|l.
fed, sleeping on such a rade conch us he-
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could muke out, mercilesaly flogged for the
slightest breach of discipline, the Spartan
goldier turned to be matchless for steadiness
digoipline aud bravery, locking oun victory in,
the field as his blessing and death as his
highest hononr.”

Tbus the vature of Spartan education
determined the character of its people so
much 8o that the country bred s race of
hardy warriors who left an imperishable name
for disciplincd valour ard auhesitating sub-
mission to the interests of the State at the
cost of life,

But tho Spartan edacation bad its sericua
defects. It was mainly the education of the
body, uvaccompunied by the education of
the mind. Toe Spartan soldier whose mental
and moral facalties lay dormant, wae a living
wachine and the system of education which
woulded this type of character was attempted
to be improved in Athens by the dissemination
of knowledge among the people. The aver-
age Athenian ocitizon whose busy ronnd of
daily activities led him from the Museum to
the Ecclesia, from the Eoclesia to the pablic
platform, and from the public platform to the
theatre, imbibed a degree of culture rare in
any ocountry of the modern world, The
development of the cnltaral aspect of edy.
catiou in the State resulted iu the production
of prodigies in Arte and Letters, men like
Pheidias and Callicrates, like <Kschylue and
Earypides, ke Plato snd Socrateq, [t was
sgain this onltural aspect of the political
eduoation in Athens that enabled her to
produce men like Pericles and leave the
modera world the heritage of ideal democratic
institutioos.

But Athcns, the city of the olive brauch,
failed to develop a very important sspect of
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education, | mean, the wmoral aspect. A
Tucwistocles or ao  Alcihisdes was 0O
uncommon figare in the etreets of the city-
For the ideal example of education in this
direction, we have to turp to our owo glorious
past when the young papils gathered arcond
their Garo suod received from him mentsl
snd moral noorishment. The student wonld
learn Lis Suastras indeed ; bot the attajinment

of the “hig) idesl of perfect mastery over

€L 7 Was iocked opon ae  the most
tmportsnt of thi manifold apd varied ideals
ot the studeut’s edocation. “ For the

realigation of this noble ideal, a life of strict
discipline was prescribed for the studeot.
He bad to shun s¢nsual pleasures of sll kinds
and lead a simple and austere life, He was
inepired by the bigh ideals of the teachber
with whom be lived in close und iotimate
contact snd imbibed social and moral virtues
by his precept and example. At the sawe
time the tender side of his npature was
ourished, and domestic virtues developed
by the sweet and sffectionate relationship
with tbe wife and sons of the teacher.”

The study of the Shastras under the Gurn
finished, the young man would leave his
Guru’s bouee, bul to hie last he would never
forsake the high standard of morals to which
be got accustomed as a boy,

This form of education resalted i the
creativu of a nation of philosophers whose
chiet business in life waa to meditate upod
“ the origin of the universe and the problem
of eXistence.” Tne speculative tendency
brougbt forth great thiokers and religioa#
teachers like Buddha and Mahga Vira, bot
when religiona specolstion became all in all
the fate of the nation was sealed. The patioft
of uscetice found themselves uusble to defend
themeelves aguinst the iuronds of foreigners:
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Gentlemen and students, before I close, I
believe, that on an occasion like this, it wounld
be bautin the fitoces of things, if I should
make n few remarks on the influence of our
present day school edacation, in particular,
on the making of character. Briefly putting,
what is it that you students derive by ycar
stay here ; what is the work of the ¢ducution
that you here receive on the making of your
character ? I ghall answer the question first
by referriog to what you learn in the class-
room and next by referring to what you
acqoaire oatside the class-room.

The living voice of the teacher in the
class-room brings you in communion with the
great men of the past, and gives you a clear
understanding of the books which are the
repositori-s of knowledge. Now your stadies
in whatever branch they might be, have
their value not merely in that they give you
koowledge of some facts, bat also in that
they mak» yoar character on sound principles.
As Buacon tells us, history makes men wise,
poetry witty, wathematics sabtle, philusophy
deep, logic und rhetoric uble to contend. 'The
study of nature and of patural sciences gives
you an understuading of your vnvirenmeat,
bat history and litersture buve ihwir iutiuenco
on the spiritual side of your ustore. it bas
heen a well-known saying sbout history that
it shows ' the present in the light of the past.
It is the systematised story of the spiritnal
and temporal experiences and experiments of
maokiod.” It was said by Bishop Stnbbe
that by a stady of the experiences of the
past, we are epabled to judge correctly the
tendencies of our own time and to make
proper decisions for the fatare. Though this
may be said to be too much to expect from

the stody of history, it is uuodisputable that
history socialises and humanises its students
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“muking them wmore tolerant of those whose
views are not tbeirs and arousing in them
admiration for beroism and social service,”

Ot literature which is eaid to be the root
and branch of all the arts and sciences, I
need say little in support of my point that 8
study of literature builds vp sound character.
Enough to say that it preserves like a ‘ vestal
virgin tha porest figare of inspiration in its
original vitality and intensity.’

Spesking of the education that you stadents
receive in the class-room, [ should also refer
to the disciplinary irfluence o6f the school or
the college on the making of your character.
Here for the first time in your life, you
understand the importance of punctaality
and order, ‘of the existence of aun authority
and of the fact which dawns somewbat
gradually on the youthful mind that work,
even when ancongenial is 8 thing to be
expected and exacted of the soos of men/’

Now, let me say a fow words on the eduoca-
tion which you receive outside the class-room.
The student finds himself in a society wherein
he has to conduct himself properly or woe to
him; he will in no time become the butt of
his class-mater. Thus the clars prepares the
yoang man for his future life which he has
to lead not in solitade, bat in an organised
society.

Besides, it is in the company of his fellow-
students that the yonung man finds the most
stimulating environment for his development.
“In the warm and copgevial atmosphere of
companionship, ambition, bonour, loyalty and
sympathy floarish, withont whioch the spirit
of youth  would be ill-nourished indeed.”
Moreover, the strongest ties of friendship are
formed early in youth and the influences of
comradeship aod leadership continge to make
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themeelves manifest not merely during the
period of the student’s school life but later
also,

Viewed from this persp-otive, the valae of
hostel life is ssen to by iwmeasarab ... Fur
here the student is nlwaye in the compauy of
his fellow-students except when he is nuder
the eye of his teacher in the class, And life
in the midet of a society of friends, who are
willing to appreciate fair couduct, bat who
will be amoog the foremost to fl .ut at him
for any misbebaviour, is the best tomic for
the innocent self-conceit which the pardouable
partialities of homa may readily ferd, It i3
here that the qualities of self-reliauce, respect
for one’s fellows, and the spirit iu which to
take rebuff or defeut, are fostered.

The modern ideals of educaticn are self-
realisation and s»cial service and these ideals
are best achieved by the life in the hostel
that yoa lead.

Io taking a comprehensive view of school
education, we must not forget the intlaecce
of the physical edacation that 1a given to 1he
stadents. The eaying of a strong mind in &
strong body is too well-known t7 you, and
needs oo further comment. * The weak body
commands while the strong bady obeys’; if
you are physically weak, you caannot do what
you may piously resolve to do. Yun loas
your fixedoess of purpose. And heace the
need for physioal education,

Beaidea anch iodiract icflaence, the games
are also seen to have a direct inflaence on
the making of character, ltis noguestiouabls
that games develop quickness and aocaracy
of mental and bodily adjostment. Bgt g
word of caution is needwd here, We gee
‘great athletes who do not show any marked
exeellence of miud.. Heuce physical edoeation
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most go hend in haod with the other agpecta
of education for the development of charsct: 1
but phyeical education by iteelf must never
be made the summuwm bonur of education
either at schacl or college,

0.8 word mare, aud | cocclade, Speaking
of educ-tion at school, & word has to he said
cf the edazative ictlasnes of exearsions on

the mukiog of character. It the exearsion

bs to a historic place, the sight of the relics
of the past roases the student's imagication
and brings before his mental eye, in !lash
after flash, pictares of the ecenes over whose

monoments he atands, (r. if the ¢xecuraion

b to a natural scenery where natare liea in
all her gorgeous splendour, that again hug ite
irflaence apon his character. Ia the famons
lines of Wordsworth :

Oae impulse from & vernal wood
May teach vou more of man,
OFf moral evil aud of good

Thao sll the rag-s can,

From the few remarka that I have made
on the influence of edacatio. «n the waking
of charucter, it is seen how much the
character 18 made by proper edacation.
When that is so. it is for you, students, to
make streusons sttempts for developing yoor
character. lIndeed, it is in the meking of
your character that the real valae of your
education at the college lies. The doll and
dry facte that you have to cram for the
parpose of the cxamination are d-servedly
forgo.t.t.en. by you very shortly witer the
€XAMIBALOD 18 0ver, That which you oarry
with yoa when you lesve your Alma Mater,
18 really a character properly developed
which enables you to steer throogh the
dlormy sew of life's perils till you reach the
destined goal. Yoa are now passing throogh
the seed-time for the aplendid Laryest of the
futare thet awwits yon. Bow the scade
caaticnely, and try to become the men that
your country cxpects yon to be,
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CLASS TEACHING AND INDI-
VIDUAL PROGREBS.

By Mr. S. JacaNNADHAY,
Kindergarten Assistant, Teachers' College.
Saidapet,

HERE are a namber of factors that
determine the progress of an individual.
Briefly it may be stated that the nature
sod nartore of a ohild determine its progress.
The hereditary tendencies and the patural
instincts of the child go to make up for the
nature of the child, The nartare of the
child depends upon the nature of the
howe, the school and society in which the
child is brought np. To go into details the
followiog home inflaences, such as the early
training given to the child, the interest of the
parent in creating an edocative atmosphere
for the child at home, the edacational facilities
afforded to the individual, the opportunity
given for the anfolding of the personslity of
the child, are all resp nsible for the individnal
development, The school and the social
oircle with which the child comes in contact,
contribate their quota in determining the
child's progress. The teacher is primarily
concerned with class teaching. Bat it also
forms part of his duty to come in contact with
the child’s home and do his best in effectiog
8 maximum amount of development in the
obild. Side by side with studying these
probleme, I also believe that a study of the
Pisl School tradition in relation to the new
edacational ways, neede the carefal consider-
ation of the teacher. This will enable him
to adjast his methods to both the old and the
pew ways iu edacation.
The scope of the paper thus limits itself to
the following problems :—
1. The Pial School tradition and the new
educational ways,
XXXv—-22

2, Parental co-operation,

3. Class-room practices in attaining indi-
vidual progress.

4. The practices obtaining in other coun-
tries to obtain the maximum of development
in children,

5. Oor great drawbacks,

6. The need for a great organisation to
do propaganda work in educational methods.

I. THE PIAL $CHOOL TRADITION AND THE
NEW EDUCATIONAL WAYS,

People slways talk of the good old days,
If there should be any trath in it, the teachers
too must take all the good features in the
educational system of the good old days. The
Pial Schoo! system may be taken 88 an ex-
ample of the educational practice of the past,
A successful teacher will always combine
the old with the new so as to produce greater
progress in the attainments of children. At
the sams time he will try to avoid the several
things of the old that are not condacive to
the happiness of the child at school. 1 shall
now briefly speak of the several good feecures
io the Pial School system that we can 'take
to and the others that we should avoid.

(1) The Great Memory Power.

In the caltivation of memory power, the
preseat generation of children are really
backward. The cause for such weakness of
retentive faculty in children is at once attri-
buted to the fanlty methods in education,
‘ Proceed from the known to the nnknqwn,’
“Teach through the concrete * are two great
msxims io education. It is true that children
Jare very bad in their Multiplication Tables.
In teaching Maultiplication and Fractional
Tables, the teacher is well advised to teach
them through the oconcrete, bat it does not
prevent bim to ask the children to memorise
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the same after practical demonstration. Sach
teaching by the concrete is very essential at
the earliest stage, whioh is the etage for
coltivating the memory power also.

Period of childhood now wasted.

I should consider that the impressionable
years of the happy period of childhood is
wasted now. Education does not begin only
at the age of five, but begins from the birth
of the child. The memory power is much
cultivated by singing to the child cradle songs,
nursery rhymes and telling him cradle stories.
Devotional songs can be taught to be memo-
rised by the child, So the caltivation of
memory power has much to do with the home-
training given to the ehild. Io olden days
children were tanght to name the days of the
week, the mounths of the year, the twenty-
seven oonstellations, etc. These methods are
the real foundation-stones for memory calti-
vation. Hence it is for the present teacher
to give exercisge to mewmory by teaching
noreery stories,r rhymes, prayer songs, etc,,
from the baby clase. There is alwaye a charm
attached to the repetition after the teacher.
fiven in the higher clasees, it i3 open to the
teacher to select snitable verses from Tamil
literatare for being memorised by pupils.
They may aleo teach children some Sanakrit
Slokas.

(2) The Eftective Mental Traiuing,

Another criticism levelled against the
modern education is the lack of clear menta]
training which was in great evidénos in ths
Pial School tradition, It i pitiable that s
boy of the present school with all hig booke,
pote-books snd pencils is not able to do g
gimple mental calcalation. The Pial School
gave the child plenty of mechanical drill ip
the four simple rules, oral and written, and
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great practios in oral work. It was really
wonderfol to see a boy of the old type yiving
ready answers to even difficalt calculations.
The teaching of oumber in school is always
found to be a difficalt problem. Teaching
by the concrete is insisted oo by educationiste
in order to create iuterest in the child and to
meke number teaching a pleasant feature of
the schaol-life of the child. It alao shows
the child the reasoning sspect involved in
pumber teacting. 30 when the several atsges
of teaching by the concrete have been
finished, the :.acher can ;. 7c bsth mechbanical
exercises for drill work w1 “hort problems
for oral practice. The practice method of cal-
culations, the baziarmen’s wmethod of giving
change, all these can reslly find a place in

modern education and thess are problems that

can be actually solved by the concrote method.
A judicious use of the child's leisace hours
can b» made of by seiting him suitable bome-
work in Namber und Laoguage.

(3) Greater part of the day spent at school.

The Pial School child spent a great part of
the day at school with the teacher. Most of
the achoo] time was mainly devoted to the
teaching of the Three R’s, whereas in the
pew education there are more subjects in the
school curricalum that have to be taaght to
children with a view to increase their geveral
knowledge. Oue thiog that is possible for
us to do is to engage the children in garden-
ing end games oatside the real school-time
and assign more practical work for children
to do and learn for themselves in the school
hours. The teacher himself wont round the
children’s bomes dariog bis spare time. Ié
should also be told that the then teacher had
a more contented life within the village than
?he teacher of the prescot day. He was s
jack of all trades, Ha had all his want8
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attended to by the villagers. The latter
considered that their happinees depended
upon the welfare of the village teacher and
his family, whereas the present teacher
with his low pay hae to spend sl his leisure
time in finding other means of supplementing
his school income. The fact that the parent
had a great regard for the taacher of the
past canoot be denied. Unless the home and
the school unite and strive their very best,
education oannot be completely successfal.

A. More PoTrING IN THAN 1JRAWING OUT,

Having outlined the three special features
of the Pial School system, let me point out
some cther features that we have to avoid.
Education has been defined ae drawing out
and the practice of the pial school was quite
opposed to the modern theory of education.
The child bad no initiative in learning any-
thing by self-effort with the guidance of the
teacher. The teacher put into the children’s
moaths what all they mast learn and expected
the same to be repeated by them the next
day. In modern cdacation it is considered
pecessary that education should be combiuved
with the practical life of the child in and
oatside the school. ' Teaching by life’ is the’
keynote of the present teachitg. Hence the
school life includes field-work, composition, -
shopping, gawes, hand-work and drawing
mape, thns effecting a true combination of
hand-work sod head-work in schools. -

LiAcKk OF INTEREST,

There was the school room or the pial which
far from enticing the child to the school was a
place of fear to the child. The child had not
the inclination to go to school and learn every
thing by rote. There was nothing for him
to construct, to build, and thos to give
expreesion to the ioner workings of his mind,
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Have we not generaslly heard of parents
gaying to the child: I will send you to the
school if yon make any mischief here. I shall
ask the teacher to punish you.” The child
trembles at the mere suggestion of the
school. The modern school differs to a great
extent from that of the olden days. At least
efforts are being taken to make the school a8
happy a place as possible by equipping it
with pictures, maps, apparatus and appliances
for intereating and effective teaching.

PuNISHMENTS,

The Pial Scbool was always associated with
punishments, They were freely resorted to
for negligence in attention, learning and
repeating. Even infant class children were
not free from punishment for not repeating
and writing the alphabet in order. The
new education dispenses with punishments in
schools, The schools are considered as places
where thfe child finds ample scope for freedom
and self-development. The school life is made
as happy as possible for the child to etay
there aud learn. To relieve the strain of the
Turee R’s, subjects such as handwork, story,
etc., are included. Though one cannot expect
the children to turn out specialists in thess
subjects, yet they are useful in so far as they
bring the childreu into closer touch with the
teacher. The teagher is able to study the
child individually and is thus able to adjust
his teaching to the individual pupil. 1ln the
bigher clagses, punishments are resorted to
in cases where they are needed for correcting
the childe When all other resources fail,
some eort of punishment is found necessady,
The punishment is followed by & word of
advice from the teacher or the expression
of a word of regret if it is meted out in
bad temper. When the next lesson after a
difficult lesson happena to be an easy ome,
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the child forgets’ the pain and runs to the
teacher for help in handwork, drawing or
other practical work and soon the punishment
18 forgotten.

ONE'THING TO BE AVOIDED.

In all school performances where we bave
to depict ‘a village school scene’ it would
be in keeping with the nobility of the pro-
fession to discard all things that speak against
the teacher. Even if it is taken as a humour,
yot it sometimes produces an adverse ¢{fect
on the spectators and acts as a very bad
exawmple for children to imitate. For example,
the scene of a number ot boys crowdiog ronad
and singing rhymes abusing the teacher,
the mouitor using the cane freely, the utter
laock of discipline in the absence of the
teacher, are all things which ought to be
deleted from school performances. Io their
place, memorising of chosen passages, brisk
oral work, a short dictation, a few minates’
drill, prayer, etc, can be snitably inserted,
The latter will show the parents the real
accomplishment of the village school end its
contribation to modern education,

1.  PARENTAL GCO-OPERATION.

I believe that readers of this R-view wonld
have been aware of a unote in the Editorial
columns for the month of October 1928 point.
ing out the desirability of parental associations
aond oonferences. 1 have jn two previons
nambers of this Journsl, April and May 1927
detailed the ways and meane of obuining'
parental co-operation. I also believe that a
system of questionnaire to the parent after
month’s stay of the ohild in the class, wonld
etiable the parent to pursue the right 'method
of studying the child’s life at school.

A, A system of queslionnaire enables more
study of child life.

(The questionnaire opens with & note as
ghown under). :
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4 form of questionnaire.

Note.—It is necessary that the parent
and the teacher should co-operate in the edo-
cation of the child. It so hsppens that some-
times ths teacher is anuble to detect the
child’s faults and reslize hie difficalties in ®
clace of 30 or 40 pupds, Itis rcgaested that
the pareats will give their carefal thonght
to these qacstions and give the school the
baaefit of their findings. The difficulties may
be peraonally sscertaived from the children,
their work, and their note-books. As the
children will freely expresa these to the
parent, the auswers may be easily obtained
sud sent, This will enable the teacher W0
pay greater individoal attention, so essentisl
to individual progreas,

l. In what sobj-ct does the child ferl
great difficul y ?

(a) Arithmetic, {#) English, (c) Language
(d) Hstory, (¢, Geography.

2. Ilf in Arithmetic, wherefrom does the
difficalty arise ?

(a) Lack of clearnes: of Tables.

(b) Stips in the foor siwple operations.

(¢) Not underftanding the method of

working.
. {d) Copyiog wroug figares.

If in English. where is the difficolty
greatly folt ?

«=l0 (1) Conversation.
(2, Dictation.
(3) Reading.

If in Language, is the difficalty felt in
(1) Free expression, (2) Reprodaction, of
(8) Writiog ?

8. Whbut is the child’s mother

4. Does be take int. :
books ? rost 1o r

toogue ?
eading extr®
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5. Doses he exprience great difficnity in
Map-dmwing P
6. Does he approach you to teach him bis
school lessons ?
7. D)es he regalarly sit at bis lessons ?
8. What are his hobbies?
. 9. Does he spend his holidays throughout
n play ?
10, Does h» obey the pareate ?
11. Has he a tator at bome? ‘
12, If 8o, is he (the tator) also a teacher ?
13. 1Is the child's memory stroog or weak ?
14. Dses he seek help from boys readiag
in higher classes ?
15.  Are his companions of good b:havioar?
Their names and clasaes.
16. Does be inform yon the mistakes com-
mitted by him in the school
17. Does he show you his note-books and
the short notes made by the teacher therein?
18. s he generslly healthy ?
19. Any other particulars not covered by
the questiouns.

Notes from Practical working.

The replies revealed a genuine interest on,
the part of the parents to come in touch with
the sohool. Sach answers as ‘ disobedient,’

\¢ teases children at home,’ °plays throughout
the day,’ ‘ has ear troubles’ greatly facilitate
the teacher’s work. Thne other difficalties of
the child have to be grasped and solved. It
is & great responsibility for the teacher to see
to the progrees of each boy on the lines of
the questionoaire, It is s grest document
bearing on the school history of the ohild.
Parents who are whole-timed workers in
Postal and Railway Departments and others
who are illiterates cannot be expected ta give
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angwers to this exbaustive list, It is for the
teacher to help them as far as he cao.

B. Standard of attainment in eack class
to be distributed to parents.

I aleo believe that the parent shonld know
the standard of attainment of a boy in each
class, so that he may also devote his leisare
time in helpiog the boy to attain the standard
required, The scheme of work can be kept
woder circalstion among parents. At least
such of those parents who are really anxious
to render their best to children will be pro-
fited by this procedare. '

11l. CLASS-ROOM PRACTICES IN ATTAINING
INDIVIDUAL PROGRESS.

The preseat system of class teaching gives
room for the following criticisms :~—(1) That
there i8 vo scope for individnal development
acocording to oue’s owa lines; (2) that the
teacher has to harry his work through so as
to finish a set scheme in a set period ; (3) that
the backward boy, the forward boy and the
average boy are all trained to reach the same
level of attainments and as such there is a
levelling dowa of the intelligence of the
brighter pupils. Should the class system be
abolished then? No, the system cannot go
as it is not without its merits. There is
firat & vast saving of time by teaching to a
class as & whole. * What therefore seems
to be necessary, is not to abolish the class as
s unit of instruction, but to aim at its re-
organisation upoo such linee as will give us a
subatantial moion of the advantages of both
the individaal and the mass methods of teach.
ing, and seoure the benefits of healthy rivairy
and self-reliance in place of the self-distrust
and lack of worthy ambition brought abous

® Education for ult-reumtion-:tf social urvioe, by
Fraok Watts, ot
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by the older msn method. Iu the warm
and congenial atmosphere of cbmpaniouship,
ambition, honour, loyalty and sympathy fl ,ur-
ish, without which the spirit of youth will be
ill-noarished indeed.” Retaiving then the
class system of teaching, there are plenty of
ways to obtain iodividual progress. The
following suggestions are means to this end.

1. The History of the pupils on the lines of the

questionnaire.

The questionosire to parents reveals many
things about the child life at school and
home. [t provides as it were a history of the
child. [ sbould think that this history should
be handed over to the teacher who handles
the child in the next cless. The teacher will
do well to teke note of the individnal diffi-
culties and will review at the end of the year
the care he has bestowed on behalf of each
ohild in conformity with the answers in the
questionnaire.

The admission form will better adorn the
teacher’s shelf than the record rack ipas-
wuch as it gives some partioulars conceraing
each child,

2. Bach teacher takes his own children in the
next class also.

This is » scheme worth tryiog in a fally
equipped elementary achool, In schools
manned by two or three teachers the system
is already working. In one way this is
defective ss one teacher has to look after two
or more classes of ohildren at the same time.
Nine monthe’ stay under a teacher is too
short a period for the teacher and the child
to come into oclose contct and underesand
sach otber well. Those who are detained io
s olass will not bave the advantage of this
system since they will be tanght by the lower
vlass teacher who comes to the next higher
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some difficulty on e ":‘“Wlw

since it is neceseary to em

poioted in tarns from 8mong the me "h"'
the staff,

3. Special classes for backward childres,

* ' After the teacher bas become so well
acquainted with her schosol that she knows
how to regulate it, and conduct the classes to
the best advantage of the majority of the
children, she shoald seck to knnw more of
the exceptional and p-caliar children whose
needs are oot being fully met, and to find
ways of meetiug their needs withoot inter-
feriog with the general achool and class
work. luo doing this she should never assent
for one moment to the idea that all the
children must be treated exactly alike,
Everythiog she does should be for the good
of each ohild whether it be the ssgignment of
8 long or a short lesson, or the giviog of a
punishment or a reward. \What will be the
beet training or the most effectivo corrective
for one may not sait another. Hence it 18 her
duty to treat each papil in the way that will
oause him to improvs most and on that besis
justify her condact.”

A. Special classes for backward children.
A holidsy cluse for long abser’ ..o and

those who are not up to the mark

to be valoable. Brighter ct’; - Y prove

welcome to attend the g and

to the teacher in helpin

the backward ones,

Thus individgg)
poseible aad fougq ¢,

be of scevice
8 the abeentees and

attention will be made
worx out well. Written
LN ] -

x-wfund.n“"" of Chui st

Yoy bowern &, Kk
]

Le'achere from the loweat mnd‘“‘J&m."A
Bives room for the head teacher ¢4 “"‘{V

bers o

sildren 300 are-

individaal progress,

shonld always be corrected with the
reu and the holiday class may be devoted
this purpose also, if the work could not be
sccomplished during scheol time,

B.  Ectension class Sor backward pupils.

If the parents of such pupils can be induced
to have a tutor for their ohildren at home, it
would be a suitable and appropriate way of
meking some progress in these papile, The
tu'or mgy undertake the work for two or
three such children at the same time, . The
one nnderstanding bstween this teacher and
kbe parent should be that the children are not

iven private instruction su as to ensure their
‘Promotion to the next higher class.

. Special course combined with some voca-
tional training.

It is a pity that our educational system has
not taken into comsideration this aspect of
the problem, The carpenter’sson, the shep-
herd's boy, the potter’s child, all these have
cquired some interest in their fathers’ voea-
tions. A part of their daytime ia also spent

in helping their parents in these vocatinnal
: pursuits,

If the Three R’s could be tanght ia
relation to and along with the teaching of
these trades, it will facilitate the children in
learning the former in a suitable manuer.

D. Bata coarse left to the class teacher to
deal with soeb backward pupils is this. After
explainiog a sam or any lesson to the whole
class and after assigning them some written
work, he may call in these backward boys one
by one and give them some persounal help.

4. Formiag groups in class.

The system of forming groups in class is
also & good principle which will facilitate
A section which 18 very
tlew in reading will demand more attention
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than the others. The brightest group gives
belp to the teacher in explaining difficulties
to backward children. This requires more
freedom of work to the teacher. A head
teacher who realises the value of individual
progress in class teaching will certainly ap-
prove the system of group work in claes,

5. Children giving help to the teacher.

Not only in group teaching and holiday
class work do the brigter children help the
teacher, bat also on varions other occasions
in the class-room. A syatem of distribotion
of class work among children is possible.
The routine work of assigning travscription
to all children ia of no good if it is to ba to
the advantage\ of all. The teacher can simply
sign the page without paving time to point
ont the mistakes committed. So to prevent
this, I would suggest the system of assigning
trapscription exercise only to those who are
extremely backward in hand-writing. These
exertises will be checked by the brightest
boy in ‘the class who is well up in language
and good at writing. Others can help in the
collection of home work, distribotion of test
papers, keeping -custody of registers and
booke, making arrabgements for games, etc, _
Thaos the seeds of self-government will have
been sown in the class,

6. Recast the Time-table.

If the Three R's should receive more atten-
tion than all the others put together, it is bat
right to recast the time-table and allot more
time for the Three R's, The question of
finishing a work nssigned for the day will
bave to be taken note, of. The °* writing
period’ can ulso "be ntiﬁ;ed for finishing any
work left incomplete.

Gardeuiog and games can be done oat of
regular school-time, A sepafhte period for
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individaal work, free gyork and library shoanld
also be aesigned in the time-tabl-,

7. Written and Practical work in conaection
with the Threg R’s,

‘ Writing maketh an exact man.’ Thsre
shoold be more room for written work ia
connection with language, and ! practical
work ' in conneotion with namber, | have
been soggesting a series of exercises ander
‘ practical work’ in my articles on number
teaching., Farther, I snggest sash work as
making calendars, and olock-faces, ontting
out boxes and trays, ontting of circles into
halves, fourths, eighths and sixteenths,
collecting of diffsrent stamps tp the valne of
8 rupee, measuring and weighing articles,
boying and selling thioge'in the class-room
and giving change, otc. Along with problems
in pamber work, some time ought to be
devoted to mechanical work. The teacher
oan set jadicions home work at the week end.
A separate period shonld be set apsrf for
home work, since ordinarily the ohildren take
down the work hurriedly and thus copy
down wrong figares and iocorrect statements,
Qocasional tests in number wark in testing

- the children’s acouracy in speed in the Four
Bimple Rules and knowledge of the Tables,
are exoeedingly necessary, Picking out new
worde, using words in sentences, suswering
questions, dramatiting, silent reading, atory-
telling, writing composition exercises are
scitable forms of work for language study,

8. Lessen the strain in the other subjects.

The other subjeots of school instraotion
such as History and\Geography and Natare
Stady should be tanght in such a manner sg
not to canse undue strain on the papils,
Wherever possible they shoald be taught in
relation to the Three R’s. Practical work, M ap-
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drawing, Pictore collection, Chart makiof
fatc., shonld lessen the strain and awaken 88
iatereat iu these subj.ots.

9. Children’s Clgbs.
. The after-echool time will ba well atilised
if the children csn form s clab and spend the

time in suitable games. Thus the schoo!
community life will be extended even ootside

school hours, A small library may be attached

to the clob, The teacher can prepwre thred
or four copies of the library list and keep
them hangiog near the sheif. The boys ca®

take the booka that interest them, They have

to be tanght to keep the books carefally and
thus reepect the booka as they would show
their devotion to the Goddess of learping:
There is education even in recreation, The

teacher can teach some nice word-bailding .

games that will facilitate the learning of
spelling. The practice of the pial school iB

repeating the tables after the monitor, the

practice of story reprodaction are also otber
forms of spending the clob time. Gepers!

koowledge of the papila can be igoreased bY .

sapplyiog the children with ao ijlostrated
weekly. Thie must be haud-written, and

illustrated by pictares. Number pozzles soch

a8 the ‘think of 8 number’ series add to the
edocation in recreation. The children can be
encouraged to collect riddles,

10. The class strengnl—-ulmluiou‘ and Premo-

tion — Eqnipment.

The strength of the cisse tells mach apod
the individual progress. A pumber of childres
of differcnt abilities cannot Lw taught by ®
rigid wethod. * “ The child needs help duriog
theae formative years of the latant school
stage. He has come into this world with 8

. A — — e T
Cbild training tbroogh occupstions, by Lacy Bous

and Marie E. Lage,
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Datars] heritage, He cannot be moulded into
one pattern with all his compsnions, becanse
the materisl at the teacher’s dispossl is
different in every ocase, Each obild bae &
certain number of inuate tendencies varying
in degree, and we must accept them and help
bim to develop or modify them 88 is most
Becessary to him in his preparstion for life.
Every method we use in the Infant school
should atand or fall by this test. We shoald
Dot ask oarselves, is it the best method for
the instraction of any subject, but will this
method help us to meke the best of the io-
8tincts possessed by esch ohild—to develop.
usefol ones which sre weak snd to modify
those which are strong ?” Hence it i8 often
said that ¢ there is po royal road to know-
ledge.’ In view of the above statements it is
necessary thet the class streogth shonld be

low. ‘

Admission must be regulated by s good
test, If after admission or promotion, s
pupil is found to be wuch below the stand-
ard, it will be advisable to send him to the
next lower olass, If the parent had been
informed of the ohild’s performances time
after time, he oould be brought round to see
the advisability of the procedure adopted by
the echool. Equally so, really bright childreo
can be sent up to the mext class even dariog
the middle of the year if they should show
real advancementr Promotion thus is vot
determined solely by the annaal exawination.

The school ought to be well-equipped with
tesching apparatus, library, oto. The use of
apparatus is very necessary in dealing with
backward pupils. New spparatus will how-
ever soggest iteelf to the right thinking
teacher. Take for example, the collection of
used Iadisa stampe to the value of ane rupee.
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This will facilitate the teaching of money
relations and fractional tables.

11, Head Teacher's Favourites.

The heed-teacher will take note of sll the
backward children of the school and divide
them into convenient batches for his instroc-
tion. He pays special attention to each batch
in his morning and evening free time in hia
own room. liis an opportunity for bringing”
into play all his richest experiences in teach-
ipg method aud applying them with regard
to these children.

Not ooly does he realise the difficult problem
of the teacher but finds out ways in solving
thew, and sets a great example to the teacher,
The parents of these children will doubly be
grateful to the head-teacher.

12. Responsibility of the whole school.
o tarn ont & better quality of work the
whola school ia responsible, Wherever the
subjectembtter gystem is in vogne, it is highly

" egnential that in considering the importance

of their subjents, they must ficat realise the
importance in relation to the Three R's and
to the life of the child. In conolasion better
qoality of instruotion mesns more sacrifice on
the part of the teacher apart from all other
considerations, The leisure time has to be
woll spent in thinking out new devices to get
over the clsss room difficulties. ‘

(V. EOUCATIONAL EXPERIMENTS IN OTHER
COUNTRIES TO OBTAIN MAXIMUM OF '
INDIVIDUAL. DEVELOPMENT.

The Dalton Plan.

It seems to ba very necessary to sacquaint
the readers with some of the featnres whioh
aim st individual progréess, [ should place
the ¢ Dalton Pian’ in the fore-ground. Bat
aa this article bears upon the workiog of the
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elemen;ary school, I should liks to oconfine
the suitability of the method to the elemen-
tary school. The advaatage of tha wmethod
18 indicated in the following words: * ¢ In
the elementary school, it is the brilliaut child
that suffors most. Ha hasto keep in step,
he must always snbordinate his inclinations ;
the hare and tortoise must run trgether in
-harness, The ignoring of personal tastes is
indeed the most tragic resnlt of bad teaching,
The dull child, the brilliant child, tha prculiar
child are all thorus in our side, even the
abnormally small or the aboornally tall child
presents practical difficaltiee—any child who
cannot be standardised, we regurd as a misfit,”

~ Seeing from the standpoint of villaga
school conditions with their lack of accommo.
dation, equipment and staff, lam sard that
the system canuot be worked in Indian
eléementary echools. Buat where the above
conditions are adequate snd satisfactory the
plan may be taken up for the tesching of

spacial subjects such as Nomber, Handwork,

eto, Itie here we have to pay more indi-
vidual attention. Bofore working oot the
plan the school should equip itself with sl
prelimivaries soch as Exercise cards, Report.
eards, Reference books, Text.carde, ete. More
thau all these, the teacher who works this
plan most ehow erormous patience and
sympathy with children and muet take to the
writing of Test-carde and’ Reports and
correction work in %heerful manner.

2. Vifiting Teachers,

The second point that strikes me is the
visiting teacher aystem prevalent in New
York. The Report on Elementary Eduoation
io New York as presented by Misa C. Gordon
shows that these visiting teachers interview

V_i' ’I‘h;Dnlto; Laboratory Plar, by T, P, Wsenn,
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the parents with regard to the deficiencied -

of their childcen. Thus both the bome sod
the school are bronght into eloss tonch snd
the individoal progress in thoroughly enaured.
These visiting teachers stady the oluss tesoh:
er’s reports, the medical inapector’s reports
and thus gain a thorough kuowledge of the
individaoal.

3. The Calvert School Home Trainiog Courses.
This school in Bilimore in U, S. A. ander-
tukes to instroct boys through post. It
supplies books, Test-cards and daily routioe
_Work. The school aff:rds instraction b0
pupils who live at & distance by sendiog
the requited books and school requisites.

4. " Parents attend School.”

Uander the above titla & short article from
the Educational Supplement of the London

Times was reproduced in the Educational.

and Literary Supplement of the ¢ Hindu'
of Madras. The following quotation from the
ssid article gives the object of this organi-
sation. “The object of the scheme which the
Headmistreas of the Handside Janior School
bere bas evolved is simply to prevent spy
clash between the admirable interest of
parents in children’s work and the methods
in ose at the school. She has now arracged
to hold a class for parents at the sohool 08
slternate Thuredsy eveninge.’

V. OUR GREAT DRAWBACKS.
L. Poverty.

In the foregoing parsgraphs we observed
how the school comes into close ocontact with
the bome. The people of those conntries are
tostly educated while tbe appallicg illiteracy
of the masses in our ccuatry is responsible
for the slow growth of education. Qope real
cause is poverty. Doverty isa great obstacle

3
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for the rapid advancement of education. A
bealthy body has s heslthy miad.’ Under the
Circametances many parents have no time to
think about the education of their childreo.

" Their whole time or at least the major

portion of the time is oocupied in ficding
meaus to protect the family. The rest of the
time is spent in broodings and cares. Ou the
whole the outlook is not one of cheerfalness.
My own persousl contact with children shovfs
that a pumber of boys do pot tske their
afternoon lunch. Uow can a teacher expe.ot»
such boys to be attentive sud take interest 1o
the afternoon lessons ? Pupils comiug from a
distant place take their meals an hoar before
their usu-l time and before they reach the
school they feel too tired to do any'm(.anhal
work. The medical officer’s reports iadicate
the remarks ‘ maloutrition’ or underfed’ in
a msjority of cases.
2, Waat of Public Opinjon. .

Ao elderly gentleman of the village who is
dissatisfied at the present educational system
simply says, “I see befcre me & race of
weaklings in body and miad. We in our
younger deys would walk 3 to 4 miles ia tbe
morning, and woald dig the whole garden.
As for meatal sttainments we memorised ull
the tables io our seventh yesr and we wo§1d
do any bazasr or interest calcalation acoord:ng
to the indigenous methods in 0O time.”” The
above remarks are not entirely false, But
should we not by more optimistic sbout the
fatare ? So in our country public opinion i8
either not well formed and in osses Where it
is formed it is only saotagonistic to the
forward movements in education. The reason
in Iaid at the teacher’s door that be himself
is neither in sympathy with preeent day
movements nor i8 he aBle to constraot one for
the fature, I¢ is just the time when our
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evergies should be turned to the great task of

educating public opinion towsrds the modern
educationsl developments. The older genera-

tion does not ewe eye to eye with the

present generation. They seem to think that

our methods are too soft and tender. The

present sitnation as created by the dawn.of

New India requires adjustment and adaptation .
between the young and the old and the past

snd the present. This is equally true in the

case of the educator and education.

3. Single Teacher Schools. B

Enough has been said abous the presence
of these schools. This system is a great
obstacle for individual progress in popile. It
is pbysically impossible for a single teacher to
attond to a number of boys who are of
different grades and sttainments.

A Suggested Remedy,

One remedy would be to stert village and
town olabs for parents to weet in & common
csase ag the education pf the ohild, The
school should be the centre of attraction for
the village and the teacher should make the
members of the village club realise the need
for and the value of new methods in education.
Thus the village club is itselt a parental
association and actg as the beginning in the
solution of ‘adalt education’ in the villsge.
The oficers visiting the village should evince
juterest in the working of the club snd lend
their fallest support if it works oa right lines,
This is a means by which the several activities
carried on in towes will fiad their way into
villages also. The sooner we touch the heurts
of the villagers, the better would be the
qnality of education turned out. At present

. the enormous talk of the towns is heard

nowhere in the villages.
Vi. WANTED A GREAT ORGANISATION.
What is required therefore is a‘great
organisation of » band of workers inspired to
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W
Mt:l;k ::r the canse of elementary education
- :‘ sn th-e large number of workers tha;
.ms itute this organisation, it ia the large
" :nnt of work turned out by the o:ganisati:n
or; a!xo:!d open the eyes of the publie. This
amsation or the ceatral b .
: ureaa
consist of a namber of sub-oommitt:::n:i
: lt.tend to diffarent branches of work connected
::tl:belementary educstion. The following
e the several b i
e tho s ranches of this great organi-
1. A Touring Educational Exhibition.
:. Pablication of a Teachers’ Moathly
. Pablinatio i .
o 0 of a Children’s Illnstrated
:, Btorage of Apparatus and Appliances.
+ Ocganisation of Villa .
ge and To
for parents and edacated classes. e Clnte

‘6. Opening of Reading R i
; 00
Adult Education oentrea.g . Library sad

‘h?. Studying educational experiments in
! is and otherforeign countries snd embody.
ing the observations in a supplement to :
Teachers’ monthly, > e

8. Collection of to .
' ys for child .
and books for school studies, i education

9. Prei)aring
. pamphlets f
of children, posters for dis g
work, ’

10.  Organising Edacational Weeks,

or home training
play in propaganda

The Celebrqtion of the Bducational Wees

The celsbration should not be cunﬁned.to
s pnr-ticulsr week of the year. This should
be going on in the scveral parta of the Presi.
dency and should be going on throughout
‘the year. Iu each mooth we must be able to
hear of the oelebration in some part of the
Presidenoy. The following pointa deserve the
oconsideration of the organisers ;=
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I Ch“d eduoﬂion. Conneoted
2. Flementary edooation ] with

—Urban and Raral, } Elementary

3. Adalt Eduacation, edneation.

4. Childrens’ sports.

Children’s Ecbibit;
lar 8 Exbibition of Hand.work,

m’I‘:e new methods should be broadcast by
os rnt'ed posters aud pamphlate, A gew
:wake.mng ought to bs oreated ig :;xe s::ﬂ
or seeing the valaes of the method of o . edu-
cation which are always blended with ¢:: o:d
feltfzres of the old. The important .
?f village life sbonld not be igoored “P°°:
instraction in village sohools. The t::ini‘n;
:::::,hthe; dlohema of wurk, the text-book, all
s oald caler to the needs of thess two
l;xct ty;aaa of schoo!, namely, urban and
;nra . Haviog oreated an swakening, wa most
be pregared to impart the bect, f t
1natraction that would eatisfy the requa; o :l
of the parent, and the good of t:e ::::
at large. The teachers tbemselves have Z

soquaiot themselves with the new method of

education through these edacational weeks,

demonstrations, exhibitions and other means
open to them. The educational weck b

itself shoald be an eye-opener to the teach l"G
themselves and shoald reveal to them ;!0
tremendous changes that await the reformer
as a reanlt of the larga developmenta in th

WOI.'Id of edacation. This is also & m - tbe
which the uppalling igoorance of theo:nm .
can be made to disappear gradoall ”é“
foro'ednoating children oar primar f ok.
cousists in educatiog the village lzd':lrm
peoplo.of the conntry. In this respect an

?o?t iocarred in the celebration of tby
Edacation Week * cannot be considered as :

waste. By these demonstratione, the sohools
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will be made a great ce,ntre of attraction of

the villagers not only during the edaoational

week, but at other times of the yesr:
CONCLUSION.

Therefore it is clesrly seen that the problem
of individaal progress is not only the coocerd
of the teacher, it is & problem that shoald
confront the whole people. The ontsifie
ioflaences such pe sccisl sod commauity life
of the boy very mach react 0 the class-room.
The school life is ooly & short period io the
It is not ooly given to the
teagher to stady individasl development and
talente, bat it is slso extended to the home
and world at Jarge. Tbe sppreciation of
individaal attsinments in the class-roow is the
bﬁginhing of the sppreciatidn of the talente
of .the conntry outside the sohool-room.
Espeoially in a time when we npeed Indian
talents to appreciste our Ppas! aod work for
the good of our own futare, it is pecessary
weo should concentrate our attention to'briog
about & healthy snd all-ronod develop-
ment of the school population. It is open to
teachers to make apy experiment in the
olass.room so as 1o ensare the mazimum
Pl'ogr(ﬁ in each pupil socording to his
capacity, enviropment and opportuuities.{

life of a citizen.
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PRIMARY EDUCATION.

PRIMARY EDUCATION*
{ With special reference to the conditions in
" British Gujarat:]
«No one is so simple a8 to jmagiae that a
real edacation will necessarily

all our ills, or that it will open
ew earth,

system of anive

mean an end to
out to os & new heaven and & 0

Men and women will still continae to straggle -
with their imperfectious and lite will still be
a scene of injustice and suffiring, of selfish-
peas aod strife, Poverty will not be banish-
ed beoause illiteracy has been removed, and
the need for patriotic or philanthropic work
will not grow any the less. Bat with the
diffusion of nniversal eduoation the mass of
our conatrywen will have 8 better chsnce in
life. With uoiversal education there will be
hope of better saccess for all efforts, official or

-official, for the amelioration of the people

non
heir moral improve-

—their social progress, t
mont, their economical well-being. With uni-
versal sduoation the mass of the people will be
better able to take care of themselves against
the exactions of unscrupuloas money-lenders
or against the abases of official authority by
petty men ‘in power. With 94 p.c. of our
countrymen eunk ia iguorance, how can the
advantages of ssnitstion or thrift be properly
appreciated and bow can the industrial effi-
cienoy of the worker be jmproved I With
94 p. c. of people anable to read or to write,
how caa the ovil of aupééstition be effectively
combated and how can the general level of
life in the country be raised P ” ’
With sach eloquent words, onr departed
leader and high-souled Servant of Iudia,
Gopsl Krishns Gokhale pleaded for the cause

T

® A Paper read by Mr, P, K, DEgAl, B.A.,. 8. T, C. D,
8ohool Board Adminjstrative Officer, Abhmedabad Manici-
pality, at the Fourtb Bession of the All-Indis Federation
of Teachers’ Associations, beld recently in Bombay, -
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of universal edncation at the bar of the
~ Imperial L :gislative Conncil while moving his
Elementary Educstion Bl ‘ Sixteen years
have come and gone since theo ; and in spite
of the efforts for the wider expansion of
Elementary Education by ocur patriots in the
Legislatures, the condition of Blementary

Education in our couatry remsins practically
" the same as it was sixteen years ago when
the late lamented Mr. Gokhale first mooted
the question in the Imperial Legislative
Conncil, and the high hopes, that were enter-
tained for the wider expansion of elowentary
edacation after the transfer of the D -part-
ment of Education in the hands of the popular
Ministers, have remained unrealizd. Tue
following figures will apeak for themselves,
The lateat figures that are available are for
the year 1925.26,

Percontege of

pupils
to population,

Percentage of
male pupile to

Percentage of
female pupils to
male population, female population.

British India 42 69 14

Bombay Presi- .. . .
daney 56 ®1 21

Btitith Gujamat 76 11'2 ' 87

In India the percentage of the children of
school-going age to the total population is
taken to be 15 p. v. though in other coantries
it id rated much higher, Taking that per-
centage it will bs clear from the figures
quoted above that in British India, oat of 15
children who ought to b3 in sohools only 4
receive any kind of education, while 11 drift
on withont any kind of education whatever.
Oat of 15 boys only 6 boye attend school,
while 9 boys receive abaolately no education,
In the case of gjrle, the figares are eppalling,
Oat of 15 girls who ought to attend schools
only one attends school, while the remainiog
14 vegetate quite ionocent of even reading and

writiog in their own vernacalars, The oor-

1
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responding figares for the Bombay Presidency
are somewbat better, wiile it is gratifyiog to
my vanity that Gajarat so far as the expan.
sion in elemeutary edacation is coucerned cen
boast of m.re encouragiug figares: Bat these
figares do not correctly indicate the true state
of elementary education, They teke no
account of the huge wastage in the Primary
Schools, especially in the raral sress, Of
those that att-nd schoule i the lofant claes
hardly 15 p. c. continue in schools till they
pass the Vernacular 4th Standard examioa-
tion and even much less figish the opper
primary stage of edacatioa to say notbing of
the secondary eduocation. It ia a matter of
common kaowledge that a child is not likely
to remaid literate naless he has pessed at
least the Foarth Vernacalar Standard and thos
8o maoy a8 80 p. c. or even more of children
who attend aschools in the lafant class and
lower standards of Primary Schools quickly
relapse into illiteracy. Moreover these figures,
as the Dircctor of Pablic [ostraction so nicely
puts in his Report of 1925.26, are for urban
s woll as raral areas and inclade children of
the advanced classes, who almost invariably
complete the Primary coarse, it will be
realiz:d that the extent of the wastage‘ among
the backward aad the raral comwmanitjes is
greater evou than the figares disclose,

Tne chief caase of this appalliog illiteracy
ia the rgral ares is want of facility for the
children to attend schools. At present ia the
Bowbay Presideacy there ia only one school
for an area of 10'3 square miles. If we takeo
iato account the numeroas schoole rituated
close to uue anoth=r in big cities liks Bswbay
and Abmedabad, it can safely be calcnlated
thas for raral areas there ia only oue achool
for an area of 13 Bqaare miles. At preesent
there is only one school for 2-2 villages, Here
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%00 if we take into acconnt nawerous schools,
situated in big cities, we oan safely ssy that
for rucal sreas there is only one shool for 3
villages, i.e, out of 3 villages, 2 villagtfs are
withoat any facilities of sohools for cbll(.ir'en
to take even elemontary edacation. [n British
Gujarat the totsl pumber of District Loosl
Board Schools in 1923-24 was 1611 Io
1927.28 the namber remains the same FGII.
fa Gojarat out of 5 districts, the admi.msc'ra-
tion of Primnry Elacation in four districts
rests w.th the Government and yeti not &
single new school haa been opene.d since @e
passiog of the Primary Edocation Act in
1923 in spite of ivsistent demands frt?m all
quarters for the opening of new Primary
Schools in raral areas.

The reasons for this nueatisfactory oon.di-
tion in the expansion of Primary Education
are said to be financial. Government blaatly
say that they have no money fg}r farther ex-
papsion of Primary Eduocation and ocopse-
quently they had to hold back the-a('rhemes
Bubmiuéd by various looal uuchorl‘tlea for
expansion of Primary Education either on
voluntary or compulsory basis, I do not
claim to be a financier and therefore [ do not
ventare to suggest apy ways and means for
getling more movey to meet the cost of.ex-
pansion of Primary Education, Bat | fall. to
anderstand why generation after generation
of children shoold ba sllowed to vegetato
withoot even getting the benefit of lile-
mentary Kducation becsuse a decade snd a
half ago we had to face sn ugly war or
becanse public money was tquandered on
highly smbitious projects of donbtfal atility,
1 refuse to belicve that statesmanship is want-
ing for findiog out ways and mesns to get
woney for education. If there is a wn.ll t,o
®et money for eduoation, the way for it ie
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bound to follow, I think financial reasons
are not the ooly reasons that retard t?:e pro-
gress of Primary Education ia this Presidency.
There are administrative reasons a8 w?ll.
B-fors the passing of the Primary Educamm;
Act, the whole reepousibility in t.he. ms.tter:

the expausion of Primary Edacation in the
raral areas rested with Gnvernmv’nt. The
Primary Eduncation Act cleverly shifted that
responsibility from the shoulders of tbe' qu.
erament to the shoulders of the District
Lncal Boards, though in the terms of refer-
guce of the Chandavarkar Cummibt.ee,. whose
outcome the present Primary Ed‘ucatu.m Act
is, the travsfer of the adminpistration of
Primary Eduocation to Dis’urict’ Liocsl Boards
was not at all mentioned. I stro.ngly hol.d the
opinion that just as it is the main fun.cu.on ;)f
the State to preserve law aud order, similarly
it is also the main funetion of the State to
provide means of education, especially of
elementary education for the peo;'ﬂe. Hold-
ing as I do this opinion, [ snbmit that ‘tbe
whole reeponsibility of Primary Education,
both fianncial avd administrative, shoul(% b.e
borue by Government. I think uoless t!ns. in
done there ia no hope for nniversal education
in our coantry, It is for the State to com-
pletely finance the echemes for the expansion
cf Primary Educa?ion_ It is not encugh fo.r
them to oleverly shirk the financial respousi-
bility by merely declaring their policy that
they would give grapts-in-aid to the local
anthorities if their funds permitted thew to

do so. .
Having treated so far the question of ex-
pansion of Primary Education, I oow come to
the question of efficiency in education,
Quantity and quality ave so intermingled one
with the other in the matter of education that
it is futile to make an effort to separate the

4
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ove from the other. To argne that we need
all the money we have as our dispoesl for the
expausion of elementary edncation and there-
fure.we caunot epsnd any money for im.
provn.:g the quality of eduoation is simply
.fallsolous and yet such a fallacious argument
18 very often seriously pat forward by Go’v-
eroment in their R.ports and Press Notes
To ;.my exclusive attention to merely in:
cresging the number of pupils io elementary
scbo.ols without payiog the least attention to
efficiency is bound to be barren of aoy sob.
staotial results and the money spent upon
sach & policy is simply & buge waate, which
a poor conntry like Iadia can ill afford.

The nuwber and quslity of teachers, surri.
f:nla, text-books, methods followed in impart-
iog edacation, school bu'ildings, farnitare,
equipment, &2, all contribate to the efficiency
of edacation. In s ghort paper like this, it
is not possible to treat all these subjacts at
sny leogth. T, therefore, propose to treat at
some length some salient pointe, avoiding
technicalities altogether.

:To make education c¢fficient, the first and
the most importsnt requisite is a sofficient
wumber of competent teachers. Unfortanately
,j.bis most important requisite is almost vegleot.
ed in the admivistration, of onr elementary
edueation. * Most of onr primary achoole are
nnder-staffed especially in Looal Board areas.
Not a single school has s separate head-
x'nnster. Daring the lsst fonr or five years,
v:¢.,after the passing of the Primary Education
Act, although the number of pupils in the
District Local Board Schools in Gojarst bas
increased by nearly 7000, the nomber of
teachers has incressed by only 25!! The
Director of Public Instruction in his Report
for the year 1925-26 writes that nearly 49 per
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cent. of the Elementary Sobools are ope
teacher achoole. This one teacher in mos -

osges has to teach three, four or five clasess .’

8t & time. There is no wonder if undef:
sach circomstances the teacher bastens bie *
papils throagh the preseribed course regard®
lees of the method of teaching employed of
of the quality of the work done, Ty improve
this state of thinge, it is absolately peceossary
to provide at least one aditional teacher foF
every one of these one-tescher schools, Evad
in the smallest sohools, teaching beyond th8
Infant class, at least two teachers are ab-
solately necessary. Unlena the tesching staff in
'tbe s Elementary Schools is increased, there
is bound to be stagnation and huge wastage in
them. ‘At present about 1/3 of the pupils in
the Primary Schools are in the Iofant class

snd aboat 45 p. o. of them are unable
t
beyond that cless. ° e

. Next to the question of number of teachers
in the Primary Schools comes the question of
the quality of teschers. ’

: After the passing of the Primary Edaca-
tion Act not only has there been no growth
but there has been a positive set-beck in that
direction,

After the passing of the Primary Eduncation
Act, Government bave inflicted deadly blows
on the institations for training teschers for
Primary Schools on the amasing ples that
they necd all the available money for the -
expension of Primary Edocation. All the

District Training Schools bave been elosed.
The nomber of teachers under trsioing io the

P. R. Training College for Men and the
Mabalaxmi Training College for Women at
Abmedabad has been cousiderably reduced
snd by introducing the principle of com-:
manalism io selecting teachers for admission.

9
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to these training institatioos, Government

bave oonsiderably marred the efficiency of
these institutions. The period of training
of the teachers has been redaced from tbree
Yoars to two years ; and by msterislly limitiog
the number of teachers to be admitted to the
8acond year olass of these trainiog inatitntioﬁne,
G sverament have practically limited the trata-
ing of moat teachors to one year oaly.

Government by their Resolation No, 1‘714,
dated ths 9th Jaly 1918 of the Educational
Dapartment, had, sfter full and detailed coo-
sideration of the direct snd indirect cost, de-
finitely decided to employ noue bub trained
teachers in Primary Schools in fatare. Bat
withia a short period of 5 years they seem to
have given ap this decision and at present 50
p.c. has bsen laid down 88 the minimom
proportion of trained teachers in Primary
Sohools. Rule 58 of the Rales under the
Primarg Einocetion Act #1ys : “of the teachers
employed by the locsl authqrity not less
than 50 p. c. or such other proportion as may
from time to tim
sball be trained teachers and not less than
15 p. 0. or more than 30 p.c. of the total
nomber of teachers employed by the local
sathority eball hold the 24d or the 3rd yesr
oertificate.”” Que can very well understand
Goverpment fixing the minimum proportion
of trained teachers to be employed by & local
anthority with s view to keeping the schools
faicly efficient. Bat Guvernwenthave actually
prevented the local aatborities from making
their Schools highly « ffisient, if they choose
to do so by fizing even the maximnm propor-
tion of 20d and 3rd year trained teachers, to
be employed by 8 local anthority. Again
although this role merely fixee 50. p. ¢, a8 the
migimum proportion of trained teaches to be
employed by a local authority, when a local
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sathority proposes to depute teachers to the
Training Colleges, these teachera are refused
admisgion to the Training Colleges oo the
ground that it has already got more bl.mu
50 p. c. of trained teachers in its service.
Thus what the rule lays down a8 merely
minimam proportion, in actaal praoctice, i8
changed ioto the maximum proportion. I
gabmit that it is pow high time to revert to
the policy laid down by Government in their .
G.R. E. D. No. 1714, dated the 9ch Jaly 1918,
that none bat a trained teacher shonld heance-
forth be employed in schools. Dr. Ganapati
8. Krishoaya 8o nicely pats it in his recent
acticle on Philosoply of Bducation : “ There

is no room for improvement in education

aatil edacation is placed on the same pro-
fessional basis as Medicine, Eogineeriog, eto.
If & mechauic is not sapposed to dabble in
Medicine and an Eogioeer feels entitled to
brash aside lay interfersnce, why are the

tals of the £inoational Dopartment alone

por )
indiscrimioately

kept so wide opea 88 to be
hospitable ” to any body sud every body ?
The Director of Pablic [ostruction in bhis
Raport for the year 1925-26 rightly observes :
¢ W hat matters is not so mach the curricalam
as the way io whioh it is taoght. It is the
teacher’s ontlook that is all important.” It
mast be the experieace of all those, who have
come in touch with our present Primary
teachers, that barriog a few exceptions, as a
olass, their outlook is very varrow, their

‘ intellectual capaoities very poor, snd they

bave neither any character nor moral back-
bone. It ia therefore necessary to chaoge
this class of teachers in order to make edaca-
tion more efficient. 1 believe that it is not at
all poesible to improve our elementéry eduoca-
tion withont changing the present class of
Primary teachers. Time has now gome ‘to
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recruit Primary Schools with Matriculates and
Under-graduates after giving them training
for two yesars.

In a short paper like this, it is not posaible
to dilate at fall length upon teaching methods,
text-books and curricala. I cannot however
let go this opportunity without pleading for
more freedom to local aunthorities in the
matter of text-books and curricala. The pre-
sent practice of allowing the use of only
those books a8 text-books, prize-books and
library-booke in schools, which are sanctioned
as such by Government should be done away
with. Such a practice is highly detrimental
to the free growth and development of
Primary Education. 'I'be local authorities
should be permitted to seleot their own text-
books, priz3-books and library-books. Gotvern-
went may, if they choose, publish from
time to time a list of suitable books which
they recommend for the nss of schools, and
st the most they may keep the power of
vetoing the use of some books on moral or

politicsl grounds, bat in the latter case, they.

shoald clearly specify fall reasons for vetoing
the use of these books, '

- Likewise in the matter of carricala, Govern-
ment shonld give free scdpe to the local
_anthorities snd shoald not insist npon their
. sanction if the local aathorities desire to
change or modify the prescrib2d corricols,
For the fourth standard examination, which
in in 8 way a kind of Bitrance Examinsation
for admimsion to Sccondary Sshoole, a
minimum course of studies may be presoribsd,
For the highest standards in the boys’ and
girls’ sohools there are Veroacular Fioal
Ezamioations, whioh will indirectly control the
curricula of higher standards, For the In-.

termediate standards, the local authorities
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way be permitted to introdace any addition®
and alterations in the corriculs, suited to the
local conditions. I believe nowhere in the
world the Statc has such a hard and fast
control over the curricala of schools.

The administration of Primary Schools iB
this Fresidency is conducted according to the
Bombay Primary Education Act of 1025 snd
tnles framed by G veromeat thercunder.
This Act was a hasty piece of legislatiop and it
has given sutisfaction to none. Khan Bahador
Bbatto in his evidence before the Hartog
Committee styled that Act sa a hoge farce
aod & fraad. I wounld not ventaure to go 80
far, bat if I had time, [ wonld take eection
by section of the Act and poiot ont where it
requires to be amended, Thers is absolately
no doabt that the Aot re qnires to be radicslly
amended. In the short time at my disposal, 1
wounld ooly try to point out the chief defects
in the Act with a heope that Goveroment will
shortly make their way to amend the Act. It
is necessary to defiae the term * local
antharity "’ ia the Act afresh. Saasller
Maoicipalities, who are incompeteot, and
whoss fiaancis! position is not 8o etrong as to
enable them to administer education, shoald
not ba permitted to bs ‘“locdl snthorities ”
ander the Aoct. The policy of permittiog
any aod every Maoiocipility to be a locsl
suthority aonder the Act has made education
highly incffi sicat and the po.r teachers, serv-
'ing in thesssMonicipalities, have often been
clamoaring for pay sa sanctinned by Govern-
meat, which they do not slways ger.

Toe Act is wholly silent in regard to
Goveromant coatribotion to the voluntary
expangion of P’rimary Elacation. As it is as
much the duty of the State as it is of the local
authorities to bring sbout the expansion of
Primary Eiuocation ; there shogld be a statu-
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tory obligation on the part of Government to
contribute their quota of the additionsl ex-
penditare on accouat of the ¢oluntary expan-
sion of Primary Edacation salso.

_ The iotention of the Primary Education Act
is cortainly to create antopomous School
Boards. It is therefore nec-ssary to safegnard
the independent uatare of the School Boards
by a clear and unequivocal section of the Act.
The words * general control "' in Seotion 4 (1)
of the Act have created & gresat deal of cor-
fasion in the administration of the Act.
These words may either be deleted or the
natare of the general control may be specifi-
cally defiaed.

The next question is io regard to the Ad-
ministrative Officer. The Act styles hiw a8 &
Chief Erxecative Oficer of the School Board.
The Act, therefore, should see thay be is
actaally so. In the first place, it is the daty
of the G :vernment to see that an experienced
aud capable man is sppointed to the post.
For that purpose Goverament should clearly
lay down in the Act the requisite gnalifications
for the post of the Administrative Officer. His
position also should be ssfeguarded jast as
Government have safeguarded the position of
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the Chief Officer of a City Manicipality in
the City Municipalities Act. Again jast 88 &
Chief Officer of a City Manicipality is vested
with certain statatory powers for the efficient
administration of Primary Education, it is
necessary that the Aduwinistrative Officer
should be vested with certain statatory powers,
especially when communal and- party spirits
are at present so rampant in our District Local
Boards and Maunicipalities,

Ia conclasion, I may be permitted to quote
the message of{His Majesty the King-Emperor
delivered sixteen yesrs ago when he was
pleased to visit our country, The message
says: “ It is my wish that the homes of my
Indiaa subjects may be brightened and their
labour sweetened by the spread of knowledge
with what follows in it train a bigher level
of thought, of comfort and of bealth,” Let
the servants of His Majesty in lodis keep
these noble words coostantly before their
miuds and so discharge their dnties and
responsibilities that future generations in this
country may turn to His Majesty’s declaras
tion with the same fervent and reverent
gratitade with. which the people of Japan
recall their Emperor’s famous resoript of 1872,

“GENERAL” ENGLISH.
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“A RECONSTRUCTION OF OUR
EDUCATIONAL SYSTEM.”*

By Mr. E. M. Jrsupaean, B.A,, LT,
Prinocipal, Danish Mission High School,
Tiruvannamalasi.

J’HOUGH a great deal has been said and

written, the sabjact of Eduocation yet
there is, I believe, room for some more
thought and expression on the matter. I do
not propose an exhanstive discnssion on the
correctnese of avy theories, but a siwmple
matter-of-fact enuwmeration of dednctions
from existing circumstances and some sug-
gestions for remedying these defects.

For the sake of brevity and clearness, I
should like to confine myself to the kind of
education that is imparted to our jyontb,
with whoae welfare and happiness we are
pr:marily concerned, vis, the Elementary
and Secondary Elucation. In the fiest place
let me coufess that education in the broadest
sense of the term, as serving the purpose of
lifting humarity snd.as spreading over the
®)o8 of the fature, is inconceivable_and out
of bounds for my limited capabilities, If one
is to learn anything from the records of
soience or history, it is the rather humiliat-
ing fact that theories and caloalations of one
generation bave been cousidered inaccarate
and obsolete, if not altogether ridiculons and
stupid, by the next generation,

Oar borizon, even with regard to the pos-
sibilities of the present, is 8o circamsoribed
that though it may be right for philosophers
to lay down theories and principles enuneia-
ting the eternal varieties, ordinary mortals
dare not think beyond the next generation
and their mondane livelihood. Keepiog this

® A lecture delivered at the meetiog of the N, a
Teachers’ Guild,
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in mind, we may well ack what sort of men

we expect the next ganeration to be, or what
are we mski'g them ioto. Every sane-
Paront and well-wisher of bis coautry would -
like that bis children aod the younger gepers -

tfon of his country were models of perfeo*
tion in phyeiqae, in iotellect and jn charsor
ter; and I trast that we wculd al) agree that
we are striving towards such ap idea), Bot
& closer iospection would revesl the fach
fha.t though we bave an ideal in view, the
xdea! i 80 bazy and ill-d¢ fined on acconnt of
our ignorance, traditions and wrong metbods
.that We are yet a long way off from attsin-
iog auyth.ing like the semblaace ofwar idesl.

Bat, ia the mesnwhile, the coward march
of progress of the word as a whole demands
that ladia should be supplied with men
who oonld make their own mark aod would
mould the destiny of lodia for the good of
ber millions. Iodia needs in every field of
buman sactivity, stroug men, virile, honest
a.nd wise; oot only men who will top the
list iu & University examination, bat wen
whose kaowledge, integrity and push will
wake them pre-eminently leaders in the
department they have chosen. Pat in other
words, | may say, that we need our Haxleys
in the ficld of Scienoe, onr Max Mallere in
Oriental Stadies, our Henry Fords in [ndoe-
tries and straight-bicked keen-sighted men
in every walk of life—in state, in socisty, if
trade and in the professions. Bat looking
about us, how few is the sua,ber !

No doubt, we arq producing, in some one
part or other of our couatry, a Sir J. C. Bose,
8 Tagore, or a Mabtre, bat compared to the
vaet milliona of ludis, with a heritage for
learniog and civilization for more than thirty
centaries, it is bat a poor restit. To teke 8

cleas-room exawple : it is like produgiog 080

(Marco 1929 ‘

Marcr 1929,) A RECONSTRUCTION OF OUR

Or two geninses, securing cent. per cent.

Marks in all the sabjects, out of & olass of
oue hopdred pupils; the rest of them being
far below the avorage, and a large majority
of them biing wmere ciphers. Such a resalt
would argue that the geniuses were not the
Product of the class-teaching but that bg.
their innate ability had secared distinction
in apite of the olass-teaching. Msy it not be,
then, that our edacationsl system is at fanlt?
It ic wero not, shoold it not predace a fair
Bumber of such geniases sud au appreciable
wajority of intelligentis of more thau average
Capacitiea ? If it woald, then we woald be
right in arguing that our eduocational system
is 8onnd in its principles and that it had falfil-

led its parpose.

- Bat some times it is said that oor present
educational system is only & product of our
®ocial and political conditione, or at least
that it is very much spfluenced snd shaped
by a consideration of those conditions. Bat
we must at the sswme time remember that
the removal of social, economic snd political
disabilities depeuds a great deal ov the sort
of men who are leaders and their outlook
ob the education of their couotry. Heuoce,
such an argument is only begging the ques-
tion, A sound educational system woold
not only meet the needs of a pation, but
wonld go to give its men a capacity for ex-
pansion, of etriking out new lines of thought
snd aotion, in short woold mske them
pioneers in the onward warch of aivilization.

Considered as such, what about the system
of edacation thot is now given to our child-
ren in Soath Iodia? Furst there is the Ele-
mentary Educstion which aims at giviog
literacy to the large wass of our children
liviog in the villages. Coneidering the nam-

EDUCATIONAL SYSTEM. 185

ber of years that there are spent in getting -
this Blementary Edacation, the standard of
attainment demanded from a pupil of the
5th class is very poor. This, I am afraid, 18
dae to.the inclusion of a number of sabjects
which sound big in educational parlance bat
w‘hich posesess very little real valne to the
needs of the villager. Subjects like Nature-
Stady aod gardes, for which almest 8 or 10
periods a waek are allotted, is nothing but 8
replica of the vegetable garden fonnd in the
back-yard ot every Indian home. Then there
are tbose inane things that are presented as
Indian History, containiog very little matter
for children to read or to remember, Which
create any thing bat patriotism or love for
one’s past; as aleo the unrealised possibilis
ties of a distriot or presidency geography as
they are at present written and taught. Has
the villager any ase for the subjeots that he
stadied in his village schools ! How much
of it does he remember and pat to practical
use? (A folk-school or an adult-school may
accomplish something, but at the elementary
school it is certaialy too early to attempt to
work out with any degree of sucoess the pre-
geot oarricnlum), Excepting for the read-
ing and writing and a little bit of arithmetio
(the foar simple rules), the rest of the instroc-
tion he has received, goes completely out of
his mind ; and naturally so, as hé has no use
for them. .

Would it not then be right to suggest o
reconstraction here ? Obviously then, the
curricalum could be much lightened by the
elimination of what are called general
kaowledge subjeots, raising the standard of
verpacular ivstruction, wakicg it possible
for a twelve year old boy to read and unnder-
stand iatelligently portions of Tamil litera«
tare, thue giving hiin a desire to inorease hia
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spouse, the S. 8. T.C, course, but we have .
got used to them and now we are actaslly 80
enamoured of her that we are prepsred O
go into hysterics, when there is a talk of re-
market quotations in the papers, draw & plan modelling her so as to suit...... (somebody ?)-
of his lands or his house and calculate its I ssy somcbody because I do not kaow whom
measurements, so that it is a real asset to” it would suit. Now at least it snits the
him. A flower garden, laid out with an eye Secondary School teachers, though it does
to beauty or free-hand drawing with colour- oot suit the pupil, the parent, the Govern-
work may ba incladed to cultivate the sesthe- ment or the University. Bat with the changé.
tic sense, of which there is an appreciable whom ? that is the queation.
lack amongst many of our village brethren,
Bat the rest of the curricalum would, 1 be-
- lieve, go out nomourned and anwept both by
the pupils and their parents,
I do not tonch npon the question of pro-
_ viding snitable books or the difficulty of
securing well-equipped teachers, simply be-
cange authors write books to meet the de-
" mands of sohools, and teachers would have

knowledge of his mother-tongue and inci-
dentally of his mother-land. The arichmetic
should be of a type that would help the
villager to calculate his yield, appreciate

That Secondary edncation should form
preparatory stage to the University, no of
can gainsay. Bat that it should be so worl
ed in detail as to spit only the needs of &
Uvciversity whose ideuls may or may not be
consonant with the true advance of know-
ledge and civilisation, is illogical, unscienti-
fio, and disastrous to the yonth of the
country. Anyhow, as Secoudary education
to equip themselves if they are to continue should be to a certain extent in line with that
in their work, pay them well or pay them of the University, I conld not escape touch-
i, ‘ ing upon U.iversity education es well. [
koow my own limitations and I confess 1
am not competent to speak on University
Reforms, but T trust you will bear with me
for just mentioniog a few obeervations which
I leave to you to accept or reject. ’

Coming to that department of educational
system of which we form a part, I may bave
to ask you for a patient hearing, as Sccon-
dary education, its evolution or revoluticn

_is @ favourite aud pleasant theme for criti-
cism and diecassion for almost any one ex-
oepting oureelves. The fact of the ‘matter is
that, just as we have had no voice in choos-
ing our parente, or the conjunction of stars
at oar birth, we have, for no choice of oar
own to work out & system whether we agree
with it or not. Aund just as the Tumil adage
has it, * One who is married to an ass shoald.-
n’t be afraid of kicks,” we have to take criti-
cisms and op'probiums levelled at our heads
with the calmness born of such & marital
tie. Of course, there was a time when we
were keenly alive to the— defects of oar

The first is that 8 University does not exist
simply for the sske of conferring degrees’
opon caididates who pass its exsmination8
the - curricalum for which examinativn®
were dictated by the admirers of some fereigd
Ubiversities and modclled on similar foreigt
notions, some three quarter of a centory
back. Though prescribing examinations snd
conferring degrees are a part, and a neced-
sary part of a University administration, yeb
we conld not lose sight of the fact that the
essential objects of- a University arc that of
seeimilating ull availsble culture, present

{
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and past, and directing the intellectusl prog-
ress of its youth on sound lines based on
experience and foresight. '

Secondly, unqaalificd spirit of conserva-
tism combined with a fond attachment to’
old-time traditions is a copdition that does
not coatribute to real intellectual progress
in a University. Such a condition is symp-
tomatic of self-importance born of intoler-
ance and an incorrect estimate of existing
conditions. Allowed to exist as sﬁch, the
University, instead of being a contribator to
the wealtn—~intellectaal, social and economic,
of a nation, instead of miuistering to the
needs of its people, allows itgelf to become an
autocrat, the recipient of flattery and a dis-

they expect would stand them in good stead
in ruoning a firm or business of their own on
up-to-date lines, The nnmber of snch popils,
though very small at present, is bound to
increage in the near foture,

Rememwbering theu that there ia such a
large mpjoriby whose goal is not & University
course, ore cannot bat ask whether the eligi-
ble list, towards which all employers seem
to converge, conld be a good criterion of the
fitness, proficiency and intelligence needed
for the vocations they would choose, We
cannot deny the fact that what woold go to
make a brilliant University career does not
necessarily make for suceess in the vocation
held out to the 8.S.L. C, man, Hence,

you will kindly excuse me if I mention some
of the differences, differences that exist be-
That an attempt is made to remodel our tween the needs of & University specialist and
University activities in the light of present- 8n office hand, Though a fairly good know-
day oconditions in S»uth ludia is somewhat ledge of Eoglish is essential to both, vsz, to
evident. Bat that under the present condi- the University as.Well a8 the professions
tions, Sscondary education should be solely mentioned above, you will admit that an
at the dictation of the Uaiversity ocan- vndve specialization in two or more subjeots
not be apheld for more reasons than one. resulting in the omission and complete igno-
The first is that a large majority of those rance of subjects of every-day importance is
who take a Secondary 8choal courSie do not a satiefactory requisite for an 8. 8. L, C.
g0, not with the view of entering the Uni» course. And further, in these days of keen
versity, but that they may, if possible, find a cowpetition and unemployment, the S.8.L.C,
vocation where they msy make themselves young map cennot easily find work in his
aseful. They either choose one or the other own province; and it is becoming more "
of the few professional counrs: 8 cpen to them, sod more a necessity that the young man
the Medical School, the Teachers’ Training caunot be ‘satisfied with a koowledge of his
School, and the Mechanical or Electrical mother-tongue and Eonglish ounly. It would
Eogineering Schools,or directly enter Govern- be in the interests of the candidate if he
ment, Railway or private service .as cffice p-8sess a fairly good knowledge of English
hands. And then, there are saleo a few who (spoken aund written), his own vernacular,
fvake to the course, not with a view to utilise clear ideas on the geography and history
it in secaring an employment, bat just for and government of his owa conntry, a know-
the sake of getting a better education com- ledge of mathematics that wbuld belp him
bineq with some Foglish kuowledge; which, in any commercial house, s good handwriting

peuser of empty titles and honours,

=
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aod lastly & working koowledge of a second
Indian langunage.

I have put all thess subjacta together, not
only to emphasise their importance bat slso
to try auvd show yon how it is possible to re-
distribate the items in our curriculom, so as
to sait changed conditions. So far as Eag-
lish is concerned, 1 believe that it has been
worked oat better than the A. Group
vernacular, and the only suggestion 1 have
to offor is that the selections should be
more wmodern, and that the 2ad paper be
made a much more real test of the pupils’
ability to cope with ordinary correspondence
in an offica; a special columa for oral work,
along with that of the handwritiog ia the
S. 8. L. C. Register would be a valuable pro-
vision. So also wonld be the elimination of
some portions of the Elementary Mathema-
tics syllabus, those relatiog to mensuration
snd the inclusion of mathematios bearing
on sccounnt-keeping, etc. The vernacular
translation and cowposition may not only
be madea to inclade some more litersture, bat
wast form a soffisient test of the candidates’
original, work, as ocomposition and letter-
writing. .

Bat the presence of the optional subjects
sad their early specialisation, though serving
the parpose of a preparatory course for the
University, exercisee an unwholesome infla-
ence on the puopil, in that it accentuates the
peculiarities and the deficiencies of each
particular pupil and does not help him to
correct bis oddities and perfeot his mental
development. It is on acoount of this draw-
baock, that | would like to suggest that the
two optionals were substitated by a syllabas
of (1) Goography, Indien History and
Goveroment, ahd (2) a second Indian langa.
age prefersbly Hindi or Hindastani. The
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koowledge of a second Indian langusge.
caonot be much insisted on in a oouniry
of diverse languages like lodia. The Govern® -
ment realising the necessity of sach a know-
ledge have made it a test for promotions i0
wost of the proviocial services. | may “w,
mention here the large number of youdg
men who go oot of the Tamil area, eveo inW
the Bombay and the Bingal Presidencies in

search of employment, to whom the koow- -

ledge of & s:cond langaage will b> one of
great benefit. As a grest deal has been ssid
sboat including Geography and lodiaa His-

tory in the A. Group, and as public opiniod .
is stroogly io support of it, | do not mach

dwell upon ite werits.

The place of Elementary Science aod
British History in the B. Group conld profite-
bly be occopied by Mauvaoal Training avd
Elementary Physiology and Hygiene; orf
where manoal training is not fessible, by s
special course ia Drawing; so thst a boy
leaving the Secondary School coald be ex-
pected to possess a fairly good eqaipmeat "of
practical kaowledge in nsing bead and hands.
For those who prefer a Uaiversity, profes-
sionsl or commercial course, two optionsls
could take the place of the B. group subjeots
mentioned above (riz. Elemeatary Scienoe
sod Muanasl Trainiog or Deawing) sod the
Second Indian Lingoage in the A. Groop
and these subjects presented as additional sub-
jects for the public examination.

Oae more point before I finish with this
part of our system, vis. the issne of certifi-,
cates to successfal candidates. The S. S. L. C.;
Certificate, as it ie 8t preseant in book form,’
is» cumbersome s ffuir, and whatever appoiot
ment it holder seeks, the employer has ®
prejudice 1o look into and scratioise
warks and to make up his miod from
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marks before him whether the applicant
Wwould snit him or not, It would help the
candidate and the public much better if the
successful candidate conld be classified 88
lat, 2ad or 3rd and a certificate issned to
them giving a liat of the subjects in which they
were examined.

I am afraid that I have been rather dry
with all these details, bat it is becaase I be-
lieve that some of you will give your atten-
tivn to these problems, and whether you
agree with me or not, wonld work for the
welfare of the pupils entrusted to your care-
Aud one of the miseries of a tescher is when
he meets a pupil of his in want and unem-
ployed and nnable to pat his knowledge to
any profitable use. | do not claim that my
suggestions are a panacea for all the evils
bat they may cquip the young man better to
meet the demands of the times snd assist him
n qaickly secaring a job.

I have not tonched much upon the physi-
cal or character development because,‘ far
more important thap apy rules or regulations,
it needs men and women, both in the home
and in the school, parents who would co-
operste with the teachers in rearing up child-
ren of the right type. Till the nation as a
whole appreciates character more than world-
ly possessions and a strong body better than
a bright scholastic career or a high position,
we may have to be content with trying to
remode! only the intellectual side of educa-
tion, employing all possible aids in oor
schools towards the development of physique
and character.

[n conclusion, 1 thank youn all for the
patient hearing you have given me and trast
that our Guild may be interested in this
matter so as to frame some working basis
for the re-construction of school edacation in
S. India.—The South Indian Teacher, March,

1929.
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“ 0O-OPERATIVE MOVEMENT
IN INDIA*

A Review BY

Mr, T. K, Hanomanta Rau, 1. E. 8, (Retired),

President, Triplicane Fund,-Madras.,

E welcome this booklet as a very useful
addition to the very scanty literature
on ‘The Co-operative Movemeot in India.
The author has read much, toured extensively
in co-operative areas and has obtained a
personal knowledge of the main co-operative
problems awaiting solution, by discusting with
the leaderas of the wovement in the several
provinces which he has visited, on co-operative
matters, He is one of those few prominent
co-operators who sincerely believe that—

Co-operation properly organised and efjec-
tively worked w:ill achieve Loth the economic and
political salvation of India, and in this belief
ventares to say that—

The efforts made- by Gandhiji to  get
Swaraj have so far undoubtedly proved futile,
and it 18 the wish of an earnest sconomist that
the large fund raised by the Swarajists,
may with profit be utilised in developing and
enlarging the co-operative movement which will
prove an effective remedy for removing the
poverty of the Indian ryots.

He has divided the book into five chapters,
the first being Iotrodoctory and devoted .to
the general principles of the movement, In
the remainiog four chapters he gives a concise
summary of the working of the co-operative
movement in all its phaees in the four major
Provioces of India—Bombay, Madras; Bangal
and the Un'ited Provinces. His detsiled
stady of the Hadapsar Co-operative Society,

* A Oomparative Study by J. L, Rains, BA., M.R.A.S.
(Lendon). (D. B, Taraporevala and Sons, ' Kitab Mahal,’
Hornby Road, Bombay). Price Rs. 2,
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the Saraswat Housing Society,
Triplicane Urban Co-operative Society, will
amply repay the readers’ pernsal. In bie
search for an all-comprehensive definition of 8 -
co-operative society, he reviews the definition®

given by the Dowan of Baroda, Dew8P
Babadur Ramachandra IRao, ez-Registrd®
(Madras), Messrs, Calvert, Wallemberg

Rabbeno, Luigi Pizzamigglio and Dr. Ewilio
Cossa and come to the sober conclusioB
that—

In detining an ideal which is ever assum
ing newer and dijerent aspects, it 18 necessary
to avoid (these) specifications which may be ¢rué
same given conditions of time and place, bub
are eatrinsic fo the essential idea.

In stating his views on the Provincial Co-
operative Bank of Bombay, with its 12
branchee, he rightly obgerves :—

But with all its commsrdable activities and
its policy of staldy erprusion ity all parts of
the Province and keeping in constant touch
with the primary societies, the Bank has @
great drawbac’s in that it centralises power n

one superior financing agency. The ways of

aflicialism and the policy of centralisation only -

impede the dissemination of real co-operativd
principles and knowledge among the people-
But for this there is not much difference Letween
a commercinl financial cgency and @ 007
operative financing agency. After examin”
ing the views of Sir Lalubhai Samaldas i?
support of these, he quotes Mr, J. M. Mitrs,
who saye:—

I do not advocate the formation of
branches of a Provincial Bank and cven of
district or of sub-divisional Danks, tor such
Banks will be controlled and dominated bY
their Head officc while the local Contrdl
Banks we have in Bengal are federations of

Maxcn 1929.)

local socicties and the representatives of local
socicties phay a leading part in contralling
and guiding the policy of such federation.
“What is trus of Bapngal is true of other
provinces” says the author, ualess in Bombay
circumstances are such as necessitate the
formation of such branches in the Presi:
dency.”

W e will conclude this review by the author’s
views as to dependence on Statv support about
which he says :—

The craze of depending entirely upon
the support of the State even ininitral stages,
inzolves us in the risk of heing in perpetual
beggary and bondage, and at the same time,
losing the virtue of self-reliance thevery life
of co-operation. Br. Russell diaca?ssed 8
similar problem and condemned the Irish who,
he said, had developed & belief in the powers
of the State, He observed that—

CO-OPERATIVE MOVEMENT IN INDIA.
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When a man becomes imbecile, hiis friends
place him in an asylum, when the people grow
decadent and imbectle they place themselves
in the hands of the State. Irish people have
lost faith in themselves. The State has
treated Ireland as a big incapable baby,
unable to take cave of itself, the oﬁiciz.zl
guiding, controlling and spoonl-f'eeding' it

| The effect of the policy of Westminster 15 'to
turn the Irish into a race of economic babies
with their lips ever nuzaling at the nfpples
of the State—modifying his views elightly
by the statement that—

We should not apply
India to the extent to which
applied 1t to [reland. ave

T'nis book we feel sure will be of great use
not only to students and teschers of co-
operation but to propagandists as well. Every
co-operative society will do well to possess a
copy ot the excellent book.

this criticism 1o
My, Russell

o
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K=" After a period of grammarless teaching of Englisl in our schools, jrammar is nnce again
coming in for its due share of recognition, At such a juncture the appéunmce of
Mr. Wren's “ High School Englisii Grammar" affords the teacher a splendid
opportunity for selecting the right sort of class-book,

HIGH SCHOOL
ENGLISH GRAMMAR

CONTAINING
GRAMMAR AND USAGE—ANALYSIS OF SENTENCES—TRANSFORMATION
AND SYNTHESIS OF SENTENCES—FORMATION ()[*“ {\’lOl{US;— A
FIGURES OF SPEECH, ETC. ‘

201 EXERCISES IN GRAMMAR AND COMPOSITION

BY

-
P. C. WREN, MA, (Oxon)
LATE INDIAN EDUCATIONAL SERVICE.

Ry " > ut
AUTHOR OF THE ''INDIAN TRACHER'S GUH)B',' THE * DIKRECT TBACHING OF BNGLI%,
* PROGRESSIVE ENGLISH COMPOSITION, ' ETC.

Third Edition. Price, Rs. 2.
PREFACL,
This book is a working clags-book of modern Boglish G '
) g C ] nglish ( : 3age
'ngpl School classes. It provides side by side a practical cogtlrec ilrnéna[ixgo:i??onL saﬁezfzg
it will be found that thronghout the book special attention has been paid toth : beuri
of grammar on composition. P ¢ beuring
So far ae possible the inductive method of ton 1

. L resentat
pn;:lll to observe the grammat}cal tacts for himeelf. lcpis bgptéoihlzte?hﬂoy:ﬁ1mml:;d :gz
]glt;:teyagf(f:aﬁx‘l):?r optetofdthe interesting and instractive subjzcts of the school cumc:lnm,

ng it to i i igi i

Ulascifcations andgrulea._ egeuerate into a set of more or less uointelligible someuclatared,

ot i e Tonines sad n sonso of ealty, mostof he ilssrative examplen o Chver
. v om everyday life, A !

pﬁmlble,_ easy quotations from standard suthors hZVeybeen intr:‘)dthe denme time, wherever
illustration to the subject-matter. uced to give point 80

The Exercises for practice fo
. rm the most notable feature of aré
gg:gzous, v_tmed, garefully .gra{led, and of a practical character. tilleorbewzkh. nTtt::lyf the
i r are interesting exercises in composition, closely coopected with ; They
will provide copicas oral practice in free expression. "R gremmar
la accordance with modern prigei i i ‘
are given, priciples of teaching, no exercises in ¢ false syntaX i
The terminology emplo
- yed thronghont th i i
Report of the Joint Committce orn Grummang:al Term?not;:(g):‘: o that recommended i B
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Reviews and Motices

Wave MEcHaNiCS, BEING ONE Aspgct F THE

New Quantou THEORY, bY H, T, FLINT, Pu.D..
D. Sc.,, Reapgp 1N Puysics ¥ g US1vErRITY
or Lospor. (Meruves & Co. Lrp., LONDON)s
38, Cd, net.

5. are doivg 8 oY grei?t
rojecting their
» o which the
« iptended to

Mesars. Methuen and €
eervice to the canse of science in P
* Monographa on Physical Subjects
present book belongs. The seriee is .
supply readers of average scientific atta?r{me{lt with
& compact statement of the modero position io fsacb
subjuct,” being written by authors Whbo are actively
engaged in research of the sub

The book under revie¥ coptaine  clear account
of one of the recent methods of attack f problems
of atomic pbysich pamely, that initiated by Ds

Broglie sand Sohrodinger 80d known as * Wave
» Phe author does pot deal with the other

br, Dirac and Heisenberg

ject.

Mechanics.
method originated DY Bo
and kpown 88 Matrix Me

The book opeuns with ao introduction touchiog
on the several Jandmarks in the bistory of the
subject, culmisating in the necessity to regard
radiation as- having both & corpuscular and an
undulatory character. The reconciliation of these
two spparently divergent aspects is effected by
reverting to classical mechagics aod introducing
what are koown 88 ' mecbanical waves ” oo the

analogy of optical waves.
The first chapter gives

chanics,

a brief account of Hamil-
ton’s Principle of Stationary Action 10 Mecbaqwe
and its analogy with ¢ Fermat’s Principle in Optics.
Chapter 11 leads to the introduction of Mechanical
Waves and the Wave Equation of Mechanics. 1o
the pext chapter, these ideas are applied to the solu-
tion of some typical problema of atomic mechanics.
In the last two chapters, the evidence for the
existenoe uf mechanical waves and the 'pbyslcal
significance of the wave function are discussed.
The book concludes with a list of references to
original papers ou the subject aud an exbaustive
index, -

Toe mathematical frame-work on wbhich the
theory rests bas been seb out in a very clear and

REVIEWS AND NOTICES.
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conpected manber The book is sure to be of
imwerse Yalue 8880 elementary introduction to the

original memoire on the gubj-ct.

WispoM OF THE Ppopurts (18 THE LicAT OF
TaA3AWWOOF), BY KuaN Samis KHaja KHaN
Sanip, B.A, Price Rs. 2.

(Copies can be had from Khan Sabib Khaja Khan
Sahib, 69, Jani Jabap Kban Road, Royspettsb,

Madras.) .

We have gone through the book * The Wisdom
of the Prophets”’ 1t contains the philesophical
thoughts of the learned Muslims of the past, who
bave spent their lives in gearch of knowledge and
in describing tbe unique points of the life of
Muhammad (Be Peace on Him). The book is no
doubt a valuable addition to the Lelamic literature
in Englisb, He who adberes to its teaching will
become a true follower of lslam, and the country
will be abls to produce good statesmen, if it is
followed accurately. The author, being an educa-
tionist of long experience and great ability, wase
able to present such a bock before the public. We
would commend this book te all lovers of Muslim

culture.

ENGLISH SPELLING—
A SCIENCE.

The subject of Eoglieb spelling has been reduced
10 an exact soience aod explained in a
graduated series of three books
BY
Mg. C. V, NARASINGAROW SAHIB, B.a, B.L,
Kandukur (Ncllore Dt.)

The English letters and sounds have been com-
pared and assimilated to our Indian vernacular
letters and sounds aud rendered easy to graep. All
these books have been approved by the Text- Book
Committee and introduced in schools by District
Boaids, useful to students and teachers alike.
These are the oo# books which clear the dark
clouds of doabt and confusion which was all along

over-hanging the subject.
1. An Elementary booklet .. As. 2 only
2. A Primer .. . o As. 8 only
3. An advanced Text-Book .. Re. 1 only
Avallable In

The Sarasvatl Vilas Book:Depot,
Kandukur
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MADRAS UNIVERSITY LIBRARY.
LATEST aDDITIONS,

B Mathematics.

Tuaeubull : Toeory of determinants, etc.
Co  Physics,

Wilson : Modern Physics,

Roberts : Heat and thermodynamics.
Scbrodinger ¢ Wave mechanics.

De Brogile : Papsrs on Wave mechanics.
Grammel : Mechagik d. elastischen.

Hastiogs : New methods in geometrical optics.

D, Engineering.
Straoge : Principles of irrigation,
J. Agricuiture,
Detwiler : Black currant
K. Zoology.
Raband : How apimals tind their way about ?
L. Medicine,

Sapkara Menon @ Jyotsmika,
Vaidyanatha Nilamegha: Tantra yukti vichara,

0. Literature.

Borrow : Ballids of all nations.
Segur : Opinions of Anatole France,

Bhasha Ramayana Champu,
Sukthaokar : Mahabbarata. -

Rama Rau: Koubrala.

Eaton : Best French sbort storiee, 1927.
Chelvakesavaroya Mudaliar ¢ Kapnaki Charitram
Chelvakesavaroya Mudaliar 3 Tamil Novelettes,
Arunachalakavirayar : Ramanadaga Keertbanai,
Emetson : Poems.

Fripp : Shakespeare’s Stratfom,
Lamborn : Shakespeare.
Fripp : Master Richard Guyny.
Baldwia : Organization of Shakesp. company.
Ounions ¢ Oxf. 8hakesp, glossary.

Haxlitt : Shakeep. plays.

Johnson : Shakespeare.

Boae : latrod. to reading of Shakesp,
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Hardy : Early life of Thomas Hardy.
Cross : Mod, Ecal. nuvel,

Emerson @ Eesay:.

- English traits,
: Conduct of life,

: Lettets and 3.c, aime.
P. Philology,
Rylatde : Words and postry,

Waddel : Aryan origin of the alpbabet.
Jain Eacyclopaedia, 7 vols,

). Religion,

Simpson ¢ 1deas in Corporate worship,
Browne : This believing world.

Binder : Religion as mau's campletion,
Morgan : Nature and right of religion,

Macker z'e : Buddbism in pre-Christian Britain,
R. I’hilosol;hy.

Rubiaaon : lllustrations of the methods of rea-

soniog,

Ward : Realm of ends or Plutalism acd Theiem.

Valentine : Psycholozy of Persouality,

Swmith : Amer. pbiloecphy of equality.

Taylor : Plato.

Widgery : Contemp. thought of Gr. Britain,

lebyam : Metapbysics and mod. research.

Buchman : Posstbility.

Mathews : Contrib. of aci. to religion.

Fagnet : Politicians and moralists of 1Uth cens.

Bailey : Light of the soul.

Bradley : Ethical Studies.

8. Psychology.

Thowpson : Springs of bumap activn.
Sprowls : Bocial psychology interpreted.
Maccurdy : Commoun principles in psychol.
Burt : Mouatal and scholastic tests,
Poffenberger : Applied paychology.

Prabhu Dutt Sastri : Ele, peychology.
McDougall : Cbaracter and vopduct of life.
Hollingwertk : Peychology.

Garpett : Instinct and persopality.
Burrow : Social basis of consciousness.
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Ferenczi : Technique of Psychc-apalysis.
Mitchell : Problems io psychopatbology-
Myerson : Psychology of mental disorders.
Kohler : Mentahity of Apes,

Hollingworth : Mental growth and declining,
Blanchard : Child anod Society,

Malinowski : Sex and repression in eavage eocy.
Haggard : An iatelligeace test.

T. Education.
Rep. Progress of educ, in the Punjab. 1927.
Progress of educ. in Beogal—7tb (Quinquenaial
Rev,

Klein : Educ. surveys.
Sivage : Retirement pla

schools,

U. Geography,
Barker : Geography in education.

Wallace ¢ lsland Life. .
Baxter : Status of birds i Scotland.

Dugmore : African Jungle life..
Bleackley : Tour in Southern Asia.

Huc : Travels in Tartary.
Alexander : Bagbdad in bygone days.
Beckford : Travel diaries.

Baum : Savage Abyssinia. |
Aspinall : A way-farer in the W, Indies.

V. Uistory.
Ludwig : Bismark,
. Bismarkk, the trilogy of a fighter,
The Treaties of 1778,
Peckins : The Monroe doctrine, 182326,
tlolcombe : State govt, in U.5.A,
Oliver ¢ Magic and witcheraft.
Hadi Hasan ¢ DPersian Navigation.

Cummning : India.
Anpantaprasad Banei ji : Asura lndia,
Eariqusz ¢+ Oeylon past and presents

o for Colorado pub,

SeNate House,

31st March '29.
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Rattray : Religion and art in Ashanti,

Castillo : Hist, of the conquest of Metico,
Rostovtz ff : Ancient world,

Henderson : War Yetw. Sparta aod Athens.
Myres : Political ideas of the Grecks.

Tarp : Hellenistic civilisation.

Halliday : Greek and Roman Folklore.

Home : Primitive Italy,

Bury : lovasion of Europe by the Barbarians,
Paleologue : Cavour,

Abbott : Municipal administration in the Roman

Empire.

Hasking : Renaissince of the 12th cent,
Quaigley : Republican Germany.
Lodge = Engl. oclonies in America,
Stevens : Suurces of constitution of the ([,S.A.

W. Politics.
Ruthnaswamy : Palitical theory of the Govt. of
india, '
Lion : Pedigree of Fascism,

Woells : Social Anoticipations,
.-—— : The way the world is going.

X.  Economics.

Fevro : Commercial production of Sinerkrant.
Srinivasan : Laws and theory of Railway freight
rates. ”

Pramthanath Banerjss : Indian Finance in the
days of the Company.

MADRAS UNIVERSIY LIBRARY.—The pum-

ber of readers and tbe number of books issued
during the month of March 1920 were 5957,
and 7914 respectively, The corresponding
figures for the last year were 4264 and 5622.

8, R. RANGANATHAN,

MADRAS, '
Librarian.
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CONNEMARA PUBLIC LIBRARY,
MADRAS.

Ia view of the growing demand for loan of
books from the Connemara Public Library, the
Government bave approved of a temporary schems
for the conversion of the Connemara Public
Library into & leading Library, Tae prelimioary
arrangement npeceesary for the introduction of
lending will take considerable time, and it will
probably b several months before the orders caa
be given eff-ct to The actual date from which
lending will be effocted will be notified iu due
courses  Meanwkhile it is not possible to reply to
the increasing number cf enquiries that are being

received. ¢
P. Gopraran.
tor Principal Librarian.

CONNEMARA PUBLIC LIBRARY
LATEST ADDITIONS,

Baikie : Tae Amarna Age,

Beer: Vertebrate 7 ology.

Bhavabhuti : Mahavira-Caritam.

B-anper: Tae P.oblem of Motor Trausport,
Budge : A History of Ethiopia.

Crew : The rise of Modern Physics.
Cuoniogham : Modera Biokgy.

Evans-Weatz: The Tibetan Book of the Dead.

Foster : The Embassy of Sir Thomas Roe to India
1616-18 as narrated in his Journal and
Correspondence,

H.ildane and Huxley: Animal Biology

Hall: The Civilization of Greece in the Bronzs
Age.

Havell : 1ndian sculpture and painting.

Hicks : Ways towards the Spiritual Life.

Lunnon: New Worlds for Old.

Marriott : How we are governed.

Morecroft : Principles of Radio-communication,

Neblette: Paotography : its principles and practice,

Poake and Fleure: Corridors of Time—
I11: Peasants and Potters.
1V : Priest and Kings.

Shipley : Hunting uader the microscope,

[Marca 1929

Singer : From Magic to Science.

Stchorbatteky: The Conceptiou of Buddbist
Nirvana.

Tillyard : The Ilnsects of Australia and New
Z-aland.

Wheeler : The Sacial Insects, their Origin aod
Evolution.

Wolf: Toe Correspondence of Spin za.

Buartbold : Turkestan down to the M.pgol Io-
vasion.

Bateson: William  Bateson—His Essays and
Addresses. .

Belascit Authority in Church and State.

B.rey : Tertiary Foesil Plants from the Argentine
Republic,

Bragg: An introduction to Crystal Analyeis.

Burps: A S8hort History of the World, 1918—28

Chbaut : Our Worderful Uaiverse.

Chatterton : Old Sea Paintings.

L-Coq: Buried Treasures of Chivese Turkestan,

Coilde: The Most Auocient East.

Darwin : What is Eugenics ?

De Moatmorency : The L>gal System of Eagland.

Dewar : Birds at the Nest,

Dinsdale 1 Teluvision,

D'Oyly s & Sketch of the Cunstitution of the
Kindyvan Kiogdom.

Drinkwatee: Caarlaes James Forx.

Duate: Mataoicvana Tantram.

Francis. Lowin : Toe Art and Craft of Laather work.

Gladstone : After Tnirty Y-are,

Green : Iudustrial Catalysis,

Kuibbs : The Shadow of the Wurld's Future.

Mackenzie : Fandamental Problems of Life.

Ramsay : Sir Robert Peel.

Rangachari : Mukundamala.

Ruotter: The Holy Cities of Arabia. 2 Vols.

Simpson . Scieace aud Reallty,

Schoni : Bipliognpby of Mateorological Papere
1o the Pub. of the A. S. of Bengal.

Sullivan : The Bases of Modern Science.
Tagore : Letters to a Iriend.

Tout : Chapters in the Adnigistrative History of
Medieval Eogland. Vols, 3 & 4.

Uagiversity cf Madras Pybs, . History of the

Pallavas of Kanchi, by R Gopalan,
Wood and Stamp : Railwayas.

F. H. Gravary,
Principal Librarian.

i
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The Bducational Review-
A publication of con's’iderable interest

to the educational world .

AMl-IndiaTeach= of India is the volume
e’ Federation. just issued by Messrs,
Longmans Green & Co., containing the
full proceedings of the last Conference of
the All-India Teachers’ Federation beld
at Bombay. Besides the Welcome Addre:?s
of Principal Seshadri and "the” Presi-
dential Address of Mr. George S. Arun-
dale, it contains all the valuable educa-
tional papers read at the Conference.
Among the more important papers may
be mentioned The Fducation of Adult
Women by Mr. G. K. Deodhar; Extra
Curricular Activitiesby Dr: Krishnayya;
English Teaching in Colleges by Dr.
Parker; Higher Education of Women by
Prof, Karve; Education Abroad by Mr.
Vakil, and Zraining Colleges and £duca-
tional Research by Principal Hamley.
The volume also contains a full account
of the resolutions and the proceedings in
connection with the various business
meetings'held on the occasion. Educa-
tional Conferences can be a success and
do good to the country, only when they
mark a distinct step in the advance of
educational efficiency and pedagogic
knowledge, and we are glad to find that
this aim has been kept very well in view
by the organisers of this Conference. In
view of the fact that the next session of
the All-India Teachers’ Federation is to
be held in Medras, this publication must
be very popular in Southern India, and
we hope that the proceedings of the
Madras session will not be of less inter-
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~ est than the record of the Bombay Con-

ference. We are glad to find that the
authorities of the South India Teachers’
Union are already up -and doing and the
session promises to be a great success.

We learn that His Excellency the

‘ Viceray has given his
assent to the new
Andhra University
Amending Bill shifting
the head-quarters to Vizagapatam and
freeing the district of Chittoor and
the Ceded Districts from the jurisdiction
of the University. It will not be con-
tended by anybody that this is an ideal

Andhra
University.

-solution of the problem, but the leaders

of the Andhra country and those con-
cerned with the University must thank
themselves if they have found them-
selves in this predicament. - For years
after the establishment of the Univer-
sity, the academic bodies themselves, not
to speak of the members of the public,
could not come to any decision regarding
the head-quarters, each district being
moved by such narrow parochial patriot-
ism as to ask for the head-quarters for
itself. There was not a single district
in the so-called Andhra Desa which did
not think it was good enough to be the
head-quarters of the University, whether
it had the necessary educational insti-
tutions or not and whether geogra-
phically, it was near or far to the bulk
of the Andhra country. The agitation
became so ridiculous that all kinds of
compromises were tried and there was

‘the absurd pact among some of the
- academio gcholars that Anantapur should

BN 4
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become the head-quarters and Rajah-
x.nundry should be allowed to specialise
in Science, [t is therefore not surprising
that all these considerations should have
beeq swept away and Vizagapatam
should have been made the head-quarters.
We hope that those concerned with the
University will develop some common
sense at least now and gird their loins
to the immense task lying before them,
without indulging in petty wranglings
any more,

A salubrious climate and an excellent
situation on the sea-shore gives Vizaga-
patam, with Waltair in such close proxi-
mity, advantages of real value. It
must also be remembered that Vizaga-
patam is on the highway to Northern
India and can already boast of a num-
ber of educational institutions: a
Medical College, an Engineering School,
a Girls’ High School and a Second-grade
College, though the last does not enjoy
at present the high reputation which it
used to, when it had the privilege of
having Prof. P. T. Srinivasa Iyengar as
its Principal. When some of these
schools are developed into colleges and
the long-expected Collegeo of Technology
also comes into existence, Vizagapatam
should certainly be in no way inferior
to at least Bezwada, an ugly Railway
Junction, which can only boast of some
commercial importance and which has
flot got even a single college of any kind
in the town. As for the separation of
the Ceded Districts, it is not much use
complaining about that either, asin spite
of what aggressive Andhra leaders may
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say, there is not much in common be-
tween the Ceded Districts and the
Northern Coastal' Districts of the Madras
Presidency. In fact, we shall not be
surp?ised if even Nellore makes an at-
tempt at securing liberation, preferring
association with neighbouring Madras to
that of distant Vizagapatam. fin any
case, we hope we have heard the last
of this unfortunate controversy, and
academic workers in the Telugu Districts
will now concern themselves with the
advancement of scholarship, which, if

we may remind them, is the real work
of a University.

It is the fashion on the part of some
of our Anglo-Indian
journals and news-
o papers to indulge in
periodical attacks on the Indian educa-
tional system and the so-called * dis-
contented B.A.” Following this tradi-
tion, the Pioneer has much to say on the
Unemployed B.A. in India in a recent
article on the subject from which the
following are extracts : —

Year after year, just about this time, an
ever-increasing number of under-graduates
find themselves launched upon the world by
the examination system which prevails in
Indian Universities, with some sort of 8
degree, and with the haziest of prospects for
their future life. In a cheerful and optimistic
spirit they have won their way from school to
college, and in college, through their various
examinations, without, in most cases, ever

having given any serious thought to theif
future careers, or ever baving been directed

The Indian
Gradnate.

[Maxrce 1929

by the University authorities to consider their .

lives after graduation. In fact, Indian Univer-
sities seem to consider that they have finishe
their work when they unload upon the worl
a mass of graduates, and they appear to

i

.
)

be’

A

"Government competitive
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satisfied and justified in their existence, if
only they can, year after year, show an
increase in the number of graduations. There
are countless cases of able young graduates,
who, to-day, can look forward at .least to two
or three months’ practical starvation, because
they and their mentors have faken no thought
for the morrow. It is a pitiable and distress-
ing state of affairs It is productive of endless
social discontent, and it is no wonder that
Many of these young men, 3
illusionment in their economl
world, should fly to political ex
become the ready prey of the unscru
agitator.

There can be no doubt, in the first place,
that far too many graduates are produced
each year. There can be no doubt also that
the academic standard is too _low,. and that,
even if it were not too low, In view of the
capacity of absorption of the various profes-
sions in 1ndia to-day, the academic stapdard
should, from the very first examination in the
Universities to the last, be raised far above
what it is to-day. In the second place, it is
most necessary that from the very first moment
in which an under-graduate appears. at a
University, his giving attention to his future

career should be emphasised by the Univer-

sity authorities. There should be in every
University a real Appointments Board, which
should look after under-graduates In every
stage of their academic career. There should
be proper liaison between Government depart-
ments, that have posts to offer, and between
all businesses, which are capable of absorbing
fresh blood. At the present moment, _the
graduate first attempts the round of various
examinations, and,
if unsuccessful, drifts to swell the unemploy-
ment at the Bar. The teaching profession
should be more encouraged, and all the absurd
restrictions, which the caste system imposes’
upon its members, and so prevents them from
taking many posts, for which they might be
fitted, should be abolished. The general
system of education is also largely to bl_ame.
The Government and other ~educational
authorities have concentrated on large and
expensive Universities to the neglect of pri-
mary and especially technical education. The
whole trend of education in India has been to

¢ battle with the
tremes and
pulous
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en, after finding dis-
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Government servants and not Indian

There is a distinction, though per-
reluctant to admit
candalously

produce
citizens.
haps Government would be
it. Primary education has been &
neglected, and it 1s onlx in recent years,
that the problem of technical education bas
been recognised as existing at all. The Hartog
Commission is supposed to bave reported but
its conclusions are still wrapped in _official
mystery. It is to be hoped that it will take
this problem courageously and do something
by way of remedy. The Universities them.
selves can do much, but it is to be feared that
they will do little, unless they have a definite
urge given to them from without, and a
simultaneous change in every Government

educational policy.

We should like to hear from the Editor
of the Pioneer whether the Universities
in England regulate the number of their
graduates in accordance with the needs
of the Government offices. Does he
suggest that when young men cOme to
Universities for higher education, the
authorities should turn out some of them
on the ground that they cannot find
employment after taking their degrees ?
We confess that there is much room for
the improvement of standards and con-
ditions of education in Indian Universi-
ties, but we have no hesitation in saying
that much of this talk about the so-call-
od inferiority of standards in” India is
due to snobbishness. May we give the
tiditor the names of hundreds of Eng-
Jand-returned Indians who had no diffi-
culty in passing examinations in British
Universities though they had been de-
gpaired of in India? If there is unem-
ployment, it is not the Universities in
India which are to blame, but a combi-
nation of circumstances one of the most
important of which is the presence of a
foreign government which is more
anxious to find employment for its
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own men from across the  seas than
for the children ot the soil. ‘The problem
of unemploymént of the educated middle
classes in lndia will find satisfactory
solution if there is sufficient statesman-
ship at the head-quarters of the Govern-
ment of India and Indian interests are not
always to be subordinated to those of
Eopgland. Don’t treat the superior services
as a close preserve for the British, open
‘fhe ranks of the Army and the Navy 'to
Indians in the most unrestricted manner,
advance Industry and Commerce, let
educational qualifications and not racial
distinctions- be the sole criterion for
. appointinent on the Railways and in such
services as the Telegraph and other
departments—there will be no more un-
employed B.A/s, struggling against a
‘wall of political subjection and humilia-
tions of variops kinds. The problem of
_unemployment among the educated
‘classes will be solved, not by writing stuff
of this kind, but by finding the channels
of employment, to.which the children
of the soil ure entitled.
We wish to invite the attention of
- our schools and colleges
to some new journals
and magazines which
, . will be of special in-
terest to the youth of the country and
fulfil a useful purpose in our educational
system The neglect of physical educa-
< 7sjon in this country makes the appear-
“anee-of Athletec Indig particularly wel-
come: It is an attractive monthly
"jotrnal pwblished from Allahabad and
~ contains not merely valuable articles on
physical culture, but also beautiful illus:
trations of physical development,-Indian
and foreign. It would be a real educa-

Some New
Magazines.
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tion for students in our schools and

colleges to- find . the journal on their .

reading room tables. Somewhat akin
to this is Sportsmanship, a new journal
published in America (the Sportsmansbip
Brotherhood, 342, Madison Avenue, New
York City), the yurpose of which is to
stimulate and encourage the spirit of
sportsmanship everywhere and to co-
operate with the numerous agencies
which have the responsibility for con-
ducting similar activities. The Brother-
hood is a non-partizan organisation and
is not administrative or executive in its
functions. We commend the code of
sportsmanship as defined by this journal
to the attention of our school-masters for
propagation in the educational institu-
tions with which they are connected.

Keep the rules.

Keep faith with your comrade.

Keep your temper,

Keep yourself fit.

Keep a stout heart in defeat.

Keep your pride uader in victory.

Keep a sound soul, a clean mind and
a healthy body.

[t is getting to be widely recognisec
that educational institutions can play at
increasing part in fostering ideas of
international peace and brotherhood, and
World Unity.is a new journal (4, East
12th Street, New York) devoted to this
noble task. There are attractive articles
on Disarmament, World Citizenship, the
Basis for Human Onenesss and so on, and
the diffusion of these ideas should be of
the most useful service to humanity. <

——
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CONVERSATION AND COMPOSY
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they will be found speciaily n:'itable

matter for ** free-00n:position.

Book I. “Third Edition. Price As. 10.
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pPUPIL'S BOOK. < |
TE ACHER’Sb:;(iOm(; be used for a ydriety of exerciees in Composition—both oral and written. '
This

The effort fequired to
pupil and traio his powers 0
educational value.

Plcfuné GOMPOSITION FOR BEGINNERS

BY
B’ W. Boss, B.A" II E' Sl

- Price—Annus 5.
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oo:.s;:: g‘uig of conversation-lessons or 88 providing subjeet ‘

MPOSITION LESSONS
ORAL c?usm) ON PICTURES

BY . ~
A, LES '
R. W. BOSS B.A. Book 11, Third Rdition. As. 12.

ts of full-page pictures.
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TURE COMPOSITION
l:r!gﬂ INTRODUCTION AND NOTES

7. N FRASER, M.A., L E.S.
PHINOIPAJ[’: \QE%EOONDARY TRAINING COLLEGE, BOMBAY.
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DRAWN UNDER THE SUPERVISION
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CECIL 1. BUBNS, L E. 8.
PRINO[PAL, sig J. J. SOHOOL OF ART, BOMBAY,
EIGHTH EDITION,

FOURTH EDITION.

Price As. 10.
Price Re. 1.
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COOPER, Publishers, BOMBAY-
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SGENERAL MATHEMATICS

V. RAGHUNATHA AlIYAR, BA., LT
Deputy Mspector of Schnols, Periyakulam Range.
In the Fress.] . [Will be ready shorily

i The Tamil rendering of the above book is specially isshed so that pupils
1n the Tamil districts who are weak in General Mathematics may secure with ease 8
decent degree of efficiency in it. A course through the book may reveal that
offering to answer the S. 8. L. C, General Mathematics Paper in Tamil is a point of
vantage irdeed to the pupils.

The College Classics Beries of SBhakespeare's Plavs.

GENERAL EDITOR: F. W. KELLETT, M.A.
Henry V. by P. H. Sturge, u.a., Professor, Nizam’s College, Hyderabad. Cloth Re, 1-6-0-

Tempest, by E E. Kellett, ¥.a., Master, Leys School, Cambridge. Cloth Re. 1-6-0.

Midsammer-Night's Dream, by Rev. R. Scott, u.a., Professor of English, Wilson Col-
lege, Bombay. Oloth Re. 1-6-0,

As You Like It, by the late F. W. Kellett, m.a. Cloth Re, 1-8-0.

Xing 3ohn, by Mark Hunter, &.a., Principal, Rajahmnndry College. Cloth Re. 1-4-0.

Tutins e T, by Mark Hunter, 1., Principal, Rajahmandry College. Third Edition=

\
Merchant of Venice, by J. H. Stone, u.a., Principal and Professor, Preeidency
College, Madras. Cloth Re. 1-6-0.

mh°u°—TH_l Moor or Venice, by Michael Macmillan, 8.4, late Principal and Professor of
English, Elphinstone College, Bombay. Cloth Re. 1-6-0.

Hamlet, by W. J. Goodrich, x.a.,, formerly Principal and Profossor of Boglish, Pachsi-
yappa's College, Madras, and afterwards Principal and Professor of English
hmedabad College, Bombay. Cloth Re. 1-10-0.

Macbeth, by Dr, J. Morrison, u.., late Principal and Profeasor of English, Geners!
Assembly’s Institution, Oalontts. Re. 1-6-0.
T"’“‘:hﬂilht. by Michae! Macmillan, u.a., D.Litt., LES. (Rotired), Baglish Loctorer.i?
Ee University of Birmingham; formerly Principal and Professor of Englishs
Iphinatone College, Bombay. Oloth Re, 1.12-0,

Sha.kolpoa.ro-moh i . or®
. ' Mys
University, aard .Ilt-l wtfh Introdaotion and Notee, by Prof. J. O. Rollo, w.a.,, MY

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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MACMILLAN'S NEW SERIES OF READERS.

: Direct Readers
By George Robb, formerly Controller of Primary Education, Cairo, Egypt.
Reader I. Re. 0- 7.6, Reader 1II. Re. 1-0-6,

Reader 1I. Re. 0-11-0, Reader 1V. Re. 1-3-6.

First Year Reader

By Ben, Mendelssohn, B.A., Assistant Master at Giza Secondary School, Cairo.
Price Re. 0-14-0.

«This has been prepared to meet the needs of First Year students in
Secondary Schools where English is studied as a foreign language.”

Second Year Readenr .
(Discoveries aud Inventions), by the same author. Price Re. 0-14-0.

Extract from author's Preface :—** Youth is essentially curious and filled
with a desire to know the why and wherefore of things around. This curiosity is
accentuated in modern times owing to the advance of scientific attainment. The
telegraph, the telephoue and wireless telegraphy, all give rise to natural curiosity,
and young people are glad to learn, even in the form of an outline, how these
marvels happen. This Reader aims at supplying the essential knowledge respect-
ing the origin and progress of these discoveries and ioventions which mean go
much in the civilisation of to-day. Needless techuical details are omitted.”

Macmillan’s Class Readers.
Primers I, II, I1I & IV. Price Re, 0-2-0 each.

The letters of the alphabet, instead of being arranged in their usual order,
have been grouped in the order in which they are easiest to learn. ‘The letters
which are made with not more thaan two straight strokes are taken first; then the
letters made with three straight strokes; then those with four; and next, the

curved letters. .
If this method is followed, the progress of the pupils will be swift and

Sure

MACMILLAN & CO.. LTD, MADRAS, BOMBAY, CALCUTTA AND LONDON.

The Taming of the Shrew, with Introduction snd Notes, by K.,1ighten, w.a. Be- b

N ——— L8
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NEW BOOKS ON HISTORY

JAMES H. GENSE, S. J.
First Steps in Indian Histoxry. Frice §annas.

“ This book is meant for stydents in the lower classes, and the aim
of the author is to give a brief connected account of the leading events of
Indian History, from the earliest times to the present day-

In the arravgement of his work he has kept in view the History
Syllabus drawn up by the School Leaving Certificate Board for students of
the Matriculation class. The book is thus designed to provide students at
the outeet with a sound basis of historical knowledge in readiness for the
more detailed and cowprehensive information which they ars to acquire

later in their career......”
First Course of English History. Pricc Re. 1-0-0:

MATHEMATICS.

An Introduction to Real Algebra, by k. Sriramuly,
M.A., Pachaiyappa’s College, Madrag, and G. Kamachandran, M.2, L.T.

Presidency College, Madras. Price Rs. 2.

A Text-Book of Algebra, by P. A. Subramania Aiyar,
B.A,, L.T,, Lecturer in Mathematics, Kottayam (Ccllege. [u two Parts,

at Re. [-8-0 each.

Part I. 8§ 8.L.C. Part 1I. lutermediate.

MACMILLAN & CO., LTD.
(locorporated in Bogland)

MADRAS. BOMBAY, CALCUTTA AND LONDON.

ADVERTISEMENTS. xV

o 2|\ul Edition—Entirely Revised.
A HIGH SCHOOL MANUAL OF ENGLISH

By N. G, WELINKAR, M.a., LL.B,
Senior Profassor of English, Osmania University College, Hyderabad (Deccan).
‘Honorary Fellow of the University of Bombsay ; formerly Principsal, Dyal S8ingh College, Lahore,
Second Edition of A PRACTICAL MANUAL OF ENGLISH,
Revised and largely re-written in co-operation with

S, R, KIRKPATRICK, B.A.
Headmaster, Government High School, Gulbarga.

CONTENTS :—Part I.—Grammar. Chspter I, Nouns; 1I, Adjectives; III, Pronouns; 1V, Verbs;
V, Adverbs; VI, Prepositions; VII. Oorjusctions and Interjections, Part IL—Grammar (Diction),
Ohapter 1. Words ; 1I, Prefizes and Suffizes ; 111, Synonyms, etc,; 1V, Special Worde for Study, V. Analysis
and Syothesis of Beatences ; VI, Punctuation aud the Use of Capital Letters; VII. Direct and Indirect Narration;
VIi{, Recasting of Senteoces; I1X. Parapbrasing; X. Figurative Langusge; XI. Idiom. Part IIT —Com.
position, Cbapter I, Tbe Bentence; If. The Puarsgraph; IJI. The Essay IV. Letters and Telegrams
V., Narratives based on Poemd; VI. SBummarising ; Test Papers,

Approved for school use (vide Fort St, George Gazetie, Part 1-B, da

Price: Re. 1-8-0.

' SOME OPINIONS,
have read this Manual with great interest and feel certain that it will be of real help to all
studentdreading in High Schools, Messrs, Weliukar sud Kukpatrick are tried educationists, and, as
such, have known how o make the stndy of Eoglish essy for Indian students. 8o well has the sabject-
mstter been srranged and explaiued that, nvlike the majority of books dealing With Grammar, this

tivetes uhe interess evea of those who hsve loog ﬂpished t:heir student days and are using the
g::ll::!l: 01.318:.‘8’ alm>ss as their mothcr.tongue. I consider this book s very tappy reault of the

i t with the West.
co-operation of tbe East wish the Tes SYED ROSS MASQOD,
Director of Publie Instruetion, Hyderabad ( Dn.)

Mazrcs 1929.]

ted 19-5-1925)

« Mr. N. G Welinkar, Professor of English, Osmania Ugiversity, Hydcrabad, is an old
Bombayite, and his * A Parctical Manual of Eaghsh’ was at one time very popular with the students
appearing for the Bombay Matriculatiou. The book under review is the revised edition of this manual,
largely re-written in co-uperation with Mr. S.R. Kirkpatrick, Headmaster, High 8chool, Gulburga. It is
sdmittedly not & book for a beginoer, and appears to be written with a view to help the Matriculatica
students in answering their General-English Paper. Itis however largely free {tom the bad points
common in such books and occasionally exbibits refreshing freedom from convention. Thus, on page
304, the sentence : * | saw my old teacher who invited me to dinner ' is rightly put down as compound
and not complex ; for * wAo' bere means ‘and he. Aganq on page 128, t,n _the Sentence: ' A man was
80t who was to deliver the message’, the clause beginning with ‘who’ is described as an adverbial
clauge, This led us to expect some discussion about the parsing of the words, ‘ who,” ‘ when’y * where'
bat it could not be found. This is the great defect of the book. lo about 300 pages the authors have

X * s Jdiom' and ‘Composition’ and had perforce to omit a number of

triad * Grammar ] . ”
i fo compress it hat is given is sll important and the Matriculation. students will find it

lmportant things. However w
'“1;0 u:o!ul.":gl‘hc Progress of Education, Poora, September 19124,

Mr. D. S. PaulL, Headmaster, C. B. M. High School, Vizagapatawm, (13-9-24), writea ;:—In
thanking you for :hs specimen copy of Welinkar's High School Maoual of English, 1 beg to state that
9 4y ax cxceliont book and eminently susted for the standarids it is wistten for. 1 shall recommend it

80 the students here.
SRINIVASA VABADACBARI & CO., 4, MOUNT ROAD, MADRAS.



THE EDUCATIONAL REVIEW. (Marcu 1929.

A BISTORY OF INDIA
FOR STUDENTS
BY
C. S. SRINIVASACHARIAR, M A,
Professor of Listory, Puachaiyappd’s College, Madras
AND
M. 8. RAMASWAML AIYANGAR, MA,,
Professor of History, Maharajal's College, Vizianagrum.

WITH AN IN[RODUCLION
BY
Dr. RADHAKUMUD MOOKERJT, M.A,, P.1.Y, Pa.D,
- Professor and Head of the Department of IndianiHistory, Lucknow University.

Part I. Hindu India. With Six Maps
Demy 8vo. about 280 pages.  Price—Rs. 2-8-0.

(Presoribed as a text-book for the Intermediate Examination of the
Andhra University) .

CONTENTS.

Chapter I. India: Its Physical Features—Their [ntluence on History; 1L Aboriginal and
Non-Aryan Rages: 1II. The Aryans; [V. The Early Buddhist Pericd; V. The Persiaps i8
India—The Invasion of Alexander; VI. The Mauryan Empire under Chandragupta and Asoka—

" Social, Religious and Economic Conditions of the Age; VII. The Post-Mauryan Period §
VIIL. Foreign Invasions, Immigrations and Influences in India; IX. The Gupta Empire: X. The
Huns and the Break-up of the Gipta Empire: XI. The Seventh Century A.D.—Harshavardhana—
The Chalukyas and the Pallavas; XII. Minor Dynasties of Northern lndia; X!{II. The Kingdoms
of the Deccan to 1300 A.D.; XIV. The History of South India; XV. South India—Dravidian
Culture and Institutions; Chronological Table; General fibiicgraphy; Index: List of Maps :—
India— Physical Features; India— Vedic and Buddhistic Ages; India—Mauryan Empire; India—
Andbras, Sakas and Kusbanas; India—Gupta and Harsha Lmpires; The Deccan and South India.

OPINIONS.
Bombay, wriles under

The Rev, HENRY HER 8, 8,J,, M.A,, Profacor of Indian History, St. Xavier's Coliege,
date 16.8-28 :—" [t is indeed n very good textsbook, aud I cocgratulate you moet wermly on i publicattos.
1 hope we shall see s00n the second and third parte.”

Journal of the Bombay Hiatoricul Socisty, March 1935 :—Onr priociple it is diilicalt 10 be epthusiastic about
Sext-books. They oply develop ibe crammitg taculiies of the studesis snd lovesr tbe siandard of bistery, which is
nocordiagly supposed to be # a science for ull, and 18 oot being looked st wiih the awe and reverence which as0
due to it a8 a high science of reasoning. Yot this little volume deserves, ou &ccount of iws comprebenaiveosss, an
honourabie excepticn. 1t is speol iy sasistaciory 1o see folly ireated the bhistory of the Bouib, which avems of tel
to0 be trested #s i hardly belonging %o [udis by wany writers of laxt-books even in receas times. 1t1s tbe wosk o
Awo sobolars, written after iong teaching experience ; wod s Dr, Kauhakumad Mooke:jt says io tbe Imtroduciw® #
“The work represents a considerable sdvance on works Of the same scope and stsndard, by ullilelog ibe ®
up-to-dabe materiale apd resulte of reseutches in diffurent felds of lodiap History. " 8iill the autbors wigbt v
have made use of the most recent arsicles published in iearoed jouroals, s0 88 40 give Lhe coptroversial M8
of some events, which are In the book presented to the resdst s deSuitsly setled, .

Two appendioss render the book sxtremely nsefol to students. The f#rst coniaivs & chbrosologioal ““s
events in Hindu history from $000-4000 B.O, down to 1850 A.D, The otber gives » catalogee of books used h‘“
weising of this one, These books can be usefully consulted by those stodents who wish to do sometbieg more o]
cramming the pages of a text-book—a very low ideal indesd tor University students, It would be prefersble 10

xvi

AN

Mazcn 1929.) ADVERTISEMENTS, o , avis

8 olear distinotion betwesn sources snd literature, In order to accustom the students to this distinotion, which {s the

first thing % be nolind. on eatering the sphere .of bistorical researoh, B
: [ ] E

The Madras Christian Collegs Magasine, April 1928 :—The voluwe under review resénu a .
history of ladia dowo to tbe beginning of _the Muobammadan era. It is designed to meet? the requ!rel::::;?v:f:it:!h .
High Bcbool and Iotermediate students, and ooght to meet & real peed for students of these grades. With o
many kiogs and kinogdoma, many of them short-lived and soop displaced by stronger mrms, it is impossit;le t i
a good deal of detail. We have wondered whether there is too much detail for stndent,’ of High School 8o avoid
yot we woald fiad it diffcols to snggest how it could be obviated. N. ose can understand historical current g8 b’“’d
ttskdrxow!ggza Sf the uocml_b;)ackgrouud fn which political movements tuke place, snd our aushors ba:g go::,t:ez}:
o describe whereve il i igi
Politiccal lie!e. erever possible the culiural, economic snd religious movements that are so closdy‘rela&ed to the

We are particularly indebted to them for givirg a more eqoit.ble proporti
some historians have done, Much work is baing dore and nqniresqt-o be §on§ ouoﬂxg'fgfffe:ﬁ,ff;? h[])dia ,3'3“
culture ic the life of India, The present volume ygivee & fair recognition of the cootributions tbat h“eybe rav. xgn
to our koowledge of that important phase of inflaerce. In this as in the earlier parts of the work t,hen I
recogoition al:o of the fact that opinions diff:r on many interesting points, daa to the scaicity of acourat e md #
It is & valuable feature of the preseny wo k that the asthors inform their readers oo most of the notewortgyre;g:n:a.

where scholars hold diff rent views,
» . o '

The ' Hindu? Licerary Supplement, 11th April 1928 :—This book is intended to bs a si
parratice of the political and sucial history of Irdia from the age of the Rig Veda down tothe :ill;.:::ewl?ezdﬁ):;;mugu
military advensurers overthirew the indigenous kingdoms in different parts of India, As is customary uow.??] o
jn text-books of History, the accrunt is prefaced by a chapter on the chief physical featores of India Tl;i ayfs
followed by a chapter on the tbess, * India—a musenm of races "—a phrase impossible to ucderstand in viewa :
the fac: that modern metbods of ethnological investigation point to the corciusion that the bu'k of the pet'Jple of lnd9
belong to one race, i.s., the “ M«diterranesn ” race, Cobapter 1[Il starts with the pseudo-history of * the Ar am
on their march ;™ they reached Cappadecia in 1470 B. O, (p. 23) and, it may be inferred, entered [ndia se: n:
centaries later, though, as the authors inform us, * the Rig Veda does not fell us anythirg about the mode in wlfig;_l
the Aryans performed this feat encumbered with wives and children ” and I.dlan scholars take the Vedic pericd
to 801 B.C.. or even 4000 B.C. (p, 29). This chapter, then, gives a locid account of tbe condition of the people
of North Indis during the Vedic age, tllustrated by a map. Chepter 1V deals in an equally lucid way with 5,3
soclal, economic and politioal conditions of North Indis, bised on the Buddhist Pitakas and Jatakas, followed by
the bistory of Magadha from 800 B.C. to 821 B.C. The great Mauryan Empire is next described and, here again
the auihors give due prominence to the sacial, religious and economic conditions of the sge, The ancceediug'
chapters coniince the stery of North Indis, interspered with notes on the progress of soclety, literature and the
fine arte, age by age, sill the greater part of North Iudia came voder the sway of Mahomedans,

ThLe authors of the book are exparienced Professors of Indian History of fairly long standing ; they have
conducted research on their own account ‘on sundry questions corvected with ascient and modern Indian history
and are quite up-to-date in their knowledge of the work of other scholars as almost every page of thia book testifles
But somatimes the anthors adopt hasty conclusions of Europesn scholars # # #  The maps ‘and cbronologicaf
taties are likely to be of great help to the student, and the biblirgraphy tairly complete,

L . * »
Education, Camwnpore. March ’25—This is the fitteet bock on Hiodu India for the Intermediate students, Hindu
[adin {s the most neglected branchgof history and teachers generally +kip this portion over, as burrledly as they
can. There is a lamentable dearth of good bicks on Hindu India, and there hus been n long-felt need of suitable books

on this portion of ladisn History, The learned authors dererve the congratulations of sli teachers of History for having
0 adeqaately met this need, ‘LLey have ransacked all the important sources of information on this difficult period
3nd have preseated the most up-to-date visws, They have been as critical as painstakiog. The cultural history of
Hindg India has rec:ived due prominence, The latest arct® Jogical discoveries have been Tutflised in dealing with
pre-bistoric India, The Expapsion of the Aryans, the Epic age, the Muuryan Period, the Post-Mauryan Period, the
soasributions of Jalgi-m 1o Indinn History— ull deéerve to be carefully read and assimilated, The book {s most
iuftable for Iatermedinte afudents, Ws canno® tco strongly recommecd its use by them, Every college student and

tvery teacber ot 10'”‘: History would do well to have a copy of this book with bim,
L . ]

The Calculta Review, July 1928 :—~Witbin the narrow compass of mearly 250 pages, the two learned authors
iweaent s comprehensive sketch of Hindu ludia, Toe special feature of tlis book is that due sattention has been paid-
o the history of Southero Indis, and we have at the end of each period ahort chapters giviog brief accovtts of inati-
wtional and cuitural history of particalar regions or dyaastics, Tbus, we have sections desling with Vedic religion
nd culsare, a pictare of }ife described fn the .m‘,ﬂ{, storfes, A eummary of the Maurya administration, a short
ccouat of the political system of the states fn the oxtreme soutb, sud, towards the close of the book, an sccount of
arly Dravidian religlon together with the Leaching of the great South Indian religious seformers Jike Sankara and
lamunojs, The authors pretend to have very littie originality ta their credit, but they bave embodied the resalts of
he most ap-t>-iate research in tho field of political or socisl History. The lspguage is good and the printing and

book s commandables We have oo hesitstion in recommending the book to collge students, especially

ot-up of the
hose appearing for tke Intermediate or tbe B.A. Examivation,

pPart . Muhammadan India.—A4lmost Ready.
T T TSRINIVASA VARADACHAHKI & CO., 4, MOUNT ROAD, MADRAS.
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Hand-book of the English Language
FOR HIGH SCHOQLS

Mg. K. SUBRAMANI AIYAR, A, L.T,,

4 A Fellow of the University of Bombay ;
An Incorporated Acconntant of Londog, and late Principal of the Byramjee Jeejesbboy
College of Commerce, Bombay.

REVISED BY
Mr. MARK HUNTER, w.a.,
Principal, Government College, Rajahmundry.
FIFTH EDITION. PRICE—Re. 1-4
(Approved as a text-book by the Director of Public Instruction, Bombay.)

The Educational Review: January 1905—This is an old favourite of our school-boys appesr
ing in an improved form We can see the hand of the reviser in many places, the notes that he hsl

added being particularly valuable.

The Indian Journal of Education-—~This book, now in its 6fth edition, has been thorongh‘f
revised by Mr. Hanter, who has done much to improve it....... We have no hesitation in recommend-
ing Mr. Subramani Aiyar'’s Hapdbook to students.

R Text-book of Tamil Composition

Speocially adapted to meet the requirements of 8.8.L.C. and Intermediate
Examinations

(Prepared in accordance with the recommendations of the University of Madras)
BY

G. DAMODARA MUDALIAR, BA.
Tamil Reader, Office of the Registrar of Books, Madras,
(sometime an Assistant vn the Wesley College, Madras).

Price As. 12,
Approved as a Text-book for 8chools and Colleges,
(Fort St. @eorge Gazetts, 21st Ootober 1913.7

———

BRINIVASA VABADACHARL & 0O,, 4, MOUNT ROAD, MADRAS.
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« EXERCISES IN ELEMENTARY MATHEMATICS
for Training and Middle Schools

) (for Masters and Mistresses)
with a Chapter on ‘Hintsjon Teaching Methods’
(in Tamil and Telugu)

By M. D. GOPALACHARI, B.A, L.T,
First Asst.. Govt. Secondary Training School, Chittoor ; author of the F.A. Algebra Manaal,
and sometime Aset. Examiner in Mathgmatics at the University and School Final Examinations.

(TAMIL-2nd EDITION-Revised and Enlarged—As. 12)

Approved as a Text-book for School use, vide Fort St. Gaorge Gazetis, Part I-B, dated 19-2.°25,

Mr. GoviNps A1ranoar, Head Master, Government Training School, Chingleput, writes —
“ Mr. (topalachari’s * Exercises in Flementary Mathematics’ afforded me a very pleasant reading. The
author’s aim to write a text-book in Tamil for Training Schools which will scrve as a working basis has

been fully realised. [ am recommending the book to the students of this school.”

Mr. D MaRuasvsar Pivtar, Hoad Master, R, C. Training School for Mistresses, Trichinopoly,
(6-8-24) writes :—M.R.Ry. M, D. Gopalachari, B.A., L.T., has carefully prepared his little book entitled
% Erercises in Elementary Mathematics ” (io Tamil) with the object of providing students undergoing
training io the Training Schools with a Text-book exactly based on their syllabus to setve as & working
basis He has drawn up a definite and complete syllabus for their Training course, as a guidance for
tbe teachers and students, and has further taken the trouble to furnish them with a set of Question Papers
in Mathematics given in the previous T. 8. L. C. Examinations, He has thus made ¢ smmendahle efforts
to prepare and direct the way for a successful course of training in Mathematics, [ am quite singuine
that this handb90k will be properly used ia Triining Schools and will secure the object of the author.

Mr. V. RaMaCHANDEA AYTaR, B.A., L.T., Head Mastery Sarvajana High Schnol, Pcelamedu,
| welcome the publication of the * Bxzrcises in Elementary Mathe-
as it supplies a long-felt want of students in training classes, The

Ooimbatore (12-12-'24 wiites :—
raining schooi syllabus and besides contains

matics,’ by Mr. M. D, Gopalachari,

book 13 admirably adapted to the requirements of thet )
some useful hints on the teaching of vulgar fractions, etc. The exercises are well-chosen and [am

sure th'y will belp the students who work through them to pass with bigh marks. [ bave much
pleasure in recommending the book also to teachers and students in the tower forms of High Schools

for the valuabls excrcises it coatains.”

Telugu Edition of the book.

Crown 8v0. about 160 pages. . Price As. 10.
Approved as s Text-book for School use, vidc Fort St. George Gazstte, Part 1-B, p. 618, dated 23 1235

SRINIVASA VARADACHARI & CO, 4, MOUNT ROAD, MADRAS,
XXXVt
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FOURTH AND REVISED EDITION

OF THE

INTERMEDIATE BOOK-KEEPING

K. SUBRAMANI AIYAR, BA, LT, FS.A.A.

Benior Partner of i
of Measrs. K, 8. Aiyar & €o., Bombay; Recretary ta the Acccurtancy Dip'cms Ecord, Bembey (1918 to 1998

: ’ P
of Pachaiyappa's Commercial School, Madras (188(!-]2:;;;\I pel

of th ; }; of th £95-1900) ¢
e Byramjee Joejeebhoy College of Commerce {1900-1908 1.’and cfe tticétc;j%oﬁ?:g:fo?((‘z: ;r:‘ féf&’ i:’;: '!l( 191819 4

Approved f Price Rs. 3. P ostage, &c. extra.
Comm't:tre:esnllr: ;:c:)mmerclal Classes in English Schools, by the Text—BOO“
Recommended ; 'O: Inces, vids No. G. 6336/XV111-248, dated 21-3-18.
OBloially resommond e;’ : text-baok for S, L. C. Examination of tho Bombay University.
or olass uss by the Commisstoner for Govt. Rxaminations, Madrss:

. By the same Author.
Sixth Edition—Price Re. 1-8-0.

THE ELEMENTS OF BOOK-KEEPING

OFFICIALLY RRCOMMENDED

AS A TEXT-BOOK
FOR

The Bombay Government School Final Examination

Order Mo. 6451, dated Nagpur, the 31st July, 1917.

The books noted above have heen sancti i i
) ioned for use & the
High and Anglo-Vernacular Schools of the Central Prorvlilr?éc';s al;\hbggz‘l;ooks ”

o CONTENTS.
Part I.—The Prmclples of Double Eatry exemplified by the Journal and the Ledger:
Chap. I. The waste-book, the j

. ks journsl, and the ledger ; < he ledger’
le‘-JRan',‘.".“‘“ﬂ“' 80d trade charg.w; IV. Personl Tonl. .I:}icﬁu;?i‘fml‘ ‘aocouo
viI o";‘:"::l‘:l‘:s!i;u:“;’tfllwld Linbilities; ' VL Chequen; petty cash and bank scooud®

. ; . It i b ‘ '

sod depreciation; X. 'l‘hen g;?:t.’oilai(;?i"" and bad debre ; IX. Honar.property, furoitof

. . profit and loas sheets : Jig - . Bills
Raceivable; XIIL B-lls Payable; XIV. Misce\lnneou:ﬂ-;R:: :c'cutf{nl"a Rilis: X1

Part I1.—Practical Book-keepin i
g by Double Entry exemplified by the Cash-book,
the bought and sold books, the bill books, the journ ‘};’ u;d t.ge lo:lge‘r..h b
XV. The ocash baok ;

! XVI. The bought, sold, and bill broks ; X Sioght
‘;‘;‘y a‘;z:';ee:‘zﬂ:r i XVIIL Invaioes and aoom;:t '.:l?a;' X’T‘X?’In&i{i |..d'ggri
Bombuy Univirsit‘; S:l:::; ;Flnnl XEXT. _Madras Govt. Elementary Examiaation Pupe™
Loaving Examination Papers ; zamination Papers, and Bombay Jsint Board 8«31“’"i

Avnswers. .

SRINIVASA VARADACHARL & CO.. 4, MOUNT ROAD, MADKRAS.
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Fifth Edition—Just Ready.
v

BOOK-KEEPING AND ACCOUNTS

With nomerons Exercises and Select Examination Papers.—A Standard Work for the use of
Sohools and Olasses preparing for Pablic Examipations in the subject and for the use of
Accountants and Book-keepers in Business offices

by the late Rao SaHIB S. VAIDYANATHA AYYAR,

Headmaster, Government School of Commerce, Qalicut,

Appruved as @ Suitable Tegsbook (Fort St. George Gazelte, Oct, 21, 1913.)

Ofoially recommended for roeference by the Comumissioner foc Govt. Bxaminations, Madras.

Price: Rs, 3-8-0.

By the same’ author.

Seventh Edition—Revised (1927).

A TEXT-BOOK OF TYPE-WRITING.

(Recommendsd by ths Dirsctor of Public Instruction as a Text-book for the Government
Tochnical Examinations in Type-writing.)

Prigce—Rs. 3~8-0

%

By the same author.
6th Edition—In the Press.

COMMERCIAL PRACTICE (THEORY AND PRACTICE OF COMMERCE)

Including a knowledge of Business Methods & Correspondence
for use in Secoadary Schools for the Public Examinatioa for School-Leaving Certificate and for the
Qovt. Technical Lower Grade Examination in the subject

Offcially recommended for olass use by the Comuissioner for Govt. Examinations, Madras,

Approved as a suitable Text-book.
(Fort St. George Gazetle, dth June 1912, page 371).

SRINIVASA VARADACHARI & CO., ¢, MOUNT ROAD, MADRAS,
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COMMERCIAL CORRESPONDENCE

Prepared sn accordance with the Syllabus in the subject
for the Madras Secondury School-Leaving Certificate Fzamination
and
the Madras Guvernment Technical Ezaminations

‘ By T. V. SUBRAMANIA AYYAR,
Commercial lostructor, Mudel High School, Teacbers’ College, Saidapet, Madrus.

WITH A FOREWORD
By Mr. M. K. DANDEKAR, B.A.,, A.S.A. A, F.M.C.,

Principal, Goveroment Inetitute of Commerce, Madras.

Approved as a suitable Text-book for School use.
(Fort St. George Gaseste, 24th July 1¢¢3, page 671),

D. Crown 16mo. 180 pages. ‘Price Re. 1-8-0.
Dedicated to Mr. R. G. GRIEVE, M.A., P.R.GB., PM.U.

Ag. Director of Public lnawruciion,

CONTENTS.
Ohar, . LETTERS AND LETTER.WRITING—Private Latters: Official Latters: Business Lettera,

il. METHOD OF KEEPING CORRESPONDENCE~OUTWARD—Addressing Envelopes: lndexind

Croes Reference or Page Indexing.
0. INWARD CORRESPONDENCE.

IV. OF BANKS AND ACCOUNTS—Curront Account: Pass Book; Over-drafts; Deposit Accounl.l'

V. NEGOTIABLE INSTRUMENTS—Endorsement; Hold d H i . t:
Noting and Protesting; Capacity of a Minor; lnfnn;'m.:F o33ﬁ°L:uB:u?°L::°&£:uy::w

Vi. CHEQUES-—Endorsemont ; Fresentment for Payment; Crossed Chaques: Forms of Crossing; * Not

egotiable " Chequos; Matgrial Alterations.

VIL BILLS OF EXCHANGE—Partices to a Bill of Exchange; The Co i i i it
Pariod of s Bl Drawse n cae of nod. Ackepiance and Payment for Hnous ot Sopn

ro! ; 10! or tter securnity; dati ille - R:
Miscellaneous; Some Terms in a Bti{l witﬁcg:p'l.:nu%c: Billa; Bills asd Forged Eadomements
vil., PROB{&ES&;J;&'&ES&S?iu to a Note;: Classification of Pro.-Notes; Payment: Period of
IX. SOME FORMS USED IN BUYING AND SELLING—In M . Invoices; Statement of
- Account; Account Sales; Debit and Crodit Notes ; Roc;‘::: Masks: la ' ‘e

X. TRANSPORT OF GOODS—Transport of Goods by Rail; Transport by Sea ;. Fraight, Charter

Party.
XIl. CUSTOMS HOQUSE FORMALITIES FOR EXPORTING.
Xil. BILLS OF LADING. )
Xill. CUSTOMS HOUSE FORMALITIES FOR CLEARING (IMPORTING) GOODS.
XIV. MARINE INSURANCE.

XV. COMMON COMMERCIAL TERMS AND ABBREVIATIONS USED IN CORRESPONDENCE~
Commercial Terms ; Abbreviations.

APPENDIX . —SPECIMEN FORMS.
SELECT QUESTIONS FROM EXAMINATION PAPERS.

SRINIVASA VARADACHARI & CO,, 4, MOUNT KOAD, MADKAS,
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GRADUATED EXERCISES IN TYPE-WRITING

By T. V. SUBRAMANIA AYYAR,
Commercial Instructor, Government Muhammadan College, Madras ;
Author of Commaercial Correspondence.

Usetal for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Re. 1-8-0.

B8y the same author.

BOOK-KEEPING FOR BEGINNERS.

OPINIONS.
M. K. Danpsxag, Esq, B.A,, F.S.A.A. (Lono.) Hon, Principal, Govt. College of Commerce,
Madras .—

« 1 read the Maauscript copy of *Biok-keeping for Beginners’ and 1 was pleased to note the
treatment of the subject made easy. [n a few poiats, L differ with the suthor especially io tke srrange-
ment of the subjec-wmatter, * * * * Tae book will be found useful for whom it is intended.”

M.R.Ry. L. T. ANANTHANARAYANA SasTRY AVL., fHeadmaster, Govt. School of Commerce,

Calicut .=
«us & @ Mc, T.V. Subramanis Ayyar is the suthor of a book entitled Commercial Cor-
prepared to suit the curriculum of the School Final cluss and it has been spproved by the
He is now preparing & book on Buok-keeping which is written in the same
style aud language as vhe first one and which I am sure will also be approved by the Text-Book
Comaittee, I wish him success in his sttempis to populsriss Commercial Education ”

Over 400 pages—bound in cloth. Price Rs. 2.

Approved as a Text-Book suitable for.school use and Libraries,
vide Fort Baiot George Gazette, Part 1B p. 611, dated 22-12.°26,

CONTENTS.

Chapter 1. I[ntroduction. Cbapter 1l Capital Account, Opening Entries.
Chapter 111. Order of Accounts, ‘Prial Balance, Closing of Aceounts, Profit and Loss Account,
Balance Shest. Chapter 1V. The Joarnal. Chapler V. Baok Accounts. Chapter VI, Cash
Book—Discount. Cnspter VII. Some of the forme and statements used. Cbapter VIII, Some
more accounts: Drawing account, Trading account, Carriage account, ete. Chapter 1X, Bills
of Exchange. Chapter X. Imprest system and Petty cash. Chapter XI. Some more real
accounts,—Capital and Rovenne Receipts and Expeaditare. Chapter XII. Ontstanding
and Suspense account, Reserve for Bad and Doubtful debts, etc. Chapter XIII
Consignment acconnte— Outward and loward). Chapter XIV. More Snbsidiary
books, Chapter XV. Working from the Trial Balance, Chapter XVI. Contract
acconnt.  Chapter XVII. Guodwill.  Chapter XVIII, Partnership. Chapter XIX.
Partnership (continued)—Dissolution and Liquidation. Chapter XX. Joint adventure ac-
count. Chapter XXI. Furvign bills.  Cbapter XXI1. Suctional and Self-Bulancing Ledgers,
Chapter XX1lI. Siogle Entry. Chapter X1V. Noo-Trading Concerns. Appendix A.—Addi-
tional] Exercises from various sources; Appendix B—Qaestions on Theory and Principle

respondence ’
Text-Book Comumitteo.

.of Book-keeping ; Appendix C.—Tae Bouk-keeper’s Compendinm.

SRINIVASA VARADAOHARI & CO.» 4, MOUNT ROAD, MADRAS,
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BOOKS BY
Mr. P. LAKSHMI NARASU NAIDU, BA.

Professor of Physical Science, Pachaiyappa's College, Madras.

(1) Intermediate Physics. Prepared in accordance with the
University Syllabus: Demy 8vo. 647 pp. with 840 diagrams and a7
Elaborate Index. Rs. 4.

@) Intermediate Chemistry. DIreparedinaccordance with
the new Regulations of the indian Universities. ~Demy £.0. 550 PP-
with 244 diagrams and an Elaborate Index. Rs, 3-8-0.

(8) Lessons in Elementary Physics. Prepared io
accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo. 550 pp. with copiou®
illustrations. Re. 1-3-0.

(4) Lessons in Elementary Chemistry. Prepared
according to the Syllabuses of the Matriculation and the School Final
Examinations.  Second edition. Crown 8vo. 329 pp. with copious
illustrations. As. 12,

(5) Essence of Buddhism. Witk 105 illustrations of
Buddhist Art, Secoud edition. Revised and Enlarged. Price—Papeér

cover Re, 1-8-0. Cloth bound Rs. 2.
SOME OPINIONS ON THE SECOND EDITION.

The first edition wae welcomed by competeut critica in Aaia, Earupe and Awmerica sa 0ue of the
most successful expositions of Sakysmuoi's teachings snd in i present form——practically so md
rewcitton and eularged 88 1o amouns 1o & new book—ic will long hold it own 86 one of thestandard wor

on the subject. We can give it no higher praise than by #ayiog that it is guite worthy to take rank with
the books of scholars like Rhys Davids and Oldenbey.— Hindustaw Review, May-June, 1912.

To those who wish to obtain a knowlsdge of the puble religion promulgsted by Sakysmuni from
the standpoins of the scieatifio scholar imbued with the spiritof modern reasarch there 12 no work that we
can recommend better than the Kassacs of Buddhism......... The compilation from Budylhub souross
embodied in the Bssence of Buddhism is eplendid, and we siacerely trust that the book will have o "3
wide cirrculation in Buddhiat and noo-Buddhist countries where Eaglish is spoken. Baddhiam i inteod
for the honeet searcher of philosophic truth, and in thesedays of scientific scepticism when theologios
religion is losing ite gronnd, a work like this is opportune. To those who wish to know the path lo"d:; w
enlightened peace wa cordially recommend Mr, Narasu’s Essence of Buddbism.—The Mahadodhi the
United Buddhist World, July 1912, -
——— e e e — - ______—/

SBRINIVASA VARADACHARI & CO., 4, MOUNT BOAD, MADRAS,

L . e .. . 5

Magew 1920 ADVERTISEMENTS. XV

SUBODHA RAMA CHARITHAM

A Sapskrit Poetry of Ramsayana, written in a simple style
BY
SeiMaTHI V., Bn.mu_u.
Vexy useful for beginners. Price— As. 6. Postsge extra.

Approved by the Text-Book Committee, Medras, as suitable for Schoo) Reading,
vide Fort Saint George Gazette, 6th Aug. 1918, p. 457.

Approved by the Inspector-General of Education in Mysore, as & suitable Text-book
for the IV Standard .of Sanskrit Schools 4n the State.

Proceedings of the D.P.1., Bombay, No. 10652, dated 6-12-17 :—

. . ¢ the book * Bubodbsrama Charitam,’ price six annas, is sanctioned
83 a prize and library book for Secondary Schools in this Presidency. bd . *

The D.P.I., Bengal, No, W:;%%%ﬁ’ dated 6th December 1918 :—
Approved as a prize and library book for use in Sohools in this Presidency.
SOME OPINIONS.
MONSIEUR JULIEN VINSON, professt 3 I'Ecole des langues orientales vivantes, rue de

P'Université, NO. 86 A Paris (France), Sept. roth :—

“With great pleasure and enjoyment did I receive and read your most valuable work
‘ sQursmmosfigh” so elegantly written by you in the Sanskrit lat)guage and much
elegantly printed at Madras. It appears worthy of all praise and I hope it shall be used as a
text-book in the Universities examinations. If you were able to send me another copy,
I would like to present the Asiatic Society here with it.

We both are poets, since | wrote a few Tamil verses, but you are young, full of
hopes and joys, and I am old having experienced much trouble and sorrow. Allow me then
to wish you a long and happy life, devoted both to literary works and domestic virtue, which
certainly are the most precious jewels with which may be adorned so charming a young lady
as you.”

MR. M. CoLuins, B.A., Ph.D., Professor of Comparative Philology, Madras University

(18-11-16) :—

[ have read with interest the little book called Subodharama Charitam by Sister
V. Balammal. [t gives the story of the Ramayana in a clear although extremely concise
form the whole poem consisting of only 251 slokas, if we omit the verses which stand in feli-
citous meter, at the beginning of each of the six Kandas, The storyis told in a pleasing
simple style, which neverth eless displays the author’s intimate acquaintance with the Sanskrit
tongue and with its intricate grammatical lore. Written as this book is by a Hindu lady
I feel that it should have a beneficial and stimulating influence as a text-book for girls’ schools

in which Sanskrit is taught.

For copies apply to :—

1, Srixarat V. BALAMMAL, ¢ Vivekashrama, Sullivan’s Gardens Rqad, Mylapore, Madras,
‘ or

2 Messcs. SR[N[VASA VARADACHARI & CO., Mount Road, Madras.
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BOOKS
By Miss CORRIE GORDON, Ep.B. (Edin.)

Associate 'of the Freebel International Union, London ; Specialist in Child Education ;
President of the Association of Child Nature and Education of India ; and
Lecturer, Teachers® College, Saidapet,

Recomn.mnded by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

CHILD NATURE AND EDUCATION

AN INTRODUCTION TO CHILD STUDY.

(Marca 1929

Price—Re. 2.

OPINIONS

The Madras Mail. Friday. October 81, 1034 .

Books which desl with the
problems of educational paychology from the lndisn point of view are 100 fow
;”u?i;e;::’:;:fﬂoerrd. ;e;:zm:hl::’%szco;gs:llyb;me v(vihlch lfna‘ke- such x study ’lnd makes it :oll‘.) :nf. ;}"d:;" cootrie
! . g read careful d di
the education of children, whether teachers or parents, y and digested thoroughly by all those who hate to do e

The value of Child Stady fs first twofold, from the point of ew of theoretical sevon

r chology, sa d of
:g:sc::gzacij:guiol; along with psychology has much 2 lewrn from the scieance of biologPwhich ‘xggua to buth of
e g aa s ihe ahunit. to; study, vis., a reaction which is a response to a stimulus, The mental life cught to b
Mptebrit cogte"t cn: rgm thie point of view. Kurther, biological science ia showing the usefulaess both #8 %0
Botbod which chnrancteoi ) el observation of development, Tha study of child-nature {e in ac:ord with the gens'iC
adalty {0 ons aemars: rdnee afl the biological aciences, Educationally we have mare to do with children thin with
educands the better f::on:‘:vgfkm ‘ll;?;fr(;c“:al’ p‘;:“ of view also the more that we cau learo about the natares O
these questions with apacial refor.ence to c:nc;’lti:)m (;:"S(:;t:hlu:dl.a.u“ contrivation ko car liraturs, for it considert

Oone ot the most important of modern develo
o pmests {n this science is thst made through beerv of
‘;‘::lﬂdﬂﬂl (:;f:-::mh Althongh education s a social process snd cblldren are soglal in uatn;:'eg y:l:.': mul::o:ul
Europe.msmud Amorion hngrcmpc without doirg great {njustice to matters in which they are unlike. Studies made in
are of great value in env;l:heir value for Indian teachers, but observations made in 1ndia, as Miss Gordoo’s have been,
differences among cron‘ ! nguis to ascertain the similarities and differences with children of otber couniries, and the
but—what 16 even taore m g ndividoals here, Miss Gordon has ot only given the resals of ber own observitions
ore important-—she has shown teachers and others how they may obeerve for themselves.

The b
stage of ch?ldog:v.e':;";:::‘ e mor¢ important probleme connected with the study of child-natare, It deals with the
ezxcaptional children gogh Y ;.“h the processes of sense-perception, with play, hand-work, and fatigus, with
tion of the Klnda:g.‘rgen sub.norwsl aad . supra-normal, with messarements of jntelligeace, and with the applice-
recommendation of the B;::f; ?:l t&u;t;:. ll:d!;:c::g“mﬁ l; h| o:; of be books wblch the Academic Counoll o8 the
o s
bope that it may bave a wide ofrculation aa its lnﬂn;‘no:.h .:z:lo r.o'!;i:;t;l:dfor candidates tor the L, T. degree, We

Edunoation (Allababad), March 1038.

s Ulh?&ig’::::%gn::tb:ﬁ \ ,ndnthor ot the book under review is one of the few cathusiasts in India who have tak-n
the esisting Hteratare on the oty oo, P00k ambodies the resalla of close stedy by tbe avthor, pot mersly of
her in seversl schools io B ""“”J“c'- but of the actual, mental snd physicsl growsths of childien, as witnessed bY
200 pages, the snthor b”lota:! snd ladia where she has bad the opportonity to work, Within » brief epace of
the varfous toplcs conbe ;: rl‘vad. in her plain, matter of fact, and at the same time, engaging style, to elonidate
Development, fatigue exg tl' th cbild life soch as the sense parception, pisy. the service of Hand io Meotsl
the various theories on sgf..“'l children, measurement of Intelligence and the Kindergsrtan system; touchis,
{nvestigation, We would es ecl‘?lp‘c. aad supp'ementing them by her own views besed oa personal .ltﬂd’
system in which without goh‘; i‘ J‘ commend to our readers the baautifol and fospiriog chepter on the Kindergarteft
pleaded 1o mocordsuce with gthnto itechnical detail, the janthor has surveyed the basic priociples of the system

; ese dprinciples for the indinnisstion)of Iadian sduncation, pWo are '.om’l-hn

- N

Manon 19%9.] - ADVEBTISEMENTS v
' handbook for teachers as well as parents and others interested in the subject and

listlq M&“Lm-"‘mm shereln, It has been already recommended by the Academic Council of the
kindle ia y ae a saitable tazt.book for tha students appearing for the L. T, Examination and we hope that

':g"égmmu will soon follow suit. We congratulate both the suthor aud the publishers on tbis valuable
;‘W and recommend every teacher to secare a copy thereof.

The Madras Christian College Magasine, January 1825.

- The study of child-nature is exceedingly important for both of the sciences of Psychology and Eduoation. Its
fmportance for Psychology is from the genetic point of view. In the child one is able to obeerve in simpler forms
many of the processes at work which in adult experience become so complex as to mrke them difficait of analysis, Its
{mportance tor Education is too obvious to need extended notice, and yet there are some who are so short-sighted as
to neglect 16, Here in South lndia there are a great number of schools in charge of teachers who do not know the
elomentary facts sbout child-nature. Bot with the progress of education the time will surely come when it will be
conefdered as dangerous to employ a teacher who is ignorant of child-natare a it is to employ a man for a physician
who knows nothing of snatomy and physiology. Such a book as that which Miss Gordon has written will serve a
usefal purpose in bastening that day by putting teacbers in possession of 8 primer which contains the fundamentals
of the sabject in a readable styla. It is the type of book which we woald like to see translated into our Sonth Indian
vernaculars, becanse it not only-includes the principles of the science, but states them with special reference to the

needs of Indian teachers,

A personality is the outcome;of forces which are both bhereditary and environmental so that child stady must
take account of both sets of factors. Much more j8 to be gaiped by teachers through the study of children for theme
selves than the mere perasa! of books on the subject, bowever authoritative they may be, The trouble with so many
students of other things ae¢ well as of cbild-nature is the evident desire to be spoon.fed, They desire to get their
taformation at second-band rather than take the trouble to study for themselves. In many instances teachers bave
not the technique necessary to observe Intelligently. Very valuable, then, is Miss Gordon's chapter on * How to Btudy
a Ohild,’ particularly for those who ate begluners in obiid study, and it is a matter of vital concern as much for the
parent as for the teacher.

Oertsin subjects have been especially studied recemtly by
accounts of the reaujlu ol these ntudies.pe One chapter is devoted to the place of play in chjld lite aud in the eduoa-
tive process. It is a wholesome corrective for the old fashioned idea that playis a superfluity, The anthor brings

i d by play, for play has dtrect educative value, sssisting In the
out some of the most useful services which are rendered by play play g e e uond other moral quslities,

srafning of the judging and other mental processes, as well as in she spirit of
The pl-gy- n»gi fﬂotgdc s splendid type ot voluntary democratic orgabisation, Another chapter is devote d to. “The
Bervices of the Hand {n Mental Development,” Sométimes the school in emphasising the development of the meatal -

tended to neglect the fact that intelligence is sometimea motor, and that these two factors, the mental
E'nm'::ot,’_':m closely relagwd to one another, The guestions of ' Exceptionsl Childrea’ and *The Measurement of
lotelligence ' are closely related, since it is through tbe latter that we get our most accurat.? knowledge of the former,
A €oal ehapter deals with 8 question on which Mies Gordon fs surely competent to speak. * The Kindergarten Bystem
and Its Application to Indian Child en.’ Altogesber she has succeeded in writing a most usefal little book, und we
hope that it may have & good circalation among teachers and parents who cannot but profit by what she has written

oa the pature of children and how thay should be educated,

educationists, and Miss Gordon gives useful

“FROM A KINDERGARTEN WINDOW™

s A e e

ESSAYS ON EDUCATIONAL SUBJECTS
FOR .

TEACHERS AND STUDENTS

D.Fcap. 18mo. about 180 pages. Price Re. 1-8-0. Charges extra,

SRINIVASA VARADACHARI & CO, 4, MOUNT ROAD, MADRAS.
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ESSAYS ON THE CHILD AND HIS EDUCATION

Price Re. 1.8. Postage, stc. extra.

OPINIONS.

The Hindustan Review, April 1917:—* Miss
Corrie Gordon bas rendered a service to the sta-
dents of Kindergarten by publishing her Essays on
the Child and His Eduoation (Srinivasa Varadachari
& Co., Madras). Though not professing to write a
systematic treatise on the subject, Misa C, Gordon
has managed to cover in her Essays, & very large
ground. The ioformation is well put together and
will be found exceedingly useful by teachers and
popile alike. For those desirous of following up
their coarse of studies further, she has sppended a
very ipstructive select bibliography of leading
works on the subj-ct. Altogether it is a capital little
book and deserves wide apprecistion in this coun-

try for ose in whioch it is espicially intended by
the writer.”

Indian Elucation, June 1917 :—* Miss Gordon
deals with the child in the strict eense of the term,
the young child, and ber outluok is the main that
of Fruel. She has bowerer remarks on Montes
sori, 80 the reader is brought quite up-to-date. Tbe
book is pleasint and resdable and we koow of no
other better fitted to give the youog teacher an
insight into the genera] ideas aud principles of tbe
modern treatment of the young in Eucope. It is
suitable for school libraries snd for the librarie®
of traioing inatitations.”

I

R,

REVIEWS AND PAPERS—EDuCATIONAL AND LITERARY

By GERALDINE HODGSON, s.a.
Trinity College, Dablio ;
sometime Cobden Scholar of Newnham Uollege, Cambridge.

D.Cr. 16mo. 810 pp. Ras. 2. Charges extra.

i

CONTENTS.

Educational.—Peter Paul Vergerius ; Koger Ascham ; John Colet; Fyces Moryson on Earopeal
Education in the 16th Century ; Milton as ab Bdacator ; Jobo Stuart Mill as su Edacator;
Matthow Arpold as an Educator ; The Place of Persooulity io Education; Dr. Oreighton a8

ano Edacator.

Literary.—Ouoe of 8hakespeare’s Qomedies ; Henry Vaoghan ; Dryden’s Incopsistency ; Wordaworth ;
Mr. Willism Watson’s Poema; Mr. Tabb's Posrus; William and Fate—A Review ; The
Treasare of Humble Men; The Life of the Bees; Opinion; A Protest aguiost LiterarY

Rigidity.

SRINIVASA VARADACHARI & CO., ¢, MOUNT ROAD, MADRAS.
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'UNIVERSITY

OF MADRAS., =i

Intermediate Examination, 1928.°

SHAKESPEARE~—Hener V, with Intro- ms, 4.0,
duction and Notes, by P. H. Sturge, M A,
Principal, H. E. H. the Nizam's College,
Hyderabad, late Scholar of King's College,
Osmbridge (College Classics Series} ... 1 60

WORDSWORTH~SeLECTIONS containing
Liopsyia snd Ode to Intimations of Im-
mortaliry, with Intradaction and Notes, by
E H. Elliot, B.a, .., 0120

TENNYSON—SeLECEIONS containing (UNONE
AND otHEKR Poems, with Introduction and
Notes, by the same editor ... . ..0 80

—ee Tae Loros Earens, with In-
troducuion and Notes, by the same editor , 0 4 0

Intermediate Examination, 1980.

SHAKESPEARE~HzNRY THE Firra, with
lutrodaction snd Nates, by P. H. Ssurge,
M .a, (Collage Classics Serias)... .1 60

B. A, Degree Rxamination, 1828.

SHAKESPEARE—Macser, with Iatro-
duction and Notes, by De. J, Morrison,
Ma, late Principal snd Professor of
Eaglisb, General Assembly's Lostiiation,
Calcutta—:College Classics Series) Re, 1-6
Slightly worm-saten, Bedaced to .1 00
MILTON—Coxus, with Introduction, Copi-
oos Nites sad Lifs of Milton, by De 8.
Satthisasdhao, M.a ,LL.B. (Cantab), &cholar
of Oarpas Christi College, Cambridge ; for-
merly Professor of Logic end Moral
Pnilosopby, Presidency College, Madras,
20d edi-ion. Revised and enlarged .0120

MATTHEW ARNOLD—ScuoLAR-GYPSY AND
Tarssms, with Insroduction snd Notes. by
E, H, Elliot, ha. ... 0120

B, A. Degroe Bzamination. 1930.
8HARK ESPEARE—~Hanwer, with lotrodac-
tion and Notes, by W.J Goodrich, M.a.
{College Classics Series) w1100

MILTON—Couts, with 1ntroducion, Copi-
oas Notes soi Lifs of Milton, by Dr. 8
Batthisgadhan, M 4. Li.B. (Csuteb), Scholar
of Corpus Ohristi Collage,Cgmbndge; for-
merly Professor of Logic aad Moral
Pbi'OOOphy. Presidency Uollege, Mudras,
20d odihios’ Hovised sod enlarged ... 013 0

—

B. A. Honours Degree Examination,
1928 to 1931.
CHAUCER—ProwoGUE, with Introduction Es. A.r.
and Notes, by W. J, Goodrich, M.a. .1 00
by G. Maddox, B.a.
Reduced price .0 40

Kn~ient's TarLg, Part 1. Lines 1 to
629, with Lutroduction and Notes, by E. H,
Elhot, B.a. ... 100

———NONNE PREEsTES TaLE, with Ia-
troduction and Notes, by the same editor: 1 2 0

SOAKESPEARE—A Mipsummer Nienr's
Dzrean, with Introducuon and Notes, by

Rev. ‘R. Scott, M.A. -1 60
—Hexnry V, with Introduction
and Notes, by P. H. Sturge, M.a. .1 60

Twevrta NigHt, with Introducs
tion and Notes, by M. Macmillan, m,a, ... 1120

——Q1HELLO, with Introduction and
Notes, by the same Editor ... w1l 60

MILTON~Punapise Lost, Book I, with In-
trodaction snd Notes, revised by E. H.
E”lotq B A, "oe e s 0 14 0

e — Pa 84 DIRE LiOsT, Boox 11, with In=
troduction snd Notes, by W. Bell, .a, ... 012 0

POPE—RarE of tHE Lock, With Introduc-
sion and Notes, by E. E. Kellett, M, a. 1

TENNYSON~-Tas ComiNe or ARTHUR, In-
trodaction and Notes only, by E, H, Elliot,
BiAi . e
~Tar Passisa of ArTHUR, Intro.
duction snd Notea only, by the same editor 0 13 0
ULysses and other poems, with
lotroduction and Notes, by the same
editor ... * . e . 0820

MATTHEW ARNOLD—ScmoLar Gresy
aNp Tuynsis, with Introduction and Notes

—

by the same editor . ‘o120
Tur FoRsAKEN MERRMAN aND

Baper Drap, with Introduction sand

Notes, by the same editor ... w0120

DRYDEN—Paerace 10 THE FaBLrs, with
Introdnction end Notes, by P.Seshadri, m.4. 0 10 0

LAMB~—Essavs or EL1A (Selections) with 1n-
troduction and Notes, by J. H, Stone, ma.1 40

CABRLYLE—~Trz Heso as Poer, with In-
troduoction and Notes, by Bev, 8, Gnans-
mutha, M.a. w0 80

MATTHEW ABNOLD-—Essays v Onimi.
clsM, conteining Marcus Aurelins and
Literary [nflaence of Academies, with In-
troduction and Notea, by P. Beshadri, m.a, 1 0 0

ADDISON--Tur COovERLEY PsPERs, with In- :
troduction and Notes, by E. H, Elliot. B.a. 1 12 0

iion Bovised snd eolarged - 7 7 .
SHINIVABA VABADACHARI & CO, 4 MOUNT BOAD, MADRAS,
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B.A Honours Degree Examu., 1937 to 1830 —{contd.)

COLERIDGE—Tur RIME OP TUE ANCIENT Rs, A, P,
Manmer, with Latroduction and Notes, by

E E. Kellett, M a. ... ..0120
sortom—ee(CHRISTABEL, Wwith Introduction

and Notes, by the same editor w0120
‘BBELLEY—ApoNais, wiih Introducticn

and Notes, by W, E, Boare, M., +.0100
KEATS—=IgaBeLLa, with Introduction and

Notes, by E. H, l:illiot-, BA, n 0129

UNIVERSITY OF MADRAS—(continucd)

BYRON—CuiLve HanoLv's

Canto 1, with Introduction snd Nutes, by
E. E. Kellstt, m.a, .

()

—_———— D> do Canto 1V,
with Introduction and Notes, by E. H.
Elliot, b & e

109

SWEET—A Srcoxp AxeLo-Saxox Reapih
Archaics aod Dislecial, Pert 2. Rs. 36 0
Reduced to .30

ANDHRA UNIVERSITY EXAMINATIONS.

lntermediate Examisation in Arts and Sciences.
1829,

Part L Ba, 4.
SHAKESPEARE—As Yoy Like i, with Io-

troduction acd Notes, by F W, Kellott, M.a. 1 6
MATTHEW ARNOLD—Ruesy Csapsr,
with Iotroduction and Notes, by E, H.

Elliot, B.a. ... w0 4
GRAY—Ergev, and other ms, with Io-

troduction and Notes, by E.E. Kellett, u.4.0 12

B. A. Examination 1929,
Parr L.

SHAKESPEARE—MacegTr, with lotrce
duction aad Notes, by the Rev. J, Morri-

800, M,Ays D.D. Re. J+6<0 reduced to ... 1 O
(being shopeeoiled)

MILTON—Pairapisx LoeT, Book 1, with In-
troduotion aad Notes, by T. V. Arogia-
sawmy Pillai, M A, B.L. R 0 6

—Parapise Losty Book ], with

Introduction and Notes, revised by E. H.

Elliot, B.a. . - 014

Intermodiate Examination, 1930.

SHAKESPEARE—As You Lixg Ir, with rS. &
lutroduction apd Notes, by F. W. Kel.
lett, M.a. ... . . w | 8

TENNYSON--ULysses, stc, with Intro.

duction and Notes, by E, H. Elliot, n.a, 0 8

A HISTORY OF INDIA, Part I—Hispu
Inpia, by Prof, C. 8. Srinivasachariar, u.a.,
and Prof. M. 8. Ramaswami Aiyangar, M.a.
With an Istrcduction by Dr, Radbakumud
Mookerjs, M.A, P.RS., PH.D.

(Presoribed as a text-book) ... £ 8

B. A. Examimaties, 1930,
SHAKESPEAHBE—Hauvst, with Intro-
duction and Notes, by W.J Goodrich, m.a, 1 10

CARLYLE —H3ro as Pogr, with Introduc-
tivn aud Notes, by Hev. 8. Goavamotby,
M.A. . . .

Other Intermediate and B.A. Books.

A BISTORY OF INDIA, by C 8 Srini- ns a,r.

vasachariar, M.a,, snd M 8. Ramaswami
Aiysigir, M s, Pari l—HINDG INDIa, with
¢ix maps  (Prescribed as o teat-book for the
Intermediate Bmaminaiion of the Andhra
University) ...
INTERMEDIATE GEOMETRY (Theory
and Practice), by M. Satyanaraysns, u.a.,
L1, aud K 8. Patrachariar, M.a., LT, 4tb
snd Bevised Edition ... .2 80
THE STUDENT'S COMPANIONTO GEO.
METRY, for the Intermediate Examination
of sbe University of Madras, by K.Deva

2 80

Reo, 3.4, LT, T ~w 0 80

EXAMPLES ON TRIGONOMETRY, oon-
taining the F.A. Trigonometry Papers for
15 years, 1888 to 1902, with Solutions of
ali the Problems, by P, A. Subramxanis
Aiyar, Ba., L2 .0 80

EXAMPLES ON ALGEBRA, containing
- F.A. Algebra Papers for17 years, 1889 o
1905, by the same suthor w0 80

INTERMEDIATE CBEMISTRY. by P.
Lakshmi Narssu, B.a., Professor of Physi-

PlLGRIMAGE, RS, & Po

PR el

cal Science, Pachaiysppa’s College, Madrss. 3 8 0

INTERMEDIATE PEYSIC S8, by the ‘0 0

same anthor .

SRINIVASA VARADACHARI & CO., {, MOUNT ROAD, MADRAS.

:

s

R g .

'bthar Intoi‘m/ed!ate and B.A. Booi:s.f—(conzinued)

LEOTU#ES IN LOGIO, by Rac Babadur RS, A T,
8. Mangesh Bau, B.4- ... w2 890
DEDUCTIVE LOGIC, for Intermediate

Stnden's, by Prof. G.Satyanarayana Murti,
-2 00

0GQY, by G. S. Ramasami Aiyar, B.a.

Mods oo inclusive) . e

STUDENT'S HAND-BOCK OF PSY.
CHOLOGY, by the late Dr. 8. Satthia.

p.:3.9.91

THE ELEMENTS OF HUMAN PHYSIOL-&s. 4. T,

«1 00

B. A, EXAMINATION ENGLISH LAN.
GUAGE, LITERATURE AND COM-
POSITION PAPERS of 1881 to 1906 (both

0 60

F.A, MATHEMATICS—ALGEBRA AND
TRIGONOMETRY PAPERS, with Solu.
tions and Notes from 1901—-1903, by

nadhan, x.a.,LL.D. (2rd Edition) ... W'l 00  B. Haoumanths Bau, B.A. Y0 40
QUESTIONS AND ANSWERS ON ELE TAMIL COMPOSITION, by G Damodara ]
MENTARY LOGIC, by M. Macmillan,@a. 1 00 Mudaliar, B A, L0120

B. SC., 1930.

Rs, A, P,

SHAKESPEARE—Taxe Texrest, with Iotroduction aod {Notes, by E. E, Kellett,
M.A. (College Classics) ... w. 1 60

INTERMEDIATE 1928'29-30.

Jonivs Casag, with Introduction and Notes, by Mark Huater,
M.A. (College Classics) ... ee e v e 1120

TENNYSON~—SeLections containiog MoRTE D’Arrace, Urysses and other Poems,
with Introduction and Notes, by E. f. Eilios, B.A.. e .. 0 80
MILTON—Pagapise LosT Book 11, with Iutroduction and Notes, by W. Bell, MAA.... 0120
w —— Lycipas, with Introdaction and Notes, by N. Vauidyauatha Aiyar, M.A.... 0 40
" k’ALLEGEO, L Pr.usznoso,. with Introdaction an‘t?.Nobes, by. A J. Gnev"e., o ,10 .

WORDSW6E;TH—SELECTIONS containing Liaopaxia and INTIMATIONS OF IMMORTALITY,
with Introduction and Notes, by E. H. Elliot, B.A. ] . 0120

oNs contsining SONG AT THE Feast or Brovaram CastiE
T nd other lS’;:;C:Iwich Introdno'ion and Notes, by E, H. Eiliot, B,A, 0120

: SzLrorions containing CHABACTER OF A Harry Wumon,. Opz 10
‘ Dory, aND TINTERN ABpgy, with Introdnation and Notes, by E. H. Elliot, B.A. 0 12 0

4] ) . 3 .
M. Satyanarayane, M.A. snd K. S.
I GEOMETRY, by the late

NTERME‘?rI.ﬂ‘gm’ M.A. Foorth Edition ... ST 2 80

—Pagr [.—Hinpu Isp1a, by C. 8. Srinivasachariar, M.A,

A HISTORYMOFS‘ Iligiiwﬂmi Aiyangar, M.A. (Prescribed ag a text-book for the
sod M. > f the Andhra University) .. 2 80

Intermediate Baamination 0

——

SHINIVASA VARADACHARI & CO, 4 MOUNT ROAD, MADRAS,
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BOMBAY UNIVERSITY.

FIRST YEAR COURSE IN ARTS., 1929. Re. 4. P

TENNYSON—TaE Coming o ArTHUE, Introduction and Notes only, by 1. H, Elliot, 5.a. 0120
————_TaE Passing or ArraU8, otroduction and Notes only, by the same
Editor ...
INTERMEDIATE, 1929.
SHAKESPEARE—As You Like Ir, with Iotroduction sod Notee, by the Rv.
F. W, Kellett, n.a, (College Classics Series of Shakespeare’s Plays) .. 1 60
B.A.,, 1929-30.

CHAUCER—Tue Crergr's TaLg, with lotroduction and Notes, by L. H. Elliot, B.a. 1 60
e —TrE Prorocut, with Introduction and Notes, by W. J. Goodrich, u a. 1 00
TENNYSON—Mogre I’Artaus, with lotroduction sod Noter, by E. H. Elliot, B4, O 8_\0

MILTON—Parapise Lost, Book I, with Introdaction and Notes, revised by E, H.
Elliot, BA. ... .. 0140

—Pagapisr Lost, Book 11, with Iotrodaction and Notes, by W. Bell, ma.... 0120

SHAKESPEARE—Macsers, with Introdaction and Notee, by the Rev. J. Morri-
#on, x.a. (College Classics) ... ‘ . 100

A HISTORY OF INDIA—Pagrt [—Hisvr Innia—by C. 8. Srivivaeachariar, M.a,
Professor of History, Pachaiyeppa’s College, Madras, and M. S. Ramrswawi
Aiyangar, X.A., Professor of History and Economics, Mabaraja's Cullege,
Vizisusgram ( Prescribed as a toxt-book for the Intermediate Beuminulion v)
the Andhra University) ... . ..oz 8¢

—

A TEACHER OF ENGLISH GRAMMAR AND COMPOSITION

SIMBADRI APPAYYA.
Iate of the Maharajab's College, Vizlansgrum.

Vol. 1. Price: Re. 1. Charges oxtra.
(Approved as a Teat-book by the Depariment, May 1914.)
’ COONTENTS, -

" Part L—Orthograpby inoludiug Phovology. Part LXi— Kiymology: Noun; Adjective!
Pronoun ; Verb ; Adverb ; Preposition ; Conjuoction ; Luterjection ; Derivation. Part IXI.— Syntss |
The provinoe of Syntax; Relation of words to one another ; The 8eatence (not Compound) ;
Oomponhd&ntqnoa. The Contracted Compouud Sentence; Analysis of Sentences. Part v~
Special Points of Grammar : Nouns and Pronouns ; Adjectives ; Verbs; Adrerbs and Belative Woﬂw

Prepositions ; Conjunctions ; Parsing. ,

0120

SRINIVABA VARADACHARI & CO, 4, MOUNT ROAD, MADRAS.

" Marcr 1929.) ADVERTISEMENTS, xxxiii

RUPAVATARA OF DHARMAKIRTI

AN EXCELLENT ELEMENTARY SANSKRIT GRAMMAR
BASED UPON THE APHORISMS OF PANINI

IN TWO VOLUMES -
By the late Rao Bamabur M. RANGACHARYA, M.A,,
Professor of Sanskrit and Comparative Philology, Presidency College, Midras,

VoL, T contains phonetic modification, inflectton and word-formation,

VoL. II called DaaTg-PraTyava-Paxcmixa, contains an exposifion of the roots of
the language.

Price Rs. 2-8-0 per volume. Charges extra.-

BHAGAVADGITA
The Hindu Philosophy of Conduct

BY THE SAME AUTHOR.
Vol. I.—-Price Rs. 5.

An Invaluable Guide to candidates for the Intermediate Examination of
1930 of the Madras University. .

“LECTURES ON FOUR POEMS OF ACTION "

Being exhaustive studies of the four prescribed poems, “ A Ballad for a Boy,”
*“ Mazeppa's Ride,” “ A Rajput Nurse,” and *“The Night Express,” with a '
general Introduction, Appendices, etc., etc,

Br P. R. KRISHNASWAMI, M.A.

Lectuser in English, Government Collegs, Kumbakonam.
Price A8. 8. Postage Egtra.

OPINIONS

The Ernakulam Co'lege Magazine :—This is a topical book, written by a distinguished College
Lecturer, which cur Juaior [ntermediate studeats will find useful. 1t deals with the four minor poems
prescribed for the lotermediute Examination of 1831. = We cordially commend it to the attention of our
students, as it bas the distinction (rather uniqus, nowadays!) of not being a *crib,” containing
it doea, & eories of genuine sppreciations written in a simple aad effective style. A very useful st of
booke for consultation is given at the end ; and the neat get-up is worthy of the contente,

The Kumbakonam College Magazine:~- It is 8 suggestive yel thorongh exposition of the theme
of the four pwems of action in the lotermediate Course, and of their ethical and literary aspects
rendered lively by means of bappy parallele and apt reflections. The style is simple and lacid.” A set of
useful questions and a liss of interesting books for consultation wind np this scholarly and bright piece
of critioal study. It will be fouud very pleasant and iustructive by all undergraduates, and particularly
usefu} by those preparing for the Intermediste Exsmination of 1930, :

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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. Appraved as a Text-Book suitable for School use,
vide Fort St. George Gasette, Part I-B, p, 518, dated 13-11.98,

A NEW GEOMETRY FOR HIGH SCHOOLS

a

A. A, KRISHNASWAMI AYYANGAR, M.A., LT,
Chief Lecturer in Mathematics, Intermediate College, Mysore.
WITH A FOREWORD
BY
Dx. R. ~VAIDYANATHASWAMY, M.A,, D8, F.R.& E,

Reader in Mathematics, Madras University.

PART I. D.Cr. 16mo. 232 rages. Price Re. 1-.4-0.

- CONTENTS,

. C‘hﬂpter I Introduetory ; Chapter 11, Angles at a Point ; Chapter III, Parallel
Straight Lines; Chapter 1V. Apgles of Triangles and Polygope ; Chapter V. Rclation
between the Sides and the Angles of a Triangle; Chapter VL. Coograent Triangles;
Chapter VII, Parallelograms ; Chapter VIII. Constraction of Trianglee and Qaadrilatersls
from given data ; Chapter 1X. Looi, ’

OPINIONS.

» The E'dt-uational Review:  Aug. 1995 :—This text-bock has interestiug novel featuree, The
propositions are in rigorous logical scquence and the proofs tise, Practical applications are aptly shown
and boredom in riders avoided. Important deductions are set in bold type acd bistorical sketches ute-
::"!bndded. The got-}:p of the boo.k is good. High Sohool teachers and pupils may relisntly resort to

e book for a fascinating presentation of the subjact in the light of its latest developments,

The South_ Indian Teacher : Oct. 1928:—We have great pleasure in reviewing thie very
t;;oful bwl.t .on High School G-ometry, printed and neatly got-up by the well-known Pablishers,
H'e.[:l;. hBrmmua Varadaobari & Co. The price of Re. 1-4-0 is within the easy reach of every

1gb Sobool boy, and thel get-up beiog particalarly good, makes the book really chesp.

cal mzu:“;‘;"f:he_many commendable features of this book, we desire to puint out the very practie
and instrustive :hlntr'oduotory. chap?er, containiog us it does, pumerous examples of & yaried
principles of Geom‘: er, which will help a candidate to become acquainted with the main
Gudmetr, in, 24 t’:" ry. the atrangement of the suhject-matter of the theoretical part of
Associatinn, 'But o:e aut lor clanfnﬂ the one propOl‘ed sod commended by the Mathematical
proot of the first the polnt which must be mentioned in, peychologicslly speaking, the
to be given op, in forem oo parallels 2s augguud by the Mathematical Ass wcistion hed come
%o objsction—i s avour 'of the olderl Buclidean proof, as being more saitable and less open
] b mocordance with the exporience of many a teacker of High Schoo! Mathematics.

historioi A; ‘:L:l:tlyndpqinted out in the Foreword by Me, R, Vaitbyanstbaswamy, the reforence of
more ioterentis onTb in the. Oourse of teaching, adds & buman element and helps to make the aubject
8- @ experimental work with solids will prove to be of great value to the tescher and

the pupil alike. The large and yari i
interestlng book, 'ge and varied number of egercises form a very commendable featare of this

~ “Marcn 1929,]

ADVERTISEMENTS. XXXV

In fine, this book bids fair to become easily a popular rival to the many books on Geometry

" now in the market—almost all of which are either American or English publications. We have real
pleasure in wishing for this book an honoured place amoog the text-books now in use,

The Ernakulam Oollege Magazine :—The anthor must be congratulated on the publication of
this book which is indeed a very weloome addition to the existing books on the subject. It is intended
for the student of the High School classes, though we would like every College student to go through it
to get acquainted with the broad principles and the historical background of the subject. The method
of treatment adopted will be much liked by students who will find the study of the subject quite a
pleasant one. The work of the teacher is considerably lightened by the inclusion of interesting details
which he may find difficult to get acoess to otherwise. The logical arrangement of the main proposi-
tions, the emphasis on practical applications and correlation to problems of every-day life, the human
appeal to the pupil by means of historical notes and sketches and the very numerous sets of graded -
axamples, are a fow of the many ioteresting features of the book. We await with great interest the
remaining parte of this book, desling with Areas, Circles and similar Figuares, which, we feel confident,
will be on the same high level of treatment, quite in fitting with the long experience of the author as a
teacher of Mathematics. We would however suggest that all the parts may be bound in one volume

and published at a reasonable price.
Rao Bahadur P, V. Sesuv Arvas, I.E.S. (Retired), formerly Professor of Applisd Mathematics,

. Presidency College, Madyas, writes under date 10-3.1929 :—~A New Geometry for High Schools by Mr. A. A.

Krishnaswami Aiyangar, M.A.,, LT, is a book prepared to meet the special needs of the Indian
High Schools. It follows closely the Madras S S I..C. Syllabue in Geometry for Group O and gives many
exercises, practical, theoretical and oumerical, One distinguishing feature of the book, mot found in
other books, is the historical and criticsl note added to many of the propositions; This relieves the
stndent from the monotony of abstract ressoning, makes an effoctive humen appeal to him and adds a
lifo to the metbods of teaching. His critical notes on ‘superposition’, *parallel postulate,’ principle of
duality, etc., sre simply splendid and sre likely tc induce the advanced student to read more of- rational
and modern geomotry. The book on the whole is well-conceived and written on most up-to.date lines
and deserves to be used as a text-book in our High Schools in preference to other hooks in the field,
Mr. 8. BALAKRISHNA AIvaR, B.A,, LT, Lecturer in Mathematios Teachers’ Oollege, Saidapet, writea ~ -
under date 12.3.1929:—Dr. Vaidysnathaswami, M.a., ¥, B, 8. £ , of the University of Madras, has written the
Foreward to Mr. A, A, Krishnaswami Aiysngar's book, “ A New Geometry for High Schools,” This
ought to be a sufficient recommendation for the book being largely resorted to by teachers and students

of the subject. The trestment followed appears to me to be on novel lines, following a kind of compromise
wxsgeon the Euclidean scquonce and the re-sdjustment found in ‘the more modern tezt-books, The -

,,Ce of notes, historical, philosophical snd eritical, should be ‘attractive to the teacher and the
ting varioty of oxercises useful to the learner. I am awaiting with interest the appearance of

the other three books. .
The Mysore University Magasine, March 1929:==At the present-day methods of teaching elementary

mathematics, particulsrly elementary geometry, sre in the meliing pot, The more theoretically-minded
Persons require for instance, discussion of the foundatious nnderlying geome.try. examination of the
purely logical aspecte, inquiry of the sequence or rational orflering of tbe sabject mnttet". etc. Others
losire ¢ experimental ovolution,” * critical and anecdotal informnl,ion.”.",pem.mnent cultural and practical
Lnatmogiou,» ote. In thie boek, it mey be ssid that s jodicious .combinatinon of both these has been
k forward to the rest of his series, of which, we are told, this ia the first.

Wtompred, and this tompts us to loo

- PART 11—/ tée Press.

O

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS.



k]
4
\";,‘ ' ' & ',}

xXXVi THE EDUCATIONAL REVIEW, (Manrcn 1929,
TATTVA-TRAYA

,—__:I:.’;;"" OR

A APTIORISMS ON THE THREE VERITIES,

SOUL, MATTER and GOD,

By SRI PILLAI LOKACHARYA

if
I

‘/ TRANSLATED BY
£/

"t/he late SRI PARTIIASARATHY AIYANGAR, B.A, BL.

High Court Vakil,

Price: Re. 1-8-0.

CLASS EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

8. R. KIRKPATRICK, B.A,,

Headmaster, Govt. High Schodl, Guilbarsn:.

(Double Crown 16mo. about 190 pages). Price—14 as. Charges extra.

SOME OPINIONS

- The
Mr, N. G. WeLiNkar, M.A., LiuB., Uhief Inspector of High Schocly, Hyderabad l(“l“?\”;))‘ mre »
book will be a valuable aid in Lemhmg bnghuh Composition in High School clun-er and 1.3

do what I can to encourage its use in the Hizh Schools under me, 4
The Rov. D, G. M, Leiti, M.A,, Principal, Kellett High School, Tripleans, M'ﬂ, irae ';( ]‘Iid) bo of
impreasion was that we do not noed such a book, but s 1 looked into it Ldineover il L wo

K ie
very great practical uso in providing suitable (,omp(mmnu axercises for the V1 Fo rvn.....ali‘(r*”;’l’e al
suggestive of fresh typoes of exercises that can bo given. 1 think that the book will be foutid very
for the VI Forms in High Schools "

“ " 3 38Y "b.‘
Mr. P. F. Duranp, B.A, (Cantab), Principal, Nisom Uolque Hyderabad :— 1 write to 38§
1 shall be very glad to rocommend to students of the Mudrusi-Aliys.

. my
Mr. P, VexkatakaMiati, B A., Headmaster, Roard High School, Harpanahollu =" 1 shall try

best to make it popular in the upper forms of the school.

Mr. T. V SmiNivasa Arvag, B.A., LT, Headmastcr, Board High Seh -l Amalapuram =
recommend it to the boys.”

wl ﬂb.n

pom————

SRINIVASA VAKRADACHARI & CO., 4, MOUNT kOAD, MADKAS

-Fourth Edltlon—-Botls‘ed and brought np-fo-date_.
IMPORTANT TO INTERMEDIATE STUDENTS.

INTERMEDIATE GEOMETRY

(THEORY AND PRAGT ICE)
‘Containing a detailed and exhaustive treatment of the matter for the
Intermediate Examination with special reference to the Syllabuses of
the Madras and Mysore Universities.
Crown 8vo. 360 pp. with over 130 diagrams
' By M, SATYANARAYANA, M.A, LT,
" Chdef Lectarer in Mathematics, Mabarajah's College, Vizianagrum
AND ‘

K. S. PATRACHARIAR, MA, LT,
Chief Lecturer in:Mathematics, Government College, Kumbakonam,

Price: Rs. 2-.8-0.

m
CARLYLE: |
MTHE ANCIENT MONK”

(Pa,.t and Preeent-Book ll)
“ with
NOTES, INTRODUCTION AND APPENDICES, 506
BY

P. R-KRISHNASWAMI, mA.
Govt. College, Kumbakonam.

ST Price: Re. 1.

S— Y

. THE HISTORY OF Envca'non IN :pa;;
MADRAS PRESIDENCY .
By Dr. 8 SA’I'I‘HIANADHAN M.&.,\LD.M.
no Board, Bs. 8. | R
v U’ubluhad mtkim;,m»‘ of the Director of Pubhd [utruoﬁou, m;am.)

E . " The Director welcomes the sppearance ot this machepeeded volame, the pabilossion of which was sanctioned

*00sdiags No, 609, daved 30th Januery 1994, Mr. Beitpiniedana has spaced a0 paing 40 get 8 tacts, and baving
“ M b3 hag.pressatsd them in sa ord«ly srranc-weas end 30 olesr;. weil:obgeen hnguga‘ ‘The book: deserves
“b:“: b8 haads DY every one sagrgad in ydaoationst woek ta shie Pmldcaoy. -ﬂ-Praoudiugc of u, Dirsstor o ‘
a Instruction, No, 11817, dated 6tA Deccmber 1894, :

TR
¥

™ #ivea it The informatiod

S agee Thte Je &m0t wratgl 4nd valaabie ok and well degerves the bigiepeats st Disecta of Pnbuclmnom >

- oomplou, nll-.uug-d ‘and -allwmhn ”-—Ifu Madras Mail,
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REGD. NO. M. 272.
IMPORTANT VERNACULAR PUBLICATIONS.
® [ ]
QLo Bl BLD
(Queirlon o juw Qovsr gy Laifisars) @przisiini. ol ovarsifambss sunfidoinniig.)
B0 EuuQsiann saia@uand si@og Gr s SRS mes rraus gri P, V. Gaepo
AN, B.A., LT, SaliSers gud, Queirfar LFmEULILIG 60 F100 @ ADWES 1§ Fw LT
V. CQISLSULME, B.A., LT. yaisafgn galosle Qupplllupp
Elementary Mathematics, Part I Qar Quryd Quasiiny.
Guomy Guutiue P :
Qe pafifue s1QaR, sedis Quigsififiui, 8. Saymoss, B.A., L.T.
oeprduim. avidy siQoug sodisQurpsrfdiui S, utwlpayem spiausd, B.A., L.T.
SR SETINL (PSS SICONY st BT e
Approved as a Text-Book snitable for School use,
vide Fort St. George Gasette, Part I-B, p. 545, dated 1-11-37.
(@psov LITSLID. )
For contents, see page vi.
pae Lnsib Do g @I L - @ LT S8 pin, RArerer 300 usadaer, il 2 13-
Approved as a Text-Book suitable for School use,
vide Fort St. George Gasetie, Part 1-B, p. 546, dated 1-11.97.

(@oea b UnaLw,)
For contents, see page vii. ,
Gren i uran 2-ag B0, AQrasr 208 vssesa. W aey 10
Approved as a Text-Book snitable for School use.
vide Fort St. George Gazetie, Part I-B, p. 613, dated 13-11-1928.

(aperapid LIT&LD)

For contents, see page vii.
aper s Lrsn S-aig LI EBHE, SQrerer 300 Lssmaa. @ a0 12.

| | SEoy X383
being the TELUGU EDITION OF ELEMENTARY MATHEMATICS, Part I, adapted and ¢ranslated bY
A. Jayaram Rao, B.A., L.T., and S. Krishna Rao, B.A., L.T., Board High School, Kavali.
Part | for Form 1. Price As. 12. Approvea as Text.Books suitable for School use,
Part 11 for Form 11. Price As. 10. J vide Fort St. Georgs Gasatte, Part I-B, p. 513 dated 18-11-88
Part 10l for Form Ul. In the Press.. '
Contents same as in the Tamil Editi
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i g . ) \"“‘___.—-_——-—-——‘—""/
Printed and published by Stinivase Vasadachari & € ™V 't Road, yrseee 13,5197,

!

{



SUEHBTR oy euens ZETLILS DTS 1h,
Ty, QFdrenes-600 008,

SHUMMITS 56T,
Cs ety ¢ \,‘,f 4 7/17 u. erew @
o 1o Rt S UL TR YEYE Py
/57 6T, I 5T 6ir. BT Gir, / BTar.
__ (1) (2) (1) (2)
T
I
|
!
———— e e i—
| !

S J32A-60 1,60,000—30-1-84.



	129747_Page_01
	129747_Page_02
	129747_Page_03
	129747_Page_04
	129747_Page_05
	129747_Page_06
	129747_Page_07
	129747_Page_08
	129747_Page_09
	129747_Page_10
	129747_Page_11
	129747_Page_12
	129747_Page_13
	129747_Page_14
	129747_Page_15
	129747_Page_16
	129747_Page_17
	129747_Page_18
	129747_Page_19
	129747_Page_20
	129747_Page_21
	129747_Page_22
	129747_Page_23
	129747_Page_24
	129747_Page_25
	129747_Page_26
	129747_Page_27
	129747_Page_28
	129747_Page_29
	129747_Page_30
	129747_Page_31
	129747_Page_32
	129747_Page_33
	129747_Page_34
	129747_Page_35
	129747_Page_36
	129747_Page_37
	129747_Page_38
	129747_Page_39
	129747_Page_40
	129747_Page_41
	129747_Page_42
	129747_Page_43
	129747_Page_44
	129747_Page_45
	129747_Page_46
	129747_Page_47
	129747_Page_48
	129747_Page_49
	129747_Page_50
	129747_Page_51
	129747_Page_52
	129747_Page_53
	129747_Page_54
	129747_Page_55
	129747_Page_56

