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- Approved as a Text-Book suitable for School use, N
vide Fort St. George Gazette, Part I-B, p, 646, dated 1-11-'37.

A PREPARATORY ALGEBRA

Prepared in accordance with the Syllabus in Optional Mathematics
(C. Gronp) for the NMadras S.S.L. C. Public Examination
‘ By V, RAGHUNATHA AIYAR, B, LT, -~ o . Lo
Dy. Inspector of Schools, Tirukurangudi Range (Tinnevelly Dt.}; author of * A Course of General Mathematics.,
) D. Cr. 600 pagea with 49 diagrams. Price Rs. 2. ; T

OPINIONS. TR R
Rao Bauanug P. V,SESHU AIYAR, B.A,, LT, Retired Principal, Govi, Uollege, Kumbakonom,

writes :—" [ am glad 10 find thus ** A Preparatory Algebra” by Mr. V, Ksghuustha Aryar, B.a; LT (pob-
lished by Srioivass Varadachari & Co.) is ‘well plavued and wWrten very csrefully so as to_meet the
requirements of pupils in the 8. 8. L. O, clusses for whom it 18 mainly intended.  The expositions and -
illastrations are clesr sud lucid sod here is u good collection of nice exsmples and. exercises, The
appeadices A and B? are really well-wristen and add wmuch to ‘the usefuloess of the bock, * '* %= &
I hope the book will meet with the encouragemeout iv well deserves,” e i

Me, A. TIRUVENKATATTatYANGAR, B.A., L.T., Headmaster, 0. R. 0. High School, Pursawakam»_
Madras, writes :—* Mr, V. haghuuaths Ayyer, B.4) LT, bas laid the student populstion under obligation

by Lis Prepsratory Algsbra, ‘Lue plan ot'ine bouk is'commendable, Tne chapter on Directed Numbers

is in its proper plics and i3 well wristen, Whoas » studeat will fiud of greatest value in the book is the

large collec.ion of exercises following theorems. Tuere are u few typagraphical errors, which, it is boped, /

will bs rein wwed in s sabsequent edition. Toe buok is o uséful addition to the bocks on High School
Algebra and will supply a resl waut. . . . . B
. CONTENTS. .

I. The Use of Symbols :—The usejof symbols as mathematical shorthand, Some additional symbols ,.-‘
in common ust.  The Forwula, bow derived und used, Exerciges ; 11, S8ome Fundamental Liaws :—Addition’;

and Subtraction, Bemoval of Brackets, lusertion of Biackets. Multiplication and Division, - The Laws of Indices,’
Order of Operations, . Exercises ; 1il. 8ymbolic Solution of Problems :~The extended application “of the*
Formula, Toe Laws of Equality. Reversibiity of Steps. Vuritying tbe correctness of result by rubstitution, ‘The
Solution of Problems by mwaus of equations derived from them, Exercises ; 1V, Graphioal Representation:i—
Variables and Oonstants, Dependence of one varisble upon enother Graphical Representation, Hepresentation of
values by marking polnts, ‘Lhe Graph, Readings from tue Graph. Limitstions of the Grapb, ‘A few poinis to be”
observed in graphical representation, Magnify.og poriions of a Graph. -Exercises ; V. Directed Numbers :i—
Directed numbers, their meaning and disgrammatic representativn; £xtended- -application of Directed Numbers,
The New Number.Scale and its Study, Lne Four Fundamental operations applied to Directad Numbers — addition,
Subtraction, ‘fhe Laws of Addition and Subtraction,  Multiplication, Division, ', Some Laws of Multiplication and - *
Division, application of the Laws of Equality to operations involviog Dicected Numbers, Algebraic Form, Exerclses ;-
V1. Algebraic Expressions and a few , Elomentary processes —Distingushing expressions from the:’
namber ot terms, Distinguisuing exprossions by means ot . tbeir degrees, Exercises, Addition and Subtraciion by’
Polynomials, Brackets, Exercises, - Long Mutuplication, Exercizes. Long Division. Exercises; VII, . Speocial
Products. VIII. Factors and Multiples :—1Ihe Use of Factors, Factorisiug expressions of ths form NA 4 NB
+ NO. Exercises, Facioiisiog by conveniens groupiny of terms. Exercises,  Factorising expressions: of ; thie  type
®* <4~ 3oy 4 2% vod @* — £xy 4= 23, Kxercises, Faclo:ising expressions ot the type o® — y%,  Exercises, Factorisivg -
expressions of tbe type #* + pz -~ ¢. Kxercises, Alteroate method of tactorising o% <& pw +.¢. ~ Exercises,
¥acuorising expiessions of the vyps Az* + Be + O, Exercises, Highest Common Factor, Exerclses. - Leask -
Oummon Mulsiple. Ezercises ;  1X. - Fractions : —The Algebraic Fraction, The Principle of Equivalent Kractions®
Applicauon ot vhe avove principle— Beducing o Linction to 118 lowest terms, Kzercises, Tne sign of & fraction and
the sigus ot ite terme, Kxercises, Expressiag fraciions with a 'common denominstor, Additten snd Subtraction’of .
Fracuons, Exercisss, Multiplication of Fracuions, Division of Kractions,  Sunphification of ¥ractions, " Complex: :
Fractione, A UOcotioued -Fracuion. Execcises, -X.. Graphs :(—Function ot a Vaniable, Plowting, -Ezercises,  Ths '
Btraignt Line Grapl. Keadiog trom the Graph, - Study of Variation {rom the Graphb,” Graph as 3'Reckoner. . Graph’
a8 & Locus. Ohoice of Scales vo be adopied, HKxercises, . Grapiical laterpretation of the Oonstants m and # jp the:
Pinear Halation y = ma -+ ¢, Graphical mecned of determiaiog the Coanstants in a Linear Laiw, Exercises?
Larabolic Graphs, ‘Tne Sbape of the Graph, Symwmetric Properties, Study of Varistion from the Graph, “Graph as
u Hoady.Heckoner, Note on tne -Cnoive of Scale. Grapb as a] Locus. Kxercises, Geometric applicationsj
X1. Simultancous Equations and their Applications i—Noiivo.of aa Indeterminate Solution, ~ Notion ot
Simultaneous Kquations, Hunay meinods of solving simple simdliuneoas equationsin two unknowns. Exerciseés;,.
Applications, Kszercises. Dotermtning Uonstants in & linear Luw. Ezercises. Problem—Solution by mesns cfi
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and Symmetry in Functions; (@) The Remainder Thearem and it Lorollurics ; (e} Applications of the Principle of.
Undeteruined Co-gfficients  \f) Fuocors ; (g) Ldenticies ; (h) Square Root ; k) dquation—Salution, Appendix Bi
Extra Examples, Answers, Madras 8, 8. L. C, Bxamination Question Fapers. - ] gt
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Aypproved as a suitable Text-book for School use.
(Fort 8t. George Gasette, 241h July 1923, page 668).
TAMIL EDITION (ﬂ

oF
A TEXT~-BOOK OF. ARITHMETIC Y\
FOR LOWER SECONDARY OR MIDDLE SCHOOLS
" BY :
The late 8. RADHAKRISHNA AIYAR, B.s.
Principal, Maharaja's College,” Pudunkotah,
-AND
K. VAIDYANATHASWAMI AIYAR, B.4.
Retired Headmaster, Board (now Govt.) High School, Tiruvalur,

Prapared oo the lines indicated by the syllabus in Elementary Mathematics recently prescribed
by the Director of Pablic Instruction, Madras, for Form 1.

Part X-A—(Pages 240 + xvi). Price 12 as. 6 ples

Both the Parts in one volume Re. 1-10-0.
R " . Contents.
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v ‘ THE EDUCATIONAL REVIEW [SepT. 1928.
Approved for use in ALL Schools

(Both under Private and Public Management;)‘

PART I—22nd Edition—(1926). Price As. 12.

A TEXT~-BOOK OF ARITHMETIC
for Lower Secondary or Middle Schools
S. RADHAKRISBI;NA AIYAR, B.A.

AND {
K, VAIDYANATHASWAMI AIYAR, B.a.

This book which had long been recognised for use in Schools under private management and
has passed through 20 big editions in about 24 years, is now recognised for use in Schools undes
Qublic management also.

2. It has now been thoroughly revised and brought into line with the Syllatus in Elementary
Mainematics recommended by the Director of Public Instruction, Madras, for Forms I, 1I and 111 of
Secondary Schools, and will be found to be a most suitable and satisfactory Text-Book of Elementary
Mathematics for Forms I, Il and III of all Sscondary Schools bath in the Madras Presidency and in
the Native States of Mysore, Travancore, Cochin, Hyderabad and Pudukota.

3. It will be issued in the present 21st edition and In all succeeding editions in two complete
and independent parts written on the Concentric System, Part I being intended for Form 1, and Part II
for Forms 1l and I11.
Contents of Part I.
® Chapter {, Numeration and Notation. II. Arithmetical Tables. III. Lines: Right Apgles
Rectangles : Squares, IV. Graphic Represeatation of Numbers. V. The Fractions 1, 4+, § andtenths.
VI Simlpe Addition. VII. Simple Siouacion. VIII Mecasuring with the Tape. 1X. Simple

Multiplication. X, Simple Division. X1, Use of Brackets XII. Expressions and Terms, X[ -

Use of the Scale and Dividers,  XIV. Averages. XV, Shortened Methods of Multiplication and
Division. XVI Problems on the Simple Rules. XVII Use of the Set Square. XVIIL Aress o

Rectangles and Squares. XIX. Cuboid and Cube. XX. Volumes of Rectangular Solids, XX =
Reduction. XXIl. Cowmpound Addition, XXI!I. Compound Subtraction. XXIV. Compound -
Multipiication. XXV. Compourd Division. XXVI. Problems on the Compound Rules. XXVH;
Practice and Bazaar Traneactions. XX VIII, Card-Board Mndelling. XXIX. Odd, Even'and Consé-"
zutive Numbers, XXX. Common Factors, XXXI. Division by Cancellation. XXX11. Use of Letters :
for Numbers, XXXI!IIL. Unitary Method. XXXIV. Use of the Compasses. XXXV. Index Notation. ;

XXXVI. Decimal Fractions. XXXVII, S:raight Lines and Angles. XXXVIIL. Metric Measures of
Length, XXXIX. Use of the Protractor.  XL. Resolution into Prime Factors. XLI. Measures and
Multiples, XLII. Some Related Angles—(1) ddjacent Angles, (2} Angles at a point, (3) Supplemen~
tary and Cemplementary Angles, XLILL Greatest Common Measure, XL1V. Least Common Multiple
XLV. Solids: Surfaces: Lines: Points, XLVI. Vulgar Fractions. XLVII. Drawing to Scale
XLVIIL Multiplication and Division of Compound Quantities by Fractions. XLIX Reduction of

Concrete Vulzar Fractions, L. Biszction of Lines and Angles. LI. Problems. LII The Mariner’s -

Lompass. REevisioy Exauerss,

SRINIVASA VARADACHARI & CO., 4, MOUNT-ROAD, MADRAS, '

Sepr. 1928,) ADVERTISEMENTS, v’

PART I11.—23rd Edition—In the Press.

Contents of Part 11.
il FORM,

Chapter 1. Numeration and Notation (including Roman Notation). 11. Revision of the Simple

Rules :—1. Proof of Addition by caséing out nines. 2. Detailed Verification of HMuliiplication.
3. Multiplication by rr. 4. Combined Muitiplication and Addition. 5. Subtraction by Complemen-
Aary Addition. 6. Combined Multiplication and Subtraction. 7. Sgquare 100t and Cube voot., 8. Easy
 approximations (Integers). 9. Rough estimate of results, Il1. Reduction and the Compound Rules.
LV. Decimals :—1. Mudtiplication of Decimals by Decimals. 2. Division of Decimals by Decimals,
3¢ Multiplication of Decimals by Decimals (continued), 4. Multiplication and Division of Decimals
by & Decimal of the Standard Form. V. Bisection of Straight Lines, Angles and Arcs. VI, Vulgar
Fractions i—1. Compound Vidgar Fractions. 2. The signs < X, of, +,—. 3. Complex 'Vulgar

- Fractions. VII. laterconversion of Decimals and Fractions. VI1I, Reductions of Concrete Fractions,

IX. Reduction of Concrete Decimals. X. Triangles: Their Classification afid Properties (including the
shortest distance from a point to & straight line). XI. Simple Practice. XIL Uaitary Method, XIII,
Use of Letters for Numbers (includ’ng symbolical representation and solution of Problems by using ).
XIV. Ratio. XV. Proportion and Rule of Three. XVI. Square Measure, XVII, Drawing to Scale.
XVHI, Cuobic Measure. XIX, Avérages. XX. Latitude and Longitude. XXI. Counstruction of
_ Triangles including Intersecting Circles. XXIL Problems s—1. Divisfos of Propefty.' 2, Groups -
and Multiples, 3. Time and Work, 4. Fractional Parts. 5. Income-Tax. 6. Exchange and Barier.
1. Profit and Loss. 8. Revolution of Wheels. 9. The Clock and the Calendar. 10, Time axd
. Distance. REvisioN ExaMPLES. ’ ‘

111 FORM. s
Chapter XXIIL. Decimals—(continued) :—1. Simplification of Complex Decimal Fractions,
‘2. Approximation of Decimals, 3. Stalistics. 4 Related Examples. 5. Remainder after Division
by Decimals. XXIV. Vulgar Fractions—(¢continued), - XX1V-A. Complex Fractions involving Decie
‘mals, XXV. Construction of Triangles—{(con#inued), XXV1. Reduction of Concrete Fractions—
(continued). XXVII. Reduciion of Concrete Decimals—{continued). XZXV1ll. Circumference of
*. Circles and Cylinders. XXIX. Congruence of Triangles and Circles (inclyding similar ZTriangles).

"'V'XXX. Compound Practice. XXXI. Parallel Straight Lines and Parallelograms, XXXII Compound

- Rule of Three. XXXIII Some Regular Rectilinear Figures. XXX1V, Square Measure— (contnued).
XXXV, Cubic Measure~{continued), XXXVI. Symmet-ri’cal Figures. XXXVIl, Simple Interest:
-XXXVIII. Pyramid: Tetrahedron: Prism, XXXIX. Percentages. XL. Positive and Negative
~'Quantities. XLI. Simple and Compound Rule of Three. XLiI. Augles of Elevation and Depression.
XLIIL Problems:—t, Division of Property. 2. Groups and Muitiples. 3. Time and Work.
4. Fractional Parts. 5. Income-Tax and Expenses. 6. Exchange and Barter, 7. Profit and Loss,
8. The Calendar. o Time and Distance. 1o, Longitude and Time. XL1V. Removal and Insertion
of Brackets, XLV, Equations and Equational Problems, Revision Examprs including Mysoré
Lower Secondary Examination Papers. Amnswers. ’ : )

-
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Approved as a Text-Book suitable for School use,
vide Fort St. George Gazette. Part 1-B, p. 545, dated 1-11-27.
AN IMPORTANT NEW TANIL PUBLICATION.
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Approved as a Text-Book suitable for School use,
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LATEST PUBLICATIONS
SUPPLEMENTARY AND NON-DETAILED STUDY READERS IN TAMIL
dpproved by the Text-Book Committee.

(1) For Class Ito Class VI
Travellors Round the World. (His-
tory-Goography Readers), By Mrs, A. Deva-
sahayam (DMadras Educational Department).

Lllustrated with Piciures and Maps,

Cuildren are tallen in these Hoaders in an
imaginary travel roaod the world, Tuey got un
idea of men and manners in difforent parts of the
world, and how life is conditioned by environment,

PaiMer ... A3 3 Reaper 1V .., .As.

Beapsr Il As 4

Reapsr 111, As. 5 Resper V ... As. 6

(2) For Forms I to ILIL
Tolstoy’s Short Stories. LrovauLTil B
smgsar. Part 1, pp. 84, As, 5. Parc L1, pp. 8o,
As. 8. By Visvana.a Iyer, B.A,, L.T,, G ovorn-
ment Lraiming  Senool, Onmoor. Tnese
stories by the great sage aud regenerator of
Modern Hussia will have direct effecs iu toe
building of character and intusion of a spirit of
Jove of, aud service to, fellow-beings and sacrifice
10 the youuger generation of this country,
‘I.'he Story of Liord Xiutchener. FPp.40.
Séramd Jagaler aang. By S. Kewnaamashary,
B.A, L., Hiedu Hign School, Triphcans.
With a Portrais_of tne great soldior and three
maps. As. 3. Printed in Bold Type. For
Forms 1I and ILL. lu this pook, sicn aspects
of Kuchener’s lite and such incidents alone are
presented as will 1oterest pupils of the KForms
menbivaed 300Yo and give tbem an ides of the
nerv’s htgh cuurdge, readiness and resource, spielt
ot submussion to stern discipline, sense of lofey
purpose and desire to do duty without ostentation,
- fv 15 buped that these aspects of his lite and
incidents _will 1aspice many a. Tam:il pupii and
Tamiliaa Buy Scout.

INDIAN HISTORY. (Tamil).
Prepared 10 accordance with the Syllabus of the
BEducanoual Department,

Book I for Form I. Stories trom Indian His-

tory. Pp. 198, A8 7, :
Book 1I for Form I[. Lessoosin Indian His-
tory. 187 pp. v As,
Book ILI for Form IXI. Lossons in ladian
History, 188 pp. 10 As,
An excellent Series for groundwork,
Evouw wruugae up iy whe Viceroyaliy ot Lurd
Lewiw.  All modera prog*ressxve movements
included.

(3) For the Upper Forms

The Wenmbley Exhibition. (With many
Halt-wouse Luustrauions), By L. A, Rajarutboam
Palan,  As, 10,

One of the greatest events of the
world aiter the Great War has peen T'he
Wembley Exhibition.

‘The Exhibitivu demonstrated all the marvellous
achicvements of Modern .Science and Art and
showed the results of a century of buman progress,

India, eutering into the scens with considerable
diffidence fest her Exhibits should prove jusignifi-
caut by tbe side of the wonderiul outturns of
Applied Science, found that a great many of her
Exuibits ot suutlest workmansbip, richuess of
design sud superb att were pronounced, by critics
versed in the respective arts, to be unmatehed in
the world, avd that Indian Art, with its heritage
and specialivy, stood bigher than ever 1o the
estimation of the world atter the Wemblsy Kxbi-
bition.

‘Tuis book gives valuable information about the
commercial prodacis of the British Empire, Be-
sides bewg belpful to Students of Form
IV and of Forms V and VI, wao nuvo to
study we Historical Geography of the
British Empire, 1t wiil il the younger genet-
ation 1o the Lamil country with considerable
coufidence 1n the greatness ot ludiap Art and: its
fusure possibilitius, and encourage them to take 1o 1t,

Elementary Mathematics. (TAMIL)
BY SWaMICKaAN,

ELEMENTARY MATHEMATICS, BOOK 1

for Classes { and Il 010 0

ELEMENJARY. MATHEMATICS BOOK lll
for Class IV 0100

" ELEMENTARY MATHEMATICS BOOKW

forClass V 012 0

This series makes pupils avoid commxttmg rules and
Processes to memory and directs thcm to think and
understand their rationalé.

New Teingn Readers. By S, BHusHaNAM,

READER FOR THE FIRST CLASS w 026

READER FOR THE SECOND CLASS
READER FOR THE THIRD CLASS

030
040
READER FOR THE FOURTH CLASS .. 0 5°0.
060

READER FOR THE FIFTH CLASS

T'opics suited ta Telugu children. Matter present-
od with attention to such litarary forma as children
enjoy and are accepted as up-to-date.

THE/CHRISTIAN- LITERATURE SOCIETY FOR [NDIA, P, B, 501, PARK [QWN, sAJRAS,

|SEPT. 1928. . .
- Sepr. 1928.)

ADVERTISEMENTS.

w

‘Whatever that may be:

The Edueational Review or The Medieal Review,
The Indian Review or The English Review,
The Modern Review or The Rngient Review,

'Tis the Review of Reviews

That .assigns

ANJAN

That unique place of honour and

-~

leadership in the realm of Pain-balm.
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University Tutovial Press

BOOKS ON PHILOSOPHY AND EDUCATION.

A MANUAL OF ETHICS, By J. 8. Mackerze, 1L, D, Litt, D,, M,A, Fifth Edition. 9s. 64.
An outline of the most importart principles of, ethical doctrine intended primarily for Umversity studenta,

|NTERM§D|ATE LOGIC, By Jimes Welton, DL\t M.A,, and A, J Monahan. Third Edition,
revised by E. M. Whetnall, Ph.D, B.A. 10s. 6(1.

For the new editior, this book hes been thoroughly revised in accordance with present.day views on Logic,
GROUNDWORK OF LOGIG. By Dr, James Welton, D.Lit,, M.A, 5s.

-book for g‘ er wri (4] y
An elementaxy text_boo heginn &, ritten on modern lmes and embod ‘Dg tbe established results

A MANUAL OF PSYCHOLOGY. By Professor G, F, Stont, LT D., M.A. Third Edition, 12s, 64,

Contains sn exposition of Psychology from a genetic point of view. The order of treatment is that of the
successive stages of mental development,

SOCIAL PSYCHOLOGY. A Text-book for Students of Economics and of Sicial Seierces, By R.H.
Thouless, Ph D., M,A. 5s. 64,

o Gives a general treatment of Psgchology, with emphasis on those parts which bear on social ang economic
problems,

THE GROUNDWORK OF PSYCHOLOGY, By Profess;or G. F. Szodr, LL.D., M.A, Sscond Editio
« revised by R, 1L, Thouless, Ph.D., M.A. 5s, 6d. ‘

Preserts a general view of mental process and mental development. For the Second Edition the book bhus
been thoronghly revised and brought up to date, '

AN INTRODUCTION TO EXPERIMENTAL PSYCHOLOGY. By Professor C, W. Vilentine, D.Pail., M.A.
Second Kdition, revised and enlarged. 4s,

In the new edition the book has been considerably revised in the light of recent investigations,
new sections and additional experiments sre included,

PRINCIPLES OF TEACHING. By Dr. James Welton, D.Litt, M.A. Third Edition. 8s. 64.

Will help members of the teaching professfon in all the phases of their dail
ing for their professional examinations,

CHILD MIND. By Bevjamin Duwville, M\A, F.C.P. Secood Editiop, 4s.

Gives a clear account of the natare and development of child mind so far as i, js understood ,
bensive chapter on the * New ” psychology- is included,

Important
y work, and assist those prepar-

A compre

A Complete Catalogue of Educitional Publzcatwns may be had post free on application.
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UNIVERSITY OF MYSORE—
CONVOCATION ADDRESS

By
MRr. C. R, Repbpy, M.A, (Cantas.), Bar.-AT-Law,

- Vice-Chancellor, Andhra University.

I OWE it to the courtesy of His Highness
the Chancellor and other academic author-

ities of your University that | have the honour

to participate in this auspicious function. They
have shown me rare consideration for which
I am profoundly grateful.

Seven years ago, under troubled feelings,
I relinquished the privilege of belonging to
the Mysore Service. But as my love for
Mysore has known no abatement nor will
know any, I rejoice to be back here in this
happier hour, But the happiness ofmy home-
coming is marred by the absence of my Bkai
Saked, as 1 used to call him, Mr. Humza

Hussain, than whom [ have not come across

a more gracious or truer soul in all my varied
sojourn through life. His courtesy, his urban-
XXXIV~—66

ity, his loyal devotion to friends, his
unswerving sense of duty, his unselfish and
therefore bright, illuminating outlook on life,
and energetic sympathy for the suffering,
struggling masses in Mysore, are fast becom-
ing, with lapse of time, twilight memories ;
and alas, I can no longer enjoy the effulgence
of the living sun. Death has also robbed me
of the friendly greetings of Professor Srinivasa
Rao of the Central College. On his return
from America, I did my little best to secure
for him an adequate position, knowing how
much salaried status counts in our bureau-
cratic atmosphere. And his career, so full of
scientific promise and of inspiring popularity
with the students, has been cut off in its
prime. The sickle has mowed before the
corn.was ripe ; yet man may not question or
complain, but must bow his head in humble
resignation,

The Depressed Classes Advancement Trast.

[ am afraid | am falling into a reminiscen-
tial mood, which is but natural at family
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re-ﬁdfim,vs‘:\ But,as"{;gmfl;)’iscent mood has no
conséfé‘ncé’ﬁi&_ﬁc‘% it consumes or the
audience it bores, I had better avoid the
unavailing retrospect and turn to living
themes. Every Indian is proud of the conti-
nuous and untiring progress made by Mysore
in every direction and of the ceaseless vigilance
with which public interests are promoted.
The dynamic impulse imparted by Sir M.
Visvesvaraya, who effected a rapid and fruitful
revolution in the functions of Government,
seem to be operating with undiminished, and
I trust, more circumspect force. 1 can think

-only of one oversight. The scheme for a
Depressed Classes Advancement Trust that
I had the pleasure to propound ha% not yet
materialised, I should not have mentioned
this but for the fact that every one, not
excluding the government of the day, gave
it an enthusiastic welcome, But perhaps as
a publicist I ought to have known that where
there is unanimity of sentiment, there is
hardly incentive enough for any particular
person or set of persons to act, and the will
is dissolved in unctious wish. Platitudes are
never so effective as contentious truths ; they
do not give rise to sufficient friction for the
generation of motive power,

University Organisation.

Speech is or should be action. The action
in which I am now engaged with the generous
co-operation of the Andhra academic authori-
ties is University Organisation. And I am
further impelled to deal with this subject by
the irresistible attraction of the grand edu-
cational reconstruction adopted within the
last two years by Mysore under the guidance
of your famous Vice-Chancellor, It is one
of the biggest achievements in Indian edu-

« cational history ; and it is bound to influence
other Universities in no small degree,

1 have read again and again the great
speech in which Sir Brajendranath Seal

introduced the new scheme in the Senate.

explaining its scope and how it was correlated
with the psychology of our people and the

needs of Mysore. [t is a document in which
constructive educational -schemes have been-
‘thought out in every part and detail in terms
of our life and conditions, To praise.Sir

Brajendranath Seal must ‘sound like imper-

tinence on my part. But that will not deter

me from saying that in my humble judgment
his speech deserves to rank with the greatest
documents of our educational history.

Favourable Situation in Mysore.

In relation to University Or'ganisétion,
Mysore has been exceptionally fortunate in
at least two respects, You have a teaching
University with a stable staff, immune from
mercurial fluctuations of function and locality,
And your Government is anxious to operate
it in the closest possible co-ordination with
its other departments of State, such as

Industries, Railways, Public Works, ‘Com-

merce, Banking, and all the range of its
administration and economic enterprises. The
University is not regarded as an interloper,
and having created a University, they have
not left it at a foundlings’ hospital as their
highest act of statesmanship, and liberally
consigned it to thrive on private charity., No
wonder then that in its organisation on the
side of substantial education and the ampli-
tude of its activities, the Mysore University
is advancing and extending with a speed and
momentum that breaks my heart with envy,
though as an old Mysorean, I allow my
humanity to prevail and rejoice unboundedly.
Many faculties have been added, still more
are in the process of being added ; provision
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has been made at the different grades for
vocational, ihdustrial, technical and technolo-
gical training and education ; arch@ology and
history have been brought together under
one roof ; the critical and scientific study of
Oriental Cultures and Indology have been
provided for; the Entrance and First Year
Examinations have been abolished to my
entire, though belated, satisfaction; and in
every way justice has been done to the
essentials of an -oecumenical University—
which is my word for Dr, Seal’s international
—without neglecting regional needs.

The Qecumenical and Regional Types.

But indeed 1 fail to see how the two types
could be entirely separated and whether there
are two ‘types at all anywhere instead ofa
composite one everywhere. Perhaps it is a
difference of degree and not of kind. Regional
elements may be found at Oxford " itself, let
alone Cambridge. The medium of education
is English—a regional language; they don’t
neglect English History and Politics, and
since the War, Applied Sciences are receiving
increasing attention. Nor is Leeds, which
on all accounts rendered the largest amount
of national service during ‘the Great War,
without its elements of universality. lts
woollen, lleather and printing departments
attract students from all parts of the world.
The present Superintendent of yolr Govern-
ment Press underwent, I believe, much of his
training in Leeds. Even applied science is
science and there cannot be a'particular which
does not imply & universal.

The State in Relation fo the University.

But the regional idea is of inestimable

value in India from another and more prac-

tical aspect. It suggests with compendious
clearness the relations that ought to subsist
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between the State and the University, No-
adaptation of a University to regional require-

ments is possible, unless Government, which

is the largest employer of labour in India,

actively encourages and* promotes such an

adaptation and is willing to use the University

as its chief depot for supplying the human

power required in all its departments and-
enterprises, as is done by every nation-State

in the world, Government would then not

merely help to lessen educated unemploy-

ment but would provide itself with an ade-

quate motive for financing the University in

order to enmable it to maintain the highest

world standards in all its departments and

advance in the van of discovery and invention,
When its own graduvates are not wanted and

overlooked, how 1is progress, material or
moral, possible ? Electrical, Railway, Mining,

Marine and other forms of Engineering, etc,

ought to be cultivated in India and to the
highest degree possible, but then the State
should not starve its own men in the name of
an efficiency that it will not promote, Nor

will throwing open this place or that place

with fractional, niggardly hand meet the

needs of University Organisation, We cannot
organise courses for one man or two, We

must admit as many as we can, consistently
with efficiency of teaching and practical

works ; otherwise the facilities in Professors

and Laboratories that we provide will not be -
utilised to the full, Let me quote what I

said on another occasion, as I consider this

point to be one of the vital elements of the

regional idea :—

* National efficiency would require the
organisation of Engincoring and other tech-
nological courses, But even here Govern-
ment policy is a big factor, and Government
may either accelerate or retard progress by
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the manner in which it provides openings in
its technical departments for our qualified
people, Still, the University can do its duty,
As regards the argument that Government
can’t provide places for every one, I consider
it to be sound as far as it goes, But Eurely
Government can do much to promote industry
and commerce, and is itself the biggest
industrial factor in India, and therefore its
action is decisive even as regards the develop-

ment of commerce and industry by private.

enterprise and the openings thus made avail
able for Indians, Government need not create
places for our qualified men; if it fills such
places as there are with them, that will suffice.

“ What I wish to emphasise is that Edu-
cation and University are inextricably mixed
up with society on the one hand and Govern-
ment on the other, and cannot be regarded as
factors which can function and produce results
in isolation and abstraction.”

University Autonomy,

Though thus the State should foster the
University by providing adequate careers
within the extent possible in its organisation
" and by the general development of the
country as well as adequate funds, it should
not convert either by law or administrative
or financial pressure the University into a
department of the State,

All the world over collegiate and higher
education is organised almost without excep-
tion by Universities, though most of the
modern Universities depend almost entirely
on Government for their support. Ta create
a University and then to treat it as a body-to
be either starved or enslaved appears to me to
be what Euclid so eloquently styles reductio
ad absurdum, The reason why Universities
dre financed by the State and allowed the

[SePT. 1928.

fullest autonomy is that world experience
extending over centuries bas proved conclu-
sively that such an agency is better fitted to
carry out the mission of higher cultare and
research than a department of the State. The
finest academic growths are not possible under

.the shadow of bureaucratic authority. As

Lord Bryce put it :—
“ Freedom is the life-blood of Uaniversity

‘teaching, Neither the political opinions of

a professor, nor the character of the economic
doctrines which he holds and propagates
ought to be a ground for -appointing or dis-
missing bim, nor ought he to be any less free
to speak and vote as he pleases than any
other citizen. And though it is right and
fitting that the State should be represented
in the governing authority of a University
which it supports, experience seems to have
proved that both the educational policy and
the daily administration and discipline of a
University ought, as far as possible, to be
either left in-academic hands or entrusted to
an authority on which the academic element
predominates.” '

Lord Balfour speaking more recently thus
declared :i—

“If the State be asked to subscribe great
{unds, either in this country or in any of the
Dominions or indeed in any country, there
will always be a natural and pardonable
instinct on the part of the State to control and
supervise the working of an institution which
it is doing so much to support. /¢ is perfectly
natural but it is cxtreifely dangerous.
Cambridge, Oxford and the old Universities
are receiving assistance from the State, but
our’ University traditions are so deeply rooted
that I do not think there is any symptom, as
far as my judgment goes, of any Government
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a:ttempting to interfere with the University,
Untversity autonomy, whether it be well-caer-
cised or ill-exercised, is at all events at the
worst fav better-than State control” (The
italics are mine.) ' :

" I notice that in Mysore the Senate has
been engaged in an invasion of the Syndicate

“and I wish the expedition every success, |

hope the day is not far distant when the
University staff will be omitted from the Civil
List as being out of place,

The psychology of some of our Govern-
ments is at times baffling, They can't trust
local bodies with power because there are not
enough educated members on them, They

~won't trust the Universities because they

have none but educated persons on them.
The only category they confide in, is the
Secretariat, which not infrequently functions

“in an atmosphere of transcendental authority

mightily elevated above the reach of reason

..and criticism. If consistently benevolent and
- uniformly wise, bureaucratic absolutism may

possibly make a people fat but it can never
make them strong, And the weakuess of

the people is bound - to result sooner or later

in governmental debility.

But the transformation of the Mysore Uni-
versity into an autonomous corporation does
not appear to me to be a simple process. It
would involve a revision of the constitution
in many respects including the system of
elections now in vogue. As a way out of the
dilemmas presented by the opposing consi-
derations of liberty and prudence including the
necessity for securing a predominant position

to the academic element, a more complex

and balanced type of constitution like the
one originally recommended by some of us

- when the University was being founded, may,

after all, have to be adopted with the changes
shown to be necessary by subsequent experi-
ence, ) ‘

Andhra Antonomy.

If Mysore excels in educational content
the Andhra Uuiversity may legitimately claim
to bave the better academic form, thanks
to the generous statesmanship of the last
Ministry and the Legislative Council. Tt is
easily and by far the most autonomous
corporation of its kind in India Only two
are nominated, and that too by the Chancellor
~—which in practice is a real distinction from
the Governor—to the Syndicate, And the

‘norinations to the Senate do not exceed

twelve, and these again are made by the
Chancellor. The University has full control
of educational regulation and all appoint-
meats in the University are entirely within
the competence of the University authorities.
It only this outburst of confidence in the
Andhra genius to administer a University
had been accompanied by an equally
magnanimous financial confidence in its capa-
city to spend economically and efficiently by
the adoption of the system of block grants
and by the transfer of Government Colleges
as contemplated in the Act, so that the
Teaching University intended by Government
might be realised, the Aundhras too would
have attempted constructive educational
policies. But the head-quarters problem blocks
the way,

-The Vernacular Medium.

It is with no small hesitation and nervous.
ness that [ venture to remark that the very
essence of the regional idea is education as far
as possible through the vernacular. I don’t
belittle the importance of the oecumenical or
international ideal. I dismiss the oecumenical
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as impossible of achievement in this respect,
“because there is as yet no universal language.
And the international presupposes that we
should be a nation first and take part in world
exchanges of thought and culture as an equal.
Thus both the international and the regional
ideas involve instruction through Kannada,

Mysore here again is fortunate to a degree
that will not be possible in British India until
provinces are reconstituted on a linguistic
basis. Mysore is almost unitary in its langu-

_age, for the Telugu that you have in your
Eastern districts is twin sister to Kannada
with indistinguishable lineaments. Nor is

there -any need or necessity forehaving an

official language different from the people’s,
But we lack self-confidence on this subject,
In theory we all agree that itis easier to
master and spread knowledge by employing
a natural instead of a foreign medium. But
we are afraid of impairing the estimation in
which our educational efficiency is held by
others. It seems so easy to borrow the
ready-made clothing of Europe; so difficult to
produce the raiment ourselves. We seem to
lack the imaginative power to view things in
the growth, And we are obsessed by the
possible discount to which our degrees would
be subjected. As regards researches and
original work, nobody holds that their value
would depend on how excellently they are
narrated in Euoglish or French ; and when our
Universities put forth a sufficient amount of
higher work, the credit that they will
thereby achieve will extend to all the degrees
they confer. But 1 don’t wish to say more
on the theory of vernacularisation, which has
been discussed threadbare. Only one observa-
tion may be repeated: That it need not
“produce a lowering in the standard of English

and that every care should be ‘taken that
English is properly and adequately studied as
a language. With this caution I don’t see
why we should not vernacularise to the
utmost . possible extent immediately,  The
Calcutta University Commission was of opin-
ion that up to the Matriculation standard all
subjects except English and Mathematics
shoald be taught in the vernacular ; and this
recommendation has, [ believe, been widely
adopted. Since then vernaculars have made
a fair amount of progress and it should not
be beyond the capacity of an expert Com-
mittee to determine what subjects irr the In-
termediate grade could be taught in the
vernacular., Instead of vernacularisation by
grades, may we not begin vernacularisation
on a subject basis? May not Indian History,
for instance, be taught in Kannada, from the
lowest up to the B,A. and M.A, standards?

Lack of text-books is no,doubt a difficulty,
but men are more important than books, If
the proper lecturers are forthcoming, the
lectures will be forthcoming, and the books
will automatically follow. Professors at
Oxford and Cambridge ‘have a. working
knowledge of a number of European langu-
ages, and they are able to base their lectures
on world contributions to their line of study.
In the same manner those who lecture in
Kannada in the University grades might be
required to possgss a sufficiently good know-
ledge of English and perhaps one other
language, for them to be able to coansult with
advantage authoritative books ~written in
those languages. The methods of teaching

and training prevalent in the great Univer-
“sities of the West proceed on the view that

the mind is a vital growth to .be fostered and

strengthened and not an emptiness to be .

[SerT. 1928.
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mechanically stuffed. They concentrate on
the development of faculty and acquisition of
knowledge and not onthe attainment of a
tongue.

In fairness to the Andhra academic authori-
ties, who are considering this question, [ must
say that these are my personal opinions which

it would be my duty to change if convincing

arguments to the contrary are for'thcoming.
Further, there are some special complications
which have to be taken into due account in
the Andhra area, namely, correlation with
competitive examinations and service condi-
‘tions and the existence of other vernaculars.

Women’s Education.

The regional idea can’t receive its fullest
application unless it includes- women within
its scope. And in view of the very early age
at which girls are withdrawn from schools
and bundled into matrimony, I don't see how

“the maximum amount of knowledge could be

imparted unless the vernacular medium is
er‘nployerd, even allowing for the natural and
superior sharpness of their tongues. If one
of the objects of an educational system is to
broadcast existing knowledge, to carry it to
every household including those in the
remotest villages and irrigate our darkness by
channels of light, and if it is further conceded
that in the conditions in which they are
placed, the imparting of the maximum of
knowledge in the minimum of time to girls is
possitle only under the regime of the mother-
tongue, it is a matter for consideration
whether Iadia should decide for a differentia-
tion of her media of instruction on a sex
basis, making English the medium for boys
and the vernacular the medium for girls!

-

Wotnen’s education deserves to be re-
modelled. There should be no compulsion

in the matter, and women wanting to take
the general courses prescribed for the boys
should be at perfect liberty to do so. But it
is a mistake to think that the best possible
intellectual training could not be given to
women in ways better adapted to their
general mode and mission in life.

During my second European tour, Sir
Arthor Smithells of Leeds University drew
my attention to the King’s College for
Women, which provides a three.year course in
Household and Social Sciences of a collegiate
grade, and qualifiess for a degree in the
Londen University ; the degree, mind you,
which ought to reassure ladies who want'to
become Bachelors! The art of household
regulation requires a knowledge and applica-
tion of a large number of sciences, Physics,
Physiology, Chemistry, Biology, Economics,
and certain portions of law, to mention a few.

Household science is a field still to be
organized and explored in India. Mrs. Sidney
Webb once remarked to me that we wére the
most unhygienic nation in regard to food.
The poor have little to eat and the rich don’t
know what to eat and how to prepare or

_preserve it—too much ghee, too much sugar,

too much spices, too ill-assorted and ill-
conditioned food, diabetes, and an early break-
up of health and strength—that has been the
routine of Hindu existence,

There is a vast literature on the values of
the foods that Europeans consume. Indian
foods remain to be scientifically investigated.

A woman is also an administrator and
domestic economist, She must be able to
prepare her domestic budgets with intelligence
and forethought, :

In‘India the u;'id_ow is too often a helpless
dependent and victim of her male relations



500 ' THE EDUCATIONAL REVIEW.

with no idea of her rights and the laws pertain-
ing to inheritance, division of property, etc.,
and incapable of defending her interests.
Now that political rights are being conferred
on women, her development as person and
citizen has to be given due consideration in

our curricula, To rescue our sisters from their

condition of helpless dependence is a mission
that educated India onght no longer to delay.

The State in Relation to Women.

The organisation of the State in relation to
.women’s ioterests and advancement should
“be planned out boldly and comprehensively.

And I know of no State in India that is likely

to take up this task in real earnestness and -

carry it to a chivalrous success, excepting
Mysore. A survey should be made of the
number of child-welfare centres, women'’s
hospitals, primary and middle schools with
proper provision for vocational training,
institutes for imparting a knowledge of house-
hold sciences, cottage industries, hygiene,
nursing, etc., to the grown-up women, and on
that basis the necessary educational and
administrative staff and other provisions
should be made. Administrative arrange-
ments with special reference to women’s needs
and progress have not been sufficiently
developed in our country, And when devel-
oped, they will absorb all the women power
that could be produced from our schools and
colleges. And they will be absorbed too in
ways more natural and healthful to them-
selves and to society than has been the case
till now with the one-sided education they
bave been getting—an education which does
not fit in with the scheme of life of the vast
_majority of women.

I am deeply impressed by the methodical
manner in which the Missionaries as at
Hassan and other centres are not merely

[Sepr. 1928,

imparting book knowledge but building-up
morale arid civilisation amongst the lowest of
our social orders and raising them to the

status of efficient, self-respecting humanity, -

If education and government are conceived
in some such broad spirit, as charged with
the mission of building-up life and civilisation,
the-importance of a systematic organisation
of the State in relation to women wxll . be
eas:ly understood,

Women’s  Enfranchisement,

But women’s enfranchisement depends
ultimately on two factors, the abolition of
early marriages and the granting to them of
equal property rights with men. -So long as
she remains an economic outcaste with no
property rights in the parental home and
nothing more nourishing of body and mind
than a maintenance allowance in the hus-
band’s, she can never realise her essential
humanity. Auad whefe woman is not allowed
to be fully human, the mentality of society is
bound to be, in some degree at least, inhuman.
Give her the cash and she will obtain the
credit for herself !

Control of Technical Education,

Not infrequently doubts are expressed
whether the Vice-Chancellor and the Director
of Public, Instruction are the best authorities
to be entrusted with the management of
vocational, industrial, technical and techunolo-
gical institutions that are now generally
conceded as being within the scope of the
composite, full-blooded modern educational
organisations. [ am-in favour of keeping them
within the purview of the Vice-Chancellor
and the Director of Pablic Instruction. For

this reason, management by the Vice-Chan- .

cellor in effect means management by the
Syndicate on which technical autherities are

bound to be represented and appropriate
Faculties and Boards of Studies. Nobody
proposes that the Medical College and the
Engineering College should be taken out of
the jurisdiction of the University.

As regards the Director of Public Instruc-

tion, what with the large number of technical
“and sectional assistants with whom he has
“been provided, his administration bas in fact

become administration by a Board of Educa-
tion, This machinery may be itnproved by in-
cluding on the Board representatives of the
technical departments of the State. That
co-operation and correlation between the
Railway, Industries and other departments
and the educational administration is desir-
able and necessary, nobody will dispute. In
the principle of the Board system of adminis-
tration, which ought to be diligently
explored, some way may be found for bringing
about more expressly that co-ordination. All
things considered, it seems best not to remove
industrial and technical education- from the
highway of the State’s educational organisa-
tion and-consign them to departmental blind
alleys, which would impair their popularlty
and efficiency.

Medical Colleges and the University.

As regards medical education, the following
extract from the report of Sir Norman Walker
and Colonel Needham is evidence of the
superiority of a University organisation with
its fixed staff of specialists over Government
‘organisation with a floating and miscellaneous
“staff. -

Speaking of the Madras N.[cdlcal College
and Hospitals they say: * The staffs of the
College and the Hospitals are provided from
the Madras MedicaliDepartment; the system
is unsatisfactory ; it restricts the field of
T XXXIV-67
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recruitment, and in practice involves too
frequent changes in the staffs.”

Speaking of the Vizagapatam Medical
College they say : * The training in clinical
medicine has been seriously prejudiced by
frequent changes in the post of Professors of
Medicine............ The' facilities for training
in the special department have not been
developed,”

The General Medical Council while dis-
satisfied with the old state of affairs, appears
to be still more apprehensive of inefficiency
resulting as a consequence of the Indianisation
of the I, M. S. and the appointment of more
Indians as Professors in the Medical Colleges.
It would seem to any fair-minded enquirer
that the real sin consists not in the nationality
of the teacher but in the defective organisa-
tion, perhaps inevitable, under Government
management. This aspect has been dealt
with in the reply to Sir Norman Walker's
criticisms prepared by the Medical Faculty of
the Bombay University, They cast the blame,
on the governmental system and append
statistical tables to prove their point. Not
a few men seem to have been appcinted as
Professors while yet of twenty-six years of
age or vnder, And not a few of the Professors
had held as many as'six Professorships before
they retired. Even in the period between
1yoo—1910 there have been instances of
L M. S. officers who have held six, five and
four Professorships respectively, Pluralism in
Professorships seems to have been the rule.
Even some of the younger men who were
appointed in the period of 1910—1927 as
Professors have already held us many as three
Professorships ; and at this rate before they
retire they are likely to box the entire
compass of the Medical Chairs going. The .
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Bombay Medical Faculty comments as
follows: “When a vacancy arose in one of
these Chairs a man had to be found, from
amongst the service men, regardless of the
fact that none may be available who had
special training to fit him for the appoint-
ment” The example quoted by Sir Norman
on page 5 of Appendix XV : ‘“ where the fact
that a man had passed the primary examina-
tion for the FR.,C.S., England, ten years
before was regarded as sufficient proof of his
capacity to act as Professor of Physiology,”
emphasises the fact that this practice still

obtains in colleges where the teaching staff”

bhas to be found from the service. Such
mutations, or is it mimicries? are to be met
with in the field of the Indian Educational
Service also, though not to anything like the
same extent.

It is impossible to deny that there is some
point in Sir Norman Walker’s pessimistic
outlook, Defective as the old arrangements
had been, Indianisation without regard to the
'right system of recruitment and management,
may not improbably result in a graver situa-
tion. - The saving grace is not to be found
either ia Indianisation as such or in Euro.
peanisation as such or any other type or
variety of racialisation such as Mysoreanisa-
tion, but if I may venture to say so, in direct
University management of medical education
which will guarantee a specialist and stable
staff with every incentive to keep up their
studies and engage in research. And para-
doxical as it may sound, some Governments
are inclined to adopt University principles
without University management,

In the United Provinces, Government have
_handed over their Medical College at Luck-
* now to the University, one result of which

[Serr. 1928.

has been the spiriting away of one of the
ablest of your medical men, Dr. Acharya,
from your midst., Other Governments are
organizing in response to the criticism of the
General Medical Council bodies of specialists
for their Medical Colleges. That is to say,
while they will not trust the- Universities,
they will become Universities themselves : Is
this a case of imitation being the sincerest
form of flattery or one of stealing their robes
while Universities are still slumbering over
their rights ?

Once disentanglement from the Services is
decided upon and the organisation of a
specialist corps adopted in principle, there
can be no raticnal ground for refusing
to take the more natural and efficient step of
making these colleges integral parts of a
teaching University. Let me not be misunder-
stood. 1 am deeply grateful to the Services
and the organisations that [ would like to
see supplanted, for the eminent way in which
they helped our country in the pastand
brought her up to a state at which further
developments have become inevitable. But
gratitude should not be allowed to obstruct
duty,

Technological Colleges and the University,

The moral of this is applicable to other
technological institutions also, That is why
in the Andhra University Act express pro-
vision has been made for establishing all the
technological institutions to be organised in
the future under the direct control and
management of the University, of course,
with the aid of Government funds.

If it is wisdom to start all future technical

colleges under the immediate auspices of the -

University, can it be folly to transfer the

existing ones to the self-same management ?,
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One can’t follow easily the logic of this
hesitation or rather unwillingness. Apparently
Universities can be trusted to do the follow-
ing : to formulate syllabuses; to inspect and
ascertain if the teaching is up to standard;
to hold examinations and to grant degrees,
But Universities may not be trusted to
appoint the proper teachers and manage
institutions ; | mean Universities in India,
for Universities abroad are of course absolute-
ly trustworthy. If direct University manage-
ment is held to be less efficient, then would
it not be better for the departments to award
their own diplomas instead of making it
incumbent -on their students to seek effete
University degrees ?

The Essence of a University.
' Desirable as all these reforms are and
necessary, the essence of a University remains
to-day what it has always been, namely, a
corporation of teachers and taught, a spiri-

‘tual and cultural entity pursuing know-

ledge for its own sake, extending the bound-
aries of Science and Art and functioning
as one of the source-powers for increasing
humanity’s hold on the good, the true and
the beautiful. It is this creative spirit that
distinguishes a University from the merely
distributive function of High Schools. Where
that creative spirit is lacking, where it is not
conserved and promoted by proper organisa-
tion and the necessary institutions and facili-
ties inspired by teachers of genius, there we
can have nothing more than a Continuation
High School.

Sir Ashutosh Mukherjee.
No one can deal with this, the very soul of

University organisation, without invoking to
his aid the spirit of Sir Ashutosh Mukherjee,

the pioneer genius who introduced genuine

University education in India. Until he
established his Post-Graduate College under
direct University management, there were in
the true sensc of the term neither Universities
nor Colleges, Our Universities were more
examining and affiliating Boards; our Colleges
glorified High Sehools.

Yo(mgA men {resh from Oxford and Cam-
bridge selected on the lax and false test of
their college record were started off as Profes-
sors, put in charge of responsible University
work, were provided with careers for life and
then by sheer force of sumptuous seniority
exalted to the headship of departments. No
wonder that, as Dr, C.V. Raman has remarked,
in most of our Universities, Honours and Post-
Graduate courses proved a failute, Even the
syllabuses and curricula were not up-to-date,
In many cases they did not represent to any
extent growth from within the University but
were mechanical importations from the curri-
cula of Western Universities, scissors and paste
work! Universities that introduced the distinc-
tion between-the Pass and Honours Courses
were hardly able to maintain that distinction
in actual work., Occasionally they tried to
enliven the spirit of local teaching b;- getting
a foreign Professor touring in India to deliver
a few lectures, If a candidate submitted a
thesis for the Doctorate Degree, it had to be
exported for adjudication to foreign lands.
Even some of qur teaching Universities have

not come up to standard in their staffing

arrangements., They are trying the specu-
lative expedient of sending out brilliant
graduates—gold medallists [ suppose, though
some one or other is bound to get a gold medal
every year—to England, and this educational

pilgrimage for a foreign degree suffices to make

them Professors for the rest of their lives,
Such is the system of out-door relief of ouf
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pauperism in organisation that many of our
Universities are nct only content to live on
but flaunt before an ironical world as symptoms
of the high efficiency from which they are
suffering, Until the patriotic genius of Sir
Ashutosh Mukherjee struck the note, the
elementary idea of introducing in our Uaiver-
sities conditions of life and work and staffing,
which are the routine of the organisation
of successful Western Universities, did not
suggest itself to the rulers in India, though
Gokhale as a member of the Royal Commission
on the Public Services had with his usual
power of constructive criticism hinted at the
rightful measures. Sir Ashutosh had to found
his limited but genuine University, so famous
to-day all the world over as the Post-Graduate
College in Calcutta, on the slender basis of
private benefactions though governmental
moneys were never lacking for uneconomical
diversions and projects. The old Calcutta
University could not be transformed intoa real
University. Ashutosh’s College had therefore
to be made a Post-Graduate institution,
something super-imposed -on the Uaiversity
and not so much as the University itself,

Sir Ashutosh’s example has not been without
a following. Lucknow and Allahabad have
reconstituted themselves as Universities true
to type. The Andhra Desa isin the throes
of a similar labour, but the agony has been
too prolonged.

Principles of Staffing.

If Colleges are regarded as continuation
High Schools, in which what is aimed
at is detailed lecturing, the pumping
of copious information, digested into
notes, into the minds of students, preparing
them for examinations, mass production of
graduates qualifying for nothing more in.

spiring than clerical jobs, the Professors to0

would be recruited on the same principle as
High School teachers. They would be chosen

~merely on their college record and appointed

for life. They would be given graded appoint-
ments on the assumption that the older they
grew the more efficient they became, and there
would be talk of graduates of ten years’stand-
ing and twenty years’ starding, though very
often it is a case more of stooping than of
standing, as though intellects mature by sheer
process of time, like wine in wood,

It was with a view to prevent the mis-
carriage of the objectives of University
education that the following recommendations,
which have served as the basis of the staffing
scheme now adopted, were made by the
Andhra University Committee so early as
1921 ;—

“ The University should be manned by
Professors of high standing who would be
able to stimulate the character and intellects
of the students and inspire them to enquiry,
research and propaganda. '

“In the Honours and Post-Graduate courses,
students should be more guided than taught
and they should be made, as far as possible,
to discover knowledge for themselves rather

than have it crammed into them by notes .

and text-books.

¢ It is desirable that Professors should be
appointed for a period of ten years but subject

to eligibility for re-election. But if the.

limitation of the term to such a period cannot
secure the proper type of Professors, ¢ wounld
be better to make the conditions of service more

attractive as by higher salaries, etc., than to -

abrogate the principle of limited tenure.
“ Where specialists have to be employed,
the best men should be secured irrespective

(Sepr. 1998. -
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of nationality, though other things being
about equal, preference should be given to
Indians, and in the case of such specialists
the University should pay whatever sum is
necessary to get their services.” '

The actual scheme adopted ia principle
by the Aundhra academic authorities is as
follows :— ‘

(1) University appointments should not
be made on the basis of the college record of
the applicants but on the basis of their
original work and research.

{2) -Nor should they be on life tenure but
on a limited tenure of five to seven years
according to the nature of the sabject, but
with eligibility for reappointment, (This was
one of Gokhale’s main points.)

This means, of course, that only specialists

- should be appointed, the educational con-

sequence of which is that the courses should

" become more diversified and greater choice
given to students to specialise. Optional -

courses should be enormously increased, the
result being small classes, less lecturing, the
students being left to work for themselves
under general guidance, mental and moral
development of the students to a greater
extent than is possible under the system of
detailed lecturing and mass production of
graduates, and hopeful preparation for genuine
intellectual life, ‘

(3) As at Lucknow, the S}rndicate may,
for special reasons, appoint a Professor-on
special terms. T

There will be -no Assistant Professors
and the word Assistant connoting some kind
of personal subordination to a superior has
been abolished from the Andhra classification.

. Professors, Readers, etc,, will have their own

spheres of work, arranged by the Faculties
and all will have enough leisure to pursue their -
researches and satisfy their moral craviog for
name and fame, Even though there may be
differences in material conditions, there ought
not to be any in the fellowship that should
prevail. The Vice-Chancellor himself should
function as a brotherly elder without assump-
tion of superior authority or superior wisdom.
Nothing is so destructive of the iutegrity of
University life as the mandarinism of medioc-
rities, breeding jealousies, prcducing an
atmosphere of self-centered calculations, and
breaking-up comradeship. With a genuine
University staff, segregated from the Civil
List and intent on high-souled pursuits, this
will not happen, but a fraternal spirit will
prevail,

In Western Universities, Professors not
uncommonly lecture sometimes only one hour
a week but never more than three to four’
hours a week and they lecture on the subjects
of their own research and not necessarily on
examination topics, These latter are attended
to by the Lecturers and Readers but even
they are not so heavily worked as High
School teachers, because, since all are
appointed on account of their original work,
they must be given time and scope for carry-
ing on their researches as otherwise it would

‘result in a criminal waste of talent. There

should be far less lecturing in our colleges
and great many more lecturers to do that less
lecturing !

The way to Lecturerships, Readerships
and Professorships must’ b: prepared by a
large scheme of Fellowships. The most
brilliant men, men with clear promise of
originality, should be made Fellows on am
adequate allowance, say Rs, 150 a month, the
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allowance adopted in the Andhra Uaiversity,
so that they may be saved from the worry of
creature necessities, The Fellowships should
be tenable for a period of, say, thres years,
and such of the Fcllows as fulfil expectations
should be drafted on to the teaching posts.

In the recruitment of the staff, merit should
 be the only consideration. Students should
not be defrauded of their right to receive the
best and most inspiring training under the
plea of localism or communalism. A Univer.
sity organisation of this type would obviate
the evil of what Sir P. C. Ray has called
mass production of graduates and consequent
unemployment of the educated. Oance High
School methods are discontinued at the
College stage, students incapable of working
according to University standards will drop
out. Employment of specialists, diversified
courses, increased options, smaller classes, self-
help and self-reliance on the part of students,
the joy of research work, the disinterested
pursuit of knowledge, and daily contact with
noble souls—all these go together, and they
will help to obviate both mass production of
graduates and sterile, inisigniﬁcant careers,
It is mis-education, not over-education, that
has been the bane of the country,

I thiak the ideal University will in its form
and constitution be as democratic and anton-
omous as the Andhra University and in the
field of substantial work covered, an amalgam
of the Calcutta Post-Graduate College and
the Lucknow and Mysore Universities. Has
not Sir Ashutosh’s College been a glorious
success ? Are not the Palit, Ghosh, Hardinge, -
King George V and other Professorships a
world-asset to-day, and if the Calcutta College
could succeed in producing such an amazing
amount of research in every branch of learn.

[SepT. 1928,

ing, why should any one doubt the success of
an institution of the kind imagined here—it
may be a dream to-day but I trust it will be
a reality soon—thus organized and having a
wider range of activities ?

Even a crore of rupees is not the limit of
useful expenditure on a University, Our
Governments are not spending on their Uni-

-versities a tenth of what they should—not
even Mysore, '

Lord Goschen on the Ideal of the Andhra
University.

His Excellency the Chancellor of the Andhra
University in laying down his policy thus
expressed himself in his inspiring address to
the last Andhra Convocation, an address
which has been hailed as the Magna Charta of
the University :—

“ The ideal that we have set before us is
the development, not of a University in the
sense of a brick and mortar structure, but a
Uaiversity community—a large and mutually
stimulating and inspifing community of
Professors with an assured standing for
creative output, and Researchers and Scholars,
It is only by evolving such a community that
we should be contributing our solution or
rather the academic factor in the solution of
the problem of building-up a healthy, strong,
well-balanced judgment and character in the
youth of our country,”

Ah, if only institutional reality could soon
be given to these noble aspirations,

Character and College,

If the youth of our country are lacking in

judgment, will and character, it is.to some
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extent because of the defective nature of the
education they receive at the University. We
prolong their boyhood. from High School to
College and then we wonder that they don’t
grow up into manhood but remain boys with
all the attractions and weaknesses of boyhood,
At one moment they would be going about as

" though they were possessed of all knowledge

and could bring about the instantaneous
salvation of India if only their way was not
barred by their elders, whose wisdom and
experience they treat as naught. To such
[ can only repeat the scornful admonition
of the old moralist, who was apparently think-
ing of graduates in their academic caps:
“ Remember thou art a chicken just hatched
with the shell still on thy head.” Anon these
same graduates at the first icy touch of life’s
sharp realities will be seen going about or
rather drifting about with helpless look and
hopeless outlook beseeching people to advise
them as to what they should do. They know
how to prepare themselves for examinations
but the series of examinations baving ended,
they do not know what to do with themselves,
If there were examinations and parental
financial assistance till they reached 35 years
of age, when they could retire on a pension,
that would be near to their notion of an earthly
paradise, If the intellectual and social discip-
line—I hope they have had both-—connoted
by a four-years University career has not
helped them to find their bearings in life, has
not given them judgment, taste and will
sufficient to enable them to determine their
careers, no Convocation Address could avail
to save such ineffectual craft from founder-
ing miserably. This is one reason why 1
have avoided the tone of moral exhortation
customary on these occasions, [ am tired

. of the annual letting off of idealistic ireworks

in the Convocation sky and sentimental
adoration of the departed glories of Nalanda,
Takshasila and Amaravati. The Hindv mind
revels in myth-craft ; and once you are depart-
ed, you can safely reckon on becoming a glory !
It is the duty of those that are not amply con-
fident of building a big future to reverse their
attention and create a glorious past; and this
duty we have always fulfilled to our entire and
exclusive satisfaction.

_ Our True Task.

The true task before us is to bring these
ideals down to earth and give them body,
shape and functioning power in organisation,
institution and administration, True, their
working can never be automatic—either fool-
proof or knave-proof—and must depend on ~
character and personality. However much we
may give institutional regulation to our moral
aspirations, there is always an elusive soul
beyond the reach of analytical grasp and
adshinistrative envisagement which can be
felt only by intuition ; a mystic surd, racial
and individual, which cannot be resolved into
rational factors but which is the sovrce of all
power and vital virtue, the grace and salva-
tion of life. Where that soul is lacking,
institutions like bodies will decay. The
recent history of India shows that the soul of
our people is not dead but alive and capable

“of expressing itself in spite of the debris and

disabilities heaped upon it by ages of disas«
trous history. \Whoever would have thought
that Sir Ashutosh’s College entirely staffed
by Indians would in a decade produce such
an astonishing amount of original work,
astonishing alike in volume and quality and
prove an acquisition of world-culture ?
“United like word and meaning,” like beauti-
ful word and soulful meaning, that pregnant
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phrase of Kalidas aptly describes the happy to the task of establishinfe‘; t.he requisite
conjunction needed for realising the fulness secular conditions and organisations. Then
of life, The power of thought is there in our would our spiritual revival be assured and
countrymen ; the soul, imperishable, sublime; abundant.

only the instrumentality of institutions is
lacking. Itis for the rulers and leaders of Mr, Vice-Chancellor: Let me conclude by

India not to be content with sentimentalising conveying to you and Mysore U-nivefsity the.

over ideals and providing merely verbal greetings of the Andhra University and
incentives to lofty conduct but to bestir wishing the graduates assembled here useful

themselves with vigorous and honest purpose and happy careers. :
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A, A, KRISHNASWAMI AYYANGAR, M.A,, LT, -
Chief Lecturer in Mathematics, Intermediatq College, Mysore.
WITH A FOREWORD

BY
R. VAIDYANATHASWAMY, M.A., DSc., F.R.8. E,
Reader in Mathematics, Madras University.
Just Ready
PART I. D.Cr. 16mo. 232 pages. Price Re. 1-4-0.
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. STUDIES IN SANGAM HISTORY

By Prof. V. RANGACHARYA, M.A,,
Presidenoy College, Madras.

THE FIRST TAMIL S'ANGAM.

HE leng period of six centuries which elapsed
from the advent of the Mauryas to the

~advent of the Guptas was probably the age when

the Sangams of Tamil literature flourished in the
south and produced those numerous and wonder-
ful works which form- subjects of close and
popular study in the present day. It was the

. period when the three sister-powers of the South—

the Chola, Chéra and Pandya—were opulent
centres of culture and civilization. These three
powers and their feudatories were exercising their
powers or hostilities throughout the period, with
no definite result in the form of a particular
dynastic ascendancy or the establishment of a
homogeneous unity. The boundaries of the

‘ different States often shifted ; the frontier chiefs

often changed sides with momentary changes in

' the fortunes of the hostile powers ; but subordina-

tion or supremacy was hardly a constant feature
of any dynastic or local history.

I

The only sources of information we have got
about this period are the classical works of the
Tamil literature on the one hand and the accounts
of Western geographers on the other. The
Tamil literary traditions, recorded by later
writers, * speak of the existence and activities of.
three Sihgams or Academies. The founder of the
first Sangam is said to have been Agastya him-
self, the traditional author of the Tamil tongue.

, * These traditions are found, not in the so-called
Sangam works themselves, but commentaries on
them acknowledged by all to be centuries later,
6.g., the commentary on Irayenas ahapporul,
Nachchirarkkiniyar's reproduction of it in his
commentary on Tolkappiya's poruladihiram and
Adiyarkkunaliat's commentary on the Silappads-
haram. ’

XXXIV—68 -
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He is said not only to have given Tamil a grams
mar—the Agattiyam—but founded an academy,

- the first of those renowned S'aflgams, in which Siva

and Subrabmanya themselves were, it is said,
members. This Sangam is said to have been
patronised by 89 Pandyan kings from Kiysina-
valudi (lit. the highly apgry king) to Kaduhgdn
(lit. the severe king). It is said to have
lasted tor 4440 vyears, to have had 546 poets
and approved the works of 4449 authors, The
chief poems attributed to it are the Paripadal,
the Mudunarni, the Mudukuruhu, etc., which
have been lost. The Pariyadel has been so
called from the metre of the verses composing
it. It is supposed that the Pardjidal of *the
first Sahgam’ is dead and that the existing
poem of that mame is “different and was com-
posed in ‘the third Sangam® period. This poem

contains 70 stanzas, 8 of which are devoted to the -

praise of Visbnu (Tirum3l), 31 to Kumara, 1 to
the sea, 28 to the Vaigai and 4 to Madura.
The different stanzas are said to have been com-
posed by different poets. The poem is thus an
anthology regarding the editor of which as - well

as his royal patron nothing is known. Of the

70 stanzas, only 20 are now available. The
Mudunirei and the Mudukurutu are avparently
musical treatises so called after the musical
instruments which resembled the narsi, and the
kuruhu in their formation. Everybody knows that
the Vina is adorned with the figure of a yals,
the mythical lion; at the rend of its shaft,
The Tamil musical instruments were apparently
ornamented in a similar manner. The names
yal, mudunirai and mudukurubu give a clue
to this feature. The musical treatises assigned to
the ‘ first Sangam* are lost. But it is a remark-

.able point to be noticed that some of the eatliest

works mentioned by the legendaries relate, of all
things, to music. We shall predently see that
the legends are mot quite trustworthy; but we

need not be sceptical about the fact that even

in the earliest period of Tamil history of which we

s
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have any knowledge, the higher culture was
advanced enough to include music. Whether
this music was purely indigenous or whether it
was “Aryan’ is a question which will be dis-
cussed later on and which nead not engage us at
present.

The termination of this Sahgam is said to have
been brought about by the destruction of its seat
Dakshini-Madhura by an irruption of the sea
and the consequent disappearance of the 49
Nadus which are said to have been once south of
Cape Comorin.* A few poets of this Academy
figure in the anthology called Puraninire which
was compiled later on at the end of *‘the third
Academy.” These were Valmikanar, Mark-
kandiéyanar, Goutamarir and Murufijiytic Mudira-
galiya. Valmika is said to have sung Puzam 258
about the glory of pepance; Miarkkandéya has
sung Puram 395, besides a-kafchi; and Gotama
has addressed in Puram 396 a panegyrical verse
to Yudhishthira, the first of the Pindivas. Murun-
jiyir Mudinfigaraya addressed Puram 2to a Chéra
mgnarch,'Udiyan-ChEralﬁdan, wherein he praises
his g?aciousness to his enemies, his valour in over-
.coming the obstinate, his generosity to the con-
quered, his mastery over a land which had as
many places as the waves of the sea swhich
touches its shores, and his feeding the Fandiva
and Kaurava forces in the Makabhareta war;
and it ends with the poet’s prayer that the king

¥ The tradition of the convulsion of the sea
is referred to in the Silappudshiram, the com-
mentaries of llam|urapar, 1 e:asiriyar, Adnak
kunallar and Nach :hicickkiniyar and apparently
in Kalittohat 104. The reterence is thus by all
later writers, except in the case of Silappadi-
haram and Kalittohat. The Silappadikiram,
however, in my opinion, is a late, if not a post-
Sangam work, though it is usually regarded as
one of the Sangam woiks and so must be regard-
ed, so far as the present point is concerned, as a
late authority. With regard to the Haltfohai, the
" reference is rather doubtful and cannot be held
to be conclusive.

[SepT, 1928,

should live as long and firm as the Himalayan

and Podiya mountains, so rich in sacrifice-loving

Brahmans, surrounded by ministers whose mind
would be more constant than the sweetness of
milk, the light of the sun and the truth of the

Vedas. ..
I .

It will be seen from an examination of the
above tradition that ‘the first Sahgam’ was
aware of the Makabhirata; that its chief members
{Vilmika, Markkandéya, etc.) were Brahmanical ;
that the Pandyan and Chara kingdoms and pre-
sumably the CLola, were already active; and
that there was a real pride in the prevalence of
Brahmanical creed and culture in the Tamil land.

The whole presupposes the existence and activity -

of the Brahmanical civilization in the south,

Now, when did this advent of the Brahmanical
culture take place? One thing is certain, that it
cannot be as old as the traditions assert. They
give 4440 years to ‘ the first Saigam,” 3700 to the
‘second Sangam’ aud 1850 to the third, thus
assigning nearly 10000 years to the whole. Even
if we accept the latest date assigned to the
Smgam literature—the 8th century—which, we
shall see later on, errs on the side of lateness by
a few centuries, we shall have to place the begin.
nings of the Safigam about 9000 B.C. This is
confessedly absurd. The Pandit School of ald
and the fanatical anti-Brahmanical school of
the present day blindly uphold this date. The
former did .not deny the Brahmanical influence,
but literally accepfed the traditional chronology
as they were igporant of historic chronology in
general, of the chronology of Indian history in
particular, as well as ths general principles
of the evolution of the Aryan and Dravidian
cultares,  The latier deny the Brahmanical in-
fluence which is patent in the very face of the
legends, but accept their chronology, The old
Pandit school were misled by ignorance of
historical science and fact. The present anti-

Seet, 1928.)
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Brahmanical school are misled by ignorance chronological conclusion based on the face value

as well as an insane prejudice which runs amuck
against all truth and science.

A more rational view was inaugurated among
the Pandits by Pandit Raghava Aiyangar of the
Madras University. From the facts that the
author of the Ramiayena is traditionally associated

~ with the 'first Saiigam,’ that there was a Gotama,

who eulogised Yudhishthira and thata Chéra fed
the combatants of the Bharata war, Pandit
Raghava Aiyangar concludes that the ‘first S .-
gam’' was contemporaneous with the eveits of
the Epics, that is, 11th century B.C. He even
surmises that, as according to the Ramiyana,
Vilmiki was a Vadah (hunter), he might have
been a Dravidian or Tamilian, |

But to attribute the 11th century B.C. to the
Sax’:gam isimpossible for the reason that, according
to the best-informed research, the advent of the
Aryans into the Dakkan took place about
B.C. 700 and into the further south in the century
which followed. I am inclined to think that the
infusion of the Aryan element in the Dakkan and
South India must have commenced centuries
earlier than 700 B.C.; but I am also inclined to
believe ‘that it was only about the seventh and
sixth centuries that the Aryan civilization became
firmly planted in the cis-Vindhyan soil and
naturalised itself so completely as to give rise to
Xryo-Dravidian cultural fusion. It must be
also remembered in this connection that the dates
of the Fkernels of the Ramdy.na and the
Mahabharata, though they embody traditions of
an earlier age, are nowadays believed to go back
to B.C. 700 or 600 at the most: Again, the
compilation of the chapters in both the Epics
which refer to the Dravidian lands aad peoples,
has usually been brought down by scholars, on
entirely independent grounds, 4o the first or
second century A.D., some even going (incorrectly
in my view) to the 4th century. To arrive at a

of the legends is thersfore dangerous.

If ‘ the first Sangam® cannot be attributed to
B.C. 1100, the question arises as to what date its
commencement can be assigned to. The ﬁryans
planted themselves firm!y in the extreme south of
the peninsula by perhaps 600 B.C., and then
developed an Kryo-Dravidian culture of a unique
type in the centuries which followed. Their
greatest service was the cultivation of Tamil as a
literaty tongue by sanskritising it as much as
possible or as much as it was necessary. They
gave Tamil its alphabet®, its literary vocabulary,
even a considerable part of its grammar.t It
is only after the development of centuries that
we can expect an expert body of literary censors
as formed the ‘first Academy ® to come together
and exercise scrutiny into literary compositions.
Attributing a reasonable period of three or four
centuries for this development, we can believe
that the * first Safigam’ must have been organised
about B.C:300. Indeed, the very.currency of
the term Sangam, though its 7dea was earlier,
was in all probability due to Jaina or Buddhistic
influence; and it is not improbable that the
Tamil kings of the age were igﬁuenced by the
Jaina and Buddhistic preachers who camé to the

* The theory that the Tamil alphabet had an

-independent origin cannot, in my opinion, stand
scrutiny. The resemblances between the
Vatteluttu, the earlier Tamil script, and Brabhmi
is too close to allow the theory of an independent
origin. )
, While it is recognized that the post-
Sangam Tamil has more Sanskrit words than
Sangam Tamil, the Sanskrit influence in the
latter has generally been unduly ignored.

t See R. Swaminatha Aiyar's Tamil

"pamphlet on Lhe Origin of Tamil. In this very

valuable treatise the writer points out how, both
from the standpoints of vocabulary and the
rudiments of grammar, Tamil was almost entirely
dependent on Sanskrit, and that the common
theory of Tamil originality is considerably ™
mythical, :

23
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south in the reigns of the early Mauryan emperors
between 300 and 250 B.C., and carried the
principle of corporate censorship from the usual
field of religion to that of literature. It is
remarkable to note, however, that the earliest
Tamil writersare Brabmanical in their convictions
and not Jaina or Buddhistic. At any rate, that
is what we infer from the traditions, But this
can be explained in two ways—either the
Buddhistic references are lost, or the Brahmanical
counsellors of the Tamil kings adopted the
methods of their rivals while eschewing their
faiths. It should not be forgotten however that
the idea of the Sangam might have been both
Brabmanical and Buddhistic.

_ 11
Tolkuppiya. :

It is very probable that the chief figure in
instituting this bedy was a scholar who is
geverally known as Tolkappiyar, literally the
earliest writer, but whose real name is not known.
Later traditions say that ke was a native of
Tolkappiyakkudi, said to be somewhere in the
Tanjore district, and that he was the son of
Jamadagni and kpown as_ Trz:adhﬁ:n&gni’, and so
ofi. But these stories are obviously incredible
and without demonstrable basis. We cannot
say how far the story that he was the son of
Jamadagni and that he was known by the peculiar
name of Trnadbumagniis true. It seems to be
a distinctly pauranic creation of later times.
Equally unreliable seems to be the story of his
close connection with Agastya, the reputed father
of Tamil. The common story is that Agastya,
the father of the Tamil language and the com-
poset of the earliest Tamil grammar Agattiyam,
bad 12 disciples* (including. Tolkippiya), that

* -These are said to be Tolkippiya;
Adangottasiriyar (Z.e., the achirya or teacher of
Adangodu); Duralingar; Sembut -88y ; Vaiyapikar;
‘Vayppiyar; Panamkarapir ; KalHrambar; Avinaya-
piir ; Kakkai-padiniyar ; Nezzattar; and Vamanir,

[SepT. 1928.

each of these composed a grammar besides con-
tributing to a common work of 19 chapters, and

_that, on-account of a minor domestic quarrel t

between Agastya and Tolkippiya, the latter cursed
the former’s grammar to go into oblivion. After
thus condemning his master's grand work to be
put into disuse, we are told, Tolkiappiya composed
his Tolkappiyam with its three parts and 1276
Stitras, and introduced it before the first Sangam.
Agastya is said to have induced one of his other
disciples to raise some objections to the new
treatise, but as the critic was not very sincere,
Tolkippiya came out triumphant and thus
became the authority in place of his master—an
authdrity not saperseded even to-day !

There are obvious absurdities in this story of
the alleged contemporaneity, relationship as
master and pupil, and then rivalry. If Agastya
was ' the father of Tamil * as he is pronounced to
have been in the legends and if he composed a
grammar—the earliest of the type—what reason
was there for another and a rival ons by his
chief disciple ? There would have been no scope
for different systems in such an early stage of the

linguistic development, Further, if Agastya .
represented the earliest ,Kryan éolonist, he could:

not have been the contemporary of - a writer like

Tolkﬁppiya. whose work meant the existence of -
. an extensive literature already. The very theory

that two contemporary persons, master and
disciple, were the authors of distinct academies is

All their works are lost, except in regard to stray
quotations in Tolkappiyam, Yapparungalam. etc.
These works are on grammar, poetics - and
rhetoric. Avinayanir (cf. JITT7Y) means Nataraia.

This name as well as Vimanir is distinctly -
_paurdnic.

T Agastya once asked Tolkappiya to escort
his wife keeping hlmself ata distance from her,
The Jatter had 'to disobey the order while

ctfossmg the Vaigai- Agastya un;ustly cursed *
him. Tolkappiva retaliated by cursmg his

grammar to be forgotten,

Sepr. 1928.]

incredible. The tradition that the two men
~epresented different schools of grammar and that
they quarrelled with each other as ta which of
their works was to be in vogue, seems to warrant
the theory that they were separated by a long
mterval Grapting that Agastya was a historic
person, he could not have -been earlier than
700 B.C. To connect him with the author of a
grammar like Tolkappiyam is absurd. The more
critically we inquire into the legendary relation
between the two figures the more sceptical do
we tend to grow in regard to thexr alleged
cannectlon

The fact seems to be that, knowing nothing -of
Tolkippiya exceptthat he was the earllest star
in the Tamil literary firmament, the later
legendaries connected him with Agastya about
whom traditions had already gathered as' the
aarliest cultivator of Tamil as a literary tongue.
Ihe earliest Hterary figure and the earliest
jrimmarian whose work they knew seemed to
‘hem to be contemporaries. It was in this way
‘bat men who lived centuries apart were brought
.ogether by {radition. And when once they
were brought together, speculatiye stories of
nterpretation came to be coined. The story of
Colkappiya’s escorting Agastya’s wife, for
:xample, is a puerile and childish myth which
rives credit neither to Agastya, nor to Tolkappiya,
1or to the coiner of it !

Two facts must be obvious from these
raditions, First, the connection of Tolkippiya
with Agastya is chronologxcally impossible.
Secondly, there were no two banoams established
)y them at all, the story of their quarrel itself
eing untenable. All that we can. raﬁonally
nfer from the legends is that Tolkippiya,
whoever he might have been, introduced a new
jpoch in the history of Tamil literatare - by
srepating a much more elabom@e grammar than
that of . Agastya and. that -he organized:- an
Academy for censoring the works of poets and

L
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scholars. Most of the names of the poets given
in the legends, their alleged number and other
details are not trustworthy. Even the names
Kaysinavaludi and Keadungon seem to. be
anachronisms made by legendaries who lived
after Ugra Pandya of the earliest inscriptions.
Similarly the legend regarding the seven Nadus

.south of Kumari and their disappearance in the

sea has got several incredible features, all that
we can be sure of being that ' the first Sanigam ’
belonged to an age when convulsions of the sea
were not uncommon, One of such convulsions, it
is known, took place in the third century B.C. We
have no positive evidence to say whether the
original capital was south of Kumari.*

A consideration of these facts seems to warrant
the inference that Tolkappiya lived some time in
the 3rd centary B.Ci and founded an academy
which has been generally called the second but
which, we may believe, was only a continuation
of a previous hferary body. It is true that all
scholars are not agreed in regard to this. The
late Mr. M. Srinivasa Alya.ngar t argued that, as
Tolkippiya calls himself aindram-nirainda in
the colophon to his work and as he does not
mention  Panini, and as Panini hxmself refers to
Indra as ome of his predecessors, Tolksppiyar
must have been earlier than Pinini and later than
Indra and that he can therefore be attributed to
about B.C 350. He further says that Tolkappiya
uses the expressions lya, nye, mya, vya, moa,
which fell out of use by the time of Tiruvalluvar;
that we must allow three centuries for the
disappearance of this feature; and that, as
Tiruvalluvar can be attributed to the first century,
*it would not be too much to suppose that
Tolkappiyar ﬂouriéhed before 350 B.C." Bat

* The question is discussed_in my articl: on

tbe Geographical Data of the Sangam Age i1. the
* Journal of the Madras Geographical Associa:ion’
for September 1928, .

t _Tamz ! Studies, pp. 116—118.
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the defects in these arguments are :—(1) There is’

no meaning in the reference to an Adindra
grammar in contrast to Panini’s*; (2) the date of
Patnini is not easily settled, there being scholars
who place him as early as the Tth century and

others who bring him down to 300 B.C.; (3) the -

interval assigned for the disappearance of the

philological feature mentioned above is arbitrary ;.

and (4) it is by no means agreed that Tiruvalluvar
can be placed in the first century.. For all these
reasons the best possible conclusion seems to be
that Tolkippiya lived at the time when the idea
of forming S‘aixgams for literary purposes as for
religious propaganda was in general vogue and
that this can be assigned to the period which
immediately followed the advent of the Jains and
Buddhists to the south. It is not meant that
there were no assemblies of the Brahmanical
order before this age. Indeed the Brahmanical
parishads were earlier; but the very use of the
expression bangam seems to warrant a
Buddhistic-Jaina origin. It follows from this that
the panegyrical verse addressed by Mudinzgaraya
to Udiyan-Cheraladan was the adulation of a late
poet who attributed to his patron what had
evidently become a proud family tradition. The
surmise that Vilmili, the author of the Ramayana,
was a member of the first Academy must be
pronounced to be impossible. The legends that

* The Kathiisaritsigara does indeed refer to
Panini’s defeating Vararuchi as the result of
which the latter gave up the grammar of Indra.
But Prof. Seshagiri Sastriar points out how this
story is a myth, fashioned on a V&dic passage
referring to: Indra’s studying grammar under
Brbaspati. Further, according to the later
grammar Pray#gavivekam, it was the Agatti-
yam that was based on Panini. while the Tolkap-
pfyam was based ou the Aindea, In this case
there is a chronologlcal inconsistency demonstrat-
ing that the idea in regard to the systems of
Indra and Panini- was confused even among
Tamil writers of authority. See Prof. Seshagiri
Sastr:ar’s Report on Sanskrit and Tamil MSS. for
1896-97, No. I, pp. 49-30.

there wefe 89 kings before the submergence of
Dakshinz-Madhura and that the so-called first
Academy lasted for thousands of years, must be
dismissed as pure myths. All that can be said
is that Agastya lived long before 300 B.C.: that
he was made the founder of a first Academy by
pure legendariesi that he was brought into
connection with Tolkappiya, the real founder of
an Academy, for purposes of a supposed
continuity; that Tolkappiya, the alleged connecting
link between the first two éaflgams and the real
establisher of the only Academy which existed—
we shall see presently that even the so-called

third Academy had no separate existence-—must .

be placed about B.C.250. The Sitra style of
compésition, moreover, which the Tamil gram-
marian imitated, was in vogue in Aryivarta in
the pre-Buddhistic and Buddhistic epochs. This,
together with the very naming of the Pabdyan
capital after Krshi_la’s birth-place- and the con-
nection of ‘the Pandyas' with Herakles (Krstna)
to which Megasthenes refers,~—all this seems
to indicate the 3rd century B.C. for the organiza-
tion of the Safxgam.

v

A word may be said about this great father of
Tamil literatufe and his monumental work. As
has been already said, there is no tangible
evidence to demonstrate that he was a native of
a Tolkdppiyakkudi—the village in fact seems to
have been created after the poet—or that he was
the son of Jamadagni. The only inference we
can draw from traditions is that Tolk&ppiya was
a Brahman, and a profound scholar both in
Sanskrit and Tamil, capable of giving the latter a
systematic grammar in the model of that of the
former—a task which he found quite congenial
owing to the very exaltation of the Tamil. tongue.
into a rich literary vehicle by the'influence of Sans-

krit in the three or four centuries preceding him.

Papamtaranar, the author of the prefatory stanza
to the Tolkappiyam, thus summarises all that was

(Skrr. 1928.
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known sbout Tolkippiya. ' He investigated
the lakshana of the letters, words and etymology
of Tamil, current from Vénzadam in the north to
Kumari in the south. In order to understand the
real truth about Sen-Tamil he studied the literature
(n#t!)) which was previous to him and which had
begun with the language itself. He then com-
iled the rules of grammar as hz was able to
Aer from it, for the sake of future students. The
*andyan Ma kirti, the valiant conqueror of others’
inds,* introduced that spotless work into his sabha
903), to the full knowledge of theAchirya (@siriya)
f Adangody, the great expertin the four Vélas
ndsmapai) which have for their sole object the
eaching of dkafrma (aram), and then revealed it
o the world, giving it its natural divisionsof Zyal
prose), ias (powtry) and natuka (drama). Such
vas Tol'ka_ppiya. the expert in Aéndra (vyikarna),
vho established a permansnt namein the sea-girt
vorld.” Itis clear from this that there isabsolutely
lo reference to Agastya or his grammar, or to any
ivalry between them. If Tolkappiya was Agas-
ya’s disciple, he would certainly have been jmen-
ioned as such. According to the traditions, Panam-
»aranar was the contemppraryl and co-disciple of
Tolkappiya. We cacnot say how far this is true.
The expression Tolkipp.ya reminds one of the
axpression Xdi-k&vya prevalent in Sanskrit about
the Ramiyanae; and if it came to be applied to the
author of the Tamil grammar by analogy, then
we have reasons to believe that Panimbaranar
might have besn a later editor by whose time the
expression Adi-kavya was in current usage in
the Tamil country. But there is really no
objection to thdipg that the expression might
have been current in the south before 250 B.C.
as the kernel of the Ramidyana has been assigned
by the latest research to 700 or 600 B.C. (though

* According to some the real name of the king
was not Ma-kirti but Nilantaru-tiru-vix pindya,
See * Sen-Tamil, Vol. 14, pp. 448—50. But see
zbzd Vol. 15, pp. 1-3.
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Dr. Keith wogld bring it down to about 400
B,C)

The Tolkippiyam consists of three chapters
(adikira) on letters, words and etymology in
1276 Sutras,* Every chapter has been sub-
divided into nine iyals. The first two are purely
linguistic and philological in interest. The
third (Poruladihiram) is also of interest in throw-
ing light on the customs and habits, the ideals
and institutions of the Tamil people of the period.
The Poruladskiram t speaks of the characteristics
of Ahuattinei, Pupattinat, Kalaviyal, Karpiyal,
Poruliyal, Meyppattiyal, Ucamaviyal, Seyyul-
tyal and Marapiyal. Of these Uvama (cf. Sans.
EQH[)'and,sayyul refer to the alankiras and
poetics. The rest deal with the subject-matter,
It is in connection with this subject-matter
that we have the references to contemporary
life, The subject-matter (porul) is of two kinds
akam (subjective) and puram {objective). The
aham deals with the emotion of love,—the
characteristics of lovers, of messages between them,

-of their union, their separation, their conjugal

and domestic life, and so on. The talented writer

* Sea Sen- Tamsl, Vol. 16, p. 202 ff. and 7b¢d,
Vol. 18, p. 381 fT, for critical ana]ysxs and some
interesting views.

t The Poruladihiram has been edited by Rao
Bahadur S, Bavanandam Pillai in four parts in
1916-17, The first two parts on Adhkattrsas,
Pugattinugd, Kolaviyal, Karpiyal and Poruliyal
have beeu published with Nachchirarkkiniyar’s
commentary. The other two parts on the other
five Iyals have been published with Pziasiriyar's
commentary. The same scholar has published
the Solladihiram with Senavarayar’s commentary
supplemented by other commentaries. The Elut-
tad{hdram with llampiranar’s commentary -has
also been printed. Some quotations bave not been
found in printed editions in some cases. A system-
atic search and comparissn of all MSS can be
done only by the collaboration of many scholars,
A comparative study of the commentators also is
yet to be done, Mr, M. Riaghava Aiyangar's
Poruladikara-Grayehchs is a most valuable publi-
cation on the subject, A
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classifies, in this connection, land into the five
geographical varieties of kupusyji (hilly), mullad
(pastoral), palas (sandy), merudam (cultivable),
and neydal (maritime or saline), and describes the
characteristics of conjugal life in each, He also
gives two other #inais over and above these five,
He describes the different classes of the population,
their occupations, etc. He refers to the different
systems of marriage, legitimate and illegitimate,
prevalent in the land, The social and marital
institutions are the exact reproductions of those of
Kryﬁvarta. They indicate the complete naturalisa-
tion of the Brahmanical ideals and institutions in
the Tamil land —both among the Brahmans and the
other classes. The Puram deals with objective
things or tinais of 12 kinds, Of these, seven deal
with the world and its transient character, the
greatness of heroes, and so on; and the other five
deal with the methods of warfare prevalent in
those days., The ideals, varieties and stages
of warfare are described in elaborate details, the
value of which as the material for copstructing
the history of civilization is simply immeasur-
able. Incidentally the Tolkappiyam throws light
on religious lifeand system. It is purely Brahman-
ical, semi-Brahmanical or Dravidian. Curiously
enough, it is not Buddhistic or Jaina. From
this fact we have to infer that the author was
Brahmanical® in creed. - The traditions also
are upanimous about it. .

It is not surprising that the Tolldppiyam has
always won the admiration of scholars and that
it has been expounded by several commentators.
The chief of these are Kal'adir, llampiiranar,
S'Egﬁvarayar. Pé.as'iriyar and Nachchinfirkkini-
yar., In regard to the chapter on letlers, the
Tlamydiranam is regarded as the best and in regard

* Dr. Burnell (who attributed Tolkippiva to
the 8th century) regarded him as a Jaina, without
sufficient jJustification. See Sen-Tamil, Vol. 18,
p.367 fI. and Vol. 19, p.-113 ff. and 219 fi. for
the different views on the subject. ’
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to words the Sé_rgc‘waraya m. Of all commentaries
the work of Nachchinirkkiniyar alone is to the
largest extent in current use. .

V.

The other poets of the so-called first Saigam
have been already referred to. To these, howéver.
a few others have to be added, as these are
indirectly referred to. These are Nettimayar,
Nc(}umpalliyattégﬁr and Kad Kilar. The first of
thede is said to have composed Puram 9 in which
he praises a Pandya king named Kudumi, or to use
his full namé, Palyagasa'ai-mudu-kudumi-peru-
valudi, ¢.e., the great king who wore the tuft of

hair characteristic of a performer of many sacri-

fices.. The poet says that this king always
used in principle to warn cows, Brahmans

(whose character is like that of the cow), women,

the- diseased and the issueless, before under-
taking an invasion, giving them time to withdraw
to a safe place. His valour, continues the poet,
was equal to his chivalry. The poet prays that
his patron should live longer than the sands of
the Pabrali. There is supposed to be a reference
in'this verse to an ancestor of the king named
Vadimbalamba-ninza Findya in the expression
Ned:yoa. Nedumpalliyattanar praises the same
king in Puram 64, in which there is reference
to the king’s valour and wealth. Similarly Kiri
Kilar, in Puram 6, says: “ May your fame be
ever on the increase in all the area which is
bounded by the Himalaya in the north and
Kanniyira in the south, by the sea in the east
and the sea inthe west. May it increase in the
nether and upper worlds as well! May your justice
be as straight as the ideal balance weighing exten-
sive wealth! May your royal umbrella, under the
shadow of which scholars are rewarded in the
forts captured from enemies, be lowered only

when going round the temple of Mukkai_;-S'elvar_

(the three-eyed Siva), the subject of the sages’
panegyrics! Great king ! may, your crown bend

only before the arms raised in blessings by

Brahmans versed in the four Vidas! King! let
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thy fields know only the dearth caused by the
fumes of the burning lands of your adversaries!
May thy anger be appeased by the shining face
of your lady adorned with white pearl-garland !
Conqueror ! Kudumi of eternal greatness born of
moderation in viétory! Mayst thou attain per-
petual strength in the world like the cool-rayed
moon and the hot-rayed shining sun!" Purams
12 and 15 describe the same king's exploits in a
beautiful fashion. The extensive forts captured

" from his foes he destroyed and he had their streets

ploughed over by yokes of white-mouthed asses.
In the countries of hostile kings he drove his
chariots, drawn by restless horses, across rice
fields! Into the fresh water tanks of the territories
of his enemies he forced his bread-footed, stout-
necked, angry  elephants. But, the poet asks,
which of the two was larger in number—the
number of his foes who survived their defeats or
the number of the sacrificial halls he-erected ?
Puram 182, again, has been attributed to King
Kadalul-miynda-ilam-peruvaludi (the young great
king who died in the sea). We cannot say
whether this was Ma-kirti referred to in the
Paysra of the Tulkiappiyam.

1t is clear from this that the earliest kings of
whom we have any knowledge from the works of
the Sangam were (1) Vadimbalamba-ninza-Pandya;
(2) Kadalul-maynda-pertvaludi; and (3) Palya-
gasalai-mudukudami-peruvaludi; (4) Kadungoa;
(56) Ma-kirti. Their relative chronology cannot
be ascertained. They can be attributed to the
8rd century B. C., and the century preceding and
following. Their capital might have been in the
south and washed away by the sea, as the result
of which Kapitapuram became the capital; but
we cantot be certain aboat it.

Of all these kings Mudukudumi the sacrificer
alone was remembered most in later times. The
interesting suggestion* has been made that he

* fl’amili Stt;dies.
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was the first Dravidian king who adopted the
Krya.n custom of keeping a tuft of hair on the
head—a custom which had not prevailed among
the non-l-&.ryan castes and which had given rise
to the appellation of Kudumiya#jeppiyar to the
early Brihman settlers. Peruvaludi established bis
renown as the patron of the Brahmanical creed on
such a firm basis that, centuries later, when the
habit of inscribing royal donations and charters
on stones and plates began to be widely adopted
in the Tamil land, he alone of the numerous
kings who had ruled in the Sangam period, was
remembered and immortalised therein, Taking
the latter of the two earliest available inscriptions
of early Pandyan history, for example,—the
Chinnamanir and Valvikkudi plates—we find how,
amidst all the vague generalities of- the latter, it
expressly mentions Palyigasilai Mudukudumi
Peruvaludi. Indeed the very object of the grant
is the restoration of a village which had been
granted by this monarch to a Korkai-kilin Nar-
korran, but which was seized later on by Kalabra
invaders. The descendant of the original donee
receives the village back from the descendant of
the original donor. The very name Vélvikkadi
reminds the student of the purposz for which it
was given and the claim of the king who gave it
to fame. It may be surmised that he belonged to
the age when sacrifices were a common feature of
religion. In North-India this was the case after
the Sunza advent; but in South India, where
Buddhism was apparently not so powerful, it
might have been earliers Inany case Mudukudumi
Peruvaludi may be assigned to the second
century B.C.
VI

We may close this discourse with a brief
reference to what inscriptions and later. paurinic
literature have to say about the éafxgam origin.
The only inscriptions that have reference are the
Velvikkedi and Chinnamaniic ones, But their”
reference to the Sangam is very vague, The
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earliest historical figure they give is Kadungon
about 600 A.D. He was preceded, they say, by
the Kalabra occupation. And before the Kalabra
occupation they refer to Palyigasalai Mudukuedumi
Peruvaludi. Bsfore him they give only vague
exploits‘of the Pandyas,—like the churning of
the océan, the acquisition of Indra’s thrbne, the
mastery of the Tamil language, the recovery of
the sea.,‘ the foundation of Madura, the patronage
of learning, the leading of elephants into the
Bharata country after the death of the great
charioteer, the rescue of Vijaya from the curse of
Vasu; the engraviog of the fish, the tiger and the
bow on Mt. Meru; the construction of tanks ; the
victory over two kings at Talayilanganim; the
translation of the Makabharata; the establishment
of a college of posts at Madura; the priesthood of
Agastya; the inducement of Ravani by one of the
Pandyas to sue for peace; the embassy of one of
the Pindyas as ambassador to the gods; and
Brahma's offer of the dignity of protector of the
three worlds to the Findyan king. It is clear
from this that the official knowledge cf the Sangam
age in the 9th century was indeed very meagre.

VI

The later puranas are equally meagre, The
Halasyamahatmya which deals with the 64
exploits of Siva gives a jumble of legends which
are not capable of yielding quite reliable historical
facts. It refers to an Ugra Pandya, the fourth in
the list of 78 Pindyan kings from Kulastkhara
{the founder of Madura) to Madhure svaré, as the
founder of a Singam. It says that the seventh king
Vikrama Pandya defeated the machinations of the
Jains, wh) sent an elephant to destroy Madura,
with the help of Siva and Nuirasimha and,
metamorphosing the elephant into a hill,
constructed a temple for Narasimha over it. It
says that in the reign of the tenth king
Anantagum Pindya, Rima visited Madura while
searching for Sita! It says that the nineteenth
king Varaguni proceeded to Tiruvidiimarudiir
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{(near Kumbakonam) to get rid of the disease of
Brahmahatts. It credits Vamsa-s5khara Pindya,
the forty-sixth king, with the honour of having
founded the third Academy. In the reign of Cham-
paka Maran, Siva saw Nakkira subdued and humi-
liated, had him taught grammar by Agastya and
his commentary on Irayanir-Ahapporul approved
by Rudrasarma, the dumb Brahman child, and the
S'qﬁgam. The sixty-first king was Arimardhana
Pandya, the contemporary of Mainikkavisaga.
The seventy-second king was Kubja or Sundara
Pandya, the contemporary of Giinasambanda
credited with the impalement of 8000 Jains.

It is clear from this that the later paurimic

literature differs from the Sanzam traditions in

various respects. It does not give the same
kings. It does not refer to the conmvulsions of
the sea and the destruction of the seats of the
so-called first two Academies. It makes no
distinction between earlier and later events of
history and makes Nakkira and his coniemporaries
later than the construction of the Narasimha temple
on the Yanamalai or the Siva temple at Tiravidai-
marudic. It places Rama's visit in search of Sita
atter the first of these events! It has thus no idea
of the evolution of history, A work of the 10th
or 11th century, it is absolutely useless for historic
purposes. Its value lies in its being a record of
the absurd traditions which prevailed among
credulous minds in a very late age of South
Indian History. '

Conclusion.

We may thus conclude that the Tamil éaigam
was first orgamized about 300—250 B.C., by
Tolkippiya; that his connection with Agastya
is purely legendary; that the earliest Sangam

works disclose the complete naturalisation of the ‘

Brahmanical civilization in all its secular and
spiritual aspects ; and that, though some vague
kings are referred to -in the decades which
followed, we have.no materials for constructing a

connected account. We now pass on to the -

so-called second Sangam.
(T'o be continusd.) -
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LANGUAGE TEACHING AND
LEARNING BY THE DIRECT
METHOD

Specially considered in relation to Teaching
English in Indian Schools
By
KrisHNA R. GURUSWAMY REDDIAR,
 Distyiot Educational Oﬁce}'.

THE Direct Method appears io principle as
L the natural wethod. Naturalism as a
principle of methods has been in vogue for
several centuries nuw, since at least the time
of the teachings of Roussean in Harope.
Though then it might not have been so clearly
perceived, the. psychological theory of it
consists in suggestion and imitation as educa-
tive processes.

Natare adopts as process suggestion and
imitation for method in education, e.g., a child
learns its movements from imitation through

~ suggestion—-immediately of its parents and

gomewhat remotely from surroundiogs. In
course of time during its growth its psycho-
physical system absorbs movements largely
obtained through imitation from surronnd-

ings. This iz a geunerally adopted pro-

cedure commonly observable in Nature—so
wach so that it is well-known common fact
that children throagh up-bringing are like
those who are responsible for their up-bring-

*ing., This is the natural process by which

a child educates itself during its natural
growth. Language learning is one of the
many edacative processes by which the child
gradually grows, This observed natural pro-

‘cess has been adopted as a method for the

teaching and learning of languages more or
less in imitation of Natare.

Every language has form and matter ; the
watter i8 the sabstance of it, in words,
symbols, a8 expressive of ideas in that

language. The material substance does not
realise itself without form. The form is that

.which gives the matter a definite shape and

recognisable and usable mode of its existence.
This is the grammar of it. Form and matter
being essential aspects which together malke
a thing exist as itself, every language has its
own matter, group of words, working with its
own characteristic structure—grammar. Be-
tween language and langaage similarities there
are bot dissimilarities aleo, as between things -
there are similarities and dissimilarities. The
special characteristics make the individual
languages with their essential unity of form
and matter what they sare in themselves.
Thus in relation to ideas characteristic of
particular languages, there are the vocabu-
lary and grammar,

In learniong a langaage the vocabalary and
the grammar are to be learnt, To do this the

‘Direct Method as natural is adopted in con-

trast to the Translation method. The child
that learns its langnage from its parents does
not learn the vocabulary or matter of the
language and the grammar—grammar rales—
separately, but learns by gradual steps the
language in its unity, simply, naturally, by
imitating its parents, its relations, and friends
daring their natural usage of the language,
—~—matter and form—and thus, in course of
time, it acqaires for itself, withont separately
learning the rules of grammar, the language
by continued actual practice from natural use.

This is the observed fact, From this it
appears that the psychology of suggestion
might be nged for the effective learning of
langunage, by a process similar to that which
the child adopts for itself providentially. The
method consists' in teaching and Iearning;
while the language is bsing used, withont
dissociating the form or grammar from' the

Fl
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matter or vocabulary, that is, without having
to teach and learn the grammar separately,
that is, by gradually learning to use the
language, as it is used by those who use it,
through imitation of its actual usages,

The function of the teacher in this is there-
fore to use the lauguaga naturally and the
work of the pupil is not to learn by laborious
processes including rote, the grammar rales,
_ but simply to learn carefully observing the
teachers’ ‘natural’ usage of the language and
itself using the langusge, grammar and sub-
stance together, as iv is being used. After
this, the different sub-forms of grammatical
stracture, characteristic of the langnage,
which form the grammar of it may be learnt
indirectly, largely combined also with
deductive practice. Such aspects of the
language as pronunciation, spelliog, reading,
and writing, which are details in actual work,
receive detailed attention by the natural
process, The ear, the eye, the speech organ,
and the activity of the psycho-physical
apparatus of the child are co-ordinated to
effectively achieve the purpose.

To achieve "anything like satisfactory
results by this method it is obvious that the
teachers themselves who attempt it should be
able to use the language natuarally or in strict
imitation of its natural usage. The value of
the requirement of this condition is obvious,
because if the teachers are bad users of the
language, imitation and suggestion, as pyscho-
logical processes, far from yielding satisfac-
tory results will give the dircctly opposite
unsatisfactory results in achievement, ¢z,
every bad pronunciation of words will in
imitation be 8o acquired by the pupil aud the
pupil continues to pronounce badly, Similarly,
¢g., every bad usage by *he ‘teacher of the
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idiom or grammatical nsage will be so imitated
by the child who will continue -to use the
bad grammar and the bad idiom. Thus where
the teachers themselves are ignorant of, or
are but defectively acquainted with the
language, the pupil’ errors become serious
and aggravated, because the direct channel of
learning the right use becomes the direct
channel of learning incorrect usage. That is,
where the teachers themselves are bad users
of the language, though the method itself
in theory may be right, or because it is effec-
tively o, the pupils can only learn the
language badly or defectively through the
bad, incorrect or defective practices of the
teachers, This is clear,

. la the present circumstances, the fact may
be stated unquestioned, that the teachers, may
be, considerably because of the circumstan-
ces—the langusge being not their own natu.
rally and they themselves havicg quite inade-
gnate facilities and scope to know the natural
usages, not having opportunities of living with
the natural osers of the language or learning,
in most instances, the language directly from
them-=who are largely, nnmerously respon-
sible for the teacbiog of English to the child-
ren in this country—use the language badly or
defectively, The consequence is that the
obildren manifoldly learn and repeat the errors
of their teachers with the result of aggravated
spread of errors in the practice of the
language.'

The method has come into vogue and has
been i practice for a considerable timg now
very largely because of the belief of its theo-
retical utility without relation to the circum-
stances in which it has been- practised.
The necetsary condition of its giving satis-
factory results should exist; if the method is
to give the results that may be expected of it.
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It is quite obvioos that where the teachkers
themselves use.a langusge badly, a method
which has for its rationale and basis the
psychological theory of imitation and sug-
gestion, cannot get the results that may be
otherwise expected of it—not oply this, but the
serions scope of bad learning through bad

_teaching, The essential requirement is that the

necessary condition should first exist, 1f the
conditior favourable for it dces not exist,
worse, if the condition exists which is quite
unfavourable for it, what happens is that quite
the opposite effect of incorrect use of the
language being imitated in practice from the
teachers, results, »

Eoglish teaching acd learning being of
much importance in the schools, it is well that
the question of methods of teaching Jangua-
ges from this view, in relation to existing
conditions, should receive the.attention that
it shounld from practioal view, to sascertain
how best improvements might be effocted and
for the achievement of the elimination of not
ooly waste but actual evil and for realisation

of good,
- (Al Rights Reserved.)

'THE SCHOOL ARITHMETIC

BEING SOLUTIONS OF THE
QUESTION PAPERS SET FOR THE
LOWER SECONDARY
EXAMINATION FOR. THE

YEARS 1880 TO 1904

OHIEFLY INTENDED FOR THE USE OF PUPILS
OF THE ST, dND & 3RD FORMS

BY

H. CHENNAKESAVA AlYA\IGAR
P_r1ce-8 As.

SRINIVASA VARADACHARI & CO.,

TEACHING .CHEMISTRY TO THE
INTERMEDIATE CLASSES
AND BELOW.

By Mr. 5. C. N. RAo SARODE,
N. T. College. Adyar.

ParT II.
THE OUYLINE OF THE METHOD OF STUDY. )
Teory.

The subject must be studied under the
following divisions :—

1. Historical study of the subject.

~ Historical study of particular matters

such as

Discoveries ;

~The growth of this science ;

Discoverers and detailed informa-
tion regarding /ow they came
by it ;

What precautions they exercised
and what mistakes they made,

2, Study of Principles, Laws and Theories :

(z) The modern and ancient theories.

(4) Hypothesis of each scientist,

(¢} Study of particular laws,

(@) Study of universal laws (l.ws which
hold good universally and are
philosophic truths such as con-
servation of mass and energy,
the three laws of proportion, the
law of chemical equilibrium,
etc.)

(e) Principles.

- (/) What a chemical law means, how
, it is different from other /a2 and -
laws, ,
(¢) Study of physical chemistry.
(%) Detailed theories—
1. in general chemistry,
2, rir; organic chemistry,
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3. in inorganic chemistry,
4. in specialised portions.

(#) Chemistry in relation to /ife (unot
organic - chemistry) but Bose’s
chemistry which rarely comes
under the curriculum of the
graduate study.

3. General experiments for proving the
laws and theories.

4. Study of occurrences of substances (both
elements and compounds).

5. (a) Extractionfand manufacture of sub-
stances (both elemeuts and com-
pounds).

{#) Chemical industries,
(¢) Commercial uses.

(@) General techonical preparation of
substances.

(¢) Metallurgy and the various kinds of
processes used for each class of
methods.

Examples.
(1) Laboratory method of preparation of
substances, and the electrolytic ex-
traction of metals,

(2) Laboratory method of preparing what
is commergially produced in abun-
dance, such as baking soda, wash-
ing soda, caustic soda, sulphuric acid,
spirits, alchohol, etc.

6. (2) Study of physical properties of sub-
stances (both elements and com-
pounds).

(8) Study of chemical properties of sub-
stances {both elements And com.
pounds).

(c) Study of physical properties of
metals (including ductility, malle-
ability, etc,) -
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(d) Study of all properties of non-
metals,

(¢) Study of the use of these in com-
merce or at home,

7. Study of laboratory experiments—
(a) Apparatus.
(%) Arrangement;
(¢) Manipulation.
(@) Calculation (if involved).
(¢) Inference or tests.
(/) Precautions.

8. Formulae and calculations.

Quantitative study of composition, equa-
tions, Calculations from physics.

9. Definitions, etc,

Examples. Equivalent weights, valency,
vapour density chiefly from books. Memoris-
ing them or making one’s own definitions. The
precision and accuracy of the expression.
(This must be made by illustration and
discussion).

10. Remembering quantitative properties
like boiling points, melting points, specific
gravity, specific heat, solubility, etc,

1. Analysis—quantitative and qualita-
tive (to whatever grade it has been at-
tained) A scientific way of procedure in this
study must be taught to every student, and
left to himself for the rest of the work.

12, Eonumeration of methods of tests or
preparations, etc,

) Examples,

(1) No. of methods of determining vapour
density, equal weight of elements and com-
pounds, etc.

(2) Methods of determining composition
(volumetric and gravimetric),

(3) Methods of preparation of substances :
common gases and acids, hydroxides and
salts of any kind and basity.

13. Tabulation of study and general
inferences, : ,

Examples. Properties of hologens (a com-
parative ‘chart), properties of hologen acids
or oxyacids, elements of same group or
salts of similar nature {isomorphic). Tabula-

tion of solubility, the nature of such a group, -

and wherever common properties occur or
comparable properties occur, they must be
tabulated and studied. The periodic table is
of immense use in this respect,

Such an analysis of the study and mental
organisation of the matter in the subject is
of great use in remembering as well as in
applying intelligence everywhere, ,

14. Study -of miscellaneous chemical
reactions. Also rare and exceptional ex-
amples of preparation, precautions and re-
actions, properties and so forth,

15. Knowledge of poisonous substances

~and gases and of chemicals to be handled

with particular kinds of precaution.

16. Observations in daily life or else-
where.

Of these sixteen points or ¢redifs, each

~ student ought to obtain at least 5 credits for

being fit for promotion.

Those who get 6 to 7 credits are passed

' under “ Fair.”

Those who get 8 to 9 credits are passed

7 - under * Good,”

. Those who get oto 11 credits are passed
i : under “ Very good.”
Those who get 12 and above are passed
under * Distinction.”

This kind of an organised, systematic and
orthodox method of study may not be good or
suitable among young students of the Lower

SN L LA A mh meema MYt Calanal alannans
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when they study science, but certainly, as
science is a science, the method also must be
made scientific. As defined, “science is
organised common sense,” the study and
the -procedure in study must be organised
also.

PRACTICAL.

When students have to perform experi-
ments where very simple apparatus is used,
there is no use of asking them to sketch the
apparatus, It will be absurd at this stage to
sketch test-tubes, beakers and lamps. It must
be more of science than school-room show.

Where students have doubt regarding re-
actions, they must be allowed to do their own
practical work instead of the teacher deciding
what the students must do. Where a regular
exercise of manipulative skill is to be done,
the teacher may suggest experiments, There
is no use in insisting upon a work which each
student does not like. A choice for selection
must be given. Comfort while working is
necessary and there must be all peace allowed
to the students, and the Superintendent must
see that no student interferes or disturbs
another while the work is going on. The
nervousness prevailing among some students
in handling apparatus must be"got rid of, and
no student should be asked to pay for any

‘accidental damage or damage that may occur

in the process of his acquiring the ability to
handle things carefully and neatly. . Scrupulous
cleanliness of the place and order must be
insisted upon if there must be order and clear-
ness in the mind of the student, If an ex-
periment is not interesting, it is better to
leave it out.

- - There are three main points of procedure
in practical chemistry., They are experiment,

Ahoaseon tinn and infavanra
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Ezperiment.

Apparatus used,

Selection of apparatus.

Reason for the selection or choice.

Adaptation of any apparatus given or
available,

To manage with whatever little is given. .

Invention of one’s own apparatus for
any question to be answered by the
(Nature) experiment,

To make or arrange that self-invented
apparatus,

Knowledge of disadvantages of using
any particular apparatus or arrange-
ment, and with reference to history.

Arrangement of the apparatus for any
particular experiment either by the
method givén in a book or teacher's

~or of one’s own suggestion,
Manipulation.
Sketching the apparatus (3 credits).

Observation,

Observation,

Calculation where- involved, otherwise
inference only,

Accuracy (as in weights and volumes).

Precautions,

Inferente or Deduction,

Deduction of laws from geperal in-
ference in B. 2.

New knowledge acquired or discovery.

Clues for inventions or for general use
of the property studied and observed
or for any commercial production
and so on.

Record of work,
(1) Neatness,
(2) Well-worked or not, the correctness
of the subject-matter,
(3) Figures and sketches,
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A =12 Bs=yg, C=3 D =4 credits,
Of these (12 + 4 + 3 + 4) twenty-one credits,
students must obtain at least 8 credits in
order to pass, and 18 to zo for “ distinction,”
Examination, (Observations of the candidate),.

(a) Time required, Slow or quick. (If

slow, more time must be allowed),

(¢) Excited or cool, generally - nervous or

flurried, '

(¢) Careless or cautious.

(d) Everything in order and neatness or in

clumsiness

(¢) Note-book. Record of work,

(8), (¢), (d) must be 3 grace marks for every
5o marks. The teacher should get an idea of
what the student is, and help him accordingly,
By studying the above five conditions, the
teacher must help each student to become
efficient.  Therefore the examination will
have 24 4 1 credits on the whole. Record will
tell him of (24) points, The remaining one
can be had from the Supervisor,

Of these points, those who get

8 points, get merely a pass,
gtorz " " » fair

13to 15§ » y —— good

16 to 17 " » — very good,
18 fo 20 " ” distinction,

The teacher's observations during the tevms.

NOTE :—The asterisk marked numbers are
points which demand a great deal of memory
of the student.

Theory—
1. The studeat’s historical study of the
subject.

2. Study of principles, laws and theories.

(How many does he know out of
the necessary number of them to be
learnt?) ‘

3. Study of the portion involving physics,

4. Study of the portion involving Mathe-
matics, such as bhigher Algebra, and not
merely Elementary Mathematics and detailed
calculations, o

5.% Study of occurrences of substances..

6,* Commercial manufactures, extraction,
etc.

7% Laboratory methods of preparation.
8.* Physical properties of substances.
9.¥ Chemical properties of substances.
10, Properties of Matter (in general).
11. Definitions and statements of laws, .
12, Experiments—
(a) Laboratory Experiments,
(&) Those given in the Text-books.
3 credits for various classes of points of
study as given under No. 7 of {theory-study)
(a) to (&).

13. Formulae and balancing of equations. .

14. Calculations, gravimetric and volu-
metric, Composition of substances (liquids,
solids or gases),

15. Power to illustrate laws from general
observation outside the laboratory.

16, Quantitative properties such as B. P,
M. P., Sp. gr, V. D,, and so on.

17. Analysis of the study, Classification
of various substances and properties, and
tabular work for othér things,

18. 'Study of Analysis. Science of Anal-
ysis and the procedure in Analysis.

19. Analysis (proper), Indentification of
substances, both mixed and single by Anal-
ysis (gases, liquids and solids.)

20. Enumerating Faculty—

(@) Enumerating the number of methods of
preparation of substarces, etc.

(b) No. of methods of tests. Chemical tests,
"(¢) No. of methods of finding the composi-

-tion or V. D,, equivalent weight,

e XXXIV-70
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- (d) No. of methods of determining. or
proving a law, The meaning of a Jaw in
Chemistry,

21. * Study of miscellaneous chemical re-
actions,

22. Knowledge of poisonous substances.
Preczutions to be taken in handling them,

23. Descriptive writing of experiments,
24, Study of the Text-book.

OTHER OBSERVATIONS OF THE TEACHER.

I, Memory of the student (by associa-
tion or repetition of the nerves.)

2. Whether the student remembers by'
logical sequence. ’ ’

3. FacAulty for analysis of study, classifica-
tion work and tabulation,

4. Study of principles, 7e, fundamental
laws of Nature (coming under Chemistry)
such as conservation of matter and energy,
electrolysis, structure of the atoms, the
periodic law, and so forth, which tend more
towards philosophising faculty, 1f so, classify
the student under that.

Students must be classified under these
four rough divisions,

A few other points of observation are—
1. The faculty for descriptive writing, -
2. Studious or not. Can he concentrate

much on the study or does he find it difficult to
concentrate ? How long does he concentrate ?

3. - Does he require to put much effort and
what amount of time does he require? 1Is he
quick or slow ? Steady or unsteady ?

4. For what career is e fit? For Medi-

cine, Research work, professorial, technical
industry or what other 2

N.B.~It must be understood that thosé’
who are not steady are not unfit for this study.
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‘They may turn out to be the best research
students and scientists, especially it they have
intuition. But such a student must show
brightness in the subject. :
Regarding concentration, either his studies
catch him with interest and therefore he can-
not easily get tired of it or he must be dull
and insipid, but like a bullock goes an drag-
ging. Therefore the power of concentration
for a long time is not always a compliment,
A bright studeat who has conceatration is
hopeful, A dull or uvseless student should
not be found to have much of concentration.

PRACTICAL.
(Saine as Practical for Physics).

In conclusion it must be said that a teacher
who does not want to take pains will find
this ail troublesomie and useless. Bat an
enthusiastic teacher whose ideal is education
and service will find it all useful. An ambi-
tious teacher who loves to teach Chemistry to
his students however they be, and oot for the
reward of money or pay (which he does get)
but for the ideal in life, will take sufficient
pains to think out on similar lines, and will
surely succeed in taking these observations
about his stedents, Many Honours professors
too may keep such a record of their students,
and with that, help their Honours students
to learn well, They must be ready to help
the students where they are deficient. They
may warn their students of their weak poiats
so that they may put themselves right before
sitting for their examination, The Univer-
sity ought to insist upon its teachers and
'professors making such observations and
keeping records, in which the real merit of
students may be found. Butit all depends
much upon the teacher whether he is a man
“of ideals ar not.

(To be continued for other subjecis.)

[SEPT. 1928.

PLAY METHODS'IN THE
ELEMENTARY SCHOOLS.
/By Mr. S. JAGANRADEAN,
Kindergarten Assistant, Teachers' College,
. Saidapet.
HE more we move with children, the more
‘we teach them, the more we think like
them, the greater are the opportunities thrown

“in our way to adapt onr mathods to the children

and their needs, To a teacher of such a dis-
position the method of teaching in the present
time appears to be quite soullessand far from
being suited to those for whom it is
intended. A perasal of the book ¢ Play Way,’

by Caldwell Cook cannot bat convince and -

impress upon the fair-minded critic that the
play methods are baot the happiest and most
appropriate methods sunited to the young age.

-No doubt there are great possibilities of

taking up the method to the higher classes
also. To those who are brought up on the
lines of spoon-feeding, to those who still
believe in rigorons discipline the wmethods
will only appear as _educabional fads. DBat
it must be conceded that at present there are
soma draw-backs in adopting the system
wholesale :—First, let us take the child.
A child who comes from the home with the
notion that education is repeating after the
teacher and doing what is asked of him by
the teacher aund copying from the black-

‘board, finds that he is not learning anything
by the play method. Tt me illustrate the

point clearly.

It was & short lesson in Tamil on the

"marriage of Uttara with Abhimanya. Tustead

of reading the passage and explaining the
expressioas contaived 'in it, 1 suggested to
them the writing of a wedding card asif it
emanated from the Rsja of Virata. All pupils

received the suggestion with sach joy.

' L]

Sepr, 1928] PLAY METHODS IN THE ELEMENTARY SCHOOLS. 827

and enthusiasm and earnesbtness that they
began to think abont it seriously, Each
of them gave out how be would relate
Abhimanyu to Dhritarashtra, how be wonld
frame the letter, what details should find
s place in a letter of this kind and so on.
They alao wrote in their own note-books a
letter on the lines irsued from all Hinda house-
holds, Bat at the end of the lesson they said :
‘ They had no lesson that day”’ They ‘spoke
from the view that the few lines in
their book describing ¢ Abhimanyu’s marriage
was not read, I had.to point out to them
that they without reading the lesson were
able to write a good letter, describing Abhi-
manyn’s marriage, They bad learnt for
themselves more than they could get from the
text-book, The difficulties they experienced
were——

(1) In describing Abhimanyu whether as
Dhritarashira’s younger brother’s grandson,
or as Arjuna’s son or as the grandson of the
late King Panda of Hastinapur or as the

,son of Arjune, brother of Dharmaputra, and

the eldest of the Pandavas.

(2) Io writing the letter in a form'in which
a king wounld send such a letter.

(8) In writing this, they had to think
abont nice Tamil expressions to be used in the
letter and this Bat them thinking for a while,

Therefore we see the serionsness roumsed in
adopting the play method and hence we can
rightly say that there. is play in work and
work in play. If children have been trained
in the play-method, they wounld not have taken
this as & mere play but a lesson in all
sincerity. ‘

So the purpose of the play has to be kept

in the fore-ground.

The second diffioulty experienced is the
lack of rigoroms discipline. In a lesson of

this kind each ohild will have some remark
to wake and it is but essential that the
teacher should give a certain amount of
freedom for self-expression aud respect for
their remarks, A cleass of children trained
from the begianing in the play-method would
certainly preserve order in the class-room
even by freely co-operating with the teacher
and sy mpathising with his difficulties,

The seriousness with which they look at
the problem is & sufficient indication that the
time of the lesson is well and appropriately
spent, .

The third difficulty is lack of spprecia-
tion of the method by teachers themsolves.

Sowe teachers do not come down to the
ievel of the childron in their play for fear that
they would go dowa in the estimation of
the children and their dignity would bz a$
stake,

It is not fear that we bhave to cultivate
in childreu but respsct that we have to foster
in them by direct relationship and guidance.
Only by freely mixzing with them would we
be in a position to draw oat their innoer
faculties and shape them along right lines,
For those that would cast ¢T any new
syatem with prejudice there is no cther course
but to ignore them, Bat it is still open to us
to work with greater zeal and show to the
former the pleasant way by which the same
matter of the lesson could be assimilated by
children without experiencing great fatigne
or tiresomenesss. -

The great qualifications for the teacher
following the play-method are ;==

1. Giving equal opportunities for all pupila
to express themeelves,

2. Bastowing great care to pregerve
orderliness. in class,
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- 3. Respecting the feeijngs of all children,
especially of the sensitive children in parti-
cular,

4. Eocouraging the children’s play even
outside the class-room.

DISCRIMINATION AND JUDGMENT,

In adopting the play-method the teacher
must exercise his careful judgment in choos-

ing lesgons to be taught by the above‘

method,
FREEDOM.

. The text-book method, the strict adhereuce
to syllabus and schemes of work and the
daily time-table, shovld however have to
be really replaced. Complete freedom there-
fore onght to be given to the teacher who is
earnest in following the play-method, There
may be times when a lesson has to be
necesgarily carried on in the next hour

thus sacrificing the next lesson, In order’

to supply the needs of the children during
the hoar, it requires the teacher to collect
all his rosources by procuring beforehand
suitable materials apparatus, and appliances.

So it concerns the Head of the school to
view the value of the play-method and give
a8 much freedom and scops for the teachers
under him, Trust begets trust. It is the
feeling of the responsibility by the teachers
concerned for the children committed to
their respective charge, that needs to be
constantly felt and veminded if it needs be,

OVERCROWDING OF CLASS-ROOMS,

[f ‘Iodividual attention' is a thing to be
‘not only in theory but in practice as well,
it is bat fair that the strengch of the class
shonld be limited to a certain number to be
determined according to loeal conditions, No
definite  standard need be set. It moreover
depends upon the capucity of the teacher,

[Sepr. 1928,

Roughly it might be put that 20 in the lower
classes and 25 in the higher classes will be a
sofficient nomber,

MORE SPACE FOR FREE MOVEMENT,

It may not.- be possible to carry out all

‘play-method in the class-room, but it will

be certninly prodactive of good result if
the classes are for some time held in the open
air, onder & shady tree, in a garden, on the
river bank, or near & bill, etc. Therefore
excarsion8 and walks should form the chief
foeatnre of such a system. No doubt in
Nature lessons there is ample scope for such
excursions and walks. But it does not prevent

a teacler from undertsking excursions to .

teach any lesson in Hoglish, Tamil or Arith-

‘metic. For example, the teacher takes the

children to the baziar to see the mode of
weighing and giving change, or seeing the
method of shoeing a buollock. Another time
he takes the pupila to the tope in the early
worning to see the birds and their nests

Having outlined the difficulties from

within, we have also to survey the difficulties
from without.

First, the parent who does not see eys to
eye with the teacher has to be shown the
value of such wmetliods by being invited to
the school on more occasions than one, It
depends on the great cordiality that prevails
in the loocality between the school and the

.home. Giveu the right type of teachers, they

will leave no stone untarned in convincing
the public of the value of the combination of
old and new methods, by their strenuous
eudeavour, patience, love, enthusiasm and

eérnestness Where there i faith and con.

vwbnon, all difficulties may be surmounted

The other obstacle is the want of sncourage-

ment on the part of the authorities, Thig ‘
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encouragement can be ea\sily gecared as in
the previous case by showing to all in general
the successful resulls obtained by followiog
the play-method. :

I shall oot tire the readers with the enn-
meration of the difficulties in the way. I shall
now proceed to describe some lessons wherein
the play-method could be saccessfully follow-
ed. It wiil then be clearly seen by a perusal
of the following pages that the play-methcd
finds a great place not only.in the general
theory of iostruction but algo in the actaal
practice of instraction. ‘More lessoas can
aldo be oatlined on the following lines. Oaly
want of space deters me from outlining more
lessons, Twachers who really recrgnize the
sosndness of the method can carry the play-
method in other lessons also by planciog
everythn»g beforehand by themselves sitting
in a Conference. :

o Many lessons in subjects of Elementary
School Instruction, such as Numbsr, Natare-
Study, Liinguage or Story-telling, and general
knowledge lend themselves adwmirably for
play-methods.

I would put Namber foremost inasmuch as
we should try to inatil number ideas con-

_ cretely.

* 1 Lusson. Nuambers—Odd and Even.
« Apparatus Reqd. Beads  Piece of Chalk.

A C E G
X X X X
00 00 00 00
00 00 00 00
00 00 00 00
0o 00 00
0
. X X x x
B D F H
By
"‘1'.,“\\. gt o

Boys form palrs and sit one opposite the
other.

Game., Oope boy takes some beads in
his band and closes it. He asks his partner
as to whether the beads are odd or even,

The boy gives a reply, say ‘odd.’

The firat boy then proceeds to lay the beads
in twos as shown above. 1f oue is left be-
hind, he declares it ¢ odd.’ If nothing is left
behind, be declares it ¢ even.’

JTo the same way each pair learos
something by this play way.

IT Lessox. Policemen’s Drill

Apparatus required—

1. Big calendar numbers pasted oo pieces
of card-board.

2. Pios,

3. Ten boye,
4, A leader,
5, Ten sticks.

Prepamt_ion. - Let each buy choose a num-
ber and pin it on his shirs prominently, and
hold a stick in his hand, They should stand
in a row in the proper order 1, 2, 3, 4, 5, .....
10. Each boy wust find out his place in the
line and he will only know it by adjastment.
If a boy’s number is 7 and if he finds only 5,
he will choose his place next to 8 not towards
9 bat towards 5.

Game. - Commands

Attention, TR

Stand at,e’p.ﬁ.\ﬂf > :_‘C“?,',’

Couat. // / - “’-ﬁ,
RN

Shon /ler a{ma.

5 ‘
- Armg ¢ down. 1R
Rightgra, Q% 1

- ﬂ March
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Leader counts C., One two
. Two twos
9 —
A. - B. -2+ 2=4 " Three twos
2 24+ 242=6 Four twos
2 242+ 2+2=8 S Five twos.
5 o Comments may be made on the soldier-hike
2+2+4+2+242=10, marching, shooting with rifles by all children
2 = 10, lying down aund saying ‘tup, tup)
III Lesson, Playing Horses, :
A B G . H

o\ .0
U

Two boys stand in front and a third boy
stands in rear between the first two. The
first two are the horses and the rear boy is
the coachman. A string passes round the
shonlders of the first two and the coachman
holds the two ends of the string. 'l'he horses

gallop and the coachman holds the reins
tightly and follows the horses,

For each carriage 3 boys are required. -

3+3=6
3+3+38=9
3+3+3+3=12,

It is noteworthy to add here that the process
of continued addition and the process of
maltiplication go hand in hand with these
games. First the play should be enjoyed
completely and again in the repetition of the
play seriousness creeps in by a word of
suggestion from the teacher, He may suggest
“let us count the numbers before we let the
horses go.’

IV Lessox. The Railway Train and the
Eogine.
Apparatus,

1, Posters showing names of stations near

the locality or neighbouring villages,

D ‘ E
()\/O
v | \/

0 0 '

2. Bell,

3. Green and red flags,

4, Whistle,

Game. Free Play, Let children form a train
and let a leader be the engine. He whistles

"and the children behind him follow and they
stop on reaching the next atation, Ringing’

the bell, pointing siguals, and crying out
loudly the name of the station, all these take
place when the train i3 reaching a station.

Number ldeas. -

Let ten boys represent the train, At the
next station, a carriage is detached. Then how
many would be left bebind ? Two carriages
sre attached at the next station. How many

carrisges are there ?
- or

Leaving aside the epgine, the other
children are passengers. Four children get
down at the next station. How many pas-
sengers are left behind? Three more pas-
gengers get into the train, How many
passengers are there on the whole ?

This will be a very good example for later

sums on addition and gubtraction in the same
sum,

[SerT. 1928,

Measuring, Tape, foot-rule, yard ‘stick,
sand, a set of measnres and weights, a balance,

4, Length Measure. Ropes; bamboo sticks.

1. Meaeore a distance on the grouod with
your feet and count as you go on measuring.

9 Take this stick and measure the dis-
tance (e.g.) a foot-rule.

(The teacher must teach the child to put a
mark after each foot so that he may rightly
messure the distance.)

3. What is your pace? Measure the length
of your pace, How many paces are there
from A to B (any two places marked in the
play-ground, street or river bank) ?

‘4, Measure the distance in yards,
5. Measure the bambooo sticks and ropes.

The children may be divided into a number
of convenient groups. Asone boy is measnr-
ing, one will be marking the two ends, the
other will be connting, another will be poting
the times counted and go on, the work of each
group way be determined. It will be a pride
for each boy to have something to do in the
group.’ The same distance can be remaasured
from the other end by another member from
the same group.

B. Capacity Measure,

1. Grain. Have saund for gréins, salt, ete.’

2. Liquids. Have water for curd, ghee,
butter-milk, and milk.

Let boys measure sand by an ollock and fill
in a ‘measure. How many times does he
mesasurs by the-ollock till the fall measure is
full? Coutinne this with quarter measure,
half measure, etc. Measure a heap of sand with
a full measure. Measure a small Leap by a

. half measure and then by a full measare.

In this exerciser each boy should have an

. opportunity to measare by each of the measures
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in the set and learn the relation of each to the
other, A nuwber of such lessons done in the
school compound will prove to be greatly
advantageons.

Liquids. In the snme manoer, measure -
liqnids and find the relation of one nait of
measure to the other. The practicel work
may be followed by oral sums. If children are
not then able to comprehend and answer, the
same problems may be again correctly demon- .
strated.

C. Teights. . Sand, clay, pieces of brick,
stones, in place of sugar, jiggery or tamariad,
sagar-candy respactively.

How much of sand is equal to the weight of
one viss ? Weigh the same with balf a vies, 1
viss and 'a seer, How many times have you to
weigh a viss of sand by both the weights of
the lower denominations quoted above ?

Ia the same way, weigh 2 viss of tamarind,
8 viss of jaggery, 1} viss of sugar-candy,
1 viss of sagar, ete. Loarn the relation of
the weights of lower denominations to those of
the higher ones.
D. Making a Balance.
E. Traciog coios on pieces of paper and
pasting them ou small round. pieces of card-
board daring leisure hours, ’

F. Keeping toy shops, buying, selling,
giviog change-—all these are other instances
of the play-method. ‘

General Remarks on Number Teaching.

We conld divide the stages of Number
teaching into three periods, wiz,, (1) The
period of sonse-training and free plsy
thromgh which the child gets Number ideas.
Lessons 1 to 4 are exampi=s for play-methods
in Number.

2, The period of formal lessons through
practical work snch as paper-cutting, block-

~
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buildiog and Number games such as keepiog
shop and the rest of the kiod that follow the
first 4 lessons are examples in this direction,

This is a period in which the child is intro-
duoced to concrete examples in life apart from
bis routine work.

8. The period of carryirg on a project

such as the book-shop and learning all higher
number work through actaally working the
project, In this period plenty of opportunities
i8 given to learn space work by actual work.
¢ Hand-work’ is the other method by which
space work may be tanght in this period,

I have in a previous issue elaborately out-
lined my roheme of teaching ¢ Number by life
and for life’ and the few suggestions given
above in this number may be usefully read
with the previous one.

Oge caution is however necessary. Play-
methods are oriticized from the view that
they retard the thinking power. The serious-
ness of the purpose should never be lost sight
of in play. In counting, measuring, or weigh-
ing, the mind is also exercised to & great
extent, All play lessons should be followed
by Drill work based on the play lessona.

Nature, Number and Geography,

Liat us take a lesson on shadowe.

1. Pupils can measure the length of their
shadows at each hour:

Continae this practice even at home,

Puapils note the length of the shadow de-
creasing as it is advancing towards noon,
and increasing again as it is towards the

evening. Papils note the direction of the
shadows,

II. Oua a level space in the open ground,
fix'n big shest of paper, a thin stick 2 in

'lengbh in the centre. .Draw lines over the-

shadows of the stick at each hour. Measur
their length in inches and denote the same
on the lines, At the end of the dey draw &
line bouchmg the end of these lines,

Lst children note here the different dn'ec-
tions in which the shadows bave fallen,

‘III, There is ordinarily prevalent in the
villages a simple way of calculating time by
measuring the length of oune’s shadow with
onw’s feet, We conld leave aside some details
a8 the exact time at which the sun rises and
sets, The approximate time can be taken from
all these calculations, The pupils themselves
feel that daring some times’of] the year the
days are long and at other times, the mghts
are long, '

2, The pupils have to be told that the
calcnlated time is not in hours and minutea as
is in the Foglish aystem aund as is shown by
the clock or watch, but Naligais and Vinadis,

[A Naligai is 24 minubtes: 21 Naligais
make an hour.]

8. The play-method of calculating time
has some connection with actnalities,

Method. Measure the length of your
shadow with your feet, Add 5 to it,

With this number in the divisor, divide
100, The quotient gives the nnmber of
Naligais from the time of snurise, if it is in
the morning or the time to sunset if it is in
the evening,

If there is any remainder, multiply the re-
mainder by 24 and divide again, Thia
quotient gives the minutes, »

This is only a rough method of calculation,
bat it approximates to correct time,

‘A, General Knowledge, Panchangam,
Ciass II, Have a calendar in the class-
room.
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A; 1, What day is to-day ?

2, What month is this?

. 3. What date is to-day.?
Class III.

B. What Thithi is to-day ?
‘What is the Nakshatram to-day ?

Class IV, Read a Panchangam,

Class V. Make a calendar for each day
and write the same on the black-board,

In all these cases the children can only be,

connting one after another and get at the
actaal Thithi or Nakshatram. Reference
must be made to the Hindu calendar. -

If the right iocentive for,such things is
given to children from the beginning, this
will become a habit and a good habit which
the villagers will be pleased to appreciate
aod encourage, >

B. Railway Stations,

Class I, In the lower class the children
have played the Riilway train, The same
lesson can also be combined with a language
lesson, The nawes of Ruilway stations may
be written in bold letters and stuck on walls,
Children are given small card-board pieces
on which the names of the stations are written.
The test is to see whether they compare their

tickets with those stuck on walls, There is’

great stimulus for learning the letters and
reading words.

Class 11, . In Class II the children can close
and open gates on the road that crosses the
Railway lines, collect tickets, ete, In the
next higher class, tickets may be sold and a
Booking-clerk for the purpose may be
appointed, :

Provided we have enthusiasm and desire
to follow methods appropriate to the nature of

childrep, we would not feel ourselves wanmug
XXXIV-—-71-
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in finding out devices and making adapta-
tions,

C-  Vote,

This is & very beautiful leeson and we could
enjoy the great seriousuess, enthusiasm and
the anxiety displayed by children in class
election games, YTist me degoribe auo actual
example, The pupile had collected some
amount by volantary subscription from a
pie onwards for the purpose of purchasing a
picture for the class-room, The money was a
voluntary contribution of their savings from
their pocket-money, There were two pro-
posale, one to purchase a picture of Dhrava
and the other to purchase one of Shanmogs,

Pupils were each given a piece of paper
on which were written the two names

Dhruva

Shanmuga

Dhrava and Shanmuogs, and the boys were
asked to cast their votes in fuvoar of any
one of the two., Eaich was to go out and
mark X against that which he favoured, fold
the same carefuolly and put it in a b x with a
broad opening on the top, Muoh seriousness
was evinced in this matter though it was sl
a game, They themselves elected the return-
ing officer to count the votes, and an agent
on each side was also nominated, All ths
children too were orowding in with an anxiety
and &agerness 8o characteristic of an adalt
in the same ‘situation, While the pom-
bers wore being counted as they, were put
into their resp@otivae boxen (¢wo boxes, one
with Shanmoga and the “other with Dhrava
written on them, were properly got for the
game) their anxiety could be.measnred. At .
the close it was knowa that 17 were in favonr

~
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of Shanmuga and 9 in favour of Dhruva
out of the 26 present in the class, The scene
ended with a great ovation and clapping of
hands, The two boys who proposed the
respectiva pictures were asked to tell the
sudience why they preferred their particular
picture, They could say about two or three
sentences each thongh they full-well knew
the story of Dhruva and a little about Shan-
muga. Great stress was laid on giving their
individaal opinion in the matter before them,
A number of occasions to display their indi-
viduality will prove to be advantageous in
the long ron,

Nature Walks, ,

The lesson taken for the pnrpose was the
work of water in wearing away rocks. The
children were taken to the river-side eclose
by where water flowa over rocky soil. The
water had just snbsided after the floods, The
children crossed the river and came to the
middle of the river. They saw the rocks
worn away ou the sarface and they could
gather the sand parcticles in ‘their hands.
They conld easily remove small pieces of
rock from the sarface. Each one of the
children learnt these things for himself. They.
could aleo see the current steering a course
of its own in the midst of rocks and dams.

Let me describe avother long excuarsion
that lasted for a day.

CUBS ON EXCURSION.

One evening, the cubs after their parade,
suggested the organisation of an excusion to
St. Thomas M unt.
completely approved of by the whole pack
and the cub-master. A programme aa to how
the nex’ day was to ba spent, was drawa up.

1. Railway joaraey to Mount Station,

"2, To the St Thomas Church at the top

of the hill—by walk,

This. suygestion was

3. Luonoh io a friend’s home.
4. Plays, games, rest.

5. Return journey.

Next morning, the cubs dressed io their

naiform, flocked to the railway station at the

appointed time, each carrying his own pro-.

visions for the lunch, and when the train
arrived, each got into the train watching at
tqhe same time, whether his- brother cnb got
into the train and accommodated himself. The
“few minates’ journey to their destination wasg
spenb delightfully, amuosiog talks and conver-
sations-about the beauties of Nature all round,
the river, the channels, the gardens, the
hills at a distance, etc.
talk was also resorted to in studying the
characteristics of fellow-passengars,

The train stopped and they slighted and
stood in a line to march straight to the hill
as per their original proposal. That was the
very first time since thoy had ever a long
walk and they gained an experience of good
marching, The caution ¢ Always keep to the
left’ was strictly adhered to, the passers-by
really showed their admiration while some
one also drppped a few words of suggestion

as to their bzhaviour in their marching, The.
cubs, only the children of the Kindergarten, .

though they looksd apon the work as a piece
of dehghbful gme, had by circamstances to
keeoly feel the serionsuess they had to bestow
on it and in this they had t5 look into their
cub-law fche cab gives in to the old wolf—

‘the cnb does not give in to himself, The

eoldiers standing near the barracks were
whispering to one another that the cabs are
trained to be good acd daring yomths, And
in their presence the cubs walked more
majestically and in a more orderly fasblon
than they did before ' ‘

(Sepr, 1928, .

Some minutes’ free

~ Sger. 1928,

When they accomplished this mighty
journey, mighty of conrse in their view, they
went up the hill putting on faces indicating
sometimes pleasure and at other times pain,
pleasure in having gained their desire for an
excarsion and pain in having had to walk
the distance to which they were not usually
accustomed and the scale in which they had

~ to do that day,

- They reached the top, A kind mother
showed them all the noteworthy features of
the Church of St. Thomas and to her they
retarned their grateful thanks, A chameleon
attracted their attention. Its changing colour,
its cry, its mode of walk and all, they
observed with open eyes, The view from the
top had broadened their vision, both physical
and mental. They slso strayed for a few
minates here and there and in a short time
fell in their rank to get down to the foot and
to march straightway to their friend’s house.

The friend referred- to here was a class-
mate of one of tha cubs and who though not
a cub himself evinced great pleasure in their
activities and respouded to all their wishes
and wants, The cubs had their lunch and
took rest for a foew minuntes, After that, they
had their joogle dances, ball-games, leap-

- frog, hopping and other usnal games,

‘After a few more minubes’ rest, they got
ready to march to their houses. Bab the poinb
- at issue then was to decide as to the course
to be adopted in reaching homs, whether by
walk or by train. Exzcep:ing one, all were
for a walk and hence the one cub too had
to concede to the wishes of the rest as the
cub-law was always before him. They also
uoanimonsly viewed that the money left un-
spent on the railway journey may be credited
“bo their savings,

It was accordingly oarried.
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Tn forty minates they covered their retarn
journey and on reaching the nearest street,
they all stood in a line almost silent just to
offer their thanks to God; and then sang;
‘God Save the King/’

Thus they spent their one day in a pleasant.
and. amueing manoer, gaining some prelim-
inary experiences of men and things ont-
gide. Such bits of experience gathered
daring excursions and walks are really the
sound steps of a free and npatural education
and leave an evarlasting impression in their
minds.

Geograpky in the School Garden:

Topic. The Village Plan.

Children start from a central point such as
the village school, the local temple or their
own home. Iun the case of the last, each boy
would have to make a plan, In the other
cases, the children could attempt to do group
work, Let them start from the school,

1. What is the name of the street ? Write
the name of the street and fix it on the
gronnd at the entrance to the street,

2. Construct small clay-houses to repre-
sent those adjoining the village school.

8. What street branches off at the end of
the street ?

4, Always keep in view the direction of
the street, bazaars, ete., in relation to the
school. They could point to these places by
show ‘of hands or be more definite as East,
West, North or South, or betwesn East and
West or near a definite spot such as cocoannt
tope, canal side, tank, temple of the village
god or goddess

5. Small plants can reprosent topes, and
grass oau represent fields, "
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6. Houses can have thatched roofs—pieces
of straw or cocoanut leaves may be stuck on
to the clay, ]

7. Great promivence may be given to the
school, the Village Mausiff’s home, the school
teacher’s residence, etc.

8, The tack or the canal or the river in
the locality can be filled with water, Grass
may be grown along the tank-bund or the
canal back to show the growth of reeda.

A separate plot in the garden may be re-
served for the purpose, The teacher or the
on-looker conld see the work of thess young

town-planners and the interest eviaced by -

thew in offering suggestions and executing
work ehared by the respective groupa,

Story Dramatisation.

Readers of the ¢ Educational Review’ will
have been aware of my  Story Rhymes,’ pubs
lished in 1926. . There are very great oppor-
tunities in the school to make the stories
appear lively and interesting if the stories are
dramatised in the clasa,

I. Taking the story of the fly that forgot
its name, we can successfully carry out the
following in actual practice.

1. Make drawings or if it is not pessible,
collect drawings of a calf and a cow,a shepherd,
a stick, a tree, a crane, a tavk, a fish, a fisher-
man, a pob, a potter, clay, grass, a horse, etc,

"2, Actusl specimens for a stick, 2 pot, clay
aund grass can be obtained easily,

8. Fourteen boysstand in a line to play
the fourteen respective parts as shown in the
drawings above and aunother boy personifies
the fly. ‘The fourteen boys possess in their
hands a drawing of the person, animal or
object theyare supposed to act, The fly goes
to.each in order, sings the rhyme and asks
what its name is,

[Sert. 1928,

4. When the whole is finished, another boy
can take the place of the fly and they ex-
change_ positions. The game is again con-
tinued from the begioning,

II. In the same way thestory of the
monkey and the drum can be dramatised.

Pictures of objects or persons in the story
or drawings add to the value of dramatisation,
A barber with a knife, a basket-maker, a
gardener watering a garden, a boy grazing
céttle, an oil-monger at work extractiog oil, an
old womon in front of her oven preparing
morning cakes, a village Talayari sleeping
near a tank with his drum close by—ull these

scenes could be easily arranged outside the

class with the help of boys, actual objects or
pictures.

_The monkey passes from one to the other,
playing his owan j»kes till at last he gets to the
top of & table or any raised place and beats
the druwm singing his favourite sor;g.

Language, Even language could be taught
by play-methods and in connection with the
stories. The names of animals written uoder
the pictaresdrawn for the above stories will
be found very useful in teachiog those words.
The names of obj:cts could also be written
under the drawings and usefully employed in
teaching.

As a sort of revision exercise, words cat
out from booke, posters, newspapers, notices,
advertisements, journals and other waste
materials may be useds These words may be
arranged in soms convenient order as names
of persons, bouks, dramas, nawmes of places, cte,

I.. First, these can be read,

é. Next, the children can be asked to pick
out any name which the teacher suggests.

8. The children by themselves could play

at a game thus (e.g)) There isa place which
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begﬁ)s in er: What is it ?, Find it out and
tell me what it is.

v

There is the name of a frait which ends in
eg, Find it ont and tell me what it is,

There are six cards with these six com-

" mands written thereon, First

s 5@ the children do these commande
8 W4@  after the teacher, The word @&

ons 'g;‘.@ is written on the black-board and
:: ‘:;g the children are made familiar
@8 GRS with it, The other words would

have been made familiar in their
previous revision lessons. The order in
which the actions. are performed and the
words are written, the repetition of the same
words in their play drill will leave a sound
impression in their minds.

Io the same manner, more cards describing
movements of arms, head, etc,, can be written
and advantageously used as play lessonms in
reading.

Short advertisements euch a8

QaanQemi) sritéfer Qeir! 50000 arsar Il

@opiss ol il
Soor oerwéd ¥l araryy EHuTd
‘ araps deirar,

@nl) eSwirursn,
T Croogrk
could be distributed by a boy of the same
class, himeelf shouting at the pitch of his

voice, the contents of the notice card. Isit
not after all that we want to establish a con-

" nection between the sound aud the sound

gymbols firmly in their minds to faocilitate
easy and quick reading? Does not this
method justify our way of reaching the goal
by a better understanding of the child’s

_wayslt - .

1. IS REFORM EXCEEDINGLY NECESSARY ?

When the whole world is moving forward
in its search after perfection, should we not
keep pace with the advancement and march
forward ? Sbeould we not mounld a system
in keeping with the aspirations and needs of
our children? The outstanding featore in
the much talked of modern methods such as
the Dalton Plan, the Project method, the Story
method, the Play way, the Dramatic method,
etc, is the recognition of the individusl needs
of the child. The real method therefore is
the one that takes the children into first
consideration in its formulation, The other
considerations are the recognition of the indi-
viduality of each child in the class and the
gelf activity, the creative tendency and the
self-expression of the child. We need not
however slavishly and blindly follow theso
systems but it is open to us to take all the
best from our tradition withont losing sight
of all the best ones from the modern method.
Thus the reform should first emanate from
the teacher.

2, RAISE THE STANDARD,

If we think that the standard of attainment
according to the present method is very low,
it is left to us teachers to raise the standard
not at the top but from the bottom. If co,
we should strive harder still in finding suit-
able methods of raising the standard. That
question is in direct —bearin‘g with the question
of finding out saitable methods or devices for
teaching children, If we will, certainly it
could be done, If in 8o raising the standard,
will these play-methods stand in the way of
advancement ? There is no need to be dis-
couraged at this, I am sure if the methods
are rightly followed from the lower clusses
and the interest is kept vp, we shell be reache
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ing the goal of perfection soon. We do not
confine ourselves to any one of the above
methods or entirely cling to our old system,
but are in the process of evolviog a new
system by blending the old with the new in
the light of onr own experience, thought and
the rapid advancement which we desire onr
children to make.
EXAMINATIONS.

If by following such play-methods and
paying individual attention, conld we have a
same test for all the children in the class? As
it is, examinations are but a chance and they
give the incentive for the children to read
and work hard, Bub examination slone is
not the sole criterion for judging the standard
of a child. Such considerations as regular
attendance, satisfactory individual work, good
deal of practical work aund written work,
sincere effort in learning portions done in
absence, the parent’s genunine interest in
seeing to the educational development of his
child—all these are matters to be deeply
cousidered in promotion, The more we lessen
the examination fear and fever the better
~ for our children. With those who are in
charge of Elementary Schools, the questioa
of inceesant examination need not at all be a
sabject of worry.”

EQUIPMENT, .

It is desirable that each school shonld be
thoroughly equipped so that the teachers
would not fiad it difficult to carry out their
methods. Bat it should also be understood
that there are great facilities open to the
teacher to gather the materials for himself,
Especially for the teacher everything on
earth is found useful in -teaching., Picture
collection should engage the teacher’s atten-
bmn foremost. How many Readers are spoxled
year after yoar? Could pot the pictures in

[Szer. 1998,

these books be put to a better use than being
cast’ off in the street or sold as waste paper

in the bezaar ? A teacher who sees the value

of pictares would take the earliest oppor-
tunity to gather all the pictures available
from newspapers, journals, calendar sheets,
old books, ete,, and then sort them in the many
uscful ways which he could plan for himself.
Words, sentences in large bold print in the
vernacular and in Eoglish conld be cut out
from the above and advantageously used in
language lessons, Short and ‘useful adver-
tisements, placards, posters can be preserved
and read. The more are the ways of teaching
the more will we create the thirst for reading.
Especially in connection with number teach-
ing, I had occasion to chalk out a list of
Jnateriale, charte, etc,, which each teacher
could by his own effort secure for the school,

CONCLUSION,

It may be safely concluded here that the
play-method can successfully be employed
in many lessons in the Elementary Schools ;

-but a8 a rule it counld not be applied to all

lessons, It is & means to an end and not an
end in itself. So also it is necessary to poiné
out that hand-work, sense-training, dramatic
methods—all these are only methods adapted
for a higher end. These are more psychologi-
cal than logical. The several advantages of
combining these methods in elementary in-
structionare first, we quite realise and give
scope for the children’s activity and second,
we look upon the twenty or twenty-five
children committed to our charge as twenty
or tweanty-five individuals, each with a taste,

like or passion particular to himself, and

third, we see that the educator’s duty - isto
take stock of all these things in particalar

in his teaching. A The view of teaching a class
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or group of children is slowly fading away
and individual attention ie much recognised
and cared for. Again the knowledge gained
through these methods by self-seeking, self-
doing aund by self-<ff.rt is sare to be fixed in
their minds well. As Caldwell Cock says:
“In the process of learning, there should at
least be as much practice as of‘inatruction,

- and the theory and practice of study must be

united in education.’

Whenever we study a system of teaching,
we must make it a point to give constructive

- suggestions for work Unless we could do it,

there is no use of suggesting to the teachera
to follow the methods, The teachers require
guidance in details to be followed. In the
foregoing pages I have endeavoured to give
constructive snggestions for further thought
on the subject of play-methods. If the sug-
gestions are taken as suffizient incentive for
farther thought and fature work, I shall
consider this article to have rightly served

its purpose. -
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PRIMARY EDUCATION -
IN BENGAL.
BY
Mr. J. M. SEN, M.ED. (Leeds), B.Sc. (CAL.),
F.R.G. S,

Additional Inspector of Schools. Presidency Divn.

T is now unquestionably a recognised fact
all over the world that one of the first
conditions of self-defence, self-reliance, self-
help and self-government is the gradual
emancipation of the masses from gross igno-
rance, The system of local self-government
and the principle of popular election pre-
suppose that the mass of the population will,
by degrees, attain at least that elementary
knowledge which enables them to exercise
judiciously their. rights and powers. Un-
doubtedly, in India, many causes combined
to make the progress of education slow, The
slipht demand for education in an agricultural
country, the early employment of children
on account of bad factory laws, caste-preju-
dices, the existence of large depressed com-
munities, the inferior social position of women,
and, finally, ‘the reluctance of the authorities
(both Municipal and Government) to intro-
duce compulsion, terribly affected the progress
of education in India, Whatever might be
the causes, so completely, so desperately,
have the whole popular body been pervaded
by the stupefying pbwer of a long reign of
ignorance, that we have still before us a
melancholy spectacle. .
The Government of Bengal and the repre-
+ sentatives of the people in the Legislative
Council, District Boards and Municipalities
have, on many occasions, in the past few years,

given expression to a definite opinion that the -
most pressing educational need of the province

is. the removal of illiteracy among the masses,
The percentage of literacy in British India

&
among the total population of 20 years of age

and over (according to the last Census of 1921)
was 18'3 males and 1°g females. For Bengal
alone the figures were 22'5 males and 21
females. So far as male literates were con-
cerned, Bengal was ahead of all the other

provinces in India except Burma. The next’

Census will, perhaps, show that some of the
other provinces have overtaken Bengal in
regard to the progress of literacy among the
total population of their respective provinces.
Almost all the provinces. passed Primary
Education Acts in 1919 and 1920 for the intro-
duction of compulsory and free primary edu-
cation in areas within the jurisdiction of
Municipalities and District Boards. But only
some of the local authorities in Bombay,
Madras and the Punjab took up the question
seriously, The Acts of the other provinces,
particularly the Bengal Primary Education
Acts of 1919 and 1921, have remained dead
letters. The poverty of the local authorities
and their natural reluctance to introduce
coercive measures are usually the causes for
the Acts remaining so ineffectual,

Progress of education in Bengal has been
very slow during the last five years compared
to some of the other provinces in India. For
instance, if we compare the figures for Bengal,
the Punjab and the United Provinces, we find
that five years ago, so far as percentage of

population under instruction is concerned,

Bengal was ahead of the Punjab and the
United Provinces; but now the Punjab has
gone ahead of Bengal. The following figures
will reveal the exact condition at the end of
1926-27 :— ‘
(a) Per:entage of lotal populatzon under
instruction .—

Bengal . 405 502

United Provinces Lo 2% 297

Punjab o o 303 §472
N

[Seer. 1928,

192122 192627,

L)

Smer. 1928.]

(%) Percenfage of male papulat:on under

instruction ;—m
192[-22. 1926-27,

- Bengal o, 088 794
United Provinces we 392 515
Parjab = ., e 477 932

Hence we find that the percentage of boys
under instruction has very nearly been
" doubled in the Punjab (ie, about 100 per
cent. increase) during the last quinquennium ;
* while in Bengal it has gone up by only 24
per cent, during the same period.

No doubt primary education has made a
certain degree of progress during the last five
years, for the number of primary schools rose
from 335,615 in 1921-22 to 38,187 in 1926-27,
and the number of pupils in primary schools

. increased from 11,64,597 to 13,98,942, i.e,, by
" 2,43,345. While in 1921-22 there were on
the average 326 pupils in a school, in 1926-27,

* there were four more or 36'6. The number
. of boys in primary schools in 1926-27 was
" 13,40,499. Of these 7,46,053 were Muham-
madans or 53°3 per cent. of the total and
6,42,538 were Hindus or 45'g per cent. The
Hindu pupils have increased by a little over
a' sixth during the quinquennium, but the

_ Muhammadans, by almost, a fourth, In the
whole province, there is 1 primary school to

* 2 square miles and to 2'2. towns and villages.

" The above figures appear to be encouraging,
But on closer® examination it is seen that few
of these pupils énrolled in primary schools

* remain for more than one year under instruc-
tion.” The expenditure and care bestowed
upon these pupils is almost entirely wasted,

4 for, in no sense of the word, can they be con-
sidered to be literate, ‘The enormous pre-
pontlerance of pupils in the lowest class

_reveals the proportion of wastage. Of 100
boys in Class I, only 30 reach Class [1, 20 pass
' - XXXIV—72
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on to Class IIl, 5 to Class IV and 3 to
Class V, Here is something to make one
pause and think, Primary education at present
tco often means merely a year in the lowest
class. In the case of girls also an over-
whelming majority leave school after the first
year and soon relapse into ignorance. The
above figures reveal not only lamentable
waste but also the deplorably backward state
of primary education in Bengal and the great
need of keeping children in the primary
schools after Class 1. :

In Bengal the greatest obstacle to progress
in primary education is the persistence of in-
efficient one-teacher school. 1In Bengal there
were 38,187 primary schools with 52,822
teachers in 1926-27. In the Punjab in the
same year there were 5,908 primary schools
and 11,668 teachers, On an average only 36
pupils attended a primary school in Bengal,
55 in the United Provinces, and 70 in the
Punjab. Bengal is principally a land of one-
teacher school. In the Punjab, compulsion is
raising the tone of the school by providing
one or more extra teachers where increased
enrolment justified this extra support. In
Bengal, compulsion has not been irtroduced
anywhere ; henz_:e'waste in education parti-
cularly in Calcutta, is appalling. Eighty per
cent. of the boys attending primary schools
in Bengal give up their studies after a year
or two, and return to illiteracy. No doubt
there had been rapid - progress in prlmary
education in Calcutta, but if statistics were
taken, it would be found that boys and
girls who joined primary schools left them
after 3 or 4 months, returning at a later
period, thus begfnning thei: studies afresh.
The monpy that was spent on primary educa- ~

tion in the province was thus wasted. 4.

) . sl . o
mere introduction of free education for all °
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primary pupils will hardly benefit Bengal '
unless at least he boys are compelled to con-
linue their studies for a number of years,

The existing expenditure on primary edu-
cation, low though it is in India as a whole,
is deplorabiy low in Bengal as compared with
other provinces. The average annual cost of
educating a boy in Bengal is Rs. 4 0-g and a
girl, Rs, 3-3-6, The people of Bengal are
nevertheless paying directly and voluntarily
more than those in other provinces, The fee-
rate in primary schools for boys is the highest
in Bengal, averaging Re. 1-10-1 -per annum,
no other province, except Bihar and Orissa,
coming up even nearly to one half of that
sum, The cost of educating a boy in Bengal
and in the Punjab and the United Provinces
is shown below —

Bengal, United The

Provinces. Punjib.

Rs. 8. p. R% a. p. Rs, 8. p.
Government funds” ...1 4 9 5 6 2 5 11 ¢
Locsl funds w011 3 112 7 2 8 6
Fees .1101 0 3 3.0 38 2
O.her sources .0 6 80 3 00 70
Total cost per pupil ...4 0 9 7 9 0 8 14 5

Bengal has a population slightly bigger -

than that of the United Provinces and more
than double that of the Punjab. But the ex-
penditure on primary education in Be‘ngal
from public funds is deplorably low, This
will appear from the following figures :—

(a) Ezpendituse on przmary educatzorz for
boys :— )

Bengal Uuited ™  Tae
Provinces. Pat].b,

Re. Rs, Rs.
Government funds... 18,00,000. 56,00,000 22,50,060
Local funds ... 10,00,600 18,00,0C0 10,00,000
Fees & other sovrces.-28,00,000  4,00,000  2,50,000

. . Total expenditure. 56,00.000 78,00,000  35,00.000

- |8ep7. 1928.

(8)  Ezpenditure on przmary educatzon Jor

girls i —
Bengal. United The
- Provinces, Punjab,
Rs, Ras. Rs.
Government funds .., 4,50,000 2,00,000 3,00,000
Liocsl funds - .. 2,80, 00  3,00,000 3,15,000
Fees & other sources. 3,70,000 1,00,000  1,20,000

Total expenditure, 11,00,000 6,00,000 7,35,000

Hence we find that the expenditure from
public funds in Bengal is small and the pro-
portion from provincial revenues is very small
when compared with that in other provinces.
If Bengal had spent as muchin proportion to
its population as the Punjab, then the ex-
penditure from Provincial Revenue on pri-
mary education for boys alone would have

been Rs. 52,00,000 instead of Rs, 18,00,000, *

Or in other words, the expenditure on pri-

mary education in Bengal from provincial _

revenues should have been nearly three times

as much as the Government are now spend- .- ..

ing.

During the last 1o years the total expendi-

ture on primary edocation in Bengal has

increased by Rs, 16 lakhs, and the contribu-

tion by the Government has risen by only

Rs. 4 lakhs, This means that-practically

nothing has been done to tmprove the state of .

the primary schools and that wvery little, of
anything, has been done to increase the literacy
of the mass of the population, and this at a
time when it is estimated that over 50 per
cent. of the electorate is zllzterate.

The Government, however, have not been

totally unmindful of the need for expansion" -
of primary education. By the end of 1926-27,

free primary schools had been ‘started in
21 Municipalities and 72 Village Unions to-

wards which the Government contributed

Sepr. 1928.]

Rs. 1,04,102. But education in these areas
was not compulsory. Only the Chittagong
Municipality, after conforming to all the
requirements of the Beogal Primary Educa-
tion Act of 1919, applied and obtained sanc-
tion of the Government of Bengal towards
the end of 1927 to introduce compulsory
primary education for all boys within its area.

It has been mentioned that the system of
primary education in Bengal is defective. But
one thing must not be forgotten and that is
the education imparted in the primary depart-
ment of secondary schools in Bengal, The

\number of secondary schools in the province
is shown below :—

High Middle Middle Total.
Schools. Boglisb, Vernacular,’

1916.17 =
Boys ... - 698 1,602 349 2,649
Girls ... 14 20 30 64
1928-27 ;=
Boys ... 985 1,616 74 2,675
Girls ... 19 48 22 89

The middle vernacular school has ceased
to meet any public demand and the number
of middle English schools for boys has practi-
cally remaiped constant. But the number of
h:gh schools has increased by over 4o per
cent. No other province can boast of having
1,004 high schools for boys and girls. It
must not be supposed that they are all
efficient. Quite a large percentage of them

. are inefficient, But the increase in the num-

ber of high schools is the result and symptom
of the growing desire for English education
in Bengal. All high -schnols in Bengal have
primary classes, and it has been found by
actual examination that the proportion of
wastage is much greater in primary schools
than in the primary classes of secondary
schools in the same area, The absence of a
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genuine desire for education on the part of the
agricultural people, who form the bulk of the
population in Bengal and who cannot afford
to part with the services of their children in
connection with their domestic affairs, may
be taken as one of the main causes of stag-
nation and wastage that is seen to occur be.
tween class and class of primary schools, Eut
the wastage is small in middle schools and
very small in the primary classes of high
schools compared to that in primary ones.
The boys reading in high schools enter them
with a desire for educatxon and they go on
until a course is ﬁmshed and the wastage is
very small there, And for thisreason, it can
safely be asserted that 1,004 high schools in
Bengal, with all their shortcomings, are doing
usetul work in the lower classes so far as
imparting a good ‘primary education is con-
cerned.

In the Punjab up to 31st December 1927,
compulsory primary education was introduced
in 1374 rural areas and 58 municipal areas,
and in the United Pravinces in 24 municipal
areas and in a few rural areas in the districts
of Agra and Lucknow. In thc Punjab the
scale of pay for the trained primary teachers
is ordinarily RS, 25-2-35-2-55; even in the
districts where the financial condition of the
Local Boards is not satisfactory the scale is
Rs. 20-1-30-2-50, There is no time:scale of
pay for untrained teachers, They get fixed
pay, viz,, the matriculates Rs. 20, the middle
passed teachers Rs, 16, and the primary final
passed teachers Rs, 14 per month, In the
United Provinces the trained Head teachers
of primary schools are placed in three grades,

viz, Rs. 22, Rs, 25, and Rs, 30; and the

trained Assistant teachers in the grades of

. Rs, 17, Rs. 19 and Rs. 20. Untrained Assist- -

ant teachers get only Rs, 12-1-14. It will
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therefore, be noticed that the primary teachers
in the Punjab get at least a living wage..
Even the condition of the primary teachers
in the United Provinces is better than those
in Bengal.

Under the present system of voluntary
education the pay of the primary school
teacher in Bengal is such that it cannot even
be called a living wage. Of the 38,187 pri-
mary schools, g7 are managed by the Gov-
ernment, 3,783 by Municipalities and District
Boards, 29,984 are aided and 4,323 unaided.
That is to say, go per cent, of the primary
schools are under private managément, The
average pay of a teacher in such a school is
miserably low. It is Rs. 8'9 per month in
the Burdwaso Division; Rs. 7°6 in the Dacca
Division ; Rs. 8-4 in the Rajshahi Division;
and Rs. 6 in the Chittagong - Division, If we
consider only the pay of the teachers in un-
aided schools; we find that the figures are so
low as to be almost incredible—for instance,
in the Ohittagong- Division, the average
monthly emolument of a teacher in an un-
aided school is Rs. 3'3. If an education cess
be levied, as proposed io the Bengal (Rural) -
Primary Education Bill, then it will be possi-
ble for the District School-Boards to give
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a minimum salary of Rs. 15 per month to all
trained teachers in recognised primary schools,
Levying of an education cess ought not to be
delayed any further if we want to improve the
condition of the primary teacher in Bengal.

" In India, national solidarity, a conscious-
ness of which has already dawned on the
land, will be the outcome of a complex variety
of causes, social, political, economic and

 psychological, and not the mechanical out-

come of a school system. But the teachers
can undoubtedly do much towards attaining
national unity. In a land of diverse tongues,
castes and creeds, we cannot expect to have a
mechanically adjusted system of schools’
standardised by the State. In India, and
particularly in Bengal, where the voluntary
efforts in education have been encouraged for
such a long time and innumerable types of

(Sker. 1928,

K]

a

schools of all denominations (conducted by *

Christians, Hindus, Moslems, Buddhists, etc.)
have been allowed to spring up, a State
system of education must be a free union of
more or less self-governing institutions having
different traditions but encouraging each
to bear its part in unifying the national
life.—T7he Teachers' Journal, Calcutta, Sept.,
1928.. ' ‘
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“LECTURES ON FOUR POEMS OF ACTION *

Being exhaustive studies of the four prescribed poems, “ A Ballad for a Boy,”
“ Mazeppa’s Ride,” “ A Rajput Nurse,” and *“ The Night Express,” with a
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LITERARY VALUES,
OLD AND NEW—(REVIEWS)

By Mr. L. V. RAvASWAMI AIYAR, M.A, B.L,
Maharajah’s College, Ernakulam {Cochin}.

EncuisE Vkrse: CHOsEN A¥D ARRANGED BY

W. PEacook —Vor. I. Tz Earry Lyrics 10

SHAKESPEARE.—THE WORLD’S CLASSICS SERIES.
(OzrorDp Unriversity PrEess). Price 2s.

One of the recentmost additions to the World’s
Classics Series is the first volume of a Seleation of

.Baglish Verss covering the period from Chaucer

to Shakespoare. Ia the choice of pisces and their
arrangement in chronological order, the editor has

" been guided by the same object that he had in

view in compiling the parallél volume of Prose
8alections: to provide reading matter, complete
and interesting ia themselves, and to illustrate the
history of ‘the literary form. Good things are
alwiys good, and they never cloy by repetition,
aod 8o Mr. Peucock rightly claims immuaity
from criticism for not omitting time-hoooured
favourites that are usually served up /in almost
every anthology. The representa!ion of authors
in the volume under review is complste : not only
Chaucer and the Chauceriaps (English aod
Scottish), the earliest Sonneteers, the University
Wits aud the bigger luminaries of the Elizabethan
peciod are bere, but diminutive geuiuses and even
pyemiss who have given us really good thiogs
have not been brushed aside; eimilarly, some of

the best anonymous productions of the different
centuries are aleo rightly included. The exclusion - - -

of pieces from the drama (barring, of course,
gongs and pieces from Shakespeare) was inevitable,
as the editor obssrves, owing to considerations of
space and to the diffisully of choosing pieces
" intelligible and interesting ” in themselves. The

“retention of the old spelling in the printing of the
earlier pieces will be an infinite source of charm .

aod interest to the scholar, Certainly our
visualisation of the workings of the poet’s mind is
gided hy reading, for instancs, Barbour with his

-own Scotch accent, if possible: ' -

A! Fredome is a noble thiog !

Fredome mays man to haiff liking;

Fredome all solace to man giffis,

He levys ab ese that frely leves !
We are sure that this volume, al ing with the four
volumes yet to appear, will he treasured by
readers of all classes in the English-knowing
world s something like an international

_ possession.:

Mr. Peacock’s adoption of the chronological
arrangsment serves the excellent purpose of
enabling the student to .trace the development
of the thought-world of English Poetry, Oune
thiog that wegld strike the reader as he goes on
in regular progression from Cbaucer forwards is
the gradual chaoge in the ontlook of the writera,
There is a certain detachment and objactivity in
the writings  of the l4th and 15th centuries.
What invests them with a naive'd is their almost
exclusiva emphasis upon external relations.
Whether the topic is love, war, religion or society,
the stress is mostly on the extrinsic aspects.
When Dumbar praises the City of London :

Fair be their wives, right lovesom, white and

small;

Clere be thy virgins, lusty under kellis:

Londou, thou art the flour of cities all;
or when Skelton apostrophises Mistresa Margaret
Hussey i '
: As full of good will
Ag fayre Isaphill,
Colyannder,
Swete pomsaunder,
Gtood Cassaunder;

or even when the *sevin deidly syanis’ are allego-
rised : )
Than Lichery, that lathly cross,
Bersndvlyk a bawkiv horss,
And ydilpess did bim leid ;

the centre of interest is all on objective aspects
and extrinsic relations.

As we come to the beginning of the sixteemth
century and as we progress well onwards into the
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middle of the century, the focus gradually shifts
to the reactions which external relations produce
io the mind of man. Obj-ctivity no doubt conti-
nues to exist, but side by sids with it there slowly
appears a tendency to look inwards into the souls
and write. This change, though not quite marked,
is evident in Vaux when he wiites :

“Whnen I lyoke bick, and in myself behold
The wandering way. s that youth could not

The new feeling gathers strength in Raleigh :

“ Even such is Time whicb takes in trust

Our yoatb, and loy’e and all we have " etc,
Aod it becomes emphatic and pronounced amongst
the great Elizibethaos,

It is remarkable, bowevar, that the rise of the
_new feeling never becomes so dominant as to- sap
their joy of life, adventure and action. The
spacious times of the sixtcenth century were still
too full of a child-like spirit of romance to permit
subjectivity to overstep limite, True, thece were
some like Wastell who wailed :

Like ns the Damaske Rose you see

Or like the daiotie flower of May

Even such is man, whose thred is spuo,
Drawae out, and cut and so is doae ;

but Life was still a *“ damask rose ” and a mid-May
flower, and the prevailing feeling was : ** Feed your

fancies and your sight, whilst occasion gives you
seisure ! ”

There was no welt-schmerz, no Obermannian
melancholy, no surfeit of life (cxcept occasionally .
88 in Bacon’s cross-grained insincerity). Oa tbe
contrary, the belief in human effort and human
mspiration Wwis ecstatically celebrated 3

¢ Nature that framed us of Foure Elements,
Doth teach us all to have aspiring minds
Our souley, whose faculsies can comprehend
The Wondrous Architecture of the world,
Wils us to weare our selves and never rest,
Uaotil we reach the ripest frais of all,

+ That perfecs blisse and sole felicitie
The sweet fruition of an earthly crown,”

[Sept. 1928,

With the passing-away of these spacious days,
other times and other maoners came, and both this
simple faith in human aspiration aund that other
inward-looking analysis of the soul received a
temporary set-back ; but with the opening of- the
19th century, wonder was reinstallad and Life

again became at once a joy and an object of inten-
sive study,

But the world was marching at a tremendous
pace in other domains than the world of =sthetic
thoughkt. The 19:h century witnessed such remark-

able changes in religions views and scientific '

investigation as conld not but react on the thought-
world of literature too. Action, struggle, life, —
these bad been drunk to the very lees, and the
great Query arose, — what then? Io the midst of
the bewildering complexities of material life which
the 19th century achieved in ushbering in with
great exultation and pride, the seer- and the
propbet, the thicker and the poet found themselves
stranded on the rock of Doubt. Subjective inquiry
gainos complete domirance when conventions,

social values, religious dogmas and material adven-

ture fail to give satisfaction. Tbis is what has
happened within the last thirty or forty years.
Life outside is all a tumultuons whirl, it is neither
the merry-go-round of the Elizabetbans nor the
smug self-satisfaction of the early Victorians, Hardy
railey therefore, against the Impish Divine, Butler
plays the role of the enfant terrible, Edward Car-
penter flees to the loneliness of his thoughts, Hous-
man takes refuge in pessimistic melancholy, Wells
proclaims the need for the revision of * this busi-
pess called life”, Shaw rides about tilting bis
doughty lance at big bubbles, and voices everye
where resound :

“Though a great God slsy me with fire,
I will shout, till he answer me: Why ? "

TweNTIRTH CENTURY LITERATURE (1901—1925),
By A, C. Warp, (METHUENS.) Price 5s.

It ;is this Age of Interrogation in English
Lirérature that Mr. Ward has with distinction,
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described in his book, The period dealt with by
Mr, Ward is the first twenty-five years of this
centary. * From-1901 to 1925,” says Mr. Ward,
“ English literature was directed by mental atti-
tudee, moral ideals, ana spiritual values at almost
the opposite extreme from the attitudee, ideals and
values governing Victorian Literature,” The Note
of Interrogation everywhere stares us in the face,
old values have been thrown overboard, the voice
of Authoritr Las bren snubbed and the Perma-
nence of Institutions has been displaced by a sepee
of univereal lack of fixity. So far as we can judge,
Mr. Ward’s sympathies are all with the modernists,
and this sympathy has stoed him in geod stesd for
5 clearly reasoned and discriminating appreciation
of the literary personalities of the time. In five
separate chapters he treats, ip succession, about
the Novelists, the Dramatists, the Poets, the
Essayists and Critics and the Biographers. Tb.e
chapters are fairly exhaustive, the treatment is
never over-technical and the reader feels assured
of clarity ‘and definiteness everywhere, The read-
ing-lists supplied at the end are exceedingly
valuable,

Mr. Ward has original view-poiote of his own.
His analysis, for instance, of whast has often b:en
described as Hardy's pessimismis suffiziently ori-

ginal and ferceful to commend i'eelf to tke

reader’s acceptauce : ** Except among those who are
governed by a dispassionately speculitive temper, it
is almost certain that the repeated charge of pessi=
mism will continue to be broaght agaiust Hardy,
though there is no sound reason why pessimism
should an‘omaticilly be regarded a3 an indictwent
demaunding defence or apology. A poet-philoso-
pber can scarcely ever bs unbappy ; and it is possi-
ble for a philosupby of pessimism to be accep’ed
by a man who is completely happy jn himeel’,
Yot the view is widely current that Hardy must
always have been ¢xceedingly uohappy. If t"isis

Mre. Ward has no sympathy with weak and
washy traditionalists, Here 1is his criticism of
Noyes, the post-Tennysonian: * The thousand

. pagss which Noyes bhas encrusted with glittering
images and adjectives of colour contain depressingly

fow unhackeeyed pictures or illuminating thoughts,
This - familiar pictureequeness, this re-echoing
of commonplace ideas, this pretty refurbishing of
a shabby poetic Lord Mayoi’s show is exactly what
gives immediate pleasnre, But as literaturs, it is
flishy and hollow and empty-—a mere confection
sweet to the palate, but quickly dissolved and soon
forgotten.” Judiciouely balanced are Mr. Ward’s
estimates of popular idole, That “golden-haired
Apollo,” the modern counterpart of Sir Philip
Sydney—Rupert Brooke—is rich in promise only
and not in achievement. The mantle of Lamb has
only partly fall-n npoa #. V. Lucas, because there
are mirked dissimilarities between the ‘gentle Elia’
and.the modern huwmorist. - The anti-tradiovalist
Sittwells are posts of sensation and not of thounght,
Thus whether it is Wells’s moralising, Beerbohm's
artistic carica'uring o1 Lytton Strachey’s biographic
method, Mr, Ward’s treatment is clear, judicious
and illuminating. ’

KALIDASA
Being a critical appreciation of his works
IN TAMIL

By K. S. RAMASWAMI SASTRIAR, B.A,, B.L,
Sub-.fudgc, Tanjore,

Crown 8vo. about 200 pages. - Price 12 as,

Approved as suitable for school use. Vide Fort St.
Geurge Gazotte, Pt. LR. dated 19th April 1927,

'so, his unhappiness originated, not in bis philoso..

phic pessimism, but in his acute sense of pity. He
. was volnerabls through his emotions rather than
through bis mind.”

SRINIVASA VARADACHARI & CO,;
4, MOUNT ROAD, MADRAS,
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ALL-INDIA FEDERATION OF
TEACHERS ASSOCIATIONS.

FOURTH SESSION AT BOMBAY
Jth, 51k, and 6tk of November 1928,

Place : Cowarji Jehavgir Hall, Fort, Bombay.
Prestdent : Do, George S, Aruadale, M. A, {Cantub,),
LL.B,
Ez-Principal, Central Hindu College, Bennres.

Ssme well-known educationists in this Presi-
dency and elsewhere have promieed to read papers
on this cceaeion,

Elementary Education :
Mr, P, X Desai, Adwinistrator, School Board,
Abmedabad Municipality.
Adult Education :
Mr. G. K, Deodhar, Servants of India Society.
Mr. V, 8, Tore, Dy Educational Inspector of
Visual Instructiony Bombay.
Collegiate Education :
Prof. E, Parker, Elphinstone College, Bombay.
Women's Education :
Prol. D, K. Karve, 8.N.D.T. Indian Women's
University.
Education of Defectives:
Priocipal H. D. Chhatra Pati, V. M. School
for tue Blind, Bombay, :

Education of the Handicapped Children :
Mr, S. M, Mute, N. M Vidyalays, Puona,

Civics: .
M-, P. B. Sathe, Member, Nagpur Uoiversity
Board, -
Education Research : . :
Pcincipal H. R, Hawley, 8. T. College, Bombay.

Rural Kducation:
Mr. V. N, Siogh, Iaspector of Education,
Indore State,
Indian Educition tn 1928
Principal P, Seshadri, 8,D. College, Cawnpore.
BOMBAY INVITES YOU ALL
to read papers, to take part in discussiou, to
exchavge information and in other waysz to contri-
bute to the success of the Session,
For information about Boarding and Lindging,

write to—
The Secretaries,

ALL-INDIA TEACHERS' FEDERATION,
c¢/o THE FELLOWSHIP SCHOOL,
BOMBAY 4,
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A SHORT HISTORY. OF THE FEDERATION.

Tae AvL.lnpia FEDeRATION was inaugurated
in Cawopore in December 1925 with the object of
advanciog the canse of Education in general bug
particularly for co-ordinating the wock of the many
Provincial Orgapisations tbat are being formed in
India, and securing for this country a place in the
Board of Directors of the World Feleration of
Education Aesociations,

Since its inception, Prof. P. Seshadri of Benares
Uaiversity {now Principal, S. D. College, Cawn-

" pore) has been the President of the Federation

aod Mr, D, P, Khattri of Cawnpore has been the
Secretary, '

The Federation has held so far three annual

Conferences :—
Place Pear Pregident
I Cawnpore 1925 Prof, P. Seshadri, Benaras
: University,
2 Patna 1926 Prof. A, R, Wadia, Mysore
University,

3 Calcutta 1927 Prof. C, V. Raman, Calcutta

University, -

All its sessions were attended by about 50 to 60
delegates from diffarent parts of India such as the
Punjab, Jeypore and Jodhpur, C, P. and Berar,
Bombay aud Baroda, and Hyderabad (Deccan) in
addition to the large number of local delegates
from U. P,, Bihar and Bongal, .

Lnst year the Federation secured affiliation to
the Wo Id Federation and, with the help of the
Government of Lrdis, was able to depate a repre-
sentative to the secoud Bienuial Conference of
the Woild Fedeiation held at Torouto in August
1927, and secured two eeats for India on its Board

of Directorrs Thus Prof, Seshadri and Mr.P. A,

Inamdar (Aundh Statse), the President and Member
of the Couneil of the All-India Federation respec-
tively, are, from Angust last, Directors of the World
Federation of Education Asscciations, ‘

But owing to the fact that its firet three annual
sessions were held in Northern Indis, its work
is not as widely known in the South as it ought to
be, and the Executive Committee of the Federa-
tion resolved last year' in Calcutta to hold its
next 2noutl sestion 'in Bombay, ‘

Datailed accounts of the Cawapore and Patna

. Sensions avre now available in the form- of year=

books which can be obtained from the Secretary,
Mr, D. P, Khattri, Prithwinath High School,
Cawnopore. (Prices Re, 1.8 and Rs. 2-8 respec.
tively.) L ,

PP

Seer. 1928.]

MADRAS UNIVERSITY LIBRARY.
LATEST ADDITIONS.

1, Botany.
Spochr : Photosynthesis,
T, Education,
Educational directory, U.8.A.,1928. .
Vacation courses in Eogland, 1928, .
Jones ¢ Educa.tion and the individoal.
Reed : Human waste in education,
Bdue. and indastry in Scotland,
Nolan ¢ Method of teaching agricnlture.
Smith ¢ [adustrial education.
Mauys ¢ lndustrial eddéatién.
Feeeland : Teaching in the intermediate grades,
Handbook of suggestions for pub, ele. schools,
Rep. on the eduoc. of adolescent,
Douglass : Secondary education,
Spence : College marking system,
Cook : Adult elementary edue,
Hart ¢ Adult educ.
Powers ;: Junior high school,
Allen s Stepping stones to D.lton plan,
Niweon ¢ Toeaching social studies,
Mouroe : Directing learning in the high school,

Raorganization of mathematios in secondary

-educatiown,
Natoral Sci, in adult educ.
Auntvim : Teaching music, -
_ Gist : Supervision of readiog,
- Rep. on the improvement of geographical edue,
Ayer : Elomentary schocl history,

" Nsonan: | flnence of summer vacation on
children,

Qullias : School sdpervision, _
Scratsmeyer ¢ Rating ele. school courses of study,
Taylor : School supply management.
Bildwin : Financing raral educatior,
Snedden : What is wrong with Amer, educ, ?
Lowth : Country teacher. '
Pink : Procrustes or future of Eng. educ.

" Simpson : Where state educ. fail-.
Benuoett : [udustrial edue, up to 1870.
Fleming : Schools’ with a-messags io ludia,
Plaisted : E1rly educ, of children.
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Phillips ¢ Pub, high school statistics,

Koos : American secondary school,

Ferriss ¢ S:condary educ, in country and village
S8ymonds : Measurement in secondary educ. .
Roberts ; Pringipal as administrator.,

Newton : Uuiv, and edu-, systems of Brit,
Empire.

Fiddes ¢+ Americao Uaiversities,

Tuoe life we live, a scheme for adult schools,
Lord : Dieabilities in leasraing to read and write,
Greene : Qure of speech disorders.

Mathias ¢ Beginnirgs of art.

Pringle : M«thods with adolescents.

Judd : Psychology of secondary educ.

" Reed : Paychol. of elementary school snbjects,

Pine : Mothod in Aritbmetie, 6 Bka.
Goodyear ¢ Baok crafts for schools.
Poppin ¢ Pub. schools and music.
Memorandam on the teachirg of English.

'Harper : Religious edue,

Keltie : Geograpby io Brit. Univ. |
Lindeay : Social progress and educ. waste,
Barr : Supervision of instructior,

Harap : Economic life and curricalum,
Bigge : Board of edue,

Adame : Errors in schools,

Kavdel : Educ, Yearbook, Columbia Uuiv. 1927,
R:p. Edue, Assv. of Gr. B:itain, 1927,
Progress of Edue. in India, 1922-27,
Edue, in Eng. and Wales, 1925-26,
Education in Yorksbire, 1928,

Puillips : City school system,

Reisner ¢ Hist, foundations of mod. educ,
Foght : Comparative education.

Duggan : Hist. of educ.

Sanderson : Rural edue, in Eng. and the Panjab,
Cole : Educ. in Aastralia,

Bode : Modern educ. theories.

Forest : Pre-school educ.

Lee ¢ Junior and Senior bign schools,

L.w Cillege Oalendar, 1628-29.

Works ¢ Cullege and Univ. Libr. problems,
Adult edue, committee stndies;

‘Keppel : Educ, for adults,
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Roberts : Population of the Pacific,
Haddon : Races of man.

McFariave 3 Economic geography.
Loti : Constantinople,

Osrendowski : The breath of the desert,
Powell : 1n Barbary.

MecLaurin ¢ What about North Africa ?

Garrison : Materials for young children.
Culter : Elementary school methods.
Teachiog of Science in Secondary schools.
Oourtis ¢ Tests in Arithmetic,
Faueett : Teaching of English in far east.
Clark : Stories to tell,
Gove : Religious edue,

* Fairbaoks : Real geography. V. History.
Common examination for entrance to pub,

schools. ﬁutt&z Théb Va(lilaey of Arno
Almack : School board member. ewDIgIn : L.40aaa,
Rep. on sc:les of salaries for teachers, Harlow : Hist. of Barbodas, 1625- 1685'
. . Marden : A wayfarer in Purtugal,

Us Geography. i X, Economics.
Barker : Regions of the world. Adams ; Profits,
Parry ¢ The British Isles, Wilson : Traffic Mauagement,
MacKiader : Lands beyond the channel Lewin : Resources of the Brit. Empire,

Heathcot .
eathoote ; Sweden MADRAS UNIVERSITY LIBRARY: The

Johaston : O f Africa,
Parry : Africfzaﬁ]isarzlasiar. pumber of- readers and the number of books

: The Americae.

Smith : North America.

Sidoey : In British Malaya tc-day.
Reeves : New Z:aland,

Steers : Study of map projsctions.
Taylor ¢ Environment and rage.

8130 and 10444 respectively, The corresponding
figures for the last year were 5023 and 6369,
Sexate Housp, S. R. RANUANATHAN,
MapRras,

1st October 28. Librarian.

835 The type of English Readers that progressive headmasters have been looking for.
SPOKEN ENGLISH READERS

H. MARTIN, M.A., 0.B.E.
PRINCIPAL. ISLAMIA COLLEGE, PESHAWAR. .

Reader I. As. 4-6. Reader II. As. 5-6. Reader III. As. 7.

It is an admitted fact that, in the absence of suitable Readers, “Spoken
English ” has hitherto not received in our schools the attention which its import-
ance demands. As a result of this even senior pupils show utter lack of confidence
in expressing themselves in simple colloquial English. Principal Martin’s three

Readers are meant to help the teacher in remedying this serious defect in the

teaching of English, by placing at his disposal suitable material for the work. The
Readers are priced cheaply so that they can be used as Supplementarz/ Readers,
side by side with the Class Readers. .

‘We venture to submit that these Readers of * Spoken English” occupy a |

unique place among English Readers, and as such claim special ‘attention of all
Headmasters., ‘

COOPER, Publishers, BOMBAY.
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The Bducational Review.

Extensive reports have appeared in

tke newspapers regard-
ing the achievements of
SirJ: C. Bose and the appreciation he
has met with during the recent tour in
Europe. But we are afraid we cannot
congratulate-him on the attitude he has
shown with regard to the challenge ex-
tended to him by a Professor of the
Royal College of Science in Bombay. Sir
J. C. Bose is reported to have said : “ The
groatest scientists . in the world have
accepted my theory, and I cannot con-
descend to enter into controversy with a
novice in science.” This attitude is
thoroughly inconsistent with the un-
divided pursuit of truth which ought to
characterize the investigations of. every
scientist, A Professor of Science at
a University College like the Royal
College of Science, Bombay, was certainly

A Wrong Attitude,

no foeman unworthy of his steel, and we

are sure that the fact that he is very
much younger in years than Sir J. C.
Bose, cannot be such a serious dis-
qualification as he seems to imagine.
The cause of Science can never progress
by this attitude of conceited self-com-
placency on the part of scientists, and
the earlier Sir J. C. Bose sets up a better
example to -his countrymen, the better.
Sir J. C. Bose cannot be unaware of the
fact that very grave doubts have been
expressed in many scientific quarters
regarding the validity of his conclusions
about the unity of life, nor can he be
ignorant of the circuamstance that he has
been more often anxious to meet Viceroys
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and Secretaries of State and other persons
in authority than students of science:
We hope to hear .more of the criticism
advanced by the young Bombay Pro-
fessor. Without any desire to question
the value of the scientific researches of
Sir J. C. Bose, as an educational journal
standing for fairplay, we are bound to
wish more strength to the elbows of the
enterprising scientific scholar of the
Royal College of Science, who has ex-
tended a challenge to him.

The subject of Students and Politics
has often given rise to
controversy in the edu-
, cational world of India.
Time was when European educational
authorities, devoid of any sympathy
with Indian political aspirations, used
to throw up their hands.in horror at the
slightest exhibition of interest in politics
on the part of the young men of India. On
many an occasion, the intolerant attitude
of some bureaucratic Principal resulted
in the severe punishment of innocent
young, men  misled by poliiical exu-
berance into demonstrations of some kind
or other considered to be inconsistent
with academic life. While it is hardly
possible for a really good student, while
at College, to spend much of his time in
politics and wihiile it is also desirable that
active participation in politics should be
allowed only to those who are sufficiently
mature in understanding, there is no
denying the fact thet the alumni of
Universities must take an intelligent
interest in the events which gre happen-
ing round them, especially when they.

)

Students and
Politics.
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are fraught with serious consquences for
the future of their motherland. We are
glad to find that such a keen and radical
political enthusiast as Pandit Motilal
. Nehru, addressing the students of Allaha-
bad the other day, gave the right advice
in the matter and warned young men
against wasting their time in the dis-
tractions of politics, without paying
sufficient attention to their legitimate
work at the University. Pandit Motilal
said that he would not advise students

to identify - themselves with any parti-

cular party. But he did not mean thereby
that they should have nothing to do
with politics, He did not advise them
to take an active part in politics, but he
appealed to them to study closely social
and political problems, so that in later
years, they could work for the advance-
ment of the couhtry with some know-

ledge of the questions awaiting solution.

We would like to commend these words
not merely to educational authorities
but to students all ovér India.

A subject which has been pressing for
attention in recent years
all over the Waestern
world is the question of teaching the
elementary laws of sex in schools and
colleges. It is not denied that there are
a large number of difficulties associated
with education in matters of sex, but
surely there is very little justification
for the attitude of ignorant purism
maintained by parents as well as teachers
in India. At a recent Conference of

Missionary Educationists held at Tinne-
 velly, it was however resolved that

’

Education on Sex.

efforts must be made for imparting

instruction on these subjects in schools -

within their jurisdiction. The Conference

resolved that instruction in sex matters.
wag necessary and that the ideal of,

innocence was not a possible one.
Knowledge should not be a forbidden
thing as the desire for it was natural and

it should be satisfied and not quenched. -

It was suggested that instruction should
be given at different stages and simple
instruction may start when children
began to ask questions.. The instruction
may be based on the elementary facts of

nature asseen in the study of flowers, -

birds and other animals within the
knowledge of the boy. The members of
the Missionary Conference went so far

as to suggest that at the ages of 13 and-
14 clear and direct instruction should be

given on the facts of human sex and at

the ages of 16 and 17 boys should be .
directed to the ideals of chivalry’ and

regard for women.

One of the subjects which have come
' before the Education
Committee appointed as
auxiliary to the Simon Commission is
that of co-education in Tndia. - It may
interest our readers’ to know in this
conuection that the Duchess of Atholl
observed the other day in England that
while there were many things she felt a
girl could best learn from a ‘'woman,
there were undoubtedly many things

Coseducation.

that boys could best learn from men. It

was certain at the same ‘time that both
boys and -girls, she said, could learn
some things at least from teachers of the

[SepT. 1998,

Sker. 1928.]

opposite sexes. Of all the educational
experiments,. none was more interesting,
more daring, or fraught with - greater

_ possibilities for the welfare of the country’

than the experiment of co-education.
It seemed to the Duchess unquestionable
that if boys and girls grew up together,
worked together and played together,
they should be able to enter upon life
with a general knowledge of the
mentality and habits of their sexes
which shoald be a very valuable guide
to them.

Communalism has done sufficient
_ havoe in this country in
.recent years in the ﬁeld
- of politics. Hindu and
Muhammadan conflicts, in Northern
India and Brahmin and non-Brahmin
conflicts in the South have caused in-
surmountable difficulties which threaten
to prevent the country from developing
any sense of united nationality., While

Contmuuoalism
in Education.

communal differences in politics deserve-

condemnation enough, no words could
be ton severe for the condemnation of
the exhibition of communal feeling in
educational institulions. A good deal

of agitation is being caused in the

educational circles in the University of
Allahabad, by the conduct of the
Professor of History at the University,
Dr. Shafaat Ahmad Khan, who is a very
wild protagonist of the pro-Muslim
movement in Northern India. He has
actively identified himself in recent
months with a party of irreconcilable
Muhammadans who have been fomenting
‘a good deal of class-hatred. More than

--\Universi_ty of Allahabad,
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one meeting has been held in. the
protesting
against this kind of attitude on the part
of one of their professors, and we
understand that the matter is likely to
come up officially even before the
authorities of the University. Without
wishing to express any opinion on the
justice or otherwise of these accusations,
we should certainly assert in the most
emphatic manner that University author-
ities should show no quarter to people
who foment class-prejudice, because this
is a negation of real University work.

In view of the fact that a Committee
‘ presided over by such a
distinguished statesman
as Sir M. Visweswaraiya
is investigating into the recent disturb-
ances in Bangalore, we are not anxious
to arrive at any hasty conclusions with
regard to the people who are rea}ly to
be blamed in producing this trouble. We
must, however, confess to a sense of
surprise that there should have been any
interference with -an innocent attempt
on the part of the school-boys to celebrate
the Ganesa festival to their hearts’
content. If boysina Hindu State cannot
have the advantage of celebrating their
national festivals without being inter-
fered with by those professing other
religions, things must have arrived at a
vefy pad stage indeed. Whatever may
be said of some of the authorities in
charge of the affairs in tie Mysore State
to-day, it will be universally agreed.
that His Highness the Maharaja may
be expected to take a very statesmanly”

Statesmanship
in Mysore.
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view of the present situation. We hope_ villages,” he writes, “ there is nothing in

he will interfere early enough and with

sufficient strength to prevent any
unhealthy development of this kind in
the future history of the State. The
excitement caused by these factions
must have injured very seriously the
educational atmosphere of the city of
Bangalore and the hundreds of pupils
who belong to institutions in the city
must have suffered considerably by
the recent events. The statesmanship
available in the State cannot be too
bankrupt to ensure that the children of
the State shall have the privilege of
pursuing their religion undisturbed by
hooligans anxious to cause trouble.

Considerable progress has been made
. in England in recent
Broadcasting in

Schools months ip introducing
broadcasting as an effec-

tive means of education in schools. The
fitting of a school with broadcasting
apparatus so that pupils may be able to
come into a central hall and listen to con-
certs, lectures and narrations of news
broadcasted from considerable distancesis
an advantage of great educational value.
Considering the fact that a good receiv-
ing set costs only about Rs. 500, there is
_ no reason why a number of High Schools
in this country should not make an
experiment in the direction of making
this new provision. Writing on this
sabject, Mr. Eric C. Dunstan, General
Manager of the Indian Broadcasting
-Company, Ltd., points out the great pos-
sibilities of broadcasting in India in the
“future. “In many of the outlying

the nature of schools or education,
because either it is impossible to get the
teachers to go and teach there, or it is
too expensive, but when the communal
listening set becomes an established fact,
education will be better than now. There
are large numbers of Europeans and
Indians who pass their lives in districts
entirely cut off from the world. To them
broadcasting means the end of their iso-
lation. The majority of Indians can'
afford little from their meagre income
for entertainment or enjoyment, and the

establishment of broadcasting will mean,

a new era for them, and must change

‘their whole outlook on life. In fact,

taking the whole world, I doubt whether
it is possible to find any other country
where there is such a tremendous future
for broadcasting ; the possibilities are in-
finite. Nothing can prevent the pro-
gress of I_ndian broadcasting, which can
so easily, so effectively and so econ-
omically fill many gaps in the average
Indian’s life.” ;

1t was a very notable address that Dr.

Cyril Norwood, the well- -

The Teacher’s

Personality. known Headmaster of

Harrow, gave at the
recent meeting of the educational section
of the British Association at Glasgow.
He spoke mainly on the subject of the
personality of the teacher, though he also
surveyed some of the pressing questions
relating to Primary, Secondary and Uni-
versity education in Great Britain. We-
commend his concluding words to the
special attention of our readers ; ** What-

[Sert, 1998.

Sepr. 19’28.]

aver reforms of administration, whatever
changes of curriculum, whatever increase
of expenditure” were approved, the last
word lay with the teachers, and all
depended on the spirit which animated
them and the ideals which moved them.
This country was committed to the
experiment of unrestricted democracy,
ideally the highest form of government
if the quality of the citizens was good,
in practice capable of being the worst if
the citizens were uneducated and incapa-

ble of discerning the true values of life. -
Everything depended upon whether the -

teachers in the next generation rose to
the full measure of their responsibility
and opportunity, whether they carried
through every part and parcel of our
educational system the highest and truest
English tradition, that education was
more than instruction, that character
~counted for more than brains, and lives
more than learning, that the true basis
of life was religious, and the only real

- values spiritual; The main end and aim

was 10 train boys and girls for service to
the community. There was no nobler
calling than that of the teacher, and the
hope of the future lay in this, that none
could escape the teacher’s influence. The
highest education was the gift of per-
sonality to personality, where in freedom
one led and others were fired to follow;

_and this could not occur unless schools
were free and individual, and the teachers
within them no less free to develop and

‘ give the best of which they were capable.

Education could and must be organized
in Whitehall and the country town, but
it could not there be given ; it could only
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pass from living men and women to
living boys and girls, where each was
known to each. This personal relation
based on freedom was the most precious
tradition that had come to us from the
greatest of the past, and any advance of
organization and extended scope would
be too dearly bought if it brought into
the question, or rendered impossible, the -
spontaneity and independence without
which no school could be great.”

In spite of all the advance which has
' taken place in educa-
tional theory and prac-
k tice in rTecent years,
there are probably still old-fashioned
teachers in various parts of India who
are believers in corporal punishment. We
are glad to see that in a recent issue of
the FEducational Supplement to the
London Times, there is a very enthusias-
tic appreciation of the changed condi-
tions created in the educational world by
the passing of the birch. Time was when
the birch indicated in the most effective
manner the profession of the teacher, but
an appreciation of the delicate sensibili-
ties of childhood and the need for draw-
ing out the latent faculties of the pupil
entrusted to the care of the school-master
had made cousiderable {difference with
regard to the exercise of corporal punish-
ment. 1t iz no longer not only regarded
as necessary, but most educationists
would also have no hesitation in con-
demning it as even undesirable, except
in certain very rare circumstances for
the purpose of moral correction. The
revolution in the world of education in

The Passing of
the Birch.
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this matter is described very effectively
in the following paragraph which takes
note of the real educational reasons
which have led to the new state of

affairs : “Discipline has changed because

the whole view of education has chang-
ed. When the aim was the inculcation
of set lessons, arranged by the teacher
without reference to the pupil's powers
and motives, then discipline was the
device adopted to hold him to an un-
pleasant task. When the modern educa-
tor starts from the child’s powers and
impulses, using them and directing them

towards an end expressed in social co- -

operation, then the discipline is of neces-
sity different. The child has become in
part his own disciplinarian, not because
of any vague theory of freedom, or for
any sentimental cult of self-expression,

but for the reason that his own actions,.

or his own suggestions for action, are
elements in the problem of working from
spontaneous impulses to the goal which
he is learning to appreciate. The goal
is not fixed—it rises -and recedes as
impulse gives way to reason, and as
remoter purpose repiaces present achieve-
ment. The decline of the use of the birch
is the proof that the educational process
i1s better understood; it was the crude
device of a crude theory, as impulsive
and ineffective as the child’s own whims,
and requiring the same direction and
transformation.”

Babu Ramananda Chatterji, the
veteran KEditor of the
Modern Review, who has,
as is well-known, consi-
. derable educational ex-
perience also to his credit, has rightly

Shionld Stndents
be everything
but Students ?

[Skpr, 1928:

protested against the undue absorption of
the attention of students in matters other
than their own studies. Redent events
in Bengal have shown that often un-

healthy political or other excitement ‘

might interfere with the legitimate work
of students in our colleges, and Babu
Ramananda Chatterji rightly
“Should students be everything but
students?” We are in entire sympathy
with what he has said in the current
number of the Modern Review on that
subject: “Infants, boys and girls and
young men and women do not live in
air-tight compartments separated from
the rest of the world. According to their
capacity for understanding and being
interested in passing events and press-,
ing problems, they become interested in
things, get excited by some events, depres-
sed or elated by some others, and so on.
For this reason, there cannot he and ought
not to be an “atmosphere of pure study”
any where.
want to know all about what is taking
place around them and even to be actors
among other actors. They should not
be blamed for this natural desire ; rather
should they be encouraged to be up-to-
date in their general information. But
to be well-informed about current events
and problems and things in general is
an ideal meant for all, not for students
alone. Students have their' main and
special work just as other kinds of people
in society have. Peasants, artisans,
mechanics, craftsmen, tradeys, merchants,
teachers, lawyers, engineers, physicians,
artists, scientists, philosophers, littera-
teurs, etc., have all their special work to
do. This they generally do, and in
addition they acquire information

[t is natural for students to

asks:

-

‘Sgpr. 1928]

regarding the world of to-day and do
their duty as citizens. Also there may
be and are statesmen and politicians
whose main work lies in the field of
politics. But they are not in statu
pupillari. Are students the only class of
people who have no duties which entitle

them to be called students ? Is it because

they have not got to earn their bread
and are maintained by others that they
are to be called upon to be everything
else but students ? is the book of nature
a useless superfluity? Are existing
libraries, laboratories, museums, demon-
stration farms, botanical gardens, etec.,,
useless lumber ? It has become necessary
to repeat these questions, because
whenever students are reminded of their
main duty, agitators at once place before
them the supreme duty of freeiag the
country. But in what sense is it their
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supreme duty and not of every one e_lse?
We are old-fashioned enough to believe
and assert that the proper duty of
students is to study. And, of course,
like other people, they have other duties,
which are subsidiary. Whén they leave
their schools, colleges or Universities for
good, let them, if they choose and are
fit to doso, devote themselves entu'faly
to politics or other kinds of social.service.
It is very far from our thought to
suggest that students as students are not
all to be social servants. They are
cevtainly to be social servants as part c_)f
their training but study must be their
main and special work. Why else. do
they call themselves and allow others to
call them students? If they do not want
to study or if they want to give their
studies a subordinate place in their
scheme of lifg, they should call themselves
simply boys or girls, young men or
young women,”

INDISPENSABLE TO ALL UNIVERSITY STUDENTS.

1. ‘The English Essay:
Pages 225, Ks. 2-4-0,

2. A Handbook of the English Essay:
Study and Appreciation of Modern English Kssays.

Its Theory, Structure, Growth and Development.

An Introduction to the
Pages 185. Re. 1-12-0,

By RAMARAO A. KULKARNI, M.A.
Sometime Professor, Willingdon College, Sangli,
WITH A FOREWORD

By H. G. RAWLINSOYN, M.A, L.E.S.

- Principal, Deccan College, Poong.
These Books adequately cover the wider ground which the study of the

English Hssay is now taking for its province in our Uolleges. . 7

**Mr, Kulkaro’s book on * the English Ess1y ” is a most commendable production, meetiog very successfully
the badly felt peed of a work in which ths critioal aspects of the Eisay in English, as well’as its history, should bg
comprebensively deals with, Tre wass of matter Lo be dwelt with 18 6o great that an undertaking of this llilndkrcq}llre
courage and persistence of a high order as well as training and judgment, and these qualities Mr, {ulbarm has
admirably manifested, I think the book’a very welcome addition to the study of the subject, and wish it the pobli-

city and success which it certainly merits.” _ Dy  Edward Parker

Eipkinstone Oollege, Bombay.

, M.A., Ph.D., Professor of English.

HIGHLY INTERESTING TO ALL LOVERS OF LIT.ERATURE-
G. RAMACHANDgA & CUY., Budhwar, Poona City,

TUE BOMB.Y BOOK DEPOT, Girgaum, Bombay. _
Also available from SRIN1VASA VABADAOHARI & CO,, 4, MOUNT ROAD, MADRAS, ~
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THE NEW ERA

AN INTERNATIUNAL RuVIEW OF NEW EDUCATION
(The-Official Organ of the New Education Fellowship)
Published JANUARY, APRIL, JULY and OCTOBER from LONDON.

: July Number Contains Special Articles | ‘

ON

Progressive Education in England

Price Re. 1. _ . Annual Subscription Rs. 3-8-0.

“THE NEW ERA,” 11, TAVISTOCK SQUARE, LONDON
or

INDIAN REPRESENTATIVE, “NEW EDUCATION FELLOWSHIP,” ADYAR, MADRAS,

Approved as a Text-Book suitable for School use,
vide Fort St. George Gazette, Part 1-B, p. 547, dated 1.11-1997.

COMMERCIAL ARITHMETIC

FOR SECONDARY AND COMMERCIAL SCHOOLS |
Prep.ared n accordance with the 8. 8. L. 0. Syllabus

By T. V. SUBRAMANIA AIYAR,

Commercial Instructor, Govt. Muhammadan College, Madras:
Author of .
Commneycial Correspondence, Book-kecping for Beginners, Graduated Exercises in Typewriling ele.

CONTENTS. Caar. 1, Some short cats and artifices; 11, Sigos, tables and vocabuolary ; 111,
Averages and Percentages; 1V. Insurance, Commission, Brokerage, Tradesmen’s Disconut.
Rates and Taxes, Baokruptey; V. Biils and Iovoices; VI. Profit and Loss; VII. Alligation,
VIIL Partuership; 1X, Iaterest—Simple and Compound ; X. Present Worth and D:scount
XI. Equation of Payments; XII. Shares sad Stocks; XIII. The Metric System ¢
X1V. Foreign Moneys and Exchange; XV. Miscellsneons Examples; XVI. Madras
S.8.L.C. Question Papers; AprenDIX— Answers,

D. Cr. about 200 pages. Price Re. 1-4-0.
SRINIVASA VARADACHAR! & CO., 4, MOUNT ROAD, MADRAS.
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= A Class;l)bok of Spoken Eﬁgliéh. =
ENGLISH DIALOGUES

- H. MARTIN, 1.4, 08E
PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR,

Fourth Edition. PRICE, Re. 1.
Contains 150 Dialogues and Imaginary Conversations in
s« English as she is spoken.»

EXTRACT FROM THE PREFACE.

No doubt the best way to learn to speak ¢ Knglish as she is spoken ** is
to talk constantly with English people. But Indian children as a rule get very
few chances of doing this, and in consequence the English they speak is too often
a rather stilted ¢ Book English.”” However, in the absence of chances of familiar
conversation with Knglish people, a good-second-best way of acquiriug a know-
ledge of colloquial English is the study of such dialogues as are given in this litle
book.

This book of Euglish Dialogues is designed to give Indian school-boys an
acquaintance with the living tongue as it is spoken by ordinary Englishmen to-day.
But the boys should be encouraged to read the dialogues assiduously both in

“school and out of it.

In certain quarters the object of the publication of Principal Martin’s
EncrisE Diaroeues is misunderstood. It is wrongly presumed that this book is
meant merely to help candidates for the School-Leaving Examination to answer
one particular question in the general English paper, whereas it was written to
meet a long-felt want of a class-book of every-day spoken English which can be used
in all the High School classes.

Hence the Indian student of English who desires to have a ready ccm-
mand of spoken English, capable of s€fving bim in all the ordinary circumstances
of life, will find in Principal Martin’s book a rich store of vocabulary and turns of
expressions. ‘lhe variety of its Dialogues gives scope for the use” of hundreds of |-
the most common and necessary words and turns of expressions which the student
ravely comes across in his English Readers, and which will thus enable him to
talk freely and correctly on many subjects.

-

'COOPER, Publishers, BOMBAY.
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Othello—TrE Moor or Venick, by Michael Macmillan, 5.a., late Principal and Professor of
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Hamlet, by W. J. Goodrich, a.a., formerly Principal and Professor of English, Pachai-
yappa’s College, Madras, and afterwards Principal and Professor of Enghsb
Ahmedabad College, Bombay. Cloth Re, 1-10-0.

Macheth, by Dr. J. Morrison, m.a., late Principal and Professor of Engheh Geneml
Assembly’s Institution, Calcutta. Re. 1-6-0,

A few of the opinions of the Series are given below.
Of the College Classios Series of Shakespeare's Plays, PROFESSOR E, DOWDBN, Trinity College, Dublin, writes —
* Imust ask you for a full and generons forgiveness of my silence, When The Tempest came, I was much
occupied with French literature, and I looked hastily into it and kept postponing a fuller examination. The Henry
the Fifth came when I was in America.

Now I am acquainted with both volumes of your Shakespeare Serjes and I can return you genuine thanks
for editions so0 thorough, so0 scholarly, and at the same time, s0 inferesting in their treatment of literary hutary,
of the genius aud work of Shakespeare and of the individual plays dealt with in each volume,

1 hope the series will be widely used by students of SMakespeare?—Tth Janwary 1897

Twelfth Night, by Michael Macmillan, m.a., D.Litt., I,E.S. (Ratired), Euglish Lectorer in

the University of Birmingham; formerly Principal and Professor of English,

Elphinstone College, Bowmbay. Cloth Re. 1-12-0,

Shakespeare—Richard II, with Iutroductlon and Notes, by Prof. J. C. Rollo, u.a,, Mysore
University. Price Re, 1-12-0,

SRINIVASA VARADACHARI & CO,, 4, MOUNT ROAD, MADRAS,"
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MACMILLAN & CO.'S EDUCATIONAL PUBLICATIONS.

FOOD
A PRiMER FOR USE IN SCHOOLS, COLLEGES, WELFARE CENTRES,
BOY SCOUT Ag}D GIRL, GUIDE ORGANISATIONS, r1c. IN INDIA
By

ROBERT McCARRISON, C.LE., M.D., D.Sc., LL.D,, F.R.C.P.,
Lieor.-Cor., 1. M. 5.,

Director of Nutritional Reszarch Pasteur Institute, Coonoor.
Price As. 12.

The purpose of this littl'e hook is to teach young people what to eat and
why they eat it, to make them realise that the greatest single factor in the pro-
motion of good health is good food, and that we eat not only to live but to live
well.. For well-living consists in many things besides the satisfacti;n of appetite ;
it consists in the perfect growth of mind and body, in perfect health and in the
vigorous employment of both mind and body in useful work. And well-livingl
necessitates the observance of certain rules of life, of which from the point of view
of Hygiene, there are six—to practise personal cleanliness ; to live in clean sur-
rouﬁdings; to breathe blean air; to drink clean water; to make use of the

invigorating and cleansing qualities of sunlight; and, to eat, with restraint, clean

food of the right kind.

MACMILLAN & CO., LTD, MADRAS, BOMBAY, CALCUTTA AND LONDON,

"
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| | MACMILLAN & £0.'S EDUCATIONAL PUBLIGATIDNS.

MAGCMILLAN'S TWO-SHILLING SERIES.

A New Series of Famous Books of a convenient globe 8vo. sjze,
well printed in good readable type,
) © 2. net each.
, By Thomas Hardy ‘
TESS OF THE D’URBERVILLES

By James Stephens

THE CROCK OF GOLD By Lewis Jgrroll
By Hugh Walpole ALICE IN WONDKERLAND AND

THE CATHEDRAL 'TH_R%UGE; ;I‘HE L.Ol(l)KhING-GL..ASS,
By ‘¢ Elizabeth ” in One Volume, with the Tenniel

. . THE ENCHANTED APRIL llustrations.

By Rolf Boldrewaod
ROBBERY UNDER ARMS

INDIAN FINANCE IN THE DAYS OF THE COMPANY
By PRAMATHANATH BANERJEA, M.A. (Cat.), D.S8c. Econ. (Loxpon.)

Price 12s, 6d. net.

Extract from Preface:—A connected account of. the financial system of
India in the days of the East India Company is not, so far as the author is
aware, to be fuund in any published work. In the present volume an attempt has
been made to deal with the most important aspects of-Indian public finance of
the period 1765 to 1858, The subject has been treated mainly from the histori-’
cal point of view. Stress has been paid not merely on revenue ‘and ex penditure

with statistical details, some of these have been relegated to the foot-notes and
the appendices.

MAOMILLAN & C0., LTD., MADRAS, BOMBAY, CALOUTTA AND LONDGHN. -

but also on finarcial policy. In order not to overburden the body of the work |

MACMILLAN & CO.’S EDUCATIONAL PUBLICATIONS.

m—et

LECTURES AND ADDRESSES
By RABINDRANATH TAGORE.

Selected from the Speeches of the Poet,

By ANTHONY X. SOARES, m.A., LLB.
Professor of English Literature, The College, Baroda.

This little volume is an attempt to bring together in a convenient form
a selection from the lectures and addresses of Dr. Rabindranath Tagore with a

view to presenting to the reader a coherent account of his life, thought, convic-

tions and ideals.

me——— A ——t

ASOKA (GAEKWAD. LECTURES).

By RADHAKUMUD MOOKERJI, m.A., PH.D,,
Professor and Head of the Department of Indian History, Lucknow University.

Illustrated. 8vo. 21s. net.

“ Dr. Mookerji's book is one of kigh value. It will not only delight the
large and growing body of Anglo-Indian Scholars, but by the thoroughness with
which it treats its subject, and by the grace and eloquence of its style, it will
fascinate the ordinary student of history. It is admirable alike as a biography of '
its great subject, and as a record of the slow conquest of data concerning him and
his famous edicts which, until modern scholarship painfully brought them to
light, had been almost obliterated from human memery.” —The Sunday Times.

MAOMILLAN & CO, LTD. MADRAS, BOMBAY, OALCUTTA AND LONDON.
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Pocket Edition. 5s.

again in the eight years following its first publication.

utility for tBe main purpose they were designed to serve.

MACMILLAN & CO., LTD.
(Incorporated in Englaud)

appeared.

NEW IDEAL CATHOLIC READERS,

Revised‘ and A dapied,
Edited by Rev. T. A. FINLAY, S.J.

Primer, Part 1 ... Price 4d. Reader 3
Primer, Part 2 n  4d, Reader 4
Reader 1 »  6ds Reader 5
Reader 2 . » ls Reader 6

MADRAS, BOMBAY, CALCUTTA AND LONDON,

MACMILLAN & CO.’S EDUCATIONAL PUBLICATIONS.
FROM A CORNISH WINDOW.
By SiIK ARTHUR QUILLER-COUCH.

This book, which was first published in 1906, forms the seventh volume
in the pocket edition of Q.’s literary essays. The view from the Cornish window
is a wide one; and includes, in the course of a year’s diary, literary criticism,
light verse and talks on men and affairs, from hymnology and politics to cricket
aod yachting., It was here that Q.'s “ Famous Ballad of the Jubilee Cup” first

‘Price 1s. 9d.

’

.

5

2s.
2s, 3d.
2s. 3d.

This series of School Readers, as first issued, was designed for use in the
Catholic Schools of the United States. 1t was the work of a Sister of Charity,
prepared for her task by a close study of educational theories and a long
experience in the practical work of the school-reom. The title of the series indi-
cated its character and its purpose. Its educational value was quickly recognised.
It astained a prompt and widespread popularity, and was reprinted again and

As first issued, these books were intended to meet the needs and condi-
tions of American Schools, and were therefore distinctively American in character,
In the present edition they have been adapted for use in other parts of the
English-speaking world over which other flags fly. But vo change has been made
which would aflect the main lines on which they were plauned, or impair their

Sepr. 1928.) . ADVERTISEMENTS. 3

2nd E’d’ltion——'Entirely Revised. .
A HIGH SCHOOL MANUAL OF E GLISH

By N. G. WELINKAR, m.a., LLE, S
Senior Professor of English, Osmania University College, Hyderabad (Deccan).

Honorary Fellow of the Univertity of Bombay ; formerly Principal, Dyal Singh College, Lahore,
Second Edition of A PRACTICAL MANUAL OF ENGLISH, :
Revised and Largely re.written in co-oparation with

5,'R. KIRKPATRICK, B.A.
Headmaster, Government High School, Gulbarga.

OONTENTS :—Part I.—Grammar., Ohapter I, Nouns; II, Adjectives; III, Pronouuns; IV, Verbs
YV, Adverbs; VI, Piepositions; VII. Oorjunctions and Interjections, Part II.—Grammar (Diction),
Obapter I, Words ; 1I, Prefizes and Suffixes ; I, Synonyms, etc,; 1V. Special Words for Study, V. Analysis
and Synthesis of Sentences ; VI, Punctuation aud the Use of Capital Letters; VII, Direct and Indirect Narration;
V111, Recasting of Sentences;. IX, Paraphrasing; X. Figurative Language ; XI, Idiom, Part III —Coma
position, Obapter I, The Sentence; Il, The Paragraph; I[I. Tbe Hssay IV, Letters and Telegrams
V, Narratives based on Poemns; VI, Summarising ; Test Papers,

Approved for school use (vide Fort St George Gazeite, Part I-B, dated 19-5-1925)
- Price: Re. 1-8-0.

SOME OPINIONS.

I have read this Manual with great interest and feel certain that it will be of real help to all
students resding in High Schocls, Messrs, Weliokar and Kirkpatirick are tried educationists, snd, 8s
such, have known how to make the study. of English easy for ,Ingha.n students, So well has the sub]ecp-
matter been arraoged and explaiced that, uulike the majority of books dealing with Grammear, this
Manual captivates the interest even of those who have long fiaisbed their student days acd.are using the
English language almoss as their mother-tougue. 1 covsider this book a very happy result of the

. ti {f the East with tho West. ,
00-Oparation © ‘ SYED ROSS MASOOD,
Director of Pgblio Instruotion, Hyderabad (pn.)

“ Mr. N. G. Welinkar, Professor of English, Osmania University, Hyderabad, is -an old
Bombayite and his : * A ['arctical Manual of English’ was at one time very popular with the students
appearing for the Bombay Matriculation. The book under review is the revised edition of this manual,
largely re-written in co-operation with Mr. S.R. Kirkpatrick, Headmaster, High School, Gulburga. It is
admittedly not a book for a beginner, and appears to be written with a view to help the Matnculatica
students in answering their General-English Paper. Itis however largely free from the bad points
common in such books and occasionally exhibits refreshing freedom from convention. Thus, on page

. 204, the sentence: * I saw my old teacher who invited me to dinner’ is rightly put down as compound

and not complex ; for * wAo’ here means * and se.  Again on page 128, in the sentence: * A man was
sent who was to deliver the message’, the clause beginning with ‘wke’ is described as an adverbial
clause, This led us to expect some discussion about the parsing of the words, ¢ wko,’ * when's * where'
but it could not be found. This is the great defect of the-book, In about 300 pages the authors have
tried to compress ‘ Grammar’ * Idiom’ and ‘Composition’ and had perforce: to omit a number of
important things. However what is given is all important and the Matriculation students will find it
very useful”—1he Progress of Education, Poona, September 1924, :

Mr, D. S. Paur, Headmaster, C. B. M. High School, Vizagapatam, (13-9-24), writes :—In
thanking you for the specimen co'py of Welinkar’s High School Manual of English, I beg to state that
it is an excellent book and eminently suited for the standards it is written for. Ishall recommend it
to the students here. ' ,

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS.
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: A HISTORY OF INDIA
FOR STUDENTS

BY
C. 8. SRINIVASACHARIAR, M4,
Professor of History, Pachaiyappa’s College, Madras
: AND ,
_ M. S. RAMASWAMI] AIYANGAR, M.A,,
Professor of History, Maharajal’'s College, Vizianagrum.

.

WITH AN INTEODUOTION

BY :
Dr. RADHAKUMUD MOOKERJI, M.A., P.R.S, Pa.D.,
Professor and Head of the Department of Indian History, Lucknow University.

Part I. Hindu India. With Six Ma.pé
Demy 8vo. about 280 pages, Price—Rs, 2-8-0,

CONTENTS.

Chapter L. India : Its Physical Features—Their [nfluence on History; II. Aboriginal and
Non-Aryan Races: III. The Aryans; -IV. The Early Buddhist Period; V. The Persians in
India—The Invasion of Alexander; VI. The Mauryan Empire under Chandragupta and Asoka—
Social, Religious and Economic Conditions of the Age; VII. The Post-Mauryan Period ;
VIII. Foreign Invasions, Immigrations and Influences in India; 1X. The Gupta Empire: X. The
Huns and the Break-up of the Gupta Empire: XI. The Seventh Century A.D.—Harshavardhana—
The Chalukyas and the Pallavas; XII. Minor Dynasties of Northern India; XIII. The Kingdoms
of the Deccan to 1300 A.D,; XIV. The History ot South India; XV. South India—Dravidian
Culture and Institutions; Chronological Table; General Bibliograpby; Index: List of Maps :—
India—Physical Features; India—Vedic and Buddhistic Ages; India—Mauryan Empire; India—
Andhras, Sakas and Kushanas; India~—~Gupta and Harsha Empires; The Deccan and South India.

OPINIONS.

The Rev, HENBY HeRras, 8J,, M.A., Professor of Indian History, 8t. Xavier's College, Bombay, writes under
date 16.3-28 :—* It is indeed a very good texi«book, and I congratuiste you wost warmly on its publication,
I bope we shall see soon the second ana third parts.”

Journal of the Bombay Historical Society, March 1928 :~~OnZprinciple git is difficult to be enthusiastic about
text-books, They only develop the cramming taculties of the students and lower the standard of history, which is
accordingly supposed to be u a science for ¢ll, and is not being looked at with the awe.and reverence which are
due o0 it a8 a high science of reasoning. Yet this listle volume deserves, on account of its comprehensiveness, an
honourable exception, 1t 1s specially satisfactory to see fully treated the hisiory of the South, which seems often
to bs treated as if hardly belonging to lndia by many writers of text-books even in recent times, Itis the work of
two scholars, written after lovg teaching experience; and as Dr, Radhakamud Mookerji says in the Introduction :
“ The werk represenls a coosiderable advance on works of the same scope and standard, by utilising the most
up-to-date materinis aod results of researches in different fields of Indian History.” 8till the authors might well
have made use of the most recent Briicles published in learaed journals, fo us to give the controversial aspect
of some events, which are in the book presented to the reader as definitely settled,

Two appendices render the book extremely useful to students. The first contains a chronological list of
events in Hinau history from 8¢u0-2000 B.O, down t0 1850 A.D, The other gives a catslogue of books used in the
writiog of this one, These booke can be usefully consulted by those students who wish to do sometbing more than
cramming the pages of a text-book—a very low ideal indeed for University students, 1t would be preferable to make
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a olear dlstinetion between sources and literature, In order to-accustom the students to this distinction, which is the
first thing to bé realized on entering the sphers of historical research. .
* * *

The Madras Christian Coliege Magazine, April 1928 :—The volume under review presents a narrative of the
history of India down to tbe beginving of the Mobammadan era, It fs designed to meet the requirements uf senior
High School and Iotermediate students, and ought to meet a real need for students of th'ese grade‘s. With 3o
many kings and kingdoms, many of them short-lived and soon displaced by stronger arms, it is impossible to avoid
s good deal of detail, We have wondered whetber there ia too much detail for students of High Sckool age, and
yet we would find it difficult to suggest bow it could be obviated. No one csn understand historical currents withogg
a knowledge of the social background fn wbich political movements take place, and our authors-have done well
to describe wherever possible the cultural, economic and religious movements that are so closely related to the

olitical life,

P We are particularly indebted to them for giving a more equitable proportion of space to South India than
gome historians have done.” Much work is being done and requires to be done on the part played by Dravidian
cultore in the life of India, The present volume gives a fair recognition of tbe contributions that have been made
to our kuowledge of that important phase of inflaerce. In this as in the earlier parts of the work thete is a
recoguition also of the fact that opinions differ on many interesting points, due to the scarcity of sccurate records,

- 1t is a valuable feature of the present wo:k that the aathors inform their readers on most of the noteworthy points

where scholars hold diffzrent views,
P » ] .

The “ Hindu ¥ Literary Supplement, 11th April 1928 :—~This book is intended to be a simple and continunoug
narrative of the political and social history of Indis from the age of the Rig.Veda down tothe times when Mahomedar,
military sdventurers overthrew the indigenons kingdoms in different parts of India, As is customary now-a.dsys
in text-books of History, the account is prefaced by a chapter on the chief physical features of lodia, This i
followed by a chapter on the thesis, * India—a musenm of races "—a phrase impossible to understand, in view of
the fact that modern metbods of ethuoldgical investigation point to the conclusion that the bulk of the people of Indig
belong to one race, i.e., the * Moditerranean” race, Ohapter Il starts with the pseudo-history of * the Aryans
on their mareb ;” they reached Oappadocia in 1490 B, O,, (p. 24) and, it may be inferred, entered India several
centaries later, thougb, as the autbors fnform us, “ the Rig Veda does not tell us anything about the mode In which
the Aryans performed this featencumbered with wives and chlidren ” and Iodian scholars $ake the Vedic period
to 8700 B,C., or even 4009 B.O. (p. 29). This chapter, then, gives a lucid account of the condition of the peaple
of North India during the Vedic age, illustrated by a map. Chapter IV deals in an equally lucid way with the
social, economic and political conditions of North India, based on the Boddbist Pitakas and Jatakas, followed by
the ‘history of Magadha from 600 B.C. to 821 B,C. The great Mauryan Eupire is next described and, here 2gain,
the anthors give dve prominence to the rocisl, religions and economic conditions of the age. The succeeding
chapters continue the story of North India, interspersred with notes on the progress of coclety, literature and the
fine.arts, age by age, till the greater psrt of North India came under the sway of Mahomedans,

The authors of the book are experienced Professors of Iudian History of fairly long standing; they bave
conducted research on their own account lon sondry questioos coonected with ancient and modern Indian history
and are quite up-to-date in their knowledge of the work of other scholars as almost cvery page of this book testifies,
Buat sometimes the anthors adopt hasty conclusions of Earopesn scholars # * % The maps <acd -chronological
tables are likely to be of grest help to the student, and the biblingraphy tairly complete,

# * — .

Education, Camnpore, March ’28—This is the fitteet bovk on Hindu India for the Intermediate studente, Hindy
India is the most neglected branchof history and teacbers generally skip this portion over. as brcriedly as the
can, There ic a lamentable dearth of good books on Hindu India, andthere bas been a long-felt need of snitable books
on this portion of Indian History, The learned authors deserve the congratulations of all teachers of History for havipg
so adeqaately met this need. They have ransacked all the important sources of information on this gdifficult periog
and have presented the most up-to-date views. They have heen as critical as painstaking. The cultural history of

. Hindu India has received due prominence, The latest archeological discoverles have been utilised in desling with

pre-bistoric Tndia, The Expansion-of the Aryans, the Epic Age, the Mauryan Period, the Post-Mauryen Period, the
contributions of Jainism to Indian History— all deserve to be carefully read and assimilated, The book is most
suitable for Intermediate students, We cannot too stropgly recommecd its use by them, Every college atudent and
every teacher of Indian History would do well to have a copy of this book with him, )

* - B ] & ! .

- The Caleulta Review, July 1928 :—~Within the narrow compass of pearly 260 pages, the two learned aunthors
present a comprehensive sketch of Hindu ludia, Tae special feature of the book is that due attention has been paid
to tbe history of Southern India, and we have at the end of each period short chapters giving brief accoarts of instj-
tutional and cultural history of particular regions or dynnsties, Thus, we have sections deeling with Vedic religion
and . cnlture, a pictare of life' described in the Jitiks storles, a rummary of the Maurya administration, a short
account ‘of the political system of the states in the extrema south, and, towards the close of the book, an account of
early Dravidian religion together with the teaching of the great South Indian religious reformers like Sankara and
Ramanvjs, The authors pretend to have very little originality to their credit, but they have embodied the results of
the most up-to-date research in the field of political or social Ristory, The language is good and the printing and
get-up of the book is commandable. We have no besitation in recommending the book to college students, especially
those appearing for the Intermediate or the B.A, Examination, -

Part 1I. Muhammadan India.—In the Press. -
'SRIN1VASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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THE EDUCATIONAL REVIEW., [Szer. 1928, e 1928] AT MATHEMATICS’
3 ~ : | : ‘ EXERCISES IN ELEMENTARY .
Hand book oof]g the E?ghSSh Language |  for Training and Middle Schools ‘
FOR HIGH SCHOOLS N

(for Masters and Mistresses)
with a Chapter on ¢ Hints on Teaching Methods’
(in Tamil and Telugu)

By M. D. GOPALACHARI, B.A, L.T, _
T : First Asst., Govt. Sacondary Training School, Chittoor ; author of the F.A. ?3gef:m;?:ati'onn
REVISED Px | ’ | and sometime Asst. Examiner in Mathematics at the University and School Fina
Mr. MARK HUNTER, M.A,,

BY v .
Mr. K. SUBRAMANI AIYAR, B.A., L.T.,

A Fellow of the University of Bombay ;
An Incorporated Accountant of London, and Jate Principal of the Byramjee Jeejesbhoy
College of Commerce, Bombay,

' : —As. 12,
' (TAMIL—2nd EDITION-Revised and Enlarged—As. 12)
Principal, G t College, Rajzhmundry. : .B, dated 10-£."95,
PP, Bovemment Gollege, Rajahmundry : Approved as a Text-book for School use, vide Fort 8t. George Gazatte, Part 1I-B, &

FIFTH EDITION. PRICE—Re. 1-4. st hingleput, writes:—

. ] ) ' Mr. Govixpa Arvancar, Head Master, Govert.)m?nt Trgu;mtiasacl:z:‘ p!clalst;i ; seading. The

(Approved as a text-book by the Director of Public Instruction, Bombay.) « Mr, Gopalachari’s * Exércises In Elementary Mathg-magC; alﬁ"”h‘?ch will srve as a working basis has

. ) . ' s aim to write a text-book in Tamil for Training Schools which w -

The Bducational Review: J annary 1905—~This is an old favonrite °€ our school-boys appear- 2‘;;‘;0;:151‘:'2;;;53- © I am recommending the book to the students of this school. .
ing in an improved form We can see the hand of the reviser in many places, the notes that he has : , / Training School for Mistresses, Trichinopoly,
added being particalarly valnable. ' Mr, D. Mariasusal Pioral, Head Master, R. C. Traini gf Iy prepared his little book entitled

. _ (6-8-24) writes :—M.B.Ry. M, D. Gopalachari, B.A, LToy has care t‘l‘ tY[P rﬁvidiug students undergoing

The Indian Journal of Education—This book, now in its fifih edition, has been thoroughly % Exercises in_Elementary Mathematics ” (in Tamil) with the obj-ct of p

vevised by Mr. Hunter, who has done much to tmprove it.......We have no hesitation in recommend.

. s a working
training in the Training Schools with a Text-bo0k exactly based on their syllabus to serve a
ing Mr. Subramani Aiyar's Handbook to students, i

. ini idance for
‘basis  He has drawn up a definite and complete syllabus for their Training course, & Sugstliiinl’apers
the :eache‘rs\and students, and has further taken the tro.uble to furnish ther;: w :n:é : Bc)mmendable o orts.
’ ‘1 1t1 | fa Mathomatics giren fa the previons . 5 . & Examfmat}o?s' 'Hﬁlai;;mu;ics I am quite sanguine
m m ¢ : training in Z
,...b k - : and direct the way for a successful course a : . the author.
H TG Xt OO Of Ta 1 CO pOSItlon :;a[:rze[?;r;a :dbook will be properly used in Trainiog Schools and will secure the object of

Specially adapted to meet the requirements of 8.8.L.C. and Intermediate

. . a
Mr. V. RaMACHANDRA AYYAR, B.A,, LT\, Head Master, Sa.r;}a]:;a;sz lgihnsgl}:::l'mlzfslgdﬁige:
Bxaminations Ooimbatore Em:lz-’z;}) writes :—*‘1 welcome the publication of the Xerciss

i ini s, The
matics,” by Mr. M. D, Gopalachari, as it supplies a long-felt wsntsgg :gzdst;?lt: bl:str:zl:{)i“;)ge ;?:ssecomains
(P di d ith th : of the Universi book is admirably adapted to the requicements of the tr%xkx‘n gexercises A A B
repared in accordance with the recommendations of the niversity of Madras) e useful hints on the teaching of vulgar fractions, etc. The exercises are. well.chosen and 1 am
o | | ' :3: they will help the students who work through them to pass wi 4
t

MU i i High Schools
4 pleasure in recommending the book also to teachers and studeants in the lower‘ forms of Hig ‘
| : 4 FY ]
¢ DAMODARA DALIAR, B.A. ' for the valuabls exercises it contaias.
Tamil Reader, Office of the Registrar of Books, Madras, E " .
| i e book.
(sometime an dssistant v the Wesley College, Madras). Telugu Edition of
Price As. 12.

Crown Bvo, about 160 pages, Price As. 10. ,
Approved as & Text-book for Schools and Colleges.

» . 22-12-‘95
| * Approved as a Text-hook for School use, vide Foré St. George Guzstte, Part T B, p. 513, dated
{Fort St. George Guzette, st October 1913.) ‘ ‘ ’ -
‘ SRINIVASA VARADACHARI &3C0., 4, MOUNT ROAD, MADRAS,
SRINIVASA VARADACHARI & 0., 4, MOUNT ROAD, MADRAS, - 7 0. 4 |
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FOURTH AND REVISED EDITION

OF THE

INTERMEDIATE BOOK-KEEPING

K. SUBRAMANI AIYAR, B.A., L.T., F.S.A.A.,

Benior Partner of Mesars, K, 8. Aiyar & Co,, Bombay; Secretary to the Accountancy Diploma Bosrd, Bombsoy (1915 to 1828) ;

. Principal ’
of Pachalyappa's Commercial School, Madras (1888-1889): of tbe Govt. School of Commerce, Cali
4 | . e 0 1ere icut (18GR-1800)
of the Byramjee Jeejeebhoy College of Commerce (1900-1908),'51:(1 of the Govt,College of Oommerc'e,Bomba;' (1918-191 ‘)t).

Price Rs. 3. Postage, &c. extra.

Approved for use In Commercial Classes. in English Schools, by the Text-Book
Committee, United Provinces, vide No. G. 6886/XVI111.248, dated 21-8~18,
Recommended as a text-book for S, L. C. Examination of tho Bombay University.

Offlcially recommended for class use by the Commissioner for Govt. Examinations, Madras.

. By the same Author,
Sixth Edition—Price Re. 1-8=0. '

THE ELEMENTS OF BOOK-KEEPING

OFFICIALLY RECOMMENDED
AS A4 TEXT~-BOOK

FOR
The Bombay Government School Final Examination

Order No. 6451, dated Nagpur, the 31st July, 1917.

The books noted above have been sanctioned for use as Lib i
High and Anglo-Vernacular;Schools of the Central Provinces and Igg;gooks in the

_ CONTENTS.
Part I.—The Principles of Double Entry exemplified by the Journal and the Ledger.

Chap. I. The waste-book, the journal, and the ledger; II. i .
III. Roant, 's'alaries, and trade charg g; 1IV. Porsonal, fea], andciosgiia{h?;ciii%?’-
V. Journalizing Assets and Liabilities; VI Cheqnes; petty cash and bank accountsf
VII. Trial glosmg; VIIL Iaterest, discount, and bad debts ; IX. House-property, farait 8;
and depreciation; X. The balance and profis and loss sheets: XL Bills'y,XH ];'Iif,
Receivable ; XIII. Bills Payable; XIV, Miscellaneous Ledger a(;coumg_ ; - Bills

Part I1.—Practical Book-keeping by Double Entry exemplified by the Cash.b
the bought and sold books, the bill books, the journal, and tl{e ledgers. ks

' XV. The cash book ; XVI. The bought, sold, and bill books ; XV :
entry book-keeping ;  XVIIL Invoices and account sales; XIX, ,Interersf; ]e%megrle-
ombay University School Final Examination P d Bomb int i’
Leaving Examination Papers; Aneswers. apers, an ombay Joint Board School-

SRINIVASA VARADACHARI~& CO,, 4, MOUNT ROAD, MADRAS,
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4th Edition (1924) Revised according to the New Government Syllabus te
meet the requirements of New Lower Grade Examination.

COMMERC(AL PRACTICE (THEORY AND PRACTICE OF COMMERCE)

Including a knowledge of Business Methods & Gorrespondence
for use ia Secondary Schools for the Public Examination for School-Leaving Certiticate and for the

Govt. Technical Lower Grade Examination In the subject

by the late Rao Sams S, VAIDYANATHA AYYAR,

Headmaster, Government School of Commerce, Calicut,

Officially recommended for class use by the Commissioner for Govt. Examinations, Madras.

Price : Rs, 3-8-0.

Approved as a suitable Text-book.
(Fort St. George Gazette, 4th June 1912, page 371).

By the same author.

Seventh Edition—Revised (1927),

A TEXT-BOOK OF TYPE-WRITING.

(Recommended by the Director of Public Instruction as a Text-book for the Government
Techpical Examinations in Type-writing.)

Price—Rs. 3~8=0.

By the:same author.
B5th Edition—In the Press—will be ready shortly,

BOOK-KEEPING AND ACCOUNTS

With nuomerous Exercises and Select Examination Papers.—A Standard Work for the use of
Schools and Classes preparing for Pablic Examinations in the sabject and for the use of
Acconntants and Book-keepers in Business offices

Approved as a Swuitable Text=book (Fort St. George Gazetts, Oct. 21, 1913.)
Offoially recommended for reference by the Commissioner for Govt. Examinations, Madras.

SRINIVASA VARADACHARI & CO,, 4, MOUNT ROAD, MADRAS.
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COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject
for the Madras Secondary School-Leaving Certificate Ezamination
, and
the Madras Guvernment Technical Ezaminations
By T. V. SUBRAMANIA AYYAR,
Commercial Lnstruoctor, Model High School, Teachers’ College, Saidapet, Madras.
Dedicated to Mr. R. G. GRIEVE, M.A., F.R.G.S;, F.M.U.

Ag, Director of Public Instruction,’

WITH A FOREWORD
By Mr. M. K. DANDEKAR, B.A,, A.S.A. A, F.M.U,,

Principal, Government ILostitute of Commerce, Madras,

" Approved as a suitable Text-book for School use.
(Fort St. George Gasetle, 24th July 1823, page 671),

D, Crown 16mo. 180 pages. Price Re. 1-8-0.

CONTENTS.
Omar; I. LETTERS AND LETTER-WRITING—Frivate Letters; Official Letters; Business Letters.
II. METHOD OF KEEPING CORRESPONDENCE—OUTWARD—Addressing Eanvelopes; Indexing;
Cross Refetence or Page Indexing.

lil. INWARD CORRESPONDENCE.

IV. OF BANKS AND ACCOUNTS—Current Account; Pass Book; Over.drafts; Deposit Accounts.

V. NEGOTIABLE INSTRUMENTS—Endorsement; Holder and Holder in Due Course ; Payment ;

Noting and Protesting; Capacity of a Minor; Inland and Foreign Instruments: Lost Instruments.

. CHEQUES~Endorsement ; Presentment for Payment; Crossed Ch : F f Crossing; *
vi %cgoti&bln" Cheques: Material Alterations, canes . orms of Lrossing Not

VIL. BILLS OF EXCHANGE~-Parties to a Bill of Exchange; The Counrse of aBill; Discounting a Bill ;
Period of a Bill; Drawee in case of need; Acceptance and Payment for Honour or Supra
Protost; Protest for better sscurity: Accommodation Bills; Bills and Forged Endorsements
Miscellaneous; Some Terms in a Bill with Explanation.

VI, PROMISSORY NOTES—Parties to a Note; Classification of Pro.-Notes; Payment: Period of
Limitation ; Stamp Duty. ) at:
. ME FORMS USED IN BUYING AND SELLING—Indents; Marks; e -
X. 20 Account; Account Sales; Debit and Credit Notee;Recei?t,, arks; Invoices; Statement of
X. TRArgSPORr OF GOODS—Transport of Goods by Rail; Transport by Sea; Freight; Charter
arty. :
XIl. CUSTOMS HOUSE FORMALITIES FOR EXPORTING,
XIl. BILLS OF LADING,
XL, CUSTOMS HOUSE FORMALITIES FOR CLEARING (IMPORTING) GOODS.

XIV. MARINE INSURANCE. _
XV. COMMON COMMERCIAL TERMS AND ABBREVIATIONS USED IN CORRESPONDENCE~
Commotcial Terms ; Abbreviations.
APPENDIX.—SPECIMEN FORMS.
SELECT QUESTIONS FROM EXAMINATION PAPERS,

SRIN1VASA VARADACHARIL & CO,, 4, MOUNT ROAD, MADRAS,
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GRADUATED EXERCISES IN TYPE-WRITING

By T. V. SUBRAMANIA AYYAR,

Commaercial Instructor, Government Muhammadan College, Madras ;
Author of Commercial Correspondence.

Useful for both Touch and Sight Methods
Domy 8vo. 240 pages. PRICE Re, 1-8-0.

By 'tha same author,

BOOK-KEEPING FOR BEGINNERS.

. OPINIONS.
M. K, Danpekar, Esq, B.A, F.S.A.A. (Lonv.) How.,, Principal, Govt. College of Commerce,
Madras i — : »

“T read the Manuscript copy of ‘Book.-keeping for Beginners' and 1 was pleased to note the
treatmont of the subject made essy. In a few points, I differ with the author especislly in the arrange-
meat of the subject-matter, * * * #* The book will be found useful for whom it is intended.”

‘M.R.Ry. L. T. ANANTHANAEAYANA SASTEY Avy., Headmaster, Govt. School of Commerce,

Calicut :—

«% % # Mp T, V., Sobramanian Ayyar is the author of a book entitled ' Commercial Cor-
respondence’ prepared to suit the curriculum of the School Final class and it has been approved by the
Text-Book Committee. He iz now preparing a book on Book-keeping which is written in thesame
style and language a8 the first one snd which I am sure will also be approved by the Text-Book
Committee, I wish him success in his attempts to popularise Commercial Education,”

Over 400 pages—bound in cloth. Price Rs. 2.

Approved as a Text-Book suitable for school use and Libraries,
vide Fort Baint George Gazette, Part I.B p., 811, dated 22-12.’26,

" CONTENTS.

Chapter 1. Introduction. Chapter  1I. Capital F Account, Opening Entries.
Chapter 1LL. Order of Acconnts, Trial Balance, Closing of Accounts, Profit and Loss Account,
Bsalance Sheet. Chapter 1V. The Joarnal. Chapter V. Bank Accounts. Chapter VI. Cash
Book—Discount. Chapter VII. Some of the forms and statements nsed. Chapter VIII. Some
more acconnts: Drawing account, Trading acconnt, Carriage account, etc, Chapter 1X. Bills
of Exchange. Chapter X. Imprest system and Petty cash. Chapter XI. Some ‘more real-
accounts,—Capital and Revenue Receipts and Expeunditare. Chapter XII. Qutstanding
and Suspense account, Reserve for Bad and Donbtful dehts, etc. Chapter XIII
Consignment accounts—,Ontward and Ioward). Chapter XIV. More Subsidiary
books, Chapter XV, Working from the Trial Bualance, Chapter XVI. Contract
account, Chapter XVIl. Goodwill. Chepter XVIII, Partnership. Chspter XIX,
Partuership (continued)—Dissolution and Liquidation, Chapter XX. Joint adventure ace
count. Chapter XXI, Foreign bills, Chapter XXII, Sectional and Solf-Balencing Ledgers,
Chapter XXIII Single Eatry. Chapter X1V.°Non-Trading Concerns. Appendix A.—Addi-
tional Exercises from various sources; Appendix B—Questions on Theory and Prinviple
of Book-keeping ; Appendix C.—The Book-keeper’s Compendinm. _

-

BRINIVASA VARADACHARI & CO,» 4, MOUNT ROAD, MADRAS,
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~ BOOKS BY
Mr. P. LAKSHMI NARASU NAIDU, BA.

Professor of Physical Science, Pachaiyappa's College, Madras.

(1) Intermediaté Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. 647 pp. with 840 diagrams and ar

Elaborate Index. Rs. 4,

2) Intermediate Chemistry. ’Prepared.in accordanue with

the new Regulations of the Indian Universities. ~Demy &.o. 550 pp.
with 244 diagrams and an Elaborate Index. Rs. 3-8-0.

(8) Lessons in Elementary Physics. Prepared in

accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo. 550 pp. with copious
illustrations. Re. 1-4-0.

(@) Lessons in Elementary Chemistry. Prepa:red
according to the Syllabuses of the Matriculation and the School Final

Examinations. . Second edition. Crown 8vo. 329 pp. with copious
illustrations. As. 12

(5) Essence of Buddhism. With 105 illustrations of
Buddhist Art. Second edition. Revised and Enlarged. Price—Paper

cover Re. 1-8-0. Cloth bound Rs. 2
SOME OPINIONS ON THE SECOND EDITION.

iti itics 1 in, Eurvpe and America as one of the

edition was welcomed by campetent critics 1n Asia, :
t rcrct:;s%:lslh expositions of Sakyamuni’s teachings and in its _preseut form—practically so mnih
?;?rit.:gn and eularged as to amouns to & new bovk—ic will long hold its own as one of the standard works

j ive it no ) ’
:gebggoslgabﬁc:éhoﬁ:sclaizl;ethys Davids and Oldenbey.—Hmdustan Review, May-June, 1812,

i i igi Sakyamuni from

h to obtain & knowledge of the moble religion promulgated by r

he sta dT%imog? rml;osg:ssnniﬁc scholar imbued with the spirit of modern rpsea_zrch there ia no wprk that we
tho nn‘:mend better than the Kasence of Buddhism,........The compilation from Buddhist sources
canbr‘:ﬁgd in the Essencsof Buddhism is splendid, and we sincerely trust that the book will have a vgrg
;%eoclrrculation in Buddhist and non-Buddhist ?ioqubgles v:lhare Efingl_mh ;%spoke;.cﬁtfibgggn ltixtal(l)%ggi:al

: her of philosopaic truth, and in thesedays of scientiiic scep 0

f'g{ié?:nhi%nl%ssti::a'ir& ge;(-uué), a wor‘i{ like t.hie: ia opportuane. To those who wish to know the path leeding to

lightene
egn‘i%ed Buddi.ist World, July 1912 -

T SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,

higher praise than by saying that it is quite warthy to take rank with ;

d paace we cordially recommend Mr, Narasu’s Essence of Buddhism.~The Mahadodhi and the
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SUBODHA RAMA CHARITHAM

A Sanskrit Poetry of Ramayans, written in a simple style

BY
BriMaTAr V, BALAMMAL
. Vexy useful for beginners, Price—As. 8. Postage extra.

Approved by the Text-Book Committee, Madras, as suitable for School Reading,
vide Fort Saint George Gazette, 6th Aug. 1918, p. 457.

Approved by the Inspector-General of Education in Mysore, as a suitable Text-book
: for the IV Standard of Sanskrit Schools in the State. ’ '
Proceedings of the D.P.1, Bombay, No. 10652, dated 6-12-17 :—

¢ hd * "the book ¢ Bubodharama Charitam,’ price six anpas, is sanctioned

88 8 prize and library book for Secondary Schools in this Presidency. * * *

The D.P.L, Bengal, No. ;%947 4ated 6th December 1918 :—

Approved as a prize and library book for use in Schools in this Presidency.
SOME OPINIONS.

MONSIEUR JULIEN VINSON, professt & PEcole des langues orientales vivantes, rue de
+ . I'Université, No. 86 4 Paris (France), Sept. 1oth :—

“With great pleasure and enjoyment did I receive and read your most valuable work
' #Qursrrorfigs’  so elegantly written by you in the Sanskrit language and much
elegantly printed at Madras, It appears worthy of all praise and 1 hope it shall be used as a
text-book in the Universities examinations. If you were able to send me another copy
I would like to present the Asiatic Society here with it, ,

We both are poets, since 1 wrote a few Tamil verses, but you are young, full of
hope.s and joys, and I am old having experienced much trouble and sorrow. Allow me then
to w1.sh you a long and happy life, devoted both to literary works and domestic virtue, which
certainly are the most precious jewels with which may be adorned so charming a young lad
as you,” ’ ' ’

MR. M. CoLLiNs, B.A., Ph.D., Professor of Comparative Philology, Madras University
(18-11-'16) +m
, I have read with interest the little book called Subodharama Charitam by Sister
V. Balammal. It gives the story of the Ramayana in a clear although extremely .concise
f9rm the whole poem consisting of only 251 slokas, if we omit the verses which stand in felj.
citous meter, at the beginning of each of the six Kandas. The story is told in a pleasing
simple style, which neverth eless displays the author’s intimate acquaintance with the Sanskrit
tongue and with its intricate grammatical lore. Written as this book is by a Hindu lady
I feel that it should have a beneficial and stimulating influence as a text-book for girls’ schools
in which Sanskrit is taught,
For copies apply 2o 1

1. Seimatar V. BALAMMAL, ¢ Vive/eas/zrama,: Sullivan’s G’ardem’Ro;d, Mylapore, Madyas,

or .

2. Maessre. SRINTVASA VARADACHARI & CO., Mount Road, Madras,
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BOOKS |

By Mmiss CORRIE GORDON, Ep.B, (Edin.) o
Assoclate of the Freebel International Union, London; Speclalist In Child Education ;
Presldent of the Association of Child Nature and Education of India ; and
Lecturer, Teachers® College, Saidapet. ’

- Recommended by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

" CHILD NATURE AND EDUCATION
AN INTRODUCTION TO CHILD STUDY.

Price—Rs. 2.

OFPINIONS

The Madras Mail, Friday, Ootober 81, 1824 :

Books which deal with the problems of educational psychology from the Jadian point of view are too few
and we, therefore, welcoms most cordially one which makes such a study and makes it well. Miss Gordon's contri-
butionr to this field is one which ought to be read carefully and digested thoroughly by all those who have to do with
the education of children, whether teachers or parents, -

The value of Child Study is first twofold. from the point of view of theoretical psychology, and second of

education, Education along with paychology has much to learn from the sclence of biology which suggests to both of
these sciences the unit for study, viz., a reaclion which is a response to a stimulus, The mental life onght to be
viewed as is the physical from this point of view. Farther, biological science is showing the usefulness both as to
method and conteot of the observation of development, The study of child-nature is in accord with the genetic.
metho ! which characterises all the hiological sciences, Educationally we have more to do with children than with
adults in onr schools and ro from the practical point of view also. the more that we can learn about the natures of
educands the better for our work, Miss' Gordon’s book is thus a real contribution to our literature, for it considers
these questions with spacial reference to conditions in South India,

.. One of the most {mportant of modern developments in this sciauce is that made through the observation of
individaal diffsrences. Although education is a social process and children are sccial in nature, yet we cannot deal
with them too much in groups without daing great injustice to matters §n which they are uunlike, 8tudies made in
Europe and America hava their value for Indian teachers, but observations made in India, as Miss Gordon?s have besn,
are of great value in enabling us to ascertain tha similarities and differences with children of other countries, and the
diffsrences among groops and individuals here, Miss Gordon has not only piven the resnlt of her own observations

but—what is even more important—she hss shown teachers and othsrs how they may observe for themselves,

Thg book surveys the more important problems connected with the study of child-natare, It deals with the
stage of chﬂd. development, with the processes of sepre-perception, with play, hand.work, and fatigus, with
exceptional c!uldren, both sub.normal and sopra-normsl, with measurements of intelligence, and with the applica-
tion of the Ku‘ndergart.en system tn the Indian system,. It is ove of the books which the Academic Council on the
recommendation of the Board of Studies in Teaching has declared as suitable for candidates for the L, T. degree, We
hope that it may have a wide circulation as its influence is sure to be for good.

Education (Allahabad), March 1835. -

The distinguished autbor of the book under review is one of the few enthusiasts in India who have taken
to a systematic study of child-nature, The book embodies the results of close study by the author, not merely of
the existing literature on the subject, but of the actual, mental and physical growtha of childien, as witnessed by
her in several schools in Britain and India whete she has had tha opportunity to work, Within a brief space of
200 pages, the suthor has contrived. in her vlain, matter of fact, and at the same time, engaging style, to elucidate
‘the various topics connected with child life such as the sensae perception, play, the service of Hand in Mental
Development, fatigne, exceptional children, measurement of Intelligence and the Kindergarten system; tonching
the various theories on these topics and rupplementing them by her own views based on personal study and
investigation, We would especially commend to our readers the beautiful and inspiriog chapter on the Kindergarten
system in which without poing inte technical detail, the lauthor has surveyed the basic principles of the system and
preaded in acgordance with- these principles for the indianisation of Indian education, We are sure that this

e
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‘little book 'will prove an excellent handbook for teachers as well as parents and others interested in the subject and
kindie In them a deeper interest therein, It has been already rqcommended by the Academic Oouncil of the
Madrag University as a sunitable text.book for the students appearing for the L. T. Examination and we hope that
other Universities will soon follow snit. We congratnlate .both the anthor and the publishera on this valnable
pablication and recommend every teacher to secure a copy thereof, -

1

The Madras Christian College Magaziue, January 1925.

" The study of child-nature is exceedingly important for both of the sciences of Psychelogy and Edacation, Its
fmportence for Psychology is from the genetic point of view. In the child one is able to observe in simpler forms
many of the processes at work which §n adult ezperience become so complex as to meke them difficult of analysis, Its
fmportance tor Education is toe obvious to need extended notice, and yet there are some who are so short-sighted as
to neglect it, Here in Bouth India there are a great number of schools in charge of teachers who do not know the
elementary facts about child-natare. But with the ' progress of education tbe time will surely come when it will be
considered as dangerous to employ a teacher who is ignorant of child-nature as it is to employ a man for a physician
who kdows nothing of anatomy and physiology. Buch a book as that which Miss Gordon has written will serve a

" useful purpose in bastening that day by putting teachers in possession of a primer which contains the fundamentals
of the subject in a readable style. It is the type of book which we would like to see translated into our South Indian

vernaculars, becdase it not caly includes the principles of the science, but states them with epecial reference to the

needs of Indian teachers,

A personality is the outcome: of forces which are both hereditary and environmental so that child study must
take acconnt of both sets of factors. Much more is to be gained by teachers through the study of children for them.
selves than the mere perusal of books on the subject, however authoritative they may be, The trouble with eo many
students of other things as well as of child-nature is the evident desire to be spoon.fed, They desire to get their
{nformation at second-hand rather than take the trouble to study for themselves, In many instances teachers bave
not the technique necessary to observe Intelligently. Very valuable, then, is Miss Gordon's chapter on * How to Study
& Obild," particularly for those who are beginners in child study, and it is a matter of vital concern as much for the
parent as for the teacher. . -

Qertain subjects have been especially studied recently by educationists, and Miss Gordon gives useful
accounts of the results, o these studies. One chapter is devoted to the place of play in child lifs and in the educa-
tive process, It is a wholesome corrective for the old fashioned idea that play is a superfluity, The anthor brings
out some of the most usefal services which are rendered by play, for play has direct educative value, assisting in the
training of the judging and other mental processes, as well &s ic the spirit of fair-play and other moral qualities,
The play-ground affords a splendid type of volunte:y democratic organisation, Another chapter is devote d to “The
Bervices of the Hand in Mental Development,” Scmetimes the school in emphasisicg the development of the mental
processes has tended to neglect the fact that intelligence is sometimes motor, and that these two factors, the mental
and motor, are closely related to one another, The questions of *Exceptional Childzen® and *The Measurement of
Intellizgence* are closely related, since it is through the latter that we get our most accurate knowledge of the former,
A Gnal chapter deals with a question on which Miss Gordon is surely competent to speak. * The Eindergarten System
and Its Application to Indian Children,” Altogether sbe has succeeded in writing a most useful little book, and we
hope that it may have a good circulation among teachers and parents who cannot but profit by what she has written
on the nature of children and how they should be educated.

“FROM A KINDERGARTEN WINDOW"

ESSAYS ON EDUCATIONAL SUBJECTS
ey
TEACHERS AND STUDENTS

D.Feap. 16mo.‘aboAub 180 pages; Price Re, 1-8-0. Charges {e!:bra' \/}_’, Lr

- SRINIVASA VAkADACHARI & CO., 4, MOUNT Ro;m, MA %Ai

XXXIV—d ' SR ‘




xxviii THE EDUCATIONAL REVIEW.

REVIEWS AND PAPERS—EDUCATIONAL AND LITERARY

By GERALDINE HODGSON, s.a.
Trinity College, Dublin;
sometime Cobden Scholar of Newnham College, Cambridge,

D. Cr. 16mo. 310 pp. Rs. 2. Charges extra.

CONTENTS.

Educational.—Peter Paul Vergerius; Roger Ascham ; John Colet; Fynes Moryson on Eunropean
Education in the 16th Century ; Milton as an Educator ; John Stuart Mill as an Educator;
Matthew Arnold as an Educator ; The Place of Personality in Education ; Dr. Oreighton as
an Eduacator. ’ ‘

Literary.—One of Shakespeare’s Comedies ; Henry Vaughan ; Dryden’s Inconsistency ; Wordaworth ;
Mr, William Watson’s Poems ; Mr. Tabb's Poerns; William and Fate—A Review; The
Treasure of Humble Men; The Life of the Bees; Opinion; A Protest against Literary
Rigidity.

INTERMEDIATE EXAMINATION, 1929.
CRANFORD, by Mrs, GASKELL.,
A beautiful Library Edition.

Apart from its present use as a Text-book
it will be found to be a real addition to
any Library, big or small.

Original Price 3s. 'Gd.—oi’fergd for Re. 1-2.

Chargdes extra.

SRINIV_ASA VARADACHARI! & CO., 4, MOUNT ROAD, MADRAS.
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UNIVERSITY

OF MADRAS., =i

Intermediate Exzamination, 1929,

SHAKESPEARE--HexaY V, with Intro- Rs, a.p,
duction and Notes, by P. H. Scurge, 3 A,
Principal, H. E, H. the Nizam’s College,
Hyderabad, late Scholar ot King's College,
Cambridge;{College Classics Series) .1 60

WORDSWORTH—SELECTIONS containing

* Lacpama and QOde to Iatimations of Im.

mortalisy, with lntroduction and Notes, by

E. H, Elliot, B.s, ... et L0120
TENNYSON—SELECTIONS containing (ENONE

AND OTHER PogMs, with Iatroduction sud

Nutes, by the same editor ... - w0 80

—~TaE Lotos EsTeRs, with In-
troduction nnd Notes, by the same editor., 0 4 0

Intermediate Examination, 1830.

SHAKESPEARE—HexrY tHE FIrra, with
Introduction and Notes, by P. H. Ssurge,
M,4. (Oollege Classics Series).., w1l 60

B, A, Degree Examination, 1829,

SHAKESPEARE—MacBrTn, with Intro-
duction and Notes, by Dr. J, Morrison,
M.a, late Priocipal and Professor of
Engligh, General Assembly’s Institution,
Caleawva—(College Classics Series) Re, 1-6
Slightly worm-eaten, Reduced to w1 00
MILTON--Conmus, with Introduciion, Copi-
ous Notes and Life of Milton, by Dr, S.
Savthianadhsn, M.a.,LL,B. {Cautab), Scholar
of Corpus Christ College, Cambridge ; for-
merty Professor of Logic and Moral
Pbilosophy, Presidency College, Madrus.
2nd ediion. Revised and enlarged . 012 Q
MATCHEW ARNOLD—ScHOLAR-GYESY AND
THYBSIS, with Inr,roducmon and Notes, by
E, H, Elliot, B.a, .., - w0120

B, A. Degree Examination, 1930.
SHAKESPEARE—HAaMLET, with Introduc-
tion and Nowes, by W.J Goodrich, ,a,
(College Classics Series) W 1100

MILTON—=Conys, with Introdacion, Cupi-
ous Notes and Llfe of Milton, by Dr, 8.
Subbhmnadhau ¥ A,.LLB, (Cantab), Scholar
of Corpus bnmsnx Cullege, Cambridge ; for-
merly Professor of Logic aad Moral
Philosophy, Presidency CUollege, Mudras.
2ud edivion.  Revised and enlarged w0129

B. A. Honours Degree Ex'amina.tion.
1928 to 1931,
CHAUCER~FPRroLeGUE, with Introductien Bs. AP,
and Notes, by W. J, Goodrich, a4, 1 00
by G. Maddox, B.A,
Reduced price 0 40

KxNigut's TALE, Parb 1. Lines1to
629, with 1nuoducmon and Notes, by E.H.
Elhou, BuAd .. 1 00

———NONNE PREESTES TALE, with In-
troduction and Notes, by the same Editor: 1 20
SHAKESPEARE—A MipsumMER NiaHT'S
Dresn, with Insroduction and Notes, by

Rev. R. Scott, .4, ‘ee —~1 60
~—~Hexry V, with Introduection
snd Notes, by P. H. Sturge, M.a4 w1 60

TweLrti Nieur, with Introduc-
tion and Notes, by M. Macmillap, Ma, ,., 1 12 0

e () TH ELLO, with Introduction and
Notes, by the same Edisor .., . w1 60

MILTON—Parabisg Lost, Book I, with In-
troduction sud Voles, revxsed by E. H.
Elliog, B.a, voe .014 0
—PARADISE Lo 5T, Boox 11, with In-
troduction und Noies, by W. Bell M, .70 12 0

POPE~RarE oF THE Lock, with Introdue.
tion and Notes, by E. E, Kellett, u, a. 1 00

TENNYSON—Tae CoMING OF ARTHUR, In-
troduction and Notes only, by E, H. Elliot,
BeAr
~—THE PassiNG oF ARTHUE, Intro-
duction and Notes only, by the same editor 0 13 0
—{LYssEs and other poems, with
Introduction and Notes, by the same
edihor e en s e 0 8 °

MATTHEW ARNOLD—3cHOLAR Gyesy
AND THYRSIS, with Introduction and Nobes.
by vhe same editor o .0120

——r—me——THE FURsAKEN DMERMAN aND
Barper Deap, with Introduction sand
No:ies, by tbe same editor ... w0120
DRYDEN—PREFACE T0 THE FaBLEs, with
Insroduction snd Notes, by P,Seshadri, 1,4, 0 10

LAMB—Essays oF ELia (Selections) with In.
troduction and Notes, by J. H, Stone, m.a. 1 4 Q
CARLYLE--THE Hero as Poer, with In-

troduction and Notes, by Rev, S, Gnana-
muthu, M. e e w0 80

MATTHEW ARNOLD-—Essais 13 Crim-
cisM, containing Marcus Aurelius and
Lverary I[nfluence of Acavemies, with In-
srodaction and Notes, by P. Seshadri, 8.4, 1 0

ADDISON—TuE COVERLEY PaPERS, with In- .
troduction and Notes, by E. H. Elliot, .4, 1.12

SRINIVASA VARADAOHARI & CO,, 4, MOUNT ROAD, MADRAS,



xxx UNIVERSITY OF MADRAS—(continued)

B.A. Honours Degree Examn,, 1927 to 1930—contd.)

COLERIDGE—THuE RIME or THE ANXNCIENT RS, 4. P,
MaRIRER, with Lntroduaction aud Notes, by

E. E. Kellett, .4, e 0120
---—---(;nmsunm, with Introducuon

and Notes, by the same editor L0120
SHELLEY-—Apoxais, with Introductlcn

aod Notes, by W, E, Hoare, 1.4, L0100
KEATS—IsaBELLA, With lotroduction und

Notes, by E. H, Elliot, B.a, ... .. 01290

BYRON~—CuiLpe HaroLd's PILGRIMAGE, BB, A, Py
Canto 1, with Introduciion snd Notes, by
E. E, Kellett, M.a, ... w100

————— Do do. Qanto 1V,
with Introduction and Notes, by E. H,
Elliot, B a.

SWEET—A SEecoND ANGLO.SAXON READER,
Archaics and Dialectal, Part 2, Rs, 3-6
Reduaced to w2 00

ANDHRA UNIVERSIT‘Y EXAMINATIONS.

Intermediate Examination in Arts and Sciences.
. 1929,

: Pagr 1. RS, A.
SHAKESPEARE—As You Likr I, with In- .
. troduction and Notes, by F.W, Kéllet:, a.a, 1

MATTHEW ARNOLD—Ruesy CHaPEL,

with Introduction acd Notes, by B, H.

Eiliot, B4, .., v 0 4
GRAY—ELEGY and other poewms, with In-

- traduction and Notes, by E,E. Kellett, 1,4, 0 12

B. A, Examination 1929.
Part I,

SHAKESPEARE—MaceeTa, with Introe

duction and Notes, by the Rev, J, Morri-

sou, M,As DD, Ro, 16«0 redoced to ... 1 O

(being shop=soiled)

MILTON~—Pasrapise Lost, Book 1, with In-
"~ troduction and Notes, by T. V. Arogla-
sawmy Prllai, 3.4, BL, ~ .0 6
-—PARADISE Losty Book 1, with
{ntroduction and Notes, revised by E, H.
Eiliot, B.a. - we 014

Intermediate Examination, 1930,

'SHAKESPEARE—aAs You Lire 1T, with RS, A,
latroduction aud Notes, by F. W. Kel-
lett, a.a, .., w1l 6

TENN YhOL\——ULYSSES ste, wnb Intre-
ducuon and Notes, by E, H, Eiliot, ,a, 0 8
A HISTORY OF INDIA, Part I—Hixpy
Ixp14, by Prof, C. S. Srinivasachariar, M.a.,
and Prof, M.8. Ramaswami Aiyangar, M.4,
With an lotroduction by Dr. Radbhakumud
Mooker)i, M.aqy P.R.S., P8.D,

(Presoribed as a text-book)

B. A. Examination, 1930,

SHAKESPEARE—HamLeT, with Intre. :
duction and Notes, by W.J. Goodrich, m.a, 1 10

tee 2 8

CARLYLE-—Hgrro as Porr, with Introduc-

tion and Notes, by Hev, S, Goanamnthuy,
M.A. . . ..0 8

Other Intermediate and B.A. Books.

A HISTORY OF INDIA, by C. S. Srini-
vasachariar, M.a,, sud M S, Ramaswami
"Aiyanger,M.A, Part l—HINDU INDIA, with
BX maps (Prescribed as a tewxt-book for the
Intermediate Lzamination of the Andhra
University) ... w2 80

INTERMEDIATE GEOMETRY {Theory
and Practice), by M. Satyanarayansa, M.,
LTy and K, 8, Patrachariar, M.A,, LT, 4th :
and Revised Hdition ... .2 80O
THE STUDENI"S bOMPANION ’l() GEO-

. METRY,for the Intermediate Examination

of the Universisy of Madras, by K. Deva

HKuo, B.A , LT, w0 80

EXAMPLES ON TRIGONOMETRY, con-
taining the B.A, Trigonometry Papers for
15 years, 1888 to 1902, with Solutions of
all the Problems, by P. A Subramanis
Aiyar, B.As, LT, w0 80

EXAMPLES ON ALGEBRA, containing
F.A. Algebra Papers for17 years, 1889 to
1905, by the same author w0 80

INTERMEDIATE CHEMISTRY, by P.
-Lakshmi Narasu, B.A,, Professor of Physl-
cal Science,Pachaiyappa’s College, Madras, 8 80.

INTERMEDIATE PHYSIC S by the

same anthor . ,, . wed 00

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS.

w100

N

LEOTURES IN. LOGIC by Rao Bahadur BS, A P,

Other Intermediate and B.A. Books,—(continued) xxxi

THE ELEMENTS OF HUMAN PEHYSIOL- B3 a.2.
0GY, by G. S. Ramasami Aiyar, B.a. ... 1 00

B.A. EXAMINATION ENGLISH LAN-
GUAGE, LITERATURE AND COM-
POSITION PAPERS of 1881 to 1906 (both
inclusive) ... et e 0 B0

F.A MATHEMATICS—ALGEBRA AND
TRIGONOMETRY PAPERS, with Sola.
tions and Notes from 1901=-1903, by

S. Mangesh Rau, B.a. ... we 2 8w

DEDUCTLVE LOGIOC, for Intermediats
~ Studonts, by Prof. G.Sutyanarayana Murii,
. ) L]
Mide .. w2 00

STUDENT'S HAND.BOOK OF PSY-
CHOLOGY, by the late Dr. 8. Satthia.
nadhan, a.a,,LLD.(2nd Bdition} .. ... 1 00

. B. Hepumanths Raa, B, ... .0 40
QUESTIONS AND ANSWERS ON ELE- TAMIL COMPOSITION, by G Damodara

MENTARY LOGIC, by M. Macmillan,M.a. I 0 0 Mudaliar, B a. we 0120

MYSORE UNIVERSITY.

B. SC., 1930.

Rs, a, 2,

SHAKESPEARE—Tae TEMFEST with [otroduction and Nutes, by E. E, Kellett,
‘M.A, (College Classics) .., . .. 1 60

INTERMEDIATE 1928=29-30.

—-Jorius Cxsar, with Introduction and Notes, by Mark Hunter,
. M.A. (College Classics) .. 1120

‘TENNYSON—SeLecrionNs containing Morre D’Asraor, ULvsses and other Poems,
with lntrodaction and Nones, by E. 4. Ellies, B.A, . 0 80
MILTON—Parapise Lost Boog 1, with Introduction and Notes, by W.Bell, M\A,... 0120
sem——— Liycipas, with Introdaction and Notes, by N, Vuidyanatha Aiyar, M. 4 0 40

B L‘ALLEGRO, L Pensgroso, with Introduction and Nutes, by A. J. Grieve,
M.A. e we 0100

WORDSWORTH-—SELECTIONS containing LiaopaMIA and INTIMATIONS OF IMMORTALITY,

with Introdaction and Notes, by E. H. Elliot, B.A. 0120
e SELECTIONS contsining SoNa AT THE Frast or Brovaram CasTLE
and other Poems, with Introduction und Notes, by E, H. Ellos, B, A, 012:0

SeLecTIONS containing CHARACTER OF A Harry Wagrtor, OpE TO
Dury, anp Tixreen ABBeY; with [otroduction and Notes, by E. H. Eiliot, B.A. 0 12 0

- INTERMEDIATE GEOMETRY, by the late M. Satyanarayans, M.A..and K. S.

Patrachariar, M.A. Fourth Edition ... . . 2 80

- A HISTORY OF INDIA—Pagr [.—Hinpo Inpia, by C, S. Srinivasacharixr, M A,
and M. S. Ramaswami Aiyangar, M.A. (Prescribed as a text- baok for the
Intermediate Examination of the ‘Andhra University) .. 2 80

- SRINIVASA VARADACHARI & CO, 4, MOUNT ROAD, MADRAS.
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BOMBAY UNIVERSITY.

FIRST YEAR COURSE IN ARTS, 1929. '

Rs. a. p,
TENNYSON-—Tae CouinG oF ArTAUR, lntroduction and Notes only, by E.H, Elliot, B.a. 0 12 0
Tae Passing oF ArTHUR, [ntroduction and Notes only, by the same
Hditor

0120

INTERMEDIATE, 1929.

SHAKESPEARE—As You Like Ir, with Introduction and Notes, by the Rev.
St F. W. Kellett, s.a, (College Classics Series of Shakespeuare’s Plays) .. 1 60

'B.A., 1929-30.

CHBAUCER—Tug Crergr's TaLrg, wich Iatrodaction and Notes, by E. H, Elliot, 8.A. 1 80

——————TaE ProLocuE, with Iotroduction and Notes, by W, J. Goodrich, ma. 1 00
TENNYSON—Morte [V’Arravr, with lutroduction and Nutes, by B, H. Elliot, 8.4, 0 80

MILTON—Paravise Losr, Book I, with lotroduction and Notes, revised by E, H.
Elliot, B.A. ver

[en
—
>
[==]

SHAKESPEARE—Macsers, with Introduction aud Notes, by the Rev, J. Morri- .
sop, M.a, (College Classice) ...

—
o
<

A HISTORY OF INDIA—Pagr [—Hixou Inpia—by C. 8. Srinivasachariar, 4.,
Professor of History, Pachaiyappa’s Coilege, Madras, and M, S..Ramaswami
Aiyangar, M.A., Professor of History aud Kconomics, ﬂaharaga’s. Cul}ege,
Vizisvagram (Prescribed as @ text-book for the {ntermedmte Bramination of

the Andhra Universily) 2 80

A TEACHER OF ENGLISH GRAMHAR AND GOMPOSITION

SIMHADRI APPAYYA.

late of the Maharajah's College, Vizianagrorm.

VYol. I. Price: Re. 1. Charges extra.
(Approved as a Text-book by the Department, May 1914.)

CONTENTS. ] ) ,
Part I.—Orthography including Phonology. Part II.—Etymology: Noua ; Adjective ;
" Pronoun Verb ;‘ Aadverb ; Preposition ; Conjunction ; lnterjection ; Derivation, Part I1I.— Syntaz ;-
The province of Syntax; Relation of words to one another; The Sencence (oot Compound) ; The
Uompound Jentence, The Contracted Compound Sent.enc.e; Analysis of Sentences. Part IV—
Special Points of Grammar ; Nouns and Pronouns ; Adjectives ; _Verba; Adverbs and Relative Words ;
Prepositions ; Conjunctions ; Parsing.

k]

SRINIVASA VARADACHARI & CO, 4, MOUNT ROAD, MADBA.B.
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—Pagapise Lost, Book I, with Istroduction and Notes, by W. Bell, ma... 012 0,

ADVERTISEMENTS. xxxiii

 CLASS. EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

8. R. KIRKPATRICK, B.A.,
Headmaster, Govt. High School, Gulbarga.

~ (Double Crown 16mo. about 190 pages). Price—14 as. Charges extra.

S0OME OPINIONS,

Mr, N. G. WELINRAR, M.A., LI.B., Uhief Inspector of High Schools, Hyderabad (Decean) = The
book will be a valuable sid in teaching English Composition in High School classes and I shall be glad to
do what I can to encourage its use in the High Schools under me,”

Rk The Rev. D. G, M. Leirn, M.A,, Principal, Kellett High School, Triplicane, Madras :~** My first
impression was that we do not need such a book, but as I looked into it I discovered that it would be c_)f
very great practical use in providing &uitable Composition exercises for the V1 Form...... The book is

suggestive of fresh types of exercises that can be given. I think that the book will be found very useful
for the VI Forms in High Schools ” :

. Mr. P. F. Duraxp, B.A. (Cantab), Principal, Nisom Oollegs, Hyderabad :=*1 write to say that
I shall be very glad to recommend to students of the Madrasi-Aliya.” ¢

. Mr., P. VENRATARAMIAE, B.A., Headmaster, Board High School, Harpanahalli:—*I ghall try my -
best to make it popular in the upper forms of the school, ‘ :

. Mr. T. V. S8RINIVASA A1vag, B.A., L.T., Headmaster, Board High Sohool, Amalapuram :—" I ghall
recommend it to the boys,”

RUPAVATARA OF DHARMAKIRTI
. AN EXCELLENT ELEMENTARY SANSKRIT GRAMMAR
BASED UPON THE APHORISMS OF PANINI
IN TWO VOLUMES.
By the late Rao Bamabur M. RANGACHARYA, M.A,,
Professor of Sauskrit and Comparative Philology, Presidency College, Madras,

VoL. I contains phonetic modification, inflection and word-formation.

Vor. il called DH:&TU-PRATYAYA-PANCHIKA, contains an exposition of the roots of
: the language,

Price Rs, 2-8-0 per volume. Charges extra.

TATTVA-TRAYA

APHORISMS ON THE THREE VERITIES, .
SOUL, MATTER and GOD,

By SRI PILLAI LOKACHARYA
TRANSLATED BY '

the late SRI PARTHASARATHY AIYANGAR, B.A., B.L,
) High Court Vakil, °
Price: Re. 1-8-0.

SR;NIVASA VARADAOHARI & C0., 4, MOUNT ROAD, MADRAS,



xxxiv . Fifth & Revised Edition. |
A GOURSE OF GENERAL MATHEMATICS
- FOR HIGH SGHOOLS |

(WITH ADDITIONAL CHAPTERS) N
Written in accordance with the recently
revised S.S. L. C. Syllabus in |
Elementary Mathematics
Br V. RAGHUNATHA AIVAR, B.a, L.T,

Assistant, Teackers’ College, Saidapet.
Crown 8vo. 568 pages with over 200 diagrams.

Approved as a Text-book for Schools nnder Pnblic management,
vide Fort St. George Gazette, Part 1.B, p. 641, dated 21-6-21.

Approved as a Text-book suitable for school use,
vide Fort St, George Gazette, Part 1-B, p. 877, datedi121-9-21,
Price—Ras. 2.

CONTENTS _
Chapter 1. The Four Rules; Factors and Moitiples; Vulgar Fractions ; Decimala.

Chapter [1. Symbolic Arithmetic ; Symbolic Representation ; Positive and Negative quantities ;

Some Identities and their Applications. Chapter 11I. The Simple Equation and its Applica-

tions. Chapter IV, Circles, Augles and Parallels; The Circle; Angles; Drawing perpendi- -

culars with set squares ; Parallels, Chapter V. Ratio and Proportion; Ratio; Proportion,

Direct aud Inverse ; Proportional Division. Chapter VI. Averages. Chapter V1I. Percentage.
Chapter VIII, Areas of Simple Rectilinear Figures; The Rectsngle; The Right-angled-

Triangle ; The Parallelogram; The Triangle; The Trapezium. Chapter IX, Graphs

(Introductory)—Plotting. Cbapter. X Simple Interest. Chapter X1 Contracted Methods,
Chapter XII. Compound Interest. Chapter XI1I. The Cube and the Caboid, Chaptér XIV. -
Simultaneous Equations and their applications, Chapter XV, The Straight Line Graph; -
Chapter XVI. Square Root. Chapter XVII. Symmetry in Figures; Constructions, -
Properties of symmetrical ﬁgures snd their applications ; Construction of Regular Polygons f
Conabmc.cion of Taugents.. Chapter XVIII. Area of the Circle, Sector and Segment.
Cbapter XIX. The Right Prism, Cylinder and Cone. Chapter XX, Graphs—(continued),
Chapter XXI. Miscellaneous Ezamples, Cbapter XXII, Discount and E'xchange,“r
Chapter XXIII. Stocks and Shares, Chapter XXIV. Time and Distance. Chapter XXV
Time snd Distance—Graphs. Cbapter XXV]. Partoersbip. Chapter XXVII. Problems -
on Work and Time. Cbapter XXVIIl. Problems on Profit and Loss; Madras Secondary. :
School-Leaving Certificate Examination Papers, Appendix I. Tables of Money, Weights B

and Measuares ; Answers, . ‘ . .
SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS.

Sgpr, 1928.)
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ADVERTISEMENTS. XXXV

N

Generous m

Agents
Wanted . Commissions
FOR many years the need for well printed, correctly drawn and m
easily readable atlases has been acute. Schoolmasters throughout :
India have expressed their opinions freely and at last a series
of atlases has appeared, printed in Calcutta, and superior to the usual .
type of atlas in the vernacular imported. A heavy programme is in

hand comprising Urdu, Tamil, Burmese, Gujerati, Telegu and English ;
Bengali has been issued whilst Hindi and Urdu are nearing completion.
Special attention is devoted to India and importance placed on pro-
vincial and district maps. Opinions, in thousands of cases, received
from educational men, express great. pleasure with the workmanship
in these publications. :

ATLASES IN BENGALI CONTAIN

As. 12 SERIES:—Astronomical Charts. 1. Geographical Terms and Human Races. ~
2. World Hemisphere. 3. Asia Political, 4. India shaded, showing elevation and
depression 5. India Physical. 6. India Commercial. 7 Indix Rainfall and
Population. 8 India Political. 10. Bzhar, U. P, C. P,, Rajputana. 10. Punjab,
Kashmir, N-W. F. P. 11. Madras, Bombay, Mysore, Ceylon. 12. Bombay,
Rajputana, C. P. 13 Bengal, Behar, Orissa. 14. Burma, Assam 15. Europe.
16. Africa. 17, Oceania and New Zealand. 18. N. & S. America.

on Mercator's projection. 5. Asia shaded, showing elevation and depression.
6. Asia Physical. 7. Asia Political. 20, British Isles. 22. Auastralia.

ATLASES IN HINDI AND URDU ARE PRODUCED ON SIMILAR LINES
BUT WITH SPECIAL MAPS OF THE U.P, C. P, & PUNJAB

GLOBES (6" in diameter) are available in Bengéli, -
Urdu, Hindi, Qoriya & English :

A FULL RANGE OF BENGALI WALL MAPS WILL BE
ISSUED SHORTLY FOLLOWED BY HINDI & URDU

Publishers & Proprietors :—

—

THE CALCUTTA FINE ART COTTAGE,

76, DHURRAMTOLLA STREET, CALCUTTA.

Lo

(Ff‘

Re. 1/- SERIES :—All the Maps contained in the As.-12 Series plus 3 & 4. World m

- Y
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dated 19-5-1935.
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Approved as a Text-Book for Schools and Colleges. vide Fort St. George Gazette,
21st Dctober 1913,
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Approved as a Text-book suitable for Sehool use, vide Fort St. George Gozette, Part 1 B
dated 19-4-1997.

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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Fourth Edition—Rensed and brought up-to date
IMPOR’I‘ANT TO INTERMEDIATE STUDENTS.

INTERMED!ATE GEOM ETRY
(THEORY AND PRAGTIGE)
Contalmng a detailed and- exhaustlve treatment. of the matter for the

Intermedxate Examination: with special reference to the Syllabuses of,
‘the Madras and Mysore Universities. :

Crown 8vo. 360 P. with over 130 dia.gra.ms
Bv M. SATYANARAYANA M.A, LT,

: Chlel Lectarer in Mathematics, Maharajah’ s College, Vizianagrum

. _ AND o '

K.S. PATRACHARIAR, MaA, LT.

Chief, Lecturer in Mathematics, Government College, Kumbakonam,

Price: Bs. ‘2-'8-‘0'.

r
i

‘ - CARLYLE
“THE ANCIENT MONK”»

(Past and Present— Book m;
with

NOTES lNTRODUCTION AND APPEND[CES Etc :
BY

e _ " P.R. KRISHNASWAMI M.A. , ‘
o ‘ - Govt. College, Kumbakonam. .. S
‘ ' Price: Re. 1.

THE HISTORY OF EDUCATION IN THE
- MADRAS PRESIDENCY o
By Dr. S. SATTHIANADHAN, M. A, LLM.
Board, Rs. 3. -
(l’ubhshed with Lhe sanctiom of the Director of Public Imtructwn, Madras)

gol’the'n, he has presented them in an orderly arrangement and in clear, well-chosen language. The book "deserves
o’ ba'in the hands of every one engaged in elacational work ia thh Presidancy.”——Praaau.’-ng: of tha Dissotor: of
Publio Instrugtion, No, 11817, dated 6th Deaambar 1894, -

- % This is a most useful and valuabls book and- well deserves the high: pralse the. Director of Pablic lnutrucuon
hu glveu lﬁ. The lnformablon is very complete, well-arranged and wellewrittan, "—I?w Madras Mail,

. SBINIVASA VABADAOHARI & CO., 4 MOUNT BOAD MADRAS.

* » The Ditfdctor welcomes the appearance of tbis much-nesded volame, the publication of which was sanctioned - .
1 P.-ocegdiugg No, 609, dated 28th January 1894, Me, Satthianadban has spared no pains to get at facts, and having. - - °
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