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" 'PHE MADRAS QUINQUENNIAS

. ON SECONDARY EDUCATION.

.. Mr. P. A, Subramanya Aiyar, B.A,L.T.

" A study of the chapter on Secondary Fdu-
cation in the latest Quinquennial Report
must fill the hearts of even the most opti-
mistic among us with sadness. There is a
candid admission in it.on the part of the
Director of Public Instruction that no notable
advance. has been made during the quin-
quennium ending 1926-27, and beyond stating
that they hope to pass early ovders on the
. proposals made in the reports of the com-
mittees and of the special officer - appointed
.byvt'hen; for the consideration of the problems
i of secondary education the Government have
- committed themselves: to nothing ‘in their
. order on'the Director’s report. And yet the
: Director says that * between 1921-22 and
. 1926-27 the Budget Estimates under Edu-
cation increased by nearly half a crore of
rupees and over 70 per cent. of this increase
occurred in the last threé years of the quin-
quennium, there being an increase of 20
lakhs in the closing year alone.”
" The fact of the matter is that at the pre-
-+ sent'moment Secondary Education seems to

concern. The University
authorities are, of course, very keen on the
advancement of University Education and
Government have necessarily to yield to their
wishes. At the same time the ~demands of
Elementary Fducation are very pressing oh
the Minister of Fducation, and he. and the
other elected members of the Liocal Legis-
lative Council who have to please their res-
pective electorates feel bound to see that the
facilities for the spread of elementary educa-
tion are increased. The result is that, as -
was said by the late Lord Curzon as Viceroy
of India more than twenty years ago, ‘ be-
tween the.resonant calls of higher education
and the pathetic small voice of elementary
education, the claims of Secondary Education
are being overlooked.’ And who is there to
press the claims of Secondary Education on
the attention of Government ? Hardly any.
The director of Public Instruction has not
quite a free hand, and the Ministes of Edu-
cation has too many things to attend to to
be able to spare the time and the thought
necessary to arrive at a definite and well-

be nobody’s
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reasoned pot ¢y in respect of t}{g.‘splead and
encourageme\‘\of the right tx;pe’ of Second-

ary Education, Nattherwrs the other mem- |
bers of the Legislative Council sufficiently

keen on the matter, nor have Government
at any time ceased to nominate to that council
any one who may be expected to speak with
knowledge on questions connected with
Secondary Iiducation which is admittedly
‘ the basis of all industrial or professional
o'céup;'ttions in India.” No wonder, therefore,
that the Director has felt it his duty to con-
fess that “a settled policy in regard to the
number of high schools required, the aim
and the scope of the education imparted at
the various stages and the development of
facilities for a form of education which is
not purely literary in character and inelastic
in its objective will do much to improve pre-
sent; conditions’.

One cuuous result, = however,’ of the
1e‘1ct10n on Secondaly Tiducation. of the
clected ‘members of the Local Legislature
and of the various District Boards is a
déjmnd in several quarters for the increase
in the number of secondary schools of
the existing tvpe- It would be something

if these schools were started in places
where there is need for them. But it
is not so. DMany of themn have been brought
into being, not because there are no educa-
tional facilities in their neighbourhood for
pupils of school-going age, but because the
member or members representing the parti-
cular localities have great influence in their
respective District Boards and the Legisla-
tive Council. What the Director has to
ét;xte on this aspect of the matter is the fol-

lowing: ‘ The report on a survey of Secon-

d.n) Education revealed the fact that there
were a large number of Secondary Schools,
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particularly local boad Schools, in which
tas scarcely to justify

attendance was so sma,l

the existence of the Sc h')lg at all or- the
The statement given

below will make the point q%te clear:

lurfh cost involved.”

mount spent in

Name of School Average Daily gh27{rom Pro-

Atiendance v.“al Revenues
Purshothamapur School 24 Rs. 3549
Bagada 60 5q31.,\. '
Jagampeta 50 " 3,593 \
Kapileswarapuram 60 - 4853
Pamarrn ‘ 320 : 1,064
Mylavaram- 3. s
Nandikottur 49 © 4,386
Giddalur 8 1,780
Hadagalli © 7 733 4,405
Kottur =~ * . . 55 4,801
Badvel 56 3,959
Kamalapuram . 59 : 4,093 |
Palmaner C 4z 4,310 °
Kamuthi , 53 . 4,449

" The net result is this. The sum of money
which Government could bring themselves

to spend on Secondary Education is small -

and of even this amount a considerable por-
tion is frittered away in the maintenance of
very small and comparatively unprofitable
Board Schools, while Secondary Schools,
chiefly of the aided type, situated in popu-
lous localities and serving a very useful pur-
pose are starved. As the Director observés
on page 57 of the Report; “Many long-esta-
blished aided institutions have been and are
in financial difticulties, and it ¢s to be doubt-
ed whether aided education is receiving a

sufilcient share of the total funds available -

for secondary education’.

The remedy for this unsatisfactory state of
things lies in vesting the control of Secon-f
dary FEducdtion in the hands of a statutmy
body on which all 1nte1ests are :Ldequate]y
lepresented aud to which are given adequate
financial pOWelS and gualantees for properly

~ vinces have alveady given the lead in the

Secondacy Education ‘Act for their province.

plished during the quinguennium :

- Schools fell by 3.”
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discharging its functions. To this end, an A number of “schools still continned the?
Act of the Legislature termed theMadras practice of recruiting untrained graduates
'Secondmv TEducation Act should be passed. for short periods on a temporary -footing in
Will the Hon'ble the Minister of Education order to avoid the expense of appointing
take courage in ‘both hands and bring in a trained men permanently . with definite
Bill? The Government of the United Pro- scales of pay.”

' ] : Teachers’ salaries :—* The rates of pay
matter by placing in their statute-book a of the teachers have not improved much. In
fact, in sowe districts owing to the increase
I : in the supply of teachers there has been a

It would perhaps be useful to give here (in tendency for salaries to go down............ It

; _ thé form of extracts from the Report) some may be said generally that the salaries of

details as to what has actually been accoms- local board teachers have improved owing to
the intreduction of time-scales and those of

aided schools have not, except in cases where
the schools shared in the special one-lakh
grant. The District liducational ofticers of
_the following districts report practically no
improvement : Chittoor, Tinnevelly, Guntur,
_Madras, Chingleput and Nellore, while those
of the following districts report that a dis-
tinct improvement has taken place. South
Kanara, Madura, Cuddapah, Ganjam and
the Agency. The District Iducational
officers of Ganjam and Anantapur report
that the scales of pay of board school teachers
have been improved but that there has been

S no corresponding improvement in the p'L\ of
Staff —* considerable progress has been ~aided school teachers.”

made during the quinquennium in the

- Number and strength  of Secondary
schools :—*The number of suondal) schools
for boys rose from 478 in 1921-22 to 528 in
1926-27. Schools under -the management
of Municipal Boards increased by 16, Local
Boards by 23, Aided- by 17, -while those

under Government fell by 1; unaided

“The total strength of schools for hoys.
was 162,955 against 150,839 in 1921-22. One
boy in every five comes from outside the
town in,avhich the school that he attends is
sltuuted

The special teaching grant :—* The tem-
stiffing = of secondzu) schools b) trained . porary nature of this grant and the uncer-
teachers of the collegiate and secondmy tainty regarding the conditions attached to
grade. The percentage of trained teachers~it point to the necessity of o more perma-
of the collegiate grade rose from 19 to 244 nent manner of helping alded schools to give
per-cent,” and the percentage of "trained adequate salaries to their teachers.”

teachers of the secondary grade from 37 to  Iiquipment :—“During the.qulnquennium

43 per-cent. The most satisfactory feature equipment grants to the extent of over two
is the fall of elementary trained teachers lakhs were paid to aided schools and subsi-
employed and the large decline in the num- dies for equipment amounting to 76 lakhs
ber of uncertificated teachers............. one~were paid to local bodies for £quipping high

" unsatisfactory feature, however, still remains,  and ruiddle schools,”

o ! [

Thn o) N D SST N2S @



136

S. S. L. C. Public Examination : “There
has been a steady increase in the number of
candidates registered for this examination.
For the examination of 1923,14,040 were
régistered, 12,019 were examined and 11,969
completed their certificates. For the exami-
nation of 1927, 15701 ‘candidates were regis-
tered, - 15,687 were. examined and 15,471
completed  their certificates............ There
has been a large increase in the number of
Non-Brahmin and Muhammadan candidates
N The following figures represent the
percentage of increase in the number of
candidates who completed their certificates
between the years 1923 and 1927.

Indian Christians 42 per cent,

Mubammadans 57 per cent,
~ Brahmins 8 per cent.

©_ Non-Brahmins 52 per cent.
The number of Adi-Dravida and Adi-
-Andhra candidates rose from 4 to 83.”

" Mannual tmining-&nd'Pmcﬁcaj in_étrucfiofi:
““At the beginning of the quinquennium

there were 11 institutions or cenbxes for )

secondary pupils providing instruction in
wood work and 6 secondary schools - p10v1d-
ing instruction in weaving. At the close of
the quinquennium woodwork and Mechani-
cal drawing were being taught in 31 schools,
weaving in 33 schools, car pentL y-in-§ schools,
metal work in 4 schools, agriculture im4
schools, tailoring in 2 schools, engraving. inz

schools, rattan work in 2 .schools, spinning
2 schools, and book-binding in 2-schools,

and agriculture, dyeing, market - ga.rdening;.

ica work, smithyﬂ Horticulture, coir work
and printing were each being taught in
one school. The total . number of
schools giving instruction in'one or more
of the above subjects was 63 with a total
approximate  attendance of 11,800
‘pupils.”

Secondury Education niust make its- recipients more efficient members of

society, . better and more capable of earning members of society.

S. SATYAMOORTHY,

The worth of any educational institution is not to be mzasured in.terms of
- performance in the class room but in terms of its effects on social and commumty

life.

The Great need of seconda.ry education is not a rapid glowth of any Lmd but

a change in the direction of growth,

As Jong as you are silent unde1 )our wrongs, yout wrongs will contmue

————tiny

DR BESANT.
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THB DALTON PLAN IN ENGLISH
]]LEMENTARY SCHOOLS

By

Miss. M. H. Bligh, London Mission, Gonnbatow M

. When thinking out plans for school work,
and especially junior school work, it would
be well to consider first what should be the
true aim of all education. What are we as
class teachers really hoping to do? For
according to our aims, so must our plans be.

I suggest that the real aim is the develop-

.ment-bf personality and the training of

character so that-our boys and girls may be
fitted to fill some useful place in life and
may be able to realise the joy of service for
others. For the training of character there
must be freedom in our schools, for thé
training for a life of service, there must be
Co-operation in- our schools; yet freedom
must never mean license, which is a' lack of
consideration for others, and co-operation

must never mean dependence on others or

laziness. Thus our ideal in-school work
should be to provide opportunity for the free
and full development of the self,—never for
the self alone, but for mutual help and for
the sake of the whole community.

In most of our schools to-day the ideal is
impossible and real care for -the individual
tends to be lost in anxiety over the -masges,
but even with quite small children and with
large numbers a modified ‘Dalton Plan’ hag
advantages and can help wus towards our
ideal.

* The suggestions outlined below, or others
similar are being practised in a few element-
ary schools in England to-day, and in some

" gecondary'schools. - The number of - schools

using such a plzm is increasing and of course
one advantage of the ‘Dalton Plan’ is that it
can be e&sﬂy adapted to the. particular needs
of an individual school. In an ordinary
English elementary school, the school leav-
ing age is fourteen but even so, it 1s found
possible to arrange for a good deal of freedom
and guided individual Work among young
children between the ades of about nine’ and
fourteen years. There is however this glelnt
advantage the children are not expected to

provide their own books and school appara-

tus. These are school property, provided by
the local Education authorities through
Government FEducation grant. The schools
vary in size, but in each depaltment of a
Liondon elementary school theve ma,y be
about three hundred pupils (sometimes
nearly 400) divided into six ov eight classes
of about forty; or sometimes nearly fifty,
pupils in each class. k

The Dalton Plan as worked in such
schools, gives each child some work to do
alone, providing material and text books
needed for intelligent oucupatxon and at the
same time reserves part of school - time for
class teaching, recognising still, the value of
the class method and group work.. o

The children are in school for five hounrs
per day for five days a week and it is pos-
sibleto allow at least § hour per week of
class teaching in each of -the elementary
subjects, the rest of the time being spent by

‘the children working under supervision and

& certain amount of guidance where neces-
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sary, ab a given “contract” or —assignment”
of work which they have undertaken to
complete within a certain time. These
*“assignments ”’ can be based on the class
lessons, but can also give scope for originality
and initiative if the children are set to find
oub their own subject matter from text books,
maps or pictures. Hand work exercises in
relation to the history and geography lessons
provide opportunity for co-operation among
small groups of children, who by working
together often achieve interesting results in
the shape of card board orclay models, illus-
trating their lessons.

Tach class room is also a subject room
where all books and apparatus pertaining to
that subject ave kept. Thus childven wish-
ing to work at their Tinglish assignment go
to the English room, or history, to the his-
tory room, art to the art room etc. Ifa
room is already full they must chose another
subject and teachers do well to see that even
the tiniest children spend& Lhour or twenty
minutes in one room before'going to another.
Older children (but of course always under
14 years) will spend an hour and more at a
time working steadily at one subject without
wishing to change. Some schools stipulate
that at least half an hour must always be
spent in one subject room, but in the writer’s
opinion the child should be given freedom,
and if he or she has onlv five minutes work
at an assignment to finish, he ‘or she should
be allowed to finish it and Dass unhindered
to another room.

There is sometimes a tendency by thls
method to give young children too much
written work, but it should be remembered
that' where schools are sufﬁclenbl} well stafted )
i) h’mdwmk room, uud & ua.fts room can do

much to remedy this. Also in the main-
subject the practical side should not be

neglected. Practical arithmetic, practical -

geography, the making of plans and
charts, dramatising and recitation and
play writing- in literature, all provide
ample opportunity for the child- to fpian
and do as well as to read and write. The
wise teacher will always adopt some method,
the simpler the better, of marking and
checking the work done. In some schools
the children actually sign -a contract -on
paper or card to do the seb work, and their
marks for each week in each subject are

recorded on their own card, *but the one”

essential thing is to see the work as often as
possible and tomark it with the child present
and really to know the standard of work and
wability of each child. The teacher who
wearily drags home piles of books to mark
often spends time in writing lengthy remarks
which could be told to the children with far
greater cffect, but marking in the child’s
presence is seldom possible without the
‘ Dalton Plan ’ or similar scheme of work.

It is only fair to say that, if a ‘school
changes its method from the older to the
newer ¢ Dalton Method * there will probably
be a period of unsettlement during” which
excited children may take more- than theu
share of liberty and become dlstmbmg
factors; but the change should be mtlodu-
ced gladunlly and the scheme very calefully
explained to all scholars concerned’-and,
most important of all, the teachers LhémséF
ves should be willing towundertake - tﬁé
scheme and to face a little extra work and
should be “ell prepared with _assiguments
of work for several months uhead before
starting. During the - ﬁl&ﬁ term of - work,

'iSé

perhaps the results may seem p001 bus - tlns
is not always the case and schools that have--

. adopted the plan ﬁnd it well worth Whlle in

the long run.

It may be said that such a scheme is suc-

cessful because the teachers are not tied to
an examination syllabus. If so, this is sure-
Iy an argument for adopting the plan “in
elementfu\ and junior schools, so that'child-
ren may learn to study while young and be
trained to w ork bx themselves for the exarm-
natxons the) must face when they are older.

It is difficult to estimate the results of
meLlng by the Da ton Plan for they must
vary according to the type of school. From
personal experience after five years work in
a school in one of the worat and poorest
districts in JTiondon, where the children
have little or no home tfaining, I can
say that the standard-of work in that school
was, on the whole, good, far, exceeding ex-
pectations in many cases, while the inevi-
ﬁab]e ‘slackers’ who arve lazy under any
method did at least the minimum of work in
&11 sub]ects and nearly always found they
were interested in one subject, perhaps of a
more practical kind and did good work in
that dlrectlon

But in chamcter, the children become
more self reliant, show more common or
practical sense, because they are learning to
use freedom ; while the results in self-discip-
line, and in the tone of the school, become
apparent and are a great help, whenever a
school outing or demonstration of any kind
is arranged. The children take real interest
in their work, follow the teacher’s schemes
and are willing to co-operate because they
realise the teacher’s preparation (e.g. of

lessons and assignments) directly concerns

themselves, ‘and the relations between
teacher and taught are seldom strained, but
natural and friendly.

‘We must face the results of adopting this
plan, for the teachersalso. For teachers it

does mean more work out of school hours
and very intensive work during hours, but it
1s work with much greater interest and with
a well thought out plan behind it and work
that leads toa more personal knowledge of,
and care for the children, for whom it is
done. It has been argued that the Dalton
Plan provides opportunities for the slack
teacher, but no teacher can prepare- :Lny
assignments without thoroughly preparing
his lessons, planning in advance, and becom-
ing well acquainted with his children’s text-
books.. Moreover the teacher who tries to
slack in the subject room during school, will
be rewarded only by a noisy class room,
pupils difficult to control, and piles of un-
corrected work brought tohim by a stream
of impatient pupils. He will soon find that
slackness not only does not pay but is impos-
sible. It is true thaton very rare occasions
when his subject room is nearly empty he
may be able to prepare other work while
the = pupils study, but this is hardly
slacking.

No, the Dalton Plan properly worked,
demands all a teacher’s originality and initi-
ative and his patience,—in short, it develops
the teacher’s character as well as the child’s,
I think we cannot fully tell the resultsin
character fraining and the moulding of
good citizens, when the work in our junior
schools is faithfully done, when the chief
aim is to establish -a right use of freedom
and 1 lnspue boys and gitls with 1de'm1s of ser-
vice.
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 THOUGHTS ON PEDAGOGY. -

o (Iv) . - _
The Value Of General Knowledge To The 'i'eacher-

Mr.N. K. Venkdte.gwdrmz,'B.A., L.T, SM V. School, Trivandrum.

- The more a teacher knows,. the better he

teaches. It is true that his main funection.

is not to impart knowledge but he has to
impart some knowledge and, what is more
than that, to inpart it well. Now to impart
knowledge ina good way the person ‘who
seeks to impart it must have much more
than he proposes to give. What comes from
a well-stocked mind bears a simplicity and
sweetness which we do not find in what
comes from a poorly-endowed one. The
person who knov;s little teaches most specta-
cularly and also most. ineffectively. but he
that knows much generally teaches quietly
but fruitfully. It is in educational institu.-
tions more perhaps than' any where elce
that empty vessels make the most sound.

The teacher is apt to be misled by the
apparent smallness of the volume of know-
ledge that heis required to impart to his
pupils into the belief that much knowledge
is useless to him. The number of .teachers
}Vho are thus misled is pretty large: One
very often comes across the charge that
teachers are as a class averse to reading and
fco making their minds replenished. It is
not_ altoge@hera groundless charge but ﬂle
reasons given for the aversion are often
groundlgss- The only reason applicable to
the majority of cases.is that teacheis are
}mable to-see what benefits could possibly
result from assiduously furnishing their
minds with all kinds of knowledge. Most

men are practical, especially most ordinary
men, and they will not long give their time
and energies.to the pursuit of things whose
value in terms of the immediate needs of life.
appears to them quite uncertain if not deci- -
dedly negligible. ‘ -

The lawyer has the stimulus of neceésity-.
to be constantly engaged in improving his
knowledge. He is conscious that as his
knowledge of law increases his income and
the estimation of men about him must also
increase. The doctor is not. different from
the lawyer in this respect. The lure of more
fame and money keeps him tied to the cons-
tant improvement of his scholarship and
skill.  The journalist must know more and
more to live. The politician must be g
student of many subjects to make good. The
teacher, on the other hand, has no such call

_ toaccumulate his knowledge. He cannot

teach much and he does not clearly under-
stand the need of knowing much to teach
little. He is not generally paid move for
knowing more. Even in the matter of
mere respectability he is not often visibly
benefited by studious additions to his mental
equipment. Is it possible to convince the
teacher that real advantages must acerue if

hfa goes on putting more and more things in
his mind ? ' ‘ ‘

It is more than doubtful if what has been - -

said at the’ beginning will convince many
teachers. They will ask for more tangible .

14i

proof than pious generalities. It is, there-
fore, necessary to go into the question some-
what in detail. ’

All feachers desire freedom of work and
a pay adequate to their needs. The com-
plaint is common that the teacher is often
led by the nose if not a dog’s life, by those

-who are placed above him such as the Head-
~ master or the Inspector. The average teacher

does not always feel quite like himself in the
school-world. He is frequently a captive, &
victim, a trodden aspiration, in ib. He must
evidently increase his power if he wants to
e anything better, and knowledge cerfainly
must prove power to him. Increased know-

ledge would yield him a greater sense of

confidence, would, if not immediately in the
long run, inspire a greater regard for him in
his superiors, a greater faith in him in his
pupils. Increased knowledge would certain-
ly enable him to feel his legs. Through
knowledge he can attain that mental eman-
cipation which is the only remedy within
the reach of all for excessive outside control.

Perhaps also increased knowledge might
ultimately lead to increased pay or at least
to some supplementary sources of eking it
out. At any rate increased knowledge can

never possibly stand in the way of the.
material prospects of the teacher. Then why
not increase knowledge ?

Moreover, the teacher whose knowledge
is not adequate cannot fully know the joy of®
teaching. The teacher who has only a half-
penny-worth in the way of knowledge is
bound to be a drudge, a melancholy mecha-
nic unable to give himself or his class any
joy. He isa cheerless driver of routine, a
mere spoke in a wheel. Knowledge will
make him young, alive...............

And, too, the gathering of knowledge is
itself a real joy, at least becomes a joy after
a time. A sense of knowledge brings with
it a sense of elevation, a power that makesit
possible for us to hold up our heads.........

And the teacher has the time and chance
in a fair enough measure to devote himself
to this work. Why should he not'set about
doing it ? Itis an accusing question, but
a kind opportunity that comes to the teacher’s
door now and then. Of course, many there
are who do not lose it, but the nature of the
opportunity is such that nobody need ever
lose it, that nobody can ever lose it without
also losing a part of himself............

Know you what it is to be a child? It is to be something very different from the
man of to-day. It is to have a spirit yet streaming from the waters of Baptism; It is to
believe in love, to believe in loveliness, to believe in belief ; It is to be so little that the
elves can reach to whisper in your ear; it is to turn pumpkins into coaches, and mice into
horses, lowness into loftiness and nothing into everything, for each child has its fairy God-
mother in its own soul; it is to live in a nut-shell and to count yourseif the king of infinite

« space.

Francis Thompson.
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UNEMPLOYMENT AND EDUCATION

A Plea for Compulsory Manual Training in Schools.
BY

Mr. G. SUNDARAM IYER B.A. I.T,

Headmaster, N.S M V.

The problem of Middle Class Unemploy-
ment is really complex. But the question I
propose to consider in this article is this:—
How far is the Educational system in this
country responsible for the present state of
things and if it is found resonsible for the
unemployment of oureducated youths to any
extent, is there any way of making our edu-
cation, “ brave and preventive "’?

For one thing, the consequences of the
purely literary training have been noted by
thinkers, Indian and Ehglish, quite early
even during the first stages of the introdue-
tion of this system of education in India.
For, what does Macaulay himself say in his
‘Minutes on Education.” Referring t6 the
petitions to Government, from several ex-
students, for compensation on the gi*ound
that the education they had received was an
injury which gave them a claim on the Gov-
ernment for redress, he says, ‘“ And I doubt
not that they are in the right. They have
wasted the best years of theirlife in learning
what procures for them neither bread nor
respect. So we might with advantage have

saved the cost of making these persons use-
less and miserable; surely men might be
brought up to be a burden to the public and
objects of contempt to their neighbours at a
somewhat smaller charge.” No greater
indictment could have been passed on the
results of our educational system ; and this
has been made in the year 1854 and the

High School, Devakottah,

wonder is that for the past three quarters of
a century the same thing goes on with pfac-
tically little change in the matter of the
ideal and output.

The original object as outlined in the des-
patches of the Court of Directors of the
BE. India company to the Government of
Madras and repeated in unmistakable terms
in subsequent despatches, has been to raise
& body of natives qualified to be employed
in the Government offices. This has been
mentioned in the Despateh in 1827, as ‘the
best and highest object of education’. Sir
John Malcolm in the same year, put the
case for the introduction of English Educa-
tion quite bluntly, in a business like language
“the pay of writers and accountants is un-
doubtedly high ; the real mode to decrease
the price is to multiply the article”. Ave
we not still come to the stage, when we
have to face the surfeit, excess of production
over demand ? Is there not really a ‘dump-
ing’ in the market of Governmeént employees
as the economist would say ?

And we have to face this problem of
middle class unemployment due to over pro-
duction on the part of these factories,~—our
schools and colleges, ceaselessly ‘multiplying
the articles’ to meet a demand which could -
be ascertained by no means. Our system
produces a number of men who ave fit
either for clerical posts or learned profes-
sions, which cannot absorb all of them,.

ing
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Further this education is spreading and the
cry has been ringing, from every class of
people, for more and more of this education.

- Thoughtful 'people within the last few

years have begun to doubt the very utility
of the spread of this purely literary educa-
tion to the masses.

The fact is, that this very education
incapacitates, in many cases, many young
men, from earning a decent livelihood, which
they would have secured in the pursuit of
their hereditary trades. The farmer’s son,
the blacksmith’s sonand the weaver’s son,
as soon as they enter the portals. of our

“schools have first to unlearn their father’s

occupation and have to put aside all the tools
that fed their parents; the only implement
that they have learnt to use, is the pen. In
o country, 75 per cent. of whose people
earn their living from agriculture, there is
no place for agriculture in the schools.
Further, one great result of our educational
system, on the national: mind is hatred of
honest labour with the hand. The great
Booker T. Washington, when referring to
this tendency observed truly, “If a commu-
nity is educated exclusively on books and is
not trained to habits of applied industry,
has not been given skill of hand and the
youths are not taught to love labour, an un-
wholesome tendency to dodge honest pro-
ductive work, slowly develops and they con-
tinually fret, for fear, that no means will be
left with them to provide them with a call-
The real problem in this country is the
poverty of the masses. Itislike ‘a ghost’
“says Mr. Lajpat Rai. Is not our education-
“al system complicating this problem instead

+of solvitg it ? Are not young men turned out

from our schools and colleges year by year,
who do not know, how to drive the wolf
from their door? Are not many poor men
become poorer, for having spent their little
patrimony on this expensive educational
course? And what would be the gain, in
this country, if all the people are educated
in this manner, but a smattering of ill-digest-
ed knowledge and unemployment and a
loathing for hand-labour.’

So, the root-cause of the middle class
unemployment in this country is this loathing
for hand-labour, which is one of the indirect,
but nonetheless certain, results of this pre-
sent system of education. And the remedy
is the provision of compulsory manual train-
ing for all, up to the IIT form, and the com-
pulsory provision of Manuel training asan
optional subject in the High School. The
occupations might be chosen to suit the local
conditions but the end must be not mere
play but the learning of some occupation by
which the youth will learn his livelihood, by
means of his acquired skill. Evenif a pupil
leaves his school, after he has passed his
third form, he ought to have learnt by that
time something, which will feed and cloth
him.

The objection that out halls of learning
will be converted into xvorksllolaé, does not
apply in this case. For there is ample pro-
vision for literary training. Have we not
provided for gymnastics in our schools ?
Who can say that learning and culture have
suffered thereby ? So, ags we have provided
for compulsory physical fraining in oul
schools, let us provide for compulsory
manual training. If the former is inten-
ded to make the pupils strong and healthy
-in body, the latter helps them to sustain the
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very body which they have to keep hale
and sound. To quote Mr. Liajpat Rai again,
“no person can live on air; much less,
can a nation.” The ideal educated, youth
ds he who is sound in body and in mind
and who is able to use his hand or the mind
for earning an honestlivelihood. Turther,
those who want to take to the learned pro-
fessions and who are really qualified for the
same, by aptitudes, can choose the purely
cultural subjects in the High School, and
those who are qualified for an industrial
career, can specialise in Agriculture or Weav-
ing after the IV form. Thus this scheme
will solve the question of a proper choice of a
calling and in a great measure will minimise
the nuinber of round boys in square holes.

- It might be said that the provision of
compulsory manual training for all the
pupils in the early stages will not be of use
to those who might study for the learned pro-
fessions and manual training might be con-
fined to industrial schools. But, in the first
place we cannot sift the pupils before they
reach the High School course. And our ideal
workmen in anage of democracy are expect-
ed to be “good citizens, reverent, and dutiful,
sound in mind and body, skilled in the prac-
tice of their several avocations and capable
of turning their leisure to a rational use.”
Hence arises the necessity of seeing that
the would-he workman has also the benefit of
literary culture at the same time. Highly
specialised instruction might of course be
had in Technologial institutes. But the
common occupations like gardening, agricul-
ture, weaving and carpentry should be had

only in the public schools.

™ M »
Even in the case of those wha would enter

.the learned professions the necessity for

manual training, is urged on purely educa~

tional grounds. Is it necessary for us to

remind our readers about the famous dictum .

of Pestolozzi that * man is much more truly
educated through that, which he does, than
throngh that, which he learns.” And
modern psychology also supports the view
that hand training and sense training ave

necessary for all. Froebel said, “Every

child, boy and youth, whatever his rank or
condition, should spend at least one or two
hours a day on some serious productive work.
For, the lessons taught by work and by
actual life are at once the most easily learnt
and the most valuable and’ formative.” The
Montessori Schools, all follow this ideal of
‘learning by doing.’

‘We may now consider the practical aspect
of the problem. Gardening or weaving
including spinning should be made compul-
sory up to the III form. Weaving and
Agriculture are mentioned as optional sub-
jects in the High School, according to the
8. S. L. C. Scheme. But the provision for
either of these subjects is made only in a
few schools in the presidency, and it is now
time that the Department insists on either
of these subjects, weaving or agriculture,
being provided as an optional subject, in each
school as & condition of recognition. The
divector has already been pleased to issue
circulars, as to the desirability of the intro-
duction of Manual Training ineach school,
but these have not been so far effectives

Agriculture and weaving are recommended

as suitable subjects that could be introduced

in our schools as these are considered to be

the two lungs of India. The question of

funds and space is not very difficult. The

~only, thing needed is the recognition hy the
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managers and educationists of the fact, that
the youth who has gone through the school

. course, with Agriculture or Weaving asa

his optional subject, will be able to earn his
livelihood, with more certainby, than another
with Physics, Chemistry or History as his
optional. A weaver or agriculturist will be
able to make an average income of Rs. 50,
a month while graduates in science or his-
tory are not able to earn that income.

Hence the introduction of compulsory
manual training in our schools is to be con-
sidered as the most vital and urgent of all
oreform so far as Secondary Education is con-

cerned. The nation cannot suffer any
longer the terrible wastage of money and
energy involved in this process of making the
youth of the nation urfit to earn their liveli-

hood by manual labour and the schools can-

not be allowed to go on inculcting th
hatred for work with the hand, for any length
of time. This system of education must be -
changed and the teachers, as well as those
who have anything to do with education
must join together and urge for this vital
change. As Sir P. C. Ray said in his Presi-
dential address to the All Bengal College
Teachers' Conference, “we can't expect a
people to admire owr system of education if
we cannob at the same time prove that it
keeps the wolf from the door. Qur own
share in this heedless transaction has not
been small. We have failed to raise our
voice against a system because it feeds us.
We have not cared to make a business pro-
position of it.” And it is true that we
teachers realise our shave in this education
for unemployment and agitate and use our
influence for a better order of things.

The teacher should be the interpreter between the greater society of the outside
world and the smaller microcosm of the school.

Dr. T. P..Nuam.

Teaching is lighting a lamp and not filling a bucket.

The whole object of a good teacher is to make himself unnecessary.

Dean Inge.

Humility is the Essence of the Teachetrs’ profession:
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SCHEME OF PRACTICAL WORK IN
GEOGRAPILHY FOR FORMS I TO III

(PREPARED IN ACCORDANCE WITH THE DEPARTMENTAL SYLLABUS.)

By

My. N. Subyvamanyadiyar, M,A., L.T. Teacheys College, Saidapet.

Form I

Part I. World Relations and Continents.

A. Problems and Exercises on the
Globe.—(Use a globe not smaller than 12"
in diameter, physically coloured; also a
slate globe). Continents and oceans ; their
relative position, shape, size, and relief—
How to reach the other parts of the world
from India—Shape of the earth ; its rotation,
axis,poles, equator—Hemispheres, northern
and southern, eastern and western, land and
water—Latitude and longitude (to be intro.
duced through plotiing the points in graph
work and angle measurement}: finding the
latitude and longitude of given places on the
globe, and vice versa—Location on the globe
of some of the important countries ot the
World—Elementary ideas of the relation
between Latitude and Zones, and Longitude
and time, (All these to be learnt on the

globe only, with appropriate and suggestive .

questions and exercises by the teacher.

B. Map-work and Modelling.—Repeat as
many of these globe exercises as possible on
the world map—Elementary map-work:
Picture and plan: scale : plan of the school.
room, school-house etc,—Clay modelling of
simple land forms,

C. Picture-reading.—Typical pictures of
different regions, depicting scenery, vegeta.
tion, animal life, human life, occupations
etc,, should be procured, and suggestive
questions and excrcises cet on them, The
regions depicted in the pictures should also
be located on the globe.

D. Observational . work: and field
study.—Time and place of sunrise and sun.
set, and sun’s mid day position in the sky to
be observed and noted every week or fort.
night : mid.day shadows: vertical and slant-
ing rays—Observation of wind directiors at
certain parts of the day, and during different
seasons—Surface features of the neighbour-
hood :(—mountain or bhill, valley, river or
stream, plain, sea coast etc.—Crops, handi.
crafts and industries, kinds of transport,

local trade etc. (Seasonal and meteorologi-
cal items to be done in ths school compound
only, but, for studying surface features of
the neighbourhood and human life and
activities, short excursions will be neces.
sary),

Part Il. The Indian Empire: Natural
Regions; descriptive.

A. Position, shape, size and boundarijes *

Map work.—Colourithe sea blue, the Indian
Empire in red, and mark Burma, Baluchis-
tan, Nepal, Bhutan, Ceylon, Arabian Sea,
Bay of Bangal, Persia, Afghanistau, Tibet
and Siam. Draw in thick lines mountain
ranges, which form natural boundaries, and
enter their names, Draw a few parallels and
meridians,

Problems and exer cises,—Position of India
in relation to neighbouring lands and seas—
Comparison of natural and artifical bound-
aries—Latitude and the greatest north.to-
south distance—Longitude and time com-
parisons : the greatest east.to-west distance
—Shape—Area: comparison with Asia and
Great Britain,

B. Coasts and Islands Map-work.—
Colour land and sea appropriately,, Mark
Indian Ocean, Arabian Sea, Bay of Bengal,
the chief openings on the coasts, peninsulas,
capes, Palk Strait, Adam's Bridge, and the
chief islands. Enter the names of the differ-
ent parts of the coast, and the chief ports.

Problems and exercises—Nature of the
coast-line; its effects—Comparison of the

west coasts of India with the coast of Burma, -

Malabar Coast with the Coromandel Coast ;
Konkan Coast—Comparison of Laccadive
and Maldives with the Andamans and the
Nicobars. Total coastline ; distance by sea
between the chief ports,

Picture reading.—of available pictures rela-

ting to abave topics,

C. Relief Map-work.—Iun a contoured out-

line map of India, showing 1000 and 6000
contours only, colour land under 1000 in
green, land between 1000.and 6000 high in

147

yellow, and iand over 6000 high in red.
Mark in thick lines the chief mountain
ranges, and name them. Note their chief
peaks and passes. . .

Problems and exercises.—Some obvious
influences of mountains ; mountains as bar-
. riers: passess as gateways: importance of
. Palghat gap: appropriateness of the name
tHimalayas’: usefulness of plains to man~—
Contrast between the easternand western
plains in Northern India and Southern
India.

Picture reading.—of Himalayan scenes.
glaciers, peaks and pisses, vegetation, hill-
stations, man’s activities etc.—Khyber pass
Nilgiri views, Deccan Droogs etc. Suggest
questions and exercises to be set on them:
stereoscopic views are to be preferred, as

. they give asolid appearance.

Drainage and Rivers Map-work.—In an
outline river map of India, name the rivers
and tributaries marked., Draw a thick line
along the maia watershed of Indiafrom
Simla to Cape Comorin. Colour the basins
of each of the rivers in different colours.

Problems and exercises.—Compare the
Ganges with the Indus in length, drainage
area, volume of water, navigability, irriga-
tion facilities etc, Note the important towns
on them. Compare in as many respects as
you can (i) the Godavery and the Krishna
with the Narbada and the Tapti, and (ii) the

* Cauvery with any of the rivers of the Mala-
bar coast. The general trend of the Burmese
rivers: natural work of rivers: usefulnsss of

- rivers to man: origin of rivers: different
stages in the course, and their relation to

" soil, vegetation, and human life and activi-
ties. :

Picture-reading.—Set suggestive questions
and exercises on such pictures as the follow.
ing—the Ganges at Benares: the Hoogli at
Calcutta; the Godavary at Nasik and at
Rajahmundry : the Jhelum at Srinagar: the
Indus at Sukkur : the Narbada near Jub.
bulpore: the Brahmaputra in floods + Sivasa.
mudram Falls: the Sundarbans: a lock and a
canal in the Godavary or Krishna deltas.

E. Climate: Temperature Map-work.—

In an outline isothermal map of January and
July, colour'the intervals between the iso-

thermas appropriately according to the

colour scheme, :

Practical work.— Use the figures in weather

maps. Explain use of thermometer, Frame
+ exercises (i) to find average annual, monthly

and daily temperatures of particular places;

(ii) to show relation between temperature
and altitude ({importance of hill stations)
(iii) to show relation between temperature
and nearness to the sea; (iv) to show the
contrast between summer and iwinter tempe-
ratures in Northern and Southern India;
and (v) to show the contrast between Balu.
chistan and Bengal, (Range of temperature).

F. Climate : Winds and Rainfall: Map-

work.— In an outline ranfall map of India,
showing annual isohyets, mark the intervals
appropriately according to the colour scheme,
and note the direction of the winds in the
summer and winter monsoons in red and
blue arrows respectively. )

Problems and exerises.— Relation between
rainfall, direction of winds, and direction of
mountain ranges; the two branches of the
south west monsoon and the parts of India
getting rain from them : regions getting
rain from the north.east monsoon, and
those getting rain in both monscons (Ceylon,
Coimbatore): regions of heavy. and light
rainfall, with causes: some comparisons:
influence of rainfall upon (i) climate, (ii) pro-
ductivity, and (iii) density of population:
methods of supplementing deficient rainfall,

G- Natural regions Map-work—In an

outline map of the Indian Empire mark off
the physical regions and enter their names.
sub.divide these main physical regions into
smaller natural regions, taking into account
climatic and other considerations.

Problems and exerises—The peculiarities
of each of these regions: contrast political
divisions and patural regions: Concreté ex-
amples: Provinces mnot forming single

- natural regions to be sub divided into natural

regions: e.g. Bombay or Madras Presidency:
Account for dissimilarities between certain
typical natural regions: Characteristics of
Gujaratis, Bengalis, Punjabis, Madrasis etc.:
Their geographical explanation,

Picture-reading.-~Typical pictures of
different natural regions: questions and
exercises on natural scenery, vegetation, life
and activities of the people etc,

Part 1II. India, Economic and Political.
A. Productions-Minerals Map work.—

In an outline map of the Indian Empire
mark the chizf minerals found in the various
parts.

Problems and exercises.—Obstacles to
successful smelting of ironore in India:
Different sources of obtaining salt: Its
‘manufacture a source of revenue to Govt,
Uses of Mica: Uses of Manganese: Where
it is exported to: Centres of production of
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“ibe principal mincrals of the Indian.Empire
Petroleum products and their uses: how
kerosene obtained. )
Specimens of tte different minerals to be

. taken out from the school Museum and

" examined: _

B. Produtions : Foodstuffs: Map-Work:—
In an outline map of the Intian Empire mark
and name the areas where the chief foodstufls

" are grown. ]
Problems and exer’ises: Why India
mainly an agricultural country ? Chief food-
grains : Conditions of ¢oil and climate favour-
able for their growth as well as for sugar-
cane : Other sources of sugar: The chief rice
port and the chiefjwheat port of the Empire :
Importance of millets and pulses for a large
section of people : Spices where grown, and
why there : The chief oil-seeds produced in
India: Where exported to? From what
port chiefly ? .
Specimens of the articles of the glants, or
of the pictures of them to be examined.

C. Productions : Fibres : Map Work :—In
“'an outline map of the Indian Empire mark
the fibre plants cotton, jute, flax and hemp,
in the areas where they are grown by black

" letters, and the animal fibres-wool and silk in
_red leters in the areas where they are pro.
- duced, graduating the size of the letters
- according to the importance of the products

in the various parts of the Empire.
Problems and exercises : Contrast cotton
and jute as regards the conditions of soil and
climate favourable for their growth, areas of
growth ; ports of export. What products of
flax and hemp important in India ? Parts of
. India famous for shawls and silk : reasons. _
Specimens of the fibres, the commoditjeg
" or pictures of them to be examined.

D. Produtions : Drugs and beverages:
AMap-Worki-In an outline map of the

Indian Empire mark the chief drugs and
beverages in the areas where they are pro.
duced, drugs in black letters, and beverages
in red letters, graduating the size of the
“letters according to the importance of these
products in the various parts. )
Problems and exercises: Where poppy
grown chiefly ? Restrictions upon its growth:
Decline in its trade : ganja and bhang obtain.
“ed from which plants: what other com.
“mercial products dothey yield: Why cultiva.
tion of Indigo has decreased considerably ?
‘Quinine how obtained: where grown in
‘India : its original home. Compare the cli.

matic and other conditions necessary for the

‘growth of tea and coffee: Partsof India
where they are grown. ’

' Specimens of the commodities, of the plants *°
" themselves or pictuyes of them to be examin-

ed. .

E. Forest products: Map-Work :—1In an out.

line map of the Indian Etnpire mark the chie-
forest areas, and write the names of the prin,
cipal types of trees in each area, »
Problems and exercises,—Conditions
necessary for the growth of forests: influ-
ence of forests on climate: Distinction
between' evergreen and monsoon forests:
Typical trees of each kind of forest: Grass-
lands and degerts in India, where situated:
Characteristic vegetation of deserts: Useful-
ness of teak, bamboo, cocoanut, sandal-wood:
Where are the chief rubber plantations, and
why there. . o
Specimens and pictures to be used and
suggestive questions to be set on them.

F. Animals and animal products: Map-

work.—In an outline map of the Indian
Empire, mark the chief wild animals, do-,
mestic animals, and the chief animal pro-
ducts. )
Problems and exercises.—Characteristic
animals of the regions: Bengal tiger, Kash.-
mir goat, Rajaputana camel, Burmese ele.
phant: Different animals used for transport
in different parts of the country: Animals
respoasible for large human mortality every
year: Chief animal products, and their im-
portance as articles of export : Usefulness of
the camel and the yak. . . .
Pictures of animals in their natural habitat
_with appropriate, suggestive questions,

G- Occupations and industries: Map

work. -1n an outline map of the Indian
Empire mark the agricultural and pastoral
areas and the centres of handicrafts an
manufacturing industries. :
Problems and exercises.—Name the areas
and centres marked above: Account for the
manufacture. of cotton in Bombay and
Ahmedabad, of shawl in Kashmir and Pun-
jab, and of jute in Calcutta: Chief manu.
factures of Cawnpore: Markets for the
different manufactured products of the Indian
Empire, '

Speeimens of manufactured products and

prctures of typical scenes inindustrial centreés:
suggestive questions thereon.
H. Communication: Railways and water-

ways, Steamer routes: Map work.—1nan
outline map of the Indian Empire mark the

chief railways, and name the principal sta+

tions and junctions, Mark the chief steamer

S
=

routes also by dotted lines; and indicate by Races, Languages, and Réfffg{ons- Map'ﬂ-:

a'red- hollow dot the chief ports of India,
and by 8 small red dot the smaller ports
visited by coasting steamers. .
Problems and exercise-.—The greatest
and least - development of railways, where
and why: Chief considerations determining
railway routes with examples: Instances of

- railways in India laid, (i) along a river-

valley, (ii) across a desert, (iii) across ‘a
plateau, (iv) across' a mountain barrier
through a ‘pass or a gap,. Whyis thereno
railway communication between India and
Burma: suggest possible 1outes: Describe
the shortest route from Madias to (i) Rames-
waram; (ii) Trivandrum, (iii) Mangalore,
(u{) Bombay, (v) Peshawar, (vi) Delhi,
(vii) Benares, (viii) Calcutta, and (ix) Hy-
derabad- (Deccan), and (x) from Karachi to
Calcutta, ‘ -

Mark the navigable rivers and .canals:in
green: Compare their relative usefulness:

_-Backwaters : Acccunt for the comparative-
paucity of water communication in India,

Note on the steamer routes the .distances
and the time occupied in the voyage between

(i) the chief Indian ports and Colombo,"
(ii) between Bombay and Aden, Port Said,

Brindisi, Marseilles, London, Zanbzibar and
Durban, (iii) between Colombo and Aden,
Durban, Freemantle, Singapore and Yoko.
hama, and (iv) between Rangoon and Madras,
Calcutta, Colombo and Singapore, Mark in
the map the cables in thick lines, and the
cable stations in thick triahgles, Describe
a coasting voyage from Karachi to Calcutta,
stating the ports and the coastal features
passed. The importance of the position of
India at the head of the Indian Ocean in
helping her foreign commerce; The Hinter
lands of the various ports: articles of export
produced in each,

Picu_;_res —of harbours, coastal featureg, a
lock in a waterway, river. craft, ocean going
steamers, of loading and unloading etc. with
suggestive questions and exercises.

Density of population. Map work.—In an

outline deusity map of the India i

] n Empire
colour the various deosity areas apprgp'ri:
ately according to the colour scheme,
Problems and exercises—Population of

India: Cf. with that of British Isles, British

Empire, China and the World: Th i

: : h
factors on which the density of populae.tignlgg
any region depends: Account for the dense
population of the Gangetic basin and the

sparse population of Kashmir Raj
Upper Burma, ir Rajputana,and

3

work.—In an outline map of the Indian

" Empire mark the chief races-Kolarian,

Dravidian, Aryan, and Tibeto: Burman-where
they predominate. Mark the chief Aryan
languages in small black, the chief Dra idian.
languages in smallred, and the Tibeto Bur.
‘man languages in small green letters.. Maik
the chief religioos of India in the areas where
their followers predominate in red capitals.
Problems and exercises.—The aboriginal’
peoples, their chief homes; characteristics
and modes of life: Where Dravidians
predominate: Where a comparatively pure
Aryan stock is to be found : Name the areas
where the chief Indo-Aryan and Dravidian
languages are spoken: Proportion of the
followers ot the different religions to the total
population of the country."

Political Divisions: British Provinces,

Native States and Foreign - Possessions-
Map-work.—In an outline political map of
the Indian Empire colour the British Pro.
vinces in red, the Native States in yellow,
and the foreign possessions in green.- Enter
their names as well as those of the Imperial
and Provincial capifals and the capitals of

. the chief Native States.

Problems and exercises—Which of the
provinces have natural boundaries: Cf. the
chief provinces as regards their areas and
population : Summer and- Winter head.
quarters of the Imperial and Provincial
Governments, Name some of the largest
and some of the smallest of the Native States
and give their areas and population: What
is the proportion of the area and population
of British India to the area and population
under Indian Princes, Classify the Indian
States under four - groups, Muhammadap,
Ralput, Mahratta,”and Sikh: What is the
political status of Afghanistan, Nepal and
_Bhuta_n © - Mention four important states
in Rajputana Agency, and four in Central
India Agency. Compare and contrast the
states of Kashmir and Hyderabad: Con-
trast Eastern and Western Rajputana. Total
area and population of foreign possessions
in India,

Map work Towns and Cities —In an out.

line political map of the Indian Empire
mark the principal historical towns by a
squure dot commercial centres by a triangular
dot,_ menufacturing towns by a round dot,
University towns. by a small square, sacred
places by asmall triangle, military stations
by a small circle, and hill-stations by a cross;
and enter their names.
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?roblems and exerises.—Dis.ingnish bet- Pjctures.—of various cities can be shown og

_ ;ﬂ;]e;tfl fiu(::tlgé ?h;ot‘:]:'cgu‘x;it“?geih Mention ths the stereoscope or the lantern, or from -plc.
. chi or the origin an ture.books, and suggestive and stim i
. growth of towns: Where do you find a large questions and exergigses set on them, 'ulat_llzlwg ’

- number of cities and why 2 Why are the hill N.B.~The above merely indicates the method

. Sstations necessary in India? Where would a i
: i € nd the topics; and ,the "exerci i
you expectthe largest number of hill.stations found to bg tao difficult for th:lsflsagsr :x?xi;gf

and where the largest number of militar i ‘
o y be omitted, and oth i imi

. ftatlxons, why ? What are the following noted the above migh;J Ifer :ﬁ?l?ésesb Smt]l;lar o
or: Raniganj, Jubbulpore, Ahmedabad, etc. cher, ' I By the tea-

Reprints of the above syllabus are available for sale from the Secretary, The South Indian Teacher

Two hundred mcn.lbers have joined the Protection Fund. Are you
one of them ?  1f not, send in your application at once. -

| . The S. I T. U. Protection Fund-aims at making ‘its members self-feliant.
t provids for their future. Above all it helps to unite the teachers.

Become members before it is too late. Apply for perticulars to

41. Singarachari St, ) » 8. M. Rao Esg,
TRIPLICANE, MADRAS. r Secrearty,
‘ J S.1. T U. Protection Fiud.
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EDITORIAL - =

 AReceéntTtinerary <

_ . Brick & Mortar ,
~ The recent itinerary of the Minister of
Education in the districts of Tanjore and
South Arcab seems to have been availed by
managements and teachers’ assaciations to
press forward their grievances. The former
asked for building grants and subsidies
while the latter -urged security of tenure,

standardisation of salaries and provincialisa- '

tion of services. To the first, in one case at
Jleast, the minister seems to have spoken of
the necessity to limit the expenditure on brick
and mortar. Provided that insistence is not
laid on schools to provide accommodation ofa
particular kind, the reply,which did not refuse
such ér&nté for ever, was not unsatisfactory.

Subsidies and grants.

~ The second point nrged by the manage-
ments was that money should be forthcoming
for them in the from of liberal subsidies- In
the case of many schools under local bodies
‘there is & great necessity for a large increase
in monetavy help. From the point of view
of subsidies, these schools may be generally
divided into three classes :—those that came
_inﬁq existence in 1917—1919, as the result
of the offer of cent per cent subsidies to
local bodies that accepted the responsibility
of managing schools, those that existed be-
fore, and those that came to be opened later.
To the second class, 3. O, 1007 I.. Mis.
dated 5-11-13;, sanctioned certain grants.

"Parb of it was for payment of increased

salaries to. the. general teaching staff.  The
other part was for payment to Pandits and
was much smaller in amount, It has al-
ready been said that schools that came into

RUR—— Chem s e i mew eilee

-existencelas the result of tha paticy of 71918

had all their expenses under certain circums-
_stances paid to them by the Government. -

" Mhe third class of schools-that came under

local bodies or were started by them on their
own initiative later than 1919 had no sub-
sidy at all paid to them. The Government
-did not promise to pay anything to them in
the shape of a subsidy.

These statements are true only as regards
teaching grants. In other respects there
was very little difference between schools
under local bodies and those under private
managements. o

One ‘cannot understand how the Govern-
ment came thug to discriminate between
school and school: Why did they come to
think that the order sanctioning certain
subsidies as early as 1913 did not require any
revision until now ? If finance was the
cause, was it right that they should have
proceaded to increase the number of schools
under local bodies without sesing to it that
the older institutions had not to suffer for
want of funds.  As it happened, a number
of the schools that came to be newly esta-
blished not only competed with the old
established institutions for strength, but in

spite of their initial advantage, have not even
now been quite - suceessful. They ave still
very small and ave maintained at-a high cost.
It is not attempted here to prove-they were
not wanted. A right policy in the matter of
education, secondary as well as eIéméutarjfi?
to bring it as far as possible to the doars of

‘the pupil, But if economy was to be comi-

bined with efficiency, part of '41',]:1"9.r ) 'mpriey
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paid for them could at least have been uti-
lised for improving the older institution. In.
fact, thers was an enquiry about 1919 from

‘the Government calling for statistics- 6f ex- -

‘penditure from these schools in the three
vears previous to that time, with a view fo
-revise -subsidies. Head teachers were every-
-where busy preparing them and hoping as
-was afterwards seen to no purpose. -
~“Yet another inconsistency has to be noted
‘in-this connection. The 1918 policy of ex-
pansion seems to have captured the popular
imagination. Local bodies and others, but
chiefly local bodies, began tu think of high
-schools for their areas; and in most cases
+had their desire. But with this difference,
the Government in sanctioning them, dis-
_tinctly refused to give them a grant. Why
did they do s0? Did they think that with
“the first batch of high and middle schools
that were started with Government help the
expansion of secondary education should
stop? Or, at least to them, its further ex-
'pa‘nsibn did not seem to be so great as. to
deserve a subsidy ? ‘

Yet another fact in this connection also
‘deserves to be mentioned. 1n the case of
the full-subsidy  institutions, help was
attempted to be measured by a rough and
ready scale for all. There was one uniform
scale of pay for all schools, large or small.
A Government order stated that only a fix-
ed sum was to be spent every year in the
purchase of books and maps, apparatus,
and furniture for every school. Taking
things as they are into consideration, this
sum was not bad, Many schools in the
presidency do not get as much from their

‘managements for the purpose. Bué what if
& school that had prospered over and above

its fellows wanted more? Was a strict
limit like that necessary ?

This kind of disproportionate subsidies
and their own necessities induced the
managements of many of these institutions
to make an almost annually recurring peti-
tion to the Government for increase in the
‘payments made to them. It was also neces-
sary in this sense that, if an institution did
not apply for a grant, it was told that it
could not have anything. But in several, we
had almost said most cases, the reply was
not satisfactory. After some delay and an
attempt to learn the necessity, the manage-
ment was told that it could not be sanction-
ed for violating some condition that was
imposed, not on the particular school, but
say, the full subsidy schools. we shall give
‘anexample. A certain school, lower secon-
dary in status in 1913, but subsequently a
high school, applied for enhancement of sub-
sldies. Figures were given pointing to the
necessity for such enhancement if the insti-
tution was to thrive. Among them was the
salary paid to the 1.T. Assistants. This did
not conform to the rate fixed for the full
subsidy schools. This was pointed out as a
reazon and the enhancement refused. The
management immediately reduced the scale
and applied for the grant. We do not know
the natuve of the reply give‘n ; but no grant
was received. Thusdid the action of the
Government in certain cases at least, help to
bring discontent to the teachers.

Coming onze again o the speeches 6f the

Education minister that gentleman has in-

more than one place spoken of a three
years’ ﬁxture-‘in the matter of subsidies.
Here probably the minister has confused the

question of subsidies with that -of - grants

bily.
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paid to aided institutions, It is with aided

institutions that such arrangements are
‘entered into. As we have already said, thers
- ave local body schools that have seen no
_enhancement . of subsidies since 1913,

although they could have made oub 2 case

“for a subsidy several times the amount they

are now receiving, even in the year 1925,
when, judging from the remarks of the
minister, they were fixed last. In fact,

‘local bodies have been told that the grant-
‘in-aid Code daes not apply tothem at all in
_the matter of teaching grants. The com-

nrehensive resolution about the vevision og
the Code passed at the recent conference of
the 8. I. T.TU. in Vellore showed that
those schools were differently treated,—
one may add, in many cases, shab-

For, many of our local bodies ave not well
off financially. The difficulties they suffer
from are -proverbial. The District Boards
are not quite so bad in most cases. Fortu-
nately, there are few Taluk Boards that have
high schools under them. But the poorer
municipalities do not possess sufficient funds
for their ordinary expendituré. And when a
high school has also to be maintained, they
are in an unenviable position when they have
no funds, and the Government want them
‘to balance their budgets by further taxation.
But if, a municipality of the kind that is
mentioned here attempts to do any such
thing by itself, without a call from the Gov-
ernment, woe unto -the council that takes
up the responsibility. Itis sure to go ont

in the ﬁext election. In the meantime,

.opportunists will be ready to champion the
poor man against over-taxation and call for
strict retrenchment in expenditure asking

only in return his vote for themsélves in the
next election | ' ‘

The remedy proposed in the minister's
speech is not bad. Equal treatment of
all non-government institutions- at least’
gives the opportunity to the Government to
call themselves impartial in their freatment

of schools. In fact this was a sore point

with the managements of private institutions
The grant of what looked, in certain cases.
like large subsidies to local body- schools
naturally roused them.

But unless these grants ave on a really
liberal scale and do not attempt simply to
distribute the few crumbs that are now
available movre equitably, the situation is not
likely to be in any way bettered. Once
again the 8. I. T. U. resolutions suggest the
right way out. '

A recent circular of the Director of Pub-
lic Instruction in trying to carry out the
Minister’s idea, calls for the expendituré.
incurred in the past three years. The pro-
posal probably is to base on the data so ob-
tained the amount of grants to be paid. It
will be well to point out that this method is
not likely to go far towards helping schools.
It is not on the expenditure of the triennium
that grants shou!d be based. Many schools,
which should have spent a great jdeal’ more
in the interests of efficiency and would have
done so if they had fhe means, have not done
anything. A grant based upon their expen-
diture in those years would leave them in no
better situation. The grand old policy of
the Government which rejuired Secon-
dary Schools underlocal bodies to be self-
maintaining has left enduring evil results
behind. DMany of the schools under them
are understaffed, the staff is under-paid” and
the expenditure on equipment in them is
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The best and perhaps the cational”
most reasonable method would . be. ta.ask _neutral Jy
-them’for " three’ -Jears . programme. in :pow

-disastronsly loy.
5 Couneils now in existence

. ody and with the giving it of more
er it can certainly be made. to fitnction

-advance. “Tn case such programmes ape H
S &con- -more efficiently. . But th ' Di. P
' . P . . : the .
suie'ned reasonable, sufficient amount to meet Subbarayan, in his addr -~O "o r-rg-lh' N
their-extra expenditure. should bhe made Teachers’ Conference & o (t(;} j\ﬂ Hs
. i ays. “But  the

-:’m»"a‘ilable, the actual bayment depending on
-their carrying out the programme. All this rer i ' i
: no-d0ubt r'n.eans'money 3 but it i ~money ,ii;%l;fce;?;z :?f g;?l‘lilng of the -Elefngn-
.,‘,Ve!l spent n the cause of the future gene- hest if this power ﬂo‘f ’feCOV: d,':hat_lt ‘;Vfll "
ration of this country, . = . . - -hands of the dep‘aftrnent.'%l]l;;c?;sl: ;r; ﬁﬁ:
4 f L. _Co.uncilsare constituted “to-day 'whﬁt
A bi.11 for revising the existing - elementary aizzgesl::ilfofhj:af abl?cal bOd-y iS jea]-ous of an
_-educatlon act of 1920 that has been publish- who are rather infl . tlocal‘ ooy ¢ emonts
.‘-Ed haz% been ati'fract-ing a good deal of public in tﬁé D. E. C. nat u(:'mll ;
:uttentlon. Meetings have been held in diffe- .local body S;?h(;OlS- m’;'hy 0*pen anfl Cibap oo
‘rent pa,.rts of the presidency and emphatic aided schoo] itself is kille dli)sult o the
“egpressmn‘ of strongly held views has ‘been  body has more wher ? oo fhe Local
._mfil.llged “in. The- teacher-managers are school than an aid E:;e“’lthal ”to CondUCt_ e
anxious that their interests should he safe- that “ the EvdiuclAa:ionSd(IJOOL 'and e s
-‘.Ez;;d:i;:; btflih members of thé .ad-lzoc ‘District Boards will have c:::;lt;ee o -the
) 15. e act under revision do tell the department wi t ki : POWel' o
}1_013 of c'ourse relish the idea of their instity- they are to give the ct 'a;d ot e eation
tion being seraped and all powers vested in andv also what amOLe ctnf o he tocality
the Education Committee of the District bhe distributed,” \;‘L ) .gl‘&nt ‘th&t snould
(B;Z?ll(;ls in’.[;iz s‘ev.eml District 'Teacher’s misuse of power by lo:;f ;(f);xq thalllt ﬂ.le
: presidency that considered the continue as they g : “he o
'-proposed bill have all expressed themselves influence with tge de b e e
vgrir sftrongly against the attempt on the therefore be better if E;:izrtrei?ﬁ. crIt WO‘fld
11)1::;111 t(;fth‘e g.overnment. t.o take away the are retained ina modified f‘o:uinb Zou‘?‘?ﬂ?
s" glanmnéf’ recognition and of distri- -the administration of the ] o gwe"n
bation of grant-in-aid form the Educational cation Fungd * Llementﬁ:l‘y fda-
Co_uncils to the department concernd, . .
Another ve-actionary feature of the bill ‘which
has been strongly -criticised is that it takes
:away'the right of representation by election
‘givep' to- managers and provides for their
Tepresentation through nomination. We ar ay in whi
doubtful whether ihese' are chm:;es-{-lil: '(;‘i]:!?rilll)lu‘tjah'lf ; ﬂ-le o ormment oD 0
the right dircction, The district Edu- —

experience that has bheen gained by the

. The Elementary Edcation Bill.

‘ However, it is'in our view & minor matter
whether an ad hoc council like the existing
DE C. or the Proposed school commitbec’;
s In charge of administratiop, ‘But by far
the most important feature of any bill is the
I bis o ant to the various. agencieg,
: s quoted above the minister for

is a

ial and preponderant
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f;éﬁucation referred to the rapid advance the
'f%i;unj&b Government have been able to m_ake':
‘in the matter of compulsory- elementaiy’
“education, particularly in rural areas. But
‘:j'ﬂie reasons for such an advance in that pro-
“~inée are not far to seek. Their principle
,of grant-in-aid is more human. It isin fact
‘like o wise parent helping his children
“according to the needs and requirements
: and not merely dealing ouf some help ina

4 mechanical way equal and alike to all. It
' is based on the Government recognising its
.+ own ultimate responsibility in the matter of
-_5 Elementary Education and trying to dis-

: charge its own legitimate function with the

i

help of the local resources to the extent they
are available, The fact that in a particular
area local resources are not available to the
required extent is no- justification for the
government mnot developing that area
educationally. It is there that the Govern-
ment ought to come to the help of the local
body swith a liberal grant. So far as we are
aware this aspect of the financial responsi-
bility based on this fundamental duty of
Government to the masses in the matter of
education has not been discussed in the pro-
vince nor has the Hon'ble Minister for
education seems to have realised it. If
compulsory elementary education is to be
successfal in the rural aveas of our provinge,
the Government should realise its rves-
pousibility and  should modify its principle
of distribution of grants in the manner sug-
gested above. » S
We are however, glad that Dr. Subha-
royan, has rea]ised} tih—m; “ the salary that is
HowW obtaininngbf'the elemeﬁtfiry teacher 1s
uot one that ’t_»he"pmviuce can’ he pi'Ol)d of,”
and, as Sir Sankaran Nair has observed, that
" “unless the teacher was paid well he could

not do his best, however willing he might be
to give his best to the pupils.” The Hon'ble
Minister for education is reported to have
assured the Nilgiris Teachers that under the,
proposzed elementary education bill it will ba- ,
possible to enforce at least 2 minimum salary
of rupees twenty per month, He has also
assured them that a scheme to guarantee the
teachers a certain amount of permanancy
will be introduced when the proposed bill-
comes into operation. '
The Grant-in-aid Code.

‘When teachers and managers urge on the-
Government, the urgent need for a revision
of the Grant-in-aid Code, Government in--
variably plead that the matfer is under
consideration. But a few days ago, quite
silently, without any of the usual formality
attendant with a revision or an alteration in-
any important section of the Code, the Gov-"
ernment issued a communique, making an
important alteration in it to the effect that
grants shall be withheld from institutions
which refuse admission to any pupil, on the
ground of the cast or community to which
he belonged. While we are in sympathy
with the object of the Government we
cannot but express our disapproval of the
methods adopted. We would have preferred
a comprehensive discussion of this problem
along with such questions as veligious instrue-

tion in schools, admission of Indians in
Euopean High Schools, reservation of seats
for pupils of a certain community in certain
schools  and colleges and the like before
Government ventured on this piecemenl

reform.

¥ e
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NEWS FROM ASSOCIATIONS

The Tanjore District Teachers' Guild.

. At a meeting of the Exve, Committee of the
Guild held at Tanjore on the 28th April, the
. Elementary Education Bill was discussed at
great length and the following report embodies
the recommendations made by the Committeee:

We, in general, agree with Mr. Statham that -

Elementary Education has made comparatively
little progress in our Presidency and there has
not been proportionate lasting return for the
money spent upon it. We hold emphatically
with Mr. Statham that Elementary Education
is the primary duty of the State and that the
expenditure on it should be the first charge on
Provincial and local revenues,

“We concur with Mr, Statham in that the ex.

isting Dist. Edl. Councils havenot functioned.

properly ; but we cannot subscribe to the total
abolition of these Councils as coatemplated in
the Bill. We recommend the retention of a
central body like the Dist, Edl, Council in the
place of the School Committees proposed in the
bill and suggest that this Council shall be in-
vested with all duties and powers entrusted ro
the ¢ Education Comniittee.” _

We recommend the following constitution
for the Dist. £d]. Council which we hope will
work efficiently in harmony and co-operation
with the Department.

Tur CONSTITUTION OF THE PROPOSE
Epr. Couxcim. :

(a) Ex-officio members: +.

The Dist, Collector ; The President,
District Board ; The Dist, Edu.
cational Officer,, The Deputy
. Inspectress of Girl Schools,

(b) Representatives of the Dist, Board :
5, to be elected not necessarily
from among themselves,

(¢) One member to be elected by each
Municipality (6 for this district).

(d) Mission and non.

Mission aided
managements 4 to beelected.

Teacher managers 2 "

(¢) Elementary School )
: teachers 1 to be nomi.

nated,

(/H Women ~ =~ ~ 2 Do.

(¢) Minority and

-special interests 3 to be nomi-
nated, pre.

ferably Edu.
cationists.

Total 27

The President and the Vice-President are to.

be elected by the Council.

We cannot approve of the power of recog-
nising schools being given away to the D.E.O.
and ate strongly of opinion that it should vest
in the Dist. Educational Council itself as at
present, .

A paid secretary should be appointed, in rank

and status not.inferior to those of a senior-

Deputy Inspector of Schools. This is_neces-

sary in view of the heavy work falling on the:
Council which has to be properly and promptly

discharged.
It is true that the consolidation and expan-

sion of Ele. Education may require some addi-.

tion of the Inspectoral staff, but we cannot
endorse the idea of creating several highly paid
officials. We would. rather recommend some

addition to the subordinate inspectorate on

whom it is the brunt of the work will fall.

We strongly recommend in this connection
that a minimum starting salary of Rs. 20 with a
suitable scale should be fixed for Ele. school
teachers and the same should be made a condi-

tion of recoguition. o
It is in general, advisable to have separate

schools for girls but wherever it is not practi.-

cable we may resort to co.education.

‘We are emphatically of opinion that special
schools like ths labour and kallar schools ought.
to go and should be placed under the manvage-.

ment of the Dist. Edl, Council. :

We are in full agreement with the provisions-
made in the Bill for financing Ele. Education .
and for compulsory attendance and with other:

clauses not touched upon in the report.

N. G PoNNIAH. :

R. SwaMIiNATHA AIYER.
V. RAGHAVA AITENGAR.
P. SwamMinaTHA PIunal
G. ARAVAMUDA AIVENGAR,-
N. KALYANIRAMA AIYER..
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'~ NEWS AND NOTES.

Vernacularisation.

JIn making a few suggestions on the reorga.
nisation of secondary education, a correspon.
dent writes in the Hindu Educational Supple-
ment of June 6th:—

Vernacularisation has certain obvious initial
difficulties. The most important of them is
the difficulty of finding suitable Vernacular
books in all subjects, and, particularly in
science subjects. But fortunately for us, text
books are being rapidly ‘produced in large
numbers and we are sure that with increasing
-demand there will be an increasing supply.
Thus, demand will stimulate supply, We
know what amount of stimulus the permissive
proceedings of the Director of Public Instruc-
tion has administered in respect of the produc-
tion of books on the History of Englaund,
Science, etc., connected with the subjects rela-
ting to the S,S.L.C. examination. The argu.
"ment of those that want us to wait till the
needful supply of vernacular books is forth
coming is thus clearly seen to hold no water.
Another difficulty, nay, objection, that is
advanced to the vernacularisation of studies is
that it will bring about a deterioration in the
standard of English of our pupils. This objec-
tion is characterized by a fear which is more
imaginary than real. If English is madea
compulsory secord language and the teaching
of the Vernacular is well organized, a better
knowledge of the Vernacular will mean a better
acquisition of the foreign langnage. Moreover
habits of correct, clear, and coherent thinking,
as well as expression of thought should be
formed only through the vernacular and
when once they are so formed throngh the
vernacular in the early stages, the linguistic
attainment so acquired will be available in the
matter of the acquisition of a foreign language
as well. Consequently, a’better and more
efficient organisatien of the teaching of the
Vernacular, and of the other subjects of the
curriculum, will, far from affecting the stand.
ard of English of the pupils adversely, only
help to contribute towards further raising the
level of proficiency in English, This cannot
abrogate the plea that the teaching of English
also should be well organised under the pro.
~posed new dispensation of vernacularization. It
will therefore be seen that the cry “English
will be in danger” is unsound pedagogica]Ty.

Besides vernacularization, the vernacular
.Should be given its rightful place as the
‘‘queen” of the curriculum, In that event our

4

pupils will get to acquire a wide and deep
knowledge, and a legitimate pride in our lan.
guage and literature and vernacular learning
will receive a great impetus. ~
Secondary Education in the
Philippines—Its defects.

The Board of Educational Survey in
their report on Education’ in the Philippine
Islands remark “With the organisation -of the
present system of Public High Schools, the
way to the higher education was opened to the
masses. These schools have grown with great
rapidity. A fair proportion of those in attend-
ance come from the less favoured classes.
Certainly thousands who would have been
denied the opportunity of secondary education
under -an earlier dispensation are attending
the secondary schools,.....Buta searching exa-
mination of this system reveals certain tenden-
cies so dangerous as to make one wonder whe-
ther the evil does not outweigh the good.

Gifted boys and girls from the unprivileged
classes and particularly from_the agricultural:
population are attracted to the high school,”
Years of leisure for their children are often
provided by parents who are scarcely able to-
carry the burden anda costly form of instruc. .
tion is provided by the state, What is the return:
on this expenditure ? These young people for-
sake the life of their own people, develop a
contempt for manual labor, seek membership
in the intellectual occupation, drift to the
towns and cities, and in many instances prey
upon their more ignorant fellows. They get
no satisfaction from handling the low, hammer
and saw, but seek salaried positions in profes-.
sion, commerce, or Government office, To be
sure, individuals must be prepared for such
occupations, but no school that points in this
direction can adequately defend the policy of
attracting large number of pupils.......
Obviously this is a form of economic suicide
and no country can prosper which thus lives
on its own capital. No society should tolerate,
much less maintain, an educational institution
which even lends support to the development
of such attitudes. We should characterize
such a system not as democratic but as.
narrowly and crassly iandividualistic. It is
a system designed to cultivate bitter
rivalries among individual and  violent
antagonisms bstween classes, rather than to
contribute through intelligent collective effort,
to the solution of the problems commenly faced
by men,” We hardly need point out that our
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present system of secondary education is
almost identical with what exists inthe Philip.
pine Islands and the strong indictment of the
Philippine Secondary School, quoted- above,
might be applied with greater force to the
Secondaty Schools in our province. Will our

* cflucational authorities and the newly consti-
tuted S. S. L. C, Board consider this serious
defect in our Secondary School system and be
guided by the recommendation that have been
made by the Board of Educational Survey,
Philippines ?

Western Education in India.

A correspondent wrote in the ¢ New States.
man " of the 5th ultimo:—

Though we have succeeded in governing
countries like India and Egypt with tolerable
efficiency, and in adding enormously to their
material resources yet in the matter of educa-
tion we have made a sad mess of things; and
it is this more than anything else which has
made the later development of our Imperialism
—the policy of slowly granting self.govern.
ment to subject Asiatic peoples, so very unsatis-
factory., For we naturally want them to con.
tinue in the tradition of our own government,
essentially wes'ern as it is ; and the only natives
who are capable of doing this are those who
have received a western education in come form
or another, who have, thatis to say, been most
successful in adapting themselves to a new
language and to new methods of thought. And
these are in general particularly mediocre and
uninspired persons; too adaptable to have any
firmness of character or thought,

Just here lies three quarters of the trouble.
The successful Indian in goverment service is
a successful imitator ; but what India needs to-
day, and needs so badly that notbing hapeful
can happen there until it comes, is positive and
creative ability of an intense indigenous cha
racter. For it has a new praoblem to solve : the
problem of hcw an eastern people is to govern
itself so as to be able to hold its own in a
world that is dominated by western standards,
Japan has found a solution of sorts to this pro.
blem, and Turkey ; and China may when her
immediate trouble has burnt itself out; but
India and, to a lesser extent, Egyptseem as far
away as ever frcm doing so.

If one examines the Government sy:tem of
education prevalent in these countries this is
not at all surprising, for it is modelled oa the
most wooden and examination stricken of west-
ern schools and colleges From his earliest years
in the high school an Indian boy must begin to

pass examinations, He comes to think of edu.
cation as meaning this: a progression from one
department to another by means of furious
cramming and of nervous writing of examina-
tion questions, in which linguistic ability and
memory score most heavily, Anyone who has
marked matriculation or intermediate or B, A,
papers in India will know how rare it is to find
any trace at all of independent thinking in
them, For the most part they are pale and
lifeless reproductions of unassimilated facts
which have been heard or read.

In the first place we wanted clerks to do the
routine work in Government offices. They
needed no initiative—indeed in the steel-frame
days it was definitely a disqualification for
them to have it—only the habit of blind obedi.
ence, And so a machine was set up to produce
them abundantly, This machine is still the
type of Government educational institution it
India; and its product is still of the same
clerkly order. From it must come the teachers
and professors to carry it on; and they will
normally be just a little worse, even at machine
educating, than those under whom they studied
themselves, So that there is a steady process
of deterioration going on. What hope then for
dyarchy or for any other scheme of constitu-
tional government when those who are to work
it are educated in such a manner ? Moreover
the very badness of the type fixes it just
because its drab minded products, unable to
conceive anything better, cling tenaciously to
it, since it provides them with a means of earn.
ing a livelihood and of enjoying a social pres-
tige which they could in no other way obtain,
It is the Indian.controlled university bodies
which are most resolute in refusing to counte-
nance any change in the present miserable
system. Nor is there any hope or change from
private schools and collsges, for since the
examination certificates are the sole passports
to the professions, it is only possible to attract
pupils—and fees—on a basis of studying for
them: which is death,

It is this deadlock which produces in men
like Gandhi and the extreme rationalist the
mood of out and out non.co-operation. They
feel that to continue along the present line of
development is to continue to be made foolish,
and that the only hope is a complete break
with all western influence, They want to begin
over again, however stormy the beginning may
be, for they believe, in all seriousness, that the
only other alternative is to lose their souls.
The rest, who cling to the present system for

the sake of safety and comfort, go on using *
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their pompous wordiness and stilted, English
prose to say precisely nothiag.
* This does not mean that the non-co.opera-
tors are right, or that western education, in
itself, is bad in Asia, as the die-hards and
¢ men on the spot * suggest ; but only that, up
to now, it has been exported rather than trans-
planted, and exported in a very inferior form.
It must_be made to grow, and then it will pro.
duce men of a calibre capable of discovering
and of giving shape to whatever kind of Gov-
ernment is good for their country, No Simon
Commission can do this, nor any arrange-
ment of treaties and reserved points,
but only minds and feelings which have been
educated to sensitiveness, and are equipped
with all that may be learned from the general
experience of mankind, with at the same time,
a religious knowledgz of the soil and the poetry
ind the social feelings of the people in the
country in which they have grown up.
Meanwhile all over India, inthe smallest
villages even, there are workless university
graduates miserably idling away their lives and
clinging, in melancholy fashion, to the coat and
the shoes and the B.A. degree, obtained at the
cost of such prodigious labour, which are the
symbols of their shallow education, Some of
them proceed to the study of law, and these
may be seen in shoals in any small town that
boasts a Court, sitting miserably behind the
shabby boards that announce them to the world
as B. A. and B. L. Vakil. Soit is in Egypt.
The effendis multiply and multiply, and there
is little or nothing for them to do mainly
because they are incapable of any work save
the most meagre clerking; and clerks. in a
predominantly agricultural country, are little
needed, Though the Government spends one-
third of its income on officials’ salaries it cannot
begin to absorb them ; and the pieces of land
on which they live become, as time goes on,
smaller and smaller. Poor hybrids—their
unhappiness is in their faces! With their
tasteless clothes, and houses, ugly within and
without, and graceless manners, and general

condition of worklessness, theirs is indeed a
sad lot in life.

Certain Ideals in Woman's Education.

In the coursz of her presidential address at
the Women's Conference, Her Highness the
Maharanee of Travancore remarked :—

It appears to me that, as in other countries
so in ours, our education must be orgauised
with a clear perception of two distinct but by
no means conflicting ideals. Every woman
in order to be a comrads and help at home
should share in man's education up toacertain
extent so that there nay be certain comn"fbp‘
interests and a perception of the common basis
of action. But in addition, it should not b-e
ignored that woman notwithstanding the possi-
bility of her succeess in various professions
and avocations till. now monopolised by men,
fulfils a distinct and complementary role aund
an education should be designed with this end
in view. Thus for instance in Japan, where
as in Malabar, women always enjoyed a large
social freedom the problem of women’s educa-
tion has been solved differently in the case of
boys and girls. In the Ilatter case, special
attention is paid to supplementary courses for
the benefit of those desiring to study such arts
as are necessary for women. It willbe observed
from the Japanese curriculum how carefully
the attention of the pupil is directed to all the
requisities of life, the development of the body
not being neglected, the cultivation of the
aesthetic sensibilities being kept in view and the
practical aspect of life not being ignored.

Germany—The land with the Largest

umber of Books. )

An Argentinian statistician has just compiled
the figures relating to the libraries of the world.
He has confined himself oaly to important
collections, that is, to those which have more
than 50,000 volumes. According to his calcul.
ation there are in the world 1,038 important
libraries with 187 million books. Europe has
669 libraries with 119.6 million volumes;
North America 314 libraries with 5+.1 million
volumes ; Central and South America 22 with
2.3 million books ; Asia 23 with 1,1 million and
Africa 3 with 200,000 volumes. In Europe,
quite at the top, as the country with the largest
number of books, stands Germany with 160
important libraries and 29.5 million vqlumg:s.
Then come in order England with 101 libraries
and 17 million volumes, Italy 85 and 13.3
million volumes, Austria 32 libraries wx{hﬁ.?
million books, Belgium 19 with 3 million,

Holland 18 with 3.2 million, Poland 14 wn.h_Z.S

million books and Spain 15 with 2.5 million.

1t will be interesting to know the figures fog

Indiai—The Hinds "
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OUR LETTER BOX

Scouting in Schools.
Sir,

It is now about a decade since an honest
attmpt was, at the instance of public and
social workers, made by the Government to

- introduce scouting in the Secondary Schools of
this Presidency. Yet the progress in the infusion
of real scouting spirit among the boys and girls
is very slow and far from satisfactory, although
statistics might show increasing number of
scouts in annual reports, Even the few organi-
zations that claim to have keen and efficient
scouts in them, have not- yet sent out into the
wider world their members for effective form
of social service. With the exception of a very

few newspaper reports of the services of scout

troops here and there, one feels with disap
pointment the absence of any social service on
the part of scouts on occasions of large gather-
ings of people in populous towns and cities
that boast of first rate educational institutions.
Stiil less does one notice a stray scout awaiting
opportunities of service at the Railway Station,
in the streets and at points in towns where
there are always such occasions for voluntary
and relieving help.

It might be contended that the movement
is only of recent growth and the remarks made

above have been hastily formed. But popular.

movements in these days develop at tremend-
ously rapid rates, and considering the suppart
given by the Government, and quasi-govern.
ment and public institutions, a period of ten
years cannot be said to be too short. Whole
time officers have been mobilised at state ex-
pense to advance the scout movement in
this Presidency. These are arranging scout
camps at various - places for the training
of Scout Masters and are sending out certi.
fied persons to start scout troops in their
respective schools and keep ‘them on going in
.order to do work among the people and for the
schools. These Scout Masters of course suc.
‘ceed in starting scout troops and run them on
for the first few years (say two or three) while

_enthusiasm lasts. But enthusiasin to be sus.

.tained must be fed. The parents of Scouts,

. and the gernal public do not give the encourage-

; ment to the desired extent. The school is una.
ble to meet the additional expenditure from its
own funds. The Educational Department
refuses grants for expenditure incurred by the
managements of Institutions on this item of
school work, ST

The Scout Master is generally a member
already of the staff of a school with his usual
teaching work, He finds time for scout work
during holidays and out of school hours, and
his wortk is to be free and voluntry, No
remuneration is allowed to him for doing this
extra work at the sacrifice of his hard earned
leisure.

It is argued that the scout Master cannot
claim remuneration and should set a better
example to the scouts under training by render
ing them free service that should be rendered
without expectation of pecuinary rewards. But
when one is a teacher to train the youth n the
spirit of service to the public atlarge, he should
be remunerated for tutorial work performedat
the expense of his well-merited leisure mo.
ments. The charges in this behalf incurred by
the management of schools should be taken
into account for grant by the department.

In addition to this, a certain portion of the
equipment maintained in the school for its
scout troop should be furnished at the expense
of the state. It is hoped that the above sugges-
tion will be considered at the meeting of the
Scout commissioner to be shortly held at Ootaca
mund and suitable decisions arrived at calcu.
lated to promote real scouting spirit among the
scout orgaaizations and troopsin this presi-
dency.

There is a proposal to appoint a whaole time
graduate physical instructor on the staff of each
high school, If he is also trained as a Scout
Master and charged with the scouting activity
of the institution to which he is attached every
institution 'will ere long possessa scout troop
and the tone of the work is sure to be considera.
bly impraved and well sustained.

L. M. High School)
Gooty
5.6-28

——t s

C. Ranganatha
Aiyengar,
M.A. L.T,

Trained Teachers and the University
Examinations.
Dear sir,

The Syndicate of the Uhiversisy of Madras
has, in consultation with the Acadamic Council,
been good enough to exempt bonafide teachers
(Secondary grade) of 3 years’ standing in a
recognised secondary school, from the prodic-
tion of necessary certificates of 2ttendance in a
college thus enabling such teachers to appear
for the Arts Examinations, Still there secms
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to be an ordeal in the way of teachers, name-.
ly, that they must have secured eligibility in
the S.S.L.C. Examination. This rule certainly
holds good in respect of those who sat for the
S.S.L.C. Examination after the advent of the
eligibility system. What about the case of

. those who have completed their course prior

to the eligibility rules and taken to the teach-
ing profession, of course, after training ? Are
they denied the privilege which their juniors
enjoy simply because of their having secured
eligibility ? How does such a long-coveted for
exemption help these teachers?

If it can be laid down and accepted on a_ll
hands that the passing of an examinationis
not the only sure criterion to test one’s attain.
ments and abilities, the so.called fgrrn .of
exemption granted to appear for the University
Examinations, must be broadcast and thrown
open to all, irrespective of marks obtained in
thé public examination or securing ellglbl!lty,
in as much as the candidate has been a trame.d
teacher of not less than 3 years’ standing. This
fact has also been voiced forth by the XIX
Provincial Educational conference in  Decem.

ber last, held at Vellore in its resolution which
runs thus : —

“This conference appeals to the Academic
Council ofthe Madras University to recommend
to the’Syndicate to exemptall bonafide teachers
of 3 years’ standing and working in schegls,
recognised by the Director of Public Instruc-
tion from the production of necessary certifi-
cates of attendance for admission to the exa-
minations of the University,”

Unless and until one feels sure that one can
sit for University Examination, of course, on
sufficient preparation, one will not dare forego
the examination fees and other expenses which
one has to incur, especially in these days of
hard living.

So, will the Syndicate be good enough to
consider the question at once and remove the
ban on the poor secondary grade trained tea-
chers who ardently desire to improve their edu-
cational status to be better able to discharge
their duties?

"Kuppam,

N. KRISHNARAJAN,
9th May, 28,

REVIEWS.

The Love of Mangayarkkarasi and other
Stories: by V.V.S. Ayyar. (Publishers. S, Gane-
san, Triplicane, Madras. 12 annas.) ‘

-Little need be said of the talented author of
this entrancing little book. As an Indian
patriot and an educationist, V. V. 5. Ayyar
bas commanded the admiration of his country-
men. His services to the mother tongue are
no less, - : .

- This collection of: short stoties shows of one
side of his many sided activities in this direc-
tion. They all breathe the pure spirit of Love,

His heroes and heroines—they are of many
-lands—are fearless ; they do and dare for the
sake of their master passion, whether it be that
love of their country or of those they hold dear
in a way that must appeal to all readers. Two
of the stories are connected with classic pames
in the history of South India, two others are
adapted from Muhammadan romance ; the story
of Echo and Narcissus is taken from Greek
Myths ; the last is that of a heroic French
family in the great war. Two more, inclusive
of the pathetic tale of Rukmani as told by the
people near the tank-—it can certainly tell many
more beautiful tales if the interpreter were
* alive—are creations of the author's imagination.

All show a fine perception of hurman nature
and are told in a-simple, beautiful - style.. The
book will make an excellent reader for the IV
or the V Form. . It has been approved for
school use, o C.S. R.
. History of England is Tamil by N, Vasu.
deva Aiyar, M.A., L.T., Model High School,
Saidapet, with a Foreword by Mr. C, N.
Ekambara Mudaliar, M.A., L. T. Publisher
S. Ganesan, Triplicane. Price Rs. 1.4.0,

With this we will be having only about half
a dozen text-books on English History in
Tamil, and hence the presentone is quite
welcome., As remarked in the preface this book
differs from the others in its special features of
questions at the end of each chapter. The book
abounds in maps, charts, lists of events and -
geneological tables, The language is simple
and clear and it will be an advantage if the his.
torical terms are translated according to a
standard code. The beok deserves of every
support from history teachers and headmasters
of schoola. 1t is suitable for form IV, —V. J.

[The two books mentioned above can be had
of Messrs, R, V, Nathan and Co., Booksellers,
Triplicane, Madras.]
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Elementary Science. Books I and II for
forms I and II respectively by Dewan Baha.
dur K, Rangachariar, (Published by P, Varada-
chary and Co., Madras. Price Book 1, 0-12.0,
Book I1, 0.12.0.)

1 hese companion volumes by Dewan Baha-
"dur K. Rangachari supply a long felt want. As
against the persistant demand for compulsory
science teaching in our schools, in the verna-
cular, we are told of the absence of suitable
text-books and the lack of vernacular equiva-
lents of scientific terms, Mr., Rangachariar
in writing these books while supplying the
need has carefully borne in mind the main
object of a general science course for the
middle school boys and his boocks are truly
the ‘science of every day Indian life.’ It is this
feature of the volume coupled ith the simple
lenguage selected to denote clearly scientific

terms that makes them very attractive and
useful,

The books are designed to create in the
pupils a scientific mind. They are based on the
principle of experiments, observations and
inference, Suggestive experiments and ques.
tions are giveu at the end of each chapter, We
congratulate both the author and the publishers
on their successful venture and trust they will
complete the series shortly.

iy

A hand book of S.S.L.C. Chemistry by
Messrs. R. Sankara Aiyar, B. A, L.T., and
V. Sreenivasa Aiyar, B. A, L.T. (Publisher,
R. Thirumalai & Co. Price, Rs, 2.)

This is a neat handy volume written to suit
the needs of the S.S.L.C. pupils in high

school; It is based on the Departmental
syllabus and the authors have succeeded in their
aim viz. to make it useful both for the Theo.
retical and Practical Study of the subject.
Suggestive questions are given under each
chapter and valuable appendices, giving tables

of Acqueous Tension, Density of Solids,-Solu.
bilities of Salts, etc., and a table for systematic
qualitative analysis are also given. .

This hand book is the result of several years

experience in chemistry teaching and laboratory
work of the authors.

‘Cross words Magazine.

We are glad to acknowledge receipt of Vol. I,
No. 4056 of the Cross words Magazine published
by the Cross words Syndicate, Chingleput. Price
single copy Rs, 1.3.0." It is published on the
15th aud 30th of every month, and devoted to
Cross words, Art, Sport, Literature, Commerce
and Industry, We dare say it is very valuable
for those engaged in solving cross word puzzles,
but the publishers have carefully included
in it articles of general interest, cover-
ing all subjects, thatit is sure to interest
the lay men. In a recent No. Mr, K. R. R,
Sastry continues his interesting article * From
a Rural Retreat,” describing the peasant in debt.
The “soliloquy’ on Donkeys by Padmini, and ‘a
masquerade’ by Venkata Krishnier are sure to
give enough wit and laughter ¢Selling by hire
purchase’ by % Kohlazy Ram * is sure to
Interest business men while My Shelly and the

Freedom of the Sexes afford rich mental food
for the thoughtful, : ’

We wish our young contemporary every
SUCCess.

Exchanges.
The Cross words Magazine. 15th April, 30th
April and 31st
. May 1928,
The Student .- May 1928,
The Indian Educator . April 1928,

The Educational Review ...
Rural India Vol. 2, No. 10, April 1928,
The Indian Review May 1928,
The Vaitrani, Vol. 2, No, 8. April 1928,
Vidyapatrica Khojjilipeta, '

Masulipatam <+ 26th May 1928

April 1928,

- Athichoody T

TAMIL PUBLICATIONS

OF

E. M. GOPALAKRESHNA KONE
| | PUBLISHER, MADURA.

‘Suitable for Elementary schools:
For Detailed Study.

Tamil Reader Book 1
New : Book 2
Book 3
Book 4
) , Book 5
For Non-Dstailed Study.

Ulaganithi Neethivakyakathaigal

A 2

o
Srer e WD ®

Vibeeshanalwar . —
Nursery Tales for the youn
Do stories & songs
Konraiventhan
Vetriverkal
Muthurai
Story of Mangammal
Story of Thirumalai Naiker
Ramayana Sara Sangraham
by Venkatesa Sarma
Kannan Bala Leela
Health Drama
Bala Ramayana Part 1
Do Part 1T
New practical Arithmetic
Tables
Civies
Nature Study
Song, and Stories by
V. Muthuswamy Iyer, Part T
Tamil Grammar by A. Karmega
Konar .
Veedhividangan
Health and house Manage-
ment for Girls 4
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Distriet Geography by Mr. N.R. Subramania

Sarma

*Madura District Geography 5

0

As.
Ramnad District Geography g ,
Tinnevelly ' ” 5
North Arcot ’ ;)
Sonth Arcot ' }))
Tricy s ) ;
Tanjore " ” )
Salem . 1 5
Coimbatore ' R 5
Stories from Indian History 6
Madras Presidency Geography 4

Suitable for Lower Secondary .

Schools. Rs,
Sentamil Reader by N. R. 8. Sarma
for Form 1 7
*s 1 II 8
, I 8

Story l’%,eader in Tamil by Swami
Chidambaranar, for

Class 6

) " VII 7

, . VIl 8

For Non-Detailed Study.

Baratha Sara Sangraham by ‘

Venkatesa Sarma 6
Baghavatha Sara Sangraham

by Venkatesa Sarma 10
Moral Instructions 6
Moral Stories by S. Srinivasa Iyengar 6
Vainadevan and Anjaneyan
Secret of Virata 10
Vinotha Kathaigal ' 10
History. of Pandya Kingdom 5
Nalvazhi Moral Stories by

M. S. Harihara Iyer : 10

Periyar Perumai by 8. Srinivasa
Iyengar, Part I Form I 3
' PartIl 11 4
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. .. Tamil Books for Ciass use.
APPROVED

As. A, ‘

Re.1 O

The Secre(arj,

, | BY THE MADRAS TEXT-BOOK COMMITTEE.
4 Asg P(; Elementary Science in'Tamil AR FPr De‘tailed Study_:: o | o ,
%‘anﬁi %rl;illmPntll?;vfaolr 1?}1’111)\} SR ' ’ %rnF; ?néll\;bil I;alga,na Re.1 0 © i edfoef wre (a5 ysss) (Tamil Poetical Selections Part I) 07T 0
} . . m ", « ey . . - . ) . ) . . 5 ! R . . ) . . ~
en Sibmm&niﬂa Sarona 6 Excels?or 3 gogmphical Exercise S il safwed wrew (@Mwl_ﬂm’f-},&ﬁ&w) (Tamil Poetical Selections Part II) -0 7. S0
rangazeb by 8. 5. Aruna- - by G. P. William, B. A., L. T._ : E il Q@eisdp wsh (wei 4) (Selections in Tamil Prose and Poetry Bk. 4) 0 12 0
Aurange 12 0 y o Class V. " 5 0 - X ~ - -
g glil'n]? ﬂ?[%n ega Konar 40 ng:m fss . 5.0 v, Qesgdy wessf (wad 3) {Selections in Tamil Prose and Poetry Bk. 3) 0 10 0
Zannak arm 1 ‘ ‘ . .
%it;:xrﬁxtlhiian (ysGrer) 2.0 - »,  FormII -6 0 Extracts from standard Tamil books in Prose and Poetry, from reputed Tamil ‘
Yasodaran ) 4.0 ~,,  Form III 70 -~ Journals & Translations from the writings of famous Indians appear in these books. ;
Ramadhatan or Maruthi Vijayam Z (()) English Publications : " 'These selections will,be found to be varied, modern and interesting.
Nakkirar hivar 5 0 Suitable for Ele. & Lower .- ‘For Non-Detailed Study :— :
Pupxthava’o Hiyar 5 0 Secondary Schools: _ _ — ‘ . . '
Thilakavathiyar 6 0 . 4 Stud Suitable for Middle School Classes. o
Tricks of Gourava ) Detarled Study. ‘. P | i ure ursasi 0 5 0 Ve, e pringyerd 040
History of India in Tamil - - li- wre rrwruses 0 5 0 in urev arwerer 0 4 ¢
Book I for Form1 6 0 mpe Excelsior English Reader : 4 vi. . L -
Book II for Form II 70, Book I (suitable for beginners) 2 . W, Ure) Lrrgw 0 8 » 0 Vil un@ear g7 56T 0 6 0
Book I1I for Form III 8 0 The New English Reader : .. ure 6usiré g L0 8 0 il wflaw ugres 0.6 0
Suitable for High Schools. By M. 8. H. Thompson, : Suitable for High School classes, ,
New Tamil Reader by 0 B.A., L.E. 8., Part I i’art‘ - g . g X @it 4ys8r of puip (@esd ysse0) 0 15 0 X. gffsiGrar sfleng - 0 14 0
- N.R. S. Sarma 10 ' NP | . | . -
G : . D -Tamil Didtionary b = _
Literaxy Selections Part I To 5 Tvelsh tamil Dittionary " Re2 3 - JAYAM & Co - BokSelins & Publishers,
ical Sel t"’ﬁ Parts I 5 0 For Non-Detailed Studyo : - A ¢4  EGMORE, MAD_RAS.—» N
;Poetlcal Glections II 6 0 Stories from 'I‘hiruvilayg;uia;l1 - ‘ - - —
o 0 Puranam by S. K. Vathsa, M. a. . 4 . N -
Kamban Charitram- 10 P ‘
ot Teohaiomn o As B The XX Provincial Educational Conference
| }‘iﬁzt;;)\?clemn 120 1]30 gmge II%I i 8 ' .= AND =—— g T
2 i 0 o Grade . : ,
Pragal Singh 10 ) |
ey 0 mernle 2 0 EXHIBITION
. 8. Srinivasa Iyengar e blarriag . o I o | ]
History of Thirumalai Naicker 0 0 ?&iumgiﬁgéggs.sgﬁagopal Iyer 23 % To be held at Chidam baram, in Decem ber, 1928,
' : i Tver- ack an -sta : . _ i , o :
pyEg%u%i:ﬁZﬁ; ye! Buss in Boots 3 6 The Reception Committee Expects every Teacher to Send .
Taml(l}u;sswamy Dikshit 10 0 Arjuna’s Gurubakthi ) g g A | _ . : ‘ -
. B°°k§.byttA‘ Karmega Konar ?fl;fuctlllal;dlggﬁsgf Hrishna, 2 0 . (1) Suggestions for Successfully holding the Conference. - :
Anva;lolfﬂF'gr nattn 1 § 0 Romdas & Kannapper 20 (2) Exhibits of Educational interest and Value. '
Do V part II 10 0 Ancient Stories 60 " (3) Papers on Educational Topjcs. |
Tthihas Katha Vachakam - Manickavasagar : . 4 0 \ : : : L pics. : . ‘
Part 1 18 g Hand Bgofk O%El%msen}gar? Bﬁ;tgenll\?;;;;&m - (4) Liberal ‘Financial Assistance. All Communications  re. the
. or High Schools . - ‘ . P, ' » _ g
Do JutIl L S € Tyer,Re. 1 12 Conference and exhibition should be addressed to
g‘;gggf‘ i of England in Tamil " Problems in Elementary Mathematics _ . .
‘ b}2 Govindasami Nuttar Re.1 0 by 8. Narayana Iyer

- -South Arcot Dis-trict-Tércher’é*ﬁﬁﬂﬂg h
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G. Vaidyanathasami Iyer,

Erode, Mr -V.
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e A T, ‘II' o P bl ations 7 ih O'ur Publications for Schools.] Theenathayalu & Co:,
CLASS TEXT BOOK je ugu uplica lOl’lS, Elementary SClence ’ » Booksellers, Publishers and Stationers, -
. OF_ - T g 176, MINT STREET, G, T., MADRAS.
) 1. Andhra, Bhasha. SubhOdthl e Dewan Bahadur M RANGACHARIAR: —_— )
Elementary Matkematics Partl. (‘)nd1 edition) useful R% A i ) M.A., LT., 1ES,, (Retd.) All School Texts, S. S. L. C. Detail
‘ . for lower classes L wese ' IN TAMIL & TELUGU and Non-Detail Texts, Annotations,
.’(Approved ‘by Text-Book Committee) 2. Andhra Bhasha Subhot‘ll.unt O ’ff‘ For FORM I 0 12 G| Account Books and Stationery will J%ef
BY part II. (2nd edition) - - - “For FORM II wee 012 O supplied with suflicient discount to
_ useful fer higher classes. - 010 - “For FORM IIT (Ready in August.) teachers and dealers.
) MR._V- SR‘NIVASACHARIAR, 3. RaJyasrl An lnterestlng hlS— S ) A Text'BOOk Of A}gebra )
(Senior Assistant, Madras Progressive torical novel . w0350 OUR LATEST PUBLICATIONS
"~ Union School.) 4. Veerabhai. An interesting . = T V VENKATASU&BIAH, B. A., L. T, TAMIL BY MR. S. S, A. NATHAR,
. Rs. A: P. historical novel e 1 O\ Head master, Pachiyappas %:ltege S:éhaoé Mc:}drasb Tamil Pandit, T,TY.. High Schaol,
a b . ST oo rice Rs
, ; 010 0| 5. Satyavati. An interesting - :
For Form I  Tamil oL e movel 10 - - A School Geometry - MORAL TREASURE, ,
S Te]ug.u‘ 6. Sri Krishnavatara Naksha- S .. By the Same Author. . (pproved by the Text-Book Commiltee)
Forms 11 & III Tamil 014 0 tra Malika (4th editiom) = . %omplete Rs. 2 8 0| KUCHELAR . .
Telugu 1 0 0 useful for lower classes.. 0 -1 ~ _lerﬂé II . %e' : ‘19 g BY MR. V. SUNDARARAJA SARMA,
; I Cosios o e i o : S P, VARADACHARI S& co Telugu Pandit, H, T. H. School.
or copies apply lo: opies can be haa froni— T . . A ’
E BHASHYAKACHARYULU' e BOOK SELLERS & PUBLISHERS, SAGHEERATHI (in- Telu%‘?'_)
V SR]N!VASACHARIAR ' s Llnga Chetty St,, Madras N.B.—Copies arealso available in Tamil or Telugu,
24, ERULAPPAN STREET, SOV_VCARPET Senior Telugu Pandit, : . . - . .
' MADRAS. : Hmdu High School, Triplicane. : i Ca&riare L],@LU §L&@ AT FELD
The Madras Premier Co. ? . e L. naausr, O.q., s, a%gzgts
. : - w auv&GHid © - eaa
! OUR OWN PUBLICATIONS. : ‘2-§iw ‘mgd: 0 5 0 s
' ENGLISH. T 3-gw au@t_'u_; . 0 4 0
General English Course for High School classes by G- Vaidyanathasami - d-gi aciy 0 4 @
Aiyar, B.A, L.T., Mahajana High- School, Erode. \\Gth agor\%ar(é bé I;Ffd S. }K (odit 5-gb agiy 0 6 0
Yagnanarayana A1 ar, M.A. (A proved for School Use by adras e
Sele\.twns in Vzrse Fog Form I11 P e (())g ‘ Non- Deta'IEd Readers .
do do v - 003 ug,,aﬁmncem Leveunelr Tth edition by A. Parasurama Iyer (IV form) 0 107 0.
TAMIL s enoniuaz s Jereunas by T. N. Seshachalam (V form) 1-0 O -
- dgapenGgen gnwi by K. P. Seshadri Aiyangar ueqperorg (I1T Form) 0 8 0 T
Naan’ Bth% Sﬁ::jtrasb)y K P. Seshadn Alyangar (Approved for School Use by 06 ; “geguone by Pandit w. @oyerd gpsfuri, For 5th Class 0 5 0 x;;)-"v‘{
Tevarappulavar by P. K. Knshnamachanar .. 010 : uingm by Pandit Kanniah /II Form) 0. 6 O s
Sri Manickavasagar do 0 % - ‘ewred-by K. Rajagopalachari (II I‘orm) 0 60"
Pathini Pendir Part I do . 0 ‘4_ - eddeh Part I (4th class) ' . 0 4 0
Kathambari Katha Saramu in Telugu by .T Pappayya %aslry, Vidwan of 02 - PePseh Part II (5th class) 7 0 5 0
izianagram o ] i r
Sole Agentg for the Publications of— Mr. B.N. Iyer, Kumbakonam, Mr. L. Kusbnan; . @mJ g% & é‘é‘m‘) (V Class) 0 0 0

Union School, Madras.
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Also avaxlable with us the publications of:—
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First Lessons in English. By’ Mrs K. Sathlanadhan, M.A.
c By Miss. C. Gordon - As.Ps. | As.P:
“ First Primer 4 0 ) ) As.Ps,
. Second Primer 4 0 | Ratnavali ‘English - 4.0 - No Dehcate Sprmgs or . Parts o
- Reader I 5 0 lnengsamgalfaﬁn Y , i’ g ; iNo Zero Error 1" Ne Trouble 1
7 der ‘ L g8 0 udra. Raksbasa’ & ol
%:idg II%I ’ 10 0 \Irlchchaka.tlka ) 4 0 Easxly Portable.p St
:]ER{eager I_‘y | o Re._i 8 g " By other Authors. ' S | B |
aager : Y] W " o N1\
e eTll cocton b hSh B The Rama.ya.na. Fng. 8 0 i Bl‘ltlSh "\/Iade, very. substantlal construc-w
FHirst: Prfmei ’ 3 o | Rannappa & Markandeya 3 0.7 f_;(thn bOdy of strong iron, white enamelled 1B
' Seor Valmiki & Visvamitra y 4.0 - dial,, gra.dua.ted in "stones and ounds,* e
Second Primer * o | Dhruva & Prablada 3.0 " with fout- T R
glrsﬁ ?%deé- g g | Savitri & Satyavan 30 ~wit h foo rest on’ rxpod foot
econd Heacer 7| The Story of Sita and Rama,, 4 0. » :{-—W eighs: UP 0.20 Stories or. 230 1bs
‘English Poetical Selectlons | Harischandra ' 5 0 . P
ByP.A SubramanyaIyer,B a.,L.T. 5 0| go1ies from Mahabharata I,; 3.0 - S : RICE Rs 45 EACH NETT o
, ’ByV Ramachandra, Rao, B.a.,L.1, 7 0 do. Pts. T & III,, 6 0 - qt | :
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Kumara Reader I Part1 2 0| Maruti P 4o : ENTIRELY BRhlSH MADE DESIGNED EXPRESSLY FOR
- . LI 2 0| Kulasekharar 4 S, 2 0 . ELEMENTARY & SECONDARY SCHOOLS
‘ . Kumara Reader IT- ' .. 8 0] Arjuna . - ” 40 . S TE N AN :
! : 4 0 | Lava, the Boy hero - ey o800 serLE s|MPy_E n
t 9 0 Shakuntala. T 3.0 . R »JEASY TO WORK -
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e 29 3 KL PR Kum&ran 30 HS O
' 9 2 »»  III o -0 6 Ganapathy ) 47 0
R R s 1V 0 T Gopalan 6 0.
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Out No. 24 Sauter’s
* CHemical ~ Balance, |
Pillar and Parts. " of
'Acid Proof Magna-
lium, agate  knife-

edges -and planes, §
250 grammes andf
. 2 mgrs. On Maho- §
‘gany base board.
. Each'Rs. 55.

Our No. 840 Sauter s New Improved Physxi o
~cal Balance, NICKELLED PARTS) = agate =
knife edges and planes, perforated beam‘j o
. of aluminium fully -graduated’ for rlder,f' B
- Improved 3—point = Support - for. beam"';‘ :
-~ and support for end knife-edges; 250 ¢ gram— -

- mes load and-1to 1. 5 ‘mg. sensﬂ:xllty

EACH RS, 65

kmfe edges and planes, ‘support for ‘be
and knife. edges 250 grammes and 2. ‘mg

: ‘_,-: ;‘pa'ts hlghly mckelled‘ :
250 gr and 2 mgrs. EACH;RS 75

E 'Our No. 839 Sauters Physxcal ,_Balance,
"’Plllar and parts. pOLISHED BRASSr agate

EACH RS 55
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