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LATEST PUBLICATIONS
SUPPLEMENTARY AND NON-DETAILED STUDY READERS IN TAMIL
Approvad by the T'ext-Book Committee

(1) I’or Class I to Class V
Travellers Round the World, (His-
tory-Goography Readers). By Mrs, A, Deya-
sahayam (Madras Educational Department),
- Hlascrated with Pictures and Maps, -

Children aro taken in thess K=adeis in an
imaginary travel round tne world., Tuey get an
idea of wmen and maupers io ditferent parts of the
world, aud how life 18 conditioned by environment,

Priver ., A5, 3 |  Ruaper LV .., As. b

Beapur Il As. 4 - ’

Reapun 111, As. & Reapgr V .., A8, 6

(2) Yor Forms ItoIll

Tolstoy’s Short Stories. Part i. Pp. 34,
LAVGLTL Ay aemgsd, pgemo wisd. By
Visvaua.na lyer, B.A,, L.T., Guvcrument Lrain-
sug School, Ontwoor,  As. 5. Tbese stories by
tue groab suye and tegeaorator of Modern Rusea
will nave direct effoce 10 e building ot charac-
ter and igtuston of 4 spuit of Jove ul, aud service

\ to, fellow-beings and sacrifice 1n the youuger
gousration of tnis coantry,

The Story of Lord Kitchener. FPp. 40,
$eseni o Ser &avg. By S. Kusuuamashac,
B.a, L.b, dHwau Hign Schudly Laplicane,
Wun a Portratt of toe great soldior aud three
waps, Ae. 3. Printed in Bold Type. For
Forms 11 and L1, 1o vuis buoky Suvu aspecis
ot Kitchened’s Lio and suvh 1msidents alous ate
prosented as wiil incerest pupils ot we Kotws
wontivoed aovve aud glvy thew an ided Of the
Lerd’s Atgh cuurage, readiness and resource, BpIIL
ot submission Lo stern disciple, serse of lofty
purpose und desire 69 do duly without ostentation,
16 35 ooped Lbab luese wspects of ms hite and

luculents will 1uspice waauy a Lamil pupll aud

‘Lawiliau Boy Scout.

INDIAN HINL0RY. (Tamil).
Propared tu accuinanco with the Syllavus ot tne
Educativuat Departmewt.

" Book I for Form I. Siones trom lndian His-

wry. iVl ve ready by May.
Book 1f for Form Il. Lvaauus in Iodian Hise
wry, 157 pp. v As,

Book 1LI for Korm IIf. Lessoua in Indian

Hiseoty. 453 pp. 1V As,
An excelient beries for groundwork,
Iivouws wcougav up wi waie Viceeoyaley of Lord

Lewin,  All modem progressive movements

inciuded.

(3) Forthe Upper Forms
The Wembley Exhibition. (With many

BHal'-toue Ulusirativns). By T. A. Rajsrutbpam
Pulat.  As. 10,

One of the greatest events of the
world aiter we Great War bas peen The
‘Wentnley Exhibition.

‘LThe Exhisition demounstrated all the marvellous
achicvements of Moderu Science and Art and
showed the results ot a century of human progress,

India, entering inte the scene with considerable
diffidecce lest her Exhibits should prove insignifi-
cant by the eide ot the wooadertul outturns of
Applied Science, foupd that a great maoy of her
Ksowots ol suwtiesi workmauship, richness of
design and superb art were promouanced, by critics
yersed 1o the respective arts, to be unmatched in
the world, and that lodian Art, with its heritage
aod spectaliry, stood higber tnan ever in the
estimation of the world atter the Wembley Exhi- -
pition,

Tois bock gives valuable information about the
cummercial products of tue British Ewpire. Be-
sides belng nelpful to Students of Forms
VvV and VI wuo have to study wwe Histori-
cal Geog:a.phy of the British Em-
plre, v will nil woe younger generation 1o the

_Yamil country with cuusiderable cootidence 1o the

greatness of ludian Art aod 1ts future possibilities,

‘aud enCOUrage them 10 take to it,

Elemenmly Ma.themamcs. {TAMIL).
BY SwaMicKan,

ELEMENTARY MATHEMATICS, BOOK {
tor Classes f and ]

010
ELEMENTARY MATHEMATICS, BOOK lii

for Class IV

010
ELEMENTARY MATHEMATICS BOOK
1V for Class V .. 0120

This serica makes pupils avoid committing rules and
Processes to memory and makes them think, and undes~
stand their sationale.

New Telugu Rea.ders By S, Buysuaxan,
READER FOR THEZ FIRST CLASS w0 26
READER FOR THE SECONDCLASS ... 0 3 0
READER FOR THE THIRD CLASS . 0 40
READER FORTHE FOURTH CLASS ... 0 5 0
READER FOR THE FIFTH CLASS—Ready by June.

I'op1cs suited to Telugu children. Matter present-
od with attention to such literary forms as childrea
enjoy and are accepted as up-to-date. .

- THE CHRISTIAN LITERATURE SOCIETY FQR INDIA, P.B. 501, PARK TOWN, MADRAS, -



THE EDUCATIONAL REVIEW. [Mar 1927,

Tniversity Tutorial Press

A FIRST COURSE.IN HYGIENE

By R A. Lyster, M.D, Ch.B, B.Sc, D.P.H.
'S v uth Edition, R-vised and Enlarged byR J. Brackray, C.B.,, D.S.0, M.D, D.P.H, 4e.
A iseful course for beginners containing a short account of the elements of Human

Pnysiology. In the Saventh Rdition the book has been brought up to date, and vew chapters on the
Construction of Dwellings, and on Infections Diseasee have been added,

THE ECONOMICS OF SOCIAL PROBLEMS
By U, A Siuveruan, B.A, 5s 6d.

A vew and timely publication in which the pressing social problems‘nf tha day are discussed,
Tha chapters deal with such importint questions as Waorking Hours, \Ecrking Conditions, the
Workars’ Uareet, Trade Unionism, and Unemplayment. '

SOCIAL PSYCHOLOCY

: By R. H, Trooress, Ph,D,, M.A, Bs, 64,

Covers a wide field from the P-ychology of Mirth to that of Science and Religion, Em-
phasig is 11i1 on the baaring of buman natnre on modern, social, acd economic probleme,

. | THE MATRICULATION ENGLISH COURSE
By W. H, Low, M A, and Jonx Rgrigas, M4, Fonrth Edition, 5

A graduwted course i English Geammar, Compotition, and P.&:is Writing, with purerous
examplas for practice,

A PRIMER OF LITERARY CRITICISM
By G. B Houmewomn,‘ M.A. 24 6d.

An aid to the appreciation of English Literature, By means of a eclose examination of
literary form, the learaer ig traiged to perceive tha basic prirciplse of Style, and to form and record
his own judgmeat, ' .

'

A Complete Catalogue of Educational Pu-blt'oaljiom, post free, on application.

University Tutorial Dress, Ao.,
25, HIGH STREET, NEW OXFORD STREET, LONDON, W.0. 2.

The poblications of the University Tutorial Press may I;e obtained from the
| principal booksellers in India.

.



Mar1927,) ADVEqujLSEMENTs, |
PART 11.—22nd Edition—Price As, 12.

. ' Contents of Part II.
11 FORM.

Chapter 1. Numeration and Notation (includiog KRoman Notation). 11. Revision of the Simple -

Rules :—1. Proof of Addition by casting out nines. 2. Detailed Verification of Miltiplication,

3. Multiplication by 11, 4. Combined Multiplication and Addition. 5. Sublraction by Complemen-
tary Addition. 6. Combmed Multiplication and Sublraction. 7. Square root and Cube rool, 8. Easy -

approximations (Integer.r) 9. Rough estimaie of results. 111, Reduction and the Compound Rules.

"IV, Decimals i—s. Multiplication of Decimals by Decimals. 2. Division of Decimals &y Decimals, ‘{;)
3¢ Mudtiplication of Decimals by Decimals (co'zfmued) ‘4. Multiplication and Division of. Decimals

by & Decimal of the Standard Form. V. Bisection of Stralght Lines, Angles and Arcs. VI, Vulgar

Fractions :—x. Compound Vulgar Fractions. 2. The signs = X,'0f, +, ~—. 3. Complex Vulgar :

Fractions. V1. Interconversion of Decimals and Fractions. - VI1I. Reductions of Concrete Fractions)
~IX. Reduction of Concrete Decimals. X, Triangles : Their Classification and Properties (ihcluﬂing the
‘ shortest distance from a point to a straight line), XI. Simple Practice. XIL Unitary Method, XIII,

_ Use of Letters for Numbers (incloding symbolical representation and solution of Problems by using x).

“XIV..Ratio. XV. Proportion and Rule of Three. XVI. Square Measure. XVII. Drawing to Scale.

XVILI, Cabic Measure. XIX. Averages. XX. Latitude and Longitude. XXI. Construction of

Triangles including Intersecting Circles. XXII. Problems ;—1. Division of Profeﬂy. .2, Groups

-and Multiples, 3. Time and Work. 4. Fractional Parts. 5. Income-Tax. 6. Exchange and Barier.

;. BProfit and Loss. 8. Revoiution -of Wheels. 9. The Clock and the Calendar. 10, Time and

Distance. REVisioN ExaMPLES. S :

' : ~ A 111 FORM.

 Chapter XXIIL Decimals—(continued) :—1. Simplification of Complex Decimal Fractions.

2. Approximation of Decimals, 3. Statistics. - 4. Related Examples. 5. Remainder aftey Divisson

by Decimals,  XX1V. Vulgar Fractions—(continued), XXIV-A, Complex Fractions involving Decie

wmals, XXV, Construction of Triangles—{continued), XXVI. Reduction of Concrete- Fractions—

(coatmued) XXVil. Reduction of Concrete Decimals—-(?ont;’nued) XXVIIi,  Circumference . of

7. Circles and Cylinders. XXIX. Congruence of Triangles and Circles (including similar ZTriangles)

XXX. Compound Practice, XXXI. Parallel Straight Lines and Parallelograms, XXXII Compound

Rnle of Three. XXXIIf. Soms Regular Rectilinear Figures.  XXX1V, Square Measure— (consinued),

XXXV “Cubic Measure-——\mntmued) XXXVI. Symmetrical Figures. XXXVLl, Simple Interest,

XXXVIII. 'Pyramid : Tetrahedron: Pnsm, XXXIX. Percentages. XL. Positive and Negative

Quanmles XLl Simple and Compound Rule of Three. XL1I. Angles of Elevation and Depression,
< XLII. Problems i—1, Division of Pmpeﬂj. 2. Groups and Multiples. 3. Time and Work.

}J’Ze(.‘alendar, 9. Time and Distance, 10, Longifude and Time. XLIV. Removal and Insertion

——

vaSA VA DACHARI & co., 4, MOUNT ROAD MADRAS

for Forms Il and I1L

. Fractional Parts.” 5. Income- Tax and Fxpenses. 6. Exchange and Barter, . 7. Profit and Loss,

‘of Brackets. XLV, Equanons and Equa:xona] Problems. ‘Revision Exameiss including Mysore

{

i

THE EDUCATIONAL REVIEW, [May 1927,
Approved for use in ALL Schools

(Both under Private and Public Management.)

.PART 1—22nd Editlon—(1926). Price As, 12.

A TEXT~BOOK OF ARITHMETIC
for Lower Secondary or Middle Schools
S. RADHAKR'SBI‘;NA AIYAR, B.a.

. ‘AND
K, VAIDYANATHASWAMI AIYAR, B.aA.

This book which had long been recognised for use in Schools under private management and
bas{ sed through 20 big editions in about 24 years, is now recoamsed for use in Schools under
publy  nagement also.

.2, It has now been thoroughly revised and brought into line with the Sylladus 1n Elementary
Mathtmatics recommended by the Director of Public Instruction, Madras, for Forms I, II and 1II of
Secondary Schools, and will be found to be a most suitable and satisfactory Text-Book of Elementary
Mathematics for Forms I, Il and III of all Secondary Schools both in the Madras Presidency and in
the Natlve States of Mysore; Travancore, Cochin, Hyderabad and Pudukota.

3. It will be issued in the present z21st edition and in all succeeding editions in two complete
and {ndependent parts written on the Concentric System, Part I being intended for Form I, and Part II

Contents of Part I.
Chapter [, Numeration and Notation. II. Arithmetical Tables. Il Lines: Right Angles

‘Rectangles : Squares. 1V. Graphic Representation of Numbers, V. The Fraciions }, £, $ 'and tenths.

VI. Simlpe Addition. VII Simple Subtraction. VIII. Measuring with the Tape. 1X Simple-
Multiplication. X, Simple Division. XI. Use of Brackets. XII. Expressions and Terwms, Xl
Use of the Scale and Dlviders.  XIV. Averages., XV. Shortened Methods of Multiplication and )
Division. XVI. Problems on the Simple Rules.. XVIf. Use of the Set Square. XVIIL Areas of
Rectangles and Squares. X1X. Cuboid and Cube. XX. Volumes of Rectapgular Solids. XXI.

Reduction. XXII. Compound Additicn. XXIII. Compound.Sobtraction. XXIV. Compeund

Multir” cation. XXV. Compouand Division. XXVI, Problems on the Compound Rules, XXVIL
Practice and Bazaar Transactions. XXVIII, Card-Board Modelling. XXIX. Odd, Even and Conse-
cutive Numbers. XXX. Common Factors, XXXI. Division by Cancellation, XXXI1L. Use of Letters
for Numbers, XXXIIL Unitary Method. XXXIV, Use of the Compasses. XXXV. Index Notation.
XXXVI. Decimal Fractions. XXXVII, Straight Lines and Angles. - XXXVIII. Metric Measures of
Length, XXX!X. Use of the Protractor, XL. Resolution into Prime Factors, XLI. Measures and
Multxples. XLII. Some Related Angles—(1) Adjacent Angles, (2) Angles at a point, (3) Sugplemen-
‘tavy and Complementary Angles, X111 Greatest Common Measure. XL1V. Least Common Muitiple -
XLV, . Solids: Surfaces: Lines: Points, XLVI. Vulgar Fractions. XLVIL. Drawing to Scale

YXLVlII Multiplication and Divislon of Compound - Quaantities by Fractions. XLIX. Reduction of

Concrete Vulgar Fractions, L. Bisection of Lines and 'Angles. LI Problems. LIL The Mariner's
Compass. REVIsioN Exaurres. B

;..‘
. ;

SBINIVASA VABADACHARI & CQ.. 4 MOGNT ROAD, MADRAS.-
/ H
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Mar 1927 ADVERTISEMENTS,
| " Fifth & Revised Edition. .

A COURSE -OF GENERAL MATHEMATICS
FOR HIGH SCHOOLS

(WITH ADDITIONAL CHAPTERS)

*Written in accordance Wwith the recently-

revised S.S. L.C. Syllabus in

! ' . »
Elementary Mathematics
Br V. RAGHUNATHA AIYAR, B.a, LT

Assistant, Teachers' College, Saidapet, .
Crown 8vo. 568 pages With over 200 diagrams. -

. Approved as a Text-book for Schools under Public management,
vide Fort St. George Gazem, Purt LB, p, 641, dated 21-6-21. i

%ApprOVed as a Text-book suitable for school use, -
- vide Fort St, Geiorgs Guzette, Pury I-B, p. 877, dated 21.8-21,
Price—Rs. 2. '

CONTENTS.

¥

, Chapter . The Four Rulee; Fuctors sud Muliiples ; Volgar Fractiore ; Decimals,

" Chapter 11. Sywbolic Arithmetic; Synbohic Repreeentation ; Pesitive and Negative qoantities ;
SSme Identities sud their Applicutions. Chopter HL  The Simple Equation and its Applica-
tious, Chupice |V, Circies, Augles and Parsilels ; Toe Circle; Angles; Druwing pecpendi-
e with set squares ; Parallels. C apter Vo - Ratio wad Proportion ; Ratio; Proportion,
Direct aigd Inverse ; Proportivnal Divson. Crapter VL‘ Averages. Chapter VII, Petcentage.
; Chapter VIII, Arens of Simple Recubinenr Figures; The Rectsngle; The I?_ight-avgled
' Trisogle ;- The Parullelograw; The Travgle; The Trapezivm. Cuapter 1X, Graphs
(Introductory)~Plotting, Chapter. X Simple Luterest.  Cbapier X1 Coutracted Methods,
>-Chapt.er Xil. Cumpounnd Interest, - Chapter X11l, Tbe Cube aud the Cubuid. Chapter X1V,
: §imnkbnneous Equstions sud- their applications. Chbapier XV. The Siaight Lise Gruph ;

Gb;spter'i'fXVLﬁ' Bquare Roat. Chapuer XViL Symm&_tr’y ~ig Figares; Constractioos,
“Proporties of symmetrical figures and their spplicatious ; Constraction of Regalar Polygons;;

.ff/‘_Cunar,ruct»ion of Tu.bgauca;. Caupser XViL Arsa of the Circle, Sactor and Segment. -

Uhapégr XIX. Thne Righe Pmm,‘Cyhu_d_E}' sud Cone.  Chapter XX, Grapbsé{cohtinued),
Chbapter XXI. Muscellaveons Ezamplos, Cbupter  XXIIL Disconot  and  Excbange,
. Chapter XX111." Stocks nud Sbarés. Coapier XXIV. 'fime aud Distance. Chupter XXV,
Tims aud Distauce—Graphs, Chaptor XXVL Partnership. Chapter XXVII Problows
ot Work and ime. Coapter XXVIIL. ~Problems oa Profit anl Loss; Madras Secondary
" Bohool-Leaving Certificate Examination Papers. Appendizx I Tables of Money, Weighta
“and Measures ; Answers. . R ' o —

-SRINIVASA VARADACHARL & CO., 4, MO‘UNT»ROAD, MADRASB,"

L
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Approved as a suitable Text-book for School use.
{Fort St, George Gazetie, 24th July 1923, page 668).-

TAMIL EDITION

. oF

TEXT-BOOK OF ARITHMETIC

OR LOWER SECONDARY OR MIDDLE SCHOOLS
) BY
~ The late S. RADBAKRISHNA AIYAR, B.a.
Principal, Mahareja's Coilege, Pudukotah,
AND
K. VAIDYANATHASWAMI AIYAR, s.a.
Retired Headmaster, Board {vow Govt.) High school, Tiruvalur,

Prepared on’ the lines iudicated by the syllabus in Kleruentary Mathematics recently prescribed
by 1be Director of Pobiic lustructien, Madras, for Form 1,

Part I-A—(Fages 240 + xvi). Price 12 as. 6 pies
Both the Parts in one volume Re. 1.10-0.

Conteuts.
'.q,iucub I, eeswora s ass@phago (e aewasr) ; 11 evrellsd @ usiyee: Qergast

Laafam; ill, poeasne euLtesw; iV pliwsasid; V. CuiCag; VI ghedeydise
Vil GarCaas (G priret); V1L Camosn Gossssa ) LN, 554800 s0Lpe sisasgno; X, Coi
Do agud Carsatam LOOKEEH0] Kl SRULLEGH 8§ X.h.\zég. SCuns § i sema @l et g
Ao Xit,. Gulao (4 @80 LIs0)} XiV sregovgppe: arsgn G e XV. aerorergod am
@R apd (e v et ) AV L aT6v) LSy (Y SSTRET Sill 10 S @350 05 hV}l. by s and fa—g B
O omaited § AV i1L, Sot o BILTOTS) 368486V 5 NIX, SETOERGAND aili b & 555005 XX, s

Gonaov Hot g do 3 KA1 Pl s LIBaed) ((Fdev LTSD)3A N, GréLrbEwsgno GréLsb@end eaedl

[ B0 s XD it phewss Guysssy (d o ietd UTSD) 3 AALV, o7&l p it nrssa Qrise (ar s

Wa0)y XAV. pifted widdpoy ((FSVITE0)5 DAV L, STy Jyanly (fS&T Ly geTorkaend 3 AXVIL el
Dyl g Mk pdony A5 Vil gl sge (3Io0g0o utds); XXX Flisiveaamsys SaiGargs,

XXX, srﬁaa@)ﬁ@ (pavard waad); XXXI. evmradl; XXXI, senressrgnc yue

LS Bk e ger i AXNLLL, GUGRA G NCFSFEN; XAXIY., gaprdead HisBu

R fuded ; AANY . Gl gt b STGSA (P00 LISD); ANAVL, Cnioarpus atat Qarpators 8,5
Bao; ALAV il SABOULDL. SDSEHD I LIS~ 6T EGHA W ar dedvizes aomagyd ;
AAAV LiL. 600w olvmaw : sl bly Qeme@ LEGEWy deaEnd § XXX, sriex aawsure Gumé

Sl USIAL Y AL gilled SOLHIS) (KUSSOTEE o, ALl yilled Q@IS SGSEOTET ay

ou)y ALil, Ze0DIZe 3 Alili, Lo Waw aiiey ALV, vedabaar sgise; XLV,
Leel o ki o (o Luiidadov § ALY L. cousdod waue® AGsger § ALV il Cunplars sevizesr (Brawi g
W80}y ALV ili. MHebwlled; CaThduls wiLI{deT: WIS sa § Ablid. e il arypdesad
ouo@.@o; Liv @ail { G U000 andl O LTS )5 Lil. SVUTLUL LicTaTRide § Ly, Cuoldle pewg I’ Geax s

B wolo i bel § Lili. SIS GeEHO S ETST EibE0 § Lt Y . Vares BEEnd Soaslor sasapnoy LV,
e SHL Mbh©® GPHO § L) 1. B Y SEHO Dk ee0 § LV i Qarersas amisge ; LVIL., Sue
AT ki b G aTenE Kiasl (i poliiey § LN, wga0 ST Heeyy LA, mypw0 Cur gy wtF;

LA L ¢ p08atiu Som i & piferiys QRIS § LA UTuu @0 set S LALLLL arer el
Ay LAL Y. 41,4000 Uoredlanty LAV, Wui@is o8 ripitew e saa § LXV 1, sgpeer adrgye

Biiae adiohb a@es 3 LAV 1L Latitude and Longilude § LAV gppeae sydu grmo—udiamdsy

RF e Pt

SWINLY a3A YawabavdaRrl & €O, 4, MOUNS ROAD, MADRAS,
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EDUCATIONAL REFORM—PREZSIDEN-
Tiaz ADDREsSS delivered by Prof. S.
" RADHARRISHNAN, M.A., at the Second
Annual Conference of the All-Bengal
College and University Teachers’ Associa-
tion in April 1927

SCHOOL DISCIPLINE. By Mr. P. P,

VAIDYANATHAN, MA., L.T., B.E.T.

High School, Rangeon ... .

HOW TO TEACH ENGLISH IN
INDIAN SCHOOLS OR THE RIGHT
METI:OD OF TEACHING FOREIGN
LANGUAGES. By Mr. CH. V. Joca-
ROW, B.A,, Vizianagram ...

THE UNIVERSITY ENTRANCE. By

Mr. S. SANTANAM, M.A, L.T, Board ’

High School, 'Eruturalppundl e
EDUCATION AND THE STAGE, By

Mr. S. SuBrRAMANYAM, B.A, L.T.,
Mission High School, Ambur (N. Arcct). 270

AN INDIAN VILLAGE SCHOOQOL (OLD
AND NEW) IN GUNTUR DISTRICT,

" MADRAS PRESIDENCY. By Mr.

" N.G. RANGA, B. LITT. (OxoN.), Diploma
"-in Economics and = Political Science;

 Certificate of Training in Social Work .., 271

THE REMAINDER THEOREM. By
M. U. PUNDALIK SHENOI, B.A., L.T.,
Assistant, Christian Highk School, Udipi
(S. Canara) ... e

-SOME SUGGESTIONS FOR THE IM-

PROVEMENT OFSECONDARY
EDUCATION IN THE MYSORE
STATE. By Mr. K. S. VENKATASUB-
BAN, B.A., L.T. Assistant-Master,
Training College, Mysore ... s

IN THE CHILDREN'S WORLD—III.
TALKS TO PARENTS AND
PARENTS' CONFERENCES — AN
ESSENTIAL FACTOR FOR THE
CHILD’S PROGRESS. By Mr. S.
JAGANNADHAN, Teachers’ College,
‘Saidapet s e e

MADRAS UNIVERSITY LIBRARY— .

LATEST ADDITIONS e 298

AN EDUCATIONAL “LOCARNO” ...

EDITORIALS ... o .. 293

Elementary Education in Madras; Tech-
nical Education in Bengal; Education
in the Punjab; Should Women Teach
Boys;- Englisa as it is spoken;
Teachers Associations in India; The
Duil Boy at School; Appointment of
Assistant Surgeons.

.Annual subscription ix clasive
of Postage, Rs. 5. . )
na.lf-yeatly Subscripuon, 5 .
L R 3- g -
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Just Ready. _
AN IMPORTANT NEW TAMIL PUBLIC

Teachers will gel sp;zcimens Jree voiz‘ abplication.
v e °
9Tl et LD
- (apsev wIEL.) _ )
Quexar & jur Gearar g Parfisarre) @ srpdsiuli. edaumsBeamdss Swrf&SGUn,

Vg Grulstams saicPuan@ ar@g G1sw HETUTTIHES rrawsgri P.V, GFen™

IR, poa, LT, HaiismT i, Qasnler LFFULLST SerEals o apsvaer 97 S0 P
V. Gouli L &UiLiu, B.A, L.T. yaisarrgud YulwsSs GuoplQupp
Elementary Mathematics, Part I Ger Guord Quuiicy.
. - Gumf Cuwiturdfuwt: .
Ceawn wpalFuew s1Gel sz Quirgs@fwi, S. HeurmeeT, BA, LT. -

‘ apE® Ls D-a aEiysEs L -ag ur B pEn, Brarar 300 udsmaar, S%0 sigm 14.
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has not helped them to become self-respecting
citizens of a free nation, Love of oné’s
pative land is the basis of all progress. This
- principle is recognised in all countries. But
in our unfortunate country it is the other
way, A conquered race feels its heart sink.
It loses hope, courage and confidence. Our
political subjection carries with it the sugges-
tion that we cannot consider ourselves the
equals of free nations. Indian history is
- taught to impress on us the one lesson that
“India has failed.” The worst form of
‘bondage is that of despair and dejection
which creeps on defeated peoples breeding in
them loss of faith in themselves. The aim
“of true education should be to keep alive
the spark of national pride and self-respect,
“in the midst of circumstances that tend to
- undermine them. If we lose our wealth and
resources, we may recover them to-morrow,
if not to-day; but if we lose our national
- consciousness, there is no hope for us, The
dead cannot be raised but the poor can.

“. The difficulty of developing the idea of
" nationhood in the vast population of India,
including as it does a multitude of diverse
races, castes and creeds, is great but it is not
impossible. It has not been tried. The
American schools are highly successful in
Americanising the heterogeneous European
-elements that flack into the United States
‘year after year, - There is no reason why we
should not succeed in this task, if our schools
-and colleges {ocus the emotions of our youth

. on'the national ideal, if they imbue our.
young men with a fixed determination to be-

“content with nothing less than’ éontrol. over
heir own destinies and a burning  passion to
emove, the . conditions which _prevent -the

lI secttonal tendenc:es and foster

i cahsatw 1 of this ideal. They must sternly;

opportunities for developing the sense of
unity and feeling that we are all partsof a
whole destined to swim .or sink together,

When we are all voyaging in one vessel, we

cannot hope to keep afloat or win through to
port, if there be mutiny aboard or if one
man’s hand is turned against another’s.
Communal warfare is another name for
national suicide. ﬁ
SMALL PRGPORTION OF LITERACY.

- Communal conflicts are possible, simply
because our education has not been a success
judged either by quantity or by quality.

The proportion of the population which:

is literate is inconsiderable.. Our masses
bear on their faces marks of physical
and mental degradation arising from econ-

- omic distress and lack of education, They

have lost their grip on life and are mostly
dispirited and sentimental. In their drab

lives, any excitement is welcome, The ease |
- with which the passions of our people are

moved almost at will by ‘interested manipu-

Jators is a sad commentary on the neglect of

popular education, A trained mind isthe cnly
security against sensation and excitement.

IMPATIENCE WITH THE PAST,
The quality of education imparted is our

schools and colleges has suffered from a

serious handicap. Impatience with the -past
of India has been the dominant note ‘of our
courses of study, Indian thought does not
form an integral part of the scheme of
general culture.  Poorly-paid Pandits devote
two or three hours a\‘\‘week to it and critical

methods are not us¢d in its study. " The’

methpds of historical analysis apd critical

‘evaluation are applied everywhere else than in
- Indian thought to whith an attitude of hazy
emononal reverence is gdopted. - We live*in

two wo\rlds,» a world hab:ts whfch are

[May i927.
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outworn and a world of ideas which are

ineffective, The old and the new are jumbled

togethér i our minds without any order or
unity, We repeat ancient texts in answer to
modern problems. The living faith of the
dead has become the dead faith of the living.
If elucated India is still safe for stupidity
and superstition, it is the direct result of the
divorce-of science and criticism from religion
and life. It is no wender that our culture
has not been able to protect us from the
newspapers which are specialising in flinging
falsehoods at us and the politicians who
persuade us to love and hate our neighbours
for the sake of their personal ambitions. In
times of communal disturbance, even the
cultured co-operate with the crowds,

Reverence for the past is one of the
essential ingredients of nationalism. Itis
impossible for India to give up its past and
get assimilated to a foreign tradition, . We
cannot borrow souls as we barter goods. The
past of India is the sure foundation on which
new ideas can be acquired. \While we should
expose ourselves to all the winds that blow,
we should not be blown off our feet. The
great ages of renaissance in history were
those when men discovered the seeds of pro-
gress in the granary of the past. A critical
investigation of our social and spiritual foun.

dations will convert blind fanaticism into

discriminating insight. We shall then learn
to pat first things first and not use the great
terms of religion for the little details of cere.
monial, .

. The mere existence of different faiths need
not menace a nation’s life. History tells us
that national and political unity is quite con-
sistent with fervent devotion to distinctive
forms of faith. All that is necessary is a new
attitude and outlook on life, .

CULTURAL INEFFICIENCY.

While it is true that our Universities have
contributed a good deal to the public life,
social service and the learned professions, it
caunct be said that they have influenced much
the literature and philosophy of the world, its
art and science. We are to-day glorying in
the great past of our country as if it were a
compensation for the bitter present.: As a
rule our literature is puerile, our art thin
and affected, our science second-hand and
shallow and our philosophy—it does not exist,
The notable achievements of Tagore and
Bose, Roy and Raman are exceptions
which prove the rule. The responsibility
for this sad sitwation is the inecfliciency of
the culture imparted in our colleges, After
four years of college life—which should be the
most stimulating intellectual experience—
most of our students go out into the world
with their cariosity unkindled and their imag-
ination untouched. QOur colleges do noten-
conrage a free mental life and intellectual
adventure. University education is a business
proposition but does not lift us to new levels
of thought and touch the mind to new adven-
ture. Rigidity of mind and inaptitude to take
up new ideas are dangers which we must try
to overcome if we are not to fall behind in the
rivalry of nations. It is very esseatial that
we should give up intellectual timidity and
fear of thinking.

' INDIFFERENCE TO SCIENCE,

The difference between the medizval and
the modern outlack is largely due to the spirit
of science. [t is popularly assumed that
scientific studies in In:dia are of the nature of
an exotic. Though it may appear that the
conquest of the physical environment was
rather remote from the main interests of life
in Tndia where the most vigorous thought of



A PREPARATORY ALGEBRA

Prepared in accordance with the Syllabus in Optional Mathematics
(C. Qronp) for the Madras 8.8. L. C. Public Examination

By V. KaGHUNATHA AIYAR, B, A, 5T,

DéputyA Inspector of Schools, Tirukurungudi Range(Tinnevelly Dt.y;
: author of A Course of General Mathematics,

. D, Crown 16mo. 600 pages with 49 diegrems. Price: Rs. 2.
e o OFINION, ‘
: 'V Rao Bamapor P. V.SESHUAIYAR, BA, LT, Retived Principal, Gouvt, Uollege, K bakonam,
¥rites :—" 1 am glad 10 find that * A Prepsratory Afgebia” by Mr., V. Rng,bunathia Aiy%r’. B-‘:“l”‘h.‘; 'le:::g.
.. lished by Srinivasa Varadachari & Co} is well plavped and Written very csrelully so as 1o meet the'
. requirements of pupus in tke 8. 8. L. C, classes for whom iy " is maivly intended. Tte expositions snd -
~j{llastratios are clear sud lucid aod chere is a good ' collectivn of vnice examples apd «xercises, The
. sppendices A end B are really well-written and add much to ‘the usefunlness of the bock, ¥ * % #%
1 bope the book will meet with the encouragemeut iv well deserves.” 4 _
' ’ CONTENTS./ .

1y

. " 1.The Use of Symbolg :—The use of symbols a5 maibematical ehorthand, Some additions) l-yml;ols
in ccmmon use, - Tue Formula, how derived sbd used, Ezeicises ; 11, Some Fundamental Laws :—Addition,
end Subtracton. . Removal of Brackets, Insertion of Brackets.. Mul:iplication and Division, Tha Laws'of Indices

_ Order cf Qperatiops. Exercizes ; 111, Symbolie Sclation of Problems :—The extecded spplication of the
*Formula, Tne Laws of Equality.  Revermbility of Steps. Ventyiog the correctnsss of sesuls by rubstitution. The
., Solution of Probléms by means of equations deitved trom tbem, - Excicises ;. 1V, Graphiocsl Represehtét‘ion-_
' Variables and Copstanis, Dependence of one variable upon apotber.  Graphical Representation, xep:esentation.of
\ values by warking points, Tbe Grapb, Readiogs from the Grapa. Limisuiors of the Grapb, A few points to be
% observed in grapbical representation,. Magnity.og poriious of a Graph, - Exercises ; V., Direated Numbers i~
" Directed numbers, their meaning and disgramwmanc reprerentauion,  Extended application’ of - Directed Numbe'rs
The New Number.Scale and its Study, " Tna Four Fundamental opesations applied to Directad Numbers—~ Addiiiou.
. Subsraction; The  Laws of Addition and Subtraction, Multiphcation, Division,” ‘Some Laws ot Maltiplication and' ;
. Divlsion, Application of the _Laws of Equality to operations involving Directed Numbers, 'Algebraic Form, Exercises ;
" VI, Algebreic Expressions and a fow Elementary processes :—Distingushing expressions from the
““namber ot terms,  Distinguisbing expressionz by means ot their degrees, Exercises.  Addition and Subtraction by
" Polynémials,  Brackets, -~ Exercises. Long Multiplication, . Exercises, Long Division. Exercises;* VII, Speocial
- Products, VLII, Factors and Multiples :—foe Use ot Factors, Factorisicg expressions of the form Na 4+ NB
o4 NQ,7 Exervises, Faclorising by convesient groupivg of terms, ~Exercises,” Factorisicg expressions of the type

Ve Zzy o 2 Bnd #* —= 22y 453 Ezercisus. Factorising expressions of the type »® — ¥, - Exercises, Factorising. -

.. expressions of the type z% + 73 4 ¢, Exercises. - Alterpate method of factorisio s oy
> Faclotising &xpressions of the type Az® + B % O, Ezercises, Highest CommongF;ct;’;.Z' ]:lﬁ:eq;cisexs;.x‘ ‘er{:‘;:';
> Commen Multiple, Exerclses; 1X.- Fractions : —The Aigebraic Fraction, The Prisciplaof Equivalent Fractions
“Application of the above priaciple—Reducing a feaction to its lowest terms,  Ezercises, . The sign of a fraction and
- the sigus of ite terme, ~ Exercises, Ezpressing fm\?r.iona with a common denominator, -Addition and- Subtraction of
.Fractions, - Exercises,. Maltiplication:of Fraenion?. " Division of ¥ractions, Simphﬂéation “of Fractions;, OComplex
Fractions, ‘A Oontisued Fraction, Exercises,” X. ' Graphs.:—Function of a Variable, ' Plotting, Ezercises, The
teaight Lina Graph, :Reading trom the Grapb, . Stidy ot Variution from tbe Graph, Graph as a Reckoner, ‘.Graph

‘PineAr;%,Balamn’ y. = mp 0. Geaphical mewbcd of détermiaing . the Qoanstaldss o a Linear Law.  Excrci .
Larabolic Grapbsi-Lie Saape of tue Graph, Symmetric Propeities, . Btudy of Variation fiom the Grapl;', 7 é::g;e;; :

Roady.Beckoaer. "Note.on <the Choice cf Sésle: Giwpb” a8 & Lucus.  Esercises, - Gecmetric -spplications; .

Bimuttareous Equatious,'- tlandy methods ot sol¥ing simple simultaneous equations in tw . izes,
“Applications, ™ Kxercises, © Detetmiciug ‘Constarts ia aLEnear Law, Ex‘erc?ses. Pmbhnggﬁ:g&psﬁE;g;(::se:f.
Simultaneons Bquatiens: Exstcises, Siwple Simu taneods Bquations in three.unkngwns, Exercises ; . XIE, Quadratic

Bquations and: Problems :—A Quadratic Huncuoa. {.A Quadratic Egustion;:f‘ ‘Bolutiow of Qaadratic Equations, -
;Exg[cisgg'. Applicatioaps Etsicises,: E_vgluahion'lrgm Formulae, Problems.” Geomstric Apylications. Appendix A"
ali pavg}opments‘:—;(:&)»’z}fﬁunttﬁoaal-fNotuiion——l)e’pendent and” Iadepeadent- Vurinbles, - A Ratisnal

srbue: Function-Bywbel, & Evaluation of Fuactions,” Exercises, 7 {0) :The Mzthod of Dotateked -
e l,pb_gj;letb,odf:_;"é Kow artifices.” ' Exercices, . (¢} . Homegeneity and-Symmetry in Functiongee"
: ‘.payﬁ@gegeons\ fanciivn.: Properties, r Apglications, * Exercises, "Syaimetric” Functions, Exercises,
[ Symnietric Fonctions, - "Applicutions, Bxercises, Oyciic. Hunctions, . Exergises,: Albematin.g Fuoctfons,

e U e Sigma Notation,,. Heercises,. The Pi Notayon, (d) -The Remainder Theorem and its

Fugtors-~Exercises, " Miscellanéons Cives ot Factorization/ A K\

£ 1-~Kxorelses, - Miscetlar - Caves - of _Factor S ew: Hactor
: rcfhels.’ V(y)‘:{danzgga;};—lgien%icd:Equmons.‘ Exercises, [dentities in Fractional
oaal Kqdahijes, Exeicises,"A Few Equalivy Theorems, Exercises Identities based
Square Root=~By inspection,” By the Divialon method..By the meibod of Undeters

e fiaients-
M0

s & Liocas, : Cnoice of Scales to be adopied, Exercises,  Grapiicsl’ Interprecation of the Constants m and « inths -

L Simultsreious Equations and their: Applicalions i—Notioa of an . ladetermicate Solution, : Notion of

tie Kemainder:Theorem. - Toe Facior Pasorem; Bxarcises, (e “Apptications of the Prinoipls of Undster. - :

2 Jquar }
ate. Tiva types of functions wifich'are perfect squares.: Exercises, -\ Ay Bquatien—Solutios, Exercices,
X m,ﬂ;;nmp;qs Answoers.  Madras 8. s.g];.;‘:c.-’ExammmionQﬁesﬂoh.I"_sl;ee;gi“' -
ASA VA :CO,; 4; MOUNT-ROAD,’MADRAS. Dy

~ The Educational Review

A Monthly Record for India.

VoL XXXI11] ~ MAY

1g27. [No. s.

b

All literary contributions, books [ review, newspapers, or magazines, sent in evchange,
&c., should be addressed to the Bditor. No 4, Mount Road, Iadras. Articles and communications
intended for publication in the succeeding issue should, as far as prssible, reach the Editor not leler
‘than the zoth of the month. The Editor soliciis confributions on all subjsets of sducational inferest,
Stamps should accompany the MS., if the writer wishes it refurned, in case of non-acceptance. The
Editor can in no case hold kimself yesponsible for accidental loss. :

Al remittances and communications regarding advertisements, &*c.y should be forwarded
to the Publishers, EDUCATIONAL REVIEW, Office, No. 4, Mount Road, Medras

. The Publiskers sequest that Subscribers to the Evucationan Revizw, whs do nof
receive the RRVIEW in fime, will kindly bring the fact lo their notice invned-ately.

-EDUCATIONAL REFORM.*

AM deeply sensible of the honour you
W done me by electing me to this
office. When I remember that the first
Annual Conference was presided over by so
illustrious a teacher as Sir P, C. Roy, aunique
example of old world simplicity and modern
cultu're, [ realise what a distinction it is to be
called upon to preside over this important
Conference of Collegz and University Teach-
ers.. 1 thank you for your kindness.

It has not been possible for me, in the

middle of term time to prepare anything
worthy of a Presidential Address, Nor am
1 so thoroughly conversant with the problems

that are facing us, as some other members of

this Association are.  As those who invited

@ Prasidential 'dere:u deliverad by Mr. - 8.

Radhakrishnan, M. A , Professoz. Calcutta University,
at tha Second Annual Conference of the All-Bengal
College and Univarsity Teachers' Association on ths
3:d of April 1927,

‘ XXX1I1--33 .

me knew my limitations, 1 am sure they
would not expect from fne what [ am
obvious!y incompetent to give. I have put
down a few scattered thoughts as an apology
for an  address,

Since the transfer of the suhject of educa-
tion in 1920 to provincial Ministers respon-
sible to representative Legislative Councils,
educational reform has been attracting
increasing attention, Popular Ministers who
can now to some extent direct the policy of
education are anxious to make education
effective fir national efficiency, It may
therefore be useful if we direct our attention
to the striking defects of the system rather
than dilate on its well-known merits,

NEGLECT OF THE NATIONAL IOEAL,

The educational policy of the Government
has been restricted in aim and scope. While
it bas succeeded in training men iato efficient
but docile tocls of an external authority, it
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each generation was devoted to the pursuit of
speculative problems, there are facts to show

that science was not neglected in the vigorous

days of India, ladia was not backward in
mathematics and astronomy, chemistry and
medicine, and the branches of physical know-
ledge practised in ancieat times. The scientific
achievements came to a halt somewhere about
the thirteeath century. In recent years we.
have recovered much lost ground, thanks to
the workers of the University Cbllege"\- of
~ Bcience among others, May I, in this connec-
tion, offer our felicitations to Dr. Meghnad -
Saha who has been recommended by the
President and the Executive Council of the
Royal Saciety for admission to its Fellowship.
That the Royal Society should have bestowed
. its highest award on ladian, scientists means
that in the making of new scieatific knowledge
the work of our men is deemed worthy of
respect even by critics who are not ordinarily
proae to enthustssin {cr Indian talent. Waoite
much of the work that is being done in our
University is of a high order, tae general level
" is low and the State support for scicatific
studies is by no m:ans genercus.
: - UNPRACTICAL GHARACTER.
S is notorious that our éducational institu.
~ tions are not adapte. to our practical needs.:
s India iy’ recogaised 4s one of the loremost
i‘_ﬁi‘ﬁdustridl couatries ol the world and yet the

“economic distress ol ner middle classes s

; ‘appalling. We haveeplcn“d na'uralreswrv:cs

- fnan-power, enough and to spare, and mdus-

- téial “traditions, but our educational system
+*'does not make them meets Our colleges train

ldud and wide demand fur :_mpluymcnt and
as to be met not so mucn by:the starting of

young ‘men for the two chlet mdusmes of the .
: land-—-law and puohc service.  ‘I'here is a

huologzcal mstxtutxous as by the rise of -

[May 1927.

industries, We cannot create industries by
training men to practise them, It is an every-
day experience in our country that graduates
of science and commerce apply for clerks’
posts in Government offices. In a country
like ours, it is the duty of the Government to
build workshops and keep them supplied with
well-educated and trained men, [t must
subaldfse all industries which are unable of

them:,ehc;s to gain a foothold in the open
market, Huge efforts are necessary if our
industrial fortunes are not to suffer an eternal’

eclipse, I it is true that our middle classes

are wanting in mechanical aptitude, industrial
capacity or commercial instinct, a University
cannot create them by the starting of technol-
ogical courses. Early school training must,

help us. I think the new Matriculation regu-

lations. may bring about a desirable change.v

By insisting on manual trammg and giving a
vocational bias, they may help the large body
of students whose means and capacities do

not allow them to go up to the University and.

who are therefore obliged to enter on callings
in life or whose interests and opportunities

impel them to resort to technological or pro-
fessional studies within or without the Uni..

versity.-

Expenditure on education and the develop-

ment of industrial life is not meiely an econ-
omic investment from which ¢ steady income
mdy be expected in later years but even a
polincal investment which will divert the
intetligentia from dreams of anarchisin @nd
bolsnevism., As most of cur graduates who

are trained for the learned professions are not -

absorbéd by them, they are wasting their
energics in the sands of political and racial
agitation. - A bold effort on a:large scale to
apply the brain-power.of the country to the
patgral resources has to be made immediately

Mav 1927.]

if the increasing economic restlessness and
consequent political disorder are to be averted
in any appreciable degree.

It is the duty of our Ministers and Legisla-
tive Council to make our education more
efficient in every way. It is not pecessary
to scrap the existing machinery with its long
experience and provincial resources at its
back; we have only to adapt it to the new
purposes of our age, Instead of waiting and
watching to see whether the people are fit for
another instalmeat of self-government, the
education authorities must use every means
in their power to fit the people for self-govern-
ment as soon as possible by training them for
citizenship, wealth-production and national
defence, If the present Minister of Education,
whose patriotism is unquestioned, takes up
with strength and seriousness the problem of
educational reform which cannot be further
postponed without danger, he may show

- greater results than his predecessors in office.

SEGONDARY EDUCATION BOARD.

The question of the reform of secondary
education was thoroughly canvassed by the
Sadler Commission who recommended the
creation of an independent Board of Second.
ary Education. Their proposals could not be
carried out on account of their financial cost.
Several attempts at piecemeal legislation
proved abortive. Latterly we have had some
agreement on the maia principles of reform
between the Government and the University.
At present the schools are functioning under
two separate authorities. The University
cannot surrender its right tc have its own

- Entrance Examination and this carries with

it the power to recognise institutions which
prepare candidates for this test, prescribe the
courses of study and conduct examinations.

The. Goverument through its Inspectorate:
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distributes grants-in-aid, The new Board will
exercise both these functions and have repre-
sentatives of the University and the Govern-
ment on it. There are differences of opinion
regarding the controlling authority, whether
it is to be the Senate or a new general body
corresponding to the Senate. The chief
objection to the former course seems to be
that the Senate as at present constituted does
not have an effective representation of secon-
dary school teachers, but we are all looking
forward to the remodelling of the Senate and
this defect can be remedied then, The diffi-
culty that the Syndicate is already over-
burdened with work cannot be seriously
pressed, since the new Board would relieve
the Syndicate of its school work. It is
quite true that the Universities have little
to do with schools in other countries but
we have to remeniber that while Universities
grew out of secondary schools everywﬁere
else, the reverse process operated in India.
The Sadler Commission recommended the
ultimate separation of the Iotermediate
classes from the degree courses. Such a
separation is academically sound if ﬁnancié”y
possible, - The control of the Board by
the Senate will facilitate the transfer of the
Intermediate classes to the Board if and
when the occasion for it arises. Besides, there
is a social glamour about University exami-
nations and until the new  secondary schools
and the Board become popular, it is best to
retain them under the University, Such a
course would save us from the apparently
impossible task of assessing the financial loss

‘to the University likely to be caused by the

transfer of some of its examinations to the
Board, Ouly we have to take care to see to
it that University careers do not dominate
school courses, The creation c¢f a General
Council will entail much expenditure whick
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cannot be justified in"the present state of our
finances. After all, the powers of the Senate
will be of a very general nature and the Board
will enjoy absolute autonomy. After a time it
may be nscessary to make the Board auton-
omous and nothing can preveat us from
doing it. "There is no finality about educa-
tional matters. I hope that the Secondary
Education Bill will soon be introduced in the
Council and passed intn law in a sltlsfacmry,
form so that education might become a great
highroad broad enough for all in their differ-
ent capacities.

SRR " UNIVERSITY REFORM.

The recent debate on the University grant
in the Legislative Council has revealed an
}lnexpected unanimity about the need for
Uni\iersity'reform on an elective basis. The
Sadler Report is not a sacred text and there
is no reason why we should not adapt its

recommendations to our needs. It suggests
the formauon of a Court, an Academic Coun-
cib and a Syndicate. These answer roughly
to our Senate, Faculties and the Syndicate.
It its ‘opinion the Court should be a- much
larger and more representative body than the
prebent Senate. While a great and progres-
sive. Umversxty should be in active touch with
the life of the natlon, we have to remember
that it exists primarily for the advancement
of leammg and research. - It should therefore -
éonsnst of a decnded ma]onty of acadcmxc rep-
resematwes. " They will be quite competent

éal wnth admmlstratwe questlons Thc

So fa” as I know, the - Umversxtnes of Great
America are controlled by acade-
lf”am afraid ‘that the Court 1[7
constituted 50 as::to include every important
'“k.m;n of the. «pubhc opm:on oi t.he areas:
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which the University serves will become a
ceremonial body whaose discussions will be of
an unpractical character, While the Senate
should -inclade a few representatives of the
public at large, it shounld not be degraded into
a darbar. Even in the present Senate, there

are some gentlemen for whom a University-
i

fellowship is a mark of distinction or recogni-
tion of public importance, They do not:
trouble themselves ahout academic affairs but
attend annual meetings to favour a friend -or
resist a rival.  As a'corporation of learning,
the University should be under the authorita-
tive dirasction of experts. :

A University as an institution. for cultural,

professional and technological studies cannot

be supported by the fees of the students. It

" must get liberal grants from the State whose

subsidies should be statutory, 7., must not
depend on the passing of annual estimates by
the Legislature. -1 may quote in this connec-’
tion the wise words of 'Lord Balfour in his

opening speech at the Congress of the Uni- -

versities of the British Empire held at Cam-
bridge last year:, “If the State be asked to

- subscribe great funds, either in this country

or any’ of the Dominions or indeed in any
country, there will always be a natura[_arid
pardonable instinct on the part of the State
to control and supervise the working of an
institution which it is doing so.much tq sup-,
port. Itis perfectly natural but jt is extreme-
ly dangerous. Cambridge, Oxford and the

older Universities are receiving assistance -
, from the State, but our University traditions
.. are so deeply rooted that I do not think there

is any symptom, so far as my Judgment goes,
of any Govcrﬁnmen,t attemptlng to interfere,

-with the University auténdmy, which, whether

it-be well exercised “or ill exercised, is at all

events at thc worst far better than State cou. |

MAy/1927.]

tral.”  We should endeavour in every way to
free the University from Government control
and interference. It does not mattér whether
the Government is British or Indian, bureau-
cratic or democratic. The University is a

* national institution above the strife of parties

and all attempts to entangle it in communal
and political intrigue will have to be stoutly
resisted, The breath of partisanship is blight-
ing to academic ideals. .

I think the Senate should consist of (1) ez-
officio Fellows, who will include all Princi-
pals of Collezes training students for a degree
coarse, and University Professors, (2) twenty
members elected by the Registered Gradu-
ates, who will be the spokesmen of the
com‘.’mmizy he'piuge to keep the University in
touch with ali sides of national life, (3) twenty
mambers elected by the teachers of Arts and
Scicnce Collages affitiated to the University
aund of Secondary schools, (4) twenty‘mefnbers
elected by the Past-graduate teachers in Arts
and Science and teachers in the Colleges of
Law, Medicine, Enaincering and Teaching;
(s) twenty members to be elected by the
Faculties of the University and bodies like
the Cérporation, Legislative Council and
Chamber of Commerce, and (5) twenty
nominees of the Gavernment. 1 believe that
such a Senate Wwill not be an vnwieldy and
amarphous bodyv like the Court contemplated
by the Sadler Commission but be a more
workman-like organisation composed essen-
tially of academic men.
B _CONGLUSION,

Legxslatmn and reform, -curricula and
courses of study cannot by themselves do

very much; everything depends on the -

personality and outlook of the tcdchmg staff,
An institution is inspired by the men who

- work it. Teachers of a certain typs, men and
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women of high attainments with the vocation
for the calling of a teacher are more important
and more diffizalt to get than magnificent
buildings and libraries. The place of the
teacher in the buil ding of the nation is very
high. The best men of the country will bave
to be attracted to the profession of teaching,
This cannot be done if college teachers are
not provided with adequate salaries and
reasonabla security of tenure. WWhile the
raaterial  prizes of academic life cannot
compete with those of commercial or industrial
careers, they should be hizh enough to free
the teacher from economic want and provilde
him with the leisure and detachment neceszary
for patient study and plodding work. A
resolution is tabled which proposes an initial
salary of Rs. 100 for a college tntor or
demonstrator and Rs. 1350 for a college
lecturer and I hope that these very modest
proposals will be accepted by you. Itisa
pity that the State is not realising its respon-
sibilities to non-government institutions. It.
must come to their help with substantial
grants for the improvement of the pay of
their staff,

If the teaching body as a whole should
influence the programme of the Universities,
secure effective representation on the different
authorities of the University and the govern-
ing bodizs of the colleges, if it is to inspire
the intellectual atmosphere of the country
and take its proper place in the national life,
it has to work with a consciousness of its
vocation and dignity and in a spirit of unity
and organisation. This Association works
for these larger ends. I appeal to the members
of the teaching profession in the Colleges and
‘the University to join it in larzer numbers
and help in the realication of its objects, For
organised we are an army ; dissipated we are
a rabble.—7%¢ Calcutta Review, May 1927,
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4 §CHOOL DISCIPLINE.
By Mr. P. P. VaIDYANATHAN, M:A,, L.T., .
' B.E.T. High School, Rangoon.

N his article on ‘ldeals in Education and
School Discipline’, Mr. Khagendra Nath
Sikdar has been at some pains to show ' that
assistant teachers should be given the right
to punish pupils: He does not at all seem
to think that the idea of corporaltpunishmer‘\t
.in schools is, to say the least, brutal. It is
surprising that he should stand up fo-r such
.an idea when even in prisons the idea of
corporal punishment is losing ground: It is
being gradully recognised that puouishment
" fails in the very purpose which it is expected
to fulfl, that of reforming the culprit. The
whole idea of the Borstal system is based on
Ca rccég’nition{ of this principle. That our
: ‘temples 'of learning should be worse thén,
p;risons is simply uqthir1kabie.
"“The use of the cane has been classed by a
_master mind under intentional ‘cruelty,  The
whole idea of punishment is based on a fa.!se
_assumption. If it is agreed that the format'\on
. "of character is one of the cbjects of cd\;ca.hon,
- pothing can hinder this aim more effectively
“than " punishment. . For punishment makes
- the pupil_a hypocrite and a_coward, .T%xe
~ ehild fearing the cane dreads to admit its
“ mistake but tells a lie to escape the.cane,

ato doing what is right they do the right in
his presence fo'r,;hey are afraid of him, vButb
the moment they are out of - his- sight .they

and cowardice arebred inj the pupils.

A

in' his work..

‘teacher  who

“'Besides when the teacher frightens  his boys.

pa no regard to his rules.” Thus hypocrisy

ides being wrongin prmciple corporal
punishﬁ;éx;f,is; .alsq'idéxp\tgiig_gt. It ‘handicaps

ugishment. can;; neyer hope .t . -
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enjoy the confidence of the plfpils. The
pupils will be afraid of approaching such a
.téacher. On the other hand the teacher must
remember - that the boy is an ego who has
come to him and that it is an opportunity foxi
him to accumulate good karma by aiding the
child in its evolution. 1f he keeps this in
mind he will not fail to draw out all that .is
good in his pupils. The boy will go to him

with bis difficulties because he is sure that in

his teacher he has a sympathetic friend who
will listen patiently to his difficulties and help

him to avercome them.

The question will naturally arise as to how
we can maintain discipline in schc:o!g ) HF“E
I wish to point out that the word Discipline
is one of those words which has been entirely
misunderstood. Many teachers take it to
mean complete silence and inactivity, a kind,

i i it. Freedom
f sheepishness, if 1 may so call it. F )
gé“s no r:ﬁace: in their idea of discipline, A

’ i i tions” inthe
boy who pats inconvenient questions 1n the
clay;s 's termed insubordinate. But if discip-

ine i dered free-
line is properly understood as o . ‘
dom, it is not difficult to attain it by love, .

This love of the teacher for the pupil will

develop in the mind of the pupil a reverence .

: . ; o
he teacher which will make him doci

:\rdteasy to guide.. The habit of reverencing

greatness will grow in him. This will also

“ make the life at school one of continued '

happiness both for teacher and pupil.

. Lest anybody should say that thisis only
an idealragd that it is beyond the. average]:
teacher, | wish to pointout that in the schoo
in - which 1 serve corporal. punishment s
unknown. 1f every teacher realises the

_cruelty and the inexpediency . of corporal -

punishment then the day will not be far when

our schools  will become real Te.mplesAof B
(I).uerat:ing. We are not tired of talking about -

the sacredness of our profession, It 13 high

“* time that we regard education as service and

i inga ra f young
“discharge our duty creating a race ot you
men; (gli of: love, fall -of qevotxon,r and a
burning - desire to serve their couatry -and
> bumanity. -~ -

PO
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HOW TO TEACH ENGLISH IN
INDIAN SCHOOLS :
- OR

: THE RIGHT METHOD OF TEACH-

- ING FOREIGN LANGUAGES
. BY ’
“Mr, Cu. V. Jocarow, B.A,,
Maharajah's College, Vizianagram.

SECTION 1. PRESENT CONDITIONS.
' Prelude.
T is an estillished fact that, for manifold
reasons which need not be detailed here,

Eaglish occupies the foremost place in the cutricula
of lndian sckools and colleges; and attempts to

_improve Baoglish instruction and place it on a

more practical acd efficient basis are mo doubt
being .made from time to time by the Educational
Dapartment vt Madras and the personnel connected
therewith ; and pewer ideas are being introduced
“also, But still it is th) open conviction of all
parties interested in the question. and acquaint:d
with the actual state of things that the results of
English instruction are far from eatisfactory and
that large numbers of students sre being wrecked
un’ the shores of this d ficalt eubject. Having
studied the problem in my owa humble way and
with some care during soma four decades of teach-
ing career, I beg to offer my small quota of contri=
bution which is the result of a life-loag research
for the information of the public in the hope that
they will take such action in the matter as they
may think fit to taka,

The Situation ; Plight of Students.
(2) In order to have a definite idea of the

* working and results. of Erglish instruction now-a-

daiys, let us look to the plight of our students in
English, Ia any class of 30 or 40 students, we
dé not find more than threg or four quite up to
the mark in English; which means that about
10 per cent. of students posscss any passable comy.

. mand of Englisb, while tha rest, 3G per cent,, are

far below the mark. Reports of Assistant Ex-
XXXIH— 34 '

aminers who value the answer papers at publia:
examinations indicate the same view ard say that

the English which a large mass of students writs

is far balow correction, Every teacher, professor

and officer acquainted with the working in echools

is sadly aware of this state of things. The Calcutta

University Commissioners, as well as the Royal

Commissioners on Public Services in India, have

declared the same view, [t is thus clear that

eight years’ study of Epglish .in our schools up to

the School Final or Sixth Form class bas signally’
failed to furcish the students with the requisite

working command of the Eoglish larguage so as-
to befit them to University studies or any decent

work in office or business,

Present System of Linguistic Instruction.

(37 Let us now see how Eoglish instruction is
iraparted in echools in general, It is a8 well-known
fact that some 20 years bick a method commonly
kaown as the Direct Method was introduced into
our schools and all teaching of English was ordered
to proceed according to its priuciples, This method
has two aspects, one positive and the other
negative, The positive aspect consists in prescrib-
ing certain ways of dealing with English in the
classeroom and drilling the students in speech,
reading and writing ; the other consists in forbida
diog the use of translation and grammar in teach.
ing English, No donbt they profess to permit the
occasional, tentative and exceplional use of trans-
lation, and that in extreme cases; but the spirit
of the new method is quite opposed to the use of
translation. As regards grammar, they believe that
it is unpecessary as a means in teacLiog English,
and prescribe a course of drill completely avoiding
it at the initial stages of iustruction. Whean they
recommend the teaching of grammar at later steges
and by the Ioductive metbod, obviously they make
grammar the end, not at all the means. These
views have taken such déep root durirg these two
decades that sil concerned parties in the depart-
ment, teachers, professors and cfficers, bave been
dealing with translation as if it were a miasma .
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from which our dear students should be most -
tendetly shielded; and every possible precaution
is, therefore, taken to see that they are not victime= -
ised by this dangerous element, Teachers should
not ose translation in teachicg ®nglish; there
should be no test at any examination in Translation
_ under Euaglish ; the students’ note-books should
not contain meanings in the vernacular ; courses
based upon translation, if any should be forth-
coming, are to be put down with an iron hand.
These are the means adopted now-a-daye to raise
the efficiency of English instruction, And if we
can judge of the means. in the light of the results,
it goes without saying.that the ends do oot justily
the means at 'all; and that the results, SO per cent.
failures, amply justify the condemnation of the
‘means enforced. But the educationists in India
are prons tc throw the blame on teachers, saying
that they are not following the Direct Method
alfighl;, that their capacity in English is too low,
and that for manifold reasons they are responsible
for the sad results. In their. view, the Direct
Method is, like Cmsar’s wile, above suspicion, and
_other causes are responsible for the results. Who-
ever is made the scape-goat in this matter, the
actual sufferers are the masses of students acd, in
their interests, it is incumbent on us to institute a
searching inquiry iato the propnety and validity
of the system of Enghsh instruction now eaforced,
. So let ue trace out- the origin and progress of this
new metbod and ezamine its foundations,

~ Origin and" Progress of the Direct Method

(4 It is a well-known fact that the Direct-

Method is not of Indian origins It was, invented
in Earope during the seventies of the last century .
“and was adopted in Prussna durmg the elghtxes,
and'in Eogland during the nineties ; and from there .
it has been imported into Iudia and introduced

‘ml:yo our schools in 1906 ; and it bas since come to

_control English instruction in schosls, As for the
- progress ‘of the Reform method in Eunpe a percsal
“of the literature ‘bearing on the pmblem brmga to
hghi certam sahent pomts whlch deserve our

R SN
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potice. Of course, the New Method is being
adopted everywhere and its principles have come
to be geuerally appreciated too. But all this is
not without opposition, which is indeed as vehe-
ment as its advocacy, If we make a close study
of the Raform movément down to 1905, we cannot
find even a shadow of excusa for the pro-Direct
Methed faith, nor for the anti- translational bias.
But bota these have coms to be established and
enforced with rigour even in defiance of respect=
able and scholarly opining to the contrary, To
coms to facts and realities, the opposition to and
re-action against th: Direct Method have gone so
far that, iz England about the year 1908, they
adopted translation as an alternative method ; and
began to work it in rivalry with the Direct
Method : aud in 1917 they removed the ban on
translation and welcomed the experimentation of
all well-thought-out methods. In pursuance of
this re-action they instituted a test in translation
both ways and even prescribed 1a special minimum
in this test for a pass a the public examinations.
The Amsricaa school proceaded a step further and
instituted a more searching inquiry into the matter.
They gathered well-thought-out ~ and detailed
opinions on the several aspects of the linguistic
problem from representative professors of the
several Uaiversities, aseigning only one aspect to

each. They appointed a Committes of Ten to draw .

up a scheme of studies for adoption in schools. -

All this appeared in a compuct volume ; * Methods

of Teaching Forsign Languages™ by 13 Authors. |

A cursory perasal of its pages would suffice to
indicite the complete dissatisfaction of a large
body of professors with the Direct Method in all
Ats aspects and with tos antietranslational policy.
e find also a staterment of opinion mads by the
late J. N. Fraser of Bumbay to the effect that the
"New Methed  could not satisfy all parties in
Germany, the land of its birth ; and that as many

schools follow the Oid ’\Iat‘nud _And it appears'

that the Now Method had to bs established in
Prussian schools by forca of law—a point which
~would suffize to indicate the fundamental weaknegs
of the reform movement, '

" its fundamental defects,
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Results of tﬁe Direct Method.

(5) As regards the practical results of the
Direct Method, expert ard scholarly opinion so
far availabls points to chow most conclusively that
the Direct Method is a failure everywhere, Dr,

- Sgeet and O:to Seipman both advanced this as
_ their considerate opinion. The Culcatta Usiver-
sity Oommissioners recirded the view that the
Direct Method is a complste failure in B:ngal.
The American school of scholars go a step further
* and declare tbat the Direct Method is not capable
of producing auy satisfactory results on account of
They invariably attribute

the failure of the Dicect Method to its unsystema‘lc
and unscientific character,

Foundations of the Direct Metkod.

(8) la accounting for the failurs of the Direct
Method the entire host of echolars say that it is
due to the fact that it is based upon an icsufficient
koowledge of the science of langoaze. H. E,
Palmer distinctly stated that the Direct Method is
only empirical in character and further that the
science of language does not exist at all ; and that
the linguistic methods have not so far emerged
from the empirical stage and entered uf)on the
scientific. To coms to the negative aspect of the
Direct Method, Otto Jespersen, our authority on
linguistic methods, says tbat the antietranslational
view is a stupidly negative idea. Tbe American
School of Professors condemn the anti-trancla.
tional view as being more mischievous and per-
nicious in character. M. P. West of Bengal
declared that, if translation from the vernacular

.into English should be used, the pupil would be

50 per cent. better in half the time, The-Hon. H,
Sbarp likewise expressed tke view that he set
great store on translation and re-translation. H. E.
Palmer threw out the suggestion that more worthy
uses of translation have to be devised by teachers,
Feom all this we can fairly conclude that our

. implicit reliance on the Direct Metbod and the

dogged opposition to trauslation are “both un-
warranted, But they have come to stay in our

so everybody thinks it a veritable evil

Province ; acd what good the change bas brought

about the results have proved to ns Wlth bard facts
and figures,

Net Result of Expert Opxmon.

(7) The foregoing discussion which is cone
ducted mainly from the standpoint of expert and
professcrial opinion bas led us at least to suspect
the validity of the presentedsy system, Expert
opiuion thus points to two definite conclusions:
one that the Direct Method is not to be relied
upon for success in English instruction ; and the
second that the anti-translational policy is more
mischievous than benevoleut. Yet we find edu-
cationists divided in their views about the matter.
Many do advocate the Direct Method with dogged
earnestness and oppose translation ; and aleo as
miony do condemn the Direct Method in their
heart of hearts and entertain a sincere wish to see
that transiation ie given its due. All this makes
it obvious that each side has its own merits and
defects, So, each party extols the merits of his
own side and either ignores or suppresses its
defects; and likewise exaggerates the weaknesses
of the other sida and suppresses or ignores its
merits, Thus a tug of war is going on and thers
szems to be no exnd to it, All this makes it clear
tbat the Direct Method is no unmixed blessing nor
is translation an unmixed ‘evil, There are of course
merite ‘and demerits on both sides, But the edus
cationists huve not so far been able to lay down in
definite terms the respective merits and defects
with any scientifc insight; and what is worse,
they bave not taken into their micds the idea to
involve a scheme comprising the merits of both
and eliminating their respective defects. The
reason for this state of things is not far to seek,
There are three chief obstacles in the way of the
evolution of the right scheme, In the first place,
translition has come to be the forbidden ground

on which to tread is eacrilege, if not sedition ; and
; acd no-
body gives his thought to find out and utilise its
werite, The second obstacls copaists in the fact
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bost of professors declate in theic favour and s'rmply" illustrates the empiricism of the reform

express the desirability of devising better ways of
teaching them, it behoves us to apply ourselves to
this task. If we have been unable to use them
aright hitherto and are still in the dark as to how
they are to be treated in teaching a forsign langu-
age, it would be more honest o our part to admit
our Ignorance and seek to find better ways of
using them, But to prohibit them  means the
grape=-sour policy and reminds us of the man who
set fire to his house for fear of rats, '

The priociple that students sbould use complete
and correct sentences from the very beginning
“sounda very well and has fascinated the world of
educationists.. Bat all that souuds well may not
- be sound sens:. . This idea is purely an empirical
one. Of cozrse we want to use langumage. in
sentences ; so, if sentences are propodsd to be
- taught from the very beginning, it looks so mach
to our benefit ; and this 1dea is really fascioating.
‘But a s2nteuce is not and cannot be the simplest
part -of language. Sentences are made up of
words, A ‘sentence comprises a grasp of the
meanings. of words, their forms and their mean.
"ings,,and the syntactic rales according to which
they have to be made into seatences. A little
thooght would saffice to show that without a
grouading ian thess elements, any ai_ttempb,at‘
. sentence-structure- must provg in vain. Again
what child ever speaks full sentences at the out-
et ? ~Bab the lioguistic reformers ignore these
simple  truths . and ‘recommend a course with
sentences to start with.-
- “To say that translation ‘sticks to the students
‘and would not leave them for life is simply
meaningless. For, the thousands of persons spesk-
-ing English now in Iudia, are liviug examples to
repudiate this grand. theory of the reform move~

‘ment. We are not first thinking in the vernacular, -

.f;i-ahslz.ting it ‘mentally and then speaking out the -~
translation,” Oar: thoughts do automatically find:
‘sxpression” in' English and ‘we talk as rapidly in
};inglllb asin our verpacular.. This silly objsction -

method.

For want of space I cannot exhaust the dis-
cussion of the entire mass of mic=conception that
bas come to be the rule of the day; but I can
assure you that, if we think a little deeply, we
find that most of the so-called linguistic priaciples

do not deserve any more advocacy. I believa that .

a careful scratiny of them all will s9e their end at
once ; and in the interests of . Eaglish instruction
in the country, they must forthwith go bag and
baggige. Having thus eeen wherein lies "the
empiricism of - the - Direct Method, we shall now
yirocsed to the scieatific aspect of the problem.

SECTION II. THE SCIENTIFIC ASPECT.

The Eclectic Method—Essential Conditions.

(10) Eminent men like Dr. Sweet and H, E,
Palmer suggest that the true methed must be
eclectic in character, i.¢, one which is a syntbesis
of what is best in everything. But the enquiries
they made so far do not indlcate any attempt of
the kind, Having proceeded myself on eclectic
lines thus far, I find that every linguist invariably
condemnps tha.anti-translational and anti-gramma-

tical views .and recognises the marifold ‘uses of -

translation and grammar. But they are not able

to state their merits with a clear and definite

insight nor with any sciectific precision. So we
may fairly conclude, as ihs resalt of eclectio

inquiry, that both translation and ‘grammar form
the essential elemonts in teaching foreign languages,. .
and that the task before ve is to have a clear and °

definits view of ‘the services they can render,
This issue leads us to the questions:—What is
translation P What is grammar P What are their
uses ? How are they to be utilised ? The correct
answers to these quesiions would lead.us to the
eclectic or the rational scheme, '

Essential® Conditions, -

(11) - Io order to place linguistic instruction on

a truly scientific basis, three things are necessary, -

We must have a clear and definite conoception - of
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langnage teaching and the elements essential to it; symbol relates to the form. But whatever be the

. them we must ascertain the conditions requisite to  nature of the symbol, spoken, written or printed,

the sytabol refers to sense, and the dual character:

rendsr instruction effizient ; acd lastly, we have to
We speak and write

draw up schemes and courses of lessons based upon is therefore present always,
such elements, so as to satisfy the neceseary languags to express our thoughts; we hear and
conditions. So, ths following discussion” comes read langusge and receive the thoughts conveyed
under thene diffsrent heads : definitions, conditions by what we hear and read. And in all these pro-
req’ﬁisne for linguistic acquisiition, aod schemes cesses, the material of the language is the same and

and courses of lessons,

Definitions.

(i2) 1f we =xamige the literalure on linguistic
methods so far available, we find no attempt
mads to define the terms most relevant to langusge
teaching, such a3 language, languags acquisition,
language t‘eaching, translation and grammar. This
fact would suffice to prove the empirical or
unscientific character of the Refgrin Mouvement,
Not knowiog what they are, they prohibit or
prescribe the use of grammar and translation
according to their own whim or as it suits the
context ; and not infrequently they make contra-
dictory sdggestions. If we can define the terms
80 a8 to possess some definite notions of them, all
the hrziness disappears and we shall be oo the
right road leading to the true metbod.

Language Acquisition.

(13; Laoguage is a mass of symbols for
thoughts ; to be brief, we may say * Language is
symbol for thought’; where ‘symbol’ and
*thought’ are used {n their generic and collective
sanse. S, language acquisition comes to'mean the
doubls process of’ recogniéing the sense conveyed
by symbols and conversely to enable the student to

" uge the right symbols in that language for his
thoughts. Thess dcfinitions lead us to recegnise
the dual character of language teaching and the
eduncator will have to bsar these converse procetses
in mind in formulating courses of instruction in a
language, )

Symbol may be either spcken or written, which
latter, of course, includes print, - The spoken
symbol- relates to spaaking and 'bealing and is
chicfly characterised by sound, whereas the written

consfant, wiz, words, word-forms and sentences.
Heuce it naturally follows that all the four
processes, speaking, hearicg, writing and reading,
‘are but different varieties in the use of the same
language material ; and before using the language
material in any of these varieties, the student will
have to possess a thorough acquaintance with
vacabulary, accidence and sentence-structure of the
language to be studied ; and every attempt to make
ths students pursue the fcur arts before they are
furnished with a command of the materials
requisite therefor must prove in vaio. It is,
therefore, incumbent on us to devise & course of
lessons which would furpish him with a ¢ommand
over vocabulary, accidence and senlence-structure
as the starting point. Let us proceed to see what
belp grammar- and tranelition can give us in the
malter.
Grammar.

(14) What is grammar ? Ae has been already
stated, it is the scieace of language: it explains
the principles governing tbe formation of words
acd sentence-structure, The varieties of thovght
conveyed by boy, boys, boy’s, boys’ canrot be
esplained except by grammar. Aud yet, according
to our definition of language, the present-day
grammar is defective in not furnishing the thought
variants conveyed by the four forms of the word
*boy’. The grammars so far written have failed
to contemplate bow this omission can be supplied.
Grammar ~ no doubt supplies the rule ard
nomernclature, but it is still defective in not
furcisbing the sacse variante, How theo are we
to supply tbis omission and make grammar
teachirg complste according to our definition of

~ language ?



258 | THE EDUCATIONAL REVIEW.

Translation,

. (15) ‘Nsw, what is Tracslation ? Trauslation is
the process of expressing the thought conveyed by
- the symbols of one lapguage in another language.
Here the thought is the same, but the symbols are
different and the process’ coneists in giviog the

correct-and accarate ¢ quivalents in the other langu-

sge. Now, in the matter of teaching a foreign lan-
guage, this process bas two aspects, viz,, travslation
from the vernacular into the foreign language and

vice versa. Trapslation of a foreign lunguage into

the mother-tobgae means pothing but giving the

thought conveyed by it; and translation of the

mother-tongus into the foreign larguage means no
more than giving the foreign symbol for thought,
This view of translation is exactly in keepiog with
our definition of language, and 2s such translation
forma the rational process of conuecting thought
and symbol. The Direct Methed does ~not
contemﬁlate to conpect thought with” symbol and
thus fails to achieve the purpese; and sll its
' expedlents remain wide.of the mark,- Avd by
“excludiog grammar i keeps the student lgnorant
of the rule.

"Relation between Grammar and ‘Translation,

{t6) A little- thought would pow suffice to
vthow that grammar and lranshtmn are simply
complamentary to each other. While grammar
gives the rules by which the forms * boye, *¢boy's,’

‘boys’’ are formed from * ‘boy’ ard explaine their.

. nomenclatare and purpose, trapslation into the
- vamacular, if given side by side, w1ll furnish the
6080 variants conreyed by thees forme. We can,

o therefore, falrly conclnde that translahon completes
" the work started by grammar aud renders it
| consistent with our defivition of language, Agam,

tramla.tton is lncnmplete unlees the rule is given;

- because the ‘student has no opporiunity to koow
Y'f«\zhe reason ; and what ls worse, he can nextber‘

understand the forms of new words nor_form be
vsnants aCcordmg as neceesxty arises for tbem.
So, both grammar. “and trenslation are severany

ncomp!ete, and togethet they form a complete’-,

[May 1927,

unit of instruction.,. This combipation has so far

escaped the notics of linguistic scholars; and en

this shonld depend the evclution of the true-
method and the future of linguistic instruction. -

Some Obgectlons to the use of Translahon
considered.

(17) Icstead of recognising, accepting‘énd
adopting the services of translation in this way,
linguistic réformers have framed’ a pumber of
charges aéainst translation. In the first place,
they say. that translation is a round-abnut course
that the student has to pass from tbe vernacular
symbol to thought and then from thought to the
foreign symbol. They forget, ignore or suppress
the fact that the vernacular symbol gives the sense
instantaneously and automatically.” The reason for
this is obvious epongh. The vernacular is picked

up synchronously with the growth of tbought in.
the child; and in consequence the association

between the vernacular ‘symbol and thought is so
stropg and intimate that the moment the vernacular
term is given, the thoaght suggests jtself readlly H
and. this process iovolves no round-about and

" difficult jourpey as the reformers have led the

whole world to believe,

Secondly, they say that translation is an ‘absurd
task ; because if we take a sentence in one language
and substitate in order the dictionary equivalents

of all the words therein contamed and.read these :

again, they make po eense and generally maka a
vonsensical mass of words ; and therefore transla-
tion is an absurd process, . But what sane man
would translate in this fasnicn ? How can this be
‘translation at all, and according to our definition of
it ? This process is no tranelation, nor can- it bej
and it has been designa(ed;by scholars, in derision,

as transliteration with which no sane man can

have anything to doin teachmg 8 language.

Thlrdly, they say  that trans]atlan is an
impossible process because no two lsngnages bave
perfect - equivalents. They say * what Telugu
word. conveys the idea of ‘ice’ or of the: phrase

‘ in spite of 7" But they forget thatio all languages,
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~ there must be words exaczly equivalent to father,

mother, brother, sister, etc.; and sen’eaces
equivalent to ‘he comes to-morrow’, ‘the sup
rises, ' * my hones is there, ’ * the moon sbines in
the night, ’ etc,, etc.. 1o all countries people harve
moat ideas in common, most thoughts in common,
They do entertain same and similar thoughts, talk
of same subjects, speak to one another ‘of 80 many
things common to the entire human 1ace. The
examples on which the objection is based are but
out of the way exceptions, and even they can be
explained in the vernacular. S it can be
confidently asserted that no labguige can ba
wantiog in equivalents to express the mass of ideas

‘and tboughts which form the bulk of every day

use. Tn fact, the mass of ideas are the same all
the world over aud nothing but ignorance and
blindness cin accept this objection,

Scientific bearings.

(18) The. conditions requisite for teaching a
foreign langaags in an efficient manner come under
three different heada—L: )glcal Psychological and
Educational. |

Logical,

(19) Thea first regniree that a language should
be divided into its component pirts according to
logical principles; the parts have to ba classifi=d
andarranged on a strictly logical plag, leading
from the simple to the complex and to a definite
purpose. - SBuch an arravgement requires that we
should take up words as the starting point as they
are the elements of which senterces are formed,
and lead on to sentences, Though this view
may be in diamstrical oppo.tian to the time-
hoaoured faitb, it is dscidedly logical ia character,
And eminent scholars have emphasised the
desicability of startiog with words and phrases

" before passing to sentences ; only they have not

been abls> to support their suzgestion with
satisfactsry reasons mor have they been able to

- dsvise a scheme of the kind,

Psychological,
(20) Having arranged the livguistic material
according to the loginal plan described above, the
XXXIII—-35

next question would be how to present and
impress the material 80 2s'to enable the siudent
both to understand and to use the foreiga livguage.
Here, our definition claars the matter and leads us
to the solution. We have to associate every detail
of lioguistic material with the thought conveyed
by it; and this assoexatxon should be made so
strong that the moment the symbol is given the
thought is suggested ; and conversely the moment
a thought arises the symbol comes vut to express
it, In order to achieve all this we have to
recognise three stages of the Liw of Association—
Formation, Cocfirmation and Assimilation. First
of all, the association between symbol and thonght
should be formed; then the association has to be
confitmed by the process of memorisation ; and
lastly the same has to be assimilated, i.¢, mastered
80 a3 to enable the student to use it aright
whenever use requires it, automatically arcd
without mistakes;

These three stages in the ILaw of Association
between symbol and thought relate to the teacher’s
part of the work. 1f we recogpise that his share of
work is but initiative and it is after all for the
studont to learn, master and use the langusge,
thersa is wuch for him to do so as to .acquire
cowmmznd of the language. So, there should be
three processes requisite for him corresponding to
the three stages of the Law of Association. The
language material should be reduced to a seriss of
identities ; sensze to symbol and symbol to sepss ;
and it is only when the studént can give symbol to
thought and thought to symbol readily and without
committing mistakes that he can be said to acquire
decert command of the languige material, So he
must first be able to fill up the identities ; then he
must memorise the identities ; and lastly, hs basto
assimilate them by constant practice in usiuvg the
language material, The methods so far promul-
gated bave failed to recognise thess priociples;
and hence no adequate arrangements are made for
the formation of associations and memorisa'ion of
the details of language
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. Now it is very easy to ses how the present
eystem is psychologically defective under the
Direct Method and what services translation is
capable of rendering in the fisld of Janguage
teaching. According to the Direct Method there
is no endeavour at all 1o connect thought with
symbol; that is to furnish the meanings of the
language material. And we have already seen
that the Direct Method cannot demanstrate the
meanings of a large mass of lioguage material.
As regards trauslation, the reform school proposes
to recognise the usefulness of translation only z3a
means of explanation ; but by reducing its use to
the minimum, they have deprived linguistic
fnstruction of the bepefit of translation. As for
the usefulness of translation as a means of exercise,
they are completely ignorant of it. The drill and
exercisa that the Direct Metbod has furnished and
is capable of furnishing have no bearicg on the
asscciation between symbol and thought and thus
remain wide of the mark ; and it is obvious, from
the preceding discussion, that translation and
translation alone can furnish scope for exercise
connecting symbol with thonght,

Educational.

" (21) In formulating courses and schemes of
instruction the educator will have to arrarge his
work with a defivite plan and proceed according to
it. In order to do this he has to recogniss the
distioction between two clasces of school subjuctsmm
thoss furnishing knowledge and thoss relaticg to
ihe acquizition of arts, Tae thres R’ come under
the latter category, while History, Geography,
Paysics and Ohemistry relate to knowledge, The
“educator’s work varies and ought to vary consider-
~ ably in dealing with theee two classes of subjecta,
Io furnishing knowledge obvicusly there is not so
much difficalty ag in enabliog studects to master
the arts such as epeaking, readiog, writing and
*arithmetic, The tack in the matter of teaching
" these eubj:cts is a bard one. The essential
~ processes involved iu’the"attariynmenh of an art are
Tostraction, - Drill, Ezercise and * Practice. By

[Mar 1927,

Tostruction is meant the tequisite explanation and
koowledge of the material to be used in the art

by drill is meant the process of impressing the

requsite information of the material relating to
the art ; here exercise is add.d as a third process
by way of diff-renliating the student’s sbare of
work as distinet from that to be done under the
control and supervision of the teacher in the
class-room ; lastly comes the practice of the arts
using the material previously acquired. To illustrate
thesa processes from Arithmetic the Multiplication
table contains a mass of identities which have to
be explained by means of the ball frame, beads,
coins, ete.; then they have to be drilled in the

“clacs ; the students will then bave to memorise the

identities and lastly they must be used in problema
which reguire practice. 1t is for want of adequate
attention being pald tothese several processes that
arithmetical teaching proves a failure in the case
of large masses of students. Theso processes have
80 far escaped the notics of educatore,

Now, in the matter of teacbing a foreign
language it muast be conceded that Speaking,
Reading and Writing are gll arts.  Phey all require
and have in common words, word-forms, and
sentence-structure which constitute the working
material of the lingofstic arts.: Toe student, in
the first place, requires fustruction regarding these

materials 0 as to understand the meanings of the "

foreign symbols and use them aright. Then they
must be drilled by the tescherin the class-room
by way of impreesing the linguistic material,
Afterward, the student wili have to do adeguats
exercises by way of memecrising the material, It

is then that the arts of Speakir g, Reading and”

Writicg may be taken up for practice 0 as to
bave a fair chance of success,

The old echool as well 2s the modern has failed
to recogniss this fou.fold functinn of the educator
in teachiog langusges. - Under the Direct Method
we tave seen that -there is no instruction at all,
since they do-rot give the meanings of the foreign
l;nggage and do parposely emit to exphin the

4
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principles governing the language waterial, They
do not cuntemplate to furnish the right kind of
drill or exercise with the laoguagy material.
Omitting these preliminary stages they straightway
wake students "practice the arts of speaking,
reading and writing, In these circumstances we
must pot be surprised to find 1he results such as
they are, 1f these constructive processes are
acceptadle and recogonised we shall havato draw up
and formulate courses of instruction providing for
~ these several processes in dus succession.

The Starting Point—Reading vs. Speech.

(22) When the Direct Method made the
initial course purely convarsational and oral, there
is no opporiunity created for the student to
memorise matter outside the schoul, Tkhe share of
the studeats’ work in the lapguage per day comes to
about a minute or two Which is too meagre for the
purposs of acquiring mastery in the arts of
epeaking, veading, ete, So we bave to make
Reading the starting point, where the reading
books at the initial stage should deal with the
language material in the aforesaid maunner, and
furnish the student with the means to work by
bimself outside the school. The failure of
linguistic methods so far is due to the absence of
such an arrangement, and if we recoguise this
view ot the constructive programme, it becomes
incumbent on us to .produce reading books
‘iceorporating the principles eannciated above and

- gontaining both instruction and exasrcise. In the

absence of such courses it is idle te expect a
linguistic method to be successfal,

When the Reading book is made the starting
point, there is one more importact advantage, viz.,
the eye is enlisted in the activitjes of the student
g0 as not only to ensute attention and concentration

.bat also to impress the language material more
strongly, For these and other manifold reasons
M. P. West has last year annonnced the view that
Reading should be made the starting poict instéad
of speech, ‘

‘ Memorisation.

(23) As regards the memorisation of the
languagé material one point has to be remembered.
The existivg. methods of course propose that the
stodent must memorise lauguage material ; bub
they have so far failed to indicate the macner of
doing It. 1t wiil not suffice to get by hLeart lists
of words. Words got by heart are like the first
balves of the multiplication tables which are gquite
useless for purposes of mastering arithmetic, Of
what earthly use will it be to memorise 4 x 4,
4 x 5,4 % 6,4 x 7, etc, without koowiog the
resultants  which complete the identities?

- Similatly it would be no use toget by heart lists of

words and pbrases without their meaniuge. So
wbat has to be memorised is the linguistic
identity ; otherwise the student may koow the
words ; but he uses them incorrectly and in an
absurd fashion for lack of assimilation of their
meanings. Mistakes like * His husbard,” *a baoks,’
*he was a woman’ can be traced to this defect all
througb. So, the process .of memorisation should
proceed on the lines of the Law of Association
between symbol and thought, and must consist of
the ready and correct formation of linguistic
identities, — .

For a scheme or course of linguistic study to be
strictly scientifie, it must conform to the above
principles, Though these several points are not
so far stated by scholars in categoric terms they do
make suggestions empbasizing on every ons of the
details of the linguistic scheme referred to sbove,
Theirs ars but stray suggestions and so far as 1
know, nobody bas yet brought out courses of
linguistic study incorporating these manifold
suggestions, So, if the constructive views presented
in the foregoing discussion are acceptable, it
becomes incumbent on us to formulate schemes
and courses incorporating the above principles.
You may ask 'Isall this possible?’ *Is such a
scheme apywhere available ? ' In answer to these
questiors 1 sbould like to say that all this has been
quite pcssible znd the courses are ready. All that
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you have to do in the matter is to look into it and
see how far the cources satisfy the prmmpleu
enunciated above,

SECTION 1II. THE PRACTICAL SCHEME.

Preparatory Stage.
{24) Haviog thus seen, from eclectic and
. scientific inquiry, on what lines the teacbing of
~ foreign languaages bas to proceed, it remsins for vs
to formulate curricula, courses and schemes of

lessone, based upon the results of the inguiry and,
incorporating the principles enunciated in the'

- foregoing discussion. As has been already poioted
out, reading shoald be made tbe startiog point ;
and for this purpose the Initial course must
acquaint students with the alphabet and pronuc-
tiation of the foreign language, so that they may
be enabled to read a book with correct pronuncia-
_tion. Tt goes without saying that, in the absence
of a course of instruction on this score, it would be -
absurd to expect students to read a book,

" So far no attempt 'hae been made to furnish a
 course of instruction on this ‘snbject. so much fo
_tbal it is left entirely to the winds; acd the

students are left to shift for themselves as best as
they could ; and if aoy could. attain the capacity
“and facility to read- with correct pronunaiation,
they do so in spite of the system; and their
sacoese, if any) is due to other cances; aud the
" aystem capnot claim any credit for it. A schemse
“of -the kind is ready in the form of a book com-
pmmg a coures of instruction tendmg to explaia
“and” imprees Eoglish pronunciation and “enable
~students  to read English - with accarate and
: statd;rd pronuaciatior. This is the * Preliminary
Uourse—-Alphabet and Pronunciation. ”

: ~ First Stage.

(25) “Then comes the main scheme of lessons
whlcn takes up vocabulaty and sentence-structure
for its gim, and proceeds to formulate a series of
Jeuons combmmg grammaucal mstmc’aon with
’tmnslatxonal ezercises, - To this course some words
of cmnmon occurrence are taken op. as the ltartmg

point; and then iofiection, phrase-formation and
sentence-structure are taken up in succession.
Here Eogligh grammar is taught in the vernacular
and by associatlon with the accidencs and sentence=

strocture of the students’ mother-tongue, The-

lessons are followed by copious exercises in both
directions by way of impressing the priociples
tanght in the lecson 8o as to enable students both
to understand Eoglish and to use it aright, This

course, aloﬂa with the preliminary, takes abont

one year to finish, At this stage no written work
is to be introduced ; 5 all wmk must be oral.

Second Stage
(26) After this courss is gode throush, a

reading book containing connected matter will be
introduced for the firet tims to he taught as it is -

being doue now. Since the students possers some
command of vocabulary and sentence-structure, they
can follow sny kind of woik in Eoglish with
confidence and facility, such as subject-matter,
oral composition and conversation. At this stage,
written woik is intrcdoced 5 acd written exercises

in dictation, transcription, translation, grammar,
and composition will be given side by side with -

oral work which mnust of course form the pre-
domipating element. :

o Later Stages,
(27) Fresh courses similar to the first have to

_be formulated on a concentric plan, taking up

freeh  vocabulary aud advanced  grammatical

* priuciples, These courses are 80 prepared

. that they can be finished each in a year, Making
due allowance for accidental circumstances, the
three courses above mentioned can be finished in
pot more thap four years; and frcm actual ex-
peoriencs in the clasa-room, I ¢in give the assurance

. tbat if these courses are us:d in the primary and

lower sscondary classes, Euglish instruction would
turn out to be far more efficient and will preduce
decidedly better results, so much so that when
snch students enter the High Schuol stage, they

- wiill be in a position to do any work in English
. with confidence and facility.

Sioce 8 Rsader is introduced scon after the

First Course is finished, this novel schemo does
not interfere with the existing arrangements from
tha second year onwards.” And even the Direct
exercises ¢can ba calculated to preceed mote success-
fully on accovnt of the command which the
students huve acquired over vocabulary and
:enteme-structure.

[May 1927.
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From . tbe second year onwards, thees courses
take the place of practical grammar to be taught
“for two or three periods a week.

Appreciation of the Novel System.

(28) Tue series go far published have won the
appreciation of many educationists in the couatry,
the Press and tha Educational Department of
Madras (vide Fort St. George Gazette, dated 6-1-°25,

" Part 1.B, page &).

A plea for the Translation Method which
contains a gist of the claims ‘of translation as a
method in teaching foreign languages, has been
appreciated by the Educational Department of
Madras and- included in the list of refererce
books fur teachers (vide Fort St. George Gazeite,
dated 7-1-1908, Parg 1 B, page 6).

Scope and Place of the Translation System.

(“9) At thia stage, it is found desirable to give
a compuct view of the resp=ctive scopes of the
new Translational System and the time-honoured
Direct Method in teaching foreign linguages. In
the old school they utilived translation in explaic-
ing passdges in the foreign language and rendering
vernacalar passages into the foreign lirguage, Iun
‘both these operations, there was neither aim nor
plan; and the whbole work was aimless and un-
systematic, There was no definite conception of
language-teacbing; nor was translation:adapted sq
as to meet the demands of linguistic instruction,

For these reasons translation was a failure under the

old school. But gow translation comes before the
public with a welleregulated, systema‘ised and
improved echewe of work adapted to suit the
requirements of linguistic instruction accordiog to

- wodern ~ and up-to-date conception, aud on

thoronghly scientific and atihe same time practical
lines, Hence it is clear that the constructive.pro-
gramme pow laid before the educationists is no
‘retrograde step, but a progressive one wbich is in
“perfect barmony with the ecientifio principles in-
volved in linguistic instruction,

Scope and' Place of the Direct Methed.

(30) While the old school failed to have a
clear and definite conception ‘of the aims of
linguistic iceiraction and adapt translation to suit
the rcquirements of languagesteaching, the reform
movement stacted with a distioct recognition of
the aims of linguistic instruction and has brought
into existepce an elaborate system of drill, exercise

and practice leading to the attamment of the

livguistic arta.
The Reform method dﬂserves all credlt for theae

two features. 'But the means the? devised are
wide of the mark and have, therefore, proved to

be futila for the purposs and are condemued by
experis to be uselsss, So we have to conclude that
the work of the Direct 3uthod should be the con-
cludiog or crowning point of linguistic instruction.

Relation between the Translation System and
the Direct Method.

(31) Nuw the situation is clear, Translation
System and Direct Method are not rivals zoy
more. Wsa have seen that each is incomplete -
without the other, Just a8 we found that transla-
tion and grammar are severally incomplete and
mutually complementary, we now find that the
Translation System and Direct Method are severally
iocomplete aud mutually complemestary and to-
gather they form a complete unit of instruction,
But each should be relegated to its proper placs in
the curriculum, As bhas b-en already described
the Translation System should be the startiog point
and direct drill and exercise should be the
concludiog or crowning point. At the iuitial stage
and for oue year, there must be only translational
course until students acquire some commard over
vocabolary, accidence and seutencs-structure ; then
both translational iostruction and Direct ¢ xercises
should proceed side by side for 2 time; aud to-
wards the final stages, translation skould be com-
pletely given up and the Direct work made to
proceed in its full swing. To be still more definite,
translation should form the predominating element
till the end of the Lower Secondary course, with,
of course, Direct work, being done from the second
year onwards ; and io the High School stauze Direct
Method should be worked in its entirety,

Facilities of the Propesed Scheme,

(32) Tunis arrangement has one great advantage.
It is an estabiished fact that the Direct Msthad
demands io the teacher a decided mastery of the
foreign language so much so that his thovghts move
most freely in the language; and the langasge be
uses must be guite correct, sccurate, homely and
idiomatic. Sucu a capacity cannot generally be
expected in the teachers now handling the lower
classes and forms ; and so the Direct Method can
have no chance uf success at the ioitial stages.
Sioce the teacbers bandling English of the higher
forms are generally graduates possessing a far eurer
command of the Euglish lsnguage, they can be
expected to do justics to the Direct Method. Again
the translation eystem now promulgated can be
easily handled by teachers of ¢ven inferior qualifi-
cations-and attainments ; and it even helps the
teacher to proceed in his work with ease and
facility, on account of its simplicity, plainpess, and
definiteness of exposition as well as the facilities it
affords to conduct the requisite drill and exercise,
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(83) 'CHARTS TO ILLUSTRATE THE SCOPE AND PLACE OF’

THE TRANSLATION SYSTEM :— -

Caarr 1. Basic Eramests oF LiNGUISTIC INSTRUCTION,

. Langusge,

Symbol, o ’ Sense,

(a) Spoken. )
(b) Written (or Printed),

-,

Langosge = Symbol + Th-ought.

{¢) Meaning (Translation),

(b) . Principles {Grammar),

 Hencs, Linguistic Instroction involves two converse processes: Thought for Symbol and Symbol for

Thought,

Ouany 11, Tor TRANSLATION SYSTEM,

Language
(= Symbol - Thought)

-A, Lingulstic

Tustrocti Words — Word forms?
“Instruction,

Phrases — Sentences -

Translation and Grammar, =

B, Lingnistic Drill
-~ and Exercise. -

\'x

Translation Eszercises,

Hand-writing Exercises.
Dictation Exercises.
Direct Exercises,

Phonetics — Driif.
- Translation — Drill,

i . Reading i ! Writing l i Composition

: = = (i) Oral
CArtg * Pronantiation ) Form

» (conve;sation
;- . {tor_Practice). ) .

{ocluded)

+ o+ : "
Meaning. { ‘ Spelliog, ‘ “(if) Written,

(ai T () , e

4

Foandation,

.Superstfuccure. o

i

' Finishin{g
and
Polish,
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(34) Explanation of the charts ;—

(1) Linguoistic Instraction (A) is like a
reservoir. Juast as the waters of a reservoir can bs
drawn and utilised for aoy and every purpose, the
material acquired under this head may be used for
any and every use of language; and in the absence
of this reservoir the rest should be uzeless,

It is again like the roots of a tree. Just asg atree
diez snd cannot bear flowers and fraits the moment
its roots are cut away, all work inlanguage teacling
proves futile without this course.

It iz agin like the head in the human body. Just
88, if the nervous system should fail to do its work,
the activity of the limbs comes to an end, &ll work
in lsngusge teaching must fail to achieve its
purpose in the absence of this course.

(2) The opanings hetween A'and B and those
between B and C indicate that the linguistic
instruction enters into every form' of drill, exercise
and practice, exactly as the waters of a reservoir
flow into the reqnired places and taps; and also
just as bhe sap flows into every part of the tree to
strengthen it ; and just as the force of the nervous
system permeabes through the body to keep it
active, The openings between a, b and ¢ indicate

that, though they ought to be treated distincily -
“each by itself, the several Artsare to be correlated.

(3) The present day system of fureign language
teaching amonnts to be no more than children's
card palace without a fouundation atd wi'h but a
futile superstructure; and if, just as the card
palaca topples over ina moment, the present day
linguistic instruction fails to achieva its purposs, we
must not he surprised at it.

(4) According to the purposes aimed at by the
linguistic student, sny particalar Ars or Arts
required may bs taken up and practised alone, after
A and B are finished. For instance thoss who
reqaire a foreign language for purposes of personal
intercourse with foreigners may take np C (c),
Oral Composition with Phonetics in (a), and stop
there. The Earopeau students generally come
under this head. .

Those who rcqairs a foreign langnage for readicg
its literature and learning the customs, mantders,

. ete, of the foreigners or for philological or literary

purposes may concentrate on C (a), Reading snd
Meaning, and stop there,

Again merchants’ clerks, etc, who require to
correspond and attend to written work may take up
C (s}, Reading, and C({b) and C(c)ii Written
Composition and attain their purpose.

Toe lodian student who rcquires English for all
these purposcs will have to practise all the Arts
in C.

But one porint must bs noted : wha'ever be the
Art reqaired, it cannot ba attained without A and B
being gone through as a prepsratory step.

{5) As regards the tima regaired to attain
decent command in a foreign langusge for all the
parposes mentioned in C, «, b, ¢, it has been
already poianted out that some four years sre
required, giving eight to ten periods a week as it is
the case now in the Middle School stage, Bat in
the case of adualts and those who do not aim at such
an all round capacity, so much time will not be
necessary snd two years may suffice.

Corrective Use.

(35) Thais system has the further advantage of
setting right students’ defects, if any, which might
have accrued by following wrong methods., We
see that students of even ths High School forms
now commit awfully absurd blunders in speaking
and writing. Taey cac all be eliminated in 3 very
short tims if thesa courses are gone through in a
systematic manner,

Direct Method and the Translation System
Compared.

(35) Now let us compare the fundamentals of
the Direct Method and the proposed Traumslation
System.

The Direct Method

l>, is simply empirical in character;

2, is based wpon an iwmperfact knowledge of the
Science of langunga, which has not yet coms
into existence;

3. has no logically arranged plan;

4 omitted to availof any psychcl-gical principles;

5. failed to take note of any valid educational
principles ;
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8. i3 wanting in definiteness of comception end
gim 3 : -
7. is based on blind imitation;
8. is defective in pot tending to the formation,
" confirmation and assimilation of any associa-
- tion;
9. is nnsystematic in treatment ;

10. is wanting in drill, and exercise; »
11, does not farnish the meanings of the language
material (by probibiting translation);

12. does not explain the principles (by discardiog
Grammar}; )

13. bas been s failure owing to the above defects;

14, is defective without Translation ;

15. has brought to the fore-frout the chief aims of
lipguistic instruction ;

16. bas invented and formnlsted a copious system of
drill apd exercise leading to the abttainment
of directaess,

The “translationgl System

1, is highly scientific in character

2. is based on scientific principles, pewly formula-

ted acd daly enunciated ;
. follows strictly logical lines;
~ 4, is formulated stricly eceording to peychological
priociples ; and the Law of Association;

w

. bas recoguised and followed practical educa-
tioasal principles §

Lo

8. proceeds with a definite conception as to the aim
and means ; )
7. igsensible a)l throogh; ~ - -
"8,"is through and through buils up on the Law ¢f
7 Asscciation;
°9, is decidedly systematic ia treatment;’
.10, furnisbea drili and exercise at every stage and
oio for every detail;
" 11, supplies meanings for every detail (by incorpo-
’ _ ratiog travslation) ;- .

]vﬁ,'explains every detail of accidence and syatax;

Cmerits 0 T o .

. 14, 'would be defective without Direct Method;

.16, bas lesrns the linguistic aims and recognised

: - and adopted them; =N e T

18, has incorporated the drill and exercises in due
course, Conl

" 13, ‘must prove successfal on account of the above

[May 1927.

-N. B,~The proposed sckeme, therefere, smeunts
to be a combination of the merits of 'the rival
schools, eliminating the defects of both. . Thus it

is pnone other than a compromise of the two

eystems,

: Apalogy.

(37) In presenting the foregoirg courses, with
an apology for the personal element, I must admit
frankly that it is far from my intsntion to claim
that these courses are the best of their kind or the
very final ones meeting the problem. But ons
thirg is certain s they are the first of tbe kind in
the ficld and the only ones so far available. Abler
teachers may devise more suitable courses based
upon translation ; and even these very courses may
bs improved upon to meet linguistic requirements
in a better way. And I am not unaware of the
possibility of even rectifying defeats in them, if
any, and effccting improvements, Yet so faras I
could judge of them from the eclectic irquiry such
as bhas beea described above, 1 have every assurance
that each and every one of the features incorporated
in these courtes hae a large mass of expert opinion
in its support; and 1 bave no small reason to be
certain that every probable and possible objection
to any of the features in these cours=s would yanish
away if judged according to the new light thrown
upon the problem; and I earpestly exhort the
educationists to explore the vast literature on the
subjct apd see how far the proposed courses are
consistent with the best pedagogic thought o far
available and also with the scientific principles
enuuciated above,

‘The larger ’work.r - oL
(38) In this conpection I may farther invite
the attention of the educationists to the fact that

what is now presented is but the gist of my com-
plete say ou the subject. Since a whole literature

" hag sprung up on the subjsct it is obvious that the

whole ground cannot be possibly covered in the
short space of an article, Haviog workaed at this

-problem - for uearly four decades as a teacher, I’
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coptributed n series of articles to the leading

‘mag:zines in India and Eugland dealing with the

several aspects of the linguistic problem. A
perusal of the said articles will throw more light
on the problem aud will goa good way to justify
the several views advanced in the foreguing dis-
cussion,  God. willing, -1 hope to bring out an
elaborate volume on the subject ere long.

Steps to be taken. .

(39) la result, I beg to suggest that, in the
iaterests of Eoglish instruction in echools, itis a
matter of urgent necessity to take the following
eteps at ooce ¢— '

(2) The bias against translation must forthwith
be given up.

(#) The auti-translational regalations must be
completely repealed and a pro-translational policy
ioavgurated ipstead making it imperitive on all
parties to see that translation is used in a system-

atic manner,

{c) The pro-Direct Method regulations have to
be wodified so as tu relegate it to ita proper place
a9 suggest:d abave, '

(4) S8ince examioations influencs t-aching to
no small extect, a test in translation both ways
sbould be instituted and made compulsory at all
examinations uoder Eeglish,
~ (e) Courses of insteuction bised upsn transla-
tion, if any are available, should be welcomed,
eccouraged end given fair teial in schools,

Appeal.

(40) 1o conclasion, and in the interests of the
masses of students who are being wrecked on the
rock of a difficult school subj:it, for the cause of
educational progress on right lines and in the
name of that rationulity and scientific truth which
must goide education in the land, 1 respectfully
solicit the educationists in the coustry and the
Edueational Department of Madras to give their
careful cot sideration to what I have presented and
t.ke such steps as, in their jodgment, the sugges-
tions deserye,
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THE UNIVERSITY ENTRANCE.
By Mr. S. SANTANAM, MA L.T.,
Board High School. Tiruturaippundi.

"T"HE Madras University has new bestirred

itself in proposing to institute an En-
trance Examination for separating the sheep
from the goats among the S.S.L.C. holders.
The idea underneath the proposal is that- the
present S.S.L.C. system does not eliminate
the unfit and weed out of the colleges those
who are incapable of coping with college
studies. It does no credit to the University
to suggest any pecuniary motive for the
desire, as one of the previous writers on the
subject has done,

If the motive prompting the institution of
the Entrance Examination is then, as it
‘ought to be, nothing else than the elimjnation
of the unfit, one can only wonder how this
test will achieve it better than the present
S.S.L.C. or the present Intermediate Exam-,
ination. After all, the Entrance Examina-
- tion too is an examination like the SS.LC
or the Intermediate with but an insignificant
‘differente. In the first case, it is an e_xamina-
tion held by a separate body, the S.S.LC.

" Board. In the second case, it happens to be -

be an examination held by the University
itself two years after the S.S.L.C. instead of

. one year after. 1f objection is taken to the

S.S.L.C. Board on the score of its affecting
the autonomy of the University, as some
! 'writcrs‘, point out, we can pass over it as
- futile, arguing that this plea may be used to

~ shut out all students outside the jurisdiction

- of the University. . | - 7
(S ¢ on the other hand, the Entrance Exam-
"* jnation is proposed. only as an alternative

he necessity or urgency for such a step ? The

“ to the Intermediate, one has to ask, what is.

[Mav 1927,

Intermediate itself serves the place of the
Entrance Examination wonderfully . well,

-There are also some other distinct advantages

in keeping the status quo. For one thing,
there will not be any meaningless med-

‘dling ‘with the present system, Secondly,

the students, after passing the S.SL.C.
examination, can breathe free for one year at
least before they are again subjected to the
fiery ordeal of a second public examination.
God knows what a terror and nervous
excitement the . public ' examination, Uni.
versity or otherwise, has become without
leading‘to any sound or real knowledge on

the part of the unhappy students ground *

down by that mill. Will it not be injurious
to, nay, undermining, the delicate constitu-
tions of our feeble boys, most of whom are
weak to a proverb? Public examinations
are inevitable for certification. But why
.should we victimise innocent children at their
altar consecutively for two years? Thirdly,
one rhay pertinently inqguire, what is there
in a name, followed by a mere reshuffling of
the present course? The ordinary college
course of four years -is not, it is .hoped,

intended to be altered by the new proposal,

What is the virtue in changing the present
system of University examinations, each

coming after a biennial course to another of '

two examinations, the first after a year’s
course and the second after a triennial course ?

In my humble opinion, it seems that this
attempt of our University is mere playing,
if not fooling with the college course, or
aping other Universities which have adopted

this system. | have had an experience of

three years of such a system at Bangalore,
where I handled the Extrance Classes attach-
ed to High Sehools.in accordance with the
Mysore University Regulations, [t is nothing
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but an Intermediate examination with half
the portions, as the period of the course is
but half. I have no reason to think that this
system has in any way produced a better set
of graduates than our University. It can
only be called fashion to institute this new-
fangled Entrance test,

One honourable writer bas done honour to
the University as having been more impartial
and just in the award of Matriculation
certificates than the S.S.L.C. Board, One
having no experience of both the systems
cannot speak with authority on the subject.
But it is not fair to insinuate that, unlike
the University, the S.S L.C, Board, or system
as such, gives -any room for injustice or

. partiality of any kind, The only way in
which this has sinned is by its declaring more

. successes than the old Matriculation. Who

dot., not thank the system for it?

The public cannot tolerate the old Matri-
culation scandal of the slaughter of the
‘innocents hereafter. The University may
insist on a high standard of proficiency in
different subjects as it thinks fit, but its
standards should not be adopted by or im-
posed on the Government for the selection
of people in its services. There is, as hinted
by several previous writers, a way out of
this difficulty, Out of the eligible list
published by the S.S.L.C. Board who are,
in framing the list, guided by the public
opinion as regards the standards they should
~adopt, the University may frame another list
to syit its higher standard. The first list is
one of people eligible for public service
(EP.S)) and the second is one of those
eligible also for college studies (E.C.S.)

The Uaiversity is justified in holding aloft
its ideals, Those who are within it should
have a thirst of knowledge for its own sake,
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an intelligence and diligence high enough to
tread delightfully through its mazes and a
taste for the culture and refinement flowing
from higher studies in literature, arts and
science. They should not go in for such
studies out of any desire for high emoluments
or prospects of big salaries after attaining the
University degrees. This should be plainly
driven home to every youth aspiring for a
University course. Driven home, it will be -
only if the Government does not attach any
preference to the graduates merely on the
score of their degrees, Then there will be
no indiscriminate rush for them on the part
of our young men. As things go at present,
more than ninety per cent. of the youns
men found in colleges are there, not out
of love of knowledge or taste for high
literary or scientifc culture. Their and
their parents’ motives are far different and
their thirst for degrees is due to the prospects
that have been opened to them by the
Government in its services or other pro-
fessions patronaged or controlled by it, Let
these be also opened to the S.S.L.C.’s and
other undsr-graduates, The crowd in the
colleges will then dwindle, The public also
will raise no hue and cry over the E.C.S. List,
because they cry not for degrees but only for
good careers for young men.

A second distillation, if necessary, may be
effected by the use of what have become
famous as the ¢ Intelligence Tests;’' for
examinations can give no sure indication of
intelligence in the 'successful students. The
University exists only for the encouragement
of talents and genius, and not for the mere
bestowal of degrees with prospects, Some-
times dull students unfit for higher studies
come into the E.C.S, and the college staff
can easily weed them cff by such tests. In .
the same way among the failures and the
EPS., there may be some intelligent young
men who owing to some unhappy cir-
cumstances were unable to figure in the
E.C.5. For them, of course, chances are to
be offered to sit a second or even a third time
for the examination privately or through a
school as they like,

By such a simple measure and not by the
institution of an Extrance Examination the

University can really fulfil its desire,
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EDUCATION AND THE STAGE.
By MR, S, SusraMaNYaM, B.A,, L T.,
Mission High School, Ambur {N. Arcoi).

THINK I will be raising a storm of protest
from the citadel of orthodoxy in our
Hindu society, if I were to say that ° the
stage ’ also takes a prominent place in
the education of children, All the more so,
an Amateur Sabha in educating the ignorant
adults of our poorly-educated country, Or
rather, 1 might be allowed to state at ;the
outset, placed as we are under a foreign
country which has paid scant attention to
education, for, compulsory and primary edu-
cation is still talked of, and bringing it into
force is left to the sweet whims and fancies
of the Taluk Board Presidents and Chairmen

of Municipal Councils, while the all-solicitude-

_ Education Ministers would not make it the
policy of the Government, it is the only
programme for India.

To return to the subject, not to speak of
the appeal to sight to children, the dead past
becomes a living present at the hands of a
" resourceful teacher who instead of simply
visualising an incident, can make the boys
act and feel the incident themselves, So then,
it should become the important programme
of every school, to train boys to take to the
stage even from childhood, lest they should
cultivate the abhorrence at a later . period of
life. Of course, I do not mean everybody in
a school should be an actor but those that
" have the aptitude should be properly guided
~and encouraged, The end of a term, the
~ school anniversary day and other important
events in the school should not be missed to
._stage a play either in English or m Tamil or
~inboth. -

- Then we come to the choice of plays suited
to the age, \What kind of play suits the

[May 1927.
children best, the boy best and the adult best?
The question can be straightway answered,
that staging farces and small plays having
short duration, would gladden the young
minds, stir up their imagination and provoke
thoughts. Historical incidents, events con-
cerning a hero, and social dramas ‘would be
well-suited for the boys. As for the grown-
ups, the 'tragedies and the comedies, plays
involving great -moral truths, aod plays
intended to eradicate pernicious social cus-
toms ‘and superstitions might be availed of.

.The question ‘of equipment arises at once.

I should think it is easily solved. While the
managements of schools are prepared to

spend money on costly laboratories and .

sports materials, why should they shrink to
spend annually a small sum to make’ the
children rise one step higher in society. One
need not goin for the gaudy and fanciful
articles that the professionals are fond of.

-Simple dress would do for children,. So also

for boys. They need not deface themselves
with powder and useless colours available ‘in
the bazaars. They may be permitted - to
appear in their true colours, care being taken
to choose suitable actors, The grown-

ups are endowed with powers enough to

practise strictest economy in consonance with
their resources. Every school should also
provxde lump-sum grants annually for scenic
arrangements and dress.

The reasons for the aversion tc stage by
the orthodox members of our society are not
far to seek, This has been mostly due to the
class of men who took to the stage. Any
scamp who had the slightest pretension to
music considered himself fit for the stage.
Men without character took to it as a pro-
fession. Those that had no knowlédge of the
Three R’s and learnt everything by rote and
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constant practice came to the stage. The
songs were lude, the speech was vulgar, more
attention was paid to cater to the mob and
make money than to elevate society. Morality
was conspicuous by its absence,

The surroundings were uvnreal and un-
natural. Acrobatic feats of a robber’s character
in a ¢ Satharam '—of late we hear of electric
robbers !—won approbation of the mob and
brought more money into the coffers of the
proprietor. Anachronism is a common feature

on the professional stage. Exaggeration of -

anything is their very breath of life.

The reaction has now set in. \We hear of
more Amateur Sabhas to-day than what they
were a decade ago, The Sugusa Vilasa
Sabha of Madras and the Vani Vilas Sabha
of Kumbakonam are the premier amateur
institutions that have received the patronage
of highly educated men, I hope the day will
not be far off when more amateur Sabhas
would come into existence to drive out the
professionals, bag and baggage. Instead of
loafers and characterless people taking to the
stage, educated young men with status and
stake in life should come forward and take to
it, in the cause of the country, to elevate their
brethren and thereby contribute to the happi-
ness of the country they love so much. Then
the aversion of even the orthodox members
of our society would have been dispelled.

All this could be done only if the taste is
created in our young men in the school—the
future citizens of India.
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ELEMENTARY EDUCATION.

HERE has been some sort of a school for
the past 100 years in Nidubrolu. The first
school which people of seventy remember,
was organised by Mr. Krishnamma, the
grand-father of the present Munsif, and
the teacher was Mr. Pattayya, his clerk,
Pattayya had very few students who
were mostly from the rich Kamma families.
He ran his school for about forty years and
had to give it up owing to old age, Now
Pattayya used to be a very hard task-master
and was known to beat his pupils with a
long, strong and bulky rope. The grand-
father of G. R. Naga ran away from his
school because of this severe punishment and
hid himself for seven days in a cholam field.

Then Sub.ahmanyam started a school and
ran it for three years. He became very
popular with parents as he was supposed
to be good at not only in beating his pupils
most cruelly and effectively but also in pursu-
ing them and bringing them back to school
when they ran away. But his pupils made it
so hot for him in the end with nasty practical
jokes, such as ‘placing thorns under the
mattress upon which he sat, throwirg mud
at his face and burning his house, that he
had to leave the village.

D. Appayya, who performed Saptaham
in Doppalapudi, organised a school scon after.

" wards in the temple of the Polasamma, the



the one-eyed teacher as he was popularly
konown, started another school, because there
happened to be a large supply of students.
Appayya was turned out of the village because
he tried to exact fees as high as 4 annas (44.)
per student perimonth. In two years’ time, the
other teachers also left the village.  Then
Konedena Appayya started ‘another school
and ran it successfully for three years. But he
became involved in some immoral episodes
and so had to give up his school.

Oan the ruins of all these schools, Subrah- -

manyam came again to organise and run his
school. This time he was successful as he had
to meet a milder and younger generation of
pupils. From this time onwards this village
school ertered on a new phase of its history
because he was the first man to make such a
school pay and he managed to educate a
fairly good number of students in a thorough-

ly scientific manner. He was as usual a very "

hard task-master and he did not mind using
any methods of punishment to bring his
unruly pupils to heel. He used to beat them
with ropes, whips, and special sticks, and
- sometimes he used to swing them round and
round by their long hair and kick them on
their backs with his bare feet. His specialities
in puoishment were the following :(—A re-
bellious student is ordered to lie down flat on

his back, Then his legs are taken up, a stick,

is put between his knee and the forelegs which
are bent on to the thighs and his hands are
tied to the stick. Now another strong student
_can pick him up by the stick on which he is
practically hanging, He is then placed in
 the scorchmg sun, Another method is to
order such a rowdy stadent to hold his ears.
“Then he must bend to the earth and touch it

with his elbows. He must bend in such a .

~way and knock the carth with his elbows.
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so as to make an appreciable amount of
noise, He must bend like that from a
bundred to a thousand times, the exact
number depending upon the nature of the
mischief, « The rest of the students do not
sympathise with the teacher but pity the
poor victim and except those who are enemies
of the boy punished, the rest sincerely vow
vcngeanée upon the teacher. It is the limit
of the cruelty which can ever be inflicted upon
a student,

But he was -still popular with his pupils
because he taugbt things which were never
before taught to Kammas and Sudras and
which were the special knowledge of Brah-
mins. He taught his pupils, not only simple
arithmetie, but also sums depending on simple
rule of three, compound rule of three, simple
and compound interest, fractions and deci-
mals, He taught them accountancy, a know-
ledge which was till then the special pre-
serve of Brahmins, and he showed them the
way to write ‘ Registration Documents’ at the

writing of which, many Brahmins’ were until -

then makmg a lucrative living, cheating many
a poor ryot, And he also taught his students
how to measure house sites, lands and tanks,
which is a part of the science of surveying,

which only the Karnam of any village and a

few Brahmins knew,

So many Kamma young men, who were

. advised by Z. A,to take advantage of this

opportunity, joined! his school to get the
coveted knowledge, needed for a successful

career in busmcss and other actxve walks of
life.

Subréhmanyam was hated by fnany Brah.
mins of the village for divulging the secrets
of the success of Brahmins and because of

this opposition, he decided to break another |
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monopoly of his fellow-Brahmins, He tanght

" the Mahabhagavatam, the great epic of Lord

Krishna—a Telugu translation by one of the

- greatest Andhra poets, of the Vishnu Purana,

to his students who were thus enabled not
only to hear it, as their parents had, but also
themselves to read and understand the
famous epic, The result of such education
was that most of his pupils became as
competent, learned and educated as Brahmins,
and desired to be treated by Brahmins as
equals. Many Kamma people realised that
their own peop,}e also could learn and interpret
the -epics, could keep their fatming and
banking accounts, could survey their lands
and could register their bonds and deeds.
“This nppreciatiod of the possibility of becorm-
ing the equals of Brahmins was of extra-
ordinary importance in making possible the
success of the movements described below.

Subrahmanyam used to charge 4 aé. per
‘month to each of the beginners, 8 as, to those
who were learning simple rules of three and
simple arithmetic, and one rupee per month
to each student who had reached the highest
standard., He used to keep his pupils for four
years in this highest standard and teach so
little in any year, so that he could get a large
income, His fees were regularly paid and
any one who did not pay was strictly pro-
hibited to attend his school. He made about
Rs. 4,000 on this school in a period of six
years, in addition to maintaining his own big
family.

In 1908, Pullayya, who was a clerk of
P, Ramaswami, was persuaded by his master
to open another school to rival that of
Sutrahmanyam and so reduce the fees

_charged, so that children of poor people

among Kammas could be educated, Pullayya
taught all the subjects that were taught in
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the other schocl and so by 1910, he had 8o
students in his school as against 100 in the
other school,

It was mostly Brahmins and Kammas
who were able to send their children to
such schools, Some barbers’ boys were also
educated in- Perayya’s School and some
dhobies’ children were educated in Sub-
rahmanyam’s and Pullayya’s Schools, Fortu-
nately the Kammas and other high caste
people did not object to send their children
to the same school where bays of lower castes
were also educated. Indeed when the Dasara*
festival came (which usually falls in October)
Brahmin and Kamma boys are allowed with.
out any trouble to go with other low caste
pupils to the houses of the relatives of these
low caste pupils, to sing and theo request some
money for their teacher and for themselves to
buy sweets. In spite of this democratic spirit,
very few boys of the low caste people were
able to take advantage of these schools
because their parents were more anxious to
get something through their labour than to
educate thezir children. For the same reason,
most of the Kammas never used to send their
children to any school.

In most villages no charges are made in
such schools for education. The teacher is
usually able to earn his living by keeping
accounts to the ryots aod private bankers of
his village and by writing some ¢ Registration
Bonds’. So the income from his school is
available for his savings. Usually the rich

* Dasara Festival lasts for twelvs days, asfar as the
school teachers ara concerned. It is during thesa days,
that such teachers go to the houses of parents and re.
latives of their pupils with all their pupils, nicely
dressed and let their students sing and then request
the psopls who are thus approached to give gifts of
money to the teacher and a fow rupees to boys to buy
swests,
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people whose children are sent to sucha
school give some paddy costing about Rs:
per annum to the teacher. In addition to such
payments, the teacher does not get any
regular payment except the Dasara income.
Now during Dasara he gets about Rs. 8 per
pupil and if he has .about 30 students he
manages to get at least Rs, 200 per annum.
Out-of that sum he has to spead about Rs.

on the family cloth budget and saves the
remaining Rs. 150.

. The students of such schools are not taught
anything of Geography, ‘Modern History and
Elementary Science. They are not tanght in
any scientific way anything of drawing,
though the students develop an idea of draw-
ing as they are encouraged to decorate their
slates with nice -designs, once in every fort-
night, when they get two days’ holiday,
Reading and simple arithmetic are all the
subjécts taught, though as we have seen, in
some schools other subjécts are also in-
troduced. We find- such schools almost
in ‘every village of the Sattenapalle, Vinu.
konda, Palnad and Ongole Taluks of
the Guntur District, and it @ is largely
true to say that there are greater number

of such schools run as. private adventures

than of modern elementary schools, which are
financed both by ‘the Local Boards and the
State

" To return to Nidubrolu, the Bapatla and
: Ongole Taluk Board suggested in 1910 that
a Board Elementary School would be of great
use to the villagers, But N. Ankappa, sup-
- ported by Subrahmanyam, refused to have

ranythmg to do with the Board. The local
teacher spread ‘wild “ideas about. such. a:

school that Christian and Panchama teachers

would be introduced’ and very heavy fees

'jwould be charged aad so on. Again in 1912,

) [May 1927,

the Board sent a message that it would open

to - a school. This time the Magistrate  who

found out that the vril‘lage could scarcely sup-

.ply enough enumerators for the 1911 Census

insisted that such a school should be estab-
lished i the village. The local leaders gave
way and Subrahmanyam was satisfied when
he was offered a post in the proposed school,
So the Board Elementary School was estabish-
ed in’ 1912 into which Subrahmanyam's school
was incorporated.- Pullayya refused to join the

new school and ran his for five years and’

then gave it up as it no longer paid,

All the boys of the so-called highest
standard of the old school were admitted into
the third standard of the new school and the

new Headmaster taught them Elemcntary"1

Geography, Histary, Physiglogy, Botany and

Zoology. He trained them in writing essays

in Telugu prose, which they had never done
befere. Drawing and physical exercises were
also taught, ‘

" This new kind of education was very
unpopular for a time among the villagers but

soon these students who were already about .

15 years of age grasped the importance of
these new subjects atd began to ridicule their

Pundits who professed to know everything but1 :

who knew nothing of these new subjects No
Brahmin understood that the earth is round,
that there are such things as oxygen and
nitrogen and their special characteristics,
and every Brahmin thought that there: was
in the physical organisation of a man nothing
similar to that of any other animal. So on.

every point these newly-educated youths

could ridicule their elders. This. was the
beginning of the strong reaction which -set in
against the old institutions, Furnished with
a lew salient facts, these young men believed

May 1927.) AN INDIAN VILLAGE SCHOOL IN THE GUNTUR DT. 275

that since their old Pundits could not answer
their questions, their holy books must also be
useless, their religion a mockery ap’ their
old habits the result of barbarism. They made
little effort to educate themselves beyond the

* elementary school standard, and they ceased

to care to understand the spirit and purpose of
their ancient institutions. Incidentally, this

“strong reaction which has been largely dis-

édvantageous to the country in many ways
had one salutary effect, and that was to
lessen the belief in the omnisciecnce of
Brahmins and to lessen the respect paid to
them, ‘

Among children this new school became
very popular because they had to study
between 7 a,m. and 10 a.m. and 2 p.m. and
5§ p.m.or 6 hrs, against 10 hrs, in the old
schools, and they got four Sundays as holi-

days against two formerly, and they were

allowed to take the novel physical exercise.
Among parents too, it was popular because
the fees were considerahly less than those in
Subrahmanyam’s school. The nature of the
punishments became more humane, summer
holidays ran for a month and there were
tables, chairs and pictures in the school, By
1917, every boy or girl who was of school-
going age was sent to this school, which
became a thoroughly established institution.
There are now ri4 boys in this school and
there are five standards and five teachers.
The school is housed in a rented building, as
the Bapatla Talug Board is too poor to
provide it with a permanent building,

There is a ¢ Board Elementary Girl School’
in Nidubrolu and it was established in 1923,

through the influence of the Munsif, G, R,

Naga, “and the Library pcople, The head-
master is a man but his two subordinates
XXXII1--37

are women. There are about t1oo girls in
this school which is also in a rented building
at present,

A ‘Missionary Girl School ’ was established
in 1923 through the influence of the Library
people, after much agitation in the village for
a long time upon the question whether the
Hindu children should be sent to a Christian
school or not, There were 150 students in
that school in the beginning. But soon the
school became very unpopular as the girl
students were expected to recite Christian
songs and prayers and so all the girls left the
school. The Missionaries had. to close it
in 1924,
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THE REMAINDER THEOREM.

By Mgz, U, PospaLix Suenoy, B.A,, L,T.
Asst., Christian High School, Udipi (S. Canara.)

HE Remainder Theorem is, o account of its
wide application, one of the most important
theorems in Algebra, and for this there is but one
formal proof in text-books, OF late this time-
honoured proof has been criticised and its logical
soundoess questioned. The ohjsction raised against
this proof is such as will naturally -strike a critical
mind and seem difficuls to ba got over. One
interesting thing about it is that the present proof
seems to be the ouly acceptable one, though the
objections raised against the proof cannot lead to
the thecrem itself being false; for the truth of
the theorem can be seen from any pumbsr of
particular cases that might be examined and
from the fact that the result obtained by the
application of the theorem can always be verified
to be trae by independent means, Nevertheless
the objections raised against the proof of the
theorem bave perturbed the equanimity of many a

teacher and student of mathematics, and they have

probably grown uneasy about the matter, as the
objections seem to bs well-founded and as the
task of mendipg the proof so as to be abeolutely

 flawless seemas to be difficalt, S’:ma who see this

E from another point of view, namely, that of public
‘examinatione, are probably afraid whether the
examiners would discount the existing proof or
discard it as faulty, Heaca a discussion of this
theorem ssems to be vary desirabla and is bound
to be fruitful, . :
~ The writer of this arlicle doubts whttber the
obycuons to the proof of the theorem are really
well-grounded, and whather the’ appirent flaw is
0o} based vpon a mathematical ‘illusion or fallacy
"wberem we are deceived by somethiog correct
appearing to be incorrect, just as io an ordmary
{allacy we are deceived . by something  wrong

aappearmg to ba right. And in the followmu lmes
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the proof is all right without the need of any
further improvement. Besides, two other proofs

of - the theorem will be gives, wherein, it is
believed, there is littlo room for discussion and
objection, so that those who do not liks the

‘present proof might very well adopt one of

!heﬁe-

The pres‘é”nt'proof of the Rsmaisder Theorem
is as follows: If & () be the quotient obtained
by dividing a rational integral function f(z) by
# —a and R be the remaiader,  (x) is a function
in 2 of one* degres lower than f(z)acd R is an
expression which does not contain z but which
is formed out of a and the co-efficients in f(z).
As the relation betwesn a dividend N, its divisor

D, quotient Q and remainder R is ‘always sach that

N=D X Q 4+ R, we bave in the present case,

f(2) =¢(2) (2 —~0) + R, This relation istrue
for all values of z, and’ hence true when ¢ = a.

“When a is substituted for z in'this relation, the

value of R is not changed as it does not contain z,
while the values of the other expressions change,
and we have the equation f(a)=¢ (8) (u—a) + R
(unchanged), whence R = f{a). Now whbat are
the objections raised against this proof’? They are

-as follows:  As th relation f (w) = ¢ (z) (x — a)

+ R is bared upon divieion of f (#) by # —a, acd
when ¢ =g, this divicion is not possible, itis pot
valid to say that ths relation is troe for all values
of 2 which include a. And as subsequent argu-

ment is based upou tbis particular value @, the

whole proof is invalid,

1f the above criticism were. scund, some changes
would bs necessary in the present - proof, but a
consid: ration of this necessity does pot arise when
the criticism itself seems questionable, It the
objection taken to the division of /(z) byz—a
when & = g means that we cannot think of a
quotieat and remainder in that division, a similar
objection can also bs taken when. s is equal to
many asother pumerical value and when the
division is possible, - For example, when z = any
fractiopal number, or when % is an integer and g

‘Mav 19217.]
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and the co-efficients in f () are fractional numbers,
division of f{z) by x—a is possible, but asin
that case f (») and ¢ — a will each be fractional,
we cannot think of a quotient acd remainder as a
result of division, and division in that sense is
meg.n'ingle‘ss and its coasideration out of question.
Agiin when a and the co-efficients in f (z) are all
integral and when z also is given an integral
value, division is };ossible and bas m:anicg, giving
& quotient and remainder; but, for that particular
value of 2, say m, ¢ (m) is not the quotient and R
the remaiader when f(m) is divided by m —a.
For eximple, if f (z) is 2¢* + 424 8, aud
divisor 2 —1,¢ (x)is 22 + 6 and R is 14; and
if z is given the value 10, £(10)=248, ¢ (10)=26;

bui R or 14 is not the remainder when f (10)
is divided by 10.—1or 9, and ¢ (10) is not the
quotient, Verification will make it clear., Thus

" it is seen that the division of f(2) by w-—a for

any pariicular valus of 2 s0 as to .obtaia the
quotient and remainder as indicated.io the relation
is either impossible, meaningless or wrong, In
fact, the consideration of such a divicion amounts
to confonnding algebraical division with arithmeti.
cal division, Moreover this consideration is of
no consequence in the proof of the Remainder
Theorem, whether the division has meaning or
not. ' '

How then can we shaw that f(ac) = ¢ (=)

zEa' or f(a:)=¢(5) (a:——a)+R is an

identity, i.e, a relation true for all values of
including 2 = @, and what do we mean by it?

- That the frst relation is an identity follows merely

from the fact that when we divide f(2) by 2 — &
we do not think ‘of any particular value of =,
And.when we say that the relation is true for all
valaes of z, it do.s not mean that if & be given a
particular value m, the quotient obtained by divid-
ing f (m) by m — a is ¢ (m) and the remainder is

the eame as R, {t only meansthat ———— "
. valus of divieor

valus of remainder
value of divisor

= valoe of quotient -

valna of dividend
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this relation R itself may ba put io the place of
¢ value of remainder’ as R is independent of z and
its value for any particular value of = is therefore

uochanged. And in this relation ;Tcﬁa) = &(m)

+

there can be no objection to putting
m-—a .

apy unumerical valus in the place of m, even a
itsa]f. But thenit may be asked what is the result
of £0m) ) and of L R

”m — m—aq )
results ars iucomprehensible and cannot be found,
but there is no need of finding these results, From

7‘() R
¢ @)+ —

when m = g, True, theso

the zdenmy

we can geb
a

another rela.tmu, namely',f @)=29%(x)(z—a) + R,
by multiplying each side of the identity by the
eatne expression @ — . Auod the resulting relation
is also an identity, as we do not think of apy
particular value of £ when we multiply each side
by @ —a. In this relation also when we are
trying to find the particular value of f () in terms
of the correspouding values of ¢ (2), 2 —a,and
R, when z == g, there is an operation with zero,
acod this operation is comprebensible and passible,
Therefore when z==a we get f (a) = ¢ (a) (a — a)
+ the unchauged R, 7.¢, f (a) = the udchangsd R.
Whatever may be the soundness of the objsction
to getting the second relation from the first in
order fo get rid of the difficulty in the first, the
second identity can be independently obtained.
How? Any rational integral function 7 (2) can
be expreesed as ¢ (a) (x —a) + & where ¢ (2)
is a function in = one degres lower than f (z) and
where & is an expression independent of @ but
deperdiug upon @ and the co-¢fficients in f (z), For
example, taking f (z) to be coags+alm' + ¢cyz + £
it is eaey to see that this function can be patin
the form ¢uz® (z2-— a) + (coa + ¢;) 2 (2 — o)
+ (eoa® + e1a + ¢)) (2 — @) + (c0a® + cqa?
+ co1 + cg) tie, (e — o) {coz? + (coa + ¢) =
+ leoa’ + 10 + ) b+ (ega® + )0 + cya
+ ¢g) ie, in the form (2—a) ¢ (2) + %, Again
this relation is an identity since we do not think
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interval could be utilised for homs: lessons
and preparation for afternoon work generally.
Furthermore, it provides the much-needed
rest after the mid-day meal which with most
of us is the principal meal of the day, It also
frees us from the strain of having to work
under irksome conditions especially in bot
weather, Lastly it enables boys to turn out
much better work since it provides sufficient
rest after the merning’s work. ‘

The objection may be raised that sucha
scheme will not suit city schools where pupils
attending schools will have to come from long
distances and that, even in the case of mofussil
schools, the arrangement may not be suited to
all kinds of weather. ' There is much truth in
such contentions. But all that we should
insist  is that the scheme be put into force in
mofussil schools, considering its many advan-
tages to the pupils. N

PHYSICAL EDUCATION.

Very often it is considered that a school-
master’s duty ends with cultivating the tastes
and developing the minds of the pupils under
his charge, But the fact is, he is as much
‘responsible for the proper growth and develop-

- ment of the muscles as for the proper growth

~ and development of the brain of his pupils.
" The school cannot divest -itself of its. re-
sponsibility for the proper physique of its
~ pupils inasmuch as every parent has a right
" 'to insist  that not metely the intellectual but
_the physical wants of his children shall be
attended to with a view to their - full develop-

' ment. Tbe days of intellectual giants and

physxcal dwarfs are gone ‘and ‘what we want

is an all-round development. To attain this

object, the school should devote more atten-
tion to games. It is the business of the school
to see that every child engages himself in
~some kind of physical game or other. The
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boys should not be content to be mere ‘on-
lookers® but they must be made to take part
in games, suited to their age and strength,
There is no more effective way of doing this
than that of the teacher himself taking part

in games, thereby setting an example to others.

The organising of phys:cal contests or shows
periodically will have a salutary effect as the
boys generally like to distinguish themselves
in the presence of their elders.

HOLIDAY COURSES.

So far we -have been considering the ways
and means of improviug the condition of
pupils, We shall now turn to the teacher
and see what can be done to improve his lot,
The one obvious solution is to improve the
pay and prospects of the teacher. No doubt
this is necessary, but this is not all. The
teacher in order to be efficient must be fully
equipped for his task. This means that he
should keep himself in touch with all the
new currents in the world of education or he
will run the risk of becoming obsolete, He
must strongly resist the tendency to stagnate,
the tendency to remain content with what
one - knows already irrespective of changes
that might have taken place. Further his
mind should be free from bias and it should
be ever open to fresh avenues’ of thought,
Now how can all these be effected unless the
teacher is brought face to face with what is
going on elsewhere in the sphere of education
by means of smtabl; arranged courses of
instruction? In Evgland and other western
countries we hear of holiday cdurses in differ-
ent subjects arrangéd for the benefit of
teachers at which men of repute lecture to
their audience for a small tee. .Though it
may not be possible to exactly imitate such

things here, yet we can arrange . for brief

courses in various subjects at fixed times for
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the edification of the teaching profession, It
\ is needless to say that such periodical lectures
will be of immense benefit to the bulk of our

teachers who are engaged in the work of -

training our children,

ANNUAL CONFERENCES OF TEACHERS.
- This is a subject that has been receiving
consideration -of late at the hands of the
authorities, - Last summer * a Conference of
Teachers was held in Tumkur at which several
papers relating to educational topics were
‘read and discussed. . The Conference was
presided over by the Inspector-Gezneral of
Educatioi who showed a sympathetic attitude
throughout. No doubt this is a move in the
right direction, But what we wouid like to
suggest is that such Conferences should be
multiplied and their scope and utility in-
creased, Instead of there being one Pro-
vincial Conference of teachers there should be
anumber of District Conferences preS|ded over
by competent persons from within and with-
cout. Again, we may have a Conference of
teachers interested  in Primary education,
another of teach=rs intercsted in Secondary
education and so on. It would be advan-
tageous to organize these Conferences at
different places every year, so that those that
attend may have the opportunity of coming

* April 1926

in contact with various sets of teachers in
various localities. The organizing of exhibi-
tions and trips or excursions to neighbouring
places must be considered an essential part
of the programme of such Conferences. The
success of such Conferences would presuppose
not merely a body of enthusiastic and capable
teachers who are interested in the cause-of
education, but also the strong and enthusiastic
support of the powers that be whose concern
it ought to be to promote such Conferences:

COMCLUSICN,.

In conclusion we might say that, given
proper facilities, our Secondary school-masters
are second to none in their power and eager-.
ness to do their duty. Al that is needed for
the advancement of secondary education in

future is the provision of men who are pro-

perly trained and equipped and who have a
liking for the profession, and the granting of
facilities not merely for the improvement of
the pupils in their charge, but for the better-
ment of ‘the teachers themselves as indicated
already. Finally, we should remember the
saying that ‘as is the teacher, so is the pupil’
and try to do our best to improve the lot of
the former so that we may get adequate
return in the shaps of pupils who are well-
trained and well-disciplined and who wxll

© prove to be good citizens of the future,
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IN THE CHILDREN'S WORLD-IIL
TALKS TO PARENTS AND
PARENTS' CONFERENCES—AN
ESSENTIAL FACTOR
FOR THE CHILD'S PROGRESS

By Mr. S, JAGANNADIIAN,
Kindergarien Assistant, Teachers' College,

. Saidapet.
(Continuad from p. 233.)

PUNISHMENTS.

HERE are some ways in which you conld

set an example to the child aod raise
the respect of the child towards his teacher.
The first thing deals about punishments, As
I have said before, the pial school system
with its rigorous discipline has produced a
race of children who fear the teacher simply

1

because of his puaishing power. No doubt.

it ‘cannot be completely dispensed with
till we got into ideal conditions and has to be
- sparingly exercised. Where there should ba
~ love and respect there is now awe and fear,
Bath of these are npot really conducive to
children’s trae growth, [f we really L. kato bo
- free and if we think that too much of subja-
gation to another is not healthy and good
for; rigbt progrees, wa mast first and foremost
recogmse the need for more fresdom in the
‘child, 'Here there are twu exiremists, Qae
- side advocates rlgorous dnsclplme and severe
'fpumsbments : ,
- Some parents really say - in these words :
*Give him life and you are at hberty to deal
-with hlm 88 you like The answér:  Are we
_bora only to puoish ' echoes from- my heart,
‘Though no donbt there ia .the sincerity of
“the welfare of the child, still the method is not
i happy bat leans to one what wa could term
-8 ‘the method of the brnte.

 Now. then there is the sanction of the
”:esy.*"The teacher bas to resorﬁ to some
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form of correction or other and sparing
punishment is ove form. We must all re-
member that to err is haman. There are
very many caunsas that puot out the teacher
from his usnal temper. The most significant
oves are huddliog togelher of a number of
boys in the class-room and consequent lack
attention, the lack of progress io soms boys
who may ba termed as dull or backward, the
teacher’s anxiety to finish off his portion of
work for the year in a prescribad time, his
over-zoalonsness to mee the majority of
children promoted from his class, etc. Bat he
is too full of good intentions towards his
children and looks after their progrees as
bis own. Bat in a weak moment when he
canuot coutrol himself, he punishes the child.

The next moment- he reviews the situatioui
and feels quite unhappy at the sad incident .

and owos his faalt, Bat leavjng aside
all these considerations, some parents (pro-
bably they are only rare exceptions) try to
maguoify this and some more of the teacher’s
defects and coudemn him in the presence
of the child, he a pupil of the said teacher.
And what is worse is to condemn the

teachers aa a lot, This is a problem for your

serious consnderatlon. v

Here is the other extreme. Some'parents
are passionately fond of their children
that- they themselves acknowledge the in-
dulgence given to the child from childhood.
They tell the teacher that they have no mind

“to be severe with the child, ask him todo

this or that or to show a sigo of his dis-
satisfdction at the child’s conduct or to utter
a note of warning.’ Life is not always fall of
pleasures and the child must also know the
other side of life. They are proud in saying
‘the child obeys neither me nor his mother.’

‘The situation is indeed very delicate but
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'at the same time pitiable. The child takes

advantage of the waeakaess of the parent, and
any letters to the parent regarding the child’s
progress and conduct prova of no avail in
correcting the child, © ‘
Therefore a training in free self-discipline
is necessary., Freedom should be given to the
child in sslf-9x pression and self-activily bat a
constraint is at the same time necessarily
exercised to chack the child from transcend-
ing the limits of a smooth and orderly conduut
of tha home and society. Thisis a warning
to those who are lavish in their fondness

of children. As a pareat it is natural,

to all of ni. Bat as edacators we have
somaetimas to s3e it is harmfal even to the
pareat, Pcobably oane day he may override
u3-and wo will only be reaping the fruits of
tht seed 8owan by us in childhood, Therefors
wo have to look at the education of the
child with a certain amoant of seriousness,
Woa shoald exercise some amount of strict-
ness ia the child doing his things according
to the simple rules and principleos of the
home aund society, The earliest pericd of
childbood i3 the most formative aad im-
pressionable psriod in the life of a mao,

There are cases where some punishmeots

,-Ar@ necessary, ¢ g., thieving, not owning the

faulv done, absconding from school, copying
from the neighbour. Let me quote some
examplea. A poor boy, at the sawme time an
intelligent boy, was not able to procare the
necess.ry moaey for the purchase of books
from his father, so what did he do? He

‘rasorted to the very detestable crime of
stealing 8 bo)k of a boy in the front bench.’

The theft was brought to light. Buat the

boy disowaed the faalt, while ic was pleain.

He has pasted a papeor on the owner’s name

which counld itself ba seen from the thxnness
XXXIII-~38
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of the piper and written his name on ths
slip so pasted. Puanishmsant was found to be
necessary, Thoa puanishment or say the pain
which it causes to the outer frame doesnot at
oace produca the reqaired resalt He was
not asked to go home for his appeals, His
parent was sent for. Hs remained in the claes-
room. Ths classroom almirah was kept
open. The teacher’s moaey purse and other
balongings were lsft oa the table, Ho was
the ouly ons to remain there duriog the
taterval. Din’t yon thiok that this fact should
not bs reported to the parent? The parcnt
cam?® and fslt ashamsd asg. soybady else
would do,

There wis a sscoad cas2, a boy who was
absconding from school bat was all the
time giving indications to the parent that he
was regalarly attending school. He emerged
from tha house at the usual school-going
time with all his books and returned home
as all children do. This did not evoke the
snspicion of the pareant. The teacher sent
word through 2aother boy of the strect, The
parent came and he was esurprised to gea and
learn the behaviour of his boy. The child
was not puoished since he was too young #nd
sensitive bat was lost in the company of bad
companions,

A boy once stole some money and spent
it away in buying eatables at the ic.
stigation of his bad compauvions, Another

‘boy suffered punishmeut for being an abettor
in a case of copying from the neighbour, the

boy who copied himself sharing no less fate,
Copying is another form of stealing. In so
doiog, the child wants to show thet the work
tarned out by him is by his own genuine
effort. He is deceiving not the teacher bLub
bimself. Too much of punishnients hardens
the child, In some cases there is ready sub-



984 : THE EDUCATIONAL REVIEW.

wission te punishments which the child too
well knows would bs icflicted on bim,
but continues in his own way, Aun sppeal to-
the inner conscience is very much necessary.
As old Tamil saying is  we can forget the
beating but not the word,” It isinjurious to
pupish delicate children. It may tamper
with the child’s physical and wental develop-
ments. It may shock bim and undue fear
mway creep in. L
COMPANIONS,

There is a lesson that we coald learn from
some common instances of boya’ school crimes.
We should keep onr eyes open in seeing
that our children get into the company of
good companions., No doubt thess have to
be tried, hut once we notice thatit is no longer
healthy to keep our child in that company, we -
should at once separate the boy and advise him
well. We must go tothe play-ground and get
ourselves in tonch with the child’s companions,
their parents, etc. There have come a vumber
of instances where children by falling in
friendship with evil-minded children got
themselves spoiled. Whenp once the evil takes
root it-takes time to wring it ont. Here
sgain severe thrashiog alone will not be pro-
ducing the desired result. Reasohing and
appeal to the divine gualities as love, aympa-
thy, remorse, ete., have to be tried to turp
the child from evil.

PLAY.

The above leads to another factor connected
with the edacation of the child. It is play.
Play is necessary for the healthy development -
of the individual, Itizas important to him
as food, water and air are. A healthy body
has a healbhy ‘mind. What is the best play
centre for the ckild? Children usaally play
io the s..reet Bat it is not adwsable a3 the
atreeb ig’ very\ often dirty, Therefore our
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daty is to realise the reeponsibility that lies
on each of us to keep the streets clean both
from the view point of hygiene and children’s
evecing play-centre, Very often the children
play rouad the temple, It is certainly a place
where they could roam about freely aod
evjoy fresh air, I still- remember the day
when myself and my play-mates were within
the precircts of the temple, But at the same
time, we should impress npon our children the

sanctity attached to these places of worship -

and the value of clean surronndings in the

temple where all people gather for worship,

In play they learn very many good qualities.
Buat in actaal practice, I feel sometimes that

there is a tendency to acqmre exactly the

opposite of the virtues of play. Such tend-
encies are to be found out 4nd carbed. ¢ Nip
the evil in the bud’ Apart from the street
and the temple any other common place for
playais ‘necessary. The school play-ground

iz one. Any open space pear the sfreet is as -
good as all the above, A generous landlord

could mssign a portion of his dry land or tops
for free play to children of the neighbouring
streets, Very soon this site could be con-
verted into a big play-centre 8o as to attract
number of children and parents into it,

My next suggestion is to divide the locality

into a8 many wards cs there are number of
teachers, parents or social workers who wonld

be williog to take care of the children of the

etreet, This question has to be considered
more fully before it is given a final shape
rud put into actual practice, Even without
this, teachers wonld be willing to gnide the
children of the street"and in the play-ground
aud bring to the parents’ notice all irregulari-
ties in the conduct of the child, The parént’s
duty is to advise the ¢hild and correct him,

—
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The next question deals with vacations and
holidays,

(i) Oa ull festival days you will be the

~ first to ask that ycur child should stay in the

house that day and hence holidays on festival
days are necessary,

(ii) Oue holiday a week is essential from
the educational point of view, The child
requires freedom of thiuking, action and
play from the routine work of the school
week. The teacher needs it ss, well. The
teacher’s work will be brought to light when
you see him deal with thirty to forty children
especially in teachiog a first lescon ou a
certain principle. Teachiog is not so easy as
every one thinks about it.

(iii) As for the long holidays, they come

- when the days are extremely hot and when

that is the season for marriages aund festivities.
We cannot expect children to do much on a
hot day. The climate is 8o enervating.
Teaching and learniag are both a process of
the mind. Ooly” when thera is a wmind
ready to learn, we cau learn, Otherwise not
even herculean labonr will briog forth a
mousa. '

The teacher tos must have loog rest for

_hig mind and body, He has spent away all
‘his lupgs in desling with children: They

require rest, His mind likes to be cleared.
New ideas must spring upon his mind for
tackling with the problem of teachivg more
successfully next year. Apsrt from these,
he must have tima to go throngh some other
routine work connected with teaching.

Hence [ believe that holidays are mot

superfluons and are as much necessary for the
teacher and the taught in order tolead a
healthy life as other essestials are.  *
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PRIVATE TUITION.

It is 8 service done for the child in the
extra hours of the child by the teacher or
anybody else.. A well-broaght-up child does
not exactly require private tuition, nor is it
posaible for one and all parenis to engage a
tator for their children. Before engaging a
tator, the parent kas to consider the sdvisa-
bility of the same in the light of the following
points :—

1. The theory that anybody and every-
body ean be a successful teacher is fast dying
oat. A professional training is required of
him.

2. The teacher has a number of difficnities
in uodertaking this private work. The time
which he could with advantage give to his
own children is given to the child of the
parent engagiog him, Itisa time at which
he could look after his own body by giving
it rest or exercise and hence he should be
doubly rewarded.

3, That because a teacker accepts some
honorarium for service he is doing, that
should not be the criterion to under-estimate
the nobility of the profession, Becausoe he ia
under-paid, he has but naturally to eke out
a living by other means and nobody can
dispute the fact that private teaching is the
ouly honourable course open to him in this
respect.

4, The class teacher is the best from the
view of the parent, but for practical reascos
he is better not. But whea the schodl, the
teacher and the parent are of one mind, that
is possible.

Ouae eduocational advaniage that private
toition gives the teacher is close contact with
the child, bis kome and pareat, which duty
is expected of bim with regard to each cbild,
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* Hence this Conference is itself an obj-ct-
lesson to the private tutors whoever they ave,
when in or outside the teaching profession.
The private tutor, the teacher and the
parent must join hands in looking after the
healthy development of children. The tutor
must get himself acqasinted with the teacher
and the school work.

Oace I suddenly peep:d into a room where
some of my class children were being coached
up by a private tator, the latter being one
of my past stadents, The children thooght
it their daty to learn from him lessons
different from the school. It struck me that
the teaching there was in no way a help to
the children,
books to the teacher, speak-to him about
their home work, nor even their table of

' leesons for the next day, and my old pupil the
private tutor had not called for them, I had
to make the doty of the private tutor clearer

“on sll these points and the parents who as-

sombled just then to see the class teacher
evinced great interest in . the words of the
- teacher.
" the parent shifted to the private tutor.

So far as school and home training is con-

f‘cerned there are other factors to be considered
which strengthen the oontact of the parent
" and the teacher,
1. Matasl interviews between the.parent
and the teacher in the school home or
- ptreet. - . : ,
2.  Parent to étndy the ’éhild’s time-tahle,
4 tex't-bvooks; curricula of studies, pay attention
‘to the child’s handwriting, home-work, etc.,
are_some means by which the parent can
“eome in close tonch thh the child’s school
work,
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They - did not show their note--

I believe private taition is a daty of

3. Tak)hg mteresb to etndy the occasxonal,
reports, frequent letters and tbe constant.
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remarks wade by the teacher in the child’s
note-books.

4. Occasxoual visits of the teacher to the

child’s home is also necessary, The child-

evinces great delight in seeing that his
teacher has a place of honounr in the list of
invitations seot out in connection with a
marriage or an important festive occasion in
the household, '

5. 85 long as children remain nnder the
teacher and even after that the teacher
shonld take an interest in the welfare of each
parent, his child and his family in general.

Now I propose to enter into some details as
to how these may be successfully carried,
The two questions Bre——

1. How can the teacher help the parect ?

2, How can the parent kelp the teacher ?

Both these are inter-related, and their.

anly object is the welfare of the child and so
there cannot be a clear cat in their mutual
obligation. Both of them shouald feel their
responsibil'itly in the wmatter.

‘I, DAILY WORK.

25.10.26. 1, Ramember Home-work; Arith-
metic sams 2 and qnesnons based on the
Euoglish lesson.

2. Rosad lesson on Marzuore in Tamil.Réader.n

26-10-26. 1. Tamil postry, Verse No.
Read story based on the Verse.
2. Nine lines in the English lessoo,

27-10-26. 1. Tell me the story in Li2ssons

20, 21, 22 of your Non-detailed Text (Bbara-\

tam in Tamil)
2, Ten more lines in the Koglish lesson,
The above is a specimen of a week’s work,
Each day’s work i3 written on the previous
evening and each child enters the same in the
note kept by himself exclusively for this pur-

s TN
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posei The vecessity arose from their inability

to comprebend in what exactly they have

to come prepared to school the next day. It
contains particulars of abont what things
they have to bring to school, what work they
have to do at home and what exactly the

lessoas they have to be thorough with, The

parent’s doty copeists in inspecting this
note-book and the vote-books that reveal the
daily record of work in the school and act

‘according to the theu requirements.

The following remarks or letters reveal
exactly the particular situation that requires
tae careful cousideration of the teacher.

- 1. ABSENCE.

A The last day attended by yoar child is
7.2-27 Frem that day be bas been abeent,
Please let me know whether it is due to any
illoess. Please send word through the bearer
of this letter.

B. Very often I find that your boy'is
absent on all the moraings invariably and
gives his attendance only for the afternoon.
As the difficnlt lessons come only in the
moraings, I request that he may be advised
properly.

2. UNSATISFACTORY CLASS=WORK.

i, Yesterday I wrote out all the difficult

" words on the black.-board and asked all the

children to copy them and come prepared to-
day for a dictation lesson. The note-book
reveals the exact atate of affiirs, May I
request you to attend to his spelling in your
leisure bours? The list of words, may
again be copied in slate and spelling learnt
incidentally.

" W, Lack of proficiency in mental work.
This morning they had mental sums on the
type they hava worked in the vote-book,

¢.g., one anna & doz'n: ome fruit oue pie;
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two annas a drzen: one fruit two pies,
Out; of 6 sums he has done only one; more
exercises of the type noted in the note-book
may be given to him.

3. INATTENTION,

A. Io copying the sums written on the
blackboard in his home-work note-book, he has
taken down wrong figures, Thisis written to

you after repeated warnings to the child.

B. This wmorniog’s transcription exercise
also shows the number of mistakes com-
mitted by him even in copying from the

‘text-book.

Kindly watch hira daring copyiog work.
1 am glad to reproduca here a letter written
to me by a parent in reply to a letter to bim
on the above point. It is exactly the kind of
interest that everybody is expected to take
and act npon:

“ Your kind note re : inattention of my son
in regard to transcription of exercises, Many
thanks for your kindness. I am particalarly
glad that you take so much interest in your
boys. I have pointed ont to my son his
defects, and 1 shall ses at home that he
bestows more dttention. It is gratifying to
glean the relative responsibilities of the
teacher and the parent in the up-bringing of

the pupils.”

4, ENTIRE NEGLECT OF SCHOOL-WORK
AND SHIRKING RESPONSIBILITY.

A, Three sums were given for bome work
for Saturdey and Sunday, He hss not
brought the same this week. The record at
the end shows that he bas been neglecting
this,

-B. 1iutend that the work should be done -
by the child Limself. It is oo work for his

uncle. No doubt the uccle can help him in
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doing the sum cn the slate, bat the entire
work in the note-book should b~ done by the
child himself.

~ C. Oa the sbove point I sen’ you a letter,
and to-day again he shows me an exorcise

" done some duys previously, Is this not
cheating? Oa many occasions | bave noticed
him doing in this manner, He needs good
warning and s>and advice. He bas stealthy
habits,

D. He has not been showing yoa the two
letters I wrote in his note-book. Plsase ask
him to show my letters to yon. I would
very much like to speak to youn about youar
boy. - ,
- Notg.—Very often ont of fear children
tear away sucn letters or do not at all show
these letters. They say to the teacher that
they showed these letters and the father said
nothing. 1f these letters are to be used to
advantage no doubt written in the walfare of

‘the child the first thing is to relax fear and
grow respect in its place and the second
thing to reply the teacher on the action taken
or proposed to be taken, or at least sign in
the ietter a8 a mark of acknowledgmenb.

i, HOME WORI?
The need for home-work- arlsns from the

.followmg cauges i— ‘

. 1, That ia a woeek of five school days aad
only about 40 to 50 minutes each day for a
period and with thirty to forty children,
v‘!e‘may not be fally sare whether all the
children would have grasped .the principles
'—taught to them or learnt their lessons com-
:pletely. i B \
2. That the chlldren do need some work
~at-home during the', week-end -holidays ' and
‘that” the time could be usefally spent: in
- sevising their lesson of the previous week,

i

3. That the home-work gives the parents
an idea of the work turned out the week
previons to the holidays.

4. That it gives practice to the individaal,

aod individaal progress can bo ensmred. If
this home work should really be useful to the

child, the parent must take an interest in this
home work.- An educated parent ¢an help ns
much in this matter. The child must work
out the sam - for bimself on & slate and
then do it in his note-book. * Ordinarily they

simply copy from another bhoy’s note-beok or

ask some of their friends to do the same for
them in their own note-books. Ig this
a piece of work for the boy or for others, yon
can judge for yourselves,

From the record shown' anderneath, it
could be clearly seen whether the boy had

been regular in his home work, what the |

mistakes committed by him are, and other
details :—

No. } No. done . .
Ne. Date._ given| correct, Mistakes committed.
12 | 14-10-¢6° | 6 4 Addition in 2 wrong.
In sum § csalculate
price at 8-14-0,
18 | £2-10-26 2 .2 -
13191085 | 6 6
18§ 3.11.28 9 7 1!8 4- 12 wrong,
) Division in sum wrong,
— — — onelexercise due,
18 | 15-11.33 2 2 :

Hereunder is another form of report of bome

'work given during the Christmmas holidays,

As the children have more than fifteen days
hohdays, the work tbough it seems to be
mach, is carefully celcalated and given. Conld
we not expect a boy to do 2 sums a day,
write @ page of transcription either in Eughsh
or his vernacunlar and answer 2 simple ques-
tions ? What children ordinarily do is to finish
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off the work duripg the tirst two or three
days in a careless way and then play about
as they like,

Herein the- parent can help the child

s good deal, We must cultivate in children
the habit of following some systematic work

every day,
Christmas Holidays —Report of Home Woark.
Transcription. | Questions. Ormy,l
10 10 8
Ereglish i By B
) i
No. 4 No. COl’YeCu ‘Vrong’ 0. not
given. | worked. I“ rempted,
Arithmetic. [ -
) Copy 8. '
Tamil,
General Remarks,
Ciass Teacher,
Signatare of Parent or Guardian,

1l. HAND-WRITING.
Hand-writing is the most important item
that requires the personal attention cf the
pareot. lo the school we insixt on bold

. types, spacing bstween words and lioes, ete.

It so happens that some children escape the
kaowledge of the teacher. Sometimes such
careless children are asked to bring & page
The advice
given in the schoul will have more valuo with
‘the child if the same is made to ba practised
at home. Tae following are some defects:

of trapscription every day.

Children bave only very short peocils; they

hold the pencil 8o close to the lead point.
Sometimes the peucil hss not been mended
properly. Cousideration of the cost of paper

comes in. They do not caro for the tidiness
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of the page, but value even one square inch
of paper space as though that portion if let
out will fetch bigh rent. Some children
bend close to the paper and write at
times when they should not do writing
work, for example, twilight, early morniog or
at night sitting beside a kerosene . lamp,
All these are bad ways of writing. They
should be clearly told that if they do not
adhere to the rul:s of writing, they will get
their sight impaired.

The following are the suggestions:—At
home a slate may bs used for developing good
bandwriting. School exsrcises may first be
done on slates to ensure correctness and

‘get practice in good writing and then neatly

copied on psper. We expect more tidy work
from home than in the school, But the experi-
ence is quite the contrary. They present us a
most slip-shod work, very carefnl children
‘being some exceptions, They should be told
not to consider the economy in paper in so
far as it relates to their handwriting and neat-
ness of exccation. The present system of
school cducation has drifted from text-bcoks
to note-books. But I believe that the time has
come for a change though the place of pote-
books cannot eutirely be relegated to the
back.ground.

I feel the necessity for note-books ucder
the following reasons :—

i. I presents to the child, ths parent and

_the teacher a contlnnity of work from the

beginniog of the year.

ii. Tt shows the child the mistakes com-
mitted by him aod the correction of the
teacher,

i, [t is in itself a text-book for the
child,

iv. Apny boy who is careful in his hand-
wnting would very much value ‘his note-boo™:
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at somo later day, if he would ou]y carefully
preserve it,

IV. CLEANLINESS,

This is another impartant point we have to
remind you about, *Cloanliness is godliness.’
From early childbood we must make the
child value cleanliness, Exzample is much
better than precept, We maust poiat out to
him the ways of avoiding dirt and nntidiness,
It is after all the forem st factor to bs cos-
sidered in 8> far as the personsl health of the
child is considered. I, for example, may like to

be clean; but it is also my daty to see that -

my children also are clean: cleaning teetb,
washiag face, fiagers, feet, looking after the
nails, toes, etc.,, are some which are to be

_practised by the child.
" V. HEALTH.

Another thing on which we could belp you
is to report absut the health of the child as

it is revealed to ms at school. Tae following

are note-worthy : Saddeu fever, _ vomitings,
accxdents, 8rre eyes and sore ears, bad teeth,
bad postures ia writing, reading, sitting, etc.,
giddiness, emitting blood from nose, efec.,
- snddeonly falling oreconecivus and recoverihg
 consciousness after tf;_e application of first.sid,
ete. lodigestion, frequent passing of arina
_ere also some other cases, The children do not
know their own need when they should go
out and ease themselves, They sometimes
make the class-room ‘thick with foul air.
- Some of these habits have to be taught and
‘repeated from early childhood. -
BRIGHTNESS AND DULLNESS IN GHILDREN. -

All chlldren are noh of the same lovel of
_?'llntellxgence. Some are bnght and some are

“dull, "Some children make up by .their

;;:;j_i‘idhsftry and perseverance what they lack in

nfelligence, This is as'is seen from Natare;
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Wo have to work with what God has been
pleased to give us and rest contented, though
oo donbt we have to do our best in the fask

given to us of educsating the child in the best -

ways possible.

Sowe parents do not like to be told that
their children are bilow the avérage of the
class even 'when the fact is baged on close

( observation of the child for a long time.
I coucede it is not possible to judge a boy’s
woik in the class in a week, or ten days or
in a month. Bzcause the opportunities given
to him to show himself up in that time are
only few considering the number of children
in the clase,  Sofficient time has to be tsken,
and a nomber of opportauitiss have to be given
to the child and the teacher must have soffi-

cient record as to the child's performances in

the class in all his work. In this respect it is
all the wore the duty of the teacher and the
parent to put their heads together and devise
weans for the child’s progress.

There are some obstacles in the way
snd they are: Tae parent’s aoxiety to push
Lim up to the next higher class for which
he will be thoroughly unfit and his ambition
to admit a boy i a claes for which be has
been declared to be unfit after some tests.
So the pareot. himself stands in the way
of the intellectual progreas of the child,

It is the child that suffers and that is to °

suffer in the long run. We mast wait and

see the working of Nature and what is more

is to guide and edviso the child, The miud

.13 po bag thab could be stoffed with

facts. 1f one day we labour hard and put

_ioto.the child’s mind what all he cannot

comprehend in a day, we will be doing only
a disservice to the child. The child gets
confased in his ideas and the next day again
we have to begia from the' elementary
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notions on the snbject. In this wa.y wa retard
the natural growth,

Moreover it is the case with some parents
to promise to look after the boy at the time
of admission or prouwiotion. Bat the promises
geem to beempty and unfulfilled, Toey koow

. they have no time to sit with the children,

watch them, guide them, etc. Ia this case
somebody io the household onght to take
upon bimself or hersslf the daty of devoting
some time to attend to the school-child in the
manoer detailed previously.

There are always some bright boys in the
class and well behaved too who could help
the - backward child, Bat it is for the parent
to get hold of this boy and ask him to gaide
his child. One parent does not admit this
fac. which is born in Nature. I do not think
that the teacher can redoce or raise the
children all to an average level of intelligence,
thoogh I serionsly think whether the teacher
is not unmindfal of the bright children
dariog his hard task of coaching up dall
children. »

LONG ABSENCE DUE TO ILLNESS OR
OTHER CAUSES '

It vo happens that children rbsent them-
selves for & pretty long time from the school.
1€ it is sickness it is quite noavoidable. Buat
thero are alsn cades when children &re kept
in their homes from attending school for
causes bist-kaown to parents, Very often
such cases of absence are not reported to the
teacher, The latter has himself to undertake
the task of finding ont the cause of absence
by letters or from the children of the street
or by chance from the parents themsclves,
To be regalar at school is a good habit
necessary to be acquired by chiliren.
Children who are absent for some time do
miss their lessops and seem much handi-
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capped when they are not able to answer
quaestions pat to them in the portion done
daring their abssnce. Hero again the bright
child can be of much use to the former child,
The teacher conld slso be of some service to
the child in talkiog to the parent about the
lessons done durivg the absenca and pointing
to the child the several lessons taught in the
class in the period of his absence,

PERIOD OF STAY IN A CLASS.

All of us have to obey certain laws and
there are also some edacational laws that
guide our work. No doubt wa have to apply
these laws not in a geoeral senss bat with
reference to each individual case. For all
normal calcalations the period of stay in
a class is one year, Buat ia the elementary
school stage, there arise some occasions when
a child can be promoted to the next higher
class during the course of the year. This
will lead to a double promotion if the samse
boy is able to pass the several tests in
the class he has been recently promoted to.

" This procedure can only bo dooe whea there

are sufficient data to show that the child
wounld pot feel the slightest diffizalty in
following the teaching in the higher class,

Equally so a boy that canoot follow the
teaching in one class has to bs sent down
to a class where he could find pleasare.
It is not sny disservice to the parent or
the child, Even the suggestion of thia
procedure evokes the anger or displeasore or
disapproval of the parent. Bat a calm and
dispassiopate judgment will reveal the
desirability or otherwise of this procedure.

There are now schools where children
read language alone in the fifth class, learn
Arithmetic in the third class and Englisk
in the fonrth class. Tbe trath is that the
child’s proficiency in each of these subj:cts
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varies, It will be difficalt to give a practical

shape to this arrangement as’ it requires a

thorough remodelling of the present school

system in the light of the exper!meub alloded

to above,

SPECIMEN OF A PERIODICAL REPORT.
Name of Institution:
Progress Report for the period ending Dec. 1926.

(i) Name of child. ~ Class,
Attendance. .
Cleanliness, -
(i) Remarks as to subjects of study with
marks obtained in each.
Vernacular,
Arithmetic,
English,
History,
Geography,
: (m) Remarls as to
Hand-writing,
‘Home-work.
General progress and conduct, _

Lol

o

Signature of class teacher, Head teacher
Date : : _Date

(Sigpatnre of parent or guardian.)
- [Nore:—To be retaraed to the echool on
the dsy of re-opening of the school after the
' 'hohdays ] ,
. The pareut has to study. the remarka noder
each head and eadeavonr his best to pnt the
~child on an average level of the class, As I
- have already remarked, it woald be doing =
: great harm to the child if he is threatened
. or asked to work beyond his capacity for
~work ‘or " the sabjeot dmned into bis -ears
.'aba groat pressare when the receiviog and
- sustammg capaclty of the child is too low,
THE TEACHER 8 lNTERVlEW WITH THE
¥ . PARENT, -
"}‘From the educational - stmdpomt- it s

‘uxte nseful Y{neoes‘sary_ too, -Ia vne of my

[Mar 1927,

writivgs  elsewhere (vide  “ Educational
Review ” Juae 1923 : Elementary Education ;
New Problems for the - Indian Educator.)
1 have pointed out the different types of
parents and quoted the reply given to me
by them in answer to my questions dar-

ing’ the course of friendly talk. I took

the ioitiative on my own self inasmach
es | feel couvinced that this talk will be
productive of some good to my claes children
in whose welfare.each teacher as usnul is
very much interested. Many of the parents
are moch de’lighted to see us, but suddenly
they feel that they omght to bave been
the first to see us, This change of attitude
is itself a great achievement of the teachers
visit. But wken I speak to my teacher-
friends about the nsefaloess of such visite,

B they do not receive this idea happily, Not
- because they are anaware of the advantages

of co~operation with parents, not because they
eotertain a prejudice towards thess talks,
but because they foel they are misnaderstood,
How? To some of the pareats there creeps
in a0 idea emitting a bad odoar, They
think that the teacher. bas come to seek the
private taition of the boy, Dauring the course

“of my interviews, 1 have coms with only one
case simlar to this, ' The father no doubt ,

welcomed the suggestions from the teacher,
bot an elderly member of the family mis-
anderstood the visit in the above manoer. I
am only sorry that his view was not broad
enongh to adwit of the immense value
underlyiog such visits, lo this connection
[ have to tell the parent the f llowing facts :
The teacher just s any other citizen is a

~creature of God just as a spider is, From

the spider the best l¢sson that he learns is
that- he should himself weave oatb his own
destiny by his hard and earnest work and

Max 1927.] .

devotion to daty. The teacher, tenacious in
purpose, pensive in miad, always in quest of
ways and means of furthering the educstion of
the child, considers himself as a humble work-
er, working for the children of the mother-
land from the backgronnd. Hislife in general
is one of service and dedication to education
of children which is to be the strong founda-
tion for the general progress and advance-
ment of oar country.

GENERAL CULTURE,

The general calture of the child deserves

an earnest consideratinn at the hands cf the

parente,. The scope of the class curriculum
and text-books being limite?, we maust try to
broaden the outlook of the child by giving
bim more story-booke. Books will only
be the larger flold whera the child could
live and grow ‘and progress &s swift
as he can. The school should have a
large supply of such extra reading books
and the home shoald also porchase-for the
pupil books that would inspire the' child for
something noble and good and which he
could well imitate aod act. Stories from

Paranss, stories of the lives of poets,

selectione from. pross and. poetry of various
learned authors, atories of the sons and
daughters of ancient lndis, and stories of the
saints are some exawples. ‘

We are all extremely fond of onr mother-
fongue, We all love our ancient language
Sanskrit. So we must salso make cur
children take an interest in these languages
and where the school cannot amply give
scope for it, the iutelligent home which
sympathiges with this view should lead the
way and promote the stady of the same. The

children cau be asked to memorise verses-
from renowned poots, and learn some devo-
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tional songs in their vernacular or Saoskrit.
These lines having beea committed to mem-

‘ory really touch their hearts' and when

once they are re-stated they express their
wonder on hearing the same. Take for
example, one sloka:

g Am@r far qAt War 997 8| 1
Tfa afa AT g0 a7 FrEaar

This is a beautiful sloka, It is pregnant
with ideas. If the child has been taught this
in his yoanger days, he wonld appreciate
it when be again reads it at a later stage,
Even if he doesn’t read it, if he has only
cherished it in his heart, he will realise
the value of the same when he grows to be a
man aod look upon the meaning of the

" verse which he once memorised while he was

youag, These have no bearing on school-work
but have great bearing on the future life of
the child. I wounld very much like all of my
sentiments, this one and others, find a place in
the future elementary school, the like of
which I see in my vision. [ propose to
outline it at a later date,

TEACHER, PARENT AND CHILD TO LIVE
CLOSE TO EACH OTHER AND NEAR
THE SCHOOQL.,

In the pictore I see before me I find the
parent’s quarter all around and clese to the
children’s hoases or properly termed class-
rooms, Oa one side 1 fiad the teacher’s
quarters, ia the wmiddle there are the class-
rooms, and on the other side the parent’s
qaarters, Bat I konow the practical limit of
my ambitions plan, at laast that part that
touches the quaestion of parent’s quarters is
bsyond practicality. Bat the whole village,
if viewed from the standpoint of the picture,
satisfies the idea underlying my vision. ] feel
sincere in brioging together the parent and

{



204 . THE EDUCATIONAL REVIEW.

the teacher in shaping the edncation of the
child and 1 am desirons of haviog my children
under my observation, if possible, residing
close by the school. There is no necessity for
‘employiog a private tutor, if the child could
possibly work at the school daring extra
hours nuder the guidance of a bright boy or
" the teacher if the latter can tfford to find time.
The very idea of residing within the school-
compound is to safford opportunity for the
backward to make up for the drawbacke
of the child and guide him when he requires
help.

"The next best alternative for the pareat is
to reside near the school. Bat cau all of them
be -near the achool ? Tbere are a nomber
of other’ conmderahons thab should weigh
with the parent in locatmg his resxdence, no
doubt the child’s education receiving a
greater consideration than others. In the
absence of all these, ‘we must all realise the
importance of the co-operatlon of the parent
with the teacher and the value of home-
training, These are two essentials Decessary
for the welfare of the chlld and his edacatxon
in general

Each chlld s entitled to receive the beat
' consxde'rat.xou at the hands of the teacher.
The teacher realises this. Not only that he

‘ glvee his greater attention to the development

of the backward children, 1 believe that
these should also work for some extra hours
and learn by indastry and perseverance.

Euough has been said on the sobject, The

; over-crowdmg of clasirantas is oge important
item that shoald be senm\ly vxewed from the
pomt of mdxvndual attentiop.

How my heart_ rebouu&a thh 30y at
the .very_thought . of s,eemé\ wmy chlldren,_,

x‘;eat‘lyﬁdreseed aod bair plaited,. going to the

C[May 1927,

temple carrying cocoanat, flowers, fruits, etc.,
on & Fridsy evening surronnded by their
parents, brothers and sisters. Equally so, [
desire to enjoy the sight of all my children
dressed in their new clothes on the morning
of & Dsepavali day, Again the sight of my
children going about heart content oo any
festival day such as Pongal. . I erjoy their
free play. I donot wantto interfere with their
play, bat I wounld like to teach them ‘the
valae of a trne and free disciplive in all snch
gatheriogs, [ like the sudden outbarsts of
langhter und the lond noise they make, Bat I

want them to learn some decency at the same

time. | have termed ‘my children’ as one
who is closely. associated with his class-
children will produce more interest in them,

It is also a pleasnre.to see other children as -

well in the fashion enumerated above.
Equally in the manner saggbstad ubove, I azk
my children of all religious faiths as to how
they wounld celebrate the comiog festival day
or holiday. This snggestion itself is received
by all children with great interest and oue
after another rises and says what particolar

clothes he would wesr, what extra nice ‘-

dishes he will hive, his programme for the

day. The very thought of that heartsto-

heart talk fills me with great pride io serving’

children, Their faces bloom like the lotus
on the rising of the spn, ~Such talks are
neceesary to bring ths pupil’s heart closer to
that of the teacber. The education proceeds
along the path of joy, freedom and play. If
the children’s howes are nearer the teacher’s,
it would give a namber of opportunities for

the teacher to take an interest in his

children in these matters.
ADULT EDUCATION,

The third part of my talk deals with
adult_education, . What bearing has this in

May 1927.]

a Conference of Parents and Teschers ? [ view
it as important for the fullowing reason:
Au illiterate psrent is not able to know what
exactly his child has to learn or is stadying
or what iz expected of him, In order to
ensars on all thess fundamentals, he himgelf
requires some learning to help him so as to
bs able to be a eheck on the child. Apart
from this immediate cause, there i3 one other
general view. All of us whether teachors or
belonging to other welks of life, owe a duoty
to our illiterate brethren who are s> un-
fortunately placed in life. All of us can do a
bit in this matter. Even if we cannot form a
school, we can help our neighbouar in sowe
way or other,

‘To some extent, the worldly experience
has given him some kaowledge and the
envirooment has also helped bim to develop
this knowledge. la addition to this, the
vocation which he is parsuing has in many
ways facilitated the advancement of his
knowledge. Bat, what exactly does ke
lack in? He lacks in the fundamentals of
readiong, writing aad figuring. The worldly
experieoce has tanght him some general and
practical arithmetic -just a0 wmuch as is
necessary for his life and liviog, but not
enough for vnderstanding some local prob-
lems. The elementary thiogs he therefore
requires are, ability to read and write ; to read
a newspaper or a letter; writo a letter or a
docament ; cowprebend things going on in
the world ; more icformation about his own
trade ; arithmetic in relation to the vob. tion
and allied needs of a practical living and a
general colture, v » . _

Most of us have seen that workmen are
religionsly inclined. They spend their leisare

hours in singiog Bhajsna sougs or listening .
to a Purabic story which one of his fortunate

.to each parent.
. with them something and counld reflect opon
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colleagues, a literate man, reads to them in
his own ¢ing-song style, The Mahabharatam,
Ramagags, Vikramadilya stories, ballads
such pe Desingn Rejan, Nallathangal, Sira-
thondan are some bocks that fiud a place in
their bookshelf. The hearers are much in-
spired by the story and the sing-song tone
in which the story is read is listened to with
rapt attention. Oor pew school for adults
should ioclude this item, this being a great
feature to induce the lsboarer to take an
iuterest in attending the echool, '

If we really want to make the school a
beneficial measure to the labourer, the method
which we must employ sbould -also be inter-
esting and appesliog. Our aim should be
to impart kacwledge in a much quicker
time than is the case with young children,
Anp sdolt cen take io more. Bat at the same
time, he bas to pass through the eeveral

stages of reading and writing and arithmetio

as 18 the case with children. Exhibitions,
lantern shows, stereographs are nseful ways of
appealing to him and these provide as a means
of self-learning by observation, Popular lec-
tures on topics in nature, newepaper news, the
value of early child training, co-operation,
sanitation, personal health, reading a great
story some time each day—all these will be
productive of good resulte. An appeal to the
eye and the ear are the most important factors.
Devotional songs may be sung. In the ¢le-
wmentary schocl of the fature which 1 have
prcviously binted upou, this will be another
problem that will have to be solved by the
teachers in co-operation with the parents,

Nore :—1 would very much hke that a
pampblet: ‘School aud Home Training’ dealing
with all the points mentioned herein is given
1 wish that they should carry



~

perusing it and carry good wmemories
about the Conference. :

CONCLUSION,

1 look forward to the day when children
will act as the trune connecting link between
“parents and teachers and how this sabject
of child education will be the centre roaund
which all teachers, parents and others will
join hands and sing with one voice ‘Cuue,
let us live with and for oor children.’ Iua
that circle, with the children as the centre,
stand - around people of all parties, social,
political or otherwise. A time will certainly
come when we must sink all our differences
aod they the children will act as the media,
" join onr hands to work for a common good in
the cause of child educatior,

Io conclusion, we all thank you for your
kind presence™ acd co-operation. We all
invoke the blessings of God on your children
for bestowing on them a healthy, long and

- prosperous life, playing their worthy parts a8

})ec:])ming worthy citizens of our dear mother-
and, .

ANDHRA UNIVERSITY EXAMINATIONS,
. 1929, - e

E »lnprmediarte Examinalion in Arts and Sciences,

SRR . Pagrt L.

. SHAKESPEARE—AsYou Lixe IT, with In-
troduction and Notes, by F.W, Kellett, Mm,a. 1 6

MATTHEW ARNOLD—Rvesy CHapil,

- with latroduétion asd Notes, by E/H,

. Elliot; B.A« .., T . a0 4

sy

GRAY—Ersav, and other poems, with Iu-

RS, A,

~ . troduction and Notes, by E.E. Kellett, u.a.0 12

~. 77 -B. A, Examination,
- e ‘Partr L. :
‘SHAKESPEARE-—MaceetH, with Ictro-
..duction and Notes, by the Rev. J, Morri- -
.. son, M.A, D.D, " Ra, 1s6-0 reduced to ... 1 0
.. {being shopesoiled) - ‘ -
- MILTON—Parapise LosT, Book 1, with In- - ~
. - troduction and. Notes, by T. V. Arogia-'
sawmy Pillai, sa., B2, " 0 L w06

~ e —PsRADISE LosTy Book I, with = =
" Introduction and Notes, revised by E, H, .
o EBllioty BaAL 0 L T 014

“m—

~,SRINIVASA VARADACHARI & CO, .-

4, MOUNT ROAD, MADRAS,

206 . ~ THE EDUCATIONAL REVIEW.

'[i\iAY 1927.

MADRAS UNIVERSITY LIBRARY.
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7 ‘B, Mathematics.

Abdank-Abakanowicz : Lesintegraphies la courbe
integrale et ses applications; Die
integraphen, . ’

Abel: Centenaire de ea naissance.

Arago? - Qeuvres completes,

» . Astronomie populaire,

Baker ;' Hjyper elliptic sigma funciions,

Bertrand :  Differentiel et de calcul integral.

Bessel : Abhandlungen,

. Blomenthal : Ten-abhandlungen.
Bobek: Elliptischen funktioren,
" Projectivische geomeirie.
Borchardt;  Gesammelte werke,
Briot : Taeorie des fooe ions abeliennes.
. Theorie d¢s fonctions elliptiques.
Cahen: Theorie des nombres. ’
Cauchy : Iofinitesimal a 1a geometrie; Algebrais-
chen anglysis, ' S
" Ccmaro: Naturlischas geometrie,

Clebsch :  Abelschen farktionen.

Christoffel : Mathematische sbhandlungen. .

Cremona: = Geometrie pure sor les surfsccs da

trcisieme ordre. )

D .dekind: Ideal-classen in @der verschiederen

ordnungen eines endlichen korpers,

Courant : Methoden der mathematischen physik,

" Dirichlet : Einfechen u. mebrfachen best immten
integralep,
. Zaklentheorie, . L

Dabois-Raymond : Differential gleichungen mit

drei variablo. * . co o
Dumss: 5 mattematische abhandlargen, .
Eoge!: B.ruhrungs transformationer; Definitions-
gleichucgen der continuirlichen trapsformas
tiong gruppen,
Fabry: Mathematiquaes generales,

.

Feuerbach: Anslytische-trigonometritche sbhand-

lungen,

Fiedler: Irrationsler modulargleichungen der

elliptischen functionen.

Fi:lds: Algebraic func.ione of a complex varia-

ble,
Fricke: Lehrbuch - der algebra; Theorie der
asufororphen functicnen.
Gaues: Briefwecheel zwischen Gauss u. Bolyai;
Uuntersuchuogen uter “hohere arithmetik,
Geassmann:  Projective geometrie
Hegen: Syncopeis der hocheren mathematik.
Kantor: Transt:rmations periodiques dnivoqaes,
n - . Theorie der endlichen gruppen. °
"y . - ‘Theorie der transformatoinen in RS,
- 12 math, vbhandlungen, -
Klein: Ricmsrische flacren L1, :
Klein u, Sommerfeld: Theorio des kraisels
4 bands, ‘ R
Klein: Diﬂeremiql -u, iotegral rechnung ant
geometrie, -
n . Allgemeinen gleichung des zweiten

‘% - grades zwisehen linien co-ordinsten,
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Klein: Elliptischen modeunl fuactiosen. :

Madel: Die vichtigeren dreicksanfgaben aus der
ebenen trigonometrie,

Galle: Mathemaiische instrumente,

Zindler: Lisizo geometrie,
Eacyolopadie der matbematischen wissenschafien.
Mittag-L-filsr : - Representstion analytique d’une
branche uniforme d’une fooc.ion monogene, -
Rausenberger: Pericdischen funcionen «iser
variabln,

R-ttger: Lie's theory of contlinu.us groupe.

Reye: Synthetische grometrie,

Ricmann : O:uvres mathematiges.

Scairmer: Geometricches darstellen vor Kor-
pern uach modellen. .

Segre: 4 mathematischa abhandluogen.

Webher : Traite d’ algebrs sup-rieure,

Zesuthen : 64 abhacdlangen.

C. Physics.

McKriahan: Surface t. nsion of aqurong solations
of some organic salts, .
Hayner: Persistencs of radiation excited io
mercury vepour, ‘
Hatley : Index of refraction of calcite for X-

' Rays.’
Kronig: Chatge of ¢.nductatce of S:leninm dae
to electrounic bornbardment,

Quimby: Ouc experimental determination of the

viscosity of vibrating solids,
E, Chemistry.

Anderson: Iuflaence of mutameric forms of
glacse and of fructoss on iuvertase ection,

Boiansky: Matarotation as & factor in the
" kinetics of invertasse action,

Boander: Phencl and resinoids.

Chandlee: New titration method for the exach
determination of phospborus. .

Gegenheimer: Studies on the gnantitative esti-
mation of the cystine coantent of casein,

Horton: Gold adsorption by alkaline charcoal.

1ddles: Separation of the amyloses in some

= common starches.

Maller: ‘The action of ultra violet light on certain
collcidal despersions of gold.. .

Smidth: Action'of sulfer on p-tolvidine.

Chapman: Geowth of profession of chemistry

during past bslf-century, - .
Mellor: Treatiss oa inorganic and theoretical
chemistry, vol. 7. v :

J. Agriculture. . .

Hiward : Wheat in India. i

Jameson: Report on the discases of silkworms
in India. ' )

MacKenna: Agriculture io India.

L. Medicine. _ )
Great Britain Medical Research Council Publica-
tiong -

Causes of wastage of lab>ur in munitions factories
employing women, - :
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Use of death.rates as a measure of hygienio
conditlons
Crippa: Application of air force physical
effiviency tes 8 to men and women, :
Hill: Iaternal migration and its cffects on death
rates,
Young: Cancer in diff.rent trades and profes-
siong,
Rogers: Small-pog snd climate in Iudia,.
Occarrence of intestinal prolezoa io inhabitants
of Britain,
Acid base equilibriom of blood,
Lythgoe : Illumination and visusl cspacities,
Pyke: Reporton legibility of prin,
Scierce of wventilalion and opeu sir treatment,
2 pts, ’
Vernon: Mathods of investigating ventilation,
Dudley : Schbick test, diphtberia &and scarlet
fever, .
Glyon and Digby: Bacteriological and clinical
observations ou poeumonia and empyemsts,
Savage: Inveatigation of Salmonella group.
Dudley: Spread of droplet infcction in semi-
isolated commaunities.
Savege and White: Food poisoning.
Gordon: S:udies of the viruses of vaceicis,
White: Farther studies of the Selmonelle
group,
Burn and Dale: Purity extracts.
Tisaolis: Home conditions and intelligence of
school children, ‘
Maurray: Social conditions and nutrition upon
birth weight and birth length,
Cruickshark: Materns] syphillis, as a cause of
death of foetus c¢f new born.
Estimation of foetal age, weight and length of
pormal foetuses snd weights cf foetal orgars,
Manc: Diet for boys during school sge,
Social conditions snd achte rbeumatism.
Mummery: Strocture of teeth in relation to
dental disease, .
Tncidence of dental disesse in children,
Diagnosis and treatment of periphersl nerve
irjuries,
Injurics cf spinal cord and canda equina.
Seuse of stability and balance in air,
Chamberlain: Sanitation (United States war
dept.)
An enquiry into the prevalence and aetiology of
Tuberculosis among industrial workers.
Pulmonary tubercalcsis.
An investigstion into the epidemiology of pthisis
in Gr. Britain and Ireland,
Artificial ppeumothorax,’
Tuaberculosis in insared persons,
Toberculosis of the larynx..
After.histories of the patients treated at Brampton
Hoespital sanatorium.
Taberculin tes's in cattle.
Reportsoninvestigations inthe U. K, of dysentery
cases received from tho eastern Mediterrapean.
Contribution to the study of chropicity in
dysentery carriers,
The Flexner-Y Group of dysentery bacilli,
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.. S.ndies of bacillary dysentery in British factaries
“ in Macedonia,
Sarclogical races of the fl ‘xner group of dysentery
" bacilli,
Bscteriological studies in patbolegy and pre.
" veative control of cerebro-spinul tever, among
the forces, !19135-16.
Rsport oa seasonal ou.bresk of cereorc-spmal
fever in the navy at Portsmouth. .
_ Baoteriology, preventive control and sprcific
" treatment of cerebro-spmal fever smong mili.
tary forces.
‘Shefli-ld outbreak of eptdem\c eosephalitis in
192¢.
Ultimate resul 8 of trea‘ment of syphillis with
* arsenical compounds,
Clinical study of the toxic reactions which follow
. the intravenous administration of *914/’
. Wasseraao test applied before death.
- Resulis of the cxamination of tissu-s from eight.
*  cases of death foliowing inj=ctiona of salvarsan.
.Iuflaenca of salversan treatment on development
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Iufluencs of alcohol on manusl work,
Effects of slcohol and some other drugs durmg
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Classification and study anaerobic bacteria cf war
-wounds,
- Investigation of an eplde'mc caused by haciltas
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" QOa the destruction of bacteria in milk by e]ec'n
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F. History. :
Coatman: Indiain 1923—-' .
X Economics.
~ Killougb: Tobacco produets industry in N,
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Z. Law,
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We are asked to publish the following :~
AN EDUCATIONAL “LOCARNO.”

An Edacatiopal * Lncarno,” which will meet from
3rd to 15th Angost in that famous fliwer.filled
valley of the Tessin, promises to falfil expcctations,

" Eduocationalists from all parts of the world will meef

at Liocarpno, under the suspices of the Nuw Eduaca.
tion Fellowship, ta diecuss v.be problems of progress
ive education.

Evan at this early date delegates xnclude the
Directors of Education for South Australia and
South-West Africs ; the Secretary of PablicInstruc.
tion for Liberia; the Secretary of the National’

" Council of Edocation, Canada; a representative of

the Elucation Departmentof Santo Damingo and of
the Gov-roment of Belgium, Rspresentatives will
attend from the Universi:ies of Dacca and Allahabad
(Indis), of Havana (Cubs), Cagliari (Italy), the
Keiogijukn Ugiversity (Tokio), in U, S, A, the G.
Peabedy College for ‘Teachere, Iowa State College,
Penn College, Internationsl Institute of Teachers’
College. Among the Associations sending delegates

“ars the Child Stndy Association (New York), the

Progressive Education Associstion, the. Teschers’
Uuion (New York', the Urion of Parents” Associs.

tions {New York), the Florida Education’ Assccia- .

tion, the Associstion of Private School Teachers of
the Eastein S:iates of Amerma, the ‘Polish New
Eduoecation Association,

Among the pioneer schools represented are Frer.
gham Hrights, Bedales, G rdea Schoo] (England);
Lircolo Sehool of Teacbers’ College, North S rore
Conatry Dy School, Winne:ks Schools, B aver
Country Day Schoo!, Edgewood School, T.wer
Hill School, Ethicsl Culture Robool, Dowuera Grove
Juoior Elementary School (U. 8. A ), Tyr:nge High
School (Sweden), Odenwaldschule (Garmany), Hof-

" Oberkirch (Swi zerland) ; Decroly Scboql(legium).

In addition to regular eveuing lectures on the
subjscts involved in the geversl theme of the Con-
ference “* Tre Tine M-aning of Preedom in Edvea.
tion,” there will be morping sludy-discassion

groups on such subjects as Co.educatior, - The

Preblem Child, Individual Methods, Intelligence
Testing, The Psychological Freemg of the Teacher,
Experimental Schools, ;

The Conference, whicl in¢ludes recreanon as well
88 study, is open -to all who are. interested in the
naw ideals and progressive methods jn education,
Fuorther particulars may bo obtained from the
Secretary of the Locaruo Conierence, 1! Tavxstock
Square, Liondors, W, C. 1, ‘ .

.‘-./‘u\
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We are glad to find that the Corpora-
tion of Madras .has
decided to extend the
provisions of the Com-
pulsory Elementary Education Act to
all the divisions of the city. The Com-
missioner to the Corporation of Madras
has issued the tollowing notification
which will be read with much interest : —

Elementary Edu-
cation in Madras.

»The citizens of Madras are hereby reminded
that compulsory élementary education was intro-
duced in the city in divisions 24 to 7, both inclu-
sive in the year 1925-26 and in three other divi-
sions 28 to 30 in the year 1926.27. Thanks to
the hearty co-operation of the citizens and the
interest evinced by the members of the Attend-
ance Co_mmittees, the scheme has been working
satisfactorily.

Once o« year, or if necessary at shorter .in.
tervals, a census of children of each division in
the compglsory area has to be taken, to ascer-
tain how many children there are of school-going
age, boys between the ages of 6 and 11, Maho-
medan boys between the ages of 8 and 13 and
girls between 5 and 10, how many are attend-
ing the schools and how many are violating the
rules and for what reasons. This information has
to be sent to Government. During the menthof
May, the Corpora'tion school-masters will go
round from house to house asking for particu-
lars, ‘and the public are requested tooblige them
by giving all the necessary information. Save
in cases- where exemptions have been granted,
the parents of children who have not yet been
sent to schools will be liable tor prosecution. It

is earnestly hoped that such parents will soon

send their children to schools and give no room
for any unpleasant steps being taken.
The residents of the first 23 divisions of the

city are hereby informed that elementary edy-
XXXMI—40
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cation will be made compulsory in these -divi.
sions from about the 1st October of this year.
According to the Elementary Education Act of
1920, all children, non-Mahomedan boys between
ages of 6 and 11, Mahomedan boys between 8
and 13, and girls between 5 and 10, must be
sent toa recognised school. Parents and guardians
who fail to send their children of the prescribed
age to a recognised school will be liable for pro-
secution. The Corporation school-teachers will
go round from house to house in the month of May
to prepare a census of the children and the public
are requested to give them the mformatnon
required.

The Corporation has, at présent, nearly 100
schools, for boys and girls, and imparts education
for about 18,200 children and more scheols will
be opened, as and when necessary. For boys who
are anxious to earn their livelihood when they
complete their elementary education course, in-
struction is being given in arts such as carpentry,
weaving, embroidery, tailoring and mat-making.
In some of the schools, higher elementary classes,
from the 6th to 8th, will be opened shortly, to
afford chances to gain more knowledge in general
education and vocational training. For girls
special instruction in music, needle-work and
domestiz economy is being given. The residents
are requested to send all children of school-going
age to schools, without being forced to do so.

We hope the order will be enforced
tactfully and the measure will be a great
success.

It is pleasing to record the growing
aetivity in educational
matters apparent in
Bengal in recent
months. The latest is an attempt at
improving the facilities for technical
education in the province. A sum of

Technical Educa«
‘tion in Bengal.
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Rs.'1,70,000 is already being spent for
distribution as grant-in-aid to technical
schools, An additional sum of Rs. 30,000

~ has been sanctioned for the purpose.
There are now four Government tech-
nical schools which may be looked
‘upon as model institutions in Bengal.
The Government of Bengal propose to
start five otherschools for which Govern-
ment have drafted a new scheme. A
special feature of the new scheme will
be the addition of a course of cultural
education to the existing practical work.
We commend the exampls to other prov-
inces in the couniry.

In spite of the lead which the senior
. Presidencies of India,
Edu?;:fizb'.n the .Bengal, Madras and
Bombay, have had in

~ educational matters, it looks as if the
Punjab will soon steal a march over
them in many aspects of progress. The
latést report of Public I[nstruction for
1925-26 is one of which any province
may be proud. The percentage of pupils
to the total population advanced in the
year under review from 444 to 513 as
compared " with 27 in 1920-21. If the
_figures for boys alone ‘are considered, the
percentage has risen to 844 as compared
with 426 in 1920-21. It means that the
percentage of school-going population
has ‘doubled itself in about five years.

" - When Ministers and Directors of Educa-

tion elsewhere plead difficulties of various
- kinds when confronted with demands
for more extensive education, the exam-
ple of the Punjab should be held up for
‘being followed. Sir Malcolm Hailey,

[Mayr 1927.

the Governor of the Province, and Sir
George Anderson, the Director of Public
Instruction,are both very keen and enthu-

siastic about the expansion of education

and the result is evident. Even with the
limited financial conditions of India, it
is clear much can be done for elementary
educatior when there is a will in the
direction and energy for the effective
execution of schemes. Another agree-
able feature of the report is the assur-

ance that the conversion of primary into

lower middle schools and of lower middle
into full middle schools has gone on
apace. Middle schools have advanced
numerically from 615 to 1733. It is not
realised that the principle of compulsion
is neither so easy of adoption, nor so
desirable in its consequences, as is often

imagined. Those who have any ac-
_quaintance with the working of the

Compulsory Elementary Education Act
ot Baroda are however familiar with
some of the difficulties in the way.
Sir George Anderson, curiously enough,
unfolds exactly a similar tale. He is
of opinion that the growing appre-

ciation of the benefits of education
should not be blunted by any hLasty or P

vexatious system- of compulsion. “To
scatter broadcast over the countryside a

hords of subordinate officials in the form -

of Attendance Officers and to harass the
people by the infliction of fines which
they cannot aftord: to pay, would pxjt
the clock backward instead of -forward.
Education would become a by-word of
abuse.” In view of the evidence which
is being presented before the Royal Com-
mission on Agriculture, it is interesting

May 1927.]

-to know that an attempt is being made

to adapt the rural courses and curricula
to village conditions and require-.
ments. 1t is recognised that an exten-

sive application of an urban system
- of education to Indian rural areas may
‘be fraught with disaster, as it may prove

to be an impoverishment rather than an
enrichment of the countryside. Every-
body will share in Sir George’s complaint
that experience has shown that the
Indian University and Secondary Scho,ql
system tend to suck from the country-
side its best initiative and talent and to
vtempt the brighter boys to urban and
sedentary pursuits, while conditions of
life discourage men of intellect and
initiative from returning to the villages

.~ and from influencing the villagersin the

direction of progress. It is difficult how-
ever to share in Sir George’s optimism
that the village teacher and inspector
can do much to counteract this tendency
in Indian life. Among features of village
educational organisations which can be
imitated elsewhere are village libraries,
district community councils and magic

"lantern lectures. Even a travelling
~ cinema is in contemplation.

The practice of employing women-
teachers even for boys
in lower schools has
. come to be introduced
in India.” If we are not mistaken, it is
prevalent in such educationally advanced
Indian States as Travancore and Cochin,
while it has been more or less the rulein
European schools in India. With the
increasing recognition of the .claims of

Shoald onmen
Teach Boys ?
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women for equality, the practice will
probably increase in this country. The
following extract from the Presidential
Address of the National Association of
School-masters at Bristol will however
show that some difference of opinion is
possible on the subject. We give it below
without intending to Le understood as
necessarily endorsing the sentiments
and the conclusion :

** No woman can train a boy in habits 6f man-
liness. It is true that one occasionally meets the
\voman‘who can ‘manage boys as well as any
man.  Well, such a one, might be an admirable
proprietress of a Wild West saloon, but we hava
no room for her in our boys’ schools.”

They as schoolmasters need never be disturbed
or diverted from their purpose by those who, smit-
ing their breasts in a hysterical outburst of self- ’
righteousness, lamented the perpeiuation of what
they choose to call the sex-squabble in education.
“Let us end it,” they shrieked. “Itis undigni-
fied, it is uneducational.”

In his opinion they could end ‘it to-morrow by -
surrendering unconditionally, Such surrender,
however, wouid entail the triumph of feminism in
education, the gradual supersession of men-
teachers by women-teachers. Such a base deser-
tion of the British boy would be unworthy ot the
British schoolmaster ; it would be an educational
disaster and a naticnal calamity.

In an article on Ehnglish As 1t is
| Spoken,Sir Denison Ross,
Director of the School of
QOriental Studies, com-
plains about the slackness which has
crept into the spoken languags of to-day.
The war with its slackening effect on
the mental habits of the people, has
tended to make speech less precise,

Engliéh as it is
spoken,
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English grammar, accordmg to hlm, is
practically ceasing to be taught. Linguis-

- tic studies are: being overshadowed by

. deserve to be

scientific developments and grammatical
-mistakes have begun to figure in print,
.in notices, newspapers, cinemas and so

on. Newspapers.in their- attempts to .
- compress the English language in their

-head-lines beyond its elastic limit
frequently break some of the cardiral
principles of grammar. It is easy to be
too puristic in matters of linguistic
-evolution, but it will be admitted on all
hands there is much truth in the obser-

~vations of Sir Denison Ross.

Speakmg at a District Teachers’ Con-
ference in Bengal, Dr.
Jenkins, I.E. S,, referred
L to a serious handicap
under which Teachers’
suffer in this country. The remarks
more widely known,
partlcularly in” view of the criticism
generally made that Teachers’ Associa-
thl‘)S m this country are mere trade-

'Teachers" Asscci-
ations in ladia,

umons always clamourmg for the im-
: provement of pay and prospects He

Sdld

‘ vﬂlages and districts present miserable conditions

of teachers and students. The position ‘of the

~. teachers in the West is’ secure. . Their orga.msa»
,-t;ous help them to ‘maintain ‘that position. The
bread problem is solved for them: by the State. 50 -

Associations

[May 1927,

that they are at liberty to think out better
methods of educating their pupils. Whenever an
association of teachers meetsin the West, it meets
for improving the prevailing systems of education
as well as for discussing theinconveniences under
which they labour. But the position of the teacher
is quite different here. He has to fight for his
position in society, he has to fight for a living
wage and whatever little time he has, thus lett, he
may devote to the improvement of the prevalent

“systems of education.

The objects of -a teachers’ association in this
country are therefore manitold. They cannot
give their exclusive attention, as Western teachers,
in the main, do, The sacred calling of the teacher
is, therefore, here little more than a struggle for
existence. But they should not despair. Though
they have to fight against heavy odds, by concert-
ed action such as yours, they can surely realise
their objects. .

"~ A handicap of another kind is the

lukewarm sympathy, if not veiled hosti-
lity, which Teachers’ Associations often
meet with from the officers of the Educa-
tional Department. There are piovinces
in which Directors of Public Instruction
do not view with favour the participa-

tion of members of the teaching profes- .

sion in Associations and Conferences of

o ' ' , ' the brother members of the same calling
i When va’Westem educationist comes to this

- country he is at once struck by the miserable
~conditions under which thie teachers suffer here. -
“While in the West, there is a highly organised,

_ highly efﬁcwnt and well-paid service, leading to
" the proper education of Western children, Indian-

and - this writer has known at least of
one instance in which a FEuropean
Inspector of Schools incurred -the serious
displeasure of the Department because of

the interest he took in Teachers’ Associa-
tions and non-official- Educational Con- .

ferences. - 1n these circurastances, it is a

pleasure to turn to a communication

recently addressed to the 7th Annual
Conference of the All- Bengal Teachers’

May 19271

Association by Mr. E. Oaten, the Direc-
tor of Public Instruction of the pro-
vince—we should like to see a similar
appreciatianof Teachers’Associations and
Conferences on the part of educational
authorities elsewhere. Regretting his
inability to be present at the recent
Conference he wrote:

Dear Sir,

I acknowledge receipt of your kind invitation to
attend the Tth Annual Conference of the All-
Bengal Teachers’ Association I very much
regret that [ cannct be present. I shall be grate-
ful if you will coavey to the members of the Con-
ference my sincere good wishes. As is well known,
I consider the Association one of great importance

- in the educational world and believe that it is

capable, by continued pressure in support of its
members’ legitimate claims, not only of improving
the status and conditions of work of individual
teachers but of benefiting the cause of secondary
education in general. I am confideat that the
Association will continue cbnsistently to aim at
both these objects which are indeed essentially
complementary to each other, and in that belief I
desire to send the warmest possible expression of
my good wishes for the success of the Conference.

Yours truly,
E. OATEN.

Students who have not done well at
school and college have
often sought consolation
in the fact that many
men of genius and great achievement in

The Dull Boy
at School.

. lifedid not dovery well in theireducation-

al career, though it is well-known that
many who have distinguished themselves
at school and college have done very

well in life. The qualities of intelligence
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and industry so essential -for success in
studies at school and college are just the
qualities which play a great part in con-
tributing to successin life, however much’
the latter may also depend on luck and
the chaunces of opportunity and environ-
ment. Bat at the recent Educational
Conference in fngland at Margate,
special attention was drawn to the fact
that the dull boy at school often develop-
ed well later, not only- in life, but also
in the higher stages of education. It was
therefore considered desirable not to
classify pupils merely according to age,
as the biological age was not always
necessarily in conformity with mental
development, the so-called dull pupils
developing their intelligence at a later
stage. The mover of the resolution that
the practice of classifying children -
according to age alone was unsound and
that classification cught to be left to the
decision of the head teacher in consulta-
tion with the members of his staff, said
that every teacher present knew that no
two children were born with equal capa-
city or could advance at the same rate.
Native ability, the power to progress,
environment, home surroundings, niedi-
cal record and often the condition of the
school, all entered into the question of
classifying children. A number who
developed late would not develope at all
if classified according to age. Then
followed numerous instances of the
dulness of distinguished men at school—
though we have no doubt that some of
the traditional stories current about them
are later inventions intended to make
their careers appear more romantic,
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Sir Walter Scott's headmaster said he baﬁ the
thickest head in the school. The mother of Hume,
the historian, said that in her opinion he was

‘weak-minded. Chatterton was returned to his
_mother from school by tbe school master as a con-

firmed dullard, and Funny Bumey, who was
called in school a little dunce, wrote a classic at
the age of 20. Mr, Cowen said he had also heard
that the Chancellor of the Exchequer did not do
very well at Harrow, but he had done tfairly well
since. (Laughter.) It was a matter for specula-
tion as to what would have happened if the Chan-
cellor had been classified according to age from
five onwards.

- This praise of the dull boy ‘at an Edu-
cational Conference may be amusing to

.some. Bat- there is one lesson towhich

it should lead—the teacher must recog-

nise that there might be latent poten-
- tialities even in the so-called *dull’ boy

and no efforts should be-spared to turn
him into a satisfactory person from the

- educational standpoint. [t is easy.togive
gllglim_‘ up as a hopeless person incapable
" of any progress at school or achievement
' in life. ‘

[Max 1927.

The principle of competition for entry
Appointmest of into public services is a
Assistant sound one in spite of
Surgeons. some of its evils, and we
feel bound to support the demand which
is now being made in the Madras Presi-
dency to revive the old wmethod of
recruitment to the cadre of the Assistant

~Sur"geons by holding a competitive

examination for the purpose. Because
of the disturbing conditions of the Great
War, the competitive examination was
suspended in 1916 and for some curious
reason or other, it has not been revived
since. We presume that the Justice party

which has till recently been in power:
found it very convenient to stop recruit- .

ment by competition so that it could

exercise its patronage entirely from the .

standpomt of communal preference and
with a view to consolidate its own poli-
tical following. Now that the Justice
party is happily out of power and 'is
showing no signs of coming back into
it, the prinéiple of e’ﬂ”lcie‘nc‘y as the sole

test of entrance into office hLad better h

be recognised immediately.

BOOKS BY P. V. JAGADISAXYAR of the Arch:ealomcal Dept., Madras.
MATTAVILASAM

o ST WaIR A answgnn »t T Hox, Siz A, P, PATRO, Miuister fur Education.
P Approved for Library use. ’

e T . Price: As. 8.

MAHABHARATA e

L’! U _Tais has been Pppwved by the Text Baok Oummme» as sui‘able for School use. ‘

- As, 12,

/

. SHINIVASA VARADACHAKL & €O, 4 MOUNT ROAD, MADRAS.
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SECOND EDITION.

Pages 3386.

examinations held in this country.

this new book has been prepared :—

Chapter I. R-production of a Short Stary.
(i) Tatrodaction. (ii) 2 Specimens. (ifi)
23 Stories for Exercise,

Chaptar 1I. R :production of a Scory-Fuemn,
(i} Introduction. (i) 4 Specimens. (iii)

. 21 Ssorv-Poems for Exercise.

Chapter II1. R prodaction of aShort Simpls
Poem other thao a S ory-Poem.

(i) Totroduetion. (it} § Specimers. (iii)
98 Shork Puems for Exercise,

Chapter IV, Reproduction of u Prcse Pags-
age. :

(i) Totroduction, (i) 5 Specimene. (ii1)
37 Prose Passages for Ex-reise.

Chapter V, Summarising.

(1) Tutrodaction. ({iiy 5 Sp=cimens, (iii)

27 P-ssages for Exercise in Summarisiog.

Chapter V1. Parsphrasirg.

(1) Introduction, (n) & bpecimens {ii1)
95 Passages for Parapbrasing.

Chapter VII. Expagpsion of Passages,

() Introductior, (u) 10 Specimens.
(i) 40 Passr'ges for Exerciso in Ex-

. paasion,

Chapter VIII. Letter-writing.

(i) Introdaction. (ii) 12 Specimens. (iii)

30 Sabj-cts for Letter-writing,

ENGLISH COMPOSITION
~ FOR
HIGH SCHOOL CLASSES

BY
HENRY MARTIN, M.A,, O. B. K.
PRINCIPAL, ISLAMIA COLLEGE, PESHAWAR.

Price Re. 1-8-0.

Y= This new class-bool: of !’nﬂzsh Composztwn is designed for senior school-
l;();ys and provides mieq/mte material for training them in a systematic manner for the
I aper tn  General ™ English set at the School-Leaving, the Matriculation, and similar

The following Table of Contents will give an idea of the plan on which

Chapter, IX, Certificates, Short Adver-
tisemeunts, Telegrams,

(1) Certificates—Introduction ; Specimens;
Exercigsee. (i) Advertisements—In-
troduciion; Specimens; Hxercises,
(1) Telegrams—Iluatrodaction ; Speci-
wens ; Exercises,

Chapter X, Essay-writing.

(i) Introdoctior. (i1} 6 Specimen Essays.
(i1i) 30 Ontlines of Essays. (iv) 52 Sob-

" jects for Eeaye,

Chapter XI Inventive and Imaginative

Exerciges,

Section 1, Antobiographies.

(i) Introducticn. (ii) 3 Specimens, (iif)
10 Exercices with Hints, (iv) 20 Sub-
jo-ts for Exerdise.

Section 2. Imagivary Conversations,

(1) Iotroduction. (i) 10 Specimsns. (i)
10 Ezercises with Hinta.

Section 3. Short Speeches, \

(1) Iotrcduction. (ii) 3 Specimens, (iii)
6 Exercises with Hints, (iv) 14 Subjects
for Exercise.

Section 4, Short Reports,

() Introduction. (ii) 3 Specimeps, (ii})

19 Sabj-cte for Exercise, .
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-Approved as a suitable Text book for School use. — Fort St. George Gazette, 24th July 1923, page 671,

A_NEW INDIAN ALGEBRA,

" BY MR. B. KRISHNAMACHARI M.A,,

Umverﬂly Prizeman in Mathematics, and sometime Assistant in Malﬁematm
in the Packaiyappa’s College, Madras.

Volume 11

—Part II.—Chsp, XXV Huder Simple Equatiow XXVIL Simple Equations,
Ratder Problems; XXVII. Simultanecus Equaticns ; XXVIII Graphical Solution of Simultaneous Equations ;
_‘ XX1X Applications of Graphs; XXX Sicmultaneons Squations. 1hree Uskoowns; XXXI. Graphs of Stutiatics;
XXXIL. Substitntionin Formaulae, and Illustration by Graphs; XXXIIL Smultanecus E juations—Pccblerns  Test
- Papers—Second Series. Part III.—~Chap, XXXIV, The Laws of Algebra; XXXV, Homogeneity and Symmetry;
XXXVI. Factors; XXXVII. Highest Common Factor and Lowest Common Multiple; XXXVIIL, Fractions;
XXXIX, Identities; XL Literal Rquations ; XLL Quadratic Equations; XLII. lavolution; XL, Evolation;
8qusre Root; XLIV. Theory of Positive Integral tndices; XLV. Theory of Divisors; XLVI. Surds; XLVIL
Application to Geowetry; XLVIIl Eavy Grapha; XLIX  Arithme! ic and Geometric Series; L. stcellaneoua

Theorems aod Examples ; Test Papers-rbxrd Series; Answers,
D, Ce, 16 mo., B3% pp. Prico—Re. 1-8-0,

Contents of Vol. 11.

RUDIMENTS OF ALGEBRA o

‘With a Chapter on Graphs
' by the late 8. SR!NIVASA_!YER,

_Author of ¥ Problems in” Arithmetic ”

" Revised by B, HANUMANTHA RAU, sa.

" Professor. of Matbematics, Coilege of Engineering, Madras. v

S!zth Edition.—Price Re. 1.

:3(111 Editiog-—(wzs)

A Ma.nua.l of Amthmetm

By tha fate . MR S. R‘\DHARRISH\IA AIYAR, B.A,

Prnmpal Ma}zam_;a};’: College, Pudukotah.

Approved as a Text-book for a,n cxa.sses and For;ns
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AN

MACMILLAN'S NEW BOOKS.
BOOKS ON ELEMENTARY SCIENCE.

Based on the Syllabus published by the Department of Public Instruction.
TANMIL EDITION. TELUGU EDITION.

NATURAL PHENOMENA NATURAL PHENOMENA
By K.C.VIRARAGHAVA AIYAR, xa, LT, By K. SURYANARAYANA, B4, 1.1,

Asst, Lecturer in Chemistry, Asst, Prof. in Chersistry, Pachaiyappa’s Cellege, Madras,
The Government College, Kombakonam. Part I for Form | ... 6 As
P&l;t‘ I fol' Form I “ee e 4 As, ” ll " II vee -:.‘ 4 AS'
, 1L, II.. ... 4As Lo, M. .. 5 As,
,» I " I ... (In the Prese.) ' —_—
jp— T ANIMAL LIFE
ANIMAL LIFE ot l?nyyzl GOPALA. A’lYAR. WA, L.T,,
Prcf. Zoology. Maharajah’s College, Ercakulam, end
By R. GOPALA AIYAR, ma,, LT, K. SURYANARAYANA, BA, LT,
Professor in Zoology, _Asst, Professor in Chemistry, Pachaiyappa’s College,
Maharajah's College, Ernakulam, ' Madras,
Part- 1 for Form I... .. 4 A | Dot lfor Form L. v 4 As,
1 I . " Il » Il ... . 4 As,
" " o 4 As. ut 1t
U onp ! ot 4 As o ” eo. (In the Press))
— " PLANT LIFE
PLANT LIFE _ By Deway Bamapur
) By Dewiny Banapur . K. RANGACHARYA, x4, 1,1,
K. Ry NGAOHARYA’ M A, L.T., late of the Agriculiural College, Coimbatore, ard
late of the Agricultural College, Coimbatore, K. SURYANARAYANA, pa, LT,

Asst, Piof, in Chemistry, Pachaiyappa’s Coliege, Madras,
WITH A FOREWORD ‘
" By K. JANAKI RAQ, Ba, 11,

Maharani’s College, Vizianagram,

WITH 4 FOREWORD

By P.'A. SUBRAMANIA AIYAR, Ba, LT,
© Headmaster, Hindu High School, Triplicane, Madras,

Part I for Form 1 ... oo 4 As,
R § S .. 4 Aa, Part I for Form 1I... . 4 As,
33° III ET RN i vee ... 4 As. »w 11 ”» II cee LRI 5 A"-
, " UL ... (Inthe Press.)
. Also published let
cach Fox?m. ished a3 complete volumes for | mé’;}lsgo?t;bhshed oF] complate velames for
Vol 1 fotr Form 1 containing the three | Vol 1 for Foram 1 contammg the three
. parts, arts,
- Natural Pbenonema, o b Nataral phenanems
Plant Life, .. 10 As, Plant Life, 010 As
. Animal Life, . Auviwal Life, : .
, 11, I do . 10As| 5, I, I do .. 10 Ae

5 HI HI do, (In the Press)| ,, LI ” II1 do, (In the Press.)

SBINIYASA YARADABHARI & GO., 4 Mount Road Madras
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MACMILLAN’S NEW BOOKS.

BOOKS ON INDIAN HISTORY.
Specially written to cover the Madras Syllabus in Indian History. Thoroughly

MACMILLAN’S NEW BOOKS.

SUPPLEMENTARY READERS
FOR PRIMARY CLASSES.

up-to-date and embodying the latest researches in the field of Indian History. -~ Printed in large type and very simple language. ILLUSTRATED.
Well iliustrated and with many Maps.
TAMIL EDITION. TELUGU EDITION. TAMIL EDITION. ‘ TELOGU VEDITION'
MACMILLAN'S NEW HISIORY OF | MACMILLAN’S NEW HISTORY OF SITA, SAVITRI AND UMA. 2 As. | ABHIMANYU, THE VALIANT. As. 2.
. ~ ‘ — i | 'S K] 3 T ]
INDIA FOR FORMS 1—III B p I'I‘NIS)i{‘IIi\If\?fF f(I)YRE)lj\TSGiR 111 (Others in preparation.) li SITA, SAVITRI AND UMA. ,As' 2-
By P. T. SRINIVASA IYE\TGAR }(A L‘i Job A 5 S » M.A, LT ] (Others in preparation.)
Translated into Telugn
Book I for Form I ... <. 6 Aq, By G.V, SITHAPATHI PANTULU GARU,  GECGRAPHY
Book II ~ ,, IT .. o 7 As. 5 k Iﬂ?ab’ F?ollege P{-rlaklm“dl 12 A Based on the new Syllabus in Geography issued by the
Book 1T, I .. o 8 As. ngk 11 o N e ... Inthe Pr?si' Madras Educational Department. ,
MACMILLAN’S HISTORY OF Book 111 » Inr. 1” preparalion, This series is very fully illustrated and contains many maps in black, white
1XDIA FOR FORM 1V HISTORY OF INDIA FOR FORM IV ' and colour. -
) TRANSLATED AND ADAPTED : !
By T. G, KRISHNA AIYAR, 5.1, v'r, By Mr. M. VENKATARANGIAH, x.a, o TAMIL EDITION.
History Assistant, Pachaiyappa’s High School, Madras, Chief Lecturer in History, , Macmillan’s New Geographies for Forms I, Il and IIL
8 As. Maharaja’s Oollege, Vizianagram, C Books I and 11
——— ’ 8 As, ‘
. _ ‘ By C. S. RANGASWAMI IYENGAR,
A OLASS'BOOK OF INDIAN A CLASS BOOK OF INDIAN , Hezdmaster, Municipal High Schoo!, Villapuram.
HISTORY, PART 1 HISTORY, PARTI = . Book III
By C. S. SRINIVASACHARIAR, x4, | STORIES AND ANECDOTES By M. SHUNMUKHASENDARAM, M.A., LT,
Professor of Histofy; Pachaiysppa's College, Madras FOR FORM I ‘ . - n at
s By A. JAYARAMA RAO, ., L1, S. MAHADEVA IVER, ., L1,
o ‘ : . Hesdmaster, Taylor High School, Narsagpur, and / ‘ Muth!alpﬁh High School, Madras,
late K. A. VIRARAGHAVACHARIAR, 2A.| Jate K. A. VIRARAGHAVACHARIAR, B.a. Book 1{ for Form I o Ae 8
WITH A FOREWORD WITH A FOREWORD | T ? 1% . %::1,
< ' "By Rao Bamapur ‘ a0 v .
| By Rao Bamavug | K. V. RANGASWAMY AIYANGAR, ma., | . L TELUGU EDITION.
K. V,RANGASWAMY AIYANGAR, w.a. Principal +nd Professor, | Macmillan’s New Geographies for Forms 1, IT and III,
Professor of H:story Maharajn College, Lrivandrum, Mabarajs’ ";ﬂ;e ge o;;rt; Trivandram. * By B. RAMACHANDRA R-Z\O MA. LT
S rice 8. . ’ vk ety JBA, LT,
Price 12 AS - A PART 1T FOR FORM 1l . : Headmaster, Town High School, Guntar,
o PART . By.C. S. SRINIVASACHARIAR, wa, Book ,I, for Form 1{ }f{;' }
B.vc s SRINIVASACHARIAR, i.s, A JAYARAMA RAO, s, 1. wo M, Mo o Re. L
e Price 12 As ERE B . S Price 12 As. MACMILLAN & CO., LTD., MADRAS, BOMBAY, CALCUTTA AND LONDOIN.

MAOMILLAN &CO LTD MADRAS BOMBAY CALCUTTA AND LONDON, -
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JOHNSTON’S DEMONSTRATION OUTLINE MAPS.
Siz>, 34 by 28 ins.
LIST OF MAPS IN THE SERIES..
India,

Africa. ' | England and Wales.

America, North, 4 Eurasia, Seotland.

Amwmerics, Sonth, : Earope. World.

Asia. Great Britain and . (Mercator’s Projec-
Australis. , Irelaod. ‘ ticn).

‘Printed with outline in yellow on Blackboard paper.
Suitable for all purposes of demonstration with crayone.
Outline permauent. Work in crayons easily erased.
Price, on Cloth and Rollers. 'Rs. 3-7-0 each.

On sheet for pinning on blackboard, Re. 1-11-6 each.

. MACMILLAN & CO.’'S BLACKBOARD AND MATHEMATICAL INSTRUMENTS.
Blackboard T-Squares.—36 ins. Plio, Rs.3-8. l-metre divided centimetres. Rs. 6. 36 ine.
Scaled 3 ins. ag. 1 in. in 10tbs, Rs. 6-4.

Blackboard Rules.—36 ins, Plain, Rs. 3-4. l-metre divided centimeties.’ Eg. 5. 36 ios.
" Scaled 3 ins, as 1 in. in 10the. Rs. 5. .1 metre divided into centimetres and ivs. Rg. 3-8.
Blackboard Set Squares;—45°. 12 ins. with kaob. Rs. 3. 60° 15 ins. with knob, Rs. 3.

Blackbgard Protractors.—Triangular 45° with ‘handle, 12 ins, with knob. Rs. 3-8. Semi-
circular. 14 ips, with knob. B8, 5. Triangular, 45°. Rs. 3-4. Ssmi-circular, ', Rs. 4-12,

Blackboard Compasses.—18 ins, With round legs. ‘'Rs. 4. 18ins. With flat legs. Rs. 3.
| Blackboard Cloth.—Specially prepared for the Tropics, . Width 48 ins. Rs. 3-8 per yard,
Pointer. (Strong) 36 ius. Re. 1-2.

Cleaner. (Wood with felt fitted) 53 x 13”. 7T As.

‘Best Quality Boxwood Rectangular Protractor, 4 scales etc. 6” Rs. 5-10 dezen.

-Nickel Zinc Protractor (nickelled both sides) Semi-circalar 85”. "Re. 1-12 dozen.

Nickel Zine S_ét Squares (nickeiled both sides,) 57 60° Re. 1:12 dozen. 4" 45° Re. 1-12 doz,
Helixcompass (Solid Brase.) 33" Rs. 5 dozen. o o
" Do. . (Solid Brass) With bow 4}* Rs. 6-4 dczen.
-Solid “Bra.ss Diyider with tightening nut. 4" Rs. 4-12 dozen.

i

MACMILLAN & CO., LTD.
- (Incorporated in England) ;

. MADRAS, BOMBAY. CALCUTTA AND LONDON.
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2nd Edition—Entirely- Revised.
A HIGH SCHOOL MANUAL OF ENGLISH

, - By N. G. WELINKAR, wm.a., LL.B,
Senior Professor of English, Osmania University College, Hyderabad {Deccan).
Honorary Fellow cf the University of Bombay ; formerly Priucipal, Dysl Singh College, Lshore,
.Second Editivn of A PRACTICAL MANUTAL OF ENGLISH,
Revised and largely re.written in co.operation with

S, R, KIRKPATRICK, B.A.
Beadmaster, Gavernment High Schuol, Gulbarga.

CONTENTS :—~Part I.—~Grammar, Chapter I, Nouns; II, Adjectives; III, Proncuns ; 1V, Verbs;
V, Adverbs; VI, Prepositions; VIL Corjunciions acd Interjections, Part II.—~Grammar (Diction),
Cnspter I, Words ; 1I, Piefixes and Sufilzes ; III, Syrponyms, ete.; 1V. Special Words for Stndy, V, Analysis
aod Synthesis of Sentences ; VI, Punctuation aud the Use of Cafital Letters; VII, Direct and Indirect Narration;
VIII, Recasting of Senterces; IX, Parapbrasing; X, Figurative Language; XI, Idiom. Part 11T —Come
position. | Chapter I, Tbe Sentence; Il. The Paragraph ; I[l. Tbe Essay IV. Lelters and Telegrame
V. Narratives based on Poems; VI, Summarising; Test Papers,

Approved for school use (vide Fort St, George Gazette, Part I-B, dated 19-5-1925)
Price: Re. 1-8-0.

SOME OPINIONS,

S I have read this Manual with greas interess and feel certain that it will be of resl help to all
students readiog in High Schools, Messrs, Welivkar and Kirkpatrick are tried educationists, snd, as
such, huve known how to make the study of Evglish easy for Indian students, So well has the subject.
matter been arrapged and explasiced that, uulike the majority of books dealing with Gramwar, this
Manual captivates the interest even of those who have long finished their student days and are usicg the
English language salmos: as their mother-iongue, 1 cousider this book a very happy result of the
co.operation of the East with the West,
SYED ROSS MASOOD,

Director of Publie Instrustion, Hyderabad (Dn.)

“ Mr. N. G Welinkar, Professor of English, Osmania University, Hyderabad, is an old
Bombayite and his : * A Parctical Manual of Eoglish’ was at_cne time very popular with the students
appearing for the Bombay Matriculation. The book under review is the revised edition of this manual,
largely re-written in co-operation with Mr. S.R. Kirkpatrick, Headmaster, High School, Gulburga. It is
admittedly not a book for a beginner, and appears to be written with a view to help the Matrniculation
students in answeriug their General-Eaglish Paper. Itis however largely free from the bad points
common in such books and occasionally exhibits refreshing freedom from convention. Thus, on page
204, the sentence: ‘I saw my old teacher who invited me to dianer’ is rightly put down as compcund
and not complex ; for * who' bere means ‘and Ze.’ Again on page 128, in the seatence: * A man was
sent who was to deliver the message’, the clause beginning with ‘w40’ is described as an adverbial
clause. This led us to expact some discussion abour the parsing of the words, ¢ who,’ * when'y * where’
but it could not be found. This is the great defect of the bock., ln about 300 pages the authors have
tried to compress * Grammar’ * Idiom’ and *Composition’ and had perforce to omit a nuwmber of
important things. However what is given is all important and the Matriculation students will find it
very useful.”—The Progress of Education, Poona, September 1924.

Mr. D. S. PavuL, "Headmaster, C. B. M. High School, Viiagapatam, (13-9-24), writes :—1In
thanking you for the specimen copy of Welinkar's High School Manual of Eaglish, I beg to state that
it is an excellent book and eminently suited for the standards it is written for. Ishall recommend ¢
Lo ¢the siudents kese, :

"SRINIVASA VARADACRHARI & CO., 4, MOUNT ROAD, MADRAS.
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CLASS EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY-

8. R. KIRKPATRICK, B.A.,
Headmaster, Govt. High School, Gulbarga.‘

('DOnble Crown 16mo. about 190 pages) Price—14 as. Charges extra.

This work is designed to meet the requlrements of students preparing for
the High or Secondary School Leaving Certificate or the Matriculation Examani-
 tions of Indian Universities. It consists of a hundred one-hour papers in HEnglish
Composition for practice in class under the supervision of the teacher. The
exercises provide an abundance of almost every conceivable variety of work in
composition, and their compilation will, it is hoped, help teachers to get over the
difficulty of finding the time to dictate or cyclostyle questions which under present
" circumstances often take as much time to write out as the answers to them.
Teachers who use this book will, if they place a copy in the hands of each pupil,
be able’ readlly and without needless expenditure of time to give their classes
frequent practice in just those types of exercises that are most helpful to the
acqulsmon of the necessary standard in English Composmon

These exercises have been prepared in the interests of students. The’

- compiler asks no return for his work, and has arranged with the publishers for the

. payment of his share of the proﬁts to the Imperial War Relief Fund. Every

 student, therefore, who is told by his teacher to purchase this book, will have the

. satisfaction of knowing that, in addition to providing himself with facilities for
practice in Englisk Composition, he is making a contribution to the great cause.

_ SOME OPINIONS,:
’ Mr. N. G, WeLivkar, M.A,, LL.B., Ohief Inspecior of High Schools, Hyderabad (Detoan) ="' The

" boolg will be a valuable aid in teaching English Composition in ngh School classes and I shall be glad to :

do what I can to encourage its use in the High Schools under me,”

. “ The Rev. D. G, M, Lerrn, M.A,, Principal, Kellett High School, Tﬂphcam, Madras ;== My first
: ‘lmpressmn was that we do not need such a book, but a8 Ilooked into it I discovered that lb would be of

very great practical nse in providing suitable Composition exercises for the ¥1 Form......The book is
e gnggest.ive of fresh types of exercises that can be given. I think that the book will be found very usefnl
st or vbe VI Forms in High Schools.”

T shall be very glad to recorumend to students of the Madrasi-Aliya.”

bésb bo make it ‘popular in the upper forms of the school.

- Mr. T. V. SniNivasa A11as, B.A,, L.T., Beadmasier, Bourd High School, Amalapuram s==** 1 shall
recommend ib ta nha boys

SBINIVASA VARADACHARI & CO Prmters & Publishers, MOUNT ROAD, MADRAS.

" Mr. P, F. Duranp, B A, (Cantab), Principal, Nisam Oollege, . Hyderabad :==* 1 wnba to say hhat_ :

Mr, P; VENRATARAMIAR, B.A., Headmaster, Beard High School Haypamhalb :~*I shall try my

May 1027 | ADVERTISEMENTS.

IN THE PRESS.

A HISTORY OF INDIA

FOR STUDENTS

WITH MAPS

BY

C. 8. SRINIVASACHARIAR, M A,
Professor of [listory, Pachaiyappa’s College, Madras

AND

M. S, RAMASWAMI AIYANGAR, M.A.,
Professor of History, Maharojal’s College, Vizianagrum.

~ REVISED EDITION OF
DRYDEN'S PREFACE TO THE FABLES

EDITED WITH INTRODUCTION AND NOTES

By Prof. P. SESHADRI, M.A.

Benares Hindu University,

Price: Hs., 10.

SRINLVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS.
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Hand-book of the English Language
FOR HIGH SCHOOLS

‘ BY
Mr. K. SUBRAMANI AlYAR, B.A, L.T.,
A Fellow of the University of Bo;nbay ;
An Incorporated Accountant of London, and late Princip;(l of the Byramjee Jeejeebhoy
‘ College of Commerce, Bombay,

REVISED BY /

. Mz. MARK HUNTER, w.s.,

,Principal, Government ‘College, Rajahmundry.
| FIFTH EDITION. FRICE—Re. 1-4.
(Approved as a text-book by the Director of Public Instruction, Bombay.)

" The Educational Review: January 1905—This is an old favourite of our school-boys appesr-
- ing in an improved form  We cau see the hand of the reviser in many places, the notes that he has
added being particalarly valnable. ‘ . *

: The Indian Journal of Education—This book, now in its fifth edition, has been thoroughly

revised by Mr. Hunter, who has done much to improve it.......We have no hesitation in recommend-
" ing' Mr. Subramani Aiyar's Handbook to students. '

‘B Text-book of Tamil Gomposition
'Spet;ially adapted to meet ihe requirements of S.8.L.C. and Intermediate
o ‘ '~ Examinations '.

: f_ (Prepared in accordance with the recom‘x;nendations_' of the University of Madras)
’ - - ; BY '
G. DAMODARA MUDALIAR, B.A.

Tamsl Reader, Office of the Registrar of Books, Madras,
A (sometime an(Assﬁi;tant»in“ the W;slq College, Madras).

- Price As. 12.

"Approved as 8 frext-book for VSO_hopls ‘and Colleges,
7. {Bost St. Qeorge Qazette, 21st October 1913.) i

*

' SBINIVASA VARADACHAR! & CO.. 4, MOUNT ROAD, MADRAS,
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‘EXERCISES IN ELEMENTARY MATHEMATICS’
for Training and Middle Schools
- (for Masters and Mistresses)
with a Chapter on ¢ Hints nn Teaching Methods’
(in Tamil and Telugu)

By M. D. GOPALACHARI, B.A, L.T,
First Asst., Govt. Secondary Training School, Chittoor ; author of the F.A. Algsbra Manual,
and sometime Asst. Examiner in Mathematics at the University and School Final Examinations,

(TAMIL EDITION—As. 10.)
Agproved as a Text-book for School nse, vide Fort St. Gaorge Gazstts, Part 1B, dated 19-5-'33.

Mr, GoviNDA ArvaNGawr, Headmaster, Govt. Tralning School, Chingleput, writes :—*“Mr. Gopala -
chari’s ‘Exercises in Elementary Mathematics’ afforded me a very pleasant reading. The authors,
aim to write a text-book in Tamil for Training Schools which will serve as a working basis has beea fully
realised. Iam recommending the book to the studeats of this school.”

Mr. D. Martasusat Piotar, Haad Master, R. O. Ceaining S<hool for Mistresses, Trichinopoly,
(6-8-24) writes :—M.R Ry, M. D. Gojalachari, B A., L T., has curafully prepared his little book entitled
* Exercises in Elementary Mathematics ” (ia Tamil) with the o%ject of providing studeats undergoing
training in the Training Schools with a Text-book exactly based on their syllabus to servs as a working
basis. He has drawn up a definite and complete syllabus for their Training course, as a guidance for
the teachers and students, and has farther taken the trouble to furnish them with a set of Question Papers
in Mathematics given in the previous T. 8. I C, Examinations, He has thus made commendable efforts
to prepate and direct the way for a successful course of training in Mathematics. [ am quite sanguine
that this handbook will be properly used in Training Schools and will secure ths object of the author,

M:. V. RAMACHANDRA Ayvar, B A, L.T,, Head Master, Sarvajana High School, Peelamedu,
Coimbatore (12-12-'24) writes :—* I welcome the publication of the * Exzrcises in Elemazntary Mathe-

; matics,’ by Mr, M. D. Gopalachari, as it supplies a long-felt want of students ia training classess Tha
book is admirably adapted to the requirements of the training school syllabus and besides contains

some useful hints on the teaching of vulgar fractions, etc. The exercises are well-chosen and I am
sure Phey will help the students who work through them to pass with high marks. I have muck
pleasure in recommendiog the book aléo to teachers ani students in the lower forms of High Schools
for the valuable exercises it contains,”

Telugu Editlon of the book.
Crown 8vo. about 160 pages. Price As. 10.
Approved as a Text-book for school use, vide Fort St. George Gazetts, Part I-B, p. 513, dated 22-12-'35,

SRINIVASA VARADACHARI & CO,, 4, MOUNT ROAD,V MADRAS,
XXXIl—g - S
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FOURTH AND REVISED ED!TION

OF THE e

INTERME DlATE BOOK -KEEPING

K. SUBRAMANI AIYAR, BA., LT, FS.AA.,

" Benior Partver of Messrs, K, 8. Aiyar & Co., Bombay; Secretary to the Accountancy Dip!omn Bosrd, Bembay (1915 to 1928)

Principal
of Pachaiyappa’s Commercial Scbool, Madras (1886-1889); of the Govt, Rchool of Commerce, Calicut (1895 1900) :
of the Byramjes Jeejeebhoy College of Commerce (1900- 1908), and of the Govt,College'of Commerce ,Bombay (1918-1914}),

Price Rs. 3. Postage, &c, extra.
Approved for use In Gommerclal Classes in English Schools, by the Text- Book
Committee, United Provinces. vide No. G. 6886/XVIII-243 dated 21—3-18

Recommended as a text-book for S, L. C. Examination of the Bombay University.
Officially recommended for class uss by the Commlssioner for Govt, Examinations, Madras.

By the same Author :
Sixth Edition—Price Re. 1-8-0.

THE ELEMENTS OF BOOK KEEPING-:

OFFICIALLY RECOMMENDED
48 A TEX T-BOOK

FOR ‘
The Bombay Government School Final Exammatxon

Ordsr No. 6451, dated Nagpur, the 31st July, 1917.

The books noted above have been sanctioned for use as Librar book
ngh and Anglo-Vernacular Schools-of the Central Provmces and Beg’ar sin the

CONTENTS.
Part 1.—~The Prmctples of Dauble. Eatry exemplifisd by the J ourna.l and the Ledg-er

Ch&p I.- The waste-book, the journal, and the ledger; - 1I. Cloamg mbe ledger;

ItL Rmf salavies, - and trade charges; 1V. Parsons], real, aud wvominal accouuts ; ‘

V. Journahzxuz Assets and Liabilities; VI Cheques; petty cash and bank®

VI1. Trisl closing ; VIIL Taterest, dlscounf and bad dpl’)ts IX. Houre. prope?'?y, ?tffg:lt?ztri
©“spd deprecintion; X. The bahmce and proﬁb and loms’ sheets X1 Bills; XI{ Bllls
Recetvablu, X111, B:lls Payable; XIV. Miscellaneons Ladgel- accounts.

Part II —Practical Book- -keeping by Double Entry exemplified by the Cash-b
the bought and sold books, the bill books, the Joumal and the ledger. OOk

O "XV. The cash book ; XVI. The hounght, sold, and bl“ books ; - XVII.
entry book-keeping ; XVIII ‘Invoices and account sales XIX, Interest 1
:XX. Exchange oparahons, - XX1. Madras Govt. E)emnntnry, Examination -
3,mbqy University School Final’ Exzaminatisn Papers, and- Bombay Joxnt Board School
Leaviog Examination: Papere, Answers o

Slngle

}

: SRIVIVASAVAR&DACII&R[ & CO,, 4, MOU"IP ROAD, MADR&S

edger ;
Papera; 5
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4th ‘Edition (1924) Revised according to the New Government Syllabus to
meet the reguirements of ew Lower Grade Examination.

COMMERCIAL PRACTICE (THEORY AND PRACTICE OF COMMERCE)

Including a knowledge of Business Methods & Correspondence
for use la Secondary Schools for the Publlc Examination for School-Leaving Certificate aad for the

¢ Govt. Techalcal Lower Grade Examination In the sublect

by the late Rao Samis S, VAIDYANATHA AYYAR,

Headmaster, Government School of Commerce, Calicut,

Officially recommended for class use by the Commissioner for Govt. Examinations, Madres,
‘Price: Rs, 3-8-0.

Lpproved as a suitable Text-book.
 (¥ort St Qeorge Gazette, 4th June 1912, page 371).

By the same author.

Sixth Edition (1923)——Revisad

A TEXT-BOOK OF TYPE-WRITING.

(Rocommended by the Director of Public Instruction as & Text-book for the Goveroment
Technical Examinations in Type-writing.)

Pniec——Rs- 3.

By the same author.
- 4th Edition—Revised (1925),

BOO.K KEEPING AND ACCOUNTS

T‘W'lth numeroas Exerclses ‘and Select Ezamination Papers.—A Standard Work for the nse of
Schools and Classes preparing for Pablic Examivations in the subject and for the use of
Accountants and Book-keepers in Business offices

Appraved 33 G Smlable Tezl-booL (Fort 8t, George Gazette, Oct, 21, 1913.)

Omclally récommended for reforence by the Commissioner for Govt. Examinations, Madras,
Price Rs. 3-8-0.

SRINIVASA VARADACHARI & CO., 4, MOUNT ROAD, MADRAS,
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'COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the subject

Jor the Madras Secondary School-Leaving Certificate Ezamination
' and _
the Madras Government Technical Eraminations

. "By T. V. SUBRAMANIA AYYAR, .
Commercial Instructor, Model High School, Teacbers"Cellege, Saidapet, Madras,

Dedicated to Mr. R. G. GRIEVE, M.A, F.R.G.S.,, F.IM.U.

Ag. Director of Public Instruction,

WITH A FOREWORD
By Mr. M. K. DANDEKAR, B.A.,, A.8.A.A, F.M.U.,

- Principal, Government Institute of Commerce, Madras.

Approved as a suitable Text-book for School use.
(Fort St. Qeorge Gasetle, 24th July 1623, page 671).

D. Crown 16mo. 180 pages. Price Re. 1-8-0.

CONTENTS.

crap. . LETTERS AND LETTER-WRITING—Private Letters; Official Letters: Business Letters, }
I, - METHOD OF KEEPING CORRESPONDENCE—OUTWARD—Addressing Envelopes; Indexing;
Cross Reference or Page Indexing. N

1. INWARD CORRESPONDENCE. |
IV. OF BANKS AND ACCOUNTS—Current Account ; .Pags Book; Over.drafts; Deposit Accounts.,
. NEGOTIABLE INSTRUMENTS—Endorsement; Holder ,and’Holder in Due Course; Payment ;
v - Noting and Protesting; Capacity of a Minor; Inlend and Foreign Instruments; Lost lnstmm:nt..

ES—End t; Presentment for Payment; Crossed Ch ; F f Crossing; *

- Vi wi%gsomblt'?%zfsﬁes: Ma::ria] Alterations. fosas eques; borms of Lrossing Not

VI BILLS OF EXCHANGE—Parties to a Bill of Exchange; The Course of aBill; Discounting a Bill;
Period of a Bill: Drawes in case of nsed: Acceptance “and Payment for Honour or Supra
Protest: Protest for bettersecurity; Accommodation Bills; Bills and Forged Endorsemonts ;
Miscellaneous; Some Terms in a Bill with Explanatiog,

VIil, PROMISSORY NOTES—Parties to a Note; Classification of Pro.-Notes: Flymcnty Period of

Limitation ; Stamp Duty, )

. SOME FORMS USED IN BUYING AND SELLING—Indests; Marks: Invoices:
D’( ‘ SQMAcmunt: Account ‘Sales; Debit and Credit N"“"R“Cfpm- : - voicer s“témﬂﬂt °f

X.. TRANSPORT OF GOODS—Transport of Goods by Rail; Eransport by Sea; Freight; Charter
. Paty. . R , :
~ XL CUSTOMS HOUSE FORMALITIES FOR EXPORTING,
XIL -BILLS OF LADING. - :
. XIL CUSTOMS HOUSE FORMALITIES FOR CLEARING (IMPORTING) GOODS.
"XIV. MARINE INSURANCE. o ; \

. .XV. COMMON COMMERCIAL TERMS AND ABBREVIATIONS USED IN CORRESPONDENCE—
. Commercial Terms ; Abbrsviations. ‘ 8 - ’ -

APPENDIX.—SPECIMEN - FORMS, | |
SELECT QUESTIONS FROM EXAMINATION PAPERS. o ’

© 7. SRINLVASA VAKADACHARI & CO, 4, MOUNT ROAD, MADRAS.

Mu"tsz“f. I | Ab'VERTls'EME'NTs. | ' s.xiid
GRADUATED EXERCISES IN TYPE-WRITING

By T. V. SUBRAMANIA AYYAR,

Commercial Instructor, Government Muhammadan College, Madras ;
Author of Commaercial Correspondence.

Usetul for both Touch and Sight Methods
Demy 8vo. 240 pages. PRICE Re. 1-8-0.

By the same authon,

BOOK-KEEPING FOR BEGINNERS

OPINIONS,

M. K. Dawnprxas, Esq, B.A,, F.S.A.A: (Loxv} How,, Principal, Govt. College of Commerce,
Madras .—

) “1 read the Manuscript copy of *Buok-keeping for Beginners®’ ard 1 was pleased to note the
treatmeunt of the subject made easy. Iu a few poiats, I differ with the author especially io the arrange.
ment of the subject-matter, * * * * Tpe book will be found useful for whom it is intended."

M.R.Ry. L.T. ANantHANARAYANA SastRY AvVL, Headmaster, Govt. School of Commerce,
e Calicut :—

“#* * % Mr. T.V. Sobramania Ayyar is the author of & book entitled * Commercial Cor-
respondence® prepared to suit the curriculum of the School Final class and it has been approved by the
Text-Book Committee, He is now preparing a book on Book-keeping which is written in the sams
style and language as the first oue and which I am sure will also be approved by the Text-Book

i Cummittee, I wish bim success in his attempts to popularise Commercial Education *

Over 400 pages—bound in cloth, Price Rs. 2.

R Approved as a Text-Book suitable for school use and Libraries,
I vide Fort Saint George Gazette, Part I.B p. 11, dated 22.12."26,

CONTENTS.

Chapter 1. Introduction. Chapter 1L Capital Account, Opening Eatries,
Chapter I1II, Order of Accounts, Trial Balance, Closing of Accounts, Profit and Loss Account,
Balance Sheet. Chapter 1V. The Journal. Chapter V. Baok Acconots. Chapter VI, Cash
ook—Discount. Cnapter VIL. Some of the forms and statements nsed, Chupter V1II, Seme
more acconats: Drawiog accouat, Tradiog account, Carriage account, etc. Chapter 1X. Bills
of Exchaoge. Cuaapter X. lmprest system and Petty cash. Chapter XI. Sowme more real
accounts,—Capital and Revenus Receipts and Expenditure. Chapter XII. Oatstandip
and Sospense account, Reserve for Bad und Donbtful debts, etc. Chapter - XIII,
Consignment acconnts— Ootward and I{oward). Chapter XIV, More Snbsidiary
books, Cobapter XV, Working from the Trial Bulance. Chapter XVI. Contract
-account, Cuapter XVIL. Goodwill Chgpter XVIIL, Partnership. Chapter XIX,
Partnership (continued)—Dissolution and Liquidation, Chapter XX. Joint adventare ace
count. Chapter XXI, Fureign bills, Chapter XXII. Scetional and Self-Balancing Ledgers,
Chapter XXIII. Single Entry. Chapter XIV. Non-Trading Concerns. Appendix A.—Addi-
tional Exerciscs from various sources; Appendix B——Questions on Thbeory and Prinociple
of Book-keeping; Appeadix C.—The Book-keeper’s Compendium,

———

SRINIVASA VARADACHARL & CO., 4, MOUNT KOAD, MADRAS,
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 BOOKS BY
Mr. P. LAKSHMI NARASU NAIDU, BA.

Professor of Physical Science, Pachaiyappa’s College, Madras.

(1) Intermeaiate Physics. Prepared in accordance with the
University Syllabus. Demy 8vo. - 647 pp. with 840 diagrams and an
Elaborate Index. Rs. 4. '

) mtermediate Chemistry. Preparedinaccordance with
the new Regulations of the Indian Universities. ~Demy 8vo. 550 pp.
with 244 diagrams and an Elaborate Index. Rs. 3-8-0. :

(3) Lessons in Elementary Physics. Prepared in
accordance with the Syllabuses of the Matriculation and the School
Final Examinations. Second edition. Crown 8vo. 550 pp. with copious’
illustrations. Re. 1-4-0. R

E (4) Lessons in Elementary Chemistry. Prepared
"~ according to the Syllabuses of the Matriculation and the School Final
Examinations. Second edition, © Crown 8vo. 329 pp. with copicus:
illustrations.  As. 12, . - »

(5) Essenceé of Buddhism. . Wik 105 illustrations of
Buddhist Art. Second edition. Revised and Enlarged, Price—Paper
. 7. cover Re. 1-8-0. Cloth bound Rs. 2. ‘

AS‘OME< OPINIONS ON THE BECOND EDITION. ‘

“" The first edition was welcomed by competeus critics in Asia, Kurope and America as one of thets
" fgost successful’ expositions of Sakyamuni’s teachings and in its preseut form-=practically €0 much
rewritten and enlarged 13 to amonns to 8 new book—=is will long hold its own 18 one of the sbmdard’wm‘ks
- on the subject.- We can give it no higher praise than by saying that it is quite worthy to take rank with-
.- the books of scholara like Roys Davids and OIdenbey.-Hmdugtam Review, May-June, 1212, R

o o those who wish to obtain a knowledge of the noble religion promulgated by Sakyamani from’
) tim standpoine of the scientifio scholar imbued with the spirit of modern resesrch there 1s no work that we

can recommend better than the Hasence of Buddhism......... The compilation from Buddhist aocurces :-

" ‘smbodied in the Essence of Buddhism is splendid, and we sincerely trust that the book will have a very

. wids cirrenlation in Buddhist and non-Baddhist countries where English is spoken. Buddhism is intended

" for b her of pailosophic trath, and in these days of scientific scepticism when theological
b gi;?:uhi:nl?sins:a;; ;roung, a worpk like this is opportune. To those who wish to know the path leading to
S enlightened peace we cordially recommend - Mr, Narasu's Essence of Buddhism,—-The M dhi the
3% Unsted Buddhist World, July 1912, '~ . = = . . S -

" -, SHINIVABA VARADACHARI & CO, 4, MOUNT ROAD, MADRAS,

May 1927.] ' ADVERTISEMENTS. X3V

SUBODHA RAMA CHARITHAM

A Bavskrit Poetry of Ramayans, written ip a simple style
BY
SriMarHI V., BALAMMAL
Very nseful for begipvers. Price- As. 6. Portage extra.

Approved by the Text-Book Committee, Madras, as suitable for School Reading,
vide Fort Saint George Gazette, 6th Aug. 1918, p. 457. )
Approved by the Inspector-General of Education in Mysore, as a suitable Text-book
for the IV Standard of Sanskrit Schools in the State.
Proceedings of the D.P.I., Bombay, No. 10652, dated 6-12-17 :—
L 4 ] 4

“the book * Subodharama Charitam,’ price six annas, is sanotioned
88 a prize and library book for Secondary Schoels in this Presidency. s s hd

The D.P.1., Bengal, No, ;re*A9 | dated 6th December 1918 :—

Approved as a prize and library book for use in Schools in this Presidency.
SOME OPINIONS,

MONSIEUR JULIEN VINSON, profess & I'Ecole des langues orientales vivantes, rue de
PUniversité, NO. 86 & Paris (France), Sept, 10th :—

“With great pleasureand enjoyment did I receive and read your most valuable work
“ #Curgrrorfizs” so elegantly written by you in the Sanskrit language and much
clegantly printed at Madras. It appears worthy of all praise and I hope it shall be used as a
text-book in the Universities examinations. If you were able to send me another copy,
I would like to present the Asiatic Society here with it. '

We both are poets, since I wrote a few Tamil verses, but you are young, full of
hopes and joys, and I am old having experienced much trouble and sorrow. Allow me then
to wish you a long and happy life, devoted both to literary works and domestic virtue, which
certa‘inly are the most precious jewels with which may be adorned so charming a young lady
as you,” v
MR. M. CoLLiNs, B.A., Ph.D., Professor of Comparative Philology, Madras University

(18-11-"16) ;- ‘

I bave read with interest the little book called Subodharama Charitam by Sister
V. Balammal. It gives the story of the Ramayana in a clear although extremely concise

‘form the whole poem consisting of only 251 slokas, if we omit the verses which stand in feli-

citous meter, at the beginning of each of the six Kandas. The storyis told in a pleasing
simple style, which nevertheless displays the author’s intimate acquaintance with the Sanskrit
tongue and with its intricate grammatical lore. Written as this book is by a Hindu lady
I feel that it should have a beneficial and stimulating influence as a text-book for girls’ schools
in which Sanskrit is taught.

For copies apply to :—

1, SR!MATH[ V. BALAMMAL, ¢ Vivekasrama, Sullivan’s Gardens Road, Mylapore, Madras.

' o '

2 M:sﬁap. SRINIVASA VARADACHARI & CO., Moxnt Road, Madras.
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BOOKS
By Miss CORRIE GORDON, Ep,B. (Edin)

Assoclate of the Freebel International Union, London ; Specialist in Child Education ;
President of the Association of Child Nature and Education of India ; and
Lecturer, Teachers’ College, Saidapet.

~ Recommended by the Academic Codncil of the Uhiveréity of Madras
ag suitable for students taking the L. T. Degree Examination.

s .

~ ESSAYS ON THE CHILD AND HIS EDUCATION

Price Re. 1-8. Postage. etoe. extra,

OPINIONS,

; The Eindust:n Beview, April 1917T:--* Miss Oorrie
Gordon has rendered a gervice to the students of Kinder-

garten by pablishing her Essays on the Child and His -

- Education (8rinivasa Varadachbari & Qo,, Madras), Though
pot professiog to write a systematic treatise on the subject,
Miss Q..Gordon bas managed to cover in her Essays, a
very large ground. The information is well pub together
‘and will be found exceedingly useful by teachers and

-pupils’ alike, ¥or those desirous of following up their
coarse of - studies further, she has appended a very in-
structive select bibliography of leading works on the

: ?nbjeck. Albogethexf—ib ‘is a capital little book and deserves

. ‘ . . . .
wide appreciation in this coantry for use in which it 1
especially intended by the writer.,” .

Indian Edz}cation, Juné 1917 :—";Miés Gordon deals

i

with the child in the strict sense of the term, the young -

child, and her autlook is {n the main that of Froobel,
She has however remarks on Monteseori, 8¢ the resder Is
brought quite up to date. The book is pleasant and read-
sble and we know of no other better fitted to give the
young teacher an ihsigh'& iuto the general ideas and prin.
ciples of the modern treatment of the young in Europe.
1t is suitable for school litraries and for the libraries of
training institutions,”

“FROM A KINDERGARTEN WINDOW"

__ESSAYS ON EDUCATIONAL SUBJECTS -

. TEACHERS AND STUDENTS

‘ ~ D.F'cap. 16wo. about lSijages.

3

?rice Re, 1.8.0. Charges_ extra,

v .

T

IS

* SRINIVASA VARADACHARIZ& CO., 4, MOUNT BOAD, MADRAS.

[May 1927,

’

May 1927.) ’ ADVERTISEMENTS. xxvii

CHILD NATURE AND EDUCATION
~ AN INTRODUCTION TO CHILD STUDY
o Price—Rs. 3,

OPINIONS
The Madrag Mail, ¥riday, October 81, 1924:

Books which deal with the problems of educaticnal psyehology from the {adian point of view are too few
and we, therefore, welcome most cordially one which tak-s such a study and makes it well, Miss Goidon’s contri.
bution to this fiell is one which ought to be read carefully and digestaed thoroughly by all those who have to do with
the education of children, whether teachers or paren's,

The value of Orild Stvdy i3 first twofold, from the polat of view ol theoretical psychology, and second of
education, Education along with psychology has much tn lcara from the science of biology which suggests to both of
these sciences the unit for study, wiz., 8 reaction which is aresponse toa stimulus, The mectal life ought to be
viewed as is tha physical {rom this point of view, Further, biological science is showing tbe usefulpess both as to
method and cootent of the observation of developmert, The study of child-nature isin accord, with the gecetic
method which characterises all the viological sciencee, Elucationally we have more to do with children than with
adalts in our echools and 80 from the practical point of view also the wmore that 'we cao learn about the natares of
educands the better for our work, Miss Gordon's book is thus a real contribntion to our literature for it considers
these qoestions with special reference to conditions in South ladia.

Ona of the most important of modern developments in this scfence is that made through tha observation of
fudividual differevces. Although eduncatioa is a social process and children are social ia natare, yet we cannot desl
with them too much in groups without doing great iojustice to matters in which they are vaolike, S:udies made in
Europé and America bave their value for Indian teachers, but observatiors made in lvdla, as Miss Gordon’s bave been,
are of great valoe {n ecabling us to ascertain Lhe similsrities and diffeierces with childien of other countries, andthe
differences among groups and individaals here, Mi.s Gordon has not only given the result of ber own observations
bat —what is even more importaut—she hus shows teachers upd others how they may observe for themselves,

. Tne book surveys the mors important problems connected with the s'vdy of child-nature. I+ deals with the
stage of cbild developwent, wiith 1be processes of sense-perception, with play, hsrdswork, and fatigue, with
exceptional childien, both sub.norwsl and svpre-pormsl, with inessurements of intelligence, and with tha applica.
tion of the Kindergarten system o the Indian sys‘em. I+is ons of the books which the Academic Council on the
recommendation of the Board of Studiesin Teaching has declared as suitable for candidates for the L, T. degree, We

i1 . ok Y
hope that it may bave a wide circulation us its irflucrc2 s sure to be for good.
.

R . Edunoation (Allatabad), Blaroh 1925.

¥y

E ’!'»}The distinguished avthor of the book uander review is oune of the few enthusiusts in India who have taken
“sanatic study ot child-patare. The book embodies the results of close study by tbe author, not merely of
the e xEmng literature on ihe subject, but of the actual meptal anod physic.l growths of children, as witnessed by
her in several schools in Britain und [ndia where the has bid the opportunily to work., Within a brief space of
200 pages, the nulhor has contrived, i ber plain, matter of fact, and st ‘the same time, engaging style, to elucidate
the various top'cs corpec'td with child life such s the sepse perception, play, the service of Hid in Mental
Develcpment, tatigue, exceptiopal childrer, mesturement of laelligence and the Kiodergarten system; touching
the various theories on these topics and supplemsnting thewm Ly lier ¢wn views based oo personsl study and
investigation, We would especin!ly commend to cur readers the beautiful sud in-piting chapter op LLe Kindergarien

“aystem in Which witbout going into technical cetail, the guthor hays surveye 1 tte basic principles of the system ard

pleaded in scccrdarce wi.h these princip'es for the Indispication of I+dinn educaion We ure sure that thig
little book will prove an txCellent handbook for teachers us well a8 pareots and otheis interested in the subject and
kindle ja them a deeper ioterest the.ein,~ It bas been wl-eady recommended by the Academic Council of the
Madraa University as a suilable text-book for the students appea:ing for the L. T, Examivation and we hope that
other Universities will soon follow snit. We ccpzritdlate both the author and ihe publishers oo this valoable
publication and recommend every teacher o secure a copy thereof,

XXXIj—2



UNIVERSITY OF MADRAS.

Intermediate Examination, 1928

SHAKESPEARE—MzracuaRT OF VENICERS, A T,
with [otroduction and Notes, by J. H.

Stone, M.a, (Ccllege Classics Series) W1 60 _

GRAY-—Errey anp orHER Poems, with Ir.
trodoction and Notes, by E.E. Kelletr, o
M A .

-ABNOLD—FOILAKIN Mmmm AxXD Ruesy

 WORDSWORTH—~SeLECTIONS

"MATTHEW A RNOLD-—SCHOLAR GYPsY AND

" MILTON--Couvs,

CHareL, with Introduction and Notes.
by E H, Elliot, B a. .0 40

Intermediate Exaininatlon, 1929.

SHAKESPEARE~Hexay V, with Intro-
duction sud Notes, by. P. B Starge, i 4,
Principal, H. E, H the Nizam's Collcge,
Hyderabad, late Scholar of King's College,
Cambridge (College Classics Series) .1 60

containing
Laopama and Ode to Intimeations of Im-
mortality, with 1ntroduction and Notes, by
E H. Elliot, ps. ... w0120

’I‘FNNYbON—Smzcnm\sconbammg (ENONE

* aND orHEz Poems, with latroddction and
Notes, by the same editor ... .0 80

—Tue Lotos BEaters, with In-
wroduction and Notes, by the same editor.. 0 4 0

B. A. Degree Examination, 1928,

SHAKESPEARE~TuE TeMPrEsT, with In-
vroduction and Notes, by E E, Kellet, a.a.
(College Classica Series) s w1 60

Maomern, with Introdaction

“end Notes, by Dr.J. Morrison, M.a. (Col-

lege Classice Series) Re, 1.6.0, Slightly

worm.saten.

—

trodocion ‘and Notes, revised by E, B,

- Elliot, 3. a. L0140

THYBAL, with 1ntrodaction and Notes, by
the same editor .., et

B, A, Degree Ekamination.iwbze.

SHAKESPEARE—Macsetn, with latro-
duction snd Notes, by Dr J. Morrizon,
"M A, late Principal snd Professor. of
Englisb, General Assembly’s Iostitation,
Jalcntta—(Oullege Classica Series) Re, 1-6
~ Slightly worm-eaten, Beduced to w1 00

with Iotroduc:ion, Copi-
_ous N.tes and Lifs of Milton, by Dr, S.
Satthiausdhan, M.a ,LL.B. (Cantab), Scholar

' _of Corpus Christi College, Cambridge ; for.

‘merly - Prcfessor -of  Lagic - and \ioral,
Philosophy; . Preeidency College, Madras,
2nd edivion, Revised and enlarged

MA’I‘l’El EW ARNOLD—ScHoLAR- Grm AND

Tayesis, with Introduction and Notes, by
E H. Elhot, B L, w0120

0120

Rediced 1o ... .1 00
" MILTON—Paranise Lost, Book I, with Io- ’

012 0

B. A. Honours Degree Examinatioxn,
1927 to 1930.

CHAUCER~ProLocUE, with Introduction Rs. a.p.
and Noics, by W. J. Goodrich, a.a. .1 00
by G. Muddox, B.A. :

Reduccd price .. 0 40

Exreur's TaLg, Part 1. Lines 1 to
629, with Inbnoducmou and Notes, by - E H.
Elhot B.A. 1 00

———No~NNE PREEsTES TALE, with lo-
troduction snd Notes, by the snme Editor: 1 ) 20

SHAKESPEARE—A MipstMMERr NIGHT'S

Dreay, with Intioduction and Notes, by
Rev R. Scott, s — 1 60

——HENRY VY, with Iouoducmou

and Notes, by P, H Storge, ¥a .1 60 7

TwerrTR NIcuT, with Intrnduc-

tion and Nores, by M. Macmillap, M8, ... 1 12 0
—(Q11IELLO, with Iniroduction and
Notes, by the same Bditor ..~ .1 60
MILTON—Parabise Lost, Book I, with In.
troduction and Notes, revised by E. H.-
Eiliot, B A {oee L0140

—PaRADISE LosT. Boox 11, with In-
trodaction and Notes, by W. 'Bell M, .., 0120

POPE—RarE o THE Lock, with Introduc

tion and Notes, by E, £, Kellett, M. a. 1 00

" TENNYSON—Tut CoumiNeg oF ARTHUR, In-

_troduction and Notes only, by E, H, Eliiot, )
By A e w0120
—THE PassING oF. ABTHUB, Iotro

duction snd Notes cnly, by the same editor 0 12 0

ULvsses and other poems, with
Introduclion aud Notes, by the same

editor ... .0 80
MATTHEW ARNOLD-—SC}IOLAR Grrn
axD Tayssis, with Introdection and Notes, ‘
by the same cditor .. 0120
Tue TForeagen DMrrwax axp ;
Batper Deap, with Introduciion and
Notes, by the same editor .., w0120

DRYDEN—PREFACE 10 THE FaBLes, with -, :
Iotroduction snd Noves, by P.Seshadri, M.a. 0 10 0

LAMB—Essaxq4 or EL1a (Selectiont) wi:h In-
troduction and Notes, by J. H, Stone, ¥ a.

CARLYLE—Tue Hego as’ Poer, with la-
troduction and Notes, by Rev, S, Gnana-
muhhu M a, .0 80

MATTHLW ARNOLD—Essais ¥ CBITX.
cIsM, conieiniog Marcns Aureling snd
Literary [ofluence of Academies, with In. :
troductica and Notes, by P, Seshadn MaA, 1 00

. ADDISON~TsE CovERLEY Pa?ERS, with In.
troduction and Notes, by E. H, Eiliot.3.4. 1 12 0

14

;o

UNIVERSITY OF MADRAS—(continued)

B.A Hozours Degree Examn., 1927 to 1930—(conld;)

COLERIDGE—~Tux RiMe oP THE ANCIENT RS. A.P,
MariNer, with lutrodaction acd Notes, by

E E. Kellett, 14 ... .. 0120
————— hmhuﬁmr,, wi b Introduciion

and Notes, by the same edior .0120
SHELLEY—Apoxal:, with Introdacticn i

and Notes, by W, E, Hoare, n.a, ..0100
KEATS—IsaneLLa, with Int rodncmon and '

Notes, by K. H. Eilior, B a. . 0129
BYRON—CuiLpe HaroLD’s PILGRIMAGE,

Cinto 1, with Iniroduction and Notes, by

E. E. K:llett, .8, ... v ..100
[ —— Do Do Can'n IV,

with [ntroduction and No'es, by E. 0.

Eiliot, B A ..100
SWEET—~A Srconp AxcLo.Sazon READER.

Archaics and Dialectal, Part 2, Rs, 3-6

Reduced to L2 00

Other Intermediate and B.A. Books.

INTERMEDIATE GEOMETRY ( Theory and
Practice), by M. S.tyansraysna, M.a, L1,
and K S, Patrachariar, M., LT, 3rd and
Revised Edition, 1924 ... .2 80

THE STUDENT'S COMPANIONTC GRO-

- METRY, for the Intermediate Examination
of tbe University of Madrasg, by K. Deva
Rao, B A.,L.T. .0 BO

EXAMPLES ON TRIGONOMETRY con-
taining the F.A, Trigonometry Papers for
15 years, 1888 to 1902, with Solutions of
all the Problems, by P. A. Subramania
~ Aiyar; By LT, e w0 80
EXAMPLES ON ALGEBRA, contsining
F.A. Algebra Papers for17 years, 1889 to
1905, by the same anthor .0 80
INTERMEDIATE CHEMISTRY, by P
Laksbmi Narasu, B.A., Professor of Physi- )
cal Science,Pachaiyappa's College, Madras 3 8 0

INTERMEDIATE PHY SIC 8, by the

same suntbor ., .4 0
CHEMICAL PROBLEMS AND TBEO
. RLES by Hridaya Kristn: Da .1 00
LECTURES IN LOGIC, by Rao Bahadur

5. Mangesh Ran, B,a. ... w2 890

- DEDUCTIVE LOGIC, for Inbermedmte

Ssudents, by Prof. .Sityanarayana Murti,
' oF VN e w2 00

STUDENT'S HAND BOOK OF PSY.
CHOLOGY, hy the_lats” Dr. 8. Satthia.
nadhan, M.A.,LL.D.(2nd Edition) . w 1 00

QUESTIONS AND ANSWERS ON ELE.
MENTARY LOGIC, by M. Macmillan,m.a, 1 0 0

.THE ELEMENTS Q¥ HUMAN PHYSIOL-

"0GQY, by G. S. Ramasami Aiyar,Ba. .1 ©0

NOTES ON HUXLEY'S PHYSIOLOGY, gs, 4.k
by T, S, Muhammad Husain, Ba.
Edition) .

B. A, ERAMINATION ENGLISH LAN-
GUAGE, LITERATURE AND COM.
POSITION PAPERS of 1881 to 1906 (both
inclusive) ves .. w0 50

F.A. MATHEMATICS—ALGEBRA AND
TRIGONOMETRY PAPERS, with Sola- -
tio:s and Notes from 1901—1903, by
B. Hapumsanth+ Rau, B.a. .. 0 40

MATHEMATICAL PROBLEM PAPERS by
A, A. Kri:hnssami Aiyangar, a4, LT ... 1 40

TAMIL COMPOSITION, by G Dumodara
Madalisr, B A, . W 0120

Books at Reduced Prices.

ROBINSON—SHoBT HiIsToRY oF RoME— RS, A,P.
Rs. 2-10-0—8nhop sciled, Reduced to W1 00

GREEK HISTORY, by Alice Zimmern ... 1 40
ELEMENTS OF ANIMAL PHYSIOLOGY,
by Juhao Auvgedl, Re, 1-2-0, Reduccd to .,, 0 100

PBYSICS—Aun Eicmeotary Text-book for
Uwiversity Clisses, by C. G. Knott.
R-. 5 10-0, . .3 00

HISTORICAL OQUTLINES OF ENG
LISH ACCIDENCE, by Rev, Richard -
Morris, MmA. Rs, 3 12-0. Reducedto ..., 1 00
OUTLINES OF THE HISTORY OF
ENGLISH LITERATURE, by J. M. D,
Meiklejonn, n.a. Re. 1.2 0. Reducedto ... 0 J0 0
HUXLEY'S PHYSIOGRAPHY. Rs, 4-8.0.

Reduced to e .2 80
TOPINARD'S AWTHROPOLOGY Rs, 2- 10

Reduced to w1l 120
TYLOR'S do. Rs. 5-10-0.

Reduced to - .3 00
LESLIE STEPHEN’S SCIENCE OE‘

ETHICS. Rs. 12, Reduced to .6 00
WILLIAM'S EVOLUTIONAL ETHICS.

Rs 9. Reduced to .5 00

THATCHER & SCE\WILL‘S EUROPE
IN THE MIDDLE AGES. Rs, 6-12-0.
Reduoced to e w4t 00
PLOETZ EPITOME OF HISTORY—
ANCIENT, MEDIZEVAL & MODERN.
Rs 5-10-0. R-duced to s .3 80
FAWCETT'S MANUAL OF POLU K‘IGAL
ECONOMY. 7:b editicn. Rs 9-0-0,
Reduced to w4 00

JUDD'S—STUDENT'S LYALL A Manuat

of Elementary Geology, 1896. Rs. 6-12.0,

Reduced to 2120
LAING'S ENGLISH LlTERATURE

Rs. L 8 0. Reducdd to .0 1290

RAWLINSON'S MANUAL OF ANCIENT
HISTORY. 2nd edition. Rs 10-8.0, Re- .
‘daced to w5 00

SRINIVASA VARADACHARI & CO., 4 MOUNT ROAD, MADRAS, .



xxviii : THE EDUCATIONAL REVIEW. [ Mar 1927,

The Madras Christian College Magaziue, January 1825.

Tbe study of child-nature is exceedingly important for both of the sciences of Psychclogy and Education. Its
fmportance For Psychology is from the genetic point of view, In tte child cne ! able to cbeerve in simpler forms

" many of the processes at work whbich in ndolt experience become so complex as to mrke them difficnlt of analysis, Its
fmportance tor Educatios is too obviouns fo need extended notice, and yet there are some who are so short-sighted as
to neglect it, Here 1o South India there are a great number of schools in charge of teachers who do pot know the

elementary facts about child-pature. But with the progress of education the time will surely come when it will be -
considered as dangerons to employ a teacher who is ignorant of child-nature s¢ it ir to employ a wan for s plysician.

who knows nothing of aratomy and pbysiology. Such a book as that which Miss Gordon has written  will serve a
nseful purpose in bastenicg that day by putting teachers in possession f a piimer which contairs the fundamentals
of the subject in a readable style. It is the type of book which we would like to see translated inta our South Indian
vernaculars, becanse it not only inclodes the principles of the sciecce, bul states them with specisl reference to the
veeds of Iadian teachers,

: A personslity 18 the cutcomesof forces which are both ‘hereditary and environmental so thst child study must
take account of both sets of factors, Much more iato be gained by teachers throvgh the stady of children for them.
selves than the mere perusal of books on the subject, however authoritative they may be, The tronble with ro many
students of other things as well as of child-nature is the evident desire to ~be spoon.fed, They desire to get fheir
information at second-hand rather than take the trooble to study for themselves, In many instances feacters bave
not the technique necessary to observe Intelligeatly. Very valuable, then, is Miss Gordou's chapter on * How to Study
& Child.” particularly for those who are beginpers in child study, “and it is a matter of vita! concern as much for the
parent as for the teacher. oo Lo s . :

. Certain sobjects have been especially studied recently by educationists, and Miss Gordon gives useful

sccounts of the results ol these studies, One chap’er-is devoted to the place of play in child life and in the educa.
" tive process, . It.{s & wholesome corrective for the old fashioned idea that play is a superfluity, The aathor brings
.-out some of the most useful services which are rendered by play, for play bas direct educative value, aésisting in the

training of the judgiog and other mental processes, as well as in the spirit of fair-play snd other ‘moral qualities,

The play-gronnd affords s splendid typa of voluntary democratic organisation, Another chapler is devote d to “The
Bervices of the Hand in Mental Developmeat.” Sometimes the school in emphasising the development of the mentel
processes has tended to neglect the fact that intelligence is sometimes motor, and that these two factors, the mental
and wmotor, are closely related to oae another, - The questions of *Exceptional Ohildren’ and *The Measurement of

Intelligence? are closely related, since it is through the latter that we get pur most accurate knowledge of the former,

A fival chapter deals with a question on which Miss Gordon is surely competent to speak ¢ The Kindergarten 8ystem’
and -Its Application toITodian Childien,” Altogether stie bas succeeded in writicg a most useful little book, 4nd we
bope thatit. may'have a good circulation among teachers and parents who cannot but profil by what she has written
on the natare of children and bow tbey should be educated, . ' ‘ ;

~ REVIEWS AND _PAP[BS-—EDUCATIONAL AND LITERARY

L By GERALDINE. HODGSON, B.a. -
- : ) : Trinity.College, Dublin ; -

admecimq Cobden Scholar,otheWIJhﬂm College, Cambridp{_e.

... D.Cr.16mo. 810 pp. Rs.2.  Charges extra. ;

1o ) '
o0 CONTENTS. e o
Educational.—Peter Paol Vergerias; Roger Ascham; Jubn Colet; Fyues Moryson on Eurépean
7 .- Education in the 16th Century ; Milton as an Edacator ; Johu Staart Mill ar av Educator;

= an Edocator. . o

therary-——OaB of Shakespeare’s Comedies ; Henry Vaoghan ; Dryden’s Iiconsistenoy ; Wordsworth ; v

 Mr. William Watson’s Poeme 3+ Mr, Tabb's Puems ; William and Fute—A Review ; The
Troasure of Humble Men; The Life of the Bees; Opinion; A Profest against Literary

- Rigiditys ‘ :

~

" SRINIVASA VABADACHARI & CO. 4, MOUNT ROAD, MADRAS. -

= -Matibew Arnold as an Educitor ; ,’quPlacé of Persoonlity in Education; Dr. Creighton as -

&

\

Mar. 1927] ADVERTISEMENTS. - xxix

The College Classics Serles of Shakespeare's DPlaps.

GENERAL EDITOR: F. W. KELLETT, M.A.

Henry V., by P. H. Sturge, #.a., Professor, Nizam’s College,' Hyderabad, Cloth Re. 1-6-0
Tempest, by E B. Kellett, .., Master, Lieys School, Cambridge. Cloth I?e. 1-6-'0.
Midsummer-Iight’s Dreain, by Rev. R. Scott, m.a., Professor of English, Wilson Col
lege, Bombay. Cloth Re. 1-6-0.
As You Like It, by the late F'. W, Kellett, m.a. Cloth Re. 1-6-0.
King John, by Mark Hunter, m.A., Principal, Rajahmundry College. Cloth Re.1-4-0.
Jnlias Cmsar, by Mark Haater, a.a., Peincipal, Rajahn1odry College. Third Edition—
V Cloth Re, 1-12-0, .
Merchant of Venice, by J. H. Stone, u.a,, Principal and Professor, Presidency
- College, Madras. Cloth Re, 1-8-0.

Othello—Tre Moor or Vexice, by Michusl Macmillan, 5.a,, late Principal and Professor of
Kinglish, Blphinstone College, Bombay. Cloth Re.1-6-0. .

Hamlet, by W. J. Goodrich, .A., formerly Principal and Professor of English, Pachai-
yappa’s College, Madras, aud afterwards Principal and Professor of English,
Ahmedabad College, Bombay. Cloth Re. 1-10-0. .

Macheth, by Dr. J. Morrison, M.A.,, late Principal and Professor of English, General
Assewbly’s Institution, Calcutta. Re. 1-6-0.

A few of the opinions of the Series are given below. .

Of the Col{ega Classics Series of Shakespeare’s Plays, PROFESSOR K, DOWDEN, Irinity College, Dublin, writes —

‘I must ask you for a full and genercus forgiveness of my silence. When The Tempest came, I was moch
occupied with French literature, and I looked hastily into it, and kept postponing a fuller examination, The Henry
the #ifth came when I was in America, ' ' '

. - Nowl am acqliainted with both volumes of your Shakespeare Series, and 1 can retarn you genuine thank
for editions, so thorough, so sSholarly, and at the same time, so interesting in their treatment of literary history
of the genius and work of Shakespeare and of the individual plays dealt with in each volume,.

I hope the series will be widely used by students of Shakespearel—Tth January 1897,
Twelfth Night, by Michae! Macmillan, u.a., D.Litt.,, [LE.S. (Retired) Eunglish Lecturer in
the University of Birminghaw; formerly Principal and Professor of English,
Elphinstone College, Bombay, Cloth Re. 1-12-0.

.. The Madras Christian College Magetine :~—* Dr, Macmillan is well-known for his scholarly editions of Julius
Casar aud other plays, and this edition of Twelfth Nigkt is worthy of his reputation. It may be cordially recom-
mended to Indian students,

Errors of the press are few and nnimportahb. The notes are no mere compiiation, but the work of a ripe
scholar bringing his own judgment to bear on the text, Many old puzzles are treated in a fresh and jnterestiog
fashion,” - )

The Hindustah Review ;—1n their * Dollege Olagsics Series of Shakespeare’s Plays,” Messrs, Srinivasa
Varadacbari & Oo, (Madras) have recently published an excellent toxt of Twelfth Night, edited and annotated
by Professor Macmillan, The Inuroduction is exceedingly good and the notes sre all that they should have been,
Though primarily meant for Indian students, the series iu which it appears should appeal to all lovers of
the great dramstist, The get-up is very neat. :

The Mysore University Magazine, February, 1918 :—Messrs, Srinivasa Varadachari & Qo,, of Madras, have
published a new edition of Twelfth Night, by Mr, M, Macaillan. This edition belongs to the Oollege Olassics
Series of Shakespeare’s Plays, Tuere is a full introduction, which gives a good summary of all information tecessary
for a thorough understandiog of the play, together with a criticism, The notes are quite full and deal with sl
the difficulties, The editor at times shows great ingenuity in defending a more difficult interpretation. Mr, Macmillan,
who is a lecturer in Birmingham University, was formerly in the Indian Educational Service, and one of the special
teatares of kbis edition is the introduction of paraliels from Indiau literatare. This feature should be of much valse
to Indian students, for whora the edition ia primarily intended, and for #hom it may be cordially recommended,

Shakespeare—Richard II, with Iatrodaction and Notes, by Prof. J. C, Rollo, m.a, Mysore
University. Price Re, 1-12-0. ‘

SRINIVASA VARADACHAR!L & CO, ¢ MOUNT ROAD, MADRAS,
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ATEACHER OF ENGLISH GRAMMAR AND COMPOSITION

BY
SIMHADRI APPAYYA.
{ate of the Maharajah's College, Vizianagrum.
Vol. 1. - Price : Re. 1. Charges extra.
(4pproved as a Teat-book by the Department, May 1914.)

CONTENTS.
Part I —O.thograply including Pbonoloey. Part IL.— Etymology: Noun; Adjective ;

¥ Pionoun ; Verb; Adverb ; Prepesition ; G juuction 3 Interjectinn ; Derivation, Part I11.— Syntax ;

The pruvmce of Synbax, R.fation of words to ona-another; The Suntence (not Compound); The
_Ohmpound Santence,  Toe Contracted Compognd S nivnce ; Am!ys's of S=nteunces. Part IV—
Special Points of Grammar : Nouns and Pronouns ; Adjectives; Verbs; Adverbs and Relativo Words

Prapositions ; Conjunctions; Pareing.
: - TATTVA-TRAYA
OoR

APHORISMS ON THE THREE VERITIES,
SOUL, MATTER and GOD, '
By

SRI PILLAI LOKACHARYA.
TRANSLATED BY

the late SRl PARTHASARATHY AIYANGAR, B.A, B.D.,
Righ Court Vakil.

Price; Re. 1-8-0.

¢ FROM A RURAL SCHOOL-WINDOW.”
(With four illustrations.)
WITH A FOREWORD FROM
The Hon’ble Sir A. P. PATRO, Kt,,
Minister of Education, Madras.

K. R. R. SASTRY, M.A, LT,

Fellow of the Royal Bconomic Socicty (London); sometime Daputy Iaspector of Schools, Dharmapun and
. Pattukkoltri Ringes; Author"of ¥ §sutbfIedisn-G1ds,”
Opinion.
Zadirn Educator, M urch 1926 —Ths haok eaters the world armed with a befittioy preface from

Su- Patr o, the Ministar fnr Euacation, M-, Sistry’s rary style coupled with hia affactionate sympathy
for toe village lifo makes -tha bok highly interesting, All the details of village life are keenly
appreciated and if the bosk ia potent ennugh to turn the educational autharitiss to greater interest in
rural edacation, we are sure it can be said to bsve achi=ved its objrct. Mr. Sustry is surely a pioneer in
thig line of action and we hnpa he tas successors ta follow him.

Price As. 5.
SRINIVASA VARADACHARI & CO, 4 MOUNT ROAD, MADRAS,
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Third, Revised and Correctsd Edition.
IMMPORTANT TO INTERMEDIATE STUDENTS.

INTERMEDIATE GEOMETRY
(THEORY AND PRACTICE)

Containing a detailed and exhaustive treatment of the matter for the
. Intermediate Examination with special reference to the Syllabuses of
the Madras and Mysore Universities. :

Crown 8vo. 360 pp. with over 130 diagrams

By M. SATYANARAYANA, M.A, L.T,
Chief Lecturer in Mathematics, Malarzjah's College, Vizianagrum
AND
K.S. PATRACHARIAR, M, LT,

Chief Lecturer in Mathematics, Government College, Kumbakopam,

Price: Rs. 2-8-0.

CARLYLE: -
“THE ANCIENT MONK?* .

(Past and Present—BEoolk i)
with .
NOTES, INTRODUCTION AND APPENDICES, Ete.
BY
P. R. KRISHNASWAMI, Mm.A.

';Govt. College, Kumbakonam.
Price: Re. 1.

THE HNISTORY OrF EDUCATION IN THE
- MADRAS PRESYDENCY
1 By D~ S. SATTHIANADHAN, M.A,, LL.M.

“w . : - Board,"Rs. 3. .

“(Published with the sanction of the Director of Public Instruction, Madras.)

: « The Director welcomes the appearance of this mach-needed volume, the publicalion of which was sancti. pel
{5 Proceedings No, 609, dated 26th Januoary 1894, Mr, Satthianadhan has spared oo pains to get ab facts, and bav'ng

" got them, he has presented them in an orderly arrangement and in clear, well-chosen langusge, The book dererve:

0 be in the hands of every one engaged in educationst work in this Presidency”— Proceedings of the Director of
Publio Instruction, No, 11817, dated 6th December 1894, .
: % This is 8 most nseful and valuable bick and w»ll dezerves the high pra‘se tha Director of Poblic Instroction

,"/tiss givea it, The information is very compleie, well-wuranged und wellewritten ”— Ths Madras Mail, -

5
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PREPARED ON THE MODERN MET HO[)

By Rao BAIIADUR P V. SESHUAIYAR BA L'I‘ LE.S. (th)

Formerly Prafessor of Matkematzcs, Preszdency College, Madms, ;
kuﬂy Prmczpal ‘and Projessor of Mathemat:cs Kumbakcnam College

- . ' R /
BT ‘i : . AND Foel

Mr. N. SugNDARiM;\IYAR MA |
Projessor qf Matkematzcs, Lo;;ola College, Mczdras

i

;’Volume I for Intermedxate Exammatmn Volume I[ for B. A Exammatxon

.

°“f&»“ELEMENmnf MATHEMATICS”

: Prepared ln accordance with the eourse of Study prescribed for Secondary
. Scboobl.eaving Gertiticates SIS IR ;

Br 1’. v SESIIUAIYAR, B A., 'L '1'
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