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This book is intended to fill the gap between
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social and economic problems.
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THE TEACHING OF HISTORY.*

Bv Prof. S HaNUMANTIA RAO, M, A,
H. E. H.The Nizam's Colicge, Hyderabad.
I
T is mv conviction, based on several years

of teaching, that the teaching of history
in Indian schonls is not satisfactory. It only
means learning by heart “strings of names of
forgotten invaders, gaudy oriental dynasties
or pompous English Viceroys.” Battles, geneal-
ogies, ministries and terms of treaties form
the central theme.

[t seems to me that the history teacher has
no clear aim in view, in teaching his subject.
The definition of such an aim is very neces-
sary. \What is the aim of the teaching of
history ? It is to show the continuous “Ascent
of Man.”" It is to prove that man is not an

¢ A Lecture delivered under the aurpices of the
Hyderabad Teachers' Association under the presidency
of Mr Syed Ali Akbar, B. A  (Cantab ), Inspector of

Schools.

XXXI[—=33

isolated being but a member of a community
and from the earliest times to the present day
h(? is making a perpetual ascent trying to
widen his community idea further and further
till it absorbed the whole of Humanity.

The extent to which this idea was realised
varied from time to time ; but throughout the
ages of history we find man aiming at
something higher than his little self and the
satisfaction of his selfish desires. [n the most
primitive stages of éociety, it was only his
tribe that called for his loyalty and it was the
bloud tie that united man to man. A higher
step was reached when several tribes united
together into a single religious community
and the several members of that community
were infused with such a fervour that they
were prepared to sacrifice everything for their
loyalty to the religious community to which
they belonged. A third and yet more import-
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ant stage was reached when people living
together in small communities in close proxi-
mity to one another realised their common
interests and felt that they had common
burdens to bear and common privileges to
enjoy. An individual might still continue to
be a good man in_his tribe, a worthy member
of his religious community, but he comes to
feel that there is a higher loyalty to which
the other loyalties are subordinate—Ioyalty
to the State to which he belongs. That
was the ideal of citizenship that man was able
to reach during the brilliant periods of Greece
and Rome. Rome expanding and absorbing
presented a remarkable spectacle of majesty
and power. A new ideal of citizenship was
presented by Rome, an ideal that would
absorb in it, all the different races and civilis.
ations that formed part of the Roman
Empire. This ideal was that of Imperial
citizenship. But it was an ideal that came
from above and not from below. Tt djd
not stir the imagination of all the subject-
races. It always smelt like a patronising
gift and not a well-earned acquisition and
although the name of the Roman Empire
was allowed to remain as a fiction till almonst
the beginning of the 1gth century, it lost all
enchantment before the new and enthy.
siastic ideal of Nationalism which played such
an important part durin’;,r the last one hund.
red years, What is the significance from our
point of view of the Roman Empire ? Man
was asked toascend a step higher and enlarge
his vision of a community to all the coyp.
tries that were conquered by Rome but man
felt that this ascent was very difficult. He
was forced to accept a Ihvalty which was not
spontaneously felt by him. The Imperial
id=al has always got this {ifh ulty that it
smacks of force and not free consent, Fred-

[Aua. 1925,

erick Harrison, one of the greatest thinkers
on historical and sncial problems of the 1gth
century, gave expression to this feeling when
he observed that the teaching of the Imperial
idea did not produce among lnglish boys
that love of country which was produced
by the teaching of patriotism in the French,
American and German schools, The idea,
that man’s highest endeavour consists in the
evolution of an Imperial citizenship, cannot
be considered as the noblest endeavour. And
it was this conviction that led to the rise of
new schools of History in  Kurope in the lat-
ter part of the 10th century emphasisirg the
National History.  This movement is only a
revival of the Greek community idea to suit
modern times. The ancients were limited by
the size of the city. The Nationalists enlarged
their horizon to the limits of the country.
National traditions, naticnal literature and
national festivals were emphasised to produce
a strong sense of unity, which was not pro-
duced by the vague ideal of the Roman
Empire. It was Bismarck that pointed out
that German unity would have been impos-
sible tut for the kind of education given in
the schools. That man was a member of a
wider community than that of his family, his
religious community, his own town or coun-
try seat, that the allegiance to this wider
community is not the result of force, but the
result of a willing consent and conviction,
that his loyalty to this wider community—
Germany, France, United States—should be
placed above his little loyalties. [abourer
and Capitalist, Protestant and Catholic, New
York and Massach., that was the important
advance made bv the National ideal. National
solidarity was created in a way in which
it had nio parallel before. 1t spread all over
Europe. It spread over parts of Asia. Japan

Avug. 1925.]

made wonderful progress as the result of this
movement and its effect is also seen in our
own country. Some of the greatest sacrifices
have been made as the result of this inspira-
tion. Man has distinctly shown his ascent
under the influence of this ideal. But just
as the influence of religion produced some of
the most splendid achievements in history
and at the same time produced some of the
most horrible wars and consequent bloodshed
and misery, the iufluence of Nationalism
roused slumbering nations from sleep and at
the same time brought nation and nation into
mortal contlict, Just as religious fanatics
evaluate every problem in terms of religion
national fanatics evaluate every problem in
terms of their own nationality. “My nation,
right or wrong” is their creed. And all
morality, all sense of justice is subordinated
to the enhancement of the glory of one’s own
country. The world has witnessed the con-
sequences of this theory pushed to its logical
extent and all the great thinkers of the
world are discussing whether Man’s highest
stage is reached when we instil these ideas of
patriotism that have rendered more destruc-
tion to the world than at any previous period
of history. Mr. H.G. Wells, whose schemes for
a better world all of you are aware of, says,
that Nationalism as a god must follow the
tribal gods to Limbo. Our true nationality
is mankind, The world perishes unless
sovereignty is merged and nationality sub-
ordinated. Here is an ideal quite differ-
ent in kind from the Imperial ideal
Here is an attempt made to convince all
the nations of the world that they have a
common heritage and that they should
preserve it by mutval consent and mutual
toleration. 1Is not the Ascent of Man com-
plete, if he is made to feel that he is not

THE TEACHING OF HISTORY, 397

merely a member of a tribe, a member of a
religious community, a member of a little
tiny city of 2,000 inhabitants, a member of a
nation with wonderful traditions and a
glorious past and a citizen of the world ?
None of these conceptions is unreal, none of
these mutually antagonistic, 1 can be a good
member of my particular class or creed and
also a worthy citizen of my country and of the
world—-if the spirit that pervades my thoughts,
my words and my actions is service and
duty. There are persons who still question
and doubt, who believe that world-peace is
all moonshine, but to those who have no
vision and no imagination, every step forward
is moonshine. Equally is it moonshine to ex-
pect the growth of nationality in a country
torn by castes and creeds and languages ; but
history proves that Germany was no better
a hundred years ago and German nationality
did not become impossible. Nor do [ believe
it impossible to create in the future schools of
the world that spirit of universal camaraderie
and universal peace that would realise the
dream of the I'ederation of Man,

This, then, is what I consider to be the aim
of teaching history in our schools. We should
try to impress upon the minds of our boys
that history is the history of a progressive
ascent of man and that in spite of temporary
aberrations now and then and local variations
in different parts of the world there has been
a gradual rise from stage to stage in the con-
ception of man as being a member of a com-
muaity. Not one of his loyalties should be
forgotten, It is very well for us to instil
ideas of a mere intense loyalty to their class,
to their religion and to their small town or
village. Everyone of these has its own value,
but they must be made to realise that there
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is a community higher than this—their
nation, and highest of all, humanity, History
thus studied is a panacea for the evils that
are now puzzling the whole world. A nation-
alism that would create international hatred
and a localism that would prevent national
development are both harmful to the well-
being of humanity and we schoolmasters have
got the power—if we have also got the
will—to shape the minds of the future genera-
¢lons in such a way as to promote or prevent
national unity as well as international unity-,

The teaching of Indian History in our
schools has been so mechanical, so soul-killing
that I doubt very much if many of the
teachers possess the aim of inculcating ideas
of patriotism through their teaching. Nur do
I believe that either through the teaching of
Indian History or knglish History a con-
scicus attempt is made to develop the charac-
ter of our boys and inculcate ideas of a high
sense of duty. For the present, I will confine
my observations to the teaching of Indian
History. I will take the present course of
six years and add the first of the college
course toit, as it is pretty certain that i, g
few years the University would transfer
it to the school. I would also suggest that the
relative positions occupied by Indian History
and English History in the school at present,
should be mutually exchanged. Assuming
that this is done we have scven years of
progressive teaching. The first two years
will be utilised for arousing interest in Indian
History through great characters. The third,
fourth and ifth years will be utilised for an
elementary survey of the three periods,
Hindu, Mahomedan and British, laying more
emphasis on the social side of the history
and less on wars and conquests.  The sixth
and seventh years will be utilised for

(Avc. 1925,

a more intensive study of the whole period
and also a detailed study of a period with
special attention to the history of our own
Dominions.
11

The study of history, including the study
of biography, has always influenced man and
made heroes and martyrs of men and women
who would otherwise have been unknown
to the history of the world, From carly
youth to the very last moment of his
life man derives inspiration from masterful
personalities and it is not necessary for me to
tell you what an influence the life and per-
sonality of 4 man like the late Mr. Gokhale
had on masses of young men. Facts can be
presented in such a way as t» kindle enthu-
siasm or to deaden it, [Ifyou call a national
hero a rator a remarkable statesman a drunk-
ard, you present the wrong type of facts.
Books have tobe re-written or the teachers
need use no books at all but select types and
give an account of their lives. It is also of great
value to select the portions of biographies
dealing with the youth of great men and pre-
sent them to the boys. hey will be impress-
ed with the idea that their lives were in no
way different from theirs and some might
unconsciously imitate or emulate their habits
of work and industry. That life is a mission,
that duty is its hignest law can be better
inculcated in the pupils’ mind by making
him read the life of Mazzini, the life of (Glad-
stone, the life of Abrahamn Lincoln, the life of
Gandhi than by a series of maral lessons,
It is our duty to increase the number of men
and women possessing a lofty sense of duty.
If in Carlyle’s phrase we are so many mil-
lions mostly fools and those that are not fools
are as dumb dogs, the future of our country
is hopeless.

Avuc. 1925.]

This development of character, the develop-
ment of ideals, and the living of an individual
good life is possible whether the heroes you
present to the vision of your pupils are from
the history of your country or from other coun-
tries of the world. But you will fail to inspire
ideasof patriotism if you fail to pay particular
attention to the history of your own country.
No country can afford to remain for ever
borrowing from abroad. There must be
something which we can say is peculiarly
ours and present it to the world as our dis-
tinctive contribution. Indian History as
taught at present in schools and colleges repre-
sents a barren study of dynasties and wars,
The imagination of the boys is not stirred by
the vision of a great and ancient nation.
This is partly due to the insufficient know-
ledge of the teacher, partly to the place of
Indian History in the S.S.L.C. Examination
and partly to the kind of text-books used
in the schools, Many of the text-books are
not fit to be used in our schools The
Hindu period contains lists of hundreds of
dynasties, names very difficult even to be
properly pronounced by Mobamedan and
Christian boys. The usual method of pre-
senting the Hindu period never appeals to
the Mohamedan and the Christian boys. And
many schools solve the difficulty by not
meeting with it atall, Several text-books
present a one-sided view of the Mohamedan
and Mogul rulers. The average school-boy
goes out of the schocl with the impression
that they were conquerors who forcibly con-
verted Hindus. And when we come to the
British period, every other phase of progress
or decay is forgotten amidst the Mysore,
Mahratta, Sikh and Nepalese wars and the
resultant annexations. I find by experience
that the teaching of Indian History to a
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mixed class of Hindu and Mohamedan boys
is a task of stupendous difficulty and if we
all believe in what we teach, if our teaching
is to be of any permanent value, if a time
should ever come, when people of all parts of
the world are to stop jeering at us and point
out that we are living in the middle ages in
this modern age, it is the duty of every one
of us here to so teach our boys as to widen
and not to narrow their sympathies. We must
enable them to feel that to whatever caste we
belong, we are all the inheritors of a common
past and hope to realise a common fyture,
It is only by emphasising these common his-
torical ideas that we can live in co-operation
in a common Motherland. | am not one of
those who trade in religion nor do I want to
encroach upon your hospitality by breaking
one of your rules which taboos all discussion
on controversial politics and religion. But
you will agree with me in thinking thata
proper knowledge of Hindu history is impossi-
ble without a knowledge of the fundamental
ideas of the Vedas, the Upanishads, the Gita,
the Buddhist scriptures and Jainism just as
medicval European history cannot be under-
stood without a knowledge of the institution
of the Papacy and the Monasteries, It is also
true to say that mediweval Hindu history can-
not be properly understood without a know-
ledge of the message of the Prophet and the
rise of the Neo-Hindu religious thought em-
bodied in the movements ot Gauranga, Nanak
and Kabir, just as modern European history
cannot be understood without a knowledge of
the several Protestant movements in Europe.
The prejudicial views about Moslem con-
quests will lose their bitterness, if we calm-
ly reflect on the destruction caused to Hin-
duism by the onslaughts of Buddhism

the conversion of Saivite temples
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Vaishnavite and vice versa when the Emper-
ors of the respective faiths were in power in
Southern India. There were equally bitter
conflicts between Shiahs and Sunnis in
Moslem lands, between Protestants and
Catholics in Christian lands. Such a com-
parative view of historical events full of bit-
terness will enable us to forget them soon.
If among several Hindu Emperors who car-
ried on such fights there were some like
Krishna Deva Raya, who tolerated all the
religions, there were also among Mohamedan
rulers men like Akbar and Prince Dara
Shikoh who tried to rise above the level of
their age.

We have got greater opportunities in our
Dominions than our friends in Southern
India have, of adjusting our courses of
study in such a way as to succeed in inculca-
ting these common ideas of unity by giving
a proper place to the study of local history in
the school curriculum. There are several
Mulki graduates in Hyderabad who have not
seen the Fort at Golconda and the famous
tombs of the Kutub Shahi Kings. [ am
sure there are many teachers here, including
myself, who have not seen the famous frescoes
of Ajanta or the temples at Warangal. Some
of you might have noticed the observation
made by Gribble in his Introduction to the
History of the Deccan, that he was not
able to elicit any information about the
Bahmani Sultans from a nobleman’s son who
passed from my school. 1 have observed
that loyalty to our immediate neighbourhood,
in so far as it does not result in neglecting
our wider loyalties is good and has to be
encouraged, We fail in our immediate duty
to our State, if we do not inculcate in our
boys a love for the past history of the State.
Such a love can be created by the proper

[Ava. 1925.

teaching of the history of these Dominions
from the earliest times to the present day. Our
Dominicns are aregular treasure-house of his-
torical information, There are evidences of
the existence of man in remote antiquity in
our Dominions. It is a pity that such of the
collections as have been made by the Govern-
ment with the object of starting a museum
are not yet open to the public, But I trust
it will be possible for our Inspector of
Schools to arrange an excursion of at least
the History teachers to the Town Hall to see
some of these collections. You will find
there huge stone burial-mounds which will
enable you to believe that the Rakshasas of
the Ramayana were no fictitious persons
but men who actually lived in this part
of the country. If you turn to the numis-
matic section, you will fiad interesting speci-
mens of coins of the Hindu Kings that ruled
over these Dominions two thousand years
ago. If you pass on to the fifth and sixth
centuries you will find the immortal frescoes
of Ajanta, and the sculptures of Ellora. If
you pass on to the 12th and 13th centuries,
you find copper-plates of several grants of
lards, and you also find European and Moha-
medan histories of the Hindu dynasties.
I talk from my experience of five years’ teach-
ing to Mohamedan boys, that they evinced
keen interest in the Hindu period of 13 cen-
turies of Deccan history, when attention was
drawn not merely to the dynastiés and wars
but to the wonderful development of artand
architecure, to the encouragement given to the
development of learning and science and
to the high ideal of Dharma or Righteousness
that prevailed among the rulers of the time.
When we pass on to Deccan under Moham-

edan rule, and pay less attention to wars
and dynasties and more attention to the

Ava. 1925.)

splendid mausoleums raised by them, to the
immense prosperity of the country which be-
came proverbial all over the world, to the
absence of any conflict between the rulers, and
lastly to the changesin Hindu thought as the
result of the influence of Islam,the Hindu boys
are sure to cbain a different impression of
Moslem rule than they have, No Hindu student
fails to admire the breadth of vision possessed
by Dara Shikob. Many a Hindu student
changed his attitude of intolerance when he
was told that the first verse of the 2nd Sura
commands us to believe not only what was
revealed to Muhammad but also what was re-
vealed to those who went before Him and
verse 257 of the 2nd Sura.

Let there be no compulsion in religion. It
is the ignorance of others’ faiths that is the
mother of injustice and error, and it is possible
for the teacher to spread the error or to remove
it.

You will pardon me for dilating at great
length on what [ consider as one of the most
important tasks of the teacher of Indian His-
tory. There is yet another difficulty and that is
the teaching of the British period. There is an
increasing tendency to belittle the benefits of
British rule and publish all the dark as-
pects of the early history of the East India
Company. In the interests of peace and har-
mony and goodwill it is better to Jay emphasis
on the various progressive movements of
India which contributed to the movement
of Indian Renaissance in recent years, than to
Jead the young boys in the school into topics
which are sure to give rise to bitterness of
one kind or other. 1 cannot refrain from
quoting at length the beautiful summing up
of this point by Nawab Hyder Nawaz Jung
Bahadur in his address delivered in 1917 :—
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“ [t will'not be the growth but the death of
Indian Nationalism if the Mussalmans of
India fail to be impressed by the greatness of
Asoka and Chandragupta or be filled with
pride and joy at the immortal frescoes of
Ajanta and the sculptured monuments of
Ellora or fail to derive inspiration from the
glorious songs of Jayadev or Tukaram or find
food for deep and satisfying thought in the
discourses of Sri Krishna and Gautama
Buddha. It will not be the growth but the
death of Indian Nationalism if the Hindus are
not filled with pride at the architectural
splendours of theMoghuls and the Adil Shahis,
at the political achievements of great rulers
like Sher Shah and Akbar, at the fine heroism
of noble Queens like Chand Sultana and
Nayahan, at the liberal statesmanship of
devoted ministers like Mohamed Gawan
and Abul Fazl, at the wide learning of
scholars like Al Biruni and Faizi or at the
inspiration of poets like Amir Khushru and
Ghalib. It will be a sad day indeed if the
minds of Hindus and Mohamedans alike are
not stirred with the high and noble aims of
Viceroys like Mayo and Ripon, of administra-
tors like Munro and Elphinstone, of friends
of India like Fawcett and Bright, of mission-
aries like Hare and Miller. If all of us are
imbued with the spirit of these ideas there is
absolutely no doubt of our being able to raise
the tone and atmosphere of our school. We
are sure to awaken in the minds of our
young men the idea that we are all inter-
dependent and not isolated and that in our
harmonious co-operation lies the future wel-

fare of our country.”
NI
That would complete my scheme of Indian
History teaching in the schools. But the
school education on the history side would
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not be complete if the school-boy does
not get anything more than national pat-
riotism out of it. The teaching of the
History and Geography of the British Empire
which was introduced in our schools about
fourteen years ago was intended to train
the youth of India to the conception of
an Imperial citizenship all over the world.
There is a feeling now that the youth of the
world should be trained to feel that thev are
not only sons of their motherland. citizens of
their empire, but also members of the world
community, Instead of teaching [nglish
History and the History of the British Empire
for two or three years, we should teach World
History with special attention to the British
Fmpire.  All school.-masters should read the
Abridged World History by H. (5. \Vells.
India is not isclated from Asia. There was
a time when teachers went from India to all
parts of Asia. There are evidences to prove
that there was an Asian Unity in the first
centuries of the Christian era. But what is
the position now? There is no co-operation
among the various countries of the [ast,
Our young men are not trained to understand
the problems of the KEast, of the powerful
forces revolutionising Japan, China, Persia,
Turkey and Mesopotamia, but they are up.
to-date with the latest developments in
Leningrad and Czachn-Slavokia.  No praper
idea of Mbohamedan government can be
conveyed to our school-boys, unless they
know something of the history of Islam in the
other parts of the warld, Asia, Europe and
Africa ; no proper idea of Buddhism can be
conveyed to our school-boys unless they
know something of the history of China, Japan
and Burma, where it is still a living religion.
So that during the last 3 years of my scheme
of 7 years, one year, will be spent on elements
of Asiatic History, one year on European

History and another year on History of .

[Avc, 1925,

England and the Empire. They will not form
examination subjects but at the same time
they should not be neglected as Indian
History 1s neglected at present in the B
Group’

The League of Nations with its complex
political and juadicial organisation is one of
the most complex of experiments started to
put an end to war. Revenge and blood.feud
are considered improper and barbarous in the
settlements between man and man: hut the
morality of nations has not extended the
sume code to disputes between nations and
nations.  The events of the last four years
are a clear indication that though the mental-
ity «f certain sections of people all over the
world is beginning tn change, the mentality
of large masses of people has not yet shown a
radical change. Those branches of the
League of Nations that do not appreciably
lessen the political sovereignty of nation-
states have succeeded in their efforts to bring
about uniformity in all parts of the world.
The International Labour Department hassuc-
ceeded in improving the conditions of labour
all over the world.  In the sphere of sncial
reform and economic reform there has been
no difficulty but the way in which the Geneva
Protocol was thrown over by the big States
is an indication that the States still feel that
the transfer of the fundamental powers of a
State in the League of Nations is a sacrifice
of their sovereignty. It is probably im-
possible in this generation to expect anything
better from this experiment. But the league
of Nations is also busy with  the question of
world education. A Conference was held two
years ago and it was considered essential, in
the interests of world-peace, to establish a
World University, a World Library, a World
Iliteracy Commission and  an  educational
attacke to all foreign Consuls,  Long before
the Le=ague of Nations prop sed the scheme,
our national pcet  Rabindranath  Tagore

Ava, 1925.)

started the Viswa.Bharati with the same
purpose of showing the oneness of humanity,
so that both in the East and in the West,
there is an increasing desire to see that at
least in the next generation, the youth of all
countries might develop a different mentality,
a broader vision. \Vhen that time arrives
may we not expect the people of the various
states that are in power tofreely accept the
world-organisation and abide by its decisions
and by so doing feel that they are voluntarily
contributing to the welfare of all which is also
their welfare?

So far, | have kept in view, what I consider
to be the aim of teaching History in schools,
and sugagested the necessary alterations in
the contents of the history scheme. Buteven
if the changes suggested are made in the
content, if the methods of teaching continue
to be the same, the results produced will not
be good. A science teacher now-a-days will
not go to the class without arranging his
apparatus. If he wants to make an experi-
ment he has to go to the laboratory an hour
before the class and fit up his instruments An
ordinary mathematics teacher who knows his
subject well may not require much time to
prepare but he is sure to require at least a
blackboard and a chalk piece. But thare are
several teachers of history who go to their
classes without any preparation. Some take
their text-books, but others manage even with-
out them. Even managers of schools are
careful to see that for mathematics and science
qualified teachers are selected. But for
history, the idea is that any one, given a few
minutes to prepare, can handle the subject,
My experience both as a student and asa
teacher is that the history teacher is a great
failure and he can never create interest in his
subject unless he adopts the laboratory aids
to his teaching,
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The most important of these laboratory
aids is the map. No historical maps existed
when I was a school boy. And it is only five
years ago that historical maps were published
for Indian History. | do not want to repeat all
that is said "in books of teaching on the
relative influence of history and geography.
T only want to emphasise the importance of
the visual effect of using the map in the class.
Jt is necessary that all managers of schools
should be equipped with the geographical
maps showing the divisions after the war and
also historical maps illustrating the divisions
of the country at several periods of its history,
The extent of the dominions of several kings
and emperors can never be memorised
correctly without a map. It is also necessary
that every school should possess outline
maps which can be used by the teacher for
showing campaigns and wars. It involves
some work on the part of the teacher,

Another laboratory aid is the School
Museum. Every school should be equipped
with a little museum. It will not be very
expansive. The boys themselves have a
tendency to offer collections to enlarge your
museum. Old coins, historical stamps, and
art specimens can easily be collected. - A
student may try to memorise from the book
a statement that the Andhra kings were
great sea-kings. It becomes evanescent very
soon. But show a class a coin of the Andhra
kings with the figure of a ship and a mast on
the reverce and it will never be forgotten,

India abounds in epigraphic records. It is
very necessary that history teachers in schools
should make the boys understand what an
epigraphic record is, There are a number of
rock inscriptions in our Diminions not yet
published. The only reliable sources for a
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proper study of ancient Hindu history are
these inscriptions, and if the boys are told to
decipher some of these inscriptions during
the holidays, it will give them real historical
inquisitiveness. [ have noticed that all my
students, especially the Nlohamédans, evinced
absorbing interest, when [ showed them a

. copper-plate inscription of the 12th century,

- embodying a gift of land and condemning
with everlasting perdition such of their
successors that would venture to cancel the
gifts of their predecessors.

Another laboratory aid especially in the
lower forms of the school is the picture-book.
The school boys find in the text-books that
during the time of Pulakesin, the Ajanta
frescoes were wrought, In the case of several
boys only the names Pulakesin, frescoes and
wrought are retained in the memory. If the
teacher is more careful, he will explain their
meaning. The miniature frescoes must be
supplied to all the schools. Here again
I talk from experience that the picture plays
a very important part. A boy of 10 years
reading about the Normans asked me the
meaning of the Bayeaux Tapastry, 1 tried to
explain it and he had some vague idea but
when the next day I showed him the pictures
of Bayeaux Tapestry, he exclaimed, “Ah;
this; is it still like that?’” and devoured
eagerly all the pictures in the book and I am
sure he will never forget what the Bayeaux
Tapestry is  In this connection, the picture-
lantern and the stereoscope can be well
utilised by the school-master. Of course, if
the school-master has not got the requisites of
a good teacher, this equipment will form an

encumbrance and the boys will cause him
greater annoyance than before. But in the
hands of a good teacher they form powerful
aids in attracting the attention of the school-

[Ava. 1925,

boys to subjects which must produce no effect
otherwise,

Another laboratory aid is the source-book,
No such books are available in Indian History.
There is only one book recently published
by the University Professor of Indian
History, but it is more useful for colleges
than schools. Tt is absolutely necessary to
publish a progressive set of source-books,
keeping in mind the point of view that I
emphasised already.

Lastly, excursions to places of historical
interest in the neighbourhood should be
regularly organised. The Scout Camp may
be combined with a historical excursion. But
the excursion will produce no result, if the
teacher does not have a well-prepared plan.
If he does not know exactly where Auranga-
zeb effected the breach at Golconda and if
he has not studied the details of the siege
himself, the trip will be more a picnic than a
historical excursion. From time to time
permission may be taken from the military
authorities and the military implements of
different periods should be shown to the
school boys.

Fnactment of historical dramas, costumed
shows to illustrate the dress of the periods,
celebrations .of the anniversaries of great
characters and great events—all these devices
go along way in avoiding the charge that
history is not properly taught and that it is
not an important subject of study,

I have pointed out the aim of teaching
history and the methods of creating interest
in the subj-ct, but yet the results will be barren
if we continue our old method of passes and
failures

Avg. 1925.]

Some of you here might remember the
pre-School Final days when Hyderabad was
not able to produce more than half a dozen
Matriculates a year, 1 belonged to the last
set of those miserable Matriculates who used
to be accosted by the usual greetings : “ How
many invasions have you made '’? The im-
portance attached to this mechanical calcula-
tion of results led to the evil of cramming
and the neglect of regular class-work,
This was particularly so in a subject like
history, where a bit of concentrated cramming
was enough to secure a pass or even a class.
The evil was attempted to be remedied by
the introduction of the School Final system.
But it only led to the neglect of Indian
History, more cramming of English History,
and probably some of the members of the
“ noblest of professions” were made to feel
that their trade was not after all the sorriest
as the personal equation began to enter into
the school records, Reforms are being
introduced and educationists are realising
that the revival of the old Matriculation
system in a modified form is necessary in the
interests of secondary education. But I am
not hopeful of any better result so far as the
boys are concerned, [ have been examining
the Intermediate and the B.A. boys for several
years and find the questior papers of no two
successive years of the same standard nor do
I find papers of two different subjects to the
same class in the same year of the same
standard. In a subject like mathematics the
difficulties of marking are not so great as
in history. It will be very useful for all
teachers to read Professor Woodburne’s
lectures on the psychological tests of mental
abilities. He calculates the chances of pro-
bable error in marking and shows that it is
highest in history. The speed of valuation,
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the fatigue of the examiner, differences of
scale of different assistant examiners, the
personal equation, differences of perception of
excellence—all these count in the valuation.
I have often felt during my valuation of the
University papers while judging the merits of
candidates getting 15 and 18 marks out of 50
that there is absolutely ‘no justification in
passing the 18 man and stopping the 15 man
when the difference of 3 marks might be
due to any of the above reasons mentioned
by Prof. Woodburne. I always erred on the
side of mercy and raised the 15to 13. One
writer remarked that the examination system
flourishes best where there is no genuine
desire for mental cultivation and 1 think it
applies to most of our schools and colleges.

The examination is everything, both for the
boys, the teachers and the parents. Even
the managers and the inspectors are guided
by the examination results. To some extents
the examination is necessary but a greater
place should be given to the home work of
the boys, more attention should be paid to
their individual likes and dislikes, less atten-
tion to prescribed lessons and more attention
to a wide reading so that a real spirit of
inquiry might be aroused. The less drill the
better. ‘

My task is now almost finished, | don’t
claim to have made any original contribution
to the subject, 1 have only put together
ideas that | have borrowed here and there,
Bat 1 cannot but mention another borrowed
idea before I close this paper. The success
of all these methods, the achievement of the
desired effect, depends upon ourselves, the
school-masters. We are insignificant if we
judge significance by the opportunities that
are given us by the world to come into the
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limelight but we are not insigniticant,if we
bear in mind that we play an important part
in shaping the ideas of young men, in “stirring
them up at the right moment and guiding
them in the right direction.” Most of us
probably start our career with burning
enthusiasm. We start with patriotic motives
despising Government service in other prob-
ably more lucrative branches. \We probably
have despised law, as it is not possible to be
scrupulously honest and yet succeed in the
profession, \Ve are probably not so well-paid
as the others but we content ourselves by
contemplating about the nobility of our
profession. It is necessary for us to examire
from time to time our own selves and see if
we are keeping up that enthusiasm or falling
into a rut. The moment we think that our
legitimate duty is over when we do the regular

[Ate, 1925,

work allotted in the time-table, enter the class-
ronm as soon as the bell is given, give the set
of lessons and go away immediately after the
two or three periods of our work is over, we
become machines and gradually get discon-
tented when we see our colleagues in the other
professions jumping upwards to their grades.
It is true, it is an easy thing to say but a
difficult thing to perform, and 1 am sure, 1
would be hooted out but for the official
protection on this side for preaching a homily,
getting probably what is regarded as a fat
pay. Dut 1 believe in what I say, and that is
that the fature of our country rests largely in
the kind of work that we perform in our
engine-rooms and [ close with the [pani-
shadic prayer “May He who is beyond distine-
tion of colour or caste unite us by good
understanding.”
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OT very long ago tha late Prof. Sundar.am
N Pillay warned his countrywen againss
the then prevailing fashion to seek for the
basic principles of Indian civilisation on
the bapks of the Indus, the Gunges and
the Mahaoadi. In eloquent thrms  (vide
his Milestones in Tamil Literature or The
Age of'l‘irugnanusumbandha} he pleaded that
systems of cultare and civilisation could also
be fouud on the banks of the Godavari, the
Kaveri and the Vaigal Kunukasabhai’s
epoch-mnking Tamsls, the researches
in the feld of literature by the
veteran scholar Mab, V. Swaminatha Aiyar,
tbe illuminating volumes of Dr Krishopa-
gwami Aiyangar and the Studies of the
late Mr. M. Sreenivasa Aiyangar are but
proving the patriotic statements of Prof,
Sundaram Pillay. Notwithstanding the apathy
of the Madras University in the matter of
promoting South Indian Historical Research,
the labours of scholars like Mab. Swaminatha
Aiyar and Dr. Krishoaswami Aiyapgar are
bearing smple fruit. The latest evidence of
this is the publication by Prof. T. R. Sesha
lyengar of his Dravidian India, Vol. L

The object of this delightful little book 18
to show that the contributions of the ancient
Dravidiaus to the totality of Indian calture do
pot by any means form a negligible quantity.
It is divided ioto four chapters dealing in
order with (a) the history of Soath Iodia
as can be gathered by a stady of the Iado-
Avysn Epics, (b; the Dravidian origins, (c)
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the Deavidian glorics and 'd) the Ancient
South Indisa Polity,

Io Chap, I, the author enters into an exam-
ination of the date of the two epics, the Rama-
yana and the Mahabharata. Afterstating the
views of various scholars such as Hopkins,
Kirste, V. A. Sawith and Cast, he seems
inclined to accept the view of Prof. Macdonell.
The historical germ of the two great epices is
to be traced to nbout the tenth century B. c.,
while the Mahabharata io its original form
was composed about the 5th century »n.c, In
the 3rd ceutury B, ¢. and about the lst
century 8. ¢, large additions were made to
the poem, But for purposes of his research
the author confines his attention anly to that
portion of the epic composed in the 5th cen-
tury B.c. Sunilarly in regard to the date of the
Ramayann, Prof. Sesba Iyengar anccepts the
arguments of Macdonell and Jacobi and
concludes that Valuiki worked up the current
legends aud tales into a single homogeneous
production roughly in the 6ih centary B. c.
Ho then proceeds to describe the political
condition of India a8 revealed in the pages
of these pvems. Inthe 6th centary B. ¢. the
regions in the lower valley of the Godavari,
Junssthans, for example, were great centrea
of civilisation; Kishkhinda, the modern
Hampi, was prosperous and civilized; the three
Tamil kingdoms were either non-existent or
not kaown to the poets. The Mahabharats,
in its original form (5th century 1, ¢.)
exhibits, however, a different picture of
South India. Many referenc~s to Sonth Indian
kingdoms exist. A 'andyan king is referred
to as one of Draupadi’s suitors, Great pro-
gress has been made in the industrial and
commercial development of the Tamil land.
More detailed notice of the Tamil kingdoms
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is to be sean in the Ramayana as composed in
the 3rd century B.c. The author rightly
says at the end of the chapter that owing to
the mncertainty of the dates for the various
recensions of the epics, the acientific student
of history should seek his material from
literary and epigraplical sources rather than
build up history on the quicksands of the
epics.

In Chapter 1I, the learned anthor takes up
for detailed ¢xamination the vexed question
regarding the origio of the Dravidinna, The
views of Risely who maintained that the Dravi-
dians were the original inhabitants of 8,uath
Indin ; of Keane aud Morris who gave to the
Dravidians ao Indo-African-Auatral origiu;
of Oldham who postulated the Limurian
theory ; of Kanakasubhai who thought that
Mongolia was the original abode of the
Tamils; of Hunter who divided the Dravidians
into two branches—the Kolarian snd the
Dravidian, the former entering India through
the North-East and the latter from the
North-West—these and many other theories
are mentioned, without however any critiocal
examination, More than 40 pages of the bouk
—in fact'the whole of Chapter ll1—are devot-
ed for merely mentioning the various theories
in regard to the early home of the Dravidiane.
At times it is difficult to understand what
exactly the anthor’s own view is. Authori-
ties are no donbt quoted but not 8o precisely
as one would desire. The anthor winds up
the whole discussion by saying ‘“ it is perhaps
not too bold to asgert that foture discoveries
and dispassionate researches may ulti-
mately lead to the noiversal acceptance
of the view that the Dravidians were living
in South India from the remotest antiquity.”
Acoording to him the pure indigenoua theory
of the Dravidian origin derives supoort from
the discoveries recently made at Harappa in
the Montgomery District of the Panjab, the

[Ave. 1925,

Perombair monuments and  Adichanallar
sknlls,

lo Chapter 1Il, Prof. Sesha Ilyengar
seeks to prove that the creed of Aryanism in
lodian History is not wholly tenable, that the
Deavidian race poseessad a genius and in-
dividuality of its own, that it made great
contributions to the development of the Indo-
Aryun race aud that it was the commiogling
of the Dravidian and Indo-Aryan cultares that
produced what is to-day kaown as the Hinda
civihestion. Uader the caption Dravidian
Glories, the'author discusses in a very learned
mauner the following topics:—(1) Dravidian
Languages, (2) Driavidiaa Literatare, (3)
Dravidian Muasic, (4) the evolution of Dra-
vidian rebigious belief, (5) Dravidian Archi-
tectare, (6) Independent lvolution of Early
Dravidian Caltare, (7) Dravidian Astronomy,
(8, Denvidian Commerce, In regard to
Dravidiun languages, Prof, Sesha Iyengar
sttepta to establish Dr, Slater’s theories as
evanciated in his recent book *‘ Dravidian
Element in Jodian Culture.” He arrivea
at the counclusion * that the Dravidian-speak-
10g races were different from the Aryus, that
they were sufficiently advanced to develop
languages of their own and civilised and
pumerous enough to absorb completely the
pumerically inferior Aryan foreigners, and
eorich their speech with words relating to
their professions which were io a high state
of perfection among themselves.” Scholars,
bowever, are not wantiog who think that
these are extreme statewments to be made.
The science of cowpsarative philology has not
advanced so far as to fornish conclusive
proof to establish such a thesis as the one
made by the learned autbor. If it can be
definitely proved that the Brahmi inscrip-
tions of the Madura and Ramnad districts
are the origin of the Tamil Vettalettn, po
great weight can be attached to the opiniona

Ava, 1928,

of scholars who think that Tamil had an
independent existence and development,
The earliest grammarians koowan to Tamil
literature are =l Brahmans—undeniably
Aryao emigraate to the Tamil land. Maoy
poets of the Sangam Age were again either
Brahmeans or Jains and Buddhists—men
learned in S.ioskrit and Prakrit. It is these
emigrants from the North (Aryans) or those
who were thoroughly imbued with the
Northern calture, that largely gave form and
expression to Tamil literature, Indeed if the
learned anthor of this book had taken pains
to develop his arguments from the point of
view of paleograpby, he would not have com-
mitted himself to such extreme statements
as he has made. Admirable as are his argu-
meuts to establish a case in favonr of the
parely indigenous origin and development of
Tamil language, I don’t think, after a careful
reading of this chepter, he has avoided the
danger that threatens the writer who, * * *

““just records
what makes his case out, quite ignores the
rest.”

Nor is it in good taste to needlessly lampoon
orthodox Pandits by describing them as thse
‘ whose learning knows neither analy-is nor
comparison.’

The whole discussion is highly controversial
and besides. quoting profusely the opiunions of
others, no independent attempt is made to
establish the author’s conclusions, There is
again atendency ou the part of the aathor to
consider 88 Dravidians all who had been
condemned as Daityas, Disvas and Asuras by
the Vedic literature (p. 124). The Nagas,
for example, according to the Epice and
Purapss were Asuras, But several eminent
authorities are disposed to believe that,if they
were not Aryans, they were, at any rate, a
Sapskrit-speaking people. Indeed a critical
study of the epice rather prepares our mind
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to accept the conclusion that the so-called
Daityus, Danavas, Nugas or Asurag were one
aud the same people, all tracing their descent
from e common ancestor and speaking the
same language, viz.,, Sanskrit, Thus Matali
snys to Rishi Naradu: “The D:vas and
Danavas, though brothers, are ever hostile to
each other ¥ Apain it is clearly admitted in
the Chandogya Upani‘nd that the distinction
between the Devas and Asnras was one of
Orthodaxy only (Sacred Books of the East,
Vol 1, p. 187). According to the Satapaths
Bratimans, the D-vas and Aeuras were both
sons of Prajapathi and ‘ speaking alike, they
were alike ” (Mair's Original Sapskrit Texts,
Vol 1V, pp. 59, 60), Thus the balance of
arguments seems to fuvour the view that the
Nagas (one of the Asura clans in the epics)
were really not far removed fron the Sanskrit-
speaking Aryans. In the nature of things
the typs of cuolture which they possess-
ed and carried with them conld not have been
different from that of the Aryans. Otherwisa
the several allusions to Arjuna and other
Rishis marrying Naga women carry no import,
According to Kanakasabhai,the Nagas existed
88 a roling race in the Tamil land long
before the Tamils ever thonght of a civilized
settlement, Might it not be that the Tamil
cultare had its roots in the Nags cultare?
That the Nagas or those who belonged to
the Nagavamsa were well versed in Sanskrit
is clearly seen by their inscriptious in .the
Bastar State.

The author frequently finds support
for his notions of Dravidian colture
from the writings of the quondam Professor of
Economics in the Madraa University. It
shonld be the other way. We know more about
the evolution of our literatare and religion
than a foreign gentleman who happened to
stay with us for sowe time. Tuke for example,
the followiog statement of Dr., Slater which
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has presumably the approval of our author
(p. 120): “Wo shonld esteem Dravidian
caltare above the Aryan civilisation at the
time of the Argaun irruption into India, since
the latter wus ass. ciated with war, while the
former was nssocia’ed with peac -ful iudustry
No scrions student of Sooth Indisn History
will sobscriba to 3&; statement. In the
seriod of Tamil Histdy for which we huve
icfinite iuformation, ther= have been endless
varg among the three traditional kingdoms
vod these wars were waged oo Hlimsy grounds
vlso.

The headings under commerce and
~ligion contain 8 lot of intercsting informa-
tion for the lay reader, with which most of
the scholars, h-.wever, are familiar,

The last chapter ia the volame is entitled
Ancient South ladian Polity, Dwiding the
age he has taken up for study into three
distinet periods, the pre-historie {ap to 1000
B. C.), ths semi-historic (1000-100 . ), and
the historic (100-400 a.1v.), thy wuthor
examines in & thorough-going manner the
state of society in each, Considerable space
in this chapter is tak-n up by the discussion of
the Age of Tolkappiyam. The author's own
view on the subj-ct is shared, as he says, by the
Tanjore scholur, Mr. K. 8. Scinivasa Pillay,
“The age of Tolkappiyam may not be assigned
to a later period thuo the fourth century ye.s
The reader will find ample food for
thought in the description of the Druvidian
Society which the lcarned author gives in the
rest of the chupter. This will supplement the
excellent information alresdy given by M.
Sceenivasa Aiyuogur aud Kunnkasubhai jj,
their respective books.

The b.ck on the whole i3 an admirabl.
production and it should be in the hands (f

every studeunt of South Indian History. As
Mr. C.R. R-ddy remarksin the introduction,
“Mr, T. R, Sesha lyengar combines literary
art and scientific history in a manner that
engages and sustains attention.” o hag
brought in one short compass the views of an
array of distinguished scholars on the subject.
Much of the latter's writing are to b: found
in recondite works, not easily accessible to
the scholar, Prof. S.gha Iyengar has done a
real service to the great Dravidian community
of Scvuth Iudia by the publication of this
volume and it is sincerely tobe hoped that that
community by their encouragement to him in
regard to his labours, will render it possible

for him to bring out other volumes in the
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RE-ORGANIZATION OF
SECONDARY EDUCATION.
RY

Mr. M. S. SopraMania Sastri, M.A,, L.T,

Headmaster, Board Middle School, Kuppam.
SECONDARY Education is now in the

melting pot. The Government in the
Ministry of Education have circulated a
memorandum for re-organization of secondary
education to all the senior District Educa-
tional Officers. A similar memorandum has
been sent to all the Headmasters. The former
officers are to examine in detail the proposals
and submit their report and criticism. The
proposals will be considered by a Committee
of Headmasters and Managers of Schools with
a view to evolve a full, complete and practical
scheme.

That the present system of secondary edu-
cation does not satisfy the needs of the nation
is quite clear. The mere cultural aspect is
not deemed sufficient in these days. The
economic conditions of the country and the
keen struggle for employment have driven
people to think. Secondary education has
no doubt expanded considerably during the
last one or two decades. More schools have
sprung up and more pupils are attending
school. Consequently thereare a larger number
of candidates sent out from the schools and
unemployment among the educated s
increasing. This is due to the simple econom-
ic law that the supply has exceeded the
demand. There is a general glut in the
market. The expansion of secondary edu-
cation was a one-sided development in the
nation, and has tilted the balance. A remedy

has to be applied.
The present scheme of re-organization is

suggested as a remedy. \While recognizing
XXXI—54

the fact that there are lots of pupils who are
not likely to- benefit by*college education or
even secondary education entering the
secondary schcols for want of something
better, it is sought to give such pupils some
sort of practical training which will fit them
for earning their living. There are to be two
types of schools in the High School classes—
“A” type and “B” type, one giving the
boys practical instruction and the other
coaching students for the University and the
clerical profession. There are to be some
corresponding changes in the lower classes in
order to lead them to this bifurcation when
they reach the high school stage.

A careful examination of the present pro-
posals for re-organization shows that there
are two aspects of it. The first is the re-
organization. This involves a thorough
change in the ideal of secondary education,
The second is the revision and modification
of the courses of instruction in secondary
schools.

Now taking the second of these first, it may
be pointed out that: the present curriculum is
not quite satisfactory in many respects.
There is room for revision and re-modifica-
tion even without a change in the ideal of
education. There have been such reforms
and modifications now and then to suit the
needs of the, times. The inclusion of com.
mercial and technical subjects in the list of
optiona] subjects may be mentioned as an
instance of this ‘kind, Yet there remains a
lot more to be done. The much disputed
question as to the medium of instruction in
all non-language subjects, the place of the
vernacular itself in the scheme of secondary
education, the place of the “B” group sub-
jects, etc., are some of the things that will
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naturally draw the attention of the Committee,
These things have no doubt to be discussed
by the teachers and they are the best
persons to give a pronouncement on them.

Next I come to the first aspect, namely, re-

ganization proper. Thisinvolvesas already
stated a change in the ideal of secondary
education, Till now the ideal was that of pre-
paring candidates for the UTniversity courses,
for technical study and for entering the
clerical profession. 1t is now propnsed to
include in the aim of secondary education
that of imparting practical training also, so
that the candidate may be fit to earn his
living at the end of the course. But one
feature of the new proposals is the absence of
the word * vocational” in it. At one time
the word “vocational training’”’ was in the
mouth of everybody and there was a pro-
posal to tag vocational training to the high
school course. That such a training would
not in any way be useful was suggested by
the present writer in an article contributed to

the ' K.ducational Review " of October 1423,
There it was pointed out that no useful result
would be got by making “ vocational educa-
tion ” a part of secondary education. The
present proposals instead of falling into that
pitfall clearly aim at two different types of
schools instead of one. This isno doubt a

clear improvement for the better.

A tew days agn one IHeadmaster remarked
that the memorandum circulated to them was
a challenge as it were to the Headmasters to
evolve a suitable scheme of secondary educa-
tion in the light of the suggestions thrown
therein. My doubt is that if it is a challenge
to them, are the Fleadmasters to take it in
r :ht carnest and answer it by drafting a

scheme. [f it i3 only a revision and modifi

[Ata. 1925.

cation of the existing courses of instruction
without an alteration in the ideal of educa-
tion, then the Headmasters with the advice of
their assistants are the best persons to tackle
the question and evolve a better and more
suitable scheme. But, I am doubtful if they
are in a position to evolve a scheme or re.
organization on the lines suggested in the
memorandum By their training and by their
qualification they are not, [ think, ina position
to accept the challenge.  As citizens of the
country having a broad outlook and intel-
ligent understanding of the necessities of the
country, they mayv have their own { opinion as
to the ideals of education. But the present pro-
posals of re-organizatinn are more a national
question than a mere educational one and
require not only the opinion of the Head-
masters but of many others, A proper scheme,
if it could be evolved, could be evolved only
by the joint conference of members belonging
to various interests. It is no doubt pointed
out in the memorandum that the detailed
courses can be worked out only after consulta-
tion with the emplovers of labour. But
even then it is doubtful if the Hz:admasters,
Educational Ofticers and Managers of schools
alone can draft the scheme. It now remains
to be seen how the ITeadmasters are going to

reply to the challenge.
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VOCATIONAL INSTRUCTION
AND SECONDARY SCHOOLS.

By Mr. V. RaMaCHANDRA AIYER, B A, LT,
Headmaster. Sarvajana High School, Pcclamedu.,

HOUGH the object of Sccondary Educa-
tion is its geveral, cultural utility, the
gtress of the times and the lack of suitable
opportuaities of employment after the High
School course have combined to urg= the need
of a vocatinnal inclination in our Secondary
School studies and the provision of sach
instruction for those to whom it is clearly a
necessity for their future livelihood. This
problem of vacational training in Secondary
Schools is a most vexed one and the more it is
tackled the further it app-ars to be from any
gatisfactory solution. 1t 1s amusing to mnote
that manual training i3 often confounded with
vocational training aod is assumed to be
sufficient vocational instruction, which it is
not. Mauoual training is introduced only for
its coltoral value of hand and eye training
and is not vocational io aim, Nevertheless,
this is a little, though oply a little, contribu-
tion to industrial education.

Muionsl training i3 a {it and necessary
subjrct for ull grades and classes of boys.
Bat to impose vocational iostruction on all
boys in the scho>l or class is, I consider, a
grest ignorance. The necessity of such
training being recogaised on all hands, the
pext thing to consider is the stage at which it
may profitably be introduced. [, for one,
balieve that boye are fit to embark upon this
in their V Form course and not earlier, con-
gidering their bodily and mental powers and
ability to decide their capacities and tastes,
The History and Scienc- and Geography that
they learn ip Form IV is the necessary min-
imum koowledge for & boy who is said to have

completed his Secondary School course and
I do not think we need trouble him with
much more of it in the V and VI Forms if he
does not want them, but chooses an alternative
course,

I believe that ia Form V the papils
may be divided 1ato two classes, however
roughly aud inexactly it may be, into the
College-going set aod the rest who would
Lke to stop with the S. S. L. C. by reason
of their poverty of means or of brains, Of
the class that is ambitious to enter the
portals of the Colleges, we need not
trouble ourselves, let them pursue the present
course as it exists. Of the rest it behoves us
not only to send them out with a fair measare
of knowledge but also muke them fit for some
futnre avocation, which they are compelled to
take up immediately oo leaving school. 1t is
immediate for in many cases they are suppert-
ed in their studies by charity which would
no more help them on leaving school ; nor is
it proper to abuse charity by producing
young men who do not know what to do with
their lives. Therefore Isuggest for the careful
consideration of the interested publie, pareats
and teachers and the FEducational Department
that these students might be permitted to
study only Lnglish, Mathematics and Tamil
(A group) in the V and VI Form course and
devote their other time to learn some trade or
work. Theother subjects, I have omitted, not
out of neglect, but because they have to give
In their place that the boys may have enongh
time for some useful vocational training. This
training could be given during the holidays
ulso and in a greater measure, The school
time-table may be easily adjusted to suit the
boys, for, linglish and Mathematics can be

geverally studied in the mornings and the
eveniogs utilised by the boys in preparation
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for their respective avocations. Uader the
existing curricalam with A, B and C groups

there is little time for attention to vooational
training.

Last of all we must consider what kiads of
vocational training we can give them now. It
is regrettable that these are not several por
are they salike available in all localities,
However, as in our locality the opportanities
are several, e.g., of apprenticeship in the work-
shop, cotton mills, agricalture, and in towns in
shops and io offices and Railways by a
system of mutual contract with their proprie-
tors und heads. Some of these boys may learn
the commercial snbjects—Storthandand Type-
writing, etc. The boy appears in the S.S.L.C.
in Eoglish and Mathematics and (A. group)
Tawil alone and what, after passing his two
years’ appreaticeship, I challenge anybody to
say that the boy is not sure of gatting some
decent job in the same or some other factory
or shop or office.
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A NEW EXPERIMENT IN
EDUCATION.
BY
Mr. L. V. RaMaswaymr Arvar, M. A, B L.,

Ernakulam (Cochin Stat.).

MTHE  delenda  est Carthago policy of

Bolshevistic Russia has been the funeral
knell of many a cherished ideal and institution
in the West. The prophets of Moscow in
their solicitude for the bettering of human
ideals have gone to absurd lengths and have
to a great extent stultified their own aims.*
In the midst of all this destructive furore, it
is refreshing to note that something positive
and substantial is being attempted in the
field of education. The new venture, a short
sketch of which is given in the columns of
the “ Neue Rundschav,”* looks absurd and
chimerical indeed at first sight but claims our
attention for its originality of outline and
definiteness of aim which, to those of us at
least who can divest themselves of their ordi-
nary .predilections of ‘milieu,” cannot but
appeal powerfully as containing in them great
potentialities of good, Lven were the whole
Bolshevistic scheme to perish and disappear
as an ultra-idealistic failure, this very attempt
alone to correlate the child to the forceful
blossoming life of Nature would legitimise
Bolshevism for all time before the eyes of the
world.

—_— e pu— e e

* Says  Wiadimir Suchowlinow in * Siildentsche
Monatechrift : " « Dem Bolschewismus hat sich das
Ituestsche Volk einfach sus gewohnbeitsmwissigen Gehor-
sam cinem despotischen Willen gegeniiber untergeordnet;
ansserdem ist es getiinscht und Verlockt werdep.” * Oub
of & mere traditional feelirg of obedience to despotic
will, the Russian people have submitted to the Bolsbe-
vistic sway ; besides they bave been deceived and be.
trayed by Bolshevism.”

+ From the pen of Willy Haas,

Avc. 1925.]

There are three publications* which deal
with this new experimerit in Russia. Stated
briefly, the whole idea is to awaken human
organism from its merely contemplative orien-
tation in a world which still remains foreign
to it, and to lead it through the gradual stages
of perceptive enjoyment and soul-inspiration
to intellectual adjustment and further to
social self-adjustment too. They in Russia
to-day are attempting to give representation
to these four successive stages of the life of
the child-soul, in a precisely worked-out
Hierarchy of pedagogic gradation.

Unlike our time-honoured educational
methods, their programme gives the least
prominent place to writing-work, description
and note-taking. Children have on the contrary
to observe, watch, register their observations
and statistically record them in geometric
curves and diagrams. This last work is said
to be so popular in Russia that it amounts to
a mania! Children are also to utilise their
observations for painting pictures, and for
modelling, polishing and narration, Every
slip of paper and every available plank of
wood serves the purpose of instruction. Says
Willy Haas: “O! children! How happy
ycu are ! “How comes spring-time?” is a
question which we in our time answered with-
in the four walls of our class-rooms in a dusty,
smoky city without ever having come into
contact with blossoming spring. You! O
happy ones! wander about in the wood for
four weeks and at your sweet pleasure botan-
ise, mineralise and ornithologise ! Or it may
be, you are sent to a biological Training-

——

* (1) Present.day Russia: Culture and Social Life—
a semi-official publication,

(2) Vera Schmidt's ¥ Accouat of the Psycho-Ana-
lytic Laboratory of the Home for Children in Moscow,”
(8, Auker Kirkeby's ' Notices for Politicians,”
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School " [Biologisches Versuchstation] where
in the midst of Nature you grow green vege-
tables, observe and feed sparrows, storks,
ravens and squirrels or through your tele-
scopes watch the evening-sky open out into

. an expanse glittering with diamond-like stars !

Happy are you! O children of Russia

And after these lengthy but pleasant pre-
liminaries nobody asks you to write out an
essay on “How the spring-time comes}”
No! You only get a paste-board, a brush and
water-colours,—and you are to paint what
you have seen! Expressionistic, cubistic,
futuristic, constructionistic,—it matters not in
what way you do it. Classifications have no
place here : the only exception to this rule is
when the best painting, according to the
plebiscite of the children themselves, is judged
as deserving a place of honour on the school-
wallif

Another instance of the work given to
Russian children is even more interesting.
Supposing the children have witnessed a
review of the “ Red Guard,” the question is
put: “ What did you know of the army
before ? What do you know of it now?”
Answer : “ Fifteen of us knew that the army
fought against the Whites ; one student knew
that the army had politics ; two others knew
that soldiers are great eaters; yet another
knew that the army was strong; and a last
one put in that he knew of a school for
soldiers, “ What do_you know of the army
now?"” Answer: “We know now that the
army has sappers who dig trenches and
caverns. We know further that the army
fights against robbers ; that the soldiers teach
the illiterate ; that they possess a theatre of
their own; that Trotski travelled in a private
saloon when he went to the Front; and that
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he communicated by wireless to many places”
And then, fine statistical diagrams are drawn,
sometimes geometric curves too, to represent
Fthe facts and figures, and the whole thing is
over! The main point in all this is that there

is no written essay | Certainly these happy-

youngsters should assimilate these facts and
retain them till their death )

Great emphasis is laid on the practical
utilisation of whatever is observed. For in-
stance, supposing a student suffers from skin-
eruption, it is suggested by the teacher that
the best remedy is to apply wood-oil to the
affected part. What happens ? \Vith the help of
the teacher, the students make a big kettle in
the school-cellar; then various kinds of wood
are used for the extraction of wood.oil till the
pure material is obtained. The matter does
not end here. Soon after, a wood-oil museum
is established in the school-cellar and there
the following things could be observed :—

(1) Samples of the various kinds of wood
used.

(2) Section of the oven, -
(3) Demonstrations of the various methods

of lighting up a fire in Russia.

(4) Experiment to show how wood-oil is
extracted in Germany.

(s) Samples of the bad kinds of wood
which could not give oil.

(6) The quantity of each kind of wood
necessary for the extraction of good oil.

(7) Experiments to illustrate the change
in the wood at various temperatures,

(8) While the wood gave only 23 per
cent, oil before, it has been possible to dis.
cover a new method whereby cent. per cent.
il can be obtained,

[Ave. 1925,

All this is recorded and shown in pictorial
representations or in statistical diagrams or
in models shaped by the children themselves,

When alesson on the history of civilisation
is given, the smallest amongst the children
begin to imitate Robinson Crusoe by setting
up for themselves a small world in a desert
island.  The children are made to provide
for themselves the instruments of primitive
man, their weapons, their attire and their
dwellings. The children are then shown how
in pre-historic days a plough made up of a
few pieces of wood was alone used, while in
America at the present day steam.ploughs
are popular.

A more interesting and important thing is
that the child who has acquired the rudi-
ments of writing and reading, has himself to
work as a teacher. He or she has to teach
the illiterate, In every nook and corner of
Russia, there exist schools for the illiterate.
The very servant-maids of the school have to
learn to write and read a new letter of the
alphabet every day during the interval ; and
the grand-child is expected to teach his old
illiterate grand-papa to read and write, so
that he might not die an illiterate; About
30,000 schools for the illiterate are distributed
over the land, and every nine-to-ten-year-old
child has to be in charge of at least two
pupils. Every factory too should have its
workmen’s club and every one of these clubs
should have its A—B—C school, This is
indeed a gigantic campaign against illiteracy
and about three million illiterates have already
been thus taught the rudiments of reading
and writing,

Then again there are the training-schools
where ever new and fresh pedagogic methods
are experimented on, whose results are com.

Avc, 1925.]

municated to the Central Institute. (_)ne of
the most interesting amongst these is the
“ Biological Training School.” There are about
a0 institutions of this type and the most
griginal amongst them all seems to”be the
« Psycho- Analytic Children’s Home under
the direction of Vera Schmidt in 1\I9scow,
where instruction is imparted according to
the principles of Freud.

In this Moscow institution too, the object
aimed at is the adjustment of the soul of the
child to the social organism: and thxs' is
effected, according to the orthodox Freudian
doctrine, partially through the r'emoval and
partially through the sublimation, of the
sexual impulse of the child.

Every movement of the child’s bodv indi-
cating sexual impulse is observegi: Finger-
sucking is Mouth-Eroticism ;-the interest for
one’s own and foreign excrements indicates
Anal-Eroticism ; Bed-wetting s Urfethral
Eroticism ; and the tendency of a ch.rl.d to
smear itself with dirt is called Skin-Eroticism !
Nothing is forbidden.—but a process of sub-
limation is sought for all these—a process
which will take the child’s mind away from
vicious or injurious thoughts or rathe_r sub-
limate them into noble and healthy action.

The above is a summary of the important
features of the new educational movement in
Russia. However strange and absurd it may
seem to us who are accustomed to the old
time-honoured ways and methods, we should
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not langh away the experiment in contempt ;
for what is being done here is to find outa
remedy for the evils of modern education by
making the child rely vpon his pawers of
endless observation. The process is to make
the child suggest to the teacher the method
of teaching, and then steps in the teacher to
furnish facts to the child according to the
method particularly applicable to'the child.
We are told that in Vera Schmidt’s institu-
tion the teachers teach themselves more than
the children learn. Every teacher who dis-
covers in herself the slightest antipathy to-
wards anv child, proclaims it forthwith, and
thereupon she is separated from the child and
is made to find out the reasons underlying
her antipathy or dislike. The teacher too is
held responsible for any antipathy towards
her which the child may develop; so too for
every lie uttered by the child and for every
irregularity committed by the child,

Verily this new system, so boldly initiated
by the idealists of Russia, bids fair to revo-
lutionise child-education and establish it on a
psychologically more natural basis. If this
attempt proves to be a success—which we all
hope it will be—then indeed some of the
worst evils from which modern educational
methods suffer, will have disappeared ; and
‘“then at this stage the absurd and the
chimerical in this Russian scheme will have
turned back again into the holy and the
sacred, into the sanctification of the holiest
possession of a nation—its rising generation.”

BHARAT! INK ESSENCE

POWDERS
For FOUNTAIN AND ORDINARY PENS,

BLUE BLACK, GREEN & RED.

Fach packet costs As. 3 and vields 6 7z of very
pure highly brilliant, abaolutely non-corrosive,
pnrf;cﬂ“ frec«flowirg fountain pen ink, mude'm
INDIA but not inferior to the best of the foreign
ioks except in price, Lese than 6 packets will not
be sent at a time, Postage, etc., A4, 6 extra up to
30 packpfﬂ at a time
Rich Discounts to Teachers. Try a Free Semple

Ay o ARATI HOUSE,

Krishnaraj Molalla, MYNORE.

|

“Pocket Wislom” Series.
FOUR PRECIOUS BOOKS.

1. Short Moral Quotations from Shakespeare,
(from all his 37 plays).

2. Longer Moral Quotations from Shakespeare,
(from all his 37 plays),

3. Thought.Gems —~ Contains  shortest. swaeetest,
quotations from great thinkers.

4. Moral Poems— Contains over 2000 lines. from
the best of poets.

Every student, every teachcr, every parent, and
every home of thought and culture requires them.

Price As 6 each. Postage etc., extra. —
N B.—Twelve or more copies bought at a ti

' be sent post free.

Address

Me. M. VENKATASIAH, B.
Krishnaraj Mohalle, MY



418 THE EDUCATIONAL REVIEW.

PROPAGANDA WORK IN
EDUCATION.
By Mr. C Masumoag, B.A., B.Ep,

 Assi. Master, The Mrs. Perin
Memorial High School, Jamshedpur.

N my article on “Spread ot Elemsutary Edu-
cation is [adis” pablished in the February
namber of the ¢ Educational Review,” I have
considered the problem of education of our
country in & g-uveral way and have tried to
soggest a particolar type of Elementary
Schools that may be giveo a fair trial,  This,
however, is not the only asp-ct of the ques-
tion. In crder to make any system of eduoca-
tion thoruoghly eoccessful, the piople’s
sympathy mast be enlisted and their interest
for education should be created. Monitorial
system may be of great use for the purpose
bat educatiog the public will also go a long
way to help the opening of such schools.
Thus we see that these are inter-dependent and
as sach both these activities must go side by
gide. To awaken the pablic for a demand for
education is & Herculaan task, nevertheless it
must be eccomplished if education is to make
any hbead-way. The public must bave to
realise that the right sort of education ia the
panaéea of all their woes, They must also
realise that progress in education solely
depende on their demand for it. Heonoce they
should rise equal to the occasion.

la ordet that this may be an sccomplished
fact nothing shoit of a well-organised propa.-
gauda work will do. History of - all nations
will bear testimony to the fact tha: Wienever
aud wherever anytbiog had depended on
public agitation, propaganda work became
pecessary. 'l'eachers’ organisations are, to
some extent, doing this work, but ir is beyond
their scope to take np the work in & general

[Ave 1925,

way. For this, another type of organisation
is required. The following are some of the
reasous why such work ia to be nndertaken at
an early date :—

(a) Elucation must be preached from
public platforms and through the press. It
is & pity that in our country educationsal
Journals are 8o few and educationsl literature
eo meagre, The reason of this state of affairs,
bowever, i8 wot far to ssek. Lotting the
publicin generalalone, it i3 ouly recently that
the teachers themeelves have realised the need
of such journals aud are paying more and
more attention to them. *““In jouroalistic
circles education is not at the present time
supposed to provide ‘good copy.””” Thiu atate
of affuirs must chaoge. Educational journals,
pawphlets and literature must be multiplied
and have s wide circalation among the
teachers as well as the educated public. The

" public should know what is going on in the

educition world of our coantry aund in that of
the others ; they shcnld alco know what other
people in the world are doing as regards
edocation. The cause of edocation sh¢sld
bave to be taken up by the editors of the
p ‘pulur newspapers, jourosls and mag-zines
also in right earnest,

(h) For any scheme of sound edueation,
funds have to be raised. This must be done
by pressing the Government to spend more
liberally for education and also by inviting
voluntary contributions from the rich pablic.
Education is primarily a function of the Stute
and the Government shoald first come forward
with an appeal for donations and then the in-
fluential leaders should co-operate with them.
Genersl taxation, at the present time, is ont
of the quistion,  If it be at all pecessary it
must be impesed apon the money-lenders, rich
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merchants and the trading companies who
suck up the life-blood of the maeses, (The
famons Tata [ron & Steel C»., L*d., at Jam-
shedpor anpually spend more than Rs. 60,000
for education and have opened many free
Primary schools in varions parts of the town
of Jamshedpur. Will not this example serve
as an eye-opeper to other big and small
companies in our couutry ?) Theo again it
may be legislated that the Zamindars should
make land endowments iv each ‘Mooja’ for
the establishment and maintenance of a
school. The proportion of land endowments
will vary according to the income of the
‘Mouja’. Most of the Zimindars in our
conntry live in luxury at the cost of the poor
tenauts without ever caring in the least for
their welfare. In these days of democracy
this is quite out of order, If the Zamindars
are once made respousible for proper schooling
and sanitation of their ‘Monjas’, many of the
difficalties will show signs of aspeedy disap-
pearance, People also, then, will readily
agree to spend more for edacation.

(¢) All parts of the country may not be
equally suitable for the establishment of a
greater pumber of schools at once. Some
suitable areas should have to be selected for
gtarting the right sort of experiment. New
schools have to be opened and training centres
to be organised. The work done and the
resnlt achieved should be made known to the
public and if saccessful, the system may be
extended to other localities,

(d) Co-operative Societics should be made
to shoulder some part of the responsibility of
educating the masses asregards the nced of
gchoole. Fu.r this purpose the Cc-operative
Movement 8:30 Tequires to be pushed on more
vigorously. Union Boards, too, may do much

XXXI-56
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in this direction, only they need to be more
alive to it.

{e) A change in the educational outl ok of
all teachers, especially the Primary school
teachers, ig to be bronght about. They must
not think that they are to give some instrue-
tions to the boys in the Three R's and there
their daty ends. They must be made to
realige the higher conception of education and
their hearts must be broadened. This may be
possible by gradually raising their pay and
prospects as funds become available.
In Eogland there are University Settle-
ments in the midst of the dwellings of the
depressed classes. Many gradaates from
famous Uaiversities go there and by lectures,
concerts, cinematograph shows and establish-
ment of librariee, raise them a bit from the
miserable condition of their existence, This
may be a day-dream to uns but conld not the
services of some of the self-sacrificing edaca-
ted young men be secared to serve as
itinerant teachers to train up the ordinary
type of Primary school teachers ?

(f) University edncation must needs be
controlled according to the needs of the
country for men getting it. It onght to be
shown by actual statistics the probabls now-
ber of men with different qnalifications
required for the year in the different branch-
es. If this is done, much money aud
energy of the future generations will be saved
and much disappointment and heart-burning
will cease, We cannot shut onr eyes to the
coitaral value of University training bat the
‘bread and butter problem’ is none the less
important,

(9) Revigion of the DPrimary and the
Secondary school curricula is urgently peces-
sary. There is a growing tendency even
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awong the least educated young men to look
down upon manual labour. Provisicn has,
therefore, to be made for enconrnging the
Manuoal Labour Movement. Our country is
chiefly agricultural, so manual labcar must
be combined with school work. Tuis
movement, though shortlived in the U. S, A,
served a good purpcse and it is worth
experimenting in our couutry. \We read in
the American Ilistory of Education i —¢ The
Pestalozzian idea of combining mannal lnbour
with schooling worked oat by Fellerbrrg wrd
his followers in Switz rland was adoprcd in
toto by the U. S. Ia several States, achools of
this natare wore founded. The purpose in
each was to unite training in agricolture with
the studies of the school and thus give the
farmer’s boy a double type of training.” It
is a pleasare to note that some of our Ministers
of Education have directed their attentjon
tn this,

fAog. 1925,

(I> Toaly Pariat-Tencher O nferences and
Education Weaeks are to ba organised for a
free discussion of edueational topics. Mutaal
understanding of, a.d gondwill between, the
home and the s rool, or in other worde,
between the parents and the teachere, are
essential if any real progress in educatinn g
to be achieved.

In America propaganda work in « ducation
was tuken up by the famons educationist,
Horuce Muun, who was the first Secretary to
the State Board of Kiueation, Hae began the
most memornble work of educating public
opivion and soon becnwme the acknowl- dged
leader in school orgnunisation,  Will not this,
therefore, receive the attentisn of the Hon’ble
Ministers for Edueation sand of all serions-
minded pecple, having the good of the conp-
try at heart”

DRAVIDIAN INDIA

(WOL, I.)
BY T. R, SESHA TYENGAR. LA, \LRAS, F.RILS
Asst. Professor of History, Pachaiyappa’s Collcge, Madras,
Price Rs 4.
SELECT OPINIONS
Rao Bahadur Prof. K. V. RAMGASW ML TyvgNGaR MoAL. F R, Trivandrum —'* Allow me to

t!‘mnk y;]ou very much for the copy of the first volume of your admirable ‘Dravidian India ' It presents an attrac.
tive and accurate picture of early Dravidian culture and history such as we have long been wanting I trust that

in the succeeding volumes you will continue the hiatory

3 Rev A H S,\\‘('v', DULNTTL L DL b Professor of Assyriology, Oucen's College, Oxford :—
. Many thanks for your very intaresting book, ‘Dravidian India’ which you hava heen so kind as to send mae. It
is one of the bas.t sclqntiﬁc contributions to the early history and archa-ology of Indis that | have seen. and | hope
it will have a wide circulation. Itis what the journalists would call thoroughly up-to-date..... ...... Congratulating

you upon your work."’

] Joriy, Esu . Prof of Sanshrit, Wiyehyps University, Germany :~""Your valuable work on Dravi-

dian India has come to hand

.......... 1 have found a great deal of new matter in it. collected from all available

sources including many rare works Tbis work supplias a want long felt. and solves several diffi-ult questions.
The third chapter on ancient South Indian Polity is particularly interesting and full of parallels with the Polity of

Sanskrit literaturse.”

i Ro.v R, ZAMMERMANN, 5.0, Profissar o S yokrit, [1mhay -— “The opinion that all that was bast in
ancient Indian culturs did not come exclusively from the Indn.Aryans is fast ga‘ning ground. And we ought to
be an.teful to Mt T. R Sesha Ivengar far having shaownq th it hawever much the invaders may have brought with
them into India still they had to receive a good deal fram the snns of the aail  Hcre s alvewhere assimilation hae

taken placa on the hasis of vive and take  Anv one who rends throueh the pages of ‘Dravidian In
that the Arvas had to take mu-h from tha Dravidians  The book does credit to Mr lyenyar who
not cnly a valuable scholarly work but also a readable literary production. ™

SRINIVASA VARADACHARI & CO., TKIFLICANE & MOUNT ROAD, MADEAS

din" must admit
has produced
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WHY ELEMENTARY MATHE:
MATICS IS A BUGBEAR TO THE
AVERAGE SCHOOL-BOY.

AN EXAMINATION OF THE SAIDAPET
SYLLABUS.

By Mr. S. Kriseya Ravu, B.A, L.T.
Mathematics Assistant, Board High School, Kavali.

HE complaint against Mathematics of
the average school-boy, particularly of

the one whose ‘ Optionals’ in the S. S. L. C.
course do not include Algebra and Geometry,
is too widely known to require mention, It
is often with great helplessness and com-
passion that a teacher notes the growing
despondency among his pupils in their atti-
tude towards the subject and the consequent
transfer of faith to what they call ‘fate "and
the tender mercies of the examiner. The
causes are no doubt several: the awful
crowding of the subjects in the syllabus from
the 1V Class right up to the VI Form and the
over-doing of what is usually known as the
‘concentric system’; the forcign medium of
instruction ; the feverous anxiety on the part
of individual teachers insisting upon the
pupils’ devoting all their available time to the
study of the particular subjects they happen
to teach; the natural difficulties that confront
a young mind in the study of a purely logical
science, which Mathematics is ; the constantly
varying methods of teaching; and above all
an ambitious syllabus, not suited to the needs,
that has 1n its turn to meet the demands of
two masters, the University on the one hand
and the Public Services on the other. To
afford immediate relief and to rescue the
young mind from an increasing sense of
despair, it 1s but necessary that the Depart-
ment be requested to remove some, it not all,

of these causes at an early date, after a
favourable and sympathetic consideration.

In this article, 1 shall confine myself to two
topics, viz., the syllabus and the methods of
teaching. The chief aims of learning
Mathematics, according to eminent writers,
are two: (1) to equip the pupils with
a tool that is absolutely necessary for the
exigencies of the work-a-day world; (2),
to sharpen in them the talent for drawing
correct conclusions from given conditions.
Of the two, the former is immensely more
useful than the latter for purposes of
secondary education, being immediately
connected with the problem of bread-earning.
No doubt, Mathematics claim# to stimulate
the pupils’ faculty of reasoning better than
any other subject ; butit is certainly a mistake
to suppose that without Mathematics, we
cannot evolve reasonable beings. What is
important for an average pupil is not that he
should train his reason through Mathematics
but that he should learn enough of Mathe-
matics to earn a respectable living, As such,
asyllabus that claims in any way to be bene-
ficial to the average boy, should reflect and
anticipate in some measure the actual needs
of the locality or province in which the school
Is situate ; it ought not, under any circum-
stances, to be independent of them, And in
a good system of secondary education, it is
not possible for the syllabus in any subject to
be over and above such needs consistent
with the limited capacity to learn of the
young mind. In short, the syllabus should be

practical, 7.¢, directed to meet a necessity,

Let us examine for amoment if the present

syllabus satisfies the above ¢ nditions, What
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4. Tables of Concrete Uniis:
Money: Pouads, sh llings and pence,
Leogth:  Miles, furlongs, etc.
Volume: Putties and parts (or any
local unit).
Time: Years, months, days—The
Calendar ; hours, mins. and secs.—
The reading of the clock.
Conversion of the higher units iato lower aad

vice versa.

5. Operations with compound quantities: —
Addition and Suotraction,
Multiplication apd Division by integers.
Reduction into the common unit— Distri-
bution of money among several at a
certaino rate, etc,
6. Bazaar transactinns based on the above.
7. The use of the foot-and=-inch tape and the
foot-rule to measure lengths and heights.

I Forwm.

t. Numeration and notation: Local and
intrinsic value of digits. Processes of
addition, etc.

3. Multiplication tables :
up tu 20 X 20 (Revision
of halves, etc. ( o )

3. Sigos of operation and the sign of equality.

N\

4. Factors: Odd aod even numbers; tests
of divisibility by 2, 5 and to; Prime
numbers and prime factors ; common
factors ; the greatest common factor by
the factor and the general method.

5. Multiples: Common multiples; the L.C.M,
and the methods.

6. Simple Vulgar Fractions: Arrangiog in
the order of magnitude; Proper and
improper fractions; the four operations ;
easy simplifications.

7. Tables ¢f Units: Tons, cwt.and Ib,
Metre and parts.

[Auc. 1925,

Measuring lengths in wmetres, etc.—The
decimal notation  To draw st. lines of
givea length on paper with the scale,

S. Bazaar Transactions: To calculate profits

and losses.
Il Form.
1. Decimals: The fcur operations ; multiph-
cation and diviston by powers of ten,

2, Consersion of decimals into fractions and

wice versa,

3. Ratio: To expressa number as a fraction

of another.

To express a compound quantity
as a fraction of another,

4. Conversion of Units: Rupees into pounds
and vice versa.

5. Simple Practice: Bazaar business; prob-
lems on income-tax and profit and loss,
etc.

6. G-ometry: The four directions; the right
angle ; to use the setssquare to draw a
rt. angle ; to draw squares and rectangles
to scale.

The Circle : Centre, radius and diameter ;
The Diameter = 2 X radius.

7. Uuits of area: The sq. yd,, sq. ft. and sq.
inch. To find the area of a rectargle
and a square.

111 ForMm.
1. Decimals as fractions, e. 4., :‘53, etc,, and
simplifications.

3. To divide a number in a given ratio:

problems on division of property with
two agents,

3. Proportion :  Simple Rule of Three——easy
problems on Time and Distance.

Inverse proportion —easy prob-
lems on Time and Work with two agents.

4. Square measure: Area of the four wal
and path-ways,
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5. Volume: The cubic ft., etc. The volume of
a cuboid and a cube, To find the volume
of a room,

6. Simple Interest—To find interest, amount
and time.

P.T.R
100
Adap‘ation of the formula to suit Tndian

conditions,

The formula T = -

7. Geometry :—Anpgles, drawing and measure-
ment. Circles—do not intersect in more
than two poiats.

To find points at given distances from
two given points.—To construct a triangle
with three given sides. Paralels—To
draw a line parallel to a given line through
a given point.

1V Forwm.

1. Compound Proportion—problems.
2. Averages.

3. Percentages: To express a ratio as a p. c.
and tvice rversa. Simple problems on
calculating p. ¢. To find profit and loss
D C. in easy cases.

4. Square Roots of perfect square numbers by
the factor method.

5. The use of the generalised number—
Simple Equations (problems),

6 Aliebra—Positive and negative numbers;
addition and subtraction ; multiplication
and division ; index notation Like and
unhke terms. Removal of brackets;
easy examples in addition, ete., of
algebraic expressiops. The formulae
(a+b*; (a—b)?:and (a +b)(a —b) and
application.

7. Geometry : — Construction of triangles— Pro-

perties of triangles (inequalities of sides
and angle-sum .

To bis ct a lenath and an angle,
To draw a perpendicular from
a poiat. to a line: at a point. in a line.

To divide a length into any
number of equal parts,

Circle—To insert a chord of
given length in a circle.

8. Mensuration :~
Area of a rectangle and a parallelogram.
Area of atriangle = % the base X altitude,
Area of an equilateral triangle,
9. Graphs:—Axes, plotting of points, choice
of scale, easy statistics,
V Forwm,
t. Contracted methods of multiplication and
division.
Problems on percentages and averages.
Population problems,
2. Decimalisation of English and Indian money
and vice wersa, Problems,

3. The Square Root :—The general method.
Evaluation of surds such as 3, /3, etc.
Geometric verification by the Pythagoris’
Theorem. Problems on the latter.

4. Compound Interest (two periods).

5. Partpership—Division of property and
wages.

6. Algebra:—The four operations as applied

to fractions of unknown quantities,
Simple Equations involving fractions,

Problems an Simple Equations—Time and
Distance, Principles of meeting and
overtaking.

7. Geometiy: To draw angles of 60°, 45°, ete,,

without protractor, The hexagon,

The concurrency of perpendicular bisectors
of the sides of a triangle ; the circum-
circle,

The concurrency of the bisectors of the
angles; the in.circle.

Censtruction of quadrilaterals from given
conditions
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8. Meosuration :—The Pythagoras’ Theorem
and verification ; Area of the triangle,
given sides ; simple applications of the
formula; area of a quadrilateral and
trapezium.

Circumference and the area of a circle,
Sectors,

g. Graphs:~-Of direct proportion; Ready-
reckoners; Easy arithmetical problems
treated graphicaily.

VI Form.

t. Revision by problems on all portions done
io the previous year; application of
contracted method to evaluation from
formulae ; Profit and Loss and Discount,
etc.

3. Algebra and Graphs— Harder problems on
the portions done already.

3. Geometry.—S8imilar triangles and properties;
aogle of elevation and depression. The
octagon,

4. Mensuration: The cylinder and the right

prism.

5. Examples from S. S, L, C. papers.

CHEMICAL
PROBLEMS AND THEORIES

FIRST PART

BY

HRIDAYA KRISHNA DE, ma,
Professor of Chemistry, Vidyasagar College ;
late Professor, Victoria Coll-ge, Coouch-Bebar;

Bungal National College, Calcutta;
Victoria College, Comilla, etc,

Prico Re. 1. Poatage extra,

SBRINIVASA VARADACHARI &CO.,
Triplicane & Mount Road, Madrse.

[AvG. 1925,

ANCIENT HINDU GEOGRAPHY.

By Mgr. Davan Caanbra, B.Sc., BL,
Vakil, Patna High Court.

SAKYADWIP.

N one of my lectures on ‘ Aucient Hinda
Geography’ published in the May nom-
ber (1923) of the Educalional Review, I
bave tried at some length to identify thia
island with a part of Africa. In doing so, 1
chiefly relied oa Speke’s Journal of the Sonrce
of the Nile, wherein (on page 12) Lient.
Francis Wilford has given a map of the course
of the river Cali or the great Krishna throngh
Kushdwip withont and Shankadwip proper as
mentioned in the Purapas. The lpst pamed
dwip wae taken by me to be a corrupt form
of Sukyadwip and on this basia the identifi-
cation had then been made. This view, haw-
ever, of mine can no longer be maintained, in
the light of my recent studies of the subject.

Tn the Mahabharat Digvijiy Parba, Chap.
XXVI, tracslated by M.N. Datta, M. R. A. 8.,
we have got some definite information with
regard to the location of this island. Among
the countries of the North that were conguer-
ed by Arjun, mention is made of the Island of
Sakalu, “one of the seven islands of the
world and there were many kinge ou that
island. Pragoytishs, a king of the place, was
supported by hosts of Kiratas and Chinas.”
Bat in Hindu Geography we find Sukyadwip
mentioned as one of the seven islands of the
world. Itis now therefore evident that Sakya-
dwip or S.kaldwip,both mean the same island.
The fact that there were many kings on that
island showe that the island was somewhat
large, and “ Pragoytish eapported by hosts
of Chinas and Kiratas” only points ont that
it was sitnated very near to China. Thas it
follows that Sakaldwip, whence the Snkaldipi

Avc. 1925.]

Brahmins hail, was a fairly big island in tha
Pacific Ocenn uenr China. The island seems
to be po longer existing. It must have been
gubmerged inta the ocean due to geological
cataclyems aund it is quite possible that some
of the preseut islands of the Pacific Ocean
may be portions of the extinet Saksldwip. To
illastrate the ¢ff-cis of rhe geological cnta-
clysma just now mentinned above, T will cite

only three exatmples:-—

(2) The new-bcrn Island or the Island of
Tagawa in Lat. 1007 N. and Long, 10930 E.
near Singapore, whose birth has been described
in a report recently received by the Hydro-
graphers Office at Waghington from the Master

of the stenmship Jucor.

(4, The appearauce of a new island off Tza
Peninspla which was reported by the authori-
ties of Chiua on the north-east corner of the

Tokio-Bay,
(¢) The submersion of the Island of Oshima

which perished about 10,000 lives daring the

last earthquake in Japao. It is therefore

no wonder that Sskaldwip should be lost in
the Pacific Ocean when we see that islands so

very frequeutly spring up and are lost io the

ocean,
THE GANDHAR VAS.

About the Gapdharvas, [ already made some

remarks sometime ago in this Beview where [

ghowed that they were a distioct warlike tribe.
Bat the wmost troublesome question 18 to
explain how the Gnandharvas or hesvenly
hud a warlike charac-

bards, who criginally
ed to the aflice of

ter, were afterwards reduc
atial musicians cheering the banquets

‘he question has not w3 yet been
19t i o) ve " : ra  have
gatisfactorily solved.  Commentato

howeve: o1veu diffarent names to this race
some calling it na the Glen-

the cele
of the <4 rd‘, 1

from tima to [y
YXXI—07
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dnvoers whila D Kuhao has established
very ingeunious theory by showing the identit
of the Gandharvas with the Centaurs of th
Greeks io name, origin and attribute.

THE PALHAVAS,

As I have already observed elsewhere the
Jand of the Pulhavas seems to be & part of
Persia as the Pahlavi langnage is still spoken
io that ares, This is also the view of Dr.
Vincent A. Smith, I have here got only to
reiterate this statement with double emphasis.
A corrobnoration of the above fact is also found
in the Mnahabharat where a detail of the
countries of the West conquered by Nukal is
given. After mentioning the various tribes,
the author proceeds on, “ he conqueredf‘all the
barbarians, called the Palhavas, the Kiratas,
the Yavanas, the Sakas.” It is now abundant-
ly clear from itthat the land of the Palhavas
was towards the west of India. The identi-
fication of this land therefore with a portion
of Persia is highly suggestive. Persia baing
towards the west of ladia and the epithet
‘ barbariau’ showing only their lack of civili-
gation and colture. Some attempts of late have
however been made to amash this theory by
identifying the land of the Palhuvas with a
portion of the Daccan ; but I hope the point
that ] have raised on this qaestion will greatly

lessen controversies oun it,
KAMBOJA AND VANAYU.

Kamboja is geuerally identifizd  with
Afghanistan anod it 18 very likely that the
word may have got soms counection with
Kabul. It is however a matter of conj-cture.
Bat the fact remains that Kanboja s
sitnated towards the north of Iodia bucuuse
its name is mentioned . the Mahabharat
among the countries that lay toward= the
north of [ndin and which were . conguered
by Arjua duariog the course of his northern
invasios. Mr. Japardan Bhatra, a wnhr
in the © Saranswati,” also identifizg it “{ith
Afghanistan. A3 to Vanayo, the samo writer
identifas it with Arabia. The place was
highly famous for horses and is mentioned
also in the Valmiki Rimayana in the coorse
of a description of the stablus of King

Dasrath,
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THE SPIRITUAL VALUE OF
HISTORY.*

By F. S. MarviN, M, A, F,R. HisT. S.

IT is a profound relief and very necessary
for our spiritual health, to turn aside
now and then from the details of teaching,
especially the teaching of history, and ask
ourselves what is its value to the soul, or
whole being of the learner. The details and
the drudgery are necessary, but they are
ruinous if allowed to obscure the underlying
purposes for which they are endured. The
same difficulty surrounds all parts of our life
to a greater or less extent, but it is especially
troublesome in education, and above all in
the study and teaching of history, The
reasons for this are two-fold. On the one
hand, history presents to the learner incom-
parably the greatest mass of facts to be
collated and put in order ; and without some
orderly scheme our labour in acquiring them
will be largely wasted. And on the other
hand, the real meaning and value of history
have only lately dawned on men's minds:
they are profound, philosophic truths which
will require mastering by adults, and are
quite unsuitable to the childish mind in which
we have to sow the seeds of a love of history.
So our task is not a hard one. Fortunately
for me, [ am not asked in this paper to deal
with the practical difficulties, but to sketch
the spiritual values, that is, the highest ends
which we can imagine the study of history to
subserve in our mental economy.

It is only within the last century that
thinkers have begun to realise what history
means. The word itself, which comes of the
Greek, signified an inquiry, or information
gained by inquiry, and accords well with the

* From New Era (London). April 925,

[Avc. 1925.

inquisitive mind of the people who first in-
vented it. It was thus in the first case quite
a general term, and only later, in the hands
of the Romans and their successors, took on
that sense of the political and personal record
with which we are familiar, This was in-
evitable from the nature of the work the
Romans did and the bent of their minds.
They were a governing and organising people,
not inquirers like the Greeks. Hence as we
livein a world which is still primarily Roman,
history has remained, almost to our day, a
political record. Chronicles of emperors and
kings and of popes and bishops and feudal
lords formed the bulk of it until the rise of
modern nations, and, above all, of modern
science, began to change the centre of gravity
of our thought. The beginning of history,
therefore in the full and now accepted sense
of the term, may be put in the latter part of
the eighteenth century, and Gibbon is its
first great name. We have in him, with all
his limitations and prejudices, a magnificent
sweep, a philosophic and rational treatment
of all sides of human life which betoken the
historian of the coming age. But even (iibbon
is not a historian as we understand the term,
nor could there be such until the fundamental
ideas of evolution had taken possession of
men’s minds  This was the capital achieve-
ment of the nineteenth century.

Evolution has suffered as well as gained
from its inseparable association with the
name of Darwin, Darwin made the idea
popular, and by his own researches gave a
permanent bent to biological science. But he
was by no means the pioneer of evolution,
and evolution as a philosophical idea would
stand unmoved even if all Darwin’s special
theories fell to the ground.  Evolution, in jts
wider and philosophical sense, is precisely

Avuc. 1925.)

the modern historical spirit which is our con-
cern in this paper. What, then, does it mean,
apart from the special bent or particu.lar
illustrations which individual thinkers like
Darwin and Spencer have given it ?

It is surely the belief that every being and
every event is the necessary result of an
infinite series of antecedents in time. Every-
thing is caused by the past, and had we
infinite knowledge, we could predict the future.
As soon as we grasp this notion, we become
aware that every one of us, every human
being or institution, is made by its history,
and may in simple truth be regarded as a
part of the past, embodied and alive before
us. There is more in the notion than this;
but this at least is there, and it is the root
idea of history as we now understand it.
Looked at in this light, history at once gains
a profound and vital significance which it
could never possess as the chronicle of dead
men, however eminent, or as the annals of
past empires, however mighty while they

lived,

We study the past now with the conviction
that nothing passes away without leaving a
trace in the present, and there is nothing in
the present which has not its roots in the
past. And we add to this the further belief,
to be justified later, that those things in the
past are most vital and deserve our deepest
study which tend to the higher good and Fhe
greater strength of mankind. The doctrine
of progress, in fact, as rightly understo?d,
arises immediately in the wake of the doctrine

of evolution, and is an essential part of it.

Process and progress, to sum up the con-
temporary movement in two words: but

hat they contain for our spiritual advantage
w

in studying history needs some further un-
mn
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folding and might well be the theme of an
inspiring treatise, Mr. R. G. Collingwood
has just given us a fore-taste of what we need
in his Speculun Mentis* published in the
autumn. He realises fully the position which
history has now attained in philosophic
thought, and makes an excellent point of the
fact that science has in recent times become
more and more historical. Whereas in the
Newtonian scheme of celestial mechanics
which held undisputed sway till the last few
decades, the permanent and the absolute facts
of the Universe were supposed to be the
objects of study, now the astronomer is bend-
ing his energies to discover the evolution of
worlds, how the nebulae arose and how they
developed into solar systems. Process in fact
and not static conditions has become the key-
note of the most exact and immutable branch
of physical knowledge. So in biology. The
evolution and not the permanent character-
istics of species, is the main object of inquiry,
And not only have the separate sciences
become historical in their outlook, but the
history of science itself, as an evolving mani-
festation of the human spirit, is now occupy-
ing the thoughts of a large and growing body
of researchers. This line of study is the pro-
duct of the last hundred years, and Mr.
Collingwood might well add it to his over-
whelming proofs that history in our age is
taking up science as a part of itself, Science,
that is, organised knowledge with power of
prediction, is one aspect, the most distinctly
progressive, of the evolution of humanity
which is the proper subject of history.

What then are the spiritual effects that may
be looked for frora the study of this process
of evolution, from the consideration of our.

® Speculum Mentis or rThchap of Hnowiedge,
by R. G, Collingwood. (Oxford University Press),
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selves as part of @ whole, ivfinite in space
and time, yet grow.,g in time by measurable
steps which it is Uie business of history to
investigate and set forth ?

In the first place we look to history, of all
the school disciplines, to cultivate in us the
sense of solidarity with our fellow-men. The
infinite process or evolving being, to which
we belong, is not an abstraction of thought,
though it needs a sympathetic mind to
envisage it as a whole, It consists of lives
like our own, and is manifested to most of us
in the form of quite a few human beings
whom we meet in daily life or learn to know
in books and newspapers. They may not be
specially congenial to us; they are not all
admirable types, The first and simplest func-
tion of history is to make us realise that we
are sharing a common lot with multitudes of
others, and that they, whether ordinary
citizens or leaders of men, have their place in
the world, their case and claims, probably at
least as good as our own. This may be called
the civic value of history and it begins with
the study of any small unit of human society
to which we may belong—a village, a church,
a trade union, just as well as the nation, the
empire or mankind. In fact, for most of
us the smaller unit and more intimate asso-
ciation give a better training in what has been
called * sociality.”

This side of the value of history has been
generally recognised in our teaching. 1
some places ¢ Civies” are taught as a special
subject, and in all cases the course turns
mainly on the building-up of the national
state in which we live,  But it cannot be said
that stress enough is laid on the social, still
less on the spiritual, side of this process. The
fact that nearly all the attention of the pupil
has been directed inthe past to the achieve-
ments of kings, warriors and statesmen, has
obscured the truth that the growih of the

(Aua. 1925,

nation is essentially a spiritual thing, and is
not completed until every citizen feels within
himself something of that oneness or partner-
ship with his country which was expressed so
poignantly by some of the young poets of the
war.  DPatriotism is not enough, as we know ;
yet it is indispensable, and history is its
natural food.

Some people find a strange difficulty in re-
conciling the claims of a larger with that of a
smaller and more intense loyalty. They scem
to think that one cannot love one's country
and mankind at the same time or be a goud
patriot without being a jingo. Yet the simple
fact is that one allegiance, intelligently
accepted, leads naturally to the other, just as
the family has been the nursery of the nation.
One cannot intelligently love, or understand
the value of a national home to uneself, with-
out desiring the same advantages and a
similar  spiritual  enlargement  for others.
Every bond of sociality which has no harm-
ful or hostile iinport for outsiders, enriches
and strengthens the individual, and it would
be found that a list of the greatest, certainly
the most effective, prophets of human fellow-
ship, would contain also the most devoted
patriots. 1o take only post-Christian times,
should we not think of Marcus Aurelius, of
Drante, Shakespeare, Milton, Goethe, Words-
worth, Mazzini, and a host of others as equally
lovers of their countries and of mankiod ¢

It is necessary tu insist on these somewhat
ubvious and old-fashioned truths, because the
new view of history from which we started,
and most of the reforming seal in teaching
the subject, run entirely on universalistic lines.
Mreo HL G Wells would have no nationalistic
teaching of history at ali, Fvery man, what-
ever his nation, should be taught the same
history of mankind, or rather of the whole
universe, and on that common pabulum would
be bred a citizen of the world. 1o our ultis
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mate goal and our governing principle we
must agree with him, and no reader of the
New Era would question it.  History is the
record of human progress as a whole, the
making of man. \We come to the same re-
conciling point of view from whichever end
we start, If we study the history of our own
country intelligently, we soon perceive that
its growth was conditioned at every turn by
the parallel activity of other people. e
never grew alone, even when we were most
isolated and best satisfied with ourselves. \Ve
were always an integral part of a far larger
whole. And if we start from the other side,
and approach the nation from the stand-pnint
of mankind, we can see that no solid inter-
pationalism can be built, or even imagined,
except as the union of compact and well-
built nations ; no cathedral was ever built of
wattle, but of strong and well-hewn stone.
But the cathedral is the final purpose of our
building. It is the great building with all its
splendour and completeness, its varied asso-
ciations and its slow evolution of ideas, which
most stirs our imagination and inspires our
admiration,

Thus it is with the history of mankind as a
whole which must become the dominating
conception as soon as our minds are suffi-
ciently enlarged to receive it. We area part
of this, but a part rather more in time and
sequence than in space and actual c‘ontlgun.y_
One of the most profound an.d influential
thinkers of modern times has said a \v.()rd on
this point which fits in aptly eno'ugh-th.h our
« Continuity, not solidarity, is the

argument : R
g force of mans destinies, espe-

reat movin ) ]
g'all)’ in our modern times, The present is
(1:31 ta vague and fleeting span which fills the
u

een two immensities of duration,
space betwee

d binds them, oneto the other. To live
an
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only, or even chiefly, in th A
as irrational in philosophy as it 1s depraved
in morality, and it must issue in an inter-
minable scepticism.”—(AUGUSTE COMTE).

This is the note which must be the most
moving effect of the study of history on our
minds. \We are a part not only of all the
company of men now alive and working on
the earth, but also~-a far vaster thing—of all
the procession of human beings who have
ever lived and will live in the future, blazing
the way for us or treading on our footsteps
hereafter, Nay, with the modern views of life
to enlighten us, we must extend the roll still
further and include the whole hierarchy of
animate beings, Our place is in this ascend-
ing scale, lbhis is the teaching of biology as
well as history, and it gives us the most
important spiritual lesson to be learnt from
history, The process which is behind us, the
efforts of the countless lives in co-operation
which have preceded our own, have raised us
to the highest point in the animate scale.
There is a process, which carries us on
whether we will or no, a process which we
can study in its operations in the past but
can never fully understand. But there is also
effort, the sort of effort of which we are con-
scious in ourselves and can observe in its
workings in stronger and better characters in
history, The inspiration to follow this accord-
ing to our measure, and ourselves to raise the
scale a little higher, is the best gift of history.
It shows us that we are building on a sure
foundation, for the advance once made is on
the whole maintained. But it shows us als.
that to make the advance demands a struggle
with our own nature as well as the surround-
ing forces in the world. Confidence and
admiration for the abiding conquests of the
past, hope and inspiration for the present
efforts, these we may look for from a thought.
ful approach to history and the application of
its lessons to spiritual ends, ‘
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THE FIRST BIHAR AND ORISSA medium. The substitution of the vernacular

TEACHERS’ CONFERENCE.

THE PRESIDENTIAL ADDRESS
' oF
Kran Samep MaoLvi Amiap Anl Sames,
(Continued from page 381.)
ADIES uod Gentlemen, I have iried to
Rive you an exposition of my views on
the objocts of your Asesociation—pamely,
nation-building through an ideal system of
education, pay and prospects of teachers on
which largely depends the actual working of
the ideal and last thongh not the least, the
statns of school-masters through having an
active voice in shaping the policy of educa-
tion, in organisations like the Board of
Secondary Education, Pormit me before |
coaclude, to place before you & few general
ideas on the burning topics of the day.

Oue of the ladian ideals of education was
the vernacular wedium of ipstruction.
Nothiog so denationalises a people as the
imposition upou them of a foreign tongue.
When Mucaunlay forced the Eoglish medium
upon us, the mother-tongnes were despised
and a charm was created between the English
educated * Bhadralogs ” and the uncultured
peasants, Some provinces have already
started the reactiov, U. P. has takeo the lead.
Her official report says: ‘“It is now six years
(1924) since the English language ceased to be
the medium of instruction in the primary and
middle classes of English schools. Opponents
of the change had propbesied a lowering of
the standard of attainment in Eoglish, but
so far as can be made out Koglish in schools
is somewhat better than it Was at the begin-
ning of the Quirquenviam, aod with the inten-
gification of teaching in the periods allotted
to the Eoglish language, there should he
farther improvemenb-" The teaching of
Eoglish is ot advanced, 1t may even be
" retarded, by a sloppy use of Eoglish as the

should help casy and ready understanding of
ideas, encourage thought-provocation, and
gave time and energy which might be more
profitably spent in & more methodical and
practical study of the Koglish langu-ge.
Want of teachers, want of accommodation,
want of pecessary funde, want of text-booke,
want of common examiners and the multipli-
city of the vernaculars are put forward as in-
surmountable difficulties in the way of adop-
tion of the vernuculars us the media of instrue-
tion and of examination. The principle is
ucce»pted by ull shades of opinion as sound. Is
it fair and just then to put off this much-need-
ed reform for the good of the hopes of the
futare of the country ? We should put our
beads tog-ther to surmourt 1thedifticulty. \Why
should the ¢ ffect of our own gins be visited on
our innocent children ? Text-boc ks are already
in the market, sud more will flood it as soon as
the demand is felt ; open-air forest schools,
morniog aud sfternoon, may easily solve the
problem of saccommodation. One marked
foatore of modern education is that emphasis
18 being shifted from knowledge to activities,
atd  self-dirccted, self-controlled activity
scems to be one of the underlying principles,
So a plun hke the Dulton Lasboratcry Plauo
will muke it poesible to carry on the work of
school with the vernacular mediam without
an incresse of teachers. All that will be
immediately required is liberal Goverpment
grants for eoriching the Libraries with
juvenile literatare. The problem of teaching
seems to be entering i the right use of Libra-
ries. lo the near fature, Libraries will be the
workshops of the “Dalton L\tborat,ory Plan.”
I hioted abuve at open-air Aghram School.
This is also another sweet tradition of India
'v;tl])ich :;e have mercilessly banighed from us,
e Iudia )
civnlilsatio: :;uf(ff:; (élr“;? E“(; dev‘“loped °
“A most wonderiul 'tbin that oot o
g that we wpotice in
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India is that here the forest, not the town,
is the fonntain-head of all its ciwilisation, 1t
ig the forest that has nartured the two great
ancient ages in India, the Vedic and the
Buddhistic, As did the Vedic Rishis, Lord
Buddha also showered his teaching in many
woods in India The royal palace had no
room for him, it is the forest that took him
into its lap, The current of civilisation that
flowed from its forest inundated the whole of
India.” Nalanda held up the ideal, It would
be well to revive this soft sweet ideal, grand
in its eimplicity. The essence of it lies in
being in closs tonch with Natare. In the
revelations of Nature, stodents gometimes
hear the rippling of the brook, and sometimes
the roar of the sea; sometimes the cooing
of the dove, and sometimes the scream of the
eagle, sometimes the blesting of the lamb,
and sometimes the roaring of the lion In
them they see the moon-beams that play
among the flowers, and the lightning that
rends the forest; the blossoms that filter from
the trees, and the avalanche that carries
destroction; the rain that fructifies the earth,
and the hurricane that destroys. Ia the
Ashrams of the forest studests strive to in-
terpret the thing in which they are immersed.
They feel and think and aspire and love and
enj y- Al these are life, and from this life
they strive to extract strength that their feel-
ing way be deeper, their thinking higher,
their aspirations wider and more lofty, their
love purer and nobler, and their own enjoy-
meut greater. By absorbing the life that is
all about them, they strive to have more
abundant and abounding life. Whether they
gean the beavens, penetrate the depths of the
gea, pore over the pages of the bioks, or look
into the minds and hearts of men, they strive
after an interpretation of life. The forest

life is highly desirable for physical, intellec-
tual and moral culture, away from the “mad-
ding crowd’s ignoble strife.” This can also
make education cheaper. Captain Petavel’s
scheme of ‘earning while learning’ may be
adopted in these forest schools. Educational
colonies shounld spring up along with these
residential schools. In the extensive plots of
lands the students will themselves raise
vegetables and agricaltaral crops; in the
school dairy they will have plenty of milk,
ghee, butter, ete, ; they will learn weaving
and other industries in their colony during
spare bours or hours of play, Thus vocational
education will be wedded to libersl edncation,
Hand and eye training will supplement train-
ing of the faculties of the mind.

This leads us on the problem of Vocational
Education. 15 the “Impressious of the Imperial
Educatioo Conference, 1923,” Mr. Tomlisson
says: “Of two boys in a certain school, one
was very clever, the other of only average
ability. At the end of their szcondary school
career, the latter left and went straight to
some large manofactaring works in the
district, The former was persnaded to stay
an for another two years and study certain
“Schnical subjects which he was assured
would be of great use to him and obtain for
him a better position in the same works,
which he also intended to enter. At the end
of the twn years he obtained employment in
these works, only to find he was two years
behind his duller school-mate both in pay
and position, and that the latter had learned
far more daring his two years by actual
experience, than he had by his two yeare’
theoretical studies. This was of course an
extreme case, and it might well be argued
that in five or ten vears’ time the man with
the theoretical knowledge will be promoted
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and wormwood to them. Are not boys who
are never sent to school, before ther begin
the Matriculation coarse, found to enjoy life
in abundance ? This is because they uncon-
sciously follow the Dalton Laboratory Plan
or the Howard Plan of Individual Time-table,
Experience onght to teach us that we find it
no hardship to work with supreme intensity
at any task that lares us. We have only to
generate a white heat of interest in order to
bave oar pupils work with intensity. But
this sort of interest does nat thrive under
compulsion.

We must take a broader view of the whole
sabject of examination before we can hope to
emerge from our be-clonded and restricted
conceptions of eduacation. And it can be
done ss we know from the fact that it is
being done. Here and there we find teachers
who are shuddering away from the guestion
and snswer method both in the class
recitation and in the formal examination,
They have out-grown the swaddling clothes,
and have risen to the siate of broad-minded,
intelligent manhood. They have enlarg.d
their concept of education and have become
too generous in their impulses to subject
pupils to an ordeal that is a drag upon their
mental and spiritual freedom.

A word aboat the rightful place of the
Divisional [nspectors will, I think, not be
out of place. I have just come across thig
passage in Government “ P’rogress of Fluca-
tion in Iodia, 1017 to 1022”7 :—"“ The tmport-
ance of the daties of supervisiou and control
carried out by the inspection has led to a
popular miscineeption of this officer as one
employed, “sol:ly to enforce departmental
regulations.” The U. P. Report says : “ This ig
very far.from the truth. In actual fact he
cften’is, and ho alwags should be the coun-
cellor and the triend of school munagers
local bodies and teachers. Instances could
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be qaoted of districta and divisions where
during the pugt Quinquennium schools huye
been improved beyond recognition in meth. da,
organisation  and equipment throngh the
individual stimulus of the inspecting « flicers,”
[ sincerely wish we in B-har and Oriesa may
have this, and even more, cxpert guidance
from Divisional Inspectors. As at present,
they are baried within files, rooted to their
desk with an overwhelming muss of cffice
drodgery. We want to ree them as inspirers,
educators, pedagngic reformers,  Bengal has
15 Inepectors and 5 Assistant Inspectors ;
Madras 16 and 16, 1. P. 15 and 10; but
Bihar and Orisra has only 5 Inapectors. Only
recently hus an Assiatant Inspector been
appninted for Patna Divigion. I recommend
to the members of vour Provincial Agsocintion
the articlea on the “1neconomic an of
Divisional Inspectors” by Mr. Sasadhar
Banerjee, B.A., B. Eo, Headmaster, Jamulpur
High School, that appenred in the enlumns
of Education of which the writer huppens
to be a Joint Editor. We ghould ull rub-
seribe to his views, It need not be repented
that if the Inspector be stutie, the school will
be static, but 1f the Inspector be dynamic,
the echool will be dyramic. e can neither
delegate, abrogate, abate, nor abridge his
responsibility as a Director of [l iucation—as
an educational reformer, In short, the school
18 an expression of the Inapeetor, The atmos-
phere in which the s«chool lives, is mainly,
an exhaltation from the spirit of the Iu-
spector.

Ladies and Gentlemen, 1 cannot better
conclude than by presenting to you the
following creed of the true tencher :—

I believe in hoys and gifls, the men and
wrmen of g great to-morrow ; that whatever
the boy soweth the man shall reap,

[ believe 1n the curse of ignorance, in the
efticacy of schools, 1n the dignity of teaching,
and 1n the enjoyment of serving others.

I believe in wisdom, as revealed in human
livee, a8 well as 10 the pages of printed books ;
in leesons taught not ko much by precept as
by exsample; in ablirty to work with the hand
as well mate think with the head 5 in every.
thing that mukes Life large s lnve‘y.;—
Education : Allahubad, July 1025,
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UNIVERSITY OF MADRAS—
CONVOCATION ADDRESS

BY
Tug Hox. Sir Murpav Courrs-Trorrer, MLA.
Bar.-at-Law,
Chicf Justice of Madras.

When your Chancellor did me the great honour
of inviting me to deliver the Convocation Address
of the Uuiversity for this year, my first impulse,
after accepting the invitation, was to reflect for a
moruent on the origin and import of the words
describiog the thing which I bad undertaken to do.
It is an iograined habit of mine to survey the
implication of words before 1 veoture to use them
with any freedom; it is a babit which my ex-
perience induces me to commend to you. You
will often find that such a survey enriches you with
fresh ideas: you will find still oftener that it
saves you from miscouceptions and errors of pere
spective.

My two words on this occasion are both plain
Latin :=—* Convocation’ and ¢ University,” Con-
vocation means ‘a calling together’ and we need
not con:id-r what particular forms the °calling
together’ took in other Uuniversities in other times
and places, It i8 for us a ‘calling together’ of
the various elemeats that make up the polity of
the University of Madras—its governing body, its
teachers and its students—and we are obviously
called together for some purpose. A part of it is
to confer upon the graduates the degrees which set
the hall-mark on their completed studies, and to
wish them godespeed in the carcers on which they
are about to embark. A pot less important part
is to consider our intellectual balance-sheet, as it
were, and face our annual audit. It is a record of

steady achievement is many ficlds and one which,

speaks eloquently of the good work done by
teacher and pupil alike. The question I wish
briefly to propound for your consideration is a
wider one, When all i said and done, when you
have added the appropriate letters to your pame,
and are stamped as_having enjoyed ‘& University

education,” what does it all come to in terms of
real values? What have you or should you have
gained which otbers who know as much or more
of Sanskrit, Philosopby, Geometry, or Biology
have not gained ?

Perhaps we shall get a start on our road by
considering our other word * Usiversity.’ Sir
Arthor Quiller-Couch justly warps us against
supposing it to have anything of do with ‘uni.
versality, whether of teachiog or frequenting.” It
means simply a society, “all of us,” or as it un-
doubtedly is an abstract word I thiok you may not
incorrectly paraphrase it by *us as a whole.” For,
however loosely we may at times write or think,
we are conscious even if only dimly conscious that
we do not mean the totality of individual teachers
and pupilsy but something organic, a whole which
is beyond and distinct from its component parts,
1t is outside my province or my power to attempt
to define or describe for you the distinctive
features, the differentize as a logician might say, of
a University, or provide you with a standard
whereby to determine whether an institution so
describing itself does so justly or no. Let us take
it as denoting an organic society which gives and
receives a distinctive type of education and aims
at producing a distinctive attitude of mind, aud if
we can find out what that dietinctive attitude of
mind is, we shall know as much as we need to know
of the true essence and proper function of a Uni-
versity.

I pause again on our new word ¢ Education,’
another good straightforward Latin word, whose
original meaning will again help us. The air is
thick with the dust of past and present contro-
versies as to the true aim of education, the best
thiogs to teach, and the best methods of teaching
them when you have found them. Let us avoid
that pillar of dust which assuredly will not turn
into a pillar of fire to guide us, even by night : and
start with the meaning of our word, Educere
meaos to lead or draw out and the unexpressed
object of the verb is animwm, the mind of the
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pupil. So that at the outset we have it that our
word describes a process not of putting things into
the mind, but of drawing something out from it,
If education then should be that which the word
means, we have already got a start on our way and
8 not inconsiderabls one : for we have at once put
out of court a view of the object and function of
edacation which is advocated by a very large
namber of people. 1 mean the view that the
obj-ct of education is to instil into the pupil as
maoy facts as his mind can be supposed to be
capable of holding. Advocates of that view nearly
always introduce a question-begging epithet into
their argument and profess that what they wish to
impart to the student is “* ueeful” kuowledge. 1t
do-s not secm to occur to them that you canoot
detine anything as being useful, until you have
fixed upon the use to which it is meant to be put.
A box of matches is useful to a man who wishes to
find his way in the dark or lizght a cheroot, or
burn down his epemy’s house ; it is useless to a
L-ander or a Burgess as an aid to swimming
across the Hellespont or the Lnglish Channel,
Lately I came upon a very crude statement of the
cate. ¢ Of what uss’ said the speaker or writer
(1 forget which it was), ® would a kaowledge of
Homer or of political economy be to a man
stranded on a Desert Island ¥’ Let us concede
that it would be of pone, and content ourselves
with replying that we do not seek to train our
gtudents to be eatisfactory denizens of desert
islands Dut satisfactory members of civilised and
organised communities, Still one has not met a
case which has reality at the back of it merely by
showing that some of its protagonists advance
absard arguments in furtherance of it. What is
the real case of those who wish in their favourite

phrase to make our education ‘ more practical?’ -

1 conceive that the main consideration which
weighs with them is the idea that a student should
be taught things which will give him an equipment
of knowledge that will enable him to enter forth-
with upoo a profession or vocation with the
requisite technical koowledge of its details ; in

[Auc, 1925.

plain language that the function of a University is
to enable a student to earn bis living directly he
passes its portals by virtue of the vocational traia-
ing he has received. The struggle for lifs is acute
and is doabtless becoming increasingly acute, but
a University ought never to become a mers
breeding-ground of accountants and engineers and
lawyers, studying their own particular subj-cts in
isolation and dissociation from all oth-r forms of
koowledge. That would involve us in the cone
ception of a University as a mere collection of
techpical training colleges housed for convenience
in one building or group of buildings. 1 make
bold to assume that you will feel instinctively,
without argumeut, that that cannot be a true con-
ception, Undoubtedly it is the duty of a Univer-
gity to fit a student to earn his hiving ; but it has
other not less important duties.

You will perceive that [ am arguing against the
dangers of a too narrow specialization. But we
must realise at the outset that the perapective has
changed in modera times, The range of human
konowledge has vastly iocreased in the course of a
few centuries, and is increasing every day, There
have been times in the bistory of the world when
it was poseible for a wan of exceptional ability
and exceptional industry to range over the whole
field of extant knowledge, knowledge I mean that
could in any proper.eenss be called exact know:
ledge.  Aristotle achieved it and after the Ruvival
of Learning men like Descartes and our own
Bacon achieved it tc 8 very counsiderable extent.
Even later you will fuod that the founders of
modern medical ecience were all acquainted with
(ireck 5 1ndeed they were compelled to be, for they
had to leap back over the datk agee, and go to
Hippocrates and (ralen as their fountsin heade,
That will explain to you why nearly all the
technical terms of modern medicine are of con-
sciously (ireek origin or formation, such as
* Pathology,” ‘clinic,; and the like. Even so
modern 8n ©peration, invented indeed during the
last 30 years, as what is commonly known as
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circuiting the intestine,” ia technically called
¢+ Greok word by the way)
all pure Greek.

¢ ghort-
by surgeops (anoth.e
: gasterenterostomy '
The time when every oneé could be ‘reas.onably
expected to know something of everything 18 gone
Ve must be content each of us to delve
f the vast field; if wo try
more we shall end by being ineflective dilettanti
with a smattering of many things and a grasp of
pooe, and such people are for the most part as
useless to themselves as they assuredly are to the
rest of the world. Io a University from.our corner
we see others hoeing each their own little corner
alongside or in sight of us. Some corpers a're very
pear to one another: the Tamil cc?mer is very
near the Telugu corner, the patbological very n'ea:l'
the pbysiological. From a]l.these the astronomlcad
or the mechanical corner will be very rfamote an
but dimly perceived. My .metapt'lor‘ like 'otbc;xf'
metaphors will break dowao if catried too far.
no wall divides the Tamil and the Telugu class-
rooms the result will be a mere Babel of tongu;s
and confusion of thought. Have we tben_ broug lt
ourselves up against the blank wall of an insoluble
dilemma ? Lot us be patient and_ as Socrate.s
d say, follow the argument whlthersoev.er {t
would o The solution of our dilemma, [ think is
her and his pupils are con=
cerned primarily with one braach of }(n?wledgztyfet
if that branch be properly taugbt, it is taught in
i lation to other pranches, indeed to all know-
e That iodeed would almost serve as a
ledg:'. distinction betwsen true teaching and
Worzmii called crammiog and though I am not

for ever.
only in 8 tipy corner 0

leads us.
this, Thoogh a teac

Wb: apything 80 absurd as that all teaching
Bﬁ;rgtban University teaching is cramuming 1 do
0

should be distinctive of University

hing that cramming be absent from it. That
te? mg[ dge is ope is as indisputable a postalate
all knowhe aa the principle of contradiction, that a
of.zhoug t ¢ be and pot be at the same time and
thlnhg cﬂ::: place which if 2 man does not con=
in the &

. t to argue with
code, 887° Aristotle, you are no argue

say that it
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him but treat him like a vegetable, The correla-
tion will of course in the first instance come from
the teacher owing to his necessarily wider ex-
perience and outlook, but as the pupil advances in
the grasp of his own subject he will advance more
and more in his apprebension of its place in the
whole world of thought. Further it is distinctive
of a University that its lessons are not confined to
ite class-rooms. Teachers intermingle with one
another, students intermingle with one another,
and students intermingle with teachers, altogether
outside the claes rooms, in various activities, and
interchange ideas. That interchange must tend to
promote that sease of the relation of one study to
other studies, which if we are right so far as we
have gone, is so essential. It also incidentally has
a great moral value in causing mea and women a
an early stage of life to appreciate one another’s
point of view and to learn the virtue, if not of
catholicity, at least of toleration. That will be
greatly helped by other valuable sides of Univer-
sity life, by joining together in sports and training
corps and the like which not only tend to produce
the healthy body in which alone the healthy mind
can dwell, but also that invaluable spirit of many
working together for one end and not each for his
own end., Students’ Clubs and Debating Societies
are also excellent fields for the interchange of
ideas and corsequent broadening of out-look. But
at the moment [ am trying to make a different
point, and to emphasize the value of this inter-
change of ideas between student and student as
individuals. It is of great value in all Universities,
but is of inestimable value in an ladian University,
and for this especial reason, it is an ‘opportunity
that may never recur in the rest of your lives.
Let me try to make myself clearer by being more
concrete—an attempt which not infrequently
succeeds and which I recommend to you to make
whenever you can. In an Eoglish proviocial town
you will bave doctors, lawyers, engineers, architects
and so forth with perhaps an occasional painter
and a man of letters or at least & journalist thrown
in. If it be a University town you may add ite
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Professors to our little group,  The more directly
practical side of life Wil by represented by manu-
facturers and merchants. These will rub their
ideas together, as the saying goes, learn from one
another and come to appreciate one another’s point
of view and so form the nucleus of an intelligent
local public opinion on questions wot merely of
science and art but of political importance, local
and national, They can thus continue to the end
of their days that process which they began as
students ; the process I mean of adding breadth to
their minds by cootact with other minds each
trained ia its own sphere. ln Iudia owing to its
vast extent and the necessity of ecattering its
trained miuds at great distances, this is iw possible ;
and most of you must fook forward of necessity to
a life of comparative intellectual isolation, Books
will do something to keep you in touch with the
thought of the world and 1 hope that you will
always read books wherever you are. But a book
can ooly talk to you, you cannot talk to it, still
less with it—which is the all-important thing.

Another thing 1 want you to notice abont cur
little group in our Kuglish provincial town. It
consists excluaively of private citiz-ns and contains
oo Government officials. There may be a Borough
Surveyor or an Officer of Public Health among
them, but they are Local pot Tmperial officials.
There may indeed be in the ofling an Inspector of
Schools and a Commissioner of Taxes, but the first
is merely a check on what in England is ersentially
a matter of Local Government, and the second is
naturally avoided by all prudest persons. 1ln
Loodon there are doubtless many Government
officials ; people say that since the war, there are
far too many. Still they are comparatively a
bandful (either the doctors or the lawyers by
themselves would easily out-number them) and
can do but littls to leaven the whole mass of
educated public opinion. Cootrsst this with India,
where the vast majority of educated men and
women is in the service of the Executive Govern.
ment, Central or Provincial, with the single ex-
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ception of the lawyers. (1 may as a lawyer be
permitted to say in paseing that in my opinion this
great preponderance of lawyers among the inde-
pendent professional class is a thoroughly bad
thing.) The majority of Government servants in
the other professions is du~ to two obvious causes,
one inevitabls, the other at least very natural. In
the first place the greater part of the country is so
poor, that unless Guveroment subsidiz-d doetora
and engineers and teachers, thers would not he
any except in the big citing, bmcause they could
not earn a living elsewhere, The other canse is
the passion of every Indian to get into Govern-
ment service, if he possibly can, partly from the
prestige which 1s suppased to attach to it, partly
from a very understandable desire to have a settled
incoms, with a p-ns<ion at the end of it in the
sveniog of bis days, The smallness of the inde-
pendent professional class also seems to me to
explaiu two thiogs. It explaius why it s common
to denounce the Gaovernment of this country as a
¢ Bureaucracy * (he word is a hateful bybrid but
I fear it has come to stay)., Does it mean much
more than that Government is deprived of the
advantage of the criticisti of such an independent
professional class and has to work out its own
salvation in its own way ? | say advantage because
1 am conviveed that wo owe would welcome the
existence of such a body of opinion so much as the
Governments themeelves, It also explains why
you often hear complaints from public men that
the criticiem directed againet them 18 biassed and
ill-informed because it proceeds only from men in
the acrual political arena and the newspapers
which are their moutbpice-s. These canuot take,
and under apy system of party Government doubt-
less ought not to take, a detached view of public
questions.  But I doabt ot that they as well a8
Government would welcome the existence of a
body of opiuion such as [ have attempted to
describe, with which they could keep in cuntact
aod which would stabilize and give vitality to their

criticisiy,

\
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Do not imagine that I am talking politice : with
them I have no concern, I am trying to stress
for you, by way of contrast with what bappens in
later life, the great advantages that you have
enjoyed or have bad the opportunity of enjoying
during your student days, You have been sur-
rounded by numbers of keen and active minds,
ready to discuss any topic under heaven, free
lances committed to no view on any subj-ct either
by official positions or by the exigencies of public
life. If you have failed to grasp that opportunity
you bave missed one of the most precious gifts
your University had to offer and it is to enable
you to enjoy that gift among other reasons that
the foundations of your education are of necessity
maialy literary, Y u cannot derive any benefit
from a discussion with any one, unless you hoth
apeak the aame lapguage and are able to express
yourselves in it intelhgibly and clearly. Tt sounds
a paradnx, but nearly every teacher will agree that
the best method of learning to be clear in your
own language i3 to learn another, For this purpose
preferably a dead language such as Sanskrit, or
(ireek or Latin. Some one once said (I am
writing without books of reference and cannot
vouch either for the author or for the verbal
accuracy of the quotation) that half the disputes
in the world would coms to nothing if the dis-
putants were compelled to turn their arguments
into Latin prose. The sense underlying the saying
is that in our own larguage we inevitably tend to
be the slaves of catch-words and what is worse
cateh-thoughts, When you translate from a foreign
Ianguage into your own, or batter still from your
own into a foreign language vou are bound as the
Americans say ‘to get down to hard pan’: you
must go behind the words to the meaning and
that is a very valuable piece of education in itself
and will teach you to cousider what is the exact
meaning of the words 'you use every day of your
life, Moreover you will be the more intelligible,
the simpler and the more direct the language you
use, Especially in describing a simple thing let
your language be simple—free alike from hyper-
bole and the unnecessary us= of techaoical terms.
The Bengali gentleman who announced that “the
haud that rocked the cradle has wow kicked the

buckt’ would have been more effective if he had
contented bimself with saying ‘My mother is
dead.’” A medical witness in England giving evi-
dence before a Jury described a man he had
examined as suffering from ¢ Ecchymosed contu-
gion of the supra orbital ridge.” The Judge turned
to the Jury and curtly observed * He is trying to
say that the man bad « bhlack eye.,” Reserve your
technical terms for occasions when they are
absolutely necessary, your purple patches for
moments when the dignity and the inteneity of
your theme warrants your prose in soaring for a
whkile (I would have it be a very short while) on
wings borrowed from the language of posetry.

Now that our argument bas progressed thus far,
we may, way we noty very shortly deal with that
other extreme view of the proper function of 2du-
cation at which we glanced st the beginning ; the
view that so long as you teach by the right method
it does not matter what yon teach your pupil,
becanse it all equally goes to train bis mind—so
that T euppose if you teach him properly it is all
one whether his mental pabulum be Geometrical
problems or Chess problems, the History of the
Mahratta wars or the History of the Madras and
Southern Mahratta Railway. No one, as Atristotle
says, would say such things unless he were main-
taiving a thesis (i.e., a proposition to which he
bad committed himself) which I suppose is polite
Gireek for ipdicating that a man is talking non-
sense. It is a matter of the greatest moment,
what you place before your pupil for him to
absorb, We all know in general terms what its
nature should be and it is mot my business to
draw up a curriculum, Tt must be on the scientific
side some page or pages of the great and pever-
ending book in which the secrets of pature are
inscribed : on the arts side, some portions of the
record of poble buman deeds, or noble human
thoughts, or noble human words—such things as
in Bacon’s great phrase come home to the bosoms
and business {he does not mean commercial busie
ness) of men. Such studies in the past were called
¢ the Humanities,’ to me a far richer term than
our medern one of ‘arts’ and to-this day the final
Classical School at Oxford is kncwn as the School
of Literae Humaniores (by now I am sure”you
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will need no translation of that) and thw Piufessor
of Latia at Edinburgh is callcd Proteesor of
Humanity, :

And now if we have been travelling along the
right road we should be in sight of our goal, I
said at the beginning of this addrees that our
quest was the distinctive attitude of mind which a
University training should aim at producing and
make bold to proclaim that our quest is ended and
our goal reached. That attitude of mind 1 am
content to deacribe as the critical spirit, The
critical spirit is not the spirit which makes the
world go round, that task is done by the creative
spirit which works through the mouths of the
leaders of men, the seers and prophets, aye and too
frequently also the martyrs, But sometimes the
world is made to go round too fast and sometimes
it is made to go round the wrong way, and then
comes the need for the children of the critical
spirit to do their work. They can help to check
alike retrogression and a too rapid progression ;
above all when things bave gone wrong they can
help to put them right. 1o times of great passion
and unrestrained prejudice they will be for a time
unheard, their v.ice will be of one cryingin the
wilderness. Fraance has enjoyed a large measure
of the critical spirit, but France saw the massacre
of St. Bartholomew, and in later centuries the
tragedies of Calas and Dreyfus, But when the
first torrent of passion had subsided, reason and
tolerance (and the critical spirit is born of their
union) made themselves heard, brought men back
to sanity and did what tbey could to right the
wrongs dose. I do pot wish you to think of the
critical spirit as what Goethe calls * Der geist der
steta vernient’—-a mere spirit of negation, or ag
being in any inherent opposition to the creative
spirit. Look at its origin, It sprung up among
that wonderful little band of Ionian (ireeks in the
7th and 6th centuries befors Christ who shed g
new and bright light on the world. They demand-
ed a reason for everything and probed to the truth
of everything so far as they could reach (one of

[Avuc. 1925.

themselves bad said that truth lay at the bottom
of a well) and so laid the foundations of philosophy
and the pbysical sciences, Yot these samis lonians
took up the torch of poetry and literature from
Homer and hapded it on in their turn to their
Iocian and Attic successors: so that between
them all they fashioned that Greek Literature
which yields pride of place to none other and
which for over 2000 years has been the wonder of
the world—with a juster title so to be styled than
ever bad Frederick the Second, the son of Barba-
rossa, he of the red beard.

Let me conclude by quoting you a few words of
Mark Pattison, one of the greatest scholars that
my own Uiniversity of Oxford has ever produced,
in description of what I bave called the critical
spirit : words far wiser than any [ could hope to
frame, * A perfect liberal education and the forma-
tion of a good judgment or philosophical temper
are identical, and it is for the sake of this greatest
and noblest of human products that an institution
for the bigher education employs knowledge.”
1n such measure as you bave formed in yourselves
this spirit or judgment or temper—call it what

you choose—will you go hence as wortby sons -

and daughters of your mother, the Univereity,
ready to become equally worthy sons and daughters
of your greater mother, your country, and fitted
alike to enjoy the high privileges of her citiz=nship
and discharge its no less high Ob]igaﬁ()l‘]s,

KARUNATARANGINI

(Eoglish translatioas from the author’s original
lyrics in Sanskrit)
By K. Krisunaymacaarya, BA,, LT,
WITH A FOREWORD
By Prof. P. Sesuavri, M.A.
Price 4 as.

*The poems are tull of melody and tine sentiment,”

—(. H, C. Magasine,

*“T'he translations are readsble,”— The Naily Kepress.

SRINIVASA VARADACHARI & CO., Triplicane, Madras.
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Reviews and Motices.

Treg Dantox PrLay axp 115 WoRKING IN THE
KaNvakunJa INTERMEDIATE CoLLEGE, LUCK-
Fow—1925 By Pr. Sxt Ram Trwary, M.A,
I.T., Pp. 15. Price 4 as,

This litile pamphlet before us is a brief
and irterestinz cxposition of the Dalton Pian in
practice tu tue Kunyaka'js Iatermediate College,
Lucknow. The antbor, who is the Pciocipal of the
College, telis us that the Plan has been working
suceessfully in the middle classes of his College
for a puriod of two years, We congratulate him
on his educationsl exp-rim-ut and wish bim every

BuCCeSs,

Among the several advanptages of the vew
plan d-tail.d in the pamphlet, the riddance of the
examinition-bogry is one. Bat we do not know
whether 1t would be practicable from the admin-
istrative point of view to hnld an annual examina=-
tion for every pupil or group of pupils completing
a year’s assignment in the middle of the year.
Auain, the prodlem of discipline 1s supposad to be
easily solved by this plan.  Bat our Principal
should have given us his particular cxperiences 1n
his College iusterd of coutenting hims:lf with
quoutations from Mr, Lyuch.

From the title of tbe pamphlet, we should
have exp-cted to find in it some spaeitic informi-
tion resarding bow the pupls feel uoder the
chauged ¢ouditions, whetber a markad chauge in
the toue wnd chatacter of pupils is perceptible, to
what extent the amount of work falling to the lot
of he teacher has ncreased, whether the teacher
feals happy or worri-d on aceount of his craseless
ministration to the intell:—ctu;l needs of several
pupils,the siz= and the accommodation of the several
subj-ct laboratories, the pawb-r of pupils actua?ly
working in each laborators, tue number of units
=rally turned out by an average pupil
whether any laboratory

while others tend ta

of work get

in the ¢ourse of a dar,
e

tends to be averacrowded,

_\'t\’\'l_,,"')‘.]
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become empty, the reasons for the same, etc., etc.
Evidently, the author bas reserved such informa.
tion for a future pampbhlet,

The story of the experiences of the Kanya-
kubja Intermediate College would be certainly
valuable to other experimenters of the Dalton Pian
and it would be well if the Principal bad given us
less about the Dalton Plan in abstract and more
about the plan in its actual, concrete, living and
working state in his College.

SoNNETS aAND oTmErR Pogye, BYS. M. MI(CHAEL.
(PrsLisHep BY Tup MoperN Lirerature Co,,
Mounrt Roap, Mabgras). Price Re. 1-4-0,

Verse as a facile gift and gracious accomplish-
ment  Mr, Michael possesses in  abundance
and exhibits profusely in the volume before us;
but of the lyric cry of a lacerated, or for that
matter, of an exalted and ecstatic, soul, one finds
little or nothing here, Graceful compliments and
comparisons abound, but lines that soak into the
mind, sentiments that make the heart beat faster
and the bluod {l)w quicker, are still to seck, We
expect the writer every moment by an effort of
geoius to rise into a fine frenzy and fervour of
poetic feeling but he does not, probably cannot,
and we feel disappointed.

This is not to discourage Mr., Michael, Had Lis
verse not b-en even of the levcl of excellence
posgible to most cultured and refined intellects,
this review would not have been written, Bat
the danger in poetic «ffort tu-day is a emug self-
satisfaction with smooth, polished and easily-
turned verses which glitter and fade and *leave
not a wrack behind.”
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MADRAS UNIVERSITY LIBRARY.
RECENT ADDITIONS.

American Library Association. List of subj~ct-heading for use in dict. cataioga, by M. J Briggs.
Baker. (E. A.) A guide to bistorical fiction,

———————— A guide to the best fiction in English.

Brown. (J. D.) Open access libraries, their planning, +quipment and organisation,

Cannons, (H. G. T.) Bibliog. of library economy: a clissified index to the professional periodical lit.

relating to library economy.

Classitied guide to 1700 annu:ls, direstories, calondars and y.ar-books.
CARNEGIE UNITED KINGDOM TRUST,
‘County libraries in Great Britain and Ireland : reports 1924,

CARNEGIE INSTITUTION OF WASHINGTON PUBLICATIONS,
Stack. (C.) Cenozoic gravigrade edeptates of Westarn North America’ W. ref, to the p'vistocene
megalony chinae and mylodentidas of Raucho La Brae,

Major. (A. G.) Some posthumous papers of—relating to his work at [utuila island and adjicent
regious.

Clements. (F. E.) Experimental vegetation,

The phytometer method in ecology :
Contribations to embryology, Vol. 16,

Clarke. (A. L.) Manual of practical indexing,

Cassidy. (J.) A study of Browning’s * The Ring and the Book.’

Collingwood. (R. G.) Sp=culum mentis or the map of know!ledae,

English Mea of Science : Priestl2y, (J.), by T. E. Thorpe,

Fergusson, (J.) On the study of Indian architecture,

Gardiner (J, H.) The Bible as English literature.

Haddon, (A. C.) The races of man and their distribution,

Houghton. ‘R. E. C,) The influence of the clissica on the puetry of Mtthew Arnold.

GIFFINS, TECHNICAL PUBLICATIONS .—

Friend. (J. N.) A text.beok of inorgiuic chemistre. Vol. 2. Tae alkali.metals and their congeners.

© 7. pt. L. Oxygen.

Eason. (A. B.) Flow and measurement of air and gases.
LIBRARY ASSOCIATION.

Tuion class-list of librarins of the libeary and library assistants’ associtions,
Mathews, (3.) A dict, of religion and ethica,
Philip. (A. P.) The production of the printed catalogue.
Physical Society of London Mamoirs, Vol, 1. pr, T Stadies on «l. etric b urdary.bivers,

2. On the conduction of tleerricity in gases,

3. Continuity of the I'quid and gas ous states.
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Quioo. (J. H)) Library cataloguing.
Rotb. (L.) Spiuezy, Descartes and M 4imonides'. ' . -
Savage. (E. A.) Maaual of descriptive aunotation for library catalogues with a ch. on evaluation and
hist. pote. .
Sayers. (W. C. B.) An intrud, to library classification, . o
. -The card catalogue ; a practical manual for public and private libraries.
TFhorpe. (E.) A dict. of applicd chomistry, Vol 5.
UNITED STATES:—Dept. of Commerce :
Bulletins.
Bauxite in North-eastern Miscissippi, by E. F. Burchard,
Mbolybdenum deposits, by ¥, L, Hess.
Toe geol. time classification of the U. 8, Geol. Survey, by M. G. Wilmath.
Water Supply Papers,
Surfxce water supply of the U, 8.1919-20, by N. C. Grover.
Ground water in Santa Clara Valley, Culifornia, by W. O, Clark,
Toe artesian water supply of the Dakota Sandstone in N. Dakota, by O. E, Meinzer,
The San Juan Canyon, South-eastern Utab. by H. D, Miser,
Water power and irrigation in the Madison river basin, Montana, by J. F. Deeds,
SMITHSONTAN INSTITUTION.
Explorations and fieldwork of the S, I.
Provisional solar-constant values, Ang. 1920 to Nov, 1924, by C. G. Abbot.
NATIONAL MUSEUM.
Revision of the American bugs of the reduvii sub. family ploiariinae, by W. L. McAtes,
UNIVERSITIES, Adelaide.
Definition and palate of the Australian aboriginal, by T. D. Coubell.
USEFUL REFERENCE SERIES :—
Glossary of Library terms, English, Dsnisbh, Dutch, French, German, [taliap, Spanish, Swedish, by

A- hlolb-
Introduaction in the use of books and libraries: a text-book for normal schools and colleges, by
L. E. Fay.
EGMORE. S. R, RANGANATHAN,
2nd Scp. ’25.} Librarian,

GOLDSMITH:
THE VICAR OF WAKEFIELD (complete),
EDITED
WITH INTRODUCTION AND NOTES

By Mr. J. C. ROLLO, M.A.,
Professor of English, University of Mysore,
D. Cr. 16mo, 338 pages.  Price Re. 1-8-0.
SRINIVASA VARADACHARI & CO, TRIPLICANE & MOUNT ROAD, MADRAS,
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The Educational Revicw.

We must protest against the recent
Women Students resol‘ution .of the Uni-
at the Allahabad ~ VETSItY of Allahabad
excluding women stu-
dents from the ordinary
B. A. classes of the University, cxcept
with the special permission of the Vice-
- Chancellor. The University has recently
been trying to create separate focilities
for girl students by creating a Women's
Department in  connection with  the
Crosthwaite Girls' College, Allahabad, a
step with which nobody has any quarrel,

University.

as separate facilities for girls may be
able to draw a larger number of girl
students, especially in such  a purdah-
ridden part of the country as the United
Provinces of Agra and Oudh. But that
the University should have taken the
extraordinary step of prohibiting girls
from continuing into the ordinary classes
with the men students, as they have bheen
doing till now, is a decision which must
be challenged. A separate women's
department with a handful of lecturers
cannot compare at all with the superior
facilities offered by the regular Univer-
sity classes, and students are also depriv-
ed of the general activities of the Univer-
“sity, which form an essential part of edu-
cation. The decision is particularly hard
o thuse who have already finished an
year's course at the  University and are
now being compelled to leave the Uni-
versity classes in spite of protests and in
spite ol appeals for excemption to the
Vice-Chaneellor.  As the University is
not supposed to make any distinction of

[Auva. 1925,

sex, caste, class or creed, it has been con-
tended that the decision is not legal, but
apart from it, the decision is o unjust
and o injurious to the cause of social
and cducational progress in the country,
that we hope the decision will <oon be
reversed. We  appreciate  the  offorts
which the Leader of Allahabad has bheen
making in thi~sdirection and wish to add
our own support az an educational organ
to the just cause for which it has been
pleading.

The poor results which have attended

on Mahatima Gandhi's
Mahatma Gandhi

; Hoveme ’ v hov -
on Teachers. wnt of the toy

cott of our ~cheols and
colleges do not inspire one with much
confidence in his cducational policy. But
Mahatma Gaundhi had some  very in-
teresting observations to make the other
day in Calcutta to a deputation ot the
Bengal Teachers’ Association.  as was
only to be expected, he thought that all
the evils of our present educational sys-
tem were due to the absence of Swaraj,
and after recommending the winnins of
Swara} by plying the Charfea, e passed
on to a consideration of some ideas in
which educationists are intere v, He
pleaded for the creation of interest in
teaching, =o thut the boy's fuculties may
be roused and hix knowledge ay be
made real. He wanted ~pecial attention
to be paid o the vernaculare, M.ahatima
Gandhi regretted that the profession
should not be entered by most members
i a spivit of sacrifice and sucrcdness of
service, He thought that even under a
Swara) government, the salaries of teach-

Ave, 1925.]

ers could  not be increa'sed v.el"y‘
much, and he exhorted bls_ hea['m:
to choose the teaching profession floig
patriotic motives which .alope wou
pcteem of the profession.
record our
of the

raise the
to place on
appreciation _
An Educational 4, ational benefaction
Benefaction. has just been

We wish

which f
made by Mr. B. R:xgha\"endra RO(\;;n(:S
Triplicane in favour of' poo‘r stuI e
studying in the Hindu High bchoot: iy
has ;rcuted 4 trust of the value l()) wﬁ£
10.000 to be ddministcrcd for the. ef -
of the Brahmin com

of poor <tudents the Hindu High

I o A ) ‘ o 4
‘) l )()1 bs a LOI])Il)lttG( COD»‘,L‘(”A% Ot “l(
¢ 118 y L)

President and the Secretary of the f:lel:;dol;
High School Committee, two mem e
thebdonolss family and o'ne Q}llerlilc(ijll]_
elected by the Hindu ngl.l bc‘hi)o. Conr
mittee. The amount ac‘cwmifb‘“}nt ot
on the endowed sum js to be bpr i

iving fre holarships t0 poor '['dl
gl'\mé ils in the higher forms of thc'
o DUDIDd in feeding them also, if
schoot o7 and also 1n maintaining a
L o ~in the Ramakrishna

e sC

necessary.
poor Bra hmin boy

esidential gehool and  Hostel at
R(:l ore. In ordinary circumstances, a
MyoD f the largeness of heart of

Jeman o
gent LRaghavendra Row, would be
Mr. d not to limit a benefaction of

te _
¢ members of his own

P
ex] klnd to the

" -
thi aunity. put the policy of narrow
CO“;I jveness and aggressive persecution
exce us

the Brahmin, pursued by the present
1 .

of Brahmin party in power, has un-
No?unately resulted in a reaction of this
for
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kind which it is easy to understand. We
congratulate  Mr. Raghavendra Row
on the feelings which have prompted
him to create such an endowment and
hope that his example will be followed
by a large number of people in Southern
India who are in a similar position.

In a very well-reasoned and exhaustive
. letter which Mr. Alladi
Mal&:t:s.Studles "™ Krishnaswami [yer, one
of the leading members

of the Bar in Madras, has written to the
Hindu, he has rightly protested against
the proposal that some preliminary train-
ing in Law should be introduced among
the optional subjects in the B. A courses.
The present B. A. courses in the Univer-
sity of Madras like those of *most other
Universities provide for a certain
amount of general culture which may
be considered essential for any gentleman
professing to be an enlightened citizen.
It would be a pity if in the name of the
reform of legal education, any attempt
is made to reduce the stock of gencral
knowledge which the average graduate
now gets by taking the Degree. Kven
in the interests of Law, it is doubtful if
the proposed change is desirable. A
lawyer is all the better in his profession
for the study of subjects like History or
Philosophy, an extensive knowledge of
mankind and human activities being a
very useful accomplishment for the
exercise of the forensic art. The reasons
urged by Mr. Alladi Krishnaswami are
all mostly sound : 1t is contended that
an examnationin Law even as a part
of the Arts course is unthinkable with.
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fout the curricula of studies including

- the Law of Torts, the Law of Contracts -

and the Law of Property, while people
will surely urge the claims of such sub-
jects also as Jurisprudence, Constitu-
tional Law, ete, It is obviously not possi-
ble to provide for such an elaborate
study in the B. A. course even as an
optional subject- The Arts Colleges in
the Madras Presidency, at least as they
exist at present, especially outside the
Presidency city, are not in a position to
impart any efficient teaching in a sub-

- jectlike Law. A premature study of Law
is not likely to bring into existence a
band of lawyers with a healthy and
liberal outlook on life, but is sure to
cramp and narrow their vision. And
besides, there are other ways of encour-
aging even the academic study of Law,
than by introducing the subject at such
an early stage of intellectual develop-
ment. We hope that the Academic
Council will throw out the proposal of
the Board of Studies.

(ndia has inherited such glorious
traditions of philosophic
eminence and her people
have such a favourable
bent of mind for philosophic studies, that
she should be able to occupy a pro-
minent place in the world of to-day
for philosophical speculations with some
more organised efforts at the concentra-
tion of her scholarship in the 'Subject. We
are therefore glad to find that attempts
are being made at the inauguration of
an annual Indian Philosophic Congress,
the first session of which is to be held on

The Indian Phil-
osophic Congress.

[Aua. 1925,

the 21st, 22nd and 23rd of the ensuing
December in Calcutta. A strong work-
ing committec has been formed for
making the necessary arrangements,
consisting of Prof. S. Radhakrishnan, Dr
Urqubart and others Papers intended
for the Congress should reach the Sec-
retaries, Dr. N. N. Sen Gupta and Dr.
P. D. Shastri, not later than the lst
November at the University of Calcutta.
It is hoped that the orguanisers of the
Congress will have adequate response to
their invitation and the Congress will
not only be a success this year, but will
become u permanent feature  of the
annual aectivities of India about the
Ch ristmas season.

We must confess that the proceedings
of the last meeting of
the Academic Council
of the Madras Univer-
sity do not exhibit much evidence of
business-like capacity or far-reaching
vision. We have unfortunately fallen
into a state of mere lovers of routine at
the University of Madras, and ideas of
expansion and progress do not seem to
trouble those in charge of its work and
organisation. The field has been the
monopoly all along of the unsym-
pathetic  European  burcaucrat, the
designing  Christian  Missionary  and
the fussy lawyer anxious to make
his mark in public life and there
has not yet come into existence any
group of eminent Indian educationists
capable of advancing the academic
interests of the University and provided
with the necessary facilities for the

The Madras Uni-

versity,
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purpose. So there are meetings oc?a-
sionally in the year with perfectly in-
nocuous proceedings; candidates con-
tinue to be examined and passed or
failed, more often failed than passed,
and everybody concerned feels se:lf-
complacent at this work. Mean'whﬂ?,
the University stagnates, as .nothlflg is
being done and one may cry 1in vain 'for
tacilities for research, or for the creation
of a great centre of higher learning
worthy of the superior intelligence of
the people of Southern India. The Acad-
emic Council met on the 14th instant
and proceeded among various things to
place on record * the valuable services
rendered to the University by Dr. E. M.
Macphail as Vice-Chancellor!™ We
grant that these ceremonial resolutions
are sometimes recorded without much
meaning, but in the preseut instance, it
seems extremely pointless in view of the
phenomenal failure of Dr, Macphail’s
administration. Nothing material hap-
pened to a resolution about the adoption
of the vernaculars asmedia of instruction.
Some questions about the S.S.L.C. eligi-
bility rules were referred to the Syndicate.
There was a proposal to start a Depart-
ment of Mathematics in the University.
The young men of Madras have won a
high reputation for themselves for their
mathematical talent, and it is a pity that
the University of Madras should not
offer any facilities for research-work in
the subject. As on many other subjects,
the Academic Council could not make
np its mind in the matter and decided to
refer it to the Research Committee for
further consideration! It was decided
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that part-time teachers should be em-
ployed only for special reasons and in
special circumstances. The important
question of the proposed reform in legal
studies came up for discussion. What did
the Academic Council do? It referred it
to a committee containing representa-
tives of the various faculties. Another
heroic piece of effort on the part of the
Academic Council was to refer to the
Syndicate, the question of the representa-
tion of the various vernaculars on the
Academic Council !

The University of Calcutta has made
some important deci-
sions at a recent meet-
ing of the Senate fo

The Calcutta
University.

which attention may be drawn here. As

the result of prolonged deliberation in the
Senate and discussion with the Govern-
ment, it was resolved :

(1) that instruction and examination in all sub-
jects except English and English History should
be through the medium of the vernacular of the
students ;

(At present iustruction and exawination in all
the subjects are carried on in English except His-
101y in which the examinee is allowed a choice be-
tween Englirh aad his own vernacular,)

(2) that there should be no age limit for candi-
dateg, hut that 15 years should be fixed as the
minimum age limit for admission to a college.

(The existing rule is that candidates in order to
be eligible for sitting at the Matriculation Exami-
nation wust be 15).

(3) tbat History and Geograpby should be made
compulsory subjects ;

(These two subjects are at present incladed
among optional subj cts).

(4) that every candidate for the Matriculation
Exsmination should produce a certificate showing
that he has received training for a specific period
in a vocational aubject, such as carpentry, spinbing
and weaving, tailoring, ete,

We do not know if the Senate was
wise in refusing to consider the proposal



ade by the Government that pupils
hould be allowed the option of answer-
g either in English or in the vernacu-
r, but of course a step forward has to
taken in. the matter especially in a
province like Bengal where there is
happily only one vernacular and the
problem is not complicated as in the case
of the Madras Presidency with its numer-
ous vernaculars. We are glad to read
about the decision that every candidate
for the Matriculation examination should
produce a certificate of having undergone
training in a vocational subject. We hope
the Calcutta University will be able to
enforce the last provision and will do it
in a spivit of etticieney. Its traditions for
laxity are so notorious that we should
be rather agreeably surprised if the Uni-
versity administers the provision in a
really effective manner.

In the course of a very interesting
address delivered by Sir
Chimanlal Setalvad on
the occasion of the recent Convoca-
tion of the Bombay University, he made
some very useful observations on the
necessity for the gradual-replacement of
the Professors of Indian Colleges with
foreign degrees by products of Indian
Universities,  There is a gond deal of
wizdom and forethought in this obzerva-
tion of the learned Vice-Chancellor.
It is ridiculous in the extreme that any
country should procced on the assump-
tion that her children should be taunght
perpetually by the products of a far-off
country and the time could never come
when the products of her own Univer-
sities should be found capable of doing
the highest work. But that is how we

Foreign Degrees.
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seem to argue in our organisation of
Indian Universities. The brilliant pro-
ducts of Indian Universities have often
to yield precedence to junior graduates,
whose merit has yet to be demonstrated ;
merely they happen to have taken their
degrees in a foreign land. As we have
said on mor> than one occasion, thix is
only a survival of the theory of Kuro-
pean superiority which our rulers found
convenient to =et up when beginning to
acquire all the good posts in the country,
They found it highly advantageous to
proceed on this principle and it con-
tinues to exercige a mesmeric effect even
after the recent attempts to shake off
once for all from racialinequality. It isex-
tremely surprising that thisslave mental-
ity should exist even in Universities
free from otiicial influences. Sir Chiman-
lal 2aid that the indigenous agency was
much cheaper and its substitution was
the only eftective wayv of coping with the
serious financial responsibilities involved
in the work of higher education. But that
is by no means the most valuable argu-
ment which can be urged in its favour.
Indian Universities can never rise to the
full height of their <tature unless her pro-
ducts are given the highest opportunities
for work and the present ban of inferior-
ity is removed once for all. One of the
strongest inducements for raizing stand-
ards is lost if the Universities are to work
on the assumption that the degrees con-
ferred by them must alwave be inferior
to those conterred by Oxtord and Cam-
bridge, If the products of British Univep-
sities who have been in chiarge of educa-
tionnl work for nearly a century have
really not suececded in producing the
type of men required for the highest
teaching work i India, their work must
be considered o ereat failure and they
cannot claim mueh superiority ! \

INDIAN CLASS RERDERS

P. C."WREN, M.A, LES. (Retired)

Author of The = Direct,” Teaching of Lugli-h in_ludian{3chools ; The Jadian Teacher's Guide
to the Toeury’«nd Practice of Meut:], Moral and Puy:ical L lucation, ete., ete., etc,

Primer, As. 0. Reader 1, As. 7. leader 11, As, 10
Reader Iil, As. 14. Reader 1V, Re. 1-2.

This new series of Lioglish Readers is designed to facilitate the teaching of Eoglish
in Jodian schools The Ruaders are characteris-d by simplicity, freshness, avd interest,

Thronghout the Primer the pictures correspond with the reading matter in detail,
and are so arranged w8 to aid the child in his attemps to undersiand the words he reads.
The words included io.the Primer are thoss mos. common iu everydny nse,

The rexding matrer in the other Readers has been mude as varied and interesting

as possible; and here the author’s long experience of what is suitable for Iydian children
has stocd him 1o good stead.

Much Dialogue has been given with a view to familiarise Iodian children with
collogquial English,

The illustrations are bright and pretty, and drawn very clearly,

Poems have been selected with the utmost regard for their suitability to the simple
minds and tastes of yourg Judian children,

The type aud paper and other details of production have been studied with good
result.
Teachers who follow the Direct Mathod of teaching Boglish to Indian children as

well as those who stick to the old Trauslation method will read with interess the following
remarks quot-d trom the Pretuce i—

I ntroducs o Cuew method?Cfor there (s 0 new method ), hut it does provide
somet}ziny weir o the pedtter of presentation—and jn the presentation of matter ”’

“Carter all, material iy probably cven more important than method. .. ... . Meanwhile,
whatever method, or combination of me-thods, is adopled by the teacher, these Readers provide
hiw with the best wat rials, illustrations, and opportunitivs for conversational composition, as
well @s for the acquisition of collopuial idivm, and thy practice of grammatical exercises.”

TEACHER'S HANDBOOKS T INDIAN CLASS READERS

These Haudbooks will enable the teacher to mak- the best use of the materials
provided in each l-xson, us will as save him much time and trouble.

As. 4, As. 14 As. 12, As. 12, As. 12,

COOPER, Educational Publishers, Hughes Road, BOMBAY.
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REVISED EDITION OF

DRYDEN'S PREFACE TO THE FABLES

FDITED WITH INTRODUCTION AND NOTES
By Prof. P. SESHADRI, M.A.
Benares Holu {aiversity,

Price: Hs. 10.

Hand-book of the English Language
Foli NG SCHOOLS
BY
Mr. K. SUBRAMANT AIYARL BA, L1
A Fellow of the Universizy ot Bambay
An lncorporated Accountant of London, and late Prineipal of the Byramjee Jeejeebhoy

College of Commerer, Bombay,
REVISED BY

Mir. MARK HUNTER, m.a.,
Principal, Government College, Rajalimundry.
FIFXTH EDITION. PRICE—Re. 1-4.
(Approved as a text-book by the Director of Public Instruetion, Bombay.)
The Kducatumal Review: January 1905 —This is uuold fuvourite of our achool-hoys appear-
ing in sn improved form  We can see the haud of the 1eviser in many places, *he notes that he has

added being particalarly valuable.
The Indian Journal of Edncation—This book, now in its fifrh edition, has been thoronghly

revised by Mr. Huurer, who has done much to improve it.... .. We have no hescation in recommend-
ing Mr. Subramani Aiyar's Handbook to studen: s,
——m

A Text-book of Tamil Composition

Specially adapted to meet the requirements of
S.S.LLC. and Intermediate Examinations

(Prepared in accordance with the recommendations of the University of Madras;
BY

G. DAMODARA MUDALIAR, B.A.
Tamii Reader, Ofice of the Regstrar of Books, Madras,
(sometime an Assistant in the Wesley College, Madras).

Price As. 12.

Approved as a Text-book for Schools and Colleges.
chort Nt oo e fbazdtie 1Lt Uctober 1014))

SRINIVASA VARADACHARID & CO,TRIPLICANE, MADRAS,
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Messrs. MACMILLAN & CO., Ltd.

(INCORPORATED IN ENGLAND)
MADRAS, BOMBAY, CALCUTTA and LONDON.

The « A L” Historical Incidents.

A Series of History Pictures, large in size (36 in. X 31 in., printed on a sheet 4o.in. X 36 in.),
bold in style, drawing, ard colouring, of Noted Events or Epoch-Making Incidents in History.

Any one Sheet, mounted on Calico, with Rollers, and Varnished—Rs, 4-8-0.

No. 1 Ancient British Life. No. 27, T;T é}ércliorgu:d t,b?m%():otnish King at

.,» 2. Caractacus before Claudius (a.p, §1). 3 odden (9t Sept., .

:: 5, King Alfred recciviog the Submission of » 30.  Dirmissal of Wolsey (1528,
the D.nes (879) »w 35, E«cape of Mary Quaeen of Scots from

N ) @ Lchleven Castle (2nd May 1568).
9, Canue by the Sc2.Shore (1034). \ X - .

:: 10. Batle ofyHaserinrge—-‘D:Ml(x of Harold (14th s 40, 1;‘288%"““]& in the Chaonel (29tb July, |
Uc¢ ober, 1066), \ ', Pilgrim F

w 12. The Murder of B.cket (2‘.?lh De(’-, 1170) » 50 'lh[)e(g?rllg;g‘)z of the Pilgrim Fathera (21t

w 14. Crusades—Richard and Saladin (1191), » 95. Charles I. on his way to Execution (30th

» 15, A Tournament in the Time of Richard I. © Jan., 1649),
(1189—1199). . n 96. A TLondon Street (Cheapside) before the

. 17, Trial of Sir William Wallace (Aug,, 1305, Great Fire (1666).

,» 19. Tbe Field of Bannockburn (24b June, 1314} { |/ 60. Linding of William of Orange (5th Nov,

» 20. Simoo de Mountfort and the First House of 1688).
Commouns (1265). # 65. Raising of the Standard at Glenfinnan

w 21. Edward 1. presenting the first Prince of (19¢h August, 1745).
Wales to the Welsh Chiefs (1284), » 70. Clive at Plassey (23rd June, 1757),

» 22. Tbe Canterbury Pilgrims, time of w 7L, Wolfe at Quebee—Climbing the Heights
Ricbard IL. (1387). o ) (13th Sept. 1759).

, 28, Caxron showing his Printing Press to 1w 80, Nelson at Trafalgar—T'ue Fatal Shot (21st
Edward 1V, about 1474, QOct,, 1805). . .

, 25. Jonu of Arc raising the Siege of Orlcans » 85 Crimean War—Charze of the Light
(7ch May, 1_4'29). , Brigade (25.h O3, .8 4).‘

» 26, Lady Catherine Douglas’s atiempt to save » 86, Indiap Mutiny—=Second Relief of Lucknow
King James's Life (18th Feb,, 1437). (17 h Nov,, 1857).

With each Picture is given a Descriptive Account, selected from some Siandard Author, of
Incidents represented.

Coloured Portraits
OF
THE EMPEROR OF INDIA (1v CoroNaTION Rones', THE EMPEROR AND
EMPRESS OF INDIA, THE PRINCE OF WALES.
S:z: of Portraits, 22 x 184 ins. Price As. 8 each.

Indian Series of Coloured Wall Nlystrations.

Policeman, Milkman. Tailor. Shoeblack. Postmaa. Bullock Cart,

Size 20 X 15ins. As, 8 each. Mounted on Boards Re. 1-8-0.
Set of Six. Mounted on Rollet. Rs, 7.

MACMILLAN & CO., LTD, MADRAS, BOMBAY, CALCUTTA AND LONDON.,
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: ) « A L. Physiology Charts
British CO“VGTS&”O"&I Pictures gze, 40 X 30 ins, Coloured. C R. V. Re. 5.4.0  Sat comgplete, on S:rout Manills, top lath, Rs. 13.8.9.
Colourcd. Sz, 30 X 2¢ s, : zl ' " Phe Skelcton. 5. 'l“he Qrgans of Digestion and Assimilation,
1. The Old \Vomgn and her Pig. 7. ** Turn again, Whittington.” 2. The x\iu?cles. 6. ’;I‘he ?tructure off the Eye,
2. Golden Locks in the Cottage of the Three Bears. 8 Whittingtow'’s reward. 3. The Brain and Nervous System. 7 The Structure of the Ear,
3. Chiken-licken and her Friends, 9. Alice in the White Rabbil's Room, 4 The Circulation of the Blood. 8. The Skin and Excretory Organs.
4. Mr. Vinegar in the Market-place. 10 Alice Plays at Croquet. Animals of India
5. Cinderella and her Godmother. 1. Tom comes down the wronz Chimney A Seri f Col d W
. . ] . . SR . . eries of Coloure all Charts.
6. Cinderella ready for the Prince, 12. The Water Babies and the Old Fairy. 42 % 30ins. Clown, rollars, and varnishe !, Rs. 6 each. Unmounted, Rs. 2,
C. R, V., gs. i-{l?iorenfl\l;(nnmogmed, Ry 2.4:0 each. St 1.1 ta 6, and G:lected and Arranged by FRANK FINN, B.A,, Hon. F.7.S,, late of the Indian Museum, Calcutta.
’l‘EA(‘HP‘l}.’(;S HA\'SB(T(){P wl(’“'d‘m Folleruior woto R, 18120, v I wmals of India. Il. Birds of India. IIl. Repties of India. 1V. Fishes cof India
JHER'S h " art 1. By Ricuann Wiwson, BAL D, Livr, L. Mam V., lnsects of India ’

Contains full text of the stories itlustrated by the above, Re 1.2.0, Wi-h Notes for 'eacher’s use printed at sidss
1-h iNotes 1 19 E g s1de s,

Teacher’s Handbook to the above * Familiar Animals” by Frank 'inn, BA, Hon. F.Z 8, 12 as,

Alice in Wonderland

Coloured Wall Hlustrations Natural History Pictures
Size, 200 X 50 inx : Y e, 1 ES,, ax JRCY )
o . V20X A . ANDREW TAYLOR, M. Sc,, 1 E:S., axo PERCY BROWN, A,R.C A.
Alice in the Rabbit's Room. Dodo presents the Thimble.  Alice and the Cheshire Cat, L. B('E(SIBRA, showing eggs; Skeleton, Ball and Socket Joint, of the backbone ; Head,

The Mad Hatter’s Tea Party.  The Mock Turtle’s S:ory. The King and Queen on the Throne. ; i d thread-like tongue.
C R, V. Ra. 3-12.0 each.  Set of Six o Rollees. Ry, 191220, Unmounted, Ra. 2.4.0, showing i()lsj";.('ja}gg:[?nand I’Ske]emn g
o 3 BLACK or KING VULTURE, Ouogyps calvus (Scop); Wing partly dissected.

The ¢A. L.”’ Scenes in other Lands 4. FISH : Back ﬁt;m, ft:m tin, Leg En{eg?a)\'tinl')lrgciil ﬁ?’GNl(l)sml' Mouth, Gill covers ; Skele-
31} x 22 inches. Calonred, (1 R V. Rs, 4.2.9 ench, ton, showing how bones in backbone are sOCKetelt; 2T RCCEr; 1S, :
1. Sceaes {n Japan. d z.‘1 Scer)lé)s"irn(lndia. 3. Scene;“i(n Greenland and Lapland ' 5. SPIDER : Spider spinning its web ; Head enlarged ; Spider and its prey ; Foot with claws;
. . . S = . ) ; the spinoiog cone, . .
4. Scenes in Russla and Siberia. 5. Scenes in Canada, 6. Scenes in Holland. Cocoon 6 B.g"[‘ on the wing ; Bat at rest; Skull, showing teeth; Skeleton,

7. Scenes in Switzerland. 8. Scenes in China. g Scenes in France, Siz . 22 X 15 ins, Separately, 8 as. each.  Six on lath, with Hanger, Rs. 4,

TEACHER’S HANDBOOK. Notes on the Natural History Pictures (Fauna). 12 as.

Familiar Scenes for_ablect Lessons

: PRINTED IN COLOP RS FROM OfL PAINTINGS Moffatt’s Birds of the World
For Infant Classes, Sizs 34 X% 2% inches. (), ROV, Re, 420 each M : 03 i v pri N e
. ) - . . 1 Chart 54 in. X 60 in handsomely printed in colours mounted
Aeroplane. Life Boat. Light-house. P st-ottice. Ratlway station Steamships. A argeon (j‘l:lico with Rollers and Varhished,. Price Rs. 15.0-0.
: T T The Birds are all drawn from hfe by Mr, R, E. Holding and are arranged according to their
“A. L. Composition and Conversational Aids seographical Distribution. . ‘ '
Peinted in O ‘1) Wi 0 40 s L RUY R, foxen (et pThis Chart is * the most striking, beautiful and useful aids for objectlessons that has ever been
v Dolonre ins I8 . AT N 4
Series I.—Scenes in England. produced. _—
The Seaside. A Fite Fngine and EFire ' Market Day. Botany Sheets for Beginners.
A Landing-stage. A Rulway Station, A Post Office. (34 x 28 inches.) Price Rs. 480 neteach, List of the plates.
Series I1. —Foreign Scenes. ) < . Roots. 2. Stews. 3. Leaves. 4. Leaves, 5. Flowers. 6. Fruits.
Street Scene In Japan, S reet Scene in China. . .
Typical Scene in an up country Market Town, South Afliica. Sireet Scene in Keypt. Indian Historical Maps
e Map 1. [India, 327 B.C.—140 A.D. o
« A L' School Charts 11. Iodia, uader the Gupta and Harsha Empires, 320 —647 A.D.
111. Growth and Decline of Mubammadan Power, 1000—1526.
O (Moth, R“”‘-.rﬂ wod Varngsbed, Re 401 l-o f‘m'hy.‘ ) 1V, The :\[Ogul Empire. ) ]
Good Manners {31 X 42 tvs). I)n‘_y Condnet Rales (31 x 42 ins ) T-mperance (35X 45 ins.) V. The Mahratta Power, 1795, and its Decline, 1803—1820.
Rules of Health (42 X 3t1ins).  Sanitation (35 X 45 1ns.). V1. The Development of Briush Power.
——— The maps do not indicate merely the political divisions of India or the various stages of her
Yernacular Editions historical progress. The chief physical features are also shown so as to enable the teacher to point

. . O 2 e - Tomil e s T ) their influence in determiming the chief movements and events of Indian History.
ﬁ(l‘e?gt{??:se(rssé( }); f(‘ lS':l?l )‘(){l?ull'n? ‘lzgy l[ 'l 3;“l-'lul v’llh}i I(‘“HU- e out Size, 30 x 40 ioches. C. R, V. Rs, 8 each. Set, mounted on Roller, Rs, 32,
30 A AN Rl B2 , . y -t e B — T T v i

Rules of Health—Tamul.  Pasts ard U —t2 as, euch, MACMILLAN & CO, LTD.,, MADRAS, BOMBAY, CALCUTTA AND LONDON
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Wall Maps of British and European History.

(40 x 30 inches), Price Rs. 5:10-U, net enchs Ou Cloth sid Rollers. Varoished,

1. Roman Britain. . 6. The Discoveries of the Fifieenth and Six-
2. England before the Norman Conquest. teenth centuries, [under Napoleon.
3. do under Edward L, 7. Luropeat the Time of Lows X1V : Europe
4. do  under the House of Tudor. ' 8. ludia 1 1784, 10 1lustrate the ume of
5. Canada, the United States and West ludia Chve and Warren Hasungs,
Islands to illustrate the Conquest of 9. Tbe Growih of Brush India during the
Canada and the War of Independence. Nineieenth Century.

« Eurasia” Geographical Terms Chart.
A Physical Map cf Euragis tor use in Memory Lissous, with Go: geapuicai Terams boldly marked on
Chart a1 d vepresented pretorislly an the toot,
A NEW AND IMPORIANT ACCESSORY 1O GEOGRAPHY 1EACHING.
Coloured. S.ze, 50 x 40 mg, Co 8 V. Re5-10-00 Uumounted, Ko, 1020

Macmillan's QOrographical Map of Europe.
DesteNep 8Y B, B, DICKINSON, MA, KRG N &AL WO ANDREWS, M AL F.RG 3.
Size, 62 X 6l wns Luwhographied wn ‘ten Col urs,
Cloth, Mounted on Rollers aud Varmsnod.  With Handbook ot Notes by the Dosiguers,
Price, R, 10.0-9. Unmounted, Rs, 2-0.0,

The events of the Eurcpssu War buve illustrated the mmportsnce of spprociating cle utly the
distribution of the areas ot hign sud low ground 1 understsnding the chisructer ot the miuiiary
operations since August, 1914; sod similarly, the teacher of bisiory will find that tus explanatious of tho
events of Europesan bistory become much clearer when illustrated by this Occgruptiucal wall wap

Educational Times:=*A uvolsble example .t grographical art.... Tue notes will be found ex-
tremely helpful.’

Navy League Map of the World.
72 x 68 iuches, Price Re, 31-8-0. net eacrh,
This map, now in its tenth Edition, emphusises the uaval greatuess of Britsin aud its statistical
tables are devoted to details of naval expenditure, ship-building. oversess trade, sources of tood mupply,
ocean routes, stenrnship lines, naval eugagements, submarine cabies, ete,

Johnston's “Large Wall™ School Maps,

Size 50 X 42 inctiew. Price By 10-%.0. nol cucti.

India—Bathy—Orographical. Liurope—Pohtical.
India—Poliucal, Eurasia— Bathy—Orographical.
India— Railways. (Revised to 1924 : Rs. 13-8-0), Asta— do.
India—Set 1 Railways, Iodustries, Population do.  Political.

and Political Divisions, Africa— Bathy—OQrographical.

Indsa—-Set 11. Raiofall, Fores's, Minerals and do. Pohitical.
Agriculture,

World—On Gall’s Projection— Physical (Bathy —
Orographical ).

World —Mercator—Isobars and Winds forJanuary
Bathy— Orographical).

World—Mercator—Isobars and Wiuds for Julg
(Bathy—Orographical).

World— do. Political,

World—1In Hemispheres, Eastern and Western
(one map) Political.

World—Eastern Hemisphere. Political.

World—\estern Hemisphere do.

Europe—Batby—Orographical.

America— do.

Nortsi America.---Bathy—Orographical.

North Awmersca—Political.

Svuth America—Bathy—Orographical.

South America —Pohtucal,

Austrasa— Bathy — ()mgr.‘phical.

Australia— Political.

The British Isics.— Bathy — Orographical.
do. Political.

Zhe Indian Occan — Bathy —Orographical.

The Pacific Ovean.— Political.

The Atlantic Ocean — Bathy— Orographical.

MACMILLAN & CO, LTD. MADRAS, BOMBAY, CALCUTTA AND LONDON. |
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OXFORD UNIVERSITY PRESS

Sole Agents in [ndia aud Ceylon for Constable & Co., Ltd.
BOMBAY MADRKAS CALCUTTA

ENGLISH |
Selections in Prose and Poetry, for High Schools in Iodia, Burmah and Ceylon
(suitable for Form 1V), ~ As. 12.

The Headmaster of a large High School io Madras who eximined the manuscript writes: * It is an unusually
d selecticn and is sure to be welcomed by teachers, More matter has rightly been provided than is ordiberily
Boo ing the teacher to select still further,’

read in 8 yesr, tbhereby epabl

Selections in Prose and Poetry (For Form V): Second Edition, With Notes

and lllustrations. Re. L.
A District Educationsl Otlicer obgervas: *This book is clear advance on the ususl run of Selections ; and,

ontaining ss it does, a Lumber of extracts relating to India, it is bound to be speedily popular,
¢ S,

English Composition for Indian High Schools. By H. Banbury. Re. 1.
A New English Grammar. By E. A. Sonnenschien. 8s.

Also in parts : .
part I, Partsof Speech : Outlines of Apalyeis, 1g, 6d.

Part 1I. Pronouns, Adjectives and Adverbs. 23,
Part 111, Structure of Sentenees and Olauses ;3 Uses of Forms, 25, 6d.
English Grammar. By W. McMordie, M.A, 1 Re. 4 as.
« An exceedingly well.written book,’ .
New India Readers: A New Series

p Reader 1, 3ar
Primer I. 2 as, | . .
Primer 11. 2as. 8 ps. Reader 11, § as,

Young India Readers (For Continuous Reading)

¥or Form I : Cbandra Bai. 2 as, For Form Il: Sakuatala 8 as.
The Golden Nest. 2 as, ", Likshmi and the Dwarf 8 as, O ps,
! Muktamba : Ganga Bai 8 as, 6 ps. King Parikshit 4 as,
”
Prahlada 4 as,
For Form 111 ;: Ahmed the Good, 8 as. 8 p, Malati and Madhava, 4 as, Heroines of English Literature 4 as,
A Little Book about London : s, The Land of the Lamas 1s. 2d,
A Little Book on Thrift: 1, A Trip up the Nile, 1s. 24,
A Little Book on Temperance : ls. In the Forests of Brazil, ls. 2d,

A Little Book about Rocks: 11 A Oruise in Northern Seas. 1, 24,

By C. A. Kincaid.

Tales of King Vikrama. 12 as, Tales of the Saints of Pandbarpur, 1 Re,
An Aathology of Indian Tales, 10 aa, Tales from the Indian Drama, 19 as.

GEOGRAPHY. |
The New World Geographies. By H.Pickles. These books deal with physical,
economic, and historical geography.
1. Woods, Fields, and Sea. 1s. 4d. 2. Over Land and Sea. 1s. 6d.
3. The World amd its Wealth. 2s. 4. White Man’s Lands. 2s, 4d.
5. Regions and Nations. 28 8d. 6. Britain and British Trade. 2s. 8d.
Long Ago and Far Away. By Unstead and Taylor (Constable). 1s. 9d,
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The World and its Workers. By H. Pickles.
graphy. Zs. 6d.

This book provides a surve i i i
! 2y from the economic poirt of view o
effects of the great enterprises of ancient and modern times og {fhe

A U .o .
n Llementar) Commercial Geo-

1 .
the advacce of m:nﬁlﬁfjhumau progrese, showing the

Lessons in Modern Geography. By.T. W. F, Parkiuson. 2, 6,
. v . o O,
Products of the Empire. By J. C. Cunningham. 35, g

Pfrt l: Koud, Ddick, Oil-seeds, Drugs, Tobacco, Part 1L Baw M.terials ang the P’
The Principles of-Geography. Physical ang Human |
The Relations of Geography and History. By H. . ’(
HISTORY. |
A History of India: By P.¥. Roberts. Py [ The

India under the Crown. s. 6d. eacl,.

** Deserves to be read uod re-read by those wt
Maigazine,

The Oxford History of England fop In
Revised by K. B. Mowat, Rs. 9,

Lessons in English History. By 11 v Carter

An Analytical Outline of English Hijg¢ '

A Short Economic History of En land, pBv ¢ : A

The Indian School Chemistry, Bgy wus(m“;“s/-L;i(-“:\'ater;. 3'58,' o

Elementary Physics. 4a esperimenta] course for 1!)(1?,;,] “8'1 -b.‘ ‘
Pract, v.a,, L. E. 3. with 1y} Diagrams. 8 as, Schools. By H. E. W.

Beasts of an Indian Yillage. By Douglas Dewar Rs. 9

Birds of an Indian Village. Ly . Dowar. pe |y

FOR TEACHERS. '

The Teaching of English in India - By H.G. Wyatt, L E S, Rs. 2.4 o
Teachmg_m Inc.han Elementary Sghools. Lwelve articlos b 240
by Miss Corrie Gordon. Ay, 12, Y experts, edited
(Also Tamil, I'elugu and Malayafam K

Notg.—The Euglish edition s proserp.
use in Jecoundary T'raiuing Schools; )

oduce of Mipes
By k.G, Skeat. ds. bd.
icorge. Ss.

a4 East India Company. Part 11
Pogether, xy. 6.

10 wish i
Lo turm sound {deas on this subject " Mysore University

dian Students. By Vincent Smith.

45,
ory. By W.E. Haigh, ds.

dition, of the above : 2 as. each)

aud tye Vuru‘(:cﬁ{a:bfgill)ttmcu:r OL Public Lustruction Madras, for
“ttons tor Elemsutary Trainigg '
g Schools,

Instruction in Indian Secondapy Schools. kd;
- Kdited by o lean
Ancient Indian Education. By k. g, Keay. dg. 64 y A H. Mackenzie. Rs, 4.

Montessori Schools: By Jessie White, ). 8¢, |4 6l
Montessori Experiments: By Mary Black I
Mary Blackbury, .
Edmond Holmes. 6s. Gd. "o Wiboanutroduction by

OXFORD UNIVERSITY PRESS
ANJUMAN BUILDINGS, MOUN I ROAD, MADRAS
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2nd Edition—Entirely - Revised.
A HIGH SCHOOL MANUAL OF ENGLISH

By N. . WELINKAR, m.a., LL.B,
Senior Professor of English, Osmania University College, Hyderabad (Dsccan).

Honorary F-ilhw of the University of Bombay; formerly Principa), Dyal Singh College, Lahore,
Second Ediion of A PRACTICAL MANUAL OF ENGLISH,

Revised and largely re.wri'ten in cc-operation wi'h

S, R. KIRKPATRICK, B.A.
Headmaster, G wwornment High School, Gulbarga,

CONTENTS :—Part I.—Grammar. Chapter I, Nouns; 1I. Adjectives; TII, Pionouns; v, Verbs;
v, Adverbs; VL Prepositions ; VII. Corjunctions and Interjectiors, Part IT- Grammar (Dioction),
Chapter L. Words; [II. Prefixes and S:fxes; IIT Synonyms, ete.; 1V. Special Words for Study, V., Anpalysis
and Synthesis of Sentences ; VI. Punctuation aud the Use of Oapital Letters; VII. Direct and Indirect Narration ;
VII1. Recasting of Sentepces: IX. Paraphrasing; X. Figurative Language ; X1, Idiom. Part ITT —Com-
position. Chapter . The Sentence; II. The Puragraph; 1II. The Essay) IV. Letters and Telegrams ;
V. Narratives based on Poems ; VvI. Summarising ; Test Papers,

Price: Re. 1-8-0.

I have read this Mannal with great intereat and feel cartain that it will be of real help to all
students reading in High Schools,  Maessrs, V\‘In]u:qu ard Kirkpatrick are tried educarionists, and, sg
gach, have known how ro make tho.smdy of E.glish eagy for .Intimn students, So wpl_l has the subject.
matter baen arranged and explained that, anliky the majority of books dealing with Grammar, this
Manusl captivates the interes" even of those whn huve long ﬁgmhod t..helr stadent days and are usicg the
Eoglish languags slmos as their mother-tongne. I consider this book a very happy result of the

; f the Esst with the West,
co-operation of the L SYED ROSS MASOOD,
Director f Publie Instrustion, Hyderabad (Dn.)

« Mr. N. G Welinkar, Professor of English, Osmania University, Hyderabad, is an old
Bombayi:e and his : * A Parcti-al ]\[.anual of English’ was at one t.ime very.popula.r.with the students
appearing for the Bymhay Matriculation. The h?.’\k under review is the revised edition of this manual,
largely re-written in co-operation with Mr. S.R lxlrkpatnck,' Headgnaster,. High School, Gulburga, It ig
admitredly, not a hook for a beginner, and appears to be written-with a view to help the Matriculation
students in answering their G-nerat-English Paper. Itis however largely free from the bad points
on in such hooks and occasionally exhxbl_ts fefreshmg frgedom from convention. Thus, on page
‘T saw my old teacher who invited me to dinner’ is !‘ighﬂy put down as compound
and not complex ; for * ko' here means ‘and ke’ ARaIN on page 118, in the sentence: * A man wan
sent who was to deliver the message’, the clause beginning with ‘w/o’ is described as an adverbial
clause. This led us to expect som= discussion about the parsing of the words, “ who,’ “ when'y * wheve'
but it could not be found. This us_the great defect of tl}t? hn’ok. fn about 300 pages lhp authors have
tried to compress * Grammar ' * Id.mm.’ ar.,d * Composition’ and had 'perf0fce to omit a number of
important things. However what is given is all tmportant and the Matriculation students will find it
very useful.”—The Frogress of Education, Poona. September 1924,

Mr. D. S. Paur, Headmaster, C. B. M. High School, Vizigapatam, (13-9-24), writes :—1In
thanking you for the specimen copy of \Ye]inkar’s High School' Manual of English, T beg to state that
it s an excellent book and eminently suited for the standards it is written for. Iskall recommend it

to the students here.

A COLLEGE MANUAL OF ENGLISH

by the same author—in preparation.

comm
204, the sentence:

= 7 "SRINIVASA VARADACHARI & CO., TRIPLICANE, MADRAS,
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- (LASS EXERCISES IN ENGLISH COMPOSITION

WITH AN INTRODUCTION
COMPILED BY

8. R. KIRKPATRICK, B.A.,
Headmaster, Govt. High School, Gulbarga.

(Double Crown 16mo. about 190 pages). Price—14 as. Charges extra.

This work is designed to meet the requirements of students preparirg for
the High or Secondary School Leaving Certificate or the Matriculation Examina-
tions of Indian Universities. Tt consists of a hundred one-hour papers in English
Composition for practice in class under the supervision of the teacher. The
exercises provide an abundance of almost every conceivable variety of work in
composition, and their compilation will, it is hoped, help teachers to get over the
difficulty of finding the time to dictate or cyclostyle questions which under present
circumstances often take as much time to write out as the answers to them.
Teachers who use this book will, if they place a copy in the hands of each pupil,
be able readily and without needless expenditure of time to give their classes
frequent practice in just those types of exercises that are most helpful to the
acquisition of the necessary standard in English Composition.

These exercises have been prepared in the interests of students. The
compiler asks no return for his work, and has arranged with the publishers for the
payment of his share of the profits to the Imperial War Relief Fund. Every
student, therefore, who is told by his teacher to purchase this book, will have the
satisfaction of knowing that, in addition to providing. himself with facilities for
practice in English Composition, he is making a contribution to the great cause.

SOMR OPINIONS

Mr. N G. WELINKAR, M<A‘-. LL.B.. Ohief Inspector of High Schools, Hyderabad (Dessan):—* The
book will be a valuable nid in teuching English Composition in Hign School clasves and I shall be glad to
do what I can to encoarage its use in the High Schools under me.” .

The Rav. D. G, M. Lerru, M.A,, P.ineipal, Kellett High School, Triplicane, Madras ;e My Brot
impression was that we dQ not ne(-d such a book, but a8 [ lonked into it I dikcavered that it would be of
very great practical use in providing suitabls Componitinn exercizes for the Vi Form...... The hook 18
snggestive of fresh types of evercizes that can be given. [ think that the book will be found very nsefuol
for the VI Forms in High Schools "

Mr. P. P Duoranp, B A, (Cantab), Principai, Nimam (Joilege, Hyderaboad :—* 1 write to say that
I shall be very glad to recommend to students of Lhe Madrasi-Aliya,”

Me. P. VenkararaMisn, B A., Headmaster, Board High School, Harpanahalli : =" 1 ghall try my
best to make it popular in the upper formes of the school,”

Mr. T V Srinivasa Alvas, B.A,, [T, Headmaster, Board High Sehool, Amalapurawm :—* I shall
recommend i- to the boys.”

SRINIVASA VARADACHARI & CO, Printers & Publishers, MOUNT ROAD, MADRAS.
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¢« gXERCISES IN ELEMENTARY MATHEMATICS'

for Training and Middle Schools

(for Masters and Mistresses)

with a Chapter on ¢ Hints on Teaching Methods’
(in Tamil, Telugu and English)

By M. D. GOPALACHARI, B.A, L.T,
First Asst. Govt. Seconaary Training School, Chittoor ; author of the F.A. Algebra Manual,
and sometime Asst. Examiner in Mathematics at the University and School Final Examinations.,

(TAMIL EDITION-As, 10.)
Approved as a Text-book for School use, vide Fort St. George Fazatte, Part I-B, dated 19-5-'25.

Mr. GoviNDa Alvancar, Headmaster, Govt. Training School, Chingleput, writes :—“Mr. Gcpala-
chari’s ‘Exercises in E'ementary Mathematies’ afforded me a very pleasant reading. The authors
uim to write a text-book in Tamil for Training Sshools which will serve as a working basis has been fully
realised. 1 am recommending the book to the students of this school.”

Mr. D, Msriasusar Pinar, Head Master, R. C. Training School for Mistresses, Trichinopoly,
(6-8-24) writes : —M.R Ry, M. D. Gopalachari, 8.1, L.T., has carefully prepared his little book entitled,
« Exercises in Elementary Mathematics ” (in Tamil) with the o5jsct of providing students undergoing
training in the Training Schools with a Text-book exactly based on their syllabus to serve as a working
basis. He has drawn up a definite and complete syllabus for their Training course, as a guidance for
the teachers and students, and has further taken the trouble to furnish them with a set of Question Papers
in Mathematics given 1n the previous T. S, I, C. Examinations, He has thus made commendable efforts
to prepare and direct the way for a successful course of traiming in Mathematics. 1 am quite sanguine
that this handbook will be properly used in Training Schools and will secure th= object of the author.

Mr, V, RavacHanpra Avvar, B A, LT, Head Master, Sirvijana High School, Peelamedu,
Coimbatore (12-12724) writes :—* I welcome the publication of the ‘Ilxzrcises in Elementary Mathe-
matics, by Mr, M. D. Gopalachari, as it supplies a long-feit want of students in training classes. The
book is adwirably adapted to the requirements of the training school syllabus and besides contains
-;me useful hints on the teaching of vulgar fractions, etc.  The exercises are well-chosen and [ am

re they will help the students who work through them to pass with high marks. 1 have much
-asure in recommending the book also to teacners and students in the lower forms of High Schools
,t the valuable exercises it contains,”

Telugu Edition of the book just ready.

Crown 8vo. abuat 160 pages.  Price As. 10.

SRINTVASA VARADACHARI & CO, TRIPLICANE, 'MADRASY,
XXX—r
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FOURTH AND REVISED EDITION

OF THE

INTERMEDIATE BOOK-KEEPING

BY
K. SUBRAMANI ATYAR, B.A.,

Beninr Partner of Meswra, K, 8. Aiyar & ¢

I.T., F.S.A.A.,
viurey Doy

v Bombax s Seeretiey oo A

Principal
of Pacbaiyappa's Commiercial School, Madras (1888- 1684

of the Byramjee Jeejeeblioy College of Cammerce (190 :- 190K

of the Govt, =cheol of Co mmerce, Calicut (166K-1900) ;
i and of the Gevt,Colleve of Commerce, Bombuy (1918 191 4),
Price Rs. 3.

Postage, &c. extra.
Approved for use in Commercial Classes in English Schools, by the Text- Book
Committee, United Provinces, viie No. G. 6336 XVI111-243, dated 21-3-18.

baurd, Bendwy {018 1o 1e.3)

By the same Author.
Sixth Edition—Price Re. 1-8-0.

THE ELEMENTS OF BOOK-KEEPING

AS A TEXT-BOOK
FOR
The Bombay Government School Final Examination

Order No. 6451, dated Nagpur, the 31st July, 1917.
The books noted above have heen s ane ticned for use as Library books in the
High and Anglo-Vernacular Schools of the Central Provinees and Berar.
CONTENTS.
Part I.—The Principles of Double Eutry exemplifid by the Journal and the Ledger

Chap. . The wast--book, the jourval, und the ldger
[I[. R v, salaries, uwnd teade chargog; V.
V. Journnhizing Assets und  bLrabihines; VL
V1. Trial closiog ; VIIL Larerest, dise
and dvprt’(‘i'\tinn; X. The
R-ceivabl-; XI11L

II. Closing the ledger;
renl, urnd vominul  wecounts
Chegue s petry eash and bank necounts
ant, wed bad dobis s INC Honseoprope rty, turniture,

and profic o wnd boss wneets s XL B XL B]]lg
Bild Payabic; X1V, Miscotlaneous Liddger necounts,

Part II.—Practical Book-keeping by Double Entry exemplified by the Cash-book,

the bought and sold books, the bill books, the journal, and the ledger.

XV, Tuu cash haok 3 XVIL

Porsonal,

balance

The bought, sold, wod Wl boky ;. NVIIL
entry book-keepiog ; XVIIL Tavoices swnd  wecount

rales NIX
XX, Execraoge perations XX Madeas Gove K ocneninry
Bomba Umiversiy School #fomd Boonmau n Papers, and 8 by
Leaving Lxaminanon Papors; Auswers, )

Single
[nverest ledger ;
Exwminntion Papers;
Jotst Bosrd School-
SRINIVASA VARADACHARI & €O, TRIPLICANE, MADRAS.

[Ata. 1925,

Ave 1925.) ADVERTISI MENTS. xxi
4th Edition (1924) Revised acccrding to the New Goveinment Syllabus to

meet the reguirements of New Lower Grade Examination

COMMERCIAL PRACTICE (THEORY AND PRACTIGE OF COMMERCE)

including a knowledge of Business Methods & Gorrespondence

in Secondary Schools for the PubHc Examination for School-Leaving Certilicate and for the
aoe In
for Govt. Technical Lower Grade Examination in the subject

by the late Rao Saniz S, VAIDYANATHA AYYAR,

Headmaster, Government School of Commerce, Calicut,
Price : Rs, 3-8-0.

Approved as a suitable Text-book,
(Fort St. George Gazette, 4th June 1912, page 371)

By the same author.

Sixth Edition (1923)—Revised.

- A TEXT-BOOK OF TYPE-WRITING.

Price—Rs- 3.

(Recommended by the Director of Public Instruction as a Text-book for the Government
Technical Examinations in Type-writing.)

S——————

By the same author,

4th Edition—Revised. Just Ready.

BOOK-KEEPING AND ACCOUNTS

¥ith punmerous Exercises aud Select Examination Papers,—A Standard Work for the use of
Sohools and Classes preparing for Public Examinatioos in the subject and for the nse of

Accountants and Book-keepers in Basiness offices

Approved as a Suitable Tewt=book (Fort St. George Gazette, Oct. 21, 1913.)
Price Rs. 3-8-0. '

SRINIVASA VARADACHARI & CO,, TRIPLICANE, MADRAS
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Approved as a suitable Text-book for School use

(Fort St, (ivirye Guseite, L4t July s e 071)

COMMERCIAL CORRESPONDENCE

Prepared in accordance with the Syllabus in the

§ sulject
for the Madras Secondary School-leaving Certificate

Lxamination
and

the Madras Govermment 1echnical Lraminations
By T. V. SUBRAMANIA AY Y AR,

Commercial lnstructor, Model Hiuh Schoul, Teachers’ Coljege Saidapet, Mud
[] It y Madrus,

Dedicated to Mr, R. G.
VB, WA F-R.GS., PM.U.
WITH A FOREWORD
y Mr. M. K. DANDEKAR. B.aA, A < a4,k MU,
Ponapal, Goverument  lustitute  of Conmnerce,  Madras,
D. Crown 16mo. 180 pages. Price Re. 1-8-0,

CONTENTS.
Cuap. 1. LETTERS AND LETTER-WRITING—Private Letters, Official L
. METHOD OF KEEPING CORRESPONDENCE—OUTWAKD
Cross Reference or Page Indexing.
1l INWARD CORRLSPONDLNCL.
V. OF BANKS AND ACCOUNTS__Current Account. Pass Book

ctters  Business Letters
—Addressing Envelopes . Indexing

V. NEGOTIABLE INSTRUMENTS—Ludorscument . Holder and Folgee o8 Deposit Accounta.
c

Noting and Protest.ng Lapacity of a Minor . Inland and Foreign Instrument L(L).u”tcl. feyment
“nts . Lost instruments.

VI. CHEQUES—Endorsement . Fresentrient for Payme :
VIL BILLS OF EXCHANGLSY Mateorial alorations oeed Chieques. Forms of Crossing. * Not
. XC Gh—Partics to u Bill ot Lxchange. The o ,
Period of & Bill . Drawee inuu,s: 0; ::ctu' 'L )?{‘:’xi'plu}u: ::t’i“;‘)u‘finf\ ?llfl . P{lacounting a Bill;
Pr'otcst‘ Protest for better sceunty . Accommodation Bills B“) l‘nd or Honour or Supra
111 PRO\h//l‘l‘;C;(l)‘:{nYemﬁUbrge ‘})c““s moa Bal with Lxplanauon, ' s and Forged kndorsements ;
VIIL. ‘LimitutiOn,S[amp &lt;rtlcs to a Note. Classihcation of Pro.-Notes |
IX. SOME FORMS USED IN BUYING AND SELLING—Inde .
Account; Account Sales, DCLII and‘(.,rcdlt Notes ; Ri:f:“::: Marks. Invoices. Statement of
X. TRANSPORT OF GOOQDS—Transport of Goods by Rail. [ransport b s
Party. . p y Sea;
X{. CUSTOMS HOUSE FORMALITIES FOR EXPORTING
XIl. BILLS OF LADING.F
XUl CUSTOMs HOUSE FORMALITIES FOR CLEARING (IMP Y~
XIV. MARINE INSURANCE ’ UMPORTING, GOODs.
XV. COMMON COMMERCIAL TERMS AND ABBREV] S USE
Commercial Terms; Abbreviations ATIONS USED 1N “ORRESPONDENCE~*
APPENDIX —SPECIMEN FORMS.
SELECT QUESTIONS FROM EXAMINATION PAPERS.

Paymont; Period of

Freight . Charter

By the same author,

GRADUATED EXERCISES IN TYPE-WRITING
Demy 8vo. 240 pages. PR e. 1-8-0 .
Useful for both Touch ar:EES?ght Methods

SRINIVASA VARADACHARL & CO, MOUNT Roab MADRAS

Chapter XXl

46 1925 ADVERTISEMENTS. xxili

Just Ready

BOOK-KEEPING FOR BEGINNERS

By T. V. SUBRAMANIA AYYAR,
Commercial Instructor, Government Muhammadan College. Madras.
Author of Commaercial Correspondence ; Graduated Exercises in Typewriting.

OPINIONS.
\L K. DANOKEAR, Esq, B.A, F.S.A A (Loxn.) Hox., Principal, Govt. College of Commerce,

Madras :—
w1 read the Manuscript copy of * Bock-k-epitg for Beginners’ and 1 was pleased to note the
1t of rhe subj-ct msde essy. Ina few poluts, L dff-r with the author especislly io the arrange-
et :

y,renunf b et matter, * % * * ''ne bouk will be feund useful for whom it is intended.”™
meny of the subj-tts e

M.R.Ry. L.T. ANaxrHaxN
Calicut i—
I Mc. T. vV

ARAYANA SASTRY AVL, [leadmaster, Govt. School of Commerce,

Subramania Ayysr is the suthor of a bock entitled * Commercial Cor.
prepared 1o suit the curriculum of the Schoul Finsl class and it bas been approved by the

He is now preparing & bock on B ok keeping which is written in the same
¢ one sud which I am sure will also be approved by the Text-Book
1 his sttempts to pipularise Commercial Education ”

respondence ’ |
Text-Book Committee. :
siyle and lar gueds hs'the firs :
Commitiee. ] wish bim succers it

Over 400 pages—bound in cloth. Price Rs. 2.

CONTENTS.

Chaptgr I Iutroduction. Ctmpter 1L Capital Account, Opening Eatries,
Order of Accounts, Trial Bulance, Closing of Accounte, Profit and Loss Account,

. Sheet,  Chuprer 1V, The Jourusl.  Chuptor V. Buvk Acconnts. Chapter VI, Cash
Balane Dreconut. Unmpter VII. Some of the frrme and statements used, Chapter V111, Some
Book—! Deawing accouut, Trading account, Carriage accouut, ete. Chapter 1X. Bills
Chapter X Imprest aystem and Petty cash. Chapter XI. Some more real
4 Re-veoue Receipts and Expenditure. Chapter XII. Outstanding
Gospeuse acconnt R-serve for Bad awmd Douabtful debts, ete. Chapter XIII,
and Susp " pccounts— Outward and [oward).  Chapter XI1V. More Sobsidiary
Comalg“m(';’n e XV. Workiog from the Trial B.lance. Chapter XVI. Contract
bka"-t ]C:a'pt'rf XVIl. Goodwill.  Chapter  XVIII, Partnership. Chspter XIX
accouu .}i (conunuea)——D'“Ol‘mO“ and lLiquidation. Chapter XX. Joint adventure ac:
p,rtnersc'hipter XXI. Foreign biis, Chupter XXII. S:ctional and Self-Bnlancing Ledgers
I1. Sigle Batry. Chapter XIV. N n-Truding Concerns. Appendix A.—Adgi.
rom various sources; Appendix B—~Questions on Theory and Principle
Appendix C.—The Book-keeper's Compendinm,

Chapter 11

more accouuts:
of Exchupge.
accounts.—CupuaI an

count.

tionnl Exercises t
of Book-keeping 2 | .
“ GRINIVASA VARADACHARI & OO, TRIPLICANE, MADRAS,
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BOOKsS BY
Mr. P. LAKSHMI NARASU NAIDU, B.A.

Professor of Physical Scletice, Pachaiyappa's College, Madras.

(1) Intermediate Physics. repunad
Uuiversity Syllabus.  Demy svo,
Elaborate Index. Rs. 4.

I accordance withy the
647 pp. with §40 diagrams and an

(2) Intermediate Chemistry. Prepared inaccordance with
the new Regulations of the [ndian LUnlversities. Demy 8vo. 550 PpP-
with 244 diagrams and an Elaborate Index. Rs. 3-8.0,

(3) Lessons in Elementary Physics.
accordance with the Syllabuses of the Matriculation
Final Examinations. Second editioq Crown §vo.
illustrations. Re. 1-4-0.

Prepared in
and the School
950 pp. with copious

4) Lessons in Elementary Chemistry. Prepared
according to the Syllabuses of the Matricalation and the School Final
Examinations.  Second editjon, Crown 8vo. 329 pp. with

. coplous
illustrations. A&s. 12,

(8) Essence of Buddhism. Wiy
Buddhist Art.  Second edition.  Revised aud Enl
cover Re. 1'8'00 Clohh b()und Rs- 2!

105 ilustrations of
arged.  Price—Paper

SOME OPINIONS ON THE SECOND EDITION.

The first edition was welcomed by competent crivies i Asig
.most successful expositiony ot Sakyamuni’y Leactiiyg
rewristen !}nd enlarged a3 to amount W & uew buuk—i1 wil| long hod ity own as otie of the standard works
ou the subject. We ¢an give 1L 0o higher pruise iy, by suying that 1o 1 Ylite wuthY‘w take rank u’m
tbe books of scholars like Ruys Davids aud Uldcubey.—umduazun Keviero, May - Jane, 1912, auk wit

R aud in ity preseut iurm—pracllcu“y su much

To those who wish to obtain a kuowledue of ¢ uoble religinn promalg .ted b . ;

.the astandpoint of the scientific scholar unbuqd With the spirig of mugcrn r‘::dunrclfumr:?u izk‘i::‘u;:.f:au;
cau recommend better than the Nssence of Buidhiym . .. . The compdation tro Buddhisy wources
embodied ib the Kssence of Buddhiam 13 8plonaid, und we succely tedss that the b g will e : iroe
wide cirreulation 10 Huddbust sud non-Buddhsg Codutrisy whnore Baglimy s spoken Badduwm iy |(:n.oude5
for tbe bonast searcher ot patosopaie wrasn, A0 a0 ensss days o sciourific sceplicism w&x;;!x theologicul
religion is losing ivs ground, a work like ths is vppociune. ‘1'o those wun wigt, 1o know the path lendi:f to
eolightened peace wo cordially recommend Mr, Naragu's Esscnce of Buddhism.— The Mcs:m‘)odhi and the
United Budihist World, July 1912,

SRINLVASA VARADACHAR] & CO., TRIPLICANE, MADRAS,

ADVERTISEMENTS. XXV
Ave. 1925.]

SsUBODHA RAMA CHARITHAM

A Sunskrit Peetry of Ramayans, written in a simple style
BY
SpiMaTHI V. BALAMMAL
Very useful for begipners. Price— As. 6. Fostage extra.

i itable for School Reading
t.Book Committee, Madras, as suita \
Approved byv:"dh: :“::t Saint George Gazette, 6th Aug. 1918, p. 457.
ion i itable Text-bhook
tor-General of Education in Myspre, a3 a ;ulta
Approved by 1;fl‘loer Itrlxls;peIcVo Standard of Sanskrit Schools in the State.
' he D.P.L, Bombay, No. 10652, dated 6-12-17 :—

s “the book ‘ Subodherama Charitam,’ price six anna's, is :anetk:ned

proceedings of t

. - e and library book for Secondary Schools in this Presidency.
a8 8 prl’

The D.P.1., Bengal, No. qﬁ;;%%, dated 6th December 19i8 :—

Approved as a prige and library book for ure in Scheols in this Presidercy.
SOME OPINIONS.
MONSIEUR JULIEN VINSON, profess & I'Ecole des langues orientales vivantes, rue de
I'Université, N0o. $6 & Paris (France), Sept. 10th :—

“\Vith great pleasure and enjoyment did 1 rtjceive and read‘y0ur most valuable wor:

« g@urserosfizs ' so elegantly written by you in thé Sanskrit lar.aguage and ‘muc

tly printed at Madras. It appears worthy of all praise and I hope it shall be used as a
elefi)noo)klin the Universitics examinations. If vou were able to send me another copy,
;e:ould like to present the Asiatic Society here with it.

We both are pocts, since I wrote a few Tamil verses, but you are young, full of
hopes and joys, and I am old having ¢xperienced m\‘mh trouble and sorrow. 'All('nv me th.en
to wish you a long and happy life, devoted bOtl:l to literary works and domes‘tlc virtue, which
certainly are the most precious jewels with which may be adorned so charming a young lady

ou,” . L
;/ISRY M. Coruns, B.A, ThD, Professor of Comparative Philology, Madras University

(18-11-"10) :— ' .
[ bave read with interest the little book called Subodbarama Charitam by Sister
V. Balammal. It gives the story of the Ramayana.in a c]?ar although ex.treme]y concise -
form the whole poem consisting of only 251 slokas, if we omit the verses which stand in felj.
citous meter, at the beginning of each of the six Kandas  The story is told in a pleasing
simple style, which neverth eless displays the author’s intimate acquaintance with the Sanskrit
tongue and with its intricate grammatical lore.  Written.as this book is by a Hindu lady
. . o
I feel that it should have a beneficial and stimulating influence as a text-book for girls’ schools
in which Sanskrit is taught.
For copies apply to -— |
1, Seivarar V. BALAMMAL, * Vivekasrama,' Sullivan’s Gardens Road, Mylapore, Madras,
or

9. Mgssrs, SRINIVASA VARADACHARI & CO., Mount Road, Madras.
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BOOKS
By Miss CORRIE GORDON, Ep.B, (Kdin.)

Associate of the Frebel International Union, London ; Specialist in Child Education ;
President of the Association of Child Nature and Education of India ; and
Lecturer, Teachers’ College, Saidapst.

Recommended by the Academic Council of the University of Madras
as suitable for students taking the L. T. Degree Examination.

ESSAYS ON THE CHILD AND HIS EDUCATION

Price Re. 1-8. Postage. oto. extra.
OPINIONS,

The Eindustan Review, April 1917:-* Miss Corrie
Gordon has rendered a service to the students of Kinder.
garten by publishing her Kssays o the Child and Hiy
Education (Srinivass Varadachari & Co., Madras), Thourh
not professing to write a systematic treatise on the suabijeet,
Miss C, (Gorden has managed to cover in her Esiavs, o
very large ground. The information is well put tosethier
and will be found exceedingly useful by teachers and
popils alike. For those desirous of following up their
coorse of studies further, she has appended a very in.
structive select bibliography of leading works on the
subject. Altogether it 18 a capital little book and deseryes

wide apprecintion in this country for use in which it is
especially interdsd by the writer.”

Tadian Kduvat-on. Jrne 1917 1 =" Miss Gordon deals
with the child in the strict sense of the term, the young
enild, and her autlook s in the main thut of Froehel,
She b however remar ke on Montessari; so the reader 18
hroust e it apto date The book s plensunt ana read.
able and we know of no other betrer titted to give the
youncs teacher an insight into tre veneral ideas and prin.
Ciples of the modern treatment of the youuy in Europe.

Tt is suitable for school libruries and for the lbraries of
training institutions,”

“FROM A KINDERGARTEN WINDOW "

ESSAYS ON EDUCATIONAL SUBJECTS

FOR

TEACHERS AND STUDENTS

D.F’cap. 16mao. abont 180 pRge=,

Price R 1250, Churges extra,

CHILD NATURE AND EDUCATION

AN INTRODUCTION

To CHILD STUDY

Price Re 2.

SRINIVASA VARADACHARI & €O, TRIPLICANE, MADRAS.

Ave. 1925.) ADVERTISEMENTS. | xxvii

OPINIONS ON CHILD NATURE AND EDUCATION.

The Madras Mail, Friday, October 81, 1924:

Books which deal with the problems of educational psychology from the Indian point of. view are, too few,
d therefore welcome most cordially one which makes such a study and makes it well. Miss Gordon’s contri-
:nti ‘::e'to this field is one which ought to be read carefully and digested thoroughly by all those who have to do with
atiol
the education of cbildren, whether teachers or parents.

The value of thild Study is twofold, ficst from the polat of view of tb_eoret.i.cal psych'ology, and sec(;n(:h o:
education, E tucatioa along with psychology has much to learn from the scien.ce of biology which srugl'gfests tomot t(:
these sciences the uait for study, viz., a reaction which is a respouse t;o'a smfnulus. ' The meutz; l ife olt)]glh ﬂo ta
viewed as is the physical from this point of view, Further, biological scxel?ce is showx?g vbhe usefu n?ss ) s .o

tent of th2 ohsarvation of d:v2lopu:nt, Th:stady of child-nature is in a(.',cord .w1bh the genef.lc
metbod Bﬂd_ imh cacteri<es a'll the bio'asicil sciences, Klucationally we have more to do with children than with
meﬁhod' e ch:ols ;nd so from the practical point of view alo the more that we can learn about the natures of
sgvc‘::sn:]so:;e‘ieuer for ;Jur work. Miss Gordon’s book is thus a real contribution to our literature for it considers
:h:se quastions with specisl reference to conditions in South India.

One of the most importaut of modern developmants ia thia science is that made through the observation of
N . . .
jadividval differences. Although education is a sociil process and childrea are sociil in natare, y+t we ?annoc de'al
mit.b them too much in groups withoat doing great injustice to matters in which they are unlike. Studies made in
w !

. . 4 : ’, b ‘
Earope and America have thair value for Indian teachers, but obsarvations made in 1ndia, a3 Miss Gordon’s have been,

e of grens valoe in eoabling as to ascartain the similsrities and differences with children of other conntries, and. the
:'rtf eL’ce; ;monz groups and individuals hare, Miss Gordon has oot only given the result of her own observations
iffseren
but —what s evea more important—shs his showa teachers and others how they may observe for themselves,

Thbe book surveys the more important problems connected w-ith the study of cbild-natare. It dea'ls with tl::
of child development, with the processas of §e1:s-percaption, with pla.y, ha’nd-work, and. fatigae, W-l
siege ional children both sub.normal and supra-asrmal, with m=213arements of intelligence, and with the applica-
excep";o';& Iiindergarten system to the Indian system, I:is oue of the books which the Academis Council on the
ﬂ?:);m‘;nedstion of the Board of Studias in Teaching has declared as suitable for candidates for the L, T, degree, We
:ope that it may bave a wide circulation us its ittluerce is sure to be for good.,

Education, Maroch 1825.

The distinguished anthor of the book under review is one of the few enthusiasts in India who have taken
to a systematic stuly of child-nature. Tone book embodies the results of c'lose study, by mhe.aubhor, nog. merely of
the existing literature on the subject, butof the actual mental and physmal- growths of chllc'lret.), a3 v‘mnesned by
ber in several schools in Britain and [ondia where she has had the opportunity t.c.> work. VYx:hm A brief spac.e of
200 pager, the author has contrived. in her plain, matter of fact, and at u?e same time, engaigmgrstél‘e_ dt,oi eh;:,i::
the various topics cocnected with child life such as the sgnee pefcapmon, play, nb«? service o an b Me .
Develaﬁ sent, fatigue, exceptional children, megsurement of Intelligence and the Kindergarten system ; touching

jous theories on these topics and supplementing them by her own views bared oo personal stady and
the V!'" i We would especially commend to our resders the beautiful and inspiring chapter on the Kindergarten
investlgﬂlw;: b without going into technical detail. the author has surveye i the basic principles of the system and
ystem i!'] o ordance wick these principles for the Indianisation of Iondian education. We are sure thuat this
"leﬂded v ?flc rove au excellent handbook for teachers as well as parents and others interested in the subject and
fisgle b?Ok V:]l mps deeper interest therein, It has been already recommended by tbe Academic Council of the
kindle 1t t :rsity as a suitable text-book for the students appearing for the L. T, Examination and we bope thay
Madras U'l]l:rsities will soon follow suit, We congratulate both the author and the publishers on this valuable
ot‘::;:c::;: and recommend every teacher te secure a copy thereof.
p

NYX—d

.



Rexviii

THE EDUCATIONAL REVIEW.

The Madras Christian College Magazine, Jannary 1826

The study of chi i n

l]‘]-nh[l}l’“ iv exceedingl i
. ! XC Gy important for both of ¢
importance for I)aycholoay is fram thao AR

'many of the processas at wark whick
tmportance for E fuestion is tpsy o

to neglect i*,

considered as dangerous th e

peeds of Indian teachers,

A pareonslity is the outeome of farces which re
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Intermediate Examination, 1926.
SHAKESPEARE—JL‘LI['S (ak-aR, with In- RS, A.F,
trodnction and Notes, by Mark Hunter, M.A.

(College Classics} N-w Edition— 1120

BYRON—Cuitne HaroLD, Cant) IV, with

Introduction and Notes, by E. H. Elliot,

fatrodue: 100

CARLYLE—AEBOT SaMs0N, or the Ancient
Monk, with Introduction and Notes, by
P, R Krishonaswamy, M 4. Knumbsknnam
College... 100
Intermediate Examiunation, 1927.
SHAKESPEARE—MeRrcUANT F VENICE,
with Intredue ion and Notes, by J. H.
Stone, M.a., Ol g Classics Qeries
TENNYSON—SgLEcTIoNS, coDt aining
Ulysses, (Kuone, Sir Galibad and Morte
D’Arthar, edited with Introduction and
Notes, by E.H. ErLior. B.4. sometime
Juniar Prafegsor of Englich, Presidency
College, Madres; late Princioal of the
Coimbatore College, 2ud edition .0 80
e Moxrte D'Artnvk slooe,
with Introduction and Notes, by the same
author ... .0 BO
——— Morte D’ArTuvr, with
Notes, by W, I.. Vorkatramiah, 8.4, T.P

Kothandaramaiyer, ¥ A, B.L, ard 8,
ADADtADBTAYA0NITeT, B A Rednced Price. 0 40

1 60

B. A. Degree Examination. 1926.

SHAKESPEARE—A MipsumwEr Nicur's
Drean, with Introduction and Notes, by
Rov. R. Scott, u 4. [Collegs Classics) ... 1 60
——hy W._Raolfe, ¥ 1, R print-
ed edition. Reduced Price .. ..0 60
SHAKESPEARE—OT1HELLO, with Totro.
_duction and Notes, by M, Macmillan, ma. 1 60
SPENSER—EpitiatavioN, with Tntroduc-
tion and Notes, by E. 1L Ellist, 8 a0 ... 0 80
MILTON—SaMsoN AGONISTEy, with Intro.
duction and Natee, by E, E. Kellott, wa. 1 0 0
B. A, Degree Examination, 1927.

SHAKESPREARE~OtHELL0,®wirh Introduc-
tion apd Notes, by M, Macmillan, w.a.
Dollege Classics Series .1 60

——-————-TE!PPST‘Wi{} Trtradnerion and
Noteg, by E. E Kolett, moa College Clar .
gica Series

MILTON—Iacinas, with In'rodueiicn and
Notes, be N, Vuidvanatha Aiver,ya. .. 0 40

1 60

B. A. Hononrs Degree Examination,
1927 to 1930.
CHAUCER—PRounGUE, with Introduction Re, AR
snd No-es, by W. J. Goaodrich. 3r.a ..1 00
———by G. M->:ddox, B.a.

Reduced price . 40
Kxienr's TaLe, Part 1, Lines 1to

629, with Introduction and Notes, by E H.

Elliof, B.A. ... . 1 00

— ——_NoxnnE PreestEs TaLE, with To-
troduction and Noter, by the same Bditor. 1 20
SHAKESPEARE—A MInsuMMER Nigur's
Dream, with Inrroduction and Notes, by

Rev R. Seatt, M.a. -1 60
Hexry V. with Introduction
and Notes, by P. H. Storge, M.a. .1 60

TwerLrru Nrut, with Introdue-
tion and Notes, by M. Macmillan, 3.4, ... 1120
——O11ELLO, with Intreduction and
Notes, by the same Editor ... w1 60

MILTON—Paranise Lost, Book I, with In-
trodnetion and Nores, revised by E. H.
Eltint, B A, .. 0140

—Parspise Lost. Book 11, with Ine

trodnction and Notes, by W. Bell, a4, ... 0120

POPY,—Rare or TiE Lock, with Introduc.
tion and Notes, by E. B Kellett, u. A 100

TENNYSON—Tue Conixe o ArTnUR. To-
troduction and Notes only, by E, H, Elliot,

CAL .. 012
—Tuw Passing or ArTnrg, Intro-
duction and Notes cnly, by the same editor 0 13 0
—Urvsses and other poems, with
Introduction snd Notes, by the same

editor ... ..0890
MATTHEW ARNOLD—ScroLaB  Gypsy

AnD ThvRsts, with Introduction and Notees,

by the same Editor ..0120
— ———Tyr FoereaxeN  MPRMAN  AND

BaLper Deap, with Introduction and

Nores, by the same editor ..0120

DRYDEN—PREFACE TO TiiE FaBLEs, with
Introduction and Notes, by P.Seshadri, 8,4, 0 10 0

LAMB—Essivs of KLIa, with Introduoction
and Notes, by J, H, Stone, 3.4, w140

CARLYLE~Tur Hero as Poer, with In-
troduction and Notes, by Rev, 8, Goana-
muthu, M a. . ..0120

MATTHEW ARNOLD—Essays 1§ CrITI-
c1sm containing Marcns  Anrelius and
Li erary Infloenes of Academies, with In.
troduction and Notes, by P, Scahadri, ma. 1 0 0

ADDISON—TuE COvERLEY PaPERe, with In-
troduction and Notes, by E H, Ellior.Ba 1120

“SRINIVASA VARADACHARI & GO, Triplicane & Mount Road, Madras
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uulzf.?

COLERIDGE—TuE RiME OF THE ANCIENT RS, AL T,

Mariver, wirh Introducuon aud Notes, vy

E E Keiletr ywa ., .. 0120
swenm e ("11RI TABEYL, wi'h Introduction

and Nores, by the »ame editor L. 0120
SB8HELLEY—Apovary, wirh TIntroductien

and Nores, by W, E, Houre, v.a, .., 0100
KEATS—1:5ELLa, with Introduction aud

Nores, by E. H, Eilio’, Ba. ... ... 0129
BYRON—=Cuitne  Hawown's  PILGRIMAGE,

Chanto I, wirh Introduc-ion and N:tes, by

E. E. Kallott soa, ... 100
e e e Do Dy (‘»m ! \

with Introduction ard Notes, by E. H

Elliot, B 4. .. 160
BWEET—A Secovd ANGi0-SaxoN Reaper

Archaics and Dialectal, Purt 2, Rs, 3-6

Reduced to L. 2 00

Other Intermediate and B.A. Books.

INTERMEDIATE GEOMETRY (Theory and
Practice), by M. Sityanarayann, M4, LT,
and K S. Parrachariar, Ma,, LT, 3rd and
Reviced Editinn, 1924 | )

THE STUDENT'S COMPANIONTO GEO-
METRY. for the Intermediate Examination
of the University of Madras, nnder the
New Regulations, by K. Deva Rao, 8.4.,L.1. 0

EXAMPLES ON TRIGONOMETRY, con-
taining the F.A. Trigonometry Papers for
15 years, 1838 to 1902, with Solutions of
all the Problems, by P. A. Subramania
Aiyar, B.A., L.T. . -0

EXAMPLES ON ALGEBRA, containing
F.A. Algebra Papers for 17 years, 1859 to
1905, by the same anthor 0

INTERMEDIATE CHF.MISTRY. by P.
Lakshmi Narasu, B.A., Professor of Phyui.
cal Science,Pachaiyapps’s College, Madras. 3§

INTERMEDIATE PHY SIC S, by the

same anthor .. .4
CHEMICAL PROBLEMS AND T HM)
RIES by Hridaya Krishna Do 1
LECTL RES IN LOGIC, by Rao Buhudur
8. Mangesh Rau, B.A. .. . , 2

DEDUCTIVE LOGIC, for Imermm]mee
Students, by Prof. H.Suyunamynna Murti,
M.A. o2

STUDENT'S HAND BO()K ()F PSY.
CHOLOGY, by the late Dr. 8. Satthia-
nadhan, ¥.a.,LL.D. (2nd Edition) ... o1

QUESTIONS AND ANSWERS ON ELE
MENTARY LOGIC,by M. Macmillan, x.a. 1

THE ELEMENTSOF HUMAN PHYSIOL.
OGY, by G. S. Ramasami Aiyar, na. ... |

80

80

80

80

80

00

00

80

00

(O
06

00

NOTES ON NUXLEY'S PHYSIOLOGY, RA, A
by T, 8, Matmwmmad Huvain, 5 a. (2nd
Ediion) 0120

B. A. I‘“{A\”\}AIH)\' Fu'(;l ISH LAN.
GUAGE, LITERATURE AND COM.
POSTTION PAPERS of 18581 to 1906 (botb
incluaive) 05

F.A MATHE \!\N( h—-\[( FHRA »\ND
TRIGONOMETRY PAPERS, with Solu.
tior.s und  Notes tmm 1901803, by
B. Harurmnsn-ns Ran, 0 40

MATHEMATICAL D {()BI E \I PAf K R\ by
ACA Kei-huwsamt Aivangar, A, LT . 1 40

TAMIL COMPOSITION, by G I);modara

Macsiiar, Ba, - . 012
Books at Reduned Prices.

ROBINRON —=Siort HistoRY oF  RoME= RS,

AP

R 2 10-0—=Snat sodiea, Keduera o .. 1 00
GREEK HISTORY by Abca Zimmarn .. 1 40
0

2,

ELEMENTS OF ANIMAL PHYSIOLOGY,
nv o Avgadt R 12000 Reduced to . 01
POYRICS—An Eiementary Texr-book for
Umv.wuwy s N, hy ¢, G. Knott.
R~. 5 10.0, .3 00
HISTORICAL OUTLINES OF ENG-
LISH ACCIDEN"E, by Rev. Richard
Morsic, Maas B, 31200 Reducedto .1 00
OUTLINES OF THE HISTORY OF
ENGLISHT LITERATURE, by 4. M D,
Meikle inhn M.ao Reo 120, Reducedto .., 0 10 0
HUXLEY'S PHYSIOGRAPHY. Rs.48~0

<

Reduced 1o .2 80
TOPINARIYS ANT IHU)} OL ()(;Y Rs. 2- 10

R dnud to . .1 120
TYLOR'S do Re. 6-100.

Reaued to .3 00
LESLUE  N1E I’IH \ S NCIENCE OF

ETHI S, R 2, Redueed to .6 00
WILLIAMS EVOLUTIONAL }ulﬂ](h

Rs 9 Redueed to .8 00

THATCHER & SORWIHLISS hI R()Ph
IN tHE MIDDLE AGES, Re, 6-12-0.
Redue- 10 ...4 00
PLOVTZ l[’l[()\lP OF HISTORY —
ANCIENT, MEDLEVAL & MODERN.
Rs 51000 Redac-a to .3 890
FAWCET"S MANUAL ()l‘l()[l”( AL
ECONOMY. 7:h edition Rs.  9.0-0,
}{1(1A((dlu . ‘& 00

JUDDI—=STUDEN l\ LY EL I. A \lnnunl
of BElvmenrary Geology, 1895 Rs 64120,

Reduu(l L . 2120
LAING'S  ENG] (\“ I, l'leAl‘lJRF
R+. 1 80, Reduced to ..0120

RAWLINSON'S MANUAL ()F ANC H,N'l‘
RISTORY. 2ud edition. Rs 10-8.0, Re-
dm'd tn 5 0 0

RYLAND'S STU m~\'1 S FHNDBOOK
OF PRYCHOLOGY AND ET Hl( S
Rua. 21020, Reduerd to w1

e

T SRINIVASA VARADACHARI & CO., Triplicane & Mount Road, Madras. .
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L daw gyex 10
Approved as a Library Book.
Qurgy #fsBowo—gffor K. 8. srwsvard srev A yaisar, B.A, B.L,
R B, BTELL L SNLD, o e 10.
Approved as a Text-book suitable for School use, vide Fort St. (levriye (uzette, Part 1-B,
dated 19-5-1925. ‘
3. onm aTy GcFTchRir [.—g&@fuf P. V. g38s Bui gyoiasi. R swsrardue
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Approved as a Text-Book suitable for School use.
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o

4. @L_l,rméﬁ@ @L_l__ LIV a3T ——,g}@ﬁurr Bow J.Guunorgyinih 170, arle: giem 10,
Approved as a suitable Text-Book, vide Fort ~t. ¢ weorye el e, dated 24-7-23,
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s 12.
Approved as a Text-Book for Schools and Colleges, vide Fort St. (iccrye fruzette,

21st October 1913.
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Parts | and 1l are approved as suitable class-books, vide I'urt ~t. /gy, Jo tiuzatte, Part 1B,
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’ THE EDUCATIONAL REVILW, LAUG. 1925
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ANCHAMRITAM”

-

The Bést Ilustrated Monthly Tamil Magazine & Review.

‘Editor: A. MADHAVIAH.

EDUCATIONAL TOPIC3 & NOTES—A Special Feature.
Numerous Secondary and High Schools and Colleges patrouise this Magazine.
FIRST YEAR—1924-25—Demy 1068 pages and 150 llustrations—Price Rs. 5.

SKCOND YEAR—From Avuin 1925—Size increased o Royal 8Svo. Price
Rs. 4/8 only.

10 ALL EDUCATIONAL INSTITUTIONS—RUPEES FOUR ONLY.

NOTE—TO ALL ANNUAL SUBSCRIBERS to this Magazine— Concession Rate.

10 TAMIL BOOKS--Inculding PADMAVATIE, KUSIKA
STORIwS, OTHELLO, KURAL, etc. costing ordinarily
Rs. 7-2-0 Rs. 3 0 O

8 English Books—Including TUILL yI GOVINDAN, PAN-
JU, RaMAYAN,, KUSIKA STORIES, CLARINDA,
etc Rs 7-0-0 Rs. ¢+ 10 0

Therefore, & School or College which takes in this Magazine for Rs. 4 cam,

by purchasing these
. M Al A 5 ., . ) ,
Rs, 4 (that 18, get the magazine FREK) and also gain % aunas extra /!

18 books for its Library, for Rs. 9/10 only, recover the

V. P. Commission and Postage Extra.

For Particulars) Apply to—

The MANAGER, * Panchamritamn” Office, Mylapore, Madras.

L. “es of Bhakespeare’s Plavs.

 Fo:

The College Classics
;. W. KELLETT, M.a.

GENERAL EDITOR: :
Henry V., by P. H. Sturge, x.a., Professoy . “sam’s College, Hyderabad. Cloth Re. 1-6-0
Tempest, by E E. Kellett, u.a.,, Master, Lej School, Cambridge. Cloth Re, 1-6-0,
Midsummer-Night's Dream, by Rev. R. Scott, u.A,, Professor of English, Wilson Col-
+ lege, Bombay. Cloth Re. 1-6-0. . B = '
As You Like It, by the late F. W, Kellett, m.a. Cloth Re. 1-6-0,
King John, by Mark Hunter, M.a., Principal, Rajahmundry College. Cloth Re. 1-4-0.
Jualius Ca@sar, by Mark Hauter, s.4,, Principal, Rajahmaadry College. Third Edition-e
Cloth Re, 1-12.0, .
Merchant of Venice, by J. H. Stone, M.a,, Principal and Professor, Presi
~ College, Madras., Cloth Re. 1-6-0.’ ' P or, Presidency
Othello—Tax Mook or VExniCk, by Michael Macmillan, B.a., late Principal and Professor of
English, Klphinstone College, Bombay. Cloth Re. 1-6-0.

Hamlet, by W. J.. Goodrich, M., formerly Principal and Professor of English, Pachai-
yappa’® Coilege, Madras, aud afterwards Principal and Professor of English
Ahmedabad Coltege, Bombay. Cloth Re. 1-10-0, !

s

- Macheth, by Dr. J. Morrison, M.A,, iate Principal and Professor of English, General

Assembly’s Institution, Calcutta. Re. 1-6-0,

A few of the opinions of the Series are given below.
Of the College CUlassics Series of Shakespeare’s Plays, PROFESSOR K, DOWDEN, Irinity Oollegs, Dublin, writes —
I must ask you for a full and generous forgiveness of my silence, When The Tam:
: b TE1ve 8 west came, 1 was much
ocouapied with French literature, and i looked hastily into it, and kept postponin, full i
ths 45fth came when I was in America. . Pt postponiug a fuller examination. The Hemry
Now I am acquainted with both volumes of your Shakespeare Series, and I can return you genuine thanks

for editions, so thorough, 8o scholarly, and at the same time, 20 interesting in their treat : :
of the gemius and work of Shakespeare and of the individual plays deals wit‘hy in each volumel.nent of Bterary h”t”y

I hope the sories will be widely used by students of Shakespeare,”—~1th January 1897,

Twelfth Night, by Michaot Macaillay, ¥.a., D.List., LES. (Rstired) Baglish Leoturer ip
the University ot Birmingham; formerly Principal and Professor of English
Etphinstone College, Bombay. Cloth Re. 1-12.0, ’

The Madras Christian College Magagins : —* Dr, Macmillan {8 well-known for his scholarly editions of Juli
(miar and otber piays, sad this ediion ot Lwei/th Night is worthy of his reputation. It may be cordially :fé‘iﬁ‘
mended to Indian students, .

Errors of the press are few aod uaimportans, The notes are no wmere compilation, but the work of a ripe
scholar bringing his own judgment t0 bear va the text. Many old puzzles are treated in a fresh and intereating
fashion,” .

Thes Hindustan Review :—In their * Qollege Olassics Series of Shukespeare’s Plays,” Messrs, Srinivasa
Varadachari & Qo, Madras) have recontiy pubiiansd an excelleat texu of Zwelfth Night, edited and annotated
by Professor Macwmillaa, The {niroduciioa is excseediogly good and the notes are all thas they wshouid have been
Though primarily meant for lndiwa studenis, the series in which it appears should appeal to all lovers of

.the great dramatist, The get-up is very neat.

The Mysore University M.gzine, February, 1918: —~Mussta, Srinivaxa Varadacnaci & Qo,, of Madras, have
pablished a nsw ehitira ot Iweifih Night, by Mr, M. Micaitlan. Tais editivn beloogs to the Qollege Olassics
Beries of Sbakespeate’s Plays, Taore is a tall introducuion, Which gives a good summary of all information necessary
for a thorough uaderstanding ot che play, togeshsr wica @ Criucisa, [I'ne notes are qaite full and deal with all
the difficulties, Tae aditor au cinzs sa104s greaw ingenuity in defeading a moce ditficutt inserprotation. Mr, Macmillan
who is a lecturer in Birmiagham Ugiversity, was tormerly in the lodian Eduocational Service, and one of the epeoiai
features ot this edition is tne introduciton of pa-allels fron Indian hiteraturs. This feature saculd be of much value
to Indian students, for whom the edition is primarily intended, and for ¥hom it may be cordially recommended,

Shakespeare—Richard I, with Intridaction and Notes, by Prof. J. C, Roll Ao
D O rveraiy. Boem e 11220 ) y Pr olln, M.a,, Myso_re

SRINIVASA YARADACHARL &C)., I'riplicans & Mount Road, Madras,



Fifth & Revised: Kdition.

A GOURSE OF GENERAL :MATHEMATICS
FOR HIGH SGHOOLS

(WITH ‘DDITIONAL CHAPTERS)

Written in accordance with the recently-
revised S S. L.. C. Syllabus in
Elementary Mathematics
Br V. RAGHUNATHA AIYAR, B.A., L.T.

Assistant, Teachers' Collegs, Saidapet.
Orown 8vo. 568 pages with over 200 diagrams

Approved as a Text-book for Schools under Public management,
. vide Fort 8t George Gazette, Part 1.B, p, 611, dated 21-8-21.

Approved as a Text-book suitable for school use,
vide Fort St, George Gusette, Purv 1-B, p, 877, dated 21-9-21,

Price—Rs. 2.
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